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t aff:.rmed that the use of ch:.ldren s l:.terature can exert

Procedurally; the mternshlp pro:eet :.nvolved 'the

S

follow:mg., the J.dentlflcat n of the sample, the creat_‘Lon

ik T C s

.. LN
" CoTTL Chlldren s atts.tg_d_l_e_‘s,toavard read:.ng and thelr RIS R
P ’ ~per‘sonal met:.vat?on to read are. ery powenful mfluences.;; . ‘: M .
) ) J.n the‘J.r learnmg té read. It J.S therefore, the respon-r‘\j”"'. .. L
':,7.; S . s:.bil,:.tg of ¢ teachere’ 1:0l foster x.n all ch:.ldren des:.rable . : i
;.".' attltodes toward read:.ng whlle glvmg them adequate and :
,. L - . L ":;- eff1c1ent command of reaqamg skllls. ’."'.:,."lf, : ﬂ\_.,'-\.-. c = |
l‘ ) -'i.;‘ L '.:,:_-;» ‘ The purpose of th:.s mternsh:l.p was to select and ;
3 o ‘ e tpylmplement challengmg and enjoyable read:.ng a.ct:.v;l.ta.es 5 .“_s"
for ch:.ldren who had encountered dilfiflkcul'tles 1n 1earn1ng 1 ,
“ . './; how to read dur‘rngh thelr v."l.r‘St’ hreg; yea@r‘of school. The 'f' ,i

‘ ,:fj 2 , funct:.on of these readi. g' a.ctJ.v:Lt‘les. Was to stimulate and' P

f } \ " to devel p J.n these chlldren poe;.tn're attltudes toward e ] 4

(' ; S readlng= \J {f't \\ S ‘»; SR B R ) E ke
@ . 'I‘he lLterature revrewed was related to ways of R r B
;‘ . fosterJ.ng’ in' chxldren an .1nterest 1n and love for readlng ’ / o \

: a pos:.tlve effect on t’he development of ch;.ldren s Ssadlng
attJ.tudes and héblts. ‘‘The more. exposure children ha\]e to . 4 :
good books and the moretr opportuz:ltles they have to .1n.ter- .: B IR . ”

pret\ 'ahd to share thelr ;:'eadn.ng experlenees; ;he greater B i
is the. probabil:l.ty that they w:x.ll develo‘p an lnérest 4n

and a love for readmg. : ) “ ‘ “
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SIS ) of t'he reading enVJ.ronment, the organlzatlon .of. gfoup and

’ k..

”' iﬂd:wxdua], inst?ructlon, the shar:.ng and' interpret:mg of'.

""chlldren s \literature- and the exf:ang'ion oE\:Lnterests in

e .1 L K3
. - * .

o chlldren s llterature. Y

v B ' "“*_ g . ~|‘.‘

e j e The~ niné’ slx—and seven-year-old chlldren seleéted
-‘_:;,.-‘ L ." v T g
CE . for thJ.s pro;ect wefe 1dent1f1ed by standardized tests and

,"

.‘\-‘.-'._'. - j classroom observatlo ‘N The pro:ec 3s carrled out ?'_
o . . . B QI

BENES “an e;ight-week period J.n!\an elementary school.-.

RS !,5,’ N -_' ‘:. e Evaluatlon was based‘ on the chlldren s eact:.ons

to the pronect and thelr comments about the:.r own J.nvoive-,,k

‘, . B | ment J.n J.t, the‘classroon& }:eachenie ;t.npr’e;‘s:lrio‘n;o:rf‘ the
P “.;roject and lts effect on the chlldren : aed the internﬁs L
e ' - observatlons of the progect. The ev‘&l:ratlon 1nd1cated that | .p.\
:;.;‘ the three objectlves of: the lnternshlp 1903%21: had been 1 _:j,:
RN succe‘ssfully fulfllled“i ’I'he books selected vfere accep"ted Q ) ‘:;.;.: ;:: .:' )
‘ and enjoyed by the chlld'ren and were St‘l.l‘teud”t..O the:Lr dlverpe ~
4 needs, interests and ab111t1es, , the reading act1v1t1ee Lo s .'; }
i - | proved & be both challenglng and pleasurable and were R ,. - 3
LT o

effective in the development of reading interests and ‘_-"‘;}.‘ .i":"."";"_’,l«;,. "f

e
hablts, the books and the ]related actlvltles together we‘,re
’ R U
J.nstrumental 1n developmg and fosterl_ng m all the ch:.ldren' S
C 2 . . P Lo ,-_-. ~‘ _'.‘4_.":

a. pos:.tJ.Ve attitude towa‘rd readlng., - 3

o,



Sy

N A 4. AT KR K . e T LT e e B . ot . o
T . . A s N - monila e s i 27 i i b RS SRR T e A Sty S R
'.%nwu‘:*quww%f"“ S S i A e s R e S T e ;
‘ A0 . R PRI - ‘. . ERR - P S .

LS

Mm-S
N4

.-

of t1xtte and talent throughout thls intexnshlp, ;: ,} L

L * N [
i

"j . 'TT.‘.“ hﬂ
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'Vam.er Elementary Schooll. 5 Specxal thanks are offereé‘i to
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o been impossmle.‘ Y E AN N
) 3 'I‘he i,ntern is, deeply apprec:.atlve of her superv1sor, R K
. :" PR . . ‘ - '4_ R e s ‘”.': .‘, i
. ﬂ MJ.ss B M. Brett,ufor her constant a?i w1se gu:.dance} :u?valu- - ;
N d ‘_) . ,_ o 1
,‘- able ass:.stance and unfaJ,lJ.ng patlence.\ Her val-ued counsel
was always@mtermmgled w1th encouragmg words and reassur:mg
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v read shall be a rea}llty’for all-—thart no one shall be ..

toward readlng and hls personal mot:watlon to read are very 3 I, S

_now as then. Inrﬁact the same phllosophy was rert{erated

to o, “.; . . . . . . L -, RN L , o .,r'. ‘.
- (p. 53) . _ ,. Yo K ‘;‘ . ‘u ‘ .:;:_-I.'. - K Y ’:_‘ O . -'.: .

e R N D

A.' ooy o B N . RS : ¢ cf L, P l/ ‘ " ‘: o . N o .A‘E‘ e PN
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RS One of the greatest challenges . '-:,:- of any
i+ school -system ‘i to- prémote maximal: intefest ;. .
.. o ‘the part of the students in readingi . . . . o000
AL ;,'Wlthout ‘the ahility ‘to ‘read.and . the :an tlve' ‘
L e " .to do independent. reading, the studént”

-t s denied mucH of the ricHness of the world's .
_ acc&uhlated knowledge. (Graf, 1955, p. 201)

‘e

-Thz.s statement made over twenty years ago 1s as relevant

. .
JR— .

"-J.n 1970 by James E Allen Jr (1970), former U-nited States

. ;Cofhmlssxener of Educaft:.on, whep he stated, "The nght to . T

1 "'\. S

l";leavmg our schools w;rthout the sk111 and the des:.re
'.necessary o read to the full l:.m:l.ts of h:.s capablllty

. "":‘rhis is educatlon s ‘ moon'—-the target for the‘ decade ahead“ R

If thJ.s goal, to reach educatlon s moon, lSvtO be Lo

“o- . ot "

N attamed then chlldren s readJ.ng hab:.ts must be K nurtured

‘_;‘.‘_.and developed dur:mg the elementary school y#ars“ (Llckte}"g' )

'":‘71975, p. 5) : Cullman (1971) belleves that "books ead -

{ ) I

«'-'durlng th:lss perlod have a 1ast1ng effect on llfetlme read:mg

.'f,",_haba.ts (p 2) . ' fl,.‘,: '- , _ .i,z.f'l , r

anary teachers are aware t'\at a chn.ld 5. attltude I
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‘1J.sh1ng Termanent carry—overﬁ?{ablts of read:.ng (Smithy,. 1963', :
>p‘. 40‘9). Thex realize that vérious condltn.ons contr:.bute I,_ .

to chlldren Jdeveloplng a healthy desIre to read Teachér‘s

often 1n a negatlve. att:.tnde toward readlng'. Some’ chlldren

have had cons;derable equsure to stlmulatlng reading matern_al
, o

in. theer homes. They have had stor:.es told to them, they

have owned many books '

I

' y ) ! A . ' '-‘ ) . st
to them. .The reverse situatlon has ex1sted in the homg C

have read to them.

'env1ronments ‘of other chlldren.

number of Chlldren from

' powe’f‘ful J.nfluences ln hls learnmg‘l to read'i "and 1n estab-

/

. ,P*'know also that the apparent lack of - these cond:.tlons results

s/

and th'e;r parents h-have readv.regular‘ly ‘

A‘A

. of any stlmulatlng read:Lng materlals and thelr parents seldom
Bissett (1970) states that "an alarmm.g .

affluent homes come to s"chool‘

.
[

o

f
o

. =

?

