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fhis stug; was designed to investigéte 3, number of o

y_ﬁelected personal familial, educational, sogio—e-onomic and @ S
.lattitudinal attributes of 78 adult illiterates from 14 rural
;communities in the Northern PeninsuLa of Newfoundland and
-:Labrador Another purpose was to compare td%se adult ‘
.'iéliterates in the study who verbally indicated a Willing—'
"ness to partic1pate in a literacy training proqram W1th*'

\ .

: 1ndependent variables;'.These are 1isted below. E . g
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Jsource'of income

jmother's_education-

LN .o o
_fagher's education

~ ideal self-concept

source. of spouse 's oo s
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Sélf—concept;

. 1locus of'controi,' ~ o ..“f"
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;' T age
sex . . ..o ."*iﬁ
o T -income
_ ‘~maritaIKStAtuSh;i"
;T size of family
T;?‘hhhi' fii'number of dependents
ieducational level
L - . grade equivalent tof
- -+ . TABE score
\ ' Y . <
- \'._‘: .
! The data were coliected by using a structured interView
o T
.protocol which consisted of 107 questions.”

These questions .-Lk.

:were administered in face to face interviews following the g
. -structured format and ey interview was tape. recorded to_'
- . C ~

~

:insure maximum accuracy in recording the ‘data. -"The 1nfor—‘ﬂ';{"A:§

’ \\ ';)"
“mation thus gathered was t ¢

i[tative measures,'each composing a different section of this5
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,.an‘d locus of coni ol variables w1th Willingness t\ p)t/ic1-' :
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racy training program It wias discov!g\:red o

a

N ~ pate- in a 1i
that%xos ,

of the adult: illiteratef in thlS 7}/311-43 inter_
. nally orierLterd are more likely to feel tha

they can con-

N . - - 4 - .
“trol .their own @inies,_ and.are’ relativé,ly self-confident.

N . . . It was also found that the more’ internally ‘orient:ed adnit
C ' ‘ illiterates are, -the more inclined they are to participatg 4

T

.,1D’a literacy training program. The anaIys:.s furthe/,
o t - K
A B vealed that thew unger the adult illiterates are,. the more
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inclined they would to participate in a literacy trﬁning

-program. It was discov ed however, that no significant

.correlationuexists between the remaining 13 J.ndependent

- variables and the independent variable—-willingness to par—

e

o ticipate in a Literacy Training Program (LT®) . Tr(ese -~
variables prov1ded substantial data as- descriptors/ip pro—
v:.ding a general profile of adult illiterates irr/rural

Newfoundland and L_abrador.

The -qualitative analysis disc_losed in Chapte¥™s5 reveals

.that even though. some divérsity of opinionsl exiet- most
-_adult illiterates perceived having literacy skills as
their felt needs for the future. This need for greater
',_ ' _ literacy skills was almost always coupled with more hope for. -' -

o L '.the future in ‘terds of-

1, mor_e economic security, resulting from mSre job

o
o
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“a.more challenging addition to their . already

for example
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'man may bé working. as a Stewar&on a——boat— while he

"-—f_ -
e e

experienced field of work a. fisher-—

and maintain_friendships outside thelr homes and

..+ desires to be mare knowledgeable about" navigation, s ]
o ./' . X" e — = : —ﬁ;"_—‘:;-‘i
3. - a mere interestin AM‘adult illi- —_— T
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-———eenunuﬁaﬂ:_-i:es—a-re btlIleG because of il literacy.
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. o They felt_-that/l/iteragy_ would ellminate “such’

.
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no’ pena‘rtres~as—a—resu1t—af_ill.j_teracy,__the data
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revéaled that there are penalt:Les assoc:.ated with
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because/of’not being able to readand wr.s.t.c:.
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.-'{no stigma because of illlteracyA, the d_escrlpt’ive

analysis revealed that adult illiterates a:

' . : i of the st;gma commonly associa/tﬂi/wkth/illxteracy. . /.
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prob&ems, both simple and complex, that demand logical and
Lp - ' e ,(.)-.
appropriate dec151on making skills based uponlrelevant

. ;As a result> a person must have the ability to

;fselec; w1th comprehension, immediate and future needsp,to_”fij'“i '

disti'guish fact from ficgion and appropriately,deal with

‘-7v_,\,

. A -

the problems and presaures 1n day—to—da liv1'g;, Reading

'S y

t

Accprding éo W J Gushue,(1974 :part from the_.ifgf

{t9pica1.reasons‘for high school dr0pout New dundiand has

¥ is article entitled "The Problem of ‘:'




';5'.W'Ff“f and the tradition of literacy or. of schooling. In the ;{IFIJ;” ﬁl"fL; i}

'-;5;: latter case, he alluded to the fact that a people may not

3

f3j;}iterate because of‘the difficulty 1n making the school

,\\, '

¢

;experlenCes as involving aS\that of the world Outside the‘ﬁf

‘_.l

;fschool. Gushue stressed that in Newfoundland which is pre—}f S

dominately an oral culture, the ability to read comes With

great difficulty’especially for oldervchildren and adults.l'=,A :
'?*;f['i He.elaborated upon the mental prqcesses involved by drawing SR
. S o e . sf' AR Ly .

upon Claytor s (1960) stages of learning to read He re_“dguw.__
AL B

' ferred to Claytor before concluding that such difficulty

experienced 1n an oral culture results because adults can--rhkﬁ‘-w?"” .

not concentrate wholly upon audition and are hampered by
‘*;J habits of vfsualization" (Claytor, 1960 “in Gushue, 1974) ' e i_fj?};?;:

Whatever the reasons for Newfoundland's h1gh illiteracy rate,:iiisﬂ"h'

:

perhaps, t this time, more than ever before, rural New— :
'foundlanders are feelrng the need for literacy skills.,,.f”
- . Q e .Y _m- B
Qu ‘” In the past few years, Ne%foundland seems to be g01ng

v J,,

'\ -
,7through a transition period That is,:the Province seems to

]

be changing gradually from "8, rural to an urban type of life-iV:i'T}ﬁ'm

,t style.; Rural communities, such as those 1nc1uded in thei‘

Preﬁehtr;t“dY. are probably typical of such changes in New-‘“ o
0 :7 '
/foundldhd PeOPle from Northern Peninsula communities, such

_‘D'. .

as Plum Point and Anchor P01nt (Appendix’A and Appendix B)




»

-ﬂ_ioutside world

planning of larger department storgs to replace the much.."

1

smaller 1oca1 stores and catalogue sales. Also, largervand

¢

o
E

In summary, the effects of illiteracy in a changlng

.,Culture can be felt both by the indiv1dual and as a conse-V“_;”;

Iy

v

,’quence by SOClety as Wh°1e-- This aPPears true, Particu—".--".'::

: larly, 51nce adult illiterates may not have the same

' K - . B .
of attitudinal demographic and motivational characteristicsu'w

.".\-

~ i '-.'

"“of a seleq;ed group of adult illiterates in rural Newfound-

land Furthermore, the study was designed to determine if‘

1 .

(potential p&rticipantsy,in a:literacy training program differ

Ja,

) -

erm those who expressed unw1111ngness to participate




"?g.research queskions..mﬂ - : 2"'”,355.-3f‘;g,g::. ;,“mef-g‘TJ

Hfadults o be synonymous w1th a sense of economic, social and

,'hﬂfintellectual dependency., To esJape such dependency 1n¢the I<f%:?'.“

ﬁfpresently advanc1ng rural area of Newfoundland and to ﬁully .'hf‘gijffhﬁ
hiiixpart1c1pate requires the motivation to upgrade.basic aca-,y; O
>;&£demic SklllS.' Such motivation on the part of the illiterate
hfﬁadult‘to improve reading and writing skills would seem to
13"lfrequire a heightened Sense of confidence in one s'ability.”'

e R O 12| Y
-This, in turn, would appear to be related to an; individual' 7'1\&&;§£35i.

~:‘..“.sense of control over life events and perceptions of li'e. -}j;,fffiéﬁif*'

Because it 1s felt that differences in sex, age o ﬂ
socio—economic indices such as total family income «num-—r ¥
g N B

-ﬁfgof income reCipients (Dutton, 1967) and size of family

e ﬂgoreespecifically,‘this study posed the following

.,,-r

W _j‘are the attitudes and SOClal—psychological

~ »

":Tvations of a: selected group of :Llliterate'~

\\v -

i literacy training program differ from potential

v

hfnon-participants on sugh variables as Locus of

'q.

'9Control (Boyce,3197l‘ erS, 1974 Lowenthal, 1976,-

Neh

'ffiNowicki g Strickland 1973) and Self Concept and'

’_-,:Ideal Self—Concept (Boyce, 1971 Friere, 1974,

v

\., s
v

RO R P

'-<Rob1nson, 1973)?

Illiteracy in modern society is assumed by some 1iterate
"\

b'\

o

\4- _.'

- I T e S .
’ Lo T ST e
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with illiteracy rates, these variables were dealt with in

this study as we11.;

be Literate, Interhay:External Locus of Control,i

P e

s

Self—concept and Ideal Self—concept"“

kK

R

receiv1ng increasing attention in recent years.f According

'Ifito various reseirgﬂers,-one-third of-thezworld s pogulation'f;.“

el e e




KRN
'-,1

‘ areas is worthy of note.. In Europe alone, 19 000 000 people

‘leovergthe age of 15 cannot read and write.

”"“Q worl& countries.;

A

f'l, very h1gh percentage (47 92) of 1111teracy._

7j on bottles or to flll out an application for a Job

SEOut of the approximately 13 ooo 000 Canadians in 1971,
"ﬁ'years of age and 0ver, approximately 5 000 000 qr 37 percentlu
5[;;had not gone beyond?the equivalent of a Grade 8 1evel of

'%reducation

Af stand Brooke s Observatlon that "Until qute recently:,fgf

(Brooke,,1975 Gillette, 1972 Jefferies, 1967 Mahew, 1970)

In fact there are about 10 000 000 new adult iIliterates'a‘:"”

‘r e~ l'_',

each year in the world (Gillette, 1972) A breakdown of the

¢

statistics on~the rate of adult illiteracy for variOus

LY . o

North America lS

.

o no exception to any other world nation 1n terms of its__f,}f;§:1fgs'W

illiteracy problem and yet probably not as great as’ third

In 1964 10 percent of the U S ,population,

.age 18 and over, was unable to read street signs or labéls?i[fﬂgf;

'

a ———

LN

were half a million 1n New York City alone 1967)

S

15

(Jefferies,

n' " ‘

(Thomas, 1976) Nﬁwfoundland, acpdrding to afFLﬁ'”L

statistic table presented 1n 1971 by Audrey\Thomas, has a

'1-

'1-""

Province stood second only in Canada to the Northwestgh

Terrltories. To date, in Newfoundland there has not been

s

evidence available touindicate the regional distribution of~

illiteracy.‘ Given such eVidence, it becomes eaSy to under—},id

v

r

There_fffhff—

As.such the ﬁﬂ'“:“".';

o Canadians assumed that because education had

a

o sory since 1912, almost everyone of educable

i l;terate"

(Brooke,

become compul-»f"”*~“".

age was_'*“

1975’ p‘ 2)”\‘

] ‘-4“_.‘ L




- . ST . .

L e T TR T T A S e AT e M b T S T T S ) T ST TR ey

MOV T T TR row T

'ﬂmankind,‘was accompanied Eytthe reality that~illiteracy

;Thomas, - 1976; UNESCO 1976, 1970 and 1971) _ Because a

e’

"Defining Functional Illiteracy S e hf"".x -

)

-

"-_ﬂThe great technological revolutibn of the 20th century,'

' .withfits'associated 1mpact on the thoughts and actlons of :

presentsfa'grave'problem.. The term "functional illiteracy

e s
l,definition, however,‘constitutes a serious problem because

. .
ANRY

'jresearchers have, among other things, tended to refate

T

“7statist1cs to make recommendations for various types of

*

.literacy training programs (Gillette, 1972 Grant 1976,

. Jamieson,‘l975-'ianning, l966' LeW1s,'195j. Robinson, 1971}

'variety of definitlons Stlll exist it 1s difficult for K QL

example, to utilize research findings for: direction Sane

.has;been defined in a number of ways.l The" lack ef a uniform'.-f

researchers tend to operate from different conceptualizatlons"

iiiof illiteracy.d :y

According to one writer (Lewis, l§53),lthere are 1evels
. of functional illiteracy.i A low level is defined as the “
‘“ffunctioning necessary for everyday living or, more specifi—
.zically, being able to read a simple passage 1n a newspaper or3~

2“::wr1te a'51mp£e 1etter. A lower 1eve1 of functional 1llite—ff

'?racy agai:Jex1sts for those adults who can at any rate wrlte.\

o

-such. words as "stop" or "go" or-who can even 51gn their name

or 1nterpret a 51mp1e sentence. Lewis (1953) coined the.

';term "credibly illiterate" to describe such a. group,rand for

:fthose who cannot even sign their names the "complete llllte—’ﬁi

rate". “The former‘can possibly be-placed at or below a

," - A

Al . . N e

" LT ) ’ [,
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";;; S, Grade 3’while the latter below Grade 1. ’T'N} g .‘5, s /}'
. ‘;E.' Grant (1976) defined the functionally illiterate adult
v e

i
L
én
(.
[
1
!

a ,

.gqu to function effectively appears\to be_'

‘ ditions.ﬂfﬂ

”“b\_; ‘i- Lewis

for purposes of her study under the conditions used by the'

Adult Basic Education (ABE) Department.; That.is, those who

A read write and compute at Grade 0 - 3 and who lack the

general know edge necessary to function effectively with thev_:"'“

’ community, are fﬁnctionally illiterate.’

- o . . !

. Of course,
plex the society the higher the required 1eve1 of literacy
precipitated,byrthe fact that the\functional aspect of

literacy is- very much related to. econdmi¢ “and social;con:jh

L

While"discus51ng functional illiteracy in Canada as a' s

two fold problem,icreated by both Canadian immigr%nts and

native born populations, UNESCO (1971) could not make up its o

mind

"mma person with less than Grade 6, 7,,or 8 education in

ﬂ:feither French or: English" o w‘:.-;-5':"”5

; ~ TR :""\

° - )
the follow1ng 3anner- e

An adult who has some. basic reading skills but who "
lacks sufficient skills for reading\newspapers, ‘
o "instructions for’ job applications- and-other common
I, .simple. printed,material . (Lewis, . 1974 ) ,‘9) e

[ .
£

'blAs such LerS

tional illiterate adult and a complete illiterate adult. He

N - :
: — oL . . B
. oL PR
/‘—.A' " .
. Y et
e T .
o _ . o B i
i . .
. - .

.some Of. the difficulty is that the more com-ff:p

This seems to be "'“,

(1974) clearly distinguishes betWeen a func-fu

n

It defined the native born functionally rlliterate as s

(1974) defines the functional illiterate adult ini'-ﬂ,‘f




N defines the 1atter as an adult %who can neither read nOr_k
L R AT DR RGN
- write, though he may have a small sight vocabulary such as ,:{fj-:*.¢ﬂgﬁ7

"“stop" "go“ ,"C1garettes“ and “exit" (LeW1s, 1974/~p.,9). vﬂ-:ﬂ J~7};L~“

SRR '":ﬂf‘. fif' Functionally 1lliterate adults were also dﬁﬁ@ﬁed as'f‘f,!gﬁ””

those "16,years old or: oldé@ whd are reading at an instruc—?ﬂﬂf'
tional level between 2 5 f4:0'grade 1evels" (Russell o

Sheldon, Noel 1973 p.-3) sz% -fuf;fdéfdff ﬁi,

e e " b L e g s Py e v
. a ,‘ . ’ . N

U“:i nIt seems that Statistics Canada had both a formal and

informal definition.- There-seemé‘to be no agreed on

'u'..
L

Canadian definition for functional illiteracy.- This is
evidenced by~the fact that, in “the 1ate 1960 s) the Canadian
Adult Education Association chose to adopt a standard of

t

'less/than Grade 8 educatiOn for the country.‘ This standard

‘;?'.flrg'g”;f~”{'}“ '\adopted because of the fact that Statistics Canada, in-.'ff' )
uyizn]iﬁ;x; j:i"-its oractice of releasing data for those w1th elementary

. AN o m
:“?schooling preferred that definition to the one which

\. .

-Tf "recogndzes GradeuS education as pertaining to.functional R

‘‘‘‘‘

illiteracy" (Thomas, 1936) A few years 1ater, Statistics

Canada, when publishing their census data, used the standard

of Grade 5 or less of education in defining illiteracy

(Thomas, 1976) “'Present indications are that the definition

has reached full circle because the provinces, particularly

%M'x the Newfoundland and Labrador Department of Adult and Continu—.qf{,f" -

1ng Education, are embrat1ng the original definition of gjvh'{'f

"wgfq Grade 8. certification qr 1eSS._.w. ':h L "{‘ "j
”h{}fFi The definition used by the Department of Adult and

TN T T T T R AU
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e .—..n e, -w\.wwm -a\ngm—\mw'ra

".. ," | : e . '
AT ' R T I
Wlth the Province s le.al age for 1eaving school“-The pro-”""”

vincial Department of Jducation stipulates that a youth has g}rf'ﬁ'“t;

"-i'

:“ﬂ q!b remain in school re ardless of his/her grade attainment

\ e
level unless he/she has reached 15 years of age before the

A Co ,'7', ) / ﬂ .
el ”fgstart of the academic s-hool year (September) hould a

1

'fﬁyoung person cease to part101pate in a learning situation in"

'"';:school withou@ just cause, the parents are liable to pay a

s

ﬁ;_monetary penalty for as” ong as the youth remains absent for 4919

A

o ;;the remainder of the academic school year. In the Province,j{'ﬁ?ifyﬁ?

. IR
] ¢

ffﬂfas well a. person cannot‘attend a’ technical college, such as LT
111.--"{;the College of,gisheries,LMarine Navlgation and Engineerlng,’,;""/

’

_3.3,“\_ ﬂulf,;"without having completed the minimal requirements of a

.;-Grade 8 education. For phrposes of this study, thereforg,ﬂjif~“

‘“ftfthe foreg01ng two conditions can perhaps be tied together:f“

f~in one definition 51milar to that currently used by the*"” :

oot ~u513_geDepartment of Adult and Continuing Education for.Newfound-ug R

£ _;bfi"'g fflland and L;S?ajor. A fun%tionally 1lliterate adult is de—‘g'ﬁﬁfQ52451“:ﬁ”

or over and has less than formal Gr?de 8 certificate or dfb'.'ﬂ

R R o . : DN
L o RIS rh:wf.-w“
T equivalent“ ~“; Xbﬁ;uh.;xgﬁ.ﬁ“ Ly.

In summary, 1t seems that each definition of the con—y :

j.n 5'; RE fp;ycept of functional illiteracy depends on the importance off3.”u52

_A NP

llteracy ln that culture and whether there are economic orfﬁs

social consequences which result from a certain degree of ;{lsf}“”

......

functional illiteracy.ﬂ In rural Newfoundland Where

P
-.,.u

occupational economic and social demands are increasing in

proportion to educational demands and changing societal ;E“

Aty

'=‘finedias a non—dis,bled iEdividual who is 15 years of agelf:}f'fyf Sl

Ll . . R .o RN :

I . o : 2 .
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R ;;:__ . -expectations, there is also increased pressure for literacy
'T?;- ';;};..~ _skills that are functional for Newfoundlanders to survive in
vﬂf'if” g ~the same manner .as they did historically., In the past, with ;f
R N S s
. _Jf"'-‘i ,.'extremely competent oral language skills and the natural— -
e ;industrial resources of 1ogging, lumbering and fishing,,

s

' ',yewfoundlanders were economically, occupationally and

lgoﬁ /lyyff-‘if}fsocially secﬁre regardless of their educational level..j.nywlﬂl
;,J”[?;;f j_ ;Z:Newfoundland's present culture, the fishing industry, for
j"']ﬂ{ffiyf:*gf;example, has become more technologically sOphistié%ted ' Insti
>f . "Eif:aﬂi'this industry, naVigation, sonar and radar skills, for : '

1
. '

':example, are replacing what was originally a simple manual

':~‘task requiring few literacy skills. . ;{J' .f_z.jf
-.chrelates of Adult Ilidteracy 1t:f'hj7.;f:<:ﬂf;“;'f; {'33U;ﬂ
Literacy in a rural ahd semi bureaucratically \rganized

"yfunctional skills, the individual may suffer at both a

.” - iJsocial and a: personal level since ‘there may we&l be 50cia1
3; ‘ Igipsy;hological, SOClO economical political intellectual

g '};g; fand occupational e fects ¢5 "1 - :' A .‘_ : '

fi. T To date, thqre is ver _"ttle.material available from
_; : Tﬁf:the literature on fult education which deals with these
i ntiali negative effects or other concepts such aS'f3-,‘

T';degree of . internallty or externality and self concept as ;.7"
- .

tfthey may relate to functional illiteracy.
< :

.'f and wrf%ers have, for example, mad

5fftion that there is a relationship between the feeling of

L .
e . - Yot
1 S oy
L P A - A . : *
VSRS . B o e L I R TR LIS T i )
AR ; S R [ Lo
.
. S
B oy
. . ce - . ) Lo Co
b e §op g g s Amam e L rme tmaygasn 1 o

AR odern culture is of such importance that without minimal m'?“ﬂ*

SOme researchersff“

e a case for the asSump—“"”f
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~powerlessness or locus of control and illiteracy (Boyce, ' ;:1?

4'.".

1970 Lewis, 1974) It. may be that those adult illiterates
who re5ist literacy programs ‘are those who experience a sensef

,of powerlessness and do not feel. pOSitive about themselves. X
VIR R < "

IS .'Q”IIA prime example of the connection between powerlessness
- and locus of control or personal inefficacy that can be
'”.Tvniappliéd*to this study was: given by - Breton (1972) when he

';.discussed the attitudes of youth toward self and the future

* in the career world. He states:

<0
. S
~

- K sense of personal inefficacy or powerlessness L
o results in a'withdrawal or. retreat, in apathy .fi;
or 'in poor unmotivated performance. - Sl

- : : (Breton, 1972 P 36)';7*'

9 - .

4

One writer alleges that illiterate adults experience a"

. "lack of sense of control over one's own destiny“ (Lewis, -

o 1974*‘ . 34) This sense of control over one $ own. destiny,'”

fas assoc1ated with role, status and social organization, is

.assumed to. be weak or- absent even in(those who show the . " ‘np/?.

' desire to better themselves by enrolling in adult education -
‘Tfj,courses.l ItalS suggested, as well, that even while". f"f>f:
attempting to learn, the illiterate adult endures pain as a :
ufunctional member of SOCiety by creating his own problemsl

;of inferiority and anxiety about the ability to succeed in -

'an endeavour (Robinson, 1971 in Lewis,, 1974 P 34) , j_i'_i-'
’ Another pessimistic view is expressed by another writer I'“f*f

'who refers éb illiterate adults as oppressed people who

. possess an unauthentic view of the world and of themselves. S =

. . f ’ . RO
\ " ., R L . - -
. .o : :

LOM DAL,
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fﬂ-//j T only natural that they 'distrust themselves, - - e
//',’ o - . . S (Paulo Friere, 1970,'p. 50)-- S

The following quote suggests that for these individuals

there 1s a lack of ‘a healthy self—concept' BT o : f'.'f‘.L
' . . \ _,.‘} . . N N . ; . t
. Almost .never. do they realize that they, too,'"know N
S o things“ they have Iearned in their relations with’
/07 . 'the world apd with other men. = Given the circum-~
/*. .+, . . stances whiBh have produced their duality, it is

-

It seems that the clarity and _accuracy of such -

assumptions may be based on different theoretical views.

'Lewis (1974) concentrated most of his research on the ’

[

,”theories advoeated by Goodman (1970) and Kellen (1964). “*“—“—;_;_;;y

'Their theoretical orientations concentrated on the develop—'l

- ylment of programs to teach adult illiterates from the point

:of Vlew of the relevance of the programs to the 1ndiV1dua1 s '
I ﬂ,lifestyle and needs. Kellen (1964) in'Lewis, 1974, p. 12, R

states that "basic to adult education is the premise that

._education of ‘the adult is the recognition of his individ~ AR
uality.". Goodman {1970) began with the knowledge and _ ' ':?:\$7\ﬁk>4
o fskills the adult reader brings to the task of reading ‘and

further stressed that the task of teaching the adult should

s gnot be too dif~icult 1f programs ‘are developed from that

°-t'< . L.

standpoint. One re:

archer showed in\Eresting results in®

e

'terates.‘ Boyce;ﬁ'
- LA !

953) and Hawk (1967)

They
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. p .

I . suggested that the self-concept is "more homogeneous among RV

members of the same socio economic status group, with the ;}

N var h . ' L

~disadvantaged hav1ng less rewards associated with academic : § oo 5'“'
behaviour, which suggests a lower selfacdncept" ~ He a1501
found further support for this concept by collating the . ' ’ 7h
- work of Carroll (1945) and Rotter (1963) ﬁho found "the . |
R ‘i .self concepts of disadvantaged youth to be characterized by
‘low self-esteem ,/elf deflation and self depreciation", '

'( 'P/iﬁoyc/e, 1970) . Boyce (1970) relied heavily om:the® ... .+

‘self concept theory: of Super (1957) According to that

Ll theory, a well formulated self concept takes into’ account

“ the. realities of the wo;&ing world and makas for an easier

'

-, '

v ;“‘transition from school’ to work than does a hazy or ' unrea- - %

. listid self-concept From his study, he reports that there . ~\f

-

was’ no significant difference ‘found between participant .
pre-test and post test self—concept scores. Therefore, no

. . change in the partic1pant s self- concept could be attributed
S\Tfﬁ\f“- C ‘to participation in the Adult Basrc Educafion programs. -_‘. L _:f
N . N w . s . ) . .‘,.'.

' The lack of control concept was dealt with quite exten- °

-h y -7--.' : ively by Boyce (1970) Heunoted- among other things, that i
ducation and unemployment were among the antecedents of

-expectancies of external control . As a result of. Peters.

i\ e (I968} research conclusions, Boyce (1970) Justified his p
. o "assumption:that. : A o &; o o ' e
s ';';;,;/;;//’%);///;articipation in a program,that results in raising o

L S S the educational level with a concomitant increase ' '
/frﬁf//ft . - . «1in employability should, help the individudl t6 view

his environment.as more amenable to his personal - = .
control. (Boyce, 1976 p 8) ' . .
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: .va'From such ‘a statement ~it'becomes_obviousithat,BoyceA(l§70)3'

Ejé "_ﬁ'f I SeeSfLOCUS*Of Control (I-E) as the.effectﬁﬂnotkthe'cause of | Q.. f'_‘i
{ ’

illiteracy - '\'

a - B
\

"Needs of Illiterate Adults f)ﬁ
,ll : s - o ; "
Despite the expressed desire of many edﬁcators and
' ;social policy makers to improve literacy rates, and despite'ﬁr.-\
. I T o

'thhermany programs designe:

for this purpose, little attentio

“hasrbeen paid to the perceptions and self defined needs.of

':i:thefreCipients of such well intended programs.‘ For example,

‘7. o

:fonesresearcher, while reViewing the 1iterature for his

.'ifstudy, noted that the paucity of research data in adult

A

o education has handicapped many programs.' He expressed con—“'”-ﬂ

'*':cern with the 1ack of‘knowledge about the needs of the
e L

'V;illiterate population as.a basis for planning usefhl means

.‘and methods of instruction, for preparing effective materials,;'ul"

B Y

;'.for their instruction and for “testing them effectively to

"-¢predict their’ae Eee of success in 1earning" (Robinson, 1974,

58) § ‘l.*;ﬁ"j';fi;v:ﬁ N : ;fvin“-‘“

ARSI N

6

While discussing the varled assumptions and theoretical f.;"
x;information of adult illiteracy in his research Lewis (1974x;}fgifti3 Q?
j};Iated work of various writers. He relied for example,-.ﬁﬁf.'

. Jun te heavily on the work of Knowles (1973),'wh0’contributed

:Jito the 1iterature of adult 1iteracy with his introductlon in p

'7¢"fthe Unitedetates of the presently established field of

':1 "Androgogy," defined as‘“the art and science of helping '._;qfr}'fﬁ

1974) U

: e adultsﬂlearn" (LeWis,




?ifbui:assumptions~dea1iﬁg with: | . ' :H' I i“fstjnﬂ

AL

l.:.changesiin selfecdncept;

'2¢f role oflenperience_

v

3.. readiness to learn

i
o
o
5
TR
}
Y '
Cd
B P
B

:4h';orientaticn:to'learnwt SV

¥

'of adult learners are relevant to this study because of

1

'“.gtheir implications in providing a deeper understanding of

3

"Characteristics of Adult Illiterates

.,

. There lS no personality trait which can be said to be
»characteristic of illiterate adults. They can be described .:.;iﬁf.'i
‘as intelligent or unintelligent- 1azy or energetic,:cheer-"‘: h
é;y: Ifful or’ morose. .Indeed illiterate adults are found who LLﬁf'T!":{;??jf

belong to really high intelligence groups.: It is” also assumed.'iiyf-iz'
:fthat all iiliterate adults have one thing in cOmmon--prob-' o
S ;ably a sense of inferiority, speCifically when faced with
-'facademic tasks or classrooms (Lewis, l953 Ulmer, 1969

"nRobinson, 1971).l,Inferiorities, not unlike anxieties, seem gl‘
‘a ..,L

.

whether or: not success in the classroom can be attained

o "fAccording to Lewis (1953), this inferiority complex,\often

hff3accentuated by the peculiar conditions of life, may mani-fﬁﬁfl

““ffest.itself in excessive studiousness,,in unreserved beha—‘?f

?_,_:k_‘:.:'_':,_._.;_‘:_{_. LT _ e, s o, -

.:fviour, or in agparent inability to concentrate, in meekness..,

Heﬂtook the‘ideara bit further when N

-l;or in many other ways.
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he described most illiterate adults as a class of persons

¢

with one common characteristic-?:"they were backward at

4

'Tlschool, and they have not progressed beyond the level

reached at the end of their schooling or they have eVen

'f regressed" (Lewis, l951*f“

and B These peoplefft

programs, facilities or adultfi"

’

finan01a1 aSSistanCe.ﬁl,ﬂf
- coh oL

In 1973 ~a basic adult literacy\training,":ogram, called
5"Teacher on Wheels was organized and coordi'.“;i.

s

,7 Adult and Continuinq Education Degartment of Newfoundland

'\

.,

and Labrador.y Under thls program, instructors went into the;ﬁ'“

l}lhomes of illiterate adults and attempted to teach the basic Jﬁff“'

'ﬂaskills of reading and writing.n It met with mixed succeSs.

N . _-.4,
vy .

lllowing in the wake Qf thlS program\another far reaching

‘~hevtime, the follOW1ng methods of con—d“
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, roWa t o
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R .« N ot
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“,_‘. \ o r gadio and televis J.on advertisements i s
Ve S '3'.: .radio and television talk shows— LT
AR Y newspaper coverage I )

P T T -_5.5'.’-" ‘pe-rsonal door—to-door canvassz_ng .l_, \ 1, L S

‘. : I . "i; telephone blitz (each personnel metnber sh"ared the_
I..:"lload °f contacting people by telephone from ‘the '
< '--.'alphabetlca.l ,list of names in the telephone E

Volunteers of America (LVA) were adopted for 'usel.'
some dropped out

BT .' ';' some adults learned to read and write,

o

< coarh T -
BT various reasons and others refused to partic1pate (Furlong

Whil :T-_- R

fede_rgy,,);ef. ed..f A-t. the same time, it: would appear that

Ve

appropriate to meet their needs. " Of course, it is also

S

The*demise' of the above mentioned two programs
I .,catalyst for
— “"——*_ ® i

many programs may no.t be perceived by potential clients as RO

(Beth- ST
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B further action on’ the part of concerned adult educators 1n’ ‘ :

[

'fg';f; the Province.. An immediat voluntary association to teach - ffﬁ;f‘??ffu

A e R P Al . . FENENE T

adult illiterates, called the "New Teachers on Nheels"‘ haS'w~7;¢qH:f

PO

-\P

the past couple of years, 1t has branched out to encompass nLiﬁg'{'

'rural Newfoundland towns, such as Grand Falls and_Happy

courses offered at night for every mural community in New— ﬁ‘

g

foundland and Labrador. In the areas under study in this

~ -

research,'such courses were taught in two of the communltles,'“

\

ﬂffor example Flower s* Cove in 1980 and Sandy Cove in 1979.,J=““'"5

vEZOnce the initial problem of obtaining participants was over-::

';come,.another more serious problem developed 1n that the hf"

.ﬁﬁ§f  IR .}jﬂsﬁumaterials available from the Départment of Adult and Con—z.i.;
R T PP tinug_rlgi._ﬂlloa,tion—w :
{ Y e R : N
el T these particular groups, most/pf'whom could not write their'“
N . / . .

—

z:_ar‘advanced for the teaching of 'ﬁ'[fdvfgj

st

)

_~a sence of an appropriate curriculum, successf.f.gﬂﬁ“-

‘ﬂpwas forthcoming only from the extent that the instructor hadffu;'”"

'n'ito develop and utilize, to the best of,her ability, materials -l'

F:;?that could be used to meet the immediate needs of'the parh

)

'iticipants.-

Because Newfoundland historical yfengaged in domestﬂf

cally based methods of producing goods and providing for éf?éﬂfg_'lf

their own needs by lumbering and fishlng, the 51tuation is.{b'

hHeET
A ad .

:
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v
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".Tf" gradually changing so that the demand for 1iteracy skills

‘now becomes a prime provincial concern. Researchers agree '

'fxthat occupations requiring considerable‘higher literacy

G T _1j;;,- S N

'“é_fskills are replac1ng simple manipulative occupations

s .

