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e limited to one aspect of econ“

Y

The major purpose of this study was to inVestigate‘t:e status of.:

" . . far
S5 n- .

Catholic School Board District o_ St. John s.i While the study was

W, A o

-,;"l Some basis upon which further research"ould be init,'iated.

R
‘ R ‘.'

' , One thousand and twelve Grade XI students and twenty-four soc1al o

q"f studjﬁ% teachers in five high schools received questionnaires that were f

devi,sed by the researcher._‘ Eight bundred and fifty one students and

n .
i -

twenty—three teachers compIeted the questidnnairesl(representing a 84 1

- ’

i

percent end 95 8 percent response respectively) Data f?om the com—ii*a‘

. pf@%ed questionnaires were tabulated and processed by the SPSS system ”nf"i;,.‘:‘ RN

~,, '\ '\... -~

of computer programming. Descriptive statistics were used and the

< "-< .

I
results presented in tabular form. _f;-" 2
L T
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Analysis of the data concerning students and Economics revealed ;

b
o

N e

s

Jr

Ly
Ko¥)

oL
Ay

¥:
i

Y




N E . T . ' ' - - P P
. c gt e * . cor L AP . Ve N v i
. . . . o . . . ) ,"' Do . R 2 el . < ‘ >

'?"~students. Present scheduling and subject grouping practices er acapem‘ic

‘ R

y and general students in the schools serve to 1imit student eﬁment in o P

13

P S UV W AT i

~Efcono' i\ especially for the academically oriented s.tudents. Howe\ier v AR

LA

' the high l;;\l of interest in Economics relative to o‘ther subjects, as ' “ "‘
Iexpressed by thOSe st‘ud\e‘ntst suwey’ed‘ lends suppbrt for an expanded e Lo
' program‘:‘f‘ econo'nic education for all high school .stu‘dents..-. i 0 -. : ‘
| Analysis 'of the dstin cOncerni.ng teachers,and Econ’oM clear-ly :- |

indicated that the pre-service level pf preparation of social studies " ,
teachers for ecOnomic education is inadequate, a situation that iir o

Ifurther aggravated by the absence of planned in—-serviCe activities .
designed specifically to assist,én the teach/i'ng of econ,omics. '.‘A yery ‘ ] .

| 1arge proportion of the teachers surveyed indicated that Economics was .’;. / o ‘

not ideally suited for the non-academic student, yet student enrolment o R , T

L S ' a

l...\ /
in the subJect was found to be higher for these students than for e o

'.-"'~academically oriented Btudents.; Also, nearly all of the teachers o

L n W expressed support for the designat‘icm of Economics as a compulsory

‘,"-"' ; subject for all high school students at some mt in their studies...l ‘ o r

l , "4". - The compiling of da‘& for the whole Province similar to that el P
B ] 'reported in tl:is study was suggested for further research.;' It was :
» , ; ) reconﬂnended ‘that .a comparison be made 'between students with rade XI ; |

( E ;.'" ‘Economics and~ thoee withOut this course 'to determine if the subJ ect .1': :' :
“ o '. .' should be prescribed for a g}'éater number of students. Finally, it was

i recommended that furthermrese’a‘rch be”undertaken in the Provinc‘e‘ to" ; .
, | (1) ‘test the leVel of economie understanding of all BOGlal studies‘j:/'“”
1: - teachers, (2) explore the possibility of offering separate EcOnomi’cs '
SR R L : -

: ,:, ; . “courses for teacher—trainees. (3) evaluate the number of economic con—- SR - L

."4',"', ,_. ," _.- ‘ --‘,_. - T
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’ ‘ ‘ " CHAPTER 1 '
2 ., THE PROBLEM AND DEFINITION OF TERMS USED. = ' . .-
1. . mmonuc-rxdrg T
- . K B B - . . s, .’ . . . . '.Q_
%, . In every phase of human conduct, a society is faced with rapid ’
§: .,.change which it is required to unders&and pass judgment on, and incor-;-
}i L :vﬁ'-}porate into its conduct. This process of change will tax the: educa-'”niﬁfxﬁ”-'
' ? ‘ ":L-tional proceSs to its limits, since in the final analysis, ET lS the ";',

';, 353; ix|"~ - .: responsibility of an educational system to- provide its citizenry with

fh' 8 j ,,¢:l: o the ability to cope with change One of the great needs that haVe erisen
N f ' R ,.out of the- dynamic nature of society is the need for making dec1sions

%; o : . which involve economics, thEreby demanding an’ economically literate v

*.

?j; :ig ' A citizenry Education has 1ong 1ncluded among its objectives the devel—-
8 A .
‘ 2

%‘ - . .;opment of economic efficiency and responsible citizenry. However therej'.,

-

o "f Co o :ﬁ are indications that this- objective has not been met adequately..1 ’.;j. AL, :'?
X w7 :':: Dpfinition of Economics L ;: i. “J,f-:;‘”;f}f';t'- o '
4fi i; ::‘ t‘i;?i}? f-; 'There is probably no one single definition of economics—that is: 1Z:jiJ iﬁ%f~fw
: 2' - “'r, ,"likely to do justice to a" subject of such a wide and diversified nature;i;, | g
g; ;.jj T _f .fIn its broadest terms, economics Tmay . be defined as the science of
?fl ' ‘scarcity It deals with how people organize indiv1dually and collec- ';ffiﬁahf;ie
— S .--‘, o f“"' A \}‘,,

o 1Irby C. Ellis,c“A Study of the Status of Economic Education in’ R S
_';the Schools ‘of Mississippi" (Unpublished doctoral dissertation Univer- ;, RS
gsity of Southern Mississippi 1969) p.. < S ‘L . e T
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e

-tiuely to ootain'thewgoods and services that'willfsatiSfy'theirﬂmateri

. wants:

The Ontario Department of Educatlon 5. publication Economics outlines

. the nature. of economics as,follows.i ceT ;j‘ g

- \ :;.,it is. not 50 much what a discipline ‘céncerns itself
:plwith as how" that discipline views ‘and. analyzes {ts material.,
. that distinguishes it’ from other- discipliﬂﬁa . Thus jeconomics.
”T:is not. the. study of unions,,internatidna : ade, savings and
co investment as’ much, bit father a spec1a1 persp. tive Erom
v fwhich to v1ew ‘Teality. S wl e

Economics is the study of the human need ‘o cope with S
j'problem ofufycdtce resoutces in-relidtion.to many :objectivesi ';"”,
Choices " mus¥ be made. Whether ve. examine primitive‘man all
monastic order, a: buslness firm, a- nation, or, an® “individual,-
i:ﬂwe find- .that the fact of scareity - causes people £o bBehave in i
fﬂa particular ‘way. . Economlcs. 1§ the study of ‘that ‘human be—'“"
,_haViour, the need to make’ rational choices between competing
ends..l- RER AT A ‘,-_(: : . .
0 "" ’ L : ’ ' et
zHelburn in attempting to define economics, prepared a want satis- B

>

faction figure as a echeMatic of the ecodbmic process.: As illustrated

r \. .‘..

in Figure 1 inputs (resources) are transformed through a productive -

prOcess into outpute, the outputs are transported and in various ways

Daserl- N S
byrion |

Figure 1/

The Economic Process2

E ‘\.,_,:

1Economics (Qntario. Department of Education, 1971), p.:4..ljf':'
? Suzanne w Helburn} "Preparing toxTeach Economics Sources and ;.ﬂff
Approaches" (Boulder, Colorado. Social Science Education COnsortium,

’

: Inc’? 30 April 1971) p. 2..;“_\ - R L e e .}..SIJ;;;T'

1
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LR o "-'.\standing. Economic education is continuous throughout the student: s

To o a0 e of the total picture, as’ are, units in the elementary\grades

vy

. . . .- . . o . o " R L e PR K PR ".'. '
&-.ev,em} . oo . . - N ) - . A oL . g ST . - o
e . [ . .' . B . . e [ . L e .- ..
- . o - & ‘ - .

made - availablﬂ to different people through a series of distribution

activit/ieS' the\ péople consume the outputs, and consumption gives satis—.-;._'.‘
3 ‘faction.: Th arrow connecting wants and s,tisfaction is intended to ;
: "point out that we do fiot stay satisfied for ong and that sometimes new
N .wants grow out of satisfying earlier ones. 1 :' S V L a " ,. '
- - Sometimes a meaning can be crystallized by examining the. negati.ve "
- "'-\side. ; Accordingly,' economics is not a set df values to be superimposed
.‘ upon the students".'l 'I‘he science itself does label ideas or events as oo
.':'-:"good and bad. . Economics does no‘t.l say that it lS good or bad that as Lo
':":::; .:"--‘ _’:v',-,:gdemand increases,-.wp-rices will rise it s1mp1y says that,'consn.dering : .
. demand alone, this 1s" an economic fact. ’ )
~ ' ) ,

) '.".;' EEA trey ,' "is a, set of tools with which economic activity is analyzed and

- ""measured'. Knowing how to use tools, one can build a better set of
E T .-.values 2 S B ‘f"-" T Loy
§ v : »\" N o o P X
. It is necessary to differentiate between the terms economic. T TR
. VL .l',' LTl .

e educatio and econbmics. ! The former refers to the total program, R :

'_encompassing both societal and personal economic knowledge and under—-. '

; Lo . f . , o,

.»'."'formal education and is capetoned by economics in the senior years._ <

et L Daughtrey notes that:" e ': e LT e
- '1'he purpose “of economic education is to develop func— ‘ .
: tional economic literacy for everyone not-A to develop 'econo-- .-

\,

','-mists, the latter is; "of . course, the task of" higher educa-- 1
f
.

. ;tion. . The': h‘igh 9chool course “in economics, then}. is a-part o

§ IbrId- B p. 5. o .." - SR _ !:. . K v
R 2Ann Scott Daughtrey, Methods of Basic Businese and Ecofiomic. - LN A
o Education (Cincinnati‘ South-Westem Publishing Company, 1974), p. 356,__' DR
b ;;',..'-.,a e *- K .. "
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;'of man s deliberate creative efforts. Throughout thé ages, man has

;;:2 ature on the individual 4 ;:Tf an;ﬁj-:

'5T1Applied Research in Education, Inc., 1965), P-. 13.

. Rl
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J
i
4 :
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f L o ‘ . AR ‘. . e ’ . - c _—
BN T A : _ T
} MRS - . ' : A '." . B R o 1
G . T _ . PR R .
- } and other subjects in the high school whose purpose is devel—

oping an’ understanding of economic. activity.1 R e

L

Need for Economic Education “,I‘ ..; '._.‘ ' _-‘, L ;_J IR

Man°has comé to the realization that economfc institutions are not

e

'xdiv1351y ordained or inSpired and, a8 such, the degrees of freeddm and. ff'

"73the economic security that exist in these institutions are the result

' o

." A

:"n'him control of his destiny Their differences, for the most part,ﬁcan o

. _/

'f*,fnbe'found in the economic foundation for each. The difference between 1_

“Pour social system and the other major competing systems is that ultimate

'Wf”responsibility for decisidn—making in our’ system rests with citiZens.2

'issues with whichﬂtt deals have magnified in recent years. Business' ”Efi

.
LS

‘ ";organizations sre more complex, resulting n the need for greater knowl—

) : 7 AT
8 and competency.; Scientific and technological advances have

_,‘.' B e

'ffresul-ed in great changes in our society in the past few decades and

'b;fhave placed increasing responsibility fbr making‘ﬁec1sions of an economic"?_‘

-1.. ta -

" lIbid., p.__ 357.,_'-;. 7,', o

a

2M L Frankel Economic Education (New York The Center for

I

R ~f Paul A._Samuelson and Anthohy Scott Economics An Introductogy T
y alysis (TorontO"McGr‘aw—Hill Company f Canada Limted 1966), p._58 T

A."".‘\. . R >
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The economic role of government and the complexity of the economic ;;'

- Lorna Ruth Norelius, "A Study to Determine the Extent -of Economic:.;gfg" o
o . Understanding Acquired’ by Saskatoon Grade Twalve. Students? (Unpublished‘ T
"Iﬂg.Master 8- thesis, University of SaskatcheWan, 1969), p.-l.” g, 'n PR
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Lo we may accept or reject _the increasing'powér:ofagoverﬁment in
W e

T . economﬂﬁdaffairs, however, there can be no denying 1ts existence nor B
I ‘ Fhere ,‘ '
B B that the quality of government polic1es is a ?Q@g% [force' in determining';x-

Tﬂ' - J , the performance of our’ entire economic system. Ultimately, the effec-

- . A

S .tiVeness of government depends on- the ability and understanding of the :
_~" : FERT g _"Apeople, for it is the people who, through their votes and other influ—' o )

{; u'ﬁli ﬁences, &etermine within broad limits the scope and nature of goVernment'
e T el 1 , ﬁ: . L DR e B .
L _policies. ) 'fl‘m_” T o ‘ ‘ P

'hnjﬂ - The importance of economic education for all was set forth by FershffﬂnjiV
128 o N . ol .

and while'he was referring specifically to the United States, hisf:‘ .'75}'TK‘-:,<‘“

-remarks are applicable to this country.: He concluded that. 'iyjnihfl_ff }ﬁff"'i

."

B TR Economié%education is: particularly essential for the
LT American people.. Under ‘out’ economic -and political sys tem, .

3 . . " "we depend on the judgment of all citizens'in making decisions. ‘ :
Lo .+ Eachiindividial has ed. opportunity to. indicate what He con— - - - - -
o ,siders 6 be. the needs and wants that should be met by the o T
AR R economic system He does. this by the use of his dollars forng“
“f oL JR . goods dnd Services, he does this. by the use of his ballot i
- -electing people ‘to office. because of his economic views; and‘
TH v he does this‘by the. quality of ‘his performance -as a wage..

Lae R : earner, ; Thus in the marketplace, in the voting booth and
. 'at his- place -of ‘work, the irdividual- helps to- make basic
‘- ‘decisions about; what - resources ‘'will be" tapped ~what. invest~

BE 3 T-ments will be made,. what: regulations shall ex1st, ‘and’ what. - o
i s :ﬁ:taxes shall be levied.*.-m. , A TP o .
fp Y . To fail to provide economic education for all means that i, t
. - our’ individual and group ' decisions 'shall not. have the wisdom'? . =
' ~~.required for optimum economic satisfaction.2 o -.." o ’
B T oo . . ! . PR )
ibi ; f‘l'; Boulding, in an introduction to the first issue of the QEEEEEE_SE : ! :

‘}"”t--“:‘ﬁhd Economic Education, 1969 made the following observation on’the future

.._‘.

S R 'INational Task Force on Economic Education Economic Education in - 3_§,'f1fﬂ
:'Alf'a-évﬁ}the Schools (New York Committee for Economic Development, 1961), pp._7- S T

e 2George L. Fersh "Economic‘?duc}tion——An Imperative (presented
.oorat the 105¢h- Anniual Convention -of the” American Association of, Schoql
R ’Administrators, Atlantic City) New Jerse%,_a February 1973), p. 2.

ast . . .
oA . N . .- ol
- . ot " - . . . . ° . . ‘L L K . » . . DR N . . [
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) ) ) .y ) ' ‘ B . » } .
needs for etonomic education: - : o / " o 1,
. N T e
o v Economi.c education, therefore, along with education in : 3 ]
. other aspects of the gocial system may well be one of the
. , most i ortant keys for man's survival in' the cdming cent
: o _.1es or.éven decddes. -In a complex world unfortunately,

ignoran‘e is not likely to bliss, and a society in which
important. decisions are based on fantasy and folk tales: may
R well be 1doomed to extinction. <Especially- in a democracy,
_-knowledg 3., MO matter how good; which is.confined to the, ~
o .. elite. st ds in danger of lying idle’ in the . decision—making -
R ';,‘ﬂ"process.j“To be effective, it must be widely" disseminated. _
Uow.. Tt 'Thé study of disee'minating, therefore, aid’its, impact on thé -
PN totaI 50 ial process 5 should have 4 ‘very high priority 1 .

-'1 :! A . ""rl"-

"_'-In the ne .'t year or so, the gQVernment of this country will be

;.Jud&d on e handling of the economy, a’ decﬁsion which will be blnding"'n' '

s whether it be : endered by an informed or. ill-infomed citizenry. The '
i ',,_following artic'e, "MI’s Going Back to Work Monday, contained in the .
. . . S
Evening Telegram, is . indicative of the economic involvement of govern—.- ",'g
_ T ; . A
,ment and the nature of. the decisions facing all of us. at the voting N
T T 4 . 3
... booth: = ™ T S
‘ cT L MPe from all. parties say the economy will be the dominant . '='. 4
L e e téncern. on Parliament Hi11l amid’ election specul-ation high : N
- C -unemployment .and: inflation, slack- growth, sluggish export ) , -
St 0. markets, the declining value of the dollar and a huge govem- R A
o T ‘ ment budgetary defi‘eit.?. I T UL P SO R
e ' -"_-'Responsibility oé the Schools for Economic Education STk "_' N " (
. e L : S 1 :
If We .acceptl the premise that economic understanding is necessary L .',",: ’

) ;.for the: survival of our economic axi-dr political systems; then it r‘emains

: for us to determine the manner in which such widespread understanding

R : .I-.’. -,~ A H .i,_ SO s .' ]

lKennl=.th E. Boulding, "Economic Education ’I‘he Step—Child too 15

T‘-Father of the Man,'f The Joumal of Economic Education (Fall 1969) E

P, ll. ‘ P BTN :
P (\ i "x{Ps Going Back to Work Monday ," The Evening_‘l‘eleg 21 January, - s
S ‘»f’1978 P L N T e T e L e
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e N in the America.n Economic Review presents a fairly strong case for the :

PN A S U
A >

B . | N . '

S can readily be taught and in fact, ought to be taugh:rin the elemen— L

can be perpetiated among the general population. . ° .

Commenting on the responsibility of schools in furtherlng the- cause:

it

J -l

) of economic understanding among the c1tizenry, the Natlonal Task Force
on 'Ec'onomic Education.in~Economic-Education in the Schools concluded:

If our citizens of tomorrow are’ to- achieve the: des:Lred" '
ninfimum econemic und’erstanding, ‘most’ of then must get it- il
. the schools. It is no good td say. that 't ey: can ‘wailt. until:
‘calleges. for. less than half of them ga ‘on, ‘to college, a.nd .
S s " mést of -those do not ‘study. gconomics -when. ‘they get there..‘ T
. .) 7 . “'Thus, mést of our youth Tus't. rely on: the high schools for the' ' . =it
' S .“economics th"ey are to. learn.,1 N R TP S LR T
' i} The following excerpt’from"'Economics in the Schools, ! 'c'ont;ained

,:..’_- S

'.,'. . B
P . )

inclusion of economica in the high schools' AR LT i
. The question is not whether to teach economics.in . the ,
high schools - the only question (and it ansvers itself) "is .
whether to. do the job better (]h(n it is present;ly being done. -, . . |
It 18 asm inipossible tq bypass’ economics. in thé high schoc l > -
Pt Is to avoid economic  considerations in making polid .. - Ji
tical decisions. at the’ level of citizenship, Any course.|in o
'the social studies area, and ffany. -outside.it,’ ‘must neces R
sarily ‘bring ec0nomics into its range of discuss:.on 1i£: it ig" R
} . to deal satisfactorily wit] its own., principal subject matter.j?_», -
' It is the economic. understandings or misunderstandings ga‘ined'_" 2
: SR in these.courses “as well as 1in "straight"_ courses.’ in- ec0no- T
C A mics that emerge and-take form in political decisions- thatx ,
A may ywell. be crucial “for-the’ performance and even. the survival
T of our democratic institutions and ways..2 Y : /,... !
co ,Initially, the thrust of economic education was almost a.ntirely

Incohcentrated on’ the secondary schools. In the past decade howeveﬁ Cor

economic educators have recogn,ized tha#t many 1mportant ecbnomic concepts" B

e s T .
N ‘.’ A}

e

K — _ , ‘) s .. »., B PO '_-;,' . :-
- lNational Task Force on Economic Educaté.on, ogr citx, p. 8. ,.~..‘

R i """#ll
RS '2"Econom.1cs in the Schools"'l American Economic Review, 53 (March
1963), mi- 123, 5 . e oo oo

a




. T
‘ -': _ ‘ lx. : . . l .
. 8 . ,
by ~ b . -
' tary-_-grades'.- i According to Senesh a pion'eer in elementary economic -_ B A
";’;' S education,' the widEning gap between the need for social unders tanding . S
. in our dynamic world and the actuality of what t.akes place in the elemen— Car
,/ o '/ : Ty _“ I K _" ‘.'..'., . N
- tary classroom is one” of the greatest problems we, face today.' 2
Thgre is no evidence that the need for econ\omic education in the T
) e schools of this province is any less pressing. While we may argue
o - LI PP ol
‘ R whether Newfoundland’s status as a 'have not' prOV:ane iT the result of
":- N .'\7 a, lack of resources ot. the inefficient use of existing resources,
’ - ' .,-', facts reveal that the government of this province is heavily dependent‘
: .-f on the federal government for its sources of revenue anii that the unem—-
3 ployment rate in real terma hae been estimated to be es high as forty
Lo , percent. - There appears to have fdeveloped among our people the belief
_l’ _ that this situation is unavoidable.‘ Consequently, _we try to get what
R - L we can when we .can from the system. O - ol
S e FUAT T e e ey N PN S
*’ B NS _aced with this situati,ion, perhape the greatest' challenge confront-—
_ ing this province is to instill in its people, especially the youth
N S the realization that our ultimate destiny as. a 'have or ’have not' '
} \\ : province will in large measure be determined by the wisdom of our indi
Py ~,.".'-’»2 .,:":hl BRI D
CU N VT vidual and cOllective economic decisiOns.“’ Consequently, it is 1mpera--
tive that* one understand the economic syst,‘em a.nd be in a pos:.tion to
I L - - assess reesonably the ilﬁplications that our decisions and choices will
A R 1Devid B Ramsett,'"Towarli ‘Improving Bconomic Educat’ion in the ~_ .
Lo ® Elementary Grades, The Journal of Economic Educ.ation, 4 (Fall ],972) s
) 2 3 ~‘;‘p- :30'71;".. e LT e el R I T R
Ry TR e TR e e
{ Lawrence Senesh, ,"A Ptoposal for the Education of Blementaryk R
t P Teachers ,", Soci.al Science Educational Consortium Newsletter, 6 (November, "
Ma T 1968) T o ST ' -

thLoll . -
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C S have for that System. , inally, we’ must go further than educating d@%ple -
R _ } ;for the jobs that,may or- may ‘not await them, we - must provide ‘our students v N;
'zglp,, }l_ih;d““_'iwith a sufficient understanding of the econdmic systemtin the hope thatji”;
' -;-they may use. their creative nﬂnds to manipulate the economy in such a ;'a: o
. B mander‘as to create more. and better jobs for the benefit of all '-N e ';
3 . \\Ihe Student and Economgcs‘v' '.A el AI;Q: L :
; - ifé;*J ﬂ Just as there is the fact or'scarcity ot'resources relative to the:f:ﬁ* 3 ';
- iifbi %.%}:.F;?: demands \or these resources in society, so, too, there is the fact of 'h't;'“p;nTﬁ“f
.?,' ‘?;fi fscarcity of cdrriculum offerings relative to the needs and interests of~-'f:
;ﬁéi~} '-{”students. Recognizing that needs and demands.of students differ among \
iéf"?s‘_;iuplxz" iscudentS,:agifell as for students over.rimey our schools have madeﬂ ”::;}:?&“p}:j;-aﬂ
i '}?€¥$5,ﬁf::;fpsignificantlstrides'in erpanding the scope ot the.curricnlum.: As-a-‘l,'¢};?hﬂ::
gp | iwisresultn-in choosing their programme of studies, students today are" faced T .j
;i "Lwith an- everhbroadening array of.courSss’at all levels from junlor high vsj':'f}l };.7
éf V}J;“pf', ii;_;: .The choice of a.student 8 programme of studies is not merely‘eoin—:.. fi
.i - :Tcidental or arb'p.aryuh Granted \many studentsLelect"to do thoseMEBLrses‘ f; e "ﬂf‘ .
éj - : ”_chat are” in k eping with their needs, abilities; and interests.huYet,j~ I :
:’ . ' —-‘there are examples where capable students enroll in- snap courses.and .
_é: : 1ower ability students enlist in courses that-are completely beyondfg- ol fe
é’ ':»their capabilities.l Aiso with the expanded curriculum and subsequent . > ’
él :f .IEQ;,:i options available to students there.is the risk that young people will
g' v be encouraged to drop any courses that are not enSoyable (relevant or

AN ~4'~"'I' T G ”‘” S
R, 1R P Brimm, ”Course Electives. Improving Selection through a g'{" IR
L System of Parent—Pupil—Teacher Conferences," Clearing House, 43 (March

; .«_‘]r";‘— ‘ : P - : ’ i ! -




. f",q;"‘,w: interesting in their\ terms) and choose other options. L ,' i,',' SR

- iy " So, thel student, passea ;;rade X! and j.s faced with. choosir:g hie . ]

orogramme of studies for Grade XI 'He has not done a. formal course in . A ot
v economice before but theh option is-presented now. If he elects to . ‘ i
".I‘.enr.oll d.n. economics will his decision be based on his interest in :

’ g : -abowt the nature' of-: the ’ '
"':‘.'j.'-' Btudies" e S
_5 s -The Teacher and Economics‘\\ -

S 0 mdst be foremoSt :Ln the minds Aof those making .decisions. , In the short
R run, however, it would appear qua}ly important that some _.eo&nt be
~ , ltaken of the expertise of those to be Acharged with implementing the ' ‘

N _ / curricnlum, namely the teachere. : In fact a8, pointed .o.ut by Walleme,

. R if there is '~a scarcity‘ of qualified teachers f%’-\eaomomﬁ.cs ,-.""there is :__
T real basis for questioning whether secondary schobl courses in econOmics
should be geuerally required or eVen offered. 2"

. . Vet L

1L.- C. Pallesen, ""I‘he Uption Jungle,'-‘ Educatirm Canada (December,
1973), P 15 B ' : g . .

o \_E: A ,Af i E.. s Wailace ,;"'The Preparation of High School Teachers ‘of Eco-
Dt _no'm.ics ," The, Journal of Economic Education, 2 (Fall 1970),-." 700

\,’

- N . i N el e . Kl e, .
N S i I - R RS SR S L



11
0

&

and adjust thelr programme of studies accordingly? Do certification
requirements ensure that the teacher—trainee will be in a positioﬁ to

adjust readily to changing needs and demands of students? If a teacher-

o

tralnee weye to prepare for the needs of students, these needs would

proPably be perceived primarily in terms of the programme of studies ’

the teacher—ﬁrainge followed in school, the required courses in the

oAy . . . . ’ . N . . oo
» gchodl ‘curriculum, and those courses ghat are commonly found at each R

grade level. With respect to economi.c eadcatioﬁ in the schools},tﬁegel'”

_appears to be reason for concern about the prebaration'of'tqachefs'for;;:'Q;;, _,':‘;
this task. The teacher-trainee has probably never taken écbﬁdmics;iqui e
. high school, it is not_é'réquiredbcourse for teacher éertification, and

it is only offered as a separaﬁe discipline at oné. grade level in high’

school. What, then, is the likeljhood that teachers will have taken
s . o

courses in economics at univérsity or will effectively incorporate g T -

.

- economit concepts into their own subject area, not to mention teaching

%h » o a formal course iﬂ'ecohomics?
o O II. STATEMENT OF THE PROBLEM o o,
- A sound rééidnale and an éﬂeauate subﬁect content éte'nécesséfy'

but not enough to ensure the success of a course of study. Ultimately;

.

A o o the succeés or failure of & course of study will depend on two groups:

-students and teachers, The concern -of this study is the status of

e -

v

¥

-Ecdnomics”ih Grade XI as perceived by students and teaqherS'in the'Rbman

T
Pl

2Ty

Catholic School Board:-District of St. iohn's;
J h e ’ . . *
*More specifically, this stuﬁy will attempt to amswer the following

'.qhesﬁions.ggr'tﬁat Board: o ' S j o SR

Pt

~n bl .

1. . - I3

AN SBEA T5 o 5 T, (i R




1. Students -

(A) What 1s the relationship between a student's decision to

enroll in Ecodomics in Grade XI and -

(1)

@11

(1i1)°

"st'u'dent academic ability?
(1v)
/ N

™

‘Grade XI?7_- &

student sex?
school s ize_?

-

s tudent ‘career. plans"

s}:udent knowledge of the nature oi Econom:.cs ‘as &

course of study prior to <entering Grade XI?

] "Student perception of the dl‘fflculty of Economlcs,

relative to oth' coutse options, prior to entering

{B) What are ‘th,e major factors cited by students as having

_'; C ( L influenced their decision to .do- or not do Economics?
i (C) Once enrolled in. Economlcs how do students percei\;e -
. . (i) the difficulty of Economics relative to their other
e
. . ! courses ,of_ study?-
) g (ii) their .int_'ehr'e:st in’ tne ’s t.udy of_'Egonomiee t‘elative : /
‘ c - t‘o‘thelr .otnerf tourses of etudy? | .

\/ C(444)

2 Teachers ~

SR . <i>

courses in Economics compléted by teachers and their -

the likelihood of their enrolling in another course '

;ln Economics if the ppportunity were presented i e.

Grade XII ‘or university"

.

