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achievement orientation, the*value orientationa of 57 students, both | : ;'
Inuit and White, in two Central Arqtic communitiea, Cambridge Bay |

and Pelly Bay, were investigated. Aa well the effects of ethnicity, o |
year in echool father\a occupation. sex and aelf—concept of acadice'

ability upon verbal abili.ty and four vd'lue orientations - orientation e ' ,;A

hsmw o

. T o
' . . g ' o

Uﬂing a locally adapted version of ten meaaurea of attitudee |

.”“ which Joseph Kahl (1965) felt contributed to an accurate measure of ' :

-

/-

_ o ' tovarda accomplishment, orientation towards achievement, orientation

) towarda the future, and orientation tovarda integration with relativea

were invea tigated o

metera of. the models. : Regreaaion analysis was, used to determine the K
' eff,ects of - the independent upon the intervening and dependent variablea. o
to have modera’te effects upon verbal ability with White studente having

' @ higher verbal ab:ility than Inuit atudenta, atudents who had been in
achool longer having higher Verbal abilitiea, and studenta whoae fathera

ha.d higher a\atua occupatione having higher verbal ability.

White atudente were leae modem than Inu:lt atudenta.“ For the orientation g

-

_ nodern than Inuit studenta. .‘: R - R o

found to be more modern 1n their orientationa towarda achievement and

S

towarda integration with relatives, Hhite students vere found to be more’, ..

horead
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Pearaon correlation coefficienta vere uaed to eatimate the para- .

-
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Ethnicity, year in school, and father 8 occupation all were found
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»integretion with relatives and 1esa nodem in their orientation towarda N S
° o the future. , p
Students whoge fathers had a higher status occupstion than other
students were found to be more nodern in their orientstions tonards o )
: achievement snd integration with. relatives and less modern on their L “' R
o0 Tag . - W b
:orientation towards accomplishment- o o “ o Tt \ e
: Girla were found to, have a more modern orientation towsrds achieve- ‘ )
- ’ oo e o L ) ' . T N
ment and a 1esb modern orientstion towards the futt.\re than boys. e o , ;
: .' Students with a higher self-concept of acsdemic sbi.'l.ity than other .
. i e
1 students were found to have n more nodern orient on towardssuconplish- P
ol o ’ '
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. o, ) .
VoL . with relatives. e
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'I‘h:l.s chapter of the study includee & statement of the problem, o
a diacussion of . the eignificance of the study, a statement of’ aome

of the 1:1mitationn and an overview o:E the remaining four chapters of ‘

'l'he Problem I - ,4"‘",' L

a_

The Annual Report of the - Coﬁmissioner of the Northweat Térritories

(1972 84) oboerved that the curriculum for the schools in the Northwest

Territoriee (N w.'r ) was being revised to include many nore resource '. : \ T

: ; '. materials directly related to the indigenous peoples of the North.

B « the aame report it was further stated that every effort was being made N

e

" to incorporate aspeots of native cultures into the N. w T. school curriculum

This effort on. the part of the territorial government hae man:lfeoted

.. itaelf in several ways.- First:, the language of instruction in Kindergarten, L

9

Year One and Year Two :ls now, in many comunities, the language of the

PR

native populetion. Thue. in conmunities vhich are predoninantly Inuit, .

we find that Inuktitut is the language of instruction in Kindergarten, S

- &Year One and Year Two. In Year Three, the language of inetruction dn:

edoninantly Inuit echools is fifty percent Inuktitut and fifty percent -

mEnglish. English is: introd’uceé as a aecond 1an5uage in the atudents

third full year in sehool an becones the major language of instruction in_
Yesr Four. Inuktitut is tsught ao a subject in ‘all schools with availnble

personnel and reaourcea until ‘the studente enter high school Thus, he

A\

mode of :l.nstructibn has contributsd to cultural incluoion by preeenting
o . . - ;. . N . .
. .. . R . . -‘/'/’ A'V- - X " . . ) : _. " o -

m
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I S T T e
;" - ',: - . . K o T - 'l\' : : -“..'“ ’
K N R YT ; o SRR o s
o . : ‘ . ‘ Lo s -:'_ - x-_. . R ", B ‘ - -
[ é ' ° B . - U ! i R .‘. . _
Inuktitut or’ sone other native 1anguage aa a part of he .curriculum e .
' / ) . . . ‘e _i . . . B ' &
v untl‘.l the student enters hish school . R L )
e \ Second' the curriculum has included rteding naterials uhich are , "l
, , relervant to the 'Horth. ..' 'i'he rctic Readi_ng Seriea, 'l.'endi Reading_Series. .
. and a aeriea of readers by Niek 'Sikkuark are| eone of the readinﬁ -
: :~—~—~—-—i——-”"'"';. ! . .
"‘materials about people and circmnatanees relevant to the North. ,‘ Tbe
: Nick Sikkuerk stories are alao \n:itten :ln Syllabica aa -are; the Spenee - : -
. o . / R g . - R 1
. ‘-,. " Bay Prosram and the Ranftin Inlet Program Thua, the curriculum includes S
both the experiencea of people :!.n the North es vell aa the vr:ltten ‘ ‘ ot
ol /’ S language o.f the people of the North. o .‘; ) s P
B - T o e e
. Third the Departinent of Bducdtion otfere 8 Teacher Certificate o \ i
i . o SRS U
BE } 'jpzogm (T.E. r ). in Fort Snith,: .w 'r. aere, native atudenta, from the 7 Tt LT
S 'N w.'r., who have an equivalent to Grade 'i'en education ‘may" enrol for a
o ) 3 2N ,‘ .
: ' two year courae. which, upon t‘ne:lr succeaaful conpletion of it will .
; ! “.' . A_. ”v".
s ‘ -e‘ble them to teach grades xindergarten to Three.._ Native Bt;udeng&' A S
- % . who have an equivalent t‘:o Grade ‘l‘velve and vho conplete the ‘1‘ 2P, ," v j f,.
- ) ! O
e couraea aucceaefully may teach frdm Kindergarten to Grade Six. Thus, . i -
i o e
e ‘in schools vhieh have T E.P. gr”&duates, students up to their fourth ‘
"o Vo -A\‘* O
. and poasible their aevent’h year- in achool vill deal primnrily vith
o . iné’tructors who can apeak in the:ir native language and uho have been SRR
: - A ) e oy
'1’ o ratsed in the same cultuxal milieu. For obvioua reaaons, this ia of G
b z‘\: : major importance -as an aapect of. cultural inclusion. .: - ) j o A
, Poutth, the Department of ‘Education hires nativeaclasaroom Assistants ’ .
“ to aid in inatruetion in coanunity achoola in the. L1 H.'i'. Theee assistants RS
o }do not experience the aame degree of autonoly aa do the T By P. graduates B
. »'aa they mu,st uork under the auperviaion of a qualified teacher. g They " L .
\ .'/, . T E : ./ v !
. ‘ A
. - L. , . e BN A
- \ ' : . - ! .
e '\ S N e K
‘1‘ [ . o - el oL M R
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e, 'e"’ - o . P : A . . . R . . PN . L. N '
U o g ! RN e . o
e & ) ’l g “_ N -.‘-QI‘ - = ) A - [ * I
PR DORE SR
. P function as instructora of ﬁyllabics and Inuktitut ‘as interpreters
. v H) . i 5 ' ‘ .
T j;/~ Ve iwhere ideas and concepta in the classroom may not be understood AR
P . A S CL
S T f‘i‘ in English ‘s ‘cultural” consultants for Southern teachers, and as J C
f“-: ‘“_ “a’ 1iaison between the schoBl.and‘the community, and thus act as a ;
N jl. ‘ major contribution-towards cultural inclusion. Unlike T. E P graduates, o o
iy w‘?;;;; : “Clasdroom Assistants are found in schools in all communities with an -
: " lf‘indigenous native’population. - ':': . i °
T o .'_‘- . ‘l . ) - - ¢
Lo Ao S Fifth, the Government of the N.W. T financially supports Local .
N IR A :
N ) L “Education Authorities (L E.A. ) whose povers ‘are 3tated in An Ordinance S ey
noee N . ———— e —— RN
- b ; ) s -
L J 8 | Respecting Education in the Northwést Territories (1977 21)- and include -
v % the following- . ‘ _ . o R
" - . 'I' ’ e -|" . '. ) ' ' X T ' - .“'.
N e s C g2 \Every community education society may:

Superintendent, principals and teaching personnel, special
.-, programs for the education district, which may "include
. . ‘ o material from ;he culture and life styles -of the local o
Lo " people;y - ° N .
L e e © (b) .- Advise on ‘and. assist in the establishment and operation - . " Ty L
=t . -~ .. .. 7 of special, adult or vocational education centres im ‘the . e
ST _ .district, review the selection of sgtudents for and their -
SRS ‘f("_.."t “ o+, ¢ 1 placement in sﬁécial "qdult and vocational programs and oL
3M o ~"-'j . /" “-advise the Superintendent on these matters; L -
S ®a sy —~ 3 ’ . T IR

Cve e ‘ This has\resulted in g major contribution touard cultural inclusion ih . "_“{

PV .
Voo . . ] —t—, : ;
, [

AN .}}1_ PR »the~schools on the part. of. the community at large. For instance, in ..

e T e ~/‘
-~ T ;jf/'.,- ‘ (a) organize, with thethssistance and cdoperation of the
4 \ '

. oo i
K s 2. - S
. e . L Pelly Bay, a small hamlet in the Central Arctic, community elders f\', T
o s t‘ . -\ L - o .
. IR Lo . ' gcome into the school and teach students how to drum dance, how to Coe .
f SR ? o I e
-~ t «% ’ - ? B
-
. o
. . manner and how to sing the traditional songs. These elders tell ‘the

... i L
. old legends and also take gtudents "on the 1and" to fish hunt seal A e """

. L

aﬁd caribou build igloos and practice other skf&ls necessary for
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A ', ‘ sku(rvival 1An the harsh northem acli'mate. The I'-establishmentﬁ or cﬁéfn.‘a;A:.?_-'..' -
- “..u' f_- has enabled‘members of the community to have cultural input idto the«t 'viiﬁi.f

. formal education of -thelir children and has also given them a voice in

AR

' determining vhich post—secondsry programs their children enter. a.

~

Sixth the tgrritorial govermment consulted native groups in order

I3

. . ‘f“, ; to draft an education ordipance which was in keeping with: the philosophy o
| of the indigenous pepples ofuthe N. W T. The result was an ordinance 1};
;,:/“:':l. vhich included articles like-the one referring to the L‘E A,, an: ordinance .' ; Ei:Zu
j'ff . fuhich is representative of the variOus cultural perspectives found - e T

’among the indigenous peoples of the N.W.T." .
..+ Seventh, the grouping of Students in classrooms and their progression-." : N
. Y

'from year to year is not based on; formal testing. The,students;

progress ‘from year to year ‘without fear of faflure and vithout'the:sense '

et ot e

4 ..of<competition inherent in 'the graded schools which use formslstestingJ' .
. . as the criterion for advancement from grsde level to 3rade 1evel i‘This,is.
_ ‘in keeping vith the egalitarian nature of native peoples of the North

. \
h'and as such contributes €0 cultural inelusion.~

S i e a0
A el

'/f: B e The teacherﬂggcruit}ng personnel for the Governmentlof the N.W.T.
‘ . in 1976 atated that the cultural inclusion programs now present in ?'
‘;AN,W.T. schools is designed'to supplement the'acculturative effects of .
a-sehooling. The administrators of Northern educatio; felt that after a -’
child had been subjected to the school curriculum imported from southern

‘:Canads, psrticularly Alberta, the child was no 1onger capable of ~

o functioning adequately withih the native culture. That belief vss slso N
held by‘members,of the L,E.A.s_in the Central Arctic. lhe_L.E.A. msnbers
RIS e 1Personal cummunication to prospective teaching personnel in Holiday Inn . u‘zi c
‘ ' COnference room in St. "John's, . Neyfoundland (1976) P S ST
g ‘ ' . [ ) - ‘l B .'
& .

gt v v e v cpie oo < .- N &

‘ . -y
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: :cite examples of sons and daughtera who no longer are able to fit
R B '

into community life after having completed a secondary or post-aecondary
education;. They felt that the schools were reaponsible for this
change in their children. In this respect a case worker for Tnuit

' Tapirisat of Canada (I T.C. ) reported that he kept his adopted son out
of school because he wanted the boy té be a’ real Inuit' and that
the school's influences would keep the boy from ‘becoming one. " The.

' administrators of Northern education and the’ L.E.A. membera felt that

the aspects of culture which-were transmittedvby the ach0015'were»
those of the non-native Canadian aociety. They felt that by including

'-.aspects of Inuit culture in the formal educational setting of schools:

A .

in the Central Arctic, as_ well as aspects of the cultures of other

" ,.

,indigenous peoples in schools elsewhere in the N.V. T., the children

"~

would incotporate enough of their own culture to function within
1 .
native society as well

y

The belief held\by the Government of the N. W T.,vby the L. E A.

. \,.
- .

members, and by verious native groups such as I T C., that the school
- plays a major role in the transmission of culture 16 supported by many
v ‘atudies.. ‘Rodriguez. (1974) for example, pointed .out that the role of
;teachers in communicating and enforcing ethnic ideology is an important
. one.' Vanatone (1967),in a study of Alashan Inuit, also pointed out
that education had been a vital accultu:ative factor and that young
people were being drawn increasingly into the mainstream of American life
‘by means of their involvement in formal education. Clignet (1968), !
) _- o in a discussion of French colonialist policy, assumed that formal education

/.
'played a. major role in the process of cultural assimilation. Asen BalikcL

- anthropologiat and author of The Netsilik Eskimm. stated in a public -

.t
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television interview that the territorial school in Pelly Bay was. the. s

'{i | :.greatest agent of ¢ultural change affecting the people of Pelly Bay.,
'f":"‘; i This statement is particularly poignant‘in that Balikei studied the -
| Netsilik people (Netsilingmiut) when they were: still living a nomadic

A " life and then returned to Pelly Bay to make his statement after the

community was formed An the mid 1960'3. Thus, in the N.W. T.,the school

- was’ believed to be a major agent ‘of acculturation and the Government of

:

‘the N. w T. along with various native groups in the N. w T.,haye attempted‘\

- v -

““to. control the acculturative effects of schooling. o o
l .

e This study will attempt to detetmine if in fact: the schodl 18

still'playing an acculturative role’ or if action that-the Department of'.

-

PO S

Education has taken has in some way regulated the effect of Southern.
:bias. This study will attempt to develop ‘a measure of acculturation _ )
’ ?PPFOpFiate for use in the wa'T’ and will attempt to identify somevof .
. the yariahles'which contribute.to acculturation in'the N.W.T.

i

Siggificance of the Study oo ;_ ' PP S .-?%

B T R AT RN

:'ﬂf:'v - ; Herskovits (1958) defines acculturation as.i_'

o .
‘1...those phenomena which result when groups of individuals S P
having different cultures come into continuous. first-hand ’
contact with subsequent changes in the- original cultural ,! , S .
'1patterns of" either or. both groups.; .- ) a , : '&?7
. . ) s &)
\

'WThe schools of the Central Arctic are a staging ground for continuous

first—hand contact between Southern Canadian students, teachers and
administrators and Inuit students, classroom assistants, community eldera‘
- v » -~ . A A

S . and teachers. This study will investigate the degree of acculturation

o ! ¢

Re’\.
‘of students in two schools in the Central Arctic. It will look at }

- o v ‘4 PR ) ) : '. : ."\
B e e T N
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, ) , _ R .
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~ . ) . “
some of the variahlea which we believe‘areilikely to. have a‘major im~
. pact upon the degree oﬁ acculturation of these school students.
Roy (1962) stated that' ' .?’ , ' - T
/,,T S ‘“...field research on acculturation can deal with almost
S , any’facet of diffusion of cultural traits from the en-
o T tire inventory of either the donor or recipient culture.

-

Accordingly, empirical ‘research dealing with acculturation ahould be

designed to measure some facet of diffusion -of cultural traits.
S s r ’
Nelaon_(1975) “gtated that "walues are not inherited genetically,

.o

R " o
. they are the learned products of environment." ln this atudy ve argue

\‘that a person 8 value ayatem is affected byJEhe culture to which he

g belonge. It is further argued that if the achool is an agent of accul—
turation then it does, in some way,.act to change a person 8 value

. / .

eyatem. Stated differently, a peraon 8 value ayatem can be considered

' " to be a cultural trait end the school acts as an agent of cultural dif-

- fusion by transmitting a different aet of valuea to members of the
.J ’
‘recipient culture. It ia further argued that 1if membera of ‘the recipient
{

culture are being acculturated ‘then they would exhibit thia acculturation

by some change in their.value orientation,
\ .o . o L

A change in'values as a result of schooling finds support'in.

.o .
‘2.

v

) various studiea.- Seda B’nilla°(1958 :32) found that:

...years of schooling turned out' to be the best criterion

e - . for distinguishing between liberal and 1lliberal’ attitudes

e e

e S T3 2Y TR IR PRSI S L) EAL RS - er eebsead ool mte pin 08T m et

toward civil rights and governmental authority. .

Wells (1969:386) ‘stated that:
’ . . s ! ‘ ’
...the still widespread commitment to traditional- deference
. values may be in the process of diaappearing as an even

-
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o S larger percen.t'age of school-age children continue their o
. : T P 'education beyond the elementar)r school” level .

" Both researchers were Btudying value changes and their relationship

-

/

( -t ‘schooling, in Puerto Ptico,- a modernizing nation. In this reapect, SN

I _ the present study is significant in that 1t will probe the hature of

accult‘uration in the Canad:lan Central A‘retic,‘ an area which 1s also

.
o

%
i il
A
29
s
i
Bl
N
By
)
L
“
Bt

Ry
i,

in the early stages of modernization. ' ‘ - T

This study is significant as well because the territorial govern- -

i g .
e SN

————

.- : ment has taken stepa to retard the effects of acculturation and it will
‘ 7 ‘
|shed some new light on the aucceas of tbese measurea. T
i B Cod
Thia atudy 1s. exploratory in nature n- that very little empirical : A

)

. research has dealt with the nature of acculturation in the Central

f S Arctic. This is aignificant for two reasona- firstly, many reaearchera

have traditionally conaidered achooiing as being a powerful inatitutiOn

—A&

in producing acculturated people (Cole et a'l.,l97l Roy, 1962), and

secondly, despite the fact that decisiona are made on the premise that
i

" the school 18 an agent of acculturation in the N. w T., there haa been

A

. little reaearch which has dealt directly with the schbol'a acculturative _ o

- function. Thia atudy ia significant in that it is an exploratory, em~

J.

pirical examinatiqn of the school'a acculturative role in ghe Canadian -

-

- Central Arctic where attempts have been made t.o' deal_\aith the problem -

. of '/accullturation. ' .-

8

Because education in the N.W.T. is in a state of flux, thia study -

- will be aignificant in that it will reflect. some of the changee that B

T e e

have occurred in the achoola. It. will enable us to. see if some of the B

changea, which were introduced to curb asaimilation, have had an impact.
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This study will also be signifispnt in that it will indicate ’
i whether it is appropriate to apply, to the Canadian North findings »
from studies in other modernizing nations. It is significant, as well

in that it wi11 look at several family factors and will indicate the

A l.

role that these factors play in acculturation. It is important in that
. Y

-it will identify some of the factors that are«important in the acquisi~

tion of verbal ahility and in that it will indicate how important they

+

are as predictors of verbal ability in the Central Arctic. *3‘
The consideration of the students verbal abilit"'in the English
language is. significant in that the language a. person acqui es is an

important determinant of how well the individual learus the va ues of a'

‘particular culture.: The extent of the students English language' bility

may be an important determinant of the degree of acculturation of

atudents in the Central Arctic.

. SR C
o, This study also has significance in a country which is officially '

.'biwlingual but which has many ethnic groups. \.The educational'systems in
¥ . /
,various par;s of Cansda have often come under attack as one ethnic group

y o

“or another seeks to. focus attention upon its situation.': Controversies

' rage over - such issues as whether or not the 1anguage of instruction

should be English French Inuktitut or some other language. - One reason.‘
for the controversies is the belief that the‘school is. substantiallyi_

changing minority ethnic groups via the process of acculturation., Thus;:'

H
I X

a study of the relationship between schooling ‘and acculturation can be

seen to be particularly important in an officially bi—lingual but actually

fmulti—cultural nation such as Canada. - S '7’ ﬂﬂ ’“ﬂ -
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This study, should be significant to‘educators'in'the'N;W.T;

“because: .. 7 LT ‘
Modernism in values can be used as a predictor oﬁ
educational aspirations and accomplishmenta in a way
. that goes beyond predictors based solely on- position B
in the, social structure (Rahl 1968) . =

' Limitations of the Study

"One of the major limitations of this study liea'in the fact that

) £he population does not consist of all of the students in the Central P

This limite the validity of the inferences made about the L
—

‘population in relation,to the.general populationfof students in the '

Arctic.’
Centraerrctic‘(Glass and Stanley;'1970-212) Nevertheleas, it must be

: recognized that the two schools selected for thie atudy, because finan~

-

L ces were, unavailable to sample all six schools in the Central Arctic,

:‘, -

.. are similar to’ the other four schools.' Government policy recognizes

o

Spence Bay, Csmhridge Bay snd Coppermine as being the major settlements '

-

in the CentralaArctic‘and‘GjoaAHaveu Holman Island ‘and Pelly Bay,as

: ‘Being the3§econdary settlements;' 'Cambridge Bay was'sampled‘from the

'major settlements and Pelly Bay from the secondary settlements - The

situations in all settlgnenthschools are very similar and ve suggesg

'that inferences can be validly drawn from the sample. ~ "?ef ' \\;4’

A second limitation lies in the, biasee which may enter this study

s

- depending on. the degree in which, students had‘difficulties in understj ding

" and responding to the queations; The effects of these biases are toknown

" . ' -

1 -
‘but it 18 to be noted that vhere,students'encountered'difficulty read ng

‘ :theruestionnaire,‘we orally nresented.the ouestioﬁsv

. K .
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AT ) “a
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. intervening effect of the student s verbal ability, on the student 8

:,value orientation. J,f‘, N r." ;i,.;
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with the philosophy of education in the N W T. where oral English is

L .an integral -part of the daily school ‘éurriculum,.

A third 1imitation rests in the population size of 57 aubjects.}
Again, this will lead- to-questions being raised with regard to the vale_ |
idity of inferences msde, It must be recognized that the total number
of Inuit in all of - Canada is 1ess than 50 000 and that they are spread .

over an arealwhich comprises 50 percent of the nation., This makes large

'

: sampling a~very expensive and time consuming endeavour. ;We feelsthat -

}his sample g8 large enough and repreaentative enough to make some

oo

very real and interesting inferencea.

. A fourth limitation is. caused by the attendance problem in N ¥.T.

‘ schools. tambridge Bay 6 yearly attendance is around 50 percent ‘caus- »

ing the study to reflect only the values of those atudents who were
present in’ school on the days in which-the questionnaire,was administ-'
ered.. | B L - | . ‘ i
Overview ; T ‘.j _1 ‘;L~' 1.‘ o _;;-‘. S

As previously mentioned this study\will attempt to determine if

-

1

the school in the Central Arctic is still playing an acculturative role

'_‘or if the acculturative effecta of schooling have in some, way been

-Aregulated More specifically, the study will examine the effects of a Ce
B :number of factors such as the ethnicity of the student, the student s

'“year in achool the occupation of the student 8. father, the sex of the T

- student, the self—concept of academic sbility of the student, and the

7 ~ : . Tl
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E suggeata that these variables\ ehould be controlled in studiee concemed l, . ¥

'-will preaent the findings and ia diecueaion of the. findinge. Chapter V

K
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Tl
P Chapter II will contain a reviaw of the literature on moderni--
zation and: vill isolate a mnnber of factors which contribute to a :4 T '
b :

modern or trad:l.tional value orientation. Some of theae factore have coe

already been mentioned and literature will alao be reviewed which -

\ s

Y
with value orientationa. , i

In Chapter III the reeearch methodology will be presented 'I‘hie

chapter will take .an” n-depth look at the selection of subjects, the

I'—.

: measurement of the variablee al‘nd the methoda of analyses. Chapter IV .