S (Brobkes 1975 Lanning, 1966- Mullen,' 1971) According to,
.m;'}fBrooke (1975), the advancement of technédogy added a newﬁ "

.C'f*dimension to the problem of the illiterate adult. He-is

'Iiiﬁplaced on him"'

'Z~ Justment to these’demands required edu—;]"
’ - f : . [ v

"?cation and functionality in the widest sense.i In the same

PR
e AT

R o A .‘1 “" ot ‘
0. IS

'7fVe1n, another writer states that in order to function in a'

L AN AT s 0 e e 1 ket e s 7 ] e iy 7 e

-'”Videmocracy people, who aremiili,/rate, should be able tO

exercise the kin:" if_ndependent Judgement which a repre—“f”

.fsentatJVe kind of governmenb requires and should not be

N ﬁ'df. swayed by trouble makers and the bombardment of the mediar'f'

iLanning, 1966) :'If another writer is correct,.then ,;,f;}fﬁelf jfﬁf, R

= - ——

. .tfunctional iITIteracy has consequences*such as the following“ iy
e Do e T ;‘}m':‘a'ﬂ‘.. ST “* ,"-“ L """gh
“l:'f R D ' : ! L ‘ ’ ) X ; o A

:llfi ﬁarticipation in economic and social development ,ﬁl?iji:.gh

o et A br e WiexernEal L0 Tl

pro;ects; either cooperative or individual, is, fiA - S

Co Vo '..- - _- | . ; . . . S .,’.:‘-,A Ve

g W T prevented.;tﬁﬁ'““ . o S
L '\:2 Economic progress is hindered. ; K
" B ' T

/;,,3«~’The intention oﬁ enfranchisement is frustrated;mFi-t

4. Growth of self confidenceeis inhibiied,

.{j; And, in general the ability to cope with the;,fﬂ"f

daily problems of life is limited

(Mullen,ilB?l, p{ftlﬁ_'frdrtf{}f~




SR | T R
R ;~ kS Flnally,.Thomas (1970), while discussing the Canadian ;ﬁfiﬁf;ﬁ
&:fdd illiteracy 51tuation, offered a‘Valuable squestion that n;:;gf}
J?‘lﬁ.? ﬁl'might be a viable partial splution for theriliitedggy pro— i, :d 5.};;
ﬁ%;f_f biem faced in Newfoundland He sEfessed—th&%—the_Dep‘__ ent;f ?if%iiji
Q%EIE;Q rof Adult Education should take full respon51bllity for 1nsur-:f!j[:}?i+i7ff
Eggifi”. ingﬂthat adults are participating in liter“”" »larulng‘R;;£ftﬁ'u::Q‘:“ 3
~5 g;ams ‘ . " :
;?{li ;icommitment t° par ::;:'fﬂ*n nﬁliteracy trainlng proéramsiz g
éfﬁ ; ”Tdave t° bezdeﬁdogenous,_i ef% come from the pdpils them~ .

éifﬁi selves in thelr own contexts" (Thomas, 1970, p 28) How-f?‘

féﬁlgi . i ever, the writer neglected o add thaﬁ financial support,‘ﬁ“

_i: x;ftdh whether from the Federal or Provincial GOVernments,_lsf;':=

7ﬁ essential to adequately launch any wide scale campaign'?

o
N .
FooLe"
3

.

i

s

against’the state of llliteracy. "

’ V"Illiteracy-FA World Problem

e SRR C-
‘F’”S} It would appear that—ihe_rate of adult illlteracyris an

international concern (Jefferies, 1967- Lan'ing,
1970 197 1) afnd"‘ :

"V ullen, 1966, Thomas, 1970 UNESCO, 1 76,

- ing the percentage- JE

functionally illiterate.-';{[pif

) ;‘ As well, there clearlyyare assumptions made that//’

r”3rilllteracygﬁ :;‘Ada::

5001al"37':<ij?wh

and that it is not consistent with th.

/.,/

policieS'; 'nations.f Somé“nations link their efforts

GO roR S NI MER T Il AL NG pl N N
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For example, (as mentioned in Chapter 2), N Lo
e . ] ’
‘f ty‘*s‘oftﬁrograms for.decreasing illiteracy rates (Sollie,:ﬁﬁ
1966 Thomas, 1970) Such variability seems to suggest that . f
“‘interyention_thanjgaye been used .80 far._ It appears, as o

v_-,.—.._. PR S0 T e Ll

{wéli, that most of‘the suggestions for programs nave been Fﬁtﬁﬁ'fg}3'k;[

e

3"bas§9ﬁbn assumptions regarding why people are illiterate

‘olioies and .l

g the-English language (Lewis, 1974) “ﬁ;]., fg'Jir

'-:; and intelligence (Lanning, 1966) Others suggest that poor ;5 .

pracyiand Just as easily ;* S

et v Ve

Q caUse resistance to efforts to increase literacy skills by lo}: ix;;f:?

BB -,

o -

;:g_in 1itefé,1 training programs (Boyce,l1970,‘ ﬁ!f,z%f&l'ffif

N—t?
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- '-""-.the reason why people are illiterate seems to be that they ' .. b oo
, "'-'are externally oriented or experience self ineffica:cy .' ’
! "i"_' defined by one writer as- o - A
_E o ~..'- : N ' o
A . - estimated probability of success, alienation,
doe ; -’ powerlessness; and a sense of control ovex am. I . f
SR . S Andividual's’ destiny, future events or- his ,:: SO T
i » i ';_environment i Ll
b T o -;_1972, p. 17), . T

'peo,ple who are illitérate are a

burden)to society, _are not equipped to participate fully 1n .

a more complex society and are so:nehow disenfranchised with

opportunities within the"r comn{unities and feel stigmatized: o

'.l‘j1966--- Lewis, 19'4- Mullen, 1971)

N St
;gj'._:‘.'. - évidence and appear equitab le (A tmann & Arambasich 1982- C
¥ Dutton, 1968 Foulds, 1971; Lewis N 1974, Lowe, 1975,_,..,»---..*'-
' Robinson, 1971). Lewis (1974) study explainecf that the
5 . problem of illiteracy was overcorﬁe in several w-o‘rld nations. i
Robinson (1971) stressed that there is no ,one personality =
l’.' trait that can be said to characterize adult illiterates.
o Altmann and Arambasich (1982) showed that students who

: r

! -demonstrated an internal locus of control tended to partici—

"'pate more fully in adult education programs.-f‘ However, with

3 '-'the exception Jf .perhaps the 1ast researcher, there 15 'ng

o .- ".'-."
N

AR
A ;




vadult illiteracy Or adults who are functionally illiterate.

'"f-iﬂﬂff f There seems to be a: noticeable\failure to discrimin te inf?r“3
the assumpt\\hs about those attributes of adult 1lliterates :

land the culture or socio economic circumstances in which

they find themselves (Duttqn, 1968, Gushue, 1974)..w L
™ . \ : ' *“*3 T
appears that educational intervention programs for improving '

A

TN
the literacy of a given population have not always been
'?VSuccessful.; There are differential success rates. Some of

}the programs have failed”:o attract adult illit'rates from
- . \ . .. . o .\._ .".‘_'._

:the target groups, while others have had marginal success. -

To date, there is no clear picture of Just how literacy

training programs can be matched up with the current know-!f' R

ledge of adult illiterates whom the present governments

hope to serve..*“

In conclusion, this study may further our understanding )

: 71 of the many divense factors which correlate with partici-

pation in: literacy training programs or,,conversely, these

elements which seem to maintain illiteracy,_ Further Under-ffhln"

gstanding Of these variables may have implicaticns for the

individual and Newfoundland society, as. well as proqram Lff,f_ff}wfﬁ
. development and delivery._ Lﬂ¢¥,uwfft"" : _:-_'
']:ff;ffﬁf ff;fyf}ff_ An 1nsight into the self concept, 1ocus of control, and L

felt needs 5" be more literate of the adults in rural New—v”aﬂ"iffi-g

]

foundland should contribute to the design of more appropriate

L F PR - e T4
L EE . A

and effective programs.; _f

._.——-——"‘
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of'- -rural Newfoundland this chapter reviews the relevant\

' i'terature regarding the nature and history of illLtetﬁcy,
e ,' ar \\ .'\w
'.':' theoretical and empir%\l perspectives and the literature T

: re levant to tne ,'j

: .}'interestimj themes and perspectiVes concerninq the world'

g

However, few of these stud\iese\xamined : f'..; ‘ Sy

s l 1 itera te adu 1 ts' *'.'

" the! adult illiterate - own. - beliefs and attitudes.,_' ‘Ag -

'.\'

"",mentiOned in Chapter:l defining and consequently identify—'
:'v.-"}ing adul-t illiterates has been and still continues to be a :

complex cha’llenge.:- ‘I‘o date, there is no one clear—cut

definition that is functional for every country ‘I’herefors,

‘\\\ .,._.., e ,P oo |

'\\it becomes equally as difficult tQ compare one country s

\ R -

rate oﬁ illiteracy with another. However, no naticn seems

\\

-"5-4"~..j-'“to reduce the number of adult illiterates. Writers and‘ o

~

'-_A".researchers have concerned themselves with the rate of

( .

n

il 1iteracy, the problems of decreaaing\the rate of dilliteracy,.
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-__:"'f,;,:',19'§6'; wis, ‘1974, Newberg, 1971, UNEsc/o,/an) Most of

.

o ,{"Natﬁr‘e 'ofv-"]';ite_racs}"a'ndiHist:orj of ~1;'i.1-'.e‘:'§aczj
' " 5‘\ . .I.. ' : ! R B ! .

R oI --.'.The\spre f 1iteracy was a’ gradual prcscess and i
— Ll s 0 T the'most: hig Ly- developed societies, its extenSLOn
AR I 1o the mass.. OF —the. _ ;
¥ tiodn.: Before.the Antro action-.of printing, there -
L e Ywas not mueh point in 1it€e re%‘for ‘the-great mass of-
B oo "';the people, ' Hand copied: “books e scarce and expen-~

‘sive. _Even well to-do. people custofarily employed

" trained’scribes to: write ‘for them " The H '

.. . whose way of life was rooted in Tiptures, "

-""-<~pr—obably~ as J.J.tera -ag many peoples of, the anc1ent
' world (Prescott in Jefferies, 1967, p. 3)

\_ ) Gl e . . e

. (: -_- - LT e R e -,'_~ .

e 7 N .' e e e , ..\

8 ST

,
- "I.",'.",
: / . P

s \ \. T

I L T . e
“ - .

3',,.- ca el -,'_'.: middle class came 1nto being The supreme importance

“ B attached to the B:Lble by Prote?tq\ts was an important factor

N

'_:,in encoEfaging the growth of 11teracy :

. \ e .
ETN \'.

i -'.-but even in the age of Mlltono éhd Newt,onv no N

T

'.'. 9757 ‘lG:Lllette,. 1972,. Jefferies, 19&7, Lanning, k

Accordlng ‘to Prescott, an - American historian il*li»terac —~

Ln itself is ‘one. of the greatest impediments to the progress'_'-\.‘- _

L It wasn 't unt:.l the sixteenth century tha.t a’ literate \:;-" ; L

ter the Reformation, L

. o o - Y

. ".fair proportion of the English pepp,le could read and

-.". ~'._ ‘. o I,.' *‘ . PR S e a ;\J\\\,\_ . ot .-'-\. '.-."

3 coebeet LT (Jefferies, 1967 p 5) ST e T T B o

; SRS The work of . Newberg (1971) comp'l-:iment'e’. that "of'Jefferies: .
A .
'| S “ - ,' v v .

L4 | R i . e
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‘ ,_1_967) beq;)ause he discussed one ‘Of the first widespread mova- E

e

'\against illite\acy in England in the eighteenth cen—

‘

Apparently, two un ertakings--(l) charity school, andf"-"

me n‘t

tury.,

"-r\y education ‘ TR

indi'iduals to ear‘h money) provided elemen
. \ during\that tJ.me. The latter, Oor bas:.c teaching, became '

effective for the underprivileged especially because of the

wi et T \ '.'
e A appearance at \the same time of chapbooks. 'I‘he chapbooks,.
- which were described 'as a type of literature entirely

s%c&lar in. nature, became Very important throughout the

AN RN "
~ .
> e chapbooks became valuable for anothex

- S
ST

reason, as well despite the wide_spread opposition of the S E

' soc1ety promoting Christian knowledge\ ;‘ They allowed the

'h er\by : -‘I-.' .

e~ s

s _' -'~' selves shatter the existing regime of oppression,.'

- ‘I they were expected to remaJ.n poor and accept their lot in - .

‘\\\. o life as, hardworking and submissive. In time,‘literacy .
\\ N, I‘ ,"Iskills allowed ‘them ‘to understand the rights of man and :
o é\-i ' inally recognize the vaﬁe of their own accomplishment of 3

.. "havi '
N " .J o . -

ggied the or:Lginal intention of literacy, which was
P
' to’ 'enable- pxple to remain pious and content and in iJgnor—“

. .ance (Newberg, 9‘1) . From such reports, it seems evident,g

"to some degree, that poli‘tic\al regimes may have kept e

. . . 'A .
A X
“~ N ! - .
ot [N ,
AL . o
. . A
N »
- = N
T _ . \ .. \ .
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P ? ' oy N
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ticular political regime. In democratlc societies, for

instance, it is generally believed that maxim121ng the rate

.y EOE R cel ot [
Ay ¢ e e < honge 1o, 8 ey
)

Vo
some nations, characterized by political oppression,.*'

,fmfencouraging higher.levels of literacy can become a threat

-:

to higher political order. In any cas", mOSt countrles
.~7 . . o !

- N~

.}- general economic development . In Iran, for example,

\ ,ﬁ"- :. . 11teracy training has concentrated on: the irrigated agrih .
cUltural zone of Dezf%l and in the.industrial region of

Isfaham. In Tanzania (to mention ene other) the literacy

R n

. z L . - '.‘. . '," 4 K x v 3
i{ﬂ Sy ”* attitudes of the citizens towards théir progrbss to educate"
f -f; : the illlterate“population (then described as those people

,J}Cf"f-}*;fifﬁ who havenless than Grade 5 education) He quotes Hensen

' NI . L s
4. ,..2:,-'. N - f"- el e €

For all out boastingmofubeing an educated nation,~
which provides universal and compulsory education

" of adult literacy w1ll relnforce the democratic institutions*

literacy trainlng 1s perceived as. contributing to the 3”5\{ﬂ;f

’ . traininé orogram combined 1iteracy instructlon with the
promotion of.tooperatives Ln,the cottonlrich prnza region
E " I e . RN
1, *-'-”-_.é‘.. T ;. (GiLlette, 1912) . "' Gillette: (1972) aid not, however, _relate' o
3;'"{;;§§£; ;'whether such programs met with either mixed success or none;".
o : s R g - . . . SRR

(1956) as stating.n”i“h o ,n;fuﬁfpv ;_"n e ,J;T.

:_and political process by permitting all citizens to partici—f'rf”

pate mpre fU11Y (i. e., voteffreely) Qn the other hand inufg‘-;?V..
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for all its citizens, the cold fact remains that we .
still have a shocking degree of illdteracy in this,. o
. . country which constitutes a problem of -grave ’ﬂﬂ”w:”““"
i nationalimportance, . :° e T A
L (Hensen, Kenneth, 51956, in,Lanﬁing, 1966 p. 4)1‘

I - ' e . -. ) -'. . . . : . . . ‘_ ,-‘ ;.’

-

According to Lanning (1966), the abOVe problam had not
) ) Y
changed 1n 1l years. The functionally illiterate maf Stlll‘

:n~being described as a victim of society s inability to impart

\"the educational skills necessary for‘{f

oy

asac sOCial and L;‘

' ‘:economic needs"’

ﬁ;i,; }'eidf';f”f While discussing the“incidence of illiteracy in the

xfaﬂf Ii.;fitnited StateS, Lewis (1974) collated information by other:”f?.

_;}' .g;:authors to demonstrate the high percentage of illiteracy 1n :
}ﬁ& 'rEngllsh speaking countries as opposed to almost the opp051te ﬁﬁf.ui;} .;
h{f -in the Scandinavian countries and Western Europe and Japan.l:;‘ﬁ | ;l.jé
:}ﬁ- ‘fThis is aocounted for, in part, by the fact that- (l} the ffi 'ﬁij
;2%" "lEnglish language is a more complex language to learn than Lh"'y°" :;
:%l' . ';either Greek Italian, Japanese or Dutch and (2) immigrants : ﬁ?‘
_;%’[ L i'from foreign countries speaking any 1anguage other than,iérfgz =Ei
iﬁfl_ ”;'Engli;h‘increase the rate of rlliteracy 1n English speaking

u?%k 5’countries, and Subsequently, reduce the population of ﬂi.f;lg'-'.“
e ' :”Qllliteraté adults 1n their native country. For example,'.:jihiffg:ta::f;?

'Levin (1966, 1n Lewis, 1974)(stressed tnat the rate of

ﬁ‘;y.literacY is’ on the inckine as one moved from England to',ffri;lf

- Italy, and finally to Spanish speaking countries.f According

"'to Levin (1966), who questioned First Grade teachers in T'?fuyﬁirffETE'
‘L'It31YI Childr%n there, who are three months into the fLrst
' : : }.- L. .

;grade-'bould nead material appropriate to tbeir age level
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provided they courd comp hend it; Marklund (1975 inf

cloeed that both Swede and Finland's illiteracy rate is

. ; Virtually .non- existent (less than one percent) With the

success of the Basic Adult Education programs, Sweden was

B

successfﬁl in imparting reading and writing skills to those

f 40% of the gypsy population who were considered illiterate

v : ,‘..\

.;ago more than one-quarter of a million people immigrated

from the country.} Makita (1968 1n Lew1s, 1974) reported
that Japan S, literacy rate is negligible because of the
f?- mechanism of learning to read in that language.: While,;LfrﬁJj’é
“ according to Lewis (1974), who relied on Ellis (Nineteenth
: Century linguist), there are more than 2 000 alternative
o N . . wh o

graphemes when all the ways of printing and writing the 44

R phonemes of the English language are analyzed the Japanese%}

Teee LT T

AL

language is much 1ess complext Elementary schoOl children ;uj"

wf”;',,f?'? in Japan have to memorize a ba51c list of 10 000 symbols 1d3

1§,'Haﬁf‘m}iiii"°rder to’ graduate.' herefore, he process is much less

a2,

i”;'ff;"‘*: ;; complicated than- the English systemfof learning to read
AP

37":5flﬁ: Lu:éfw This hypotheSis was proven correct when Lewrs (1974) used ai?{

\’ .. .
group of hard core San Francisco Junior High School func-

’ printed material) in an experiment’ He discovered that
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o3 Other*tECthIOgical changes Y quoting, for examPlelthe \f e

E wdf;illiterate adults.AcSome of these were.:;'*

T ..

— ]

. / . L,
SR ) -

'ﬂthese same students were able to 1earn very quickly usinq E

: fChinese idiograms (Makita, 1968, in Lewis, 1974)

Peter Clyne (1972),,a personal communicator to Lewis ;ﬁf"
(4974), related ‘that with-the exclusion of 1anded foreign
speaking immigrants(;o elther country, both Great Britain-

and the United States have basically the same rate of

illiteracy (1n Lewishj

;fearly period there were sufficient'manual and;inskilled Job M*"

:ﬂopportunities to provide\employment for these illiterate if”:\’
r{ immigrants in the country. This is no longer the case'/ uﬂyil' o
howpver._ UNESCO (1970) expressed its concern for ;he«ﬂj
74 country that is plagued with inflation, automatlon and

words of another writer as follows-?i . fﬂ:j;}*x

'?fCanada has always imported uneducated, unskilled{;-__
... "laborers-.who. have always rémained’ uneducated andl'g.'nﬂ
.i'iunskilled ‘all their’ ‘Tives:.:: During the country-§niQ
CLte early” development they were ‘on the/front lines’, .- .
.o+ building railroads, mnew. houses, stre ts and/sewers [
ﬂ;ﬂbw__TMaLman the factories~—*+ - -
1956, pp. ,7-‘*8% in UNESCO 197/1 p. 33)

|.\-_ : L

*T',The FrOntier College of 1899 which was a volun—'

vy e

tary organization, prOVided teachers, laborers




'or railroad workers, fishermen=and»minersginfﬂff;

" i f isolated areas.u' -
: " C2n CanadianiArmy basic education traaning in the ,

- Second World War.» ”19‘ 7”'

ﬁ Certain school?boardsland church groups.u'?'”"

'ﬁ degree of success.' i

L ey g o e 2 .

the seriousness of

b

the problem of illiteracy in thé States Was recognized at

According to one U S.;researcher,

'7U»:;if[5';f:.£: the same time as- in Canada (1960 s) and Various forms of

"o societal activities began to take shape (Coy, 1975) ,’7-' ‘jff--j' ST S

illiteracx‘ fell lnto the" hands of the | literateg'," :

v

To make a strong‘gasehfor literacy training perhapslland

to appeal to the government for economic support to'launch

campaigns against illiteracy, many assumptions concerning }:".;

[ ‘3; aault illiterates themselves were made (Brooke, 1975
Jhe ;l( ?flLanning, 1966, Mullen@ 1971) In addition, writers and
e reSearchers alike made assumptions which expressedfToi

PR '_.

A clear-individual differences between individual adult

-., ,- ~‘ [

L illiterates or groups of adult illiterates.‘ There was no




: L .Arural or’ urban tobulations.. The assumptions, however, seém 3¥ﬂfG-=5i;§fé
- to be applied to all illiterate adults without distinction.-”fiffi: .ffﬂ*
‘j'-'States in May of 1963,,Lanning (1966) stresses that,';‘.: '._,.fi
; 'V:Qeducational attainment" is deterimental to the individual fJff;.:fi-fh
"ilffé;economically,.soc1ally and politically in modern society. ;f;f-; ;5 “;
. 'filﬂe contends that illiterate individuals seem'to be unable-l kdzﬁii i} f;
) -".'to*adapt to changing requirements fOr employment He tried
: - ' :afto exemplify such a statement with the story of illiteracy ~?lt1_ s .;
fulgfiiinU%ft?ifﬁtin the United States during the Second World War.EZHeAL. ‘ f}fﬁé .{:iﬁ
S L/ﬁzpointed out that 1t was clear from the records that the b ;i js:; e
. 'tns}1argest single reason for rejection from military serviceitﬂﬂm;ff&f
‘.dﬁg_{was educational deficiency.i Lanning (1966) also stressed;s‘.ﬁgigf
E;that the ability of those adults to learn did not con-fﬁ 1?;Fhi
fﬁ;vitﬁ:fstitute'a.pr" o :“Lif;
'Ebecause it&;astaﬁonﬁjother~things, both costly andstime”"’;%%;fji
. '"gaconsuming.; The sahe writer expressed his\EEIie}skaESut t Q‘:TJ‘ - i
;f“T.%:need for functionallliteracy by his use of such statements ;;f:'ﬁkz%:fﬁfl
':gﬂas the follow1ng-}f[j?:‘.”' & g R |
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’Q) It will broaden the horizon and increase the R AR
'~.;'Vt;;'.fni'diji«uflexibility of our workers.,-f;-izi"&.f“;”yj‘kjli” T
. "xuﬁtcl’lt will—facilitateimhe adjustments made necessary .JF pii'::hi

' i

cally, intelligently and/or discriminatively about anything,~:‘ e o
”}i;ifﬂ' including political’and personaI matters. h;ﬁ}'““'“' f'fﬂ

n'fff}' illlterate adults as a class of persons'withrone-character—f'

”'j:fgbetechnological unemployment and by the lengthenedfiff.ir

'hféifperiods of retirement--give new hope to that

“"-ﬁxrapidly growing group og older persans in cur___dﬁaﬁn:"[:

w;fpopulation.}i-‘f,‘l.:

ant will give impetus to the habit of lifelong

.earning, thus helping to "keep the mind limber :

(Lann1ng,_l966, p 7)

.\'.'.-

S surprisingly states tha:if—~-1cated people are ‘ai burden to;;;fff"

PR

as such are a potential menace to our demo-{fn'”

and

cratic way of life (p. 7) because they cannot think logi-}

At this point it appears that Lanning (1956) capi_ S

tali?edronethe_work'of,a~muCh—eazﬂi—r writer who described i,é{_;ﬁ.}f

ol

el

- — -_,_.4_.. _..,‘_____ﬁ_

1were backward at school and they have not pro—"‘-f}:g.

ngressed beyond the level\reached at the.end o’f ,?d
‘ ’.;g schooling or they have even regressed“ (Lewis, 1953, p..lO).r;ﬁhlr

BERERRE *I . - R : 4
'rr%:~CjSuch statements show that there has been much speculatibn

;f“g;{i{fand;theorizing regarding the potential stigmatizing effects
Qif*.of illiteracy and the SOClal, economic and personal con—ﬁ;"*fiw:

lﬁseqUences.mgs”

<
el =T
i
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very few valuable qualities, even though their reasons f0r

'iin Robinson, 1971) mfﬁff (ﬁ&{:t‘;jfifv‘ghlji;;i;?

.o P v . .- N . . [ | B
. '_ ,-‘ o B . .. . s . —

ﬁu From such details, as- well, it appears that thevrﬁv

illiterate adults are perceived as having been endowed with

....“

-\ Lo put T
leaving or not attending school may have been unavoidable.~ Tt

However, as/has been noted in Chapter One, severéﬂ writers
(.r

can be more optimistic as they contend amOng otﬁer things,a:

that there is fo- perf."

[T

a°terize illiterate adu1ts~(Lew1sk_13§§r49}me'ﬁ;ﬂ.“[7 PN

others. For example, Brooke s (1975) work suprrts_that_of

\ ‘_.

Mullen (1971), o polatec z;;ﬁ., _“'rrg_ngpeeeit,j,j

spread adult training and;ccunselling/for adult illiterate
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-'ufprOJects- either cooperative or~1nd1vidua17—hindersg""

"the absence//// ¢f€f§E§/§iilrs aqperson s-,-fﬁf.it P

progress: economically, frustrates the intentions. 6}
--;enffanchisément, Anhibits growth“ofrself—confid

7the daily?problems»of liﬁe in contempora"

L

(Muijxnrt—revbTapv-iﬁlJ"*‘f**—--
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nowledge

= = -

lﬁ,gf;;ig,ﬁ of the three R s is so slight that they are badly handi—:m

_rlon il o ped*as_workers, -as . heads of famllies and as? c1tizens"“7;ffi

P - - N et
. P Y

(Lanningw_ﬂuuuﬂ__ny_sout;nuing~te—demﬁeAmy

~

the problem of illitera/:+_Lanning>~'”5f

,Jtragedies of'iiiiteracy and dependency are often passed on.

In so doing, Lanning (1966)

,ffrom generétion to generation"

- . he asSumptlons made by Geedman (1970),in his step--by—:'-.n_.f':"'~

,":‘: step analysis of—read Ngi_proveées—sﬁﬁe“gﬁﬁport for this

N _..,....

study HsSuch a program begins_WLtn_tnexsxiiis and*knowzedge_

':“(a lot of—which may be subconscious ‘to! the adult) that the f;7y,ﬁ#

' ﬂbuilt oral 1anguage fluenCy whicﬁ is usually sufficient for}_ 3

his/her_SOcio-ecoﬁoﬁIE*status., His 1ocal dialect may, for flzﬁﬂ

.‘..-.._...._k e —.——_—--——— . l'" ,...\—

exanple, be suff101ent for his needs.3 In addition to his/

using his knowledge and experience (other valuable qualitiesﬂ:f?f:"

e




"xriﬁil to teach adu1t illiterates were having limited success,

”»Trﬁ-pV‘f'a‘ ' ev
s these were outlined and summarized because they are the

N

tentative guesses or choices about the possible meaning:ef@fiif"

'5;-} a passage or a: sentence on the basis of mrnimai cues. fTo:}f
’f;w. such an extent then, the author implies thae the task of“i“ﬂ

bl

.ﬁfteaching an adult to read and write may not necessarily beh:ffb

1974)

in Lewis,

';7?1a difficult task (Goodman, 1970

f*iought to be placed on the fact that the students ey

'"_experiences and 1anguage conmrehension are already avail—”
able and as such, should be used to the advantage of the

adult in an attempt to make the reading 1essons more rele-ffff“ﬂd“

fT;;ﬁfg vant to the adult 1earner (Chall, 1973 in,Lewis, 1974) ﬂl'i;ilffs

7

In his writing, Lanning (1966) reflected that programs

because at the time they were reaching a minority of the

14‘

millions iﬁgneed of 1iteracy skills.f His approach to the

problem covered five major areas of concern. Three of

..!

'?f'.:f; domain of this research They are-erfl]?ﬁ; ?}_"ﬁ,igm;j~i“” SR
? ‘ theaextent and nature of the problem (to provide 'QF

- general background information),

i.social implications of illiteraoy and psychological‘.ﬁ57”f"




":U3 possible appropriate techniques for initiating
;".51;2 illl\and providing suitable materials and methods for

_._"\...’
T -

the adult learner. ?H'ﬂf:w

eeds of the .’,f

-";adult illiterata are particularly interesting.ﬁ According to

¢

' '.:'"Philips.f:'( 1970)

'"be attributedﬁ“o ailarge degree of countries of low

;economic standing.f In some poor countries, subsistence (the‘”y

lf:daily struggle to survive‘by obtaining food and other

”gfnece551ties of life) would undoubtedly come before learning

'”ﬂﬁiyto read and writeaf To that effect, Philips (1970) states:Jf\

fa, el S

. '_-Literacy }_:’rograms are: only effective in th.e- environ—
C . _.ments’of the: deVeloping ‘countries if there are:
R .- ééonomic and . soc¢ial motivations and if there are A
Eti'3; ::,sufficient literature and- reading ‘time’ and: facilities
Sk ;[availaple in tHe communities. in which the illiterate
.fﬂ% - f'lives (Philips, 1970 p.;14) el
TR Iu;During the same year,,UNESCO publications reflected'
'l;?}. similar ideas. They maintained that success with any pro-ﬁz'ﬂa:f'an
;chjfxfi[”hj,: gram for adult illiterates cannot come unless such con-~lia;y

ditions as_the following exist-:t_f;"
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\\\ UNESCO, 19_70, p.-:. ,

”$also further decreased in value, accdrding to UNESCO~{19]Q11
::ibecause they Were not.designed to be applied directly to
‘*fodiscovering solutions to the problems involved._ All too

'Zioften the studles were carried out without sufficient refer-i

‘sj;;ence to 1iteracy'work and "have been infbrmative in
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g L : (. the” Catised | of and ,“ ‘
e - ";Subsequent Effects of\Functional
oA 'Ui~1§_].~“f -‘, A few researchers and writers addreased themselves to
fi?l B ?"_the problem of lack of commitment and participation in
I \' oL .
ffi_ ,ﬁlearning to read and write (Lewis, H., 1974 Lewis, M., o
‘i'l ' s

}/?1953 Thomas, 1970' Thomas, 1976 UNESCO 1970)&"}In most'

'chases, a number of contributory conditions appear to com~J

‘,”;bine in making it difficult for a Chlld to become literate

] :yﬁ:;:While one of thevless emphasized is‘the complexity of thevg

*

gskills necessary to acquire literacy, the following con-zpj

~ao

.'iifstitutes some of the major prediSPOSing condition5°' ;b;:hfw

-----

"Q-ﬁabsence from school,‘illness, laék of intellectual ability,.’

L ‘\ge ;
a K \home conditions (Lewis, ., l974ﬂ'Lewis,u ., 1953).- Whenifﬂjf”ﬁ¥t5
"uk‘}-'g a: pér n s OWn personal motivation becomes adVersely jy;j,-

'!

'f l~physfcal defects, emotional problems, unfavourable v vﬁﬁff@ffﬁi

affected. y any one or a combanation df such predispQSinéj

conditions,“'{

well as a condition that predominated in the

Northern Peninsﬁ\a communities——lack of a schoOl and/or lack'ffv"

-. K

'f~of teache;s--then challenge of combating adult illite-f

J::-racy becomes much great‘”' That is, it involved more than ?7§ff"&

one force (a person s own

people who are illiterate to éome forward\and seek help for f
| e J \\a
- ~
themselves.ﬁ Thomas 11576) addressed himself to that problem L

' and stressed &ha

?3 for example, be utilized to- \

attack the sense of embarrassment, shame, stigma and
ignorance that are the barriers to people coming K




forward to learn,,"The sense'of‘isolation'and‘igno-”ff'ﬂ'
" rance, 1. e, not’ knowing that others-have similaxr.
roblems, is staggering.J (Thomas, 1976, P--‘ﬂ.,'h

T S e LR
??L?k"ffﬂ o ﬁ:]Along With being Poquy motivated because o

disposing conditions mentioned adult illiterates mi"'t be

o defic1encies to overcome but also st&ges of educati nal

o ! L

P: deficiencies. Studies show that environmental and/Or

i : cu}tural depﬁivation based on a restricted home environment

L can 1ead to problems, such as 1ack of perceptual and i_ﬁ;(arﬁf”fh~';“
illiterate adults may be precipitated by their inability to

]

‘jfﬁ _:,;'3“,;=? auditory discrdmination. Poor perceptual discrimination in
| k
] . {‘3
! use other people (adults) sources of information while

) poor auditory’disorimination tends to result from the "':ﬁ:
h individuals not having been inwa B&sition to hear someone
%. g:iiui%‘ux'$5{i'read to and/or speak }o them in a formal way (LeWis, 1974) ”.;évﬁuizg_;f
f?; .yki - SubseQuently,'as LerS (1974, p. 27) \relates f "there is EELTE
iﬁy, -dff‘: nittle corrective feedback regarding enunciation, pro—fﬁ'f”“
3??; - fﬁgi 7;. nounciation and grammar"' i_i}’ | , _ : .
iéi} B ;;?; : According to the discipline of Androgogy, the deprived
Bt fT » = illiterate adult experiences a loss of his/her‘abstract
%k_, . vocabulary.: In the words of one writer-'?Ztifi.:fffjf‘f“yi'k'
L N L E _’ . L . -’.": . ._' .',.’-'-",f,"'; ' % o _?":; - \ ’ 5 _’:.'; S
o _ range “and: precision and his grammar and language in L
7i§uch, language related knowledge as the number concepts,

. !,self—identity, verbalization and. understanding of: the
mﬂ‘physical, geometric and’ geographic environs in which
-.‘He . lives. (Lewis,_1974, p. 32) B Y D

":_nhile;dispussinglfu:ﬁneritha;yafiéd‘assumitldnsiénd;_f
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theoretical information of adult illiteracy in his research

- Lew1s (1974) brouqht together the work of various writers.

_.He relied for example, quite heavily on the work of

Knowles (1973) who contributed quite a bit to the literature‘

o,

: of the firmly established field of Androgogy. The four main;u

assumptions of Androgogy, which were alluded to in Chapter f'

One, are particularly relevant to this study because they

“‘5 seem adequate in coilating the ideas of some of the previous;

writers in an optimistic manner

. tions lend ‘some very Significant theoreticaﬂ implications

7'chapter..

T L.
S s, L

. e
©onrram ey N 2
. .

N

In addition, the assump-'ﬁii"

- which would seem to lay ‘the foundations f0r the rest of thls_.“.

A

I

The first attribute discussed in Androgogy and classed ’

v

E by Knowles (1973) is that of self-concept. Androgogy
assumes that as a person develops, there is A parallel

development in his/her self-cOncept.ﬁ

his.self concept moves from one of dependency to one of .

[

"As a. person matures,

: ever increaSing self-directedness“‘(Knowles, 1973,|in Lewis,.'rf:

;;; 1974, p.,25l When people are somehow or other thwarted o

in their desire to be self directing, they may react With
e \:E .
resentment and reSistance. The implication of this-u.'

, o
assumption seems to be directed toward the fact that adult
illiterates haVing being unableoto deVelop literacy skills

necessary for self-directed Living, may experience more

frustration, disappointmentxand self doubt, and this may be ‘

réflected in less positive self perception. ?{_}g

For Knowles (1973), the second assumption is based ‘on-
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the role of experience.:  The underlying'philOSophy'rests-with-‘ [:;;

':5, “, .~ the fact that as a person matures, the end result is-a rich . .

