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The purpoae of this i ternship wag to study the organization aud

L administ;r,ation of extrat:urpicular programming in an Alberta school

,,' development of extracurricular progréms in\ Newfoundland sc‘hool'a.—,—'l‘o T

N N - .,._.,_‘_..-.

:a achtml diatrict comparable in severa]k respects to “x

.f t:hose in many areas Qf Newfoundland was selected. : Adminis\trat:ors, .
‘.‘ . A S vy R
o teachera, studenta' counpil membera, and board persotmel comprised the

1

' : focused interviews, limited :Lnteraction observations and document
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analysis. Findings were collated and reported under the major areas of-

TA concern tQ extracurricular programming ident:lfied in the 1:Lterature
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5.0 Teacher sponsorahip 1g" tot:ally voluntary ‘and- aufficient numbers , l& -
: AP A }

. " URER \
'6’-,, Accurate records of student participation 1eVels are not S

of teacher sponsors can be obtained. ST N
X,

“ o
- =
L R generally kept. ' B ‘ Tw T T e T

7. Student busing is- a major factor 1imiting atudént particiqation

.
v

_in extracurricular activities in the junior high schools, tesulting in

"**"’" g ‘ _:'.; overloading of facilities--—especially during noon hour. N Sy !.- . o

s e -8 \Student union fees aeem to be an excellent,and equitable method

1 e

'fof obtaining funds for extracurticularn activities. "f'_'_"- \ -

[

2 :-._"Stud'enta councils ahou'ld play a definite role in a11 aspecta

RN SR ot B .- '_ . '-A,.' ) : :‘~A'r ,: .‘ _ P HY,
SR R of extracurricular organization. Ll BRI j;;.-. MY (O

~"‘-.'f" 3 Contributions to extracurr:icular activitiea Bhould be a consid-
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Do T R -eration w‘nen determining teachet wurkloadh. R \,-_ R o e e

4. < Relevant inservice training ahould be provided to those ataff L

-.f,'.'members w‘na feel inadequately quaiified to sponsor activities. "-",| -
' :" A BN N
5. Ah examination of the vareid' pxograms should be conducted in ” .
. '\.,. . . e . -( . l o
light of educational retums for fv.mds expended in this area., -‘- '
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2 Chaeko

CHAPTER 1
INTRODUCTION ’ \a

Extracurricular activities with:l.’_n school systems can be traced

back through history to the déys of the Greeks and Romans. In modern °

L

school systems it is impossible to find scE}ool‘s totally lacking é@me '
sort\ of agt_ivities that might be élassed as co-'c_h‘r_richlar or ‘extra-
curricular. Host é&uﬁétors use either thé_Ee;ﬁ.co—cgrricularvor extra-
(;ur‘t'iéulg: when. referring to a’ctivities‘ carried on by thg s<;hoo]E that. v

\éte'(a).non—Credit,~(b) voluntéfy, énd‘(c) not-pafé-bflthe prescribed

curriculum. ‘The terxm *extracurricular' will be used throughout this Yea " 4
report. i ' . ) ,
- Those d'irectly in'yolved in education--theorists, ‘administrators,

'feach’ers, students, -and pare‘n,ts agree on the educational importance z-md
value of 'extracurricﬁla'r' programs. Va-rioﬁs writers. atrongl}; sup;ﬁort
extracur’fic'ula.r program activities as vaiuaﬁ_lq in fostering such \'ralues .
as (1) éportsmansﬁip., (2) good citizenship, (3) stu_dént gOVernanc.e,'r
(4) school loyalty, (5) training fqr leadership,;-éﬁd (6) fitting the ‘ .
'school\ to the needs of the 'a&olesceni: (Jagobson et al._, 1l9:7.-3) .

An obvibus problem with e)étracurrié;liar afztivitieé fiurfacea when
one aié‘t:empts fo discover e_xactl‘y' ‘how the _exrfra.cur'rie.u-lar pfijg_ram fits
into the total school \structure. .",Extracurr;Lculm;’ activifies 6f_vax"jring,
quantity and quality canlbe. ?ound,:_ln ébu_nda.nce throughotit t.he majdri;_ty

of school sysf:ems~ in.our nation, and 'oné,wo'uid. logically ':asshmé that

- ’
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such a time-consuming and important segment of public schooling would
have very concrete roots. However, this is not the tase, especielly in

the Newfoundland milieu. Obviously, our educational administrators
. N ‘

often accept extracurricular programming as an integral part- of school
- . . : ~
activities without having any philosophical or rational basis for doing ,

80. Kratzman (1957), in his survey of extracurricular aetivities, found

that a common occurrence was the lack of clearly formulated objectiues. 'd g
He discoVered that this abeence of goais tended to result in'haphazard
cand inergent efforts. \Even though the:e were comprehensive programs ' _\_- - g
\offered and much time expended there was little direction an:Pevaiuation ' ;- 5

e because“af inadequate,pre—pianning.‘
Tﬁe lack of ‘& cohesive and consistent approach with reepectltO‘
making extracurricular progremmiﬂg an integral patt of the schooi[s

! program inlNeﬁfoundlaﬁd is in part caused by extensive busing made -

necessary due to the large number of.regionai and central high'schools.

Busing problems and other factors such as lack of faeilities and finan~
clal resources cause uany'proulems'for adminiatrators.' Opinions as to
how thie/fcf/o;her problema associated with extracurricular programming
can be solved are varied. °Should the program operate primarily outeide
vechool hours? Are teachers’ under“!bligation to sponsor extracurricular
.\; . activities?.~5hou1d extrécurricuiar programe be\scheduled during-tha j{
regular school day? ' What financial responsibi,lity should the achool

district bear?

\ ° - M ' . ‘ . .
(-_. ‘Answers to these and other pertinent questions are necessary for

school administrators to develop and implement an effective extra-

curricular progran. This study examines-how a school district in Alberta

H
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deals with the aforementionéd problems. It is hoped that this report
will atd éducatoré in Newfoundland in the further development of 'egt_ra-

curricular programs.

Topic of Special Interést

The purpose of this study was to study and ‘evaluate the orgapization -

and aclministrdtio'n of extracurricular programming in selected junior

. _and senio\r higﬁ schools in an Alberta school syst_fetn by means.of an

i,nt:érnship'-.study. C

EEE Bgniticence of the Study . R

1t is hoped that this report will offer new insights :Lnto\ the o

L

- .
orgauization and administration of effective extracurricular programming. :

Specifically, it 1is hoped that this ‘study will be helpful to the
following groups.
--1,' School principals who may. wish to develop or revise an extra-

. curr.iculnr program in their scnool. o

2. Teacherd who are _imj.o'l\;‘rq.d with extracurricular activities§

4
!

especially ‘physical education personnel.
3. School board and dep‘artment; ‘of education péréonnel respon_sibg
for (a) e:_c‘trag'urri_cqla'r development, and (b)'_ businé cori.trac.ts’

and- policies. .

‘c»

‘ 3
o b Faculty and Btudents of t:eacher training institut:lons partic{—j
ularly in- the depart:ments of educational administration and

.- curticu_lum deVelopment:.

5. The r%su'its of this study will hopefully gbntriﬁute to the

>

. 'F'thﬁi-"s'*.r\' N A




o .

. one school was not bused.

‘ high school is a high achool which providea, along with academic pro— o

) grams broad emphasis in the aréas- of general vocational technical

theory and practice extant available in the field of

educational administration.
a

- L Delimitations . . ' .

This study was delimited to’ selected junior and senior high schools g

\
of the Strathcona County Board of Education located in Sherwood Park,
A .
Alberta. The internship focused on one aspect'of the schools OperatiOn,
extracurricular programming, and ‘more specifically, the organization and
1o ‘ . .

adminiatration of extracurricular programa

The schoola selected were coeducational In four of the five':f ."f

s

achools studied a substantial proportion of the student population was

comprised of bused students It should be noted that the population of
. - L \_ _' " \ .

Limitations

1. DePendence on a restricteﬂ sample.

‘e

2. Posaibility of respondent subjectivity and bias.

3. ‘'Researcher bias.

4. Timing.and duration'of.thé internahin‘stﬁdy. b . "} B
5. ,Structure and clarity of the interviéw dialogue. ' f.l‘: »o
6. Reliance on face validity of the reaearch instrument. i e ﬂi&ﬁ
\,\- o :., : | | 3 . . .
Definitions

1 : - 8
-

Com osite high 8chool. In the prOVince of’ Alberta, a composite




1

) ihcluded ,in ‘the study are coedu,c:ation_al. !

- of 1ndividual teams, clubs, publications, or house systems. In all

B D T T R Pt I I TSR W 71 D ity P AN T e

A

[

P

: \ SoF
. N 5'/
. r
/
’ . ' *=-,.,. ' \
and commercial education. .
) . R N
-Extracgrricul‘ar activit'ies. For the purpose of'.this research
extracurricula;kactivities include all activities that are carried out '
under the jurisdictiOn and approval of the school that, are (a) non-, .
credit, (b) voluntary, and (c) not part of the required. curriculum
. o . ,
Intramural sports-.- Intramural sports are ‘those individual or team l
activities in which students participate in organized competition within
-an individual school._ o ": IR .-"' ,' R S

.
\" .
N o

Selected schools,. 'I'he schools referred to as’ selected schools d.n

[ . A
Y. .

this study include all schools selected for investigation by the*"'-"

researcher. These schools are of two types——junior and senior high

schools.' Junior high schools-serve gréde/e\;even to nine students.;.

Senior high schools serve grade ten ‘to twelve students. All schools

N P -
~-

Student leaders, For the purpose of this study, student leaders .

N

sre considered to be members of students council executives, or leaders

v i

‘cases they must be involved in the administration snd organization of
their schools extracurricular program. . .'

Teecher sponsor. A teacher sponsor is any tescher chsrg,ed with . :
oo Lo i s
-the’ responsibility for one or more approved extracurricdlsr activities. i -

oo ~~

In his role as sponsor, helshe is responsible for the directing of the

students activities, as well as’ the students‘ behaviour a.nd safety.




Vareity/extramural Jorts., v .rsfzty or extramural portB @re sports,’_. o

b 7

particular school end who comp' e wit'h other schoola on behalf of their'”'

o

school.. . T L T e

inducting function. ) He argues that theae twq fun@ticms are met inl" par

' 'atudent involvement would not? mexely be in the form of pﬂrticipation in

- . )

the activities themselvee but would include\ student 1eaders partici, i

'pation in the organization and adminiet:x;ation of these aativities.

'-adopting this view of the worth of extracurricular programs, Stroup g

\-

i '_(1967) would agree with the view of Gruber and Beetty (1954) who uiew.' SRRt

: democratic prinqiplea and practhee ae a qatural function of an effectivle :

. (%I

" extra(:urricular program. 2

. 3 :

To Frederick (1965), the crux of an effective extracurricular prograni o

3
g

: A
g 1iee in student involvmnent in the program 8 govemence and operaﬁion.. i

‘I‘he divideuda which come frbm the purauit of broad intereats,
including extracurricular activities, ‘are many end vatied.

i.
,[‘_
Ak




S R ' . . : , ‘

.. ) N \ '
FRR A ‘ 2 o ( ' 7
' W, On- thé ‘student’ ‘cquneil ™ .. 'or. alhost. any committée.con= .-

3 o eisting of. more. than one member, the painful and’ enlight-

. Ol ening experience of contending with the other person's point~
Levt, . of ~viéw is--g maturing experience. ‘Learning to. respect, or
W et 1east to tolerate, opinicnd that conflict -with-your own .. »
S »prepare you. to funCtion moré smoothly - and effectively in
N . .our SOCiEtYm v e o Any- student who/rEpresentB his fellows -
Lo T ~_.], :{Iin ‘the extracurricular strUcthre of the .8chool, haa‘eegpused T
Tl ey responsibility fdr the welfare of othera. (1969 2) -,
& K ey e, , e Do

;~fft}5,ﬂ,'?Frederiqk conaideru all the approved aime of education (responsi—

e ‘.t

?fand goes further, aaserting that many bf the values studenta see in

\\‘ A‘

= uperceiued in the regular curriCulum offetinge.' He citea auch examples Can
- K2 4',‘1; ol

f;- curriculum claaees to depict the range of needs being met, accerding to
! . . . . ')4' - CEEAE ; ‘. . .. wt ) ',_ : o, .
atudenta reaponses. o .,J- ,'L_»_' SR

. x‘ ,,.__ . . o S . R . .
Frederick (1965 39) touches on one,other aapect of importance to

AP

e

our educational future. He pointe out that because the schoal is an

‘\-'.-, ol

. “ﬂi‘open social system, the general cultural changes within society are
reflected in the achonl.g The changing attitudee towards recreation, : ;.';
1eiaure time usage. and planned obsoleaence have phenumenal implication§

i .

\

on the\curriculum in general, aaVWell as on the exttacurricular prcgram."

R Trumpf'1944* cited in Jaqobson et al.h 1973) agrees with this aaseasment ,:“-

'ektyacurricular activities are not perceived, and indeed cannot be --::ifl S

thex ate educated to do,,both workwise und leiaurewise. In the Bame 3f3;1f

’ '{~vein, two important reaaons for the development of a, eyatemdtic approach
to extracurricular'activitiea are expounded by Boutwell (1969) ,\f"i'
o . T - - spEven - ,_} —




':realization'and the establishment of a healthy selféimage within :,

.serves" (1971 19)

acquisition must be tied in with application. The curriculum is designed

'students. :‘-‘5 ;;ﬁ: '”"Ef .;:; _f .~'A‘_}':.

points

it-ul in adulthood and ). 1eisure time has—destructive as well as |
- o ,,g‘,',;/‘ 5

T

cons uctive potentislities., In this milieu of thinking, we should view

-'extracu icular activity as a supplement to, and not a substitute for,

fclassroom experience.

. . i .
Slater and Strehle (1969) refer to two Other educational area) of
. b '

'fimportance while’discussing the significance of extracurricular pro- '

'?'gramming.‘ They ccnsider extracurricular activities essential to self—

.II R o
-.': .
v "

/

?students. Mohler (1971) takes the issue further, assertins the school 5:513,

RIS responsibility for providin§ appropriate activities. He maintainS\the

.v
e .

'ifollowing view '-"A school, district has a 1ega1 and ethical responsi-

v R )
;bility to proVide a, program of school activities for the students it ’

' Activities which promdte students self—realization and sélf-image'.'

1

“-3ff?are consistent with the purposes of any secondary school program.,~There. Y

. ':lis a need for creative application of’ the basic skills and knowledge a

‘ B /. v\

' gleaned from curricular sources. All skill development and knowledge

\.

"for imparting knowledge aﬁd fostering skill develoﬂment, and fhe extra—ii‘f-*

hcurricular program must be\designed to allow fos the application of this\

\

.ﬂknowledge and skill development.~ Two of the nmst important considera-'-'::

;u'tions that must be kept in view when c0nsidering extracurricular acti-“"‘”\

"f"vaities are the regular curriculum, and the needs and interests of the

oo

c\.-'

Sa g 3.
v
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Since qonfederation with Canada, the status of education in

FORPTONSY

‘ Newfoundland\ has vLstly improved, particularly in the past ten to fifteen
years. However, in relation to the rest of our country, Newfoundland
is still strufgling\ to reach a national average. 'I.‘his 1S especially
“true in areas"‘ of education not deemed basic or essential. 'S_dch areas 2

L \ -
as physical edu‘cation, muaic,and extra‘curricula‘r a‘c'tivities hdve too

often been cl aified as 'frill areas’' by many provincial.educators,

and for sacial economic,l' and other reasons have not received the atten— &
:I . tion necessary for their proper\‘ development. -/" :.';':'
\ ": ' & Beginning kvith the Royal Commisaion on Education and Youth in -

Newfoundland in 1967, educators have beern shifting educational emphasis

N

: \ .
. to a brohder scope encompassing all areas of educational need. The N

) N , o

. Royal Comiaaiori expounded the following view concemins extracurricular

. . . . .
A . L. l B

Nt .activitiea:

PRI . v In' the program of the . modern- school, co—curricular ac;tivi—'
' ties occupy | an {mportant place, ..., . It seems to this
Commission that this - ‘aspect ‘of the curriculum has been _ .| - :
neglected in. many Newfoundland schools. ."., The Commis-' ' " .
e aion. believéa that all schools should provide s cé~curri-: -
o cular program (suited to 1ocal conditions) (1967 171-172)

Crocker (1973) undertook a study of - the characteristics, organiza—_'
{ &
tion\ and administration of the extx:acurricular progrmns in the regional )

' high schoola of Newfoundland and Labrador. One of the major findings

A

o of this reaearch was that the most aerious problem facing principala

AP
[

was scheduling activities at’ a time compatible with bus sc'\hedules.- :

R

-

L _ Crocker concluded' "In many cases thia problem goes unresolved and R .

