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‘ This report outlmes an internship undertaken in -
Harlow, England from Aoril 27, 1980 to J'uly 17 1980 The .
purpose oi‘ this 1nternship was to prov:.de, under supervised
conditions, an opportunity i‘or the intern to, prémtica and
E re.fine counselling skills already acquired and, to expc?e\ '
h.im {0 a di.fferent culture so as to gain a. more glo'bal L

understanding of the role of the/school counsellor.,

| During the internship, the intern wasg’ prov.lded with
opportunities to- compare ‘guidance’ services in the‘Harlow : "
area with those available (in Newfoundland~ examine commu_nity
services available in Harlow, in the area of counselling,
educa ion, and social /we]:{a;rv J_mprove on skills as a g’roup
leader a.nd facilitator- perform .individua_l counselling with

/children from dirferent cultura.l backgroundS° study the

‘services a.nd facilities available for the mentally handi—j A

capped broaden Icnowled in the area of Spec:.al -Education-'.
develo.p the ability +to collect analyze and interpret data;

| a.nd to Teport the results of.a research study.

*  The purgose of the research component of the intern-
ship was to ‘see if teacher interns' ability to rela.te inter-
persona.lly ‘would improve after exposure %0 the Relationship
| o | Skills Training Program (Weissberg et al., 19'78) At Ene/
: end of. the program, responses on the Social Avo,idance and -

Distress Soale (Watson and Friend 1969) showed no (iignificant
ii : : : :
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reduction :Ln a.nxiety associa‘ted w:.th interpersonal a.nxiety.

On the Toar of Negative Evaluation Scale (Watson and Friend

' __ (Hipple, 1972), subjects showed signii‘icant decreases in: S

: 1969) and. theé Interp,ersonal Relationship Rating Soale,, ) -

S

fear of- negative~evaluartion _by others_and a significa.nt___\; S A

o .
T increase/ in personal growth /5_.
. A fseries of recommendations for improvement of the B
‘ )
internship experience a.nd foxr applying the\ results oi‘ the o
. research study are . also presented. : ' ' ' P
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" '.I.‘he rationale underlying any" intemship is that _
academic training is best utilized if it ca,p be applied to
Jpractical si'l:ﬁations under supervised conditions" (Warren,
Ql977) Therefore, it Is the contention- of this intern that o
"the prospective counsellor should have ‘an . oppor'lmnity to '
'evaluate and. a.pply fconcepts as well as gain understanding
i a.nd skills in circumstances that will enable him to gain a
’more global understa.nding of the role of the scho‘&l '

‘ cOunsellor." As 'the intern learns, through working with

..L‘J‘

— .péople from different walk:s of life, the true mea.ning of
guidance and’ cou:nselling comes to life. g
i

i b

L L OBJECTIVES OF THE INTERNSHIP

’ o Tb :t‘urfher acqu'ain‘t:‘ the intern with recent' develep-;
. »"ments in guidance and oounselling, a.nd to help develop his

_ potential as a. guida.nce cpunsellor, the ‘.t‘ollowing objeotives

and activi‘bies have been formula.ted" o .

1. General Obyective ,

To- develop a more comprehensive overview of

couneelling by becoming a.ware of any. differences

which exn.st between the counselling and educa.tional

cc »
N Y E . .-
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?,' | pro grams in Newfoundland schools ".gnil-,yi;holsg' in England, -

" 3" Formal and ini’ormal discuss:.onls with the ', o '

' General O‘b'jectlve B
' m the a_,:r:ea of counselling, education, a.nd social

Iocal point fo@ these experiences. S -' -r:_'" .

1. ' A minJ.mum of ’cwo i‘ield trips to different I S

counselling programs in the schools and the \

. . | . . i . . .,
i." ~ eommunities in the Ha.rlow area. o L _' AP

'\"2. - A minimum oi‘ five observation sessions with the o ..

) _'fiela sugervisor :_h the school placement setting. '

:counsellor in the region on the/role of

' ..,‘eounsellors in Ha.rlow schools.._,':. ' e "

' 4. A m;Lninnim of i‘our observai:ions of teachers in

o ",various classroom settings.