Thelr homes have been devo:.d

w1th a sm:l.lar lack oﬁ exper:.ence Wlth books, for thelr

NG

parents are .so busy they have 11ttle t1me to select- and

e | -

read approprlate books to [thelr] chlldren" (p

g) 1 In 0

some schools the methodology used to teach readlng has

desn.re to read

1

i - ¢ ; o

placed emphasm on how to: re,ad, as well as ‘on developing a .

“

been to teach how - to read w1th llttle emphas:.s bemg glven -

. In other schools,

the chlef ccmcern has

to the development of the des:.re to do SO it 1s the .

recognltlon of" this latter approach to the teachmg of ‘

readlng whlch leads Chambers

’

|

(1971)

" too o‘ften, that teachers are so busy help:.ng chlldren develop '

to state {:hat "we see, _)

.

['reading']‘ .skllls that they neglect the lmportant- aspects of

. helping children understand-how'to use these ‘'skills® {p. 7).
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ifkf'ﬂl. L Many teachers aﬁe also well aware that chlldren ‘learn in

many dlfferent ways and that not all chlldren ‘learn from

fff: l t" the.same teaching’methodologles (Toozey 1957, p. 45).q It

i

,15 of utmost 1mportance that teachers 1dentify the children 8

. ‘.f unlque learnlng styles and that teaching technlques be c}.[}f

P S R4
* f

1mplemenfed to utillze these learnlhg patterns 50 that ,”.'_ SN

)

'Ev/ reading prof1c1ency may be reallzed by all chlldren.; ;A

Bissett (1970) malntamns that young chlldren cannot

ﬁt%;jﬂﬂ; :
deVelop a de51re to read 1f they»do not first.know what is: '?

'-v—t , '

1n books" (p.u74)., In order that chlldren come to know the

Gfsﬁ-"fl[‘ rlch potential of books, 1t is crucial that all chrldren .‘f‘:ff{ ,

in ”chool partlcrpate in a varlety of carefully planned

5. :-‘ e /

ek :%~1 &, ct1v531es W1th books. Such varred experlence may do much ‘
‘1: . T ° - el ’ " . [y \ 7. -
Cod e T ‘/to foster the develOpment and expan51on of a strong interast

B , ., R

N ORI o ¥ books and a healthy desrre to read. o -Ky : ) <

The prlmary teacher who has"the responSLbility "to

- nstlll de51rable attltudes and apprec1at10ns whlle glv1ng .

.'_gf:hé' phrldren adequate and efflcrent commang of readlng skrlls"
?ﬁ e (Graf, 1956, R 201) has .an. lmportant and challenglng task

How well she 1s able to dlscharge thlS respon51b111ty may . .

Al

s '}in large ‘méasgure determine whether chlldren merely learn how . .
: ‘ . . ; S
S . to. read or become readers, Wlth the resultant pleasure and
RN - A

. Lpersonal enrlchment., .The teacher then is "the.bullde of

, “;.i programs, the provrder-of-tlme to read, the 1n1t1atjr ‘of “"ﬁ. ."f~

LY
- .

actxvztles, the sparkplug who shows chlldren by . ; [her]

BT W)
R :

Y

oxn enthu91asm‘that readlng of llterature 1§’a goyous and

-

g,
Ej rewardlng form.of recreatlon" (Whltehead, 1968, P- 2)
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Since it is her privileqe,to give the children the "gift

of readlnq K ‘she’ must ‘make every effort to ensure ‘that thls.

qift is uaediao that the children "can become readersvof .

booku, not people who Just know how to read” (Cnanneishlé71,
’ ’ - “‘\.. ' i ' o

The magor purpose of thls lnternshlp was to selectﬁg

and implement challenglng and enjoyable readlng act1v1t#es H:::fﬂ‘p

for children'who had encountered dlfflcultles in learnlng

-

ﬁow to read durlng thelr flrst three years of sohool The;y

function of these educatlonal exe;c;ses ‘was to stlmulate\ L

- “”/and devélop in these chxl@ren positlve attltudes toward

3read1ng. : .;‘ r

- . . [
- [ ’ .

s ’ . -

Definitions ”

s
~
f

e Thia aection contalns a brlef def;nitlon of spe01f1c
. ) - . .
terms used An the context of thls project. :

,J.
! i
.

Third year student refers to a chlld[ln hlS thlrd

*hlrd Year Student

~ .

year of school - o f

Flfth Year, Student L 'l o o u:.‘¢ k‘..5\7j7

l 3 Flfth year student refers’ to a' child in hls fifth

year of school s 'jj. | BT r::g




’ I C . ) t ' ‘ " ’ . .. | g . I
o "Seventh Yeax" Student o T " , - R
e, L . o5 v : ’ ’ . B ) ,- . .- o

f ‘ Seventh §ear student refers to a chlld in hls e

\ 1‘ seventh year of school. PR . e
Y. B ) ) L o . ' . oo ’
A .Pie_er-_'rﬁe_r_* SLoET | :'

RN ﬂ;g“fk Peer—tutor refers to a flfth or a. Seventh year‘m"'

“ff o ' student who asslsts a thrrd year student wrth assrgned ‘it?;-r
& Y i | | S f/ ; R R

- 3 .
Faraciay ey

Program 1n Chlldren s L1teratureu

;a{‘. ?“::M?fa,jifkj'i The program 1n chlldren s llterature refers to that

program whlch allows chlldren to read 1ndependently b00ks :ff'h;-ﬂAw

Lo . v r‘ LT

‘selected freely from a variety of llterary materlals.. Théxf

Sy M

program prov:Ldes oppoi‘tunrtles for the children to :L‘nterpret. 8

P 4 D NS e e NS e
. .
s
\ '

LT and share thelq reaT1ﬁ§'w1th thelr peers by fieéans. of varlous,.
et oo creatlve;act;vit;es.‘{ - ,*3f.{_'-.‘fﬂ}f . ¥_751‘7¢‘;~,’u“
K S Tt s e l‘ : \":' . ‘x“ "_ h."-' <o "- V. "" R v-.- _“ . : ' ’,

B :, E Lo

*

15#Significance“offthéﬁfnternship;“:,fﬁll“ AR

e
Sy .

TR RARE R : s SR R
L }*;;- The prlmary school has always been concerned wrth IR
T SRR T . e
teachlng chlldren how to read Perhaps it has not always

’ _been as 1nv01ved ln developlng a love for readlng In thlS

1regard,.Bun@y (1974) writes that “excessrve empha51s is pelng

oy 4, . T P

placed on bas:.c WQrd recognltlon and simple comprehens:.on J.n

‘the teachlng of readln ,to the,exc1u510n of other rmportant

o tskrlls“ (p 774) hambers (1971) shares th1s pornt of V1ew.'"

.o

:“"ff‘ " and suggests that teachers "become so 1nvolved wrth the task
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L ~of teachlng [readlng] that‘we forget its purpose" (p 7) , g
: o Probably every teacher, school admlnrstrator, and 'f;h' e ,éf
L parent:feelsthat the tlme spent on dlrect lnstructlon in 3

| i
: '.‘._readlng 1s v1tal. Yet the conscrentious efforts by manx oo 'é{

teachers,to teach chlldren how to read have resulted at 1-'*'*; '25 :

Lo . . .. e"

;fbﬁf o ;w;u‘;;_tlmes 1n over teachxng of the Qfadlng skllls. ThlS practacef"

.,,'

1, Lfifﬁz?f;'ﬁjﬁhas frequently left chlldren w th few opportunitles to delvel;'

v e . |
L : f“w~ lnto a varlety of books so that'they may enjoy them for pure :
fﬂ; 'jjpleasure, rnltlatlng the development of favourable attltudes T

‘3vj;f;;;:}gﬁﬂntoward readlng and a dlverslty of readlng 1nterests.3uihff}1

"5;{?52fizfqif54‘{a;jl The lntense emphasrs on teachlng the skllls of tfj;}ﬁﬂf{z

[y

and adults who”read for 1nformatlon and pleasure.x Research:'
;Gg* R }f (Huck,.1962 Wltty,,1962) supports thlS statement that 'fj' o

'h-orl.schools are teach;ng chlldren and adults how to read but

(
B A readlng has resulted often ln a llmlted number of chlldren e
N T L : R
e %
i
3
3