SRR Lt

students who travel on the buses lack the opportunity to participate in o

Vo

T o ‘ the co—curricular programa" (1973 145) He further suggested that the
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R AT A

L ey
’ - 10
_ ' _ magnitude of this problem dictated further consideration as follows.l
1\ _— ) "A case study of a small number of High School Co-Curricular Activity
) . Progrmns ‘to determine the organizational structures and the administr_.a—
! . Ctive pr\ocedures involved" (1973 146- 147) |
| Coi\sh (1973) supported these findings insofar as extracurricular
\ programs vere concerned He concluded that enrichment of extracurricular
oo . programs in Newfoundland high schoola is needed especially in the area
/ - o non-sport programs .. o :‘ ,' E _:
. B ‘ - Summary® - o~
s V G Chapter 1 has attempted to provide a background introduction and .
| i .' rationale for the internship. This chapter also included relevant
. :\ : ' - definitions, delimitationa, and limitations of the internship. However}';'
B . \as the writers quoted in thia section have indicated there is a need to )
T ’ : further explore the organization and administrqtion of effeCtiVe extra-‘.
< - ] - curricular ‘programs.. Such a study should 'aid d;iniatrators and other )
| T ' educators» in Newfoundland in the development and implementati.on of L - I
.\i-.s-:' extracur:ricular programming.' Additionally, such a /at/udy might provide L
2 o , realistic suggestions for aolving problems in extracurricular development o
£ ' caused by extensive busing of Newfoundland students. S . )
, . N
1 .
) :a':~
RN
; 21




o curricular activities\since the sixties.

. separated_in é}p aud methud from the rest of the curriculum.

R R M R

" “THABTER 2
" REVIEW OF RELATED RESEARCH AND LITERATURE

‘Overview - R

SN

Extracurricular activities,‘as we.know them,'sre basically a

v et e --‘\. ot

b
.\.

osophies of education, such as. the concept of the "whole child" espoused
.,,- ~ _‘.,L

o by Dehey, gave encouragement tb extracurricular pursuits., Parental and

"t

educational support evolved because ofsa natural yearning to see students

: I
perform and succeed in’worthwhile sctivities,- Sgudeut Interest in .

extracurricular activities was given sdded\impetus by societal changes,,

namely, compulsory school attendance, increased urbanization3 and the R

phenomenon of both parents seeking enml?yment (Graham, 1964) That

,-extraclass activities have now been recognized as a necessary supplement

N

-.\ \-' -
to the formal curriculum and are therefore a valid part of the uwd’?n

s

| - . .~.‘

public schooll is also noted by Robbins and Williams (1969) ';t '{.-

R {

Buser (1971) msintaina that little change csn be found in extra-'3

e ) e .. ‘:'~'

(1954) state that the rapfd changes of the past decade have in msny o

"}.

Ny T
casas caused a situation where extracurriculaf activities “sre'widely

tional activities and are here to stay._

.-

'.l"
o

' o twéntieth—century phenOmengn developed for 8 number of reasons.> Phil—.'-“-” :

Furthermore, Gruber and Beatty s

1

be concluded however, that extracurricular programs are valuable educa— ;"

However, there still exist .Q l\y;l'
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aerious problems and issues that must be resolved if these programs are . . :
- e Ty oL .
’ to meet the needs and demands expected of them in future yeara. . L o
Cn. E ’ : = . S
_ 'Values of Extracurricular Programs L
. ' N ) . \ : . o ' -'r v

i

A primary conaideration when discussing the values of extraCurri—

cular activities is the 1ack of empirical basis for such claims._ As,:;,“
L '-f : .'=’»i' : C R

y el

Kratzman pointa out'

,ﬂﬂlf'The actual WOrth of extracurricular activities has largely ‘
... been'a matter’ of judgment, and few of the’ claims,- proposed «Uﬁ~jf
. by the yriters. in the field have been scientifically-proVed
It has been’ difficult to: assess the values of extracurri-, f' _ S e
*cular participation for two: reasons; "In’the first place, " | .0 Dot LTl
' ithe factors involved are extremely intangible and’ conse—'i‘*ﬁ”r:,'j' w?lhjf-*" Snn
~»_quent1y difficult to: ‘gauge., Secondly, extracurricular AL L
.“ﬁaotivities are’ soiclosely. alited to “adult "11ving that their
3 real worth cannot be. aacertained until the’ students have '
: projected into . xreal 1ife” the results' of their learning in "
. the, extracurricular field (1957 14) ' .

.:{In conseguence of this consideration, the remainder of'this chapter .
i{focuses on the opinions oﬁ major‘writars,regarding the educational '
-.\.

V?“:ﬂ' "1‘3“, l‘j;wotth of extracurricular activities..;z,c"" l

Jacobson et al. (1973) traced extracurricular_program development

/'., ‘.., -

pf) ;"” ?in terms of its effect on appreciation'of the social goals of educationﬂ\

"!

G f??l;; fsij‘and attention given to the child's growth and development. Kooa (1925

cited in Jacobson et al ) liated the valuea of extracurricular programs

T 8 Y R T T
. - . ~:--"(1) Training in aome civic-aocial—moral relationship.- . ‘
;h -(2) Fitting. the achool to- the needs of the adolescent.“-,3p

s ,:Ta(3) Training for leadership; LSRR _ »w‘f__u SRR O
T -'(4) Improving diaqipline and 3chool spirit.,£}973_315) ._g'-i ’“‘.ij"hf5j3f\“f
.:Trump (1944 cited in Jacobson et al ) cites the following valuesE‘f: e 1::;;33.

that students aeeain extracurricular programs and rated these'in the :
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‘ 1 ol
b L o .
' N . - : i . ;
[1 . = ‘ J
! ‘

_ SRS following order of importance. - :;lu .‘,l j_‘¥":\ 'f";;ﬁ‘. ,"_l Cor ,”h~’:; \
[ _J_i oo (1) Developed friendéhips.,_'/ - §ii. '. R ‘ . . l '

. R ,'.'f.j'(2) Became more interested im school. T R R .

Lo AT _CS)ILearned jow to win and losé'in spontsmanlike manner._; N L.
K‘ D . (4); Devéloped greater loyalty .to the school. SRR R A

. o (5) Discovered worthwhile things‘to do in their free time."» ) R T S
k T {6) Developed friendly melationships with: teachers. ;- N I g
' " (7) ‘Became more willing 'to accept’ criticiem._i,.-.n' TR SN _
4 s " (8) Gained valuabié information that had ‘never been o . w o
e o ’L'—received in a éurriculum course. (1973 315) e Lo
) : : 0 . > IR
L views of extracurricular activities.- Slater and Strehle'(1969) assert G
W IR ~¢ ! ; -
e s
-'.'.' g RN "-;_
N :‘gg‘f, provide this full range oﬁ experiences._ Second, Slater and Strehle L "‘7 ' ;
lﬂ.}‘;;' ”'Vr'l,{ argue that the classroom a d the life outaide (namely, social awareness.f' -
f? f(;" P -fét and participation) must be-related i the minds of students. Eﬁtra—
: ’ curricélar programming is seen ‘as’ the propet medium for this procees

[ v .
: “‘- ..'\~

e 1 ~;.i These researchers go on to) point out the need for non—academic activid [:j;:ny

f}gl | ties, creative application of basic skills, and the need for exploratory

F&rfz . A oppo;tunities.i They conclude thaé "these dctivities are essential ti

Z;ii ) the self-realiratioh of mahy youngsters and the establishment of a ;ff‘”

i;? healthy sel§~image consistent ﬁithlthe purposes of a juntor high school".':"lif

boee
4
@f found in five fdnctions.- Frederick maintﬁﬁns that if activities are'
Pf properly managed they will contribute to an educational e*ﬁﬁri:nss_;n
:% i :""- \ the following ways. ‘ﬂ' "~' S
‘i._ . oS B -
o{'- - --.':/" o e '., .
g ) At b
2:; .' .,_.:-'I . " .”.‘.'

TR R i
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"Organiz-atidhal Structure

14

(1) Reinforcinmg classroom ledrning.

(2) Supplementing formal studies in the required and elective
curricula. >

(3) Aiding total life adjustment.

(4) Integrating learning.

(5) Democratizing school and American life. (1959:55)

The results of a study conducted by Townsend (1965) listed three
categories of purpose in extracurricular activities. These categories

included -activities dealing with pupil attitudes, pupil needs, and pupil

involvement in ‘the organization and administration of the extracurri-

¢

"~ enlar program within the school. Regarding pupil involvement i‘n the

organization and édministratiop of extraclass activitles, Davis con-~

\ . \
ciuggﬁ:

. Extraclase activities ar® meaningful and educative if they -
are well planned and are a means of student expression. .
Students should play a large part in initilating such acti- >
vities and, under school.supervision, should be primarily
responsible for conducting them. . , . It is, rather, 'to
emphasize that much of the value of extraclass activities is
lost when they are dominated by school personnel. (1966:204) .

¢

. \ ° .
Organization and Administration - o

1

Studies conducted by Kratzman (1957), Townsend (1965), Edmiston

(1966), and Crocker {1973) ha\_re.u'n-earthed. several problems in the y

- operation of extracurricular programming, such as a lack of ciearly

articulated gd&ls; little pre—plgnning', and low student participation.\

. " ) . {
These problems seem to stem from inadequacies in the organizational.
st;ructure of extracurricular activities. \
Writers generally refrain from.advocating the utilization of any

single organi'zat:!.onal structure, possibiy Because of the many variations

R e B

S NN ARt RS B e e e

AR M S BN e T BB & e s T S A i e K
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-within schools such as size, age range of students served, board poli- '

'ponsible for all activities that take place under his "auspices. He must

"1in all curricular activities—including extracurricular activities. As’

“"total school experience,”"-and the onus is on fhe»principal to'upilize

15

N imeie,

v S

cles, and ?dminiatrative views and policies. There are several prere- }

quisites for a successful extracurricular organizational structure. It

L ¥

mugt be rg;ognized that the principal of the individual school is res— .

sume this responsibility and accept the important position he holds

Davis (1966) ﬁoints out, the principal must also recognize the crucial

T e e e C R RN TP R TSV Ly

position of responsible students in the organization of extracurricular

programs. : : \

The gtqd;nts'icouncil of any seéondary‘school should have several ' ' . E.
important osjectives. Jacobs;n et al. (1973) inclﬁde in these objec- | L
tives the proﬁotion of good ciltizenship qua}ities, instilling of . | 3

"proper" attitudes, providing a means for student expression, and the 3

coordination of extracurricular activities. The very exigtence of such L 3

Siocie 3 et

a council is in itself a valuable extracurricular activity. "It is

s

obvious that the students’ council should have a keen interest in the

e

G

|
this interest to the fullest possible degree. The other essential

THAS S e

il
e

iﬁgredient in a broperly organized program is willing teacher sponsors.,

Tt is with sthese criteria in mind that the primcipal must develop and

t
organize the extracurriculdr program machinery.
N S

Other elements of extracurricular management may also be important.

Karlin and Berger (1971) and Jacobson et al. (1973) point out the need
. : ) ! -
for the organizational body to be representative of all interested

bodies~—teachers, students, and-commnity (Including parents). This is

v
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especlally important in the devélopment of extracurricular policies.

H

Frederick (1959) notes that responsibilities can be delegated to agents,

for example, a director of student activities. However, the principal

et St A S <l U TS

is still. seen as.the primary coordinator.

s e n5

Research in the area of extracirricular programming has offered
Y . »
significant findings with respect to organization. Edmiston (1966)

R

2o

A

found that there is little involvement of the community in policy;making

or planning. This could be rectified by'making policy-making and

|

Giylanning the duty of’a j&int committeg fathér‘thag,one person. KratémanI
(1957) Suépérted'the'idea of a board-type organization fof‘éx;racurf;-
cular p?oéf#mﬁiﬁg; Townsend (1966) dis:ovegedvin'ﬁis Sde&.that an

Yin—line relationship was the preferred_orgqnizationai setuprwith~litple“
input accepted from studeﬁtsl

It woulﬁ seem then tﬁat a.primary conéideration for the principal,
in directing extracurricﬁléf-programs, is organizational structure.
Such a structure should ﬁéke provision for delegated.authority, as. well
és‘facilitating input from students, teachers, and fhe community. It

2

* is only within such a framework that a resultant program will be effac~ .~

& ]

tive in attracting teacher spongors, and student participants.
3 L '

Sﬁpervision of Extraﬁurriculaf Ac%ibikies
An effective extrac#rricula; program is made up of nppefous acti-~
‘vitiéé,.pqvering ; wide range of interests and 1n§olving'a large numbet
of students agd?teachefs. Given the éccepted educational benefits of
extracurricular éctivitieé, it seems logilcal that emphasis be placed on
sqpetvision and gvaluation praeticésvin order té maximize the effective-

V' e | o
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ness of activities.

17

$
Responsibility for the supervision of an activities program rests

upon the principal, any director(s) he may appoint, and the teacher

§ponsors.

. Gruber and Beatty (1954) include as part of the principal's

-

duties the following supervisury practices:

(n
(2)

(3)

(4)

(5)

Douglass (1964) describes several guiding principlea of sponsors

(6).

Planning the schedule of the year's activities.

Consultation with directors of the student governing

bodies regarding plans and procedures.

Supervision of home-room organizations.

Give general- supervision to the»board of student publi—

cations.

Secure a list of clubs that teachers desire to’ offer,

and requests for new clubs from students.

Conddct educational research on cocurrlcular activities
- - (1954: 41 43)-

supervisory practices:
.-

(5)

(1)
(2)
(3)
(4)

(6)

.The supervision of activities should not amount to

~

domination.
Supervision must circumvent the influence of immoral and
ungocial practices.

Supervision should be; as. far as possible, by suggeation
rather than by authoritative direction.

Supervision must include co-operation with the central
administration and the general activity program, espe- '
cially in matters of accounting and in the management of
activities in such a way as to ensure loyalty to the
administrative policies.

Supervision must include recognition of the exploratory
value of activities as a factor in guidance.

Supervision should have as one of its primary objectivea
the integration of curticular studies and extracurri—
cular activities. (1964:225) oo .

Notwithstanding the supervisory guideliues previously quoted, the

literature describes two main elements of extracurricular supervision-—

Sponsor workload and sponsor suitability...Kratzman notesb

The . problems are aggravated by the mammer of assigning spon-'

sorships and by the dlack of a sufficient background of

@
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R

experience which the average beginning teacher brings to his
first teaching position. (1957:23) .

’ s
The key to proper supervisory practices 1n extracurricular pro-

gramming lies with teacher sponsor selection. It is important that all

7
gponsors, whether pr not they are teachers or members of outside commu~

nity agencies, aYte chosen on the. basis of background, training, inter-

)

\” sests, and abilities. In addition to these criteria, all staff sponsors
" must reflec_t a fair and judicious digtribution of teacher load, taking
into consideration classroom responsibilities’ dnd extraclass regponsi--.

. - R . v . . s ' l .

bilities. _ -

\ : Evalua't»ioh of Extracurricular Activities' .' ) :u»- .

Ed_ucators _c,o;lcern_e'd n‘rith 'ex_tracurricular progfamming all agree -on

the nedesaity af eua_luation. Ovard (1966) noted that student activ'ities"
are under constant surveillance by various interest groups, thus making
t;he need for evaluation ‘even greater.

