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} S ‘f"_ : C This inveatigation’waa primarily motivated by the 1' o,

© desiré -to develop a. solution to. the problem of student dis-f h : o
intereat in poetry. B ‘A; o . : 5 S '.~ p -

\

‘ Since a poetry unit is part of ‘the compulsory core to
be studied in. order to attain promotion to grade nine, and "_ |

since student achievement in this core had been consietently S -'f‘ B

A ;“',»' I 1ow ‘for eeveral termn, it wae felt that a workable solution'
..r\y;;{rl to the problem would be of immediate benefit to both students. .
' and teacher.g, ‘,.;“, A . . E S ..‘ : e
, e revigv of literature ‘and research related to the -
problem'revealed that the apparent causea -of atudent dia-.

s interest and low achievement are many and varied. of the .
causes noted in- the reaearch condu;ted. several were adopted
as being pertinent to the- study reported here.  ~ - 2

. . “j . The investigator formulated the framework of the

proposed instructional approach to derive a proposed aolution.'
The investigator used his two grade eight claaaee as an . ex- g

:p:")

: perimental and a control .group respectively.' Selected 1ocal l’f‘.,]
Lo 1‘. o Newfoundland writings formed the content of" the program for .
E h :;,3 -’the experimental group, whi}e the control group studied the
A poetry section‘in %heiprescribed literature text. Serving as -
. .4‘ an advance organizer, a worksheet containing definitions of.
. ‘various literary terma to be encountered at: the grade eight .
flevel was given to both groupe. '~ o _ ‘,. ’4 L
' Several preteat and post test. instruments were ad-
ministered to the atudents in . both groups. As & further means
of evaluation, ‘the rav .scores obtained on the poetry queetion
'“'fof the teacher-made final exam- were analyzed. Permiasion to'
o conduct the inveatigation was’ obtained from the Superintendent -
‘~of the Avalon North Irtegrated School District. The 1n-" '

S vestigation wae conducted with the cooperation of the principal.
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‘ %‘ et For the pasc-nine yesrs; the'in;estigator tsught o g
s ; Lsnguege Arts 1n grades seventsnd eight A St.-Peter 8 Elem-'
1' sz‘ : (entary School in the community of ,opper”’ Island Cove. Given |
‘. "t ;;ff:f: nn sverage of one nundred ten students per year, the investig—
P L0 Tl . . . . : NP

,‘ator thus Hsd sn accumulated exposure to:nearly -a; thousand -

R S AR . R S C o N S
ST AN students- SN e e T AR
N e * T e C : : L. .

'~?;c{fﬁ‘"'k ﬁf” ,ﬁf ﬂkuring this experience§ the‘following problem per-ﬂ»;
e sieé&d.'

LT . . .
'iv}.c'--:';"eand.hende’their a;hievement on_poetry quizzes and examinations
"QFJ.ES} 'f* 3318 consistentlx lower thsn echievement 18 otherhstess of . the’& %
o e ;“fstudy of litersture..l;ince pdetrp work is a compulsory section :
: .o ‘/{. through the ninth. tenth snd eleventh grade ltyels, this lack i.-.‘_;
,t . ti nfé;:‘*of interest and achiemement hds seripus implicstions for aky RN
; '3é ;:M n‘ 1student 8 sdvsncement./'” i_--”:' :J 'gt-c;f:*ﬁp'J'f,uﬁc Fhp
f | f,;ﬁéglﬁif:{;.f;}f: - The purpose of this study Gas to explore the possibil- ”‘_3._'
%l.'iﬂf..i;iﬂf. ities_of introducin; a one=- semester course in poetry using New-A?#
i .-_..ﬁiﬂ{ *'!'.foundland msterial ex;lusivelyh' It vas felt ‘that .thisg approach~r

_f? k might serve es one prscticsl means of solving the problem." "iy:
( PN o

Initislly, a researqh of the literature was conducted to ascettain

N % ...

:'; 1 the seversl factors that apparently influence the students sttitude' ;3"
-3 — : .
‘g ) A towards peotry as vell as the opinions of others concerning the e

o L S -‘ X I"ﬁ ' . . "' Do X :s;-)

o , use of.a culturally—based spproach tp the tesching of poetry. L :

% R It ie of interest to note st this point thst out of the one =

A c_' B hundred thdrty-nine rqports examined by this investigator in a " .

Lo c t‘.q -‘ - T T - U AT ' & \ S, A ;j

A R - : ) T ’ 1 - o i 4 n

’ NS o . : . - . ' ; “{'A

T s LT e A : o ; L - i e

. ." . .o . R -2 . PR L““ . T N " i N . AN - " e P ..--w.-‘.';\‘j . S

B VN

Most students seem not interested in studying poetry ,ﬂxl T

[ S
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:i:' o computer search of related literature only one author reported o
:§f ) nsing a culturally-based approach to the teaching of literature.:;,i”':j
o S Because the approqgh was used with only one. poem to one class,'“ : '?
f> t}is inveetigetor felt thet this information only serves to s
emphaeize hat very little reported experimentation has been
ay done ofi this topic. This is ‘to be followed by a "Task Analysis" e .
& . - which &ill outline the proposed instructional approsch.; Sub— ;,{: g
.f ‘ 'sequent ‘to° this step, general aims as’ well as specific be—-“ :
. . - J X B v'( ) -
N : ' havior objectives will be presented. A 1ist of media to be':»f"
ﬁ - uaed will be. eompiled. A method of eveluation will be adopted JT
;, to assese the instructional approach uoed., The atudy will be f
. implemented and evaluated as one - possible means of - solution to ) E
: , . i
the problem.‘ Findinga, 1imitations, conclusions and recommend—«. :
ations'will be duly noted. The studenta selection of Newfound— éé
K land poetry, whieh conprieed the experimental unit of study 7i}f
} ‘.T‘will appear ,as Appendix A ;j ;. y ;"' o f"" {“<A" ‘T%;
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4 . cHAPTER 2

L ’\ T REviEw OF ,TI-IEALITE‘RA".I.‘UR‘E SR

) As stated/in Chapter 1, 1t vas assumed that the ‘fact~ :'l-
orsg causing student disinterest in. a study of poetry would be'

msny and varied Indeed, a review‘of the’ l1iterature- substanf

ptiated this assumption. The investigator‘initisted a computor.

|search of related literature, using the following as descript~~

. ors for the 6omputor eearch' poetny, student attitudes, student

motivation, student reaction, student interests,‘student ability,

intelligence quotient, ‘sex role,'terminology, curiosityg'

educational sttitudes, beliefs, bias, junior high school'students,_~
high school students and secondary school students. The search P

generated oneohundred thirty—nine reports, of which sixteen were

ulsrly relevant to the study.

‘vconsidered by the investigator and his advisor as- being partic-

Foremost among the sixteen choeen reports, %;lfe'and '

Shumsn(l975)indicated some problems students encounte in in-

terpreting poetry, snd then cite the’ reasons given by students'

to, determine how Richards categories could be employed to’ disgnose

‘students problems in. resding Inems, then to consilder. . ways to

improve the teaching of poetry in seconddry schools. The

students' "ten major difficulties in their approsch to readin%

poetry wvere cited 88'.“‘g : o
A)...min ing out the plain sense of poetry +e. 1its -

'/’; : ‘ overt meaning, as a. set of ordinary.Aintelligible,
: . English sentences ;..~ i : s
- U S ' )
e W :B)...sensuous apprehension. Words in sequence have

" a form to the mind's ear and the mind '8 tongue
. . and 1srynx; even when silently reading. 'They .
' fhsve s movement and,mayvhsve a rhythm.4

L .
Y . . . -
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' using A, Richards ten basic categories of misreading a poem,
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”C)..;inagery:Q.;(Peopie)' . differ immensely in‘f
(their) caﬁaoity to viaualize 4..‘~ Voo T

D)...mnemonio irrelevenciee. Theee ere'nieléading
‘effects of the reader's being reminded of some -
'—pereonal‘acene or adventure, erratic aeaociations,/
 the ihterference of emotional}?everb%rationa frnp
\.-o past whicn.may have'nothing to do dithﬁthe'poem&}‘-
. ) . . .' / . - . . ‘ :' , Z__-'
_ E)... stoek reaponsea. - These have their opportunitf.'
W g'f” whenever & ‘poen soeme to, or does, involve views |
’ "-and emotions already fuliy prepared in the reader 8 "o
mind 80 that what happens appears to be lnore of ‘

the reader s doing then the poet 8.
[y

F)Sentimentality e s over - facility in certain/ : s g

s,

A emotional diréctions .

',F:G)Inhibition e Herdness of heart (i.e., en in- .~
' ability to respond) '

JH)Doctrinal adhesions ... Very much'poetry‘.y,jseeme
: to contein or . imply views and beliefs,ltrue or ! A
‘4;;; S false, about the world..(Some readers become hoatile‘ '

tdward doctrine to which they do not adhere).., q_'
St .’ﬁl_'fi);.\technical preeuppositionsﬁ... when eomething h;e.
. once: been wellldone in a, certein fashion,,we ‘tend -
‘ _ to expect similar things-to be done 1in the future

e . . S in the same: fashion, and are diaappointed...if they . &)

are done differently. .

n" - i)...general preconceptibns(prior demande made upon
poetry ‘as' a result of theories - cohscioue or un-
conecious -,about its neture end value)...(pp 12 15)

: From Richarde informed obaervations of}khe practice;
of reading poetry. it wasg evident to thia inveetigator that"
although these" oboervations were baeed upon 8 study of . Cambridge
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University students, the -same. observetions could be made of
grade eight level etudents,taithough at- lower and leaser de- .
;greee of awarenees.' Further, Wolfe and Shumen report Richards
concluding that the following problema interfered aignificant-
lly with his studente ability to read poetry meaningfully,

i correctly, and critically: . ‘

-,

1) Immaturity - Richards advocated early experiencesl-
1n poetry fdr etudents so that ‘their maturation
_might be"’ expedited with reapect to the ‘proper ...
‘reading of . poemB(PP. 292~ 293).

. 2) Lack of experience 4in’ reading poetry - Again,t ‘
‘; . early exposure and more frequent exposure might '
obviate this difficulty(p 29@) '

) 3)‘Geeeral inability to:construe neening - :icherds
"‘ euggested‘thet e:preeeingAneed_exidte {:ﬁlgreater

" and more_intenee student experience'iniladguage
'latudy, peraphaeing.iend preeiﬁAwritihg(pQEQA)l

- 4) §uccumbin§“to-atock'retponaee:- Richarde ceutions.’ Y
“about "the fatal’facility with which usual mean- . '
'iings reappear when they are not wanted. "(p. 295).

' s)iPreconceptions l many reedere failed to comprehend
L he actual presence of meaning in a poem ‘because
.. of the eteteotyped notion of what should be there
(p 295). L E S
o S IR x5
6) Bewildetment - Some readeraﬂwere utterly bewildered _
"'by some’ of the poeme,.consequently. they were help-
lese to respond (p 29@) g *
~ - 7) Deference to authority - A bias that ‘great writers
N ',‘ a&waya write great poetry characterized many of the
L ",protocols (p 297). - "
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'aimilarity contained in the liate of problems or obstacles re- .

’7land their feelings for 1t.* The’ two poema were Ralph Waldo KR

eetﬁ Tho qualtions. vhieh the studenta ‘were asked to anawer

- . B . e _'{“,i .
Again, the inveatigator wiahea ‘to note that to varying,

degreea theae problems are also experienced by th:'grade eight

:,,lgvel studenta.

Continuing with the background to. their atudy, Wolfe

~and Shuman cite Earl Daniels (1942) as having reported five{

obatacles that may severely handicap the reader of poetry,<§f‘

; 1) preconcepiinh defined by Richarda,'Z) enbstieution. auch I

as concentrating on the author rather than on the poem, 3). form"

veraua matter. or the prediapoaitiou tq separate the two in'

. analyaia"4) undiscrininated pleaaure, auch as-reading into

—the poen what ‘one reekleasly chooaea to read into it whether

l

‘or’ not it is warranted' ‘and 5) prejudice againat analysis, which -

.is aeen when the reader is unqilling to put into hia reading

A~of the poem the kind of effort that the poet put into the;

‘»writing of 1: (1942 PP. 25-34) . . "-‘ R ';‘

At thia point, the inveatigator wiahea to note the

-

. ported by Wolfe and Shunan .as’ cited by Richarda and Daniela ) e

reapectively. A '1' s e :' [P R

In their own atudy, Wolfe and Shuman engaged in an.

.experiment in the reaponaive reading of poetry. They arranged
'for forty eight atudenta - twenty four tenth graders and twenty-

‘four tvelfth graders in Gastonia, North Carolina to reapond

* \

zpfreely to the plain aenae of two peoms and then to anawer lh,

"

specific quettions related both to- their knowledge of poetry

*l;fﬁmernon 8 "Concord Hymn" and Wilfred Owen's "Dulce et decorum
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after they hed responded freely in aeveral ahott sentences,

R

K

were a8’ follows. ‘ ' a
‘1) ‘Which: poem do you 1ike better? g
: Why? - . ' , fv. oo '
. . T - . Lo . %
-.2)_-Is there anythiug_ahout the other poem that -
- you do mot like? .
s so, what? ‘ .
,§)u List three technical terms that pertain to' :
S poetry. .‘ - o _ e
_,4) ,:Do yoh like poetry? ﬁhy or-why not?"
» 5) Do you ever read poetry for pleaeure?
6) List a11 of the wordo in the two poems that ‘,j“
Z are. unfamiliar to. you.v L , o
" ) ;J); What do you think is the author s purpoee in:
.- each of the two poems? : , R
TheJauthore‘reported the'reqmlte'oi théitisto@y-as.
-,foilows:. - , S ... ' ' '
- PLAIN SENSE ' ' v
o The student wae judged to have derived the plain
sense.— Richards'_term for»literal meaning -.of the poem if
minimaily, he indicated that "Goncory Hymn" is about remembering ;f'

dead heroee who gave their 1ives for freedom and thet “dulce ;\ .

\

decorum eat" is about the meaninglees hortor and blooh shed that\

g

b

war bringa. - — .
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"3‘.5 - .' Two active high achool teachers of English along with~

~'the authora of thia study - themselvga former high schqol teach-

4 J
L érs. of English - determined the accuracy ‘o f the free reaponeea.

'uaing the above criterie. They found that fourteen of the

twenty-four tenth gradere made accurate responeee ebout the

plain eenee of "Concord Hymn , while ‘ten’ responded inaccurately.

: Nine reeponded*accurately to "Dulce et decorum eetf'l whiLe

Eifteen reaponded inaccurately. R F ’ s

’ ;,;:> T ,‘3 Among the twelfth gradera, seventeen responded accurately

BN . e

“the tenth graderc made twenty three accurate and twenty five

o inaccurate teaponaee to the two’poeme"the twelfth gfadere made
¢ : : R ] ) i

A

thirty-eight accurate responsee end ten inaccurate ones. The»“
. N
- ‘total number of accurate reaponses to the plain aense of" the two,

poems from both groupe wae aixty~one, while inaccurate reaponsee.
o . o . . N " , 4
totaled thirty five." o » ' - '
R . § ) P

While these reaulte probably would not surpriae the

average secondary achool teacher, ﬁhey ‘do tend to support Richards

contention that a- need exiate for intenee poetry reading and f

o

-study early in life in order to expedite and facilitate the
. underetandin; and'enjoynent‘of poetryvauong studen:s'Pa,:hey
‘qature.v S h | | A
7f:; ;"_.f“"ﬁlf . %:-f, In both'the tenth4and tuelfth cradevgroupe: the'aeven
| | studente who voluntarily expreaaed their peroonal feelinge
- tended to reepond inaccurately to the poem which did not re—

.‘s “

flect their own attitudea.i This suggeats that for at . least"v

PN N SN

l,” theae seven studenta, Richarda obaervations regarding atock o

<

" to "Concord Hymn » while three reaponded inaccurately., In sum,

. T o
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reaponaea, aentimentality, and doctrinal adheaions were dear

0 ,/'}. - .o . . '
> Ty .
Rt e : e

All forty—eight atudentalresponded in- aome way to making

, o

 out the plain aenselof the two poema.« There were no failurea_

'might have identified it more apecifically had a queation more-

'to respond however, there were noticeable differencea among L

the atudents capacities to reapond to: the imagery of the poems. ", -

Perhaps one can conclude that while a number of the

'atudents meaponded in one vay’ or another to the imagery. othera

v -

_directly-focused upon this literary convention been included.

4

vThe invitatidn to free response, which was. quite calculated-

‘ly, presented to the etudents with ‘the mere, direction.'"In your

‘own’ words.’write two or three aentencea telling what each poem

is about &ae vague. and quite predictably. moat atudenta"

-V.wrote either a eummary or précia of the poema, telling in a~

';literal sense what eeeh poem meant to him. It is probably

"significgnt that every alluaion to imagery, direct or indirect,'

- 18 'to "Dulce et docorum. eet" in. which the language 18 more-

1fnajanzuct rd aﬁrgonrrr -

."?: Although the atudents in thia study were provided

P

fie the language in’ "Concord Hymn

v .

'naturaliatic and violent in its deacription of the ‘scene than

with the names of- the poets whoae work they were reading, they
. o / . . .

o

78howed~no deferencejto.vell-knovn literdry.names,l~

. a. : L : ~
e F

o ‘ '
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‘ifi I While Richards noted a deference to euthority in his

o

f study, thio attiéude does not preeent itselﬁ in the protocolo T

-r

of the high school otudents, suggesting perhapo that at 1east

the youth represeﬁted in this study appear not to yield to.

. what the vngld caﬂls great"; unlike the generation of youth

represented in Ricberde collection of protocols in the 1920 8.

STUDENT anrznznczs
T L
. !

1

N 'f . Among those\who preferred "Concord Hymn oneieach _t /
N . :
: ,& E gave the following reasons and aeveral stated no reesans .at
o 'A all' "held oy intereet", underatood it better“, "eimpler end

hhd more rhythm"; "ﬁot bloody and depreeaing",‘"hae hope

. ! b

expreeoes victory ﬁ

'not bloody more melodious - ='
Among those who preferred "Dulce et decorum est", the ‘

following reasons were given..j

’

T descriptive (5) - :..: S . .j‘.T.;I e
'identified with 1t (4) EERRE
I realistic (4) - i‘,: . :' "i ; R L : “;éj 

. jmore peraonal and emotional (3) -

Sh . agree with message (3) ’;

4.enit-wer (3) | ' " .

.'(_',»'Hrhythmic and melodiouo (2) - , ";":> :Q ‘,.‘;.1

| more ectioo (2): s : | :

'%; : ".. o more eiciting}CZ):‘f .':3 .‘:.l - .
 ldked images (1) \'_ - |

rtells,ugly troth about var. (1)

vivid and mede sense (l) ; T .

?,expresaeo my opiniona more. (1)




e "

;more of the reaaona for liking either poem stem- from the feel-

 TECHNICAL VOCABULARY

7—gronpq, however, liﬂted many worda that are not technical terms

contemporary-and unnatriotic (l)x s ,,}
»/". ' i

It is evident from theee responses that significantly

H

~ Ang incited by the poema rather than from an appreciation of

the - poet 8 craftamanahip. The atudents tastee for poetry_

‘appear,uin thia case, to be baeed generally upon emotional

response rather than upon informed judgementa about the technical

LB

qualitiea of the poems_in queetion. f - ' “._ ‘ ;“'1k.1 fe_\~f

i Hind [ . - . . R R ' L

i

‘The twelfth graders, not“unexpectedly, iiated-a hrpader

'range of technical terms than did the. tenth grhdera. 'Both‘

._at;all ' This aspect of the study auggests the need for. more h., R

attention to be paid to the craft of writing poetry. jihe f
atudent cennot fully appreciate the art of the. poet if he haa‘ﬁ -
1itt1e or no conception of the componenta which compriae the ' ': T

b LI

i
technical akilla and devices which poets employ. The teacher

: muat strive to achieve a balance between leading the atudent S

to an aeathetft apprecietion of poetry and to che téchnlcal

4 .
,pnderstgnding of the poet 8. craft._ L .
nzASORS'Fdn'rrnrhc'on Drsrikrﬁc Pozrn!-.“

-w-,.

Queation 4;'"Do you like poetry? Why or why not?“

B L LG N T

and question 5' "Do you ever,read poetry for pleasure?" ere L

i - 2

interrelated. In reepanae to the former. twenty tenth graders -

-

clained that they liked poetry. four that they did not. Twenty¥

=N
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) one. twelfth graders sdmitted a liking for poetry snd three

' break grammer rules chsnge of psee s expresses‘true feelé

.understand it" too tricky , "tod: deep

) 'simple in form and. content thst is generally understandsble.'l.:

‘Jorder to determine the inowledge, preferences. snd attitudes.
) of students regarding peotry, peotry might stand an improved

ﬁchance of becoming more popular in the English curriculum. -”:. -

vocuumnr'noums_‘ T -

e L A et B B R R PR

- " - ' R B .:'..',-"' '- ' .

. L. | .
,"- - . : . Lot . .. &,

Pﬂfconfessed to not liking it. Among the ressons students gsve,

for liking poetry, the following are representstivs' canl:

.~

inss" meaningful to life o expresses whst other forms esnnot
../r.,x)“ .

"ltke s ‘song with meaning }'"1ike to write it" personal",
_’/ e ,

l:

o pleassnt.to hear "short",‘ essence of lsnguage", "expresses

and shares feeling - L R R T ¢

Some regsons sdvancedcby students for ‘not liking poetry
sre these;."boring requires too much digging iy eannot-'
Rl o,
. 5 ‘L S

It is significant to teachers - although the sampling

o

.is too smell to permit one,to draw general conclusions - that

et

ffsr more students elaimed to like poetrx_than claimed to dis— ;}:'l@ig ;f

,1ike it. Further,- on® theoreticsl grounds at least, if the—

¥ -. :ﬁ'.,'

A

: teaeher can seleet poetry thst is not;boring, that is relatively D

and that is neither too complicated nor too deep. perhaps more

".students might enjoy poetry.

Thst is to ssy, if teschers were to use. the methods em-

ployed by Richsrds, Letton, and the writers of this study in )

PPN PRI

-y :

.'!':

-

- The plain sengs of?s'poem ewsdes'the:student'who[ &

- . < I v, B ol 2ot TR e e N e Dttt e , ©
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_.not understand the vocabulary that the poet usea and who does

. aince poetic usage may vary quite draatically from every day ueage.

"word attack instruction merely on the basia of his own word

aelections may be both preaumptuoua and wvasteful, Rowever, the C L

~underatand worda as the poet uaes them.-

*  STUDENT 4sszs's'uﬁu’r or Pugr‘ose_

-thought to be ‘the poets purpose in the twa poeme. Their re-

'purpose in “Dulee et’ decorum eet" was related to/auit-war"'

' eighteen'correc"

'ifout hinted cloaely at it' and two reaponses were vague and \.

B! . ‘ o

:for the general ability of the studenta to identify the poeta

. 13 -
o0 "~- /

not also underetand the way in which the poet usea his vocabulary.

S8

Ny

It 1is important for the teacher to base his.vord attack

inatruction to a 1arge extend upon student input about worda

‘that are causing difficulty. For the teacher to proceed in

-

teachet muat~also aeek to determine whether studenta really
n- :

. i . RN v . L
S o . .- . - o ’.‘.. . . . .
R ety t ' ;._ Vo .
v . [

Queation 7 called on- students to identify what they

;ponaes ranged from no anewer at all to very perceptive comments

,about the poets purposes. Only two students - both in tenth e

.grade - failed ta realize that the poeta putpoees Were re- . Af

{
i - o, J
. . S ‘f
- T i

lated to war. Theee two appeared bewildeted by the mere question.-

Fifteen tenth grade students noted that the poet 8

: i\

five approached correctly identifying the poet 8 burpoae, and

four nisaed it entirely. _Amo ng the twelfth grade students,

’noted the purpoee 1n "Dulce et decorum est"

s

unacceptable, although they were not 86, blatantly ertoneous as

~ - - o~ .
-y, . - ' Y

those of . the tenth grade atudents. ‘J(.=;‘- 'é*‘

The relative aimplicity df the two poems perhape accounte R f;

/ Lo R ’
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o

v \ L N - . . .
i <. . | = purposes. Alao, the general aubject of both poema -, yar - ia
1.‘«‘ L. ,-‘h - l

' ’ Ebne with w;ich atudenta are both familiar and goncerned...Itl
'.f: . . | h. appeara‘toat tfe reading of poetry which is vigorona an?'rather
.oimple\t:seomprehend offere greater opportunities for«etagenta

_\‘:.1/‘H o "Q'i to succeed than doea the reading of ealm. complex, intricate,

V T and subtle poetry. A ;'fi*T :.‘ f/ ﬁ\ , u,“f ):fﬁ"_;_ﬁ“ 07

\
. y
"

-

_*(

.41:‘p A . o ‘?-” The implication for the teacher ﬂa to build‘the succeas s

. factor in the atudenta by 1ntroducing poetry study with aelect—.

.- I e N N -
. _' - the teacher ahould not take for granted that atudenta are in-

' S . : . ~Q\ ’; .\ " —J..G

?® ., . o

e capable of studyin poetry - with both underatanding and apprec- jy .

"'\'u-

'.a“f L iation -,nor that they do not read it for pleaaure.l ‘This, atddy

\
'~|
.

N Lo ' _ﬁ,:\_” 1ndicated that many studenta like poetry and spme read it fqr

-‘}~ enjoyment, even though their perceptiona, critical abilities.

) and voc laries vary widely even when atudenta are grouped

~'in elasses aceording to verhal~abfttf§f_~#‘f_lﬂ/ S

."

KE

Of major significance to thia study ia Wolfe and -

: ‘\;J,-""‘ ‘»1 . .

Shuman a/reporting Daniels (1942) aa deciaring~ t.j--.'