(A) What is the relationship between the number of semester

sex7

N ‘.-_, .

i

ORI
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(1i) level of teaching certificate?
(1ii), years of teaching ex-perience?\
(iv) actual assignment as Edonemics' teachers? '
(v) preference for the edaching.of Economics?
(B) What are teachers' perceptions of the adequacy of_t:heilr

formal training for their present assignment?
<

(C) How much treatment is.accorded econ‘pmic topics/concepts by
S )

: teachers 1‘131 soc:Lal studies courses other than Economcs?
(D) Where do teachers consider the study of EConom:Lcs concepts
o and principles as being best placed in the currlculum?

. (E) How do 'teacher's perceive the academ:tc status_of ‘those
. . ~ - . N .

stu_'dents"{)resently'.en-rblled in Economics?

(F) How do teachers percelve the atademic dtatus of those

students most suited for Economics?"

.
-

- (G)- Would teach'e_rs-'lgke to sée Economics accorded the status
of a compulsory course in high school?
/) . III. 'SIGNIFICANCE OF THE STUDY
In sbite of the long history’ of Economics as a component of the
curriculum of schools in this' p{rc;Ninc‘e, since 1932 » dt has received

‘scant treatment in terms of evaluation. In fact, course dutlines in )

. I

1960 and 1975 represent the only efforts expended in the sub_ject area.

. W:Lth :anreas:.ng dem’ands put forth' for an expanded currlculum by 411°

sectors of s0c1ety, basic choices will have to be made regarding what

can and should be accommodated in this curriculum, Will the interest

/
e

of ecoromic eduéatiqn'be properly represented?




There is a growing concern expressed by the general public about

the.level of economic litetacy of-today's high school graduates. 'This
study is intended 'to represent a first step in responding to this con-
cern in Newfoundland by way of examining what has transpired to date in
N '// this.field thereby. providing somelb;sis upon which to .initiate more }

detailed studies. o K . Vv

) .

] . This study should serve to 1dentify the type of student who is_*.u
AR o] : :
o fsubscribing to Economics, in the hope that the content and approach’to

E:'i L - economic education can: be evaluated in terms of its approprlateness for'k{&’ :.y-iﬁﬁfi
»;zﬁf.y:f' the clientele being servedx' Whethar the drawing power of’ Economics 18 .
' \ )

,for reasons other than the desire for economic 1iteracy, or whether the ~

'students being served are those more academically—oriented- has many g : 9 ;

'

‘inherent implications for both curridﬁium designers and teachers..IAs : ) :‘“ﬁ
3 - well this study is needed' to determxne 1f we are providing adequately %
,trained teachers relative to the economic eduéational needs of students. ' T
?Too, ‘this study will Suggest what reasonable assumptions teachers of

Economics in Grade XI can entertain regarding student familiarity Wlth

} . ' <
W "1. B . 'economic concepts prior to entering Grade XI. . . .o . . _ . f[
N . - . . R . . .
. . . A - A
Fdrthermore, two developments 1n this province at the momént give'

b . . gparticular relevance to this study. Firstly, with discussions ongoing .

IR Lo . B

regarding the possible implementation of Grade XiI an opportunity to

';'-‘; : " ‘expand our efforts in the field of economic education appears evident.l'“ S

N \J,"

-

SecOndly, due to the current dissatisfaction with the present social . o .

oo T ';‘studies_course-prescribed for Grade X, as welL_as other»factors, consu~
P . : .course prescribed for ( L L.as : : =

e mer education is being viewed as an atfractive ‘dlternative by many

1

SR - teachers. o
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Finally, there is a need to re-evaluate our approach to econo '_“c
education to determine if it may be better served by an inter-disci
Pplinary approach. Hopefully, this study will give some direction t

such discussions. _A - : -

IV. THE FIELD OF ECONOMICS: A CONCEPTUAL FRAMEWORK

:;". - L - Various classifications of human knowledge eX].St, wkth 28 convenient

arrangement being the divis:.on of knowledge into the natural sciences, L

the social sciences, and the humanit:l.es. The social sciences have been":. ‘ G

R .
]

TI‘defined as "those subjects that relate to the origin, organlzation, and L
‘development of human society, especially to man in his' assqciation with”.
other men.' nl The’re 1is little disagreement'-with'this ‘definition ‘of the'

"'social,sciences; however ..'agreement is not so reedily aveilab‘le whén ‘ -

one attempts to diffe‘rentiate between ‘the social sciences ‘and the social
studfes. Fraser and West make the’ following distinction

ce ) - R The field of social studies 1s concerned with people as
L ’ " social beings, their interaction with other people indivi-
dually and in groups, and their relationships with their". .

physical environment. The various social: sciences-——hlstory, o o

. political science, economics, geography, sociology, anthro— T
- pology, ‘and social psychology--are also concerred with.human . , . -
‘relationships., The soclal sciences.are systematically - | T
. ‘organized, scholarly bodies of’ knowledge that have been: - - ) Coe
- “ built wp through’ ‘dntellectual inquiry and plarmed research. - R '
. S . Theselogically organized bodies - of knowledge are susceptiblel - ‘ .
e ) of- study’by persons of .intellectual maturity.. The social - ,' L
. ) studies, on the other hand, consists of materials .selec:ted - e
e - '-from_the.social sciences and organizad ‘for the instruction
) of children and youth, This 'selection Is made ‘on the basis

T ' o ¥

- .n.,‘_‘ . e .. _' * ‘- .o
‘v - . - P ’
s \ R lArthur GC. Binn;mg and David H. Blnnmg, Teaching the Social ' "'f’ . .-'_;*" o
. . . Studies ‘in Secondary Schools (New York McGraw—Hill Book Company, Inc., ,
1952),p. 1. : . > .'.,Z{;-;‘




PUARLE
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'-‘and 'social studie& courses in the secondary schools of Albert:a.. The

'lAlberta Progr e of Studies offers the following rationale for social

: -.science courses. e ""\)\ S PR
o The Social Sciences A p'rogram is intended ‘to ’comple~ - )

inter—di_sciplinary base of social studies concepts, as set forth .in the "

I I

16

. of clearly defined purposes of the 'instruct(-ion, and the | -
level of maturity of the learners who are to be taupght.l

it 1s commonly recognized tha't the term 'social 5cien'ces' refers

to. those"subjects in college and univers:l.txes, while thé term social

o,

:itudies applies _t_o_ _cou_rses An. elemehc’ary and secondary schools whichf'

draw from the social sciences.?: That such a distinction is not com—

v,

'pletely adequate is evident by the incluslon of both social science

- .' v
. N I M . %

P
AL

B . N IS

£

-

- rment. the Alberta Social Studies. by encouraging increased

.'understanding of 'man. ard his world.” - ‘Coirses in this pro- = . ’

gram dre distinct from the Social\Studies curripulum in that
they. focus on ‘the structure, _concepts ,. and’ methodologies of
specific sbcial science.-disciplines rather than social

' issues within a value-oriented interdisciplinary context.-

lt is intended that the wide variety ‘of modular ,units
should increase -the program ‘flexibili€y availablé fo high® -
schoold and'the students enrolled, in thenm,- The electives dre. -
‘ot intended to provide-an ‘alternativé to the” existing Social -
"Studies curriculum. ‘Rather, they. ha\)e been developed to meet:
' diversified student interests and to add enrichment: and- An—-

L depth understanding to the scope of the total currlculum..?’.

-7 . . oo

".:.The inter—disciplinary nature of social studies is dictated by the

-'Alberta Programme of Studies' e T

N V. T . . - R o

Y
- -

s
<

H

~Schools (New. York 'I'he Ronald Press Company, 1961), P 15.

o J ) “'. )

(A3

1Dorothy McClure I-‘raser and Editb West Social Studies in Secondary

2Leonard S Kenworthy, Guide to Social Studies Teaching in Secon-‘,.“"

-'darz Schools (Belmont California. Wadsworth Publishing Company, Inc., A e o

T e DL

‘-', ‘3Programme of’ Studies for Secondary Schdols (Alberta'k%;epe'x;tment_',
of Education, 1977) p. 201. ) . , , e e

g
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B 'most economic needs are satisfied through group",action. In sr.udying

17

Interaction is a key,concept in the understanding of social
prob.lems. History, geography and- the social sciences des-
cribe in part man's interaction with his social and physical
_:enviro\iﬁent. ' d ‘

1. Environment. is, itself an 1mportant concept which can
- be defined in terms. of Time, Space; Culture, and
Systems . LS '

2, _Man's interaction with his environment produces Causal
“Relationships. In order to understand causality, one

. needs” to recognize that behaviour is affected by’ Goals,
_ Norms Technology, and Power,. ' : .

3. Since all man's interactions_ 1nvolve .cause and effect

N jrelationships, he -lives in -a state .of Interdependence. XU

.. :.Interdependencemay :take'the’ “form of - Cooperation - and/or
" .'_,'Conflict and may produce tability and/or Change.

A diagranmatic representation of this interaction process appears

,'l.n Figure 2 R TR T ,

Iy

- 'study of s‘ociety—. Managing scarce resources is a soclal problem because :

' '

-3

-the economy, one focuses on particular aspects Qof social organization. '

Y

',Yet economic affairs can not really be isolated from political family, ;: :

'_religious or cpltural activity., Certa:m things are isolated and iden— .

‘tified as economic activity only for purposes of analysis '_,_ R

It is important to. keep in mind how the economic sys’tem functions

as part of the whole system.' The following explanation of how economics

N fits into a gtudy of society is suggested by Helbum- g Lo ) ‘,,"5,‘ .

L ._",Figure 3 s’ one: wa)rof looking at the functions of and
: ._interactions between the physical world, soclety; and the - :
- ¢conomy.. The.; circles aré the same circumference because ‘they ", "
" represent. all different. ways-of looking.-at the same “thing~-.
' the éarth,” Society (thé" community of people, however de=- .
fined) establishes the social constraints, t:he social norms

L e
Thid. ;- pp.  214-215.

Economics, .as one component of the social studies, is really a it
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and values, i.e., our ivants; the abstract justification for
those wants .in terms of the economic goals of freedom, jus-
tice, progress, stability, and security; and the morms which
control decision making. The Physical World (things and <
people as resources) establishes the physical constraints;’
e

the amount. and quality of human.and physical resources. The
Economy  (people -and things.in economic organizations) allo-

20

tates' resources and orpanizes the activities which trans-
forms ‘resources into want-satisfying goods and services._ The

-arrows make the diagram into a systems. model. showing that

change anywhere has its .effects in the other subsystems. _
This model shows that the’ process of economic growth and L

~

This §tudy has been delimited as folldws::

1.

'therewith.‘ L : o /
' ?

;development is three-pronged: growth in:the resource base;
~ changes' in values,, goals, and norms. of - action, and. changes-;.- '
.7 4dn the structure and performance of L'he economy. L

. /“ ] : o, NN ) S )
B
.

.. V. DELIMITATIONS -.

J

Schools involved include all schools containing Grades X and

XI, with the exception of Gonzaga High 'School, in the Roman
~Catholic School Board District of St. John 5.
2 Te-‘a.chﬁer patticipants comprise all teachers engaged in teachi-ng :
; j.one or more social studies gourses in Grades X' and- XI in the
' ~.,schools not:ed above, during the school year 1977—78.' " '
3.. Student participants constitute all students enrolled in Grade
_ XI.,‘. in the schools }noted above, durmg the school yéﬁ' 1977-—78.‘.
4 ‘This study is concerned with the quantity or amount o\f economic

ed‘l\.:cation t:aught in the schools :mvolved and does not attempt

to. evaluate the qualit:y of learning or teaching assoc1ated

:

‘_IIB'i-d.,, :pp . 2076 .

' . . . - N -

Com o
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VI. LIMITATIONS

A% Any study of this type is limited by a number of factors, IT'I‘hose
" factors directly-affecting‘this study were: _

1. Many of the responses solichted from partlcipants relate to

) thefr perceptions Zalklnd and Costello identified some of

the cornmon unee.rtain_ties associated with the perceptual pro-"'

‘cessi. . ¢ SRR BT '
g,« “* A. The perceiver may be influenced by considerations?.' .

, .+ . that; he may. not be able to.identify; he responds R A
‘% - - - to cues whichare below 'the threshold, as it is ‘ ',.-/",-' o

y T ““ﬁca&le@,ﬂu\stawar&ness. T SR / S
T B.When required toufe difflcult perceptual judge— /j ) ]

i ments. he may: respond o vant Cues-'to arrive ‘ / ‘ o
at a’ judgement. , . T
./ ' - .
C. In making abstract or intellectdal Judgements he o \
" may, be 1influenced by .&motional’ factots. : e

. D. ~He~will weigh percept@l éviderce coming from res-’
‘ .pected ‘(favored sources) more heavily than that . '/_ :
: coming from other sources: - o . /

E. A percelver may not be able to identify all the
. factors on which his' judgements are based; . Even ‘ = s . .
P ".1f he ‘is aware.of these factors, he is unlikely , oo I e,
\ to real:.ze how mucﬁ weight he gives to them 1 oo <o T T

2. 'Some responses require the participants to relate percept:rons SRR

previously held ._and,-as such, these perceptions may be influ-

-

¥

. enced by /sub.éie.que'r";t,ekperi;ences. D R o P o

3., The writer is aware ot._the limitations of the questionnaize "ae. \

a method of investigation. . o " o C . ‘
1 . O . / .°.
Sheldon S. Zalkind and Timothy W. Costello, 'Perception Some ,,
Recent ‘Research and Impllcations for' Administration," Admln:.st,rative -
Science Quarte;gll, 7 (September, 1963), pp. 218-235. i e
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Curriculum: All thqs_e_ formal g'ubj ects as set down in the Newfoundland * '@ . - .. .%

‘Department of Education's Programmé of St:u'dies,'as 'being appiopriate

; e -
LN ! _.I.. o N " s - \ '
~ - . 22 l..'
‘ VII. °DEFINITION OF TERMS - . |
¥

- . . - « 0T

- purposes\—seci% encompasses the sub_'] ects of Economics,

for :eai:h'._‘_'g'rggg Level. s o - :

e T T e

Economic biteracx. A tem used’to)denote t:he possession of that basic _;;. L "

equip‘m.ent: in economic uné}ers';.anding a.nd skills needed by every |
c1tizen for intelligent and responsible participatlon in the every—, ’ _."_:

‘ :-'day ‘activities of a modern economy:‘ 'I'he principal corIcern is‘wit\h : {0
-t'hose fundamental economic facts, concept_f";,. and r’e'lat:{.onships that “
'_every cit:{,zen should command 1 _ ‘ r : ." / , :".;_- R

Social Studies. Refers to’ those gourses centered about t':he—act-:;_vit'ies;,—:-':-? !

of people, their culture, customs and traditions. For ptesent

e

Geography s .and His tory .

A . '. .




- 1N ‘ v “ b . ~ v [ =
‘ ; - -
. . . . B i e
- - ) - .
. - A . . .
. P
. - -
~ : —
. . e
o T . .
. w
. N
CHAPTER- 2 : ,

REVIEW OF LITERATURE _

There has been much written uoncerning ecdnomic education dur:x.ng T

s I ‘.

L .'_.-_the past decade. The literature places partlcular emphasis on che need R ’
. ' ::'_'-.'for instruction :Ln economics at the secondary school level and a heed )
"_v:""for incorporating economic understandin‘g d.nto the learning process of
."':.,high Bchool students_' . . ; , :'-:" :
The f°11°"’in8 Pages Mer a part:.al review of lite:ature in -ec.o.nomic'& cit
veducation considered pfrfrtinent to this scudy._- The literature has been
divided into six’ sections'.. ST 'f' ,l o SO '. ‘ "'-:'
. i ‘Developmeﬂt of Economic Education in the Schools \Q\MNewfound-‘
: SN md‘ L AR ;‘--; R e

canr Al Batriers to Achieving Objectives in Economics.

g P R ‘141, _'_Placement of Economims into the Curricula of the Schools. :13‘ ',‘_\. .
A P ., B .' L ’ "' ' ) . A R ] - . - . _. - . .
e T v The Student and Economics. L '

. Ve E .The 7l‘eachel': and Economics. R
vt '-_Sunmary ‘ P M I L

“\\He ,___«/-A—MOBMENT}OE ECONOMICS“ N THE SCHOOLS I

SEe . o OF NEWFOUN'DLAND ) "-_'_.-, ST .
£ - A Report of the Examinations conducted by the Council of Higher -',"';.._l ,
: . Education, Newaundland in 1932 depicted Economics being J_ncorporated N
~ e D e ‘-culum of the schools f"' ' ades VII to XI for the first a
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‘ time.' , Th:.s report noted that th'e percentage of fallure's'in"}'iwnomiuc"s'
was slightly higher than usual and that "this s of cbn‘rse, w,as"o‘nl"y "to
LI . R
' be expected in a subject nevet: before" taught, and the difficulty -will, -,
. undoubtedly be overcome ext year nl ) T eI
Improverriente 'in the teachlng of Economlcs in all grades were '
o evident within a few yea : The Examiners Report J'n 1934 concluded
. R 5_"3‘ that a decided improveme"t., in‘ all papers had occurr 1d. For the Grade X

ST students who studled Ecb

s

_:omfc_e,:‘th;zt ye@n, the exami

ersf véf)orted that‘__

taught to apply the:Lr kn'.\_

: "I’hey appear to- have bee_ S ge of B’eonomics

to everyday J.ife. - This is:' as it should be, and th

é . :4 >
commended on" treating Economics a a living (and b, IS

science. ST i

._\-‘

" Curiously, the study of EconTnics was on y p esc. i ed for Grade XI

ST

students by’ 1942; \I{ing this ‘sare penod g vi s wa' incl ded in thet .
een Tl \\ K T RSN
curriculum fot Grade X studentS\ for the first e !

thi‘ r\ference to.’l ‘
Economics 3 the Examiners Repprt g
S course of study L ,_'- :_' :

o Ry

It is generally agreed tl‘at the stud

o -

lReport of the Examinations Conducted by t‘ne Council of Higher Sl
Educationi Newfov.xndl.eny'l_L 1932 (S?' John :ZNewfoundland 19 32) 5 p. 21 L

B ,_‘ 2}Lport of the Examinations}Conduct by the Council of Higher
Educatiou, Newfoundland 1934 (j Johny’ Newfouudland 1934) p. 25.

3

Education, Newfoundland,
) ' 1942) p 37.- . :

Reyort of the Examinati‘bn Conduc ted by the Council of Higher '
1942( tx Joh' .s, Newfoundland Long Brothers,"

« Lo
- . - -
B YA
R ) “.‘.' S




oftstudy for all students as they prepared td diséharge their citizen- .

a

‘of distinctions was probably the highest in the history of the Board."

By 1953, Economics appears to have come-into its own, as the

Examiners' Report for that year observed that "the percentage of fail-

v

ures in Grade XI Economics was probably the lowest and the percentage
1

The first written statement of the objectives for Economics released

by the Department of Education was contained in a Teaching Guide for

Economics in 1960.' It reported that: . . '[.

- - .The basic objective'of Eeonomics can.prébably be best

summed up as the study of prices and the pricing system in .
" all its aspects and with all its-implications. This means a. |
study of the production distribution, and’ consumption of
goods and ‘services, to discover=the basic. principles under- . -
lying economic activity,tand an attempt to gain an under-
stariding of ¢4he probleh of modein economic life through des-
cription, analysis and explanation of these problems by
rigidly applying these discovered-principles to. relevant
data. For this. analy&is and understanding -a- knowledge of
b§§1c concepts and principles are tools,.the 'scientific o
apparatus' necessary for the  analysis of the working of any
economic system and constitute the core of Economies.

T
‘ .

R

. No doubt, “these objectives for economics made’it a desirable course

"

’ . A v Cee ]

';ship reeponsibilitié&. It appears, howgver, that the primary concern

. n PR e a-' . .
of Economics in GrademXI at this point in time was to ptovide an oppor— :

.t
L]

tunity for’ the many students whobdid nottgo on to- university to acquire

{ . .
an introduction to the economic life of the world in - which they were

-
N
"

) to~work In reference to Economics as. part*of the Sooial Studies in

L t

) Newfoundland Blaine qontends that " "The economic life of the community

-/ .
‘»]“. \ _‘_. L. . .
:Publie Examinations Conducted by‘the Department of ‘Education,
Newfoundland (St. John 8, Newfoundland Long Brathers, 1953), p. 60,

9 .
Economics Grade XI ‘A Teaching Guide, Bulletin No. 9-A (St. John's.

Newfoundland Department of Education, 1960), pp.,l 2..

v
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affects all citizens in some way. Thus a course in the basic principles

of econapics designed ‘especially for. those who are terminating their
. ) -\ L
formal education is provided in grade eleven.‘"1 {
Fifteen years: after the piblication of the first TeachingJGuide '

for Economics, the necessity of'having every student‘learn some, of ghe

basic principles of economics was re—stateﬂ in more dramatic terms. A
proposed -course outline for Grade XI Economics eﬁgdents, 1974-75, - con-
.tained the following Btatement on the need for economic education.
Every stident should learn some of" the basic. principles
of] economics in order. to become more aware of the,vital i
-‘economic problems of the world ‘and his nation. Equally
. important, studentg need to acquire at ledst a minimal = .- . .
understanding of -the ‘major -economic institutions and -how they R Y
function. - Obviously, the studénts need this knowledge more’ - i
than the previous generation. It is trite, but.still a basic T
truth, that the social’ ‘and. economic world is becoming more '
and more complex. In the day of.the basically ‘agrarian”
sQeiety a young person grew up on a farm or living in a rural
community. -Puring that time he could easily see many economic
principles and institutions -operating near at hapd. Today a
child!s 1ife is.separated from the economilc and business
world which has become, increasingly more complex, In this
regard it Becomes mandatory that we give our. students more

{' " preparation for the roles they will eventually occupy in the :

, econemiq world.w . ; . . : .
e AT Specifically, a etudy of Eeonomics should contribute to ;
: - & the growth of the student in many ways' S " H

. s e

A.,to give studenta an awareness of fundamental problems,
_basic forces at. work in the economy, and key concepts ‘and
",principles necessary for the kind of econpmic understanding
N .a person needs to function responsibly as a worker, con-'

' ‘sumer, and voter.. ' . . R . o

X
4
b
a
5

. B. .to enable atudents to achieve a reasonable competence in o
L fadministering ‘their own affairs, that is; enable ‘them to Rt
i - be more discriminatory and:able to weight altérnatives , e
') . Lf'fmore ‘thoroughly before making personal choices in action ' !

NSRRI .or beliqf._' o AR e o
. _ “'-1 lLindh Bevérly Blaine, “A Historical Survey of the Social Studies o : &
. . Curriculum 4n- Newfoundland"'(Unpuhlished Madter a thesis University of' B
R .,Alberta, 1964), P- 93.:_ - S e e e LT

ey
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'tlveness of Economics in achieving the abOVe obJectives. certalnly,.

5, .

C. to lead students to an understanding of the structure and
processes of our Canadian Society (few Contemporary issues.
can be fully understood without some background in Econom
ics). . -

D. to enable students to-develop certain skills, inclhdlng
work study, reasoning, and group process.

E. to provide students with opportunities to learn to dis-
- tinguish between analysis and value’ judgements, the world
~-of what 1s and what ought to be.1

On the.surface at least, it Is encouraging to note that approxié

mately 60 ‘percent of all Grade XI students in this province now select

Economics, however, no abtempt has yet been made to-evaluate the effec—

g

student interest and adequate teacher preparation are necessary prere-

quisites-for the success of any programme of study, Economlcs being no

exception. 1In the absence of these two'coﬁditions, realization of these

o

objectives for Economids may very well be incidental or, evén more

likely, accidental. ~

-

II. BARRIERS TO ACHIEVING OBJECTIVES
- IN ECONOMICS

The objectives for.a course in econonics, or~in any other subjeect,

will not be achieved to the same degree for all students. Nevertheless,

there are certain goals toward which all students and teachers should-

d
direct their efforts.

Accordlng to Daughtrey, a high school ‘course in Economacs should

help .the student: . .

1. Develop an undersfanding of the basic economic problems, .
of the fact that all societies face the qe@e.proplem, and . -

1Economlcs Grade XI (A proposed course outllne for Grade XTI stu=
dents, 1974-75), pp. 1—2.

27
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o

of the facgt that all societies do not solve “the problems
in the same mannex. . ' . 4

' 2. Increase his understanding of.the American economy, its :
characteristics and goals, strengths, weaknesses, pro- ' "
blems.

3. Develop alrealization)that solutions to economic problems
 as well as others must be couched in terms of goals and
~ values, and that these differ with individuals and groups.

4, Acquire an elementary knowledge of economic principles
related to local, state, national, and. international X
. ‘ . economic problems to enable him to base his voteyr deci- 3
; . " . sions on analysis and'better understanding of these pro- o R
Co - lEIDS. Tl i - p T

Improve ‘his: ability to use an analytical approach to '~, S S ;;:
solve problems in his personal life. ’ . |

. | Foy ' ' 1
'6.'Broaden his vocabulary to understand the more common =~ T ;

. . economic terms used in.the. press so that he ‘can read and’
. interpret the ‘more. thoughtful sections of newspapers ‘and
R 'magazines.

7. Increase his ability ta mead comprehendingly and inter- .

- pret intelligently those ‘statisticgl materials, tables, &y s

" graphs, and other graphical economic presentations of C
economics Which:are,directed'to the general public.

P - Deveélop an understanding of the way the ec%nomic‘systems
’ of othéxy countries are organized and operate to solve the L
bagic economic problem. . :

<

- 9, Appreciate the. relationships inherent in economic acti—
vity.l

Perﬁaps the greatest-barrier'to~the'achieveneﬁt of these objectives.

has been the long standing belief held by teachers that students are’

e
RTINS

.

too. immature to be taught economica. Jones contends that some of these

teachers may argue this way to cover up their own. deficieneies possiBlyg ' i

they are poorly prepared in economic content and methodology. He

. T . ")
T . isuggests that another reason why high school students may appear imma— g

. ture arises from the fact that the material and methodology have not

1Ann Scott’ Daughtrey, Methods of Basic: Business ahd - Economic
: Education (Cincinnati SouthJWestern Puinshing Company, 1974), P 359.

o
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been selected or adjusted to the level of the high school stuiéntfb'

o However, there appears to be no.basis'in fact for the belief thatkﬁtu—
dents are  too immature to be taught economlgs. Jones reuiewed the many
studies cohducted with kindergarten and elementary school children and

reports: .
. :

One may conclude from these'studies,tha; economics may be
taught to kindergarten and elementary school childreh., If |
economic concepts- may be .taught to these dhildren, then one—’
- may further. logically conclude that secondary school students
e T may be taught economics. Experimental studies support this
° . 1ogic.2

area of learning? In part, perhaps, it is because.the teaching of

economics not only presents problems that are common to many other

S © subjects, but also because’ teachers of’ economics experience other pro—

Lo P -

/
_ﬁ ’ blems that are critical to the subJect of ecdnomics. Daughtrey suggests

three such problems: (1) the subject matter is difficult (2) much of
° N

the subject invplves controversial 15sues; and (iite:e students are

’ ; A
" often unprepared for the type “of analysis and prob
to economics.3 - h

) ,
Many writers suggest that inadequate preparation of teachers for

the teaching of economics has been a'major factor contributing to the

Why, then has economics not been given a higher priority in the “ff,

PP I P

solving appropriate

low status accorded that’ subject in many-schools. Frankel claims that: . -

1Brian Maldwyn Jones, "A Descriptive Survey of the Amount of .
Economic Educdtion in the Social Studies in the -Senior High Schools of
Alberta'™ (Unpublished Master s thesis, University of Alberta, 1966),
R o S : i . L
2pid., p. 18, - .

3Daught;ey, op. cit., p. 367. .- o IR .

14,
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* The inadequate preparation of ." . . teachers in ecodnomics
and the consequent lack .of the very understanding that they
are trying to impart to their pupils‘is another -of the major
problems in developing a sound school program. Many claim .
that tHe reason teachers avoid economics in thei ' prepar-
~ation is that the subject has been poorly preséniede\Others
claim that the methods used and the selection of conteht
offered have been.dry, useless, difficult, and abstract.
Whether correct or not, these impressions are prevalent among
_ teachers, and they are shared by many of the certification
, authorities in state’ departments of education.1 L S

A similar point is'made by.wentWOrth and Hansen:

e Economic education simply has not been giVen the same
.. “type: of emphasis more established .disciplires: 1ike history .
. cand geography have Enjoyed in .part because social science
e educators. have ‘not been knowledgeable -about economics. As a’
e -result, few beginning teachers are equipped to teach ec0nom1cs.
. % " Economic”education has been, foxced to try .to- convert “exper-
I hienced teachers to value economics instruction. ‘This is .an;
C extrgmely difficult task-of- professional socialization.2

o There is ome other group, the public, who greatly influence the

= -

'degree of.acceptance-of43conomics in schools.  The Task Force -on Economic’

Educetion_bpaerved that the public's attitude has not been entirely !

suoportiVe: - . -

) Unfortunately, it i4 necessary to recognize that many . .

“individuals and groups see economics in the 'schools. as a
device for stressﬂng their. own view901nts, as apn opportunity
.- to foist on the gchools their- own- private vieWS. Too many do
® ' not recognize the value of impartial analysis and discussion
" .of the various, viewpoints and- interpretations of controver— . .
. sial issues. - Too many in€ist, indeed, that .controversial v
’ issues should be avoided in the classroom.l Most important
. prbblems are controversial, and today large numbers of soclal
studies teachers. avoid‘controversial issues because they fear
public criticismu3 R,

g ) IM. L..Frankel ‘ Economic Edugation (New York The Center for/
‘Applied Research in Education, AInc., 1965), P 32. -

2Donald R Wentworth and w. Lee Hansen, 'Perspectives on, Economic
._Education. A Report’.on’'Conference Proceedings (Neg York: JOint.q0un611|
on: Economic Education, 1976) p 7 'j~ o ' .

