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b 1nternsh1p and the detalls of 1ntern superv151on ire -

I Thls report prov1des a complete and full

e

“Abstract-

e

a

descriptlon‘of a threefmonth,

%

@

full t1me counselllng

dnternehip cemnleted'at:the Counselllng,Centre,

‘Memoridl UniVérsity; September:#'December 1979..

It 1ncludes

.a report of a research study undertaken durlng the perlod
and goals that were met: dur1ng the three month perled
and ‘the acth1t1es that were undertaken to fulf111 the g

1nternsh1p obJectuves.

i
)

v

a) ‘the settlng was’ conslstent w1th the 1ntern s’

and comptehen51ve, and c)

for 1nvolvement 1n a w1de varlety of pro£e551onal
/‘,

) .

”1:3150 destrlbed

3

“career asp1rat1ons; b)

counselllng serv1ces._,'

‘Unlver51ty Counselllng Centre.

N3

o The 1nternsh1p settlng was the Memorlal

epproprlate by the 1ntern and superv1sors because=

o

a descrlptlon of the 1nternsh1p sett1ng,

A ratlonale for choosnng the

Thls Settlng was deemed

nsuperv151on could be ongplng;'

there was. the Opportunlty'

Spe01f1c 1ntern5h1p goals and act1V1t1es to

<

the 1ntern 'S superv1sory commlttee.

»
of the accomplished profe551ona1 act1v1t1es are

prpv1ded

The research study conducted durlng the

=

i

“meet these goals were establlshed with, the approval

“The detalls*

‘o

N

41nternsh1p 1nvest1gated the efflcacy of a s1x Week
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' part1c1pants were pre tested w1th the Rathus

"level of assertlveness after the 51x -wéek tralnlng

’approprlateness of the 1nternsh1p as a tralnlng

N
v

Asser’t:ion Tréining Pr‘og‘r'am'me:w'ith' groop of ﬁrii'verSity

and college students. Treatment and ontrol group

\

___.__J’

e Assertlveness Schedule to establlsh thelr le\rel of .

\

‘assertlveness. Part1c1pant5 mere posttested w1th

K ’

the College Self Exgressuon Scale to determlne thelr _

'-perlod ‘The . treatment group- showed a 51gn1f1cant1y
'higher 1evel ‘of asSertl\reness (p --'01) ‘
_ The report makes recommendatlons for the

opt_lo_n : for-. th‘e coun'sellor tra;n-lng pr-_ogramme.
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. Elig'ibililty and S\elec'c‘-'-ion for In"c”e,rnship" |

‘optlon 1n the mast,e(r's degree in counselllng offered by

"trammg for counsellors. A I

CHAPTER 1/

PR i
& !

Part1c1pat10n‘1n a counse})lmg 1ntern5h1p is an -

-

l

N the Department of Educatlonal Psychology, Memor1a1

: Un1ver51ty of Newfoundland Such an optlon‘was . on Y |

con51dered approprlate by the 1ntern for two reasons' 2
' :

l)“ “the 1ntern had a strong des:Lre to deVelop further ~
'counselllng competenc1es and to become famlllar w1th
a w1de range of behav1oral change- stra.teg1e5‘, and 2)

. the: 1ntern k) prevmus counselllng related work experlence

‘was 11m1ted ¥ B | » B h

5 Certaln cr1ter1a were developed by the’ Department

of: Educatwnal Psychology to establlsh the approprlateness

{of an 1nternsh1pfas ‘an adJunct to academc and practlcum -

“1.' ‘It commences only after a sat1sfactory performance

is achieved 1n an approved practlcum

2 - It commences only ‘after successful completlon of -

, all course work (1nclud1ng practicum) requ1red
~ for.the degree programme as. they are deflned in
the Unlvers:Lty Calendar

* Be . o Flrst cons1derat10n will. be g1ven to\ candldates

. who have had little gxperience-in the working v ¥
..mllleu Wthh they, W1ll ;en'ter.. :

" d, " Interested students must submlt and ‘have apprOVed =

by the Depgrtment'a formal internship’ proposal,
.'_1ncluc?£lm;ng other points, a statement.of
" . profesSional goals and expectatlons for the S
" '1nternsh1p : '

oy o
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s '_An intern must - be- enrolled full time durmg the S
" - . time of. his internship. - He may not receive . .
- reimbursement for services- rendered during the’

“internship but will be eligible for fellowships -A . B .

'-,,f‘“f‘and assmtantsmps As provided by university.
‘ Tegulations (Department of - Educatlonal, Psychology,
.,Interns}up Programme No € .

' 'The 1ntern satlsfactonly met these crlterla. .

i

' ‘Settlng for Internshlp

Memorlal Unlver51ty s Counselllng Centre served as
‘the settlng for the 1nterns}11p The Centre was seleoted
because the lntern s career goal is’ to work as a |
professmnal counsellor in- a 51mxlar settlng and w1th

; Some 1mportant 1ssues were con51dered when TR

a young adult populatlon.\

: 'choosmg, the. 1nternsh1p settlng T AR

; l,: ' The quallty of profe551ona1 superv151on. :

2 .The quallty of learnlng opportunltles and
’ exper1ences. T R

3.. The relevancy to, and’ usefulness of such
experiences'in the actual setting in which’
,the intern ultlmately expects to work

B »4.7'“The availability of t:.me for full-time ;" _
.7+ 'involvemént of the intern for a minimun of . -~ -
thlrteen consecutlve weeks.

"B Avallablllty of a quallfled fleld superv1sor
© on- 51te. , :

- 6. -,’Ready access to “the un1vers1ty superv1sor
‘(Department of Educational Psychology, :
'Internshlp Programme, Note’ l) p 7

- J

o




e

v -'~ “‘f’ b

e ame W ATy

-

s
v

:‘ T The5Debaffheot‘of Educatiﬁﬁal’?sycﬁoldéy,'ih'jfj'h‘;;-,F“

Lo conJunctlon w1th the. 1ntern s academlc adv1sor agreed

EY

o ”; o on a superv1sory commltt?e. Thls ggmgl££§§~;0n51sted

of a, campus superv1sor, Dr.,Glenn Sheppard -a f1eld "

: L, RN
L ﬁ;‘.': superv1sor Dr. B. Mark Schoenberg, and a thxrd member n A :

W SHVE (PR

' of the commlttee, Dr..TerranCe Boak ‘quj‘ = [7 \g”

e n, 3 .‘, ) The Counselllng Centre has four profess1onal ”- ' Lo
- counsellors who are aVallable to 3551st students w1th

personal soc1a1 academlc, and vocat1onal concerne

Varlous other resource people Froi the unlver51ty
communlty are enllsqed when the need arlses.
The counselllng serv1ces prov1ded to ass1st the

o unlver51ty communlty in 1ts effectlve functlonlng are, R

Assertlve Tra1n1ng p '-5

- 2, “Behav1ora1 Self Control :f‘f' _;:h' .‘ : ~3;' ;thf ':"?
R ‘_3.'_B1b110therapy _ . ; . ! f
: ~1§;'.Blofeedback 'h' | ‘ N
3h;5. Career Awareness] Informat1on,iand Plannlng .
T" 6. Educatlonal Guldance o :; ) é‘ ,
SR f ;.:*7f3AInd1v1dua1 and Group Counselling . ‘T | ;;
. PR o 8. Psychologlcal‘Assessment : \“"l;dgf ;Tf” H o AR S
T 9. Relaxatlon Tralnlng g ' LA;
P 10."Sex Therapy ~ e g ;
‘ } ‘ 11. Speedeeadlng liy\;iji;': - ’5‘3'\7" "
. ; 12 ‘Vocatlonal Gu1dance.p{7' | ] .
* §¥~i,;‘ ST 5 DT R c .
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;frequently, in contact w1th the 1ntern, and was -

K e

thls tlme the 1ntern worked at regular offlce hours arid

€

took on a normal case load of cllents and're.lated .

- LI AT

The fleld superv1sor Dlrector of the Counselllng
Centre, 'was readlly avallable for adv1ce and consultatlon
and was constantly aware%f the 1ntern s act1v1t1es.,
/ ;' The campus super\usor, Dr.,Sheppard ‘was
.}s
contlnuously 1nformed of the 1ntern s - act1v1t1es through

V1s1ts, telephone contacts, observat1ons and recorded _
! B PR R 1 G e ,;, .o Ya

- ‘audio tapes‘._.f pewabir, T e s T 0 T, Een e e

i e 3 we ¥ y U % N
' ' L s g 5o, L . i // T
" Internship.Geals .. i | LAl
T Yo 5 e 8 oL ._ £ ) / « {

PI‘lOI‘ to beglnlng thls professmnal exper1énce "

.

Irelated act1v1t1’es d951gned to meet them.

et} ~

procyls/on’s were consulted when these obJectlves were -

The followmg

belng prepared ! g

y S -
.’ » =
K . R /./a . -
vt . L i _/ s E
; : -
t A ¥ ,// ¥ J ® i
5 : - . , .//
T . . “ oL ¥ .
. ZE R e P NN — 1 - /
) - T 3 o f
; . T 1 4 : s

professlonaf respon51b111t1es. R VO : :

. the 1ntern 1dent1f1ed//tal of n1ne goals and approprlate *

.- -, TS T - ey e T .
* : s 1 v s . .
. . Part1c1pat10n and/or readlng,s 1n the abovemenl‘t1oned "j;: 8
) twel."vd"e counsellmg areas was ektensnre and ,prov1ded man); l :~ o 'llr*; ) \‘.‘
L new. learnlng opportunltles.: thre 1nd1v1dua1.counse110rs""’_:'ﬂ‘ t :"; e~
" spec1a11zed in partlcular set/mces the 1ntern qu glven -
& through and professmrial orlventatlon to these areas ) / -
| ' The 1ntern was able to spend a total o~f flfteen‘ | / | q
.con?secutlve weeks at the Gounselllng Centre.' Durlhg | "-“' .




L T P ;.:‘ «hls personal behavior.modalities and- work A T

P

‘ u;'ffjllfi PR g T L ERe stu@ent and- the setting, considering.” 3" Sk gy

‘;i,ffﬁrﬁ ::Ti:\nf'the development of helplng Skllls wh1ch enabled the 1ntern

RN TP [to serve studenta-ln a unlver51ty settlngu The". goals : LI 4

' "‘7"/ ' Qe " s
4" ;e gty W L e et Y e e LT o L Fe RPN . DS e LA n I . S WS o T
£ w8 8 5 . f;- ’n 5 . .
‘ !‘} .; ‘ ; - "y b u’ /", _“.' . ’ . "
f-' . e & "‘_- "‘, »'.‘n i [ 3 ) 5 )
e ! : : P t f . 7/ . . L. (T
L4 . 4% N A . ’ Ve o . w . Q‘ .
. I R v{fg_ffll.:"For the development of competenc1es for each W,T'}'w
S SR A R 4n.tralnee based on his_ needs, prev1ous exper1ence, g
A L O L .W‘\.:in;“;;»and future vocatlonal plans. i
¥ ML WHT L RV e )
T T e B Por practlcal experlences that Will br1ng
Y gyt W EE L W w g g - ‘into. focus .-the theoretical training recelved gy
W L I R dur1ng the formal part of the programme.;v , "y
Vo g BE, T Tt - , 3 NI bk,
Togd i g S _“-ga_'-S;:_For pract1cal experlcnces that will enable ., @ - "
f oo, s S 7. . " the trainee and the department to evaluate o ‘
: LTS e T e ot the ‘trainee’'s ab111ty to effectlvely work =
RS St B L S hlS chosen f1e1d Y . . gt , B A
” ; L . e, M T g e : : Lo Y

Bt 27 fi’;if“'d."ifd.d;‘.Opportun1t1es for the trainee’ to evaluate SN

LY e Do ® Y RReEUR LT - toward maklngnany necessary changes.‘ ’ 3_‘& o '»-1571:
:Q\;lf, jﬁufu"'f"g1.‘“rb Sn, For feedback from the 1n¢ernsh1p sett1ng

C 4. .y o i to the department Tegarding strengths and', et
e L TR T weaknesses of its students so ‘that programme 5w ¢4
;“g-;~;5,::';fug;f : 1mprovemenws#can be 1mp1emented '

o .”Q.:}:f;dl_liﬁ. tror the development of research, and orohlém-
R D solving=gkills approprlate to the needs b

Wy S ko0 7.+ Y the ‘nature of his, placement and his vocational 'ﬁ RS B
I N I T ' '-plans (Department .of Educatiomal Psychology,: JT' :

ERET T N ~.~vj.:;Internsh1p Programme,'Note 1)

R

o R PR IR LA These ob]ectlves were establ1shed to 3551st 1n j;‘-_.;gy\;<l*

i = ) i
s ¢ ) &

T f‘:and act1V1t1es were 1ntended to ard 1n the development 7?f5'~ﬁ,:f77

5 a vy, " \ ‘;
AL '?'\“’_,' Cof thewlntern s profe551onal competence and confldence. i
™ :ACE'T'-.jl,!”"fln. The 1nternsh1p goals were: I"f‘d'l.,;f"fi?,;Qf??lﬂ;f '
7 ?I' h"\," 2 .Goal.1l" to dévelop~an 1ntreased.awareness of the klnds TN
3ffﬁ‘ ‘;57‘21;{g"ﬂf¢gk Mﬁ:A of'personal . sotidl,’ and academlc concerns of N
:. 1/“' L = y o g o

‘klfﬂrl.j.,n A ™ Z..un1ver51ty students and of varlous modee of
. :._ . 2 K ¥4 )

o

| e W“,”u}.‘a551stance ‘which mlght be offered to deal oo &

b bl .,,i-‘{v'-effectlvely w1th these concerns. ﬂ,ﬂz, Rt 2
i “ f,»’ﬁ'&i 'o' The act1v1t1es performed to meet thlS goal were'»ﬁ b of

gy ® SRR E oy B ¢ R \ = Lo ; B R

bl s b g, Gt ¥ Ao

§ oA W f(k%\“- K “e i ) AR o

oy o o - \ - . P :
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the 1ntern dlSCUSSEd w1th counsellors at the U‘?

: . T
My '. M . b
J - : v, el T
rovie & st x N , BT ERTRT
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Centre the»klnds of concerns they dealt thh
_ SRR

1n counselllng,‘ 4,"ﬂ f*ﬂ'u'ﬁ e #. {.j§7' 3:;14'

the 1ntern held 1nforma1 dlscussions w1th

Q 1nd1v1duals and gr%ups of students aBout

rf, et ;- thelr concerns, f\\‘,ﬁff} i a"f"f*f:"=1_f;:: Y
:; 1 J .jx.‘fSQ the 1ntern dlscussed w1th the receptxonlst
‘;?. . .;ff;: ’ at the Centre the klnds of student c0ncerns o
g Ef;; s screened and referred to 1nd1v1dual céunsellors,:g
‘f'ij the 1ntern men w1th non counselllng unlver51ty
- :ff;1 personnel (1 e. 'studentafﬁirs personnel f
1 ;i :Itfi f';wflstudent hou51ng manager, student ald offlcer,
TJ & ’!.i . g, residence proctors prefec?s, prlnclpals, 2 ‘: f?
o 5 '}f“ “ - reglstrar s department personnel and seeurlty‘ .
- ;:.i l personnel) to dlSCUSS thelr perceptlons of fr&r"
_f%'f7f“f X student concerns, ;;‘03~v:'f“ P
. e ?ff::s,' | the 1ntern read a book on’ unlver51ty and s
E g 'H;ﬁ}:); college counBelllng centres (Schoenberg,zseﬁ' 23
~.g<~i, ; {“/ 1978), and . | ' ’, S b
‘ '";':nfﬁf': : 'thewl g n read elgnt art1c1es whlch dealt ,
A ‘ ; o ::hw1th concerms of unlver51ty students.llfliii:%;ii“;f
? ;w ;i;Goef 2 - to’ contlnue to enposé the 1ntern to the nany
.;‘ AN i3 dlffexent theorlsts ‘and theorles of coLnselllng "?Ei‘

e
-

B R LT

and psychotherapy ’an ’gf; ‘ ;‘}' B w5 ﬁ'«?'
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The act1v1t1es performed to meet thls goal were_7r55
lﬁ.l;ﬁy f”;:: the 1ntern read a book on dlfferent theorleslin

. of: counselllng and nSYChOtherapy (Pattersonfﬂd:t

I TR TR T -f.:'; 19731, o :
, ,szf e the 1ntern read eleven artlcles on dlfferent' 'gn

theorles, theor1sts, and technlques of R

~ .o sye _-- 3y . Wi w

wd Th e TE ST, v B, counselllng, ,;"'
T LTI h*,ii ¢he 1ntern dlscussed w1th counsellors at the

f“ﬁ:ﬁ‘};.fﬁt,i,‘-f{' Centre thelr 1nd1v1dual dounselllng 1nterests

k ;{.;:;m,taﬂflfl‘;'i :f'if and spec1a11t1es (1 8. vocatlonal counselllng,n i
T > : 1earn1ng and study skllls, cllnlcal psychology),,

l);t'e:?:"ﬁl_ ;J}A,ifii “?ufltne'lnrernlbbéérved‘and7dd§cu55ed otherff
R Eh 'ﬁ20unsellor s approaches to dea11ng w1th student.
O $ ‘d‘c?ncerns..3~ »1 ;Af'g . :‘: ;‘.;/ w,z'f”
"{-L:_AE A'; ﬁthea1ei%:‘ - to. 1mprove and further develop one to one'a"

S TR . e

~f~1ﬁi;lrfl;.{;ji_¥7;i o counsell1ng skllls as ‘an rntegral part of

‘;;, :_; profe551ona1 counsellor growth

‘1’f};f,h'f3 T ek TR The act1v1t1es performedfio meet th1s goal were.:'ﬁ; :
. ' ':lh_“*fﬁ gne 1ntern re read parts .of. Gerard Egan s- ljji?-«‘:“

4n:f\'j¥“ Ug:“‘.mt,al“ :g'";e j' Exerc1ses In Helplng Skllls (Egan, 1975),

S i Fonls ML YT '~l'.' 5 . g
é}/’u SE "N P R S the 1ntern observed other counsellors durlng
T ) AR TR T R, counselllng, and ' :}:;_
L T R T e v T .