+

To develop an awa.reness of\\nmmnity services

ook
welfare in England with Harlow, Essex as the major

Ac‘tivities

ﬁ. To hold a minimum of one consultation wi“th a.t ' -:.,5 o
least three different community referral people .
(for example, social wo::kers ana health officers) - o &

as to how they function in relation to the

I.
o .l

scho ol

1.2, T becone faniliar with the litera'l:u.re om: .

: conmmni’cy services in Harlow. : . . - Q\ ‘;>
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‘ 3 To visit and observe a minimum of. two cornmum.ty

se;mrice centers (such as. Social Serv:.ces,

‘ Careers Office, a.nd the Youtb. Cen’(er)

"'. ,:30' Genera.l Ob;]ectl‘V'e to L B , ] '/: .. . B ':

o, = _ : '.Eo become awa.re of and to gain experience 111

’ | counselling and guidanoe programs in Ha:r:low no-l: L _~'°;“ :
_ previously experleneed by the intern. o ;
. "-,“— o ‘ - = , * - . s . -'- . . .. . "-‘\\ "’.
' Activities e e

, '- 1-."- o co-lead a.nd/or observe a:ny g:roups that the
i -.:field super'visor may have underway. -

., 2 To develop and institute in the school placemefn'b .

‘setti_ng, a progran:’ suggested by the ﬁold Rt o
supervisor. D : Lo <§n

- 4s - General Objective s AU

4 8

To become aWare of the more current theories | ‘
and tecimiques (‘of counselling by reading selectively .'

) : ) - in 't:his/a.rea. s ' S -’* 5 - ) !

i - ] ) . . /' P— . . i e ' ° T .

T Acti’vities

“l.‘ To read a minimum oi’ one curren'b hoolk in - -l:he R
counselling field ' S e

2. To read a minimum of five c'arrent artieles on .

.:counselling 'theory and counselling teohniqnes.

5‘ (}eneral O'b-]ective . . ’ sTgn e g T Co : : - ' e
' “ o become involved in a.nd. ga:in expertisel W B

Y S : e

group a.nd d.ndividual oounselling with an emphasis o& o

o
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R . To pa:r’aicipate 1n as many activitias as .
U possible in 'l:he Harlow Special Education program ‘as.
- a way.of broadening kuowledge and skcills in that area. _:’ |
“;.Activi*b”ies o - ‘. o .
" 1. Dpisenss.with the Special Education interns the
7 ,"f_-.dirferenees in tHe progra.m in Harlow. from that
, in’ Newfou;idland o { '
2. V:Lsit a minimum of two spe*cia.b schools or specia.‘i.
B cl?sses to observe and/or take part in the ongoing
S ac-l:ivities. e -\‘ R |
o 3. To: par‘l:icipate in as many field trips offered to C
R 'the Specia.l Education ini:erns as possible. "
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~;merov:!.ng professionai skills alrea.dy acqtzired by

'the intern and sha.ping & Personal aunroé.\ch~=foz"’ e

.'.counselling studeﬂts. ,

. Aotivities S e
.'“_I.'Il“.

; '_ counselling. ':;..‘

_'.minimmn oi’ five sessions ‘each. - ’ .

' .'Counsel a’ group of studen-ts for a minimum of L
 five sessions. . ' L

' -'.Read a mn.nimu.m of two a.rticles on group )

! A <! : e

Q

',COu_nsel a min:nmum of three students i‘or a

."Counsel a minixm;un of eigpt dii‘ferent students

' on ‘a shor‘h term basis.

.t . )
)g" - &

b
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o
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tTd o, N L To take a special topics course in Special ;"~:

ift;?-'~’- .-¢ ;ﬁf‘,‘ ) Education while in Harlow, as part of the intern's .
: . e course requirements for the degree of Master of E
e e c.
-‘\'_.- . ’ . Educa-tion. \ _' i . o ' L . l. ) ._. .
Activities s S

X _'-_."n- -“‘ Bae———= . i ' R ’
U - . ool 2 -~

SEL 1.; ‘o develop .and conduct a two-hour seminar on the .
topic of sexuality and the mentallythandicapped ’
_;52 for the Special Education interns in- Harlow.

