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t aff:.rmed that the use of ch:.ldren s l:.terature can exert

Procedurally; the mternshlp pro:eet :.nvolved 'the

S

follow:mg., the J.dentlflcat n of the sample, the creat_‘Lon

ik T C s

.. LN
" CoTTL Chlldren s atts.tg_d_l_e_‘s,toavard read:.ng and thelr RIS R
P ’ ~per‘sonal met:.vat?on to read are. ery powenful mfluences.;; . ‘: M .
) ) J.n the‘J.r learnmg té read. It J.S therefore, the respon-r‘\j”"'. .. L
':,7.; S . s:.bil,:.tg of ¢ teachere’ 1:0l foster x.n all ch:.ldren des:.rable . : i
;.".' attltodes toward read:.ng whlle glvmg them adequate and :
,. L - . L ":;- eff1c1ent command of reaqamg skllls. ’."'.:,."lf, : ﬂ\_.,'-\.-. c = |
l‘ ) -'i.;‘ L '.:,:_-;» ‘ The purpose of th:.s mternsh:l.p was to select and ;
3 o ‘ e tpylmplement challengmg and enjoyable read:.ng a.ct:.v;l.ta.es 5 .“_s"
for ch:.ldren who had encountered dilfiflkcul'tles 1n 1earn1ng 1 ,
“ . './; how to read dur‘rngh thelr v."l.r‘St’ hreg; yea@r‘of school. The 'f' ,i

‘ ,:fj 2 , funct:.on of these readi. g' a.ctJ.v:Lt‘les. Was to stimulate and' P

f } \ " to devel p J.n these chlldren poe;.tn're attltudes toward e ] 4

(' ; S readlng= \J {f't \\ S ‘»; SR B R ) E ke
@ . 'I‘he lLterature revrewed was related to ways of R r B
;‘ . fosterJ.ng’ in' chxldren an .1nterest 1n and love for readlng ’ / o \

: a pos:.tlve effect on t’he development of ch;.ldren s Ssadlng
attJ.tudes and héblts. ‘‘The more. exposure children ha\]e to . 4 :
good books and the moretr opportuz:ltles they have to .1n.ter- .: B IR . ”

pret\ 'ahd to share thelr ;:'eadn.ng experlenees; ;he greater B i
is the. probabil:l.ty that they w:x.ll develo‘p an lnérest 4n

and a love for readmg. : ) “ ‘ “
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SIS ) of t'he reading enVJ.ronment, the organlzatlon .of. gfoup and

’ k..

”' iﬂd:wxdua], inst?ructlon, the shar:.ng and' interpret:mg of'.

""chlldren s \literature- and the exf:ang'ion oE\:Lnterests in

e .1 L K3
. - * .

o chlldren s llterature. Y

v B ' "“*_ g . ~|‘.‘

e j e The~ niné’ slx—and seven-year-old chlldren seleéted
-‘_:;,.-‘ L ." v T g
CE . for thJ.s pro;ect wefe 1dent1f1ed by standardized tests and

,"

.‘\-‘.-'._'. - j classroom observatlo ‘N The pro:ec 3s carrled out ?'_
o . . . B QI

BENES “an e;ight-week period J.n!\an elementary school.-.

RS !,5,’ N -_' ‘:. e Evaluatlon was based‘ on the chlldren s eact:.ons

to the pronect and thelr comments about the:.r own J.nvoive-,,k

‘, . B | ment J.n J.t, the‘classroon& }:eachenie ;t.npr’e;‘s:lrio‘n;o:rf‘ the
P “.;roject and lts effect on the chlldren : aed the internﬁs L
e ' - observatlons of the progect. The ev‘&l:ratlon 1nd1cated that | .p.\
:;.;‘ the three objectlves of: the lnternshlp 1903%21: had been 1 _:j,:
RN succe‘ssfully fulfllled“i ’I'he books selected vfere accep"ted Q ) ‘:;.;.: ;:: .:' )
‘ and enjoyed by the chlld'ren and were St‘l.l‘teud”t..O the:Lr dlverpe ~
4 needs, interests and ab111t1es, , the reading act1v1t1ee Lo s .'; }
i - | proved & be both challenglng and pleasurable and were R ,. - 3
LT o

effective in the development of reading interests and ‘_-"‘;}.‘ .i":"."";"_’,l«;,. "f

e
hablts, the books and the ]related actlvltles together we‘,re
’ R U
J.nstrumental 1n developmg and fosterl_ng m all the ch:.ldren' S
C 2 . . P Lo ,-_-. ~‘ _'.‘4_.":

a. pos:.tJ.Ve attitude towa‘rd readlng., - 3
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v read shall be a rea}llty’for all-—thart no one shall be ..

toward readlng and hls personal mot:watlon to read are very 3 I, S

_now as then. Inrﬁact the same phllosophy was rert{erated

to o, “.; . . . . . . L -, RN L , o .,r'. ‘.
- (p. 53) . _ ,. Yo K ‘;‘ . ‘u ‘ .:;:_-I.'. - K Y ’:_‘ O . -'.: .

e R N D

A.' ooy o B N . RS : ¢ cf L, P l/ ‘ " ‘: o . N o .A‘E‘ e PN
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’ N “ - ' AR

RS One of the greatest challenges . '-:,:- of any
i+ school -system ‘i to- prémote maximal: intefest ;. .
.. o ‘the part of the students in readingi . . . . o000
AL ;,'Wlthout ‘the ahility ‘to ‘read.and . the :an tlve' ‘
L e " .to do independent. reading, the studént”

-t s denied mucH of the ricHness of the world's .
_ acc&uhlated knowledge. (Graf, 1955, p. 201)

‘e

-Thz.s statement made over twenty years ago 1s as relevant

. .
JR— .

"-J.n 1970 by James E Allen Jr (1970), former U-nited States

. ;Cofhmlssxener of Educaft:.on, whep he stated, "The nght to . T

1 "'\. S

l";leavmg our schools w;rthout the sk111 and the des:.re
'.necessary o read to the full l:.m:l.ts of h:.s capablllty

. "":‘rhis is educatlon s ‘ moon'—-the target for the‘ decade ahead“ R

If thJ.s goal, to reach educatlon s moon, lSvtO be Lo

“o- . ot "

N attamed then chlldren s readJ.ng hab:.ts must be K nurtured

‘_;‘.‘_.and developed dur:mg the elementary school y#ars“ (Llckte}"g' )

'":‘71975, p. 5) : Cullman (1971) belleves that "books ead -

{ ) I

«'-'durlng th:lss perlod have a 1ast1ng effect on llfetlme read:mg

.'f,",_haba.ts (p 2) . ' fl,.‘,: '- , _ .i,z.f'l , r

anary teachers are aware t'\at a chn.ld 5. attltude I
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‘1J.sh1ng Termanent carry—overﬁ?{ablts of read:.ng (Smithy,. 1963', :
>p‘. 40‘9). Thex realize that vérious condltn.ons contr:.bute I,_ .

to chlldren Jdeveloplng a healthy desIre to read Teachér‘s

often 1n a negatlve. att:.tnde toward readlng'. Some’ chlldren

have had cons;derable equsure to stlmulatlng reading matern_al
, o

in. theer homes. They have had stor:.es told to them, they

have owned many books '

I

' y ) ! A . ' '-‘ ) . st
to them. .The reverse situatlon has ex1sted in the homg C

have read to them.

'env1ronments ‘of other chlldren.

number of Chlldren from

' powe’f‘ful J.nfluences ln hls learnmg‘l to read'i "and 1n estab-

/

. ,P*'know also that the apparent lack of - these cond:.tlons results

s/

and th'e;r parents h-have readv.regular‘ly ‘

A‘A

. of any stlmulatlng read:Lng materlals and thelr parents seldom
Bissett (1970) states that "an alarmm.g .

affluent homes come to s"chool‘

.
[

o

f
o

. =

?

Thelr homes have been devo:.d

w1th a sm:l.lar lack oﬁ exper:.ence Wlth books, for thelr

NG

parents are .so busy they have 11ttle t1me to select- and

e | -

read approprlate books to [thelr] chlldren" (p

g) 1 In 0

some schools the methodology used to teach readlng has

desn.re to read

1

i - ¢ ; o

placed emphasm on how to: re,ad, as well as ‘on developing a .

“

been to teach how - to read w1th llttle emphas:.s bemg glven -

. In other schools,

the chlef ccmcern has

to the development of the des:.re to do SO it 1s the .

recognltlon of" this latter approach to the teachmg of ‘

readlng whlch leads Chambers

’

|

(1971)

" too o‘ften, that teachers are so busy help:.ng chlldren develop '

to state {:hat "we see, _)

.

['reading']‘ .skllls that they neglect the lmportant- aspects of

. helping children understand-how'to use these ‘'skills® {p. 7).
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ifkf'ﬂl. L Many teachers aﬁe also well aware that chlldren ‘learn in

many dlfferent ways and that not all chlldren ‘learn from

fff: l t" the.same teaching’methodologles (Toozey 1957, p. 45).q It

i

,15 of utmost 1mportance that teachers 1dentify the children 8

. ‘.f unlque learnlng styles and that teaching technlques be c}.[}f

P S R4
* f

1mplemenfed to utillze these learnlhg patterns 50 that ,”.'_ SN

)

'Ev/ reading prof1c1ency may be reallzed by all chlldren.; ;A

Bissett (1970) malntamns that young chlldren cannot

ﬁt%;jﬂﬂ; :
deVelop a de51re to read 1f they»do not first.know what is: '?

'-v—t , '

1n books" (p.u74)., In order that chlldren come to know the

Gfsﬁ-"fl[‘ rlch potential of books, 1t is crucial that all chrldren .‘f‘:ff{ ,

in ”chool partlcrpate in a varlety of carefully planned

5. :-‘ e /

ek :%~1 &, ct1v531es W1th books. Such varred experlence may do much ‘
‘1: . T ° - el ’ " . [y \ 7. -
Cod e T ‘/to foster the develOpment and expan51on of a strong interast

B , ., R

N ORI o ¥ books and a healthy desrre to read. o -Ky : ) <

The prlmary teacher who has"the responSLbility "to

- nstlll de51rable attltudes and apprec1at10ns whlle glv1ng .

.'_gf:hé' phrldren adequate and efflcrent commang of readlng skrlls"
?ﬁ e (Graf, 1956, R 201) has .an. lmportant and challenglng task

How well she 1s able to dlscharge thlS respon51b111ty may . .

Al

s '}in large ‘méasgure determine whether chlldren merely learn how . .
: ‘ . . ; S
S . to. read or become readers, Wlth the resultant pleasure and
RN - A

. Lpersonal enrlchment., .The teacher then is "the.bullde of

, “;.i programs, the provrder-of-tlme to read, the 1n1t1atjr ‘of “"ﬁ. ."f~

LY
- .

actxvztles, the sparkplug who shows chlldren by . ; [her]

BT W)
R :

Y

oxn enthu91asm‘that readlng of llterature 1§’a goyous and

-

g,
Ej rewardlng form.of recreatlon" (Whltehead, 1968, P- 2)
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Since it is her privileqe,to give the children the "gift

of readlnq K ‘she’ must ‘make every effort to ensure ‘that thls.

qift is uaediao that the children "can become readersvof .

booku, not people who Just know how to read” (Cnanneishlé71,
’ ’ - “‘\.. ' i ' o

The magor purpose of thls lnternshlp was to selectﬁg

and implement challenglng and enjoyable readlng act1v1t#es H:::fﬂ‘p

for children'who had encountered dlfflcultles in learnlng

-

ﬁow to read durlng thelr flrst three years of sohool The;y

function of these educatlonal exe;c;ses ‘was to stlmulate\ L

- “”/and devélop in these chxl@ren positlve attltudes toward

3read1ng. : .;‘ r

- . . [
- [ ’ .

s ’ . -

Definitions ”

s
~
f

e Thia aection contalns a brlef def;nitlon of spe01f1c
. ) - . .
terms used An the context of thls project. :

,J.
! i
.

Third year student refers to a chlld[ln hlS thlrd

*hlrd Year Student

~ .

year of school - o f

Flfth Year, Student L 'l o o u:.‘¢ k‘..5\7j7

l 3 Flfth year student refers’ to a' child in hls fifth

year of school s 'jj. | BT r::g




’ I C . ) t ' ‘ " ’ . .. | g . I
o "Seventh Yeax" Student o T " , - R
e, L . o5 v : ’ ’ . B ) ,- . .- o

f ‘ Seventh §ear student refers to a chlld in hls e

\ 1‘ seventh year of school. PR . e
Y. B ) ) L o . ' . oo ’
A .Pie_er-_'rﬁe_r_* SLoET | :'

RN ﬂ;g“fk Peer—tutor refers to a flfth or a. Seventh year‘m"'

“ff o ' student who asslsts a thrrd year student wrth assrgned ‘it?;-r
& Y i | | S f/ ; R R

- 3 .
Faraciay ey

Program 1n Chlldren s L1teratureu

;a{‘. ?“::M?fa,jifkj'i The program 1n chlldren s llterature refers to that

program whlch allows chlldren to read 1ndependently b00ks :ff'h;-ﬂAw

Lo . v r‘ LT

‘selected freely from a variety of llterary materlals.. Théxf

Sy M

program prov:Ldes oppoi‘tunrtles for the children to :L‘nterpret. 8

P 4 D NS e e NS e
. .
s
\ '

LT and share thelq reaT1ﬁ§'w1th thelr peers by fieéans. of varlous,.
et oo creatlve;act;vit;es.‘{ - ,*3f.{_'-.‘fﬂ}f . ¥_751‘7¢‘;~,’u“
K S Tt s e l‘ : \":' . ‘x“ "_ h."-' <o "- V. "" R v-.- _“ . : ' ’,

B :, E Lo

*

15#Significance“offthéﬁfnternship;“:,fﬁll“ AR

e
Sy .

TR RARE R : s SR R
L }*;;- The prlmary school has always been concerned wrth IR
T SRR T . e
teachlng chlldren how to read Perhaps it has not always

’ _been as 1nv01ved ln developlng a love for readlng In thlS

1regard,.Bun@y (1974) writes that “excessrve empha51s is pelng

oy 4, . T P

placed on bas:.c WQrd recognltlon and simple comprehens:.on J.n

‘the teachlng of readln ,to the,exc1u510n of other rmportant

o tskrlls“ (p 774) hambers (1971) shares th1s pornt of V1ew.'"

.o

:“"ff‘ " and suggests that teachers "become so 1nvolved wrth the task
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‘?-‘ o S : C e ' "y : '
L ~of teachlng [readlng] that‘we forget its purpose" (p 7) , g
: o Probably every teacher, school admlnrstrator, and 'f;h' e ,éf
L parent:feelsthat the tlme spent on dlrect lnstructlon in 3

| i
: '.‘._readlng 1s v1tal. Yet the conscrentious efforts by manx oo 'é{

teachers,to teach chlldren how to read have resulted at 1-'*'*; '25 :

Lo . . .. e"

;fbﬁf o ;w;u‘;;_tlmes 1n over teachxng of the Qfadlng skllls. ThlS practacef"

.,,'

1, Lfifﬁz?f;'ﬁjﬁhas frequently left chlldren w th few opportunitles to delvel;'

v e . |
L : f“w~ lnto a varlety of books so that'they may enjoy them for pure :
fﬂ; 'jjpleasure, rnltlatlng the development of favourable attltudes T

‘3vj;f;;;:}gﬁﬂntoward readlng and a dlverslty of readlng 1nterests.3uihff}1

"5;{?52fizfqif54‘{a;jl The lntense emphasrs on teachlng the skllls of tfj;}ﬁﬂf{z

[y

and adults who”read for 1nformatlon and pleasure.x Research:'
;Gg* R }f (Huck,.1962 Wltty,,1962) supports thlS statement that 'fj' o

'h-orl.schools are teach;ng chlldren and adults how to read but

(
B A readlng has resulted often ln a llmlted number of chlldren e
N T L : R
e %
i
3
3

A.?gfui;ff.f?jj_; are not developlng the 1ncent1ve to do 1ndependent readrng. v-‘fxﬂﬁﬁ“'
;. ff;ﬂflgir.” Pfau s (1966) flndlngs reveal that “chlldrfn rather conlY':Tj}‘ﬁaj.ﬁjf%r
“f%{:-*ih?f'51stently rank readlng below other ch01ces dg'a desrraﬁle-~ Wj”’ﬁili.:;f
. i};f{lhﬁfi Mypastlme" (p. 34) A stugy of chlldren EY televrewrng andi “dfzhﬂh;ﬁ$1§”

ilﬁihglgﬁ‘f{‘fflvreadlng hablts, conducted by Smlth (1971), shows'”rﬂfé'ff

2t TN ,; f: that chlldren oﬁ the average are devotlng
N R S ‘,‘;‘about one&. hour. per ‘day. to’. :voluntary readlng
A A T-0 e vt and three’ hours .per day in viewing tele—:" .,
LT ¢ ivisienls ‘1f teachers. and researchers .-
j'_£L¢J~;uwere to dlrect “More- v1gorous effort:to: the™ -
S ﬁ“%;development of. keen tastes and ‘deep’ appre-f

. ciations for the" content of good books,:, S
: . " hochildren ‘would spend less time. VLeWﬁng thegl
© 'y .- bizarre on the - screen ‘and more time in. -
,'~‘f.t;c0mmun;ng with. ‘the wrlters of worthwhlle :
; ‘uA.llterature (p 3) B Yo -
S AR S e el
» AR g i .‘.-l..




et . St e e
e e S e i e e+ i

R T
T SRRIEEI R SRR

a
3
L
X
3

e e gt Fa e

pe et vl o

,.'r..‘ . R . T B

_f Teachera must reoognLZe, in the preparation of read-l'h
‘ Vi.ing programa, that the reading sk;lls program constltutes ’ .
only one part of a good readlng program and another )
; '~1mportant part is a rlCh program 1A Chlldren s llterature.

o ,"fThe reading skills are learned s0. that chlldren are able to ; -
B ' ?read 11terature\wr1tten ror them., wllson and Hall (1972) '; ",gj
’ ijebelieve that "from prereadlng tp the’Lttalnment of 1ndepend7:}lt o
‘ :fenCe fﬁ*readlnq, expef&ences w1th llterature and ooportunltles‘I ,;

......

o . ,-;survey of read;ng lnstructlon practlces, by the Bureau of ‘Fr;‘~;nf;;
:j Li?Applled SJc1a1 Research of Columbla Unlvér51ty, 1nd1cated
S {faﬂs ]fff'that 95% to 98% of prlmary teachers and 80% of elementary ] L
'j"?. St fﬂfteachers ln Amerlca used basal readers every school day
.".,“. . \‘ \ o - R . - \_‘. . ) Q L. ,‘. . “ c .:'

“]L:for pq;sonal readlng are essent1a1 elemen s of the readlng
: Ff;currlculum".(P 217) Huck and Young (1961) malntaln that
Au_?ah ‘. ’have.little or no. opportunlty to! extend ~. T

e pubstituse. (po 4d6) o o ULy

:”In recognltlon

. J‘u.‘"along W1th teac 1ng chlldren to: read ,;,.,[teachers] sﬁould :'7£;1ﬁ?
N S B o ) ‘ .--"_,43.
v ',‘~;let them réad, as well. ;;1 The ultlmate reason for the z“f"';{}‘?

';teachlng of readlng 1s to 1ntroduce the world of books to ;1.#- “-]:Wg'

o the students"‘(p 6) 533'5' ‘fﬁiffp'”

':’has been the basal reaﬁgr% the coordlnated serles of text—.- o f{ N

;:bobk, manual and workbooks.ﬁ Ba51c statastlcs from a 1961

”‘9“V'the elementary curriculum whlch does n6t _;1! S'e';;G:”ﬁf
. provide childrens with ‘literature:for enjOJ u<.*“ [ R ©
.wfment'and for - exploratlon is an: impoverlshedLV A N
‘educational ‘environment.: ‘Where chlldren Lo e o

‘their -horizons through storiés and’ poems,- AL
. ‘at_school, there .exists-an educathonal oo T e
:deficiency ‘that cannot be'met by any R 2 TR A

PR

f\w' R
i

'f tf"s fact, Chambers (1971) wrltes ‘that - o el

e

,: The core of the sciool s readlng program‘generally ﬁ*

PN

®

A




f;hd“;hz;f.i f;“The survey revealed also that the basal reader was,the onlyﬁ?ﬁﬁj'

.VL ireadlng 1nstructional material ln almost 70% of the classrooms.‘]igf“,"

L"'

'-atstatistlcs related to studles 1n England were stated also 1n T

AR

o

T

'gwifni,z ?gy:L‘thls survey They showed 82% of the Engllsh schools used

'fhonly;one basal reader (Spache & Spache, 1973, p. 146) ;f}rf': ﬁ-;}'

g l ’w“jWhlle no-such formal sLudy has been done for the PIOV1nCE 1;‘*"f-f;‘

| Jf}of Newfoundland, there is strong evrdence to show that the

1;" U \ PRI

:.ﬂsltuatxon here 1s 51m11ar to that exrstlng 1n the prlmaryl;;'ff:ffi,wjg
i R R ."

1;and elementary schools reported ln the above survey. Untll B NS N

“321970 the Newfoundland Department of Educatlon prescrlbed \li'dffz'“

x.%fOr prlmary and elementary schools a srngle basal readlng ”f&u@i,}{r-f

"d.“fj-jFﬁProgram.] Sl ce a. denom1nationa1 educatlon system exists 1n {tv SR

\féj ’%; ?LNewfoundlandm the frotestant‘schools were Lssued one basal v f;t;;
Q}”= {{ IiProgrdm and the Roman Cathollc schools were 1ssued another ’;ﬁ'tt
';LE;‘ E;? ﬂﬂfbasal program.: A survey of the basal readers prescrlbedf; v’ ‘f fg:
}5?5??:;;:77;;€2f5for use’ in’ grades I VI by the Newfodndland Department of B B ;f‘ﬁ%:
‘Q-gltilvAfuv,-'::Educatlon, 1967 1977, 1s prov1ded 1n Flgure I' Appendlx A -332
,eiéf;{‘-?a"ié ?df;‘ The basal readlng programs are desrgned to help the . | f:éi
i{}’:‘;cf;éyfffii;teacher deVelop chlldren,s readlng skllls, but they do not NFTf{}ﬂ;ﬂki?
“fﬁﬁi oo I‘ﬁnecessarlly'assure an- actLVe lnterest 1n readlng.h There are ERERR ?Qéf
ffﬁé*i ilf?;;;f,‘ﬂthose 1ndeed who belleve the opp051te to be true,: Huck | f?ﬂ
'1:?fi'f;iiﬁ;dﬂ (15 2), for example,'asserts that'“few children ever Sl
f;ﬂ;??f 'i: ‘Luulldeveloped a love of readlng by readlng a’ basto'reader" .f' PR "}"Hf
i:?i;}?a:{‘ (p.,308),:wh11e Reid (1973) refers to the““watered down“..:ft:“

t;f% 1'?35 R ‘nature of the readrr.and suggests that 1t often saorrfrtes jilziflffyif
51~?jl' .‘ llterary qualltles “to the 'nece551t1es of word control" | L
:E,f;g,flng}:;’ (p. 167). Chambers (1971) states that "lf one is fed a ﬁﬁg
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Wrams e semdesiens o

‘}ﬁfnyf:ffﬁ'basal reading program is: not a/panacea“ (p.-19)%

LAﬂiet of nothing but stories from the basals, it 1s somewhat

.

' N'il, to zead" (p. 18).. He believes that "no matter how well

.orqanized and ho$ detailed, no matter how sequential the ‘
'"‘pzogram has been developed and the skills reinforced, the f

Walker;{fl

,";.{a— 27“j57ﬂ(1974) maintains that ”the teachers and administratJrs need

RN

:"ﬁilil the basal reader than in the process of using it" (p.

It is important that edudators recognize the basal reading

SRR

| program as. being primarily a place o£ introdhction from

“;[5 j;l:j entiCing undiscovered spaceways of reading

}3' The IndiV1dualized Reading Program has been ab

attempt to overcome some of the Weaknesses of the basal

.h?:ﬂ?\i” programs. rThlS approach focusjs attention on each child by

allowing self-selection and self—pac1ng of reading material,‘~

- with direct instruction prov1ded on an ind1v1dual or group

basis. The Harvard Report on Reading dn Elementary Schools-i

‘states that this program looks fine in its theoretical state,

but,not so in its practical state.f The administrators and

;&'f'_ teachers involvéd in the study overwheimingly re]ected the‘A
,4‘:,.
tively as a method of teaching reading

21—22)

hChambers 1971 pp.srf

4

'lelSOﬂ and Hall (1972) relterate this finding when

“:j,“ they state that the most frequently identified

-uto realize that the real success of learning to read—-ﬁeading

'ffor meaning and understanding--probably occurs morefoutside }”~

casier to understand why SOme adolescents and adults dislike ;3'

' 42). e

.;}l ;
L .

‘Zﬁf which it*fg expected that children Wlll venture out 1nto gfj;f}-

?,.rr'fg'_ program because the§ did not undérstand how o use it effECr fi*”ﬂ

disadvantages ;555’

o b 2 -
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"T?f;ﬂ' the neglect Ln instruct;on of‘Eki\}S (P 57) "i.”

'uijj_ problems and the lack of a sequentlal plan for teachlng and

Bt T e o

of indxvrduallzed readlng reIate to the organizatlonal

,» S -

. ‘\":-'
B

~.;fl There are.many and varylng approaches to teachlng

o

readlng. Teachers are cpnfronted w1th the inev1tab1e-task

“ﬁ;vilﬁ.fi:,of selectlng a readlngaarogram whlch w1ll both help chlldren‘i@fpﬁ

to master the readlng skills and encourage them to apply ;;};.

and extend these skllls by wide readlng.; Such a program

'TT’E*,\would seek to fOSter and develop chlldren s appreclatxons, '
, o . e ) . o ,~. ] '-' / o “. e '.:

R ~( tastes, and deszre to read. ,~ m'_ B e

N PV AR G 1’1‘-. ‘ L : -!.,-.:

It 18 of utmost 1mportahce that the hosen readlng

..r

prOgram be one whlch has taken the best from all approaches ‘-'

f?ﬁ .5 and 1s used to f1t the needs, 1nterests, and abllltle ofr" ‘

'xﬁﬂf““if the chlldren.. In thls regard, Bundy (1974) states that “the

VRN . ,‘ N

- . o,
adapts materlals and Lnstructlonal technlques to f1t theziﬂi
.o " & »
’ unlque needs [1nterests and abllltr\s] of the 1ndav1dua1

student" (p. 775) Sk;ll development must be an essentlal
S

i “ part of the readlng program, but the program must not stop

there._ The skllls must have appllcatlon beyond any text or ;‘f;;}'ﬂ

l

workbook 1f readers are to reach or even approach readlng lf?

e .,('

proflcxency.h The sk1ll bulldlng program must be accompan;ed

by a: rlch program 1n chlldren's llterature.: Huck (1956)

states that chlldren s. lrterature "should be a part of tﬁg

daily [readlng] program of eve?y grade.-a",u; One book; &'Q'1;

chlld's hands 1s worth ten ‘on the shelf" (p. 27) Chambers

(1971) abrees that “the dellghtful world of chlldren;s llter-;'. -
; w;:,'; ilgf‘l : ; ﬂ‘ ,i~ , j . g;; .

. e Lo e . . o S Ny i . B .
v reld -, . PEUEEY B e . ¢ .' N LIS .

most effectlve readlng 1nstruct10n comes when the teacher ”ijll'{”

" el -

< ,
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t/.Reasdner (1968) suggests that “the requ151te attltude Wthh .1~f,

jffdoubt/of thi real value of lncludlng a. program df chlldﬁeg stﬁﬁ”.55~f
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ature should be a 1ntegra1 part of every good readlpg
program*V(p 7), L : ZT\:-“

¢

7;g;i Emplrlcal observatlons 1nd1¢ate th grschools_pave

'lfsucc ded 1n teachlng most chlldren the/mechanlcs of rFadlng,

o

"Wllson and ﬁall (1972) belleve that the amount_pf personal

?vigreadlng achreved.by adults reflects the schools lack of

. )

g71mpact 1n develop1ng readlng interests Ln many 1nd1V1duals.;'”'

l

- '

,':',

r

" is . that good llterature 1s a necessary and complementary

N

séages and levels, 1n all typeS'ff programs, and W1th all

1

worth adopting to Help stlmulate the movement toward change"'

7

S |
f:ln the readlng program.” In thls regard /there can be}llttle'

r

. llterature in’ the present readlng programs-"fﬂ,j'gj- .

i*héfaﬁif'that he..can"use profltably

S _~‘It permlts chlldren to;teally read a8 we are o
“. ., .- teaching them to read. . It gives children an: .J%T'I
f.Tﬂa,”organlzed, sanctlonal opportunlty to lnteract"nw'J; )
S wWith good children's books in the classroom.~ .
+ih [ Herepis where the real reader is developed.’; "
‘u!_: .He is given an- opportunlty to .find. that the». o .

K o skllls .of reéading have. appllcation in. an.area -, .
~'that will prov1de adventure, escape, answers“'g‘ﬁﬁﬁ"

H

fithat ‘readingis a wonderful worthwthe sklll.g
f (Chambers, 197[1

mi_{P 24)5;;}_ .'%,y” Co e L
I'\’.: ; . .".._‘_ A . ." - o . e A < B P “--‘-‘ S
. Do S
A ETEI
i -' I '

:but the “1nterest"‘91de of the ledger is often shocklngly bare.%}u‘

’}If more schools are to have substantzal 1mpact in the deVelop- L
' ment oﬁ readlng attltudes, 1nterests, and habrts, some changes ;?f
Tp“have to,occu# 1n their approach to the teachlng of readlng ﬂ;_iﬁT

: the teacher of readlng must brlng to hls work W1th chlldren .f}‘;7j;u:

”ﬁ(not SUpplementary') facet of all chlldren s readlng at alljrff"

L }types of methodolo y (p. xl) ThlS as one suggestion wellifi

dellght and’ pleasure. He 'is able - 'to. dlscover .‘,xgt;f':’:

e e, S . ) . i
[ WP —-ﬁ.wammhmu....‘ ;_,,,.\;M:,u,,m?“,,'_"\_‘__,‘-,,n'"u‘. '1 R
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,Th objectlves of thls internshlp were. ‘ f f‘: "x":“fg ::.j
'iselect a varlety of st}_uletlng books,suitéd ‘?:‘ féﬁ: ; ;f
to the needs, 1nterests, a d’ abilrtles of the' » li*w‘ )
choose challenglng readlog activxtles for i
. : .“,, A e r

“f N i val O a4 E i R T
) 1 . - J . . 5 H ' . 0 . ) e .
. . 5 . H . , .
.~ o <4 ) ST . 0 ‘«
e i i hi. .
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x

lchaﬁter l has introduced the'internship, 1dent1f1ed

IS

;fi:v;*”rfj‘n:- its purpose and bbjectlves, deflned specific terms, and ‘1_;' /

=8 El, vm oA = A ’ "'_ ;
s ;"'t.nﬁg outlined thj signlflcance of’ﬂhe prOJect.: Chapter 2 Pre"TKQGf./ﬁ”"ﬁv
?ff‘:lf?éff;j:3: Bents a revHew of the literature related to the selectlon .;:;:*f.{iexﬁ

of children s 11terature, creativé techniques for explorlng z ﬁ@:,';u

. - » 4 . aE
4 . » o |‘ ."") s o e ‘

children s llterature, and the place of chlldren s llterature Zi"-l;

in the reaglng program. chapter 3 contaihs-the methodology ﬁi.ﬂ-ﬁ:

used 1n the organlzatlon andvlmplementation of'the program "'Z Q; 'l

in cblldren s llteratureL %mapter 4 prov1des an evaluatlon

g : 3 ot e, Tt e L T 3- e S
.-“of*the\\hternship. Chapter 5 1ncludes a brlef summa y oﬁ . SR
s s e TR : 0 g ., s LT 4
O e LI
the internshlpp dlscusses a number of COHClUSlon& a d;f-f L e
a "‘-. " ‘. % G / 5 ix feu v .‘ - . b ;

states some recommendatlons.ﬁ'
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o 2 ;"'-al’_ ¥ Whlle .80 many author:.tiés m ch:.ldren ts literature o g

s ' “ “ aff:.rm .thet ch.{ldreh s} boo@cs exert e. posa.tn.ve effect on . B
,.t .Zl the develol;ment of.' chlldren s readmg‘; 'attrtudes' ;nd. habits, a" ;
;ﬂ th_’ere 1s limited formal rese‘arﬂc':h m.t o] stetls-tz.cal ev:.dence " ; .
. ’ : to subst‘antlate this hypothesis. Mclst of 'b‘he ..research . '
h | »—~ . avaz.lable J.S relaﬂ'ed»- ind:.rectly rEther than d:.rectly “£3: the T
ot hypothesls. There 15 :a 1arge body of\ llterature, HhoweVer,
e 1 'th.ch affi ms. the* 1nflue\hce children s: llterature has :Ln' ’
-‘ . “ e fostermgl chlldren- ‘s read:.ng ettltudes an,dl ,habltqs'. 2 ,‘ﬂ “,
’~ g5 4 - Much of the'llterature reviewed for_ thlS ~anterns 1p ' ; ’
-.‘_: '".‘ iy ' evea}ed e:lctensive‘lhformatlon d‘escrlblné how rto foster O "'WW‘.". 1
J ?hildreh ; love for readn.n.g.’ Thu‘-s' for\ '::'he/ gdr?osest of: " §
: _"‘ : thJ.s pro:Ject, parta_.cular attention has been ’given to the ‘

5 . 11terature deal:.ng w.1th the selection of chlldren s 11-tern-

LI L " Woiap 4 ot o
Faoye ™ 11 og ature, the creatlve technqu}g\ for éxplorlng children s 0 %
Tt e 11terature, end the place of ch:.ldren 5 la.ter%ture in 150 IR ST
-. ".‘. ". . ‘.‘ ] = " _. i ’d- 4. # ) e "l- SaANE .--‘- ¢ --: ) ®. 2 "-‘,'.
o KR 4 o - - oA iy © vt .‘.:-'.__ . 3
. ) foster:.ng pOSlthe read.mg- att:.tudes and - ha :I.tS.. PPN T A I
.y S 0 . ! oy . .”- £ "v\f) :,',..':‘ . “.:"_ ot -.”.‘: _-‘.._' i - ’ ‘_,:.5" .' :1" ‘("L'
F - o0, - l ’.\A " o 2 ; . + :,“" . r "
i * 'I‘he Select:.on of Children s Literature B TR ‘ ‘
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. belleves thab a great deal of“work has been done “to f'ﬁt‘

- ‘

'-ages in a school

Wchlldren, Ohamlan (1970) states that 1 410 books were

,objectives of.such selectlon.