‘53.mf;ff'ﬁ the 1ntern counselled approxlmately n1n y

.'af‘-;:- \ff”"v;i-ﬁa'f:f' students on a one to one ba515. Taplngs of

Iy
k!
;«
{

I T R S T selected se551ons were evaluated by the
tur = TS A R L T
AT A R . campus and f1e1d superv1sors and counsellorS' o
£

= 3 '.at the Centre. o _ -
S | - ;
._\ - 3 =

Y
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" The actiVities performed to”meet-his goal were: '

to 1mprove and further develop group ;
4 counsell1ng skllls as an 1ntegra1 part of

Y

profe551onal counsellor growth ‘[.;f._f

-3;The actLV1t1es performed to meet thls goal were'«b

-

”~,wthe 1ntern researched group counselllng

x¢processes (Luft 1970),.and

.the 1ntern conducted two assertlon tralnlng~}\'pi 4

”ﬂxngroups. There were a total of twelve two-.¢€A
fhhour se551ons.‘ F1ve of the‘se551on5 were
’tobserved by superV1sors and. counsellors foraf
'7the purpose of superv1slon, evaluatlon,.andj;

. feedback . f,f'; ::} ""f' ‘:Vll .  .‘:ﬁ

e 4

_to galn eXpertlse 1n, end a greater knowledge
oty the“prOg?amWes ?nd‘servlceS,wthh the: T
f;Cbunselldhé"Céﬁtre,offersjandlio'whichfthé ;,-:«
H”::ihterhﬁhasthedllimited ekpésuré{f o

“ g
»

“‘h_the 1ntern completed a speed readlng programme

'

".offered by Mr. Mlke Doyle.. The total class“
ft1me for th1s programme was twelve hpuré?}

The 1ntern -and Mr._Doyle d1scussed the theor1es

and research underf?lng the spec1f1c\approach
A £
B < N D 51 o :,. 3
,utlllzed w ¥ e R g % i
. . _’ g o MR e ' ;@»\
'vthe 1ntern w1th the assmstance of Mr Gary.p
]"Green took a student through a complete T
'3;re1axat10n tra1n1ng programme. The 1ntern
) Vused Bernsteln and Borkorec s (1973) manual
g, F . e s

e S T A ity e e e e
3 <UE % S NI e :
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‘ag’ a reference and gu1de, s — ' l'x"“"

the 1ntern spent two. and one- half weeks 1n'thev'"

1

Career Plannlng Centre a551st1ng students w1th;ﬁ

,vocatlonal and career concerns. Mr Thomes-

-.1nterpretat10n of the aptltude and 1nterest

"tests,

'the 1ntern saw- two students w1th whom

":Sulllvan and Mr Dennls Browne prov1ded

: .orlentatlon and a551stance dur1ng the.

pﬂuw, ;o

the intern edminiStered:fifteen tests of*«

interest, aptltude, and 1nte111gence (1

. Weschler Intelllgence Sﬁale for Chlldren -

Rev1sed 2 - Weschler Adult Intelllgence

' Sceleszt- General Aptltude Test Battery,
T2 Self Dlrected Search B.e ‘Strong |

v Vocatlonal Interest Blank) The reeuité:

of the tests were 1nterpreted to the students

’Concerned M Dennls Browne and Mr. Thqmas'

'Sulllvan a551sted the 1ntern in the

¢ monltorlng and reportlng were used to _,ﬁﬂ Co

\

'}modlfy unde51rab1e behav1ors,4

Mr. Gary Green gave the 1ntern a theoretlcal

'"or1entat10n to “the area of blofeedback and -

. the intern read Kaplan's (1974) book on sex

-therapy. Dr; Schoenberg dlscussed many of

LD A o 4 i

o TS T S

-



"Goal 7 .-

‘,the 1ssues and techn1ques with the 1ntern.

' to evaluate whether the 1ntern possesses the

,characterlst1cs and profe551onal skllls

*

5u1tab1e for profe5310na1 c0unse111ng

%

,respon51b111t1es 1n a post secondary school

settlng

fact1V1t1es performed to meet thls goal were

.the 1ntern consulted the campus and f1e1d

‘superV1sors before pursu1ng any actlve.‘

';1ntervent10ns w1th students, " T

.\ :‘,»‘1

ol

©  the, eounsellors at the Centre were frequently

:consulted before pursulng any counse111ng

oy

'Zstrategles, and S

the counsellors and superv1sors evaluated the’

1ntern on three occa51ons. The’ Counsello A

_Evaluatzon Ratlng Scale (Myrlck & Kelly, 1971)

-

‘was used to evaluate the 1ntern. Feedback

~'from the scale was used to 1nform the 1ntern

ﬂof areas forfconcentratlon of efforts.'

to ascerta1n through 1nformal dlscuss1on the

e =

level of understandlng that proctors-and

‘,prefects haVe of the Counselllng Centre and

-~ The

its act1v1t1esh

1

act1v1t1es performed to meet. th1s goal were:

the 1ntern met w1th three proctors Thef

proctorﬁéuere,g1ven'lnformetlon ahout the

situation and'services:of the Counselling

LS



" Goal 8. -
/
2
Goal 9
N
1.

LY

),

Centre. The proctors were encouraged to _’
'contact the 1ntern 1f the need arose, and

-the interh met Wlth flfty elght prefects

e ;The prefects were{supplled w1th fact sheets

'about act1v1t1es at the Oounselllng Ce¢tre.

I
The 1ntern de11vered an overV1ew of the types

of dlfflcultles that students commonly had

‘.

‘.and how the Centre could 35515t w1th them.

:~and 1nte111gence tests to the students

'”concerned

The

tests. .-

Zact1v1t1es performed to meet thls goal were.

;to galn experlence 1n the admlnlstratlon and

1nterpretat10n of 1nd1v1dual psychologlcal

ity “

& «

Yt

"y " A

the intern admlnlstered ten tests of 1nterest,

" two aptltude tests, and three tests of

P

1nte111gence,,and S - B -

i

the 1ntern 1nterpreted the 1nterest ‘aptltude,-

-

v

t

!

to admlnlster and evaluate ‘the utlllty of a

programme Wthh mlght add to the Counselllng

Centre s repert01re of- amallable services'
_act1V1zéji/performed to meet this goal 3%re R
the-ln Tn conducted two assertlon tra1n1ng B

,groups.. (The evaluatlon of an assertlon

,o

tralning group will be dealt w1th more

'elaborately 1n the sectlon of" thls report :

[o—— b = v e e b e—  t

R

t
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”entitlengeeeefch Component, page 21 ).
LR A ’

<+ &

_..8upervision ‘and Evaluation of Intern - . .

|

<«

12

The respon51b111ty for the superV151on of “the 1ntern

Unlver51ty campus, there were. no dlfflcultles in

malntalnlng a comprehen51Ve and ongo1ng superv151on

was shared by the Department of Educatlonal Psychology

' the Department and the Centre were. both on the Memorlal

o

-and the Memorlal Unlver51ty Counselllng Centre. Because:

The * superv151on of the 1ntern was the JDlnt

/

'.respon51b111ty of the campus superv1sor’and the f1e1d

superv1sor.{ A thlrd member of the superv1sory comm1ttee«

'

A N s -
e @

" was also chosen o ' . % ; i _1 ' 1_5

The ch01ces of superv1sors carrled w1th it

}

requifements and respon51b111t1es;- i hme . uw

.

Unlver51ty Superv1sor

1. The superv1sor should be’ profe551onally

-* trained in the area of gu1dance and counselling
- and indicate an interest 1n counsellor'
rtralnlng ~h . :

. Z.. The superv1sor should have suff1c1ent tlme

as determined by ‘the Department to consult.
regularly with the intern.

3.7 The supervisor. should be respon51b1e, 1n

- -consultation with the field ‘supervisor,
for directing the preparation and | '
evaluatlon of the report on. 1ntern act1v1t1es,

4. ,The faculty mémber w111 be permltted to';
superv1se no. more than one ‘intern during’
 a’ semester in which he has full-timé -
', “teaching responsibilities (Department .
"of Educational Psychology, Internshlp
Programme Note )t

“

¥ i % £ = -
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AlF1eld SuperV1sor ﬁﬁ@ﬁ

17 Hold a Master 5 Degree or 1ts equlvalent
.. appropriate to'the work of the intern; or
. ‘" equivalent and appropriate .experiences-as
- determined by the Départment ‘of Educatlonal
' gPsychology : .

z, ‘Have a m1n1mum of 2 years exper1ence in the.
", field or its equivalent 'as determined by
the Department of Educatlonal Psychology

S,t'Be 1nvolved full- time in the placement
Settlng S

4, Have suff1c1ent time, as determlned by the .
‘ Department of Educational Psychology, to
consult regularly with-the graduate’ student
(Department of Educational Psychology,
Internship Programme, Note ‘1) . .
Superv1sors.

Campus Superv1sor ~ Dr. Glenn Sheppard B.Ed.
(MUN), M.Ed., C. A G.S., Ed.D. (Boston)

Flelg SuperV1sor S Dr B, Mark Schoenberg, B A
(Texas Technologlcal Un1ver31ty), M.A.., Ed.D.
ﬁ(Houston) . 3 , n

* Committee Mémber - Dr Terrance Boak, B.Sc.,
- M. Ed (Man1toba), Ph D. (Calgary]

. ".The superV1sors fulfllled a11 requ1rements and
Jcarried out-all respon51ballt1es ; Not only" dld they
‘each possess a hlgh level of sk111 but they. were rﬂi;
w1111ng to share such skllls with the 1ntern through .
1nserv1ce tralnlng efforts The superv1sors also acted
as 1nf1uent1a1 models ' They attempted toa1mpart new :”
,vlearnlng and increase the competence of the 1ntern ‘
"‘(spmenl § Packard 1978} | e
‘ The follow1ng counsellors and counselllng centreI
L?staff membersfalso agreed to part1c1pate 1n superv1sory "

" ¥ ."a-'
, and evaluatlve capac1t1es '

=t S ¥
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..

'_Dennls Browne, B. A : M Ed. (MUV]

PR foilows.

Cary5Green' B'A' 3M‘Ed“ (MUV).

'Thomas Sulllvan, B. A., M A, (Ottawa)

M1chae1 Doyle, B Sc. (Hons ) (MUN)
Thelr superV1510n was 1n reSponse to part1cu1ar
profe351pna1 act1v1t1es in whlth they were - 1nvolved

Superv151on of the 1ntern Was 1mplemented as“

.,
’ 75
\

I

The 1ntern s profe551onal 1nvolvement in. the

"different. programmes was evaluated by the
dlfferént counsellors respon51b1e for each
programme. For example; Mr. Thomas Sullivan

and Mr. Dennls Browne provided instruction, . -

'superv151on and-evaluation.of the

~ inwolvement of the -intern in career and
‘vocational counselling. These counsellors

provided formal evaluative feedback which
was made available ito the’ 1ntern, oy, *°
Schoenberg, and Dr. Sheppard

’%;The Counselllng Centre: counsellors met T
'with Dr. Schoenberg, Dr. Sheppard, and the’

intéern: four times throughout the internship

The dlscu551ons focused on specific aspects

-.0f the intern’'s profess1ona1 -development-.
. and activities. The. supervisors ‘and

counsellors were specific-in 1dent1£ying

.-both strengths and deficiences of the ‘intern.

o

.ffThe intern, Dr' Schoenberg, and Dr. Sheppard
- met four times throughout ‘the 1nternsh1p :

period: and' discussed .the intern's progress

- and dny- problems whlch arose.'

The -intern malntalned a daliy ‘log of each
day's-activities rp which personal. : -
involvement in’ Counselllng Centre act1v1t1es

‘ was recorded

% \-

.ﬁ_The 1ntern submltted to the superv1sors
" and later to the counsellors for evaluation

o purposes, "fourteen .audio tapes of individual
“ . and group counselling sessions. These

tapes were representatlve samples ‘of ’

14

‘and discussed -the progress of the .intern. ' - -

'

B
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Fr Wy profe551

TLooaL as an ex

.18

-

'1nd1v1dua1 and group counselllng act1v1t1es P

' by the 1ntern.

' 6.-'The intern organlzed and 1mp1emented an -
. _Assertion Training Programme. Dr: Schoenberg M

TR

‘and Dr. Sheppard supervised the carrylng
.through of this programme.

The 1ntern V1ewed the evaluatlon of hlS
onalyact1V1t1es by superv1sors and counsellors

cellent feedback opportunlty whereby valuable

1nformat10n was gathered in- asse551ng personal style

-and" prof
of the.¢
with.a t
'consolld
'fertlllz

b .growth a

‘superv1s
erheppard

' follow1n

¢

e551onal orlentatlon. -The varlous orlentatlons

ounsellors and superv1sor5 prov1ded the 1ntern

estpng ground on Wthh he contlnued to -

ate a phllosophy of counselllng The cross

atlon of phllOSOphleS helped in: profe551onal

nd development ) ‘

There ‘were some ba51c.pr1nc1ples to.whlch all

ors. adhered : These were proposed by Dr: Glenn
campus superv1sor and were included'in:the‘

g statement / ..j'~ L ’ e & v

"The systematlc evaluation of a counsellor

- interni poses a real challenge to supervisors

and, at times, may appear to be a formidable
task . Very few adequate procedures. or'
1nstruments have. .yet been developed to.

comprehensively evaluate the wide range of- L
,professlonal ‘activities which should accompany' - -

a'rich and growthful internship experience. - .
Furthermore, in assisting the intern to’

develop and experiment with an effective,
__personal ‘style of helplng it is essent1a1

* that skills which, at first, may feel :

" mechanical and appear to be awkwardly . b

performed, become integrated and possessed

" by.the intern as“a functional, comfortable, -

and effective aspect of his counselling

‘behavior. Evaluation, then, miist .be
~suff1c1ent1y flex1ble to permlt and encourage

8
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the development of a personal1zed pro£e551ona1
style with demonstrat1ve effectlveness
A%
f Desplte the need for ‘an 1nd1v1dua1 approach to

" counselling supervision, there are some basic’ pr1nc1ples
whlch apply . .

1. The 1ntern s behavxor should be’ observed
and evaluated in a wide Varlety < A
agproprlate profess1onal acthlty, e.g. -
¥ individual counselling, group counselling; .
communication of the counsellors. function

. Lot - to various publlcs and potent1a1 cllent

gy : B populatlons and 'so forth. = RRT O

222; Evaluatlon of the,lntern S 1nterpersona1 -
;oL w 0 0w - effectiveness. should be primarily based °
O ' TR on actual observatxon of"the intern's . s
behav1or in given profe551onal C1rcum5ﬂances
. Such'observations to be. accompllshed by.
one- way mirrow viewing, and audiq-visual.
_taping! . Minimal emphasis should be given-
I ‘to. counsellor. self- reporting :in. the. absedice
L % of the raw data aVallable through these
wo T " avenues. . : ST
Ce - 3. Evaluatlon should be ongoxng and 1qyolve_'
A L, “in addition to.critical assessment-of the -
- 2 " - ‘.counsellor's. competenc1es, suggested action
. '-,d351gned to remedy any spec1f1ed def1c1enc1es

v /

_'4. On€ of the goals of superV151on is: to move

be VS, =, B "the. intern towards developing an independent,
- Ve e T e cont1nu1ng commltment to professional self-
ce L . examlnatlon - :

© 5, The evaluative process should lntlmatély
B involve the dintérn, and evaluative feedback’
must be focused, spec1£1ed and suppor;ed by
behav1ora1 evldence ;
! 6. 'The intern must be 1nt1mate1y 1nvolved ‘in
: --the. essential process of setting both . . -
. short-term and long-term professional growth
_goals. These must be specific and suff1c1ently
woperationdlized to be assessed' (Personal. -

//; e e ‘ Communicatlon Dr. Glenn Sheppard Note 2)
| %o e« B %.f‘f 1;', - 8§ _;‘ (,‘.
" A - 7
L
: ' . .
{ ’ _ _
. ':, '.. ..—_'v--«_:,.,.‘__.__w . ‘ , . b ‘. ) /
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formal evaluatlon of/the”fhtern by completlng the.

R "B %€ - /

s @ 0 &

Superv1sors and counse};prs’ass1sted in’ the

Upmyslior Evalusticn Rat1hg Scale (Myr1ck & Kelly, f

4

: 1971) The ‘scalt was completed on three occa51ons-

A-xthroughout the 1nternsh1p perlod As the 1nternsh1p

.perlod progressed counsellors 1ncreased thelr exposure

'to act1v1t1es of the 1ntern (1 e. 1nd1v1dual counse111ng,-'

,/” v

£ group counselllng, career counse111ng) and were able to

W

; competence Thédevaluatlon of the 1ntern by the fLeld

and’ campus superv1sors and the counsellors at the

"develop Judgements of the 1ntern s level of profe551ona1

o

Z Counselllng Centre 1nd1cated a hlgh level of profe551ona1

.:competence The 1ntern used feedback from the Scale to -

s h

'.'1ncrease sen51t1V1ty to 1mportant counseldor characterlstlcs.

'Many of ‘these 1mproved over the perlod of- 1nternsh1p e‘.

1

‘The 1ntern remalned cognlzant of essentlal and de51rab1e

counsellor practlses and characterlstlcs

It- was understood that the 1ntern, in add1t1on to

o)

3comp1et10n‘of profe551onal tasks spec1f1ed in the proposed'

: 1nternsh1p goals, had to prGV1de ‘evidence of satlsfactory

,profe551onal competenc1es 1n the performance of these

ﬁ-tasks before: the: 1nternsh1p would be deemed successfully

] completed,< It was also, understood that assessment of

ﬂ‘profe531ona1 competence was the respon51b111ty of the

superV1sory commlttee, and 1n add1t10n to thedr ong01ng

~'evaluatlon and 3551stance, they had the respon51b111ty

7
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L - o

' ;whether qr not the 1eve1 of profe551onal competency o R

-ﬂ\*‘ _"1 - be kept confidential in a manner

determlnxng, u51ng the varlous procedures spec1f1ed -!gf‘{'

‘achleved by the 1ntern was satlsfactory . Furthermore,.:e

the commlttee heg the respon51be11ty to recommfnd e:.
further exten51on of the 1nternship act1v1t1es had it

been deemed necessary '.;j':' A:J;::“ ~;h54'-f“j[ &
y A taplng Rpllcy was rlg1d1y adhered to for all g

3‘tap1ng All cllente were 1nf0rmed of the taplng, and

thelr pe;mlsSlon was re uested before 1t was undertaken..

The purpose ‘of tap1ng and 11m1ts of use. were explalned.J

The 1ntern,vsuperV1sors, and counsellors were the only

persons who had access to the tapes. Tape content was

;”treated <o as.. to retaln cllent anonymlty‘

The guldellnes ﬁollowed were those stated in the
C e

> i e

'Canadlan Guldance Counsellor Assoc1atlon S publlshed I L

’Gu1de11nes for Ethlcal Behav1or.. Those that pertalned&

I K o

to any- éud1o or v1deo recordlng were as follows' _.ﬁf. '.P

.

ko

A counsellor or pract1t1oner 55 prlmary
..'obligation is to respect the integrity-

‘with whom he 1s worklng. g o

_The.counselllng relat1onsh1p ‘and . ]
*information resulting therefrom must

©. . -consistent with the. gbligations. of the SETE I S
- "counsellor or practitioner as a s oL
- e profe551onal person.