- o7 20 Read a minimum of three articles dealing with.
v k CER Special Education.- T o

B T Y .
SRS O 18 ‘Attend 1ectures and meet the requirements of

tr
s

-‘ﬁhe course.'

J‘SQ\ General,ﬂbjective ';:.i # L '_ - L 3 vfﬁ
P _;,1 ' ..';' ©. Mo conduct an applied research study aS'fw:fy"',‘
o e - ;pfpart of " t%e internqhip, “thus developing the ability

.{;':'7Il,' 7i_.ﬁ l"fqto collect, analyze,.and interpret data,.and to'" AN

R report results.

1;l§e' i ;'nj'i.?;fj ”,Activities
fl Conduct a Relationship Skills Training group
o with teacher interns for a minimum of eiéﬁt
L o };. _'.geesiqns. L
S TP Collect deta from the interns on thee scales:
'l _. _'~ "”': g o 'ﬂhe Social Avoidance ‘and Distrese Scale (Watsono
.ig Ly ',&"ﬁ ;:.~and Friend, 1969), Fear of - Negative Evaluation

.
v

IR ) RS . v

" e m e

P
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Scale (watson and Friend 1969), Interpersonal ‘

Relationship Rating Scale (Hipple,. 1972) -
_.Review the literature on social skills training.,.
E_d.lfdnalyze and report the;results of  the study.

STRUCTURE AND ADMINISTRATION OF

e g | |
| THE INTERNSHIP PROGRAM . -

In the statement of "The Internship Program"'"/ .

/

"-distributed by the Department of 1=‘ducational Psychology (1976),/

the follOW1ng factors were outlined as being important in the
selection of the internship setting

'The”quality of professional supervision..

zg'ﬁThe quality of learning oggortunity and experience. !
3 The relevancy to, and usefulness of, such experience [
in’ the actual setting in which the trai expects . /

i

to work. . N
4) The availability of time for full-time in olvement
-of the Intern for a minimum of thirteen: consecutive

" weeks. .
_-5) The- aVailability of a qualified&rield supervisor o
.~ on site, . _—
6) Ready access to the uniVérsity supervisor. ‘ )‘ Do
- ~ - (p. 3

L4 S
3
1,

[N

" The intern, in consultation with appropriate

,university personnel and based upon the recommendation of /

the Department of Educational Psychology, concluded that -

the Harlow, England setting would most benefit the intern >
in terms of the objectites listed aﬂove.

'Since'the'intern's'
S

~long Tange goals centered on working with adolescents of .

high school age, it was agreed that two dayé per week wpuld




v

[ ' . ¢ e e e

" be $pent at Brays Grove Comprehensive School' (The equivalent

' in Newfoundland would be 'a school which would accomodate:

i

.be spent at The West Essex SecondaryéTutorial Unit. A

grade'éi; %o grade 12 and would generally have a population

.0f more than one thousand) Another two days per week would

\\\ ;
~

descrlption of the eommunity and the two placqment settings\\\‘*—*

follows.

. Harlow, set on the\western border of Essex, 23

. miles north’ east of London, was designated as a new
‘town in 1947. At that time, the population was. about -
4,500, It has now grown to a population of greater
than 80,000. C

Harlow 18 a planned town,_based on the neighbour-- ;o

hood concept. - At the heart of each group of neighbour~
hoods is a shopping centre - The Stow, Bush Fair, .
.Staple Tye, with The High, the principal shopping area -
" for the town, also serving the nearby neighbourhoods

;\ of Little Pardon and Hare Street. ' Within the

- neighbourhoods are small groups of 'round-the-corner!
shops, easily reached from each dwelling, usually
associated with a primary school, a public house, a
church and a residents'! common room (a meeting room
used for a wide .variety of social purposes). :

