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_ / w1th1n a radlus of twenty-five miles from the c:.ty.

" researchers .

' ABSTRACT

In Newfoundland there is a w1despread practice of

v
I\

‘transportlng students from small rural communltles to larger

- centers to attend school

aE
-and senior hlgh schools in St. John's accommodate both urban.

students and students who: commute daily from rural communltles

ThlB

I

4 \
"/ ' ’

.' researcher and other educators have observed that rural

_' stud nts attendlng these schools generally perform less well
\

aca‘demlcally th,an their urban peers. e ' L

. b
' /_' U A st:rOng “relatlonship between academlc achievement
and educat10na1 att:.tudes has been demonstrated by many

It was the purpose of this study to determ:.ne
3,

whether the attltudes of rural students were srgnlflcantly

dlfferent from those of urhan students in the same schools

" and whether any/dlfferences were accompam.ed by smular

\ oo ! W7
differences 1n academic achlevement. ‘. ’ ‘ T

2
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Most of: the junlor hlgh schc_aglg_,__;;
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.. o In an attempt to control for factbrs oEﬁEf’“” an those

unlquely rural or urban,. this study 1nc1uded soclo-economlc

Ce status,' mtelllgence, sex, academlc program and grade as

'. controlled var:.ables. - S .'Z

4'

Intelligence was measured by the Raven s Standard Ry L

Progressive Matrices and the somo—economlc status of .students

o was J.ndicated by their fa’thers' occupatlons as categorized

by the Bllshen Scale.-; Three 1nstruments were used to measure .
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. academic self-concept, attitude toward As'chool, and students' N

. difference was detected between the Engli&h scores of the ) .

S

- statlstical ‘analysis of the data, no sxgnlficant dlfference

made Engl::.sh and Mathematlcs tests, A"ga:.n, no s:.gn:.f:.cant

~rural students-and the urban students of the sample. ~ The

‘riral stddents, 'howeyer,- scored'sig'nifi'cantly ‘higher-'in

~

..\_

_ . | 2

pe-rcepti‘ons of how teachers vie/w them Two J.ndlva.duAI .Ltems

~ v

.on- each questxonnaire were also selected for analys:.s. By

between the 224 rural stﬁdents and the.'Lr matched urban peers
on any of the attj.tud:Lnal varlables was detected. ~Academlc‘

achlevement was. assessed by students results on teacher-

~

Mathematics (p < .05). than the urban students, a f;Lnding in

complete contradlctlon to that whlch was expected

Tt

The study does not ccmtrad:.ct the observatlons of

this researcher and 9ther educators that rural students

generally perform less ‘well academ:.cally than thelr urban.

peers. In fact, thxs ‘study shows that as subpopulat:.ons :Ln

the two urban schools, rural students are dispropd/rtionally‘

e

" 20 percent of the total student populat:.ons.. It'lS also

"come from lower soc:Lo-economJ.c sta}-us fam111es than students '
" ,in other programs. . The resﬁults of this" study 1nd1cate, then, N
that the fhctors contribut:l.ng to lower academJ.c ach:.evement : o

"are zﬁore soc1o-econom1c :I.n nature than the student s place -

ass::.gned to low, academlc programs, representlng near.Ly 50/ '

A

percent of these programs, while they cons'tltute only 15 to

‘shown that students in the 1ow academlc programs generally o

I3
- B

of res1dence. A ' L S
. . . . . . ) ¢ ) " . i .
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—_ - ._J‘/l, .
R E Apparently, , rural students, whe;'{ matched indlvidually R

';ith urban etudents on soc:.o-economiq status, rn{elligence, . _ : :

: sex, académic program and grade, possess J.milar educatio al Lo
attlt“des and perform academically as well as the:.r urban \/
peers. HOWever, the whole rural subpopglat:.ons in the tw0\ " 2 ,.

. \ . |
f Bchools had not attained as high a levelE of academic achievé— : __r;___ .

more negative attitudﬁs.:
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SRR I '
| | +© ' INTRODUCTION

. , ' _ Thls chapter contalns a dlscu551on of the histor1cal o E
' C ’ ' P o b

{' R ' background oﬁrrural students commuting to urban schools, the

?k . o ,purpose and rationalg of the study, research QUEStlonS and .

4l S o fhypoth ses, deflnitlons,,and.the scope and llmltatlons of f

B the study. PR j- e T
L, . . C M . R ) 3 . .: N ) . .' R

i 2 HISTORICAL BACKGROUND OF RURAL STUDENTS

) ' &. ' COMMUTING TO URBAN scnoons | L
. N i R : \ ; , N ) . R - \
I Prlor to-1969, Newfoundland Chlldren were educated B

Rl

through agdenomlnational system of educatlon in which each

rél;gious denomlnatlon operated its own schools through

- n

= "Eféﬁts“prQVaded\bx__*g Provrncxal Department of Educatlon.
Yo - With the exception of a few larger commEKIEIEET“mostrof—the__r_____;_~ '

) ——

_-hundreds Oof settlements scattered throughout the Island and

Labrador had very small populatlons. Moreover, 1n many of .

T U, SR PSP S S

- LT - these communitles, two or more rellglous denominatlons were : f“,,

. rePresented. Consequentlyf the educatlonal faCilltles in
. . _A.J,) .- -

these communltles often conslsted of two or three schools

)
IR
e e s

A E . . Aéach w1th one,,two, or: three classrooms to serve all grades C
;of students. The schools lacked laboratory, audlo—V1sual,,

ullbrary and otheréfacllltles whlch are’ requlred -in modern .

-

-8

L - day sghools{ Erequently, ‘the teachers were.nqt,quallfled,

-




.;: many were hlgh school graduates w1th a: four week summer ._ B
L

f:program as thelr only profe551onal tralnlng. LT

In_1968, the Unlted Church Angllcan, ‘and the’ ’%~’”h§
'}Salvatlon Army denomlnatlons totally 1ntegrated their edu—
fcational services, with the Presbyterlans later ]01n1ng the

~ Q . {

L . 1ntegrat10n (Warren{ 1973). Warren also p01nts out that a

L degree of cooperatrOn has developed ‘among the Integrated,.

. -Roman Catholrc and Pentecostal school system. This has - .
"lé; resulted in the consolldatlon of educatlonal services 1n many

“¥<;/ communltles. Stlll the small number of students in these co T
A e : ;

W

‘j/ o communltles made the prov151on of adequate educat10na1 fac1l— -

o -
%_ ) 1t1es 1mpract1ca1 In an attempt to provlde all students ' i3

S ..
w;th the bqst avallable educatlon, a wrde spread program of = =

o

bu551ng hlgh-school students from the_smaller communltles
| té.larger‘ones with better and more modern schools was'in- S e
" .

- i ) YY)

L
\
N

- }fff ltiated and thls practice has been in effect ever 51nce" T
| . . . Even before 1969, there was cooperatlon between- | ,g;/
r.' R | varlous school boards, 1nclud1ng those»now comprlslng thq ' . féﬂ'
) | Avalon CQnﬁolldated School-Board, the~one~involued in th{s o *l“;*“-ig"
study.v In 1966 and 1967,. the junior hlgh and senlor hlgh ) éﬂ E'
’ school students from Baullne, Portugal Cove, . Pouch Cove, | ,gn
'St. Phllllps and Torbay began commutlng to St.»John s to> rfl'_" //'?

.

’ attend school Be51des the awareness of educators that they o

S S, 4
B

could not provrde educat;onal fac111t1es in and attract

o S quallfled teachers to these small communltles, panents,\h
SRR £ .
e accordlng to the former superlntendent Ff one of the school

boards 1nvolved,,prov1ded much of the 1mpetus for the trans-

. . . . (R ’
- P . . .

0.

ST o -
r
L2
-




- o S R : L o : G »
- . . o ~. ' :
. i .}\ . R -
" I A 4 M '.‘“'.'.
: . : Yoo VAo S
. ‘ . v '.‘.'~- I .A:.o- . . "'«‘;)..
L POrting of their children to St. John's. Because of the"f S . “}?~ll
close proximity of these communities to St John s, parents,i,i--: '£~”-,ﬂ
RS
through conyersatiops with parents of St.\John's students, o B
bec&me v1v1dly aware of the discrepancy bétween the- quality\Q__ﬁ e B
of education of their children and that of Ehildren attending T
'schools,in St.. John~s. They felt, as well a d1d educators, . ' /”,'-
- that transporting the. rural students to St John 8 wou,ld o '5
“_Solve the educational disparity. Unfortunately, little con4 T ‘~;;. .
- _-Bideratuon was given to the personal—socral adjustmeht of A
- “'the rural students to the urban schools - it ‘was assumed that ;- - i
L. a. L %
«:they would easrly 1ntegrate.; Apparently, this has not been ;' S g
R "':‘the case. It is this researcher s observation that rural . f‘;".-?
. students attending th 'ﬁ's’hools-an—the—study"remain as - ﬁ;¢52 o [
‘ques and associate very lLttle with thelr urban peers._. BT
It is hoped, that the results of this study will 5‘;5;A_" 5‘
provide educators of rural stud/nts who commute daily tov‘ﬁn /. o jf
-_urban schools w1th information that ‘can be of a331stance ;n 1m-ﬁ// l'% c
. . AN PR SR
nE , ' their continuing endeavour to prov1de an educational env1— - -'QVQ.ﬁﬂ
1 . Sl e - SR -
'“;;f~__§;;hﬁent*Iﬁ“whrch~students can develop academically,gperson 1ly Yooa
‘a L = ) . o o hb&
L and 4001a11y. o ",-f,f %.
- . : :f_ . , o celt S '12“_\'Lé'
. - "k " THE PURPOSE OF THE BTUDY ‘= . . ° LR
. . . . v el et ‘?.‘,.L s e . :,<
/ _ ¢ ) o ' - . —:"
- . The purpose of this study was to determine whe R

i

=R -
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’Murban schcols-onvneasures of,. (1) attitude toward self

'ﬁacademlc self-concept, (2) attltude toward school, (3)

c v —

students' perceptlons of hor teachers’v1ew them, and (4)

'academlc achlevement. ! o ot 4
v . ; =y %
. - ’ ! ‘ S

” - ) Ce . S . . . e ’ . '{f};. .
o . THE RATIONALE OF THE STUDY T ’ i

- ! N . e . R ‘ '\ \_ -'.‘ . . o .. N .’ R b . _::E?
it 1s'u£;§ researcher 5. cbservatlons as weil as the:f, L )

u

it
N MR
’

e AR RN SR e LR

v

Q u»'expressed view of teachers, adm;nlstrators, and counselors, : L ;%
- ‘/fin urban schools that the academic achlevement of rural | ﬁ b
. ':i;students attendlng the same schools as urban“students is - ;',\ .
; .substantlally Iower than that of”thelr urban peers._ This ' h- - \d

R 81tuatlon has been concernlﬁg\educators for several years,'

yet, very llttle research has been conducted ‘to emplrlcally-

[P

'\frelate the apparent dlfference ‘in academlc achlevement of

P
i

\
7

, lthe\two groups of students to some of the factors Wthh havei ﬂﬁi
_n:~':‘3"a- rbeen under speculatlon. -Such-factors 1nclude bu551ng, | .g
o , 'I possible feelings of alienatlon toward school experlenced I% h
'h' | ';;L'f vby rural students, cultural differences between rural and - Lo -5;
_‘foi urban students, and p0581b1e different attltudes todard ﬁu?';if.t, 'liy
. " [1 p educatlop and<future employment. ..1- S \Q/"f\' fl_ i‘“:. B
' ffgfffxﬁkﬁ‘“ foundland ‘

‘“‘“‘-~arNumerous studles have been conducted in N
‘and elsewhere to establls‘“arinlrlve relatlonsg P betWeen R
' \\\ 3

' : - % C
- . f'academic achlevement and soc1o—econom1c factorjz~‘fﬂ‘ser~e-e<;~A“\‘5f

W studies, includlng Mcss (1973), Pollard. (1971)/ George (1970)y )
‘f\\: o ‘;iNoel (1970), olfe (1961), and Warner, Hav1gZurst and Loeb )
‘<;a (1944), conclude that a positlve relatlonsj7 does EXlSt\
// T ’ RN . E 5
s b R B , s g
e v v,




B T I R 3% Gl S
/ .‘ between academic achievement and soclo-economic status as’ 3 ;'-.__ x ‘"
< measured by a. variety of 1ndicators such as- family ¥ incomep:.3h .nh'@f:

- father s occupatlon, father 8 education and the number of o '2H.§
: children in the home. One can. hypothesize then, that the - %'
. apparent 1ower academic achievement of rural students may .f%,A

" : q . be related to lower socmo-economic status.; This relatlon-*7 “f%f
N : s ehip Probably exists, however, thlS researcherﬂ believes_that‘-. v E{
"; 'J- ;m;/h other factors may cgntribute to’ hypothesized achlevement , l fgldéﬁ
| N R d:.ff(erences between the two groups.: For this reason, the - f
TF ' de51gn of this studylincluded a control for soc1o-economic '; 5t§§*
3i:- ' status by matching rural and urban students on’ the basis of -1! .._Ttu%}
z father s occupational class as determined by the Blishen ‘hfi‘ ;f;‘_:f%‘u
scale (see Append:.x D). \ o : :;(
. y The’ llterature 1ncludes several studies whlch showl"u'H_Al 'J%P

e a signlflcant correlatlon between I. Q. scores and SOClO—”:E. 'ﬁ.

: economlc.status (Jensen, 1968 Rohwer, 1968" Marks & Klahn, . >§

.-1961; Floud & Halsey, 1961 Kagan & Moss, 1959,_& Eells et ¥ ;

' al., 1951) It was.. antlcipatedrthat by controlling for g n)hfxf:?' o

; socio—economic status, there would be llttle dlfferenée - | E

between the mean 1ntelllgence measure of rural students and -:

that of urban students.h An lntelllgence test, the Rauen s y

Progress1Ve Matrices, was admlnlstered to all students in § f

‘ the study and no 51gnif1cant dlfference between the means::'ﬂ :,.‘ "i

S R - was found (Table 2) f“i S I o - | %g
. Research has demonstrated that’ there does exlst a: E J'-ﬁ y;%;
& posltive relationship between academlc achlevement and (a) - ;'7_ ,/%?

: academic self—concept (Alford & Class. 1974 ?501sh, 1973: ”' :*f ,' .

: L _ ’ e
A ‘ - , / 3 - C l:' ) l_ ..
s AL T i - ERmra P ,H?Fqﬁﬁﬂﬁﬂﬁﬁv:
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l}Sinéh 1972 Jones, 1970 LaBenne & Greene, 1969; & Brookover
:‘.jet al., 1962), (b) attltude toward school (Douglas,'1972, T
::Neale, Gill & Tlsmer, 1970, Brédle, 1969“ Neale & Proshek, : )
11967 Frost, 1964, & R0551, 1961)7_and Ac). teachers' att1--ﬁ* T
-:.f':}y:i._/tudes toward students (Murphy, 1974 Spuck, Fruth & Magnoson,

‘.1973, Sugrue, 1970‘ LaBenne & Greene, 1969, Rosenthal &

et e e
v 7
—
N
N

- ?" iJacobson, 1968, & Dav1dson & Lang, 1960)-. It appéared that
. , . 2ang,- 2200k
: €he students perceptlons ‘of how teachers v1ew them would

Sl ‘have,more reﬂevance to this. st%dy than dlrect measures of

-l .

. e :
teachers”' attltudes,.51nce it is the perceptlon of the
. attitudes of 51gn1f1cant people (i €.y teachers) that can?

*;'T' ‘influen&e'behav1our. ‘Teachers can attempt to prevent-thef
S S , v L S o
' - communication of their-attitudes towarg students or, on ‘the

-

P

o X ‘e

.-other hand, openly communlcate them, yet, the teachers'

:attltudes may or may not be congruent w1th the students

'g_,Perceptlons of these attltudg‘ ‘ 3" : "~ T o el

o Moreover, 1nc1ud1ng stude ts perceptlons on, the
-"study made 1t possible to meagure all dependent varlables
' R from the stu~ nt's frame of reﬁerence., \ | '

v

Ay
'

xten31ve rev1ew of the literature fa11ed to

S \ -
'and urban students in urban schools.‘ Consequently,.

R (i

o ki e Yy
e ey
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_.\ - . - ,' -.‘ -!-

'students who commute daily to urban’ schools w;ll score Blg—

&

'apparent lower_achrevement of rural studeﬁts.'5”

already been mentioned ie speculating on possible causes of

14,.\

The’ major hypothes g of® this study is that rural

nific ntly lower than their urban peers on‘each of the L 4

attit de measures.'

.

31gmificant implications for: the\academic achievement of

. \ o ,' . ' . . :/;’
If such differences do exist, then they may have.

rural students 81nce academic - self-concept, attitude toward

school, nd students' perceptions of h0w teachers view them |

o~ . . o E N

' are all powerful motivational factors. R o

Y

S Allport ‘States that an attitude =~ '/ v
... is a mental and neural.state_of readiness
to respond, organized  through experience and
exerting a directive and dynamic influence on
behaviour (McGuire, 1969, P. 142). . .
Because attitudes are organized or learned through experience, h

the quality and quantity of s;tuations which an 1nd1v1dual

Lo P,

Sroa s N et

. T NI L
e R N W v T

Lkl

ekperiences, asvwell_as the variety of enVironmental factors o

CWthh influence him, are paramount in the development of S

: attltud_s.inggeneral and educational attitudes in particuiar.

Moreover, 1t Seems logical to. assume that'even after

'attitudes are established they can be modified. through other .

' experiences ana@’ influences. Many educators; unfortunately,

" 7 -
are not cognizant of the fact'but as significant people in

b

. the. 1ivqs of students, they can have a tremendous impact on’

the academic achievement of students by influenc1ng students

/ . ~
.« o, - " . . £, .

ce T . . . - - PR L

percﬁptions of their academic ab;lity, students attitudes o ) .



) i - " T s - . \}- I
_toward school, aéd students perceptions of how they are
3 viewed by . teachers.& o -1- “.'J.,'y' L 'f‘t'ﬁ
ot o .t P . \ . I', v_ ,
g - . Educators cah ot alter the socio-economic=status of' :
- students but they can. help stud nts developamore positive {
) "attitudes toward themseIVes and toward their school Edu—f I
' qgtors can also attempt to compe sate for the lack ‘of academ c
e
— stimulation, assistance, ;pd lea ning materials in the homes \ i
! A
k. o of many low soc10-economic child en., These effOrts may help "%,
R A
5 culturaily deprived children to ttain h:Lgher ac’ademi/ i,
. N . ,,‘x
\ , o achievement. . B 4.
I — sig
A g 'L. Attitude measures have be .. selected then because>\ 3
- ‘ of tbeir apparent potency as dete minants of achievement. @3 :§~
~bo- S If counselors, teachers and a -
. T 4 : 3
any attitudinal differences bet een rural and urban students Lo .E_
o . ’/ in an urban school, they may alter their treatment of students A“ ¥
S b and/or implement a special program to faCilitate pOSltlve g'; f~§
= ' attitudinal changes in students, subsequently, leading to” !
: . : : 1
7~———m~~wwm= ------- p0551ble improved academic achievement. R e**ﬁgue":—- 4
g . ) . . . N ’ Lo ’ 't.‘|
-~ S -,,:za.,-_-,
&’ ' .. - - RESEARCH QUESTIONS AND HYPOTHESES,- .
i b ", ' . -
- ‘ ’ This study is . designed to answer the following
\ - N - | el
'research«questions.. s ’ R //’_-c i R ,
(1) 1Is there a. S'ignificant difference betwaen rural and
' . " urban’ students of sim11ar<s0c1o-economic statusg,. : o
. I T matched on grade, sex and academic program, attending i
o . T S the' same urban school, on measures of acadenmic self- N
concept? = R R )
' AN (2) Do rural students in urban/schools differ . significantly o _ 'f"
& w0 .. from their urban peers on measures. of attitudes toward / R
3 , : o
, PR .school? o . . . . ‘o .
iy i - ] ) v R 'll
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- i ‘ T
. \ . . v
- S . \
P ¢ SN
- (3)4 Are. rural students' percepti/ns of how teachers view .\\
, E.them signlflcantly dﬁfferent from those of thelr urban
TN, I peerS? S o \ . T . \ . A ’

MR ; N ' .
Kd{' ;swggﬁ_academlc achievement of rural students in the ¢
- .8tu élgnificantly lower tha ‘that  of thelrourban S
peers? 0

. a
‘.

7 . In an attempt to a(swer th precedlng questlons, the-" "}

voa

following research/hypotheses have‘

(1)

en developed: v ,:\
l'rhe academic self-concept .of rural 'students in urban o i

‘urban peers_of the same sex,: same grade and
academxc program and of similar élo;economlc status.,_

-’

'schools will be significantly lo§/

' Rural students will be significa tly more negative in.
‘their attitudes toward school tHan their matched urban
peers.' o : s .

} . ° . ("

.In comparlng the rural and urban students of the sample °
on their perceptlons of how teachers view them, rural -

- students will perceive their teachers as having sig- |
nificantly ‘more negatlve attltudes toward them.

l ‘ )

The rural students in the- study w111 score SLgnlflcantly
lower than their urban peers on teacher-made tests '
measuring academic achievement in Mathematlcs and
English. An average of the grades’ atﬁained in Math-

: tics and English was also taken to provrde a combined
measure of academlc achlevement. 7 :

’ ‘.

*DEFINITIONS - .i -~ 7%

The/follow1ng are operatlonal deflnltlons of terms
used in. thls study. ' | | :
i K . -

-'uralxstudents are those students who ‘commute. dally to an ,
rban school from communities with- populations of less than’
,000, out31de the. metropolltan area of St John's. . o

-

e

- £

- U ban students are those students attendlng an‘urban schooi,
- who regrde within: the city 1im1ts of St. John' : . '

" An urban school is a school w1thin the city 1im ts of St

N
2

£han. that of their SRTIR
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hundreds of tiny communities scattered throughout the Island

*» B
o (g, '.—;,-W:‘-"e:'—

The

able, and is det; rmined‘By assignlng the occupation of a’ e . R
student'is fatherito the numerically ranked}occu‘ational R
-clasgsels of the B ishen. scale.

/t : L Sy

Intell'g‘nce meaiure is ef\ped as the’ percentile rank

assigned \to a student's present level of intellectual . - -~ -4
functionilng as measured by -the’ Raven's Standard Progressive Cd
Matrice est, a. group adminlstered nonverbal 1ntelligence IR
test. \ . ) . i _ N _ h
‘Academi elf-concept is defined as a student s feelingdof "«‘.f f
capabili in attaining academic success 'as measured by the - ' -
~Brookove cademic Self-Concept Questionnaire._ N
Attitud ward school’ is defined\as the variable which
determinesiwhether a.student has negative or positive: feelings-
“toward schobl, and which iS\measuned by/the Brokenshire : .
Attitude o ard School Questionnaire. : N

L Students' rception of how teachers view .them is defined - .

as the va
developed

ble measured by the Checklist of Trait. Names
Davidson and Lang. A o
. / y R

N R Dttt S A el AT R i T o bt w O et gt S e

e

[ Y SO

limitation of the study as well as ‘the unlguedhss of its ,-'T"',7f
setting. Ti", '.”Z‘.- _:Iﬁm._.i :.i'.",,_ " T'f.fJ 'H
- Ne fohndland is pr}marily a rural prov1nce with ' L

£

g A i ..

and Labrador._ The larger communities w1th populations

ranging from 5,000 to 30 000 cannot, according to Canadian -

standards, ‘be . considered urban centers. Consequently, if I _'--f.

one uses a population of 50 000 as a minimum criteriOn for

RPN
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) ‘I‘ . ¢ ) BRI
. . 11, ,,#j
: Y S Ao ) C
. an urban center,-then the capital city, St. John 8 wit e I
2 i A
- . population,of approximately 125 000 ‘is. the only one in t iS"
l -
% g Brovince, and is the setting for this study.} However, th s

]is not meant to imply, though, that the study has little

iy 1 .
\; .relevance to the educators of chilﬁren in other areas. On

-~ ‘ U S

'-g'this translocation can have on them and how:their academic

'~-achievement can’ be subsequently affected _ Furthermore, it is L

,./

i, R S RO s i el i A

' a widespread practice in- Newfoundland for tudentsmfrom the N}f. Coe

: L : - ‘-‘\' 1'- -

.1'1;.*'im-smaller communities to commute to larger/centers where central . %;

P 8 K .- S o ’
i high schools have been established /Many of the factors

N . L

which can - affect the educational attitudes and academic

achievement of rural students in,urban schools may also exist o

e i ot
‘»75-':;‘(«;! 7 S

where rural students commute to central high schools in :

4

?, 1arger communitie '”ﬁ' . .- fr-ﬂ:;‘ﬁagr. o - yg

s o .,'j,{. Even though ‘the: SubJFctS of. this study were enrolled ’i
.{~'\," in only two schools in- St, John s, a. junior high school and és
a senior high school,, theY‘Wereffepresentative of rpral and 5?!;¥J..f;;€.