A.?gfui;ff.f?jj_; are not developlng the 1ncent1ve to do 1ndependent readrng. v-‘fxﬂﬁﬁ“'
;. ff;ﬂflgir.” Pfau s (1966) flndlngs reveal that “chlldrfn rather conlY':Tj}‘ﬁaj.ﬁjf%r
“f%{:-*ih?f'51stently rank readlng below other ch01ces dg'a desrraﬁle-~ Wj”’ﬁili.:;f
. i};f{lhﬁfi Mypastlme" (p. 34) A stugy of chlldren EY televrewrng andi “dfzhﬂh;ﬁ$1§”

ilﬁihglgﬁ‘f{‘fflvreadlng hablts, conducted by Smlth (1971), shows'”rﬂfé'ff

2t TN ,; f: that chlldren oﬁ the average are devotlng
N R S ‘,‘;‘about one&. hour. per ‘day. to’. :voluntary readlng
A A T-0 e vt and three’ hours .per day in viewing tele—:" .,
LT ¢ ivisienls ‘1f teachers. and researchers .-
j'_£L¢J~;uwere to dlrect “More- v1gorous effort:to: the™ -
S ﬁ“%;development of. keen tastes and ‘deep’ appre-f

. ciations for the" content of good books,:, S
: . " hochildren ‘would spend less time. VLeWﬁng thegl
© 'y .- bizarre on the - screen ‘and more time in. -
,'~‘f.t;c0mmun;ng with. ‘the wrlters of worthwhlle :
; ‘uA.llterature (p 3) B Yo -
S AR S e el
» AR g i .‘.-l..
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_f Teachera must reoognLZe, in the preparation of read-l'h
‘ Vi.ing programa, that the reading sk;lls program constltutes ’ .
only one part of a good readlng program and another )
; '~1mportant part is a rlCh program 1A Chlldren s llterature.

o ,"fThe reading skills are learned s0. that chlldren are able to ; -
B ' ?read 11terature\wr1tten ror them., wllson and Hall (1972) '; ",gj
’ ijebelieve that "from prereadlng tp the’Lttalnment of 1ndepend7:}lt o
‘ :fenCe fﬁ*readlnq, expef&ences w1th llterature and ooportunltles‘I ,;

......

o . ,-;survey of read;ng lnstructlon practlces, by the Bureau of ‘Fr;‘~;nf;;
:j Li?Applled SJc1a1 Research of Columbla Unlvér51ty, 1nd1cated
S {faﬂs ]fff'that 95% to 98% of prlmary teachers and 80% of elementary ] L
'j"?. St fﬂfteachers ln Amerlca used basal readers every school day
.".,“. . \‘ \ o - R . - \_‘. . ) Q L. ,‘. . “ c .:'

“]L:for pq;sonal readlng are essent1a1 elemen s of the readlng
: Ff;currlculum".(P 217) Huck and Young (1961) malntaln that
Au_?ah ‘. ’have.little or no. opportunlty to! extend ~. T

e pubstituse. (po 4d6) o o ULy

:”In recognltlon

. J‘u.‘"along W1th teac 1ng chlldren to: read ,;,.,[teachers] sﬁould :'7£;1ﬁ?
N S B o ) ‘ .--"_,43.
v ',‘~;let them réad, as well. ;;1 The ultlmate reason for the z“f"';{}‘?

';teachlng of readlng 1s to 1ntroduce the world of books to ;1.#- “-]:Wg'

o the students"‘(p 6) 533'5' ‘fﬁiffp'”

':’has been the basal reaﬁgr% the coordlnated serles of text—.- o f{ N

;:bobk, manual and workbooks.ﬁ Ba51c statastlcs from a 1961

”‘9“V'the elementary curriculum whlch does n6t _;1! S'e';;G:”ﬁf
. provide childrens with ‘literature:for enjOJ u<.*“ [ R ©
.wfment'and for - exploratlon is an: impoverlshedLV A N
‘educational ‘environment.: ‘Where chlldren Lo e o

‘their -horizons through storiés and’ poems,- AL
. ‘at_school, there .exists-an educathonal oo T e
:deficiency ‘that cannot be'met by any R 2 TR A

PR

f\w' R
i

'f tf"s fact, Chambers (1971) wrltes ‘that - o el

e

,: The core of the sciool s readlng program‘generally ﬁ*

PN

®

A




f;hd“;hz;f.i f;“The survey revealed also that the basal reader was,the onlyﬁ?ﬁﬁj'

.VL ireadlng 1nstructional material ln almost 70% of the classrooms.‘]igf“,"

L"'

'-atstatistlcs related to studles 1n England were stated also 1n T

AR

o

T

'gwifni,z ?gy:L‘thls survey They showed 82% of the Engllsh schools used

'fhonly;one basal reader (Spache & Spache, 1973, p. 146) ;f}rf': ﬁ-;}'

g l ’w“jWhlle no-such formal sLudy has been done for the PIOV1nCE 1;‘*"f-f;‘

| Jf}of Newfoundland, there is strong evrdence to show that the

1;" U \ PRI

:.ﬂsltuatxon here 1s 51m11ar to that exrstlng 1n the prlmaryl;;'ff:ffi,wjg
i R R ."

1;and elementary schools reported ln the above survey. Untll B NS N

“321970 the Newfoundland Department of Educatlon prescrlbed \li'dffz'“

x.%fOr prlmary and elementary schools a srngle basal readlng ”f&u@i,}{r-f

"d.“fj-jFﬁProgram.] Sl ce a. denom1nationa1 educatlon system exists 1n {tv SR

\féj ’%; ?LNewfoundlandm the frotestant‘schools were Lssued one basal v f;t;;
Q}”= {{ IiProgrdm and the Roman Cathollc schools were 1ssued another ’;ﬁ'tt
';LE;‘ E;? ﬂﬂfbasal program.: A survey of the basal readers prescrlbedf; v’ ‘f fg:
}5?5??:;;:77;;€2f5for use’ in’ grades I VI by the Newfodndland Department of B B ;f‘ﬁ%:
‘Q-gltilvAfuv,-'::Educatlon, 1967 1977, 1s prov1ded 1n Flgure I' Appendlx A -332
,eiéf;{‘-?a"ié ?df;‘ The basal readlng programs are desrgned to help the . | f:éi
i{}’:‘;cf;éyfffii;teacher deVelop chlldren,s readlng skllls, but they do not NFTf{}ﬂ;ﬂki?
“fﬁﬁi oo I‘ﬁnecessarlly'assure an- actLVe lnterest 1n readlng.h There are ERERR ?Qéf
ffﬁé*i ilf?;;;f,‘ﬂthose 1ndeed who belleve the opp051te to be true,: Huck | f?ﬂ
'1:?fi'f;iiﬁ;dﬂ (15 2), for example,'asserts that'“few children ever Sl
f;ﬂ;??f 'i: ‘Luulldeveloped a love of readlng by readlng a’ basto'reader" .f' PR "}"Hf
i:?i;}?a:{‘ (p.,308),:wh11e Reid (1973) refers to the““watered down“..:ft:“

t;f% 1'?35 R ‘nature of the readrr.and suggests that 1t often saorrfrtes jilziflffyif
51~?jl' .‘ llterary qualltles “to the 'nece551t1es of word control" | L
:E,f;g,flng}:;’ (p. 167). Chambers (1971) states that "lf one is fed a ﬁﬁg
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Wrams e semdesiens o

‘}ﬁfnyf:ffﬁ'basal reading program is: not a/panacea“ (p.-19)%

LAﬂiet of nothing but stories from the basals, it 1s somewhat

.

' N'il, to zead" (p. 18).. He believes that "no matter how well

.orqanized and ho$ detailed, no matter how sequential the ‘
'"‘pzogram has been developed and the skills reinforced, the f

Walker;{fl

,";.{a— 27“j57ﬂ(1974) maintains that ”the teachers and administratJrs need

RN

:"ﬁilil the basal reader than in the process of using it" (p.

It is important that edudators recognize the basal reading

SRR

| program as. being primarily a place o£ introdhction from

“;[5 j;l:j entiCing undiscovered spaceways of reading

}3' The IndiV1dualized Reading Program has been ab

attempt to overcome some of the Weaknesses of the basal

.h?:ﬂ?\i” programs. rThlS approach focusjs attention on each child by

allowing self-selection and self—pac1ng of reading material,‘~

- with direct instruction prov1ded on an ind1v1dual or group

basis. The Harvard Report on Reading dn Elementary Schools-i

‘states that this program looks fine in its theoretical state,

but,not so in its practical state.f The administrators and

;&'f'_ teachers involvéd in the study overwheimingly re]ected the‘A
,4‘:,.
tively as a method of teaching reading

21—22)

hChambers 1971 pp.srf

4

'lelSOﬂ and Hall (1972) relterate this finding when

“:j,“ they state that the most frequently identified

-uto realize that the real success of learning to read—-ﬁeading

'ffor meaning and understanding--probably occurs morefoutside }”~

casier to understand why SOme adolescents and adults dislike ;3'

' 42). e

.;}l ;
L .

