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" Abstract

b ' The prlmary purpose of this study Was to 1nvest1gate

. L
the effects of content relevancy on readlnq'comprehenSLOn K

~ o

} ‘scores. Secondary concerns weretan examlnatlon of\the S -h

effects of readlng dlfflculty and sex of subjects on com- . .-
:,éprehenSLOn scores. Tb test the effects of these varlables
-the wrlter developed an Informal Readlng.Inventory (IRI)

1ncorporat1ng culturally relevant content and culturally

“nonFrelevant content at three reaghblllty levels..

Passages for the -IRI were selected from readlng
materlal used at the junior, hlgh sehool leVel in the '3 ,I e

‘prov1nce of Newfoundland.- Passages at ﬂeadablllty levels . L -
: ,three, flve, and seven, as determlned by ‘the Fry Readablllty s,

'praph, were 1ncluded for each type of content.' Each passage,' l- » 1?@

'-was followed by multlple choice questlons deﬁ&qned to measure E f}

‘readlng comprehen51on. '_ o " : ' o . .

The sample con51sted of 394 seventh grade students ‘7 oo ;5

enrolled wlth the Terra Nova Integrated School Board whole

classes,.1rrespect1ve~of ablllty, were 1ncluded ln the study."w

N

" ﬂTests were admlnxstered by classroom teachers who volunteered‘ ‘
to part1c1pate. Testing was done w1th1n a four—week perlod . ., o
,'durlng the fall term of the 1980 81 schoolyear._ o s ‘ ':"

v . -0

Mean scores of sub]ects were calculated and a ndmber B

¢

'i.f' ﬁi ;-:of comparlsons were made to assess the effects of the content, v__n

readablllty, and sex Varlables., The flndlngs 1nd1Cated that,t

- S,

R AU at readablllty level three, 1nd1genous materlals enhanced‘the
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,' frustrat:,on,level, The findlngs further 1nd1cated that S A

.

. 'readablllty level of content and sex of subjects do not ' g

DO -
. dl‘fferentially affect readlng' comprehens 1on scores. i e
o 47
- ' '- + : ¢ " 0 ) N
2 . st . v, s . ., . . '
o = . ’ . J N AN
; .
N . - . ' ‘ , 0 ' o
v 3 y | - A v | . . ' i A
-5 6 - . ] g « B .
. S - : % -t . o
. » » v > .
v = - 5 i "
4 ' D o 1 . - A Y
o - . . . ‘ ’
» g ol . L3 “ ! O . N 1 > 1 ‘ ' - . [ s v
) . 3 ~- ., s A . . . . B
" . N P ~ A
. ) Y ' LS . . ‘
. S 4 : \ . . .
A . . ) ' (. ., .
* ) ) N - ‘ m N N B P2 L3
PO I * -
] - . s 4 ' N
2t S » i M R . - J
] ' . = .
‘e " ‘_ . . B 9 U
- . » » . , ’
ta, o , M ‘ i !
' . ] -
'y L4 - 0 ' A 1 ]
= 1 . ’ 2 . '
k o 3 * . * ws
+ t *
.
, .
= . . - - ‘. . .
. ! . . e .
5 HY . '
A} . o o .
. L] o _ . e ) ' . ,
» . Q . -
> . _ ? ~ e
- . . N - r
1 ’ N
[l - . ) < " *r .
B » - b B - * 1 -
£ - - _,/,
. P . . . (=
- * . ., -~ ~ . - '
+ o \5. 0
‘o N ' . g1 e * e
- N -
- " Py
.
’ R - . .
. 1 . B . L R
Y. . = - ,
Y v . - . 2 ' A -
. * + -
] b . I .
= A - ~
-, R v i « Ty . . .
\ N o (4] - 1
i 4
- A - " \ * N "
N -
oo . t e )
. = . ’ "
- . . - 3 "N . ’ RS
Ll T . - -~
s = ] . . < '
J o <.
. .
[ = ar . \ Vs
:
. I W 7 ) . . . . .
U - - . 4 . 0
. - ] .
.-y . - . N \ ' . o
ey .
o b ., - e ' L - . I .
l ~ v [ L . .
54 . . - hy 1 : o
. 1. N A . . . N
: ' - R . ' P 4
9 . . io ©oq.
K] . L . " . -
- v . ' S e - ¥
I ! ‘ - 3 st =y
- ii . . :
: . ) , . i .
H ) - o + .-, n
: . -5 ; . .
- . e N ® '
, .
b ]
- - 'y




L - O oo+ <L '
. ( ‘ B ¥ lv - .
Y ' ! \ " r_u 'f / )
" Acknowledgements N ‘
e e oo ‘_,_\‘

The wrltEr “wishes to extend 51ncere thanks to h1s _—

superv1sor, Dr. Frank Wolfef/for his gener031ty and support o ;‘i,

‘ . .
Ay

durlng the wr1t1ng of thls the51s.' Q-- - ‘ vy .

'

The wrlter gratefully acknowledges the a5515tance

N D ]

prov1ded by the co- ordlnatlng prlnclpals, teachers, and

students pf the Terra Nova Imtegrated School Board f.; ,~ 1“

t e
Tal

Flnally, the wrlter expresses deepest gratltude to -

s ’ e

hlS -wife and chlldren for thelr patlence and understandlng

and to th famllles for thelr\constant encourag ment. -

. ) ~ . . .
N ' . v ] [ i .
: 1 e
- o o " ?
’ PR o AR . . R -
[ " ! - ’ '. -
) . N . L .
. . . \ 3 : | . n
< Ay v . , . .l
. -
"b ' S o C
v - N .
. ' . . !
» n . ‘ .
] . . .
<¢.‘_} . R R . -
[ it P - T
. v . . . +
! o . . . . . °
: : . N . ) e
. ' . E .
7 i e . i . . .
T o L . . A ¢
. 5 - .
~ o . A ' " .
- ‘ ' . . Tt . : . .
. L N
. N o Coe L °
.. ' -
i N - a .
\ [ Coe S o »
- B C : . . .
; - B .- . .
. - - . R [y
f e N . . . . . N
2 N . . o .
f . . N P ‘ B
; , f - e R . o
- v \ <
i 3 . - Co
. . | | ¢ .
» . T T )
'/ ' 4 o
“ R N
. S
I‘ a
3
. N kS
. ]
iii " -
\ ' !
P ™ H Rl ot
o i ' o J'x
’ i ’ (¥}
. 1
. .
L A ~ - 4
- ~ ) — - N




i '{4
TABLE OF CONTENTS = - . . '« -
emerer . 0" Tpagel T
N . ./” . . ‘ . . - e ".'l_ '4-' ",‘ -
‘I- THE PROBLEM .-:.l‘nn.t‘c.uotlﬂcooo‘--*’.cvlt"..ltl"‘- \l : !
L e H:Lstorlcal Perspect1Ve e . R S .
4 ' Background of Readlng Comprehensmn \. cessn 2 S
‘ ..'Readlng Comprehen51on Some Confus:.on 4
. f
e 'Introduction to the Problem :i......... o 6
.+ . . . - . Statement ofri;he Eroblem e eeveeecerneenane 1 .
o R " significance-of the Study ...eeeficinesesee 07 ;-
o i Definition of Terms ...... S R B | .
U Limitations of the Study « ..eseteveceo%ors 12
. o rOrganization of the Thesis ............%. F 13

II | REVIEW OF THE LITERATURE ... tmnreienennen 15 L
o Introductlon ... 'I 15 .
, Experlentlal Background Tesrrnemraven R .15
vc‘Acqulred Langua@ B R £
. ‘Intetest gg‘.. 3 :20“‘
" 'sSummary .... EE R R T T TR PP .22
07 IIE | METHODOLOGY ieeseeeviensivenrnnnmsrnsaenes 24
| - Inti‘oduction Ceeriieeneens e Siles 24
o o _ Des:.gn and Hypotheses , ;"2'44 ,
‘ SN o " .The Sample ..........'...,.,.......'.,'..'..‘.'._.’.' '2574 -
‘ - .. Instrumentatlon .....—‘-;...."....‘.".'..;...;'.‘..-. 27
R, o 'The Informal Readlng Inventory (IRT) . .\./,' 27 -
‘ . The Experimental IRI vuvuinn. /—/ ' ‘

o Rationale for the Use of the Fry . o
n . 0"'4,.‘ ’ ' Readablllty Graph .IlI...llll-.!ll.l.lll.' 36

"‘,'7—‘«‘.Test1ng Procedures PRI RERE .'......;...,.,.- 40 .

' Model and Stat:!.st:!.cal Procedures ieeaesne ‘4',2, - L

3 . .




,‘f‘.

'—' .'j“ BIBLIOGRAPHYQ. o o a‘ee s ;\‘.l'.—‘.‘.‘.ﬂ.--;. ° ..-u;;'!--‘--u'-n-‘-’-.n --‘

TAPPENDIX A ... vuii i nde e e e

CHAPTER T T

E N

\\ Statlstlcal Flndlng‘s . .". oo .. vee e .ZQ‘..‘. “ .
Cas

I \ANALYSIS OF- DATA B T A

\Dlscuss:Lon ../................'.'........:..'

The Content. Varlable vepeersve s :

.\ The Readablllty Var:Lable P

f \‘I‘he SexVarlable-...........'...........

A SUMMARY, CONCLUSIONS, IMPLICATIONS, |
©7 T RECOMMENDATIONS wutssiceasies sitennins ol

‘¢

45, .
48 "
50

[

Summary ....

{ .

. 'Impllcatlons for Currlculum Development
and Instructlon oo m sy

Recommendat:.ons for Fu ther Research .

l

\

S\ A S

el . et oy - =\ -

APPENDIX C --n.’--\lll.-ol.l/l\;lll...-ol.-.-o/'o.ltll.-t‘-u"l

\\ c - R \\

! s o s
- i ) s, )
- - - s : A
i IR P T A
! ‘e N Ve . . -
A . \ R '
~ :) . R ¢ \ .
. . T o
S A Voo :
N _ . t v i .
. { ! |~i . . _‘ s .
. \ . h
[ . .
1 A e '
L ;
A\
N

Concll.KSJ.Ons .

E "APPEND‘IX B evasniiionay .'\-". N .J.j\. cel

age .

taq)

52

" 52
.53 -

.55

62 .

L

| 99 (

TR



A

g

WL

Mean Scores ‘of ~Subjects by Sex COntent, 3
and Readab:.l:.ty Level ..veirienaiiincsvennad

n'- . 5 . B

Mean Scores (COnverted to Percentageei)
. of Subjects by .Sex;\ Content,, and e
Readabll:.ty Level R R TR

G AR TR ¥

.




, Model Incorporatmg the’ Variable y 3 i :
. B :': “,." : -’undel'()bservatlon O-..lll...'l'-...l'.v..-l!" '42 "4‘_,." EIR




o ,

L

..+ .. THE'PROBLEM .. . . |

' ‘records fail- us" (Mathews,.‘ 1966; th'e ’ B

' vEdﬁcatlon A55001at10n, ‘19 77)
"settlng, 1t 1s generally agreed that the 1mpetus toB sc1entif- :

”1cally approach educatlonal 1ssues began J.n the very eariy - "

“1900'5 and that Thorndlke was perhaps its: fJ_rst proponent.
2 vadence is avallable, however, whlch 1nd1cates that studles

‘of a sc1ent1f1c nature had been conducted intthe fleld of ;: o '. s

readlng about the mlddle of the’ nlneteenth :mwench" . ’

‘ : and German educators (Smith, 1966) Harrls and- Slpay)lQ?S) \ |

T prov1ded ‘the flrst publlshed report of a case f readlng
' ,dlsablllty in 1896.

.thouqh few in number, were qulte SLgnJ.flcant 1n that they

3 ‘ . . . .- ) ~_~" . . “/‘ .'. . . '.‘... ) . ," ‘o, I - | ‘ o . .
' s . : . Y AR . e s L : !
B o . CCHAPTER I. . - . o S

. '-' PR N . v .

. ." !‘ L]
A . - - . r 3 “w = .' ' v" . ' t ’ *
Hlstorlcal I—}erspectlve

. L oo .

"Whenever the ’ EngJ,J.sh 1anguage is used, o
the problem _of how'a ¢hild ¢an best be . . o .
taught to read is widely’ discussed and & - T oo 0
“unceasmgly worked upon.. ‘What is perhaps L
= not so widely known is that this.confusion . -
- " over readlng is asSuredly four hundred and - - .-

“. . fifty years old. 1t may be older, but.’

- preface).
‘The flrst formal achlevement Rests in the fleld of
educatlon were developed by Edward L. Thorndlke. ' In 1904, -

_he wrote that "the nature of educatlonal measurement is the K

samé as that of all sc1ent1f1c measurement" (Natlonal

® v

In terms‘ of the American a

saym that a Brl‘tlsh ophthamolog:l.st, We. - Prlngle Morgan, Leden DT ',,:,;\. .

\\ 3
These 1n1t1al studles J.n readlng,

[

arked the beglnm.ng of readlng research (SmJ.th, 1966)~. .

[ P
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o Untll 1908, 1nstructlon in readlng largely meant e

-

TR S e Ay s F e g e v b Y0 e n el A e et o - o

accuracy of oral presentatlon.ﬂ The prlmary goals had been

'~proper pronunc1at1qn or. elocutlon and dramatlc lnterpre—'

;'Pedagogy of Reading, pdbllshed in 1908, is regarded as the.f

. = .

\
hlsolated word (Harrls and SMLth 1972' Roblnson, 1977)

' reading...' ,(Mathews,_l966, the prefaee).‘

tatlon, experlmentatlon w1th meanlngéhad focused on thekg
8

fSuch practlces aroused the 1re of Edmund Burke Huey, who‘

» -

1n51sted that tradltlonal measures oforeadlng ablllty were

'unsatlsfactory. Hls major work The Psychology and

flrst professional book on readlng. In the 1ntroductlon :

to his book, Huey c1ted the "need to pass "in rev1ew all the

methods that have been tried in all the cenﬂurles of

— A

- - .

Background of Readlng Comprehen51onlv°

A, o v

One of the flrst systematlc attempts at’ the measure—

.z'

ment of readlng ablllty was made by Wllllam S Gray. In‘

1915, he publlshed a readlng test The Gray Standardlzéd

w

”..Readlng Paragraphs (Smlth 1966) ) In the follow1ng years,«u

F,J. Kelly dev1sed and publ;shed the Kansas Sllent Readlng

,Test, whlch is regarded as“fﬁe flrst."readlng comprehenSLOn/

0‘-. "

measure (Farr, 1970) A number Oof other readlng tests, most

- of whlch involved 511ente§ead1ng, ollowed hard uponv > ‘.:§~G-

Although these 1nstruments reflect the attemptfto deflne and

'quantliy-"understandlng of. meanlng derlvedsfrom text"',lt

was . not untll the 1920'sﬂthat W 's. Gray cq;ned the phraSe
‘"readlng comprehen51on" He used the term in’ reactlon to;
. " - )

Y

g

;o

e

w




! Lrange @ e

\ . . _ .
what he thought was -an overempha51s upon oral.readlng 1n ‘

v

Amerlcan schools (Cleland, 1965, a& cited in Harrls and
£y ] . T . .

Smlth 1972) L

..-“ .
>

The essentlay“p01nt stemmlng from these early works

J

o’
[

A

) 1n.4ead1ng 1nstructlon-sh1fted from proggr pronunc1atlon»to

: \xn readlng and readlng comprehen51on is that the- empha51s‘

.I

meanlng . Oral- reading as an“énd in 1tse1f became

,.u

”'secondary, as educators came to. reallze that %?mprehen51on

e

‘15 a more meanlngful concern ln readlng 1nstructlon. »Readlng

¢

1nstruct10n now attempted to 1n1t1ate and develop skllls used
,to.derlvevmeanlng from the content. Contemporary educators

and readlngfduﬁg?rlties v1ew readlng in. thls same light." The
follow1ngﬁfo L s substantlate this polnt. >

lvl‘,}- : "
- ' ' “The gdal of all readlng is a comprehen51on
* .. of meaning" (Dechant; 1964 p. -353}). o

"“éreatiVe'understanding as a facet of ’ - ‘
comprehension is jhe prime objective of

"Comprehen51on lS the very heart of the -7
... reading act. .Thereé is no use of reading .’
unless one understands the- meanlngs"' &
(Smlth 1969, p. 3). v

-

. : AT R

J»_ " "Po some of us, fallure'to obtain meaning

' is the‘'most significant and unfortunate .
outcome of faulty or inadequate reading. -
.inStruction" (Witty,.19687'p; 249). -

1

L

_ reading 1nstructlon“ (Lowry,‘19681' o e
. document resume) v ' f\.j T

"Whlle recognlzlng the nece551ty for L I

-t decodlng skill as'a means, it is o
inescapable to concede that the purpose
for reading 1s cohprehen51on" (Kerfoot, ‘
1969, p. 2). * o R o




L]

.. "Since comprehen51on i's the "heart" of R
the reading process,'readlng without ‘

. comprehension. is "word calling" or

g . verbalism" (Mlller, 1973, . p. 21).

) *"Ail‘reading is an_attempt to’ comprehend
" w_ "=, " the.message set down by the writer"
' ' (Burns and Roe,.l976, p,‘209)

e "That readlng is a process 1nvolv1n
: meanlng is self evident, but 1t .can,
hardly be overempha51zed that meani gful
response is the very heart of the re ing
L process (Harrls and Slpay, 1975 P. &). '
"(_ © "True readlng is comprehendlng or under—
standing' the printed word, Reading does
;o ,not stop after, a word has been analyzed
i ’ and.pronounced correctly; the next step
As the understanding of the meaning of - =
‘that word" -(Cheek and Cheek, 1980, p. 289).,.