P

;Amalntaln that

E

D , : S
It also examlnes'a number ‘i__;'f

of basic princxples necessary for successful book selectlon. . '~:ﬂg

o Careful selectlon of. cﬁlldren s literature is ukﬁf?fﬁﬁf .
essential 1nnfoster1ng chlldren'sblove for books., Ch11dren s R |
-éxposure to stimulatlng storles and poems can be assured ;. éjﬁff

only if teacherseare aware of valld selection prlnciples and

S Dt .,t:ﬁ711

if they apply those #rxncxples 1n the buzldlng of g well—*hig‘ﬂ‘%:{l

"it 1s p

f} —'_'.‘

corner w1th hlghly recommended books and st111 not have -

-, ! Lo 1(,

e

i .

i

-

."n

s e

"-‘
coe

' materlals whlch appeal to chlrdren

'<

encburage an awareness 1n schools 'C

.v"

Need for-Book Selectlon E~f”?ffﬂff~;;£~nzf

, . . “ . .,

o tiafly w1th the lncrease Ln the number of chlldren g books

..-, Do ru'

i * ,--, /.

part of teachers of the value of 1ntegrat1ng well"chosen

books 1nto all-areas of the currlculum Eﬂ?xs (1973)

: ' of the 1mportance

of books in. thelr wdrk.J. Today 1t 1s common practlce/

-

for a w;de varlety of book to be prov1ded caterlng ipr all

nd reflectlng not only the currlculum

(P-

S BN

but\also.the extra academlc 1nterests of the chlldren

'”3¢ JIne reference to the numerous books prlnted for_‘_?}jﬁf

f

. »‘ K} - -‘ ’
LT M ~' . o .
v N -l’-
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- -1 . . b .
| R . L
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The need for book selectlon has 1ncreased substan-'f.?.
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;ﬁfe?';V;ffd; publlShEd In tﬁe Unlted States 311 1969 (p. 946), not '¥%.773x?;i
account the output of prevrous Years, and Hlll ; '

t"Jg?iﬁ i:i ?:< taklng Lnt

I SR R (1973) estlmates}ghat 2, ooo chlldren s books, of whlch 1 soo ]rﬂ;*“

| f"hj?i are new tltles' are P“bllshEG Yearly +in England (p' 104) gt
x?é_f;jiﬁ;-y.i; In addition, Ellls (1%&}) states thatxcanada, Australla,;,44

;“e}ﬁ{';N;J,mfi. New Zealand,IWest Indles, Afrlca, and Asla are publlshing"'

'gliavallable to

" of chrldren<s llterature from "France, Germany,,Sweden,M
Wl T LT :
Sw;tzerland and tp a lessen extent from Denmark, Flnland,%'f

"

ki '," o ._“,l o _,:',.A‘.,‘—_
o a’ ﬂ'1:[; Of thls overwhelmlngly 1arge number of .néw - books jkfﬁ o
fi;fél"J~ﬂf,Lf; belng publlshed annually, some are excellent, some are good,;
" 4 o some are medlocre, and some are poor.A In thlS“regard 'Ellls l..._,A
i (1973) states that. RIS “;“_ o ‘*”
N le,ff ;i;ﬁ‘ﬁ?i there are & number of good’reasons why lt o
ST :Vf: is. necessary to select books. for. chlldren,.g e
. e because whmie so much is available: whlch Lo DA
: w . i8 of . good, ‘quality, there: is- even: more Lt ;

S j: _which ‘is.not; and much\of ‘ehis’” lakger,’ ,”:*5_7115;]#,;g¢"?
LR Sectlon may.well have a- detr1mental effect ,-»'rga,“[fgﬁ‘,{
~:vﬁ~7jxg' upon‘1ts ‘readers. .. ... Surely 1t is not U-}ﬁ, N
LR ; wrong- to desire the. best for one's: chlldren : "t

N A whén it is:realized’ the 1mpre551ons they
ﬂpﬁfﬁ{ e T n_'brabsorb w111 remain for llfe. (p 4)

Sl T e e e BRI ‘Q‘T -
v gﬁ;‘-kl’ﬁ‘{:;f:w, o It lS lmperatlve, therefqre, that a. greater emphaSLS' LT
0 B : ' -

’F}'}‘fnzgr‘ be placed on the need for careful,-xntelllgent book selectmon, EEN

.3 '.",:." '-'.,-; ) ;‘»fr’ Coe R .': T ' S

55 LR 1£ dhlldren are to be exposed to the best 1n chxldren s ;fpm‘;Wﬁl
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l 1s relterated by. such writers as . Harrod (1969), Griffln

. 5 g R
A o " .16
AT : v

PurposJ and Objectlves of Book Selectlon ' .

Drury (1930) states hat “the hlgh purpose of book

selection 18 to provlde the rlght book for the right reader ﬂ

9  at the rlght tlme' (p. ) ~Th18 fundamental purfose for

book selectlon stated aimost half a century ago 1s as valld

now as %hen.u In fact, the‘same purpose of book selectlon

(1970); and Freeman (1975) “f},fﬂ; A

%

If the purpose of book selectlon ls to be achleved,x

then-objectlves must be establlshed Whllﬂ wrlters (Drury,

1930'on¥ford 1962, Harrod 1969) have ldentlfledjgeneral

S - w .““.{{,-
e T“ :Jul;t;
., L, .” l : ,n. . ?,:‘:_.. .
especlally to the selectlon~of chlldren s~11terature for -
the prlmary program-““?{hﬂﬂﬂf‘-ai }{" E;} 7'-n:;f“u”;“f{ff
' . - . . - ¢ \ P - L . g ". “:. S . .
. ’f‘y l.{ To ggovlde stlmulatlng materlals to ..”13;2;? P
o sassist 1n the school s readlng readlness fp' Cetel, 0
. program S ‘ _ .
o ; ﬂfVZ.Q To select for ‘the exerc1se of readlng,x" L
_n‘..ﬁ.,fﬂ-‘“skllls taught in the' classroom, -a variety' R
T l - of printed. materlals suited .to. the. needs, o I
PR ‘;,~ﬁ'interests and abllltles of the chlldren. U T e
T e R C T
.jt4 . « 3. To choose challenglng materlals for e oot
”I o ~the development*of new. readlng 1nterests :,““;’ng ‘

L 4. To provrde prlnted materlals to lmprove
—“gx";.the quality © readlng tastes and-to develop
o t;an appreclatlon of good 11terature.,‘ “nf )

. PR n,..:

1 I

}5; e prov1de materials to satlsfy lelsure
ftlme 1nterests and. act1v1t1es.gﬁ‘j,‘7ﬁ.

o

S 6. To select Laterlals to: encourage readlng m@y:ﬁf:rf'”

ds.a means toward better,Belf-understandlng.

(p..lS) PR Y T U
RO T NS M A .
.. .o L x
. o R
. . . . N
T . N 0 hd
. hd N . . » - e
B - N . ’ - .
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”and the encouragement of readlng as a hablt. 1[5:fm<;f
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' -\ﬁ - Principles of Book Selection K - ' g
. , Successful, intelliéent book selection is largely

dependent on the application.of‘a number of basic principles.

St g
-

‘Tt is tHe recognition of the inmortance Jf selection prin-

A BT Ciples whibh leads Haines. (1950) to state that "to bring

together people and books and to prOV1de for readers books .

CI that meet demands, needs, and tastes, there haVe emerged 5
) ey g T
e \; certain prlnciples that are commonly accepted as.fundamentalf

-t

K .
. t
.(- L !

5'f“zki: 1n book selectlon" (P. 40) \"

se.

}~/3;fhﬂ7fr Teachers must have an ”understandlng of the prln-

U I X clples upon*whlch practlce of\book selectlon is- to be based"'"

"“J: , S (Haines,. 1950, p. 42),'1f they are-to select approprlate

] . ‘.

STT.;J Ny books for fosterlng the chlldren s, lOVe for readlng 4

H

Arbuthnot et _al al (l971)rma1nta1nnthat this knowledge alIOWS

'

T the teachers to’ determlne 1f the books they have selected

SR T o 'are good llterature, lf they make a slgnlflcant contrlbutlon

s

to the Ch1ldrén s wrsdom, or merrlment, or appreC1atLon of

"{‘ S [ beauty ‘and 1f they have chlld—appeal (pp- x1 x111)
4 ‘f mlthough the. llterature abounds w1th prln01p1es JE

selectron, 1ntelllgedt selectlon of materlals is based on'

‘rzif RN - alsmall number of fundamental pr1n01ples. Davres (1974)
A4 . ports that the Amerlcan Assoc1at10n of School/lerarians' ' d i
study of selectlon,iorganlzatlon, use,’ and 51gn1f1cance of

——

:lf;' o ‘ paperbacks (The Young Phenomenou. Paperbacks ln Qur Schools)

recommends seven "knows" of good book selectlon. These Ty

'"knows" mdst be kept in- the foreground of the lLbrary

r

,

medla spec1allst‘s thlnklng when selectlng books (p. 80). 7. ' .

A
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18
Of the seven "knows" stated, five are apolicable to the
teacher when she selects‘cr{ildr“eﬁ's 1iterature'for her
children. ,

This, section of the chapter presents an overview

of the llterature dealmg spec:.flcally Wlth these five

"knows" of 1nte111.gent booqk selectlon. - . " e N

4' :; M L R ‘ ',_ ‘w, ‘ . .j . \‘f‘i

Knowledge of the students Huck and Young (1961)" C

'ma:LntaJ.n that know1ng chlldren 1s one 51de of the com of.’

good book selectlon (p. 15) Haines (1950) and Rufsvold

'(1969) share the same bellef. Larrxck (1960) states that
"success m brlnging chlldren and books togethe.r depends,'

fLISt on know:.ng each. chJ.ld This means learnlng about

his mterests and needs, hus previous exper«xences w1th books,

and the level at whlch he reads comfortably" (p. 195)

-

aThe knowledge o£ chlldren 5 1nterests ass:Lsts the L

teacher in determlnlng thelr preferences f‘or stbj, ect matter 5

.

in books. TheSe preferences may dlffer wrdely, because '

ch:.ldr{n s 1nterests vary- In thls respect, Woffo.rd (196‘2)

~states that "no chlld follows a set. pattern ,[of 1nterests]

and that no two [chlldren] are J.dentlcal/m the:.r readlng o

interests" {p. 43) , " _,' b

Although a varlat:r.on ex:.sts J.n ohlldren S :Lnterests, |

. many chlldren s preferences have been jrdentlfled by 1nterest o

-]

J.nventor:l.es and surveys conducted by varlous resea‘i'chers
(Dunn, 1921' Lazars 1937, Wltty et al.. 1946' Fargo, 1947-

Gunderson,’ -l953,, }Noryell,'l'958: Wofford,\lQGZ; Ford §.

-

2k 4

SR Reed St
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.-prmary chlldren. - e Gunderson reported that seven—year-
‘olds descr:.bed thelr favorites as funny, exc1ting, or maglc '

A (p‘ 6) - wcfford (1962) fmmd that young chlldren are

L and talking beasts, and the:.r fam:.lz.es, and communlty [

' Sebesta (1968) wr:.tes that "J.nterest stud:.es descrlbe

" the stud:.es

~ -, -

- E. e
* Koplyay, 1968; Brown & Krockover, 1971). Some interest

" studies have . involwved primary age children. Huck and '.}{oung

- r

'(1961) , for example, state that "in 1921 Dunn foumd~thats
surprise, plot, repetition, animals, ‘narra;t:ive‘ness, .li,ve—

liness, and: familiar experienc‘e esx?ecially .a"ppealed to

,

:Lnterested J. g "nursery rhymes, plcture books, easy books , \

‘ "-’and Slmplé stones., 'I‘hese books should be about anlmals

\

’. r,'

helpers, such as, the mllkman,’ fireman. and pol:.ceman"' (p. 43)

.|,'

Since no interest. study is” 1nfa111.ble, the mfor- B

rd

mat1on mferred from the results must be treated w1th cautlon.

- One of the weaknesses of the studles 1s that most survey‘}.

-

Va

are carrled out on groups of chlldren, thus group mLerests

A

"are J.dentlf:.ed, /not 1nd1v:|.dual J.nterests. In th:.s regard,

)

generally preferences of the majorltyj whlle the Chlld 1s

'a mlnorlty" (p. 21).. Another weakness J.s that dlscrepancles

i}

appear in lnterest surveys because a mult:.phc:rty of varrables

: exists. For example, the number and type-s of questlons asked,

&

the partlcul,ar techm.gues applled* when and 'where the study

- :Ls conducted may all J.nfluence the results. Because f:.hJ.sJ

S E

is’ 50, ,Sebesta and Iverson (1975) po.mt out that 1nterest

EE

' flnd:.ngs mus_t be generallzed only w1th caut:.on. - W‘hAt

©

do- show 1s that temporary mterests are 11.kely

1
'
i
,

s

il (AT 3 Bt ..




O < :
.readmng :|.nterests w:.th whlch» .. . .‘ 2 [cha.ldren] come to school

o '».jare our opportunlty but that 'che read:.ng 1nterests w1th {‘ S,
L SRR TOTRS L
) ‘_whlch they 1eave school are our respons;.blllty" (p 102)

‘-}\rhuthnot and Sutherland (1972) belleve that books should

“lntellectual secur:Lty, for belonging, ﬁor play, or for

the teacher J.S to the ch:.ldren 'S bas:.c needs, the more

to play a part in children's initial reading preferences"

(p. 115). - . SN

1I'hé:' identification 'of children's interests .'ser\.'re‘s .

only as a starting p01nt for selectxng chxldren s ‘bboks.

. Sebesta and Iverson (1975) malntaln that "the functlon of

3

lJ.tera.ture is to broaden, even create new ones. Guldafnce“

-'".-should be prova.ded to develop tastes« that Wlll change and

‘\ l

"deepen lnterests" (p 110) ..i‘ Smith (1964) adds that "the

,,,,,

The teacher s knowledge of ch ldren J.S lncreaSed

'by her knowledge of child development theor.x,es. | 'I'hese

t

theorles help the teacher to recognlze chlldren as people :

who' possess ‘bas;.c physmal, mental, jand emota.onal needs.
e RN .

In reference to the recognltlon of chlldren as humans,

v’f\

’ hbe exam:.ned in. the ‘llght of the:.r relat:.on to ch::.ldren "8 ..

i r‘“'

basx.c psychologlcal needs. - doks wh:n.ch have themes sat:l,sfy—

:Lng the n,eed for achlevement, for phys:.cal, ‘.,emotn.onal and

I .

"aesthetlc satlsfactn.on are very appealmg and benef:.c:.al 'k‘ e

o

“'_.to chlldren (Fp 3 15) 15:1.1 _»; ':,f‘:. S RN }'.

. R ..
. RE Doy

It 1s apparent, therefore, that the more sens:.tive\ L

EN
-»

.*‘ -~ e 'I.) - . s

competent she 1s l:n.kely to be J.n' choos:.ng chfldren s books

.o wh:Lch E 1mpart rlchness to the:Lr 11ves“ (Sebesta & Ive§%x:m,

e S e e - .

R
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.'which determlnes partly the match between the child's level

'Tiof readlng competence and the book's leVel of dlfflculty" ;

levels or qrades are usually est:.mates, somet:unes mere

e "._.'j;‘may be surrounded mth llterature whmh 1s su:l.table to ‘

o 1eve1 she 15 teaching.__. A general fam:.l:.a ty w:.th the DT

B pres s o )

4

1975, P- - 99) PR T L B

oL The teacher's knowledge{ of her chlldren s\readlng

: ablllty is also valuable to’ her: when examizu.ng books for

her children. ’ In thls regardl Sebesta (1968) ma:.ntams that

: no matter how accurately derlved, the readJ.ng aL):Lllty of
ch:(ldren :..s ,always only one factor determ;.n:.ng the ra.ght : -

- '\'H-"‘book for the rJ.ght chxld. It provides an approxlmatz.on

!

Although the know[ledge of the ch:.ldren s read:l.ng

| ‘readlng 1eve1 of books..: Sdme publlshed l;Lt—erary materlals

/

Y

"5.'guesses" (Sebesta & Iverson, 1975, p. 119) Fry (1972)

- - ‘hL

"':»‘.-advrses that the teacher have avallable sultable techxuques

L '~_.to measure the readmg level of books so that the chlldren

.

ll.l

‘ have lndmated thelr read:mg 1evels or grades but such R

”A_..ento the top:.cs stud:.ed at thé appropr:.ate grade levels. . SRR

o ‘ab lity 1s 1mportant. the teacher must also be aware of the

‘thél;‘.‘ reédlng ab:.hty (pp. 213-214) e 33
- L N Lowil T i r - :._ i
' Knowledie of the ourr::.culum The teacher who ',5},',‘ : Ny
selects books for chlldren should be thoroughly famlllar - :».:'- .
o~ o~ U
e with the prescrlbed course of study for the spec1f1c grade ‘ ;
v:- '*-',‘ .'r

currlculum of the grade above and beld\L may also glve ms:.ght /4;_3 IR R
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AN In thls regard Rufsvold (1969) suggests that mater.'x.als : R

'd ' 1n a ENt 11brary are e xamined to select those in. -;\ :

:: N N which the presentatlon and the subject matter are Sultable

L i for the. graded - 1eve1 at which they are used They are v :

i I' consxdered 1n relat:.on . to the/ cu.rr:.culum of he ﬂ
: pupzls and Ehe teachers"' (p 13), Wofford (1962) be!l:.eves " ‘

R that th:l.s J.nformatlon provxdes dlrectlon 1n the select1on L “l\‘

. .n.
/

R
A Tt AT P T R R

“ of llterary mater:.als whlch supplement and enlarge the SHRRCSICEER
Pl ' '..‘_," Pt 7 ; g ."»'g'-"«" )
o ourrlculum areas and whlcl‘i allow a ynder oorrelatlon w1th 5 ) b

R chlldren s enV1ronments and,l the world outsuie (pp 32-—-34)

- - e Lo . < - " - P . L
e NP " DU N . . . el
:M_e.a..wwu,z._. O < PO S e vucaj-,-;gwaamqw-‘,.—ﬁ.ﬂ'&hi b s s BT (AT DS e )4 P e .
. _...-_-"- ~ R 3 e “ ". RS - A

( . SO Knowledge .of the oollectlon"‘ Wofford (1962) malnta.lns

: ‘ that the teacher who chooses books for chlldren should have g,. )
. L e some awareness ofr the collectlon already‘accessz_ble to the R .
) chll.drer‘l... Fam111ar1ty~w1th the classroom book collectlon o f ; .,
‘ allows the teacher to make valuable deCJSlons about what 3

SO < partlcular books are avallable, th.oh are most userul and o " f
:',::; . whlch are 117’ good condltlon.', It reveals also the exlstehoe | 1;
" of unattractive, um.nterest:.ng and outdated mater:.alls:p‘(gg;t._:,) {r % ;
‘ 31-32) Rufsvold 11969) agrees that know:.ng Well the oy . ‘ ;:
";."13-2.";:'.l:;rex:l.st:l.ng collectlon Ls 1mportant to successful book selectlon’ :’ %

s ‘ She.‘malntalns that thJ.s knowledge allows for "a cont:.numg' o ,

- .

:" program of d1scard1ng outmoded and useless materlals ' so

ona

ST that the . llbrary }nll at all tlmes be a: llve, worklng J
N s = . 3..-.7" . K 6“-' . "‘_:I“ ‘-.ﬂ':.
colleq:ion, not weighted down mth superseded 1deas and PR

NS

e a1 i At

- ‘; ., "‘ ' -t ' oS _5:, . ] - . !
L unattr'ac.t_‘ve old edltlons"- (p. 3 J) N s SRR VEPL BV S SRR T
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' corn of good book selectlon (p. lS) In thrs regard, . Ha:.nes

: - _who . .are to- serve as’'a connectl g

R I ‘link betWeen people. and bocks.~ :Bvery.. . I

SREEIIN ;:f;'_‘:[selector] 'should -possess” an enthusiasm -,':' o e e

~ L. for--bogks. ‘But no one can’ bgcome- s:.ncerely Caetno oo T
PR ‘enthusidstic over something’ about which he .. , T R
“ite .. Knbws little.or nothirg.’”The.more we. know L LI

'fDrmJy (1930) p01nts out that theA knowledge of books "must

;be acqulred by d:l.llgent’ study,‘ Jd the apprentlceshlp should

Y """~never cease. -.; . Learm.ng about bogles 1n many flelds 1s ’:- T
S N IR _ s T e e _”"‘.’ e e it
. _'~... a llfelong taSk" (p 4) o '., :.:- ”. K - _\ ..1_..:' .. , LT ’:- .\.. I..}_‘_.u‘. . /, - !:

' " ' ' ' ' " T U ' ) b . ~1‘_ .' ’ "“4": ' ';‘ .

' '_,"!} . In order to know books, the teacher must exanlne S

B ,"them for thelr ﬁl:.terary qualltles. In thll'; respect, ,', , ’

._-_?.closely at a book to examine the elements that produce the’ :,
. 'effect, and also, to appralSe ltS total effect on YOu". ' .,'..':' '
(p 23) Dur:.ng thls examlnat.l.on, Rufsvold (1969) }naintalns
",:_.that two basic qualltx.es must be consldered, "thelr truth

and therr art. The flrst J.ncludes factual accuracy, "
; '_authorltatlveness balance, .lntegrlts(, and“ when approprlate, |
' -"j--r.ecency;:.' The second x.s marked by st:.mulatlng presentat:.on, f’f. L
) "1mag1natlon, vn.s ;’1, creatlveness, style approPrlate to the

Lo ,'f--‘J.dea, vitallty, dlstlnction" (p. 13) 2 _’ ,

e "“‘ about’ books, the more: genu:.ne enthusz. sm '
they insplre. (p. 42) L 1 ) R A '

.Arbuﬁhnot and Sutherland (1972} state the need' "to look 1 R .

e et P L

o ST

"y

Knowledge of .,books. Huck and Young (1961) arJ of

the op:.nion that know:.hg books 18 the other s:.de of the

(1950) states- e

As we- realize’ the place and 1nflue ce of
7. - books in ‘the’ personal-. development »f ‘the -
ind:.vidual and therefore in-the’ whole fabric
R »,:"; of ‘Life educat:l.on, we . appreciate :more. fully

" the.. importance of book- knowledge 0 L1
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R . . 2 . .
]? | . ~. : Huck and Young (1961) , Rufsvold (1969) ; Cull:.nan » \ ‘
e (1971), Arbuthnot and ‘sutherland (1972), and Ellls (1973) e
‘I« BRI all agree tha‘t :Ln a. f:.ct:.ori book, plot theme ,d‘ character— - |
~ .izatlon, settlng, style, and format should be evaluated | )
z al.'._ - J Culllnan. (1971) asserts that these ualJ.tJ.es ,"are examlned
:;:'t‘:i" : , both separately and ;n relatlon to each othe/;:. ';‘he :Lnter—“‘-'f.
? ‘ j:_.‘d#pendence of the elements :Ls emphasxzed; and the quallty ;
‘I .‘--f: 3 {‘?of the:.r lntegratlon 19 suégested as a’ baSlS for appralslng‘ ;_I
. .‘ ’"-ﬂbooks for~ chlldren" . (p; 57) . o e o ':' ’“”: ‘ s ks
;* ; Rufsvold (1969),.Arbuthnot and Sutherland (1972) /a
“'_.'- .‘3\ ‘and ElllS (1973) ma:u'Ltain that in a nonflctlon book, ‘ . s
%, J I;.organlzat.xon a d scope, accuracy. authentlc:.ty, and currenoy;:_,‘:"-.' ‘
” f n a _i_:‘:};_;‘“style, and format must be evaluatedh” Lukene : (1976) deecr_-uaes n : ,‘
’é E o :_‘i"_":the successful nonf:Lctxon book as one whlch "manaqes tol‘ o , :
’{ ’["4:"""3'.: ::: - ’{'.f::'.supply 1nformatlon and yet make the reader sense that |
, ,,'i:""discovery 1s open-ended There In.s more to be ){nown,_ and ' :
d ' —'rflndlng out 1s exc1t1ng" &P - 185) v .'
i . - Arbuthnot and Sutherland (1972) state that .1n the
;, ‘ selectlon of appr0pr1ate poetry, : ts 51ng1ng quallty, .J.ts | :'. .
4 W melody and movement, 1t5’ words, and LtS cont‘ent are ,the mostll. g j;’
‘ 1mportant charactler:.stlcs to examlne (pp \280-—281) s 7 e
” : _( S ',".'Other ‘authors . (émth 1953 ‘Larrick, - 19607 Huck 5. )
Young, 1951; Egoff, 1975,_Sebesta ; ix{erson, 1975) bel:.eve
- o 1n the unportande of evaluat:.ng the l:Lterary qualltn.es of ,;

flctlon and nonfs.ctlon prose, and poetry : They also dxscuss .

these qua11ties at some lemgth SR oy
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E. P ‘,Knowledge of. book selection alds.n. De Ange}lo (1968)
| B L L o C - N
| SR .',_.. believes that a knowledge of selectlon a:.as is gritical to
i " o the selectlon of quala.ty books. : She maJ.ntains that”'few
LY e 4.' . . .l‘: tal ‘:' 'l -y .
; 7‘,','3 A e adu'lts have the depth and breadth of read:x.ng background to“

deluge of new books and the ‘tlme for read:r,ng zto apply the '..
: criberla of qual:.ty net:eeear‘ to choose the best of the

.-‘~ . e M

‘and the b:Lbl:LographJ.cal material that appears
in libraxy;. or ; lxterary, oK . ‘othex” special:.zed‘
‘periodic ls. ., CXn many a e s book .l =
. selection-aids, lnformation concernmg books -

.that is, in a condensed note ‘concerni g ‘the " . - v U
essentiaI characterlstics and apparent value ’

In reference to the contents of a selection a*id,'Freeman

(197 5) agrees w:.th a:x.nes (1950) when she wr:.te; that an..a:n.d

" .:: )
: ‘1J.sts "book t:.tles, w1th suff:.c:,ent annotated -J.nformatz.on, .
# wh:Tr:h have been evaluated and rated worthy o:E phrch‘ase" :
\ - Y
- g X - o ,1 N 3

' D . -
- g PRoLc 2
a / "m.

De Angelo (1968) po:.,:nts out that each select:l.on a::.d

."/ -

one a1d isl perfect or, adequate alone (p. lll).

-

Freeman (1915) recommends that teachers should.avoid u‘s:.ngt

P o I - . LR
Pt N o ) v ' P

chfxsse{,the best of the old, feWer still ha.ve ‘access to the'_

;;'-:‘,- £ «'“catalogues ‘and liats’ :.ssned by book dealers, o ) ;'_":

'«-llsted is presented “in the form ‘of ann tatlone‘s e ot

"'own', dJ.stinct values and unlque contributlons" and ;-

the blbllographlcal publicatlons of the LA R Y

* American’ lerary ‘Assdciation,.. of-. other llbrary

organiza -ions; - of "individual. Tibraries, of.- -~ . .. .7

_educational’ 1nst1tuta.ons and -agsociations, - . .o o
s through ‘the’ blblmgraphlcal pub iecdtions of Taweroley &
© v . . \special -ox general ‘publishing £irms to: ‘tha'w Tk

of. the book.u (pp. 64-65) - 3 Th T et

.~

E - Ll
kbt R T o0 R N S arn B e T e et e e -8,
3 . . . -y " B r
el o

K]
o
304
}

Y
¥
! B




Aadiaog Edar ent gie e oLy by

;- 1. g A pre’cm o;E the content, the scope of

one:"sele,ction aid to"choose books.. She sgégesté._that- at’.

2.

Y

) least.three be c'ons'iilted"(p.'u 69). ‘ A.select’ed' list of

ool
!

G

. When decldmg which selec{ron aldsjto use, De Angelo

; (1968) suggests that the selector choose the a1ds wh1ch

oo ) oL oo
':_-:.nclude the followmg 1nformatxon about each tztlef? .

the book. o

.,1‘.\ 2_, The author s a:.m and, Ain ,the rev1ewer s .
-;judgement how well he succeeded in achrexung

9. oo e, ran

©.*7, " and.binding) ang. lllustratlons (type,a quallty,
T use, placement) R . o S

R 4. &‘he accuracy, up—to—dateness, 1 rity, _
. organizatlo and\_?ra t:Lcal alds of 1nformat10n

books._;. T 7 _ RERES RS

DU ;_ The strength of theme and plot, chachter-
1zatlon,. style and quallty of wrltmg m books
of flct:n.on.‘ ) ‘

..6‘ Some companson w1th slmllar books -or other
books by the same author, ,when approprlate.,._..

0.

/v,.

vel range. ﬁ_.'; SRR I A

8._-, The weaknesses or - llmrtations, the strengths,}‘ '
and an overall evaluatlon.. (p. 112) .

'I‘he primary teacher who 1s 1ntereste,d 1n promotlng

ey

iife-i;me reading hablts among her chlldren has the respon-— g

s:.b::.llty to prov:n.de good chlldren s la.tezlzature. ;'-

executxon of th:.s respons:.blllm:y depe nds largely on her

ZJ An approxlmatlon of the grade- and/or ade- g .,‘
e _ RN

. reputable selectlon a1ds is c1ted in Appendix D. . : N

3 The format (qual:.ty of de51gn, make up AN

knowledge of the purPOSe, objectlves, and pr,mc:.ples of |

V'_-: mtelligent book selectlon. ‘jl’ _' ,

el

Y 12

,
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H L v R . . s f 1
! , Creative Techniques for Exploring TR I T
: . Children's Literature - 7 AR . EEENA
: $. ; - -. 7 ‘ i . . | S " - .
| ScriJner and Se’rivner (1972) mainta:.n that Mif g0
E L T children are,toudeverl'o*’the‘ w:l.de rang of reading interests."_' e i
R - ..,.»-" R 5% L - . ' !,,
i AN _and selective discrimination '.c:ﬁ; the§ must be motivated 1 3
coe o 4,1 Tt.le:: et "' : :i
§ O ;“,to try many kinds of reading experie ces. Teachers must ; T4
' AN - - P H
}' / : _‘:be aware of the need to find effect:.ve ways to J.ntroduce~
: : them to new books, more authors, other areas of interest“ '4 -

(p.. 118) . The :Ldentificatiori and use of effective ways to & L

‘ (Ibring children and books together in a pleasurable manner”'. P ]
E A "_‘.':need not be a difficult task, , but an extremely\ rew rdiqu ' :_.l
a “~_1:(experience (Arbuthnot & Suthérland 1972 p. 646) ebesta 1
o and Iversonr (19"75) believe that J.nnovative teachers aware e
‘ -:of the numerous poss:.b1lit1es§ literature prov:.des for cr‘atlve
. | -..acti\fities, can make the chlldren s literary experiences 'a."". : ‘
; enjoyment which stimulates their independent reading and '
"‘V,; L :'-:.:;'i'their recognition of reading s joys (p. ‘ 461) $ o f ; "
. gi ‘. ' ‘ ' ’_ A survey of literature related to eifectise nays

-

"fi-to bring children and books together J.S pres'ented :dn! this l \

-.‘:;.'.'}'f.section... Two forms of oral, interpretation—-read;u/ aloud

""A.and storytell:.ng-—are discussed as effective mea,ns of

;. ' / " L
' '-.:',._' -_‘.bringihg children and book!s together..r"rwo other techniques, -
Sl CE e o . .. -

ks [ ; dramatizatiorf and art, are also explored to show how they i -"i'-‘
‘ ’may be o outgrowths of children s delight J.n a book or story ) PN I
‘ ’ R f L

e '.‘17 that they have enco ntered It lS the nature of children *

” that when they have haf.l thelr’_ 1maginatlons stimulated by a - e
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C act:.vities :for explor:.ng their llterature, Scrivner and

Before :.ntroducmg the chlldren to creative

\

Scrivner (1972) state th‘at the creation of an attractive..

.‘ stifmulating phys:.cal environment 18 very 1mportant. ‘ They

o :,malntain that\‘ ;~, L '::" ..‘..‘_-'I -p -;-: .‘-,.::;—. ." .

o T
\,-.u . k

e eVery effort should be madef to Create an’ - R

L j-:l.ntereét:l.ng ‘room for children, ‘a ‘room that L
"I',Zw:.ll . stimulate the child' s magination,

- “_:‘F-.-j‘»';“-'_" » .a . room. of. simple;” free<flowing - Lines with-

e It must be challénging and enchanting,-and

N 'natural mate_r:.als and an ‘absence of osten-
.tation.;-;._ ~'s ' fhe .room muyst talk to children.

L s:l.multanedusly prov:n.de freedom . .of movement : o
‘i, ‘.. for the restless, active-child and pefmit the '
solita y child to work unmterrupted.. (p.’ 38) | " «_
L Hitty et al. .(1966) also emphasxze the 1mportance of creating '

a conducive enva.ronment where the chlldren may do their .
1ndapendent readrng They mamtain that "the classrooml

environ}nent undoubtedly has a strong 1nf1uence on children s

M

voluntary reading. There must be quiet, and space, and

L.
>‘..

l’, T comfortable places where the ch:.ld may en;oy adventures w1th

books" 5 145) . 1 Huck and Young (1961) - Whltehead (1968),_

and c::ody (1973) agree w;th the lmportance of an :anitang

‘~/|

classroom env:Lronment. IR TR LT L

..,‘.v". - " R .'_','. St -..- \I.' .‘f'

— : - The plans to L:reate a conduc:.ve env:.ronment for o

reading must involve the children who tulﬂ“use it._ Whitehead

’ with the teacher giv:mg 'the pupils a. majO§ role J.n the'

discussion of the ro;]ect and w1th each pupil being read:.ed"'.f'_j’; ;

- ," o
* v v ct.
" . N e
* W 5
e
n N .h
[ /] - .
A, - .
- e

- W e e g R T e | gy o ge— e e
"..“.:.\?' ».(‘"‘ . -

(1968) describes the development as a cooperative venture,

L [ story, they want to do somethinq with J.t to present it ) - f'-”.‘.-
.7 ag.a dramatic production or to :.nterpret it thxough an art ”'_. o 1

(Whitehead,‘ 1968, Pi-163) SIS { RN £
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ARG M S S s N A S ROV e i

Lo on g

b

a dJ.splay Ef appealmng ch:.ldren s books. In reference to
a

3- pec:.al order needed except maybe very ngeral headi‘ﬁ’gs" ST

T G " AT
) B : Cy . ‘
e L N . . .
. K » i v . o . k
‘ ) . T S - . P L R vt (S
[ T UL I, SR e g e ety bt T o~ . .
B LT LT e .: 3 C. " R
. . -

A to ahcept a port:Lon of the respOnsrblllty (p. 28) Huck ol

I

) and Young (19,61) bel:l.eve that .chlldren -w111 gain respect

£or an :Lnterest :Ln books when they share 1n the planmng SR ’

. cl- 4 4\!”

B ; J’gAl"l meor ant phys:.cal feature in. the creatlon of

' an invit:.ng read:.ng enviromnent J.S the readlng center, w:.th l

.s. the displ of books, Veatch (1968) suggests that the .";"-"“'::'.:"
lilterature ‘be ' sprea<A. ou ', ."e‘ ‘f_-é:“”' ~' o3 ]‘- : —-no

Coody (1973) also agrees that: U T 2 ' '

-

o -.‘1t is of ab301ute necessrty to dlSplay many SR

. .."of'the ‘books: face  out” [because] . the . -~ o0

"+ spipe means nothing to a. chl’ld who .capnot ., . ,
yet read, and. .very lJ.ttle to.a beglnnlng -

’ J,:'fenough to'‘hold the over—-sized picture books.+

o -‘;lf' 7T with-their, covers. showrng. Book Jackets oL

-+ Y are des:rgned ¥o. invite browsing.,” If ‘the . ., .
‘ ._‘,jacket is hidden or: removed, the value o L e

. others s and1n§ in bobk ‘racks.. ‘Some. books: R e e
' should. be képt in-a ‘cabinet to be broughtl A

‘ 'f:.‘;; ‘ffThe development of ‘an; attract:.ve area 1n 1tself :LS

‘ :;‘j not enough S}nlth (1963) marntalns that "the teacher who o

\
‘.

:ls most successful 1n developmg an lnterest J.n. llterature R

-l
T‘ '-‘ -

/“-;

-;;'-”to the pupJ.ls whom she teaches. Thrs I.S qualj_.ty

,wh:l.ch teachers should cultlvate 1n tbemselves" (p 414)
e ;" Although an 1nterest1ng readlng center and an

"--y'enthusa.astlc teacher are important to the creatlon of an ’

“. reader... ‘Sheiwes ‘should be wide and deep . T " s

R L -.its sales appeal is. lost.. ‘Some ‘bocksy  of r:- '+ o L. bl
S "’.,:_:;;;." x La 'cour,se, are dlsplayed flat on the table, ' Lo

b out on Specral cccas:.ons. (p. 7) N T DR

is undoubtedly the one who, herself 1oves llterature, 11ves

""',",';'literatu.re, apprec:.ates llterature, and conveys her enthu51asm LS

, .-. . R
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enticing reading atmosphere, other phyaical featu,res are

o ) also siq_nificant Huck and Young (1961) state that- ‘-

Tt

. the. teacher [and her pupils are] ‘ _
'~ ' also responsible for developing dramatic

"

g',"to excite children s interests in reading .
A . . THe alert teacher . . . [&nd her:
S e pupils] collect. objects, models, dnd - o
L . T figurines. ‘related to children's: 11terature. e
.- Intrigued by, these obJects, the Se e RN
., [children] may- beécome interested in, 5 P
‘.. reading, the accompanymg books. . .