‘Zﬁf which it*fg expected that children Wlll venture out 1nto gfj;f}-

?,.rr'fg'_ program because the§ did not undérstand how o use it effECr fi*”ﬂ

disadvantages ;555’

o b 2 -




B S A
e e e e 4 sy

e oS A ey W s b @ o PR b e e SV AL o
PN oL et D
L, R

7

' .o o by [
R C P RO -, MR RS A
PLINANN = - AR - el et fertee - epwd
. BN A
« . R . ,
’ . , S
. oot
- v % . S

v . . o +

- - ' [ io
L - R e N I\ i t
ST . M [N - T s S g e L N
B JI e ., -, R . - a ., N ..»', - . . . N

"T?f;ﬂ' the neglect Ln instruct;on of‘Eki\}S (P 57) "i.”

'uijj_ problems and the lack of a sequentlal plan for teachlng and

Bt T e o

of indxvrduallzed readlng reIate to the organizatlonal

,» S -

. ‘\":-'
B

~.;fl There are.many and varylng approaches to teachlng

o

readlng. Teachers are cpnfronted w1th the inev1tab1e-task

“ﬁ;vilﬁ.fi:,of selectlng a readlngaarogram whlch w1ll both help chlldren‘i@fpﬁ

to master the readlng skills and encourage them to apply ;;};.

and extend these skllls by wide readlng.; Such a program

'TT’E*,\would seek to fOSter and develop chlldren s appreclatxons, '
, o . e ) . o ,~. ] '-' / o “. e '.:

R ~( tastes, and deszre to read. ,~ m'_ B e

N PV AR G 1’1‘-. ‘ L : -!.,-.:

It 18 of utmost 1mportahce that the hosen readlng

..r

prOgram be one whlch has taken the best from all approaches ‘-'

f?ﬁ .5 and 1s used to f1t the needs, 1nterests, and abllltle ofr" ‘

'xﬁﬂf““if the chlldren.. In thls regard, Bundy (1974) states that “the

VRN . ,‘ N

- . o,
adapts materlals and Lnstructlonal technlques to f1t theziﬂi
.o " & »
’ unlque needs [1nterests and abllltr\s] of the 1ndav1dua1

student" (p. 775) Sk;ll development must be an essentlal
S

i “ part of the readlng program, but the program must not stop

there._ The skllls must have appllcatlon beyond any text or ;‘f;;}'ﬂ

l

workbook 1f readers are to reach or even approach readlng lf?

e .,('

proflcxency.h The sk1ll bulldlng program must be accompan;ed

by a: rlch program 1n chlldren's llterature.: Huck (1956)

states that chlldren s. lrterature "should be a part of tﬁg

daily [readlng] program of eve?y grade.-a",u; One book; &'Q'1;

chlld's hands 1s worth ten ‘on the shelf" (p. 27) Chambers

(1971) abrees that “the dellghtful world of chlldren;s llter-;'. -
; w;:,'; ilgf‘l : ; ﬂ‘ ,i~ , j . g;; .

. e Lo e . . o S Ny i . B .
v reld -, . PEUEEY B e . ¢ .' N LIS .

most effectlve readlng 1nstruct10n comes when the teacher ”ijll'{”

" el -

< ,
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t/.Reasdner (1968) suggests that “the requ151te attltude Wthh .1~f,

jffdoubt/of thi real value of lncludlng a. program df chlldﬁeg stﬁﬁ”.55~f
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- f"- : N LY S .
ature should be a 1ntegra1 part of every good readlpg
program*V(p 7), L : ZT\:-“

¢

7;g;i Emplrlcal observatlons 1nd1¢ate th grschools_pave

'lfsucc ded 1n teachlng most chlldren the/mechanlcs of rFadlng,

o

"Wllson and ﬁall (1972) belleve that the amount_pf personal

?vigreadlng achreved.by adults reflects the schools lack of

. )

g71mpact 1n develop1ng readlng interests Ln many 1nd1V1duals.;'”'

l

- '

,':',

r

" is . that good llterature 1s a necessary and complementary

N

séages and levels, 1n all typeS'ff programs, and W1th all

1

worth adopting to Help stlmulate the movement toward change"'

7

S |
f:ln the readlng program.” In thls regard /there can be}llttle'

r

. llterature in’ the present readlng programs-"fﬂ,j'gj- .

i*héfaﬁif'that he..can"use profltably

S _~‘It permlts chlldren to;teally read a8 we are o
“. ., .- teaching them to read. . It gives children an: .J%T'I
f.Tﬂa,”organlzed, sanctlonal opportunlty to lnteract"nw'J; )
S wWith good children's books in the classroom.~ .
+ih [ Herepis where the real reader is developed.’; "
‘u!_: .He is given an- opportunlty to .find. that the». o .

K o skllls .of reéading have. appllcation in. an.area -, .
~'that will prov1de adventure, escape, answers“'g‘ﬁﬁﬁ"

H

fithat ‘readingis a wonderful worthwthe sklll.g
f (Chambers, 197[1

mi_{P 24)5;;}_ .'%,y” Co e L
I'\’.: ; . .".._‘_ A . ." - o . e A < B P “--‘-‘ S
. Do S
A ETEI
i -' I '

:but the “1nterest"‘91de of the ledger is often shocklngly bare.%}u‘

’}If more schools are to have substantzal 1mpact in the deVelop- L
' ment oﬁ readlng attltudes, 1nterests, and habrts, some changes ;?f
Tp“have to,occu# 1n their approach to the teachlng of readlng ﬂ;_iﬁT

: the teacher of readlng must brlng to hls work W1th chlldren .f}‘;7j;u:

”ﬁ(not SUpplementary') facet of all chlldren s readlng at alljrff"

L }types of methodolo y (p. xl) ThlS as one suggestion wellifi

dellght and’ pleasure. He 'is able - 'to. dlscover .‘,xgt;f':’:

e e, S . ) . i
[ WP —-ﬁ.wammhmu....‘ ;_,,,.\;M:,u,,m?“,,'_"\_‘__,‘-,,n'"u‘. '1 R
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. belleves thab a great deal of“work has been done “to f'ﬁt‘

- ‘

'-ages in a school

Wchlldren, Ohamlan (1970) states that 1 410 books were

,objectives of.such selectlon.

P

;Amalntaln that

E

D , : S
It also examlnes'a number ‘i__;'f

of basic princxples necessary for successful book selectlon. . '~:ﬂg

o Careful selectlon of. cﬁlldren s literature is ukﬁf?fﬁﬁf .
essential 1nnfoster1ng chlldren'sblove for books., Ch11dren s R |
-éxposure to stimulatlng storles and poems can be assured ;. éjﬁff

only if teacherseare aware of valld selection prlnciples and

S Dt .,t:ﬁ711

if they apply those #rxncxples 1n the buzldlng of g well—*hig‘ﬂ‘%:{l

"it 1s p

f} —'_'.‘

corner w1th hlghly recommended books and st111 not have -

-, ! Lo 1(,

e

i .

i

-

."n

s e

"-‘
coe

' materlals whlch appeal to chlrdren

'<

encburage an awareness 1n schools 'C

.v"

Need for-Book Selectlon E~f”?ffﬂff~;;£~nzf

, . . “ . .,

o tiafly w1th the lncrease Ln the number of chlldren g books

..-, Do ru'

i * ,--, /.

part of teachers of the value of 1ntegrat1ng well"chosen

books 1nto all-areas of the currlculum Eﬂ?xs (1973)

: ' of the 1mportance

of books in. thelr wdrk.J. Today 1t 1s common practlce/

-

for a w;de varlety of book to be prov1ded caterlng ipr all

nd reflectlng not only the currlculum

(P-

S BN

but\also.the extra academlc 1nterests of the chlldren

'”3¢ JIne reference to the numerous books prlnted for_‘_?}jﬁf

f

. »‘ K} - -‘ ’
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The need for book selectlon has 1ncreased substan-'f.?.




e e A
“ B e | N
. , \
Iy - B . . )
o v, v . R B £y
- ' . ~s PN L
L
- N
" N » .. .
. . ‘» L. V
o - g T -
+ M Lo e
o ~ R - N ~].5 N
' . ( . i
. I NS “\

f

;ﬁfe?';V;ffd; publlShEd In tﬁe Unlted States 311 1969 (p. 946), not '¥%.773x?;i
account the output of prevrous Years, and Hlll ; '

t"Jg?iﬁ i:i ?:< taklng Lnt

I SR R (1973) estlmates}ghat 2, ooo chlldren s books, of whlch 1 soo ]rﬂ;*“

| f"hj?i are new tltles' are P“bllshEG Yearly +in England (p' 104) gt
x?é_f;jiﬁ;-y.i; In addition, Ellls (1%&}) states thatxcanada, Australla,;,44