/

will preaent a snmary and eoncluaion with aome inr.erpretation of the ) o

findinga. ,: . ‘ L
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CHAPTER II‘ K

Review of Related Literature

<t

This chapter of the study examines the literature on’ verbal

ability, modernism and vslues. The theory, the model and the hypotheses .

which are to be tested are also presented In this chapter., The model

.’sdeveloped reflects the major research findings regarding selected family

factors, schooling and modernization. The hypotheses are derived from

"';;'the review of the literature and reflect the theory and the model The

g model 18 used s ‘a basis for the analyses presented in chapter IV.

This sub—section of the, study deals-with the relationship between

Y

the students' Verbal ability and selected variables. , ‘f". '.“
.

. Researoh has’ indicated that there,is definitely a relationship 'wﬁi

ll

the verbaﬂ ability being considered is second language verbal ability.

4

.For instance, Hawthorne (1967 114) pointed out that the Indian child is )

:::at a distinct disadvantage when he has learned English from adults who

¢

use, it as a second langusge. Beebe and Bulcock (1978) pointed out that

D e

X tens of millions of the world 8 children attend schools where the medium

oy - R

s of instruction in the content schools is a. language other than.the

2

mother language. They went on to say. TS

[ T

:

...Some scattered evidence shows that’ these students may be
handicapped in that the language barrier may constitute an

) overwhelming obstacle in understanding important school

i 1 . subjects. N -

“/l-x',
P 4 S

: The Innit oj Canada s Central Arctic are among the peoples of the world

R . . t e - -‘/‘ L R . . . B . . fa .‘ “ -"w

T

‘ between an individual's ethnicity and his verbal ability especially when .
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for whom the Ianguage of instruction is a second language.

5%;] Ohanessian (1967) . stated that language 18 found in a cultural ," P 5
and social contextfand forms a very important sspect of this' context. o]
o He furthar statsd that. Ce ‘-k.

. .w1§t?seems necessary in considering the teaching of English .
"+ - "to-and thé use of English by American Indians, .to consider S -
. also the. cultural factors that may affect language, language ’

' use, and language behavior. . i i
o ., . Lo : J TR
The. faet that Indian students seem to have less success on, the ‘j;‘i gff .?'.
verbal components of I Q tests has been examined by various research-'.f'”fj; %,

ers, : For instance. Wiltshire and Gray (1969) conpared the verbal and-.
B non—verbal I Q scores of 86 Cree students in northern Saskatchewan ,
N / * l‘.}.
’ with the English norms They found that, on- average, the scpres for J

. T S
\’ . !

the Cree students were close to the scores for rhe English students on Lo . ,fff

“'i' «. ., AR

L the non—verbsl test but on the verbal test the average Cree student was f'*~

Ny

about 20 points below the average English student. "In. another study, R ,~€‘f,

e N v R

Z';j ' b Grade 1 students to use verbal concepts.: The 30 Indian and 32 non-~'1-,1:

Michelson and Galloway (1973) examined the ability of Kindergarten and ;f{'f

. I A

Indian students a11 came. from-homes in which English waa the main lang- :ff

.~ ) - o

uage of- conmunication. The results showed that the Indian students had

.3 N - . .

significantly 1ower scores than the non-Indian students.‘ ;;_:»

B a s , sy ¢ , s N

. “_,,’_' The' ethnicity of the student has been found to have.an effect
upon the verbal ability of children in these and other studies»(uess, . ,'“
1969 Bernstein, 1961 Angel, 1971; Hoses et al., 1977 etc.) Ethnicity R

has also been shown to have .an effect on’ ths verbal abilitysof Inuit .

N ' L. s o, e s H . M

,‘. children (MacArthur, 1973) LT .;1_: B n_ic.':ff.;r RS
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In a study of Inuit children in four communitiee on the Labrador B
Coaet Taylor and Skenee (1976) reported that, as. vould be expected
'].pfémvﬂ.: : :."n children in higher grades haye developed more camplex verbal-educational ’
| . ':‘3 abilitiee than children in 1ower grades. They did not explain uhether-", .
the*increaae in verbal ability was due to schooling or naturation. B

However ‘the belief ‘that verbal ability increasee with age ie supported

"1’by»reoearch concerned with childrens abilities at various ages (Bayleyﬁ AA '::'.

1956 1970- Fowler, 1962; and others‘) Ball (1969) found that childrens’ " e N
o ability to recognize and discriminate between word meaninga increaaeo EEART
L witb age. Thus, the more'yeare that ‘a- Btudent hae been in eEhool the ‘
:‘%'«. L ;ﬁ,]{ | higher will be hia verbaé?ability. Durkin (1970) noted that a child does ;i;'Jf{‘\ i
T:?Elm'ih not learn to reed all at once. reading ia a gradual proceos. The pro-"' -

greaaion in difficulty of reading eerieo in achools aoaumea that verbal

.
Ot ezt

ool &
; v : ability will increaae with the number of yeare that a child epends in
* ;‘.-:.:'.." " ’-4' 1
o ' school - inherent in the educational ayatem is the objective of increaa— oy
} : L .

A . . .
N .- - A

e B sl

o s ,f" ing a atudent e verbal ability. In- fact, the importance of the reading

/":

o thp "n" . teacher is pointed out by Bulcock, Beebe -and Clifton (1976) who atate'

NP, AR NI

G4 w0 L. 'Because reading in both an induatrialized and a Third R

4w .. 77 World nation has been shown to be acrucially ‘important . o :
T . o reaource ‘mechanism in’ the atructure of ‘scholastic perfor-'

. mances; because this. mechanism accounts. for, the translation . o

. of socializing ‘and linguiatic resources into the additional - .- N v

e A . - . . desired’ résources of multiple-subject achievements; and sirice- : ’

R Do these achievementa constitute Amportant criteria in. the . '
I o . jallocation .of - Bcarece societal . ‘regsources such ' as otatuaea. @ . L C

. i - incomes ‘and’ asaociated peychologieal satiafactione, ‘it ds' - P

neo ST easily concluded that no teacher i8 more important than Co T s

' o the’ reading teacher. o : . : ' T

'The importance of the reading teacher and the emphaoia of acboolo :17‘_ f,. =
' upon the development of verbal ability is aleo an aopecf of education A {

N
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" in the N W T ao it muat be conaidered tbat the year in schbol will- : [ i
. v « R T A
' have an effect: upon the varbal ability of atudenta in the Central IR
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R TN e Vernon (1965) concluded from a study of - Juaican, Eskimo andelndian \ -

boya that. in spite of linguiatic handicaps, so-e of these ' children .' \?‘ o !

| S - L ’ ,;;f A l, .o B . : ‘ .‘u
S - S actually scored very- well on te&ts of verbal intelligence aLd achievent. LTI
e M . e ’ ‘19 g ‘\f’ IR SN

i

I - e
Vernon 8 results indicated that the moat significant: single influence in AN

-,

these varioua ¢ultures was the quality of the family. The quality of the » '

FIRE T Y

iy

fsmily is iLtegrally related to the father s occupatiqn, and middle class

) situations havo been nepo,rted to} be more conducive to the development of

e Y i ! * b
: verbal ability than have lover claaa aituationa (ﬂawthorne, 1967). A, N P

wide variety of research (Holf' 1964 Smith 1968- Greenberg and Davidson,

’tc i

1972' and others) supported the notion that the father s occupation can

et 17 s XTI O TS
+

be considered a factor which is related to. a child'a verbal ability. L o

SEEE ' . . [ ‘- .
Ll }nrandis and Bernstein: (1971.) also cite nany studies: which: show

2 'hat parents of middle and lower socioeconomic status differ aignific- oA 1o

3 g s ey i AP

"'.)tly 4n’ their attitudea concerning the adjuatment of their children to )
', ‘&hool and differ in the preparation of their children for school They '

further reported that there vere major differencca hetween the social 3 S
. 7 . L L . :
classes regarding the value of ‘books and reading, and that this’ was AR " L _h

_ related to learning end verhal ability. o '-_ . T .;,4;"’ S

] - - . e

' _,.":: ‘_1-,_5‘ - 'l'he importance of the sex of the student as a factor affecting N S

) verbal ability haa been shown in many studies.'\'l?or inatance. Bayley -

nee T (1970) ahd Reilly (1971) both found, that boya* and. girls. differed signi- PR

E IR AL TR R LT LI FATY S FRTRYS. SUTE R TTIp

4
- ficantly in certain skills such asWerbal ability. Rosen and Ohmnacht - LR
. .‘.-v‘ » ‘[‘ o N 1 ‘x':"
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N ,,(1968) fmmd that girls gave evidence of superior average reading S
' ability over boya., Balow (1963) found that girls achieved aignificantly

. higher than boys in first grade reading success.= Betancourt (1976),

1 _of verbal and ideationel fluency, in superior tenth grade atudents, found

: achool. 'l‘hus, it can be stated that the sex. of the student must be

‘_"The sample was 134 fifth-grade c’hildren who leamed‘paired associate '

" verbal ability. Carlto-n and Hoore (1968) reported a positive, signifi—‘- |

o tligt there will alao be a relationship between felf-toncept and verbal

- -t . . . ‘
e AR B R R

0 A « '
«‘t\-z'wh‘ A ~ew.~. ........ o

st
o

s
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a study of sex differences, in the language proficiency of Hexican

o "
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.on English language proficiency than in a study

that verbal fluency measures generally favor girls throughout elementary B S
‘ *
conaidered as a factor when we diacuas the verbal ability of atudents.-

Brookover and Erikaon (1969 61) pointed out that language is an - " -

. acquired behavior. Brookover and Erikaon (1969), Johnaon (1970) va and

e

Coffin (1976); all pointed outathat the child 8 self-concept influences . “" . :
and directs his behavior and as such mnst alao ,affect ‘his verbal ability.

_;Augupf et.al., (1975) investigated the relationship between a child 8

- g 8 -0

aelf-—concept and his learning of affectively aaaesaed verbal material S A
nouns which they had prerated for likeability. "The reaulta indicat;ed, :

‘ that there vaa ‘a curvilinear relationahip between aelf—concept and

l s

", cant relationahip B‘etveen the development of aelf—conf%ept and reading

J i

A machievement. 'I'be relationship between aelf—concepn of academic ability -
nnd verbal ability haa "been® reported in many studies (Bodwin, 1959 -

" ..Kerensky,, 1967 Homze,'l962 Quandt 1973' and others) It is expected

.of . -
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:abcility in . this study o’{f Inuit students in the N 'B T.

a‘hus the ethnicity of the student, the student 8 year in school
' P J : “
,'“*the father '8, occupation, the student: s sex and the student 8 self—concept'

,-

. ) e .
'of academic ability must all be considered as’ important factors which in—~

~
- N . . S

fluence the verbal ability of students.

o 0

‘ Hodernism and Values ' \ ;'

¢ R

A T e
AN

In this subsection, literature is reviewed conqe.rning[ the relation—‘ )

-'."ship between modernism and values. The factors uhich\ af‘fect the' value ;

lh'-

system of an lindividual are also discussed

-I‘lorence Kluckhohn (1961 4) defined value orientations as. being.

. _...complex but: definitely patterned principles.. .which give -
order and direction to the ‘even—flowing” stream .of, human

. - acts and thoughts as these relate to, the solution of .- common

o ‘:human problems ' ‘ :

"She further stated ‘that "these principles vary from culture to’ culture."" .

-

. Rokeach (1960 392) in a discussion of value systems, argued for variation
" of beliefs between cultures and stated that these variations occur in

"‘,relative degrees. Thus .a useful empirical research instrﬁbent for

B}

J purposes of this study, should measure variance of beliefs and attitudes
!

-

. . .S
between cultures and a].so the relative degree of variance within a specific -
, ,, r t . . .

’ - 1

culture. L

g

For the purposes of. this resesrch it is assumed that a value '
orientation or value system of a particular nature is in fact a cultural
‘._trait.‘ That is, qpeople fran different cultures have different value

‘ .systems This belief is fostered by the literature. Rokeach (1973) and

: : ."_'-_;Kluclr.hohn (1961.) as vell as others, have presented empirical evidence to

b ' ""\.‘Q“ﬂ‘ﬁ"‘-‘nvﬂw—np i e i

T
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sub‘stantiate hthei"r""cla'ims of varying vdlue syste'ms‘bp_th between and.

oithin cultnres .

- . N \
. . . - . . oo v

S

Joseph l(ahl (1968) noted that "modernism" in values can be mea—"

.'Asured Kahl was mainly concerned with career. values. Using the ideal'
type as a mode of theory building, Kahl (1968 10) posited that tradi— :

tional society had one set of work values, and modem soclety another.., .

: The former, claimed Kahl (1968 10), could be described as follows

Work is merged into 1ife in a way that: dQes not dis_- '
. "tinguish it as a separate activity with its own norms.  Work.
' 18 part of ome's general status, and thus it is to be accep-
ted without deliberate plans for change. Son follows father
as: peasant, artisan or merchant,, and learns the techniques
‘of work by watching his father. Life 1s personalized through -
. ties' to relatives, and their claims take precedence over the
impersonal and abstract demands of career. Work and life-
-are stable, and the individual takes a fatalistic view of
his position.. .

'Kahl (1968:1]) contrasted that descri‘ption of va’lu/e’s' in'traditi’on'al'»
" society with this view of- work in urban--industrial aociety

Work in the city is’ separate from the rest of life in ..

the ‘sense that as man works in a place apart from his' family, .
and his work takes on a momentum of social. relationships un- G
‘related to the extended family. . A job is seen as part of a’ _
long career, which 1is a sequence of related activities start- .
ing with formal education specifically- designed to prepare
for work, leading .through some type of apprenticeship or -
-learning experience, toward full mastery of the job, and end— :
ing in formal retirement. Deliberate decisions are made to -

. further'a career which are baseﬁ on values of impersonality, }
.efficiency, and' ambition to get ahead New ideas and techni-

. ques are highly regarded, and general values of . active control
over self and envisionment'are prized : .

o
o

‘Kahl (1965) reported that the middle class is especially devoted .

‘ P . L
to values stressing accomplishment, striving, and ambition to do ;

better. ‘ o o - R
Kahl (1968:15) concluded that: |

'..._'v"moderni,tyl' vas related to soc‘;ial—cl‘ass ‘backgrouhd..‘.',-
that it can be shaped by experience in school...,. that

3

e At vk rvmdiewm 1 e
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. personal ambitions, interpersonal relations, etc., are all factors vhich

Y A < L - . ' .o o .l. . YIS

- personal ambitions;’ interpersonal relations, formal .°© . - s
" education, technical skill - all are_intertwined |

oy aspects of work and- career values and.there 1s a - A

~'-clear 1ine of influence from fathers to sons. .-

Modernism can’ be seen then to be a variable state "of being which

18 influenced by many factors. There is no one predictor -or set<of cir—,

v A 1

,modern'«man . As Kahl pointed out, such factors as experience in school

'

influence the degree of modernity of an individual
Kahl (1965) noted that: . ool o R

.our notion of the concept ‘value' implies a verbal .

system, an official ideology that is deliberately taught e S -~ ”

to new members of‘ given groups or strata. .
r‘

The key phrase here is that a value implies a verbal system. This notion”

- is also supported by-Cole and Bruner (1972'64) who defined verbal skil'l_s' }v:

7 R
ag "cultural amplifiers",- useful for adapting to a culture. This notion
3 : ,

‘ -is important because most of the Inuit subjects in this study use English & .
/ as a secondary, rather than a primary 1anguage. The significance of the o

‘,idea of values as a verbal system is clear in the following statenents e

i I

- of B\ookOVer (1969 61) Lo o

To the extent ‘that the more common cultural norms of s

havior in various sub-societies are in.harmony with those T T T

“~ .of the educational system, the child. from these groups may °
b advantaged in’ acquiring the pattems of hehavior tdught
P “gchool. ‘Also, "to the extent that the common norms of be— .
vior in’ sub-societies are divergent or different from those -
. that are expected in the school the children may be. disad-
* vantaged 4n school learning. The language -acquired 1is \prob- -
‘ ably more crucial than any other —aspects of behavioh:. - :
Values may be defified as "the normative standards by which bumau

»

- beings are infl_uenced in their chbice anong "the altdrnative courses %f

‘a - . N
. . .

C

!/

cumstances which can be said to be’ responsible for the creation of. a . S

cone T,

3
3
3
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-action which they perceive", (Jacob, Flink and Schuchman, 1962:10) . ' .
R -'. v o " ‘ Ct ) : '. C ' -
Brookover (1969'21) stated that "aimilarities of behavior within a given ce

group and differencea between groups are’ characteristic of what social

scientista term cultive'." Values can be considered to be an integral

v

part of culture and the language that a person acquirea must be con-~ .
. sidered as 8n important determinant of how well the individualklearns C

'the values of a particular culture. In’ this respect it can- be seen that,

o the atudent s verbal ability may be an’ important independent variable
when the student 8 values are considered. However, there are other

N i

factors which must ‘also be considered as poasible’*predictors of a value

orientation. ‘ ST , ; - e ."
' / . ‘ N s ‘ N

Hawthome (1967 122) argues that "the young Indian child arrives -

Hat school with a cultural orientation, a set of values, and a, structured
personality... . Presumably, Hawfghorne asaumed that vhen a child entered

-
school he had developed a value. orientation which was dependent upon his

»

cultural and ethnic milieu. - Saecord (1967) concluded that the types of
'_ experience a child had ‘was determined by the culture in which he lived
and that this affected hia attitudes and’ ambitions. Dawson.(1973} pointe’d

out that: 3 o ’ ce "". e L -
.e .in hunting and fishing societies where formal authority
" . system3 have been traditionally “absent, as with the Eskimo, .
‘Individuals will experience difficulty .in internalizing the
“values of unfamiliar, modern, authority systems and unrelated
attitudes.
. /' ) ;o

'This indicated that, in Canada, eth.nicity may be considefed to be a

powerful predictor of modern values and that white students may have

.value systems which are mueh more modern than those of Inuit students.

¢ - 5 . -~
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o ve study modern values. Moore, et‘ al (1975) pointed out that:

eme e -.I;_‘H—A»—. - LT
. .

IRt} N

'Kahl (1968) ~pointed out that experience in school is a factor which

influences the degree of modernity of an individual In this atudy, the

student 8 year in school ia used as a proxy for. qperilence in- school.

-

If tjle achool 1s acting as an agent of acculturation by modernizing .

students then 1t. should follow that the longer a.student’ is in school

[ 3

the ‘more’ modern ‘should be the student s values. .However, as was noted in""

i

Chapter I the Government of the N W. ’1‘ has taken steps to moderate the

-

effects of acculturation via sﬁhooling and experience in school.‘ Thus,

-

the student 8 year in- school must be considered as a major i.ndependent

variable when we consider the student 8 value system. .

- not always act in a cornventicnal manner it still must be: considered when
...historically it has been a major role of parents to teach
"children An their early years that they have a place, a '

N . responsibility and a worety future as. individual persons in ¥

a societyc,of human ‘beings .. -

RS

Darwin Miller (1972) reported that children perceive the attitudes of
their parents and hehsve accordingly. Brookoyer and Erikson (1969 90) .
' pointed out that the attitude of students 1is relsted,to their social

glass._ It is. well recognized that social class is dependent upon the o

_efather 8 occupational status: making it apparent that the father 8 occu-.

. ) .
pation must be considered to affect the child B acquisition of values.

Kahl (1968) pointed out that even though /socio-economic status does :

Kahl (1968) noted that "in the acquisition of career values, there 18 a "

7c1ear line of influence 5.IErom-father to son." Father 8 occupation, in

this ,study, is used as a proxy for the student 8" socioeconomic status. l

(Bachman, 1970) and must be considered as an important independentr

B S T LE Tt A e R T SRR
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C 5 vsriable when ve study a student 8 value system.
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Cooker (1973) used the normative revision of the Short Form Voca—- .
ional Values Inventory to assess the vocational valuea ~in elementary <

schools in Charlotte County, Florida. Dne of the impor;\ant findings of o

o the Cooker study vag that "sex,, differentiation in the cholce of values E

Q
has its origins before the junior high and high 8chool years. It’has

:

- been our xperience in the Central Arctic that girls are encouraged to

i

achieve by their parents to a greater degree than’ are boys. Parents
(

take the attitude that boys‘ are more independen‘t than girls snd are better

N equipped to survive without completing their education. . Girls are seen.

to have two options," either they complete school or’ they become house—

¢ » . K
~

. wives.‘ Boys mesnwhile can become hunters, fishermen and trappers, or

else they can become laborers, janitors or can work in places 1ike the .

: r

DEW Line sites. . We believe, then, thst girls will exhibit more modern
values than boys and that the sex of the student must be’ considered as

an’ important independent variable when considering value systems

. Kahl (1968) pointed out that personal smbitions constitute a factor o

’

vhich influences the degree of modernity of .an individual Personal

ambitions are dependent upon the student 8 self—concept, with greater L

personsl ambitions found in student;s with higher self-concepts., Brook~ ‘

over and’ Erikson. (1969: 16) define self—concept of ahility as the individ-'

_ual's acquired "conceptions of his ability to learn various types of

\

hehavior through interactions with others whose evalustions are impor—

- \

:.tant /to him. " 'Values-are _leamed behaviors end are affected by the \ W ‘

' studentfs self-concept: in that the highet '/th:e, self-concept of -the,stude\nt,
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- . the greater vill be the student: 8 acquisition of values. We are concerned C
. with the student's,aelf—concept of acadenic a ility. It follawa tha the o / Y
-,’higher the student a self—concept, of ability,' the more modernistic will '/ .' '
y be his, valuee. A student vho dbes hot value academics 15 likely to /have L |
;Ja lau self-concept of academic abilit:y and i% consequently less 1ik¢'aly to o . ! . ?
‘have modernistic values. Thus eelf—concept of academic ability must be ;
considered as an independent variab;le when we study a student 8 value o ' J '
o i The Theoretical Orientation - ST ‘\\\'\ ‘ ' | B ?

In the subsection on verbal ability, five \independent\ variables - -
ethnicity, year in achool father e/occupatiou, sex, and self—concept of

academic~ability - were identified. Theae same five variables as well as

O e -
<

e , : ) .
verbal ability, have been identified .as having an effect upon a student B
. / )
. vplue systen_. Verbal abilit_y, then, has a_n. intervening as welll'as an . “
. independent ef £ ect upon the value systei, The resulting theoretical model
' * * 18 ‘shown dia’gramatic'a'lly'_ ih Figure 1.~ " 4
" Mgurel . .- . i I . J -
- W Theoretical Model S R } II .
Lo : ', Ethnicity; ;' " Verbal i
- o " — Ability
Year 1n School y
' -7 Pather s Occupation Value . . N . i
o . -  System - I ,
x Sex - . : - L
o , = T . j
- : Self-Concept of
* Acadenic Ability’ ;
o O t
! -' ' , 1+ i
) - i
. / . j | | ; ,
P , ' \ x
. / !
— L I = ease 0 I ~ DS PSS PN .._ DU BRI
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o :‘The Hypotheséa

o ~vapothesis 1:

©

,}‘{ypothea‘is 2

\

.Hypotheais o b

Lo Hypo‘thee:is 5%

-

;

: '/Hypothebis 7:

'

Hypothesis: 8: .

‘ children.

lypothesis 3z

‘ ’Hypotheais 61

@ ;,am .,4'..‘ m'.—urw-vf L3 ;__-'-.N“‘ﬂ 1.

" N
. g

. " ‘-9' 4-;25- '..v .

-(‘ . .

This su‘osection of the chapter contains a statement of the hypoth—r

1

| eses which might be: formulated on the baeis of the review of the related

'

literature and the. theoretical orientation.

: White children have a higher verbal ability than Inuit

Children who have spent more time - in achool than other

g children will have a higher -verbal ability than children

who have spent less time.in school than other children.

Children’whose .‘fat‘her's have a high status occupation

. haVe a higher verba"l ability than children ‘hose fathers

have a low status occupation. o

Girls have a higher verbal abili'fy than boys.

Children who have the highest aelf—conc‘ept of academic"

_ability have the highest verbal ability.” .= ¥

ﬁhite children have more modern'-vallies than Inuit children.

.

Children who have spent 'more years in school do.not have

more.modern‘values"t/han children who have spent fewer
. S . TR . M

years in school. : L !