, '. "bad teaehing muat be in aome measure to blame._'

"; !+, teaching .so ‘bad, 8o pervaaive, as'to strike at- ) .
B the roots of a valid “eontinuing inte;eat and L

1eaaure with poetty._ n

- f'_; ‘ ,", n\They fdrther report Daniels suggeetion that the teachers of e
. ’ poetry appear‘&o be guilty of at leaat three hetesiea. i
, o "ehe heresy of facile talk about appreciation, ,’“ ‘
»; . .v- . the heresy of too great concern with" peripheral
o o L .things; the heresy of. preoceupation vith morals
R SN ‘ e " and the meaning of life" (p 11) .,g.
el o i . T : N . ‘
o, 1L L
- L Thia investigator feels that the teaeher ie definitely
v ‘ “» " a 'L-' -
one of the major contributing factora to atudent diaintereat
.-.,‘ ::; A_n | a /. 5 o
. ) ‘ v i e
i } N .
g , .
oA - ’ .
b e e m o e L T e e et ey T e e ey e ] s T Can g e e b B e

e . N T . R I Y A - '

ed "’ poems that are not’ abatruae. Another implieation ig that‘flw'
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in poetry and hence their low achievement on quizzes

&

-

to the leck of student interest and achievement.\”

.4

© ot

<

'

cited by.D Brien end Schwarzberg, (1977) whose ptemise is.

*

.'vaway" - (p. 381)

J Sy e

that children maintain enthusiaem ‘about: poetry

'aa long ag it is enjoyable to thelm.  Once ‘the °-
-teaching of poetry becomes . mechanical didactic,‘

or just plain boring, xheir reaction’is to turm

y

‘“‘The seventh or eight\grade age seems to be a
~erucial one : in the appreciation of poetry. -
“Most grade school children seem to love poems’

- .yet'mogt high school students’ hate poetry.«,.g

. They often feel 'that it is "gissy stuff", or

dull, or meaninglesa, or, ‘'all of these, Although-
the reasons for thie change in attitude are

“‘complex and- numerous. one reason no doubt is -
" that during the seventh and elght’ grades, the

" children -encounter poetry’ that’ does not appeal

:poetry.

>offered aa a factor.

to them - often taught in & way that d?ea not.

appeal to them. .

;ﬂteachér im thenteaching of poetry aa a major contributing

-

Simtlarly, refetence is" madeuto the type of poetryff,

i ' . e

. co | _ -5.':
O'Brien and Schwerzberg report Reevs (1964) as eaying'

L ‘Again the investigator notee th%:eporoeéh;ofathe'

factor to etudenta' disinterest and 1ack of achievemene in

~

" 0'Brien and Schwarrberg‘further'atatei::"

'The investigator considers further that the.ﬂ"

- particuler typee of poetry offered as well as teacher expect-:‘ ﬁ .
. .

‘~atiou§ of studente ‘are; two additional major factors contributing
w’“f

st

A number of reaeone why studente dislike poetry are ,th/

PSRN

o
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that teacher—directed discussion limitn the opportunities of

o ~Btudents .to intdract verbally with the teacher and vith other

T students. Limited student involvement is a contributing

= factor in creating apathy toward poetry.' i. o
‘. F/AB a fu%ther contention' "

P , ,”Active student involvement and perﬂicipation
..~ in the. discussion of poetry can be encouraged _
vr};"“-",through the development of small group activities o
«.'w 7 . that.avoid over-analysis yet provide the - directiom: -

”ﬁr fq,1<":_ 33:.:‘necesaary for'understdnding 'and appreciation,’ ‘The '

. ¢ . teacher’s resporsibility is to provide a structure'}“
.ﬁ e “'that will, increase. ‘the individual student's . .¢
v '.'.'};fopportunities ‘to converse in order to develop and
‘1;."r'5expand concepts through, peer interaction within a .

‘3L'o,n” iffjflf”.‘_small group. (p. 382)

o s e oA AT A Mo o n .
L et o0 T .
. . LN .. . .

mglo'Brien and Schwarzberg report that Herber K1970)

Teew L hss developed a model for reeding snd reaction guides. This .
€ v '. . N . . / N
e~ model éan be used by teachers to organize guides that pro--

:' vide a. structure for the discussion of poetty in small groups.
The guides promote understanding byleading students through

\

'threerlevele of comprehension 4~Vlitera;?' “interpretive :'_

.and "applied" or "créstive". - 5,“":a,ij - S .; -
. _-,' . / . . .- ., Lo \ ‘ :
A% - the litersl 1eve1 students ‘are. expected to de—,i,f“‘

.4 /“" R

code words,.’ determine meanings from context. and recognize

v

relationehips.emong words in order to determine what the "

L ' ' ; - . RN . ‘- - . h
' S

Y authdm has said.. ;f'*” n”,’uf'“ ”;.f"' L
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‘At the interpretiveilevel the students are to o~

4geners112e relationships among various details snd sre able
'to give meanings to these relationships by interpreting their:

significsnce and their bearing on other thoughts expressed byk

!

the author. .‘; ‘ R

.o

L At the applied level("crestive level")i e. creative

rlevel of comprehension,'the products of the literal and in-

'terpretative levels interact. with concepts which the reader

[H)

‘has developed from his previous experiences and observations

‘

'related to the topic. The result of. this int@raction betwe%p o

the rgader 8 previous experience and the mesnings generated by t.'

y 1)

. t%e selection is4the development of new c0ncepts vhich.ex--

- tend beyond those 1mmediate1y identifiable in the reading

(herber and Sanders, 1969)

Here the investigator wishes to note the usefulness

of . study, reading, or reaction guides ‘as tools in presenting a0

4

poetry to students, providing the poems are of the students'.

‘choice, simple in"content and requiring 1imited anslysis.v

*HThis notation is specifieally for eight graders.

'
Maeklenbruger(1970)offers an assortment of reflect-"‘

_'ions and’ aneedotes about poetry instruchions, all of" which
”suggest reasons why msny students dislike studying poetry.

One snecdote he relates’ occurred at a 1uncheon meeting of the ~

.
‘ -

. English Club of Greater Chicago.‘ It involved a woman of in-

I

determinste fiftyish ase who msde these comments “to those‘

near her.' o
"I m not a member of this organization.... e
"But X just had -to come.. I had to see what this
professor would say about teaching poetry:. A11
o these experts. They should have my situation

i
-

a0
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.o She 1dentif1ed her situation as teaching poetry to
juniora ("Polack working class, ho blacks as yet"), and ahe had
B jbeen q failure .at teaching poetry appr‘eciation
o . The. overwhelming problem, ahe felt, was that imy - c '. ’
children"'wer,; "not 4intereated :ln poetry . Having selected short - B

d
- poems on 1mportant aubjects, ahe couldn't even get her/ kids to

'read,.much 1ess respond s L S S
) A young teacher suggeatea to her Dunning s Reflections

‘on a Gift of Watermel"on Pickle. . -and Ot'her Modern Verse(Scott;

Foresman, 1966) which he said his colleagues\were using th:ls year
.,becauae"it Beems to be of high intereat as well as quality

) "Poems about watermelona and pickles?" ; She rai-sed

/
'her nose. and huffeQﬁ "Don' t you. think there are more important

4

aubject:s f.or poetry? I teach about lovey, she'aaid. aud truth

- and God, uobility and na.t:ure.‘ Poetry should be - about universal T ‘
L . . ' .
E ‘ X ',subjects._ I want ny children no read a‘bout the great parts of _— ' _ ’ i

’

4. L T o e

g

3 L o Again her reaction to Harianne H'oore B poem ,. )

N o

o~

("Poetry") was$
"You know what I'm going to do with thisl I'm-

. "going to give it to my children.. You know what.
"they'll "do? They won't even read it.. It's too | S
) . long for them; it has no form; it just-zrambles-f‘. S e
) . " all over the: page. They'll see; they won't even s :
I read it. They won't .get past the first atauza.‘; :

’Then they'll appreciate more, maybe. what I m’

"t:ying to teach them"” : :

‘ "Have you ever. taught Auden 8 'The Unknown Gitizen o
she asked her audience". What do you think-is the -.-  ~ -
meaning of that?" . One person venturéd a reply.

: "No", she contradicted "It's simple. It's that
" he's 'unknown' = get it'i ' They don't knov him at '
- all, That's 1it, he's unknown. My children’ didn't

uudentand that" . oL o

-~
-~
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-Jyhe calls "some parts of the poetry pickle

-l

‘and (4) teaching poetry for purposes of testing. )

.as inferred from ‘the fcregoing..~

19.

: It is eveident from thie anecdote that teacher ex—

pectation of students,'typee of poetry offered to stndents, and"'

teacher attitude towards hia/her subject content are contrihut—

ing factors to studente' disiutereet in poetry and subsequent

low achievement. : - -
o >

Macklenburger concludes his. article by listing what

a

»

-Ig the teacher his own good example =3 0T his own

- .worst example — a8 a - reader of. poetry?

. Should, oT can, studente select the! poetry they

- atudy? - .'4-

. What does one teach a. poem for? Enjoyment? -One-
or. two specific points? "Total underetanding? T

- Inspiration? How importanﬁ should =a pgem's .~

'sreputation be? . Or a/poet 87 Should -students -
‘write poetry?. If students: do write, by what
gtandards 1is the work to be judged?. .If they

write, should students try anything ‘or imitate?

. How.much attention should be given 'to the . |
classics, to controversial subject matter? S e
What - can be.teated? Graded? (page 265) B

Once again thie inveetigator wiehee to note the"ijf ’

importance of the teacher and his/her approach to poetry

-

Davia(1977),euggests ‘that an interest in poetry :

provides motivation for children to read, that“in order o

’to inspire such an’ interest, teachers must avoid four commonly
<.uaed approaches to poetry. (1) teaching poetry as an . isolated
:eubject, es if it had a language all . its own, (2) teaching
poetry for purposes of analysis, (3) selecting inappropriate ‘tA 

poetry for children and presenting it in inappropriate waye"t'V

S

i .o
As positive approachea to the. teaching or poetry,‘f'

Dauis.suggests. (1) teaching poetry as a natural form of language,

SRl DO T NS S, es N gy v ERRP MV MU SR
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(2) avoiding the forced analysis of poetry, (3) selecting poetry )

which is meaningful for pupils, and (4) avoiding testing pupils :

. on. poetry they have read ‘ Additionally,‘ an invalusble way to-
encourage the enjoyment of poetry is to teach- pupils to vrite ‘

their own poems. . Collaborative poeme may be written initially, E

© o as- a means of overcoming pupil resistance ‘to. writing poetry,

; such poems may be typed and placed in a 1ooseleaf notehook for ' _ . ‘

pupils ‘to read Other types of poetry writing which appeal

—

5 B
to pupils include the writing of blank verse, cinquaine. haiku, N

couplets, and limericks.

Davis concludes that pupils at any 1eve1, with encourage-—

- ,*“ .

 ment from the teacher,‘ can hecome succeasful producera of poetty,
‘The poetry the children write ican become exoellent reading ' -
material. In this sense then, poetry can 'truly become motivation '
‘\for"rea'ding‘ the Ireading of‘ the. -pupils' own poetry and -poetry .

. writ-ten. by ‘other'\@a‘ The first step is to have the pupils wrige

and read“'poet‘:.ry. Later, there will be time to worry about the
‘9.

quality of the poetry the pupils write.

\B : Sloan(l975) conducted experimente in judging poetry

to determine vhether/ or not we - can’ teach students to

7

recognize great poetry., Sloan concludes.

N In our basic literature courses, I feel At is
.'important to- give students a ‘chance to read and
to, discuss. poetry they like, even if that poetry
. 18 not weéll,known. Any poem .which can expand the
) :awareneee and sharpen the sensitivity of its
‘reader is, in . my opinion, worthy of being. studied
in the classroom. Naturally, such ctiteria will"
‘not exclude the’ poetry of the scknowledged masters
from such. study. ‘But the task. of getting the - - :
f,typical student to recognize and to appreciate "great"
.poetry is probably insurmountsble.-‘ For mny own part,
T will be satisfied ‘to, introduce, the student to’ a \
few, poemg he can like. (psge 371) . -

[ RC-)
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fi elaas wae to maintain a 1og of the way in whichaspeoific typesﬂ RSN
s = AN %0

i selection waa read by teacher or atudents omitting the proper

a1

Tt '
1 ? e . . ¥

The implication from' thia report is again that the

l“

‘%‘ -
method of poetry instruction and the studenta freedom to .’

L

choose the poems they study are pertinent matters. »"~wj
. Vee (1975) reported on an’ experience he had with
- ‘)

- teachers who participated in an ineervice claas in Reaourcea ﬁy s

Rex .

on Children 8 Literature at-the. State University of New-,; ]
u o | : CE L #

York At Binghamton., The aaaignmégt to the teachera in the,‘ﬁ‘%xi

H l * FEE
. 0k
B

of children 8 literature were used in their class throughOut* £
- L e L ‘°""-" P <=r‘.v h

the winter semeeter.";lu3~v., Coe L ‘ﬂﬂ . » '“.“"“ K ;

Vee 8 findinge from the teacher a journaln are a8 ‘/‘.: '; &

.follows. (1) Some tqachers printed 2 favorite shared poem 9n ‘
a larke sheet of paper and placed it in- the "Quiet Corner i

' where the children could go and read 1t for themaelves when they @
. ; .
‘had an. opportunity, (2) Some teachers capitalized on the children a

d b ﬁ . tf
\exéitement on- their»returning from therschool library with their g8

E newest selections, by allowdnp children tovbrowse in their new ";
i,books and even perhaps to select one or two to read orally to/d;-
jthe group right then and there, (3) Some teachers hegan to g'

'u utilize poetry in- the introduction of new unita in textbooks

v

and found there was uaually an appropriate poem for almoat any

.'_subject matter they were to teach (4) Some teaohers etarted d
{:to use’ filmatrips;a(S)-Some teachers-reported the use of poetry;
Ies the’ focal point for bulletin boards-‘(ﬁ) One teacher found

: fthat during the month of February and famous birthdaya, one _:.

%

. !
}claas enjoyed guesaing thelcharacters deecribed hy poems. The

namea.l The children were given good hietorical revieva in a'ﬂ .

v .

C
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_t point to make about poetry is that poems are usually lyrical

.;225~

N . oo e LnotL e

very enjoyable way; (7) Anothe;.teaeher'found uhiie~the girle

went to gym claas, she/selected poems. just fon boysu,'she

realized it was a successful experience when she heard the boys

bragging to the girls about what they had done without them.

She als found that boys were more free to discuss poetny with-
.-

' out the girls present,.(B) Some teachers reported that their"\

.students had written to their favorite author or to. the publish-

A

ers to request more information on the author -3 life andﬁpre—

vious books, (9) One teacher, for a little vFriety, permitted

?‘,the children to get into small groups, ‘'select a poem,’ practice f

% )

v

it,\and read it to the class.'

The implications of this report are, two - one, the
A‘

" . varlety of instructional approaches teachers may adopt in pre-

senting poetry to their classes. Also, the teaching of - poetry

i . " v

.ehould continue through September to‘June, not just a8 a separate

K

A ~ e i

‘ unit of study allotted two to ‘five weeks atudy time in the pro-

gram of atudy for any. given year. .

Wagner (1973) states that one of the ironiee of teach—

- ing literature is that many students are afraid of poetry.

)

. They consider a. poem a. riddle, if. not a downright obsecurity.”
x"They feel that they couldn t possibly read and understand a’
"poem for themselves (and if figuring one’ out does take whole
..Jclass periods, footnotes, and a. teacher 8 intercesaion, per-

.haps theygare justified in- this feeling) ‘ The residue of

their bewilderment is, rather naturally, the conclusion that’

,no poem is worth that much time and snguish.

Q

Wagner further asserta that the single most inportant'd
'/

‘ .

T
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“in intention. Peoms convey emotion, not’ information,,they
;operate through Benses,‘rather than reeson. Instead of being
't"difficult" or "obscure . much of the greateet iyrie poetry

; ie~eb simple, 80 direct that it teaches iteelf.

’Wagner believea that one of the teacher 8. primary

b

»aims 18 to. build a, student 8 confidence in his own ability, and

1 IS :

that teaching poems which are lyric and readily accessible ie

‘a good way to begin any poetry unit. To make theae points -"
'that the lyric is one of our oldest forme of written literature,~y
.and that the lyric haa ‘a basic emotional impact which 1. often T
‘instantaneoua and clear - she has created one workaheet which

.":aeema to givevstudenta the confidence to tackle poetry.' The

ditto maoter includes four Bhort poems by Sappho. two poems
- \

from eleventh and twelfth century Chinese poetry - Tu Fu's.

h"The Visitor and "on' the Death of His Wife“ by Mel Vao Chien -
"and one poem from the 1960 s,‘“Hay for the Horses/ by Gary"Suyder;-
" One final reason for this choice of poetry ie that despite the |
d2500 year ramnge, the poems use similar techniquee that involve.;
.(1) quick emotional 1mpact and apparently aimple effect'~(2)

: .organic form~ otructure and sound. patterns consonant with the"

-

effects of the poem as a whole, (3) the use of a ooncrete

fpicture (aometimes dn image, again a metaphor)as the heart oﬁ
1the presentetion;:(ﬁ) a focus on ,a very humﬁu character, a truly

" netural emotion:vthe commonplace raieed through the craft of

-

ﬂthe poem, to art. o h ,j\‘ . 1"2'_';_ f'\'

o’ &

Wagner, concludea - "And, in this age of programmed re-

,action, the recogpitiou of any emotion well juatifies the lyric h\z

N i

poem.. Studenta may eventually come to enjoy the moet soPhisticated

R E - L : o . ",h

+ v ey o e B ann




<~
peRReRE A

of peotry, but until they build some confidence,;theushortl S

lyric is a good place to begin o ‘:‘ : i i

¢

R Summa

The implications here are for providing the student

with simple lyrie poetry for initial etudy and to eneure that P

4

Jstudents achieve initial comprehension success in_the poems i
-.under consideration o e P L.

. O '*

:. 2

Marston (1975) reports the following findings and o :
‘recommendations of Terry (Children Poetry Preference‘ A o IR

Netioual Survey of Upper Elementary Grades, Research Report ;4

Number 13) This research had subjects, in 45 classrooms,

N

'~grades 4- 6, in four states, who listened to a taped selection

'OfAPOGNB of various typea and indicated responee to each on a

'five ppint scale ranging from "hated" to Ygreat". In addition,.;}
‘dsubjects wrote brief,commeuts ahout ted of the - poems, indicating N ]
reasons for liking or disliking them.' Preferred content categories yf?~f
included humor, animalness and familiar experiences"narrative-' T
poeme vere well—liked',Subjecta written comments indicated'that .,.4
they liked poems\to rhyme, have well defined rhythm,’and inlcude

words used fcr acoustic effects, limericks vere, among the best ‘3_',3
viiked poems in the survey whiie haiku were etrongly rejected by |
"all groups in the sample. Boys tended to: reject disliked poeme

r .

more strongly than did girls, and degree of liking decreased

vwith increese in grade level r; o ‘ :' '.:";' o-fﬁ-. "; e

Marston concludes that the peculiar difficulty of poetry o ;
may lie not only in the fact that it presents to the reader a ‘,.:i
Atask requiring a high 1eve1 of thinking, but thaﬁ(it does so '

.'.through devices which on the surface resemble aspects of pre—

!

. N
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ooerational'thinking.. It looks eaay. "In foet 'it 1ooks'eo

. easy that, as Terry auggeets, there 1s a point in development

_at which, not having preceived its real complexity, the reader

may, decide ‘that poetry is. kid stuff. - .Hv"ﬂ |

The implication from thia atudy ia that teachera shouldf'

_choose'poetry-that is not above the reading 1evels of theLr

. - N

‘.studenta, furthermore in their expectations of their atudentsr

N

'teaehers ohould not go beyond a 1eve1\of complexity in read—f‘
"ing the poem that precludes student enjoyment of the pmetry ‘

:j’An analyais of a poem ahould not exceed the stage at which the

child is. functioning in his/her formal operation of intellect- .

. S
.. - : »

e, - ) - o, -

'_ual development.,'

'Gibbona (1972), ‘in’a dialogue between "Poet" and

'

-"Engliah teacher", writes.~h.r _ T E ) h'»":/é'w' .

"You ve- got to decide whether you "re teach—-
ing poetry or criticiam.; Don't you under-
.'stand, the more kids are taught the set poetry
curriculum in’ achool the more they will likely
. -turn off poetry SNt o R S Ty

i+ .

Again, Gibbons writeet

"Kids will know a hell of a 1ot more about )
.poetry if.they read, experience, enjoy,.talk,,

" probe, criticize, reapond and create(as wé've
talked. about it)than if. they line—hy 1ine a _
few set poems S - . ’,:-

Hopkine (1973) writee about an - experience ae poet-
in-reaidence at the Wayne Valiey High School in Wayne, New

Jersey

einee many etudenta, regardlesa oﬁ/their age,‘.
approach poetry with distaste;. T decided to.
start from ‘the very beginning - ‘going back to
the poetry of childhood and within four weeke

i

-y
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time one day 8 week continue ‘on "through

~Tife™ to poetry written for adult audiences

by adults .. Many students agreed that .the
constant analyzing eand dissecting of poetry
was the main reason so.many students were’ turned.
of by 1t, Several, however, did feel that ’

analyzing a poem brought greater meaning. for

' about

- ‘ ,Livingstone.

of G:Lbbona and Hopkina are in the direction of appr‘b{ch to S

'potpurri of 1deology

them; arguments -pro and ‘con made for an exciting

. Cows

Hopkina, in an attempt to encourage atudents to. think .

poetry, ehared this quotation from poet Myra Cohn -

"It seems to me that in the popular music of today,
‘especilally when done by the Beatles, fimon. and

~ Garfunkel, and a few otherd,  the esgential core  of

what good poetry does’ is met by letting the force
‘of what is - being gaild create ‘the form - and not '
the other way" round.. "No. meaniug,v-j‘uat feell' .
salid a young man about this music. ®You can read
‘into ‘it anything you want or nothing at all."’
This s what I'believe ‘of poetry too - to ‘be able
to choose, .to respond without imposed standards .
It i8 time that we take the clue from our young
people." : '

In summary, Hopkirx's".ivritea: I .
"The student searched their winds snd ..heerts,

they -opened up without and within, they. thought,
‘they wrofe, they shared, they expressed a - :

" gpectrum-of emotion -~ moat were with me all the: N

way. And I am positive that many will think of
poetry as ‘something more than memorizing a
Shakespeare sonnet or worryimng whether they'll -
-pass the vocabulary - test of the meanings of. )
hidden words and phrases from lines - written by

Ben Johfison or ‘Ieata. Y. gave them poetry : )
fresh look. - ‘amd many 41111 remenber for & - 1ong,

‘_'long -time to come, that poetry is pleaeure""“ .

n
-

-Again, the implications coming from the comments

th‘e-teaching of ‘poetry. ‘, Both advocate limited analyeis, A

=

5.
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.upon tenth graders comprehension of twenty poems, but did

27
AN

"“ﬂ_.

' -Btudent choices snd active' student participation :Ln a study of

'S

poetry at the K\igh school level. B - ' : “. o -

By way of concluding this review of the- particularly
relevant reports of. the literature related to this study, this
:anest:igator wishes to cite reports dealing with biographical 7"
information and with approachea to the tesching of poetry.v.. .

In an exploratory study conducted by Andrews (1970),

he found that introducing biographical information about the.

authors and awareness of their names had no measured effect;

seen to increase their appreciation for some of the poema,

: especially the older worka. '

‘writers such as Jewett Siiller, Gerger and Fiedler, who main—«

' Andrewe apparently disagrees w:hth spokesmen like

.Springarn, (1924), Richards (1929), W:I.mnstt, (1954) and Ciardi

(1959) who have discounted the value of authors biography in :

-

¥ .

tain that author biog“’raphy may ‘be ueed with the study of poetry;

)

‘ ‘because it tells the student why a selection was written or.

- a poet's life is never a substitute for the reading of a poem, .

: nature of poetry.

makes the poem a more human document. Although the study of

'knowing something about the author nay enrich thc student 8 ex- '

PO -

perience and aid him in the understanding and appreciation of

‘s

poetry ‘in 3enera1' knowing something about the author alao nay
“" ‘e

'provoke the student to learn about the materials, proceea and

The implication for the teacher of poetry i.s that author "

> -

biogrsphy is a part of poetry atudy, but that: the teacher has ‘to ¢

il Ot . ] :. - ., . S K - . / B

'

’conjunction with poetry study However he seems to agree with,u '

T e o St T Dt 3ol s s sfagen 54 b e

-



' -"use discretion in determining the depth and extent of the :
,‘biograph:lcal information required by hislher nclass. ; '
Gutteridge (1972) streaaea that teachers teach poet{y -

for what it is and can. do, and trust that the atudent willa -

-

find. for 1|: a place in hia ovn l:lfe.
- Gutteridge cites Wimsatt Jr..

:‘Poetry 1s characteriatically a discourse nbout both
emotions and -objects, or about the emotive quality
of objects, The emotions corfelative to the ob- : .

. Jects. of poetry become 8 pa:t of the matter dealt SO

- with-not communicated 'to the reader 1fke-an in- .~ . °
-fectinn or disease, . not inflictéd mechanically like_

L .. .a bullet or knife wound, not administered like a’
P - poisgon, not aimply expressed.as by expletives or -
’ . grimaces or rhythms, but presented in theit/ob—-a
~Jects and contemplated as._.a pattern of knowledge.
‘Poetry 1s a way.of f:l.xing emptions or makipg them

.’ ‘more permanently percéptible. vhen objects: have T i

".uhdergone a functional ckange, fromn .culture to’
culture, or vhen as sinmple fdcts® of history they.
‘have lost ‘emotive value with l-ss of immediacy.

' '(P 211) ) = .

. . ..~__ .' L .

‘:Gutteridge further states that the value of poetry as
I fixed pattern wof feeling,‘ a permanent aet of relationships Ca
among objects - rendered through word, rhythm, sound drama’t-—
is easily lost sight of in the hysterical climate of modern

day 'N‘orth America. Nevertheleaa\,' we must, BB teachers, syméathize

\

A“ with the honest dilemmas of- the young as they struggle to

meke compatible tha conflicting aima which they find between

- /
the paeudo-art of: ‘the stréets and the. political platform, and‘_
’ that to be found in. the valid poetry of past and present, er'a p S

oy

1a elaborated in- t:he claaaroom. . ‘
. Gutteridge citea two guidelines for dealing vith the

13 . A 4

etudent who 8ays "I can mnke At mean vh‘at 1 want it to mean

vt Y(’ ‘v

,o"r‘ "I ptefer Rod HcKuen_ becauoe he 8. eas:l.er to read and he

- tore - . o . . . . Lo
P O i . . . . ot . - " N é“ ..T-‘. L

-

CPHOR TR
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e

e e, 0T ‘. Lt e N \ !