There are two main Industrial estates in Harlow,
Tem le Fields on tne north side of the town flanking
the railway, and Pinnacles on the west side. Smaller
Industrial estates are associated with the majin .
shopping areas, while The High also contains offices,
large and.-small, providing all the usual services '
required for a town of tnis size, and aooomodating
major commercial firms. ]

.. . ‘The bulk of Harlow's health service is provided

from eight Group Practice and Clinic Centres, housing

doctors, dentists, and County Council welfare clinics.
* *Child guidance and other specializéd health services
are available from Chadwick Housé 'and Galen House, -
Fourth Avenue. The modern Princess Alexandra Hospital
with 430 beds is situated near The High on Hamstel
Road. Industrial health needs are covered by thp
Harlow Industrial Health Service., - .

" In Harlow, there are eight modern, ell-equipped
comprehensive schools, strategically situated to serve.
'all parts of the town, while the large number of .
infant and junior schools ensure that every child is. .
within easy walking distance of school, The Technical'
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évf College in THe High prov1des further and adult ed\bationl'"
© with a wide-dranging curriculum, and adult-classes. arte -
held in four of the comprehensive.schools. and at the:

| I Adult Educ tion Centre at Rivermill.
. : (Harlow Handbook 1980)

N //ﬂ _ R sar o _
‘ Brayﬁ Grove School located on'. lracyes Road in, o
_Harlow was;ﬁéed as-a half time placement for the intern.-
" The schooi/was opened in 1957 At present it is able to _
'~accomqgate eight forms (grades) of entry with total proviSion
- for 1290 pupils. The school is- well equipped and has
'excellent facilities and accomodation including extensive "
,-:playing fields, gymnasium, sports hall, sw1mming nool two"
' lihraries, four arts and crafts rooms; six-science laborf'.

atories and a 1ecture room; engineering and. handicraft

shops, two geography rooms; two history Tooms; “twd music ' ‘ e

. - ”'rooms, a sixth form (equivalent of grade 11 and 12) area;e', o \‘
| - 'including common Toom and coffee bar; senior and junior |

.”f: S assembly halls and dinincr nalls; three well equipped

domestic science rooms; and, a remedial unit.

\" . The counselling and disciplime in the school is:
‘based on a %orm,tutdrial system.“Basically,'this means

classroom teachers are attached'to:the same, class.for'as*
long as possible. If a teacher is teaching grade six'(first
vform), the school tries to keep this teacher with this group e '
“of pupils until they graduate from high school These e
' ,teachers are expected to act’ as tutor, mentor and friend - )
~and to provide the central point for the smalL,grb)p within
~the larger unit of the thool

Ibrm teachers liaise with-and are guided by the

~




[ s L IIEE LR

}\..
three senior teachers.uho are each responsible“for the |
counsellinp and discipline of two,'years‘ ) The-Head ofj

'.Lower School is responSible for years one and two, the
f. equivalent_of‘grade,Six and_seven. The Head of Middle_
~ School is responsible for'years'three'and four, the
equivalent of grades eight and nine. ?he Head of Unpert:

School is responSible for years 5 and 6 the equivalent[,

i

of grades ten, eleven, and twelve, since Sixth fOrmers
,?fcan attend for two yearss ‘ o
Since there is no school guidance counsellor at.'w-

' \
Brays Grove, the intern wa:$ placed under the guidance of

Mr. James’ Bond Head of Upper School Mr. ‘Bond is

-responSible for diSCinline, organization, ‘and counselling

of students in fifth and sixth forms' fifth and Sixth form

".parents' meetings, and, organization of sixth form SOClal )

_evenings and society meetings. ALl parental interViews '
’Aregarding fifth and sixth form students, references for
VI'school leavers, and maintaining close liaison Withnnareers{
. ‘officers on careers advice, are also the responSibility of

er. Bond. “ , K |
| The intern's second.nlacement was at the West

- Essex Sscondar& Tutorial Unit-with Mr. .Sean Clark. ' The ,

Secondary Tutorial Unit is established in West 17‘ssex, which

‘-'includes Loughton, Chigwell Ongar, Waltham Abbej, and Harlow

within its boundaries.. The unit caters for up to twenty

‘ 'pupils (ages 12-15) who are displaying symptoms of emotional

'.disturbance and/or hehav1oural problems such that they may be
N . :