;i 'resource of experience that functions as a broadening base ,J, | <TL53
.% . from . which he/she can’ relate new learnings.d Such,experienceS,A |

g' .a.n :therefore, become a person s identity ?/Added to such infor- fl;i&:l L
‘ LT " .I-.'mation’ the' erter (Knowles, 1973) stressed the fact that '

f%u Ihﬂ-’ : Jiajagult educators should be concerned with each stage of S

;iﬂ f?k:ugﬁg:::?development of an 1nd1vidual when attemptlng to lmplement d';fihdylfgfi
}ih iﬂt 'iqateﬁplans for.teaching :?In,°tb§r words, A 50 year old has 30 R

;%:' . Tl .dhéyears more experience of life than a 20 year old As such

'gk his/her Sezf'conCePt dlffers at varying ages because of the=f:;”‘ ’
JE i':‘PSYchologic 1 and social forces in. his/her'environment\with l'-f"_:‘,ﬁiba
L} Whlch the i leldual has tp interact and ad;:st +o. Knowlosflh .
.; , séems . to be erpetrating the idea that the. 1llitErate o .

.5“ v:\adults ;abil ties and skills4shouldinever be underestimated’:'ff.

g' | | Withln\t e third assumption classified as 'readiness to_i"'

i% »3lfdilearn"‘ Knowle\ (1973) stresses t;at there is a distinction ; Zi:t};ur”?J
"i: fy;.'_ Tf;which can be m de in soc1et1es assumptions regarding the . LA

k :

"fﬁeducation of ch‘ldren. Pedagogy (Education of children) 1s

e

.~based on : the assumption that children are ready to learn -
rfwagbecause of & given stage of biological and academic grOWth "5§'§waf

“”ffprocesses.; On ‘the other hand Androgogy assumes that adultsgf

-

':Uilearn those things they should or need to because of the
:'1f: developmental phase they are approaching in their roles as

1

' .qunctional members o? society, for example, as workers, f':h.f‘ SR

: W;spouses, parents, leifure time users, members and leaders nasz

TR

'ﬁ of»organiZations (Knowles,¢1973, in- Lewis, 1974)s5;;i;*‘cxf
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" The fourth assumption pertains to the different orien- '

tations to learning experienced by both the child and the -

The child s education tends to. have more or’ 1ess,

) 1ong-term goals of 1earnJ.ng, or, as Knowles (1973) states

adult

Ce subf{ect cente,‘ced “ven the child must 1earn things for

‘,.

o RY i .
"-:jects in preparation for higher grade subjects“ (Knowles,

- ;1973 ‘.n Lewis, 1974 p 25) [ On the other hand adult

T .',-"-learners are more short-term oriented, that is ':",_'they must

""-.-'llearn things for which they have a more immediate use. _ It
- '.'seems that adults learn better the subjeqt whicb. they can
-‘.".:"',see use for the following day. Such perceived immediate

'-".'needs constitute, accord:ung to the researcher, "prqblem

: =‘-spective" (Knowles, 1973, in Lewrs, 1974, p_,_ ':'12'7-'). B

Lewis (1974) alluded to both goal theories of Kallens

_-',--_‘"5-"{1964) and Hallenbeck (1964) in his discussion of basic

'-:.:-.‘.education for adults. Kallens streSSed the adult's 1nd1vid—
'-’_-uality and stated that education should be the "enabling,
creating and maturing of’ an, ongoing process of self--.

differentiation“' (1n Gables, 1974, p. 27-)

Halle nbeck

(1964) maintained that the mature personality should be

'~*emphasized in any adult education prOgram...- e defined the,'i'

mature personality as a person s ability o -."'~ :-- e

"".‘-'-.to live creatively with the persistent paradoxes of

: humarb existence, stability ‘and’ ‘Elexibility,. balance."
7 .and. activity, conviction and uncertainty, steadfast—
(Hallenbeck

19 64 in Lewis s

'-‘.ness and tolerance....
. : o 1974 P 27)“

':_:5whi'ch he has no immediate use, for example, elementary sub—ﬁ;.-f.'."_

2 . centered learning which is primarfiyp a result of timg per— ,
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l'fhis/her learning is put to use, (e) an adult learns best

‘ fYLeWis, 1974).£_;iwf¢{fj B ;‘qu-”ﬁ ;f~i,ift-fﬂﬁ3i'
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ewis (1974) maintains in the same article that the T

1

four assnmptions of Androgogy relate more convincingly to

the basic prinCiples of adult learning (as formulated by ;;ifl

| the, office of Adult Education) than do the theories of o
LA Kallens (1974) and Hallenbeck (1974) ’I‘he basic' prinoi‘;gles

J'T;that contribute to adult learning are outlined as follows-‘" Qfﬁ;flif"

est when there exists an awareness"

Ty 1 N )i

(a) the subgect learnsf

of his/her felt needs for learning, l ) learning is promote"

when the adult 1earner perceives the teacher as having a

l ~

personal interest in him/her, (c) an adult learns best when

several senses are involved (d) an adult learns best when

,'nWhen a; favourable'physical and social environment exists p.fijlfl"“' y

v

fiiand (f) when the adult can recognize his/her progress "-t‘:k:.n i

ot

Lewis (1974) reflects that good androgogical theory*

o

:j;fis also derived from the characteristics of adults»w?ich

'"”affect learning.“ Such adult characteristics are simply

)
[

"7ifjisted below as they seem self-explanatory..;'fi 7.

v [ y
LI

:rtfl;z o1der adults tend tO\sze losses in hearing and

Tyl:f Vision.'“:

ot . D '.'}r ; '.-‘_.l .'~._‘

Adults tend to pace themselves. 5;{1§j37

Adult life competes with the adult class..:;”

.ﬁAdults appreciate the chance to learn._ff"

“(Lewis, 1974, p. 28)

Adults tend to expect too much too fast. 3.';f§{”ffﬂ o
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’:flocus of control and self-concept (all defined 1n Chapter 3)

-;fand Altmann and Aramba51ch (1982) who dealt with it as a?i;fhg

o work dealt with the belief that the lack of a sense of con—’:;" '

“iltrol over one s own destiny is equally as crippling to*the
'f}classes.:f;f;j;ff'ﬁ{lffiﬂf”:-fﬁif»-Zp;”'f~fs

s the majority of other researchers seem to perceive the

.gfrelated literature of illiteracy and the key,variables of

_construct in their research.' In summary, Bernstein 8

.

- In. further discussion of people ¥ attitudes, the

.1\._.\. ot

‘cg"remaining sections ofrthis chapter w111 be devoted to the '

;siderable attention lnathe areas of psychology and educatldnlﬁv"

N

However, most of this research tended to’ focus on grade

.school children or college students, avording Other popu-.“"' o

lations such as those who may be participating in adult

@raining programs. A few exceptions Were Bernstein (1967,

in Lewis,~l974) who briefly mentioned it and Boyce (1970)

A -

‘ disadvantaged learner as that of no learning, even in'those

'7-wh0§iry to better themselvesvby enrolling 1n adult education

- -
-

Wlth the exception of Bandura (1977), who treated thejﬁ@,ﬁf}'hﬁv=€f"

locus of c0ntrol construct as analogous to self efficacy,;:'f

‘ -7-;.,-

'f.

i

internal-external control of reinforcement (l E) dimension' :

ui__asfan expectancy variable included within Rotter s social L
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.
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= “-,ception of ‘ah event as contingent upon his own:

ST ag not being, ‘enftirely ‘contingent upon-his own action

"H:fiT;The above definition did not vary significantly from

'1‘interna1-external Locus of Control Scale to measure the ,,---~~

learning theory (Boyce,_i§7d;'Léfcourt 1976 Phares, 1976':f?§}*:;ffjrf:1*

»

Strickland, 1965 and 1978) According to Altmann and AramJﬂP

basch (1982), Rotter s (1954) soc1a1 1earning theory is';‘ﬁlzlﬁ};ﬂ‘¢'i~31

based on generalizer expectancy concerning\the control one w!{fififﬂ*

fInternal control refers to the indiv1dua1 s per—q?;

“behaviour or his- own relatively permanent character

v'f.\-zistics.. External control, on -the other: hand indi—h‘h:f';{ff}f} T

Qcates that :a positive or’ negative reinforcement o
't.following 'some action’ of" the individual is, perceived

“but’ the result of. chanceh fact or. luck; or it may be

15-perceived -as ‘under: ‘the control .of powerful  others. and ol ,

"uppredictable - because of . the’ complexity of orces ' - HCQL§. -
JsurrOunding the individual (Anastasi 1976, p. SSSN Sy ‘Rﬂ

,.-_’,'./ .;‘ .‘

i ISR N

the oriq1nal one.- used by Rotter (1966) when he developed the {Q'J;jg, ;:T

Lo

degree to which events influenCLng their choices of career"

FRESEN

goals, sdgial interactioh and decision making abilities.}, ”:;x'

n\

However, according to Bandura (1977), virtually all of the .1,5f}-j {;f

Z“‘theoriZiFg and experimentation has focused on actiOn—outcome *Qﬁf;;,\~9,g,

. u'~ e

expectations with limited contributions to the notion_of

~

QLT VL TONR DU

self efficacy : His main criticism of Rotter s (1966) con-w'jbgtr '2$

tributions lay in the fact that pehavipur varies as a

oy B }

function of generalized expectancies and is determined by

one s actions or by external forces beyond one s control.,_

r

As such personal efficacy, as Bandura (1977) theorized, is

o 4_}.’ S .
s s W
. . -~ . .
.y .
. h B
~- v ’ h
oneey
S s . -
. N ¢ AT o
—— o . .
_— —_— - '
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o not related to locus of control Bandura (1977) Sees a ”fgjf*n,diﬂ"7 o
o Ve e .
distinct difference between perdeived self-efficacy and L N

/eliefs about the locus of casuality._ He maintains that

;"they must be distinguished because.

.- e - I RPN .
Gl K ' oo ' .ot S.
A T et e e ' LT L 3

',1Convictions that outcomes are determined by one! g
-own actiong can- ‘have - a.namber .of effects .on self--
o @fficacyiand: behaViour._ People” who regard outcomes
"f“as ‘pérsonally- determined but Wwho! 1ack ‘the. requisite - .
skills would experience Tow self-efficacy.;,;' : Q;;;uj;}f
B _,,ﬁu (Bandura, 1977, pp. 120 121) EEN

NPT

Despite Bandura s (1977) speculation, Rotter s (1966)
'ﬁacontention is substantiated by research in which a relation-f’gff'“'ﬁf'-'"
Shlp between locus of control and achievement has been

found (Lefcourt, 1976 Rotter, 1966) Seve&al explanations

for the sometimes inconsistent findings have been offered g?

/.. o ,,.
Joe (1971)’ “for. example, argued that personality character-ﬂ'
istics is sne contributing factor. ‘Other researohera '”?{P;szjf“

stressed that strengths and weaknesses in Rotter s I- E ¢_{i5}{t
Mffscale precipitated such findings (Harris & Salomone, 1981,

Joe, 1971 Strickland ‘1965 and 1978) s well, a sub-'fﬁ"

i
b R .
% ) stantial number oE reseaﬁfhers have shown that significant
J’Y*oh ;f:;; f:;ﬁ changes in an 1ndividual's locus of control is possible .
! o - B .
i
{
!
}
]

.frtfl:h (Dua, 1970' Foulds, 1971, Harris & Salomone, 1981f Smith, %_ﬁ fflffcw

1970) These changes usually involve the participantskcriiﬂ';vn'*

ov1ng toward a more f%ternal locus of control.y N

St g . aer . . - ol
i .-‘<--~‘)_ AN

‘;? A study by Strickland (1965) validated a dimension of

internal external control of reinforcament He showed that 'ygﬁi“f

A%VT persons involved 1n social action would be more internal in

o o
B » .
- .
. . .
o
o - LT
. A .
. L
' L
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their feelings of personal control and understanding of theﬂ*' Coe
7;%3;5fﬂ,—_;f;:7§* events that happen to them than would a control group of ,;ij}qa“Fifih-?f
; _'."-~.'-~".'-. . _;,'.‘_-;‘.\ "\ ‘_.".. . R K I . L
persons not engaged in social action.'

Altmann and Arambasich (1982) addressed the problem offfﬁ¥7';‘

the high percentage of student dropouts 1n mosbvadult edu-;"“'

;”ation programs.a They noted,,as did other researchers .

'},1956 Lefcourt 19765 Phares, 1976) that per- R

~si tenCe and the ability to delay gratification iy reportedj

racteristic of‘internal individuals.;:In their

'JT-research Altmann and Arambasich (1982) found that “a sig—~-

ot

nificant relationship exists between attrition and locus ofl}ﬁqgc

f}f;z{;g.'gégﬂfﬂii control 7ith externgl students demonstrating a higher drop—ﬁ;“**

“ffﬁ?n]-ffjJ?Ff out rate than-inter al.students" (p. 99) Their study[.ﬁ

"

W-‘ﬁfthﬁ“:‘; however:/did not suPPOrt the assumption that 1ocus of con—:jfy"?ﬁl':

:7;%1¢?1 RO trol’and achievement ‘are* related Ahother researcher notedtiiffjﬁ:'h.&j
.;i«d g} that one of the central hypotheJES supported in Peters :':'?iji‘”"\
fdézh (1968) study was that participants in occupational educatiOn fe'}

i:%d? are expected to be more internalby oriented‘than'thOSe who fhéﬁ:f,ﬂ;”}if;
iﬁ?{: f; 1do not participate (Boyce, 1970) L "E: o . o

fié;; g E In the literature, the contept of iocus of control ) .. S
gd?ﬁ! fﬁ;.seems to be closely allied with other psychological termsmﬁ;f;,é

aki&? . or,personality characteristics;: These terms,'although l’;y?ﬂ{d“f'i =
{igi;.:f'ti:;ifsl haV1ng their own:pre;ise.meaning in the general senSe, tend -

*L}w{@g- to have some commonality Concepts such as powerlessness, :5fjf'
f alienation,\low esteem, Sense of isolation and externality,.~.
for example,_tend to indicate that adults are at the mercy of

5001eties' inability to 1mpart 1iteracy skills or are victims

AL vl s (e a1l it
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'i\ of c1rcumstances rather than being in control of events in-\

) .'_

ﬁf}llessness,,knew less wﬂ!le those who were classified as

S ! e N :.-": L N S |
T j possessing more internal control knew most M_T-;'ﬁ gw;fyf‘” S

'?\ drawal and aVOidance, apathy and fear of schools (Coy, 1975r‘ﬂfeuﬁf“¢"f

' "f the other hand the adult 1earner, views his environmentf"”",

P

;‘:?:v as more amenable to his perssnal/cont.;E (internally

their lives.- Lefcourt (1966) ‘stated that powerlessness,l;jf*”

- ot

refers to the 1ack of power to cause ends and is more‘:,n

similar to the control construct“'(p. 211) Lefcourt

;- (1966) also emphasizgd the connection between locdg of

J

control and aIienation.A He referred to external control as:

©

lin%eriority feelings" ip 207)

.

‘He further noted for-;L

"xample, that other researchers (Seeman, 1963‘~

' Evans, d962) reported differential learning between inter—‘ R
nals (low alienated) and externals (high alienated) =
2 PR

Boyce (1966 p 9)lstresged the connection between power

He frequently referred to

1essness and external control“g

Seeman s (1963) findings that in a learning situation

[eformatory inmates, who had the greatest degree of power-if'

g STl D

':- Researchers consistently indicate that the learning ?“fg}f,ﬁii*i

process of adult basic education students may be hampered

K

by personality characteristics such asﬂalienation, with-- ?~‘“

T

Lefcourt 1966 Foulds, 1971) Researchers agree that,‘on

oriented), is more likely to participate in a program that

'_ results in raising the education lével wrth arl concomitant
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1975, Foulds, 1971) In fact, concerns with control, izﬁ

Lo :L'ﬁ7{‘,f}.: terms of man 5 development of mastery,lwith effectance and

~v

3t kl:f',ﬁ;'c competence, n0w seems to mirrow this same focus of 1nterest ,;;“gj;; co

-

fet“. in personality psychology as‘does locus of control (Hann, f

l977) In their research, Harris and Salomone (19815

.:”“g;strongly-advocate the use of counselling and/or education

! LI

programs to make significant changes in an individual's locus'_giﬁ'“-

' "" (PN

”‘of control.’ This change usually involves the participants
f mov1ng toward a more internal locus of control by being

encouraged to increase control over their own environment by

o X

:
?
!
_i,. : _
,itif”ﬂfﬁq_fgi participating more in the decision making prOcesses con-'ntf':
} ' ' LY " K ‘s " " : A
! cerning their lives.. In addition, other researchers tend to ;'uf

T
i

' *f_f:%ﬂﬁ313 focus on changes in locus of control in relation to*life ,.3ﬁf

crisis and crisis resolution (Dua,vl970, Foulds, 1971* Smith,

1? e .,.% AT VRPIE SRR .; ;i P ,1,. s
o i ,-~.se1f.ﬁcoacése asd'aduie Tiskeracy '
. '~n-u-,h FRERTEN '.:- fla‘f'"f RIS R INE I
g A : L e e =

T 1}i1if,, he area of self concept like loous of control, has.ﬁfa“‘”"

. received tremendous attention in the*literature, especially

.\.,

‘,5pin the fields of education and psychology (LaBenne & Green, ufj’,

. -\l

l969-~Lowenthal 1976).? However, to date, the availahle

1nformation on self-concept and illiteracy lS very sparse
= \

indeed The following information appears to haVe either

implicit or explicit relevance to the population and‘n
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c%oncept in the literature o

illiterates : self-concept does not chan '

S Zere

learners enhance their problems by reinforcing their view of
<themse1ves as. pron'_-‘- o ' '
cal evidence i3 he states o it is a truism that adult students~
typically have a 1ow. self concep’c and. adult students in de- .

tention have inordinately 1ow self esteem“ (p. 38)

‘-;:generally defmed a‘s "the organization of all that seems to~.v :
b'e "I" or "me".‘ It 1s what an individual believes about
'_himself“.'; These authors, in the development of self—concept

B ".',jrely
A time,

‘iﬁfnthem.

se 1 f- concept

L LaBenne and Green (1969) state that self-concept 1s

theor:.es of Adler, Fromm, Horney and Sulllyan:.‘ At the same
' 5_' :boncept that does not seem to refute either one or all of

“?; According to Frbmm (in LaBenne & Greene, 19 69), the

'.'.":"detemining factor in personality de\relopment of an individual' e

'
|

- s‘uggest, as do the previousl w R

gasier than does am negative

.'I‘he results of his study revealed that adu1t'l

.~".

i

ROt TN |
b L CE el e

quite heavily on the four distinct sooial psychological

ey
they seem to arrive at their own theory of self-

AT

. . Lo
. A R
‘. LI r L
¥ R Lo
o [T —



,s 'f:com the Gpportunities and rec/irements’of 50c;i.éty. N . y

e In Horne ,theory',' asic anxiety is the concept which T R
3

e T T T ,;.,d‘,isrupts the security of the chil____‘in..re—latiOn to hJ.s par-: D

1_'___._4

but«, it*‘deve lops out of social interactions. Horney e L

: nx:l.ety,

'.n ] by moving

(LaBenne &

)ll

R / o
his/her ;Lnterpersonal relat:.ons./ps with his/her significan S

others (_c_iefined by—lrrim as parents, peers and teachers)._

,‘,' s
“

"~‘_:Sullivan 1nsists that the individual does\ not and cannot

i t, apart from his refetions 'with other people (Sullivan,

.:'oncept and who is u_nsure of himselg

B

is 1ikely to U S'na:rrowed perceptual field As a resﬁlt,

35

! 8 / hTs/herf ability to think, act and make 1ntelligent decisions

G is slowed down significantly. , In contrast, the person w:ith '

‘ ; a positive self-concept is not hampered by discover:.es and

3'.'"exploratlohs of the personal meanings of ,eVents for him 1.n

.. lhis world. Actual approved and triumphant ,experiences from

P
:

l




R ,:lfi:ked He engages 1n act:l_vity, expecting to succeed

\. e ,

feels loved and able ~as a. result of real encounters.

o

. Strong self—comepts are the result 6f actual posn.tive
: ‘;"“ . experiences" (LaBenne & Greeﬁ,\ 1969, p\_'ZO) f

According to

N .

‘ trol is -an: important component of self concept especially

T'-‘for a life course perspective.,"' She coined the construct of

‘n_""self-concept "fluid“ when she considered a model for‘psycho-'
i social change across the 1ife course. Sugh constructs are
fl."-_ fluid because. R ""..'. -
" . . N 'f;They «are antecedents to, and outcomes of the
¢ o individual s commitments ativarious Life stagés._ R
_ o . To¢ that” extent, they are outcomes that thange. after
: oal change in degree of. fulfiliment or-frustration in.
B PR - any:of the- commitment areas;- they might also be’ ;'- :
- . S 'yconstrued as: measures of adaptive level, ...
i ’ e (Lowenthal, 1976 p., 120) :
o v ‘\-. ' ) , , - . S L '.\I_ 'I_";’ P
; that possibly offer a framework for theory of psychosocial
S-SR -

Change across the llfe course.-, They are-' ; :";"- '-j ..1‘5_

’0.,_\'. . s . __.__.

’ inter.personal commitment (focusiﬁ‘g mainly on
s ' dyadic re 1ationships) .
‘,‘.{; 2. interpersonal cqmmitmen T '

R P ST of personal relationships) r g J"f:

N Mere],(y being told that one is loved and able s not enough

.\ l".
¥

. He

Lowenthal (1976), a sense of personal con-

(S
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SR
1;.7‘ . voa . . .'__..",» N _' J § . i
. \ '.\. ._:- 5'
R hip'_“‘,r to mastery or competence in the work
R ! " . T
. ~ milie’ur or-. as. Lowenthal (197 6) puts it "commitment
ML ST to survival or self-protectiveness" '_(v;,,:_ Lo

~'_ Lowenthal (1976) is quick to point out that even though

Coritae
noh - 1

; the fourth has been 1itt1e studied, .:Lt seems to have a strong

----- o e - B

‘ T T 'motivational component and cne. of obvious 1mportance in ; Dl
R R advanced old agel William c. Wirths (1965, in Lowenthal,

; f‘ _ ,,1976) suggests that "It is for some ‘a way of life and one

’
G

: adopted very early. Theyvcall it easing through life with

: '_.'".f mininﬁlm involvement' "" Accordingﬂ_ﬂtd‘t a: further study by

.-

. . ’
AR -
I L e T -

9 "'f;_-‘i:.both Wirth (1965) and Lowenthal (1'964) "Men are mor’e 11ke1y
o _'-.:_\;-to adopt this style than women"" (Lowenthal,. 1976, p. L23) B
B ' "fi.Contrary to these results, the clinical observation of

"'-Molton-. (19-72 in Lowenthal : 197é&yresu1ted in the conclusion L

""-A’j';'that it 1s mpre common among women, partly because of socio_ __;

o "jcultural norms sanctioning dependency forn .them. y According

}
; -_“_',;: to recent studies of the values and goals of people at four
; Lo r stages of the adult 1ife course, "there is a marked age—:_' B :
; X :-.;:.1inked trend toward this kind of comm1~tment in the middle o
i, SR '."'."and’*lower middle class and espec:n.ally for men (Lowe‘nthal,
S s Thurnher Chiriboga andhessociates, 1975, in Llowenthal""~_~'_".'-:'."'__...'I.-'- D
“'““\ . . "1976, p 123) "hccording to Lowenthal (1976), the issue of""-'-;'l I
| B A self-protectiuveness awaits further theoretical formulat:.ons‘ "
-) . H or empirical. studies to develop clear concfepts., descriptive
,!‘ categories or methodological approaches (Lowenthal, l976) |

L . ) . - R
D e B e TP
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' \

commitment to'self-protectiveness is'a major factor in

survival in very old age, and among other things, She

stresses that it does warrant serious analytic and phenomen—

. ological attention.

RA SIn attempting td master the complex problem of relation—
: . . shlps between commitment and attitudes on the ‘one hand and
" A'“.: . | behav1our on the other, Lowenthal (1976) maintains that in ;,

| old age, in particular, commitment without action may be?aj_j”
f:r'ggtfwﬁ:lré resource—-especially if rewards have been forthcoming 1n;??“

iggivfiwii;fj their past behaviour.. On the other hand if the reverselisf

-+

S L ment“'may become a burden bECause- ;:;“ff"\,?f
¥ . _ ‘l S . ' I S

j:ijff AR of the restrictions in possibilities offered by the
S W environment for- continuation or: restriction of - i

oo . commitiment-connected behaviour. ~If there are stillﬁgfliwﬁ L

I involvements in .Other. commitment areas,,these may
’ allow for some satisfactory substitution. o

EE RIS (Lowenthal, 19;5, pp..123 124)
s "'“. v ' ) : e : . . =~ N Vo '
¢ . \. . V‘T B ""_\
: i' . : JSummary__ s "
- This chapter presented an introduction to the relatedef_

¥y

tif,zpf“ﬁjqﬁw literature and a review of the nature of 11teracy and a e

e

ﬁ Lo : _ historical review of illiteracy throughout the ages.d People
.ny/Lh"uuiﬁ- e L : el ’
773"' of all cultures have attempted to eradicate the problem of

-.f&ﬁﬁ;; Ql:d illiteracy and as the discussion showed the prpblem of / f?,':

at |,‘=‘,

‘0

illiterate adults and programs designed :o'eliminate the

.‘\I \

:.3prob1em are numerous..’Illiteracy is still prevalent in fff'f"

_{39”7"5‘4.;f* the case,‘then'“the mere persistence of - the seﬁse of.commit— ;ﬁﬁA“'

oA \_ _.. ’ - ~:,.'




ihASSumptions regarding adult illiterates abilities have also g
'__7been questioned (Altmann & Arambasich
’Lquently, attitudes regarding-illiteracy apﬁéar'to be gorng '~h-

Vﬁ, through a transitioh period.,,f.

"fexperienced a’ low self—concept and ‘for“the—most part this

. been greatest

:.going programs but people tend to blamegilliteracy -on the:

'indivrdual illiterates themselves

‘?':."show that adult illiterates ar‘e

."Jcohcentrated iﬂ-the communities where these people live.;,r#fffg'fm""'

1;jconcept tends to change‘as people progress through the
various life stages. -

>isome studies, particularly that of Altmann and Arambasich

] .
-
IS

the western world where technological changes appear to have

Unable to solve the problem, North Americans

have attempted to’ deny its existince. There are a few onf\'f~'

.

-but, obvrously, adult

illiterates cannot be ignored.

Recently changes have occu%re»

or hy of further‘conSider-"

1982) and conse-'g ﬂf;yi

it

Thiq,chapter also looked at attributes such as selfﬁ?
' N et I
'concept and locus of control in adult illiteracy.u It was

'shown that most studres revealed that adult 1111terates o

With regard to locus of control,tadr“"

-(1982)

show that the students who i}e internally oriented

tend to participate in educational functrons.ht i
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. . .° . CHAPTER 3.

\ ’ METHODOLQGYZ -
This chapter is concerned with a description of the :
- / K
. population, sampling‘techniques, data collection procedures A
and operational definitions of the variablesq" *ﬁf; . f”'gi‘\;
: ) Population D '
at present, no data available as to the total
K fltf}Northern Peninsula (Plum Point to Eddy s Cove'East, indicated
fe on the map in Appendix A) in rural Newfoundland where this.nﬂ
.;study was conducted ‘ _M ‘ ‘
The population of adult illiterate respondents selected
_ .zfor this study included two graups-‘ﬂ'l,fiii'f{;i;ff‘-t,dhl ;
) h-fﬂﬂf °'\e‘l;1[participants (which, for purposes of this study,.ii'@fﬂicd
Tﬂdgl"[?:;:p:f,t“_iincluded those who,verbally 1ndicate On an inter-f;
“f;h ‘E‘f,:\fff5:ﬁ gr”ffﬂview schedule a willingness to participate in a “
R . T fjliteracy training program if one existed in the T
fr s T e fi,;community) and e .
f'2é';non partiCipants (those who indicate verbally no :ﬂ}fjb:”i
n]ﬁ”Qi _i‘vvizj};?":‘gpvh}willingness to participate in a 1iteracy training
'“5program for adults should one be made available in"*b"
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B it

In: addition, ‘each illiterate adult had to meet the following . = -~

criteria for selection- o T ;~-f' g_-,ﬂ~_"*,h'. . e 0 ;"'§;J3'

1.

Each subject had to be a volunteer who verbally

ft_answering queStions.

::such that he/she could clearly present himself/

“g?:c0nversation”“‘

n

expressed to the researcher, in ‘a structured

. ‘ .
interview schedule, Willingness to cocé&rate in

.y

the Department of Education g regulation concerning

-

a young pereon s 1ega1 age for leaving school

Each subject s hearing ability had to be such that

I

he/She could °1ear1Y diStiHQUish brdinary conver-.fu}

sational tones. }fﬁ:yniff“ \Q”:5Q¥'n_:lf""‘T';\irJ'f.

Each subject\s articulatlon and speech had ‘to be

herself well enough to be understood in ordinary

In order to aﬁsess the level of literacy, 51r»»"“

R <,,-

respondents were administered the Standardibed

Test of Adult Basic Education (TABE) prior to*af
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K M

' Samp ling
The researcher used a probability sampling technique;~
: referred to by Manheim (1977) as: "snowball sampling" ' This;f

'; approach is an exten51on of,the familiar simple random l

o sampling procedure designed to represent a sample of the

happroachable adult ilbitenates initially and from them to o

obtain the name(s) of frf%nds,.workers,'neighbours and/or

relatives who were also illiterate adults. TheSe individuals,f; :1}

\

in turn, provided additional names of potential subjects for

this study._ Once these individuals were located demographj_-."'5.1"_""‘"'~

cally, personal contact was made by teiephone or, more:ﬂ;
frequently, by a- home Visit before consent to answer the

'3_,questions was forthcoming.i "Snowball Sampling is; according

‘l

7%;:to Manheim (1977), a particularly useful and interesting way

1,

m-;! f;ni:; of dealing With a particular kind of data collecting problem ;

In this research such a problem was posed by the absence of

\'_4

s
S

Ju :evidence, such as a map, to show all the areas where the.:j

e T N

populatiOn of illiterate adults reside.;'pri f ?""f”h.

., "

from 14 small rural communities on the Northern Peninsula.."ffnzﬂﬂfﬁ

'.'4

Table lﬁprov1des statistics on.the population (1976) and the

Ayl 3 G152




e N _ Table l .

f: . . Population of Communities Sampled and Number ‘
B : - i Interviewed From Each Community e

i . . L.

g | NN LT

i AT umbe
BRI P PQPﬁlaﬁiQP;§L975L - Interviewed
a .l C

Eddy s Cove East@

L

Green Island Brook

“Sandy Cove

Savage Cove
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various researchers

' For this research, an interview scheddle was prepared with a

".-n : Y

~because of specific difficulties inherent in research with

.example,

df with a paper and pencil approach since it would require W.Q}'U}”L‘”'

[OOSR ZE I S

communities; o o o

number interviewed (1980) from each of these.

R ‘D'at'a-'-'Co'l.Ie‘c_tion"_ B L R PP S NI

The primary method of . data collection was face to-face
intervi¢?§ This type’of research was recommended by .\lh'ffr'ff

~ o e .

.Kerlinger (1964), for example, states

-vahe best examples of.survey research use the personalfzf_. Sl
“Hinte rviews as - the- principal method of gathering :infoxr~ ¢
\mation._ Phis’is -accomplished in part by -the careful i’ . "
~and .1abourious constructio £a- schedule or questionﬁ,:g
naire.: (p. 412) EE i,g T NV . :

- [ .o ot [ ..‘-_; ,
. R ’

o

The interviewer asked J;PJ;?7

the questions and recorded the answers directly on the

,v‘.

't~ oy

prepared answer sheet, as we11 as audio—tape recording each f frfilgp

\

This type of data collection seemed appropriate-5

> \"..‘ :

interview.-

individuals with limiﬁed 1iteracy.,r1t was anticipated, for

that most respondents would experience problems:

basic reading and writing skills. f”fuf;?fui"":ﬂ

s . ‘.'.‘-'a-..

Sévefai,,f;

The interview followed a structured format

) .
.*:.:' -

researchers have verified that the structured interview

format is the mqst appropriate. Schwab and Henerman (1969,

p. 2l4),(for example, by conducting their own experiment~

.—- {,,
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"Zstructured ones. Their study followed in the wake of three

other researchers and their reported results. Mayfield

K

;jn¥f-j h . reporting the greatest interrator aggreement tended to

i ~-Jﬂiigiﬁ;:: imply structured interview formats. Ulrich and Trumbo

ﬂx?
R view reliability and validity esulted when structured

-,

f interviews were used (in 5chwab and Henerman; 1969, p.‘214).ﬁg

.I-,
M

fixed and structured so as to obtain the folloWing sources -

Lo |
T ﬂfug?of data (Kerlinger, 1973)

g ) f ) 5 face sheet (identification) information

f& ) , 1 b, consensus type (sociological) information and

-F'~f | c; ?nroblem information.:ﬁiif_~;:i{-&2'.;rﬂ;f:fwj'.

S AR _The primary focus of the interview schedule was on obtaining

-'f feelings ahd needs (consensus type data)

The interview schedule was constructed aCCording to

A

: both the openhended and the fixed-alternative (or closed)
: item format as Well as a third type ‘Of item, having—fixed*’*_~
. alternatives,lcalled scale items._ Kerlinger (19731 defined ﬁﬂf,ﬂ‘ '

'"-Lfffcffj{jﬂ open—ended questions &fﬂ';

RS e

fdents. answers -but’ put a minimum of.’ restraint on ‘the':
‘dnswers "and: their expression;-: While theilr content is
'n‘dictated by the research problem,.they impose ho-other .