".3'_:: To attract the attention of children and " LT
S Do i ko -gtimulate further ‘reading, bulletin . e

'.vr-_iboards and displays should. be. changed

v, .’."l‘,»

- 'l'ime 1s another important factor in. the fostermg

\~ UREE

" .bulletin boards apd’ eye-catchmg displays.; . _~. o . SR

frequently (pp. 38 0-'382) : : ' "‘3‘ .'1“

l
of children 5 love for reading. On this subcht, Whitehead

I‘J

(1968) belxeves that the tirne mus:_ be "free" time..- ;..;.._ |

. ‘ Co] : ;’ .
AT .‘Free t:une from regularly schedu.led reading e

o e instruct;.on, during which - they. may seleot _
.., ... n. and read a book df: their own 'fres' choice. .
0 4iev .o That is,; theichild is'not to be.made dependent
ot upon the teacher for. his choice &f reading - -
C. - matter. -He 1s to be’ perm:l.tted -to make his -
+- .., . choice from among the. hard or easy, fat or
of . thin, hardbound books or paperbacks, - Ahd * ..
.- he 'is.to :be allowed. to read the book in.its '
entirety, -or’ but -a few pages, at . his bwn R

\G o ,.rate of. reading. (p. 22) RS

o . . L. oy
o . -

'.Herrick and Jacobs (1955) agree: that "unless time 1s avlan.l-‘ e R

S —~—

ST "-'-"‘:'able for carrying forward re ng at school, no amouﬁ't of

N

‘ -admonition that r‘eading is valuable will .unpress children_, -""

3 s ‘,'.Only when they are proVided time unhurriedly to explore the

'inspirational talk about the delights of read:l.ng for fun or

-
e
+
+
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< -wonders of prOSe 11terature do they really come to know .‘, E

o ,tha.t read:Lng J.S asjoyful experienice" ' (p. _207) - Carlsen (! .

. (1960) reiterates the 1mportance of- tlme for readnig, when S
SN _-7-jhe advises teachers to prov:ide tune, lots of tirne for .:‘,f AR
. Ltie Ll O ‘ 1‘,‘ . ."; . TP . ")
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reading during the school éay" (p. 134). - o .

The development of a warm and inviting ernvironment

in which children are encouraged and stimulated to read, an

"enthusiastic teacher, and free tlme are important- factors

. ;
in helping chlldren to foster a love for readlng. In addltion g

T to these factors, rnvolvement in creatlve actlvitles is . ' ﬁ;j

: o 5another essentlal component. Many recognlzed authorltles {.
i 5lzaf~ ~;;f_:.1n the’ ffeld of chlldren 8 llteratung (Jensen, 1956 Huck & %
1 - im)f**i_Young, 1961- Smlth, 1963 Whltehead, 1968 Chambers, 1971, }

_JArhuthnot & Surherland, l972 Coody, 1973, Sebesta & Iyerson,‘

d ~1975) have wrltten about creatlve technxques to attract‘

,children tG the dellghtfnl world of chlldren s llterature ) ! :':{;
iiaqg to sha?e thelr 1nterpretat10ns of llterary materlals , '_ .léu

iff. S g w1th thélr(peers. On thls snbject* Chambers (1971) malntalns

l~“that “the creatlve act1V1ty that comes as a result of

hl_.', Ao : 1nteract10n w1th chlldren s, books provides many opportunltles
* ’ . .o s - - R .
fg’é'.j~.. . to"exerclse the creatlve, dzvergent thlnklng process. « o o

* . }Each act1v1ty¢enhances the 1L;erature program and provides

Iz e Y

e U "creatlve opportunltles that otherw1se would bg lacklng T

A ;jD(pf 175). Huck and Ybung (19619 belleve that’ creatlveA
PRI - llterary act1v1t1es are-very valuah;e 1n leadlng the chlldren 'L-”
L o "to deeper 1n51ghts and 1ast1ng apprec1at10n ‘of lxterature B

&
IR
— R
oy

(p. ,441)- J; ‘,.'- :r‘. " . N N

Q- f,;, In the followrng sectlon, partnoulér attent;on is-

glven to three forms of creativeaact1v1ty—-oral 1nterpre— '”:. ' v;f

tatxon, dramatlzatlon and art.
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(de"~the chlld—lxstener into, the book, ‘story, or®

a

. 51). Larrlck (1960) malntalns that it 1s through thls

| .o H

o

Oral Interpretation of Children%s Literature

—
-,

~One of the most effective: methods*of “iuring chil- .

(M}

dren to books is through the use, of oral anterpretatlon .

-

actlvities.. In his’ dlSdu351on of such actlvities, Whitéhead

(1968) states: L Y
Good oral 1nterpretat10n of literature,kis.
not separate and far removed from the everyday.
lives of children; it is part and parcel of .
many of theirx working hours;, and .a eontribltor
to their genuine enjoyment and appreciation,
of the whole body of fine 11terature., For .-
. 'boys-. and glrls Ain the ‘schook a good.book T
. needs more than Just ‘a sound plot : and. 1 ter-,
-hesting characters. . It requires q teacher LT s
~“v01ce--vital warm,_expresalve-—go transport&¥5~ T e

. poem itself; stir his emotions, Stimulate. hlS
mind,. and-make hé characters and scenes as. o
-real as the people and places he knows in ﬁ.‘% 7 L
‘real life. (p.'88) = * ; A

: ;Included in this sectlop is a rev1ew of llterature7

related t$ oral interpretatlon actiV1ties.. These act1v1t1es : ,.i

may be used by the- teacher and her chlldren to- 1nterpret

o~

prose and poetry, and to tell storles.:t'

. E ¢

E Reading aloud. Readlng aloud 1s one of the most .

powerful charms a prlmary teacher has to 1ure children to

‘books (Arbuthnot & Sutherland 1972) and to 1ncrease .

chlldren s appre01atlon ‘of llterature (Whltehead 1968,If

{ I -

p. 89). Dletrlch and Mathews (1968) state that "some of :

(:.v

the rarest moments of rapport and the most meanlngful flashes

P

Of}lnSlght have come durlng read aloud sesszons" (pp. 50—

’ -».

I3

vehlcle that primary éhlldren truly learn to realize the g

e T,

a '
, oo . . ) - . _ o
| . - e .
+ [ . . . ) . / . . s " N .
. .o . . . P n
.
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. Pleasure and satisfaction hooka have to impart-to them

-

(p. 4). - ) - R
L Huck (1971) belleves that "ghildren should hear
many ltories before they are’ expected to read. As they g
discover that hooks can'produce‘enjbyment, they gradually
~develop a purposewror iedrnihé.to readﬁ (p. 39). Smith

-(1964) mainta;ns, however, that. -U,f PP S
the readraloud act1v1ty'mmst not termlnate
. once: chlldren begin to read, but it must, be
< continued.'so- that,the . Chlld ‘en' may retain f
.their ' enthusiasm. for what ' ew [theyl? may )
be able\to read for themselves once the" .
- skills of Feading are mastered. . The kinds *. ' -

: ”’of material, and the- challenglng vocabulary
" 1°and -ideas of the pictureé books are often

RARERE '-f, ' beyond the sklll of ‘readers; Yet - [theyll

materlals whlle . .‘; [they are] learnxng

. to read, the simpler storiés of evéxryday -

"life which are controlled in vocabilary to °

meet the needs - of. the v [beglnners].
Huue (1968) holds the same philosophy, but states further
that reading aloud must be "c0nt1nued 1nto hlgh school—- .

yes, even 1nto college——for v1a oral readlng the real
essence of 1iterature comes through“ (p 19) .. ]
AR 1% is ev1dent; therefore, that readlng aloud must

" be an activ;ty which recelves ample time durlng the school

e

“to the children in .7Lﬁ. prlmary grades should be a part of

'?each day s program (p. ) ,'_~ _ -ﬁ“: o ~.~’, o
' Arbuthnot and Sutherland (1972) and Cohen (1972)

U -Qprogram. In recognltlon of the value of readlng to children ‘

in przmary school, Smith (1964) states that “readlng aloud B

00"

~5.agree that reading to chlldren has several values. ‘Arbuthhotipjf

*
o
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and Sutherland (1972) state the following values of reading '.

-_1—, . . . }ﬂ‘l

, aloud: " ) : ’ ‘ L . . N r

N 1. It persuadés chlldren to undertake the . o
A ‘ triAls of learning to' read. 5 . . * I

3 - o 2, ‘It lntroduces them_to a wide variety of
B -7 quality literature. o o .

o S\G, It makes children curlous about what is .
T e .. inside a book. and. to feel glad when they have
s R - found out. - - L e -

Y O P TPTRI, TRy ™.

2y ‘ O 4. IE. develops chlldren s powers of aural _ . t,.f%?
¥jj. ' hQOmprehension., .u:j'b = ; S L AT R (PR )
;{.\ : RIS . 3

NEERE ST tﬁ?ffﬁs It exposes chlldren to the tune and cadence.;ﬁi@::ﬂfﬁﬁ*ﬁ:ﬁﬁﬁn
S T RO f;of English——such Engllsh as they ‘may | not hear - T St
~“=on the streets or perhaps even 1n thelr homes.-.fﬁ‘H-"u o

1
v
[

N

.G-a It allows chlldren to hear and enjoy Y
S QLo T ,flstorles and poems ‘they .cannot yet ‘fead for : RN O
. <. o . ' - . themselves...  The: well-read story or, poem ' : S
e LT _ '£i118 the gap betweéen" what the; chlldren can’ R “
S - ‘ - ' read and what they would like to read.. The . = - SR T
. - . ., .story or rpoem acts as'a stlmulant to their S I e
SR ' flagging wills by remlndlng them of: dellghts > y ' o T
L - L that awalt .them. A , ) [ o

e

© 7. It exposes chlldren to types of'llteratule . E N
) i " athey might never read. for themselves, but find A e
» -+ Jelightful when they- listen to thém inte ~preted’ ’
. .. .+ - by someone who understands. and thoroughly enjoys T

" them. (pp. 650~ 651) el , ) o R

o - /..A" 'Q‘B B Sebesta and Iverson (1975) belleve that the sklll ; :i , .i\~ },:;

i”Of the reader £’ brlng "to llfe and v01ce the exact words. SR

gi ?‘~“fff-““ of the author" aepends a tremendous amount on’ the enjoyment R --%‘..
'E;:f :'; .3p~ the reader has recelved from the sto&y or poem before she '-}"', L&fﬁii
;&';'fo‘ ~'g?reads 1t to the chlldren (p. 461) In thls resgect"‘-zilt;.ﬁn..‘ﬂrxféﬁﬁi
fér . ’ whltehead (1968) states that “enjoying the story herself I j"~w..f

A . o

R - s the f1rst and foremost virtue that the oral 1nterpreter h: e R

» .

"y of literature can possess. If the reader.belleves 1n what K

¥ P 5 Lo b
_fj‘.}gj ] ;',she 1s d01ng-—1f she reads w1th enthuSLasm—-the chlldren a3
1 - ' - o~ - L s h . o RN Y SR
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‘& . . - ) ’ ‘1 ,
Lo ' will sense it" (p. 99). Sebesta and IversOn (1975) suggest g

: r o K j.'that the reader must be concerned at the’ same trme with :2! I L

"useful read—aloud technlques if she wishes to 1mpart a . ..azg k

.".‘ N E. k] . - _; . L. . . ,‘:
1 o o llterary experlence to the chrldren. Such technlques,:which S
K 3 ’ requlre sometlmes conCentrated practlce, 1nclude- " B 'f
N . - 3 -
23 P Attentlonmto vocal qualrty——plannrng _ gy
2 _'xhow and where to ‘alter your’ pltCh and loud--- SR 5
. g'}f'r‘; IR ness to hlghlight qeanrng. e WU SRR IR PO &
N S v e Vo 'w~.-'u R A SIRUT SR o
N N . ,?ﬁfé Varlatlon 'in, rate-~planning where to-. PR
SR o - ;‘ﬂaslow down - for . empha51s and where' to. glrde Y
Sk e ' 'ikialong qulckly to glve the feellng of - actlon, B
"‘: {:‘ L e . ./, A : ' ' . : : ) v» ‘ ' . ,‘ .
PN E .;v3‘ ~Usage of pauses--plannlng where to ~“f&§;i SR TR &
s Q:.t‘:empha31ze what- 1s to follow. (p 466) TRl el
SO } \

'Iverson (1973) descr4b95 the 1deal srtuatlon as ""Q‘m]‘

.o .
1-‘_." LY T

o
. .

‘ . whenever the teacher reads aloud she "reads as 1f there

} - ‘ were np h gher Joy.‘-The v01ce respon51ve to literature . 1ﬁ )
};i fﬁ.-" f'-: holds all of 11fe. laughter and sadness, exaltatlondand "5' hﬂ:“‘h |
’.?‘~‘~ T 'despalr.~ The- llsteners hear the v01ce long after, ‘and it :ff -
{ -;vhelghtens all thelrff&rther readlng" (p "332). },The effec—.ﬁy' |
: . "\, ﬂlyﬂtlveness of such readlngialoud w111 be: evldenced Sebesta L 'a;filq%
. . .

ook ;,Ah:nﬂft'. and Iverson (1975) belleve,by'“the lncreaslng des1re

'1!%;-"i}f.“ chlldren have to read aloud themselves“ (p 467) .}t}g:ul*.”

».E'_,hff 'f,fhf“A:j“{” That all teachers may 1mprove thelr ablllty to

. read aloud is emphasrzed by Wh1tehead (1968) } qlﬁfx"{ f's;”:‘ﬁjy7;5?

' fwh-“.;'ff Readlng aloud 1s an art whlch every teacher N L :
.+ ' can master. if .she: truly belleves 1n ‘the value s

_.of .the activity. sie When the teacher ‘5”:.;f AT

M

5
E;;-f[gl e o chooses ‘appropriate: seléctions,. properly " el T e
RS T L 'lntergrets’them, and s conisiderate of her - .. ... %,
"E L  2udience’s interests and ‘needs; ‘the- chrldren C
£ e L :
‘

. SRRTR TR £
oy [ *will develop. aglastlng appreC1at10n for gj A
L e T 11terature.,(p., N , - 'kj = : B E
S | v
§ " .8

A - ISR WP RUY SR ST A A




e ks

' hbxthat children should not be nleﬂ because it “helps transmlt _

"}four 1itereriher1tage (Huck & Young, 1961, p.:

‘myiteacher be a storyteller.' Huck and YOung (1951) malntaln

7;that all teachers can and must ultlvate the art and shouldf

"“lﬁipractlce 1t constantly..‘They clalm that the teacher should}y

e ".. appreclatlon for ‘'the. story All. of her own :.

f:'i‘ ~.of 'the story. 'The teacher must bé-able to -
:7j.f : 1dent1fy qlth the settlng and characters .

i the, .more obv1bus, Coody (1973) states the follow.Lng..‘ BRI

. ' ' - - i .
& T, i T . o oE v
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Storytelllng, Storytelling has often bee",lhelied.,
. { ’ . ,
an - -art. Thorne-Thomsen (1966) deBcrlbes 1t as a simple S -'j

v e

:art" in- which the storyteller is the ”1nstrument and the kL
Jstory is the thlng (pp, 28—29). Whltehead (1568) clalms
’that thls art "has given joy and instructlon to chlldren

,"since the beglnnlng of tlme" (p. 103)._rIt lS -an. act1v1ty fg. “.Ff:[ﬁ

+

"'It is imperatlve, therefore, that the classroom ;;1*7"
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Her enjoyment .and’ knowledge of chlldren w111 “:fjri
"“:énable her to convey ‘her enthu31asm and: e T e

..+ life ‘experiences enrich 'her .interpretation- - :f;{i ﬁti

of.the! story in order to free herself to’ . _?'R' U )
L ‘communicate the splrlt and feellngs expressed fw-‘ S
_in the. tale. She is -then able to.laugh:with:’ A
" foolish’ fellows, cry’with the. princess, boast
with ‘pompous. klﬁgs, and share in the trlumph

¢ et good over eVll. (p. 387) {-“f.n‘p‘ e “:éiffjﬁﬂ;fhzﬁ
“’ﬁ Storytelling, llke readlng albud, has values. Amongi;jff'j;ff

o,

lq It’xntroduces the Chlld to some of’ the );bﬁﬂfﬁnﬂ -
G flnest llterature avallable.’_;}g“., “;Q-i“f' e
25 It brlngs to the child many charactersv B S el
WIth whom he can 1dent1fyw, L e T A

>

IR . e S
e T 3.f It creates a ‘wholesome . relatlonshlp CT ,
S ;? between a’ Chlld and an adult. T AL <
; £ CT . g PPN -
~ BRI LA R S SR AR SRR
- . e ” - . . l -



r\ ,,.‘ ,'r" .. . ' ;w_::‘:‘

=N o ' - 4. It'whets’the appetltéegor further 11terary
g S _exper;ences, -and’ creates an’ Lnterest in, readlng..-

'f~“5. Iq enrlches and enlarges the vocabulary.

R T 2 rmproves llstenlngeand comprehenslon P
"Bkllls. Jg“- o _‘_“, ST SN

. . - -
/'., . :

A . B 7. It stlmu ates creatlve wrltlng and dther
A . Q‘creatlve aCthitleS A »\. . . P

A ‘ B.. It prov1des the Chlld with valuah
if”.*;gﬁgf*h'“:tﬁ_~@p'g 1nformatlon and knowledge. (p..27)

The values of storytelllng are reallzed rf the oral

i ’ \

1nterpreter utrllzes approprlate technlques to present the ifﬂ“fgf}if,

(

story.; Sebesta and IVerson (1975) recommend hat the story-irh;

el ,.,

[

R
teller know the story but not memorlze 1t, use few props

'i-and gestures, and use.approprlate v01ce (pp. 472 473)

R Lif*". yi Another prlme requirement for success 1n storytelllng 1s

'».-1—-§-'-'A‘-.‘-.~|p,u_' e 0 s Sgbaionad 3 «-«réi-«iwec.m-,-.-&wmtw‘-' o Kyt St VoA 7 i suitisien e T
., CAR N D R PR LT T N, N

:‘?? : . the storyteller s enthusmasm, Sawyer (1973) malntalns that i
}ﬂf. "one must be glorlously allVe. It 1svnot possxble to klndle J;?%
7i§:‘"“", ‘ fresh fires from burned-out embers" (p 26) .f'f ;:3413‘E~.131' r}?ﬁ
.iéf « e ”J Successtul storytelllng is dependent on’the ‘.': Gl 7: ‘iii
'ﬁ%q selectlon of approprlate storles to tell.. The tales chosen . \jk
}f@ﬁ~ ’ depend on the age and experlence of the audlence. Huck and : }iéf
fﬂi Young (1961) dlstrngulsh between~stor1es for telllng and 'E:
;‘ ‘ -.hfik‘storles for readlng.l They state(that "storles worth the'f”i ;é}
:75{"';2;:‘J[;Ci telllng have speclal characterlst1cs.: These 1nclude a .5:

Ve b i?;':, qulck beglnnlng. actlony a. deflnlte climax, natural conver--a PRI
,,.ﬂJ;*. satlon, and a satlsfylng conclu51on. -13A Some storles ‘3LiﬂfoV317§'
lg;gn;r ‘ should not ﬂe told. If the exact WOrds are nefessary t° - | ..,
,‘;z*”fﬁtﬂ-’convey the humor or mood, 1t should be read" (ps” 337) ‘;?&ﬁigfﬁbf 4
1;;;:nf thls they are supported by Arbuthnot and Sutherland (1972).;.m;5}i{1]
o . : ‘ s e e
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maximum.worth from storytelling, Coody’ (1973) maintains

' that:f

‘ .
—_— »

ke 0 T A great deal of. time, enerﬂ , and,effort c,
Tk NPT - ... are demanded of the teachenr. .‘Hours must be
R A 'p. ‘spent in studylng children's literature, in

g5 3 ] “seeking’ the. right stories, ‘in learning, o
i § £ preparing.and ‘practicing-each’ ‘story for’ ~
BT LA o0 Ty otelling, dn setting. the stage for: story-,.’*
’&”"}r,ﬁjigj';y~ﬁ‘7 -telling,’ and’ in: prov;ding appropriate - AT
R BT follow-up act1vxties to the stories.‘(p 26)
.i.' : I P I C . .I-:. " "
1 'ffr:V‘:~15 There ig much agreement in: the literature that
=ijfhjjx%”. Btorytelling is one creative technique which may develop

b '!": ":,', ', ,,‘., ) ., . iy
f}QﬁUmﬂ I f;_ in children p051tive attitudes toward reading.. Huck and

ST C . ‘ d ‘.
: o Young (1961) believe lt encourages “enthusiastic 1ifet1me‘

R ”_f ' to say th t children,who are not exposed to the wonderful{‘

'&JfJ't:fi7 art of storytelling “have few reasons for;wanting to 1earn

have come. to associate ,with' them. ‘The voice,

:"[f.,f;ﬂfpig;ﬁ'g, " shy,” harsh .whef ‘they..are normally kind@; oo T
AT ‘T_ﬂ5f<,01der or ‘younger-at w1ll. They ‘can try out
~?1M'- .+ ;- language under gréater' stimulation than

. L f?“[-;ﬁ-mere dlBCUSSlOn uSually brings.” They can;
. - - , 4 '(:' ; K e

If children are to benefit greatly and receive the v

reading habits" (P- 335) and Bellon (1975) goes 50, far as,fi"‘

to read" (p.-lSS).-,, uf"“""liVu f“}ti‘ N R l:"ff.“$'4“

' s Dramatization ?l:?f - - , ST U ‘
Coody (1973) believes that "the use of dramatizationfgiﬁfl'-‘
as an educational procedure 1s unsurpassed as a means of ‘
K . _;.
helping interpret and understand literature" (p 42).“. : g
provides opportunitles for the children to~“N'T' , R
; ) .iiﬁiexplore freely the PotentialltJ S: of sound '.:“'t:';fi" =4ﬁ;
& : " -and:rhythm in language that 'is - free from the-j e s
; inhibitions of .everyday ‘speech. which: others ' ° RRRT

ST L i the,play is 'not/they. who are . talking---};;nTI;;T*?”
L.l stt-. ilenti o go-they ‘can’ be. bold. .when they. are’ normally SR

r
.
—_—
.e
N

et m o R 1 B
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' they wlll mlmlc ducks, chlckens, and plgs ‘as,. easzlyuas they K

' mlmlc people" (p. 304) and Co#dy (1973) p01nts out th t lﬂ\
f; :; 'dramatxzatlon is the most natural and Chlld llke means of )

é' ‘:“ expreSSLQn (p;:dﬁﬁ}{}l?f“*;i" | | o »‘ ‘ ,
fi : '_' There are varlous forma of dramatlzatlon‘suitable‘l- . iA.
ftt for young chlldren. In thlS respe t, Whltehead (1968) states\'ZV'
fg; that dramatlc play, pantom;me, creatlve rhythms, puppetry,ifr; f
55; and shadOw plays are the most approprlate kinds of drama-fiufgtlf
R .5 : 5o i L e |
fi” e ifh;f : ' ’ 3 ;
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; exploratlon and emotlonal release.

uff';d ;ig reflect: .and think créatively about their”

i gy
.;-"

[ S UL . P AU S P DL DY

find emotlonal releaSe through :he literary
nactment, sensing’ deep in their-lives the - .
power of literature to .mold’ ldea and feellng. :
(Iverson, 1973, P.
Dramatlzatlon has additlonal values be51des language
In thls regard Whltehead
(1968) poxnts out the fﬁllow1ng beneflts of drama usage'

#t provides an opportunity for chlldren

‘ . 1iteraturé ‘experiences; ‘and . then to express 5-£l'f
) themselves asﬂlnd1v1duals.»3V B _';”;:‘;,J,C:p
- ')2.' It adds a’ new dimensxon to boo s, storles
o vand poemS-;j"" e ERE R oy :v'g;g;

It prov1des opportunlty for children to

,rearn how' to cooparate and. 1nteract socxally

as they partlclpate.,”n‘j _3 ) ‘ .

R 4.¢ It develops ln chlldren an 1ncreased :
'.?f'~abillty to evaluate dramatlc llterature and

: dramatxc actznq_ ' v s o

f_jp.Sﬁa It ass;sts puplls in’ developlng thelr
powers of observatxon and :evaluation in’ order
that the chlldren may "1 ‘rn to apply them in .

characters, plots, the es,‘l and settz.ngs.«, _f_~
(pp. 164~ 165) - Co -

. “
seday
‘-v

Smlth (1975) believes that "d'amatlzatlon does»not always

have to be a story. thtle chlldren dramaalze freely-— S
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”fand as a mode of communlcatlon thh others. COOdy (1973)

'-yafflrms that "through many happy experlences w1th artlstic,‘;"

ey

‘ fwell—rrltten chlldren's books, young chlldren grow to feel

!

'ithat beauty and color areAlmportant to thelr llves and that

I

5books are ever-present sources of 1nformat10n,.Jhsplratlon,

and aesthetlc satlsfactlon“ (pw 841n\ ﬂzyrﬁh',i,ﬁ‘:"rﬂﬂi'"‘

"""" A wide varlety of art actlvxtles~may be employed so

PR

that chlldren may communlcate thelr feellng about books they

, haVe heard or read., A selected llst of such creatlve art

¢.‘

act1v1t1es whlch have proven successful and approprlate 1n

.ot

. R " a0

I.;tizations for'brimary childrén (pp. 43-565l Coody - (1973) 'ff
agrees\withJWhitehead‘1;968) and adds;that young‘children‘ _i
.alsorexbress}themselves,effectiyely through the vehicle of i;
creative*dtamatics;(p§3}46-47); : i

D g y

e -
Coody (1973) states that “art expreSSLOn.as .an ,3"' ifh
'Mfemtenalon of oral lanéuage ;i; is a very effectlve‘means.;e:“ﬁw‘1'3f¥
t;‘;by Whlch alcblld can communlcate hls feellngsxand 1deas to fﬁ‘iw‘ 't;
,7L;others and, at.the same‘tlme,,exPerxence the profOund sense%hléfﬁm‘“?ﬁi
”mirgfof’release that acoombanles creatlve effort" (p. 82) Hubklgyﬁhﬁfh“;fg
mﬁ%and Young (1961) malntaln that art lS a medlum Wthh many . : é:
:prlmary chxldren flnd more meanlngful to use than Verbal 3 - ~§;

N expianatlon to express thelr 1deas, feellngs,~and under-r'il ?
.standlan of books they have read (p 414) | fﬂ
M s Children s llterature furnlshes many opportunltles :i
‘rfor prlmary chlldren tb use art as a means of self-expre551on fs.

e sz e e
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g j;nter;;retj:nij, literature for primary children is included.

6; ¥ : " in Appendix F. e . o T ' o
0 R e, L : F : ‘ ’ . A .
} ¢ ( } ’ ” & .
. " g L f ‘-, B L ) _" .
Summarx T . ) N P g,

Children s deslre to read and thes.rr chat:.ve

' potent:.a.l to express themselves verbally and nonv‘erbally
4 -h " a T A'. . .ﬂ.t Vo __,..x--"'":"

; are largely dependent on: the- v1§£azij:,and_-eXC1tingf 1:Lterary

-,1,— . 3 - e

e envmronment teaehérs prvade for them... In add:.tiom. .the* -‘

‘ chlldrln need t:.me and 'encouragextnenti towseie‘ctand explore
11terat,ure :of_ che:.r own chdice, oéportunrt:.es to l:.sten t.o :
.well read “or told .storles and poems,' and opportunltie-sr to
I’ i share and 1nterpret what they have "heard or read, througl':
, T cré,itlx;e means snch as dramatlzatren and art.activa.tles. '
| . " s BF "'____ N The Place of.. Chn.ldren s therature :"',"-." &
» _ e WES i in the Reading Program &
-:'.13 ‘:, .."" ,The body bf research related to the use o,f .chJ.ldren 's, e ;
= llterature in dex'reloping' posJ.tive read;:ng attitudes :.s’ ' T8 I
ol ' llntrted It 15 ’ hovmver, 'pos:.t;;r’e :|.n nature, Thn.s sectlon ' O ;
.‘reporte a number of st,"-‘dles .wh:l.ch affrrnl the :ef.fec:tz.vefne‘ss i “
: of ch:l.ldren 8 llterature 1n foster:mq pos:.zl:.ve read:mg . -'..5': e .
N 4. ’ . . 5 S { BTy : . I -t g0y Ficd
I:.'::..' .. attltudes. ey B o - ~” ey bad O - il W R
! o Ry @ s Py, RL o toa ".r*': W e SR s S L R o j:'_
V g Attltudes andichildren s Literature P "'-'.'_ SN TR o I
e Lot SO o - W R TR IR, R
= Accerd;ng to W;lson andeall (1972),, one_ determ.mant g’-_'
S o, .- . .,l:_-.n . .'. o .,_' ; ,,,:...‘._.',.
e 2 ~ of response 1n any learning s:.tuat:.on J.s ,attﬁtude (p\. 221) . ‘
~ . “ - - - ".’: . _ l‘_-.'.-.. . . ‘;-:;_“I‘u ‘ { ,,, “ .
o i ', ; ' ; :; <~ ;:,;z_ .
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. ; ‘“,' : ‘In'this regard, King (1967) states that the c ild's attitude’ ‘
‘1{: . K F , l"is of prime 1mportance in 1earning to read. and' An. estab-~
.Qf?ZA '! _ | lishing habits of reading (p. 312).f Burns and Roe (1976) ;
f:;:, B 'Fagree that attitude is one of the affective aspepts of the ‘ )
L‘%'_ 'Lreading process which influences "the enérgy that children'w -
:fig']~ - Aexpend upon the reading task" (p 10)." ‘ AJ_; L
?:j;ﬁd_{ '77:’3:; Sﬁ&ivner and Scrivner (197£) believe that attitudes‘iﬂ iifi?
i'ﬁgiﬁ‘ | - .g*”do‘not deVeloPiautomaticaI%y as children learn the reading S :
; %2Lf.ﬂftf;ﬁi skills" (B 55), thus, opportunities must be prov1ded to', .

WD 'f'fﬂTdevelop them.. Klng (1967) also agrees that attitudes must

’-“J:;.,be developed or modified with experience (p.ﬁélé) Witty

-
e it o it b A R S b

L e e b e

'ixjet al._(l966) 1dentify jhe role of the schooi in tris regard.

‘ﬁf.g*,,,.{fi":.?, They maintain that “a maJor respon51b111ty of the schooL

: S ‘;:{l;t. w111 e to pro;ide 51tuations that w111 maintain or ff,ﬁff(j}7?*
:;itéiftirffig,.i?lengender favorable attitudes toward reading" (P ]127) ; w‘- | E
’? - "reccghition of the role the school should PlaY ‘in deve10p1ng *E
i ‘:..,'attltudes, Jones (1971) states that the S°h°°1 must “‘ake |
| e .
Tﬂ;ff‘:?%ireading important to the child and expose him to 11terary K

:ﬁgexperiences which bring success (p. 234). wilson and Hall ‘llidg'“

I - o
'3(1972) write that "a child who experiences pleasure and hw

ﬂfenjoyment in readlng w111 be more likely to deVelopraVOrable zﬁﬁfhﬁ;

Ifattibudes toward.reading,‘hJ W 11 be ‘more. likely to. devﬁ}op o
”fzii'the reading hablt'" (P- 221) ' They also believe that .
:‘T.ﬂlfﬁ'g,.f*'Children s literature materials, which are used primarily 'Ajj~}£fff
l’hzat'}ﬁhf?;for enjoyment may do more to develop favorable attitﬁdes iiﬁj;;ffffi

) :towardaand 1nterest 1n reading than do 1nstructiona1

materials desxgned for developing specific skills.
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F R Experiences w1th books can T stimulate a de31re to *‘1 AT A

S read". (p., 110) Pfau s study, .c:.ted by wulson and Hall B {
’ %}::,.: ; 11972), was an experimental program w th pramary children L o
A U.j':-;_ where an inten51ve effort was madefto create a’ reading 7 113 ‘;;‘Vri

environment and encourage recreational reading through a. - i.. DU

S P ‘1.

thirty—minute period devotedwto act1V1t1es w& h. library

"17 . s

books"h.‘

? /.

Pfau concluded that the children in the’study

* l

i

-

=K

1mproved reading achievement and a more p051tive attitude-"7

\."

showed~f?'”""

;; toward readiﬁg when the 11terature program was followed ';Yfﬁf

‘gj iﬂ, i u“(p. 222)._ Healy, in his study on’ reading attitudes, cited .

'ﬁi 7}-} L ﬁxthp Wl#SOn and Hall (1972)L,ffound that 'favorable attitudes = .
@éal 1f' produce 51gn1ficant achievement and more-reading'"’(p 184) Aid
W}E- ) Burns and‘ROe (1976) agree that‘there 1s A relationship ‘ :la 4"}
T?j % %between attitude and reading achievement, Pthat 1s, gpod B 1
? ..hif 7-. attltudes or feellngs about reading enhance readlng achieue- }"> ‘

- :‘5; ~ﬂ; ment,,and, 1n tnrn, good achievement 1n reading enhances'j'ﬁ“ _ B
E {;1 ' better feeiings‘about reading" (p.,408).;1;~2ff}}€}‘_?}ﬁff'*?f,f | ¢ i
:5;‘--; Té:.;}ﬂdfﬁz, It appears from the llterature presented that S T
'; ‘;? ia;fchildren s 11terature can play a v1tal role in the develop- . i
}; ‘jf:iment of po51t1ve reading attltudes.v’i‘hfﬁﬁ"ffﬁQ‘idfjﬁéli”’ f‘ B

e i{??dInterest and chlldren s Literature ; - ; fi ;

o ?fj(p.-221)., Smith (1963) stﬂtes that over 31xty years ago Ewg
b {jthe recognitlon of 1nteres ‘as.a ba51c factorvin the o e
i '.f . f;learning process was emphaSLZed by the noted psychoIbgist,,\?7f‘ R :
B RO HaE R RN D TR TR

.',_:. o r.[ “-' '] ...'I{:.' .
ﬂf,ff ¢ R

f}another determinant of response in the 1earn1ng 51tuation

en i G5 ﬁkfm\”"‘ o
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intdéest is a vital factor in learnin%]hOW to read and in

7Tpromoting pOSitive attitudes toward reading.

.f!interest is stirred, and, they can»best be taugh%‘reading
.”“5i£ interest'is the keynote (p. 182).