. ¥ @ i ’ ,' 0.
! R B R . ‘

@ L 1

Ay,

(. ¢ and promote the welfare. of :the cliemt . L R

- B “'AI.
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%R 30 Records of the: counselllng relatlonshlp, Y &
ST hﬂ;x, "including ‘interviewnotes, test data, " .l
oY correspondence, tape . recordlngs,«and M A
s &L -udther. documents, dre to be con51dered ;f“fi Tt e e
"?.3‘ profe551onal informafion. for use in: .," B T N
Cwae ounselling, - research,,and teachlng of. SRR L
: counsellors” but always with full, ~.." - ;.;vf ot

‘i protection of the identity of: the. cllent ‘
- and-with precaut}on so fhat no harm i A s
. [f.lll come: to hlm LT L ‘ .,_j B W
LT The cl1ent sHould benlnformed of'the " |
- rcondltlons uider which he may receive-

LV:h‘ . couhselling -assistance at. or. before’ the‘
2 Cani 0 time he enters such a relatlonshlp =
RIS jPartlcular care should be -taken in: the T

s B A s

e t“event 'that conditions. exist ‘about’ whlch 4 .
13"vc~.,‘ the client ‘would not 11ke1y be aware ?
Celr fNote 3L L L :
Research Requ1rement ~“:"j, . K':§T,” h RS Ve ) j &
1 K : f "‘i S P 2 '\ ;
’“}jlf“w-hihfhﬁig-”ﬁ f,\;;; The 1ntern researched the area of counselllng, e
g DL :.:‘5‘: - 1,‘2' £ 82 DhE S . v‘» -‘. e 5, Ls l
NS R ;termed Assertlon Tralnlng (see Research Component A TSR
’ 'j”page 'i)z, Th1s popular counselllng 1nterventlon N o}

‘“:tcstrategy was a1med at students who felt a general

]

- dlssatlsfactlon w1th themselves for not hav1ng handled Cos
; Jﬁégy 1nterpersonal 51tuat10ns very effectlvely ‘ ;'?F~%
Spec1f1ca11y, they felt unable to a) express thoughts ;;ﬁf’}\,i.??ﬁh
L ";;and feellngs 1n appropr1ate ways b) respond to m11d | fl
f};';:ji;é:ﬂihjﬂi}glcrIIICISm‘_C) recognlze and stand up for thelr Pwn : 'f:;; ,
F:fﬁzfd“fj ﬂ}w;;.QZ?ﬁersonay r1ghts. Jf?\ﬁn,f"f' A ‘"' ‘ff”v:””’ ;'_ ;lA
” | “ﬁ( | .Mﬁ:gf%ffk,g;f 'The 1ntern pursued the follow1hg gu1de11nes for ‘ _i
Lét :’iéilélthlcal hehaylor,‘as stated by the Canadlan éuldance R R

= 3 . o

'g;yiafﬁkj*? assertlon groups.:nf, ey 2;;,'_;;:”.- o

.}and Counselllng Assoczatlon, whlle conductlng the ’“;;FC“‘ ”1_; j»*qf




-. , % ; . i .; ) . r“\‘;. 4 v“‘.,_- J~
L TN, . 120 | i
e, s Beg R ;o S e S
P T | " A =4
ﬁfff:; fgf;f;Q}jj,; A Counsellor or practltioner assumes Pl L r,tﬂA k2
N '3 0 "*-‘oﬁllgatlons .for the.welfare of his. research W, el
g T ."subject, and avoids. ‘causing 1nJur10us effects Q,g R X
gx~ . oT". aftereffects by experlments. s % Lt
.:," .. N i o . - < L -. s “, . * .:I“ -:::"?,.‘. I',‘_.
O g e TR Ve . o, g B A Counsellor or pract1t10ner plans hlS oy FE
N R L e "-~ik'?y'".research so. a5 to-minimize the pOSSlbllltY-m<jﬁj'ic::, _
Tl A PR T PR . - mlsleadlng flndlngs and publlshes Fukl o ® 7, et Sl e,
2 . g Tj;‘}}‘[xft.#;f;,;]f'f.";g'"reports of his work; mentioning: exp11c1t1y§;*jf-r“f“_*,jgg;

C e R R M varlables and condltlons “which mlght R PRR
A P OO A Y M R ffect 1nterpretat1on of the results. : o

,f\A Counsellor or practltloner has an, ;‘f‘
- 'obligation to: make available original:
‘research data to qualified’ others who

may wish' to repllcate or verlfy the study‘ ARSI )

A Counsellor practltloner has. an ob11gat10n:,f‘“nﬁ
_to give due tcredit.to those who have . -, .. '~

‘

contrlbuted 51gn1f1cantly to his’ research ,f;ﬂ?‘ﬂ'..j‘ﬂ ¥,
' : b LT g
_in - accordance with ;their contrlbutlons X ES Heme U6, =
.7 (Canadian Guidance and Counselling” o : )
o i am % ,~“vAssoc1at10n, Gu1de11nes Por Ethlcal . g

| R ' The nature of the Assertlon/Traanng Programme

i éf:u 1fff\{1 ;“ focus and act1v1t1es) was dec1ded upon by the

.?g*ﬂi:{ ,e[;f«ffa 1ntern 1n consultatlon w1th the campus and fleld ,ﬂx )
’-Laifﬁ,-; }.fi superv1sors prlor to the beglnqu;of the 1nternsh1p. 3fa " s B
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"71ts development as a. systematlc lnterventlon strategy
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1s Salter s (1949) use of the term "exc1tatorybehaV1or"'

In the book Condttloned Reflex Therapy (1949), Salter--

out11ned the ut111ty of. exc1tatory behav1or as a

‘ L LRI - S

treatment for neur051s.

o

In 1958 Joseph Wolpe and Arnold Lazarus c01ned

“ the term-"assertlveness" ' Assertlveness was deflned as

behav1ng and expre551ng emot;ons apprOprlately '

(Wolpe & Lazarus, 1966) . Inapproprlate,'or nonassertlve

‘4

approprlate and adaptlve emotlonal and behav1oral
expr9551on in. 1nterpersonal 51tuat10ns., ‘These theraplsts

made these expre551ons the focus of treatment by
attemptlng to have cllents substltute assertlve responses

for nOnassert1Ve ones. g .,"

ik

The W1de p0pu1ar1ty of assertlon tralnlng,; nd.

V‘1s attrlbuted to Albertl and Emmons. Thelr cla551c,i(ﬁ

work Your Perfect nght (1970), outllned the sy§temat10f

approach to- teach1ng people the skllls of relattng and
commupléatlng, and has been v1eWed as approprlate for"

both self help and cllnlcal programmes. Covert

W .
s ,' - .
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:3.}i-'; “The closest antecedent to the term‘"assertlveness”ﬂ '

'-‘behav1or on the other hand meant 1nh1b1t1ng f'{’tﬂ7_3;f:ﬂ
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f'There was . a pfollferatlon of books on assertlon

"‘_of the seventles have made | assertlon tralnlng a"

. -, .
‘. s *
! T .
. )
o . 5 @ T _ r - " o ®,
- "‘ ) A ._'. “ »' /‘ ] e * . 3 .“~.;. X .

i

:f'rehearsal modellng, and bchaV1oral rehearsal were

“5‘the prlmary change strategles 1nc1uded 1n thelr approach

<F
.

: ”tralnlng publlshed durlng the seventles (1 e., Fensterham?fy

1e

”: & Baer 1975 Lange & Jakubowskl, 1976 leerman, Klng,
‘“DeRlsl, & McCann, 1975, Smlth '19753 Assertlon

o

:ktralnlng developed to anclude= many experlmentally provenf
'psycholoﬂlcal technxques of fac111tat1ng the. vau151t10n
‘of 51tuat10nally approprlate assertlve responses.:w~:ﬂ

'"'fResearch 1nto ‘the efflcacy and appllcatlon of assertlon

. o

1ftraln1ng has also been abundant (Barnard Flesher, § .
T*TMStelnbook 1966 Carlson & Johnson 1975 Corby, 1975;
.‘i Fleld & Test 1975 Hedqulst & Welnhold 1970 Tlnsley,! ,

fnLlso Levenson, Laventure & Bretton, 1975 Sandmeyer,

Q:Ranck, G- Ch151v1ck 1975 Smlth 1975,\Wolfe § . Fodor,?

'151975 Zlmbardo, 1977 Lee Halberg, G Hassard; Note 4)r1

In recent years assertlon tralnlng has moved

.?‘from the realm of cllnlcal practlce to, worklng w1th
-‘people who have normal problems of relatlng and

':Ccommunlcatlng effectlvely W1th others. Developments. ."" :

' mult1moda1 cognltlve/behav1ora1 method of modlfylng(

w * ¥ . 4 1, N
m}hunadaptlve behav1ors g =
’ e .
Q r S ’ _""-‘ )
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’JPquose oﬁ Study‘

"%

e CoL e

The purpose of the’ study was’ to 1nvest1gate the °

effectlveness of a group approach to assert1on tra1n1ng

-

-

‘o ’

o w1th unlver51ty and college students who volunteered to ..

=

pa1t1c1pate 1n a six- week 12 hour Assertron fra1n1ng

.

Programme.‘ The part1c1pants in the programme were

tompared on a measure of assert1ve behav1or to a control ;

group comprlsed of an equal number of volunteers.

Part1c1pants in the treatment and control groups

!

were aSSessed to be nonaesertlve by the admlnlstratlon 3

L

of the Rathus Assertlveness Schedule (Rathus, 1973) to

all group part1c1pants.. Thls unassertlve sample ‘was
then ragdomly d1v1ded into treatment “and control groups

The study proqosed to measure change 1n level of

‘s

'aSSertlveness Change was evaluated by hating both

treatment and control gr0up members complete the College

Self Expre551on Scale (Ga13551 De Lo Gala551, & Bastlen -l

1974) at the conclus1on of the six- week programme ‘and

by a subsequent statlstlcal ana1y51s of these resultsl

/

: N e i ;
. Research 0b3ect1veﬂ S

-

The obJectlve of the research was. tQ test ther'

follow1ng hypothe51s

v

part1c1pants in a SlX week assertlve tralnlng.

3 T programme w111 demonstrate 51gn1f1cantly more'

assertlveness as measured by the College Self— T,

% .
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“_ranglng in 51ze from two to three hundred people up E
)

".rreallstlcally be expected when they have to deal w1th

2

e Expresslon Scale. as compared to’ those students .
.1 1n the control group "who d1d not experlence the
i '\_W ’
programme. . co : )
“.Ratienale -~ . .. i .

Assertlon tra1n1ng has been de51gned to teach

@

1nterpersonal skllls B a strategy to enhance personal ;

effectlveness "The ab111ty to communlcate needs, de51res,.,
and wants in effectlve ways has been determlned to be ® .

"an 1mportant factor 1n perce1ved general seli satlsfactlon

and in healthy pensonal adJustment }t is essentlal,

ftherefore,~tha; people be‘raught, through the-"

_sdéializétidn.process or through‘more direct methods,

approprlate communlcaﬁing practlces Mang: unlver51ty i

~;students, for varlous reasons, have adJustment dlfflcultles.
':Typlcally unlver51ty students have d1verse backgrounds,

wbut not all have been exposed to c1ty 11v1ng, travel

) I

31ndependence a. 1arge admlnlstratlon, roommates, or
'extended perlods away from home As a result soc1al and
Zcommunlcatlons skllls aren't equally evxdent throughout

‘nthe student populatlon These dlfferences can be sources'

of adJustment problems to unlver51ty 11fe.. hecause

un1ver51ty students 1n Newfoundland come fqom communltles
R

"fto one hundred .and twenty thousand problems can

-
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unfémlllar people and s1tuat10ns._

Lacklng successful handllng of 1nterpersona1 and ‘

IO i

A

.

other: 51tuat10ns, students may frequently experlence

' self devaluatlon. These feellngs may 1ead to 1mpa1red
academ1c performance, worry about grades, 1nab1l1ty
to concentrate, or alcohol and rdrug abuse. 4 In- addltlon

“to 1mprov1ng 1nterpersonal communlcatlon, “the develop—'

-

"iconfusmn, uncertalnty, depressmn, frustratlon, and

o ’ #

‘ment of assertlve skills may help to alleV1ate many of .

_these potentlal problems.

Assertlon tralnlng as a. systematlzed 1nterventlon

4strategy can be offered 1nd1v1dually or 1n a group it o N i
"ls’ettlng l\'hlle 1nd1v1dual assertlon tralnlng has been

demonstrated to be effectlve, group tralnlng is: more

econom1ca1

'-generally more effectlve Lange and Jakubowsk1 (1976), :

‘offers some addltlonal beneflts, and 15

.

’

eyt Rass St Sa 7 dm =

in thelr hlghly respected pub»llcatlon for tralners

: présent the following advantages‘of-‘a__group apprpa_ch_ to. .

'trainiing.:

L. s

1.

. -of how they.: have assertlvely acted on such
_rlghts. ' : : @

‘behaviors which would not .occur in
-individual training. For example,

.

Assertlon tralnees often can more ea51ly

accept ‘assertion rlghts when other group |
members provide their own personal rationales PR
for accepting ‘these rlghts and’ give examples . o

b

In the group settlng part1c1pants may
engage in nonassertive and aggressive

- individuals who monopolize,

‘Aop1n10ns may. trlgger var1ous nonassertlve B o )

intellectualize, or offer controver51al S



L. . on in the group:

" follows:

> N

K or'aggressiVe Teactions anthe part of
other group members. -These rTeal-Ilife
.behaviors can then be immedlately worked-

5.
’

3 _An 1nd1v1dual can practice assertlve \
: responses with,a variety of people in the S
© - group. This~ may facilitdate the generaliz-
ation of practiced assertive behaviors to
others out51de of ﬁhe group:
. «
4. ‘The’ group can often devise creatlve
assertive responses) which had not eéven
. occurred to the trainer. - In addition,
~v- - members' assertive skills" may be . .0 ...
) . .strengthened .through their modeling e
assertive- responses for another group
member. Co, ; .
5.;'More people are avallabLe to encourage and
' reinforce a member's assertlon attempts.
Gettlng reinforced from several peers at
one time usually makes' a greater. impact
con an ‘individual. In addition, some members
~accept relnforcement from other group
.membeérs. more easily  then. they accept
51m11ar remarks from a tralner (p 3)

)

The programme offered in, this study utlllzed a
varlety of Spelelc procedures and systematlcally ‘. e

presented a, sequent1al and developmental set of group '

‘. activities. 'These procedures and ectrv1t1es were as’

1

> T Identlfy spec1f1c 51tuat10ns and behav1ors
Wthh will be. the focus of tralnlng,'

2. Teachlng the part1c1pants ‘how to ascertaln - il
- they have acted assertively rather than
aggre551vely or nonassertlvely,

B He1p1ng 1nd1v1duals to accept their personal
*rights: and the °rights. of others,

-4j'.Ident1fy1ng ‘and modlfylng the part1c1pants"“
'~ -irrational assumptions which produce extessive.
.anxiety and anger and result in nonassert@on
and aggre551on,.‘ -

v . 2 - s

e Nl e e g et ey ST ST

s



i

‘Review of Related Literature

'

g Prov1d1ng opportunltles foy the part1c1pants
i to practlce alternatlve assertlve responses; ./ °

6. Giving spec1f1c feedback .on how the members_.
~could 1mpr0ve thelr assertlve behav1or
v f.7q; Encouraglng the members to evaluate thelr
v, -« OWD behauaor,, T .

"B - P051t1Ve1y re1nforc1ng successive 1mprove-.
< ments in assertlve behav1or, '
—
9. Modellng alternatlve .assertlve'reSponses,'
. o.as~ needed ' R o "

'10." Structurlng the group procedures so that .
the members"' 1nvolvement is w1despread and :
support1Ve, . ' ) i ) . 'A"“

<11, Giving con51derab1e perm1551on and encourage-:”".
-+ 1ment for the participants to behave r i

S ‘assertlvely w1th1n and outslde of the group,
- 7" and .

v, Clz. DiSplaying leadership. behavior- which is S
..., ~.- < characterized by assertion rather than . S
aggression or nonasSertron. (Lange q Jakubowskl

son 01676, p. 4)

'

‘ Eventhough there was a systematlc approach to
the‘tralnlng, the prlmary focus of'each group se551on‘
was' to address the relevant concerns of group members
and therefore, all part1c1pants were encouraged to

prov1de feedback and generally part1c1pate in determlnlng

' T,
_ the. prec1se dlrectlon of each tralnlng se551on.. L :

&

Assertlon Tralnlng has become a popular programme"
s 5

for 1ncre351ng personal effectlveness in 1nterpersonal B0

1

relatlonshlps. From lts 1ncept10n assertlon tralnlng

has emph351zed the use of a varlety of . behav1ora1
* 8 g » e N e '

’ 1
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L R

£ T therapeutlc technlque grew niany new and varled strategles
: i_'-jwere added. The purpose of thlS revww 15 to prov1de
‘an’ 1115tor1ca1 perspectlve on the Erowth of assertlve
o R ,'.f- - f:trainlng, to comment on the varlous components of a.
PR : ';-comprellenszeve treunJ.nf> model to summarlze the emplrlcal.
> Coe zflndmg,s and to address some of the outstandlng 1ssues.

in thls area ‘ A

Andrew aSalter was the flI‘St to wrlte of

. modlfylng people s ‘'social behav1or as a treatment for

neurons. ln Salter S Condltloned Refle\ Therapy (1949] 3 '

"‘.‘"neuros;Ls was deflned as unadaptlve worry or. concern for
g .1mpend1ng 51tuat10ns. As well Salter dlStlTl[,UlShed
- "vbetween 1nl11b1tory ‘and exc1tat0/ry personalltles
"The 1nf11'b1tory person suffers from const1pat10n of -
‘Vthe emotlons" (Salter, 1949 p 47) In Salter's V1elv ; -.
: hlemotlons must be ’exerc1sed ]ust as- ehe ll-'od'y-.mos.t be

,exerused to ma1ntaln a psycholog1cally healtly

equﬂ 1br1um Followed from th1s was the '1dea that

o i it B

4 emot10nal ‘health had to be taught and learned
L f R The exc1{tatory person "acts w1thout t}11nk1ng" L
‘ (Salter, 1949, p- 42) ~lr1115 perSOn was also deflned as’ N
k be1ngj'frele>.<ed -and spontaneous, and tal\es thlngs as theylr
’ . con\e'_"(_Salltel",' 1949, p 42)' The exc1tatory person was
gx w2 \‘ T seen as.'hones‘t_ in ,emot10ns, leadlng to honesty in -

B g, T TR g be'ha'v:ior.s..“ And ‘agéin; thls personahty type was learned

e e Ty s s

-~

- : intcrvc-nt-ion ‘s'tr'ategies As'the popularlty and uSe of thls o



o e lt was Salter‘s eontentlon, ;'a.nd;‘ indeed ._‘it, . :

seemed a plau°1b1e one, that:people were tonditi‘o'ned )

LY 4

;',by the experlences they: hacl.?(i.e."family, sycho.ol),‘fto
. A

be e1ther exc1tatory or 1nhlb1tory ".Tl{e coirditloniﬁg
referred to was that whlch Ivan Pavlov (1927)
: .‘vproposed from St\.ld.lES w1th sallvatlng, dogs (1 e.

boma T .assoc1at10n between events] o L

lnhlblted people were thought to have been

'\them-; ‘On the other hand. exc1tatory people spontaneously

dcmonstrated posltr\re and negat1Ve emotlons. Inhlblted
,people were. seen**by Salter as belng ui need of
'.rccondltlonlng to an exc1tatory state..
h Salter s type of 1ntervent1on to reoondltlon o
was to encourage Cllents to act-in accordance wu:h |
emotlons 1f they felt sad for example, they were
lg.encouraged'to behave sadly, 1f they felt happy, they
"were encouraz,ed to express the1r happlness Otherw1se;:'.
“_they could potentlally experlence frustratlon
happlness, and emotlonal sterlllty _
' "From case reports 1t was deemed that those

- whose psychologlcal health 1mproved were those who

!