;“e}ﬁ{';N;J,mfi. New Zealand,IWest Indles, Afrlca, and Asla are publlshing"'

'gliavallable to

" of chrldren<s llterature from "France, Germany,,Sweden,M
Wl T LT :
Sw;tzerland and tp a lessen extent from Denmark, Flnland,%'f

"

ki '," o ._“,l o _,:',.A‘.,‘—_
o a’ ﬂ'1:[; Of thls overwhelmlngly 1arge number of .néw - books jkfﬁ o
fi;fél"J~ﬂf,Lf; belng publlshed annually, some are excellent, some are good,;
" 4 o some are medlocre, and some are poor.A In thlS“regard 'Ellls l..._,A
i (1973) states that. RIS “;“_ o ‘*”
N le,ff ;i;ﬁ‘ﬁ?i there are & number of good’reasons why lt o
ST :Vf: is. necessary to select books. for. chlldren,.g e
. e because whmie so much is available: whlch Lo DA
: w . i8 of . good, ‘quality, there: is- even: more Lt ;

S j: _which ‘is.not; and much\of ‘ehis’” lakger,’ ,”:*5_7115;]#,;g¢"?
LR Sectlon may.well have a- detr1mental effect ,-»'rga,“[fgﬁ‘,{
~:vﬁ~7jxg' upon‘1ts ‘readers. .. ... Surely 1t is not U-}ﬁ, N
LR ; wrong- to desire the. best for one's: chlldren : "t

N A whén it is:realized’ the 1mpre551ons they
ﬂpﬁfﬁ{ e T n_'brabsorb w111 remain for llfe. (p 4)

Sl T e e e BRI ‘Q‘T -
v gﬁ;‘-kl’ﬁ‘{:;f:w, o It lS lmperatlve, therefqre, that a. greater emphaSLS' LT
0 B : ' -

’F}'}‘fnzgr‘ be placed on the need for careful,-xntelllgent book selectmon, EEN

.3 '.",:." '-'.,-; ) ;‘»fr’ Coe R .': T ' S

55 LR 1£ dhlldren are to be exposed to the best 1n chxldren s ;fpm‘;Wﬁl
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l 1s relterated by. such writers as . Harrod (1969), Griffln

. 5 g R
A o " .16
AT : v

PurposJ and Objectlves of Book Selectlon ' .

Drury (1930) states hat “the hlgh purpose of book

selection 18 to provlde the rlght book for the right reader ﬂ

9  at the rlght tlme' (p. ) ~Th18 fundamental purfose for

book selectlon stated aimost half a century ago 1s as valld

now as %hen.u In fact, the‘same purpose of book selectlon

(1970); and Freeman (1975) “f},fﬂ; A

%

If the purpose of book selectlon ls to be achleved,x

then-objectlves must be establlshed Whllﬂ wrlters (Drury,

1930'on¥ford 1962, Harrod 1969) have ldentlfledjgeneral

S - w .““.{{,-
e T“ :Jul;t;
., L, .” l : ,n. . ?,:‘:_.. .
especlally to the selectlon~of chlldren s~11terature for -
the prlmary program-““?{hﬂﬂﬂf‘-ai }{" E;} 7'-n:;f“u”;“f{ff
' . - . . - ¢ \ P - L . g ". “:. S . .
. ’f‘y l.{ To ggovlde stlmulatlng materlals to ..”13;2;? P
o sassist 1n the school s readlng readlness fp' Cetel, 0
. program S ‘ _ .
o ; ﬂfVZ.Q To select for ‘the exerc1se of readlng,x" L
_n‘..ﬁ.,fﬂ-‘“skllls taught in the' classroom, -a variety' R
T l - of printed. materlals suited .to. the. needs, o I
PR ‘;,~ﬁ'interests and abllltles of the chlldren. U T e
T e R C T
.jt4 . « 3. To choose challenglng materlals for e oot
”I o ~the development*of new. readlng 1nterests :,““;’ng ‘

L 4. To provrde prlnted materlals to lmprove
—“gx";.the quality © readlng tastes and-to develop
o t;an appreclatlon of good 11terature.,‘ “nf )

. PR n,..:

1 I

}5; e prov1de materials to satlsfy lelsure
ftlme 1nterests and. act1v1t1es.gﬁ‘j,‘7ﬁ.

o

S 6. To select Laterlals to: encourage readlng m@y:ﬁf:rf'”

ds.a means toward better,Belf-understandlng.

(p..lS) PR Y T U
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”and the encouragement of readlng as a hablt. 1[5:fm<;f
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' -\ﬁ - Principles of Book Selection K - ' g
. , Successful, intelliéent book selection is largely

dependent on the application.of‘a number of basic principles.

St g
-

‘Tt is tHe recognition of the inmortance Jf selection prin-

A BT Ciples whibh leads Haines. (1950) to state that "to bring

together people and books and to prOV1de for readers books .

CI that meet demands, needs, and tastes, there haVe emerged 5
) ey g T
e \; certain prlnciples that are commonly accepted as.fundamentalf

-t

K .
. t
.(- L !

5'f“zki: 1n book selectlon" (P. 40) \"

se.

}~/3;fhﬂ7fr Teachers must have an ”understandlng of the prln-

U I X clples upon*whlch practlce of\book selectlon is- to be based"'"

"“J: , S (Haines,. 1950, p. 42),'1f they are-to select approprlate

] . ‘.

STT.;J Ny books for fosterlng the chlldren s, lOVe for readlng 4

H

Arbuthnot et _al al (l971)rma1nta1nnthat this knowledge alIOWS

'

T the teachers to’ determlne 1f the books they have selected

SR T o 'are good llterature, lf they make a slgnlflcant contrlbutlon

s

to the Ch1ldrén s wrsdom, or merrlment, or appreC1atLon of

"{‘ S [ beauty ‘and 1f they have chlld—appeal (pp- x1 x111)
4 ‘f mlthough the. llterature abounds w1th prln01p1es JE

selectron, 1ntelllgedt selectlon of materlals is based on'

‘rzif RN - alsmall number of fundamental pr1n01ples. Davres (1974)
A4 . ports that the Amerlcan Assoc1at10n of School/lerarians' ' d i
study of selectlon,iorganlzatlon, use,’ and 51gn1f1cance of

——

:lf;' o ‘ paperbacks (The Young Phenomenou. Paperbacks ln Qur Schools)

recommends seven "knows" of good book selectlon. These Ty

'"knows" mdst be kept in- the foreground of the lLbrary

r

,

medla spec1allst‘s thlnklng when selectlng books (p. 80). 7. ' .

A




e 31,2 10 TS

18
Of the seven "knows" stated, five are apolicable to the
teacher when she selects‘cr{ildr“eﬁ's 1iterature'for her
children. ,

This, section of the chapter presents an overview

of the llterature dealmg spec:.flcally Wlth these five

"knows" of 1nte111.gent booqk selectlon. - . " e N

4' :; M L R ‘ ',_ ‘w, ‘ . .j . \‘f‘i

Knowledge of the students Huck and Young (1961)" C

'ma:LntaJ.n that know1ng chlldren 1s one 51de of the com of.’

good book selectlon (p. 15) Haines (1950) and Rufsvold

'(1969) share the same bellef. Larrxck (1960) states that
"success m brlnging chlldren and books togethe.r depends,'

fLISt on know:.ng each. chJ.ld This means learnlng about

his mterests and needs, hus previous exper«xences w1th books,

and the level at whlch he reads comfortably" (p. 195)

-

aThe knowledge o£ chlldren 5 1nterests ass:Lsts the L

teacher in determlnlng thelr preferences f‘or stbj, ect matter 5

.

in books. TheSe preferences may dlffer wrdely, because '

ch:.ldr{n s 1nterests vary- In thls respect, Woffo.rd (196‘2)

~states that "no chlld follows a set. pattern ,[of 1nterests]

and that no two [chlldren] are J.dentlcal/m the:.r readlng o

interests" {p. 43) , " _,' b

Although a varlat:r.on ex:.sts J.n ohlldren S :Lnterests, |

. many chlldren s preferences have been jrdentlfled by 1nterest o

-]

J.nventor:l.es and surveys conducted by varlous resea‘i'chers
(Dunn, 1921' Lazars 1937, Wltty et al.. 1946' Fargo, 1947-

Gunderson,’ -l953,, }Noryell,'l'958: Wofford,\lQGZ; Ford §.