Children whose fathére have a high etatna occupation’

',‘rha've more m’odern values tha_n children whose fathers have

Hypothesis 9:

- -~
- Hypothesis .10:

4 , ) . ' . 7
‘a low status occupation. : L.

Girls have a more modem value system than boys.
Childre with a’ high self-coucept of academic ability

have a more model'n value syatem than children with a low
eelf-concept of academic ability._ .
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important in the consideration of value systems Verbal Ability was B

7 value aystema A theoretical model wvas derived as a result of the review-

:.‘ of the literature and this theoretical model was presented in Figure 1.

T S e A e e n sy . e

B ‘Hypo'the‘ai‘s ‘11"1- Children with high verbal ability have ‘a. more modern
: ) value syst tha.n children with a low verbal ability.
-Smmna‘gz. ’ . { . '
: Itr Chapter II qhe related 1iterature on verbal ability, modernian ’

. end values was revieved. Five indepdent variables were identified ag

Lo A

-important “in'the consideration of verbal ability. They were ethnicity.‘
year in achool, father 8 occupation. Bex and self-concept of academic

: ‘ability. The aame five independent variablea were identified as being

'

[ T

- ’identified as having an independent as: well as an- intervening effect upon

~, 4 L

'A8 well, a total of 11 hypathésis were derived from the review of the

' related literatute and were ‘stated in the preceding subaection of thia

-

.E,..*/

; chapter.‘ T R , o o e
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i} tion of the variables included in the study, a statement: of the proced/ures

.qsed and a short smmnary of the chapter..

‘ ple .
‘ /
. The subjects consisted of 49 students from the\Cambridge Bey Territorial

T 2 day period while the rg.searcher was visiting Cambridge Bay for a Central

o radio and Hudson s Bay store as well as several churches. - Some' of the |

. , like the whites ‘now hold government as well

"_‘pations., S RPN

..27..

e g 5 - e 1 v T LN P AM R T R W R I Ry e

?cnag‘tei-x'rn' T

oo Met'hodologx " P ( .
This chapter presents a description of the population, a descrip- ' - E

. .
l,,

-

The data for this study waa obtained from a series of items on a BRI B

19 page questionnaire self-gdministered to.a population of 57 students.

school and 8 students from the Pelly Bay Territorial school. : :
\ . : ' y ol '4 {
The questionnaire wvas administered to 49 of the students over a - ;
‘e

Arctie Winter Games competition in December, 1977 Cambridge Bay has a -

Ve

population of approximately 800 and is-the administrative centre for the

_Central Arctic Area of the Fort Smith. Region. ‘The community,is predominr b/ R

'antly Inuit’ with a fa?.rly large white population. The school ‘has an en- N )

'rolment of around 260 students of which the majority are Inuit. Cam~ -

b

»bridge Bay has many modern facilities like flush toilets, television,

\_.-._ Y o et e G0 At SRS
V.o N 4 .

'AInuit population still partieipate in traditional activities but many,

b

as other wage-paying occd—

Jd . -

-

.. The questionnaire was administered to B students in the Pelly Bay

“" Territorial school while the researcher was resident in Pelly Bay in April,

-

' 1928. Pelly Bay. has a population of 230 people of which less than 4 per- ' i
< e
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N cen't: are ghité. The achool had}an enrolment of . 88 students, all of whom

,:vwe’r‘e ’Inuif. ‘Pelly” BaLEaB few modern facilities and the Netailingmiut

- Tablel_ ,’-/

-~ °
‘n
yis LAt v gt g e Aua Akt Lagt % TN 7 £ -
! N
=28~
- ‘ .
i .
. .
-~ .
. . : 5
. ‘ O N
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(people of the seal) of Pelly Bay were among t:he. last groups of Inuit to
"come off the .land" to form a comunity. |
_ The di_.stribution of students_ by ethninity' and sex is depicted in

Table 1.

’

Disttibution of St:udenta by Ethnic:lty and Sex

%)

;‘.uw.._e_u;:‘m;,;&“ TP pe
. 2 F Ty 1T

v

) .. ¢ D
. B ‘ sex ] A g.
Ethnicity .-~ 'Male ' Female - Total Percent %
e . R . . . . B Lo . ’ B :" )
Inuit. 21, 23 ' 4 8O , é
Wite s 2  m - 720,
Missing Data ’ - 2 ’g
‘Total 30 25 sy 8
. =
' There were 30 males and 25 fém.nlg students with 2 stulents mot re— - :}é
sponding on this item, for a total of 57. There were 21 Inuit males and [ _ ,};
9 white males, 23 Inuit females and 2 white females. The Inut students 3
comprised 80 percent and the white stidents 20 percent of the population . a4
el ¢ populiation 1
- of students included in the study. K é
The students ranged in ‘age from 10 years 4 months to-17 years of age. 4.
. The students had spent from 3 years to 11! years in.school with B5.4 per— L
cent of the,aamp]:'e h/aving been.in school from § years to 9 years. . }
: 'Ihe Variables i 1
;o " : 1o
. Th:ls subsectim deacribes the measurement of the variables examined K *{
1:\ the preaen: study.- Ethn:l-city, yeajr in school, father's occupatiqn, sex, B 'i o
. B . ’ o D ’ 4
i \ : _ 71
( . . ' g ;
. ‘ , K
-, A el AR 4 .:.‘;L_;M__‘.__k#_%m_‘
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self-eoncept of acndemic ability, erbal ability as well as ‘the depend-

ent value outcomes are a11 described in this aubeection. )

a

-The ethnicity of the student vas determined by the following

que_stionpaire format: } S . |

Are fyou‘ ( ) Inuit _
g () Indim .-
; (. ) English
' () Other

(pleaee .epecifj')'

Students were asked to check the term which they felt best described

B ..their ethnic statue. If they ‘were unsure, as in cases where. one parent_

-was Inuit and_the other white, the etudente were told to write in the

ethnicity of their parents. There were 41 atudents who reported theit
. ‘

ethnic statue as Inuit, 10 eéudente who reported their ethuic status as
o Engliah, 4 etudente who reported their ethnic status as Indian, 1 student

who reported ethnic status as being Englieh-Inuit and. 1 student who re-

!
ported ethnie status as being French

The English end Prench categories contain etudentsdwho are white

non-netive etudents. The other 3 cetegories contain etudenta vho are
. .

_Vnativ‘e: Yy

while there 1s at present‘ no definitive ansuer in Canzdian
-law to the question of "who i8. & nstive person’, there is-

C T sufficient legal afd historical authority to' allww the. follow- -

ing conclusions to be drawn: the definition (23 'native person '
‘in Canada has, traditionally been viewed in a manner conbining
both racial and socisl eriteria...The queation of how much Indian
blood a petson must have, and of how closgely an individual must

"‘ - [

R i £ e b v

e e
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e
e

. R '(Cumming and Hickenberg, 1972) : " - . >

e
3
L]

-

'be aseociated with a native conmmity before he il be,
‘conaidered a 'mative pereon' have not been: ensvered - o

. e For the purposts of thie study, student’s who responded that the:ir ‘

4

. ethnic status was either Enslieh or French vere coded 2 and described

S sy

— | a8 vhite (see Table 1). The students who responded that the:l.r ethni.c o
. B
etatus was either Inuit, Indian, or Englieh—Inuit, were coded 1 and dee- '

-~

' cribed as Inuit. Beceuse the overvhelming majority of the native etudents

were Inuit the ethnic term Inuit, was used as an accronym for ' 'native e .

peraon .

%

' Table I ehowe tpe distribution of studenta by ethnicity end sex. 2 B
As ‘was' -noted in the eection deacribing the aa’nrple, 11 studenta were dea-
‘ cribed ‘as being white and 46 studente were describ;d as being Inuit. '

,E . . v

S YearinSc‘hool R I Lo

-
_The year in echool weq measured by responaee to & queet:lon which

' 8.
asked' T “ : e 2 "

-~ . v .. > . ’ . 3

Eow many yeare have you been in school? - o oL

"As was noted in the subsection describing the sample, the respon-«

Yoo =

’ “se's varied from 3 to 11 yeare :l.n echool./ -The reeponaee vere coded accord- ' =

B

‘o i.ng to the reported year in school. Studenta who reported themeelvea as
; - _' be:l.ng in the third year An achool vere coded 3, etudente in the fourth

yeat in echool were eoded 4 and sp on, with students in' the . eleventh o ;
) . . ) ) . I

i}

Yearinschoolbeingcodedll.e.' . o s
Teble 2 presents the mean , etendard deviation. “skeunees and kurtoeie

fdr tbe varisble. The mean year in echool was 7 11, vith 85 lo percent of ‘

»
P . i
. i

' the students having been in bchool .from 6 to 9 yeere. , L

. . D
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"' . - B - ' . : .h B ' ‘
: ' 'Jl ° ) . * | s » e / - ‘ .
'bA'. ’ ) ’4'/, . “’-lﬂi' ’ . R . \ ‘ . / ) X i )
R r.Table 2 7o
i . S . . . v
3 o c Descriptive Statistics for the Variablea
, Variable Lo . 'Means ) S'i) Skewneaa Kurtosis ‘ T3
® " . . EN r ; .
. Year, in School o 7.1 " 1.56 . 0.15 0. 19 i
' B ] ’ . o ' .
L o Self—Concept of o 4,07 0.59‘ . =0.49" ~0.22 .
' 'Academic Ability ' o : : : :
o oo Verbal Ability 13.09 6,08 -~ 0.96 " 0,99 '
' Accomplishment Attitude : 3.81° _ - 1.04  -0.40 ' -0:72. . R
- - - of Achievement Orientation | S - \ e o ? 3
P ‘ . 'Achievement Attitude = - . 3.08 1.68 2.53 7.19 . :
L of Achievement Orientation o SO e . L
o ' ' " Ortentation Towards the'” "3.38  1.25, - 1.48 < . "6.36
t.. - Futupe T | S A :
S - -_,Orientation Tovatds . .2, . Lel. 0.0 0 -1.14 T
S L Integration with Relatives N : R C o
‘:t: 0 : - - -~ - + ’
. R - I
PR - Skewneas is a- statistclc needed to.fdetermine the degree to ‘which a .
I o AN o y
‘% ‘ U distribution of:- Gases approximates a normal curve, since it measures 4 4
. "" . "\ . ’ - % . . '
} ’ . /deviation from symetry (Nie et. al., 1975: 184).L The measure of ske'wness §0
R N
L ; e A _’ o will take on a value of zero when the diatribution is completely syminetri— A\
. ‘.:‘ ’ s ..$‘ . 3 . - : s TR
S s ® cal.. The e'kewnese for the variable, year 4n’ sch‘ooi was 0.15 which means i
. o o - bl g P :
L RIS < ° that the cases ‘are. clustered slightly more ‘to the left of the mean with
- . A o o- ' b g . 2
o »i most of the extre values to the right. -
. ‘ . ‘g N :' L ¥ o ",&
is T ¥ R Kurtosie is a measure of the relative peakedness or 'flatness of the .
e, Ty . g X
., b Tyg curve defined by the distribution of .cases (Nie et al., 1975: 185) .
! s ) . R 0 [ S
v .. ﬁ o normAl distribution will have a kurtosis of zero. The kurtosis for the COR
. e " . . S
N ) ‘ variable, year 4n échool, was 0. 19 which means that the distribution was . S
A ) S more peaked than would be true ﬁor\a normal distribution. Hwever, both .- o \
St the ekevness and the kurtosis were low enough ‘to ind:L;:ate that the distri— . 4
[ i . ) g : .
! ¢ ~butiou of the variable approximates the normal, curve’ ' L
. 1 ' e ST : IR
¢ | . : ’ ’,'( a ) S o [
. . ¥ o e AN ot -f .
" N ! ' 7 - / -0 » ® :\“.\_..—
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' Father 8 Occupation Lo ',., . e .
The variable father 8 occupatioh was determined by response to
» + the question: y : ¢
- What is your father's occupation? = - BT R

If. the student's°father had morewthan one'occupation, the students
-

were asked to include them all The father s .primary occupation was
de rmined by conversing with teachers and principals ag well as’ by ob—
. t
v servation. The. father 8 primary occupation was then used as a measure of

B

e ) . . .
..

father 8 occupation. o ".' o o ' . .:;

" The variable "Father 8 Occupation" was. dfﬂhotomized so that the

‘

father 8 low status occupations weré coded‘as 1 and the fathers high

L ’

5§ status occupations vere coded as 2. The Blishen (1967) socio-economic
index was used to rank the occupations and to distribute them by categdry.
Fathers whose ranking on the Blishen scale was 40 68 or higher were in-"
cluded in the high status category:while fathers whose ranking on the

Blishen scale was lower than 40. 68 were inciuded in the low status category

ot

» t .
v : . There were 37 students whose fathers had low status occupations and
o o R ,
18 students whose fathers had high status occupations. There were two

missing cases. There were 19 male students whose fathers had low status
occupations and 18 female students whose fathers had low status occupa-
tions.f There were 11 male students whose fathersqhad high status occupa—~
tions, and’ 7 female students whose fathers had high status occupations

->x . '“ It is interesting‘tovnote that a larger number of white students had
fathers with higher statua occupations than did Inuit students "This

v
d

o . appears ta reflect the realities of the N.W.T. where highly-skilled . .

b sy e
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. _ southern Canadians tend to £111 the high status occupations.
- . . ' ’ v ) . . : Y
.. Sex ‘
_{“ T ’ The sex of the student was determined by responses to ‘the follow—

Table 1 showed the distribution of students by ethnicity/and sex.
The number of males in the population was 30 -and_ the number of females

was 25 with 2 missing cases.

Inuit female students.

.\'

was larger than the overall number of female students, lends credence to B
the observation that Inuit female students were encouraged to remain in
L school as an alternative to houseworh and marriage.

. indicated that there were nine white male students and two white female

R R N o el ke tar R YA h A e e Tty S P —
. R PR TN TS AT ERAR YA AN it T ALl o B g o o

5 -

b o

~33-

. ing questionnaire itqn oo e

_Se;: Male

_ Female

-

;

I

students.

S
2 @

-

L students were coded 2 | - P

Self-Concept of Acad-ic Ability '/ e

sponsea to the- following questionnaire items:

1.

y

”
-

I feel that I am as able as my best friends to get good

','marks in school. \

2
3.

5.

., v 4.

I feel that I am able to go on to univérsity.:.

I feél that I am as able as my classmates to get good
marks in school.

I feel that I am able to complete high school.

I can get better grades. in school if I work harder,

’
Y

2
; e

A At IS s 33T o 5 sty 3 P SVE St et TP S s ettt 1 s e b 1 % 1o f ke s n et 00

-

There were 21 Inuit male students and 23

The fact that 23 of the 25 female students were
: \

Inuit‘and the\number of Inuit females wag greater than the mumber of

Inuit males, despite the fact that the overall number of male students

As well Table 1

The variable self—concept of . academic ahility was' measured by re-

o I P e

S anti LS PO O

e T A St
.

T
|

" Por the purposes‘of coding, male‘students were coded 1 and female‘-
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There were five poasible responses to each statement of which the

students were required to check only one.

f;om Completely Agree to Completely Disagree.

Ccmpletely Agree was

/.

-

The posaible Tesponses were -

.coded 5, Agree was coded 4, Unsure was coded 3, Disagree was coded 2

- and/Cpmpleteiy Disagree'was coded' 1

" developed by Brookover (1969).-

o

" Item Total ‘Correlations for Self-Concept

Table 3 éhows‘the item total"éorrelations for;selffconcept of
'chdemic ability as well as the intercorrelatiens‘betweéh the five items;

The intercorrelation coefficiente are all positive and range from 0. 08 ta

0. 43

/

same general consttuct.

This becamee especially clear' when we note that

§

,the Unsure categury as few times as possible.r

1

The statements.used were

the item total correlations range ‘from O. 49 to 0.72.

12

“Table 3 j_

3

of Academic Ability ;

0.71 * .

.2 - PR 5.
S t - -
4;- ' - .-"/ - - -
2} .0-23 -H - - - X
3. ‘ 0.43 ., 0.26 .- - ~
b, 0.22 -0.17° 0.19 - -
5. ‘0.19.  0.08 .0.18 0.3 -
Item Total 0.72  0.59 0.57

Students were asked to respond to

These are high enough to indicate that the items are measuring the

RS

.
1
'
¢
'

1

o iy -~

e T NP &
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Verbal Ability

- t

e

"Table 2 presented the deecriptive statistics for the varishle "Self—
Concept of Academic Ability". The skewness was - 0.49 which indicated _
that the cases were clustered to the right with most of the extreme values

to the left. The kurtosis was ~ 0. 22 which indicated that the distribu—

’tion was somgwhat flatter than the normal distribution. However, thel

[

standardized item alpha reliabilitylcoefficient was relatively high at

- 0,62 (see Cronbach. 1951) which indicates that this is a conceptually

)heaningful scale. . ' , . : | ,

The variable verbal ability was determined from a modification of the
T.E.A. Word Knowledge Test (see Thorndike, 973). The test was a 40 -

item test in which the students were to underline two words which.had

o

A either the same or the opposite meaning. The modification‘included the

-

fact that the students were told whether they were Iooking for words with

the same meaning or words with the opposite meaning. They were given, as

I,well, a selection pf four,xrather than two, words, and were required to

underline the two words which had the same or an opposite.meaning. ’Ihin

’ L L\ 3 . O e R o ! T
reduced the odds of guessing the right answer to one out of.six. The
format of the items was, as follows. ‘ ' o

: Underline the two words 1. quick precise slow fight , C
which you think mean
nearly the oggosite thing. \_
- Underlin\\the two words 5. originate mbdesty scarce create
' which you think mean . 4
nearly. the same thing. s

The first example is item 1 from the Word Knowledge Test and the . .

%

- second example is item 5.from the Word Knowledge Test., Item l is an

‘ PR
¥ H
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example of an itam in which the students were required to underline
words which had opposite meanings. Item 5 1s- -an example of an item in ;

vhich the students were required to underline two Words which had the
? . ' -.Q<'. ‘..

‘same meaning. : - : ‘;m;- 'i

l »

\ = ‘," Table 2 shows the descriptive statistics for the variable "Verbal d
. -"—-'l‘ ! ’ .o N - >
Ability“. The,variable was derived according to the number'of.correct, S
: : T

' responses on the‘word knovledge test. Students who obtained six items N

correct were coded 6, students who obtained ten items correct were coded

v,é S . 10, etc. Table 2 indicated that the mean score‘of the students was 13 09

o .
with a standard deviation of 6.08 from the me The standerdized item

b alpha reliability coefficient was quite high at 0 83, which indicated

that this was a conceptually meaningful scale and‘pr ided a reliable

L

measure of the students verbal ability.
-

Orientation Towards Accomplishment o C

-

Kahl (1965) isolated ten measures of attitudes’which he felt con-

' tribute to an accurate measure of achievement orientation. The first 32 ’

R

items in our’ questionnaire are attitude statements which were selected

H

R RN SR TR AL DR IIRTER RS &

L

from those gathered by Kahl. The following two statements;uere_used to

indicate the orientation towards accomplishment- o _}' S

! 1. A child should be taught from infancy ‘to take the greatest
pride in doing things'vell ' . :

2. A mother ought to teach her child to try to do everything
he does’ better than snyone else.

7 ‘ . .
. , ’ v

The students were instructed to check one of five possible respon- “_

I 8es. The five responses ranged from Completely Agree to Completely Dis-

agree, Qompletely.Agree was coded 5, Agree was coded 4, Unsure was coded

~ .

- . '
B o N i
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S n ) . o

L ’ . . 3, Dieagree was coded 2 and. Completely Diaagree’ was coded 1. ~In order

v ‘-
+, o - “to incre'aee the variance, the etudente were ae}ced to check 3 as few
e times as i\ossible. o A /. ' S ""/. . . S
L : ; ' ' t S 3
B : : . ) Tabléelo presents the item total correlation for the varieble \ f
1 . ) . . ( N \4 . ‘ : ’
o "'Orientation Towards Accomplishment", as well as the intercorrelation - / ‘
. - m 8
L . . . / o
L bet-ween the two items. The intercorrelation coefficient was 0.31 which
8
;ﬁ. is high enough to i,ndicate that the items are measuring the same general
b A | ..
é construct. This was especially clear in /that the item total correlat:lons,
) /88 expected were quife high at 0. 755and /0 86. . Co N S
i\ ' Table 4 . '
iL © Item Total Correlations for Orientation Tcwards Accomplishment . PR
: | SR 1
./ g
1. - A - - : 2 '
|
‘ -~ { ) "!/
2. o 0.31 / s /= i
: . . : . ‘-/ . . . . l'.‘f,
B3 Item Total \ 0 L.BG, o ),
38 — - . -
1 L : ' Table 2 presented the descriptive stati tics for the variable ' ;

"Orientation 'rowarda Accompliahment "'The skewness was -0. &0 vhich indi-

) dicated that the casea were clustered to the eft with most of the ex-

L

treme vvalues to the right. The kurtosis was =6,42 which showed that the

T I T GDNUE .

-d_ietribution of cases was somewhat more flatjthan the normal distri-

- bution.

£

The standardized item alpha reliability coefficient was fe;.rly :

Lk

' 1ow at. 0. 42 probablr because only two 1 tems were used to: construct this ’- ]

‘vscale, resulting in a large equational denominator. This observation wasg”

u
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A,bornefout b& the fact that the itemltotal correlations wereﬂqmite_high.

~

at 0.75 and 0.86.

-

Orientation Towards Achievement .“ . : ' T

The variable "Orientation Towards Achievement" was created from

]
.

the following four questionnaire items'

" 1. The wise man lives for today and leta tomorrow take care
of itself. .

‘2. The best kind of job to have.is onme. where everyone works ¢
together, even if you ‘don't get credit for your own work.

"-3. When a man is born, his life 1s already planned, so he
might as well accept it and not fight against it.

4. A1l I want out of life in the way of a job is a secure,

‘not too difficult job, with enough pay to afford a nice
ski~doo, boat and kicker.

.

The students vere instructed to check one'of five responses forl/

' each item, The five responses ranged from Completely Agree to Completely

T bisagree. Completely Agree was coded 1, Agree coded 2, Unsure coded 3

s

2

Disagree coded 4 and Completely Disagree .was coded 5. Once again, in
. : ' L) j

~ ' ’ : / ‘ |
order to increase the variance, the students were. asked to respond to 3 -

/o . R D . ,
as few tites as poasible.. T <

T A

Table 5 presents the item total correlations for the variable .

"Orientation Towards Achievement“, as well as the intercorrelatioh be~

N a8 R sy i 4

RN P

tween the four items. Thevintercorrelation coefficients ranged from 0.05

'to 0.28 which were sufficiently high enough to indicate that the items

. n N
: generally measured the same conatruct. The item total correlations oo

ranged from 0. 49 to 0. 73 which tended to support the claim that the items

w

measured the variable "Orientation Towards Achievement",

B
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. "O;ientation,Towards Achievement™?

" was more peaked than would be true, for a normal distribution.

7o

Table 2 ptesented'the deacriptive 5tatistics for the variable

The skewness was 2193~which ind1-

T r o .
cated. that the cases were cluatered ﬁorefto the 1eft of the mean with

most of the extreme values located to the right of éhe mean./ The kur-

tosis for this variable was 7 19 which indicated that the distribution

This in-

o dicated that this variable did not. approximate the normal curve.

o

The standardized item alpha reliability coefficient, for the

variable “Otientation Towards Achievement", was 0.51 which indicated

'that -this vas a conceptually meaningful scale and ptovided a reliable

measure of the qtudente orientation towards achievement.

Orientation Towards the Future

. The variable ?otientation Towards the Future" was created from the .

following two questionnaire‘items'
l. The secret of happinees is not expecting ‘too much out ‘of
~ 1ife, and being content with what comes your way.
. 2. With things as they are today, an intelligent person ought
- to think only about the present, without worrying about
what is going to heppen tomorrow.