Evaluative procedures in all areas of education are not without

problems aﬂd criticisms. Howaver, thexe are problems.peculiar, to the

K extracurricular program. Kratzman (1957) foun.d that one of the glaring
de%iciencies within extracurricular programs was the lack. of clearly

form‘ulated dobjectives. _‘Jacobson-et al. (1973) ‘also believe th:l.s. to be

. a major problem. Without-well' articulatecl goals, there 1s little on ;
\whic.'h to base evaluation procedures. ’ | |
A study, conducted by Edmiston (1966) revealed that there” vas .a high
' dégree of local school autonomy in the organization and administration
-

of extracurricular activities. This means that close evaluation and .,

coordination is essential in order tor-avoid duplication of the services
R . N : :
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by otxtsi'de agencles, as well as provide some ‘de‘greé of consistency, at:

least on a ldistrict—wide scale. o . |
Another -difficulty An evaluating the extracurricular program arises' .

out of the Vexy purpose of its 'a'c:t-ivit‘ies'. 'Krataruan (1957)'lrec‘ognized

several characteristics of extraclass activities .that make evaluation

difficult. These charagteristics include: (1) intangibility of the

intended- "results' of extracurrieular activities, (2) large time span o I o
il . L
. hetween when students are’ involved with extracurricular activ.ities and .

'when such education is utilized in adult life,' and (3) other agenciee - : '-_' L ¥

. .‘within\ the community work toward the same, goals and often it :!.s difficult
T " \ B \:' - . . .
o b to assess the exact contbributions of the. school. Consequently, evalua-‘ S T
. \."‘ \: . -\ . o e
. ) ‘tioh must be. based 1argely on- the subjective opinions of t:he partiee :
. \ B . . -y ) . ) . o 3 -\ i

involved. . L CL o o s

Despite the - intaﬁgible dimenéions »p‘rev'iou'sly" discussed t‘here-.'are .
.several measura‘ble component:s of - extracurricular activities. 'l’he extent | . .
'.of student and teacher, participation ca.n be measured. Opinions"a:id. . 5
ratings of studer:ts and teachers -can. be analysed. Anecdotal\*and cu'mu-.- g "
. lative records can be kept and utilized as profile information. .' . .
i , ¢
\,I\ : .There is. supportt for the importance of the students neeg in all

. evaluative attemﬂ\ts. Karl,in snd Be‘rger (1971) stressed the nedessity

of detemining and meeting the current needs of students.. Reid (L972)_ -

'
* l

. discovered that extracurricular activities were teacherv-oriented rather B

- than pupil—oriented Such programs~ were often irrelevant to the

‘students needs and in-t-ere;.ts OVard (1966) recognized the strain .I " T,
" '\,_ - 'placed on both the pre'scribed curriculum and extracurricular programs . |
\ by the increasingly sophisticated and specialilzed demadds ‘of society on -

vl
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'students. He noted thg.t because of this, it is important that extra-
’ . N . ' “

curricular activities be evaluated in terms of the relevant needs of

students, present and future. A . o T |
. . . { ) 9 .
In view of the characteri’atice and é:omplexities of extracurricular-

3

activities, . it is impoaaible to define a .Bet of standardized procedurea

or tesrs.with which to asses_s them. However, Ovard providee criteria .

on ‘vhich this. evaluatiqn may be based.' e - L
'.(l.) Is the activity providing optimum educational value? R
(2) 1Is the activity satisfying etudent needs? - TS

. (3) -Does the activity meet socially acoeptable standards?
>« (4) - Is the activity promoting democratic Adeals? .
S Sy (8) Tee the'activity providing . carry-—over valuea? St
AT () Ia the activity economical to the student -and school?(
e T o KR O ; (1966 324) )

Teacher Sponsors | L S \ﬁ

Y The participation of both the teaching at:aff and the pupil poplkla-

T : .

tion 1is crucial to the success of any extracurricular program. Prim‘:i—

¢ pals participation will be mhinly contingent upon the recognition of

. such a program 8 educational relevance and significance. Teachers
'-_participation ahould be dependeut on a similar profesaional basis, S
,'althoush board policies and regulations can play a aignificent part, . PN

S ,' S ~e8pecially with reapect to acquainting new teacherw with the expectationo

‘ ' N S R :
L - of their board ~and their adminiatrations., ‘ SRS N A R
. o ' ' The~ ideal extracurricular program would Eeature all teachera as L A

interested sponaora, each aaamping a ahare of the aupervisory load
-\

e However, this ia often not the case. Administratora couatantly find a
ST NG . '."'Q . SN

. proportion of willing, enthpaiaatic teachera who uaually end up being

- Sy .
overworked because of the apathy and negativisxp of the rest of the :
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."’B,ti'aff. " Although the literature does not provide a definitive solution

to this dilelmna', ‘there are.se‘veral points that help clarify the.options

open to the adminlstration.
Desp’ite the fairly recent rise of negotiated agreements, the role

_of the teacher still muét involve some responsibility beyond the class—'

{ L T

.

“.room, . Robbins and Williams record the following decision

'I'he \Pennsylvania Supreme Court ruled that a, board of educa—-'.,--" ’
. tiom. had, the authority to assign- teachers duties for which-
i"they were properly qualifie\d and certified and that their
.. failire to perform suth: duties ‘would ‘meke thep ‘guilty of
S willful and persistent negligence, for: which they could be
dismissed. (1969 251 252) e -

L

’ areas of the United States including Rhode Island New York, and

N Galifornia. T'his is not to suggest that coercion is an acceptable ueans

* v

of. forcing tea.cher participation. Tt -does,' however, ‘place teacher

- N

' responsibility for extracurriculaq: activities in perspective

Davis (1966) asserts that the most important criterion in’ obtaining
L
. adequate teacher sponeors lies with teacher preparation. ,._Kratz_m_an lists

' three sources . of preparation° i s

At e
_(1) Exper'ience as a’ participant in extracurricular activi- .
. tles at high ‘school and college levels.: . ' - L
~"(2) Instruction ‘at, tedcher-training ‘institutions, S
: ‘(3) Forma.l ‘or informal in-service training.,. (1957 22) Lo

, .'.In view of the eourcea of preparation 1isted, two adminiatrative

'i.cqns:lderations can be’ noted' (1) consideration of teacher suita'bility

in the extracurricular program when hiring new staff and (2) implemen-

\

qtation of ongoing in—service training for teachers who feel \mqualified. '

oL

-

'to fulfil extracurricular duties.. T f . T

U

L A final question concerns an appropriate fom of compensation for

h ",:Similar decisions to the Pennsylvania case have been rec:orded in other

tL v
P

.
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_ %
teacher sponsors. If the ideal situation described at the outset of

this section preva/iled,_ then this would not be an issue. Unfortunately,
this ig generally not the case. ‘Writers are \divi'ded into two camps,
advocates of extra pay for extra duties, and advocates of equallzed work-
loads.  Gruber and Beatty (1954) and Karl.i_n .and Berger (1971) -advocate
extra pay. l Townse_nd .(1965) found both procedures in oueration in the

| ‘ ‘junior high schools of- Pennsylvania. denfins' (1956) study recommended
a 'balanced oL eqdaliZed workload for teacher sponsors. '

"7.'

i3 .

: 'Student Participation in Extracurricular Activities s :, — " \ :'-

The management of student participation in extracurricular activi-—',, E

o ties is a- recurring administrative prc’blem that ccmtinues to baffle .
Sy N \ L rl, N -x .

principala. On -the one hand, _principals,strive to .pgovide__the .numerous
o - rélevant’ acti'v.itie’a‘, yet\. at the .eé_id'e._time, they 'm'uls_'t try to guard'
- againgt ,over—particination ahio‘ng a few' z‘eaious studentsf H('JWever' if

one accepts the educational valuea of extracurricular activit:ies artie-

L T ulated earlier, then a primary consideration must be the stimulation of .

broad student participation. - ) v

Although instances vhere negative effects of excessive participaticn}

¢

have been observed no substantive evidence is available toxindicate

5 B ) . ,:: - -

. negative effects of moderate participation. S\nyder (1969) found a

. positive correlation bemeen academic achievememzr and participation in
' ,extracurricular actiVities. ‘Furthermore, participation in extracurri—
R cnlar activitiea was foundl to be linlced with educational occupational
! o achievetnent in later ‘life‘ t . B
.l'_ .’ P:gvidin\g ‘a Ibaiance,in e’_tudents' ‘c'urr_ii:ula_r‘and_.\erttracurz;icular

W

> - .
. LIS




R B Publicizing particular activities.

e

activities is a legitimate concern of educators, -and researchers vary

in their opinion as to how to correct this. Davis (1966) recognizes

the heed for such a balance but argues against elither forced participa—
. . /

tion or a totally voluntary approach. He suggests that methods of

’ : * .
attaining balance may utilize scheduling p'rocedures, a point system,

.and/or counselling techniques. Dguglass (1964) and iongenhenning (1967)

1iat Beveral possible ways of correcting student apathy and encouraging
\

general participation.- A ayntheais of these procedures includes. ‘

¥ » LA S 1“‘..
- :'2:.."' .Utilizing questionna:lraa to aacertain atudent intereata
| ;'and analysis of the existing program. ‘ b " L .'\ '\"
3. Giving credits towards graduation. $ )
4. 4 :31,vi-ng __letters, a!\warda,_ certificat:ea or p'r\'izea based on
'p.art’,iciol'ation. B . 1 ’
5. Developing‘atudent approval of particination.in a‘ctivi—

ties. o L .

'.. . Frederick' (l965) maintains that a crucial .conéideration céntrea

around atudent involvemept in playing ‘a deciaive and advisory role in

Y

extracurricular organization an& administration. -He .otatea. "Student

l\

govemmenta are charged wi.th initiating, supervising, regulating,

- _financing, arfd eValuating student extracurricular enterpriaea“ (1965:9).

? t
\Frederick (1965) perceivea the rola of the administrator ag that
A

s of a guide and helper rather than a veto-wielder. Howard (1969)

™~ R "‘\

concura with thia view. He sees the extracurricular program organized

\-—‘"

and operated on a democratic baais. Rizzo (1969) alao aaaerta the

‘ neceaaity of responaible sthdent involvement in the extracurricular _\'_-

. . . 4 P -‘ .
\ " o L H M. N - N,

23

\\

)

o

s




program's administ¥ation.
Studies conducted by Kratzman (1957), Morgan (1967), Gill (1972) .
and Hiscock (1972) provide one disduieting conclusion regarding student

'p‘articipation. A positive correlation was found between the level of.

\ N
participation in extracurricular activities and the distance students
lived from school. Transported students consiatently participated to a

lesser extent than non—transported students.

Reid (1972) found that approximately one—third of the pupils

_ studied were adequately involved in the extracurricular programs

_Furthermore, there was a relationahip betWeen the level of participation

s

) 'and the variables year-‘group, sex, and social class. Lower participation

.\ .
was observed: among, senior students; female students » ‘and -students of
\ - : B ., . .
lower "classes;" Reid (1972) concluded that this was partly due to a

. ] \
teacher-run - and teacher—led program, rather than a pupil—oriented program

-
of activities. Additionally, Townaend (1965) found that only . thirty—

. eight percent bf the schools surveyed solicited student opinion regarding
4 .

the activities offered . o o g '\ _ 7
R ’
Varying opinions exist on achievement of optimal levels of student
3

.participation, risking the negative résnlts of overloading teacher

TN

O sponsors, o& creating excessive ‘student participation. The following

_areas of attention were gleanad from the literature and provide some

N

guidelines for school administrators in this regard

d. Proper sponsor selection and training. .
: \ .

2, Heaningful student involvement in’ the organization and admin— ~

- Lo

istration of the- extracurricular program. o

- 3 Activities based on expressed needs and interests of both

T
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students and teacher sponsors. '
R .
4. , Activities based on educational values.
- . R ’ ¢
5. Maintain anecdotal and cumulative records.
" e

6. . Provision for a managing body of teéchers, students; and

community for planning and policy'-makin% deécisions.

‘_ - ' Scheduling Extracurricular Activities -
. _ SN

‘ PR The debate among administrators and writers over scheduling prac-—

oo L tices has centred around whe.ther provision Should be made f:or extra-“' .',- '

[ . s .9 e

' curricular activities within the regular time schedule or: Bcheduled only-l"';.‘-

~ ) n . ,-. .

" P during free ?:Lme sessione, :anluding lunchtime and after school periods

/

I ': - Research in this aréa reveals several findings worthy of consider— .
- o i \

T e X i e -

b

ation. Jacobson et al. (1973) cite the results of the Millholle!n ﬂtudy "

! .
which Bhowed that eighty percent of parents, and ninety percént . of

\ 1
l. - students viewed some activities .as worthy ef inclusiun in the school s

v

i o Do ' regular schedule y Buser (1971) found a split betWeen the two" options
(including extraclass activ1t1ee in the regular tmet;able) Addition—, '
ally, Buser found the following variations in scheduling‘ :

)- - o (1) Glub: meetings during evening hours in private homes. ‘

oo e (28Lengthening class perlods one day -each week to ‘gain.

I N time for an activity: -period, :

o ST (3) The. use of a rotating schedule over an eight—period day
N, N 'with an activities period . A

: L col (A) l’he repla\cement of the homeroom period with an.: activi— :

‘ . ties- period‘, (1971 6) : .

¢

< Crocker (19’3) concluded that few Newfoundland Schools included

Ll

extracurricular activities in the regular school tilmetable.( Most acti—‘

- o vities were carried on during out—-of—school hours : Crocker found that

i one contentious issue in scheduling was pupil tranSportation, as des- ‘ S
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criped in the following con¢ lusion: "The mést serious problem that the

principals had was scheduling s'ctivitie"s\ Which were compatible with the

.' - .

bus schedule" (1973:145).

.'l‘ompkins listed three possible patterns of'organizstion for extra-
class activities. . /
(1) The activity ‘period," which is intended to -provide for
_ most) extraclass activity within the daily  schedule.
. (2) ‘The core program, which consolidates most of the extra-'-
' class activities, . - v

' s (3) The: before- and’ after-school program, Nhich provides for B .

most of ‘the ,activity outside ot the regular prozrsm. Lot
. (1952 13)

.\ . T T __,,,..

'scheduling. These reasons included the variety of activities, teacher '

- interruption of homework snd Yeg

proposed the’ fol!l.owing five criteria for any good sqhedule of extra-- .

'curricular programming - ’ Y

or

) 1ity, tram;portation of pupils, particular community mores and

studies . Frederick

(1) No- pupil should/be excluded from an activity because of
.schedule difficulty. : )

.(2) Yo pupil ‘should be denigd :the chance to participate in.
an ,acbivity because of the accident of residence or .
family circumstances. - .

- (3) Employment and transportation necessities should not
limit participation.- o

(45 ‘Thé convenience of ‘the staff’ fust’ be considered o o
(5) A variety of sche’duling schemes or, plans must- be used. g
(1959 241)

i T ;
In spite of the difficulties found in scheduling extracurricular '

programs, the literature has stressed the importance of - well—plsnned

Ki

scheduling and balancing practices. Jacobson et al. (1973) maintai,n

g .that activiﬁies should\ be scheduled at such times as will parmit the L

‘.

aximum use of school f’acilities and maximum participation -of students.
. . . (AN Lo -
o e Yool . - .-- ‘} C

- .'\",';.ff;Frederick (1959) discussed seyeral reasons fo;r difficulties in L

S -

———— oy m 2 -
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. Davis states:

a ) ¢ o i < ‘ ) . ) :
Extraclags activities should be accepted and pldnned as an*®

integral part of the instructional program, Since these

ctivities are designed to help“students- develop their : : . o3
interest and gbilities, they are not merely supplementary to o R S
. : the major objectives of the-schodl. They ate, instead, an. : 4/\ . '
. inseparable pgrt of the' total -educational pracess.which is ’ ' .
" planred to help students develop menthlly, physically, and

- : spiritually, to their greatest potential. (1966: 216)
,‘ : | st fee -_l‘ * . ‘. .. P . !
Financing Extracurricular Activities
. _ Extracurricular pragrams are endeavours which require relatively- Para
.l . - , l x \ ‘.' : )

high financial commitments... Traditionally, the problem for adininis- |

°
o
-
+ o .
= ey SO P ) s -
TLTY L . P

trators haa been the procﬁring of sufficient funds. :, Ovard explained.:

~ ram” has trapitionally been an’ extracurric ar
: -'program, ‘with the -emphas . program. has. be n
- financed by- the high school rather than from the ope —
budget’ of the district. . .. The priucipal .thus’ must p o~ -
mote.a fund—raising operation. (1966 3081) o o7

D .