4 . <‘Reading Comprehension:' Some Confusion. - = >

©

I3

' Given this basic tenet, that the comprehension of
meanlng 1s ‘the prlmary purpose - in the readlng act the.
problem becomes one of deflnltlon. A number of readlngl

authorltles have put forward deflnltlons of the term
~(Goodman, 1968; Lowry, 1968;" Smith, 1969; Huus, 1971;
Shith, 19713 Pavlak 1974 _Wheat - and Lomond, 1974; and

t

others), but scrutlny of such deflnlthnS 1mmed1ately

1nd1cates one - thlng - "readlng comprehen51on is an

elu51ve concept. K
ﬂarris‘and Smith (1912) state, lI'Thc—a—"‘tei:'m reading., ,"
comprehen51on lS analagous to the clgarette fllter that .
is 'recessed 1n' How, other than in, can somethlng be
recessed?‘ Decodlng word symbols w1thout attachlng'meanlng

is not readlng but merely word calllng" (p. 239). ':In

dlscu551ng the confusron surroundlng reading comprehen51on,




\\

BN i o~

—ha A

T N B Smlth (1969) p01nts out that, "Comprehension has'taken‘
"on many 1ndlst1nct and. overlapplng meanlngs 51nce it flrst
-'became a facet of readlng about 50 years\ago (p. 1)

Harrls and Slpay (1975) descrlbe E. L. Thonpdlke s (1917)

proneerlng report on the complex1ty of read{\g comprehen51on ‘,

L and cite the review o£~Slmons (1971 1972) whlch concludes

’
P

that not a great deal of progress has been made since
Thorndlke.l Slmllarly, Wheat and Edmond (1974) state, "Over
_the years, reading comprehen51on has been explored and
explalned from varlous perspectlves. In fact, -over srity
“years-ago Huey ralsed«questlons,concernlng comprehens;on
whlch ‘are not yet answered. furthermore, thé'prbcess of
‘“readlng comprehens;on has not yet’ ‘been deflned or conceptual—
ized w1th any degree of general consensus, desplte .the fact-

that almost w1thout exception, readlng authorltles and’

fpractltloners allke feel comprehen51on is the most 1mportant

‘has been studled and dlscussed for years, and yet, to date,

- it appears that no sole, unlversally aéceptable def;nltlon

- has been offered (Pavlak 1974) Since the subject of -

T readlng comprehen51on seems to involve a general lack of
agreement, the loglcal startlng point w0uldeappear to be
that enunclated by Huey and Gray - readlng must be concekned

. h
w1th the acqulsEtlon of "meanlng"

Lol

.

,outcome of ‘the readlng process“ (p 1) Readlng comprehen51on

o
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Introductlon to the Problem

Researchers and theorlsts in the f1e1d of readlng

C
have 1dent1f1ed and trled to assess: numerous factors whlch
are belleved to affect readlng comprehen51on.

The’factors
dellneated and ‘the prlorlty attached vary w1th the wrlter,
~but- the follow1ng list 1ncludes most of

been 1solated for study.

llstening ablllty o '
sentence structure ' L
viSha;’aids : o ' el
reading rate f‘l:?ﬁ}h “}.‘7'“1" L s '
decoding skiils  \' | -
' ".jL questlonlng o

purpose settlng
N

thl klng

soc1al level

. concehtration\ f~g~fcl" N . :~‘*
.intelligence R P R

\ - attltudes/values. ' i B

e .interest . e .

™~ R .o . "

‘ readablllty level , o
d language competence O
experlentlal backgfouhd

quality of the wrltlng I -
e Q)

Other factors closely assoc1ated wlth and sometlmes overlap-
plng these have also been 1dent1f1ed
f

Of these, Harrls and
Smlth (1972) 1lst four factors as belng the "prlmary

determlnants" pf readlnglcomprehen51on-

thlnklng skll‘s,

we thatv..have' o
. ) ".."‘ ' .\ s ' o o ..‘
o «v‘vocabulary L
A

T
fatlgue (phy51cal factors) /”g-;' ' ‘
. -reading dlfflcultles'



- the fea51b111ty of u51ng readlng materlals Whlch are

'.\def1c1ency of research 1s that of fcontent relevancy" e

'"understand" the materlal 1s to be measured, then it seems
‘reasonable to assume that the nature of the very’ cOntent

,used warrants some attentlon. In addltlon, whlle studies ot

background experlence, language skllls,'and 1nte111gence. 1 'f ,>

-One facet of readlng comprehen51on in Whlch there is’ a. ~f, - -

AR : . A
. . v ~

Statement of the Problem La

,\ C Thls study attempted to examlne the questlon of-

.x

"culturally relevant" More spec1f1cally, what effect

would the use oﬂ.local/relevant cOntent have upon ‘the

el oS
\ . LA i

‘readlng c0mprehen51on of junlor hlgh "school students?

R

“>§;gnificance of the Study" T

if students are ekpected\to read}‘and if ability -to*

LR

v

‘have been conducted on the approbrlateness-of readlng : 1\\ ¢

materlals vis-a-vis matchlng~read1ng‘d1fflculty of materiais

and pup11 reading ablllty, very few have dealt spec1f1cally

: w1th the use of materlals generated from local sources.‘

‘The notlon ‘of culturally relevant content obv1ously

/ y

:spllls over 1nto a number of related areas. Readlng,

'generally, is con51dered to be an extremely complex process

LI

1nvolv1ng many 1nterrelated factors and skllls. Compre-

hen51on, too, lnvolves many factors (prev1ously mentloned)

3

.:which.peﬁﬁzz\:nd‘cdmhlne together in ways not clearly .

understood. everal.of these!factors’are inseparably

I v 3

e
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‘~1nterwoven w1th relevancy of content. Consideratioh'ﬁust.:

be glven especlally to experlental background, acguiredn:1a

- language, and 1nterest._' .y, .
v o . . o o0 .
;\ . ;:D v Studles of these factors prov1de rather strong .

':1 t ,evidence for the need.to dlrect further research at the

- area of content. 'A'number of ‘researchers have pointed

'/hf\f. 1_: : ‘“partlcularly to the need for research 1n the use of

e walternatlve materlals whlizglnsorporate language,

rsituations, and. themes wh more truly reflect the child's
llfestyle (Strlckland, 1962, Ruddell 1963; Baratz:’1969;
.-Melsel'and Glass,Jl970) The flndlngs of these researchers
. il'f 1nd1cate that tradltlonal readlng materlals as represented

©.in basal readlng materlals, may, 1n certaln 1nstances,‘[

TUNTY
a

4

T -"‘p0551bly even obstruct comprehen51on.

[* N . N A
- .

Schools 1n.the prov1nce of Newfoundland have depénded

i JIo g i o
-

heav1ly on basal readlng serles to form the core fnfgructlon o

.‘1n readlng. At the same tlme, readlng authorltles have been
. !
. ‘serlously questlonlng the fea51b111ty of u51ng such serles
. ’ : - J
CcE ‘for a large proportlon of students whose llfestyles are

radlcally dlfferent from those deplcted in these Beries.

gAukerman (1971) suggests that a fuhdamental prlncl le'of

,cognltlve 1earn1ng is’ that 1t ls based on prlor ex erience.

comprehends durlng readlng ) The more closely thl materlals




e “y

a
P’

\ , N
CL N Y o e . - . o .
i ! O

: the 1nd1v1dual the greater the understandlng he should

S derlve from t em. Henderson ‘and Green (1969) suggest, too, . .
PN that\"Meanlngs arlse out of the actions of 1nd1v1duals in R i

o . .
B [ T &

.‘ - “relation to the env1ronment" (p. 25). . Readlng is descrlbed ,

. (.\ o by“Betts (1957) as a process of "reconstructlng the factS\

¥

- behin the symbols" (p. 80). He goes on to suggest that the L

%

5 .,-reader s comprehen51on is drastlcally redu ed unless he: can -

'brlng hls exgerlence to . bear on the readlng matter. Thls '

e M L

bellef 1s supported by various authors 1nc1ud1ng Spache ‘ ; oo 3
o (1966), Goodman (1968), Lowry (1968), Ausubel’ (1969), Kerfott R §

v L A
I ;'; (1969), Roblnson (1959), Smlth (1971), Pavlak (1974) o . . Co. d ’

o ' o 'f ' Supportlve ev1dence has also been reported by
Lresearchers who have studled the effects of acqulred language‘

and 1nterest. Slmply put, 1t seems unfalr to- expect a student

¥ - ’ .

T to respond favourably to content in readlng whlch has llttle

or no p051t1ve reflectlon of hlm; his famlly and frlends, hlS p
_@ . - ; ' '1elsure—t1me act1v1t1es, hlS communlty,'and SO on.: To the )
Do . rural Newfoundland student the characters and 51tuat10ns 1n
basals qulte probably have llttle lmmedlate famlllarlty or
Qrelevancy aﬁﬁ do practlcally nothlng to- relnforce hls self—
, conbept. It is. thls wrlter s. contentlon that the rural
h Newfoundland student through‘no fault of hls own,  can deriwe

only;llmited real—world-meaning from the largely artificial.'"

{.

'content of basal readens.' There ex1sts a{mlsmatch in
. C Y

'1anguage (pronunc1at10n and structure), env1ronment, and

o thlnklng between the regder and the typlcal textbook character.“
> '
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‘ - To. 1terate, research 1n readlng has clearly ;"7_ 0
’ 1dent1f1ed the need for further study 1nto the effects of g

| A uslng culturally relevant content,on readlng comprehen51on~
. . . P .é

i ‘ .;a-Verters stress the 1mportance ofgihe student s "response“"

o "to the_readlng matter Can we expect an enthu31astlc

response from a student who faces a textbook world wh1ch

. readlng materlals hav1ng greater famlllarlty and relevancy
//\ w1ll ellc1t a much more favourable response from the reader'

'—'."{rv'f: and qulte p0551bly enhance his’ comprehen510n of thoSe

'f‘thls contentlon.»
The‘following questions were‘addressed'in ‘the study:
%l;. Does the use of culturally relevant readlng materlal
result 1n 1ncreased comprehen51on scores among junlor

hlgh school students°

3

[ J N R J

‘t, ' ' .dlverges greatly from hls own° Thlsgwrlter malntalns that L

'1' materlals; The study ‘sought to ‘provide evldence to support ,.

2.. Is, there a deference.between‘the4reading‘comprehenSion '

scores of boysfand those of. girls on the readlng
mater:.al'> The culturally relevant mater1a1°' The
culturally non- relevant mater1al° o ’ ") ¥

:3;_ Does the readablllty level of the materlal dlfferentlally

©

‘,affect readlng comprehen51on 5cores on culturally

.

relevant readlng mater1al -as compared w1th culturally

B

non—relevant material? B
) ' St ‘ '

T e e e et = S v T e Slasesee w es st s 4 s em sk > PR . T e s umma s e e - .

=

Y



‘of the subjects selected for the study. Such matter 1ncludes
are famlllar,li.e., derlved from local sources.

1matter whlch does Hot closely relate to the experlent;al

Deflnltlon of" Terms '~'

To preclude mlslnterpretatlon of the content of the

‘.study, the followrng specrallzed terms are deflned.

imatter wh1ch closely relates to the experlentlal background

hl b

’

characters, 1nc1dents, and themes w1th Whlch the sub]ects
E g

.

Culturally Non Relevant Content refers ‘to. - readlng
FAREN |

backgrqund of the subjects Thls materlal 1ncludes'

lcharacters, 1nc1dents, and themes whlch are largely unfamlllar

“to the subjects, 1 e., derlved from non—Newfoundland sources.,

i

Informal ReadlngiInventory,(IRI) refers to an lnformal,

i

“:nonestandardlzed 1nstrument con51st1ng of a series of reading

/

‘passages graduated for readlng dlfflculty| -The“inventory is

used to assess word recognition and oral %nd srlent readlng

PR

“constructed testlng 1nstrument used - ln the assessment of

jsrlent readlng comprehen51on only 4ThlS 1nstrument consrstsf

"of readlng materlals. Understandlng (what is read) should

“_occur when there is a close correspondence between the -

— : -2

-comprehens1on

The Experlmental IRI 1s an 1nformal, researcher—

N \

H
3
P
.

of short‘passages at a number of predetermined reading levels; .

the passages“are each foIIOWed by multiple—choice'éuestions.

Readabllltg,refers o the level of comprehen51b111ty

Cultuféﬁiy Relevant Materlal refers to readlng oL 5:‘

Ny ar viawens W

N
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’

':Afziyireader“s skill leVelAand the:readabillty'level of.theﬂ
AT materlal (Hallett, 1979)

-‘M,,determlned objectlvely Y. the appllcatlon of a reahablllty

?f,'formula or graph to- th readlng materlal

S
. ,,,‘ J ¢
. Newfoundland S udent is a student who has!been

.enrolred 1n a rural\52§f§undland school/schools durlng

"the flve year perlod 1975 1980 and whose parents Ere of

. 'Newfoundland Orlgln. ,}x

/
*;_ jﬁ*gj_t‘ ) 'ﬂ;f Li mltatlons of the Study :, L /'..

. \Fhe generéllzablﬁlty of the flndlngs of/

- I'
are/llmlted by. the follow1ng factors-. .

the study

]

L. o R / Y

S 1. The sample for the study, although/large, did

not undergo pnocedures of randomlzatlon and

i

| S 3,,,‘:3 : f'(fPthe results cannot be generallzed beyohd thls

'#:_sample "j" .,i\ﬁ\ o

\ P . [N
\ . \ « s .
b

.\ ' e 2e ’The sample was purposefully dellmlted to 1nclude
B T N .

;{ - only students at the grade seven level.» Flndlngs .
. X/._ ‘ . or students at. other grade levelS\may dlffer.
.3.§ SR | 3;‘ The readlng materlal comprlslng the IRD as '-”Q.
“,; - '.;,i:-?”selected by the wrlter and w1ll by no means\\w\
"g;":;',l.”“v/} lfd;‘be exhaustlve.; Selectlon of dlfferent materlals\\l
‘E SRR "Z_could concelvably yleld dlfferent results . Also,

<.

Lo ] - J'ycomparlson w1th emplrlcal flndlngs from studles

SN ~nu51ng standardlzed 1n$truments ls not possmble‘

<

Readablllty levels may be TI}' -
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~4 The study dld not employ ‘a rlgorous experlmental o

I A

ae51gn. It w1ll not be p0551ble, therefore, to

' ensuré strlct control of certaln threats to

m‘fj;‘? N external and 1nternal valldlty. .‘A/x'f = '{TH

o , . - ,;

“l5*. Readlng dlfflculty of the materlals to be used

- was determlned by a readablllty graph. Whlle

- 1‘iilli'. A

thls lnstrument correlates hlghly w1th otherd~ g

I3 such 1nstruments,,read1ng authorltles have ‘a,” o
questloned ‘the ablllty of readablllty formulas
to satlsfactorlly measure readlng dlfflculty“/
“-fi?ﬁ‘ F as they 1ncorporate a llhlted numbér of varlaéles{r
"':lﬁaf The passages 1n the experlmental IRI were treated o
V[. ;; ,:ir w1th‘the Fry Readablllty Graph (1958) : Treatment.
o e .

l';jf ‘Tm”af _ yarylng-levels of readlng\drfflculty.

-

'qt,;'- H" Organlzatlon ‘of the TheSlS

L o [ /

ThlS chapter has presented the background of the :

@

problem, the 51gn1f1cance of the study, the deflnltlon of

terms used, and the 11m1tat10ns of the study._‘
"

e “", {Chapter II lncludes a rev1ew of related llterature

\

empha5121ng the effects of three varlables whlch are y
o . €

especlally related to content relevancy - exper1ent1a1

background, acqulred language, qnd interest. The chapter .'

' concludes with a- summary of,the llterature rev1ew.

The methodology for the study 1s glven 1n Chapter

III. The subheadlngs used are as. follows.' design and

'fﬂi;. w1th other readablllty formulas could produce T
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Lu-f'F,bew11der1ng and enormous.

'to selected factors whlch are- 1nterrelated w1th qontent
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'Tntroduction
“The task of the researchef“who de51res AT AT

to come to.grips .with’ aspects -of the complex", oo
congept called reading’ comprehenSLOn is, s oo T
The task of the.. *
" teacher is equally bewildering and enormous

'_but also. probably the most vital- 1nstrumental

. 'job within' the class settlng" (H. Alan,

,Roblnson, 1977, p. 9). .

'f. ThlS chapter presents a rev1ew of. Late ature relatlng

\

AN ,

Tﬁrelevancy 1n determlnlng comprehen51on of readlng mEterlal

\ e

L " g
‘¥]These factors are. (l) experlentlal background, (24‘ecqu1red

-

language, and (3) lnterest.

R . <t AR

- ;f’A.4 ‘“ﬂ{ Experlentlal Background

Kerfott (1969) states, "It is axlomatlc in readlng

o flnstructlon that the reader w;ll derlve from the prlnted .y

hfpage only 1n proportlon to ‘the experlences Whlch he brlngs

;.to lt that the experlences prov1de;the meanlngs (p. 4)

" .For meanlngful learnlng to occur, Ausubel and Roblnson (l 69)
:1ma1nta1n that three condltlons must hold ' :),'
”jw E -',l The materlal presented must be capable of belng: ' -;@

' related 1n some sens1ble fashlon,
. 2. The learner must possess relevant 1deas to Whlch
’ ‘,thls,newlldea can,be related or anchored;_,,

e

T e e R e e 5 dey o S
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h'°=f':.» 3§{‘The learner must actually attempt to relate the

Accordlng to Goodman (1968), the framework for ;ﬁ

DS 7 v

comprehens1on comes from one s knowledge of the language"f:

b and of the world A ba51c fact underlylng\*hese thoughts

;and comments 1s that any person s eve§yday contacts w1th

;Pavlak (1974) and Henderson and Green (1969) -The naturef

‘ﬁ‘of readlng content is dlscussed by Novak (1976), and he

hlS env1ronment must rnfluence hlS thlnklng and hence hlS
4

ablllty to comprehgnd. Slmllar v1ews were expressed by a

_concluded that materlals and*examples should relate to the

~7

CoL she clted I.E. -Aaron (1964)

'prlor experlence of the learner.‘ In a recent study, Thelen

' (1980) found that students problems 1n content readlng stem

; not from lack of readlng skllls but from comprehensron

.o
L3

problems apparently caused by a lack of relevant background

knowledge. Cardlsh %1980) 1nvest1gated the relatlonshlp

-

between readlng content and readlng comprehensaon and her~

-

f1nd1ngs 1nd1cate that there 1s a. general tendency toward..j“u

' greater achlevement on. relevant readlng content and that

g

o apparently noncompetent readers 1n"junlor hlgh school may fi

actually possess mlnrmal reaﬁlng ab111ty w1th1n the frame4'

work of thelr experlentlal background. In the '‘same" study;"i'

‘".., the processes Whlch are 1nvolved :
Lot in concept formation cannot be 1qferred
-.y . ' from mental agé or- vocabulary, but’ rather,
/' . from the cumulative . experlences of the -
“' - .individual ‘that have had meanlng for hg&
R '(p. 14) Co

: 7new 1d?as to those whlch he presently possesses.