-

e i . e e e e e

Fo T
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- _Supervision and Evaluation—

‘maintenance of academic standards.. Since successful

~Se1ection ..[ : - o . ;.: " . / ';'1 e

fEducational Psychology, this internship extended over a

-'scheduling conferences andv/beervations at regular int‘ vals.li

e L R . . - , “

| ‘51Oh';~""
wh ‘

,expected by the time they are in the fourth and/or fifth

'years,vto be of s;gnificant concern. The unit which has

:only been in existence for the 1ast two years, is 1ntended

to be a therapeutic unit to help to prevent and’ to alleviate ‘

behavior which could be disruptive for the individual and

'for the 1nstitution.' The unit is remedlation oriented ‘and .

is not regarded or - used for punishment of misconduct which

occurred in the normal school 31tuation.g

Two maaor terms ‘of reference of the unit are

_socialization leading to behavioral modification and the ::' B

reintegration is a major obgective, the unit tries to

resemble a large schodl. Behaviour modification is attempted

through the school curriculum within the’ classroom.-,i'

Based of - the requirements of “the Department of

Supervision of the internship was accomplished 'y

During ‘the conferences, problem areas were discussed, p ogress )

assessed and evaluated and, in general, ideas shared

- './
»

. ‘The -

-

twelve week period beginning April 27, 1980 and ending - ﬂ:“.r;,
July 17, 1980. These dates oincide with the duration of SRR
" the school term in Harlow.';; - - "'J o "';Lf'



: , 'b-.."folloting- 'sch'ednl'e_ ./'o“i:‘ -snperv‘,iso‘ry c‘oxfi’erences"_vvas"_i’.ollo’tafed_':,‘
: ;'l) ._I__.Weekly pre-pla:n.ning meetings, prior to lee.ving \ .
: 'Newfoundland to prepa.re the intern for his setting. e
1 2) Da.ily meetings with the field supervisors in. the .
. . school settiugs. S " S o |
s 5.) 'Ir\ltense meetings during the first three weeks of -: ."‘I \.
- th\e internship with the University sapervisor and ;‘ |
* // bi.- weekly meetings with the secondary University | o
' .supervisor for the remainder—oi’ the te J.n Earlow. _
_— | Two'. evaluation meetings with both the Zhl ivez‘sity
.supervis or and "The i‘ield supervisor.
; 3 ' 5) A follow—up meeting in ‘\Iewfoundland i‘ollowing the .
R R internship. . . | | |
':'f o "‘ ITG)‘ Midterm and” final reports were compiled by the |

}'{ s ,_: e : , pervisors and put on i‘ile with the Department of -
A L Educational Psychology. A

-.~'II'1._:" ‘ourinvn OF 'FINAL REPOR'T Q,F..T'HE"II-ITER‘N.SHI'P. . Z'_o |
R .' . The final report of the internship is organized into .
' . 'four chapters.- Che.pter I outlined the obj ectives oi‘ the ", .
| : internahip and its structure, and. a.d.ministration. ' Chapter I /
\ A = conta.ins a description of the activities carried out by the S
) .‘ IR intern in Harlow. during the internship, in accordance with
i o the ob;] ectives a.nd goals. C‘hapter IIT” includes a. sta.tement
‘oi’ the- problean,a review of the’ related literature, thé
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.o CHAPTER II.
ANATYSIS OF THE OBJECTIVES ,’ |
R R R S

IR W “INTRbDUQTIONQf‘ |

Before commenclng the internship in Harlow, the o

':Effintern outlined— tentatively, a 1list of obaectives which
'?.he had hoped 0 accomplish4ﬁhile at Brays Grove Comprehensive

\éTSchool and The West Essex Seéondary Tutoriél Unit. Once th

F{,nature of the internship setting was . fully understood slight

e revisions were made in some of the original objectives.

