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L which time the itn:ern met. the etudents four times a: Veek For thirty-— R

. ,‘;pdifficulty in bxpressing their ideae orally.and their listening and
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This internship was concemed with ,evelopin\gand implementing

* e -
(-

‘a litgrature program to promote the 1anguage development end 1mpro'.

the reading ability of seven primary children 1n a remedial reading

': class.. 'rhe program was carried out over a aix—month pv;ﬁ‘d\*dudng

e

LY v
oS

minute e?asions. oo e

The students in gradee two and three vere reeo ended for

PSRRI ‘/-,

remedial help by their classroom teachers because they were experienc:lng S,

considerable difficulty with reading and exhibiting little facility in

;I‘;‘f the use of language. Most of the studente vere retarded by one year f.'j" ’

or more in reading achievement and were reluctant to read. .-, They had

writing skills vere poor. : ‘ -' ~' . l / e

\

The progr‘am coneisted of read—alqud sessions vith the intern o

L R
u

read:lng good books to the chii»dten and the ch:lldren activelv involved

- in a variety of language activit:ies. CHildren s own language exper-—

iencee were used in the language experience approach. The program a:lso o

included the studente inVoIvement in selection, sharing, and record R

keeping of the books they read o I.' e S

Changes\in the students reading achievement, list' ning, oral

expression. writing, and attitude tovJard reeding pro -, 'ed evidence that
[ s -5 :
the internship had been effective. In reading _co. rehension the grade
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" atitents’ 1k years. - Ofsérvations by both the intern and the classroom’
s teacbersindicatedthat ‘the .8 tudentshadimproved :Ln \gﬁg{;{-iiﬁ :;Aiﬁg‘; |
;7 spedicing,ind"vritiig ability tn th.regilar and.témedisl clissroomss
L1 Atitodestovards redding becae aore positive. ! . S
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who cooperated with her to m&ke this intemship#possible. In part:j,c
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T : B The most certain guide poet on the road tq 1anguage developnent‘
ot . , end reading auccesa beems t:o be. the opportuuity for t:he child to heer o
T ) ‘ .;.,: stories ree'd oT. told to: him at the earliest possible age. Larrick in
SRV her research found that ~most fi.rst graders who fail to pass readineaa : ’ ‘
'.,:1.' ' tests have not: had the experience of sharing books during t:he preschooll . v . 1
R period.l_ 'l'he case studies reported by Durkin in 1966 showed that AP f.
DT B children who learned to read eariy had been read to and had had someone_ e e g ‘
e h to answer theit questions. She concluded r.hat children who see . B e | ‘_i‘"./f’
important people in the:lr Iives readi.ng, who have their questions - | o "
o ' answared and who are encouraged in paper and pencil activities are not " ; "
. , x:he ones aeeigned to remedial reading claaees.? Hore recem:ly Cullinan': RNy
"':".".‘,_"4 g has clai.med thac t'ne cumulative impact of children 8. listening to - :
T storiee,] and incorporating words end phrases from these into their om o
K .‘i. il t
AU T language, not only enrichee their vocabulary but leads them t:o inde- e a
AR B pendem: reading.3 e o LT
3 b oo e 1Nancy Larrick, A Teacher 8 Guide to. Children 8 Books (Columbus. PR { ,
LR e Charlee e. Herrill Books Tne.s 1960), Po20. o .
R L3 - Dolores Durkin, ‘child¥en Who Read Early. Tevro Longit:udinal b
JET Studies (New York: Teachers College Prees, 1966), p- 136.
EREEE e ~'/47 , 3Bernice E. Cullinan. “Books in the Life of the Young Chi.ldn" S N '
R LA o " Literature ‘and Young Children), eds. Beruice Cullinan "and’ Carolyn e '; :
O T - Carmichael glllinois. National COunci.l of Teachers of Engl:lsh 1977), p. 2.'; SRl
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Preshour emphasizee, is enhanced as the parents read many stories to aee . ol

‘-"}"Opinion of 'rhorn ‘and. Braun, is an important factor contributing to the

-;language development of children. 'l'hey stat

: language patterns along wvith the meaning, they gain famil-

B .'.;",something nev ‘to. think about and to talk about.sl S BRI AR

)}
"I.involvement in a vast array of experiences with both oral and written SN J]
".language. Sone children have had - considerable exposure to atimulating :
) reading materigl 1n their home) ‘Thétir parents have told and read

‘ stories to them regularly and have given them many books. The reverae 'j"-"

: "rheir homes have been devoid of any stimulating readinga materials and " Lo o
;_'—the children have seldom been read to. ' 'l'hom‘ and Braun cla:[tn that manyf
: ‘,children meet books for the first t:lme when they begin school, and it / ~A-_:‘ ﬁ

“is totally unrealistic to expect these children to: be enthusiastic .o

AL
-

’

the young child.l‘ Indeed. reading literature to children, in the o AR

~ W :.

,‘i.i‘

‘The' lenguage of young children eflects both the language ' .

- .they hear and the experiences in which they part’icipate. o "'3 SRRRRAUEE A
Children 8 literature provides quality-input in both.areas. .- . .- . "
"As childrcn listen to a story told or read, .they absorb the- ~ . .

. 1

da¥ity with the patterns of written ‘language; they discover. .. .l T 3

- new words in a context of.already familiar vocabulary; they " <o .. T 3

" hear a familiax vord used in a new or experimental way; they . . O 7

_ learn the joy of- language . .and of language play; they note Chow o st L TEs
: ',intonation influences ‘thé meaning.of spoken words. And’ they = ‘.o -, oo f

add a new experience to. those  already experienced; they have: .. - = 9 .-

e D kY,

It Seems clear that leaming to read requires the child' ‘ :,‘ TR K ,‘-'

T

N

-~
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aituation has existed in. the home environments of other children. ; “ . SR
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'about learning to. read until they learn what the rewards are ’t:o be. A A

. l'F. Wy Freahour, “Beginning ding. Parents Can Help'." The'- Lo . &
Reading Teacher, )O(V (Harch 1972), 3-16 e e e 4
.t . ‘ - :" B . E

Elizabeth Thorn and Carl Braun, Teachiﬂg the Language Arts"x; . R I
(’I'oronto. Gage Educational Publishing Ltd., 1974), pe 127. Y AT T S
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3 to Gans, t:he: ere 1ess~ alert then other children.. and they nre not as’

g ‘achievelneut. -

\youngstere denonatrate tbeir cultural dieudvan:ages.

:.' tm Gans

; Pupi.ls of ‘an1

‘l‘hey maintain tha.t if children do not have extensive pge—achool exper—

1ences vit:h booka. the school _may compensate for this lack by allo\d.ng

a A

adequate time and matetia#s to convince such children -that boots and’

o readi.ng can provide exciting and worthwhile experieuces.6

{

Y

Haay childreg'who cone to the reﬂedtul reading clasae- are -

frequently, thpugh nnt elvays, ﬂepx'ived of tbe early ruding e::peri.encee

often enjoyed by the mm:e edvhntagfd chi‘ldren The achi.evement of ].aw

:‘ scorea on readins tests 1s only one of a mmber of uays i.n vhich thesa

SN £

gap \:l&s a?job for the reading teacher. ‘l‘he teacher has the respona:l—

hility co pmvide childreu w:l;:h the vide array of experiences t.hat: are )

needed to foster language developnent. -8 strong 'interest :[n ‘books and'e

o ,§~ a ‘nea:{, hy deaire to read._

. b
Bai.ley claius that the read:lng aloud of

. n.- -

’ .\,cl‘ﬁl' .en s nterature. rich 1n vocabulary and varied :’.n synnact.ic o
- .
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an Gommity," Dissertation Abstracts. m No. '9_,.
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structnre, should facﬂitate language acquisietion and mcrease reading
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PURPOSE OF -THEF INTERNSHIP

3
R
L5

& I !Pa:-ig:-‘f-‘-i ‘3:5: “-( 3
'

. The purpose of this'internshﬁ) was to develop and implement a

. ‘ .- literature prbgram to foster the language development and to -il?prove
the reading ekills of ‘geven prinary grade children in a remedial g
reading claso. 'rhose children had encountered difficulties in learning ;:
’ - how. to read and in acquiring facility in written and oral expression. E :
:é' Ihe literature progran consisted of children '8 literature with A

.

. \\j . 1-f.ollov-up lenguege nctiV:lties. Good books were read vith the purpose‘ ‘ A-

of providing enjoyment for the children and influencing their langua,ge '

: j‘xrowth. ¥ "i‘he funcc&on' oﬁ the aasociated lemguage activitiea uas to help

,«;.

. el -

B b S s (Tt

R . ‘T‘the children to improve their language skills of liatening. epeaking, " ,

AR k read:l.ng, and (.rriting As an additional aid to\language develo;ment theu
. S a 1anguage experience approach to reading uas used videly. 0 N E ‘_.“:5 .';-‘
" . Lo .-;' o ) AV A . , i l : .‘_“ . -_ ] ‘. K ,v» \ . ." . - o :_,,E’ B
R T NEED rog.nm‘xn'rnﬁnsnrz-; T TP SR
- § A

SeVen children in grades tuo and three were recomended for

} ! ' remedial help. by their cl;assroom teachers becauae they vere experieneing
t "‘"' ! ‘ considerable difficulty with reading and/exhibil:ing 1if.t1e facility in o :
; - ._ ‘the usg of language. 'I'hese children had difficulty Ani expressing their L
oo o P - RO
" B o ideas ora_lly. Their listening hnd writing skills were poor and they; - .7.-: k4 ( :
! ’. : . : _ . o
; . .;..' dialiked any kind of written work. Few of them had.be‘en read to '4"\,‘. % .
; | : regularly or had books atrhone. '111ese childreu elso Bhowed a stri':ng . . j -
\ } f dislike for readfng. A Lo | " ‘ - ‘ " ' L r ;
| e :' ’ "’ ' 'Bon:i qnd, Tinker have oointed out that the renedial student e % |
. . generally ﬂxcrwa little interest in reading and rends to avoid it. 3 . ;

because the task of reading is a difficult oné and it has no meaning for"




3

K
l"‘
b
L4
‘-':,.
Ry
i
Xr
,g'
4
s
< oF
&
&
é.
. )
%
T
"k
M
N
¥
1,
o1
s
]
¥

" him. His, ettitudes toward books and reading are immature. _~One of the

) Jr’esponsibilities of the remedi'ali teacher, they sug“‘e\t,‘ is to cerry out
: a program that createe in the child a desire to read and helps each one"

In Adams view,

b teachers vho work with ,reluctant readers must move them out.of thein

'I

to find pleasure and eatisfaction in.his. reading.?

i

lethargy and motivate them to want to read.

In overcoming t'he indiffer-

- ICT- AR I
e

EEL e

£ U i 05 R

encee, if not the antagonis\ms of Lthose children, ehe maintains that the o ’ \
@ce of materials used by the teaeher plays a tremendqusly important: i ) o ’

- ;51'.,.10] )
“ » Since the chi'ldren‘ in t:he 1nternship lacked experiencea with* 1

booka at 'home and hed ”enc)ountered difficulties in learningv hew to read

| it seemed that a‘program was neede’d td eprse them to many.f.ine beoks j\
and meaningt'ul reading situatioas. It. seemed essential for each child i {

: to heer children '8 storiea end to participate in a:rariety of language RIS j‘;,:’f
g v activi;ies to improve his ],,anguage facility and his reading skills.l, o '.; : .
A A onmd’rrvrs " 3
r - The objectives of. the-intemahip ’wer‘e. | .‘;';‘ - , !

. 1 'To useJ childr!n's literature for the development ot‘ each child' ':‘;'

' language ability ao that he could' it L ‘» T . '

; (a) listen with yurpose and understanding ‘ 3_. ERE .~_ H .

o (b) improve his ability to express his ideas in oral and written - ;‘ |

] N fom S S , . . . ‘,

. /" . e 91’.;uy :.. Bond and Hiles ‘A Tinker, Reading Difficulties. 'I'heir Y , X

_I_)_i_amia____md_(:_oggggg_n_ (New Jeraey._ Prentice-llall ’1973) v lv77._ iy ) g :

* ‘ :f“";““’-"-'-‘ ‘IQIrene Adams, "Children e Books for the Remedial "Reading‘ _ ,’ N ;
Laboratory,"‘ The Reading Teacher. XXXVIII (December, 1976), 266. .‘_,;:- L '? .
Y X
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A siona, and some recon‘mendations.

() increase his reading skills.
2; To use children 8’ Iiterature: to help each child.
(a) enjoy good books
(b) d‘ev‘e‘lop. a pos_i_tlve attltuqe towards hoeks . B ‘&
(c)" develop enthusiasm foxz .r.ea'd'i'ng' ‘ | |

(ds -‘,bro,aden,' re'aqi‘_inz_ Ain't‘eré.sts_ -

T - .'.-" ‘ -". .‘ ._va : ':‘-, 1~. - R ? 4‘
e ."ORGANIZAZ'ION.QE. TI!E:REP,NORTA",‘ i

. EN -
. ;/ ‘ ey
N ot
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Chapter 1 has introduced the internship, ;ldentified :{ts purpose

.4.- v

S
t .- s l ot ' -' -"’

',‘and objectives, and stated the need for' the project. Chapter 2 presents '

a review of the literature related to children 8 literature and J
,f'r.‘ftlanguage development. the use Qf the ‘language experience 'ap[.:;:eia::h;'to
:.,'reeding.;nd the seleetion of children s book.s and audio-—visual .
‘.mterials. Chapter 3 sets forth the methodology useel :in the organi-— .
: AR —,-‘l%

L zat:l.on and implementation uf the: program in children s litérature.
.Chapter ll prov:i.des an evdluation of t:‘he internship. ' Chapter S 1nc1udes o

‘a brief summary of the internehip, a discussiqn of ‘a number of conclu— .

Y
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| ! contribution of the language experience approach to reading on language

Chapter'2 . ' Y
'.'5‘ ’ )

‘- .REVIEW OF RELATED LITERATURE |

This chapter reviewa the literature related ‘o ‘the use of
children B literaﬁxre in- fostering language development. - Specifically, . ‘ ,.'

it reviewa literature dealing with the effect of reading alou.d on - oA

children 5 listening, speaking, reading, and writing abilities, the
PR ( N R

' -,'\ e

learning, and the selection of children s books for reading aloud.-

Books can have a considerable impact on childrens language

~

growt;h., According to Cullinan, reading literature to young children | J

is of great importance in developing their language skills. She points s

out that a partial explanation for its effect ou language acquisition TR v "

is that 'the language used in booke differs in many ways from the ‘ Dk
:ﬁ language used in conversations"she claims that 1iterary language is I."" B ‘
‘ ‘more complex and highly structured and children who hear it are bound *1
. : to reflect the differences in their speech. , _ -I ‘ S { S )
; 3 Ihe language in storybooks alao differa from the language . o o
? ] children hear on television. Fasickdfound the 1aneuage in children s :
l - "'"Q o books to be nuch richer ‘in ayntactic patterns than the 1anguage used | r S o
0 ' “' l'Ber:nice. E. Cullinan, "Books in the Life of the Young Child,

Literature. and. Young 'Children,: eda.-Bemice E: Cullinan .and" Caroly'n W '»-_‘"" = .’~i_.':
..; Carmichael (Illinoia National Counci]. of Teachers pf English 1977), TV




in children 8 television rogra She claims that television engages

childre’n in a passive W y thh language, while reading stories to them
W. W "~ —— ..
imzolves them in using }ahguage actively. as they look at hooks, repeat
N ? A

5
7

by children from six to ten years of age, earol Chomsky found that

- SR - those who hed been exposed to more reading expe'c;l.ences, either thz‘:ough

reading on their own or through being read to, tended to be at a higher

stage of linguistic development. than those of comparable ages who had :

had fewer reading e:tperiences.3 o

- . e

L . ‘..‘

boohs has on children s language development, Wilcox repoi'ts that in

Tase

I3

1965 Ruddell, "f°110"108 a, review of studies on language development, L

e felt that one of the priucipal implications was the language nodel=

‘, ',»u~

"~. which the youngster encountered, whi‘cb wag’, of great importance« This, A
' i 4

R he felt, emphasized the value of hearing and reading of children s
o N

ot

s -I

literature and participation in atory-:

R development. The program"as administered for an hou,r each day over'a: e

A LT L ‘rol Chomsky, ne tages in Laaguage Development and Reading S
e T T Exposurey ™ Harvard Educ ional Review, XLII (February, 1972), 1-33._,:

L. H. Hilcox,‘ "Choosing.
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In a study of the acquisition of complex linguistic structures o

elling and discussions '_l" o

I.iterature fon'Young Children (unpub— ;

. rhymes, and talk ebout the pictures and story.2i o L / o : " }

’In recognition of the effect that the reading aloud of children s TR
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4 - (kz' ) .- . ‘9 ‘~ )y _"-".
L o - et T S “*_ / Cn E: L T R R
A :.l . pated in the activities ,using children 8 books and story—telling devices.-- IR
! o -«\cored significantly higher on the visual decoding, motor encoding, and ' :

el b - ,l . -

. vocal encoding than did the c‘ontrol group, who did not participate in R
3 - .'the program-s : _‘ - ,-,-,-_';: / R ’."".‘
.. [ o . CERA e . N M - c." _‘ “-t £

C "l'he reading aloud of good liteorature is 2 means. of improving a e

RN P )

B s child's use of language According to Jacobs. literature ,is beautiful TR
S - _.'-.';.-hnguage and by exposing children to books we expose tham to a rich ‘

. t- y

LY : variety of linguage models that. conaciously or unconsciously,
SN . ';'.' , A . ) . :

;'"l‘ 'begin to imitate in their owa speech. He ‘believes that stories and ey

-

E poems that capture the children s imaginations help them to gain a

~ . . 1

. 3reeter appreciation of the beauty a.nd the powar of 1anguage.,6-,,....";_.

"f:: ‘ ' Good literatume provides './a rich sourc f,for nuturing children 's' : ‘
, '{;‘.imaginations. . Cullinan says that "as children learn nev; con.c’e.p‘ts,‘
RV \ :.-:""i-‘:.their language expands. _as they have new’experiences they exl‘)‘rea;them—-;‘_;' X
__-":._'A.L“:-._aelves in new ways. ;7'. Children who hear and respOnd to many fine : ‘ "
REE ‘ :""'.:;’,:,E.atories and books are given ideas that atretch’ the mind Childre;, she oy
: " _'::" i ,_'-n“'-,eays learn through imaginative play as. they play the role of story- R
“ o ; "-"j..:.;.,'.:‘[book characters and recreate" the storiea they have heard. :

.,",' 'rhe impact that good books can have on children 54 language

'i. o
'

7 _.}_j growth is recognized by Stewig. He pointa out that teachers must begint-ﬂ'_' AR

S IR N o PRI LW . 5';*‘_,4 "
] ‘LL:.. S ," " 5Gertrude M Bailey, The Use of 4 Librar)' Resource Program for e .

Ve the Improvement Of Lang\_lgjg Abilitieé (Boston. Boston College, 1969), p..‘137:'- s

Soa Leland Jacobs. "Give Ch.ildren Literature, Readings About
F Children 8- I.it:erem:ure1 ed. Evelyn R. i!obinsou (New York David Mcl(.ay.~ N T I
.'-,_'.1966), Ri [ T I R e

: . . c - Lo o o e e

P R

Cullinan, p. 3. P o
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; .‘ with a rich input o£ oral reading when boys and girls (regardless of

b ‘ ) - nge) come to than. He believes that reading to children helps to

-

L a""'-- L ati.mulate oral language in 2 variety of forms. for exémple. discusaing,;‘ )

e . . {"-'.-
. telling. and acting out stories they haVe heard. e ( e e '

' ~'7'~_i, - I - Larrick considere it very important to tead stories and poema o

/ ' Lo
to children. She contends that children who have hea.rd storiea read S

\'..

aloud are quick to make comparisons; ask questitms, and develop the P -

. L habit of reaching out for new information. . Uaually, she says these:—: )

children move inbo independent reading more quickly because they see...v"'j' -

it as a world worth exl’loring,g

-.-'n

PRV

’-‘5"providing language modelé ﬁarshall Bays, "I would giVe them enough

- pattems but not in the form of exercises.: I would give them patterns i
3 T in speech. in books, in‘ poetry. snd in plays ‘ 10 ,- ": ;
‘ . L Sebesta and Iverson believe that young children can have L . en
“ : ' .valuable experiences with books ifkso'meone reade ‘to “then .end encour. gesm' _ :
them to talkl ebout the pictur;s.__ ;rhey ssy that these experiences can. ’

L T ested in reading on their own* AT P

; ot as a Spti:mboard to, WritiJ (Néw York Hawthorn Books, 1975), p. 86.