Bk GRS LBt ) e e e s s

A DA S Al 5 e ey s :- .
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- - " \' .
, , - -39-
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o . Table 5 ' e o
“Item Total Correlaticns for Orientation TowardsldehieVQnent ‘. )
’ 1. 2. 3.0 4. .
~ ‘
1 : - : - - .
2. ' 0.i4 - - = - . L
. - o ) . ‘ N oo : -
3.0 0 L 05 . 0.2 . - - S
4 005 .0.28° 021" -
. e VR R o - \ .
- ITtem Eotal" - 0.49  '0.73 0.62 0.62
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The students vere'inatructed to check one of five reepoﬁses and

" in order to increase the vﬁrianee‘were instructed to check Unsure_as few A

. ‘ , , _ Coe
times as possible. The five rgqunsea ranged from Completely Agree to
. . . : . ‘ :

7

Completely Disagree. Completely Agree was coded 1, Agree coded 2, Un-
sure coded 3, Disagree coded 4 and Completely Disagree was coded 5.
Table 6 presents the item total correlatians for the variable

“Orientation Towards the Future" as well aa the item 1ntercorrelation.

+

4

. item total correlations were. quite high at 0.71 and'O.BZ.

Table 6

Item Total Correlations for Orientation Towards the Future

1. 2, .
. . /
1. . - - ' Lt
2, 0 0,18, ¢ -
Itew Total  0.71 - 0.82 o

t . [

Table 2 presented the descriptive statistice for the varietie

"Orientation Towarde thggruture". The akewness was 1,48 and the kur-
- tosis was 6.36. This indicated that the cases were clustered to the left

with most of the extreme values loeated to the right. The high kurtosis ‘

statistic" indicated that the distribution of cases was somewhat more

1

peaked than the normal distributiom. i

. ‘ . . , R .
However, only two items were used to construct this scale, which resulted

in a iarger_equationel'denom4nator. As noted ebove,;this was also the

I

The intercorrk&itign.coefficient was-quite low at 0. L8 However, the."

The standardized item alpha reliability coefficient was low at 0.29
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case An” the variable "Orientation Towards Accomplishment" This obser—

. vation whs borne out. ‘as well by the fact that the item total correla.

-

-.-tions were quite high, being 0. 7l~and 0.82, .-(

Orientation Towards Integration Vith Relatives

L toqards integratién.yith relatives.

This variable was constructed from the following two questionnaire
items: - S ‘ ’ l" . o A
'l. When you are in trouble,‘only a relative can be depended .

upon to help you out. . S
2. 1If you have the chance to hire an assistant in your work, ‘ -
-t s always better to hire a relative than to hire a .

ﬁ’: .stranger.

The students were instructed to check one of five responses to each
item.‘ The responses ranged from Completely Agree to’ Completely Disagree.
In order to/increase the variance, they were also instructed to respond )
with the third ,as few times as poasible.A Completely Agree was coded 1, '
Agree coded 2, Unsure coded 3, Disagree coded 4 and Completely Disagree
wasg coded 5 '2 - o . // . .1
' Table’ 7 giveslthe item total correlations for'the variable

"Orientation Towards Integration with-Relatives", as well as the inter-

correlation between the two items. The intercorrelstion coefficient~was

/

. acceptable at 0. 44 and the itqn total correlations were very high being

. .0.83 end 0.86. This indicated that the items measured the samé generalv,

l

;construct which supported the claim that the items measured orientation

!

[
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Table 7

-

1. - - y
2. 0,44 - o )
Item Total *  0.83 ., 0.86

. Table 2 included the descriptive statistics for the variable "Orien--

tation Towards Integration with Relatives". The skewness was: 0 10 and

. the kurtosis was. -1 14, This indicated that the cases vere clustered

alightly to the left of the mean with the extreme responses clustered

'——slightly to the right; The negative kurtosis statistic indicated that

vthe distribution of cases for this variable was somewhat ‘flatter than

7 LT e - ,-

“The’ standardized item alpha reliability coefficient was 0 58, which /"'l

b

""indicated that this was a conceptually meaningful scale and provided .8

. reliable measure.of;the students' orientation towards integration with

~
L

- N L3

/Procedures

The data was analyzed by the method of path»analyses. Path snslvsis

'was originslly introduced by Sewell Wright (1934 193) vho claimed that..

. +sothe method of psth coefficients ‘18 not intended to accomplisg .
the impossible task of deducing causal relations from. the value

© of the correlation coefficients. It is intended to combine the
. quantitative information given by the, correlations with such . -
-qualitative information as may be at hand on causal relations to )
give a quantitative interpretation. ‘

. . '
e o . . -
!
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above, in some part are causally related to the students' value Bystem.

. tion: "Ethaqcity", "Year in School", “Father's Occupation",‘“Sex", and /

- "gaif-Concept of Academic Abilicy". "Verbdl Ability" was constructed as’ | . .|

‘ Towards Achievement" "Orientation Towards ‘the Future and "Orientation

Paaset -pv-u ,4,)-&-, . S e ..nn,-..fm,r W’}‘W_W’W ’Wr

Path analy$is is mainly a method usdfl to decompose and interpret
linear relationships-among a set of variables. Path analysis assumes
. h . b L 4 .

that a causal order among“e specific set of Variableejis known and

L

that,the relationﬁhip ‘among these variabled are-causally.cloéed;' .Path J

)

analysis does not prove causality, but it is a useful statiatical method

in that it demands a specification in the theoretical model of the order : 1
" ) ]
of.cgusality (Duncan,,1966). y E : ) Nz

"d . LI PO .

“In thie reaearch-onr causal model is preaented in Figure 1 and it. )

a————

is, assumed that "Verbal Ability" is caused in part by "Ethnicity" 3 ‘:“'1'-~T P
- - K N . 'A]“} .

"Year in School" "Father 8. Occupation K “Se& ‘and "Self-Concept of- mr

Academic.Ability". It 1s aléd assumed that the six variables,.as noged
deml . . , €8y - wec

R

2

y

y
‘Summary

" This chapter has described the population, the measurement of the

<«

variables, and the procedures uaed in thia study. . Data were. collected ' LT
from 57 Inuit and white school students in the Central Arctic area of ,

- £ . /
N.W.T. ’#Ehe following independent‘variables were constructed in order

to determine their éffeé:s upon verbal ability and "achievement orienta- . - R

an intervening variable in order that_we'might-be able"to determine its Co

wa

effecte on‘"Achievement Orientation" ée'ﬁell. -Four dimenaions of : - ;

"Achievement Orientation" were constructed. They were "Orientation -

Towards Integration.with Relatives".k

o s .
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’ Path Analye:ls was ,the procedure used to decompose and interptet
the linear rela:ionsh:’,pa among the variables. 'l'he ﬂndinge of the Path
o . : ‘
\ S analysis are preeenteé in. the next chapter, Chapter Iwvw. ° e
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©L g cc’mrelation coefficients among all the variables presently being studied

L t_vas' correlated w_vith‘.the variable "Sel'f-Conce"pt'og IAcadem:Lc Ability?'..

“ ’ cL . . FA .

".' v .t N . Y ' ‘ . ' o

. - . : . - \.. N . : o - e

. , 2N ' b - - . . , ) NI PN
v Vo o o LI . . .. . Lo \ R i . y
L - . . ) . i ) . . . o < : o !
Yo s s . - + \ . L ! . -, . ) = N i
‘ o e - Chapter IV . - L . v ' A

o e . .

: :vConcept of Academic Ability" upon "Verbal Ability" are’ estimated o "

' "A‘chievement"' : "Orientation Towards Integration with Relative?s", and (-

. intervening variable are estimated

computed .

A Findi'ngs R . L
' In- this chapter, the direct effects -of the independent variables

"'Ethnicity" "Year in School" "Father 8 Occupation , 'Sex" and "Se‘lf- -

. Furthermore the effe,cts of the independent variables upon the dependent .
P .
Ivarliables "Orienta'tion 'l‘owarda Accomplishment", "Orientation Towards»‘ a

o't

"Orientation Tawards the Future ’ with "Verbal Ability" acting as an

'v

.'l'he Pg;;\ Correlation Coefficients L o -‘ T
N t L

First, in order to estimate the parsmeters‘ of the 'fnodels, Pearson

' . »

Pr— a

were calculated The intercorrelations for all variables are presented

: in Table 8 The upper matrix containa the correlations -and the lower oo ‘ - d..

) matrix contains the number of cases upon which the . correlations .were .

e ' ' ' . ) -r
- It is important to note that some of the independent variables

. were highly intercorrelated thua introducing the probIem of multicollin— o RIS O
\ e [ 1

: earity. The independent variable "Ethnicity" was very highly correlated

[

LN

¢ with the variable "Father's fgccupation . "Ethnicity" was also modera— o L

\tely correlated with the variable MSex" as well as_with the variable .

“ - . ; ] )

"Self-Goncept ‘of Academic‘Ability". The variable "Father 8 Occupation

N
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TABLE 8

.

e T e R S e L

L INTERCORRELATIONS BETHEEN THE VARIABLES .

»

)

X4

= ’ x:6

X8

- Xg

' " xlo_ -

‘f§;:;
57
57
‘57

o sH

s
ks
.;53‘

52,

.53 °

-~ 85 -

54

52

53

53

52

-.269
-.015

-.092 -

57

st
: 54°

SR

55 -

-55

55

55

537

54 .-

153

- 54

55

55

. 236
.191
- .237 |-

004

53. -

L] 108

.132

51
53

.' j'53. -

.040

'.izﬁ

.315 |

224

.036

~v0I1 .

- 52

422

152

i
T

295
w2y
-.053
265
-.326 -
2 ;161-

53

.117
.028

-.131

e 046

~:L564

"'12\.1-8I .

\4\i82‘.

094 7 |

'-0033 _’ o

Variable identifications are:

. ations ¥%,- » Self-concept of Academic Ability,

da

ation Ta

gex; x
rds Accg

X., Ethnicity; x

s Year in School; x.,

) Father's OcQgp--
» Verbal Ability, X9y Orient-

mplishemnt; x., Orientation TowardaeAghievqnent, Xd» Orientation
Towards Integration with Relatives, xlO’ Orientation Towards Fhe Future.

S .

o

.lThe correlation matria ie above the diagonal and the number of cases upon which the
correlations are computed are below the diagonal.
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i
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| ) Multicollinearity refers to the eituation in'!whii:h sone -orxallr |
"of the,inciependent variables are ‘veryhi.g'h'ly intercbrrelated, ther'eby
preventiné the multinle 'regrlession procednre from accuret’ely. .evaluating'
the relative importance of ‘the indepeneient' variables (Nie et.al., 1975:
340) This msms that 1f the correlation between t!gp varisbles is in-
creased the standard error increases ’dramatically--if the relationship '
S reaches unity, the standard error is infinite (Blalock , 1963:234).
However, it 1s- important to "think of multicollinearity in terms
- . of severity rather than in terms of the existence or non-existence of
:“ " the proplem (Blalock, 1963) This is because all relationships are
suhject to this problemv to‘ a certain degree.l |
Farrar and Glauber (1967 98) pointed out that econometricians have

' \
traditionally relied on a rule of. thumb when estimating ‘the effects of

- /
'multic‘ollinearity. This rule has been thet one should “worry  about the

condition when .the correiations hetween indenendent,variables .ere aro_un,d -

; 30 .9 As was previously men'tioned the' higheat'correlation betneen
~two vnriables’ in this studyi vas between "Ethnicity" and "Father' s ' / E
Occupation". The correlation was 523 which is far below the value //

-

vq .~ acceptable’ under the atated rule of thmnb Thus. even though multicol- \

I

linearity is present in this study,\ it is felt that it is. not_ severe

i

enough to warrant- .the exclusion of any I'of the var.iables,', nor is it ,f‘elt‘ '

-

that it will interfere Beriouely with t_he‘ accurate eval_uation of any of
! - , T \ . .
Y L the variablee. ; ~ .,

F . . The high correlation between "Ethnicity" and "Father's Occupation

i B .. indicatea that white fathers generally have higher occupational status
Al . . v \
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than Inuit fathers.' The 1owast correlati'on (.004) 1is bafeen the

g

"variables "gex" and "Verbal Ability", $hich: suggests that the gex of

the students has no discemible effect: upon their verbal ability.

-

‘ I/ interesting to note thst all of the dependent variables -

‘ ~ were negatively correlated with one or more of the independent variables.

“Orientation Towards Accomplishment" for example, was negatively cor-

LA TN

related with "Eth icity", “Father s Occupation" and "Verbal Ability"

Likéwiae‘, "Or ntation Towards Achievement" was negatively correlated ‘

.with "Werb Ability". As well,. "Orientation 'ifovards Integration with'

Relati’ves" saa‘negatively correlated with "Sex" and, "Self—Concept of

L Academic Ability". These negative correlations may contradict the

theo,retical perspective proposed in Chapter II. For instance, in

'Chspter II.it was pointed out that ethnicity was the most powerftll pre-f :

[

dictor of nmodern values and that white students should have wmuch more .

modérn value systems than Inuit students. HoweVer, we find that "Etﬂnicity" ;

- was negstively correlated with "Orientstion Towards Accomplishment", which

- indicated that, in fact, for this value ocrientation, Inuit students have *

more modern values than white- students.

n

The student's year in school was presented in the theoretica«]..'per—

spective as having- no effect upon the student's' value system even though

: Kahl (1968) had pointed out that experience in school 1s'a factor which

W
influences the degree of modernity of an individual. 'l‘he student's year

‘:l.n school was negatively correlated with the dependent variable "Orien-'

?

tation Towards the Future which indicated that the longer a student

- was in school t‘he less future oriented he would tend to be., I Chapte_r -

b -]
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II it was pointed out that the higher the atatus of the father 8 occu— -

pation, the more modern vould be the valuea of the student. . Interestingly,

-

) the father s occupation was negatively correlated with "Orientation To-

wards Accompliehment"‘ ,-This mditated that the higher the status of the

: faherv"e occdpat:ion,'the l_ees modern was the student's orientation to-

wards accomplishment. This trend continued with 'an ’Ef.ndication that .con-

a

‘trary- to the prediction, boys had a more modern orientation ‘towards - in- -

\

tegration with relatives than girls. It was also hy'pothesized that child- -

-

xren with a high' self-concept‘ of academic ability would have more modern .

value systems than children with a low self-concept of acadic ability. L

However, "Self—Concept of Academic A.biIity" was. negatively correlated

with both "Orientation Towards Integration with Relatives" and "Orienta-

‘ tion 'rowards the 'Future“, vhich indicated that the higher the student's I

self-concept of academic ability, the less mo/iem the student 8 values

would tend to be on these tvo orientationa. / .

In Chapter II it was hypothesized that children with high verbal

. ability would have more modern value syatems than children with low ’

'verbal.-ability. “Verbal Ability" wag- negatively correlated with three

.

'..»'value‘ orientations. "Orientation, To'wards Accomplishment", "Orientation

Towards Achievement", and "Orientation Towards the Futu\re“.' This indi-

cated that the higher the etudent 8 verbal ability, the less modern i

.would he the student's wvalues in regards to thoee three .orientations.

However, the Pearson correlation ‘coefficient is not'a predictive
statistic. .It is a':ne,asurel of association indicating the strength of

. the linear ‘relationship between two veriahlee (Nie et.al.,. 1975:279) .-

-
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The correlat‘ion coefficients do not indicate the magnitude of the causal

N

‘ reIationshipa between the variables. Part of each correlation coeffic- |

Tr . .
I

ient is composed of indirect, joint, and ;purious effects (Kerlinger . =~ ;' °

and 'Pedhaz'e'r, 1973). Thus, strong conclusions cannot be: based aolely
! i : . 'y

on the-intercorrelationa betveen two variables.

7

-

Before proceding to the next subsections of/this chapter it ahould
be pointed out that the dependent vaﬁe’&—ientations were in some caaea

' negatively intercorrelated. - "Orientation Towarda Accomplishment" was

negativer correlated with both "Otientation Towards Integration with . P

. Relatives" and "Drientation Towards A,chievement',’, "Oriéentation ,Towarde '

/o

" the Future" was negatively correlated with "Orientation Towards Intlegra- ’
' t’ion‘ with Relatives". This indicated that in the Central Arctic, the

value orientationa were separate and were not aimply dimanaiona of achieve-
/ L2RY .

‘ment orientation. That ia, the composite dependent value orientation : .

il

- vafiablea are in fact measuring different values rather than dimensions

‘of one value. 'The_ findinga may also nave been .due to amall population ,
sizel. / t o . .
Verbal Abilit

In the theoretical model (aee Figure l) "Ethnicity", "Year in \Q

'~'Scho'ol" _"Father's Occupation ,‘."Sex » and "Self-Ccncept of Academic '

.,Ability" were related to the students verbal ability The review of

' . the related literature pointed out that these variablea vere conaidered

to be aignificantly related to verbal ability (Godfrey. 1970; Durkin,-
970; Brandis'and Bernstein, 1974; Balow, 1963_;'and Augustgt.g_];,, 1.9-75)" jf

The analyges presented in this subsection :lsuild upon .the correlations -
L0 N . . v 3 . ' : [
: (. ! ' R '
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,'presented' in the last subsection. In point the major concern was in

. estimating the effects of . the independent variables upon verbal ability.,

Table 9 includes me unetandardized regtession coefficient (B) ’ the

-

: atandardized regression coefficient (Beta), as well as the standard

] v

. The standardized regression caefficient (Beta) must be consideted

to be the statistic of most concern.' As a rule of thumb coefficients

" of .250 or greater are generally conaidered to represent etrong effects,

coefficients of between .250 and' 100 are considered to represent moderate /' G

o A effects, and coefficients of less than 100 weak. effects. "Table 9 indi-

cated that the variables "Ethnicity", "Year 4n. School", and "Father B

Occupation s all had a moderate effect upon the atudent 8 verbal ability.

“The two' variablea having the greatest effect upon . verbal ability were

"

R L mﬁ‘“wmgg;—mnwnw L] rumw

-3

error of B for the variables included in. this eection of the study‘ -
‘:. "'The R2 value is also iucluded in the table. - -
. Table 9. . . 5
'The Effects of the Independent Variables ‘Upon Verbal Abilitz o a .',_ .
: Independent ,Variables o - B Beta' -Std.Exror B - |
Ethndeity . . . 2.887 . .189 . 2.566 -
Year in Schbol | "',. G270 87 Lse0
Fether"s Occupation‘ L 1678 JA15, ‘. 2.151 "
Sex/ L gio .es 1748
‘S‘elf-Cpnce:pt of Academic Ability .518 . .050 . 1.524
R e alel
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"“Ethnicity“ snd “Year in School" with effects of 189 and .187 respec—

tively.- "Father 8 Occupation" had a"/aerate effect as well being. .115 ’

'

but vas only two-thirds as strong as "Ethnicity" and "Year in School"

. "Sex" and "Self—Concept ‘of Academic Ability" were both veak with Beta .

- variable had the greatest aingle effect upon the verbal ability of the '

' coefficients of .064 and .050 respectively. ‘

The ‘Beta coefficient of -.189 for "Ethnicity" indicstes that this h

, studente.. This finding supported Hypothesis 1 which stated that wvhite -

. children will have a higher verbal ability than Inuit children. The-

- effect of the Btudent 8 ethnicity on verbsl ability supported the ob~

’ servstions of Hawthorne (1967 114) who pointed out that the Indian child

’ 'is at a diatinct disadvantage w‘nen he had leamed English from adults

who use. iti 8s a second language. - This observation was strengthened by

-the fact _that the year in school of the students and the occupations of

the students fathers was controllad and aven though these two variables

had moderate effects upon the students verbal ability, "Ethnicity" still .

ad the atrongest independent effect. - . ‘ L S .l o

7

Inuit students had lower verbal ability than white atudents and

" this effect vas not moderated by the year in school nor by the status of

'

‘the fathers occupation. This appeared to contrsdict the findings of

. 'l‘aylor and Skanes (1976) who. claimed that Inuit and white children, when

matched for grade placement and environmental circmnstances » and. after

only one - year in school. show no difference in verbal-—educational or .

e .

inductive ressoning abilities. However, this may be explsined by the

fact that the subjects 1n/ this‘ study were all in elementary. and inter- .-
~ . ] . . . . .
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' .mpdiate grades whereas the students in’ the Taylor and Skanes study were

“Grade 1 students. Also, many of the students sampled in the Taylor and ‘
‘ Skanes study were from predominantly white comunities on coastsl '

. brador whereas the subjects in this study were from ;redominantly Inuit
comunitiea on the Central Arctic coast of the N.W. T..' Political, social |

. economic snd educational factors in Newfoundland and Labrador may be - I
l:'quite different which may be’ likely to cause differences in the "educa-

- :tionsl and environmental effects on verbal ability. It is important to A‘

' note that the language and. culture of the Inuit people varies from 10cation

to location. \Thus, an Inuk from the Central Arctic may have a language

’and'a cult’ure'which.is very different. than that‘of an Inuk from Gossta‘l '
a Labrador. o L / - . “
| "Year in School" had a Beta ?oefficient of ,187. This finding
o 7' supported Hypothesis 2 which stated thst children who have spent more i
- " tine in ‘school than other children will have a higher verbal ability thanj "

. " children who have spent less time in school than other children.. This -

g finding concurred with the findings of Taylor and Skanes (1976) who re- ’ “V‘ o

‘. ported éhat, as would be expected, ,Inuit and white children in higher
. grades have- developed more complex verbal—educational abilitiehlan : ‘
childten in lower grades. Thia gort of finding mnay almost, in fact be
e "considered universal when other ,extranaous vsriablea are controlled The

'data indicated that's\chools in the N. W T. were having some success in .
< 7
‘teaching English as & second language in apite of the ethnicity and
o Co socioeconomic effects.‘ 'l'his is ao because "Year An School" had a modera- _

e tely strong effect upon "Verbal Ability" when "Ethnicity" and "Father 8
. S \ o ‘ . o . o
o Occupation" were controlled. -~ = . - | T

R i : . L ‘ <
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o . "Father's'" Occupat'ion" also had a nodet‘ately strong effect upon the -'_ .y ' J
students.' verbal ability with a atandardized regression coefficient of »
s ! \

1-15v. This finding supported Hypothesis 3 which stated- that children - .

. 'whose fathers ha,ve a high atatus occupation will hdve a higher verbal

ability than students whose fathers. have a low status occupation. This" .

finding was consiatent wi-th the ' observations of Brandis and Bernstein

e et ettt e

(1974) who pointed out that there vere majo'r differences amo’né the social

"7 classes and that this vas rrell'ated to. leaming and verbal abildity.

. -

This finding was, a11 the more interesting in that "Ethnicity" ved, -

-

, controlled The finding saemed to indicate that there is a development

.

of - stratification among ths Inuit and that these socioeconomic cffects

vere acting in the game manner for Inuit students as they were for whitc ; ‘,

3

Inuit wvas also pointcd out by Dailey and Dailey (1961) and by Ferguson

' (1961). Nevertheicss, it is important to remember that there wcre only

\

' -nine Inuit students from our population who had fathers with high socio—

. economic status occupations. N . : - ,
(Y . . e .

The variables "Sex" and "Self-Concept of Academic Abidlity" both

i T T S - s 5 N
R et din s S il e <= A

had weak effecta upon - "Verbal Ability" with Beta coefficients of 064

and .050 respectively. This indicated that Hypotheaea la and 5 vere not

" supported by the data. It indicated that the sex of :the child and the .
- .self-concept of academic ability of the child have very little effect | _ o
" on the verbal ability of the child when .the other variables are controlled \ ' t

‘I’he Rz for this analysis was .116 which indicated that the model : , .

'v (see Figure 1) explains 11, 6 percent of the variance in verbal ability. I

oew L
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B Orientation “Towards Accompliahmént L. S

-

’ In this subsection, the multiple regreaeion analysia findinga for

- ) "'Orientation Towards Accomplishment" are preaented aid discussed.. Table - . )

. 10 preeenta the effecta of "Ethnicity", "Year in School" "Father's '
A

‘Occupation . "Sex and “Self-ConcEpt of Academic Ability upon "'Orien— -
: R tation 'rowarda Accompliehment". . The discuae'ion of ,the 'I’eare'on corre- - . f )
L b lation coefficients pointed out that there vae a negative correlation D g

between "Ethnicity" and “Orientation Towards Accompliah-ent" " The stand- :. 4
' -/ - N T
ardized regreaeion coefficient of - 286 |fndicates that "Ethnicity" had a T §

-

' S '_ B
o ) DA Btrong negative effect upon the atudente "Orientation 'l'ovarde Acéeon-
‘ plishment" 'I'his finding c?ntradicted Hypothesis 6 vhich atated that

vhite. children have more modem values than Inuit children. For this - : ..} ~

value orientation, the findinga euggeeted that the opposite, in- fact, is Co

N .
Lt s ey AR
w0

PAYy

true; Inuit ;children have a more modern orientation towards accomplish- .