LS Te -mﬁzgf* cribe themee or allegorips in an elahorete manner,

o . e, o ‘ . | Y
- ;' o e B e v o e wc.~w>%yv~p-@il
! really says something to me The first guideline is to teach
' - poetry within e definitional framework which will permit -an
3 honest discusaion of other forms of ‘art and pseudo—art, and. at
the same time will sllow the student himself to assesa ite‘i ;jj:” .
lffective velue in competition with hie other emotional needs ! b
"' mnd tesponses.‘ The second guideline. implied also in Wimsatt. S -
}'uh'- ';w. {iﬁ)thnt the teacher must eatahlish a aystem by which both. he' I;
;é N i i . and his students can measure reaponse to poetry of all kinds.}: hé
;% . By way of a pr&cticel illustration of this aystem, Gutteridge_ - ?
%} ":{ liets five levels of response a teacher might expect from high‘ '
f' ‘ >¥,' echool atudents.; igg‘hﬁ e L "> e 3
“éftﬁii".;nhzn'#: h; . a) Level of S%ock Responae:' Ite typical cherscteris;f
3. "iff';”} :.' o tica,are. (l)ngeneralized emotion usually pre—’ |
E'f L ﬁ..jgl ;;.o Ei\determined in some w& (2) superficial teference;f:
?L vF~.;r.;. o ..»n: to the elements og the ooem, an& (3) a confusion
;s?“ T {;t§7,f~z R of personal opinion with genuine critical response. o)
~§“l' 'liéfﬂflﬁ,,:f;;.lb) Level of Unsuﬁatentiated‘Ahlegirical Response.‘ | . .
‘;z ~fmfﬁif'i": 7“ Its typicarofeetures are. (1) a tendency to des-‘ ' .

. R R . TG, - . e
.- f o) B
‘e RN i (2) a.reticence to- deal with obviohs literal de- ;
A . -‘ g ..._ L o ‘ ,‘I . . . ‘/ . A '_I.‘ ;*.
Crtel ﬂ,_:‘k teils, and (3) little or no attention to emotive or i
I U B ST
kY v 'Ajig ." K : .' -- ' - - - \
PO A A 8 of em.t,/w.. . LT - o
P Lo M formel qualitie .o. the -po o T
[ L - A o, a o ‘g . '-’,,' '-.’ . . _6 . i ."‘. “.-\ ] . . . T N ST “""—t N 4. ."\'
) ¢ L N c B
% (v Lo c) Level of Litetal Response. Ite typical character- -
" s, , e - > 3
‘ SO . ) T v
S o ietico‘areu}(l) ettention to specifit\detaila from
. :I'J:‘ S : - ’
- : ! wo the poem, (2) a.litetel reeounting of these details,, !
P ﬁ_‘f in some. cohen;nt feshion, with little or ‘no connotative Lo
. ) . '~‘ . - . " o N - . ‘ . . ‘
o » a NS . ) . % . . . o L .’
PR K PR ::" ° ‘;, . 1 * e ’ ‘}I
Jf ~;“ ) . 1.": " :\\-‘_‘, ,\~ L, . e .“' .‘ B .
- S U z Lols . LAl - T, S et et -
"~ s : ‘ . YRR '



R T

L level" and as-many as possible to the, level of ,pettern-.‘

nourished. examined. and' evaluated._ Al ﬁ

]

ifiqfi ) /iotics,sre. (1) a deep and integrated responee to

e
.u.‘
o -

. tranafer, and (3) a generali;ed*scconnt (if any) of
the poem a feeling.}

general. ‘and thus is not really a stock-response.’,

this may be sccurate though

v .
Y

- )

et

1n the poem images, aounds, tehetoricai statementd

rhythm.,etc.. and (2) valid generalization from'. 3

: internsl evidence, colored by a sensicivi:y to
B ._connodetion{ fﬂ ' .'_ﬂfiivhﬁ.' -f‘v'Jh;':. }' -]w:

e)"ie$€1 of‘Pettern-Response. Its'typical chsrscter-'
SR SN R

.the connotations of imsge, symbol BOund structure,

_ 'Ih'liili logic and/or rhetoric, etc., (2) 3 sense of - these

)

. . . - .. .
(g ' L . T o
. . " - . .

' l;' end cognitive aspects of poetry. '”1 ‘zVV'f g‘f. R

LI
M

Gutteridge concludes that our central concern in the i »

high schools is to bring all students up to the connotative_lh

response" He msintains that these five levele represent?

4"’

basic and ra?eated kinds of responsea, and as such can provide

tencher and student with a hierarchy of responses. that is with

"a general framewoxk within which literary growth can be'

\ 3

'
'

e T
fv' O A . .

:" By using this hierarchy of respOnses, a rough system

bf evnluation becomes possible as a test of whpt the student'}

d) Level of Gonnotative Response.: Its typical‘featuresf:'

ere. (1) an accurate response to individual elements:L‘

ve;bal pattcrns giving shape to a whole experience, f,

% and (3) an ausreness of the. 1ntegration of the emotive




'_ has learned about the process of reading, and whatever succeaa

P

ST the teacher himself haa had in challenging his elass to reach
beyond their present level of underatanding
As another approach ‘to poetry, Nathan ‘and Berger(l971)

7

"Buggeat paaaing out poems with key words deleted and ask
'students to select(fill in)the most suitable word they could
N think of Later they would compare their choicee with the
f]‘ actual WOrds uaed by. the poet.'b : . ..:‘ - - f_; E I
o B Nathan and Berger content"“too many students, Ilm ‘
i\-;'. ,sure, are loat to poetry because 2 teachenfinsists that they
- 'see what they don t see, feel what they don t‘feel. -However,f;-“i

& today, reading poetry and writing poetry are spreading among

students, -and more than one ¢eacher, with claasroom lights 1ow,

e e

‘and candlee and incenae buruing,tmakes-a'happening:out of poetry ' T}
t'_'reading". s e - .i‘ ; ,i‘»‘ o S s .
honack (1975)“ouggeats'that‘in'stindiating Etudenteﬁ b . B

l’to';eAd atudy, and appreciate poetry by having them write f :1»'

' poetry, it ig belpful to devise ways to Bhow off atudent work. R 'iﬂt
- R Three waya of diaplaying student ‘poetry whiqh have proved to .‘ ‘;J’;

be succeaaful are- the publication of . class poetry magazine

the collection of one-line metaphors o% a eingle Bubject u" }uFt

(aome of these metaphors can be ueed on the "though for the

-

- b et o 8 e e

'g,f A day board, along with lines from famous poets), and the

-

' production of a alide/tape presentation conaisting of poetry

'

‘j read aloud :accompanied by guitar muaic and correepouding
2},: . photographa. ' T:"f *..‘ . 3 ‘£ <'5:~.*

Py

T . Le e

"_Smith Jr. (i??ﬁ) deacribeelan-approach he‘ueed ‘




p——

=

3z
'jin a particular courae in Engliah, nn elective open to tenth,

i eleventh, and twelfth gradere, which met for twelve weeks.-_he,.., s

,called the courae "?oetry Now - The Raw and The Cooked"  He
. o
- 1

called "raw poetry" that which 48 free verse and "cooked poetry R

that which ie traditional in form,.containing rhyme and/or
-.meter. He asaigned reading in free verse form from Walt Whitmantv
~ to- Robert Creeley and traditional forms from Emily Dickinaon to'

‘:,Richard Wilbur. The anthology they used was The Pocket Book of

--,Modern Verse, edited by Oacar Williama and -~ Hyman Jo Sobiloff

| . ‘ In addition to reading in their anthology, students
:,viewed filme of poets reading and discueeing their work, studied
- sound film stripe preaenting the: lives of poets, and liatenedtff—
.;to readings of poetry onirecorda and tapes.‘ ﬁudioévianais“

were ueed in the claeeroom about once a week. As. their heede C]. j, l ;: {)

ffilled with the sounds of great poetry, stndente were taught ‘ |
f;the meane by which poetrj communicatee - form and atructure, o DU A

: diction and trope. Much tdme was given to explicating poems

T
and tonching briefly on the lives of the poeta. The first six -

'weeks were given to reading traditional forme, the second to"

B free veree. s - ;»' - : , P ~;.r

~‘~~'l‘he highlight of the course. was a four day visit by a
\*“\ b ) - i i
poet to teach: studenta how to write poetry: e R e

.t Beginning very early in the term, Smith told them thes‘—x;f‘5“77~e\;

PR

vere required to write in a journal thet he wanted ‘the to . S i'IDﬁij
practice some exerciaes in imaginative writing that wouldqgive

- them insight into how poetry ie written, hence they would have

~

.a better underetending of what poetry ia. At no time did he,




. he- wanted them to write freely and openly.

”'-i s o eense,\ezcept in an imsginative way.' It‘is non-f"

33

‘f; tell them, during the early days of the course, that they

A

f,would eventually be’ aaked 10 write pOetry. “He seid'ohiy‘that o

_’; N . """..
To make - this happen he gave them ‘gaome . exerciaea in—l

s

cluding the following.-.

~ .

"\ . . .
1) Describe theuiast‘dteam you had or any dresm you T

P . ‘, ; o

Syl remembér. (Before writing, studenta vere encour-,_ﬁ S

- - ‘ B
aged to use forceful verbs and eolorful nouns tog.f

g make images). . o
S B SR e

,”2) Pretend you are the chair you are aitting on. Saj 7

‘something to the world

| 3),qu‘ha§eédie&~and gone to_the’aegf,woridjbiWhat ad-

s

. E
el bl

" vice do you have for‘the_iigihéft:‘

4) Five students ‘are uaed - Student A write the

definite article end an adjective(the blue)
,

o Student B, write a noun in the eingulat (flower)
f}.{"vc write a verb in the third person aingular that

takes an object(collapses) D, write the definite

’

" article nnd an. adjective(the huge) ’ , end the“x

L~

aentence with a noun(dragon) ""We now have ‘the -

\&atatement, "The blue flower collapeea the huge‘. ;,

dragon". . Obviously, thia statement doea not make
T v

: senaical, even a bit aurrealiatie.:,seeh is thef:eﬁ}

PN

7_meter1a1 of poetry. IR

\_‘,.

|.. <

et et e = Y -,
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e ma s L b e G P -




5)

34

Make & liat of objects found around school such as

/'desks. books, locker, pencil. (Having done this,

" stedents read nonsense ‘verse ‘and surrealistic poems'

. . - . .
_ nouns.) L L o e

6)

and then wrdte poems by eonnecting verbs to their e

Write quickly about some common object neur*yuw“

(Do~ nqt think,too much gbout whac ‘'you ‘are writihg)

s

R

9

7y

o The first three are to begin with the word "stoneﬂc

Write seven sentences of the same’ 1ength none 1loéng.

Rl

Thé second  three are. not ‘to’ include "stone" and the -

~

~ last is to begin with "etone Other werds eueh‘es

-

“fire" or- "water" may be substituted for "etone“;:

Write}eyneetheeiag‘id'whiéh otie tybe of stinmulation

."‘envokes the sefsation of;aﬂother,‘ehch'ee "loud

. . .
. , . .
O . I K

coloxs™. - . o -

'ﬁtdte'tWelve éhdrt éentencée.f Sentences four; eight

: and twelve will be the refrain, "Dark the waters
' T

: thythm.)e1

10)

clause ‘at the beginning starts with “Just as...'

°

'and deep (This is a line from a poem by . poet
‘l-Miehall Dennis Brown and the exercise 1is his idea

..'. . putd&ng a refrain in the exercise caused

‘.t St
many atudents to fall naturally into rhyme and
. ' / . .

N

Write aocomplex sentence in which the dependent

I

N

I . e - P R

< N

e, et

ek e s W



EE

“‘and the mein i&auee etarts with "So...." Write -an - ; '

" analogy between an image in the dependent clause
R e '
o and an idea in the main cleuee. (Several weeka

L
v later he suggeated to etudente that they try to "

[
-

nake sonnets out of their analogies eince analogy

isathe ideational pattern -of many well known.
: L -
eonnetsr) o

N None of. the sonnets vere completely eucceseful. Heny‘"

Tetudents hegan imitating poete, whieh wee ‘the last thing hejflx

- , 1

wanted them to do. : A

-

( ‘ | ‘ ‘
Fifteen miuutee,at the beginning of class, were allotted

) 'to making entries in the journals. Students were eneouraged to

write quickly and not worry about spelling, punctuation, etc.

. The remainder of claes time (30 minutee) was given to reading

poems in the anthology -and giving brief biographical sketchee

'orally about poets.

f i

2l

After four weeka of reading poetry and writing exereises, N
re .

“jatudenta met their visiting poet, Coetanyo."Students-read

2

" his publiahed work beforehand, and- when he arrived he gave a"‘
'reading of hia work in the achool auditorium. ' :

Knowing that studente had been prepated for hie viait,

he was- ‘ready to give an aesignment in poetry writing imnediately.,

-The traneition from writing exercises to writing poetry wasg-

'accepted by the studente, without a hitch becauae they had S

'come to enjoy their writing and felt free and eaay about what

e ;they had been doing, they eaw poetry writing as merely an ex-'\l

R

o~

e g

e
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i tension.

'writing.poems had 8 journal full of ideaa to keep them\

v B
AN

At Ria firet eession in the claseroom, Castanyo dis—

- _.u

cussed point of view and gavd the following asaignment.

Read this newapaper article (each student received a eopy)

Evel Knieval for the' umteenth time suffered multiple
injuries in 'a motorcycle erash ‘then said he’ was '
_indeatructible, but doctors took no chances and
- kept him hospitalized. :The daredevil motorcyclist
"~ was taken by ambulance to a hospital vesterday
‘'with possible kidney damage ‘and hack and hand in-
- - juries - but not before he managed to. get to & .
" 4. . trackside. microphone to.tell 6 000 onlookera, hS S
. ‘am too tough to die" . -

'"Write a poem. Firet, you must decide upon point‘of‘

" view. You might pretend to. be Evel Knieval and write infthe

v

'first pereon. Or pretend to be a trackside onlooket, or the

l

'doctor, or an ommiacient observer or commenator

With their first work on paper, Costanyo discuseed

che neceseity for revision - changing worde, deleting dead- ’

. wood,’ and arranging words into etanzaie lines. Three class,

periods were used for thie.. In a11, the poet vieited elaas*

-

'four times on’ four conaecutive Wednesdaya. Between visita,‘
.studente discussed with Smith the revisions they vere work—,
”ing on,- and they contiuued to read poems in the anthology.

Reading poetry during the time they vere writing poetry .

seemed to be a good idea. When the poetry writing session

ended, etudents had written one finished poem under the in—

: spired direction of a poet. Those who wiehed to~eontinue

. -
v

3oing for 8 while. And many did.‘
Smith concludee by stating.,

"For many years of teaching, I though that "’
if atudents read enough good poetry, learned

' coe . .
. . N i

-

et o e i e e L g o i

1
A Edaim et
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‘

’ f‘that one af the primary tasks of an English teacher at

poetry,

t.

4”.Something about imagery mastered the rudiments oo
“‘of. form. and 1f they had a 1ittle ibtelligence :

and talent, they would write good poetry.

":;Tholigh some did write a: few good poems 1in

this manner, I was wrong. More students write
more good poems, regardless of- knowledge, t

V‘talent, apd intelligence, when ehey are asked )
" to write in the marner I. have described in this -
,paper

oL

/ N -
K }

1

As’a final inst;ﬂctional approach for presénting
Moy

the investigator cites Dilworth (1977) who states_

\

a y 1eve1 would seem to be that of preparing students

\Jr

u_to deal with a selection before they attempt. to read it.

‘

Dilworth outlines the procedure used in herl ;.

'“school system to foater reading readiness among secondaty~

students at sll ability and grade levels.

-
<

’s

e . o
,

P Selectidn of the Poetry. The'seleetion ’

!

should depend on the reading ability of

‘the. students, 80 the poem 8 syntax should

&

';j~nct.be-so.e11dedlnor its.dietion so ab—

-

struse that the students simply cannot .
grasp the literal situation.~ Furthermore]_
the“central sitdation of the.?bes sheuldy
jﬁe re}ated'to/tde'studente'.experienee;,
Imagistie poetry shieh‘reliee oe a
spatial circumstance 1maginab1e by thet‘

etudente seem to be the best type._”

,

e 28 s e e e B N K 8 T e 0 o
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Primary Induction., The first séep'is fbr the'

teacher to list op éhe board key wo:ds -and phraeea"

g.from the poem._ Theae hords ahould be concrete .

' and descriptive rather than ahstraet. Foraeach

1
« N

L

fwofd the»students offer free‘afﬁociatione‘which

"_are lieted beaide it. ‘From these brainatorned

' -asaociations the claas can uaually discern

-

ﬂan obvious thematic pattern which will. relate .

io-the poem. The aecond scap ia to have studente"

examine the literal definitions of words which

they are liable not to understand well Also, . .
.3 o

1 :

. at thie atage;’the class should-consider.all

fu_words that have mu1tiple meanings and that "

B circumstancea in the poem.

'Reading for Literal Meaning.( There are several

discusa difficult alluaions and unfamiliar

%

-—

‘yways to haadle the first reading of a poem.’u

Frequently, though.lailent reading provides

ntudents with the. moat fruitful initial contact"

S aince they may engage the . work at their own

'?pace.> After ‘silent reading aeveral atudents ) S

. reading, the claas should aynopaize the balic

" L

'might read the poem aloud while the class

'listens to note the snicability of voice to

r

;neaning._ Then before going on to. a critical

‘situatioh of the poen,.for auch aumnary requires o

o ' - L g

auggeet ambiguities.. Pinally, the teacher shouldu;"

SR

f .
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Ve

' a literal understanding that many studente of

'”poetry never gain no matter how glibly they are'

AN

iable to field queetione about symbol and theme.‘

‘Seeondary induetidnr The next atep ie to have

'etudents eonaider and refine their responeesh

<

~The prior aCCention to select words from the poem
will have developed outlooks epecifically recept-.ﬁk'
'ive to thg tenor °f the. POECIY 80. that students: .’

_wilI havé undergone a coherent~expetiencejof

s

ﬂtﬁe ooem on first reediﬁézit.‘.Thue'they will -

‘.nﬁt begin eritical coneideration of the poem in-

¢

.ja state of befuddlement and indignation as is

- usual when their 1n1tia1 reaction happene to

‘,though, students should develop their own skill»]'
‘ﬂThe‘feaehef'e gdai;:then, should be to shift froﬁ4
N .role of a reapeeted teeource, thEreein ciase to - -

11:.,‘ R

be ""Thie thingudoeen t make any sense.-at all".
.So a8 “to- elieit key thematic inferencea, the
:teachet might aak - leading queetions.- Ideally:

nae.asking aod aueweringv uest;ona.about poe;ry; “

e'centralgtdominant role to'the more peripheral

-

foater student experience of poetry, not to dictate

-

‘RExpeoded Reeponee. ‘Pfequeetiy.:ﬁhen‘a ﬁoeﬁ.has.

B 1

engendered significant interest in a class, re-

lponee.ehnebe exeeﬁoed in c?eetivefectieief'

- . N < N
et S - -

Y T e e e bt s oo % oS s i it s et >
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,V/U ". ,.~, . i '5'

process. Two snch activitiea, writing original

'.poetry and conposing mediationa, have proven

singularly effective.in~our program. L\, PR

.. ‘Dilworth concludee.. - R T
'"Our experience, however, ‘has bien that the.-‘
'positive attitudes reeulting from readiness /
activities make for. better, more eager in-
-dependent readers of poetry. Furthermore,
. .we have’ found that with the creative- approach
" aensitive, insightful responses can be
" velicited by poetry, heretofore provem tgo
Edifficult for any given group of - studenta

Thié inveatigator, in eummarizing the review of

N -

the particularly relevant reports,.notes the importance 6f

each of the following in the: study of poetry.

R 'Student' Has to be given choice- must be en—
couraged to actively participate, needs

'initial aucoesa.- %‘ °

'fz. 'Teacher' Must be willing to allow students
. ‘i freedom- of choice, must be willing to oerve
"“as a resource rather than the dictator of

poetic interpretation, muat keep-his ex-.l

ﬁApectationa in 1ine with the students levell

'of ability,'muet be skilled in end poaaess at

S T R multitudinoua variety of inetructional
.approaches-.must have a clear underatanding

..of vhatvhe:is teaching - pqétry, analysis, .

or some form'offconbination.conteining‘parts.f

-

or. both., - .

deaigned to deepen understanding of the poetic ';.i

’
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' "evaluetion of ‘the pbetry preeented, to outline the media used Af:

to. be used. ;'; O ',:l:_‘; S e
. TASKCANALYSIS - o . T
.\' . , s o T e L ‘ :
. . SR o e

ﬁa desire to,etudy poetry, hence to attain higher achievement'

,on poetry quizzes“

jmaterial. will be coneidered the eontrol growp.__ o ', BRI

m,

/ o : .
.t‘ .‘ \ N 'Tﬁ ' "
. JO - S e . Lo Ty
R ‘/"; 1
Coe L. LCHAPTER 3 . .ol
. 'METHODOLOGY .
L . . 7 . o )
° Ce SR ‘o

B The purposee of this chapter are to'preaeot ae.analyaie

’ : .
’ R & .

o@ the taak to etate the general aime of the investigation, to

'’ ¢
list some behavioral objeetivee that could be meaeured in -an

%
in the experiment, and to elaborate ‘on the method of evaluetion

The objective, then, ia te develop within the etudent

LS

- - ’.
l'

R

N

It wae the investigetor 8 intention to distribute New—

3 ' “J

-~foundland poetry to the grade eight atudents in hie echool.

l-As there are two grade eight claeses. eaeh randomly comprised

- . L

.lboth by sex and I. Q ratinge. the 4ropoeéﬂ study meterial was -

given to only one of the cleeses"thia elane will then, for
g ..
the purpoee of thie report.‘be known as the experimental 3roup,<
2 e,

'whereee the remaining elaas. ‘not receiving the prOpoaed study

s i ‘. s : AN
®:

The students in the experimental group eeleeteﬂ the .p_ﬁ-

'upoems that they found appealing on firet reading. (The poems"

'7f‘vere breviewed by the inveptigstor prior to distributipn eo

v et . R e T M -
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-frlthe etudents to insure that (a) they vere. of Newfoundland .

- g‘ content, (b) where poaoible,,the authors are eontemporﬁry,

‘i works were, the latter would be: used as a eubstitute aid.

": Thie liet is as followa."

e - ‘ Tt Con - Lo - r.
RN " oo . . . . ‘. .. . . R -

B R R pta aa) Ty -

LN
bl

~
(c) there would be more than one. poem by some of the ahthore
- T

f.and (d) the poems are regional to the area in subject or con- :

I, ,
tent setting) : '

- * Lo
» ’ . ~

s Where it wao possible, the eeleoted authore were to L

be invited into the achool to pﬁesent a peraonal tecital of
tbeir work and to anawer studente questione about the authors

'vo:k. If the authore were: not available and tapee of their L

'Where pghsible, the aeleeted authore would be interviewéd in .. *;,'

person. or taped. at which time the authoro would discuss the

1

poem or poems under atudy by the class,‘ As‘a possible alter-
native to the '1ive’ or taped recital/interview, otudentm would,-

after .a study of ‘a particulat poem or group of poems, formulate 4

.queetione, compoee letters of inquiry and correspond with the

:“eeleeted author. Studente vere: to - be asked to provide or. 'ff

euggest other media aide to be used in the presentation of

I - “
/“‘v . oL

their,own'cboeen.ppeme."

. . . A N . -
.- ST g T : . SR

"cz’uéut AIMS: 'Why use Newfoundland Poetry? '
' ’.

Since ‘the inveetigator had been working,on the pro-'

L

. vincial Engliah curtieulum«committee, and as one of the pro- A

jecte of that committee was’ to develop a unit of otudy uaing

Neufoundland materials, a liat of general aime was compiled

v

A
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b Because it can be ueed to correlate and integrate )

.
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:'1 Becauae 1: ia local..

and 1t is relevant.

s

-

the English program..‘

1

"It touches students’

-~

FCEREN

s K
. .

v
LN

J'

."'1 ""

.3..Because it can provide .success experlencés. .-

lves,

-

E f-;ﬂ*S Becanse 1t can’ be uaed with many of the objectivea »n"” .
. B of Englieh. . E ACRR N ?
B -6 Because teaching an avarenese ‘and knowledge'ef7'f' :
f ; local usage, of how communitiee and regiona of the - \ﬁ* .:'.i
R province differ. and then chrough comparing some fﬂ’~ ‘L“x)
aspecta with standard usage, the student can be y o “
" ;:"ugnided;to develop'a consc;oue ewareneas of the5‘l . i [+
¢ ' Ehengtng nature, theﬁﬁttueeureian& use qfelenguege¢7*f Q:_#
' 7 Becauee a etudy of meny fecets of language can be v ) .
~ N p . NN . S
o intelligectuelly ehallenging and can, by stimula;ing . '
- -'e etudent s 1nterest An worda nnd their waye, .
S : aasist hin to expreae hie ideae more effectively ' ] :
’ L R ’ 2 S P B
’ _,in3speech‘and wriping. , o, B )
‘ R . N S
c 8 Beeanse it haa endleas oppottunitiea to initiete' 2}
student inquiry end exploraticn..l‘*af o . FRU S
m' . c . AT ‘.,‘r' " v E)
R Q!JBeeense lpcelieedinatefieineeniﬁe'qeedJie;increese = %ff;
, L R L S T i B
> 7T .= .. powers of observation and imaginatiom, - *-
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L IO Because it can get real atudent - teacher -
A‘;'g - community involvement. L '5’5‘ e ) "'-;f ifﬁg; e
?: ;1l:lBecauae it can, 1nvolve atudentn in timely 1m— e
O y;f'?l ‘por:ant Newfoundland controveray. - L
’ ‘.' ] . ‘ ' ike I . T .
- o L2 Because it can get Btudents reading, wricing.‘
- -;,talking,about our life and heritage.
B e ~ ) B y R . ,*. S e T
T '~13. Becauae it cnn provide realistic aituntions
’ ;for investigntion."
; ."514.7Becauae it can help students :o expreas mooda P
. * " and feelings about the Newfoundland environment.<
rv B . ’- o oL . ) ) ) o ) “/
15, Because it dan create an awareness of the i
‘ : sefidﬁs_theneeecrenting Newfoundland literature:
."16. Because through it, students can evaluate -them- . =
;o ’ e 4 'l’ ) ' ~. : o - T o : ’ K : ..“
, .sélvea. S B "
EEB'A'V‘iORA'L,OBJECTIVES'\-.- R
N . . . . n . ~ b .\ )'.,.
After completing the propoaed unit of poetry atudy,
- . \}—-' - " -~
eaeh atudent would be able to. o -g—a": '
“'nl;ﬂRecognize the aignificance of. a title relative to _.lf P
» the content of a selection.;} B N

2. Stnte;the.dntﬁor's;intentﬁaagindicafed in'ﬁhe'peen; a

:;{3;5Perceive the relevanee of pictutes to an under-v.