ATread/hq enjoyment, and reading usefulness.:

:iHe reports that "we inow that education in reading is only

'““fcontent 1s of cruc1a1 S1gn1ficance in the process of learring

i . A . >3 ” 7 X o
: .l L it L AT
H § " X } -. - -', - . P l ,‘ .
. [ . . R - O
S ' s
¢ Y r . coU 44
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She allo claims that even today the psychdIOgists
a:e ltressing the powerrul influence of interest ln learnlng
(p 409)~:
ltltel that "it is probably now uhiverselly admltted by

’eompetent persons that children enter with more enthusiasm

und with a higher degree of success into &Cthltles, whlch, ‘ e
to thom, are intrinsically 1nteresting (p,.24) .-:QG;'ff""‘

”;jﬂ' It may be inﬁerred from the above statements t#at,

Spiegler (1956)

'fdbelieves that beyond a doubt, children Will read lf thelr

v

'*,that ”interest 15 the touchstone to reading achievement,

‘ I

It 1s¥the

v

‘-’genorator of all voluntary read ng activity" (pl 408)

100 " ’

. ja relult of a number ofeAustrian research pro;ects, Bamberger

:lregard Smith (1963) believes that interest ln reading “must

I'e

Busch, quoted by 21met (1972), agrees "that

} ,_,/‘.‘3‘ -‘,',‘

\'\-, . . L e T L0 . ptan D e

@

In this respectq Rankin, cited by Brooks (1971),:-“

)

“

Smith (1963? maintains'

IS LT
n(1974) reiterates the importance of interest 1n[read1ng j~a‘;~-

‘v- A

”5luccessfu1 if the interest of the child can be*secured"4j :;fz”}‘

- N R |
‘:-(p. 3). Lol e R IR s
i; o Interest in reading requires nurturing.. In thlS~ f‘l'

‘“ﬁjbe nurtured w1th the substance of appropriate content ‘Q:iﬂ,t;ffgfﬁe

" (p, 409)

I ¥ T O
,tto read, and that interest and relevaﬁce are significam§~/"r e

.-ul.‘
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%

content variables".(p. 19). : .

4 (§ It seems sélf—evident that story conteént of interest

tb chlldren would fa0111tate the process of learnlng to read

Since,the basal reader is the vehicle used w1de1y to introduce

[ >

children to readlng,‘lts story content must appeal to their
interests.‘ There is some reason to’ belleve that thls LS /
not always the case. Smlth (1962) researched the comparlson

of flrst grade prlmer content and free ch01ce llbrary

: selections.. She reported that the preprlmers and nrlmers

...‘. . ¢ . ] i

wh;ch the chlldrenjwere requlred ‘to. read and whlch.were e f“l';

supposed to- stlmulate an lhterest and esrre to readhdld not - ‘u‘v —

really satisfy thexr readlng 1nterests as shown by thelr ‘ ‘_’. S
free choice books. Of thq twenty—three chlldren ‘s ‘interest ' 'Q_

»

-
Tategorles rdentlfred, the preprlmers and prlﬁers lncluded

-only eight of theSe categorles in. thelr stﬂry content (pp., L
1 . . . N o .
202 -209). o ' . o .

1 o/

Blom et al. (1968)(analyzéd the story content of

Y twelve prlmary readlng textbooks usad 1n the Unlted States. - L
They4were "impressed by the restrlctedness and 1nappropr1-~

‘

ateness of prrmer content -in relatron to the develOpmental
rnterests of the frrst grade Chlld An extreme dlscrepancy

%as found between the actual llbes of chlldren and what was‘ oo ’

? LN
£

deplcted in the story content. There was a predomlna

‘ a

. of pooriy eflned sex roles, an emphasrs on mlddle-class

b -
s .

suburban settlngs, themes of a pollyannalsh quallty,
regressrve emphasxs, and a tendency to denrgrate the B

masculrne role" (Zlmet, 1972, pP- 28). B dnéfz'l 'TJ‘V .

.
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BN that the use of children s literature can prov:Lde appro- e ,

L Program , ] / I -

46

Wiberg and Trost (1970) followed up the Blom et al. (1968)

investl:igation by comparing the content of these twelve first |

—_— R

grade primers with the content of 639 fir.st graders' free

choice library selections. The resultmg data supported
strongly the hypotzheszs that the séry content Of a group

of first grade library books would. ,demonstrably differ from

t.he story content of a group of prlmer stories (Zimet, 1972,.‘

It appears obVious from the fesearch studies reported L

’ "y

‘priate story content suifted o, children s interests. & In

this respect, Sm:.th (1963) believes that children '8 literature

can "“tap dormant springs of interest and keep them flowing

in ever w:Ldening streams af reading enjoyment and usefulness

¢

(p. 409 o Lo el o

Other values of Ch11dren s Literature in the Readirg .

Maintaining that children 8 literature plays a -

~

significant r'ole "in the. aoqu-isn.tion of~,. and readiness for,

‘reading skills, as well as the opportunity to exercise. those
skJ.'lls ’ Chambers (1971) refers to. his survey of a body of
reSearch on, the ro].e of children 8- literature in reading\
,"skill development. ) Based on hlS survey, he draws the b
- follow1ng generallza‘tlons" Co B R
D ¥ ‘Preschool language (vocahulary) development
is J.ncreased sz.gnificantly if{ children are‘pro-- ,
vided a rich. experience through childre,n -8 books.

_ ‘Oral reading to. young. ‘children and.:mich dintar—-
& acf*ion w:.th p:.cture storybooks are advised )

",, r.. ‘r
i , 2
. k
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2. The relationship betwéen oral language -
and reading has been confirmed. Oral language
can be enlarged and significantly enhanced by
interaction with chlldren s books when read
‘aloud. - .
. , S _’

’ T 3. The slower the. youngster :.s in hlB /

acade.mlc progress (reading), the more diff:Lcult_

o ' A , " it is''for him to.deal with words in isolation

i,-unrelated to a meanlanul experience., Vocab--
W ulary . is thus 'learned best in’a context of =
-.'emotlonal ‘and - intelléctual meaning. ‘The =~~~ . ™
children's trade book is a good source for e
“%his kind of learnlng’ o

PR 4 ' ‘The advanced reader 18 better able o - Lo e
/ LT achieve greater growth when chlldren g" books W
ol . ... are.a'part’of his read:Lng program than he may ’

"__"ac}iiEVe from a basal program alone.“:., EREC R L

( - 5, Because of the emotlonal :anolvement that
T ‘occurs ‘when--a- youngster .reads ‘a book of’ his -
“,chmce, his use  ©f context. skllls often over-
comes what’ appears to be- problems J.n other’ )
o _ readlng s:.tuatlonsr L C Ty -
6.' Because more" read:.ng is done ‘when ch:leren s
..books are a' part of: the read:n.ng program, skills -
.are given an opportunlty to,be used more often.
They " thus. are more likely t0 become.'a pari of.
- the chlld's collectlon of permanent read:.ng
tools. , L - s S .
‘ o Because boredr:Sm 15 less 1ikely to occur
.-when a rlch program of 11terature is ev:Ldent
.-in a read:x.ng progranm, Jattltudes toward learnlng
Tto- read J.mprove s:.gnxﬁlcantly. (pp. 10-15)

Ifn recognltlon of the effect that the reaﬂmg aloud

S
Aof ch:leren s books has on ch:.ldren ‘s language development,

?

TP W:Llcox (1971) reports that in 1955, Ruddell "follow1ng a L

-

' rev:.ew of studles on language development, felt that one of

the pr1nc1pa1 1mp11catlons was the language model wh:.ch the .

youngster enc‘ountered, whlch was of great J.mportance. Th.‘LS, '
"~ he. felt, emphas:.zed the value of hear:.ng and read:.ng of

o : children 8 llterature and part:.c:.pat:l.on in- storytell:.ng and :

1 -

RN

4

-
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by the Plotn (P-G) o K & ] -.“'\.‘: ‘X,;‘ _,“' . . ‘. ‘ K ‘ '. ...,' . '_: .

2 and readlng, Wilcox (197{*
S wrote about a program for l guage development through

l:.terature wh:Lch was' pla/

a highly effec
‘ a.nd promoting growth i'n language att:n.tudes,' SkLllS an{

: '.,a'bilit:l.es- (p.,_ 14)- Lyons (1972) in a study to exanp,me the

.‘readmg achievement of f:.rst and seccfmd grade chlldren
' reports that "both reading to chlldren -and prov:.dlng them'-
w:l.th increased opportunitles to‘ use language and :x.nteract‘ o

‘ :wa.th adults are recognized as effeot:.ve techniques 'for

freading (p: se)

P U R

discussions" (p. 2'3_) - Lyons (1972) states that "there is
a groving amount of evidence which supnorts the effective-

ness of reading aloudf to children as a metho_d of inéreaaing

-+

language maturity and read:.ng achievement" ‘(p. 60') - Bamberger

(1974) agrees w:.th the above findings when he states that
# ‘ S
"by listening to excz.ting storJ.es the child" s vocabulary is "

~greatly expanded through a, wealth of context #lues offered ‘1, BROES

\ . '\/
N

/a» LR oo Lo T

In regard“to the rela A%< ;Lp between oral language

:

4

especially for 5pan*.sh-speak1ng
ch:.ldren. The plan was’ to stimulate their language env1ron-' '

ment by a heavy emphasxs on ch:.ldren s llterature. The

P -

data reported supported strongly "the Literature Exper:.enoe 3
Approach to LaIguage Learnlng. ThlS approach emerges as . -

ive program for young children J.n stimulating

\

ffect of chlldren s. literature and oral dz.scuBSJ.On on the R

. ‘: { .~‘ . K

bu:.ld:x.ng the language competence necessary for success 11}' :‘ P B AR

I -
4 .

i
BN
,..fv,-n"r'
-
.

\
Y
i

] reports that :m 1967; MacDonald \

o om
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Porter (1972) reoor’ts on CUlli-nan',s‘frev-i-ew of"
g research, studles, .1966 1972, how:.ng the effect of. chlldren 8
t . B literature .in children s acqu151tion of readlng skllls. ®
T Her conclusmns 1nd1‘cate~ the. effect llterature has -on
" . . ’ [
& a ' chlldren s read:Lng, composu:J.on, and language ab.LlJ.t:Les.
i L --'-1., Teachers .readn.ng aloud dally ls ;
o ‘associated with:a measprable increase in L
i e e -chlldren s 1anguage ablllty S ‘, DR
o ; o .7',‘:.'2. : Stor:Les read aloud to chlldren help R o
,x,%-._i, _ Do _‘..'.'them to; draw. inférences.at a: hlgher level : SRR
i Ll el . :.;+ than'when' the chlldren read, the storles to SR N
LB A '}themSelves.-__., R A ORI . ol
o R '-,3.~ A spemal program m llterature u.'s:l.ngT~ t
i : - oodadly oral: reading by teachers has a s:.gmf:.cant s
e i v .-effect on ch:.ldren'-.’s readlng ab:.l::.ty. SR e
5 B ' B Chlldren are able to read beyond thelr
: mastered readlng level when they encounter
.' D -hlgh J.nterest materlalﬂ T ST
. , . ”5. Competence if- combos:.t:.on and increas:.ng ,
o . . .mastery over.. syntax- dévelops. from a. c0nt1nu:|.ng } '
A C Lo -, . exposure- to la.terature ‘of superl‘or quallty. ( )
S ‘ oL (pr.1034) . S taT T A N
i ’ woe ', ~The results presented 1nd1cate tha.t cm.ldren can
- - - ’ - ! N,
. -"_ mcrease then‘ read:.ng, comprehensmn, composn:lon a.nd
- language sk:.lls through theJ.r mvolvement with' chlldren s -
N 'llteraturef Through their oral and sllent partlclpatlon
) L L ; “w1th books, the childremhave opportun:.tles to practlce
these sk:t.lls.r In thJ.S rega d Bamberger s, (1974) study to :
identlfy the readlng behav:.o:e, readlng J.nterests, and , .
. " s \ N «;' /A' '_.
ead:.ng attalment of ten /year~old ch:.ldren reportsl‘as,

. . P

' one ‘of" the conclusxons. * e

/ . - S R
SN that the effect of practlce necessary for . /
. reading. _does not . derlve from systematic ..

i drllllng of the var:.ous readmg skllls. W It

[ e ~,.". . "_’.' L . . B N PR
. v . or . R .o e . . . . .
- § B LT N
! AR - . 2=
. i 1
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e T . . - : -
e T e PSS RS e
IR RPN R IO ) o
Ly R AR 8 E—‘"\t" R . [ Com




I '..‘ ployed profltably fiuring 1eisure time" (p. Sl)

-~ . . - : -

certainly does not come from repeating
rea mg of" short texts from school readers,
‘ . bu that it is rather there-'where the .
' . childre ve. feally been lured into read;.ng,
) where educa n in .reading stems. from a-
. ‘ lltera’ry source' in the form of ch:.ldren s . o
‘and juvenlle books. (p. °'5) - ‘ ) -

- pfau (1966) ,claims that one of the i.mportant personal )
. gains ch:L]Jdren recexve from thez.r part:s.c;pat:LOn w:.th ch:.l— A )

dren s llterature is that they‘ "are better able to form

. N . PR

(s - . "

‘ certain attltudes concernlng readlng They tend to. v1ew R ‘.

i W .. - D
. . RN .
. A B

the act of readlng as a more, usable’ enjoyable Sklll, and

they seem to understand more adequately how reading can be "" o

. ,_ e T R e L [
d ot L

N

ChJ.ldren g desare to read 19 d»ependent largely on

'y

N the:l.r att.ltudes toward readlng and thelr J.nterest in readlng. .

To stmulate these att:.tndes and 1nterest, appeallng readlng . fi

material must be avallable for th.e chlldren. i The Juse £

chlldren s llterature ;Ln the classroom can prov1de J.nterestz.ng

Ve

story content and can foster 1n chlldren pos:.tlve readlng

attltude‘s._, Chlldren s 11terature usage can also expand the

readlng,,comprehen31on, c0mp051t10n, and language abllltleB

of cluldren. o
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CHAPTER 3

METHODOLOGY . |

it et o

- Introduction o o S

L 'l’he purpoae of thTs prOJect was to select and J
implemént challenging and :

enjoyable reading act.witz.es for
e children wl'Lo had encountered diff:.cultles m 1earn1ng how

" to read These act:.v:l.tles were desi ned to st:.mulate and

‘14‘.

develop posltive readlng attltudes :.n these chmldren.

‘,A

Thiu chapter descrlbes the procedures wh;,ch were '

' . followed by the .Lntern in dévelop:.ng and :.mplementa.ng th:.s
‘ pro;ect. (1) identify:.ng the chxldren, (2) creatmg the ) A

i

readinq envxronment, (3) {organizn.ng for 1nstr’ﬁction, '(.4)-,‘;"" : ':.'l N

lharing and mterpretlng ch:l.ldren s, l;terature, (SL expanding

o

) interests J.n ch:.ldren s lxterq«ture.‘;‘.‘ | ‘ : \.,4;;‘?;.‘.;
Choet s e zdentificationiof Sample | o0l e T
U T 'rhe sample of nﬁlne sub:ects was chosen f.rom a R
! B population of A70 pnmary ch:leren of ages ux and seven. ’
; The sex and age distrlbutmns of fthe subJects are shown b
in 'rable l. L ,; R T R
S i ' 'rhe following 1nstruments Were used to 1dent1fL e S

the sample for th:.s prOJect. S _ ‘f. ": i R S
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TABLE 1 ‘ '

: C ' -sex and Age Dlstrlbutlon of the Subjetcts

o Age * _ '.
0 'Sl}bj}ag?l, - I S ’
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AR ” e 0 e Readlng tests . SR e
' LTl LT, d. Gates—MacGlnltle Prlmary Readlng o
- . v" ' ‘ A o S ‘< . Lo . ’ g
P L o b.; Durrell Analys:.s of Readlng leficulty B
T Test . ;'_3 R ,~' St T
T R -:c"; Slosson Oral Readlng Test S

P - o Intelllgence Tests . S ,
a Otls—Lennon Mental Ablllty Test

R S S ."b. Peabody PJ.cture Vocabulary Test

. L
,

7 .a Ass sslment of Chlidren s Language T R

A Comprehens:.on O U TR
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Medlcal Tests
G ‘ ll The Keystone Vlsual Survey Teleblnocular
. a 2. Audltory .’Pest |
.‘ _InEormatmnal ‘obSer;}atithf '

. . .
. : f , L, . [

l.s Cvla‘s.sroor'n o'hservat'iongf

AL

3% o

L < ) 2. Cumulatlve fi}}es PR _' . L
' ". } .‘_ The) Gates-MacGJ.nltle Pflmary Readmg Test, a group
% , test des:.gned to test vocabulary knowledge and paragraph
‘;\1‘ ' omprehens:mn, was ac}mlnlstered to the populat:.on by three 4
;' 1:,".'\-'2-1""{.--2:._";:5;3"‘.classroom teachers 'I‘hls test served a.s the 1n1t.1.al screemhg—'
. % )) :4.:'-:..‘\.—.‘:.,::“mlstrument ’for the J.dentiflcatlon of the sample. BaSed om the :"I'.;“"_"'-
% ‘ ‘, o results of tlu.s test the nJ.ne chlldren for 1nclus:.on in- th1s ’
i;' ‘ o pro:ect w#}re chosen. . The:.r scores,\the lowest in the pé}pulatlon ‘

vsurveyed are reéordq in. Table 2--, Ch:.ldren at the begn.nni g

i .
¢

: ‘of thelr thlrd year, as\these were, would normally be expected

i ¢

to read at a grade 2 level These scores J.ndlcate that the J

. . 0
- . - .

S 'nJ.ne chlldren chosen for the sample were generally a half to

»1‘

"-‘ one year below thelr grade 1evel 1.n thelr readmg achlevement.-‘

\ ' . ::'_'- , Slnce t e 1nd.1v1dual scores of the chlldrenum the -
| fsample on the Gates-—-MacGJ.n:Ltle Pr:.mary Read:.ng Test 1n<l:.cated R
) !'that the chlldren were encounterlng dlfflculties w1th readlng, ':' - -
4 ‘ | : the Durrell Analys:.s ‘of - Readlng D:.fflcultles Test was g:l.ven a
/ : ' to each Ghlld. ThlS lndlva.duallz.edxdlagnostlc readlng test

R e
. j‘_was adm.u‘ustered by the :l.ntern to help 1dent1fy the. chlldren S»

' 'spec1fic -read:.ng dlfflCUlt.‘Les as well as some probable causes )

| for these dlfflcultles. The results of th:.s test are recorded

1n Tab}le 3
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¢
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TABLE 2

o | :
Gates—MacGinitie Primary Reading TeSt Results
] ) .

Vbcabulary S comgrehension

‘ . :,;-'; R Raiv Grade - L Raw! ‘:'".o Gz.fade', |
: _ Subject EJ‘;: .“S"c‘or'e . l,SAco‘:‘fe | Score -. S:Qé;je":
G T e as e P T
P e e s 8 s
S e g o e
oy D 17 .. 1.5 0. -
. 'E 13 1.4 1 16l
F . w 1 1a 6 1.3
T s’ g1 r 1.2 7 1.4
Eo H 120 1.3 . B 1.4
_ | T 12 '. 13 "’_ ‘ 8 1.4
N v ' The Slosson O:r:al ReadJ.ng Test, an 1nd1v1dual.1.zed test, o
'was also g:wen by thoe l{xlterﬁ to provxde soLe J.nformatlon
1 . ;‘:about the” chlldren s abllltles to pronounce 1solated words B
} ‘ ‘at dlffer:ent 1evels of dlfflculty. 'I‘he results of thlS test- ‘
[ . - .are shown in Table 4.; _ : _l R

N

P " o The Otls-Lennon Mental Abllity Test was admxnlstered.

;f.a.roup te%t ‘was® used to. determine the populatlon s :Ln,tel-

" ] ST 'to the populat:.on by the school' U Quldance counselor. " ThJ.s ,

S TR |
Vs lectual potentlal.- In th:l.s rjegard, rtJ.s and Lennon (1967)
state that the test :Ls des:.gned to measure "the children s
7 : : T L e r_,.‘j ‘ ‘

A mirtin 2t s
e M
. S
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Du:;xell Analysis of Reading D:.fficulty Test Results
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‘ - - _ TABLE 4 .
* Slosson 0ral Reading Test
» 3 ) . ] o - ~ e ' . '
N | z - .
} A : : L R N L BN
; Subj‘etit . @ .+ Raw.Score - . . Reading'Level -
, = ” i ) » ° ) 1 . R - ",‘A - R
." A :, .‘ l O . ‘ '_v ., a‘ . ) .' ,.n'i l’.. )
. { N Ca :
LA

fac]‘ llty An. rejonlng 511}‘1' in deallhg abstractly w1th verlral R

SY'mbOllC, and .flgur‘al test content sampllng af‘broad range

.- fN
fels

l of cognltlve abllltles" (P )"‘ The results of thls test

J.ndlcated that the .Lntelllgence quotlents of the chlldren :’;,{3/
J.n the sample‘ ranged frem 90 to 110, Wthh J.S‘ w1th1.n the )

\" ’ ‘ "

average range of mtelllgence.. Table 5 reVeals the results /.f" |

A of thlS test.": . e ,-: L e T T e ' ;' B
4" The Peabod,Y Plcture Vocabulaj Test' { .‘i'hd'ividual'"."". e
pon- in elllgence test, was glven to the chlldren .m the sample' . ,

Y

— by the 1ntern because the group scores of some of the chlldren

seemed lnconsn.stent Wlth theJ.r observed performance., The R
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scores, recorded m Table 6,..1ndxcate 1; at. the intelliqence
quotiertts of 8Q e chJ.ldren aS' revealed y the Peabody P:Lcture .
J "VocabuJ.ary Teg.t * were h:.gher then thelr 1ntelllgen¢e quot.ients .,: M'
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T e language ’test P Assessment .of Chlldren"s Lajuag_" ;

e ;‘.,, ~ o . --} oo ) . .,“ " .,;"".""' 1 5 u o .
\J ‘Comprehensmn, was administered by, the 1ntern to each c;u.ld o
J.n the” sample to measix;e‘h:l.s receptive 1anguage ability. ' g
"'Table 7 :md:.cates the ch:.ldx;en. s scores.:
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Assessment -of Children's Language éompféhépsiop Results ' - \ - P;i

.0 , -Chronological . © . Vocabulary -  Two Criticdl .. Three Critical . Four Critical ‘ S
v S Y. hAge Coe. ] L Elements: . ~ Elements | 'Elements : Y !
. o ' . Raw., =~ 3§ Raw .- % =~ Raw -8 7 Raw 8 .

_ Subject Year Month . Score Correct Score Correct & Score lcorrect Score correct v

v ®

oy

10 . 100. 10 1007 . 10- 100 9 90

o

l
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lo loo 16 160 10 100 9 90
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\ I e ,
o the sample were generally below the norm. : , }
‘ . In this project, the Inventoiy of Reading Attitude
: iBased on Vogt et a:l., 1963, p '495) was used to identify the
present readlng attl‘tudes of the children in the sample.r '
] Information gathered from this survéiy adminlstered By the
) ) 1ntern ‘indicated that the chlldren dld not generally have a
£ favgurable attltude toward readlng. They dlSllked hav1ng .
to reed ‘or to partunpate in .any act1v1t1.es “that’ requlred - ’
: f1 L readlng. ' The results of tixe 1nventory are.- reportc.l;d in’ Table |
z ) | 8 and a copy o\f the 1nventory is founé 1n Appendlx B/\E;‘T )
k- L - '“iee‘fA.,l ,_  ~€3f3j‘l}i:;' RETENENE )
f}jF ; N :;.n ;:Ai ; TABLE B‘ f, S e
Vf” Inventory of Readlng Attltude Results. ’ - i |
H: L . . ' " ‘ , - - .// . | N
LR N ‘ Question . % Yes % No - - Question %, Yes % No
1 . 55.8 44.4 - i}’ . 44.4 . 55.6- ;,;f‘ o ."_ﬁ‘ﬁ

1 SR I 33.3 - 66.7. o 12 | 55.6  44.4 |

O x 3 66,7 . 33.3 13 22.2  17.8.
i | 4 . 44.4- 5506 14’ 444 55.6 |
el st aaa . Ss6 L 15 i 4als 3"55ﬁ6ﬁ“‘f'*'m¢w.
o 6 66.7 7 33.3°° .16 Co22:2 0 778
‘ .7 _ . “s5i6.  .44.47 . 11 . 55:.6  44.4
b 8.y | ILMX . 18. . 55.6  44.4.

Sol9 o uee 33 o 19 U667 33,3 -

s

10 333 66.7 S fsel I esle




defﬁ%?ical testsgwere'administerea by the school
nurse to determlne whéther or not the chlldren in the sample

.‘ n‘. - . !

g . o _had normal V181on and hearxng., The Keystone Visual Survey

Uk ) Telebinocular was used to measute their visual acuity and

f ! ‘ an audiometer was used to measure theirfauditory’acuity.

)

”-:f '  Both tests indicated. that the chlldren had normal visien
RS > T y
*Pf‘ﬁ . -and,hearlng. Table 9 records’these test results.- N

L]
~

TABLE 9b f°“.f'

TN ¢ K f.;}::7h';': The Keystone Visual Survey Teleblnocular and RO
L, e E ”'. | _': t‘ Audiometer Results ff ' C g- )

AR o Vi?lon . :':;‘l o :j, Heérin§

}Sﬁbjeeﬁ 4 nghE’EyéA Left gye' 31ght Ear Left Ear

,A3}j7 . A 2020 _25/30 ok ok
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8 c .fizp/édf” - ;Ed/épilf‘f _’o;k.ﬁ.’l~f 0K
’ D . ,:‘éokép*k”/'f ?0/30'-"”(: 0.K.. 6:k;'f )
; {'; ‘ ':*;zgqufufi-_'ZOZQQi:Tf;:jio K!(,/” -d\x.;'
P 20730 . 20/30° o K.“ ‘o K.‘ "
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The intern observed the children in the sample on

three occasions durlng their'fegular reading sessions. The

proble s. Durlng these se551ons, notes were made'on the

'as we l as their cholce £ 11brary books. Addltlonal

R ' [

"

1dent1f1cat10n of the sample of . n1ne chlldren and the

‘nosls of thelr readlngfdlfflcultles were based upon the

res lts of Standardlzed Readlng, Intelllgence, and Language

J

Tests. The results of the readrng ‘tests revealed that thej

"1

lnfoJ atlon was obtalned from the chnldren 5 cumulatlve flles.ugw{lf

'

N

’.‘ chrldren in. the sample were readlng approximately a half to“
}-\ 07e year: belbw thelr grade level., Thﬁ results of the 1nte1— o

gence test$ lﬁdlcated that the chlldren were 1n the average wc';;-ﬁ“‘

. r(nge of mental ablllty and the language test results showed

1

B

'-,|,,-,, . .
R .. s

Vs

that the réceptlve language ablllty of seven of the chlldren ‘-~"

* § - (’ ":

by . .

E 4

:’ .
r_gattltude toward readlng. Medlcal testlng 1ndlcated the nor

L I

)
room observatlons revealed ba51c lnformatlon related to the

e N

;

T EE e e l."-lu-rﬂ\!-'vh:‘ A

was below the norm, whlle two chﬂldren were at the norm. :Anz';“

'.1nventory of readlngQEttltude revealed generally an 1nd1fferent

mallty of the chlldren s v1sual and audltory abllltlea.' Class— _5'13-

sv*,.




) .;~ . '\". : ’ " .‘ : . = N K "
h “ _, L ’ : 63 .
‘ 'children‘; reading probleme, such as word analysis skilléh T
o ‘ oral reading ability andgreading,hablts.; An eramination~of E
the children'elcumulatite files madelposeihle a'sthdy of
their patterns of gro#thfoéer a perlod.of time."' e hE
‘ ‘_ The accumhlated lnformatxon obtalned from the group o LB
. " I,' testlng waSKused by the 1ntern to 1dent1fy the sample in the : ';;f;
;‘- : :ggpulatlon surveyed The 1nd1v1dua11zed testlng was used to 'f f
i o h “.facqulre further lnformatlon about eéch 1nd1v1dual's learnlné i‘ijft;f{?:
T; AR dlfflcultles and learnlng style: .Thls comblhed lnformatlon{7¥“;.J3 ‘1
'3ép;fﬂt]gﬁfit along w1th the personal'obsertat1ons aSSLSted the intera 1nﬁh€;
;ilitléﬁ U developlng an appr0pr1ate program 1n;ohlldren :lllterature.fiﬁf:
;th:” b T o ‘~-[¢ﬂ..3T‘$*' o s W ey 13;1
?lrf;::.;; - “.; ‘.7;5.;d'Cteatinﬁ,the ﬁeadihg:ﬁnVironmentih ”:\4f:”::' ﬁ :ﬁ
ﬁnvﬁ‘ﬁ-: .?. o ;-_; The chlldren s.de51re to read was, fostered partly '
;‘.".‘ | by thelr involvement'w1th carefully selected‘etorles ‘and poems.
ftt“ ‘ To 1nsure that approprrate books were chosen to be read to “
SR the chlldren as. well as‘ko be read by them, the lntern f
o followed the’selectlon pr1nc1ples rev1ewed 1n Chapter 2 :
“fi'”k' s "_.‘ A’eurvey of the booke already avallable 0, ‘the l

chxldren 1n thelr classroom allowed the 1ntern to av01d

‘\

'f3réf'i,;;. dupllcatlon 1n the selectlon of literatdre for the progect.;’

X

‘. ' A Such books as Plcnlc Bear, thtle Glrl and the Tlny Doll ‘

f f. A Palmlero and the Ogre and The Magrc Sllppers were~found on '-—_I
SR WEERE N AP
SUIRN the”classroom s llbrary shelves. ~maz}:; 'j'4;"?;13;'§‘




g story,,Jack and the Beanstalk.' Aspects of scienc were

Studles.‘ Since the children'Were using the basal reader
Up ‘the Beanstalk from the Ginn Integrated Language Program,

/ -
reference to the .stories in .this reader enabled the intern

to select children's books that.prOVided relateJ‘supplemen ary

reading. Lucky and the Giant-andvThe Little Boy Who Foole

]

-the Glant, for example, correlated very well with the basa

l-(‘

Mfexplored 1n chosen storles such as: Txmmy the Tln Canlft

',
.’.,

'“;fTelephone, Pets from the Pond, a d How Does a Plant Gﬁpw.;;flnfj‘

'7thosts and Gobllns,‘Helgh-Fo for Halloween,‘and

ot

j'Halloween»was‘celebrated durxng the pro:ect, so the book'§“g$?;-g

‘g

,," '\

' Out About HaIIOWeen were 1ntroduoed. allowing the ch 1djen,5'f“’

addltlonal experlence w1th the customs of HaIIOWeen.- B oks
/ P

f
DeCleons about spec1f1c books to be 1ncluded ere

ﬁto support other areasf f the currlculum were also Selected

>

. lnfluenced greatly by the 1dent1f1catlon of the chlldr n'

‘h'needs andslnterests._ Some knowledge of chlld deVelpp
‘the 1ntern to - have an . lncreased awareness of thelr bazlc
, I

flncrease thelr self donfldence and sense of securlty, bookS"”

'-:such'a"

) -

the classroom observatlons, and the 1ndividual testln enabled/

K

psychologlcal needs. Slnce the chlldren requ1re boo s 'to -

N W

ithtle Bear,»The Story of Plng, end The Tal of Peter

_ P

e ey

_fRabblt were chosen to asszst the sathfactlon of the e needs.‘

AAAAA

'Tlm books and Mlke Mulligan and Hls Steam Shovel emp aSLZed B

., . . !

che need to achleve.a Bllly and Blaze storles, Make Way for

.’,A

fwlld anlmal storles portrayed the need to love and 70 be loved.




1 ' . Books were also sought to satisfy the children's need. to
. belong, their,need-tohknow, their need:forychange, and their"

need for aesthetit values. : i . ‘)

: é _ Identlflcatlon of the chlldren s interests alded the
f‘ o ; selectlon of the right books for the rldht\chlldren. a ‘
5 féf " - preference Questlonna;re (Based orf ‘Rogers ; Roblnson, 1963,
i‘}é - -'J, p 708) was glven by the~1ntern to, ldEﬁtlfY the spec1f1c ‘ ) -

L*;E;",7Y=vq*read1ng preferences of each chlld The 1nfcrmat10n was v }'Q”;:“lgl

;zi:j?~;' 'Lfﬁ'VEﬂlﬂcolleéted by a Yes/No response to each questlon on the '~t'ff:~ﬁlﬂ“”}

f:“fmftﬁt%ﬁiqnestlonnalre._ No readlng Skllis were IEQUlééd ‘since; the. Y

ﬁz‘ ,}fﬂfy;llntern ‘read each';uestlon to the,lndlyldual chlldr#n-;: ‘Eif 5
;2 “chlldren s.readlng references were‘obtalned, therefore,.i-?i | { \
- ;f\f7w1thout penalty\éaused bY any 1ack °f thelr readln; ablllty 3 A

',A copy of the qUestlonnalre 1s found 1n Appendr ‘ ;:l;"?‘xf.'-:1”

[An Interest Inventory (Based onuW1tty, 1949, pp 302-‘

iﬁ: “”' ”‘g,d,ff:307 and Whltehead 1968, ‘PP. 15 19) was completed also by each

‘17;J1 ' : PR child . Gulded by the 1nqu1rles on the 1nventory, the intern 3

lff L { and the Chlld dlscussed 1nfcrmally such tOplCS as favorlte ':f ‘;;ﬁlﬁ
'ii _i 1;\~| :”1e18ure act1v1t1es, hobbles, play preﬁerences, apd mov1e and |

f o :1:Lnfread1n§ hablts.. The responses helped determlne the chlldren s -

v . ‘ hlnterests andlsuch.lnformatlon was utlllzed in: the selectlon f’fﬁtﬁdki

i ,ypf‘;‘rof appr0pr1ate readlng materlals._ A copy qf the inventory “frrfaeﬁ

) L s ﬁound 1n Appendlx B-.

' ) N . .. . ,-.‘ ': ..‘r: ) ‘< . L : . .fl . ',: ’ . -
The lnformatlon gathered from the Preference Questlon— f\&“‘u
ST A L o

"inalre and the ILterest Inventoryf\along w1th 1nformat10n from 05;

RN . . * ‘. B

St o ‘.“'the standardlged tests, has been consolldated 1n the 1nd1V1dual ';ﬁ‘f

E fgg‘:._'. e m'nnproflles of the nlne chlldren.. These proflles‘are to be founF

'v;rflii Whel‘_;in Appendix C.[.:i .me Iﬁféﬁjf:'?Tf'jj;?"rtﬂ‘




i words (p;4522).r o

{The knowledge.ot~the‘childrEnfs reading abilities
acquired from the results of the reading tests enabled the
intern to estimate the‘reading achievement level of each’
Achild.' Subject Al s readlng vocabulary, for example, ranged
froﬂ below Grade 1 level -to Grade l 5 level. -This 1nformatlon
1nd1cated “to the lntern that some books selected must havp
a readablllty level of Grade 1.5 br less._'”' o

In establlshlng the readabllfiwulevel of books, the

1ntern empioyed Lnformal methods.' A rough estlmate of the f

readlng le el of some books,.for example, was found by looklng

‘1 lthrough each book and studylng chefully a. few pages at the

beglnnlng,‘mlddle and end lefﬁculty of 1deas and com-iiﬁwe ;;:fpfy'

plexlty of sentenca structure were con51dered, as well as.
the VOcabulary of the book. Some readablllty estlmates"'

'were conflrmed by hav1ng a. Chlld read orally a few sample‘\

‘\(

selectlons from the beglnnlng, mxddle and ‘end" of a book.

[

7
In thls regard Harrls and Slpay (1975) state that since.

’ books are 1ntended to provide successful ‘enjoyable*readlng

experlendes, then 1t JE important that the Chlld confront

oo

'no more than two or t ee unknown words rn a hundred runnlng

R \‘

'
t, ' v -

n:—-\ Slnce the lntern was concerned~w1¢h the changlng of '*“7’

-

attit“des' a“d Slnce many Of the books would be read to the“.?ﬁ""“‘

‘.

chlldren,,lt was posa;ble to 1nclude Ln the collectlon of

,‘ |)A

books a. w1der varlety of readablllty levels and a broader u'

‘ - #

scope of 1nterests than those of the chlldren in ‘the' sample.-;\f}f“

' e

Such books as Walter the Lazy Mouse, Tr1co and the Golden :




X ,’ .b.nl‘\J .