: reversed thelr reactlons to emotlons (1 e. dull I

. g s . :
N 'acceptance to actlve part1c1pat10n) # Typlcally, thé .

problem areas concerned relatlonshlps w1th other people

condltloned to repress emot10ns rather than to express “d

—— e ke ad

p i = 5
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Hlstorlcally, Joseph Wolpe r;md Arnold Lazarus
o ) ('19'6'6) were the next i)eople to get 1nv01ved in treatmg
. 'neur051s by behav1ora1 methods.. Thelr deflnltlon of‘

Neurosis was’ essentlally the same as Salter s (1949)
"‘Neurotlc hablts are dlstlngulshed by thelr res1stance

g to extlnctlon in. the face of una\daptlveness" (Wolpe &

Llazarus 1966 p 134 They were also the flrst to )

coin ’che phrase "assertlve tralnlng” , In thelr book

'entltled Behavlor Therjg-y ._'I‘eclmlques (1966)‘, they
5, defined;' assertivé trvainin‘gA as‘~ LI rénge of m'ét}'lods ,
'of promo’clng change of behamor in the patlent s life .
1tuat10n. Generally speaklng, the pat).ent to whom
’ these apply has unadaptlve anxiety- response hablts 1nf
1nterpersonal relatlonshlps and the evocatlon of :
anx1ety 1nhlb1ts the éxpressmn of approprlate feelmgs
and the performance of adaptlve acts" (l}!.olpe-ﬁ Lazarus,
1966, . 38).. . ST
There were three- 1.mportant features of Wolpe
and Lgigrus’ WOrk that requ;\re. notmg: '-1) the wqr.d .
. .”M"' as’ used in the deflnltlon of neur051s spggésts
- .

" that unadaptlve behavwrs are 1}arned 2) they used

a sc1ent1f1c approach to teach daptive (assertive)

Af -

‘behavmrs, and 3] the:r focus of 1ntervent10n expanded -
Lo " to deal more rlgorously WZLTh emotlons, not Just overt ;

behaviors. . . . . .. - 7

R T T LI
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' neurosis was termed rec1procal 1nh1b1t10n and it was..

"response was negat:ufe for‘ the neurotlc (1 g, fear,

- ‘depre551on g,ullt) The thrust of treatment was ‘to - . !

_ e'x'perience-d; .It was f)o'siteti' 'that Eeoa'u'se«.negati\fe .apgi.

*'-p‘gsulve emotlonal responses were. rec1procally

' 1nhlb1tory (could not occur smultaneously) ‘ theA
dlstressful oT: anx1ety provoklng response to a M ‘ a .

. negat1vely cond1t10ned\ stlmulus would disappear. R i

theraplst and cllent to mutually generate 2 hlerarchy ST

. 31 .
By assuming: that unadaptlve hablts were learned

_,these theraplsts also assumed ‘that, nonassertlve behavmr '

patterns couli be, unlearnec_l and replaced by other Pt
'behavwr patterns. Their'" ~app‘roach ‘to the treatment- of"'

! . i
de51gned “to0. systematlcally desen51‘t12e the neurotlc 'S L
anxlety to whatever stlmulus was e11c1tng the anxlety

The assoc1at10n between stlmulus and emotxonal

i bt S AN S S nimOy €1 % e

replace the fear, depre551on or gu1lt by some pleasant

N .

' emot10na1 response (1 e. feels good laughter >

4

‘ relaxa_tlon).. While doing’ thlS, the cl:Lent c;ould

s,ﬁ;b‘jectiv_ely,r,epor't' the level of distress 'bei'rig‘

«

s
e AT v M i Tl M S

Tl

Reclprocal 1nh1b1t10n 1s translated 1nto»
treatment through a process termed systematlc t B ' g

desenatlzatlon. Thls process flrstly requlres the

"of anx1ety provoklng st1mu11 The theraplst startlng f

\uth the least anx1ety provoklng stlmulus guldes the

4

g
cllent through the hlerarchy,. contlnuously palrmg the A a0

’
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) -Spread across North Amerlca durlng the seventles'

ot 5 -

negatlve emjyal responseevuth a p051t1ve re§ponse.. :

e

When thc client feels comfortable in the presence of W gk

"
P |

/

"a st 1mulus 5 the théaplst moves to ‘the next stlmulus )

' ,untll the most anx1ety provoklng st1mu1'us causes thev
'.cllent -no. dlstress Thelr strategy requlres cllents to

; experlence rather than avohq, ,anx1et,y provoklng .

.
A

,51tuat1ons and “to cognltlvely reco s'truct thelr reactlons

,'to them, thereby replacmg un,d\f&ptlve emotlonal and
behav1oral responseé w1th adapt1}7e ofies. - .. ¥

' : ‘ - ) N ] ._ x . ' ’ _'_~" e sl . ‘o ) . - . i i
.Asserti’ven‘essi During. the1970's -~ Systematic<§ Scientific

o1

T & s 5 o
), 3 . -
o i N g ey

-"'I‘h'e .pv'opula.rity 'ofuassertive 'treiﬁixig ﬁrpgrérhnfes ,.

'I

: Accordmg tofKelly (1977), thlS sudden rise in popular1ty

'can be attrl,buted to three modern . day cultufal changeS'

!“.{ 3

“1) people began to. value personal relatlonslups

more" h1gh1y, ‘ B
v, s '

,-2) soc1al acceptance of alternatlve llfe styles

v

G &

and soc1a1 behav1ors grew, and :
3) the women s movement encouraged women to

1

be effectlve as. well as sen51t1ve" {p 264)

The wrltlng of Your Perfect R1ght by Robert

Albertl and M1chael Emmons, in 1970 began the seventles
.-prollferatlon of assertlve ilterature. The primary |

emphases of these authors were emotlonal frleedom and v
'emot10na1 rlghts.. ThlS £requently quoted publlcatmn o

" made a.t least four 51gn1f1cant eontrﬂ:utmns to 3

o 5 & . .

‘.
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Ny | :?jﬁ;l'; model of asﬁf?t}on tralnlng for theraplsts and C°u§5341°r5'5;2i5{;:3.$
ﬂ ' %liffiﬂ'i 1) 1t made a dlstlnctlon betweeﬁ>a c11n1ca1 abnormal i;ﬂfﬂ;i ’re ,:
) ”“ . poﬁulatlon and a noncllnlcal normal populetlon and ”‘ LA "‘Lﬁff:
.X,J; . suggested that assertlveness eas an approprlate aﬁd, : ﬂih;

:: .“j-:-iieff@ useful behavloral fepert01re fer many S0~ called "ﬁormal“ . x?{;
:ﬂiEE{ﬂ"*tfljg;i;?;f 1nd1V1dualS' 2) madelan operat;enal dlstlnctlon\among o 5;:,f?1ff? L?
% i ?};iﬁy assertlve, aggre551ve,~and unassertlve behav1ors,_” - .,:é ' e

7 's, a, "o ““ R
3) further systematlzed assertlve tralnlng by 1nc1ud1ng ;&;ﬁw a

‘“jjf more pSycholmglcal technlques such as covert rehearsal

‘1

~~'mode11ng and relnforcement,_and 4) advocatsg assertlon

.tra%plng be eoudu%ted 1n group rather than 1nd1v1dua1
- O Ll . - .. -'i . "f 4 '.“ . . #

_AThese authors began deVeloplng a soc1al [}._y,ffjJ;“T_fj}'w,uf
¥ ) - 0 " " by F ._:. ) WA
'1'rat10na1e,fdr assertlng ones self Thls 1nc1uded asse551ng

3 ; gulft.feelldge“and asse531ngﬂcon3equences efiactlng _1-;;fﬁ?dffi£; EH
;k" ?;they Challenged and enCOuYaged others tonchallenge why ‘_3]37;:1 T
-V ‘ ‘ . : o o \l

malntalned b People were encouraged to take personal

L

> ud

respon51b111ty for thelr behav1or and to exgress thelr .iJf‘?ﬂﬂig :
i . 5 . I N “;,~ .
feellngs aqd thoughts 1n a”dlrect authentlc and soc1a11y B8t :f

: - ‘s‘ R L L e
o 1;app _prlate manﬁkf ..,nf_k wf@;“»'- a.;~;,' n,z.;U'ﬂ%J;~

The focqs nf assertlon tra1n1ng had expanded to

‘1

1nclude behav1drs;\emot10ns, and thoughts,_ All threeiiﬂla,f

A ¥, Looe
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i7d1rect1ynﬂealt 4w1th 1n a cdmprehen51v05mode1 of‘ﬁ“':'

¢ aw TR
w )

H , 5 . o \‘.‘..\
’programmgs and the publlcatlon of a. w1de

’c

- 1. . . K
,-‘1.

var1et of asser 1veness tralnan models‘ Some such
Y
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ifare Resgon51b1e Assertlve Behav1or'; Cognltlve/

'hf{1976) and Personal EffectlveneSS' Guldlng People to

-‘Assert Themselves and Improve Thelr Soc1a1 Sknlls

:)j:A Practlcal Gu1de for P051t1ve Change (Bower & Bowér,

?f"i'behav1orlst1c fo co'.itlve. ThlS reflects the yet

. e
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HoweVer ertually all assertlon programmesoperated
from the fundamental assumptlon that the 1nterpersona1

SklllS to communlcate effectlvely can be developed

and taught. ,

L

Two of the most promlnent books used by people

T i

P

L ~1n the human relat1ons f1eld to teach aSSertlveness o

.

‘”5h(L1berman, et al., 1975) : Both of these publlcatlons

:tidellvered an approach to assertlon tralnlng whlch

¢

d has changed llttLe 1n recent years These approaches

b jlncluded assessment se551on by se551on treatments, ,,”

_,

'fas well as- some sen51t1V1ty to the ethlcal 1mp11cat10ns'

"

tralnlng include Your Perfect nght (Albert1 & Emmons, -

i1970), Don t Say Yes When You Want To Say ‘No

'i‘Behav1oral Procedures for Tralners (Lange & Jakubowshl,,‘

";researched proof of effectlveness evaluatlon procedures,
C}forr elpers u§1ng th1s popular behav1or change strategy,H__ i;:,gf'
’;E-OBher popular publlcatlons 1n the area of assertlon .'jgbfkf
7.(Fensterhhlm GBaer, 1975), and Assert ng Your Self ’: -

,#ﬂ1976) These texts vary in orlentatlon from ilf;A;h}\;' L

;@:‘uww &

o o
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'glfor tra1n1ng 1n assertlveness are multlmodal ln de51gn,-w

\,.

'Cln that they 1ncorporate eXperlmentally proven technlque/

'“.-from many sources Wthh attempt to modlfy cllents' ‘15;“§~5:?”

ffbehav1ors, thoughts, and emotlons.‘ The mod1f1cat1on of

'v

:behav1or thought 'and emotlon remalns -a complex and

N e

”;1ncomp1ete1y understood process, however, there 15 now,.W-*

'1t seems a tendendy for assertlon tra1n1ng programmes

":,to utlllze a dlverse array of behav1or change approaches c

315‘and to subject such approaches to emplrlcwl tests of

o PR
]

', Kelby'(1977) has rev1ewad’thejpopular assertlon

‘foapproaches‘

IECINRRE ! help reduceé anxiety,. such as relaxatlon
.7 ,-0r graduated exposure’ to the person or,, :
",ObJect evoklng the\anx1ety e o

gt "

‘

. -

% iy .
o Gl %
3 i 5.

:
'
Yo T &

":tra1n1ng programmes te analyze thc components of dlfferent

These approaches 1nc1uded

Anx1ety.reductlon technlques.‘ Methods

7’

Behav1or modlflcatlon (Behav1oral behafiof;"ﬁH'*ﬁ~:x
yx AStie] technlqueS' "Techniques - that teach S

-one to'change one's behavior in order to -
“resolve problems or to relieve anx1et1es,j‘ el
as opposed to .methods that 51mp1y help one: T L
e - understand these problems.. : EE A

Behav1or (Behav1ora1) rehearsal procedures

‘or techniques:. Role play, usually comblned
- . with other technlques, such as covert: JE =
..-rehearsal, modeling, lrole reversal and ?fQ‘?
*lp051t1ve relnforcement ‘ Sh ok

P

'f'Cogn1t1Ve restructurlng, ratlonal emotlve
- procedures:. . Procedures that teach one to.
.-become aware. of one's present thought O
“pgtterns -and to develop more rational ways .- "

" of thlnklng about situations, in order to

- change :one's emotional reactions: and behaviorS‘
{1n a partlcular 51tuatlon.‘
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fCoverf‘rehearsal
.oneself respondlng successfully, or: as one,
- would like ‘to,

4

The process of 1mag1n1ng‘

to a partlcular problem4

i *‘ t 37 N

o ' , '51tuat10n..u R . R ,:
f”’;:'iﬂ . f.j.é)'fCovert relnforcement The procedure of 2 S
EPCE T AT T ’brlnglng to.mind a pleasurable, oT. poslt1ve1yv‘f
" ' % lrelnforc1ng, image 'in order to reward . :
' ‘Loneself immediately following a .desired
_ . .-response.and ‘to. increase the probab111ty
. b 4 . 0f respondlng 51m11arly 1n the future _
,; L e P ﬁ)_vModellng Demonstratlng for an observer e
k' = S behav1or that the observer W1shes Lto; learn.
Sl‘;Role play The technlque of actlng out or
r ©  ~reéplicating a sjtuation in which one. plays’
‘ "a role-or. practices Behavior that one would .
o ‘ “llke to use 1n a 51m11ar, real- life’ S1that10n
d _;.9),ﬂRole reversal ~The process in ‘which one
.+ “role player.in a role play . exchanges roles,,
. .J “for. a brlef t1me with another role player.
“l,lO)',Thought stoppage' The Technlque of
T ,wcontrolllng unwanted thoughts through
) - h negative self-reinforcement; ‘spec1f1cally
% ';through using the word ”stop" “at first
- “shouted-aloud and eventually simply said -
.xsllen;ly“to oneself (Kelly, 1977, -p.266). . .
2 N ; ’ - # LI ‘ = ‘:.. ._ & ® R ; - . "' ".‘
; Wk F T Ay e ox g FRes L wom RE g e po WIE e L . -
- "+, " . Relevant Research cr Y oebe, aths 4
¥ Yo N IR . : ' N ‘N
13 "; s - ’: ' » N .
! f, a Desplte the growrng llterature and wrdespread
' \* 5 ;;advocacy of assertlve programmes, many of the alleged “,r-f
‘3 C:-{ g beneflts of assertlve tralnlng as well as the predlcted
! ,f“~effect1veness of the varlous programme components have;'
i *XS::f.i,f"not been subJected to. emp1r1cal evaluat1on There does;'
f' :-7however,’seem to be an 1ncre351ng frequency of reported
2 RN D .
; . S ‘Studles des1gned to exam1ne such issues as eff1cacy
g, - of tralnlnb models and/or spec1£1c components, 1ength '3_/1
| I 3 . g :
f of programmes, group versus 1nd1v1dual approach, and
. {_ " ‘ FaE ) l .' 2 : '. 1 . .
b i ' . B
'! 5 rl .. & \.‘ . . 1
) e o ‘ | S .
s / . L "t :
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i \outcome measures.,g'z“ f“ . '{‘D - 3 ‘ -"»"

"\methods have been seen as useful and approprlate for

.z<tra1n1ng «:v'

"fcontrlbutor to the development of moré’ adaptlve
1behaV1oral alternatlves (Bower& Bower 1976 Lange & Fu'
":Jakubpwskl, 1976 leerman, et‘a1.5-1975,VWO1pe Gn,3|ﬁL

’Q':Lazarus, 1966)

11973 Sandmeyer, Ranck &Ch1sw1ck 1979 Twentyman,,

-;"Glbralter, & Inz, 1979); role play (Atklnson, 1971

P %
s . . ! ;
- : . :
A : . 4- RS .
& . { : B
. R - e e
N J : RO
- .
»
) 58
-~ i e C
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4 e e

-sto{fofth 5'Ver& few flndlngs are unequlvocal to date and

ﬁthere remalns a w1de varlety 1n subJect Select1on, type':

’

‘fand length of programme, is well as: dlfferences 1n e}*;‘" :.ﬂTQiE:

Anx1ety reduc1ng technlques to reduce unadaptlve ;

fanx1ety responses to 1nterpersonal 51tuat10ns have'
ogrecelved some attentlon and have taken varlous forms
";from u51ng 1magery (Melchenbaum, 1977) to deep muscle ,I
ﬁrelaxatlon (Bernsteln & Borkovec, 1973) . The theraplst ;;o‘v.jj
. s R . A, 08w

’lﬂ_,makes use of the cllent 3 sub;ectlve 1evel arousal 1n"“

' deSJgnlng approprlate strategles These and” other

Anx1ety reductlon 1s held to be a s;gnlflcantf

W

£

7 ] . LI 5 i@
PR v

\

'"1-. The development of alternatlves to- unadaptlve _
'fbehav1ors has been attempted by u51ng varlous strategles,.rmfl,:””

'rehearsal (Ascher & Phllllps, 1975 McFall GTwentyman,.