; ‘ Charles E‘. Merrill Books Inc.. 1960), p- l..
S - ) L - l

‘XLI (Harch, 1964), 136..._.'»,-._.. L e

f‘ 1".""' uSem Sebeata and William Ivex:son, Literature for Thursday B
c'hild (Chicago ‘Science Research Associates. _1975), P 134

; - 9‘
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develop children s minds, excite their curiosity. and make then inter- : "

8Jl:)h‘.'t Warren Stewig. Read to Write. Using Children s I.:lterature T

Sybil Hsrshall "I-ansuase f°1‘ Everyone,“ Elementary En‘&ii!sﬁ‘.,:”“ ‘

-

" < A In a discussion of the importance of children s literature for T P

Nancy Larrick, A Teacher s Guide to Children s Books (Columhus. D




, ie also emphasized by Strickland.'

. vhat written language

recognize in print words that they have already heard or used.

especially for Spanish—-speaking children in Head Start Classes.

P

'l’he importance of children 8 1iterature in language 1earning

\

She claims that verbal activities
which extend literary offerings provide excellent opportunity for

1anguage development., Children develop skill 1n both the receptive and

expressive oral language proceeses as they listen to stories and respond
to them in & variety of ways.l-z‘ _' '«‘- o o -'_‘ - e

.....
4 «; .

written language. According to Sims, children must gain some sense o.f /

sounde like," 50 that they will know what ie ’

oy

likely to make ﬁenee in their own stmggle with the printed page. .‘

-:. -

Listening to many t-ypes of etoriee will extend the range of lansuage

that children will underatand. They will be able'to understand

-

language bey’ond that heard in their family, on television, and in the:lr"i " Ty J
nei ghborhood....= 'l'he more children understand as listeners the better“ ) - ’

prepared they will be as readers., 'I'hey find it relatively easy to |

Literature haa been found to have a direct effect on’ children s""_j

5
{

B9
il

language development.‘ Wilcox reports that in 1967 HacDonald described

- v

e

. a program £or language development through literature,which was planned',. R ﬁf- L

.

Children B l:lterature waa ueed ’to develop attitudes, skills,' and abil—-“ sl

1» [ . a0 L .

. : . -..».-. LN P
oL ALl e e
: ot ',' PR VI ot

,',i .

Development " ‘Literature and Youni Children, eds.” Bernice E.. Cullinan

lzborothy’ S. Strickland "Promoting Lenguage and Concept

. and: Ca‘rblyn Carmichael (Illinois' National Council of 'l'eachers of
English 1977) p. 39 e 00 ,‘ o '.', e g T e

,, : "'. “..',»,- "..', o
R 13Rudine Sims, "Reading Literature Aloud " Literature and’ Young RIS
Children, eds.” Bemice B}, "Cullinan .and -Carolyn’ H., Carmichael {Illinois*%u.‘
Nat:lonal Council of Teachers of English . 1977), pp. 108-110. ‘
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T L. 1t1ea 1n‘1angi‘1‘age' procesltes, and - to nodify“.the Abehav'ior of ehildren.,

Complete evaluation reco ds and test data were reported on 108 children,

fifty—two in the control grougt and fifty—six in the literature experi—

-

S N

lsnguage growth for ell children, but’ when the groups ‘were compared, )

the ,gains of t:he experimental literature group showsd a decided improve-

Y : - ment over' the gains of the] c0ntr01 group.l. AR o
B T O - N I B & TR PR
N o g . CHILDREN S LITERATURE AND LISTENINGl S LI

oA s .o.j,"

__.‘__\.._‘.1-—
s

o

K

Listening sl(lls are - important for good speech, vocabulary

e N

: cation skills of speaking, ‘{:eading and writing.. How well a child .

~ n

st
B2 : ot

el e L L speaks, reads, end writes depends on’ how well he has learned t:o listen..,. .

. -
\ .‘

e T She says that reading good storie \and poems to children regularly

. helps to prbmote good listening h‘ its. Children listen carefully to

l
give ansvers to riddles, to supply the missing rhyme word of a poem. and

.;, R T
l' -'

to join in the repetit:ion of nursery rhyms.?s,'»_‘.f"‘

'l'o become good lié\ceners, Binder believes that many children
‘ ' *’need help in understanding how to listen and what to listen for. She

. (RN

ll‘L. H wilcox, p. 25

15
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Norms Rogers, Hou Can i Help My Child Get Ready ;o Read"

- mentel group. ~It: was felL -that the Head ,Start program gave impetus to.

ment. In this section par icular attention will be given to the. con—i.'-"""'. S

'_,ﬂtribution of literature to J‘rhe development of goad 1 isr.en ing 81:1115..

’ development,and general 1anLuage development According to Rogers,

; E P listening provides the basia for children s learning of the co:mmmi— i

(HeVsrk Internstioaal Reading Association. 1974), pp. 9-10.

e e a sy STl . e S




-

claims that if children are inVOIVed “in a variety of purpoaeful
listening activities, they become better listeners. Such activities
include story—time, when many listening skills ma.y be’ developed.

Children often listen for - the sequence of events in order to dramatize
. - ‘(,n

the story later. or they 1isten quietly 80 they can. think about, and
interpret the ideas they have heard 18 TR

R Lo L o -“'.
. .

Strickland supports the idea that literature can be used to B

.1 PR

She maintains that vhile it ia undesirable

develop 1is tening skilla ‘.

skills. . She further notes that reading.aloud to childre'

stories encourages children to think intelligently about new expe -“-.

A a8

. 1encea, to make inferencea, and to hypotheaize about outcomea.' By,' DD

thinking, inferring, and questioning, children are learning to compre--'~:"-7“"-

’ . . A . RO _‘ b

hend.

- - . . N

R The importance of literature to the development of good

,.\,.

liatening skills is also emphasized by Allen, vho statea that reading s

aloud to children increases their listening vocabulary., No part'of

Vel V_\_,-

early reading inatruction can he considered more important tha.n this,

S

hecause children must recognize words hy ear before they can recognize' '

oy,

: them by 4 1ght. . He believes that 1t is essential‘ for the teaeher to

read to children each day. She can help them to listen to the vays in.;

D o~ G
s o ' w o . i
e - ," < N .‘v"

e 1f"'l.-n:».lise Binder Scott, Developing Comunication Skilla. A Guide S '-"-‘_',.
for the Clasaroom Teacher (St. Luuis' HcGrau—uill Book COmpany, 1971), R
pp. 70-71...-,_ , Lt - . \

17

Strickland, p 45._..._:, :




o

",_.which the suthors use.. words in stories and poems, and ‘can. "help them

" M 0
'page, to pronounce them. and to get the author 8 meaning. o

) _'?;_'_listening cbmprehension., Arbuthnot says.: R

t,_"s.nd' fantasy helps children develOp the ability to listen. 5

" ®
. ' !
, . A . ..
. h . "
K D . . -~ .
- . . —
- , T
[ . .
B .
<. R . e, P - . . . . R Ad 14 ..
H S S . ) - P, - . . .
g
.

‘ and«,wrds that begin with a: sound like their ns:nes."\l If children are

* 4\- 3
., .‘

Reading aloud to children ia important for developing their

Ve, Lt ",'.

v ". . e P

o The ear must ‘be trained, not msrely to! hear sOund but to S
B ‘-‘-make those appropriate connections within the brain whtch:

:result in dndefstanding. Picture cluea are invaluable firs(

-in hearing poetry ‘and’ atories which are’ not illustrated< in e ot
picture-—story style, 19 -

o .
' PR T s i ot PR no
. , . . . B -

If children have such practice. she believes, their vocabu-'
F I '

' laries will increase and so will their ability to understand and to

, N i

:--:‘react intelligently to the spoken uord.~ = ';' SRR '~ 3 .

o
v
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'o' . . ,.J

[ e I
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. IBRoach Van Allen, 'l‘eacher 8 Rasourc’ Guide, ‘Langu ge Exper- O

) iencea in Readin;_ Level 1° (Ghicago. Encyclopaedia Britannica Educa—
"tional Corp¢, 197-’4), p 13. T ,v.‘_‘ - .

-'_-:"Scott. Foresman and Company, 1952),\ p._ ix.

to’ listen to words they like to say, words they have never heard before,

- pro\tfuﬁ.ﬁ:d‘ interesting listening activities through the use of good" L .

’ books, Allen believes, they will be better prepared to see words on a ,'

:."_aids' to reading in the early years, but parallel with the'use: L
. oE: picturea to aid word meaning, :children .shoiild. have practice FERCT

-children improve their 1istening skilla. Logan et al. claim that if‘ =" -.;:

According to Huck and Kuhn, literature that provides dramn, Pl

‘interesting word sounds, and content that stretches the n:Lnd in realism_:‘" el -

};ay Hill Arbuthnot, 'I‘ime for Fairy Tales Old and New (Chicago"i_ e

¢

Charlotte s Huck an?h,ris Yo Kuhn. Children 5 Literature

Inc.. 1968). p-,574- A

ey vk

in the Elemcntary School.’ (2nd ed., New York. Holt Rinehart and Hinston e
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: AR TS & Ty
R children are in a relaxed atmosphere where stories, drama, and poetty T
f S .f,: : are read to them by the teacher, they w:lll grow not only in liatening ;

R - for enjoyment and ideas but alsa to’ observe the speaker s uae of e i

a, X . ) ‘ﬂ'?: <.'

. N T R B S S BT

, PR voice, articulation, and poise. e Lo ‘
R T oo ‘In recognition of the importance of sharing good books with S '&,- e P

. ’ childr@n, ‘Ehrhardt points out that reading aloud helps children to ,/’;A' ﬂ

listen appreciatively. - She maintains that the "follov-up after the . l_f.:'., N

aelection haa been read 1a an important: teclmique in facilitating

; listening. For example. the children might

Learning to speak is a natural part of growing up and an

important factor in the acqtheition and practice of language skilla. . o

. ‘\ N 1 T ks ‘_
Children often need-—considerable gufdance and encouragement in devel- o

oping the ability -to. communicate their experiences. , }According to ;
Strickland children 8 literature is one of the easiest means of .

developing children s oral languase. .‘ he contenda that literature sl v'-f'.' o

".provides countlesj opportunities for children to uge their imgination . v

and to express their ideas in new waya.. Some stories can be diacussed

‘.0. .
s

and then retold by the children An "their own words.','z "'I'heir ‘ot - RIS

- Lillian H Logan, Virgil G. Logan, and Leona Paterson, Crea- S
tive (:o:mnnnicati.onJ ‘Teaching ‘the: Langg_ge Arts (Toronto HcGraw—Hill Coe T
Ryereon I.imited 1972). Pu 38.,_—.“- o 5 f S :' LR

cel ’ oo ,'

! zzﬂar.ryettz ‘Bi Ehrhardt, "Let 'I'hem Listen,',' 'Ivory, Apea, and
Peacocks. The Litefature :Point of View, ed. .Sam - L. Sebesta (Newark.
Intérnati;hal Reading Association, 1968), p. 60 _. .'_A:;"
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e vords cften include words, phrsses. or’ whole sent,ences from the
originsl. 3 P .p"" S .
e IR Hhitehesd too. suggests that good books help c‘hildren to -

l': express themselves mOre freely. He states that when children have

L.

t‘.heir fsvorite stories or poens read to' then, they join inkon the parts’ - ST

h . o i'; .'* they remenbsr. . The mgic of the words helpa to stimulate children,

'-"_part of. the dsily cl s routine to improve the l,evels of

\ children s oral 1anguage. They say thst experiences with stories a.nd Lol

v S poens inspite children to expresn their own imaginative idess nnd

provide them with s bssis for doing so.v Children s first stories ojten;

use the vocabulary and psttems of ones t:hey hsve heard. _AS-; ‘-'- e

.4"..

ey

, Oral work with litetature tcap contribute nuch r.o children s

oral lhngusge éxpression. , According to Laffey, children s enjOyment o
- ¢ A

i\'

of poetry and stories csn be enhsnced through creative drama, .which
includes all’ forms of isnprovised drana snd can encompass psn[;omime,

.,

dramtic play. puppet shows, and story dramntizatiqnsmes"\‘“? RSO

Among the benet’its ‘of- creative drsms is that. students . 'f-. g
pay close sttention ‘to .all aspects’of a’ “story’ they know j, B R A

- - they will. be acting. As they think: about- the plot-" and R N
TR “-characters,:they begin to think about.inflectfon, volume, LRSI S
el and timng of the 'speech of these characters.@l‘his, ‘of .

! course. affects the students interpretation of sentences - }

. IR P " T PP A w, ; 4

° : ‘ Lo ) o . - B ‘”_w". - N """ N s ,"">£’ -‘ . .. ,4 . I " i. on ) s a T.o- '?
' - 23 N “:,.‘:A“‘_" N "“ " ' S ' ;-»}"
; i , Stricklsnd, pp. ao-u.‘. R !.-:.:_ o i,

zl'hobert H‘hitehead Children 8 Literature’ Stratqies of

e ching {New York:.PrenticeHall, 1968), p. 8L - - .. _ . .,‘-;,. ” i

C e 5miznbeth Thorn and Csrl Brsun, 'l‘eaching"ﬂm “Lan E;!age Arts '
(Toronto. Gage: Bducationsl Publishing Ltd., 1974), p. A20.7 o e
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o ‘She maintains that: children who are ex'posed to books and conversations

may develop poise as speakers, imprové speech patterns, and develop

Slg ability to organize and relate events of the Story in proper sequence. o

L CounciI b“f“‘reachers of English 1977), p. 7!..

17

as they read orally and silently. "Thinking the dialogue™
also develops an awareness of punctuation cluea to oral
. expression’and to meaning
The idea that literature contributes ilmnea‘surahly_to children’s
expressive .language: is'sunported by June Byersv. ' She clatms that while
children listen to stories, they lose themselves in the excitement of
living play characters and’ respond quite naturally to -the daction. 1In

acting out a story with dialogue. children can pantomime familiar o

stories and poems as they are read sloud.‘ Thus. acting and - role-plsying .
27

" l..ﬁ'v help children to’ translate thoughts into ideas words.and actions.

E Oral language can be stimulated through the use of good books.

=

'j":"rAccording to Gans, children who look at pictures, poems. and story—books.

7

. . 'and discuss them with others.‘ are developing skills in oral language. o . . .

1
1

g .\‘.are the children who ask questions and carry on discussions ’ vhereas -

:mchildren from book—poor homes are less alert than other children and PN

' .are not eager: to talk about their experiences.’ She- believes that

"

children who enjoy listening. to good books are sometimes sc:hnulated to

ret.ell a story to others. In retelling the Story to the claSs, they

28

hY

ey 26.James L. Laffey, "Oral Reading. ’Hore Than a. Circular Bird "

..-.The AlIxn ‘and . Bacon-Reading Newsletter, Number 3 (1978) » Lo

I 27.‘lune Byers, "Presenting Poetry,'.' Literature &nd Young Children..

eds. Bernice E. Cullinan and’ Carolyn W. Carm:lchael (Illinois. Nationa.l

-
)

- 28,

Roma Gans.' "They Hust 'ralk Before 'l'hey Read," Grade Teacher, '

SomT .

LVI (De ember, 1966), 101-102. Lo o
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_Books without wards provide a atimulils for children who need

P

experiences in oral expression. Degler believes rthat when childl;en

.
e

tell: the story from a wordless picture boolc, -the teacher may ask ques— *

/ -
tions simply to increase their language- u,u'tput._ ,’l;hes,e ~questions can

encourage children to use figurative language, to expand their‘ vocabu—

laries, and to stimulate persona.l ::esponses.29 4 .

When a ¢hild has especially enjbyed*a book, Hick and Kuhn point

4 rs

' Out, he often wants to s"haré it with others.. Th.is provides the child

z Ve

opportunities to .develop VOea,bulary, ‘to leam to speak 60 that he main—
tains the interest of an audience a.nd to enjoy the sounds of wErds.BD-
o .

r . .' *’ . .

In an ef.fort to find more positive ways to expancl childreu"' -3 "‘\ 2 ’

-«‘-.
. ' l

"x'language, a program for oral language expansion was carried nut byt C

° !

. _.,,:-

Cullinan. Jaggar, and Strickland Theﬁ oral langudge exg:eusion program

n 'was used daily for a full academie year with Negro children from
‘. lcindergarten to grade three. J The experiment vas desj,gned to exﬁa/nd the

' language performan_ce of linguistically-different Negro cl;ildren through

exposure to a 'apecial Iiterature program emphasizing related oral

lauguage activities.‘ The experimental group each day heard a story or

a -

‘-poem read aloud by the claesroom teacher. Immediately following the ) _

reading the childrén acti\rely participated in oraﬁ activities such as

R
o

: discussions. dramat:lzatione, atory-telling'amp ehoral svea’king. Results{-."“‘

1 -

‘of the program indicated that the greatest change iu langu;-lge perform-

Vo

g ance occurred in che experimental group at -the kindergarten Ievel 4nd

@

T Col T ‘ K
. y zgl.ois S. Degler.‘ "Putting Hords ‘into. Wordless Booke," The
. -'Readieiﬂeacher. XKLL January, 1979); 400-401. - .t n T _
Jonuck and Kuhn, pp. 5710 575. . o . “ .v ;" o
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© that children who were initially non-standard speakers did significantly .

P>

i L

Avsrmmeott o, B e

19

incredse their ahility to reproduce standard English structures during

the literature-based oral language-progran:\.:’1 q ' .

LITERATURE AND READING

Children's literature plays an - important: role in the acquinition

of, and readiness for, reading skills, as well as in. :h‘e opportunity’

R

< to exercise those akills. According to 'Bissett, many of the 'skills

“

‘and’ interpretation skills,

associeted vith readiness for reading can be developed or reinforced

‘by uning children s books. . He ,says that reading aloud to children can

,4; '

) @ &Rlp to provide 8 variety of listening e’xperiences which lay the ground

i
o I

\f,Vork for reading, since ‘a word hea{rd oraIly is much more easily recog— R

N

- '_"nizable in print. Many of the visual discrimination skills develop

i,

naturally as children look at and’ interpret the pictures.. Listening

and, responding to stories, he adds, helps to develop many comprehension
32 Lo R

Thorn and Braun express similar beliefs when nhey say that -

-listening to stories develops, a base for learning the reading skills. e

v

Children Iearn ‘to make inferences, to draw conclusidns, to recognize

4 ,

' main ideas, and to note relevant detail as they take part in informal

-discussions following the reading of a book. ':l'hese skills are aISo

- .

. : . : X0
. . > L
i : . . . g - -

[ . .
o Lt " < e

R 1

.v.'

32

Reading Program," Children’and Literatute, ed; Jx H ®Catterson (Newark
/International Reading Association. 1970), p.l73. s .
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Bernice B, Cdllinan. Angeia H. Jaggar,Jand Dorothy Stricklan.d .
DL “Language Expansion £6r Black Childred in the Primary: Grades' A Research- '.
'..Report'," Young Children, xx:x (’January, 1974) 98—101. EEE

Poriald Bissett’.‘“rhe Usefulness of Children Books in’ the =’
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"‘«and the number of hours a week parents read to their children.

.".f‘they are expected to read. As they discover that books can produee

s
h%

- . i 5 <33 . : ’
necessary for reading. . N

" The transition from oral 1anguage to written languagé, |

e
o2 ade

according to Monroe, is usually an easy one fofr children who hear.
academic English spoken at home, who have had ' a number of books of

their .owil, and who have been.-read to by their parents. . As the children

v i

Al I

examine a book look at .the pictures, and recall the story to which . \

~they have: listened they remember sotne of thg ekact words, phrases and

M

sententes. In Monroe 8 opinion,, ote of .the" best predictors of ability

P \

"to read may yrove to be sinply "the number of books in a, child s home
"34

..-.)v, .. ot "b~ . - ~.£=
Huck believee that "children should hear many etories before

: 'enjoyment, they gradually develop a. purpose for 1eaming to read."?? r
Smith.showever, maintains that':'v‘ SRR SO f':v'-' N :'."’ .
: L \ P voer - . '

. " The’ read-a10ud activity must not terminate once children

i begin ‘to. read but’ it must be continued so that the children
may retain their enthusiasm for what . % . [they] may-be* ~
able to read’ “for themselves once ‘the skills of reading are
-mastered. The kinds of material and the challenging vocabu-
lary and ideas .of the picture books are often beyond the:
skills of readers, yveét ..". .. [they need] .the ‘stimulation of
more literary materials while . . [they are] 1earning ta .
‘read’ the simpler - stories ‘of everyday life whic.h are controlled -
_,in vocabulary to meet the needs of the J “ e [beginners] 36 oo

L
S s
et Tl T T

»,;_.,vi:w33‘~ | o
. Thorn and Braun, p. 132. S e

"34

'International Reading Association, 1971), p. 127.' LTy

35

ciatiou in- Literature,"' Reachi% Childkren and Young People Through = :
,Literature, ed. K. W Painter (Newarlc International Reading Association,

v‘ 1971) ’ p. 39 . ) 9 o . . ; X N N e, . i . .
36y, .. Smith, Selected Essays--Dora v. Smith (New yor,k.-i -t
: HacHillan, 1964), p. 11.6. R T B
i . i ,‘ 2 ‘. . - ; . :
L :

\ : Marion Monroe," "The Child and His Language Come to School w0
N Eage Reading and the Communication: Process ed.. Carl Braun (Newark..