'.‘;ﬁ

4

e
“\

-~

0.“‘"

’:ffi. dlscarded bricks and fence pallngs, whlch, to add brlghtness,

67

»

.Wingsugstar Maiden, and Mrs. Mallard's Ducklings were chosef,
B I

id

therefore, for the p oject.
‘ . An invaluable tool 1n the ch01ce of books was a

rethable seleetlon aid. Good Readlng ‘for ‘Poor Readers

(Spache), Picture Books for Chlldren (C1anc1010), and

L I

Chlldren s £ooks Too Good To Miss (Arbuthnot et al ) were

three such selectlon alds used by‘the lntern._ Selectlon

v o~ i
) o :

1deas were sought alsP frOm the chlldreh 1n the sample,

other prlmary chlldren, frlends, school and publlc llbrarlans,

o ‘e .

:l:ﬁf and book stores. All books chosen for thlS pro;ect were"7hf,?¥gffta‘“

AN

‘ff:,; of thelr past readlng experlences.. Its organlzatlon, whlch,

»"

'Arf,,was the development of a NS of adlng center, located 1n one cornerj

K 3'1 .

ead‘by the[intern before the were placed 1n her class—~5‘1

- - VR -'. W e Los

. - : . - . . ‘. - “ T e
R N . ¢ . o . . I
- - "‘ . - RE N

(:cf'}The placement of the Selected booka ln the 1ntern s
classroom was. not Ln ltSelf enough to create an 1nterest1ng @

readlng enyironment. The physrcal arrangement of the class-‘

room was also 1mportant.' The claserOm was,,therefore,

”
.

arranged 1n an Jttempt to 1nterest all chlldren, regardlessx

’
.

3

V wa% ;nltlally qu;te 51mple, became more elaborate after the'ff ;*fﬁ“'

Av program began and the chlldren part1c1pated ln lts develop—"

ﬂ,ment..~ h th'-? : ;‘” f .?":5,‘: j‘“;,} :{%u

a .

of the classroom, w1th shelves and tables for attractlve‘”ffh_5

dlsplays of the.books.; Some shelves were*constructed from
T

1 I.'

1

' were palnted J.r* multlcolors by the chlldren. Other shelves were
. T ~g_» R .

1 " TN




‘center.. The two.wails'of the centefﬁdeveloped gradually into

_attractive bulletin boards where the children‘displayed their

31Walk, and Samh Bangs, and Moonshine, Were lntended to serve o 5."‘;Zj

readlng, the co tents between the covers.»ﬂQMQj:j,;?“:ﬁ:

‘curtaihs. Although some of- the puppets were commerc1al m ny-“{ - 3;'-3

'1were made by the chlldren themselves._

V:.'Converted from four prlmary desks, it met the needs of- those fa‘ a @;};h

7ch11dren who prefer ed‘the chalr—table readrng style to ,f,'

o o .
»'corner. It consrsted@bf shelves constructed by the chlldren,
jand'was‘used to store the multlmedla art materlal A builetln RTINS L PR

iboard and twd easels whrch were readlly accesslble to the : *f}f~.'¥'“ﬁ

T l . :’ 68" i
o R Y
custodian-made. A rug made from carpet samples sewn together,

and a few old cushions increased the comfort of the reading L

own’ artlstic 1nterpretailons of the StOILES and poems which

o

they read. One area of the wFll space was reserved fo

N < . “

coﬂorful book Jackets, ,Tth commerc1al and those ‘made by ) : -

."the chlldren. These jackets, suoh as The Mltten, R081e s . . . ”':=?5f¥f

L — L R (.

‘”i%s temptatlons to lure the chlldren 1nto explorlmg, even"'?jx,'_ﬁijht‘ﬁﬁgfk

,~‘

A puppet theatre made by the chlldren was a feature \f

\

of the reading center. It was constructed from a. vacuum

.
o, I

fcleaner box. The chlldren dld the paintlng and prov1ded the

.Y

r

A

‘f;.' AdJOlnlng the readlng center was ? readlng table.

M

91tt1ng ‘or lylng on the rug.; The - table served also for a T BT

', , . . f TS e

Tébook dlsplay area to. entlce the chrldren to browse among oldpzﬁ;ﬁf R IR

. . e - L [ . N . K ., Y

';‘and new prlnt materlals. S Aw“ L e ' SRR

N L R \.~.~ r,: . B . . . U

Cee T Another corner of the classroom‘was used for an art

, e .
i x, : . ‘.

N

”chlldren whenever thelr program Warranted thelr use were--’fﬁi‘ X




Ialso located in this corner.

-

- Two sketching and pasting tables, a portable chalk-

‘‘‘‘‘

. children -] literaJure and the physical arrangement of the;bt"

—~

classroom were major tasks in the creatlon of the reading

- ;environment BaSlc principles of book selecti n were

implemented by the 1ntern, SO, that appropriate books were -

curriculum guide, identified the children s needs, interests,‘

. selected for the children.l The 1ntern 1nvestigated the h'

o Py

2

‘children s homeroom classroom book collection, studied the

W,
, ¥ a

!

fiction, nonfiction, and pdetry books. used selection aids,.

and read numerous chlldren g books.j The development of a -
K .
reading center and art corner, the construction and utili-

LT { zation qf devrces to stlmulate the chlldren s reading, and

L thefinformal and flexible arrangement of tables and chairs
: ’ ’
b assisted in the creation of an enVironment conduc1ve to

L . ' RS ”- ., ; _:‘. L o ‘ - _", ‘ N - et C ta- . t
. oy o [T R o e . . e N - C R R i
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boazd, ‘two wall chalkboards, a primary circular table, and ' '~,4h

. a number of primary desks and chairs were also available in . \igi

the classroom. . ' ' a .
Intern;made displaYB were construeted and placed in. j

prominent areas as another attempt to bring ‘children and g - ;;
,‘7”»‘. books together. The physical layout of the inlern s class—'f‘ s
| ’ room is provided in Figure 2, Appendix A. (,, . w;“ 7
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" Organizing for Instruction '

o

. K M

Both group and 1nd1v1dual 1nstruction was used in- SR

r

- thls progect. Although heterogeneous grouplnguwas used

'1n1t1a11y for whole group actlvltles, such as readlng aloud

and storytefilng, after four sessmons 1t became obv;ous to L.f‘

. .«-‘ . ‘
oL 's..

The homogeneous pattern.of gro p organlzatlon

51x to’another,,

g was“malntained generally throughout the duratlon of the study.\ii:,,u

Readlng aloud or storytelllng by a Chlld, a peer tutor, or - S
REERE R . I "ﬁ:n;jﬁﬁ,“

the 1ntern, dramatlzatlon-~and art actlvltles all took place‘“ful.
P At I

1n homOgeneous groups. Such grouplng was con31dered unnec--‘-ﬁ,‘_x'w

essary‘when the chlldren-were 1nvolved 1n fleld trips and "fgf'

school llbrary actayities.,ﬁf'@. B fu};"f}if%3: 'jb,-ﬁi,___ L
o ’ ST e L S A

Indxv1dual 1nstruct10n Was an equally lmportant IR
part of the pro;ect. Bellev1ng that an lndiv.duallzed

1nstructlonal approach would 1ncrease the probablllty that ;Tﬁlﬂffejr

' . B
e o v

the dhlldren would develop iavourabre attltudes boward' f ' .
reading, would reducei he anxiety feltiby the chlldren about 'ﬁA,’ S
thelr progre5511n readlng, and would allow for greater‘:uﬂi

T s t B

achlevement ln thelr readlng, the 1ntern inltlated a*peer{

'

.
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Lol o ot

I
.

h’-tutor, the nature of the learner, the means of establishing

LF

"
‘

t explanatiohihand demonstration of the next tutoring se531on

.ok L2 ‘1'

' and review of the prev10us tutoring SeSSlon.,guA{.A. mg;

“ e b4 ARCTE o
. . . ) . :
. t B Lt P ( EEFORP
« . . " AR 3 e
. . . . . . T
e - -
v , - ¢ . N - ..
« 2 . . .
\ R .
. R
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5 . . At 5
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D . a . ' L

reading-achievementfid their classes;f.Each tutor'was

“a551gned by the 1ntern to work w1th one child in" the sample,

q ¥
ﬂan attempt was made to match according to the c0ngenia1ity

rrsc

of ‘the peer-tutor and the child Once chosen, these fifth

f d h- o r : tw
‘an seven grade tut rs were t ained hzdthg,intern N o

- B N, 9 ’ ..

‘ pre—serv1ce se531on'~and’rﬁ daily in-serv1ce seSSions after b

,,,~M’the pro;ect commenced., The first pre-serVice SGSSlOn includedu,

‘
x .

.

’informal discu5510ns concerning the function of;the peer—x

¥

P

e L

rapport with the children, the purposes and expected Outcomes h

- ,}4..:- ,‘ \_

of the tutoring rogram, and the speCific peer~tutoring

R ‘. e o

behaviors aﬂg procedures. Ih the second pre-seIVice seSSion,.:

",

./‘

the peer-tutors were required to pair up and role play, They

took turns tutoring ox.; acting the part of a child being': B

’tutored. At the end of this se351on they were r#ady to_aft'

commenCe the gctual peer-tutoring program. The daily in-“f.igi.*"

‘ 'service BESSlonS, held after school, 1ncluded introductiOn,f:*«

- ‘. ~.:, -

e act1v1t1es. Time was prov1ded also for a question period -
, L T “,": ': ‘

Regular reading activ1ties performed by the peer-hf ;r'
IR D U RN
tutors were.f.fj w;_1¥‘;. L ;;’**[I Tt c

.."' ' ‘_~-‘ -

1;7'Reading stories aloud to tqe group or indlvidual

~

ﬂ:f_child "?;fffm'i *Tnﬁ:fg : ffjlfi y wj-ﬂ_ Eﬂf;"bfj.f' :

’515}2kf=Preering and- asking questions during a dis-5 }f‘{_ﬁ;'ﬂl"f”'

T R SR T I -

, . 9- -'_-”CUSSJ.OII perlod". '4"_. A‘ ’ P. - " l'- .,'.:' ..

g ”¢,3J{5Listening to the child read or Lellf sto ;
I S R e

L P
Y 4




"? S -~ 6. Maisting the child inidrama and artfactivities. e
. B o .o [, S s ) , ) . Loml L
L L -‘l:g‘ o, R S . R L . . .
) ‘ the intern.-»: ';‘v‘,‘,,.i:.‘-”' : " e T ' :’, : ’ "-_ '.‘,. '
-,~"' -;f ; a- . . ol T . . Ji'-:' ' ';._ J z . " )
: S . Sharing and Interpretinl Children s Literaturj“ S
EL e ‘ 'I'he ach:.evement of the prime purpose of th.,is project--'“
. o '_; ' to stimulate and develop An; children positive attitudes toward
:i‘ .'“;\f o raading-—was dependent on the selection‘and 1mplementation of
: ) sl challenging and eIJoyable read:mg activ1ties. PR | ‘
_‘ Reading a{ oud arid- storytellinq wiete two act:.v:.ties i
ks PR :anluded J.n each day s seSsa.on.»' Three times per week the )
4ﬂi} TRQJ children gathered in their hOmogeneous groups to listen to >
;4 . = .'l . o : N Co '. [ \q
oy

I ST IR
"g”"/ Mng the child select a book for the nesxt

o . - P

o8 Writing the child's story Ion chart paper ,
v while the child dictated it, MW T

t

day s activities or. ~to take home.

- .

5
elr,

.

L TAls et by el Ry
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a

T hefore the pfo;]ect began, wh:.le others were chosen after the

presented more effectively to ‘the children. P -' )

VoL . -

-of each Session." leaving the chil‘d'ren‘ampie time to interpret |
Aand share their story or poem in a dramatic or artistic

) manner. . A ' .
'l'he selegtion of all * read-aloud stories and poems '

/ was done iniﬂially by the intern. Some books were selected

children ha# selected a humber of books frOm the school ‘&nd

X

public 11b aries. The :Lndiv:.dual reader responsible for the

read-aloud( session chose a book at 1east a~ day :|.n ‘advance"' :

l / "‘
LN ®

of his re d-aloud session.» This allowed the reader time to .

. become '-afquaxnted w1th the material so ‘that it could bF

ﬂ . t »

:'.

/[ Peer-tutors who were to read aloud first read the "

mater al themselves and- then discussed J.t with the J.ntern

' durlng an 1n-service”sess:.on. Usually a child "who: was to co

'} T
Kle ‘d aloud selected a story with the intern B guidance. X Th‘e’-'- y

selection was generally made a weel; 1n advance of the scheduled

‘ fread-aloud period 80 that the child had~ ample opportunity to

/ become \.Eamiliar w:.th the story and to practice pres’entation ,

3 . D i

. : « L S : Cte
’ ..-'.._ . . . . . K

techniques. i T ) S T T

o wrloe CNEY 3

A list of read-albud stories and poems found pleaszng '
/ .

el K
to the chil.yenu :Ln the pro:ect J.S given 1n Appendix E.-. ,
' Included also is a more extensive list based on recommenda—-

tions by noted children s literature authorities. T

The reading aloud acti\rity generally took frfteen N

iy oy T

20 bt o o b e oy
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employed by the reader, and the follow-up actlvn.tles.

A

Dur.‘Lng ta’xe session, when the group read—aloud act:.v:rty

occurred, the ch:leren gathﬁered around the reader in, the
reading corner. No desks or: tables were requlred,. Just a ., o
‘, . B ', ‘,. N ot e

comfortable, relaxed s:.tting posrtlon on t.he rug h'e';" -
chl‘ldren sat cl,os‘e “to., the read’er,- who sat on the rug wh.th L

'~:;" the chiIdren or; on ‘a, pr:.mary chalr near the chlldren 'f )

a7

that they easxly saw the text and J.llustratlons. ""._ﬁ_-’f ‘:"

. The arrangement for— the 1nd1v1dual1zed sess:Lons was _
quite flexlble.- The peer tutor and the ch:le together R e

decided where they Were to c:arry out the:Lr actJ.v:Lty.- The' - L

intern often found the .art corner, read1ng center, or. corrldor

'
]

in use for some grroups, while others preferred 51tt1ng atf 1{':'

the sketchlng and past:.ng table oxr near the portable chalk—

board. S T SR T S

v, SoLe ot e ¢ - ’ S

The J.ntroductlon of a’ story or poem to a group or 3'"'_‘ :

1"< oot

an lndi\udual was often qua.te brn.ef When Mlll,lons of Cats g

r

and The Steadfast T1n Soldler were belng read for example, ".'fﬁ'.\v;" :

\~u_. " ‘ Lo

the tltle, author and :Lllustrator s names were glven and\

s!ome time provided for the chrld to look. at the book Jacket et

e

before the story was begun. ‘ 'I'h:.s short introduction .tended

oE 2 . . < \ -..

e generally to iTe'enough to arouse 1nterest in the story.-lh_:_“,:_"‘: _ 1
( ,.‘ .. : g -- \. ‘--. "'r;l' . ‘-"."..w :
[ more le:.surely lntroducthn occurred occas:.onally because B g,:-,;,‘._‘.,‘

3 e K ". " 4 . N
AN MRS

the title or book Jacket st:.mulated an 1mmediate d1$CUSSlon Lt ﬁ: -:‘ i

N K r
R T
- )about the EOntents. Such books as And To’ Th:u’xk That I Saw o

It On Mu berry Street and Blueberrles for Sal motivated the

- 3 v'k” [T

[ RN Py

-~
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' . .

N

‘read. Related act1v1t1es followed the reading.., The cloice
o#‘ activ:uty was an 1nd1vidual declslon. ,_D;scpssions- followed

‘j’.wonly 1f the children desired them, 3 , N | o s

o - Lo -
JRE

‘ - - * ~
Each Chlld kept a record of all stor,a.es or poems S

T

.shared :Ln the read-aloud sessmns..r The tltle and the names \

of the ,authors and 111ustrators we,re all entered, by each I\ -

R _.’, o [ o B

ch:.ld on hJ.s own circular d:.sc which was then attac.hed to, QQ
‘hlS grow:.ng bookworm chart "This 1nd1v1dualized record N

. N t x \-: ) . . : ) v,' . -

keeping served toljstimulate more reading. Not only dld the
{ L e e

ch:.ldren reCOrd stor:res and poems J;Lead to them 1n sc‘hool

L
v Y

ot they also recorded those th.ch they read or heard~at home.,r

At tlmes stp'r":,.es were partly read and the children g\

LI
L

were glven the Op‘portunlty to interpret the remainder of the

' '-story in their own way, by J.llustrations com:.c Strlps,
::,'dramatlzatlons and wrltten endings. OccaSJ.onally the "‘--"-_ o

; _,chz.ldren pretended they were authors and set about changing ‘;',,".'-'

\ :

’ o

. "‘-the end:.ng of a story. "'. 'I‘hey recorded their endings 0n chart; ; Ea

papér 80 that other children could-read them..‘ These endlngs

R v AR

“were then placed o?the sharing_Our Stories bullet:..n board

x.»

After the endlngs were completed, often the o'riginal story

. was completely read and compar:.sons made of the var:.ous

endings. Subject By for example, wrote the followrng «ending-,':r N

to Harry the Dlrty Dog.-'"-‘f‘ g . . : ,,:—: o [N .
> : “ B N RIS ‘;. KA . ~: ‘I : 'J, ]
When Harry realized ‘:.that no oné’ k.new hrm S
;becauSe he was 80 - dirtyp he went to at i, ‘ :: e
laundromat, “Jumped . 1nto a basket’ of . d:.rty—.:_-a',.. SN o
- coléred. clothes ang was thrown ‘in the T

washer. When the

‘ ady opened the ‘wash r,
L Harry Jumped out, . V'

ra
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Bobks wh:.ch were read aloud to or by the chlldren

) elther at school or at home were shared by vara.ous methods.

'
ot

.
s e
.,'; '

.

stor " nd poems and to encourage thelr fr:.ends to read

The children employed a variety of shar:.ng techniques to

demonstrate the:l.r feel:.ngs and thoughts about the dlfferent

oho

a scheduled tJ.me.' Subjects E and F for example, dramat:.zed

Sub'j‘ect G had a puppet show after readlng he Mlt@ H .others .-"‘,'3: y

prepared materlals and dressed up 11]qe a book charaCter from

. "y .

’the:Lr favor:.te story or porm.» Subject G for example,-

dressed as SJ.mp 1n the story Cannonball SLQ and Subjects
#"\‘.’

E and I dressed as Helﬁn and Max 1n the story Fmders Keepers,

L

Losers Weeper,s?‘ To a.dd 1nterest to thJ..S shar:l_ng technlque,

the c'h:.ldren stood between a huge cardboard book Jacket,

wh:Lch éubjects ‘D and H had constructed and stepped fromr the “

¥ -
hook Jacket as :Lf t,hey were the real characters c0m1ng allve,-

and told about the:.r story or the dharacters they represe‘nted

Characters were also deplcted through plast:.c:.ne modell::.ngw, yoe

- lt'.';r“

A""._Bernard a.n ,Bas.e.ball Mouse, George 1n Cur:.ous Georg books,i-:.:__n_ff'

'0‘ :Lver and Georgll ln Georgn.e to the Rescue, : Sylvester

KN




'}'The tin /Toldj.er frmn The ‘;gtead'fast Tin Soldier; Mike Mulligan

in M:lke Mull:.gan and his Steam Shovel and Bosie in Rosle g

- . o * )

Walk were some of the character moblles displayed. Some '
1 \ : N

characters andq scenes were cut out of felt and .later used )

when a. atory or pcem was reread.. Subjects A, B, and C, for

"‘through k] varlety of art medla. 2 Illustratzons of scenes"‘or_

T

. f;'characters' were depicted through pamts, crayons or pencils :

o 'on manila paper, w:cth a pflnted descriptlon of the objects,

.'.":lncuients. or ‘ch'aracters placed under the 111ustrat1.ons. I

” "l‘hese 111.ustrjt1cms we::e then dlsplayed on the art bullet:Ln

s A

hoard Creatlng entic:.ng book Jackets for stories and poems §

1

was another :mterestlng method used by the chlldren to express VAN

K

AR thelr thoughts and 1mpress:.on’ o When the 1llustrat10ns were L

...‘

completed on the Jackets, the 'txtle and the na.xqes of the

. Lo

authors a.nd illustrators were pr:.nted on the cover*‘ Inside

t:he ]acket -at short sumxﬁary of the story or poem wa.s recorded. .




S L
The storytell:.ng actlvities followed much the ‘same .

i -

manner as the read-aloud act1V1ties. The selection of a I ‘

. . N i

EEI N R oAl

Ny story for storytelling by a child or’ peer tutor took place’
i
?

-storytelllng tlme.,‘ ‘I‘h‘ s tlme allowed the storyteller to- 9

) o become completely fam:.liar Wlth the. story and to make any -j-“.-
) x-.": el Tt N )/ ST : -""'"“, B L. ';' ; " : b ".4 A

R add1t10na1 preparations.; .' R Lk Ve -,,: * :.,',g;.'.

%

, - A list of the storytelling books used :Ln thl)s pro:e_t,‘ - )
", . : . along wn.th recommended storytelling bOOks, are 11sted in ;

Appendlx E. \; o] / T :‘/’” T,

The storytelllng activity, usually presented by the
intern, occurred once’a week On two occasions Subj ect H.

L and Peer—tutor fA told a story.\_The storytell:.ng session:

generally took fifteen minutes, .varying slightly W1th the R .'::,._‘

length of the story and the techn«lques used to tell 1t.',: ‘ ,

Before the session beéan'm;he chlldren gathered around B #

T A

o //' -::.'A . 3
o [ the storyteller in the readJ. g center. - If the visual aids TR |

L N -l /i e

f,
LT e , .used d1d not require the fla nelboard then the storyteller
K S Lwe R ..\,--l-- . D
. ‘l~ T sat on the rug w1th the chi.ldren. :: ,When the flannelboard ',, ‘.?,':. ,‘ LRI

- o TEe

1

was J.n use,', ‘

-.:4‘1 Vv:"'. ’ .-"Aj" ‘.. . -. .' '., _( _"
B hand so no unnecessary \movements occurred during the sess:.on. <

et e

cters and

‘\ '“y-

1. 3 felt charE

‘These a,ids .hel}_:\ed them t relax and

sc enery, : and puppets

u"h

nd concentrate on the

take' the:.r mmds off their_' audience,
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’ . . sequent:e of events :m;thelr stor;es. Although theﬁntern
-~ B ’ ‘ \ K
- sat next to thé storytellers fer reassurance a~nd ass:Lstance )

2. ‘ ) N whlle they told thelr stories.,' no assmtance ‘ﬂas requ:.red

by elther of them. R L SR ,7-, . ,-; ';.1" T e
g ,-»‘ In the story, The Man Who Dldn t Wash HZL_S Dlshes,

:, "

\told by: the intern, v1§ual aids were also used. The felt

n(

' ".*':—‘"f"board pre,sentat:.on appeared qulte effective and evoked

o !' ; '_mterest.mg "comments. L “I dldn't know yoq could l:.sten to

P R 4'.4

’ ""»la good story that ‘vay“ ;- Subject B remarked. .~The chlldren

. seemed to be -intrlqued w1'th. the realness of the ob]ects . L
S TR ‘and characters. P, day after thls storytelIlng sess:Lon the

Le—

' '1ntern found quject G ln the read:.ng center u51ng t.he book

+

S ; " amd felt fJ‘..quresJ to retell the story to hlmself

Although flannelboarc‘ls and qther v1sua1 alds were

’ e L fused during some storytelllng sesslons, such a1ds were con-— ,'

: " S SIdergd secondary tofthe act‘ual telling/llstenlng expemence. \
L '.‘-:T, -' Sometmes, -ag.in the story, Mlllrons of Cats, the vo:.ce“a"nd -',-:' 3 |
' fac:,._‘el*jex}z/esm.o;as of. t,he storyteller were’vthe only 'erds ;
‘ 'neeélAe}d’ to tell the:s:to;y. The c.hlldren soon Jolned naturally : |
RN m “the’ refram,’ "Hundreds of cats,, thousands of cats, milllons ’
S . ,:.)a‘nd b:LllJ.onsl and trlillons of cats.'l’ ’_ !'
x ‘ A wordless plCtu’IH ‘boo’ir,i A"Boy(,. A Dog and A Frog, ‘::-. |
N was used for one storytelllng sess1on. ThlS book appealed o .

greatly to the. chlldrexi because J.ts detalled,f sequentlal

illus;:rations presented' the plot 1n a /VJJsual 'manner.'




.

The dlSCUSSlOH was not J.hltlated by a battery of questlons, -

-_—

but rather by the mere recall:.ng of mteresting 1nc:1dents .

,'? ‘Once the stox.‘y was told and the subsequent d:.scuss:.on over,

each Ehn.ld's grow:.ng rnchworm. The book and any accompany.lng

/
Yisua a:.ds were then dlsplayed on the storytelllng book

K o

table, eas:Lly accessu:le to all tlf}e chlldren

ActJ.vitJ.'es .wh:.ch followed the storytlell.lngn were

e - A

’creat.we 1n nature.« The purpose of the act1v1t,1es was to
: o l. ,,', P

J.ncrease the chlldren s understandlng,.enjoymen—t and

apprec:.at:.on of the story._ Many

° !

"of: the read-aloud sharlng v
act:.vitles were used also for the storytelling sharz.ng

q _.,',‘
el

act:.v:.ties. Some chlldren expressed t_hea.r feellngs and
thoughts about the S{‘.O]T.'LGS throuigh creatlve arts_ which wer’e

later dlsplayed The storr— The Man vfho Dldn t Wash HlS

DJ.shes," was dramat;zed J.n pantomlme form by Subjects B H

vy .

5', [N
such as Katy J.-n Katy Ng:wPookets, the old man and the qld

1 ‘r'_,‘

r’f

for example, t’he old 1ady :Ln Queer CO anl, dlfcferent

L
'.‘r e l,
Bt

puppet shows were g.xven., ;_ .

= .,

‘c 1\

Time was provided for the’l

th.ch the children found appeallng agd worth of dJ.sc/u351on.-J )

and I.. Mob:!.le and plasticxne characters were constructed, L

va\an“xn Mrlllons of Cats, dress—up characters were modelled,.,_;_.
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;Summarx -

Read—aloud and storytelllng actlva.txes were }exten- S .

*s:.vely used :Ln an: attempt to develop a pOSlthe attltude . "'.

, toward readlng, to nurture an eagerness and enthus:.asm for R

g

. .vo Efpanding Intereésts.in‘Children's Literature’

' LR . - [N . . .
N - . S g en g - -

’ . - x Efforts to, foster p051t1ve readlng attltud) s d:.d

\n A\

not beg:l.n an.d end in the da11y sessions held by tzhe J.ntern.

/ - )

Attempts were made to foster pOS:l.tlve read:.ng attltudes ot 0

’ through the chlldren s J.nterest 1n taking home borks to read, .

“ throuqh‘thelr publn.c ln.brary v:.sits, and through

2a s N

-8 satl.sfactn.on recelved from see:.ng other classes v1s:.t1ng

the:.r

and enJoylng thelr dn.splays of books and art work. !

Qn Mondays the chlldren selected wo books to ter

One book was to he read by the Chlld while the other

I

"""thej.r names, : the books" t:.tles ke 'out :date J.n | the

and fthe ta

\

If the books were completed ~




g2

,
-

Durlng the sharing activ:Lty sess;.one, the chlldren-,

e were encouraged to share these ‘take- home books in -the same AR

ot

'-.'manner J.n whibh the J.n-clase read-aloud storles and poems

i

_ h o were shared The J.ntern waa thus able to dlBCDVEI whether
e ~:“. o o ¥ . « . ,‘ ,‘g :
‘or not the chJ.ld had e:.ther read or heard the story..

e 4. . R -Jf"._, .

: '-'.,':freplace those they had returned. - Once thg new books were

S chosen arid s:.gned out they were t.aken -to the classroom to .
. o £,
vo." be, recorded in the School lerary record book Some books

\

. ‘-“‘j:"‘._-,were ‘then placed on the shelves for new books, whlle otPers.
.'_.were dlsplayed on the New Books d:.splay table.: Durmg the . '

‘ next Fwo weeks, the new book§ rotated from f!he New Books
llbrary shelves to the New Books d:.splay table so that o _’-l".:

eventually all books were dxsplayed. R _'....';._

: L S o,

- : The phrpcse of thls 1ibrary ac:tivn.ty was to teach

.

the children the »value of the school llbrary and to famll;.arlze

e

them w:.th some of the J.mportant select:.on crlterla necessary

to choose good books.,, It also helped the chlldren to feel

._These v:Lsn.ts were arranged hy the :Lntern

-jJ.n 'coniunctlon w1th the "publ.lc llbrarians.‘ Before each

..... S n.' I l

"visit he chlldren discussed th purpose of the trlp and




wanted to know i boutJerez~hovr"" _']Oln the 11brary, how £
yoT sJ.gn out a book, and what books are in the library. B \

. They dlscussed what fun. it would be to dlsqover books about

. “ g:.ants, Halloween and othe\r topics of :Lnterest' to them

"'"; The f:.rst pubhc llbrary trlp was 'an 1ntroductory

.hl' .. - .[, ‘nl - L

one because many of the chlldren had not v:.s:.ted a pule.c

¢

lz.brary before.; The 11brar1an showed the ch:.ldren around

’arranged The chlldren were shown how to fJ.nd a book by

L T

1ts author or t:Ltle and what to do J.f they browsed a. bOOk

P

and d1d not wantfto read 1t. - They were told how to become

11brary members, how to sign out a book and how ‘to know when";'

,-‘l_‘- [
.

and how to return 1t, Z\fter the dlscuss:.on, the chlldren .

LIPIN
. - . .4.
N

3

books had b,een chosen and s:.gned out 1n library members'

‘ names, the non—members were gJ.ven membersh:.p cards and B

..r

Upon thelr return to t°he school the chlldren recorded the

ji-;':"»"; A SR selected books 1n the Pule.c Librarj TE cord book and placed

'\'(‘

=

-=e} L.

library she lves . _

“w The sgcond v:.s,:n.t,. thls ’tlme to a dlfferénb publ c

.n' "\u it v ')-. . : l‘
......

llbrary,_lncluded the chlldren in the pro:lect, t\helr class_.

\.

- BT PR

e g
mates, thelr homerclom teacher, f

.~° s ce

ogr parents and the intern'

the llbrary and explaﬂned generally how the books were : g

s L. were, :|.nv:|.ted to browse freely among the books on the shelves o t

and select F.wo books to °take back to the school When the
strongly encouraged to have them“COmpletea and returned_ -

) S them either on the Nem Book dlsplay table or on the‘ New Book ol S




a discussion with the‘ 1ibrarian of their ')Yibrary vis:.t.l

The wild Thing_s Are by the librarian. The children were 1
then given a guided tour of the library and later left in,

' the prim!ary book section‘ where they spent time brows:.ng, '

.“

reading, and selecting books to eturn t’o t.he *chool. g\fter

th‘ay had browsed and sel.ected books. they were shown the

film, Jack and the Beanstalk. N Time was later provided for

Again, .upon returnlng“to the school, the project children"f" R

recorded the:.r books in the Public L:Lbrary record book and

placed them e:.ther on the New Book dlSplay table or on the
New Book library shelves.. Their classmates took the:\.r books '.:
to]( their homeroom classroom. SR "'5., _'['S e "._ oo

. '. . ) Sy / : oo T : ;.

'-,3.

- was a thank—you letter written to the parents and librarians

\'\ At ’

by the ch1ldren themselves, expressa.ng their apprec;Lat on :
and Pleasure. e T T e

When the pr03ect childrerlx\Were not mvolved w:Lth

the aily sessmns, other prrmary groups were J.nVited to

. v131t the pro:]ect classroom to see the ch:.ldren s displays

bl and to use the available materials. SOme primary teaohers

B Tt . v.'..

o took advantage of this opportunity to use the classroom for

I

R 1:‘, -

|
)

reading acthltléS with their' own groups and to choose books

which they could refld to their classes. Many of the chi'ldren,
vooexd " : l "."“g"\._';rz

; 1nterested by what they saw, were anxious to become 1nvolved

NN . ;. v-.",\,;.,

’

An :meortant follow-up act1v1ty to the [hbrary v1sits .

in some of the creative activ1ties They also sought oﬁt.:.,_ : P

N

el
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S the act:.v:.t:.es and,,curious as to how some o.ﬁ the objects ‘g

.o e on display were made, objects such as" the character mob:.les, 5
8 e o, T 8 c - % -
) _ the peep~-show and tﬁxe huge book :Jacket .. '-It was obv1ous .;

b that many of '-them were more than a little envious. 'phis (e

PR

: tc the pro;ec‘l: h:.ldren and encOuraged them 1n px:bducing

' "'“more impressive work. 5

.mextended beyond the* classroom and beyonﬂ( the:,r da:.ly ses s:.ons )

= .a D%

J* ,w:.th the .‘The ch:.ldren wer.e encouraged to take home W
,.' ". = :.‘: N ;' ) s 3 b ) B ~ R

‘bo_o]gs to read and llsten to, became J.nvolved :|.n the 'selection ;
e 'Of bqoks fqr the classroom library p\a‘rtlc:.pat,e’

11brary uits,, and 1nV1ted the:.r peer’s to v:.sit

vy

L,w 19
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: for, ch:leren who had encountered 1ff1cu1ties 4
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- . EVALUATION - ‘

n: ‘l ear)ung

“'\‘ .-

long te object.we was to stlmulate and de?elop J.n thésel

.

Y B .

ch::.ldrer‘z positlve attltudes toward read:.ng. Att:.tudmal

n change, however ,f ~1s very d:.fflcult tou evaluate. aEven when

S\.ICh change lS ev1dent :.t :Ls difflcult :Lf' not J.mposs.lble to

attrlbute 1t to any one cause. ‘s

evaluatlve proceas applled to thlS progect, the J.ntern 1.s
conv:.nced that the nlne chlldren 1nvolved d:.d :.ndeed, durlng
. - T VL.
the course of t:he progect, devélop very pos::t:.ve @tt;tudes
" .} -

toward readlng and dld mcrease thelr amounq of{reading.';-

Whl & lt may be” lmposme,é by fOJ:'mal testmg to prove the e

7

dlrect relatmn.shlp between t.he" prolect and these behav:.oral :

g- . 'L ._-'_ v

N TTR

a'tsg

-.~,‘and att:.tudinal changes in the ch:.ldren,A the 1ntern b‘clleves

that there is strong ev:.dence tha:t .thi_ two are rel

how to read durlng their f:.rst three years of school.’ The, :

: -Althoug-h there J.S much subjectlv:Lty present 1n the




‘.

\ would be appropr:.ate.' ‘No’ test:.ng was glven, hoWever, vat

: their reaqing ach:.evement.

: careful record was kept gf the num'ber and type of books read

&’

80 that materials ‘-and ac't'i'vitiéefchosén‘ fo'r" he project . !
S f. B -—‘\ i .
the terminatlon cf the project The decis:ron not to test

was taken partly because the time penod had. been 'so

- P

»

restrlotlve, but more lmportantly because the J.ntern belreve’d

S

that formal testlng could in no way val:.dly measure what was o

cons:.dered to be of maxlmum J.mportaﬁce m the pro_'ject.
Greater sxgnificance was placzd by’ the- mtern on obse—rvatlons -

of the chlldren s attitudes toward: readlmg, thELI' success in

reading a- varlety of mater;.als,\and thelr ‘own nevaluatlon of - L o

- s
. » .
ot
3
1

While no formal posttesting waa admim.stered. ' ' R

by eacb ch:le, the books reported on by each chlld, and i :

related mformatldn obtalne J.n t\he pretests on e‘ach ch:.ld.«.