AiSandmeyer aet al. 1979 Sarason & Ganzer, 1973)

.modellng (Elsler Herﬁen, o Mlller, 1973 Kazdln, ' ,Jy"f
i:197ﬂ McFall & Twenfyman, 1973, Sarason -§ Ganzer, 1973],Aj
;‘ e ,-' W o alimeaeims B . : ‘. K. ".
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4 PH&lllps, 1975 Atklnson 1871 Kazdln, 1974 ncrall
,'& Twentyman,’1973 Sandymeyer et al.,_1979) coachlng

'75(McFa11 § Twentyman, 1973 Twentyman et al. 1979)

a

f and the selectlon of behav1ora1 and cognltlve components

'.xrole reversal (Argyle, Bryant Trower, 1974 Klel G
AR
mBarbee, 1973), pos;tlve relnforcement (Ascher § -

‘:.AThe cognltlve aspects of behav1or change haVe also

c:(kelley, 1979 Lange & Jakubowskl 1976) problem-

:-solv1ng prroach (Scott/ 1979), cognltlve modlflcatlon \

.5ralsln5 addr0551ng rlghts dlsc11m1nat10n between
,"'assertlve and nonassert1Ve responses (Bower -1T_' _"ti£~-fﬁ.j' k
'.Bower,ﬂ 976 helley, 1979 Lange ﬁ Jakubowskl, 1976

E leerman, et al.,‘1975) v ﬁ'  _ Lf;o" - ".2 v'hf

: strategles seem to d1ffer 1n effectlveness to. produce

=_change. ‘And as 1wentyman et al., (1979) suggest,' ;.:f

"ftusettlngs S S T

Y

;varles w1th the traxners - In rev1ew1ng the research

- on programmes, there'ls some,evldence that.comblnlng.

‘be utlllzed and researched ratlonal emot1ve procedures

aforementioned technidges appear to work in_perticuian«

v

oA d A e Rty A VST T ST g ’ .
B ¢ a -

_t

Rt R, "0 (e 1

(Beck 1970 Melchenbaum 1972), c0nsc1ousness

LY

e

Ind1v1dua1 behav1oral and cognitlve change

e

n_thls may be Just as’ llkely due to subJect varlatlon

as to varletlon,ln'research'methodqlogy. -A11 of the:

i

A :;:W e o

ln practlce; the maJorlty'of aSSertlon tralnlng

- G

programmes utlﬂlze cogn1t1ve/behav1ora1 approaches,:f
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’-essentlal when deallng w1th complex behav1ors

.- ® e B - o

:Strategles results 1n better outcomes.than do more’

“',unlmodal approaches, and that behav1oral components

7

-'such as %ehearsal modellng, and coachlng, seem

4 3(Twentyman, et al., 1979) ‘ Programmes dlffer in other
fareas as well measurement duratlon frequency of
‘meetlng, 51ze of group, approach (group or 1nd1v1dual),

' use of software, and types of problems dealt w1th

Unt11 recently assertlveness was typrcally

measured u51ng 51tuat10n spec1f1c penC11 paper A=

fquestlonnaxres. The 1ssues dealt‘w1thfwere llmlted

?

to behav1ora1 performance in partlcular 51tuat10nsw'

' and cllents subjectlve'measure of-dlscomfort.- The.

.

'ie“valldlty of such an- approach has been questloned

i °
(McFall & Marston, 1970 BorKOV1c Stone O'Brlan,

:j~ﬁ Kaloupek 1974). The new empha51s appears to be 5'

to measure ‘as well the autonomlc correlates to

;

anxlety (1 e., pulsezrate, act1v1ty level breathlng)
Efflcacy testlng requ1res approprlate pre test/

A posttest measurement, -the p01nt belng that this’

measurement is essentlal before any c0nc1u51ve

.statements can be con51dered Whlle 1t is recognlzed
.that control groups aren t practlcal in many thera- L
' peutlc 51tuat10ns, it is necessary to malntaln a .

'“rlgorous methodology when researchlng,therapeutlc‘ ’

.'_ .
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in self help programmes
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- = |

" technlques. T ~,;n:f.*¢/‘ L. N
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L The duratlon of assertlon tralnlng programmes'
However, Lange & Jakubowsk1 (1976) suggest
that 51x two hour se551ons should be &, m1n1mum number
The upper 11m1t seems to depend on the number of 1ssues
covered and the focus of the se551ons, but cLlent

dependence shouid ‘be - c0n51dered One meetlng per week

.15 a suggested frequency of occunence w1th group 51ze

ranglng from. four to’ flfteen dependlng on the number of

tralners These appear to be suggested guldellnes.

The 11m1ts of time, frequency, and size for thls type o

of group has npt’been throughly researched and

therefore, 1t remalns dlfflcult to state w1th any

c0nf1dence, an . optamal 1eve1 for such varlables. “_}"

v
Yoo W

galned popularlty of late, espec1ally with the 1ncrease

One p051t1ve feature of

; taplng is that cllents get an opportunlty to evaluate 37

themselves, as" well ds’ rece1v1ng feedback from others
(kelley, 1979 Lange G Jakubowskl, 1976 leerman,
et a1., 1975) me g .
The most popular format for tralnlug 15 the
group : Its beneflts,.as presented by Lange and ;
Jakubowsk1 (1976) have been presented}xn the- sectlon

v

of thls Chapter entltled Ratlonale (s 24) ;533 ,5>~'

i .
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The use of audlo v1sua1 taplng equ1pment has; A
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Research 1nto assertlon tralnlng;ﬂwhlle
prov1d1ng credence for programme practlces, has unvelled
a) whlch experlmental de51gns for evaluatlng programmes

-are approprlate b) do partlcular cognltlve behav1ora1
component comblnatlons dlffer 1n effectlveness,ic) are
the more complex programmes (tlme iequrpment) better~
d) Can cognltlve or behav1oral procedures stand alone,{

e) do assertlon tralnlng programmes develop selflshness.

~

" Programme DéSCriptidn"/,f<Ajr.,.ﬂ S

P R LR
Conductlng the assertlon tratnlng groap requ1red
ué that the 1ntern be aware of the elements operatlng durlng.
i:Atlme spent w1th the group Whlle there was a preplanned
programme pursued effectlve group leadershlp requ1red

© o a. sen51t1v1ty to group process as well to spec1f1c.
. p
tasks and the utlllzatlon of a w1de range of group

facllltatlve skllls.

Many experlmentally tested behav1or change 5
" )
- strategles were lncorporated 1nto the assertlon tralnlng

[

They 1ncluded 1) modellng, 2) covert modellng,
3) rehearsal 4) covert rehearsal 5) role reversal
6) relnforcement, and 7) coachlng Dequiptlons of

these elements are as follows R . 3f‘5«5‘“

*1A.ﬂModellng/Part1c1pants observe tralners, \g,‘;_
. ok __coached actors, other participants, or.
.. . - . . audio or V1deo tapes demonstrating
©, .7 1.7 7 assertive behavior and vicariously learns
'« .7+ "7 the assertive behavior.. .:. .

new 155ues yet to be adequately Con51dered For examplegfw"%"'



to monltor thelr own behav1or allowed for 1mmedlate

N

"_"2;‘ﬂCovert modellng/Part1c1pants 1mag1ne ;

-3 others behaving assertively in‘a - - 7

o . situation that 1s personally dlfflcult
”;'for them. . W ,

, b._”Rehearsal/Partlclpants practlae assertlvely

‘:n;f_  ¢':}fﬂ,respond1ng in problem situations with

. -, © traineérs or other .participants: role. “h
H; S playlng othérs- in the scenes. Part1c1pants,‘

. .. repeatedly practice.- respondlng unt11 they
'behave assertlvely '

. oo l
B ,Covert rehearsal/Part1c1pants 1mag1ne

"+ - -themselves behav1ng assertively in problem
. 'situations, which’ possxbly have been
“preV1ously modeled by tralners

5.7 Role’ reversal/Role reversals requlre
T part1c1pants to take the ‘roles of-
‘receivers of assertlve behav1ors and
thereby potentially gain some insights. .
- Trainérs or other pdrticipants:take ;
A f:participants"partsAand model assertive
Lo 'AbehaViors.u B ~ . o

EI 6.@fRe1nforcement/Tralners and other part1c1-
“*+ pants give positive reactions to specific
- assertlve behaviors, practlced by other groupd
" members. - Improvement is rewarded rather”
ﬁ'than only the flnal behaviors. :

o T Coachlng/Tralners and . other part1c1pants

® .. offer. detailed descriptions’ of ‘what- makes
£ "up approprlate assertive responses.
(Lange and Jakubowskl, 1976 p. 155)

These seven procedures encouraged partlclpants

”freward follow1ng approprlate assertlve behavlor, and

‘.prov1ded the tra1ner w1th feedback ‘on - 1nd1v1dual progress

' A-Each of these elements has been experlmentally demomstrated
.to contrlbute 51gn1f1cantly to behav1or change when A
'compared to a no treatment group (Ascher g Ph1111ps, 1975

| Bandura Grusec, & Menlove, 1967,~Bruch,_1978 Kazdln,,f.'°

'
[
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‘ (1975) deflne contractlng as

-;1974 ‘McFall. a Twentyman, 1973 .Meichenbaum, 19727 -

Melchenbaum & Cameron, 1974) jih' . .1}”'

h,' Also 1nc1uded 1n thls programme were’ homework

‘behaV1oral contractlng, and self relnforcement

.Homework con51sted of behav1oral a551gnments whlch

were de51gned as pract1ce for cllents to help them‘

"a, technlque used to" structure behav1oral ‘
.counselllng by making each of the necessary
elements-of the process so clear and explicit

that they may be written into an agreement for

~behavior change that dis understandable and.

. ‘acceptable to everyone involved. This method
"insures that every party to the agreement
obtains ‘an acceptable number of those rewards
(1nclud1ng behav1or chan5e) that please him'"

“(p.1). .

, 8

= :
.The self relnforcement model fOllOWed durlng the ;
v Se551ons 1s best deflned by Bandura and his assoc1ates

' art1c1 ants '"ado ted certaln standards of be1aV1or
P P P

and self- admlnlster rewards and punlshments dependlng

lupon whether thelr performances fall short of ; match,
S or exceed their self prescrlbed demands" (Bandura,,

T et al 1967 p. 449) These three procedures SR

added to the evaluation &f both cllent~and-tra1nerf

© success w1th regards to de51red behavror vaulSlthH.;

Group counselllng skllls of . the fac111tator

'i‘ are- essentlal 1f a group 1s to meet: its goals and

max1m12e the beneflts of the group experlence. Dyer
and Vrlend (1975) outllne the 1eadersh1p skllls Wthh

the 1ntern used throughout the assertlon tra1n1ng

‘A
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.»‘develop the 1nterpersona1 SklllS De R151 and Butz~; j”
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- ' programne ‘to maximize results:

S ¥ L 1dent1fy1ng, labellng, clarlfylng, and . .-
. L reflectlng feellng,/ o s

2. '1dent1fy1ng, 1abellng, clarlfylng,«éﬁd‘.

'y ;»}:*{:. . reflecting behavxoral data

'3, identifying, labellng, clarlfylng, and - .3'f‘w

Qi o reflectlng cognltlve data,

| 3 & g b ! .
4, questlonlng, draw1ng out 'and evoklng .-
i materlal approprlate for counselllng
= e “focus, e s .
JRENE T tonfronting;
.‘66 summarlzlng and rev1ew1ng 1mportant materlal
, !
‘ 7. 1nterpret1ng,
‘. 3
8. :estatlng, ; Y
, 9. éstablishing.connectioﬁé, o o ywl/*
it TR R P 1 &nformatlon giving,” ,
R 1n1tlat1ng,_,;"" Bow e, w U
- a7
' 12. reassurlng, encouraglng, and supportlng,
5 :13. \1nterven1ng,
14.. deallng W1th silence, .-~- .- . . T
r 15. recognlzlng and explalnlng nonverbal B
) behav1or, ' |
16. u51ng clear, conC1se meanlngful ,
' ' communlcatlons,,- , r %,
4 .
17. focu51ng, 3 )
& 18. restralnlng, subdulng, and av01d1ng
: ' potentially. exp1051ve and d1v151ve group
. happenlngs, ,
19. goal settlng, .
: ¢ . ; 4
JZO, fac111tat1ng closure (p 144). -
' ) = ) ;
B - i p— sl sl ' be

. v
it R e o A o i oy o,

TR e Rt
; :



LI

-

-were also Iearnlng experlences whereby the 1ntern s

Jakubowskl (Lange & Jakubowskl, 1976) It was shortened ’

|
: ‘ . 7
These leadershlp skllls were utlllzed when.:"
l) a group member spoke for everyone ramher than-:
personallzlng a statement;a ) ;;\1nd1V1dua1 spoke for u'
another person in the group; 3) a group member sought :."
the. approval of the 1ntern before Qr after speaklng, _3-;1'f.fi}u-
u4) a group member’ bored the group by rambllng,Aand “
) dlscrepantppehav1or appeared Dyer and Vrlend H
(1975) suggested that these 1ntervent10ns “help to
keep members worklng on thelr goals and give everyone L

a sense of d1rect10nab111ty" (p 201] Theseilnterventlons
e

- group fac111tat10n skllls were fur®er developed It

' was rexnforced to use those skills and to flnd they

. 7 s I L
d1d in fact, ‘'seem to proV1de group dlrectlon and an . : A
approprlate group structure. ; e s ;y'. ‘ . :;tsz“'
K The assertlon training proéramme was mOdlfled
from one developed by Arthur Lange and Patr1C1a ¥,
.\~' i '.' ‘_t

“in con51derat10n of the Jength of. the Academ1c semester

The assert1on tralnlng programme con51sted of :
sir tWo—hour sess1ons One se551on per week was' held . e
for six consecdtiye ueeks' A11 persons 1nterested 1n.
'fhé ass7rt10n tralnlng programme met w&th the 1ntern

for a screening 1nterv1ew Thls meetlng was de51gned

to clarlfy the programme s goals and the methods of

o N

-'aCCOmpllshlng these goals,,and to 1nsure that part1d1pants

would be unassertlve at the beglnnlng of tralnlng

g .'»/"'- B 3 ' o o !
.. B . w5 e w Y W )

o
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-

L s ﬂi'r;“ the spec1f1c skllls taught dur1ng the igj?]f;ﬂfh

‘: asked to complete the Rathus Assertheness Schedule.”.f“”

L2 brlef personal background why person f?E ”“Jrﬁjrf}”f"%g,
& W r = & was 1nterested what they hope to ga1n, e

" v, s B B L v g
g . % . v W o o S vy
| { r-v ’. ” . w 1y

programme ‘and. the process for" teachlng O AR
these skllls,.}.”“", Foe SO O 5

N LR i N ,_"‘;,; PR R

other expected benefxts of the programme,,t':>

= v . . % I

Follow1ng the 1nterv1ew, part1c1pant5 were j{“fi )

J

'>s94= Sé551on I o

Materlals Needed » 2

'f;ig Name tags and marker

'self help,~.r

.13Ef’Overhead pre]ector and transparenc1es Qf
- l.r-goals; personal: rlghts, and - definitions. of
; 3assert1ve and- nonassert1Ve behavlorsl, fg~, e

:%iBooklet A, Gulde to Self Improvement (Note 5)

Vl;Sl'Tblscrlmlnation Test.f_x'iﬂ

Get acqualnted exerd1se. The 1ntern

Introductlon

J L"# dlstrlbuted name tags.l Part1c1pants

",-7

1ntroduced themselves.,jf: fiA.fg_{

'G”Iﬁhlbltmon reduc1ng exerc1se.- gfaup~memb¢rs:*' g
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Bl et g

PN B S RO SIS O SO, 1. =
=8 . R TR 2§

Revaew '$nu,g“‘gf

<3'were led through an exercrse 1n whlch they

blow up-, an 1mag1nary tent. Paﬁ%1c1pants ‘ﬁf

!

pretended to unfold a rubber tent _stretch
1t over thelr heads,'and attach 1t to the

floor behlnd where they stood Eac1ng

sk et

‘each other, they proceeded t? 1nha1e deeply

' and blow out unt11 the tralner determlned

f . L. .rv

that the tent was expanded to the de51red

:.‘.;~ 51ze.‘ The purpose of thlS task was to get g

whlch would encourage group part1c1pat10n

’

and decrease shyness.;{s-“'

|
).

The group reVLewed the ground rules for

behaVLor 1n the programme (1 e., self help,Jfflﬁ" g

\ ” & * . ,.-u,. .
:‘Part1c1pants observed the follow1ng programme

,ﬂ'goals,, '{beh}g_ﬁﬂ_ :Q;fyh_

-

'ae ) d15cr1m1nate between assertive,u Qe

‘unassertlve, and aggre551ve behav1or5'fz'”

'rdevelop bellef systems Wthh support

,nmf thelr own personal rlghts and the rlghts

Lo

-of others,
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’;..‘qun]’2feeOgnize;and,change the1r 1rrat10nal

A Feagut g j~ﬁth1nk1ng and self statements, f*f’:“J“f Lﬁf-*,‘; .

-f d)»fhelp to modlfy any resultant excesélve

: ‘i;f;J,;:~;f._anger gu11t‘ or’ anx1ety,\j“.hﬂm SRS ‘g
.{,” ffil;_l‘i}ejlilncrease thelr repert01re of assertlve i ; it
;l;;f - fz.ﬂ‘behav1ors through praetlce (Lange & ‘ A
';f”‘l L ‘. Jakubowskl, 1976) f ﬁ“f _q" g oA
?ﬁ;ﬂ t‘ComEonents f-:?_dﬁ j.juffJ~f}f;;,-;'{'5f,§f{§ﬁ§:fﬁfﬁ.iif

'ﬂii”d;&ffiidajlfhe group dlscussed the three components Y _ .
B 'uffh | of assertlye behaV1or that would~be dealt i;f?::;i*?;%
: 'f. w1th' thought feellng, and behav1or.' o o

< &8 NI VR T e
wd vl e

.
)

Etlology of Assertaon Tralnlng

1

|
' fﬁ:T}'VThe 1ntern gave two reasons for' the -ﬂgf{‘TTg"7f?*3%,

,‘?ﬁﬁ']“jgi:'f‘development of . present day Assert10n<57«&flz";5

"i"f?fif:ilig:-Trainlnga a) personal relatlonshlp began ; 2!
P ilkjflto be hlghly valued and b) the range of (i n;

4 A :
'ﬁ'i;;jiif5gaf‘eoc1ally acceptable behav1ors has { ff' : ;
'?!*J?;;fin,;icon51derably w1dened..ﬁ!; " ‘ b - . _
L]Eﬁy' .” Closure ' *:{,?2'\f i ud "Au}fJLJVi;;l:Q-Efﬁ;:_.E%.ff1¥g;?%

_ 1 ' tfiﬁ‘ The seselon'was summarlzed aﬁdidistuﬁéaoﬁ‘lf”“' e
i | was encouraged -._g .;-1'1”::;{;15 'Jy L
ST 2 Homework., Parttc1pants Were asked to comnlete.ff.?{a:;;;'
; "x'f-.vﬂfhthe Dlscrlmlnatlon Test and aiso to try to ”ﬁilléi?Efgﬂﬁftf
ﬁ. :E ’ note any 1nterpersonal 51tuat10ns whlch g .;'
" Bty jg they felt they tended to handle unsatlsfactorily
\. “ . e
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‘L’OVerhead pro;ector and transparencles xR
"AHandout on comparlson of three types of

';behaV1or (assertlve, aggre551ve unassertlve)

.;Vame tags ‘f;;t':- o ugd oy g BT RREE e T Rginge B Ly

| 5 * Y F4 " b ;
s -, ) g
v “'.., k. v " " i
K . o o 0 ) 5
) e N g K " |'
4 e to # . 50- *
R : Pt B
. 5 ws . N
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B Se551on 1 . T

N " 5 5 ¥ 2

Materlals Needed Jf 1fﬁj;;2f:,1f.tfihlffinj£?