Charlotte Huck "Strategies for., Improving Interest and Appre-- o ..;"-H
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" The well—read gtory or rpoem fills the gap between what the childreu can

" ffirst ateps in motivating them to 1earn to read. Sims, in her article
':"j"Reading Literature Aloud 'f‘ aays that listening to stories can be the:-'-'

J‘,‘;u:magnet that attracts children to books‘ .The pleaaure and entertainment

. ‘reading as. a pleasurable experience and as’ a natural part of their ERCIPT ' ;"; ;:_;4'

.'derived from listening to- well—chosen literature may not only 1ead :

' but may also make them anticipate joyfully the time vhen they can read - .-f ._\";‘_"-

! for themselVes.- They begin to- view books "as- a source. of delight, e --ﬁf.«"- N

_world - R Lo vt TS T~ .-.'.: R

-
»
1
@y
e e e S
> ?,Lv’.‘pgﬁ\._{-&'ﬂ!!—__ﬂ
b i amn

In recognition of the value of reading aloud to children,

Srraadvd et

Arbuthnot and Sutherland state ‘that r_eading'alou'd'allows children to

’ o . v

hear and enjoy atories -and poems they cannot yet~ read for themselves.

read and what. they would like to read The story or poem acts as a’ -

timulant to their flogging wills by reminding them of delights that

mait them.3‘7- e Co- T .". -,‘

} . - . e
\ ' ‘. . . - - -

Readin.g aloud to children is usually considered one of the ;

W

- e

‘ "“',r -

R | e . ! [

prereaders to pore over pi(}tures (and text) of their favorite books,

|
1

'.. et

o ]

R . wr T

Reading aloud to children on a regular basis ean aid in reading

. achievement. HcCormick notes that children are-exposed to new' ideas e f\‘ g ~

through good books e that they form new concepts and that they attach
“-:' new worde to these concepta. A knowledge -‘of word meaning is an

o . important factor in reading achievenent.aig«,_., Sl T o ;‘-“'

".ed. 3 Glenview. Scott Foresman, 1972). pp. 650—651. SRR ,__;

Children,". I:.angt_l ge Arts. uv (Hay, 1977), 544. R

v ‘0 . ;.~- _ .«4' [UCR Y

oL, ) R ‘ R

A~r‘

37M. H. Arbuthnot and Z. Sutherlaud, @ildren and Books (l;th

W
] '-‘.A-'-»w;—-f. AR L e S

38

Sim, p. ‘108. e ‘

395andrn HcCormiek, "Choosing Booka to Read to Preschool

Cop
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) Thia causea some difficulty for them when learning to read indepen-

t-dently.-‘fo An acquaintance with the literary language better preparea : ‘ ;.:
:‘-_children‘ to contend with the type of syntax and variety of vocabulary -
’ ."they encounter in the fomal language of instruction, thus enhancing

5 their ability to be able to draw meaning out of the printed page.~
. :receive from their involvement with Ca hildren s literature is that they
\they seem to underatand more adequately how reading can be employed
profitably during leiSure time

e ‘children 8. Iiterature in children 8 acquisition of reading skills.. e

Lyona conducted a study in 1972 to examine the effects of children s

'}‘literature and oral discussion on the reading achievenen,t of f:[rst and
- aecond grade children.‘ She reported that "both re.ading »to children and
. pro,viding them with increased opportunities to use language and interact

: with adults .are. recognized as ;ffective techn'iquea for building the 1

e - 4

a l”‘D. 'H. Pfau, "An Investigation of the Eﬁfects of l'lanned
Recreational Reading Programs in: ‘Flrst: and SecOnd Grades (unpublished " oL
Doctoral dissertation, University of New York 1966). p.; -] O \ derTee

22
- Mccormick_ also maintains that reading to children is correlated’
with a rise in~' reading achievement ‘b”ec'ause it 'acqné.ints t:hem 'with' the

syntactic pattems or, sentence structurea encountered in "book .1an-

’ guage.. Book language with its formalized style can be quite different IS

from the basic syntactic structures used :l.n children, 8 oral llmguage.

)

e

< ~According to Pfau, one of the important pereona]. gains chtldren L

R

.\,_~u l

are better able to form certain attitudes concerning reading.f_" 'i'hey

‘)qi . B

; »

- tend to view the act of reading as a more usable. enjoyable skill Ind

e

e

‘I'here are aeveral studiea which support the ilportance of

lo : ‘ Lo T ey

e,

_'.»-, e v R
T B _-.‘. . .".‘ 0 P -
s st :

Sandra HcCormick. pp.‘ —543—544,
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P ‘. - R . ., . . ‘ . " . R .-‘. ,"‘.A’.
: language competence neceshary for success in reading."42 '

/ ) Porter studied the effects of a program of reading aloud to ‘ " o '. ; f"_ i

; | . middle grade children.: Pupils in the experimentzal group vere read to "

, twice each week by high school juniors who had received special training

in using children 8 literature effectively. At the conclusion of the -

N twenty-week program, she found that the program of /reading aloud 'had S :f:», o

. increased reading dchievement. Greeter differences, however, were
’ noted“in comprehension scores and‘ total reading scores than in vocab—

‘ R . dlary .scores.' - ”-.‘ . T : ' ,

The effect of literature on- children 8 reading ability is also;_f',-.':_‘.-

/t., -‘-c.'-

, ’report'ed by Sirota. She examined the effects of ‘a. program a ."'daily ,.’

amount of voluntary reading done by fifth grade pupils.._ Comparisons,.‘-:l;:

x."'.

L of pretest and posttest data for the experimental and control sroups‘_-"f.,“'- R

e indice.ted iucreases in both reading ability and amount: bf voluntary w , i

- reading for students in the experimental group.éf.-« . : N ’
. ’ I 3 ‘ "_':'- v A comprehensive study on the effects of literature on vocah-.jﬁ A ‘3

ulary and treading a'bility was conducted by Cohen in 1966. E Her atudy_‘j;" L

S | involved twenty second grade classes in seven city schools‘ ’l'he ten: ) “

Wil
Maluwioaton,

experimental group teachers read i story every day of the schoal year R N
ST o . i A h ’ '

R . 3 ",\"
-y . Lt e b e Ty . A . .
. ¢ B . .t - - ': vt e . . . : L. K EEE Lan
- .a‘/b .- S ‘ - . ST K . M ‘, - P K d

) :' P .A R 42?. A. Lyons, "'I'he Effect of Children '8/ Literature and Oral
."*Diacussion on- the Reading Achievement - of . First and . Second’ Gradeé - Children

(unpublished Doctoral dissertation, Ohio State University, 1972), p. 58. e -

F IR
Sk l':'lli:d:i.t:h Jy Porter,' "’l‘he Effect of a Program of Reading Aloud
PR PR o Hiddle Grade Chiidren in theé. Inmer City" (unpublished Doctoral R R
' dissertation, AOhio State University, 1969) R P S .'i; L L

44
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Bernice B Cullinan, "Teaching Literature to Children 1966— -

1972‘" Elementary English XLIX (December, 1972), 1028-1037
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from a groqp of fifty books. ; Teachers in the control group ‘read stories l;:_

v - ‘ . o ll:".
S "‘anly occasionally, if at all. . The investigator found that regular e W .

l'. ! '. 4 . . ) i "

SV reading of children 8 literature increased vocabulaty both in acquiei—

PR S ‘._,‘t:ion of new words and in quality of words.“’, o R SR o

AT x,.“ . . L [ AN

B TPV _erzkeruge'iﬁn WRITING: - - . T . -
. . . ‘:‘ ." . 'n:' “” - : _' i . ; ,", " . :.‘, - .#'I- . N

In communicating with others young childr'en uee oraJ. language

o

almost exclusively. ) As they mature, 'their experiences brOaden and they

o T :‘ .
o, -

,5‘ R

'=”'f‘-of inspiration ee well as of ideas.: Children. i.n expresging their

T . :j.,,/

R / '-_"
.reactions to an autﬁor's ideas, use’ m:if‘ing a:‘s a technique for inte- :

ANRNRE ;.t‘o.f:write 1s emphasized ‘by Hildrethv R ""‘, 7 1; . |
, IR S Writing begins with ideae and inspiration. L:I.ttle produc—“i; L :
NN tivity comes from boys and girls whose backgrpund ia S0 . meager_ﬁ-, T

. . that: they have nothing except ‘the’ latest T Vo seriea from Lo

which to. draw. L If we- wam: children in- the ‘¢ladsrooms ‘to. write'"..' e R
‘well, we must help them by prqvid:.ng a.xdich. verbal backgroﬁ‘hd. _ .'.' o o
Saturate them with adventure, fun,- excitement, and beauty to. o ot e

be found in good stories and poems. Help t'hem to appreciate I ,I‘w'_- ‘

- l'sl)orothy H. Cohen, “The Effect of Literature on Vocebulary
a.nd Reading Achievement," Elementart_nglihh XLV (February, 1968), ' %
209—217., , P o TR o S




I

oo o varies with the qualig‘ty of input. + The; teacher, therefore, ,'p

an‘g gradually reflect in their writing the form; structure ‘
and style they encounter from stories read to them.“

The reading aloud of children 5 books frequently motivates
children to write creatively. Huck claima that children will be moti-

2

vated to write if they have intereeti‘ng. exciting, and sensory exper—

iences whic.h bring a depth ‘of feeling about people, places, and thinga. .

" hasthe responsibility to: provide -tipe for a varlety of: _
) literary experienees and. to promote’ interest in ‘and’ favor- '

./ 4. -7 able attitudes toward: f.ine literature.. .. By listening to’ and
S eading ‘good stories and books. }ghildren will d.evelop a... '

.. store of knowledge ‘and experiences that will guide’ them as

§ ';'.they discover.. written 1anguage as a means to express their

orm ideas».llg ) :.... et e o
Using literature to inspire and develop a child's creative
writing is both appropriate and desirable.~ According to Strickland

N

Dt

varied experiences with bOoks wi}l help develop the child s ability to' :;

e 1'7Gertrude Hildreth "Interrelationships Among' the I.a'nguage
Arts," Elementary School’ Joumal. XLVIII (JUne, 1948) 2" 538.\ ‘ o
e 48 Charlotte S. Huck, "Litereture 8 Role in Language :Develop—
ment," Childhood Education, XLI‘I. (November, 1965), 147*150. T :
B ' 49E1donna L. Evertts, "Dinosaurs Witches. and Anti—Aircraftn"'
Primary Composition," Elementary English, XLIII (February, 1966),
109 14 . . 5 : o &' ‘

RN -L'.'-,:.i:‘\:c-‘—j' .

T w

T S

e T

Children cannot write or tell stories until they know what storiea are. '
: .. It is by 1iatening to and talking about many excellent stories that | | i' :
children can be guided gradually to develop an understanding and R :
o feeling for the elements that compose 8 good Story,";a‘ c %,
' X | ‘of lfterature. ’I'{elmaintains that.' ] y - ) 's,'
. ' T The'q\:ality of. cornposition [whether pral or written] , o »f,

-
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use written language effectiyel} in expressing ideas. Children listening

A B -

_to stories ‘and poems grow 4n their avareness ©of the variety of ways in
. which writtenhlanguage can comunicate. ’

) Authors ¢reate moods, they paint pictures and .arouse

" other sensory impressions with wérds. They use both familiar
and unfamiliar words in special vays d&ha/t}elp develop and o i
deéepen an understanding of J:]:Lemrm—’ o ’ -

The- importance of literature s’ a stimulus for children s,

rcreative ex'pression is also recognized by Hall She*states:
R The input of ideas and of expressive language must ba a L
part of .any chi.ld's program ‘which seéeks. to : develop the power e e

L ta communicate in both spoken and written language. ‘l‘he Soovne e
S Ty ; dnput. of: ddeas through literaturé is- vital if. children are IR 2

~:.going to have a: reservoir of knowledge for their owu crea—
P ""'tivit}'- S e R A oy

In emphaaizing the vital role of books in the developmen; of

‘n‘ o,

R good writing, Montebello maintains that 1iterature develops sensitivity

i

i

’%
.">to language, provides models for good writing in different forms and . B ’J

x

pa " serves 48 ‘a touchstone for er‘eative wtiting.‘ Frequently, she says,

|,, v . ,.‘_ Yoo . " ...“ « . X
'the discussion which a‘risea from the reading of poetry ~and stories
"-.'results in some form of expressive work, either through painting or o

o o e creative, writing. By encouraging an intereat in an author s use of

oy A . . 1anguage, she believes that a teacher can increase the children s .....
L ;~ g awareneas of the power and beauty of words, 80 that they search for, E P ,:. .
o g e T .,:’and begin to. use. words and phrases which express their experienqes.sg'.' 7 S .;
;3- : Ca . . ) . " v ) - SRR e o
syt R ‘3
.. 50 '.‘ ~ ﬂ;.::;;
, Strickland, p. 51. . |
— . T h g
S s, SR

Mary Anne Hall 'Iesching Readirl&as a Language Experience
(Columbus. Charles E. Herrill 1970), pp. 72_73_'

: L e L e 1{-'
szHary 'S; Hontebello, Literature for Children, Children 8 / AR / oo

Literature in the Curriculum (Dubuque Wm. C. Brown, ’1972),\p 107. IR ‘




future writers can have. According to Wilcox, good books can help

children to explore, to.feel, ‘and 'to expand their imaginations. ' They

;t:hink, but, in 'Blake s opinion, .,"t:hey also help improve writing atyle . . f:;‘."' i

L through hearing vocabulary, sentence conatruction, grammat and syntac— N "'--'-

Writing"," Langg_age Arts. 1w: (Mays 977). 5“9-

- 27

Exposure to good children 5 booke 18 ‘one of the best experiences

can extend young people's worlde and help develop their reasoning o ' 5

powers. When the teacfner finishesA re'a’din'g a ~goad stbry,'»cl’i:lldr‘en can

be directed to create .an original sequel, create new incidents in -

13 '

t:l.on described in the story. or write about incidents in their own '

?

w

¢

. B :

e L . e PR} - . R 3
]

|

.l-l-:'lives.s:’.:'.-:i"', ‘ .-' e
L T Reading aloud good children s books ia inseparably linked with
a":‘."learning to write.-. Accoﬂing to Ga)‘?‘, .if teachera fail to read aloud
to their students often, regularly, a-nd for reasonably 1ong periods of
' time, thoae students are going to be severely handicapped :Ln I,leerning : 'A ¢ L
to write. She eontends thatwteachers who read alt)ud from literaturel :
."every day for at lcast twenty minutes will help to develop/the studenr_' -‘ )
'writing, ability. in fiye specific’ ways 'hie vocabulary will increase in .- ‘ :11
' word count"andi'in "coxgrehension, his ability to distinguish between e i 1 ﬁ
‘\su’btle shades of meaning will :l.m%rowIe, his sentence structure will gainh‘ :

in sophisticat;ion and complexity, and he will gain a sense of strncture ) B

, S . A : R

,and organization and a motive for writing. 3 {‘ ce co e T j

e Hany books that are read aloud not only stimulate children to

(.l

RRIE N

53Leah Wilcox, "Literature. The Child‘s Guide to Creative

et SI’Carol Gay, "Reading Aloud ‘and- Learning to Write.,, :I‘-:lementé'gz."",_r. T
o Schoal Journal LXXVII (November, 1976), 91-~ R T RS S
L . i PRI oL T ' . E-~
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. tieal arrangenen'ts I"organ a{i\n and approach used by other wtirers. 51 .

In discussing the advantag\&f reading aloud to children, R '

o - Roach Van Allen points Out that when the teache.r reads aloud\something | ‘. : g 1
| - from 1iterature ‘each day, children usually learn to make persOna \ ‘-' | :

f/' . . .‘\‘ ° ' .
responses in writing. _The stories giVe children "releaee from the here 1",\;\‘

. an'd now and encourage them to use their minds for flights of fancy. } L &
‘ 'me LANGUAGE ménrmce APPROACH‘ o T SR

Since it capitalizes on the child's language competence and

‘,‘ reading.

~n, . T

;experiences interest and motivation will exist. With these factors i:‘?.-‘“

'present Success in reading is ‘likely. 57 : :,‘
. ‘;,:' In Allen e view, each child s need to. express hia ideas becomes o

[ the basis of his motivation to read and write. His motivation is based

. oni the realization that his thoughts and expetiences can be recorded

& - R I AN I

L in writing and read by him end others. This may be simply stated.;

, ':-.""What I can think about 1'. can telk about. What I can say, 'I can write R

AR ' Ssﬂoward E. Bla‘ke,"f'Written Compoeition in English Prima.ry .
"YSchoole," Eleme'ntary Engﬂ_.ish XLVIII (October, 1971), 605-16. R

R A S REPE 56Roach Van Allen, guage Experiences iu Communication R
T (Boston. I-loughton Hifflin Company;- 1976), P 475.;: ‘. '}i S

SRR IR 57Genevieve S, Lopérdo,l"LEA—-Cloee Reading 'Haterial for the
L j: Disabled Readel:," 'l'he Reading Teacher, XXIX (October, 1975) » 42.,-, -
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’:_., . . . -u.“.."._ .,-' va'_*’, L . R -.’ R ‘ 2 L ."". .

"(or eomeone-can‘ "-'vr'ite- fer m'e')" What I ean write, I can read. I can” -

.read what others write for fie to read "58

It has been po:l.nted out by Hall tha“téle language experience oo

) /; : L vapproach to" reading integretes the teaching of reading uith the other - 7"

. language arts ps" chi“ldren listen, speak write, and’ read about their o
= ‘ ‘ ’..'-'."'personal exPeriencee and. ideas. A'child'e speech dete:mines the .. -
St " we patterns ef vthe reading mterials, and his experiences deterb ;' e

o7 g .»\..‘ P PR
L ) ~—
[

\mine the content. N This approachois based on the cbncep.t that reading

.. T ‘\

- expressed in his 1angua.ge and rooted 1n his experience.. She continue

: to recognizing wo,rds.‘

“ - ‘."v.x"'

see the speech represented by printed symbols, and then read the . .".'-_ .

Communication is stresse as children speak

written represen,tation of their speech The association of meening" '

materials of the language experience approach.sg
e . . S [? ! ’ i ! T e
Miller stresses the usefulness of children"'s»‘ unique experiences .