All thls specific :mformatmn xs reported J.n the :.ndivxdual

L

proflles J.n l\\ppendix C. . a

,u s

The evaluation of the internslup was a contmuqus

process--dlagnoels, guldance, appralsal--throughout the ,
B i . K ’ .‘ .
duratlon of the project. ‘This assessment 1nvolved the

\

chlldré-x the classroom teacher, and the J.ntern. All were .
concerned w1th assess:.ng the children s part1c1patmn 1n anc‘l

thelr 0enjoyment of the pro;ect thh all of 1ts ac-tlvrtles.

/

This 1ncluded the:.r selectwn of books, the:.r use of books,

and their lnvolvement J.n the vaﬂed related act:.vitles. \"

N ..

Th:Ls chapter drscusses the chlldren s react1ons to ‘

the pro;ect and therr coxm'nents about thelr own involvement

"'*z: ‘




.. way to his remeda.al reading class, stogped“tge :mtern 1n

‘ ':."before we go on the 1,1brary trlp

. and .'I.tS effect on the children-

! Chlldren s Evaluation

impressmns of -the pro;;ect,a

1

in it, themclassroom teacher s

and the intern s observations

-
. o~ R .

of the ‘prOJect dur:.ng J.ts oﬁeration. R .

-~ . 1
/ R . '
. L L.

I-v . .‘. B ' . * _. o ‘:"' K ,‘:w‘.',.. ' v' ).

A
-,

At no time during the-. program were the chlldren D

requested specifically by‘ the .1ntern to conunenf} on any aspei:t -

of, the pro:ect. Their comments ahd opinions resulted spon-

Y 3 L]

taneously from thelr‘ J.nvolvement in various act iti"

..evaluation of the pro_ject must take sfuch comménts into e

consq.derqt:.on. Subject B, for exampie, a shy Chlld, on hlS

1)

-the corridor, and stated excitedly, /"iny two more hours

D \r.'

I can ha{dly wait."

SthFCt H remarked to a primary teacher that he could not
o :,,.-‘:wait untll t;e returned to the -1ntern 8 classroom to complete

.' h:l.s‘, f:t.nger puppets of the characters in the story The Mitten.

The children part:.cipated enthus1ast1ca11y m the~

~‘se1;ection of books.. Even though the act:.v:.ty occurred on

-Fridays, after school, every child part::.c:.pated f nod:h:l.ld

had to he reminded to :Lnform his parents of hise 1nt,ent}10n to '

"b . . o .
: . Sy > .

.stey. B ) - r i ,

While the children were selecting books to return to
the school library, many of their comments‘ were recorded

The comments Weré always pos:.t:.ve and indléated a high degree

v

of enthusiasm f r

the activity in which they we‘re invoIVed.

,- . ‘
-

Some of those comments wére- . .,:.."."' I

Any \'




}_‘.
.
T

, the school llbrary._; Sub]ect F, who had prev:tously been

Subject C This makes me feel that .tt's my
.-Al,ib:ary. o P

.éuhjfect_-n'é " Hey, there 's ' another book by
: - Robert MoCloskey. ’ K 4
thj;e’é“t E: I wish we couldf cio this all the
. _ tme.. i e ,
. -\ . R - ,’ N
_Subject F: . Doing this ‘hélps ine when I have S
PR to.£ind a book’ during my library N
" period. . ‘
) Subject‘é: gNow I know what title, author, L
' - . and 1llustrator mean. ' .

- - \.,.y

] » The chlldren became so nwolved w:.th browszng and

chooaing books dura.ng this library @CthltY, that a time

- o limit had to be enforced. The brows:.ng exercrse 1ed the

clu.ldren to dJ.scover books on topice of interest. Followmg‘—‘

SR

up a personal 1nterest, Subject A exclalmed, g Hey, I found

o ) a book on skidoos, qaybe ;: can find more._. §ubject G, who

'.'5"{)mow1edge of the card catalogue to use to find other books
' ','by the same author. ' Tw:.ce he was found at the card ca/ta}ogue

locating b?oks written )Fy I.ynd Ward.

'.l'heir part1c1patron in the select:l.on of Looks for
-.the intern's cLassroom from the school library collectlon
h-increased the. chlldren s confrdence and the:.r abxllty to
,choose books 1ndependent1y when they V\sited the publigc
'libraries. : SubJect c who always consulteA wJ.th the iritern .L
. 4before eelectlng a’ book had ga;ned enough confidence 1!n hls ;
select:.on ab:.l:.ty by t‘l‘\e third week, that he no longer

Y

| requested the 1ntern s guldance when he chose books fr;o<n
. A

S T . L T

s had ‘really enJOyed 'I'he Biggest Bear, put his newly acquzred i‘:,- ) '_ L

RPN T SRR »




‘%o

o retused_‘pemssion by hex:npar nts, to become a m@hber of the e

' ':pu.blic librany was able to conv:ane the same parents to

o ':particular qualiti-.es in books. 4 They began to identify 1n

-“".,Zhooks certain qualities which appealed to them 'l‘his was

7 ‘ reflected in their comments, some of which are recorded ', 3 - o
" below: - '_ N RRE i

'c:l.rculating amcfng the children.; Subjects D, F, H, an I, : . SR £
' who in the fJ.rst Week were hes.itant bo take books home because
.f" !’ A, Ul . -“-_.'M‘ 7 “;'

oL e T but not too- bright. I even- like

3 'i'hese remarks and many others l:l.ke them indicated that the _
children were developing some critical Lwareness of books- ( o 9&

~.,‘and a d:.scriminatory taste in their choices. -

\0

"'revoke that decision by demon(trating, to them her knOwuledQe .
' of how to select, borrow and retqrn 1ibrary#zooks. i similar R ~',\'j'

“11' -

incident involv;ﬁ Subject I who ‘had not been perm:.tted to

R

. :become a library member.. Ha Rersuaded his moihe[r to accompany v |
‘him-on- the second library' visit- Observtng his enthus:iasm "‘. "
N '-for books/ and his knowledge of book selection, the mother
was persuaded to change her opipmn and allow her son to 2
K ._‘Become ‘a library member. o ' '. ! é '_ : ‘ ,""L ) 1.‘2 - : E o
....... Exposure to a variety of book.s and B.i.nvolvement :Lnu.j : v
. the sflection activ.ity helped ’the chlldren to recognize ,;"1 RN

.,.Shbject c:*.‘jThere 1 too much reading in this 7/\ '
o T book. T ‘ S ! S
. ‘. ~| . . . -' < *l‘

1‘ . "u.‘ “,: . |‘v.‘: " ' , '. . "“. " .~.‘_..
+ . 'subject G: - I like pictures that are. colorful, - _If,; L

,pictucre like the ones - J.n Blue- -
S berries for Sal.\ : - :

Subject H. This print :.s too small. - N,'F: : vff,. | ki

As thespro:)ect progressed n)bre and more books werey .
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. V;-hOme two books.
s many as Bix boolcs per week by the fourth week of tlte pro]ect Nl

o 'To hear Subjecﬁ state, "I didn t watch television last

::mght because I wanted t‘o finlsh Georg_e “to the Rescue" was .

. " daily sess:.on during a reading period in arranging for the

seemed t%)stimulate their imaginations and encoufai;edﬁresponses

"<ment shown by these childrgn ‘are difficult to measure by any

[

X they did not like to nead, b'y the third wee.k we;él\jaking (; N

Subjects A, .B, and G were taking the as

a delight td the J.ntern. ;ubj ect C regprted that he enjoyed L

ber Bear so much he had 1t read five times.‘ e

.

’ The Ehildren 8. enjoyment of the books and related

- . . e

: ctiv:.ties was%obvious. , The ﬁ)re i.nvolved they became the

greater’ their enthuaiasm appeared

ALY

As the project progressed,}-._:"

for examplez_ the' children became so 1nvolv€d with theJ.rt

4.,_-

activitiee that the intern had to ask the classroom teacher ‘, e A

.'\.‘.‘ - v

for an extens:.on of the daily one-hour session. 'I‘he request‘*v'. S
e . » S

was granted and when possible the sessions were indreased

to an hour and a half. Althongh the children came to the ,{ EUES B

- . L «, .
L] .

extended ses ions care wa'

to enw.me that they did nof:

misb regularx classroom nstruction :Ln other s\xbjects.

The stories and poems which the children read or heard

oy

from even the most relu!?tant ones. .. 'I'he enthusiasm and enjoy-”*

“‘ .

formal test. :, There 13 no test that could measure the 1ntense
concentration on S,ubject A's face as he tried to express with

paints his feelings about The Smallest Boy 1n the. C'ﬂaSS after

he had gust heard the story for the first time, nor ‘is there

a test which cduld measure the delight on Subject E '8 face 3-7‘«‘;7" .




‘"Vq ’how much they reailyren]oged the activ1tf\s ‘No test wae N
i needed to conv1nce the 1ntern who monrtored the activities- o
I the evn.dence was conclusn.ve. G e ? v\

g ‘ As the prOJeCt neared compl tion all the children

T {’ wondered if it could continue, even iﬂ only once a w'eek. This

_ as she drew laughter from her peers by her puppet show of ' y
The ijy Liorx. . e ‘, :‘ {,ﬁ". . T

K

poem A Friend is Someone Who Likes Ynu, often a complete

S
Silence or 2 s,parkle in their eyes mchcated to the 1ntern )

- 4/

‘,_ r’equest 'iw'"as andther 1E1cator of the sucfcess of the pro;ect
L)

4\". .

and the pcssitxire ab:titudes which the children had developed

-

s

. Classroom Teacher!s- Evald/ation —i, - ’u
- o <The classroom teacher, who was an experienced prmary

‘ e
ar . -

teacher, was.quite interested in the pro:ect from the time ,,:,: L

8 s ‘~'

of 1ts inception.’ She adnu/istered the tGates-MacGinitLe

Rsading Test to her class and discussed w1t the intern her, : S p

W ,w«,_

: 2 oplnions o:: the selected chlldren from her knowledge and

: observations of them.. . \As the progeot became a reality, daily
in.formal dis'cuSBio“r-ls_lwere maihtalned between the" class{room |
| teacher andm the intern.l ..Through this aaily contact the class;‘ "
e rocn(n teacher informed the internk of. such th:.ngs as the reading
skills be:.no t-aug‘ht in’ the regular bcclass.t Wherever poss:.ble oy ""

< o .{‘ R . o
the regular classroom teaching was reln{orced during the

. r...project. When the children were taught the -1ng and -ed

[ E P e S T I R T
< e TN e IR - PRRTSIN a

-
o

ok
e
/
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A skiﬂs, fo@ example, the 1ntern noted this :Ln read-aloud -

5

- Sessions.‘ When the n:me children. began the basal r'ea’der

.
o. 8 LT, ia

SR T ‘_ j the Beanstalk, the classroom teach-er dnformed the 1ntern,'~

Ve and books about giants 'lwere displayed in th)7 intern s class-""

. -"4' o ..j ety n‘..‘

room..('rhe classroom teacher was p, ease//wa.th thlB pract:.ce

‘-/

. One of the interesting parts of the pronect to the
i classroom teacher was the J.nvolv ent of older children @ -‘: S

peer-tutors. i She thought ‘that i was Nery interesting to '

'

"..

. ‘see older children i"rom years five and ‘seven zﬂeading to the 1
."“)-ty‘;;,i";f:'v;:i;:é:_\hildren and helping them with different activxt;.lTs,. Alth0ugh |
SR aware hat:older children could be very useful in’ tutoring, A
she mentioned tth she had not seen any. tutoring éervioe (of

; ;'.', "i the nature oﬁ the one in this progect.. She was imprets'ed '
' ‘ and sugé%!ted that the schoo nt gome thought intlo developing
S [ o a Peer tutor:.ng Programhi" T R ", l( ? o

) \ She was enthusiastic also about the -librajry v1s.1t,'_“,, .

* . . which included all of her e.tuden-!:g1 along w1th some. c;f the

_ mothers@ Commenting on this tr:l.p she Sald, ) "One very lnter- o
"-:‘ rf esting part of the pro:ect for both myself and the pupils
' ' | o was a f:.eld tfrip to the children 8 library.‘ She w.ent on .

B to note, ;{Je all learned much about different kinds ofreading

; terials and, 1n partioular, other educatn.onal mater!als
‘ , : - such as[ records, filmstrlps, available at the lzbrary' ". o |
s * o The classroom teacher reported that the children ‘ L
., “ , were anxious to attend the daily sess:.ons andl enjoyed them |
" 2 trery much She reported also that the children in 'the -

and remarked uPon the value of such reinforoement. 7' f\ f, - |
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: A

some of the children had very llttle exposure to books

;.e' ‘guite enthus:.astic about hav*xng storn.es read

. _A,»;v—'/'-.

and being allowed to take home books.‘__

She knew that

’

B

R 1 ‘ outszde thelr classroom.‘,‘ She was convxhced that a)pro:]ect
' g of Ithis nature was particularly meanlngful an.d v@iuable to
A D P ."‘».‘ R g
B TN the childre;x. X Moreover, she was deflnite im - her assert:n.on ,-'-"
e | . that the-prog ect enricheg, th‘é‘ cluldren s, vocabulary and S -
,'-f,' - broadened theim1 rnterests‘ Th:.s tg,ecame obvxous in- the
bl'.“‘.f W ' ' 1 * : o "’m ! )
N P regu'lar “é{lassroom ac::wit:.es, Bhe afflrmed.
oo L. e Q ._“-, N e R - s ..— L -_"' ,7 i
'S B '.' - )After the pji:oject waa.compft'eted, the classnfoom : ‘:‘_: -
_"l PR
- . v . s . N 1 o - 2 '.‘.‘:“
b% T 3 teacher and the pro:]ect ch:.ldren had an :.nformal dlscussmno RN
,__e. . about the pro;; ect. % The "follow *ng are but a, few. of the
00 VIR comepts made by the children to the clapsroom teacher and
’ R " recorded by her. ‘;7 f' AT 7 "’.;. ;[-:’ l‘.'f:'-':.‘ '.
E AR ":""' Sub]ect A~ I liked the pe#r-tutor read.mg '
5 AR 0 to de..., . RSP '
v . . Y n:’ - . . | . . \_/ . " " : B o "~: - b'— e
. : " Subject B- I 11ked mak:.ng thJ.ngs. . _1-,.?‘; L
P 45 Subject c- - I liked everythmg. K e
i-‘i ';’ g Subject D. I 11.ked the 1nchworm. ' ' :.."
. -v. f " ' 7 1" W ' . ;"»‘: T ;“:."'.‘_
" Lo - Subjeet‘E':’"' I. llked listening to storiee an_d T
N o : SRR poems.: :,.:‘.;. P Shem T
o A Subject F- - I lrked ma&:.ng stories. ° e
‘ Subject G-" I lxked the mobxles. T e
A SubJect H-~- xliked pick:.ng out books. R

Sub}ect I- '.

. 'tj N
I liked mak pi.ctures on large
paper. e o - “ : h;’."”" ““ .‘:"0\'.,:"‘ . o :.A e '




. . e A .-.. L . -“r B 1'_ R .," . > -.'_:- . )
“\Inte s Evaluation L T, y : ,;; |

‘.,"‘in the crLation of ‘the reading: env:.ronment.; ene activity

: iq, which they were directiy involved was the selection of
’:f"books., I{n tlfi ctivity, their degree of invqlvement changed \
-"‘;from passive observatiT tD active independent selectiaﬁ' . o
M‘— first, for. exampler aLJ. the chlldren sought the appro /al
__':of-the iﬁtern for books they Seiected for the classroOm -
‘ -.“‘j.‘ilibrafy - In faCt. Shbjeots B, c, D, an&, H had togbe given
much encouragement to-:xselect any books, Aalthough they ere |
,'-Z"interestjed' 1n the act:.vity.,. hs ,' 11 the c‘h‘!ldren became morg .
:exposeéfm fvariety of‘ av’ail}lg books and Were given
s time to Jhpx:cswse,, they required little encouragpment to seleet\

R Ehe children also chose books impulsivelyf’at first, but thlS k\ .'

'ﬁfaware of 'its” mportance, The first week, when thé children

..,. !

“f.}went toithe school l&brary to select books, they pulled any
,book from the Easz—Read section Ti‘l‘d assumed, Without browsing,

a it was what. they wanted Ltttle

‘ :_""‘to the.rea“ ers. ' As Subject A expressed
on the I&asx-Read shelves are okay for us becanse they are
.E'.easy to read. ; ,.The selectiori act1v1ty also provided tE
. children opport\uﬁty to expand their :Lnterests ,and to vary
. -.,.V":their selection of books. The same Subject A, for example.

I ‘-:,_:'who was extremely mterested fln skldoos, became interested in

K '_ ':transpoxtatlon vehicles which requ:.red skiis. 1 He located

‘°1.v “»r‘.

At the outset'/the children were active participants

o .

‘-

(%

- - behavior changeé to careful select:LVity, as the‘ becamé more L ,-ff‘

;

/ >a

yf any thOught was: given to

{4

LA I

1n"

Lo
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RETR j,:,‘ such books as” Jeanne Bendick's The Fir‘st Book of, Airplanes -
Lo o [ : 'r

and Robert J. Hoare s The“vs‘tory 'of the Aircraft, dea-lmg mth

. h
“.A' '

' smal]»ski and float planes. He also found ﬁdw/\rd Radlauer’

Snowmobileg :mform:.ng him of the pdevelopment of the *sno‘fmlobile.
.:;, . §|" S E 3 : L A P . .t 0 | - ..
PR 1 ER Thb 'children werevactively and ent siast:.cally

o

R ~<\ :.nvolved in the, phys:.cal arrangement of the in»tern's class- ' :. -

',‘ l;oom. 'rhey were willing and‘eager to come to the classroom,

g(fte‘r school each day during the first Week o\f the pro;]ect, Ly

‘ : to arrange and build furx}\iture and 0d15plays. This willim_;xess S :
‘ and eitmisiasm on the pdlf[l. of all.the) children certamly may i -
’ | be ta)gn as an mdication ‘of their 1nterest in the project. R
J;r '.I 'I'heJ.r intérest andf’ involvement. m/both 1nd1v1.dual |

S AR -.‘;.': .‘ and group actxv:.t:l.es grew w1th the pr03ect-'. Although they el

' had been aciustomed to group act;uuties .m the:.r clas%:oom,' : 'f_.' o
/ “ M‘“‘ '-f' ‘ they rarely had the* opportunity to be members of such small.-‘

’ . _ groups as they now were. ’ Th;;?'ntimacy ’of the small group }:_','::" ‘

L allowed them tmeater opportunity. to express themselves and SR
f U to ha.ve close contact wrth an: adult or, the:.r peers. The '. B

Win U intern obserVed that the children were 1n1t1a11y passive

ST T w:.th their peer—tutor, but- after the first Week, they became
el T X v N
‘ ./ Lo ‘ more verbal ando@xpressed their opmions more openly During

the (first two weeks, for example, Subject E saw and l:.stened i': :4~ J
- , to ﬁer peer—tutbr w:l.thout asking .questions 91: makinq any., . '. L »
e response, other than yes or no.. She simply followed the HERE
e ,' 1"_\'- < 2 directions her peer-tutor gave. ' Later, ho\eVer, ‘ she 1nter-; T _
A :-.' ‘r acted well, sometimes volunteering an opinion about development '
o J.n the stories:'g "PI don t th:mk .,tha.t Ping should have been " ‘.
o g
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S ch:.ldren s comprehens:.on._ Whereas in ‘a 1jlrge classroom group

- small group gave the J.nter,n the oppoltunity to see how well

\ ‘.
Marjorie Flack's '.l‘he Story of Ping had been r‘_‘d. e

.-'

-

. < t ‘ Pl ;.‘ 1 .
a few children often answer queetx.ons. a.:n the emall group

Br " "" . '* Y -

)all children were given the oppdrtunlty to respond., 'l‘he A

all the chJ.ldren could reror(d to in

we‘le as 11tera1 ox‘les. - ,'Some of thg quest:l.ons used werez ,

J.mn.ted a dlvers ty of answers,,they ga:.ned confldence 1n

Who was €he boy ‘in the story The B:ngest Bear? Where d:.d

Ping l:we? 'Why do you ,think Cunous George was so cunous?

What do you thmk wilL happen next? 'rhe 1ntern did %

ﬂ‘he small grdup?actlvitles help to increase the ‘j .

erentlal questions as. L. S

that all ch:.ldr&’answered llteral questlons "%} but - '.'""',"‘:‘, P

inferent1a1 questlons gave dlfflcultles. In fact, the "" S

ehlldren tended to avo:Ld answering them ’bye say1ng,,° "I don t

.)

kno[w .. As the chlldren learned that these queatlons generally

i

the r ability to reply. Why do you thmk Haz{:y wanted to
be dlrty? for exa.mple, was a questlon a'sked dur:l.né a short

dlscussmn of the story Harl the DJ.rty Dog before 1t was

K]

read aloud. 3 Subject I,. a qulet Chlld replied, ,."Harry wanted;': B

to be dirty 80, that he could get lots of attent:.on ‘flr;om, 'the e

people he saw DO = . ,ﬂ,.',q ‘ i AR .

." ¢

appeared to grow wn.th thelr partlc:Lpatlon 1n emall group

dlscussions and act:.vxtles.. 'I'he mtern was amazed m the

B . IS
- » . . .- 0- - . . . . _\
. . . N . e . . Lo . v
. \. ., " p o
e R S R - RV

The chz.ldren & language and llStEDlng ablllty P




TS TR T A T

Ced YT

T : A -
S The children 's fa&ial gestures dur:.ng the redd-aloud

AR o g
b 4 activities and 'i)erbal responses to quest:iona during dis—

LN

* o

PR N o

o C 'rhe peer-tutor:.ng rogram received pos:.tive react\i'Eﬁx
from the t:une it was initiated. The tutors' enthusiasm was , j.,

%' ’ ‘ “observed by the 1ntern from their delight at being chosen -

: sess:i.ona.., Peer-tutor A stated she couldn t waJ.t to bng.n

B j~'.her program. ' Feer-tutor G, who had never*had any reading

S .“.'.diff,icul{u.es hipself, indicated that he always wanted to work ;
S with little children who had difficulties witn readzing.,
" 3 'the tutors ;:.eqame 1nvolved with the:n.r ch:.ldren, the:.r in--‘ @
serv:.ce tra:.ning sessions prov:x.ded them opportunities to .
‘ f*_express the:.r thoughts about the chlldren and’ the program. )
. ':‘ >Such comments as /the follow:.ng wére :|.ndicative of the:.r e
poo ! Peer-tutor A-a Do you know that I really
R . . . _think .(Subject’ A's namé) - will
L & Lot - - read a lot more now that he' N
oY L L ".interested in his :book. He- .
t "even-could say such words .as ) .
; snowvmobile and sheltér without
. my helping him ‘because he: ‘used .
‘ ‘ picture and context clues.‘,
; Peer—tutor B~ S I'm sure 1earn1n a lot: about
’ . ‘ 1, reading.- oo
- A A'Pee:'—tutor D: \ I m really enjoying this exper:.ence..
IR Q ‘--'_‘.; L .gPeeretutor E. How can I do more to help (Sl:lbject' T

o . . ! )
o - - P » ‘e

g - E'sname)? il - . l

cussion{a inds,ca.ted how . well they were ‘listening._, y ) o

s

. vto he tutors and their interee}t shown du.rin;g the pre-service .

N . - SRy - . .
— S R Panti a - i . = = - . J_.
- . ) third week to findeubﬁect B, a shy child, using words lﬁ.ke, "';"-
hibernatio@. ;.ragile, jlllustr:atot J.n the correct context. c T
- \.4 B K -

N
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el P " ' . /d . . o ’ o ;.'-‘ ) l«:\.» o ':
B S ¢* Peer-tutor F: {.'\an we continue to(help after "~ T
. - R — you.r project is finished? o A
b f . PR ". . ., , 1 .| . . ‘ .
) - . Pee'_r-tutor;G- T ,can now understand how. it feels
LT Lo ©. .7 .- hdy#hg problems with reading. 5
T C PR How much he misses by not reading! ,
Y .Peer-ztutor, Ii I really like working with litt’le(\ »
- SN S ch:.ldren. L ) .
F : ' 'I'he ch:rldren in the"ptOj ect also expressed pos:.tive
.+ ) \
'i v:l.ews about the peer-tutoring” program. 'I‘he following comments-
N A S
: are it za few samples. N . :
e Sub:f\ect As I wish I. could have someone to 3 ,
o S . help me like th:.s in my classroom. R
’“,( ," ) T~ ‘,“."
, U Subject C: u.,\He'"s sure nice to . me. . " .
. \ - ‘ Subject E: I want to g:rve th:rs picture to
' . e o {Peer—tutor E's name) .because she s
' : o 80O good to rne and helps me.; .
) ‘Subject I: ' I hope I cah learn to read better A
o T : 80"I can help children 1like (Peer=-
, R ’ 'tutor I's name) helps me. :
‘ - , ) , six of the peer-tutors' mothers, during parent-— ‘
® S ’ 1 - !
'_°- ' . teacher 1nterv1ews, expressed to t‘heir children s teachers '
’ I-their delight in the pro;l ect. The .parents had’ been informed : -
g " : ,of the project through their chlldren.. One parent in o
g, ) '
. particular was impressed w:.th the’ challenge that working .
X with a younger Chlld presented to her daughter. ' She had '
' ‘also noted her child‘s increased tolerance and understanding
. o of younger ch:.ldren at home and in the neighboulrhood.
. Another unplanned but pos:.tiVe result of the peer- )
-tutLring progr;am vas the recognltion by other teachers that
h ,ra . "_ P
' __children may be ised to" help other ch:rldren. .The two kinder- '
:_}‘ ’ [ garten teachers, seeing the success of this peer-tutor:.ng '
N . ‘ . e N \ B S
: e S g -
. ‘: . ’ La '; \ . .
T i d F aﬁwm‘mre - :




to 'eaign’and xmpleméht such a program for their classes

o, ) N . S . 1, PR o
# ) o
.

\ .
.3%_ . and, 1f 8o, ‘would the 1ntern develop the program. ’Thls

S 'reqUest was met. The lntern organlzed a peer-tutorlng program Rﬁ”i,
- ‘for twélve kindergarten chlldrehy 1nformed the kindergarten -

teachers of - 1ts deslgn, and had the peer-tutors ‘from the
&

k3

C orlglnal piogram 1mpleqént it . ’

. e . The success orzghe sharlng and 1nterpreting act1v1t1es

. f ' was . shown in dlfferent ways.' One important effect of the

.

activxtles was the development of 1ndependence on the part

) - . of the chlldren.. The children were forced to make 1ndiv1dual (; '

5ﬁ'f_'" : deClSlOnS about such thlngs as whlch sharlng actrvlty to do,~ ‘-'Q[J. g
’ AR . :

o . .. B L Lo by Ll
o . - . f DA

ﬁwff}:fﬁf how best to deplct an 1ncident in a story, and what materlals

'

'tfif}f ﬁ;J%: would be needed to deplct the 1nc1dent TE became'necessary R

) .-,-_,: -
K . e "

;é' J:';mf o for them to plan tﬁélr actlvlty and accept IESPQHSlbllltY ‘fh }Lﬂ?-f. .
gl "n, j‘ fcr thezr own materlals to carry out thear sharlng act1V1t1es.;. 'Jfff

f 2 Y

.5‘: , The act1vrt1es alsb helped to 1ncrease~the'chlldren 8" powers"

K‘oii"-Oncent:ratmn. uring the flrst week's abtivrties,

},ubjects B, D, E, F, and H, for.. example, found it dlfflcult o ,,‘}
; T to-concenﬁiate on thE1r'work for mdre than flve mlnutes.j

" ‘a

.Mov ents

1nside and ‘oistside the classroom easxly dlstracted ‘:- S

em. A arked lmprovement was observed as’ the pro:ect ‘;f

™ -2 pf gressed A In fact, durlng the 1ast thnee weeks of the N 3 Lo

» Lt

project. all the chlldren were so absorbed 1n thelr Jct1v1ties T L

-’ B : '. -'- b

e ;g"i“rl.o E that the 1ntern requested longer se531ons.

Y

The'classroom "

e E e teacher grahted ghe request..‘-'~ g ;’~-ff'z' “
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. o ‘ As more sJorles and poems'were shared, the cthildren’
u( grew 1n thelr ablllty to respond‘;maglnatlvely. The palnt-“
- ’;;gs of Subjects B and H‘ -at firat were 11ttle more than v )
outllnes, but w1th1n three weeks their palntlngs 1nVOIVed
more"v1V1d and 1nvolved detalls. New 1deas for sharing were

‘developed Subject A suggested maklng a- peep-show about the

story Georgie and the Noisy -Ghost and Sub]ect F asked lf she

could depich her anmessions of the poem Half wavy Dressed

- r

through a comlc;Ltrlp mural pa1nt1ng. Both followed through
with their ideas,’ and they were pleased w1th the outcome.
;;f “ } . Sthect A stated, "I really enjoyed maklng my peep-show. .

It's very lnterestlng hﬁﬁj? made 1t "o Subject F. exclalmed

"Isn't thls funny? I thlnk.lt's a good cbmic.

= .e

G ] The 1ntern observedﬁhuch w1111ngness and enthu51asm, o

~.for the sharlng and 1nterpret1ng act1v1t1es by all ¢he '?“13A -_f;

‘:.{jf lchJ.ldren throughout the program.ﬂ The act1v1t1es d1d much
o to nurture the chlldren s:interest 1n and excrtement for

reading--an 1nterest and exc;tement whlch the lntern hopes

o ' N ! . o ) A ) . ‘ <1
e L, will continue. - S oo - . o
i RN ' L . ﬂ

. : The llbrary vislts also stlmulated much exC1tement

and obv10us enjoyment..fhll the chlldren appeared to have

become more awarefof the'lmportance ahd use of a llbrary,-

2
.

both in- the school and in - ‘the communlty Their-desire tO"; "

: B ' VlSlt the llbraries on thelr own was 1nd1¢atlve\of the success }‘ j'
of the trips. Such incidents aS‘the follow1ng are but a few

S rJind:.cat:l.ons of the chlldren 8 enjoyment of the v




*Pro;ect. Some Chlldren 1n other classes as well aS from w';f-'f-af‘hﬂ

, ﬁf‘the homeroéh classroom asked the 1ntern lf they could “}u;;‘:fhfjf

' ZQand:thelr peers and regular clasaroom teacher. There was,

-thtlest Rexndeer.' On‘another occa51on SubjectAI read h1s
"story endlng of The Clrcus Boy ko his teacher, aﬁd Subject

) G showed frlends, on' the map, the Yangtze ﬁrver where The

‘fiﬁ\. L The lntern hel;eves that the pronect was successful

A, in a qﬁiet 1ibrary>corner-vsdbject F;showing an&lde5crib- )
ing to the stuffed toys, . Winnie~-the-Pooh and Plglet, an ‘-‘;
lnterestlng d splay of -A.A. Mllne s books ; Subjects A, By -

and G Slttlng on the 11brary floor absorbed 1n a discussion
about magazlne plcturfs and artmcles; Subject H explalnlng 3 ‘

to a parent Tlgger s adventures in Winnie-thé- Pooh, and all’

S

©

.the ¢hildrehn browsrng magaz;nes and booké with apparent \

r

'concentrah;on and fascination. - . °. ' ‘

o . . o~

-

Another 1ndicator of the success of the prglgg§~was

the 1nvof%ement andrlnterest of other boys and glrls 1n

.

the prOJect's act1v1t1es- These children, in fact, appeared

R

1,

'nto be somewhat env1ous of the chlldren mvolved m the , ,_“

St

'}partrcrpate 1n the proJect A number of recorded inc1dentsj’x["

e

.u‘lindicate 1nteract10n between the chlldren 1n the progect

;!

'for example, SubJect E, explalnlng to a frxendchow she made'

/ ' l

‘ the characterlzed moblle of a relndeer from the story The

Story of’Pfﬁg was Set. These lncldents showed the phlldren s _;5

o

;nterest"”aellght, and pr;de ln sharlng the;r act1v1t1es

w1th thelr friends..;:»@';}’ﬁ ‘}fj::'”’;ni.f{igt'”

i

and valuable to the chlldren 1nvolved The total number

fyn 7
RN




’

of books actually read by the chlldren was . 112. the average

number read by each chlld was 12 4, the greatest number

read was 18, and the minlmum number read was 8. -These N

flgures alone 1nd1cate that these-11ne chlldren, who read

‘ approximately one book or less: each mohth before the prOJect.

: {ncreaJed their amount of readingj The intern-hopes that

had begun to. develop a de51re to read. Certalnly they had

» N v

‘ the positive'experiences with reading eﬁccuntered in this =
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51 SR | . 'SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

' Sun'lma'rx‘. T
. This internship was designed to. select and to - o ’

R implement chav}.i?nging and enjoyable reading activities for .
childrqh 'wrfo had encountered difficu'lties in &earning how ,-
t6 read durmg their first three years of school. The 2

\function of these educational exer;.:ises was to stimulate and

develq in theseii‘children posxtiire att:l.tudes toward reading.

e

When reading skills are overemp asized or taught in | :"";:;z*% L

isoflation,"chlldren often learn to rea but have little f "

. '.';3 desire to do so..- Consequently, ‘nydchildren‘ who can read

‘. rarely choose to read for their own information or pleasure..g E
I : Voo

\/ o Some children, in their attempts to learn how to read, -_'
' actually develop negative attitudes toward the reading process r L
agd practice. 'I‘he literature rev1eWed for this pro:;ect was |
related almost entirely to ways of fosterinq 1n children
< [ ST
~an, 1nterest in gsn{.l;ve for read:Lng.. There J.S a large body
o of such literature wh:l.ch affirms that exposure to good '

e clrildren 8. books may have a strong and lasting influence

LIV in this ,regard R :
o 'I'he ‘nine children who partxcxpated ine this pro:ect‘.‘.;“ 3 SRR
. S were children who rarely showed any mterest in bool‘cs, aaq ‘ g ;
who generally had negative attit(ides toward reading. They'”, . .
N STy i N __ s -




_E”

.Hore identi!ied by standerdized.tests, cumulative files,'<‘.‘ ';,Q?
"' -and observations of tho cle-sroom teacher end the intern. . fdﬁ?f' ﬁi
i Tho project eas(cerriod out over en eight-week period, in ,fjﬁ | | 5
elementary school._ft%l ' h :. "' ' S :_ H f.lﬁ
" ) ‘ | The project included the creation ot the reading L ; i
' environdent. the«organization of group and individual 1‘,Ji fj:{; -f {
. "inltruction. the shaLing and interpreting of children B :, f:ﬁ
; .ﬂliterature, and the expansion of interests in children 5 ”_inﬂ, . ﬂﬂ?
| :,'1itereture., _' '_ ,' | ;' :' i 'ﬁu ." ; - l‘ BRI _A*?
7. . 5 TFe evaluation of the project indioated that the R ;jai
'5.]E§projeot wes successful in eelecting a variety of stimulating : i:lﬁi‘f}j
,-‘1books suited to the needs, intere ts,/end abilities of the 'ié"g f%{
:‘5{";ohildrenz in choosing ohallenging reading eotivities for . ‘“;;7 ;Q?.
the development of teading interests'énd habits, and in the T ?'ﬁf
e fostering in ohildrén.p positive attitude towerd readinq. ‘ &fﬁ:
Y. .., Conclusions - - .- Q'Zfﬁfi;'zngijf; vit:JIinka'ﬁ#
A uj N ,:’ G i ':u” ﬂn‘ll\nf“ - lf--dff{f‘Q;ﬁ“f ‘tké"‘\.”if
_ Besed on. the results derived from: this project,‘f” i A
;the following conclusion have been drawna | a.i,‘ »;L L‘f{
‘ 1.: Children s literature may be used effectively L N fr;e
.‘f‘ito comﬂlement basal- reading programs.~ﬁglya f?ff£u§f ﬁ;ffﬁ;i;iif
‘t ?;F?Act£VltieB based on children s 1iterature may BT ;7‘71
. R 1fi?be used to improve ohildren é oral and silent :\ W;feaf
w - .vreeding. to enrich their receptive and expresSive'“'..‘f}x~j!i“£i
. K vxrflanguage, to expand their powers of. concentration,' " ??Eif
& -;tfend to stimulate their imagination.' \~i5 | ;j Eﬁ;
S | S
: ‘ o BRI




‘ 06
el e ' 3. u:
R 3 2 . . L '
may be used to develop in chxldren an. interest y.szj,N7;
: 1n and a 9081t1ve ﬁttltude toward reading. ”’)
) L o 7‘. S .. .~'. - v ‘- RIS R N .,‘. ’:‘cl. -' "'\' .A_ . .,: . “ . 1‘_.. . ' e "_,.
' .t oo "Recommendations .0 oo 0 e st
T O T A R

room:

' On the ba81s of thrs prOJect, a number of recom-\".

o

mendatlons are made for the beneflt of other persons WLShlng

to 1mplement a chllern 5 llterature program 1n the class-iwf:

I:“I'\4‘ '1 L

<

‘zThat a r1ch and varled c011ECtlon of ..1ﬂ§*5'h"‘

-

carefully selec ed chlldren's lxterature~ f}*'“

he chosen to meet the neeqs,’lnterests, ‘ff.*

'Q§{}§ﬂ?; and readlng abillties of the chlldren .ffbf;%ﬁiffff.fif=”'

-5 That'the Chlldren be Piﬁvlded adequate tlme'"ffaal{{~;‘*‘f'7
.y |

St ) T
oy e o
TRRE ( to lnterpret and to share thelr réadlng cT
‘,'3:.‘;» S Do T KRR
B experlences w1th thelr peers, by means of PRI
Lot ;- ) . A A . i A . . : . ; . ,'. ," ,‘;-. -
WSRO T e e SR
- ) St S P :

complement the basal reading program..rdj?:;f;éiiﬁé;.

from:the collectlon of chlldren s 11terature.,.i-'i:fﬂ:

PO
e

2 1nvolved 1n the program f;ff_fl;féﬁy_ s ;;;f{i.
*T That a stimulating reading environment be AR i,ﬂ;;ff:
?{”: creatJd and that the phP51ca1 arrang me—E dii};f:i “fﬁifﬁa
- of the classroom be conduc1ve.to 1nd1v1dual .;?i;ﬁ,f;;‘";a:;ﬁf
:‘.and group‘actrv1t1es..Vfﬁﬁﬁhjft:*;pff~‘h?ﬁ:}ﬁf Efﬁf%f:'hiplﬁﬁi
Ll%{;4 ~That the chlldrer be prJv1ded suff1c1ent tlme *:J;Cﬁ\f{i'f;(ﬂ
A to read 1ndependentlx books selected freely Lbfifﬂfjf-ﬁ7“,“;
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Name:. B:Lrth Date. . ‘Ag'e: Sexs - -

, , Grade: . e Schoo;.: Teacher e Dater.:_;.-_. LTy

«

i ) ; IR
E : oo DIRE?:'I‘IONS. Thé~teacher- reads the questlons to the student. SR
R The, student 01rc1es JhJ.s answers. CoT e

o } BTN .'.-l.' ' Do you llke to read beforé you’ go to bed? | Yes- No i ,

:"ﬁ:? ; 'i 2 Are you ;mterested llg what ot{'aer people’ read? Yes No
b ; x e 3 Do you lJ.ke tfo read when mother and father' i '
: (R . ‘are reading? N o RS
. o Is :chung your favonte subject at school?
: f you could do anything you wanted to' d'o', J’f“ .'