5% b

B T A R o . ow " % -
4 - \- R g e
Vo %

f v

Introductlon ;;;;_'?[“J'g 4

% « T s
5 Q ,'/ '..*. \, . ®
2 %

Dlscussed past week let part1c1pants share o T

satlsfactory or: unsatlsfactory\experlences.~,~,. Sl
Inhlbltlon reduc1ng exerc1se Pretended to. 1.

T work together to Jack up c1rcus tent top

.

,——LGMU Bloa T e T i Rl LAk 5 e b

;'.
i o e d
3

The group dlscussed a ratlonale 1nc1ud1ng

~ *? t A‘

advantages and d1sadvantages,?of u51ng ‘a-

group approach to Assertlon Tralnlng. fff}rf}ij?='~”

v o W "o
U < . ve $

Process Goals o ”L }f*f\gc‘;,g.';;.'-',w

l .

Dlscr1m1nat10n

"“-‘.means of ach1ev1ng these goals were presented

i(

7 .: LT S

The goals of Assertlon Tralnlng and the~'

t ) - . .
G- % i B

|
B L I T ;,ﬁ. S
and dlscussed : ;j\...‘g R W R I L. 31.‘-

I T T L T

1

3. Part1c1pants dlSCUSSGd &helr responses on

‘f'the D1§tr1m1nat10n Test. ;?gi”ﬁ-';ﬂ"~'euj33f'~

“waggr3551on were def1ned.~ Part1c1pants were~v~'

P " LT S S T

3The terms assertlon, unassertlon, and

-y i . - LA - L LS
'

-

3:amdss

’”

-131Ven a summary of comparlsons between ‘the - :
" ’ - bopgTieth et I i
nqtypes of behav1or. .;Q‘ Jrwm TR g R
T R - i
AR . om . ; o
4 o] O
e y T '
!' . = 3 =3 '\“ #
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“T*:Il Homeworkr

';;I;ﬁ:Handout
' 'Z;f}Handout \

"3;f:0verhead pro;ector and Transparenc1es.:”;;::fi'ﬁi%”i;
"'Z'-‘f-.iIntroductlon' B T e T

T I8 Dlscussed past week's experlences.

PériitipantsIWefeﬁéﬁcouraged'io,»'

*‘zﬁnote and practlce nonverbal components of ol
‘Tcommunlcatlng Part1c1pants were asked to[; s
‘*lw}flbegln thlnklng about partlcular 51tuat10ns ; £

\‘:

muﬁthat they would llke to work on durlng

{practlcefse551ons. ’”-V.;u S ‘T-Nﬁ‘:¢ P ot £ 4h0

w B K g o et & i b
p .The se551on was summarlzed and discussion -

G i, b, By b yp® ,ﬂﬁ:&,ﬁfi.~_1'“
‘was encouraged 'f,“-f".;y‘ﬁf' -

»/' f

Sess;on III .i’ :Jff;'.ﬁi','}'ffﬁ‘

Sy Materlals Needed O TP T

3351c Bellefs, v:.f‘ﬁ~} Tt

8001a112at1on Messages,.ff;f;'

’ K. i

)

v tm

Fbcdse@i*
Lo
on observatlon and practlce of nonverbal i

*'~cpmponents of communlcat;onr- : Y
o e 4 h, g ;
st <55 :
a . , - -
by S w6 . ry ) PR ;
g “MF -'M"T‘-j‘“ - % e .

P g s 212

i 5 : f,\'f » ! o "
Nonverbal Communlcatlon i; _ i " .
= = = SPRTIL S i
'*‘l¢_7Part1c1pants dlscussed-and role played [aé
.“geel:demonstratlons of effect1Ve and 1neffeceive R i A B
e o : e R
fi%higcommunlcatlon (1-e.} eye contact duratlon QF;}‘f;jfﬂuﬂf "
:.;and 1oudness of spee;h affect 1n 5peech 3”
»fzfﬁbody stance) “'ﬂf 'j/ ,“ - W 1S
Closure f*lev -f'f“‘:ﬂ"iieﬂl~ I T 7}2



‘*’,a<f3"f71:i‘3;{*;" Cognltlve Restructerlngn ) ) )
ot e e 4 S : £ . R
"f?;;u‘xfg;,i.ffffffh'ﬂ; :{;1{“ Dlscussed 1rrat10nal thoughts in, relatlon "fjn
| - 'WE;E"T“‘;er to. lack of reallty testlng Dlscussed some" '
' o vf : . ‘”"examples.« L L
5 . RN 1yt A ; . P

’ V'j “lih;:f~: C; ;“; Relaxaxlon Tralnlng ,F?Q‘; ifﬁf”ff:"full:'j=ii’-‘ -
j ?imA“f:?; U';ﬁgtz”t;'sli Dlscussed dlfflculty w1th relaxlng.irWorked '%i
‘Efﬂ;i;:;;f'kz !’,;{ ﬂif1£ffE: through progre551ve relaxatlon exerc1se -jffgi,‘x "fgl

”-utlllzlng muscle ten51on and relaxathn

P m, el el Dt ¥ Etlologzrof Nonassert1on ‘ . .}=“ 4e;"‘ B VO

e :h'{el Dlscussed reasons why people act: nonassertlvely"-.-. h
: ..,‘ e i . _v‘-— "-‘, £
(1 e., def1c1ent skllls, fallure to accept T

R DU LI

e}:;'rlghts, mlstaklng unassert1on for pol1teness)

S ittt <

+
L]
I_‘. S S SRR L

. Dlscussed consequences of actlng nonassertlvely., S

R i / ;;Ingﬁ,} Soc1allzat10n Messages _';-‘ 1.r

”}7:“fﬁ'/f’ﬂf“j‘;e}';m”f iv_ Prov1ded and dlscussed handout on soc1a11iation fltﬂf*’

't:;ﬂf ;, 3/y3:1 L '1_'iif'“i messages whlch negatlvely affect assertlon.fe;

g

. [;ﬂEgiifi ' Basic Bellefs o Tk o ]

N-F,Jii'”"_:ﬁi”-ltﬁﬂ 48 :;e 1. ‘Provlded llsts of b351CMbe11efs whlch jlﬂ

EEY SARET L “"lfgfv;=ﬂ,Lange and Jakubowskl (1976) feel should be .
o = I T R fag , wm T ’
L T gl He accepted before assertLVe responses can 'M, D
3, h _ -f~,"be generated i ’ ' . ’
S g L ; Vg, 12 e e ; - I om ot om fiagty TV
Ho3' e ,m',ﬁvj<:'}Hyff.- -=D15cussed b351c bel1efs.r'[ e B AEELEAL
K IERE T Closure »-~';3 N A A jh",g., I j?_
B om e gr e 4T ‘.-u.;, '1.-‘Homework. Part1c1pants were told to develop ,§
@. 4 L Vil ‘, " ‘“v -( ait Ye .l . N . - ’ ot 5 B " 7 S ] \_. . . J’ )
i 'E- ' '." ' % dix Y ‘o ! g e \v o
o SR I - S T two 51tuat10ns to work“on at the next se5510n._ : {
k. Y den ur R . FE 2D15cu5510n.u . T S 4 : i
E o ) X o . I k
K3 S i " 2 1
. ot , ) .
5‘ ' 5 3 " : pP !
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Se551on IV ‘nffvzﬁi;-t:ﬁif:f% f;;f“

Materlals Needed

¢

nght panel for ﬁeedback responseetu_. 5
Introductlon .d."ii % 1 : . f. ,;?2;' :_5 ‘d

Dlscuss nast week’s experlences and homework A

Introduce the llght panel for feedback

. 4

“"1

RS

g 4

‘responSes w1th 1nstruct10ns on use;

4

Made Part1c1pants aware of,the need for fﬁ Eqv:U‘"'x

3 o

:,act1Ve part1c1pat10n 1n practlce and feedback

Feedback ,-fﬂf'. fﬁifff'.;_4 "Jc ‘ “';‘t

It was suggested that structuned feedback

- T 1 ;/‘

begln w1th a p051t1ve statement about

performances

be COHStTUCthG..~W"

- i . e RE RN .
TR ] : R . e . t i .

’”

and An éeneral that cr1t1C15m

N K3

a.)'.

e

1.1({;Part1c1pants were asked to con51der the 'tﬂﬁz:f"'

s rehearsal

'{' Self assessment s 5},n ,fﬁ”n- 'ﬁiiug.W ;1’_‘ co

P

l

~;follow1ng before and durlng behav1ora1

how 1mportant 1s thls 51tuat10n ‘to me?,

B8

how am T. llkely to feel afterwards 1f*f'

1 don't assert myself 1n the 51tuat10n?

¥

 how‘much w111 1t cost me to assert myself

‘.dn thls 51tuat10n°

B
= S
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Se551ons IV V and VI were devoted to practlce

':‘and evaluatlon. Durlng these se551ons group part1c1pants
descrlbed 51tuat10ns 1n Wthh they wanted to become -t
assertlve. Part1c1pants role played assertlve responses

"'T'H;;_ and’ feedback was: glven usrng the llght panel followed

7
tby group dlscu551on.: As welbarole players evaluated
L ’
the1r own assert1ve attempts, and 1f assertlve attempts

¢

'..were not satlsfactory role players were asked to. 1mag1ne

. ﬁ?and descrlbe how they thought the attempt would be

'bettered, The 1ntern and. other group members coached
- the” role players until satlsfactory pelformances were .J;mfli"
.*Eachleved ;t?;:;l' ao‘f;‘* ﬂl*ﬁf”» ,;ﬁ’d;:ii;‘ﬁ' .

‘ ;ff "i The 1nformat10n concepts, and guldellnes w11ch
:;were presented in the’ earller se551onswereconstant1y '.-? _t'i

»referred to (1 e., bas1c bellefs, rlghts) in shaplngk;~”h

:d951red assert1ve‘responses to part1cu1ar 1nterpersona1 ‘ﬂ;;;
fSltuatlons.A The group members followed practlce by 5:"?{jf-r
';attemptlng for homework to assert themselves in: real
.;f51tuat1ons. Part1c1pants reported back to the group ‘ j
"durlng subsequent sesslons and there was further practlce

| 1f necessary '.\ oy .A:" , "“j“. . e o

Group part1c1pants were asked to complete s

The College Self Expre551on Scale at the end of Se551on

- R 5 5 . + ] - sam w5 0k

mif o bt
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In all 20 subJects took part 1n thls study
Ten_subJects part1c1pated 1n the Assertlon Tralnlng

Programme, and composed the treatment group whlle ten

R

sub;ects d1d not part1c1pate 1n the Programme durlng thls

perlod and composed the control group%‘

{r,,

SUbJeCtS uere d

2y =

‘ screened Ior unassertlveness by an 1nterv1ew w1th the

v,

1ntern and by completlng The Rathus Assert1veness Schedule

The purpose of the 1nterv1ews was . for the 1ntern
to determ1ne 1f the partlcular concerns of pr05pect1Ve -
group members could have been best deaﬂt w1th 1n the',

group settlng The 1ntern suspected that 1nd1v1dual

\

'counselllng mlght have been necessary for some prospectlve

~c11ents.A Albert1 ‘and Emmons (1970) p01nted out that

/ *

assertlon tralnlng 1s more sultable for persons who

‘

experlence 51tuat1onal aggressmn or nonassertlon

Q

Hoﬁbver, those who experlence aggress1on OF nonassertlon

‘!

P

contlnually should seek 1nd1V1dual c11n1ca1 help

(Albertl : Emmons, 1970) - It

e

The Rathus Assertlveness Schedule (RAS) was an s

adJunct to the 1nterv1ew.’ It was used to conflrm or‘
.

dlsconflrm the 1ntern s Judgement of treatment su1tab111tyr

The RAS had been demonstrated to be effectlve in dlstlng-
ulshlng between assertlve and nbnassertlve (elther

unassertlve or aggre551ve) populatlons (Rathus, 1973)

i

I

. \_/,
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‘ﬂlnclu51on 1nto the prospect1Ve c11ent pool

7land contrdl groups.u

,'*ginstltutlons.g

o5 Proceduies»for.lmplementatiom'

'wieéksl

- programme was advertlsed in- the unlver51ty student

‘, o

AA"A negatlve score on the RAS 1nd1cates nonassertlon whlle,

"

a posltlve score on.the RAS 1nd1gates assert1veness,'
\

: Nonassertlve cllents were deemed sultable for treatment

- 3

"The. score from the RAS was the determlnlng measure for“ e

Slnce the,"

'RAS does not make a. dlstlnctlon between aggre551on andf:'

'nonassertlveness 1t 1s p0551b1e that both aggre551ve

'ijand unasseltlve cllents were 1nc1uded 1n both treatment T

ar 4
'

All nonassertlve cllents were rapdomly a551gned

l3to treatment and control groups. The characterlstlcs of

-

'u.the sample, before random a551gnment were° 1) all members%"
,of the sample were unassert1ve, as measured by the pretest

yﬁ_i) all members of the sample were attendlng postsecondary

. ’ i B . Ty s
s, . i 5 N i " .

L .

The Assertlon Tralnlng Programme lasted for 51x

There was one two hour se551on per week The'

5new5paper through the unlver51ty S c;osed c1rcu1t T V

¢

' message monitor system by pamphlet 1n unlver51ty

fcafeterlas, by posters throughout the campus, and to_'”:

jundergraduate psychology classes.‘

Counsellors at- the.Unlver51ty Counselllng\Centre

::were supplled wrth a descr1pt10n of the Assertxon

A . . ws

.
Boat ¢ e
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Tralnlng Programme 1n the event that they felt that

Mthelr cllentele mlght beneflt from such t:ra1n1ng
The pmgramme began three weeks after the

o

" , Fall Semester reglstramon permd.

g Ra,ti{us'.i'Asserfii;eness'-Scheclule’ ‘('R’A‘S)l * e e i ; ot

The Rathus Assertlveness Sclxedule was

T 3 constructed by Spencer A Ra.thus in 1973 [Rathus, 197;))
.'::, ‘ "" '~‘and con51sts of 30 1tems A number of'the items wer‘e v' 3
VT "'de\.reloped by Rathus, whlle others were based on Wolpe S:
(1969)1 and Wolpe and Lazarus' (1966] questlonnalre's for
-‘,measurlng assertlveness, from Allport s (1928) A S
'React1on Study, and from Gullford and Zlmmerman s (1956)
,.t:e\mpe:ament survey (R‘athus, 1973)- Many of the 1tems "
;“,z“"'"che't'~Ra'tﬁ.'us ‘developed were based on 1nformat10n - :
% }‘ascertamed from dlarles "kept by A classes of college
J\;nlors and senlors. In them were recorded behavxors '
o the‘student would have 11ked to exh1b1t but reframed

from exhlbltlng becau;e of fear of aver51ve soc1al

ANY

\ consequences" (p 400) ;

o The author of thlS 1nstrument saw its potent1a1
o .'u's.e: " in research that 1nvest1gates the eff1cac1es
- of vax:lous p16'cedures for shaplng aSSEIt].VB behav1or

and for obtalnmg pre = and post'—<measures of patlents“ \

e, ) assertlveness,m c11n1ca1 pr,ac;tlcej.' (Rathus, 1973 p 406)

< L. . . . .
B UL S, L

¥ &

%




. 51m11ar1ty between the study and Rathus' sub]ect populatlons

'correlati()n ,coeff1c1en,t of<0.78 “(p < 01) 1nd1cat1ng

’ schedule was admlnlstered to another 67 p60ple‘ male |

Thls 1nstrument seemed approprlate because of ‘the - oy

and 1t S recommended use as a screenlng dev1ce.

: Reliabii'i'ty'

Rellablllty was deflned by Kerllnger as "the K

accuracy or. prec151on of a measuring 1nstrument"

«

(I\erllnger,. 1973). As a medsure of 1ts stablllty the

' Rathus Assertlveness Schedule was admlmstered to 68 I

.o

undergraduate males and females on two: oc.t’;asmns

» ]

, separet‘e by elght weeks, to determme 1ts test‘-r‘etest .

‘relilabil'it‘y.‘ ‘This yielded a Pearson product moment .

a\mode'r'at-e to high etébiiity of scores (Rathus 1973)

‘To evaluate its 1nterna1 con51stenc:y this

REE

and female. A Pearson product moment correlatlon between ‘/’\

odd and even numbered 1tems ylelded a fu,ure of 0.77
Y

Cp. < Ol) suggestlng a moderate to «hlgh level of -

homogeneity of qualltles .measured ,(Rathus, 1973)

V311d1tx i »
o The flrst study to assess the va11d1ty of the
_.RAS con51sted of comparlngg scores from the RAS to -scores
‘rfrom the Osgood Suci, and Tannenbaum (1957) ;emantlc

-dlfferentlal schedule- The RAS was admlnlstex‘ed to ‘

67 male and female subjects whom the test admmlstrators

" -knew: '-"RAS scores correlated 51gn1f1cant1y (p & -_.Ol) w1th '

S

T e bt Sl il s e, § D A A e
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. "each of five scales ‘comprising the ~aséelitivenesg fectbr‘ of ..
‘the rating schedule: boldness (r7=.'."61“2f1),, outs'poke’jrinesii
(.6163); assertiveness (.5374) and confidence (3294)" |

'(-Ra-thus, '\197‘3 - p. 402) 'Rathus stated, on the ba51s .

o 1nd1cators of assertlveness in. terms of the 1mpre551ons
they make -on other people" (Rathus ;. 1973 gy 402) AR
APurthermore; it was determlned that results‘were not

: nvalldated by soc1ally de51rab1e response set.

assertiveness', Firstly, interrater 'reliability”\_ias
‘. determined to be avite high at o' 94 (Ra’thus,‘“lgm

,Forty seven coed subJ ects who took. the RAS were also

*of .asser_tlveness ~in situstions where -outg,o,mg, asser_t»lve‘
o ‘behavi'or could be used profit'ably. The correlation

jbetween the . two measures was . 0.7l (p < Ol)v Rathus

impartial raters "1mpre551ons of_ the behav1or5' that -
" subj ects repoft they would eichibit .infspe‘c’ific social . ¢

'encounters" (Rathus, 1973 p 403)

'‘ness Schedule, although requlrmg more comprehenswe

'valldatlon studles, seems a sufhnently valld and

'populations .