'ﬂ_:(p.\483) M.Je;-_.a

U

':m-?L”-h-:. (1964), for example, found that published interview studiesy;“ﬂ

@1965) and.Wagner (1949) concluded that the greatest inter—;r;-v"

In this research the questions,,wordings and sequence Were ,ﬁipsfiﬁ

information concexning the illiterate adult s attitudes,:fjﬁjﬁ ”}w'.“

{otion; on’ the: content and manner of respOndentsfni_;[i."
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; R e : ' " 'l-*- . e i c S .
o ‘According to Kerlinger (1973) the fixed-alternative o - o
‘if._"_* “'nh "questions offer the respondent a choice among "two or more-
§ o -

'alternatives""“He maintains that two alternative answers
‘}ﬂ "'f' ""} 'such as yes no, for example, are the(commonest form of fixed-"'

”alternative (or closed)iitem., Kerlinger (1973) also defined

T
-

: -uﬁgsthe scaled questions T
el ada set &E . verbal ‘items’ to each SE: which an: individual :
v_\‘responds‘by expreSsing degrees of agreement or disagree- VV
‘r.-. ment-or someé other mode ‘of-response. - Scale’items. have..’.
_;Lfixed alternatives and place" the . responding individual
-Zgat some point -on- the SCale (p. : - S

'.,Jr"

FyA special type of open ended question, utilized in the :
- - ‘/ N -
‘ffstructural interv1ew, was the funnel. According to

's=?$;fLVﬂf:researchers, the funnel questions start with a broad ac

. o l‘question that is open and free from leadingrdr biasing '3
S i;fé.;-factors and narrows down progressively to the important

fESpecific point or points (Cannell & Kahn, 1957 Kerlinger,'ﬂful

..ﬁ&jf;,;1964) { In other words, the examiner 'S’ g/eStions (prompting)
ey : = . ?
L builds on the response which precedes it By using the B “t_:,”

;'f'.funnel teChd/;ueL_the examiner was able to elicit other

Do - A s
‘ﬁi’information{yith probe questions. The funnel technique,-,w B

""Iw,according to Cannell and Kahn (1957), allows the examiner
b

j';"“:"to cut off the (respondent's) repetition of previously
i) S s B -, ey
’ . . c ale LT e

'M;f:obtained information" (p 265). J;:‘gﬁuk;3;~ﬁ;f;ltj,. .,3,'

f@#ﬂj?a: Several procedures were followed in the construction and

'. a

'5h implementation of the interview schedule to increase the

e . ) -, n.

' ﬁlffappropriateness and comprehensiveness oﬁ the questions in the

fschedule. ‘Firstly, the sched?Je was piloted with a small

e i
[ . . '
a, Y A N
A '4" a R
[ .
E b 2l
; B

e :f*-'.-':"’f"ﬂ"’i*’n’w. = -'L"m&’ﬂmbwm e
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sample of illiterate adults pr%or to the final construction

"llr" _' ‘of the schedule to obtain feedback as’ to its potential
o T . 1

'accuracy in obtaining information on illiterate adults and.bfi

ST e their needs.i Secondly, the interviewen utilized the, reli-.

i

S _,ability and validity reports by experts in the ] ‘fie1d: as to¥:i>“‘k

'r;the potential weaknesses and str%ngths of the standardized,;hfa"‘

s

measurements;such as; Locus of Control and Self-conCept.: S

.I,

Thirdly,,in the implementatdon of the interv1ew schedule, .
the interviewer used careful phrasing and asking of ' 3

',
7

; nd skillful handling of the-interview to insure

questions

.maximum response from the illiterate adults.r,Fourthlg,Lfd‘“‘“

y
to insure maximum efficiency in the interview mehtod

maximum efforts were made to—audio tape record all inter—iﬂﬁ

——-\a

views with illiterate adults, solving some of the problems
'of recording verbatim responses for the qualitative as well~
FT"L as the quantitative data collection. The final procedure ih:

f was to transcribe every taped interview

‘.,

'f;%," The Locus of Control, Self-Conaept, Ideal Self Conceptpf

Purpose in Life, TABE and Felt Needs to be Literate

measures were prepared for administration during the inter—"tVﬂ--

:

view session and every effort was made to ﬁollow standard—'f"d

ized procedures.‘ Prior to administering the same (pilot)

K

survey, carried out on the initial ten subjects, the ;’;f,

directions for the purpose in life instrument for—example,JQ

had to be adapted to read as follows-
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P | L -.,’6:7'-3‘:

}f: i ;' v_& - Tor each of . the’following statements“which would be N S

ST ',?f nearly .true for .you, ~ The number always extends from.- -~ ...

A ) "one extreme feeling - to its ‘opposite kind of feeling L

e Try. to use neutral as little as. possible.: The scalej[»

.;? N . ‘goes from one to . five..;. ; - o

.h.l”f }: ‘The previous modelof resp0nse, ranging from one to seven,]

?:%g}f”;‘ 1"had to be'changed becahse the examiner suspected that it-

Af3i; i ff:would create problems prior to beginning the data\collection t?{fnﬁad

'ﬁ'if:j i, ror the sample survey” For one thing,“the Purpose in Life ol
‘if:E;L Lg}Test (PIL) in its original form consisted of 20 items rating

}ff{HT;le ‘Tffranl.(low extreme feelings about 1ife)':f;7 (high extreme'

f?' L .”i}ffeelings about life) ‘ The total score, therefOre, ranged f;fi

P;ﬁ?;fifg. l\_%:from 20 (lowqurpose) to 140 (high pufpose) ;H”.f;"f:’;.l

:5fi?figf :f;‘. Midway through the sample'sunvey, the researcher dis- i}ﬁ;}ﬂg'“

\rhe::iff‘ ; ;covered groblems.m It was found that the PIL component of -

J".Léh,” {;;'the ihterview schedule was difficult to administer, particu-iﬂ};

Z;,.ihlf. -”:§lar1y where the responSe mode (l 5) was not well understoodr,;ﬁ;wlf'

_ gf?;=ﬂt ? gby the adult illiterate.respondents.f They-seemed to find

:;E?:'?;?l .d!};it increasinqu difficult to follow the trends of tﬁbhght

.hiférrr;_ _enplored:b;;the questlons. .Frequently, one key word in a

:T:fgflf; ’:ﬁfquestion, for example,::% d“- would stimulate them to

'2ﬁ}‘j{f:' -begin their own conversation whlle disregarding the question

?h;*?i:@; -N“lalready asked.l Consequently, the examiner would be required

';l¢3;4fﬁf ‘ffto begin the question all ovar again._ Frequently,fas Well, .; ;Fh:i:

"Tlto use the scale effectively. As well,

'“'-a word gr phrase had to be repeated and explained before
‘ elicitinq an appropriate response.. This procebs used up

t?fiexcessive pericds of time which made it almost impossible

S

'the(adult illiterates'"f}f7
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"queItiohing approach was,f

‘“\3ﬂwss;used forfthe rest of the interview schedule when
fVéppropriate-, As such it is advantaqeous to the extent
'"ffthat tﬁe respondents were forced Fo select from amongi

:lihited number o p ssibilities.;f “3

N R

tended to use the "I don't know" response more than seemed

;?appropriate at that time.f However, for a11 of the remaining

¥
s

five interviews'in the sample survey, the directions read-'“

' - EPTENN
oo ! . . . N

“y For each of the following statements, which would

be nearly true for you?

and in these cases, an example of a question follows

.._‘M_.

Completelyfhored;orfsomeyhat'hored?j'f'

\

. s PRTE ST
Cutting down the response mode from 5 to 4, eliminating”‘

tal altogether, however,-did notéappear to eliminate the

equently, it was decided to remove the.PIL component

.‘ \:.. W -

5: fr0n1the protocol." Even though the PIL component was elimi—-a‘

r,,' ' ..

was discovered that the fixed alternative

..,

"howeuerf congruent with the

‘_This structure format

cture format of the interview.

See

lems with the overall administration oi the instrument. MR
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‘3f’w1thin these arrangements in order to allow for sufficient

rapport and accommodation of the respondent _f,

;f measures locus of control as it was defined for purposes of

L An appointed time and locale for the interview was e

made prior to its taking place in order to avoid inter—ﬁﬁ:

ruptions. Of course, there was a need for flexibiiity

a
o

.- ,x__ -

Control was defined as the degree to which a person feeLs

control over life events ai measured by the Nowicki—{ﬁfje—-f;*'f

This instrument was used

Strickland Loous ‘of Control Scale'“

to measure the variable presently being discussed becausa it

.

this study.

Self cOncept
Self ConcepE nd Ide
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":txgnp'-ﬁf;f; Felt Needs to be More Literaterwas defined by the type

'_ Ly “ \-

study as measured by Form 1 of the Self-Perception.Inven—

jgﬁ £o rz—(SPI Form l) Seﬁf Concept is defiﬂed as.LLJZ::Jq“‘“'[
A - o 'Ia; B Lo __“-4;H R
T }fThe internal frame of reference within which the o
'}1‘?[¢1-yindividual describes hinself. in relation: to 6thers- U
oL T (Fitts, 1965, Tin Boyce, ‘1970,  p. -24)] and Ideal Self-lw~i
",“;.N*Concept was defined in terms ‘of ithe I'kind of® person.-px-.
0 '4the individual :would:’ like to be" (SOars and’ Soars, ST
1976, spx, 1975 Revised p. 2) Sl T

Ne -

S -

v P .
e’ 2,

Felt Needs to be More Literate

. “_'._

\

of responses reoeived from the subjects in the study as

' "Felt Needs To Be More Literate"" Ny
B T )
g The fOl;owing section of this chapter provides a: de-f;ufv"”
R A':ha scription of the instruments, justification for their use,|7'3jf””'
théir reliability and Validity,_and the number where each
. instrument is covered in’ the interview schedule. e
o '5tf5f”iﬁufh7'3.-jz;fél ' o o l. :

A

The Norwicki Strickland Locus of Control Scale

BN

The Norwicki Strickland Locus of Control Scale is a 40

L item paper andopencil test that has a yes no response mode.

..___,...‘_

test was given to a group of nine clinical psychology staff

members who were asked the items in an external direction.'

.wy-Forty-three of these items were not Judged in'ggmplete

measured by the section of the interview Tchedule,entitled~'ﬁiov'




¢

'_42- ‘ agreement thereby leaving 59 solid items.n The~test was |

further reduced to its present 40 items afteé Htem anaHySis

(Robinson & Shaver, 1973)

11reduced by eight items, thereby leaving 32 items.

'{fNWhen you get punished,adOes it usualLy seem it s
_it{,“:f“ f 1'1.flf,_ Do you believe that most kids are Just'born lucky

/{ -'\ - _"" ..‘: at sports? '; ".‘-:.‘_' .'.""_a:"t‘ ' . _. ' .1.-.' '- '.l

-", . FE N . Tt

"E'f L '”{_-""f Are most oﬁ the other kids Your age stronger than

v vl ‘.-.‘ s oo L s

. ;”.\.'. Tr e you are? v 1 .;. \\\ /-»\, -.: ‘

.

. --.‘
Sl S L

get? l “""'} .'nlﬂﬂ.%'ﬁ \,"_Z-E,]m(.ftlilf-?i.

Do you feel that when a kid your age decides to’

hit you, there S - little you can do to stop him
> -or her? w;;ﬁz‘ﬁﬂ[*. , S :
.\ '-_.‘nb.," "
Most of the time,.do ypu find lt useless to try

The eight

for no good reason at all? ;:; .ﬁ;;?Su'j}7f?3fﬂ'

X v A A R
P For purposes}of this research the scale was further ﬂf(\iﬁfft.siyfl

Y}
'

.';fi' ﬂ'fi-'{ﬁ7|22.f Do you often feel that whether you do your home-';i_fp”ﬂﬂ"'

work has much to do with what kind of grades yotf’

Vet

B e Ty
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- . ,‘ , N ’ . o . . ‘ ., . o .-’.,-
v o ‘In the absence of an I-E in/trument designed for adult ﬁ

' illiterates, such changes seemed appropriate. In fact
C Nowicki and Strickland (1973, P. 153) state that their scale

G - I,.has been "revised and adopted for college and adult-subjects ﬁj

bY chanqing the wo ;‘kids to people and deleting items ffhv"z

about parents" : They saw their modifications as being useful

’ .
l"

forrdirect c0mparison between the 'esponses of aduats and

&

children.} They rationalized as well that the 1ow 1eve1 of

o 3‘ itemS'make it appropriate for use,in”h.wlde number of popurp}sﬁm
q~a I‘1ations.‘ COnsistent wi’hosuch modification, the‘present
g reseracher felt Justified'i. fnrther adaptine the scale and

y fon the remaining thirty-tw (32) temsq slight changes were

T . made in several of them be ause illiterate adddts con— ~”_h‘

~

' ;l' ﬁdff' stituted the sample. The origi,af/wording of No.;6 (1n the

_;)LVJé 40 item test) which read “_F'you believe that if somebody flﬁjlﬂif;:

e stddied hard enough |

e or she could pass any sub;ect?" was Tfff"_a*tsyﬁi.

S changed to "Do "ou believe that lf a person triqd hard g TJH'“'

- i “'7,enough he/she Eould pass any course?"

":L{ifuff-:g ords 1n the previous sentence from dstudied' and 'subject' ;;x‘
t° the mote aPPrOpriate words“'tried' and course' for adult }“T
L y Y S S D Ta: ‘.

14 (in the

ording_of“No.




. Co . . ' . R : 73000
5 your parent s (and/or significant othe;s, i e., spouse, R

s children, friends) mind about anything?" 'Spouse was used Sl

3'as an option, for example,;when the illiterate adult was

. I

_married while parents' was usad when the illiterate adult @3a'ﬂnﬂ:‘};'§.ﬁ

'"ﬁrespondent Was single and still under the influence of one o Qfﬁ,ﬁsﬁﬂ

I"or both parents.' ;Children was used appropriately when the

1 just plainismarter than you are ! was changed to "Do yo

fread and write (or ln cases where the individuals could

’r:read to a degree- read and write hetter) becausenmost other

people are plain smarter than you are?"'

l

.t)‘.

(N . 'n.

. -L\:f.‘. o ..: ’
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ﬁ;yof the illiterate~adu1t jand
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-points,,then he/she was obviouely classified as being highly

L8 external and conversely, 1f on the lower end of the 9ca1e,

then low external or 1nternal.l Co

There did not seem to e

.;_
ahy cut—off point for interna;ity or* low externalitya-

.} k ...n
reasons.n Firstfy~_the questions were short)and concise,

.i..;.

therefore, were assumed to be fitting for the attention

Secondly, tpe responses simdly
. : ,'.- ﬁ' . ¥

lverbally inclined Thirdly, the questions were)easy to 1?

\

as such could be understood

o

e ve e amde e T

APPSR AR TP e
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The Nowicki Strickland Locus of Control Scale has been
'?used with a Variety of samples ranging from third grade :
through college., According to Robinson and Shaver (1973), ~-~'
. _;the main sample included 1 017 children ranging from gradezﬁﬁ.f”

!.- » r - ';-.

o

2 ",

'ff;fStrickland Scale.. Robinson and Shayer (1973) for example, .!f'n‘”ﬁx”

- .."' .\

"7iof studengt (range from Grades 3 to 11), and a group of 87

'ff 3 ,ffor Grade 12 The results are reported as follows., :
- *p.,';waJr "iﬁ.'ilu~‘~ ';\."L.,-uﬂgjj:”a o I?"..‘m
:_'Esttmates of. internal consist ney . via the split half
o - .method correlated by thé “Spearman Brown Prophesy
L ﬁf‘Formula are.-;”=,.63 {Grades 3-5) X —"68 (Grades
5 S eag) v =" (T4 (Gradé3\9 11) j.'and.r =, .81 (€rade 12).
'fr‘ﬁil;f"'dfﬂ'f,‘H“ T (Robinson & Shaver, 1973, p. 206)
’ 7;’f*;} : Although the sane number was not reported' these*”'; v
. ‘,”_ .. '-." .y * o 4
“;Qﬂf'}glgﬁllj researchers completed test—retest rediabilities at three
. . .'l"._ . ,\_ . ‘,N-.
N wgrade levels six Weeks apart This resulted i’ (third

o ) -'x.'. : kX

-}ﬂ{f«{fgffﬁfgrade),..GG (seventh grade) and 71 (tenth grade). For all

'fintents and purposes, the availability of such results

'Eindicate that this scale has sufficient 1nternal and ;"'

15}Jtemporal consistency.

.,(_,

;fuj'.?lﬁf'fthree to grade 12 in four different cemmunities. Researchers e

fprovide evidence to support the reliabilitJ of the Nowicki- s

';jused an a proximate sample of 300, divided into three groups e

Yime T



>

fal.)}ii965 in Robinson & Shaver, 1973) when they correlated '
uthe scale with the Intellectual Achievement Responsibility _.
f'Questionnaire for 182 third grade and 171, seventh grade lytrzi;}ff
'blacks and discovered the ﬁollowing results-- "Correlations .»:-'

7Llfw1th 1+ were significant for both groups. 5# 31 nd

i}gdfr“;'ifgif”i; 5 respectively" (Robinson & Shaver, 1973, p. 207)

:rAlthough the statistics wdre not regprted _1t‘has been

-\.

'.?revealed that internality anq higher grade:point averages

'1are significantly related . his evidence was derived from ';_ jn

e ,..;“__\‘a sample of twelfth graders“andia;other.of college students
_‘3‘-;¢l3 ;"ﬁf(Robinson 8. Shaver, 1973) These same resea;;hers also citéa
a dissertatmn StudY (R°berts, 1971) which 7found that inter-
yﬂlleﬂibf;ginal locus of control and reading achievement for both sexes,' ?;
.i\;y‘rf}iﬁé;and mathematical achievement'for males but not females, are :'im“ . wi
l".ldif“significantly correlated 5 '-; e ' ": L i' . .35 l; i
T R In terms of discriminant validity, RObinson and Shaver e L

“';ﬁ_(1973) state that there is a non-significant correlation---.lyzif-”

flwithin each grade level with an abbreviated form,(odd- “;jdtfyfiﬁf““

'*;i;numbered items only)ﬁof the Childrens Social Desirability

o

'7\;Sca1e (Crandall et'al -1965)_‘;Even though no statistics

gffor the Nowicki and Strickland (1972) study are’reported

'"fﬂ;Robinson and Shavey

(1973) showed that“alnonsignificant

'“7f;_re1ationship was found between their scale and intelligence

w;in one:sample of twelftb{graders and another sample of

LiA Ay s oS U170 Mpbinsen >




£ L a..
' ' BRI 3 77 :
Pl Felt Needs £0 be” More Literate RS L
14f In the absence of‘any instrument designed to isolate
i . the felt needs for literacy with illiterate adults in rural
P SER
- ‘-.“'*T'_ Newfoundland,,this 1nstrument was designed to give a greater»f-

A o R et i W YT PRy e e ¢

Cepeee. o T ..

insight 1nto the type-of flexibility that is needed to be 5-3'

e "

The inventory consisted of 16 items in qUestion format,l-n'~”"
-”).' . L

fﬁ with an inbuilt flexibility to modify the questions in der

e

s

.':: i’ x‘ . N .
f'to each reseonse was sought in the form of the question, why?,

PR
.s

s an: extra measure of how these people feel.»_tg;f;-ff?g

The responses t° each question fall into one or, fiVe N

or why not?,

: 7f categories on a scale of 1 - 5 with the total score'ranging L

from 16 (definite need) to 80 (defindtely‘no need) for

and assess the needs that are most keenly felt by theqadultill
j : .

.'-"' -
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The instrument was appropriaté for u5e with the

sample of illiterate adults because of the 1anguage used

'*f and the flexibility that the administration of ‘it entails.g,

Also, these illiterate adults would feed that they themselves‘ﬁ‘ l;

,, _o-

have contributed to their own cause of becoming literate.;;:é"jkﬁi'”:

reliability and validity of the Felt Need

‘

-“i to be More Literate Scale has not been formally demonstrated,,;,f.gd"

it was not used as a standardized measure of the felt needs

'.»4 P .
. _-, PN

:{:of illiterate adults in the structured interview protocol.,,dx'“-“”"““

as quantitative data. It ‘was, decided tb in lude the scale 5'

R

1' in. the structured interview schedule after he~ééhp1eﬁ§giveyji"fi’

was completed even though the interviewer e perienced

difficulties in administering it to the adul' illiterate ”qﬁ*‘=f

population.' The nature of the questions eli'ited repetition'“

responses to most of the questions revolved a ouhdnfheir

',” RSP

To obtain comprehensiVe responses,'

' However, despite such problems, the researcher

‘./r';
"

. 4”

in responses by the adult illiterates.» It se med that their
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more accommodating to the people s initial responses rather R

than pressing for finer distinctions by supplementary \ »

questioningt/This meant that the adult illiterates were

N
. . .

less apprehensive about discussing what they saw as the e

RN

reasons to be more literate. In fact, the instrument pro-"-:;__""'A;l

‘~',l’. ..

vided an opportunity for further study of thevcharacter—"

It Was fel‘}t that the integration of the Felt Needs to

be Literate Scalef into the structured interview schedule

- | i v of each adult illi’terate s attitudes, fe‘elings, perceived
' beliefs concerning stigmatization, dependencY' embarrass-:‘:._..:: o
v ment and being handicapped because of illiteracY_- g e '
L Q | additionai question, why? was posed after each response

. to enable the respondent to verbalize in a relaxed atmo.._-,".':_'.f
. 1:} a ?. spherp;;”their perception oﬁ the function of literacy in' a'
¥

- variety of areas._; They discussed how they felt in terms

T

»‘—JM_Q—J"P“—

e PRSI P N
DRI - ..

.. . L e .

of worki/ng, \helping others, relating to siblings, peers,

spouses and politidg.ans and taking part in passive activit‘ies .

. .such as viewing television and 1istening to the radio. The

_illiterate adults ) responses tb numbers Sl-- 67, ijor exampl'

S

e

‘_ 'gaVe a clear indication of the perceptions of the value of

' ~The Test of Adult Basic EducatiohJTABE
R : = .

: "I‘he F.[‘estrof Ad\]lt Basic Education .(TABE) was “adminis-.'-:.i"'

S T - .
R S




SIS SN ;_s:; R Zh_‘l:” 5 ’_Zi{f' Lo :1ﬁ;?73;~y'].n36p“-*

‘ 4_,vi -; subjects self-reported level of educational attainment and
their educational level as measured by this instrument,,4.‘;
which has received wide use as an educational measure with

b L T . RSN
gl illiterate adults.- The TABE is a battery of tests designed

to measure achievement in reading,.mathematics'and language.-,;5

society that demands their constant use._ The test items IR

b

;ﬂ'ﬁtlifvitiﬁ ',' Achievement Test"'(Tiegs and Clark, 1976r Piﬁij Accordfng

n e

A oo the understanding and application of conventions and

S § *~5f L principles. It is designed for use 1. a variety of edu-ﬁ-.f
S T cational settings to fill aanumber of assessment and '
;j\t- instructional needs" (Tiegs & Clark, 1976, p._l) The TABE

; STyl '“ff consists 0f three levels--E (Easy), M (Medium) and D
) ._:_"._; ‘.( A .” |--" . ‘ ) . . ) ": .“'_ L
e (Difficult). Subsequently, these three levels are appro-f'~ o

priate to measure continuous skill progress in the learning

.t_ -

v .
Lo

fft;‘hﬁ_ffE_inskills.']djvw”'L

¥are emphasized;

'fﬁﬂlanguage skill@

Such are the three basic skills?"required to function in a’?ﬁ?ﬁﬁf~f'“

'mto the manual the test items reflect among other things, ﬁﬂ&;i;,fn”

s ST - SR
iui-;J&Ut-sj apprdpriate language and content for the adults and "measure S T
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B ..;;I:_‘:' ;'i.":'comprehensionr\constitute the first area with a combined ' '
time of 82 minutes for the admir}istration of them both (pthat {:
" \ "is without a. pause between each) v then the remaining eight " “
\ .-',,'Se°t”10ns 'of: '.the ‘same level would be}_almost impc?}ssible to SO RS 3

"7}'further test results would probably be unrealis‘tic.‘.,'f‘;:‘ e

Cbt e

o and mathematics as the areas most useful in assessing R -

instruction needs and this research did not need to testA RETPINRS e

o

';,mathematics for assessing instructional needs._. Level D "'__'.u o
Wasl felt to be inadequate for purposes of this research

' because it measures far greater advanced skills than the " ,

o €,

.-'.,.'_;researcher suspected would exist among the greater number

T of adult illiterates to be intervi:g%ed., Consequently- s

' :'.' Level M, Form 3, was employed for purposes of this research

-n the absence of a more appropriate instrumenf' S »

Since the first two sectiOns in Level M, vocabulary and ERE

2 B ~

Carry out with so large a population. Any attempt to provide G 3

K . -y e

The reading vocabulary section contains 40 items

":'::‘item consists of a stem word and a list of four alternative,_; S

"'.--'words..~ From the four alternatiVes provided for each item,,.

v ithe student is to choose the best meaning to suit the stem

-".u'-ZWOrd 'I‘he""tudent's ability to choose one of the possible

".meanings of a'word. to fit a particular context is measured o

"'(Tiegs & Clark




- J.n the passages

R

passages, to understand the main ideas in the passages and

v .

to make reasonable inferences based on information presented

\ » o

_'Tiegs & Clark, 1976) _ ._.:'.‘ Lo

A S
The readi"lgj/écabulary and comprehension sectio'n Of - n

Level M (as are a11 other sect:.ons) are equipped with the

PR

: sel‘f scoring an5wer sheet cal 1ed the SCOREZE. ~.The SCOREZE o

e ':Ls ._,ttached and sealedf‘.' .' the back of the answer sheet so

;'_;_ that all the examiner:fhas to do at the end of: thej-‘.testing

At

’ time :LS couht the number ofj._ correct resbonse_‘.'to thaLn the

Yo

score. _ This score cark then be cohve'rted to a grade equi-@

’ o

valency score from the table.;convenn. ntly J.ocated in the '

ta
RN
. p\

manual of TABE. )

of‘3 1 or 3 2..

P
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.have a forced-cho:LCe type of semantic differential :on-"f"
taining four categories maintained along with a continuum ‘
between two terms opposite in meanin‘g *‘I‘he questxions

delivered in sentence fc'brmat allows for 20 bipolar pairs of

'._gtraits to be measured. Each form of the inven.ory was
.:._designe‘d to measure different compon.ents of perceptions o"'

the self as ‘a persOn..

..if'_-.'ceptions oﬁ the self while the adult form ‘measures seven

' "-:_’compone.nts xand the studerrt form measures 10 components ’

l -

(Y

| ,\ L

"”,héw_ the - {hdividial sees the | -

‘ "se' ife,'c&;_xicépt‘. (-SC). "

,self.as a person- L \ '.

'LL.~

‘:.;Refleoted Self—Friends (-RS?'~)' = how the individual

thinks fniends 1ook at him/hex: as a person,- |

“3.7 Reflected Self-'I‘eachers ,(RS ) -l how the individual:

Reflected Self-—Parent«s (RS ).-

P '-a !
s

-.S'. Ideal Concept (IC)

,.u‘

T v

Berceptions ofh Others L




-

R o -
bl : " 2.

8., Student Self (SC ) - how‘ the individual sees

Lo . R
Rh . Y

A himself/herself as.a’ student R

P ; _-_‘. N ‘ ) N R

9 & 10. .' Perceptions of Other/Student Self (O P -, S/R

"'and o p f S/R )

.-_'.., 0 For each con}ponent of each form, the sentences were \ :

. : ; ‘. S
[ \" >

X

~u' WA . E

changed as variants of the same traits' \in, order to r‘nake' them

form appropriate. o An itSﬂJ-r in the Self COncept component,

R '. § [

'for example, "I am relaxed" becomes "I» Wish T4 were relaxed"., o

= "

in the Ideal Self-Concept index, ';-i-_:"_ -'.;-:.‘:;_.'1".- ‘I?."A . '.;'f.l-',..-,f'-»f""""

EL - . - ' 0

For purposes ‘of. this research the student forms

e
L Xe

f; _ designed {of use with Grades 1 = 12 were implied
_: i -. . - . R , ’ | .,, .
N ConCept arf[Ideal Se 1f Concept components of this form were

S p -"7'3’. selected for sevéral reason.s.- First, the authorﬁ nof the

test arque that these are separate indices, can be sc.‘:ored
. .' -'. ) ‘ .
o separately and.permit the calculation oﬁ an index soo*re.,,r ;J

el e T . o

' } Concept is\.13 (Soares & Soares, 1975, p. 19)“' Second,”"

.i.

B e e i [ S L e

L3

i'

\ are more 1ike1y to have a greater discrepancy between their.

<

perceptions of sslf and how they would ideaily like to see

’chemselves. , Third, it was felt by the resea.r‘cher that the A

\.'

administration of a11 10 indices of the student form of the L

od ',.
S
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LT

L m
referred to school attendance, interaction with teachers,~

' respond to the questioning.,

b Seventh
"Tﬂ orally and the adult illiterates

sentence format

jwhich was easy and appropriate.

seemed to enJoy that section of the interview schedule.vf-ﬂj”:

: '

Self Perception Inventory would have been too‘time consuming 5fg}

ahd demandrgg of the subjects.. Fourth the questionsiwere

short and concise, particularly upon completion of th minor.f“'

changes in administering them during the sample survey \

T
I

the semantics, which-.“ffl

alluded to in ar later section.s Fifth

classmates and/or parents, was changed when appropriate for :‘iﬁ'“

‘ .‘

Sixth,

_and*one which ties in
very closely with the last reason, each Ltem.was stated in
1anguage that was not above the level of the illiterate

adults and &as such could be understood by them without

intimidation.

difficulty would have been forthcoming in this regard had -~¥Qfﬂﬂil

the adult form been employed rather than the student form.?

Words, such as,"pessimistic“ “optimistic" '“impulsive"“f'65;;”~f5‘71
and “enthusiastic"- for example, found in the adult form,'mJihj:;e,['

o

would probably have been more 1abourcus to administer.:f§{ffw .

l

'ri 12) did not pose a problem because it was administered

oral skills'were advanced.
enOugh to adequately respond to the questions posed in

Eight it allowed for oral administration
The responses were quickly

“n

obtained which was reflected in thei

ways these«people

Although ihe %nstrument responses initially called for e

As Well, the researcher felt that morelf'.;:n“f"”’:

the level for which this form was designed (Grades jirf.fﬁ

e
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one of four choices, the examiner experienced difficulty

during the sample survey in presenting each item smoothly

Do ?,J_H . 'and at the same time;'ohtain the desired responses W1thoutblsz g

s

hga— o n

. j
‘QIf for

”then asked to choose between the categories of

(1) very

and the Ideal Self Concept components.

;.After the sample

survey/_the researcher could easily administer the scale to

PR

'; obtain the desired response.}:i“

R e,

' AT er S use.ﬁ For each respondent one of four choices was
A e S

l,f verbally given and the researcher could accurately and very ﬁ}fi

quickly tabulate which of the four categories was chosen.‘fgrf

. - |/

further accuracy in recording the answers._ with the fopr

spaces oi-distance between the two ends of the continuum,

FULILE SIS L ASEIEWERSRE S

N oL A A L
checked' the "more" positive position,'a score of +1 "more"

¢

negative,-m

-’and very" negative,“h

R DRSS
- N ‘ .

-

.vNo data bearing on internal consistency is reported,

‘J};r:fs}_ﬁ'?;Qf;confusing the respondent~ Aﬁter this discovery, the admin-d»ﬁ'

. Iistrative procedUres were- modified and require@_that the ﬂf:";ff

repeated for each of the 20 items in both the Self Concept_}
A standard answer sheet was available for the researchli;ﬂf

fj;;iftfj;j.h The tape recording of each respondent also provided fqr jf‘
'\fthe:"very" positive position received a, score of +2 when RIS

these individual dimension scores yields an index score for""”

each measure of the Self Concept and the Ideal Self Concept;;ﬂt' .

espondent choose-one of two on the continuum“\For example,ff}fm*-“f

iThe algebraic sum ofi ff.5“"{‘;

.
L N o
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\ retest reliability coeft'icients of 88 for the Self-Concept

,"j::Index and .84 for_the Ideal Self Concept Index (Spares &

- v
(Soares & Soares, 1967 2}72, revised 1975) does give

support for the reliability of the Self Perception Inventory

oo AR e rarymon: ’ A
¢ even though research provided.by‘the two scale developers - uj“il

In the manual, the authors of the inventory report test 4

1‘, \

Soares, 1975l p\ilg). An example of the response mode used

for each iS‘as follows-*

. "‘i’.-_Unhappy |
- ' P ."‘ ’ th'an
_U,n_happ'y-'."_: Happy

1975) concerning the validity was also encouraging.. Accord-

ing to them, all forms of the SPI correlates well ( ?8) with

i7‘7ﬁ:: the Coébersmith Inventory, using an unspeqified.sample.-f'

Othernresearchers also found evidence of convergent validity.'aia;:

o

Getsigner, et a1.,_(1972), for example, reported a corre rj-.-ilﬂ o

1ation of,463 with the Coopersmith Scale.- To date no da

l.

instrument The only evidbnce of predictive validity could_l;hhf'

be found in a published report by the authors who found nfj}

disadvantaged children to have higher esteem (Soares &

o~ . N

Soares,’i969) High esteem is always the accumulated

answersileft oﬂ the scale. 3_7

ducted on the adult illiterates, the answers to the

The data reported by Soares and Soares (1967, 1972 -revised.ipf"

T? appears to be available on discriminant validity of the ;:,j?g“x.757°”'”1

In the structured interview schedule (Appendix\C) con—z[f#fﬁl"f'

N




N L GE | Ctntro; qUestions were found_in numbers 19 50._;“hef:5ﬁ”
:' "?iFelt _ee-. to be More Literate'Scale’was administered in
;i_ xufngbnumbers 51 - 571 The%Self Concept §ca1e was delivered in
gu .iwjbkwggcnumbers 68 7-87.¢ The Ideal Self;Concept Scale was given
:éf | - ?;;in numbers 88 - 107.*,;:'£- S PR
P - = L
s ‘ali”f? ﬁ
KA o ARVt

;:‘,f_:_-}rvfpl_status, leisure time activities, sources of family income

R et A T T

’- questions concerned with age, community,,sex, marital

; .

. 'and the approximate gross annual income per family were

..:Hiﬁ;3-fderived from question numbers 1 to 09 ; Thus, the age, ;-;:fclﬁt’

-:1e1§ure activfties and socio-economic status of each family

'?_Q;-could be established ' Numbers 10 '*11 dealt with family_

‘;size and qpmbers 12 +114 dealt with a breakdown of their

iﬂﬂdifferentf0ccupations,

that of their parents and spoqses,

ength of time spent at these occupations.‘ Numbers )
' [ Srle el '7 D

. L -
T T T R R L e O ERCT Y




SOCIAL, ECONOMIC;rPERSONAL AND' EDUCATIONAL e

;{,}:i-',fﬁri*'ii It is sometimes speculéted that adult literates differ
. from those who are illiterate on a number of important '

attitudinal, famriial and personal attrivutes.' However, it,

“"'did not undertake to compare adult illiterates with those

5:\' who are more literate, it did however, attempt to determine::

the various attitudes, familial and other background var-t*

\ .

'f“(iables of the illiterate population interviewed.; Such data:

'“fﬁprovide some interesting and possibly useful infor%ation'

.\,,

ilrural Newfoundland.»-“

. . T e s e T
e e st 0 F oy A - i e
N

R N

.ifilliterates Ant ;viewed for this study are generally fOund ﬁlt

e gin the middle age group. As well the“majority (65%) were

fmales.“ Also, the majority (69%) of these people interviewed

v

”f?fﬂare more 11kely to be married than single, widowed

P

fﬁseparated or divorced. Of course ftgis is related to the‘” :

N

‘TﬂmeSt likely to be married‘- in fact,‘the highest percent

a - .
. o
. v
N
s

Lo DR DIMENSIONS OF. ILLITERHCY DR 9#;f;{ﬂ-é;'.”“ .