.

ment than' do whit:e children. One poeeible explanation for this effect

rests in the Central Arctic Inuite love of competitive aporting events.

E

Each year there is a Central Arctic Hinter Games competition and every

s

\

L3 P e at S tedretland T
e m e R

second year there are Arctic Winter Games. The schools in the Central

o iamy

Arctic have ° toumamenta a.ud intramural school teams. -'l'he Inuit Gamea 7

P A N

event vhich ie a part of all these toumaments involves eubstantial com—

. ] .
petition, with usually only one winner emerging for each gane. 'l'he A

PN

s

winner receivea a medal and ia accorded status by his peera for winning

the particular event. Thus, the orientation towarda acconplishment may

be a value orientation which the young Inuit of today tmve incorporated ‘

) or. else 18 an orientation which has always been preaent dn a culture L : A

B
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'l'he Effect of the Independent Variasbles Upon Orientatichbyarde

Qh;ch had to 'at::uggie for survival against one of, the /gpr‘.ld'é harshest

. Table 10

‘ Accdmplishment "'; __Z
Iﬁdependent Variablea. . " ‘ B Be a_ _ Std.Erxor §
Ethxdicity " /=286  .435 o '
'Yeat in Scﬁool 047 -.092 . -
Father' 8 Occupat:lon - —,13‘15‘ L .I365 - o -f Y |
csex e - i ) -1003. 2% o " ot
'.Self—Concept of Acadenic Ability /411 =~ .234 " ' "'.258:
Rews -/
- /

- .. N B R . -

The second highest path coefficient: depicted in .Table 10 wae!that -

" of the effect of "Self-Concept of Academic: Ability“ i.npon "Orientation _
N .‘_'rmga;ds~Accomnlis}men¥",‘, being ‘.23,4. This £inding eppportegl ﬁypothe_sis‘ __
‘ 10 whic}; etated tl:mt:'éhildren witﬁ a 'Ill:‘lgh' self-con\c‘eptlof ac'adeidic ébil—- |
ity have a more modem value system than children vho have a’ low. self—

,co'ncept of. academic ability. 'I.'he effect was a moderate effect but it

does 1nd:lcate tha.t studenta w:l.t:h a high aelf-cnncept of academic ability

tend to value accomplielment more t:han ch:lldren w:lth a lov self—eoncept

of academic ability., One camponent of Kluckhohn'e (1961 4) definition of
i.‘value orientations was- that t:hey givi ditection tovards human acta. .

' 'l.'hia suggesta thpt student:s vith a high aelf-—concept of academic abilit:y
".wbo value accompl:lahment are, 1n fact, likely to act upon this and de-

: _ aire to. accomplish well in achool. » ' Y

ks S -~ T ' . - - PR
- : . : i -
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gt - 134, which contradicted Hypotheois 8 for thie value orientation. ' .

Hypothesis 8 atated that children vhoee fathera have a high status occu-'

’ pation bave more modern values than children whose fathers fxave a low

statue occupation, whereas, the :Eindings euggested that in fact, the re- .

'verse 18 true, that children uhose fathete heve 2, law status occupation

heve e more modern orientation touardo accmnpliehmeut than children whoae i

S fethere have a high etatua occupation. 'Ihie finding. was honaistent wilth

' the theory of l(ahl (1968) who noted that socioeconmnic atatus doee not

-always ect in'a conventionallmenner.' In modernizing societiee a whole

- ne.w set of factors come into play . and may. serve to offset the "traditional"

A

@

or "conventional" effects of socioeconomic factors. For instance, new o

' ‘values or. old values placed in a modern framework nay offset the effects

1

by
,.e
r

of ocioeconomic status vis 2 vis amagnification effect. The desire for

/
a%mpliBMent nay have been etrengthened by the very fact of its reversa],'

"It is important };o note that the "'Year in: School“ and "Sex" effect

pera:neters were very low at 047 and =.003" respectively. This finding

‘ indicated that the stepa -taken by the Department of Education may, in’

fact .be succeeding and that. for this value orientation the cffects of
ecculturation in the echools have been modified The lw path coeffic-
ients also indicate thet Hypotheses 7 and 9 must be rejected. The path

coefficients suggested that neither the year in school of the etudents

' nor the sex of the. etudents had any effect upon their orientation to—

)
|
. !

vnrds accomplishment. e, S ‘ c.

The effect parimeter for.fethers" occupation vag noderately negative’ y

Rt &“:\ i 9{?4 s n.-v - "p“).l-f RS v,,v A ;mwdaq—mrwﬂf‘tw H'm‘mﬂ{ﬂl"‘ﬁ?ﬁfﬁf‘ "I‘ W"'J" “I"‘WF}M"D “"""ﬁ"" *“"x"‘ {RSTADIE L gk
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S e nz ‘for Table 10 was 148 ; whiét;- :Lndiclatéd‘thai: thése varta- . °.
& bles explained approximately 15 pet"cent of‘th'e variance of the students !
! ; . orientation towards acc;mpiislment. . : D S R - .
o rllmvever when verbal at;ility wae included as an.intervening varia—'
K ble (see 'rable 11), the Rz increased to .199 vhich indicated that the ‘ . A\ {" .
H E ' variables explained approximately 20 petcent of t:he?lvariance. , 'i’he var-A,". :
3 ! iable "Verbal Ability" had a Beta coefficient of —.239. which suggeated. ‘ L
' thnt t:he higher the students verbal ability, the less likely t:hey vere »
' . to have a modern orientntioﬁ tawards accompliahment. That moderdtely . ’
; ! ° strong finding meant that ):hete vas: no support for Bypothesis 11 vith !
l | regard to this value orientation. That is, children with high verbal
. i ability do not . m fact. have 8 mnre modern orientation towards .
1 . accomplishment than children with Low verbal ability. | |
2 o -rable 1 o |
E - ) The Effecte ‘of Verbal Ability and t:he Independent Variables llpon -
, e Orienl:ntion Towarda Accomplisl-nnent
;i ' ’ a Indej)endent Variables ' ,’ . B‘ Beta - StdaEr.ror‘B'-‘ B , 4 1.: -
: - Et.hn::l"city T e o a2 o SR
" Year 1n'-,School - o Av‘ '.‘ .061 -.991{' " =-a0§1 | / L
. Father's Gccupation | . - --233 -.106 7 360 BRI S B
, " Sex: S ) B | T.02 . .03 291 Gl i _
S Self;cdneapt. o am ke asAe i o j
. Verbnl Abilit:y - o -"f’“-‘;'o.‘u . ~-."z.‘;{gr - 024 | . R : o
v ‘ . .o_aln o e “ :%:
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‘”' The addition of "Verbal Ability" ag an intervening variable re- -

'

duced the negative effects of “Ethnicity" and . “Father 8 Occupation .”'

The "Ethnicit?ﬁ-effect parameter was reducéd by 15.7 percent and the -

~"Father's Occupation” effect parameter was réduced hy'20.9 percent. "(.

. This indicated that YVerbal Abilicty" had a mediating effect between

& »0.(—

*. these two independent variables (nee Rosenberg, 1968) and "Orientation \

?,Towards Accomplishment“

re

N\ .o

' _7effect parameters of —.241 and —.106 respectively.

:.jAbility" in the model’ for this value orientationp
’ "Orientation Towards Accomplishment"

.percent.

This suggested that some of the effects of

.

"Ethnicity" "and "Father’s Occupation" are, in fact being caused by

However, as .was pointed.out these ‘two variables,'
. Nt

"Ethnicity" and "Father ' s Occupation", still had moderately strong

o K

"Verbal Ahility".

.

"Sex and "Self- '

-

[

The path coefficients for "Year in School“

',_Concept of Academic Ability" have increased by the inclusion of "Verbal :

However, the var--

- iables "Year dn School" and "Sex still have rather low effects on

©

On the other hand the effect .

E

parameter for “Self1Concept of Academic Ability“ was increased by 4. 9

v 7 o .- A

;emerge as the most powerful variable affecting the students orienta—-«

'fvariables "Year in School" and "Sex

';'Orientation Towards Achievqment ' .;a -

[}

'Vtion towarda accomplishment and lends more - snpport for Hypothesis 10.,‘ :

‘fupon the vgr}ables “Self—Concept of Académic Ability“ as well as! the

Ty

In this subsection, the multiple regreasion analysis findings for

This incresse caused "Self-COncept of Academic Ability" to f.,f

4The exclusion of "Verbal Ability" from the model had a suppressor effect o
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‘ the dependent variable "Orientat,ion Tward,egﬂAchievement" .are ptebented -
-.\.
: ' ,and discussed. Tahle 12 presents the effects of the independent var- o '
ia‘olea "Ethnicity", "Year in School" "Father s Occupation“ "Sex g and :
' "Self—Concept of Academic Ability" upon the dependent variable "Orien- L
' tation Towards Achievement" . ) o : .7 B o .
N oo : Table 12 ot ]
. ..~ 'The Effects’ of the Independent Vatiables Upon Orientation Towards L 4.
. o ' Aehievent s <. S
o - - oo A _ P - : . ‘
e S e ' ’Independent Variables e B Beta “'Std.ErrorB .. = . R
G Ethatelty . . =327 =078 e .682 |
é Vo Year in Seboo]: . : e L12Y W12 - T L (144 ' ) : .
l? b Father's Occupation :; 1,460 413 572 K
S sex oottt gl Clase. . 465 L

Dot " Self-Cancept of Academic T -3 -a21- . w05 L
' ' -Ability R : .

' 4.
g Ay = L e Tt rea. 3 N o+
-

s R = 5196 - S '
- . -~ - /
S The diacussion of the /Pearson correlation coefficients pointed out 3
c TSl that there’was a positive correlation between "Father s OoCupation" and |
: s . [
IR R "Orientation 'I‘owards Achievement" lTl?he standardized regression co- e f
, f L T efficient effect’ parameter of '~413 indieated that "Father- s Occupation" D S
1 Ll A K e , i
N I 'had a very strong ‘positive effect upon the students orientation towards <
L . o R /
T A o o ' achievement.' This effect parameter supported Hypothesis 8 which atated
/'t i ’ o 7

' that children whose -fathera have a high atatua occu%etion have more
! " - —X - ,

1, .+ .+ modern vaiyes- than'children‘whoae .fathera ‘have a low status ,oocupation.l
] ‘ & ({\A ] . . . . . \ J. N
& \ R ! 1] ’ r f A - .; i’
. s -
o P . ' . Y] . bf'I
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| o ; i |
A ; b :

i Fa ' / —
i VTS W R AL b yste it e e s e o :



. N . - B o
R e 2 L T TP T I W T T TRy e

ot

Lo T el

\ ‘«"
e

vthis finding can be. Iinked to Epstein 8 (1971) findings among 5th_gtade
‘peasant children in Peru. Epstein noted that many highland school
"children display-attitudes favorable to acculturation. Surprisingly, he

found that contrary to a prior expectation the school children in less

kS

‘ugban areas were ‘on the whole significantly more favora@le to accultura—”-

.. R
St L W e P TH MTE ¢ At e
S A i S
Ratiiae AR R e biv e

'tion than vere children in more urban areas.. Significant for the présent R

study was Epstein s finding that this overall relationship .was most, pro—

¥

P P

nounced among pupils with. fathérs of middle status occupations.

The second highest path coefficient depicted in Table 12 was that

&

. of the effect ‘of "Sex", .25h, That finding supported Hypothesia 9 which

R T e R 4T

A“stated that girls will have a more modern value system than boys. More—

- over, the effect parameter is relatively strong. The value that girls‘

R

A

place on’ achievement may indicate a desirg to escape the traditional role

TR

st

«expectations for Inuit wamen. It indicated that girls may no longer be

L ) . .

. satisfied with becoming wives ‘and tiothers and reflects the attitude of

oo

S
RO S

young Inuit women that ‘the acraping and chewing of the skins of caribou
7

and seal are no IOnger/desirable activities. These and other difficult
' //

and- tedious chores were expected of women and are referred to as .women's

[ U T

work. It appeared that girls may desire to escape the traditional role'*

St e et

) through achieving in school v '.’ i L .‘h
v ,/_. .

Surprisingly, “Self—Concept of Academic Kbility" was negatively o 5

correlated with "Orientation Towards Achievement“ The path coefficient | Q,%’//
‘ . afobal . B p o ,

of -.121 wag mod ately strong and the finding indicated that students .:, "
witﬁ.a low self—concept of academic ability value achievement more’ than

' . students with &’ high‘selffconcept of academic ability. This finding con- . -
/“' ST hd o . o ‘ | ’ el H .. -y . '

. s oy . . . , .
t - . . . . , . L _./

. . . . . L ’
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tradicted Hypothesis 10 which stated that children with a high self— '

. concept of academic ability will have. a more modern value system than

- . (o

children'with a low self-concept of academic-ability. it is ;hgsible

that stndents\with a low self—concept'of academic.ability may<value5

achievement more than children with a higher self-concept of academic ;;”7\

. ability because they perceive it as something which is desirable yet
difficnlt to attain. Students with a high self-concept of academic
-ability may believe'that»achievement ia relativelyneasy for them to

attain and as. such may not be placing such a high value on achievement

L4 ~

L

A,It is important to -mote that the- variable "Self—Concept of Academic‘

'Concept of Academic Ability" had a moderately strong positive*effect
) s . L.
iupon “Orientation Towsrds Accomplishment and & moderately ‘$trong

negatiVe effect upon "Orientation Towards Achievement The.diametri--
cally opposed findings-may have been a result of small sample size;
: o 4 . A, T
' However, some other explanations are discussed in-Chapter V of 'this.

study. . ". , - ) - "'v ’ L

T . X . B . - - . . R o . . - . . . R
SRR oo ) : Do - o NUTERE -2~
- t . * . . . .

. . - . o . . )

Ability" yielded two diametrically opposed findings That is, "Self— L

. The path coefficient for “Year in. School" was moderately positive

at 112. That finding contradiéted Hypothesis 7 which’ stated that child-

ren who have spent more years in school do not have more modern values
‘thén children who have spent fewer years in school. This indicated that

Afor "Orientation Towards Achievement" the school does contriirte towards
- r .
. acculturation and that ‘the longer the ‘student is in school the more

- modern will be his/her orientation towards achievement.;,Even though K

-

"* . the Government of the‘N.W.T. has taken/steps to\supplement'tbe"accul-

-

T,
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”turative effecta’df schooling it muat be recognized that achievement is

]
’

considered very important within most achool systema Even though there .

-~ was no grade system present in the schools: sampled for this atudy, there‘

were still levels of difficulty present within each classroom. Students
recognized 1if theiripeera were engaged in more O less difficult work
and atudenta who were able to progresa through one or more readera in an
academic year were awarded atatuarby their teachers and peers. That

: status was considered deairable by the atudenta and may have, contributed

owards the finding on this value orientation.iiThat is, in ﬁhapterpll,

it was pointed out’ that year iﬁ“school' in fact, acts as a pronv for ex-

perience in achool haa been that astatus is accorded by peers and teachera

e v

) for achievemeﬂt then 1t is likely that atudents will value achievement -

@
W

more highly, the'longer they have been in school. S
. ‘ 3

"Ethnicity" had 3 path coefficient of ~.078 which indicated that

’ Hypotheaia 6 was rejected for "Orientation Towards Achievement -The‘
/ ‘ '

ethnicity~of the student cannot be considered as a contributing factorl"

when We conaider the student's orientation towards achievement, in the -

Central Arctic. . e N o ‘
‘i The Rz for Table 12 indicated that the variables explained 19 4

b Co
percent ‘of the variance concerning orientation towarda achievement.

¥ . ¢ .- However, when "Verbal Ability" vas included as an intervening var-

' iable’(see Table 13). the increased Rz indicated that the variables then

explained 20.4 percent of the variance. ' ' )
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f.‘ - _The Effecta of Verbal Ability and the Independent Variables Upon ‘5
. ‘ : Orientatioﬂ Towards Achievement " g co
| ; "'Independent Variables Beta : Std;Error.B
Ethnicity . I -.22.2- -.058 © - .695 . .
'Year/in School S a2 ame "
L ra;her's Occuoation | o 1503425 ‘ 578
o sex ' . _' 80 .26l 68
';’. S ‘ ~Self-Concepts -of Academic' o -328 : -.116:-"'A 408
Sy “. Ability ol e .
i o '”ve;bal Ability.‘.‘ e °I. ‘:-1029' -.106. . .039. 4
SRS R l204 B I
. ; _ The variable "Verbal Ability" had a Beta coefficient of -:106 which
{ ] indicated that the higher .the verbal ability of the student the less
_. i o .' likely the student was .to have a modern orientation towards achievment
. i ¥ '.l‘he moderately strong effect suggested that Hypothesis 11 which stated
; ‘ . that children with a high ve‘rbal ability have a more modem value system ~
l " than children with a: low verbal ability, is contradicted for the value -. o
- Aorientatipn. Tge finding auggested that atudenta who vere. able to use
y the English 1anguage better than others were more 1;Lke1y to achieve.
L é} Because achieving was. easier for them they may not have been as likely to
: 'value achievement as was a atudent with lower verbal ability who probably
wprked Harder in aehool. | | / .
. The addition of "Verbal Ability" increa@ed the strong effect para-
 meters of "l?ather 8 Occ_upati_on/ and "Sex The exclusion of "Verbal
: , | / ‘
N . / . :
. ) '.
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v . . v , :
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. Orientstion Towards the Future

=6 5=

. ) . ) . N ) . " . . RN . "r_ ‘:-,’ L
S Ability" s‘s an inter'vening variable~also‘increased the effect para- -

‘ meter of "Year in. School" by 2 percent. "Verbal Ability" had ver}\r

little effect upon “Self—Concept of Academic Ability".' “Verbaerbk ty" '

did however, have a reducing effect of about 2 percent on‘ "Ethnicity

but the overall Beta coefficient for "Ethnicity" was. still wesk / N

T

In this subsection, the multiple regression snalysis findings for_

the dependent variable "Oriqntation Twards the Future" are presented

I

and discussed In Table l4 are presented the effects of the . independent
variables "Ethnicity.", "Year in School" "Father’s Occupation", "Sex",

and "Self-Concept of Academic Ability" upon "Orientation Towards the

h s

Future IR :
B Table 14,

s

'rhe Effects of the Independent Variables Upon Orientution Towards

the Future
Independent Variables | e B Beta.' . Std.F.rror B
| Ethnicity _ -/ | g .393 090 /. 'l.sso‘.
Year in School B . . ,' "--.17.7" -.‘2,'11,3: ' '; .ll8 —~ .
: . Father 8 Occupation (, _-}-.012‘. -;004‘ e ;469 , ‘ _‘f P ‘
."vsé'x' B _;v o '-v'.z'lzs -.1;57-?_".- 38 o
:+ Self-Concept of Academic S =073 ~.033 . . .33% ‘ _ / '
' — P “ : - ' . : L ‘
3 L -
: , ,
: ;
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In the discussion of thejbearson correlation coefficients was noted

the negative correlation between “Year in School" and "Orientation To—

'wards the Future . The path coefficient at - 213 indicated that "Year ;

» An School" had a moderate,‘negative effect upon the students' orienta—,

tion towards the, future. - The finding supported Hypothesis '7 which :'f' ‘;‘

. stated that éhildren-who have spent more years in school do not have

"more modern'values than children’who have spent fewer years in school. .

N v :
Once again'it appeared that the steps taken by the Government of the e 8

'

N W.T. to supplement the acculturative effects of schooling have indeed

- 7

.'been successful. Experience in school did not appear to be contributing

~

to more modern value systems on the part of the studenta in the population

. for this value orientation.

The path coefficients for the variable "Sex" 4ndicated: that for

':this value’ orientation, Hypothesia 9. which stated that - girls have a .

‘was’ moderate at ~.107 but it suggested that with regard to their/orienta-

more modern value system "than bOys, was contradicted.‘ The Beta effect

7

‘ tion towards the future boys had a more modern value system than girls. "

“‘Thia indicated that even though girls felt it wag more likely that they

'-would achieve their desired occupation than did males (Silverman and -

Silverman, 1973) girls in the N W T. in-communities with parent selected N
b ‘15

o mates and few. career options may not wish to consider the future optimis-

tically. Boys, however. have many opticna and have a brighter future in-

Inuit, society as shown by a 1iteral trahslation of the word Inuit which

can mean "the man pre-eminently Thus, boys would_appear more future

: oriented than girls. ' ‘ i o B S _— C

SOPS

. e e e e
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. Verbal Ability~ .
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The path coefficienta for “Ethnicity", “Father 8, Occupation and 1

"Self—Concept of Academic Ability“ vere a11 weak at 090

.033 respectively.

rejected for the variable "Orientation Tcuards the Future".

The Rz for the variables was .072 and thus the model explained

o

.004 and '

This suggested ‘that Hypotheses 6, 8 and 10 must be R

: ;fvery little of the variance concerning "Orientation Towards the Future .

. However, when "Verbal Ability" was included as -an intervening var-

iable the R (see Table 15) indicated that the new model eXplained 10

/

percent of the variance concerning "Orientation Towards the Future" ) ‘

"Verbal Ability" had a standardized regreasion coefficient effect para—

' meter of -.176 which suggested that for this value orientation, Hypo- f

thesis 11, which stated that children with a high. verbal ability have a

' contradicted.

. 1 .

‘ ‘more modern value system than children with a low verbal ability, was -

In fact, children with a law verbal ability had a more

- Table 15

- Orientation Towards the Future

- modern value system than children with a:high uerbal abflity.

' The Effects of Verbal Ability and the Independent Variables Upon

o

)

VStd.Error B o

........

:i Ind;pendent Variables . o B Beta-:’

Ethnicity ;.“A | | 401,123 '~‘;55$"'
_'Year in Schdol . ) | -\-.i;o- -.180 ° ~120 ’
 Father's Occupaticn . o lod 016 . 410
| sef“* o i o | T -.246 =100 :.i;38¥
) Self—Concept ot Academicf“'f 7 =.053  +.024 L33

Ability ' s S o -
-.038 176 .03z,

'
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Hypothesisnll was rejected for a11 four value orientations, indi-
‘cating very strongly that children in the Central Arctic with high’ o
_~English language verbal ability were rejecting the modern values -of. the .
western wnrld. It may also have; indicated an awareness on the part.of
‘students, with higher verbal.’ ability, of the more overt attempts by the -

Government of the N.W;T.'to supplement the acculturative effects of school-

: / ' . : Co
. ing. Children'with high verbal ability may have also been likely to be

more ‘aware of groups like the L E. A..and I.T. C. which advocate Inuit. S

cultural preservation;‘ Their awareness of and exposure to the desire to
. o

‘ preserve the Inuit culture nay have caused these children to find the

traditional values to be more desirable ‘than the modernistic values of |
the industrialized south. The efforts of the Government of the N W.T. to
supplement the acculturative effects of schooling appear to be having

some success and msy, in fact, have caused students with high verbal

"/'ability, regardless of sex, ethnicity, year in school father 8: occupation

and self—concept of academic ability, to acquire, the more traditional
valueaﬂ S ‘.' ‘ y - B /'
. g . . )
The inclusion of "Verbal Ability" decreased the Beta effect of

‘ “Year in School“ by 3.3 percent, which indicated that "Verbal Ability,

?

when included in the model had a suppressor effect upon “Year in School".
. The path coefficients for “Father's Occupation , "Sex" and "Self-eoncept
of Academic Ability" were also reduced However, the path coefficient for

I .