‘.ih\,ﬂ 'i{, i'urban students attending co-educational high schools in- St, o ?f
i; | | John s.,~In fact, these schools were chosen @ecause they are‘i;[(' '}iﬁi

.ftxﬁ representative of a CroSs-Section of SOCio—economic levels. 'j;-y

Another important\factcr in. this particular chOice ofsschools

T ; - : 4

) SR is that practicall all he students from the juhior hlgh e
3 ‘ ,school because of zoning regulations, move tO and constitute L
-\ &

'“ﬂ'\-f'iﬂ most of the student body of the~sehior high school This

permitted an examinatdOn of attitudes in the same school

» - .-I'. : P - ’ ", Y ‘ . T .
" S - . L I U Y




-;walk, hltch—hlke, or take a city bus, varylng dlstances across=~

R may not be as, obvxousvas they would appear. Thls 1s 1ndlcated

'iuoffer buses to rural students later in the afternoon permlt-

K tlng them to become 1nvolved in extra—currlcular/act1v1t1es. ff*

ﬂllmitatlon but through experlence worklng w1th commuting

'believe that the dlrect effects of bu551ng 1n the settlng\of
:this study may not be as demonstratlve as lS speculated by
fmany people.: In the presentdsettlng, many urban students«fd'
imust leave thelr homes as early in the mornlng as rural

»students 1n order to get to school on tlme and arrive home

‘as extensrvely in extra-currlcular act1v1t1es as non- e
:_transported students. Dlrect obServatlon by thlB author has

'5conf1rmed that the same situatlon EXIStS 1n the settlng of -

7system of students 1n grades seven to eleven._V,iT

- v o 'f"

}effects of bu551ng per ‘se.’ The author recognlzes thrs ‘as a

\

<.

-

;students and 1n examlnzng the results of a Newfoundland study
':'t".conducted by Glll (1‘972). apd studles by Whlte (1971) and |

'HRElCh (1968) conducted in the Unlted States, he 1s'1ed to

P P

'from school just as 1ate.. Moreover, many urban students must

. W

'the c1t$, whlle the rural Students have the convenlence of aJ/j

;bus carrylng them from thelr homes dlrectly to the school.'%nxf’

Y g .
oo Studles by Hiscock. (1972) and Morgan and Kurtzman f

(1969) have shown that transported students do not partlcipate

f;thls study, but the reasons for thls lack of partlclpatlon

-

e N

S by an attempt by the school board 1nvolved in thlS study to

/,'

' prparently, the students were not at a11 receptlvg to thls

LA .' , m 'v
C L . . . n
T SR CA Dl T
- . . . ) .
- j ' 5 - - S Wi
ORI DT, v " . e . o
TR 3 1) g e e———
R O R A P T e TR £l PR
S i iy

Thls~study does not deal extensiveiy wlth the possrblel o

Al (G 2 b il i
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\‘students 1n the settxng genera

el - ~
- -1 v
.
.
.
' .
' - - ' -

1dea and 1t was not pursued.r One canfrnfer, then, tq?t

there may be other reasons for fural students'~

t1clpation 1n extra-currlcular act1v1t1qs.r'
. oﬂ . ) N

-,7 The scope of thls study 1s 11mited to,

of 3un10r~h1gh and senlor hlgh student »fecause the

" = : i ;'.,\

. EER . Z . Vi

elementary educatxon ln thEII own settlements and co

e ‘attit_ua'e’;_; N,

G-
R

rural
A

'»

mmute to f:

U NGARY YRy

g recelve thelr prlmary and gthﬂ~‘
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*Z,J: The\purpose of thls chapter lS to revuew the 11t—7
n, Tt T e .

T APt erature as it relates to the varlables belngomeasured 1n

bﬂ;qu;'lf_;ﬁ thls study. Slnce thls stud& made comparlsons beéﬁzenhufban “
ﬂqy?‘.ﬁﬁ E&i;?% students and rural etu;ents wﬁe commute dally to urbanitgnb"'J . i
F u{f.:ﬁtf,:schoola on rarlous attltudlnal and achrevement neasuree;n\- AR f‘i
o R, . - e o
o r 'search of the llterature maklng rural—urban comparlsons,t%__ o -

.fuii . ;g' neralky,was also réﬁefant.. Rural and urban students werel. ;;Qf ;

. C L . e, . TR - . Lo PRI

. If"'- matched'on socro;ec;nearc status and the 11te¥ature, as _*“_{_Ef:'~~'

‘ e . .
'p"m:a }{;ff req;ewed 1n thls chapter,\lndicates that by so, d01ng-one -ﬁ:i,;ﬂ7ﬂ

'¢:ij_5uvﬁ'ff; could expect llttle dlfference 1n I Q sco%es as. well._ This, o :s

IR 1n fact was suppo‘rted by thlS study. T i * A f : :' el K
e :-J;;_ 3i“ The chapter is: dlvrﬂed 1ntQ flve sectlons wh;ch are ,“?i;
- N 7 . gas follOWS' * 4:' . ‘_‘- - .' “_‘ . G \ \._- } o : ” :‘\ '.,' . )

: ,&,:I', II Academlc Achlevement and Attltudes Toward School e

el e _.‘ fa.
. ST . RN ~r} ,‘ L .
R TS III -Academlc Acﬁlevement and Teacheré' ?ttltudes Toward R I
Do =}ﬁltw:f-f Students Includlng Students"Pgrceptlons of These:f“ : o f
: : s v £ o —/ Attltudes l\-' AT . : ', " - '.
Wﬂiﬂﬁ‘jT Iff‘ Iv Rural Urban leferences" : 4 W ,
e ;V The Relatlonshlp Between Soc1o-9zonom1c Status and et

R Performance on ILGFﬁTests
: L ','- l\—" : ‘ . i
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:._'varlables..

'IStates.

.-academlc performance, even when measured-I-Q

I:'for glrls.

ﬂand Wlth dlfferent subjects.

RS R ot T

e

"1 ACADEMIC-ACHIEVEMENT AND ACADEMIC' SELF-CONCEPT
W1th hundreds of studles hav1ng been conducted re—

nlatlng self concept,_and espec1a11y academlc self—concept,

-to academlc achlevement, and the vast majorlty of these .

=stud1e%\show1ng a 51gn1f1cant p051t1ve correlatlon between

\7gthe two varlables,,lt can be c0n51dered a trulsm that self—

a3

'f};concept ahd academlc achlevement are strongly»related

hY

- ot
-

Some of the most exten51ve research 1s that conducted

o

_by~Brookover'et-al. (I962, 1965, 1@67) encompa531ng measures.“
'of self—concept of aﬁhllty and academlc achlevement of whlte Co

'?-junlor hlgh and senlor hlgh school students in. the Unlted

The results of the studles show a 51gn1f1cant and fJ%

p051t1ve correlatlon between self—concept of ab111ty and

lS controlled

fé- The most exten51ve Newfoundland study done in thlS‘

:farea was conducted by Slngh (1972) who, u51ng Whe same :

. 1nstrument 53 Brookover to measure self congept of. ablllty,i"

>

”qdarrlved at 51gn1f1cant correlations of 49 for boys and 511

“His sample con51sted of 1219 seventh grade

o

" students.‘lslngh quotes StUdleS donefln Germany and Lebanond e

',whlch also show s;gnlflcant pos;tlve‘correlatlons between

PR ] . . T .

'-:self—concept of ablllty and academlc achieVementv

AddltlonaL studles have been done“in other settlngs

f.fby Smlth (1972) whose research flndlngs, whlle worklnglw1th

- r

N~
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One such study 1s that conducted




o o A
N FA P o “';; : -
A . o e o ' T
\u_ L y‘.black college students, agaln showed -a 51gn1f1cant posmtlve
Zt}z..if:. correlatlon between academlc self—concept and academlc

-l?, ;ﬂ;{b achlevement. Roberts‘ study (1974) was 1nconcfu51ve.. Hisi
H.;subJQCts were hlgh school students 1n the n1nth and tenth .
':grades who attended elther,a predomlnantly blacﬁlor 1ntegrated
”hlgh school.. The data 1nd1cated non—519n1f1cant relatlon-~;u.
o shlps among self concept, soc1o economlc status and level of
‘ﬂ:i ;- t:academlc achlevement.: Roberts/ reallzlng that hls findings ?_:,

l;were contrary Yo the llterature offered some plau51ble

»
v -

'”j;dﬂ'hexplanatlons £or hlS results. Krupezak (19~f7, whose sub—.»-3

‘fjects were grade 31x students from a com9051te group of

[ * N ™~

’fhﬂfbj*%%"Q%%~;black whlte and Span15h~ch11dren, concluded that

“a statlstlcally sxgnlflcant, p051t1Ve correla— )
- ..7".; tion between. student self-concépt.and achievement
.- . wasg observed, but it was noted that self-concept .
- scores predicted grade point averagefgggt,
.rreadlng score next, and arlthmetlc score next.
(p..3388 A)Y. : -

v . " ]
©

Caplln (1969), in an 1nterest}ng study comparlng
Ehe self—concepts of chlldren 1n segregated and desegregated 'fih

T-A.schqols, concluded that children attending segregated schools

(whlte and Negro) had less positlve self—concepts than

'children ‘in desegregated schools, HlS relevant flndlngs'
_ : 'lndlcated that chlldren w1th more p051t1ve self-concepts ]
{-:'?;fiiildshowed hlgher academlc achieﬁement._'>; ﬁ"f,f:.fﬁ;-:ﬁqﬁ”f:*;;sf

Wlth thlS supportxve[evxdence,'as well as an add1t10nal

o oo "-' i 6
. T R
,', ...7A——'7."" .' 1, " PR J‘
‘\{~-,,jfﬂllst of studles offered by the authors, one must concur w1th
] Lo -~ . B . B f s . 0
-.LaBenne and Greene (1969) who state that "emplrlcal and
- experlmental data clearly indlcate a direct relatlonshlp .
- R . ' ~ A . . :-l-, N o A RERRY r .',, / . _‘.'_. B
. T e L e T - ; ' ." SRR T )
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. between the chlld's self-—concept and hlS mamfest beh, \4)

- perceptlons, and academlc performance" (p- 24) . L_"Coorn

"; _‘lS hlS f,eellng of capablllty of functlonlng“ ‘(p 47) .’ -

- e T . -

@

SR
-(1964) arrlved at a simllar conclus:Lon by statn.ng that

major deternlnant of how well one 'kglll be able to funet

R

' "';:;"."ablllty‘. They bel:.e e that self concept of, academlc abillty

BE

.

-

RS

o

- .
.‘.'
:
A
-

~ coﬁtrlbute, ;Ln m

‘o ften contrlb 3

fL or 0pportun1 _ies ﬁor all
- success. .

. I If o“'e 1s conv1n ed that a 51gn1f1cant pos;tlve Lo

./,.

e

, '_'standards for the selves because they feel 1ncapable of do:.ng

/any better '- These conceptlons of 11m1ted abillties~to‘1earn

. K

appear to be sel -fulffll’llng prophec:.es and subsequently

ny cases, to underachlevememl:-- Rosenthal

nd Jacobson (1 68) , Larsen (1975), and others have/demon-

-

'-',"'_-'.strated that .te chers' expectatlons can 1nflugnce students

/

I tudents to achlﬁeve some degree of

-
.xist between academic self concept

a

~\ S (. SR \.‘...

seek means of enhancmg t e academ:.c self-concept

v Brookover, Pat erson and Thomas (1962) propose that- -

-conceptlons of thelr acaderrflc ablllty-._, Teacf‘xers, as well,\_. S SR
e greatly to students developlng low academlc.‘-' .

--;iself concepts by fa:Lllng tio prov;Lde encouragement to students.-"" L

_nthen a 1og1cal conclusion is. to '

that .'LS, S

C R
oy peaemsrerveaanirEEENEEE
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the stu.dent s perception of his abi ity to ac,hieve in school

t‘ AT ', taska ‘.o in the concomi.tant hope ._ £ subsequently increasing -
_ 1 achievement"' (House & Moore, . 1974,.p. 1).,g ‘ )
. . - . ' Z‘ - . H °
"o o : C A

. - II ACADEMIC ACHIEVEMENT AND A’l"i‘IT'UDES‘ TOWARD SC'HOOL'
L R SR <t

A

'.l’here exists a wide Var:iancfe of op niOns on’ the \
relationship between attltudes toward school and achievement. :
Robinson (1975) has revi.ewed the results of Several studiea .“
relating these var:l.ables, and has noted -that the resu].ts can

_be placed on’ a cont:muum frolm a strong poszl.tive to near zero

non—significant correlationa. o ,‘ : .

. /'4 It is: commonly thought that children s attitudes \
R T toward school and particular subjects have a: Y
T T "positive relationship with their school achieve- |
ment.. Intuitiveﬁy, this'is an acceptable txuism.
. However, upon closer examination of the meaning
of attitude and of how attitudes theoretically’
. should affect behavior, this truism can be

- questioned ‘(Robinson 1975, P- I3) .

o .Apparently, Robinson does not accept Allport's contenti.on -

e ' that an attitude is a state of readiness to respond Mor =

4over ‘he must also take exception to Allport's belief that ,
i an attitude exerts both a directive and dynamic influence
Vbehavior.‘ Allport's def:n.nitiorx of an_ att:.tude is"quoted o'
. ) S page 7 o:E this ‘study- Jackson (1968) . in the same context,
L : says that "the relationship between attitudes and scholasti '

[N AR O

achievement, if it exists at all, ie not nearly ae easy to A

: SR 'demonstrate as common sense would lead us to bel:lbeve it might\
- _be" (p. 80).

Nevertheless, th:l.s researcher "8 review of the \
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.' R llterature 1ndlcates that the majonty of stud\es de51gned
P P S
N . - to determ:mie]1 whether or not a s:.gnlflcant relatlonshlp ex1sts/
’.. \ o R . " o . 7
A between attltudes,toward school and agﬁademlc achn./evement has

demonstrated a positlve correlatlon.- It 1s J.mportant td add
' . / /

that no studles were uncovered that :md:.cated a. negatlve 3

o correlatlon between the two Varlables. R ,.{. -

e

. Ap'arently, much of the varlance 1n the r sults of

. .\-."'_":'the many studl\e\s done can be accounted for by the varlety of

AN l,"_'_lnstruments used\ the }b—varlables measured by the/ dlfferent S
'-1nstruments - Iattxtudes toward teacher _attltude toward cur—‘
f;rJ‘_culum, . attltude toward peers, ana so- forth,l the dlfferent B

w N ,,./;ﬂ, R

.measures of academlc ach:.evement, and the varlety of settlngs
. . £ . ~=I .- \\

.'Ln whlch the studles were conducted ‘ A ::,_\
S .. : In thls study, it was belleved that rural student‘s, o

' e

: may have reasons to feel alienated toward t-hea.r urban school.'

. some: of these reasons may 1nclude hav:.ng to 1eave thelr own

l

--'—"..'--,:comnunlty and go to a cxty to attend sch}bol, feellngs that

3. -,

L the currlculum does not sult thelr needs, ,and feel:.ngs of L ‘

L e | _“.J.solat:.on among urban students.) Consequently, it was felt R
L e that students attxudes toward school, _ 1!n thJ.s study, could_:‘ "I{'{f.:-'-

‘ '_‘be very 1mportant p edlspos1t}ons to thelr a/cademlc achleve-...'_._. !

, o B ment and thus should be emplrlcally evaluate \ '5"-' ; -,";J LT o
Ey oo RN Ll e o Nt '.;-_' AR 5«
o ’ ' The results of a study conducted by Robertsh(l972), IR
T e

3 Lt P .
E ;.I,._'whose subJects were flfth grade students, 1ndrcated a posit:.ve \‘ T

7o

cu /

. - , e < St
Arelatlonshlp between self—concept and achlevemint level, ~ . \
"'"'whlle attltudes otoward school and achlevement

level aPpear // \

N
s .
"1
N
v
]
N

el :".to be lndependent of each other. : Jackson and LaHaderne (1967) ,,. s
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) A_,'f'. ' at a statlstlcally s:.gn:.flcant leveli
'\: that the overaLl att:.tude of t,Lag_luevers, 1n hlS study,

achlevers.,- He alSo concluded that ach:.evers are: more

A

LV -_.as'we'll present ev1dence to support th(;./ 1dea tha i

RN

- -"vsuccess and attltudes toward school are/’ typlcally unrelated

~
I

The study conducted by Neale, Glll, :

to 'each other‘.
. R P \

~I-.:sz.<_:j>m.f1cant correlat ns between /attltudes and a‘ha.ev&ent.

‘K‘Z"They explalned the dlscrepancy by notlng that/J ckson s and

LaHaderne s study concenftra.ted on measures\of g/

school subjects.. Neale, Glll and Tlsmer conclude that att:L-':'

e tudes toward s;hool subject} are more related to school

L achlevement than is a general att:.tude toward school Tocco i
and Br:.ckes (1971) showed that student achleve_ment in math-\

emat:.cs J.S d1rect1y,related to _student attltude toward

- i g

: ‘e . 4 - .
S mathemat:.cs. :. o C T e e S o

:' M
7

Representatlve studles wh:Lch 1nd1c:ate a p051t1ve o

relatlonshlp betwe/n attltudes toward school and academlc

. . 'achlevement 1nc1ude that of Frost (1965) who seems to com-"
‘.", pletely contradlct Jéckson and LaHaderne (1967) by listlng

several studle/s wh:Lch support the contentlon that general

-

.--"I‘VI .
Sl e

e

’ attxtudes toward school influence underachlevement.\ Brodle

o

(1964), studylng eleventh grade students, concluded that

satlsfled' students outperformed 'dlssatlsf:.ed' students '

S:mularly, Phelps _-'.

: \ (1956), whose/ subJects were hlgh school stude*’ts, concluded _-'.

toward school :.s more favourable than that of the under— '

\ r/ "

.'- O . e .

scholastlc

and T1 smer '
e .

AR '_ (1970), however' Sh\Dl opposlng results.. Thelr ata reveals \;'

"

neral satls— o

s ) aae e
B L

. ,.W;_.»v-.mu.:\.wwl.:;m.,“q-..- e
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- satisfied w:.th their participation in student activities R
‘ than are under-achievere— " The results of a study conducted

by Evans (1970), again working with high school students :

indicated E ’ . : /: o S

" that the students ‘expressed attitudes toward R v

- education and his academic progress were con— .
‘gruous. On the Attitude Surwey, high-performing

" 'students expressed more positive attitudes toward
education than low-perf.orming students (p. 3264 Ay,

B Still another study of high school Btudents attitudes toward

' 4-'school conducted by Sorum (1973) indicated tha«t L
the most £avorab]?e combinations of factor."/s affect—ﬁ C

ing student success in secondary scheols’ Hin North ‘

 ‘Dakota were: (a) a positive student attitude .

‘toward school, (b) positive family ties. and. in- -

. £luence, ‘and (c) a high school principal ‘whose

behavior is characterized by his evident effort

;to 'move the organization through e:fample'

(p. 2995 A). - . R

Research J.nvolving elementary students includes that
[ )

. ;of Dusewicz (1972) ‘and: Robertson (1972).. The results of |,
"“Dusewicz 8 study indicate that ‘the’ Attitude Toward School
. A General Factor was a consistently significant predictor

in reading, language zm’d arithmetic achievement. ..Robertaon o

‘ /

/ concluded that
1

' 'pupil's attitudes toward school were signifi-
_cantly related to ability as measured-by

. intelligence tests; achievgment  as measufed by
school grades and peer a ptance as determined.
by sociometric tests’ (p. 72 A)._

In summary, it can be concluded, as doea Douglas

(1972) that "the attitudes and points’%of view pupils maintain

| regarding schaol “and its "personnel’ determines, at least in R

- _‘___—____;_.._——
' part, their ability to succeed academically (p. 34)..

o
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III -AC}\DEMIC ACHIEVEMENT AND TEACHERS' ATTITUDES -
:© ° TOWARD STUDENTS INCLUDING STUDENTS® )

P_QRCEPTIONIS OF. THESE - ATTITUDES \

: . : .. Al N ‘ ‘.’- -. . . N
e ‘ . "b'of/teachers make a difference?- of coiy'se -the'-y" do"‘
1 N

(Mood, 1'970, p., 21) .-_ ‘Mood: describe/s the variance in teachers' -; :
personalities and capabilities -and/thedifferent influences '

. they can have on students, from "lovir?g teachers who. bring' .

A3

an = ' lifesaving affection to miserable children of acrimgﬁ’ious o
| families (p. 21) to "idiots who destroy children*s self—

confidence/ by convincing them they do’ everything wrong ' e A ;

(p. 21). - / o '_/_ S 3

LaBenne and Greene (1969) emphasize the importance .

of teachers in the 1ife of any child through the recollection ! -

. of man/y people of a teacher as the most significant person ) ‘::

in their lives.. In a study conducted by Harrison and Wester- -‘" ;
ya ST man (197/3), a high percentage (63% 9) of university students N 3
AR :...ndicated that they had teachers who influehced thén in high K 4

e school R ,.lfv T / ‘ T

. 'rhe teacher 8 understanding of a student s, C :

e . -‘abilities, environment, and attitudes is a crucial [

s e L factor in. learning, and the understanding of. T

. ' " 7.7 . these factors is based upon the teacher's per-- L
. ; ~ . ceptions of the student (Spuck, Fruth & Hagnason, i
_ o 1973, p. 107).- : : ' e 6
,' Murphy (l974) ’ after rev1ewing the available research, has ,f
. o 2
o ' concluded that teachers can influence a child's chances at 3}53'
e : . 4\
; school He says that children are knowﬂ to react to their e
E e _ . DoE PR
I teachers' opinions .of their ab:.lities. o _'* T g

‘--\ L _' T N 'nhe majority of studies reviewed in the literature -
indicate a strong rela.tionship between teaohe;rs' attitudes " =7 3

- J /l[ 'T ’ R \ '.‘_. ’ .‘. .':” ‘ -.'.. .‘." ‘j‘.’./.; o
' i St T .
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o toward stud%ts and studemts aca’demic achievement, howe\}er,
: the results of‘ some are var:Led and inconclusive.. The results
~of Gananeder 's study (1970‘) aeem to indicate that teachers'
Ll . / -
o Eattitudes make a difference on students achlevement in
Coos _ poor black' schools but not in - poor white or m;.ddle clas_s,.-
' . 'white schools. W(lS?l) :Ln a’nalysing the data of 4

- his- study«cﬁﬁ;des that o .

b e T .'taken as’ a whole . the- flnd:l.ngs of ‘the study suggest " s

. fF 70 ... that the most important affective response for a - ) i

. teacher; . at least at the- college level, is positwe_._. Lo
attitude.shown by interest in the material he is . R

O TSNS JE Ty

—dealing with. Interest in. the students is of {. > RER
secoudary J.mportance (p. 13) . : _ ' oY

= Stud:.es Whlch are more posit:.ve :i.n thelr results %

include that of Kllanski (1971). : ' %

i Evidence in thls study supports the beln.ef that /i
‘the  attitude.of .a’ \teacher-towarg- his students is ’é

a s:.gm.f:i.cant varn.able in the reading achlevement e

of sixth grade students (p. 1259 A). S /_ S RS

Sugrue (1970) ’ _worklng w1th lﬁgh school students, concluded e % :

~ that- o T A N

'it has been shown by research that" task achleve— : e . ’

- ‘ment of any kind relates to' positiye. feelings . , , T
toward the group, its norms, . 11:3 act1v1tn.es anda )

it leader (p. Toy. . R A .

In hJ.B study of Newfoundland grade seven students, Singh (1972) é

' - - _ e
S showed that percelved evaluations by s:.gnlflcant others —‘ _ ,
1. ) ! :

g parents, fr:.ends and teachers, were s.Lgnlf:Lcantly related to

Rl 20w A

self-concept of . academlc abllity. As noted in. an earl:.er sect:.on

h . . \ " . '-'/.v"'“
s e it of th:l.s chapter, Singh also concluded that self—concept of A -
academic abzlity is signiflcantly related to school ach:.evement SRR
RER SChneider and Brookover (1974), in compal'lng ,ptudents achieve- e
e - . '," . - . _,.-‘.»/' . }J', " . 'I‘.l Lo E. . " ,:_ .. ‘—, "” . r;‘ . ' - " ’. .. ' . . : . .. A ~' ‘ ‘-' ~.
[ ) A 0y I - —’—” -.’ ' 4‘."/1 ',—lv..'.ll- "'. i ‘ .
) ,,(e- \ : ' . St R
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- ment in various schools, made some interesting observations.