B e T e O et IR L LY R R TY . PR, b e e st vy e s
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‘H,;Lowry.dl9680 put fdruard.f%ve 'keys'}for_ihstruc—‘
tional emphasis in‘read;ngfcomprehensicn}f The first of
these,."perceptlon" is concerned with an adequate‘stcre of
percepts and concepts from the chlld [ experlentral back-

ground. Lowry views the-reader s 'reactlon' £0 the prlnt

as the flnal step in the perceptlon process, but 1nd1cates

g that ‘this reactlon is. only pos51ble if|the reader brlngs

' sufficient 1nﬁormatlon gathered from prev1ous egperlences*

and reactions. The learner's relevant“background knowledge

“hppears to be'ah important variable that influences reading

N

o

comprehens1on. ., . "

Dank , McEachern, and Mallett (1978) conducted a studyr'

in which lturally relevant readingEmaterials'were-used with.

o

.Indian children in British Columbia who were experiencing
reading comprehension.problems withitraditional,Acommercially—

prepared materials. The authors created in their instructional

<

materlals an everyday Indlan famlly and a 1oca11y’re1evant

theme.. Their results showed that the chlldren reacted ' !

positively to. readlng materlals that related to thelr daily

-llves, Comprehen51on and 1nterest in readlng 1ncreased when

J

' //h‘ the material was meanlngful and related to experlentlal

background.' Aukerman (1971) summed thmngs up this ways:

"The, use of'experlentlai background for readlngils a worthy

a;m.. However it may«be achieved should ‘be layded" (p.. 324). .

The ideas and findinés'of'theseHWriters have some

rather obv1ous and szgnlflcant lmpllcatlons for a study of

.
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the‘effebts.of'local content upon reading comprehension; '
. . “' N - ’ o

The reader 's -acquired perceptS'and oonceots may have been

derived from a setting. and lrfestyle which isvfar-reméved
from and therefore only sllghtly related to that whlch is
represented 1n many readlng materlals typld:ally used in-
many schools._ The reader s experlentlal background

many cases, cannot be allgned/equated with that of others

?toward whom a. partlcular program is spec1f1cally aimed, A
) junlor hlgh school student, regardless of type or locatlon.f

.of school:l.ng, pOSsesses an abundance of percepts gd:l.ned ~

v

from hlS lmmedlate envrronment and everyday 5001a11zat10n.
Shortchanglng, lnsofar.as‘measurement of reading compre- .
hension is concerned, may occur when he encounters materiaks

which fa:Ll to. capltallze on hJ.S experlence. ' HlS compre-

.‘hensron potentlal~may, therefore, be only partlally tapped,

‘and he’ may concelvably be regarded as ‘a poor reader.-v‘ ‘

. Acquired Language

A second 'influence which overlaps‘experiential b'ac.k-.ﬁ

\gr0und is that of acqulred language.. Ruddelf (1963)

(1969) studled the effects of - dlalect on ablllty to ’read

’establlshed that the more similar: the wrltten language

,'~patterns were to the oral 1anguage patterns of the reader,

the hlgher was the Chlld ] readlng comprehen31on. Baratz.
P2y .
and his data suggested that non—standard speakers do not

1earn to read as well as children who use standard Engllsh

'\."'r

A(l.e., using tradltlonal readlng materlals). He fd;ther

A e s e hmal o Ambie £ o s aurmae re st bmate - raim eedtme o o mmirs v
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it

"lndlcated that texts er.tten J.n non standard Engllsh m:Lght .
i ?. " s ) )
) be an alternatlve 1n enhanc:.ng readlng and gettJ.ng more - :

_~accurate measures of readlng abillty . Batty and . Batty—
(1978) , in commentlng on Ruddell's fJ.nd.Lngs, stated, “His

. /' LT e L.
suggestlon is an. attempt to preclude ‘a mlsmatch between' L

oo MR s o

it k" 3

the dlalect of the reader and the - dlalect encodedwln prJ.nt"
P _8) R .' ,". .. ' ; ' ,-.'1 S T
- ' Meisel and Glass (1970) found that chlldren .con= B
. s:‘i.der'ed selectrons in basalreaders to be _"not 1ntr1ns:.cally"‘ .
iint’eresting"” In’ c1t1ng thlS study, Batty and Batty (1978)
commented that "ThlS dJ.Slnterest may be. even greater for the
T chrld whose 11.festy1e, experrences and 1dent1ty are not o : “ . '
i reflected in the stor:.es of the basal reader" (-p) 15)- _ . !
‘Tatham (1969) studled oral language patterns and rev:.ewed |
.the flndlngs of Strlckland (1962),' Ruddell (1963), Amsden
'(1964), carroll (1964‘)-, Stevens (1965) . She found that |
: these wrlters cons:.dered basal readers to be 1nappropr1ate )
for many chlldren.J Flrstly, basals contaJ.n unnatural —

|

language and sentence rhythm ‘which do 11ttle to foster S - . ' 1 P

PPy

- readJ.ng comprehe_nsmn'. ‘It was further 1nd1cated tha/,‘t
. -these materials unneoe'ssarily obscure the -relationshipT A ' 9

between spoken and wr:.tten language. Use of materlals ’

structured more toward the way chlldren speak was recommended,
* since the unnatural language of basal readers mn_ght be
respons.lble for faulty comprehens:l.on. Rob.mson (1977) also'

‘ - regarded the lack of s:.mrlar:.ty between the reader 5

e R L e . ——— — e ———
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' language patterns and the wntten language pétterns as’ a

contrJ.butor to 1anguage comprehens:.on dlfflcultles.' He -

/ t i'malnta.lned that the lnformatlon contalned .1n basals IS

sometlmes _largelyA unkn!OWn,, especxally when the wrlter s
. o " i - *'a‘.tti_t"udes diver,ge'_- w.idel‘y _from those ‘of ‘the reader_. '

. d Interest
IR GA flnal factor whlch is interrelated w1th ‘conteént,.

) '_'.a_cq"uired, language,‘ and experlentlal background is that of . /
_: '!_reading‘lnte'rest“_' Genre:r:ﬂally speaklng, rea/chng people
: fe’el'that'the -student, Jtrre;\spectlve~ of ablllty{ w;ll'do wel‘l"
'when tﬁe:~materials;,usedlared\inte’restj_ng.._? Lowrjlg .(1’968)
:l:ncluded' ".intelre‘s‘t " as-' a’ major Key ;Sor instructional'f .
°e1nphasi“s;'say'ing that it -helbs a chi:ld to make’ "th‘ose | :.

:Lntu1t1.ve J.ns:Lghts frequently ref&rred to’ as u51ng context

,-

clues" (p. 14) To accompllsh thJ.s, students- need readn.ng_f

«

nf’ate[J.als whlch "llve and breathe" and.lnvolve them

b‘ ‘ , . "emo :Lonally and sensorlally".

Texts should have deflnlte :Lnterest appeal students Ty L
e ) ' A

- have demonstrated that they can read - mater:n.als above thelr

. [}
e

.present grade level and tested readlng ablllty, prov1ded such
-.':Lnterest 1s present (Whlte, 19 72) J Om.'_l largely undeveloped
I source of readmg mater:.al wh:Lch holds such appeal is the set’

“ o

.of experlences and themes that . closely relates to the student ‘
himsel £, hls ‘peers, ahd lmmed:l.ate env;l.ronment. -This not:.on e
. of prov1d1ng readlng.matter w1th greater fam:.l:.ar:.ty and )
‘ ‘.'5' . whlch J.s, therefore, conducwe to lncreased reader 1nvolvement |

[
IS .

vt st ety aseean e sabema . e e s -



i,Shores—(1947) found this to b

v

‘ readlng (Dewey, 1913 Bamberger and Broenlng, 1934-‘Strang,,.' K

o lnterest and readlng comprehens;on, two of- whlch are """5‘-A o \

~Lewis,-1976-.Zimet a,

-situatiehs.j The student'
prehensron test was influenced: by the 1nterest of the

’ reader 1n the content belng read.

[ D UNINUPRI S U ST A L USRI DU SFIRLIMINBTIFIRIURNS RIS R e B L L Y Y S

1976- Batty and Batty, 1978
Camp, 1975 76) ' "Readlng materlal
, and relevant, in and of ~

self may contrlbute to the % and increased

— -

achlevement in readlng“ (Batt

. » 1978, P! 15)'
. équally true of testing

. e
rformance on a readingicomé;»

Interest 1s regarded as a 51gn1f1cant factor in
lncrea51ng readlng eff1c1ency"'(wltty, 1961) 'Authors, SRS
through the years, who have studled lnterest and stressed '., - };

ltS lmportance 1n enhanc1ng 1n1t1al and developmental "‘ C r' 't\_d

\ .
1946, Bernsteln, 1955 and others) were revrewed by Shnayer S b
(1968) He drew a number of conc1u51ons regardlng readlng 7'h".‘\;
paﬁtlcularly pertlnent to the proposed stqdy-v - d‘- - .'h ' ; \;'
l. A hlgh 1nterest in storles read by students

results ln greater comprehens1on than that

= dwhlch results from Iow 1nterest. - ? o y
;f;l Readrng lnterest, as a factor in readlné | :

| comprehen510n, may ‘enable most students to
".read beyond thelr,measured readlng abl}rty. f} - e

(P- 6) W } . .. . 'g . ,... H-f _'-;A-
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. Experiential background, and

acquired language,
‘in.terest have a major influence-.’on th; reaci':é'r'_?'S' abiv‘li'ty ‘to .
" comprehend whatever meani.n'g‘_.'i'._s cont‘aixi-é‘d'fi.n'\"v'{')rin't. " The -

effects of these factors are inextricably, fuséd; it is t_his’ ‘

-/COnl_bination which every reader brings to"the reading ‘

situation; it lS thls fact that authors of tradltlonal

reading matér:.fals fa:.l to- adequately con51dér. ~Cardlsh

! o

(1980) states, "To confront a Chlld from one env:.ronn'i‘ental ,

set of c0ncepts with test items, wvalues and J.nterest:s from‘

SR -8

o

10) It was thlS

tion may be to test him unfalrly" (p.

"y

dlscovery whlch led Ashton—Warner (1959) to success 1n- h

\ .-

teachlng the geographlcally alJ.en Maorl chlldren to read.

B

'She dec1ded that the- major obstacle to readlng was the

“w1de dlscrepancy between the .content ‘of: the chlldren 5

4.

" minds and the content of the read:.ng texts. N
SR _ . ‘ Readlng people, for years, have been’ 901nt1ng out
that‘th‘e content 6f basal readers is often J.nappropr-late_

'for many dlsadvantaged urban and rural students._. The_ Trux-

T
e

' _of the 1ssue appears to- be"'degree of fam111ar1ty" ' AThe

more closely the reader s 1nterests, values’, experlen‘ces-

and language approxlmate those presernted in ﬁthe text, the

PR

.greater the llkellhOOd of ‘student success in readlng and '

‘ - :1earn1ng. Betts (1957). in. commentlng on the mass use of

basals, stated "Unwise expendltures of school funds for

another and ask him to cope successfully w1th that confronta—-

»

- .
,_.,_-—"‘/
e

‘e . . B . o
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basal readers has done much to 1mpoverlsh the readlng

. "‘ J.nterests of school chlldren“' (p. 263) . ": '\ " o

R [ The s:.mple fact that trad:.tlonal read:.ng materlals

- , . A

~have" been almed at a partlcular segment of the school e, T E
’ / N populatlon po:.nts to: the erroneous pract:.ce of gJ.v:Lng them : ‘ ' RN
Tt _mass ‘use. . Aukerman (1971) concluded . ' )
L ' T Al . o ’
"The textbook suburban Caucas:.an famlly ERTEEA
’ - :-has no analog in reality for millions of = i . Ve
. C ,ch:l.ldren., The draw.l.ngs, -while attractive, = - ! R
- . G-+ .do ot depict a life s:Ltuatlon familiar to‘, l »1 s . b
- - 7,,.  the urban child. , The c‘bncepts ‘presumed .0t - .‘;‘ IR I
- developed are allen ‘to many urban chlldren- T B
‘ Who do not have the middle- class background U C :
. ,necessary for- understandlng them. The -/ - ; ,'A‘J:'. A I
language is artificial and contrlved, the A T
h SO .conversations stilted and unnatural. SRS " .
' Se Atta:.n:Lng the objective of meaning in L S
I " reading is, therefore, difficult, if not I A
N q.mposs:.ble, with most of the readlng L TR
; "materials currently avallable" (p 312) R O
: ) . o . K2 w 3
. , A (. N - T L
" o N v - :
oL : s ) . Co .
— - ‘:z s 7 L
;. . .
,\. 1 R ~ .}‘l . A'. “'
A 8 I “B
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) prea_dln_g materr:l.al, and sex of the subject as they relate to L

- “5 [\ a '.",‘ :

provrnce of . Newfoundland. A secondary purpose was to,

examJ.ne th/e effects/lnteractlons of reatgbu.\lﬁialevel of

‘conte‘n‘t used "and icomprehensmn. ThlS chapter presents an

elaboratlon of the des:.gn and. procedures employed 1n the

. !
_'melementatlon of the study.- The1follow1\ng subheadlngs are.

T e T i v e, —;'."Mm ;.._..._ - - ——m -
', ." -d‘ , b
AR ’ v Ha <
- | . . .
, " CHAPTER III " .- .
¢ v T . '
"~ 'METHODOLOGY
SRR ; S 'Introdnction"ﬁ‘
‘ The prlmary purpose of th;\.s study was to J.nvestlgate
the effects of us:Lng culturally relevant content on the
readlng comprehens:.on of junlor h;Lgh schoc‘)l students in the
: <4

used. IR ';‘ o _‘ S =
. 1.° ‘Design and Hypotheses R :
. 4_‘2', . The Sample b
N , R N Instrliénentation R LI %
oy -, () The! Ihformal Readlng Inventory
] (ii).  The Experlmental Instrument - :
1 . .
. _(iii) . Rationale for Use of the E‘ry Readabillty-
S Graph . :
g Testlng Procedures -
' 5‘,‘ Model and Statlstlcal Procedures
‘ L N Des:Lgn and Hypotheses
® ES test the effects of culturally relevant readlng
@

materlal On readlng comprehensuon, the researcher developed
!

‘an. exper:.mental J.nstrument follow;mg the met.hods and L
S : o ’ N
v \'." ,, BN \
' ' '?')‘ o
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- 25,

',guldellnes for constructlon of 1nformal readlng/lnventorles

(IRPs) Thls experlmental IRI c0n91sted of gix graduated

P - i

'prose passages, three of whlch contalned culturally relevant

Afmaterlal (Newfoundland Content - Serles A), and three~wh1ch

hc0nta1ned culturally non—relevant materlal (non—Newfoundland

B /
‘Content - /,rles B).. All passages were selected from

o

lflve, and seven as determlned by the Fry Readablllty Gr;ph.

../

'P:SOurces whlch are/have been typlcally 1ncluded in the

~'Newfoundland Junlor hlgh Engllsh program."-f - :’.f' ~~“‘gt['::'

[

Each serles of passages contalned a passage whlch

P ' 3

corresponded to each of three readablllty 1evels - three,:”

Passages were followed by questlons whlch assessed the

A"ffdegree to Whlch subjects understood the content of the

<t10n are prov1ded 1n Sectlon 3 of thls chapter.

’ A, ‘.‘.

'passages. Full detalls of the lnstrument and its constrUC—

o,

. ypotheses A '3.. ““-'7'}3

:.l.“ There is no. appreeiable difference between comprehension

The followlng hypotheses were generated and tested

G'“

1n the study.

’
N

- ﬂscores obtalned by subjects on the culturally relevant

’—% freadlng materlal and scores on the culturally non—
. ) L) ’ v R : N . .
Co : L

relevant readlng materlal.‘\;

2. There dre no apprec;able dlfferences between comprehensxon

iscores obtalned by subjects ‘on readlng mater1al at each

of three readablllty levels...f

s
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L 3. There are no apprec1able dlffeﬁences between compre-

hen51on 8cores obtalned by Subjects Dn the culturally
relevant readlng materlal and the culturally non—‘g.}-'

relevant readlng materLal at each &f three readablllty

"'levels.c

e

“jQQ There 1s no appreclable dlfference between the compre—‘~

1"J hens1on scores obtalned by males and those obtalned by

A

.‘ Ly . . N ’ . PR : . B .' .o
AN females. . A . e e

f{S.t There 1s’ho appreclable dlfference between the compre—:

o

hensron scores obtalned by males and those obtalned by

females on the culturally relevant materlal L l;
X ,

3

'-'%. There lS ' no apprecxable dlfference between the compre—’““ o

- : . ' ’ ot
. / Co
1 . v .

henSLOn scores obtalned by males and those obtalned by-<

females on the culturally non—relevant materlal.._iz

“;7,] There are no apprec1ab1e dlfferences between compre—

hen51on scores obtalned by males and those obtalned by
females on the culturally relevant and culturally non~

/relevant materlals at each of three readablllty levels.‘
s ‘ ’ )

’ The SamEle
The subjects for’ this study were three hundred nlnetyf

',four grade seven students from several high schools ln rural

L

'communltles 1n eastern Newfoundland.v Thls sample conslsted

of entLre classes of, students (lrrespectlve of ablllty)

"yenrolled 1n schools of the Terra Nova Integrated School

: Board; For the purposes.of the study,-lt‘was felt;thatJthisfff
P t...,< B PR .,.q‘.-“ " ~ “\‘. v ".
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N \ :
- necessary to determlne the effects of the varlables‘ beJ.ng

o 'and collect:Lon.~ Also, personal contact between the N

U2a 'The schools are 1ocated in’ rural 'cormnun'"it'ies. ~. an

-
.
E
e g e e . i & o e e ok B
. ’ oo ’
. o
oy " o "
i I N l‘"_
4 -
S ; 27
s 7 . T
-~ N .. ¢
s . o ‘ 2 “ S 3

sample m:.ght be suff:n.c:.ently large to provn.de the data

cons:Ldered. These schools were selected for a. number of '

‘e

reasons.,p

l’ They are located J.n a relatlvely small geographlcal

'<.

- ;researcher and part1c1pat1ng teachers could be malntalned

“~-'.w1.thout undue ’ f:.nanc:Lal cost. ... o : RN
. \ . . D . e .

. Y 'fhqu R
,essentlal prerequlslte 1n assess:.ng the effectlveness " S

. »
- . N . . -
B Lo N

g of/the content varlable.l.” e TR

[ Sy -

3 . :'I'he schools fall under the jurlsdlctlon of a SJ.ngle

a

'-~.'5chool board thlS fact ellmlnates pseudo-pol:.&;tlcal

: \—constralnts : such as obtalnlng perm:n.ssmn from multlple | : e
.v‘-:_,‘sour_c.es;. and' operatlng under dlfferentlal. stlpulatlons.‘,'ﬂ
4 ) The ~s'choo'l~s' .,are readlly avallable to. the mvestlgator,'-f; ‘
v and teacher,._partJ.CLPatJ.on and cooperatlon are read.‘Lly~ : .'
5 ":The students‘of these schools represent a w1de range 2
. of - ablllty 1evels permlttlng a. more accurate assessment !
:7‘, i’_of the ‘readablllty var:.able. , . - ‘, | .
Instru.m—entatlo'n | \ L e L ;
(1) The Informal Readlng Inventory (IRI) ) ) . B
. ' An IRI J.s an 1nd1v1dually—adxnlnvlstered, non;. ' B P
| standardlzed testing J.nstrument used in appralslng what . i o .
il e e masnt

'_area, thus fac111tat1ng efflclent d::.str::.butlon. test::.ng, S g
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‘,Betts (19 57) called "the readlng facet of 1anguage" . (p ‘430v')

Betts recogmzed the need for "abbrev1ated andz practlcal

'dev:Lce\s, technn.ques,/ and procedures for appralsmg readlng

Y

.j“performance" (p 430) I '. '

An IRI is comprlsed of a number of oral and 511ent

readlng selectlons th.ch are graded J.n terr’ns of readlng
,drfflculty. These selectlons usually range from the pre— \
_prJ.mer to. the s:thh or elghth g\rade levels.‘ The passages
Imay come from basal readlng serles mlscellaneous materlals, .

