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2 curriculum in NewﬂxoundLand senior high schoole Irom 1949 .
-"_to 1978, end (2) to ascertain the development( of and the"r--':f‘;.;. [

- . ,-.current state of social studi.es in Newfou.ndland senigr hlgh B
o ”,'h.“.sohools from 1949 to 1978 by examining developments in ' e
: curriculum, °°“"333 °f study, audio—visual aids textbooks,'zi R
"i*'lj-feValuetion policies and teacher trainlngo AT RSP

o The; f£irat purpose. ci‘ the study was fulfilled by o

2 record'lng information taken from Department of Education

,‘;Newsletters, ﬂ T A. Bulletins and {.churna]..e:L The BOOks of C

W A N

N___________ewfoundland and’ Tb.e Histor;z of Education 1n Newfoundland. S

- R The Second and maln purpose of the study was | B

‘ , f ..:":fulfilled in two ways‘ (1) by sending s questionnaire to °ne g

i»'-‘-'-j;’: social stucies teacher in each senior high school in the } B

.”province of Newfoundland which resuil.ted in 260427 per, cent o ‘-
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CHAPTER 1 2

INTRODUCTION

Purpose of the Study:

The purpose of tnis'study is two-fold: (1) to
trace the historical develOpment of the social studies
curriculum in Newfoundland‘senicr'high schools from. 1949
when Newfoundland entered Oonfederation, to 1978, and (2)
to acertain the de?elopment of and the current state of

~ social studies in Newfoundland senior high schools from

1949 to 1978 by exemining developments in curriculum, courses

of study, sudio-visuel aidsd textbooks, evaluationﬂpoliciee
and teach\r/traigingewahese aapects will be examined and the
///////esultﬁ”arrived ‘at ‘by studyingvthe methods and techniques
R used by social studies teachers in Newfoundland.. This will
" be done by comparing the resulte of- questionnaires sent ‘o
teachers by this writer with the reeulte ‘of questionneiree

sent to teachers by other writers on the same topice.

Justification for the Study
Ny 3

Since. 1949 there hae been considerable aCtivity

arfecting curriculum in Newfoundland, with a mauor revision..“

of the social studies curriculum instituted in 1950.‘ The.'-
Audio~ViBual Department was established (1950), and 4a
Director of Curriculum was appointed (1952) . Aleo, Library
' Grants: incrpased (1958) and free and subsidiz/d/textbooks :
have been provided (1958) K '

‘2..

TN



..Studies Gurriculum in Newfoundland.

~land, “Thia‘study"takes“us to 1970,fhut deals only.with,

Various committees have been formed under such

names as: Special Interest Councils of the N.T.A. and

A Rozal Commission on Education and Youth (1964), cne of
the purposes being‘to examine the Curriculum. The National

History Project (1965), the Canada Studies Foundation (1969),

and the National Council for the Social Studies - Curriculum
Guidelines (1971) have submitted reports and many recommend-
ations are now being carried out within the school program,

' To, the writer's knowledée,‘no etudias haue been

made on- the development of the Senior High School Social ..

' Theses end books have heen written on the history ,

"f;of education in Newfoundland but refer, only briefly to
: high school social studies.

1 has written "An Historical Survey of the

Braine
Social Studies Curriculum 1n Newfoundland" but thia worki
deals with social studies from K - XI and. takes us’ only. as
far as 1964. Robert32 carried out a spudy of the ‘methods

and.teohnigues used by aocial atudiéa‘teachere'in;Newfound-i

r. i .

(ﬁ- lLinda Beverley Braine, "An Historical Survey of -

‘the Social. Studies Curriculum .in Newfoundland". (unpublished

Master s Thesis, Univeraity of Alberta; 1964). -
T 2A1bert ‘Henry ,Roberts, ny Study of the Hetho s

and Techniques used by Elementary Teachérs. in the Pra ince

of Newfoundland and Labrador, Canadd, -ip their Teaclhilng of

. " "Social Studies", (unpublished Doctoral Thesis, Indiana
c Univereity, 1970). S
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elementary social studies. Many chenges have evolved with-
in the past fourteen years and one of the purposes of this
study 1is to indicate vwhat progrese has been made up to the.
present, - Rowe remarked thet
The development of the curriculum in Newfoundland .
schools was a topic on which detailed research ’
could be undertaken profitably. \ o

The‘eenior high schools of, Newfoundland have experienced

' many changes in curriculum development in sociel etudiee,,‘
- . such ae- changee in course content, subJect ereae,(text—
;:books, evaluation methods and techniques and teacher aide.
A ;.__ j To examine social studrea aa taught in.Newfound-f'.l’
: ",lend senior high echoola 1949 78,‘i’\wee“ﬁeceseary to :
1 define certain ractors which were operating during that )

‘hthese fectors it wae poasible to identify some of the

'time period in the teaching Qf aociel studiee. In exemining -."T

strengths and weeknesses of the curriculum in the training

-of the teachers, the methode used, the: facilities and

' reaource materiale availeble for teaching high school

eocial etudies.

Thie study concludes with recommendaticns for

'_}change in the social etudiee curriculum. o

<t

h'Limitations of the Study

The information gathered by the writer B

questionnaire is concerned with the follewing Newfoundland '

‘-\'..
’

5Fred w. Houe The Histor 'or Education in _:K
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i
3




selected Ior the study. -

L eney L R B T '.

E-Ciuicsf;“

: member of society. ’;;“f f_u}z'f:hﬂ‘h"‘g-“it.ﬁf iﬁi*z.;-;i

teachers only: L
\ (1) A sample was taken of 146 senior high

schools in Newfoundland.

(2) Only one social studies teacher from each

+

school was selected.

(3) Only senior high school teachers were -, ' -

‘.‘_Assumgtiona. ' .”; ER ='J;“ - ,vffzj, sz'fgi -
) R Several assumptions are inherent in.the study.;!'x"” :

(l) The teachers were capable of correctly

B .
’ .

?,jidentifying on the questionnaire the methods and techniques{Qj{?iaﬁ’ﬁﬁ

e S

:‘ﬁ}“. (2) The return of 60 per cent of the total sampleﬁ‘@ﬁﬁ*fﬁ

lwaa representative or the complete sample._f:-y;fjfr_”g;:f.in

(3) Responsea would be more reliable if the

TORER

'teachers could remain anonymous, so provision was made for ’

N
N '.c - .

individually sealed questionnaire responses. R

e ' DERINIRTON OF: r— Us:-ip,»_ L E

’i;1and schools (there is no civics course ae auch in Newfound- .1“3~
,,51and schoola at the preaent time) aimed at fcstering the |

’t’child B development as .an individual, as a’ worker and as a

t e

The couree outline that once existed in ﬁewfound-.}f‘ -

1
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v
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iy Econbmics.. o ,;A”-: ‘:”:‘ifﬂf -f‘r,‘ S ;.7

”T,}fhae as.. ite main objective, to expose various aspects of the
n”g;canadian economy to students and to equip studente to .:f

‘""ﬂf?é,ﬁbetter nnderstand the economic evente of everyday lire.

.:'EA cotimodities having .exchange value and with the -

'." Sy . b e o - ",. .' : ., ‘\,-': ' ‘) ‘. .“? \.- ! - ‘e E .-; '.:.—.;"’ ' :. ‘v:. . ‘:‘{‘ f'.::. l— ;'.' 2 i ‘I:"r_ ..“‘ . '
; 992525221_ ?*1:'r:ff?;;r ..;P-fff'ﬁl*,,;r?*--ii‘ ”-ﬁlmefu" _ ;
“:J’~”‘ Generally, "geography“ can be defined as the 1‘:ffgfjf: \lefﬂ
'.study of the relatlonshxp_between man” and his environment, ofglglﬁfﬁjﬁ

'w=7';q"uan and, His. w°r1d.v Good detines seosraphw“ asi’ i{fljﬁfff'f'ﬁtlsﬁ

.A”fl;ﬁanimal life, men and hie induetries, and the inter-s:}}fnv;i‘
L _;‘{TPractice (New YOrk and EurIIngame- Harcourt Brace & Vorld ‘ff!l}f?if

~1,fiﬂSec38d Edition, (New York McGraw-, I Book’ Company, .
’ r, ‘;,.‘ p. K ) X . o gt .I-k.\' .". ’

Curriculum ‘ .
| '“Curriculum3" accordlng to Taba ia~ ) -

. ees @ plan ror learnin .o requiring'orderly
~ thinking -as follows. %l) diagnosis of needs,
(:2). formulation. of oniectives, (3)- selection . P S
‘of content, .(4) organization .of comtent, .(5) - .+ ' - 1 . !
. selection of learning experiences,. (6) organization o *
', of learningexpérierces -and.(7) determiiﬁtion of . > .7
’fwhag to evaluate and of - the waye and means ‘of doing ,

Aa a Newfoundland high echool aubject, "economics

Good defines "economios" as'-171“"3*“t”'m““7?;:h‘f

{f*gf... the branch of ‘sccial. stidy. that deals with the
‘w,produotion, -distribution  and consumption’of -

1»! L

T;%social phenomenon ariaing from enoh"dctivities.5”f;,}Az‘}et i

.1»

,Q?ﬁ}.. the ‘acignce: ‘of, tha -earth: ‘including & etudy 9L
. lahd, water, air, ‘the distribution. ‘of. 'plant and-

e . M .

Hilda Tdba, Curriculum Development Theo Comd

AR

5Carter Vo Good, (ed) Dictionar‘ of Education.
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f{ Historx c

]

S Glbid. y p. 247 RN
|“\-. : :. 7Ibid' ’ p' 269' ” . ( K i . : .‘" . ' - : .’« .\.{_ \ ,’ ) '. _ :;

-fi*f{,' e BRudyard K. Bent Henry He Kronerberg and Charles~.“f¢
o G Boardmen, Principles:of. Seconda E T
! ‘;siMcGraw-Hill Book . , '

b »

relations cfztheae=factorBT§

Good derincs "history"’ PTIRA

4‘... a sygtematic arransed~wnitten accounﬁ’cr events
"-afrecting a-nation,. social gfoup, institution, -

" science .or art,: usuallyvincluding*an attempted ex-
-%;;planation of the rebaticnship of the events and :

their significance

J (ORI A Q'n“ . e W *;‘ | M . o P
T P e T L
Methods (N ’h S D F . - E »
—q-—_’-—_——— . i e o -
' o - :1 X .

“Hethods" can.be defined ‘as the means by which

p'~_:~' [N
K ..l

S 3 L .
e teachers organize and implement instruction. ny'ﬁzr-i

Bent says that-fﬁ

‘.V,ff... the general pattern’ of activities, “he. approach, ;
~5"'or-the: prevailing techniques considgred collectively
— are usually referred to ae methode. . ;

. N .. ER IO . . T R * DR, (IR

New Social Studies., *fff'i”/f 7'f3ffﬁ}ﬂfa7k;;a; h»:"

Barr, Barth and Shermis defin@ the "new social

PR

Btudiea“ in the following way'-sﬁv'gif~pw,“ '-‘ '; L-*)}z"

D I

Social science education, as distinct from aocial S
w‘studies .education, was to:-focus on teaching the S
'“gconcepts, generalizations, theories, and. pnoblems

... of‘the gocial sciences and the methods-.of: inquiry ::
" ‘uséd.by .scholars. /These -objectives . were to. be . -
.'clearly divided:into separate courses-or units .

et

Education New York~~

ompany, 2719055 P'

9Robert D.: Barr, Jamee L. Barth, and S. Samuel

Shermis. Definin the Social Studies (Arlinston- National'
<y " Council For » , - BRI

. . . . - . . O

"jffreflecting the digferent ecademic diaciplines.912( ,l';? C

.o



?rogram: o - o ”“'f@@? _
o The "program" ie defined as General or University

Preparatory, the latter which can--be referred to as 'gither

’matriculation or Honours by,the Department of.Education.

:'Resource Materials.

The term "resource materials“ refers to the variety

- of audio-visual, graphic, and reference materials (print and

o 'nonprint) at both the student s and teacher s disposal.

f«:".

[ ‘..Senior High School . " ‘ . : J

7.

uc-"matriculation.s‘}i;ﬁ’ L

ugSocial Sciences

"3-t3ectivities.. “f;,;'”ﬁl‘

flzf;‘Teachin' the Social Sciences.

For the purpose of the study, "senior high school" :

‘ ‘:~}sha11 refer to all Newfoundland schools teaching grades ten }ﬂ o

'""E»and eleven courses leading to ‘a high school diploma or f'

S

.The- term “social sciences" will be applied to the
‘scholarly materials about buman beings and their:
.~ interrelations...’ They: are the results- of resemrch, *
. -investigation or- experimentation.~ ‘They are written
- . ‘for adults.. ‘Thus, the social sciences .are concerned -
* with the’detailed,- sistematic and logicalgstudy of
'<;human relationships. § L S B

The subaecte ueually included in the social

ﬁf?zsciences are histery, geography, sociology, anthropology,
"-5ﬁleocia1 psychology, economics and political science, = those

ﬂ'fgbranches of human knowledge dealing with man and his:a:'

i,.v (\-,‘

' A
- . o z " r ot
- SRl A ’ LR T v

1OEdgar Bruce Vesley and Stanley P. Wronski

S P .
LI S\ WL Y RN R

: o .: 731'

(Boston‘ D C Heath and Co., Ll
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e Social Studies..' .

) The term "soc1al tudies" came into official
use in 1916 when the pomm sion on.Social Studies on the
: ‘Reorssnizstion of Sec?ndary kducation of the National
s '. : Education Associetionwadopted its use. .The Commission‘
| defined "soc1a1 studies" in: the following way
e I,' R - The sooisl studies are understood %o be those whose

Lo ‘ ‘subject matter relates directly to the. organization' -

i, .~ and deyglopment of "himen soctety, and 0 man‘as a
e . "gmember.of sooiel groups. 1 '

s A more current definition of-. “social studies" N
A : - ,\-_ . A._ g ‘@ : ""4-‘.!'- o, ,“ :, A
b ‘.;:g”g'tas outlined by Vokey i as follows.,,y ,‘#‘J~L~T£Tv-

"1..._a study (past, present and future) or the
TR .;factors. and-'relationships ,pertaining to! 'the. physicsl,
f:l,ﬁ-T* ]'a~ffj.f= social, 5ultural, moral and spiritual development

L PR of man. o .

Those social studies sAbjects taught,in Newfoundland schoolsﬁ'?ei\-',j;J

1.

‘-are history, geography.l economics, civics and sociolOgy. :

..._j'~ ' ] ~.‘s.".
i Social Studies Teacher &{;-

R In this study the "social studies teacher" is a gif..ﬁ_ s
'teacher teaching one, orlmonc:classee in grade ten or- eleVen ' S
_.%35, 'tfsocial studies in Newfoundl a hish sohools.' o

oy "."-" iy Lo et e i “.i:‘;,“l',‘ . i "

,ttSociologz , B ,
SRR There is no suoh course in Newfoundland high

$i~§‘ilﬁl;fiill1“_fschools, but presently grade ten has 8 course listed in .'Iﬁfh

N

L 11The Socisl Studies in Secondary Education, U.S.-u e
'Bureeu of Educstion Bulletin No. 28, 1916, P 7. B L

'ﬁ“xﬂvi"ff“f*‘f?"'5l' izﬂyrle kaey, "A Viewpoint on’ Social Studies“
S0 .. The Nawfoundland Teschers Asspciation (Journal), Vol 67,

i : -
i . ) " .
N i N .
- e .
- .
- P L i
.' N (R 3
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- o9
‘the Program of Studiee called Social Studies (Cenadian- .

.Problemsg, which. focuses upon a number of topics important
to the understanding of present day Canadian life. The
+  five booklets used in the course are (1) Povertz, (2)

= Minority Groupa, (5) Crime in Canada, (4) Labour and
:JMenagemen and .(5) The Future. ' T :

! i . . "The primary objective of- aociology ie to gein a ‘ L
r. . %, knowledge of man -and 'society’ inséfar: as it may be . R T
/ « . - . 7 .‘achieved- througn investigation of the. élemente, e

--‘proceseig, antecedents and consequencee of group RS C
}living. . S :

.-

,I"IfI"-’”OE@G'Ajﬁiz’mion;z .oi‘, ,Tetr_és,lﬁnr:'-‘} §

The purpose ef the etudy, the Juetification }ﬁ{“*?A:

i for the etudy, e statement of limitetione end aeeumptiene ié}““
ae well as definition of terms are to be found in,Chepter I.-v

Chepter II includes en hietoricel review of

'keociel studies education in Newfoundland during the period o

1950-59, which deals with the establishment of the Division AU

of Audio/Vieual Education (1950) The Handbook to the GOuree -

of Studies (1955) and the Conference of Education (1958)

“-j@_u ’ffb ' From 1960-69 there wae an. appointment of a Roxal Commieeio

S on’ Education and_Youth (1964) . and the New Education Act

jififr ':'procleimed in 1968. Also from 1964—69 a. xaorganization of

:j L ,the Department of Educetion was taking~pla¢e aLong runctional
f:;.'u' , '.non-denominational linee. From 1970-78 deala with attemptg }}",'”
ﬂ.fi . }that were made to reoréenize social etudies from K - XI. - 5i;.y-”*
B LA 153‘;@51@6&1’& Britannica;: 1959; XX, p. 9112 -
.:'_:_“ :_I -'/ . Coe S ‘ -v" \’i L, ‘~, :v L & ‘,:‘ A . P ) B .'R:,P Nj‘ :——y,/ ..\»
':‘ . ,..- "j ' -1‘_ '?.i* '4."
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tabulated, preeented and analyzed in Chapter IV.t:

L a+

This chapter ia aleo concerned with a review of related _
literature and research. repreeenting a body of literature,ﬂr
concerned with current thinking on the varioua especte of
thie«ihveetigation, prepared to eupport the atudy. }_ o
ﬁifg Chapter III is concerned with the deeign of the
study, including selection of high achoola uaed, the aelection

of the high school social atudiee teachera, the instrumenta,

the sampling procedures end the treatment oI the date

The data obtained rrom the queatienneire have been ffd

Ghapter V °°mP3reB thia writer e atudy withf\;aéb '“f'

Redden s atudy end Roberte' atudy.: Lleo Redden s etudy ia
compared with Roberte' atudy and thia uriter comparea :
pre-1965 teaching techniquea with post-1965 teaching
techniques witﬂdn hia own atudy.nglj ;f~7‘ RSN
75.f Chapter VI includea & aummary of” the etudy,

the conclueions which the writer hae derived from it, end

; P el ta : N . S ...:"'.:-:
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) e t . t R F ceowT N
T . P A . C . Lot M o _4; _,‘:_ " e ‘:‘4,\. -
L [ Ty e
- . . B Ve " ., L
xl X SRR
. " R I s . .
L . S VA
LA : 1 ' . s L. .
L , . Tl ¥ oo
. . L g i
. e i BRRRANEURE .
) -8 : o R .
AR “ , o :
©L “ A 0 EREI ..
L . ; , 3 .
f et To A
i S - .
- b y
. ' L 4";' i . XN \
. - B . s
. P o :'» P n
G 4 . B L. - B
"t Ky . i -~
. ' S AR ‘a, I
Al . ", .- T
. _ ; , .
e N
i3
‘t
T .
T -
o
. R
."-..' .‘:'
\‘ .

S A rpan e .J -

e et g

N e e
A

wo
RNEE
s



R 7REVI.E$J"”QF,~RELA'}.TﬁDZ-L?i’T.ERATﬁBEQ..

«-school eooial etudies is,neceesary to provide some reference

: and direction to. thip study..;= ‘{@._'7;{55 $ﬂ?":a~fj71“'A

‘ studies. - “ o

Introduction ;;i::’vu

R =3
R survey of 1iUerature relating to aenior high )

R 1

It hae been very difricult to find inrormetion

.....

'5¥?deirect1y related to the topic, .80 the writer has rqyiewed

'f;fpoesible, direct reference is made to high echool social

. _‘d .

I

o

e The firet part of this review deale with education
'I"éLin Newfoundland from 1949-1978. It deels with education in

C“ijlb}Newfoundland in general and social studiee in particular.

'i;inewalettere, the N T.A. Bulletine and Journale.: Ehe writer
L '{fhae made three divisiOne in this section-? 1949-59, 1950-69,:*f1T'5

”ir;fand the eeventies._;f;;j{ﬁ“'

The eecond part of thie review includesxexxracte

"'WifgfrOm etudies completed by (k9 Leonard Clyde Badcock, (1972),

Q. ’*,,_

. s e
. . ,v é, . . -
" S Iyt o IR
- M . .o
B L)
. L,
‘.
. "
~ " v

. o= - o . R e ) . .

‘;Tfiﬁl aepects which agfect education in general.and can also fiff L

fefThe in:ormation hae been taken from Department of Educatidn

R N T )

.Iflaffect high achool social studiee in particular.z Uhenever ?f“fliiff

RS
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(1978), (4) Joseph T. Kennampadam, (1978), (5) Siater Mary
"Perpetua Kennedy, (1968), (6) George M. Ravenscroft, (1963),

,,(7) Glenda Jean Redden, (1970), (8) Albert Henry Roberts' S
(1970), and (9) G.5. Tomkina and F c.; ﬁardwicks (1963) _ffﬂﬁﬁf:

' L There will be a summary of the review at the endL
B ’]}iof the chapter._f"w, B | ‘ " '

2 ¥
'.n'

N ,;{;;ﬁ Review of Education 1n Newfoundland from .949 {925

Below are a nnmber of factors which affected

‘frijfEducation in Newfoundlawd in general and high school social

:atudies in Newfoundland in particular over the past thirty

_____

The 1949-59 Pariod "PflfﬂfaifﬁiﬁfV?fﬂf'

New aubjects - Geography I and Geography II were ?g]?;;;.- g

R 1‘9#3,'..

i offered at Memorial University.ia;h T , 2
= Maritime School Broadcasts relayed DOPG PT°Sram5 fﬂ

i overaNewfoundland networks and relayed them .more -
!'“: frequently. s . PR

The enforcement of ‘the’ Family Allowance Act helped
.~. the:School-Attendance ‘Act. The Family-Allowance : T
. <! - Payments. would: ‘be withheld if; the children did not L
'T-tfhave eatisfactory school attendance. T o “;';

\ﬁ3g3194§”#-Memorial University College waa changed tof'i
ffledged university. |@5;: - //, e E

"‘e?fl950 -uThe Division of Audio-Visual/EduEEtion came into being.w;.;;f;i?

- .A ‘more detailed study of Canadian geography was ,£;~;.421d3.5ﬁf1
fintroduced.- ' L R A A

:‘ﬂfaf;?95%t‘:ﬂr"3 J B° Gough was app0inted Director of Curriculum.n;;jTﬁ;ﬁﬂ?

‘ “EW1Q53;-fA Regional High School Program was introduced. 3_Tc3f§-5?iﬁc ”l”

See -

- Teachera salaries were increaaed..,_-”'“
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1957

~ more etudente were staying

?ESIishers Ltd., 1967)

; 13.

New Audjo-Visual Equipment was_ introduced, the first
sifice Confederation.

1954
- The first Regional High Schoocls were opeped at Corner
Brook.and Foxtrap.
- = A Handbook to the course of studies wae.drewn up.
- The Government introduced the 3chool. Bus System.

Teachers' salaries-again increased.

’

Conference on Education endvits results:
(i) A library grant was introduced.
(ii) School maintenance grants increased greatly.
(iii) Central High School policy was launched by the
Governinent.
(iv) Science grants, domestic science grants and
Commerce grants were introduced.
. v 1300 new scholarships and bursaries were granted.
(vi) High school.texts were subsidized.: .
(vii There 'was an increase in teachers' ‘salaries. -
. -(viil) It recommendéd a Royal Commission on.Education.
(ix The History Curriculum Committee was appointed.

1958

1959 - Another salary increase was given to teachers.'

- The CiV1cs program was outlined in greater detail.
It is interesting to note that between 1949 and 1964
the enrollment-in Newfoundland high schools increased
from 7,353 to 30,000 and the number of students in
grade XI increased from 1,591 to 5,329 during this
same period.}4

Some of this increase can be attributed to the

innovations aforementioned, but also because there was a

.phenonenel increase in the birthrate during this period and

. school longer.

L

‘ Joseph‘§ Smallwood, ed., The Book of Newfound-
land, Vol..IV, (St. John's, Newfoundlend: Newfoundland Book

D L e taill e
ot v
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1960

1962

1963

14.
15 * ’
The Period From 1960-1969

~ The governgent subsidized up to 90 per cent of the
" texts but abandoned it again in 1961 to previous
arrangement.
- 4 new . Economics teéxt came into use.
- New Memorigl University Campus was opened.
-~ The Technical College was created.
- Eleven Vocational Schools were established.

- The College of Fisheries, Navy and lMarine Engineering
and Electronics was éreated. .

o

1964-69 - There was a reorganization of the Department of

Education along functional non-denominational lines.

1964 - A Royal Gommission on Educatioh and Youth was .

. 1966

1967

‘1968

" appointed. (cf. 1958)

‘-;The subsidy on school booke was-increased.:

‘The enrollment ef Memorial University of Newfoundland
Campus doubled, ;

- Free tuition was introduced £ér all Memorial University

‘of Newgoundland students and salaries were introduced
for all fourtg and fifth year students.

Salanies were granfed to third-year Memorial Univer-
sity of Newfoundland students. .

- There was 8 large new scale of increases for 8chool

. teachers, the tenth increase since 1949. - -

- A neW’Education (Teacher Training) Act was proclaimed.

. = Govermment approved the appointment of Distriet

School Superintendents.

- A new Department of Education Act provided for the

organizatxon ‘'of the Department along" functional
lines. - ‘ .

- Newfoundland withdrew from the Atlantic Provinces

land

. 15Joseph R.- Smallwood, ed., The Book of Newfound-.-
Vol V, (8t. John's, Newfoundland: Newfoundla Qo
iahera Ltd., 1967). .
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15.
Marking Board for Grede XI Examinations. “
- A new Schools' Act -was approved. |
The Newfoundland Resettlement Erogram of the
1960's had an effect on Newfoundland aducation mainly by
putting larger numbers’of pupils in concenzrated areas. ¢
As a result langer schools with betten facilities were built,

16

The New Social Studies came into effect in America in the

sixties and no doubt hewfoundland was affected by it. _In

1965 the National distory Proaectl7 was introduced in -
Ontario as a result of a two-year research into the teachang ”
of. Canadian history, social studies and Civics in elementary ,
~and secondary schools in all tqn\provinces.- A direct result

of this survey was the Canada otudies Foundation, branches

"”‘of which were established throughout hewfoundland putting a

new light on Newfoundland Social Studles.
As .a result of Hodgett's study, the Ontario Institute
for Studies in Education organized the Canadian :
Feasibility and Planning Project whose primary function
was to investigate. the practicability of the formation
of a Canadian Studies Curriculum Development Organi-
zation. This was followed in May 1969 by the Canadian
Studies Conference at Trent University, Peterborough, . °
. Ontario. At this conference the prelimjnary plans" for
the organization of the Canada’ Studies Foundation (CSF)
were, laid. .
According to these plans, the CSF ‘was to be composed -
of 'a central organization or committee and & numbé&r of
regional autonomous proaects, ‘each cons1sting of class-

L -

16Denni§ Lawton and Baprj Dufour, The New Social

Studies (Lbndon, England:lHeinemann Educational Books Ltd;,

L I S

~
17A B. Hodge‘tts, What. Cul buré? ‘dhat Heritage"
(Toronto: 0.I.S.E., 1968) joR l. I :
. M Q
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room teachers, university professors, and various con-
sultants, and each adhering to the guigelines and
major goals proposed by the Foundation.l8
Proposals for specific regional projects were
presented to the GSF for consideration, the first three
____magjor projects were: (1) Project Canada wWest, (2) The
Laurentian Projects, and (3) Project Atlantic Canada

which included Newfoundland and Labrador, \\

. ponnyy L4

perd

v

During the early stages of the PAC Newfoundland

. component- to b2 known as the Newfoundland-Labrador
" Cansda Studies Project (NLCSP) - there were 'six

sub-progects. (1) The economics of centralization
-(Stephenv1lle-Corner Brook areai, (2) Centralization: .
Its history and evdlution in one area (Ferryland area),

,.(BI’ReseftIement The  impact of government (Marystown-

‘Burin area)ﬁ (&) St. John's: A point oi-centralization

i; St. John's, (5) The Influence of an industrialized -

1970

vl97l

e - . . . s

The Seventies

Mr. Malcolm Erving was appointed as the first
provincial consultant for social studies. Under
his leadership, new directions-were taken to '
enliven the social studies and make the courses
‘more relevant.

- It wes announced that beginnlhg in 1971, the publlc
exams would be dropped -in Grade IX and X for s
.trial period of five years. -

= The Mémorial\University,of Newaundlané's_Extension

‘..

lBPatrrcia Marie Connouw “Sﬁ. gohn's’ Proaect.

A Report of the Problems Associated witlh the Direction of

.a Canada Studies Foundation Team" (Unpublished Master's

Thesis,’ Memorial University of Newfoundland 1976},'

PPe.

31-32. ST
Ve, pogpese -

Yot e m AT e

ity or smaller communities. (Gander area), and (o) The”'
;NortE 1ts people and resources (North West River -~ -

, o B P - 3 " T - 3
Valley areas in Labrador, iggether with.a ‘Beothueck”

" study in the Gander areg., -
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1975 -
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Program and Junior Diyisions of Studies were
introduced.

1972 - In June of this year those high schools approved
° by the ministeér were permitted to assign 50 per tent
of the final mark for the Grade XI certificate.

Jan. 1972 - "A new sequence has been approved for the Social
‘Studies:Program X - ¥I. It was intended that this
sequence would form the background for curriculum

development of Social Studies for the next several -

yesrs. The sequence -is only the firet step in the
develogment of an improved social studies curricu-
lum :

July 1/72 - New teacher grading regulatlons were drawn up.

Sept./72 -~ Change was brought about ‘in bocial Studies
textbooks. o S ,

1972 - Three new vocat10na1 schools were built. y

' ““1972 - Government agaln turned down N T A. 8, request to :

have pupil-teacher ratlo reduced.

Jan /73 ~'The New Social otudies K= XI sequence was reportedj,'f

>

to ‘be - progressing satlsfactorily. .

~Newfoundland Teachers' First Gollective Agreement
‘'was signed. . . -

Free textbooks were 1ssued to Grades IV V and VI.

N 1974
. //;‘zf} - Pllot Pronects were carrled out in the Grade XI '

tGeography and Grade XI Higstory. -

"The Institute for Educational Research and‘DevelOp-

ment -~ with the ain of conducting and promoting

research ‘and development projects thdt can contribute

significantly to education in the province came to -

the aid of Social Studies,. The first steps were :
_ taken in the initiation of a curriculum’ development .

projec¢t dn ‘Social: Studies. ' Dr.- Geoffrey Jones ,WaB -

.preparing a program in this area for'a project 5,

which was hoped could be in operation by the ﬁall of
'76 n2 1(This program'was not pert of the K - II

-."“

2ODepartment of Education Newsletter. St. John 8y
January 1972, ) . AN

2y, T.A. Bulletln, Vol. x1x, No. 6. (February, 1976)

0 o
P A T

4

e
NS it



.:1'

18, -

sequence,. which Dr. Jones worked at; it was strictly
a curriculum development project).
‘1976 - "A major project underway in the re-development of
the Social Studies Program. The Division of .In-
struction was engaged in developing a philosophy of .
rationale to be followed by a pattern for the develop-
ment of -a Socisl Studies Program from K - XI. This
project had npt progressed as well. as was. anticipated,
but this was perhaps due to the complexity of the
problem. The Division .is still hopeful that the
sequence can be developed. and a. “tentative document
can be circulated te fschool districts in September

1977."22 - o

. Juhe 8 1978 - This writer. received ‘a copy of the rationale
: ..for social studies developed by the Social Studies
Sequence . Committee over the -past ten months.. It is - |
~ stated- that ‘the .revision’of. the: Soc¥al- Studies Program,
SR SESP ¢ O St} envisaged as & 1lon term process involving v
IR 3 s 4 years at least. (1981 LT O R

¥

Related Literaturex and Studies

PO A survey was carried out by Redden in May of 1969
inaall 96 schools 1n cha Scotia which included Grade Twelve L
' _:as part of their program.l One hundred eighty-six teachers '

-responded to the questronnaire for a ’70 9 per cent school

-return. The purpose of the questionnaire was t0 asCertain
" the pos:.tion oi‘ teachers of social studies in NOVa Scotia |
~4'in regard to qualificat’ions, methods, courees of study,
".._‘audio—visual aids and examinations. T "

i

Thls writer"ﬁae included a‘ copy of the complete

. .'questionnaire in Appendix A.