‘. Io\

.|,v . v,r . o "~

for improving their reading skills. . She etaten that: the group exper- chee

L
ience charts end individual stories accurately reflect these exper-

iences and the children s language patterns. They seem to £ind these

' .B‘E

- : i‘saclaryce and’ Roach v.. A11en Languaee Experiences 1n Readi“ﬁ’
RS AN Teacher s Résource Book) “Level -1 {Chicas°~ Encyclopaedia Br:lttan:lca "'-:I:‘ o
RS T SR Educational Corp-. 1966)) P' f~ _°I G - : SRS K




from those they typicslly us.‘.e.?0 .‘.'. L hy L E N
. The language experience approach provides many varied lanauage i .
activities. Allen states that the activities include speakiﬂg in many )

. S . v P .
y B

g . ‘ ) situations, for exa.mple, _responﬂing to stories and poelns that are read
- to the class, telling storiee, sha.ring personal experiences, partiei-—
pating in discussions, answering questions, and talking about things -

R . f‘ observed or heatd. He- points out that these activities are excellent:

for all children 'but they sre essential for children vith .langnage

N

-L.,

3_ that when a student uses his own languase patterns. vocabulary and

personal experiences, it makes hitn feel good about himself. ‘ 'l'he

e

' 0pportunities for utilizing the language experience approach

eome naturally as an outgrowth of children 8: responses to books that

vt N ‘ NEDH ‘.‘-"

- are read to them. Strickland maintains that books stimulate the imagi—-

:_,, nation and proVide Opportunities for discussions, conversations, and -f‘.".-_..

exptession of feelinge. Childrenfs responses to hooks provide inter-

o

esting ccmtent fbt 1ndividual and group experience a»tories uhich also

serve' as .reading mater:lel for the children to share. 3 She believes that

60Hilma El. ‘Hiller, "Beginniﬁg B.eading Instruction," "l‘he':Réaeing‘;‘l‘
clinic (January. 1977), 1.,‘- L O

2

5 cm Schofer, "Hriting &, Read," 'l'he Reading Clinic (April
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in this way chiidren see th‘et eriting ‘is talk written dowm ahd begin
J to develop the concept that‘reading is a process of decoding written ¢
b . ; osymbols into oral language.63 : ’ °,
o ;o )
v o ‘ ' Experience charts are a valnable tool Ine help;lng the child to
! : ' connect oral and' writtén language. Batinich claims that through their
. o .. use the child :i.s able to express his ideas coherently, put them in ’
:.' sentence form, and organize them into proper sequence for a story. The
- ; chart has: meaning for ‘him bec%use he helped to create it. Many ‘of the e
, -ls;, - o experience chart: stories can be completedﬁas a result of the child s
' ,' : : | ' " responaes to- 1i§tening to good l’ite:ature read aloud.. 4 ; o )
: 3 e /. . j'. ) thére a;e severaf)adv‘antages of .:sing‘ experience stories =as :
:.' : Imaterial for reading inst"ruction. .HaI,l maintains that experienee 1: S
,g.f ‘ " etories permit ‘the introduction o,f& read‘ingiakills !ln a"meaningful way--- N I
. 3 :{ ‘ they promote Bucces.e and t'amral:le attitudes towa:;ds 'ro'efed'ir\;g, ‘contein. ', '
gd T e v o« 5 : D - . 5 - - Lo
g’ .,"_~:'_ ° ) ‘o mgterial that 48 easily comptehended i'nvolve t:he }eamer personally,
g' o ) and demonetrate the relationéhip be.tween the spokemand wvritten’ .
“ ) l%nguage.65 .‘ “ ) ' * h . _ 'o .q )
SN RIS " v a S )
6’ . * v According to Austin, four goals are achieved with the use of
‘,'_"‘"' : « - ,, the experience story. the creat:lon ‘ofv interest 1n reed{ng in children
: & who discover that they can:read ;hatuthey have written and latet what .
. . : ‘ -

‘w—-—:.;».i _._ ..‘

n-_ \|

development of en underetending on the part of chﬂdren that reading

“ (

w ~6 Hary Ellen Betinich,_ "Language—Experience Activities," The
,Read{nL'reacher, xxnI (Hamh, ‘1970). ‘540 ‘ L

AT

- " others ha.ve written, the integration of the commm:[cation procéss, the -

vt

S i
. 1

~

4
Y

s
i

T
SEHLMN T

(£ 'ir:‘

S

e
Ry

*RRTEIRE,

N

aay

it G i

. Y TRATINS L N N P
S A A UL TR TR

i
o)




e

v i

8 T, T o

oo Hyrmied s aanend e Y g T e e

[y

. 66 .
.expression. A ;

. resulted in eignificantly higher scores on word read:ing, paragraph U

of worde used in writing.

approaches to communication -on- the language development of children ;,'.-

. diuating and Integrati!ls Lansuage Art_s Inatru\;tiou in Pirer. Grade," A
e 'Ihe Reading Teaeber, XX (June, 1966)‘ 31-37. i 1 , ,/ T

PLANN
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\ ‘

is important -form of “communication, and the fostering of creative t

Siaveral studies have supported the use of the - language exper- L
ience approach -as an effective means for’ developing children 8 language

abilities. Briefly, the purpoee of Stauffer's st:fu{dy in 1966 was to
. N\ . . )
compare a traditional basal reader approach to beginning read:lng w:lth

a language experience approach, He studied 433 students in twenty

first-grade clagGes in'Delaware. ’l'he language experience approach

PR

meaning, writing mechanics, rate of oral reading, spelling, and number R
4 . ¢ . K R o
67 i ‘- L -‘. ST '; S L L e

. | In another First Grade Studies project in Pittsburgh Vilseck

. et al. ‘ in 1966 examined the effects and outcomes bf two instmctional LR s

AL ey
,, Wt S [ X p
.

i

from three socio-economic 1evels——the :coordinated basal language arts R

; ) o . -
approach and the integrated experience approach. They report that the ) g
experienceﬁ group scored significantly higher on. vord neaning, paragragh i o ;

v
meaning, vocabulary and word etudy, attitude, and ereative vriting.68, S
\

A In a recent public.ation Hall reports that in . 1966 Gilea compared

~ 0

the oral language development of four firat—grade classes, two instrueted
. I . N Sy N . 1’ B - ) N r ,'“‘ _)"’ ! . ,
LI ‘: ‘, . o . - . \ .,,-' :" . - ,“:E; .,: - . .IA ; '4' - A. -‘
te . N " : i - ? oo :v ’ '.. P < '“—: R " ‘- ‘1‘,:‘
. 66Mary C Austin, "Teaehing Reading," Teaehigg Low—A.chieving ;'
Children :Reading, Sgelling, and Handwriting,_ ed. A. Most Harkoff { R
(Illinoia.nCthles C. Thomaa, 1976), p. 98. ,'" e 'i, ; g v . SEERR
. 671!'113 ell }G. Stauffer, "The Effectivenesp of. Language “Arts and, e h
Baeic Redding Approaches ta First" Grade Reading Instrnction," The s P =
Readi.ng Teacher, JIX (June, 1966), 18-24._.:_ ,l .‘ f vl oo - R o

:"’: - nglaine Vilseck. Lorraine rbrgan, and Dona‘ld,.CIeland, : Coor- R z
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with language experience techniqnea and two with basal readers. He:
concluded that "the language'experience group made greater gadns in
oral langnage than did pupils instructed with basals and that the
‘ language experience advant‘ag'e .was gr’eate'r.for boys than for girla in._
! déveloping oral \;ocabulary."69 ‘
’ A< -In the sane pnblicatidn she also reports that in i275 Wclls
conducted a study with twenty fourthcgrade remedial students ‘to deter—
‘mine the feasibility of nsing.wordless.picture bcoks~and_non—narrated
films.aa stimuli to‘prénide lanéuage enberience.materials to'facilitate .
‘ reading achievement. "Oral and written language samples were analyzed e

N wby T—units with a one—group, pretest—posttest design He repérted

. -

. 5 Lo _that growth in reading vocabular}',,_comprehensmn’ and tocal reading
CN SR VR R 'l &

"_-scotes was significant above t‘ne .05 level. _ Growth rin oral language

.\- . ) . ‘\..

N BN
- e - [N
5 . e T

L facility, including total number of words, T—units, and/vords per

T—unit, was above the .05 level."7

s T

It was concluded that for remedial
W . ' 7‘ students a language experience approach can enhance reading, oral

' .,.‘ language, and written rlanguage abilities. .

SELECTIDN OF CHILDREN’S BOOKS AND
AUDIO—VISUAL MATERIALS '
¢

bl e a y L s

-

In choosing books for reading to children, teachers must: have o

an: understanding of the principles of good book selection._ Arbuthnot

e B
TRE i

: et al. maintain that this kuowledge allows teachers to determine '

P - .”'__-,‘, Lot ] I

. o Bguary Anne Hall, -The Langua&e Experience Approach for Teaching
tooT Reading. A Research Perspective (Newark. Interdational Reading Asso- )

¥ ‘, — c:lation, 1978), p. 9. . ': .—_. T N s
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whether the books they have selected are good literature, whether they
make a significant contribution to the . children s wisdom, or merriment,
or appreclation of 'beauty, and whether they have child a,-ppeal.71

According to Thorn and Braun, selecting books for reading to

: o .
children should reflect a concern for the varied interests of young
children. ‘They,say that consideration should be Y'given to animal . .

N : . stories, folktales, stories about young people like themselves, -and

their everyday experiences, all of which remsin favor;ltes among

.
. xs.
£x
;
A

v

It is. Sims opinion that young children can benefit from expo- L

ot ;o sure to a: wide variety of children s books.. She stresses that teachers_‘,~ "}"“ )

g e’
N b

l R .. should arrange to read £rom a8 many different genres as possible, for R
3 v example, fantasy, folktales, poetry, realist.ic stories, humorous R A R

ARG R T

stories and non—fiction.- These choices can assure contact with many R N

P . ‘. _ i ' different writing styles and literary foms and will also guard against. ..
oo . = .

S1

saturation with just one. kind of stc.\ry.7._3

-

Jacobs also agrees that a variety of types of literature should' ;

E o R be chosen for reading aloud. ‘He 508865‘55 that a “en’b31°“°3d °°11ec'

ce ] ‘ . ‘ tion for primary children might include Hother Goose and ABC books, ‘ "% .

'gf E ‘;." Lo humorous, realiatic,and fanciful stories, books of information, poetry. ‘.., N

IR AT P 74-’ — C e e T e T '
e T and many bezutiful picture books. O P

e T 71}my ﬂ. Arbuthnot, M. Clark, R,\Hadlow, and H. Long, Children s

. ,"' . hooks Too “Good :to- Miss (Rev. ed.; Cleveland: The Press -of Case Hestern
N Reserve Universify, 1971); ppi xi-xiit S e ST ,/

e A E ! 72Thorn and Braun, p..131. r oo j L

: .
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L e T e 7l'Leland Jacobs Using Literature With Young Children (New
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Good book selection depends not, only on the teacher’ s knowledge

/

of the /diﬁere,n‘t literary forms

As Hhitehea_d suggesta, the teacher, ;
-in choosing materials ‘to read to children, erhould ask herself four X

s I3

questione. Are the books suited’'in theme and action far the young -

? 3 :
. .- o child's level of maturity? Does the book give enjoy'nent to_the lis—

ittt
A Ry alt s

. tener? Does it promote appreciation? Can the book be completed in . -
: I ~one reading?75 E A ‘ 5
o h S o In their discussion of the evaluation of children & books, -

- Huck and Kuhn maintain that teachers must be concerned with the literary

If the teacher s goals are to develop

STty 3z d
Rl Bt U

o P A P e .
ST e .

\

i quality of the selection.

P E.

o interest in booke and to contribute to the 1anguage develo::ment of " .
L - young children, ._she should use only the beet boo'ks availahle.* These '_
‘ .‘ authors snggest that in selecting good ‘booke it is important to £ollow ; 3
4 crite‘rie which include variety of content, content appropriate to age L \i\/]
~ L c 7 f

. . and grade level of children, well deVeloped characters and plots, " }

" characters that seen real, illustrations that are of gt:od qual‘ity and ;

¥

applicability to story, a variety of 1anguage pattems, and diverse - A ‘ }
< vocabulary.7~61 ' ‘ . " Co ' e I, r . j'!': \v,' ~
- 'reachers must keep in mind when choosing books that young .‘ ,:~_: ; S

2 children prefer literature that has one main plot. I.eland Jacobs

helieves that they want to he able to anticipate the outcome of the S

' story.' ’l'hey also 1ike literature that sets a mood, and they like :
3 ay *o e .
L . "direct" conversatioﬁ He goes on to say t'hat they usually enjoy : R
L S AT 75whitehead, b 93. ,,
p L ’ T 7GChar10tte 'S, Huck and Dona Young K.uhn, Children s/Literature o . ;!
in the Elementary School (Srcr ed. 3 New York. Holt, Rinehart and Winston, S
1966), pp. " 9-42. P L . A T
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colorful "tongue-tickling words and prefer simple, natural climaxes ‘in

. stpry - “

good strategy is to expose children to many illustrations done in a’_.'.

variety of styles snd media and allow their tastes to develop. ,- Good

. ;—' o 'Audio-visual materials oan be used fot extending and enriching L

that the teacher include audio-visusl mater‘ials that appeal to the age

. and interest of children, stories thst retain the spirit of the original-';."

Children .and’ tha: Language Arts, ads. Virgil Herrick and Leland Jacobs .

36

> c. B .
. . .

L

their stories as well -as good illustrations that also help te11 the

Important consideration must be given to the quality of the .

s

illustrations vhen selecting ‘hooks..‘ Sims claims that in a picture

book the illustrations ‘axe as important as the text., Th.ey_ .should:-

illustrate the story but also add something of their ‘own. Children - .

seem to enz!ay looking at the detaila in pictures. She says that one-: Ry

't

AL

),

found in supermarket books.7'8- ‘

,_\

literature program._ In selecting these materials Arbuthnot suggests

o

stoxy, narration and musical accompaniment that remain faithful to the

feeling of the original story, narration presented with clear diction, _' o

1) 5 S AN S
AR SetaCaied
R

and film "and filmstrips that present good art.—’.g.,', .

Glazer believes that sudio—visual material complements, rather - g
|.' » T '.vl,(-:,' i
“t

77 eland Jacobs, "Children s:Experiencesr in Literature," in: ’ ‘

(New Jersey Prentice-ﬂall 1955), p. 194. P WL

v 78sixma,

79Hary Wi’ Arbuthnot, Childfen ind Books' (3rd ed., Chicng' :
Scott. Poresman and Company, 1964), pp. 630-634. ; ‘,‘-. ST )
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- in mind the developmental characteristics of young children. This' ST "

' means matching the length and complexity of the film or record with i
the attention span and maturity‘ of the pupils " p B ‘-‘VI._ SR ?.-:“‘ ’-z, e I

o exercises in selecting good books and audio-visual materials,‘

1ike1y it 1g° that these will contribute to children 8 ianguage develop- .

) LT A 2 o
. ment. - ;
. g ¥ ‘ 200
e Lo Lo . e R , L. AR . \ N . ool N
o .. R LT R LA R o I T R A
N . e s - B . a . (. - R R M ’ "

cY e

. reading of children s books has on children '8 hnguage development.A

ghildreg, eds, ‘Bernice. E. Cullinan’ and Carolyn W. Carmichael- ( llinois. {.f .-"';‘:.":i . -

o -~ 37 T I

.
1

than substitutes for, the books on wHich it is based. She' states that

Y ON

o
oo ¥

o
ERRE S T R AN

‘ the teacher when selecting the materials should apply many of the
principles gshe uses to select ‘good books for much of the quality of o .
.the book—re]:ated audio-visual material depends upon the quality of -the |
originel. She does. however, point out that audience considerations J

are. crucial to the choine of these materials:."'rhe teacher must keep E T .

It is apparent, therefore, that the more care the teacher L. . _‘

-.4." .

\ o e o « . .

'the more '

The reviev of literature shows the great effect that the o

The literature presented indicates that listening to children s liter-"' v

ature and panticipating in a variety of language activitiea develop

the skills of listening, speaking, reading, and writing.. The literature ‘:' 4 :‘;,s'
also affirms the effectiveness of the language experience approach :ln : {
fostering children s language abilities. Language is stressed as f 7’
childten speak vt‘ite, and| read about their personal experienceq.. i’he

P -j, . ,4. “' e e RS
0 N A . .
oL . .

R 8c’.‘.'r.san Glaﬂer, "Audio—ViSual Haterials ," Literature and Young

ational COuncil bf Teschers of English 197]), p. 132. S

: s 1
i
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“Chapter 3. S S . e
B ' - L wome LU !
_ METHODOLOGY g
' . oif
. . 4
4 ¢ : .‘.lf'
This chapter is concerned with the procedurea followed in the Kt
S identification of the subjacts, and the selection of instructional i
4
materials. Included also is a description of the methods uBed to share
- / i
booke witb the children, and the types cf activities in which the :
children participated to devalop their language and reading sk.ille. % ‘

-t

children ranging in age from seVen to ten years. Four of these atudents e

g were in second grade and three in third grade.. The students were

3
v;‘- )
were experiehcing tnuch difflculty in reading and in oral and written s «‘/

: E K
. expression.: T‘heir performance in other school eubject:s was also low.._ : 3
At the beginning of the internship, the intern used several LA e f; »'

.'I .

AR t

:‘_ L. . ) “.>“ 4‘»,,; .J" ,
. \‘ : ’
IDENTIFIOATION OF SUBJECTS

. [N
Ao h

The internship was carried out in an elementary school in St.

: e

.John s from January, 1978 to June, »1978 - 'l‘he subjectg were seven

I

A

. recommended for remedial help by their classroom teachers because they . ' L

inetruments and recorda tb gain infomation about the students. “-‘S.)\hlé: VL 2 ~' i

administered the Gates—MacGinitie Reading Test t:o measure each child'

reading vocabulary and comprehension. Primary B Form:l uas given to

the*'grade two students and Primary C, Fom l to the grade three

students.‘ Test results indicated that the students (w:l.th the ex&eption




o

. .‘.S_incé‘ these children were reluctant readers and had had very .

< -

, few experiences with books, the intern administered the Primary Pupil

Reading Attitude Inventoryl to identify the present reading attitudes

of the children.. The results coincided with the classroom teachers’ .
observetione , indicating that these children did not like to re_dd and
avoided choosing reading asa an enjoyable activity |

' Releted to attitude is interest. Smith and Johnson point out (/_/
that if a child As. given the opportunity to read about the thinge he " '

'.1,15 interested ;m,f it 13 likel_y that he’ will read more, a.nd will develop' ol

L "increasingly positive attitudes towards reading.»2 'i‘o help determine '

RTPr RS Y N TP WY S

the individual interests of the children, the intern administered
R AR Miller s Interest Inventory to each child‘. Some students reported B ST
v PR o 'le,_' /. -'

|
- that they had pets at home and liked to hear animal stories. ‘Most of LT .3

' them enjoyed vatching television in their Bpare time.. A t‘ew students s N b

co liked comica, but no one reported having any hobhies, ever visiting_‘a R - o

~ o )

: library, or having been outside the immediate neighborhood. _An awareness

, - of the students interests and outside activities helped the intern in:

YL L : B - . . !
, locating the books and magazines each would enjoy. oo T
{ ‘ ' 'I‘he cumulat:l.ve records showed that all children were within T W :

E the average range of intelligence and that three children had repeated -

e " ‘ L
; g o . & 'grade. The school records also showed that these children did not ;
R T lEunice XN Askov, Primary Pupil Reading Attitude Inventory ERTIEI ’i
Uil o e (Dubuque Kendallmunt, 1?74).;\’ ‘i:f , D e e e e éﬁ .
i :a L EERERE ' T .. e em ) L v S o - " :f: |
S e ,' SR Richard 3. Smith and Dale D. Johnson, TeachinLghildren to L -,E

L Read (Hadison. Addison-wesley Publinhing Company, 1976), P 203. CLE e ?
\ SN 3w11ma H. Miller, Rédding- Dlagnosis Kit ow York:. The! Centre TR
; for Applied Research in Education 1974), pp. 238-239. o ) p CERTRE Rt
N i -~ . . f :




et

" ;‘.‘,’. '
) K

Gy s A s

2o wm e g oed st

e ) Ay

<

O . e 7
- - - H

‘,arts and crafts, and writing materials. ,

o -format.

" have any physical defects which might hinder their'school progress.

The intern observed thé chiltlreh on several occasions’ during.'

their regular classtoom sessions., She viewed the childreh as they
participated in the .reading activ.ities,las they'r‘ee'ctetl to others in‘
work and’ piay si.tl\jati-ons,-. and as-‘they met problems. During these
sessions, she made notes on the children's reading,‘writing, H.stening

v

and speaking skiﬂs, on their habits of reading, and on their choice

’of library books.: Anecdotal records kept by the children s teachers

'
. \

Al

provided additional information on their reading habits and interests. B _,-"2, B

N

'.-"i!*'smvc‘rixomﬂ.HA.T‘.ERI_A.LS' :‘ R

large number of carefully selected children s books, and audio—visual

D)

The types of books included animal stories, picture books, folk .

i and fairy tales, adventure,,_myatery, poetry, and information. The

intern chose those books according to the criteria vhich Huek and Kuhn

.‘ \

B : ‘ \ :
auggest for evaIUating children R books." The criteria included

x

quality of content, excellence of 111ustrations, and attractiveness of o

. "Ix." ..’ f .,,L' PREY - ‘s
doae N

S .

The results of the Interest Invento;g were used by the intern

as a guide in aelecting the right books for the right children. N Special
care was taken to inElude books that had appropriate content .end high
.

c e
Lo interest appeal for these studeryss Such books included stories about

4Charlotte S. Huck and Doris Young Kuhn, Children s Literature

" in the: Elementary: School (Srd ed., New York Holt, Rinehart and Hinston,

l97¥).ppp. 39-42. .' R T S

SLCENEN SIS TE & NG




' e\reryday experiences.

b . & ."4>

- at. the University._ To make sure that there was always a varied supply

. \

' books selected for pupil reading had readabi]dty levels ranging from .} C \

co provide enjoyment and to promote language develtﬁpment, it was possible

’ some were purc‘hased specifically for use in this project, but most werew-’"' )

' borrowed from the Public Libraries and the Curriculum Materials Centre e

' available, each week the intern returned about thirty books t.o the L ” “’

based on children 8 booka—-—were secured from the University and Public s C R

42 .
pets. wild animals, cowboys, and childrei like themselves with similar

1 . - . - o

The knowledge of the children s reading abilities acquired from
’

the results of the reading teste enabled the intern to include in the

collection books on the appropriate grade level of the students. The

on A I

grade one to grade three.