L 'rhey noted that in. two high acrrieving, low socio-economic
- IR urban schools, students appeared to perceive that their S o

Lo N teachers expected them to achieve in school 'l‘he teachers o

'fin ‘t:hese schools seemed to have an, extremely hopeful attitude C "'._‘/_. I

'concerning students' future acadexnic improvahility and pros- B

o pects for success.__- ST o L ' _'j/,,. "
. ( . - ) . ) i / -, . - R v,,_ . "_-‘. \., ‘:l-‘} .
I / 'l‘he necessity for teachers to form pOSitive attitudes T o

/ : ‘ﬂ‘::i toward students abilities is illustrated quite viVidly by

L "~"’Rosenthal and Jacobson (L968) 'rhey state that "teachers' ‘ ,_

' /c :"--e;pectations, however der:ive/d ca.n come to serve as’ an o : ;_".-f
feducational self fulfilling prOphecy““ (p. Viii). They also .
‘.:\; ; K f.'include the results of a study which indicate that "variations ' g
= in teachers expect;ations and standards contribute to dlf—-v-' -,
A - ferences in pupil attainment and aSpiratiOns“ (p. 52) e -_ : "_:-,. ' ’?
o .""Teachers everywhere I went seemed preoccupied With thé idea ,_.. I
_l‘of what to expect' 80 seldom -Wlth what they might effect" " S ‘ﬁ
L (Rosenthal i Jacobson, 1968, p.._‘53) L e e f
: / L _',- ; 'l‘he results of Kester's and Letchworth's study (1972) .' - /’ —
o .."." . are particularly ihteresting.' The study does not prOVide ; T 3

S

3
eelT L T
PO s
L&li?-'i.&"i‘..&‘;’.:u
=T R

C T "support for %ﬁe assumption that teachers"expectations of Sl ST

.stud?performance based on a knowledge of a- student s I, Q.

~ affect his achievement or attitude toward school or himself

.‘"-,‘f;However, the teachers expectations did influence their

Cel e ,"‘finteraction with the students. the more POSitlve-accepting" S
+ L .- o " ‘/ L ._"_ ‘._ EER
DR aupportive the student's behav:.orp the mOre the teaChe’" L
- tended to respond in a positive-acceptlng'-SuPPOrtlng mam‘er AR
- | - ,. . "', . .
- o o ’~ :»".' s '-. - - ) ¢ i
: e o - i . \: ! l
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- :Kester s and Letchworth 8 study is one of several involved

S T

- . . l

. in a controvers over the results of Rosenthal's and o

Jacobson g resea ch.

Rosenthal' £ self—fulfilling prophecy is supported

- PN S
e - ]
o > . .

by Krupczak (1972) . He stated that . s LT R S §
_'in this study, students' reported self—concept ?f
.. of academic ability and teacher-perception of . 3
‘student academic ability werxe better predictors ;
~ ' 7 of gradé point average than was a. c0nventiona1 ‘ é
/ L _intelligence tes’t (p 3389 A) \ . §
\ Jeter (1975) offers an’. interesting slant t-o the controversy. Sl 3 1%

l':::..":':He believea that teachers ex;»ectations are not automati-"'

cally self fulfilling but that they must be translated into
-w.behavior that will communicate expectations to the student
; and will thus shape his behav:.or,toward expected patterns. o l .3
In other words, the student must: be perceptive of those ’\
R .expectat:.ons. e e . _ B g
T Apparently, only a’ small number of studies relating fs .
' 0 students‘ perception of the:.r teachers" attitudes toward " -;7
o them and their academc achievement have been conducted as’ ) AT S
i FIN e r/ . '*.- °~'-‘!~< o . RS ::‘:: N .
\',_'only three Were located in a rev:Lew of the 1J.terature. . o s
o DA SRS S 2
C o Davidson and Lang (1960) ,,whose subjects were fourth, flfth CoLL j § :
o aﬁd sixth grade students, conclude that o TR
Ry Ithe ‘more ositj.ve the’ children 5" perception of . i R
-their teac rs' feelingé, the ‘better was their -
academic-ac ievement and the more désirable BT SIT e
their classroom behaVior as rated by the teachers AT i
dpa-T2) 0 o T T '

-,The fin 1ngs of Borovetz (1975) are élmilar. He concluded

: -.that when sixth qrade students had pos:.tive perceptions of their;

teachers' feelinqs toward them,,ﬁading achievement scores

' ‘h ST /;_ .
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- ,.,' were higher. ‘ Fuller (1970). in study:.ng the relationsh:l.p

\

' . between accurate empathy,,, nonpossess:.ve warmth and genu:l.-ne- o
. ness as perceived by nursing etudents and their achievement,':

concluded that genu:.neness and nonpossessive warmth in the
o Q B

teacher as perceived by the students appear to have a s:n.g- :
£

N, e

' nificant et‘fect on the students gradee.

v

2

factore which can positively influence ‘the . educataonal desire

-

of a student, is obviously warranted 1n including on his
to i

tion that teacher attitudes toward students have an influence

I

.0 = -

. 0 T vl - IV RURAL-URBAN DIFFERENCES & - - . - .

S A search of the literature uncovered very few studies
ey <

commute daily to urban schools on any of the variables being

Sy _'J;'j}' measured .'I.n th1 study, -or’ in fact on any other personal or

,social variables. e

ﬂ 'y':"-_may _,_rselate inda.rectly to. the questions bemg exanu.ned in thie

e study and perm:.ts cau \ Speculationc. as to any differences

AT "-.’.between rural and urban students on a variety of educational

R P

".."-‘and psychoeocial var:.ables. , ”,— SN SR . o

— :of the related resaarch to aspects of this etudy ls that most
-‘."/' H ‘ ‘ .v " . -. .--. k=g : ' I -‘ ‘ ",l- . o
‘ Ry ‘ ) £ T ! -
ERveLT TN e A T T TNt 0 e m 3 iy T — Ot

. 3 In cbnclusion, .Gilmore (1914) in examining specific .

.'?/ list of J.mportant Variables, teacher attitudes.. His conten-':i‘ :

on student achievement ia supported by the bulk of research T '

SRS carried ut on thie topic to date. ' . . o 3

dealing specifically with a comparison of urban etudents who ' :

owever, some of the, research l:.terature e

A factor, which may 1imit the generalizability of some o




: e
in manir of. the studies making rura -urban coxhparisons is o
: socio-econom?l.c .status (s E. s ).- : h :s, it is felt, leesens o
trhe credibility og/thg results in t at, any obaerved differ—
ences may not be due to the diff rent erggromnents o\f rural | '\
) and urban students fbut may he more dependent on differences
o that ‘are: more socio—econom:.c ET nature. ST f.: S , s v
Academic Achievement B " ‘
. Lk "" Hunka (1958) -’ studying ‘the effects of !transporting =
d rural children to urban chools, demonstrated that there was f :
:'-\;'._a difference in. educa.ti nal achievement between transported ®
ro ‘),_'""-and non-transported' students at grade two 1evel but not at
5 ";'grade ﬁour or le. Bwunka speculates that the difference ,' ﬁ .
~ .",_..m:l.ght e due to’ fatigue and isolation of: the child from thei""“” o ‘ : N
—ﬂ-".matern‘al atmos;_:here of the home. This might be - .factor :Lf.":' :'\
- 'l"rural children have to travel long distances and the ur’ban ‘ ‘ x
.;:.‘,e“children live in clOSe proxlmity to ‘the schools; thlS, of ‘ o °
: ._t'] -~ ":course, is not always the case. Unfortunately, Hunka s , ] :
SRR atudy does anot control for :Lntelligence or socio-econonit . ﬂ .

_‘: status .-

Hmm . k ' -_\ . ) 3 . < 7 . A - f- S S v
.@. ,"l & / ' - " /v ) . '
. . : ) ) I"' “ ’ ; 2 f

of the studies in the literatt{re relate to primary and . .

N

elementary children, with very few“dealing w:.th h:.gh school

-

students.__; 2 .
‘ An extremely important variable not controlled for
4

Socio—economc stetus could be ‘a very important vari—__.

'."able because in Alberta, ‘the. setting of the study, many of’ .":'.‘."- e fﬁ.';“ e

the rural children came from financially secure farm families -
. ) .

'J.-,;who could co?ce:.vably provide an environment as

conducive to
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- academic achievement as the urban dfamilies. ,, ° S
, R While-working with college freshmen, Shaw and Brown N
L (1957) real:.ze{that Co o R
“ REN the size of the towns. indicated by. subjects as, their o RN
’ present home residences revealed :an interesting and- v oL
' Forty—seven percent- of PR s

«p’ossibly significant trend.
the underachievers indicated. their,presgent “home to -
df less .than 2, 000 population._ In . the

B

. s . be.in a town
T IR achiever group, .only. seventeén percent. indicate_ B
o ‘ residence in towns t.‘nis small (p. 198) I .

Straley (1956), studying the effects of transportat,on On

-

academic achievement and socxal adj ustment of high school

' atﬁdents, included both rural and urban students in his study,
He cgn-—- _'

: but unfortunately did not distinguish between them.‘

e cluded that when unmatched groups of trarxsported seniors and
Qn—transported seniors were compared on’ academ:.c achievément, / N

B the difference J.n favo‘ur of non-transported groups was Lo R
T statistically signif cant._ H’owever, when the’ groups Were "'_"" * ] ;"--:"_.
: matched on sex and I.Q. X there was no significant difference ’/ ’;:
:.7."‘7-:__' between the grooups compdsed of girls,‘or groups composed of "5:
A 'lboys and girls,-but i‘h the groups composed of boys, there ‘\"
2 was h statistically significant difference in faavour of the PR k
. *non-transported g/roup. - ,)"_;:.- < : T-t‘., <_j ; e
._:’:‘-_-_- , A more recent study, conducted by Yancey (1973), with ol
. . Z ) 8ixth grade rural and ﬁrban students*as subjects, indicates . , P
, ’ .,' .‘that there is a s:.gni .cant difference in the mean scores of 0 ;
\:.", o ' ;~ the academic achieveme ‘.t of rural and urban »sohthern United ISR
').]". 3 States sixth grade stu‘ ents.u From the abstract of the studyw
:';“ s ; L one infers that the ur. __n students' achievement was higher ,
‘ , -'_than_-_.that-olt_.', the r;ural‘-."\\ IR TR \ :

f}m’,
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2 cludes that pre-high school educational experiences of ruralf

, helieves that the elementary and junior high schools are f

lsetting of this study where rural elementary students, who

. commute to urbanxjunior high-and senior,high schools,_must

'j ~.year, the Canadian Test of Basic Skills was administered to .
;iall grade six students in this province.' The results for
‘-students attending schools under the Jurisdiction of the

'__school board involved “in’ this study, showed that students

:;attending rural Fchools scored significantly lower on ail o Q

',faubtests than the averages computed for all students (rural ":\ ’ ;

~gfand urban COmbined) within the school 'board: This information
‘.'students, then, may find that they already are educationally
3socially to their new setting., - “_ A _' o ':-" . ;

'_performance -on the Canadian Test of Basic Skills, Scharf(l974)

29.

Downey (1§65)’showed that'grade nine urban students
in Alberta attained higher averages than grade nine rural

,students. 60 6 percent compared with 56. 5 percent. He con~

students are inferior to those of urban students. Downey - .I

. -0
partlally responsible. o :6 - . : ot
: But very likely, too, the ‘richer cultural environ-'_‘

. ment that is the privilege of the city youngsters = = .
contributes to their higher educational level.. In ., o
any case it may be concluded at the  outset of this LT
phase of the inquity, that rural.students enter high -~

school seriously disadvantaged (Downey, 1965, p. 39). N

The results of this study may be- extrapolated -to theA'

compete with their urban peers During the 1976-1977 school
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was supplied by officiar school. board records- The rural
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disadvantaged, as well as having to adjust personally and’

' In comparing rural children s‘and urban children B
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L e
.\ | .:".:?‘-:
, ’ concluded that even though children enrolled in rural schools's, B
' "“'achieved as weli as children in urban schoels. a pattern - {
B favouring the»urban children in ‘the more senior years in, the L
. RETEE A , _ ‘ -
‘ Wbrk and Mathematics Test seemed to occur.‘ N
':u't? In \\35 with principals yielded a general
L. . 'sub ec e ‘belief that while no differences would S N
N : be found:in the 3 R's, ‘differences between rural . .. R »
>y ! - .- " and'urban.schools and large and small schools, Tt e e
L ot ‘'would appear in the subjedt areags of Science;. s
N Social studies- and PhYSical education (Scharf, . 51
Again, 1t\seems apparent that if rural children began com— . S i*%/
v . S . - -". i ,':':'\4'&
D B muting to urban schools after receiVing their earlier , ;‘,7_ %
7'”g‘,ﬂ'“' : .education in small rural schools they may be educationally “i- i
B . C R R . T 2
Z_N;; disadvantaged ’ .%”'-‘ . e : 3 o ' ?,'- Ll - ;%.
The 1imited number of studies comparing the achieve— A

B ment of urban students and rural students who commute to _—
l .
R - b

o urban schools makes it difficult to arrive at any valid con-7 . f.;?‘

~N
STy

VIt
R G

cluSion._ This present study attempts to help fill the hf’_—'.jg,;;xy

7

i i

'apparent VOid by empirically examining some of the significantf

3
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questions relating to apparent rural—urban differencesn"

\_ . . o~

-

. ) - o , . " Lot h‘_\‘- { L , - - . o
Personal and SOCial Adjustment v ,if*iﬂff. _“;_»,\\g-g h-y}'

...‘_

g
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e

poh

This author has had six years teaching\experience in

oty
P [ R

2

an.urban gchool to which rural students commute,\and one year 5“1

I o
el

S

e

: \.-
teaching in\a rural elementary school from which students

,.
54

L Jf;"‘.--'f“lgraduated to attend an urban junior high school.- Throughj

"fdirect observation of éhz interpersonal relationships betueen .

’

KRR fof:rural and urban students and conversations Withothese students,j¢7

N . : 6

) T \as well as through conversations with teachers and counselors
~‘ ' ’ . IR T T : g - . : .
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\ fros

'1.f!;7' groups choose friends from within their own groups.

in several dl ferent schools, it can be inferred that, at

"c0mmute dail to urban schools’have problems in personal

“' and SOcial adjustment. T e 1iterature indicates that this

B .areas. as well : "-."f )

. [ :
- :' Soc1ometric studies seem to indicate that urban‘

students tend to reject rural studentsh_bis the,reverse is Lfn“"

3'1113 ';“ not necessarily true.h In a studylconducted by Orzack (1959),
o
- urban students consistently preferred~other urban students

in all the areas covered o The rural students in the same:f

urban school preferred other rural students as friends, co—:f'
°';i workers and dates, but overrepresented urban students in ~_

.

selecting leaders and enemies.. Apparently the rural students

S -

‘f';: . had more qpnfidenée in the urban students .as leaders than

N

t they did in themselves.. Soares and Soares (1971) offer one

factor which may contribute to this.' They believe that the

tribute to the lowering of self images.? Results similar to
Orzack—s were found by Glll (1972) and Hiscock (1972).

’ However, instead of commuting to urban schoolé the trans—'

ported students were bussed to- regional high schoolL 1n small h"";

~ tOWns,with populations ranging from 1100 to 2900.- Both :gf\é:f

[
T
\

'ﬂ; data indicated that the transported and non—transported ;{“'

situation occurs in other educational settings and geographlcal

'l"?f.ﬂz{} change from neighbourhood schools to, integrated high schools)’

with their greater competitiveness and less security, con-‘& -

St“d"es 8h°“ed that: transportéd and non-'tra‘nslported sub— "

Hiscock‘ f:'lh

N\

.mui-&_m’ﬂ_& )

L fs A




s S students reJected more members from their own group than \’2{'f ﬁ‘5j‘

| - from the other group. Gill concluded that(;eieatfgﬁzaggzhot - 7lﬁ ;.i

S al problem 1n the classroom, however,,in specific work and I . h_:7ifj

o .—"pray interactions, nQp transported students were rejecting 4 ‘f ;

| 1',;”transported students.. In a study‘byTBEEKE§-(1951), rural _;" '-'.ly,
N f. .and urban high school students enrolled Ih an urban school . 21 . ;.ﬂ
' i‘ilwere asked to list the names of others in the school who they | ?' ﬁﬁxd
'*} considered to be among their best friends. In comparing the ;- ’h.:lh}

.'T.,:.;'h.friendship choices of the rural and urban students, ‘a con-'; i6;‘3f27¥{l;
. L-,T':i} /si;lent trend in favour of the urban,students was demonstrated.;‘f'ixnj l

,IH, ‘*'1‘1 hThese differences are - not large, but again they ,,p'__,,?yj:b.c'fi‘é
.+ - .7 " are consistent in showing the bussed- students IS P
.1 oW T to-be'less-Wellvaccepted .'as- persoéns' in their ... . v 0 oL L #@
. ”school groups ‘than wereithe town students EAI TRV S
(Bonney, 1951, p. 237) ; S " ‘“ 5 ’i., . . ;_:

./'An important question not adequately dealt with in. these ffhwf hU.p":gfﬁ"

- B studies 1s whether the problems of in;egration or rejection til“‘%-;
éy;“'f~faf'; .are really due to the students -plac s of residence,'or more' - '"'f'%h:
R closely related ‘to soc10-economic status, intelligence and f“‘f.' :’:fﬁ',

_ ,,7" other related factors.,7 :ijf _‘Yfan - f:f} ]5"-T-;f“ 3 '“% j
d'f-' - ;‘” . Personality differences between rural and u;gan ;i

students have been demonstrated by Munson (1959) and Hatheway

.o M
T~ R

et al (1959) Munson, working wzth children of vari usifﬁl‘ﬁn g%'i,'igi
- '/; ages concluded that suburban childreh exhibited the highest r. o
degree of adjustment, urban children were second highest, By
rural children were third, and town hildren showed the poorest
-

adjustment. Munson reached this conc usion by comparing the,.;ﬂf

il
=38 T ,

CJFLfo:' different/groups of children on measures of sense of personal”'i

|
worth, feelings of belonging,_socialfskills and school
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- 'scored significantly higher than rural aﬁd town children.

_”L(p. 346).; If one can infer that sixth grade stu ents also

3;ibelieves that

N

;experience these feelings, then their tranSition to urban

i more aware of a sense of personal value and felt more

B or encouragement/to bring themselves out. Irvine (19731/ V‘f;-”

';relations.? In all”cases, the suburban and urban children‘__ﬂﬁﬂ;.“f

‘ ;'f; Hatheway et al.; comparing rural and urban ninth -
grade school children concluded that _rural boys and girlsltyi.

5 SR
suspiCion of others, and a few fears rational rural life e

.vjunior high and senior high 3chool would be all the more- f"f'~§:3

. L T I P e TN O
'traumatic._-;j “nggu,ﬁ i"*ﬂ“.~' o '“;:;; R .*53*.'[ 3

h most of the time, due to large clasaes giVing no opportunity

" '/ environment &nd their Stage of personal.

- . _'_; -‘_, T Skt Ty .

_ s /{-T o - . AR

o : . . . Sl o
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.' i . ,f.

in general express more feelings of shyness, self—deprivation, .

],";

1-- CENY

° _-, . 3 e . . . TN LRy

*1.In an’ interesting study conducted by Aubertine',“IQT,;.ngf

(1969), students who had attended both rural and urban -
schools discussed their experiences. .The students were'fﬂ f
! b

¢ L
/FODVLHCEd that in the smaller school community, they were ~-:.-“/ ‘

4
¥
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'ssf'socially fulfilled and accepted.¢ One student stated that :;”*“ffﬁs'

SO A PR

G knie‘i‘l::.; :-»4‘:’ R ‘,

'H'in the urban school,,shy students Just stayed introverts ::ﬂ:]fﬁi

3
Cach

AV
&

- . . . . i L . Y R

'l;rural children,.like children in: other com-.TWK
" ‘munities, need an educatibnal program that takes.
- theim £from - the" pOint where ‘they are in. their ‘\?u"

'?development iﬁto the broader world (pu 18); if“fleﬂjflnﬂ:'A'”'
L It is possible that if\rural elementary students

'were to experience such programs their tranSition’from smal‘“"
o\

rural schools to larger urban schools would be facilitated.l QZZ
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;students' academic achievement.f The 1iterature, although

’v'themselves, indicate that /

. e
'Zshowed that both urban males and females had 31gnificant1y

HVLInéa Canadian study, dealing With these variables, Forcesefh

' . . AR} .. ',/v N C ) .‘ . .-_ ,
Vocational and Occupational Aspirations ' - .o

. . / . . B
It is generally belieVéd that vocational\and occu—_ _

Z-TZpational aspirations are important motivational forces on

e

N

1imited, seems to indicate that urban students have higher‘

_t-vocational and occupational aspiratiéns than do rural

e

'istudents.. Kuvlesky and Ohlendorf (1968) quote a’ study con-"'.~

mducted by Lipset in 1955 which demonstrates that relationship.';f
s They also pOint out that a. number of studies that Qoyer_a_ﬂ
f"wide geographical area in the United States, a- broad expanse
. of time and a. range of age levels have supported Lipset'

g conzention.f The regearch conducted by Kuvlesky and Ohlendorf,/"

.

v

'furban youth aspired to. high prestige profes-';:i,is-“”ffff

.~ sional positions at a rate. three: times/greater "

~ than rural boys ... conversely, rural boys -~
.selected low: prestige jobs, both pblue-collar
and white—collar, much more . fre ntly than g

. L urban counterparts (pr 148). BRI .f ’ :'d ﬂj;">{.‘:fj, i

A study conducted by Middleton and Grigg (1959) indicated

chat there was no rurgl:grhan.difference among Negro males

\rand females in’6ccupationa1\aspirations. However; white urban L y

a «

o males had higher occupational aspirations than white rural

. .5‘
males.< white urban females and white rural females showed

LT

'ﬂgno significant differences.,'h more recent study,.DaVis (1972),

- s

‘ffhi her occupational aspirations than rural males and females.'f'“
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-,f.were aspired by urban students. ‘“This tendency toward higher -

asPirations among urban than among rural youth is in con-‘”

/f' I formance with American findings (Forcese & Siemens 1965,‘
| P 9). In a study ‘on - the career decisions of grade eleven' ’;;:J >
. “_3students ih Newfoundland, Parsons et’ a1’ (1974) related }. 7
’i -'i..i /? ystudents' decisions to a variety of variables.j The variable
'__f;\ ”u_}”;: :;irelevant to this study, of course, is rural-urban differences.: .4
B . yT‘thIt should be noted that Parsons et al. included students fromnkgi-ffﬁéﬂ
- J;i .':five -of: the larger towﬁs in Newfoundland as‘well as St.\'gf': f-ﬂf[//jif
.if- ]fiJohn 5, din the urban population.‘ Their findings clearly e '%Z:
'flindicate that urban students are more inclined to attenf .'esé;ifj;“gh
universities anduthe CoIlege of Trades and’Technology/than - }r; ;5 )
' ; ‘rural students.{ Rural students, on the other hand, are more s 'h'~é-f
. k inclined than urban students to’ attend Jocational schools., ' f ”3“
_ .'lfThis~seems to indicate that urbaif;tudents aspire more to’ '?ifg_
f; . professional,_managerial,4and technical occupations than ruralhu'*.__§c
AR students, while/rural students show a greater/interest in_tf,. ”.'.ézf
R skilled and semi-skilled trades. —_— if_f _ E?’
. /%fjﬁf»i,; e e e ' c R
J /-/,-._" o L A - - \ - %
- ducatio al Attitudes and As irations - - /1._ . a§3
)] ':Qs" The hypotheses of.this study state that urban students"* a tﬁf
; //-and rural students who commute daily to urban schools differ :ffy'ﬁ'yJE.
i O SRR £ both educational attitudes .and academic achievement. The '”fﬁféi.
) :-:ﬁ“ S, literature, apparently, supports these‘hypotheses. All of , ‘?
the studies reviewed, dealing with educational attitudes and { %i i_<§?g

- aE’Pirilt'--'larls. seem to indicate that urban students have higher :
) educational attitudes and aspiratigns-than rural students.}i~.ﬁ{y

P L . St e . O e
RN . ' ce Lt - - Lo
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: Middleton and Grigg (1959) showed that both white
'males and white females from urban centers have‘higher _

_educational aspirations than those from rural areas,fbut
) o

: neither black males or black females showed significant ru.ral-

: urban differences. Dunkelberger-et al (1974) working with_

.young adults, concluded that urban white males were most"

oriented.' Black men and women from rural and urban back—

',grounds were substantially egual in’ their orientations toward

: o
o college, although the orientation was somewhat more pronounced

among urban residents.- After viewing the results of several
vlstudies, Nelson (1971) concludes that ,)

the findings are clear and persistent, ‘high . -
' "school students from urbadn areas are more likely
™ than those from rural areas to’ plan on attending
‘ colI@ge (p. 3). ’

s

;f In analyzing the data from his own research, however, Nelson

e mined that there was no significant difference Setween f”‘

Lo -

t
'

/found that rural students register academic scores similar
to thoge of urban students, are as strongly encouraged to-

attend college as urban students, and are as likely, and

g

perhaps more likely, to é/ﬁoy school as urban students.

George (1970L, as well, reviewed the literature apd con-

cluded that a majcr factor related to educational aspirations

4

is-one/s residential background /;The urban students/have/.‘
. N

greater educational aspirations compared to their rural Lo

counterparts (George, l970, p..l3). He, however, deter—'

-~

rural and urban students regarding«their attitudes tcward '

N

grades. Forcese and Siemens (1965), controlling for s.B s., v

e

oriented toward college, while rural white females were least )
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s : .‘ L ._J.Li.__‘.‘-‘.. I — - . o

.still showed that urban students tend‘t5~Ea;e higher edu—’
,-cational aspirations than rural students. L ' ‘
_ _ Aithough educational aspirations is not a variablev
”'that wss meesured in this study, educational attitudes wer%/

’i;/ S _ studied The literature indic)tes that urban students have.'