' Redden found that 60 per cent of the teachers

' -'surveyed had lO years experience or less, and 57 per cent

}

‘~of these had less than 6 yeers experi.ence.: Almost one-half

?.?_a-.'r.:'a-.{ Bnlle‘tin, Voli, XX, Now '8 (Jume 1977).
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of these taught in Nova Scotia for 5 years or less but 22

per centiof these had 4 or more years teaching in.ctherl

provinces.

' In the relationship of teachers-tc the number of
courses they were teaching, it was found that 56 per cent
of the‘teachers had one or two social stﬁdies courses to

prepare, 21, per cent'had to prepare 4 or more ‘courses and

g two of these had to prepare six courses.

Redden considers'
,;,,'Fcr g beginning teacher, the task of preparing for SO
- two differént courseés is. sufficient.. ' By - concentrating;'n

L perations for .each’ lessdn.. For a- teacher ‘who ‘has” to
-‘prepare. four“or-five different’ coursesg,:. the task:of: -
Qf1preparing for 1ndividual ‘differences becomes almost
t,tﬁ“impossible.- If ‘the’ teachsr does. hot have an: adequate
.~ background * for-the subject .or“subjects: ‘he-is-: teaching

‘ "fjthe task’ beCOmes ‘even: more: onerous,Jso much .80 that- "+

i‘ nany’ teachers simply use- the textbook apprcech ‘and: "
<" teach’ all the students: in'.a class’ or -evenin-five- ,
o different classes at the. éame rate and in the same wsy.

I teacher to be truly knowledgeable in his subject
,_should have an underetending 'of all the related‘ ”_,,A
 history -or geography - or economics that is being U
taught in his school.25 : e oo . ,

'-In Nova Scotia at thls pericd of time the highest teaching
‘licence was 8: T C 7 and according to the survey 81 7 per
-ﬁfcent of teachers had a T C 5 or higher and‘?5 per cent of N
H{the teachers answering the questionnaire received their :
ieducation frcm a. Maritimes Uniyersity or Teachers‘ Gollege

. Some interesting pcints discussed by Redden are ‘;.Iy.vv w“

[ 98

R 25Glenda Jean Redden "'Fifty Yéars of Sdetsl
"Studies in the.High Sehools of- 'Nova Scotia™ (Unpublished
Q‘Master 8 Thesis, Dalhousie University, 1970) pp. 272-5.-

A

".ﬁon fewer: courses a‘ ‘new: teacher could - make. batter. prewn:tff”-f-igum

Vot e s
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as follows:- o , h 5

(1) Of ‘those teachers teaching history in the- high
o : 4 schools 65 per cent ‘had taken at least one university-
-_ . ‘level course in history and of these 71 peér cent had

: ' tdkén 5 or more courses. Also, at least 20 history

- . teachers had eight or more university courses in

P history.
I , }' ~ "(2) Of those teaching economics, only—l? per cent
o T " had taken economics courses at the university level
LAt L, and of these 60 per cent had taken only one or two
A ' economics courses. . - :
,i’ SN (3) Only 5 per. cent of all’ teachers had taken univer-

n . .. Bity courses in geography ahd only.one tedcher had

o . takén 5 or.more 'geographiy courses,.of -the’ 38 who -
SRR .. r. taught: geography, eight did not indicate” tniversity
S ke o0 i courses,which they had:taken,:.of the.remaining: 30
e e T ;;“teachers, 73. per: cent. had taken. no ﬁourses in
RORAEE e ;- , fgeography et tne university leve of _
:l7fylﬂuf -lf%. The reason for the lack of trained geography teachere couldj.filjgt"

Eﬁép%fi L, be that few maritime universities offered E wide selection
fﬁﬁf‘:ﬁ.slfhﬁfiﬁh of courses in geography and 85 per cent of teachers were‘“?{'“tf"l
fﬁfdﬂ“': BRI trained in maritime universities.-hf i N | .
@i"'hm ‘ ..“ﬂ A very interesting point discussed was that some
t.f;ii‘ teachers who had not taken any univer51ty courses in the f'
{'153 : subaect were teaching grades ten, eleven and tuelve Academic'
:1';."? Lo 'T Courees in Social Studies.: On the other hand there waS'anh
=f:*;‘Qw - . eXample of a teacher cited who had seven courses in. law,st”'
gt S rive in.government, one in history, one in economics andA o
.ﬂff'fil *Zﬁ one political science course. This teacher Was' teachingfas;f"
iﬁf}igé~_ LR many as five different 800181 studies coursee “from grade ten .
» i§ig ' f' ; through grade twelve. o _ h ' ‘ ) ' 3
S 'f. ' - If a8 prereqnisite for a good teacher is a thorough L
AR B SELRPSSE T 3 |

E3é¥-z ‘
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" ‘jfindings were summarized as. i‘ollows.

e el e T R e S P
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knowledge of‘the suhject being‘taught something is 'lackin_gu
according to the example cited. This wriper:is not indi-
cat‘ing that oniy university courses make a good teacher, but
it certeinly is a great he“lp', a step in the right d"irection.‘

Redden divided teachers into two groups. One

" group i'nceluded those. téaching prior to .1960 and the second
‘group’ included those teaching after 1965 "Of those teaehing
between. 1965 - ’70 maps were used as a teaching aid by.all-

. Abut i‘our teachers and 91 per cent used supplementary readlng,' '
w1th movies used oocasionally by most teachers. A consider- R
. f‘ﬂf able number of teachers used overhead pro,]ectors, records, :
| “.‘..pictures, newspapers and magazine articles w:Lth radio and

i ﬂ:f‘v:Lsits to museums used very little as teaching aids. - \ v

All teachers .before 1960 indlcated that they used

at, least three aids, 68 per cent used at. 1east five aids and

16 per cent used nine or more of the totel 12 aids mentioneda

Since 'chis was the period before new adVances in =

“Audio-Visual Equipment and the "new Social Studies" nuch -
‘:consuleration was given to maps and globes as teaching ‘aids., N

.AFilmstrips and supplementary reading materials were fre-' .

,

quently used. SRR . , o
The me{:hod of teaching used most according to

Redden 8 survey was t:he lecture method with 74 per cent and

":-',the question and answer method with 61 per cent. :

Question number nine of Redden CE survey dealt .

. ,.with provisions made’ for individual differenees. 'I‘he, o

Y

e YT
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(l) Most teachers indicated more than one method of
teaching.
(2) Thé perce(ntages of teachers ueing methods'assloc-
iated with the "new Social Studies" are very small.

(3) The slow learner received some consideration (61
per cent of teachers)s . -One half of the teaghers con-
sidered- their students as individuals. One half of
the teachers considered .the fast learner.

(1) the general tremd for thg slow student .was extra
help in and out of class.

(ng the fast learners were chsélenged with more in-
volvement and outslde reading.

In summarizing the reaction to the modern methods

of team teaching, concept method discovery and inquiry

‘method it appears that more teachers are familiar with the"
N diécovery and inquiry method than Witb. team teaching or the,j’," L
‘_concept method. L : o '

Three questlons were asked on Provihcxal Examin-”‘ _—

- ations w1th ‘the follow:.ng reeults'A" '

, j(l)Do you- feel that. Prov:.ncml Examinations 1nf1uence
. your teaching? Eighty-five per cent indicated that
~ they were influenoed 15 per cent indicated that they
- were not. :

~(2) What suggestions WOuld you make for “tHe 1mprovement

- of the Public Examinations in social studies? Forty~
. one per cent wanted.to- get Tid of them, 2 per cent
"~ were satisfied with them and .57 per ceant offered sug»-‘
gestions for improvement such ‘as, a percentage of
‘totsl mark, and school evaluation. Some felt there
.~ should be less emphas:.s on facts and more on. under- .
i standing. . SRR R

(3) if there were no Public Examinations,- what - WOuld

' you.suggest as a basis -of: your evaluation? ‘-About 50 -

" per cent.suggested a combination of school -exams and

.. * class work. . Many said if'd ‘teacher is qualified to
o ,teach, he ‘is qualified o evaluelte.26 .

. "omvid., pp. 283-286.

'~ 261pid. , pp.. 228-290.

i, T
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Teachers were asked to express their views on
present courses ‘and any changes they would like to_see.

Most teachers were dissatisfied with the University-

Preparatory Program feeling 'thet geography should extend o | g

’ ‘to grade eleven ‘en'd‘twelv'e. The main criticisms for most
. courses related to textbooks were: "too long‘," "£00 detailed "’
"too advanced," "outdated," "boring," "not practical "
Again most teachers were dissstiefied with the
general course indicating that- geography be included in
gredes eleven and twelve.- The main criticism egein was re-‘
1ated to texthooks with such comments as* . "outdated, o B
l’i} should bé more relevant,"e "poor orsanization," /"too easy "
= ,.One ean ooncludewthat there was a general‘ 'overall diseatie-:ﬁ'ﬁ_‘;.{a y
- ‘ 'faction with the social studies courses in vaa Sootia High .
‘ Schools. '

o Redden was, a

_toward attending & summer workshop dealing with modern : _ :

me-thode of teaching. Sixty-eight per cent were interested g
v in attending a summer workshop and twenty-three per cent ‘
o said they were not. There were however, some stipulations
. on the part of the teachere : ' ) . | .
"l.(l) Have it'as a university credit. - . .': SRR e
,'A(2) Have it Hot lone;er than two weeks. | ‘ . .
(5) let it be held as’ inservice during the school year.
~-(4) It depended on who organized it. ' 4' ‘
. A.ll of the enswers to Redden k] questions indicate T

. that there is a lot of unhappiness with social studies in

e e % et e Ty e e EEIRY T

. e e - "
- JIPRTS A B T ik R .
BRI T ) . ... .

'ntereeted in teachers' feeling . :
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Nova Scotia and if social stndie,s is to improve, a lot of
changes, have to be made.-

Some educatore feel- that a similar situation

: occurs in Newfoundland and if this 18 80 we can 'learn much

from the ideas presented by Redden to help this sn.tuetion

. in® soclal studies. ‘For: the third t.ime in six years the

Department of r.ducation has attempted to restructure tb.e
K - XI social studies sequencé.‘g?-,, s " ... '
Roberts carried out a study in l\iewaundland

Elementary Schools (Grades IV - VIII) during the school

year 1968-69 which included 8}9 elementary social studies Y .:"{‘." T

teachers. Elementary teachers not included in the study

{

were- (l) those not teaching eny sooial studies (history,

geography, or civics) (2) those employed 1n schools where :
there were less than 3 elementary teachers and (3) those K
' employed in multi-grade classrooms. ‘I‘he principals of

those schools, numbering 153 were also includsd in the study.

The primary purpOSe of Roberts study was. ~’,

coe to formulate for the improvement of the social
studies program st the.elementary .school level in
Newfoundland, recommendations based on .an. evaluation
~ . ’of the methods . .and ‘techniques gurrently-used by.:
K .‘:,elementary teachers ‘in. Newfoundland in their teach.ing
-of 'social ‘studies. - The: secondary .purposes’ ‘of the"

study- were-'(l) ‘to‘determine what miterials and equ'ip'-A :

‘. ment_sre-in the schools for the. use iof the abiove~"":

. mentioned teachers, and'(2) to ascértain:to .what
... éxtent the.equipment indicated in @) above :is. ect-
ually ueed by elementary teachers in their teaching

1

.....

L 27De artment oi‘ Education Newsletter St. John'a,"_.»":":' "
197 ,and(June‘ -

January | 1972, :
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' of social studies.?S ‘ ‘
| The data collected by Roberts was done by using
two que'-stienna-ires, one to teechere and one- to principals.
The teachere' questionnaire contained five sectione. Section." |
"A" sought pereonel information from the respondents, while
Sections "B,"\ "C " "D " and‘"E" were. designed to solicit
ini‘ormation on whet methods and techniques were currently
being used by the respondents :.n thelr teaching ofv social . 3
CECL studies. v ' SRS

’I!he quest:.onnaire to principale sought :Lnformation ,“:f-f.'.'.j'

on what kinds of materials and equipment were in the ’schools o

for the use of teechere in their teaching of social studies
ST T e and in the cnse of equipment how frequently it wae belng ;j L
used.29 _k U

'} Thls writer has 1ncluded a copy of the question-‘.:-"’

na:.re to teachers in Appendix C. , o

01‘ the 839 questionnaires sent out to tea"" T

559 answered sheets were returned reg/es Aing 64 per cent

/
of the total popula‘tion end of< the 153 questionna:.ree sent
\ ou.t to principale, 153 answered sheets were returned,""-_ ?'-_f',:"..,'.{'“..:' 1_‘_-a"-;'"
RS representing 8‘7 per cent of the total population.: . .

‘e follow:.ng findinss related to the research Lo

LR 28A1bert Henry Roberts | Al Study of the ‘Mebhods ' BARRIS
R dnd Techniques used’ by Elementary Teachers in the-‘Province. . - - R

oo ows s vof T Newfoundlend and Liabrador, Carada’in their: Teaching of:
BRSSO fk Social, ‘Studies;," (unpublished Hoctoral Theels, Indiana AR
R University, 1970) p. 6. i T N _




hapothesea uare ,judged to be relevant and significant. ,‘ )

-~ (1) TPeachers with Grade I certification uaed a
o : eignificantly greater variety of instructiocnal .
- - gaterials ‘and more group and’ individual activitiea
S than thoae with less than Grade I., o .

-‘;’(2) Teachera with Grade II certification ised S
significantly less. desirable evaluation techniques DU TEPR I G
than those with less then Grade II. = - e T e

syt

B (5) Teachers with Grade III certirication ueed -
S significantly moré. group.and . individual aotiyitiea o
AP ‘;than thoae with less than Grade III. e o N

) ‘»'_“‘(4) Teachera with ade IV: certification uaed ;‘_".j;”',- )
A aignificantly greater. variety of. inatructional
e 'materiale than thoae with less than Grade IV. "

b e :-"-,_~f';v,"'j'(5) Teachers who took'a. methods ‘course prior to e
Tule s LT 1963-64 used 4" significantly greater veriety. -of e

L+ dnstructional materials  and more..group and individual :
gt kLU activities, 'h/an thoee who took a methoda course in N
E LT -'.1963—64 oT - later. AR T A R
L Teachers Who. took a methoda course: in the TSI
" ‘teaching of ‘gocial -studies. used a significantly R T J
. . . greater variety of .instructional materials, more, R

~-group and individual ‘activities, and. 2’ more desirable ‘.'
organizational approach to the teaching of social. " & .. ooy

.,._-atudiee than thoae who nevbr had a methods oouree. R

e, . e -
. °. - S - -
R P % -

B C)) Teachers with ‘moreé than five yeara teaching e
" -@Xperience used 'a significantly greéater variety “of. IR
' instructional materials., more group and individual e T
4‘,activities, and better evaluation’ teohniquee then - SN
.- those with five ' yeare teaching experience. or. leea. Tl
- On’the other hand, ‘theé teachers with five years .- R
teaching experience or .less ‘used a more. desirable - . o SRR
o '-:‘organizational approach o’ the teaching of aocial Lo
e o n studies than: thoae with more than five yeara teaching R
. , : RV "‘experience. % e T e e “

(8) Teachera employed in urban areae uaed a aignii‘icantly
greater variety.of ikstructional materials-but less ' ' -
. .desirable. evaluation techniquea than teachere employed

‘;in rural areas. S ,\. PR :

g : ' :A ' --.The rinding of th.is studg related to the. exploratory e S
T TR hypothesia was . aa -tollowa' '}: S e

)

: (1) .Elenentary teechera who have had ‘a methode course -
S .‘at’ Hemorial Univereity of Newfoundland in the teaching

KA e N R
. ' o, . . ca
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Writer feels are important to this etudy are:

&0 Blmsal, pp. W95, L k-

27.

of social studies evidence those teaching methods and
techniques recommendéd by expérts and research in the
field to a significantly greater %egree than teachers
who have never had such a course.

From the findings, Roberts concluded that:

.{1) The level of certification of elementary teachers
48 not a predictor of how often they will use certain
methods and techniques in their teaching of social
studies at the elementary level.

(2) Teachers who have had a methods course in the
teaching of social studies at the elementary level
emplpy a greater number of desirable methods and. tech—

-nigques in their teaching of social studies than those o

who have never had such a course.

(5) Experienced teachers use a greater number of
desirable methods and techniqués in their teaching
of social studies than ingxpenienced teachers.

(4) The-fact that elenentary té&chera are employed
4n urban areas; rather than in.miral areas is. not. a
. predictog of the number and kinds of methods and
*techniques which these teachers use in their social
,,studies 1nstruction. e e ,

(5) In the achools surveyed in this study there is 8
~ gerious shortage of even the most . .common faterials
s used’ dn elementary soclial studies inaﬁrpction.

(6) Uhile the 1ack of equipdent in the schools covered
by ‘this study is most disturbing, the real cause for

con¢cern 'is the infrequency of the useé 0f the equipment

«that is evailable. * " .
K
(7). Eiemehtary teachers in the Brovince ot Newfound-
_lenﬂ -and Labrador,’Canade, are not indigating: to a
significant degree that they.are applying.those
teaching methods and techniques recommended by ex-
' psrts and reaeareh in the fimld pr aocial studiea.51

A number ‘of- goberts recomnendations which this

- K .

A"

(1) That.. the Department of Education, ‘through the

4 EEN .
' : 3 . ¥

3rbid., pps 93-94. .
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Office of the Director of Instruction,.sppoint a
committee to consider the effectiveness: of the
elementary socisal studies program as it is currently
being -implemented and make recommendations for
improving the program in the light of the findings
of this study. . A {

(2) That professors of education incorporate in their
teaching of soclal studies methods and techniques

which demonstrate methods which:students may adapt

for their classrooms -- creative use of ingtructional
materials, involvement of pupils in individual and
small group activities, cooperative planning of

course content and learning experiences, newer
approaches to evaluating and testing, etc. .

studies currently being offered at the university be
reconstituted as a joint schoqlﬁuniversity program
whereby prospective teachers gould spend a portion of

(3) That E?e methods course in elementany socialw' .

~their time in the schools implementing the theory - o
being taught in the university. The responsibility for .

arranging these field experiencesxfor prospective
teachers might be’ delegated to the Office .of the

Director- of Student Teaching at the University.

vy

(4)- That the university make available, after. school

and during summer;sessions, refresher courses in 'the..
tedching. of‘sogigl stidies 'and in the effective .use :
of madia. These coursés.-should be offered.to teachers :
in the field who have either not had such courses or
who took similar courses some years earlier. . -

‘-

(5) That the. local boards at the district :level work
in close conjunction'with the Newfoundland Teéachers
Agsociation, the: Department of :Education, and Memorial:
University to inmtitute inservice training for teachers
of elementary sogial studies through workshops and -
institutes, and that the Department of Education grant:
such teschers released time to’take advantage of this

trainins

(6) That school boards provide their schools with
profiessional literature dealing with social studies,
and, where. possible, .encourage their teachers -to ’
igplemggt new ideas being employed successfully else-
where

&

§inbé some'or the ssme'questiqns naye been~asked :

14
L Jd . Y b .
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by this writer and Redden, a gomparison will be made with

L9

Roberts' study.
Brains, in surveying the curriculum aspect of
Newfoundland Social Studies, 1949-64 concludes that:

(1) The only changes in the Socisl Stydies Curriculum
that can be identified as being a direct result of -
Confederation are the increased emphasis on Qanadian
history and geography and the study of the Canadian
system of government.

(2) Newfoundland's increased prosperity since Con-

federation has been responsible for the construction
of new centrglized high schools and the provision of
new ‘equipment such as audio-visual aids. .

(%) With the increased emphasis on teacher training,
changes in methodology should be evident.

(4) It is difficult to effecﬁﬁhnch change in - .
methodology as’ long as, external exsminstions “freeze"
' the curriculum.33

. Brsine concludes by saying that all teschers
foonoerned with socisl studies should consider the words
of Dr. G.A. Frecker, the Minister of Education, at the time°

In Newfouridland, lsrgely because of our history, there
has been a tendency to conceive of education in the
narrow sense of bookish learning and to fail to realize
that such learning, though very important and in fact
essential is not the whole of education. Whatever
helps a human being to fulfill himself ‘to the measure
of his capacity is education, ands even this is not the
whole story because no man is an island. One's ful-
£illing of one's self must, of necessity, be related

to others, must have a purpose which goes beyond}&hs
sslf and which makes a contribution to society.

35Linda Beverley Braine, "An Historicsl Survey of
the Social Studies Curriculum in Newfoundland" (unpublished
Master 8 Thesis, the University of Albefta, 1964), p. 103-104.

34G.A. Frecker, " year Thoughts ;on Education,”
pgg;gggy g gggt;gg Newglet er, (January, 1963). :
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Many of the conclusions and recommendations of Braine's
atudy have been dealt with in recent years,

P

o To determine the state of Geography 20 in the
senior high schools of Alberta, Ravenscroft diagnosed
certain factors operating in the teaching of the 1967-68
course of study. He dealt with (1) education and experience
(2) methodology (3) resource materials and (4) adminis- ‘
trative facillty which cgnsieted of such things as program,
building facilities, class eize and attitude of the adminis-

tretion to courses. o ' J

Regarding the professional training of the senior

' high school geography teacher, Ravenscroft, 1ike Redden

., concludes’ that .meny teachers are ill-equipped or mis-
aesigned.-. o ‘

Whatever geography is being taught in- the secondary
schools of New Hampshire is being taught by ill- °
equipped (geography) teachers who may have majored

in social sciences, education, English; driver )
-education, business education and so forth.,. but

did not major in geography or in related majors

where geography formal course completion was required
for graduation.

Duma and Jacobson in their atudy of "The Status
of Geography in the Secondary Sohoole of New Jersey," found
that "the- greet bulk_of_gquraphy instruction lies in the
hands of'teachers who have betweeo three ere ten semester
houre_of.treining.in the rield;"56;

.- T
4

¢ 35Georse M. anenscroft State and Statue of
Geogra 20 (Alberta) p. 11 quotin The Journal of
@ORTA I (December, 1963), PP. J01- Eﬁg.

, 36The Journal of Geoggapgx IXY -(Merch, 1962,
. pp. 104—109 ‘ _

e ——
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The introductionvor a hew course of studies in
the public high schools of Chicago in 1960 had been delayed
for several years due to the inability of the school system
to find - enough qualified geography teachers.37 i
Regarding methods and techniques used in the
teaching of geography, Rsvenscroft reports Gandy as saying

that:‘

~

Map-exercises rated highest in use and opinion as to
value, the rating and use of textbook assignments was
-'alsa very high possibly due to inadequate preparation
. in geography. - Eighty-seven per cent of teachers
+ ° 'pampled, never used completely independent work where
the student chose his own means of learning. - Nipety-
. two per cent never used dramatization- by students. or.
. .commercial workbooks and ninety-five ‘per ‘cent never
. used student correspondence with- foreign students.

Mosgt : significant was the fact that one “hundred - per -;é‘hsf.

'~cent of the respondents never uged field trips or.;

field studies, the reason being that class schedules ?‘ ,gu

"were too rigid.,;..

. '\:

The msjbrity of sampled teachers favoured map exercises,t4

textbook assignments, supervised study, current events
- aétivities, socialized recitation and. tescher-made
- study gdes as the ideal methods and. techniques pre-
ferred A , .

Ravenscroft reports Gsndy as saying thst‘

Out..of a samplé of thirty-eight teachers, sixteen rated
wall maps as scaree; thirteen rated globes as scarce
and eighteen rated atlasas as ‘scarce, .These three .
items are the "backbone" of geographic instiuctional
materlals. Lack of these items. 81aces a4 severe limit-
ation on geography instruction. :

-

37Raven -
Ravenscroft, p.,12. S P
BBRevenscroft, pe 15 %uoting Willard E. Gandy;
BThe -Status of Geography  in the "Public ‘Senior High Schools
oé g;lifornia“ (unpuhlished Doctoral Thesis, Stanﬂord,
195 , ‘

391bia., p. 25,

’
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Ravenscroft, himself found that:

One of the most prominent difficulties facing teachers
as the tendency to place slow leEBnera and non-
chievers into geography classes.

Gandy further found cut that out of a sample of thirty-

™ ) J‘
Tomkins and Hardwick states that:

e« the lack of adequate reaource materials 'in the

geography classroom.of B.C. is a clear indication-

- . that \professional- or academic geographers have not
."convinced . administrators -of- the public ‘schools that
,fgeography ie anything other than textbook stuif.41

Badcock, 1n writing on. teacher misassignment in
. \

‘Newfoundland secondary schoole,_conclnaeaffrom 300 randomly o

'selected secondary teachere, 200 of’ Which returned question-"

.nadres, that'

(1) Misaseignment of each of the three types examined -

" subject-field, teacher-preference, and school-division

nisassignment - was prevalent in varying degrees among ,

"the- secondary school teachers of Newfoundland.'.

(2) subjectefield misaseignment was prevalent toa ..
. consider,bly’high.degree- ‘school-division missssign- -
ment was |perhaps somewhat leéss acute; teacher-pre-
.. ference isaesignment was the least prevalent of the
three typ Be 7o : :

(5) Over alf of the eecondary school teaching force

q'oIb:l.d\, P+ 2200 "

K e 4lG S.’ Tomkins and F. G Hardwick Current Trends,
in School Geogra with Special Heference: tov%ﬁa Responsi-

- bIIItIes of EE B%cfaneional Geographer and Jome ﬁcmnents :
- ) N . Paper presente
‘ : ; g oL olumbia Division of the
) ',Ganadian Asaociation of Geographers, Vancouver, Harch 16,

, 1965. S \ e . .

. . . Ve "':‘l“'/“‘\ - L
v, - . ) N . -
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. were analyzed.
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were eeeigned to residual eubject areas of special-
ization either entirely, or in addition to the areas
of their major or. minor fields of specialization:

(4) Approximately twenty-rive per ‘cent of the secondary
gchool . teaching force had not prepared professionally
by, studying high school methods in their training -
programmes to teach eecondery etudente.

(5) Apprbximately ten per cent of the secondary school
teaching force were assigned entirely incongruently
with .any subject field of preference. -

(6) The great majority of those- teachere who were mis-

assigned by school division had studied elementery >

methods in their preparation programmes at univereity.4

Pl

Kennedy, in investigating the neture, extent and

fadequacy of the preperations of secondary echool teachers in SRR

~H{Newfoundlend eays that "an educational eystem will be ae o
',"'etrong ae ita teechere and will rise or Iall accordingly.? jﬁ‘
7"Teacher education ie etudied under the heaainge. (l) pro-:ai':.

fessionaliem and academic aepecte, (2) student teaching,v

(3 srade 1evel prepered for, and (4) number of. yeers spent

'\in teacher treining. Also, in-eervice training programs

I3 '\

The inrormation was gethered by qneetionnuiree

‘ aent to- the following groupe..ﬂ.

(l) the five denominational Superintendenta of"
‘Education, . (2) ‘the ten District School Supervieors
... for the Depertment of Education,: (3) -one hundred = -
. twenty principals (approximately 10. per cent" of’ the tf
principal population in the province) from Regional,
.Central,. 'All-Grade, and Elementary schools of. five
- rooms- and. over throughout, the province, (4) three’:
‘w-hnndred rirty teachere who (a) were teaching eny
» o . ,

r"
. 'I

. ‘. R -l‘ RN L
42Leonerd Clyﬂe Bedcock, "A Study of" Teacher

Hiseseignment +Asiong-Secondary. School Teachers  in’ Newfoundienéf .
- ajid Labrador" . (unpublished Master's Theeis, Hemorial Univer- S
eity ‘of Newfoundland, 1972), PP. 90-91. S _ S
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. .
grade level from VII to XI inclusively, (b) had five
years or more of teaching .experience and ﬁ poseeaeed
a Grade II or higher teaching certificate.

The reeponee received from Kennedy g queetionnaire was 100
per cent from superintendents, 100 per cent from school.

supervisors, B4.2 pér cent from’echool principals and 70

per cent from teachere.

Some of Kennedy 8 recommendations»from her findings

were:

‘ (1) That principala and school boards séleét and place
teachers in classes on grade’ ‘lévels or subjedt arsas’
-for which they have been tnained..' ; .

‘-?(2) Throughout their training program teachers ehould f‘
'be helped to know etudente ae individuale...b .

> ,(3) That teachere at all grade levels be eaeieted .
. ;gtheough pre-eervice and in-gervice. programs. to. make.}
-~ :the . .most, effective u && of audio-vieual aide and '
=teaching techniques. “ o -

T

. Theee findings and recommendatione can be applied to senion

hish "séhool BOcial etudiee in Newfoundland today.. . B
Jones, in inveetigating the teeching of geography

' acroee Canada, developed a queetionnaire along the rive

areas or

(1) Education and Teaching Experienoe.

(2): General Inrormation Goncerning Involvement with
Geogrephy Prosrame.“" i .

(3) Content of Geography Programa.,:

43Sieter Ha Perpetua Kennedy, "An EvaIuative

, Study of the Preparation of. Seoondary ‘School Teachers in

. The. Province. of Newfoundland),' Canada,” -(unpublished Doctoral
-.Thesis, The Catholic Univeraity of America, Ulehington, e
" D C., l968) P 12.,‘ . . o

;‘[.

Ibid. , pp 3 206-2070
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(4) Method of Geography Teaching.

(5) Materials used in Geography Gl_ae.‘?,roome.“'5

The aurvey covered 162 echool districts from each of the
ten Canadian Provincee, North Weat ‘Territories and the
'Yukon, with a response of 82 per cent. : The results for
Newfoundland from 10 school districts and 72 teachers of
geography were as'follows:

Most teachers have a Bachelor of Education degree but
at the elementary grade level have little exposure to -
the social sciences. 'Secdndary~level teachérs have a
major in.one of. the social science disciplines in- -

. .cluding geography -at the undergradiiate level. ‘Con-'" ..
,eeguently, exposure 'to and training for sociel dtudies.
"is largely social ‘sciénce in’ orientation. ‘No efforts - .

.- would seem underway £0 alter thie approach to treining.f

'-Geography made a significant contribution “to, the
‘gocial studies program’ and" ‘teachers’ indicated’ thet it

a e TRl
JOPpREREE I
- i

. should’ be introduced as. asubJject- in.Grade Four which A

corresponds with current practice.. The: preparetion

© time for .geography classes reguired no .moré or:less

" time than othei preparations for:two-thirds: 6f -the -
'reepondents. The .school district provided almoet all
the materials for classroom use. ]

- Content emphaeia concentrated upon the presentation of
facts and underatanding of factual knowledge.  Little - °
‘emphasis was placed upon-geographical method. Rote . '«
memorizing and expository learning modes were used fre-
. quently along-with inquiry. TInstruction closely

" followed the textbook materials. However, field trips
were used to augment instruction by almost’ two-thirds .

. .of the respondents while close to 75 per cent attempted
: to integrate inatruction., : _ R

.Simulation gamee, learning kita, programmed mateﬁtels
pand ‘class-wide sets, of materials do not appear remdily
available to the:’ classroon teacher. ' Little- in-eervice
" or observational o ortunities are available to
‘teachers in the Tie d. ‘
- - . N
, o ‘ ‘ \ . - 7 3y

po 45Geoffrey F. Jones. Geograpgx Teaching 4p
,  Canadian Schools. (Megorial Univere Ty of FewWfo and,
St' J Eﬁ 8) I;;E, P' Qe , o

i
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Maps, globes, films, filmstrips, overheads and graphs
and charts are the main tools of the geography teacher
in Newfoundland while little use is made of apecialiat
speakers, simulation gemes and satellite photography
Kannampadam set out to investigate the attitudes
of Grade ten students toward the‘social studies course,
"Canadian Societyr Iseues and Concerns" recently included
in the Social Studies Curriculum (1973<74).
There is always s problem when a new course is
introduced into the curriculum, for teachers as well as
. students7nave to adjust. Teechers;”on'tne'one-hend wouldi_
.1 have to chenge their methods of teaching, especially in
: 'the case of thia present course which deals with contemporary ,'.
~issues, whereas the old couree had been taught for so long o
d-'a time that teachers used certain methods Which could not "j i *i*i«
apply to the preaent course. Students,Aon the other hand, - -
in being exposed to this type of course, have to change
their.stpdy patterns. This.course lends iteelr to much_nore:
discussion end‘more research then-the ?reyions course.  The .-
student'neewto read newspapers, listen to the radio and |
_watch television in order to meet the ohjectivea ‘of the
icourse. ' e s S ~g ‘
As 8 result of such innovations, students build
,up certain positive or.negative attitudes toward the course.
Kannampadam administered a ritty-six itenm question- |

. neire to'a. Bnmple of. 210 students divided into "treatment"

.461bid;;fppfil3-19; L n’. A | j
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and “control"'gr&ups. Three geographical regions of New-

foundland were selected - a large urban area (St. John's),

a small urban afea (Grand Falls) and a rural area (Flum

Point, St. Barbe District).