"Ethnicity".was increased by 3. 3 percent which caused "Ethnicity to have

T a moderate, positive effect at 123 upon the variable "Orientation To-

-,vards the Future" . The finding indicstad that the excluaion of "Verbal

o _ S

e ———,
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. Ahiii'tv“ from the model was hnvi.ng\ a sunpteeser, ef;‘.ec,t nnon "E-tl-mi‘city".
»-Whe'n '""erbai 'Abilitv" was inclugled'\in‘,the' model as an' intervening ‘var—_ ' ‘,
iable, there wee'snppértffor-.ﬂynothesis 6 which stated that‘ white 'ehil'd—
- ren heve more modern vainee than Inuit ehiidren for "Ofientatictin 'l‘qwerde'

The Future"

K

Orientation Towards Integ_ration With Relatives

In this aubeection, the multiple regression analyais findingh for:
:the dependem: variable "Orientation Tawarda Integration With Relatives"
are 'presented and diecusaed In. Table 16 are presented the effecte of the

.independent Variables "Ethnicity", "Yeer in School" "Father ) Occupation

"'Sex -and "Self-Concept of Academic Ability". upon the dependent variable ’
’ _ "Orientation Towards Integration With Relatives L
Qo Table 16 _ |
- :_ . : . . N ' X . ' . P L ' . i
:  The Effects of the Independent Variabies Upon the Or:lentation Twards ' —
: Integtation With Relatives :
."Independent Variablee .. 'B___Beta  Std.Error B i
- ' o . |
Ethnicity .. 1,221 .403° .470 1
. Year in School - oo Sasroanm T e |
Father's Occupation 4 .369 .l145 239 L } :
L - P . B .
Sex™ - : .053 © ..022 .320 ‘
Self-Concept ofh emic S =423 -'_-.207‘__', . «280 o /
Ability - - . o o '
R® = .248 L '

/ i I
. . I
| R ‘.'
‘ .
. ‘. -
[
. i
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g Co— 1‘4The discussion of the Pearson correlation’ coefficients noted that

—

. there was a positive correlation'between "Ethnicity"‘and,the'studentsf

e e

orientation towards integratibn with relatives. As was.noted earlier

» L :

: in thia chapter, the Pearaon correlation coefficient is'not a.predictive"

c A ,.' - - 4'5 l .

: o atatiatic. The standardized regression coefficient effect parameter is .-
N

'. a predictive statistic and the effect parameter of .403 indicated that } 4

"Ethnicity" had"a very strong efﬁect upon "Orientation Towards Integra-

tion With Relatives . That finding supported ﬂypothesis 6 which stated

1":‘3 : 'J"A that white children have more modern values than Inuit children. The
’ Beta effect suggested that Inuit children are more highly integrated with
A" their relatives than are white children. The finding was. not«surprising
‘ when we consider that most Inuit still retain the extended family system
- with uncles, aunts,.cousins and grandparents all-playing an important

. part in the day to day life of the children.~

‘.l'

o
" in School", and "Father 8 Occupation" had moderate standardized regresaisn

- . s
° - N -
e ¥ A T sy 1+ i} = e e

v o coefficient effect parameters of -.207, .177 and 145 respectively. The

” "Self—Concept of Academic Ability" ‘path coefficient of —.207 contradicted
,AHypothesia 10 which stated that children with high self—concept of
"'academic ability have a more modern value system than children with a low )

.
s

self-concept of academic ability. That finding may be a reflection of '

. the very often overt favoritiam which is shown on the part of Inuit parents

;;///5 to certain ‘of their children. That is, the more favored children may

L, T .
. R . .
L
]

degree of integration with relatives vho. because of expreaeed parental

i .

S The independent variables "Self—Concept of Academic Ability", "Year o

- likely have a higher self—concept and may likely tend to, expreas a higher
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favor, tend to treat the etudents in a positive manner. On the other

-
-

f .
hand less favored children.may very ‘well haVe a lower self—concept and

f conaequently may tend to express a 1ower degree of integration with rela-~

tives "who, because of expressed parental disfavour, tend to treat these

children in a negative manner. The reaction of the: parente, especially
the mother, toward early experiences is an important factor in the child'

growing awareneee of self (Brazelton, 1974) Inuit parents very often

' decide at'a very early stage in a childﬁs development whether they like

ythe~child or no;. A child who is disliked is overtly rejected by ‘the -

parents and 1s subject to. negative treatment. The child is very often .‘
told whether he/she is liked by the parents.‘ Hylie (1961) noted\that the
self-concept is alao closely aseoeiated with value orientations., In fact,
the . self and values ‘are likely to have the same origins (Hoffman, 1963)

This connection may have caueed a phenomenon to occur in the. Central ." e

h [

Arctic whereby, for this value orientation, children with a low self—'

‘ concept of academic ability have a more modern value system than child-

. Ten with a high self—conceét of academic ability. .

The "Year in School“ path coefficient at .177 contradicted Bypoth—

t

' esis 7 which stated that childran who have spent more years in school do

a not have .more modern values than children who have spent fewer years in

. may in fact. heve acted as an acculturative agent. Hé@ever, thia may have

.'achool. For this value orientation it appeared that the degree of nodern- ‘

n
e,

€.

ization increased with time spent in school indicating that .the school

T

Been a reflection of peer group ihfluance with integration uith relatives

being superaeded by integration Hith peers as the student progressed

"‘ throogh school ' It is possible that once the student finished or dropped '

L,
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children whoae fathera have a low atatua occupation, xa

>

nately 25 percent of the vax:iance concerning the studenta orientation

out of achool and began apending mote time uith family and relativea

that integration with relativea nay once again have reaaaerted itaelf

. This proceaa, known as "cultural involution", was defined by Ritzentholer"j '

(1972)“."",&, R S

...the partial or total rejection of the older 3enerationa1

culture by a member of the younger gemeratiom, but his adop-—

tion of it again as a member of the middle. generation. ’
»

7

for this value orientation, Hypotheaia 8, whieh stated that children

whose fathers have a high atatua oceupation have more modern values than

.

supported. ) The '

finding was . in keeping with Kahl's (1968 16) obaervatipn that "there is

" a clear 1ine of influence from father to .son in the - acquisition of career '

values

« -

' ...pne of the modern men livea in-a anall town in the interior, -
and thus cannot be said to have first learned his_ values ‘from
_the bustling metropolitan enviromment of Rio De Janmeiro; im .-
. fact, he learned them from a father of lower-middle-claas back-
.. ground, and Had ‘them reinforced in the aecondary achool where he
‘mixed with the Einy elite of the town

/- L

' cated that, for thia value: oriantation, Hypothesis 9, which atated that

|
girla will have a more nodern value ayatem than B a, muat be rejected'.

r'rhe path coefficient at .022 waa far leas than .100 and thus too veak
upon which to.base, any valid concluaibna\/ . "
The R2 for 'l’able 16 ahoued that the variables explained approxi—-‘_‘ |

[N

|
towarda integration with ralativea. ‘[

‘ i .o 1. . ," B
' o .
@
e

The "Father 8 Occupation" path coefficient of .145 indicated that, I

‘Kahl (1968 15) in reference to the values of a nodem man noted a

';The B‘eta effect ‘of .022 for the indepennent variable ‘,'Sex“ indi- .

<4

S T
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R ST However, vhen "Verbal Ability" bas included as an intervening ]
; e >"variab1e (see 'l‘able 17), the Rz indicated th{at tthe new variables ex— ”
P S C i
i ! '_-plained approximatel‘y 27 percent of the variance conceming "Orientation :
S o g
o .Towards Integration With Relatives". / "Werbal Ability" had a standirdized
. : ‘-‘regression coefficient effect para{neter of 152 which suggested that, ' Ly
' .for this value orientation, Hypothesis 11, which stated ‘that children
U | with a high. verbal ability /hate a more modegn alne _system .than‘.children, .
R ; Hy‘ith, a ‘iow verbal,abili % is. eukppprted'.}_ T o o . . S
v L Table 17 - .
' . a . The Effects of Verbal Ability and the Independent Variables Upon N *
CIN =\ orién don Towards Int jration With Relatives A
T Independehtfvdriables . B peta Std E“’-'°7-' B L

' ", . . ." - . . L Ethnic’.t}’ i ., .' . 1. 134. ¢374 . ‘,', 1675 ' . . " " . \I . S N ‘~ o ‘

Year_in Schoo% EER TS & L 71 A .100 T 4

S Fager,s Occugation . ° &3'24‘. .1_27. . :“.395‘l' o ‘. / i

LI s . . . .
‘ - e ! !
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_ j./' Self—@oncept of Acadic '- E'Ll;'39 ..215. ¢ ha219 7
U Abiility, : o IR L ‘

Verbal Ability - - 5 ,. 1030 ,152. (02 . 0T -
%

P

o . kY
., ° B ,.. .y
1

Lt ‘ - o0 ) ' + ,V" S '.:\ )

e . - . - -
. .

‘J L. ‘.‘.o sl - , v . R e

e itk g
. « .

~

P ’- . e 'i'he inclusion ofﬂgrba‘l Ability“ as an. intervening variable ‘de- .
B IR 'L creaaed the effect parametere of all five—independent vvariables but the ' T
L S reduction in ength ﬂof the effact parameters yas not eufficient to .
EPO ‘"“; Yo < o ,-" \, .o
Lt warrant any substantial change in etatus of the findingp previous to . o
et T N R s e e
: o the inclusion of /'Verbal“ility" in the mqflel. S b - s
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- In this chapter, the effects of the independent: variables "Ethnicity",
‘ "
' ‘"Year in School" "Father's Occupstion "Sex", nd "Self-Concept of '

x.-,

. ‘,‘. (Academic Ability"‘ on the dependent variables "Ver Ability", "Orient?-:
tion Towards Accomplislment" "Orientation Towards Achievement" "Orienj.- ‘
tation Towards the. Future" and. "Orientation Towards Integration With
Relatives" were - estimated |

First ‘in order ‘to estimate the parameters of the models, Pearson

- correlation coefficients among all the variables were determined and dis—
cussed It was noted that multicollinearity was ptesent i( this data but
that it was not severe enough to warrant the exclusion of . any of the j
variables. ‘A brief examination of .the Pearson correlation coefficients .
s B revealed that the highesft correlation was between "Ethnicity" and "Father s .

Occupation > which indicated that white fathers may- have had higher status :P

‘occupations than Inuit fathers. .,The lawest- correlation vas between "Sex" -
. . and, "Verbal Ability" whf%h indicated that the sex of the students may -
have had no discernible effect upon “their verbal ab;lity. Because the " .

' Pearsod correlation coefficient is not a predictive statistic, regression

L snalysis vas included in order to determine the effects of the independent

*

’

'upon the intervening and-dependent variables. Hawever, in t‘his sub-

section it was noted that the value orientations vere in some cases

-

’ negatively intercorrelated which may haVe indicated that in the Central

' Arctic the value orientations are separa‘ate rather than dimensions of the
 same. value. R c g

In the’ aubsection on "Verbsl Ability" the findings indicated that .

+
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white children have a higher verbal ability than Inuit children. Child-

" . ren who had spent more. time :l.n school than other children had a higher

verbal ability than children who had spent leea time in achool than

&

: .other children ‘and- children whoae fathere had a high status occupation

had a ,higher. verbal abilitﬁ'r than children whoae fatl\era had, a low statua; )

'occupation. The findings did not support the notion thatr girla have a
higher Verbal ability than boya, nor did they Bupport the notion that
children who have the higheet aelf-concapt of academic ability have the °
highest verbal ahility. SR [ :

" In the subeection on "Orientation Towarda Accompliahment" the

' warda accomplishment than white children. As expected. it was found

- .that children with a high aelf-concept of academic ability had a.more "

modem orientation towards accomplishment than children with a lmvaelf-

h concept of academic ab'ility. . Surpriaingly, children whose fathers had a

"

high atatua occupation did not have more modern vaiues than children

,4 whos_e fatvhera had a low status occupation. In ‘-fact, the reverse was.

. . - - . . : -
S RAIITLL WY P YRR TV R et tm s o - o \--.,A- - " AT VAT o Baol Tl RS e o) - .
A - ’ 17 - - e - ——— e

: findinge indicated that Inuit children had a more modem orientation to- -

found to he the case.’ As well. in thie subs: tion, the‘findinga 'indica--

'.'ted that the number of years in achbol .and the sex of the studmgbd no

effect npon the etudent 8 orientation towards accomplishment, The in- *

clueion of "Verbal Ability" e.a an intervening variablé inereased the Rz

-

 from 148 t0 .199.. With the inéluston of "Verbal Ability" in the model,
"1t 'was found that children with high verbal ability had a less modern -

value ‘gystem than d1d children with a low verbal. ability. SRR l :
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In the eubsection on "Orientation Towards Achievement" the find-‘

. i inga indicated that children whoae fathers have a high status occupation

.i had a more modern orientation touards achievement than children whose : \“'

i fathere had a low atatue occupation and thet girle had a-.more modern

e

orientetion towarda achievement than boya. -It was .alao found that child- )

. ren who had spe'nt more yeare in school did have a more modern orientation '

E .

" towarda achi'evement than children who had qpent fewer years in schooﬂ.

I3

As well, » the findinge i.ndicated that children with a low self-concep;t of -

. i '
.academic ability had a more modern orientation towards achievement than

7 e

’ children with a high self-concept of academic ability. The notion that -
T

: white children had e more modern orientation I:owards achievement than

'Inuit children was not supported The inclueion of "Verbal Ability"\as,'
¢ .

' y
an intervening variable increased the R from .1910 to .204. With the )

¥ ',inclusion of "Verbal Ability" in the model, :Lt was found that children‘ -
; . ¥,
vwith a low verbal abili.ty had a more modern orientation towards achieve- k

I .

ment than did children witha high verbal ability. -

Y . -

In Qhe subsection on "Otientation Towarde the Future . the findings '

indicated that children who heve apent more years in school do not have -
' ~_a more modern orientation towarda"the future than did children who hed
i epent fewer years in achool. It was also found that boys had 8 more ,'

\modem orientntion thnn did gi.rla. 'i‘here was no aupport for the notion
o that vhite children have a more modem orientation towards the future
[ . . .
than did Inuit children. There was no eupport either for the ‘notion rthat

children whose fathera had a high statue occupatiori have a more modern

i

: }:,orientation than did children whoae fatherel -had\a low status occupation.;z‘

Nl . : -~

1
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Neithet was there any support for the notion that’ childr'e_n with g-high

eelffconcent,of acadeni¢ ability had & more modern o{rienta’tion towards, -

.the future,than did children who had a Yow .self—c.oncept of acadenic §

. ability. With the 'inclus:lon of "Verbh Ability'\' in the model, the ‘Rz

‘ was increased from .072 to .100. ‘llith. t inclusion of "Verbal Ability"
. in the model the findihgs indicated that children with a low verbal

.ability had a‘more modern orientation towarda the future than' did child-

- ren with a high verbal ability. * With the inclusion of 'Verbal Ability" -

N o .
it wae found that there now was suppott for the notion that white child—

-

.ren had a more modern orientation towards the future than did Inuit: child-

ren.
'Q‘ -
~

- 1 4 - 4

: In the subsection on "Orientation Towarda"" Integration with Rela~
f / - .
‘tives" the findings indicated that white c'nildren had ‘a more modern

‘orientation tovards integration with relatives than did Inuit children.

It was also- found that children with a low aelf—concept of academic ability -

o .

had a more modern orientation than did children with a _high self-concept

- of acadenic’ ability and children who had spent fewer years in school had :
A more’ modern orientation than children who had spﬁ\t more years in schcol.

)

As well the findings indicated that children whoae fatherc ‘have a‘high ,
A

' statua occupation had a more modern orientation thah did cbﬂdren Hhose

. fathera had a low statua occupation. The inclusion of ‘"Verbal Ability"

- with high verbal ability hadi ‘more. modern orientation towarda integration
, \

as_an inter\rening variable increaaed the R from— 248 to .268. Wifh _the -~
inclusion of "Verbal Ability" in the model it was fcun*d that children

with relativea than d'id children with a low /verbal ability.
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o

SummAry and Conclusion ' B -J‘

o

‘ Thia chapter will present a eummary of the study and will focus

Y \

- ,on the problem. ‘the hypotheeee, the eample and varieblee and the find—

" ‘Teacher Education Program to train native teachers, fourth, the ’uring L

) etudy oought to determine if the echool was playing an acculturative role

‘ 'egalitarian grouping of students in. clasqroome With this in. mind( the

i.ngs.j It will also present a conclusion indiceting implications for

.;.heory and education dnd making, suggeetions .for further s‘tudies. .

The Government of the. Northwest Texritories has become concerned
’ ?

about the ecculturative effecte of echooling. 'rhe Government ha_s taken .

“»

BtePB to modify the acculturative effects .of schooling. , Sonle of_ .

a

those measures are first, the inclusion of a clause in the'Education
t

Ordinance which enables Local Education Authorities to select the native ' {

language as the language of instruction for the first three years in

school, second. .the inclusion of curriculum materials which reflect the .

\.. . . L o -

languages and experiences of the North, third the’ creation of the

e

of native claeeroom aseistants in nll communities with an indigenous

native population, fifth the provieion of financinl support :Eo; ,Local .-

TN

’ Education Authorities in order to offer culturnl inclusion programs, X " N BT

}sixth. thL drafting of an. education ordinance which was consistant with
‘the philosophies of tlﬁ indigenouo peoples of the N H '1‘., and eeventh,

he exclusion of gradee end formal testing and the creation of a more .

L S~ -
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’%1 A ; or 1f the government 8 action had helped 1:o modi.fy acculturation in
¢ L : , .
T S the echoola. “This study was significant in that it was an exploratory, .
‘o ' . ’ ' L
1 [ . .
o NS pirical look at the school'e acculturntive role in the Canadian t@::al .
i c o . . B .
‘ Arctic where attempts have been made to deal with the problem of -accul- /-
v ) . . . L R
. . . turation, L / \ -
] "‘ » .. * " ..
The hypotheaes tested in this etudy were ‘as. follows'
s ] o,
Hypotﬁasis I: ' Hhite children have a higher verbal ability than Inuit
- children, . '
4 "?(Hypothesis 2: 1Children who have spent more time in school than other
) children will have a higher verbal ability than child-
, l . ren who ‘have epent less time in school than other ', o -
}, . - children. |
P - . o ' T
.+ . Hypothesis' 3: Children/ whose fathers have - a high status occupation
; ' e ' 1
. 1—' have a higher verbal ability than children whose fa%s"
/. ' : K ‘-
i - have a low status occupation. B .
‘Hypothesis 4: . Girls have a- higher verbal ability than boys. _
R .Bypoth'esis 5:' - Children who have the highest self—eoncept of academic -
o - ability have "the higjst verbal ability.
3 \ ."
: Hypothesis 6: - _Hhit;.e children have more mb‘dem values than Inuit child-
e Te T . rent ""l " S . &
g R N j L. \"1 ‘o . ‘ A . -
] - . - Hypothesis FAE Childreu vho have epent nore yeara in school do not have.' o
’ . more modern values than children who have spent fewer '
AN ‘ yeara, 1n school. / - ’,: . . N
N3 r . - Children iihoee ‘fathers have .a high status occupat:lon o N l" ‘
' R * have more modern values Than children whose fathers have o
- ,VA ' . } Nl I. . ) . N 4 3 ,
- '_a low status occupation. ) ‘ .
. . ‘ . , ) . . ’ o 3 . ' "’ ” L ¢
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Hypothesis 9: .’ Girls have a more modern valde systenm than bo;’s,. '

.

" -,-Hypoth'esis- 10: ' Cbildren with‘ a'fiigh self—concept of‘acade‘mic ability

have a more modern vslue system than' children with a 1ow’

self-concept of scsdemic ability.

o

l{ypothesis A1 'Children with high verbal ability have a more modem

i
LI

N ' value system than children with a low varbsl ability.
1 Lo : . ] v

/ Chapter I11 presented a description of t‘ne sample, a description

-

. =80~ S

of the variabies ineluded in the study and a statement of the procedures .

‘ used "The ssmple consisted of 49 students from the Ilihakvik . School in.

'. ~Cambridge de and 8 students from the' Kugssidyig School in Pelly Bsy.

'l'here were 30. males and 25 females identified 35 Inuit students were

Y

identified asg’ having fathers in the. law occupational status category and‘

9 Inuit students were identified as ‘having fsthers in the high status

occupation catcgory. of tﬁe vhits students, 2 were* identifi,ed as’ having’ ;

fsthers in the low status occupation category and 9 were identified as

r4

ents comprised 80 @percent of the'sample and the white students comprised '

20 percent of the sample., 'rhe students ranged in sge from 10 years 4

manths to 17 yesrs of age. The students had ‘spent fram 3 years to 11
‘o .
yeara in school vith 85. 4 percent of the sample having been in school
/ .

from 6 yeara to 9 years.

' Five independent vsriables were identified. "l‘he first indepeddent
, 3 ) ,
variable identified was ths ethnicity of the student. with students who

respondcd as being English or French being classified as White and with

- C o
: students who responded as being Inuit, Indian or English-Inuit being
- . C. ‘ PR s i /’ . . . . ) . © *
". \ * < 4 ‘h.\ - ) . ."‘ / ) e ) Y ' .t
“l - " . . 4/.-

- having parents in the high occupational ststus cstegory. The Inuit stud— .

oo
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classified as Inuit. The second independent variable identified was the :' T

=81

’

student s year in sthool '.!'he third independent variable identified was

the student s father 8 occupation which. was divided into a high status

"

category and a low atatua category. The fourth independent variable o

'

identified was the aex of the atudent. The fifth ipdependent variable

dy

I\

. . ldl A
identified was the self—concept of academic ability of the atudent. The

¥

"Self—Concept of Academic Abil:l.ty“ variable was a construct of five

. -

1 "

i statementa whoae i‘tem total correlations indicated that the items were

i

"ty <

measuring the aame general construct.

"Verbal Ability“ vas identified as an intervening variable and was °

determined by the number of correct reaponaea, on'a modification of ‘the

I E.A. Word Knowledge Test. .

\Four independent value orientations vere identified. . 'l‘he first

dependent variable identified was "Orientation Towards Accomplishment"
The "Orientation Towards Accompliahnent" dependent variable wae a con-
atruct of two statements wvhose item. total correlationa euggeated that the

a

/two itema were measuring the aame general conatruct. The second depend- ‘

,.ent variable identified _was "Orientation Towarda Achievement"' The ,

A X
"Orientation Towarda Ach evement“ dependent variable was a conatruct of N

.four statementa whoa tem total correlationa auggested that the itgma

u +

were meaauring the same g//ral conatruct.. The third dependent variable

(

_identified waa "Orientation ',l‘owards the Futute“. The "Orientation

T

,,‘\’ o w . / \ - i

'.“Tovards the Future" dependent ‘variable »was a construct oﬁ two« atatementa

whoae item total correlations auggested that the tvo items were measur‘-

- ,..J
. 'u

. ing the same seneral conatruct. ' The fourth dependent variable identified

e

Te . . . - . e ' e J A . -p @ Y R vg.','
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'-'Oriencation Towards Intsgrstion -‘with Relatives". 'l‘his orientat'ionl :

‘was_ a construct of two statements vhose item total correlationa suggested '

“that the two items were measuring the same general construct.

!

In order to estimste’ the patamaters of the models, Pearson cor- .

relstion coefficients among all variables included in the study were

determined .

j’ pret the linesr relationships smong the variables. F

. In chapter IV, the effects of the independent vaxriables "Ethnicity"

Psth analysis was the procedure used to decompose and inter- ‘

7

"'Yesr in School" "Fst‘ner s Occupation”, "Seag snd “Self-Concept of

»Acsdemic Ability" were estimated Furthernore, the effecta of- the in—

dependent variablea upon the dependent variables "Orientation Towards

' Aecomplishment" "Orientation Twards Achievement" n"Or:Lentation 'l'owards '

3

3

’

!

Integration vith Relatives", and "Orientation Towards the Future" were

: estimated with "Verbal Abtldty" ecting as an' intervening varisble.

7

lwas supported, Hypothesis 2 vas aupported Hypothesis 3 was supported

and Hypotheses 4 and 5 uere rejeeted. In the section on "Orientation

-

'l‘mrds Aceomplishment the findings indicated that l!ypotheses 6 and 8

were contradicted nypothesis 10 was supported and Bypotheses 7 apd 9.

were rejected Hith the inclusion of "Verbsl Ability" in the model, )

Hypothesis 11 uss contradicted.. In the section on "Orientstion 'Iowards

. Achievement" the findings indicated that Hypotheses 8 and. 9 vere sup—

potted Hypotheses 7 and 10 were contradicted and. Hypothesis 6 was rejected.

conttadicted .

v With l:he inclusion of "Verb‘al Ability" in the model llypothesis ll,was

With the inclusion ‘of "Vephal Ability" in the mode,l,

-

In the section on "Verbal Ability" ‘the findings were that Hypothesis

i

- e

[P R

+
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;
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N and Hypotheses 6, 8 and 10 were rejected .