) _?"jo.r they .ma.ysbe”developed by the teacher, -cllnlclano ‘Or, .

" .researcher.‘ IRI S are also commerclally produced "‘Basic

: .:_Cheek 1930- and Zlntz, 1980._

A' lnformatlon regardlng IRI s is prov1ded by many authors -

L l.lncludlng HarrJ.s and Smlth 1972- Rubln, 1975 Ekwall 1976,_

-

SllVaI’Oll, 1976 Otto ,' Peters and Peters 19 '77 Cheek and

-

) Each readmg passage 1n the IRI is accompanled by a'

-

‘number of comprehens;on questions th.ch test varlous levels

- ,of comprehens:.on. Follow:.ng the teach::.ng of Betts (1946,

o however, that many of these areas are typlcally 1ncluded ‘ SRR

LI 1

'19 57), :anentorles usually test facts,‘ :Lnferences,- and_
vocahulary -(Johnson and Kress, -1965~ Valmon‘t-, 1972, 'Silvaroli',‘
,'_'19 76)' : erters have dellneated add1t10na1 areas OF . compre-

L hensmn such as cause and effect, draw;t.ng conclus:.c_ms,

wr -

eval-uatn.ng, recognlzlng sequence, and dthers ’ but 1t abpear‘s,f

’,‘:under the umbrella term "J.nference . 1 e o questlons testlng

A"

~these areas. may, in. fact, be cons:.dered “1nferen_t1ally-

orlented" . 'Au..tlhorl.t_les'have -Lndlcat,ed- +he- nsefulness~ of the

- — s e am pan e w e ee e e s e+ e o T T
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IRI 1n varlous terms as 1llustrated by the follow:.ng.' S

J:'v-"The IRI is especlally hel-pful as a means of -
o 'gathermg J.nformat10n for. grouplng " (Harrls .
_.«and Smith , 1972 p. 120) S o

"'An IRI is an excellent method for assessmg

CoLmp ‘individual reading performance (Otto, Peters' .

‘ :{.,: IR ~,éomprehensmn" (Cheek and Cheek, 1980, 'p.. 5'8)v.f.

- _-lRI,- the level at whlch the student should begln read:Lng is L

- pn e ey g = s s e

~ and Peters, 1977, p. 172) .. N

. y "Thls lnstrument 1s especlally useful .'.LI'I

T "determlnlng the strengths and weaknesses -
in Slght wvocabulary, word attack, and

sometimes reférred to as 'trying .on the 0
-book for . s:.ze"' (thz,,l980 p. 449)

- "'I‘he lnventory prov1des the teacher w1th' L T

information concerning the child's lndependent,
-‘instructional, ' frustration- and. hear1ng—capac1ty
_.reading level™ (Sllvaroll, 1976, Vlll) .- .

'Other read:Lng specn.al:.sts who offer supi)ortive ev:.dence of

~.

"the :meortance of the IRI ;nclude Johnson and Kress (1965),-

}
ya

,‘plkulskl (1974), Ekwall: (1976), and Guszak (1978) Lo / -

It .1s generally accepted among these author:.tles

=

s that a major purpose in adm:.n:.ster:l.ng an IRI :Ls to determlne :

Elnstructlonal levels. Klllgallon (1942) and Betts (1946)

s

) were the forerunners in this area. They ldentlfled and

s

popularlzed three rather dlstlnct levels of readln'g - the
A - A )
: basal or J.ndependent level, the 1nstruct170nal 1eve1, and

-;the frustratlon level (a fourth, and related level is. the .

C e

.llstenlng capac:.ty level) Klllgallon. anc'l Betts fu;rther :

'establlshed the crlter:l.a Whl ch desn.gnate : these levels. ’

. Pr:Lor to the oral" or s:Llent read:.ng aspects of t'he

-

ﬂv.-"IRI's are lnformal tests for reader, 1evel e < ‘
t . \\:

- _ . v, . . .
N N T e 41 VA gl rehe g+ T e 3y T P ATR RIS P78 N TN 40, 3 2 S o
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ST determlned. Graded word l:Lsts ' ‘
9 . H vl . .. i il i P ‘ : “. ;‘. ) N
S are 3 the student beg:.ns these 1:|.sts at two leve-ls below h..’LS . ) R
Tt o ; . { R ' i g u* o
;. T grade level. : The hlghest grade 1evel at wh:.ch he s e K

L error—free 1s the leve where oral reading begins »(Ekwa:ll, BRI St

‘; = ' .' ‘ 1976 Rub:.n,, 1980) % T 6. s”tudent progresses through oral' e
anduellent reading pas a“g.es‘for each level and answers ‘”E': L
= v _ compr’éhenslon qnestlons on" them: ‘. As the reac\ilng materlal / ’ ‘..:::‘:"
) ' ) ':"‘: ‘of the'a.nvehtory hecomes lncreasz.ngly dlfficult, the'_:::"': ) . "
) -f'-?".- student e\rentua-l\l‘.y reaches hJ.S "frustratlon" level - : »l '. i _' )
,'. y Although the teacher N prlmary concern is the 1ndependen ’ ” L '
\ '_ K N " and- instruct:l.onal levels of the student, thJ.s in\format-:l.on \‘
Al ,‘ g - ;‘l"‘-_ cannot he accurately aacertained. untll the st'ude'nt :Lndlcates "
& i ':- :-"~the leVel at: wh:Lch 'he beeomes frustrated. At this ' po'J.nt, g .. , e
) ' - the 'teacherr determn._nee the lJ.stenJ.ng capac:.‘t_{(' level\of the ) ' ‘
| ‘_ student by readrng the passage aloud (Ekwall. 1976 Rl:lbln, . F_-:
‘ ' o [ h _-."“:_' g e The cr.rter:.a prescnbedo by Betts (1946)4 for meagurlng ) .‘ '.f i .

e o gl iy word re‘cog'n_:g\ta.on anc’i comprehens:.o,n :|.n J.dentlfy:.ng the close Rt 7. R =

-t S 0 B . w'\—""" Th3is N ) . E L) A M .
::c. » ’ - ‘\"“‘L’:\' g > . e " . * K - e ‘ .
. ) readlng levels are ae ﬁe&tows- 4o " aN fam ' s
A R P | B s et ¥4 W
g . - 6L T
’ A - la) lndepend‘éht levei - word recognltlon ‘is 99
. - .. [P O o 4 -
P : ! + .“' , R : .. .' o . ] R “.
! Epna S |,' percent and comprehens:.on J.a 90 percent‘-’ )
N . X —
. N S (b) _lnstructlonal /ievel - word recogn:.tron is 95
e B e S P
'R : S e - . 5 '. - . § '
Y P L ; percent and comprehens:.on J.S 75 percent,
.“ & ‘l‘|.' ’ MR . l -
. = s (c) frustratlon leVel - word recognltu.on is 90
L e e : e s ] 3
R [ percent or "1ess and comprehens.ron J.S 50
Tt percent qi“les,s;-.'."”* el T
. . v . Gl S O SRR S o C . :
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e'Readlng Levels are .the most frequently used" (p-, 168)

R R Ay ae £ A SV e S TS A LY YRS U e i v 43 11T P, T AR e Sre St A o = e ok i et & @ 42 a1 0

i (d) capacity level - comprehension is 75 percent;

N _ - " the studént dddérStands what is read to him,-
' . ) ST RN
answers in similar language, and supplies

additional information due to background

experience. e A oy
° - . 1 &
! K.

GuSzak (1578) states, "Although the Killgallon -

Beots concepts have been w1dely adopted by readlng methods '

authors over the 1ast»two decades, they have been questloned_
o

by many researchers"(Powell, 1968; Hunt,"1969;'Spache, 1969;
Powell, 1974; Gonzales, 1975)° (p. 119). -Powell (1968)
retained the reading levels of Betts (1946, 1957), but

modified the percentages to‘be used as criteria in deter- -

mining them. Rubln (1980) maintains, however, that "Although

3 »

other percentages for the readlng 1evels exlst the Betts

\ . .

S (dii) Thé Experlmental IRI .

s

The' central congern. of the presé;E:study was to.

,1nvestlgate the éffects of u51ng culturally relevant content

2
I‘
on readlng comprehen51on scores. -Of nece551ty, the standard

b

format of the IRI had been modlfled to meet the needs of the

. study. Otto, Peters and Peters (1977) descrlbe an IRI ‘as a

reading tool that can-be .as general or as spec1f1c as the

needs dlctate.' Advantages of the IRI, as noted by Betts

; (1957), 1nc1ude 1ts low cost, direct and rapld admlnlstratlon,

3
valldlty, pos51b111ty of use for group or 1nd1v1dual testlng,

selectlon of<1nterest1ng mater;al, and ‘instructional value ;’

o

P




o

‘were subject to the follOW1ng cons1derat10ns.

[
H

. of. the test sltuatlon.A Eetts-further«liéts‘several other

‘advantages of a dlagnUStlcally—orlented nature whlch have

7
.

- .-

Allttle pertlnency to thls study. j~ .

T ' The development and GESlgn of the experlmental IRI

. ‘1. The pr0posed‘IRI was to be used ln'asséssing

i

~comprehension of reading content. . No-attempt was to be

‘

.made to measure addltlonal facets of readlng which are

usually 1ncluded in the standard IRI
' 2.° The IRI: was to utlllze 51lent readlng passages

in der1v1ng readlng comprehen510n measures. As~noted by

v'Ekyall (1976), oral readlng passages .are sometlmes omltted:,

for older students., Spache (1976) further malntalns that
...oral readlng, unllke 51lent, is not conduclve to *
comprehension. -pral,readlng is so‘demandlng per se.that a

reader has little or no opportunity,to prooess, or reaet to,

~the ideas presented® (p. 121). A final pointyis- that oral -

- reading procedures are»employed(}ndividually for diagnostio

purposes, whigh' fall outside'the scope of the study.

3. Tha study, belng of an exploratory nature,

sought to acqu1re 1nformatlon from as many subjects as was
W !

fea31ble con51der1ng the flnanc1al and time constralnts

involved. }o accomph}sh this* objectlve, the IRI. was to be
'admlnlstered!tb groups of students (whole classes enrolled'

‘durlng the 1980~ 1981 school year). Thls pract;ce is

supported by Betts (1957), who says "for rapid survey

~

-,
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T:“asked}

'readablllty levels only - level three.

'the purpose of the study,

comprehen510n questlons.

h\stated;

B T T GV S

. ) e . . T . P . LT [
. T, . . .
K

purposes,'a group type of 1anrmal readlng 1nventory can_;

be used" (p 479) _vﬁa '

Y

-

,4.“ The IRT. con51sted of readlng passages at three‘)

level flve, and level

H

seven. To repeat dlagn051s of student weaknesses was not

that thls

’

range of,

1t was felt, hOWever,

range of readablllty levels falrly represented the

Y

‘reading abllltles encountered in the average grade‘seven'

class. - . - L ”_.:_. SR 4 !
. 5. . The readlng passages lncreased in length as

readlng dlfflculty of the passages 1ncreased.. All authors
4

: AN
‘on IRI s» “that were rev1ewed by the researcher supported

thlS procedure.
def;nltlve or: con51stent 1nformat10n regardlng passage A
length that recommended by Ekwall (1976) prov1ded the S

4
general gulde to be followed.

-

He suggested that around

100~ 150 words were suff1c1ent at second or thlrd level N

\ :
. and up to 250—3D0-words.at seVenth or eighth grade‘levelr,

Therefore, the passages wereFlOO-IZS}words, 175-200 words,n;i

and 250- 300 words at levels three, five, and seven

s
respectlvely.

6.- Each»passage was followed by a number of

Cheek and Cheek (1980) strongly.‘-

suggested that a mlnlmum of flve and a max1mum of tenr
ki

questlons be used. Harris and Slpay (1975) 51m11arly

|
"If SPGlelC comprehen51on questlons ‘are to be'

170)

 five.to ten questlons should be prepared" (p.

o

2 . - - .
Although the researcher was unable‘to flnd ‘?\\?

- s, e - R P e e g m e - N — -a -

e e ~tpstem e e amie
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“e "{"\»a‘ Other %uthors 1nd1cated that for thls type of 1nstrument
'(IRI), the ogtlmum number of questlons dld,.ln fact, fall

w1th1n thlS flve ten questlon range. ’The researcherf

1prepared five comprehen51on questlons for the passages atf o

readeblllty 1evel three and ten comprehen51on questlons T

Cat- readablllty levels flve and seven.;

P
9,

.7f\ ‘To asseSS'the.degree'to which'students-under— 4 -
'stood the’reading passages, the writer developed multiple-
) S . . \ S N

? o choice questlons. While the relative'merits of'this'and"_,'ﬁf oy

other types of questlons have been argued by many

¢

authorltles in the fleld'of measurement, 1t was felt that

.

3 S o multlple—ch01ce questlons fa01lltated scorlng i .a"

stralghtforward and ObJECthe manner Harrls and Slpay g

v e

(1975) p01nt out that when a. wrltten comprehenslon test

1s deSLred, short-ansWer or objectlve questlons are more

eff1c1ent than quéstlons Wthh demand longer wr}tten
i

answers because~they are less tlme-c0nsum1ng. They malntal
that completlon and multlple—ch01ce items allow less;’ .
; .

T ,“ opportunlty for cuesswork than other ob]ectlve type 1tems.

and are therefore more satlsfactory.

v8.s ‘The questlons on each of the passages were

.-

A: de31gned such that they tested three levels of" comprehen510n

I facts, 1nferences, and vocabulary. The r;latlve welghtsi
a551gned each of these levels were those establlshed by ~ %j’ ' ‘_.l

'ABetts‘(l957) Accordlng to thls procedure, forty percent of f‘,f

comprehension questlons should test literal comprehension

T

-
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SR f.%facts), forty percent should test 1nference,'and twentyr'ﬁ .
percent should test: vocabulary '

- recognlzed authorlty 1n the constructlon and use of IRI‘s,

i

‘N J Sllvaroll,

. e 'suggests that 1n obtalnlng readlng comprehen51on measures,.

questlons should, 1n fact, deal wlth facts, lnferences, and‘

4 M
: vocabulary E He does ‘not lndlcate the relatlve percentages

A ’ 9'(of the total comprehen51on measure) that each of these
should be glven and shows a. lack of consrstency regardlng .

o this: p01nt in the. "comprehen51on checks" whlch follow the

‘passages in hlS gulde, the Classroom Readlng Inventory

i fﬂ{,"*(l976). The 40/40/20 breakdown .of Betts has. received wide.
S * ko o 3
acceptance among readlng authorltles, and thlS wrlter wasj~j :'.ﬁ

AU unable to- flnd any ev1dence that lt has .ever really been i
t f ' R ]

.challenged

S 9, To determlne the dlfflculty of the- readlng

.
i}

materlal used in the passages, the Fry Readablllty Gragh

: wwas_used. A later sectlon prov1des a ratlonale for the
as : 2 .
use of ithis 1nstrument.‘ - ‘f - REN
. ‘ . . . "" -,

'\‘.; : gf“_ lO._ As thls study was orlglnal research in thls

facet of reading in the prov1nce of Nehfoundland, the.
researcﬁer—developed 1nventory descrlbed needed examlnatlon, L

k 'f and pllot testlng. Prlor to actual testlng w1th subjects,,f

a panel of spec1alists in the area, of readlng 1nstructlon

dld scrutlnlze the material for defects, evxdence of blas,

and equlvalency of passages. Any recopmended changes were

N S made and the anentory was plloted w1th grade’ seven students

‘ i . . .
ha et S St e s 3 e e wm LR -
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Aln .a flnal attempt to detect any deveﬁéﬁment flaws or ’

.

. o .presentatlon problems before 1mp1ementatlon in the- studyi:ya§ Mf .

<t ) . (iii).'Rationale for the Use of the‘Fry Readabil;‘y Geiph
A readablllty formula or readablllty graph is an

,1nstrument used to measure the dlfflculty level of readlng

materlals. S;noe'the leely-Pressey method developed in

- 3 N . & .

1923 more than thirty formulas and at least’ten variations

Ahave been used (Klare, 1974) .. Wide acceptance and use have .

been given the Lorge formula (1939)), the Flesch formula and” = *

" pale-Chall formula Kl948lzlthe Spache - formula (1953),~the

_Jacobson formulas (1961%, the Botel fbrmula (1962), the Fry ;‘”'a
:Readablllty Graph (1968), the SMOG and Bormuth formulas ‘ N
(1969), and the more recent Harrls Jacobson formulas (1972)

- ‘ Readablllty formulas have been based on’a varlety of"‘ I
: i - | .
criterion measures 1nclud1ng graded work llsts,‘character - P o
(type) spaces, cloze procedures, syllable and sentence counts,

v

‘error per program frame, frequency of nouns and other parts

v of speech and others (Klare{;l974).‘ Early stndles of read-"

. ci.‘ SR ability measured readabilitYhessentdally as‘a'functlon of '

A vocabulary factors and depended heavily on .word 1lsts such~ :. '
F A o ‘. as Thorndlke and McCall _Crabbs lists. Later the trend was
towards more efflcrent and ea51ly applied formulas, Fry ‘

(1968). and McLaughlln (1969)- made attempts to SEEIZE; this .

T .demand (Montelth 1976- Klare, 1974) '_ _ N

Readablllty research has demonstrated ﬁLpeatedly.
(Chall, 1957; Klare, 1963; Barmuth, 1968) that the right

’

' Co- : s '-, ' L . . v . . N

1 t " . y . . N . I .o - i 1 i 1 R
l ' - ‘ ‘ SR . : _ . Gl
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.