Student responses to the items were used as an
indication of their attitudes toward the program;
"Canadian Society: Issues d4nd Concerns" under four
district sub-scale areas. Those sub-scale areas,
withtheir respective items as presented on the
questionnaire, were: (1) Overall student attitude

" responses toward the course, (2) Student attitude

responsés toward the learning method of ‘the. course,

(3) Student attitude’ responses toward the knowledge ,
they obtained from.the course and (4) Student res~ '
- ponses toward attitude differences:.that occurred as a. :
. vresult;6f thelr exposure to the course., -'All items '’

. were, randomly -arranged -on the questionnaire .-and " in-

cluded :items that were positively. (50 items) and *“‘;'*a

’.negatively (26 items) atated.“?

' In the discussion of educational implicationa

"result of his rindinga Kannampadem states. v
(1) With respect ‘to the items on ‘the questionnaire

dealing with: student attitudes toward the overall -
course and the. knowledge. students: have obtained from
it,. the rural area student responses axceeded thase .
of the large and pmall urban area students; further,
their attitude,responses exceeded those of the small
urban area: atudents with respect to the items perti-
nent to. the mothodology employed for thia Eburse.

(2) However. whila'comparing the large and amall

‘urban area‘student attitude responses, it was round

" that large urban-area student responses were greater -

. than those of ‘the small urbar ares students for items

~ dealing with the: methodolosy used-.for this course. and
‘the attitude changes which occurred #s a result of

- their exposure to this coure. Fupther, it wds noted
~_that the. large. urban area student attitude responses -

—

)

7Joseph T Kannampadam, "An Investigation of

'Attitudes of. Secondary/ﬁchool ‘Students in Newfoundland o
" Toward the Grade Tern.Social Studies ¢ourae. Ganadian Society: .

Issues and ‘Concerda, " (unpublished Master's" Theais, Memorial S
, University of Newroundland, 1978), op. 42443, '

'3 .
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were greater than those of a rural area student's
with regard to thé sub-scalé dealing with attitude
. _differences which occurred as a result of etudent
‘exposure to the program. .

(3) For the methodology to be & eucceee, particularly
in schools where the more-traditional didactic
approach to seaching and - .learning is followed, a .
treatment would have to be implemented .on a wide scale,
and with strong teacher support. Materials would
need to be available, inservice would need to be
provided, school enpervieore and sconsultants would
need to provide assistance. While teechere have - -
grappled with the teaching of this couree, the imple-
mentation of it and the support procedures necessary
to. suoceeefully inﬁorporate thig udique™- coursé, -

‘have been found wenting. Consequently, as the ‘teachers . -
- have not.been adeéquately prepared to: teach- this couree.*"
'.'instructionel preparation has' not. baen as: acceptable N
- a8 'it-could -have been.: " However, .where .teachers. have;..--'!”‘ﬂ:

" gpent @ lot - of. time ‘tn: preparation, of- this.'course - S
... ' 'probably ‘student’ attitude reflect. [eic:l puch- prepar—-..'"r' -

© . ‘atdon, It:-would" séen from the results that- both S
. ' srural ‘and large urbansrea student. ettitudee are IR

'finfluenced by eunh teacher involvement.:_;

1

’(4) The- government s~recommendation to implement

"Canedian Problems" in all-schools in ‘this province L

appears. to be & eatiefactory onel * But-much is yet

* t0 be done .to. -help 1t serve its purpose. - Probably

. the Department of ‘Education. should: undertake a large
" inservice program with. teachers, and provide  other -
related. services that will help them.become better .
‘qualified and more: prepared to develop and - implement
this course in ‘their respective classrooms. ‘®eachers
night also need-hely to ‘dcquire’ sdditional teaching
materials. and referencé. resources.from which they’ can .
draw contents. .specific- to their teaching-learning -

- situations.. In this way, with improved inetructional

methods and teaching-learning ‘situations, 'students.may: B

' become' more aware  of the probleme of ‘their community,

"~ and-will ‘scquire the:necessary expérience and’ knowledgef"°-'

to face the: challehges caused by the: 1s4gee and con- .
~cerns or contemporery Ganedien eooiety. - :

Thie writer Ieele‘that two of Kennampadam'

recommendatione for further study heve a lot of merit1 jA

' einoe one muet be Iully ewere of the coneequences of

T 4811-,1&,',;1,15,._ 81-8.
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initiating a course into the curriculum. - ' X

(1) It should help futiire ‘regearchers to study S e
factors that cause attitude differences according
to different geographic regions. In all probabllity
such studies will provide direction for the modifi-
cation of "Cangdimp Problems" programs, particularly
in the areas of reference reeourcee and methodolosiee.
(2) Tnis study nay help teachers to realize that -
their attitudes ‘toward the implementation ‘of programs
‘of this nature are as much, if not more important, as :
the. attitudes of students.. Therefore, this study. ~
_ urges the meed: to investigate teacher attitudes towerd
- similar 1nnovative program5;4 .

I . Summarz or Literature Revlew-::.:
";QV'T }};;?T‘:J; The firat part of this revie', deals with
S education in Newfoundland in general and eoeial atudiee ‘

in particular.; It hae three divisione° 1949-59, 1960-69,
, - ghd 1970 to 19'78.";::""-‘";‘.«‘» T R L "j e ,
‘f,l:‘__;»; #t':' Some factors arfecoing education 1n Newfoundland ;ﬁ ;‘fﬁf Efé}

» yrbetween 1949 and 1959 were~ (l) The Diviaion or Audio— . |
Visual Education -cane. into being, (2) a Director of Curriqu—niul
lum waa appointed, (3) a Begional High Sohool Program wag. '
introduced and (4) a Conference on Edueation wae held, with
poaitive reaulte euch aa-'new library and ecience grante, :
Centrel High School Policy,.aubsidized texts and the appoint-';f OO

e ment or a Hiatory Curriculun Committee,‘;<; ' L c
'ijgi"f:f" ‘ Between 1960 and 1969 the Technical College, ‘
/ /7' chational Schools,and the Goilege or Fieheriea were eetab— y!ﬁ

'118h94. A Royal Commieeion on.Education and Youth wae i'},l,,;,ff

. w
Tay -
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"ng”'ﬂA from studies completed by both Anerican end Gansdian“q

:'fﬁiﬁﬁ~:ff' educators. The major research reviewed in this chapter

'“'f?j;:¢_. methods, courses of study, eudio-visupl eids end exsminetions :;.2

fyl b}ju cen be summsrized es f@llowsn (1) The teeching rorce was

..itgi“ A teacher who hsd to prepere foun or rive difrerent courses,( RS
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appointed in 1964. A new Education (Teacher Training) Act '

was proclaimed and there wes .8 reorganization of the

~

Department of Education elong functionsl. non-denominetional

lines in 1968.
During the seventies. the. first provincial con-

sultent for social studies was appointed. public examinations

v’i
1.
HE

B
i

o0
i

oA

were dropped in’ Gredes Ix snd X, and shered evalueticn ceme
in Grede XI.i A new sequence wes approved ror the K XI
sociel studies program (1972) es e Iirst step in the dev@d--

'df opment or en improved sociel studies curriculum;V

The second part or the review includes extrects

is by Redden (1970) on high school socisl,studies in Nove
L Scotie, end by Roberts (1970) on elementsry social studies

. - v B}

. in Newfoundland. S : , R ,
v-f'.fd_ Redden in ascertaining the position of teachers

of eocial studies in Nove Scotia concerning qusligications,

;';f,very young with 60 per cent or thoee teechors surveyed

;1i£ having 10 yeers experience or 1ees. (2) Teschers hsd too

‘;“i many courses to teeih -<21 per cent hed’to prepere four or
. more ccurses. By concentratinq on fewer courses e niw

= sﬁ T ~’, S
e teacher could make better preperetions for eech 1esson.,.,"'-,-.1.-*';;,,'_",---’..l
o ‘i o, PR :.:' R
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ing aids. Thdse’tea'chers teachiné ‘between 1965-70 " added

-~ .

< 3 41.

Y

. almost jmpossible. (3) S?ipy-five per cent of those { -

history teachers surveyed had taken at least one university-
levelzcourae in history. Of those teaching economics, only
17 per cent had takem economics courses at the university
level. Only 5'per cent otrall those teachers surveyed had
tdken university courses in'g%ography. Some teachers who
had not taken any university courses in a social‘science
suﬁject were teaching grades ten, eleven and twelve Acndemic

Courses in social studiaes. .(4) Those teachers who were

teaching before 1960-- the period before new.advances in

Audio-Visual Equipment and "the new socisl studies"-- fre-

quently used maps, globes nnd‘aupblenentéry‘reading as teach-

ﬂbviea, overhead projectors and recorda to theilr list or

Lt

' teaching aids. (5) The methods of teaching used moaqy accord-

ing to Redden“s survey wasg tha lecture method (74 per cent)
and the question and answer method (61 per,cent). Of the

more modern teaching methods, such as teanm teacﬁing, concept
~ method, and discovery and inquiry method, most teachers
‘were mompe familiar'witn,the discovery and inquiry methods.

(6) Most teachers (85 per cent) indicated that their
teaching was influenced by the Publie Examinations, (41

per cent wanted to get rid fof them nnd 57 per cent wanted

‘improvements in them) About 50 per cent of teachers )
"auggested a combination of school examinations and class
" work Il an alternative to the Public Examinations. (7)

_Host teachors were dissatistied with the textbooks, the




3

'predictor of how orten they will use certain methoda and

N 42,
main criticisms béing: "too long", "outdated", "not
practical” and "should be more relevant": (8) Teachers,
in general, do not wish to attend summer workshops dealing
with modern methods of teaching unless the workehop'reeultem
in additional university credits. In #ddition, teachers B
expect workshops to extend over a period of no more than

two weeks. (9) Finally, Redden indicated that there wes a
lot of unhappiness with social studies in Nove Scotia at

the time of the survey. ’ _

Roberts (1970) in carrying out a study of the
methode and techniquee used by elementary social studies
teachere of Newfoundland concluded the rollowing. (l) The'
level of certification oI elementary teechere is not
techniqués in their teaching. (2) Teachere with a methods
course in the teeching or.eeeiel studies employed a greater
pumber of methods and'technidues in their teaching than
teachers who did not have a methods course. (3) Exﬁerienoed

! .
teachers used a greater number of desirable methods and °

~_techniquee in their teaching of stcial studiee than in- -

experienced teachere. (4) The Iact that teachere are

employed in urban areae rather than rural ‘areas wes not a .

'predictipn of the nnnber and kinde‘or_methoda and’ techniques

used, (5)'Roberte'aleo eoneluded‘thgt there was a gerious

Lo - ) : .
ehqrtage of materials used in elementary social studies

'inatruction and ‘even:the equipment that was available was

not used very nuch. “9 Elementary teachera were not

N
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' witn ~exte'i'na1 examinations "freezing". the curriculum.

43, '

applying those teaching methods and techniques‘ recommended -
by experts and reported research in the field of social |
studies. (7) Roberts recommended that i:he Departmenu of
Education, Memorial University of Newfoundland, the N.T.A.

‘and school boards should work together so that teachers in

the elematary schools might be more erfectiw;e.

Duca and Jacobson (1962), Ravenscroft (1963)
and Redden (1970) concluded that many teachers of ~socia1
studies were ill-equipped or misassigned..

" Badcock (1963) writing about Newfoundland's

secondary echool}, 'concluded that misassignment' in subject-
.'field teacher performance. and achool div1eion misassign— K
'.ment, were prevalent in varying degrees among aecondary

'-'school teachers 03. Newfoundland. .

PO

Tomkins and Hardwick (1963) reported the. lack v

of adequate resource materials in seography classes of -

British Columbia wh.ile Roberts (1970) reported the lack

of adequate materials used in elementary soc.ial studies ]
ins:&ruction“in Neui'oundland. Braine (1964), one one hand,
stated that changes in methodology should be evident with
increaeed emphasis on teacher. training. On the other hand
she said it was difficult to bave much change .‘in methodology
Kennedy (1968) concluded that: aecondary school teachers

have been misplaced and that they did not make the most

N effective use of audio-visual aids and teaching techniques. '
o Kannampadam (1-978) in referring to the attit,_udes .

- '..,;;:.v-iiif‘.%‘f—-ﬁ‘._ :
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of grade ten social studies studenﬁs towards the course, :
"Canadian Society: Issues and Concerns" concludqd that
teachers' attitudes towardslthe implementation of new pro-d
grams in the curriculum were as important as the attitudes .
of sfhdents;

It 'can therefore be 5enéfally concluded that
throushdut parts of th;\United States, other parts of Canada
as well as in Newfoundland there is a lot of'uhhappiness
with social studids ffqm K - XII. Many improvements have

to be made as far as ‘content, methods and tephhiques of

1n§truction and teachér training ib-concérné&e The number
and’ types of teaching aids available and - the rrequency of
nuse nust be closely scrutenized. Both teachers and studentﬁ

?must have a positive attitude towards new social studies _f L

‘ programs.

ot
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' CHAPTER III

THE DESIGN OF THE STUDY

This study was designed to trace the historical
development of the social stidies curriculum in Newfoundland
ssenior high schools from 1949 to 1978 and to asoertain the
_ development of and the current state of social studies in
Newfoundland senior high schools from 1949 to 1978 by examin- -
- ing developments in curriculum, courses of study, audio~
visual aids, textbooks, evaluation policies'and teacher train-
ing. This writer also ‘used questionnaires to gather infor- '.fi//’
mation similar to that gathered by Redden and Roberts. and the 152;///24
~results will be compared with those of the aforementioned ._.;//’

5,writera. o ; . .'_ S

PR A,

: This writer s survey was conducted during the .

i

|
8",

:

N, i

school year of. 1977—78 At that time no survey had been done {

on the development of the senior high echool social studiee

\
curriculum and no findings had begnireported on ‘the e;perience I

- L . »
YR e S 1 e e L e Bt >

and qualifications of senior high school social atuddes
teachers, neither had there been any reports onfneaohing aids
‘or types of evaluation used in the senior high’ schools durins
that period. |

. Any refbrence made by Roberts to high school in his
-elementarj school'survey'was a result of.grades-fonr to
eight being in an all-grade school, 8 janior high sohool, or
a oentral high school and as a result ooncluaione could not\
be drawn conoerning senior high school social studies, by

q.

. uaing such—a -emall sample. ~r
. 1 . ‘

L :
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) schools.

ASelectiéMhool_e_ L

All the 146 schools of Newfoundland that teach

high school socisl studies were chosen 8o &8s to obtain a

cross section of urban and rural areas; central high schools,

regional high schools, senior high schools and schools which

have all grades from K - XI.
By selecting all high schools in Newfoundland the

writer could alao ohtein a representation from all school

boerda viz, Roman Gatholic School Boarda, Integrated School
-. Boards, the Pentecostal School Board: and ‘the Seventh—Day
,Adventist School Board. '

All-girls schools and ell-boye schools, as well

. as co—educational schools were included in the salection of

~
Y

Selection or High School Social Studies Teachere ‘ /.

)

One copy or the writer's questionnaire was add-
ressed to a senior’ high school social studies teacher in

eack high school throughout Newfoundlend and it was 1eft

" to the discretion of the principal or vice-principal of

that particular high school to pass the’ information on to

a teacher. A stamped, self-addressed envelope was included

with the queetionnaii-e to .e,ncourege a hiéh,er percentage of .

- peturns.’ ' SR

| In aelecting one eocial etudies teecher Irom each
high echool the writer felt ‘that whether there was one or

-i’our eocial studies .teechers in 8 echool,- there would,.etill

Vet e e v aaT e,
"-:s'r:',".-.ﬁ“‘“'_"'""""‘
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be an adeqquete number of returns to formulate some sound

conclusions and recommendations from the findings.

Questionnaire

Source
To provide sources of information for this survey

related to social studies teachers' experience, qualifi-

50

cations; methods and evaluation practic’e's. a questionnaire

51

was devised along the format of one used by Redden.

Redden 8 questionnaire was modified to sult the Newfoundland

situation.sz. The wri.ter contacted Redden by telephone as

v well as 'by letter whereby permission was’ requeeted and granted o
a8 indicated in t:he\~ letters included in Appendix G. The

. 'queetionnaire was devi.aed as e result of peraonal observation

,of teachere for the paet fifteen years. Discusaions were - 

held with administratore and social studiee teachers in- S

cluding- teachers ‘who . have uaed such questionnaires in seeking
information, and sgveral minor changes, as- suggested by these
pereone, were made to the queetionnaire. '

: Critical inspection of. all items on the queeti.on-
naire by knowledgeeble professionals esteblished the internal

505ee Appendix & |

n SlGlenda Jean Redden, "Fih:y Yeare of. Sooial
Studiee in the High Schools of Nova Scotia: An Examinetion
of Certain, Agpects of Education:Affecting Social Studies
Taught. in the High Schools of Nova Scotia from 1918-1968"
(iinpublished Master's. Thesia, Dalhoueie Univereity, Nova
Scotia, 1970.) Lo : oy

2 5289e Lppendix B. ‘

t
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validity of the instrumeant. Also, since the questionnaire
was based on an instrument which had been used with apparent

[
success for similar purposes by RKedden, face validity is

claimed for the instrument.

The questionnaire is identified only by the name

_of the school and the name of the school board. By doing

this the writer felt that teeohere would be less reluctant
to complete the questionnaire and at the same time they
would remain anonymous. The questionnaire deals with two

groups of teaohers'—ﬂteechers who began teaching social

| studies before 1965 and teachers teaching social studiee
'after 1965, the divieion being made 4n the '60'8, ae this

wae the period when the “New Social Studiee"55 entered the‘

'.curriculum.:

Queetions one to five of the questionnaire relate

“directly to experience, qualifications and the social

studies course(s). being taught. Questions sir and seven

‘deal with various teaching aidsé used before 1965 and after

1965 respectively. Questions eight to ten deal with methods.

Social studies efaiudtion proceduree,are covered in questions

‘éleveh to thirteen; while questione'rourteen to seventeen:

~"c:oriolude:thelq’uesti.o"mrx'e:l're-wiﬁl:l_:t recommendations for future

change."

o 53Edwin Fenton, et al. Teachin the New Social
Studies in Seécondary Schools: An In&uotive Ipproecﬁ.
) HEIE'"FIE'E“E'"'HIE

ehart an ineﬁon, 1965

s -.'i::':-..:‘a:?fvn_dff‘-m!’-‘_l-'-ﬁﬁ.,.c o
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Sampling Procedures

The procedure used in this study involved the re-
turns of questionnaires' by mail. The questionnaire sample
included 88 high school social studies teachers out of a
possible 146: a return of 60 per cnnt. There were 33 out
of 88 teachers (37.5 per cent) teaching social studies be-
fore 1965 and 55 out of 88Afeachers (62.5 per cent)
teaching ‘social studies between 1966 and 1978 but not

before 1965.

Groupings C e : V .
- \' - Tenchers were grouped into pre-1965 and post—1965 .
groups on the basis of yeﬁrs of experience, qualifications, -
: aids used, grouping methods used with students, ovaluation - } ']

- - procedures and recommendat ions .

Treatment of Da‘ta""'

The data from qunationnnirqs was treated numeri-
cally which resulted in a number of tables covering the
major areas of the questionnaire outlined Sarl‘ier in this
work. Each table shows the percentage of ‘teachers ip the
different categories who utilized cer'cain materials, ex-
periencea, types of organizational framework, or evaluativo ‘
procedures in their teaching of aocial studies.‘ o ~
" The compariaon of this vriter 8 findings with
those of Reddan and Roberta is also. dealt with by uaing

, tables. Aiist of those findings thaﬂ: are alike will be

' - -tabulat d explanations, deduc'cion#, a.nd inierencos

o s
g A
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\ ) 50,4
will be made from these tables covering all three studies.
Lo .

Modifications lMade to Redden's Questionnaire

Certain changes had to be made in Redden's
questionnaire to suit this writer's purpose in the Newfound-
land situation. Redden had her questionnaire responses
identified by name - of respondent and name of school whereas
this writer included only the name of the school and the

name of the school board‘ This writer also omitted the

‘ question, "How many years havo you taught in Nova Scotia? "o

Since some "sociology" is taught in Newfoundland

but not: in Nova Scotia at tho time of Redden 8 questionnaire,} -
~ the appropriate change was mad.e in the questiona pertaining
%o, 'bourses being taught,. Also, Grade tuelve ‘was taught ‘

in Nova Scotia according to Redden, but this quoation did
not apply to the Newfoundlarnd aituafbion at the. tine of the
survey.

ﬁoth this writer and Reddern compared teaching

~aids used within the "last five years" but since Redﬁen's |

work was completed in 1969 tho‘ph_rase' hes a different
moaning inieaéh case. In Yisting the aids used ian,d' the
frequency of use this writer includes: "resource per_éons,_"

"hewapapéi:s o “models,"‘ “aerial photo’gra‘phs,"' “gamén,"

and "field trips" which- Redden does not

In question ten of the questionnaire Redden in=-
cludes th.ree- methods —ghigh can'be employed in the teaching
of sbciéi studies: (1) team teaching, (2) concept method,
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51,
(3) discovery and inquiry method. This writer adds "dis-
cussion method" to the list and also asks teachers to list
one other method that they found effective.

" In questions eléven, twelve and thirteen this
writer substitutes "Public Examinations" for "Provincial
Examinations" snd in Redden's question fourteen, "Would you
be in favour of university ez;;rance examinations set by
collegea?" this writer changes the word "colleges™ to "the

university" aince there is only one college in Newroundland,

which is a branch of the. univers{ty.

- These - changes ‘are: rather minor ones but it is

'felt that without them the. questionnaire could n%\ fit into - o

~‘»1:he Newfoundland aituation.._‘ = : N e ‘, .
- A T _—
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CHAPTER IV
REPORT OF FINDINGS

This study .attempted ‘to report on the qualifi-
cations of teachers of hign school social studies,. the
methods used, ‘the courses taught, and the degree to whloh
teachers used audio visual aids and examinations. The' ;

report took the form of a numerical analysis with the help

'of tables using percentages. All percentages are given to '_

‘the neare st hundredth.

As previously mentioned, during the school yesr

: 19'77 78 a- questionnaire was sent to all 146 high schools of
Newfoundland, whose teachers teach grades ten and eleven. _ .(‘j"' ‘ "
Eighty—eight teachers responded for a 60 27 per cent return.
"S:ane the que)stionnaire is only a pert of the thesis no 4

sttempt was made to cover all those questions which could be

asked regarding senior high school social studies ‘nor wes

an attempt made to d:.rectly contact ‘the teachers involved in

the teaching of senior high school social studies.

o ':' PR Finding o I e
'l‘able 1 examines the teaching experience o.t‘ social‘, '

\

It is interesting to fote that only 19 51 per cen‘b.‘

of those teachers surveyed have less than six years of

teaching experience -and- 9 76 per cent have taught for more

Pl ]

o it i |

-~
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' TABLE 1
YEARS OF TEACHING EXPERIENCE OF SOCIAL '
STUDIES TEACHERS .
.\ Number of Percentage .
Years of Experience Teachers - of Teachers

1-95 " 16 19,51
6 - 10 26 . . , 3170 .
1115 o 3902

© . More ‘than ~:'2,1';"y§ar§;'» | o - 3 o . 3.66 L

. 1‘¢-
o

.than firteen yeara. Alao, the 1argest group or teachers

.(59 02 per cent) has 11 - 15 years 91 experience.. Approx- .-_: '

1|nately 7 per cent or teachers aurveyed did not answer thia

akd -

’«question.

Poasibly these rindings are the result of the |

. new Hemorial Univeraity Campus opened in 1961, which made L

: proviaion for kel oxpanddd teacher training program togethef
‘with more spacq to acconodat:e 1arger numbors of ntudents.

: "l‘his alao is borno out in tablo 2 ﬁhich showa the h.igh

.qualitications or those social atudies teachers who havo

i,been trnined at Henorial Univaraity. o ,‘ L

: An enlightening obsarvatioxi mde rrom tablo 2

.'is that no tnachor tenchins sonior high achool aocial

ia’aud.:l.es haa lowsr than a grad9 three teach.ing certuieata ' _' -
'and that 79 48 ; per cent or those tehchers havo \grade five .

"«

L-Lf\ B “V_;' :".- .
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or grade six certi'fierate. Also, 171 54 per cent have a

BT

grade seven' certificate. 'I‘hose {indings also indicate that
O
94— 87 per cent of those teachers ‘have one or ‘more academic

degrees, indicatins t’hat our aenior high schools are staffed

with highly ﬂqualii‘ied peraonnel. ~ Kpproximetaly 13 per cent

.....

. ~ . °
e ¥ - 1 [N .";

Hunber or '_, Percen&age :

oi‘ Teachere ‘
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It wee aleo Qbeerved rrom the questionnaire

retms (Q“”ti"n "')' th‘t 92-0"' Per cent of. thoee teechers IR
-received all ot their education at Hemoriel University of

o Of th“‘ 3 “‘ Per oent rour teachers wene educated at other

REE cenedinn univereitiee, one wae educated in the United

o e s iaane s, Ry bt T wen ot e T ey e e
e et . L gty Ry $ <o B o~ .

5 ;:‘Newtoundlan& en.d only 5.4 per cent received all or their : ;g-s;. PR
education at leerning inetitute outaide ot the province.
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States, one in-Northern Ireland and one in Calcutta, India.
Moet of the high school social studies teachers of New-
foundland are trained at Memorial University of Newfoundland .
Table 3% examines the social studies courses being
taught by those teaehere responding to' the questionnaire
in the senior high schools of Newfoundland.

TABLE 3

HIGH SCHOOL SOCIAL STUDIES COURSES PRESENTLY TAUGHT BY THE
RESPONDENTS IN BOTE THE GENERAL AND ACADEMIC PROGRAMS

—
——

Course Grade Ten Grade Eleven

x o _Academic and Number of Percenteée Nugmber of Peréentaé'e ,
\ R . - Gene:;el . Teachers of Teachere v‘.l‘.eaohe-;re_ ~-of Teachers .

B Hietory | j’__..'51" ,Jeo.-o'o R e 6355
\ g Geogrephy ’ 59 45o88 : "; %9 o ; 45-88 !
: : Soyci{»o_l.ogy | 7 8.24 - ) B __ 1.18
o Ganadisn Law - 1 . 118 0 0.0
Econcmio-e‘ N.A. © - NaA. . 34 ©° 40.00

‘Economica is taught only in Grade eleven in’thosae eohoole

eurveyed . e

The moet popular eociel et'uhdiee sub;]ecte by far
o) o . in both gradee ten end eleven ere hietory and geography?
“.": L . In grede ten 60 per cent of thoee teachers anewering thie
e et S _. queetion teach hietory and 45.88 per cent teach geogrephy.~ -

[ ANE: ,
% S In grede eleven, 63 53 per cent of" those teechere who re-._.-"’
o tu.rned the queetioﬁ:mire teech hietory, while geogrephy, '

u PN . ‘ - - LY
) : ¢ - ' . ‘. 3 . . - . . . . .
- D . : Lo P . . : i

P h R At inn et e et L o e g oot AT
A R e A 4 ,..;.‘,u‘.a«‘-',.:f‘-g

T



LAY I IR
. .l

curriculum. R S - i A ,‘z.
. o 1
1

| by social Btudies teachers to the courses they are teaching.

U>On1y 25 per cent or those teachera-reaponding to this ‘

.96
as in grade tec, is ccught by 45.88 per. cent of teachers.

Approximately 4 per cent of teachers surveyed did not

S

answer this question.

One should note that hietory'is a compulsory
subject in many more schools than is geography Economics
is taught only in grade eleven and the sociology-oriented
course "Man in chiety“ was onl; introduced in grade ten
in 1975. Tho course "Canadian Law" is only just getting
inco the curriculum.

For the most part éhen, history*'geography,and
economics (as;ic the. rast)'aré 8till the subjects which "

make up the oresent senior high school social studies

' Table 4 ahows the relationship of. courses: taken

' »

qnesti9n~havo takcn.c%prses ;n economics, 20 per cent .in
oolitiéal scieﬁci‘énd 40 per éent'in sociology with 52'50
per. cent of a11 teachers having loss thean gix courses in the
above-mentioned subjects. Eighty-five per cent of social
studies teachors “have courses in history and 70 per cent
have couraea in geosraphy.u Approximately thirty-nine per
cent of thoae teachers of history and 50 per cent of those
geogrgphy teachers have more than ten courses in each of

these subjects while 12, 50 per cent and 10 per cent res- ¢

-.pectivoly, hcve more than twenty-ono courses in theae sub-

',dncta, whereaa only 3 75 per cont, 5 per cont and 1. 25 per




S 3 _ ’.I'ABLE 4 - -
'::'- TEE R.ELATIONSKIP OF COURSES 'I.‘AKEN BI SOCIAL STUDIES TEACHERS -
S TO THE GOURSES '.DHEY ARE PRESENTLY TEA.CHING
L o L Political _
R Geography* Eistory*® Eeonemicsj‘ .~ Sociology Science Commerce
‘ ,‘ ':,ﬂ- ’1 :, ' m‘ / D e : _‘ “f"f'::m'ﬂ o o o
T ; RN N T S N : QR oY oY T
- R R £ ) . o -k o W @ 0o
R ) c RERSEE - - ~ | o a.d o . «.9- o o.o ] o Q ¥
e Lh B ek B wf BSL 0 wE A3 o8 8% of 5% % 5%
ji,*No. of R-r-BRR od oo o oo - od oo od oo od oo
0 OH - 0 "OK .0 O . 0 OH 0 OH 0 CHK
YW o Courses - gB BT g8 R, 08 S 08 ey S8 & o8 B
SRR S A FZEH Mo S Het Ao ~gaggp- =E Ao =e Ao == Ao
3 SeC, @7=5- 0 T8 710400 207 25.00 ‘13.:” 16 25-,;;_-1,17 ~21.25 12 15.00 O .0.00
L0 8w10 8 10.00 17 21.25 4 ;5 00" 11 13,75 3 3.75 1 1.25
S 11 =157 " 19_‘-_'.'.231.75.- 11 13.75 © 1. 1. 25&‘ .2 2.50 17 1.25 0  0.00
Wi 7160- 20 0137 16425 10 12,50 1 T1.25 0 1 1.25 0 0.00 0 0.00
B IR ,J.,jq.-oq‘f 10 12.50 @ 1 125 © 1. '1.25 0 0.0 0  0.00
3{“1 f;.‘ lccording to the survey, geography, history and ‘economics teachers coffprise 55.68
SR S percent, 53 41 percent and 19. 32 percent respectively.
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‘ teach geography '.uﬂil . [ - .éf, .

. 98.
cent have more then ten courses in economics, soclology

and commerce respectively. Ten per cent' of the  teachers

.‘. '
did not respond to the question. éﬁ‘ ,

Once again the emphasis has been on history and
geography, a possible reason being that Memorial University

bas an extensive program in each of these subject areas and

)

most of our teachers, as already stated have been educated

at Msmorial. Also, these two subjec&s have been the main
ones in social studies since 1950. ’

Table 4 also reports that teachers are highly .
queliried to teach history end geography with twenty—one
teachers (26 25 per cent) and twenty teachers (25 per cent) L

'fhaving more then firteen courses in history end geography
'respectively. Eowever, there ere teechers with low qualifi-,

:cstions" 15 79 per cent of those history teachers responding

heve less than five history courses and 12 72 per cent of

' the geography teachers heve léss than five geogrsphy courses.