89

P

1

.of the correlatlon, that "RAS scores sérve as Valld

8]

2

A second study of the valldlty of the RAS ,
j con51sted of asklng sub]ects questlons which were, dlrectly
'related to the characterlstlc belng measured, namelzy, s

e

confronted w1th flve questlons to measure thelr level

+

stated that "RAS scores are also va11d in terms oﬁ

These flndlngs 1nd1cate that the Rathus Assert:We— sl B

>

L%

rellabletlnlstrument ,£pr use w1th college and uzu.ver51ty
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" This 50 1tem scale was developed for the purpose ‘of

".Collhege Self—Eicp‘ression ~Se‘a{1e (CSES) |

The College Self Ejressmn Scale (CSES) was

developed by John Galassu, James De Lo, Merna Galassn.,

and She1la Bastlen 1n 1974 at West Vlrg,lnla' Unlver31ty. _'

Y

b >

measurlng assertlveness in college students.

\

~ of assertlon that the scale measures 1nclude pOSl.the

f

. assert1Veness, negatlve assert 1veness,l and ?f-demal.

¢

* The items from, the’ scale deal w1th interpernal s

transactlons mvolvmg famlly, strangers, busmesso

relatlons, a‘uthorlty flgures,

-

sex peers (G313551, et al., 1974) ’ , ' ‘_-

The CSES was developed spec1f1cally "to serve
diagnostlc purposes,'and tol-measure c;hax{’ge in asse;t;ve
behavior' (Galassi, et él.,"197v4" p. 165).

The ltems from the scale were derlved from

' prevnous efforts of Lazarus (1 971), Wolpe (1969) 5

and Wolpe and Lazarus (1969) (Galass:L, et al., 1974)

Va ol we
The 1ntern felt that thlS scale was of .8 @

y partlcular value to unlvernty and college counsellors

due to its developmental purposes s '."-'*\ :

Rellab111ty o : "

The rellab111ty of th1s 1nstrument was tested

by the test netest method

i

Four groups, totalmg 261

A

P

R

The types

and the like and opp051te o

.
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'subjects were adm1nlstered the CSES oﬂ-two'occasions
. i

The two occa51ons were separated in: t1me by two weeks

‘ Pearson product moment corfelattops of between 0 89 ‘:?‘
» # '

7h‘and 0. 90 were found ThlS 1nd1cated a h1gh 1eve1 of B

'~/1.,ff‘stab111ty of measurement . ‘ .
v, B ” . . : - ) . ) . ‘ ; :\.\' ‘ :\_, "
Valldltz : f."'“: i 5 ﬁ, e : ! Lt g

,iu)' construct valldlfy and concurrent valldlty Construct
o N

‘A'f val1d1ty was assessed by correlatlng the ‘CSES’ w1th :;
; ’24 scales of the Gough AdJectiye Check L1st Thehw "'ﬁ i '
:f College Se1f- Expre551on Scale correlates p051t1ve1y Exiﬁégjfﬁfﬁ
"and sagnt;tcantly w1th ¢he follow1ng AdJectlve Check | E g
T;}?;:’j Llst Scales Nu ber checked (r "0« 33), Defensaveness - ii~;‘
. '“.‘ff(§g= OréS), Favourable (r = O 30), Selfeconf1dence ; - . 1-' v
J}lt é 0. 46), Achlevement (r - 0. 34), Domlnance (r‘= 0. ;6),: .K

Intraceptlon (r = 0 22), Heterosexuallty fr %'0 46), :‘ fl';’yf

EXhlblthﬂ (r = D 48), Autonomy (r = 0 24), and ;".h:-ithzﬂﬁh'”h A

Change (rvi 0 43) Ga13551, et al., 1974) These 4
characterlst1cs typlfy assert1veness.. The nen51gn1f1cant:f:

correlatlon between Aggress1on and the CSES (r = 0.l7)l_g”'“-

'."':."" ' ,"‘ S L . Fx W . e j o
o was of spec1al 1mportance 51nce aggre551veness 15 SR B |

- Two, types of valldlty were computed on the CSES' - d”ﬂ ;}i"

'often mlstaken for assertlveness.h34~f 1‘7““ “ 7Q' *;\Fﬁsjyf5'*‘~ ’

*
G w

Although 51gn1f1cant «the value ofnthe coeff1c1ents
£ & .

C Asuggest moderate construct va11d1ty However, the authors 'ﬂf%i"~?'
feel that it -is acceptable as a global measure and it has i
been w1dely used for th15 purpoSe.; ;".j "f7'%f,f:5 fi,~”".. B
‘. - . . - ",‘ ) ~.v' ;;\ s . wd . e _v‘ - ’ :)' g K o - ' ‘ ,/ i
'.’ = - T ’ ey I l:/- 'I‘! .‘ Ay o 5 ' s " . E "
: & 5
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:Jﬁ 5 £ valuablc 1nstrument for 1n1t1al subJect selectlon Lﬁig;
and for. the measurement of change" (Ga1a551, et al.L

1974

o)

p 171) It was felt that thlS 1nstrument/

would be of great a551stance to subJects and theraplsts

"

allke in determlng areas to concentrate assertlve

_ . .‘,«,J"‘A tralnlng efforts.. ;f;,"u:;i 1-1:f d 'g:?_“ J" \ =‘y¢3317 '
N TP ;”i}fyg' 7*:ff5‘ The authors cqnclu"' that the flndlngs of the' .t
A .

\; .'\.- ,
s 3[%9;“25> assertlveness levels, and determlnlng the type of £
g assertlve responses whlch cllents fall to emlt . -
L T %ﬁu 5% o R A ;‘x-j Wy ST
v'f‘fEf;:;Vg~;: (Ga1a551, et al., 1974) 1¢'~; “f”jﬁ_’ﬁ:*ffttmgl.;{v:-wvyg '

T PSR . T <ET LT S L LN T - ; 2 o N i’ .
g N e : ' : e <2k 7
' % ' : L ‘ / - * s 5
‘r.- 3 . S ' t ' 2
A - 62
@ “1’: - \ T ' - - i . 4 - i
LI R TR el { . B Concurrent valldlty Was obtalned by correlatxng
.;;‘f » ’121 CSES scores w1th assertlveness ratlngs by others. ‘_:ig
‘? S A The correlatlon between scores and ratlngs was 0 19 "'.IW
2t o ‘f_fif.f L(p;f ZO4)J" Thls 1ow correlatlon may have been due to : :
L R 1ack of 1nteract10n between raters and CSES takers.' .
s " *'i. The authors 1nd1cated that "the scale can be;f"
e f EERRRI *. !
:fﬁ% ; flg  ta, utllazed to determlne qurckly the mype of assertlve ' .
Yo responses whlch the cllent falls to emlt as well ‘,
e ; . 5 '
o e as the 1nterpersoﬂa1 51tuat10ns 1n wh1ch approprlate e
-\ : “| o '_.\ (‘:‘T,_.:4‘ . .
' b A assert1veness is not. forthcom1ng For those Who wash o
5 e to do research on, assertlve tralnlng, the CSES is aflf‘ ;
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'assertlve behav1ors Wthh thlS scale addresses- p051t1ve L

.7”P051t1Ve assertlveness con51sts of expre551ng feellngs

;annoyance, whereas,,self denlal 1nc1udes over-t, _? a3ffv<‘

‘.exaggerated concern for the feellngs of others"

'f(Ga13551, et al., 1974 Rathus, 1973). Both of these
*=’measures of assertlveness were de51gned for .use W1th
d‘student populatlons | These measures were also
'suggested as. bélng apﬁweprlate for research, ;0»
1c11n1ca1 practlce selectlon of subJects, and for 3 :f: .3{ 
“‘measurlng change in 1eve1 of assertlveneés (Galass1,‘

';_wet al 1974 Rathus 1973) ft was felt-that‘tﬁts’ff/

1nstruments made these measures-qu1te 51m11ar ln‘

:,1nstruments._'. s

Partlcular mentlon 1s made of the w1de range ofw

assertlon negatlve assertlon, and self den1a1 Lo 7*_‘ﬂ

2

of 1ove, affectlon,‘admlratlon, approval and agreement. IR T

v \ . i

Negatlve assert1ons 1nc1ude expre551ons of- 3ust1£1ed

FAfeel1ngs of anger, dlsagreement dlssatlsfactlon and ‘,t*kQ” ;1‘

apolog121ng, exce551ve 1nterpersona1 anx1ety,'and

+

(Galassi, et al., 1974, . 168). - L P

The Rathus Assertlveness Schedule (RAS) and
\

.;id The College Self Expre551on Scale (CSES) were both

derlved or modlfled from the work of Lazarus and Wlee

;,ev1dence plus the re113b111f§ and valldlty of theog @ "d:-_ ?({A,

4
i

Jthe behav1or belng assessed and sultable for the purpose

b2 . L

nj for whlch they were 1ntended Meanlngful results could

':'therefore be_qbtalned from scores derlved from these

» o, 3 ,\ . . w ¢ . ' te X : ’ ° .

i"*',
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The research format used 1n thlS study to

¢

1nvest1gate the effectlveness of a. group approach to

assertlon tralnlng w1th unlver51ty sfﬁaents was as

*

pre test

& Stanley 1963 p 13) Th1s de51gn takes the f0110w1n&‘
form ' C T ;

[::R:' “fjlf_.oif,f‘ _‘Xlﬂekﬂé'e” Treatment

. -5 {nqg . | 04_ Control '-|

The symbols R 1nd1catewthat subJects were ©

randomly 3551gned to both the treatment and control”

-groups The symohls 0l and 0 refer to the flrst

observatlon of treatment and control groups, the scores

ol

from the pre test The Rathus Assert1veness Schedule

23

02 and O4 symbols refer to the second observatlonJof

the”treatment and control groups, the scores from the

u\‘

posttest the College Self Expre551on Scale. The symbol

X 1nd1cates that the treatment group’ recelved the

assertlon tralnlng whlle‘the control group d1d1‘bt.]~
" =

The wre test - posttest control group de51gn ]3
l .

has advantages and 11m1tat10ns as a research methodology

v Because the part1c1pants were randomly selecteﬂ ‘for. Qgﬁ

placement 1nt0 the treatment and control groups 1t was

v o
* i .‘ i
- 5
. ', .
5 .' " ' j “)' : ¥ 4
E S ot ot T IO | i g
& o . . ’
’ ;
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posttest control group de51gn (Campbell )*n”
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accepted that the history and maturation effects were
manifested equally in both groups. The random
assignment also meant that selection differences and
regression effects were also equalized. There are no
internal validity problems with this design, however this
design does present problems of external validity.

External validity was more difficult to control.
In particular, it limits generalizability of results since
there is no separation of the potential contribution of
the group trainer versus the programme itself to any
training outcomes. They remain essentially confounding
variables. Also, the possible sensitizing effect of
pre-testing is not controlled for. Amore rigorous design
(Solomon four - group design, Kerlinger, 1964) was
initially intended; however, failure to solicit a
sufficiently large sample made it necessary to utilize
this less demanding methodology.

Pre-testing participants allowed only unassertive
persons to enter the groups. While it is generally
felt that pre-testing sensitizes participants to any
purposeful treatment (Campbell § Stanley, 1963),
Kerlinger notes that '"'testing is an accepted and normal
part of most school and college situations, and as
such, should have no great sensitizing effect"

(Kerlinger, 1964, p.337).
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 jf1nd1ngs meanlngless.‘lndeed

7‘Thls statlstlc

flvarlable w1th small groups.:

The llmltatlons c1ted d1d not make the

the sample to whlch

) populatlon sharlng 51m11an character1st1cs and any

[
. .

‘populatlon..-;'llffug ¢ q .; ) iwnmr mad
; : x,,,hAH R R L R e
7“S€atistica1<Aﬁalyeis IR Ty T

The relat1ve1y low numbers of subjects 1n1”
a4

P

,'“both the treatment and control groups (N' 10)

“rather than 1nterva1 or rat1o data was deemed

“ x
e

It was pré- determlned that the members of

vthe treatment was glven is a small part of a 1arger

plgnlfxcant results can ‘be” generallzed to thls -;‘f*

Vf;'nece551tated the use of a nonparametrlc statlstlc.- o

"appropr1ate fcr researchlng change 1n the dependent.

whlch utlllzes ord1na1 or nom1na1 data,-

: .'both treatment -and control groups were unassertlve‘~::

ii 1'and the researcher wa's 1nterested in the change 1n3j" :

cl %levellof assertlvenese.“eThe nonparametrlc ;}atlstlch
. chosen, the Mann Whltney U SErmltted an 1nd1cat10n of -
SN ‘;'Z;change and dlrectlon. : "_'\ ‘ ?
-5ix _ Q,-h l The formula for calculatlng the value of U iss LJ;I‘
(e, U Nl Ny, N (Nl LAk it
L%jl yt .Jéf, édPivaléﬁfxa, o f: H

‘;- P | , ; :'_:fj

A o

AR e, b o
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*Whete Ri'% sum. of the ranks 3551gned to group whose

EResults :
- . " -

. reSpect1Ve1y

"the ten subJects in the Treatment group seven

:iwhen presen} and change’ 1n assertlveness as measured by

“fthe.CSES'was non51gn1£1cant.

V;1n the. level of assert1Veness between the Treaément

sample 51ze 1s Nl R2 = sum of the fanks ass1gnedlto

.

"f"gfoup whose sample size is NZ” (Slegel L956 p. 120).:

.

The treatment and-control groups',assertlon 3

L -_‘

scores are presented 1n Table La As can be seen from«'

‘:Table 1 the mean pre test scores for the treatment and

o

“

“.control groups were -34 2 and -30 6 respectlvely ’ Thls .

lfTable also shows that the mean posttest scores forvf'”

\,

:treatment and: control groups were +13 6 and -27. 3

Part1c1pat10n at the ses51ons was’ good of "

fpart1c1pants attended all sessions, two part1c1pants ST
:mlssed one se551on each and one part1C1pant mlssed two'

'{1<se551ons ThlS latter group member part1c1pated mlnlmally

¢

\

Table 2 presented the ranges, medlans ZSth and -

\

'{75th percentlles of pre test and posttest levels of

assertlveness for both Treatment and Control groups. 

A Mann Whltney U test ‘was performed on' the

“pre test: and posttest scotes. Table 3 showed the b

o

: calculatlon of the test’ comparlng Treatment and - Control .7:z>”

“';flpre test scores. There was no- 51gn1f1cant dlfference

_,, ST : . @ :.: ¥ ’
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. subject

_Raw- Scores of ‘I‘reatment and Control Groups on Assertlveness Scales

A
.\'

Table 1

’
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. Range © -

75th

" Percentlle

L - ivan

" 25th .
Percentile .

'ﬁ;TREATMENTA

"149uto

R 4 I

" Note..
. .

Ranges, Medlans

of Assertlveness of Treatment and Control Groups ' j' -

2‘5 th,

and 75fh Percentlles of" Pre test and Posttest Levels~;»

L g g
TR ' il o oy # -~

s = N

B P “t.

~.

0

e

“_‘Pre test (Rathus Assert1Veness Schedule)

o

CONTROL

-

':TREATMENT

‘Posttest (College Self Expre551on Scale)

CONTROL

5 .

'=47 to

-1

=47 € +39.

Lo

-61 to +10 B R

25,95

~

431,00
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‘  and\Control groups.

’.remalned unchanged ; "~',, R

_twelve hours of Assertlveness Tra1n1ng over a 51x week
'perlod; Assertlon Tralnlng was comprlsed of modellng,
'coachlng, feedback and pract1ce was, proven "to"be

'l‘effectlve in helplng unlver51ty students to 1ncrease

d_1n the1r ablllty to express themselves in 51tuat1ons 1n

'o..Reports of successfully completed real- 11fe assertlve ﬂ*f

" 2%

71

Table 4 showed the calculatlon of the test

» 5 L)

comparlng Treatment and Control posttest scores.‘

There was' a 51gn1f1cant (p < 01) dlfference between
'.Treatment and Control posttest scores,‘lndlcatlng that
afthe Treatment group 1ncreased 51gn1f1cantly in the .

‘71eve1 of assert1veness and that the Control group

<

iz TR L I A IR T e
Discussion: ~° - o L . o o T e

ver . By y i “u %
3 & .

The f1nd1ngs 1nd1cated that unassertlve unlversity

students 1ncreased thelr levels of assért1venbss after.

‘the1r 1eve1 of assertlveness.'

Part1c1pants showed 51gn1f1cant 1mprovement

:‘Wthh they prev1ously felt 1neffect1ve.; Part1c1pants also .

showed an 1mproved ab111ty to evaluate thelr own and

£ s

others behav1ors as. they related to assertlveness.

v

exerc1ses resulted in personally percelved 1ncreased °E

‘e

levels of self confldence.
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'fests of interest and aptitude, c) career cohnsellihg{

'counselllng 1ssues, and d); acceptance of the 1ntern by

| CHAPTER ITI « . . v\ ...

_ CONCLUSIONS. AND RECOMMENDATIONS 

Internship Conclusions

LY

e The 1nternsh1p undertakenhat the Memorlal Unlver51ty
K Counselllng Centre proved to add substantlally ‘to the

i ﬂiern s 1evels of competence and confldence The 1ntern s
Njcompetence was 1ncreased through the part1c1pat10n 1n \:

-counselllng act1V1t1es Wthh were not part of. the -

academlc portlon of the Master' s programme in Educatlonal

fPsycholpgy. These activities. 1nc1uded‘a) conductlng aA

reSearch'studyvb) admxnlsterlng, scorlng, and 1nterpret1ng

~d) conducting relaxatlon tralnlng programmes, and
' 'e) 1nvest1gat1ng w1th cher counsellors new counselllng

 strategies. The 1ntern s confldence was added to by '

a) évaluative feedback.on bothAlnd1V1dual and group

counselling activities'by supervisors and counéellors,

e

b) consultatlons before and after 1ntervent10n strategles.

'had been 1mp1emented c) 1nstruct1ve dlalogues between;

the 1ntern and the superv1sors concernlng profe551onal_

those -at the settlng as & pro£e551ona1 and‘ in general

: .haV1ng a var;ety of 1nd1v1duals ava11ab1e as profe551onal

lrole models}‘ * = §
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"4gave the 1ntern an opperatlonal view, of the ethltal ‘17{

junderstanding the theoretlcal assumptlons and procedures

' ment of profe551onal competence.