!

significantly higher educational aspirations than rural

E students. but the number;of studies measuring educational \: . é
Lo uaﬁattitudes is so limited that one cannot,_without further: ,_wxﬁ'” ‘NF}
h:ihf: {:;i‘{liiiresearch, ascertain if a similar relationship exists between f}\gffﬁgiq
R 'hurban and rural students on educational attitude variables._" 7":g””
1i£f_f}_lf'fflﬁ..fn, In summary, the literature indicates that rural(and rj%
4{ fitf_'ﬂfii?ﬁ‘urban students generally appear to differ significantly on a’ f%i
"Tﬁéglfj-_,variety of personal, social, and educational variables. These';";';‘:'
| i ’;differences would seem to place urban students in an advan-'if .
é?i:: ta%eous position to rural students if both urban and rural .
l::lstudents Were placed in the same educational setting. In an
:;.ﬁ., L Hurban school/ it is possible ‘that urban students feel more ff;p RN ::
ﬂ;tﬁiLf:“.’l-positively about themselves, school and teachers, than rural 'fﬁifihﬂ
" R .i,students who commute to the school from their own small com--ﬁf.~ | .L;
f lj-t"munities._ It is: also possible that these positive feelings |
A 'jf.*Fh.could contribute to higher academic achievement. This study
B wasdesignea to substantiate or nullify these suppositions.,.gfﬂ“~
O o ] PR o S e
: 2 'ms RELATIONSHIP. BETWEEN soc::o—-sconom:c S e
¥ . .1 f‘,- STATUS AND PERFORMANCE ON I.Q. TESTS ,T”J“- N T B
.};;: | wl'thiﬁf:' A review of the r‘search 1iterature indicates that e l?;__,
‘?””;}fééi{ there is an abundance of empirical support tor a'high cor—-j;ﬂf e

b




'the studies reviewed by Eells et al. (1951), are. represented

"by a correlation coefficient of around 35 with half of

L , . -
L , o . ~ S s
N , 38.
.L : . . Tk
relation between socio-economic status (S E S ) and intel—
.
-ligénce measures. Apparently,,in designing this study ‘one =

couldfanticipate little ifference between the mean percentile‘ ‘

ranks attained on- the Rav ' tandhrd ProgreSSive Matrices

by the rural and urban student of this study.

Typical relationships between I Q.- and S E. S. in 3 ;f.:'”""

j:'ﬂﬁJ;the studies reporting/goefficients ranging between .25 and
v 'ﬂ : ‘4“ SRR L ﬂ~ "”l\" o B SN NA S
'The fact that there is a definite and measur—”;._ﬁ S I TR
Lt .-able relationshi between scorés. which- pupils:‘ E oo
: IR obtain on intelligence tests: and the.social. =~ V..
T . " status, or. .cultural backgro d, or their parents ... - . .
; #.~ has-been- known. 'singe the- tiqg of Binet (Eells }- R
' et al., 1951, Be 3 R N I
K . '/ . ) ;o .' L, .. ', - '_;" N . l»'x-
Pinneau and‘JOnes (1958),-as well in reviewing studies L
Y T e :'1-.-".“:’. -
dealing with intelligence and cultural variables list A .2:"f:ﬁ' “E
several which show positive.correlations between I Q. and ‘ .;_ :i;~
“ s E s. One study showed no signficant difference in I Q.. - 3 ﬂf'
based on s E S. Since this is contrary to usual findings,‘ S 2
. l;;: .
-;tl:Pinneau and Jones‘iaise the question as to whether the" ; .éf
o Lo
,‘H:results\reflect speCial characteristics of the sample or R ,%-
- “i_gof the Wechsler Intelligence Scale for Children (WISC) at .1_2/ 7%t
B C iy
~ffgthe particular age of grade five children.' Marks and Klahn R .é
B ‘”(1961), howeVer, uSing the WISC, demonstrated that occu—5'~-”.~4' 4
-“:’fpational ratings of the father correlated positively with _ R
: 1‘3:11 Q._in both younger and older groups of children.: Girls,;i)e.f
"Tfi~fth0ugh,45howed substantially.higher correlations than did jff :
S S
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the Stanford—Binet again, showed significant correlations

boys- .42 compared with <19 for verbal and .45 to .17 in .
the full scale.‘ "The closer relation between occupational

level a%d I.Q.. among girls than among boys ‘stem from the

higher peer value which girls put upon middle class verbality

(Marks & Klahn, 1961, p. 273).n Kagan and Moss {1959), usxng "

i .
between S-E. S.;as indica%ed by father s occupation and»;,"
student's I Q..for boys and girls of ages three years, six

B

years and ten years.f Girls showed subatantially higher

correlations. .26 to .66 compared with 17 tO' 43 for boys.,}_-vg""
In his study of boys in public schools of New York, Crowley lf,t7/;f

(1959) does not give the exact correlations nor does he
indicate the I Q. tests used ’but he concludes that a. sig-.

nificant positive relationship does exist between I.Q. and L

S E. S for the total group of students.- ff 5;'5_’f’.“.'f<"‘5}? RS 3
.'\. * "l - -.~ ( . toe .

e Appare ly, the findings remaiﬁ quite consistent, a.:l

“significant positive correlation does exist bétween performance .Qéf;;
-;iio I. Q.,tests and S E S., regardless of the test used'orjhow ‘ X
. social'status is defined_or measured Probably/the nost PR % -
i vivid illustration of thlg relationship, located in a rev1ew ‘,:;a i.-?i

? Lo R
of the literaturer is that presented by Floud and Halsey (1961).-33,, =

The following is an abbreviated form\of one of their tables.” ff"

“Father's 5. Occupation ,:}"" Mean~ I Q. S D.'

Professional, Managerial 13 82.gf

f-,.113 50

- Clerical . ; 3 15, 02”.,,T?:ﬁ-rf.
Supervisory, small shopkeepers,.' ‘14Fa{;tr;j'r:
Manual workers, gkilled’ ' .- ... 14041 - -

cUAT T unskilled ,%{.14 2500 ﬁ'"

(see‘Table 3 of Floﬁd and Halsey, ]
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S | : It is important to note that because lower class P

.children tend to attain lower scores -on, I. Q. tests than

middle or upper class children, ‘one should not infer that

-

lower class children are innately less intelligent.; Eells .

et.. al (1951) believes that S E_S. difference in- I. Q- is:-

e gdue entirely to envxronmental or cultural influences, while

e &

1~'Jensen-(4968) believes that cultural differences do have

-

:some 1nfluence but that S E S differences in I Q._reflect

- ool

1f_'tvf.i perhaps to a greater degree, genetically determined differ-f

:-ences in biological potential for intellectual development“'

0,

'( 1) This author would 11ke to" emphaSLze the tremendous L

;:influence a. child's family background has on performance on-

jan I Q. test. R & the Chlld 15 culturally depriyed he cannot
be expected to perform as highly as a Chlld who develops

:w;thrn an intellectually stimulating environment. This.epﬁ
> tf_ful.however, has_no bearing on. his innate 1nte11ectual potentiai - 17/F'

-it simply means that his potential has not*been developed.,
: vMoreover, _-~;; -.;_-, , x:f“,:;,;_ {‘-Q; Jna~:. .r‘m
L AT most intelligence tests are biased in favor of
o T . middle class children to €he ‘subsequent dis-
. ... ' advantage of.children. from the lower class.
<. 2 e Some of the reasons for the bias are'that current
e intelligence tests: are generally ‘validated' <in
.. ... _terms of 'school performance, are characteristically -
B presented in middle class vocabulary and linguistic u1f_»;-'
L "~ forms ,” and@’ consist of materials which have rela-.: C

l--ﬁjfiﬁﬁnﬁfutively less interest for lower class children or g’i'ff-J%?:Jfo”“;;
: ....-less. relevance of their value systems and daily o

'b";if»,l -3ff'1experience§" (Haggard 1954, p.-149) i LT ,'ﬂ;,gﬁnff'



“yc .07 I GENERAL DESIGN OF THE STUDY-

. QiAand who are matghed for sex, grade, academic progr

NEE fwmanipulate any of the reaearch variables.;

: : u . o v{ . : _'j_ ~ —
_ : .
. - ) y K . - B N
»° - CuAPTER IIT l:j" SN D
.o _ t ] - o . _'
' | METHODOLOGY*

f”ﬁin canducting the research.: The chapter ie di‘ided into
';the foll wing four 8 é\loné '

L IV Statisﬁical Procedures ‘: -',:-'_‘

. -t
o
e

. . R o

Tf,socio-economic étatus., The varlables that wexe stu'ied are.»:‘"'

‘%'students‘ Perceptions of how teachers view them, and (4)
| »“-::«?acadaic achieveinen;:. S ’: SO
'ﬂ;_ The research design/{t basically ex post fac o

The subje ts had
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of thiL study was conducted. Moreover, the subjects were A FJY”

categorized rural or urban on the basis of criteria which
. 1/ 1
they h‘d also already met before the commencement of research.

e

©IT - sAnPLING,. T N et

yoroT
'

.,__

-“:.Select on of the_Sample~ -{'fﬁb" '_'th,f;;”,a :::',“'3 'fA :._':ruV‘i%;

- :
'*/ ’&he s%?ple consisted of 224 rural students, attending o
7v}two urban schools, whose permanent address, ds reported in.' ' "

"1BCh°°l\reC°rdsomwas in- ohe of the several small communities SRR ;;'““

te %‘i‘- . . l'" Yool . /

'outside the metropolitan area of St. John's but within a vnfl, s 0 .fﬁ

%radluﬁ‘df twenty-flve mlles from the city. “In an effortwto Do . =

'include only students who are 1ndigenous to the communities,' 1:}1;‘

Tone criterion which vas met in order to qualify as a rural\-” ¥t“ tfﬁ
f”-.student‘was the necessity for the families to have been ' -ff"” - g
- : . LT .
.;ﬁ“academic program Since tudents are registered in a’ wide'f?ﬂféfiif;#
- .;variety of curriculum off rings provided in each school,ﬂ?éifﬁsffi”'
Jfﬁrit is important-that rurgl students be matched with their %;‘ilffiﬁj;?
;eurban counterparts in the same academic program . Table 1 v fiu
ﬂ('shows the number of rural and urban subjects in each




'~Description of the. Sample_“

L, ) . . )
- . - - . . .. ~ -
© .7 . " T N A
9 M . N -

For identificatidh purposes, the schools in this

'study wxll be deSignated School A and School B, for thev

"remainder of the study. -

} Of these students, approximately 20 percent were ruralroTheg X

_In the 1976~ 1977 school year, it had an enrollment.in the

/‘,ﬁ/—\ ) o o . v -
B . . - '
[

e Description of School A School Ais a relatively

‘new Junior high~school hav1ng opened in’ Séptember, 1972.

' vicinity of 950 students in grades seven,'elght and nine.

\.

_ school offers a comprehen31ve academic program intended to :

meet the needs of students w1th varying intellectual capabil—
.

;ities. vIt also has a spe01al education program de31gned to

_students;‘ The graduating’ grade ninelclasse

'4-constitute the majority of the. grade ten c asses of School B.'l”

remediate spec1f1c learning disabilities exp rlenoed by some ;

'from this school

Description of School B. SChOOl'

¥ i's older than;?'
1

'School A.' However, ‘as 1t was opened Ain September, 1960, it

-‘.still can be’ considered a modern high school for grades ten: o

. o
and eleven students. Durfhg the 1976-1977 school year,i,n

'rural studéﬁts constituted approx1mately 15 percent of the o

-

close ko 775 total student populatlon.: The academlc cur—:}“ .

e

.fricula of the school are developed around a streaming

=

ri=procedure channeling students into either d general pass

LA

o« L

(nonruniver51ty preparatory) program,'a matrlculation

university preparatory program,vand an- honours program.

R Grade ten students are evaluated ‘on the ba51s of B

by Voo,

tteadher-made tests, pro:ects, and so. forth, while grade

o . : . ) e -..'
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. : o o J . . " . T . . R a -~
., . .. T : C Cw . . :
A "
et AN e L T S L ]

~

EP NSRSk A Ym0

- Q- . A :
e w2 T g e B B
RS GO B S SN R

S
¥

. -
K

“

PR AR TS NN ORI N TR W o - n
A Y A LT N RN [




B ; .! - , R f:: B i
_ LT . /. .
Lol R TE
e . b
o :{ eleven students, generally, write provincial examinatio
.

N T L7 T it their final marks comprising 50 percent from the schoo !

lo ‘il e i} \ ’ .
' ?:j} -]evaluation and 50 percent from the provincial examinations.i -~
. | f.If grade eleven students maintain an average of 75 percent !

throughout the year and their marks are fairly cOnsistent, {

E

G
L ;: they may be recommended to and accepted by Memorial University
| L% ! .'of Newfoundland and other specific post-secondary educational
. o 3 -
A .institutions without writing thelprovincial'examinations,- ‘,j o
N G - II] 'SELECTED VARIABLES AND- INSTRUMENTATION
] _ - : - .:_ - . ' e

B ;.;f‘A'_:fn  This study utilized'four*instruments to collect'data"'

v

s and each, with the exception of. the Raven 8 Standard Pro— f_,l:

t

””7:57”,“ same time to all students in the’ sample (rural and urban)

s "N

|
R I A -
'.:“i.-g . gressive Matrices, was administered at approximately the

|

l

l

IS . enrolled 1n the two schools. The instruments were admin-

3;.'L‘ o ”istered in: February of . 1977,‘3ust after the students had SR

& , h} , :.completed their mid-term examinations. hlB was an appro- o

%} T~§Lf_.ij- :_priate time because students hadabeen enrolled in their ) ;H"
i" Njﬂi'l f f- ' respective classes for approximately one half of the school é.}ﬁ-

g i mi.cflliyear thus permitting time for them to have established :

y ﬂ}f"jydefinite feelings about their capability to succeed in their Cai
x?l ﬂfl:”flklji[~present grade, and to have developed attitudes toward sohool v
g ﬁ; “%-and their teachers.' The teachers, as well, probabfy had ‘

| \ ' . ’
i ; 'developed certain response patterns to individual students 1;-_ U
'_ \'c, “ ’ \ 7 N G
i '-”as well as to the whole class.\ This time .was: also appro- ;

L2 I\

‘fv’jtf@i'ffypriate because the results of the mid—term examinationsd

T e W R

.'-'.))'
i
-

\

oo

: Bty - .
»
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'could be: used as an indication ‘of the students' academic

5' achievement' As stated in Chapter I,

-achievement were the marks attained by students on Math—

" resulting from combim.ng students' scores on the twd exam-

inations. : i

>

P . Academic program for students in School A refers

/s

\\ differ in levels of difficulty. k Howev_er’, students assigned - :

assigned to programs of similar difficulty for. other sub-

School B, however~

RO ..jects. has three.

~programs To pernu.t analyses of data collected from students

in gra%ﬂs seven through to eleven, in the two schools, and
il to make comparisons, students J.n the sample “€rom School A,
assigned to 1evels 2 and 3, were grouped together and called

.'level 2 (average), level 4 was \subsequently referred to as

i c/
l.level 3 (low), hile 1evel 1 (honours) remained unchanged.

‘The socio—economic status of students was determined

v N ‘5\ by recording the fathers' occupations as obtﬂmed through

. school recor_ds., 'I‘he Blishen Scale {see Appendix D) was - used

- to xiumer'ically categorize the fathers' o‘ccupations. .

The four instruments used are:

o
\\

[
—
“

The Michigan State Universa.ty Self-Concept of Ability

. Scale (see Appendix A) to measure academin self—concept,
ey S TA2) The Brokenshire Att:.tude Toward School Questionnaire e
’ N . . S o

(see Appendix B) to measure attitude tdward school, :

“45.

the indices of academic

ematics and English examinations as’ well aB the average mark

' specifically to one of four different Eng},ish programs which s
to an English -program of a certain'difficulty, generally are H

rather rigid, academic -

~
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(3) "'Dava.dson g and Lang ‘s Checklist of 'l‘rait Names (see
‘ Appendix Q) to measure atudents' perceptions of how )
teachers view them, I. ' L S Bt

oo (4), ‘Raven s - Standard Progressive Matrices to measure intel-

- l.igence. : This instrument was group administered in ,_
D‘e;cember, 1976 to all subjecta. o ' . N
‘Acadenic. Self-Concept :
| - o '-_' In the development of the- Self-Concept of Ability

: Scale, /the original list of items was reduced to sixteen
which was administered. es a formal pretest. As a -result of
' item analysm and Guttman ecaling, the sixteen J.tems on’ the o

SIS pretest were reduced to’ eight. |

The ecale, cénsisting of eight multlple choice items
}is scored from 5 to 1, w:.th the higher scores indicating

~

hi.gher self-concept. Each item requires the indiv:.dual to &

~

‘compare himself with others in hie academic environment .on.

- the basis of academ.c capability._, _ . E '. -.;"-' I .1.

C oy

’,,,.":Reliability and Validit-:x . S
- ~ The f°11°"ling information on, reliability and validity_. o
Qas ‘prepared by Paterson and ie found :ur Brb;kover, Erickson,'};
\'."‘and Joine (1967) S

a‘ ..,., ‘ » \ e . =

oL
TR, ,- L I reference to the final ecale, Patereon detex:m.ined

that "the remaining eight iteme .formed a Guttman Scale with .
. '- a .91 coefficient of reproducability (p. 159) "'.l'he pre-

L e

’g}"\;‘,v%p\ PRV - »o | e Sy f,h!gﬁgi‘ &L-«'.v::i‘;:-:.‘i N
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.\-'

' tests results reassured the research stgff of the feasi—
_#
#’ S . bility of tapping self—-concept as a learner with a paper and
R R o

pencil test" (p. 159) - The following year, the SCA. was i

U U VR J— -

L administered to all the seventh graders in. the area. The\

analysis of data yielded reproducability coefficients of o
1. .95 and .96 for - the 513 males and 537 females, respectively.___
""?"“"The Hoyt method of determ:l.ning internal consistency reli- -
' ability yielded coefficients of 82 and 84 for the- tota.l
n N samp].e of 513 males and 537 females (p., 166) . Stability
| .'.'reliability coefficients over a 12-month interval were also

: calculated and- yielded 75 and 77 for males and females, o

o N N . . . . . . . o
A -respectively. N S ' ~f'>
o '\\' The SCA Scale is considered tp have" content L
ST AL validity because the method of selection of the R
-~ 7\. . items can'be’ considered a comprehensive - sample / Sy
" of the construct under consi/deration (p. 164) o
: ',fS 'tisfactory construct valz.dity is indicated by /a correlation ‘
_ ot‘ . .57 between SCA scores and grade po::.nt averages o,f bog:
'male and females of A:he sample. In cross—validating the o
- ,.".,predi tive validity of the SCA soale, SCA scores were com-' N
' = A 'bined w‘th I Q. scores""“to predict grade point averages sixv'
| ~months hende. of students in the same school sy/ tem but not'.'
- ' _‘-t', ‘.a part’ of\the original /sample. The resulting correlations
. ,'."’.were .71 (m is) and .70 (females) o
y "'rhese values, when’ compared with the muitiple N N
.correlations, suggest that the original pre- ;. =~ .. -
E e ;...‘diction equation does not capitalize.on change’ .
: S e 7o factors bu '

_ accounts for real and stable
e - variance (p. 165) . - .

Tl
~

:/, lf'
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his study in Lebanon and had seventh grade and ninth grade

N

o : _ e e
. Since its deueloément', the - SCA .Sc'al-‘e'h'a's b'eel/laused;

successfully by at least four independent researchers. . . N T ;. .
singh (19‘72) conducted his research with grade se’ven New- - -
foundland students. Sixgh also cites three other studies.- .
Morse (1963) used the instrument in comparing the self-concept
of academic ability of Caucasian and Negro grade eight )
students.~ A German study, conducted by Votruba (1970) also

dealt with. eighth grade children.. S:Ldawi» (1970) conducted

.students as his subjects._ : ' _
Considering the reliability and validity of\the LT
SCA Sc‘ale and its prev:Lous successful use in Newfoundland

and elsewhere, 1ts use in th.is study J.S seen as. appropriate.

A slight change,,however, in the wording of item 3 was . = .

: necessary because senior high school students, as well as‘ . ,‘%
Junior’ high school students, cgnstituted ‘the sample. ‘The ' . ,if .
original/wording which . read "Where do you think you _9_9_1_' - «% '

. rank .in your class in the high school?" was changed ’to':' ) g/

-"'Where do yourthink you could rank —in your class in high . \i
school?" ‘ : R : - mf};

L

i
o

o 6 D PN TR
Bt S r e s
= . R

g

»

The instrument was scored by assigning a number to

/’,

the possible responses, A through E, on each item, A - 5,

B - 4, c - 3, D - 2, E - l Bes:xdes ufi:,xg the overall score, s
- &
fwo :.ndivxdual 1tems from the'. SCA Scale were selected for iy

study. 'I‘his was done to measure moxe spec1f1cally, (a) the

student's concept of his ability to complete college (item .
—

4), and (b) _the. grades which the student felt he had the. o )

- . . . . . L . ._,_»;-
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ability to attain (item 8). . |
" Attitude Toward School : . . . oo
N ’l‘he instrument used in this study as a measure of ,
; students attitude/ toward school-»was the Brokenshire Attitude ' '_
.Toward School Questiqmaire. | This instrument is one of R N

L “of four educational psychologists.

‘,,'éonvereations with parents and teachers.r :

‘ .Reliab:x.lity and Validity

three subscales included in the Brokenshire Self Attitude .

Quest:.onnaire (Brokenshire, 1977), which is designed to also ,"

/ -

measure attitude toward self and at}itude toward teacher.' :7.,/{

~

.

. being collected through a review of the literature and through

o

L \
) \‘_ Lot
El - .

Content val:x.dity was initiatedmtlng the 1.'LBt

'- of 500 items to two educational psychologists. As a result,
; the original list was reduced to‘ll4 items which was then

. submitted to eleven educational psychologists for: construc-

—

tive criticism. COmments from. this panel led to a 1ist of

_' ‘_,_80 items which was then giveh final acceptance by a panel

(:onstruct validity/ of- the BO 1tems was determined by

: '."I"subjecting the data ‘collected £rom le student/s in gradee |
:___four to seven /to factor analysis .procedures. : This produced
'fthree meaningful factors, attitude tOWard school, ' attitude ‘

\ "-toward self and attitude toward teacher. 3 These three factore S

PITER Y IEERUM TR A AT, W A ed e

~ : 'i‘he complete questionnaire originated with 500 items -

:
2
. lz
1.
.‘ ‘}
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accounted for 32 1 percent of the total variance of the

' items g .-T'- » : l55't ,)

=

) Predictive validity of the questionnairew using the

. Teacher Perception of Student Behaviour Rating Form

(Brokenshire, 1977, p,*ﬂO), produced a\Pearson product : ‘l~t;”

.moment oorrelation-coefficient of 0,283., Although this. is

fairly low, it does correspond favourably with the predic-'u

tive validity of other self-esteem inventories reported by
Brokenshire.,

Test-retest of the questionnaire was det%rmined by'
@

{_ readndnistering the questionnaire to- the same group of 211

students,

' three weeks ‘after. the original administration.\f\\"f

j The" Knder 20 formula was used On the data and resulted in

-a reliability coeffiCient .of 0. 8936.

. . -
: ~- :

This researcher selected, from the complete

N )
" 'ﬂ Brokenshire Self: Attitude Questionnaire, thé/zo item sub—

w«set designed to measure attitude toward school.

The split
half reliability indicating internal consistency was sub—

Bequently computed on this subset. Using the Spearman— . p
rBrown.prophecy formhla (Roscoe, 1969, p 103) on data ‘
_collected frOm 448 students in grades seven to eleven, ‘a

ureliability coefficient of 0. 79 ‘was deternined for the

'g'Attitude Toward School Questionnaire.. - i ‘_- o i

—

It was felt that the Attitude Toward School Ques-

'.tionnaire had acceptable validity and reliability and WOuId

s
;be particularly appropriate, having been devised and tested

__'for students from similar cultural backgrounds to those

N
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comprising the sample for this study. '
. Ve . :
o ' 'rhe questionnaire .was scored by assigning one point
/ e for each Yes on a positive statement ‘an } zero po:.nts for each -
' | _ No. : Negative statements were scored in a revers; orde;. In

addition to the agg /egate score ‘on the questionna:l.re, items R

j and 4 were indiv1dual’ly analyzed. Y

o

' / ‘ f'_ ‘\ VAN Stuéant_s' Perceptions: of How Teachers View 'I'Bem -

- '.l‘he Checklist of Trait Names, used i.n this study to . / P
i : SH measure students \perceptions of how teachers view them, was \
o developed by Davidson and Lang (1960). | . - j' St s
 students are instructfed to decide how the teacher o PO
. .-feels toward them with respect to each” trait name, - . ..
. 'and- then to.rate it on a three-po:Lnt rating scale: SRR
. - most . pf the time; half of the time,’ se].dom orx" almost g
: . ‘mever (Dav:x.dson ‘& ‘Lang, 1960, p. 64). ’ _:,{fg‘-,ﬁ Ce
) In develop:mg thé checkl:.st, Davidson and Lang Hfz/ C 3}3
; established three criteria which had to be met -in order t " %
7 e i
be inoluded on the checklist. (1) the words had to be N $

. commonly used~ to describe how people feel toward others.

e especially how teachers feel about children, {2) the WOrds

' / ' had to be éasy enough for children 10—16 years old to read Y R

Y

B e b e

——

HE

_ . Y

Lo and comprehend- and (3) the list had to- contain: about an’ oL 'i

z ST - : k.