. _Cdncluaion S C o K

o

-

o

- Hypothesis 11 was supported. In the section on "Orientat:lon Towards

Integration with Relatives" the findings were thst Hypotheses 6 and 8

were supported Hypotheses 7.-and 10 were contradi%ted snd Hypothenis 9

: was rejected. With the inclusion’ of "Verbal Ability" in the model
‘ Hypothesis 11 vas contradicted and Hypothesis 6 was supported rather than

" rejected In the section ‘on “Dtientation Towards the Fu;ure" the find—

i

- inge-vere that Hypotheais 7 vae supported. Bypotheais 9 was contradicted

L
}

‘The Pearson correlation cosfficients ahowed that’ the dependent S

' value orientations vere in some cases negatively intercorrelal:ed, which

l‘

may. indicate that in the Central Arctdic the value orientations ire each,

unique phenomena anld'not simply dimensions of. the same value.

. 'rhe positive and lov negative intercorrelations among the value
P . N
orientations constituting the dependent variable lex;d thelvea to
/

various interpretstions. It may be. ~as has’ been previously suggested

thnt the value orientatione identif»ied by Kahl as contributing to an

‘ overall value of schievenent orientation do not, in fact, apply in the

‘central Arctic._ ‘The. componenﬁs—aps identified by Kahl nay be. separate

e
.

s

' ptetation nsy be supported by a coneidersticm of the Beta effects of the

independent veriables, "Ethnicity" hadr a negative standardized regression =

coefficient effect patameter for the "Orientation Towards Aceonplish-

. ment" an insignificant eﬁect ﬁpon "Orientation Towerde Achievement"

. and "Orientstion Towarda, the Future" and a positive standardized re-

R

'cntitieb vhich do not 1end theniselves to a composite vslue. 'rhis inter— '_ L
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‘titieB- . [
iables, "Year in }School“ 4 "Father 8 Occupation. "Sex“ and "Self—Concept \

' of Academic Ability", and for the intervening variable; "Verbal Ability"

-insignificant.A l-‘or the independent variable "Father 8 Occupation » one

' "Verbal Ability" ,- three path coefficients were negative and one was .

than composite dimensions of the value 'achievement orientation . -As.

\‘Kahl (1965) points out: o L

i TS e ey

.‘A’_ '_“."84-,..

-

gresaion coefficient effect parsmeter for the "Orientation Tovards -

‘Integrstion with RelatiVes".‘ One path coefficient wasg positive. one

_'waa negative and tvo vere insignificant. If a11 four value orientations

v

wvere dimenaions of’ the same general value than it should be presumed that

,the independent variable "Ethnicity" ‘-iould have the sane general effect

'upon them-. all. :Since "Ethnicity“ did not have the’ same effect and '

since some findings weére contradictory it night be suggested that in the

K Gentral Arctic the value \'tientation variablea are in fact separate en- -

‘/

" The sane case can be presented for the other four independent var- .

.
[

i
t
/
- i
i

as was presented for "Ethnicity For the independent variable "Year in’

School", one path coefficient was positive, two were negative and. one vas

!

!

‘path coefficient was negative, two were poaitive and one' was inaignifi-

‘ cant. In the independent variable "Sex" cne path coefficient was’ positive,

" ’

'one was negative and two' vare insignif icsnt. For the independent variable

i -"Self-(:oncept of Academic Ability"{;two path. coefficienta were negative.

one was. positive and one vas insignificant. . For the intervening variable

L , poaitfve. ) In all cases, the findinga were contradictory which may indi- D

'cate that, in fact the value orientations are, separate entities rather

SR y ey

bl
)
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e {‘ ~ SR '...Achievement orientation on ‘the . 1eve1 of values ' ia not’ a'
e single dimension.” We must deg] with'its components, and i
PR ... then tie them to the relevant psychological dimensions. . 3 0
.. . Studies that depend on any' oné of - these varisbles without - : .
o ©© - reference.to the others do. not control’ enough variance in " 7 . .
BT . " predicting Behavior to comtribute mmch to "a theory, of, suc- L e e
o L " - . cession and mobility in'the ‘gtratiFication system, to say ! - e
- ‘pothing of a ‘theory of entrepreneurship and economic prog- "
_ ' 'ress, that will be- both elegant and pract:l.cal. : X
Certainly the iuterpretat:ion that the’ value orientations are 1n fact ‘ -
- separate ent:lties Ay the Central Arctic, and the remarks of Kahl are’ ,(
. rptbpoeitions that require further research. S - S ‘ :
’ - W - Other interpratations of the oonflicting findings regarding the.-
S i -
.o ‘. /e t
l : L value otientations lend themaalvee to more theoretical explanationa. \ S
I ) Teoo - .
h ¢ ° ' For inatance, it was pointed out that for the “Orientation Tawarda i.
e R Accompliahment" Inuit ch:lldten appea:ed more nodern than did W'hite .» ‘
; : Lo - y
i T children yet on the "Orie:ntation '.l‘owards Integration with Relativea o
) ' ) ) Whitq atudenta appeared more modérn than Innit students. A posaible /‘
. b ; ! interpretation of thia finding resta in the “levela of acculturation .

' concept wh:l.ch epoke to the differential ratea of acculturation. Not a11 ¥‘_1_¥_~
K segmente of a tribal aociety lear”n and utiuze *concepta ftom andther ‘ N -
culture at the same. rate and to the aame des’ree (Hel?ee, 1975) - 'l'hua

e P Inu:l.t etudenta, while etill‘aeeing the value of integration w:lth rala-
’ L 4"“ e - .
P tivea, may still feel 1t na’ceseary to utiliae the concept of aecomplish— T
“*.-J,:‘ - - ATIR S " oo
e ment from. tha Hh:l.te cultura. 'i'h:la ia implicit in thq findings of’ ;
: ’ ‘;. - " . L ; ’ .. _7 PN “r ,;- ;
- Barnett (1973) who étated. ',/' P A ,_"'J. Co R e
' ; “."r“."..' ; ...Ev:ldence auggesta thet the .majority of young peop],e may " o L
Lo T . be somevhat digsatisfied Wwith the' local village and-their - - ’;.':, R
Lo e preaent status in it (They may: enjoy traditional ways. but - T ,
P R A 5 .once. these wayé are closed to'a practical livelihood, the: R
T Eékimo may 'be prepared to turn to t:he larger urban centre. AR FAR
. ] / Ca [ s qlf:;_,.', . Lo - .
;{ ' ' L N P /‘ P \ o N " -« ., l - :-r
O N | ‘ P B
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. PR - (t' R To renain stranded in 2’ snall sett:lemenc 1n the midst of .\ .
” L ' j both worlds appears to ba a leds satiafag;ory alremtive. . e \, .
- Régarding the arientat:lona touard achievement aud tosiards the future, . N S - ‘
the' findings 1:fxdicated thct naither In,u.tt nor #hite students appeared ‘ ‘. ;
| uore mdern.. 'rhis may; reflset the nature of acculturation ae" "essen-’ e ;’7'-1:‘5
‘ e : tially a one-usy procsqe \rlth thoee belpg sccultuvated aiqays 1osIng B
’ o _ somethins of the:lr o cultute as they aceept something perceived sa ) < j
’ 1.' S deairable (ed., ned cate.) ftou tha dominant culture“ (Hagner, 1’974). >
| : For those tuo orientat:lans it appears that Hh:lte student:s have 108t some “ '
," . of the:l.r modernity and Inuit ;tudents have loet some of the:l: trsd:lt:l.on-rg | ?’1;' _»l' ;
‘ . , e al:lsm as they nave 'touard ﬁm Ill:lddle gtound. The notion thnt: White o : ,, "
. o students are in fact los:lng sm of their uodern:lty '.Ls suppotted by the I.'..’ - ) .
: ‘4 : ' e ind:lcation thathnuit students app‘iaradﬁmore mndern on the ori-entation " I
: & ! tawards acconpustunent var;lable. : 'rhq notion of "cul;mmé: . .,\" : -
; i o ‘.ag deﬁ.ned in Chapter IV may be applicaple here as well It a:aije that ' } 4
¥ i ‘ | 'the apparent reject:lon of olé Hays, by béth Inuit and White ehildren aa - . :
: § ! i ¥ youths may be revereed when they become adulte. 'l'he applicability to w ' fg
. I B ‘ the Central Arctg.c of such notions as "levels of acculturat:lon", accul-
" X e o turation as e="one~way" process, and "cuﬂural involution" requires fur—' i
: T .‘: i—’!ther research. :rtn"cae not:lons may require futther research in other areas”
‘,,. . | .. of Canada, as, well, vhete tvo er more cultures céme in-t:‘o.lc'on;:lnuoua first-T--
‘ o L hand contact._ TR 3 l/ 5 : _V. S L v e " “’IE"T R
. ; ';,, o -1 The "Year :Ln School' independent Variablc also lehds it}gelf to ‘4"-
‘ another interpretat:lon of the confﬁicting f:lndinga regarding the value R

- orientatione Shaw and Wtisht (1967) noted nhat "Attit:udes sre. leamed"

o :"\ ..‘ * Sl T ' v "‘" R
R R through intFrsction with \social objects and :ln social event§ ox. ei.tua— R
HERCAA & T o IS : ST o
A o t.ipns" The schooIl is n t:urally auch a social event ‘or a:[tuation.‘, Ty
s S S PO ol o T
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Stein (1974) pointed out that "the emphaeis thro\.{g'hout the school ex— : ‘,

., [

e o perience is the belief that fulfillment of the American dream ia poa- '
sible through education and hard work“ ;- Sfein further stated that
" ‘ '_ - ochoole serve to confirm the white ethnic etereotype" On two’ of the .

dependent value orientations. "Orientation Touardo Achievement" and

R

%
S
gy

WY
*

L "Orientation Top:arde Integration with Relatives",' the findinéa suggested
. that the longer a student is’ :ln school the more modern will be his '
r. - , o . values. This was contrary to the: notion that the scHoola in the N.W. T

l o /‘ were” successfully supplnenting the acoulturative effects of echooling -

4 i A ' T * -

but is consistent with Stein 8 confirmat;lon of the "white ethnic stereo-

-'1,_ - type" theory. Bowever the notion that schools An - the N. W 'r. were effec—'z

v,

P o tively suppleqenting the acculturative effecta of schooling uas supported‘
By the findings of the orientation towards the future variable where An .

fact studenta who' had spent more years in school did not. appear more - '
. & .
L modern. This coupled with the notion of white students becalning less ’

o
°

; Lo o . modern may indicate that first, the echools are in fact 8till an agent of

e tia D D et e v )

‘ acculturation and second both White' and Inuit students are being accul— a

i : e turated. ) ‘The notion that both White and’ Inuit students are being accu1-~
s S Nt turated may explain why there are conflicting findings.' In this respect, .
5 S L Linton .(1963) has. pointed out, "the attitud s of the receiving group to-

T BRI ward ‘the donor group wi'll attach themselves at léaot initially to the ) .

elements of culture which contact between the two groups makes’ available

N -

" for borrooing". The attempt at aupplenting the acculturative effects

o

. " of schooling may be repressing certain elements of the Hhite culture and

" not affecting others which may atill be naking themselves availahle for .

Y borrowing.‘~. o : l’ :

e e $ G a—— ot
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"Central Arctic the more l‘ikaly the student is to reflect a modern orien- :

0

? The infet’ence is that ths longer a student is in school in the

. tation%owards achievement and:a node‘rn orientation towards integration B |

-

S

with relatives.- ’l‘his inference needs further research for the implications

L are important. One important implicat:ton rests in the popular belief that

the Inuit -are losing their euJ,ture. A culture can be thought of as "a-: —

'

social system tbat poasessea identifiable and interdependent structures

. on institutions and is associate‘d with a ‘common get of shared beliefs,

.o

-,

: attitudes and valuea among its members (Feather. 1975'195) If the

PO Vs v

school is passing on a set of values to the Inuit students which is dif-

I

ferent from that of their parents then it can be _said that their culture ]
ia being affected. llowever, this study does not present any empirical
L)

evidence regarding the beliefs of Inuit parents. 'l'hey may in fhct be

.

identical to’ those of their children. Another important notion is ‘the

idea expressed by Ritzenthaler (1972) that assimilation%may only be a - -

«,

temporary feature of school life. It g possible that learning during ‘

the" critical period nay reassert itaelf later in life.' That is, school
ochildren may appear to be: assimilated on certain value orientations but’ :

)

preschool learning or- enculturation may have a stronger effect: than ‘the

school's assimilatiVe influence. The idea that enculturation, or the

¢ e t

sprocess of learning one s.ownv cultural tradition, may reassert its’elf in .

"u'th'e post-schicol experiences of Inuit children is also one.thatl needs. -

Ty

further study. e L

Hany res irchers ‘have. spoken to what they feel ig the deliberate

‘ .'attempt- b’n the part olf' the schools to' assimilate minority ethnic.groups'. .

-

L
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. Carlson (1975 4) spoke tb the deliberate. attempt on the part of American
/.

educators to Americanize all people. CarIson referred to this as a de-

B

1iberste attempt to 'uphold freedom' by indoctrinating norms of belief

in religion, politics, and economica. Hostetler and Redekop (1962) refer

- to- the 'imperialistic nature -of - the educational ingtitutions of the ,

'great. society’ and noteh ‘that: "a. 81'011P ‘will resist dissolution to the SR

n

degree that it can ! control' the educational offensive of the ‘great ’
v

‘.

' society and exploit it to- its own advantage . Epstein (1971) assmned

that the school plays a major role in internal colonialism noting that

-

“within some independent nationa, certain groupa of people have exper—

E ienced domination by others, a condition that 18 often referred to as

s

"in‘ternal colonialism. . With the use of terms like indoctrination, .

~ L ~/

Y

'colonialiam, the term. assimilation takes on'a negative connoEation.

I8

However, Herskovits.h(l958 13) referd to- assimilation as: ' )
‘...the name given to’ the process or proceases by which peoples

. of diverse racial origins and different cultufel heritages, L
occupying a common territory achieve a cultural sélidarity
sufficient at 1eaet to achieve a national unity.

e N

Park (1950 209) noted. that assimilation'*

..9brings vith it a certein borrowed significence which it
carried ovex from physiology vhere 1it'is employed ‘to describe

the process of nutrition, somevhat similar 'to the physioldgical :
.one, we may conceive alien peoples ‘to: be incorporated with and

.
P

' imper"ia‘listic,.ediic’ati-onal offensive of the great society ‘and internal .

made a.part' of, the community or state. . Ordinarily agsimilation '

. goeés on ailently and unconsciously., -and only forces itself into
.popular conscience when there is some inten:uption or distur-
bance of ~the process.

Herskovits and Park do not imbue assimilation with the negatiVe cormotat-'

\

1ons with which others have viewed the procees. Rather it is "seen as a’

———— -
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';,natural on—going process which occurs when peoplea of diverse origins

,to curb what could be.interpre‘ted in a negative manner. ' The Government'

hsa stated that acculturation ia taking place" but the Government muat

. sought to modify, the e‘fTecta of acculturation rather than attempt to | CoL

A eliminate it altogetlfer. Park (1930) stated that

] Bcculturative effects of schooling. .- S s

O
‘/

\ o

occupy the aame territory. In the N W, T., there has been some interrup-,'

-tion of the process and acculturstion has emerged as an issue.' = The
/ }
Government of the N. W T. has recognized the problem and has taken steps

. -

1.

also realize that som’e assimilation, a phaae of acculturation muat take I’

place in order to. achieve national unity. Thus t-he govemment haa . o

Q .Diffusion can be thought of as, that aspect of cultural

change which includes the transmission of techniques, atti-
tudea, concepts and’ pointa ‘of view from one .peoplé to another; . . o
wﬁ‘ether it,be through the medium of a single individual or of - - .
‘a group, or uhether the contact is brief or sustained. T . Y

Diffusion a phase of. acculturation, may still be taking place in schools

in the N.'W T.; This is indicated by the finding that the longer a student

i v % B

is in school the more’ modern ‘he/she ie likely to appear in terms of ehe
S A

A
student 5. orientation towards achievement and in terms of the student '3

LR

orientation towards integration with relatives. ‘l‘his suggests that these
modern attitudes _are passed on to studenta regardless of. their. ethnicity

‘and that it is likely they are pasaed on in schoolh However, the finding '
A o s , S
that studenta do not have a more modern orientation towards the future as

LY

a result of schooling when ethnicit'y is controlled for, probably means E

. that dtffusion is also occuring from the Inuit to the White culture which

' may mean that the Govermnent is hsving some succeas in aupplementing the '

- . -
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]
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- In a recent book, Brain (1972) wondered.

\ = e .Whether it 1s in fact feasible to help isolated, exotic

{. . cultures to survive in the modern world, even to ‘the extent
of protecting them in- their "uncivilized" wodes of life or

' 1 whether all the- minority peoples of this planet nmst now ’

'radicall'y change their way of life, or die. B

L Ty ',.
\

- The Government of the N.W.T. ie faced vith a minority people in the ‘

Ce&tral Arctic. . In ita approach to the pro 1em, similar to that Brain

The cultural agents who most directly affect students in the class-

E -

Toor is ‘the. teacher. Kleinfeld (1975) atated that "the eth‘qocentric

~'teac er. hee been tried and convicted" Kleinfeld further noted that

S e .A dramatic change, however, has occurred in- educational
- programs for minority groups. - 'l'he pejorative appellation

|
l

"2

different’ . , B -
. . Sy Lo l

roles of teachers of Indian atudenta in America by Miller (196&) who -

e

'culturally- depri.ved' ‘has. given way to the term culturally -

- The role o%teaeher in the Central Arctic today fita a definition of

\ " Tan . i .o@ S
atat‘ed that' : - ?‘_\;; Tt . oL l : -
. .‘ o L. . o - - - A'J‘ ot

1' ...In the. final analysis th¥’ teacher's role is tothake it

N possible for each Indian child to identify and clarify values .. i

of both cultures ‘and -forge them into a philosophy that vill
guide and give stability to his actions.:-In-the proceas, 4a

T 'and helps- him-preaerve and use’ Indian cultural values as the

sueceseful ‘téacher develops in the child pride in his heritage

. | foundation upon which to bgse his personal value system. Whed

i he campletes his formal education, he may .decide to. remain in

'f | -his.Indian community or he may decide his future lies far from

- the ancestral home. . ) . ) . A S

1 A4 ‘

However, if teaehera are to aceept this role I:hey nust realize thdt it: .

45...-

Jig not an easy one to maintain.. As Kleinfeld (1975) pointa out'
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: ¢ . eesthé cultur relativist s emphasis on differences N
; . - .. . between Indighs and Whites “often | creafes ynease: &nong -
; © ~» . ..Indian studénts and reinforces theéir feats of : being
4.5 %' pecullar and strange.,.The cultural relativist will .
o -‘f"*‘\‘often,draw gilent . and.unrehponeiw behavior as well as. O -
Te o the ethnocentriat" BT o g T 4--.".’-- TR P B
B N .' B - . ..-‘. ' \.‘“ o ' -t v - : ' ¢ ;!
R e ‘..“:Aceulturation e Nort hae been taking /'blace for a 1ong ti.me. o b
3 Oswplt (1963 a8 Lq\g. Horavian miesion in Alaska noted that "a '
' bparding end d;y aehool opaned in 1886,1-waa probably ohe first effeetive Lo
- - . oM
‘.’,' instrument oﬁv change utilized by the ljprovians'/ Todey,comunity schools
' are gradually becoming qxore and more locallyncontrolled._ The turning ST / :
over to Lodal Education Authorities of more and more contro{? educa— '- L
tion is probahly an extremely gooitive move for as Hﬁwxhom (1944) pointed .
~ out in' a\etudy of the Flaori. T / -‘:‘,' ,r; '
] - o . oom ‘
T T .The commuoity—-adopted ochool generally operates oo as to. R
o render the solition of the. problemo of acculturation smoother ' L .
than if it had -not been there. o U ' .
. L A . v\ . :
Forbres (1969 46) vieVed the echool as_a bridge betveen studente and an ‘
: Lt e A ' i
vy adult world “Anglo in charocter, but more often it will be of a mixed P
culture'."A Forbes noted that" B : . B s
'- e .The ‘school, . if 1t is to 'be a. bridge must serve as a tranﬁf-
3 - dtional’ experience and -not as a Budden leop int:o a foreign
“set oqvaluea and. practises. ' o .
Forbea, on the baeis of hio mm understanding of eoci.al ocienee theory E o ', ‘, A
. v / By R
ae applicable to education, chose the middle ground of suggesting RN -4t
\\ ., K h 0t .
, ee .a multi-cultutal or crosa-cultural strategy designed t:o . -“' O
T create a -school: relevant to. the ‘needs, and reSponoive to. the '. o -
;& . - wishes of a given community. _ ' _ - ' i ;
Y It io to this end‘that the Department of Edueation fn the N. w T. appears o L
t ,to have directed itsel‘f and :lt is to this end it might continue to
. 1 AR i AN
. ‘//"
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portant element 4i.n the school nnd aa 'l'nba (1962 145) noted- 5

. ‘ ’
- . -
o . .
t .l .
L . o
- R
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o

...A c‘hild in a givan aubculture haq not only 1eamed
certain values -and behaviot but has .also. invested - t.hem
vith positive feelingu. To ‘destroy. these -and- to asl; him
to acquire a-nev gat of values repxeaenta a threat of ..
ego-destru&ion snd of ‘destruction of his sense of be-~’
- By. being asked to take on
new. values, he- 15 in effect asked to’ reject hﬂnself

N \

- .'-"'»'1°ﬂ81n8 to-his own cultura.
- : 'and h:ls pareﬁts.,
s . . ,‘ :;‘-Q!: K s . i
/ _ -
A
.. "'_
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1 . 4
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direct 1tse1f along auch lineu 1f :I.t viahes. Tpe child :[a the most im-
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Student 'Queetionnaire - e o
- ) : Part Ome o
On the following pages you will find a number of stat:ements. ' BRI T
N Y. e
These atatemenra are designed to determine your attitudes on varicous . o
aubjecta euch as school jobs, and ‘your. future plans. 'There are no
right or wrong answers. P . - ‘ . U
L Under each atarent you will find five bracketa.' If" you agree
» strongly wit:h the statément you nust place an ( x ) in\the firet
" bracket. - If':you agreé'but not very,a't'rongly, yon -muatl.pl'ace an ( x ) in
I . - , . ) .»,‘2:
i? the second bracket:. -If .you are unsure aboub how you feel, you must‘ _ ':. -
pIace an ( X ) in the t:hird brackel:. , If you disagree, b,ut not very A
‘ strongiy,’-yoh must'pil.ace"an ( X ) in brackét f'our.' ‘If you stréngly” | ;
I8 ., P R c e :
. disagree with the atatement, you muat: place an ( X ) in bracket five. -
Pleaae try to respond to the unsure brackecs as few t:l.xnee ap poaaible.
. . 'I'he following are two examples which will donatrate the correct E -
N ) i ) /
manner - An which to respond to the statements. LT

e i o SRV L o SRR T P e

1 pum to leave sc}xool before graduating. Co .

Complet:ely C o , o P Cofqp_letely" . ‘
Agree’ .  Agree . Unsure -Dieagree ", Digagree . . e
SRS TP D I GRS N (,X); IR A Y
SR T S .
It is good to spend money as soon as you get it., .
Completely I IR _' Completely
Agree _ Agree - Unsure . Disagree .. . Digagrée

" ' R ) . ';', N :
SR R ST B T B R TR S T

. - . ’ A . : - : B
. . - AN ) N g . '
Lo . .
. o . xS L ' T
. . I3 * N . L] . ! U - v
s ‘ I T TR . e i e e S e - - ..
- : - ) S s e ) | e e -
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Section A '- o

Thia eectiou of the questionnaire is designed to -test your attitude ‘

: towards an occupation. : YT T o "

-

- The most importa.nt qualities of a real man are determination and
driving ambigion. T '

c_ompletely, _ 5/ L '. 4 oo ; : _Completely
'Agree  Agree Unsure ‘Digagree - . .Disagree

() (') ¢y Y <> :
1 2/3 4 - 1 S
The most important purpoee of the achool is -to prepare people for
‘ajob. .. . o s . : o
' Cmnpletely e 0. Completely
Agree ¢ ', Agree ' Unsure : . Disagree : Disagree
D N G IR G0 T AN B R 3
S : 2*.- - N Ch 5 _':
The beat way to judge a man is by his success in hia job.