,* ' B ’

'atanding of the poem. '
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"4.gIn his own words, restate the author's point of

P
’ s,
B
. Ta
B e i I T L e T PRV I, o b e e b AN o g s A e
n .
- N - P . N
A - . 1
B o .o v
e L e C ) o . U
; v : . - 3 A - . .
. .
4

.-

view. ST e ‘fAIC. ,'“} R o

?S:_Make up questions on the topic of the poem on the ' {

:basis of 1nformation supplied in the poem.

15, Discuss his own 1n£ér§rét&t;on-df & poen'as well

S T . I"’,""“ ..

Sag the‘;ﬁterbretations'of-ﬁ;g'cléasmétés. 'r:f -

IG;LEErform'métte analysis of‘éséigneﬁ'ﬁééﬁs.

e o

6. Expfesq'in his own words what he _.read in the poem.
. ‘- . k.' \,v) , .‘,. i . N L . i - " co .
ﬂ7i*Give oral readings of delected lines to 111ustrate Sy
L - S A
~the author 8 use of poetic devicea. J" S .
T8l Be able to match given quotes from the poems studied
with the authors of these quotes.
N
’9;TCafegorize‘poéms_acco:diﬁg to themes. .
T . [’v . . : " - -,‘
'10. Compare and ‘contrast the E;éatméht.of;similai |
= topics by different authors.: . ' : ' '; o ; .
{ll.\Exgléiﬁ;lazioug—ﬁigufeé of speech uﬁéd;;ﬁathé‘pdehsg-" ‘
'%12;;w:iﬁé‘pafa;lel,beféions of simple na:rativé;.v ';¥ f”ﬁ
desnr@ﬁtiﬁe, or"lj:ical poems. - . o t~‘“‘>”'
’:15. Pefﬁorm f;ééiyzahdIQithopt ﬂ;ﬁméting‘tO'éﬁorél
-‘f3recith1é:,f i
' l4. Identify rythm and rhyme schemes of a given poem:

]
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17, Defent b 1s ovn. critical snalysis of a poem. -
':f-rsi,D;fféfent}eﬁe;yoetigagehfes; i.

f,

195 Identify his univereal questione of his peer group

\

: with the authot e treatment of univereale.

S

MEDIAT v T

- '
S - o . ot T PN
" S

xf'iv~ As far as media to be used 1s . concerned \the pfogram"

would require. L ,ti SRR, '¢_L‘f-jliflnh B N
o e B e

l} Paper and pemcilsi . - .
2, Tape or cassette-recorders with enough-blank tape

‘prr‘projects;‘f'

3. Films end‘film strips shoﬁing Qafioue poeﬁié”de—

v‘>“~,. o vices and techniques aa well ae background inform—

5'-ation t;\h poem; author or period.
' 4, Transparencies. .’
T . AN

:‘5.’A6equatehéﬁpplyfbf‘ﬁewfoundleﬁﬁvwritiegeei‘

‘ §.;Duplicating masters to provide individual etudent

k3 =”handouts of the chosen’material for study.

St . ) . -

EVALUATION . ., .-

?

As the mesns of evaluating the expeniment.'a pre-teet,
R .

polt test format was ptopoeed°‘




Lttt By Ty 1o,

Ll

i

1y

- At the Beginning of the program, &oth the ex-‘f

JUDTIR P P

Pre teat

st

‘perimental and control groups will be. administeredz,

*fthe Intermediate level, Form DE of the Durrell

W:Listing - Reading Testa.‘ ‘In addition, both groups_

A, of the New Developmentel Reading Tests by Bond/;,,:

:Balowlﬂoyt._

will be administered the Intermediate level form

Postétestﬂ-' ,

'4"@ s - T

-At the termination of the program, both the ex-

E <:perimenta1 and control groups will be adminiatered

the. Intermediate 1eve1 Form EF, of the Durrell :

1Listening - Reading Tests.‘ Aleg, botb groups .

L will'be administred~the'Intexmediate level.'Form

\ 'B; of the New DeVelopmental Reading Testa by Bond/'

.Balow/Hoyt.

.

% e e 3t el S

?Both groups will write the Lorge-Thorndike In- . R
‘telligence Teats Level F. \ |
-4, Bd'th 3roups will write answers to an inatructor—
formulated question based onlaome of the be~ % B
lihavioral objectives stated earlier. This.question :
| will be.the poetry;qutiqn of;the,yearend Literatire
eram.: 1‘ ’ | “ . | .
The Durrell Liatening-keading Series will be choaen aa
eae part of the pre and. post test evaluation becauae of itd
’ ] ! _ -
Co A ettt rers. v

SRR S



'lable to understand apoken English well. it indicatee that he

";more directly related to reading than are most tests of

"sounda to. their forms in print.. The cloeenese of speech to

LI . " '49

\‘-, . ) ~)'

'unione:strucutre'as'described in its manual' There axe four

1 . N
modes of language communication. listening, Bpeaking, reading,

end writing.ﬂ Of these four, the Durrell test's - meeaure listen—'
ing and reading.- They provide the game English comprehension

tests for the two abilitiea. ln one form of the tests, the

A childulistena and responds; in the‘other,*he reada and reepondo.

Listening comprehension may be used as the most eatis-'

1

Zfactory measure of* potential" for reading. If the child 18"

.has the potential to use epoken Bymbols ~-' words and Bentencea -

‘for objecte,‘actiona, qualities, images, ideaa., This ability~

to underatand spoken English demonntrates that the child has
the intelligence and perceptual ability to handle words and

qentences, the basis for all later communication abilities':

T aoeaking, reading, and writing., Lietening comprehension is f'

intelligence. Intelligence teste measure a variety of mentaln

functions which have varying degrees of relationahip to read-

1
~ .

ing. Listenin& compreheneion measuree language acquisition;

‘the knowledge of the very same words and aentences which are .
to appear later in reading. In addition, listening réquires :
the perception of separate eounds in spoken words. the very

, same aounds which/are to be found in the child 8 phonics

. program, .0'learn to read the child muet establiah his

‘oneme - grapheme relationships - the relation of npeech

"
.,_<

« e 3

reading in both meaning and sound elements makee listening
, . - . , |
. ) _ s . ) e . .

i
&
!
!
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i , R A A
!
!
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K comprehénsion’the,most 5ignificant”§ingle meaauretfor.eatimatinéf ;

. ! i
reading potential.ﬂ

_As the second part of the pre-aand post tests, the New .‘

Developmental Reading Tests Intermediate Level will be chosen

.

‘becauae of the reading abilities they purport to measure: part"'

1V - Reading for Interpretation. This test'measures a creative
- !
kind of reading comprehension»that requires the child ‘to inter-

'».jpolate, extrapolate from the information given. He must think"

with the facts in a creative fashion ao that he can infer. con-';
' clude, predict, and judge critically. These compreheneion
Iabilities require, at” each level of advancement, attention to'ﬂ

detail and to -the thinking process involved in reading.
.‘- ’} .

.&v

For reading to be critical and evaluative.

at any level, the reader must learn to be reflective. -He nmust

© not only understand the information given, but alao understand

the importance of each COncent,<evaluate ita’authenticity,‘

t.and'understand the weight that-ahould be given each idea. Such

a comprehenaion requiree the concentrated reading of a selection.

' It demands that the reader Lpply his thought processes to the .
reading contest 80 that nppropriate interpretationa are made.v

. o Part V.- Resding for Appreciation. This tkat measures
1iterary evaluation and understanding of the selection read ‘

‘ and requires such reactiona as: sensitivity ‘to the pictures-
uqeneaa of‘description; grasping the feeling tone, sensitivityi”a

to the motivation of characters awareness of visual, auditory,

tlctile, kinesthetic, and other sensory impressions. 1f read—l

f I3

ing 1s "to become satiafving to the child, ‘he must develop the nf"’

- L e o SR ]
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Al g a8 o™ .

' appreciative asi:ects of comprehenaion 80 that he will choose

~ - .
‘. - . . i

‘to read authora of merit.‘ o o ; S e T T
Parts 1v and v - Creative Co:nprehension. -‘The child'

:scorea on’ parta 1V and V are combined to give a score .which re-al.- o

“lpreeents ’\ his ability to. read creatively.. " These two aectioue. _

4 of ‘the test battery require the child to do imaginative dnd ' ‘ .

‘creative reasoning with the information given.‘ Understanding

.of the literal meaning of the materials read will not be

' :‘aufficient to enable the child to meet these reading taake._.

- N -

'He must’ reflect on. what: ie read, visualize the settinga, and

A}

~

e react l:o the characterizations, the reader muat senee what the
‘ author ie implying as well as what he 1s Btating. ‘Such creative -
reection to written material is ¢rucial . in making reading function=
‘,8° that it becomes pers“onally satiefying. |

The Lorge Thorndike Intelligence Teat, Level F, will be’

used, as this ia the atandardized test used by the Avalon North'
“Integrated School Board testing personnel in obtaining data for‘ /
. 'r"atudente cumuletive achobl record‘ o /
o iﬁ . 'rhe instructor-formulated questiom will- be ueed firet ‘

Ato test aome of the atated behavioral abjectives, and second -

.'lly, because 1t is a test form normally expected by the atudent

,and required by the school'a teating policy.

i T L

The analyaia of the pre-test, poet test, imtelligeoce_

‘test and inetructor-formulated teat will be- in the form of t

T

-

ratioa. An analysia of the results obtained in the above
mentioned teata will indicate “the strengtha and weaknessea of .

4‘Ehia teachinsv approach. S _—

. . .
R SHE R IR
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' made up of thirteen boys and sixteen 3irls.

* CHAPTER 4

' IMPLEMENTATION OF POETRY UNIT ~
The proposed poetry unit‘used in ;his"stud§ has been

conpileo'exclusively:from"ﬁewfoundlsnd uaceriels uritten Bilﬂ

‘native Neufoundlsnders. During the period anuary 1976 to

August 1976, this investigator pteviwed CWency Newfoundland

4authors,'more specifically. poets. Out of this-research. -

fourteen asthors were selected for inelusion in the 1nternship.'

vSeventy—six poems Were chosed'for student distribucion.

In,September. 1976 the investigator was assigned theJ

"cesching.of tbe'litefstu:e pnogram to the grade-eigh;\classes

‘ at é:.'PeEef's Elementsry School 'Upper Island Cove. The

.vand experimental" The experimental class was made up-of

, eleven boya and twenty one girls,‘while che control ‘class. was

This investigator met with each class and gave each

student the course outline for literature for the three terms

Y

~-of the school’ year. Both classes were informed that'the in—',
:vescigator. for purposes of study telating to his university

1.work would tesch two different . poetry programs in the ‘third

term. Both classes were informed that the final exam would

contain a compulsory poetry section valued nt ZSZ of the :otal

. véalue of the literature exam. The section would contain four

52
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."‘students ‘had been randamly asaigned to two classes, which the ‘

h“inveatigator for the purpose of this study, labelled “control“'
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.-_, "questione‘deeiing'vith ‘the'enalyeis of a-—poen. '*‘l‘he'.po'e'm t0'

be analyzed would be included as part of the text: of the in-

structor formulated exam. (The Jpoem and exam question appear -

¥,

'. in the Appendicea as Appendix F and Appendix G respectively.)‘ S

The control ‘group were told that they would be working with '

" the poetry,unit in theit prescribed 1iterature ant'hology.

et

"I(Reé\’rea .Ruth E., William -.Elle»r, and Edward J Gordon -

" The Study of_l_.Li_teretute: Boston,..Hassachusetts' Ginn & 00., L

1964,

~ . The experimental group wete’g'iven 8 reading list(each

etudent re'ce‘i"led a copy) ‘of the seventy -8ix selections from
l,eixteen sourcesip'reviev'red. (The complete reading liat
f‘a"énen‘ra ‘as Appendix B.) They ‘were instructed that copies of

-sixteen sources swuld be available to them excluaively from

the achool'e library and fron the investigator 8. peraonsl

_'collection of Newfoundland writinga. Also, the 1ibratian at

the local community libtaty would nhow the studenta preferént-

1al treatment in their requeets fot any of the writinga on

B th’eir_ reading list. They. were further‘in'atructed that t-_hey-' .

’ we're"expect'ed' to read 'the" material l‘isted’ -or{ theii-- te'adin'g

1ist and individually or collectively suggeat to this in.—

- vestigator their choice of individual authora or individual

poems for atudy in the third term.. No other instructions ', .

were given at this time as the investigator d:ld not vish to

‘.«.'~inf1uence the studentn choices. The investigator and

.'.atudents continued through the first and second term with

' Bthe: elaauro‘om 'vork as per “the course outline'handouts.

1

]
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"‘,with the experimental group to ‘ﬁscertain their choice of poetry

fto be atudied during. the third term. The unanimoue choice of

At: the end of the second term, - t:he investigator met .

.l the experimental group vere the writings of L.G, Fitzgerald'

: Lone Eagles of God, more specifi_cally ‘the ten selections from )

' Fitzgerald(lieted here as Appendix B). The experimental group

Were reminded of their reaponsibilicy for auggeeting aide for
. * . .

- preeenting their chosen poems,
iy /

'l‘o asaist in their study of poetry, the experiment:al
group were given copiee of the incroduction and gloesary of

.,‘L G. Fitzgerald s Lone Eagles of God (These aida eppear ,“"_,.

- a8 Appendix C and Appendix D respectively) Both‘the ex-
perimental and control groupa were given a set of some literary
terms as contained 1n the prescribed text ‘used for literature

by both the control and the 'experimental groups. (These

' literaryv terms appear-ae Appendix E) As the preecribed , ‘

+

1iterature te}xt contained secs of queations at the end of}arious i

poet:ry eelections thia investigator formulated similar questions =
) 151 ) p:'r
for the experimental group, on.five of the ten selected poems L i

3

VTR

for study. Because of the time factor 1imiting the number of
s -

,,/class aeeeiona in literature in the third term, only f‘ive poems o

(appearing ‘in Appendix A), yere studied dqring the ins truction-

R A

al period. ' In both groupa, the sets of queotions vere used as

etudy guidea.
. The propoaed approach began on April 4 1977. when-

: both groups wrote the pre-test(The New Develap_ment Readigg

Te 53. Interoediate Level Form A Bond/Balow/Hoyt, and the

Durrell I.istenirxg-—Read:I.nj_Ser:iesJ Intermediate Level, Form - D.E)

4o
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N , e St o m-_w.l','. " i e i bna e i
The results of the‘ee ‘testa appear as tablea two,- t‘h'ree,'-f_ou;f’, , '
and five in Chapter Five. | | ' i '

o ) Throughout r.he duration of the instructional period, » o
‘the 1nvestigator taught the preacrifwed course to. the contr‘ol , s
'group and the student Belected matet:!.al of . Newfouudlnnd
. Wtitings to the experimental group. .'fAt!\Y: inggructional .
‘ approaches or met;hqdq- of presep-t;ation“. augg.este‘d.'b').'r rci\e' ex-" "
‘ I;‘Qgi@eﬁxlcai.groub' and sultable for ada.p‘tic':t'{ ‘fto 'fﬁé'.m_atei;-al,‘. .
Ast/'ud;le‘d by tgé control gfdgp were.‘réadii‘”ly_ :_Lml;"leniented"byi.t‘l'lia“;. e R
’ : :l.:;v 8! :l.gai.t:.c':r . Some .of the s;xgge’s.c"iorgs':ma‘d_e “by .E‘he. .'e:;pér:!.nggncallx.. '
R | group are as‘. fqllov.wé‘:',’ ' ( | ; S "
T o '.L. . _'/Compiijé‘q iiélect diét;i,d‘n_ary(l.océl).‘:' | P
_2." Colléct hy means of . taped 1nterviews ‘the’ meanings- ;
- of various local expressions contained in :he | P “-’
ST ‘ A s,electgq.poems unde: study. . . : \ "-‘8‘
"3, Visit the area where Fitzgerald lived and wrote.
— 4. Make a c‘ol..le"c.‘tiox} of pic'tiue:a.j and slides to .
S L écéompany the reédingg o_f‘: the'TB‘gleded poens.
R v T ‘ : : ’ : ’ . - ae
5 _'.l"abe sounds to“'é'olnjv_ey .the mp'bdsﬁ‘.o'f‘th.g uéa and
" stornms . : ‘_ ‘ o A N
i . ' ; -6'. Prepare a selectiou of popular aonge to comple-— v

ment the mood and atory of the aelected poems.

e IR (Plsay theae songs duting readings of ‘the selected

o

poems.)

B T e S worce , o e . e R S AR R 'f"‘“‘r-{"f

Lot
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’.,\ P T S R R ‘.,'5 . - _w;__,_;'._.....".‘ 'l»v."'-'r".;"‘r":\."‘-:"‘"‘."‘;"“"'W“‘"H."-».::w»‘..;,__‘ e TeemesmE ,..‘...-m-‘.w-:__..,m.r.l, IR
v .%. : - A
::‘,‘J ' " 5 q B a: \
;‘; ' 57 - 56 R .
H 3 . . ! o ;
» ‘ .ﬁ-‘ . .‘ -
- S " 7. Allow individual students to: Present. rcomplet‘“e,.. .
v . ..' :r_ N . 1 u ) '. K T ) Lt oe . .‘ , . v - ) ' : . . ) Cos ‘
R R p',oems. or,sec tions of poems.to -the-class.
. . . ' . ) . o 'l S
o . L It ahould be noted that the investigatc‘r 8 intentio»n
. of using the authot 8 own tecitals or actually visiting the

«," a ."..’. N ‘/
o o clasaroom could not; be implemented :[.n the atudy because of

et . Y

: S " the: studenta choice of ;naterial to‘ be studied, } )
e . The. inveatigator felt th;t the experime.ntal zroup :

| o . were heaitant at firgt 1n offering suggested approaches or
s 2 A~methods of presentation of their choaen poema. However, nf.te‘t.

o
S . I

one poem was actually presented using their suzgeations, the&

became more willing and in Eact eager to presant a poem, -

euggest a method of presentation. or actively part;{ciPate 1n
[ . G e _
: 81'0“1) Preﬂentatioﬂa. o o ,'.. .

\ < =~

. - o Their favourite project nriaing out ot thia poetry
] : 3 , E

_approaches was thev study of dihlect. especially when they cou,a‘l.d

»

L 'obtain definitions of aome expressions frmn the‘it ‘own- relatives,

‘or friende l:l.ving in theit communityr Some studente télated

e C . having been told by grandparenta that they had known Fitzgerald

personally or hnd eknown of hin aa a- contemporary. Other

-

students atated they enjoyed taking pi,ctnres, collecting\

S

pictures and arrangins their collections for the slide pre~ ‘/A o

, jaentations to accompqny etudent preaentations of the choaen .

\.

poema.. All etudents ;in the experimental group agreed that:

.

their having been given the opportunity to study‘poetry of

R b st e

b

their choosing. ptesenced ,:I.n their euggented ways by . themselvea
to each other. thus actively parcicipating fron beginning to

e , o end, vas extremely impottant. :
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) The school final‘exams brought the iuternship to an

T

P N A

end, with ‘the literature exam being the third exam on the groups'
R ' .
I ' .timetable. (The results of tbe poetry queatian will appear in
:‘ 4.\‘ -~ N

" PN Teble six, chapter V. ) On June 3, 1977

post teat. The results of these tests spear as Tables two‘

both groups wrote the

<

PR \
' A three, four, and five in Chapter v, 'The 1,97 WBcores were‘ob-
L,

; . tained by us ng .the Lorge Thorndike Intelligence Teet Level F,‘, "

- st 4w s
e e n ey e A AT T

',“~_ the September following._ The I, Q. 's obtained appear in Table

t

Yew s

_ R _lf*,‘,.One in Chapter v, All the rav scores obtained in' the pre-tests
B o

f'
L - -and . poet tests appear as: figures 1n Appendix H. , L
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K vestigation.;u' _ . o ?
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. CCHAPTER 5 v oL ,
5 : ¢ ) o . - ’ " : — . ' . /
* 'AN'EVALUATE%F‘OR_THEuAPfAOAC

DI In this -£final chapter, the investigator*will,present‘

o

,gnd,comﬁené upon the .tables of otétiotics éenera;eduby‘ghe pre=

fésts ahd post—ﬁeéts.uéed ih Ehis study,,éckﬁowlédg€“wh&t4he

»

‘considers the, limitationa to the approach, ahdioffer sevefal'Xo

’, s

recommendations which have arisen as a result of thia in—

. &
v-.l \ - .

N R e T

T Tt

7 ' rAbLE"lj R N
\ : o ‘.:‘ R '“f.' o A
&- ’ ' COmparieon of means. standard deviations, and. t ratios
%' ‘ of the verbal and . nonvetbal I. Q e ftom che Canadian Lorge—‘n
e ) . ] . T
}‘ T Thorndike Intelligence Testa Level F.‘
o . i : : —— —
b y S R I A
" N =-61 : x . 8.d, t .
”} . Verbal =~ _ ! -
N " experimental-group 92.16 = . 11.46'-  .1.05. " .
S “eontrol gioup . 80.03. "11.39
. . Nonverbal : é.‘) T , -
'"1 expetimental groupj 99403 1 T12,15 1,47
T e .
‘copttol group 94.17 . 23.19.
, f LI ' :
: .. 58
- R '
1 : ! . 1
b - L

. Tov e . :
R o Bl S e .
o hmEeadly ? n .
- - . - R
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'.,}'-‘;5 L TABLE 2
.';;=l Pre—teets and Post tests for Listening, A comparison S S
< e

of the meana, standard devintiona nnd t ratios from rawv. scores -

obtained ‘on The Durrell Liatening - Reading Series, Forms ' DE

‘and EF. T f'. “’ T P -:“”' e
. . f
\.Controllﬂji 29 ': Expéfimeqﬁalih = 32 -
e T ! x s.d .t
-g'ﬁxperiméntal Qfoup
“pre-test - .. . - 110,97  '°.13.06 " :° .56
post-test . . 112.31° . 19.82 )
'7;pontfolocroup‘ o 5 Py
. g 7 (S e i . )
" pre-test. ' 109,52+ . 18.51..- R
| - : S o o R Sesl
fp?st—tépt T 107.17 - 25.02 . - .

.
’ 1

For Table 2, at the‘.OS level (df=31) a t of 2 04 is
7 tequired for significance._ The results indicate no’ significant

udifference in the Experimental Group. -¥q3-: T “w’ - '-f )?
-, ) *

. Similatly, at the .os level (df = 28)" the Control Group :

- | "_* my
v requires a t of 2 05 Eor significance.» Again, no aignificance : ;Jz/ﬂ

- L

diffetencea-werg found, | o ‘, L o R

t
N
1 B
a ' S
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- . 3y A .
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.
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- . .y
LA -
X A .t
R N -
a . : o *
. . .
. - "' -




"

e B

gy

RS I

e
"‘r"

1 ! )
, . L
. . ~
- - e - B WS s s e - o te et Bt e ' Pt s
R . &
A}
“ i -
1. . . .
. [ )
- ¢

 "iAhLi 3"

” Pre—teats and Post teste fot Reading - A comparison S {

of means, atandard deviations and t ratioa for r&d‘acores ob-

tained “on the Durrell Listening - Reading Series, Forms DE and '

¢ EF«

-

. A
Control Group.

pre-test _1 B 106.59

‘post-test . 90.55

. For Table 3, at the

required for sign{ficant diffe

Fa

At the .05 level (df = 28) .a-t of 2.0 1s required for the

,_éignificant“difference'fo: che Control Group.' The results from

#
Table 3'ahow that both the Exp

decreased/significancly on tﬂe

.

L planation for this decrease in both groups might be the attitude'
of the students, given tﬂe time of year thé‘!eat waB. administer— “‘*j~f

:ed and’ the fact tha't thé atudents did not conaider these tests,

- a8 1mpqr;ant to their ovetalr

work.

- : ' o “

e e e i < . i

"_“Control N'= 29 - Experimenﬁal N = 30 .. . . "%g
! ; ../' Budc"‘ t Lo ' -.‘
. Experimental Group -"\ ) R : N
pre-test - - 111.67 20, 04 2:60 ' NS
. =8t e AR : N
post-test ;‘102760 23.17 ,

22.96 . 456

“diiso . ii"i' | }.:i~”f !:h":3;/

“05 level (df-= 29) a t of 2 04 is.A :
rence for the Experimental Group.'
o
.\ .'
er;mental and Control Groups~~
‘Poat;testt One posaibIe ex— .

sucgess_in their academic'yea:_s ;-'

AR o i

Ml e

¥ kAR

e
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? A comparison of the means, standard deviatioua. and t ratioa

.\'“ e TABLE 4

' Pre»testa and Poat teata - Reading for Interpretation.-‘

J ‘4

- I
[ . [

..

,Lﬁteroediate Level, Forms A and B.