' equal number of words connoting positive and negative feel- R

>

, . ings. After the first two criteria were applied, 135 i

SR oo “

B A adjectives remained ‘of, the initial pool of 200. on - the . 7y

‘ basis of 35 teachers and ng Junior high school students.- L

,:'E'a' N N\ ' = . .



A IR s |
judging the remaining items to ‘Be . positive, negative, and
£ neutra].. a further reduction resulted after'the neutral items
k were dropped. ' Pinally, words judged by the authors to be ‘
_""—_" | L 'tool difficult or to haVe some’ duplication of meaning were .
‘* o _ ,_ also eliminated. | | T -
o < /'.-~:r :
o) / N ) Reliability and Validity S TR " e -
g ‘ - " 'rhe checkllst was adm1nistered tw1ce, by Davidson . /
| R g A and Lang, to 105 students. The time between administrations /';'
. | - /ranged from four to six weeks. - A test—retest reliabi'lity | ‘
'_ ._ coefficient of 85 ‘was - obtained ' | o o f
. . A ""I'he checklist may be considered tor have 1ogica1 | E
5". -".j'validity.' However. it was des:.red to obtain a measure of
empirical and concurrent validity (Davidson & Lalng, 1960, ‘ ‘\':T
_ o 64) o 'rhe authors did this by correlating the child s own
.,." Iiperception’ of his teacher s approval of him with his class— b .
) L mates® . perceptiona of the/ teacher e feelings toward him.
. '_By administering a modified version of the de Goat and
" . // j.:'Thompson 'reacher Agproval and Disjproval Scale" along w:.th PN
/ o R ) : the checklist. a correftion of 51 was obtained between the
o ; | ' '.Index of Favo:r.;ability and. the teacher approval score. ‘_ . .
. L g 'rhe authors conclude that the reliability and
* _“:'.'-' ‘y"“rﬁivalidity of the checklist developed to assess ch}].dren s g
b \ . :_“3.-"?"perceptions of t:heJ.r teacher s feellngs towa\.rd them appear-
: to be quite Batisfactory. o - ‘ : / ‘ o
i | - In scoring the instrument, each positive adjectz.ve § g
_‘,was acored by assigning two points for a most of the time .
@ Vo : | *1
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response, one point for half of the time, Iand zero point

for seldom or almost never., "a negative adnective was scored

11'

S . by asaigning P°int5 in a reverse ox:der to positive one. -

_ 'l‘wo adJectives, Leader and Shy, were select d"for mdivz.dual R

. \ analysis. / 3 J

| IR . it has been learned that the or:.ginal check ist and the /

, e

o .’ G ". butN:he studies were not published It is not surprising, o

| . studies 1ng the Ch&klist of Trait Names Davidson beli;ves
N ' that very few people have considered how ct ildren perceive
" their teachers' feelinge toward them. "/.
- Intelligence , ‘ o .c I' " .
S . ¢ An’ intelligence teet was administered to all sub- ‘- ] -_“';.‘ :
] ‘-‘.jects in the study becauee it\ was'important to determne R _ 1 .
' "'-'"","whether or not a 81gnificant difference existed between the ‘:

' 'mean ecore of the rural students and the mean—score of the PN

SAENN e
TSN,

|
ot

S ‘, L ':3'. urban studente.. Having matched rural and urban students - ". -

; "j‘fei:‘f
..

""‘:w{ ,"- :_' a ,\on fathers'. occupations, an indicator of S E S. s a eignificant ."\' -

T .

difference was not anticipated ‘rable 2 \showe that the mean

'intelligence ecoree ,pf the rurai and urban students ar\e

\\ _:_1'_1': e

2 similar and an analysis of variance determined that the L

difference that doea exiet is not significant. SO
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Raven ‘8- Standard Progress:.ve Matrices (PM) was :

chosen for use . in this study because J.t is generally con—

. sidered to be culturally fair. - MacArthur and Elley (1963)
administered nine promising culture-reduced tests ‘and sub- e
tests to 271 Edmonton twelve and thirteen year old children

-'and analyzed the resulte in relat:.cn to. measures of \socio-

' '_i - _' economic status, verbal intelligence, achievement_ and school
marks.. V . - ‘.
- . .-"Raven 8’ Progressive Matrices proved the “‘most use-
o ... "ful test in the battery since it showed consistent -
™" . . - -and minimal relation with S.E.S., no ‘evidence of
. . . . . cultural bias by items, and moderate cprrelations ..
+ with -school marks (MacArthur & Ell.ey, 1963, p. o

©107) - - o S

N ' D Similar conclusions Were made by MacDOnald and Netherton
- (1969) who compared indigenous Eskimo and Indian children

' .lin grades two and four and 'other children in the same -

‘b grades. They recommended,that the Progreésive Mat.rices be :
: adapted as part -of the system 8 w:n.de testinq and evaluation -

s L ) program in the North West 'I'erritories. -7 . . ' '*. S
i .~ The Standard Progress:.ve Matrices, Seth'A, B, c, I

D and E is a test-of a person's ca.pacity at the. .
. time ‘Oof the test to apprehend mean:rngless figyres . = °
presented for his observations, see the relations "
, .. between them, oonceive the nature.of the figure =~ ° -
..+ - - completing each system of relations predented, :
. . and, by so doing, develop a syetematic method of -
,reasoning (Raven, "1960, . p. 1) -

2 '” ‘. -

":'.'"People from age eleven upward are given the Bame series of
'.'\.probleme and are instructed to work at their own rate until
o __,.they are; finished The ‘total. score attained on the® 60 L

o ‘probllema provides an index of an - individual's intellectua;l.

R U
"
oo, < .
5, . . ¢
o ¢
| - . ‘ b
. ~ 3
. N . r
L . M .
. . . .
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capacity, regardles‘e of nhis nationality or education. .

- a o

Rel.iabil,,ity and Vahd:.ty -

1- Raven (1960) computed the test-retest reliablllty

- of the PM w:.th various age groups resulting in ﬁorrelations .

ranging from 83 to .93.- For - the age groups J.nvolved in

(-4

'the present study, ‘the correlations were .88 and 93 Burke'

and Bingham (1969) computed ue.he spl:.t-half’ reliability co-'

- efficient and found it to/be sutprisingly high - 96, .

As a. measure of concurrent valid.;ty,iRaven (1960)

found ‘fhat the PM correlates .86 wgth the ‘Terman Merrill

s —

Intelligence Quotlent ('I‘MIQ) . In a \study with male patients'-" -

:[n a veterans ,hospital, whose ages ranged from 20 ‘to 52, :
. ﬁingham, Burke, and Stewart (1966) correlated the PM with
Wechsler Adult Intelligence Scale (WAIS) Verbal ( 80) v the :

;&he wus, Fun: Scale (.85). °

: | 'a further 'study, “in the same setting but- with diff‘erent -

<

! -subjects, Burke and Blngham (1969) found‘“correlations of 70, '
: .:'.76, and’ 75 between the PM and the WAIS_.Verbal WAIS Per— ' "
."'fo/rmance, and WAIS Full Scale, respectively Purl " and Curtis ;
(1970) . whose subjects were s:.xth grade students of various _‘%“‘I, -
ethnic backgrounds ' computed correlations betweeno Bcores on :
" - the PM and I.orge 'l‘hornd‘ike Intell:.gem:e Quotient (LTIQ) aa

o ) Itwell as correlatrons w:Lth the WISC. The resulting correlatlons e
) are as follows.‘..46 with L'l‘IQ Verbal, .56 with I.'rIQ Nonverbal,

45 w.rth w:csc Verbal, .60\}511:11 wrsc Nonve‘rbal, and 58 wit&

C wrsc Full Scale. T U
e , R
L — ‘ R =
: A N IR SRS
. o y :




;- Socio-economic !::tatus T R RTINS

o

L The"bccupaﬁion of -s't'ude'nts" fathers,' which is -an B

‘ L. index of soc:Lo—economic status, was noted. from schobl"records :
and was. assigned a numer:.cal ra.nk when rated on- the Blishen

Occupat:.onal Class Scale- which consists of 320 occupations '

divided into seven classes. The -classes are separated abri—.' C
e sizes of the class J.ntervals are unequal. T N

: trar:lly and

. L 'l‘he princlple rea' on\for the: unequal 1ntsrvals is that an: -

’

: attempt was made to prevent comblning, :(n the same class,, -;‘ '

-

fa:lrly low prestigeous occupations with occupations that. have

‘e

e relatiVely high rankmg. o B o .' IR

. },J -

- . ’
s -
Sy T AR o P e e S i
; _ T . R

The data used to construct th following occu- - . L e -
pational- scidle were taken froW the ' decennial :
censug of 1951 which classifies occupations ‘

. , accordlng to a variety of characteristics in- .. .
e ". .. cluding income -and. years of school:.ng (Blishen,':- -
B 1964, p. 449). . _ R {_

: . In determining the degree oto Wthh the scale refle‘ctsithe Co

” . w

prestige rank:.ng of the occupatlons, 1t was correlatéd with

‘ the \\only other Canadn.an scale in ex:.stence up to that- t:.me,

the one developed by Tuckman. The rank correlat:.on between o

R - o . : “ ¢ LRl

the two scales was .91.

. ' ’ ’ N
T Rank correlatkons between the ratings of occupat_ional
SO ' prestxge in each of several countries and the Bl:.shen ScEle, o ( -
‘ ]‘,"-‘.. r . were computed. I)"' - - R | g | _o. Lo - ..lfl - ‘
o The highest rank cor,relatlons, 0. 94, was found o ; ) i
< ... - between Canada and_the United States. Between. .= .. ..
" ... ... Canada and the other céuntries merrtioned the rank. _ . ..
T T dorrelations were: -Germany; - 0. 74; Great Britain, .’
[ e ,0 85, New Zealand, 0 89; and Japan,' 0.=90. These Vo
N - ‘ PN . : ! ot . o I. l' B
S T | DA et
] ' °. E ; s 3 PREEEN ro - ".':_ . .j . '.
: . K . P . ..‘ P SR
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,and revzsed scales, was calculated to be 0 96, "indicating o

" ’ s 57. .
rather high correlations would seem to 1ndicate § e, N
‘that the occupational scale under discussion , ° K ' s
- reflects the same variables.which underlie - ey »
prestige scales (Blishen, ‘1964, . P. 451). _ '
. Since its development. the original Blishen Scale .
-hag been reV1sed ‘using the 1951 cenSus data.‘vaowever,,the'.'r .
‘_'reviSed list of 6c¢upations is not'divided into.classes and . - ;

fconsequently is not as appropriate as the original one for\i\. ' L }.
use .in this study. The rank correlation between the original SRS 2

ZO

o

both stability in the structure over time and szmilarity in

results)deSpite variations in procedure" (Blishen, 1968' P

¢
< ’ -
} " 5
R AR S S

744). R 7 o o T .

e " The students 'in the. sample of this study‘were of, ;
.'%varying socio—eCOnomic levels.; The Blishen Occupational o * 2_
Class Scale was a- valuabie instrument in matching rural ) é
- students .on the basis of their fathers‘occupations and 5%:‘
_~thua matching for socio—economic étatus.,. b"'”ﬁfé.f, ' _m' w%

n , g s S : "f) s i’ \'_w". , ) §~
R 'STATISTICA;‘PRQCEDﬁRES“:‘ N | iR
. . A n .' P 4;\7-"-“\,:'?“‘\*.' o . o ’\;,-,_ - f - ' - a _(.2
F.'ﬁ“ SPSS and MANOVA computer programs were prepared H; . _,l 2
" to provide the follow:;g statistical ana1y51s of the data o _?b
,collected in this study.: R \o. 7:',l, %a‘. o f; 3';;~;

"f Means and Standard Deviations drl_-rfT:';{f‘ef 'fug‘f\ﬂf" ';fl .
“t'?iiﬂr The means-and Btandard deviations were cbmputed by T ;,
ffstatistical Procedures for the Socral Sciences'(Nie et al., .HIJ”'!'

: BERA :Q,',:.f.:‘“ H\_.*ﬁf:::: fJ_;;‘P,M,‘., a e
§ o BT

2 i T T A T R T
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N _ a . - 58,
L 1975),_for all measured variables on the total sample of ;
448 students. These statistics were also computed for the ;- -;
total urban sample of 224Jand the total rural sample of 'jf ?4 {3
”fI | _a':ﬂ_.f~':Means and variances. K e _: I y:“:;'f . ; ‘;:
Y -'ffy '1.& %"'- .h SPSS program was also.used to provide the means . »a i
. - T?HTTT;“' and ;ariances of\students categorized by\Academic Program, | _hf:
) '&f . Grade, and Sex, on§all the meas réa variables. -f :’J‘ ' ..’${:\ . ;:
O | , \- R S o ST &
' ~o 3 gAnalysis of Variance o S o ' ' ' j\
; pﬂu i,".a An- analysis of variance matrix was computed using 5{
l - _;'c : MANOVA, Multivariate Analysis of Variance on Large Computers' :E
| B (Clyde, 1969) ' This relatively new program was -a partf%a if
° ularly COnvenient one because it permitted comparisons of o ‘?
- '.Ltwo groups of students identified by three, two,‘and one . ;
'f: n.;;idescriptor(s). Students in- thisastudy were matched on four o i j
Tt . t controlled variables, but because of the small number of .,~ -iy
f_ ”1°f/._ ]lstudents in one -or moge of the cell(s) in_ the Mhtrix, the~:f. f
o A o

33

-following three computer runs were made, each using three'é-»' R

-
o

L ‘~\3‘descriptors. - o fﬁ T .‘fv . é':u -

L8

2
o

s -

SHlaE A

%". ?.-f'”;'__'.”;7f (1) Community x Grade x Program ij":TJ' LR

(2) Community x Sex x Program s

s

. RS . (3) Community x Sexux Grade ‘.}'j'{?kilrl, : s
o :"::c°mmunity distinQUiShed between Urban andﬂzrral...u_frt7.q,_'.

tGrade distanguished'hetween Grades 7,’8, 9, 10, and ll



.kizp'
(13|

o Sex distinguished between Male and Female. C . '\._ B

icance of the differences between groups of students on- all \

o’

. (6) -Ability to Complete College - item 4 on the SCA sCale
' ﬁ','a(7.)' Grades Capable of Gett:i.ng - item 8 on the SCA scale o

e ~(9) A Leader -\single item on -the CheCkl:I.St of Trait Names‘

"(l,ll - Attitude 'roward School - scores attained by the e‘tudent on -

»the following variables \

2 - average, and 3.~ low or non—matqi.culation. r ;

-
Y . .

COmmunity was included in each rii"n because of its prominence

. -

o e . .. - @

MANOVA waslﬁutilized xo test the statistical signif-

as the major descriptOr._

a

" v

'(1‘-) ;' Intelligence R i

1.(2) Ehglish Mark Attained by the Student

“(3)- Mathematics Mark Attained by the Student .
(A) Average Mark of English and Mathematics Combined
(’5) Academ:.c Self—Concept - sriore attained by student on

°

the SCA scale - P e S o

(8) Students Perception of How Tea hers View Them - scores A R
BT . -

~—— ¢

' [ attained by the atudent on the Checklist of . Tra:.t Names

('1'9) Shy - single item on the Checklist of’ Trait Names

nt

the Brokensh:.re Attitude Toward School Questionnai‘re (ATS)

School Nice Place To Be - item 3 on the ATS Questionnaire

School Boxing -I-‘or ,Me - item 4 on the ATS Questionnaire /'/ :

i o .
o .




o .

relationship between all the measured variables.xu -

~

i_ w'.,; ' Pearson product-moment correlations were also computed

a.between urban and rural students..

'”between intelligence and achievement seores, diatin/yishing -

only a 20-item subset of the Brokenshire Self

- Attitude Questionﬁaire, that pertaining to the’ student'

attitude toward school, waa used, a Pearson product-moment
"\cor:elation between the Yes responses and No responses was '

' neceasary to determine the split-half reliability of the sub—ﬁ

’

P questionnaire. - f . :“ o ﬁ,,5’.;»' L '-,.




':students included in this study was a48. This number lncluded

.junior high urban school, and 162 grades ten and eleven st -

"'dents enrolled in a senior hJ.gh urban school. Prec:.sely one, .
. 'half of" these students were residents of the urban center wh:.le
..'the other students commuted da:.ly to the urban schools from/ S

: rural towns, which were w1thin a radius of twenty-f:we miles. o

- gphool_ © T« . . Grade .- - = Urban

' 1" DESCRIPTION OF THE SAMPLE. -

Y e

H o
‘o ~

As can be seen from Table l, the total n

e

286 students enrolled in grades seven, eight ‘and nine,.

v

S l‘)escri"p'tiio'n of the 'Sample._-‘ )

P
SN

AR5 S S I
B 48 o 5 S48
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- T R _;\_, o S '63:‘
. Do . - Every rural student was individually matched\with ' .
L T ‘an urban student. b;’;ex, gradE,~BroE;am level and socio— '
,_;_t-,i g economic status. Consequently, every student in the study »
’"“\was identified by five descriptors.' As the primary purpose ‘
. :of this study was to determine whether the location of// | _ T
’;,5i C "j"'f residence of- students (rural'or urban) contributed to atti:
f's:_' - tudional differences and differences in academic achievement. .{j_
el H\'“"fg- it was necessary to’ control for the previously me;tioned
L .\‘:-_vari‘ables. ST //’ \ o RS L
: | o , , | i;;
- S PR  DESCRIPTIVE STATISTICS S e
- " T iM:' Means and Standard Deviations of Urban and Rural R
S Ce . Students on Intelligence and Socio-economic Status (S E.S. )
. - Urban and rural’ students, in this study, were matched S it
: T?T . onm’ father 8 occupation, an, indicator of socio-economic status. 'si
l ,' The Blishen scale {Appendix D), consisting of a ranking system o 'Ji
/:‘ . ‘fof l (highn to 7 (low) was used., Table 2 shows that the mean -y .i
' o 4. 81 (S. D. 1.71) ‘for urban students is. _very similar to 4 86 . ;?f, 1%
‘f} ":if."iﬁijl::(S.D. 1. 70), the mean for/the rural students. — A '%'
‘ : .e‘i | ‘ The literature, as, rev;ewed in Chapter 2,. indicated iﬁ
.ifﬁ"that by controlling for S E. S.. 1ntelligence would probablx_———-—*—§§
jjrifalso be controlled. as high correlations between S.E. S and . ' -fw
';';'intelligence have been reported. ‘The - Raven s Standard Pro- ; g%
. gresgive Matrices was admi’istered to- all students in the ' é%
ivﬁf'sample and the results. tabulated in Table 2, seem to indicate;n; P
e \ ‘,.: : N :"" a
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Means and Standard Deviations for the Total 448 Students,.ﬁ

: — 7
Intelligence (100) 64.76 26.64_'63 26 27. 62 66 25 25 60

. Students’ gesuftsjonAAchievement"Measures-',lll "u'_
,r~__f“ The results attained by students on. teacher-made o
¥ e _

E tests was. the criterion of academic achievement.- Table 3

T exists, very little difference between the mean English scores

', of urban and rural students.4 On Mathematics, however, at{"

'that the mean. percentile'rank ofl63'26 (s. Df 27.62) for

urban stuﬁents is 8imi13r to 66/25 (5.D. 25. 60), the mean

~ for rural students. ; ' L f; S "'jT /( s
, . S B

'msr.sz-

. and the 224 Urban and 224 Rural Students Whé Comprise
the Total Sample, on Intelligence and S.E. S.
. . e

-

‘ o Total -~ Urban .  Rural
“variable® - ‘Mean S<D.. . Mean. S.D. Mean = S.

v

‘8.E. s am o {,83'_1:56 4431 1. 71 3.86 /1,10-

i

. / .
aNumbers in parentheses 1ndicate theﬂtotal possible score
' oﬁ each variable. L ; "
v " . ‘ .- "‘.A

prov1des a tabulation of these results. Apparently,uthere

3-p01nt difference in favour of rural students was recorded,-

'~ This was rather surprising as it was\hypothesized that rural o

students would perform less well academically ‘than’ urban
students. The composite mark, an average of English and

Mathematics scores, showed similar results. with the mean of




i

. in this chapter.,‘ ': : 4'_ o ‘ ./if

'ddeviations for urban and rural students, on all variables,,u

N

rural students being two points higher than that of the o

urban students. These differences will be further analyzed

e e

.i/ . / ) - , '—'. . \ ' '» . I_‘I,

e - 4
T TABLE3 LT

.Means and Standard DeviatiOns for the Total 448 Students,_

and the 224 Urban and 224" Rural Students Who Comprise

the Total Sample, Lon Achievement Scores P
S e T . Total _ ~Urban 'f/t “Rural
- Variable® Mean S. D. ' Mean S.D. Mean S.D.
) . '. . N "\‘ T - - . "~ .‘, - . . . "
Engiish (100) _— 59 28 '12 66- 59.10 13.39 59.47 11.92

.. Mathematics (100) 63.14 16. 98— 61.50 18.25 64.77 15.48 .
Average® (100  61.41" 12.61 60.38 13.65 6’2,44" 11.42°

. aNumbers in parentheses indicate the total possible score:
- . b "

on each variable._\

This score results from a composite of the English and
Hathematics scores. - .

.Students' Results on Attitudinal Measures o
T Three instruments, each providing a numerical'sdgre,

! A
" .

'reach instrument; two | individual 1tems were selected for.'/v
;:analysis. Table 4 presents the means and standard deviatiOnSg.

;:-fOr the total sample, on/all the attitudinal variables and

‘"'.suhvariables, as well as for the urban and rural groups.',iff

. -

".f'. As. can be seen from Table 4, means and standard T

L -'6*-:_

R I

Vfwé@é used to measure educational attitudes. Moreover, from




_ . - es.
N appear to be quite sim:l.lar. It is interestlng, thoxrgh, to -
. . note that on the variables whose nteana differed by more tha.n .v
. | 0 5 points (SPTVT and ATS), the difference was -in favour of
| | the rural students. .. - -
.1 Means and Standard Deviations for the 'I'otal 448 Students, )
- - . -and_the 224 Urban and 224 Rural. Students. Who Comprise . _
i : the- 'J.‘otal Sample, o n/the Various Attitudinal Meaeuree ' )j
/ e . R Total " Urban . Rural R
SR _Variab1691 J ' "Mean \S.D.;..%ean. s. D. .~ Mean ¢ 8D,
Lot mse (403" \ﬂ' E ~és.'ia’ 4.31 .. 25.862 '§;51 Q'zslas//a 99
R Lihspmvr (50) q{'334;§4 7:24 - 33.71°.7.35 34.37 7. 13t -
- .ars (205, " 7 13.1574.33 12,87 4036 13.42 4.30
N L ~'Acc (5) A 3:17 .i.odl}_ 3.7;i.i.03 ".3.69 0.96
o ece (5) o c.}3' 3.67 0.80° 3.68 0.84 . @65 0.75
: - BPTVT - Leader @) 0.48 0.63: 0.46. 0.63  0.43 0.62
| _spivm - Shy 2) s:_'1;4oj_oh72 "1.42° 0.74  1.39  0.70
e S osNP () - ef; 0.57 0.50 ° 0.56 .0.50  0.58 -0.50
: ’sny (r} X ;;:*'U?:fq.74‘no;44 : 0:71 0.46 ~0.7.5 0.43'/;

-~ ‘ aNumbera in perentheees ind;l.cate the total pOBsible score
co T L on each variable.. . : :

. / Note. ASC represents Academic Self-Concept e

o - - ACC- represents Ablility to:Complete COllege (item on ASC)
e o . .GCG represents Grades Capable of Getting (item on ASC) - ..
. . . SPTVT represents Students Perception of How Teachere s
. s« .View Them. = . » -
LT T _USPTVT - Leader ,repreaents item on SPTVT e
e ~. & SPIVT - Shy represents item.on SPTVT .

: ATS represents Attitude Toward School.
SNP represents School Nice Place To be (i Jzem on ATS)

-".—' / _5 o S §'~__SBM represents School Boring For Me (item on A'I'S) .
et T e o PR /_7 . - : - E R -
‘:.L' R . . < . . ’\‘
. 4 R e .“ ’ s ~ Lo ,
L - T




' ance Matrix (presented in Table 8 and which will be fully

'_measured in this study.

) =rwhich a student was enrolled is a significant factor at the -

- 0.01: level for all variables from Inteliigence to Grades “?

._3

r\\for students enrolled in programs-arranged in the order Low, - - - -

. /to be significant by the Multivariate Analysis of Variance'

“::students' perception of their teachers viewing them as leaders,ls,i;' 2

'»i and the school not being boring for: them.