1?Vfor those who are Planning literacy training Programs for fiifzkw'f-~'f53

As Table 2 shows,i?he highest percent (37% of the adult.TQW?_f“

’:hfact that most of the: people interviewed are“older and areﬁ”"’ '

i et e e A, S AR e ey



_PARTICIPAT!ON IN ADUL 4BASIC LITERACY TRAIHING PROGRI\MS
’ BY AGE, SEX BND HARITAL fTATUS .Y

MARITAL STATUS .-

| Single, . Widoved -

: Dlvorced




.

DA Rca L A
. N ST

' ‘-;.boys were more an economic asset whereas girls were somewhat - f

5;;(8ﬁ%llof the people in the study were thirty-one years old
b
-nhi_here Were more male than female illiterates in the familiesé;igy,
xf‘contacted is also interesting. |
.fcipitated by both historical and cultural fa
',[g'cally,
Ve in Newfoundland society, with its traditional fishery and
'subsistence economy, there were Uobs for 1l,
.'lyear old boys to do. I
”:Viwhereas girls, except for household éhores, became employed ff
*later in life.’

;"for ecos

of'a J.iability.
"'{&that culturally ih Newfoundland there has always been a‘n*—fiﬁnn
- '}division of labour..
J}:'world because the family then received extra income., Women,;ftf
ttif at home, ‘
'_helped with the work by drying and salting fish, for example._ﬁ
llf{They took mmre responsibility for domestic tasks, did most
:Tf'of the. paper work, the household a-counts and generally '
.ihandled most of the correspondence while their husbands,
'who were employed in the fishery, for example, usually
firelied on them.
i{roles)and expectations of the women folk it 1s also almost

wiffentirely possible thatl@Bey tended o' maintain and'

v
. v . »'." '/‘,
e mq. Ao e o S e
. " e s '
h N S
\ S Ay
N o E A R - . W
R T LT S .
s T ey )
_'Ii' A v ‘ N .

1der, with 58% being above forty—one.. The fact that‘

This would appear to be. pre-g5

Iors.. Histori-.

girls went\to school longer than boy

S

N Historically,"ﬁj:,“,Jl

12,tor 13

N -

Consequently,

they could leave schoOA
B A

‘Unless females were forced to leave school f}.f-55‘

mic reasons, they were at 1eisure to remain there

¥ lf they were not encouraged to do so. Therefore, L

. Such appears to be relatedgto the fact
Boys Were of more benefit in the work e

did’ not receive an- economic income but they ;¥5

ooa . e e

Qﬁ course,_as a: result of such traditional

' R R . . -
- Ve : ) T
»” . '."' [
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Vot PRAt . \ _,___.__" . .: : ; :. g D ! /,—b \)'p : -.“;'". ¥
l‘ P CTo ;~’_.-c6qsistent1y 1ncrease their basic 1ite racy skilig wh‘i 1e

men dd.d not

;,.that females, particularly in the earlier sxzhool years, '

R .‘-_bette with sdhooling than bcys. Many reasons are advan

~.to exp ain this pheﬂomenon. ) Included among them are-

.v'

'(a)l differences i'n deve lopment- s L 4 -.':5."';"
" i BTN

R g"rls around the same age (Bentzen /1966, Davis&?’

N -

U . W t
S P

' & Slobodian s

1967) R

\”7:_:2-' SHRY o Thus far, several important personal c{\a \:cteristics of -

th‘é adult illiterates in ‘this study have bee\i\\ é\e\r\lﬂified ;*.’- _,"l.':

"_,".,To establish a: profile it is interesting that

- . . N N P . . N ~ P - oL .
L e A P T R AL T e bt A e R R R O PR T T A
AR o . t, o . D :

In addition, there is empirical eviden _,'.-5':_",' .'f':. 7

B
, o Economic and Social Motivations MR |
e, further establish a profile of the adult illiterates
P __"'.'inte/rvn.ewed from the vareious Northern Peninsula communities,' "
" g ..i{‘-.'informatlon was accumulated regarding v’ariables such as~‘ i




e

uldtheir expressed independence despﬁte illiteracy This infor— J:}h.'nn‘
ifmation was analyzed as qualitative data nd included/dn_;} .
'.~11:Chapter 5 i
T‘iwas
'?%?Etional a;ﬁ familial

-{‘is repre ented in bﬁe ollowing

reasons SChOOling Stopped as recazled by those persons inter—“if"ﬁeﬁgJif

ﬁeffects oi?illiteracy, dependency resu}ting frdh 1t and

}

’ ok
viewed felt needs td be 1iterate possible\stigmatizing SV S

: I

As Well, duringlth

’{squght on a Variety/of occu'ation, econOmic educa-

‘driaples.;_Luch 1nformation, however,

cgtegories 2

"ul Occupatidnal

o *:"_'.j '..(..e)j :

'f?fbﬁx;: ""“~ l in these occupatioag and :ﬁ “~5;*f

.’>/if??;” -/ nuibet ':i:uloring and

':”:.ndents
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L
PP yree Ayt v i

':. /‘f 'might be currently unemplo ed and rece iving social as

g Sy
e .
i

f'-:.' adult-

: (b) gjde equivalenb from the total TABE score

: :;,“'.'(C).. mother*% education level anld

‘:-,j'(d) father“ﬁf-education levevl,

'
’ MRS

but rather emerged from the respbnses given by the illiterate

aéu1ts to the question posed'-concerning their occupational

itle. : Another qualifier w's the way in, which these people ';

: erceived their -oWn - occupa iona_\l,,\-c”ci{egory, even though they
ﬁmeﬂf“ '

: i

C .
tha\t mOSt of the females.interviewed considered thé s
- ds aving a domestic type occupation. Forty percent i

o clas\sified themselves as either small boat or insh re fisher-'

—_ -\',', e

P . f'

S ,
men or lab_oixier_s//ln faict this is probably fairly typical

. ";: SE- odcupational patterns within the\ total commum.ty.,,_ Despite )
1 Sy W
the level of illiteracy, a*significant number (14 or 18%) of L ‘

t&(# population studied identified themse lves as having fairly

challenging occupations such as longliner captains and/or
L OWners or skilled workers, :Ln particular'
. l N Sha
s . well, ]nine percent reported thdt they we;ce in
fishiﬁg which demanded more skill and ‘ accord ng to them, L
e g - RS : SRS
Sl ] offered a greater opportunity for econom‘ic success than the TR
e e o R
) e :\ l :Q;- : 4 s
R o ¢ ¥
L | E
I . -
B R LT IR S TS R e
;‘PI ‘p'.nx ,.'l'
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' inshore fishery The remaini'ng 12 percent ‘worked iha . .
LN \ ~ ..

* clerical/:apacity ox in hospital related occupations .such . =
as maintenance, Janltorlal work ox nurses aide, all of T
_WhiCh constltutedq semi-sl_cilled occupatll_ons.f ., oy |
In e'breahdo;vn -of the number of yeérs in-the\ir‘0ccu-~
_pations, the results show that the h::.ghest number (34)
the adult illlterates interviewed remained . in the same occu-'
'  pation for most of their work:.ng 1ives while a smeller‘

| /

. number remalned from five to ten- years (Tab le 4) -& Sug:h '

results seem to be understandab le when one realizes the

llmited var:.et(y of available e.mployment in these/QOmmunn_ties. - ;,f'
'I'hen again, for ‘those’ adult-}il literates who rema:.ned :Ln [ .
their eccupatn_on&\f;u 1ess than or equal to one vear. (13%)
and for those- ‘who remained between two and five years (17%) r .
AR is also possiblc ‘that c1rcumstances night ha?\t.e requlred o
them to, move away from their respectlve communitles and
. work away_ fr:om home for indef:l.nlte pe riods of time The
G ha,tnre of their'.occupatio'ns required them to move 'to xno’re'-' N ) .
:x.ndustrial centers in Newfoundland and Labrador where jobs _‘ .
of their calibre were available. Such occupational ‘
O

m'oblifity,is-‘a very. common practice in these ' rural communi-

<

ties and a's.ojsuch appears. 'tol be consistent with tradititm_al‘ , .

! eccupationa{ ‘,patterns in -Newfoundland. S _ o ?. o
As Tabl\e 4 shows, out of the total’ number who responded

-to the questlon posed concernmng the :Lr type of occupat:.onal

{,:;:rainlng, a signiflcantly high nunbe = (68) . said that they - R

were‘seljf-taught Whll__e the' remaining numbe r (9) re'ceived'

. oL . - .
e e e et T R I T - L -

.......
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*~?" -number (43) were unemployed and gecefying unemployment

98

Gi o
r——

seme type of on-the jOb training for their prdfessed occu—

pation. Even though the gggatest proportion (&8%) reported
"that they were self- taught in their varied occupations, it - SR RO,
seemd likely, especially for the boys who are carpenters, Eﬁf"‘ '

;_for example, that they did so in their_early teens when

} fthey left school and received a maan wages while they

were working and training simultaneously.\ This would againf“

J be consistent w1th the Province s occupational tradition.f,}pj

To describe the economic backgfbund,of the illiterate S

. {~'. .

adults interviewed Tables 5 to 8 were used..' ;f 7;<
'f:‘f On a study of the sources of income of ‘the adult

illiterates interviQWed, @able 5 shows that the highest

i

insurance benefits, while a much smaller proportion Kl7%)
.were employed at the time of the interview..
.%hat the lack gf winter seasonal employment was a precipi- o
ﬂ tating factor to there being so many unemployed ! Eleven a I:-“,i'Jf!:p'T

'It is" possible N .

percent were receiVing old age security or SOClal assis-'

K

tance and the remaining proportion (17%) of the total

s

number interv}ewed were not receiVing any income but werej
‘ﬂ depending on other family members for their support

.‘.; l.

Table 6 reveals the sources of‘their Spouse s. income..

~ v
¢

It is interesting that the high“st percent (41%) were not
-

V'fﬂ'receiving any‘inCOme and“yere depending on other family

*members for their 1iVe1ihood Since most of this number

_ (32) wouid be females, this number is not surpriSing when e fffﬁf
" v o ! ‘. S -_,_‘

- :one considers the historical and cultural tradition of the A
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family income, Table 7 shows some interesting information.."

”; are working all year round as’a, gener

.‘

distribution of 1abour for income in these rural communities.}

§ .
Less than One- flfth (18%) of the spouses were working at the

time of the interview. Thirty pe;cent of the spouses Were

I
receiving unemployment 1nsurance benefrts while the smallest S

percent (ll%) were receiving social assistance or old age ?

E

'11‘

It is not surprisxng that the highelt perCent (31% said that

their family receiv@d between $1L 000 and $15 000 per,year, l—“

5\

eSPeCially when one con51ders thelr occupational classifi-"u.-“f7*

cation._ It seems likely that theSe adult illiterates would

be involved in the higher fishing industry (long-liner) or .

-u

. in some semi skilled occupation such as*a carpenter. For

those (13%) who reported their approximate earningsibf

between $15 000 and $20 000 per year, it seems likely that

they would classify themselves as. 10ng—11ner captains and/or ?ﬁ{f""ﬁfmf

- owners who may also employ some other famﬂly member for an

1ndefinite period of time durinq.the‘fishing season.. It is

also entirely p0551b1e that.some of these illiterate adults e

.("

IR example, .and- gaining the extra salary through working over-ifz" o

;:** time.r Forty-five percent of the total respondents (74)

.\'

reported earniﬁg $10 000 or less and out of that proportion,

| slightly ovev one-half (23%) earned $5 000 or less for one

= \ i

Yeaﬂ Of course, a Percentage of the latest figure would be-~~.~,

f accounted for by those who are receiv1ng old age security or

As a result of the question posed regardlng their total

maintenance man, for.'
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' social assrstance.v, 7' _'yw;, N1‘§;}. fﬂ '1w~jf,.;i'3'}: ST

Table z demonstrates that out of the total number (77)

PO

|.4

N
Ho respondéd to the question conCerning the number of

J,Uﬂw,A_;{-fr people in their family receiving money,_thé highestnnumber"f

.r\

.,”smaller

number (26) were single incdme7families while the remaining

:1;”vr proportion (?6%) of the totaI/had between three to six,_

income recipients.:fsif;j,j,.f;;i5;_$',”_f)ﬁ?{}i“ Jf‘:'"aJ“:
. To present some measure of family size, the question

regarding the number of offspring surviving was posed and

the results are presented in Table 8.~ Almost one-half (47%)

of the illiterabe families in this study reported having

f?,\»TEipg¥f15: ' four or more children.. A smaller percent (31%) said they fj-f;“g

-'r

had one or ‘no- children{ while the remaining and smallest

Mfffﬁ'i f.ﬁf‘ . proportion (22%) said they had two or three childrenq gf?—- i

B I A .
-\{'i;:ﬂ:}'tfﬁT' e As Table 8 also shows, the highest pergentage (37%)\‘_
. i~ said they had,one or no dependebts. mhis might be related;é?fiif';i"ﬂlvi
-{. to the fact that the magority of the adult illiterates in gith;‘":
: the ;;de are in the older age group and their offspring o
are grown up and are economically indepehdent._ For those
' who reported hawing four or more dependents (35%, it seems:;{i”"
g; likely that they are in a younger age category and/or have
:‘M | a fairly large number of chlldren.. The smallest percentageipfi-lh'h‘
(28%) reported hav1ng two or three dependents. i j .;'.A ’
Si!; E;;i%;if Each illiterate adult in this study was asked to f;n?igi;'hjiﬁ :”

R S P T ‘ P LA WA 00 SIS ¥ TP A DA b S 5w e "7 »annu.:suu.. i, 1 AR e e Rt
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Reader"[and may have progressed through either the lst

' }:an or 3rd one. Consequently, grades frequently had to be y

Therefore, some of the grades reported in Tables 9 and 10

U}l appears accurate and is probably representative of those S

f '.-_’_

grade level co pleted .the adult illiterates were administered

1nferred ffom the type of curriculum used at that time.;ifﬁ;tﬁ, ;Jl:

the respondents, espeCially in the older age group because, '
’ /

r . "-'.‘-.- ".' .
even though they may haVe attended sdhcol for indefinite;g"i» TSI S

;

periods of time, they had,_for example, used the "Royal 5,3ff[?' T

~

'r‘

Were discussed and agreed upon by the researcher and the _ o L
particular illiterate adult being interviewéd. As a result, S

KB

the reliability of the reported grades, particularly those EAE

less than G/}de 3 may be questionable.;~.”l'

. '1'-.‘ N

As Table 9. shows,.a fairly high percent (60% reported

having completed betWeen Grades 4 to 8 level of schoo].ing..._‘~

Out of that perﬁent the highest proportmn (35%) reported --"T‘T"':“f":" |

that ey had completed Grade 4 or 5 ,:This overall picture

v N B - IR

People who are in the younger age category of seventeen to {?f,ﬂ:i.%nf -

forty._ Forty percapt of the remaining adult illiterate

respondents reported haVing'tompleted Grade 3~or 1ess and f_fﬂ"”""hf'x“

out of that percent, the® 1argest proportion (27%)are said }Efiy?*ﬁ '

to have completed Graderl or 1ess or even none at all,‘ It
was in ti}s latter area that difficulty arose because, while }:3;;:
some adult illiterates could write their names and read ?“{:EiiLﬁL

: lr-
street srgns and labels on"ﬁottles, etc., others could not

even legibfy‘ i\n their names even thOugh they all attempted L

to do so., ln afhition to the question posed regarding their

ety L AERs ¢ P BIAEBAN st e et

R
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: i} the Test of Adult Basic Education (TABE) The results of . (

-?.'L» that test are disclosed in Table 9 as well.,,..?Lﬂpif*iﬁq;_zjlj:;ugpgf?*"b
;éili,~afpf'd',;g ' On a breakdown of the grade equivalency of the total j | ~'?

' 235 .”taf;gﬁu TABE scores, 14 percent of the adult illiterates in this* %} ;if |
‘ | “'of'study achieved between Grade 4 and Grade 7 Out of that gfﬂ
Lpercent, the highest proportion (8%)s09red between Grades
4 to 5 which coincidently was the same proportion (8%) for

those scorlng between Grade l and Grade 4 equal to Grade 4, i

g ,'i}ﬂﬂgxﬁ;”‘-These results are interesting, partiCularly when a; compari:ﬂjjisl .
;gf:f:ﬂiiiﬁﬁfilﬁﬂ son ls nade between the»reportgdlgrade achieved and the :?d“.g ' ;
.j, u ,A - Sctual TABE SCore. In factr aiilof the TABE scores appear ".

,é‘ : Significantly lower than the reported or inferred educa-iw‘;fk; }
dﬁiiiﬁigﬂi jtiﬁ T tional level“at'the Grade 3 and above categories, whereas _ : .
:;;i'27'€3:h»"“'- in the“TABE score table, the highest and significant prq-“tc:;.j.if{i'l .
;f?;jil 'fi;;: portion (78) is at the Grade 3 level or less, with the ‘T;:{f;T :
';gfsi f ’ highest (73%) percent scoring below Grade 3.;_:;?,ji:. Vi
igﬁ : '% The question regarding the parents educational level ,Sff}fzﬁhT:f
7iﬂ' ;i i was posed to determine if adult illiteracy begets illiteracy.:-gigiif@;?;?
‘&?;L ' These results .are not unlike the 1nferred educational 1evel ii
jﬁiﬁf ' of the illiterate adults themselves already discussed h 5€?,fff RI T
;é;n ‘iﬁgﬁi;ﬁ.l; faot,“they are probably lesskaccurate for’the older gener—i
Efiﬁl ' '; '.ation whose parents probably had‘a very sparse curriculum, .
f%‘i: ? few teachers and very poor schooling faCilities and where uff':

:fm g the\sole transportation mode was through dog teams, particu—*'

;? ":iﬂfhl larly during the Winter months in these Northern Peninsula ‘ i

S L T T T R T S

?ﬂ 'i-l e communities.; As Table lO shows, 69 percent of the‘mothers
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e e T T L T > Gradé . None Hrlte Nm Y R IR RN L e )
Leas .than Grade 3 -~ - “'Cradé 3 . .. .- and ."'< Grade 8 °, - and/orRead by Sighc L. Row Total '™ . . . - "o R NLEERY S
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'f ) iequal to Gr de 8 Out of these percentages, 19% for both
{: the mother and fathers were reported by peoplé in this

”f%{ profile of the adult

K L
N K - T
w ongs :, T '.\\ X
i l’ 0 " ":".‘.,'\,".'
'\‘_{',;._ iy :-,. o M‘J ‘!. la

described by“the adult illiterates in the

B

' names and/or read by sight street signs and
v

;‘labels on bot 1es, for example.

It is also interesting that

;;;/ study as having greater than Grade 3 or equal to or lEsS;”

than Grade 8 formai education. :&%f‘{'fm"r‘~f ”w;‘fff’fs“?

Based on the statistics (from Tables 3 to 10), several

important characteristics seem valuable 1n further developing

illiterates interviewed These OCCu-V

familial qualities are outlined and
- TN

pational, economic and

?;summarized as- followsrfgl_vu AR '.
' . e "?ffﬂ'1ifﬂ?.i.5 : e
Occupational Characteristics ']ff' .
FRE N no . S el
e The people in this study and their spouses were 3;:;aﬁf

pooe

view and perceiving themselveewas having a domestic type

‘V-occupation, part ularly the females, While the majority °f
) 9’ ‘ ?

f;the males saw themselves as fishermen or labourers.l They

;no formal education but could write and/ori.fi’:f"“

characterized as being unemployed at the time of the inter-f‘:~” S
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(imsame salary) instead

'#;expertise to more challenging and higher payinql}obs..

> }being self“taught

‘l.:fohﬁincome of between $ll 000 and $15 0°°°tf ;

”“;:Family Characteristics
"f(illiterates interviewed haVe four or more children, however,_fff:ﬁhiﬁ'

’i”,lnonly one or none of these offsPring who are dependents.,'.ff;;ffjj,'iff'

'Wriﬁf- 4?phieved iess than Grade 3 education but that some of them
o

n
L

Were;, the same job for most of their working lives because, T

.. -fo part their occupational mobility only meant
f i mOVements (mOVing to/various communities and working

:in occupations of basisally the same skill level and the

progressing with experience a?d' o

These

'hadult'illiterates interviewed Were also charaoterized as

heoivda ':' sens 1

-"ffheir Pr°fessed Occupation.
--’: R ,14"?”") R : NP

f:Economic Characteristics f”.@m:;{if{ft':%*aﬁnffilff*'

The majority of adult illiterates in this study a}eﬂ?wy{d

.'1iving in double income families with an annual family

- o . R

A

The statistics reveal that the majority of adult
6 e

L

at the time of the interview, the majority revealed having

Educational Characteristics

Sho-

They were likely'to report that they completed Grade 4

or 5 before they stopped gbing'to school and yet scored

Grade 3 or 1ess on the Test of _dult Basic Education (TABE).r',-W '

They were inclined to report that their mothers and fathers

uld write their names and/or posseSSed a slight vocabulary

—’1‘ despite illiteracy..;;na :;p K i
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'} Adult Illiterates and Participation in Literacy

. . Training PrOgramS'_~;”" RS “{}'*'Qirﬂ “f

One of the objectives of this study was to determine

the relationship between the variables selected and the:ffrtv

?subjects

expressed‘willingness to participate in literacy

-_:;»It appears from Table 2 (p 90) that there is a rela-

| ‘ . . o K .

"té;.‘._ e {ﬁﬁgﬁg_ﬁ‘ This apparent difference was tested by a; chi square
IR, ”:bﬂan@ .as Table 11 shows, the relatidnship is significant at

3‘ Chi Square Analysis @f PartiCipation of Adult Illiterates

. 1n Literacy Training Programs by Age

- . ' . A T A . ™ S ; T ,, Vo e
SR MO o e I e e bl SRS A

e )
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o .;hﬂ.f - u;.H»f” Itqappgyrs also, from Table 2 that there is a rela-“:'1

. ;ﬂ:tionship between the sex of the illiterate aduIt and the x:
s expressed Willingness to participate in a 1iteracy training

Qf:h},ff=fr3 f?;program, such that 70% oﬁ the females expressed an inclinr .d .

Ty e Ql f};ation to participate and 53% of the males expressea ﬂo'

«”{Wlllingness to become involved in a litenacy training proqram;jff

e 'ﬁxﬁh chi square analysis (Table 12), however, failed to reach

) W

ELSLgnificancea

5?;3;13:fj-}3 Table 12

AN Chl square Analysis for Participation oF Adult Illiterates
el ﬂh\'_ﬁf in Literacy Training Programs by Sex .

R R L I R T S LA

IR TP B ,JQA’( Test of Slgnificance 'ja“;;jfﬂf'“ .

Al
- AN T .
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e : ("t' Y .
ﬂf*appears that;there is alrelationship betWeen marital status

nL> :}7and participationaJ°It seems that a willingness to partiCi-
v ' "f;pate in a literacy training program would most likely be
-if.f;ﬁ,lc;:.}”,‘”expressedaby those who are single widowed, separated or j“*”'
f&a . lffédlvorced (75%) It was speculated that these illiteratelﬁ°""“
PET RN '
%}”4 E "~aadults, especially 1f they have one or more dependents, may iR
) 4 ; :‘,':”
§ ~ 4
k] = A - ° S
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e  more- keenly feel, the need for more. formal ‘education and '

fi litetacy since they are more likely to have the sole.

;?‘ -responsibility for management of the family unit. . The chi.
i . )

square reported‘in Table 13, however, showg that there ist .

by Marital Status . s,
. Test of Significancevchi_Square.Values ;
Characteristic’ i - — - =
Marital S | %2 --a-jﬁbegrée.cf Freedom Probability.
Status. .. - 2,136 RO | L
a Apart from serving to characterize the adult illiterates'

N -ap

~,no.significant association found betWeen participation and'“
ﬁ'the marital status of the illiterate adults. The results:_f

_5of P _.14 does, however, suggest that this question needs-

Table 13‘

Chi Square Analysis for Test of Significance Pertainingl
to Participation in: Adult\Literacy Training Programs

l inRZhis study, several other variables were studied as they

Pt

lness tc participate in&literacy training programs. These'

Variables are preSented in previous tables and are listed

-here as" (l) source of income, (2) number of’children,

‘J(3) number of dependents »(4) salary; (5)‘number.cf people"“

e e
.
L » ! . .
> N :
- o
1 B . .
ST T L e ! .
. AN
3

ar to be related to expressed willingness Or na willing—..

qurther research with possibly a 1arger population.. ) EH' ﬁj
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(6) reported educational'level

earning money in the family;

v “and (7) grade equivalent to the total TABE score. [

- With regard to source of income, ‘the majority (43) of
.‘the»adult-illiterateszin this study were unemployed and put
of that number, almost tw0-thirds (65%) expressed a willing—ﬂ

: ness to participate.j As’ Table 5 ShOWS, almost the revefse

,is true for those who were employed. Overall, the gist of

3such results would seem to 1ndicate that the demand for RN
: ,literacy training intenSifies for those who are unemployed

e : - Wi

oncentrate on improv1ng their literacy skills. When the

: R
‘chi square test of significance, shown in Table 14, was '

completed however, the apparent relationship failed to

reach - statistical significance._ _
When their salaries were examined as a- possible moti--

o vating factor for partiCipation, 1t was discovered (Table 7f

'that,lout of those who were earning a modest income of

‘between $11, 000 and $15 000 per year, almost two—thirds

(65%) indicated a Willingness to part1c1pate,in a: literacy'3“

‘;training program. Such resu1ts as those are interesting. -

It appears that there is a relationship between income and
;participation. It. is possible that this salary which seems

blose to Canada s national average means . a greater feeﬁing
'of independence and status w1thin the c0mmunity. It 1s
'p0551b1e that they might reason that literacy would bring

aec0nomic and social motivations do indeed exist.. When afh;

IO S X PR T TR

. _r-particularly since they have timeras well with which to -ﬁ.;ffﬂi*pgfi

jconSistent econOmic security and if such is the case, then AR

it ey i
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chi square test of 51gn1ficance«of the variable was com~
pleted Table 14 reveals no sxgnificance.. “In fact, as the
Table 14 shOWS; none of the ‘above mentioned variables were . i-ﬂg~-

: significantly related to participation ' ) .i N ' - _-*hf“

‘3[ﬁ o --’,,j Table 14, :“4; N ”",,;g%-_' Ly

Chi Square,Analysis for Participation in Literady Traininq STV
: Programs by "Income.Source, Number ‘of - Children, Number- =" v
N of Dependents,.Salary,_Number ‘of" Income. Recipients, DI
~Z,L[.,;Qu Education apd Grade Equivalency of TABE

- . - Con 2 Degree of

»?' . .. -1.1; ;incomeiSQuree' H‘;},..g g 108metnd ﬁ7€3iwii:fﬁ' ;{&:dé.Al

o  Number of Children  :* 2. 284 - F 20t a2

T NumberiofVDependents”°' ",l;785ﬁ:.- 'Lf‘3:7 -',;:.'-:;égf;~;ffﬁ

.ﬂt Salarf}w"f,gf:?:iiil 7,851?fﬂf7:2”'5 | :}T "i ';x%ﬁ}f?{-~“

:! - l*'ltﬁT. fNumber\of Income : i;;, T " - ."L'.A7:9t1~ )
: Lo Recipients ..'.:,; C.o03.333 0 2 :',1%‘~’

L

fon, e

se, wan

el .:Education Level ST T e e e T
Reported el U2B230 a0 a3 T e AT

ﬁfGrade Equivalent ~'5f;fj'“,fﬂ ~i'f. "fiﬂf.{:e”{-"“,f-ifffgi
| B0 TABE . Tl 18,825 g U 21

[

' ‘.
i . .
v . RE
: A o
- .
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D o . Lo T oL e GO e S T
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Two components of self perception—-self concept and

ideal self-concept were used in this research to further our

-

1; understanding of adult illiterates and to provide some.ll
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-..insight into their attitudes and values. For ‘ease ‘o'f‘pre-'-

sentation, the researcher stand\axzzed each person s total
score in terms of the range £4r ea individual score which
- J.S —2 - k2 derived from the range for the student forms of

-40 to +40._. This figure is arr:Lved at by 51mp1y dividing

’ Lt

._'r-__.,-:up that score and presenting thém as a frequency distri- o

l",bu :Lon cu,rve ' HOWever, when these standardized raw 5cores:'-

ind.icated ~that‘.'a pos:.tive self-concept and ideal sellf

conc 'pt'exists 'for the majority of adult illiterates, they

'were not presented in graph f.orm for observation in this "

B _-'-' S research In summary, therefore,. adult illiterates J.n this f.

study are characterized as having a pos:.tive self—concept

- ,:

S . S V'..,»\."..: .

‘ and J.deal self concept... 1'31_:"\' o SN

Soares and (g,o\ares (1965) suggest in their manual that i
e T L .-- L
"'ir.il‘a profile of the stanines for the components of the self-- g

o 'y o "

v

B TE S v
.

.'_'perception inventory would be useful in visually noting the

"-"-U_strength and direction of the various index scores 'for

SP

' """,fstandardized compariscn.- Because there is only minimal dis- -

x Y

. _.:.....-,_-nQy.mﬁc:v‘,':'-‘lzl\‘ Lar

""’n.ideal self-concept with both being positively oriented such -

. -_."":did.not seem beneficial for thJ.S study either._ When an

F
% T analysis of Variance was compl’eted (Table 15) between the_._.
}

Lt

¢ .i-‘vara_ables, none of d:hem Were \siqnificantly related to

e ,'-’_'i‘partic:Lpation. e

R 2 sy TR s

‘~':~each person - totaL score by the number of 1tems that made:' ‘ REETRRN

.'~‘crepancies between the two components of self-concept and .-" B
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T Table 15 o ST o .:' L , -

Analysis of Varlance ‘of Participation in Adult Literacy
‘Training Programs by Self-Concept, .Se lf—Concept :

.Stanine; Tdeal Self-Concept, Ideal Concept :

Stanine and Discrepancy Between Self-":

Co Concept and Ideal.Self- Concept e ' : o
‘::Ifﬂjuﬁx.,. ' Index Scores e , S a0
,So'_dr'c_e of Variance for Partic:ipatiOn/Non-Participation
= Degree of
ri-'ab‘le" L Freedom

'l el

Se 1£—Concept -

_Self Concept
_Stanine L

‘ Ideal Concept

Ideal Concept B
Stanine Do e2520 l

“bisorepaticy L e
T between . Self~n . TS

.. Concept and— e e e T T
. Ideal Concept -:-,‘.-"4:6-'3 A5 s L T

LT

’ "".. :i.

m@g of (fo'ntrol " ;';' k
' In a. further attempt to describe adult ill.‘i.terates, a

measure of. ‘locus of control was used. As 'I'able 16 shows,

a hJ.gh number (51) of the adult illiterates in this study

S were J.nternally oriented wh:.le the smaller number (2) were

) ex ernally oriented Such results characterize adulf:

s

:1.11 terates as likely to be lbw external or internal J.ndivf—

,_.

duals who feel tha"' hey possess some conf:rol over their oWn ;,




o R

}{Adu1t i
..Illiterates L_;;~J-

:;;Part.”-_,"5

‘“gf}Non—Part

~13sserve to discriminate between those who are willing to parw'y'

‘?fin literacy training programs such that the more internally

B RIS § ¥ A

Table 16

"]Partlcipation ingadult Literacy Training Programs
- : by Locus of Control»; : . .

TAEE

: .lfnoonsfoﬁjControle.r

extemal T

" fnternal . .

TN

- ..; -

'5Thef -E measure was also used to study what factors may

v

:,..

:»ticipate ln a literacy training program and those who are not

~ D R o
. ‘. K KR

As Table 16 shows, out of thé demOnstrated'internal

i . ’ N
’;'adult illiterates; over twoathirds (66%) indicated a willingh!r :

'7§ness £0. participate in -a,- 1iteracy tralning program while the

!H}remaining prop&&tion (34%) expressed no willingness to par-‘u

Rl

‘“ticipate.: These results appear to show that 1ocus of controlfllQ

iis directly related to expressed willingness to participateﬁ'

"T{joriented an illiterate adult is, Ehe more inclined he/she

'q:

’aﬂ

e

\ R

; annalysis reveals significance at the-.os 1evel ",f

‘RbﬁjTetalgf“'”"‘

htraining program. Indeed as Table 17 shows‘ the chi squarei”;;;_iﬁ”




/ by—step distribution of variance of some of the "J.ndependent N

% ~''V'ariahle_':-:':"‘?; A “ % ¢ . ‘Deqres '-‘bffrrééapm.,_ 'Probability: '

;- .Locus of* cOntr015272 PRREEETRES: N

of the remaining 9% of the quarter variance is explained by

is accounted for by both the number of dependents and

. number of children While locus of control explains even

. training proqrams.i The low predictive values of each of the

2 A .}‘- . ‘
Y RIS ' T e s .. e R S .118 W ':’- ' ‘

_ Table 17 B ’

Chi Square Analys is of Participation by Locus of Control "_'é

The remainder df this chapter deals with the multiple

regression analysn.s of the data.l Table 18 showa the step— -

variables upon participation. - As can be seen from the Table,

age alone explains 16 2% of the Variance. ‘. Almost 4% ( 034)

'

a

the independent variable of number receiving money in the
families. Close to 2% ( 015) of the variance is explained
by marital status while the sex of the adult illiterates .
has a slightly less effect ( 004) on willingness to partici- -

pate Approximately the same amount ( 002) of the variance

¢ . a A
.o s o

"'j_less ( 001) of the variance.' The gist of such findings

reveal that, except for age, the remaining variables con—'.
- . I I

tribute Very 1ittle to predicting participation in literacy

following. "-.103 for high education level- _.108 for self-""

.'046 for income ‘source is

ez mizar
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?i7;{}“‘Vfﬁif;ﬂ;~ffp3;f 13jf*7 TABLE 18

a

Part1c1patlon in Adult Illlteracy Tr ning Tmognams by Dlstributlon

Varlance ‘Between. the Varlables of rAge,:
Marltal Status, nghest Educatlod’&ever'ﬁchleved Self

Control .Sex, Number of Dependents, chgs ef" Control"“

) Score, Number of - Offsprlng Surv1v1ng, Sa.}ary and

KRp . '; Income Source ;Eg.ﬁ

of ~_'.' ‘-
uber : Recelving.Money, T

e “

o - - 'xJ__A

.-"S'o\iroe- of - Verﬁeﬁoe ; ::' LT

Multlgle R Sguare,_ﬂ RSQ Change
'*5;40276 ',¢.16221 : -1.16221 -
GO A4387 L L 19675 ;03454 ~§'“’
‘“‘4.46058 _j‘;_ﬁf; 21213}.f;; :f101538,

"\”-"",l' j.f;, -
V-a'riabl‘es ’

__;}Age xn Yeax _—
w .;'Number receiv 1ng Money

; ;';Marital Statis - i,
‘h'f;_H ghest . Educatlon Level
D chleved -

' .jTifiQ48271 ifJf';fﬁ}i;233O¥;{yz-':A 02088
_'G'Self Concept Raw Score ;g'“: CUL48873 L na . 023886, 00585
}Z;Sex.;jg'ﬁ' Lt 09283 L o24259 L LT
_ . Number of Dependents f4%;1‘“,fpl.49419 . L 25,
» "'.'ALocus of antrol Score L -'.‘f"?".;:.:.’.49574
" Number of". Offspring IR RO Tt

5 '00163

24805b~>7

fﬁf.oo373 ST

Ele R

'”};1daf'.