During the course of the. internship,.all of the obgectives,'f

‘as revised‘ were achiqyed : This chapter contains a. description '

'_of how each objective was achieved

Below, each»géﬁeral objective is restated and inform-'

x ation is presented as to how that objective was met.

\ .

: Generai Objeéctive .I |

To develop a more comprehensive overwi:w of

ﬂounselling—by becoming aware of any differen s which exist

'f;g 1. Activitx

'between the counselling and educational programs in

Newfoundland schools- and those in England

-To take part in a minimum of two field trips to

different oounselling programs in the schools and communities

13
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e Harlow area.f 'Z_ , C ',' L e
One counselling program the intern had the opportunity:'.

' While there,_the - _}_ o

I:fl
JJ

provided background information concerning the careers offioe

to v131t was the Harlow Careers Office.

intern met with the senior counsellor, Mr. Pruden, who

. :vand the services they provide._fi_ a.-;is S R o
I ¢ . The main functions of - the Careers Office arésy ﬁy'J"l lé,li
SN - (a)  To work with caresrs and guidance teachers in S 'f
:schools and colleges*‘ They in turn help provide | J ' '“; 7{TW_.

':.young people and their parents with information /
.. on educational} employment and training opportun-/
. ities.‘,' | jl ‘ '
To give continuing vocational guidance to pupils AR
/

[N

L w
UL and students in their later years at school or
. !‘

college, and to help them reach informed and -/

L N': 'f realistic deciSions about their careers. - f‘/s- o
§

(c)~ To offer help and’ advice to young people ‘on f/.l,f
» _',"“_',-. ) 7".,'
onnected with adjustment to their

R problems\f
o i’g B \--xl—vfemploym" t, - f.: ‘ 'ﬁ'_”’

L : \.l\’ Pupils have individual interviews with careers

i
4 7

.

’areas such as vocational training,

RV o.‘t‘ficers to discuss
' o ' higher eduoation and future careers. Parents are inv1ted

to ‘be present; Pupils are generally asked to complete a

questionnaire covering their interests and- ambitidns ‘and

)

parents may be consulted.
A second counselling program visited was at the'




%4..

King Harold COmprehensive School

' The-intern met with”two_
¥

house heads who were responsible'for counselling services
O

One of the teachers»was a-trained counsellor

at the schocl
who was st111 working as a teacher because of finanCial
restraints which have limited the*hiring of 2, full time '}

g~ " .
. " . . .

counsellor.

>

LT . . .
. 3 .
s ‘ . 1 . ) o . . . Lo .
. . . ‘ P

There are l 300 ‘pupils attending‘King Harold
The . two heade and the interns compared

Comprehensive School
Newfoundland and Britain's school counsellcr training and ‘

" common problem areas'such'as-professional jealousies,
confidentiality, and’role definition. Hany simi“la.‘rities"-' a
existed especially in terms of problems faced . by school

\\counsellors. This was apparent in areas such as the amount

tudents, time allocated to personal counselling,

- nnmber of.
and dependency on’ the- Child Psychologist to obtain psycho-

0~date,_litt1e had,beep g

' logical services._ . They felt

'accomplishedjcompared.to.what. eally needed-to~be"d0ne.‘

-,

.2, Activi ) _ e
To observe a. miniinum of five counselling sess1ons -

: /conducted by #he counsellor in the school placement

o I _the twelve week period Fhe—iﬁternxﬁwserved his
) field _ermisors.counselling students manyttimes. Although