Recommendatiors °

s e - N A o S

lThere'were‘many incidental'thihgs-learned from T

'ethe"internship The exposure to profe551onal counselrors g

standards of behaV1or approprléte for counsellors. Seelng

these standards applled helped the 1ntern to 1nternallze

:t u

var1ous concerns’ for cllents, 3 e. conf1dentlallty, -

o : = . e o PR S W ,: AR :
respect trust. o T bpy P . et o

The 1ntern also 1nternallzed the 1mportance of

research 1ts purpose and de51gn. Resemrch came to be,

- viewed as an 1ntegral part of programme development and

'

an essent1a1 element of profe551onal accountab111ty S 0

‘As_a result of this 1nternsh1p'exper1ence there

is a stronéer commlttment to the 1mportance of thoroughly

v
v
.

i

of'partieular behav10r change strategles. An. add1t10nal

beneflt was- an rncreased awareness of the néed for and o

5va1ue of profe551ona1 consultatlon in the on301ng develop--

-

In the broadest sense the 1nternsh1p resulted _""'t

in a keener sense of- profe551onal 1dent1ty and confldence. L

‘ 2 i

The 1ntern deems.lt approprlate to make - },’3_ “

»recommendat1ons for others when con51der1ng the 1nternsh1p

u" o

as an optlon for the Master s degree.; The 1ntern‘recommends:55,tfﬂ;'

e t

alij those who 1ntend to become counse111ng = ‘}" T

¥

' § et

ff_' 2T pract1t10ners mlght con51der fully the.
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‘.fn a- profe551onally superv1sed 1nternsh1p, /
vifpotentlal couﬂ;elllng 1nterns mlght con31der ﬁ‘ll'
‘the benef1t5 of d01ng appl1ed research ‘ il
X '

(lee., understandlng the ptactlcal d1£f1cu1t1es

,assoc1ated ‘with puftlng theory 1nto prgptlce,'f

‘and opportunltl?s for self evaluatlon),

) students are remlnded that the counselllng

. g
vlnternshlp can offer profe351onal experlence
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Appendix A: Modified Rathus Assertiyenees Schedule, - i
MODIFIED RATHUS ‘AS,SERTIVENESS"SCHBDiJLE .
DIRECTIONS: Indlcate how each of the followxng statements
Ya B . 'best descrlbes you by u51ng ‘the code glven
o below. : . Vo _
. ¥ ¥ ‘f,. ’ )
o +3 extremely descrlptlve of me -~ ¢
% %2-quite descriptive.of me - - oo
- . +1.slightly descriptive of me -* ..~ .
- --1.slightly nodescriptive of me- T
o = "-2 quite nondescriptive of me - . 7 - . "
¢ owf T L B extremely nondescrlptlve of me ‘ 2.
1 Most people seem tor be more aggre551ve and assertlve'
et T than % am‘-' : ' ; _ "
. % .2..1 have he51tated to talk to. students of ‘the: opp051te
* . .sex out51de of class because of “shyness" A
S 3.'When the food served at a- restaurant or Dr1ve In.
o s ©is not the way T want it, I complaln about it’ to’
-ethe waiter or waltress. % B ;._,
o 4. »I am careful to. av01d hurtlng other people s~'
;o jffeellngs, even when i feel that I .have been hurt *,
o :35. If a salesman has gone to con51derab1e trouble to-
S ~ shoi-me something which is'not-what I. want,'I
"~ have a dlfflcult time - in saylng "No” % LA
= .>1,Q;5'When I am asked to do somethlng, 1 1n51st .upon "i .
v knOW1ng why .. ‘L ;
: ‘ n_ - -
L 7. 'There are . tlmes when L- look for a good strong, o
= n ,':argument N S a o A
o ,'855 I work to get ahead as well as most students 1n
. ~oomy p051t10n.' E o 4 3
) ':91 ﬂo be honest people often take advantage of me *
B iﬂ,,ﬁI enjoy sxartlng conversatlons w1th new people "','A,g
. R ‘and strangers B } - ] /. . s
" a1, .1 often don ° know what to 'say to good 1ook1ng W e,
-~ . persons of the opp051te sex L i
i - * '&—v : ..
e * v‘ o
o { ‘
N - T .
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124 .1 wfil he51tate to make phone calls to places
-1 of. bu51ness. , . ;
. N 3 ¢ /‘ . N ”
K 113_ AT would rather apply for a JOb by wr1t1ng let
than by g01ng through w1th personal 1nterV1ews *."
e i1 f1nd it embarra551ng to return somethlng I e
bought s , . ) . E L,
18, If a close and respected relatlve were annoylng LR T
me, T would hlde -my ﬂeellngs rather than express ‘J~, '
. my annoyance. B SO L ; oy
16,7 I have “avoided asklng questlens for fear of .
o ‘soundlng stupid.* o R
17. Durlng an argument L am sometlmes afrald that : o
o T will get SO upset that I will shake all over. Ca%. om
718, If a well “Known person makes a statement whlch
- I think-is incorrect, I. will haVe the others.' i
‘ hear- my p01nt of - v1ew as well o c €r
19. I avoid argulng over prlces w1th clerks and - .l P
, salesmen.® . . N A e
320} When I have done someth;ng 1mportant 0T worthwhlle,‘
. Y manage to let others know about Y '
~»~;13' I am open and honest about my feellngs..
22. If someone has been spreadlng false. and bad )
stories about me, I see him. (her)’ as soon’ as‘
; p0551b1e to "haVe a talk" about it. g
23¢ :I‘often have a hard tlme saylng "No” & \ 7
24! ~Iutend to bottle up my emotlohs rather than make
.- ' a scene:.* - ! A
25; I_complaln‘about poor Serv1ce in-a restaurant
i and. elsewhere. ) - ; :
© . 26. .When I am, glven a compllment I'sohet%mes juetfi_
.7 don't- know what to say s T : '
] 27{” If some’ people néar me ina - theatre were talklng . -
~ rather loudly, I-would ask them to be qulet or.
' to g0 some- other place and 51t - REEE .
% Cn : ‘ N ;\




ek

i3

N3 5]

oA vt Sty e ¢

. 3 % Ta » % .‘/- -
V ':'3‘3"?'-*.”:'.-'7:'“".‘." ","‘A"‘.:W:"‘*".“;.**v- O— . ~
V- & f v "
'.. ! 't' j
8 ; 3 I - o«
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/ TR 428.,zAny9ne attempt1ng to push ahead of me in a line
; : i ils an for a good flght T ey wrd s w g .
we oo A o Ny, o
29. I am quick to express an‘oplnlon.4 " LA
a —— . (I 5 S N e . ) e ) ._ o . ‘o " & ,‘v
" ;0?,‘There are times when I just can't say anything.# °
i ! . . o= ’ : . 5 nE . rE - . -
1 -
‘ ; : L :
L] v ¢ T 1
. ) . - 2
b A
. . coo L
, Note. Total’ sqore obtalned by add1ng numer1cal responses~' I
" to-.each’item, after changlng the sxgns°of reversed .
item.. . . whbos 7 . . W
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‘;fﬁhppendix B The~C011ege‘Self-Expreseion Scale-

o \;; e B :‘ s 7:'»?:”'—f—fw"-.—."""w:m '

=

" THE .COLLEGE SELF-EXPRESSION SCALE

* g ! .- . ,‘ ) —

e

The follow1ng 1nventory iy de51gned to per1de 1nformat10n S
about the way in which you expmess yourself. Please answer

. the questions by responding-in ‘the space provided; 0-4.

(almost Always or Always, 0; Usually,.1; -Sometimes., -

- 23 Seldom, 3; Neven or. Rarely,,4) Your . ‘answer should
H;eflect how you' generally express yourself in the 51tuat10n

G A 47 . A . . .
. ¥ ! : . % 5 b o - O ¢
A . ‘., . \' ¢ Z 5 i .

A % Do you 1gnore it. when someone pushes in front R
E of you'in - 11ne?‘ ‘; ‘ T I
L 2;[_When you dec1de that you.no longer wish to date

someone, do_ you, have marked’ difficulty telllng
the person of your’ dec151on7-

)

3, ‘Would you exchange a purchase you dlscover to be LT
v 'faulty? "(R) ) L : : 3
- ‘If you dec1de to change your major to a, f1e1d -
- " ~which your parents will not ‘approve,. would you
‘have d1ff1cu1ty~te111ng them” ‘
Py g, - Are you/lncllned to be over apologet1c7 & [\ N
_;; 6.;‘If you were studylng and- 1f your roommate were
¥ ”';mak1ng too: much n01se, would you ask h1m to stop?(R)
A T 1s. it, dlfflcult for you to compllment and pralse ',“
" others7 Y . . ‘
S ) . ; _
- -'8. If you are - angry at your parents, can you tell
'them7 (R) ] .
9. Do you ‘insist that your roommate does hlS falr

“share of the clean1ng7 (R) A (her)

10. If you flnd yourself becomlng fand of someone
. . you are dating, would you.-have : dlfflculty ex-
'.pr6551ng these feeilngs to .that person’ '

% 11.. 1¢ a frlend who' has ‘borrowed $S 00 from you
. seems to have forgotten about 1t w0u1d you
remlnd thls person° (R). :

.o

ks e o
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o & peOple 5 feellngs

15.

4.

o

16.

17,
18,
19,
20,

anL

22.
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Are yoﬁ overly careful to av01d hurtlng other

l

It ydu have a, close frlend whom your parents

dislike and constantly’ cr1t1c1ze»,wou1d yo§f ...
1nform§your 'parents that yow disagree’'with them . '

and ‘tell them of .your’ frlend's assests? (R)

Do you flnd it dlffl;ult to ask a frlend to

do a favor for’ you7

If fooh whlch is not.to ‘your satlsfactlon is.
served’ln a restaurant, would you complain about

'
et

.it to ¢he walter? (R) L E AR 'sf~"

,If your roommate w1thout your perm15510n eats
"food that he knows you have been saving, - can
‘ yd&“express your dlspleasure to him?,- (R)*©

1

-/

" 1fa salesman *has’ gone to con51dereb1e trouble A
. . to-show you some merchandls;e whlcg is 'not qu1te :
su1tablé‘ -do you have d1ff1culty n

saying no? =

-~

Do. you keep your oplnlons to yourse1£7"

If frlends v151t when you want fo. study,’ do you."
: ask them to return at a,more convenlent t1me7(R)‘

Are yop able to express love and affectlon to

-peOple,for whom you care?'(R)

1 t oL

If you yere in a’ small semlnar and the professor"

made a, statement that’ you con51dered untrue,
would you questlon 1t7 (R) £ '

If a person of the: 0pp051te sex whom you have been
jwantlné to meet smiles of directs attention to
- yol atla partyu would you take “the 1n1t1at1ve in

:!ibeglnnlng a conversatlon? (R) /

g o= 4 T

. If somgone you respect expresses oplnlons w1th
you stfongly disagree, would you venture to state .

‘your own p01nt of v1ew7 (R) .

- Do xou go out of yout way to aVDld trouble “with.
."other people’ : ,

If a fraend is. wearlng a new outflt whlch you

‘Allke, do you tell that person so’ (R)

-
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33,

© 35

‘ If aft@r f%aving a store, you renlite that you

#

-have been "short-changed," do you go back and
request ‘the correct amount9 (R) -

If a frlend makes what you consider to be aﬂ\)« ‘

: unreasonable request, are you able to refuse7 R) .

If a close and respected”relat1ve were- annoylng
.you, would you hide your feellngs rather than ,‘
express your’ annoyance7\1‘

CIf your parents want you to come home for a..

" ‘weekend .but you have ‘made’. 1mportant plans,: .

- &1 ;

34,

.35}

|

I3

i

36.

. I o

36,

P

39.

*

would you tell them of your preference? (R)

|

|
Do you express. anger or, annoyance toward the g

‘.opp051te sex when 1t is Just1f1ed7 (R)

B i 3 a friend does an . errand for you, do you —
tell that person how ‘much you apprec1ate 1t7(R)

When 2 person is blatantly unfalr, “do yau fall
td say somethlng about it to, h1m7

Do you av01d soc1al contacts for fear of d01ng
or, saylng the wrong thing?.

VIf a. frlend bet:ays your confldence would you
hesrtate to express annoyance to that person’

When a clerk in a Store waits on someone who

has come in.after you, do you call his attention °

-to. the matter7 (R) L s fo
\ N » =

If you are partlcularly happy about someone's

good fortune, can you expressethls to that personﬁRJ

Would .you be he51tant about asklhg a good frlend

to 1end you a few dollars? .

If a person teases ‘you to the p01nt that it is np
- longer. fun; do you have dlfflculty expre551ng
your d15p1easure7 : P ;

1f. you arrive/ late for B meetlng, “would you g =
rather stand than go to-a front seat which T

: could only be 'secured with. a falr degree of - ; o

consplcuousness7

-

ey

J >

ey




A
il
i

gy -

e
2N
c)’ :

P
3

T}
= 3 .' ,

ra, 40, 'If your date calls on Saturday nlght 15 mlnutes
; - % ! -before you are supposed to meet and says that -
o .- she (he) ‘has to: study for an impor taiit exanm

and cannot make it, would you: express your
"annoyance" (R) L
B ¥ If someone keeps leklng the back of your chalr

*  in a'movie, WOuld you ask him ‘to stop? (R) '

sl - o M If soneoné 1nterrupts you: in- a mlddle of . an.
' A : important- conpversation, do. you request that
the person* wait unt11 you have finlshed‘f (R)

‘_ A PR 'Do you freely volunteer 1nform tion or op1n1ons' £

JER ‘in class d1scu551ons'? (R)

. - 14, Are youreluctant to speak to an at;tractlve
S, ‘acqualntance of the opp051te sex? '

45. If. you llved in’ an apartment and the' landlord
- failed to make certain necessary repairs | after
W Teg Ty ov '[promlsmg to: do so, would you insist on. 1t" (R)
o v 46 . If your parents want you home by a certaln time
. = S , ‘which'you feel is much too early and unreason-
g - o e e . able, do you.attempt to.discuss.or negotlate
’ o th1s \uth them” (R)

47 . Do ‘you flnd it dlfflcul‘c to stand up for your
',vrlghts’? (R) ‘ ; 4 s

T . . . ‘ ) e
e . 48. -If ‘a frlend un3ust1f1ably cr1t1c1zes you, do
g n ) -you eXpress your resentment there and then? (R)
Q ', - 49. Do you express your fee11ngs t.o others" (R)
i o 50. Do you avoid asklng questions in c:lass for fear

of feelmg self consc:l.ous" A
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,Cour;'s"e‘llﬁo‘lj Evaluation- Rating. Stale -

N

_ .COUNSELLogfEVALUATlON,RATING'SCAth'
. "Name 6f Coun’selldr .'-'. T Seais Cecle".# " TTEE = -
Level ot Experlence o 0 REIIETRTEIE Date

are llsted some statements whlch are related

1on 1n superv151ng a counselllng exoer1en'le - "

s1der each statement w1th, reference to your '

of the counsellor rated | _ _ ‘

each statement '1n the left hand blank accordlng

ongly you agree “Do. hot mark in paréntheses..‘.‘;" S ‘\n"
k every statement ‘ erte in +3, +?',~ +l‘,- or .v..‘l', e
represent the {ollowmg o . i:”

L sllghtly d1sagree '
I disagree - o
I strongly dlsagree .-' s

ongly agree -1
ee, L wn S8
ghtly agree .. =3

**C( -)',..l.., -Demonstrates an mterest dn cllent S problems
C(*)-..2.. Tends " to approach cllents in a mechanlcal .
. perfunctory manner. -
S(*) .3

‘-~S( ) 4.

C(*] '. .5.,
- Gf )[6

SRy i
SIS I

ER S )
ST

10,
5().11)

Latks - sen51t1v1ty to dynamlcs of self in
-supervisory relationship. - 3
. Seeks and cpns1ders professional,opinion of

superv1sors and other counsellors when the ’ ' ,‘

need. arises. -

Tends to. talk more than cllent durmg counse1~

ling. .

Is sensitiye - to. dynamlcs of self m counsel 11ng
relatlonshlps ‘ ,

Cannot accept’. const’ructlve cr1t1c1sm. ’

‘Is genuinely relaxed arid. comfortable in the '. B .
',counSellmg session.. . -
Is aware-of both content and feelmg in’ B
counsellmg)sessmns.

Keeps' appointments on time and complets

supervisory: assignments.

.Can deal with content and feellng dur1ng : TR L

superv::.smn., = T en v y
>
. 'l N C .
‘I,l
o
A T
o Lo - : st e

AP )
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- o e . = 3
) - ", A . ! . & ’!l v B -
?-é‘_- - AR ; » 101'.
NEFLE L , . C(*).12. Tends to be. r1g1d in counselllng behavror..
& ‘.C(*) 13. Lectures and moralized’ in’ counselllng '
"“4'... S S8() 14.‘, Can critique counse’lhng tapes and gain- LT
TR c ‘insights with minimun help f;rom 9uperv1sor.

% ; S(' ).15. Is genuingly. relaxed and comfortable in the»'- )
‘'supeTvisory. sessionm.’ ¥ ¢ . L7 Tt E g
= : . -S'( ).16- 1-Works well with other profess:.onal personnel T

] ‘ (e.g. teachers, counsellors, etc.) I

- sopn? o
Ch . %
v 3%
>

e TR T S

LI, IR S
7 ' &

TR DTy T e g e L
.~

e s O

v———*—f’””C( ] 17.,Can ‘be,. spontaneous in counselling, yet

SR

o

IO T Y .

e

[y

- .‘behavior is relevant.. o
C(*) 18.. Lacks -self-confidence in’ establlshi'ng
- counselling relatianships. . _
AQ-—)’IQ Can . explain * what- is involved ~ 1n caunselllng
~,and discuss 1nte111gent1y its . ob;ectlves‘ gt Taew
S( Y 20. Is open/to self-examination during- superv151on.
C( ) 21 Can express thoughts and febllngs clearly
.+ - in.counselking.
C( ) 22. ‘Verbal- behavior in counsell‘mg appraprlately .

-fleéxible and varied, according to the situation.

S( ) 23. ‘Lacks basic knowledge of fundamental counsel—
lmg principles and methodology = } A ‘

S( ) 24.. Part1c1pates actively and mllmgly :m e

- - . supervisory..sessions. = . T

S( *).25." Is indifferent to personal de\relopment and
- . professmnal growth. . .
C( ). 26. Applies & comsistent. ratlonale of human o o
» ‘. - behavior to counsellmg.,; o vt s
( )27 2 Can ' be. recommended for a counsellmg pOSltlon
’ w1thout reservatmn.-. B
Recommend Grade -t v e Y [
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