- AR . 'M\_’
«

Since the intern was concerned with reading to the children to

Y

the proj ect. .

'A complete' list of all the books uaed is 'included in

Appendix A. Some of the books were already available at the school

N /..rl.,‘.,

‘l

1 . v_~=\.-

Public ‘Libraries and the Curriculum Centre and selected new ones to ‘“75. Ny ~

replace those she had returned She kept a hundred books in the class—";‘ Ly
room at, all times during the internahip.-'-. ,V P ‘ :

lllll

el

T O A RS

1% lag’
R

w o SO |

Libraries for use in the program., A list of these naterials is found

s . l": S

in Appendix B. Arts and Craf ts materials (c’rayonsf markers‘, painté
¢ ! . N
modeling clay, tisaue paper, play dough, and pape '.,bags) and writing

A
l . ~

SO H .



. PROCEDURE'

R . . ‘ . . 4 ‘ . .‘

T The. intern met with the children four times per week for thirty

- minute Sessiona. The Sessions included the intern 8 reading atdries'
aloud and pupil_ participation in a. variety of stimulating and chal— '
lenging language activitiea. The reading aloud usually,occurred at ;

- the beginning of ‘each session, leaving the children anple time tb

Y

participate in an ac.tivity, to aelect a book to read and to record

booka read. The read—aloud activity generally took ten to fifteen'_,gﬂ

e

minutes,”varying with the 1ength of,the atory or pben preaented.;

. Ham, and Hnlter Myers The Dragon Takes a Wife.’ The children 1ater

read theae booka independently.: Others were in;roduced for specific ffl""‘

purposes. Tb help promoce the'development ofithe children s oral

""f;- language, the intern presented wondless picture books such as Hercer

Hayer ] Ftog Goes to Dinner, Pat Hutchings Rosie 8. Halk Tomia de

.

Paola s Pancakes for Breakfaat.'and John Goodall's Creepy Castle. _? As

e

Its &H"f e T
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listened they repeated with the’ intern familiar refrains.:j T

. o . Books were read to the children to provide motivation for a ‘, <. :;
s CoUE
variety of language activitiee, the purpose of which Hes to. impl:ove et

‘their language skills. Following some of the story presentations, the
- ) P R .o . ! i

intern conducted activities that Were natural follow-ups to the- stories '.A,"f

L read.' After lietening to William Steig s Amos end Boris. the ehildren A

:;'5 . created a, diary that Amos could have kept for the seven days he was at

e T R T "."‘

sea. Following the readink of Leo Politi 8. ’l'hree Stalks of Corn, the

f

children were motivated to des:ribe an ear of corn, using g sensory

, nppro h. They veighed one,\ o

After the intern rea "Valerie, Worth's Hore Small

ahout their findings."

A I

L. R .-
_. A o
<

) A smhple of the intern s daily lesaon plans used in the program

" is given in Appendix D.

'L'he ectivitiee took the form of listening. writing, reading,

. -,_..

disduasions, dramatization, puppetry, story-telling. ‘Land ertB and

",\

crafts. ' The type and number of activities varied- each session‘ A
o AL . \‘ 2 s

depending on the children s need

l

.

xthe length of the story ,read..’:'

with the planning of the activities..

¥ o Sanpl




- - *\ i {4
- ‘\" T , talk and write about their own personal experiences. At the beginning

of the.in.ternship many group experience stories grew out of the
children's'reeponses to books read to them. Folelohing the reading of
a Snﬂ Day, by Ezra Jack Keats, the ghildren enjoyed talkiné about
their experiences in the snow. During the discussion; while the

) " interest wbes still high, the intern suggested that the children write

~
%

thing’s that should be in thé stqQry. Ae‘sentencea' vere offered, she

4

recorded them on chart paper, using the children 8 words and sentence
d

structure. 'She reed the etory aloud immediately after vriting it ,and

then asked the group to read it in unieon.*. Individual volunteers were

"_-,' . oy - ' .

the intern supplying the worde which they did not remember., Copies of

ol U e

3
i A a S children to read. AB soon as the children became accustotued to this

- : ‘, procedure, they begen to dictate or, with the intern s help, write ‘
{ ,l '*l :n o their own- stories in individual 'booklets. 'l'he :[ntern provided help
S with opelling when requested. ' o -
:'f:‘ ‘ NI . o The group and individual experience ctories served -many pur-
e ! T : posee. For these children, whose language background uas limited the‘,-- :

N 'o_ i group storiee oerved as an aid to develop the[,lr oral language skillo..'

S 5 They also provided for ‘independent ;eading practice and the teaching

4

‘ : * ". of~uord—identification nnd conpreheneion skills. ,'l'hroughout the pro— .

Pl

fead their otm Bfories, Jthey experienced a’ pense of personal satisfac- 'i Do -

L

' tion.' Since t'hese stoties ueed the children 8 own ideas, wotds, and

,‘ B

t-p'._ ‘.

s '“r.'_‘j phrnoing, they found them nore interesting than their besal readers.."-- A

y ’ . a group story about theee experiences. She encouraged them to suggest :

}

“ SRR ‘next encouraged to read different sentences or the whole story, with :.' o
i
{

T PO all group stor.iea were kept and provided interesting material for the .,"_" '

gran. skills were taught as: the children needed them As the children e -

V.

By

it

i

[
- . -
S v dn e
Bk RS B

T

RIS et iy

TRID A= T N ‘:%,n:_n‘.—‘ ey

ALt




L Loty

46

Building Vocabulary

Because the children lacked sufficient vocabulary for successful

school work, many books and activities were chosen to expand their -

. listening, speaking, reading, and writing vocablilaries. David McCoxd's

poetxy in One at a Time 'presented an example of language play. The

children were fascinated with the sounds of:the language as the interm
.

read the poem "Bumblebee.”" The children took delight in. reeponding to

the ‘rhythms and rhymes, repeating them over and over,

N Various books which focuaed on such language forms as:; imagery,-

homophones, comparisons, alliteration, exaggeration, unusual words,

’and tongue-twisters hel ed the children to develop an interest in T

"-'--.ﬂwprds.-‘, Such books \as Ered Gwynn g A Chocolate Hoose for Dinner, end

ot :motivated the chiidren to think about and: discuss other comparisons

these books, the children were invqlved in a variety nf activities that

o required them to 1iaten, identify, and list a,variety of sounds._ '1'0 |

The Kitg Who Rained, Cynthia l}asil’s Neilheads and Potato Eyes, Bernice

r( oo

LHunt o Your Ant 1'5 a Which Clyde Watson 8" Quips and Quirks, and June -

'-‘Behten B What Is a Seal" were used .for language play. The reading of

v -

Robert Krauss Myjon the Mouse, which contained many comparisons, _ o

T

.such as Is he sly" Like a Fox.. .1Is he’ hungry't "Like a- bear. Is he

' -'wild‘? Like a horse. -“The. intern 1isted these comparisons on chart o

l r
paper and the children late’r read them and wrote them in their books._,-

-

.n}fargaret Wise Brown s Noisy Book Series provided opportunities

for children to, focus their attention on sounds. After listening to 5:

o

L L .help build awareness of the qualities and intensities of different

.r

sounda, the children colle*d pictures of objects that produced sounds .

1

of differiﬁg qualities.. Some examples of the picturea collected were o

ST o s, i Nt n fays D et

ok it e B T :"ﬁﬁ g
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a clo'ck ticking, a bell ringing, a drummer drumming, and a dog barking.
- These were categorized as soft sounds and loud sounds and were put on

a bulletin board for display. To help reinforce a vocabulary of

"sound words" and to ald children in their listening skills, the intern

s i pan Sl i

- read "Weather Is Full of the Nicest Sounds" frou Alleen Fisher's I Like |

Weather. - To assist children in discovering colorful, vivid language
=

IR Yo 5

. end how stories ahd poetry can paint pictures with words, the intern ' J»f
p ’ read such books as Alvin Tresselt B White Snow, Bright -Snow, and Ezra ‘. T
Jack K.eat a _t_l__gh_, which provided many fine language images. rollowing 1
~ the reading of these books, the intern asked the children to’ find and : , ; :
. make a list of descriptive words and ph-rases in other hocska.;_‘~ 'l'he =
‘E ', ‘ “ children elso wrote these words end phrases in their individuallword i
: T : Books. They later usad them es, a resource when they wrote their ‘ :l.;i‘ Z i
a L —' ; o sentences\and stories. . , ‘ ‘ ‘ ‘ J}
, ) S <>‘ B '.‘t. - R . .‘.(‘ :.- LT '
f : \Discussion _ 4 . " ‘ . -". o B . 1
:g i éince the. children had not developed verbal fluency, 'a number : 3 :
i - of books were reed. to'stimulate discussion. 'l’he intern guided the ‘\"". o /, N X
. _J discussion by. making appropriate tommeﬂha a.nd asking specific literal ' . L J
o and ‘inferential comptehenqion questions about the stoty Early :[n the. ’ j
., . program the children had difficulty reeponding to the questions 4 They ‘ ‘. - T %
KRR answered with oner or few—word replies. As the program p‘rogressed they e ’ ‘ ‘
- ; | ‘ became mre interested and responded spontaneously to q\lestions‘asked. E
z T :; - Following the reeding of William Steig s The Amaz iBone, the intern R
‘ ?g : B naked such queotiohs as "Why did the characters look funny‘!“ "Hhom d;l.d ¢ 1
: ' - you enjoy moat?" end "Why?” The children s a.nswers revealed‘ logical : -'j i
T ‘:"5 t:hinkiug.~ Subjects A and B for example, said the pigs looked funny ' "
.




. because they were working in a bakery shop. Subject C replied that he
. . ]

'enjoyable. - Perhaps most important was that: the discussions aided the

' children in expanding their oral fluency. _: :

. 'l'he intern used books that were exciting and stimulati'hg to tbe :

. children. After listening to Eugene Ziotf's Harry the Dirty Dog and

' ug,

enjoyed the bone mostly because it had sense enough to help and 1t did
, ) ﬂ :

‘not vant to see the pig eaten up. Subjects F and G said that they

enjoyed the bok because he was 'el_y and tricky like most foxes.

~

Occasiohnllf the intern brought a new book to the class to let
Ehe'children read or lieten to it and decide whether they thought the

st:or}' was rea.l ot make-believe. Making these decisions gave t.hem

Y

experiences with critica]. thinking. he discussiona helped them to

share t:heir reactions to the st:ory and to realize that reading can be

DR

Compari J Storiee S

Some stories made possibie good discu.ssion as the students

PR »
) R Y

. U _ /
compared and contrasted sett:ings beginnings. endings, and characters. cl

¥

J.

. Don Freeman s Dandelion, for example, the children discussed the ways .

in which the two stories were a.like and the ways J‘.n vhich they Here

YT .
different. . Sometimea tvo versions of the same tale--for example, -

Rtmplestiltékin by Grim Brothera and Rumplestiltekin .ret:old by Bdith

Tarco—were used so that t:he cbildren could discuss the similarities

& .

" and differencea between the two. Such comparisons of the two vereions: f o

. ' of the same tale not only contributed to children"s language de’velopment

E

but also enabled them to enjoy traditional literature.

L}
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© Story-telling ? - - i W
‘ One activity used to ‘stimulate oral language as well as to :
improve the children's vocabnlar.iea wae story—tel-ling. Sometimes the 3
children helped the intern tell the story b}' joining in the refrains. | . ' -
. Before telling the etory "The Cat and Chanticleer" t‘he intern, told the ‘
children that she needed their help in telling the story. She asked %
. L
if they could imagine that they were. Chanticleer and repeat the - f '
: refraina as Chanticleer wou‘ld. The children also joined in the”refrains f ;
U o . ’ .of auch atoriee as Paul Galdone 8. The Little Red Hen, Barbara Ireson 's E A j ,‘.'

: - The Gi_grerbread Man,( Jack Keat & The Fat Cat, and Nonny Hogrogian s o “: L R

i One Fine Daz.. Respond:lng tb and repeating the refrains gave the f

l R children a senae of part:icip&tion dnring the story and an opportunity 1
m T for oral expression. j‘ Occasionally the children retold a familiar tale / 2

‘ ’ B a - e or shared their own storieS. This activity helped to improve their

.'\ story-telling techniques and their concept of sequence. ' ‘ " ‘A‘:;Y S 'l.x‘.',’ “ ,
o Choral Reading - L o m( : o o "" 3 ‘
, é T Choral reading waa used for the children s enjoyment and to e
: improve their oral reading. , Some of the poems uaed to encourege pupil v 5
'r g participation vere' "The Pickety Fence" from David McCord'a M;. . , {
. : ; RN ’ q
- :,“"The Goblin" from Rose Pyleman s Picture Rhymes from Forei&n Lands,
"1 ) i John Langetaff's Over in the Meadow, and Margaret Hisa Brown s f_o_u_r;;fg_r_ \ :
o ": Feet.,' Uaually the children read in unison but occasic:nally the bo}s‘ : ,
. oy and girls alternated‘ 'i‘o let the children discover whether the;r had . .
3 ~ i . caught the rhythm of the pogma, sometimes the choral reeding was taped.".“j[; T
‘ Listening to a tape of their reading of John Langstaff‘s Over in the | - f
1 e Headow they discovered that they were reading much !:00 810"1}'-3 Theil‘ o :
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. next: attempt was done with much faster reading. In addition to bein'g

.

~

K *'f_un. choralt reading offeréd many opportunities for bringing print to
] . - . ’ ) . _J.',
. life. For the poorer readers it .made possible group participatdon ' -

without the embarrassment of hesitating to identify or seek help with

difficult words.

Dramatization

: The intern -used drama to help the children to talk more freely

S -t : A,

| “ié-:i:' e and cunfidently. Hany of the stories reacl provided a stimulus _for .

,‘ - Cv

" ’dramat:lzation. 'l‘he simple action-filled plots of stories auch as 'l'he ~

ot

."'".'rhree Billy Goats Gruff, uenny Penny, The Three Bea"- and “‘“’5"’1‘3

B Flack‘s Ask Mr. ﬁear made rthe :"'cting easy and fun. 'l'he children chosev SN i
¢ .ifflj?the scenes and parts to be a.cteda Some of the ch:ildrep who vere shy ‘

o at the beginning of the program began to lose their self—consciousness "

AL s - L R

' aa they recreated the stories they had heard and enjoyed. There vere“’

o 'a

e ; opportunities for them to. leam ‘new aentence pattems anrd interesting SR
words, to keep eventa i.n sequence, as well as: to portray characters. .

i
e e e In order for children to recreate the story and to int:erpret the char—
3 . . .

" O R A

275 SRR \aeters, they had ‘to- pay. careful attention- . They 3130 had to 119““ S

LI LT : :
i . . . b . »

' '.'carefully to one another so that they could comunicate during theirf B

.improvisation. Dramatizing stimulated :lnterest and enthusiaan for

& R "reading. The children returned again and again to. books that t“hey had,;l

I R 'dramatized and .requested othera wix:h similar content. ‘f', ' l S
' Pantomime -’-' ST o ..-:} : '-,.:"i‘ R
A MR L The children pantomimed parta, scenes, and characters from

- "stor:les and poems. After J.istening to the story of Frederick,by I.eo

I.'ionni. they pantomimed the role of the m:l.ce. -i'l'hey scnn’ied and .‘ o b

g Lo 3 . v, . - _ - : N -
I P R N - - o Ty e e . S,
. -‘-}m,w L L MO LE DACR IR D -




51 .

) scuttled ahout the room‘ busily gathering thedir winter supplies. The ]
| ) childten found p_ent'omiming to be genuine fun,-esl‘it s‘eemed to make

storles come. alive. "The pantomimed activities helped genera.lly to
stimulate the children s imaginations and was instrumental in- assisting
the shy ‘children to -express their ideas. “ .
Puppetry , - | , - : . | SIPI : K ‘
' To “c.lramatiz'e some of the storie's the ch‘ildren created their ' ,. : , i

. - own puppets- from cardboard boxes, stic‘ks, socks, pley dough, ‘and paper ' k

CN / . "hags. They Hecoreted them using tissue peper. string, yarn, and

'“‘butt’ons... Before dramatizing Maurice Sendak's Where the Wild Th g Are, L

' y .:-. ""’.'the children made monster puppets out of paper bags.. They composed

\.c

- \ : . B ';.j,'._'- ‘;jj-their own dialogue as they Went, along, with a 1ittle help'from the o
.‘E"; R v .- :" ) ’. '. X e 4 -
ca L intem when necessery. Making puppets and dramatizing a story prov:tded L
' :‘ - Ll . "J :an excellent way of giving the children practice in f.ollowing directions'_'_. g
: and. strengthening their 1anguage skills. S E
s Arts and Crafts S : T SRR oo : g
s The children vere encouraged to create original illuatretions s g,
: x o K for msny of the stories, using newsprint, conatruction paper, paint,
) C . B ‘:'2;
R B felt markers, crayons. and chalk. ’l'hey nade book covers, mobiles, and sron ot
;_" t T .posterg 111ustrating scenes or characters from the stories read. e b

N '.: = Following the reading of Jacqueline Held's The Baobnb Cat, sone of the _
. -, . N . . L . H ( . i . ..

; o 'children illustrated with paint their own. versions of the "'l'he Baﬂbab . |
: ’, ! Car while others made a large crayon mural of the action of the stoi'y. ” L 7‘

L 'Ihe illuetrations were used for bulletin board and classroom displays g o

T
O P I

) S ; ',as well as for hdvertising books. O 'f.’ B ""’j SO e --_,7 Tl L e
y - DT ; T S " s e e .‘_:‘_,:.‘ ‘_...,:.»_ : :' .
. _.'- \ ; . N ,‘.-‘ . ~ : ’_\ )
‘0 . i '_Je
\ :
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- Field Trigs

o -‘:for exnmple, the children composed group stories te11:|.ng about the

52

" The children created clay models to interpret characters and

‘scenes from their favorite books. These were labelled and put on display '

in the elasaroom. 'rhe ‘three goats from. '.l'he Three Billy-coats Gruff :

‘George from Curious Georg_ books, the kind hearted moose from Dr.’ Seu.sa

Thidwick and Sylvester from S _ylvester and the Magic Pebble were some ..

AU

of the charac-t_era made by the children. >

During the intern&nip the children participated in tripa to

: the Arts' and Culture Centre Library. the S:l.gnal Hill Interpretation‘ ,:ﬂ. ,' :

s .,'-.‘The trips provided much for them to talk and write about. .Activities

v : . - .-'.

oy n

things they had seen and done.l-« They displayed and lebellad things N

collected during their visit. The trip also motivated the children Jto

_:select and read a number of books on nature such as Julie Brinckloe s '-

oy

‘ThevSpider-Web; and Ron= Mc'rrusby. a Dandelion .Year.

T

. 'd-'

- Films, Fi]mstrips, Recorda, and Tapes

." 'l'hroughout the program the children had many opportunities to .

o view films and filmstrips, and to listen to recorda and topes hased on

. children s books. ‘i'hese materials provided an - excell\eut stimulus for
,' ".“their imaginative thinking, oral and written expression, vocabulary ' ;

- development. and listening comprehension.

Q-v . e N,
NTE . .’_’-

i

- ._."-‘*Book Sharing g ST ,' - L o

v Cen‘tre,“ the Museum, Gity Hall the Botanical Gardens, and Bowring Park. )

NERRSE. followed each field trip.. After the return from the Botanical Gardene, l". ) ,.‘.:_j._'" L

Each child was giyen a’ weekly opportunity t:o share vith the Co

. clasa a book he had read nnd enjoyed. - Usua]_ly he told about a partic- "

R
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These visita were important to them. |

. 53

ular incident in the al:ory, or the part: he found most inte-restmg,
funny.‘or sad. Sometimes he reed a portion of the book orally. These
activities served as a' check ‘on his, progréss in- the "a_rees' of reading
vocahuiery. conprehension;.and oral: reading. Qcc'a'si‘onell.'y ‘the Intern
would engege the children in convereation ebbht the books by ask:[_ng’

such questions as "Why did you choose thie book?" "Which c‘harecters‘

' did you like the ‘best?" '"Why?.“' "Did you like to Tead this story?" .

"Why?" "What kind of a book is this’l lnformational, ‘furiny atory,

fairy tale, or what?" PR

¢'7

Once a month the intern took the children to the Arts and

) "Culture 0entre Library where they helped to eelect .a number of books

-)
’.. .