-for raw{scotea obtained.on-The New Developmental Reading Tests,

* Control N = 29

Eiberimental‘N.- 39,

‘ x s.d. t
Experimentel Group A : )
" pre-test .. . . 16,84 4.68 . ~1.83.
postetest . _" ‘f7:18.00_, *4,60f
* . . . l
Control Group \ o -
- pre-test - .. ' 15,97 4.36. - 2,07

»post—testg"ﬁ .. 17,07

-

S 416

For Table 4, at the . 05 level (df = '31) a f’af-l 69

.was required for sisnificent difference for the Experimental

'-Group.~ Aleo, from Table 4 at- the

¢

2

.05 level (df = 28) a t.of

2, 05 was required for significant difference for the Control

o

o

v

Group. The reeulte therefore show that both the Experimental'

and Control Groupa show significant differences in the desired S,
direction.
1 g ‘J \' -
' . w . ‘ ) 3 '” ) l ‘/.
. » ., N ’ ’ '
1 ! _,I
e |
, ‘
: 3 : L
N = i =R -'"m; AT

A Eon i S




iy

'wae required for significant difference for the Experimental'f fih?’aé
'Group.v Aleo,‘from Table 5 at‘the .05 ‘level (df e 28), a t of .

'12 05.-was required for significant difference Por the . Control

1

'Group. While the reeults show no eignificant difference for

‘possible explanation of this phenomenon may be that 1t reflects

: . : ! Vh
' s | 62 .Y'
: oo
b TABLE 5 ;" : -‘“ : ‘J }c"‘ﬁ > |
h fre-tests and Poat tests - Reading for Appreciation. 'l
iA'combarieon of'the means” standard deviations-and t'ratios for ;
%raw scores obtained on The New Develogmental Reading Tedts, ‘;
Intermediate Level Fgrms A and B. | ?
: i
Control N = 29 o o é ExperimenteliN_egSZ‘ i
ﬁiperinentel'Greup o '“’7 , » ‘ =
prestest .. . 19.88 © - 4.55 . 3.54 |
3 eoit—test‘- BN '17i50i '“‘5914 | A )
ibodtroi,drouﬁ' B | .
‘prei—'tesef~ ’ ‘ ) 1').3‘L,i f» 5.38 -l .51 o - : J
‘post-test / 17 83 "5"5.09- . : ) v‘ 3 | .

For’ Table .5; . at the .05, level (df 31), a.tof 2.04 .

I

2 L

//

the Contral Group. they do indicute a significant difference L
) -

for the Experimental Group but in the oppoaite diiection. 'A

RO e

J

' the efficacy of the inetructional approach folloved in the Ex—‘ , §
'perimenra; Group.. One may consider that this significant ' Lo é
eifference’ia thelresu1t~of the reaction‘of the Experimental é

. ?
R
S i
A - 1
- ' o i
- S ot e T
) ) Y ! s . 4
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. 8 sEpl = selections not of their own choosing.- However, this :Ln— e =l
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O F o ou o oo o S B b
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'_show a mean’ difference score, of 2, 23 above the Control mean.
- This is tending towards statietical significance.
471. if one comperes the number of students in each. group ecoring
'the Experimentsl Group had 602 of their students achieving to :;
) thia level whereas the Control Group had 502 of their atudents
. C
: ,of the euocese of this. epprosch is found in the reactions of

‘:,_the Experimental Group to the approscb used in- ‘the presenting

“fthe period o£ the ntudy implies some merit in the approach uaed.

‘ SRR Lo
s 647,
{ I .
‘Tknnﬁ36 | '
- Comparison of meane, etandsrd 3Eviationa end t ratioa N
. “ N i ' . :/
?%"of taw. scores from Inatructar - formulated Apoetrj question.
¢ - \ - .;
N :61 . /? e : . AN k ‘i
- ‘ .. o ]
’ . x 4B.~d" ' e f.’_.'i.:"“ " 7 R e
‘Experimental Group ‘'~ . ~ - - 14.78 . = . 5r94 T 1.35"
' Control croup.""".. S 12,55 0 6ueS. L ot
For Table 6, ‘at the:. dS 1eveI (of'-i59);'a t of 1.67 lé
- L. L ' "'A A ,’_
‘vae required for significance. While the analyais of the re-,
”oulte did not: indicate a statistically aignifican difference, i
7 oL T
from an edueational point of view the Experimental Group did L . ,}if)

o

Further, from an educational point of view, and keep&

a

ing in mind the similarity of the two grOupa as ahown in Table o ,§;1f3

thirteen or‘more on the instructor formulated poetry question,

/’:.

aéﬁieving to this 1eve1 i‘ . ';,_ - L 1L  3".'1;\f L

: . This investigator wishea to note that auother measure

i

of the poetry.. Their enthueieam end sctive participation during

. . R . . .

. e et
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Thie 1nvestigator feels however, that there were’
eeeveral limitationa to the atudy, the size of the Bample groupa
'uaed 1n the Etudy as; Well as the number of groups used were not

Bufficient to’make wideAgeneralizations.’ Larger groups and
v, ey . . : " N

“mbre groups woﬁid uﬂdouﬁted1§'provide'hbre conclusive reeults',.')
furtherﬁore,m’the time of tﬁg year?it which the etudy wae con-

. e - '

ducted may not have been conducive o,accurete results on the ' oy

post tests, as has‘been atated. " Other studies conducted at

different times during the school year could prove or diap:ove

this aseumed 1imitation.- Finally, the. students choiee of

7one po&t (not living) prevented“this 1nveatigator from im-

" plementing the full ecope of.the proposed study. .

, .choﬁuennunons oL ST T
; _ : , . . T T . R
‘-, 3 , - ‘-f”‘f ‘ ) - ) ._~. - N

1. 'Students should be introduced to poetry at the
-7be§inping’o£ the ‘school year. }fhe reading'of “' At

N poetry should be contindoeewehfeeghodt“thekyear.

'Tt‘_ 2; jSthdente ehouldfﬁe permifted to chooee the typedJ

A ; of poems’ they vould like to study.’ This could

.be implemented in school if the first recommend—. . o
étion ia followed * In, effect,,etudy their choicesf

of poetry at the beginning of the year, and 1f you\<

(b

oﬁ poetry,-do it later )
i

: "'f,’

=25

\mast study a prescribed couﬂ%

‘in the year.
- ~N T

3;"S£udents)shpe1d be reguired‘govdo a minimal amount S

- . .. § e ey . L oI e e - - o 3 g ¢ ke -“'-“.‘.r{
“ o . . , N PR . . -~ :
. * f .o . . - Yo - R . ' . !
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. of technical analysis of poetry at the gradeg,
t - .
’ e eight level. (
~; ‘ﬁ'}f‘_ 4 Students should be provided with simple poems in
' the prescribed coutse. Lyrics and narrative_ Q
. poems can be excellent choices at the eight -
- ‘ v Sraderlevel. T .H . 3 o 7
‘ 5. Students should be encouraged to write and ahare
3f their own poems with other studenta as part of a”if'~
¢ p‘,study of poetry. >‘f': Lo ’ o ‘ "_i'f”k-‘
v ’ ’ ' . ’ . / ' i
. 6 Students shou&d be aetive partieipants in study- = -~
ing poetry and should be provided ample opportunitie’
v ' 'to display. their creative abilities for their own'
- R ‘ inner aetiafaction,“as well as providing enjoyment
:r ' ' and entertainment for othera. o :
. - ! ’ ) IR I
: e
) d (" m,/,. o ) | .
* .\ ¢ . " S . N
1 . . . R B C
b v "" : g T
: . E.’
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.. ...+ Ever onward and upward they plod. . - L

S oL P v Ty,

v Lcne Eaglea of God L T o
o DOWn\to the ahore, where the ‘wild breakera roar, L
. ' To the waters that teem with cod, ‘ L
- Came thoee brave, géntle men, those selfless men—— L. s
The tireless, lone eagles of God. i NS Ce '

[}

‘ North south, east and’ west, far away from the rest;
- D Like white-coats away from their pod,

)
gt

S Battling alone, far away from their own, - R ‘i RO

£a B Came the priestly 1one eagles of God .-

K‘Moulding and shaping, like potters ‘of old, .% R RN
. ' ‘The fine'clay, as well as: the clod; o
Gently or f}rmly, as. reagon would urge-r' o e
The tactiul lone eaglés of God. Yooy

: "\
‘Law ers and policemen, phyeicans and guides,',
gk%}led with forceps, with scalpel or hod; ) :
L . Commandos of Christ, in the .shock "’ troops‘of Faith-- .
e ,'.”:" The fighcing, lone- eagles of God .

1

‘Over trackleas wastes, through the foreet and bog--

v

Very often ill-clad and ill-shod-- / LT

Came those kindly men, those whole-hearted men——:- ,T,Jﬂ
- Bhe humble. lone eaglee of Cod. '

Where the birchen trees whisper and nod,
Cgme those . strong, willing ‘men, gthose quiet, earnest men--
The dauntlese, lone- eagles o God.

Through the high-drifting snows. thrbugh the galeﬂ and the sleec,
.. By foocpaths that seldom are trod, ‘ .

o Came those.eager he-men,”those apostolic. men--' ,

e The fearleee, lone: eagles of God. | - VR

They .nushed over trails, and they punched thtongh the seas.‘.

a ' - .T111 outsiders’ considered them odd R -
L In their ceaseless; relentless seeking for souls—— ‘

o - The valiant, lone eagles of God.

e .
)

Often secretly euffering, veary and 111. oy
- To camps, and tilts covered with sod,; ' T
They have eilently cheerfully, carried the cross--.r T

The heroic. 1one eaglea of de. ' A ‘ oot

In the lonelineee peatilence Pdanger end scorm,_'y
. .- It took 'all they had, but they had . what 4t takes,
S Thone intrepid lone eaglea of . God.

\

AR

‘ Over high, wind-swept hilis, and through d wp, brooding dalee, j“
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i . _He died penniless. screedless. in pain’ “and despiaed,
g . As He hung there, om Calvary 8 rod;
=11 g So, 1f Christ choosed that, “then why*shouldn t they?——
o . ' s The faithful lone eagles of God. -,
'; '.. ’ " & ’ -‘
i 4 g . I Wha: characteris;ies of ballada are evident’in "Lone
¥ . Eagles of God“? ' : . .
E 2, 'List the character Craits of the esrly prieat.
: i_ 3 s \ n - o
; R Give FIVE examplea of 1nterna1 rhyme... g
o " 4 Why did.the early priest suffer 511 the. hardehips
i . which he did?
L. 5. what were 'FiVE of the. things (';'ep'ponsib'niueja) of
4 " 8 the early prieat? ‘ ’ T s F
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Ncche"aanad of Father Browa S

* Pal was aging too, but it seemed he knew when hie master 8

It was ten below, with froat and snow.'and the glaaa still

Ve going . down; -
" By a roaring fire of birch #nd fir sat Father Ftancis Browu.

He 1sid aside his breviary, and filled his blackened briat...{
As age is/ wont to reminiace, he gazeq into the fire. . ‘.\

“"His office read he atroked the head of a dog that nosed his

knee~—~ -
tinme was free. - - . i .
An’ aged prieet ‘and an aging beast, he mused, as the dog lay down. S
The dog is brown and grey, he amiled, and the priest ia grey-—-
and Brown.. . o ,
A ' ' ’ : ’ ,

N 1n the firelight there, in his leather chair, he aaw devotion

shine

- With affeetion. trust, and loyalty,lin the eyes of that,dumb canine, o

And he sighed, "Ah me! If I could but be as ﬁaithfdi,,and
selfless too, ' :
And worthy to lie’ in dumb content at my Master 8 feet - like you.

Now thia man of God was considered odd, and hie collar nat '
" always ‘clean; ° = - . . . '
"'His hard, clubbed boots were a ruaty black, and his coat vas a.
"4“blackish green; -
It ‘was owned by an eratwﬂile conferre uho had made him hia
. legatee -
To the coat, then new, and‘a breviary aet--he'd d;ed in ninety-

three. = . ~ s s - D

e

v
- . ]

"No fancy clqcks on. hia homeapun socks that were grey and darne&

"3  4  and vornj-

And fur felt hata, silk scarvea. and.spata, he held in unspoken
" Bscarn. - ‘ e

"But he aported that old Prince Albert with a shapeleas, bandlees'

hat-- -

".He claimed 'twae the bes;ﬂyicunna and a preseut,'ao that was that.

It haa remaing of. ghossdy stains, in spite of Lizzie's tearsa‘f, A
For tri-weekly 'twas snointed with the soup of- twenty years. o
Msid of all vork was Lizzie Quirk--ahe vorked for little pay-~- .

: .But'“ﬁoly Lizzie“ 18 the name she: goes by te this day.

, When I went there——indeed 'twaa rare—-he'd air hie varied 1113..‘
. He'd 'talk of prayer aund politics, of nostrums and of pilla,'

~ Of geience and aatronomy, the war,, the-crops, the aaow,

. Irrelevant non aequitura in monologic flow.

V. . el . . . I

o
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‘Now, ':vas twelve below, and the fnost and snow blew in f:om

'[315 truptlih ads for quacks and fads for ‘the weak and diabetic

Was trust in men beyond all ken and verged o6n the pathetic:

". He'd ‘talk of cancer, boils and cysts, of {itises and sinus,

Then glibly, with a.verbal twist. quote--Plato or Aquinas.

Some . said he feared.the damp and cold, and someétimes he was late{'

But .his stmple sermons . atirred their souls and energiaed their
f&iths

.With simpie‘unaffectedness, at church or sickbed side.
C Conviccion was contagious as he preached Chriat crucified

He preached no academic God, no being far away, A

" _Bit the God who, through; the sacraments, is with- us day by day. .
* 'He told of grace and heélp that comes in'sorrow,frief, snd strife,

Of a God who enters with ‘us in the little ways of life._

‘,Unainning, he learned the wage of sin, inhaling the dregs that

" stink;

- In. hunger‘not eesed by victuala, and\in thiret notignenched by

dtiﬂk. - A

- And with blanching lips he had learned to kisa 8 - crdse that-was ,

grim with feary .
'Hence, he could preach: the ward ‘of God, and make,that God seem

near . . ' .
_\, ] . . . o ,

. . . u - ‘
"oE- 53%} then, is. the Kingdom, .a brilliant cynic said,

As he struck a very knowing pose, and gagély. shook his head.

WA fool for Christ," he added, with'a amug,facetioua smile,
_As he manicured his we11 kept handa, and poc eted the file.‘:

H ‘»

‘Ahl forty years without mental peers,,and men. of one B type and

“."kind,

In aempiCernal semeneae, is apt to warp one's. mind. . ;

So, wny then jeer 1f.a man eeems queer. when alone he’ valks

.. Life's road, - g '

Throuxh ‘woeg and weal. towards one 1dea and a somewhat rigid
code? : , _— . - .

the north-north-eaat,

. When a muffled form came fhrough the storm, with a message for

the prieet.-
On “his dying bed, the mensage read, . Wild Bill vwas - going faat,
He was eighty-two, and the good prieet knew he had turned to-
God, at lgst. SEIT - e b

"Twae a nine-mile tramp to Hild 5111 8 camp, and the suow vas
drifting high,

" And 'tyas dark, but'for Aurora 8 lighté that danced in the S

Nogthern: sky. B

With -snowshoes. utrapped to his sealskin boocs, he plodded
towards his: goal, wj i

Ior vnll he kneﬁ, as the houra qu ' he vas racing for a. souls

ol . “A'v

7

w
’
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The moaning winds rose to a scream, and stopped his panting

brea;m
Like ‘demfns from the outer night, moeking’hie race with Death.:

When he topped the hill, it grew louder still, as he struggled _’
‘through the snow,

"Deus. adjuva me,“ he eobbed There are five more miles “to goq

A tottering form, in a raging storm, and the. glass still going
down. .

Now, no man of ills. with herbs and pille, was courageoua Father
Brown,_’ '

~But a'paradox from cap to socks, fighting in dire distresa. E

Alone, yet‘not alone, out there, in thé great white wildernens.

{ /

He was wont to pray’ in a- childlike wey——His tottering stepe grew
- .8low.,

He clasped the PYX beneath his eoat, plunging headlong through
the spov,

And he prayed to Christ, who had stumbled thrice on Golgotha 8-
- rugged hilly

"Lord, 1f this must be,- then dop t spare me, but- please, Bave -
poor Wild Bill." .

. He etumbled on, though his strength was gone, till finally ‘he fell.

* He fought to keep from the weight of sleep, for he knew ics

meaning well.

His numbing hands untied the bands from the pyx upon his bresst.
"“"Domine non sum dignua,'_and then..L "Coneummatum est.," W
{The firet to find the frozen corpse, so is the story tof/
Was pal, who licked- the frozen face, and would not be’ consoled.
They“waked him 1n a little -church,, when he\d given.ap his trust - = -
, Where he preached his greatest sermon--as & box of frozen dust. é.‘

Then. out on tlie wind—ewept headlands, & narrow ‘grave. ‘they made,
Where the: snow- lined birch and aspen their leaflese branches
" swayed’. .

CWith.a last short prayer they left him there['and went their oy
" several ways , o

':.V’And the dog remained, till their eoaxing waned, though it lleted=3

: many days.

\

And there le lay. :on the frozen eley. and none could make him. go.

‘The etern, bronzed nfn wept unabeehed. eeying, "Hsybe he d wish
' it BOn' . ¢ s

And to this day if you should stray, you 11 seo near Birch Cove
< BDS. 5ot .

-Beneath a eroae, on & l%nely mound, the akeleton of a dog.

'
. o . - o . N o o
t . | g
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Mayba uome day you 11 be NP thi\a way, and maybe you'll see the
) spot. : - . '
" That's not here nor there' but say a l’riyer, whether you 'oame
or noc. el | ‘
When' you kneel -and pray for those plassed avay,, temember, if
- you will4 )
" The unremembered Foola for Christ. and auch ol:')'f'z.rle,asv, poor 2
{7 Wild Bill. © R o . 3
. . ’ : - . I /:
1. - What gharacteriatica of the bﬁlad are found in th:la e
selection? . . ' : . T .
2, List five ekaﬁpléé‘of‘idtez"uai' fhyme. Lo e )
3. Im your owh Wwords deaeribe 'Father Brown.f- . Co '
N ‘ " : ? v N o N A,'
by ,-,What: ‘is the trasedy in t:his ballad? ' R
5 How does< the use of - the dog make this badlad ead? "
' : . Y g
6., - Select forieach of ..the five senses at least. two, each e
L~ . word pictur 8. (1mages) % “j
T Give five examp ed o £ raligioua language or thinga o |
'related to religion. . ; 4 RS : |
. / . ) ‘u. ' . ’. A . .' ~.
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o Yoﬁ.ﬁah; tb"hedi a tale of by§0n£<Qayéid
.« Well, put another billet in-the stove, .

“,A nasty. open run in. any sea--- .

The ‘Ballad of Pious Pad’ e IR

. And I will tell you what I saw that night )
We took the priest in boat -from Cottle's Cove. .
‘Bird Island had three families iIn all-- : LT
" The Briena, the Quinns, the Keefés .., and. Patrick Tone."~‘
Uprigh't was he| and nicknamed "Plous Pad"

_ He lived in. peace and prayer-—and all alone. ‘:f’j'

I mind it well~-'twaa einy years ago-~

‘. The year that Skipper Ned was lost at sea;

AJnortheast wind blew up with biting frost, L
December tenth, in eighteen ninety-three. : S
Bird Isiand 1ies northeast from Cottle's Head, . - ’
""A broad-~side,himp-back whale; well out the bay." -,

Bu;--I o before my atory, -as they say. '1'“ '“;h:'V Hﬁ K
The Island can be ﬂeen from the Cove.

. The priest had made a deal with Pious Pad -
To light a signal fire on .the hill

,+'ILf any of his flock was taken.bad. ‘ EEEE

. They named the higheat point there’ Sick- Call Hill--
They call:it ¢hat, ip fact, unto Ehis day--. L ® S
"Although’ the ldiviers there have all died out, R
0or settled aomewhere farther out in thg bay. CS E

L ] ’ N
. When ready to retire fo: the nighe, -
.Father McCormac saw thtough frosting panes, o=
Snow, 11ike:a flounderis, belly, flat and white,
-Stretching far out’ across the empty plaina.
Par in the distance, out on Sick-Call Hill, . P L
"Flames licked the blackhess througﬁ‘the keen night air. : .

x

‘That was the. signal; someone needed help, " ~ i L.

Somgpne‘was dyiqg,in the. Qarg Jew 0ut there. . S e

‘A'heavy hand come pounﬁing on- ny door-~ Lo ) Lo Y
“Go -call the boys, and get -a boat out, Dan;

' The fire 18 alight on Sick-Call Hi1l.,". L
(You" see, I'vas the gparish Winter—mau Yo S

We lavhched & trap-skiff in the inky wask, . .. :
Over the. ballacartera. ‘smooth and white-® - . . . M
Six .0of the Cove's best men, for such 'a punch L
Againnt :he northeast wﬂpd that blew that: night\

The cuddy aueep was. pulled by Black Jim Flynn' .
"1 had the bav, Aunt Mary's Tcm, the btroke, S
The midship oar wag manned by John Joe Greenev
The .d111dom oar by Skipper Peter Croke;’ T

"The af:er sweep ‘was straining in its pins,

b

-fritm in the vice-like ‘gxip of Mickle Byrne; z’nz':" L :gia

His Reverence, as sea-wise as tar, ' L

. 4
N}

Was handlina the aculling oarx; asteru..~ v
N ru\ “.--.\

L. - e,
e DR . < A . .
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" mnd dancing madly landward in our wake.

; His revereuce shipped hia stern oar for a while.
" And got the .spudgel working in the dill ., = A oo
. ' '"Twas toilsome work; no matter how he bailed, =~ .

f"At last he shouted, ."Keep her off a point;
. Bllay on.the bow, and pull the cuddy oar.
-Keep the .Cové -open there. with- Cottle's Head,.
" Then we can run along .the’ 1eeward shore.! .’ _ L

At last we reached Bird Island Cove, ‘and found . . R
‘No .sign of life,,and no.one out of bed. o L ‘

. We called the Quinns, the Briems, the Keefes in turn,

..But they had hesrd of no oume gick, they sald.

. and snowdrifc"bucked his door,' from lateh to 5111.

‘He' knew hat He was'very. near. to’ death. - oL T R

And thepn he. geemed to rally for a while.‘ég‘ N w?,'.ﬁn e hw
-~ "I gent my- angel guardian to the hill --. o R '
,Thank God you came he whiapered with a smiie. _}\.- e

. Three days -before, pneumomia laid him low. - o™y uer 0 . o

'But, all 4n
~. And’ his few neighbours - half a mile away - S
- Were all the whilevunconscious’ of his. plight, ! A .
A:While he’ in 1ucid moments asked for aid; .- I D 3
. @bd aehd the ptieat,“ he prayed by day adH night.. oo

e CoL L
' : L B : N
Out in the Gut we bounced through heavy seas, T
‘Until we brought the Anchor rocks abeam.ZA
He stillk could see the fire on Sick call Hill
Which now was dying to a. ruddy gleam. .
‘Once in a while, a flaming finger rose -/
Up “through the whirling “smoke, as’ if it might
. ‘Beckon, to speed. the groaning “o4rs’and bring
Help to the dying through the’ blackened night.

The spray gwept over gu ea, fore and aft,

.The -boat” wds, bucking in’ theubiting blast. ) N
‘She . wallowed in thé& troughs and. ahipped some sea-=- s
" We knew,. of course, that she was icing fast. ' o
Our oil-skins. and sou'ﬁksters were agledm,. - e -
" Like ice-sugar. figures on a.cake; .. . A
‘With dieing-sugar’ whitecapa racing‘by

i

It seemed the boat was making water still, ' ”’u.‘f:‘xi.j,“hﬁ\p‘3"

- 1

Joined by the crowd, we went to‘Pious Pad's
To find who 11t ‘the fire upon the hill; , o ' :
No tracks were near his cabin to be seem, . . T IR

We found him, semi- eonacious on’his bed == .- - , T oy
‘Blue with ' the cold, -and gasping- Hard . for breath -- s L

His ‘roRmary vasg clabped in fingers numb ;.

We 1it a fire and- ‘helped him- all we could;

And then ve got the atory. Bit by‘-/bit.~ , :j LT

He tried tOVipll his neighboura to hisxaid, . ,J-*"(iu,f‘. C
in; he. ‘W88’ too weak to gO., o T T o
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oWy sail out at the break of da;..\.

. ' Bright eyed though weak, he shook our calloused hands.

 We buried him next day, 6m. Sick-Call Hill, s

. The fire had been 11t 'in &ome strange way=- ..

_ If you don't thiuk 80 ... well

“& Liea Pious Pad. who sailed out 1n the dawn.

e T g e i I s

We left ‘him~with. the priest but thurned—- L

Six -awkward, ,-unkem t-men knelt round his bed. . S _' ‘ ‘: B ‘i '
"God bless you men, Mve done this nighet; -~ . 0
Here is ny calloused” hand, goo tea,” he said. - e

'tis near ...
Out with ‘the tide,; to. those who 've sailed before. .
God sent the priest, and you men ... that I koow ..., .
To help me slip my moorings from the Bhore.'f o

.Then at the first, red, feeble- streaks of da/vq, ' s .
With pallid lips, he whispered low a prayer, e v .
“ Then closed his eyes ... and Pigus Pad was gone. ' ' L

Out where the blaze had thawed the frozen ground. \
- Knowing of fever's, tricks, . we searched with care,.
But nowhere in the 8nov were footprinta found. :

No sﬁow had fallen there for two whole daya
- To cover any tracks ‘made to .the hill.

Sceptic or Seer, explain it how youw will,, .. ' _. = .~ A
Science may glibly find a simple cause-—-. =~ A
‘I've only stated what I’ know,is true.

Was it a Faith- -1it fire? <+« you have the facta.
that's up t:o ypu.

High on the hill we dug a  narrow grave,
'Qut where the seagulls citcle overhead, . o .
Where can be heard the ocean's ponderous choir . ' o=t o
Chanting the ceaseless requien of the dead. ' ’ i
" The anow—capped vaves: curleéd round. the ice- fringed shore,
" And blent their: nusic with the priest 8 low prayer; - :
 The'smoke of: birch from three of' the four homes ’
Incensed all ronnd the w:lnter motn:lng alr. .