090

S -surviving.- .. f ”f—f 49805 : ,,:i L 230 0z
‘g,lﬂfﬁfsalary ?‘”f”'”*"" ,.:)49958 ,,:“ffi.24gsaiﬁ}?ffff}ﬂbé;séi‘j?e“”; r.oss,-l
g -Income’ Source 'f,gpooq'g e ésoo3.;fil;r”' 200044 - i =.046
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-"inte resting .

-53*'L.j.=1ndependent variables ta'predict participation in a

2:}iiteracy training program

_data.f Some demographic charactéristlcs

varying in age characteristics,

carried out on the-basis of age,

“

for ex

nxéf cet e

These values indicate that all four are f~.;fW:anif'

‘Tj progressively sliqhtly less 1ike1y than the previous':t

-1-' 'E '
of the

_further anaiysis was

-

ample.ﬂ

[

';It was foundf':'_" N

B



W E‘XPRESSED ATTITUDES 01=' ADULT ILLI'I‘ERATE
rRa o J T - R - . -.,' '_'

'ff* A51de from the data analyzed thus far, the interVieWS

Kl

'7Fi:point to"a-number of interesting themes concerning the'i

'fﬂijffFigffexperiences, perceptions, feelings, beliefs and attitudes g;f{}:’“

Vv

'Wfﬁof adult illiterates in their,?éspective communities. ;rhefﬂ_hﬁi’r“““

e

'Znature of the“interviewing, that is,'allow1ng the residents.“

RO : ~ -:Q, '.
‘tionad analysis.. The people who were interviewed“”

whenever an opportunity arose, they were prompted to share,fi-"

ﬁﬁspontaneous responses. The transcription of the tapes L

:‘1f§fflﬂﬁizi_7wmakes for some interesting obServations and provides a very
S N'nrich source of impressions and.valuable insights in .
e 'f7ﬁfaddition to providing quantifiable data. As well thi_;qr“;}V'h:

‘”‘iilliterate adult s ability'to communicate orally and non~,

[
Sy . .‘ L. LI
. - P T ._'.

ey"iverbally became evident

TN TN s Gl v RN

[,
R

'-.« The authenticity of their expressions and concerns s

B

:'was verified throughout the intervieWS because the I

?és'&pfixnff}:1filliterdte population lntervieWed were anx1ous to answer_ff.m

?f:;fthe standardized questlons, and at the Same time, they ]

>

:lfwere contented to;gjve 1engthy unprompted explanaticns

_about their long history of not being able to read and

hwrite. The purpose of the present chapter, then, is to




R T T R T I

Lo
[
i)

.-v'-'styles, ,(6') illiteracy and dependency, (7) the promise y

S ."vof'.-l'iteracy

RO N7

-WhiCh adu1t illiterates eXPressed in their own colloquial
._,._l»angu'age',' For example, they often used such dialect or
\regional speech as "me instead of "my" or USed "gOtta" X
“.'.:_instead of "got t0" r as is the case in grammatically . |

o correct English.

-'-‘":.words to express himself, the interviewer prompted he
ﬁ\jindividual f
:j";'individual verbalize what he/she wanted to.say in a__"more
'i'»‘."il'meaningful Imanner. g In ;1 ne witb the literate‘"which addresses
'.,-'."_';the issues of concern in uSing qualitative data (for example, '
-"..I._"-:"_'-Glaser & Strauss,' 19 67 Johnson, 1975) v this chapter isolates
.'l".'_.-f,salient themes from a. content analysis of the interviews.

R TheSe themes are*illustrated With selected comments made by o

‘the illiterate adults in the study. This approach indicates~

) -\,jthat the core (central) attitudes of th.e il literate adults SR

_‘",_may be discussed under headings such as the following
'I(:l) age and illiteracy, (2) social roles and educational
.. s h - - / e
.»needs, (3) penalties or social consequenées of illiteracy :

-"-'l'l-_i(4) sti_gmatlzation and illiteracy,_ (5) illiteracy and life

"‘-.'--.'-'note that approximately one quarter of the adult illiter-f." 3
""ates in the present study terminated their formal education

~"]'-.":because of the need fo

A

That,'is, words were suggested that helped the

N J

e .-IA

e

Vo r.,‘\:

“a

-

Before focu51ng on these ;themes,' it is interesting to

‘-.them to go to work and help suppor

~ : sl Man ’ ) P T T LA PRSI WA




-

.-'-;some of the beliefs "'assumptlohs and attitudes that the

"-_'example, whlle talking about their perceived approprlate
age, ..that ls, the age that they felt as being the mos t‘.

- :appropriate for learning to gead and write , there seemed to

__'.most 1nd1viduals felt that adulthood miqht be a more .:' 2

"i':;,appropriate period for a number of reasons

one 01der adult suggests that age 30 is more appropriate"f'_'
.' ,because “learn:Lng would be easier, maybe would learn in
' '.\_just one year" A second older adult suggested age 17

':‘C,f'ﬁbecause students are "'not interested at 'age 22"

i '-,-_;For example,'_
:I'_illiterates suggest that the optional ages of 30 and 25
'f'respectively would be appropriate ages to ? to school

.i.'.'; "‘because' - “you d probably pay more attenti

. ‘ T = :
their families.. Another quarter, mOStly female, said they ,-'-‘"f.." B
quite school because their help was needed at home._ ,";’ B :
8

Sy

fx:illiterate adults expressed :Ln a very sincere manner.. :'For'f. )

"be a. commitment to learning durlng adulthood In fact,‘

A

o<,

\

I

n: or you'd know

'.“'what was goin 'ori and “more mature at that age.‘ the

- R T - L. .A-r-"'
Tt S L T PR T T
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g suggest that motivational and attitudinal factors are seen~

. of schooling durlng young adulthood, particularly during

ments similar o' on"'

; experienced more so I m; ready now :

' childish th:Lngs should'be put away" o The latter seems to -‘f -

w. e

[as being optimal for learn‘ing or for taking full advantage

o

the ages of 20 to 30.

Some 1lliterate adults considered their own ages

SN

(whether age 36, 56 or 65)~'as‘ the most approprn.ate because

Tl'f_:'..'.I've

'respondent who said-

It s never too late to

learn " Thls seems to suggest that there is a strong commit—_

o .
. . N ‘e

ment to learning plus a fuller experiental background

The re5ponses given by a number of adult J,lliterates. R &

1, 5.
interV1ewed see to suggest that they felt there was a

L relationsh:.p b tween age and the rate of learning.; The

individual is more mot:.Vated at middle age to learn and

"I thinkf if I went to sohool now, and I could do it
I think .I-could" learn: moxe now in:a.year.’ than I
could in five then (at age \17) .because I’ ve had. a

.'1

The comments of others give the dlstinst imPression that .

0 . -~

" "’there is not only a. re 1ationsh1p between learning and age,,':'




o
— iy
]

j'eugg‘ests for example, that age 30 provides one with a T

,“ . for learning. : Now, -at-my -dge; perhaps: I. §ot ho:

are 65 years old now.i_

(65)’means ‘that’ they.._..,, ’

Vo

stronger mental ability and alertness and subsequently

r_\__‘

a greater capacity to 1earn- '
I think I d learn better n_f I was back in that age N
“(30). < More~ time for 1earning ‘and ‘aldo, more .mind

20 'mind, for - 1earn1ng ‘I dori™t-think I can 1earn now
- ;":at my age because me mind is not so gdod ;

" B

For some

' C ,\-!-.—-..;-

=

A number of statements suggest that some deferences : -

I

exist J.n the way. that young and old adult.\illiterates see

v

the social roles and educational needs of me'n and women.‘ i

This discrepancy of opinlon primarily exists hetween youngér

and older malen members of the J.lliterate populationr inter-

vn.ewed
-

which are probabloy not unique to just the Llliterate adult§ b

qv ‘Y s_ PN

and they may reflect cultural norms and attitudes"'z -
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R generation of people 1A rural Newfoundland Such evidence,

.}fus as@;he following comments, sugqest that sex rQle stereo—

._?-'g, unfairly in the light of present values and attitudes.u Onefrfi:i'wﬁ'

I(

S
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She might also get a job as a typer". Such, however, does
not seem to be the case for“thelmajority of male youths who
responded to the question.‘ This lS especially true when -

they thought of the feelings of members of the oppos1te sex,

S

For example, one "’ youth stated . o _*

r," . -. N LT .

Same as a man I suppose ‘because of a 1ot of stuff
"1f ‘she wants to know something, she feels :the S
same way as a- man.g,I suppose she .can 1earn things.j.:ffj'-,-:,

. e
. . o s L .
- v

;A second youth pointed to - the 1mportance of a woman s edu—f'”“

'.cation in the fOllOWlng manner-fﬂ:v.. :’,]‘Z‘, PR N :
It is 1mportant because she wants to know as much as
a man. They're getting out- in ‘the world, ‘héw as much

' or more..than a man. ' Wom ﬂprompted) could take
over the world LNV e ) )

w ] " .

. g ' : ‘

While impressions such as the above seem tp be realisticvand

-

more reflective of modern day thoughts on education and

.

*

social roles as everyones right the attitudes of a few f.ﬁ?f

»

middle aged d older adult males are not quite as. generous'”

¢

.; _towaf% mémbers of the opposite sexr and, as such, qre ﬁ?

probably not related to adult illiterates but are reflec- -

R -
tions of cultural norms and attitudes common‘to the alder
.*q . “- F A

3. - 4 . &

I.'l

typing is stmdl a’ reality in the minds of these people and;334
. LR . ;
'as such may simply reflect a‘long history during which

N :sound roles of men and women were clearly defined, albeit

. ‘
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middle aged man stated-' "She'd know * something 1 suppose-

if she could read and writé*' A second middle aged adult;a* T
stated: "It is more important for a -man--(who) can do. better AR

than a woman". Flnally, the attitude of" another older adult

remains asffollows: "A woman " is kinda tick (thick) in da
N __ . ~.\'
.'(the) head you know, a. woman 1s" (a local expreSSion meanlng

e,

'being slow o 1earn or; of 1imited ability. .l;efj'":

'.'-. ..' . \5‘ s
N ":\ﬂ' o .life styles and education, seems to betno less evidenced 1n

":lﬂ'~-'the attitudes regarding the importance of reading and writing
_for a man. In fact,-a number'of adults from.various communi- N

1,

ties came remarkably close to using the same kanguage and .$\,I“3

thoughts as this respondent “It is important for,a man

because he»is.the head of -the household. “He supports tbeL;
'family and his wife". , ' ‘ ' " -

\\" . . . h . . D]
~

R o “f : I Another facet of family life, that of family size, was O

Z

explored in the interview conducted fdr this study.'fThe.

A.

‘question about family Slze was posed in an attempt to "' fﬂ:““

delineate the extent of which the aduﬁt illiterate perce1ved,7

1‘\:.

o ; _1t as a contributory Eactor in illiteracy- From the researchf
e vy

fw‘. R : 'it was discovered-that*the majority of adult illiterates per-."

BE o E _“ceived that family size is 1rrelevant when considerang its

i\importance for 1earning to read and write.f Even though the ,
jmajority of illiterate adults came from large families, ;T;

» e ‘typical of most traditiqn*} rUral Newfoundland houaeholds,

N

- ¢~=nobody felt that 1t was more important to learn to read and

write if you are from a 1argb or afsmall family.; It turned
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;j“,--’. out that the opposite si uation was true for. a number of . . Lo
. people. They saw stren th in the large family. For example, '
_;;i' " one adult states- "theke's more. people ‘to feed and, there4 h'
’?j% fore more people should have learning to help themselves
= :
i A second adult saw the benefit of the large family having
1iteracy skills in a. more negative light evident in hlS :
_— f:?if. 5'7 statement : “Well, they d have more problems getting through

Tz:»;wxi:{;y:,ﬁp school h" f It was also discovered that even if the

Ea 1lliterate adult came from a small family, it was still more

'V“{important for a 1arge family to learn to read and write

.\

because', “There are more (peeple) There would be more

‘}?" - "“~?° help——better than being alone like I was“h; Finally, another e
S @. illiterate adult a’ father of a 1arge family, expressed
S T the sentiment that a 1arge family means a. greater responsi-'
2 = :‘ ". B -
L : bility because more 1earning means more money to support the"
1arge nvmber of: people. SOl i e T
jt- b ;;?éﬁaieles'o;.soc¢51chnss&ﬁenees“o£”1111t¢ragy e '
;E . T ji'f* In an effort to portray the degree by which 1lliterate. o
i I ‘ ! .
{. A C et
Hgl - adults felt handicapped, several areas were explored in ther;ghu'

‘1'section called Felt Needs to be Literate._ It dealt with

Ew?f o economic and soc1al questions, for example.q It also dealt

-gf with questions pertainingiLo establishing’helping relation—-]if.wfﬁi"

'ships with other members of society._ An example of the

:'- K
o

R 7& ilatter type of question follows-= "If'you could read and

. t
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“";F could read and write better. For some, it meant that the

't_ woman (wife or'mother) would have nb problem getting Jobs

and friends"?
. It Was discovered that every illiterate adult inter~-

.viewed felt.that reading and writing would foster healthy

relationships with peer groups, spouses, children,'siblings,f

and/or grandchildren, as Well as mere acquaintances.f Qne

' indiwidual, for example,'stated.”“

~u.>You'd understand them a lot better in what they re

-+ talking "about- and’ everything would“be much’ ‘easier
L for meself- (prompted) understand manners; speech
.Aand concerns to: them and be able to help”“"

Another penalty of illiteracy is expressed as not being

able to write a letter to frlends and relatives.{r 1F6r& Fr’*
,4,exam91%,-gne_w3man states:'af” R

K

: Lots of friends I’ d like to write and pass time._- l:'f
* You' d know ‘them” s0: much 1onger when you're. .. T L
) keeping in touch with them if you could’ write

em.; . S . : .

It would appear that the skills of literacy to an adult

illiterate tended to be perceived in econOmic terms despite‘

the fact that suqh skills were also seen asxvaluable for

personal development or self—worth It was discovered that

- - N

' a large propertion of the illiterate adults interviewed felt

that more people would earn a salary 1n their family if they

. .
A Uw *

qutside theshOWe-' therfore, she could earn a. salary. For;;

d

others, it meant that families would not have to depend onﬁ’

"'rjust seasonal occupations.'5

For example,‘one woman stated-fﬂi'




It seéms that the negativism assOciated with 1lliteracy

: ﬂu_by the illiterate adults themselves has resulted partially

4The Compulsory Education

L:‘.

:'T from society s push for education.

.7 -

'Q'Act, designed to educate as many people as posSible may

.'have only served to stigmatize those people who are illiterate;

'It seems that the more society comes to.value formal educatlon,l?;#'*

: 7l
i 5 o
” ] el By
- 130, S ]
"definitely (son) could have a permanent Job"' To another,, :
1iteracy would mean that a man might have "a better chance
R of getting a good jOb and keeting it“f and a third man
,_; 3reflects the sentiments of ‘a large proportion of the.m:'
ffg ﬁfilliterate populatlon when he states.' “I could be doing ayf{ﬁglfﬂgﬂ-id““
At ° ~-bﬁ_pencil job—-permanent jOb instead of fishing" So it
\‘S~ ) o )
i
Jig*',hw.: o L":nothang éi’e the skllls of literacy would be a personal
: : Z. q. ' K '_ e B ) . N { 7)/\- P N
DI j‘“go,V-'assev because they would know Jhow everything is averaged
TS -'fout and exactly what to spend money on.ﬂ -ou wouldn t-have }'Twﬁfﬁ*f”':
P A e s s SN o
R J”to waste money ,One individual relates that he would save
1'i:% 'E_money (as he states) "I m tight 'sQ to speak, so I can save':
f;g. : money enough now (laughs)":' As such, it seems that since
gﬂflf f: Ehis man feels vulnerable as a result of his illiteracy,.and
['}': I:yf,yr 51nce he doesn t understand monetary matters he tends to 3
igi‘yi EAN - - ‘; o
N
'ffw Ny . ';fl 'f?'f“'Stigmatism‘ahd”Literacvﬂ;v?-""
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the more - stigmatized the illiterate adults may feel.ﬂ‘The--."“""”"

{:7 PR o “‘responses given by a 1arge number of the people interviewed ;
_indioate that these people have indeed become aware of the
'social stigma\attached to illiteracy They seem to be

lxﬁsaying that society»should hesitate to 1nfer that these

JE P S T L

.\.‘*4

‘“ifpeople are’ calling themselves lstupid‘ oL in the words of

but rather the opposite.:w["w

' a few stund'“

ﬁ..'. o

'Tﬁ&It is a - bad kind of llfe to be Living, having to
..,‘ﬂdepend on. other people._ Anyone who .cannot. read-,
e iyou re always lost, especially .ona boat unless. o
L lyour know the ‘coast like ABC: On our’ fishing ground
T ;.:u~-‘ﬁ2now, “‘wei'don"t need 'no; 1earning.; If I could: réad.
Jgffl.;fb¢ R ‘though, I1'd" be ‘able’ to mark mé, chart .the’ drag-net

K 5 |and how far offﬂthe land and what depth_of,water it
"_h" [} o R P ‘.'«‘ :

A second indiv1dual seems to agree withjthis observation_Effff S

:f;'iﬁw'giﬂfﬂ v h;only to the extent that illiteracy acts as a slowing down

"i“flfﬁiiff;;ﬂ_, Process in thtayorld of work He maintains that if he had et

'”F,literacy skills earlier‘in life, he might have become a
{f;?captain'"long ago if I could“: A resentment of what they
”see as society s tendency to associate low intelligence_w1th

1,

dow academic performance Seems to pervade through the

-.illiterate‘population.. One individual for example, states

"f“A lot are stunder (more stupid) than myself'around here *

'f:riends and

'17;f56Qf" If I had more 1earn1ng than them (family




‘ - BErSC A R P
;tjuﬁ Vneighbours), I would, I think help them“ i A defensive ?QZ»;EI:;?Tfffjiffll

, ’ ) statemént such as this may be seen to convey the message” . = :%T' o
. . ithat this indiVidual s"plightfin life is no worse because . 2%‘f ;ﬁ
j;f . :f-of illiteracy than anyone &lse 1iving. Wlthln the narrow H o i;

?;‘ 3l;¥ﬂa;confines of the community.;fw--”:?”?~ ' ﬂj; L ;:{

In efforts to perhaps stifle any presumptiOns that'hf

73iare likely to be made in connection with an illiterate

f;adult s intelligence, or: lack offit because of their beingg

P G S AN

 Aitstera .f";’lthﬁr,és'érhl-iié':? g1t of - ) alegeront’ indis

' '*ZViduals made remarks or observations such as the following;'

My father now, he could read every hymn in the Hymn—= S
book.u.¢n .' S “>:“;.n.“-‘&»' : A .?“'

e '.'.

_; ) I d drive anywhere but reading would help me with the_“f‘“'
L o . 'map_:“.m T 3 » S .
Now there are spme things I can read, picked up ‘on me
.jlown ‘me - dear, and this year T'm learning’a.’lot: (Adult R
} Basic. Edudation in’ Literacy. Classes).: I wish you had.jgsyg“
.come here before my dear. o : R . - :
= There seems to be aﬂpeep, almost tangibfe reaction)if:“'
'“against the stigma aSSOCﬁated w1th illiteracy and the world:_ﬁ'

"i-of work . This reaction is expressed by the attitude of oneﬂff;{,”J

glF*L'.3.'ﬁrnﬂ;fufisherman who uses laughter to cover his embarrassment of e

having to relate the type.of work he does and,‘at the same ff}ij;

L b "fltime, subjec himself to being classified by others asja f:“f_ﬁf'*T'
,iff é "T”imenial worker.ﬂﬂHe states that’reading and writing would' ‘
L = definitely help‘.'f in his work because “(laughs) I m not'

.. L . . -(- Jn_-. -

,'“”5La flsh splitter“ EJYet regardless of this man s education w'.1f3=

dilfiidf_{sﬁ'f;Vlevel and particularly with such minimal empioyment
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;;opportunities as exist on the Northern Peninsula, it rs"‘;x

'7i00nceivab1e that if the same individual were to become o N o
.1iterate he might feel more comfortable and proud in "l__ LI

. i : e
l . 4 - . N . »

j{Whether he is working or not This individual adequatelylf;

'gbdescribes his social embarrassment

'*HLots of times even lf i could write e own ‘name’ q:p?f“77-“ :
. (pause), that- would ‘help me-in me. work ' (small-:v
" ‘boat fiSherman) Times I been’ driving;the truck
_and:goi. intg 'the’ station {(with)- a’credit;card~and:
“'you have :to- ‘sign for. fue'l and’ you can't do’ it] eh'”f“.f“
;fThat makes *it bad for .you, you know (prompted),;~;¢-w?’ !
‘”makes you feel embarrassed : ST C ‘

;ffA quote of—another individual expresses as-%z“i“wouidnfti

:..'-feel ashamed"‘ clearly emphasizes, al
. . Y

-:ﬂfelt by the indiVidual In response to t e’ leading :

1fquestion about future happiness and 1iteracy, one indiwﬁdual SR

*ffﬁ'states, for example.uf'”'f'ﬁ“}szfﬁy}

o ’d be proud to know how 0. read and write.;'I”'“ e lT L
yﬂwouldn t,feel like covering: up you’ know, . Like" when’?1:~*'f
: ;.ﬁsomeone give me a note (to go™ -to the” store), I pre—ﬂ-?'

¥ tend:-to thém 1've: forgotten ox ‘then I have to: give

i, 1t to ‘the: shopkeeper and. walk around 1ook1ng busy R
.. -until” they 'got’ thingds .for: me.: Sometimes, I'd ratherw:.ﬁdﬁ?f]
"take (my wife) with me to pick up thlngSw.:Tfﬁj‘ o :
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fto the hospital-—I can t'relag

”f”;Verbalized her fear, which sdso influences her behaVLOur,

7ﬁﬂfin thetfolloWing manner-

:;Q"environments, being a patient_in,a hospital, attending :fiifriiff'ﬂ
-hsocial events,'andsattending community meetingsﬁ but also 'il |
j?is felt in church 1tself even though ChUrch aCtivities agd éf{f{iﬁ‘

-~fat the center of many of their 11ves._ For exampler'§ne-&;in:

,woman observed ;Ul.uw

'Tfﬁﬁ Going down to church (distressed voice), stiéking up

For other individuals, this deficiency associated with lack

.“‘ L B
fiﬁﬂcéeenrmvrrwsrynﬁv%f!.},Qim%snrirbeixf
.“.
\— N " 43._ S .;l ' ' S e . L. ] - ’ ."_h
. ‘n:are aware of the stigma aSSOClated with their illiteracy,-v.j'"
"people seem to have experienced tremendous anxieties or
fear reactiOns characteriked by avoidanCe of Situations
fwhich make obVious their'lack of reading and writing skills;n

or: generally threaten t3 make them feel\uncomfortable

'ffgregarding their illiteracy.. This fear of othqr people is-i'f' \

fexpressed by the statements of one individual "I don t

¢ e

-go to no houses, eh Can t miXﬂWlth no"one, can‘t even go

"f"nother illiteratefadult

.Like when you go to a: meeting and there s things you
want. o say but just don't and: you think well if. you, ERREREE
- say something wrong,»a lot of people ‘are just- gOnnav:_"U_;"w~-‘ 2
'?laugh ‘at.you-so-you: just ‘got. to sit down and keep" P
your mouth shut as: you don”t want to feel ashamed..__.jﬂdw"

'}.The stigma of illiteracy is\not only restricted to work ’ff_f:J-iﬁf7l}?}

»

’ ~|

'\.:~

.,and watch and can t . look -at youﬂ book.-ig something el

“ " more shameful.:' Yes, I ‘feels right.ashamed. "I never.[é SR B

j,<goes ‘Up.. near. to where. the: minister can look at me.we“wf“f SRR
VI.beoause I: feels too- ashamed I alWays go back so el

far as I can.ls rﬁunlﬂ-j:'u.-

..'a '

- -vn ¢ nyeah ot o= R el e e e
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intimidation with people ﬁrom.political spheres. .ﬁor' : : --}F:-f

'x- example, ‘one individual states-

o L . °Understanding those big shots like” government coming
R U m" around. here, using big words and someone with no . ,3“
T R oo education dbn't understand them. : . :

.“.

In summary, there was consistent reference made to the

:fstigma which lS experienced because Qf illiteracy. Such

e e

'fffeelings, sometimes referred to by these respondents as

‘iare often felt more keenly, apparently,_when partici—’"

'fpating in the\routine social events sUch as go:ng to the?'

‘o

. fsupermarket attending a’ meeting and going‘to church.;\..

:ﬂ- f 3 In conclusion, there is a considerable belief among

-?i i f}illiterate adulti Aat a panacea for the stigma they feel .J_
;j a ; «:t:would be to allow each. ividual illiterate to feel happY,\ .
‘ﬂﬁﬂﬂfﬂft:*g.titisecure and competent in an-e vironment where an opportunity-
ié; I?r,( '%ito learn to read and write,ialong with other privileges of

nlf?”ryﬂfnfﬁfhuman life, exist Subsequently, they might be permitted to

2

' *?show dlgnity in work and in their soc1al 1ife and, as'one”;j;}”“

‘:individual adequately states.,i"Feel proud (prompted), feel

.z:}?';; Qmore confident feel better about meeting peOple and

"vfitravelling more.‘ Yes, 1n many ways“"hfg;:n{§ﬁ17'
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-“in their style ‘of life.q For. many of the adults interviewed ;E

the responseS\to the researcher s questioning of thls issue fk'

' '_proved to be quite challenging. It appears that for many

S, T

~,ind1viduals, liv1ng in this social milieu and engaged in

i_ﬂseasonal and sometimes work tasks which keep them at home,

RN

'“:1 such as repairing fishing gear and boats, there can be great

:fh'ﬁdifficulty making'a7distinction between work and'recreation,

T:jhas a particular time £ia e'sueh as;9 to Sﬁo_clock and takes

-gﬁ: Fone to the office or some specific work.place away from

ft_f . :_P:Eome. A man who is at home' epairing hlS lobster pots or QT

gﬁg; .ffihis fishing boat for example}- s:not working for an |

?[:5 %ligmployer and, therefore,is free'to pause when a fellow'i"f

{ji? "fgfisherman or a neighbour comes by to chat about thé:;ffj“f_f;?’
;;f; ‘"ﬁf‘ior any community or personal happening.' As such, WOrk

1é;f; . lbecomes a. part of the individual s llfe.style itself, not

f;ha' ?;? ;PLSeparated from_it e S . R
ijéf: 'i;f | In an attempsfto determine the extent to which illite-i?{:’.

‘?ﬂlﬂracy was perceived as restricting leisure or recreational
. S a '«"' '
'*Qfactlvitlesv several representative or typical statements

'”waill be used for disoussion., One statement such as the

oy

;'iifollowing- “"Oh yes, more things to do outside work" shows

.«Z;rthat working lS a mainstay in theirilives and there is some W.llfb-

'yconfusion as to how to get away from it A second.adult

'\Iiagain in response to.a leading question concerning literaCY )

.fiﬁfjand leisure time zwould want tj;fulfillja personal desire by.‘-',~
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'fh‘Zu activities, particularly reading..

e T ”f' '~-‘4.“'?iac.;ﬁmgf*'tﬁk.sz~; e
*jreading "more about a sport like skidooing ‘7Litéracy'to’f‘”""‘7

'\7some means that they could have hobbies and recreational

',activities such as 1earning “to play a musical instrument"

it play the piano.: I love plano 31 Each of thsse state-7:”'

ffments concerning leisure time (sports, politics and music)

i‘or, more specifically, as another relates.__"I could learn ﬂ?f#iﬁ

R O-their eXistence but asla tool that each can use to"' 2

'rindicate that they also lack the skills to directfor develop

L
vl hY . A
. . R

ﬂ}their interests or leisure time actiVities.d In this rega_d,,f
'fone indiVidual said-j_
”ﬂdo your own sort of hobbies, create yOur own way of doing

._.l
f~:?things to spend your‘

e e SR

=

: ‘ . N
. 5.- AT

\ A \. . .~.-':.,

enrich their livessand make it m re interesting.hl

*1A number of adult illiterates gave statements that'{__'

N

"to be able to read (and write), to

ree.time When responses are forth-77w

~nI could definitely read more, enjoy life (v01ce RETRREE,
raised), not want to die nor get as depressedliidytﬁ,rir-

Reading was seen as a
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Since a number of rlliterate adults gave the impression-

‘vhthat illiteracy sustains dependency, then it is not sur

prising,that.the state of happiness and being economically_:{fl

-stable depends; at least for4some people, on whether or nét

.an'individual is literate.'“This dependency might have been f

"lexaggerated by their possible desire to respond to questionsﬁ”

£ L

_'posed however, given the consistency of their responses,‘ghjgﬁﬁ

ﬂ?it is obvious that these people felt genuinely handicapped

%'Ug;wfl¥§3'fﬂg_1i,The illiterate adult's freedom to be mobile is curtaided in

::77';;'{fhf?ffmany ways by the absence of simple literacy skillsfurWhlle

t"

‘qxtravelling,.for example, it is a necessity to seek help

7f?:j{ffﬁ'7.:seeking and findinq assistance and still getting lost » Such

Zf'dependency.of situation is more pronounced when a person.‘vﬁi;ﬁf""

“i-}feels the'need to explain his/her feelings in statements

:f;}such as"3"You 11 feel'boring about bothering somebody else"':ﬁ"-'t '

H

"fﬁ“;Such curtailed independence, as expressed by another “35““”“'”

A
'”f_r;.",h"ﬁﬁgﬂf“ﬁffrom otherS'and in some cases even mildly harrass them by,,,f“" e

}

J

i

1

T'ﬂfindividual, is also reflecting the rela d experiences of

K

at sometime in their

:”Ul‘others from different communities who,1
'”:1ives, have to move away from home”to seek a job or to

3;fsimply shop

wnpaammimnk

713:»«-.; ,(;_

iRyt




”:Like iF T travels, goes around w1th no education, fﬂl"

:,'iﬂ"ﬂ ﬁ;,ffﬂ RS A going around 1ooking ‘at. signs and I don t know gg'fﬂ”ﬁ;:

':i"f:V - o B :what they re fer (for) or nothing., K 7;3 R S AP -
_,,‘ ‘ - r ) : . . I . o " e s e \ U . g B "."' . L e " L
TN i;v*f '}g Apart from travelling, there are numerous statements “'“:-“: o

given to the effect that the individual suffers in his day-f“”:ﬁﬁl‘:”

nt J.

.fﬁrgj;‘ﬁ_gf'.9ff to day 1anguage or communicatlons with illiteracy. For»]ggwr’
fﬁ o as agentS‘of change and w1thout such skills, it becomes
S '? ':i.more difficult to accommodate change.; This is pointed out
v by one respondent who observed {f;}ﬂ”f'{;z D .
Jﬁ 5 _mw};,;-.j':, ,fngou take (for example) 1f I'm at carpenter work or
BT ;“““‘“gft=;i15:u}something 1ike’ that, -the, old way" 11ke using- tapes S
I ..7= .“have/ gohe metric . 11ke, and I’ don't understand any-a“' .Y

S jfdygffgp_=th1ng abolut it. “on" (strongly expressed) there. are,
e T L logs! of) reasons you, know. like figuring ‘out” things '
'.Y:‘**‘;wj;”eﬁfjr;Agﬁumbers for- example) and you know you oould figure

D e b D &S A ST

o - “Tit outld lot ea51er.gj e
3 lfiﬂiﬁ"ﬁﬂ'}.ﬁ;“ffu‘f r4” ,ﬂ RUTIACY ',' . &A ‘
E ) The etatement,_"I'd know more (educatlon) frequentiy given'Wiﬁ'.
.fzﬁf:’d'iAiff:f?: but rarely quallfied any further, is open to any 1nter—¥r*~d"
£ i o . P . . . Ll "
A i

"'f' pretation, be it psychological, social or some combination o

of psycho sociaL domain. However, some of the the responses-zﬂ“‘p
. 4" ‘..'

H'figrowth in motivating people'to_work For example oneu
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read (pause) when I picks up‘something, see I don't feelftoo

good abéut working or nothing”.

Q.

BRI feeling of dependency with illiteracy is manifested

in social relationship .as well. From the data analysis,:

P e

!
: \ ' . . ‘0.
\E- the desire to foster. human relationships w1th for - example, o
ié R o Taas member of the OPPOSlte sex, seéms to be thWarted for one’ . - ” ”fTJEQQ

'?i' ‘ 5 o yOung man because he cannot write a letter to- her himself

e AT He thinks he has to call o others;to help. i“to read and R ;fil-fﬁ”
fgyl' write the things that I haVe to and T can‘t do now“." - '

T%f, < f, A housew1fe gives her explanation fdr her. feelings of ‘fg"” ?;.Lv
B A ) . ) .

i alienation from society in the following manner

h'l'f ) N . ‘ T

:% 3 'If I:wanted to move butside’. the house, ‘well I.pmean

« ' "1ike lots of times there! s-stuff going on that if

Co ' yéu. had more education, you (referring to inter-
viewer) know what they mears.(while talking or doing’’
.something) while I don't know. I don't: understand '

“g h ; . _ the meaning. of the words, no, I don't know. o
f% The dependency bbrn from little 1iteracystraining is M

) explained by another s feelings of incompetence 1n doing

T

:,simple household chores such as. ,"Math and looking after

‘me money and stuff 1ike that, T m a bit backwards. hif.I

could read, 1t would help me .in shops and in buying a few -

.groceries . L N ﬁi" -t,i/ o '.‘__ “‘;iﬁ‘{
4 One man.emphasized and managed to verbalize his'thoughts
AT o and 1mereSSions of the majority of illiterate adults who were
‘ i“ter"lewed--_ His . impreSSJ.dn seems‘:to be ‘that. 1iteracy skins'"'i‘
‘ - are seen as very important and they want the opportunity to "~
.sfl'l' : 1earn but at this stage in their lives, the skills of :Q €<T7 =

Bt ' e i
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‘ explained by one individual, for example, 1iteracy would

"combat boredom where & person "wouldn t haVe to sit around

‘.'be developed ' . :;.f P *f..‘t'

.adult illiterates would feel, andvlof course, be less o

_dependent if they possessed the skills of 11teracy. 1Thef'

:_'fndividual expresses herSelf in much the same vein as shefﬂfiﬂn
"states-",:__fﬁ'bqf: ﬁ jﬁ;yéfnfé

‘1'.3;
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] v - v . L ¢ ‘

9 ' ) . . [
5 '* L . 1 4 1 '
. . -- ’ ‘!
literacy would act as a pacifier for continuing and per-‘- ' u\”,ﬁ
Ao
. haps enjoying work more. He states that he would be "more T
. N > ‘ l

.at éase in fishing for a 1ifetime" For other citizens, as .