"“'[ :Eor the clasSroom. 'l'heee books supplemented those already borroued

i <| u' i ‘ " ‘

"-from the classroom library Upon their return, they shared wir.h one :

- Ji

. 'anothe.r‘ aone of the titles and pictures of stories they had chosen. B

NI
.

s
o
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T
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Book Selection o ‘ i‘

| pefore leaving each session the children were g:[ven ;.; oppor— ' ;

. &

L tunity to eelect a book to take home for independent reading. To ;‘
,_enable them to select their books carefully, the im:ern instructed them . ,§
5 to browee through the book and read a paragraph or two befote makins a _l PRI ' ; lﬂ
- . final deciaion to borrow it. I£ they could read easily with little or “ Coa ‘E
no he‘.l.p, they would prohably enljoy reading the book. . If not, the book’ { ' @ : §

vould be too difficult and they shOuld aelect another, follovi.ng the ’ "‘) . %
o " sane: procedure._ Thia procedure helped the children gain independence . | “

V in choosing t‘heir own books. Although self—-aelection of booka was ’ ;
:encouraged, the intern wae evailable to adviae, recomen.d and choose. 3 . ;
for then when necessary. _. : : ‘ - ‘ R W B }L -
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Students' Recording of Books Read

.

Each Achild was en'couraged to keep. a record of the l:;oo'ks he
read, At the beginning of the internship, each one made a k:lte from
conetruction paper and added 2 yarn or string tail. When he finiahed
a book,' tlie child added- to the taill‘of his kite a small card contgining
the title and authot. Tlie children were informed ‘that the record

provided a ‘check ‘on the kinds ‘of books each bad read. As his reading

confidence and achievament improved each child replaced his kite with

" ‘.a book record' iu which he listed the name and author of the book read

.and comment:s stating why he liked or disliked it. The intem could

| p..

- trefer to these book records at any time to note the types and number

A }.‘;ffof books each child had read. 3 1.“ i U
Intern s Records ‘ o - JRae

oo~

' -the program is given :ln Appendix E. "

B ) ‘\

The intern kePt daily anecdota.l records on each student. ner ’
' records indicated the authors end titles of books presented :I.n the
~:'reed—aloud seeaions, the follow-up language activity, and geﬂerel

,comments about children 8 responses to- the story and language activity.

N

. Theae records were helpful to the intern in selecting new. books and

A planning act ivities .

-

A aample of the intem 8- records for the children involved in

! v
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Chapter 4
EVALUATION i

\. The evaluation of the internship is b.'ase‘d on'empirical data,
the intern's observations, the teachers' and parents'’ opiniéns, and
students’ comments. These are presented to .':‘.'llustraté the changes : ’ J "

rought about in the studenta facility in the use of language, attitude‘

toward reading, interest dn books, ,afnd overall classroom performance . -

S
h

_'during the internship period
i S AT READINGCAIN (\

N RS ‘ 5"' '1; "';' e _.:': * RO
ﬁ Altemate forms of the Gates-MacGinitie Readgg Iests Were
‘ :‘administered as: pretest and posttest to assess gains made hy the
' st’udents in rea,gling 'comprehension and vocabulary during the internship
, "period. At the beginning of the internship, Primary B Form 1, of the
5 ‘ - test was administered to the grade two students and Primary c, Form. l, ‘ - " oo
| : | o to the grade three students. At the end of the i(ﬁternship period

Fom 2 of both levels of the test were administered

Grade level scores attained by the students in comptehensiont' Lo o -

© on the Gates—HacGinitie Readini'rests Primary B and c I-‘orms 1 and 2y

: are presented in Tables 1 and 2 The results indicate that all students SN

AR

e < a3 YA S
i s . N .

made some gains in reading comprehension.. The mean grade level on the \
a 'Primary B tests increased from 1 5 to 2 4, a difference of 0 9 years. .

P The mean grade level on the Primary C tests increased from 2.5 to 3 7. L

ET A B
LI RN R T

S - 4 difference of 1 2 years._ e T ; s e T 9’* ‘ :
b "
.‘.’ ;‘.‘ . +
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I R A .'f?”“ i Test Prima:y G, Forms.1 and 2y
S-SR ' - ' :l N e o ' ':' Pretest PostteB’t ;...‘"

- B M6 e zad L L e

HEmE

B
&

; q' '
56
Table 1 - S
Students l Scores on’ the lieading Cémpi:éhensiou
Subtest of the- Gates—MacCinitie Reading.
~ : Test Primary B, Forms 1 and 2 Co

‘ . Pretest .  Posttest  Gain Scoxg,
?fudent R Form 1 - Form1 - .(l;a:ln Sco@l_

A 1.8 T L 2.8 . L0

6 ['-¢*L15 Coems o e

v

'ff,;'””7‘quﬂ¥' mnz
o ;'",' . Studenta Scores on’ the Reading Comprehension A
0 L Subt:eat of the ‘Gates—MacGinitie Reading '._' S

Form L. . ~. Form 2

SR A
B
[
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Tables 3 and 4 present grade 1eve1 scores attained by the . -«
/\‘_‘/' ° . B ’
students in Vcocabulary on the Gates-MacGinitie Reading Tests, Primary e

B and C Foms 1 and 2. 'l‘he mean grade level on the Primary B tests o

CE e increased from l 4 to 2, 5, a. difference of 1] years. The mean grade

v

e level on the Primary C tests increased from 2. 1 l:o 3.5, a- difference

Y ‘.’)

of 1.4 years." .

.

The resn)lta of the reading tests were encouraging. Gains of

: 0 9 and 1, 2 years in reading comprehension and 1. 1 and 1 4 years in o
- 8 vocabulary would seem to indicete that the program had beneficial
* effects. Prior to the program four of the seven students were a.yeat

RNt

: or more helow their grade 1eve1 in reading oomprehension and five vere

tant to read and had limited vocabularies. ‘

T smmmlwvzs sl

i 'At the begin:ing of‘ the'internship and again at the tonclusion,. 3I
3 the intern a.dminietered the Primery Pupils Attitude Suw _z tq determ:lne ’
S : ’ whether the students attitudea towards ‘reading had improved. _ ‘.rhe
- . manual that accompanies the eurvey reports that ‘a score of nine or u\ore

I, .?‘. o indicatea a positive attitude towards reading 'rable 5 contains the _.
; L ? results of the pietéat and posttest of the Attitude Survey: The N a
f resulj.ts indieate thet a11 of the students made some gains in reading R
‘ L o s

T ey
A AR

" ; vattit.ude during the internship. 'i'he mean ecore increased from 4 S7A-

.“h,‘.'

o

¢ g TR
;

' ‘{ The classtoom teachera and the intem observed during the

S
A

'

internship that the childten became more interested 1n. relding and more TR

L
3 heel?
!
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BN (t. 6) to 7 15, (7 1), a difierence of 2 57 (z a). fj T
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“, observ_ed 1n the: students read:lng lj.nterests.; Her record ehowed thal: P EETREI

a source.of information.. They s;Sent: increasingly longer periods of .

.60

and read more books in the regular and remedial classrooms and seemed -

to perceive that reading was a natural part of the school day. They '

/ﬁeveloped the ability to locate books for information on particular

e

topics they were studying at school, and had begun to value reading as
I .

time reading silently during free reading periods both in the regula.r
and remedial elaserooms, and they rarely returned a book before it m
finighed... They were eager end enthusiastic t:o shere the:[r eveluetions

of- books dur:l.ng Book Sharing Time. At that time, they also read orally

.r',/

the 1nternship tﬁey hed begun to read widely and to take home books

sections from the booke that they especially Iiked By the middle of '\

.{!

that: had been read during the read-aloud sessions. ‘l'he childten veref'.;, ‘_

RS §

also visiting a. public library regularly to borrow books.
oy { . ..',, ' e R
Parents reported that the cﬂudren were spend:lng less t:me e

P

watching television and more time neading. : On ocea.sion, many of thenf‘i Cote

requested tha't their parents reed to them. )
’ : ~ .:'. . Ty LT
e T smim _I'brr'ms-r.s'.»
. . Throughout the 1ntemship the intern recorded the changes she -

P . A AT

g

at l:he beginning of the internsh:lp children genemuy selected the L ':'# T

eesy—to-:ead booke, such as the I Can ad aeries, but a8, the Pm!“am{f';‘-” ik

-readins level. “.l'hey also requested and tead booksﬁirom tbe li.l:era.ry 9

gent'es to uhieh they had beeﬁ mtroduced. 'l'heae: 1ne1uded books of :

T




—~,

e,

o dinosaurs. _ 'i'hese c_h:lldren borrowed from the library euch boo

: Bappened to the Dinosaurs?’ for furthe". reading and ‘reqearc‘n

-

61

ular type of book. The children, for example, read quite a number of

humci‘roue books after one child told about the funny thipgs that Amelia

Bedelia did in Peggy Parish's Amelia Bedelia a.nd the Surprise Shower.’

’

The ‘a't‘udentsf book records showed‘ that each s'tudent bad read’

from sixty to e'eventy books., The records also showed variet,'y in the "

titles and the kinds of books read as well as in the length and diffi-
. . B . . '3‘\" ; . .

m et

culty.

The classroom teachers reported that the project children read

more and broaght books on a variety of topfcs to share\th t'he other

regular members of the cless. One class project involved' he etudy ofj o

,,,,,

a_;.\ ~.

«‘ 1,
L

. with the knowledge the c‘nildren had acquired about good books and "; .:: st

aut‘nora. . Folloving the reed:lng during regular claseroom story ti.me of

W:Llliam SteigsAn Ele for' leghants and Eugene Z:lon -] Harry and the ‘f:-;- PO "

i,

Lady Next Door ’- the children in the project named and described other

etories by the two authors..,

o ..'.'
L

ST e e e T
g

B enl

v
Raimais. -
. .

L']The teachers alao teported that they were pieased and impressed




~,°f the earlier sampléa with those nritten toward the end of the progrenf

intern selected samples'of’the etudents' writing. She made a'comparison

\"I " The intern also noted that the students used longer, often comp1e¥

xnitcated A 1arger vocabulary than they had had previoua1Y-
..r‘thq'students"writing are*given in Appendier. The intern observed‘

:émarked improvement in the students spelling, punctuation, and capital— f"

-’atudents

Q;t,to Ee
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P

-

riddlea, stories and poems, and writing announcements, i vitations,

advertisements, recipes, and titles for stories. Periodically the .

Many of the later ones were well—developed compositions and written
for a variety of reasona, for example, to- give information..to tell
abaut real or imaginary experiences, and‘to express feélings about‘
poens and stories they had heard and read’ The earlier samples con~

tained short, choppy sentences inVariably beginning with the pronoun ;H ,i"\

Pl . - ‘e

". .\..

Samples of\‘“p.""”

i) <.

PR

ization.

o

RSt LENEE L - G NP N

Writing appeared to be enjoyable and purposeful for all _g.;fh_ii}};:‘f




A e st s

o and enjoyment and could mo e

of time withOut being distracted and became more .aware Of Vhﬂt to "

B 1isten for and the importa.nce of being good 1isteners. The teachers' :

to their develgping better work habits. -

N
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and responded to questions. Many words and phrases from the books "read'

became part of their epeak‘in‘g-vocahulary. Student A, for example,

-

while making valeritines remarked, "alentine's Day is very nice. It's.

like Chicken Soup with rice." 'She repeated the: fef'i:ain from Maurice

Sendak's Chicken Soup with Rice.- Student D made the following comment.

'

about a picture he had made, "1 drew:.a picture of a.dinosaur that loolcs

even bigger than the ancient Brontosaur?ns." He had read Daniel Cohen 8

What Really Happened to the Dinosaura?

3 f

\

_.~si:UbEi§TS.' ,L‘xmmc; ey
LR et T ’._f,.‘:«' . .

) . ! oot -
R SR SO

_,easily recali information and ideas from

e

P

_being said in the regular classroom., 'I‘hey listened for 1onger periods

., ) .
|“‘ - _.‘,‘c,.-. N N ‘,.

L ~

felt that the Btudents Mprovement in listening ability had conttibuted

: In evatuating the program for its effectiveness in.providing

. “, A ' 5,

l .

'~stories and poems to which they had 1istened.» 'l'he classroom teachers E-“T'

' '-reperted that these children Iistened more attentively to what wasA ) ., o

enjoyment for the children, the. intem relied on her observations.u'ﬂ She o
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- /
- The students particularly delighted in hearing the rhythnical

language of poetry selections such .as Virginia Sicotte's A Riot of .

Quiet, Maurice Sendak's Chicken Soup with Rice, and Karla EKuskin's In

" the Middle of the Trees. They responded warmly with giggles and emiles :

and often selecteds these books to read independently. They listened
.‘ very attentively during story tide.. At the fnd of- t'he story they' would
con_ment, "Gosh, ‘that was a good sto'ry'! " "Could you read it agai.u'l" |
"/Coultl I. haire that 'bhook?"' "Can you get” another one like that?" Anothei";

indication of their enjoyment was that they read a greater variety of

books._ Before the internship began they read only their basal readers, AR

whereas now the majority of them read from four to six books a week .z
. ‘ ,/ N Lot

1\4

1

i

o -
' Lo -t

instance, derived much pleasure from reading riddles :ln J‘ane Sarnoff o

I and Reynold Ruffins Giants. A Riddle Book Several children chose to""

'/ read parts in Peggy Parish '8 Amelia Bedelia books because they enjoyed

Amelia s unusual interpretations of people 5 remarks. They had enjoyed S

reading thoae books and wanted to share with the group the humor and

- x‘."

excitement of the« passages. The children participated with much

,',_taneoua comments during the activities were always positive.~ Following
1 o 'a 5 *

1 the reading of Jan Slepian and Ann Se'fdler e The Hungry Thing, the

’Goeh '1 'didn : real:[.ze before

f;f.one'chud in reading the liat'.remarked

j'* which included poetry, mystery, folktales, and fairy talest 'l'hey were
pleased and satisfied with their reading and felt successful with what',"
they were doing.‘ 'l‘he children had become quite ~enthusiastic and eager, o

to share their books with other children in the group. One child. for'-y-'.,’ e

excitement in activities related; to the books read aloud. Their spon—"":-.‘ o
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: a Week for thirty—minut:e session B ’

to the children and their participation in a, variety of language acti— .
students involvement in self-selection of books and record keeping of

were used to evaluate the internship -

’
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Chapter 5

.'.\‘: m .

SUMMARY AND CONCLUSIONS 2’

4

SUMMARY o

This internahip was designed to deVelop and inplement a8 liter~ 1

-

ature program in a remedial reading class for seven children,. four of . j§
oo )

vhom were n grade two and three in grade _three. These childrenf were 4_%

experiencing difficulties in reading, listen.ing, and oral and written .

aE x
expression. The clasbroom teachers and the intern identified the SO e

SN, e

students through the use of standardized tests ,- cumulative records,

and informal observations. The*program was c.arried out over s six— IR

. v-. : i ; e G
T x. S L o

month period, during which time the intern met the students four’ times

The program Was developed around the intem '8 reading 1iterature ': '

vities. . The language experience approach was used widely as an addi-.a,» :

\

tional aid to 1anguage development.‘ The program also included the '_ ,/ (R {

i .I

the books they read. .

“ ’ ’ W

Standardized tests and the teachers and ipts.rn s observat:lons Y

"'In reading comprehension the - IR "

grade two students made an average gain of 0 9 years and the grade

" . . ,.~~
P -

"'2 years. In vocabulary the grade ‘two students made

Voo

KN

three students >

,‘v, .t
»,

an average gain of years and the grade three students, 1 4 years. o ,"” L

',4 . . o -
]

These results were enc0uraging, since prior to this project these
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/qct'ivit:l,es related to the books they had heard and read’ The majority_

,‘and topics.‘ Aa the etudents enjoyéd their‘ experiences with books they

' 'began to view reading as ‘a’ .more meaningful and s

Sand e o

o i"variety of 1ansuage activities was & major contribut:lnz factor t° f-he .-.; SRR
g students 1anguage development, readingr‘_performance, and development ‘

.:of reading 1ntere;ts and a desire to! read. 3

. : a 67

students were experiencing failure in reading and had negative feelings

'

toward 1it. . i

The children improved i,P their 1istening ability, becoming more

attentive durmg story time ‘and other related activities.‘ 'l'hey listened

with comprehension and enjoymenj and could recall information and ideas i
from stories, end poems, responding more creatively then tney had done ;
at the beginning of the internahip.' Improvement was also noted in‘ ‘ '
their qreati\ve writing 'l‘he childrer; Vshowed enthusiasm and’ ;l.nterest L )
in a- ve\‘ et:y lf writ/ng aet.ivities having gained Lonfidenc.e in their “ ;

' ability to express their ideas and feelings effé'vl"

r,.‘

'studen( attitudes toward reeding showed positive results. They took~ R T

keen interes’t in bOoks and in the interpretation and sharing 'of

'.'_'E =~
<
114
[
]
v
?
) A' N N > - . -

. ..-»

of students read from sixty to seventy books .on vari.ous reading levels L N
T

e N

4

Bl e
e

‘.,

T ¢6N¢Luéiofis.rr-j.

HR .~_.‘, .

. 1 Reading literature to children and involving them in 8"

M

Nf ". . ‘- h
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Adelson, Leone. .

Aldis R Doro thy.

'i'he Ugll Duckling_

andelione Don t Bit:e.

All To gether.

Anderaen, Hans Christian.
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Bamer, Bob. 1.
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Bloch Mdrie Halun.

I Hate To Go To -Bed

~'l

»

Nailheads md Potato Exes. e

..

1

What Is A Seal?

Hosie s Alphabet. ‘,,‘f- '

Ukrainian Folk‘ Tales. S '

. K
S0 ;

M1-¢!..w:@dﬂi~;u;.inr‘.Wl.u.!.\!k)-’:", AU - L A e L N B AT L.




e

. 5‘ : i Chapman, Cerol,. Barnie Bipple 8 MaLc Dandelions. " L
S l,‘.’ - .
i e e Charlip. Remy. Fortunatelx. Lo
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ek ' 'De Regn:l.ers, Beatrice. Cat:ch a l..ittle Fox. .

Cameron, Polly Can t" Said the Ant.
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R Brown, Marcia._ All Butterflies. T e SRR
| ,.. '. f C:lnderella. g ~
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; S e Brunhoff Jean de. The Story of Baber. 3 ".:-'1 - — NS
3 , Buckley, Helen E. 5 Grandfather and I. - *- "
' ‘v". -ﬂ: 2 - Burningham, John.) Hr. GumpLa Out‘,l_g ; ,"':, E o ' 3
; “ ‘ ‘...» oy Burton, Virginia : j—The Little House. ' Ll ] s - )
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: -7 Carle, Eric. All About Arthur ‘An Absolurely Absurd Age. Lol
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Qcohen, muamL w111 1 Rav'e a Friend?‘

Coombs. Patricia. yggic Pot., /
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“.Elzbieta” Little Mops ‘and. the Butterfly.‘ Ty
Emberley. Barbara." Drummsr Hoff. : .' - _‘
o : Emberley, Ed Ed Emberley 8 Great Thumbprint‘ Drawing_Book. :
' Ets, Marie Hall. Plaz With He
Y : o Evans, Mel. 'I'he Tiniest Sound. i ) e “ ‘__ } ‘
» ‘ Fl.ack Marjorie. Angus and the Ducks..':,, " s v o
g Aak Mr. Bear. LA . .

T I . ’Domanska, Janina. The Turnip

Freeman, Don._ Dandelion.

‘ vLittle Ren Hen. "

e L ' .

Three Bears. o
',;-Ju A “
Three Billy Goat:s Gruff. - _
"'-'»'rhree Little Pigg_

: Three Wishes.
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: Kaufman, Lois. What 8. That Noise?
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N I 3 There Was an Old Woman.

.-.'- . 'Kent, Jack.- Th.e Fat Cat. : |
| ‘ "’q:‘ ;’:‘ Kepea, Juliet.’ Run Little Monkeys, Run, Run, Run."
3 ' : ' Kipling: Rudyafd. The Elephant 8 Child. ,
> ‘ | PR \Kle'in,". Leénq:;ej. Onlz One Ant. EIR )
’ " n ) ‘ K'rahn; Fernandq. Catch That Cat; "

E’ Son the Mouse.

R ":-.-' Krauss, Robert. .

Ty bty
- 7

.‘Kraliss..

3 L N vl
g 3 Y o :".' Kroll, Steven. Is Milton Miss:.nx?
La chtaine, J . The Lion and the Rat.
' 'Langstaff » 'J’ohn.. Qver in- the Meadow.