Strangers to parting ‘were the stern, bronze men
Who stood bareheaded round a -dead mate's grave;
Feeling emotions" that none dared to show--
‘ALl domrades in the - fight 'with wind and wave. o , PN
" We :left him on the, headlands by the sea,. e
Where tides caress stern rocks, and hurry ‘oma. L - -
Deep in a. loneiy, lichen-covered mound

B ~
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: .The ‘Tale "of a"l‘u'r,xiéoab ST

' Proud. .of, ‘his wife and family,
. He had very little learning,
-, On® tryifg to give his family all the chances he had missed:

. What. now 1t was that rocked his aoul I could not underxstand,

- And thr:lce that yeat Bill saw them go. and- said

" Thus .crushed, like a mighty ‘tree that 8 struck by the wit:hering

. . bolte 'of Jove..
‘" He waas trembliug,
. And those keen old eyes,

At last he aaid,

]
. L. . [T
. e v o re . . - T ‘ , T

B Lol SO A

R

A simple, upright; fiahernan ‘was Big B{11 Donahue, L K
St611d and unemotional, but honest and clean right through' . B
Advanced in years and worn, but as straight as a well-grown birch,
and faithful to his Church. -
-yet he always did insist

As he t:ried to gain composure, “with .a qesaage 1n h:ls hand.

He and "Aunt Besty" had three sons: Tom, Anthony and Hugh. '
Three ot:hers died within one Year from a type of Spanish flu.
¥.had stood with -Bill at each open 3rave aa wve buried them
" one‘by one,
'!‘Ihy vill be
cl/one. . N N ' '
But never had I- seen him, in my years in Kelly 8 Cove,

shamed and broken, aa I eaaed him t:o a"chair._"
all weather-wise. held tha t:orture of
grim despair. : ot

"Yer Reverence,. this new croas 1s too. great,

! For Tom my son--the oldest one--has. given up the ‘Faith. - 0
" ."You will have to tell his: Mother--I cen't tell her of our b* y--'

For Ton, he bein' tlie oldest, was_ the apple of ‘her eye.
I-warned him wvhen fhe left. us-—just four year ago, come May--—
That the city folks have vices that are furrin to our Bay;
That he'd meet new friendd and aeoffera who would vean him

‘from his Faith' - s J
That, his Ma-an' s

.me would not be there to try an.' keep him .
straight. - R TR i o poe LT

. - ~

But he said he had no ~fut‘u,r'e-:- that is true . hete" in the Bay-—

An'

his wind vas set on goin',

Betsy read for him the Reéord',

- That every day are formin'

The

. The.
<" The
. ‘Ihe

and
Adami:ea, thé Seekers, the
Doers, . and the Goodmen an'
ﬁrothera of the Bible, an'
Duboes an the Horiaitea--

"y ‘nust aay Tam kept writio' y!
" But. I a'pose . he was jest achemin
~But’ Skipper Peter- Kelly, who fred\shta thepnonnie Lass, . o
Tole ‘me: himself he seen him comirr out of . early Maas. s

the Faithful Brothers t:oo, :

go he- left an' went away.’

vhere - it mentioned 411 the creeda

sptingin up like veeda- .
"Chriatian" this'" an' that, .
the Sons.of Arqtat, : B

to mention juat a few..-

like the city alickers do,

TR

and he talked rel:l.sious t:oo. '-' ., .

T e LT AR P
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An‘ T. felt kinda certain tha: our name he'd never am:lrch
'An' I even hoped--God help me--he "was goin' for the’ Church. :

: But it looks l1ike he was foolin! his pore ole Ma an' me,

'5.“ What 19 the irony :Ln the poem? -

Fer I just got uhie telegram that puts me all at aea.

i' . . 10

“I. knowed vhat he was up against. but I never d1d expect

That -a son of mine would leave the. Faith and jine another seét. .

Yes, 8 ‘thousand times .I'd .rather-—1if ‘twas God's vill'so to be—— -

"See him lyin' in his ‘grave t:oday, beside the other three. T e

We have never let up prayin', but it seems 'tis all in vain; . "

His Ma an® me will never ratse our pore ole heads ‘again..

"'T1s pot our fault--God only. knows—-noﬁ my fault Bor hisl
Mothers" v :

He. handed ‘me the messagef T have jhined the Chtintian Brothera.

¢ . - v
. R P

= . * [ . - . .o .
R} T . ) . . !

)

1. ﬁhat kind of p'ersi:;n‘waé ~ B':I.g Bivl‘l 'l'i'dnihue?' L -

2. . Give a short descripticn of hia famihy. R o

¢

‘3_,. Who was thé favour,i'te.,of the fami.ly and why? !

. a
’ . . t

l&;: Wha't' wag ~the‘aecfét ‘wiéﬁ .of Big Bill for hia oldeat aon?

6.'“‘- Explain what is mean: by each of the following expreasiona. L

) (a)'but honest- and clean right: through" =
(b)"that rocked his cspul™ . o ..

: ,(c)“and t:hoae keen old eyea. 811 weather—wise ,
(d)"that the city falks have vices that .are furr;ln t:o t:he Bay

. :(e)"who wquld wean him from his Faith" ’
"‘(f)"like the . city slickers do" o "

i . '-(3)"who freights the "Sonnie I.aas“ o S . '

(h)"that OuT name . he'd never. smirch" R o
(i)"that puts me . all at aea" ' ) B . ' o
(j)"I knowed what he’ vag’ up against" R
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" The butport Merohan‘t - i’fillai' »of.«‘t,hje Qhorc}i -

He's the aolid outport mercha’nt,
You can see him any Sunday at his best:s o
. In. his well brushed tweeda and - choker, with 1:,5 vings a8

S
o

. . . JV‘

',W:l.ll you pardon an. old timer--—now my hair ie tutning grey- e
‘The luxury of nostalgia fox :the’ past? S

. The- years vent by on velvet: feet, ,I did not hur t:hem go,,

', 'But I scan topight 'the album’ of the past.’ .

. In kaleidescopic memories come features, one by one, ‘

And I smile as fancy’ floats back. through the years T

To the’ simple, friendly ou:porta, whete
youth. - P

laboured in my
And in ‘dreama a well rememhered type appears..~ SR

°

and a- pillar of" t:he Church- ;

- stliff as wtarch,

“"A“d a pécket full of’ peucils dn’ his vest, s e
... He's a democriat ou . Sunday, ‘
- As, they’ sthnd

and he mixés with t:he crawd
in grodps,’'unmindful "each of class- °

th

Till they see
,’his hand~-~

,‘Then ~he herds

Prieat with goapel book and dues liat in

4

:he whole battalion iﬂtO ““’- ;o "‘

‘; . X £
way wich qaution chrough 3:!1

!

e

B ﬁ‘nHe treada his'
: back . : . o
' Who ate poated 1ike sharpesshooi’ers on “the floot,, E DA
" . And he looks below his glassea, with a glance of .cold disdain N
~ On the "Dandy Cakes":.who squat down by the .door, .
. "+ Each cradled 4 av in horny palm, witb. elbow .on one knee.
- The other knee bent. pillowed in a cap, .
© . Thus -with care .preserving troueers' crease and pants leg from
" . the dust, ' , .
. v_c:'ouched, like’ eager snipeta waiting for a Jap. S
o .The fotns bent over in the pews show cofrruga.ted ‘epines b
-Through ‘homemade frocks and shiny well-pressed. suits;

-‘And. ever and anona ‘lout comes creak, creak up the aisJe

4. In a. pair -of half-mast pants and. aquéaky boots;-.

.V

-

’Jane ‘counts “Aves ‘on het f:lngers," and she ctacks them a8y -
-, .ehe goes,. . - . 2, )
?"With the "Glory™ on’ the ,thumb aftey “Amen . ) ' e
' But she only uses oné hand, and she’ oﬁten 13 ebnfused o .
As to whether ‘she! 8 recited five or ten. DR o S N
' ‘ T - . sy : 1
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"He mnrchea ‘up the centre alsgle -his pew is well up front—~
‘But he leaves his portly swagger..at the. doorj '
From his laboured genuflection he arises with a grunt,
For his form is not as supple as of yore.
.He's an- honest outport. merchant, and a pillar of the Church.
_He's a priceless,. flawless diamond in the rough. .
With a fear of being "sissy“———and for business reasons too-—l,'
He wquld hide the fine, . but show the sterner, stuff,

His pate ia bald'and ehiny--that g a sign of intellect——
And not many in the parish boast of that- SR
Zere may be no connection, but except the parish prieet, -

He'’s the - only orne who vears a soft felt hat.
.And "I often think of Masé time, when ft's drafty in the church--'
Although at times the Dixie stoves are red:-' e
That he would forfeit intellect, at least for half an. hour, E
"If he, had a.crop of hair &pon his head. S .

. X ro ;

"
L.

He is always on- the echool board, and he heads. the parish lists,

He's.a man of parts, and rated a J.P. . . Ca

He. buys tickets for the children, and their . suppers for the poor, )
At the socials and the parish Christmas Tree. e L

He asks the priest tq dinmner, maybe once or twice a Year,

"And the "Missus" ‘spreads a’'gastronomic treat; - ° -1 R

‘Then he- conquers inhibition with some. sherry and cigprs,

And makes sure’ that grace is said before they eat. . . :

Then he calls in little Mary, and his freckled faced young son:

" (For the. "Missus" ‘trained them both some time ahead). .

- So Mary plays her: 1aboured acores,'"Black Hawk" and- "Bell
Mahone™--

"Thep they say, "Good night" and bow themselves to bed.

He believes in education, and the. good old- fashioned ways,

"He 18 grateful, and he feels that he is blessed;. ‘s

He .will send his girl to- Littledaleh his ‘boy in to. St. Bon s,~

For ke wants his children both to hnve the best. :

+
[l

He buys fish and hoops and berries, birch rind and home-knit
- socks,

And barters "Lasaey ketosene and yeaSt'

He's- a very good. paychologist, and never faila to keep

K special kind of butter for the priest. ) s L L
"He's a kind of - institution, and they 11 miss him when he 8 .
gone~~— -

‘But where he's gone,‘they will not a11 agree..
Haybe a stained-glass window wigl beget-a "Rest his- soul"'
When he sléeps on the headlands by the ae§ :

oo ‘ . g N /
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»John Joe s just a ne'er- dvaell-- 'tis physical perhaps{’
) ‘Hetaholiem? Neryes? No'one ' is sure; - N
" Hie wife "has ‘beri=beri" and his children ' got no boots -

"~ Ah! the not Bo,”simple annals of the poor." - o,
":So the merchant with hia hard boiled wayo, outaide .8 aoft boiled
heart, - S \
'Puts John Joe on his booka until the Fall;. " R

\VBut vhen John Joe gete some money, as “the, merchant knows .

He spends it where he owes no debts at all.

‘At Christmas’ time and Easter he's a man you can' t ignore.-
" But .his judgement is ds keen as 1is his eye L -
" When he takes the nameB ‘of domors in the church down by che

:'Then.he dies with ‘a’ thrombois-~$omething poor men. never get*--
. And *the folks come to his wake from miles around,

2. What examplea of good deede does he give, aa'beihg . . f}

4, TLiet and explain the meaning of FIVE.colloquial expressions.>

R poem and explnin their meaning in yOur own words .

. . , . st ) - s . i c L
L / : . . \ . . . RS

-

R

" quite well;

ES

hd -

door, o " o Ll
And very fewy if any, can get by. N )
He knows’ ‘what every :donor gives, and what each ought to give".~'
And -people hate .comparison. and ‘blame; - . ..
So it's very good psychology for simple- parish priests o v
Tb.heve_the outport merchant take yout name. L

i . . o . --

He gets a marble’ mounment,

And he's: gtill a democrat in holy ground. ° )

“But it eomehow ‘seems to strike me as I reminisce toqight,';

S ,
nd ‘an iron’ fenced\in plot; . . . i,
i

While he, sleeps beneath the: aspen ‘and the.birch,

‘Saint Peter has.a rich reéward, and moth will, not conaume,”"'

For the outport merchant, pillar of the' chufch. o ,-f'f o ..g"'

.’,. . DA .
N w

L. How does the speaker in- the poem look upon the outport

merchant? ’ ..

‘\ o . . . N . .

© - good deeds done %Z the outport merchent? R . 7':9 Lo
.. ;o e L

- 35 Why would a parish'.priest be wise to have the outport Sl

'merchant collect church dues?

s I
5.,’Se1ect any. TER phrasee, part lines or full linea from the B

i
i
RS e e ih;‘x.i; "“ : 3 1:; e ~;-; - w-n;L:;~mm~3
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"The Story?of Father Cole.. A
This is the story -of poor bather Cole," ,.: . - . AR
A humorous, pious impractical soul ' _ '
‘e%d‘his dapper young curate, of profound erudition,
"And the metamorphosis in a Northern mission. o LT
- ".S'i:.'Patriek's Cathedral, New York, U.S:A. R '
"Was built by the servant girls pennies, they say.i L
If they hadn' : said’ this--—and it's only half crue——,"' I T
© - I wouldn' t be writing this-story for you. . L o l
B One early Spring morning, in deep meditatibn.‘ _
'l Father Cole was distrscted by sheer inspiration-“ o
—It had nothing to do with his thoughts on the Trinity,
.For his mind strsYed to dollars, and ‘not to Divinity. -

- ‘

o His monetary care- vas of common variety--'fﬁ» T c IR jﬁ
It ‘s hard to build churches with nothing but piety. Ao .
. " There vere. hundreds of girls ‘now . from Eastern Bay = . g

Working in service for . very good psy. I-ﬂ : e .
.But the' faux pas ‘he made wss that ‘he didn't know '
That his. girls weren 't like servants of decades ago. 1,2 R ’

. o Jhey are ladies ‘eompanions, or st 1east they are maids.~l '
;f. ‘ ST Now, the cognomen "Servant" is teproschful and odd'“ ST ,'T;\i
i - Though Christ 8 Vicar is “Servant of the servants of God.
‘;} : ~~l He. worked from the premisa, incorrect from the start, ‘ ) .
ﬁhat ‘they?’ re sub- epidermically sisters at ‘heart. .o S Ty
, ’l And his logié ran thus—-that if servants have more--- SRR .
. As do men at the airports who have quit Labrador—— : .
Since their incomes are greater, they have much more to give. L
Hence, .it's essy to,build and yet easier to lrve. o ‘;
- “So he told of the need snd he urged the good people, '
L co And he planned a fine. church with sixty -foot steeple. :

He envisioned a church:in a day-dreaming haze, ‘
Not as big as St. Patrick s~--but. better in»ways.

e

{
!
{
i
i
]

‘ For novw they are housekeepers, nurses and aids,‘ » B . ) - .}fi.
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'ffIn his vice- regal character—~,“Absolve te."

-_As some eloquent confrere--perhaps monsigpor—*

0f: labored research, to- find something to praise)
: "Twas a: real benediction, the preachet would say,

And his fency etole on ‘to the end of the- trail

“~HiB apostleship finished. “from’ Chence he's set ssil'

Sometime at eve, when the tide would be low,

_He would slip from his moorings and quietly go.
.. No sobbing farewells, no demonstrative hsil.

’Just a ripple ‘of watet,rtellin the tale f;‘ AR

0of a lonely VOysger, sailing swsy R 'm

. To sail’ on, as. othera hsd sailed on before,"

o' er ‘a mystical sea to a mystical shore.;sf‘.z ;’:l
His daily petition, which never ‘had ceased -

.- Is the' prayer of" everylonm—handed priest—-,i o '“/4
',That, come as it will ;%en Life B Journey is. o er.
"Some other confrere will be there on’ the shore, *"-ﬁ‘

.'To rsise his right hsnd and. to quietly aay,

"»-U'.

* Then, nothing else ‘matters, no doubt and no fuss,

God- granc that petition to each 'one of’ us,

';Further dreams brought an anticipatory smile. o ]
As. he sav hinself: there 17 ‘the long vaulted ‘atsle,.

With his hands joined 80 peacefully ovet hie breastu

'Hia apostleship finiahed his epirit at. rest.” )
.And the people, whoae help he hsd courted for years,'

o

Enjoying ‘the thrill of emotional tears,

¢

i Speaks ' spontaneous phrases that’ strike the heart 8 core.

(In a long psnegyric that took him tuo days~

To ‘see the departed one privstely pray

(When a: quirk of humility, few understood

. Hade him overly cautious, ‘that nobody would)

And 8o to the end he would praise the deceased*- - ‘S‘
Although few' see the work of a spiritual priest.}' )
And while painting an angel, instead of poor Cole,

:Parsdoxicslly asking £or prayers for his soul.

B I o . '_- . K
. T . .

\‘From other smsll craft.‘in Life s bustling Bay.,‘x,‘. o
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Then st 1ast he would come to the hackneyed gem——

That is just’ incidental gnd scarcely ad. rem—- ﬁﬂ"

. This church stands, a monument second .to none,

To your good pastor 8 zeal ‘and . the. work he _has. done.

And the teare fall afreeh - from - parishionere eyes, , L
And the 1ess they had helped “him, the deeper their eighs.‘ o _:\
But this day-dreaming waned. " There, wabs work and dejection, -
WhEn he counted the pennies in the Sundey collectioé

‘.The "Maids" on week ends,_were well ‘dressed and well sﬂod,

. ‘But not even good coppers were given to God .. /e

Ibey btought pints ‘of Two- fifty, to Johnnie snd Da.." .
- And Florida water, and a compect, for Ma. S IREE
" A perm- was five dollars, end a ticket first c1ass.~: A
And a: single black cent. for collection at Haes.

And. @ommy, who had a good job st thé Base,

Gave ‘a penny thet ‘someone had tried to deface. i
-They twisted His words, being church—penny~equeezers, :', .
"Give to. me, what is God's' and- to e’esar what 8- Caessr s. "‘~

i They quoted the widow who offered her pence, o S br,'

Rl

Though none of them widows in Biblical aense.‘

Now the pastor admita. efter some years oE 1iving._
No progression exists. between.getting and giving.,
A glance at his desk end 8. thought on salvation. o :
s eufficient rebuke to man! T poor valuavion.' -
Every pastor mugs emile and consider it funny,.

- When the moderns quip,!"Don t take any bed money.

For every ueeleoa coin that is passed . )

' Seems to find its repose in the churches at lsst. e

- It 8 contemptible fraud and irreverent bluff

N

3

[

Spanieh pevacas end coine from Irsm, o

4

’ But ic aounds like good cuin, and that seems good enough.'

"For fourteen 1ongJ\%nths. T have given my beat "
He said as he opened ‘the drawer of his desk.:
"The result of my. pleading;" ‘he. said with a ‘nod;

V"To build in. thia parish, a dwelling for God.".,- e SV

There were lira from Italy, yen from’ Jspan,;.(' cf,f"-.;j‘_—'

\ _
.t
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- . Pennies that. aemeone was trying to use o :;: o Lo ‘;‘f -
LT Inm opening paint cans, or _setting’ home acrews,. . ‘ 1t E "_‘):_f f:?;g

o i Dull leaden’ nickele and counterfeit dimes- . _' : - fi

o . Uaelese tokene from. various climea,7, : ’fim\¥g': R f:. f,l f%}A

R o ;' Worn‘to ‘wafers, by long circulation, ' 3 I . 'ﬂ‘
\ T Some punched with holes all without veluatiou..(j~f A "':};f Y
’ . He toldrof a: 1ad on ‘an errand one day-— - ﬂ-:'»":tf e i i_fj‘§'ff3¥"

' I He waan tra\seout, BO was - open to pay. ) ff o .f:.ﬂjf T l;d‘li-?J

L e He was just atx.years'old ‘and no insult was meaut,,ﬂ,-'»‘; w
e '~::“51 "Sayg zhe yélled, "This is only a meaaly cent'“ , A_-> o 4o
. ;”f;;)/lxﬁ,“f The ’ inadequate copper was throwu 4n ‘the ditt—~‘;.:' B P "TT\\EL ﬁfff’&
R o Later, giveniin church to help Chriet 8 work ou Earth.4:A ‘ '

g s 'f‘ Now, the | > fond ho e haa vaniahed»-aa some tines they will--":“ ]
‘ ‘A% : Of the: eplendid new.. church on the brow of the =
And who]prreach the sermon o er Father James lole? AN :

L B&t perhautqﬁe won' t have one, the poor simple squls .

o :Jf L For the church\:}n\t be built,'without ;oney to Pay . g !

.nﬂ-,.‘; Q--}‘ So. h%& panegyrist éould have nothing to say,

_‘—"‘\

L : When for,all our neglect, there 8. the Devil to pay.c':, o
EE f! Ahd'mate~no mistake, he wilIWFxtort a price '.{ . *\I"jﬁS\n | { .
‘ . From all of us eiunere, ‘who didn t think twice. N \\\',J'f 1
But the good Father smiled--as ‘he’ does -at. all cost, ‘;—f?

o0 He joked about that' 3 ut we know there 8. a" day,

) ' ! He believea in the slogan, "thatanothing be\lost.? R \‘ Sy
A He pulled out the drawer, full &3 monetary junk, ~,“\,‘.;\; . .
And he. dumped. the contente 1n a small eteamer-trunk.= :"ff“uf. i?}\:_mg;i
‘1 glanced at, the label--how Shunour will thrive--l L S
* ' 'Twae addreaeed - Major Jones(For ‘the’ Scrap Metan Drive) ﬁ jf?\\_;;,_;if
With solicitoua care and epiachal tact, - T R
The Bishop. without advertiaing the fact,'w. L ' ”*:.
: 5 Decided the practical lack to eupyly e fA ' f~1 ;!:',‘

? e '."_‘ With a go getting curate, Father Dysen J. Bly

T ) The news wag electrical in ita effect "p “;.zl
ﬁ‘ : v Paatore know that obedience is built ou respect' .

,-? G { 8o’ he bought a nev caseock, raked the. gardéu\aud pathL~_
;. K And indulged in extremee with a ehiuy, new bath.n='

i ~_»f1,~~“ . v . : '

S .

,11§3-~' : /

- ‘-.;;.r,‘,..‘. ST VP VRN Y SIS
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‘ - He diacarded hia broguea for new, bellows tongued boota.‘. ’f_" 'ffﬁ‘
.';3';_d. U¢‘And Maggie, the houaekeeper, preaaed ‘his two suita. N e>l

o R ':Then with’ eounterfeit poise ‘and smug aatisfaction‘ :t o o
{-.' uhi ;:lﬂe awaited the‘curate a undoubred reaction. S
a-t .f__; " Soom.the curate arrived-—Rev. Dysen J. Bly, .
_ ‘1 s .'. In Maggie s terse words, ' 'a mere alip of a b'y“' 'f.{u'i':” N
?; u‘"f_‘ﬂ:fd ' But even though youthful ne dian 't enthuse S
o Over: garden or. beth tub, or caasock or shoea. R ) [

: :‘Bad taate, thought the pastor, or acorn, I d endure\it,
VJBut I can! t brook a ailent. indifferent curate.’-_yyyr
“He's an’ English type, and’ too stolid for me,’ IR
R - ie not fair to judge--but I hope we'll agree. : > .

And perhape aome ‘advice won t be out of the vay,

- f” He felt elevuted like .one on" a pinnacle. .

if;zf' dP_f_‘ To,- poae ae being hard -botled; and rugged ‘and cynicel. L
f -'“;13 '>But young Father Bly could read him quite through'

'f‘ . _‘}Twas a marvei what that. little sacerdos. knew- R 't" . _'.i'g
i vuib;'u.;ae wae quite and reserved for a man of. hie age. e . '
‘.; ' j ! A‘.But when subjects were brcached he could talk. like 9 sase---lr'.."f
P ﬁ:f.f- .Science, philosophy, history and art, - :3 . } S e ‘
} _ . ) Ologiea. iems, he - knew them by heart, " ) N
'Jé' . d‘f -'A iatin and Freneh German, Hebrew and Greek, .

"

i \§<:ﬁ oo :Itelian and Spanish they eay he. could apeak':

'i . A1l the claseics,,the paintére—nnd~poeta he knew--f"fl"/ o
\i \33 < And of couree, all the eecred sciencea too,> “_ . ' ‘, . : .
a >5gf:;3Phi1ate1y had been his hobby, ‘he aaid.,:, »;fﬁ L .ﬁy‘.. ’

: ”17_- R Numiematics wab, wow hie nev. pastime 1natead. o :g.: %g e
' " And poor Pacher Gole a. fake interest lent-— e
- T, R » .

;n7\r<~‘5 -~ . i Later: thumbed over Webeter, to ‘see" what it meant, Dy T

O A .‘ﬁ U 'But-the mice, ds” 1f with roden malice ‘to. vex,_:w" . ' .
o : 1+T]Had auxidged ‘from the NU right over. to. X.\ S T Pt
T " But\he said,'FNow, young man, don t feel hurt or offended. _
— . 1 have just one - advice—~and no insult intended? T
T i R /
! o f‘“iIhe eaints were" just people of everyday deeds, T o L :
f f~-.: .Fot nhey knew thnt deep divera got tangled in waeda.‘ f:;‘ 1
i, s L } _41' o o o . s
] . (" v
l . ® ‘ \ . » \\‘ ' - .
{ - : S .'
¥ _l_... ) L ' ”“‘ e s . R C aaremea N - 8 K

LT have borne the kurden and heat of the day. -); r;;ﬂ“; : ':“,“ -J, ,,;'




e s

e

5

TR

cr T

Crmtm, 4 iows e St o

I ' "
A

-

N -:;‘tr_v' Ran-aniad e LI O

7’

e fort & v v wosrant A Vo

LN

TS S S Y
PRI o . o

* Too much study slows QQWn a man's everyday stride, "ﬂ"\r~

And it often begets tntellectusl pride,‘ ‘ _ '

I'm the humblest of ‘men, as doubtless you knew"-—}yl

He fscetiously added, "itp proud of it too.