-

2k 4

SR Reed St
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.-prmary chlldren. - e Gunderson reported that seven—year-
‘olds descr:.bed thelr favorites as funny, exc1ting, or maglc '

A (p‘ 6) - wcfford (1962) fmmd that young chlldren are

L and talking beasts, and the:.r fam:.lz.es, and communlty [

' Sebesta (1968) wr:.tes that "J.nterest stud:.es descrlbe

" the stud:.es

~ -, -

- E. e
* Koplyay, 1968; Brown & Krockover, 1971). Some interest

" studies have . involwved primary age children. Huck and '.}{oung

- r

'(1961) , for example, state that "in 1921 Dunn foumd~thats
surprise, plot, repetition, animals, ‘narra;t:ive‘ness, .li,ve—

liness, and: familiar experienc‘e esx?ecially .a"ppealed to

,

:Lnterested J. g "nursery rhymes, plcture books, easy books , \

‘ "-’and Slmplé stones., 'I‘hese books should be about anlmals

\

’. r,'

helpers, such as, the mllkman,’ fireman. and pol:.ceman"' (p. 43)

.|,'

Since no interest. study is” 1nfa111.ble, the mfor- B

rd

mat1on mferred from the results must be treated w1th cautlon.

- One of the weaknesses of the studles 1s that most survey‘}.

-

Va

are carrled out on groups of chlldren, thus group mLerests

A

"are J.dentlf:.ed, /not 1nd1v:|.dual J.nterests. In th:.s regard,

)

generally preferences of the majorltyj whlle the Chlld 1s

'a mlnorlty" (p. 21).. Another weakness J.s that dlscrepancles

i}

appear in lnterest surveys because a mult:.phc:rty of varrables

: exists. For example, the number and type-s of questlons asked,

&

the partlcul,ar techm.gues applled* when and 'where the study

- :Ls conducted may all J.nfluence the results. Because f:.hJ.sJ

S E

is’ 50, ,Sebesta and Iverson (1975) po.mt out that 1nterest

EE

' flnd:.ngs mus_t be generallzed only w1th caut:.on. - W‘hAt

©

do- show 1s that temporary mterests are 11.kely

1
'
i
,

s

il (AT 3 Bt ..
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.readmng :|.nterests w:.th whlch» .. . .‘ 2 [cha.ldren] come to school

o '».jare our opportunlty but that 'che read:.ng 1nterests w1th {‘ S,
L SRR TOTRS L
) ‘_whlch they 1eave school are our respons;.blllty" (p 102)

‘-}\rhuthnot and Sutherland (1972) belleve that books should

“lntellectual secur:Lty, for belonging, ﬁor play, or for

the teacher J.S to the ch:.ldren 'S bas:.c needs, the more

to play a part in children's initial reading preferences"

(p. 115). - . SN

1I'hé:' identification 'of children's interests .'ser\.'re‘s .

only as a starting p01nt for selectxng chxldren s ‘bboks.

. Sebesta and Iverson (1975) malntaln that "the functlon of

3

lJ.tera.ture is to broaden, even create new ones. Guldafnce“

-'".-should be prova.ded to develop tastes« that Wlll change and

‘\ l

"deepen lnterests" (p 110) ..i‘ Smith (1964) adds that "the

,,,,,

The teacher s knowledge of ch ldren J.S lncreaSed

'by her knowledge of child development theor.x,es. | 'I'hese

t

theorles help the teacher to recognlze chlldren as people :

who' possess ‘bas;.c physmal, mental, jand emota.onal needs.
e RN .

In reference to the recognltlon of chlldren as humans,

v’f\

’ hbe exam:.ned in. the ‘llght of the:.r relat:.on to ch::.ldren "8 ..

i r‘“'

basx.c psychologlcal needs. - doks wh:n.ch have themes sat:l,sfy—

:Lng the n,eed for achlevement, for phys:.cal, ‘.,emotn.onal and

I .

"aesthetlc satlsfactn.on are very appealmg and benef:.c:.al 'k‘ e

o

“'_.to chlldren (Fp 3 15) 15:1.1 _»; ':,f‘:. S RN }'.

. R ..
. RE Doy

It 1s apparent, therefore, that the more sens:.tive\ L

EN
-»

.*‘ -~ e 'I.) - . s

competent she 1s l:n.kely to be J.n' choos:.ng chfldren s books

.o wh:Lch E 1mpart rlchness to the:Lr 11ves“ (Sebesta & Ive§%x:m,

e S e e - .

R
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.'which determlnes partly the match between the child's level

'Tiof readlng competence and the book's leVel of dlfflculty" ;

levels or qrades are usually est:.mates, somet:unes mere

e "._.'j;‘may be surrounded mth llterature whmh 1s su:l.table to ‘

o 1eve1 she 15 teaching.__. A general fam:.l:.a ty w:.th the DT

B pres s o )

4

1975, P- - 99) PR T L B

oL The teacher's knowledge{ of her chlldren s\readlng

: ablllty is also valuable to’ her: when examizu.ng books for

her children. ’ In thls regardl Sebesta (1968) ma:.ntams that

: no matter how accurately derlved, the readJ.ng aL):Lllty of
ch:(ldren :..s ,always only one factor determ;.n:.ng the ra.ght : -

- '\'H-"‘book for the rJ.ght chxld. It provides an approxlmatz.on

!

Although the know[ledge of the ch:.ldren s read:l.ng

| ‘readlng 1eve1 of books..: Sdme publlshed l;Lt—erary materlals

/

Y

"5.'guesses" (Sebesta & Iverson, 1975, p. 119) Fry (1972)

- - ‘hL

"':»‘.-advrses that the teacher have avallable sultable techxuques

L '~_.to measure the readmg level of books so that the chlldren

.

ll.l

‘ have lndmated thelr read:mg 1evels or grades but such R

”A_..ento the top:.cs stud:.ed at thé appropr:.ate grade levels. . SRR

o ‘ab lity 1s 1mportant. the teacher must also be aware of the

‘thél;‘.‘ reédlng ab:.hty (pp. 213-214) e 33
- L N Lowil T i r - :._ i
' Knowledie of the ourr::.culum The teacher who ',5},',‘ : Ny
selects books for chlldren should be thoroughly famlllar - :».:'- .
o~ o~ U
e with the prescrlbed course of study for the spec1f1c grade ‘ ;
v:- '*-',‘ .'r

currlculum of the grade above and beld\L may also glve ms:.ght /4;_3 IR R
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AN In thls regard Rufsvold (1969) suggests that mater.'x.als : R

'd ' 1n a ENt 11brary are e xamined to select those in. -;\ :

:: N N which the presentatlon and the subject matter are Sultable

L i for the. graded - 1eve1 at which they are used They are v :

i I' consxdered 1n relat:.on . to the/ cu.rr:.culum of he ﬂ
: pupzls and Ehe teachers"' (p 13), Wofford (1962) be!l:.eves " ‘

R that th:l.s J.nformatlon provxdes dlrectlon 1n the select1on L “l\‘

. .n.
/

R
A Tt AT P T R R

“ of llterary mater:.als whlch supplement and enlarge the SHRRCSICEER
Pl ' '..‘_," Pt 7 ; g ."»'g'-"«" )
o ourrlculum areas and whlcl‘i allow a ynder oorrelatlon w1th 5 ) b

R chlldren s enV1ronments and,l the world outsuie (pp 32-—-34)

- - e Lo . < - " - P . L
e NP " DU N . . . el
:M_e.a..wwu,z._. O < PO S e vucaj-,-;gwaamqw-‘,.—ﬁ.ﬂ'&hi b s s BT (AT DS e )4 P e .
. _...-_-"- ~ R 3 e “ ". RS - A

( . SO Knowledge .of the oollectlon"‘ Wofford (1962) malnta.lns

: ‘ that the teacher who chooses books for chlldren should have g,. )
. L e some awareness ofr the collectlon already‘accessz_ble to the R .
) chll.drer‘l... Fam111ar1ty~w1th the classroom book collectlon o f ; .,
‘ allows the teacher to make valuable deCJSlons about what 3

SO < partlcular books are avallable, th.oh are most userul and o " f
:',::; . whlch are 117’ good condltlon.', It reveals also the exlstehoe | 1;
" of unattractive, um.nterest:.ng and outdated mater:.alls:p‘(gg;t._:,) {r % ;
‘ 31-32) Rufsvold 11969) agrees that know:.ng Well the oy . ‘ ;:
";."13-2.";:'.l:;rex:l.st:l.ng collectlon Ls 1mportant to successful book selectlon’ :’ %

s ‘ She.‘malntalns that thJ.s knowledge allows for "a cont:.numg' o ,

- .