:Frog and"Toad ArewFriends.




McGovern, Ann. 'T\oo Much Noise.:"l" R T AN S i
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) \. ‘, : M,el.;riam, Eve., Gaggle of, Geese..; B

kN ’,'a, Milels, Hiska, 'Chicken Forgets. ; yf "‘, -‘ ) R s ‘;'_

| A Minéiik,, Els& Holmelund. %:Lss fom.icue' Bear... o !

» , w “ 'Mooref Lillian. Sﬂ)ooky Rh)[mes an Riddlgs. w '

T ‘g | Moal; 'Arlene.‘ 'rikkf“ﬁkici, Tembo. T A T
o r < Myers War]:ter. The Dragon Takes» a Wife. e S o |
B R Ness, Evaline. "Amelia Mixed the - Must:altd.". P

' - . Sam Bangs and ‘Moonshine‘.y -'N..' . . ' : * h ’ ‘

; 4 K Parish Pe;gy. Amel_iz\a; Bedeliail.:‘"'"i" 2 . ’ ' o = ;

. .‘:2" o -  " Come Back Amelia Bedelia. ; ;::1 fﬁ,‘né.

RO ‘Peet, 3111 The wump World | ‘ (,/

. Fetersham, Mautle and Mieka. ‘ The Rooste.r Cz-'.ovws'.‘_rA

| RTTAR . “'.:"': Politi Leo. : AThree Stalks of Corn. L ‘ | :;_f g g

RN s :,: . ( Pomerantz. C.h.érlo‘tte. The Piggy in the Puddle.l ST

Pox:ter, Beatrix : ’The Tale of Jeremy Fish.
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'Ihe Mean Old Meau Hyena. " " '

Prglutsky oy Jack

Sa:ld Who ?

Rask;ln, Ellen.. Who, Said Sue.,

Rey, H A.
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. Curious George. :










Ll 1
v T - .
{.;‘"—l‘-- ]
& < :
o ]
. . . R .
( . . N
g -
, -~ "
: o, .
s
y

. ) }loberman, Hary Ann M&- '
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f:.:_ i Kubkin, Kaﬂa. In the Middle of the Ttees.;
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T Larrick,,Nanc;].vl Green Is Like a. Headuw of Graas.
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. Lef, \Dennis. ’. Garbage Delight:. s R _-
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% ' When We Were Very Youu
) g Hailstones a.nd Halibur. Bones.
; ; t":" : . 'What Is That: Sound' ‘
_ ’i ‘. \ \ ' Prelutsky, Jack. Laay Blackbir;l an§ Ot.her .Verses..
et § - ‘ ‘ 't': et Nightmarea' P;sems to Trouble Your Sleei’.
| . ) P : ‘ The Snog on the Sidewalk emd Other Poems.
: - Silverst:ein, Shel Where the Sidewalk Ends. ':‘ "
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White Snow. Bright: Snow. l L
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', Tresselt:. A'ivin. ,-

Tripp, Wallace. Granfa Gtig Had a Pig and Other w

Without Reason fromﬂ}iot:her Gooae.
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c :: ‘ ' ! A( L . These books. ~as veli as the- read-aloud books,
. el availahle,,to the children for 1nde9endent reading,.
-‘ ;\. i ,C. W. Bil;]g and Blaze.n
: - , ' Blazé and the Poreat 'Fire. R
. .* . ":.. Blaze and the G)'l;aies. “
3 ' ; .: An:o, Hitésumhaa., Anno s Count:ing Book.
“' ’ . Anglund :!.41. ~In & Pumpkin st;ell.r, ' g . |
- e Bal:lan, Lorna.. Hum.bt’xg Witch. - o S
:.Be;e’lmans.' Ludwig. Madeline and. the Bad uat’.""” L
gt ' . | Madelina in London. . )
oL »_'g,fg;,mg s Rascue. AR
Bpnchley. N. Oscar Ot:ter. '-."-‘ - ." f:.ﬁ‘ -' ;

- .

- Blades, Anne.u A Boy of 'l‘ache' > ',;

' ":nary of H:Lle 18.. j,

/ .

v Once ‘a House.
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3 S Brovn, Margare: W.kt The Country Naisy Book.' S
L . The'}ndoor‘;ic;iay Book. R
‘ | - 'A ' ‘;S;eepy Little Lion. ‘ o
L w Burton. Vir#inia L. . Katy and the anov. 7 '
L el ke ﬁum&g and Hts' Sten Shovel.\ o
'* | Car/ié, Eric.{ Do You Wam: To ‘Be Hy Priend?‘ ‘ bi
= T LE L. The Very nunLCacerguur. L
- ’ Carr:lck, C. 'l;he Old Barn.» ', ~:: : f\'
i % e The Pong 3 ”;,::;..-7 ;f Q. L s
R Cerf n, A. . Book of Animl Riddlea. A

Chwaac, Seymour. The House That Jack Built. :

- , L0 Cohen, Daniel. . What Really Happened to the Mnoaaur:s? (.{ co
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R ." Coombs, P.‘ Dorrie and che Hdunted Houae. ;" AT

,,;\"-.“: ' N;"'S"
ot L Dﬂgliesh, Alice., ’l'he Bears on‘Bemlock Hountain.‘ Lo
Cel Daughqrty. J.. Andy and the l.ion. » | o 1 : "

o ,- l BT

De.nnis, _Healey.,, 112 / . T

:; Duvoisin. Roger. Petunia ‘I Love Ynu. T

A x: Pet:unia and t:he s g o
:‘1':" R Petunia's Treasure. °
e -
Eastun, P. D. Are You Hy‘ }bther?

E:I.nsel walter.;,Did You Ever See?
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,A‘ f‘a;t_to', b. :l'he “Bappy- I;ion Roars. | )

3 : 'ﬂ ‘ .'F}'eénian, Dor; A ﬁainbow of My Ojgn - gRE oL
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] . Bearymore, T L r;
: ' + Corduray. | R . * : 2
. ‘Galdorme, Paul.  The 01d Woman and Her Pif. A {, -

| Goodall, Johm. C;'éegx:v castle. . b '

: . - Naughty .Nahcx.u ’ - . o ' - T

Grimm, Jacob ‘and Wilhélm. The Frog Prince. o |
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- Hartelius; Margaret A 'rhe Chicken s Child. |

. Ho'ban, Rusaell A Birthday for Pranceg. - :“ S L
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_ N _f"." N Bread and Jauor Frances. o AT
P Hoff Syd. Danny and the Dinosaur. _": O X ST e i
The Horse in Harry s Room. L ) . 3
‘ Samy Seal. Lo
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IR Hall Adela:.de. If Ve, Could Make Three Wishes. *
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Hutchins. Pat. Goodnight OwI.
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The Surprise Parl. .A
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Krauss, .Robert. Whose Mouse Are You?

G
Lang’ngr, ‘!l‘lola." Crinde'rella'. ' o A ' .
" Lawrence, James. - Binky ﬁrothets, ﬁé;ectives.

Leaf ,'.Munro. ~ The Storj t;f .Ferdiﬁa.ndv.‘l

Lexau, Joan. Olaf Reads. . S T P -

4

f»Lobel Amold. Fro&and Toad ToLther.-. ,

e B '. House Tales. .

. That s Good—-’rhat 8. Bad. ﬁ? '
Lindgren,. Astrid. The Tomten.

Lionni Leo. Alnhahet Tree.‘
e Fis[H:Ls Fiahe o - , o

. LT e . P W

Swimy. / .

A.'.“-‘""May. Julian.~- The Warm—Blooded Dinpsaurs,

"Mayer, Mercer. A Boy, A DﬁgL and A Fr__g. S

.";-‘.‘_'l.‘Merriam, Eve. " su lng

-‘ '_H:Lnar:lk Else Bolmelund Fa.ther_: Beatr Comes .Hon;e‘..‘

~,0wl at Home.
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. .'”Fro&Goes ‘to. Dinner. i

. rog, Where ‘Are You?

———

. Hiccup.

" ‘McCloskey,; Robert. ' Make ‘Way for Duckliiigh.

‘McNulty, Fﬁith.‘- ‘Mouse and Tim. ~ - e
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. Li:tl§ Bear 8. Friend..

e Little Bear s Visit.

No FiihtiﬁLNo Biting. . »

-ibfsé-; Flo.’ How Doe.s It Feel ’ro Be A Tree" o
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Lo Seuss. ,Dr. Green Eggs and Ham. Co S

"Tre.ss,elt, A.',l.vin._ The Beayer Porid.. T U

> . The Dead Tgee. s 7‘ |

’Udry. Janice Hay. A Tree 1s Nice."

o IR

Parish, Peggy. Amelia Bedelia and the - Suryrise Shower. '

. Blay Ball, Amelia Bedelia. o g

. Teach Us. Amelia.Bg’delia. R

 Preston, Edns, Where Did My Hbther G? . .

Rey, H. A Curious George Goes to. the Hogpital, .
. N . }, -
. s Curious George Ri.des a Bike. -

Rice, :Eve. Sam Who Nevex: Forgets.

Rice, Inez. A Tree This Tall. -

Rockwell. Barlow.- 'l_'lz Dentist:. . .
RN MyDoctor. . '-'.'_‘
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o .. Y .. - Lo .\ .

e

Horton Hatches the 'Eg_g ‘
S Horton Heax:s a Who. PN - . -
“ sy, ner $ o ' v

A ,'rhe Cat in- the Hat Comes Back» - AT

Spier, Peter. Crash Bang oom.

Suhl Yuri. SimonsBoon Gets a Letter.‘ tT

Taborin, Gloriha. Norman Rockwell's Counting Book., .

: . Hide and Seek Fgg. o . A o .. .

) . The Mit:ten.,. . : -:'-.‘ .'

Ungere" T‘"ﬂi- _Crictor- T

‘\-'-

Vioi\sr.. Judith.z Alexander and the Terrible No'Good,.Very Bad:
CoDaysl o oo — - o
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waber. Bernard. Ira Sléeps.‘ Over. - . O

‘
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“ Whist1e for Willie

Madeline s Rescue

B

The Elves and the Shoemaker'%.

Little Red Hen

' Old Woman and Her Pig
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R A’ldis Dorothy. : All Together. o TN e i
S ““Baylor, ‘Byrd: . Plink, PLink, Piink.” - ,?"" AR R
S : ‘ : Borten, Helen), Do You Hear What I. Hear’? Y \--.':7‘: o ;
Brown. Hargaret Wise. . The CitJ Noisy Book.,"_-:“-—:'f-'f' R T A PP
" " ST ‘The Country Noisy Book SRS - e T '
. S _ e R B The Indo:;r Nois)' Book.. . _N:‘:;‘ ) .
Ve e . ' The. MNodsy- Book e * /

i : Tl ‘The Hinter Noisy Book ‘: :.
' Garelickuay Sounds of axSummer Ni-g__. . L T
Grifalconi Ann. itl[ Rh thms.. } _— S . -
Heide‘ Florence P Sound of Sunshine, Sound of Rain. L
“ f‘,-"har. 8 Thet Noise? T

ufman, Lois.

Lis ten ’l‘o M}' Seashell.. A ‘

'S teiner, Chquotte.

‘ - .‘ Haterials Needed‘ -

Paper ;;'i
IR 2+ ... Pencil'.
CRERN o fes Crayons

i Procedure.

Read the story to the children, shwing the pictures. B
Discuss w'ith the children the pleasant and unplea‘sa.nt reasons th21
boys and girla :ln the book gave for guing to bed. e e e
I '_Eneourage students to write and illustrate the:lr ideas about
L wanting or' not wanting to go ‘to’ bed. S wl .

: ~¢"-; Have the children share their stories._.‘
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An Activity to Use with "Listery in Lillian Hoore 8 Jookx Rhynes and

Riddles ’ . R
. ’\ -. oL i .
IPixr-pose: . . *@ . - L

" To :I.rgprove Weﬂbulary. Lo ) S Cw
‘ Hater:lals Needed.; o SR o

A s Paper R . oM
‘- . ’ D ‘ - »- ' ?gncil “—, o . . Aw' N - .-.
OSSO " Lo Proce'dure:‘-';.. . S . ) 1" - .
R T : ‘ ’ ! C :
Y »’; ‘ Read the poem to the gx:oup. fo O ' poet

, Aslk: the children what they th:lnk she :ls eat::lng? %
\.‘,( Ve K ~_.‘ . .
21 Have eech child make a 1131: of t.he foods. ‘

Explain —that: the fooda

R E Talk abbut the w:ltch and the kinds of noises she’ u‘fces as she eats.

\theﬁ(hinoceros to the Hippopotamus ’ .

. . . . . . .. 4- - _ . “' * R . .
Purpose Joel ,’:. R ‘,.,‘ .
. . IR

'l'o extend story comprehension and :lmptove oral expression.
Y : L

.

- Crayons, SRR T T e
Scissors o TL e

ye

mimnle. ~ 'I'hey are .to drav:a

'-of another animal to make a new one...

Group: Activit:y to- Use. wéth Bemar' ' Wabeg s ?ou Look Ridiculous Said ;

B

ieveral différent colored sheets pf craft papet for each: ch:lld

Expla:l.n to l:he ch:lldren. thar. ;ﬁi ‘are going to nake cnmbinat:[on‘

fferent: animal on each sheet of
,draw:lng Baper, for example, -an eleph@nt on: one, and a g:lraffe ‘on
" -another» ““then cut: each animai apart and- paste together with parcts
They are to give ‘the animal
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. ""Procedure" -

" Stories Syitgble ;o~u§e?fof bromoting diéeussion: .

Each student ¢an describe his animal and discuss whether or not it
~ would be happy.

The plcturesu could be used to make a bulletin board display.

A Group Activity to Use with William Steig's _yj.vester and the Maggc
‘Pebble j

Purpose: .

To stimulate discussion and to give children practice in predicting

K outcomes .

,Materials Needed:

Drawing paper
Crayons

L ’ : ' - v '

Read the story to the children to the point’ where Sylvester becomes .

a rock. - Stop herey close the vbook, and ask the ichildren to- ‘think

abotit what might happen next. - Encourage group discussion by asking

J 'the following questioﬂt

‘ ;What do you think will happen to Sylvester? L .
Do you_ think Sylvester will remain a rock for the rest. of the -
story’
‘How do you think his parents will react to his disappearance"
How do you think the story will. end? .

After a periodl of group discus‘sion, have the students draw a
.p:[cr.ufe -showing how ‘they think the story will end. When they are
finished, ask them to show their pictures and explain them. . .

o
Now finish the story so tha: the students may compare their ouc— :
comes with t:he author's, .

r

.Display the students drawings around a picture of Sylvester ‘on

" the bulletin boerd Glve the title "What We Thought Uould Happen °

to Sylves ter..

. Buckley, Helen E." Crandfather and L« o

, '(':horao,’ Hsiy.' Mollx s Hoe. "’ R
. . Cohen, Miriam, Will T Have a Friend? '

.‘Carle Eric. ‘The Grouchy Ladyu

. E’i'eeman., Dont. - Dandelion.
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Hoban, Russell. A Birthday for Frances.
McNulty, Faith. Mouse and Tim. .
Ness, Evaline. Sam, Bangs and Moonshine..
Peet, Bill. -The Wump World. '
Rockwell, Harlow. }_iz‘ Doctor. ' -
. My Dencist:. ' ’ ‘
Turkle,' Brinton. Thy Friend Obadiah. - " v
Waber, Bernard. Ira Sleeps Over.

qou_r'amuc sr,omzs '

'“i

An Activity to Use with Jim and the Beanstalk and Jack and the Beamstalk

- .
. .

.- To, stimulat:e diacussion and help children to compare and contraat T
details of a atory. _ e R TR T SRR,

P o R
K o " . . N
Sy ST +

Procedure T _‘ SN e

Le T e e

Show Ehe children the two books.. Explain to t:hem that you are

- going to read two different stories. In mgny_ ways t.hey are _glike.‘- -

< 4in some ways they are different.- L

Read Jack and the Beanst:alk. Ask questions about the story.

' Read Jim and -the Beanstalk By means of questions, stimlate a:

-discussion:.on. how the two stories are similar‘and how they are
different. Have the children tell which scory they liked best and
to- give reasons for such preferen(:es. : ‘

L

Stories auitable for comparing°

v Brawn, Harcia. The Bun o

: ' and ' . : / "
Sawyer, Rut:h. Journey Cake, Hd.' . e

5 ‘Domanskq,'anign';" ‘The Turnip. e
,Tola,l‘:oy",'.A].e;:ei. The Great Big Enormous Turni 1ip.

';'La l’ont‘ainé,.]._ The Lion nnd the Rat.

4. . R A 'I..A
¢ "and-. . ‘ L .
,'\St.eig, .‘filliam. . Amos and Boris. s R
.Freem_ap, Don. Dandelion. ' e
R -and
" . Zion, Eugene. Harry I:he Dirty Dog. -
cl “ by
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Galdone, Paul. The Little Red Hen,

i and . ' o | P
Preston, Edna M. .Hhere Did My Mother Go?

Ginsburg, Mirra. Mushroom in_the Rain.
) 3 : -and
Tresselt, Alvin. The Mitten.

Grimm, J, and W. Rumpelstiltskin.
. "--and
Jacobs, Joseph. Tom Tit Tot.

, - - s"roxy'-'-'rEr;Lmo»_ ACTIVITIES

#

An Activity to Uae with 'l'he Donkey Prince -_' T L ';\ .

- o Purpose. L T L e T RN

.

: To develop oral expression and iaprove ability in retelling-_,
storiea keeping events in sequential order. ‘

¢

Tet. L .- :
. TP .

LT Haterials Needed‘ e I\‘,. R

L Crayons S - S o SRR AT -
A . ' Proceduré°: . o S j" e - I R .
’ | e 3 I D

\ oo T, - Read the story to the children. Follawing the reading, have each
5 ' child illustrate:a different event ‘that took place in the. story
o .and write a.caption- for his picture. Arrange the pictures in”
S ‘proper sequence on a-long'strip of paper. Then have the children T
ST o . 'take turms, using the pictures to tell the story of "The. Donkey Lot
e brtnee™ . S L
/\ T Accordion fold the picture strip into book forn and place on the Co '
- = B ERERPRE ' ‘libl'dl.'y table.p ' C oo e VL oL 0 .&:\"\:

LR . -

. . . . T -
i . ' Les Lo . - St - caT ST L

. P .. N : . . N v . - 13 Cad

R, . . R ) i ‘.. - . » ) LA PR Lo - T i . R .

SO N , . . RN « - : - . . . L i . ; D " oo, -

PR N .. o . LN
. N b
. -
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" 4n Activity to Use with Hereer Hayer s A Boy, _d_Dog ,.and.a i"roj;. . o 1'-' -

s Purpose' SR

-To motivate dnd improve oral expression. i Y 3

oo 'Procedure' ' "_r s . S . '. Lo 'v R

- Explain té) the children that the htmk tells the story by its |

- fllustrations. and ‘that you want them to tell the story by discussing
and descr bing vha‘t is happening in the pictures. o ;

Y ]

TN NN R e

. . . i - -
- co- L
" "t 1.‘




BAPSNRNY L)

RO
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Record these sentences on an experience chart.
. v . = - o ' .. .

Have the children reread the .story orally.

Stories suitable to use for, ,stery-teilihg:
N : P T S

Alexander, Martha. “Bobo's Dream,
- Barner, Bob. The Elephant s Visit.

Cre‘ig, Jean’ M The Donkey Prince. .

" Elybieta, _Ii%tle Mops- and the Butterfly. o B S  ‘
Goodall, John. Naughty Nancz. B B -

oo

*

Grimn Brothers.‘ The Frog_Prince.
‘Hutchins, Pat, Rosie 5 Welk . .
..H&rtellus, Margaret A The Chicken 8 Child. ‘qu;f, YN

' Johnson, Crockett. Harold a‘nd the Purgle Crayon. :

7 Rent,. Jacks The Fat- Cat.;},t,g'fﬁ'u- . .51.:"52_4f;' :
3 ":Mayer, Hercer. A BO)', ‘A, Dog, and a Froﬁ/\\___d
S g oes o pimmer. - 4 SR

. - 'f:Rey. H.". Curious George Rides a’ Bike. B j : P
- '.A:--"Turkle. Brintoﬂ. Deep in the Forest. o -

e ‘ 'cuom-.’k-smnc 'Acfr;rvm S e

*-An Activity to Use with Janina Domanska '8 H All the Seas Were One Sea

..‘\

~.

To improve oral reading.