Putting aaide such\ reaources as special sponsorship by outaide )

‘.
‘.

agencies, wﬂich carmot be generally counted as atable Bourcea of revenue,
.there remain two aources from which extracurricular programs can draw:”
" These two areas include. (1) gram:s from the bodrd 1evel (or for aome '

S o . specific sport areas, from the provincial 1eve1‘ and (2) fund—raising

| projects o\f individu:. student bodies.. Hot;let (1971) points out that . . B
y I - oo e P (P

T schoola have a right and an obligation to apend funds on extracurricular .' -", ""-_,‘ : ’

” \ o : l . - .t . s I

o N activitiea .a8 1ong aa they foster the educational developmeut of -." AN A

. b

: students, and as 1ong aa they comply with the objectives of the progrem . “'\ ‘

'and of the sahool., He concludes. St 1‘ ".\\4. ' U AL B,

t 4
i
I
A
i
s

A school district has a legal and ethigal responaibilit:y for ST R

oo 0. the students ‘it serves. 'I'ax reVenues can be’ legally used to.. “ - oL

. ' finance.schodl activities . .- schools ‘are: pemitted toearn. - .05 5 )
: profits‘ in - connection with school activit:iee. cheVer, all LI '
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school activity funds should be handled and accounted for in
the same manner as other ®chool district funds! (1971:19) '

a

Other writers pointedly place at least some financial responsibility

LA = n e ¢ R RO

on the shoulders of the board. Jacobson et al. state:

' In view of thq fact that there is undoubtedly a positive
relationship betfween 'dropping out of school and family
soclo~economic status, and since the cost of participating ’ ;
in extra-curricular activities is relatively high, it ks
appears that more extracurricular costs should be paid ;
from tax funds. (1973:326-327) 3

\

In arguing for more board suppdrt,.Raubinger et al, maintained:
A plethora of fund.raising activities does not benefit the {
student and most surely does not endear the school to the . . E
communi ty. Better ways to support school activities must ' .

be found. (1974: 218)

Studies reported. by Buser (1971) and Kratzman (1957) reveal that a

high proportfon of funda was raised by individual schools. There was ”

vViderice éf gbard.invqlvemeﬂf in partiqular distrietg., Often board

. . ' ’ . - »
\ : - 1invo vement: took the courge -of a grant system. Crocker (1973) found - /

\ .
1 suppdrt but most would admit as well the
/

4£gitémat5'sourcee of revenue. A

o '
. ‘ sity of board-leﬁel ﬁinanc

€. necessity of fun&¥raisiﬂg ventures

3 ‘;4'?( ‘ . ' miétake’that ;;hool adminissiators can- %?ke centres around their failure
; , ’ ) to recognize the négative effects that manyhindividual fund-raising

. : T ventures have on: the atudents involved? When individual aponsors are

&', : ’ . allowed to raise Eheir own funds, the probable Yesult is qhat the

A

studgnts participating-df;en prend 80 m%ch of their energies on fund-

L]

a ) . - : . - .
. raising projects .thiat the real purpose “and objectives of the activity
- . . - N
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is lost. Consequently, it ia much wiser to organize all such efforts

.on a joint basis, involving as many in the school_gppulh&ioﬂ as are

Bl

willing to help out. Monies thus raised cen'be'allocated on ‘an accept-

able, prearranged system that takes into account the needs of.each
extracurricular adtivity.

A final concern in the fifancing of extrecurricular activities
revolves around‘the concept of agcountability. Mohler kl971) suggests
an efficient and responsible procedure must be%used in’accounting tor
all funds raised, collected and expended' All'nonies must be recog~
nized as public funds and handled in the saine manner as other school

financ%?. Accurate methods of assbssing the financial requirements of
‘> N 4

eacﬁvaptivity must.be developed and praper expenditure Pprocedures

"
. "

initiated. . S

A review of' related research studies and theoretical writings has

been.ﬁresénted in this\chaptér. The literature review is divided into
. (-4

" three sections, the first section providing an overuiew of extracurri-

cular prcgramming.}\The second section of this review related the educa-

tional values df extracurricular activities as espoused by the writers.

The third section of the review contained the following subtitleg
14

(1) organizational structure, (2) supervisicn, (3) eveluation, (4) Bpon- o

. sors, (5) student participation, (6) scheduling, and (7) financing

- ; ’ .'.‘. . [ )
extracurricular aptivities. ! - i !
; \ :

', ghe sectioni\ through which this literature review was pregented
'have'%ormed affraue\;!*Yéference for thesobjectibes of this internsﬁip

i

o

s A st o m v,

ARy,




study. Moreover, this review of research and literature served as the

30

basis upon which the format of the focused interview was ,developed.

A




istration (M.U.N., 1974) three types of internship are identified:0 the

' The study was approved by Dr. G. Rahcier, Supgrin;enaent of Strathcona

< 31
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CHAPTER 3 .

THE INTERNSHIP

Type of Internship

In a Descriptive Statement of the Internship in Educadtional Admin-

T ""‘“—'ci}»’:wl}.f?.::‘f 15 S RN L Gn s W+ f S W AL et

diversified internship, the specific internship, and the integrated

internship.

¢

The approach utilized inm this internship is best described by the

integrated approach and could be classified in the category of functional
areas of educétipnal adnministration. This type of intermship combineg'
the elements of both the diversified and the sﬁecific in that it empha-

.

sizes experiences of a broader nature in educationfal administré?ion.
. [ LN
It was assumed that an integrated approach would best permit this gtudy

of the organization and administration of extracurricular programs in ' a,

the schools seletted. - i ,

Placement and'Duration

' ' . . - D ¢

The inteinship took ﬁlaéé in selected junior and senior high_ ' ‘%-

schools of ﬁhg.Stfathcona County Board of Eddéétion, Edﬁonton. Alberta.

County Board of Education. The Internship was of six Qééks duration,.

extending from April 24th, 1978 tb June 4th, 1978, n
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Internship Objectives

The broad objectives of an internship are o;tlined by the Department

of Educational Administration at Memorial University in a Descriptive

Statement of the Internship in Educational Administration (M.U.N., 1974)
and include the following:

\ { .
1. To enable-the interm to develop a more comprehensive view of

educatipnal administratiqn.
2. To enable the intern to benefit from the experience of the

"t - cooperating administrator,

. 3. . To provide the intern with the experience of carrying real

’:esponéibility. . I S :
_4;» To provide a'testing ground fgr the~beginning administrator
whereby the adequacy of his training, pfobable Buccess as am

administrator, and the type of posdtion for which he is best

suited can be détermihedf

5. To instill in the intkrn a correct interpretation of the code

of professional ethics. ° i
' \e . . . . ) 1
The qpeéifié objectives of this intermship telatiné‘to the organi-

-~

iation'and administration of extricurricular programming included the

following: . -

?

1, To become familiar with the current status of extracurricular

programning rganizétion and administration as p;actised Jo an
i\ Alberta setting. Tied to-this objective were the following . *
‘pub—tdbicé: \ |

' (8) To determine the administrative structure by which extra-—

/)

el I

3
=3
i
a
%
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. A purricular'programs operate.

\ 4

Kh) To Investigate the planning of extracurricular programs
\ . thrqmgh analysis of the overall goals and objectives,
(¢) To ascertain the procedures, regulatiens, and policies ot
_extracurricular programs' supetvision and evaluation.
(d) \To investigate the.assignment and training of professional
ersonnel, student personnel, and non;prefessional pere
onnel, including.voluntéers from the‘community.

(e) To investigate the mebhods of assessing needa and wants
\ . .
of students, ag well as how ‘student participation 1s pro-
: A [ .

. meted and‘controlled. h o
(fj To ascertain the fhnds.requited'ior‘extrac;rricmler;hrej
Vgrems,‘the methods~uéee in/financing emtracmrriculbr..7
programe, and how funds ére'diefribute&-to the various

activities.

(g) To investigate eitracurricular'scheduling policiee.and
-procedhres of the Strathcona District.v' -
(h) To ascertain the extent qf student invelvement in\the.= .
administration of extracurricular progréms;
2. To- investigate amd assess the aforementioned concerns of. extra-
‘ curricular programming in the light of the difficulties that

may be caused by student busing. . . o

3. ..To formulate a report which would include guidelines and
suggestions for the improvement of the administtation of extra-

curricplar programs in Newfoundland. AN

e — taad




Methodology j }

“This internship utilized a set of procedures which can be included
under the social scientifie method entitled participant .observétion.

Lutz and* Iannaconne (1969) state that the term 'participant observation'
. . . L]

Aincorporates a‘number of different roles including particlpant as
observer, observer ag participant, and observer as non-participant. The

."observer as participant” nece\ssitates the o'ccupation by the intern of
. [
a legitimate position/Within the social situation. " Im sccordance with

the data collections method chart presented by, Lutz and Iannaconne

(1969), the intern chose the role of "observer as non—participsnt, .

since this role best described the data collecting procedures utilized :
.inthisstudy.. e, y
' McCall and Simmons (1969) - state thst participant observation is a

~

' valid social scientific method resulting from a ‘blend of methods‘

A

including case studies, statisties, and subjective interpretation.
{.

Furthermore, they recommend this method for studying compleXx social

organizations. The modern public school system would certainly fall

into the category of a complex social’ organization. '
P

Selltiz noted value in observation, both structured and unstructured.

. =
\

. N i
v, i L

.'He stated. o

Observation is . . .‘ a primary tool of scientifi.c inquiry . -

T .Observation becomes a scientific technique to the extent:
-~ that 1t (1) serVes a ‘formulated reseatch purpose, (2).is
planned sy’stematically, (3) 48 recorded systematically and.
' &relsted to more - general propositions rather than being pre—
sented as a set of intgresting. cyriosa, and (4) is' subjected
“to checks and controls on, validity and reliability.- (1966 200)
4 )
‘The research m/ethod uaed in this study was selected\because o’f the‘. .
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diverse nature of the question of extrasurricular programming. The term
'participant ubservation' is used to deséribe a blend or combination of
. ; ‘

techriiques iricluding focused interview, li;ited interaction observation,
and document analysis.. No single approach could fully realize the
specific objectives as outlined. These three technidues complemented
each other and gleaned unique data._

Several advantages and limitations of the observation and inter~

viewing methods have been expressed by Eichhorn and Dean (1969) These

'methods make-effactive use of the relationships the -researcher, estab-

N

. lishes with informants in the field for éliciting data. . The field .

:worker is not bound by prejudgment but can reformulate\the.problem as

'-he goes alonga In this sense the researcher is the instrumcnt and,

\

along structured 1ines, tan modify his categories making them more
suitable for the analysia of’ the problem. These methods-are more satis-—

‘ factory than the survey for getting at. depth material, and can better

5

‘uge selected informants " skills and insights.

Eichhorn and- Dean (1969) outline. two major limitations to’ this type

~

of reseerch. First, because of the non—etandardized wvay the data are e

collected,. the data are-not.generally uaeful"for statistical treatment...\

S

Second because of the reaearcher s .use of . the relationship he ‘estab-
N ~N - .

lishes m the field there 19 a. scrm\.g l}.kelihood of bias.:

-

“Two particular reasons for the utilization of “the fooused interview

must also be pointed out. McCall and Simmons (1969) note that the

K interview gives the opportdnity for appraieing the validity-of reporte.-

n

(- Ny
: Second, the interview ie a good method for revealing information about
~ complex subjacts. o
R S A o
\ \ L ]
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Likewise, McCall and Simnons (i969) list advantages and disadvan-
tages for document analysis. They state that it can eatablish facts
about events which the researcher is not able to observe directly,
Documents Jare often the result of breciae and regularized procedurea ™
and can therefore be more preciae\and fer—reaching than an informant in
certain areas. .Several disadvantagea are noted aa well., The views

cénveve& by documents may be partiaan.' The.information éleaned may be

incomplete, unsystematic and tantalizing but tangential. Finally,-

documente are inanimate and cannot be subject ‘; probing oy cajoling to

- overcome the aforementioned deficienciea. N

' Steps were taken to ensure that the information obtained during

7
this internship was as accurate .and unbiased as. poeaible. The.inter-

‘views were structured and validated beforehand tﬁ'minimize researcher _

bias, . Pernission was sought and obtained for the taping of all formal

]

interviews. The observations were structured and the document anaiyaia
2 - : B

was reatricted to what was deemed relevaht\aa outlined in\the proceeding

gection. e !

) N\ ' o R
In summation, it ia recognized that the-report reaulting from the

N

internahip method of reaearch may ‘be subject to. criticism regarding 1ta
N \

'aubjective and 1mpresaionistic nature. However, the approach adopted

in this etudy reflected an attempt at providing‘eafeguards'against this;

Documeﬁt analyais. focused ihterviewe and 1imited‘interaction observa-

tion each providasperapectiVea on the subject under/atudy and ahould

therefdte hEletO provide validity and objectivity -to the data collected.

N N ’ ..

1 . . \

ol
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Internship Activities

The following activities revolved around the tripartite approach
Vs

previously discussed. The activities were therefore plassified under '

' three categories and included the following procedures.

A. Doctmeént Anal&sis;_ \
1. Examination of existing documents relating. to extracurri-
ciilar programs, including documénts of board policy, school

. 4 .
policies, and procedures, students' council constitutions

o ) ’ iy - . N T . T - \ M ’
time schadules, evaluation survey sheets, duties of spon-

N \

records.
A\
\B. Limited Interaction Oﬁsétvatibnﬁ T !
1. Attendance at appropriate meetings of thée administrative

cabinet of school staff, students'councils, administration-—

v

" student council exe.euti\}e, and other relevant meetings
and/or conferences.

Lo, Observation obeoard-le\%i_discussiods conceming‘extra-
: AN . ._ : _
curricular affairs. . . . ,

3

. 3. . Discussions yithlahminigtrators of thé.bqard\officeninvolved

in-extracurricular programming; teachers whb :are mainly

. . ! - U . Y
concerned with exttacqsricular'activities;,and with student

L councll executives who _E?e\ w?urking with extracurricular ®
1' p;dgramé.'

c. Fbcused'IqtervieVs;-

oL , :

\

{

. &ors, -regqlétiogs for speécial b'oar;ds*,‘-'a'.nd'-audi,téd a'cco:_dng:sL’ :

_and policies, relevgnﬁ students' —éo_uncil méetigi'gsl' mir'xux:gs .

4

R )




The structured interview was conducted with the ptincipalé and

A, . Ektracuyricular Organiéation: ) L N

B Exfpacgtriculaf Progran Qpérétion (iﬁéiﬁ&iné”éupérvﬁaipn,'f.
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students’ council executives of the selected schools. Where

staff members were délegated admipistrative responsibility for

-

the extracurricular program or some portion thereof, they too

were interviewed. Based on a review of the literature the
following questions were asked during the formal interview with

principals.

o St

\ : ] . . . . . - .

1. . How 1is .administration of the program organized? , .

2. What role and responsibility ia delegated -to the - . B
. , A . . L o » N AN . ) s

gtudent g' council in theradministnatibn'qfruc;uré? "

pa?ticipation, evélhation,'finéncing, and'séheduiing):
. N b ) -

1. What guiding.policy directs the supervision of extra-

curricular activities, including'teacher—spc;nsor ’
selection feéponsibil}ties?
2.11Who 15 the overseer of the general operation of the ,
. p;ogram? Vo, o ‘ ‘
3 What percgétagé of each sex oflfhe stﬁdeh; popuiation SN

participates in ‘at least one activity?
/ 4. TIa.participation- controlled? How? - To what extent?
. N . ' . s . \

‘5. 1Is there an awards system. for éxcéllence in extra-

- \ o
curricular actdvities? - =

6. Are there probléﬁs with participatioh by éfudenté,who
are buged-tqithe school? How are they fegolved?-

;7. Are all teachers 1n§61vefl 1}1. the 'extra‘curricu_lar pro—~

\

-~




Y

8.