3National Task Force on. Economic Education, ‘Economic Education din

the Schools (New York Committee for Economic Development, 1961), p. 5.
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. The need for public support of eionomic education is underscored

by Wentworth and Hansen, Lm they suggested means be found to involve

the public in economic education. Because young people gain much of

. their knowledge outside of school, as long as the level af general

economic ‘understanding remains low,,stwdents will receive little rein-

«

forcement in the 'world’ for what they learn 1in school. -Consequently,
there 1s need for a long—range program of economic education which Will

reach not only the younger people attending school but also the larger

e
kS

portion of the population which has already completed School

_ Dissatisfactibn w1th economic education presenbly offered in many
schools has been voiced by educators and lay-men allke.- Gentry and o
Krueckeberg report that thls dissatisfaction seems to center around
three basic complaints..ﬁl) there are too many topics ‘and too many areas_
taught under the title of economics that are not"economics'£ (é)“

economics is not taught through effective methods -and techniquesﬁvand

(3) an insufficient amoﬂﬁt of economics is offered for the development

- . L L2
of economic literacy:in studerits.
k ) A ,

The challenge facing economic educators has been.succinctly etated
by Ellis:

. U the total’ demands that the" improvement of economic'
education imposes are not radically different from' the
requirements that must be met in any other central area of-
the curriculum, but, because .economics.is loaded emotionally,

. because "the teacher s preparation in economics, is: generally

R . .

S 1

lWentworth and Hansen, og c1t., Pp-. . 7— ) SR =; R

. . o ‘

2A Dennis Gentry and Harry F Krueckeberg, "Administrative Prac—. .

tices and Teaching Methodology of Economics in Indiana High- Schools,"
Indiana Social Studies Quarterly, 25 (Wlnter, 1972~ 73), p- 76

kS
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- formidable.challehges facing the.prqponents of economlc-educatiouAis1' : '

32

‘weaker than I1n the more traditional subjects, and because the
area has been long neglected, curriculum improvements in .
economic education may require greater i“te“SiCXi different <

emphasis, and some organizational arrangements.

E]

As has been mentioned previously, economic concepts can be meaning-

fully.developed for students and incorporated irito the general social

.studies program of- primary and elementary schools, theteby presenting

“

ture of these schools.' At the high school level however, one of the . i

4

.overcrowded curriculum. -

N

Houser suggeste that three basic.approeches to the treatment of.
economics in 'high schools warrant consideretion: 45} to.teach'ecohomics
as ; setafate subJect; (2) to integrate economic facts and‘concepts into R LU
‘the content of other’ subjects, and (3) to include substantial blocks or -
unitq of economic content Ain some of the already established courses. at’

*. more than one grade level.2

_it as a sepatatelcourse.

“lipby C. Ellis, "A Stud) of ‘the Status of Ed
_the Schools of M1551ssippi“'(Unpublished doctora
sity of Southern Mississippi, 1969), p. 22.

T g

1965), pp."139 141.

; no real difficulty in terms of altering the existing curriculum struc- .f

_ how, to .accommodaté increased .amounts, of ecorémic education in an.already” - S

OF

“Norman W. Houser, "Why,.What and ‘How of Economic Education 1n
the- Secondary Schools of San Diego, . N A S. S P Bulletin,.49 (November,

IIl:' PLACEMENT OF Economxcs 'INTO THE CURRICULA

THE SGHOOLS

-

| Advantages epd=limitetionsvcan'be cited ’ - . é:j:
'f.°1" all three approache's,- S | '/.\A . | - : . . . '
; Ideally, the way to get economics into the curriculum is to teach ;‘ i
; This separate course; according to Frankel,“‘ ‘j } a;i

nomic -Education ‘in -
dissertation,. Univer= -
. Tt e Lo .

N

i
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recommendation’

S e g

"should be viewed as a capstone to a sequential approach to economic ol

1

underetanding which starts at Grade 1.”1 Daughtrey recognizes' the com-
plexity of economics for students and euggests that it be offered as a
sepérate course to the student at the most mature stage ‘of his develdb—
,mene in hign schooi. She also claims that ''a survey of the litefatute
shows general agreement that economics should be offered in the senior
yeay: in high school & Similergfindings are reported by Nolan,.et ai.3

The Natipnal Tesk,FQrce on Economic Education made the.follqwing-

“We' recommend that wherever feasible students.take 'a high
school course in economics .or. its equivalent under another.
title . . . -and that in -all high schools of substantial size
there be at least an elective senior-year course in econo-
mics. To attain. the-level of econdmic understanding sugges—

_ted , . . will require at least a full semester course for
high school students. "For most .students, even a full course
may prove fnsufficient. unless a preliminary groundwork had
been laid in earlier courses including both economic insti~
tutions and a logical objective way of thinking about social
problems. Thus we believe”that the equivalent-of one semes-—
ter course is necessary, but not sufficient for most stu-
dents, to assure .the minimum 1eve1 of economic understanding
we recommend.4 T

. St : . ]
The greatEst.fear surrounding -the adoption of separate economics
‘courses .is’that such an approach would tend to de—emphasize the treat-
ment of economic concepts in other subJeccs This would not present a -«

oroblem if most students did in fact enroll in economics before gradua-

lFrankeig Economic Education, p. -84.

® 2'Daught:rey, op. cit., p. 359.

3C A. Nolan et al., Principles and Problems of Business Educatlon
(Cincinnati South-Western Publishing Company, 1967), p. 175. -

_4National'Taak Force on Economic Educatien, og.-c1t., p. 65,

L.
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tion. Kastner and Jackson addressed this problem in the following
observation: . :
o " Sm
It has been suggested that economic illiteracy will per-
- gist until a greater portion of the high school population . :
is exposed to a course in economics. Not only has there been - "
a lack of scholarly. evidence available to! support this con- S '
tention, but the rationale implied leaves much to be desired.
This posiF&on assumes that (1) the time available for amne
economics course . is sufficient enoughyto develpp sone compe- ’ : \
_ -tencles, and (2) most high school students will take the
B o course. Unfortunately, -the economics course is ‘usually i .
’ offered duting the ‘twelfth grade and a significant portion E . T
‘of the nation's youth never reach this level, Furthermore, S }.
- .unless a strong orientatiOn precedes this course, most of the . Ty
. gourse time’ must be given to developing ‘a familiarization of " Co. Cen
: terminology.1 e e L,
.The integrdtion of economic facts and concepts into the content of. :
_ other subjects is. often cited by educators as .a logical alternative to
the separate course approach. Weiss and Hurst offer support and a - o o
strategy\fazlghg\adOption of 'such an approach Libby Joyce, economist» ;
%{ B ’ ’ with the Canadian Foundation for Economic Edugasi_n4_reports that due . -E
. " L
:tolenrolment in economics in Canadian high schools,'if'the prospects
. . ) . o :
.for economic literacy .in Canada depended on high school economics \
. N o courses, the prospects wogld be grim. Accordingly, the Foundation is .
S - .. now channeling its efforts'into the inclusion of economlc concepts into i
“ o ‘Ihistory, geography, business education, home economics, and’ consumer g'
3 . education. Joyce views consumer education as having great potential as f‘
. . . , s
% . o a vehicle fo¥ economic educationi .- ¢ : o - kN

: AHarold H. Kastner and Harry D. Jackson, "Economics and. United-
States History," Journal of Secondarz,Educatlon, 42 (September, 1967),
p.,34. . .

T~ : . .
2Stephen J. Weiss and Joseph. B. Hurst, "Infusing Economiés into

:the Social Studies,” The Social Studies, LXVII (November/December, s
1976), pP. 243-247. : _ , L

.
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Consumer education courses are as well—suited to intro-
ducing economic concepts as_history courses, if not better.
Their content is usually. less strictly defined than history
courses, and they almost all.include at least a nod in the
direction pf consumer economics. Theyi%nL\}he added advan-
tage of relative popularity at present

Houser rejects the integrative appfogcﬁ\to economic education in
=

—
B +

his gummary of the value and 1imitations;

o The integrative approach has considershle appeal. It
requires no. new courses to be introduced to an already over-
crowded schedule. It is not as demanding of teachers knowl-

‘edge of ecodomics bécausé the teacher.need only mention that

“with whichhe is familiar.’ It makes the job everyone's '‘job.
The students .are to learm:-hatural appllcations or implica- -
tions of economics in. many areas. THe contact of student .
with economic thought is intended to be’ in small but contin-
vuous 'doses. All in all it is an. easy way,to insert-econo-' .
. mics info, the curriculum.: o :

We reject it as our major ‘method, however .1.-.= It was .
too likely to be similar to showing a student some nuts, N _ .
‘bolts, gears, wheels, and other assorted parts, in rapdom- ) S
order and a few.at a time, in hopes that he, would compre=; -
hend a modern automobile.. :

Students who have been.given onlx a nuts'and bolts pxo~ ’ /.
- gram of integrated economics never understand the unity of
an economic¢ system or idifﬁezgnces among the various
systems. A series of experiences\‘h‘thnmig\t be called
descriptive economics is likely to dominate instruction,
. . . When, by theory; everyone is responsible for instruc— o
tion, in actual practice no one. is, . Instruction becomes ’
incidental, or mote'frequently,_accidental. The simple fact
. that teachers, who are .admittedly 1ll-prepared by thelr . .
training to teach an: elementary course in economics, can - T . U
‘comfortably handle the integrated approach without further ‘ T
inservice education makes one wonder by what magic the
students would achieve an anderstanding of economics.2

The issue of ptoviding a separate course in economics versus :the . o N
integratlng of economics into other courses has been resolved in many

5
schools by emphasizing both approaches,- Jones explains the rationale

' 1Libby Joyce, "Economics and Consumer Education A Cross Reference
(Toronto: Canadian. Fohndation for Economic Education February, 1978), o

p. L. : . . S o .

2H0user, op. cit., pp. 139-140.




. e . -~
1
// ) '
o / .36 ’
for this approach~as follows: @ '

1 . 4

Schools wusing this approach reason that economic insti-
tutions, principles, concépts, and analysis must be dealt
i with as they arise in the study of’ history, government, bus-~ :
iness subjects, and home economies. It is desirable, there- . . 3
fore, to plan curricula and to prepare teachérs so that the N o .
students -understand the economic problem apd—become familiar : e
with the tools of. economic reasoning B ST

. o : At the same time, these schools are convinced- that. at "L ' . :
T L 1east one semester of'economics 1is desirable, usually at the .~ : oL
’ ' _ 12th grade level, ip order to 'assiure that .students really . = . . . .

' understand what has. beén learned previously. Furthermore,,’ " S
%, they" bel:ieVe that.‘a systamatlc, well—organized economics.
coursey, taught by a, teacher well grounded ‘in economics;’ .
capitalizing on- prior 1earnings, guarantees study in depth
';f“_ and competency in’ reasoning ‘about " economic principles and :
problems 50 important ta life—long learning;l-,\ ‘ :

'7'f~ ’ f:'.f;: o Houser concludes that the third approach to economic education

T I S RSN NS

.that is,'including substantial blocks or units of economic content in
some ef the already established courses at more than one grade level, : a '»Jﬂﬂ
dffers the best-solution. While.this approach:is.s1milar to the inte- B
grative method in that instruction in economics is included -85’ part of

another course, it is deemed to be superior to the nuts and bolts’

proach of a strictly integrated effort. The superiority of the block ' U

approach stems from the fact that "it actually provides us with substan—
o _f{ : Li tial blocks of-time in which we’ teach facts and principles, tie’ these { ;‘3; R

all together into an interrelated meaningful unity that is our economic

) 3
s

system nZ. -

It is apparent that a great deal of the reluctance on the part of
' economic education advoc\tes\\o sub5cribe to. a separate course approach )

’
. ~a L

W o

) . 1Galen Jones,-"The Current Status of Economics Teachlng in the Highz
.:\ Schools of the United Ststes," N. A, S 5. P Bulletin, 49\£Eozember, 1965),.

,22 TS

o ZHouser op. t., p. 141. :
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to economics stems from the inability of these courses to attract enough
'students. One possible recaurse could be the designation of economics
as a required or compulsory course. Warren surveyed the opiniods of
teachers across Canada regarding the introduction of a compulsory course
or courses In economics. He reports that seventy—five percent of ‘the

teachers rejected making economics compulsory, presumably because
4

.- . -

‘\~mteachers in. Canada are philosophically opposed to having_substantial

ne o T~ . .,.
» o, . T~

.ucore programg\afrmmpulsory subghcts at the senior high school level.i

”-'.JNearly all teachers did agree:\ﬁowe,er, that at least one course with

., - .

' .

'i:felt that an effort should be made to guide students 1nto\a second
SN _' ‘ ST \-r'
o 'course dealing with ecOnomic and political systems.lc' . "'..-5757§__

With regards to- economics being accorded the status of a required

, c0urse_in the secondary schools of San Diego Houser\concludes-that:

- An. already overcrowded schedule of state-mandated courses,_'
. ’fgraduation requirements, college entrance requiréements: (none
. of which include economics) and tradition make it virtually
L impossible ‘to get economics.int//our schools -as ‘a’ reguired
-subject.z R i N : :

Assigning a specific school department respon51bility for economic

2education presents another concern relative to the placement of economics d

' ~

.,Jin thefcurricula-of the schools.' The United States Joint Council on..flu

Economic Education emphasizes the: beginning of such learning in the

. elemen@ary school and considers soc1al studies as the area: best fitted B

PP 4

g . . . . .
) . w .-

:ﬂeducation in the schools of Canada, September, 1973), p. 22. N
. “'

e

-d .; : 2Houser, op. cit., p. 140.:

1Robert Warren, Education for Economic Literaqy (A study of economic U

~

3'substantial economic content should be compu'sory;and over fifty percent 'f: ?



‘ “to deal'with economfc edudation in. the high schaols. . Relevant liter-
_ature, both in.Canedézand/the'United States, is_éeﬂerally supportivefof.
this view. - f/ ' . L .
. - . < L ¢ . . . e B

. ' |
'y Nanassy believes t at the most convincing ‘argument in»favor of L

s -
'L »

economics being subsUme under businéss educatlbn S the fact that busi‘

Tl

eachers had about fifty percent mor undergraduate f;f”rij:

busineés edUcation \

.1 s e

.‘}i;'nf'__ﬁz-f; preparation in- eco7

ST T e S e . ,'.- ol

. states. Tonne repognizes that business education teach rs appear more

pleted in colleg but offers»the following caution.‘ '—cf i;' w‘ff

. I Hnsines teachers are convinced that“they can' dq a bettgr
O ‘ job than s#ﬁial studies. teachers because they have had: mo:e R S
courses -in. economics in. college.: ‘There .1s 'some evids ce- that o s T
numbers of Courges’ ‘tiken in college has’ little dnfluehce on* S
L L - “ecoromtc. competency.i Moreover, most:business reache s’ dre ;ﬂ';”:"'ﬁjr L
DT ‘ e primarily interested in‘ shorthand ‘typing, 'and bookk'eping, v
' ) " which’ require somewhat different teaching technique, .
'those used in teaching economics.3, ._[\ .'./~' .ff~*}

In likelihood the debate will continue bver whether economics

: 1Herbert A.\Tonne and Louis .CY Nanassy, Princ1ples of Bus1ness B
Education (New York- McGraw—Hill Book Company, 1970), p. 337 I

. :“'7lﬁw'f o 2Louis C. Nanasqy,-et al.. Princigles and Trends in Bu51ness Educa— 5-;i'
_;t\ o g'“ﬁ tion (Indianapqlis. Babbs—Merrill Educational Publishtng,.1977), pp.ii. SR
S 335336, 0L wwff" o .-v:'uﬁv L Ly '

3Tonne and Nanassy, op cit., p. 337

:.\-.




. or whether it is ‘a business subject to be taught by a business teacher.
In the final analysis, it would appear more important to ensure that a .

. well-qualified teacher 'is assigned .economics than to be overly concerned

as to whether it is assigned to one department or the c_:l:her.l

”
IV. THE STUDENT AND ECONOMICS
":_ o . | 4 . N
] Student Enrolment ip' Separate Eco‘r}omics'Coursesv . '4.,:f.
S ’ thom -a feyiew of the"lite’_rat.ufe, it 'is obvious that student enrol- '
L men.t in'_lseparat:‘e ecox}omics.cop.rse's ‘in_Canade)I and the Unfté& Sta:;:es' is | .
) ) far frclam"'édg'quat.e'. IUA's éarly as 1931, concern was’being' expressed about
) o C ‘_ t‘he,.inad-equate proxﬂrision for ihst‘ruction in ec'or:omics in thé hi;h
’ o 'A A schoolsn of t;he‘Unitéd Sf:,ates. In thaﬁ year, McKee anmd Moulton reported
f: ' tbét "l‘ess than five percent of all hig'f) scho,_ol' students take the equi- - #
:: R -valent ' of a separate course in economics."2 A dgcadella-t.Er, 't.h'e United )
T’ - States Task Force on Econom:ic Educét.ion re\};aaled tlu1at "only about:five
k pe.rBent of él.l high school students eviexj" take a separate course in
; _ - - . e(:ox"lou:t:f.c.s.".3 ) - : °
’ . . Student 'enrolment; in elcono;nics in Ithe United Sta-teAS varies .grLatly
‘ o . . f'r'om‘ state to state. Ellis reported that, in 196_8, fiffy-thr{ee percent
f b ! of the .totallsenior Jpopulation_in the high schools df'ﬁilssiS'si‘ppi were - !
x N enrollled in economics c'ourses.-l*' In 1974, Selin& found that twenty'-f:fve‘
E‘ e : . 1I;anéssy et al. p. cit., p. 336. .
o S e . ’ » 9P Cit., P T S
L oL 2 S 2] W. McKee and H. G. Moulton, A Survey of Economic Education
: L (Washlngton. The Brookings Inetitute ) 1951), p. 2. . : o
- o 3National Task Force on Economic Education, og. cit. s p. 8.
b+ bl op. dit., p. 89, |
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TN re
percent of the students of St. Paul (Minnesotid) chose economics as an
N B} s
elective subject.1

g
v

» Provincial variationSrwithin Canada‘are likewlse evident. - In 1966,
Jones reported that in some provinces economics is not offered as a
separate course. In Alberta about eight percent of Grade\XII students
enrolled in ec0nomioB: ae compared to forty percent of Grade XII stu-
dents in Newfoundland It must be noted however, that Newfoundland‘
. Grade XIT 1is actually first year—university.. For Canada as a whole,
the picture does not appear ‘to be any brighter for economics than- that
- portrayed for the United States. Statistics Canada revealed that, in.
1975~ 76, student enrolment in economics courses was less than thirteen
percent of. the total high school . enrolment for all of Can.eu'la..3
Whiledrecognizing that there.are prohlems associated with acquiring
a precise interpretation for much of* the statistical data reported on
student enrolment in economiqs, there is ample evidence to su;gest that-’ .
the subject has demohstrated little drawing power.. The next obvious
questibn, then, is why has econpmics failed to attract a larger portion

-

of the high school population? R b .

Studént Interest-in Economics

I

Many writers express the—vieW'thaE’Ehe poor response to economics
- 1

may be symptomatic of a much 1arger probleuh that of discontent on Ehe

[N S ) '_O .
— . . . ‘u.- \a .
lM A. Selim, "5 Study of Economic Education in St. Paul (Minnesota)

\

and Area High Schools" (0011ege of st. Thomas, St.-Paul Minnesota, Co

L4

Septe ery 1974), P- 7."

Jonee, op._ cit., 95,33‘ P h"- t'}l . - S T o { ; ;.

o ” 3Joyce, oé, cit.,_p-_. ]. EER IR ' ST
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part .of students with the overall social studieshprogram. . Fernandez,
et al. studied high schodl students' perceptions of social studies’ in

San Francisco and concluded that:

. + . 1t would appear from our findings that teachers of
soclal studies have serious problems. Students do not con-
sider the content of social studies to be as important as the
skil they learn in other courses and they do not perceive
the classroom atmosphere of social studies a5 more inter-
personally constructive.l . .

A Cglga;y Public School Board Survey'rebort, released June 15,
1973;'contained the followihg stateméht on the status of sohial studies:

According to the survey analysis, the Social Studies
program i& the least ‘1iked by students, -and 1s thelr area of
least achievement. It is also the course in which the
greatest number of students report having taken only' to earn
c¢redits, as oppased to any persenal interest ox perceived
relevance to job preparation or university entrance. It
ranks last among subjects which students have indicated they
would choose if they were to spend an extra year in high
school.? .

In 1973, wérreﬂhintervieﬁed Canadian teachers from.ail proviﬂces
.

and, witp spécific reference to -the above statement from the'ézlgary
survey of ;ocial studies, concluded that "if'appliea to thg Options in
~Ecﬂgémics in}moét prbyiéces, would certainly reflect the point oﬁ_biég,
of‘ovef half';f the'teaéhers interviewed regardihg'the'situétion in tﬁe
, province in which they teach.' Also, Warren.reported.that hé was fre-
quently reminded that studentslhave become sharp consumers of coursés

and are §imply not uying economics as an option. In fact, in some -

provinces and in 'many\schools, economics ig_sollow on the student

I N . N w

. lCelestino Fernandez; et al., "High School Students' Perceptions of
Social Studies," The Social Studles, LXVIL (March/April 1976) P- 56

'ZWarren, op. cit., p- 1. ' ‘_ ‘ .
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priority list that it has been dropped from the timetables of the

TN

RSN
P

schools.l

1 "

Houser reviewed the position of economics in the secpndary schools
of San Diego in 1965 and concluded that it'did not enjoy much esteem.

Thié, he suggested, was. because econouﬁcs 1s not required for graduation

N

and college entrance, and it does not lead to scholarships, advanced

s

. placement, or-other awards or honors. He summed up the generdl interest

level of students for. economics ‘as folloWs
A R A A Long years agd, 1t was Carlyle who, after reading the
dour predictions of Thomas Malthus, dubbed economics-as the
'dismal science.' The description has stuck, not so much
because of the population implications that Carlyle had in
mind but because successive groups of students have found
Cee T : it, as it is traditionally taught, far from an exciting
: subJect to study. This image is not easily dispelled--
with students or teachers.?

Gilliam found that economics is unpopular with students even though
many:of them receive high grades in the subject. He observed that:

Throughout the United States elementary courses in
" economics are frequently unpopular and even distasteful to
_students. Large numbers of beginning 'students feel the.

study of economics is dry, dull, and dismal. And students o

- often regard the study of economics as a sort of meaningless
academic exercise.* This accusation 1s supported by the fact.
that many, many students receive high .grades in passing
econiomics courses--and yet have very little understanding of
what economics -is all-about, let alone fynction more effec-~
tively as citlzens. It is liftle wonder why so many students
have such a dislike for the dismal study of econcmics.3

[
YoE A et

a

)
g
3
x|
f.
)

bid.,p. 1. - i
o 2Houser, op. cit., p. 137
' 3

John €. Gilliam, “Sbme Th0ughts on the Teaching of Elenentary
Economics,“_Indiana Soc1al Studies Quarterly, XXV (Winter, 1972-73),
p.. 57,
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» According‘to Jones and Austin, the term "economics” is partially
the reason for the lack of interest.in an economics course. Senior‘
students will have completed many eourses in history, English, and
matpematics and be reasonably familiar with the instructional technique
in these areas. As for econemics, the authors contend that most stu-

" dents Vill have onlx a vegue idee. Therefore, it is safer for them Eb'
,elect:courses,with-which'they are familiar. Parental~et;itudes teuarus

economics is also cited as being & source of discouragement ta students

who may wish,td’enroil in econonies.l Upon completion of e‘%tugyfef'~

the status of eeenomic education in-the Unite&*States in.1967;_Toms

reuealed that interest in economi cs vas'deciining’and récommeﬁded«thep'
"morg,sepanate courses in economics ﬁé offered as part of.a’;equired
curriculum and that, if offered as electives, an effective "selling'
& program be initiated Eo interest an encourage more étudente to take

economiqs."2 - : '\L\VJ

The di;emma of interesting stu ents in economics without settling

TrerT

Pl el e e
RN o gtis

for aims that dre inadequate for the subJect is set forth.by Morton and

Rezny as follows: -Q" .

. An economics course for. high gchool students'presents
seyeral problems. Although much of a person's life will be
concerned with. economic mdtters, many young people do not .
récognize this and therefore view the subject as dull and
unimportant.  Students are sensitive to many national pro—
blems, but an analytical treatmént'of‘these problems’ is

. _ Lyle E. Jones and Charles 0. Austin, Jr., “Rock Island Requires
Economics for Graduation,” N.A.S. S P. Bulletin, 49 (November/December,

L 1965), p. 119.

=

. . N . \
2Evelyn C. Toms, "A Study of the Status of Economic Education in
the Public Secondary Schools" (Unpublished Master's thesis, California
State College, 1967), p. 66. :

iy




difficult 'for/Nn attempting to make economics more ' :
interesting by simplifying 1it, one runs the risk of creating ¢ ¥
a superficial course and doing little to improve the stu— :
dent's analytical powers. Thus, our main dilemma',is that,
"while we are faced with the challenge of helping students to
become economically literate, we shall surely fail if in :
doing so we completely destroy interest in the subject or °
gettle for -aims that are inadequate.1 -

¥

Enrolment in Ecoﬁomics and Size of School ' o . -
Jones survey of the status of economics in American high schools

‘ "indicates that school size has na real bearing upon whether. or nothe
/

school offers a separate course in economics, makes it a re,qu:tred or
L

elective course,'or presents it on a semester oY year b‘asis. Morxe,

impo({tant, however, 1s ‘that the. actual studént enrolment in separate

economics courses does vary significantly with the eize of the school.

Jones reports that the percentage of tyelfth~grade students taking
economics in s—n;all schools 1s from one—lha'lf to double that fopnd in
large schools. The author attributes this differentral Lo the fact that . . .. '
fewer eLecti‘ve choices ere-open to students.in ttle, smaller eenior high

ssc:‘nool's.2

R
Sl

|
L

Ellis,' «in his sﬁrvey. of high schools in Missisé-ippi., produced

.
-
b
Ve

K
i
[

findings that are at variance to those reported by Jones. He reported
that approximately seventy percent of the schools with _less"than one

hundred seniors offered economics as an option to students, whereas /

I

approximately ‘aighty-seven. percent of those schools with senior enrol~ ]
.ot ’ N [

7

'1Johq S. Morton and Ronald R. Rezny, "Some Teaching Techniques for . -

High Scheol Economics'," Journal of Eeonomic Education (Fall, 1971), ’
p. 1l1. :
. A

2-Jones, op. cit., p. 10. <
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ments in excess of one hundred ‘offered economics. Ellis did not indicate

the actual enrolment percentageé of students in economics courses by

" size of school.

Warren's findir_xgs suggest that school size does make -a difference

o
in Canada. The low priority accorded te economics in most of Canada is
. r, ‘
not evident in the Atlantic provinces where there appears to be a parity .

of esteem for economics among all other OpthnS. Some of the teacher's .

interviewed by Warren attributed thlS situation to the academic tradition
-0f the Atlantic region while others expressed the view that it results

from the fact that schools are generally smaller in the At:lantic P IO~

vinces with fewer optlons in compet:.t:n.on.2

Enrolmen® in Economics and Séx of Studeat

The ch)\study that_provide’sla breakdown of student enrolment in
economics courses ’according ﬂto sex was conducted by Ellis iﬁ- Missiseipoil.
Females comprised fort‘}'i-s'ix percent of those enrolled in economi"cs-'in
that s.tat:e.3 The abilit& to benefit from economics courses according
to sex of the student lﬁas also been documented. Paul unde rtook a study
in Georgia to analyze the relationship of certain variablés to economic
understanding in selected high .schools. The results of that study 1ndi— -
cated that boys scoredv.s'ignificantly higher than girls _in' a test of

economic unders.tanding.a Deitz reported similar findings in a California

e i

. . . ‘l ' )
1Ellis 2 cit., p. 92.° : ‘2Warren, op. cit., p. 1l. .

Ellis E- cit., p; 93,

l"Joel Harris Paul, “Analysis of Economic ‘Understanding in Selected
Georgia Schools,"” Disgertation \Abstracts, XXV, No. 9, Ann Arbor, Michigan
University Microfilms, Inc., :March, 1964), p. 3563.. )
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study. L

In Canada, Norelius concluded a s\udy of the economic unders tanding
&

acquired by Saskatoon Grade XII students with the following observation:

It was apparent from the descriptive 'statistics that the
male groups tended to score higher than did the female
groups in all areas of economic understanding, with the
exception of (1) Savings and Investment-and (2) Labour and
Unions, Similarly, on the total score ‘means, the mate—""

\ groups scored high.er than did the femalk group.z

Enrolment in Econo‘nics and Academic Abilitl
: _of Students . )

. If one can assocﬂinte th;a more academically orlented students with ‘ s
. those who cnntinue their educa'tion at the collegé level Jones' ‘study of
&
economic'education in tne secondary schools of San Diego may be he lpful,
With reference to economics having little dxjawing power in the snhools
suwéyed,- he rle'porte'd that "this 1s especially true for most college pre-—
paratory students who a.lready have more courses of recqgnized academic
standing to take than they can comfortably fit into their program, '
Houser's survey of economics? in the high schools of the.'United
States in 1965}re.venle‘d t‘hat many schools; experien;éd difficulties in
nttémpting to ta:f.‘lot econonmles ‘to the needs. of -all stnjdents. There was -
anf e_npreés‘ed',need f_'or an économits course. for siow and avé;age learners

that omits the more difficult theoretical analysis and emphasizeés the
d ST

descriptive, historical section of the text,. as- we_ll as _é course for

1Jamexs E. Deitz, "Economic Understanding aﬁgenior’Students in 3
Selected California.High Schools," Dissertation Abstracts, XX1V, No. 9,
Ann Arbor,A Michigan University Microf {1ms, Inc., 1964, "pp. 3562 3563.