- Only 29.54 per cent of those teechers surveyed teach econ-

omics, but this is .a reietively high percentage since
eponomics is only teught in 5rsde eleven._ Lpproximetely

66 per cent of teechers ‘teach history end 62 5 per cent

v

' Teble 5 examines the relationship of those sociel
studies courses teken et university to those sociel studies
courses presently teught. Looking et this teble one«égh
Bee thst in geogrephy, history end economics, 78 72 per cent,

',‘j 67. 34 per cent end 17 65 per cent or the teachers responding
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TABLE 5

e e T . THE. ‘RELATIONSHTP OF SOCIAL STUDIES. COURSES TAKEN AT UNIVERSITY
“.wf .%o 7m0 THE SOCIAL STUDIES COURSES' PRESENTLY TAUGHT (1976-1977)

B S : . -aNumber of Courses Taken

9 - 12 13 and over

;
=
3
=

v
s
\n

|
(00}

1

Percenﬁage
‘0of Teachers

. Subject -
-, Baing Taught -

-

—
M
e
-~

Teachers
Percentase”"
of .Teachers
Percerntage
of Teachers
Teachers

i
Percentage
of“Teachers
Teachers
Percentage
of Teachers

. Teachers
" Teachers

: -'N;,. ‘6“f,,f
*No. of
ot oft
*No.fof
*No. of

, 3:ﬁie§o;y' : 6 12.24
YT geography - 4  B.51 3 6:38 3  6.38-. 7 14.89 30  63.83
5 29,41 2. [11.76~ O  0.00 3 17.65

Sy

F
i
[e

18.32 9 18.37 24 48,98

o

Pt re s e £ K

.’iEeoqomies' B 7 - 41.18

L. The "number of teachers" columns: refer to the number ‘of teachers teaching hlstory,
: geography, or ‘economics with "no courses, 1 “1 - 4 ‘courses" etcd
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- to the question have nine or more courses in these subjects

while those percentagea»uith less than five courses in
these subjects are 14.89 per cent, 16.34 per cent and 70.59
per cent respectively. Those teachers not teaching history,
geography or economics make up %4.09 per cent, 37.50 per
cent and 70.45.per cent respectively. The 535ce§tege of

teachers not giving a definite _answer to this question were

15.52 per cent, 14.55 per cent .and 34. 62 per cent respect-

.ively. Only one teacher has a background in sociolosy,

. with a total of ten courses.,  On the other hand it must be

noted that many teachers have majors end/or.miners in histery

and geography. 1
oo Table 6 exemines the relationahip or courses at .

' v‘university to the grede ten course "Men in Society“. Since
”thie course is offered only in grade ten, only 53440 per
'cent of those teachers Surveyed teach the course, of thoae

'forty-seven teachers only 5 26 per cent have more than five

courses in each of political science and economics and

2,63 per cent have more than tive courses in commerce. None

of those teachepe,surveyed.have any ceureee»in_either govern-

ment or law. -Apbfoximately IQ‘pér'centﬂeI teachers surveyed

; :eid net”give:afdefinitefehswer te'thie'queation.i

2 By comparing tables 4, 5 and 6- one can see that

) those*high school teachers aurveyed have an excellent

background in both hietory and geography, put this. is not

:f3° in those ‘other couraes listed.i History has_73.68 per.
-cent of ite teaghers with more than eight courses in the

]

L mame
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o . TABLE 6
" - DHE RELATIONSHIP OF SOCIAL-STUDIES COURSES TAKEN AT UNIVERSITY
. TO THE GRADE TEN (SOCIOLQQY) COURSE:- AMAN IN SOCIETY"*

Numbér of Courses Taken

15 and over

o= |
Bl
0
1
o

1-4 . 5-8"

. Univérsity |
Uis . Courss

R

ge

of
.0f Teachers
of

of
| Teachers - .|

Teachers

‘.

I%;cbhtége
of Teachers
-Péréentﬁgey;"
-of-'Teachers
Teachers
Percentage
of Teachers
of
Teachers
Percentage
of Teachers

No.
No.

No, of.
| Teachers - .

No.

o | Percenta

°
(0))
W

'

'» 1”P51{ticgi.$cience';'26‘¢ 68.42 '26632_-w.:
.. Sociclogy - . 20  52.63 18.42
o7 .7 Bcomomies’ - . . 25 €579 11 28.95.°
Wi . . Governmemt - 38 100.00° 0 .0.00 .
. Law. . ¢ 0 38 -100.00 -~ 0° 0.00 -

]
O

-
;.

n
.
0]
W
© O
(@]
L]
o O
OO

21.05
2,63
. 13,16

" 0.00
. 0,00
- 2.63 .

~J

7.89
0.00 - 1 2.63
21.05 20 52.63
0.00 0 0.00
0.00 0 0.00
0.00- 0  0.00

o

K

H OOWM F .,

'Jgéﬁhe;ce” - ?,: 5?- . 97.37 © 11'Q;Oqf

OO0 OW W

.

F‘quéy;pne,ofithe‘téadhers~ﬁh6fresponded7t§ythe:qﬁestidnnaire did not teach’theycourse,
-, and-nine of those surveyed 4id not!answer. this'question, leaving a total of only

-+ thirty-eight represented in the above table. =

-

)
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62.
subject, while more than half of ell teachere feeponding
to this question 'have no courses in any other subject.
One can conclude from the above observations that a lot
of teachers have not taken courses at university, with
the exception of sociology, which really applies to the
above-mentioned grade ten course. Those parts of the
course dealing with Labour and Management and Crime and
Punishment for example, require some knowledge of law,
political science, commerce and economics.

Tables 7 and 8 compare those teaching aids used
before 1965 with those use& (the last five years) since

.1972 and the frequency with which they were used. Only ’

58 63 per cent of those. teachera Burveyed were’ teaching

‘”*lbefore 1965 The three aide used mostly by senior high
school social studiee teachers during this time were maps, '

globes and supplementary readiug. This is not-at all-sur-

. prising'since a lot of the modern teaching-aids were,not

available, and even if they were, finances would have posed

& problem. Those three asids were basic and often the only

‘ones at the teacher B diaposal.-

The three aids used least were- v, modela and

, cplored slidee. _This i8 undei-stan.dable since this was

before the impact of the "Ney Social Studies“ (1960'5) end

‘ also betore TV was very welr established throughout New—
”f.foundland. Colored slides were expensive to ehow as one
fjneeded a proJector and ain#e iy waa a relatively new idea,

"Tlteachers often aid not accept innovatione as quickly as.

I s



, . Tape recorder 21 61 76 13 38.24 .

63.

)

TABLE 7

USE AND FREQUENCY OF USE OF TEACHING
, AIDS BEFORE 1965*

T
. Never  Occasionally  Frequently

w

ers; |

Teaching Aids

Teachers
Parcentage
Teach

Teacher%
Percentage
of'Tgachers
Teachers

No. of

of
'Peréentage
of Teachers

hb. of
ANO. of

QO

0.00°
10,00

o

Moving Pictures . 14 41.19 20 58:82. . .
Filmstrips.. - . 12 35.29 .18 52.9%
' Color slides ,“‘;15‘_263”76,47, 7'ﬂgp.59‘. ,:;;1:;'2'94ff;
| Maps Lo 2. 5.887 14 1018 *‘Ei?aa~“5g.94.
" "Globes’ 3“;. TUiat 11076, 18- 5294
Radio . 190 55.88 14 41,18 1
‘melevision | ' 30 88.24 4 11.76 - -0 0.00
" Regournce personnel "2 -é#;?O'T 12 35 29 ';i)\ Q:OOV
’“Vigzts to museums -~ ‘ o '

L

26 76,47 g 23,53 0 0,00 -

Fppplementary ‘ : . } o S
reading . 13 38,24 13 38.24 B 23.53
Jackdaws (collection ., e o
of facsimilag of ©- ‘26 76.47 7 20
- historical dB uments) B BRI ,
- Newspapers., - )‘15 38.24 17 . 50.00 4 11.76
‘Models ... 7 19 55.88: 13 '38.34 2
“Aerial: photographs‘ 28 82,357 6 17:65 . 0 0,00
Ganes - .o ___,,~526 96,47 823,55 0 " 0.00
Field trips T 19 55 88 14 41. 18 I 2.9 |

.3

1

z‘ Only thirﬁy-fqur of the eighty-gight teachers (58 63 per,

. cent)wreaponding to-ths questionnaire were taaching bofore'.“'

196

12 3529, T
Tl 2%

‘5,88 "
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USE AND FREQUENCY OF USE OF TEACHING AIDS

TABLE 8

DURING THE LAST FIVE YEARS (1972-1977)

——

Teaching Aids

3

=
@
<
[¢"]
Ly ]

~

Occasionally

Frequently

of

' No.

| Teachers

:Pércentage
| of Teachers

Teachers

No. of

-

Percéntage
of Teachers

No. of

Teachers

Percentage
of Teachers

‘Tape iééorder.
Moving pictures

Pilestoips
Golour slides
Maps -

'Giobeq ¥
Radio -
‘Television

Resource persons
Visits to museunms
etc.

Sﬁppiqmenﬁérj

reading C
Jackdaws (collection

- of facsimiles of

.historical .
documents)

| rvNéwapgpéfs'.
. Models. - \ .
Aerial photographs

Games ™
Field trips

v

M

- . -
~N.~J & W

o
@ \\n

W
©

27

10

35 .
39

£‘4294

o ™

[

o AN
o @

\n
~J

v .
=00 A W

-

47

41

44

46
41

50

¥

50.00

68.18

38.64

47,93
. 62450

©25.00 -
- R
31,82
. 43,18 ..

44,32

18

39

(53441 .
46,59
50,00
_;52;27 1
46,59 .
© 96.82°

16

25

10

.4J

43

14
37

D WO

20.45

45,45
44,32 .
18418 - -
Cg2073
62,50, -

9.09

11.36

4455

48,86

15.91

10.23 -

3ol

1%
10,23
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they might have.

Those alds used occasionally before l965 were:
filmstrips, newspapers and radio. Since this period was
a transitional one in education, some ideas were phasing
out while others were nhasing in, TV taking the place of
radio, for example. Filmstrips were among the earliest.
AV alds to get into the social studies curriculum during
this period and newspapers were.olao beginning to be dis-
tributed throughout the province of Newfoundland.

Table 8 in dealing with aids used since 1972

shows those used most frequently being maps, globes, moving

pictures and supplementary reading. lt 1B inﬁcresfins to
find that maps, globes and supplementary reading, which

have been in use for a long time, are still hish on the

1ist of priorities. This is understandable bec&use these
aids-are basic to the underatanding of history and geography
which had been the only sociql studios ccuraes ln the curricu—
lum for a number of years. The motion picture was one of

the earliest AV alds at the teacher's dispoaal,.even before
achools could afford the proper oqulpménp‘lt could be |
borrowen'from the Dopartment of Education. |

Those aids used the least are radio, visits to ,.f~

‘museuns, TV nnd games roapectively.‘ Radio haa either

phased out somewhat as 8. teaching aia or it has been en—

.gulfed by sonme or the more modern technology, nlthough the

Department, of Education atill has a program of radio broad- 3

?casts.— Even though TV has. replaced the radio, still there 1

are qnite a number of achools which do not have a TV 'at ‘

. . L. ;
. B .
’ J 3
vt D
« 3 .
\ .
H

e e .
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, pictures as compared to. 95 45 per cent frequently using
\ them since 1972. L xuff-_:_.~ ' e

66.

their diBposal. There are many different t;;gs of games

_available today but unfortunately teachers do not avail

of them. Also, there are opportunities within the commun-
ity to see a museum or an historic site but sometimes
teachers are reluctant to take a fleld trip, either because
they do not'want to. break traditions.or it will involve
re-scheduling, , '

v Those ;ida;used occaSibnally are resdurce persons,

, .
tape recorders and coléor slides. Many teachers are using

| resource persons todsy for courses such as "Man in Society"

\

"since these courses csnnot be properly tausht without going

_‘outside of the clsssroom.: Tape recorders, especielly the

cessette, being very portable and relatively inexpensive f”

fare now used‘in the teaching of social studies.- Colored

slides can be obtained from the School Board District

Resource Centres or frOm the - Department of Educetion and -

¢

also since’ many teechers -and students take their Pwn slides

this.relatively new and important aid is gaining importance.

Table 9 summarizes those aids used most £requently

: before 1965 - and since 1972. Maps, globes and supplementary ‘

reading are important during both periods, but none or

. those teachers teaching before 1965 frequently used motion

i

. o

M

stle 10 sunmarizes those eids never used before'

1965 or since 1972..s-g,’ RREE SR };';‘ e

-]
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TABLE 9

ﬁfA ‘SUMMARY OF TEACHING AIDS USED HOST FREQDENTL!
- BEPORE 1965 AND SINCE 1972

Before 1965 . - Since 1972

A

Teaching No. of 'Percentage ' No. of PercentEge‘
Aida Used Teachers of Teachers Teachers of Teachers

Maps . 18 5294 e 72.73
‘Giobes o ST T 35.29. 0 55 62i50
Supplementary o PP

"Remaing .8 2353 . hu lluglee.

Motion

Before 1965, TV was not very common ee a teaching

[

aid nor werc aerial photographe, gemes, yisits to muaeumo ;:ﬁff

o or colored slides. Since 1972 redio has loet ite importanceéi

es ‘a teeohing eid end "visite to museume“ still show e low

Pr°fil° during thiﬁ period.‘ The uee of. colored slides end L K

models is more important since 1972 than in the pre-1965
ime period. ﬂc-._;,;” :-,< R :y_'.,‘ '
There ere two extrcmes in- the use of teaching

aids—— thoee teachers who never use them and those who uae

them either moet ol the tim&"or ull of the time, with a
group in the middle either pheeing out or the pre-1965
'period or phesing into tho post-1972 period when new ideee

end technology came 1n to replace the more traditionelifff"'°'”

ide‘ﬂo , .. )

2anals

ra et e o o B Lt e . s
° -
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‘Radi’os 19 Cl55.88- 0 2. 3 '59.09

.Viaits to 4 K "n-; 8 ﬁ: o ".i{f@., ni,:;, ‘V;f}&ffk;;
: ‘Museuma 1”"@ 280 L 76.H7 . B0 56.82 =

- * Games. o UL 26 by e
: "'.;'??I,’,Hodels .’f IR RIS I TR CRCANRE -t 3

j-ﬂ,*E-Aerial 7 Qf?-:f;~ ff?g;*ﬂ;-;Af§ff;f‘gn':?;7 A AN
- ;Pubtography Ze‘t'f. ;n§2,35’5u‘f15'391n;ﬁ--“;M4ﬁ.3115:j; P

”ﬂ.:isenior highﬁpchool social studies.{ Ninety-threa per cent 5 ,
.}.or teachers responding to thiu quention rely on the dis- tﬁ;ffﬁ'{ﬂ”‘
”’ﬂiffcussion method whila 84 per cent rely upon the lecturo )
“ ';i-method, and Bl por cent use thn diseovéry and*inqniry nethod.itnxf
:JflTeam teaching in ve;y—iow—on the list“with“unly‘22.73 Per f?ﬂfﬁ?ﬁ“‘"f
“Vt:'cent or touchsrs using 1t as toachins nethod.'f_m:#;ijf'f;:iii }Ff?ﬁ:@

_th;f“°r° thnn ona teaohins nethod.« Sono of tho moﬁhoda that
“ff~:fte.chgrs uso othar thnn thoao listad above or in nddition RV
.'F“f’to those listad nrew "role playint » 'paraphrasins maéazine fff';l*;

TABLE 10- , T S
A SUMMARY OF TEACHING AIDS NEVER USED & B >’f‘f

BE?ORE 1965 OB SINCE 1972 _ i

e e

Berore 1965 o Sincn 1972

Teaching No. of Percentage - No. of Percentnge” B
Aids Teachena.«of.Teachdns Teachers “of Teachers

by

1 v. s T 00 o Bk oS e 51 14:_:-.
o esigpt

’

s 2 Co - e SRR

Table 11 examines ths methods usad by teachers or

“?';‘;;‘ It nuat be. noted howcvcr, that many toachera uae
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Y
b it heds 9

; * srticles," "student pre‘s‘entati'ons," "group projects," j

e : “"‘workaheete" end. "local Reach for the Top- quizzea. .One

S teacher uses: the "Socratic Mathod" of teaching vhile . )

enother teacher eeid that letting 8 student teach. occasion- ' - *

SHP SN

elly can be ertective if 1t~ 15 well planned.% Teachers seem

Lo N to be ueing eeveral methode" of 1netruction, he'-min pu.r-.-‘-':
v ._ U : pose being to get 2 good ,job 'done, "If it worke At e ;i‘."
“‘;; . . . ! ' . . ‘ ‘ . (" “‘r‘ .’ " ) ‘A"'v '

i
4 .

N © % /. JTARIE 11 | '
S . METHODS USED BY HIGH sqi OOL. SOCTAL smm‘s’fmmc'gszs -

. M “ . - . B .o
[ . B , . } - S

R L CN¥.of .Percentege
: I‘Iet ds . °. _ Teachers of Teachers

L IR Questiode Answer”**'? oes T gy 2
R T j

o f “Gonopt pevno . sy e T
T Discuse on - Method : ; 82 .‘ ' | 95.15 ) . ) L
Team Teaching " et L Meagstiin 1.
G : mscova & Inquiry 71 E 80.68 .‘ ~ L ) }
\ : .::‘ , Table 12 shows how hish school sociel atudiee ; e

\4‘

::‘i:‘;’jteachers ellow ror indiﬁldunl dirferencee. RN .' S
o ':"" Approxinately 85/ per eent of thoae 1;em;§|ri-B .': & |
L ',responding to this queetion" mnke eomo allonnce Iozg indi- [

P
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- . TABLE 12

ALLOWANCE MADE FOR INDIVIDUAL DI?]'EREKCES .
! BY BOCIL'L S’].‘UDES TEAGHERS .

¥
.
.
o « \v
.
-
. T A - cﬂ:,eu.r-ab‘i,mh\d

C I Ome‘Al!owencé:xf o hNoiAllowancq= .

S Type °f . <. No.-of Percentage No. of' Percentuge AR
Allowance .. ., -Teachers of: Teechere ‘:Teechere of Teechers RTINS R

Lo

~

Slow Leerner © o es f“"88-89 (R g '*:.1.1-1."1‘]'_4: S
Fast Tearner = - 58 - B0.56. 14 . 19.44 ..
A Individual .~ 62 .. 86.11 - 10 "15.89 | ‘

‘

In the oeee of the "elow leerner" the ‘main approach : ‘,"” o

g : wea "ex’cra heIp," followed by, "move more elowly," "eimplify _

explenetions, 8 “Have frequent review,"v"‘extra reed.ing," .:'

SN el

group work‘~led by advanced students" 'and by "the teacher

# reading v,erious parts of the chapter. _
| ;-j‘t»-_ In ellowins for the "feet learner" the main

»

A L epproech wee "more ohelleng}ng work" foﬁowed by, ."reaearch o
"vieu programs such a8, 'Harket Place' queetion enu N
. ‘answer period, an.d. "Reech for the Top end other ‘quiz gu?e 8- .

Loat

o o e TR R Sy ez

A . N a

A In making ellowanee «for "the' etudent - the - :.

E . R

et “%""é“i‘."‘“""' e

" .I ,, vithin the sqhool. ‘_'

" - x ‘ ._.;::-‘._ : 1mltvidue1" the mein epproeoh wea "have extra ti.me to com— ._‘-:_". ' '
st " .::-.‘;;plete the wqu.. other epproaehee were- "individuel con-l,,- EREI
' ferencee,"_“work lcloeely with elower 1earne.r end "1et the :::L‘"'v

faeter etudent work on hie own. "
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Those tea’éizere who eid not make'aﬁy allowdn'c’e fornindividual
dii‘rerences said that . in grade eleven, ’ceechere are still |
controlled by the public examinations and even by the- ti.me
grade ‘cen ie reached it'e a ‘oit lete for this ty'pe or

treatment .

Ay

T

| exeminatione still influence your teaching?" (Question 11)

teachere eurveyed. "'ﬁ'.i"'."'.‘ '3':." SEL T —'; ;

S exeminetione," (2) "The queetione ere too tuctelel,‘f'" end

th *a.nswere tabulated in Eeble 13 eﬁew that 86.42 per oent
are :Lnfluenced while 13 58 per cen‘ are not. . Since moet

of the grade eleven studente of Newfeundland ‘high echoole
hav,e to write finel examinations eet by the Department of
Education and since t‘h,e oourse of studiee for each year is

drewn up by the Depertment. the teeeher therefore musvt

cover the couree, so 11; is understandable that a h.igh per-

: centage of teechers would eey that they ere in.tluenced by

thie. Thoee 13.58 per cent of teechere not intlnenced by

the publio exeminatione would be moetly teaching in echoole )

thet either heve full eccreditatiof 4_,4:or grede ten only }‘ '

Thie question wes only enawered. by 92 04 per cent oi thoeeg.,..

:H?".";' Uhen teechere aere aeked ror euSSestione te‘.im;‘

provg the public exeminetions (Queetion 12) they ‘gave Rhe '
rollowing (L) "There ie presently net enough depth to« the

when asked the quebtion, "Do you feel that *public T
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. :brought back in grades nine and ten.‘“ﬂany'teachere want
- ,j_ ~ the raw ecore to remain as it is recorded by the Markinéff/
| :thoerd with no provision for eceling of merks- they feel

‘_ ;&‘f‘ﬂ::ﬁ»ﬁx‘:%b;’i"{?:'ﬁ;‘fﬁm:’};:""

‘thie ie a factor contributing to a lowering ef standerde

“f;in grede eleven.i Other teachers feel 1t 15 better to. g';.fff

-

ﬂbshorten the course end then,the marke uould not need to be,figf’ ;ﬂffh,

‘-{ff scaled, since some coursee ere too long, teachers cannot' |

do en adequate Job the work ie not covered and as a ré%ult~

e

ST "marke‘are,QOwn»and ecaling tekee-over.

TABLE 13

- . o BESPONSE 20 THE QHESTION DO YOU FEEL THAT PUELIC
R oo EXAHIHATIONS STILL INFLUENGE IOUR TEACHING? : ‘
't%i’ }"-, o k,' 1}}' RN “7HI No. of : Tv‘éwlﬁerdentegetfﬂ:,

S ' ’In#;uenoe ;'11,5 L Teachere . vof Teeoheregg'{;'ﬁ

o o n Still an 1nrluence 1jq, ;“;7ff76;i¢4f}“* 86.42

N - . . :
R Bty - 4 T Ay g e € ket s STl Yrrm & B0 T
R [ . - .

Not an inrluence, g;,fff-? " ”x,liff ﬂ$' 13 58

[N R SO
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the public examinationa qommenting, (1) "External. examin-

73.

and ten.," (é) "Have the,year hsrk worth 25 per cent and

the final achool examination 75 per cent., (%) "Another

i suggested having the year B8 work worth 60 per cent and’ the
: ,Lfschool examination 40 per cent.fj'(#) "One teacher said 4:
’x":ﬁ'othe institutions have formal examinations, Why" ‘not tha a

,"5,.'jﬁhigh schools?'“ -g' , **’ﬁ:?f:ﬁf _— “”‘.”:fiFf}} }55{”

-,

A number of teachers were in- favour of keeping

PPN

ations are necessary.“ (2) “Public examinations have @ ,;: i,"

' place" and (3) "Have the examination remain, with some

."

moditications.? . o . S 5!" '?.ﬂ,

A ' 3 »

Tdble 14 examines the question, “Would you be in

_A‘favour of 8 university entrance examination aet by the -
.University, for yourlgfﬁdents?" (Question 14) Approxi-

fmately 45 per cent of - teachers surveyed are in favour of

'iplacing a student into the right stream in his Iirst year,";nr'

ﬂ(2) "It ie good for setting standards" and (3) "A student2 S
‘.;f.learna his. expectations verﬁLearlxr“ Others indicated thatﬁ;:fd
j?{;gcu) "This type or examination WOuld be good in helping 0" i B
. ~'.'»'-:‘bridge the gap between high school and university, it wouldligtﬁ-ﬁi“

Y .f;f'an opportunitj‘to fit into something
8 '; as the "trade:;; (5) "Still others '
claim”that if there are,no publi

, uw'this type of examination indicating that (l)It is good for_;_* ge

'l““hjaiso~weed out the misrits as far as the university ia con-s‘ &Ji“liu

examinations in grade iJ”” Il
,'h?weleven, the Univeraity Entrance Exanination is a must for |

RIS
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‘ . TABLE 14

T /. RESPONSE TO THE QUESTION' UOUI;D IOU IN FAVOUR
' Y A UNIVERSITY ENTRAN EIAHINATI NS? o

Attitude 'towards 'Nun_ber'er "'.-,"Percente‘ge'i i
Entrance Exeminstions ';, - Teachers - of-Teachdrs .

ot T ' e e vl SRS

LR 1nf fla'vour;.’“ . o e ) , . 59 . 4-4.32

Not in fevour - 2 4-0 ; i 45.45, ,
‘ Partly in faVOur S 9 . 10.23 -

. 0f those 5568 per- cené either not in favour or:
only pertially 1n fevour -of University Entrance Examinations,

some stated that ir grade twelve is iﬁtroduced into the

.
N -

"‘, curriculum this would take the p&ece of such en exeminatien
: but if the public exeminetione remain there is no point :Ln
’ having thie entrance exeminatione 'Other enswere given
gemst having an entrance examinetion were. (1) "It is .‘
e “ good :Ln theory only," (2) ATy woulda only b‘e a- check ‘on -
; , . f'ﬁ:r;‘ teaching etandard.s in the school ¥ (3) IIt weuld discrimin.
‘ ‘ o E ate betweenwb outpert student end the city student.‘ L
RN Others feel thst the public exemination ie adequate without

the entranee exemination for placement purposes. .

""'f Table 15 reports the enewere to the question,‘-’n'"""

e et ooy i+ e e
i

m, 'J
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“ > responding Yo this question are satisfied with the preaent
' . course while 44.16 per cent are ot satisfied. APproximate-’..' e

)4ly 12 per’ oent of teachers did not answer thie question,
Univer- o

I S

7. 23 per cent’ of whom did not teaoh courses iu tx‘;"

' ‘.a'.’ R

sity-Preparatory Progrem. :

Fa DEGREE OF, SATISFACTION wI'rH PRESENT HIGH SCHOO N
. SOCIAL STUDIES COURSES.IN THE:. ' :
- UNIVERSITY-PREPARATORY ~ "\ 7. . : :
~ PROGRAM " T SR o

<

S .
e i e R e S L gty A

4

; : N R ¥
. e “ g . }

v o .7 . . No. et . - Percentage ' .. ..
Degree o:t-. SatisfactiOfxz S ‘Teachere - of Teachers T

..{. .

Satisfied with course o ‘\_ o430 N 55 84- L

o Not satiefied with cOurae B - 16T y
N Most of th se 55, 34 Per oent who are not satie-" R

g Iied with the course}ould like to eliminate the grade ten e

pRe——

e S .oy
cou:r:se "Man in Society" aa well as the grade eleven history

courde; ‘l‘wentieth Gentir world, while othors!‘gould like: to e

. ,' see the ~whole social studiea progranx changed.

) o (‘ . . "".(:".,“}'

R Uhen asked whgt courses thely wouid like tb Bea
e.ddedv ,'(Question }5 b’ ii) thoee cited most o!.ten were'

o nCOneumer Eduoatidn,-\ “Canadian Law, d "sociology._ .
L Hany teachers want £y new h.istory An’ srad, teﬁ ,s w11 a8 "~
e i ."' oivics course or a* unit ‘on- pr‘\Vinoiel pnoblems. In:grade

e 4 1e. foi
L 'e}even a numbej- of 'beachers want q period or time ror~




' R [

Grade eleven geography teachers’ want the "topographic mep"

section put back into the course. ‘ ‘ , ,ﬁ., :

When teechers were asked what changee they would
" 1like Yo see concernir{g textbooka or content in the present
courae, (Question 15 b iii) grade ten hiatory teachers

euggaeted. (1) "Have a main text: end use the preeent text

"as a supplement. (2) "Ha*ve the present srade ten courae ,' B

as a supplement to the preaent grede eleven hietory " (3)

"Revitw and . reviee ‘the present course.” (4) "Get texte :

with lower reeding levels.'! Meny grade ten geography

‘teachers said thaﬁ an ‘a‘clea‘should be mede compuleory.
Grade eleven hist\ory teachers wanted (1)

shorter work load," (2) "to reduce the- reading level to

euit all studente," (5) "supplemenbary texts ae well as

' workbooke," (4) "more Ganedian content"_ and (5) "more time

allocated to current! erfeire..ﬁ It was felt by many grade
eleven geography teachers that the course wae too long and
' that’ some. ‘of the chapters s*nould be. omitted. Meny - teachers
expreseed a concern for a grade eleven supplement with up=
deted etatistice. B L LA L
L 'Dhere were(& eome ,general comments mede whioh apply

to ell courses,v (1) "Now thet we are going metric all/docial

nmhere is dn overlepp'lng in geo/x;aphy and earth ecienc"_,‘ S

which shm\lld ba- changed. (3) "Cut beck on '&he work \load,

concentrete o quald.ty rather than quentity. :

’ atudiee textbooke ehould be reyieed immediately;" (2) .:' .

L T et A e
p
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! . e “: imately 45 per cent did. not ttach courses in th§ general

/ ‘ -

the new K-11 sequence 4in Social Studias._ (e) "Have S 'g

more teacher%a guides available. : ('7) "Get a new economics

. ".“

" course for gr’hde eleven "

' Table 16 examines t.he degree of eatisfaction vith

respect to high school social studies courses in the

General Program.' .-,.w”'.{' : b j.";‘
o I 2 To o i
v - . T " N P . o 13
‘ e QABLE 16 T

. o DEGREE OF SATISFACTION WI‘I‘H PRE HIGH SCEOOL SOCIAL
S » o S‘I‘UDIES COURSES IN ’I‘HE GENEBAL PROGRAH N

y LT Moot f: Percentase‘

Degree of Satisfa'_‘o't_‘;ion Teachers " of Teachers, S

Satisfied with course . | : 20 - 55 56

e, ettt

S ANot satisfied with oourse, - 16‘_,_‘1,_5-jf~::' T 4y, 44 B

N | Of those thirty—six"‘teachers answering this
question, 55 56 per cent are satiafied with the General »
" 'Progra while 44 44 per)cent are not sa’cisfied. . Approx- o

- program and 15 64 per cent did not answer the question. . -




. | | 78.
‘ . those tesclners who would like to see _.an "i_ntegrated_ approach .
‘under one name "'soeial studies." . It was"'slso sugg‘es-ted
that students doing the Geners;l. Program do vocational
cburses such 88y "typing" snd "bookkeeping" instead or o !
' social studies.» el PRI ’
e e : Whefp - asked for" changes in the present course; L |
o - teachers generally. wanted to (1) "modify the grade eleven
. ‘. . history and economics by shortening the. coursea and lowering ¢
- _ " khe reading level,“ (2) "hsve plenty of’ supplementery .
materials," (3) "Jook at the courses rrom K - 11, organize o
the socisl studies in the lower grades at the concept level
' \ -‘ S and when grades ten and eleven are reached,A students would ‘ .
| concentre;te .on specialization'."l o ." L = i ;
N S Table l? examines ‘the. attitude of teachers towerd | crg J
: attending a summer workshop dealing with modern methods, -
such as "tesm teschins. Approximately 80 per cent or Cn
teachers responding to the question express an interest i.n

) .s, T et attending, 19 74 per cent ere not interested. Approximataly

B ';7“ 14 per cent of teachers did not answer the queation. ‘l‘hose " e

i

fx‘ who were interested in a workshop gave such ravourable
' s coments» as-"(l) "It wo’uidjbe good. for- sharing ideas.‘, (2)

"One should.-. always be open to innovations,"" (3) "Ue need




‘oo o,

| | 7.
plam;j;ng of thé ﬁorkshop 'ahd 1f the cost were not too
Those who were not 1n favour of a workahop gave
such reasons as. (l) "I do not havemtima to go."\‘ (2) "I
(3)" "Theae things are a.
and (4) "I

grea‘a .

.

\ - am. not aure of . the benefits.'.'\

time 1ag - old ideas thrown out elaewhere.

TABLE“ 19 ,

- o RESPONSE TO QUESTION. WOULD YOU -ATTEND A BUMMER UORK-
. o SHOP DEALING UITH MORE MODERN : TEACH.ING HETHODS?