9.

10,

11..

12

gram? Is there an unequal workload diéfribution? If
80, ‘how are teachers compensated? !
On what basis are.teachers involvedr—yoluntary or
'forced?

Is there sponsorship by outside agencles or individuals?

To what extent?

How.are the goals of extracurricular programs formu-

\..iated, and how 1is their achievement assesgsed?

hhat_evaluative'procedures are followed in assessing
. . ! . ..
: student participation? ’

oAt

How ‘are’ activities scheduled on a weekly and daily

“ basis’ o T

3. . Is there proviSion for activ%ties in the regular

14,

~

16

18,

- 15,

17,

R
schedule? What is the most #ommon meeting time for

1

activities?

‘Are there scheduling prqblems.in accommodating'students
. : .

y who are ouSed to:and from the school? "ua&';re theyﬂ
accquhodeted?"" | T :C\

1s t#ere coordination.betweeu the school and outside

Qééeociec directed;towérds avoidiug duolication:of' .-

services?

What is the average yearly cost of operating the eﬁtre-'-,

N

curricular program?

R

How is Qhe cost distributed on an activity basis?

How are extracurricular Finances organized and. admin— -

istered2 R

GRS g |
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et e e Sunu

19. From what sources are funds obtained? Which source(s)

is the most important?

N
T

20. What do you perceive to be the main obstacle to pro-
‘viding an adegﬂate extracurricular program?

The following questions we!e asked during formal interviews with

~

_ the students' council executive of each school:
) . 4 ) . . . . 3
1. Do'you believe you have sufficient administration of extra- : ' B

Curricular programming? In what ways are executive members S . 3

inVleed"
'2;"What is the relationship between the principal, teacher spon-. ;?-3'; o
- , LY s .

‘. . ) . e .‘, ,' l-.' | | :i o
Cod
!

.\, . BOIB, and students council executive?

'-;'.X"f 3;' Are there specific areas where the studenta council should gfbe:f:

- hore input?

4. Does busing adversely affect-students‘ participation in 'extra-

‘\..-

curricular\activities? > How has tha administration tried to o )"
A . . " e

'alleviate this problem?

5. What do you perceive to be the main obstacle to providing an )

. 'adequate extracurrieﬁlar program?

This chapter has described the broad and specific objectives of
N KN .
the internship study and has outlined in detail the methodology adopted

"

Gl enr o par s aot

A The chapter concluded with a list of aetivities undertaken by the intern Co

Iy

during the data—gathering phase of the intgrnship. f ;

) |'. \'
- §
{ .. * .
i
I
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CHAPTER 4

THE SETTING AND.ORCANIZATION OF THE COUNTY

it : : %

OF STRATHCONA SCHOOL. SYSTEM

3 .

v

S ' ' . . Description of"the System.
o S R ) “goy . i i 0,

Strathcona County has in its juri;diction twenty—seven primary, .

’ elementary, and secondary sehools plua one composite high school, with

_ Ly . d‘ "'a professional staff of approximately 780 including 28 principals 27 o
-4 - ' __' ] " o - Y . : R . .
' ' assiatant principals, and 13 vice—principals. The sysb&m serves a total e

. population of 12 035 students. Eleven “of the schools .are blassified as. . ;I:
\ ER R
urban.. The typea of schools found in Strauhcona include primary, : l /

A

;.elementary, primary—elementary combined junior high senior high ahd
junior—senior high éombined Strathcona/County covers an area which .
'includes a smallgsection of the city of Edmonton, Alberta plus a iarger,

f". . u; l:;surrounding rural area. As a result, a substantial number of students

are bused into 1arger schools, giving 2 Unigue rural—utban student

‘blend particularly at the junior and senior high school 1eve1

R o © . . The Strathcona School Board is cognizant of theﬂvalues ofwextra—:*;j'
, | curricular programe;and is aware of ihe diffitultiea inherent in:extra—;f

f - - ‘}'.. ) curricular programming. Currently, the Strathcona Board is undertaking

' . . .
e N 7 . . .
R SR

Ce an internal—external evaluation of the physical education programs

i offered in all 28 schools within the system. It is their intention toi~} .ﬂ“?'

3 Co . ﬂ“,include extracurricular programmdng in this evaluation, The board is ': -fw{fi- 3
3 - ":?’ ‘(l v 3
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hopeful that this study might comprise an important element of the more
) Q

encompassing internal-external study currently bei?g undertaken.

Organization of the County of Strathcona
School System

N .

The overriding philosophy 6f the Strathcona School Board is one of
decentralization of school control and operation. Consequently, school
prineipals are given full responsibility for all curricular and extra-

curricular programs. The board has adopted no official policy towards

extracurricular activities and, as can be seen in Figure l, there are

»

no board—level personnel responsibie er the organization and adminis-

v
tration of such activities. The collectﬂve agreement between the County

S

of Strathcona and its teachers does recognize that a teacher's profes-

\

sional responsibilities extend beyond instructional duties. In view of
s

this, the board holds pfiﬂcipsls responsible for the-curricular(and non-

" curricular programs provided as well as the allocation of instructional

and non-instructional dﬂtles of teachers.

As a result of the~board’s decentralized approach, conaiderable

variation in many facets of extracurricular programming.and organiza-
A ' . - -
\ o

tional\structure was noted smong the schools studied. The omnly possible

area of administrative concern for hésrd personnel centred around the

transportation of pupils for extracurricular’ activities. In this regard, -

individual schools are responsible for providing trangportation, The

board has “developed a policy whereby schools may charter county busges

A

\

for specified purposes if they so desire. Comparhtively speaking, this

service 1s often cheaper than chartering locally-owned buses. The rates

- .
el e 2

..
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¥
and policies pertaining to the chartering of county buses are outlined
. ) * ,‘
in Figure 2. . . .
‘ [l ‘ . .
A
: » :
1 4
| . N b,
Y\ 1‘ . W .
i B

LTI i e e e,

S
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CHARTERING COUNTY BUSSES .

Rateg:

(a)
(b)
(c)
(d)

Rate/mile by the Odometer (Bus Park to Bus Park) $.35/mile

Gasoline ‘used at County pump cost ,

Mindmum charge for (a) and (b), i.e., bus cost $15.00/trip
4

Driver at tost

Strathfort Festival:

County busses may be used free of charge for the Strathfort Festival
but not for fimnal festival programs. b

Policies Pertaining to Oflartering County Busses:

(a)
(b)

(c)

(d)

(e)

)
&)

‘County busses. may be chartered at the rates quoted above.

17

" Bus Charter Ford (TRAQ0477).

County busses, ordinarily, .are available for school-arranged
trips only when the hours for such trips do not interfere vith
regular bus runs. .

Contract busses-are to be used, but-at times when there is a
peak demand or no 1ocally—chartered busses are available,

1. Schools are responsible for any costs for t&ansportation
associated with activities such as Kiwanis Festivals, .
Codﬁty Science Fairs, and Participatary Sports such as
track meets, swimming, arenas, recreation centres, and
basic physical education programs.

2. Extended field trips, after-hours field trips and inter-
 school competitive sports are excluded from chartering™
services. '

A Field Txip Form (TRAO0877) must be forwarded to the\Super-
visor of Student Transportation a full three working days

- before the bus is required. This is in addition to the _Field

Trip Form which must:be filed at the County Office.

Transportation Services‘will arrange to have the school invoiced
for payment for the bys using information recorded on a County

Early Childhood Services cannot use this chartering sexvice.

.Schools, if they wish, may subsidize the use of busses by

levying a fee for Transportation.
&

20 o
Rev, 21[4/78

Figure 2. Policy Ptatement on the Chartering of
County Busses

»

KA S|

o~
EEAETS

R i

nten o

v Bt

T
%
By

__ I S LR R &
e e ot KR

s
4 t.

A

oLl e




Y,
s,

STT

e

. .
in the review of related resébrcb and literature. - ' :

' CHAPTER 5

THE ADMINISTRATION AND ORGANIZATION OF é;;;kCURRICULAR

. \ PROGRAMMING IN STRATHCONA COUNTY

As indicated in Chapter 3, the major objective of the internship

was to observe and assess the status of the organization and

administration of extracurficular programming currently practised in -

Strathcona County. In order to prbgﬁrly present the data éathered
BN ' !

during the ?griod of this internship, this chapter 'is divided into

seven major sections relevant—torextpqcurricuiar programming outlined

) .’&

35 Organizational-Structhre of Extracurricular
- Programs within the Junior and Senior {
High Schools of Strathcona County

Three types of organizational structure were obgserved in the five

Ay

schools studied. These structures are outlined in Figures 3, 4, and 5

and will be discussed in turn.

The organizational structure depicted in Figure 3 existed in one

of the senior high schools.. Of the three structures observed, it wvas

[y

the most highly strubtuped. v‘Alt:houg'h the\prinéipal had overéll“respon—
gibility for the program, an assistgné principal was in charge of

student affairs and controlled all such'actiQities. The'aasiétant

principal worked with two groups, namely, students' council and athletitc
. N ) \
board. THe qtudents' counci) was an elected body, representative of

et 2R e et T S
S S e e i e Vet L
I " ot e

N e

e




Principal
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Students' Council’

Nou~Sports Activities

Teacher Sponsors

L]

' Student Menbers

A

;

o

Sports Activi
ports Ac _tie\s.,

. -
Student Members

A

Figl}re'B. Organizational Structure for the Admini_.s‘tration_
of ‘the fxtracurxicular Program of the Senlor '
High Schaools of Strathcona County--Type 1
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the student population, while the athletic board was composed of physical
education gpecialists. A major function of both groups was the finamcing

of various sport and non-sport activities. 1In this respect, gven thqugh‘

individual activities operated in an autonomous fashion, they were
financially answerable to the students' council. All sport and non-
~ Iy
g

sport activities looked to the students' council for financial support.

In this way, under the guidance of an assistant principal, the students' . f

“fﬁj}council wielded a poWerful.ianuence over extracurricular activities.

\ Figure 4 1llustrates another highly structured extracurricular R _ g

organization. It is,-in many réspects, similar to the organizational

.strﬁctufe shoWn-iﬁ Figure 3. An adgigtaﬁt principal was the activé
',édmihistraéive‘leédé;,»and;again.workedlp;osely yith the Sﬁudents'

'-‘ coﬁnh{l;fgé;?hYSica; eduhétioﬁ déﬁaréﬂ'ﬂ&#’ In‘this.struc;ure thé
physical education coordinator had-responsgbility fbf the o%ganization

[y A\
of all sport activities. The coordinator of sport activities received

all financial support from the students' council. Again, the student
ﬂrepresenFatives held a powerful financial influence over the oﬁeratidn cooa
of extracurricular activities.

_\J ( LT . . Y
Both organizational structures found in operation in the senior . &

" i

. \ : - . y
high schools of the founty of Strathcona appeared to allow adequate : P
operation of extracurricular activities. However, in both situations a '
gimilar probfem was'evident. Even though‘the students' council hgld an

important responsibility in financing activities, in reality it aﬁpeaied-'

to be largely a perfunctory'exqrcise. The physicai{eduéation cqoxdipato;,"_‘

\

6r the athletic'qurd, requeated funds and-Buch réquesfs,wgre inevitéhly
- v , i N . ’ .
"granted. The various non-sport agtivities operated in a similar way.. -
o ' o . : . ’ \
. - . . \ s a

\ A - o

I
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$ This problem was invariably expressed by all students' council execu-

tives. It was the students' councils’ 6pix}ion that more control over
B \ ~

how funds were allocated and utilized was necessary. This was considered
to be e_xtremely Important in the area of intramural and extramural
sports activities sinc:e this area réquired high financi’ai backing.
Aside frqm being an exctllent vehiecle through whi}:h fund-raising ven-
tures can be organized, perhaps the stullents' c;)uncil bodies should be
gliven morf: responsi‘biiity in seeing that extfacurricular funds are
properly a"ll;cated and expended.
o . % . .
’ As“1llustrated in Figure 5, a significant difference b.e‘twet_an the
junioxr and s\énior high school programies is the abserice of a"'mid&le—
manf' Bet;ieefi -the princip;'l and stu&en:ts' i cour‘l"(':i"lé. *Each principal

_believ'ed it was :'lmportaﬁtlfzhat he b%directly- iﬁvolved with the qtﬁdent
4 ) acti\.}it:.ies of imis s-_chog]&_ ‘ o ‘

A second differétice between the junior and senior levz;ls was the '
complete ’sep'aration of sport and non-sport activi;i‘es. In the junior
: ’ ) 'hi'gh scl@al, étuaénts‘ councils concerned themselves strictly with non-

sp'c.ari: activities, primarily social activities of different types. In N
3\-_ ' th:\ts fegatd,l students' councils had a high degree of control over the.
. orgaqization and financin'g o_f_s,oé;ial events. Interestingly, a r,génrr:l.ng’

comment of thé\'jdﬂiof high school council execut.ives concerned the lack

: S . \ ' )
\ of input into the activities under the auspices. of the physical educa-"

PERE D e -y

tion 'specialist:s.\ Students' council members felt that the majority of

students wére,;nore concerned and involved with the sport-related acti-
- ] . . ¢

R S LTS
AL T

2201
4
P

vities and, therefore, this should be a legitimate concern and respd 9]~

\

bility of the students' council.

."
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. . . Students' Cowncil - P_hysical Fducation Staff ~ :
. ] . \ . ) . . > S : f

| . . R . '
. o - \ h . .
- .

‘Teacher Sponsors ' : Coaches
) Clubs & Socigl Activities - . Sport Activities
' Figure 5. Organizational Structure for the ‘Adminiatrat.ion ' A
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Supervision of Extracurricular Programs within
: , the Junior and Senior High Schools
'\ of Strathcona County

\

A As indicated \Ln the prece\ding chapt?’r, Strathcona County's philosophy

of decentralized school control precluded any direct supervision of

extracurricular programs. In all schools, the board held the principal i

¥
responsible for the supervision of all curricular and extracurricular 1
\ @ '

activities.

In each junior and senior high school visited, different approaches

- N 1
to extracurricular supervision was evident. In four of the ffve schools

no concrete supervision policy was found, although in each\'case a staff

e — e

1 N .
- member (or more than one member) was responsible for supervision of at
L] . "
. . ) . / , o
léast the sports activitles poftion of the program. The following sub-

sections attempt to synthesize the situations ,observed within the five

junior and senior high schools into three techniques,

>

I . %
Technique 1. The administrative approach in three schools was the

\ least organized and efficient. Here, principals occupigd the position

...,\ } .
of general program overgseers. Howevér, responsibility for che\: operation

of the students’ council, intramural sports, varsity sports and club
) - . N
activities was delegated to-different staff members who generally oper-

ated autonomously and in isolation from each other, Conae;qt_xently, admin- _
N . : N .
istrative supervisors of various components of the programs had little
. AN

| . © insight Into the effectiveness of the"' total program. ZPripcipals were

also in a 'di‘fficuﬂ.t position in that supervision of the progrqﬁurequired

: an individualized approach to-each staff Eootd_inator' concerned, As a

result, there seemed to be less than ideal cooperation and concern for ’ o
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-

\ the programs as a whole, and vithin this framework the position of the T
- , i

principal as chief administrative officlal appeared to be unimportant.

Additionaliy, because of the fragmented format of extracurrfctilar acti-

\ vities, students' councils had little input beyond providing financial
: y

yresources and planning the monthly dances.

oyt L

\

Technique 2. Within the organizational structure of one school,

N

an assistant principal was clearly in charge of the supe\rvision of .

)f;«:inm-‘,'.-,:: 2

Extracurricular'activities, incliding the functioning of the school's
. . .

/ - . : ,
students’ council. As such this assistant principal was able to coor-

3

dinate the efforts of the p‘hysical education department in both idtra~

mural and varsity sports Furthermore, 1n acting personally as staf

. . '\ \ . P
-advisor to the students council, the ability to- exercise control over
ngm—sport activities through the students cnuncil was greatly facili— ' ~

i »

E . tated. Not only could this supervisor maintain a knowledge of .the
L ' interests and nutbexs of students and teachers' involved, but the frame-

work by which staff coordination and'evaluation could'take place was

obviously present.. Within s|uch a framework, careful supervis:’_.dn could .
. ) .