.‘}comblgatlon of two varlables prov1de the

est;measure.of
dlfflculty of readlng materlal. . ) o
t_fﬁ :( (1)~ dlfflculty of vocabulary,

| ‘(2)' sentence length
'HThese are the varlables 1ncorporated 1ﬁto the Lorge, Dale-
¥ Chall,. Spache, and Harrls Jacobson formulas. Vocabulary p

tdlfflculty is. usually measured by countlng the percentage

. of words that do not appear on a certaln co‘ rd 1lst.
. Edward Fry s Readabllrty Graph (1965, l968)'does~.
not utilize word frequency counts in measurlng readlng

dlfflculty of'materlals,,‘Thlstls unusual since such counts

S -have long been'relied’onfto measure familiarity pf vocabulary.

.GiVen that'seyeral word lists have been traditionally_and' =

,‘fthem regardlng length and Words 1ncluded Fry av01ded the
::cr%t1c1sms often~a1med at them. As early as 1928, Dolch
.expressed several reservatlons of the word llStS extant atlT

the .time (Standal, 1978). Standal states that for .as 'long
i“ias they have been used;,wordllists have'heeh regarded'with‘
:'sone suspicion;-even,by‘those who fornulated then. He
further indicates’thatnfewIstudies haVe‘dealt with the
effect of word frequency on comprehen51on and thL llterature
relnforces thls 901nt, 51nce results of these,studles "haVe
,ylelded at‘best, mlxed results ‘(Standal, 1978, p. 644)

Fry s readablllty measure is based on two 1nd1cators

: of syntactlc complexlty - sentence- length and number of

recently used and that there has been w1de dlsparlty among .f"

A Wy 0oy 1
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‘syllableS} Betts (1949) rev1ewed studles of the relatlon- _

Shlp between sentence length and readablllty and concluded

3'that-the eﬁfect of sentence/length had~been elther‘

,exp11c1tly or 1mplic1tly assumed in cla551c readablllty

T

dre”//Klare (1974) p01nted out,'"Though sentences can'
be evaluated ln several ways, a.31mple‘count of length is

generally sufflc1ent Sentdnce complex1ty is probably ther

. real causal factor in, dlfflculty, but length correlates

I

very hlghly w1th ‘complexity and 1s much easier to count“ -

- -

»

Given a. choice,‘reading people seem to-prefer the

.Dale—Chall Readablllty Formula as THE" formula for predlctlve“
accuracy. When compared wlth the Fry Readablllty Graph, two-ﬁ
”5p01nts were made by Walter Pauk (1969) ~"Fry and.Dale—Challf
, rely on exactly the same datum for one" of the prlmary 1nputs-

the average length of sentences w1th1n the1r samples.

Also for the second prlmary 1nput both methods are‘

'Slmllar in that each word in the samples contrlbutes to the

/
flnal raw score. The formula by*DalefChall dlscrlm;nates

’betweenfthe 3000 coﬁmon words and. the non—common'words. The :“
'”formula by Fry, though-mechanlcal and w1th small regard for

‘the’ actual dlfflculty of’ 1nd1v1dual words, neverthelesg\glves.‘7 }

welght to”each word by countlng every syllable in every word"
.o~

'(p. 209)

. ! '
o Fry, hlmself malntalns that 51mpllc1ty 1s a Eey
feature of hlS Readablllty Graph v It~rs_qu;ck and‘slmple,

P




~but apparently ot at the expense of accuracy fThe.J:."~“'

;Readabillty Graph was, compared w1th four other well known'

”formulas —~the Dale-Chall Botel, FleSCh, and SRA _}"‘Qlﬁ/f~v'

7

‘(Klstulentz, 1967).»AThe follow1ng correlatlons were found'”

F [ e e T Ty

/ . . 1,‘
K L

Fryﬁf Dale Chall (. 947— n,.ll,”,-;,
JFry >~ Botel (. 78) ' s o

Fry; Flesch ( 96)

'ny SRA (. 98)

'The sllghtlx 1ower correlatlon w1th the Botel 1s explalned
'by Fry (1968) in that it lgnores structure complexlty whlch

o is usually reflected in: sentence 1ength Of the Dale Chall

‘L?formula, Fry (1968) says, "I flnd thelr readablllty formula'

. loaded w1th fussy rules, a tedlous vocabulary, and declmaL

lﬂ;gures carrled to the fourth place, a bit overly prec15e,. j'

en lt only ylelds some score such as '9 lO grade'" (p; 23113;"”

,In evaluatlng Fry s graph Klare (1974) states, "Fry s graph

":has been valldated on - both prlmary and secondary materlals,

"-; and the scores derlved from 1t correlate hlghly wrth those -

”‘:from several well known formulas" AP~ 71).“'

L

i Klare s (1974) artlcle "Assessrng Readablllty“'
concludes w1th suggestlons for choos1ng a. formula, based
Wupon the follow1ng con51deratlons. - -

'“»l..,specral versus.general needs;

' ' -t . N ) ., : . '. <
.. 2. manual versus machine”application;

3. simplelversusfcompl fornulas;
‘4. word length versus word»list formulas;. =

.
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'\Newfoundland content precluded the use of word llst formulas, K%

. words.

‘1the requlrements..-

'day period between November 15 < December 15 1980

"1b111ty of partlclpatlng classroom teachers.

o T

.:extraneous var;ables such as.fatlgue,'restlessness, and

- 40

. 5. sentence length versus sentence complex1ty ‘“; -
. . v ' :
‘ (p- 62)

In the case ‘of the present study, there was a spec1al need

‘_and the formula was to be 51mple, manually applled, and %.

use word length and sentence length.‘ The selectlon of

v
e

b

‘as’ certaln vocabulary 1teﬂs mlght be c0n51dered unfam111ar,~'

"even forelgn, when one conslders typlcal llStS of commonA

The Fry Readablllty Graph has been valldated at the'

.readablllty levels whlch were used in the study and met all -

> \

'

Testiné Precedures, T L :‘"‘:',: W

o
3

Before classroom testlng took place, the researcher

. held 1nforma1 meetlngs w1th all partlcipatlng teachers to -”

1glve them a general overv1ew of the study and to famlllarlzel

th the,experlmental readlng 1nventory;' ‘To mlnlmlze

'fferentlal teacher 1nfluence during the testlng se531on,

the researcher prepared a set of wrltten lnstructlons whlch ‘

"~ were explalned to and dlscussed with each teacheru'

All testing sessions were conducted durlng the thlrty

Actual‘

Zadmlnlstratlon of the 1nventory to subjects was the respons—

When poss1ble, t'

se551ons .were run durlng the mornlng 1n_order to avozd

related behaviors which generally typify afternoon: sessions. -

i YOt T U PO U U A S T T SN
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3 ’j;‘jﬂ::f ' Model and Statlstlcal Procedures' ) .
" The follow1ng model adapted from o Rellly, 1978!ﬂ =1-‘
1s presented, whlch lncorporates the varlables under ‘
L 'con51deratlon - content, readablllty level, and 5 .
e : S C =
.v-/"ﬁ_:‘-,'_ff:" \ . . c :
) - F// / / '

" Congent .

‘Cbntent.
. Series B

.V :lv" '
‘ 1T:WHere;M;:E 1=:male, female g ‘;N
- ‘<Q33-fe/readab111ty level 3 ‘”j;V 5 )
. . _ LR . ‘ LT
'rd,:'h'}t“.. S RS@‘=’readab111ty level 5 _:-_jf A
: j_'V.fcif" R74 ;-readability level 7;
. - series A ‘= cﬁlthrally?reievant'materialhﬁ d
- ':Ser;eSgB ‘= ¢nituraliykh6nffeleﬁant materiai“ T _
. }yiggre';:'~MQ§el Incorporating the Variables under Observation
B Based on the above model, data were tabulated and analyzed
iﬁ . accordlng to the pr0cedures outllne 1n Flgure 2, as follows-
o o A . . S
R ;
‘ ) s N N & e
. _ . - 'ﬁ:

. . I et et . T “. o oo
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U geries | NN \‘xl‘ e
) .- . . . x " L] L] .’l
S NI [N 9 - . 0 [

- Series 1. | 'x2.1-' .

T‘#L.. SO P N LS5 W LR T LS B S P Ko | X,
« . ' ' | i

T.Flgure‘Z.‘istatistical Procedure Used for abulation of Data.

xljk notatlon was used, where i = l, 2 for. 1,2,3,
'r3for readablllty level, and k l 2, fcr'sek ‘

"Thus, ijkn = the nth §core on the 1th row, he jth’cdlumn

and the kth layer. ° '

:By way of example,;the above xiél'was a score ohtained by a .
'v.eubgect on the‘Seriee’A material (the row vari.ble),

”readablllty level 7 (column varlable), and- of he male sex r;*' o

(layer varlable) “The above x .22 w1ll be the

‘at readablllty level 5 for females.

.Gélis'de51gnated in Flgure'z.\ To test the hyp

::presented‘earlier ih.this chapter, a number of‘
.1:of means were made. Such comparlsdhs attempte
”;the effects of each varlable. Full detalls of‘

:and a dlscuSSlon are provxded in the followrng]chapter.

S
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!
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R R 1 ® b | ol
3 FSy' 7 | rmotall

X, . ‘x' .
A . X N X -.110‘2_. ' l."‘..'

B/ X1 221

otal scores.
Cell means- weré calculated for each of<the‘twelye'
theses
compariscns
_to assess

the findingé-“'
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he purpose of thls chapter lS to present the jj-\

,' statlstlcs and to examﬁn the flndlngs 1n terms of the,l'

U

S I § o . S . ST

R e stated hyp?thesesm

R . I '~f. Statlstlcal Flndlngs

B

'{:“,n Jf._d_‘ o Accordlng to the model bresented 'in Chapter Thnee,.'f

. .,

the'follow1nq tables contaln the major statlstlcs resultlng
from the data. Agaln, the cells have been numbered to ﬁx}
B : | S

fac111tate comparlson and dlscu551onﬁ~i‘:- "H,:: IS
: : oL ‘ TR
'() T - R cLd

<
4
1]
=
o
:1
It '
N
o
\D
——

Femdle n' .= 185 - Total

e sl R Ry Ry Tbtal B Ryt | Ry |motan [ 2= 394
' Serieslhi 4N 2. N3 | NS, . o
' ‘Content - |3.73] 5.24™ 5:31]14.28,(3.75| 5.09 | 5.87 | 14.71[1:28.99.

-
1 - . . s

o . Content. 2.52 |

Totéig«;n‘j J6.25 | 10.39 [10.36 [ 27.00' || 6.33 10,76 |11.54 | 28.63[|'55.63

4 e Table“lf Mean Scores of Subjects by sek, CQntent aﬁd
C e e e Readablllty Level S S
. o i:f | . L o
Al \"‘ N \
t T . " !
o NS .
- . b ) I “ -
| s e e N S e i st e+

T T LT T » ) o T o Lol N, - o -
) - B A“ ‘l‘r. ‘b - I' ". ‘- P . 4.' . ) i ) i . < L . 2 l-

L f % . 'Series B N\ Q- \Q\{\u\ N P
.. conte 31 5.15Y 5205 (12.72 ‘| 2.58] 5.67 | 5.67.]13.92|/ 26.64 .
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. o ‘ Male'\n =.2090 ’ Female- n = 185 Total
- ‘Sub s [ _
T I N s T A e R A I

Series A \&\ . 4¥\ S

Content | .74.60\ 52.40 53.10 180.10 50.907 58.70) 184.60 || 364.70
. Series B . N \ \ o \{\QN :

Content | 50.40Y 51.50] 50.50Y 152.40) 51.60] 56.70Y 56.70Y 165.00 | 317.40"
* Total NV U L : ' o

L 5o 125.00 {103.90{103.60 | 332.50|126.60 {107.60 1115.40 | 349.60 || 682.10
. n = . R . . . -

v
& ; o .

;- Table 25 ‘Mean Scores (Converted to Percentages) of Subjects
' by Sex, Content, and Readablllty Level®

‘l’)iscussion .
The éontent Variable . - PR ‘ - K

The central concern of this study was. to exam:.ne the

' effect of culturally releuant readlng materlal on readJ.ng

comprehensmn. It was hypothes:.zed that there would be no

,di‘fference %,tween comprehen51on scores obtalned by subjecté'

on the culturally relevant mateEJ.al and scores on the ’

culturally non—relevant material. ‘ °

i

Flrst of all, the overall mean for cells 1—6 (60 78)

was compared w:.th the overall mean ’"for cells 7 127 (52.90).

' There was a general tendency towards 1ncreased cbmprehens:.on

‘of the 1nd:.genous mater:.al The probab:.lity of thls dJ.fference

joccurrlng by chance was m:Lnlmal cons:.derlng the large sample
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from whlch data was drawn and the large number of responses

-(n = lé\,800) from whlch the statlstlcs were: derlved.

‘ To further examine the effects of the content
variable, the means at each readablllty level were compared
It was hypothe51zed that there w0uld be no dlfferences .
between scores obtalned by sub]ects on the culturally

f

' (relevant readlng mater::.al and ' the - cult'urally non—relevant )
read:n.\ng materlal at- each of three readab::.llty leve,ls.,'
The ‘mean of cells. 1, 4 (74 80) ‘is s:.gnlflcantly hlg‘her
"than - that for celXlls 7, 10 (51. 00) " This dlfference prov:Ldes
-strong ev1dence that, at readablllty 1eve1 thre‘e, reading
materia1:which is cultnrally rele_vant:enhances. reading .
comprehension.- A comparison of the mean ;‘Eor cells 2, 5
(Sl 65) with the mean for cells 8, 11 .(54.10) shows-that very
sllght ga::.ns were achleved on the non-indigenous material at
2 L : °readablllty level five which seemingly: contradlcts the
‘flndlngs at readablllty level three. The last comparlson,
- at ~readab111ty level seven, :Lndlcates that Sllb]eCtS scored
) sl:.ghtly hlgher on the culturally relevant c0ntent. ‘The
mean of cells 3 6 was 55 90 whlle that for cells 9, ‘12 was
‘ 53.50. - / |

. . " A fipal group of comparisons related to the content

-~ variable were individual .mean comparisons 0of ‘the Series A '

t

o '_.-. ‘ ‘ and Sera.es B content for. both males and females at each
/\
. reada,blllty level. It was hypothes.lzed that no dlfferences
would occur between scores on the two types of content for

males a)ld females at each of the readab:.l:tty 1evels.

N . . ) ! . . . o . . B

- . ' T, A N .
i B . 7 , . N ‘ i
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At all three readablllty 1evels the males scored

hlgher on the Newfoundland content (74 60, 50.40; 52.40,* '

51, 50; 5‘3 10‘ 50.50) . The females, howéver, scored ‘hi;gher-

2

.:on the. Newfoundland content at only two readablllty levels

- three and seven (75‘-.00,. ‘51.60; 5('1.90,‘, '56.70; ,58,70, -56.70.) . x

It should be noted, though, that with the exception of level

~':"vthree, these dlfferences are- all approxunately five Percent

or less and therefore cannot be attr.'l.buted to the content /

varlable w1th any degree of confldence. o

'l‘he most obv1ous questlon to be raised’ concernlng :
('R B ‘\

',these flndlngs for the cOntent var:.able is: Why does such
o a- marked aifference occur at. readabll:l.ty level three wh:Lle

such marglnal and contr dJ.ctory dlfferences occur at levels

five and seven? It wo ld appear that subjects read the

.'level three culturally relevant mater:.al at the 1nstruct10nal

level. The mean of 74.80 —almost exactly equal‘s the ,crlterlon

| ‘measure ‘of 75.percent for comprehension as_set down by Betts.

~*..The mean of 51.00 for’ the level. three non—relevant material. K

very closely approxlmates, the” frustratlon ch.terlon of 50

percent or less. At this p01nt, the type of’ content seems

fto be an 1mportant varlable affectlng readlng comprehens:.on.

S

If we . conSLder that there was a smgle test:.ng sesslon and

that all subjects answered all questlons,' it seems reasonable :
. to assume that this major dlfference can be attrlbuted to the

- ‘J.ndigenous nature‘of the,;readlng ‘material., = - ) o ,{__

[P UV - ’ o e
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--theutype»of—content—makes no apprec1ab1e dlfference,

non-relevant

.level peven,

s1igRtly Ahigher scores .

. them .

’ 'pro_p,ortlen of the inventory.

read at an 1nstructlonal level

Materlals at readablllty levels three,

- The results at readab:.llty 1evels flve and seven s o

(51 65, 54 105 55 90, 53. 60) J.nd:l.cate mJ.nJ.scule dlfferences

wh:.ch are contradlctogy They suggest that ‘at these levels

3

.'Ln one

dlrectlon or the other. At level five, the culturally

material yn.el'ded sl.}ghtly 'h.lgher scores,- at P
The- primary point, then, seems to’

The fact is that all four means closely approx1mate ’

the frustratlon ch.ter:Lon for comprehens:.on. Cons:.derat:.on

“of the. fJ.nd;Lngs at lall three readablllty 1evels J.ndlcates

o

be the s:.mJ.larlty among these means NOT the dlfference among

the culturally: rele\@nt‘material yieldea - -

that subj ects ~may have been s:.mply frustrated for the greater .

Only the. culturally relévant
material at the lowest. ,readab:LlJ.ty level seems to have been

Of all" the material ,‘ only

'.thJ.s was read w:Lth any real degree of understandlng, .as-

) reflected* in the .mean scores. :,

The Readablllty Variable . A

The effect of the readabJ.lJ.ty leVel of the materJ.al

-ion comprehens:.on was a secondary concexrn. of the study.

fJ.ve, and seven were

included in the “IRI as it was felt that this range was a

a2 R i

fair. representatlon of the readln a illtles of seventh
!

It was hypoth951zed that there would be nQ

grade subj ects 8

dlfference among the comprehenslon scores obta:l.ned by

EERE -
. C -
- .

3

!

o .



- for the frustratlon level of readlng comprEhen51on. fIt

“more dlfflcult levels would not be., Yet one would not
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7-‘subjects on materlals at three readablllty levels.

f;“. The overall effect of‘thls varlable was assessed by

' ,compaflng the mean for cells 1,4, 7w10 w1th that for cells

".2 5, 8, ll and that for cells }, 6, 9 12. . The overall mean I

at readablllty 1evel three (cells l 4, 7 10) was 62 90; the

‘.mean at readablllty level five (cells 2,5, 8 ll) was 52 88;
. and the mean at readablllty level seven (cells 3 6 9, 12)
' “was 54. 75 As expected, the least dlfflcult materlal ylelded

.h gher scores 1nd1catlng 1ncreased comprehen51on. The

"flnd'ngs at levels five and seven, however, show only a

.sllgh dlfference whlch is the opp051te dlrectlon to that

b"

' ex ectied. The more dlfflcult readablllty level seven -
. mat 41al ylelded hlgher scores than the level flve materlal
‘As mentloned ‘in the prev10us sectlon, the four means at

;levels flve and seVen do closely approx1mate the crlterlon '(J‘«f.

h"seems reasonable~to conclude that subjects ‘were geherally

frustrated at these levels. .'