. as is shown in Figures 1- and 2, more rural students were.

“Ienrolled in the' Low academic program than in the other two

_:portion to the urban. students, rural students occupied nearly _E
h'SQ percent of the Low academic programs but constituted only h

",15 to 20 percent of the total student populations of the two

66.

Scores on All Measured Var;ables Attained by Students
. Separated Into Specified Categories

=

Results produced by a Multivariate Analysis of Vari—_

discussed in the next section of this chapter), shows that
'Program, Grade. and Sex are factors which significantly

-influenced the scores attainedpby students on the variables

_ Progr Table 8 shows that the academic progr;m in 8

Capable of Getting inclusive. ‘A very interesting observation'

=

.from Table 5 lS a progression from lower to higher scores

S A

g

Average, and Honours, on all the above mentioned variables.:.
' - - S

Other variables on which program s influence was not shown B
./ - :°

T

&
]

‘Matrin, also . showed this progression. 'l'hese included the R : : P
It is amportant, at this point, to emphaSize that, “,‘

-~

~”programs, in-both schools included In this study. In pro-:ﬂ

s

/ .
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’{‘Q TABLE 5 . .
Means and Variances of Scores, Attained by Students in A
‘Diffexent Academic Programs, on all Measured_Variables NS
~ l4§<n
[ E= Y] . . .t
Yl . R T
: - & 38 - - Low . Average ' ‘“Honours'
'. n' . . . R " - R R ‘
'/ .. :Intelligence . . 100 . 45.250°  64.885 - ~71.384 .

z}Engiisﬁ 7:'

bAoA e
N amee N

‘ T verage;-~
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*fle'

'(675 577)
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.- 54.500
. (261.579)

53.700 -
(115.959)
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57.939
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- -60-780 " .

(295.880)

. 59.453
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(676.671) :

(225.459),

694330
(136.025)

72.482.
1;78.973y
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33.260
(54.925)
.'12.858
.(20.054) -
3.598
© (1.055)
3,625
"(O. 52’7')
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S.1.375 :
(0. 5;7)"
© 0.598 .
1 (0.241) .

. 0.706
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---4.8855
(2. 911)

R 'ngademlc Selthoncept 40 - .23.375°
el e d i . (18.548)
o -'~spTVT§ -;1-;y.i:.350 ‘31.300 -
L SRR {25.241) -
~11.925 .
{16.430)

©3,375
(1 061)

'3.050

" 28.089 « . -
(16.659) :
©37.080
(42.651)
.14.339
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4,107
(0:583)

3.991:

" (0.622)
0.536 .
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PR o T e 218)
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R UaSPTVT represents Students Perception\\pf How Teachers
" . View Them. .

b :;-bThese variablea were scores in -reverse order g0 that 1 point 7\
e ~ for Shy means Not. Shy and 1 point for School Boring Por Me v
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o Note. Numbepa in parentheses are the’ variances. , ’
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—schoola} By extrapolation. then rural students. as a eub—
- population in the two echoole, would acore lower than the ~4
| . total achoole' populations ‘on moat of the measured variablea.
o grggg.. The Multivariate Analyais of Variance Hatrix,E
as. presented in- Table 8, ahown tha the grade in-which a.
L YT stodent was enrolled to be a significant factor at. the .01 '
| ‘ ' Vlevel for all variablea from Intel igence to Students' Per-”:
=T fception of How Teachers View Them inclusive, as well as.for:
- L the variable School Nice Place To Be. . Grade is a significant
ot factor at the .05 level for the variablee .Shy and School o 4;T_
‘Boring For Me. o 3 o " I ,.T?.“ -
The tabulations of Academic Self-COncept, as aeen in
© ;; Table 6, are quite intereating.- With a’ revereal of the scorea
l.'i '”~for grades nine and ten, a negative progression from grade
o '.seven to grade eleven would be indicated Students‘in grade

z/".aeven have a aignif cantly higher Academic Self-Concept and

5 - . .
Sl RS e L

-
>

'feel more positive about their ability to’ complete college

. jthan grade eleven atudents (p <..01, ehown ‘in Table 8).: ; ;;§_.
7 . Other interesting/observationa from Table 6 include “‘uﬁfé
| the BCOres of SPTIVT - Leader and SPTVT - Shy. . Theee acorea . "fi

'71 seem - to indicate that th grade ten studenta (studenta in filﬂ '?Lé-f
. - ]
_ = K | %

G s o
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- Means and'varlances of. SCOres, Attalned by Students in leférent deAes{o

RN : _ o on All Measured‘variables - e . Aﬂri-1

o ’ . ,‘ . - ’ ) . @ e T 9,
e T 3%§ \" Eight ‘Nine' - _'Ten "’ 'Eleven
N 8 I SRS S N

*Iﬁtgliiggnce.\ 1o fé 61.020  56.334 - 70,509 . 67.960

R "'.:'JQ~/Zéﬁx;Li§h:.'-ﬁ 'Z:'1boj “-64,882 63.115%-» '54:364- 54.780 - 58.387

.f_\u‘i,ﬁ{',:._  , Sor e s (240 382) (118:881) (121 498) (1:30.355) -
“-.\t :3tlﬂﬁth ;f3 i;ﬁ 'ﬁﬂ'_idp 71.265 59,490 . 65.375.  57.950 -

' '68; 431 61.458 - ! 60.068 :56.410 *

- '90.000° . .-
RN (881 355)’ (676.042)  (642.267) (627. 675) * (520, 492)

(629799)'”

7 60.597
(177 741) (268. .8 4) (231 249) (347.866) (316.081) - -

'59.742"

N SPTVT%‘— Shyb 3 2.- . 1.510 . 11:469: - .~1,466 ° '1.230.. _ 1.323 .
' Ly o 470y~ ﬂ9,452? /{0.459) -~ (0.583) - (0.616)
- Schibol Nice é‘“' /0,539 0458 -0, 489“"‘f0,660: ~0.758
. o Be, (o 251):"0,251) ((0.253) . (0.227) (0. 186):
mmmmmJa_ . 0.814° -3 0.771 omr.mm.o&
TR Med 0 (00153) T (0,179) (o 189) . (0)323) " (0. 237
" S.E.S. : Q;47ﬁ mmﬁm 2 5,042+ 5,250 ﬂ'4m '46%",
, o S 3a236) (. sse)' ‘al .891) " (3:441)" _~(2 873) -

{aladi i

L Academic Self- : 40:

”‘.fi.Attitude waard -20. -

" -: . .._ty,to". . . 5_"

S anmﬂete COlIEge SR
. Grades Cdpabie. 34;-f5:,i7r

/26,608
(16.261) .

35 990
(49. 376)

“i3. 657
(22 762)“‘(16 610)

3, 882 ;,; 3.771°)
:}o 62§) (0. 957)

26.198
17.718)

-, 33,3337
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3,74 -3.792"
(0. -905) " (0; 546)

004310 0.531
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. of ‘Getting”
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. 12.646 .
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(60.522)

19.443
514 893)-

3,568

(1 053)

- 3.557°
(0 548)."

0 466

40 390),

. \.
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.32, 540
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621.614)

13,650
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’ the1F school 1s a nlce place to be more 80 _ than grades seben,
; ‘felght, and nlne subjects 1n the ]unlor hlgh school However,
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it appears that schobl is more boring for the hﬂgh school ;

°

’gsrudents. Using data from Table 8. 1t can be determrned

Q g o
that ‘the dlfference between the mean grade e;ght score and .

mean grade eleven score on School Nlce Place To Be 1s srg-'-

) k :
and grade efﬁ%en students on School Is Boring For

A
v

ignlflcant at the 05 level —_— '#, T

—

{; \Sex.? Table 8 also shows that male/female dx{\erences

s o

,rs alfactor which 51gn1ficantly 1nfluenced scores attained -.{_

bw students on several varlables.i D1£feren7/s on_ 51x varl

'ables -are shown by Table' 8 to be SLgnlflcant at the-r

1evel~wh11e another 15 31gn1f1cant at the .05 level {
“&" - By observ1ng the means of scores of male students ﬁ
and female students, tabulated in Table 7, one can readlly

see that with the exceptlons of SPTVT - Leader and SPTVT -

Shy, the dlffgrences are alL\in favour of the' femqle stu— |
L2 ceoL. "

ﬂeﬁts.‘ These iesults were expected as, tradltlonally,.
t

female studen generally attain hlgher academ1c~ach1evement,
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and, at 1east°overt1y, seem to have more pOSItlve educatlonal R
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L) S . »‘-Means and Variances of Scores Attained - by Male Students and
R S -; Fgmale Students ,on Alk Measured Varzab.les AR .

,

Ma;l.e

Female /

., ¢+ “'Intelligemce ' .5 - - .63.662. . .65.776"

. e
N 'Y E— - Wt - -

“Emglish "~ :

. . . ihveraga : [ ..‘- s )

A Yacddemic ‘Self=Condept . - 7

; "'.--'“f,"?SfTVTQ"*ﬁ1:?I;'7~?:;u )

e By e : L TR

- Attitude 'I‘oward School

. S - °

i’, 57‘“\“Ab111t o com lete Colle
S ez\g mpl _ge

s Grades Capable of. Getting
. "' SPTVT - Leader f’-\-f" S
ORI E D Y

Tl SPTVT - Shy _,,, Eh\3

3 . S :‘. ’ P‘ i EA -

N ‘."

: '.;j; School Nice" Placef 'I'o ‘Be*

) Sohool Bor.'Lng To Meb /

el T

b R

-

". ' ' .A-~ . .‘ X -.I. . - . . . < . ! . .
-~ Matho. o L L

(727'927)
'55.954

1§41 998)

. 62.208.
(262, 566)

59,181

_(132.539). .

‘7(49 356)

'(19.863) Y
"3.690..°
. (1.220)
3. 5464

25,542 -
(21.459)

32:356.

12144

(0 696)
04509

1. 574

(o 437)“'.

(0 404)j-;

'0.519 "
(b 251)"
| 0.648.

'(o .229).

4 824

a

I
-

T,(693 268)

62.384

3/}153 177)

64.000

- (311.991)

63. 483- .

;(175 350)

.

25,918 -
(15 824)

.35.608
(50 404)

14, 073
(15 907)

3.720
(0 783)

3.776

' " (0.556) -
"0.384
{0.341).

~ 1,246
(0.576)
i 0.616

04819
(03149)

(2 824)

(0:237)
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'..-point ',or Shy —means 'Hot Shy and l point for School Boring
For: Me'means Sc ool fNot Boring For Me._.‘v T O
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;. o //' - - . ‘ - N v. " o s ' ' ,‘-‘ . s . ) A L.
D Analysis ‘of Variance Betwéen Spec1fied Groups of ¢

.f' oo R Students. on.All" Measured Variables SR _'{.'5 o
B e e . R . B \. s - :
ST R . “" The results yielded by three Multivariate Analysis '\" _
ﬁi S of Variance Matrices are compiled in Table 8. Analysis of '.\-ﬁ“::A
,; i . / variance, using MANOVA (Multivariate Analysis of Variaﬁce o N
¥ ' i | on Large CQmputers) wadﬁ@zrried cut ‘to determine the influ-;
Eﬁ .‘“f‘ .:2 '. ence that each matched variable or' descriptor. indiv dually
LR :ftu~‘ T and in conjunction with all other matched variables.'h d Lo
. —;f’ﬁ;fjfff—ﬁi on’ the’;;ores attained by students on all the measured i
U; r L ; variables. It was impossible to make one computer run us ng ’
jj- :f_'. :‘_'~', all controlled variables,,Community (2) X Sex (2) x Grade
? o -;ﬂiin (5) x Program (3), which would xnclude fﬂrcells, because'i llll
: ' ' the number in particular cells would be too few.: Conaequently," <ﬁ
’ 3 separate analyses were" conducted, making all possibie‘ é;&
,“f--h'ﬁcombinations. L .}f';\-f:' . - o .,ﬁ{fv _i?.i'nﬁ.-, %
N Ii? ; - The most important observation, relevant to this.:i,.uhf'h. ':g.
. study, which can readily be made from Table §'is the non—l’" §
- significance-of Community, that is the.rural/urban dichotomy, §

on any of’ the measured variables except*Mathematics.u The,

/.t

difference 1n Mathematics, as

a finding contrary to what

voa

is.shown 1n Table 3, 13 in “;ﬁ,;”"'

s .‘--'—E.%;{'-";-' __:_552%'."‘_;‘4.‘. s e ‘.
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:",‘Clearly,, t can be seefi” that rural/urban differences didé
" not signif cantly contribute to the students variable scores.lz

- /
' The reader is referred back to Tablés 3 and 4 to again ob-

im rity .of the means’and standard deViations” _l)./'

. “'.;"f"\n for the urban and rural students on both achlevement and

'_5\ﬁ"'9_ attitudinal measure5t ’

G . serve the

™~ ) e o

: ';“”f."i"' ' One of the co trolled variables in the study is

‘Program. B

- an urban st'dent in the same academlc program,'while also
\

. '75.~" : Table 8 app rently shows that the academic program,in which .

a student/iL enrolled, accounts for more variance in the'~

- . '”',: measured vAr ables than: any othe controlled varlable. ;By?i”. L
% - '” L observ;ng Table 5, one w1ll note t t‘students in the low < -'."r/'

academic program performed less well__cademlcally, were of
lower intellléence. had more negative.‘ttitudes toward their - o T
- academic ability and toward school, and erceived their f' A Coey

L . . . R
. D " -\—o - - h P -
Lo

h,'“; o o in other pre¢ grams.-«Table 8 shows the smgni cance,oﬁithese - o

,/1‘;NL,_[, y dlfferences,~ It was pointed out in: the prev1 s'sectidn.;":ﬂ L L

o fA“ﬁl!"r. of this cha ter that rural students constitute .'_ 50, T

T o PRI L " pee - . .
t . e £,

'[.scores on'. several of the nmasured variables._ The means‘and
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 of the influence of sex and grade is not relevant td this

_/

o . .
‘O R - 5

) discussed and. are tabulated in Table 6 and Table 7..:There - e

is no reason to believe that in the schools

student popu- : | L
lations, rural students and urban students are disproportionally

"represented by grade or sex.

N o o . s

_ansequently, ) further discussi_on

0 . . . o
J . o ’ o
. . Lo -

Pearson Product—Moment. Correlations .

o e e

._Table 9 presents a Pearson Product Moment Correlation .

ix in whi:ch/all measure'd variables have hé_en _correlated '

i B L

B

" ith 'each othe'r.-'- Maxiy of the relati'onsh'ipls shown in the

matrix were anta.cipated These included the- sign:.ficant

. correlations betw\n :mtelligence and achievement measures, _ g

intelligence and academic self-concept, academic self- SRR

concept and achievement measures,aacademic self-—concept and

. attitude toward echool, and othere. These variables/are

generally 80 closely 1nterrelated that - it is 1mpossible to

determine which are dependent and which are :Lndependent o f
: variables. S ; : SR \ Co R ,

' . Other s:.gnificant correlations include ‘the relation- : '_ N

ships between academ:.c self—concept and attitude toward

’ school, and academic self—concept and students peICQ}TthhB Lo

' of how teachers view them. o -'._ -

At

-_",' : Probably thef-/ relationships most relevant to this

study are those, which are illustrated in 'I.‘able 9, between

e

'I'hia relevance

'f‘ socio-economic statue and the other variables.
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n T is emphasized because. of this researcher s observation in

. , X ' .l'the process of' selecting the’ sampLe’ for this’ study, that

2 . rural students, as a snbpopulation in the two schools, came
' N\ . .
c \ _}' S from lower S.E. S. families than the urban students. -This

A fact became evident when many rural students of low S E. s Hy

\
N Y A _
P & the scho@ls had to be- dropped from the sample lbeca\gse S
' ,icorresponding urban student.s of the same sex, in the sSame ~
.o L A o
A oo gtrade and’ program, were notg'available. - r J :
LSy ' ;

S :-.. - AlL: correlations between S E =S. and the other vari— '
: - o ables show a positive relationship even though some are near -
' IR b § R
. ¢ . zero (Table 9) ,The correlation at the .00 level of sig-

nificance between S E S. anﬁ :Lntelligence was anticipated

B . Correlations between s E S. and the achievement m/easures were -
- ’_...also s:.gnificant at or r;’ear the @1 level There are- also
‘.l_ o ) s:n.gnif.icant correlations/ between 5 E.S. ‘and the students fl
D L feelings of academic capabhity Apparently, very little ': ' S
o “:-"relationship exists, however, between/s E S. and Students o 3 - n
o .‘.Percéption of 'How Teachers View Them and also between g E. S R B

. - T ‘" - . : T . ;-‘
S a Attitude Toward School Yet, _a small correlation p <.05, .~
- 2 does exist between S. E S.' and students perception of‘ their q

R :’ teachers viewm them as. 1eaders.\ T '. - e N o o ‘ N
N g U sl

‘__('_' mh >

!
ATty

ek
(POAT, L Seseiasi s
& 23 e . v -

I

| St . : ' . p R . R
[i i An attempt was made to determine whether the academic
’f

I

N

/perﬁormance of urban students was/more closely related to

s "_‘_/ thei :Lntelligence than was the relatiOnship between rural

- |
: | 'students performance and their intelligence. Table 10 shows S
| R TN .that the ,Pearson .Product Moment Correlation Coefflcient between .
-. . . — l T L ,}.'I . ‘ . :. / " v o / Sl O ) B A :'
: . A0 n', L - A . ._'I,';...‘_.. \\-.‘.:’. S -'..‘ e -.):‘_ o .
) : N A (i T '._"’" B S A T e T e ;
= / [T R e (R ' .




Inrban students; academic performance and théir intelligence o

N .pdted for the rural students. However, Fisher z [scores
"(Ferguson. 1971) computed for the diffe/ences between the
"ﬁ'.correlations for urban’ and rural students @id not in icate . . .

' that these differences were significant‘at the3 .05 1evei
Toward School Questionnaire, a Pearson Product quent Cor-\.“

‘i'on positive atatemepts and No responses .on - negative statementsf

'z’verted into a reliability coefficient gf 0«79, by u81ng the

, Spearman-Brpwn prophecy formula (Roscoe, 1969) t;'v T rjf_;

VCorrelation Coefficients Between Intelligence and: Achievement

f_' Correlation Coeff101ents for Urban and Rural Students

: bIntelligence'ﬂ: SR S o L o '5;1 U
; '7.'with Mathematics : .I-"°-,3?37.*~*\ o 9"/4’590**- ﬁozzgﬁ** 0. 7:0.:: Lo

'fwith Average.

/ . DURT R o , 78. LN q

[

was indeed consistently higher than/the correlatjﬁns ‘com-

N :
- As a.test for internal consistency onAthe Attitude el

relation Coefficient was computed between the Yes responses

'A coefficient of 0.&528 was computed and snbsequently con- “{

~ \ A o

S T T
B N R TABLE 10 R P

Measures and the Fisher 2% Scores for the/Differepce of

%

. T e . - . e - - N -
; R - - Py . . N .
. B . . -' L - o ) . . . R § .
o A Te s it st i e 0 i S Sl € s T IR es e e il A L f S oy A AR  reaag nten s e i
7%&5@&@%” U ANE IR SRR P B a0 CE TR S e RS -
. -, .. 3 . - . . ~ R e < e P . R . .

- ..",,.m .,_g.

-
e Lea TS

. l‘f'

T : : i R
- Total Sample Urban Sample Rural Sample .
SRR *(448) L o (224) fﬁ_j (224) =z

o

./_‘

;with'English - _\0.2717f* ‘ q.3528*?.i. '.0.1729* ; Q.GOI;l.l -

N . R R X .
A - . B - L 3
. V . ¢ . N
S ) . DN ' ' e
»
ROx

Intelligence //_‘i b-§9§3f*.ff'it9;ﬁ712f*p7 ';deQSS**.ibfiofFF§ ;‘N:

*p < .05 ’uY*vﬁ%v,-~;";' I R

'4"?f**p <. 001" ;fufif-~;-“‘:i'-”_*fi-'fiinz“"t- e e s

”S'Note. None of/the Fisher .z scores wexe significant at the 05 - .
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o - SUMMARY , 'CONCLUSIONS: AND RECOMMENDATIONS By AR
- / ' i . o / N
C ’ : R R _
I SUMMARY OF PROCEDURES FRT
;-). . . - S . - B * N
N 'I'he ﬁ’urpose of this study was . to determine whether N
,, there were any differences between urban students and r‘ural C
. N _/
students who commuted daily to the ~same. two urban schools S
9 .
' on selected attitudinal measures and academic achievement.
_ ‘It has been this researcher 8 observation as’ well as .
- ) - the expressed view of many 'other educators i:hat. rura]_. students
T ~-who coxumut'e" to u:rban schools perform less gwell. academically "~ 2
_ '&é ~and have more negati,ve attitudes toward school - than their " '
. . . \ . Q ' ) ~ “
. --.\urban peers. Several reasons have been postulated for these s
h / | apparent dlfferences, J.ncluding/ the effect of transportation .
. This stu/y, :Ln an: attempt to measure, as precisely ‘ B
- ..as, ;So isible, the"si'gnificant differences of liVing- in a Z{
v ‘q o
, - rural setting or urban’ setting on educational attitudes and o ( %& '
" o I,'academic achievement, included several controlled variables. \ : " %”
e o PO
\ _Accounted for in th:l.s study, but_ s%nt in many studies which - f’%
y ' 'did indicate urban/rura.l differences, wez:e tﬁe influences .
' contra.buted by socio-e.conomic status, sex, the academic ST w N
- Ty i , Loy
' Ce program to which students are ass:.gned“' and gr,ade. Corif- - L
i'i._f.';?l: sequently, _1n selecting the (sample for this study, urban and ,
. -"‘ ,l. d&‘] . ' et \
rural students were rigorously matched on these four controd:ied S
. S N A e
” "'\‘)" . variables. ' 'I‘he effect of, intelligence was also accounted for LU T
IERTRART Lo v S o Y IR /—3 k ‘
- o sy s 1 A L o :
o g AN ’ i RS S : .
.. \\. T 'i' ~. 7 ‘: "' ’ h.-/- . ’
B " T w S L ¢ o
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i ) e I R : 1
I ~ . ) ] . .. .ﬂ\_ l,. . J ) . . /'.
by“the close r'elationship between S.E.S8. and intelligence' '
’ 3 B as indicated in xhe literature and empirically tested 1n this P
I\ : o .o . S Y - -
i ) ‘ Btudy. . . ‘ . - '. < / . . . '.. - :
' S It was expected that findings from this study would
'reveal useful 1nformation for educational planning in schools
B . where both urban. and rural students are integrated and ex~
."pected to ccmpete academically and to possess similar
-educational attitudes.
, L ] - The 448 students, which comprised the: sample, c'on- e
' | -:,_sisted of 224 urban ana 224 rural studentsi individually' S
- - matched on S.E. S., sex, academic program and grade. B
P . R B Three instruments were usdd to measure attitudes.. _ L
. ‘. -Self—Concept of Ab:.lity Scale (Appendix A), Brokenshire b ‘
. .. ;Attrtude Toward School Questionnhaire (Appendix B) , and Check-
_ .- list of Trait Names, ~'Append/ix C). The Raven's Standard
g S - Progressive Matrices was used to measure intelligence and _'." e
" e the Blishen Occupatlonal Class Scale provided an indicator
, J '_'of socio-econom:.c status. - P e e
S o ' Statistical analyses of the data were prov:.ded by
' c ~computer programs. These analyses tested the follow:rng
. . research hypotheses.' I o o : ot W
' g 1) The academic self-concept of rural students in urban ot R
. , B e i‘!
schools w will be s:.gnificantly loWer than that of i
'their urban peers of the same sex,' in the same grade . i ) ﬂ
R
and academic program, and of similar socio-—economic ]‘.: i';
S . (2) . Rural students will be significantlyﬁnore negative J.n - M.z
. - Lo y s )”\ [ L . - “ :‘_ :"? Y " . _.’
. : ’ -I : '( . / . : -‘“- q" . ~ i ' :
. CT N | : M ' " . 0 N
'_;. . i (N’ i IJ . ~. . ','.' "‘." . ) 7
‘ '-’/‘. Ny LT N - ! . B . N L -
s



sl.

P -
B . . —Z cn .
R . : - e -~

their attitudes toward school than their urban peers.

(3) In comparing the rural and urban students on. their . '

o n ] = N PP

- percept:.ons of how teachers view them, .rural students

-

1 L o w:.ll perceive their teachers as hav1ng significantly
) more negative attitudes toward them. - _ s ;f: —

.y (4) /The rural students 'in the study will ‘score’ glgnificantly i _' -
BT e

1ower than their urban peers on teacher—made tests

;. . -measuring aCademJ.c achievement in, Mathematics and Englishi.
| ,An average of the grades atta:.ned in the two- subject

. areas was also taken to provide a combined measure of

academlc achievement.
N P & '_SUMMAR-S{ of THE FINDINGS . =~ . -~ - '

-

-~ . e T ' N

. Coy
v -

Y a 'Hypothesis Niimber One L - L 'f .

oo

- . Y

It can be readily observed in Table 4 that the

EE

'Academlc Self-Concept of wural® students/and urban students , -

are very 51m11ar. In fact, the mean score for rural students

. S was sllghtly higher than that for urban students, a flnding
:'_'»‘ . . . Voo R \\ :._; B

R .j;, “in complete contradiction to . the first hypothe51s. . hlS S

ot e e e BN T i S e R e N LT AR

S e~ iy,

e

'jdifference, howe\xé', is not sn.gniflcant at the <05 level.