. 2Lorna Ruth Norelius, g Study to Determine the Extent of Economic
Understanding Acquired by Saskatoon Grade Twelve Students" CUnpublished
Master's thesis, University of Saskatchewan, 1969). p.. 65. N

3

Jone.g, op- ,cit., PP- 25—26:.
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faster learners that places.emphasis on theory and analysis and less on

descriptive and historical mat:erial.1 ,

e

Nolan ‘contends that the nature of economics is such that it requires
the student to be at a reasonable level of maturity and at least of

average intelligence. He suggests that separate economics courses be

)

made available, on an elective basis, to all senior students and to
those juniors who are academically able to. do successful work in the

course. 2 A similar .point is made by Daughtrey,3

Toa

in. those sp?ool_s where _econoinic_'edoc_ation is incorporated under

business education, there is concern .that the academically talented

st,udent:s are seldom provided an opportunity to enroll in separate

economics courses. The following paragraph is indicative of this con--
- »
cern: : ,

In view of the impoftant'part that the academically ta-l—
ented will play in all probability in our society, it is
vital that these future business, social, .and political
leaders graduate from secondary school with a high degree of
economic understanding. %

Selim provides the only breakdown of enrolment in economics® accord-
ing to the ability level of students as perc¢eived by teachers. 'For

those schools- surveyed, he concludes that: -

In regard to the ability levels of those students, 10 per-
cent of the teachers expressed the opinion that econonics

1Houser_, 62.. cit., p.. 137. .

ZNolan, et al., op. cit., p. 175.

7
3Daughtrey, op. cit s- P 359.

. 4I‘Ia,t;ion.al Education Associatlon and United Business Educatlon
Association, Business and Economlc Education for thé Academically -
Talented Student (Washington, D C.: Nacional Education Association, -

1961), p. L3.
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students were generally of superior ability, while 20 percent
felt that students with average abilfties made the choice of
economics as an elective. In effect, then, students with

. diverse ability levels selected economics. ! .

Fernandez, et al. reported that, as a whole, social studies is

Y

/ o
regarded differently from other academic subjects students are required

i

to take in-high school. Students expressed t e'?iew (and were supported

in their bellef by the ‘attitudes. of their p@’rents, counselers, and
friends) that social studies courses were less. important than mathetna-
tics and En’gli'sﬁ for their occupatidﬁ_a]mchdices. "According, to the .

authors, social.studies classeés are not perceived by students as artic-

ulated to future occupations.z

)

Reqdirements for the Effective Teachi{lg
of Economics '

V. THE TEACHER AND ECONGMICS

~
>

At this point, the reader may well suspect that the major problem
with high school econoﬁ;i'cs- is the student. Cértalnly, if this were the
case, the task of. improving economic education would be made somé;nrhat
‘more limited or définéd a's'to the ap{arqach‘needed'to alleviate the
'difficul'tiles. 'In actual fact, hozaéyer, the student represents but one

+

of the many variables entering the ‘pictpre. Complicating matters is -

\
‘the teacher of ecoqémics. .

Research is readily available to support the c_dntention that

teachers play a-'key role in the successful development and implementa-

1Selim, op_' ., cit., p. 7.' '

ZFgrrianagz, et al., op, cit., p 56.

{
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tion of any program. Wood conducted a major study in the area of -
economics in the high schools and his findings are recorded by Gilliam
as follows:

. the single most important factor in the effective
teaching of economics is the teacher. Even with ideal
equipment, facilities, and materials a course is of little
value without an effective teacher. On the other hand, a
teally top-notch teacher with limited facilitied and ,

/materials~-and with students who are least equipped -to gain
from economics instruction--can produce effective results_.l

s

.Undoubtfe'dly, pooi‘- teach'ing is the result of. many causes hu_t' one

that is quite frequently cited 1is .that of teacher preparation. ”Thé need

‘ / for increased emphasis on teacher preparation is advocated by Wallace,c

/ in the following observat,ion
Despite all the mechanization and gadgetry in gducation,
all the improvements in hardware and software, and all. the
" tipkering with curricula, however, the classroom tedcher is
likely to remain for the foreseeable future the key. to
effective education and learning in e®onomics, so that we
still face the perennial problem of teacher preparat:l.on.2

Jones emphasizes that the principal requisites in an effective

program of economic education, especially in the high schools; ''are

teachers well-grounded in economics who are -eupplied with'ade,quate. too]_.é—— '

textbooks, teaching—learning units, and other instructignél aids'."3

~ ' ' \ )
Ellis, recognizing that it is necessary that the teacher be proficient

.

in the subject of e'conoﬁlics, maintains that it is equally important that

the teacher be given some training in the methods he may employ in pre-

1Gilliam, op. cit., p. 60.

2E. S. Wallace, "The Preparation of High School Teachers of Econo-
mics,” The Journal of Economic Education (Fall, 1970), p. 70.

T

3Jones, op. cit., pp. 13-14.
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) 1
senting this knowledge to students in the schaols.” Dawson substantiates

LR

this when he observes:'

Obviously, I do not agree with the old cliche: "If you
know your.subject, you can teach it." Having taught in’ the
secondary schools of New York, and having served as super-
visor of student teachers at New, York University's School of
Education; I am fairly convinced that some training in peda-
gogy 1s necessary,. There may be a few pe€rsons whp ate nat-

R _-ural born teachers - and who. need no instruction in edutational
RS methogs but I never have had the good fortune fo meet one ‘of
SRR : them. : o .

In conclusion, Gilliam recognizes the hazards involved in a.‘ttempt'-—-,

ing to describe the good" teacher but suggests that there are t'hréé"

[T D N P SO S,

essential characteristics which an effective economies teacher should
possess‘ (1) he should have an excellent knowledge and .ability in' the ' i

subject matter of economics, (2) he should be skilled in the use of

r

. teaching techniques‘_{and procedures; and (3) he’ should be-an- e‘nt'husiles tic

e

. 3
. . teacher.

’ R . . ’
) . . . !

Teacher Pneparation for the Teaching ) . s
of Economfles- . .- ' I -
- pu N . - . - e ! -
Inadequacies associated with the teaching of economics :Ln the

-
-

schools were btought to light by the findings of the National Task Force
-

on E onomic Education in the United States “in 1961 Since that date,

uch attention has been devoted in the 1iterature to improving ‘teacher

J

performance in economics in that country. Attention to’ the problem has

L ke 3 o e iR B s Cernaterm TS0

not, been evident 1n Canada to the same degree.~ However, this situation

yo. - - ' - - -t

— lEllis, E c:Lt ,p 18.

. 2George G. DaWSon,' ,”Offer a Sensible Economic Program,” Balance .'
'Sheet XLIIX (November, _1961) pp. 100-101. .

3ci111am, s cit.. 2 S0 . el
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appears. to be changing. The establishment of, the Canadian Foundation

.

for Economic Education, with its main goal being "the stimulation of

teaching economics in the\primz-ir'y and secondary, schools,” is but one

Il
. -

example of a growing concern for econoinic education in ‘this country

The National ‘I‘ask Farce on Economic Education, ip surveying the k

prebaratory economic b'ackgroundof social studies teachers in the United

States‘, found tl-rét "almost half of all high sehool social studies

n
N _,)\- 20

teachers, and perhaps a quarter of all those teaching actual cOurses in

L economics have not had as: much as; a"‘single college course in economics; ?',{; R

. . . . . » \ ,,'I L .
IR « ' .

The Tesk Force subsequently recommended that a minimum of one full ye,ar

coursg :Ln college economics be required for the certification of all
4# . r.

- o social studies teachers, wit‘n at least another year of college economics

o S beyond the elementary course being desirable. For those teéxchin,g a

. se'barete course in economics at the high school level,, a minor. (eighteen

semester hours or three full_ year courses) was recommended- as a miningum-

a

requirement and a major .being p:;e-fe'rable. It: was suggested that sho'rt\

v . . of a college minor in economics, the high school teacher df economlcs
¥ ' . .J - ' O
* : . actually possesses formal training that puts hin only marginally ahead

D e -

of his best student:s.2

e o : With regards to certification requirements Eor high school soc:,al

»

D o studies teachers, the Task Force, expressed concern that only sixteen of

S the fifty states require even an elementary "course in economics. _I‘t B

(RN

DA . h o N lThe Canadian Foundation for Economic Education Third Annua]. R
Co ReEort, 1977 (Toronto. -Canadian Foundation for Econom.ic Education, (1977,
T X 0 pP- 2. . E : o~ T ) . ) Y

N S : o o :
N L : . .

o . zNe_t:ion'al Task Forc%\oh ‘Econonic Edycation, p. cit., PP. -737‘574.:"

“wn
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: . “was & s,oJ r-epoi'ted El:iat‘: ‘ . T T o ] s . 4 4‘
- " In a xecent study of social studies teacher programs 1n ' : S
e 50 selected colleges and universities throughout this ‘coun— . A
try, 38 were: found to offer a major in social studies with - . 2
. : a median requirement of only one year -of elementary econom:tg:s LA N
/ » , for these teachers T tomorrow whio will be largely respon-_ - o o ,
- - ~ . sible for téachlng basic under:standing of econom.ics :I.nl our ’ .
: ' P schools. 1 . 4 L . . :

"

"nIn 1963\ Randall examined 'the requirements of selected Canadian

" . . "' ' "l - s

and Uni_ted States universities and rep tted that all Canad:t n unlversi—‘ o

eL oy
W l-.

ties requ‘ired c,ou“i‘Ses iin; history for their potential social studles "'-_';_'_.0

.

teachers‘, ebout éighty percent required courses in geographi ; and nol :'_--"

AR 45 . . A

'.,university requ.:l.red a course in economics» However, most udiVersitiee""

— T ':in Canada did provide an opportunity for students zto take et‘:onomics. _
. A "« \ . | .
: : Randall repqrted that, ] of the two. hundred thitty-elght Al‘berta social_

£ ta e TN

. studies teachers queetioned only nina percent had more thad three

courses :l.n economics, as compared to sixty-%ev;n percent who had more

e, . i . '

. than three courses in history.2 S L -

McElroy studied thirty Sl'x selected hi

h - schobls in theLUnited

K

‘ States in 196§ and Eound that fifty—flve pel‘t‘cent of the ‘tedchers in the

'.social studies departments were at:ademicall}{ deficient in their\ preﬁar—( ..

.'-'.'-‘at::ion in economics.3 In the same year, the ‘National Association of

,,\ Lte i

'
i ek vpley o Tie Eas e T o T

.Secondaryos::hool Principals reported t:hat, ass:ming that at ].east two

R . . s - . - [ '-_.’,. I 8 . . .
'v'college courses :Ln etonomics are requ1red for a teacher to fe‘el comfor-;\;"' & ;

Cia

Ibid. 5 p.v 1o. L

o 2Rut:h Esther Randall ' "The Training of Teachers for Soci’al Studies L

L ..Instmction" (Unpublished Master s thesis, Unlversit:y of Alberta, 1963),

‘o N ;: W "-I_'l‘;:p~'98 - KA R L .f R ., ) T o vt :

: 3Derwyn Frank McElroy, "Economic Education in Selected High Schools"
I .i.’(unpublished Doct:oral dissertation, Aubum University,,l965> s PP 210 211,
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possessed six hours or less in,fqrmal courses_in ecohomics,
; Fat ’

table in economic instruction at the high schoo; level, the facts of
this seudy ‘Wwere reassuring. For'those teaching separate courses iﬁ
economics, 82.4 percent were deemed.to be .adequdtely prepared for the
task, while 14.2.perceqf had only one -college course in_eeonomics,ﬁand

3.3 percent had none. Aiso, 73.2 percent of teachers of other courses

ks \
a

A : D |
incorporating economics had two or more courses in economics. .
Dawson's nationwide survey of the ecomomic education of teacher-

trainees in the United States, in 1967, revealed that only two out of

every nine social studied teachers have had:'six credits (two semester

' courses) or more .in ‘economics. Dawson.réporfed that in some.statesb
conomi aws cported fhat in ¢ State:

.

teachers cin meet the state's economics requirements with a single
LY . v " " -, .

three-hour course. He further obgserved that:

D)

It is didtressing, alsa, that oﬁly 22 percenﬁ of social

studies teacher-trainees are receivimg instruction-in the

methods of teaching economics, when 1t is probable .that most

‘of them willsbe teaching courses which should. include some .,
econoimics. 2 . ' '

A study of the status of economic education inlMiseiesipﬁi schools,
¢onducted by Ellis in 1968, revealed that approximately forfy—nih57

J N . - \‘

percent of the teachers:of economics possessed six semester hours'or-

less in. formal training in economics courses. It was - also determined

‘s

that, for all social studies teachers, approximately eighty-four percent

o . .
13 . . R - o

.'lJones, gE' cigs, pp. 14—16

N

‘ George G, Dawson, NationwzdeaSurvez_in the Eeonomlc Educatlon of:

Sl Bnr R Lyt mon

Tedchér-Trainees (New. York: Joint Council on Ecofiomic Educatlon, 1967),

pp. 1-10.
o

3Ellis, op. cit., p. 90" ' I .?'
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Moreover, the Joint Councll 6n- Economic Education reported in 1969 ) ¢

that half of the social studies teachers in the United States had no
formal college credig in the subject. Furthermore, it appeared as

though lesg than a third of these teachers had as much as six semester

¢

hours credit in economics.1 A study by Rarker,in 1969 found that‘the :

;

status of economic-educatibn in Illinois schools was.neither as good as ' . 3
~one would hope nor- as bad -as many would fear. The majority-of teachers

o

. o Zad some~formal courSe'work in gtonomics; In fact, only 39. lapercent o

ernib et g w

..\-

£ all teachers reported no course in economics, 33 6 percent had between L

-oné and fivh hours; ten percent had six hours- ‘and the remaining 17 3
2 .\
D percent ha seven or,more hqure of formal economid% training.
o to- ’

_If ‘ond were to adopt the recommendations of the ational Task Forcea

. . U
N S

on Economi Education, that is,,one full year course in college economics
for all soéial studies teachers with a second year courSeGhighly
desi?hble, and three full’ year courses in economics for all’ economics

. -8
teachers as minimum requirements for certification, then the prospects

§

for, ecopo c educacion in our schools are not encouraging.. Research ‘in ’ %f
. ‘ ! ‘ %
& < . g
f.. B the Unite Ststes does. suggest that teacher preparation for economics —%.
ﬂ .f S instructioh is improvingh» However, there was no evidehce available to . _%
' : o 5 o R
“ : the writer to indicate a similar trend in Canada..' ﬁp“%h'l “ g_
’ N - : ; 3 3.
ot .. . - ‘» B : %
Factors Contributing to Inadequate Teacher ; i T O
fél Preparation N . 4 : s %;
]:' . k

That there is a need to improve the academic préparation of. teachers :l‘f:"" e

";\' = Wallace og. cit., p. 70'-" . ﬁif--:;r

; Edmond T. Parker; "A Study of the ‘Status of Economic Education in
Illinois Schools (K—lz)" (Unpublished Dbctoral dissertstion, Northwestern
University, 1969), p. 26. ’t VT AT I .
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'f relative to the teaching of economics, as a separate discipline or as ": -
gi - part-gf other courses, has been documented. Bgfore ékﬁ.can meaningfully d .
s .
j?f ; deal with this problem, however, the identification of thosé factors "
- contributing to present inadequacies is a logical fixst étep.
ﬁ' » ( Darcy explored the reasons teachers skip economics‘during'theirt
/ : )
. 2 pre—service training and suggests the following factors as being ldent:
g | i? B competing cogpsé requirements; ’ .
Yo & .
. hi : 2. more attraéf?ve elebtives; ’ {
i;\, _ : ' 3. lack bf“awareness'o:fin;erest;'_ ;
i_ T4, failure of schaols offeducation and §tate,cgrtrf104gion agen~
?f :zi .éies to require or.récpmmeﬁd it;, and y
Ej; g; A 5. Ipoor teachihg of ecoaomics'at qhé gqtqege ievel.llz ‘
4 . » B .
: ,ry %i C Wallace also addressfd the question of why teachers do ho;.choose'
:,ﬁ'? ?T . economics courses at college. He-concludedAthat there were many'reagons,
N . : :
'-;:] %i ) with the following being most gvidént: ‘ "
 ;14: %? . | 1. it is an-unfamiliar SUEject which most of them have not encoun-
y \ ii tered at the pre-collegiACe level;
RS % . o . . .
; E: 2. 1t 1s a more difficult ¢ourse than gost of the algérnatives;
:' ’ %. its relevance to the gubject the sFudént éxpeth‘to tééch is .
noé_aﬁparéﬁt, even.to-ihose eipectipg tgrteaéﬂ‘ééqiéiustudieé; :
:' ;" , 4, for fhe most part stu;;;fs in teacher;c;aininéjprégggms'tend'-
%- .  ;0 take what their.advisé?; Fell]themfto‘také; and mén; éd&i$éfs,i
AQ not reéommehd eéonémicsﬂboth‘fé;.fhpAs;mg'reaﬁons‘the 5Fﬁ-f "
"dents avoid iq.and because théy:thémg;1§es have néQQr_haﬁ 1ﬁ; and -
1Robert L. Darcy, TEconomic"EdUgatién.fqr-Teachergz The Prgsetviée ’ -
P;ogfam," NfA.S.S.PJ-Bullgciq, 491(§ovember;_196§), P. 16.,‘ .»‘, N . ; .
’ ' € ' - " . - SRR B '

I . :
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5. on many campuses the beginning course in economics has an

unfortunate but justifiable reputgkion for being poorly taught

and deadly dull.1

The nroblem of poor teaching at the college level'surfaces as a

major -concern of many writexs. Newer and smaller teacher training

Unstitutions are eccused of offering economics cdourses that are taught

.

by inexperienced teaChersfwith heavy ‘workloads, while, in larger insti~-

tutions, the course is taught by graduate students who .are preoccupied
Ty

: with their owm problems CImy other larger institutions, it is claimed

that different sections of the,economics course may be taught in a

’ .

totally uncoordinated manner by senior members who regard such teaching"

as a chore to be performed as 'a means of earning the opportnnity to

‘teach graduate seminars and engage in their own.research.2

Bach and Saunders seem to confirm the belief .of students that

introductory conrses in economics ate ”irrelevant"'and "a horrible waste

-~ <

"of time." They. conducted a gtudy’ of high school economics teachers and

Lo’

'-found that their scores on a test of economic understanding were not

significantlz higher than teachers who had never taken .3 course in

. 3 .
' economics. S o . e,

L]
o B . -
4 . -

.
. [

' Promoting Economic Competence for Teachers

! r"?‘\ﬁ:“e-«,“.t' :

T ~
R

Muchfof.the'literature pertainifig to'economic education has been

11«1}';_121.'151c,e’,,o.E. cit}; P- 73. . , _
?'Ibid., PP - 74—75. S : e )

3G. L. Bach and Phillip Saunders, 'Economic Education: Aspirations
and Achievements," American Economic Review LV (June, 1965), P 335.“
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directed at’ improving the economic competence of teachers. Certainly,

there 1s no simple way to alleviate the economic deficiencies evident

among so-many of our' teachers. The two most obvious approaches are to

expand and improve preservice'and inservice training programs dealing
4

with economics, with the former bei primarily a preventive measure

and the latter a remedial epproa
1There has been anwgpprecia e increase in the number of summer

workshops and institutes on econdmic #ducation Leld at various colleges

andvuniver51tiee. In Newfoundland it is not€Worthy that the Canadian

Foundation ‘for Economic Education is presently engaged in discussions
-
with’' Memorial University;aimed at~estdb1ishing a summer institute for-

economics teachers. T o n o -
In the United States, a television program entitled "The American

Economy' was aired during the school year 1962-63 for the benefit of

teachers and the general public. Saunders reports that' "the evidencg
indicates that the teachers who Catched 'The American Economy' regularly
did indeed learn a great deal of economics."

. . @
Numerous other types of inservice programs have been successfully
' : an . ' :
attempted; e.g., school and district workshops. A study conducted by

the National Association of Secondary School Principals reported in its

findings that-

. Especially noteworthy was the frequency of mention of the
role of workshops in strengthening the confidence of teachers .
in their'ability to copé successfully with the exacting dis-
cipline of economics. The perennial need to’ keep abreast of

{Phillip Saunders, "The Relevance of Economics in the High School: -
The Developmental Education Program’ .(Social Studies Education Consor—

,_tiud,'Inc., Boulder, Colorado, 1971), p. 9.




4perhaps; is that of'improviﬂg the preservicé training of teachers in -
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developing knowledge and current material in economics is
recognized; and workshops have proved to be indispensable in
meeting this need. 1

The very nature of economics, and indeed most other disciplines,
dictates that inserviqé education must be continued and more effeetive
means of conducting it must be explored, irrespective of the level of

formal training of teachefs in economics. The gfeatest challenge,

economics. . h
: Voe
- 0

Darcy eﬁphésizes the‘fpéility o£ concentrating efférts on inservicé’\>

B

pirograms at the expense of more preservice Erogramé in the following

observation:

To those who'believe firmly in economic education, 1t
seems patently futile and foolish that thousands of new
teachers should graduate from our colleges and universities
each year without having taken a single course dealing with
the operation of our economic system. ' Subsequent attempts to
reach these téachers by means of summer workshops, educa-

- tional television, and other in-service programs, once they
have scattered from the campus to a thousand different school
systems, is 11ke trying to pour spilled milk back into a
bottle.2

r

Saunders .endorses the need for inservice programs as a means to

!
!

éptrect the defib#gncigsviﬁ economic understanding for ‘those teachers

-

_already in the sysﬁgm,_but emphasizes the preservicé needs of teacher—

trainegs He concludes:

k It is simply ridiculous to keep turning out teachers ¢
poorly trained in economics and then turn to the much more
expensive “and more variable techniques of insgrvice training
programs to repair this ipnadequacy. . . . If we are.ta make

- 'any really 1asting progress in - training teachers in economics,

PR -

%Joneé, 62. éi ) pe 23, ! ‘: ) - e

%Darcy,:oé.Lcit.,’p.'74.
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the job must be aken on a much more serious basis at

the preservice level, where the teachers of the future are
¥ing up" for -the first time in preparing &hemselves' for
r subsequent teaching careers.

It seems, then, that teéching deficiencies in economics will not
be overcome unless a major shift in emphasis occurs toward producing
and marketing a better original product. 1In view of the fact that
Dawson's natic;nal,\su;’vey of teacher-trainees in the United States ‘
revealed. that unless 'tr-ainees are required to take economics very few
will do 30,2 what are the’ altemat‘iv\es? '

Some writers contefid that certification requirements for teachers
cqnstitutes part of the problem. Monohan po_int_s out that, once cer"ti—
fled to_lteach social studieg, one is in an incongruous sl:i..tuation of
being' 3llowed t;) teach everything from anthropology to sociology regar_d-l
less of the fe;ct of wﬁéther one has academic training in that area. He

suggests that there are two possible solutions' to this dilemma: (1) drop

the masquerade -that sei:om_iary schools offer an integrated social studies

. . 3
program,-begin to certify teachers in special disciplines, e/g., econo—

mics, geography, etc., and "e'iiminate the term socilal studies; and (2)
beéin a real 'iqtegration of _SOCial st:ud:t_es~ Qisciplines as the name
suggest':s. The author l.expreéses his -pre.ferem.:e for the-_lai:ter.B

’ ‘Wallla'cé supports the tdea of having econoﬁilcé included as a require-

ment for teacher certYfication but admits that such a move is not likely

4

ISaunders, op. cit., p. 10. .
. 2Dawson Natlonwlde Survey on the Economic Education of Teache¥-
Trainees; pp. 3-9. _ 0

3Dan Monohan, "Social Studies——Why Not?" The Social Studies, LXVI
(May/June, 1975), p. 105. ’ .

4
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to occur in the foreseeable future. He reports that opposition te such
an approach is based on the following arguments: (1) imposition of addi-
. tional reduirements is contrary to the current trend toward greater

permissiveness in college curricula; (2) a tequired course is usually a

ol

. poor course because there 1s no motivation to improve it; and (3) state

certification requirements might lead to state dictation -of the cShtent
and teaching methods for the course.1 '

The National Task" Force on Economic Education suggested that the.‘
difficulties. associated with getting teacher-trainees to enroll in
economics might be lessened by having special economiés courses designed:

4

by college and university economics departments to meet the special
" needs of teachers.2 Similar positions are put forth by Cooley and
~Mormat.4 ‘Parker's study of teachers in Illinois lends support'to this

. . > ‘
concept. He foond that: wvhile only seventeen percent of the respondents
had been in such a couree, of these, twice as many ,teachers felt the
course was useful and helpful than those who did not.5
‘Despite the popularity and frequept success of special economics

courses for teachers, Dafcy contends that, assuming a well-structured

and meaningful introductory course in economics is offered:

1Wallace; og; cit., pp. 72-73.
ZNatipnél Task Force on Economic'Education, op. cit., p. 75.
3

Max G. Cooley; ”Developed an Economiicg Course for Prospective
_ Teachers," Balance Sheet XLIV (April 1963) pp. 354-355.

4James G. Mormar, "Teacher Preparation in Economics," Business
.Educational Forum, XVII (April, 1963), PP- 22—25.

.

,e 5Pa.rker, dE. cit., p. 30.
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.

. . . the only real advantage of a special course '"for
teachers only"” would be the opportunity/to devote a couple
of sessions to a reviey of literaturefand curriculum devel-~
opments in economic education. Oriendation of this type
could readily be handled by means of special student confer-—
ences and projects or could be integrated into the standard
"methods’' course in ‘the school, of education.l
All things conEidered, perhaps the most feasible approach to

v

increasing econ? mic competence ‘for teachers is to seek to improve the

w [
£ college or gniveféily such that

tive -teachers, 0f particular

present economic ¢6 offerings at t

they will be more attractive to prosp

-

concern seems to be the.introductory course in economics which, accord-,

ing to Saunders,'cculd Be improved by “cutting.down the amcnnt of

mafgriel‘and unduly complicated andlysis’that is presently ja@ﬁed'into

. 1 “
the introductory course." {
! ¢

Wallace maintains that many teachers‘shy away from etonomice
. c .
courses because of the way in which the introductory course is presented:
]

The beginning course deserves a far better fate. . . .

It i8 the most important course in the departmepnt, the one
that will attract o6r®repel potential majors, the one taste

of etonomics that most students who enroll in it will ever
getf{ It is algp the-most difficult course in the department
to teach successfully and the one that requires the broadest
and most mature content knowledge and teaching skill that the
department has available,” Economics departments would. be '
well advised to select a staff member with such qualifica~
"tions, grant him’ full professorial status, and assign as. his
exclusive duty the responsibility of planﬂing, supervising,
and improving.the elementary counse :

U~

.

—

.}Darcy{ qé.'cit., p. 85.
Y

2Phillip Saunders, "Prebaring Future Teachers for Economic Compe-

A\

tence," Social Education, 30 (April, 1966), p. 247.
1, : .

jWallace, dE. cit., p. 74.
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Experience of Economics Teachers

Because of the difficult and controversial nature of economics as
a discipline, it has been fntimated that the teaching of economics
reluctantly falls within the teaching responsibilitiés of the more
experiénced teachers. However, current literature does not refer to
any studies designed specifically to deal w{th this question. Therefore,
the two studies reported below;nthough tangential, cannot be considered

conelusive. . : ‘ o

" Parker contends thét‘iﬁ any evaluation of the f6rmal preparation

P ,

of teachers in economics, the recency of tralning is an important con-

.sideration, especially since the d15c1pline of economics has changed

rapidly in -regent years. His findings indicate that while163.4 pertent
of the teachers surveyed had completed course work in ecogomics no
lohger than ten years ago, the teachers of economics tend to be the more
experienced teachefs.' The author further sﬁggests that the more exper-
ienced teachers. may have picked up economics couréeé ih addition'to
their degrees an@ their tea;hing 9rédentia}s; thus,-one cgnnot assume
that there has been a change:iﬁ the practices of teacher tréining instf-
tutions relative to the prépé&ation of teachgr-traiﬁggs'for economics.1
Frankel reports’ of a sample survey. of social s:udies teachers- ié
the United States in 1965 From the survey, it was concluded that those

ceachers with the greatest number of economics courses are more likely

to have earmed théir'degrees longgr ago. .
. S v LR

Parker, op. cit., pp. 34, 85, 106. - ,

2M L. FrankeL, "Education for the Economic™ Challenges of Today
and Tomorrow," N.A S S.P. Bulletin, 49 (November,A1965), p. 63.
L y : ,
- ° ]




Formal Preparation of Teachers and Their >
Treatment of, and Interest in, Economics .
‘ {

In a 1959 study of the effect of the economic education of teachers
on the number of economics conqepté reportedly taught, Hillier reported
that those teachers Qith economic;bcourses claimed they taught more
economics concepts than those without formal economics coUrseé. He
concluded that the economics education of the teacher does make é diffg?—
ence in the.number of economics céncepts taughf.l
é; - A morelrecent'study by Parker, in 1969,‘supp9rts the findings of
Hillier reported a decade earlier. Pgrkér concluded that "thére is a
.slgnificant ététisticai_rel&tieﬁshiﬁ.betyeen ghe.ngﬁbér 6f hours é

teacher has taken in economics and the extent to which he treats econo-
mics topics in the classroom; the more hours taken in economics, the
more treatment of economics topics.',"2

McElroy, in 1965, reported that the economics teachers‘surveyed'in . . /

selected high schools 'of the United States considered economics as not - "o

“ being an important or significant aspect of their teaching.3 In a study

;f ecbpomic education in ‘the St. Paul (Minnesota) and surrounding area

high scﬁo&gg in 1974, Se}im asked teachers to indicgte the areas of

social s;uﬂies or business education they enjoyed teaching most arid the
:;: ' feaspn for their choice. He reported fhat the main reasonlciféd by .