No, of" Teacl};‘;e:i:q |

,Percpn}_:age 'or .Te_écﬂei*s‘ '

_Resppggé
:i " © " Vould attemd - - 6l 80 26
o 'Foiilq' not attend- 1_5 19 74

- ., v -“
. P . ’

Th.is writer feels that those teachers completing

the questionnaire were most sincere with their responses

0

' and through these responsea they expressed a«:oncern for

Benior high achool social atudies 1n dNewfoundland,. Aa_ aa

result of those reeponaes this writer can draw coqgluaions

and. make recommendationa which can cdntriﬁnte to thel":;%

have reaervations about ‘some of theae methods. U L

'
-

o

X "?;}Ff' .\Mj "
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COHPLRISON OF THE FINDINGS OF REDDEN » ROBERTS j
' AND BROHN ‘ S

5 L "' L Bedden in describing fifty years of social studiee
: o 'in the high sohoole of NOVa Seotie used X questionneire to A

examine the methods and techniques used by aociel studies

tee.chere in the. 1950'3 and. 1960's (ippendix A) This ' ‘;

writer used a questionnaire (Appendix B) to study the methods ,'

.'end. tech.ni"quee used by senior high sohool eocial studiee '. ‘
- : teachers of Ne»wfoundlend aince 1950. Roberte used. e q'uest-- SRR 1
N '_ - ,ionneire (Appendix C) to etudy ‘the: methode and techniques B

: : | used by Newroundland elementary teaehera of social studies '_5 }::s

L -

Loy T in ‘the 60'e. Although' dif:f.'erent provinoes, different grade .‘;':‘ J}
levele, and different periods of time were involved, this '
writer has. found many comparieons. u L

> “" i ‘_;-j' Fizst there will be a comperison of Redden s

S findinss with ‘this writer's findlige sinds: the two studiee A

ot . v . . o o
4 i ¢ PR PR

/dealt wi'bh high eehool sociel studies and also becauee this

'."‘.'i‘,writer ueed a modified rorm or Redden s questionnaire. L

It ie more difficult to compere Roberts with | * p

oA ‘ :_-

.T_,'-:Redden or this wri't;er, since two dirferent grade 1evela

. were surveyed. P Roberte eurvey deelt with olementary sradee

' P .:.‘;.-.-‘;while Redden and. this writer dealt: with high achgol' gradee
e St }‘;-i-'f'aleo the form ot the queetionnaire wds dirferent in many

'~‘~respecta. Howevsr, an attempt has 'been made ‘by making a if‘: )
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: | percentages to the neareat hundredth. e = T ’, PRI ;

BT SR 5“Glenda Tesd Redden, "Fifty Yeurs of Sooial

LBl e

whet Redden or thie writer had’ to sey ebout the seme thinga. > f
, Also, any important findings thet Roberts mede Cu ‘§
‘ »which Redden or thie writer did not deel with will ’oe j{.‘ Lo

. Lo ‘recorded. ' '::V __‘ l ';“.- ‘. . . “"“ .: : -.' . .“'. “. ‘-'",-.,7:.2'”4 .
L = . cErn b R ._-‘,. v', P ." .",‘. ..~J‘vﬂ 4_"., \ ' j

:" {"'AoComparieon of Reddgn a Findings With Thoee of this Uri.‘t;er.; L
' e Even thoush Redden eurveyed high school eoci{

,'ﬂatudies in Nova. Scotie 1969 and this writer eu.rveyed hish\
, school eocial studiea in Newi‘oundland 1978, still many \ :
. : \
' similarities haye been found. A good comparison can ‘oe

". € -
. v

{'mede between theee two ’because th:Ls Writer surveyed: \the sue: I
YL {81‘388 es :aia Hedden. _ The reader must note in. reading the
tablea in this present chap‘cer that Redden end Roberts give S 1

: § approximetelwhole percentases, while this writer recorde ‘ ER U

' R

vty

) ,i [ As indicated in table 18 Redden found that 60 per"':.

.,!

st 4 ,:
»* cent of those teachers surveyed. had ten years experienoe or :

hen six ye\ers experience. ‘,-7A.pproximately 45 per oent or

(..-1

thie writer s taaohere had m/gre,,tn{ eiev‘en yeurs. o.f teach— n T

. ing experienée compared to Redd.en e 56 per bont.sf‘.-? “

".." e _\,‘. - ,A.\, R T ',’- ?l'.-, v. . .“
. s . G s L -

Studies in the High Schols of Nova Scotias Ani: Examination
o of. Certain Aspects.of Education Affedting Social Studies' -
. Maught 'in the High Schools'of Nova Scotia from. 1918-1968" _’.
'. (unpublished Master's Theeie, Dalhousip University, Nova G ;
'Scotia, 1970),p. 269. g SR _ .
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'M.BLE 18 “" - L

R rm.as oF 'menme EXPERIENCE OF HIGE scnoox. RIS IR
T . B0CIAL'SIUDIES TRACHERS | il e f

L ._ﬁumber of ‘I‘e‘achere' _P'argentage of Teachers* '~ ‘|-,
ST L A B R S D S AR S SEPP
L , , Ieara“of ol /( e — "‘ — — T ST }‘_ L

! Experience ;,”‘:-Noé_ﬁ Scotis . . Nf1d _a'_ijov?ia‘"ngétii‘f' : Nfld L

S relg L T et g e g 1sas
b ema0 e e T s
IR RRERS I U R 2 | 32 12 26 56 ‘3

/ T - ; ‘ :Redden surveyed 1 6 teaqhera whilo t a writer surveyed L 5
S : "-,- ! :' R 88 teach’rﬂo oo -_. oo . ,o ,'..‘-.;c:'f i %

:'(.;." | .","";Tha parcent;ase is based on the to‘oal numbor ot teachers '.
AR -+ . surveyed rather than the. totai qumber actually anawering; E RO, S
N B a pnrticular quastion. KR . b U R

S - § €.
_.\.1' . ,;, : - '{ . f"_"".'. . . u\- . '.'... . . ..‘ :\ AR IVEES

‘.--5'u Lol ey N . d. ) " . RN / P ' - AT ., ol .

EEHE e ‘.' . - ¢ . ‘ ‘ v a :~,-" - N

Uith the ever 1ncreaaing demands ot society in

t'he twen'biety oentury it is :I.nperative-’ t‘hat téachera be

well—qualifiad to help studenta meet theae demanda.; At ths

- ‘ time o! the Novn Bc:c.ﬂ‘:.i.amsB survey (Tnble 19) the high_e o . ; |
S tedchins lioonse wu a T Co ? ahd 82 per cont ot teachers ?'“'.'3'.‘{{‘? e

had 8 T G. 5 or~ highor. This writer round that 80 68 per
'iéme;fs. or ii,shéwécyins-c?rtﬂif

ki cent ot teachers \had

”"_:,““ nnt! 10 25 3] T .oont had a grade 7 eertiricate whila
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only 3 per cent of Redden's group had & T.C. 7% Thiﬁ
X writer found that no.teachers surveyedlad lower thin a
grade 3 teaching cefrtificate while 5 per cent of teachera
in Nova Scotis had less than grade 3 with 1 per cent not
having .a license. . ?J"R"' -
' ‘ TABLE 19 -
TEACHING CERTIFICATE 01; LICENSE °
e e s v ‘ : : "
, Number of Tégchers ferpéntdg'e of Teachéers
.Teaching — — = T
License* Nova Bcotis - 'Nfld  Nova Scotia - Nfld
: ' Perﬁj.ts | 2. 0 1 | 0.00 i
2 6. \N 3 T feo.b'o';,‘~ :
'3 10 L oa sl :mssﬁ"fﬁ' |
4 a R B4,
‘. 5 ' 103 33 . . 55 37.50
! 6 e 29 o4 32.95
7 “ s 9 3 "10.23
'/ lio‘.;ﬁq_auer 8- . .10 4 11.36
_ However, one - must bear in mind t:hé ‘time J.apse |
betvaen the two'" surveys and that now Nawroundlafil/h;azn"/"*:
policy adopted (19?2) that a teacher muut ha:v,; grade 2 be=-,
foro be:l.ng abl% to teach. Nevertheloss, thia survey shows )
the hiéh qualificntions ot ou:; Newfoundland teachora.
.' In rglation to the question, A"Whut training”
| {o ‘ : S




' Ieland.,

-

institution did you sttend?” It was found that 92.05 pez-"‘*\_,,,

cent of Newfoundlang teachere received their training from,
the province's only higher: learning institution, Memorial

. University of Newfoundland, whereas 85 per cent of Nova

- o

Scotia's teachers received their education from a Maritime
university (Nova Scotia has eeverel oniversities_end.the‘

cost of.travelliog to another Meritime hﬁiversity Ogteideo
of Nova Scotia is rather inexpenaive compared fo Newrouhdj,
land). An’interesting'compariaon is that most of our New-

foundland schools are staffed by teachers educated at our

" 'own univeraity, mOBt ‘of the Acadia graduates teach in ‘the -

56

\ -

by social studiea teachers to the courses they were teaching

. at the tine of the surveys, Redden found that 65 per- cent

of the history teechere had taken at least one univereity-

level history course. and otitneae, 71 per cent .had taken .

ffive or more courses. Aleo; at 1easf 1%, per. cent of history

teachers had eighx or more university coursee in history~

;'This writer found that 85 per cent of the teachere hnd at

1eaet one univereity course in history end 58 75 per cent

“Annapolis Valley and most or St. Frencis Xavier graduates f,¢:f7“
”wteach in either the AntigonishpPictou aree or in Ge'e Broton ;-

When comparing the - relationship of courses taken ;5/ '

had éleven or more such courees. Both studios show a atrong

history background of those teachera teaching high school

L
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85.
nistory. . T . e
| Of those teaching economics in Nove.seotie; on}y
17 per cent had taken courses at' the 'university level and
of these, 60 per cent had taken only,ene or‘two eourees,
whereas in Newfoundlamd 25 per cent of‘teeehere had courses

in economics and only 1l6. 25 per cent had legs than six

'courae\‘/// R L ‘

One subject area in which Nove Scotia end Newfound-

" land differ is geography.- In Nova Seetia only 'S per cent

Qof ell teechers surveyed, ‘bad taken univereity coursee in

B

s, ﬁgeography and only one teacher had . taken five or more

~"~:.-"com:eee in the eubaect. vhi&e 58 per cent or thoee who ;;Q,' :
ffindicatea thiat “they tausht seosraphr had 2o °9“r8°3 &t ‘the 'ﬁ“f“
\'}untvereity level.s? In Newfoundland only 20 per cent of G

:those teachers aurveyed had ten ‘or 1ess than %en courses

. ‘r_[.
in geography, 4Q per cent had between eleven and twenty

geography courses end 10 per cent had over twenty courees.‘

This writer also found that 65, 91 per cent of those New-

' foundland teachere surveyed teech history and 62.5 per'

cent teach geography . ’
It eeeme thet Newfoundland teachere were well

quelified to teach geogrephy but Nova Scotian teechere were .

‘far from’ reaching this goel. However, there eppears to be- 3"

good. reeeone for each ceee. Hemorial Univereity of New-

A foundlend has pleced greet empheeia on geogrephy, with

57Ibi&{;fp.a577;' . ) . ',-n.,“: N o
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| ']7For example, a Nova Scotien tﬂacherewho hed eeven lew coureee, ,f
"“Iive government courses ee well ae e course in history. :
'“economice and’ political science was teachins grade 10 11

’and 12 éiecory and grade 12 “World Probleme. Three teachers LR

_and 12 hietory, geography, economica and “WOrld Probleme" -‘
8t the' Academic Level. f*f':f*f.}.' Co '

:~teechers teachiﬁg "Han in Society heve more than five

!}veyed heve any coureee in aithar government o

. the etrongeet position and teechers of the "Uorld Pr~ﬁ

7

- 86i-
coureee-within the ,various brenches of seogrephy,'ench as

phyeical seography,“,“economic geography"” and "cultural .

- ﬁugeograph;y.. Thie idea. ie carried over into the high

choole where geogrnphy is almOBt a8 important as history..
* Both Nova Scotia and Newfoundland heve introduced

new coursee, the former, “Hodern World Problems" Grede 12,

e
N .
. N - ' v
., R
v R i L L LtV N S SRPE AVS RN L ST, S el .,,;...e....v.—..s-.-i».?:AJ i

and. the 1atter, “Man in Society" grade 10, end both pro-

ivincee show many teachers a8 not having a bBeekground in. . ‘;S,
:»eubdecte perteining to theae courses,' Thie doee not - o ji
‘ineceeearily mean thet there ere few teachers with “the: quali-lgfl, |

'ficetions but rather that often teachers ere miseeeigned.;.E.f;ﬁy:ffixc

. p;f

who had univereity training were teaching srade 10, 11 :

In Newfoundland only 5. 26 per cent oi thoee

A

coureea in polttical science.u5 26 per cen. in economics

and 2. 63 per cent in commerce._ None of t ose teechere eur-;»
- (eee
Teble 6).: In Nove Scotie, like Newfoundlend, hiet'ry held
‘emg"“

course had one or tgf courees in political science, eocio-

- ldgy, economics end governmg\f7/ One teacher hnd more thﬁn !
PRI ] ,: R P
p ' , i _ . . f
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‘ o | IR SR
four courses 1n law and" govermnent 58 ‘ ' '. ’ | : ey
Both Redden. and this writer divided teecher's into'_ ‘
4 ~two- groups and compared the  use or 8 number of-: teaching
- aida. This writer has made a comparison by graphing th.e .'5.;*

-aids used most frequently in both provinces (Table 20)
| | TLBLE ao | ]'¥;‘:--@+, .
SUHHLRI oF TELCHING AiDB USED 'MOST FREQU IN.M; b
: : NOVL 'SCOTIA. AND NEWFOUNDLAND GIVEN R
IN PERCENTAGES S S

‘Before: Batween Berore Since‘ﬂ"' m T

Te aching o e
'*g7;19eo 1955_63 | ,;§1965 lg?zﬁﬁj_ .

Aids Uaed

’4 Maps ']?;%)?ffﬁ“félfﬁfﬁ:héﬁf*}?;,},ffﬁt}sz 94 ]})72 7331;i*“”"j

Globes e L e LT g 29"fiﬂ962 sof"‘\;

Supplementary S T e e
Raadins ‘l.' . 52 - / 49 .\ .:\"‘, )"‘, 23‘.53 “.:} ] 48'86»‘ ._"fp_ R

Motion Picvures - 437 k2 . 00i00 < asas ¢

@ s e L, ‘
Filmﬂtripﬂ S 18 T3ET LIy a2

N e

A During the respective periods, both provincee ‘ e
had ‘“PB » "ElObOS.", "supplementery reading." "motion
- ictures,"' and “tilmatripe" torming the hierarchy with one R
e , B exception—- Newroundland did not plece motion picturoe on / | /
the list berore 1965, wheraae they have been uaed as an aid //

“5 "'5 per cent Of th“:’ tine :since 1972. The renson for~ thie e
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f(f}Scotie were teachins before/l960 and 38 65 per cent were
. “new social studies" ‘:ff:

‘r;'(l972-1377) the leet five yeare of each etudy. It ie '7,

':]:rather evident thet meps,"_"globes and “eupplementary

;‘exception eeeme to have been thet much of Newfoundland N

fildid not have electricity before 1965.

Table 21 compares the fr quency of use of aida

“_"Those aids most frequently ueed in both Nove Scotia and
-’pand “filmstrips.f Those which got little use ih both

;‘to museume" (innovations which were Juet catching on during

Thirty-aix per cent of those surveyed in Nova

fﬁNewfoundland teachers had not yet been affected by the

',, . ',

Teble 22 compares the use and frequent use of

" a ids in Nova Scotia (1963—68) with those of Newfoundland

Redden 8 survey showed that 84 per cent ueed mepaiﬁifl”

fi'frequently and 91 per cent or teechers ueed aupplementary

reading, with almoet half of the teachere usins thie aid

f'f.frequently.. Hoviea were used occasionally by 88 per cent

A
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88

7‘1n Nove Scotia before 1960 and in Newfoundland before 1965.--' ’

Il

' “-Newfoundland Were “maps " "globee," "Bupplementary readins, .p'
‘itprovincee were “tepe recorder,":"televieion" end "visite {”h-?f"u

.ﬁliittmse periods) About 48 per cent ueed,resource pereons in};Jg_p i

'{'hiNova Scotia ae compared to 35 29 per cent in Newfoundland..gif;ﬁf,,f

"lfteaching in Newfoundland, before 1965.; is '1n Nova Scotia, fgfﬂ.Jiy’j'

'¥Z?freading are again the “big three" aids for both provinces: ;"f
:m'; followed by "novdng pictures" end ”filmetripe.~.,.‘,;~&Tfo755:"”

: of teechere end radio, vieits to mueeune and tape recorders
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'3~Resource personnel : ﬁ‘,”f;ﬂ'fﬁh,“'.ﬁl.~j',j Coe U e
(outside speakers) ~30..07 13529 0 18 ¢ v 0,00
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-;‘.;;Ja.Q}tdaws ‘i'.-i_ 172059 4_,-‘;".',3,0.' SRS 94

‘i"a'a,'Thie teble rerers ‘to the period berore 1960 in Nova 3;“ffﬂ’37“.
}1.: Scotia and berore 965 1n Newfoundland. :;3‘“ R .y

RIS E‘72 73 per cent used "mape" fr.qqently while 62 5 per cent
R '_f'vused "slobes rroquontly-' I'i‘“’ ;
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"T'Reaource personnel ‘-_' I cLe s
o (outside speakera)-__’ 42 68 18. 5 ll 36_; S

Ll

49 per cent. uaed "supplementary reading" frpquently as 4in -
aid, while "radio," nT. V., and "viaits to. the museums" ‘were

used 1eaat af - all, as in Nova Scotia.

| | mﬁ 22 |

 THE OCOASIONAL:USE AND FREQUENT USE' OF' TEACHING ATDS
"IN NOVA BSCOTIA AND REWFOUNDLAND:
GIVEN.IN FERCENPAGES® - .

o b°?€éi.°ﬁﬁl ‘Uae:é - Freqient Use:

Lo T e o

-y

Nova Scotj,a Nfld f.i‘f»‘:bﬁi"ﬁébﬁi‘g-‘N’ff;a‘-??‘.s' .
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':.."."Supplement:ary - o

reading . IEE) S "-”i“'-"-‘.".?a, “9 48-85,'5:;::-‘-
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"’-.,Jackdaws BTN R SRR 9 159r

‘ This table refers to the periad (1965-1968) in No‘va

Scotiu and (1972-1977) 1n Newfoundland
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Reddeu es'ked teachers to 1list other eids 'which‘

;‘f ‘ ) they might uae, tte following of wh.ich this writer included

in his survey. “"n wspapers,"_ "models,“ "aerial photographs" |

\,'-

and “games. Thie writer found that "newepapers” and /
’ "models" were used frequently, 42, 05 per cent and 10. 25 peb
cent of the time respectively. One idea not mentioned by
Redden,"’field trips" ie used i‘airly often by approximately
60 per cent of Newfoundland teechers. , AR
L This wrr'iter also compared teaching aide used by
R Newi‘ou.ndland teachers within the 1ast rive years (1972—7‘7)
.; with those uaed before 1965 It wae .f;’ound that of those A
the three aide“used most frequently were *"maps," "globee"

and "motion pictures'," thoae used least were' "radio,

"vieits to mueeums" nd aerial photographs" while those W

used occeeionally here.,- resource persons, " "tape recorders"

- and "color elide)a. ; .; : 1

“, Before 1965, the three ‘aids used most frequﬁntly

K

by Newfoundland ) eachers were “mape on "globes" and

supplementery ed e.ding," thoee two used the least were

P

beachers teaching social atudiea within the paet five yeare, .j’l":'; Eha

"T V. and "aeri 1 photography" -with "visita to museume;," '.;_-. C

\ "color alidea,". "jeckdaws" and “gamed‘ xIever uaed by 76 47
per cent or teachiera anewering this question.' "Filmstrips,
‘"newapapers" ' d \dredioe“ were. used occasionally (Tablea
9 and 10). ‘ e y BN

Once _egain, the "new social studies" and new

technologicnl che eb in Newroundland, as well ae such

‘,,‘4

——— R



, writer has 93 18 Pﬁr cent 80 68 per cent and 71 59 per

factors as “resettlement" and the new Memorial Campus (1961)

has brought about these changes in methoda of teaching in

Newfoundland high schools. R &
© In answer-to. the questioq,\ﬁ"\dhat method of teach—

ing ‘do you: use. i‘or the most part?" ‘i was found by both

Redden and this writer thst teachere rely very heaviby ‘on -

. of téachers using methode associeted mith the n.ew social

S cent as compared to Redden's 25 psr cent 61 per cent and e
' 37 per cent using "discussion method,"l "discovery and g .,
inquiry method" and the "concept method" respectively. : The
| reason for athe ebove discrepancy could be that the "new
Bocial etudies las affecting the Newfoundland aituation by
: the 1ate 1960'3. ) However, both studies show that many

teachers use more than ‘one teaching method but ”team teaching

L Uhen. asked if they allowed for the slow learners,
the fast learner.s and individuals in their teaching, both

T Redden 5. and this uriter s teachers said that the slow '

' learner does receivo some consideration but Redden s eurvey

showed that barely one-halt of the teachers coneidered’

D R R S o | R Lt

i -—V"‘ _‘".J'w {,_ ey
-~ . [ax

'the queetion and answer method" and the "1ecture method " S

As indicatled ‘oy Redden, "it ie obvious thst the percentage -

S . atudiee ie very sxnaLll"59 in Novs Scotia., However. this L

>, .

‘ '. was not a very popular method in either of the two studies“.,; v

. T.' their students as individuala or coniidered faet learners, ”,




65 91 per cent in. theae categories rospoctively. -‘"

mgﬁéag 1 Nova Scotia Newfoundland R

o f_f ~Lecture
o "jlf",Discuasion , ‘
Team teaching ‘

‘,:_‘\'_:"::‘:Concept method S B i ao
Discovery and inquiry g 61 80.68

_,.’;repetition and review. s

. ‘_Iy_pe, of .Ki'i’owanog.,t.' T Novg;-A’Soopiq_;‘jj“."_ "N“fb_u,nql';and e T
. Slow learaer B 7
R ?f‘b 1“"‘” : LTSk ~.Lf'-";:;65 91

‘_"‘:/ PR

; .\'vheraaa this writer 8. survey ohowed 70. 45 per cent; and

P H *.‘

TABLE 25

CEE SN

Cta

L 0 ARISON OF HE‘I'HODS OF: TEACHING USED IN NOVL. ‘

o e e e e g
: ",_Queation and answer o e Bl .'?,_2].17‘3‘ PRI '

e :
.o “,'. S

made both surveys gave the main approach for the alow

"f""'learner as "extra help," "extra reading" énd "more

TABLE 24

GOHPARISON OF ALI.OUANCES I‘IADE FOR INDIVIDUAI:
DIFFERENCES IN NOVA SCOTIA AND- NEUFOUNDMD

AT GIVEN AS A PERCENT.MIE

In examining tho ways in Which 811 Owancea were o

LT e,

S : LA
wiaz. oS i' s w),;.:‘,:‘;g?;:“_.,; ?, .. !

R
e Lt St e
n Phe- rat

Ve,

- o e gy o




R ’and ‘this" wrim providod ror‘ "noro detail.". "noro invol"‘i

S - :For the 80 per cent influenced both groupe said that there

I o
B o R T

r-‘“ crgp faghep e T S A IS SEL

n i : 94
In ellowi‘ng for the Iaat learnorn bOth Reddon R

CHEIRE TEPRMR T

~,'~:.,

e ik,

'\'-;';a“(research) aeeisnmenta and "outeide reading whila thiﬂ
:.',,fwriter 8 eurvey mentioned that studente view 'I' V. progrm ‘ - o ,

~such as. "Harket Place" and "Reach ror the#lbp. '. - _.
- In ellowing .for individuals, neither Hovu Scotinn e

‘ "_:;"‘\','nor Newroundland teaohere d.id much extra in moet caees. .:‘ _

o Redden g teachere eeemed "to- teach the basic eesentiale, 2

¥ ‘:“f-".":-_at an. average level and. nt ‘the sanme rate, and aimed et
* .‘.'_.-‘V'A".--_"._f’;jpeesing the provinciale (where involved)"so Y R :.(;}"" S
T This writer 8 teachera save similar ansvere. ;

"%;; “""teechers ere still controlled 'by the public exminations

v )

. 4 1n grade eleven and even by the time grade ten ie reeched,;;“'ﬂr;:, B

PRSI

B SYpesnComEvE I B

it ia a bit 1ete ,tOr this kind of treatment. Vhen asked.f‘ NPT
. "Do you feel that Provincial Examinations influence you.r e
teachins?" (Queation 11) Redden and thie writer round thatl.

. a very high peroentege of teaohers were influenced (85 per'- 3

R ot B ‘ .
T e Pt e Tt

? l‘>_:oent and 79 95 per cent reapectively) while only 13 per ; 3
' V7 cent and 12 5 per cent were not inrluenced in both casee. \

wasg preeeure to cemplete the couree therefore there ‘was . .'

o little time ror topics of interest outside of the text. ) e
A number oi’ those influenced by the examinetione eaid tliat o
they were influenced only during the lest few monthe of the

'_ school year during review. IR

v L
oy ,
= '. o ‘ B .‘—-. Ibid. ’ p. 287' .. X N e e RORNCELR RN : {
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. 'f_\Still an influence P i :85‘*1 ?:;.."" .
L No d tar: ,uen“ ‘ RET S 12. 50 \

“'A,A'Not applic ble or g . h nol L
.+ .a1d mot smewer . oL T LT o Tp95

o the course is to teach hiatory, not to paaa examinations.

: standing, also that thore is: presently not enough depth

"to the examinations and’ thare ia not enoush 3110"311“'9 f°1'

Y o v
. . > C S
P Sy s

a2 .t t .
ol el .“\ P .
e . P o
o " i i “ .
. - oty - ' L

Y v Lot

- e

! R

R

AR ‘:,I' s

RN 199
. )

N .

kS S mm 25 L .
m:sronsx 70. THE QUESMON 5O Y0U FEEL THAT- mnuc
: mnmmozts STILL’ INFLUENCE YOUR:TEACHING? .
.7 GIVEN IN PERCENMAGES .

3

. Inflqe:’xt:e_ A Noya-‘Scotia ] Nawroundia_nd Lol

-

For thcae not inrluenced by tha examinations in

; ,-._Nova Scotia such commenta were made aa. "If students pass

3 § my examinationa they will ‘pass provinciala'" ""l‘he aim of

.,61

! ;"I‘hoae Newfoundland teachera not in.fluenced by thea examination
:.f"”°“1d b° ’30“1? Bl'ade ten teachera and thoae teachers o
i teaching in schools vith full accreditation. (Public Exam- n :
':.'inations are written by only, grade elevena in Newfoundland)

\Jhcn asked for suggeations to improve the public

examinationa a mmber in both provincea uanted to get rid

.of them. ‘ general comment nade in bo’ch aurveys was ﬁhat

there should bo leaa anphaais on facta and more on under- AR

1

[ individual expreeaion. A nunber of Neuroundland teac'hers .\ -
relt that public exaninafions ahouldﬁ be brought back in
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. '.—- . " . - ’ ) . . 960
grhdea“niﬁe and ten, they felt that externsl examinations
pre ﬁecessarx, they have a -place in education.

JIn suggesting alternatives to public examinations

'%oth surveys generally agreed upon 8 combinstion of school

r

-%
examinations and class work (tgsta. projects, assignments)

as the basis of evaluation. An interesfing statement cohing

. out of Redden's survey waq¥ "If a;teacher is qualified to

e

-

YL -
v
L

—

teachw he 1s qualified to evaluate."®2 Cne Nevfoundland
teacher said '"Other learniné institutions have formal

hd ‘

. gxamingtions, 80 why not the higﬁ schools?"

N | TABLE 26 C ‘ «

'uEn ‘70 THE ansrxou‘ .WOULD  YOU: BE "IN FAVOR
"OF unzvznszrr fﬂmR*NCE EXAMINATIONS? -
o zznczntiu o

_Attitude Toward Entrance

EXa?igationa, : ' NoVa.Scotia< Néwfoundlahdu
Y - [\& . . . > - N N
in fayor . . -60, , 44,32
ﬁot i faver « . . 28 45,45
Partly in favor Ty ‘ éif ,.' 7.95 .

ﬁ% aféwer - i o - .5}" : . 2.27

Moqt Nova Scotian teachers aurveyed were in

1favor of’university enxrance examinations (64 per. cent)
It seéms that the answers to many of the problems regarding '

t

‘~pr3vincial ezamin?tions would be ‘the university entrnnbe

. T g L
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97.

examination. Only 52.27 per c¢ent of Newfoundland teachers
were in favor of unlversity entrance eraminationa with such
comments as, "It would be good for streaming, for bridging
the gap between -university and high school and for setting

standards.” Of the iaaority not in favor of entrance Jexam~.

instions they made such comments as, "It is good in theory
only," "It would only be a check on teaching sfandards in
the school." i

When asked, "Are &ou aatiéfied vith the present
high school social studies courses 1n the University-
Preparatory Program?" (Question '15) Redden differed greatly
with this writer, uhere 78 per cent were not satisfied in
the former survey while only\38.64 per cent were not '”; b

satisfied in the latter survey.

TABLE 27

DEGREE OF SATISPACTION WITH THE PRESENT -HIGH
SCHQUL "SOCIAL BTUDIES COURSE IN THE
UNIVERSITY-FREPARATORY PROGRAM
GIVEN IN PERCENTAGES

Degree of Satisfaction Nova Scotia . Newfoundland
Setisfied with the course SUSES 48.86
‘'Not satisfied with the S . .
| course . - o .78 ?\ . -38.64
" Not applicable - g : 3 - 6.82
No answer _ T - 5 © . 5,68

z . . -

T o ‘
An interesting point found by Redden was that
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98.
1l per cent of teachers wanted gaograohy in grade eleven
and grade twelve and they felt that economics should be
taught in grade ten.é? (It was noted earlier that geog-
raphy was lacking in the high schools and universities of
Nova Scotia). Teachers in Newfoundland would like to see
courses in "consumer educstion," "Canadian law," and .
"“sociology." ‘
Both _ Rédden and this writer had the same general |
comments on changes in the present course, the responsea
'being "too long," "too detailed,“ “too advancod,“ "out or
date" and "not enough Canadian content.:“ A~very strons
'comment made by Newfoundland teachens was, to change the _
,’ grade ten hidtory course,-"uan in Society" by:replacing it
.‘wihh somathing else and using it as a suppldment to re-. -
view and revise it or have it as aosupplement to the grade
eleven history. It was alao suggested by Newfoundland
teachers that we get od with the new K - 11 social atudiea”
sequence proposed for the early 1980'3 and that since we -
have gone metric, we need our present social atudies texts
updatod in metric.l." ' _ \
| . Once again Redden and this writer differ in -
degree ot.aatisfnction with the ptooent'highlschool social_n
_ studies courses in tﬁe?gononﬁl proéram with 74 per oontﬁand'
' 3%,3% per cent not satisflod‘yttn the course while 20_por;cent . )

N .
. -
3

Ggibid. . p. 291.

d
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and 41.67 per cent are satisfied with the courses. As

already mentioned in the university-preparatory couraes,
[

‘Nov, Scotian teachers would 1ike to see more geography

and economica in their program. Also Newfoundland
teachers would like to see "soclology," "Canadian Law"

and "Consumer Education” in the curriculum.

TABLE 28

DEGREE OF .SATISFACTION. HITH THE PRESENT HIGH SCHOOL -
.- SOCIAL STUDIES COURSES IN THE GENERAL PROGRLH
‘ : GIVEN IN PEBCENTAGES :

Degree of Satistacfion~ 34- ~“'Novq-Scotid’ JHeﬁIoundlaﬁd -
Satisfied with the course §° . 20 . -41.6p.
i e —I " R - . ~ 1
'Not satisfied with the course % ‘ 33.33
'No answer- ' 1,, : ' {i" E 25;00 <y
, ¥ . 3 - r- .. " 3:‘.

-

The same general comments were made in- both

surveys as were made concerning changes in the university—

- preparatory courses: "too boring," "outdated, d "needs,
to Ye ﬁore practical.” Newfoundland teachers made the - aame :

.comménts on the grade ten course "Men in Society“ as beroro.

It is very obvious that the sooial studiaad

teachera of both provincee are dissatistied with tﬁ; presept

courses and want changea. ' '
In responso to the last question on t'e question-
naire (Question 17) Would you attend a Summer Workahop

dealing with mare modern teaching methods, such aa, "team )

Y

L\ g
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~teaching of. social studies. ,
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Pal . - 1004
feaching;ﬂ “toncept”method“ or "discovery and inQuiry |
method?“ both surveys ahowed an interest in attendins
(Nova Scotia 68 per cent, Newfoundland 69332 per cent).