-Agreée . . Agree - Unsure ' . Disagree o Disagree«
.y () 0 I G I )
S AUTEE R

. The most importent thing for a parent to do is to help his children

get a better job than the parent did.
Completely 2 .-/. - R S ) - Completely
Agree " Agree . Unsure = Disagree Disagree s’
- S . o C -
A SR R G NN D TR G ICI R (R
1 2 3. t._ PR o

I

Cmnpletely _ / _ I - B ' . ' Cmnp].etely o _

'l'he job should comé firat, even if it meane giving» up time 'from pla.y.

E Cmnpletely . . . - - Completely

- .Agree Agree Unsure - Dia_agree Disagree

Y T Y ey oy ¢y e

- T S

i

T

o {

11 ’
4

T e e e N
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: Camplete].y

4

C oA,

o work out anyway.

4 Completely

. "/‘

'
1
N B

}:anadians put:7 too much stress on/ /occupational success.

Cormpletely R L ’Completely
Agree ' ’
KD R GENS SR GUND BN D INNRE A Ght LA
R TR .2 I I
Séctionl'B ‘

This aeetion of the paper is designed to test your attitude toward
achievent. (nd the family., ' P ';,

Nothing in life is worth the sacrifice of moving/ sway -from your
parents. L e ' ! . y
Completely

/Disagree Disagree

Agree Agree 2 _i!nsure '
S T 2 5
Completely -

Agree ) Agree ‘ .':ﬁnsure . .Disagree """
C ) o Y Y oy <-,~,,>
B - T B

.

When the time comes . for a boy to take a job he should stay near

Complete.ly A .o e Completely -
" Agree  Agrée - Unsure -Disagree . pisagree S
"/< Do Y Y Yy e
A '. 2 ‘» 3 4 T 5
The wise man lives foru today and 1ets tomorrow ‘take cdre of itself
‘ ‘ .’ Completely

_ Agree Agree . Disagree Disagree ,
LY ey G YT O ST G

1. o2 3., & 'S

Completely o .
. Unsure ,‘

-

TN\

Agree . ‘Unsure - .Disagree Disagree o
v . . .f AT )

‘e

Planning only makea' a person unhappy, aince your plans hardly ever

, hia parents, even if it means giving up a good job opportunity. s / :

H
.
!
),
b
L
;
C AN
.
.
;
"1
,
ExY
’
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M Cmnplet:ely

'rhe beet kind of job to have is one where everyone works together,

evén if ‘you don t get credit for, your own work. .J '

‘Agree: . Unsure = Disagree: _ Disagree &= = ‘-/“
¢ ) ;(' b} (). D I (O

When a man is born, his 1ife is already planned ‘80 he might: as
well accept it and not fight against it.

.o
7

Campletely ' o : " Completely

' Agree ” Agre'e o Uﬁsure S Disagree. .. . Disagree

SO Gy ey oy

_r RRTE .3 -;.4-%'. 5.

All I want out of life in the way of a job is a secure, not too
difficult job. with enough pay to afford a nice ski—doo, boat and kicker.

Campletely " ' [P © - . , Completely ‘o -

. Agree. - ' &gree . 'Unsure Disagree - Disegree
[¢

A W ) SRRNEEET AU U GRS SRR G

T 2 -3 e ,‘-5~,-.
- , )

Even when teenagets get married their nain loyalty still belonga to

'

their fathers and mothers.

) Completely A IS o~ o 'Coe}ple;eiy ,

Agree .  Agree = ‘Unsure: - - Disagree. Disag’reé\

Oy R I S 2 S G O
b 2 - P T .

’ .J' .. 4" .',.'/_5

.

SeettmC ﬂf' L L

This section ‘of the questionnaire s deeigned to test your attitude '
- towards your own 1ife" and your trust in others. E '

,

Most people are fair and. do not try to get away with something

Completely

,"'Cpmpletely‘ c __/

. Agree - 'A'gi:ee‘ . ,Uneilrei Disagree Disagree i
I IR SO I G NN S IENPRRY GRS NPT
' 1:’ o j“z - R 4 4 o 5~. -
: Lo ' . o
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People help p&raons who have helped them, not 8o mich because it is R ‘

" rig’ht, but because At 15 good buaineas.

4
O

Cbmpletely S ot Completely
- Agree . ‘Agree Unsure Disagree - . Disagree
oy -y « ) (IS I G
10 2 3 i R

) You can only truat people whom you know well

Cmnpletely - " > - - o Completely
‘Agree 7;.. ‘Agree':vf‘.“‘ ‘Unsure - Dia‘agree o "Disagree
C DOy T ey ey
,-1.,\~2--3‘:_,4‘\'5_
Children should be taught that An ‘these days a person really doean t-
know whom ‘he can count on. '

Completely ¢ ‘, B : N oL 'Completelirl
, Agree_ Agree ' Unsure Disagree  Disagree '

LYY ey Gy O
TS R A

Children ahould leam that moat people can be trusted.

/‘

Completely A - ' ‘ S Completely
.+ Agree ' . Agree . Unsure 'Disagree D:Laagree' '

LGy Ty Y )y Y C )y L

‘ - It ia not good to let your relatives know everything about your '
life, for they m:lght take advantage of you. .
Completely S . C'ompletely'.
' ‘Agree ©  Agree . Unsure - Disagree '_biaag’r’ée .
COY L) L Y ), O T

Hoat pe,ople w:l.ll repay your kindneaa -with ingratitude. ‘

. (:ompletely ST T Completely
© ' ' Agree. . . Agree, Unsure - - Disagrée. - Disagree |
LY ey oy Sty S
1" 2. 3 e s |
’ ) . ~
B ‘\’
. '/ .
p| B _‘__w_"_____.

. A N > o
S -.d«__._._...._‘.'..».‘.'.:tu..g‘.n..'.d:a;-;‘-‘kt;'
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"for they might take advantage of you.

"fulfill SR 3 % S

It is not good to 1et your friends knuw e‘)erything about your 1i£e,

IR ,
’ o * l(;)- . o - | '
Completely S o .. - Completely
Agree Agree | Unsure ,ﬁi_sagree- Disagree . - -
Co ey Oy Ty e
N 3‘ R -

Seetion D n ,' \ ;

Thie eection of the questionnaire is deﬁigned to teat your attitude :

towards the future. ’ N \ . - R

rn‘

Haking plana only bringe unhuppineea because the plans are ‘nard to

‘ pCom_plet'ely R _-( o C.ompletelfzf

, what ‘comes along. ,

‘Completely . e Completely e -‘”“

' Agree - . Agree . " Unsure |. . Diaagree‘ ' Di‘ua'gr:eeii :

NGRS TR G T (-f_)‘.-"*f(',y S G T L
SN :
It iB important to make, plana for one 's life and not. juat accept

[

Ccalplersty .|, complerely

Agtee Agree - . Unsure ‘Dis'a'gre:e . :Disagree

YO T P T G T () )
R .;3- cn 4 s

. 'l,‘he aecfet of happineae is not expecting too much out of life, and

_ ,'being content. with what comes yout way. - ) o ', e

Pr

.Agree - - Agree " Vnsure D_’iﬂaétee - Disagree

Sy () BT Y G B O

' tomorrow. '

1 o I R I I

e

With things aa they are today, an intemgent person ought to think

only about the preaent, without worrying about vhat is going to happen
, . o /

Cgmpletely T I ' o "Completei? '
Agree. . Agtee JUnsure: - Disagree’ - Disagree

IR S G TR S ST el KRS i SRR

) SR 2. S T S -5
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o It doesn't make much diffErence whom people elect to/government

& .Campleteiy

- Agree
) - (
' 2

Section E

" Completely

o COmpletely. S . S o

.

or nothing will change. T L . 1 . e )
' ’-. - o v . Completely =~ = o o
" Disagree. - - .. IR o -

Agree- ..Uneure ' Disagree-
Y () ERD T G T
. - . e |

1 30 5

. =

" 'This aection of the questionnaire is designed to test your attitude _ |
) L o

‘ ‘towarde accompliahment.

A child ahould be taught from infancy to take the greetest pride in L I K;
: T S ' ;:\‘ n

doing things well.‘ L T _ o o ‘ \ :
, .> t i‘ o d'. .'Compiete1?‘~ - S : P
' Agree Agree  Unsure = Disagree, Disagree
C) Gy ey e, D
1. - S L3 e s o

Children ought to learn to try hard to come out on top in“gamea

Completely _ Completely”

‘ Agree o Agree
Y ) ' (‘s ) . C). - M S0y L ‘ ] .
R B I R o
A mother ought to teach her child to try to do everything he does s .

" Unsure - Disagree . - Disagree

better than anyone else.
COMpletely

Agree vAgree ©  Unsure . Disagree Diaagree

(G Yy 0y oy sy ST
1 . 2 . - 3. o4 - I 2 ‘ PR o
Section F ”" ' ‘ - e : O T ‘
This aection of the queationnaire ie ueaigned to test yoﬁr attitude

toward relatives.. T B S ‘"j_ . . §
S ) D e




e m—" e

T e—c

When you are in trouble, only a relative can ﬁe depended;uboe teﬂgn"
help ‘you out. - RETIY

, Completely - v A SR h COmpleteI§

. ]
o Agree f;;w;Agree . Unsure . Disagreée - ° Disagree
. . AN I - . N

) Y ) e )

=

17 &2 3T e

If you have the chance to hire an aasistent in your work it ia .
’ alvaya better to hire 8 relative than to hire a stranger. 3 o

.
Y

‘ Completely o R - . l{i . . Completely
IAgree :‘ Agree ",Uneere ~‘£Z‘Disegree“"’ ‘Disagree

(ﬂ)" N I T VU S T GO

Section G ) ’3‘,1, ji, - _i: l o7 . ,; }, SR ""'

. . ':j Lo . !

o Thia seetion of the queationnaire is designed to test your self-
2 concept. "; , f‘ ; "ﬂu- C ,'; B E .  i

(4

o I feel that I am as able as. my hest friends to get good marks in

-
", o

'school ' - p
‘ SN

‘.'Cemﬁie:ely' o '.ﬁﬁv v ‘ ":; o Completely
‘ Agrée . .. Agree " Unsure .Disegree. Disagree

Y Ty SO }(".)‘v ) ER

L2t e e 5

L feel that I am able to go dn to university..

*

¥ CQmpletely B . a . ,h-v S COmpletely

Agree . Agree;' ' ,Unaure U jDigagtee , Disagree’ e].‘ - §7¥_'

SLeY e ;""-‘g DI U0 T G T
R N A L

- I feel that I am able as my claasmates to get good . marks in school

Completely o . o ,4; R K Completely
Agree . 'Agree  TUnsure . Disagree »* Disagree"
) Y. Yy ey Yy

-

: o Lo U -109-
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Campletely T
. Meree . Meree Tnsure -
Y - |

S U I R -

e
P ol

CDmpletely
. Agree. .3;'Ag; ‘ | e
B I N RO T SR

4(_‘

#-

. ‘Campletely o
Agree. " Agree ' Unsyre’ e
DI "3{(“=;1' R S E N O I A kR (R

’ Cmnpletely a
D_ie_agfiee D:laagree
)RR U SR IS SR G0 SNENP G VI
" Pl
I feel l:hal: I am. able l:a compléte high achoql. y
l !’ Completely

‘ .Disagree = Disagree- S

- T can get better gradee :ln school if I work harder, )

.

Unsure 5"-'1:13531%4‘;-_ Disagree

+ LA
Codg Y L W8 ,
by - - Lt .
RN - .
. !
“ -t
- .
Lo
4 »* ]
\
[ : ~
. e L
. N U
iy S 1 '
o ' .
- ~

Campletely ' A _" :

e
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o . -. Thie sect:ion of t:he queotionnaire 13- designed to meahure parental

+

e B . (. . o b - v, .
5 e ey ? 3 . ° 3 . R
’ - P

R ( ) Yes - - R , T
AT ( ) I never have homework SR Sl '

4

K \:"g\‘ '. , : Does your mothe,r or. father insist that you do yotr homework? - ‘ _
. "\\ S /:" ' ) Yes, a11 of the t:i.me1 R N ".»;;, \@ ‘ “,::-
L \ § ) Yes, most of the t::l.ne o N ﬁ
SN A O About half of*t:he t:ime \\ BT e TN S )
o e e ). Leéss than half of the t:lme.i R oL : . a )

IS I ey etaNevelr : E : ( N , T EEIC R

: e ,‘,‘T'_ S ") I never have homework., ., e L o ‘.' : f o IR SR O

."; . L. ” Does your ‘mother or father - help you mtl your homework'l ' S
I o “ o l 5 T (ﬁten (at least once a week) L SN . ’.-f' o

S L o e ‘ Occaaionayly (at: most once or co, a":nq‘nt.;h.).»‘ .

- Lo .1 never have homework | I lu-,_!'-
\\ ” 3 ¢ Loy ) When you show your parents ; thing you h‘t‘u’re‘ 4ohé .‘oi: ‘eo‘hool, ilp .f:hléy;, .
sy T ‘Alwa?s BW an incerest u:? -. G L ( s
¢ " Almost always ‘show’ an t‘ere'sﬂ 1n -1t? S . ' .
. g ?“Occaaioually ehov ‘an 1nterest? l , “,} . v .
N R N :Nevgr show an mterept in what yon have doﬂ"‘ ? ' ,:’!“4 i‘g
: ; | I never bring anything home. Cr e _,:' ‘ IR "" o ; o ’
S Im your sparo t:me at home. do your parents' N o .
" B . “'.Encourage you' .to. read. as much as possible? . ‘._, ) - ' .
- ‘. -.Sametimes suggest - that you read? N . - °':“’ v
[ . Not mind :lf you_ never read? - ‘ ) 7.,‘;;‘ : ~ &
. . . % <L ﬁ la § - .'!.'.":. u %.(
‘ . L TR L

u,,encouragment. .' S IR x
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ST . Hhen you se&home from achool. do Your Parents. s e BEEE
7__. \ .(‘_. ) Alvays wan to know how you have done’l" - - \ - L e

, oo () .Almost ‘always want to know "how you have done? ‘, S e e
SN N S :’Occasionally want to know. how you have done? ‘ S / SRR
) Never want to Imow how -you. have done? - e o
. T o Part Thret " L / s
I L AT Word Knowledge Test . . T oL
é . 3 .. » -, - N . . R L )
RN In th:ls teat words are given you 1n groups of four. In each group,_ o
“ : two words have something in cummon. You must decide whether the words B
¢ ; mean nearly the same thing. .or nearly the opp_osite thing, with respect E ;/,
) . llto what -they have in comon. C, : o s ( , _
\ e Next to each group of four. w'rds yof\\will find a statement telling S L
" you to underline the two words wh " you. tHink mean nearly ‘the same ’ o o E
‘ , ’thing or’ which ‘you tyink mes n.early the opposite thing o . oo ' - S
SN '. Please maké sure: you. check to_see whether the words shouldlmean Q'. . '
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K Underline’ the two words 1.

~ which you think mean.
" nearly the ggosite

*..'thing. ) .
. Underline the two words 3.

t

éhich‘y'ou think mean
nearly the oggosite

" thing. ’?.‘ ‘ K

- PO

.which you think nean

nearly the oggoé_it:e'

thing.

[

s

* et

\Underline the two. worda 4.

which 701_1 thi
ﬁeai’ljr‘the dggoaite -4
~thigg. N '

ean

Underline the t¥o words 5..
' which you think mean -

nearly the same thing. '

Underline the two words 6.

which you think mean
-ne[ arly the Egoaite
thing. -

vhich you think mean .

"pearly the opposite

~ thing.

~

* Underline the two words 8.
' which you think mean
»"/neatIy the aéme thing;-

.nea,,riy the same tping.;

b

. s
< Underline the two words 7.

' .Underliue the two words 9. -
o vwﬁich you t:hink mean ' ‘

) qﬁick ' pre'ci'ajeﬂ ‘alow . fight ‘

., "‘ .
" Underline the two words 2.’

'.ébor‘n‘ robust Bol_d . brave * K R l

aniable' -false c_ha/i'ming" puny

oy
e

open vague .chamming shut ., . Lo T -

RN

./ . . <
ordered .confused intolerant-result
¥ "

wild sorrew joy dischrd. - | .,

<y . v K co ! ,‘,'u.
originate modesty’ scatce .cf;até. ,
. L. . I » ) ‘ 'f
¢ b ’
uneasy punish ‘ordered reward

. ) B
tame .relative. ‘modesty wild’ PR R
o _ 1 L . .- . . . ‘,i",".

. . e
- . ‘o
- . .
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i . . - ‘1 3 . . “
o . '.I-'h‘ IV ) o
T po e R s
. N , ./_":';' . ) ‘ ' " ' , 3 , ‘. S ' "
e Underline the two words 10 'left harmony :discord assoclate ! .'4"," ,‘
, " which you-think mean , e : Y : JZ_ ' n o "
. ‘ nearly the oggosite . ' L < : T
. Underline the two words 11.4 ’.~b'e’ney'61ent.-. ~itjxt;t)le':':;lnt Boast_f_ulneen mlinor/’
which you think mean R I '.;‘..'—-‘ . " RN ‘J' ‘
: nearly the oggosite g o - \‘,., e e
¢ thing. L ﬁ ) .
-Underline the two words 12. forbigden rapid iguoramt, ylse .- . . <
. which you think mean T I Co T o = / .
Fa nearly the gggosite . ' ‘ - ",‘ ) ¥
_ thing. e T o ) ‘
Underline the two words 13, “create uneasy . slow comfdrt"a!‘)rlezl‘: .
which you think mean g LT N
‘ near],y the oggosite )
'.thing. ST R ‘ K
AUnderline the two words 1‘43 i/agn'e preeise shnt' dare . )
which you think mean /- . | P .
ine&rly the. ogposite - ) :
thing. . ' ) oL |- .. o
- Underline the two words .15, hinder reward cleamse'’ help
' " which you‘ think mean' . A ) R
'< " . ‘nearly the oggosite - ' \
) thing. - , | ~
, Underline the l:\jn/vords 16. -grieve ?artner 'punisli' fejoicel
" which you think mean . T
o n‘:i(ly:t?'e og_n'qsite, . ' \
thing: : B l o S
Underline the two vorda 17. “retain confused genuine false
which you think mean : F-. ' " P -
' nearly ‘the ognosite ' .
‘thing. . i .
Underline th¥ two nondﬂ 18, abaolu;e\ acquire " dispel harmony _
which you think mean B PR o ‘
nearly the opgoeite
'thing. ! o ' / ' .
j’" to . " ' ’

. ) \ - -
e e e et d e £
. . .



' Underline .the two nmrds "

;/ which you think mean

P4
avt

-

3

Underlime the-two words

nearly the same thing. .

Underline the two ' words

-which you think mean

nearly the 'same‘ thing.

Underline the two words"

which you think mean °

nearly the 22 :lte
thing.

Underline the two words
) which.you think mean

nearlj the -opposite .

>

. which you think mean .’

; nearly the snme thing.

- Underline the two words

which yéni think mean

. nearly the opposite

. thing. ‘. . .

- Underline the two words'

which you think mean

nearly the oggosit
thing. - .

Underline the two words

which you fhink ihe'an
nearly the oggosite
thing. .

Underline the two\ words

"_which you think mean .

nearly the oggosite
thing .

20,

al.

T .

23.
ot

2,

%5,

26l. .'

27.

L

19,

-22.

permanent

i'nf ormed

»

1
r

conplete

'fight amiable struggle :

major

puny - effect . ignorant

,ivhole

open

i

. rare deéspise scorn’ bold

]

" benevolent’ .m'o.desty. confident

(.

'I

major minor purify wise

.length

a .

. ahnre.

der

.divide

\

retain brave

“exte’nt‘ joy )
S

unavare -

.suspicious ,

gri‘evé -

robust
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e -‘fﬂk
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} if‘s.'.: 3 - Ly
I Underline the two words, :
f RS B which you- t:hink mean

nearly the Qmsit

L EEE , ‘thing. .
o Lo Underline the two words
Y S which you think mean

nearly t:he same thing.

which you think mean
neéarly the same thing:
Underline t:l;e two words
which you think mean
nearly"tlie same thing.

e e e m e e T e ke e et eb ottt = e
>

’ S nearly the same . thing.

nearly the same {hing'. R

i
‘ o , wh,ich you “think mean
Underline the two words

% which you think mé.aim'
nearly the same thing..
’U;ide‘rline the two vords
which you think mean

" nearly. the same. thidg.
Underline the two vords

o which yoﬁ think medn

» ‘_ - Q#egrly the OpP ositd ;

7~ ' thing.

- A which you think mean .
' nearly the same thing.

Underline the two words‘

Underline the two words

* which you think mean .

_:,.' Underline the two words ‘

A Underline the two words -

- o

% T ;:@W*”"fmxﬁwwﬂ N .

o ) e =116
‘ N £ ' ' ‘ .
a .
. S
. ' ' ( -
28. _rapid ‘gluggish Aaband'oned' originate
29./ "despise comfortable’ . partner . éssocie_zte :
;o |
"30. clesnse dispel .pqrifjr: ordered
4'31.‘ informed “abandoned, . quick '1ef't:3 .
32, 'complete dare. genuine attempt °
33, j,\zflégting permanent confidgnt' rejoice“
Y4 ; LT
L. / ® .
3. precise divide acquire. exact S
v - R
- 35,» sluggish ‘prohibited forbidden struggle
'36, ghare wunaware _ boast fulness modesty'
. ’ s
37. " extent attempt - length suspicious h
’ e ,E;/,
\
- ‘ '
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Underline. the two words
vhich you think mean

. "nearly the opposite
'thing. C.
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* which you think mean
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nearly the same tﬁﬁg.

\ ‘Underi:lne the two words
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38,

19,

40.
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a8 —————

" Name ' .l . L y

() Yes oo o g

RAEER ‘,(4 ) just. orie week- - . .

rad

Pnrt Four

R 4"\'

This last part of the questionnaire w:lll deal vwith some background
information pertaining to you. WOuld you- please be ‘as accurate as -

possible in enswer:lng 311 questions. g e ? .o

Sex . male
femal'e
Age yeara and ’months s / S PV .

- How many’ years have you been. going to school? . .

Have “you ever been to Sonthern Canada?_ R o

1
If yes; how many weeks did you spend there?

" € )'two-.-three weeks - . _
(. ) four-eight weeks S S o L e,
, « ) more than eight weeke - .
How many times have’ you been south? .
( ) just one time. o . -':‘ '
N ¢ ) two-three t 4mes I : ( 2
(-) four-—eight times ‘
h 4 ) more than eight.tiﬁes o

. Have you ever been to any other g:onnnunit_y in the Northwest Territories?

¢ ) Yes R ;o
Y o L . B

Where did you go? .

‘;~-11§:ﬁ




——ieee L 4

" How often ‘do'you go to church? - <

IR

Was your visits to Southem Canada spent in a hospital?
(. ) Yes ) : : ) \ N
(") N ‘ '

- . . . N Ve ' N o

‘What is your ‘father's .occupation?.

(If your father has more than one occupation, please include then all)

What is: your mother 8 occupat:ion?

i"

L

S ' '

(1f ?your nmother has t‘ndi'e(than, one' oocupatiorx, please "inciude“th"al all).

)} évery day- - B . Y

2 () 3;every week . o
3.( ) two or three times a mont:h "
"4 () once a mcni:h ; , S D L
5 () 6 times a year ’ ‘ ‘
, .. 6 ( ) once ayear ' . T
7. ( ) not at aii,“, ' , L o
"8 () no reply PR A ' Lo
Where were you born? . ey, 5
o | “Are you () JInuit , 1
S ' (Y Inddan - - .
1' ( ) ' Ené‘]:ish
. . ( ) Otﬁer‘ i : N ' ,/'
AV ? (plesse specify) - [
- - e,
» j - \
b ' a3 *
. i .
3 ) , \ ‘
