" be carried on, and, perhaps mere importantly, the inclusion of students' - ;

?

pProcess was possible.

- c[)uncil members in this - .
) /" : S

L : N - A

' 'I'eéhn'g ue 3. The nature of one school's extracurricular structure
vas such that practically all staff members were involved in some facet

. - . " 3\ , ) . )
of the?progra’m.' Hénce,“it seemed that everyone was Mnterested in being - S

part of the program's supervisiom and 'evaluation. Perhaps the most

important aspect of this program was the total staff invqlvemeym :

N . - . . . s . ' \ " * . .
N ' evaluation. - Under the organizational stxucture of this-school an.ass;'ls-

)

e _..-ﬁ.\.\..—t—_—_-.-:.)—.—_. B et L o A JE H st soer s s




’ straints approved by’ the student council.
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tant principal was responsible for the extracurricular program. The
primary staff members who worked with the assistant principal included
the students' council staff advisor and the physical education coordi~

nator. Overall planning of the sports program was umdertaken by this

trio at the beginning of the yea}r and presented to the students' council

'4 . 1
and the entire teaching staff for amendments and approval.

L. <

The students' council had full control over the financial support

of the program's activities and had the res‘ponsibility of examining the
proposed budget for all- extracurricular activities. Once a proposed'

yearly program was approved, and properly budgeted the entire staff

N v Pl

undertoolg to carry out the program through a comprehensive house system. '

"

! Therefore—; except in individual 1’nstances, the full staff of the school

had some reepopslibility, for the supervision .and sulccessfxtl operation of

the program of activities. Moreove'r, within this approach, elected

. \ !
student house leaders worked with several staff advisors to supervise

activities on an ongoing basis.

(Y A\

- Two exceptions to the house system of activities were the special

interest clubs and varsity sports. The students' council did approve’
£

the budget of varsity teams' expenses and could control 1its loans to .

\
under the direction of the physical education department but could be

'conaidered to be under the supervision of the students =, council to the * .

extent that the beams operation nust fall within the financial con-‘

The program described in this. school appeared to be superior in

\acho'ol' clubs. However, the .clubs -opera"i:e_d' .unger the guidance of sgtaff . -
\ B . L ’ . . . L . . o
advisors andlwere' ext ranedus tc'- the house set-up. Varsity sports were -
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many respects to the other prograng observed. The primary component of
this school's extracurricular program was the intramural progran. The
program was considered to be auperior to the approaches previoualy '

discuaaed-.l Although the"-"non-spoft activities may not lend themselves

to the same organization and supervision, perhaps if similar seaff

o

involvement and student input were sought, even more relevant programs

COuld. be in operation in this and othﬁr schools.

, b
“Before leav.ing the discussion of - the aupervision of extracurricular

‘r«?. '
'

it should be- pointed out that this study revealed several
® wf’
very positiwe findinga applicable to both the junior and serior. high ‘

programming

Principals agreed that there was’ adequate interest

: / .
and cooperatiqn among achool staffe.-

-

‘agreed on the necessity fqr relevant extracurricular activitiea, and no.
need of administrative presoure: or coercion was- fou:rd nece'ssa-ry in

o ' - TR
obtaining\oneors. Althodgh conaiderablevimbalance of workload'was
o l

noted in sSome inatances, withe physical - education teachers appearing the'

school settings .

Most teacher sponsora interviewed

most overburdened‘ teachera ge‘nerally agreed on the value of and need for

&

t"'_Eher involvenrent. Most teachere cited personal interest in the acti—

vity' and profe’ssional duty as valid reasona for their involvement., One
O L ‘

i encouraging finding gleaned from administrators was the fact that when
/

hiring new ataff, the suitability of - the potential teacher for involve— o

'

ment . in e,xtracurricular activities was a conaideration. Apparently »
\ . . 4 o

both adminiatrators and teadhers in Strathcoda County viewed extra—

curricular programing as an 1ntegral part of a. achool 8. educational

«n

service,s.- Co ' e e et

.
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Evaluation of Extracurricular Programs within the 1
+Junior and Senior High Schools of i
Strathcona County

In three of the schools studied, no formal evaluation of the extra-—

' curricular programs was beilng carried on. Two principals stated that
goals for the schools' extracurricular programs centred aréund providiné
activities to'meet students’ non-curricular needs as well as the promo-
ting of school spirlit and school identitf. However, no monitoring or

‘assessing of these goals was practised. A record of students who par- !

1

ticipated in each Intramural sporting event was kept.in only two of

)

these schools. One school did Jnot attempt any form of assessment.

Two junior high schools carried on formal evaluation of certain
4 \,
non-sport activities due to the fact that these activities, tradition-~

ally considered extnacurriculAr, were in faet offerﬁd on a restricted
basis——only as‘curricular electives. Activities such as the students'
council, ;rts and crafts, drama, music,’hhoir and debating were includéd
as curriculum options and were formally evaluated. Students in these
schools could only register for a limited’ number of elective courses
and, as a result, were.unable to participate:in mo;é than two activities.
Consequently, there were very few nonraporf activities carried out in 3
the form of extracufri@ulgr 'clﬁﬁs.' ’The progr&m'of éhésg junior high.
o : - schools was primarily Qade-up of intramural and varsity sport activities. .
A . These activitiés were not evaluated; ' - L . .\'
fhough thefe was an absense of_;;y well—défingd policy br‘philosophy .
; . ‘ " of evaluation in one senior high béhogl,.ghere was evidence'of periodic |

evaluation in the form of.stqgent questionnaires and open fdrdms.' Both

v - . "
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forms of evaluation were initiated and carried out by the students'

councll, but were not formally evaluated by the school's administration.
3

The questionnaires and student forums both attempted to ascertain stu-

dents' extracurricular interests.

. One of the five schools studied carried on a well-organized eval-

uation of its extracurricular program. This program of evaluation

consisted of a five~fold approach involving the students' council and

teaching staff, under the supervision of an‘aasistant principal. At

“the beginning of each school year the teaching staff met and, taking

into consideration the preceding year's activities, outlined the goals

of the extracurriculét_program:for the upcoming year. Early in the

school year the students’ council.reviewed a proposgd intramural and
varsity sports budget which was submitted by the physical education

¢
-department. In this regard the students' council's input appeared to

be mainly financial. During the,yeer the assistant principal carried

on an organized evaluation which included the level of student partici-

pation, overall house members' participation, and subjective teacher-

(At the end of the school year a formal written

-

assessment by the assistant principal .was compiled and discussed at. a

sponsor evaluations,

.

k!
genergl staff meeting. The ‘goals’ for the coming year 3enerally emanated

from the deliberations of this year—end staff meeting,

In aummary, one finding\should be reiterated. Annng the five
achoola obeerved only one school had attempted a formal form of extra-

¢urricular evaluation. Educators throughout the Strathcona systém -

indicated agteement with,many of thejcommonly proposed values of ‘extra-
) : ’ ! "\

Included in-these values were developmént of

.

curricular programs.

\

i R S S S S |
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worthwhile friendships, citizenship training, and the improvement of

school spirit and scheool identity. Despite this fact deliberate concern
. 18]

for the articulation and assessment of extracurricular program objec-
§

? bt suNar =L WA 0T
. .

Teacher Participation in Extracurricular Programs
within the Junior and Senior High Schools

of Strathcona County \ ) /;/ljf\ .

Although the degree of teacher sponsorship varied considerably

~

R O P T e
ST, Y s st i

among the schools studled, the administfation in each school expressed

similar philosophies towards sponsorship, and all schools ‘were identical o

in the following respects. t o

1. No sponsorship involving outside agencies (in ‘the community)

was found 1in any form.
2. No principalé?actively sought coordination between the schools

and outside recreatlional agencfes to avoid possible duplication

’

of services. . )
Al

3. Although all administrators recognizeduadventages of broad :
R ]

teacher .participation, no evidence of coercion or forced spon-

'orehip was seen.

)

4. With the‘Exgga\ion of one senior high scbool, the majority of

“the schools' staffs were not active participants of their

scth}s extraCurricular programs.

A\l

- 5. No instancea of teachér cOmpensation was found either through

Foa - :
7

.extra pay or extra.free.time.. Physical education coordinators ‘

were responsible for feweriteaching periods hoﬁever, their time

~N

13

generally being spent in coordinating the physical education
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department's currlcular pursuits rather than directed at extra-

Y TS

curricular administration.

s

In addition to the similarities found throughout all schools,

' . 6
several individual differences were noted. iﬁeynthesis of these differ-

- ences includes the following: "
1. In two schools, the onus was on interested students to choose

or recruit sultable teacher sponsors for new activities. In

]
3

these situations any new gctivities required formal chartering

from the school's students' council,
/24\ Physical education specialists totaled 40 percent or morei%f

1

the total staff involved in the extracurricular programs of’

two schools. : ) , . ' °, P

3. _Policies in three schools provided for supervision by uninvolved

v .

‘ ! staff members through either general out-of-class subervision
: . {

~ ~

1
or in-class supervision wherever extracurricular activities

required travelling. ;
A .
‘ 4. The problem of a possible unequal teacher workload was recog-

nized by the administrators and staffs in four of the five

schools. However, n¢ attempts to remédy this problem seemed
N ]

evidegt, ° - - ¢

AT . As indicated 1n;the préceding pection regarding extracurricular
' evaIuafion; one school displqyed a very coherent and organized approach
4
to_ité extracurriculatr progéamming efﬁérts. In the area of teacher
. . . . () .

sponsorship thié txéﬁd was also apparent., Although no administrative

R ~ ) \ 0
coercjon was evident, full staff involvement had been achieved. Im
"individual instances where this was impféc;ical, staff members did con- -

\

4 R . ) 3
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tribute time towards general supervision. Several direct results of

this approach should be noted. Teacher workload was well-spaced and
teachers appeared to be‘content with their extra-class Auties: The
house system had bécome a focus of school spirit aﬁd intra~school

rivalry. The students"council felt much more important as an advisory i

and administrative body and expressed a feeling of broad teacher sﬁpport a

for the social activities of the student population3~_A final, critical

’

result *of total teacher involvement was the increased\teacher partici-

. pation and interest in ;hé_planning and -evaluation of the extracurricular

o _ 'n
activities. ‘ - ys

T iy e
e

‘ » ,
i ' Notwithstanding the foregoing observations, it should be noted that
' ‘ ‘}r

no éomplaints wefe.expressed~by.any School administrator ;egarding
insufficient teacher support for extradurricﬁlar sponsorship. Similarly,

only one students' council executive expressed concern over teacher
‘ * \
involvement. Concern over an unequal workload was expressed by several

physical education and classtoom teachers. 1In this fegard the following

observations seem significant: .
1

1. Physical educatiop teachers were generally responsible for the

a
|

organization of all intramural and Qarsity sports.

2. Regdlar classroom teachgrs who assumedlcoaching duties did not \

' receive extra planning time and often complained of having to ~

“ * \ .
choose between curricular and extracurricular duties.
! . 3. Speclalist .subject teachers (e.g.,;arf, music) spent nidre time
. ‘ . .
in spopsoriqg extracurricular activities than most general

t subject teachers. . ' ' ‘ D%

! ' 4, Extracurricular publications were often supervised by English
' - N

N e
R R P A R o
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i
teachers. . \ ' ;

5. No school-wlde or system~wide policy covering an expected

minimum or maximum level of extrarclass supervision was found.

b
P 6. There was no imservice training for extracurricular sponsorship

A

within Strathcona Couﬁty.
f 7. School administrators indicated that suitability for extra-
curricular sponsorship was one of the criteria considered whery

hiring new teachers.:
A
J ’ -
Student Earticipation in the Extracurricular Programs
\ . : within the Junior and.Senior High Schools
~ . of Strathcona County

DO Y

" The results of this study‘indicatéd thaé, with one exception, none
\ . :
of the junior or ézrior high schools had a definite approach to the

nt partiéipation in extracurricular activities.

4

monitoring of stud
¢ - Schools did not exercise control over the level of student participa-

tion, although all schools instituted restrictioms cdncerning eligibility

s

for students' council positions, especiaily for executive positions. ,
Generally speaking, students' council executive positions were restricted .
to senior students in good academic standings

Contrgl'ovér participation was somewhat different in the two junior

high schools which ‘offered many activities only in the form of curriculum

! * options.  In these schools participation was limited to a maximum of two .
- . N \ . _- q
N N N : . R .8 . B
N courses per semester. ) ' R

N

One senior high school maintained a cdnstgnt record of the qumber

of activities each student participated in\aﬁd rewarded participation
. ]

by means of "housé"-ﬁoints; Additionally, the level of participation .

,.:‘:‘_ oo -~ . ' I R 0' o . . ( . , ’

f s
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in each activity was recorded and formed part of a more comprehensive

e

annual evaluation.
Extracurricular participation was encouraged in all the schools.

The schools utilized combinations of public-address announcements, home

~ .

room announcements, bulletin board displays, student ha.ndbooks., and
assembiies. Three of the schools ran an orientation week at the begin-
ning of tﬁe year for the benefit of new students. Aparf f'rbm these
enclleavours‘, there was o Indication that individual staff guidance was

\
considered necessary or needed. Four of “the five students' councils

maintained that communications between teacher -sponsoré, the students’
council, and the general (school populatil{)n wvas a broblem‘which was -

revealed in low participation levels.. Even though students' councils’

- - \ B - . X .
viewed themsel}(es as a liaisbn and communications vehicle between stu-
. . N . \ . .

dents-and staff, a lack of time was seen as the priufae' reason for the
problem.
Four of the schools included in this study~ served a mlx of rural

and urban students and were therefore involved in pupil busing. The

. ]

extent of busing ranged from approximately 25 percent to 100 percemt.
The fifth school did not have bﬁsgd students, The administrators of
the senior high schools did not l?el'ie[;re that busing had asignificant

adverse effect _oﬁ student participation. These pri_hcipals maintained
that seﬁiqr‘ high school students had a driver's license and e,ither\owned

: S . o . A
g car or had-access to,one. Furthermore, those students (mainly grade

. ] to L. . . L . .
10) who were not inthis poéiti‘qn'.had friends who could provide trans-
portation, However, administfét;ofs"sugges_téd'twb other reasons for low

B \/ N N - - \ - . N » A

participation among senior high schdol students--home chores required - e
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of rural students, and a desire for part-time employment among urban
students. Many teacher sponsors, coached, and students' council members

agreed with these reS%ons, yet there was a consensus in naming busing

-4s a definite contr}buto? to low participation, 'Despite the fact that
there were no complaints from étudents or parents, administrators argued
that because students had traditionally ﬁound their own transportation
when-nécessary, those who could not do so simply were resigned to this

. : ¢ .
fact and did not bother to try out, for school teams of join other extra-

curricular clubs. Consequently, those students who expéfi%uped trans-
. . -8

T .-

portation difficulties would be unable to participate in any varsity, .

B intramurql; or non-sport activities that would meet at times other than
1 \ N .
the lunch or recess periods.

L)

et
PEREPPRIAN
oY

. Adﬁinistrators, feachera, and students interviewed in junior high,

schools agreed that busing was a determining factor in the formulgtion
{ a .
of extracurricular activities. Unlike senior high school students,

s

junior high school students do not have the mobility made possible by

the possession of drivers' licenses. Therefore, the only part of the \

|

' school day in which extracurricular activities could be run was the
. . \

lunch period. Unfdrtuﬁately, this aitUation'\wae further aggravated by

the 1nterlocking bus schedule in which all elementary, junior high and

genior high schools were scheduled. The resultz in the junior l\igh

\ . schools was an inflexible lunch per;od of approximacely 45 minutgs.~

.In'an'attémbt to alleviate thig problem in the two junibr high

' schoola experienc%pg extenEIVe busing, adminiatrators have adoptedﬁtwo :

-

partial solutiona. First all junior high school varsity 3ames are
\ ¢ N . .