B '-'~i: ould-‘reading ba one’ OE the thlngs you
N would choose to’ dol> E‘ s TR

- . . .- X N l': ‘.‘_,»__"" . . o ' ! ,‘ -
Do you thlnk that you are a good reader for
your age? .

‘. . e ' et . i . X . e
N c . .

/Do you llke to read ‘catalogues? R

",’8-,.' Do- yoi!" think’ that mdst thJ.ngs are more fun LS R
o than read1ng2 R L e [Ye's,g S
9. Do 'you'Tike. to read aloud for other chlldren' ool

v ;" at school? o r S et Y,es No

oo
[ . & Vv
ot 4 ) s

b

A ;-"-'-12.--

13,

S 10

Do ou lrke to tell stories? S

Ke

Do you like to read the newspaper?

Do you 111«;\ to read all l,,u.nds o:E books at

school?v." ," ST
Do you lz.ke to answer
you have read? S

read?

Do you 1ike to talk about books you have

qUeStIOnS about thmgs P

.;'_ e
Iyl

Yes "No
I . ’

Yes No'

i ,Yes.-,No“""-'..', e

' Yes No‘i“."

Yes N

‘.'f' -

“Yes'  .No " -

M ‘ [




‘Do’ you feel that uading t:ixne is the best
pu.'t of the lchcol da’y

Do yOu ﬁ.nd it hard to write about what
.you have read?

e

-Hou d you 1ike to ha.ve more hooks to'read?
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. . .
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b et
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B D;RECTIONS, ;.i-'rhe--teacher feads the quest:.ons to..the student. o I
=) '.l’he student‘cu:cles hls answersl

+
i

s Would you 1ike to read about"

y, _i;hings that happen-~
to a seven-year-old chi 1dz. . '

o { D :

Would you'- 1ike to read abo’ t how to, .make~-things?

N IR
. Would'you' like“to;read ' things a. familf m:.g

8“:-' Would :y'cu Ml:.ke' :f;o fc‘a'ad,aboiﬁ: & happyuday at the"'beach? - A

wOuld you- J,lk.e to read ab6ut anunals?‘




Y
‘. s e T N
.‘\V. l‘

Sho BT T Would yoi: l:l.ke to read about» o].d fashioned thing@? o
o SO t\ el Yes R

oy - N * o PR A

o 12, weuld you' like 'ﬁo‘ :l:"é‘a'd“-‘;about building” boats? '
S A A :1 ?;Y_g's. Lo Ne ay

1‘3 Would you llké’ ’to read abdu,t a[ grandmothellf'ﬂ (father s')

T LAt visit'? ) 7
RO PR No L
; - g
. Q' e non *

.' NO ""'.

) D L6 "Would' you llke to read abont a haunted house? RN
g ‘ sl Yes) -?[ : iifNC."-. R ;-.,.' L e .::;.";"-.': g
SR s 11';5 Would you like to read about what you can be when yoq
o AT grow up? Lt T T e T e :
too e "_‘::' ' - " Y “ B ,"‘.".' . . . y '_'. ",'TNO . \/' o ’._' ;" I
PRURAT : SR I

[ - 18 Would you llke to read about boys and glrlé who live
S N in a faraway coxintry? PO - : i

Ol L9 “Would you;ﬂ};e :,to reqd' a,bp_utg' a”person”on televigionz
- Ll e T e e Yes "4.3”‘"""‘:-,."? - "j“:"j S P




-23.' Would you like to read about a mysterious noise? ‘
h See ‘ Yes No
o .- . - )

°24.. Would you‘like'to fea& about a policéman and a fireman?
a o - , Yes No

T © .+ 25. Would you like to read ahout living in China?
) ) ' Yes © .. No '

.
M : . .

¢
a .

f{% { © 26. .Would you like to read about fgdians and Eskimos?

< . ' . s . 3 ,
L . oo Yes - No ' C o .
® PO ’ ) . e . . ’

L - 27. Would you like to read about how a tadpole changes into .
e t - a frog? :

A

" Yes No | )
. : 28. Would you llke to read about WLnnlng a monopoly game?
o ’ o “‘Yes ‘ "No_ . . \?,
i * 29. -Would. you like to read about a.child who was-afraid? ‘ —
4» . ;) ° | L . . -, . " . . R Y‘es, ': B ;' NO - o ’.").‘ . | f,\ . )
. (... ."'- . - . ,-. '-K‘ r - " , '.-‘ ) ';“’ ~._; . ". ' ., - v.n"u o - ‘ x
w © - 30s Would:you like to-.read about ‘winning a prize? r K A
- fa) ' ' ‘.'. @.' Yes',‘ NO . "', N : R oL
g "313'Hﬁb“id:Y°ﬁ‘1iie’£6 read about an . EXCltlng alrplane ride? {

o . -*Yes' ©  No. ,

: ﬁzf,nguld yOu llke to'read éﬁoutfa-&hild‘whgididn't learn ' . .. - |
o hxs numbers? S . R , , . ' '

SN : ¢ . . . ¥Yes = No : B : . :
' . A T e R J o ! ' ‘ 5 3

! :". .

.1 33, “Would you like £0, read about a flylng balloon ftrip?
f*w';«yz“‘ ‘Yes .- Wo

D

T K R e
Wbuld yor like to read about different ‘ways. to travel? g
ﬂw,-t , Yes : ~v°Nq,‘ : ' ‘
™ ] i - R x = ,\
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. e
INTER!?-’ST INVENTORY
- Name: . Birth Date: Age:
Grade: School: Teacher:
9 H
'QUESTION ANSWER
: -YES | No |
3 ’ r
K . - ) N : ’ - N
- A. Play and Other .
J : Activities: -
1.  What do you like to ‘ fa. =
‘ do best, in your ’ ‘ B
| . 8pare time? . . . <o
. . K... ‘ -. "d. i :A‘
Wha.t{do “you q'sﬁally : s
- do: .. ' - F 1.
' e i. after school? < : a.
’ o c. - .
; ‘ {9 .
! ii. on weekends? - |-a.
. . ‘ ) b»‘. »
c. : - - C. :
T o d:J
£ o . . .
‘ 3 What are your favor;.te RS R - 8
Coe ‘gamea? . Pa b
i SN i L 1e:”
, ( . . d.." :
i SRR RO I




- . ., ) ‘
QUESTION B ANSWER
. . , .
. . : : - — | :
. : © qYEST| NO| 'OTHER S
; - j & - . . - .
' ‘ 4. Do you like to-make ) a.
things? { b N
What things have you , . ‘
. made? | A A R - :
. | K ' - fa. T
R . ' - | )
Sk . "5, What things do you: o | a. ‘
CE : play with at home? . b
3 ) n _ , ‘ o - c. ) : )
' ‘ : o, d.
' {*Which one ‘do you 1ike | IR S R . T
\beat? S ) e B .
6, :Is there anything (e g. S N !
oL Ttey) - that you would [ || e
, '.:_like 0 have- very much? RN PR B .t .
sl It yes, what? . }f.;) B I T DR SR
7..“DQ you 11ke p t , o . L o . S
It yes,’ do yoE have a |- . 1 - . A
¢ pet? - 1 R e
1f yes, what ig it? N - o
If no,.what kind of pet | - 1 o c ' -
would you’ llke? T .
8. .What anima.ls do you . 1 a. 3 S SRR
’ like? - b . o “ N
. N B . ' T . ..' - ’ 'c.‘
A‘ A‘ : e dl ! 4
e S Tt you could choose 3-; 3"; ;.f ' ‘
; . -any'animal,,for a pet, .| . .| - D , e
dw . T'what anlmaf’would you. b pTH Y L ‘ o
. choose? B I T ! S
K -, LY _'1 8. ‘
BRI S ST O N TP T R SO T IV :{H..“"'f.'ry.""' TR .,-'{;‘.'-.




QUESTION

ANSWER

10. 

If no, would you lzke

——pr -
¥
0
lll.
] "
«
- .
)
n
B
» vt
¢
P o -
, 12,
’
3
. .
. )
“
o M

Do you collect things?
If yes, what?

)

If no, if you could

~¢gollect anything, what
-would you collect? '

Do you'ﬁake 1es§ons" )
(e.g. musgic, - ballet)? »
It yea, what klnd? :

"o’ take.: leésgons?
If yes .what type?

Are you in any blﬁﬁs ‘ i
or organlzatlons (e.g.

. beavers)? .
. If yes, what?

~

How long?

.What-do ' you like best

about the ‘@lub’ or(

’:organlzation? o

1f no, would .you 1xke»,

B to be‘in a club oK.
organlzatlon?
.If-yes, which one?

T

;If $ou could haVe three S
- wishes; ‘which'might.come|.
- true, what' would they
U bez. T e

- YES

NO-

OTHER

- "'bAo

;l:c.tA




W,

13.

14.

17,

Do you ever wish you
were someone else?
It yes. who?

Are there.some thinés.
you're ‘afraid of?
If yes, ‘what are they?

.

What would you like to

: do wﬁén you grow up?

- pele is;on, Radlo and

MOV es:-;

e e .\-- -2

Do -you watch T.V ?

HOW'much on a schoolday?"
gow mnch pnﬁa,weekendz ,

EAEE

What T, V. p:ograms q&> o
- you like best?” (lst:— ~--*
zna, 3rd; 4{:31) . A ,
’ URLEEICEI
. Who. is your favorxte :
male T V. personality?
Who is your favorite 4
temale S

.V.pexsonality?

| s

NO-

u*'

yr;} Sesr

e,

i"-
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" QUESTION ~ANSWER

20. Do youfllsten to ‘the

‘ radio? .
How much on a- schoolday? ~
How much on a weekend?

21. What radlo programs do
yow like best?- (lst,
‘2nd, 3rd, 4th)
Who is your favorite
male radlo personallty? e

, KN i . f‘.\.: :1.

2.

g ;z"é

YES

NO

OTHER

Do ypu llsten to
recorgs? SRR
If yes; - what klnd?
(mu51c/story)

What Ls your favorxte
record?

'.'\."

Name the best movies |
you have seen recently

for t e m—

Who is your favorite

\ male movie’ star? j\i;;*f« .

'.-‘-,.. - KR

Who is your favorlte .}T; 3
female movre star? -

f
K o
e
. r‘-" }
N
o SIS
. . :
N "a ” r-:
. e Sen _
X
' -
s
! a-. .
‘b,
' C..
‘- .
RN s I
. ¥
V'; . K .-.‘
" +
" 2
5 .

e
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e e

' besﬁ storles to youﬂ

‘f books? (tltle or type)

Do you like to have .
- gomeone tell a story

~to you? " ! Sy
"If yes,.: who tells the Q‘QAf;

tbahyéﬁ ilke to look '?-f45ﬁff?f"7#“‘

.at " magaz;nes? ”y;. ";g“‘

If yes,,whlch‘magazanes? {j"f*ug‘f:g;f
I, el ) LU O . , o
A AP Ay (A B I - O

Do you 11ke to lobk at N R
~cémic books?:. L RO
SIE yes,: which comlc B

Do you like to read?
IE ves; what books or
stories have you}read?

NG My o
5 K ‘e'kjrd I

1 2 - (. .; ‘ .
| . : . . ‘
R QUESTION . . ANSWER T
. |xEs | no OTHER '
) - . '_. ‘\
c. Read;ng - ff S R ;: ) ,
’27.  Do you like fo. have& o PR
: someone read’a story e A .. -~
..to you? ; : T l - ' -
"If yes; what. are. “some ' ol a. . '
. of the best stories oo o d -
that “have: been read ' | ' ~|- i
to you? o .;-?" s lel

3
K . ’
. “
—_
e N
T K
N
hs
. .
. - N ,
. .
L.
i
- FEa
i we e
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33.

'32. ..

What books or stories
do you 11.ke best? -

Do you ,have books of
. your own? '
- If ]!yes, a.i:out how many

Which of the follow:.ng

i‘l.-"_' lLsten to storles

?
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At

_;h;fﬁ'jlznf\-‘ .
FEIOR e

a Sub;ect A
. A, qulet, seven—year-old boy, w1th above average
S 1ntellectual ablllty, but a year and a half below hls grade

' leVel 1n Teadrng achlevement. Hls Inventory of Readlng

- 'Attitude lndlcated that he en]oyed 1lsten1ng to storaes and
."" “T—-—_.P

'partlc1pat1ng in readlng act1v1t1es whlch requlred llttle

: readlng, Such as: talklng about storles he’ had heard anF

looklng through catalogues. Hls maln readlng preferences,

'fas 1dent1f1ed by his Preference Questxonnarre,,were mystery,

"
Ve ‘v.,..

'r;q‘Ji,;: {sports, and adventure. Hls prime 1nterests, ‘as., 1dent1f1ed

. Lﬂ B “’ :4 .‘ N . » R PR ‘.4.\ . |&

,_.. .

”ngy hxs Interest Inventory, Were watchang telev151on shows, 2

. i ‘

3

'i%ésuch .as The Fllntstones, Space 1999, and cartoons, gorng to .

fithe'mov1es, especrally humorous ones- and playlng outdoors

i o
. ;

5ﬂi”fwith hls dlnkles and bicycle.,ff}j'ffia i,j.a.-fiflg-ff;iy}l'- .

During the progect, SubJect A qulckly became' . \‘{'
lnterested in books and enthu51ast1o about the readlng

fract1V1t1es, espe01ally the sharlng act1v1ties.: He thoroughly

' 'enjoyed construct:.nga a peep-'show for the story Geor@e and

v

"}the Noasy Ghost.and maklng moblles of hlS favorrte story

[

'jfcharacters,‘such as Slmp 1n Cannonball Slmp and Harry in

"{ft/,’“J;Harry the Dlrty Dog Within the flrst fgur weeks of the }}7t'm
o -pprofect he was taklng home slx books per eek.,ﬂ e ead 18 _
~_4a“;~:wbooks, had family members read-ls books,to hlm,_and lrstened
' ~to 40 books r%ad by the intern and hlS peer-tutor.~ Books

?¥read by the subject hlmself 1nc1uded Ggqrgle to the Rescuer

and I Want to be a Hockey Player,.books read to hxm at home ‘

"!_ﬂ;} 1ncluded The Flrst Book of Alrplanes, B Book\of Astronauts

r’l' . . ." . N -'" e

a7 o e




[ b , ' : . f,,: ’
i < - A 4 ) -
- . ' 1 ' d "‘-.w“ 138 5 \
for You, and Wlnter Rescue~ and books read by the 1ntern . ‘ .
”and his peer-tutor lncluded Cannonball Slmp and The Story
of Ping. - .
. o . - ."' . . ' “ ,|‘ | q . ] .‘ ‘
- Subject B . R - . ,
A very WLthdrawn sxx*year-old\boy who requlred ) R o
great deal of encouragement to part1c1pate verbally Qn any - ‘Ati:-
acth1ty. He dld enjoy, however, part1c1pat1ng 1n art ‘214*” T/*'u

n”'a”t1v1t1es, such as palntlnij Whlle hls lntellectual ablllty

"ﬁ as 1n the average ranga. h readlng achlevement was a

g',"-\ '.' O I Lt e N 'S N ,

ifyear below hlS grade level Accordlng to hls Inventory offn

eadlng Attltude, he]enjoyed llstenlng to,sEbrles but

R R 2

‘v

e dlsllked readlng as a school subject, and any acttv1t es 1fw s

;related to readlng, suéh as telllng and ertlng storles, gj\

, answerlng questlons about storres and dramatLZLng storles. f'x'.?:.'

ﬂ&s Preference Questzonnalre showed that he preferred to.;~ r; ' ;f,;

1, N ._\ . B s

“read about humorous happenlngs, maklng thlngs, and mysterlous s
, v IR

yféi adventures.' Hls Interest Inventorg,;ndlcated that he enjoyed

playin% outdoors with hlS race cars, especrally hlS hot g g{z;d‘fgﬂ

‘

"jf " wheels; watching telev131on programs, such as The Fllntstones,

~J’1 and carlng for hlS two-dogs.;;;.f.?,?h‘fgfﬂ2l7?'. N f,.?ﬂ'fﬁix"fzﬂ

During the progect, SubJect B gradually beqame an xﬂfﬁﬁ

"’f actlve partlclpant in all readlng act1v1t1es. He part;cularly e

George storieS/and Max ln Wﬁere the Wlld ThL

ngs Are:'{“T‘

,'f.his attltude toward most readzng act1v1t1e% was negatlve -

e aNEEA - A S8 oan e




at flrst, by the fourth week of the project he was so 3

s . -
.

- ‘. oA

enthn51ast1c about books that he was taklng home 51x books

' each week to read and have read to h1m.; He read 18 books,
' a had famlly members read 18 books td hlm,"and 1lstened “to ,
{:ﬂ. ? : A-' 40 books read by the lntern and hxs peer-tutor, who trleﬁ on Am
’:;i- a . ; most occa51ons to read books for wthh he expressed pre-*
o ' ference.f Books read by the subject hxnself 1ncluded _arry
L ' by the Sea and,Georgle and the Robbers,'hooki/read to h1m h;f?ﬁf‘:
k ; ?ii_ at home included Elephant 1n a Well books read, By the 1ntern }3’*f7
:‘ K - and hlS peer-tutof 1nc1uded The Steadfast Tln/Sold1;;:V~J%
T}}m Georgle,and the Noxsy Ghost, and Angus and the Cat. ' -
Plimg el E‘L"l?-%t—E e EUEERN IR
:%;ih?ﬁéf:ygghv‘l A shy, sr;-year-old boy, wrth an average lntellectual

T”;}“.?:'J-A' abllltz},bh a year below hlS grade 1eVe1 1n_read1ng achLeVe-‘.g%“&“

: ment HlB Inventory of Readlng Attltude 1ndlcated that he

.. o "._ .

e enJoyed h arlng stories, but dld not enjoy readlng them or
aﬁg“hff% dolng any act1V1tles related to readlng{'such as’ wrltlng ?Lﬁﬁ

‘?or telllng storles, and answerlng questlons., Accordmng to J 'i;fﬁ,ﬁffv

v {ﬁ, ;g his Preference Questronnalre, he preferred adventure storles,; f

: “’ E T \4.
SRS . domestlc-and w1ld anlmal storles and‘maglcal storles.g HlS
o Interest Inventory showed that he enjoyed rldlng hlS blcycle

\r

"1?f£;fﬁ3v: and playlng hockey,.playlhg games, such as MonoEoly and

watching cartoons on telev1510n.¢;fn1;ff

“;ﬁ{?IJ, Ql~z.; . - , SN
ER :“:‘ Although at- flrst Subject C Was qulte hesitant '
5'1 to take home books, because he always had to read them'*l‘}ikig?ga:‘
iw;ﬂ:&f he Was Very lpterested ln all act1v1t1es durrng the dalfy ‘nhf,



STl e " .

E S S |
3 Sesflsnsf qe‘llked espgcially performing puppet sdes Qf e :".‘

stories be had read or heard,,snch as The Runaway Bunnyp';:; L F‘

and Angus and the Ducks.“ Durlng fhe: pro:ect, he read 10" “b jiinf~'.‘ ;

.-books, and llstened to 40 books read by the 1ntern agd hls .'f?7ﬂ7:

peer-tutor. Books read by Subject C 1nc1uded Seven DLV1ng\\\\

Ducks and thtle Toot, and books read by the 1ntern,and hlS fi”'y“,?.'i

peer tutor lncluded A Baby Slster for Franpes and The Ta11

" Who' NWagged' ‘the Dog RE ’ / . *\/ -
L“‘i%, ;t may be an lndlcation of*SOme change:ln}attiéhée ﬁ;;k?%fgﬁl'i
H}u that Subject C six weeks after‘the cﬂmPlétiqn:6£\Lhe PnOJECt :., "
shO?elled snow tp earn enough moneyltu buy a“bOOk from the t:-ﬁiif:ffﬁ
See-Saw Book Club. . ‘
gibiedi's ”"”*f.“f?ﬁf}“fiibﬂﬁy{er“"“"w' .'4 T
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ablllty,.but a year below hls grade level 1n readlng achleve-<f:'ﬂgfpf

'ment.= His ;nventory of Readlng Attltude 1ndicated a completely

negatlve attltude toward readlng and a strong aver51on to 44{'E.'ﬂ-5TQ
. 0 . . . n’. LTS ‘A' ﬁ’,' o
::even llstenxng to StOﬂles.: His Rreference Questlonnaxre" '“U;vﬁgxi .

Ve 1nd1cated that he preferred anlmal storles, sports storles f.ﬂé e

ﬁf and humor.; Accordlng to hls Interest Inventorg, he was

lnterested in telev1510n programs,Asuch as All in’ the Pamlly, ypf17;°‘

i ety e O AN A
and the late shows,.and games, SUCh as'alr-jet hockey, TR ’
Masterplece and Monopgli{jw,ﬂf' “f 'l - ﬂ"ﬁ R

LS, Y R ',-/,':-.
S .:' RS

ThlB boy showed very Iittle enthu51asm for any

AN ..\»5’\; : 'Z'u".. o1 ..'k’u'" RN
‘i i 'f..rx.-’a\*"f\ﬁ’ ‘J!‘ i
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| . \ o o :‘ b‘:“ ..
4 . \ \[ L " - 'T .’ ':.
were required to have him participate 1n d sharing actiV1ty.,- L
: . I . Ui

'Wf‘.f,j, By the third week the 1n&ern noted a: positrVe change., One R

: -:- Ta \ ! ' ,-', \/, ' I-" " LR
. morning, when\The Blggest Bear was being read aloud, the' Sl e

.:;.,.:-- 1ntern noted 1njense concentration by{Sub]ect\D. After the'ﬁ.

' e : "\—\__. ?
[ ST stgry was completed he asked if he could have a second look

e

.D.} jp:; : at the book durlng hls sharing tlme because he liked the

N s w0 .j :

; ﬁ,.fg;j;ﬁ} story and the pictures.f Heowas given the book, w1th0ut any

- mf33'f1 further discu551on. That afternoon, after school- Subject
. bﬁfg;j:;f | g ‘D returned to theJintern 's classroomlreéuesting £vo- books [ﬂ
%5"i;€?£;;;{fi té’take hOme,”the first helhad Eékéﬂ;éiﬁce the pro:ect'waevw;f
l“-i:f-ﬁ;fif 5in't‘ated From this incident on, he became totally involved
‘{r{Arf, w1th all the readlng activities.:“he was partlculandy 1nterested
_ - i L 1n storyteliiné sessions.and dressing up to'represent his '.'
\ﬁéi:tf;f;:fi favorlte_stor; characters, such‘as the man in The Mam Who L
“:f" ' ? o Didn't Wfsh Hig: Dlshes. Another inc&dent 1ndicatiVe of {QF}}jﬁjf°a
‘\. ‘ . b oy T ] - ;‘_‘,‘-'

{ 1~57ﬂ.ﬁ'51: hlS Change ln attltude toward readlng may be noted 1m thls R

K z L

statement he made.:“I enqqyed Nubber Bear so much I had i~

: - g L read f1Ve tlmes‘ﬂ During the pro;ect, Subject D read 8 books.,;;;d
5 %f:;;f[fii. : had hls mother readVG bdoks to h1m, and listehhd to 40 books .
- .-‘ﬁjf{ '1readrby the 1ntétn‘and hlS peer-tutor,/;Books read by the ‘"i- |
o i R subject/himself 1nc§pded The Blke Lesson, books read to h1m by i
} ';3;tQ‘;f | his mother included Nubber Bear, and books read by the 1ntern_‘ﬁ
;lixffd;ii;}dl’ and his peer—tutor 1ncluded Stone SouE and Peter s Chair. ‘:‘;1
Ry O I
j&f{kﬁd=i};<}ﬁa]th ]' A deven*zear—old girl of low average intellectual jf;;-:

abllity andrreadlng a yeaF belowmher drade level.n Her.,
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N Cre e . - ] -

— Invehtory of Readlng Attltude showed that she enjoyed 1lsten-

1ng to storzes and part1c1pat1ng ‘in reading act1V1t1es, such

- as aj swerlng questlons, dlscu551ng and writing - storles, and

- . - .
. B LN 1

w

.f f‘A. ~dramatizing stories. Her Preference Questionnaire 1nddoated"

a N A T "

A . that she'preferred animal storieE, mystery stories, and humor. -

o According tofher'Interest Inventory, her main interests were

P .boutdoor activities, snch as skipping.and'playing With friends.

>’ - L ' ' ‘ : . . .
43 ' ST .~ ..During the project, Subject E became enthusiastic

(- .

‘about all readlng act1v1ties. She thoroughly en]oyed drama-

;{ . — t121ng her storles. One such drafiatization was Hurry, Hurrya

ﬁ o o She read 16 books, had famlly members read 16 books to her,

and llstened to 40 books read by the 1ntern and . 'er peer-

',v-r

tutor.; Books read by the subject herself 1ncluded Are You“ '17'

1*‘* Mx Mother? and R051e s Walk books read to’ her at- home QJthﬁw“

V -.“‘ v

,included Georgle and the N01sy ehost, Once Upon a Mouse and

Ask Mr. Bear, books read by the;;ntern and her peer—tutor

o

1nc1uded The WrOng Slde of Bed :‘.'ﬁ,{ "}fff‘Lif'-.

“o"(ﬁxrul \ A qulet. slx-year-old glrl w1th a low average 1ntel-
1ectua1 ablllty, a year and ‘a. half below her grade 1eve1 1n T

L L'

reading achlevement ﬁlthough her Inventory of Readlng

'-\P

Attltude lnd;cated that she enjoyed llstening to and drama~',.71; A

Voo . RIS

'1ﬂ" Alzlng storles;'she dld not enjoy the tlme spent in readlng

et " . .

'school day., Her{Preference Questlonnalre showed

. et
.,:, : " 2

she preferred anlmal, mystery, and famzly stories and her




A

‘ J.nformed about topics’of J.nterest to him,j such as sw:.mmmg,

-

and watchlng telev.lsn.on programs, \Joh as IA)ream of Jeannle,
7 N

It's Your Cho:.ce, and The Fl,lntstones. ;‘« ot

R

R

Durlng the frrst two weeks .of the Pro;;ect Subject

\

F was quite hesitant to . take, home books because {‘she d1d not

thJ.nk she could read, -and no one at home would read to her.

‘This hesitation did not,-appear to interfere with her enthusiaem‘ ,

2

‘for the daily reading activities with ‘the i'ntern. She . -

, ®
espec1a11y dellghted in dramatlzlng storles. .One such- .

dramatlzatlon was_a flnger pubpet show of the story Andy and

,In.
the Lion. With ‘encouragement and reassurance ‘from t'he i'nter‘n H

books slowly changed and she persua?‘ied her mﬁher to read to Lo

her before the progect was’ terminated,.‘ She read B books, _"" ;

i
‘_/.‘-’_\ . 3 tn

had her mother read 6 books to her, and 1lstened to 40 books ;"-"‘-‘

NN

V. ) W e el
i

ead by the J.ntern nd her peer-tutor.. Books read bY the B ',""'

‘..s

subject he self 1ncluded The Snow Baby, books read to her, : ’A'h

by her mother lncluded Johnny onn s Rubber Boots !hnd boqks ’r “};‘

read by the’ mtern and her peer-tutor :.ncluded Keep Your Mouth

Closed Dear and Wllln.am and hlS ‘Kitten. e T e -*

R o " T o . ',
© L . R - . . . R : " )
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Sub ect G 4‘ . ~. :""— -‘f ‘4,”‘-.'._ ‘ , - " .“ ' ‘ ‘ ..

A seven-year \old boy with above average 1ntellectual

o

Y

e ‘ .
ach:.evement.; He '-qerbalxzed Very well and was-u qu.:.te we?.l

<
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;o
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1ndicated that he disliked reading. His Preference Question-

o naire. showed that he enjoyed adventure, science, ‘and sports

stories and hlB »Interest Inventory showed’-’-‘that he enJoyed

1 4

-outdoor actJ.VJ.tJ.es, Such as canoemg, swimming, climbing

trees and riding his bicycle, he liked animals, particularly I. .
¥ 0 horses, and enjoyed listening to records.‘ S S .
B } ' o Although Subject G expressed negative feelings toward
1 readiné, he was one of three children who was taking home
‘six books- by the fourth week of the. pro;]ect. ‘The i'ntern' .
. observed Pthat as the progect progressed, Subject G ] reading
B atti.tude changed By the third week, he was«» totally 1nvolved
| :,; wit*all reading activities. He thoroughly enjoyed the pub‘llc K

«, , N R

R RCI " library Visits and the returning of books to the school \l:.brary;.‘."f

4&
.These act1v1t1es allowed him opportu,m.ty to browse and f\md

-F'f‘ . a

books of interest to him, such as Rockets and Satellitesi \
. d' :

foz T

- : nd What Makes Day and Night., During the pro:ect, - he r

‘ 18 books, had fanuly members read 18 books to un, and~" / . \ .
et . “' . .‘\ .

listened to 40 books read by the mtern and hlS p er-tutor. Ty

Books read by the subject himself included 'I‘he Monkey .rn the S

AR 3

Rocket and The Horse ‘in, Harryl's Room, books read to him at -

I

home included Animals Everywhere, and books read by the interﬁ

o and hlS peer—tutor 1ncluded Mike Mulligan and His Steam Shovel

and Nic of the Woods.

A seVEn-year-old boy with iow average u.ntellectual

RTmE T




A S——

oy

Y *3 -1n a sharing aCthltY

;r-': ‘ ‘

H
!

"achievéx’nent".’ His Inventory of Reading Attitude ind:.cated

us- -

[

that he dlsllked read:n.ng and any actrv:x.ty which .involved

*

reading. Accordlng to his Preference Questionnaire, he pre-

,ferred sports, making things and humorous stories. His'

3.0

Interest Invento l indicated that he e Joyed playing football

‘ and cowboys, going to mov:.es, and watching telev1slon cartoons -

‘and- programs, such as Mr. Dress Up./

N . Subject H required a great dea,l. of 1nd1v1dual

attention, encouragement, and bOSltJ.Ve
1nterest h];m in’ any reading act:x.v:.ty.

weeks of the- project, he found .'Lt very

'

more' than five minutes and listen to a,

1ntern noted that Subject Hmnas' attending longer to his .

- sharing activity. In t}\e, fourth week of the pro;ject hlS ,
peer-tutor read him the /story The Mitten which he thoroughly

enjoyed.‘ HlS sharing act1v1ty for th.’l.s storyfwas making

fn.nger puppets of the characters so that he could put on a-

[

f:n.nger puppet show for hlS peers.

activity and an J.nd:.cator of a change in h:l.S readlng attltude

It was 1.n the third week that the

«His enthusiasm for th.‘LS

relnforcement to_

.During the fg].rst ~two

difficult to sit'- for- |

story or ﬁar»trcr ate a )

: e e
P Y

’o

- -

)3

Tay t[e noted :Ln this Fomment, o "I can t wait unt.l.l I return ° e

i of the characters in the story The Mitten." .-f, e

] R
la.stened to 40 books read by the antern apd hJ.s peer-tutor.'. .

8 booka, had had fam:ily mernbers read 6 books to h:Lm, and had

: to (mtern s name) flassroom to fini'*sh my finger puppets S £

P
. a N §
[

By the pro:ect'a termination date, Subject .H had readu -.'-'l'.'.-,

Boo}ts read by the subject himself included The Yel:iow Boat and




"
e

| work:.ng w1th hls peer—tutor Jnd making a collage of one of ?""-i' '

-

_ . - - ! .- < 3

and The Blrthday Car. books read . to him‘ at home ‘inc]‘.'uded .

x‘ .
Ge g:.e to the Rescue and Curzdua George,i and blooks read to

,hlm by the J.ntern~ and hls peer tutor :anluded Snowshoe Paws 2

and Whastle .for W}llle. EEN '_ o . L
"

ub,eétx SRR

}quiet, slx-year-old boy, w:.th above average 1nte1-

lectual abllity, a year and a’ half below h:.s grade level in

‘

reada.ng achievement. H:Ls Inventory of Readl g[Attltude showed

[ .

that he enjoyed 115tem1ng to st rles, but dlsllked readx.ng

R J ST . ,
as a school subj ect and any activ:.ties whlch 1nvolved readn.ng, '

’(

for example, discuss:.ng and writ:.ng about stor:.es, and te‘.l:mg

or dramatlzing storles.‘ Hls Preference Questn.onnalre showed

_.._,

that he preferred adventure,_ animals, and do- t—yourself

books, and his Interest Inventory :md:.cated that{he enjoyed

playn.ng wn.th blocks and puzzles ' and watching telev:.sn.on

“-l' . PES
sat ) . . forn

cartoons .- -

. R - R ERAPLR
oo v ‘ 4

e Durmg the pro:eét, Subject 1 became very 1nterested

.,: m books and read:.ng activ1t1es. He part:.cularly ehjoyed

R S L A PRI T TR ) L

- peer-tutor. Books read by the subject h1mse1f 'im:luded

-

T

hls favora.te story characters, Harry 1n Harry by«the Sea.;

Although at‘ flrst he wa hesitant about tak ng home books,

becavﬁse he did not enjoyvreadlng them, by the thlrd week he

was taking home two books each week.. Before the project ~} ': o o

termlnated,/he read 8 books, had famlly members read thooks

to hJ.m, and llstened to 40 books read by the :mtern and hJ.s

-'..!w.'~'."'-'-".-': o




No rghtim',' -No Biti‘ng! _aﬁd:No,Funxig.- Bﬁsiixeés; books read

to him a.t home included Story of Babar and The Little Engine

'l'hat COuld, and books read by the J.ntern and his peer-tutor

‘1nc1u'dad‘ Thg', Biggest Bear and -The Sto::y' of Ferdinand.
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. BOOK SELECTION AIDS—-A SELECTED LIST
. - .i ' .
BT Arbuthnot M H. r clark, M.M., Long, H.G., & Hadlow, R.M.