) ' —

AN - respondents for not enjoying the teaching of a certainvsquect was

? ’ .
lKenneth Lynn Hillier, "The EEfect of the ‘Economic Education of

Teachers on the Number of Economics Concepts Reported Taught" (Uspub-
lished Doctoral dissertation, Oklahoma State University, 1959). ??f_\‘\\\\

2Parker, op. cit., p. 98. 3McElroy, op. cit., p. 211.,

L e
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insufficlent academic preparation in that subject. The eight subjects

vhich teachers enjoyed’teaching most were ranked in the following order:1

]

History —— 887 ."F. Business Education -- 677
Political Science —-- 80% PSychology -~ 55%
Sociology -- 74% ’ Anthropology —-- 527
Economics -_.67% " © Geography -- 467

WYy SUMMARY

- ~

. Economics has been incorporated into the curriculum of Newfoundland

high schools since 1932 ﬂ'Ob;]ective.s for the program have been set férth
N\

but ‘no attempt has been made to measure the level of attainment of these
objectives. Initially, the course was designed'specifically;tq-meet

the needs of those students terminating their formal edutation at the

P

Grade XI level.

Despite'widespread agreement on the need for economic education in

the schools, as well as the empirical evidence. that even primary~stu— 3

dents can’ cope with certain economic concepts, the achieVement of the .

: goals of economic education has not been fully realized A number of
'K .

factors ‘have been suggested as contributing to the seemingly'low priority

'assigned to economics‘ (1) difficulty of the sthect matter, (2) inade—

. quate preparation of students for the type of analysis and. problem—V

v
’

solving appropriate to econom1c6° (3) inadequate preparation on ‘the part .

';of teachers, (4) use of ineffective methods and techniques in teaching, _;

.:(5) failure to clearly define the content and.scope of economics, and

- . . A~ e

1Selin, op. citi, p.fé., ,fl_ : _ H',”Jﬂ_ailxlz‘:'-hfﬂ'

o
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(6) public concern regarding the treatment of controversial issues in'
schools. \

The.literature is supportive of separate economics courses in the
senior high school curriculum. The reality of the sitpation, however,
is that economics is usually offered as an elective subject, with little
chance of being accorded the status of a required course, and 1s sub~

scribed to by only a, small portion of the high school population

~

4 Accordingly, it is imperat1Ve that economics be incorporated into other

r'.

subJects, either by the integrative approach Or. Slock (unit) approach

While the literatdre suggests that economics be considered as a compo-

s

nent ‘of . the social studies curriculum, as opposed to business education,

~..,_the ultimate concern must be that it is taught by the best qualified o {'. L

-

g\hers, be they social studies oF bu51ness teachers.l

lt ig strongly suggested that, with the possible exception-of”the

N

Atlantic provinces, student enrolment in economics courses in Canada

- " and: the Unitéd States is.far from adequate to provide an acceptable

f -

- s . level of]economic,literacy among high school graduates. Thelreasons’
. - cited for the limited drawing power of.economics are numerous, many of y.i_? e
. them deeply entrenched and varying in degres of importance,from one; -
«schoql system to another.. With fewer course options aVailable to ;tu--'

dents in smaller high schools, it is suggested that a higher percentage"::;'ff, qj;i
,of students, in these schools will enroll in _economics in comparison to Aﬂ |
. larger high schools. There is no evidence to support or.deny that
"enrolment in economics courses is correiated with the sex of the student.
Honeyer, male students appear,to achieve'morezeconomic understandingi_ 'gihht .. ,T:f}

'than femalesfwhen exposed'to;economics-teaching. 3Studentsvdp not-appear”““

[

_et.'. . : ‘,\

1o s 2 Susmbebnens oy e e
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to view economigs courses as being articulated to future occupations .

and, while there.is evidence that studénts of diverse ability levels °

select economics, the choice seems to be less frequent among those"

students who aspire to continue their academic studies beyond high- TS I

. . o R

» \

school;~'

R "f_‘ "The attainment of a desirable Jevel of economic literacy for all

.

; bT T ,. high school graduates is largely dependent upon the availability of {

R '.|(., '.';,

::';3;-.'175“{- teachers who are well—grounded in ec0nomics and skaTed in the use of

' T - ":1',1 .

ztﬂ f,b | ﬂﬁ'ﬂ teaching”techniques and prédédures. A review of the 1iterature suggests E ;l'f-kd"

}T ,f?:,..;ae that schools have not been adequately furnished with such teaching j:l'QE'
L Personnel :j -:;Qﬁﬁﬂ'f%;ﬁ'i 5'f-' L iﬂfé P R R
REERY L 'F S I B ST Lo T

AU BaSEd on minimum requirements fﬂr the effective teaching of '

i
A

‘ ‘{Lt,f:;f: economics 'many teachers who leave teacher—training institutions and s
o \subsequently engage 1n teaching subjects that require the treatment of
[ . I . B ,_,. :
g :;~£?:', economics concepts are ill—prepared for the task. Many reasons have

been cited for this inadequate preparation of teachers for ecoﬂbmics,
' A4 o ge.

including. (1) the unfamiliarity df economics to teacher-trainees,\(ZS ‘"-”'f

A

a

!,

the availability of more attractiVe electives, (3) the inahility of

teacher—trainees to see the relevance of economics for their anticipated

teaching assignment, (4) the absence of economics as a requirement for

N o ‘ " 'I' . .,.": o
T teacher certification, even fof social studies teachers and (5) the . ;f.“f”
oo T poor reputation associated with eeonomics courses at the college and

3
A . S : - R SO
:

o S . IR .‘L . .
l must be tackled and resolved at the pre-'”'
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T - in economics and the amount of treatment accgrded economiCs concepts in
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e . - service level. Suggestions for improvements at the preservice level [

-

include (1) mat/yg economics a required course\for teacher certifica— . /
- “' tion, (2) designing economics courses specifically to meet'the needs of .

' teachers, and (3) improv1ng the content, structure; and_teaching of .. . -~3!~f;:7>\\g

L . L . C oA,

economics courses presently offered The latter two suggestions are s ,':'.f‘ﬁ ‘s
A ¢ . A . - N
° . ‘ 0 - “ . o L
lauded as being most.desirable.\ There is evidence that economics s
g S e _ v SRR ‘.
e " teachere'tend to'be'the more'éxﬁeriéncéd'staff members.'-Yet; this oo
.. . ; . , Y Do N 3

. . . -
- i . A L2

a
o~

‘., L4 : - ;-'.‘

Finally, it has been suggested that the number of formal courses com- .;“'3;~”

. .pleted by teachers will influence significantly their level of interest..

“tg

7 their subject areas. I _ A S o g L
‘ N , ; ' - : L R
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" The cdn‘cern of this_ study .is t.he s‘t'atus of E:eonbmic's‘ in ‘Grade XI -

»
o e i a2y Y A el Fe

N ’ ! : ,“
‘ perceived by students and teachers in the Roman Cat:holic ‘School . "
- ..-. . \ . . '
Distnct of St. John 8. This ch pter focuses on the following

a . - RN - “
e

, (-a)_' ‘type of study, . ' R . S

- ' IS ‘(b) Population;\ S S R

L e ey - instrument:s, R e, B . L
- . PR ) R C o e o A
.y o () piloting t:he instruments, \: T U N i
S (e) 'data collection procedureS' and TR, e e s T ey
A : S ,'*-‘_-\; oL o s A
e (D) '”.’dat:a analysis. R S - :
e N ii.j7mipe“or'§rﬂbyi‘x“”i2, 3 ’
;-_ .. ‘ The absence of any previouﬂ research in t:he area of economic edgnca—
tion in this Prov:lnce both frgm the standpoint of students and ,;eachers,

suggested a need tso establish possible relationahips and to. determine

‘\- . ¢

if a problem“hctually existed in the field. ,As well the researcher i
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III. POPULATION

<
1

In establishing the criteria' to be used in selecting, the population

’

of this study-, .a. primary concern was. to obtain as large a population as o :

possible, as well as a dlfferential in school size.- Concomitantly, it -

7 was felt that the selection of one school b‘oard district would afford W

the researcher an opportunity to work closely with. one group of school
. board personnel bOth in ‘the implemenbation of the study and in any

follow—up activity that ma?be suggested by the findings. The Roman :

Catholic School Board District of St. John 8. seemed to satisfy these :
criteria.
"In March, permis'sion was granted by the Roman Catholic'School Board-_".:;.:‘;:‘

“of St. John s for the researcher to" app oach the six high school prin-
cipals whose schools ‘would be involved i the study.. One of the p-rin— .
L e

o cipals found it would be inconvenient for his school ‘to participate, ' Ll R AU

lesving five high schools to be involved in the survey Holy. Heart of

‘Mary, Beaconsfield Brother Rito, St. Kevin s, and St Edward’s. -
Students involved in ﬁs survey included all Grade XI full—time AT
: ‘fstudents in the five high schools, comprising a total of. 1 012 poSsible -:' Sy e

.

.f'f-'respondents. Teachers involved included all teachers teaching any or j'. 8 .j'

' all ,social studies subjects i-n Grades‘)hand XI a- total of 24 possibIe

." . - f s

"":_'_participants. .f'f.'.-'_ ._ :

PR

A 'mssmfsi_.-;v-

Since this was the first Study of its kind in the area of economic

; Je 0 -

education i',n this Province, an. attempt was made thobtain as much perti- ' f"




temp el .

nent information as possible. The questionnaire method was found to

>

" R 'best meet this requirement. . . i
'Two"queSti'onnaires were required for the study and, because ng Lo ,
A~.--"' ) ' appropriate/questionnaires were available, the instruments were. devised E
. d . § by the r'esearcher. Items included in the initial draft of t;he student ! , :
- an.d teacher questionnaires attempted'to reflect both the purposes of ‘, ‘:
\} J the study set forth in Chapter 1 and thel i‘p‘;o‘rnation gathered in the | Jt
) oo “" review of 1iterature discussecL,in Chapter 2 | ) - é ':
Sl , | [ SI -
. . . ] l

V. PILOTING THE INSTRUMENTS

° ) . ' ‘

In order to check on s‘tudents and teachers interpretation of t:he

R

k ¢ questiohs and to determineA if the :mstruments were relisble ‘a test, Co ’ . ) ’ .

. retest was: carried out'. - éeventy—eight students and thirteen teachers SR -

\ in the Roman Catholic ‘School District of Ferryland and the Avalon \. ’ ,j_fl'
"‘ : | }onsolidated SChoo]xg Board District \df St.. John S¢ participate "l_in. the '

1T piloting..,. Besides completing 'the questionnaires, all participants were " i!
| asked to place a question mark on any question which was not. easily | : . '1‘: o ‘:

[72;“. : - interpreted Students snd teachers completed a second questionnaire v& ' %
f ‘after a lapse of t'welve days, , ‘; L .' ' ) L 5 : o i g '
‘-"",..'. li:lloﬂing an. analysis of both sets oﬁ!questionnaires,.a number of . . ! f
questions were" de eted because of the frequency ofl. mis-matching recorded i

"«

T e e, el e D, e e vrae e
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VI. COLLECTION OF THE DATA

Student and teacher questionnaires were .delivered to the principal

.

or.social studies department in the -five cooperating schoois”during mi.d-
"May~and:were-to be agministered wheneVer'it was convenient to do'so.”
All schools completegﬂthe questionnaires within ‘two weeks.

From a possible 1, 012 student questionnaires, 851 (or 84 percent) A

Ol were completed satisfactorily.“ A significant portion of the non—responseslll'“
o et e
. resulted from student absenteeism on the dayi\the queStionnaires Were

administered Twenty=three of a pessible twenty-four teacher question- )

nalres were completed (or 96 percent). T

« b

VII. ANALYSIS OF THE DATA.. '
1) '

R 1,
” ¥ o

P
Data-irom the completed questionnaires were processed by the SPSS :

system of computef‘programs.~ Statistica% procedures used to examine N

the distributional characteristics of" each of the independent and. depen— SRR
" dént variabies under consideratiih and the relationship between two" dr .y o
-more. variables ;ere frequencies and crosstabs. The rESults are presented AR
Lin tabular form.in-chapter 4, . B .,.3L_ o “ &'?:
o /,.ﬁ';”nl B S : PR R AP et
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" and, (2) teachers and Economics. ', BN . .

, tively) The low number of male respondents relative to female respon— '
, dents resulted fQOm the fact that the one schoolr.within the. School board ' o ’
. ,-A_district that did not find it conveni?}{;participate in’ the study was . f'.v::'_ o
an sl'l-eboys 'school Four hundred and fifty-five students were enrolled : |

,"in EconOmics, representing 53 5 percent of the to,tal sample. Relative

and analyZed under two sections as follows (1) students and Economics,

_CHAPTER 4. . | , L

g ""I,’___RESEN'I‘.ATION.-AﬁD ANALYSIS OF THE DATA = . g

*
0

In this chapter the dsta relevant to this study will be presented : .

Wt _'.-, \

I. STUDENTS AND ECONOMICS K . ' 7

The subheadings used in this section cérrespond with thé research
x - . .

' "questions cited in Chapter 1 regarding students and Econo:_ni-cs. R )

Enrolment in Economics by Sex of Students o . f . ' L

" to enrolments in other Grade XI Subjects E onomics was ths sixth highest

) "."_,Education (97 l& pércent) Biology (80 6 p?rcent), and History (55 8

| :Percent). ST

4 . 2 . . \

A total of 851 Grade XI students par‘!icipated in the study, .ccmr-

prised of 293 boys and 558 girls (34 4 percent and 65 6 percent respec—,

“

-

jfollowing English (99 z, percen(;) Mathematics (981-8 percent) » Religious oo
- N . .

:
o s

[N
-

'a,’-"f .. . -
o -

An analysis. of enrolment S.n Economics by sex of students revealed

T A
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ity wen

4 by .12.1 percent. . Enrolment in Economics by gex of students

- '. class’es. .

4 73
“ L4

that 6.4 percent of all male respondents were enrolled in Economigs, as
compared to 49,3 percent of all female respondents.. Overall, the per-
_c'en'tage of boysl enrolled in Economics exceeded the percentage of girls

[,

is summarized

in. Table l. . : ) : o ' o <
CTABLEDL . . S
e, T ENROLMENT N Ecouomcs BY SEX OF STUDENTS o T
— , .w-- DI - 7 K B g B s
. Student Response Enrolment .in Economics
. __\ N £ e z ) ! , £ . o VA
Numb®r of Boys 293 “34.4 . . 180 61:4
Number:- of Girzls 558 65.6 - . 275 __49.3-
Total =~ . 851 - 100.0 - 455 535
Enrolment in Economics by Sch\l Size L N

- F&or the purpose of this study, school size was based on -the actual

number of Grade XI- classes contained in each school The four categories

)
E)

of ‘school size used were (1) schools with less than five Grade XI

clas;es, (2) 5ohools with from. five to seven classes, (3) schools with

) > -

' from eight to eleven classes and (&) achools with— twalve or more

' T . L

forbeach chool size was as'folloWS' schools with 1ess than five classes
(32 l percent), sehools Mith from flve to seven classes (47 8 percent),
e LR

I schools with from eight to eleven classes (65~ 8 percent) H and schools

PR "

with twglve orqmore classes (54 4 percent) « I is apparent then, that

l ?

-7' enroltg\-zt in Economic% does vary w1t:h school size, and contrary t:o what

]

Enrol}nent in Economics, expressed as a percentage of total enrolment. -

EERE T

BTV 22 Y
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w schools with less than five classes (24 4. percent) ;. schools ,with from
.;' L five tO seven ClaSSes (42 3 percent) 3 and schools with twelve or more

74

was suggested in the literature, enrolment in that subject as percentage
. . > T
of total enrolment is higher_.in the‘l,argen schools, Data relatkv@{

these’ findings_are presented in Table 2. i

2’

o ENROLMEN'I: IN ECONOMICS BY SCHOOL sxzs

Number of ¢ .. .- Student Response -Entolment. in Etonomlcs.
Grade X1 Classes' e T '
_ A i £ . & S S 4 .
l]e.ss.than 5 81 . -9.6 - . 26 C 32.1
5t07 182 215 . 87 4.8 ‘
8 to 11 196% 23.1 129 5.8
12 or more ' _ 388*%*% 45,8 S 211 544 ' W
. - Total 847 100.0 M3 53
) . T . T - ‘_ . . . I :
* All male respondents | I

**_All femiale respondents , ] . )
. .. B . N . . N o ' - :,’," v i -

.When enrolment in Ecénomics 1s control‘led for sex of students, :

school size becomee an even more significant factor. - The number of boys
I b o

'y enrolled in Economics, expressed aa a percentage of the total number of

L

boys for each schpol size, was found to be as’ follows schools with less ‘\,-'

t:han five Grade XI classes (41 7 percent), schools with from five to
- geven classes (55 1 percent) 5 and schools with from eight to eleven '
A - T AR o

o \classes (74 1 percent) Similar computations revealed the following

o ‘percentage enrolments :Ln Economics for girls aocording to school size-

classes (54 A percent)

-

-

e T
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: Enrolrnent in Economlcs by Grade Ma;‘k Average of Students

b
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. ,‘1
TABLE 3
.~\
ENROLMENT IN ECONOMICS BY SCHOOL SIZE
~”  CONTROLLING FOR SEX OF STUDENTS .
T Studént Resporyse " Enrolment in Economics
Number of . . - : ' .
Grade. XI Classes - Male | emale Male Felnale )
O £ % £ S A% £ g%
"Less than 5 . . 36 12.5 457 8.4 0 13 417 . 11 2.4
£ ] . .
5td T . 78 .27:1 104 . 19.4  43.55.1 \ 44 42 3
Bro 11, 174 604 - - 129 A\ -
12 or more . - - 388 72.3 - - 211 54,4
Total ) 1288 100.0 537 ° 100.0 187 64.9 266\ 49.5

* represents percent of_mal_es and females enralled in Economice for
each school size. -

- = no responses. \

. for each grade mark: average level, reporlﬂd as a percentage of the total \

(449.?8 pe\r’:‘cent); eyerage, 80:to 89 (25.5 percent); and average 90 to 100 .

@ ' .
The grade mark average reported for students represents the final \

marks achieved in Grade X. The number of students enrolled in Economics

st.udent population in, each level was as follows grade mark average less

“than 60 (61,5 percent); average 60 to 69 (68.2 percent); average 70_:to- 79

(18.2 percent) T . . o \':;’ . .

of the totel pepulation with grad\e mark averages less than 70 66 6 F
percent of the students elected“to do Economiz‘s,. es.ce‘npared t,o only 40 2 . s
percent of the total popuIation with averagee of l'7:3 rer greater. "rhese

findings are illustrated in Table 4. :. "“
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TABLE 4,

R T T A T P

ENROLMENT IN ECONOMLCS BY GRADE MARK AVERAGE OF STUDENTS

:Student Response - Enrolment in Economics

Grad‘e Mark - Average : . *
£ I S S 4

o - Less. thari 60 104 0 123 ek elis. "

e 607t 69 324 383 221 . 68.2-

i D70 to 79 250 v 3046 120, . 49.8

| 80 to 89 137 6.2 35 25.5 . ,,
90 to 100 22 2.6 4 18.2 . i

Total - 846 100.0 453 53.5 ‘

#* ‘represents percentage of students enrolled in Ecw. at each .
level, '

’

A breakdown of em"olment in Eéonomics by grade mark avéfage according .
v ’ . . ;! ’ : o .
"to sex of students, as ghown 1n Table '), revealed a similar;trend"t‘o that
re;')o'x_rt,e'd for. the overall popuiat__ion.‘_ 'Enfolmgnt, in the subj ect increased
. _ '. TABLES _ . A | B o
B : ~ . ENROLMENT IN ECONOMICS BY GRADE MARK AVER.AGE . . S
. . CONTROLLING FOR SEx e D e R

N oemar e

» N PRI : ¥oooray

K S R Student RéSponse R _ Enrolment: in Economics i

|  Grade Mark. Male o Female . - Male R, Female , b
L _ --'Aver_age S e T T ok e R %*
o '. S R A 2 £ 7 S SUNN 4 »

t b /Le“ than 60~ 38 " ‘133"’-95‘ A 119 ;‘2'_5. 638 39 0 59.1 L
o 60 to: 69 ‘13'4 © 459 190 ~ 34.3 101 754. 120 63,2 : ;x
r 70 to 79 '2. ‘-,~ 79 1‘27'._1'—‘ o ..'1.80 . 32'.'5::_ .”', 42 53 2 I~: 87 1;8,3 Codr
e s BT s 10 .1.6,2,:'*'" ek 2e s
3 s :‘.;":."'90 t:o 100 6 2 0 -'16 ‘ 2 9 1 16 7 B 3 B} -.18 8
Tt)tal ] 292 100 0 . 55[‘ 100 0 180 51 6 27349 3

':'Z: * represents .percentage of males and f%mles enrolled in Economics\ .
o at each 1eve1. TS : : : : . AR
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from 65.8 percent for boys with grade mark averages less than 60 to 75.4
percent for boys with averages between_ 60 and 69. Enrolment then

decreased steadily as grade mark averages 'of boys increased: averages

70 to 79 (53.2 percent);l averages 80 to 89 (31.4 percent); and averagec l
90 to 100 (16.7 per’cent)«.& ¥5imilarly, enrolment in Econoni.cs increased
from 59 1 percent for girls with grade mark averages less than 60 to 63.2
.percent for girls with averages between 60 and 69 As! -with the boys ,. ‘
enrolment in the subject then decreased’ steadily as grade’ mark averages . 'l.' .
of girls increased: averages 70 to 79 (48.3 percent); averages 80 to 89
(23.5 percent); and averages 90 to 100 (18.8 percent). ' o

s

In, summary, 73.3 percent of all boys with grade mark averages less

than 70 elected to do Economics, as compared to 49.1 percent of all boys
with averages 70 or greater. For girls, 62.1 -pe_rcent with grade mark
" averages less than.70 enr'dlled in .EEonomics, as cofipared to only 38.3

¢

. percent of all 'girls.with~._averages 70 or greater,

.En'rolme.nt in Economics by Career-'Plans'of -Studerits

A total of 829 students indicated their career preferences' upon
| comp~letion of Grade XI Student careenl plans, expressed as a percentage
-of the total population were as follows. University 28 7 percent),
College of Trades and Technology (31 l percent) ; Fi eries College (1.4,
\ I{_‘percent), Vocational School. (4 1 percent) ; Work (17 6 percent) ; Business
”"':Education at Holy Heart (10 1 pertent) ,} and Other (6 9- percent) It is
h apparent“ that ttmu.,Grade XI- students surveyed seemingly do not shate the

ALY

-1 much acclaimed viewpoint that Newfoundland s fut ure lies in the fisher—

ies,lgs only twelve studenta (or 1 4 percent) indicated a pref’erence to.
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' VOcational 'School (41 2 percent) ] WOrk (65 8 percent) H Buslnesa Educa—

’ '.wtion (53¢6 percent) E and Other (73 7 percent) 'Of particular interest T,

) oriented et:udents do not opt for Economics in- high school and it would . ,

. Economics in- high school will do so when they enter university.

‘ ':_f' Vocational School
ork L

[ ] .
_attend the College of Fisheries. ' .

" Trades and Technology (61 2 percent), College of Fiaheries (41 7 percent), )

is the fact that only 82 ,of the '238 students planning to attend uﬂiver—

e falni

78 -

Sl I

A breakdown 6f student enrolment in Economics by car‘eer plans is

st

vt

1
presented in Table 6.‘ The number of students enrolled in the subject

‘

expressed a,s a percem:age ofr the total numher of responses for each

career preference ,' was ae fOllOWS University (34 5 pereent) 3 College of

-—
N

e e e el e g e s Lt

! o : RN

sit:y elected to do Economa.cs. It is evident that most: university-

be interest.ing to know horw many of these students who - did not enroll in

Sy .
- '

ENROLMENT IN. ECONOMICS BY “CAREER. PLANS - - @ 'pr bt % %/

U
. v P :

Career Plans S

N Al . " toe
. - S . 4y
f : %, L AR PR .
. o e . e
. . i .

Number of Responses : -Enrolnent_. in Econo;nice '

L

'Univereity ) '2.38,.'1.,' -

N '_: 82 . 34 5

. 1_55'-"_'_.?.-:". 51 2_, L e

AU Wn 2‘
RS A t:'.73 7

Trades & Technology
Fisheries College

Business Education - 84 .

Other _an" ‘ . : wooN .57

ek '1‘,.553 3.
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| (43.3 percent) indicated th}ey had ‘an . adequate knowledge
of the subject while 473 %tudents (56 6 percent) repor:ted the:Lr ‘nowl_— v :‘}

. edge of the subject as hav:‘.ng been inadequate.. B N T R, |

A e : , . o oo - L e .-U‘:‘

= : i ¢

Enrolment in Economics by Knowledge of the Nature 'of ' LI .
that Subject Prior to Entering Grade XI, —

L)
” -

Students were asked fo- describe their knowledge of the nature of .

. I . , . L _
Economics as a course of strdy at the time they registered for courses 5 R

in. Grade XI. As shown in ’I¥1b1e 7, of the 836 responses . 363 st'udents

the nature

A

U “ sy - r - o ..' . .=_ N "?:\i

P . -

ENROLMENT IN ECONOMICS BY KNOWLEDGE OF THE NATURE o
OF THE- SUBJFCT PRIOR TO IINTERING GRADE XI ‘\ - _ Sy

B .
. . |

1 " g : - A : " —

-ﬁn_owledge',o“,c"- o S tydent ‘Respornse * Enrolled in . Enrolled- in-
T ——Economics S '

0 AT - . T
'

° ey Students Not - S tudents _

 nadeqlate’ G130 56670 277721*] ", 196" 4374 -

: Economics / B Ecanomies o
. ~ /"-—-_._; z - . ‘ f '% i : £ %5 ‘ “ \ . b
_7“\ . . L . P TEE
B e L ) e — - R C e I .
Adequate L3630 4340 v T 107 29 0 ¢ 256 56 6 L ged

Total « g3~ . 100.0 . - 38, 1000 -~ 452 00,0 {'.'."'}.j-fié -
. . .. 1‘" N . - -..‘,‘ R

‘subject. Of the 384 students who did not elect to do Economics, only

"of the nature of the subject, as compared to 72 l percent who reportetl - 7"'_ i :

.27 9 percent of those students report:ed hav:.ng had an adequa'e' knowledge '- S

-t heir knowledge of the subject‘ as having been inadequate. In compa'rison,

. - i .. /,'-. :‘. O -",:.\. - . Low . T ,' . 2 ‘

Table 7 aleo pr '

sents a breakdown of student responses regarding

their knowledge of e nature of Economits as a course of study prior”’ :

LS
to- entering Grade

‘“' '."“"v".'\'r

according t:o their decision about enrolling in that

r-.~ \.

1‘ ' . —'.\

A .-'.\‘
-,(.,t .1 R ‘0 .

a . e
r =i .

- ‘of t{he; 452 students who those Economics as- part of their programme, 56 6 "'."' S
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‘been adequate, while 43.4 percent conﬂdered their knowledge as having

~

been inadequate . Co o . v

"

While it -appears’ that having had an_ adequate knOWledge of the ce

nature of EcOnomics prior to entering Grade XI influenced students

e N r

deciSi:ms to efnroll in that aubject, one must b( cognizant of the pOSSi-".‘-‘
bility that earlier uperceptions, as reported by students may have been B
‘_ influenced by later experiences.-. [ ‘ B
_ ’ An analysis of student responses regardin& th.eirmknowledge of’the N §
‘. nature of Ecouomica ‘p ribr t'o entering Gnade XI accordlng to .the sex of - i '
vsqudents revealed a significant differenee. A8 shown in Table 8, 149 boys 2 '?;E
(51 ‘7 percent) reported having had an adequate k.nowledge of the subJ ect, %‘ u“f

A

» > as ComPared to. 214 g:!.rls (39 lpercent) On the other hand 139 boys

vu,.- A

B o . (48 3 percent) considered their knewledgg of the eubject as ha.ving heen

inadequate, as qompa‘red to 33!4 gh‘ls (60 9 percenr) ' -;.“ :

R TABLE 8 L " Caenl

K ..- - . ek

KNOWLEDGE OF THE NATURE oF: E%onomcs PRIOR

; o .> TO ENTERING GRADE XI BY SEX OF STUDEN'I‘S /m '
\ . y Knowledge df Stude‘nt‘Resppnse {_'_’: ‘ ar Fe.maiéu’-' / . ‘:,,,: o
- R Economics - N ,'.,"f_: i o f "‘~ z‘. bl
. , Adequate N 149 51 7 D «214\ ,% 39 1
AR Inade@ate 139 " 48! 3 834 A 60.9",

Total ;, Ce e - ‘288 100 0 B 51'&8 _',; 100 01

Eniolment. in gconomics by Perceived Difficulty of that
5 ~Subject: Relative |to Other Coursegptions Pnor to R
Entering Grade Xi' . ; .
.\ ' ¥ " l — l.
Stu,dents we’
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they registered.for courses in Grade XI,~ As illustrated in: Table 9,

“from a total of 836 student responses, 254 students (30 4 perceht)

.