.Procedure' . SR A T

Read the poem to the children,, having them 4oin in on repeated

1lines- and phrases. - Read the poem again heving the children saying : - ‘

the alternate lines. A SR

u‘-‘

-\J;Stories a.nd poems suitable to use for choral reading' N "

' ':Brown, 'Margaret W Four Fur Feet. o -

, ._‘,:;‘-'_Cameron, Polly "I Can' e Said the Ant.; _- ‘ "'~ : T .
T )_,'De Regniers Beatrice Schenk May A Bring a Friend" T o
- Hobeman, Maty Arm._ Nuts to. ‘{ou and Nuts to He. An Alphabet of . g

PUEPEE Poems...»-- L T e e SR
i . — g ‘_‘ . A - - - “ , R L . - R ..\

PR

PR

f .
“a
3
'
e
ie
3
N
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Slobodkina, Esphy{. o S
L o Suhl, Yurd: Simon»noom Gets a: Letter.'. SRR S o SR R
' Puggetg: I R T T BN
An Activity to Use with The Three Bears R T s e o T - 5
AP i'l‘o imprz_ve verbal ability and strengthen story sense.- R !

s e T Materials Needed. N T A
LRl "',~:.‘.;Paper bazs e el

St Ny, .7 Sheets of - colored poster paper

Crayons . :
" Glue’ _‘.':‘l,o
':‘ Seissorss

r"

ques t ions i3

o

: Why did the bears go for a walk 1n the forest?
- What . happened while they" were gone? _ . T ‘,
. What’ "did- ‘Goldilocks do in. the home? ool e

N N How do-’ you think- Goldilocks felt: when she saw the three beaxs?
LR LT How do you think the bears felt? ; e

Explain to the children that t'hey are’ going to make puppets for .,;_‘. .
- the.. three bears and Goldilocks, using a -paper’ bag ‘and p1eces of .
colored paper..v When the puppets are . completed, -allow’ the puppe— :
teers “to: re-enact the story using own dialogue. R AT

Stories suitable to use for puppetry .,

F:Lve Chinese Brothers.\ R 'f*.:‘

Bishop, C'..,'
51Brewton, John E "Hr. Nobody" in Gaily We Parade.

'.Brown, M. W.,. 'l'he Runaway Bunl '

":_'Daugherty. J . Andy ‘and. the Lion.

| A de Brunhoff Tiger in t'he Cherlj Tree.-..j“
'.'Galf-?".“.?u Paul. jHennz Pennz '.
N ',’The."l‘hree Bears. :

"

: a Kipling, R. The Elephant s Child. .

Gy s HeL e e Rt et Lot L i i e
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~ L following questions.. "
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ZHateriels Needed:

Shoe. boxes o - ‘ oo ~

Sand . . I - :
) Mpdeling clay ’ ' : _ . i
‘,Paints T, o o ' . o B

Brocedure: S . o T L
Read the story to the children. Discuse‘the story by asking the -
Why did Peter 8 mother te11 him" not to go into Mr.,HbGregor s .

I - Ty

garden? 1y . e Tl

T . ."‘1' What happened ‘when Peter went into Mr. McGregor s ga;den’ ‘

S Why do-you-: think Mr..MhGregor didn t like rabbits:in bis garden’ 1.“‘ : ;::;,j'“;’t

A Whére: did: Peter, hide to.get away: from: Mr;+ McGregor’ B R

i an What did Hr. McGregor do with Peter s shoes and coasf~
What happened to Peter when he got home? A

S Explain to the children they are going to make a diorama o -Peter s”
'Tfl’ home in a- sandbank' under the- roots of a'fir. tree.~ They are tu-~jf
- use a shoe box and put real sand in it. They are to make Peter,vqh;

fjj~Purpose. ’ ST e ‘
. . To stimulate creativity and illustrate a story in seQuenCe. :1‘ BT o .;:'f,
g Materials Needed ca ] = »

- Pogter papir. Y N S
Pastel chalk e T :'; o SRR

lf‘Show the book 's illustrations to the children., Explain that the.\': V';}},;_V“i
f‘;author uses his clialki drawings to: tell a 'story. ' Have the | children ' TP
L-discuss and describe what is happening in the drawings.. R L b
H . ;\*‘. - ‘ ‘

'”;-fuﬂave the children use pastel hhalk and paper to tell a story as S '
S _the author did.cf TR K o : . R

PR . ' i . . L

‘f}*When drawings are eompleted have the children diScuss their chalk ] .
,stories. ”gu~j,.“,,A “{ﬂ;:HTE._f.A,--‘ L J-w;f B A C

:ZDisplay the students quqings op:.the ‘bulletin board. ! .-, s
": | . ) .'. o o .; . K ;' L . "_‘ "‘.“-; j— ) .,; ‘.'»... ": ;— ] " P . .'. ' . n. ‘.':. “ . “I N '_ ‘.~ ,.:AI' o,
. ’ "’ : :':.‘- - .l:‘ .: M ‘ f. ‘t
; o ; ; s : ,







Purpose: - To help children to identify sequential arder.

Materials: Ask Mr. Be’ar by.Harjorie'I"‘lack Lo ' B C ,

s T

o Procedure: Point out the story title Ask Mr. Bear as you read it . z

aloud to the children. Explain that-the name of the boy.

. - _ . in-'thé story is Daony and that Danny has an important .

{ ) , . quest:ion. . Ag=the children listen to the story, thay e
j/i i . : should hotice particularly what: answers Da.nny gets nnd \

T R 'which answer pleases him most.

7 Aftex, children hear "Ask ME. Bear," have them' nasie the " « .
--animals. and the suggestion each. makes" for .a. gift. biscuss S S
" ) the meaniﬂg of i:he expreeaion "'bear’ hug u L '
- f‘.“s,w S N .
‘ Ask the children to name in order of appearance the ;'- e
. f animals that: Darmy met - in the story.: After/ sequence has
> o been dstablished. ask children if they .would like’ to, act . .;
. e Y "-'out thegstory. Let the children decide where the’ story .
Nar (- takes placey who' the* characters will Be, and. whal: they. .
Lo E i are gaing tordo, ‘Each character’ can decide what he wants "t
T nsay as the story progresses. T e T
e - . S s n\‘,' T 2
L ’ S , . g . k-
Purpose' T To build vocahulary and to atimulate vriting.,... W e Sh
. . ) . ST e ~'“wj

U Matertals: Alphabet books ...
: ot T Paper, pencil, crayons

- Brocedure. Have ‘the’ children 1isten to the following alphabet story o ‘f-j"'\ I
B 1' books -Ape. in a Cape by Fritz Eichenberg, Hosie's’ Alphabet = SRR
e " by. Le(onard Baskin, and Zoog’habet:s by Robert. Tallon. ;." . ‘\'_ o
, T T Have children give orally two' words that rhyme within a ST
SO AP '. ‘gingle ‘mentence.’ I-‘or example, The ants ‘sat on the pants. .:
R .. The bat. scared: the cat. List them on the. chart- paper. . ..
N S ' , Give " each child a piece of -papet on. which a letter of the PR .
. T : alphabet 1s written.. Ask each one to'. write a rhyming S T SR
e S ;. sentence about his letter and iIlus:rate if: R BT R
S ST Have the children read to the class the sentences t:hey
S ‘_-_: have written\ ‘ < : -' RN e I L
REEEIIR f L Hount the pages toget:her t:o form a booklet.«; . B ‘h
: N 5 ‘
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_ DAY 3. . R o
: Purpose' .+ To stimulate imagination* and build vocabulary. A B . ‘

Materials. ' The Emperor 5 New Clothes by Hans Christian Andersen , _

- . Paper, pencil, crayons T T IR S S

- Procednnp Help stimulste children 8. imegination by asking them to R

T . o T é(f? “describe-one ; another s clothes, .using vocabulary. developed
S ;o dna previous lesson.’ (color," aize, shape, pattern,. fabric)..
' Coie o '-:Then have ‘them.describe clothes people might wear on . .. * -
=0 ) another occssion (a pilepie, a party, skatip.g) Encourage K

them to paint good word pict:ures. . .
! Do o R
e G Read to the children the atory The Emperor 8 New Clothes.- PR

‘ T l-tollow—Up Abtivity. S Make a’ class list of the artieles o:E clothing
Lo JRRPLE --one viould expect an’ emperor (king) t’o wear‘ “Ask- each
child to think of the kind of clothes he’ imsgines that "
.~_.-,the weavers might have made. for the Emperor: if they had

not been swindlers;.  Have each child make a detailed list'
of the clothing, for exanlple.. 'a'gold’ 8ilk shirt wit ’

. ' silver "lace and red bittons.” When childten ‘have, completed
_-their, 1igts; 1f they. wish, have them draw ‘the Emperor's .’
"clotheeline showing the clothes described in the lists.‘
L DAY P ﬂ A ;

St Purpose 1‘ To stimnlate discussion and writing. ; '

Lo _Haterials. Cm'ioua George by l{. A.‘ Rey
s o ‘\"'.'-' Paper, pencil crayons R

T -Q'Procedure. ‘ Read the story urious GEorge to the children.

N Following the reading, esk questions to stimlate discus—n"", RN
SRR sion... For’ examp,le, How: was Ceorge first ga.ug'ht?’ What - '™~0
SR BRI A caused George to get into eo mich EErouble How, does - B
SRR "' George's new’ ‘home. 1n . theyzoo remind him. of his. old bome
IR, ' "24a. Africa? Why ‘do you think George will never ‘stop’
M AN ~ getting into trouble? - Thexe ‘are sonie other bqus nbout T
st LD T Georgel What ‘can’ you be. sure of finding A thoee other PRI
» ) R ' bOOkS? l/;.- ',." :‘ B .',‘ . Se- "'U". Tao-

g

Y

. S Pretend that George csme to our classroom. Hrite a story> RIRRI
SESSEI NEINERR telling about what’ would happen. If you wish illustrate I-,""‘_""‘_j R

i your story with pictures. Read the story to the c.lass.'":‘«‘
! ’. l' K I ‘ ’ = s et -
N o Y ..
R .\!".' ; u
Yo e E o
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STUDENT A

i, February l

: Ha‘tch':ilo_ o

STUDENT B
February 5

".;\neaning of the. worda., Read nloud a page fron The '\
',Bigges: Bear by Lynd Ward

e e

o April o o

";‘Talka more ui:h1§ :he group., Horka -ote 1°dependenr,1y. .
. % Feeling-a densge .
‘ -.A_-‘v,books 1ndependenq1y. WA

v April 1. .

yListened fairly well to: the stofy I"iVe Little' Poxes and e ,5'“', ‘. :
‘The ‘Snow 'by..Tony Johnston. : ‘Béeginnping to respond. to- Gl e
_’stories and. join in discussion when asked a question. PRI

"‘Listemd.more at:an:ively to. story Cutdous George by P O
' H. Rey. Enthusiasi.shown i.n language acti; :I.tiea' e e w
' Com:ributea otally :o group experience sto es.

_.Beginning ta. relate what is happening in stoty to o
e.i‘periencem Talks ‘mote freely about her exper:lences.
' . .Wrote-about- her r.rj.p to the beauty shop. Illuatratad L
i . story. with pictures. ‘Read story aloud. Was very. happy

Y. to. disc.ovet that she could read 1;: 311“ by herself .~:;; T

"Has fin:lshed reading aeveral of Eugene Zion 5, books
' -about Barry. ‘Talked about- them to the 'cl&88.: llsed
A descriptive words in his speech. Harked improvement in
' e vocabulgry :

,Hrote an animal riddle.: Hade good use of; b:l.s Hord List. '
. -‘.:‘Spelling shwed improvement. W

“;Viewed filmstrip gt_x and 'l'ﬁe Ducks.‘\ ‘Cﬁeee the book A

- a story. abouc three wighea., Gaining confidence :[n s
,s’;.expressing 'hinseli in read:lng and’ writing. ‘ B.ead story~ o
he had written to. the class. Word recognit:lon improv:lng. o

.t " \ S IR
w " . - - N
s 5y y . S
* L] X + ! Ry
. D d .
: e . . o S '
£ .o, . @ i -t .
[~ " . ' ~ B > )
t ., ‘. 4 N - s N : -
> .‘. - - ¢ '.' ! ‘ K
0 ! e L b
- “ s , = , ]
. . - ‘) . .
e ‘ e . “ AN
Al ‘ . " N
' o . -~ . " )
K . !
P o T + N
N . ! o
B I AN 2
.
.3

S I | U

£ achievement:'

Ahle to select and read

Listened very attentively to the story Petunia by R.
Duvoisin. :Added new: qo:ds t6. Claas Word List. Kneu

. o
. /u“ .

‘-j‘z,-- Lo IR R

. KR v O
..... - e

P

to read hinself. Pl i L o T
;’;\, . N ,. ’I:' :: et T CEE R S ,:‘, ‘

Hilling to listen :o othe:a te11 the:l.r s:or:l.ee. 3 Hrote

. . "Compre’hension oﬁ story nuch betr.er.. Able to recognize -, o
TR and deseribe rela:ionships. : Chose ‘l'he Amaz g Bone by




April 10

" February 22

L
%

March_ 23

S _STUDENT G .

A L ‘ . 114

l William Steig to read at home. Becoming interested in
Steig's books.-

L d

Story-telling has improved. Able to tell. the story .
Amos and Boris by William Steig as Amos would tell it.
.Told 'story id good sequential order. Interesting vocab-.
ulary. Good expressiom.

3

Read orally a ‘page from Amelia Bedelia by Peggy Parish.
*Good oral reading. Comprehension of story a bit weak.
'erLt';lng- ‘slow but improving. ’

-

Marked- gain in social maturity. Took part in dramatizing -

- Where The Wild Thiuﬁs Are -by Maurice Sendak " Liked this
activity. : -' . 5 ) .

Made paper pﬁ’ppet from browm , paper bag.. Did a good job.
Very a"bsorbed 4n the work. Enjoyed this: act:b{ity. .

r,a.s
M

General reading has improf?ed Loves to select his own
books. DeVe10pment in vocabulary and verbal ability ‘
has been most gratify:mg‘ L ‘. o

A

ey MR € Rt e,

RN

b B e T

T,

-

imlps o, "t B
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Samples of Student C's Writing

Student C came from a grade two class. In reading she was
‘about one grade below her grade placement. $he was extremely quiet
' "~ ’ . ‘ - .
— , . - .
and appeared\-i‘o\lle /ﬁetvous at the beginning of the program. ' She would
listen very attentively to the stories read, bnt it was a difficult
task to get her to jbin in a gliscussion or to participate in activities.
As the :brogram progressed, she became more responsive with much
L . .
prompting -and encouragement. She began to speak more ffequ"ent.ly‘,

_ express“}'xer .:'ldees'in writing and participate in other lengu'ege activi-'

tlésl o L T
»e ‘ T'he following samples of writing illustrate the progress this o o
» 'fudent made in languAge development and uriting.p She wrote t‘ne compo-v
sitions independently w:lth some assiatance in spelling.A '_ o ,.‘ . ._,"‘_‘ . ‘
; v : LT o ) “ :» . ) ‘."A e v '.' ':;‘j B
4 Januag
After listening to several animal stories and follwing a group ' N "
/ ~ o i
: diacussion about the. different animals in each StorY» the children were -
B N & o i,
,encouraged to try some oral riddles and later vrite an aninal riddle N
in’ their individual. writing books. Other members of the class were to "
¥ -guess, the answers to these riddlea.' Student c vrote-'the following "‘."
: » | : i
riddle cons:l.sting of short sentences and phrases v:lth very little ' :_3
e . . ~ e
I : £ attention to punctuation. It is typical of her wr:lting early 1n the / i
, : ' ) ¥
'Pro'gram."_‘ : } ) g
B ¥ It is big he lives in the 200’ S
; ) yellow and black he eats grass ; - ' ' ‘ R
x . and leaves who am I . e :
T ., - . ) I . . . . s \4 ¢
k3 g B a6 e g
B . -7 .
LA B . o ’ ' . :
= SRR :

. SRR P
ks
;
.
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February

This compodsition was developed in response 'to the reading of

The Emperor 8 New Clothes by Hans Christian Andersen. Following the

'vation for the children to write. Folléwing the reading of the story P

and a group discussion, the children were encouraged to think and ﬁrrite

reading, Student C was encouraged to write something about the story
She told why.she liked it. The composition shows improvement in that

the sentences are longer and more complete. ‘Her use of punctuation is

. good.

o K I like the sto'ry'.The Emperor's New Clothes- ' \
| In it two men 1ie to the king and they get . o
rich. ’ When he went down the- street
he was wearing nothmg Th.e people S
1aughed and 1aughed. o .

.5

March , . L '

«"“ . ' t
i . ~:

! The story I Don t Care by Marjorie Sharmat waB excellent moti-

n .

. " AN

":about a tine when they too" might ‘have. felt like the boy in the story

)

who said "I Don t Care. Student C wrote about her experience. Her

ideas are expressed in sequential order and: the sentences contain

;descriptive words of size and color, which did not appear in her .

.
N

| ‘previous “.vri*ting. The yse of the quotation mark ‘is also developed

:-'-' I Don t Care '
I was standing with By yellow kite and ‘t
' 'long string burst. I ran after it. , It: PR ‘
':‘_,V-flew away in the big: blue sky. ' 1 felt sad I
'inside and outside. Then I said "I don £

care .

AR
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This compositicm was developed.following a group discussion
about story-book charicters. The »ehildren -were enconrage_ci ;:o 'Write
aboue the character they liked best .and to tell why they liked i
These stories were i1llustrated with_ eolorfﬁl pictures. :St.uden‘t 'C wrote

-~ \ .

about Thidwick from -D_r.._Seoss' book Thidwick, "fﬁ_e Big Hearted Moose.

.

Thi dwick

‘I like Thidtuck che big-heert:ed mose ‘best. " He o
shared his horns vith all ‘thé’ animals An the
woods. That was a kind thing to: do. Thet was .. -

funny too. .

§ - 4 - v .
el - . f .
e * k] . “'" . . .  ?
. N . et Yy . .
,

..,':

that were read aloud or stories that they had read t:hemselves. ; After

::(.' fStudent C listehed to The ﬁ-tagic Pot by Patricia Coombs, she asked 1f

.‘ o s she could write about the book. Her writing showe good sentence

.‘ structure, well organized thoughts, good use o£ punctua,r.ion merks, a
variety in her choice of words and much use of descriptive words.,_ .

o Compared to her ear],v writing, this composition is well done. oy
R The Magic Pot . S o

: ,: '. , : I 11ke t:he skinny cat t:he best in The Magic _
B Pot. There was a ftmny lit:tle demon in the’ N

‘ stqry thal: turned 8round and turned himSelf _:f' o : ‘

"'"f "_ ,-;into a big black pot. The old ‘man and woman '
. .had red, noses in the pictures.A That was ERN o

) ‘funny. '.l‘he}r were tall and skinny..- The author . 7‘. SR
: "_"done a good job on the book.,- She. put picture L
o WOrds and beautiful eolors in the book.
P . "‘P . - . wr

o ,; The children had many experiences Writing about the stories el

e i At et T T naT

s
4
L
i
N
§a
la
,
y
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Samples of Student F'g Writin _g ‘-'f;;."
. . Student F now in grade three had repeated a grade..' He aeas .7' %
below ‘h_is grade.level in reading and spelling'and was considei'ea a - 4
. . o -
reluctant -writer. He téok part in other language activitiea. offered !
worthwhile ideas in oral situntions, and enjoyed group writing but ‘ -
‘ ' avoided indiv:ldual writing. His' writing efforts consisted‘ of one, or '
L two sentencea connected by and'!—and 1o punctuation merks. : g ‘. g B R
A ‘:' T‘ne following compositions illustrate the progress Student I-’
) .' S | made in 1anguage development, vocabulary, and wr:lt:lng He‘fwrote these o
h :,‘ composit:lons independent{y ‘;ith aasistance in spelling- : A_'”‘f : -; ol
' ,}-‘ . 'I'his composition' ‘was developed earlylﬁin'the program.l_v' It was“ .
= stimulated by,~ the reading aloud of A Snogx Daz by Ezra Jack Keats. E

Student F was eneouraged to illustrate.and vrite about something that

ghe he liked doing in the enow.'_ The eomposition consista mainly of sen— g A SRR

AL tences strung together with and. " f"'-.' 1'

- ‘ "I vas making a snowbsll and 1° flicked 1: and ,,
I hit my friend and my friend hit me.
2 T Jﬂ ST 'l'his color poem was developed*after listening to Hailstones BRI 1N

N .‘: . and Halibut Bones by Hary O Neill and a follow—up group discussion

- ‘” . = B R . Coh

bout the different eolors and how they make us feel. Student F wrote B

about his 0wn favorite color-—-blue. _ It shows improvement in that the

sentences are not run togethet and he is able to use descriptive words

to express hia ideas, :



