-

- played. during lunch hour and may pre-enmt the periods immediately before- -

. i Al Lt -
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and after lunch depending on the travelling time required. However,

Ny )
this does not solve the difficulties students may face in attending pre-

or post-school day practices. Second, principals have adopted individual

achool policdiess whereby apecial social activities and sports mgets may
be carried on- during the:regular afternoon gessions to a maximum of one-

" half day per month. ‘These two policies, alus the provision of activi-

tles such as drama, band, outdoor education, and arts and crafts as

curriculum optiogsnhave resulted. in most junior high schools being

N

exposed to at 1east a minimum of,né’h-\cadémic, extracurricular activi-

" ties. . : . Co \ -
; v e . , \
Each junior and senior high school a\g:)veyed had a policy for extra-

curricular awards. Although the schoola differed in the exteneivéneas
! {
S e of awards, all awards took the form of achool letters pims medalliona,

and trophies. The awards were given to the@ﬁdente who were chosen:

1.~ Male and female athletes of the year.
/ " v :
1 . 2. Outstanding contributors to the extracurricular program.

3." Outstanding participants in individual sports and non-sporting
\ 'S
t I | . | \ |
A o . events. : . N
L /;;- ' ,’_ikll schools organized annual awards ni'ghts_ and presented both

g - " academic and nbn—aca&emic awards. . One achool organized a special awarda \

N 'night with the emphgais ot only aports and extracurricular activities

\ ¢ » e *

- \‘. o Scheduling of Extracurricular Activitida within the
N Junior and Senioy High Schools ofy

\ o ) - , . T Strathcona Cgunty

s
4

‘e . t ) - 12 CE— K . N \
[] ) ’
- A 1arge p@:gpo)gtion of extracurricular PrO ams ig comprised of
A
N ! / . .
intramu\ra'l and varsity sports. -, Aa these activities are associated with

yo ’ - -
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seasonal spdrts and are run parallel to specific seasons,-therettends
to be an ongolng series of athletic activities throughout the entire
school year. Non-competitive sport activities run through club affili-
ation are also seasonal in nature but may meet throughout the school
year. Other non-sport club activities exist for ihe entire achoolfyear.

Intramural and varsity sport activities we;e\scheduled according
to seasonal constraints in all schoois. Wherever possible, intramural
tournaments coincided with the regular physical education instruction

- . y
and often proylded a competitive Ehlﬁina;ivn for a,partiéular instruc-
tioﬁal blocg. Aithough intramurals and varsity gaﬁea were seasqnally
scheduied, most activifieﬁ'were égﬁighé& regular times and places. )
Varsit§ schedules were published throuéhouc ‘the schbola; and intraﬁural
' 1

schedules were often advertised on a tournament basis.

Generally, within the senior high schools,’no provision was made:

‘ \ :
for any form of extracurricular getivities during the regular school
day sqheiule; There was one exception, however. One school did allow
a maximum of "a périod of two" per month for special social activities.

All intramural _varsity and club activities were carrded on outside

'class time. Students councila alao met during their free time, The

N T 0

most common meeting time in the eeuior high schools was lunch period.

Intramurals, clubs, and atudenta council meetings were held at lunch

time, Mornings aud afternoons were utilized by only two schools and-

then only.to a 1im\itgd extent, Seni%r varsity\games ‘were all scheduledl

during\aftefnqoné apd-eveﬁings. Vaxsity sports and all gon—sport acti-
: s o . ‘ .

' P N . .
vities requiring extensive practice sessions were carried on at any

r

avallable time, although gfcef4school sessions were the most popular,

e

T it M A b 5 i i P O At e s
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‘As indicated in the preceding section, extracurricular programs in
most junior high schools were hampered by extensive student busing. In
attempting to cope with this situation,'principals provided limited
regular curricular instructional time foﬁr‘ certain extracurri‘cular acti-
vities. In keeping with a systemwide policy regarding -juniO}' varsity
sports, all varsity games were schiduled during hmch time. The periods
immediately before and after lunch coul_d be used as travelling time by
the visiting team as needed. All intramural a_c_:t:ivities\ were scheduled

at lunch time, Extracurricular c¢lubs mét weekly at lunch time as well,

Practices for varsity and certain hon—sport éqtivities were held during

lunch and after school.. S;udents' council méetings were held weekly or

bi-weekly and, in two of tixe sch;)ols surQeyed, were scheduled. during a
gpecified class peribd? All_l 36.c131 activities sponso'red b.y students'
councils were held once a month and were scheduled during the afternoon
session of that school day. No junior high schogl dances were scheduled

A

during evening hours. . B J

’

The sched'uling'attempts of the junior high schools have been aimed
: : : _ |
at providing all students with the opportunity of pgrticipating in the
school's extracurricular program. However: in scheduling the bulk of

activities around an inflexible short lunch qeriod,' the éxtent.of

student participation in more than one activity was severely limited.

The nuﬁber of activities which could be offered was also restricted

by the lack of physical facilities avdilable.

1

. ,Finélly, the 'foregoing innovatiohs found among the ‘junior high
= . . . - b [ \'

schools haye not dealt with a basic. proBiem facing bused students-—

N

AN
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2 namely, how to arrange transportation to or from school for the purpose!

of attending practices held in the mornings or afternoons by such acti-

-
x>

W vities as band, drama, and varsity sports. This problem has been recog-

e

| . nized by junior high school administrators but it has not been solved. i

»
e

It was not viewed as a problem by senior high school administrators.

Financing Extracurricular Programs within the Junior
and Senior High Schools of Strathcona County

i . *
|-: o : . \

T ' Pne of the problems‘encduntered in extraéuqticular programming ‘“ 5

TN it 0 AT e

’ inﬁBlved the level of ‘expenditures réauiréd for many programs., - Data \ N
o L. . . N ’ . P Y . . .
: [ . ) ) \
\ a ) gathered during this study/’indicated” that, indeed, large amounts of b
é; (\‘ o . money were gﬁgnt on vardous extracurricular activities. Table 1 aepicts 'i
|f? . . D S ' ' ) v

approximate - figures .for the operation of extracurricular programs during
the 197778 school year. However, due to the unavailability of concise
. . : ‘ ‘ .. .

(ﬁ) figures, tfanspoggption costs are not r¥flected in thias table. It

[] \ . j
should be~noted, however, that all principals blamed the rapidly esca- ﬂ

lating costs of bus trdnsportation as a prime reason for incree;ed

. . “ C . . \
B A , Table 1 N *
[ T L e ‘ .
' A . Extracurricular\Program Costs of Five Junior and 8
, BN Senior High Schools in'Strathcona County for -
: - " the 1977-78 Scheol Year¥ . | E
'i — — _ — - .:
4 High School A . . $9,000.00 ¢
|-.j." High School B 8,500.00 .
% . High School C © 4,400,00 :
- Co , High School D - /- 2,300.00 :
5 High School E | Y 2,000.00

PG

) - " ™ T .
‘. . ' MR .. .
' N « . -~

.
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Transportation costs not included o i N
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v
extracurricular costs and, in some cases, curtailment of certain activi-

ties.

-Cost distribution of the extracurricular program; in all schools
was similar. Varsity sports activities abs;rbed the largest. share ;f
funds. In this regard, the major expenditures were transportation and
eduipment. A second major expenditure in two schools was caused by the

annual yearbook publication. Generally, schools operated a self-sus~

taining program of social activities. Ironically, in the two areas of

extracurriculan pgogramming that generally involved most students--intra- -

- mural sports and clube, the cOstsuwere relatively emall. The_major

\

expenditures in intramural programs was equipment. The majg; expendi—

NN

ture for clubs was specialized equipment or facllity rentals,.and these

costs were often met by the:indiVidual clubs through special fund-ralsing

véntures or club membership'iees.

In keeping'with‘the school board's decenttaligation policy, no
evidence of grant structures or other fotms of' financlal support for
extnacurricular activities was found. Individual scﬁools were respon—
sible for the financing of ‘all extta—class activitiér including varaity
téam transportation.and equipment costs. The th;ee-mejor oourcesnof'
tunds for the majority of sehoole; in order oflimportence, were as\
followg: == o -
1." Student union fees.

2. A major annual fund—raising campaign.

3\ Individual team or. club fund—raising ventures..

1

4

1

the various schools studied and the frequancy with which they were

7

Table 2 illustrates-the variety of fund-raising activities used by

bk

ey

< .
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Table 2 )
Fund-Railsing Techniques Utilized by Five Junior and
Senior High Schools in Strathcona County '
: P ~ - .
Method ) Sr. High School Jr. High School
Q; Compulsory Student. Union Fees* 2 1
Optional Student Union Feesg* 1 _
Annual’Fund—Raising\Campaign 2 \ 2
Vending Machine Profits 1 o
Individual Team or Club . = - \ : o
- ~Fund-Raising Ventures S 2 : 1. g
' I T )

[}

v of $7 50 (aenior high)

8
N L -
~

P

/

‘psed.v Mpet schools utiliied‘a combindﬁion offthe:methode-inclndediin’*

Table 2. . '
_ _e e s o~ .

Structures for handling extracurricular financing were Bimilar in

1 all high schoola Students councils were the vehicles through‘whiﬁk
. SN

finds vere generated and‘distributed. Disp%;sal of nonies appeared.to_

“be cerried on,in a rather.haghaierd fashion in'three of the{echoolé,.

with the main concern being the funding of the varsity teams’ﬂexpenses.‘

'Three echools had A policy of "chartering clube" whereby a amall annual,

grant (approximately $50 per year) waa given each club to aid in open-"

B t
i

: atinglexpenses. Beyond this, clubs were generally expected to be self—{

v S S o L
sustaining. oL o ,A;.- L o

r

-

H-amounte of money but the extent of their cdntrol over haw these funds

2o Y
. PR

-

i; cial input was limited.. Students councils did.raiae suhstantial ;’t S

\ o
Thearetically, studenta councils vere’ cha&ged with the financing

of‘extraCurricular activities. In practice it seemed that their finanr -

[P

Student Union Fees ranged from a low of $l 50 (juaior high) to ? high N
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were spent was difficult to determime. In this regard one could conclude

’

‘that the students' council was much more a fund-raising agency than a
o fiscal monitor. In fact, this was a major complaint expressed by tour
students' council executives. Only one school gave its‘students' council4
S " the responsibiiity of approving,.amending, or vetoing the oropoaed |
" budgets of teacher sponsors. ' -‘ ] oM
s . - In spite of the high costs of those aspects of extracurricular -

“programming involving the transporting and equipping of varsity teams,

(v N
- most-adndnistrators did not.feel that_financial demands severely'inhi— /
L : ’ ¢ N

.
.
0

bited’thsir schools' extra-class activities. Two schools did indicate

that rising transportation costs forced redsyaints on\team travel dut~

'curtail varsity league «particip.ation. Princ als and students council

;\' . ' advisors agreed ‘that there was no real problem in raising the funds

9w -

' required for their extracurricular activitie . In fa

school?owned bus,’ This_procedure'aupeared to be very successfyl in

CL e CL . . [

. : N 3 reducing traveIiing costs. Curiously;-administrators.expressed ffering

f; ppinions regarding the implications of school—ownership of busses .
RO N . v . o
é As iqﬁgcated in the specific internship objectives outlined in '
oot = N
T . . N ‘4 ¢
@?, T Chapter 3 the purpose of this atudy was to investigate, aasess, en
"'F - o ﬂ "’ r ’ “.
ﬁ report ‘on the various administrative concerns of extracurricular pr !
L3 .
pil . p E

_gramming found in Strsthcona County. 'This chspter has.beenlorganiz N
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s\

in the related literature and research. The intent of this chapler‘was
to offer a report of the situation found within the selected schools
s:udidﬁ ih Strathcona County. Chapter 6 will draw .conclusions from the

investigation carried out during the internship perilod and, based on
: : . R' T .

'thesé conclusions, will. offer suggestions for improvement of the admin-

istration of extracurricular programs in Newfoundland sthools.

.‘\‘ .
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lStrathcona, each type seems to, fit the Aphiloéoph'y of the individual - R

! CHAPTER 6 : . N {

CONCLUSIONS AND RECOMMENDATIONS -

Conclusions Resulting from the Internship = o

Yo

Based ‘upon exposure ~'to' tl'te- Strathcona County.School eystem‘ through

the internship experienoe', and'b‘eslled_»on‘ the data presented in this
report, the following conc}tpions..are' considered to be significant. |
1. Although there ig a diversity of organizational structures for e T

the administration of extracnrricular programs in the high schools ofl.

[
. _ . ;
school's administration and staff 'Organizational structures seem to

- 4. . . [ i
be a result of ongoing evolution within’ each school The crucial'posi-
. \ i .

tion occupied by the principal in each organizat‘Lonal framework ehould _

Y - ’ r

be noted . Also, the theoretical position of the students councils o

.seems ‘to be appropriate, although in reality these councils have little-"

Nt

»authority and responsibility for intramural and extramural activities..

Q There is no artic&med board philosophy or policy to cover

1

. the ope,fration, supervision, acheduling or e?luation of< extracurricnlar .

? L e - B

‘.programs The principal in each school is respomaible for the extra—

ot

. curricular policy developed ther.ein. N \ ¥

3.. The obtaining of sufficient numbers of .teacher sponsors for E fm




N ¢ ~ \ i
. N . ~
with very little guldance or supervision from school administration,

Furthermore, the activities offered in some schools appear to'be a

| .
| : result of teacher interest rather than student-interest. These. situa-
f ’
v

tions allawed little students' council input and, on the whole, these
' o .. Pprograms wer often disjointed and divergent ir nature.

[ - 4. The heavy workload of schrol principals is audefjnite

factor in restricting their extracurricular involvement. Accordingly,

|

[ o
; H it would sech that delegation of ‘this reSponsibilitXQto either an assig~

tant pringipal or. another appropriate\staff member is necessary. In TN

' . thila regard, .even though a large portion of extracurricular Qrograms is
comprised of intramural and varsity bports, careashould be. taken to

A insure-that responsipility is shared by a’staff member(s) who 1§n“9t
A : ) . : ' S o o - \'\ .
& . 'r  totally qPorts-orienQEd. v _ o ‘

-

r\l,' R Complete teachef\and adﬁinistrator'particfnation in the eirra-'
o } . . \ . .
e : curricular program .can be accomplished and can be effective in improving

A .
v

o student participation as well as teacher superV1Bi°ﬂ.8nd evaluation.

RN

;E.:j..;\': .f.o;“lf e with one.notable except1°ﬁ” there was . 1ittle evidence of clearly-:
rElf' ". o .written extracurriculdr policies or‘pfoceduree'in the sch@ols studied. ’ :
| - e * 7.- Teacher sponaorahip of extraéurricular acrivitiea ‘18 totally A '
[“&: 1 . - g ' 2

-§;. . :':IIQ.'.‘ VOluntary‘within Strarhcona.: Although a mﬂ]OTiFY of teachina staff vere

& 'i:; ‘ not involve@ and although phyaical ed“ 'tion 8p cialiata did appear EA_)fE

f; liug was ffound. All

-f‘jr o \be overworked np evidence of animosiny or ill—

. . '.§ e - T
f/fadministratdra and studentéf council executivea agreed that the level

‘ .

.a.\
B Bt .ot

,:)

not kept,?etudent participation’in all achoola appeared to be in\excea v
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’ sione in the p eceding éection. 'l;he researc’ner .feele that while theee )

>
»

of 50 percent of each sex. Substantial time, and considerable f{nancial

and human resources were devoted to varsity sports. However, these,

A . a

activites involved less than 10 percent of the total student population

in each echool.
0 -,

9. Student participation was neither controlleﬂ" nor actively

,encouraged in the majority' of schools., "Bueing was a major factor

. limiting student part{cipaﬁion"in juni_m; high schools. In an attempt

to alleviate the adverse -effects caused by busing, existing facilities

were severely .overused during lunch times and sappeared somewhat inade-

o qﬁ-a-se-.f\W"l‘ ) ’ | ' R ‘ k

10. The costs of extracurricular programs can be adequately. borne
by the high schools The absence of financiel sup'pott from the school
board did not hinder moet/@tivitiee\(with the poesible exception of
those varsity sperts which required extensive travelling.