:" program of d1scard1ng outmoded and useless materlals ' so

ona

ST that the . llbrary }nll at all tlmes be a: llve, worklng J
N s = . 3..-.7" . K 6“-' . "‘_:I“ ‘-.ﬂ':.
colleq:ion, not weighted down mth superseded 1deas and PR

NS

e a1 i At

- ‘; ., "‘ ' -t ' oS _5:, . ] - . !
L unattr'ac.t_‘ve old edltlons"- (p. 3 J) N s SRR VEPL BV S SRR T
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' corn of good book selectlon (p. lS) In thrs regard, . Ha:.nes

: - _who . .are to- serve as’'a connectl g

R I ‘link betWeen people. and bocks.~ :Bvery.. . I

SREEIIN ;:f;'_‘:[selector] 'should -possess” an enthusiasm -,':' o e e

~ L. for--bogks. ‘But no one can’ bgcome- s:.ncerely Caetno oo T
PR ‘enthusidstic over something’ about which he .. , T R
“ite .. Knbws little.or nothirg.’”The.more we. know L LI

'fDrmJy (1930) p01nts out that theA knowledge of books "must

;be acqulred by d:l.llgent’ study,‘ Jd the apprentlceshlp should

Y """~never cease. -.; . Learm.ng about bogles 1n many flelds 1s ’:- T
S N IR _ s T e e _”"‘.’ e e it
. _'~... a llfelong taSk" (p 4) o '., :.:- ”. K - _\ ..1_..:' .. , LT ’:- .\.. I..}_‘_.u‘. . /, - !:

' " ' ' ' ' " T U ' ) b . ~1‘_ .' ’ "“4": ' ';‘ .

' '_,"!} . In order to know books, the teacher must exanlne S

B ,"them for thelr ﬁl:.terary qualltles. In thll'; respect, ,', , ’

._-_?.closely at a book to examine the elements that produce the’ :,
. 'effect, and also, to appralSe ltS total effect on YOu". ' .,'..':' '
(p 23) Dur:.ng thls examlnat.l.on, Rufsvold (1969) }naintalns
",:_.that two basic qualltx.es must be consldered, "thelr truth

and therr art. The flrst J.ncludes factual accuracy, "
; '_authorltatlveness balance, .lntegrlts(, and“ when approprlate, |
' -"j--r.ecency;:.' The second x.s marked by st:.mulatlng presentat:.on, f’f. L
) "1mag1natlon, vn.s ;’1, creatlveness, style approPrlate to the

Lo ,'f--‘J.dea, vitallty, dlstlnction" (p. 13) 2 _’ ,

e "“‘ about’ books, the more: genu:.ne enthusz. sm '
they insplre. (p. 42) L 1 ) R A '

.Arbuﬁhnot and Sutherland (1972} state the need' "to look 1 R .

e et P L

o ST

"y

Knowledge of .,books. Huck and Young (1961) arJ of

the op:.nion that know:.hg books 18 the other s:.de of the

(1950) states- e

As we- realize’ the place and 1nflue ce of
7. - books in ‘the’ personal-. development »f ‘the -
ind:.vidual and therefore in-the’ whole fabric
R »,:"; of ‘Life educat:l.on, we . appreciate :more. fully

" the.. importance of book- knowledge 0 L1
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R . . 2 . .
]? | . ~. : Huck and Young (1961) , Rufsvold (1969) ; Cull:.nan » \ ‘
e (1971), Arbuthnot and ‘sutherland (1972), and Ellls (1973) e
‘I« BRI all agree tha‘t :Ln a. f:.ct:.ori book, plot theme ,d‘ character— - |
~ .izatlon, settlng, style, and format should be evaluated | )
z al.'._ - J Culllnan. (1971) asserts that these ualJ.tJ.es ,"are examlned
:;:'t‘:i" : , both separately and ;n relatlon to each othe/;:. ';‘he :Lnter—“‘-'f.
? ‘ j:_.‘d#pendence of the elements :Ls emphasxzed; and the quallty ;
‘I .‘--f: 3 {‘?of the:.r lntegratlon 19 suégested as a’ baSlS for appralslng‘ ;_I
. .‘ ’"-ﬂbooks for~ chlldren" . (p; 57) . o e o ':' ’“”: ‘ s ks
;* ; Rufsvold (1969),.Arbuthnot and Sutherland (1972) /a
“'_.'- .‘3\ ‘and ElllS (1973) ma:u'Ltain that in a nonflctlon book, ‘ . s
%, J I;.organlzat.xon a d scope, accuracy. authentlc:.ty, and currenoy;:_,‘:"-.' ‘
” f n a _i_:‘:};_;‘“style, and format must be evaluatedh” Lukene : (1976) deecr_-uaes n : ,‘
’é E o :_‘i"_":the successful nonf:Lctxon book as one whlch "manaqes tol‘ o , :
’{ ’["4:"""3'.: ::: - ’{'.f::'.supply 1nformatlon and yet make the reader sense that |
, ,,'i:""discovery 1s open-ended There In.s more to be ){nown,_ and ' :
d ' —'rflndlng out 1s exc1t1ng" &P - 185) v .'
i . - Arbuthnot and Sutherland (1972) state that .1n the
;, ‘ selectlon of appr0pr1ate poetry, : ts 51ng1ng quallty, .J.ts | :'. .
4 W melody and movement, 1t5’ words, and LtS cont‘ent are ,the mostll. g j;’
‘ 1mportant charactler:.stlcs to examlne (pp \280-—281) s 7 e
” : _( S ',".'Other ‘authors . (émth 1953 ‘Larrick, - 19607 Huck 5. )
Young, 1951; Egoff, 1975,_Sebesta ; ix{erson, 1975) bel:.eve
- o 1n the unportande of evaluat:.ng the l:Lterary qualltn.es of ,;

flctlon and nonfs.ctlon prose, and poetry : They also dxscuss .

these qua11ties at some lemgth SR oy
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Aadiaog Edar ent gie e oLy by

;- 1. g A pre’cm o;E the content, the scope of

one:"sele,ction aid to"choose books.. She sgégesté._that- at’.

2.

Y

) least.three be c'ons'iilted"(p.'u 69). ‘ A.select’ed' list of

ool
!

G

. When decldmg which selec{ron aldsjto use, De Angelo

; (1968) suggests that the selector choose the a1ds wh1ch

oo ) oL oo
':_-:.nclude the followmg 1nformatxon about each tztlef? .

the book. o

.,1‘.\ 2_, The author s a:.m and, Ain ,the rev1ewer s .
-;judgement how well he succeeded in achrexung

9. oo e, ran

©.*7, " and.binding) ang. lllustratlons (type,a quallty,
T use, placement) R . o S

R 4. &‘he accuracy, up—to—dateness, 1 rity, _
. organizatlo and\_?ra t:Lcal alds of 1nformat10n

books._;. T 7 _ RERES RS

DU ;_ The strength of theme and plot, chachter-
1zatlon,. style and quallty of wrltmg m books
of flct:n.on.‘ ) ‘

..6‘ Some companson w1th slmllar books -or other
books by the same author, ,when approprlate.,._..

0.

/v,.

vel range. ﬁ_.'; SRR I A

8._-, The weaknesses or - llmrtations, the strengths,}‘ '
and an overall evaluatlon.. (p. 112) .

'I‘he primary teacher who 1s 1ntereste,d 1n promotlng

ey

iife-i;me reading hablts among her chlldren has the respon-— g

s:.b::.llty to prov:n.de good chlldren s la.tezlzature. ;'-

executxon of th:.s respons:.blllm:y depe nds largely on her

ZJ An approxlmatlon of the grade- and/or ade- g .,‘
e _ RN

. reputable selectlon a1ds is c1ted in Appendix D. . : N

3 The format (qual:.ty of de51gn, make up AN

knowledge of the purPOSe, objectlves, and pr,mc:.ples of |

V'_-: mtelligent book selectlon. ‘jl’ _' ,

el

Y 12

,
A S
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H L v R . . s f 1
! , Creative Techniques for Exploring TR I T
: . Children's Literature - 7 AR . EEENA
: $. ; - -. 7 ‘ i . . | S " - .
| ScriJner and Se’rivner (1972) mainta:.n that Mif g0
E L T children are,toudeverl'o*’the‘ w:l.de rang of reading interests."_' e i
R - ..,.»-" R 5% L - . ' !,,
i AN _and selective discrimination '.c:ﬁ; the§ must be motivated 1 3
coe o 4,1 Tt.le:: et "' : :i
§ O ;“,to try many kinds of reading experie ces. Teachers must ; T4
' AN - - P H
}' / : _‘:be aware of the need to find effect:.ve ways to J.ntroduce~
: : them to new books, more authors, other areas of interest“ '4 -