From the Multivarlate Analys:.s of Variance Matrices (Table

' '.',BW), 1t can. be conclhded that rural/urban differences was a

Lo —

factor not s:.gnificantly affectlng Academic Self cOncept._ R

"'”__'.Thus, thlS research hypothes:.s has to be reject‘éd, the rural
Ced ,;f-:._.-"u“lstudents in the study (1nd1v1dually matched w:.t\\ urban stu- ' B
e N . . ’
o -,_. dents on S E S., Sex, Grade and ProgramNid n‘ot demonstrate ‘




: R 4 o
’,—g'ﬁf_."‘f SRR \ -
_a lower academic s f-concept than dld their urban peers.
e Also, the 'sco'rlesl 'tained on thevtwo indlvidual items selected

KN

: for analys:.s fro,- the Self Concept of Ablllty scale, Abil:.ty

- to Complete Col L& ge and Grades Capable of. Gett:.ng, showed :
~ no’ 51gn1ficant 1fferences betwéen the means of rural and ' :
S urban students/‘ - f' R R

2

' = Hypothes1s :

’ than urba students on Attitude Toward School.- 'rhis dlffer-

ence :LB not statistically significant but 18 contrary to the
i ' stated hypothes:.s. The Mult:.variate Anal-ys:.s of Variance ,""

A
Matrix (Table 8) shows that rural/urban difference;w’did not

’4.

significantly affect the Students Attitude Toward School

Consequently, thJ.S research hypothesis has to be rejected,- .
,the rural students in the study did‘" not portray pore,- negat:.ve

- _'attitudes toward school than their urban peers.g Moreover,

‘>on the var:.ables School Nice Place To Be .and’ Schosl Boring 1'

o o ‘_ For Me, ind1v1dua1 items from the Attitude 'I‘oward School

S Lo

E 'Questionnalre, rural and urban students dJ.d not score sig- - Cor - ‘

: / o nificantly different. R U _.\,N_., Dl e T
) B S T .
Rl Hypo hesis Number Three . '. L -J . : 8 R
: bﬁ@tg collected “in th:l.s study on students perception AR

e '17' 'f how teachers view them, presented in Table 4, show very r"" N

1itt1e difference between the mean scores of rural and urban

Vi _ u students. ”The d:.fference that does exist, in faVour of the ‘
- i me e ) P o3
e R -
. . " v . v ‘-

'l‘a le 4 shows that rural students also scored higher - e

K




_.Students Perception of How 'I‘eachers View Them. 'I‘his research

’-rural 's'tudents, 15 not s:LgnifJ.cant at the .05 '1evel By

' . . . - s .
° . o ~ 4 ‘ -

Mdltivariate“}‘malysm of Variange (Table 8) it n_s shown that

being rural or beJ.ng urban dld not s:n.gni.f:.cantly affect the

C N

' hypothesis, as well, must be rejected the rural students

‘ nificantly more negatme attitudes toward them. The. mean _'

~

1n the study dJ,d not perceive their teachers as having sig-'

scores of urban and rural\ students on the two lnleldual

NS ¢

- cantly different T SR

S

) Analysa.s of Variance Matrix (Table 8) shows that EnglJ.sh was

[~4

/

Hypothesis N‘umber Four

By observa.ng Taple 3, J.t can be readlly seen ‘that

>

very llttle d:n.fference exists between the mean English scores

of rural and urban students. ; A 51gn1ficant dlffeﬁce (p <

.05) does ex:.st between the mean Mathematn.cs scores\of the

\

.two groups.° However, the signlficant difference is Jﬁ\

&) ’. \

" favour of the rural students, a findlng in- complete contra—-

Y

-fdiction to that wh:.ch was expected The Multivariate

not sn.gnificantly J.nfluenced by. the ru‘gal/urban drchotomy.

-Yet, Mathematlcs was s.l.gnificantly J.nfluenced (p < +05).,

.Ju‘

) 'I'he effect, however, resulted 1n the rural score being higher

-

- _tHan the urban score., On the bas1s of statléstical analysm, '

then, this hypothesis must a«lsd be rejected Not énly was

[ -

"-,_"-.: _the rural students academlc achievement not srgnificantly

LT .- ~ .-"s(

¥ "lower than their urban p ers, but in fact, the rural students

. \,-\ - .
Lt . . . -—N-'. o - K . J T ’
' ‘a e Y e N R oo ) CTe . . .. .'.,' RO .

w
v

' .J.tems, SPTVT - Leader and SPTV‘I‘ ’Shy, ere also not sn.gnifi- .
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> " ‘scored significantly hidher on Mathematicg. ...~ V" i o0

. . - . -7 . P .. . L e Lo e, . LT . . '
-~ e e : S L iy :

‘ '_ rural students, even though rigourously matched w:.th urban* -

o and Grade, would still show signific
’ Vfrural students. / Consequently, t ;appears that the needs of
rural students who commute dail)ﬁ’ to the two urban schoqls

assigned to the. same at:a emj.c program. = \ S . _—

. school populatn.ons were d:.sproportlonally present. . Suc -

Y ' . B B o ., . .
. . AP MO : Lo LTy . e
g o @ e T o

. TII A CONCLUSIONS -~ .
L .. _ -.: t /l ; . | . ::‘-. .’, / R “ '. | ",:-": ‘
~ . . . « t‘ . _,p, . X . to. Tt s e ;.'

' 'i‘he rejectlon of all four research hypotheses has _

very important J.mplications. Tt had been anticipated"\that

* o > >

t differences from '

.-their urban peers op the attitudinal measures and measures

o A

'5.'.of academ:.c achievement. However, very little differen\ce '-"j ‘ ’

F—

. 'was recOrded and that which did occur was in’ favour of the

v
. \

t

students of the same 8. E S.,_ sex, in the same grade, and

but Which, in relation to the urban students, in the tot l

oq.

-students on- socio-econom:.c status (si. . Sex, Program, e

in the study“, are met equally as well as the needs of urban

‘..\ o .". .

o f'.' _ - M N [ :__;_'."i R _ -
Temt e . T BRI




S.on academic achievemént is also indicateﬂ by the results

af the Canadian Tests of Basic/Skills, administered to all
' /-

. From. school board records, it -was noted that the results/

-j‘alower than- that of the norm for the entire school board - 4
. system Howecer, it was also noted that an urban elementary
"school in a low S.E. S. area of the city, showed - results 5\

'xisimilar tO‘those of the rural schools. Also shOying 51milar
f.ldbeen incorporated. 0bv1ously éhen, the socio-economic status
_gs\subgopulations in‘the,two urban schools of thrs study,

'ltwo‘hrban schools, it became obvicdus to this researcher that

~
: erally lower‘than that of students 1n other programs.- The

:S E S. of . the total sample (matched urban - and rural students),

-
-

'chievement—andweducational—attitu s.s-The effect of '‘S. E. S. o
\ —_——

a ) /

a_
~~

tﬁ'

radeWSix students W1th1n the ju ri diction of the sghool

~._

ﬂoard tQ whichlthe two schools, involved in this study, belong.
N -

ttained by students in the rural elementary schools, which .

-~

e vast majority of the Junior hidh and senior high sbhool

ural .students in this study had attended*‘to be sub tantiallyf/.'“

AN

results was, a new urban elementary school in a suburban . \;\ '

area in whlch a’large number of. subSidized rental units had
ya ‘ -

o -

. “ﬁ?‘é}

rl

‘of a student's family influences his academic achievement.
As was prev;ously mentioned the S.E.S. of rural students,

. ' ~ . i . ‘
was lower .than that of the whole-student population.

While a551gn1ng a S.E.S.. ranking to students in the .,/

4

", , .
. . - ! - .
. - . . . . L . .~ o eyt . t . .V N ot . - S - oL v
&‘C;&”A‘;&;u&s)«nﬂ&rz?"d&a-.w_b : SINF < SRR e ‘,: VRS ”_;_;; vy e
. “ - . - ! ‘ . i N
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Nl

the S. E,S of students in the 1ow academic program was gen-

~

selected for this study, show a progression from lower in

10w academac programs to higher in high academic programs

('l‘ableS). T




'-_academlc-achlevement and possess more negatlve attltudes

-~

;jstudents in the “1low academlc programs. In other grades, the‘

_;low academlc programs. ThlS study has shown (Tables 5 an& 8)

- students constitute between 15 and " 20 percent of the total

:'As indicated-in-Chaptér 4, rural studéhts~are4dis4 i

4

proportlonally represented 1n the log academic programs.‘_;

e TN

Flgures 1 -and 2 show the rural student representatlon in : '

each of the academzc programs For grades seven and ten, -
T~ .

~

rura% students‘constltute 50 percent or more of all the P

e — \

.

representatlon is in’ the"v1c1n1ty of 40. percent Rural

'populatlon of each grade. It can be readrly seen, Ehen,

\that rural students are/dlsproportlonarI’/assrgned to 'the

S
that. the achlevement and attrtudlnal scores attalned by e
ye
students was.related to the academlc program‘ln Wthh they

\ ‘«

~ 4

. N [
were enrolléd By extrapolatlon, one. can assume that the :
.rural subpopulatlon performed 1ess well academ}cally and

lpossessed more negatlve educatronal attltudes than dld ‘their ..
<o .®
urban peers, srmply by thelr 1arger numbers in the low
. ' . 1, / . . '. .
.academic programs. : ~ . ' S T T
g ~—. . : e
-The foregoing issues were ‘raised to account for'the,' .
1 \\\ ) . I -

fact that it was this researcher s observatlons as well as

those of other educators\that the rural studenrxsdh— . rLrT;_Ju__msn?f

S i C
populatmons 1n urban schools generally demonstrate lower

_\

than the general school-pbpulations, This study doeS'not - TN
‘refute thése observations; however, the research has shown
gthat poorer academic achievement and more'negative educatrdnal

Ve

n; attitudes may be more closely related to; factors such as low

. . ) N //
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N
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socio-economic status, lower intelligence and subsequent

\

students residen&e 1n rural communiti.es.

With S/ E.S.; intelligence, and the past academic .

reszlding( ina rural community and commuting to an urban

' achooel} Man{ people advocate that the trans;%rtation pf

oy

C & educational att:.tudes as their matched urban peers. -

Ve

dividual attitudes became apparent.’ Although matchlng had
influence of such variables as S E.S. and inteliigence, it

oo \

i\ - may® have)\gancelled out some’ academic di £ferences and other

unknowh factors between r_ural and urban students.

T e s

assignment to the low academm programs, rather than to the

achievem\ent of students lthe pr:unary basm on_ Whl.Ch junior
, high school students are assigned to academi_c programs) in-.
cluded in this study as controlled variables, oth@r factors,
\Buch as transportation by bus and poss:.ble’cultural differ- .ﬁ

~ ences remained as unique characteristics of those students

‘rural students :to urban- s/chools has a detrimental effect on '
their academic achievement and educational attitudes, whether
. oK not th:.s is true, the transported rural s\t,udents in this

study, performed as well academically and possessed similar

As this study was being conducted, certain procedural

limitations, and diffic’ulties in specifically measuring in--
\ o the advantage of ensuring confidence in controllmg for, the
may have had the unfortunate effect of 1e.aving uncontrolled

i - ‘ " ~oth unknown variables. In rétrospect, it is poss:l.ble that'f

mat ing may -have been too rigourous'. Matohing for. program

A ' S
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'causatlon, however, remalns 1nadequately answered.

" construct and subsequently it is dlfflcult to measure

- . !

: Anoth'e'r' difficu:l'ty .which arese 'was the. inability to

'_distlngulsh between some of the dependent and 1ndependent

'-var:.ables. _- Factors which affect learnmg are so- many and

var:.ed that it? is dlfflcult to J.solate J.ndlw_dual factors

and to establlsh causat:.ve effect. For ‘example, researchers ,

. generally, recognlze a strong relatlonshlp between academrc ) Cr

Ly

self-concept and academlc performance. " The questlon regardlng

) P
e

- This researcher recognlzes that many more cultural ‘.__-3,/"-4'\
factors, than thgse dealt wJ.th 1n\thls study, can, contrlbute AN
to academlc success, but that it was outs:.de the “scope of
thlS study to identify énd dlscuss others. " \‘

It is also. recognlzed that educatlonal attitudes are

|-
.interrelated. It is possable that all the measured atti~

'tudJ.nal varlables may be parts of the total Self Concept

spec:rfn.cally any one attltude. )
. 2 - 7

’l‘he deflnltlon of ruralnees used by thJ.s researcher
\

‘was purely an operational one.’ In conceptual:l.zlng the stbdy,

1t was felt that there were dlfferences between rural and ' 5
/ .

urbannsxudents, relatrng to aspects of. school performance.

K

: Thls study suggests that the dlfferences may be more due to;'

soc:.o—economlc factors than to. other community dlfferences.

.However, a note of caut:.on must be mamtamed because those e N

1 N~

~e1ements that tend to encourage percept:.on of rurxal exper:.-— o -

'ences to be" substantlally dlfferent from urban experlences

have not been suff1c1ently art:x.culated nor measured. p In fact,l
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. -in thlS study, the operatlonal deflnltlon and rural/urban
. e o :
G 5\ differences (6ne of re51dence) Was used rather than theorlzlng

‘ about the elements which constltute,any suspected dlfferences.

o »y. - Iy, RECOMMENDATION. = - . . ' ol

.'/

\Based on the results of thlS study, the followxng

) . ) ) A -!'.
o recommendatlon is- nmde. s .#» .

] ) a

. Educators, generally, seem to be preoccupled w1th

- . . o\
' ! . 5

o - -:the poor academlc performance and negatlve educatronal
5att1tudes of rural students, and, at least par ly, attrlbute

. 'thls srtuatlon to factors such as resrdence 1n rural com-

~ f,? ;zmunlty, bussrng, and p0351ble allenatlon toward school

;';‘- It is recommended that-they Shlft their attentlon to éhe

° - °

performance and attltudes of students regardless of resxdencé
A as:go 51gn1f1cant dlfferehces between rural students and thelr

matched counterparts were found Any concentratlon on 1m—

‘~} ", ’~;pr0v1ng performancerand~attxtudes may be best dlrected at

- N“If: 'h:all students +ho have experrenCed.dlsbdvantaged_soclo-_- : i:~
. 'ecpnomrc enﬁerlences, repardless'ofnthe type.of~community-
in wblch.theytreéide. In other words, for the causatlve-i

vfactors of low'school performance of rural students, we may

:‘have to look Tore at the effects of poverty rather than rural-.

ness or urbanness per se._ C

Ay, . B ‘ .

L i .. .-;\‘ 'l. : B
’l_“ o ", Educators need to. be pemlnded that\\\Ve though o

‘,r! e ufél students are consplcuous because of- thelr 1arge numbers

_ in a: glven urban school populatlon, p or,rural students~may

’ -
L -4

'-..'_I-v\‘..-,, .




ifferent attitudes frorm poor urban students. ' o Ly
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Recommendations for further research, in the-‘area: K "‘
. of educational attltudes and academic performance of a;].l
. studente generally, and " rural students in’ part:.cular ; -are as .

v.";. S

follows. b .:-"- '.',3.'» .
| -l. 'I‘he school board in this study has recently begun

oo planning for a new central high school, 1n a rural setting,

k .'3 — "to accommodate most of the rural junior ﬁ:x.gh school and senior
high school students under its jurisdictlon. This school is |

v

in rural schools, will perform as well as or better than

D : being built on. the assumpti‘on that rural students, enrolled

if they were - integrated with urban students in an urban
"',school., This may be the case, howe\rer, :.t is recommended

' that research be designed to test this hypothesis, Since this ~

study Suggests that low performance may be less due to
..\_'l ' residence in a rur—al:v community than due to being at t_the lower _ -

. oo '.socio-economic end of our society

i o - 2. 'rhe Blishen Occupational c1ass s"‘le was used ‘in
'.this study to indicate levels of soc:.o-economic status. The

- validity of the instrument has been accepted by most researchers

\

working in either rural or urban settings. It is recommended,

though, that validity studies be conducted to assess the,

o .

adequacy of t.he scale when both rural and urban subJects Lo R




P N

\ : . ._93.;

-constitute'the'sample.- Typically rural occupations, such

‘ ’J o shoreman' a typical urban occupation Whether or not-these

. occupations are actually of 51milar S E S., should'probably

. be questioneda - - | o
" A . . . . ) r
ik '/. L8 3. The literature appears to be badly defiCient ln

o . studies pertaining to the attitudes and achievement of rural

QS

B \
f o students commuting to urban schools This study was an

) ' -

attempt to help flll thlS v01d however, many more. studies

’

‘ need to be conducted It is recommended that further studies

P

T . be carried out 1n this prov1nce and elsewhere, where the

h

cenEral school could\be 10cated in a 1arge town, rather than .
a 01ty, apd to- which\students from small rural—settlements
commute. It is furthér recommended that soc19-economic status

|

be a controlled variable but academic program be left’ to.

randomization. Althougm Hiscock (1972) and Glll (1972)\carr1ed.~

out sociometric studies on transported and non—transported.

/ 'students, they did not cohtrol for S.E. S. It would be very
S \ .
. interesting if further studies did contain sociometric i_
meafures comparlng acceptadce and rejection of rural (trans—'
\

- .-

fo the possible 1nf1uence of socio-economic status.
| K / 'l ., | ) . | N T I ‘ ). \\ )
- [Y7 " .. VI CONCLUDING ‘STATEMENT -
. N - . \~ .
. j . ’ . ( . T .\\ . . * " " Ig '\
This study was -coénducted. to determine whether rural ‘

students who commute daily to urban schools differ in edu—

>

f
_z
|

as 'fisherman', are placed in the Ssame category as 'long- . . hLJ:

poﬂted) and urban (non-transported) students, while controlling-

Tt we s e
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cational att:.tudes and academlc performance £rom the:.r urban

P, peers of the-same soc1o-econom1c status, sex, 1n the same
o Lo > . !
a grade, and ass1gned to the same academlc program. Research

flndlngs 1nd1cate that no 51gn1f1cant dlfferences do- ex1st

between rural and arban students when they are matched on

\ the aforemehtloned controll\ed var:.ables. e .-",‘-i .

J It 1s/not :.mle.ed, though, that rural students as . -

_...-’——-’-- -

‘ _subpopulap’ons do not: perform 1ess well acad%nvlcally or

possess mofe :negatlve educatmnal att:.tudes than urban

- . )
students,-but it is suggested that any dlfferences may be i

.

due more to factors niore soc:.o-economlc J.n nature than to

‘

place of res:.dence._ It is recommended», then-, that efforts.

‘ to :l.mprove students‘ academlc achlevement and educat:.onal

att:.tudes be dlrected at all socio-economically deprlved ; .

chlldren regardless of thelr place of res:.dence. However,

1t is recommended that further research attempt to 1solate

— e . - . Lo - P

. ': any important educat10nal elements, not :LdentJ.fied, by thlS

PN "'."‘ .
5 \\- study, whlch distlngulsh between rura’l and urban students.
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Please answer the 8 questions on.: the following pages as \ -
honestly. as you'can, . by making ‘a circle around the letter T
in- front of’ the statement which ‘best answers . eagh question..‘ '

1. " How do ydu rate‘ yourself in school ability coppared with
-'your close friends? . SR S i .
a. am the best o S ”K;.,aw: -g[“
b .
TLC.
. de
T e.

am
am average. T e e T
am below average LI |
am the poorest rfﬁg.x”~r' flfuf' Lo !

HHHHH

-32.1'Hoﬁ do you . rate yourself in school ability compaéed with

those in’ your- classgat school? T e e N
a. I am among the best AT i
b, I am“above average
c.- I.am average o -
d;'-I am_ below average -
3. Where do you think you could rank in your cl es in high
_!]school? % ‘ T . , ,
- _a. among the best - - U“L.“-f‘j,' Q'.T' i ,
. b. above average o S " )
‘¢. ‘average = - ,;
/'d.. . below -average e e -
: e.ﬁ;among the poorest N o u', -"nft' !

4. bo 'you think you have the ability to complete college?

ay yes, definitely
b, :yes, .probably -

A, probably not
"e,”.no ‘ A S

7;5.VZWhere do you think yOu would rank in- your class in college?

U ay: among the best q;ﬂT~ "j“-: e ';‘.33;;*f‘ e
b. 'above average . o : PR A

. €. iaverage - . LT w LT T T e

. . 4. below average ,

o e,( among the poorest

L6 In order to become a- doctor, .a lawyer, or. university * /
;° . - professor, .work beyond four years of college is- necessary.

=«%» How likely do you'. think it is that you could complete

. such advanced worke . T W

o

i:Neither your teacher\n:: your principal will see your Paper.,. IR
2

.above average T f“ 1,fhih__. -

€. ‘not sure either way R e A LV PR

A e .
',. ) *, -



o ’éz. ’ 'very 1ikely ) T e~ L
' 'b." .somewhat 1ike1y . o '
L - - €< .not sure either way , i
o N - T ~un1:lkely . ST
R - PO "most unlikely NORL TR ‘ L
7 . Forget for a moment how others grade your work. ' In your—~' T
i own ‘opinion, .how good do yop think your work is? - T R
v - . -'-'a. -'my work is excellent- ' ST s
' ' W '-b.-, ~my ‘work is good ¥ .
’ .- c. - my work. is average : R -
%, . d.. my work is beloWw-average '/, e b
o €. my. work’ ismuch bélow average '_. LT
/% 8% What Kinds of grades do’ you think Y°“ arﬁ caPable SR
o - -;.getting? el o o S
, i S as 'mostly A'B\‘(BS% to 100%) i, ! j Yo '_ . .
- . . 'b. .mostly B'sS (75% to 84%). ' SR o
' " ce - moStly:C's (60% to:74%). "
;. d.. mostly D's (50% to 59%) .. .7 I
"_.e..g.;mostly E's or: F's (0% to 49%) S -







o - L Please mark each statement 1n the followlng wa

: ij the statemenu\descrlbes how you USUALLY feel or th1
- 'put an X through the word YES in the COLUMQ(besmde the

'statéhent. .

. f

_m'

li,

\

LIf the statement'aoes not;
or think, put.an X thrgpgh
' he statement.n

eribefhow;you USUA&Lﬁhieel :
the word NO in_.the column beside~”.
R aoe Jj’,.hﬁuﬁ""',I *;/:-&L.f;“
is no rlght or wrong hnswer for" any statemient. ;
answer 15 what you geel irs’ USUALLY true of: you

er your teacher nor prlncipal w111 see your'paper.‘~77

BT . "
CoL PRI SR I : )
B d . ! o o e :

y QEXAMPLE}'.? : Z'.[.g' . - ,
T B ¥ l.' D ‘ .' J‘ ; l

{;{ I think’my friendé 1isten to‘me when i talk..:Yee“?ﬁo};ig*

j}Put an X through YE if the above statement 1s EERCE R
.usually trie for you vl i O T R |
. G RPN SN UL ST PRI DI
qut an x through NO if the above statement 1s T U
jﬂot true for you.'-..b, o AR .‘j}f S e




o RTIE . _5 111
X, LT ’ 0% T
R vt R : el e T ey ’ a0
A . L N . ) D ’ ' ‘ .. ‘.“«)' ! s, . N} - ;
. ' . o S T .',:‘) . e ’
o I "'ff {\- I complain aﬂout school many tlmes Q-L <« 5 .e Yeg -qu'
% R '* 2w 11ker to do my'}_xoit_lﬁe—v-&ork R = \'."'.:.,"‘ o h e e P Yes
o .‘.\ e )'- " o K A a ," - . "‘v‘ 'i L -:. B - y : . . ‘.
I - FI My school lS a.nlce place to, be ,g;';>;;1 « o Yeés. . No
‘.’1“ﬁ=;{. "Vftﬁ School 13 very’Borrhg for me'.ﬂ}i:“:_ S?ﬂ;-J;Yés No
L. ' R
L 5._ I try to get good marks in all my school %' T
Y 1,}; studies_ ‘ : v i
T e
e 7
,  l S :d;- School ls great.{" A ' No ‘
: : o—meﬁschool 1s llke a jgll ;;; :i' . .,¥e3'_iNof .
% nx'.: :ﬁ¥'?"l;6  jI am pleased that I learn a lot at,school '
. e Tll% Most t;mes I llke gOlng to schoorw ;;JJ:foTr“
¢ oL e AN S ‘ q "-' S S

w\'::fii 12E5 I d° mY school work Just to get 1t over

‘ Wlth e .-, °::~-'f" -' ‘-. g_ o e kS ."-
- o 13;: I do hot.care if. I fa;l —;_;1 i

: :n'fjgvﬂLvijlsi I.w1sh I dld not have to gOnto school

”715. I thlnk b g do as well 1n my school work

:-“
- »

11.; I do my school work w1th excitement

/
‘fw 18 I would rather'be home than i schdgl

I flnd it hard to keep my mlnd‘on my work
in school'fv .

aS m‘y f;’lenas _o ." "..- . .u. ) ”o."' o: ;-1[ 0 ‘e .-

T—w-vw-——-‘—
\ AR Y,

1uﬁ
1\
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", ... -,  each word, you will find three blank Spaces labelléd most
e S of"the tlme,'half of the time and seldom or almost|never.

i B On the followxng page, you W1ll flnd 25 ‘'words. Opgoélte

\ . . v B - ’
ST We are 1nterested in the wéy\%ou thlnk .your homerbom teacher

: ) . feels toward ?@u Consider thé word PLEASANT..'I you feel
Sy _your. ‘homewoomn teacher “thinks yo are pleasant mos of the
R . J’time, put.an X in the rst<blaﬁk\11f you .feel 'your homeroom

~L teacher ‘thinks you" aﬁg pleasant ha £ ' .