-

These flndlngs do raise some 'doubts, though. Since .

"the level three Newfoundland materlal was read at an’

u: lnstructlonal-level, 1t follows loglcally that materlals at o

expect level sé@en materlal to be cbmprehended as well as -

. or sllghtly better than level f1ve material. And, for the

'non—Newfoundland content, certalnly the degree to whlch

]

passages were comprehended should have lncreased as the

RS
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at all levels were read w1th approxlmately the same degree

of comprehenslon suggests that there may\have been some

. The Sex Variable =~ ‘ ,f oo

1efféct”of sex'of subjects on reading comprehension.' While

B \\
,~_-1nclu51on. ~No prev1ous study. could :i/£9,nd Wthh attempted /. )

. Oor on the culturally\non—relevant materlal

- three means. C R -'.,réf

‘\_le/{ o

'-reading7difficu1ty decreased. ‘The fact that Newfoundland

'3mater;als at tw$ levels and the non-Newfoundland materials . s

¥

fault with the selectlon of content and/or the quest10ns

based on that content. ) e ¢

A final area of interest in this study was the

/ i,

.

this varlable has been glven extensive stud 1t was felt-
SXTEens sy

thatﬁthefexplE?Eto;;fnatur;ﬂot the study warranted its
‘to examlne the effects of sex and content relevancy upon
readlng comprehen51on.‘ It-was hypo he51zed that there WOuld "f"' .

be no dlfference between comprehe' 1on scores obtalned by ,

/ .
.boys and-those obtalned by girls. It was also hypothesized
Ve " | ce '

"that-there would be no difference between the comprehensionA‘“

—

)

scores of boys and K:rls on ‘the culturally relevant material

i o Flrst of. all _the overall effect of this varlable -

was assessed. The mean of cells l-3 and 7-9 was 55742

i
i
r

and that for cells 4-6 and 10-—12 was 58. 27 1ndlcat1ng that

- females scored sllghtly hlgher. Once~more, the results T

.

' approxlmate the 50 percent or less crlterlon for frustratlon. R

Obv10us1y, ‘the’ overall means for both the males and fegxles :
~ l -

were. given a boost by cells-l and’ 4, the 1nd1genous level f'u‘,:

g
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: ' / o ,. ; ' f‘or aj‘more. 'detai-l‘eld. look- at' the:‘effect Iof the."s,ealc. _..'/ . .;‘ .’ -
. ) "varlable,‘ means were calculated and compared across | R
readablllty levels for each type of content.~ ‘The mean of—.‘ _
| 'cells l- 3 was 60 03 whereas that for - cells -4 —6 was 61. 53. : A‘ e
L -Thus, ‘females scored marglnally h:x.gher on the Newfoundland |
' content. : For the non—Newfoundland content, the mean of |
/ o - cells 7 8, 9 ‘was 50. 80 while the méan. for cells 10, 11, 12 ] / L
. was 55 00. Agaln, the females made greater galns. This’ C |
trend was dlsplayed falrly consa.stently, _only 1n one of
s:.x 1nd1v.1.dual mean comparJ.sons d:Ld the males score hlgher'. 3
/hat was for the Newfoundland content at readablllty level
o Trve Ly .
'\A,'/‘ : ) ’, Althoug‘h the fenn‘ales dld s"core"hl/gher‘in all 'bu‘t
e ' l. 'I‘\one‘of the nlne compar:.sons made, it ’cannot be concluded

[y ’

that these dlfferences resulted from a dlfference in: sex._
E W : ;
o . The observed dlfferences werle qu‘:Lte smal,l (all flve percent

.or 1ess) maklng 1t J.mposs1b1e to attrlbute them to sex-

dlfferences. . )
T - , '
x L :
/n. - ; \' “
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oo .. - . - CHAPTERV
'SUMMARY, CONCLUSIONS, IMPLICATIONS,” RECOMMENDATIONS .

e . . Coe

PR, o © . Summary -
Do e RO co — , ThJ.s study set/out to explore read.tng comprehens:.on,'
- a dJ.verse and complex lfacet of 1earn1ng The study focused a

: spec1f1cally on the effect of culturally relevant content

upon reading comprehens:.on scores. .!I‘he central tenet. of the

'study ‘'was that the degree to whlch readlng materlal may -be
o S comprehended is a functJ.on of the degree to whlch \th\at

mater:Lal appro:umates the language, interests, and ex il"'

4

. S ntJ.al background of the reader. Anclllary concerns of the'

study :anluded an examlnatn.on of ‘the effects of readlng

' dlfflculty of the materlal and sex of subjects upon readlng

T

)

comprehens:.on. o E ) L i . ) /

1o, assess the effects of type of content, the'write'r.

: developed an 1nformal readlng 1nventory J.ncorporatlng both

‘. culturally relevant and culturally hon- relevant read:mg - :

materlals. The IRI con51sted of graduated prose passages

followed by questlons de51gned ‘to test readlng comprehen51on. :
Passages at th"ree readablllty levels (three, five, and seven)

. : ;vere 1ncluded to test the effects of the readabll:.ty varlable. ;

- : The 1nstrument was adrnlnlstered to' 394 grade seven

' -students enrolled in rural schools of the Terra Nova Integrated

,"School Board. " Testlng was - done 1n “the- fall term of. the 1980 81

'schoolv'ear. All testlng was done by classroom teachers who -

v

&
R
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volunteered to partlclpate ln the study 'I‘h'e data Wa's‘

+collected and: 'colla.ted, the major StatlStlcS were presented

‘in Chapter IV and the':.flndlngs 'were dlscu,ssed.

.

v Conclu51ons :

* The follow:.ng conclus.tons were generated from the
. Co -

"findings. of the study They are lJ.m:Lted to grade seven - .

'

's'tade‘_nt‘s.“df rural Newfoundland. The conclus:.ons are belng

put ~i‘:‘c‘:'rwa'rd w1th due reservatlon con51der1ng the del:l.cate

"

- ,and multlfaceted nature of readlng comprehen51on.> They are

- not J.ntended as def:.nltlve statements but rathef as gulde-'

'“"-llnes for further work in th:Ls area. .

"reader \;enerally ylelds comprehensn.on scores which are at

7 ’

[ . »:.‘.'(

' :l,. Reading content which is 1ndlgenous to the
b

w

least as hJ.gh as those’ produced by non—lndlgenous content.v

At low readablllty levelvs, 1ndlgenous materlals seem 'tq ‘

‘enhance the degree to ‘which the reader comprehends. - This' -

conclusmn is substantlated by the level three flndlngs.
2. The subjects who part1c1pated in the. study were

readln\g at or near the frustratlon level for more than three

E quarte s of the test Only the one! readlng passage at '

'.,'reada/ila.ty level three whlch was culturally relevant was

‘_the content of current readlng progra&s.

read/at an .J.nstructlonal level. Thls provides ev:.dence that . |

man(y students :Ln o“ur schools may be frustrated by much' of

3. ~ The- readablllty level of the readlng materlal

: apparently does not affect the degree to whlch a student
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' /comprehends the content he reads.l The readlng passages at _~,f:

/2

C all readablllty levels were read w1th approxxmately the -

a .

' that all these scores approxlmatlng the’ frustratlon crlterlon o

—

ot

: essence,' a score of srxty percent could have been achleved'

same degree of comprehens:.on. The marked lncrease in -

comprehen51on at’ readablla.ty level three has already been .

attrlbuted to the type of content. - ," '

.

ThJ.s 51m11ar1ty of scores across readablllty levels

do'es warrant- some dlscuSSLOn.' An J.mportant poi’nt here is

! . -1

*should not be mlsconstrued to mean that the students .

"understood" one half of" what they read. The rea'dlng

1nVentory was de51gned such that 1t tested three levels of.'

o cOmprehens:Lon - facts, 1nferences, and vocabulary “In .

4

‘wz.thout crlt:l.cal understand:.ng ‘of the mater1a1 s:.nce only

2

forty percent of the questlons wel;e J.nferentlally based.

And,« s:.nce the ques—ttens were -in an hlerarchy w:.th those

the great majorlty of correct responses were derlved from-

the gocabulary and factual J.tems. .

-testlng mferences be:.ng most .dlfflcult, 1t is~ llkely- that, , |

Another pOSSlblllty was . that the nature of the IRI '

promoted guessmg. Two ‘facts prompt thls speculatlon.-

"Flrst of all, the 1nventor1es were hand—scored by the

: researcher and’ every subject answered all 1tems. Secondly, gy vy

' the J.tems On the J.nventory were multlple-chome. In the"

constructlon of the IRI the wrlter juStlfled the use of

H

thlS type of questlon on the grounds that/:Lt was ob}ectlve,

3
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55, -

«effJ.cz.ent ,and not conduc1ve ‘to \ uesswork - However, the -

'fact that -all subjects re p ded all 1tems and the

_‘-‘_f:.nd;mg that S50 much of the lnventor < frustrated the

' v,subjects cause the er.ter to conclude th "‘ guesswork‘di.d"_, 7
\ ; . . N . L L

"_oeccur.

T

In v:.ew of the! ev:.dence that the readab:.. 'ty:'-l‘ex—rel’i-

: . of the mater:.al doesvn'ot affect the degree of comr:rehens.lon, _',l« ;
-perhaps a more appropnate conclus:Lon would be that the “

3 “;passages at, 1evels three flve,~ and.' seven were’ "mlsunders'tOOd'_';

equally badly. The subjects seem to havexe:l.ther read -

~:mstructmnally (as was the case for the culturally relevant
- ' v

s 'level three passage) ‘or become frustrated = ‘ o . o

oo .'; : 4., 'I'he sex of the subject seems to be J.rrelevant as
- J.t relates to hJ.s/her ablllty to comprehend read:Lng materlal.. ' .

. , . v

',,‘Females demonstrated qulte cons:.stently that they comprehend " v 4
. o v"":at sllghtly hlgher levels than males but the observed , ST

_'dlfferences were too}mall to be attrlbutable to dJ.fference

v 0 . -

,J.n-sex.-:-' . Lo S ’

pllcatlons for: Currlculum DeVelopment and Instructlon . SRR }

Based on the results of the study, a number of

“'J.mpllcatlons for curr:.culum development and classroom REEE a L

..J_nstructlon become ev1dent.,

1. The flndlng at readablllty level three that ‘the .

. Newfoundland content was read at an lnstructlonal level
whereas the non-Newfoundland content was read at a frustra- T N
tlon level J.S a def:.nlte J.ndicatn.on that 1nd1genous read:.ng- e :

14
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‘ 'ccrﬁpr'eh-e'n'ds .

and made avallable at the junlor hlgh school level

“ loglcal step would be an :anest:l.gatlon of the pOSSlblllty
Vprograms .at the upper elementary grades. S o K : i
vel'ume of approprlate 1nd1genous mater:x.a*s.
- ‘-'e-n couraged..

,Ashould be’ sought. A L 1

" ‘th'orough‘ evaluation .

" “for -local~ conf;ent .

' Department and given mass use in’ school-s.

5 sample used, do suggest that educators need to be hlghly T L :‘*'

e . e e nas

material does -increase the"- dég'ree to, whi-i:h’ the‘rea'der"' A

Thl.S suggests that culturally relevant

'materlals at 1ow readablllty levels need to be developed

-

-

of" incorporatn.ng sxmllar mater:.al’s 1nto the language arts o - , .

2.. Attempts should be made to expand the ex1st1ng -

Greaterv teacher )
Partlc}lp_a,ltmn‘ in -the development of_‘s_uch corlteht shoul'd",bé.
* Also, increaseéd input '.fro.'m-iOCal communiti"‘es R
3.. All potentlally,usable ,materlals from communlty

P

or 1nd1v1dual sources should recelve an- objectwe and

»A comnuttee of :Lnterested and'quallfled~,-. ;

R

lnd1v1duals would have to be struck at’ the prov1nc1al level

: to fulflll thlS purpose. i

: 4.. The Department of Educat:.o:n for the province of

‘ Newfoundland needs to, assess the degree to whlch 1ts most

recent junlor h1gh Newfoundland:x.ana series meets thlS need

These texts are be:x.ng/promoted by the :

~The4 fJ.ndlngs of

.th.'LS study, though they cannot be generallzed beyond the ‘

-

‘selectlve regardmg the. content they recommend for use by

l.arge‘groups of students. And, whlle the wrlter :Ls m\'te

ik o i 1 . — e e Pt v samrhe e e e abace s oemw bt nTeran



--'way underm:Lmng the competency of teachers to assess students

B for an 1nstrument wh.Lch readlly J.ndlcates the level -at Whlch

“a proport:.on of the funds allocated for school 11braries be - L V

_in terms of hoth wrltlng ang publ:.shlng. ‘For the jun or —hlgh
3 level, ‘the’ Department operates on a. "w1de readlng or hooked-'
_,,on—books" phllosophy. More culturally relevant content should
" be mmade available to the reader to select from This may mean.
\ “J.that additional J.ncentlves to wrlters and publlshers need to

- be provrded

emphasrs should ‘be placed on Newfoundland llterature, as,
; dlstlnct from folklore. Courses need to be developed‘ for
use 1n the arts and Education dlsc1p11.nes. At a time whenn

"~ the Department of Educatron is demandmg required cour&est .. S

B e T Lt L R i STt L T et airee

.o . , N ,
' RN ‘ ’ -ﬁ‘ ’ C

and select and evaluate materbals, he 1s expressmg the need
a student comprehends *he materlal he confronts. Th:.s is o "

~'espec1ally true: for Newfoundland- content : L T, B

- \ '
5. The Department of Educatlon should requlre that

|

'spent on qual:.ty 1ndJ.gen us . readlng materlals J.ncludlng pr1nt

naterials and other resource ~
- " 6. The Department of E"duca 1t i:nue. e
. v M ‘ .

perhaps :LntenSJ.fy 1ts efforts to promote Newfoundland lrterature '

- ¥

o

-

_ A '
ot . 7. ‘At Memorial Unlver51ty of Newfoundland greater '

'.Ln Newfoundland culture, as J.S the case -in programs for the ‘. L \
.'. reorgamzed hlgh school teacher trarnrng should,ln’clnde T S
‘;-"approprrate courses in thJ.s varea. _‘ Un1ts of study, anth010g1es,

: and whole courses are beJ.ng devoted to the l:Lterature and SRR e
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. content could help.

ll

; culture o,f our provmce from grades seven to twelve. It 'may‘ '

" be tlme for  some modlflcatlon of tgé’cher tram;l.ng to reflect

-

these changes in . the currlculum

e e ..
l

ot

- that the needs, lnterests and. abll:l.tres of students are the

+

prlme consuderatlons regardlng placement ‘in: programs.

Programs must have varlety and flexlblllty whlch allow greater

‘e

numbers of students access to content which is approprlate to
hem._ t may well be that students are often sub]ected to :

courses of s tudy that are srmply unsulted to them ' Increased

Ce ; o "18". ‘ Bducators must: not only reallze but "internaliz'e" "

-

content which is lo<:al and nore relevant may be an- avenue to o

A

reduc.lng the frustratlon of low achlevers ’ 1n partlcular.
Most of. th:Ls prov:.nce s central and reglonal hlghf ,

schools are falrly small -and cannot cater suff1c1ently to.the

) needs of students. Many students who may be termed'"non-

academlc" dally experrence a currlculum whlch is, for. the
most part, strlctly academ:.g:. Prov:l.dmg ‘an extra measure Of
[

1nterest and real-worldamean:x.ng through use of ” Newfoundfand

‘9, Teachers and adm:rn:n.strators may need to re- v

.

evaluate the procedures typlcally used to group students
for. classroom mstruct:n.on. A student 8 success “in sehool
1s strongly related to h.‘l.s ab111ty "to read. If' indigenous -

“mater:l.als can enhance readmg comprehensxon, then mod:.fred

e

grouplng and schedullng procedures may be requlred for

certa:l.n students. E e

_t
.
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. B ) © 10, ‘School boards should insist that language arts
co-ordinators havé-training related to the selection and
f? o 1'f h."use-of culturallx rele?ant teachingHﬁaterials{; Bﬁch

e o FpersonnelAshould'have-the expertise to provide assistance

- . .
. » . R '
1

: ' ' . Recommendatlons for Further Research
A T The follow1ng recommendatlons are proposed for

' . ' . -

-,

I further research.\

.ilﬂ R . f”. l. The sample, though largeﬂ was. drawn from a

" 51ngle school district in eastern Newfoundland. Repllcation-(“'

'}'of the study in other areas of the prov1nce should be - under—"}

~J-

'h[f,' ’ 'taken to determlne,ﬂhether or not the;flndlngs.are accurate.g

. -

-

4 - .and can be generallzed. _ )
7 2. In addre551ng the questlon of the effe t of

._content relevancy upon’ reading comprehen51on, the tudy was

!

purposefully aimed at subjects from small, rural Newfoundland

—

4

B

towns. Comparable data should be gathered from subjeqts of

)
o ®

s largexr urban areas or from non-Newfoundland subjects.-\

Studles lncorporatlng such changes may yleld several

'

o st

A

o dlfferences. e L s : ~"; o .,:“‘vv . 'L

'that they be enrplled IW grade seven and f1t the term

SN . ST L P .
..\\"h, Lo ST -
DN . N e O . .- .-

_;E:._——k.-;\}v:vm'vé"'f"'?? T T N T (R ey ity Aen ot e
o ) N . Do
- c. 1 N
[ .
u
.
.

r J'f-“‘g "Newfoundland student“ ; In v1ew of the flnd;ngs of the ;v
present study, it would appear that level. of ability should
be lncluded as an addlthnal varlable. TheKEffects of . type

'of cohtent and the 1nteraction with level of ab111ty would

.., Lo . L .
N ' . -

oo, '. o . 3. The only crlterla for selectlon of sub]ects were '

'aﬁd.QUidance to teachers in ‘the field.” ., \\\\:

“re
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S then prov1de a means of 1dent1fy1ng the partlcular student

P L who mxght benefit from 1ndlgenous materlals.‘ It may- well
be that 1ndlgenous content' needs to be used Specifically

b

with, a?partlcular segment of a, student populatlon.
"‘-; o 4' The 51m11ar1ty ‘of the resuits across readablllty,;
e ‘l'_leveis raised soﬁe doubts about the selection of content and ;. :
the test-items; A future- study uslng a 51m11ar de81gn but

dlfferent content for the 1nventory should ‘be conducted

"Both the readablllty 1evels of{ the reading . passages and the'

test items \should be carefully determlned
',3"’ , o . 5. Th major flndlng at readablllty level three ' -

'suggests a need to repllcate th

study u51ng read;ng mateﬁﬁal
‘at even 1ower readablllt' levels. Studies could examine the
\effects of sffh/materlals at the: seventh and other grade _.
- levels aS/well o . ' .; .
o “ L Aj'f”' 6.' ThlS study was, based on the bellef that there 1s

T - 'strength in numbers.: It utlllzed the entlre target populatlon_

of_a geographlcally large schoolvboard.: Thls naturally

g . .precluded a rigarous experiﬁental'design. A‘further study.‘
‘.t needs to be completed u51ng random selectlon procedures for
;sub]ects and 1ncorporat1ng control and treatment groups.;
Emplrlcal data.could then be used for comparatlve purposes.
T ';;21“' ‘ . 7. A p0551ble shoﬁtcomlng of the IRI may have been
R 'the small numbers of questlons follow1ng %he reaglng passages.
. Fi"It cannhét be ascertalned 1f thlS factor affected the accuracy‘f” ' /‘

of the results, hut addltlonal data der;ved fromqan expanded

. fnventory is neéded to corroborate the findings. .