« L ]

’ reported h5v1ng perceived Economics 'as. having the éame degree of diffiﬁ :

ﬂ.culty relative to other subJects whlle 245 students (29 3 percento

‘ reported it as being easier and 234 students (28 0 percent) 1ndicated/ :,'

'f;they did not k&bw., Only 103 students (12 3 percent) claimeﬁ they per—

'zceived the aubject as’ being harder than other course options., 7 - {
R R TABLE9 ' , 3
ENROLMENT IN ECONOMICS BY PERCEIVED DIFFICULTY e
OF ECONOMICS PRIOR TO ENTERING GRADE XI i

e Students Not‘ Studg( (s

'“, Perceived Diffrculty ':ﬁstudent:ReSppnee:‘ fEnrolled 4n rEnrolled in

-

- of, Economics S B R Econdmics‘, “Economics”,

‘ ”;Easierl s 28,30 104 E L 2T 21';z141J“Q 3itﬂf-*

. Rarder f*,iﬂf?-h,;$’103 ST - ;‘ 9.3 ?fﬁ%j‘jls 0

” .Same'fff.';"”;? LTS 2 ;-3 P 2203, 169 312,
Did Not Know ‘.'.fz.llafijé?j‘ 260" 1580 41lk” L7667

v

Comotal v v . L - 836 _mOO'fqun mmn:;ﬁpﬁlwp.

[} N R
vt !

.b B . . oy

The‘perceiVed degree °f difficulty of Economics relative to other ~’;;;;

subjects by students not enrolled in Economics, expressed as a percentage

PP

of the total number of students not enrolled in the subject was reported

. as - follcws' easier (27 2 percent) harder (9 2 percent), same (22 3
. o. N . I"B‘. o

percent), and dld not know (41 4 percent) In comparlson responses by

fhose students who did~enr011 in Economics were reported as fOllOWS

i easier (31 1 percent) harder (15 0 percent), same (37 2 percent), and

¢ ot S
A4 . .
L
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did not know (16 7 percent) Only 3 9 percent more students who elected fa"HI' ¢
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T \to do Economics perceived the subject as being eq,sier than dch studen_ts o
who chose not to’ do the subJect.- Contrary to \'bh_at one mighu\ expect

¢ . ] ' ." PN

5 8 percent more students who enrolled in Economics perceived it to’ have.-

7
"

‘ been harder than those students who chosefnot to enroll'-in the subject. \

- -Significant, also, :Ls the fact that 24 7 percent more students who did ’
| --I”notf opt for Economics, indicated they did not know the degree of diffi— S A

K

'_f culty than did those students who enrolled .'Ln the subJ ect. Dateirel_e‘— BN
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, A total of 387 st:udents responded to t:he question fof why they did,-;'

ot elect to. do Economics ip Grade KL% ks shown dn; Table 10, 148 stueﬂ;'

v

. A dents (38 2. percent) reported beJ.ng more interested i‘rf other subjects,f Cele T
R ' . ' ERREEPR
- 98 students (25 -3 pereent) ould not fit Economcs into tH’Zir schedule,. LT

."_'and 91 students (23 S percent) indicated the? weré nbt sure of the -' - '-":_fl:‘_."- ,

© 3 . s » . . St DT oL e PR n.~”'o, . L K o S g N

\ "-\3“55:- ":; TABLE 10 'rl?ﬂ“:fa" ﬁ B R R |
: REASONS CITED FOR NOT DOING ECONOMICS T LR

1 o N '\ - ' L. - . . . ; v

S Reasons for” Not Doing & ¢ 'L Student Response. N T
Sk ' EconomiCS LoLTE L o T e iy e E

‘ - '. . .‘ oo [RE2RS . ,’ - ,'.., '.J "_
COUld NOt Fi;: into SChEdUIe L - ST = PR RN AP
. ‘_‘: 23 5 :‘ .‘: .- ) .-.. . --’.'v"'. l- . .." .: , ) "..

: .'Not Sure of- Nature of Subject : \” L
R Interested in Other Subjects ' 4‘ . 38 2 * S L Y ﬁ i)
‘ Friends were not doing Subject ‘ 0. 5- ¥

e e - Not Relevant for Future Pla.ns . . 8 5.
” P w \}'__'Advised Not to do Economics '8 | 2 1
: Other 0 oo 3"'~:f IR e o s ° 1 8 FIERIE T
s LT TR s SE T |
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_nature‘of'thf -subje'ct.‘ "Of- th’e”remaining" s-tudént‘:sf 33 'st-i.i'dents.‘-'(a..Sa R PR IR SR

= percent) reported that Economics was‘not relevant for their future\“i—-': "-‘;".. D i
'n_‘.-_"plans, 8 StUdentB (2 1 percent) Welre aavised not to do Economics, 2 :
- ) :_,.~ _"-"::;:Students (0 5 percent) indicated‘that theirifriends_wer‘e not doing the _
L ,;-.;.i;subject and 7 students (1 8 percent) c1ted other\r’taas.ons. It is note_' o7

* F-'.,_l,-"j.worthy that: a significant number of students conment'ed that they could

&'~-" f"doing Economics while 84 girls (30 1 percent) reported schedulingf;s ' .' "1"1",-;,

K : N D :
__':' .':’ 5 ‘ } ,_/'-_"-'"'.-.':'.:..not do Economics be‘caufe they wanted to db 'a secohd science coursel or '
e .;';f:‘..'?b,ecause they were onlan a.cademicv program | ; l_ \
:.i An anelysis of reasons cited for not doing Economics by §ex of
: % "':students Irevealed that t-he largest: dlscrepancy between the responses of e
), lboys and girls occurred with regard t6! scheduling. Fourteen boys (13 0 ‘(
' - .‘-:f.',_‘percent) repb{ed Sc‘heduliﬂg problems as their ma;]ox:; ‘reason - for not . !
.’ ‘ ] .. . . et \

' _‘-‘ -."-.~"tl_'-'.'; their major reasoriL A complete breakdown of student responses a.ccording INPEL TR i
. - " - e Lo - R s . h:-' V -

. '.-to sex is presented in Table 11., Co . et o o {
L ‘ ; . . 4 ‘ Q ‘ o ;" -
. - NI I L ST ‘-.I. ‘,J T . ' A - ’ . l‘:.’ L : ) e TN -".:” '5\-_

v 1. pEsSoNS GITED FOR NOT'DOING ECONOMICSBY: SEX'OF STUDENTS * .°. . ». 0 "  §:
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S T Student Response. E

) NER ReaSons for Not D‘o:ing", ::-' '_ ' Male .'. . Female- A o S . :«
R Economics,_,'_.--_'..:_.l»..g,'-.- - ST REIVAPIR I
B - Could Not  Fit- i‘nto Schedule . - f' [RIREES VR LN IR RN b

e . ”:"':.'-gNot Sure of Nature o£ Subject 29 26.9 62 22 2;. ) 2 5
2 Tl U Interested in Other” Subjects” . 42 13859 - v.1067 380 -
PR '-‘.j;'fjrriends were Not' doing: Subject '~- 109 R T R O |
S Not Relevant for Future Plang’, 13, o PRI B =
"Advised Not to do Economics 4 3. 7 , 4 14
:-5' other o _~i5;-;a-f»s'f RSN S I
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An examination of studenf responses ‘qoncé'r'hing their reasons for

.'.‘ .._‘ . 3

revealgd that interest in other.squects was by far the largest 51ngle ,% }2,;'5.

.‘\.

-,\not doing Economics according to grade mark avéra‘ges of students .

\
re\ason cited for not doing Economics by- students W th grade mark

v

.\... - e

\.l AN Ca

(30 4 percent) .- and interest :Ln Other ubjects (28 3: percent)

' blems (22 0 percent), and uncertainty about the nature of the subject '
(18 7. percent) In comParison, for those students with grade mark : e
averages less than 70, scheduling problems was cited mOSt frequently

. (31 9 percent), followed by‘ uncertainty ahout the nature of the&ubject ™

A com—-- e

pJ,ete breakdown of student resgonses according to grade mark averages

: "is shown in 'I‘able 12.

L TABL.E 12

o, T

1

iy

R U

R L ‘REASONS 'Cl&IED FOR NOT DOING: ECONOMICS BY o S
N BT GRADE MARK AVERAGE | " it

Reasons for Not Doing SR
. Economics ‘ e

Grade Mark Average RN

LeSs tha.n 70
f.:

1

i

70 or Greater ‘

. Interested in Other Subjects RS 39 E

2y Could Not. Fit into Schedule B L 44
N Not Sure of Nature of Subject v 42 .
28,3 0N 0109

’l v

_ : Not Relevant for Future Plans A 7 )
Advised Not to do Economics S AR
"'_"Other ,i‘ :.. Sy S RS T

0 (::'._4»6'

SR Friends were Not doing Subj ect o '.j"'-,—.t S, 2
| R KA 1)
5

. 2,9 "

oane T L s

220

AB7 f IR
44 3-:},,.;
'0.8,7
10 5 ?.
Dt FET
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oo percent) Other reasons cited were' ' dislike for other courSe options

e L ~R",e.ason's ’Cite,d "f_o'.'r,‘ co )
39 Did Not Like Other Options

1 ’ Fr'iends were Doins Economics
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( : Reasons Cited by Students for Enrolling in Economlcs R

r. . . '
L :‘ . :

Four hundred and fifty—tWO students responded to’ the question of

Pt e s U

*(’nhy they chose to do. Economics.. As shown in Table 13 the rehson cited;

: r
N moat frequently by students was interest in the subject matter (47 3

[ . BN

. (21 2 percent) advts/e.d.‘, to do Economics (10 0 percent‘) Economics was ’

‘¢

b N easier than othe’r options (8 4 percent) Economics was easier to fit~ .
o into schedple (7 5 percent) i friends were doing the subgect '(1 8 percent),
. Iiked the teacher of Economics (1 .8 percent) 3 and other (2 O percent)
It is interesting to note that while 31 1 percent of those studgits
e 8 - ':.‘ v ' R - - L e) S ‘ } .
who enrolled in Economi' indicated they perceived it as .being easier !
f N = ; NP .’
0 (Table 9) s 0n1y 8. 4 pe cent of those students reported thiﬁ as their T
- . wew N E . N
major reason for taking the sﬁject. T oor : ‘ :
S - REASONS CITED BY STUDENTS FOR ENROLLING IN ECON MICS 'j. S U ol e T

) -
- . ¢

i

7' Doirig Economfcs, .

NS AR

Easier than Other Subjects

.y

_ Interested in the Subject
Vs Liked the Teacher of Economics

‘ ,Advised to do Economics A

e wTotal
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w
'
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e An examination of ‘teasons cited fo: enrollirtg in Economics by sex ra

of students revealed that interest in the subject matter of Economics s
e B Y " » :
'.(‘ was the major reason put forth by both boys and girls (43 9 percem: and '

49 6 percent respectively) Also, disinterest in other course options N

P e

-, X

was indicetad as’ the majo-r reason for doing Economics by the second

':)-“ _. RPNy s [ B "_) .',.’ e PR

s __~largest proportion of boys and girls ,(214 14 peré{t and 19 1 percent )
, "'_:':respectively) ‘A complete breakdown of student responses according to
"-;",.- "-"'sex is presented in ’I‘able 14 e,

TABL{ h 4

4 A . R o K "
el Ll T e "_'.‘_ Student Response R R
” O N . K N .

Doing Economi.cs :;' S . '-_f',‘ St T
.ﬂA--,-. . . PR T , ’ -l f - "‘z.‘.l' -.". .- f z '.'.‘1_ -‘

. Do v e B o o
< L . . ! b 5o~

Interested 3‘.& the Sub;]ect S ._"_7_9 43 9 135 .‘ 49 6 7

Liked the Teacher of Economics 2 l. 1' 6 . 52 2

N AL

Advised to do Economics .’." . 19 . 10 6 26 9 6-,' ’

S otHer et o R Ve J2020 g S W SNSRI
L metaL s " e 180 10040 272 looo ST
Degree of Difficulty of Economics Relative to B R T R R U
0ther Sublects R R A R j.' j VL
‘5, . Lo i . UL e T ’ UL R el ,?\'-I."-.x.‘:". .,.
Students who had completsid or nearly completed course work :I:n o e
Economics Were asked to 1ndicate the degree of difficulty of Economics 5
e \ - ‘.
relative to their other courses .of study Of the 455 student reSponses,':-'_‘,-""‘,,.-‘,
’ ..... N .\:,‘ ” ,:.." ‘I&.'._' . ‘. __..l
L - Bimiats b ?‘m, Wﬂ#‘ B

REASONS CITED FOR DOING F.CONOMICS BY snx OF STUDENTS K \ s
'r/‘ - . - \. . .- . . . N "\"' "..' . '. '
- - Reaeons Cited for MR P Male S Female — R

B ) Did Not. Like Other OPtions 44 '2'4 '4; L 52L9 I RS
i 'E Her Subfetts .+ NTN\A8 10,0 200 T 7e T
Lo asier than Ot er ub] e s" ‘ w : 1 20 b

Y Fetends were doing Beomoies T 2 T e DT

e



) ,'_var(ietion. :

L ‘Z':boys,' as. compared to 40 4 percent of the girls.

":12 lo percent respectively)

":_aehieve more understanding from instruction in,Bcon St e

14 3 percent

Al 4 percent indicated that they found the subject easier

found it harder, and 44 3 percent claimed the same degree of dlfficulcy

v
forr Economics relative to other subjects.

S

it :Ls surp ng that only 14 3;percent of tbFe students with v ried

academic backgrounds deemed E\nomics to 'be harder te ative to othe'
'ubjects., These‘findings are'summarized in Table 15 \ - ',"_:'.;.' RS
SRR , -.i,'.'.; .’- TABLE’ 15 o

DEGREE or DIFFICULTY OF ECONOMICS RELATM RIS P
S 'ro omsa SUBJECTS. R AR

ey - T
e S .

Rk Y -

‘-L_— TSN ."

g

" —'.'- S

Degree of Difficul - R
) e’f / ’." 7:' .‘- :2‘ "'l . ...l- " ""';, ,',.,>

“ oL " I

.

-'.g.-ya....\,_,_“__'z‘
dT
: A " ‘a_/f-r_——-.-

i _-.:Eas':ier o At

E Lo Harder _ .i\ 16.3 .
;. , Same . ) .-..'l':.'. K '-;.\ '201 s l[‘[’ 3 "‘ ! .,‘.:.l'.
S ,L",I',ota,l.- O S R % A 100 0 o v

Examination qf the degree of difficulty accorded Economics relative ,Zlﬁ',

- -l,', _.Q

"to other courses of study by students according to sex showed no great

SN
Economics was claimed to be easier by 43 l percent of the

- . r

A larger proportion of

fboys than girls indicated they found Economics harder (17 l percent and

»..'-1‘ ) K \-‘

.‘j-:buted to 'the subject by 39 8 petcent of the boys, as compared to 47 3

e O '»/‘ S
,fpercent of the girls.v

P

N

When one consid&rs the Hegree A

) /of difficulx&y associated with thf_ study of economics in the liter&ture, o
o ! l LT

Student Response N '.;";_ b L

i - _'-7:

CEEER

The same degree of difficulty was attri- o

Since the literature reviewed suggesrs that boys .-‘..:' o

N~ L
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percent of students with avarages of 70 ox ‘greater. @heﬁeme degree of

' percent respectively)

‘harder. .

a .

o

DIFFICUL'!Y oF Economcs RELATIVE TO OTHER sumzcrs )
L: . BY Sex OF'fs{rUDENTs '

, R TABIsE 16 o

These findings are presented in Table 16.‘-

e

o, P

4

, . Degred of Difficulty

".f -4 .

S tudent Response

' Male

e

Female

43,17

Easier . 4‘.2:_.'(; - 73_\
. Harder '.'_ 2:: : 31
i Same,.-. R 72

\Y

171

3948

11 1"*'

34
1_30 -

4014
1214
473

SRR )

100.0

‘_;275

'_:I"-.Tf’ltéi £

Examirfatlon of the degree of difficulty of Economics relative to ’

ir' N

other subjects by grade marlc averages of students revealed that Economics

l

1

o

N

.Ja

h -pe‘rt:ent of students with averages less; than 70

as compared to ll 2

1, .

Othe.r Subjects

.\

o ”'.;.'Economics accordinf to grade mark averages of students.

."""_Level of Student Interest in. Economics Relative to

Students enrolled in Economics were ask‘ed to describe thei.r leVel ,_“":fj

.o

\The sub;ect‘lwas deemed to be harder by 16 1

\

v,

tagt
f

somewhat aurprising that more boys’ﬁ:han girls f:?%nd the subJect to be

."greater» than those with averages less than 70 (42 0 percent and 40 7

i :.difficulty was cited by 43 2 percent of students with averages 1esB than

-"Table ldpresente the data on the degree of difficulty attributed to‘ :

.

"‘““.:

- wasffound to be easuer by elighltly more students ﬁith awerages 70 or Tl

‘ ',‘70, as compared to 46 7 percent of students with averages 70 or greater.
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TABLE 17

DIFFICQ’LTY oF ECONOMICS RELATIVE To OTHER SUBJtcts
74 BY GRADE! HARK AVERKGES OF STUDENAS” | *7 " b7y

‘-

AT ' :-. l' Grade@&atk Average e
e S J'ﬂgeg‘reé‘-bf”l’)‘if.fieu}ty. "":4 t Less than 70 .
‘ Ea?ier

Harder

[ l.:16 z.o 7| T
Sa’“e ‘1-235 43, 2::-""'? :
"'7 T‘?tal T 32",85 00,05

o> inte st in that, subject relatlve to other courses of study. . As

’ >

shown. in Table 18 of the 455 respondent% SE_i percegt reportfed E¢o-

_ xnomics as. being ‘more intere +32: 8 percent animed :Lt was ‘~" Y _' K noo

/interesting, and only 9 6 percent described the eubject as beirxg‘"lees

' ‘,.'i'interestyng.. Gonsideriné the complicated nature of the suhject as well ‘

as the varied academic backérounds df the stuglents being instructed

L ',:.: the above results speak well for the teaching of Economi&s

R Student Response;.?'.;".-'-'- ;

57 6_:-';.‘ X
AN A _ 32 8-' ‘} S
‘ ; »Less Interesting R ,'-,‘:.-;-':'1.3_- 9. 6.-.:_1-_".‘.':",-}:

“Toral '\ Tu L ma LAY /100 o;.‘f.'l_':-‘..-' '

M°re Inceresting e

A., Interes ting
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Caa e L S L el N S e
T }Aﬂ analysis of the 1evel{of :mtere,st in Economics by sex of stu—

. . den‘%s was conducted and’ the results,apres(ted :Ln Table 19 Of th‘ 180

R ) . boys who responded to the question 54 4 perﬁ’nt, described Economics as
~
) . J _. - . t - v

o T ! interestin/g 33 5 percent claimed it was o interesting, and

p,._ .

'L AR f.'."‘}l?. l ercent found the, subject 'less interest\:‘ing In comparison, of

; o7
d‘?.d 59 8 percent sald Econom:{.cs Was mox‘e

"'l-"'-':?._'fthe 275 ':Lrls who I'P-BPO{}

CepET ?und it w 's st
Cepn as

BRI _-"'.-;'.'percent} described t}’e'subjebt 7as. ‘less int'.
. : v [ - L IS ) '.)
,that, .while a larger propor{ ion of boys than girls enroll in Economics,

TR o ,. L

ok e "_','a higher percentage of girls than bgs,/claimed that Ecorrqnics was more‘

, ".."'~_":..-»:"'interesti‘ng.- As well a: smaller pe entage of girlg than boys descr:Lbed

SRR .tjxe subject as 'less interesting.u,

pABLE 19 '"

h ' y LATIVE TO OTHER SUBJECTS
RN

St o ] \ ~: P N . ] \' g -.,-‘.:\__ 3",‘ ..
R R S TR U AL ’ Student Response o
K %\ ,L,e'_v'él-:-,'b)f ~.Iriﬁter':‘es:,t.:'f. L n Male _ ’:'g':',l I Female

T RS T f v

oo - ot e .
2 More Interesting- ;.98 56 4 ol '39,8 p
: LA e Tnterestilp - :-:'1'6'(2"': 335 32,2,

Less Interestingf"'- - w227 . 11 170 2.
Total :‘»-l’,."-"_ i ’:; R ‘ N .:_: ._. . 18(’) 100 0.’ ' ;.'.:;l.._ S P

N

An examination of the participants fespo‘nses by/ grade mark averages::" o
; l';"revealed that only 6 5 percent of those s};udents w1th averages 70 ori. . o

Do 'greater . und Economics '1ess inﬁeresting, aar compared to 11 5 percent,;

:-~; of those students with g\rerages less than 70 One may\}not have anticj.-. i

s P . RN S e e
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v

pated this finding ﬁince @ larger proportion of atfose st‘ﬁdents with

€.

: averagee lessur,than 70 c’ted to do Econpmics. A complete breakdown of

gtudent responses according to grade mark averages 1s presented iU

" A

Table 0. N

" INTERESZ

\_.

.

TABLE 20

N ECONOMICS BY GRADE MARK

RAGES" OF STUDENZ’S

S
. . - e P

3

\

. __l'- ’. '. :n'..: o . . f
- Level of I_n(_xierest

‘ Cr_aae' Mark Ai/erage_

70 or‘Cﬁa\ter::
£ LT

Less than' 70
£ %

,v_

-"More Interesting
. ks Interes ting -

BT 'Less Interesting

162" 56.8
91 317
33 Ans

4.58.

(VI "59'..2

6.5 .

. Total

1100.0 -

169\ 1000

TN

" 1

. ..ye

Vi

SR ,'._indicated in Table 21 of the 455 respondents,

! 27 6 percent said theS' were not sure,

_._*'reported nc\\ s

. R 4

L4

. ."'in Economics if the opportunity were presented (i €.y Grade XII)

\

1. S

: &

Student Choice of Doi_g_Aqother Course in Economics

64 3 percent 1ndicated

a.nd only 8.1 -percent

An examination of responses by grade mark averages of students '

r -

g : to 59 1 percent of thoae students with averages less than 70

e v.revealed that 72 8 percent of those students with averages 70 or greater h

Of those

'--',studente with avereges less than 70 10 5 percent reported they would

Students were asked if they would like «to enroll in another course. .

. _i'indicated they would like to do another cours!e in Economics, as compared'

. A T
. ,not choose to dp another course in’ Economics, ‘as compared to on:Ly 4 l -

o Tn
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hl,-.”_enrolling in another course was indicated by - 30 4. pgrcent of those A

A 'g’-‘.-.~:'_ ST ; ’I‘A_BLE 21 L i 'f.'- ,q SRR

"!"' . i -.

,STU'DENT CHOICE oF. DOING ANOTHER COURSE e Ecouomcs AR

- B - - Vet . . P . . . r N v

N C oy g ST e R e oo
, Chodee-. . -~ . " - .S‘t.uden.t; _Resgonsf PR RN
. AT B . . . s 1 .

i i SRR T

i '.".-.'_\ RN No R . "-_'T:_.',.. - 57./ _ y l- R D
- 125" .T 27:6. R
Cforal o o 4sh ~100. 0 SR R

Y

* Not Sure .. °

. bf those students with averages of 70 or greater Uncertainty about L LY S

- A_lﬁ :

'Sgudents with averages 1ess tharl 70 as compared to 23: 1 Percent of ';' R I

th"se students with averages crf 70 0T greater. These find:.ngs are ‘.. -

_summarized i Table 22. "__._.:3 : - ._ o f‘-: S

N

T ERI C. Co e
,~1 . LN - Ter e

X \ : TABLE 22

) Y . _-l . N . ‘ ° , . .. .. ',‘ ) _"
."STUDENI CHOICE OF DOING ANOTHER COURSE N Ecoums R R
BY GRADE . MARK AVERAGE - P

N

‘Grade Mark Average o ST

N Ch"'o'i".ce' Co Less than 70 S 70 ox. Greater e

Do . T Lo . ; f ” .‘, e e

’ »'N‘\' T 'f "z.-.' - 1 ‘.f . _’/o- ‘ -

L aYes Tae Lt 169‘ 's"9 o T 13 D728 ST
CLmeNo T 3o s T A 1 S TS
iNot: Sure _87 : 304 39 b 23 1 oLy

"'Total 286 "..?."100'.0'_'.""'-""'_';f,.16-9'-___ 1000 |

A deta.:t.led summary of ‘the: descript::.ve statistics relatlve to sf:u— 2

,'\ -

’ dents and Economlcs on the bans of research questions pqsed :[n Chapter 1

,,,,,
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.credited- t\ue' stat;uS/of a compulsory subﬁj ect \for~Grade XU students ; that ',
it has not ‘been a required subject for entrar;ce into post—-secondary
, .‘instltutions : and that it has not received mlich attention evan_/from ST,

“.social studles ﬁersonnel ofe is led to c:onclude that Economics has . C o

S N .
been exceptlonally well received by those students surveyed. Evident,

s_chools, especi/ally _in view _of P resent ‘considerations.for the edoptiOn - v
. . N f '| . > ) . .
©of Grade XIT in this Province. ) . Tt

B I,\.:- D ’ '- - Y P
II. .'TEACHERS AND ECONO}WICS ' . - ' ;

The subheadings used in this section correspond with the research

quest:ro g5 posed in Chapter 1 conc:erning teachers and Ecr.z?omlcs. BRI .
. o+

a

L. s . .

'Semester Courses Complet:ed in Economics bl
~.5ex of Teachers :

' . . _:' . -I ' - \ ' - _\u
: A total of twenty-three social studles teachers reperted the’number TN '

9 -

of semester courses -they™ had compieted in Economics ’The findings, ‘as

< - . . A

_— _ shown in Table 23, are certainly not:'encouraging Nearly half of the. . P
T respondents (47, 8 percent) qreported not having completed a single 2 e
semester course in the subject. ’I‘he twalve remaiqing t:eachers responded

1

. as .follows: one‘s'emester courée (13.0 percent) ;. two' courses (8.7.per—':. ' S "
{ocent) 3 three to four courses (8 7 percent) ; sfven to th courses (13. 0 L
e percent); and eleven to fifteen courses (8.7 percent) .. Approxi‘mately

§ C Nt 2.8 courses represented the mean number of semester courses reported )

% for alll teac;lxers e

- t . ‘ 9. - -

L . . - . .
C e e 4 A DY e o R [ R
2 ¥ & > 1 v N 0 b B B

- °.18 provided in Chapterg5. Considering that Economics has never been . 4 . ° - A«

s . also, is the potential for expansion of economic education ln our hlgh . o e
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o . s TABLE 23 ‘
o - _ . SEMESTER COURSES COMPLETED IN ECONOMICS BY :
o N ’ SEX OF TEACHERS .
: ~. .- - . ‘ .
e Lo . . Teacher Response )
: Semester Courses T Msle Female Tbt‘al

/ in Economiés

A-: T _ ~II..[\,,.

llL

-

"'education.

:~.,.,.according to, the sex of teachers are also presented 1n Table 23.

L

min}mum for all social studies teachers and six semester courses as a

. B

) . n’ -
~In fact fpurteenjespondents (80. 9 percent) did not meet

< R . »

the academic requirements -as set-.forth by the Task Force to adequately

e

'

A

' X and only five respondents (21 7 percent) would be considered by the Task

.

Force to be qualif:l.ed to teach a separate coUrse in Egonom.})cs\' ',l'i.

Data on the number of semester coUrses completed in- Economics

: . ."r
A . A e

Seven—-

CoNemelS 5 ol a1 4 3. -50.0. | 418
20 Nt ~2’ ;1,,.8", s w i 2 BT
Foko 4t T e 1 s e e 1 ey
‘ - I‘:,.t_? 6 “ “_ _ - R - - q_\ ) _
Tro W oL 3' - 17 6 . .- T 3 13,0
11 to 15- 1 59’ S 1 -16.7 2 ‘8.7
Total . S "1'7 _ 100 o 6. 1oo;."o’-' 23 100.0
. T]3..-:1sed 'upon' the ' 1§61 ljnited Stétes '.National 'I“a%‘k Eorce on in‘co'nox‘nic?

Education recommendat:.ons of two semester courses 1n Economcs as a bare
. A ) .