The main commeénts made by Newfoundland teachers: "I% would

ﬁ ) _ .
be good for sharing ideas,"” "We need.%o boost social stu-

dies" and "It could improve the qualify of instruction,"

back ﬁp "the cohcefn and interesf'OIJNdva Scotia teacliers e

of high school concerning the newer developments in the
&4 .
n

TABLE 29 0 L

., . HESPONSE 10 QUESTION. WOULD_YOU ATTEND A smnmn
'WORKSHOP. DEALING ‘WITH MORE MODERN Tmcms

¢

AR HETHODS? GIVEN IN PERCENTAGES

@
V-

“Would attend - - - - e8 69.32

Would not'attend':' . . 23 . ,17304
No answer L e 9 ) 13.64 -

Of'thoéé tééchérs'aﬁswefing “no"\iﬁ both provihéei< 

, the main reaaons were.< similar workshops have not accomp-f

1ished much,","other committmenta," "If 1t were ‘a credit

’.course 1 would attend," “These things are a time las - old

ideaa»thrown out elaewhere" and "I have reservations about

i

some of the methoda, An interesting Iinding of Redden L

e
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was that similar courses were being orfered at Mount ’ o ;
Allison Un vefsity and the University of New Brunewick : j
) ‘as well as. the Nova Scotia summer. school.65 ;‘ L R _‘ é '
N\
It is. somewhat difricult to make a true compari- é
son of Roberte' work with the work or Redden and thie .
’ , B writer, since different grede levele were studied, end the ”
- : » questione aeked by Roberte were different rrom those of '
';,:f Redden“and this writer in meny instances. -f:l‘ _' ) ,
"i; o . In Roberte' study ot elementary sooial etudiea :
; itQ.' ' f} very orten atudente etudy eeciel ;tudiee rether than
i?g?ﬁejf-}‘““ :”jhistory and/or geography, whereae the high echool social _

T - .studiee deal with geogmaphy, history, economice end eocio-'ff._;iiﬂlﬁv'
logy. Many bf the queetione concerning evaluation cennot '?
be compared since high school students, unlik ;elementery\'

, studente, hnve mid-term exaninationa, and finl exeminetione,

_the latter partly set by the Depertment of - 'tipn in the .~ }*'f*r
" case’ or grades eleven end twelve.“ﬂ" ‘ ‘“f*ii-q  :‘{ - | |
‘ A | Aleo all three etudies deal with the eeme questione“"
i o ';difrerently, for example, in the tablee concerning "materiele L
. *‘used" Redden and thie writer give three cetesoriee- "freqnent?
}“uee,Fv“occaeionel use. end “never ueed" while Roberte givee‘ f
four cetegoriea of use, “moet or the time,“ “now nnd then, .31

fgl"very seldom" end "never. : 'jiz ’;' :gjr f‘f*aﬂ[ oL S

S
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However, eince both studies deal with the

k1
A s e & Ny et s sl g

teeching of?eocial studies many ‘of the methode and tech- | : fﬁ.
niquee used wiil be the sgme and some- of the teachere will ' ff~
have had a eimiler type of univereity treining whether they L .j .
- ere teaching hish echool or elementary eocial 3tudies. ‘A; ‘Q
, Roberte carried out his study by eending Out two ,‘ ' ';:ti
queetionneiree,'one to principale to ‘see whet kinds of A " :llﬁr
.equipment and materiale were in chool for eeechere éee end;[p=‘;;,~{ﬂjf
'Q:the other to teachers, deeigned to eolicit iniormetion on _:IH"iT;ii:l
ef;{what methode and techniques were being used by teachere. f,j[ﬁ?f;;;;j?jf
""ifﬁ;Thoee findinge of the queetionnaire to ‘veachers will be ueed};fﬁf}i;?:fg
"'ﬂjgin th&l writer '8’ comparieone. A copy ot Robert:\x”eblee | | f;;: ;7
,l'ffperteining to thi% writer s comparison ie Ancluded in’ f’ _ ,w? e
prpendix D.. ;t: m;'f,fffki“f&ufj-"i T 3r‘w't»”fififfs'*ef e ThY
| Roberts divided bis: efe&ylinto the: following mein;_?.“ ;':gﬁ:
;fperte- (1) Inetruetional Meteriele (2) Group and Individual '\75‘5a”rf;f
"‘.Activitiea (3) Types of Organizational Approech and (4) . ';”fi%ﬂ%
, Typee of Evaluetion end it ie elong thoee guidelinee that o
__:one cen compere hie etudy to thp studiee or Redden end T d;ii&
' fthie writer.iig. ““:';:;,:,..lur;!”gfw”: = L::,j_k:::hhﬁ L ::':Q?%
FL ,' Roberte found e eisnificenx dirference between ﬁ;ﬁl&ﬁ;;tiiéff
f:the nnnber of kinde of methode end techniquea ueed by elem-'i?i;ﬁAﬁngi
-jientary teachere in their teeching of ebciel etudiee who took.ffifjiif- .
‘fz_ga methode couree eince 1963-64 when compared to thoee who %' ;;;gt*€
”'“Zf?took the couree prior to 1963-64 with reepect fo._(l) . f; ii r€?;
' ftj}inetructional meteriale end their uee and (2) group and ‘;“,: ;”iiipf;;_
" -findividual ectivitiee. At ehe same - ting there ie no eigni—fiﬁﬁfﬁéf;?il
R , R R '1; i
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' ficent difference between these two groups in terms, of .
(1) type of organizetional approach to the tesching of
"socisl studies ‘and’ (2) evaluetion in social studies.

Like Roberts Redden divided teacherdrinto two

" Broups, those teaching since 1965 end those prior to 1960.
A This writer slso divided teachers into two groups, thoee
. teaching berore 1965 and those teaching since 1972. A
{ | comparison of those periods follow in, tebles 50 end 31.:”"

i~ wat . \'.

-

??Eyfffhyfj';ifﬁ‘ eids receive sreaterause than others end this varies with
‘.‘ ' ‘_ _: ~f‘the grade 1eve1 within this province es well ss with
fitfﬁﬂjii[:ﬁ different grade levels and It elso varies within the same

RS j

gredes throughout different provinces. Jfﬁ_;{

1“§-f}w.ﬁ"” Z. snd globes Were etill the main eide used One can' see thet
' :Ef'\”' 98 per cent of Redden 8 teechers end 94 per cent of Eroyd 8

used this aid.‘ The ssme trend followed with globes, where

g 79 per cent of Redden 8 teechers end 88 per cent cf Brown ef'
Hi R teechers used this aid while only 50 per cent of Roberts';:'
;fi 5 1~7§;f£, teechers used it.¢ This becks up Roberts' own etatement thet g
;? ff‘ teechers are not ueing the eids et their disposel.eq_' : '
s " It is interesting to note thet 95 per cent of

L . SR AREE . L ;

66y pent s, Roberts," na’ Study 5t tha Mebhods end

Techniques Used by Elementary: Teachers: -in’ the Province of
] Newfoundland and Labrador, :Canada, in’ Their Teaching of - -
IR . Socidl Studies": (unpubliehed Doctoral- Theeis, Indiene o

e ;;y"f University, U S.A., 1970). p. 95 ' EEREPI

'
P 2or . ~ ’.; ‘.'.
EEDTITE ST N K K B A
.“._» Lo Tes . . . e -. ." »" ' e -
. . . . . .
| o Q.- .
P 3 N .
“ -, I’ . -
4 S 4 ' i o
- ] ' “
o .Y v,
. o ~

From-the tsbles it is rether evident thet certein_:-f

If one oensiders the period before 1964 when maps,»

teschers used msps while only 56 per cent of Roberts' teechers

ety
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usz AND . FREQUENGY OF USE OF TEACHING . 'AIDS BY- ROBERTS, 'REDDEN AND -

'."{'"; BROU'N GIV'EN IN UHOLE PERCENTAGES FOR A FIVE-YEAR PERIOD"‘ ' o o
ST Tevor Tosa | Used oocasionslly | Feeawentiy ox ivaza oeed

h ; Teachins i;ids Rob. Red. : B-‘rio,-" " 'Bob. Red: 'Bro. ., - Rob. Red. Bro. -
':Ta pe. Recorde:l.' 04 84 , 52 20 16 33 75 "~o00. ‘00
71 7ex Moving Plotures .29 26 41 25 72, 590 . 45 43 00

S PR ';-_fnmuraps -2133 rep. 35 55 38 i53 T 32 18 12
-iiv. . Colgr sndes .05 92 76 .22 .28 arii 92 25 3
U Maps _:"':':.-.,.'_‘ ) 102 . 06 L 3598410 7. 1 91 53 -
3 ":._"'Globea , ' "y - 21 Lo 12 - ' 4Q : 79: L 55 o ~'_';_-'::' 10 ; 0 35 ..
R “Hadie 7 - 14’7 ‘67 .56 . 24 .53 .. al... " 62 16 03
e :'~"?",Reaourc;i’-ersons ) .-‘0',2' 700 ® 65 2 5035 L 76 18 00 .
R D '." This taie- refers’ b0 thé’ poriods before 1965 for Roberts (Rob ) ‘before 1960 for

B Radden (Red ) and before 1065 tor Brown (Bro.), respect:l.valy. -

j: ~ ;.A. \ ‘ T _ . ' | . -

v . \ | ’A\:\ |
5 . S S o . v
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" ;Brown's teachers usins maps while 70 per cent and 91 per

N | 108,
Rrbertp' teachers useq tape recorders while 84 per cent
and 62 per cent of .Redden's and Brown's beachers respect-
ively, never used thiélqid; On the other hand 70 per cent
:(Roberts),72 per cent (Redden) and 59 per cent (Brown)
uséd moving pictures as a teagp}ng aid. ‘Also, 70 per cent

of Redden 8 teachers and 65 pd%‘cent of Brown's teachers
'never used r%gource penaona during this period while only
2 per cent of Roberts %eachers did not use this”aid..:'

if76 per cenx of Brown B_Teachers never usad this aid while

. 1% per. cent (Roberts} 42 per: cent (Redden s) and 35 per

';cant (BrOWn) did not usé filmstrips. Boberﬁs‘ survey . )

. showed 86 per cent of teachers using radioa while only 5} _ '>_ K i?u/
per cent of Redden 8 teachera and 44 per cent of Brown' . '

“ teachers uaed these methods- or teaching., L

. ' : Looking at- the/beriod between 1963 and 1977

| '7}(Table 31) it can be aeen tht;bmaps and globes ave. still

used fairly ex;ensively with per. cent or Redden s and

;cent use globes, respectively._ Forty seven per cent of -
“Roberts teachars uae mapa andlss per cent uae globes.
Roberta teachers (95 per cent) and Brown 8" |
ﬁteachersvfss per cant) eompare 1n the usa or tape recorders
while only 31 per cent or Redden ' 8- teachers use this aid..iv
| 'On the other hand Roberte teachers (77 Per cent), Redden 8 -

'fteachers (88 per cent) and Brown ) teachers (95 par cent)

4 ' -
cdocoer I Lt e T R ‘ :, -“-[~
G I U L F o e A P Y M AR R
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. TARLE 31

RS USE A.ND FR.EQUENGY ‘OF USE OF TEA.CHING AIDS BY ROBEB.TS - REDDEN A.ND
v ’ BRQWN GIVEN IN UEOLE I’ERCENTAGES FOR\A FIVE-YEAR PERIOD'

A

. -He_?er't!sgd__ ilsie&' .Ocd'gé.ioﬂ,afl;'y;;.-: : F:ibiiuently or Always Used

| ;!i Te%bﬁing kida. ;figuﬁdpkl,ﬁeq.' Bro. -Rdb.“Red;;gﬁfbﬁ o E:Rdb. Red. Bro.

_fmape Recorder _.~';:*96;7f 69 15 . .13 - 3 Fes. o ép 08 20
'Moving Picturea §t 231- S12. 05 Sk 88" 1ﬁ50f 3 o 43 45
YA

- Calor Slides [l~. Y <1$9», 19 ‘15-.:7§}fi5363-.~13 79 18 -
. Qi& oo s o2 o2 v owe s 98 v2s - o1 3
. Globos'f'[f>' 300 300 %9 45 7028 L 20 47 63

CReatol o8l 7 59 20 26, 32 : - .92 15 09

't*\Resource Pbraona - -Olwf 58 20 2. .42 -.768 iT::f 75 05 11

F8Y D

"“f' ‘This table refers t6 the’ periods (1965-1970) ror Robarts (Rob ), (1963-1968) for
Reddon (Red ), qnd (19?2—1977) for Brown (Bro.) reapectively. s

.:u" )
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s
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T perio’d;”(Table 30).

Ry L0 N . AN

| ';F'ation to new ideas such ae' “reeeurce persone,“_"field trips,

‘f‘AB s reeult or the new idees, 5roup and individual activities

2

DA o 107.
use moving picturee as a teaching aid. It is worth noting
that all three used this aid extensively during the previoue‘.

ea.—.’

{;*} Once again, only. 1 per cent of Roberts teachere

r

never ueed reeource pereone while et the seme time 58 per

A‘

B “a',-“"«_-“*:“T'-"V-'N‘Pni*wh'fadadﬁih’.;«_‘.,j ol b :;;;;,g.‘,:‘.;:;-.)J

;cent of Redden 8 teachers and 20 per cent of Brown a teech—’

;ers never ueed thie aid.{ k‘discrepancy egain occurs with

'“:the use or colored elidee, with 5 per cent (Robertei, 59

-=guper cent (Redden) and 19 per cent (Brown) never ueins this fﬁ wl
A-'iaa & teeching eid, while 13 per cent 28 per cent en 8 perjfatff’*“l
1}“cent respectively,'never used filmetrips.w Roberte',eurvey ;thjij{ﬁ:

‘gﬁehowed 92 per cent ot teachers ueing radio while 26 per ﬁi;&z*if“

‘cent. of Redden e teachers and 41 per cent of Brown 8 teechere _f;{éé”

ueed thie method. _ , B
o Both Redden end thie uriter found thet there wee .

e T

8 significant difference between the two groupe or teachera
~the reaeon being more instructional materiale aveilable in 3:;1?.;;_,5%
-Lthe more recent period eince there were new ﬁdvencee in AY S

equipment, end the “new eocial etydiea" geve much conaider-'~i}i:ilffc"

5’ "student travel“ a%d "drematizetion._ The earlier period ’;?;:r;A_
a placed much emphasia on mepa end slobee ee teeching eids.,i._‘:bngTQﬂ

ﬂ’lhad more emphasie during‘the moet recent period. Eere tOO,'fff;“?1;
‘Anedden and: thia writer egree with Roberte. lef S T




5f;" epproach to the teeching of eocial studiee.' ;@ﬂ”"

£y e

kinde 2 methods end techniques ueed by teechers of eocia1~'

studies who have taught five yeare or leea when compared.tof;,,-
i those who- have taught more than five yeere. Roberte tound -
- that teachere with more than 5 yeare experience ueed more‘ "

;a’ variety in thetr teaohing methods, had,more grtup and LZZT,

individuel activitiee and better eveluntion techniqnes

than thoee with five yeere teaching experience or 1ees.jfbn3ﬂ;ffkl7;u

the other hand, the teachers with five yeare teaching

......

experience or leee ueed e more deeirable organizetional

s

Both Redden end thie writer found that thoae

teaching during a more recent time period ueed more end

varied inetructional techniques and used them more rrequently

than those teaching five yeara eerlier. Most teechere sur-

‘ veyed by Redden and thie writer ueed the lectuée method (74

per cent and 84 per cent) and the queation and anewer method

(61 per cent and 73 per cent) Within the paet five,yenre'ﬁf‘”

this writer found that more teachers are doing some teem |

-., -

teaching.‘,, ﬂ;}}hm

:~.};75; Roberte found thnt teechers were not uaing the fif""
equipnent thet vae available to them.- Neither Redden nor v

thie writer took an inwentory ot meteriels evailable but

both found that epproxinetely 60 per cent never made vieite ‘:f}_?53'fh

to mueeume or local arees, about 58 per cent never uaed

A

,,,,,

gemea, 50 per cent never used televiaion end about 30 per

,centﬂdid not do any aupplementafy reeding Those were

ey .!;a.;g.:.“., e "

a3 s e

| mainly teachers vho t‘“Ght during thc last ten years." Also ;535;-;.w-

P P PO,
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-?ﬂfone muat bear in mind that all or these resources arofafﬁﬁ-‘ﬁ”“"’

f( ,7f%:‘l Hrcadily available today.. It ia alse interesting to find

T et ‘bcth Redden and. thia wriver rouna that mapa, g1obee '_' ST

fand supplementary reading are the tcchniquee moat rre- f{ﬁfii-'

“"‘,{quently uaed in both tine peribds Bu.rvayed. '... T

. "?Fﬁ. Tha type of group and individual activitiea out-n

::::::

lined by Robarts‘* "deb tea," "prodects," "ability grcuping,.,_ ~; 1.';;.'":
ﬁ "rield trips,"‘ “resourcc perabna,'{ "oral raports," "modela. | f
:"‘1';‘.,';and "discuasicna" we ra alao uced in boch Reddon s atudy i

‘ s and this writer a study.

f-'_sg_ It ia 3enerally elclt by all thraa writers that
£ .I those teachers teaching from five to ten years nse theaa .j'"'-""
:methods much more rrequantly than thoae teachers teaching - i

:' ror longcr parioda, ,thc rcaaon being tzhat thoae "new social

"'atudicS" mthodg have been slow gettin@; into tha curriculum

aa teachars ara cften reluctant to try new idaaa. g

o e
RS Y, iy i s
DRI ;e

It is very difficult t‘o compare the evaluation . -
methods ct Robarta with thdaa oi‘ Raddan and th:l.a writer. '_='§

e PR ¥

E ) Gancrally apaaking, Gradc elevan social atudica examinationa

' . .are’ cithor totally or ptrtially set by the Departmcnt oi‘ T
Education in cach province survoyed. Howcver, aome compar-“
iacns can ‘bc ndo vith Gradc ten nnd alemantary gradaa
since thosc nethods noted by Roberts' "short quizzoa, - “
o "taats at: thc ond of tha chaptar,""'aasay tasta" ?" d "ob-
Jectiﬁra teats crc uaad in high achool aocial atudiaa .also. ';" .

High achoola and elcnantary schoola diftcr today in that

tho lattcr doos not hava n mid-tcrn exmination. ', e
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Roberts made some interesting recommendations
which baeked up some of the findinge of Redden and this
writer: B ;

(1) That the methods course .in elementary social
studies of fered at the university be neconstituted as a
Jjoint echool-univereityvproqrem wheneby proepective teachers
could spend a portion of their time in the schools inple-
menting the theory-being taught in the. unjversity.

* (2) That the university make available, after school

and during summer session, refresher courses in the teaching

of socisl studies end in the effective use of media. (ef.

" this writer's qﬁeationnaire,'Question 17).

-(5) That local boarde at distfict level work'in close
conjunction with the N.T. A., the Department of Education

" and M. U.N. to institute in-service training for teachers of .
felementary social studiea through workshops and inetitutiona,

C and that the Department of Education grant such teachers

released time to take’ advantage of this training.67 (ef.

/
~ Redden's questionnaire, Question 17)..
| Redden and this writer both aaked the gquestion:
"If a summer workshop were held dealing with more modern

teaching.methods would you be intereeted in attending?"

. Redden foﬂ\\\that 68 per cent were interestid 2% per cent
'were not interested while this writer found thet 69 per

“cent were interested qhile i? per cent were\not.intereated.

»
5 -

571314, pp. 97-99.
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_information regarding ‘senior high school social studies.

-social studies courses have been and still are history and

111.

The following comments reported by Redden and this
writer concerning the sbove question bear out Roberts' ; ’
recommendations: (i)‘Havs it & university credit. (2) Let ‘
it be in-service during the year. (3) In depends on who
organizes it. (4) ﬁave it not longer than two weeks.
Roberts' teachers used many of these same stipulations.

Roberts compared male and femsle teachers, urban
and rural teachers, teachers .with 30 or more pupils in
their class .and teachers with less than 30 pupils in their
class, Neither Redden nor this writer included qnestions

of this $ype.

- Summary
Redden and this writer‘reported imuch the same

(1) Most teachers teach within the province or areas where

they recéived th?ir university educqtion. (2) The main

¢
]
{
)

geography. However it must be noted that Redden's teachers,
unlike this writer 8 teachers, have few courses in geography,
the reason being that Nova Scotian: Universities have not
been putting much emphasis on geography over the years.

" (3) The new social studies did not have a great impact in

either province, social studies has not ohanged very much

' over the Jears. (4) Teachers are still affected by the

publiec examinations. and (5) Host teachers do not want any
workshops or in—service.days unlsss.they.ars aithen witn .
paj or are a credit'tovards a higher teaching grade.

S
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When looking at Robert's study of elementary
teachers one finds tha? tgachers do 55; use the equipmént
that is available to them, an example being that globes and
maps are us;d by 47 per cent.and 65 f;r cent of teachers,
respectively, while 98 per cent of Redden's:and this
writei's teachers used maps and 70 per cent and 91 per
cent used globes. .

It is interesting to note that some of Roberts'
recommendations have already been implemented by ﬁhe -
Department of Education and Memorisl University and it is
hoped thst seme of the conclusions drawn &n the final chap-
'ter of this work as a result of the findings of Redden,

Roberts and this uriter will lead to recommendations that

: _will be adhéred to by readera, bearing in mind eapecially

the new K - 1268 _social studies sequence presently being
qrgveloped at the Department of Education. .

-

: 6aSince this work began the Provincial Government
has passed legislation to ‘implement .Grade 12 -into Newroundland
high schools, 8o "K - 11" has changed ‘to: "K - 12" -

®,
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CHAPTER VI

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summarx ‘

' The purpose of this studf, as stated in Chapter
I, was two-fold: (1) to trace the historical development
of the social studies curriculim in Newfoundland senior
high schools from 1949, when Newfoundland entered Confed-
eration, to 1978 and (2) to ascertain the development of
and the current state " of eocial studiea in Newfoundland
senior high schools from 1949 to 1978 by examining develop—
ments in curriculum, courgee of study, audio-visual aida,
- textbooks, evaluation policies and teacher training.,f_
‘. | These aspects were examined and results were E,
j arrived at by studying the methode and techniques used by

social etudiee teachers in Newfoundland. This waeldone by‘
| comparing the results of questionnaires sent- to teachers’
by thia writer with those of questionnairee sent to teachers
by other writera on the same topics.‘ ‘

Some important facte,gleaned from-the historical:

review which affected education‘in Qeneraliaﬁd social’

\studies in particular between 1949 and 1978 follow.

'(l) A cenference was held on "Education“ - 1958 with the"’
following being some of the reeults. library grante,

ecience, domestic science and cOmmerce grants introduced-.

T rren Y oaMEIRS el
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new aoilolarahips and bursaries granted, high'school
‘texts submii'ed and . Central High School policy drawn
up. . .

- (2) New Memorial Campus opened, Technical College created
and eleven Vocational Schools established - 1962
. foljlowed by the_ College of Fisheries - 1963. <
(}) A Royal Cominiési"on on Education and Youth woa appointed
in 1964, | A
(4) The reorganization of the'" Department of - Education-along
functional, .pon—denominatio‘nal"lines took place between
1964-69. - | | o
‘(5) A new Education Act- was proclaimed, ‘a new Department oi‘ ‘
:'Education Act waa passed and 8 new Schools Act was ;- '. '. |
,,approved in 1968. . ,} . ’7| | B ,' ‘
' “‘:(6)' New aubjects, Geography I and Geography II, were oi‘fered
" at Memorial -, 1948 | N
,9(‘7) History ‘fi‘i‘st appea're'd in th‘e Ourriouium'and tlie 3
‘ Division of Audio-Visual Education came into being -
;1949 | . " , |
(8) The "New Social Studies" and the National History Pro-
| ,)ect (Ganada Studiea Foundation) both coming in, the
1960's had 8 profound afrect on high school aooial

]

e

e o

’ studios. .
(9)‘A new K. - II (presently K - XII) aocial studiea aequencle\
has been on the move aince 1972 and hopefully will be .

.completed by 1981. ‘ —

In reviewing the literature for the study the

4.,"..‘,. P PR
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elementary teaching or aocial atudiea in Newfoundland..

115.

uwriter~looked at research reported at the various levels

of aocial studies but eapecially'at the senior high level,
all scross Canada, inmcluding Newfoundland as well as ‘parts

of the United Stefes, using such writers as Redden, Roberts,

Braine, Ravenecroft Badcock, Kennedy, Jones and Kannapadam. )

The writer, after tracing the historical develop—
ment of social studies in Newfoundland from 1949-78, exanm-
ined certain- aepects of education affecting soclial studies
as taught in Newfoundland eenior high schoola by carrying

out a study in’ the form of a questionnaire,_a_eopy or which

:fwas sent to every high aohool in Newroundland teaching
. gredes ten and eleven.: The queationnaire was ‘a modified N
:form of the one used by Redden who researched eocial studies
.'iin aenior high echoole of Nova Scotia, this uriter changed
' certain parts of the gueetionnaire to suit the ﬁzwfoundland

situation.-gp: . ) L e . .
" The. questionnaire dealt with experience, qualifi-:

o

catione, methoda and’ evaluation practicee asg they apply to

* . senior high achool aocial atudiee teachers. Teachera were-
':claasified tnto two groupe - thoae teaching before 1965 and
‘those’ teaching afer 1965, The report of the findinge took

the rorm of a numerical analyeis with the help of tablea, '

"ueing percentagee._ = _ ) ,
. Thia writer aleo compared his tindinse with thoae .
.of Redden, who ueed a aimilar queationnaire ror the aame (

'sradea in Nova Scotia and with Roberts, who reported on

e - .
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", province and teach in echools in proximity to the

‘ sz-ground for teeching history but there ie much more

116.
Conclusions

In accordance with the findings of this etudy,

the followins conclueione have been reached, concerning

Newfoundland and Nova Scotia eenior high schools:

(1) Newfoundland teachere'of high school social studies,
1977 hed. more teechins'experience and appeared to be

" better qualified than.were Nove'Scotian social etudiee.

) teechere in the late 1960"s.

(2) Most of the eocial studies teachere of Newfoundland

and Nova Scotia heve been educated within their own

.';univereity they attended. e

iy . g N .

,'i“(j)WBoth province s teachers have e etrong acedemic beck— :73f“5'ﬁ5f

';emphaeie pleced on geography in Newfoundland end

4 e:Memorial Univereity hes a much more exteneive geogrephy :Tf;

- :progrem then 1o other Haritime Univereitiee.;

' _(4)“The "new eocial studies" of the aixtiee has. been elow L

"'Jto catch on in either Newroundland or Nova Scotian _
t{eenior high echoole.“ P

: (sj'Teachere in Newfoundland and Nova Scotie uee eeverhl

- teeching methode but “team teeching ie not a very ',

:f.popular method in either prdvince-~ Ifi-ff'”:'w

.'i;';gsiimeechere in both provinces are reluctant to take coursesf. .

' at their own expense, rather the courees must be held

- during theJEchool dey. or be credite towerd a. new 3f

‘ -teeching grede.:'ﬁ .'i L e
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v | \'7; (5)

(9)

A ',(_10)
B - (ll)
AR

o .(1,5)

)

. '{"‘-L,Crime snd Sociology- .

| 117,
High school social studies‘te'a'chers of both proviche's'
have the same general coﬁ.lmentsjon courses being faught:
"too boring," ."outdated," “too difficult" and "not
practical." C

Teachers are often misplaced, a teacher who has 'a number

-of university courses inzipolitic'a-l -sqienéej .and sociology

may not be teaching ‘a course. in."Worlrd Rrob'lems" or
"Cangdian Issues™. ‘ _ ' o

The main 'courses in" spcial Efudies are 'still history'

" and geography althoush teachere are continually crying

L ',":‘out for new courses in Ganadian Law, Gons\mer Education, :

Teachers sre often reluetant to accept new courses on

X the one hand especially :Lf it immlves going Outside
. k .. . / —' .
-of the text: for resource persons or resource materiala

but ‘on the other hand ‘{:hey went economics, Canadian . '

5 'lLaw and Civics.,

Maps, globes and supplementary reading have 'been and

still are the teaching eids used most frequently in

h vhigh school social studies in Nova, Scotia and New— , ‘~‘

foundlande AL i
High school social studies teachers are’ infiuenced by

,Public Examinations since the Department of Education L
'.outlines the text to be covered during the school year. o

Newfoundland teachers are anxious to get on with the

'. .new K - XII social studies sequence since i.t already

o 'has been on, the nove Ior & nun‘ber ot yeare. '-“

Tl c e
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' o (—4)~nany high echool teachers are not uaing the teaohins

. '(5'-)>'Vhether "High School Newfoundland," "High School Nova

S . | 118.
‘ The following conclusions compare the 'teeching of
high echooi social studies and e'le.mentary socidl studies:
.(1) The "new social studies” haa affected elementary'—aociell
atudies more.than it bhas high school social studies,

’

y

(2) Elementary teachers use resource persons much more than

do high achoo.l teachers while high school teachers use
color slides more frequently than do elementary
teachera. ' ,

(3) Experienced teachera use a greater nunher of desirable
methods " and techniquea in their teaching of social

: uetudiee than do inexperienced teechera.

: "methods of eocial etudiea that they have been expoeed

- to at the univeraitiee. . a

"Scotie“ or, "Elementary Newfoundland," all’ eociel studies

'teachers use muoh the 'same methode, are educated ﬂat the '

same univereity within each province and are often

taught many of the same methoda.

Recommendations '

To improve the eocial etudies program at the

o senior high school level in the province of Newfoundland

__ia the reaponsibility or i‘ive sroupa. the Department oi‘ o
‘Education, which is reeponeible ror educational policy
and f:l.nancee, Menoriel Univeraity of Newroundland, who ie

- renponaible for providing teacher education programa, the

w0, CE
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schaol boards “end,school personnel, who implement programs d
and policies set down by the“Department of Education; and
‘the N.T.A., which works.with-all of the other four groups
on 'various aspects oi“ curr'iculum snd teacher training.
. ln the light oi‘ the above statement and in
accordance with the summary and the conclusion, the follow-
K‘Aﬂg _recommendetio_ns are relsted to _the ‘turpose of the
' study: . - ‘ ‘
(1) That the. Department of Education complete the revision :
of the K -«XII social studies sequence which ‘begen in-
) _1972 as soon ‘as- possible to place social studies in
its proper perspective and then most of the following
recommendations could be. easily implemented. ' ‘ )
‘- 23 ) 'l‘hat the Department of Education introduce new and/or '

up-dated courses in “Consumer Education," "Canadian

\-—.—‘;'

Law," "Sociol(:gy,," “Economics" and "Civics" into the

senior higﬁk school social studies curriculum bearing N

‘ especially in mind, "Newfoundland content."
(3) That the Department of bducation shorten the Grade XI
social Btudies courses to provide pnple time for students
.and teachers to carry out field trips and .t.c.’, allow for
- seminars for students on- topics dealt with within the \
““'_.text. s L o '
: "’(4)ﬁ That- the Department of. Education have. more local material
| “in -the high school social studies curriculum.
i (5) 'That the Department ‘of- Eduoation ‘and- school boards .

) -Aplace grester emphasis on social studies and that teachers

- - . - 4

f’\ ]
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o -A_'.another country. '

"'(8‘.)'That ‘the Departme'

120,
do all they possibly can to establish a pOsitive attitude
towards these subjects., . It is further recommended that
a bigh school studen.t be required to pass elither geog-

‘ raphy or history in order to pass grade XI.
(&) That the Department of Education make available a ‘grant
to set up an adequate 1aboratory for senior high school

geography courses.

(7) That the Department of Education, school boarde'and'the
.+ N, T A. together p:covide grante and/or 'rtunities for

students of senior high school social iea to travel. ‘

: throughout Newfoundland, the reet of GanA '

- hours for ‘a group of teachere teaching 8 particular

eooial etudies sub.ject such ae, Grade X "Man in Society“ :

S YK
L b, -

to get togehher and share ideas conc_erning content,
methodology, evaluation, atc. : A ”.3 . o
(9) As a reeult of the general unrest concerning the Grade X )
Hietory Gourse "Men in Society , it is recommnnded that - - R
the Department of Education shou}d take a hard look et |
,thie ‘coursé, continue to up-date it until the new K -
XII aequence gets on atream and to adhere to the reeo-
lution cawried at. the 1979 N T A. Convention, "Be it
resolved that ‘the Department or Education provide more -

resource materials i‘or the Grade x Hietory Cou.ree, : At

. the same time,sit is further recommended that teachers,',‘.