\ . L RN - . —
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: analyses u51ng ltem 1dent1flcat10n proceBures. An

';1nd1cat10n of the frequency of correct responses for

ability. This procedure was beyond the scope of the
‘present study but is strongly recommehded for future

'studies in this area.. © - \

' j8. All tests for the study were hand-scored.'

tMaehlne scorlng would have fa0111tated more ln—aepth

1nd1v1dual 1tems would permlt an accurate assessment of
.+

'the tyge of comprehenslon questlons whlch contrlbuted to"

overall mean’ scdres. Such 1tem ldentlflcatlon would

|prov1de valuable information- Indlcatlng whether a glven

testee is more llkely to respond correct&y to infer—

entlally—based questlons. It would fu{&her be poss1b1e

to determlne Tmore readlly and accurately the effects‘of'

the content;and readablllty'varlables as. they relate to

Y

\

_9, ‘ih instrument'cdnsiSting'of culturally relevant

1

.content ‘only should be developed and used. .The fesults

.'could be compared with. those from standardlzed readlng

[

1nstruments to prov1de a more accurate and detalled glcture

'nyof the 1nd1v1dua1 student. . - . f A
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"'Serles,A Newfoundland Content"

'fexc1t1ng actount of the early days 1n Newfoundland (late3

;Junlor novel ;n NeWEOUhdland schoolsu.‘:ﬁ,a o o iLE

) 115t for a.number of years., .-

. Reading'Materialsie'Sources-and~CritEria S 'f -~

.\.
a

Féﬂlowlnglls a. llst of the sources from whlch the

s

f readlng passages for the IRI were’ selected and a Hrlef

f RS S
-descrlptlon of each. . . B T C o,

e = ' ' ¥, 7

1. The Dangerous Cove by John F.~'ayes - Seadablllty

o ot

'level“three. Thls novel 1s hlstorlcal flctlon, 1t 15 an

»

v oL -
- e

g 1600 s) The Dangerous Coveahas recelved w1de use s a~_’;

Sy . o
~ H

&

'i., The Black Joke by Farley Mowat’— readablllty

level flye. Set ln outport Newfoundland and St. Plerre o

‘durlng the DepreSSLOn days, thls story of adventure and

”smuggllng has been 1ncluded on’ Newfoundland s Junlor noVels
Wy .

LN 4
o
i

I | o ‘ S ’ g,.

2

. N "The Ccat w1th therYaller Face“ by Ron Pollett <
! q 4 «

readablllty level seven._ Thls anecdotal plece 1s found in )

\

Dorzloads, a small anthology of Newfoundland wrltlngs wh1ch4§

e
‘has been 1ncluded 1n the Junlor hlgh Engllsh program for

e
B - v . ‘,. -

jsevefal years. . n “'J T .

v EE /; ' S "'. o - ' ! ';.: ",l
Serles B - Non-Newfoundland Content." o TR
[ .

11.- Rumble FlSh by S E hlnton --readablllty level

@

That Was Then, Thls Is Now, - umble ‘Fish lS a contemporary

-,story of c1ty klds and the tough“llfe they lead. Her work

n‘,

v

-
¥

-

-

-

zthreel lee Hlnton s other junlor novels, The OutSLdeg? and ‘,'
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‘has been 1ncluded on the junior novels 115ts for Newfoundland

‘:l":"'

-

.-.'\schaols. S e e :
: , 2. Carlbou Runaway by Frances Duncan -' readablllty -

T A

L "1evel-’f.ive. This novel of historical flctlon tells the
S B stoyy of a young gJ.rl An search of her fath?r who had gone-
R AR O the Caribou (1858) after gold. It. is 1ncluded on the. . :
2R S L . Junior novels list for 1980 8l. . ‘- .' ) R S
S S _",5' g 3.' ngh Rogd Home by W:Llllam Coer.n - readablllty ; v
. s . : i <, N T
- f e le\?el seven. Thls novel appears J.n Vanggard,' an anthology»
R . of the Galaxy Readlng Serj.es (Scott, Forésman . and Company)
’f B 4 currently used in’ many Newfoundland Schools:. ' ngh Road Home -
4 e scdncerns a young French boy who goes to the Um.ted States in ' T \
el search of a father. AR .:‘; S ".“. - ,
. _ “. - . " - ’ -
e , ' ]
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1 wae hanging out in°Benny's, playing "pool,f when I
heard Blff wllcox was’ .looking to kill, me. o | -
Benny s was the ‘hangout for the Jumor hlgh kJ.ds.
The hlgh schoolers used to go- there, b\;t when the younger '
.ﬂ A .kldS. moved in, they moved out. B_enny was pretty_'mad' about -
it. . Juniorx high ki’dsy. don't have as.much morr'ey ‘to .spend' ’

He couldn t do much aﬁout it except hate the klds, though

o If a place gets marke'd as a hangout that s it.

T o / - ,4 o Steve was there, and B.J. Jackson, and Smokey Bennet,,‘ '

| and ‘some other guys. I was playing pool w1th Smokey. I was. '
A IR s probably w1nn1ng, smce I was a pretty good pool player.

Smokey was hacked off because he already owed me some money.

. ‘J' o
From Rumble Fish by S.E. Hinton, Delacdrte Press, New York
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 QUESTIONS:

(a).

)

@
()

\

2.
(a)
"+ (b)

o ¢

- ()

In the ebove passage,

_street gangs go for a, good, t:Lme,

While this incident is taking place, there were:

R e T N .,
- 1
o i’ o >:~.-————— T - :/

Answer the following questions based-_on the short
passage you Just read. Circle the appropriate
letter. . - '

ro

a

"Benny's".ié a place where: . @
7 :

the'. hJ.gh school kJ.ds hang out,' L S AT \

the. jun:l.or high students LS SR R

people of all ages often visit. - SR

N ) L /- =

~

" several boys at the: hangout; - e . o

" boys “and one or two 'g';ir,_ls there; ™ L.

mostly girls at the hangout; o S

k - (d) " not enough informat:i.on I't.o' tell. ’ ‘ . B ‘_\\.\
3. One group of students stopped go:.ng to Benny s because. ‘ L o
- (a) . the owner preferred thé“older students” S
o (b) the older students told them to stay away, X
! T4 () '_:the younger k:l.ds wanted the place to themselves,
. (d) 'they d:.dn t want “the. younger students there w:.th them. ' o
‘ £, ) . .
')4. The word which best descr:.bes the storyteller is; !
AR ' .'(a) cruel,~ B
- (b) _ vshy; Y ’ S _ W
o g L ' ) . ’ LTI )
(c) boastful,' L :
. (ay - "carJ.ng. S ," " L
. e . / .'
" .':- . 'l. '- . ‘[
Y. "’ b . ;. ' v J s
” ! N L L

e B FENT e o M e
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The ‘rgeder' is told that, ."Smokey was hacked off,..". :
' This means: - o -
(a).. he was very angry; - A, N
" (b) -he was just not interested; @ oL . - :
. P R L . . %
~(c).. he was a bit upset; ‘ : - . \' : .
S . . 1]
.'td) *'none of theabove. . o /7 e : —
{- ‘ o _’ '.A ! . i R .
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k Lo _.'A o’ , L Lo ' N g
' A -. Peter Wav‘ed back-.‘ He knew it was hlS father, »even if- the
‘ o long, sheepskln barvels the men wore made them all look '
. L al:Lke The man’ cupped hlS .hands around hlS mouth ?eter . o
R heard his hall , | o : f, h R ) | :
- . L "Last boat s On the 4Way ;.n. ,‘ Come Ao'ver" here‘ when = - o
‘ ’—n- 7 you're through £lakin! " « ' ‘
© | ’ " | | / Pete’i‘ nodded v1gorously and waved agaln. " His eyes - . ‘- ‘
. . \swept/ over the cove. ‘Small craft . filled»with squirming-
.. ‘;' - cod, were ‘Stlll maklng theJ.r ‘way towards the stage. : .
e "1 | ) N . Treshaven s. settlers were shore flshermen. The boats went "
: . out before dawn, returned w:Lth thelr loads, went ont agaJ.n ' ‘ ) | 1
’ =.-._ 1f the sea uand weather Were rlght. e o . -
s o L ’ SO0
) . Froxﬁ The :Daﬂééroﬁs Coxre by '.Joh'n F Hayes, reprlnted b_y
L permlssmn Qf Copp. Clark, Pltman, Toronto, Ontario.
‘' b ; _' - L , ‘ |
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Questions: Answer these questions on the passage. B o

1. The two people J.n thls short passage -are: -

(a) -a young boy and a short man; h ' o .

.(b,)- a bpy and hl/s_faf:her; o L | - ‘

‘(‘c‘) P.eter and~_a. friehd; ) S ' - o R SN '
(@) | “Pf.e'tér and 'his.,uncié.l L y q‘\‘\\w o L ’ |
i 2. .From the information given, the reader can tell that-

CR ) (a) the tall ‘man is mad at Peter; = - "‘4 "' e
’ - (b) Peter doesn t want to wave back -at the mani 5 . .
. N & v - e ,
) () the man is pretendlng to be Peter s frJ.end-” BRI
. ) ",'(d) Pe‘ter-’ knows the .man and As glad to wave back. . . :
- . '.- R .. | . -. | R ‘ . 'J’. ,.'.“ . A c :
. <",‘ 3. At t'he'time. of this inci_de'nt, the people of the town

‘were: . : - ST e

P

B \\,(L c . (a) bﬁéil& unloading and cleaning fish; ' S -

g B .(b) get'ti_ng'_ready for.a day of fishing; :° - . o

(c). loadmg flSh onto a. boat;

BT o (d)" dec.ldmg what to do w1th J.ncomlng fJ.sh., ‘ :
:'\ Y " ' : . ‘ ‘ “‘ L " ' W .\ . .
4, The settlers of Treshaven are descrlbed as:»’ R
- : - vl . R .1 B ¢ - P o .
| (a) deep sea. fJ.shermen, AR “_ c e e ‘ y
(b) _ longliner wérkers; S e 5

.® . (e) shore fishermen;y - - . C T el T

>
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¢! ., this sentence, hail means:

(b) ~a ‘sliibut or call;
- .. . . L -—.{

.. (e). a person; - "

,7.(d) a religioug’ éry.

o a) a./t;_i.nylpiecg{ of 1ce,
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. There was no. quehst'ioh of playing the big fish. The

llne was too heavy for the salmon to break, and the hooks’

\

"were too deeply embedded to let them shake them free It

was a tr1al of strength between the boys J.n the:Lr rocklng

‘_dory and a’ twenty— or. thlrty pound flghtlng flsh in h:Ls own ‘

‘element . o8

. As the fish surged away under the dory, he'draétjed _

the gunwale almost down to the water- and as Kye stumbled

i backward to balance the boat, the llne‘sllpped from h:LS sore’

hands and the wooden reel rattled wildly :Ln ‘the bottom of

. the boat th.le the lJ.ne paJ.d out w1th a rush.. There was no

7/
ength to fall on the reel before the last few turns of 11ne

- t1me for half-—measures- Wlth a whoop, Peter jumped full—
‘%

. spun off J.t. ' Kye scrambled to help him and for a few

mlnutes t ey both sprawled where they were hanglng on for

- dear lJ.fe to the reel.

L

. "Ta:Ln t no salmon down ‘there,- 'tis a whale!" gasped

'Kye. "Here, .try and take a turn of the line round'a thole

pin afore he hauls us‘,c-‘lean out of the dory!" -

' Froin The Black Joke by Farley 'Mowat, re'prlnted by permlssmn

‘of The Canadian Publlshers, McClelland and Stewart Ltd. ’
Toronto, OntarJ.o. O . 4 o . IR

L
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o v IQuesti'ons’:' ‘A'nswer: these duestions' on the 1a'st'pas'sa'ge. '
l.. The boys were not worrled—about—olaylng---the f:Lsh because. o -
- '<a).' the llne was tJ.ed tlghtly to the boat,
cC - (b) - the_wooden reel was too\strong to break.
D (eY the lJ.ne ‘was too- heavy for the fish to break
, v “(d)-‘ the flsh was not that blg | -'a.'
. ‘ ‘ ‘ oy , v ‘ .
” 2. Kye and Peter f:Lght the flsh from a’ _y_ th.Ch is: -
:‘ (a)' a motor boat used for J.nshore fJ.shJ.ng, o
- (b) .a small boat wh:l.ch is- usually rowed, .' g
' . “(e) ‘a kind of small, fast, ra01ng craft, .‘ ,
‘(d) a sa:l.lboat manned by one person.
. /_’ 3. ‘l When th‘e_"';rriter .tarlks .a}::o‘ut" the fish""in his, own
o A element," he means: . | ’ | ' .
(a) the fish is fighting foi.its lifes.
) (‘h) ‘the,"fi'sh‘weighe .twe'nty or :t‘hirty_‘pou'nds ;:- ~ ] |
(c) the fish is ‘in wate;;;;. - ' / e
(/d)' " the fish .'LS veiy strong. : - o A' o
. n"4«;. The lJ.ne sllpped from Kye s hands when. o )
o '(a)' he trJ.ed ‘to pull the- fil.sh J.nto the boat; . |
i .‘"‘(b) : Peter grabbed the llne to help hJ.m-"\ S ‘_ B
© (e) ,;he.“’stumbl,e.d 0’ balance the _hoat;‘ . . | L
= ' .'(d)n.;.he:' tgf}ied .'Ato; see. wh'at'.‘ha.pp'ened to | Peter. ) o E

s
.
i




sl We know that the fish _must be very powerful because.A

! (é;_)-_ the two bOyS can barely hold the, reel,

(b). it }umps and splashes water over {the boys; T R

- .'(é):' Tt drags the gunwale close to. the water; B R

(@) - -both - (a) and (c) o . '
6.  The 'b‘dj/'s 'hands %vere"sore es’ a-"resi:llt-'off:. Lo x
L . (a) hold:l.ng the tlght flshlng llne,, ) .
o S § °)) ~hav:.ng hooks stuck into them. e e
() rowing the boat for a 1ong t:Lme, . T L e
(d) ‘keeplng a steady pressure on the reel . o RO .."
o : . L |
; '7. "When Kye drops tlhie reel, Peter rescues it by'. BN g .
- {a)- pmnlng it to the boat w:.th hJ.s foot,/.. C e ,@l
(b) " jump:Lng full-length and falllng on " 1t, e '.',#
- Co U “fe) ».push:n.ng Kye on' £op of it; . o .:..° - .I o o .
" e ' (d) JumpJ.ng full 1ength and grabbn.ng :Lt. o ' " .
. s ‘ . . ' 'i‘ " '. E . "
8. - Kye shows .evidence of quick thinklng vhen he: - ool e
“(a) telIs Peter to t:ue the llne to. the thole p:m,. R
T scrambles to help Peter 0, hold- the reel ; . "
. . ’ (’c)‘- dlps water 1nto the boat to add more we:.ght, it
S ()t _(none of t_he ab_ove).- g - I LT '
‘.I . .“ "U"I N -" . ~'- ? . N . .: . --~ k3 o , :f:.-'!—:.‘\'\"' oo, . '
‘l' 2 -I"‘”v ' .:-P o . .. ' ‘ ' ' .-—-! '
\ : . I A N
SRR SR . :
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N o . [] . L ‘ M . o
b " N - » E . e K . - " . = ,-...' ‘ ) [} ¢ . ! i (- R , :
" ,++ s—.- 9 Athole pin dis:. - . : .- BN P
2 - T e 3 e H 4 s : ,
I . (a) - a plug” in the' stern of the b‘oat Tl g
- " . (b) - a stick to which a-~fishing line is tieéd; *. 7
‘ . L : 1 U E Pl o o8 «mE R
A6 £ - (c) a wooden str'ip which°hélds a seat in “place;’
o ,. . - o ) " " , - .. s o . :- .‘. o -‘. 5 .
o MR i ©* (d).;.a piece'of Wood which keeps an- oar in place.
af N T o ' - " g - : B
YW, . W. Inthe above passage, the boys were fighting: - _ -
a‘ ‘.: .:_.' s e ) .v .,. . . ‘,'.. ’ ‘ P ,. ) ..
v . " la), a.large sea tromt; G d : .
. - .. . (b)) a giant squig;. -, T - F,
q: ‘ .-~. . .' N - . ) . . g ‘ , '~..:'. "-o. ' - " “ '._ .
e .. 7 ey a-whale; . . SR X S .
, d e . N o 0 5 s tp . R o
LN P 5 . .‘ . + . G B '
Co (d): a big salmon. - . - 2 e B5 B
. o ° - 2 o . ) o . i ‘
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Elva had never been thls close to the scene of ‘a
: T X .
uflght‘ before.. Her “mother had. 1nslsted that both she and
- Pim be in before dé‘rk. ,untll then the town was uSually :
’ . \!—r N - .
'safe. She peeked around the corner.,‘ One man was flat on L
hlS back in the 3J.rt. ; As she watched, the. v1ctor gave the - ‘
fallen_ man. one 1ast kick. and wandered a:.mless’l\y do.wn the @
road. ﬁ; a" . o ' \".° T ',;"q‘.-': ] -
i Elva 5 heart beat hard.. What should she do? . Shoy’.’:ld' ' ;7'.: .o
: 'she helnp the fallen man” Would he get angry? Was he, '._f N ‘ " e
v " ‘perhaps, dead" ‘ There was no one-on the .‘road The only .
. . llght came in trlangles afrom the saloons. s SRR
She .chewed her knuckle 1n 1ndec1s:.on. "Somebody do ‘ .
somtl:@.ng,'f she sn./.{ tly .urqed. Elva 1ooked around aga:rn. E
Y still there was no. one. - She stepped away from the bulldlng, e
o ‘ _ but drew back qulckly. The man moved ) She pressed agalnst '
! o :the rough boards, ) rellef that he wasn't dead mlng ing w1th T,
. the fear that he m:n.ght f:Lnd her. For' a long t:Lme she stood S S5
E . Stlll, 1lsten1n]g to her own. heartbeats. Carefullyf she 'v B )
. peeked aan.n. He was s:l.ttlnq up\now, hlS hand to his head. ' ) ’
; / |.’ . ' . .
_ paying no attention to her. Encouraged, she watched He ©" p ' T
.lurched to h:Ls feet, stumbled, grabbed the edge of, the o _' o Lo
v boardwalk, then clambered onto it and dlsappeared mto the e
. o saloon. ’_ - “,., o ,/ PR . oL
.' .,-‘ - e, . ' a4 . / R SN N l el _-':,E:
" e » 'm_’,_ SN R “ : - RN Vel ST T ‘
% -’ From Caribou Runaway by Frances“DunCan, reprinted b)&.. IRES A
T .__pe‘:.i.ss on, of Burns and MacEachern L‘Ed.v “Don Mllls, Ontarlo. o
X "_‘,',f‘ N RS R ] - T P By ,,' P
| "‘ .“ :. 5 . ' Al ‘\l'\ \‘: ) . ; ,.'t " “‘ ‘.."_ vl41 ) .x
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S 1
- R ; (b)