'
K

~half the time waiting for something to happen Another o

N

) PN ’ .

“It would be me company, as. a housewife,
.1t .would, be a past’ time. You take for
e sure a cooking book I can® t read it,

]

"This feeling explains how 1earning to read and write o

'
.

:would offer a. diversion from the humdrum of doing daily

domestic chores and where perhaps an excrting hobby could

. ,.-_
e . N, Y

There is ample evidenqg to support the contention that

J

: .'following statements, each from a d}fferent adult, repre-
) - sent a fraction of - the number given through the taped
K 'interviews-‘_: ' s o
. T wouldn t feel uneasy but be abie to'relax‘more."'
lr; . 'd never be embarrassed of never feel ashamed or -
R . : o : L S, v . '
'.*. I d be more confi t in myselfq : :
\ ‘d be able to do things ‘on’. me OWn.jz o -
T 'd simply feel better.;ﬁ?a:grujiﬂ”alj T )
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I wouldn't have to depend on others, . S e
'Q I'd know what I d be doing Aat work) . o f. - iiif.'
B wouldn t. need others to heip me. j_ o —f. f;_;:’ .

' :ﬁ;LAlthough such brief explanations for feeling dependent ?lﬁi}'“

.*“;fbecause of illiterady were readily forthcoming, there were,\v_1 '@‘”' | R

-analySis of the question.?»"Would there be a increase in

. as well a number of long detailed replies._ These replies .. .sf{mjxl.i...
Eindicate that the psychological and so-

,caused through illiteracy have al ost become a part of

_ because of illiteracy, there are many indications that the
-illiterate adult does not feel altogether economically

',”independentu_,In fact, it seems that the gist of the data

j'[your earning power if you could read and write better“?

: ~“'._'.c:ulminated in statements such as the fOllOWlng given by one

“Qilliterate adult

~'WWell, I wouldn t be beholden to somebody else. P

o . s,

:.To cook, wouldn t have to watch someone else,
’a;'that makes. me feel like a child ,;: PR

B “ _.«,.‘" \“.- -J..;,- T

T .
'L' A

. S

'fal inhibitions -.”:\_ -{‘{;iib

their lifestyle. Eor‘example, one individual states-'< L
I don £ know how to explain it Lo ya (yOu) but I T

think I” -‘would : feel a lot better if I cohld read and
write.  You. know I m gOing around now, 'I'm, more- or-.
less like a- dummy. You lét nie: n with different
“-people -and “that, doesn't do-your” ‘find: any good in
51 terms of being strong (prompted) mentally -

sl R
s Lo e :

Along With being soc1ally and psychologically inhibited

P

R

You‘d see’a chance to get ahead faster,.f”?
therefore, you d earn more money.;ﬁ_f.;zj

"',_,‘. . i S0
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. Another indiyidual expressesﬂbasically the_sane:idea but

. with more speoifioation in terns of jobs when hé,stateg;._..

»
°

TIf I could read and write, I a be handling
navigation an the boat with experience I .

b S

ST e ve“had offers of jObS I had to turn down because -
N -';jﬂn~fh;" LI ‘had no; learning.~ Now well- i€:T had learning,_,_a ‘
AN wa,1 .could. have a. bettér Jjob maybe. even .in an. office g
o ' L ' (prompted) doing blue print and reading. A

P

oL o -_;,The ultimate desire of most members of the work world is
‘1 not only experienced by an illiterate population but by a j

alarge proportion of any society. One adult illiterate,' R

el

R L e e S T ‘ . >' .4 '.'l'..r -- . - o R -
f I . T might 'be at. something (working) .on ‘me . ‘own 1ike.;téﬁf,
LR e e 1 -a-das: station, a:barber. shop. .It's- frustration
A R ylil,jwhen you caii’t read and write.’ You got to depend
Ty o S om others for eVerything. U

ﬂ-Because of their expressed desires and uninhibited

;'loral expreSSLOns to be independent rela\EG-and knowledge-

Jﬂ;=‘. B ﬂ:}ﬂ:7:?able about the world of business and transportation, it 1s
”TQLA‘ ”_':ﬁﬂ-:f'fnot surprising that the qajority of people spoke so freely

ﬂt.ally and as well, the rest of society. Subsequently, when

th

\“ﬁiff 'Ticgiven an opportunity to seék someihing 1ike literacy, suc

.

L got now 1'd have .more - money. sure.: R ;:-ﬂff:ff, L
?Z:W'Relatedly, one adult illiterate explains how he Has felt o

;f; ;”‘“Q};f““ _for example, states his desire for independenCe as follows."; a75

“:’f'fabout a topic that obviously deeply concerns them, person-'f5 '

nnféi‘people give the impressiOn that.t\ey are prepared to go tO'iET;F"Vr

PR NI ST




.'extreme lengths“to get it. EVen though the people inter— , ﬁ: ;21
. viewéd have’ lived with all Of the problems created by N .iﬁ- ih
' h:illiteracy, they are'stidl capable, perhaps better than ,:. 1 ; ‘f? N

Smost of the literate population, of making some accurate

-?observations of a difestyle with literacy skills._ e

[T

In an attempt to balance some of the perceived dis--x'

.

H":j*:-‘advantages given by the adult illiterates, observations:?;’biﬁ‘“L

e

53;fiﬁ;were made dealing with the apparent.reality of’ their life-;ﬂff.7*5*’7

Z;,;ig*'styles and the fact that these people have succeeded to “gffLiTJ‘l'ﬁ
:&l_}filf:h,dihrﬁwrestle a‘comfontable and satisfying liV1ng Indeed, many N
éljf'h:.T_f'_h:g"haVe managed to live competent.and effective lives despite
‘ ."flji}iﬂ;their many drawbacks. Maybe these setbacks were only actiﬁg .

) o 'as catalysts for,each 1ndividual to work‘that extra littlé
E ;}::'.} .'":5bit harder to prove himself/herself, to be, as one - person -

hfstates.‘."as good as anybody else" : However, despite this

e U .;ﬂfi~; succe%s, they’still feel keenly the stigma of being

"

55Jilliteréte.in a large soc1ety which 1ncreasingly values.:
.5:€-;-; ;tiﬂg{fﬂiiteracy A number of these peopée have developed skills ﬂ?ﬁfﬁ;kckJ-.-‘J;
Do q:jﬂﬁi“{;throuqhout their rives wthh allowed for their employ-”- 1
f;:”ﬁf f;%119* ' ability and thereby sustained themselves and their families.éji;f’

For example, one respondent proudly proclaimed ’jﬁéjufyﬁ'

. . . . N e
Lo L e . ‘ o e v
.o, . |‘ ?

I ve never seen a day without work Worked .;~'*~‘ T
'f-as a’ carpenter in Labrador City"for 8 —-lO years, Satihoe ‘
.’ fished'for; tlie best part of me.life.while at thé.,. -~ ! "
- sameqtime worked w1th Bowaters for about 20 years..-'

RS

' \_'v.- S '.\,_ :' R .1 ‘., RS
) L T T : 2 .
: Self-efficacy, despite illiteracy, becomes ev1dent with h.

Lt

[ER AL

statements to the effect that each individual s coping skills
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',became almost 1ndispensable. Skills, such as- handicrafts

of any calibre for: example, only need to be displayed and/or:_z.

\.'

7o 31”'. 'orally explained in order for another to replicate.' Thu37f“:. -f?‘.ﬂxﬁ'

'f'iknow1ng how to read and write was not essential for people'¢

w7 f'gi;t sto produce material goods.. This lS explained in the
P e N i L
" ' ggfollowing manner by one 1111terate adult who is well known:?:ﬁ Voot

_Qﬁ?do 1tfjust 1ike that stuff s
’ ‘T{never seen it done before.

. '-.” L. B ~'."..-. . . . -'.\ '.,“.." . :. . . ... .-\. : . , '_..

"f'f:f“r:17The economic well being and the subsequent healthy

;izj“ :hbfnzof f?syéﬁéﬁogical state of the illiterate adult lS explained in V

. za variety of wa st A few suggest that lf it were necessary
) 4nto survzve, rea 1ng and writing, ]ust like anything else,f?i*"” L

L .'would have been self-taught. One individual explained how :
: ”gfhe managed to s rvive in the work world \'i¥3VTIF'5y];ﬁ'* '
3 : 1 learned a lot on me’ own you know. Trained me N |
. K -ff,ownself in‘ithe . 1umberwoods ‘4nd: at carpenter. worki., .- oL |
- .o 7Y iv I havel operated me own. 1ong11ner for 10 years now. . Mo T
R o '.1Qﬁ~¥.%§,.£We11, the money is. good. Co : R T L ’
’, e : . : , r_, ] ,:-' - ' o N

@j.ﬁf_‘"in;fﬁjl'fFor those indiv1duals who believe that other people are no.h'

3 f 5’ijsmarter than they are; a fair number expressed feelings . %
;jffi':ﬁ;_?fiyf;similar to the respondent who saia "I think\we can do it
j, | ;; : ;L?E(learn to read and write) iffﬂe mind to try" -V”_jfff'ff,;
; .ﬁ" ‘qi The positive attitudes of soje adult illiterates is

T A;demonstrated by their perseverance and persistent ability
RN ;?;ﬁ?? to try~to overoome any obstacle.; To that effect some;113W14
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illiterate adults attempted to transfer how 1t feels to

“..

cal v:.ew :|.s as follows-‘

= S I feel that you: should n_ever give up anything BRER
T T regardless of anything.'_. You. got o try aFd. ATt
whether you. makes it or not.__ PR .

attempts and eventual successes Of avoiding any financia,l

\ :

compensation easily expresses the extent of the:.r indepen-

who revealed et T Lo

U

. e T T -
B s Lt e f R
o
v

SIN o A'nywa'.y, I never’ went to the welfare t get
" .neo:help: (prompted) never went to the overnment
RSP for anythimg : BN S :

: : o :"'-" AlQng with :.he independence which the a‘dult population

accept a challenge né matter what the cost One philosophi-'

:;'. dence despite illiteracy It is expressed by one individual"'“":

L PR

. ' interviewed exhibited, ,there were haidships associated with R

1 . Pt PRI . that pride which gave another distinct 1mpression which

..

T could be 1ooked upon as’ a criticism of soc:.ety s present

Q.

social ass:.stance and unemployment policies.'. Eor:example_,

one woman states.

L never knowed what an unemployment cheque was. .
, - T ‘never: ever ‘had ‘much money me. maid - had to work
day and night to get e living._, Ll et

A ;s
1,

i1 Oy

Despite illlteracy there is ample evidence that some

of these people are also active in business and social

Home Owners and Registered Ret«irement Saving Plans, for

!'.‘

w ventures.' They are aWare of the uses and benefits of buying.;i_
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ekample; Some are involved in business transactions such as Lo
, buying and selling land Others .are able to conduct a11 of X ﬁ-f-i
‘the household and social transactions such_as ordering e
Q{.,;.;iiigﬂy.'”f'clothes from catalogues.; One woman who studied at a Grade B if

L f_:2 level with the use ‘of: the Royal Reader states..-b

.«.,-;.~:u O SRR

a.3'I can write a. letter you know, but I mighten L
—gpli_(might not) be able. to-spell.all, ‘the’ 'words” right

Zw:jand when' I\want to send after’ anything to Eatons
;j“or Simpsons, I’ alwayslsehd after it meself.3»

Jkeeps it up you know.ﬂfph; R s

i

'.'V';There is also evidence that suggests that some 'Q‘:'Lﬁ"

.'.LA l : -\
I;illiterate adults can function in soeiety as effectively

%J;"ij :'“figh’as any literate person.; Some illiterate adults also learn

'iwefin#:;ﬁ:%ff'}:to be Just as independent as literate adults. In matters L
| tv%" “i;such as dieting and understanding the implications of such T{]?fikh;‘
' 'tit seems that the illiterate adult is just as active as.f' L
'%ﬁji;7a"<iif;f€j,others.; One woman, for example,aattests t;"sUCh matters .
; | ..';jidealing with het. health by stating 'l"I watches me diet-;;,“j?f“J.fh

ﬁﬁl have a diet plan and I try to keep down".: Most llllte-AiT;

n:y;rate adults feel that they have much to contribute to the'a '

. N L
B ';community where they 1ive.f They are zealous church
i3 j{supporters and church goers and are active in fund raising

ﬁ?lQexpeditions for anything that is needed in the schools of -
“community.f All of these activities give them satisfying
"'ufsocial status in the community. Illiteracy, for example,

‘ﬂfdoes not prevent.one woman from social participation in

'Lrlf“activities-'
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; o ‘I goes to bingo four times a week goes'-to B R
R S o church fairs and bake sales. R RIS
- Throughout the data collectlon as well, there were : ; }

some indications that strong fam:.ly ties exist despite C
. illiteracy. For .example, this pri.de :.s shown by 2 man s
,."statement made before in an earlier section Hof the |

' ‘-,"'_chapter about how his father who couldn t read or write, PR

":'.,_"knew every hymn 1n the.hymnbook" . Another 1ndividua1

.;Zfrom a Very large family"states-?'- X "Well, now me mother she s

3 ""-;'-"';a very smart lady ‘She reared us up a11 alone 'cause J -

Aqf'rfather Was dead' . eh“' Along the same trend of thought

another :Lndivn.dual emphasiZed his numerous feats wh.ich seem. A

_'to render him independent despite :Llliteracy He states-' ,‘ '
Cee ) 'iI can do a11 the rest 1ike cash me- OWn cheques, L
B TR :;drive ‘mé.. own car,’ read. mést- of me; personal mail oo
T et Texceptd the odd .stuff - that I dOn t understand - '
R ’,..'then I ask someone‘.' T B TIST T

‘.

R

Sl

:‘"‘7'," In summary, the verbalizations of most of the 5{‘ o

.‘.'i. " I

R

'. } Lo e i "literate adults seem to 1ndicate that one should not
f - as: uxm that 1lliteracy means stupidity. . i ij". T

‘; It seens. that. the’ skills of literacy are, needed more . SR

g on a psychological domain than in ractual,ly do:.ng things 1n

society. _ For some, their well-be:l.ng is sub]ected to "‘._":; .-"

AR A S LAt
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'-skills.' His desire is explained in this way-'
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) fliterate. Being aware of these matters, as indeed the adult
-J.lliterates are, necessitates the population to want to

" change’ to meet the demands of society and that- ‘me ans for

'them to become literate. N .

a ...,‘-

-A

:"-'illiterate adults felt needs to be literate. _ The felt need,

.expressed as desires for the future, are all coupled with j-"_."
':'_'-the illa.terate a;ult's expressed desif’e for literacy skills.'ﬂ. -":,:
'.ﬂ.-'..In terms of future prospects,' it\a igw not ‘stbrprising that most
".'“-.,.-'of the adult illiterates wo@l'd seek a - more challenging '

addition to their field of work JFor example, a. long-—liner

fisherman, who had worked at the same ]Ob for several years,

with a relative degree of success, aspires to becoming more

= _:',knowledge'able about chart reading and other navigational

. ‘(1 : . . '- e et Lo ”
Definite ly help me- in moving ahead in 1ife from S
‘one‘:;job in’fishing to a better one. .Well, I can.
7. see meself doing-lots of things like' the, charts
'and modern equ«ipment such as. radars. Co NI

..k

Another individuak aspires to.a similar goal but one that

.'lis also coupled with a feeling of security in the quality of

\

ol work output He stated that with literacy skills, he would ,

s '-"":"have a better chance of getting ahead in work It s bad s

This section on the Promise of Literacy aentered on the

«

e

.-.f':when you don i know what to i:,ouch“"0
-~ - ol st e e



-\

e o 5 R T .‘~¢ . -‘.‘,‘y
gigWell, everything is getting different It's not
o~ like .1t was one- time,  Well, ‘now -you almOSt got
B 1Y change, and I think there 1s. ‘moxe of: a demand

. -lfor reading.,_; Rt T T U '

. KO B . . ‘ ot L
B ke e S B ek L D TPV

b L :that future happiness would result from learning to read ﬁf}iff

e T A e T S Ty T e S SR oo :
' oy i
. ¢ . 3

e LK. number ,of - statements by illiterate adults point to a, - ’

'[_feeling that 1iteracy skills would provide some needed ﬂ,][ ;3'.5:?:\Lﬂuf?

reassurance about the-future., For example, one adult‘ ﬁ“-f’ﬁf:infj

i .:.“; . A‘.'{stated "I d feel more relaxed" while a second statés.'_:-f'.

J"when things come up, I d understand it better, 1ike what "T

:{fwmiqht happen in the future° I d be able to go along\much

1happiér":- Along the same lines, another_illiterate adult ’{_j*

{513};;ﬁu;q,_@ﬁspeculates.n

.‘.‘_.

;@;,I don t suppose thinqs will'get any worse in the

'~cfuture., You'don't: know but I hope rot’. anyway.
+I'd.feel “better for ‘the, next 10+ years AT could
rbe fittéd. into-a- program to teach me’ how to read
and write..' . T T

'.Another individual offers a realistic view of our

t ' K Y

changing society by commenting.,g.;tfn

'ngedﬁThe expressed'view of another llliterate adult comple-“

'-[;ments this View of soc1etal change and points to the subei'-;'m'",';'

iy

' h;}\:: ‘Y_'sequent realistic demands of such changes.. It is evidentf

'rand write because, as that person relates"'fﬁ»ﬁj;,R{fr"?ZQ'
L . ; N .\,' -'1,' , ..,'_.g ‘ 'F:'f -
ifThe world is getting more difficult than ever. K i,f{ﬁwjf:f"
. For. example, this what’ they call the; metric PRI TR LRI
ﬁ“system, ;you could’'read better in. that. I want

'unto understand and learn about that .Jx

- ;}Combined with_indiv1dual S.’awareness of;a changing




A o

2y ooy bea W S

“

;-Js<'3ciety, the llliterate adult also believes that gaininq

R A
" knowledge is essential for future plans, and they seem to A
' -f_‘_-,',_.be saying that being able to read and write would sufflce Conel
".to prov:.de thaE knowledge.; One person claimed k ' : .
. °"_ : f'.::_':Well if you re 1istening to news, you know'-'-’gil_‘,
e ":,:what s.going" tQ_ happen, yOu d: understand At Lo
s . ~better and, then Yo know what to” aim for in:_;"- R
'-‘;.::the future.-.__ S . e ;

,The ;regponse by 'another il literate adul't seems 'to :Lndi—g-.‘

i cate that learninq to read and write would be much. nTore than
f?w.;- a conveniénce for the future or” as simply a means for happi- "" .

ness and independence but as a crutch to insure mental growth

and stability- " SRR

VA i e e ‘." 3 ' .

ST \ Well, it would help ‘me out you know and me mlnd SR
e S e .'.;'out abit. too. I'4d love to -read,” ‘eh! Sometimes TR,
'perhaps I .¢an!t do nothing, and’ I.'@" be. able. to.-
LT T et - Yread I'd ‘pass | the' time away better» ' I'd not L
el o Have!” to depend. on others to . cash. me. cheques orl ST T
R S s '-"'-'.l'~dr1.ve me around I would do for meself AR T et

N R

T T TN L.
N . G

<

-,data. It expresses the obvidus divers:.ty in the attitudes:'j.:";f;,

4 - . P, ca K . L , oL S Y et e
R o — > oS T L S
v IR _":‘”?'.;_»_‘:‘ Cit, VTl i .. et . > e D i g

= i T - »
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Thelr comments illustrate the complexity of the issues

1 N

involved as they relate to :.ndividUal adjustmentsu in thei.r
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 Discisston -Aﬁd.'-‘:mp i-ica't;ong “$Erthe Results ¢

D Yol e I e LT e ST e et
v . L. L L .. RS . et s ';.‘. D . . ',: R v"
. o [ EROA I N [ . .

""‘communities of New-

- .

40, =

foundland a'd Labrador by investi aécing&their familial, Lo
nd ,,9 S

s

' personal and motivational characteristifcs..- Selected inde-':f'- 3

‘ . : pendent variables were analyzed, both quantitatively and
o analys'is was also conducted on those adult illiterates who

¢

"'-'i ind '. te'd a willingness to participate in a literacy

:‘_training,_program with those who did not.;. Independent
o : variables such as age, sex, marital status, 10cue bf control

-': :ﬁ- _ and self—concept were examined as possible correlates of

illiteracy.. Many of the themes, findings and expressed

attitudes that arose could not be dealt wit '\?quantitatively o

RS ;»but had to be covered qualitatively in a separate section. S

The remainder of this. chapter will contain a discussion '

of the, findings and their relatd.onsh;.ps t?o current assumptions,-?""'_-“11":.;""-,‘ P,‘,

v --/about the nature of adult illitsracy and the characterisths

‘5

. of adult illiterates. ,.It will also describe any ifnplications
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'.standably were more 1ike1y to%pe married than single because « -

':appear that the younger an adult illiterate is the more_

fBintzen (1966) and,Davis and Slobodian (1967) tends to 1end ;

'to participate in a literacy training program.

Rl el e e &
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T

for the’ nature and design oﬁ adult literacy training programs
for individuals similar to those in. this study.'

' The results of this research.regarding age'reuealed that
the 1argest number of adult illiterates 1nterviewed were male

and’ were found to be in the middle age group ‘and under—”

of- that age factor.: As mentioned in the beginning of

':fChapter 4, these results appear to be related to a number of :ﬁ.?"

1meactors, notably the Province s historical and cultural

'“TT?traditions.

As wellﬁhthe empirical evidence supplied by

further support for the fact that one would more likely

jfind a largér number of males than females who are:. func—a"

tionally illiterate.

Chapter 4 in this study spowed that there is a signifi—_

) ok

"Cant relationship between age .and the expressed willingness

It would

L -
o

‘-‘ikely he/she is to become involved in a’ literacy training

';}program.

'”'tend to learn more quickly %han 'd Older adults. HDweVe ;
.tthe findings as. reported in chap

: the individuals ‘40 the study beli ,f

This evidence tends to_lend supportifor the work

' f of Lowe (1975) who noted that you ger people are more likely

ifficult to c0mpete and

{-v

f

'/squest that“most of

.l.’

/gfthat age was not an

l
N
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“v'vational and experiential advantages.

.;;with age.“
'{filliterates, with appropriate programs, are motivated to

' partioipate.;,u"»f'-;'Fl-ﬁj'a.tﬁr;?”“3_'“ffhﬂ;:f

.,number becomes even greater.g

':Jtpeir working 1ives.

@;fishermen and/or labourers, who remained in their occu—

béﬁjob opportunities were scarce.;

-L;ocdupations such as carpentry, the adult illitera¢es could

.." ’ ‘ : B ;.55.

‘may suggest that the middle and older adult illiterates

"were most appropriate because . of certain assumed moti--

This.apparent contras

) diction between this qualitative data ahdﬂthe quantitative

e
°

' ,results leads one to speculate that maybe the: older people

'may not partiCipate ‘in. literacy programs as currently r'f1§7gf“

"

-f,offered because such programs are not seen to be sufficiently

Certainly,.it may suggest thatnolder adult

L 3 v oo

.

The majority of adult illiterates‘classified them-'t.

......

selves as.domestic workers._ However, when the fishing

'findustry is generalized to encompass every type of fishing

'}such as small boat or inshore fisherman, longhliner fisher-f‘

v

_man, long-liner owner and/or captain or even labourers, the

It is also interesting that

”’rthe highest number of adult 1111terates who were 1nterviewed

L .o
. N .

‘tfor thls study remained in the same occupation for most of

8

It would appear that the majority of

= 1_.

ffpation for most‘of their lives, did so because of their

e

’-?need to support their families 1n a community where alternate v

‘»4

Im”fishing, as w1th other ““ ']@:ﬁiff

:.g
. l
o
?4
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f, unemployment insurance benefits.. It Was speculated by the
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- in:such instances, €he value of the'same amount'of work |

rarely changed;_ alaries, for example, did not 1ncrease by
number of years of xperience. Then~again, since the~majorityn

of adult illiterates, such-as a carpentef, reported that they

.were Self—taught and have held the same occupation for most
,' of their working 1ives, the fact that they did not receive

higher wages for their demonstrated skills is consistent with_ﬂﬁjf{;;}ﬂ;ﬂ

Newfoundland's occupational tradition..;

.,-,*,

: With regard to the socio-economic co!aitions of the‘
adult illiterates, this study revealed that the highest

number Were unemployed and had, as their source of incdme,d.ﬂ'*l

researcher that the 1ack of winter seasonal employment mayj'f;",.“
have been a precipitating factor since this study was con-u
a ducted during£~inter.; In terms of the source of thear H.
spouse s income, the highest number oﬁ-adult illiterates :Lf:» "f?;gdnf},
in this study reported that their spouses were not receivingf;fw*;hif
any income and were depending on other family members for'.ff
- economic support., In this regard, the researcher speculateduibbfﬂﬁb
that most of this number would be females and in line with e

the PrOVince s cultural and historical tradition concerningadh' .

the distribution of labour for income, the resglLS;should

not be surprising. The next highest perce tagf of the
I .

spouses were receiving unemployment insurance benefits ng“"

while the smallest percent were receivinq some type of long—fﬂ

-.a-

term or short—term social assistance or|old age security

Less than one fifth of the spouses‘were.working at the time
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e ce T < fof the interview, and it would be realistic to assume that

1

“e '.a proportion of that w0rking population were.males. ;ﬁ

——

i ) this case, as before, the Province s occupational trends
l ‘ | o o » ° . .

' Lo . seem tq be- manifested.

‘t;\; ;: ' - In terms of the approximate annual family income,;tﬁ%'.ff'

.greatest number of people reported that their family

;treceived between $11 000 and $15 000 per year.; Considering

':Lthe fact s Wellf

~'ﬁ'wgincoma recipients, such earnings do no_“appear unrealistic

To the effect of the above, there was no indication

“ 1-.

T:that adult illiterates tend to be unable to adapt to

“j‘h‘;\ N changing requirements for employment as Gillette 41972),

,,that most of the families have two i_?f%ﬁdﬁf

1 Lewis (1953) and Mullen (197~1) maintained

*In fact, as. one i

. individual stated in Chapter 5,

N

'”I ve never seen a day\with-ff

.fout work

;'Yéjp“."..'fﬁ.”. 10 years, fished for the best part.of me 1ife while at the,_r

€y

.,‘. LI

) *}results of., the research into’ family size revealed that

ﬂf;glfﬁjﬁbflzllj Vﬂmost of the adult illiterates had fairly 1arge families

¥

four or more children.f Such evidence again seems typical

w i

e Sk
l'mic security and subsistehce, particularly in fishing and

r."

ﬂﬁof formal schooling, while out of that percentage a fairly

: wOrked as a carpenter in Labrador City for 8 ']

L i;same time worked with Bowater for about 20 years" 1_The.;:5'

'gof most rural Newfoundland families where a family s econo—~'

'ifarming, frequently depended on having more family members ";

large proportion reported having qompleted Grade 3 or 1ess,\-j-_'-f""~

SLorih PR
e ——— e e+ e et s
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. high number said that they had Grade l or less Or even none

‘at’ all While 60 percent reported having completed betweeni

Grades 4 and 8 1eve1 of schooling, greater than one- third

" of that proportion said that they had completed Grade 4 ora ; "f}?ifi
'?; . 5{ These grades, which were reported by the adult illiter— :;.‘.;: .
'ﬁé- :i_ates themselves were, in -some. cases, derived in conjunctionpj
SR ‘. )n”ﬂyﬁwith the researcher 5 inferred grades from the curriculum "

;f:i ) ”1ff3exist1ng at that time.s The results Qf the Test ofwadult’i”m

;iﬁr ::Basic Education (TABE) proved interesting, particularly, aséfilfi%h

i;ﬁ , “*{they revealed significantly loWer grade equiValencies in Axi_.

;??ﬁ x”jfhe same grade classiffSations. It was discovered fromhthe;" i
;}f-? . , ”:CTABE that the highest proportion (78%) were at the Grade 3 "
iﬁé'" T'_ .;aélevel of less with almost three-quarters of the total -

Jf'iﬁt -.ipopulation interviewed scoring below Grade 3 It would ‘:'_VW;:ﬁ; ;i[.

":appear that sudh results lend support to the assumption of

5;fsuch writers ‘as’ Lewis (1953, p. 10) wﬁo stated, among

‘ .‘,\v

'wi'gg . -*ilu#g.‘other things, that adult illiterates.“have not progressed
: T ”1lbeyond the level reached at the end of their schOoling or

JQJthey have even regressed" However, despite such tenable

hﬁ'33:assumptions'theipresent researcher feels that such'an "ff‘ . .
I.._ " .:' - toe ‘ M 1 ‘(\ - '.‘ ) N .. .'-".‘ . . : ) _:"\'
'i?;assumption Stlll does not have enough empirical supTort tahfﬁjff“'

~-

"QL” ﬂjfﬁd,be conclusive, particularly because of the inferred educa-ﬁ),%:hT*'d

“Jifgtional grade agreed upon by the[:;'

'}mand the researcher., There was difficulty in offerin ,an

' gappropriate grade as’. well because a fair proportion of these 9“;5””

““{adult illiterates reported rarely receiving a full ac demic . S
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Chapter 5, some of the adult illiteratss did not have a, t L '.*i:‘hi;;.
' teacher for the full academic school year and in situations, S

E where there were. one, a fairly large number reported Fhat '

N they did hot’ attend for the full year because of the o

following reasons-' o G : o e
fé .'-Jll ;They needed to go to- work and help support their L

i 7}?famili,s.,liﬂ”¥:f?’7'

'ﬁgThey quit school notably QEmales, because their‘f,;

help was needed at home.,ﬁflff-wr"'ﬁ"h'ﬂ“

The questionﬁregarding the parent's educational level _

:jdoes not seem reliabﬁe as is outlined in Chapter 4 and the

results re orted do not appear accurate enough to predict

fe .

whether or not illiteracy begets illiteracy.: To that extent,

;* —:7]4 the results do not refute nor lend support to the supposition

made by Lanning (1966)<that "the twin tragedies of illiteraqy

- \

;.pj?*f‘ |and dependency are often passed on from generation to&gener—t

ation" a It is conceivable, however,,that for those aduIt

‘,\‘

illiterates who attended school for indefinite periods of

there is no habit of reading to imitate in the family or no ff}lf

'lﬁg?‘- reading matter}in the home.y'{'{fﬂfj.i'lw

L

%

E

t

1

Lo o T AN
-iffsksnln;ffxi time there is some support for Lewis s (19747 belief that n-pp B

1

! The results of this study comparing adult illiterates

|

' '~fwho indicated a willingness to participate 1n Adult Literacy

. Training (ALT) programs with those who did not, as-outlined

.di) ’in chapter 5, provided for'some interesting data particu-’“-

-:i larly in view of the findings of other writers. The results
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\{ ::f~ of the CHI sguare. analysis in this study shows that there
" .fis no significant association between exprbssed willingness
Cto participate in ALT and whether the adult illiterate is .
'married or: single (widOWed, separated or. divorced) o
o Further results of the chi-square test of significancé
J‘ibetween each variable and expressed willipgness to partici—u
"U_:pate in .an. adult literacy training (ALT) program revealed .

‘7i~y4aﬁfﬁégf?§no significant relationship betWeen..,mlsz{.{\fa"fﬁ?ﬁ

D]

DA . .." . - RN WL
g-source of“income an?,expresse willingness td o

2 ) number of children and expressed willingness!to

N L participate in ALT :.ﬁﬁkf' : i Y
| 3 "ﬂd.f number of dependents and expressed willingness tom ,*c;.
‘ R ‘i;ig‘gparticipate in. ALT. ' ‘, ,‘-“ ‘; SRR L

f’Zu"salary and expressed willinqness to participate ?m””

1fﬁi ‘ ;f j_:~ ‘v;; s I;»Q‘;:-‘fn_.ﬁ-"
- .5.'{number of income recipients and efoessed Willing_ fflf

':ﬂ7:;5?3’n1,* o fness to participate in ALT'

breported education level and expressed willingness_gf

3Ti to participate in ALT-'~

Such results seem to differ‘substantially from the

arguments promoted by such writers as LOWer (1975) and

Dutton ( 19 67) .
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.there are prominent differences betWeen the socio-economic
status and eduoational attainment characteristics of adult
:illiterates who participate in adult education and those

who do not.g "He - maintained that statistical inquiries have.,

SR A s bt L

ffrevealed that participation,‘especially in more formal

i

_i&ducational activities, is a middle class phenomenon. VHe_J 'xw.g",ii';f"

'

ffxfurther states that the more significant éact is that” 5?1'

'A positive correlation generally exists between Sy
- the. inclination to: participate -and the previOUS_y:“w R

?level of educationa- attainment.:m- SR

L e D "(Lowe.,lsvs pp 4o 41)

. '?Earlier empirical evidence regarding the socio—economic
'cstatus of adult illiterates seems to differ from the fesults'

- o . Al

of this study. For example, Natter (1941 in Dutton,_1967,;‘fji“¢?

L i i

‘G:p. 19) concluded frOm his study that "the higher the socia1.7

'.Q[status, the greater is the participation in formal organi—fﬁlw

*szations"

Such differences in the findings of this—study and

5fithose of Dutton (1967) and Lower (1975) regarding thel'”f-ﬂ .

'".,attributes, motivations and conseqpences of adult illiteracy

,may suggest that researchers need to_be more cognizant of

.'f@the economic, social and personal hisiories'of adult

f"f?'illiterates prior to making any assumptions.g.i7ﬂf;7

"4fff¥ff The results of this study, however, do provide empirical

:r;'support for some of Dutton s (1965) research' ,The results
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."participatelih a Jiteracyftraining:program and_the-age of

the -adult illiteratef It seems that'the-inclination to
'participate increased among the late 20's to 40 year olds. . f‘fﬁﬁt A

;?T. S f . while a drop in partic1pation occurred .as the 60's. were -

-approached j TheSe findings tended to: support %hose of - 'f "ﬂnyf

«

Dutton (1965) except her results further revealed that the, . f*'

;participation age differed betWeen older male and female

-3

P Co A L
,,Qadult illfterates.: .She revealed that so'e studies showed

‘“rthat there was an erratf% drop”ihQ?partiwiPation for the

t

f age and older, therej

B3

& males but for the females, 75'yeari‘

wn participation (Maydb 1951 Tf:“"

‘i{fwas rather a‘sharp rise

';:fﬁputton,} 9679. The results of the chi-square analyais“I
"i”regarding the sex of the adult illiterates in thlS study.