'

But T get through my work and 1 am what T an;

It 1s brswn more - than brain, that you need .on’ this mission,

Leave to scribes and professors all deep erudition- h“‘
Get fat-back ind dumpiings under your belt, o ‘ "
With cod‘s head and herring, ani\brewls for’ your heslth,\

f For you can e do good work and make no mistake,

.4 "

k]

On scholastic Divinity ’ rumpets and cake.'r : o

And I:hold that one needs, in a. Northern mission, CL

To keep up to ﬂcratch, .and’ in perfect condition,'
. Subatantial, good‘food, with plenty of cod,l

A good sense of humour, and the graces of Goa'r

Keep God.. in your heart and eat well at the table,

To keep physically fit and- emotionally atable,

Put your Summs and clsasics away in 'a box, PR ; '.:;fr -

And get. youraelf homespuns and good heavy sock,-

- With ‘warm double nits--you can: use mine for now-
And get ‘into harness and msy God speed ‘the plough "
- In deference to age, thought young Bly, without smiling,
His intentions are good but - his logic needs oiling,
But. sloud he said. 'Wha%iabout Criepus, Aquinas,'
. And Cicero .8° '"Mente nihil’ divinus'?. ) R
And the generally recognized saw, and I. quote. '
J Mens sane An corpore eano means both.,,-o' ‘m

"Don't quote mé the Romsns and Greeks, my dear Dysen,vif'

"°A11 that Greek thst I Know ia the Kyrie Eleison.

Seven months ‘passed away, with the curate engroeaed ' T
In the study of price 1ists thst came through the pnst'
" He, ecrutinised stampe with a powerful glass,

Y

‘They were brought by school children from every class,

'.To the pastor 8. amusement, he vent through the trunk

Full of coppers and tokene snd monetary junk'

' . PO A ey T <
[ P il o] S D b oy e s

1've ng dgubt 1'd fail in a Hebrew éxem. ' . . . ///




(L

N
'a
A

i e e
.

PR N A

R T
A et

._And often he studied far into the uight,

.‘ A miser, he chuckled on twanty a month o T . .
. ‘The weekly . maii came--the tenth df July. ’ ' l
* And wha ever :Lt ‘d1d to the ataid Fathet Bly, —_—
His’ eyeL dancing wildly, ,hia pele cheeka were ruddy, ’
:V,Aa ‘he’ whooped like a: Maori in Father Cole 8 atudy. -

- Pap al envoy s

” "Here s your answer to p-rayer-—the amount of’ the bill o

) eFor the church that’ you planned on the bnow of” the hill,,;_ '
:*And there s three thousand over the figur.eyyou set, o

' : That would get 8 fine altar to Saint’ Bernadette. Ce
" Before haending forward the acrap meta.l trunk, ’
I found very rare coins in what seemed to be junk, ' ‘
"1 collected some valuable ;tamps, with the coin, .
They were bought by a well-known firm in Des Moinea . .
- And naively he. added-u.
‘Such studies are.more

" "You are right, and what 8 more now,.
'They gi e silver inetead
le’

*  Now- he
-Sub rosa, ad rem,
"-Instead he enthused, vhen he spoke at
-, 0f" joiatiug and uprights, foundations,
" He figured from steel squere.
'Of Bpur shore and rafter, of wall plate and hutt. o g

,.-. ‘. . - v' ) v ‘. o . ".A'_. - . . ) \

[ T ] m--‘-«_w..-eh.,,.....,._,e. .

B . 3 s o oo ' o CE
o L w : L [ -
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Clinking ‘the - coppers, with a mieer 8, delight.-‘ e )
1f- he 8 that, thought the paetor, I can say it 8 & atunt,, .

Bly, of all peo'ple.._~ .

Nothing lese could explain euch an outb‘hrat a8 - that. e

Seven c‘heques were endorsed with the - flick of a- pen, R
Father 1Cole rubbed,hia eyes, blinked, then rubbed them again.

[

"You aee, after

than you thought them 1ast Fall."

. e 1
"Where 8- the plan of the church With the sixty-ﬁoo#ﬂateeple?" N ’

A_Yel.led the Rev. Dyeen J. . e j I _
thought Cole, with a cardinal o’ hat--_ A < -:

‘ T —C

I‘
That my curate is budding a fine ‘sense

credit the rumour,' :

@

of humour o

'Now in Sundhy,e cellection, a few coppers are there, v

--for a cgent' might be rare.

Father once 80 prone to erudite expreasioh

- Now seemed to have conquered that ailly obsesaion' “

sea no phraaes like modus agendi. 3 /
or furor scribendi , e . .
the table. o C
and geble, L : .
the angle and eut. . . . - B

ety
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&{" . While Father Jamea Cole seemed to favour inqtead
oA talk on @he claasica he’d recently read.\ .

i : )
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“qu objective influence, psychologically strange," },of 

vt° Had effected 8 mutual, radical chenge, ‘
”'-3Moreover, p:ppinquity helped the change too--:
" Which just ﬁ%ee to show: what example can do. .
_ The, change‘wee apparent in young Father Bly,\
jWho, according to Maggie,'rqdivmore 1ike ab' y.'

And - the humourous, light—heer qd Father James Colew:

‘,Became a. fastidiou@. Berious squl u' L ~-v;ﬂk'>fﬁ”"

f":But the pastor would probably uuch aooner die )
.Than admit he was aping the young Father Bly;
‘u?duet ‘asg the curate, on peril of hie aoul, A .
-Wouldn t have people think he 'was’ copying 001e.
JOne admired the other to %uch a degree}
That each studied hard like the other to, be,

PN

The reaaon, I Ween--and it B only ‘a gueos-—‘
Ve adunire in others what we do/not possess. S

The . food became fancy, though not’ so abudnant,‘-"’

"dFather Cole more correct, Father Bly more redundant.,

The: older man tried ;krd to champ on the bit,
‘To restrain repartée toé, the younger ‘man’ s wit°-‘ v

Al revereion to type, _he: thought with ‘a smile,-\

'.Since his ancestora came from the Emerald Isle;‘x,'

S ;' it ds latent, inhetent refinement, thought he, ' v{f
- .Though: 1t. din't bud out till 1. turned aixty-three._‘

",l

‘But the housekeeper, ahocked to ‘the’ depths of her 8oul,..

 Made a apecial novena for poor Father Cole,,

ra it Pleaae don't let him get woree,"she begged Saint Bernadette,:‘:

""ror I saw. him today'with e Gen Cigarette.:v’

RN

' And in awe she .confessed to _the Saint,maé;she'kueit:' .
',"He-has ordered pyjames aud also a belt.: " o
hnd;himaelf once 80 Baintly, so good and devout‘ . 5
Got his ‘pants preaeed three times, and ‘he not going South,‘
.'*~i‘m~afraid it! s his. mi:j/sbef/tee gone on the rocks, *\i‘u'
& - .. . For hedeent to St. JonTs for.low whoes ‘and silk socks,.; ‘
1 AN ' ‘ e - 7 ' . . ,
:', N y . »".' B T 3
_\ i ﬁ‘ . @
\ ' . ST ' RN
. ! e Rt 1

.

44;3

e . . 2
e e e -,

w

P




T St s - - N
N P

P

e e e e = e D L L

PO

'''''

e

‘,.

+

a

: ‘For evety moment the Curate could spare e

95

. . ek . i'. . B

Before he gets worse, Lopd, pleaée’ graut me my favour, S

"For he's talking of gettin '1ectric shaver._:
The revitel:laed parish all workad with a will ,
In erecting the splendid new church on the hill°

And -‘soon 1t was finished—-the pride of the peg:uple--l

With ita long, vaulted/ aielea dnd’ its sixty—foot ateeple..'.~
- Game ‘a day when the autumn leavea. tinged with a blush,‘
"“Aud nature was buey with palette—and bruah-»-— R

And t:he autumnal sun’ struck the hills o a_ blaze, o
In one brazen fling ere it smouldered in haze. ‘ ,,_‘;.
The Pastor was ailingj. and kept to- hid toom, .
Father Bly had forebodi’.nga of impending doom.-':

Was apent by the bed in & chintz- covered chair.';u:.“";‘ . .
They talked of the Fathers, the’ Church as a whole. :
. of heresies, achisma, of body and noul, c a_| to
L of todpy 8 Neopagans, and dangezs that 1urk

In the modern trenda, to parochial work. ‘
They convereed pn the war, and together they d pray. i

Sayigg Matina and Laude for t:he following day. Pt

. Day in and day Out Father Bly would \‘be there’ o

To read and go talk and l(-o jo:ln him in prayer,' 3 "-‘.
And o;ften the Past_or wbwld sink 1nto sleep ' '
While the Curate ‘a - 1ong} thoughtful vigil would keep.
Recounting the wiadom o]f Pastor aud Friend '

" Ke the Angel of : Death wias now poised to descend. .

He mentally reviaed .whajt the Pastor had Baid
As he- sat there aud}watched by’ the  adide’ ‘of the bed.___"

Just what had he said their last couveraation .

- On a: jumble ‘of top:!.cs og Life and Salv’ation?
© 0oh, yea. he had said" thqt "the text books and college

Could he eources of science. of arr and of knowledge, s

Tuehen Wiedom, without which the reet apells dieuter."

Pather By’ realized, .as he Bat. there in thought, P '

ﬁdﬁ idng and hov dearly that qiadom waa bought 1_
Y&s, knuwitdgi ia bought in a- defiuite span, _—

: But the stern School of Life, ‘in wh:lch God ia Bead Master, )
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But wiodom on terms of. the long payment plan.-‘.- RN ‘ M R
, l‘He had oaid, "Be it glan/d’ular ot be it grace,:.' N . , -
“_It's a normal reaction, in lpany a case. SRS - -. - B
"l‘hat in Life 8 middle years, from the btow of the hill, N
Co "'l‘he valley ahead seems serene and more sti.ll. "{v - \ \ N ‘
- . PerapectiVee are changed : and much sharper in waya' - ;'- " .f s,
A more definite pattern loome ‘out” of the haze. e .3; : \ ' e
.“I don t undereetimate youth's early light, . W ~f' N
,Nor ite glow and its brilliance, eo joyous and a‘right. -
I don t claim:-1t' 8 Nature Y unchanging fiat-"" B I
. Life 8. complex io not quite as eimp’le @8 that. ; . RaEH
' .But 3.1: ) general enough--l'm not judging from me--
"'AFor I didn t mature till I turned sixty three' T 1
'But all joking aoide, I'm not judging James 001e. b S
'_Nor making deductions from ome."to the whole, G Tl ” DL
But T claim that most characters here on life 8 etage ) S .
’ ,Only fiud their right tempo around middle age.
- And-X oftentimes wonder what .gentius would show ‘
_ :In uome men had they lived beyond forty ‘ot so, B ‘ ‘ ) ~{
\v‘/"' '—"For age and experience digeots oome truth

i That seens just academic in’ earlier youth. T R B
When wisdom ie blended with teehnique and rt(lee, ‘ N
"And the mere etudition of textbooks ‘and schools,

Thought seems mo}e dynamic and viewpoint leae static,~'

8o that trensmuted action becomes less; eratic, R

Oﬂ at least, ao it seems in the bright light of noon,

":When .the morning migts vauieh? in Life a middle June. '.
.,And though it may find us half fool or whole oege, ' ; RSRRCURI §
It's l:he true dawn. of; wiedom——the youth of old age.”- ' h
'LI am speaking,' of couroe, now of natural psychology, R ‘

Fpr I sae you would counter with a, point in theology,.: Lol "

o Youth favoura the ptesent--the short payment play-- " ‘-“',';' o

But gilt edge and long terns suit the more’ mature nan.-. - A
Painting and" tuahing. youth runs up - Life 8 hill s
o ,Oﬁten missing Life B beeuty by tuahing at’ will, °

When he aen ftom the crest the calm Valley of - Hope,

'_he pieko !lo\u:o while\gently descending the alope.
EEREA . H »
b ‘*-.f_. "‘- o i iy ) ] ) X . LT L. . v o . N .
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Before you dec:l.de to upbraid ot abuse,w-,.- .

He may still have to gtope before reaching the ,end’.gl;

"_-He may etill have r:o lean ‘on ‘t:he ‘u‘a. of ‘a friend“

Becomse normally less sfter manhood's high noon.

It could be' that Life's ribbing has polished: cne'gem, Y

."'_But the crystal seems clearer 1u manhood ‘s P. H.

| ’ Life seems ~11ke a. telescope, Blurred and untrue, ;"‘..' .

, But: the more it 8 extended, the clearer the ~viev.. 3 -
' ‘:"'L‘he curate inetinctively reeched out to bo_lgl

_ < The: haud of t:he Priest

"“'-"“'While he scill vaa reaolving t:o keep ;n h:ls mind

'Ths lesaons the Pastot waa lsaving behind. 4 :.- '
"‘rhe legitimate msrr:l.age of labout snd prayer ‘
Begets Li.;fe s choicesc blessinse for man eve‘rywhers.

Just see yourself firet 1n the other man s shoes._;‘
- The thoughts and the act:ions of selflees love . '
Are like incense ascending t:o' Heaven above' B o
Hen ‘are- like w:l.ne that 18 aging in wood-"" = A
They will sour . :Lf ba.d but: 1mprove :lf they Te - good.i ,r' :

But this. BNPinS and leaning, l:h:l.s oeeking a boon, ¢ ,:"";I. o

Whieh was now Bfwins co1d- RS

Self-sacrifice, often when open
Will tarnioh because its 18 held
Oft times what; ve, think are but
Is the shsde of God 8 hand just

g Wrote o capital H--“'

‘ "i But we ysnt our, own plsn-—egotis\tical fools-- & o
When the edifice crumblee,‘ v alibi still. i

to sight, _‘

‘to: the light. %

....

shadow and stress

- outotretched :ln carass....
Ask for 3race and. for guidance,. for mitacloo, noj . ¢ -
Christ established a church. not a medical ehow.a
} ’rhere are fools who will flaunt Bis divine de.ctee, .
/ '.l’hen quote fataliot frsud like ':I.t wesn't ta be. TR N S
“LiKe the w.f/e who '8 dead husband vas poisoned with beer. LRy
oure Es w:l.lled 1t, my dear,”’ - V
Be gave us t:he blueprint:, ns we11 as l;he todls, '

. Egotisticsl,. critical, cynical men” "":. o PR -
Transformed many an esgle 1nto a ben.,,',-'-‘ . ‘ ST
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B F It vas juat after midnight, the Pastor awoke, "% ;i;}sffﬁffi, “2};;
= ’ "And he emiled at the prieet in the chair as he aone, ﬁftk-jidﬁj IR
% > '1 ‘-‘”Bon t “look- so doﬁpcaat, as though thia were ‘the end,‘: ,F' o i j‘“’
IR For ST cheerfully go to meet Death as a Friend. P
‘. é; ':Ah'lsoon 'twill be. over, now don T worry ‘so, - ‘ﬁ;%V

" But give me the Chu:ch s laat rites ere I go." oL . - §:,

.:{‘.{ The Pastot prepared with ‘his uaual devotion, A 3.' A:{ﬂ;f'r‘ -5%‘

VH 2:2\ Ahd ‘'young Fatherihly seemed to; choke with emotion, ; a %LH
o lehe Paator was then very quietf& shriven, -jé'F

. ] "The prayere softly said, the laat sacraments given. y . e .f'~
eE B '”;ﬁe extended hia hand growing cold now in, truth h..f.,f"‘ : If }f
‘ v j':Which waa silently ?resaed by ‘the warm hand of youth. : s ,~ff
- Ea T"Thia 18’ just au fevoir, lad,"” he sﬁid with a amile, o V,'_L;if, "k;.

oo ; ﬂ;}"Don -t mention the church when Im there in the. aiale, ':, :“'

o - ;For stealing ve know’ As diahonept and rash , :

f;. - jf Regardleaa of whether it's credit- or cash.u O ‘

o ' And the credit 1s.yours, that 1t K:) 'faLt accompli'-—"

p; : pid you notice my Freneh ;since I turned eixty three? -

f\ | - 'JCheer up, ™ hav&;prayed”for this grace -0'er and o er,'.n- ‘

,:7 h - ‘And thank God:you're’ the Priest who 1s-here on'the;shére;f‘i .
g : 48 I Bail unobstruaively out of Lif? 8 Bay,. ;' . . ~‘?“ %t
S “And _tay Goﬁkeep you, atratght on the Altar's Highway, ' f R f'ff

‘,?“ a “God_ keep ‘you. and" help you and, bless’ yow, my som, - ' 'g
’L' ﬁ..» '»?For the work you will do, for the ‘work you have done.& . -}f
:ﬁ“f;fi “-Give me a memento...and still...carry...on, P f. . {.E;

m ';; Add...be...of.,.good cheer..; ". and the Pastor was gone.;df_ SEERANS i
;a\i* f. 'Father Bly"%tood a while gazing down at the bed, ) ;. ;4.9
s _ Then he snuffed outnmhe candle--the Paator was - dead. '_3_"' S 1
¢%'3': . hoﬁneed of adjustment, the featutea vere aet L i ] ; '?
i ;f; _ In,the peaceful respose of a quiet, holy death . ;;
o . ...He folded the hands gently over the breast o [ IR L
‘ii7 “egethe aaintly oid prieat who had earned hie last rest,” ir,., j‘ f%i

. He,finiahed his prayers “for the dead pastor 8. aoul,-r T :..5.,‘§

i ;: ~.Again pondered the wiadom of. poor Father Cole. -}_ A "t"; ﬁx ,_fﬂf':,
,f ) . :?he dawn weo Just breaking far off to the East ' . 4

- j%" :'; As he atood by the window—-a lonely young prieat—- . 1?.
ﬁ_;wm_tﬁw_n“w_mm e S . wooetoT it R S T ST Eﬁ:ﬁ:ﬁ!?:
5 T , - .
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ﬂhen eyea are - tear-dimmed we may see through the haze J'ff-

Deeper apiritual meaningtin God'e hidden vays; e f:f,{o -
" He wag finding himself, as. the Pagtor had 'said. . ¢ .

:;Z,J;E;' Ve ﬁﬂ For that wisdom 1ived on though the Paetor was. dead.-“"ii e ;} ‘:,;i”"“

£y

~,a&’5t‘The great sin of youth--intellectual pride—— ju"'.i. S

3$;.'.;3._Went out of ‘his; heart as the good Pasbox died.

t'And wisdom was dawning.on young Father Bly

f's-’ As ‘he gazed on the dawn in the Eastern sky..‘. N .”ﬁg;V ) i'v RS

:.Now he 8aw what the Pastor had tried to impert, . IR
' " And aloud he cried out’ from the depths of his heart——'“‘ . N
' fg: P ) God, give ‘me courage, aufficient at least:.“ S t,b~3ﬁﬁfk'"f;hﬁ;;?
,;:;“,Tﬁ S . " To. pat into my life what I learned from that priest.";: ' R

B R PIURE R USRS
N Do : : e - L R N A : o
. a ' ‘Q-' ' ‘ ‘ ‘ . “‘, ." o ...' N ':, . . “‘ v ..'l AI "‘:’lr‘.o - ‘
o [ ?::_”l.nzahptfis the éentral thought.in "Theistory of Father Cole?" RERET
;. '...'_ o ,/ R ._,. - K . - . .- -, ) . .“._ 1 . S ' - v i o .
. L s .':' D ' s .“ ’, o i .‘ ! et ."'. " ' .

R 2.‘5What was ?ethef-Coiefsjmain'amhitioh?;iﬂodlvheiit reelized?

o ) . ' ‘ R -4-_~ - ‘,'— . i "‘ (’ 1 o -. . - ot Lo ’ - ‘ - .

Cu, P '% | | o - . o - EARI S
T What waa Fathex Cole '8 secret ambition? - How was it attained?

-I~. . - '. P N . e e "
[ .

T ;LA."In«what ways. were Father Cole and Father Bly ﬂlike?
L : Differeﬂt? TP T

e i_‘,'"?QSaf,What egotions ‘would” this story poem most. likely create in o .
L S the reader? Juatify your anawer from the text of the poem.‘ : ’iz
L . e - - ) ] o - . ot
‘ L o 1: Ty . L
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4_proae and drama edited by Clyde Rose.
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L

;épindrift and Morning 11 g L An anthology of poens by Paul-0'Neill -

’1., An Oﬁtport Life i 11 '~? R ‘f : -“5; ‘;'.”'._ . "; -

' The Death An Dallas p, 34 T o

o

3. Fiahermen 8 w1ve, p. 500 L T
:4.' Misaing the Fellera '-b. 58} » | ' | l
‘5. .The Cliffs of Bay de Ver:de-h.p..BIS""'~
6. Men Meeting P . 127 o '.:f ‘ “i . :; _ "1,%t

A;?.. To a Faithlée& Love . 140 | |

,B. The Little‘Schooner Josie F. "p._15&:1

o Bafflea of w1nd and Tide An’ anthology of Newfoundland poetry, o

Hemlock Cove and After - by Toim Dawe
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W e A
1, Lone Eagles of God ..p, 11 ' . T
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4. When Father 0 Regan Geta Back from St. John s;. P.. 22

5. The' Ballad of Pious Pad lp. 27- L e A
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'Competition 1965 S e ‘,-¢~: N ' _13 K
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I 'Uackman the Hero -. . Marcus Hopkins p; 21 J5‘~ ‘

PR L First Prize Winning Entriea in the Government Arts and Letters;“

'~Competition 1963 S . B o . S

I3 -

'1LkAn August Northeaster ~ Ron Crocker Cp. 77
: AR L , . - e
2, Dng --Fiah Sumner - Thomas Dawe. p. 83 . o y

[

"Poems of. Newfoundland The p%ize @1nning poems, in ‘the 0 Leary

s C o I L
. o ‘Newfoundland poétry _awa a 1944 1952 edited by Michael Barrington.__ﬁ,

' 1 Looking Down from "Jigger Hill"'a N Holmes H p';""G
'F%’-‘.H:: ‘: “2 -The Haystack'- Hilda Pye p. Q‘NZ?‘ ‘ iﬁf, :..i : :/I. ‘
| a 3. Jim Jonea the Trawler - Clarence Goole/:.' p; 16, ' uf‘~ ','::l _ 1:
‘;f4i Caplin Season —rBertille Tobin'_;nunla‘aA:° t.mAa: . L 3 -:J
'féz Caplin Tige s “Don Parsons pr‘;o[ o
" f'6 Ieland Born "- E Roy - Brown "p. 26: o 3. o T .;
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oa . -

£ ¢ Fishermen s\Luck - Victor Rendall’ 10&

s
1S bRt e i

‘;'12; Fog Song - Moya Murph‘-' {-110 _
. A ""./' RN . Ca o
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uNewfoundladd:Stbrigs apﬂ;BaJladéV'Vql,XXHv

Sunmer - Autumn 1973 .

"1 Snowplows - Thomas Mpore . ,727“
~ Dorzloadsiby Kevin'ﬂgjqr*,.. T TP

~"¥. The Wopses' HNest - Florence Miiler ps 63 0 N

7 Lo
0 h
49 - .
. ot e R — e e .- Y ._w-.,.-.-“« ~

3. A Soldier's Farewell-- J Jones ‘ P 55
L : '
4 Captain Jack Randell ‘and the "I'm Alone" -. 0tto P. Kelland P, 45

»

5 The'beath of Waunathoake - G. Hoakins p. 56 lzll,:'
. . . ) g

)
Y

1, Bailad of the Nebtuné bf‘Har£§‘Catteq; pe c O

The Newfoundland Quarterly Vol. L¥V11l No. &'~ Winmter 1972

o -

2 ' » . . P

-2, Wented’ Wives Who Can Cook -'A R. Scammell’ ﬁ, 65 = e

A. : T
3}‘Smokeroom on the Kyle - Ted Ruaaell L p 103 L

¢

, :4.'0verheard by -8 Stream - E. J Pratt §§ 135 S .
5: Aqnt,Ma:tha;a Shggp‘b-xllis Qoles, Dick Nolan P, 1825 : "
' 'Seé.Rddm:byiﬁ.A. Parsons ,, *'. v L o R fﬁoift-."
L T {-:~ e T LT -
1. Thé Thfee Bﬁocﬁersf ,p; 25 ° '_ ' L ' B
2., The Gloucesterman ‘ 35 S N
3 May 24th. (Trouter s Day 1n Newfoundland) ,.p.‘lbl . l /
. . ‘\ 4- ) ' - .-, ' ~4o'. ' - 4
The Rote by R. A Parsons . .
;'1;:Shipwrgck ' ﬁr 17. 4 ' J , ¢
2, ’Noich-iivet SR 39 T T
‘3. The ns{lad of Billy London p.97 A y
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: ) 'The Legend of the Isle/ by.R A Paraons L
“1 The Legend of the Isle J 11 : ffﬂa‘
' A Clim Be of Newfoundland as_ it was and eerit ie in oetr o
' _,picturee by Solomon Samson\edited by Dr. Robert Seunders, J D ( Tl
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' N ‘ ? , 3 To an Iceberg p.'14 ' . E ) o o
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‘»lhe ﬁen'who brought Cod’s word to*thégﬁﬁgged"coasts of Nehfound-

:_land are the heroes of theae ballada of the North country. Told

Te

"INTRODUCTION g

¥

« - 1 /

in the direct and picturesque language of the fieherfoik ad‘h

farmere,‘theae otirring poeme portray the aecrifice. courage,

i and humour of the early pioneer prieéte vho toiled in that ex-.

acting vineyard. .y L . ‘

i In thoee days, when the prieet was called upon as: a matter of_

course to aupply not only apiritual guidance but broad eocial

eervices - eLtending even to medical and dental care - the

1c1ergy was . literally "all things to men' Their trialo and

’ achievemento, their heart seafching and theirétriumphent faith,.

live agein in these ballads of the. Lone Eaglee of God.w

‘ Born in Harbour Grace. Newfoundland, Fether FitzGerald' v

.\.’

i

:litetaty career begnn with a tale of Labtedor,;e eouvenir of

3& vieit there on his firet mission in 1923 *, This was followed

A4

: by a auccession of stories. articlea, and poemo, written when

1

‘the demands of nis calling permitted.

—~

- *': i

In 1929 he received a fellowship, and wrote a thesis ‘on”

"Civilization in the North"‘ in the aame year, he received

1 his Doctorate in peychology. Subeequently, '8 prolonged

'trip to the South Seas with Commander Eugene F. MacDonald,

_Jr.y of Chicago. furniahed him with the backgroqnd for other

ﬁs di&ﬂ in va York in May 1966 nfter ‘8" ahort illnesa.

.'etoriee, which were well received., On hie return to. Newfound--cﬁ
i land, Father FitzGerald dedicated himaelf to celebrating in .

verse the daeds of his heroic predeceseors im his native land.
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Bilet.

| Trap ‘skiff.

‘leqtegimanr
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‘Béllacértériﬂ.”

‘Cuddy ‘sweep.

.gﬁpdgel.” !