S ‘ 1n the second blank; if you feel yoﬁF\Qomeroom tgacher thlnks
L you are pleasant only seldom or almost ™n i
T e the thJ.rd blank. - ° . Coe T

e g Now'do the. example. Be sure to place an x 1n the blank
' ‘which. descrlbes most nearly. how your teacher feelsagbout
N you. Be ae honest as you can.. Nelther your teacher nor
-ow .. .your prlncipal will-see your paper.i_. g

A . w T "_ ) ) L o . R . D . PR
N S e T U e s . Vgl

S ﬂzﬁ”.if"f. MOST OF - - "HALF oF |- sELpoM OR | 4t
G oD oo | THE TIME. | THE TIMB. || ALMOST NEVER o
jf}'u%?ledEaht [ ”f L
- ' Turn the page and begin, =
LT L
EETREEY ,
' \ L . , B _'1;".‘
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Name Cclass .. .

MOST OF

" THE : TIME

SELDOM OR "
ALMOST NEVER

CFair

=~

‘A nuisance

~~Afrain

Cheerful

- A tlme waﬁ&er"-

*,Neat"x=#5n AL

anﬂﬁgie;@érﬂ:i\;;

' Outstanding ..

“Loving

"' /Not eager tp}iéafhf

" Unhappy i

'¢L6ud, .ﬁf_

" Génerous -

. Nervous

' Sensiple,

Smart 4 .-

Polite . .. -

R

-

CUsilly .

";'Shyva' o

A Sl°ppy worker ;u”

Dependable.
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o~ mmBLES 1.

Occupations ranked and grouped accord:l.ng to ‘ .
combined standard scores for income and- years P
\ of schooling. by sex, Canada, _1951a JIERE o ‘

RN

. = ~Occupation.: - < TS

- Sex’

. - scordP
- o y

©  Dentists. o e e o
‘Physicians and Surgeons -
.- .+ ' Lawyexrs . . . . "
.~ . 7+ .Engineers, chemical'_,,"
Lo - .- Actuaries. T
- Engineers, m::.ning N e
Engineers, electrical ‘ '
Engineefs, civil ° o

~ -~Class 2 o IR

Statisticlans Y S
. .  Engineers, - mechaxucal N
-~ . ... Professorg ' " o

- Stock -dnd bond brokers

Veterinarians

.~ . Business service off:.cers

.Stat:.stxc:.ans S

e ‘M.:Lning ‘Managers . ., -
.-x ¢ " Finance Managers Co
. .0steopaths and chiroptactors -

. “Dietitians ro. .

o s ';-..'Professors - _
- TR Chemists and metallurglstS" _ .
T Officers, armed forces - - .
. - . Air-pilots ' SR
Y IR ~-Chemists and metallurgists
R I Agrxcultural/prof ssionals
- © . . "Electricity, gas nd-water officials

v+ Construction managers
..~ +. YWholesale trade managers
.. Librarians .
T Authors, editors and journalists

. Social welfare workers . o
.. Osteopaths and chiropractors
" . school teachers

I ¢ class'1 . e \ o
- . D .. P s /
. gwges . o oNC

EzREEERREE

‘ Architects .. - R

Y L LT YT Y

" /. Other professions, bockey players' -

. Manufacturlng managers : Sl
Community service workers I

3

RN

mEmmEREwE

>
13

CNNNNNalioow - -
WUUNNNNORPNO,
e 8 & o & b o o
\

»

7209 .

72.6 .
72.0. .
70.9

69.8 -
69.5. .7

6B.8 . - A

67.9°°
67.7 - -

L 67.0
66.7

| 65.8

65,1

- 65.0
64.8. -

64.8
64.7

©63.8 0 . L.
’ 63 5-', "‘ B ‘ '
63—
63,0
62y

62.

Ce2.2 T
-' -.62. 2 X -‘.- .— .l‘ . ,

"116.

67.3 . .

. . Librariamns - °. " . a0 BRI
o R AR PR
.‘\
. v:'. - .(.
Ly iaw]
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. oF : R . L : 1 ~ L. ’ ) . . o
Q"Qccupation S o P /Sex - Score~ . ¢ . ..

" .'Ac;:ountantx nd‘auditors SRR
-. Authors, tors and joumalists
Clergymén . .

.. Designers, clothmg : ' .
' "  Government Service officials ‘ \\)
: Tr%nsportatlon managers
“"Farmers S T
- Community service workers ..
' Dispatchers, train- o
. Designers, cloth - ' A
"~ Insurance agents =, e :
: Foremen, commupication st
"Advertising agents SR

FNRN AR ARO &0 |-
S

o\

O@MOOWWYWO OO
e ‘e o 8’ e o 8

LULLUVLOLLIN GG GO OO
- =] =l &0
)

uwv
'~l -}
O'b

.*Managers N.E.S.€" 1 .
- School teachers 4 C 6 ;
. Artists and teachers of art = .6 P 1.

. Nurses, graduate
Real estate agents ané dealers
Social welfare workers ‘

. Retail trade managers L . _ :

.. 5. 1 PR |

“zzzmsﬁsskaﬁkquxzzmz

Class e )

it

56,9, - -t SRV |

-T7% A AT £
56.6 ... g

56.5. DT

56.4 - - LT,

56.4 - EEEEEEN SR

. 56.0 G e

q56.0‘ ) W '

. 5600 - .'-/' .. :

56,0, 7

55,0 '

55,0 .

55.0 "

54.8 .

.54.8 .

.. 54,3 . o

54.2 A

Actors,’- models h L :
.Commercial travellers - ‘ .
Advertls;mg agents o
Forestry managers. . N
T _ - Artists, commercial .
/< . . . "Radio announcers. : ' :
TP Laboratory technicians N.E. .S. CI
"Artists, commercial . -
QDraughtsmen e t ;
-“Brokers, agents and appralsers
.Inspectors, communication’ _
Artists and teachers of art
Surveyors P .
'Recreation:service officers o '
Purchasing agents . : s
_ > .- Agents, ticket station - | . ‘ '
w - ! ' Laboratory -téchnicians N.E. S.
~ Stenographers and typists.

=

N EERXEMRREEEMEE IR AR AR AR

. Conductors, rallway . R oo 54 ) R
" ‘Radio’ ‘operators- o ST . 54.0 T A

- Locomotive ‘engineers: - Lo 54,00 -, oot R

" Photo-enhgravers ~ . ' .0l ot - 54000 0 0 e ‘

‘Music teachers - . . Lo 53.7 . - L

Teachers N.E.S.F . . .. . .. 53.6 - . . T

Office appliance operators 53.4
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' Photbgraphers '

Music teachers

" Policemen -

-0ffice clerks

'Mechanic¢s, airplane’
" Inspectors, metal. produc

immrzzmwEz=x

50.2°

0 50,2
- 50.27

50.’1

R R . 50,0 -
8 . '
“ ". ..: / ( ‘
’ . . B s
l' s S /
- ll.l s o . N
OEeres ©oat vt

AN T Y

. ‘N
- A T
E - . Occypation- ‘Sex Sccreb.j
¥ ! . - - -
Teachers 'N:E. S c . M " v 53.4
‘Retail trade managers - 53.3
Telegraph operators . * F . 52.9
ol oxemen, mining - = - a M 52.8
\ indow decorators - s 'R 52.3 °
. Nuxses, graduate - M 52.2
) . Actors - ' M 52.1
Stenographers’ oM B2y
CIESB 4 R R
~ Bookkeepers and Cthlers ' o F .51 .9
‘Forewoman,: communicat:.on _ A & 51.8:
Foxemen, manu_actu ng. . B - 51.8 ..
.- Photographers , oo - .M . 81.8
" Inspectors,” construction X : CM . 51.7
'Window decorators - ' Mo 51.6 :
Telegraph. operators i ML 51.6" - ..
- Petroleum refiners M- . 51.6
' Toolmakers T .M o Bl.6
Engravera, except photo-engravers , SM 514
° . Undertakers - , M 51.3 -
¢ . Office clerks Foo 51.2.
: . Locomotive firemen ~M 7. .51.2.
. Bookkeepers and cashiers WM F51.2
y . Brakemen, railway' ' TM ‘51.17
. o Power -station operators oM o 0 5k.00
i Office appliance operators' - M ©51.0.°
Doctor,. dentist attendants | . . F .. 50.8"
- ' Motion’ picture progectionlsts“' oM - 50.8
. 'Radio . repairmen _ S M . 7 50.8-
Captains, mates, p:Llots . M _ . 50, 7 M
e ~:  Foremen, transportation . '- M7 80L7 )
- i . Foremen; commercial . - . , M. 50.6
e Personal serv:.cef off:.cers ‘ M . 805~
3 Class 5 ey B
o S - o R
: Patternmakers R : ‘50.4 N
. Compositors’ -~ = -~ . - 50,4 7
:Inspectors, metal. 3 ' " 50.4 . -
) . 'Paper makers ¢ -.50.4
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.. Bus drwers, taxi
' Héat treaters - .
Rellg:.ous workers N E S. :
-'Photdgraphlc workers N.E, s.C
" ‘Machine operators, metal
~Boilermakers

’ Jewellers and watchmakers '
‘Othexr bookbinding: workers N E S.. .'

" Sales clerks -
 Hoistmen, cranemen - |
. Welders, general trade
.Mechanics, N.E.S .Q .
Mechanics, railroad
. Pitters, metal - '

R ... Qutters, textile. goods "

' . Millmen
) 'ere drawers
’ ‘Core makers

AT :\.3\_\“\@? BT R e '3:,0;,_':‘1

“a

A\
Eﬁ@%?zsasézzwkwmﬁzzwﬁzzz:kzﬁészzz?

oL

[ T

. s

R

->f_4766
" 47.6"
47.6

":347.4 e

C 47,4
47,3
47.2.

s i
it

. 47.2
S 47 2

47,27
R Y

- 47220

T a7.2

47, 1'
.47 1

o SR

Iw ; PR "‘. . . - . . . ..
. \ . s T I
. o -— e . 119.
! . ; T S N A o
- - s . o S g '.—__ &
- Occupations-. . . Sex ..~ Score .
" 'Firemen, ‘fire department ¥ M. . 49,8 w .
- Pressmen and. plate prlnters oM ., 49.8
. Télephone operators - VR T, - 49.6 -
' Electriclans - Moo 49,6 -
_ Machinists, metal M - 49.6~
'~ Linemen and servxcemen . R 49.4‘

© . Engineering offlcers (on shlps) M . 4904
Baggagemen Sd M ‘. "49.4 .

_ Transportation 1nspectors ST MLT e 494 \ E

. Rolling millmen. LT M 49.4" Y
-, Auctioneers ~ " S Mo -49.3 <
_ -Inspectors and graders S M, -49 2 t
* Farmers . - . .M 49.2 - :
.. Photographig¢ occupatlons N E S. M ..“.49 «2,
. Collectors ' RN | S }-,‘49.1».- o
" Dental .mechanics = T \ S Mo o 49010 :
'Sulphlte cookers R ST L vl C 4970 . ,
Wire drawers ' ,_, S 46,9 S
‘-Other: ranks, &rmed forc%;; . M,F- - 146.8" ST
2 . 4 Electroplaters -~ _ . . 46.8. . a -
.-~ - Plumbers’ ° 3 : L 46.8 L Wt .
"+ Motormen: . 46,7 -0 K
" CQuarriers. .. ¢ . 46.6 :
" Machine operators, metal j ~46%.5.-. . i
" .Paint makers - D , M Do 46.4 4
. Filers oo - : 7 46,47 N B

... Upholsterers - ° SMooc ot 46, 3-,'

. . Knitters SRR : .-,,...‘43 o
Wood™ 1nspectors RN g T 3, AU B
Opticians - R 47,6 R
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':‘Ocdupationsﬂ,i”"‘ ... . ., sex” . - Score

47,17

oo 4T,
e 4T.0
. 45,4
L ,45 3
ST 4502
-~ 45.2
45,2
. 45,2
"“45 ph L

-”45 l ot

'.fF".nggers S .
: .Sheetmetal’ workers
- Shipping.clerks:
. Logging foremen
Labellers" o ;;/;7ﬂ_ S
S Nurses,; in- tralnln ST
“ <. - Meat cannexs f/’fg/, S TR
-, .- 5 Farit managers- - ‘ S
. ejjg;rﬁg<3P1asterers,_-j< :
oo we 0w Textile lnspectors _ S
STt Othér pulp ahd’ paper workers o

R 37

S MEzEzEEEEIZX
f

LT '.:4“,‘c1ass 6 '-:‘?31_ R A R 'fﬁ'i“- m~-w

45 0

ITQWinders and. ‘warpers B
45 0

.. . . Carders and 4drawing’ frame workersa' R
2 o ov.. 7 Sales clerks . - »
Lot A0 o Moulder's,smétal

... 7> .. Nurses, practlcal

Jﬂﬁuf*

; L ,-XA.OFV'
Sl 14520

. Cutters, textile ‘goods™ . . . 44.9
S - .. . Elevator- tenders ) 44.8 .
oot v Tailoresges : . ST 44,080 T
E s o S . 4408 ¢

. Textile, 1nspectors

. Potme 44.8

* S ~;Timbermen .. .44.7 S L8

- Brogpectors- . -l i . 44070 0 Ty
f;Barbers‘=._;;ji-_~‘ . f:[*f- oo 4602 0 1

. Milldners .. o o TUe - 46.2. i

" " . Tobacco'. products workers R 46.2 o e o

- N -'fFurnacemen s i 5\r5{,{;5'-< ERE 46.2. RN RUR
KA .. Furriers TR MO 46.2 . DU &

.-+ < .o - Brothers- (rellglon)
.. 77 Paper box makers . S
.»Other bookbinding- workers N. 5.
S g.Coremakers T
‘ ... 77 Vulcanizers C :
S0 Liquer and beverage workers
- . ...  Postmen C
e, -7+ .. Meat. canners - ‘ -
oo ., - Othex upholstering workers N E. S.‘
_;Bookblnders g
}.Transporﬁatlon,'storage,communlcatlon

451fy
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~* workers T N 45 8 o
Y. :’Polishers,. metal . ,gi{-‘ o - 45,8 s
" Furriers .= -= - o T D 4506 < 7

* Structural ‘Iron. workers L T Lt ,45_@ U
. Mechanics, motoxr " -- . .m0 DL - 4506 R

Textile inspectors- .= . .. STl 45 6 - -
N PP R R R g A
e e TomeT ot ";;ﬁ.; . f; 
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\ : - N "
| B o ’.J - n. I
. . . ,
_L 8 5 f, e .
| pccup,ations; IR /Sex. . _.Score’r

»

’ 45.5 i’ ’ .’ K N ‘\’
' 45”.5 R R - ) .‘l
4544 e R ) ._:.
/454 S
- 45.4 I A
S 48.9 . .
. 48.8 . -
- 48.7 " A e
48.6

‘ ! Cabinet ‘and furniture makers
s . -Jooom -fixers :

S - Weavers, textile

. .Butchers L ‘;'

Miners - - - !

Y

Assemblers, electrical equipment 7

Operators, ‘electric street railway '
./ Stationary. engJ.neers s
o ."/Bookbinders T TR L e
“~ ../ tire and tube bu:ﬂl.ders o e
" .. . .Canvassers S
- " . .Telephone operators -
. r-» _Switchmen and signalmen
" .Opticians - -
- Jewellers and watchmakers ‘
" Personal 'service workers e
Aasemblers,-electrical equipment B
\ fire and tube builders ' ~. -—= :
= \Millwrlghts (repairs machinery in"-'
. mills) '

C48.2 T
48.2 w0y
48.2. 0 o LA
- 48.2~ .t
48227, .. o0
- 48. 1 E N
Y 1: 7% S

»

. .
o
LN PRI
R
P

©48.0 " - A
o A ~.Religious workers N.E. S 48.0 A
© . ..~ Pitters, metal
N . Milliners . . ‘u,
. Construction, foremen _
. 'Oilers, power plant— . . ..
” Liquor and beverage wo’rkers
S Paper box makers .
.- - . -7 Kiln burners :
©." *  Brick and stone masons Pl
. .- .. Construction machlne operators ,
: .. ... Canvassers - AR
oo .+ Serwice station attendants :
L - - .+ - Painters and decorators VI
" = Hat and cap.makers : : :
‘ - Bleacher¥ and dyers .-/~
Spinners and twisters -

“ - ... . Rubber shoe. makers RPN
LT - .. " Porters ' . SR
;oo oo L. .. ¢ 'Tobacco products WG kepg- S,

- Millers
. . Nurses, practical
Finishers; textile I -
T B1acksm1ths S T . T
. Mai e T
Bakzg-- A e
S Weavers. - T
S R Rubber shoe makers wo

. 47.9 - -
. 47.8- - -
D 47.7°
o447
VI T
SRR . S
Ve aales - o
I
- 44.4
. 44.4
44.4
44.4
saa T
44;-3 R ) LT .
4.2
44.2 -
N 4.2 - . o= o BT
e adlze S §
ot 440
“o 0 44.0-
Lt galgl
438
743.8 .
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Oq:c_ﬁp_at_i'ions Coes - oBex T 'Seo:'re, o

.436j;_fﬁﬁi~
. 4356 RU
43,6 - S
43,6 .
»..43 6 A
43 6 . T e
- .43,54. IR
Lo '43 5 ' .
43.4-
o - 43.4- ,
oo 43030 - R
Ll 43 3 \ B
' K 4303,
C :"":43 % Lo
",..432 L
"43, 2 o .“' S o
‘43. 2 LT
Do 43,2
‘1._432
SO Y 75 ANV SRS
A3 L e
. 4301 ot LT
43.0
T 43"0 ,
T s - NS I
42,8 e
42,8 W
42, 8 S

Labellers ) :
c -~ "Other: personal serv:u‘:e workers
R - Barbers - . -
o~ ... *Truck drivers - I
" - - Packers and wrappers . - - - i°
R S . Finishers, textile R
T . ‘Panners . . RN
FRPI R “_.". - Finishers,. wood" . e '
TR Tt . Hat and cap makers . /
' Cutters,. leather . ‘ o
Commercial packers and wrappers -
“Teamsters - . . A
A ‘Stone citters’ :
A - Riveters and r:.vet he ters o
ST er and cheese makers D
Chauffeurs - . ' T
. Boiler. f:.remen T N P
.. Spinners RIS
Inspectors N. E:S. gradérsc_" DV
'-‘Postmen = _ A U
Waiters o . '. S
Carpenters T ’
- Sewers and sew:.ng machine operators
Y Forest rangers ' v
¢ Lock keepers, canalmen o i PRI
Wood turners'. ' T
' Labourers, mines and’ quarries T :
. Severs and sewing machine operators
Brick and stone masons. .
. Téxtile inspectors - ) ' :
* [ - 'Machine operators, boot and shoe
. “:Knitters. :
- . Guards, commissionalres T
' - Winders, .warpers, reelers R R
- Glove ‘makers S
RN EEE  Cutters, - leather -~ .° . g e
N I -f .Elevator te@ers PR CR
20 P ' Bakers - o
" Machine’ operators, bQot~~'
| Launderers
. Firemen, on ships : o
SN R ;Cement and concrete _finish rs :
el -Dressmakers and seamstresses . -
- A ‘"Carders and drawing - frame - tenders
.. " ..Boxand baskét makers .
S e Coopers
o 07 ¢ . . Sailors. T T T
SR . Harne$s and Saddle.;mak'ers‘
-.',f Nuns RSN ST

r.'.-"42 6
co e 4205 0 T
0L 42040 D
L0 427
. 2“ .
. 42, 4 K
S 42,3 7-' B D
B b A
A2 T
LT 42, 2"' ST
_..42 1. s
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T

"--Occupations . .. .. Sex :
AoV R PR

w
1]
x
b
N
1]

Cooks; , o
-Janitors " .- ' : '
‘Ldundresses, cleaners and dyers
- Sectionmen and trackmen . . _
Charworkers and cleaners - - '
'Paper ‘box,. . bag and envelope makers
v Sawyers. \
IR ;'Longshoremen ; N
-"Waitresses R
Glove ma}cers B Y :
- Labourers- e
~ .Cooks ) c
?'Messengers L
o ,Shoemakers IR S
- Ushers " oy
Janitors . AL
.. .. - .Hawkers o : -
" - 7 . Holsekeepers and ‘matrons: o ,
.- . Hotel, .cafe and household workers R
. Newsboys -, . .- BN
. Guides o - : e
‘Hotel, ‘cafe - and household woxkers,-
'~ “Farm labourers. Lo :
L. Tumbermen- S v
o Charworkers -and cleaners B
.. Fishermen- = - . - . - - .7
. . 7" "Bootblacks " .- : S
o _ Fish canners, \curers and packers :
©.:». 7 ' Hunters and trappers. .. b
'Fz.sh canners—ﬁcurers and packers

.ot e e T
v_ . ._- - N - .o d

P
f

40 2 . e
40,2 . b
40,1 .
40¢ Q ‘o T
. 39,3 7%
: 38.9 ST
©38.8 . -
;.38-'7'.‘ '
--38.8 . :
37.8 L S
A R
37.4 - U

oy

& -

36,800
3602 0 F
32,0 %
36 o, .

R R R e R e 0 i e R e Sy A==

e Canada,‘ Domin:.on of Statistlcs, Census of Canada,. .1.

M - 27+ ‘Table 21. and‘Iv, - Table 1l (Ottawa, 1953)., Canada, Dept..,. sl
S - of Internal Revenue, Taxat:.on Statistics, 1951 (Ottawa,. ot
T °1953),. Additional. information suppi:;ﬁd by b.B.S. - Lo
Census Analysls Sectlon. _ _ :

' e b'1'h¢=_~ mean of the scores = 50, the standard devn.ation = 10
B (calculated separately -for each, sex) e : S

n. E. S.'= not elsewhere speclfied‘ LT
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18 Charlottetovm Place, ST
e e . - - St. ‘John's, Newfoﬁndland, LT
DI S R November 9th, 1976. e

e

Dear Mr Kelland,w

. o 1 '

el During an 1nterview w1th you thJ.s summer, I br:.efly J:
' °f_"outlined ny. - tbens, wvhich with your: approval, Wlll\

- | -involve students at Prince of Wales: Colleglate and
o L Macnonald Dxive’ Junior High! School T
. * : Rt -’ ‘ ] g : .
C s The p oposal fo:t my thesis has been accepted by the RN
A - ", . Department of Educatlonal, Psychology at Memorial . .. e e

o] "~Univers:|.ty, and I am now making arrangements for Y
- . ' earrying out my research... I' have recently -discussed
o -+ with the’ pr:rnd:.pals of both scligdls the rationale of to
- o , my thesis, the type of data I wish to ‘collect, and. A
. . . .- the cooperation I would’ need in collectlng .the data.. ‘
o "+, .. Mr, Noel and Mr. Hickman are quite interested in my
study and they J.nd:Lcated that they would be happy to

“cooperate with M.

They also expressed the same~.

S B R sentiment as did you this summer that the probléms
1 R S B which ‘frequently arise with rural students attendlng,l

C N \
; . o

1 B V. interest in,my thesis. .

o urhan. ‘schools need to be. investigated, -With your-. A
o _.approval I would be able tb _collect .some of my data T
L in December "and’ the, remalnder in January and February <
L of 1977 - L -)
[ ._Fb."’:’-‘.'- . -If it i's necessary to. d:Lscuss this matter further w1th
)Y+ 7 . -youpersonally, 1 would be.very-happy to meet with. you . -
. % . .~ .. and.also possibly Mr. Raxsons,. asfhe has also’'shown '

I am enclos:.ng o

e

- - o ¥ . . .“
Lo 'Mr Newnan- Kelland, CL ’“."-' T i

.. .+, Superintendent, . . . o L e T -
o Avalon COnsolidated Schqol Board S ST :

". E ‘ / - : ..’__ 1, . . '. ' i / VL . L
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o A /a copy of mY\pr0posal whieh g would appreciate your' .. -, -
N k"'h,f-‘T eading and your offering of any helpful suggestions. i

I I-am looking forward to your ‘response ‘to my request T kiiu
v i . for approval to .conduct my research at Prince of ‘ '
S i:‘_' Wales Collegiate and MacDonald Drive Junior High School

Yours sincerely, SR R
. AN e ; s o . o . -'_ e o8 -
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