(p.. 118) . The :Ldentificatiori and use of effective ways to & L

‘ (Ibring children and books together in a pleasurable manner”'. P ]
E A "_‘.':need not be a difficult task, , but an extremely\ rew rdiqu ' :_.l
a “~_1:(experience (Arbuthnot & Suthérland 1972 p. 646) ebesta 1
o and Iversonr (19"75) believe that J.nnovative teachers aware e
‘ -:of the numerous poss:.b1lit1es§ literature prov:.des for cr‘atlve
. | -..acti\fities, can make the chlldren s literary experiences 'a."". : ‘
; enjoyment which stimulates their independent reading and '
"‘V,; L :'-:.:;'i'their recognition of reading s joys (p. ‘ 461) $ o f ; "
. gi ‘. ' ‘ ' ’_ A survey of literature related to eifectise nays

-

"fi-to bring children and books together J.S pres'ented :dn! this l \

-.‘:;.'.'}'f.section... Two forms of oral, interpretation—-read;u/ aloud

""A.and storytell:.ng-—are discussed as effective mea,ns of

;. ' / " L
' '-.:',._' -_‘.bringihg children and book!s together..r"rwo other techniques, -
Sl CE e o . .. -

ks [ ; dramatizatiorf and art, are also explored to show how they i -"i'-‘
‘ ’may be o outgrowths of children s delight J.n a book or story ) PN I
‘ ’ R f L

e '.‘17 that they have enco ntered It lS the nature of children *

” that when they have haf.l thelr’_ 1maginatlons stimulated by a - e

- .
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C act:.vities :for explor:.ng their llterature, Scrivner and

Before :.ntroducmg the chlldren to creative

\

Scrivner (1972) state th‘at the creation of an attractive..

.‘ stifmulating phys:.cal environment 18 very 1mportant. ‘ They

o :,malntain that\‘ ;~, L '::" ..‘..‘_-'I -p -;-: .‘-,.::;—. ." .

o T
\,-.u . k

e eVery effort should be madef to Create an’ - R

L j-:l.ntereét:l.ng ‘room for children, ‘a ‘room that L
"I',Zw:.ll . stimulate the child' s magination,

- “_:‘F-.-j‘»';“-'_" » .a . room. of. simple;” free<flowing - Lines with-

e It must be challénging and enchanting,-and

N 'natural mate_r:.als and an ‘absence of osten-
.tation.;-;._ ~'s ' fhe .room muyst talk to children.

L s:l.multanedusly prov:n.de freedom . .of movement : o
‘i, ‘.. for the restless, active-child and pefmit the '
solita y child to work unmterrupted.. (p.’ 38) | " «_
L Hitty et al. .(1966) also emphasxze the 1mportance of creating '

a conducive enva.ronment where the chlldren may do their .
1ndapendent readrng They mamtain that "the classrooml

environ}nent undoubtedly has a strong 1nf1uence on children s

M

voluntary reading. There must be quiet, and space, and

L.
>‘..

l’, T comfortable places where the ch:.ld may en;oy adventures w1th

books" 5 145) . 1 Huck and Young (1961) - Whltehead (1968),_

and c::ody (1973) agree w;th the lmportance of an :anitang

‘~/|

classroom env:Lronment. IR TR LT L

..,‘.v". - " R .'_','. St -..- \I.' .‘f'

— : - The plans to L:reate a conduc:.ve env:.ronment for o

reading must involve the children who tulﬂ“use it._ Whitehead

’ with the teacher giv:mg 'the pupils a. majO§ role J.n the'

discussion of the ro;]ect and w1th each pupil being read:.ed"'.f'_j’; ;
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(1968) describes the development as a cooperative venture,

L [ story, they want to do somethinq with J.t to present it ) - f'-”.‘.-
.7 ag.a dramatic production or to :.nterpret it thxough an art ”'_. o 1

(Whitehead,‘ 1968, Pi-163) SIS { RN £
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Lo on g

b

a dJ.splay Ef appealmng ch:.ldren s books. In reference to
a

3- pec:.al order needed except maybe very ngeral headi‘ﬁ’gs" ST

T G " AT
) B : Cy . ‘
e L N . . .
. K » i v . o . k
‘ ) . T S - . P L R vt (S
[ T UL I, SR e g e ety bt T o~ . .
B LT LT e .: 3 C. " R
. . -

A to ahcept a port:Lon of the respOnsrblllty (p. 28) Huck ol

I

) and Young (19,61) bel:l.eve that .chlldren -w111 gain respect

£or an :Lnterest :Ln books when they share 1n the planmng SR ’

. cl- 4 4\!”

B ; J’gAl"l meor ant phys:.cal feature in. the creatlon of

' an invit:.ng read:.ng enviromnent J.S the readlng center, w:.th l

.s. the displ of books, Veatch (1968) suggests that the .";"-"“'::'.:"
lilterature ‘be ' sprea<A. ou ', ."e‘ ‘f_-é:“”' ~' o3 ]‘- : —-no

Coody (1973) also agrees that: U T 2 ' '

-

o -.‘1t is of ab301ute necessrty to dlSplay many SR

. .."of'the ‘books: face  out” [because] . the . -~ o0

"+ spipe means nothing to a. chl’ld who .capnot ., . ,
yet read, and. .very lJ.ttle to.a beglnnlng -

’ J,:'fenough to'‘hold the over—-sized picture books.+

o -‘;lf' 7T with-their, covers. showrng. Book Jackets oL

-+ Y are des:rgned ¥o. invite browsing.,” If ‘the . ., .
‘ ._‘,jacket is hidden or: removed, the value o L e

. others s and1n§ in bobk ‘racks.. ‘Some. books: R e e
' should. be képt in-a ‘cabinet to be broughtl A

‘ 'f:.‘;; ‘ffThe development of ‘an; attract:.ve area 1n 1tself :LS

‘ :;‘j not enough S}nlth (1963) marntalns that "the teacher who o

\
‘.

:ls most successful 1n developmg an lnterest J.n. llterature R

-l
T‘ '-‘ -

/“-;

-;;'-”to the pupJ.ls whom she teaches. Thrs I.S qualj_.ty

,wh:l.ch teachers should cultlvate 1n tbemselves" (p 414)
e ;" Although an 1nterest1ng readlng center and an

"--y'enthusa.astlc teacher are important to the creatlon of an ’

“. reader... ‘Sheiwes ‘should be wide and deep . T " s

R L -.its sales appeal is. lost.. ‘Some ‘bocksy  of r:- '+ o L. bl
S "’.,:_:;;;." x La 'cour,se, are dlsplayed flat on the table, ' Lo

b out on Specral cccas:.ons. (p. 7) N T DR

is undoubtedly the one who, herself 1oves llterature, 11ves

""',",';'literatu.re, apprec:.ates llterature, and conveys her enthu51asm LS
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enticing reading atmosphere, other phyaical featu,res are

o ) also siq_nificant Huck and Young (1961) state that- ‘-

Tt

. the. teacher [and her pupils are] ‘ _
'~ ' also responsible for developing dramatic

"

g',"to excite children s interests in reading .
A . . THe alert teacher . . . [&nd her:
S e pupils] collect. objects, models, dnd - o
L . T figurines. ‘related to children's: 11terature. e
.- Intrigued by, these obJects, the Se e RN
., [children] may- beécome interested in, 5 P
‘.. reading, the accompanymg books. . .

".3'_:: To attract the attention of children and " LT
S Do i ko -gtimulate further ‘reading, bulletin . e

'.vr-_iboards and displays should. be. changed

v, .’."l‘,»

- 'l'ime 1s another important factor in. the fostermg

\~ UREE

" .bulletin boards apd’ eye-catchmg displays.; . _~. o . SR

frequently (pp. 38 0-'382) : : ' "‘3‘ .'1“

l
of children 5 love for reading. On this subcht, Whitehead

I‘J

(1968) belxeves that the tirne mus:_ be "free" time..- ;..;.._ |

. ‘ Co] : ;’ .
AT .‘Free t:une from regularly schedu.led reading e

o e instruct;.on, during which - they. may seleot _
.., ... n. and read a book df: their own 'fres' choice. .
0 4iev .o That is,; theichild is'not to be.made dependent
ot upon the teacher for. his choice &f reading - -
C. - matter. -He 1s to be’ perm:l.tted -to make his -
+- .., . choice from among the. hard or easy, fat or
of . thin, hardbound books or paperbacks, - Ahd * ..
.- he 'is.to :be allowed. to read the book in.its '
entirety, -or’ but -a few pages, at . his bwn R

\G o ,.rate of. reading. (p. 22) RS

o . . L. oy
o . -

'.Herrick and Jacobs (1955) agree: that "unless time 1s avlan.l-‘ e R

S —~—

ST "-'-"‘:'able for carrying forward re ng at school, no amouﬁ't of

N

‘ -admonition that r‘eading is valuable will .unpress children_, -""

3 s ‘,'.Only when they are proVided time unhurriedly to explore the

'inspirational talk about the delights of read:l.ng for fun or
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