?ﬂﬂi ;-R. fxzzifiand their expreSsed w111ingness to participate\in ALT pro—{
| ':f_yigrams, however,'revealed no significant relationship.{’Suchh“

5{', - ﬂ R results (p. 20) suggests that this particular question

ﬁ'ﬁ”might very well need further research.; It is also entirely

'f'r}possible that this study failed to show significant_results -{513‘7'::

v

S R
e mT

-

h:regarding sex and pa Cipation because 1t de;\t‘With ‘a ;;3
d/i },In addition, EURAS

P ST AP 'k -\'_,.;"' ’
T[J,‘._‘,_-wi_jﬂgwas not an experimental study and the researcher had very :

RS PR ,~.

'Vifvery small pOPU1ati° f adu1tn111iterates.

) fﬁflittle control over the number of males and females inter-.”.

f;ﬁviewed‘_ Maybe a more experimental study with more dbntrol

:fiover the variable of sex might have afforded morefcon-f~'“d”

.\-..-'

IE;Sistent iindings with other writers.; It would seem, asd

V,gfwell, that the theory advocated by Lowenthal (1976) and

3fout1ined in Chapter 2 regarding’"commitment to survival or
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L - 3 fseifsprotectiveness“ across'the life“course, has_somejfoun-

.L ‘dation.V_Accofding'to,her, men;more“so.than'women'ireimore:

X . “1ike1y to "ease through.life‘withZminimumfinvolyementf;'

. This study revealed*that thefsélféconcept and ideal"

t.? o -self-concept of adult illiterates is quite positive. ‘There.
iff : f" .;was very little-discrepancy discovered between these two
,}:_}'l "components which seems to suggest normal adjustmeht accordingk;}i;"'i
‘1;?{; f A':fw,to the assumptions behindlthe author 5. use of their:instru: ;
E;?hl;'% Lment dIt is interesting as well that_this hi'h self concept tf:
i '_is not eroded Jespite: the fa‘ct that- when conf;onted with L
i;g?;;}% ’Hitasks related to schoolihg,'some o tﬁé@fﬁééd?#éﬂqééé??bé,f~
fﬁ;;?fyﬂ ,ﬁ¥themse1ves in derogatory terms such as “Oh I am to stund“"w
-iﬁfﬁﬁl' d3“;jNewfoundland;colloquel term.for having limited academic {:5?
;ifd,f' ‘}AabllltY) - When the tests\of significance were conducted .
iq_~ f:{if;rﬂiﬂ?:between the components of self-perception, self;conCeptbﬂﬂ.
;{;ff;\h.f' -. ”E:and ideal self-concept and expressed willingness to partici—
i;;?-; o Lihfﬁpate in an Adult Literacy Training program,-it failed to -
7%'1; h : .5',show any significaht relationship., Such results seem to-
f%;ﬁi jﬂi ";;:aiffer from Boyce s (1970) study which showed a significantifr-""
ti”“; f?i 7self~concept relationship between participants and non—?-
':5;2;‘ *:' poarticipants in an Adult Basic Education lABE) course atJﬁ;:k
fﬁi‘: in "the time of pre testing.: This differencei'howeVer, was |
Iﬁ :y; ) :*not evident'at the time of the post;test.it_

Despite such findings, mOSt studies seem to indicate”"

‘{ For example, Lewisf
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. there .are- con51derab1e differences Within the grOup as a.

‘éiﬁbelieve that they themse Ves hav f

'”ijevents and personal circumstances.k They feel that they

'7ﬂ-They may feel less stigmatized and 1ess inclined to leave

' ,{resist participation in ‘a 1ite?
'? the. other hand those with an ex ernal locus of control,

h@;significantly lower number in this research, are seen to

'f,“ﬁcase, and if'researchers such as Coy (1975), Dean (1980),.

and Lowe (1975) stressed that adult illiterates tend to lack:

. I
:Arelationship between the locus of control concept and

ffprogram. This means that the adult illiterates in this

'jfstudy, who have an internal 10cus of control consequently

Zwbe individuals who feel that their 23 fe event'
3 'circumstances are determined by forcej
«éjside their influence.f Such individualsf
'} ﬁthat they are victims of circumstances or, as Strickland

.(1965) notes,;lack feelingsA

?:jDua (1970), Gllbert (1976), Joe (1971) and Phares (1978)ﬁ;"

‘164

1

self-confidence ,In contrast this study suggests that

whole. . .ﬂ”‘.- ST u-'-: L N

This research r&veals that there is a significant

jhexpressed Willingness to participate in a literacy training Tﬁ,f

' [ERER
v . l . . \.'.7

,1.-

some control over 1ife

Hﬂthemselves can exert some change and influence their'lives. i’“*

things to chance and as ‘a result may be less likely to

cy training PrOgram.:?pﬁT.f

Aor persohal

q . -

and conditiOns out-'f'

in fact feel

RY

f-personal control and under—ﬂﬁ

:standing of the events that happen to them. If such is the A




&
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Hliteracy training programs are- externally oriented

- with locus<of control and none with self concept with

regard to participation in 11teracy training programs. Such
:ev1dence would lead ‘one: to question.whether or not those
'?statements by researchers such as Coy (1975), Joe (1971),
:ﬁﬁand Phares"

'“jself-COncepts or low self esteem, may.not be the case with

L & S IR wt
3,gcu1ar kind of life style and their feelings of‘self wo?th

L e s e S e et R
' N G e T

e e ey o et et m e i e T DT
R . Lo , - . . . Lo A

':ﬁﬁfmay not be dissimilar to their literate compatrioés who
<'”ialso live in their community._ In other words, there does
’fnot appear to be a pronounced difference in life styles"
”fbetween illiterate adults and those who attended school

Lfﬁilonger. Not only their life styles but alSo their ways of

“gfmaking a: living (fishing, for example),

'as thos[

individuals. )

P

'1

ThlS study revealed that a distinct difference exists'ff

’l

R .

(1976) that adult illiterates tend to have low[~

"

in such communities

under study, rarely dlffer. Both groups fish

l,t;because {hat is what the economy provides.: ConseqUently,_x”...w\

.,.

vﬂlife styles and economic»pursuits tend to show that éaploy~.5"”’

Such results would also tend to reflect that
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with camplex economies and where employment requires\more "
i . ‘}Qer“;‘ sophisticated technical skills.-xj .

Every adult illiterate intervieWed felt that illiteracy

'3;'\’.L§:”ff o presented barriers in communicating and developing helping ”'}

f:f %;.L.:' !“:" relationships with peer groups, spouseS, children, siblings

e ,gfbf-”" and/or gradnchildren as well as mere acquaintances. This

e *f;igi' doés not appear to suggest that these barriers are insur-

.,. .

-'.:',f :
-WOrk a lot harder to remove. One individual adeguately

B f;,f'ff:g;;: mountable but rather are stumbling blocks that one has to'f“3

?umsfup such a penalty by stating, for example-

- ‘-—understand manners, speech and concerns
1 : to‘them andqbe able to help : U

o

S

'feel uncomertable in communicating with other people,‘it” \

:&;Vufhj'nalso acts as a slowing down pr0cess in achieving desired

-~ ‘ r .

ngoals.s,one adult 1111terate attempts to explain that

e .-?illiteracy does not mean that a personxis unintelligent
) .. -.’ l‘-l Yy :
o ‘”hThis he does by his illustration concerning a fisherman

' fV*ﬂtwho may feel threatened sailing on a coast unless he/she a"f;m'h'

e

1iteracy skills to be ab1e to mark charts and measure

[

' distances from sophisficated sonar equipment, then speed R

Y -

'-f,and accuracy wouldwprovide more hasis fOr confidence and.j
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'7zse1ves.i For example, one individual states'fnhi'“

”'7 ,the current ass" ptions.f The results refute those given by

S this nature seem toibe made in countries of different

.. Sl . B oo Lot S

111ustration adequately?conveys the message given by every
"\:' s DRy} -; - v L.
A

illiterate adult 1n the study that people should not f;;;.,y',fj:;i,

associate illiteracy with 1ow intelligence;.iOf course,

- t_ A or 1

while some people -do- not feel threatened because of illiter—ffV'fﬁl\

II

acy,‘some others”feel socially ihhibited because of 1t

partiqularly in frOnt of people like a minister or- priest or .}i::ff

T
politician whom they feel are more educated than they them

;

- [

\;4

and/or discriminatively about anything including politicalh

and personalfmattersn s Lewis (197*, p 27) adds to Lanning-s

ideas by stating that adult illiterates &xe incapable&of

hsing other aduits -as- sources of informatlon because they

L

are environmentally:and‘culturally deprived Among other

things, he suggests thaé “they lack language range and

ﬁprecision in grammar and,understanding of Ehe{

geological env1ronment in which they live“_-iAssumptions'oﬁ

cultural and economic circumstances.: Howeverh there was nokag
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evidence found ‘in this study to squest that.they can be ',;:' TR SO

applied to this population studied The adult illiterates T
;interviewed demonstrated adequate orél language and compre- f‘;

hension skills xpich further showed their mature personf"ixhl
ﬁ.”alitiesrdespite illiteracy They could quickly identify

:‘and state their own felt needs for—literacy training, he"ZﬁV";=:

‘:f'}steps of Androgogy, outlined by LeW1s (1974) tends to

11j:lend°support for:the authenticity ofxsuch expressed felt :

" needs which appear to be fairly short-term oriented The

q e

follbwrng are a few of the 1mmediate needs for literacy

i

f »expressed by some of the illiterate adults in this research»\ ;

Which were also mentioned 1n an earlier sectlon.~.~""

BT S ‘ ’ -
[} 4 . . B ‘- . ‘. e
. "-!‘

.‘being able to read and write their own names sov_"

»
s ﬂthat aAcredit card for example, would not pose
J.a problem at\a gas station, . 1, : LJ-,;; Can,

o

"#{':fZS to add and subtract enough to be able to count

7ff:ﬂ7 ' the correct change from grocery shopping, n.ufﬂ SREN
. l_l\‘.. “_‘ L - L.

y 7

fin carpentry work know‘how to calculate in~

metric rather than the old method 51:f:3}'

U BN

”4 know the alphabet _jf_ 7j o '57

i{ﬁ5;g|be able to spell some words, _:3ﬁ;
(64 to be fitted into a{grogram, maybe for as long .ﬂ;‘fg&:--“

R

ﬂ as 10 years,until able to read and.write..;r- ,
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“generalized to’ other rural communities where adult L -
f':illiterates reside insofar as they are similar to the popu-usfi:; o g,t‘j
_ - ::'a.;latioh that was studied Based on the findings of this fl' 'I::'uljzlén"
< Co ihstud%é the researcher believes the following implifations I .'; AE
:ﬁ'_:“f,lo’;ﬁ-_ ?.are generally applicable to other adult illiterates W1th L |
L v N
N N
_; oL ‘
5 " 5are:found who are‘psually oldey’males around
ﬁ . . middle‘age; are married W1th four or more'children,
J E : : \ .receives an’ income of between $ll 000 to $15 000
2 o
Lé’:. -',..fu‘:;if.'fi--. per year and @ho classified themselves as haVing 51J'
N R ;:?.f ) some variables) from those who indicate no willing—-=”
: ' i ” ness. Contrary to the studies that indicate that
v, T e

?resisting participation.; It would appear that inJ,ff*ff

partic1pation in literacy training programs, a

Ispecific methodology would needlfo b
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2 \‘,Méthodolbdytsir;wﬁ;loyedrfin':k'éc'ru'i’ting?_"_.

. (a)

(D)

>?"jilliterates in each community as a facilitating 1eader ;

Obtain essential financial support to provide for ““"

personal contact by interview1ng the adult illiterates

Nt T . ',,' Y

in their homes if necessary..ﬂﬁn'

Enlist the as51stance of one-or two prominent adult

.‘

i « ﬂ“ally appears to precipitate re51stanee to such pro-
i . ) - “a l‘ ;_
4::grams... B IS :fiﬂ‘zg SR fﬂ

. -,\ 3‘,, v

Provide an opportunity for that facilitator and program -~

developer to assess the felt needs of the population

for different age groups so that participation becomesJ

more meaningful by meeting the immediate needs of




,appropriate to build in a component that measures first
‘Of a11 whether of, not the adult illiterates are’ exter— :
nally or internally oriented Even though researchers

je(Dua, 1970 and S‘trickland, 1978) have already estab- ',; f”'. '

failure._

lished that there are degrees of internality and exter- )

x
DY

": 'seemed to see themselves as hav:.ng a 11mited ability

N

-

'This might be especiallyb true :

WhateVer its origin'"f




j?f’P : R Suggesti ns Regarding Fiture Adult Literagy ?[{T,“ﬁ
T . T o R Program Planninq S DRI

{éx.

Programs, i 'the future, should be unbiased of any

P
assumptions regarding illiteracy and the characteristics \

of’adult illiterates unless supported by empirical
studies at 1east

S those by Lewis (1974>, rege}rding planninq, staffing
f . and insights into the particular segment of society

: 1

F.:Egﬂ Sl

fkd')

[N
l""

&-n-l‘ . o ‘I
e ing of a 1iteracy trainin? program for themsel s

! '. f~'.

]Finally, the results of this research regarding age'and
i
l

3

..locus of control specifdcally, should be considered

prior to developing programs 3{ any magnitude in ruEal
SRR Newfoundland communities" 'f*;?i”xx

.11

. :':-.\"..'.' ..‘
o5

. already Studied - ? . : .

AR Adult illiterates~should have some input into the L

creating, the implementing and finally,,the establish- :

> any community' th;iﬁ,n AR e
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APPENDIX
(Continued)

IntervieW"*

What is the name'of the'community'
you live in?"”

. _Employment f.;f3
y.Old Age Secnrlty
’fSOCial Assistance
Unemployment : R
Other (please specify)
What 1s,the source of your'spouse s' $

S Employment

ISOCial Assistance
Unemployment

How many people are earning money'in
your immediate family? 3
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' A act1v1tie§? : ~-”¢_ ‘ )
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r

= A

Television Vie ing '
Time / Day

Listenlng to Radi_o ...'
‘:.‘Time/Day :

Card ".P,l aying
' Time

"Pléying’Mﬁs;éai’

Instrument A Tael

..’I‘YPe Of InStrument e
11 €y accordian) e

% Pﬁrticz.pating tn b
Commun:Lty A.C,'tiVitleB
“(i.e.,. sports, guldes,
legion, club churgh,
talking to~ neighbours)

Time S

_..,'_Approximaete 1y how much money is _ S
.-'..brought into this household? oo s T .

\ Amount/month o nd
Amount/year ' '
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s 12.. What isg your occupation? (i e.-, .type of
L fisherman, clerical labourer, etc )

TR s .'°°°“Pa’°i%“ e
G RO T e ot 0 Number Of Years S b

-, 13. .”; What type of" tra:LnJ.hg have you had? i
. VL '_ ..on” The J“ob
TJ.me‘ B

Off The Job
Time

: ' .Other (i e., self—s \\ R

, ; g . o instruction) A -
' : / - <2 Tn.me ‘ ' -
’ L "14“.'; What is: your spouse's occupation? SR

Occupation

o L R Number of Years

K .Z'.-' ot
as .

e e What was the hig‘heé!t level- of -
L RS ’education that' your father h

,/.

: = o i, ',";.’ S Grade, . - e Do
r LT B L Ll Other (1 e., ',
B S PR T Lt speclal education) '

S What was 'the highest level of T +

: -education that your mother received?_y SR
Do I Grade f e

v L : “Othér (taught at

G e e 'hqme, self taught)

[ “'.."'
o L I

i-.. 17 What was the highest &evei p'f:‘.- A
o AR I educatlon that you achieved? T

el SRS Other (.'L €., 5
B T a" '_ spec1a1 education) .
‘ L . '.f R " P
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o 18. Why did schooll.ng StQp for you? S Ca R

; ’ Home Help (1. e, aickness ln family) St B e

szi{

23

.No Teacher\ Lo ee s e
Go to Work ‘ ERTETA

Other (please spec;Lfy)

INTERNAL EXTERNAL LOCUS OF CONTROL

Do/ you belleve that most problems wil].
-8olve themselves " 1f you: Just don t
fool with them? K . B

Do you believe that you can catch _
yourself from catching a’ cold? P

- - er L D
P -

Are you often blamed for thmgs
that aren 't your fault? )

.o€
5.

Do you' belieVe that :Lf a person
‘studied hard enough, he/she could
pass‘ any course? : L

: ]
B . ~ .
- R
-. -
o
, :
. S - - \
N : i R
f o~ R -
K A o
= . T o
7 . .
. A .
S . B
N : -

AV NTATEY A T

T e e T R e
.“Are’ some. pecple .just borm lucky?’

.
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Sl "'_,-"'."24 Do you feel t at most of thes t)ime// S et T
C e e S doesn t- pa “to try ‘hard- becfse\(k ', ST L
o T things never turn out right anyway? e LT PR A

0. ﬂ'NO ."..

250 Do you feel thatéif things start out
b ST well in the morning,' that it¥s .-,
T [ going to be a. good day no matter
' - what you do? o '

. PR . - : v
~Y S - Co

I SR STl e
-Do you feel that most of the time
- pareg,;s\ listen to what their ©
children have to say?
- Do you, believe that w:Lshing can"- SLAA
K make things happen? '
.\; i . .:- \ i "_::.,'.I P

) R 28 Most of th""." me do you find it'; ;
CEE et hard to change a friend s mind LT Yoo
' e P A (opinion) ? B R

";“--29.“ Do you feel that cheering more. - L \
than luck helps ‘a, team to Wln? ' oo

R ".30' Do you feel that it ‘8 nearly R B S TR T
AR ' impossible ta: change your T e e et LT T e
coLhnt LSt o T(parent’s, (gpousets) mind T it el B ' oy
S . about anything? R L SRR URTEINAP SRR PP B
DO T SO U Sl TR e e Yese e T ey e T

A

: Do you be lieve that when you
L do something wrong,’ there's
PO ¥ little you ‘can: do to make it right? ST
R T -..,.Yes," PR

R . i -

- . R . i PN
Coe .o .. : . . . N P A . L0 A ca e o . ' c . PR N N N
o~ e et . oL - EPPR PN L L R e R K R . . L - - B .

L. R . - SN - B o0 : . o . . - . .

S S L P PRI F . . - L N
| . . Ly e . ‘ .- At T e . . . . . “ .. AT
: o T - fe - . J A S PR ' . o . . T P v L.
.
B
’ il
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t f - kl
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.",~,3'2':.- } Do ycm bellevé that your (parents, spouse)

. _33_. ~Do you feel t}?’at ‘one . of the best ways

. '.,'51::.3'31._".' _'-"Do you feel that you have a 1ot GE

36 '.-'HaVe you ever had a good 1uck charm?

Y 37 .;,‘:-..:'_-Do you believe that whether or" not

39 f'.vf'Have you felt that when people are

i Al?Peﬁ?-i*fid i(é’é‘hti-ﬁu'ed') o

._'\

B should al‘low you to make most of your Co
/ dec:.sions? ' :

| (l " B T NO -

,' . LAY

. to handle most problems :Ls just not
‘to thlnk of them? STV S ,

<, ‘.'.

.b.choice in deciding who your friends are?
L X Yes

FE TR

4, . . A‘,.

you' believe that it might bring you
'.‘-‘1uck? B : o

“ _-“.‘]-.

B

I, you find a- four-leaf clover,_do

people- like you depends -on. how you~
‘_'._-ac\:? N oo .

. .“. L. '-.4'\> .'(,'.

..-3"8_,.?:'_."-:will your (parents, spouse, children)_

. -.'._usuallx’y help you if you ask them?

“ ‘mean to. you, it was usuaily for no
: reaSon at al‘l? :

'(:"'

- e T : o -
» s e f R
—‘,5'-“". No ... -~
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R O R R e DiNIe

e e ’ 40 Most of the time, do] you. feel that you LT e T
e Tl Q& "can-change . what might happen tomorrow RO S S
S by what you do today? oL T o ‘

. . s e )
N o . e S C, et
e® . o N ‘u., _-'4 -

ST e Yes et
ool L % [ ’ l':;];“fgi.‘?ujﬁ,~;m;-no_j;uaiu 3z
Y L Do - you belleve that/when bad’ things-« )

R © T care going to happen), they . just are. '_" i
wl ~.,-o going ‘to. happen no. mati;eyﬁﬁat you : .
N el try to do to stop them B

Do you bel.LeVe thaL, people can get
thelr own ~way lf t ey Just keep

,,,Do:myou feel that when good thlngs
happen, they happen because of hard
work? : . .

- 4‘.

N 3‘44 Do you feel that when somebody
" T do your ‘own ‘agé- wants to ‘be your

P i )enemy,“ there's ‘Yittle yoxr can.
T do’ to change matters? RS
h e * P
e \ a5 "B you feel that it 5 easy to get_ RURRE
Lon - : 7'friends to do wha.t you want them
T " i to do? B A
:.‘:."-,'_4.6.."";'. Do- you feel that when someone .
N ‘ doesn t like" you there s littlé
i S ,.you can do about it? :
F - e, .
g o —T . X '*.‘: oy .h.r} Srthar e e o 'mx-mm;., .

s T A s s A et s e S A
AR e et T A e
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Appendix C (Continued)

usually fee’.L that~ it's almost useless

learn .to read because most other

. scale ,of 1-5..

‘“~5‘-‘1_.,,'

R S

~7

f.Are you the kind of person'who- believ
- that . planning ahead ma 'E things turn
,out better? R T A

.....

" Most of the 'tme, do you feel that ¥vo
 have 1ittle. say about what your fam1.1
decides o do?’

AT A : e

1t 5 better to be
to” be lucky?

DS you " think
. Smartex t,ha'n

people are plain smarter than you are?

xes

NO

es

o No ’._ T

“1
¥

" No-

(1) Definitely, 2y

Know, 2(4) Probably ‘Not,
N . _._Q . ‘. - -_
-'r"rt,.yoe' could read,
' X 1 ;3 I DR .'.-__.-.3.-_ .

PR——

s

‘i"." 4,,

‘Probably, "
(5) Definite ly Not o

_(."’

R R

- et v
e,
-
‘. .
T
-
‘.:'v.,,' . y .

'.':-,,J‘...iam' NEEDS. -Tb 'B‘E':"‘ 'MOR'E: j:.'ITERATE B

.:'-‘L T

o The responses should faJ,l 1nto one of. five categories on a’

- (3 Don’t

\

5.-‘

[N

’

'(’:‘wog'lal. it’l he‘liS .y_ou‘-' in you'r work'z s

_Why? P:

L) ¥,

.-

52 If you eould'."_'r\‘e‘a(_i_,

' l__ : :..2;- R

[EE—

‘ -.:',;3, L

4..,. ‘

would 1t help you in, yo,;.lr hObblES? R

Wi,

‘\._-x"-': xi.-..«..u»q e T I SO T
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L - ‘53, If you could read and write, wou’ld it help YOu in LA |
N S : saVLng more money (marketing, budgeting, income tax) 2 t,. s i

CcWhy? S e T A U

T % 54 If you could read, would you be happier?. : I RIS b

: T A v . : S . S N R -“'_ . T o ‘,x.‘. -‘. o ‘ R .

3 1 - R T P I oL Ba_ o
RS N - o =28

¢ N ' ' = .. -
S -

N : 4, : (i e., plan meals that have the best nutritional T et
e varlety or value prevent you from smoklng or eating ) :
" \ RO toQ much) . : o ‘ ST g :

c Wﬁy? _ 3 \ : L o ] t

- 56 .. If. you could read, would it help you in getting ahead S a

' dn 1ife? (e, ., move. from ‘hand-line fishing to long— . .= :
“liner fishing'lor if at homd' most.Qf “the :time. to do R

. someth\ing more than work as’ a. housew1fe) . el - TR

— — . L —

oy

S . Do — A Y L
T 35'7.' CIf you could. read, would it he*p you feel better about Lt
SR <. .- yourself?: (e.g.,-more confident in meeting people 0

S\ T and/or travelllng more) oL A i R

i DERRLBREIP LR LT T NP e R T R e LORTTINAL L S W~ S Coie Ll S e SN B N | L
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If you could read and W»rite, would‘ you feel happler

,in your personal mail etc ) L , _ . . g

B — | S
-l-_____' 2-______ '3. .l 4_.:,‘ a t 5', -~ . . o . . g.

- .Given Ayoyr present age, when &% you thlnk you 'd. behef:.t .
‘most fran a readlng program for adults? '

acE . S

whyro_ L g

‘:I w-hy? .' N ) | i . . . B . - |v:, ‘_ . 1‘ \”,.o "_~ .

. L gt RV " '_"*}.,-':
If you could. read and er.;;e, would you feel more' . T ..
useful ‘around your family gnd friends? {e.g., help .
children at school, read newspapers and 1etters, etc )

. B ° . . .
o . ’ r

—— T e

O O N S Vs SO VAT S AU

'.WhY?-?' T e L e Lo .‘._-.._. l/

o -

about - the future? (e.g., not have  to depe’hd on sons Te N R
and daughters or’ neiqhbours to ‘cash ‘'your ' cheques, - SRR TR P
drive you around,. explain everythlng i_:hat is written '

:A“ - . I

1. T - T .

D — —— P e — ®

N - - T N Y ; T s
Lo62.- Is it J.mportant for a .man to learn to read and er.te? -
; l'n : - . 2 LI : . 3 . 2 4 . 5 o - o C
. Why?
o ' ' {
] -
.\.'
L} '
. “ a
> . . . L '
S
o o [
- 1 —_A,w T BRI AL e LR RIS il v e ,,'.,‘i-";!.’-,,]‘{-,‘(:,].x‘u’-’;L-l-‘-'-"i-'iiﬁ;-':-'i Vi L o
NS .- e : . .
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P Apﬁendix cf(Continued), o v
. ...'-63..-Which is more 1mportant for a man to read and write * .
St ‘Q;‘ _or for a- ‘yoman’ to read&and write? - '

2 {-1. Woman i' '- . ~ * Both e e

- . Man ]

s WhY?ihVT ﬁ'f. .'.-H:ﬁ'

I For the following numbers, please use. the scale of 1 25

,If you'are ‘ar member of‘a large famlly, do you think lt
T o would Bé ‘more. lmportant for. you to- learn o read and
CoN write than lf you are. from a- small famlly? -

e T e . —— : —_— - ———
. . N - : }
. . ; .
. 4 = Why?: -
v ‘._J. A - " .
L. e : ..
) ¢ . ' :, o
. . * r > . . . . .
...I-" . Y- e - L - ' A - . T . - ER s RN T - > - .
. . P . . .- R PR . s . N L ,__‘ » L : .
'.‘ '&’; ST . .. , s [ . B R Ca . . y .
A ! . L AR

R ORI -1 Would more people in yoﬁr lmmedlate famlly earn ‘a.
e T salary df they could learn to read and wrlte better?

i '. -~ . L .
A

66, Would more . peOple ln your immedlate family have ,an -
- L increase in,thelr earnlng power if they could. read and
N wrlﬁe? l -;5: S RN I A .

#explained in the: section dealing with FELT NEEDS TO BE MOREij.LTJf” e
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Appendix.C‘(Continued).

67, Would ledrning to read and write help you in your '
recreational activ1ties?

S s e LU FORM sc-;gi ,

.:-_., f" .

3:'__”'A‘GE.‘/.GRADE':-:-‘-".-.'g.".. S , :
: L ‘5 P LN
’ - SEx~ L' ai“;.~3ﬁ3 e -,” “f'i”f~;j.%f.r.n1j e

s © There. is. nobody else: ‘like. you in-all thé world, ‘What kind
L . : “, of person do\you think you. are right now?y Give a picture
A S ‘of yourself as: you think youfare now, by choos1ng one. of:
~the ‘two. categories as 1" read them -to. you in’ a -sentence.
‘Bach- category. télls: how well the words agree w1th how you

1?ok at yourself as’ a person. . ‘

’

N 68 I ammasculine

. Ay Tascaline’ . Tove mebouling Hian Tennie | .
e 7 .very'feminine - . . more feminine than masculire - .
s "-LGmVIwntmm ,jyﬁ“fjﬁfk o ' .

R S e+ Never mind changes ey I 1J.ke things to change
i C oL 'j;u \j; - . e nore than for tmanxux:to

L

’f\I&mtlﬂe R fhf’ﬁ"w' *“

A
» -..-\-",y

things to change; AR R P LS

T never.like ' - I like th:mgs to réemain.

o -

0. stick w. for o _' N ', . - _'

'~5myrights RS T

- “things to changje" the Same . rather than change

;-\'ﬁ, Co S v e e T always st::ick up S I st.u:k up for my r:.ghts

- R '. '.";I give up -"- » '

S N e ,".for my rights . more easily than I give uP

I easily

‘We are all different in the ways we think about ourselves. -

Tgrve ToTe s . I‘ lwa 5. give asn
- : . easily than stick ¢ .1 oY gl > TP e Y
- . Lup. farnw nkﬁms - ek g TS
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71,1 thinkof ,:\.' S R -,~9_;._

AR

' I thmk of myself
-.more than others

I alvays thirk Of Myself . .-
' "";tI do well in. -

school wbrk e

r"

I do very well ih :
school work

L e " T do, poor 'rath'er LT always do poorly in schooli AR T,
‘ SRR . ‘than well in ‘ -".;- work L " :
school work " :

SRR "oty relaxed .. MO Yelaned than rervous,” ;. -7
R SRIRC “.ho. 7 - ‘more nexvous. than relaxed * V.-

e '\. . . ,\.,‘,._~ .

; think before doing anything
. more; than do thlngs before b

: ~ always do tlu_ngs ' dQ thlngs before thinking
without thlnklng U more often than* thlnk before .
: AT SRR domg thlngs " s

taxﬂonnyownhwofeetmre“ |

than go.: along w1th the ga.ng

A always go along go along mth the gang more
than stand on- my-,own_two feet

with the gang
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. arre Bhe s v sets w,ﬁwhﬂfﬂwww_ﬂlw-ﬂynw)m“q(‘ TP VA S T ,m‘. B Tr T ot fan
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w76, I éim-ai happyzpefson S el e
' TR : . dlways.” - - - . more happythan unhappy -

[
EE T

oL ~ T am not a happy o 'I?." )
. .'; : ..‘;': .;:_._ - ol persOn = ) o . . . :. - o . - S
e RS T . always unhappy '+ ' more’ unhappy. than.happy - "
AR .‘ T < never happy""-f’ LT e T

vt VoL tawe . . .

.'77 :

e

I can wait for
' thlngs e

. JI waJ.t ey often than
= want t‘nings rlght away

I want things
rlght away

-;always want ', I want things right away :
__.‘things rlght away mre than wait for t}ungs

I am not sure of

o always make make fr:.ends mre easily
*frlends easily thannot AT

I do not make
frn.ends eas:.ly

.‘-

.,.always I do not

I 1ike people as
they are L

I 1ike people as they
are ‘more! than f:md .
fault w1t|h ‘them

I find fault mne
I 1J.ke people T
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. \ ,"81 I can take it when 1 LT
_ 2 ple'say bad™". .o Ll
. thi g to fne b

I can take 1t mre thau
get. hurt .when: people
’, say bad things to me -

..I am easily hurt pn
ho _-when*people say
"'---bad things to n‘e

always easily hurt ‘.I arn moxe easily hurt
- when/ people say bad . than able. to ‘take it '
".things to me when pedple: say bad :

things to me o

trust more than
mistrust people

s T, don't trust
- ‘I"people o

|..‘-
ate

[ ey -

. T mistrust (don't EXGSE). .
" wmore: than I trust people’

s, ram satlsfiad
ST e T 'with myself R

" T - rrore satisfied with .
ERENEES " g myself than 'éorry for

~I feel sorry B A PR S T

,—.-"for’myself \'.-,."' i S S - -
I Lol Nery - ' more sorry for myself

than satisfied with

- myse 1f g ;

" ‘more afraid than e
- unafrald of things

R L A SR B STRS
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+ e o e

RN f-,I don't Lke to i MRS ._;.'-‘j”"..:; S o

: 4' one’ of the two categories as I read them to, you 1n 2 senténce..‘..g

o

e e e e e it iR yriin 4 .
R . v - Q. . . .:.._' - \ ‘ -_:"‘
B o R '\. ..‘, - "\‘ A
' : Appendix :C. (Continued) e S
: P )AL N A

..with others T ‘ k SRR TR LT G AR
; T 'v_ery..,much N 1ike to work with others
}-;.,.' f . ‘,-j' R T I more than by myse.lf

j"-.u-' E s U L RIS

I work with others o o

- " like to. work by myself
S more than W1th others

SEI.F-PERCEP‘I‘ION BWENIORY
o IDEAL CX)NGEPT o

What kmd of person would you like to be if you oould cha.nge? Give a.
picture\of the kind | Jof.- person you wish you could be by again’ choosing

At
R

sa. _I would like' &, ST
. be & person who is
mascullne S

'\I]would 11ke to R

3. be:a. person ‘who is
feminj.ne

89 I %vould 1ike to be
A person who doesn t
.mmd cha.nges T

T would lee very‘ _ ”_:‘mone than to be a. person ~
w ~much’ to bé a. pers ?- " who' would.. 1ike’ thJ.ngs to AN NP
..son who doesnt "'}-‘remalnthe same R

i a person who o
- doesn't J.J_ke t}ungs
to cha.nge .o :

vvery much 11ke a .
_ . person ‘who. doesri"t
Iﬂcethlrgsto".-

Lol . EORN T ST
S ey U o AN AT R TR G2 e e Sy e

et
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DR ' 90 “Iwish T could stick b RN L

o U, for.my rights ‘ DT e
R RS I wish very much _ npre»‘than.g.ive upieasily:
Lo iy Teould stick I TR
T L T g my for ny. rlghts

I wish I could
give up easily

:'I wish very much
I could: give up
easily '

) '91 Twidh T could
thlnk of others

I,wish I could
'.{-. think of_ myself

N

, 92 Iwish Icould do -
o L ';.j:",,:'_ ‘well: in school work

very well, o ) I wish I could do well more

. . ’ . : than poorly in school work i

. ' Sl . S !"' A ’

J I"Wlsh I could do ' "::_.‘: . --._ . j BERT ST
poorly in. school _ K _ il

) ; I w.15h I could ‘do poorly
. ore: than do well in .
school work L

" &

', Y & .
e e e . LR - BT . .~
L e » T T L N N - .
. .

'-"’\93 IwishIwere A
g ;relaxed R

94 I w:.sh I could
think before

'-_-nore*often thando t.hirg$
. - ,.
Iw:.shIcould

dothings without _
thinking L
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95 I wish I could T T e T R U

A mma ym P e e .

R . Sl AR very much wish ' wish I couI"d stand on my

T L R R ‘ I could 'stand,. ‘own two ‘feet more ‘than: -
P D PRI A “on my own two _going; along w:.th the i
. . ‘ '. feet A :.‘.’ » gang.. )

Ll R . D
! e . R SIS
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