Children s books too good to.migs. Cleveland: The
Press of Case Western Reserve Unlversity, 1971. ’

e e Bést bobKs, for chlldren. A catalogue. New York: R.R. Bowker.
S ' Publlshed annually. s R Do

AEE otk e [ Bobks for children. Clucj?o Amerlcan Library Assoc:.ation,
T - L 1368. - ' . o -,

- Children s catalogue.} New York H w. WJ.lsOn, 19_76. »- :

S C_J.ancmlo, P.,' Picture books for- chlldren.- .'Ch_i'f;agp;:-" ‘Ainerigan'
. ' Library Assoclatn.on, 1973 :.:;. __‘ TR
L Eak:l.n, M K.( Good books. for. children (3rd ed ) Ch:\.cago: ;
S niversity of gh:.cago Press, 1967. « NPT . \

Eakin, M K., & Merr:.tt., E.,, S“blectflndex to books for _
S jprimary grades” (3rd ed. ) Chmbgo X A‘m,erlcen(, L:Lprary{.ﬂ e
Assoc;iat:l.on, 1973 Ul Cow ,‘ ;" RISt

Elementary school ln.brary collectlbn (1lth ed.,).y Newark-
S Bro—Dai‘t Publlshlnq, 1977. . s S

o Hodges, E D.. (ed ) Booke :Eor elementaq sc”hool ln.brar:.es-

L T AN initial collecEion. , Chiceganmeric.ah Libr\ery S
R R Aaso01atlon,.1969 'A L I C

. ReJ.d, . (ed ). Reading ladders for human relatlons. : = L

.'.',3"-: : WashlngtOn, D c Amerlcan Council on. Educption, 1972.4 / _

L: sPache, GiD, Good read:.ng foz pobr readers.; Champaign. A
Garrard ‘Publlsh;ing, 1974. T e ne

.. BOOK REVIEWING. PERIODICALS=-A.SELECTED LIST -~ =" ir'.:;},: e

Bookbir& Vi:enna. Internatlonal fng}d of Books for Young
People. C gt A e e . :

Bébklist.: Chicago Amer:.can L:Lbrary Assoc:iation. _ S *’ v

Bullet:.n of the center for children s books. Chicago--. L
Unlvrrs:Lty of Ch:.cago Fress. Geem DR e
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Canad:.an materJ.als .

o1

Horn botbk magazme.

J ux‘uor bbokshelf
Stanley

Ottawa: Cah‘adian Library :Asso_ciat'ion'.‘

Boston. The Horn Book.

Huddersfleld; England Wcmdfield & -

In review: C‘anadian books for chlldren. ‘__Tofo}'nto: L,

PrOV1nciﬁ.l. I.T'Brary Sezrvwell :-‘,

¢

' school . l:n.Lrary iourna1.~ New York R R. Bowker.

. Top’ of the news., ChJ.cago. Amerlcan lerary Assoc:.atlon.
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READ ALOUD BéOKSl ‘

+

*;;A.liki. Keep your mouth closed dear .

.

. Andersen, H C. The emperor s new clothés. ‘

* ']
l . .
’ -A;;iizzo‘ne, E. thtle Pim and the brave sea capta:.n.

The steadfast tJ.n soldler.

e «Tlm to the llghthouse.

®_ v e wrong side. of bed., e

AsherOn, S. f Little gray »mouse goes sai:ling. .
Bemelmans, I.. Madeline. : AP ~

\. -

’Berensta:ln, & Berensta:.n, J.. Bears on wheels.

I-,‘n ",. " ,' . L ST

.,.-. -
. - a

-Kf\v B ;:,: '-‘(.:‘!f-i‘ '.l'he, blke 1esson.,

SN

~Betheill v J. : 'I'he rmonkeg 1n the rocket

. ﬂ

: BJ.shop, c. - E':Jve Chlnese’ broi:hers. K ) S

: L Bond, G B. ",Patr:.ck w:.ll grow. c .
Br‘ight:,/ I;-._" -'Gec&qn.e and. the ‘non.sy @ost. )
" RAEETIRE RGeorgJ.e “s Halloween.‘.‘ : S
: ‘ , ;‘Geo:‘cgle to the rescue,l_j:.:""" SN
Broo\ke; L. | :Johnny Crow s galrden. ‘ /, :“'-‘ ‘.‘\‘\f:'v:‘f .
Brown, . W;‘ Big red barn B : B -

Once a ‘mouse.’ ", R e e

i N Plp moves: awnir 1 " . | . 0 ]
T e
* ; | 2 . S’to'ne 'sou‘p'.' L ‘ | " '~'_ : ; g »- =
,a\f SRR 4_ N Walt tJ.ll tl';e Hoon " i8 full
Burnlngham, J. Cannonball SJ._J!!E - N ‘ -
Burton, -lV'. . Tne l:.ttle house.,;_
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. 'Cheirles,: D'.H-‘_Busy beaver S day. o y,} ".;‘;,'_‘ -.‘.-:

de Brunhoff, J’.” Bahar‘s cousm, that rascal Arthur

i
v

Y fel s .

vk Mike Hﬁiligah'énd_ ‘his 'éteé.mfshqiéel,,",“-. I

Calhoun, '.M‘;'.‘ “,'I‘he w:.tch of h1351ng hill. - ‘_ o o ' :

~.Carritk, - C. The. dJlrt road. ey SR F

Ca_-'rro:ll, R. ~'The ch:me and Ithe clovm. -

- What whlskers dld.' o T i

.t e * M

. *Dalgllesh A he bears on. Hemllock Mountaln.

/ St .;\ ’7".

"--‘f Storx of Babar. g

‘, elaf:.el”d, C., Mrs. Mallard's duékllngs‘

s *Dew:.tt, J o The la.ttlesﬂz reindeer.__;"'rj:
' {Duvosihn, 1_. Petum.a- ,l ':'7: g '
— *Fatlo, L.; The happy }1ion. " ‘ N
(’..- *Een,tﬁn, E The h:.g fglio&r balloon. .‘,‘ N f . .

L rlack, Qngus and the cat & S e .

o J Ask ME: Bear. | :f., E

_ o | The bLats on the river. : . !
W The s{gorg of Ph.ng : /

, : | Wa{lt fczr Wlllla.m
E Wlll::.am and hls kxtten., CL

' Fri skey, ‘M. Mystery of Rackety s Wag..

R R L Seven d:.v:mg ducks. ) j, T RS (IS

N : *‘*Gag, Mlll:.ons oﬁ cats.

: Galdone, P;. The 11ttle rea hen.;. -
Gramatky, H.., rElanes. _

/ . L:Lttle Toot.,_



‘.‘ b i - OfL ..:h;.
A A ) T W I.itt'le Toat of the 'I'hames. i i ER Y
.3.3 R s Gu:.lfoile.. E. Have\you-«seen my brother? g - BRSO

ARSI

o N . : h" ) L e T B . .'. ..
‘5 H111ert, M. ,‘--The b {:hc'lay car.. e : Y
' J:" c:.rcus fun. g - R

.
- .-.I- -

The . snow baby_. ooe

Bedtlme f.er Frances.'.,_,"_
Best friends fbr“Frances.

A hirthday for Francea.‘

T ..,_.',hurr;y: g

‘ Johnn. .:“'11:10!1 8 rsbber

: Np fumxy iausineés...--:.." ‘
)i .am.c‘e (éséud ) L:l.ttle bear'learn

L:l.ttle bear s_pancake party.-

.‘.’.-

P
. .-.~'.

. Snowshoe ans,._

A = !

: -K:mg,- 4 Mabel the whalel-:
;"‘.' [ krtt,_. '1‘.- The boywwho foaled:th
Kras:.lovsky, _ Theﬂcow who fell:' :Ln the canaﬂ-.
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T S PO AL S .The hapgy egg. S
LR R "»How sp:.der saved Halloween.v" S,
A ) R i"f'l‘he tail who waggéd the dog.',‘,,‘,' n

R A very specxa.l house.-_ : Lo

R " l Leaf, M. TheLstory,Df Ferdinand. e e
R :_‘ . N . :‘ R

)-.(
‘ Vot irf‘

'.l‘he owl and the pussxcatéf

. *" o Lenski,“ ) B.'Lg llttle DaVy.“ . ﬁ,;n"‘ \1 “ R

Lear, E.-."Inc:.dents 1n the la.fe of ny- . Uncle Arll

Ny

- .; ] Davy and his dOg 4
-'f:in_"“-'»“."'uebbie and her family.‘l"f;"'
\ "* ',;A d_g /came to school 5 _.
" '- ‘ ; | i."fhe little auto. EEAN '
; K . \ ‘.j'rhe little ,saa.]; boatu “
L resien 7. tén spten w entop. 5
: SO ‘,*Llndgreﬁg A. ; M‘fﬂ- . 1 5 .. ‘ 3

'{ BN £ The to:ntemand. th,_ fox, :

‘ ‘ . g Llpk:.nd, W Frn‘.iers 1.keepers, losers .Wee‘Pe,;;:S -.
. ‘ o ’ uacsreéoz:, E.. ! Theodox;e ,tu:x;ti'e “‘. | e |
Lo ) A Mayer. M.\? Frog, wher:e are you? ' . '
'l u Massey,, The 11tt1estcw1tch . - ;

' *Mccloskey,,l . Blueberrles fpr Sal.

‘.

s McClure, H:“‘""Q,hz-.ldren qf the world° sax 'Good morn:.ng,"“"
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Mlklowitz,‘G D. Barefoot box,, A Lo

T ;:? ﬁlnarlk, E. ~L1tt1e bear. :}‘"7 L o AL P
) :" No fldhtrng, no biting! © - SR DU .
. - . , ) N X Lo . g -
L Newberry, , _ggll's klttens‘, T o =%.‘{\‘
oL R . . . ‘\,r C . . ) '\4 N

. - L SmudL ’. -'... ' v . ‘ N T4 )

W:Ldge - '. '

.r o -

'-Piper; .v-The lrttle englne that could. b ‘ a .

* Potter;’ B., 'The tale of. Peter Rabblt. R :
Poule%* v. Blue‘bugvam% tha bullles, .
Rees, E. Brer Rabblt and hls tr;cks. T
*Rey, H A. Cu;lous George. ,:. L }*’ ) . b' . 'l .
'i\f'* fy Curious George gets a medel.;.. 2-.'," A i.ﬂ ,‘gff-
B f Curlous Geo:ge goes to the hOSpltal.‘%_zg: ” .

“ffééﬁeeéjéf};EAnd to thlnk tHat I saw lt on:Mulberry Street.u;fuﬁlﬁ;f;;
fn;%;*l::S:Bartholomew and tﬁe oobleck.x., | Tﬁ.nx '.j;:g n ‘;

: 4‘:lftt' ‘_:The‘soo hats ofﬁBartholomew Cubbﬂhs. .
;} xt}.gl;}L';iGreen eggs and hem s j ' ) B
B hi'%;r'{i'JHorton ‘Yatches ' the’ egg.‘;{ii;&ei,?" 'év,
Slobodkln, ﬁ.; The emlaole glqnt.l’”l Y ’ T ;;:- '
Az%j&éﬁioq P D.f Tﬁe: edy who Saw the good s1de ﬁ everythlng.ho . h-;
'aTiesselt, A. Hlde.and seek ng.jj o ‘ ﬂ';

Tworkov, J.fp
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Udry,JM.,.If you re’ q>e'ar'. R T
Wahl, J. Cabbage moon._'v.j O L
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~.,‘ L -Talkmg w1thout words. '
’ - . \ L] , .
Fat:.o, L. The habpy llon and the bear‘ ' R R s

'The h@py l:.on roars. " .
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L s T Snowy mornmg- e L

L LT Mowat, F.; Owls ln the famlly. Lol I T e
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DRAMA. ACTIVITIES

T s'tory,‘ folktale or poem

2. limited props :

»
v

Choose chara.c e:s .

3 d HaVe chai‘acf:e.’cs re-enact p

Sred

folktale or poem, us:.ng 1mp:qomp3;g‘;
dialogue. 3
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e sea captain. ...
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RN _ t © ~Materials: ’Story or: :aniden{: familiar to aud:.ence. ¥ B
A Select a’\rell-known story or ;,mndent. . e _
. . Dra.mzlt:.ze the. story’ or incident‘ . ) - e
i STy through body movements - only, no 3 . . n
g 1.-, .7 Uy R . : ."dlalogue :i. required. - St el o, E
. LT M '.' . . ] N ._" @ b - RN K
F OO & w1 e = ._3.-.(‘. Body movements must..be clear-cut, = TR Y
purposeful, prec:,se and convincing, i . Lo
SR T o 1 g stor:Les suitable for pantomi.m i g i
o e g dlie Edmonds,_jw.D,_ Thema 3

Mlllions of cats. : o
o AN : e ‘ : Grimm,.'J“ & w. Snow Wh:.te and the seven-dwarfs ‘_-'-,
W.‘he. stbry of Ferdinand. o o o
The tale of Peter Rebbn.t, "
. ~-‘;'}'\ct:l.vitx‘ Dramat:fc play :

‘-‘ v

5 .
o+
[1:
2]
e
W
=
s

83 . -Story w;lth strong centra characters..
e g ',‘;‘.-,""." B G "~;~.':§.':-l_.:'
T Direct:.oné Sel t a character ffoin a story‘.. :

M s

No cos‘tumes oi' prescnbed d:.alogue

.
Actor' simply'
character he
he aéts the

e the rol ol

,plays 11.ke'-"-‘—th "
18 represet;ting--

Y sy gy,
Ssaanl o g{‘*._,,f‘



A AT AL PIUN LIRS Pl S PN Y SRR LN P b
TR ALY v e Ca " * ST .’

’ o > ' '-';‘K,'d : o , < e "
‘ : R S . " 1yl
. T Stori'.es su:Ltable for dramatic Elay. ‘ s o \ o,
AR o Bemelmans, L. Madel:.ne s rescue (M’aideline)‘; ' . L "
'- ',.Burningiltam, J.. Cannonball S:m}p (Simp) L ’
'Dew:.tt, J The 11ttlest re:.ndeer (Littlest remdeer)’
.', . M L v . 'R ° : 1 '“ ’ g E N l
T T -Flack M. ’I‘he story ofﬂ.”_g (Plng) DR R ]
| o .;Gramatkyl, H. . L:Lttle Toot on the Thames (thtle Toot)
E T kahl v. _ l The duchess bakes a cake (Duchess)

o - , ) Keats,, E J.‘ Peter s chalr (Peter) oo / ) ‘ ':'.‘ '
Loy Par:.sh. ; | mnella Bedelxa sand the eurprlse. TR .
SV ' S Shower (Amelia "Bedella—) L o

Rey, H.A. Cui“;l.oua George goeslto the hosp:.tal (George)
:4 Sendak, M., Where the wild things are (Max)
T o Ac 1v1t Puppetry. T R B R P
. "-:.::“‘-,\Ma"ter'iéie* : puppets—-any type . T N N ’
L A puppet theatre Vo e R e
:.;v: [ .;:a-.‘ ’ff ‘ L )‘;' - 5; o T oL ‘.._4'-' O CER .
i L e ‘1'1"; Select a story, poem: or’ J.nc:.dent, S
o W L > w:Lth llvely dlalogue and pleﬁty of o T p
c s ..,act:.'on. R T S

Ident:.fy characters Ln story, poem

or J.ndident. T T T V
3.« Choose puppets to ?epresent characters. e '.
4 Allow the puppeteer(s) to re—-enact st
. . 'the. stoty,- . posm : of inc:.dent usmg 3
Y own: dialbgne. .
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I B , Storles suitable for pupgetry: o B o
Brown, M W." The runaway bunny. . oo .
'n: Daugherty. Andy and the lJ.Oh. ’ . R - ,.
. . de Prunhoff J. Babar stor:.es. 5_‘ | o - o Cee el
. ' Ve Dines, G. Tlger in. the cherry tree. . | .

Flack, M. ; Angus and fﬁe ducks. '_ o U e .1{ y

R R Leaf, )i '.l‘he story of Perd:.nand S ST g '

Lindman, ,M- . Snipp, Snapp, Snurr storles

YL,

Milne,‘A.Aa. Winn:teéi:he—Pooh."". e s

T -_7-Act:|.v x Creative rhythms SRR , Lol
L s . ) L )
~ e o, .“‘;,"‘- . ‘ 'Xl tl :‘;—- ‘ “ o L _u.’ K ‘\ ! . N v
Yol Ma-terials“;j,f_if.'ecdfé-,'o‘i’:'.;mu's'iéal instrument: | e e LT
“o .. ... Directions: 1. SeLect a,orecord or masical, 1nstrument ey
T e T T appropriate for bac ground mus:Lc to e
R o L e a story. ~ e e
'f ’ O : , ; o N . |
.'-‘,' 5y . b 1‘.'
C e Ty ’ B ‘actdon,. such as dancing-or-skipping,’
R allow the children to d{ance or Bklp. ; :

Lt - Lo, . | R T r.;'
~5 AU SRR

R N Stox:ies suitable for creat:l.ve rhythm5° R E T SR

T Bianco, M. The velvetegg rabb:Lt (Sklpplng l1ke ""'.f
Ve e A b .‘L rabbltsy e R
Br:.ght, R. Georg.'l.e to the resc:ue (danclng like .

: ghosts). ) v L .__ >

Ve

vGag, w.

Mlllmons of cats twalkmg hke cats)




BN TR, - BRI

nt

¥ " 6. 'Acti\'r,i'tx: .'Sha_dbvr_fpj.ay or shadow -paptomj.me' -

P 2. = Materials-"l.' puppets Cre - B - B8 20 T
S O - shiadow. play screep—-any translucent RIS
. - ‘o LA . mater:.al (a white sheet); 8 x 12 feet, .

: - - © o Tamt BTN tacked to wooden :Erame': .o "o %

S N . y . T PR a -

e e IR TR <1 br:.ght lxght—-sla.de proiector or 200

e - . T . v
> y ‘ . -
. P B "‘ Bl ,' ey . .
o . B ol - e . . watt bu].b . s ETEL
AL, ERcY N ki) b g ."
g ’ ’ O ‘ .. Vo P . " . o 9 Vor, -
. . u N w CREE I - - - . . N .
. . - i) l T . ol o
. s s ¢ s . I f .- 5 i - wog
Ly « ' i - LN . . » [
o I S 0 Y 7 S Ve, L S TR Y - o g o, - R
U e A L L Ze 0v 4 .
2'»0-_' "’ . J - - PO " “
o O

ORE
v

Selec -a, story w1th action,. cons:.derable
~dialo ue,- att:ention—holdzng p].ot,

- gtrong central .characters, and:- - "
distinctive’ seftings. » v o o

i .t

_2 Puppeteers stand behind Bcreen wh:l.ch
.f..is fairly 'high), . so that’the’ puppez \
- are’ manipulated from below and thé

: puppeteersnwill “pot; cast tﬁe:.r oWn
K shadows. \. B
_3. ..Puppeteers dramat:.ze then: story 1n
: lthe same’ manner as. a. puppet show- "

The ‘oral’ 1nterprétat:|.on mag be done N Sl o
by the puppeteers," a smgle nax:rator, - [

= or by a’tape: record:.ng, or: the “ - . [T,

prodt‘ction n\ay be entirely 1n pantomime. CoLTe

.. = Eees a.‘ k

Muaical accompaniment: may be used. .

Stories suitable for shadow play or shadow }antomme"
Snow Wh:.te and 'the seven 'dwarf 8.




e . ) LA

] woe ! ;
9 N N .,‘: .,',‘,' . K N - . 3
o o . .. Materialr ' a stoxyor poem - .. . : LT )
Qe - ' L . .t LT g I . .- e - Lo °
T ETT L R e |

irections.: i. . Immed:n.ately qfter ‘the- complet:n.on - P
e T of a-stéry or poem,-the reader has = s
.zactors d:,'amatize the 11.terature. e

- Vo o .o
. . . -

e 2e 'l‘he dramat:.zqtion s impromptu-- _—
.the" d:Lalogu ‘action, properties. are * V. Py
TR spontaneousl thought up and delivered.: LN

Stor:;eb sultable for informai dramatlzat:.on., o ;_-r".-.'.

5 (any .story or poen’ that® insp:.res the children to want -
i to play 1t out,. right away) o R ; S )
&.' . o N ot R
B:Lshop., C. i Five Chlnese bx‘others. _'/‘c__ : ) .
..‘clark, M. Poppy seed cakea.- [ .__-;“‘ - _‘-;

"Daugherty .A Andy and the 1:|.on. .j._'-'g". S

Flack, M. . Ask Mr. Bear; . ‘_ , | ,. N .

S ,‘t':'- jﬂalter- .éﬁe iézy m@use. - E -. T

: :-Giatij’:. W. Mﬁ.ll.{on's of cats.u - L . - .. L
Gramathr thtle 'i'°°t' 1 : g

Gr.‘lmrn,, a; -":-w Bremen towh‘musica.ans.

| Klpllngr R- g ust so stories. SRR

' ',I'. Morrow; E'. .‘" Painted Pig .

S /Per ault, C..'~-Sleep1ng beallxty. .

yeor

Slobodk;m, I.‘ gaps for vsa;l.é.;.';-

Other' Ideas for 'Dramatlzat:.ons.

~-.i..t1 -

"'. ach chlld acts out the‘ tJ.tle of a' ookl‘or:poem

b 0
e, 3%
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" 2, Have -a record.\.ng of a ch;.ldren =3 story played, after L
e e wh:.ch the ch.:.ldren may :mterpret the story dramatlcally.»
' o . ‘37.' Dramat::ze a s:mgle line of poetry, or ‘a complete poem.» {‘
,L - 4, Each chlld dresses as a’ character from llte.rature and v
relates an :.ncldent fron*a book\ or story. iy -
5. Br:mg a book character ‘from the past to the prEsent.- : N
‘ o How would Obad:.a.h react to the world of today? S : '
. e 6 Ha e a: book character masquerade. aEach ch:.ld dresses .

; Lo PRI -asla book’ character. .-Class"’ members.attempt to identify

the book characters bemg presente - and the name. Qfl *- oyt
the book or story ln th.ch each ch racter appears. S l g
: LI St Vo .,'-j ; ‘l - o ‘, o
o R ';;7', XY child chooses an. an:.mal from h:x.s favor:.te animal story-..,
BT He ‘pretends -to be the an:l.mal and dramatizes an rnc:.dent.
v LT The ‘class attempts to guess the anima.il and the story

SRR -re resented.; Sl
TR Qu:.z program—-—two or three-minute sk:.t by several U

DR children, giving claes to the:book they, are. represent1ng.~

SC A ' The actors ise no names ithat will. identify the t:.tle of e

el o “‘the.book, but .merely re-enact a memorable excexpt. - - S

- The class must discover the tlt'le and author of the book.,v
. :9_‘.. Make up rhymes for - f:.nger plays or use- fJ.ngers to create e ~
" . table puppets to act out. storles or, selectlons. . Lo
: . e ' : /. . ‘A . N N X ,-. :‘b- 5-:.
P . | \ T P N
TIPS SRS TR AR RO ART ACTIVITIES - . ‘| & o™ 0w o) .
AR R 1’ Activ:.tx (‘.ollage LML R S '
e Tt e '-*f"'.:" "‘. S AT = DR B 1 :
__f.’f} ‘ ;‘ Mate'rial's' Paste, paper, %od . ox cardbqard, varlety R
e T (of small mater:.als, .such as: g0ft, wire,  ** ¢ ' N
5 T S J"ribbon, buttons, yarn. seeds. macarom.,, R TR
e T L A ﬁ diffq'rent textures;and. colors'. e
T T 'Directi;ohs:,;'Paste d:.fferent textures and shapes of
s et e e e Domaterial to an flat surface.‘such ag’- :
L st T e - paper) forming - storybook ctyaracters :
SO ; ‘a.nd‘scenes. e

e Ry

.
| _ A e PR e
wht T WY B . KL



~ stories .which have popular
A construction.: - ; e e T

N Ce s T T
Duvosin. R.‘ Petunla I ’
- , - ‘ Al

Flack, M. The storx of PJ.:H. L

B Lawson, l?':' Rabbit"Hn.ll-,_,,;.' S \
V : B o j "'E.‘ Leaf, M. - The story of Ferd:.nand | "
':':'. l : 4* MacGregor v E. TheodorerTurtle. '{ ’ . ;
RETRE . McCloskey]f . Make way for duckling{s‘.. ‘
R tiviegs ﬁ@gA";g;!i?. S

R R Materials- . paper, cardboard egg shel
T R S RN t:Lle, seeds, wood..

" .
9 . A . - P . 3
- : R . : . \ N ) T . Fiy .
e 4 " H e o e e T to.

T ! : ‘e St

* Nt AP . ' L
9. y ' P F I O L L . PE H

. Ce : . . A

i Directions: select a, favor:.te book character to be
ol e captuEed J.p mosa:.c form. 'Using. a crayon’

- .

T R or felt .point- pen. sketch the shadpe’ of

ST T G L the chardeter «in bold-outline directly,

A e ; - on the surface to. be'’ covered. ‘The - shape :
. ST ;".,_:-’-.' is £illed: in wi'th glued materi.al and the o
R P S AR VO background lS added 1ast. . o
. [ o K t' Ty z - ;'J‘ ., "'::(‘ ;. e ’_‘.. \ ' . ! :
SRR F Stor:.es suitable for mosa:.w '
_ . Bemelmans, ‘L. Madel.me..,,. i ) S
Doy : Johnny Crow s garden. ST
P E Duvosm,_ R.: Petunla. ,
P ". -' ."'-f Veronlca. IR e

Flack, M. ‘ The story of Plng.

Whistle for Willd.e. _;;:.4 "'
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() g ] e ] ‘ _ ;
©ov s ey emese o
Lo "M_aiéi_r_-‘_i;_gé-‘ long, narrow. ‘band of paper, c_ibix,i'-s.truc.tj.on‘ S
: e C paper, textures A Sl LT
4 L o ' ‘On a’ long, narrow, horizontal band of .
3 paper, arrange and. glue objects dep:.ct:.ng
O ‘8Cengry'’and” flgures deplctlng characters .
. - ‘.:.of .a story or poem. T RERR
Lo Stor:.es suxtab:Le for fneze- o
MR (any good cumulatiVe tale) -
: "+ ‘,'.' : Frasconi, A. The house that Jack bu:th
S T .! . - J . R 3 K . i e :.. .
L e L Gag, W. MJ.lllons of cats. B
A Galdone, ,P. Henny Penny.. R . ) i Ry ;
N :-’ 'l}he old woman and her pj f .
| . R L "' ‘ .. \..“, .. . -, }- v o '-'.»" ) ; : ,' . b
ao S J s e Seuss, Dr. The 500 hats of Bartholomew Cubbms. S L
s ol . Stobodkin. L. : Caps for sale. __ : .

4 .Activ:th. Eural L S _' L

DR Ak U U P e . g
Ma erials- '-\tempera &:aldts, paint brushes, long R L
s R e n"‘: - Btrlp of. h1te wrapplng ‘paper or mural s g s
Ny s Lo . \' - ~t ' “ ,‘.: ' o " Paper ,1' ':' . I B ", v -,

: ""‘vsPread a, 1ong strlp of wh.xte wrappmg

B A A | S L -'}paper or’ mural paper on: ‘the ﬁloor.,.‘-._“ i
s ot o 0 DU Have, the: c}uld en gather, around the | s y .
R N A U S S '-."}:paper- to pamt a partic lar . scene ‘or’ ‘ h

The shape-s

4.

poT e S _.‘"";:sc:enes fromia ‘story oxr. oem.

2

S LAt

-
R 22X
e S

SEN

A
B

SR e



- o R ’ : - B ) .
) ) ,~ ‘ ;
' i | 180
‘ Stor.les sultable for murals-' IR B :
A . ) 1 B . - . . . i )...- L
g Burton, V. 'I‘he lxttle house. ’
s RS ' . ' .' R »"l 1
D R ,'Hader; B." The b1g snow. : ;
, . S MacDonald, G.‘ & We:l.sgard L. ~The little island. - -
R R '_,f.'.Mccloskey,;R T1me of wonder. T e
IR Udry, .M.l A Bree is" nice. S L
Box theatres‘g,m_ e ' a
4 peep show’ ' -
" : . e, ). ,'.-Ld:.orama : ‘5‘2 .
R SRR sy °¢':)"' roller theatre T e T
' e AT EE N R ' o , ‘(4 o . vy o o " . .‘,'l’ . Y 3
; e T ar Peep show SRR ._f "’; S L .
” T, ‘.Materlals.; shoe box, pamts, construct:.on .
LT L. e S - v K , paper, REARK .4._,'_: e o - ) B
; ',. . LN - . L ‘,4”‘" A .. ‘l 1". R . ".. . . :
- .4 ;‘_ ' ' f . .
. jgﬁDlrections Cut the front out of the shoe box. A -
Che Paint’ :LhSJ.de and out51de of. box.~_ LT,
B " . Cut out objects and flgures ,,from e T
N : constructlon pa.per and place Ano U0
EERE R ., the box; glumg them in- appropr:.ate“;"-' e
BTN . location§. ; Replace cut out’ front, ., sl
Foaloe Make ar hole in. the top ot s:.de, 80 ..
’ ~ . “ia’'child’can-peep , J.n to -see’ the LS
, Coe scene, inside..._u.' T e e

'-,~< b) Dlorama T :_.';"',‘ -..;.'_. SN

Do Materlals. cardboard carton, palnts, cbnstructlon .
paper, s_mall objects-——pebbles,*tlle, :.‘: SRR LEE

18 - t .

ground scene from a, story
1de the carton. Arrange
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‘ I . " . . . . R . e - !\ .‘.'.- ‘ :L\:»'_j‘
- . , - -mache figures or. salt and’ flou_r L I
" : figurines of.story characters in. = "I S b
"t ol , the box, in ‘front: of the background R o
L o " e) Roller theatre A D { A -? .
: i “y L . -'_‘ _. -:If.‘; Mater,:.als: cardboard carton, paints, ’man:rla _
’ ‘ o oy e s T - paper,” rdllers (dowel rods), pleces P
' B “-h ' e ',_ L of WOOd _ O
Lo ?“,,-: ST piredtionss: ‘f'Select a: story and 1dent1fy ::.ts
. el e e T o B impoxrtant scenes. . Fach scene 1s .;
~ IEREEI : illustrated oh a separate sheet
. ' L - .. 'of. manila paper.. Illustrations o
; , - et s Lt 'may ‘be drawn with- crayons, paints, -
3 - . B . of pasted—on colored paper cutouts-
. ; A . oii-Finished pictures are assembled. - .
g e s sequentially and fastened together _
, : _ = ! ‘with ' '‘masking tape.. The’ first plcture
I o ! “is put: farthest to .the right: in the *
3 : geries go. that pictures will unroll
g - ' : from left _to nght. ,B;,;..,»
. - NS - S .
. - - L The mov:.e box is. constructed from
< P STt T acaxton. A window is . cut out of .’
. e < T one side. ,‘ Holes are made in the .. -
S S ” - top.and bottom of the. carton’ to.the i - -
RN “» . 4 -:left and right of the w:.ndow, into
e U : U which dowel rods are :Lnserted to
n - serve as: ro]:lers. R
, - R 5 . . o, . . . }
- ' A < o The two ends of the "movre strlp R
- AE S B ' . are attached to the two: dowel. rodg .- .0 "
AR 0.k ‘, - .. by means of .makking tape. .Handles.-
‘ A ' y o to turn ‘the" rods .are made. from wood.
s - 3. - N ) .
e - Foi the show, the’ sequence of-

N .
N . ~t
o - . [
. . -
. . B
. ' ' -
‘-
N .
. L
g <
& t *y
: v
i
B N L
LA e
3 A i
e, - l.." .
B s
-
s
v R
. B
- . .
N
1 r
. '
o . .

PR ctares is rolled. from ‘the" 1eft'
.roller.and onto-the ‘right dowel.”

- narrates the story.l, ‘

‘xod,' the plctures passingby the
window in:the box as a, reader’ - {:; :



-

it
]
‘e
b

Select a’ character or: :mcident from |

a, book,' for. example, Ping,
Angus. :

' pirections:z’

Model- the character or.

incident ‘out of one of the. - materrals . - b

simP' ! :‘;: . :'.‘:::“.;.

T g Y . “,‘~--‘~-_T.,mentloned Identify the charadter ., ., ..
L.« ha vl ... - : or incident, by. 'a short written. .. .7
R ST jstatement, attached to the object (a,)i
: : P Y P '5:" Loy . s _-_/- : ‘r_’ , \
' ) ' Other Ideas for Ar;t” S f ‘;‘,v‘ . *__‘h :_'-‘:.»_ o - o
' ” h '.l'.'_ Poetry and prose may be illustrated by covering the "sixs
. .t .sldeg of -a box with picturés :Lnterpreting a poem. or- . . A R
o ‘ story; the box.can be- displayed :m many ways, even:as .» --h
L ‘ '. d hanging decorat:.on. Lo o N " , PRI
_— ~2.';- Finger pa:.nts are] effective An- illuStratng minlature R
S poems abput wind, '/rain,,and 'starry -skies They oreate' CoL e
j- a mood, instead of» picturing exactly. L e e
’h : . ' ! _
S ‘3“ Pipe cleaner figures, mobile figures and wire figures R
R make effective models o;g- storybook characters. PP
4.,— Make posters to ‘advertlse boqks. 2 | '
: S R - *," l
LT ‘..5 Illustrate a part ch some bookfenjoyed \ L .
b/ B :
S 6. Draw s:.mple, four frame com:.c strips, ill\fstra E g the v
o e sequential development of.a" story or poem ! Lo g
o .‘,,}.7 Indn.v:.dual cartoons and str:.ps may be mounted on heaVy S
R R paper and’ folded into booklet 'form .or taped into ‘mani.la L i .
: - folders captioned "For a Smile".. ‘The str::ps may also RN
g -‘,,,&._ ‘be mounted aon bulleti,n boards. . ‘._. ' S 9, R NI
. '..~'-: . lg_ Decorate a book - jacket -in any des:u:‘ed manner and wrlte o R
' ‘ *.an * advertlsement to accompany 1t. T Tl e R
' 9. Create a series of orlginal 1llustrations for a storg,‘ % .
- usa.ng paper, paint, and other art media o i
LN iO Stretch a cord, captioned "A Hwe of Good Books“ : .:l;‘ 'r".""f
SR . between two. dowel rods, with paper’ clothes hanging i
from it; .on each. item of paper. clothing J.s wrltten or ) '
T : drawn something about various books.\, U . .
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