- md imum for te,achers of" Ecqndmics, the academic preparation of teachers n
"-n this sur#ey appears grossly :Lnadequate from the standpoint of economic '

0

cope with economie concepts in the general soc1a1 studies curri culum, o




in ‘the survey. ‘The rep_o'rted number of semester couyges completed by
. . © . .
female teachers, wexpres's% as a p'e_rcentage of all female respondents,

- — . . . A . N . . . . . t

) was as follows: no cours'es' (‘50.0 percent); one %ourse‘ (16.7 percent);
three to four courses (16 7 p@:cent) ;i and eleven ‘to fifteen courses

(16 7 percent) ’I,‘he reported number of semester courses in Economics R ; R ) :

SV completed by male teachers, expressed as a percentage of all . male res=" o : ', .

st pondents, was as follows. no courses (41 lpercent),, one course (ﬂl 8

percent), two courses (11 8 percent), three to four courses (5 9. per—'_j" : ."o.',“
S cent), seven to ten courses (17 6 percent), and eleven to *fifteen SRR

courses (5 9 percent)
! A comparison of t}fe mea.n nhmber of ‘semester lcourses in Economics

.‘-6 ’

reported by male and female respondents showed no 51gnificant differ—

N ence. Approximately 2. S courses and 2.4" -courses representéd t‘.he mean o
. -\ . ’
nu‘mber of courses reported completed by male and female teachers res- .

| pemtively- - % - - :t','". o o l‘ i ,':

4

-

: Apparent deficiencies in the academ.ic preparation of teachers for

-_ economic education are more clearly demonstrated when the number of
. : :1 - .
: 2
courses completed in Economics is compared to those completed in History
ks < P T -
and Geography.‘ Whereas 47 8 percent of, the respondents reported having, L

. e vt e

completed no course work, in Economics, only 4 3 percent and 22 7. percent S - R

reported the same for History and Geography reSpectively. A comparison oL

-

of the approximate mean number of semester courses completed b_y teachersp,"f A

r LN " .4. [

in Economics and Geog'raphy revealed very little difference (2 8 courses o

.
T T
LR Y T,

and 2 6 courses respectively) with the approximate mean number of
" courses in History being extremely high at 11 0 courses. Finally, it'

is significant that all_ female respondents reported having completed S -
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from eleven to fifteer courses or more in History. A complete breakdown
. . . " I.. . N . . a )
of the number of cou_rse's. completed by teachers in' each subject is pre-
.sented in Table 24. S - , T .
. . T TABLE24 v '
i SEMESTER COURSES- COMPLETED BY TEACHERS IN § . '
HISTORY GEOCRAPHY AND ECONOMICS . .
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' ( ' ) ’ Generally,, t:he level of teach:Lng certificate reported by respon—t
- dents was- found to be quite high Three teachers (13 0 percent) ERIRR IR U

possessed certificate level IV three teachers (13 0 percent) reported °

IR 1N

level W, nine teachers (39 1 percent) had level VI and the remaining

-

SR elght ‘teachers (34 8. percent) | had. attained level Vi | S '-;Jqf S

R .

' An analysis of the number of semester courses compl ted in Economlcs

[jby teachers actpgding'tq certzflcate }evel revealed the’followingl*'l;~ cf-x;oﬂi f-:“

.
. . )
4 N
E [ v B
. ot '

. . . . . Ny

. il . -

. / . L]

. ..
<




approximate mean number of courses cdmpleted'by teechers at each certi- ;'

. T .fiéate level. level Iv (1.2 courses)' level V (7 2 courses) level VI

. v

(2.4 courses.) and level VII (2 3 courses) JWhile the approx1mate. mean - el

" number of coursee for, teachers with certificate levels v and v we're 3" Lo

2 . : ; ‘ - .. e

s lower and higher respectively in comparison to teachers with certificate ’ . :
’ . i ‘

o g : 1evels VI and VIL, the number of respondents 1n each of the former cases ce

:Ls perhaps too small to be conclusive No significant dif.ference existed';';".""

% for teachers with certificate levels VI and VII. A complete breakdown '.,.'_&: :
5 RN YR C e :--“—“"’ EORR

cf responses\ is presented in ’i‘able 25._- N BRI

.- ':‘..

R TABLE 25 L
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. L Semester Courses Completed in Economics by Years SICI T
=, ,of_ Teaching Experience e MEEEPEEIIRER .

Data on the numberf of semester courses completed in Economcs by

L

- 'years of teaching experience~are presented m Tabie 26 N‘o courses comé-“-

ﬁ - -.‘pleted in Economics was reported by 66 7 percent of the respondents with




_{Yi- 4 .. one to two years teaching experience, as cpmparedlto'33.3 percént of

the:teschers with'three to fivefyears eiperience, hafé-perCEnt,of those . « . . .. "

4-'.

[4

' teaching experience., s

v

: with six to ten years, and 50 0 percent W1th eleven or more years of"

cf’f.;ﬁ'ffffj¢ﬁ ;*5{235 jf’“ff TABLE 26 - S -
.}f | SEMESTER_COURSES COMPLETEB IN ECONO&ECS BY -
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: : .% : ‘,. ”3-. v
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The approximate meen number of courses completed in Economics by

) . -
',‘teachers according to years of teaching experience was as follows

,.Significant relationship between the number of semester courses completed

A S . e

I . N

”"more years experience (2 3 courses) With the exception of those

: w-;teachers with three to five years teaching experience, in’ which case
. . ,\j

one -
W0

‘-_to two years experience (1 2 courses) three to five years experience

:; (7 2 courses), six to ten years experience (2 4 courses), and eleven or

’

‘.fthere was a small proportion of respondents, there appears to be no ,f“" -

*}f»iq Economics by teachers and thElf years of teaching experience. ;“'5
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Semester Courses Comg_eted in: Economics by : .
: ~Teachers of Economics o ‘ a
) -‘ ! 1 3 ,n

Eight teachers of Economics participated in, the survey and responded .

PR
re

_ t:o the Question of how many semester* co'u'rses they had completed J.n

i Economics.,- Each of three teachers reported having completed no formel. ) .
Icou)rse in ’the.subject, one ocourse, and three to four courses respec- " : w

’ -.:'i'_tively.‘ The remaining five t;eachers h‘ad complc?ced se;g n or~ more’ course.s ".-
Based upon the 1961 United States National'Task Force on. Economic.'_'"_ 3 - 3,.

o

' ';’Education recommendation of at 1east six semester courses in Economics -

PR

for'teachers of that!subject,,five o,f the. eight teachers surveyled (62 5. |
"I,-?-p’ercent) were adeqnate;.y prepared academically'.::. ’I\Jo of the remaining ,
three te.achers of Economicsldid mot meet the 'I‘ask Force recommendation \ ‘
: .of a minimum of tno courbes in Economics for all s(}cial studies t echers. N
It is encouraging to n'ote th‘a.t‘, considering the academic bac . . '.‘;
of all teachers as presented in ‘I’ahle 23 the actual teachers of Eco— § -:5
e “"nomics v;ith one exception, were, those most quelified. Data on the - 1 :

' .,subject a:re presented in 'I'able 27 _,:.’:f ‘,
Semester Courses in Economics by Preference for
- '-Teaching of Economics - 'Z S v\,;- ,’

N 'i.';fl"_ Teachers were asked to indicate their preference for the )eaching_..._:j:

;-of History, Geography, or Econom.ics."' shown in Table _28 of the

.‘ Y

N .""':'.':4'. '_"-:;_twenty—three soc1a1 studies teachers

urveyed only Slx teachers (26 o:ﬂ--,‘ R
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. sixteen teachers) expressed a preference for that subject whereas six o :
St o of the remaining respondents who reported having completed three or more
' courses in Economics did indicate a preferenca for that subject.f These :
I findings suggest that at least: three to four semeste-r courses in Eco— SRR Lt
Sl NI - li\ N - .», . '.. ' oo o
qi v nomics is required by teachers before they feel confident enough,to! N TSR

express ‘a: preference for the teaching of that subgect.._.,"'. Tk e

. R . - BN S
LTy . . . ,l . . . .

A comparison of preferences expressed by teachers for the teaching

- \‘ of History, Geography, and Economics is shown in Table 29 The largest P \' o

proportion of teachers indicated a preference for the teaching of

\".""'.,.

History (43 5 percent) 5 followed by Geography (30 5 percent) and Eco— "'."-

)

) nomics (26 [0} percent) Considering the aoademic preparation of teachera
for History (Table ’24) ,~ it 1s not surprising that mote. teachers .would ‘
.'-l-‘prefer\ toteach that subject. Six of the eigh‘t‘:.)teachers of Eco:fomics , ( 5
indicated that subject as’ the:Lr preference. % ' i \ \ T

- _2' fﬂ}‘fi' TAﬁEE\29 z}:‘ﬂ T H .

G PREFEf_Ncs ron “TEAGHING OF HISTORY, GEOGRAPHY _
T AP UR AND ECONOMICS UL ‘,,-:
T e S g v e

U N sibats Prefrshs, i Teadher Reiponse o

“ﬁff¢f~;1jpg,QOmmn 7§}i£{ﬁgﬁmfﬁy5Vﬁms o
e | : _-__Economics : 6 LA _.”v.26'.0

e Geogr'aphy

bew

"_u;iwiTeachers Perceptions (of the ‘Adégimey of theis Formal '
o ~'Train1n& for Present Teaching Asl—ignments Co ','.5 o

Teachers were. aeked to deSCribe the adequacy of//}(u fo T
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' /Aeraining for their present teaching assignmenté Examlnation of . the
) S responses, as shown in Table 30,_ rexgt%éxithat ,sixteen teachers (76 2 | . u
percent) reported their training as, being adequate, with the remaining BN
‘.:;'.fiVe tehchexg\ (23 8 percent) reporting it as being\:madequ te. Of

\\) R partipular interest isv the factv that all five respondents who claimed

'.“. ,_their formal training was' not adequate for their present assignments . Con

v“."""had not completed any formal course work in Economics. \ '.':"' IR PTRD e

A BUECIRRERE TABLE 30 : Lo
LR ' ADEQUACY OF, FORMAL TRAINING FOR PRESENT ST TR

TEACHIN G- ASS IGNMENTS

. e e ';“-Adequacy of Traininm_ﬁl_,, »Teacher Response “

A L P Cometdlil. . ol 2L R v 100,0 N

: ; A breakdown of teacher responses to the question of the adequacy

' of their formal training according to 1ndividual soc1a1 studies subjects

1

' ;: in Grades X and XI is presented in Table 31 All three teachers of l J e
"-" consumer Education in Grade X des;cribed their formal traimg as’ being . g

) .adequate for the teaching pf that subject.,' Five teachers of Grade X : "_--‘:‘.‘ '..f -

o .-,' xGeography (83 3 percent) r.eported their training as’ being adequate, as'

“3: | Y ‘ compared to, one: teaCher i'ho claimed to have been inadfqdately trained- -
e Seven tead‘ers °f Grade X1 “i;t‘;fy (77 8 percent) zclaix\ned their trainmg |

{ : ’ was adequate for that subje&t, while two tea‘chers indicated it was not.' S

. Lo adeqdate. Seven of the eight teachers of Grade XI Economics (87 5 ' o

. . . R , . o IR, _I-., SR ".-( S P
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B perc‘ nt) described the“ training aS béiﬂg adeQUate. O'nl)"-.'four.of the~‘.' : '-‘;.J“,"" :
. A SRR ;

- ,-;‘.seveq teachers of Grade X Social Studies (57 1 percent) claimed to have .;‘).; ; ]
beEn Ldequately t‘raimed for the teaching of that subject Flnaily, both ’] L

2

L ) ",_'-',‘ teach rs of Grade xt Geography indicated thei'r tralning was 1nadequate I

|
|
for t at subject. s . Lol I R

e f?,ls¢45'i°iji f' TABLE 31'--”*"'? iﬁi-“' ‘ : .
b "y : oy L e e . . A
. . AﬁEQUACY OF FORMAL TRAINING FOR . INDIVIDUAL RN
. ; ’ SOCIAL STUDIES SUBJECTS SR N
v cl, o ' ' ‘{’ L
1',_ -' R . L kS U 'y o ';' . b .,‘ .' ‘_‘ .
i S ' subjectsiand, | e ; ' Adequacy of Training . o : f
DS * "\‘_.‘GgaQe /Le'ye;I._ Do W :'_:'Y_'e‘s-. s No.-., T s
RN I kf“':-m.. %* ST g
I ’ Consumer Education X _3 100.0 .. T '.'-“.Z.- '-:
"',I,‘ s Geography X ;' T o 5 833 . » L 1 '
; i?;SocIaI Studies x ' Ly s 3
.:_-” Gebgraphy XI S S =1 ~-1 » e ,2
. ) ‘ A »-..'_‘, oY o .
AL History XI L e _.‘.‘7_ 77 8 2!,
-,fj'f,pff}-bacénomicqlxI "}_ IR I 87 5 1 =
RN *‘_'relj‘zjeeerite"uetceﬁt,age';'of_ teachete_-,-iu "é;._a’c'ﬁ' ‘ ubject ;_g'r'e--a';
TR J Relative to teachers of other social studies subjects in Grades X

o/

and XI' teaCherS °f E¢°n°mits appear quite confident that their formal‘: AR
: ‘ training for that subject: was adequate. It is noteworthy, also, that

y subject in whlch all teachets reported ha\ring been adequatély

,'3 Teachers of History and Geograp

~_.'.

Teachers Yere asked to deseribe their treatment of economic prin-- L




3
3

e
2

they placed great emphasis on economic princ1ples/concepts, while the

o teaching of’ Gebgraphy, seven teachers (70 0 percent) 1ndicated some

"f:\emphasis, /and two”teachers (20 0 percent) /claimed they gave no treatment

" . -t . o ; T

: -‘to xeconomics.

xare summarized in Table 32

‘ .Sonf}Emphasis 1 ; 8 6g 7

: .Ciples/ConceptS in the teaching of History and Geography. 0f the twelve

w,

'.History teachers who responded four teachers (33 3 percent) indicated

/.

-remalning eight teachers (66 7 percent) reported givn.x?g some emphasis : :, o .
- "to the sub_-;ect.‘ From a total of ten Geography teachers, one teacher
‘.\(10 0 percent) repdrteq ‘placing great emphasis on emomics in the ;

*,

.\"'

" . » . L . Y * S . o . . ,
W It :Ls evident then, that teachers of Hiatory reportedly place a

. .greater emphasis on the treatment of economic principles/concepts in '

‘ ’ . ".“.', ::\".:, '

("l"the teaching of History éhan do teachers of Geography These findings

v : S R S

..A‘

TAB'LE 32 - e e

TREATMENT AétORDED ECONOM‘.[C PRINCIPLES/CONCEPTS m
S THE, TEACHING OF HISTORY AND GEOGRAPHY * SR

"t

Iy ...:\. B N B . ] - ISR N
= T o o R N T A

‘Trea'tment Ae.qorded . Teacher Résponse

Economics i v HiStory Geography T R e

' -.':Great Emphasis l "[b. 33 3 1 '.‘ 10 0 e L
p S Ry AN 70 0 ﬁ;'ﬁ-‘_ 2 e
tha;.’ J/ 12 1000 10 1000 o

Teachers' Perceptions of How Economic Topics/Concepts
‘can Best: be Placed in ‘the Curric’:ulum ' o 1

-, r._

Table 33 offers a brcﬁkdown of teacher responses to the qUestion R
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oo "‘_of how economic topics/concepts can best be placed in the curriculum. R . é
; " Fifteen teachers (65 2 percent) expressed a preference for of"fering 3 e . 1
) e '--.Eccmomics as a separate discipline, sesLL___eae-h-e"g (30 4 percent) T
( B v _"'.claimed that economic conCepts could be bhst developed as; part of
} :general social studies. and only one teacher (4 3. percent) expressed a '
5 : - : RIS T

""-preference for Zconomics as part of Business Education. e 2

NERRY P
e ‘."" '-:'

‘/'

‘ 'TABLE 33 ‘“n3'3f;;q.”l*;”

,L. ,

PLACEMENT OF EC(§NOMIC TOPICS/CONCEPTS IN THE CURRICULUM -':

B R T e TeaCher RES 0“ a A !
' Placement ‘of ‘Economics : = . ... p ' Sl T X
A - o [P i3

o .:r' Part ot’ Genetal Social Studies ST 3

k]
.
f ;
. )
"
.
.o
‘
-,"
ERY *
e L ..
Lo -
[} ~

K o (25 0 percent) claimed that economics could be best developed as part 2 o
.\-'. of general social studies. It is assumed, of course, that offering a
: separate c0urse in Economics does not preclude the treatment of economic ;,.._j.'-‘ A RO
) topics/concepts in otherrsocial studies é‘ohjects. ‘ N ""'_'- ‘ ;ﬁJ-‘."f. . : :
"'réa'c'h’er's Perceptions of the Academic Stat:us of the SR

W presented as a separate discipline, while the remaining two teachers % -

A Separate Discipline K ‘_‘ } 15 N

! . -t

652
30 ,l;::’.,“. 'E - ‘
4 3

Part Of Business Education '52-"~' L .';1.;;” i
- 5 100 og:{ix“

Rotal i i i

- A t*»ﬂ. B S :
y -'. An e'xamination of the responses pf teachers of Economics revealed h ) '-'_1_'."»".":

that six teachers (75 0 percent) favored having economic topics/concepts ol

A

Hpical Student Who Enrolls in Economics

.

.

l

.-

Teachers were asked to describe the academic status o,f the typical

M

. studentwho enrolle in Economics.il.

As shown in Table 34 thirteen o
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"teachers (56 5 percent) perceiVed the typical student of Economics as PR "'J

Z'being academically-driented, seven teachers (30 (rp\rcent) .perceived
¥ S

~_them as being non—academic, and, three teachers (13 0 percent) reported

:_{no distinction.

o

‘e ! TABLE 34 R
.TEACHE PERGEPTIONS OF ACADEMIC srArus OF: STUDENTS
ST ENROLLED N ECON(}MIcs R

o __Academic Status TeacherResponse . Teachers of Economics L
‘ | o(f’Studen‘ts £ / o I i ,'
. \ 'Non-Academic 7 ; 304 L . . 125
LT e Distinction g v g o 375 L
v "Total S Ty T o000 T 100k ‘

Bt

AR TP An analysis of the responses by teachers ot-Econ'dm‘ics“re'véalfed.jthat i
e S R . . "'l .. - R
o _._.four teachers (50 0 percent) viewed the typical studen of Economics as ol ]

being academicaily oriented three teachers (37 5 percen' reported no

F R Ty e S e i T

4 distinction and only o e teacher (12 5 percent) repo.rted the typical .
.,',". ) ')', ’ - e e

".'student as being non—a ademic.; Depending on how one defines academic e

‘-l's.nd non—academic, &t s,eems somewhat inconsistent that 50 0 percent of

' . L

L “:-'.."'.'f":the teachers of Economics described the typical student of that subject

RERIRE
e . PP
. .

. ‘as being academically oriented when the eargest proportion of students ‘ "

.- T
o (62 9 percent) who elected to do Economics reported grade mark averages

e ‘of 1ess than 70 (Tabe 4) 'l‘;'. 0 _":jl, el s

S -‘Téac s Perceptions Qf the Academic Status of those e e e
o ' Students Most Suited for EcOnomics S o P el

I s Cn .'. NENEL RIS Lo e : N R e

An analysis of teacher responses 't'_o- their éé’fcépgi&;ng“:éf:- the ek
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;_{ﬁﬂ} . demis status of those students most suited for Economics revealed that :';1@:':.F: ;~§
'.hfkﬁi.c thirteen teachers (56 5 percent) viewed the subject as being most suited ¥ "‘”55
~5f'::"; o for the academic student, one teacher (4 3 percent) reported the subject LE E _f%:
’R4"'h:f;,as being most suited for the non—academic Student and nine teachers :Vfg?:hf SN
s ,;5-' RN el B
L - (39 1 percent) reported no distinction. In, comparison, no teachers of - -ik
. . iq- . .. ." VL C ,J o ‘3,
Economics claimed the subJect was most suited for the non-atademic :t'fl'i-‘f13;$: s
‘ student while fdur teechers (50 0 perpent) reported it moat suited for Y ‘ !;ﬁ
oy . . p
. - o |" . ) 'r"‘rl
' the academic student and four teachers (50 0 percent)@Eported no, dis—"u» Tinde
i e v
S .ol oL : R Lok
- tinction., Tea?hers s%rveyed were supporbiVe of the literaturo when they -;jj: s fiuf
u o ~ ',-_.. . B o .w; \ S
reported Economics as not being suﬂ;ed for the\non-academic student. I Lﬁﬂfﬁ~‘ ~f o
These findings are presented in Teb\e 35 U;g["i_jf B ,
.i ey g " P
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] - . . o . . " & . M
, . Acedemicnstatusﬂﬁf." h{fTéscher'Responseﬁzhf_'

'jzﬁAcedemic ,‘]‘.fgﬁ.fe:Tﬂ{SIBZ?ﬁi:jrv .56 5“
e Non—Academic f'{:ff f;i;;fi.f.lfg‘. ‘ 4 3
:~‘:¥f No Distinction Co e [QTff': . 39 1
Totel L R & S 100.0°

?'ﬁ,”“f Econbilcs as & Compulsory Subject for High S
D School Students l:“. co e ;‘_.- T e

Teachers were asked if they would like to see Ecdhomics become e
compulsory course for all students at some.. point in their high school
:i-TFJvﬂ_f“:'ﬂ“ studies., As shown in Teble 36, tWenty teaehers (87 O percent) favored

.

having Economics designated as a compulsory course for all high school

. ) students, while only three teachers (13 0 percent) said no. Inacoqpsre N :§§;
L . AP - A FEPCR . = .. AN _ TN "-}'M{:\-
E ot . '-_ . .’",—'-,'__‘ . H . ] . . . v,..ﬁ
: o T A N . o e . ]
. R \ T - . e T o 5
N _" ’.' " h"\ _._‘. - ': ’:_I‘ B ._'_ > .";I '.‘ : §
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ison, of the eight teachers of Ecouomics; seven ‘teachers (87.5 percent)
. supported a. compulsory course, while only ‘one téacher (12.5 percent)

’said no. . .
. : _ cye S )
w e .. TABLE 36 '
" TEACHERS' VIEWS OF ECONOMICS AS. A COMPULSORY SUBJECT

’ o - *

—r—r —T

“,ru‘fj:}C§ﬁPU1$6fy‘§U§jégf,f .UfTeacher Response Teachersﬁof Economics - . ... ':'.uF“

DS LRI S C R 1 125 |

S0

e e T detal o - T 237 h100:0. 100.0

.

"« """ “Considering that many'teachers are.philosophically opposed to . P

hav1ng a suhstantial coxe program of compulsory subJects at the high
{ o "school level, teacher support for awarding Economlcs the status of a. ..
Icompulsory subJect for all|high school students as reported above is <
. .,._.indeed significant.: T '
1y .
v -'l'in—éervice'Activities Attended‘hy_Teacherslbesigned'; o e o . _’_ ﬂ';
] Specifically to Assidt in the - Teaching of Economic o oo L : ,
: -Concepts T . e ] _ st -
) Y B . Teachers were asked how many in—service activ1ties (i e. workshops, 11 .':
| .seminars) they hal attended that were designed speciflcally to assist '
. them in the. teachiné of economic concepts. As shown in Table 37, eigh— T
- { teen teachers (78 3 percent) indicated not having attended any such in— o
. ~ "

o service act1V1t1es, three teachers (13 0. percent) reportéd hav1ng atten- L L e

" ded one,_one'teacher (4.3.percent)’had'attended four or more.in7service :rf:“ S

activities. - . . . o T ‘j'i?'- ) S o o O
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TABLE 37

IN- SERVICE ACTIVITIES ATTENDED BY TEACHERS. RELATED
TO ECONOMICS

Number of In— . .Teacher Response Teachers of-Economics
Service ActivitiES ) T '7. - ' C o .

£ 50.0

=~

. ‘None , St e
R o N = N
20 S 2.y
- eyl 125
10020

[T N

p—

4 or-more | . - 1 %3
Total .0 . % 23 100.0

[

(o]

An analyaisiof respoﬁses by teachers of Economics revealed that
four teachers (50 0 percent) ,had received no in—serv1ce tralning, two
teachers (25 0 percent) had attended ane in—servrce activity, with the
remainlng two teachers (25 0 percent) having attended two and four or - -
more activities respectively. a I | o

Of the fifteén respondents who were not. teaching Economics, only '
one teacher reported any in-Service training related to economic educa—.
tion: and that was 1imited to one activity This is particularly dis—

turbing due ‘to- the fact that ten of these teachers had not completed

4
any course work in Economics during their formal training.

Suﬁﬁary'E S ST
A'detailed Summary'of the.descriptiye'statistics relativeﬁto'
!
teachers and Economice as they relate to the research questions posed

fts

atlon of social studies teachers for economic education reported by

: N J S

. Coo T

TR ; o i .
N ST _;:T»f—'f’”ﬁii'
T :

L2500 L

is presented in Chapter 5 In general the pre—service 1eve1 of prepar-h

SNV AR PP
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/ ' - those teachers surveyed ean be described as inadequate, a situation that
J. . : ’
is further aggravated by an apparent lack of in-service. programs’
relating to economic education. -However, there is a general consensus
N ' among those teachers surveyed that economic education is a desirable
. " . ingredient for all students ‘and it-ought to be made a compulsory-subject
for all 'high.schq_gl students at.some point in their-high school studies.. .'f: * '
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J ,: \ E = i
o ‘ - ! ".
: '.‘1_5. _ . T 0 o l
' ’ b . : A o
& ) * . !
o ! . ’ I
.'r::- t ’ ¢ St N
. o)/ . B K “ a ’
» . - -
4 ’
- I/ v . v
¥ - v . ‘.
. ; - T
N - ' 3 ) R .
. . ) ! ' ',
) : E ) "' ' ' \
a_ - . y _ I . R -




"-che study.r As well, recommendatiens for further research are P

_that was, investigated thelmethodology employed and thé findinvs oE

_.Las significantly 1ncreased the need for making dec131ons which involve_..: }l“ '..f_j{f
. - | ¢

CHAPTER 5
. SUMMARY, CONCLUSTONS, AND RECOMMENDATIONS . = © .~ 't .. 51 00
R A L R

o

"

-;The purpose of thlS chapter is to present a summary of the problem i”r- v ﬂf;:f

| 1. SUMMARY ."‘ - ."".:" . B - ‘;'. . ‘ /‘

The Problem' | . L
One major difference between our soc1al syétem and’ the ‘othet major L - B

- o

'eompeting systems is that ultimate responsibility for dec1510n-mak1ng :;, !
’ ! ‘

in our system rests with. citizens.; The dynamic nature of society todayl' f%

n-.economics, thereby demanding an - economically literat ,citizenry G:f"'\ fi
’Tour citizens are to! achieve a desirable lev' o economic understanding;.l.i'f - E

: ;most of them.uill have to get it in the schools._ At the time this'study L 3
'was initiated, no attempt had been made td/ascertain the adequacy $€“ ; é

e

,economic education offered in Newfound;and school systems. j'-“ ,f::'*j

' rEconomics in Grade XI as perceived by students .and teachers in the Roman.l

.;Catholic School Board District of St. John s.' An’ immediate concern of

This: study was’ designed specifically to survey the status of C

Lo ey e e e d

,‘ ..vn..,-

G A ‘ ;- J‘“’.r L
the researcher was, to provide some basis upon which a more W1de—scaLe,
- w ) .
provincial survey of %conomic education could be attempted, as well as
N ) ’ Ll “- A AERTE R ‘ i
' . 111 o : .
f . * ‘.‘ : ' \: "‘ i}



_Instrumentabion\andfMethodology‘

112 L.

i
'

to explore the possibilities’of expanding economic"education in-View af
discu5510ns presently ongoing regarding the possible implementation of

'Grade XII in this Province. . v

. nent information‘for the study A test retest was carried out on a '-fjﬁ.
- l'group ofligh school students and teachers in order to check on students -j'ﬂ§73?,:;#f

"“f}and teachers"interpretation of the questions and to determine if the

" Findtnge” ey S e

'ﬁand Economics led to the following findings

‘ .f.‘,

Two questionnaires were devised by the researcher to obtain perti~ ? ."E’L;f\q“

N

s ll- . \

,( :.-\'-,- cor g T el R _'\ ... . ..|,..

'rfinstruments were reliable.i Revisions were made to both questionnaires P -j-{h;'::;:

' ...va o
\ !

.as a result of this pre—test and copies of the final drafts.used in ;3f§iﬁjlftm57'

.collecting the data are contained in Appendix.g e -";f?;' ‘:?'.ﬁ 15‘ SR
Students involved in the study ingluded all Grade'XIﬁfull time
:students iatfive high schools 1n the Roman Catholic School Board~
,iDistrict of St. John s, comprlsing a total of 1 012 possible partici—
"lpants. A total of . 24 social studies teachers in Grades X and XI ;n the_' -
'}. same five high schools were asked to participate in the study‘ . L !

Completed questionnaires were received from 851 students and 23

In

',
.."‘ e

_:jSOCial studies teachers in May, 1978. Data from the completed questidn— 1;1}§~<:'

B naires were tabulated and processed by the SPSS system of computer pro—'f;- .

- ) .. ) K '
'gramming and descriptiVe statistics were compiled.;m.z v ; -
" . ; \ , ‘:' - " . c o S S ..:’ , o ) ’.‘g“ .

An examination of,the descriptive statistics concerning students 8

4,1;' With 53 3 percent of all students suryeyed enrolled in Economics,Az

2 . PR Rt o

it represented the sixth highest course subscribed to in Grade XI




PR S : i
o‘;, I, . :
/ | BERE , s
Do .

larger proportion \of boys -than 'girls'elected to'-'d-o Ec_.o,norn'ics' ,(.:61.4 pe"r— L

',cent and 49 3 percent respectively) L ' B | ' t
2 It was. ft;und that enrolment in Economi;:s does vary with s‘choo].::' _:‘..- ; g

.size w:n.th'a\ 1argev percentage of students em:oll:l.ng in the subgect in .. Sx¥ \ '
-.'/'::':.»the larger schools. This finding hecame even’ more conclusnve xvhen' | o
}f' '-_-l"enrolment in the subject was cont;:olled lfor sex of students Hith more‘."':- ~"_~

- course options available to students in larger schools, one might ha've- L {_ "f,

l.-"-.--",expected, as - suggested An the literature, that a’ smaller proportion of

v

L ,..-'__-..'..}"students in 1arge:wsw'§nools would choose Economics S

; The academic ability of students, “’as ,;neaSured by grade mark \

; averages, was" found to influence students -chlice of Economics but not “

, in. the same manner- as suggested in the 1iterature.‘ Enrolment in Econom-.-' ' .
‘ ics by both male and female students declined~steadily' as grade mark ; 5 '_’ l:
- ..-averages increased beyond 70._ For those students with averages less “ REOE
o .-"ﬁ-than 70 66 6 percent elected to do Economics, as. compared to only 40 2 . ”l;

' " S ] percent of those students with averages of 70 or greater. . :. E .‘"

o K
3

. ‘4 'I'he largest percentage of students surveyed planned to enter
T the College of Trades and 'I.‘echnology (31 l percent) followed ,closely

'by University (28 7 percent) » with the smallest percentage of students

B -,*.’""5‘.' planning to attend the College of Fisheries (1~4 percent) An examina- “
S C tion of student enrolment in Economics by Career plans revealed that o
.._\ . only 34’5 percent of those students planning to elnter miversiey were',jij“:_::"_...._'_‘.'.",.'."-
- _"~ . enrolled in Econom.ics, 3 Assuming that university bound students repre-l-; f:f‘y
. sent the more'-academically talented w/ho will evexﬁually command posi- o
. tions of leadership and decision—making, the low percentage of tlrose l

students opting} for Economics 1n high school has to be a. matter of

'
“ G . 4
[ PR ' -, X .
S, Lo \ , .
1 e . f . .
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.', of the nature of the subJect as having been inadequate while only 43 4 per-—-'?:"'-

.