" cuddy

PR R S
SKIPPER 'BILL, -
Eidi@pré:

s1ob.~.'l

1  Slob hauling.

g o

o

R S SN

T A s
T s '

) small‘fipevoqd'_ R

A large open fiahing boat ‘used

X . .’\".
for hauling cod traps. T

';‘ A man hired for the winter -
montha for genernl work.

e

S

beéﬁardﬁbdr,'diliddﬁ;'ééd.I

\‘“l, Position of oars’ uaed in a\

’ trap kit 3Afﬂ

-

«

A wooden bncket uaed for ba11~=

ing water from a boac. ‘ .
: s B l: i ¢

An inclosure in the forwatﬁ part

of an open boat.:

~e L

A cap with'ear flaps, .usually of .

: o CoL T
" leathex. ' G
»Small,'looee ice.
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i

The slov proceas of hauling a!
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-~ , boat through slob with rakelike
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5 4V N 4
- v o - . ) .
~ " 1
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Co ,, Hj.Iéi'IEﬁARYQTER!:{-S”_ ,‘ /"‘f ‘
o 1 ABSTRACT wonns- Words nami:;g ideae 0T - quancies which N o
;i!i ' :.? ‘ﬁ I ’ éannot be known directly by the aenaes, 56} ex—': o ';é;l.
// BT amplg, the words. HAPPINESS,; Fnennou, and %EAUTY

7 : ‘~._ - - D

are abatract., o : f T

e

. . . . - . : -t . M .
oo e . e ‘ ., . I . . . . . - s

:fg::_}ﬁ}“plfh,?}”rBAipAD, A narnative poem, ofcen meant for singing. '«f.b .gi-\xta.lf

T L t, 'i;;' characterized by simpliciby ‘of language. Ba;&ads

MTJi‘:“'»f 1) ;' usually deal with basic subjecxa &uch as love,’ T .;ﬂ

. T - ' \ s

‘r4»‘ J L ff :" honor, ‘ox death The action is- brief aud to the

R

,;'ﬂ.”, jﬁ' .~f;; ’ “~point°'1t 15 often developed by. dialogue. Vith a8’

TR O .'ﬁﬁé :'LiA , minimum of deecription ‘and’ characterization.- The

‘ . = deviee of repetition of a line or 1inee contributeS'} -
K . X .

‘oi;-jf' rfzupﬁp f".'fé to the muaical effect. The ballad stanza usually ;;r'f'

,r;’ii"r';l”télﬁri‘?;;lfi coneiste of four linea, with the secon@ and fourth

- :% ﬂ';,.;‘ lines rhyming. A FOLK BALLAB as’ ita name suggests 3;:' 1

f;% Af_.flﬂﬁjl' e ffr'mf¢;.l comes from the people, it 1s passed down by word
I NN L : : -

R T L of mouth for generations.- LITERAR& BALLAD has the

ce R 2

v

C . chanacteristica of a folk ballhd but it has a .
- C ~. ’.' .. ’ - «n
B i w . e known author and 1t 1s written down by ite authori .
PR L ST o .o L :
R TV 3 CHAﬁACTERIZATION . The technique of ehowing what a persen 1is
'} TS ;:;1',“' co :  'like. An author chareeterizes a peraon by telling
“-)3,;““£i*15§«w1 ;mff : ,‘vahat the'pereon eays, thinksl gr does- by'celling~ lff.‘_'ﬁ'f a
k o " e, e e what others aay or think abou‘f and by pro- ‘ "v-‘f:‘
= o 'L..-'{h;'.f?’_fj-viding details of his dreea and ap'earance.' }n_'7 R
L AU :;‘ﬂx' B S A o ".‘”f “"VJ'—fﬁ §
B L ST T ‘ T EDAPUEA T e T
" ' ! LI ) '\\\* ’
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"q;. CHARACTER SKETGE.

[

6 COLLOQUIAL.

I

T fiction the author ‘ean tell

,'t”and actiona, and.rhroogh'othera

;to conversation.

‘and contractions and permits a certain relaxaxion
3{'1n the nicetiea of grammar which are’ observed 1n
more,formal.usage. :
COHPARISON.

;;§5.two thingé.

- is-as;dense as London Yog.

':the Edg'end
feet.?

" CONCRETE WORDS: -

& N

.

’ '. .'\v &’.
the reader directly ..

about a person s charaeter. .fn"drema or dn & | ..
'dramatic ahort story, the-author can reveai B ;
Lo character only through a person 8- conversation :

'commente‘about
him. . N - ) S " '.',“:'
An esaay devoted to characterizing an

individual or a type of‘individual.' A charecter,

'sketch suggests without great detail, tﬁe ehief"'

.eharacter traits of its subject.‘

. ~41.,‘ Y Ll ' . . J T N ‘ . b .‘.-..
5. ACHRONOLOGICAL ORDER-

Arrangement of events according to
the order 1n whdch they occurred in time..

’l

.

It includes usages euch as slang

o
.0

)
>

The technique of showing the likeneases between

-~

Or a comparison mey be

‘}g;ﬁeéa too'things 1n different classes, such aa

a cat in-"The fog comes/On little cat

Worde naming things which can be known dir-

eetly by one of the five sensea, the opposite of

e [
' .
' ; . .
N
! f
P
i ! .. . s
. . T T e aror T
Dl P TP e e Ul S
. o . A
: . . A I - . v .
' C e e
s

Colloquial 1anguage'1s rhat which 18 appropriate

R T

A comparison may be literal'~"This fog,.

T

' T e

2 g,

s

Sy e et da

ST R

PRI

Ieninda
v,

P



9.

10..

11,

. : .. . . ) —

.

coanxcr-‘ ‘A struggle of some.kind 6n7wh1ch7arama?aﬁd

~fiction are based.' Conflict in literature may in—

volve ‘a struggle of man againet man, man’ againat

f,fnature, man againat the universe, or it

‘may Be an

inner conflict, in. which a character attempts to¢

funderstand a - aituation, to overcome a. fear. or -

"to make a crdcial decision,,for example.

.fliet. Hore than one level of conflict

N

A

t

COHNOTATION' ‘The emotional associations which o

oa word, apart from the dictionary meanin

[}

/

" word. “For example, the word DEAD in "We'

8 dead ehicken for dinner,' although acc

' enough, calils up an unpleasant connotati

- .,

%-CONTEKT::

good writer chooaes words which will pro

associations'he.desires in the reader's

The words or'pasohges aurrohnding a te

‘passage in speech or writing.~ The‘meaming/of‘a

o

Literature

':may dial with physical mental, or spiritunl coun-

may be ‘ﬂe '

i preaent in one single work of literature. ld

ne has with
8- of the
re~having

urate

on.; A

duce the:;

responee.

rm or ..

‘word or passage ahould always be determined in its 't

:contextr For example. the word RUN mean

<

quite different in these two coutexts"

a run in the ninth inning and "He had a

' bad 1uck "'=:

T "

8 something
"He scomed

run of

&

e e e »

“/ff'f
< -

R T R

.0 . -
B L L T g

..
Retibnin et oo s

e

B R et PPl




C,e. 7 712, CONTRAST:

13. DEFINT

14
M aat
e . [

‘gib;' DESCRIP

) ]

'16}“.bIALOChEE

17.3 END RHYME.

" - - '1“: - . -
L 18. EPIC:

Ja

14l bENOTATiON{

TION'

115

The technique of ahowing the difference between

‘-‘two things. A work of literature A - often baaed

~

on oouttaetfoffcharacter, or oftaetting, or of

L]

ideas.

TION: . An explanation ‘of. the meaning of ‘a word or'

ooncept. The nos t - common - form of definition

. first determines .the class of the term being de—-

fined_and then distinguishea the term-fromyother

’membera of the same claas. For exohplel a:

definition of LION ia

 four - feet,‘a tawny coat, a‘ﬁaﬁe; a. loda‘roar, etc{"

[

(All the characteristics that distinguish it from

- o S o
: other animals) oLl

e RS
. \ N . M

‘The'dictionary'ﬁeeniﬁg]of‘e'éofd.

. . v
-~

Writing which deacribes aomething.f Good

descﬂiption usually is-a result of the use of many

conctete words and specific details.

v

Conversation between two or more characters.

A word at the end of a line of poetry rhymes

¢

with the end word of another line of poetry.

-~

long natrat;ve poem whiph tells of the: gdventurea

and achievementa of ‘a hero dmportant to the history.

l .
l

of hia .race: oT natiog The ILIAD and the ODYSSEY

'
are Gteek epics believed to have been written by
) ' A . ".

N

"an animai‘(class’ thdt has :

.4

. L
3 2 pemiew M s A e s

A
A

+ IR .
24 TG YRR SIS TR PIRCEIRR =
;‘:ﬂf,‘» ﬁ-'.",‘d;,‘;—'(:ﬂ;\u,wd'd ot et ddhacnd



e e TR

o\ raeiionn ot o o et 7

cee T by

c-ﬁomery the Aanain 'by'Virgil .telle of a Roman}

nero' BEOWULF an old English epic, -celebrates

=3 N
the achievements of a. Germanic hero."“

' hl9;‘ EXPOSITION' Writing which explaina something. 'The be=

ginning of the plot of a short story or drama is
I \‘ called the exposition. In this section of-the
plot, characters are dntroduced and information'- ”““W
'_fu about their present aituetiona is given. ~iu' R

) essaya; exposition ia the explanation of an 1dea
0T tping, rl
20. 'FANTASY: . Literature which deala with the unread vorli,
| Lo ‘ P . :

-

such ae Bradbury s "December 2001. The Green Mcrn;
ing g In, fantaay, characters or events or setting
. . “ ".. '» ‘ . ,‘
e may be unreal. S N - ‘

R L o R A L P
21. FICTION: Imaginative writing, as ‘distinct from factual re-’

porting. The term FICTION ordin;rily refers to
novelslor short stories, but it can refer to- any - )

C.' 4‘narrative in’ which characters,-setting,/or.events~

) are-imaginatively created. -For example, the‘biog; l;
raphy "Galileo..the Stargazer-Who Defied the World,

in recounting imaginary conversations and in creat-‘

' ing some imaginary characters, contains ﬁictional

elements.

5522; FLASHBACK' An episdde which suddenly interrupta the action

of 8 story ‘or - play and shifts to an earlier time.-
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' :25,' IMAGERY: The collection of imagea in a work of literature.

‘ | "év 26’-

AT

IMAGE !

kéfétf
The purpose of the flashback 18 usually to explain
'aomething, it supplies information neceeeary to

,underetanddng the characmerp‘or ‘plot.’

' FOLKLORE' Saylngs, songa, poems. talea, 1egendd, or 8ny

pieces of knowledge which have been handed down

by uord of mouth fon generations until they have N

become 8 _part of the common heritage of the people C

' of avreligion. Folklore includes not only folk

ballade, poems, and stories. but aleo folk remed-'
-~ 7
1es, superstitiona, heliefe. and customs.

N s A

'A’wofd'or representation that .appeals to one of -

'the five‘eeneea; .An inage creatEB a picture or
' . 0 i
suggeeta a aenaation of eound, emell, taate, or

,.'.

touch wAn 1mege is/always concrete, neuer abstract.

LY

. In some literary worke the imageryacentere around

& main image. _{

4

INTERNAL RHYME. Occurs when a wotd within a 1ine of poetry

IRONY:

:hymee vith the end. word of the same 1ine of poetry..

3

The contraet between what agpears to be 8o and what.l

'teally 18., Irony of statement cceurs when a writer'

:pr epeaker appears to be saying one thing but is

-f'teally aaying the opposite. Irony of situation »

occuts when the outcome of a situation is. oppositef

) to what one would expect.ag I "} ’ S

. - - 1
o e o . - Certee e .-»-...-‘...-.u... v
~ L 2
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LEGEND: “A narrative. eometimee based on histEFi%?TﬁEEo

or events, handed down from the past.

‘LYRIC:. A poemswith a single speaker who expresses personal ‘”

118,

thought or emotion about a subjectq Most lyric

poems_are particularly melodic.,f

METAPHOR. An imalisd comparison between two basically :

unlike thinga which are alike in some way.

L

-  reader, viewer,or hearer. .- i,/'g: W

S S o

.'hOOPr The feeling that an: artiatic work produces in ‘a-

‘./"

A‘MOTIVATlONz The ‘reason -oT reasons‘underlving the‘behaviour

"of a character. If anfeuthor'has'skilltully motdv<

ated a-cherahter,_the reader will believe that the

;_cheracters behaviour is not only poasible but prob-.

-:&bl.e. . - --'. . .- ) ."-’l‘l é‘

OBJECTIVITY' A term applied to an impersonal. unemotional

attitude of a pereon toward a subject.

- is objeetiVe reveels no feelings and expreeees no ’

. opinione toward a subject.

//

A writer who.

/

7
o,

PERSONIFICATION. The deviee of giving qualitiea or ob—*

. 4 .
jecte chsracteristics of a human being.

.

vpresented. Point of view in fiction refera to. the .

teller ‘of the story,

'eyes the: reader sees’ the action. _

A,POINT'OI,ylEW:. The vision through which s narrative is

to the person through whose

X
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.}pungl_Aepiay'bp.wo;dsidepenﬁipg oﬁ’tpp';brdé whieh:poppa -
o : aliﬁe_er one woide;iih'ﬁ*deuﬁlefﬁeaning; T
o i 37, REFRAIN-i A 1ine_5sgiiges.r5pea:gﬁtaﬁ cngain:fQﬁé;valsf&n
- jié,i.inyruﬁ:‘.mhe beat. of p§9ggﬂq; iq;try.{J ":, o

F_; L s 39,4 SIMILE" A figure of apeech in which twoﬁ?ifferent things }

v A

|,"', . ) . i - ) s - °r~ 83. o . . . .o ».. ‘l. ‘ .
- “ N . . Cs

40, SONNEI:e A fpufteen lipé-ljric.poemqusipg‘;hyme;:'Although
/ ‘ : - sthere are manylvariations iniepnhet~form, a'éonnet_

;ﬁt: uaually has a five beat line and ‘a definite rhyme

£y

S . ‘ S acheme.‘

- T 41 SOUND DEVICES' Iecﬁniques‘fdr pfo&ucingua.musijhl or - -
pleasing effect in literature, used eapecially in
Jl.”L':“ AR -‘25“ poetry. Some of“the\ﬁqst eqmmqn sound-devices,a;e

Ll

: ',f  g the following. .
T (a) ALLITERATION <.+ the repetition of the ‘sgme’ be-
t . . : - ) - . ) . - - .
' . L N . , R N . . . M . .
: ginning sound

~'..(b) ASSONANCE: ... the. repetition 6f a similar'
. J . P . .

. voweX:;ound in two wcrds ....

P

- LT e e aounds in two vords ...

. . oL - o S .. ) .o .
e T x R S

v ,
LI ST SO L
. " - - W . . AS
v - . : . .
[+

having some. 1ikeness are compared by the. use of 1ike‘l“

.(é).RhYME,.}. Tha repetition of similar or identical“f'
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SPEAKER' The person suppoeed to be speaking or thinking

in a poem ‘oo not always the poet himself. .

_STANZA.‘ A division of a poem, often determfned by repet-"

itive unite of linea.

'

SUBJECTIVITY' An extremely personal attitude of a person'

e"'

' toward a subject. A subjective writer expresses g

o’l

his OWn feelings toward, and opinions ebout, hisi“- '
subject.

’ “.\ . '; L . ‘. L - ‘ .“\ N

SYMBOL."Something ﬁhich'stando fof, Jor nepreaents, some-

THEME:

thing else .ll as the Stanley Cup repreaents hockey._

The major 1dea of a work of litereture"what tﬁe
\

",literary work meana.' All parts of the piece should

. soqizw&y, The theme is often not stated directly o

.[foﬁz:-

. voice a apeaker uees

c ntribute to, develop, or relate to the theme in

end;usuelly any attempt_to reduoe the theme to a
etatement ove:91mpli£iee the meaning; How;i

ome statement about the meaning may help -the

’reader get some idea of tPe work of literature.'

.’0{

The expression of an authoﬂg attitude toward his.;‘

“;aubject. Tone 1naliterature resemblea the tone of"

for example,'a piece of v

"work may have a. humorous tone. j

B VS SR

Py b sty 2

VERSE: Lines yhich emplo rhythm and rhyme. A diatinction L
: i

. should be made between verae and poetry. Verse‘g_' %
- . o T %'

. Lo ?

N Lot . § . 3
SR & J
. . o . | - . . \‘ . - U j_:__‘_ R “'-u-u.—.._. - "i’

N ’ ' \ K ) ] '_!. B “*"‘ 1.‘(." ‘—- ':t,-sma_.:.a.ﬁ
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P Ak s Y

i usu.ally refers only to the technical aspects of a

L ' ;< poem.. Poetry expreaaes a meaningful experience of .

. . oo . s . . E o . T
o . . some kind. . :

Al . ,' .,‘ -

,The‘ w'o-.rdﬂs h -wi:iter- chddséa.
, PN |
'chooaes only t:hose exact words to expresa the 1dea

[ ‘WomD cuoxcz-‘

: P he Wishes t:o convey, -ag well as the feeling he
i -7 C L
- - s - . - ' /‘
. : o o wiahee to create in hiu rgader.
- . . "'o
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-w'§h6h rusea do poor humans uae, to cling t:o happineas. '_

No. 5 o RN .. The Trial of Ann 0 Dell

.‘~This is a” tale bt high ideals, of graces that smothered pain,"
© The ; tale of .a chalice hard.-to drink, 4 story of loss and gain,

: /0f a son“and.a'mother whose hearta were. wrenched in an ordeal

l/each ‘tried to hide.;

, /f’.,/, 0f Ann 0'Dell - whon I. knew quite well '~ and of “Chuck“ Ner son
// L who died.

.He had served my- Masses a few years back,- a little tow=-haired lad.. .
‘»‘Freckled and frank and fearlese - not an angel, but ~ not bad.
I watched him. grow, as t:he years vent: by,‘ and he came’ to nan's
estate, . -e : A "

- A balanced soul in a. husky frame, as. he leaned. on my'. garden gate;

And he stammered the. w°rds which vere no Burp\rise,“"Father, ]

It may. seem. odd . : S
. 1 hHave prayed for light. and I think I m right N I.’., want to.
.work :for God o oot ‘

-

,l

A 1itt1e w:idowed- 1ady looked frail in the weeds she wore .. . \,’f .
~’Big B1ll 0'Dell, the blacksmith) had died eight. years before:.. . '

.. She had come to hear the radio, apd-asked 1f she might stay

To hear the saports announcer :: for the spor:a were held that day.- ‘
"Like candles, in a holy" place, her eyes lit up with joy.:
 When she heard the commentator laud the prowess of 'Hex’ boy. -
‘Her waxen cheeks were roughed with bliss, ~as she heard the ‘college
yell ..o L ’
"Twould .do you good -to see the smile on. the face of Ann O'Dell.
MThe ‘blue .and gold wing once again!' ‘the shout,rose to 'a scream:-
"Led by Chuck 0 Dell from Trish Town, the capta‘ln of the team.f’

"Came a time, just teﬂ years. later. to this day the old’ folks tell

- Of thedir own first’ priest from Irish Town who was Father "Chuck"
0'Dell,

. Big B111 0" lﬁell had been known well, and every creed and class

" From far and negr, -came in-to hear, his son's Fifst Holy Mass,

And many a teat unbid’den fell, "and many.a "throat  felt dry, ° .

-And many a8 stern, bronzed fisherman stealthily rubbed his, eye. :

Thed; on the- kneeling worahippers, an.ave-struck silence fell,

“.Broken only by a whispered prayer, or ‘the -silvery tinkling bell, ,
As 'his mother, kneeling at the’ rails, in calm and holy joy, .

' ".'Received the Bread of Angels from her newly ordained ‘boy.’ )

‘T,he_call of Christ is paramouut for everyomission priest,
~ And the’ China Miseion called him, to his wokk in. the Far East.
" His prayer, a dozen times ‘a day was, "Mary, see het- t:hrough, R

' You know the pain' of parting, that sword rced your own heart too.
And now, perchauce, their last. on eaxth toge er was this day, :
- For Newfoundland from China 1s. eight thousand miles avay. - o

" The weekly coastal. boat from Narth. was now quite overdue;

: .“-I-l:la‘.route - St. John's, Vancouvu‘r, and thence to far Pi Wu,

.Bu:-neither mentioned parting, though their thoughts weren t ha.rd"
t6 guess, :

e

"NNL.CS‘\ e

-

SR,




Thé‘f" 5alked of joys and struggles past - the screen we 11 draw
on/that ~-." - ¢

‘8he in Her same old rocking chair, he' knelt upon the mat.
Though a man of God, he was young in years, an& not too ‘old to

. T . weep; . . : -

: oo )He laid his -head on hia mother 8 knee, “and he cr:led himself to sleep. e |

E Again “she saw the boyish face when his nightly prayers were . said,
And he. kissed her.' "Good night, Hother " as she tucked him into

bed,
Just a frail old- grey-haired women now. and goon to be left o
: alone; | .
‘*  For Chuck, her boy, her prieat, her joy, ‘was. all she could call B
~ her own. ) e

‘Her scalding,' silent teata bedewed his flaxen, toualed hair, / '
Like dewdrops from the heavens, when t:he 1:[.ly droops in prayer:. .

e Why did he have to go so: far‘i Why must she bear this loes? L .
.7t 7 .-+ Ah, Ann 0'Dell like .others, you are called to share'lis Cross. AR
L "Dear Saviour, give me - atrength" she ptayed, "the boat. has R
s -~ " crossed the ‘Bay..".. - RO : . -
- - Just'a quarter of an hour was “the usual delay. N T,
P ‘The minute’ paesed, and still he ‘slept. - Thougbt she o 1111 let |
o hia eleep. ) |

" We are - -poles apart from far Pi Wu. and the Beas are wide and deep,‘ -
And one veek more ig a puny price to pay for . the years ahead ve 0
Years. of. valting of joy. \with my priest, my boy Ah, surely ', }
‘God will wait! Do e
: He underata‘nds. just: a minute more and then twill be t.oo late..l

‘ o '-, - Bu/t A coward 8- weaknees knew no: place in the soul - of Ann O"Dell" ’
Vool . Though - her heavy heart beat muffled sounds, 1ike a leaden funeral
i .7 knell. : )
© '+ ! ""Dear’ God"' she sobbed, "forgive e, for the thing 1! ve almost
done, .- .
© And glve me g,race to conquer, and be worthy of .. my son. X
T The she drove the sword .of aorrow to the hilt in her own heart.
- ¥ . . . As she-  bent and kissed the flaxen curls, saying, "Son, it g’
. * time to part." _
’ Dry-eyed like soldiera called to arms, they aought each other s .
ST gaze L : '
For one. brief- moment standing at the parting of the ways.
o " Words, aré but futile when two hearta are filled unto the brim, . o
SE But never ‘was' he more proud of her ve - nor she .o, more proud of him. '

- N

In dreamy, far off China,' where the changeless years move Blow, .
) .. .. A% the \ﬁget of ancient, Jealous gods, where the cherry ‘blossoms blow;
¢ . . Where sampana, junks and. rdckshaws move leisurely -along, ' :
o "In the shade of tall pagodas, within sound: of temple gong;
" In little mission compound in .the heart of old Pi Wu, -~ -
" Chriet's Legionaires toil nobly, ‘but. .. "The 'labourers. are few..
‘They oft-times kneel beside a mound,  and recommend to God F
A ‘valiant comrade of ‘the field, who lies beneath the sod . ,
o Feor just one year he laboured here, zealously and well .. . ;v
AR Am’i ah a. cronu 18 carved the name of .. Father (Chuck) 0 De11.

'
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‘The * aunlight‘s blood-—red track across the wa:ers of ‘the bay '

-le the mystic'road she travels to that grave im far.: .Cathay.
The - bqada ‘alip t‘hrough her trembli.ng hands - she counts them " :".“'r°
one by one;. . : '

She atill can pray - and mean e t:oo -,"Hy God
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- The sun that warmed - - long hours ago .- .—--that mount 1n far Pi Wu
“Climbs to the east of ILrish Town, ‘and warme the 'village too; D
'It f£inds "the cottage window, and _the cross she’® loveau g0 well, : s A
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Experimental Verbal Verbal Nonverbal Nonverbal
Boys Raw Score I.Q. Raw Score I.Q.
E. B. 1 34 83 44 101
E. B, 2 35 87 41 100
E. B. 3 52 105 44 104
E. B. 4 27 75 311 84
E. B. 5 44 92 48 100
E. B. 6 26 73 36 89
E. B. 7 38 87 41 97
E. B. 8 59 112 34 92
E. B. 9 29 78 21 77
E. B.10 49 97 39 95
E. B.11 43 94 41 100
Figure 1. Raw Scores and I.Q's - Experimental Boys

- The Canadian Lorge - Thorndike Intelligence

Test, Level F., Ascension Collegiate, Sept. 1977
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Control Verbal Verbal Nonverbal Nonverbal
Boys Raw Score I.Q. Raw Score I1.Q.
C.B. 1 64 119 56 123
C.B. 2 45 93 42 98
C.B. 3 44 89 38 91
C.B. 4 32 80 25 79
C.B. 5 57 106 54 113
C.B. 6 47 99 36 94
C.B. 7 36 86 39 110
C.B. 8 26 83 39 97
GC:B: ¥ 26 68 27 76
C.B.10 46 96 48 109
C.B.11 47 92 33 86
C.B.12 32 83 34 91
C.B.13 43 91 43 99
Figure 3. Raw Scores and I.Q.'s - Control Boys

The Canadian Lorge Thorndike Intelligence Test

Level F., Ascension Collegiate, September 1977.
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Verbal Verbal Nonverbal Nonverbal
Raw Score I.Q. Raw Score 0.
42 93 44 104
48 98 42 100
26 72 29 81
30 81 27 84
41 91 39 97
30 73 20 71
35 84 21 78
24 72 19 75
38 90 50 113
40 87 46 102
33 80 27 81
40 91 40 99
41 92 46 107
65 114 44 99
33 85 35 93
43 94 20 79

Raw Scores and I.Q.'s - Control Girls

The Canadian Lorge Thorndike Intelligence Test

Level F.

Ascension Collegiate,

September, 1977.
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