A . . ¢ .-
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through the help of school boards, carry out eer'hin‘are'
for students on certain aspects of’ this cou-rse and that
teeche"re' within a school board get t'osethe'r and draw
up their -own plans foxr resource materials.

That the Department of Education, Hemoriel University
and school boards reviev the University-Preparatory
Program of Studies and the General Program of Studiee

to set a wider gep between the two programe a.nd aleo

'A'~to review coureee that overlap in content are,e, ae is

)

(iei

(13)

“with echool eocial etudiee.‘

“(i4)

as)

X seosraphy-:_.x-;j.in~,ﬂ'}fﬂ“?? aﬁuu-’

- presently happening in Grad.e X Eerth Science and Grade

A
- ,,--.-.- -

That the Department or Education, the N T A and school |
g '..%'b”rds °n°Ourase teachere to teke couraee vrithin their
: -) 'field(e) for the purpoee of cOpins with eny mOVationg
‘developed 51n°e they ‘have finiahed thelr’ university

-

‘tra ining.

Thet school boerde e.nd school pri.ncipale place teachere

within their interest areee+ based upon the eubJect of
their ma;jor or’ minor et univereity.‘ )

To re-emphaeize Roberts - That echool boards provide
their echoole with profeeeional literature dealing jﬁ.;

LI

l' | e
Thet ell of thoee groupe mentioned in the openins ‘

statement, etreee the importance of the Lenguage Arte C

in the eociel studies.

That all groups involved i.n educetion elreedy menti.oned

in the beginning on thie eection or the chapter. s:nould

T totally eupport the recomendetione brought forth :Ln

‘ .'p; ‘.'. U
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Name:

L Grade X” Unﬂversity—Preparatory History -‘-'Geography

’T'i‘Grade XI University-Preparatory History;f~ffEconomics

131.

'DALHOUSIE * UNIVERSITY

.= : . :

_ Department of Education . :
uestionnaire ‘for Teachers of Social Studies
' ~ in Nova Scotia, la »

School: LT

* 1¢ For how many years have'you been teaohing?’ _
‘ How many years have you taught in Nova ‘Scotia

.é; 'Check ) the Social Studies courses you ‘ate
».‘ now. teschlng-~~'- R .u[ - ;. -

General N History . ‘Geography

General History ~=ﬂ_Economics

VGrade XII University-Prepsratory Historx . Modern "

World'
N ’ ‘ . - -,.'Problems '
‘ General‘ : History ___ World -
: co : : - - - Problems

3, Sﬁste'teaching*oertifioote or licsose held’T.C."

4, _Where did you receive your professional training?
State name.of Teachers' College (Normal School) or
“,University' ; .

‘5, If you hold a university degree, (B Aoy B. Sc.,
.or B, Comm.) or if jou have'credit for any.
“university. courses, list ‘below classes taken at
, university in History, .Geography, . Economics,
.Political Science or SR:iology.~ ; o
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6. Please check (v ) below in the ‘sppropriate places:

Which of the following teaching aids have you used-
in the last five years and how frequently?

Never Occasionally Ffeggentlx

(a) tape recorder

(b) movingfpictures - —_ —
(¢) filmstrips A — _—
(d) colour slides - . I
(e) maps | S — —
(,.f')_,".slobe’ o —— ——-— —
e mase b T TD
? ,(ﬁiﬂftelevision ‘}f" ;;;_5 _;;:; ‘:;;;,
(1) outside Speakers _____ SR ___
B¢} ‘supplementary L o f: -
S ,reading . . —_— —_—

(k)"dackdaws (collection
of facsimiles of -
historical docu—‘

ve e sannn e o]

L L S e e -

(1)

menta)

]

other (| lease o -
specif yg e — i

)
| ,
SN
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(a)

(b)"

(e)
(4)

(&)
C(D)
(8)
.;: f(h)
)

133.

"If you were teaching high school Social btudies
before 1960 which o% the f

you use at that time and how frqqnent;y?

r

Never Occasionally

tape. recorder o _
moving picture —_ o
filmstpips _;__ -
. colour -slides - —
maps . -
gldﬁe '___;_ _;_;_
?radio . o '____'
:television _ .;;;;: ':;;_
visits to museums, o :‘ BN
jetc. . i —
' ontsidel§p§;kbf§ o -
supbiementéry‘reading.;__ —

jackdaws (collection Y
of facsimiles of
. bistorical documents)

&

bther (please
' specify )

l
I

8. Hhat method of teaching do you use fer

. () Lecture
(c) cher (specify)

ollowing teaching aids did

——
———
—m————
| e—
———
e
ey
e —

—————
e
t————

the most part?:

(a) Question and answer

b

s
ty .

' !

. .

) «

..

- . o -
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. .
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Frequently

"
’ o~
. ’|/
\
i
i »



. o
A, A e T i i g BT ok ey« L1 e

9.

v 104, .
7" employed in the ‘tesching.of:Social Studies. ~Check :
(/) any of those:methods which you have uaed in .'5

"teaching Soeial’ Studies‘ o

11.

Ry

/
134,

Do you allow for individual differences in your
teaching? ,

(a) for slow learners

(b) for fast learners

(c) for individuals

(d) explain how the allowance is made:

c

Below are: listed thnee modern methods which can be

‘ (a) Team teaching

(b) Goncept method .
(c) Discovery and inquiry method

Do .you feel that the Provincial Examinations
‘ influence your teaching? -

L iand

(a) Yes . . No ..
(b) Explain:- —
»
: .
S ‘ r
i " '
H . ’
. . '/
vt ’ .
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13,

15,

What suggestions would you make for the improvement
of the Provincial Examinations in Social Studies?

]

If there were no Provincial Examinations, what
would you suggest to be used as a basis of
evaluation? :

. Pyt . "
' A o )

onuld o' be.in ravour of university entrance
.fAexaminations set by 9011e5e59 ;gwi’ ‘

(a) Are you. satisfied with the present high school fﬁ'

Socidl Studies courses in the University-
Preparatory Program? Yes l No .

(b) If not'- (i) Which course or courses-would you
eliminate? . .

add?

(iii) What changes in context or text- :
.books would you suggest in the present courses?

" - v
.‘ \i
! : * !
) !
x .
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(ii) What gourse or. courses would_you
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(b) 1If nét‘

T 136.,

(a) Are you satisfied with the preaent high school
;ocial studiea courseﬁtin the General Program?
es ) , o .

IS

(i) Which course or courses would
you eliminate?

: (ii) What course«or courses would -
you add? ‘ .

(iii) what changes 1n context or text-
,books would you suggest,in the present ceurses?

. e . -
. -
! . : i
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3
aa

If ‘8 Summer Horkshop were held dealing with Modernﬂmv

‘Methods- such -as’ Téam Teaching, the Concept ‘Method,

and the Discovery and Inquiry Method, wogld you bei';ﬁ.ff

1nterested in attending? Yes~":

< + '
e .
«th L L L I P
i B
- :
. - -
1 —
. - '
e .
S . . A
- n ”
.t ', .
. v ’ .
Lx \ )
T Cor . » ’ N, 1 .
. « N o a
. .

ORISR

- e g o







YL &0
D

i
..al,j-

b3

2 138.
MEMORIAL UNIVERSITY OF NEWFOUNDLAND

Department of Curriculum and Instruction a

- Questionnaire for Teachers of Social | Studies

hY

in Neufoundland, June 1222 L

Name of School: ' : -

School Board

. 1. For how many years have you been teeohing?

e

2 Check ( ) the Social Studies courses you ere now teaching.

Gd. X Unlversity-Prep. History Geog._i Sociology
L General : History Geog¢ Sociolosy
. Gd. XI University-Prep. Hxstory Econ. _ Sociology
: ' Sociology

General . Bistory "Econ.

University—Prep. Geog. ‘Gen. Geog.«

3, State teaching certificate or license held ____

4, Where did you receive your professional training?
-State name of Teachers' College or University:

5. If you hold a university degree, (B A., B.Sc., or B. Comm.)
or if you have credit for any university courses, list -
below classes taken at university in History, Geography,

' Econoﬂics, Political Science or Sociology.~ . .

1.

2.
3,
| u.
S‘ ;;‘

6. _

?..

8.

9.
10.
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6. Please check ( ) below in the appropriate places:

Which of the following teaching aids have you used in the
last five years and how frequently?

Never QOccasionally Frequently

(a) tape recorder

(b) moving pictures . e -

(¢) filmstrips ’ - —_ —_—

n (d) colour slides - —_ .o
(e) maps —_— —_— —_—

(f). globe - S

(8) fatiiO’, | | _— —_— R

" (h): telev;sion — ___ _
(1) resource persons d L S ____
(3) {is'if:s. 't;o-m'useunis,_. etc. ___; o -

(k})‘\suﬁpl§ment-ary reading o S __

(1) jackdaws (collecticn . |

| gisgggigilggcgients) . . —_—
(n) g newspapers - o I —_

.'(;1) 7"mode;s ' \ - - e

'. (o)~ aeri'al'phqtogr,a'phs ' — e .
(p) games - P ._..

(@) field pr‘i‘ps} | ____ ] . __

(r) other (;Siéa"s_e spé_c'ﬂ‘y)'."_ — __ ______

' .
R
4 . :
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(a)
(v)
(c)

()

(e)

el
- (g

" ()
)

()

(k)
(1)

(a)

(m)

(o)

-

P

(a)

tape recorder

Never

Occasionally

N

140.

®

If you were teaching high school Social Studies before . ‘
1965 which of the following teaching aids did you use
at that time and how frequently?.

Frequently

filmstrips — —_— .
m.o‘vLing picture __ —_ _
colour slides - — -
maps — —_— _
globe —_— — —_—
radio ’ . ____ —_— —
télévisxon N S — s
'resource personnel _____ ___ ____
visits to museuns, etc; o __ ____
"supplementary reading _— —_— —_—
jackdaws (collection |
of facsimiles of t
historical documents) _ . o
newspapers . - o ' __;_ :
models — - ____
,ae;"iél phbtography ___ o _____
games . R, -
field trips — . SR
(It)‘ "%)t':hei‘ (Qleése ':spec-ii"ﬂ ' _____ . o ___ ;
!

v
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S SR
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8.

10.

(¢) for Endiei&uaié‘i’

~(a) Explein how the aliowenqe'is made:

(a) Discussion method

141.

What method of teaching do you use for the most part?

(a) Question and answer

(b) Lecture

(¢c) Other (specify)
., '

Do.you allow for individual differences in your teaching?

(a) for slow iearners

(b) for fast learnmers ' .

Below are listed four methods wﬁich cah be empioyea in
. the teaching of Social Studies.. Check ( ) any of

those methods which you have ‘used in teaching Social .,
Studies.— : .

\ - —/‘.' .
(a)- Team teaching l
(v) Goncept methodL

(c) Disgovery and inquiry method

3

By

(e) -List one other method you ‘have found effective 1

\.1;—":‘_-\,-1.-‘»;:"J

A - .
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U Y

: > )
R P S



—p

=

11.

12.

13,
‘ - (suggest be used as a- basis of evaluation?

14,

15,

‘(a) Yes. . .- . No

‘ - . ; 142,
Do you feel that the Public Examinations still influence

~ your teaching?

.(a) Yes No Not abplicable

(b) Explain:- \

3

¢ &

What suggestions: would you mske for further improvemeht

of the Public Examinations in Social Studigs?

[

R R

If there were' no Public Examinations, what would you K

Would yoé ‘be ‘in favour of university entrance examinations

set by th? university “for your students?

-

(b)  Explein: _

t St ¢

T

(a) Are you satisfied with the present high school
Social Studies courses in’ the University-Prepara—*'
. tory Program? e < . . : -

Iesf o L'No“ .

’:(b) If not'~ (i) Uhich course or courses would you

eliminate? jwi\ R

e

oy
.

’i_i(ii).ﬁhat*cbufseﬁqr eburses.wpuld you add?

. i
AT e i e e g A i _fe s .
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! " (iii) What changes in context or textbooks would
you suggest in the present courses?

16. (a) Are you satlsfled with the p}esent high school
social studies courses in. the General Program?

 Yes :VT-',zNo "/ Not Applicable k

. 3 ., ‘ ." .

gty (b) 'If not:~ (i) Which course or courses would you
S e eliminate? S B .

-

) (lii) What changes in context or textbooks
would you suggest in the present conrses?

r

17, 'If a Sunmmer Workshop were held dealing with more Modern
A Methods such as Team Teaching, the. Concept Method, .and
" .. the -Discovéry and Inquiry Method would you be - interested

in attending?
’(a) Yes ;‘Nd *"
(b) Explain-' R SR

_.~{/HMMW”WM”.mN@wN. . . . .
[ . Wl e st S e e VYA s g by fajen ;:-J

.o
it ey omamirae 8 e 1t 2 Ao A et =33 e e 2

| “(41) What course er.courses would: you-add?. -
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QUESTIONNAIRE .

TEACHERS

PURPOSE: This is a study to ascertain the number and
kinds of methods and techniques which elementary teachers
in Newfoundland are using in their teaching of social studies
(Historyg Geography, Civics) durins the echool year 1968-69.

USE OF DATA-' 'l'he data from this survey will be kept

. .8trictly :CONFIDENTTIAL. ' Your name is not' required on. this
‘form and the'data will not be used in‘sny way to idenmtify -
- .lndividual teachers, ox. schools. The information gained. from -
. this. survey will be most valuable to future" planning ‘in the .
. area. of ‘social studies at both the .school and the univeraity-,
“level. ' For this Teason it is most important. .that (1) you. .°
. anawer. every .question to the best-of your ability, and (2)° -
.- that.your ‘answers be in’ the light of what you are doing this'
echool year, not what you may-. have done in the past. o

DIRECTIONS Please place your snswers on the answer sheet

provided, pu’a the answer sheet only in the self-addressed,

stamped envelope provided, and mail it at your ve earliest
~convenience. Time is impo:_'fent in EEE[B case, .

SECTION "A"
@ ",‘“ PERSONAL INFonnxmlon .

1. What grade are you teaching this year? )
8, IV, b, V -c, VI d VII s e. VIIT

B 2'..- How' many pupila do you have in yom' claseroom?

v 30 or less - b. More than 30 .

3. 'Hhat eocial studiee sub:ject(s) are you teach:lng thie

;;year?

""e'.,- History b._' Ge'ogrephy K ._" Civice'

'year?

4, "Bow meny years have you taught school, including this ‘

- _:a‘}_ 5 or leae -‘ b. : -noxje;-;than 5 «xeare».

P e . L
L BT, .
TP AN

A o —e
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5.

6.
7e

. 8.

N  9".‘_.-

10.

S

1.

,d. 10 time

& Yes - . b. .-No S IR

146,

Wwhat teaching license or grade de you hold?.

8. Less then Grade I b. Grade I c¢. Grade II

de Grade III e. Grade IV or higher

Sex - @« Male b. Female

Did you take Education 112 (Methods in the Teaching of
Social Studies, Science and Health) at Memorial .
University? :

a. Yes R b No

WVhat year did you take this course?

“Prior to’ 1965-64 1965—64 or later R |
if you did ot - take Education 112, aid. you. take any o

‘other Methods Course at Memorial Univeraity in the' @ =
: teaching ‘of. social ;tudies ‘at the- elementary 13‘,91?_, o

Did you teach before attending your first year at
Memorial University?

a. Yes b. No
Vhat type of schiool are you teaching in this year?

"a. Primary-Flementary. (K. to Grade VI) b, All Grade

¢ Junior High  d. Central High
SECTION "B"

| msmnucm,lon MATERIALS AND THEIR USE’

and/ or ge ography?

_.How frequently do you. use maps in teaching hlstory .. @ o

: a. Most of tHe time

~'Sometimes but not aiwaya
-Very rarely ~

A

| e et o ki 1§ v ey s e o

g ® im0
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Se

- 4. Never -,
4.

5.

How often do you use time 1ines to taach chronology?

o \ y

How often do you provide mimeographed or‘duplicated
outline maps for your pupils to use in their map
exercises?

a, Almost always
b. Occasionally

¢. Rarely -

d., Never. :

-To whét extent do you use a globe in teaching about
.such things: as.the beasons, latitude and longitude,

day and night. and time zones?

" 8 Almost ‘always :
"b. - Now and then -

“ce Very aelﬂom

4

a Most of the time - - T
b.., Now and then S :

“¢s " Almost never ST

d. At no time ¢ ‘
How frequently do you discuss with your pupila the
pictures which they encounter in their social studies-
reading?

-a. ‘Almost. always

-."be' Occasionally

7+
- :pupils, prepare.bulletin -.board diaplays?

c.. Very rarely e -

: d.. Never

"To what extent do you give your pupils dinstruction and

practice in interpreting pictures which they encounter
their social studies work? : ‘

:aJ A great deal

b. Sometimes -
¢e Very seldom
d; On no occadion

How treqnently do-you alone, or 'with the help of your

a. Most of the time

,fb. Sometimea but not alwaya .

Ce Rarely

-f d. Nover

o b .
e

[
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8.

%

11.

12.

1.

" a, Most of the time : _ ' o

148,

To what extent do you make use of newspapers and-
magazines as a source of information in your teaching
of social studiea?

a. Whenever appropriate

b. On occasions

c. Very seldom -
d. Never . \ ' E

How frequently do your pupils listen t¢ school ‘broad-
casts which pertain to the history, geography, or :
civics you are- teaching?

B WheneVer they are available
.be Occasionally
. 'ée ;.Seldom '
' ,d. " 'Never.

: ., -

i

'How often o you rearrange your class timetable to
‘1ipten to ‘8chool broadcasts-pertaining to the iQietory,

geography or civics you ‘are teaching?

a. Almoat alvays ,

b.  If conditions permit
c. Not ususlly

d. Never .

£ R

How often do you tape record school broadcasts in his-
- tory, geography, or civics for use at a more convenient

time later?

‘a. Whenever possible ' .-

b. Now and then
¢, Very rarely

d. Never

-To what extent do you use filmetrips :Ln your social
- studies teeching?

b.‘- Now :and ‘then
. Rerely . . ' : .
d. At no time . - _

’

.How often do you use slides in your social etudiee

teaching?

a. whenever poasible
b, Occasionally .

c, Seldom I » SRR

d.. Never

_ PR L R .. . “ eaen -
co e e et . t: R
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14,

.;15a

"¢l Beldom. . | N
.-,‘d. Never o

16.

- ,-1n the classroom?

17.

A8,

l'd

‘a.' Whenever available

19,
T ,strips, and slides a second time to your class?

PRI LN WAV

149,

SR WED PP NP

How fréqu_ently do you take slides of placés you visit
for future use in your social studies teaching? C

a. Almost always
b. Sometimes -
c. Very rarely
d. Never

it VEERATLin L e e v mutin

How often do you use 16 mm films in your teaching of >
social studies? o , o ‘

b, Sometimes but not always

e e bt e

How i‘requently do you show 16 mm films to your class ,
in the auditorium, gymnasiu.m, or some room other than

g

@, Almcst always = R \
b.. .Sometines but not always '

" De Occasionally

Cc. Rarely

. Never ‘

How fréquantly ‘do you show the ‘same 16 mm rilms, film- ’I

A Whenever pbssible . LT
' 'b. ‘Now “and" then " : -
Co Seldom R
d. At no time A

U et D e i e e
U:,’?..»..: ot 4,-'?‘;." s

T

cs Very rarely : X
d. On no- occasion - S
How often you spend tiAne preparing your class for
a film before showing it? '

. -k
‘a. Most of the time :
b. Now end then - . . :
¢c. Seldom. . . . - T -
da. Never R o '_ , - .
How ofteén do you. spend time discussing the Iilm with

your pupils after it has been shown? ,

B Usually SR A SRR o o " ’ '
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20. To what extent are films, filmstrips, records or slides

used about the same .time  that you are teaching. the . ¢
subject matter ralated to. these audio-~visual aids?

a. Most of the time

) . be Occasionally

. '211.

a. Vhenever apPropriate R R T Y
«'-’—’.‘-'..b. “Now -'and then SUN e e Tt )

L At o time

22 "Po'w what extent do you use. an overhead pro;jector in

| your: social studies teaching?
23,

o -.'b_.‘ On. occasions
- Ce Very rarely

4. Never

c. Very rarely

'd.. Never‘ e :

_How often do you use a, tape recorder in your social
- studies’ teaching 46 record’ activitiea such’ .as.group .
- disc};.asions, panel discus,sioms, mock radio brOadcasts,

: A".',etco ) : . . . R

N s
e

.. ‘B8 ldom

Q. ‘Jhenever appropriate ' o C .
b. Sometimes - R Lo . .2
Ce Rarely ST : : S

How often in your socia

© oncerne v

-

etc.? ’ .
ae. Whenever obta:l.nable -

d. Never | = "

-

SEC']:ION "C"

s

GBOUP um mnmnuu. AGTIVITIES -

. "t.j,a. Almost always : T . .1 ¢ ;’;' “ RS
. "De: Now and. then .« .. - S R Sy

e Very saldom S )

.. N . .. .
RS ) -t
o

studies teachins do you make
use’ of free and. inexpengive material which _you.obgain -
, 'from tourist informatio centres, toreign ‘embassies: -
‘at Ottawa, oil companiee, large induatr 1




25,

28,

) a. Almoat alwaya R ': [ S e -‘-‘:,_;‘- EN
"b. ' Sometimes’ but not a;l.ways T

'How often do you pup:.ls construct: tim&*lines they
‘need or use in'H story?»_ .

. . .. . .
» R ¢

. -‘b. -Occagionally

-~ planning and.copducting’,panél discussions' in: your. '
: '.1"-classroom re1at§

FEe A groat deal j - :_: R
“Pel 1L conditions permit e e T LT T
.o d" NOt at 811 : “ 2 '° \ ! N
2%

.~ .. planning and 'econductin debates in your claasroom
I,'grelated to social atud es?. ~ : ,

Ifd. Never KRS

' ’.How often do you group your pupilo according to uhere
‘i-.,.;- they are seated in the. claasroon?

“‘.‘ " . . .‘. - ‘.4.-l(.

©a

e -, 151. ,':-

B Frequently

Cs -Rarely . .- . . o7
de: - Never R

T, o

To. what exten‘b do, ‘your' pupi a8 have experience in

ng t:o theﬁ' social studiea work?
S ‘

EN . an
’1 . o ,', e . . R ,‘_

To' what extent do. your pripils’ have experience TR

cq

< e

a ‘Hhenever possible o ’ o ST

bl Now ‘and “then =~ e IO
€. Very rorelx o R - IR A
L de Never . SRR SR o

o

";.How often do your pupils work on projoots :Ln committ:ees '."
oxr small groups? : S

4

8e whenever appropriate

_b. Sometimes but: xfot always e RN
."Ce: 'Séldom " U oL L ;.;“-'j T U
-t Nevor T e e T T

29,
they care working in oommittees or snal]. SI‘O“PB?

H.ow often do you group your pupils alphabetically when

A Mpst of the’ time T T o SR
b- Row and dhen . = - i. 0 o o0 TS e T

c. Not usually R - S

B e "- . .. : '. o ss' ;.A. '-

+Ce '  S6ldom’ .-,
‘ii. cher SRR,
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31.

32,

35

152.

How frequently do you group your pupils according to
their ability to perform certain tasks?

8. Most of -the time - -
b. Occasionally .
c. Rarely.

d. Never

How frequently are your pupils permitted to join the
group of their choice either because of a special

interest in a project or to be with friends?

a. Uhenever possible

b. On occasions

c. Almost never

de At no time o

How often do your pupils haye experience in planning
and dramatlizing certain topics in aocial studies? o

a. ‘Whenever appropriate ;
. be -Occasionally N
... ¢s  Seldom. e L AR
"4 Never - 4 e T B

gHow often do your pupils. have experience An planning SR
“ooand conducting mock ‘radio: and/or T, V.aprogrammes in "

© ..~ .the ¢lassroom- when dealing with certain topice in
~~g,aocial Btudies? VA

~r.~.

"‘a. Frequently (‘. ' ,'ufig j{f';-l ':“:;»r

'b.”. Now and ‘then’ Tfﬁ; SRR :;

‘,Qc;u Rarely

] <
' de Not auitdble for mw class ‘

! : - o 35.
N " ‘pPanning ‘and. participating in rield tripe as &, part
-of their: social studies work? o .

_Bow rrequently do your pupile have experience in

'“{l'a.-swhenever posaible R .
' be  Now.and then S o .

'fA;d. Never ; .:QT;;f‘u}A'“
, ot ,§J S

:-~jf3§;.:How otten do you ‘and. your pupils diacuss the purpose

‘a,~of the field trip hefore taklng it?

' a-;;"Host of the tue ,‘- ;
‘”rJﬁbQ&wSometimes e SR

. Very" rarel&

o

Co - Very sé1¢oh "*;f

fifid;§.ﬂever

.
P «-»u»-..-::a..,»'.;q..ia.‘qJ
* LY
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37.

38.

39.

41 .

d. At no time

, Coe Seldom ., ’ N e ‘ E ;-'vj.:,\ .'"A <
- e Never T S v

- To what extent do your pupils obtain information from L
- stich ‘referencé and. supplementary books as encyclo- J.r, o ;.4\)
»'pedias, Imenacs, yearbooks, etc.? I S AT I

nb.iiOn occaBions -

_How often do your: pupils make uritten reports -0n

. ¢., Not usually

G Very,seldom_ B A T PV S SN
B ,At no time et T T e T ey

R Ty
L . . . - ..
: { B [
b B . . s . N
. - t N
nE . : .-
e s A S -
‘ AT .
N . TR PR
rd g TN .
3 1 <, \"‘,
t . P +
s - b

155, ;

How frequently do you conduct discussions with your
pupils in the classroom following the field trip?

a. Most of the time
b. Occasionally - "
c. Seldom ' N\ <1

At it

How often do you amnd/or your pupild invite resource
persons to your classroom, such as a fisheérmany a
miner, a paper-mill worker, a banker, etc.?v

a. Frequently .

b. Occasionally X _ v -
¢. Very rarely - .

d. On no occasion

. -
At Vi it e

How frequently do your pupils give oral reports on
certain aspects of their social studies work?

st + i e ke ame

ae Whenever approprlate
b, Sometimes: o

iFrequently "‘
Very rarely .~ AR P DU .

d. Never
-

certain aspects of thair social studies wbrk?

" ‘Vhenever apprcopriate'~
b.. Now and then - .

d, - Never A .

How orten do you give ycur pupils 1nstruction and

- practice. in, the construction of graphs in their social
vstudies work? : e

. : . -y
T P

: A greet deal

it v o

e b

"d._wﬂm‘ A T
Ll W
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At

,43.

.14l Never R

47.

‘ 3'@% tN°t ‘t all-‘ ” ltlg";::i: h ?:?ii?": ’ fa§4?354.f1.,

.ffbefﬁNow and ghen ... . 0 7Lt iU
.. ce Very. Beldom e e et ‘
d. -Never T R

— 154.”

How frequently do you give your pupils instruction
and- practice in making travel posters when learning
about different places?

A

8. Almost always

b. Sometimes but not always

c. Seldom - . :
d. Never

How often do your pupils have experience in cong
structing models of some of the ngs they are
studying such as an Indian tepee, an Eskimo isloo,
a fishing stage, a medieval castlen ete.?
a. Whenever possible .
b. Occasionally -
c. Very rarely

~d. Never - ‘ ' g S

How frequently do you provide time during the week

‘when pupils may -read books and :stories related to- their
."social studies such as historical novels, biographies,
_ travel books, etc.?_ : ‘ . R

b.Whenever possible S

K P
. .

(~' .'

How often do you encourage your pupils to write a

‘plece of prose, or poetry. depicting .some. aspects of

their. social studies work? -~ - ‘. _ “:.T,‘~

a.z;Whenever approp:iate o L T ' R
" be Occasionally b Co S

c. Not' usually

1How often do your pupils, individually or in groups,
- construct any relief maps, transportation maps, .
"“communication maps’ etc., gheir social studiea work?

4. Frequently .iQf.f’

' b.‘;Sometimes

c.. -Rerely

AL PN S aGRE - o Tl kT vaedel Pt & Spameatde a

»

s \
e AL B b bl T i
.

e S et g v
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S~
155.
48, How frequently do you have outside speakers come to
: your classroom to speak to your pupils about some
aspect of social studies they are studying? é&
a. Whenever possible i
b. Now and then
¢. Seldom
d. Never )

A9, - wa often do you ask your pupils to read certain pages
in their social studies textbooks as preparation for
the work you are planning to do next day in class?

a. Almost always >,
b. Sometimes but not always '
c. Very rarely :
d. At no time
50. How frequently doyou ask your pupils to memorize such
‘ things as dates, events, causes, names), battles, etc.,
'_,1n their social studies work?’ . . :
. a. Whenever appropriate o
b - Occasionally - | :
e’ Very,rarely e
-, 4+ Never RELIRRIO . N SR
'Sla:LHow(often do you hava your pupils who have travelled
- o’ other places tell the claqs about their travela?
a. fwhenever appropriate f Co - ] -
¢s Seldom « B ' .
d. Never ‘ P ‘ , : o
’ .'SECTION WD“‘. o .
TYPE OF ORGANIZATIONAL AITROACH TO THE TEACHING OF
o SOCIAL STUDIES L
{ ': . r{)* . f
To what extent do you use the textbook as a. guide in
;‘;organizing your social Btudies teaching? | .
f'a.’fuost of th\\qgge . :_._ R ?,' ST :
~. .-be On; occaaions Sl R
. ce” Nok uaually L S e
"7 4. 'Never “-.

-




55

55.

156,

To what extent do you follow the textbook chapter
by chapter in- your soeiel studies teaching? .

‘8« Almost always
b. Sometimes but not always ‘ s

Co Seldom
d. Never

To what extent do you make use of the guidebook or
teacher's manual when there is oné for the particular
textbook you are ueing in social studies,

8. A greet deal .

b. Now and then iy
¢c. Only slightly '
d. On no occasion -

T6.what. extent ‘do you develop: unite of work in- social
studies which .take from 3 to 7 or 8 weeks to complete?

5Frequent1y ] S BRI
b;[LOccasionally N

~ce . Very: rerely ‘;'[3“;;,jﬁ'.5'yiug JZEfZJKI: 1

f[.déugﬂever

56 M
' ~.at the beginning of: a-unit -t¢ motivate them'so:that’
B they -will be: interested in leerning about the topic

How often do you provide an experience for your pupile

o covered by the unit?

) rja.,.Frequently ST R
"be Now. and then 5:,¢ N . S ‘ e

" e Very. rerqu SRR S . Lo e
.jd.l-Never i

“Almost alweye

‘ bf? Now and then j:{ ,"“_ o .: uf.*“; d.' -

c. Very seldom

: 4. ‘Never . . ‘ ‘

57ifﬂHow often do you provide an experience at ‘the end of

S ~ahnnitigg summerize what your pupils have learned in
‘the un _ , L ; : W

3

et T L Lot D g

© e o .
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58.

59.

d.
61,

157.

SECTION "E"

EVALUATION IN SOCIAL STUDIES

How frequently do you give short quizzea in social
studies to your pupila?

b.
Ce
d.

of

._a‘
be.

Coe

do

Ch

o
“of
“their sccial studies proJecta, either individually or

in

b.

) ‘Ce
. de

_f‘62.ggTo what exﬁent do you use. essay testa in your evaluation )

whenever appropriate
On occasions

Seldom -

Never

How often do you give your pupils tests at the end

a chapter or unit?

Almost always
Sometimea
Very' rarely
Never <

a;How often do you give your pupils tests to indicate f_f;J
aﬁ‘their attitudea toward people, beliefs, customs, etc Y

Whenever'possible T ,r‘%*'u‘j
Occasionally - SR A
Rarely ) ’ S : I ‘.‘f o

Not suitable ror my class

what extent do you make brief notes on the behavior

individual pupils as you observe them working on

small groupa?

Whenever poesiﬁle o
Occasionally - o KA
-Very :seldom . .
At no- time R

R ;of social atudies? L S e s
SN great deal-"* ‘1. . ' :
b.a Now .and then . w7 .
T Very little - .
Tk o. On no occaaion .

P i et j

Tl s i

. S S ..
c. . . N -
"‘:-.., [ SO
) N . S
A [P
. a
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63.

65..