‘ concepn.' Of parti;ular concern is the fact that most students entering

3

univers:rty Will not have been exposed ta Economics in, high schoorl and S

may very well avoid the subject 1n,un1ver51ty. Cd
- RN . s

l 5 Only 43 3 percent of the students surVeyed claimed that the:,r ‘ .

knowledge of the nature of Economics was adequate prior to their entering

Grade XI, as cOmpared to 56 6 percent of the students who reported nOt

A .

-
“ -

having had an adequate knowledge oﬁ the nature of the sub;]ect.: An exam—.; :
« ’o . LA S : .

K f 'student enrolment: in Economics by knowledge of the nature'of‘...-

LT,

students who chose not to do Econontics reported their knowledge

2 ~
- . .

c._ " st

cent of those students who enrolled An the Subject described their . ;.' NS

u P -l e
P ‘ o aor PRI .

i , . <

oy

.Iknowledge as having been inadequate. Significant, also ‘was' the fact

- that 51 7 percent of the male respondents described their knowledge of

the nature of the subject as having been adequate as compared to only

v, ,- - h v . . -

39 1 percent- of the female respondents....m : _ T
' '\—' ; dent i‘eSponse to the questionl of their percepti’:o(ns oﬁ t:he
.’degree of difficulty of Economics relative to oth‘er- course options prior' - T
tc; entering 'Grade XI was as folloWS' easier (29 3 peri:ent), harder 1(12 3

I

- . AN PR

percent), same (30 4 percent), and did not know (28 0 percent)

those students who did not enroll in Economics, only 9 2 percent reported

-

s as compared to 15 0 percent of ‘those students who did enroll m thé

......

’. RGN .r‘.

e s,ubj ect. Whereas 41 1 percent of those students who chose not to enroll
in Economics claimed they did not know t‘ne degree of difficnlty oﬁ that

- . - . o

. ‘ sub_-ject, only 16 7 percent of those who did opt for Economics 1ndicated
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7 The teason cited most frequently by students for not doing -
R Economics was' more inter‘est in other subjects (38 2 percent) Not being e _:'

able to fit Economics into their schedule and uncertainty about the -

N . - .'.-
N . )

. nature of the sub_] ect were the two other reasons cited most: frequently

(25 3 percent and 23 5 percent respectively) More girls\ than boys

- :":.' identified scheduling problems as their major reason for not doing R
. "‘;'..'." '__”,5‘ _'. . 7‘“‘ R - T .
conomios (a difference of 17 1 percent), with no significant difference Ler

. éxisting between boys and girls with régard to’ other reasons reported. \ j
L e vo- T
T For students with grade mark averages less than 70 SChedullng problems v Lo

was identified most frequently as the reason for not doing Economics g,

. '\ A
o . P [N -
g E . . '«

- (31 9 percent) followed by uncertainty about the nature of the subject _ -
) (30 4 percent) and more interest inlother SUbJectS (28 3 percent) ] - . 1;
. nq{%‘,ison, of those students with averages of 70 or greater, interest’ ' J
‘ : in other sdbjects Was the reason reported most frequently for not doing I ' - E
_ | the subject (44 3 percent) . followed by scheduling problems (,22 0 per-ui",_:‘ '
- cent) and unc’:ert.ainty about the nature of the subjeqt (18 7 percent). n )

: o \ . .
8 The single major reason cited by stqglents for electing to do_ [

" . .

Economics pas interest in the subJect (47 3 percent) 'I‘he Only other o
reason of significance was dislike for other c0urse options (21 2 per—.-"-'_'. AT
".'\‘ " 'I':. ,4 'l' N ’ o

oo cent) A,n analysis of responses according to sex and grade mark aver—"' o

=y .,, 'l ages of students revealed no. 51gnificant difference. :
- b 9 | Students who-'h—‘ad comPleted or nea‘rly eompleted course worlc in .
"Economics reported the degree of diffi\cultylof that subject relative to ‘
- " other courses as folalows* “easier (41 4 percent)‘ harder (14 3 percent) 3

and same (44 3 percent) Conscidering the degree of difficulty normally




-

was reported by students as follows more interesting (57 6 percent)v\

v significant variatiOn in responses was found relative to sex and grade

'.-aséoi:iated. with the. s'tud'y -of Economics, 'it is" indeed surprising tha't '

only 14 3 percent of the students with varied academic backgrounds found

the ‘gubject to be harder relative to ottxer subJ ects. ana]i'sis of ‘.

.o

responses according to .§eX| "and grade mark - aVerages of studenf_s showed e e

no significant difference. . .-:"'-';'\_;

RPETS
Lt .«rn,nl-.l r_-,-z. .,

10r The level of interest :Ln Economics relative to other subJectS

. L ,
s .-.-"- e n

as‘in\teresting (32 8 percent), and 1ess interes E;Lng (9 6 percent) c'>;’..' &

. - R T !
-.’: el s .2

. oy

mark ‘averages of students. Considering the c' mplicated nature of the .;;'f 3 , R

"' Bt ! - v ca

. . 11 The fact that 64 3 percent of students indicated they would ',';-_-;‘,: I

the respondents said they wOuld not want to do another course, with the _' DU

subject of Econo]nics, as well as - the varled a'a,demic back“rounds of the

7

students being instructed these findings have to be encouraging for Y

R -

the proponents of economic education. e _-?'- 6 _ L
like to- enroll in a.nother course in Economics ’if the opportunity were'
presented (i e.. Grade XII) is also encouragmg.'»()nly 8 lpercent of o

',..\ "o

o remln;ing 27 6 percent being undec:tded. Finally, while 10 5 pertent of

the respondents with grade mark averages less than 70 1ndicated they

" '. B .

did not wish to do another course in. Economics, only 4 l percen_t of the

N "\ -

respondents with averages of 70 or greater reported same. T R

R . "."'-(."' PR

: An exam:.nation of the scriptive statistics concerning teachers vl

']

i and Economics led to the following flndlngs ‘j"._;., .Aj.".. o L 2 -:-‘,.

l f the 23 social studies teachers in Grades X and XI who par-— s

ticipated in the study, nearly half of the respondents (47 8 percent) o L

. K

reported not having completed a single semester course in Economics, _7- S

) : e ' sl -




A

. _ whlle the remaining respondents reported as follows. one- semester course ;

I S CT o : <l AR : S
o (13 0 percent), two. courses (8 7 percent«)__, three to £our courses’ (8. 7 L

P © - . . , . ‘ . 3%
Yoo - - ,

Sl percent), seven to: ten courses (13 0 percent), and eleven to fifteen

L courses (8 7 percent) Approximately 2. 8 courses rep,resented the mean

‘ . ,,»’ \,_

r—L

number of semester courses reported for all teachers._ A comparison of

- 2
N f

.-'.the approximate mean number of semester courses completed by teachers

Also whereas 47.8 percent o;i’ the

11 0 courses reported for Hd.story

r

_— } respondents reported having completed no course work in EconomJ_CS, only

‘4'..'_. q 4 3 percent and 22 7 percent of the respondents reported the same for -: a
History and Geography respectively.- -
Seventeen male teachers and six female teachers partic:ipated A ST

-

in the study., A comparison of the approximate mean number of semester

N

\ courses reported completed in Economics by male and female respondents-;":’ , .
| | .:..:,.showed no significant difference (2 5 courses and 2. 4 courses respec— cL 7
o tively) It was found that all fer;ale respondents had completed from‘ .‘ ’
‘ s ._ . eleven to fifteen semester courses or more- in Hist}ls , oL L
. é ﬁ 3 The level of teaching ce-rti‘ficate reported byl'”respondents was o
. — f'eund to be quite high. | Ihree teachers (13 O percent) possessed certi— 7
. ficate level IV three tea\chers (13 0 percent) possassed certificate e
v \ 1eve1 V nine teachers (39, 1 peroent) had level VI and the remaining
Yy L L eight'teachers (34 .8 percent) had attained leVel VII. 'I;he approximate .v B

= mean number of semester courses completed in Economics by teachers at

each certificate 1evel was found to l}e as followa._ level IV (1 2 courses)

‘-‘_ 4'-‘., EE v . DT < s

-_-l i - . . : oooEh
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Pl co.urses). 'l‘he number of- respondents with certificate levels T.V and V

e v - ~ . N .. . '
i L3 o - " . s

N 'was perhaps too small to be conclusive relative to establishing any v :
‘ significant relationship between the\number of co‘urses completed in -

ST Economics by teachers and their level of teac%ing certificat;e. L .fl
. ““““ 41\\ e 4 ’l‘he approximate mean number of oourses completed in Economics‘ ,
P .; ' by teachers aicco'rding to years of teaching experience was "as follows.. '
% S’one to two years experience (1 2 courses) 3 three to five”years exper— : ;
i g ience (7 2 COUI‘SES), six to ten years experience (2 4. courses),\and
l."'"".'_-'::,:.‘:eleVeh or- n\ore\years erpe/rience (é 3 coorses)% With the exception of : )

- _'::those teachers with'.tlhree to. fi"ve“years teach:m‘gr erperience, of wh:.ch

= '.::-—there was a small prOportion of respondents, there appeared to be no ﬁ' ’

o siéniricant relationship between the number of semester courses com— R
| : : f.pleted in Economics by.. teachers' and their years of teaching ex-perience.,"'

- ) . Of the e‘i/ght teachers oE‘Economics who Iparticipated in the ‘ . : ;

AU IN study, each of. three teachers reported having completed no formal course D

i et e Y
T w . ‘. N ) . . ."'f".

work in the suﬁject, one- course,”vand three to four courses respectively. e b

. ’ - -j'Th'e remaining fiv*e' teachers had completed Seven or more cOurses in o e l
. Economics. Based upon the 1961 'United States National Task Force on c
‘ :";‘ ':Economic Education recommendation of at 1east six semESter courses in;_._'ﬁ__':"':" | | :
‘ ,,:’Economics for- teachers of tbat subj ect, only 62.S\ercent of the . ‘-, )
4\ ;._.._teachers“surveyed were adequately prepared academically However, ofl S
't-__-:;;:"";:"all the teachers surveyed the‘actual teachers of Economics, w:Lth one Lt
',-;I'exlception were those most qualified. ? / ’

;';, ‘ ‘ ‘ L6 Preferences expressed by teachers 'for the teaching of.l-listoryl;l ' ‘

, K \:I;:'_..Geography,' -and Economics were as follows. History (43 5 percent), s i -
Geography (30 5 percent), and Economics (2,6 0 percent) None of the




, s:z.xteen respandents w:.th less than three coursesl inr Econonu. cs. expressed
\ a preference for the teaching of that subjlect R whereas six of the
B uremainin'g respondents who reported having completed three. or. more' T,
, courses 1:; Economice did indicate a preference for that subg ect.-

- 3 I . '_ef'..
. e ! ’
o . v

_' 7 With regard to the adequacy of their~ formal training for their

\.,.. Ty

present teaching aseignments, 'sixteen teae/}iers {&f 2 petcent) reported_’-’,
N 'n i - m’\] )
their-training as- having baen adequate, with ‘the remainihg five teac ers"

(23 8 percent) reporting it as having deen:inadequate. All five respon—

. ",- 1..

dents who claimed their formal tralning was not adequate had not com— ‘

, /\" 3 pleted any formal course work :Ln Economics. Seven of the elght teachers_;

A .

of Economics described their training as having been adequate f.or the

teaching of that su’bject. '~ . :" s N ;: .

. _‘.'.

; ,/‘:_' S ) _8 Of the: twelve History teachers who participated in the study,

A

v r

éour teachers (33 3percent) indicated they placed great~ emphasis on o

economic principles/concepts in the teac,hing of History, Whlle the

remaining eight teachers (66 7 percent) reported gLving some emphasis' ;'.-" :

..\

. to the aubgect. : From a total of ten Geography teachers, ‘one’ teacher

...n
\-'-~..- . v-

(10 0 percent) reported placing great emphasis ot economics in the

.,teaching of Geography, sevgn teac.hers é% 0 percent) indicated some -

v

emphasis, and two teachers (20 0 percent) clalmed they gave no treatment

_to ecbnomice "‘,Teachers of History reportedly place a greatér emphasis

=t . : w'

‘ ,-'.".'f 'j-'.ﬂg Fifteen reSpondents (65 2 percent) expreased a preference for




.
-

Iw'.

o 'Economica (37 5 percent) reported no~distinction. and only‘one teacher

exp ressed a preference for economics as: part of Business Education

‘ ,of Economics (25 o perce t:) reported that economics could be beSt U

e ';._'developed as part of general social studles.-, : N L
"1student who enrolls in Economics were reported as follOWS. cademic

. _'percent) Four teachers of Economics (50 0 percent), Viewed the typical

T student of Economics .28 being academically oriented three teachers of

lno dietinctlon. In comparison. n,p teacher of Economies claimegl the
'- ':_‘subj ect was ideally suited for the non-academic student while four |
teacher,a of Economics (50 0 pe cent) reported 1t as being ideally su1ted
"i.'"for the academic student, . and four teechers' (60 0 percent) reported no
.4'..d‘is‘t1nct.ion. L L o L .

.:"\nated as a compglsory subJect for: all high school stﬁdents, while only

ﬁ-»“:"_"three teachers (13 o percent) said no‘ l“n comparison, of the eight: ':_";,“-',.‘" LR

D L L N v L s, . - .o R
. . - PRI M

- of general social studies and only one respondent (4 3 percent)

A .

"-Six teachers of Economics (75. Q percent) favored havn.ng economics L oy

. topics/concepts presented as’'a separate discipline, WhllQ two teachers o

% .

e Ve =~

e "‘_'-\"' | Lo e,
e iO Teachers perceptions of the academ:tc status of t\he t'ypicafl_-'."'i" .

1

:
. .

W

.:.'}"ZS& 5 percent), non—academic (30 4 percent), and no distinction (13 0 .

/- . .4‘\.

. '_e

”Nn'.- . .,.-

: _,',of Economics (12 5 percent) re orted the typical student as being non- : ‘/ .

,,academic. ’ | s . |
11 Thirteen teachers”(l56 5'percent) perceivad the study of \
; -";‘:.-Economics as being- ideally suited for the academically-oriented Studen.t !
-‘..'\...one ‘teacher (4 3 percent) reported the subject as being ideal]_y Suited g , )
- for the non—academic student and nine teachers (39 1 percent) reported. B ‘ S

" a PR . e .
M . . PRV -c-, . ".

.”-,“ f e I

..12 Twenty teachers (87 0 percent) favored having Economics desig‘- o




o R R

‘ teachers of Economics, seven. teachers (87 5 percent) suppbrted a compul—""'- . 3§
'~"'s_ory, 'co_u,rsé.'i,n,f Economi._c's',-e_nd Q'nly. oné‘ teacher (12 5 percent) said .mo.. -1 g qj,
the nature ‘of, Economics as: a c0urse of study prior to enterlng Grade XI. L
: The potential for expandmg ‘economic e.ducatlon m the schools, _
e Ve .
_ L especially in view of the possib 1e implementation qf Grade XII was
'..: = 1\ 0 -

‘ - R ..:.,

’ ) evidenced by che small proportion of(% tudents enrolled ;Ln Economics who. e
n

T

reported the subj ect as being 1e§s

.

tereating‘ relative to ocher

T

subjects, as well as by the very large percentage of student.s uho

° -

_;-'expressed a desire to do another course :{,n Economics 1f the opportunity

. veré presented~ DERCCPIRE I :

S L 4. X Wlth nearly half of the teachers surveyed feporting not hav1ng '

: .‘%_ ”."completed ‘a’ sin;gle.'sqemeater course in Economics, it ‘was' concluded that:‘
L -‘ffthe pre-aervice leve’l of p'reparatio(n of' socia;..etudies teachers for
Yo : -',econqmic educat’.ion :Ls inadequate, and further aggravated by a. lack of
K "‘,,:in—service ;Jrograms relating to e.conomic education. A o ?\ e
5 An adequate academic background 1n economics 1/5 alnecessary )
BER prereouisite for teachers -to express 8 preference fOr the teaching of:

we . : ks LTy

.that subject.-

~

l-. 'A\,~

"'~schoolnsmdents. 0T

v.____‘,,~—~—“ N

e Te -

. . 4 3
' 1 A
.
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I1T. RECOMMENDATIONS ’

The researcher %akes the following recompendations for further

a

~ . .

: o
research:

" 1.- Similar datd to that collected in this study could be compiled

for theﬂ@hole Province and.a comperisonlmade'of“the results reported
hPIein- v .] . ,: é o o . . i._ 0

2.7 A comparison befween students w1fh -Grade XI Economics and those

Y ' ,_

without this course, using equivalent groups with regards to aptitudes,.:V:w
0 . - . b .

could‘reveal if Grade XI Economics should be™ recommended for a greater

A EEN

,number@of;students. T e ' LR f,”,'. g

‘s : L 3 . . SR ’

> L - e . ot : . f : 4
3p Teachers‘ understanding of economic concepts must not be vague ' , S
Yy - , Y Y

if there isdto be a growth in the economlc understanding of students. o
- L4
Therefore, it is recommended that'an appropriate test of economic undere

~ . h. . - \
J . . .

standing be aﬁministered to. soc1a1 studies teachers in the schools.

'
. f H «

’ 4: 1t ik recommended that/Economiés courses offered at Memorial

ot . . [ P ', e .

UniVersity be examined ﬁor theqr appropriatener for prospective teachers
- o N .
and- that th@ possibility of separate Economics courses for teacher—_

traineee be explored btlﬂf 1'; i ,-% o o °5_:, DA "";:x-

. E < <

J5.° Since: there is widespread agreement that economic concepts

A . AN

w .

,\r- .

shou1d~be incorporated into all sbcial studles subJects at all grade : ;¢,L ;'iv

"levels, it is recommended that the‘number of economic concepts contained ) "fd,3
& N ' S :. o RS : )
in social studies textbooks should be examined o ‘

. . . . . - . - . ' RS .
. - 8 " .

6y It is recommended that a: study be made of effective 1njservice"5 ‘ '~TAQE'-u

RN ‘-“1. v A : ‘."." .. :
naﬂtiuitiesdfor,teachers in the £ield ofleconomic_education.. Tl e e

‘ - . N N T , * -
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) SiUDpNT QUESTIONNALRE

iPLACE A CHECK IN THE BOX OPPOSITE THE APPROPRIATL RlSPOkSl

" /QUESTION

“f;l_f;:{{...

\

12 or more

”j Less. than 50/

50 to 59 ;.;.L....h....................

60 to 69 ,f.
70 fo - 2?1;;
.80 to-89.
90 to 100

."

'“‘7;_:£.T WHAT SUBJECTS ARE YOU PRESENTLY DOING7 e

.\PArt
.'fBiology

.5fChemistry

3

B

f;'English

;French

e U e

.“fGeography

jﬁafg
l O Ao

ﬁi'Hlstory

'”.Unlver51ty

"“?¥PVocat10nal School_‘..

KR

.;7Earth Science

“Economlcs'“

A

b

”College of Flsherles

.o’_:l.':'--'on-o-o--o

.

J':Bu51ness Education 134

‘.

Ry

_':z«ié;f*
BRI
LS
18R

:igﬁfQ

‘ifiq,

e -,v»-'u e

{;College of Trades and Iechnology

Musie’ ,f“ai e

iﬁPhysxcal Sglence

jWorld Problcms

WHAT WAS YOUR KPPROXIMATE GRADE MARK AVERAGL IN GRADL h’

Home annomlcs

Math

Physxcs-?dj{'

;{Pre—Vocat1onal i
-Industrlal Arts
:Rellgious hduhatlonff

.SCLence- i,;} .

v

B ;S3JFWHAT ARE YOUR PLANS FOR NEXT YEAR7 ',-~”'

1O EACH

T
= i

129 R

@ .
. v
N :
J

17, S
130 S
. Sy



-

6. AT TUE TIME YOU SELECTED YOUR CULRSES FUR CRADE XT,~
" HOW.WOULD YOU PESCRIBE YOUR KNOWLEDGE OF TIE NATURE - -
OF LCONOMICS AS A -COURSE OF STULY RELATILVE TO OTHER :
_SUBJECT CHOICES’ o ' "

Adequate ....................... PP l_ L
Inadequate et iea e e . e S L 2 ) d

7. AT THE TIME YOU, ENlEREé/CRADE XI WHAI \LRl YOUR IMPRISQIONS

: OF THE DEGREE OF DIFFICULTY' OF ECONOMIC§ RELATIVE TO OIHLR oo {
L GRADE XI'SUBJECTS?.  *  _  s.c . . ey N
_'Easler.,...:...j...,.:‘;‘7'-:'.--'_-..'.._..'.. U L " L :
R Hardera'. .;.;l-.';._-,.'_-.', Ll -
”Same . R . '
N : Dld not know .......... . ' \
. -gfﬁdf}‘toa STUDhNTS NOT_DOING. ECONOMICS * .};75"f!}“?f'i,j - S
e 7‘.":WHAT WAS: YOUR MAJOR RhASON FOR . NOT DOING EQOSOM;CS?:”- CoE
k S Cbuld not fit 1nt:o my schedule e ROV SR . l '
TR -‘.':f—.Not sure what .the, subject Was. about :-'.'"".‘ / . ‘2'~-',_\ :
. N-.'More 1nterested in ather: subgeits ;. Sl e pere MR 3.
~_"'¢, -_Fr1ends were not dolng Economics "' b
B oo '.l,Not relevant: for' my 'future plans. ; P PRSPPI ,.“. e ‘ '_5 ' n
" ) ".-.:Adv1sed not to’ do (Speclfy by whom ‘ L) . R 6' , /
g.‘Ot'her (Spec1£y L ’ ) - .‘)' e ieeaas 17. ‘
i % THE, REMAINING QUESTIONS! (9 ‘10" 12) ARE TO_BE COHPLle) ONhY wee L
N ) B " THOSE. SIUDENTS _DOING - ECONOMICS . .~/ N A :.: CT o
fe ﬂ('fbf'WHAT WAS" YOUR MAJOR REASON FOR. DOIVG ECONOMICS? t{f:,iﬂ'jfli,lt“ . .
o ' D1d not llke other optlons .‘ ' .'...“._;..-:'.' .. a S 1 . '
BN Easwr than other SUbJ e(:ts . : cen. G . i 2 “
Frlends were doing Economics . :"{‘.":'”I'" cea . - 1.3
. Interested in the suchct e .,,:,:_.,:.“. cen ,. <l j:' ___ 14 : ;
Liked the teacher 'of Eco-nomlcs e RSN ‘..-":‘.. . 1 L 'S5’
» . ‘ Easler to f1t :mto my schedule S - L ’ h
‘ . Adv:.sed to do hconpma.cs (By whom LT B
- Other (Spec1fy oY




- .. RS . .
: L ‘ e : b 13
10.. NOW TIFAT YOU ARE STUDYING ECONGILICS, HOW WOULD YU ULSCRIBL s _ i
; THE DEGREE OF DLFFLCULTY. OF ECONONICS RELATIVE TO OTHER , - R
. SUBJECfS YOW ARE DOINC? ) : . : '
. o Y A

Harder ..... . e e e e '.;.,J ..............
'~Same e

P I T T e O N A A

11

4 HOW WOULD YOU DESCRIBE YOUR INTEREST IN LCONOMICS RELATIVE ,
. TO Y?pR OTHER COURSES? , ‘
- ©. .. More” interestlng ......... e e Ve Sy E
Lo mo S S Vo : N . !
PARTIE Less 1nterest1ng B T T PRSP N R i -
" o As 1nterescing .......;n.;;.tiﬁﬁ.jjﬂﬁfl.ﬁl;;};ﬂ.giﬁ;.J.“:.hﬁﬁ.:» e e
’ fo;zu T THE OPPORTUNITY WERE TO ARISE, i.ct, GRADE ¥LT OR ooy - % 70 oo 0o
R UNIVERSITY NOULD You po. ANOTHER COURSE N ECONONICB”;- S L
SR e
‘ S * :
N ?
. g . D
. ¢ - It ). ! '
v 8
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TEACHER QUESFTONNA FRE: - 132 ,
_PLACE A CHECK IN THE BOX OPPOSITE THE APPROPRIATE RLSPONSI 10 EACI ) '
QUESTION . : .
1. 'stx _
_ Male ovivniinniernaneeeninnens, . R e | f”
D T L S I S 2
L2 Ny
Sy T
by C IR . ]
2 43
- o ;
e HOW' HANY SEMESTER COURSES HAVE YOU, CQPPLETED IN = - :
(PLEASE CHECK’ ONE BLOGK 1N aACH COLUMN) e e :
e Lo SR HIST. - GEOG:*: ECON. &
- None e ; ....... JETR el ): ...... R 1 ’

) '5_".'

Hlstory

;ll Lo lS

i.v16 or more f.L;.-"Z..

IF YOU HAD IO TTACH ONF ONLY OF I

Geography‘ .

Ecqnqmics..,n'......
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v ta - .
[ "‘ A = : Gares :\/ [ e .,,' . *
.
, . B ;
- - ) =

B £

. WHJCH or T IOLLUWLNG SUBJECTS ARE YOU PRESENTLY GEACHLIGY o

Consumer Education X ..... e T oy _
ijeography X.u.;;....i.:..i,n:" ......................... AN .2 ) -
. L ' . . L . K
Socxal Studits X ..... T d. 13- :
. * . N ) y—" N .
¢ '-Gquraphy 3 M. G e e eae e vaaanh S L :
"~-1H15tory XI ;,,.;I....;;J..f.;j,}:.igal. ................ e R R -
) . , , : . , R
_World Problems XL i imqoivnnanin PRI Liaia i T Al 6 .
‘Economlcs XI ..,5.3.11.uifi;tg};;Li.;fm;,fw.;fff,;,.;j:tmigﬁﬁf'“fﬂfI'ﬁ' "

~8'.

'}Z§,

e
PR

v 7:’

;fD'lﬂther (Speclfy e ow1]jﬂ : fD-E:C.N"F

‘ cfea£~émph;sig",;;’1"' ) e [ L E
'{51 Some emphasis } ;bf; :Zj.{,,, gu §
No treatment et . ! f{:’ . T “i

Do not teach history and/or geography AT ;....J. i\ﬁi”?:;~ ;i ' .

"wAs a separate d1561pllne ;;.ﬂft;ﬁ.:.;.ﬁ "

o Academically—oriented ;p;:;;;j;

DO YOU CONSIDER YOUR BACKGROUND rN tcouomrcs AS BEIhG ADLQUATE
FOR YOUR PRESENT ASS‘IGNMENT7 ' SR ' '

Yes PRI .
N’O"{. i .
.‘I \: -;l'

HOW WOULD' you DhSCRIBE YOUR TREAlMENl o} ECONOMIC COVCLPLS/
TOPICS IN YOUR TEACHING OF HISTORY AND/OR ctocRAPnY? ;__jﬁ

T

WHILE NOT DENYING THE RIGHT Of ANY TEACHER TO~DLVLLOP LCONOVIC
IMPLICATIONS FROM 'HIS-OR HER SUBJECT WHERE DO YOU CON?IDFR
THE STUDY ‘OF ECONOMIC CONCEPTS AND PRINCIPLES AS BEING BEST

“ PLACED?.

i .o . R ‘f‘*;-'“' f

' g L
*IAs a part of general soc1a1 studes curriculum adai

) LAS part ‘of bu51ness educétion

HOW WOULD YOU DESCRIBE THE ACADEMIC STATUS OF THE TYPICAL
STUDENT WHO ENROLLS IN ECONOMICS IN YOUR SCHOOL’

NOn academlcally orlented

No distlnction

IDEALLY FOR NHAT TYPE OF STUDENT DO YOU CONSIDER THD UISCIPLINE
OF ECONOMICS AS BEING MOST APPROPRIATE’ )

Academlcally orlented

.........

Non-academically oriented

No distlnctlon ;.}:qf }.'




Lo v T e e st e e e

3112:—.
. 'JSTUDENTS AT SOME POINT IN- THEIR HIGH SCHOOL STUDJIS’

B HAVE YOU ATTENDED THAT WERE . DESIGNLD SPEGIFICALL\ TO ASSISl
IN THE: TEACHING OF |EGONOMIC CONCEPTS? * |

WOULD YOU LIKE 10 SLL FGONOMle BILOML (ONPULSOR{ IOR AIL

Yes - e e ,.A.;..ﬂ i

HOW MANY IN SERVICE ACTIVITIES (1 e., WORKSHOPS GIH[NARG)

, None B K A S , Y R T

4

-'onilnnul.l-.".-'o-.lnv.
