=~ - \‘ (c) _she i's a. cautlous mother-" ' :; "/ : a}wT :
S td) is a woman w1thout a husband 7/' . o I o
| o \ - ‘.‘%‘ RN e
o e 2. As Elva watched the flght, she - was- ’ ) T\\4<\ o
SUREELTR R . : ~ . ST
v(an alone, . - o ’ =
X, Xb) w1th a group of’people, AN ‘;;Q'f .
v '.\‘” ‘e \
‘ .o 0N (c) w1th her brother, Tim; T
. - ) - i -
. ‘u}‘.“(d) ‘hidin behind a wa on. - ot Gl i
: L e ek = e Coe »
_ ) 3. The town 1n thlS passage seems llke~, ' . E
2 BN ;. T ' (a)‘~a n1ce place ‘to brlng up a famlly, '
- {b) 3a dangerous place durlng the daytlme-._ o R
; g% : N .
(A a place safe most of the tlme,' - AN
© (4) “a nice place for’ retlrlng people. h _ .
‘/‘.l 4 ‘ ) ' / :' PRI i , .
S I °4;  The word urged as nsed ﬁn this passage weans: A
Vo o e :
(a) dldn t care, .”;?Ei. v .
. . e
- (b) encouraged; . .-
v ’ a o . ’ ——
: .\Qg\:couldn t dec;de,_ = - ) -
\ - (d) _\a‘ot ’s.j_ck'. X, - ) .
. . . = . ‘ Nig | -
~ / - . . . ‘[_ . . ) “ - \\\ B
. _ , ‘ , 3 L
. o T
~ - B
. ' i :
* g | . O
LT j b

The 1nformatlon about .Elva's mother glves the r

the 1dea that- ' n.\*i' S

o~

- [

ader

T -
. e
P

she is an uncarlng person,,

she is an extremely strlct parent.




‘_S.o;The 1nc1dent descrlbed 1n thls-passage happened ';.t[%‘\\\\k, q

J \ .

BN Jajl_ln the early morning before dayllght,>fﬁ‘ ‘.'””// T
; , Y AV NI
’(b)‘>after dark in the e&énlng,. e ) u/' ' L
. T Fed ‘ : ]
e T
'(Q);'ln a large, dark bulldlng, o 3
- @) . just before dark in the evenlng. s AT I '
T " . . . . ) . s R . ' : ' : -
L \5<\; S : e . \\\<,‘ R .
T .6, Seelng the flght and_watchlng the man l ng in.the dirt,
. the girl felt: ' g e R .

N After the ‘man flnally\got up/from the dlrt he- -

= } S T :\ e R
(c)-—surprised; = T TR R
. < ~, - . O Y . oo
i ~ . - . i -
(d) frightened.“'- S T

'.‘L\'when. . ::a‘ R ,/‘ . ; ;,1 . ' B \TFEFEQ;?* 'h‘ E

'-:-_Ja) some men came qut of the saloon, ! T

.,¥x<'(b) the wounded man moved, ;2/;)/1:, B .u' o

’
° )
.
, \ ,
~. N .
\\' -‘ S
~ L
~ s
N . y ot .
. 1 . ,
. ) {
N I N VTR VP, SV RS Y . R - S m e e e e e

(a)' '-excited: -. T

(b) ‘worried;‘x.'f o ‘ \al ,:; e

.“Elva dec1ded to leave her. hldlng place, but she\dre\\back

Ly

(c) the v1ctor returned,

) ., S t,' e o , .‘- . ,
(d). the man jumped to hls feet., ,F," o EAE

l(a) Jstaggered, then went 1n o the\saloon,
.jb)' felt hlS head and walked 1nto\the saloon, i
. ‘\ - \-
|

(c)- could not remain standlng and fell back down, - ”-‘e3

(4) grabbed the boardwalk ‘and stumbled down the street..l

[N " ] ‘ ".. . ;|
’ A ;o P B
s B . . ~ \ K




L ‘\ ' o \ ‘\\- ’ .’," R B v - I
N —— N S R S L
~ > '.-" 1 s I
. » o [ ‘
A v . :,i‘:' . .1' i
k 9. In one llne, the wrlter says "....relmef that he wasn t !
. dead mlngllng %lth tqe fear that*he mlght flnd her. -iﬁf ‘,j?;fw
The best meanlng for’ mlnglxng ;s' ?.7;21_ ‘ .o
‘”(ajf'overcomlng, ,;:11:,l fj.]:t~' RN
"”(c)‘ struggllng,.‘ ‘ ~;'A“_ftxf‘ f“:"--\.ﬂ;"';v 

1

_j;3ffy4dh exlstum. j““{;f".fﬁ°f7,ﬂ”':{ff" .vaQV:.kﬁuj,f;.'

. 10. Whlch sentence best descrlbes Elva?:ﬂ ey

B LT T ‘.J;gg;j‘;:ﬁf;f
(}a) E glrl who dlsobeys her parents,‘ -3_2: -l‘;f, e e
SN . . =z o . .

".(bf‘;e concerned but ea511y frlghtened glrl,,

C ) :a glrl who enjoys belng out alone.

A{a) d qlrl Whose only concern is staylng out of trouble..p-, e

. Y. o IR A o . S
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The next tlme there was a rumpus though, the cat was :
_the one to come off w1th the worst of 1t. I was 51tt1n on

e h _“:the bench near the w1nder andvso was the ‘cat when I seen a

;; fq~ ;mylhyl 3blg earw1g scottln ‘acrOss the -floor alongslde Grandma s

N rockln chalr where Gran was rockln like mad and s1ng1n

:ﬁ‘”i’\ fgmﬁ. : "And that w1ll be glory for me" the way she always was. The

'ﬂ..f': I cat seeh the earwig too as soon as I turned her head around
'ﬁ;f A ,“: fand the next thlng I knowed she was under the chalr and I

\ﬂfcould almost hear the tall scrunch She made one long

- - B : [ 5

:splrttln screech and streaked‘out thefdoor”andiacross‘the i

<

'fgarden llke a\rabblt runnin' from the flankers when the woods Ky

"1

"dils aflre and when she ‘came back the next day her tall/w

~4.: L ‘;draggln llke it had a kink in it and she was Z;Egyy

: she was almost dead o IR ""'\ . i “e\u/f\{,.
. . ’ . ' . a.' : .
' . After a couple of days 11ke that Ma sald somethlng

y;,

had to. be done about the cat. No tail at all was better
. : “-i?‘ .than that she sald._ So my brother and T got the horse s
feed bag and dumped the cat ‘into 1t so her tall stuck out

| ’through the drawstrlng end and we lald the ta1l ‘on the p

choppln‘ block and my brother chopped off the sore- part only

)

fhiso far up 1t 1ooked llke a scut. Sheuklcke \up an. awful o

..k

'.}~ " '4.x' fuss but we wrapped the stump in a rag drpped in’ cod 011

‘and pretty soon the cat was as good as hnew.

v . . . - a . -

- . 33" 'From “The Cat With the Yaller Facé" by Ron Pdllett as R
Lo contalned in Doryloads by. Kevin Major (Ed. ). reprlnted hy
perm1551on of Breakwater Books Ltd., ‘St. John s, Newfoundland
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, Questions: K Answer these questions. :
3 » " O " «" ' \'-‘ ) ’ 4 “‘ ! o ' . .". rd
.~ .7 .- 1. The best‘meanlng‘for Eus is: :
. T o [ : Sooeod ‘
(a) the rear of an anlmal's body, e e L L :
B ' s B U A
oo '(b)' a flght, '.', R

'_fy ‘ 7L;~"'l(¢): a n015y dlsturbance,

R (d)_ a game,w;;h two,players.t“‘“"

- r"é}' At the tlme the storyteller notlced the earw;g, he was. \
‘} 'J(a)'_standlng near the w1ndow, = , l;:‘ i ;"5‘.» :

] 4:(5) 51tt1ng on alhench ;,;f; :,i3 '; : f’j : ”f
L;'i%;¥ef,i~:ti« (e - lylng on .a daybed in the kltchen,:1:~.Z“':-. ?; J~‘L;‘l{‘

s "-:'f>(d) 'rocklng‘ln‘Grandma.s.chalr.'”- e e T e -

g (a) a good singer; ‘ e .
a.“ ' ' o ! . . E ‘. . L v ’ ' '\‘\\‘\ . Lt
B - (b) somewhat religious; ' . L
" . R '. A ." . k . . Lo . ) \'\\‘ ‘.
| " (c) -a little crazy: . ) . il
L“'és“ | ' \ ’ o

. ) . oo

R 4. The first one to notice the earwig was: . =~ . . =~ ~v-lC. T Y
, . ?f;Xa)A the cat; .. TUTC T :
.»' . - ) . N . -I, . . .' . '. . A :"__. . ]
N S ()™ the storyteller,v e L
' ) i ‘- 7 . ' N . . ) . - ’ .. ’ ! N ‘ T f
=] . 3 . . . ~ R . , . v .’ . . . . N " L . o
SO - ‘(c)- Gran, . . . P d
I Vet o : o . L .
] (ay the cat and the storyteller saw. 1t at the same tlme.~.
, \ ".' / N - R e \ &
4 ,‘. - ‘. ” a N t
e {- ‘ R ,
. i e 1 . ' : -
" ' B ’ h - ¢
- - ’// l ¢ "[‘ . ,
- ) ¥ . ; .
.A ‘/_/ v -’.’ - - -
. X 2
-y [ - ot ' ) "' \‘ . B . .- ".'l ) — . ‘~ .- f ~.: . ,,. ‘. ;\‘J
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T e) people who fJ.ght fJ.res ; ‘_

e m——— e :‘ . . . : o ': pu. ..,..._e..___.l_...;" .
¥ K " i ‘P
o ; >
i | L
. . ;l . t_

The cat ran "llke a r/abbJ.t runn:.ng from the flénkers... L
Flankers are. S g’ b o e

(a ) 1arge sparks of :Elre, 1 o .“-

Co '(b)w“anlmals;_whlch _prey :upon Fébbit‘s-.i - - ',"-".\, — ; - “.;/ - ‘ o

(@)’ people located to the rear and s:Lde.

»

- M - N “ e . o = ".,
When the cat left the house, she was not seen agaJ.n untJ.l

(ay the next day, . ; e ' | \

S '(-b:)' lat‘er that.evenzl;ng,;--: _
. () . fWO' or threle 'days later; .

(d) - Gran stopped'uslng hé.rf'chair‘. :

N Oy 0 ,

' The cat screéeched and ran out the door after: '« . .

3 (E})-l."the e‘arwi:g' bit her;- . o ., R . R

(b) Gran .rock-ed' on h‘erhtail- '

(c) . Gran s s:LngJ.ng became unbearable, :

) _(d)‘ the storyteller struck her. N o A L

(RN

The boys put the cat 1nto the horse 's. feed bag because:

(a) ‘.they were punlshlng her for caus:.ng a fuss'

“(e) 4they thought ‘she was dylng,. - -. O Y S

L (@) 'they were’ afrald of beJ.ng scratched or bJ.tten.

(b) 'mother wanted her out of the waL -

e

? '
i
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~A'9_._A, . The SOrejpart"of, tﬁ.e.‘.éat ' s _téil vas .eh_.opped' o'ff. }.ay.:.

SR (a) the storyteller s mother.

. (b) '.‘lthe storyteller hlmself-'
- ‘(o);",,,Grandma,____;_._‘_ \ I L
L(a); the storyteller s brother.. : g .

10 At the end of the passage, the boys -use‘d ‘a lrag'_d:i;"pped
J.n cod 011 to. : N R - N "‘ '
,'(‘a) prevent loss of blood, R ; L - -

ST .'(b) provide the Q cat‘\_.\ with' Vitamin C;’

“lc) . make sure the st\lump héaledv well; © .- 0

. . Q i . . el ' R L ‘
L . ‘ . ¥ « ca ’ \ , Lo .
.- -+(d) -cover up their nasty deed.:) .-
- . 1 1
. - c 0
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whlle he slept, had used up most of the a1r.- There-was-no '

:ibetween the blg doors and the load.j He d

'
‘e P ~ .
- .

- With-a strangled crv Nicowawoke, staring wildly

around in the tombllke darkness. His head‘was throbbingi

~x"palnfully as lf it had been struck a blow, and there was,
‘an ev11 taste in hls mouth . To move was a weary effort,

as though he wore welghts on hlS arms and legs.

~‘ ‘ Somethlng was. terrlbly wrong, and 1nstant1y he. knew

. what it was. The blg van was motlonless, surrounded by deep

silence,-and had been so for a long time. When not 1n motion -

no fresh air was forced 1nto the tlght packed van and Nlco,

n01se of traffic, no hum of motors, no sw1sh of passing cars.

Nothing.but‘thé rustlinngf his own movements and the:poundlng

:'of,hisjheart. It was like being‘buried alive, but Nico;for:'

the first ‘time in all his fourteen-odd years, gave way to°

unreasoning,panic.‘ Clawing,'fightinq, tearing,;bymping his

iway over the t0p of the hlgh—Dlled load,(WZPreaChed the space

ped to the floor

" of the van, and hammered with' hrs flStS agalnst the unyleldlng -

/

metal of the. doors, screamlng lh hlgh-pltched French to be let'

out. .- ' ' . ' ‘,‘ R
) : S ' T

s

R But nobody heardd~ There was nobody to hear. s%he Van,

v

*though NlCO could not know 1t was parked with a dozen others,

'1n a vast storage warehouse on Cleveland 5 east 51de. The

only human41n the;burldlng was NlCO hlmself.

.From ngh Road ‘Home by‘W1lllam Corbln as contalned in Vanguard,' .
Pooley, R.C.; Lowers, -V.B.; Magdanz, F.5 Niles, 0. 8.- o
Scott, Foresman and Company, Glenv1ew 4[111noms

I B .
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3. The bOy found that movement requlred a great/ deal of

Wl
0

\ Do LT . ;
O LR

4

read.

B
b
3

'?'QSGW

% Questions:’ AnSWer these questlonS\\n' the ‘ldst passage you'

Immediately before the ‘time, of: this incident, Nico had .~

Y béeh:‘;
\ (a)
. \ b

\

(b)

: ,\‘\( c) :

!

e 2.-}

3

\
(d)
\

(a) \angry because he couldn t sleep.

f(b)
(e
(@

As\N,lco was com:.ng to his senses, he felt.

A\
\unsure of exactly where he was,

1
.- ‘_ n .
." . ” .' '\"‘ X
thinklni; about hie,next _mo,ve;' .

sléep.i.-ng: T
hltch hlklng, - '
try1ng to stay awake. ‘, )

.}. .

S

refreshed and ready for actlon,

\

hu;ilgry and thJ.rsty.. S

- . 7
. i a

B

‘ effort because- o R PR R

(a)“
(b)
( )
(d)

The

(a) !
(b)
)

()

there\was very little oxygen left, ; \
he: was\ tlred and needed sleep, ;, (;:‘.: \1 '_

he had been struck J.n the head. . '\‘

(not enough J.hformatlon g:Lven to declde)

‘information "gi‘ve'n ihd'icates' that Nicp‘hvadf:

\

dozed for a l;Lttle while;

)

‘became wrapped up 1n his thoughts, .

trled to k111 hlmself

‘slept fo_r,,qulte‘ some tipk’



, ”7.

LR

L
A

. L

M\L
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..:‘:(,a)

(b)

' (c)

(d)

: l

!

,l.

I

I
f

!

(a)
Ao
'~-}‘,(b)~

(‘C_:) .
(d)

T .

el

g

}4

. 7
Loe
) was s .
; . . s -
fifteen years oldi. . v, L0 T e

adlmos'g:i_ fourtéen years old; * .

's,l'ightly"ové'r fourteén "yeg:l'rs old;

(n'ot enough info.‘r_matiém_.\gi'Ven) voo cos ' “.. o

Eaﬁicked'; | Th'is" means. he‘E |
could not flnd a way to- e3cape,
lost control through fear, A ,' S " | _ ‘ ’
decn.ﬁed to figure thlngs out,

couldn t dec1de wlﬂit to do. :

_All the detai;é’ o'f. I}Iicd"s ' situatioﬁ are not ' given,'but

it éppears:'tl:hat: ‘
(a),
(e)
(@

(b) "

. .'
v o1 R

: e had been-forgb_f:t’én by the'"dri_ver .0f the ~'va.r‘1‘; o

he had been locked in.the wah by mistake; -

“he’"had forgotten to leave the doors Aunl'o'cked;'_-‘;

- he had sneaked into the H\‘ra’n,,'u‘nkno{m to the driver.

f'Hé..’. .hammered with his- fists against the unyielding -

- (a).

(b)

ey
(@)

- mét'als of ' the ,_'d;)ors‘.'..."'- : ﬁere, ' uhyieldi.r'ig‘.mearvxs: )
r;of" pfbducing; : ,‘ L o
br:.ttle, A '
not g:.v:.ng way,‘ '
qold.

.
- IR VI ] Al

-



- (¢), parked in

"é-cif

4) - Ghic

ough the boy,didn't kn

L§ parked in-

s

Tibh Batay edied t5 @ gek

'stb_p;fé a- ,

- Y .

y.in WhJ.

{7 -
ago

e

" Me

Cle\;rela

i

0oad

_New.fork.

nd; .

ow: i€, ‘the van.was:

a wirehouse; "

at ‘a railway crossing.

) . N ._. n‘;. = . . 3
¢h this 'incide; ccurs is:
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