11, Assessment of student 1on feee appeared to be an excellent

and equital‘le method of obt:aining funde for-the financing of extra- .
’ -

eurricular activities. However, such funds should\be channeled 1nto

.activities which a'opeel-” to & ‘majority of\ participants. oo '. /

Recomendation;}eetfltingffom the Intermghip ‘! ~ . 0 .

_ 4 .
‘The fol owing recomendatione are basgd upon the info’rmation

-~

' obtainecl duri B the intemship experience as well upon the conclu—

s

) recommendatione arise f. m, fhe resulte of a etudy conducted in the

Al

\Strathcqna Coum:y 100, Eyetem, ehey are applicable to the echool

Yo, =
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2 \
due to extensive student busing, rural-urban blend in school populations,

-

and overcrowded physical facilities.
1. The divergent épproachee to extracurricular programming found
among the schools studie\d suggest. the .possible advantages of board-
level direction. It c;n ‘be concluded t-hht, while individual school
programs must”reflect local needs and conditions, a syatem—wide policy

atticulation would be useful. Furthermore, in areas where t:he ‘develop~
N
ment of exnracurricular programming is a system—wide concern, the

appointment of a temporary supervisor reéponsible for physical education
. N /
. and extrh‘ciirricular acti‘v.ities. would facilitate the development of -

. r X N
T +  consistency in broad areas of concern su‘ch as transportation, scheduling, ) ‘

supervigion, and financing of extracurricular programs.
’lihe resulta of this investigation does not allow one to make a

definite recomtendation regarding the "best" type of: organizational
structure for extracurricular programs. However the following recpm— ) ' b

*

mendations seem suitable for any school's organizational st:ructure. P _ /‘?

1. Students' couneils should play a definite role in &1l aspects o

of extracurricular' organizatiog It '15 recommended that '. . K \
; -\ . school ad:xinistrators place ‘moxe faith in the abi\lity of : :
’ ' . eleoted atudenb};:epresentatives to *make mature decislons and ‘. e .
Ly ' - o acoept.reaooneibility . : .
! \? o \ :L:L-,’ -\ \house sysuam ‘organization :Ls very useful in the o,rganizing

T e
1 of intramural activities.' This house s)\stem can alsg be usef’ﬁl

/ BN : in' increasing participatiog of staff

equalize teacher workload
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/

early morﬁng and afternoon sessions.

3. School administrators should ehsure that staff members are not
. ’ ) R AY . ;
v severely overworked becaiise of involvement- in extracurricular'programs.
/ c : ' '
Contributions tq extracurricular activities should be a conLideration

- . when determining teacher workloads whenever possible.' In an atﬁtempt to

1

increase teacher sponsorship, relevant inservice training should be

pqévided to those staff \members who feel inadequately qualﬁieci to
| sponsor ac_tivities;.'l Additiohally, a teacher's suitability £ r en\{\t‘ra—l“‘ o
curricular \activities s_hould definitely'.be a_tonsideration when h_:l.ring 1
new staff, v ‘ o . o ‘
4, An exa;ination '9f the per‘centage of the ‘stlud'ent_ po‘pulstion

involv¢éd in warsity sports in comparison to the pe}centage of. e_ktra-— ‘

curricular{fimds expended .g'ives-r"ise to“disquieting_' results. Varsity

e T

sports consr(me a. large por‘tion of the -total monies spent on. extra-'.

{. curricular prggrams and there seems to be inelufficient justification
N . L N

for it. - Therefore, administrators shouch exa.mine l:he varsity program

R ‘in ‘the \light of the educational returns for the funds spent in this
o areef As obser've'a in’ one)chool a de—emphasis of varsity aports in

3 4 HE » e
favour of intramural sport attivities may well improve bot’n staff and

student participation while retaining a' high- level of school spirit and

- < morale. Adminiatrators and teac,hers should recognize the - importance of v p

A\:\t:den f/:ltnpN'}-

, .....

:,;_ .
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ment in extracurricular getivities reflective of tne interests and

philosophy of indjlvidual school p'rograms.. .

6. The following innovative procedures were observed in two of
the ;]unior high schools 1n Strathcona and are recommended as partial

solutions to scheduling problems that may be caused by, extensive student

h o

"W - !

busing: ?

.

i. Varsity sports may be played during the lunch period with the-

N

' visiting »teams USing the periods immediately before and after :

1unch\fjsr -travellin 8

3~

afternoon periods on a monthly basis.

optional eeursel
. . : T .
entitled "Social Studies Option" is offered. All elected
. Fo- L . o
students' council members must enroll {# this coul8d  Con-

41f. Within the regular school curt¥iculum,

sequently, these students receive instruction in such'j:'elevan't
> N C s .

. topics as g‘overnance and parliamentary p'r'ocedures. Fu!ther—

\ 4

. more, all students council meetings are: held during class

. time, generally during one, class per cycle,\, tt; giving bused

‘ -.'students add&ﬁonal opportunity to pa'rsue students council

: v ' - .“: ‘. s .~ ' "
activities. R T \ L e
: . . - i’,"‘.\\, \ T .,‘,l.-‘ s

The adoption of a system of student union fees is recommended
g S

These fees appear to be an excellent means of raising funds but should

o

'be optional Where it is Qensidered necessary, stu_ ent mior{ fees coul%

11, Student social{a, includin dances, may be held during the ' .

NI
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are disftributed in, an equitable manner.

8. School boards should consider the development of a policy

! regaé&ing school ownership of busses. Such a policy should include pro-

visions covering such pertinent concerns as maintenance, insurance,

tt . - ' .
" ¥ -driver eligibility, and'financial 1iability.
v . L. . . )

- o9 f}uﬁfesent the status of extracurricular programming in many -
3 e of the schoo‘?'in Strathcona County, ‘and perhaps Elsewhere, results from ’

. A\

. P - an unéystematic andcunofganized growth of activities not necessarily

,”l. R .‘.'. . ‘ & " ]
e o based on well thought out educational priorities. It is time for admin-

. % 0
istratars o all,levelsuto\examihe and analyse the purposé and value -of

’-extrécur. Gular acti%itieq in the light of .established educational
i- K\\‘ o guidelines. When this has been;accompliéhed, objectives must be formu-
lated And procedufes'estahliahé&ffor evaluating the ‘extent to Vhich

LL{ ' ' these aims are being‘{ealized It is not until a school has a clear

ddea of what it wants to. achieve that it can conceive proper methods of

H . ~ . M ~

B .
- . . va - .
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December 30, 1977 - . , N I

Dr. D. L. Treslan
Assistant Professor )
S oo Memorial Un1vers1ty of Newfound]and - o -

‘_'\- L St. John's -~ . . . : A R . i
RS N NENFOUNDLAND o S L e .
Can S R AIC 557 I R

Dear Dr. Tres]an B ﬁii-VE ;:3;1j:h:'v1.fi'>fg,;? i;?:}g'{='aif; R

__”,'1'_' h%“ﬂ&&;{;ﬁgz\'ﬁa k’)m.w-\-d\"-f‘"-";‘dn'.-u

R / RN oL e . L
; ;e*vaxoun Letter of December 15 1977 to Dr Rancter ;j‘ L RN ';}{ B

Lol j?' .+ Dr. Rant1er has" asked me to respond to your request to have SRS AT
SR M Paul Matthews conduct, a study -on ‘the -topic:i"A Study.of f. S (I TS
e ;“'g'f. ‘Selected Schools Regarding . the 0rgan1zat1on and Administrat1on A
A L - of -an Extracurrfdu]ar Erogram ﬂ SI y I S
For your 1nf0rmation the Strathcona County Board of Educat1on o o
-has approyed an externa] 1nterna1 evaluation of the Physical. L S
- " Education and Health Programs pre§ént1y belng offergd. tmall” - = R
S twenty=e1ght schools within the system. . It is.our intéention; .= ' 7
b ' to include intra-mural and- extra—curr1cular -programs within the
T survey, as well as associated supervision and, adm1n1strat1on ’
components The ‘actual ‘timing of -our study. qisunot’ establﬁshed — Sy A
at present but .it is our hope to have it completed ‘by the end - o '
of May ]978 ' R . . L o )
Lol Y . o

I am.not- certa1n "how' ‘much. over]ap there may- be between .our study
. and the one proposed by Mr. Matthews, ‘but. 1 would be concerned-

jf-there was too'great & demand be1ng made on. the princ1pa1s ,

and teachErs t1me. *:‘E . S AR

NFrLte S ne S

4

R | L *f- rhe COunty of Strathcona SChool System 1s support1ve of the study e T
RO you propose and:I-have attached.the supporting 1nformatnon you have ~ -
e requested. - T- would sincerely appreciate. further. commun1cat1on with
o 4. . . . you-prior to your decision to proceed with the se]ect1on of . schools. R
T I wou]d also apprec1ate a .copy of your survey: instrument ' R

e T
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B , : o " 2001 - SHERWOOD DRIVE 2
: SHERWOOD PARK, ALBERTA -
Sounty of - - T i |

TE-_L!:PHONE 464 - 81.11 .

_Strathcona No 20 e

‘ . ' March 15, 1978 - ST | o
'\'1 . . T . . \ l - ' B
C ' v Dr.D. L. Treslap L ~ : : U

fw
v . .

Assistant Professor . ‘ ] ‘ ; ; W

S - Dept. of Educational Administration ‘
' - © 7 Memorial -University of Newfound]and o . o
. St, John's ‘ _ S : . Voo
.7 NEWFOUNDLAND:- -t
S AIC ST R T o
: ',Dear Dr Tres]an- '*3‘;;\.[f‘g‘; ﬁ'j@ e e

:_h:R Your Letter of March 7 1978

S e e e Bs. 1nd1cated in: Mr S1me S. 1etter of December 30, ]977 I am

S A © . 7.7 interestedin, the study of. “Adm1n1strat1on and Organizat1on of‘

ARTARY PR RS R ©eoo Extras ~curricular Programming. ‘in.an "Alberta School. Jur1sd1ct1on,_ .

SR, I SR ’be1ng undertaken by Mr, Matthews.  Pledse be: advised that per= -
. mission’is granted. for Mr. Matthews to gather data w1th1n the

- County of Strathcona Schoo1 System .

1 s

R \ ST ey L ) T
D T T - . ‘
I :\{'..\.-;.1_ ' : A R A S
T ) e e e

N
e T

'
4

S

e

R ; Mr. S1me has prOV1ded you w1th a 11st of a11 of the schoo]s and :

- R administrators. Mr. S%me will be the contact persbn for Mr. Matthews
T T Y " " and -since he is: presenily working with Regional Office in regard to
v " - -the.external Physical Educhtion Asséssment, he will bé.able to adV1se

: : o My, Matthews:8as tq the input his data may have in. relat1on to the
1arger study It. shou1d certa1n1y be of va]ue : {/ SN
N , “1'wish Wr.” Matthews success in h1s endeavors and will be ]ook1ng R
EREE SISPE IR - ~forward. to the- results of his work : : T i

PEER Y U

s" A -

. h ‘
| Yours gjncerely, " LR L
- 6.°Jd. Raptier AR
Superipten dent of. Schoo]s o
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V) . comp'teted thes1s.
to serve as Extema] Examner on’ Mr. Pau] Matthews thes1s,

LI

You/rs ery tru,UA,

I WL W, O1ME e x
BRI “Assistant SUpermtendent- T T
Curmcu]um & IhStrUctmn R

June 6, 1978 o o - L
sy . L l. . X - ’
Ny _ Dr. Denms L. Tres]an : i : -
.. ¢ Assistant Professor of Ed.- Admm -
. Memorial Unwersaty of Newfound]and N L
" St. John's’ SR B S
Newfoundland AIC 557 S S
R Dear Dr Tres]an--- LT e ', :
It was a p]easure to. work w1tj\ Mr Pau1 Matthews and I am.
~ Jooking' forward to. readmg his. thesis. “As I indwated in
- ‘earlier correspondence, the County of- Strathcona is; havmg
.-an external-internal assessment of dts’ Physwa] Education -
Program -and Fac1ht1es.-‘ Mr..‘Matthews' research and- prob—'
" "ng quest1ons haye been’ beneﬁm T to me-already, and I..
am certain’ that -the. survey team shaH beneﬂ*t from his

P]ease accept: this 1etter as. conﬁrmatlon of my wﬂHngness

- .
Fon. o1 D . oL — ‘-

T8A 3wz

TELEPHONE 464 8111 :
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' 6 Clover Bar, Jr. High ';.';
o Colc.hester Elementary R

. Ardrossan’Eleméntary

o Ardrossan Primary

COUNTY OF STRATHCONA. SCHOOL SYSTEM
] T
e 7 \"~ Student’

EEEN

. Names of Schiools . . Location “Population -

~Rural ) ‘;87
T Reral ‘- 982
. _ URaral o215
L Vrban 51
Rural J',.;\ ,..34'.." .
_;urban S s
298
395
;'103;\
e 329
'-.3‘_88':%..
e
7 53s
,"7558\'_.;':-

Ardrossan Jr.—Sr. High

Urb.an o

Castle School, Elem. Jr. Hi_gh

! ., Rural
’ :':Rur&l
- Rural

' Urban

o Ellerslie Elem.-Jr. High .
Ellerslie Primary : \”’-'-";' .: Y -
Fort Saskatqhewan Elem. j‘

N 'Urban

| -_Urbaar}_ ;

" Uiban

Fort Saskatchewan Jr. High .
‘Fort: Seskatchevan Park Elem. b
Forb Sask\atcbewan\ Sr. High )

Fultonvale Elem.-—Jr. High .' ;'-'Rural
Glen .‘rllan ’Elémentary "; i'.. v

-

' Urban\

- Erin.,, A/Pr. . :-
. Prin. ST
-P_rin. ’A/Pr', '
—;-'p"r'i;,;'; Afpe. "
'Prin. 5, A/Pr.; .
'_;.Prin. S
_Prin, , A/Pr.', ’
x_rin. . A/Pr.v::*i-'.'

. Prin

_Prin. 5 A/Pr.

Administration ‘: L

"’Prin., A/Pr., V/Pr. .
’ Prin., A/Pr., VIPr-
‘Prin.\. A/Pr. . R
/Pr. ; v/Pr. _"-'

Prin. -
'Prin. s \.‘\\ ;

Prin., A/Pr. .- s
A/Pr.

S ,'v‘.i:-" \
‘IV/PI; .".. i
Prin, . A/Pr. y V/Prio .
".-:U'/Pr;_'-‘ hon

e e )

-+ W “Fs R. Hgythorne Jr. High .,Rural \498"' ".:‘Prin. , A/Pr. g V/Pr i g
) Rudolph Henning Elem.—Jr. High 'Urban ' . 517‘: : ,'~Prin. , A/Pr. V/P.rg" S
: Wes Hosford Element:ary B e '_"Urban _} o 438}."' '_Prin. : A/Pr. N , S
Hills Haven Elementary ’ \ Urban ' i f.624.'_'~“Prin. . A/Pr. .. V/Pr. , S
53 Ministik E‘Jem. School R Rural S NS .83 :Prin. ‘ T - i
Pine Street Elementary Urban S 475 5 Prin. s A/Pr. y: V/Pr.~ S . o :
‘ Salisbury Composite High -"i Urban 1,617 Prin. . 4 A/Prsis. -
?herwood Heighte Jr. High '6':\“.‘Urban ,b_~."':"f',6_78’ -.Prin., A/Pr., V/Pr, K
) Westboro Elementary N "_‘-.Urba:g RS 431 ﬁrin., AIPr., V/Pr. ) " L }
L Wiu Ferguson Element.ary : Urban - L2330 .Prj_ﬁ‘,‘",\A/Pr, e T }
S e Blemntary U G0 i Rl o 2id ckn ki O
o _2_8 ‘ j_:". B l . 12,035 / T f28.‘1 “._.\27:‘ ) _-__1.3 ‘- . ._‘ .
S NOTE" Early Childhood Pupila (approximately 1 000) not included :Ln the L
R S above flgures., e - _ - i k e
P E - ; o ) ,. . \ ’ pR N
.’\ o ';_._ ) .‘- - co N - : ';,"h. " . _' . P ‘:_
‘ / \\ .r.\ o - A.:,...'. ‘. . iy
. — ‘.? e — '. — § . - Ve
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