‘a. Almost always

158,

To what extent do you give your pupils objective tests
in social studies, such as multiple choice, true-
false, matching, etc.? -

Whenever appropriate
b. On occesions
c. Very rerely
d. Never ‘
How frequently do you construct your own tests in
social studies?

4

b. Now and then
¢c. Very rarely
d. Never

To what extent do Jou make use of test questions

‘which you. find in social studies textbooks or in-
_ other. similar books? ot ,

RO

'a.f'Whenever possible L ““‘\\,.
b.: Occasionally: R -
¢ Very-little- I

:fhc._'At no time<-w‘-

66,

67.

‘a. Whenever appropriate

-How often do you give your pupils an opportunity to
'4evaluate you as. & teacher of social studies?

-

b« . Now-and then ~ ‘
c. .Very rarely - ot : T
de - Never 'q; E : e .

;To what extent do you maka use -of the information you K
;.obtain in No. 66 above to.improva your approach to the

teaching of aocial studies?

a. Almoet alwaye
be: Occasionally e
... 7€, Very-seldom’ Do oo e
":'.;':do NBVBI‘ . “: ST B o s
- B

A R e il g
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The following code applies to sll of the tables listed
‘in Appendix D: ‘
o™ e ’ . . .
l. LN BN BN B .l.‘C *e e -.. s o v .-' [ N | l\‘ "; ; L I Host or the time
' cLoom Almost always:
o . Whenever appropriate
2' QOC.O.....OII..lql..l.h‘l\!.ltto.. NOW and thﬂn
) o Occasionally
. . Sometimes :
{' 3...I.l.....i.l.‘.......‘l.....O.Ilb. Very BeldOm ' __." ..',N‘I":'
: : Lo N ' . ; Rarely " o ' ‘;i' '
; S . Not uauany -.{‘-

\ 4. .';‘...‘.‘:’.I:..."l...l.".l"“: 'f'. Never ._ :\’
L S A’c no time -
s e o On no occ sion:

. " t C o :‘ ‘1 : ,
" All percentages are given to the nearest percent..
, N YL A . S
‘v /.’r"? .' ‘ v . ' S ' :l -
é ‘ N A .P-‘. . '. * o : ‘ .ﬂ_l '
" . . ’ / ) ” o .
) . A - o :

T
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G;ade VIII

Teaching 5 years

TABLE 32

PERCENTAGE OF ELEMENTARI TEACHERS USING CERTAIN INSTRUCTIONAL MATERIALS IN THE
‘ TEACHING OF SOCIAL STUDIES ACCORDING ‘TO: ‘THE GRADE LEVEL TAUGHT,
NUHBER OF YEARS . TAUGHE AND TEACBIHG GRADE‘ :

or less .

. Teaching more
. than 5 years

Grade IV or

higher teaching

certificate

o

3

."4

1

2 '3 "'4“

1

2

3

4

3

4

Newspapers & Hag- T
::3 azines: - 2

Filmstrips o - 28

Tape recorder - 75

Free and inﬁxpens1ve o

'ai”jfg. School Broadcasts .65

Slides T e
15 nm films 26

Overhead progector 69

'?ﬁ;- materials _f . ._152

6
15.

T

1 €, g Types of Instruction

e e T el material used }
R 1
S S ——

"G! ’ . ;..ngpg'.,"_'f= '1' - ;Oc
?% ""A globe.r w"r B .5

-k ‘Bulle¥in Board . e

.XL displays RN 5'“32

10
15.

15
_17

19

‘12

31
20

43

39

19
42

11

.17‘

28 %0

63 |

54

20

49

-
15
10

59'

6
14

-1

12’

10

72 .

37

79
43
-80

79

16

7 39 52,
18 27°-30

'25"40J_gav.-

23. 31, 36

¥

4 6.8

2128 13

5 10 ‘5.
17 1925 -
8 5.6
7 7.7

17" 32.735

1

-'.10

11

5

82

32
72

45 )

75

76

12

1l

19

15

33

.29

47

B4

13
40
14

15

32

o4
Ha4
23

49
14
13

>
29

41

10

14

65
18
55
24
71
71

11

13

22

15
19
28
16
15
18

19

45
33

45

42

9
39
13
19

4
11

35

49

38

15

le

41

35

P
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KR - | TABLE 35
e ' PERCENTAGE OF ELEHENTARY'TEACHERS USING CERTAIN INSTRUCTIONAL, MATERIALS IN THE
e ZEACEING OF SOCIAL STUDIES ACCORDING TO: THE YEAR THEY TOOK METHODS
I . COURSES IN‘ SOCIAL STUDIES, THE ~TYPE OF SCEQOL.IN WHICHE THEY
o TAUGHT- AND PROFESSIONAL PREPARATION -
: . 1 S Cbursés ‘Paken Courses 'Taken ' o, -
V- T W Prior to ’ 1963-64 ... - Central High High School
e . Type -of - ‘ 1956364 or later . - School - Training
) .Instructional _ : - -
o -~fjuater1a1 used 1 2 34 1 2 3 -4 1 2 3 4 1 2 3 &
G = — ' —_—
; mps. . - 4_‘.18 18 39 13 31 23 38 7 ©O 4 30 68 0O 5 3% 59
;%'_ A gldba = 47 16 15 7 58 18 12 6 26 19° 26 30 12 13 29 39
R O r‘Bulletin Board . - -
A - "“Displays 4 18 33 45 11 18 31 °38 4. 33 41 22 14 25 43 19
Do " Newspapers -and L N '
i . Magazines : 61 12 13 13 70 15 6 9 4 19 44 33 7 15 35 42
i " Sehool Broadcasts. 58 7 26 7 68 13 16 .3 59 11 7 22 & 1 9 11
. Filmatrips o . 56 16 12 14 62 11 13 14 48 19 22 11 34 17 34 15
. ‘Slides .. .- - 68 10 16 4. 8 2 12 3 63 -4 19 15 65 14 9 12
16"mm rilms .16 23 I3 47 11 1625 47 © 48 :11 15 26 34 13 17 35
' .Tape:recorder 787 7 7 7™ 8 9 -8 5 1 7 2 6 11 9 1l
. 'Overhead projector .« 12 12 29 42 12 15.35 38 93 7 0 O 8 5 9 7
LA ‘Free- and inexpensive , . -y o . -
RV ' materials o J12°21 47 19 28 23 38 9 7 4 26 63- 15 17 33 35
4?"2'—; e ) -~
\_’_ - R e aars T et s

*eot



. - '

ST PERGENTAGE OF ELEMENTARY TEACHERS USING CERTAIN GROUP AND INDIVIDUAL ACTIVITIES
B e R "IN THEIR TEACEING OF SOCIAL STUDIES ACCORDING 10: THE GRADE LEVEL
R R R SR a TAUGHT, NUHBER OF. YEARS TAUGHT AND 'I.‘EAGHING GRADE - .

M - —
B [ . . N .

o ~ f = : AN . Grade IV or °
_\;_Type Of Group - . X ‘ deachlng 5 years . Tqaching. more higher Teaching
", end 'Individual . Gndde<v111 '+ " or-less " ' than 5 yesrs ' Certiflcate

2 -"A'.'i:'-’- '};,"Activities , o R --'A",'f-:'-f:_ N :
.01 2.3 04 2 20304 1.2 3 %1 2 3 4

e .A:}P;Debates fr?ff?i;'-V 18 28 40 19 41 29 20010 34 26 26 13 35 28 24 12
,53%1:5‘;§ffrroaects "Vf',"'11, 33 32 25 17 26 30_27.° ‘18 23 30 29 14 23 33 .30

"'?"-'ﬁ‘.;ﬁ'Ability Groupins f' .‘:15':-",,17" 32 35 16 16 3731 12 13 41 33 15 12 43 30

';"-f;iGrouping accdrdins S T e T
.o, tochoice. . . :19.6.46°29 18 '10-47 25 .15 7 50.27 . 14 7 42 36

:”’ﬁ}Field trips- [?_;5 ',59 25.11. 6, °%7 17 10 .6 60 20 1 8 6119 12 8 |
..‘-".:"".::'U.',Resource Persons ) 72 20 6 2 751 7 1 . "_7_6:_'14 71 72 21 3 "/
% oral: Reports o 19.117 32 39 15 20935.-30. 12 16 39 32 9 22 29

57 -
’~ﬁ§;jPoaters - b:"@fﬁ',sz 17 26 .6 - 55.22°19.37 - 40 22 31 .5 57 22 2
f;»;;;uodels ';»;;;V 11',54-;23. 11 .11 | 30 21 20 029« .24 -

e 19 2% .33 36.19 21 2
7'~__ff.'-_"A"',‘Panel Discussions" 1'7' 52 ' 11 3435 : '25;?" ’."f""2_"2- 33 29 10 33 31 26 10

e

& »

43

."'f.:‘J‘.:';.‘"-j?w;-itten ‘Reports 5 11 32 5" 9-11 29 '. 51 g 6 929 5% 3 6

o ¥

5
®
: -

. - , PR e -, _ . s . . . -
L PRI LIRS ST CPL A M N . - o e R e e T3 8 ot et P e e f : . - o
5 o s S " . < v falal e o e B e Y05 L 205 Borne e gt om by i S o et - P miment < 5ot 1 Vontin
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TABLE 55

PERCENTAGE QF ELEHENTARY TEACHERS USING CEBEAIN GBOUPS.ANDuINDIVIDUAL ACTIVITIES
IN THEIR TEACHING .OF SOCIAL STUDIES ACCORDING TO: THE YEAR THEY TOOK
HETHODS COURSES "IN SOCIAL STUDIES, - THE TYFE OF. SCHOOL IN
R WHICH THEY TAUGHT ANDfPROFESSIONAL PREPARATION

A T T S Gourses Taken R Cougsesezaken _ ' N .

YR T '“;: “Ppior to = = - 1963~ 1"¢ Central High High School

?;{{Type oI Group R 1965-64 fL sl or Later ST SChool Training
- and: Individual e : . St /

“ijActitities~_$é}{..uNJ;iHszij;3i‘~4 ; -':'i"7213335;5§ffJﬂi" 5 5 4 1z 3 .

; L DeBates 001642132 030 - 160 250310287 25°-22° M 11 38 25 24 12

,:iugrg:;;,{proaects -u=;ifr’ L 2’ "8.25 67 | 1 -7 20 72 A 35 37 26 16 29 32 23
Lt Ability Grouping’ - 1409 49 28 15 9 °48h¢27gT~ 722 126 44 15 14 44 .27
P ':;.Groupinf accqrding e R ' — S ‘
: ' 'to .cholce .- -~

RN

55 2 202 i 3

SEN PR , 7.
{17 Pleld Trips :f-fclaéiilaaf"lx,'*7;/ .63 220,98 67719 11 4 65 20

;;‘];fkbsource*Persons 7517 671 2§;f15 flOf yif%f63f"22}-li' 4- 78 14
.7 ;Oral’ Reports: - 7?~??fi2i;i§3¥5§='32 ‘x///14°"22 33731 L1174 52 33 13 21

¥ DA ¢Vritten Reports .75 10, 2362 8 13 _39?156"1L¢j 7 -19°:70- 8 10 47

| T pesters; w2 2302977 - 502023 3 33 w815 0 51 23 2.

ke wmma  mamn mm ol pwsoam

R Thnel Discussiona .. 32229 24 ,143.‘_f;421'31:QIQF;fQLHﬁ}9F3415133 7 33 32 24 10 .

15707 48 30 15 8 45 30
6
2

28

YEW o 0

*#91
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AT e 0  TABLE 56 S -
cor e mcmm-: OF EUEMENTABY TEACHERS USING' CERTAIN TYPES OF RGANIZATIONAL APPROACH
: ‘»i; Lk IN THEIR PEACHING OF SOCIAL -STUDIES ACCORDING .TO- THE:GRADE ‘LEVEL
DheS T IR, '.I.‘AUGHT NUHBER OI' YEARS TAUGBI A.ND TEAGHING GRADE
;f¥fix3gﬂﬁ:?ﬂfiii’;;,:{f;;:k? ,.ﬁf'ff?,f'f 5 o .“u“:v1 ’f;§#ﬁﬂfh: .: S Grade IV or )
cu oo Bype of: Orsani;pk & = Teaching 5 years;f ‘Teaching more higher.Teaching ‘
Y fff;gfzationaf Approach Grade VIII . :}”..o? leas..‘ o ‘fhan 5 393?8; : Cert;fgcate
s EE Tes 412w ow a2 4 123
o PRSI D T:_‘T:I B R T O e A I P =
N R Used teztbc»ok as S Tl e T T e T T T T e
ST e guide s é 2 2.5 9L 00 89 Tl 1 6 1 0 6 92

‘klhhiif%Folloued textbook ;”gf};*7fff;;' R I A : .

:u: ;-chapter by chapter 6..3. 48 .42 ' 1.3 39,56 2. 4 %351 . 1 5 49 44
.'f_Hade uae ot gu:l.de-"":’ ) e e : .
7. book or teacher's ;;;-i T U S ' . »
: B nanual B aﬂ_.,,fg )3;55517»356~a_1 4~~_6;129‘;52;§3?51537:53-15 70 "5 13 29 46

ﬂﬁjﬁfnevelo d units or~ J;‘&. R T _ “._”.4_ L
‘Hiv-vork aocial g,‘ ' GRe SR
L Btudiea R :1ﬁ*3“9 17 34 52 17 23 53 25;];;2: L

i :ﬂfProvided experience TR o T e

L for pupils at be- :'f ’af» j?;v-i &,if;;{jfi;*‘**f~

17 gioning of wnit- 51 9 iz an s

'7t2ﬂProvidad e!perience jf“ifxua?uf' W]Ju;9“34§ ’
.. for puggls at -end - 5

of uwmit T 11 11 20" 5'7

n?




N
PERCENT&GE OF EI.EMENTEEY TEACHERS USIN’G CERTAIN TIPES OF OBGANIMIONAL APPROAQH i
s IN ‘I‘EEIR TEACHING: OF ‘SOCIAL STUDIES .ACCORDING TO: THE YEAR 'I‘EE!’ TOOK _
L HE‘I‘HODS COURSES. IN ‘SOCIAL STUDIES, THE TYPE OF -SCHOOL - ' ;

IR UHIGE TEE!' TAUGHT AN'D PROFESSIONAL PBEPARATION -

COUISEB Taken—u-..ceunse
Prior to . N 1965-64
1963-64- or: later -

‘ﬁigh School
‘ 'l'ra_in.tng

Central High
Scho ol

.,f'-Followed. text‘book = .’-"».5."* N G e
chapter by chapter 5 2 41 54 oL ) 5 41 52
.Qf e use.of suiddbook' ' S TITees T e
.7".or ‘teacher manual. 3 5 1}1,75"35 - 4 27 60 15
jnéﬁeioﬁéi‘ﬁnits.ozswiy AT I
A..work -in: soc.tal ,.J SRS A
stud.ies ,j-. , 11 22 38_ 27
~~__Providod experienz "ff & L SleE

for . pupils at I VI T S .
l.,,_egi.nn:lng of unit ') ‘638 42 42 < B - 9. U3 40
“’Provided éxperience SR L B

o pupils at end P e e
.tof u.nit AN :-_ 2 6125“‘49 A

- :.» e LT . A '.,.

) 11 56 555131 4 w2 .57

KE 22- Ba’i 4 7 18 64

-

om0 o aem

"6~‘32zi5§i?501‘_8 8 38 45

f

9 12 A48 11 11 22 .52 8 10 27 55

*99T

ot A HEMEN .. .o AT .
RN . ) . I P . B
- A P . . .
O (. - s - - .
. L e B
(S e B 3 - - .. g
Lo ., . 3 . —

N - t o T . e P
S eyt - ‘- - — ' A e . . . . = N " - B
R "SI K DR T A " IR RCRAN TS R e el N b A = A ety e e o ey it 4 :
v ;- D T T s e T - T . R . - . T s
LT S . - . R PRI . C T e e vaaerays ¢ . . S
. e . .. - . . k‘_‘ . -
. P - X . - - . - . . - - -




"-4'.fi-‘..,'mcmaes o I.:métmmmr ~frmc1mas ‘USING CERTAIN, TYPES OF . E‘VALUATION

_Evaluation

Grads, VILI:

'_;:;"‘.Teaching 5. years
e, L OT, less “ o

-IN: THEIR .PEACHING -OF SOCIAL STUDIES ACCORDING TO:
'LEVH{ TAUGHT, N‘UMBER OF YEARS TAUGH'I‘ AND TEACHING GRADE

"Teaching more
.. than 5 years' "L

THE GRADE

3

\éééééfiv;or'higﬁbr
_»'.l‘g_aching c_ert:_l-fivﬁte

S
B “
. .:1!
A e
Veoes LSl L

2. ’;--‘.

.-

3w 1 2 2

Gave short:. PPEr

f: ie-'v 79
.58 29

27 657 271026 €2

-~
A = 7
R
.

PO —

" elot



courses taken Courses taken
”".pr:lor 'bo 1963-64 1965—64 or. .
: later

PEROENTAGE O.'F ELEHENTARY TEACHERS USING CﬁR‘l‘AIN TYPES .OF. EVALUATION IN TEEIR
TEACHING OF SOCIAL STUDIES:ACCORDING TO; THE: YEARS THEY ‘TOOK - HE‘I‘HODS L
L GOURSES IN SOCIAL :STUDIES,- THE: TYFPE OF SCHOOL °

\JHICH THEY
. ’I.‘AUGHT A.ND PROFESSIONAL FREPARA‘I‘IO -

' Gentral High
School Lo

High School ’
- Training

1435 69

de use . of teal
-/ questions’ ‘in text-
" : books or simnar :
”books

o

; 16 .82,

593

57 77

83 -
27

_.'43

. e .. ",.";"..
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'-'89'[
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"ii'.:.;iSocial Studles in the Hi

171,
R ’ ' P10. Box 27
’ New Harbour

Trinity Bay,. Nfld’
Sept. 7) 1977

Mrs. Glenda Jean Redden 5 - - o SO
Box 21 Site 1.
Armdale, Nova Scotia R . Q

Dear Hrs. Redden-"=f ‘;} RIS

' yiﬁ T am 8 sraduate stident in education at Memorial :
University, St 'John's, Nfld. Presently, I aum conducting’ i

,5research into High School vSocial Studies in Newfoundland. 4~-n_x§{,th

Fifty Years ' of

I have read your Mesters.Thesis,-
Schools of Nova co 8,

permission ‘to use- your

p : : S a
uestionnaire, w;th some. modification,]ﬁ.‘
" %0, 8uit ‘the Newfoundlan

'situation; Also. I vould -1ike. to use .

e . . .

I :
: . e - NN
: . P
. 1 I3 . ] ~
. . i i
) . . ‘l
v - . - . .
B LY I o o, . . o e
(" LI Lt e

7 Youfs truly, .
n

, O egtrge)Brown

B ey m;;;&;.—-ﬁ

4”;3'some other parts oﬁagour text which can ‘be; used 1n mw theais.  &“1"31,
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[
A3
L 4
v
B
ST N P J

GRADE X msmbmr TExd?Bdoxs

1950-1951‘ O'Brien, As Euro e. Before Hodern Times.- Chicago- SR f
. Loyola' . Univers ty - eas, - oman Catholic RIS P

-

schools)“' Vel

- ,' Robinson, Jamea Harvey and Emma Peters Smith, S
" hol Qur World Today and Yesterdays- Boston. Ginn and CEE S
" :..'a ,omgany, : Other.sc 00 s) L R T 13

W

o 1952-1957 ‘Corbett . Fitzsimmons, Ostheimer, . Christianity -
. -apnd Civilization. New York..w H. 3 TIer, 19%7.” A
S ZRoman CatEoIfc schools)‘ ‘ , o

L 1952-1965 Smith, Emma Peters, gﬁid ~Saville Muzzey, and o ' t
b e » Minnie ‘Tloyd. World History. Boston:, Ginn and o L
rw . L ; Compamr, 1946. Iﬁtﬁer achols) ST . o f .

e L ‘1958-1965 Neff, W.L, and M.G. Planer: world Histor
- . T .. A ‘Better. World. Milwaukee; Bmce, Lk -
el T ey (Roman GatEoIIc schools) _

: \ e 1966—1978 Roselle, Daniel. A. WOrld Histogz Boaton- Ginn
S - and Company, 1966. PR T

for '

19?5-1978 Canadian Problems. Toronto. MacLean-Hunter Learning
5 laferlals Company, 1972. This course uses as its:
coT e T R T corera. -series of Canddian rfesource booklets: . - .
o + ... W MPoverty", "Minority Groups", “Labour ‘and Manage- .
B IS _ment", "Crime in .Canada" , and - "The - Future®.7 . -
BT LR e (Between 1975 and 1977 either A World Histor
PRI R or Ganadian Problems could be use&.)’ N ‘
:._;;'__-:-:_‘-:,.‘ GRADE TEN GEonm TEXTBOOKS ~‘}'i?; e o

S 1950-1959 Midgleg, Cyeil. The. World, Exeter, Ensland- A.«_,... ST
DR P ,} R, heaton and Company,’n.a i R '3_: <

[

T e 1950-1975 Bradley, fohin Hadgdon, uorld GeograE%} Revised. R
T e Edition, »Boston- Ginn end ompany, 7. -. W h , L

Lo ;. The dates at "the left indica@ the time period dur:.ng L I,,-_'.'pi'*
SRR ST IDE which L3 certain textbook was used., P G R

FR Between 1950 and 1965 “Roman Catholic Schools“ and MR

" "Other.Schools" used - different . h15tory textbooks :ln
the senior hish sohoolu of Newfoundland. PN I AR




i
175.
.. 1976-1978 Smythe, James. M; Charles:G. -Brown. énd Eric He .
TN Fors._Elements of Geograpgg Revised Edition. ‘
Toronto. acm an. o ana a, 1964.‘«;‘ e

. o Graham, Harry. AR'e"ad Lnj '.l‘o. ographi¢’ Ma’s. Toronto.f_
e T S Holty Rinehart and Winston of: Canada,

GRADI'\J '!EN CIVICS TEXTBOOKS

. 1953-‘-1961 (Thia writer oould f:i.nd ho prescribed textbooka
- ~for 'this course. It is therefore assumed that
teachers developeq their own programs.)

N

.1'-.

GRADE XI HISTORY TEXTBOOKS 4

1953-1957 Corbett, Fitzaimmons, Ostheimer. Christiani%
) : and Civilization. New York- . H. er, 7

(Roman Catholic achools)

% . 1958-1964 Neff, W.L.'snd 1M:G. Plasér. ‘Worid History.for
ok N N . :A Better World.- Milwauken. Bruce, IgSE, Z%_om_an
,f ' e Cat’ﬁoﬂc scﬁools) N S R

- . . '1952-1964‘ Smith Emma Petera, David Saville Muzzey, and
B LT, T Minnie Lloyd. World History. Boston. Ginn and
o Gompany, 1946.7 !Utﬁer acﬁools) P S
ST -1965-1975 .Ros6lle; Daniel. 3 WOrld Historx. Bjos‘toh;f’oinn |
o Q ' Co »and. Company, 1965.;3 O SRR
.i: =~ ‘ . Lo

S 19!?6-1978 Uallbank, 1, Walter and: Arnold Schrier. Twentieth
L e Gonturx Wor%d.. ‘Glenview, Illinoia. Scott,
o T : oreaman an Company, 1§7 . i R

R R .jji-_,1974-1978 ‘Régets,, Diads P, and Robert .. Clerk. Inside -
I A S o “World Politics. ~Toromnto: Macmillar of Canada, .. --
T e 8. progran ‘is offered on.’a- lim,ited basis

gx librarioa are adequate.)'-t. L

3 PO RN 1950-1978 There has Yoon a "Current' Affairs"
A SN ":'..-_- _ SUrther Grad.e XI History since -1
T S e 'boing obtained. by students: :%@nd- teachors through
- rad:l.o, television, newspdpera and magazines. o

oomponent to ‘

! '.l‘h:lg o the Iirst mention of 'ai:Gradi x: h:lhtory taxt‘book
e ig 5(021;;:\ schools) in the period. ich is’ covered by
o _.B SN -

.8

3

for‘ academically-inclined students in sohools where

B
- N M 1 .
.. . W&
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AR GRADE XI GEOGRAPEY TEXTBOOKS~-

1950-1952 Modern World Geo Taph
' 'ava__ at '

W 1955—-1967 Stanp, I,Dv -and G.H.T) Kimble. - The' World." SR I
LB : S o Toronto. Longman 8, Green and Gompany, I950 . '_v;.:_ 4
o - 1968-1978 Smythe, Jemies M, Charles G.- Brown, and Eric H.. '
L : Fors: klements. of _Geo Tar Reviaed Edition, .-
n T Toronto. Mac Jana a, 1964. LU

Blair, .Ca L.mand, Re I Simpson. The Ganadian e '

ies (lﬁo other information

: Landacape, and Air Photo Interpretation =~ - .. -
N ; | opp ¢ g, Company, ,1967- '
: ' (This book: did not "accompany the: main text

after the. .school year 1976-19?7) :

, GRADE XI_ECONOMICS TEITBOOKS .

R , 1950-1959 MacGibbon, Duncan Alexander. Introduction to P )
\ , T M Economica. Revieed. Toronto"ﬂnchIIan, 1935. IR
; - N g .

. oo
;,',, . .

i - C Heaton, Herbert. A Histo'  of Trade and Gommerce. PR ,
' ' C e Reviaed. Toronto- e son, . T

T ,"”\1. ’ - 1960-1965 Steinberg, Albeft G. Our Economic Life. Toronto. . L
SRR L ST Pitman (Ganada R T Y ' -

1966-1974 n Baaic Economics., Toronto. Sir I. T
, o tman (Canaa, Ty :

B " 1975-1973 ’grinble, U..Understandin" the c.ﬂa'aia'ﬂ‘-xiépho_' RS
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The ronowing is a copy ot the "ABSTRAGT", or ST

‘The Role ‘of - the School in Newfoundland and Labrador- Some ‘

. PR

T - . I plications for Social Stud:l.ea1 one of the tour foundation o

TR .l
R

. v : ?”v: ‘-"'papers included in the tentati\re Rationale for Sociel
e :"Stud:lea devaloped by the Soc;al Studies Sequence Committee,
- Diviaion of Instruoti"on, Department of Education, 1978. L R
| At thia point it ie an "abatract" of a "workirxg "
e . paper" which is unedited and is being made available to- the LR
: ' W eduéational oommu.nity in order to obtain evaluetive feedbac'k.

N "* ﬂﬂeverthelesa, thia writer. uould Like to think of tﬁe Co R
j 2 "ABSTRACT™ a8 the “Adms -and Ob;]ectivea of Social Studies R

N in Nauroundland and Labrador for the 19ao's. ;
R TRV ‘\".""‘AB_—__—STRACT ' R
‘{.';,‘ M‘he pnrpoae of thie paper was to examine the role

N ERR R e of the aohool 1n order to determine the ma;jor areas of

B -',1':;-' ._reeponhibility or the Sooial Studiea Programme. It was ‘
=4 ‘aasumed that examinat ~(Lt the echool*a 5oals and runct:!.ona,
& A wou.ld reveal d:lxrect im;nicatione for the role ofsSociel ', :

'. ; -‘=:':f
)

Studiea :Ln “the curriculum. A
L . , 'I‘he general reaponaibility of achoole are pre- .
S b spribed i.n the ﬂAima Vof 'bl:i.c Education For‘ Newfoundland' ’
, and Labrador. Theae Aime can bé arranged into two categories, .

‘ . those oonoerned with hie/her chareoter development. Maatery

R of t"l".\e baa:lc literacy hkillg, development of thinking and

et ) B AL et mibein g
.

those related to a Pupll's intellectual development and ; Q It
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T within uhich echoole ehould expreee their individual r.ole's. ;
‘:; 'Since, however. our modern eociety ie characterized by~ ‘ S
"_';:"chenge, new and legitimate demande ere conete.ntly being mé'de RS

o L -,-"--;on the echool. 3 'l‘he Roxal Commiesign on Education end Youth,:~~-",’; il
f.z"-: 2 Z and bprovincial educetion conferencee heli in 1974 are

other ourriseule i‘or achievement oi‘ all echool geale., Certain.:-"' L

-0
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world, properly fell under the i‘iret heeding. vith respect

te the eeeond sroup,tunderstandins and prec‘tice of Christian

principlea, cultivetion of pereonal veluee (morel, work, RN

ete.), appreciatien of privilegea and reeponeit\;ﬁities es .

members of a family, eommunity, etc., helping etudents with {.

cereer decisione--end encouraging development of epeeial

-

The Sociel Studiee ehere reeponeibility with the " i

of ‘the’ Aims, however, eeem proper];y to be a me;jor conoern or P

the Social Studies Programme. Develgpins critieel thinking

skille‘ and helping pupils underktand. the prinei];les ahd i)ro-

Thie paperf viewe the Aime ae e\‘gekgral fremework RS

o
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-
‘
TR IS

: reasonins abilitiee, e.nd inetruetion in knouledge of the i .. ’

) talente, = theee relete to chareeter develepment. SRR

Lt _~"<.

ceeeee of democretic sovernment are tuo. euch exemples. Al ’ ?:'j.,‘. J
'Other areas. of reeponeibility nere identi fied. as. a result of ‘ 1
;examination end interpretation oi‘ the ggéa S ""-"3"' """7 ";'f =
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that there is -more to learn, but what ie learned is subject

"":‘;_through traval and the media has heighteﬁed our awareness R I,
S .end concern{over our own cultural identity, pointing up / J

.studies, and the complexia;y of modern society demands thet e

E -suited to fulfilling many of- the Alms of Public Education

es well as addressing such new concerns as cited above.

--_enable a person to achieve his fullest and ‘best development, :

".-both as a’ private individual and ee a nenber of human society. \

s .
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'-Newfoundland and Canada. o . Sl

¢

Sone -examples, cited' in the paper, of new realities
with which the school must ¢ pe 1nclude the . i‘ollowing more .
pupile remain in echool 1onger, thus the need to neet the

: intereats and needs ‘of a wider spectrun of the population,

the “explosion of knowledge" in all fields mesans ‘riot only - S

to change, making it neceasary for schools o instruct in

: "1esrning to learn skills" improved communication and trena-
:portetion hee reduced the world to a global village" re-- .
. ‘T;'fvealing man 8 interdependence and the need for sreater em- R T

“ jphasia on "civic" ‘education' exposure to other cultures NS, '

. .“'the need’ to preserve our heritage - ‘this is evideneed in de-

[N

) mands fcr greater attention to Newfoundland and Canadian B :

citizens be able to think and act in accordance with well

r:ﬁ.

Zestablished peraonalf velues. L

The Social Studies Curriculum ia a vehicle well A ‘_, R

[

»

The overall purpose of Social Studies parallels the

| ~‘overall purpose ot schoolins in Newfou.ndland, namely "to LR . "




“‘fellouman and the environment, help etudente develop under~z¢

ot
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The mador reeponeibilitiee of Social Studies identified
include: provieion for intellectuel development, with 4
special emphasis being given to eritical thinking, inqniry’ _ T
and dieooveryhleerningi helping students understand‘their'. ;
familiee; communities, provinge, countrj and. worldiihelping
;etudente understnnd the principles and processes of demo- e
‘cratic government foetering reepect for the individnnl, ‘
'helping etudente cultivate end clerify pereonel valuee as well ﬁ;
ae 1earn how to analyze velue questione arising in their
~-studiee reiniorce'nertein "enduring veluee neceeeery Ior
;3efrectiVe eooial reldtionehipe, roeter concern ror one s HLﬂ
’ffetending and apprecietion for their province end cguntry end

inetructing etudente inw“learning to leern ekills" neceaaery

Effor coping with e complex world.' ﬂ“:"'fffl~‘l:}Vﬁffj“l'w IR zt
o Schooling is dqggribed ee LE complex end purpoeeful

proceae ‘affected directly by limitations of time and other
_,reeourcee., lte goale ere rather epeoifio mnd the knowledge
cbmprising the curriculum ia cerefully ee}eoted to provide

a balanced underetending ot the world. Similarly the . *
Social Studiee progremne must cerefully seleot from the
univeree or knouledge, end provide a belanced, purpoeeful o
pprogremme that racilitetee leerning even ‘after echool is o "f'j = L

‘ -
' finished._ Development or the progremme muet teke into ac-

;‘.count the neede of . the learner and the eociety he lives in, f}

; ae well a8 the nnture or Sociel Studiee Knowledge end the role

- or the echooly,{* 'f~ ,.' ;‘.ygg- ;= S "*. ST .]Jc o