'neither ﬁas'a'schoolfcounsellor'per'se,zbbth_ﬁere in positions

requiring thedexpertise.o:-a'guidanceIcounsellor;, hothf" -

. Mr, Bond and Mr. Clark had that expertise, despite their

of time made available for- ccunselling as. related to the ' _
T

JORUO A A

e —p



. more in line with that of‘Mr. Bond's, he duly respects

‘ﬁ' the Job and the nature of the child required Mr. Clark to

—_—

“'TJ obviously different approaches.xft

Harcourt's firm approach he handled most disciplinary

' a nOn—directive counselling‘model and therefore, " he dealt

At Brays Grove Comprehensive, Mr. Bond is Head of

Upper School. He is responsrble for counselling and

disciplinary problems.. Mr. Robin Harcourt Head of Middle =

School, is also in a similar position.: Because of Mr.'
cases. Mr. Bond's approach seemed to more-closely»follow o

with most potential counsellees._:_ i :" S fh'

.‘M?; Sean Clark‘s approach to counselling ‘Was very o

different from that of Mr._Bond's. His approach was ax‘;,

combination of behavior modification and reality therapy..:‘\i'

" He also taught social skills to students 1n the unit and
felt children had to learn how to cope in the "real" world
and be responSible for their own actions. ~f", ,' ;'.

Although the intern's approach to counselling falls

Mr. Clark's approach. The intern felt. that the nature of

be firm and o' employ this approach Students 1eaving the_'ﬁ
tutorial unit and returning to their larger schools appeared

to be much better equipped to cope with conflicts that aros

in their schools. The success rate, usually measured by the

C
/ number of students who are able to continue on at the compre-

hensive schools, was high. .
R . : R AR
1 )\_ ."-‘ -




\B" -——._M-t;iv:L B ‘ I L L R I

. To hold formal discussions with the counsellor on e '

" the role of the counsellors in: Harlow schools.

§

Because there were no school guidance counselldrs

o

"'in the Harlow schools, it was important to gain an overall
"picture of how counselling was provided Some schools,.'j"f;;pj;.”ﬁ_;
C Brays Grove for example, release a member of staff from :r*rf

l_some of his teaching duties in order” to career counsel

: Most of. the career work however, is done by outside 'gf"'

. gencies that periodically ccme into the schools to see

"‘students who_ are planning to leave. Pastoral care (the :

- yfgeneral well being of the student) is. done by form teachers.

h?If there are problems, the form teachers refer the. pupils%,~- '

'-to the appropriate Eead cf school for counselling.fﬂ":4p' i
4 From a guidance perspective, the follow1ng is a list I’flj

"of duties that form teachers perform as outlined 1n a report .

“!u,

.'Jlby the Essex Education Committee for Br(ys_Grove Cgmprehens}vewy

,"','_School 1978

<)

R N ,To look after the pupils as whole persons and know
‘> . . “about all aspects of his/her life, in gchool, at
"W home, and'in the commumity, . . i
2. . Moniter the progress of .each. pupil and take
. -initiative when progress .1s abrormal,
'3, Give educational and voecational’ guidance. in close
" .- -consultation-with rofessional help .and expertise
o © . that might be’ avaigable. -
" 4., Record attendance of members of their group and
‘ - . act where: absence or punctuality give cauge for T
.. -..concerm. . s
. 5 Take-a leading'part in interpreting school policy ‘ -
h.%gd philosophy to pupils and feed back ideas from
: .them, N
% 6, Beé sensitive. to stresses and strains .of individuals.j
v 7;‘uBe an important link (first line relationship) S

TN Sy e L Py 7




- 4- Activj_-t i : ,_), g

- To. observe teachers in various classroom settings. .

'between parents and school

7.8, Alm to tramsmit the highest oersonal and group

.standards ‘of appearance, behavior, and attitides:
emphasizing strongly the need for "concern for

ﬁl'others.
. (‘p- _8)‘

2

Unlike teachers in England teachers in, Newfoundland.'

do not stay w1th the same class as they progress from one

year to. the next. As a consequence, Newfoundland teachers ..;71

": usually do not offer the. same personal services to their

students as do teachers in England/ In Newfoundland,

Ty guidance counsellors are "in® a position to do educational

vocational and personal guidance with students. In England

form teachers fulfill this role to some extent. It is the ,.j

- cpinion of ‘the intern that a guidance counsellor, combined

' with the form teacher concept would be an ideal to seek

S in Newfbundland

— R U
The intern obsarved five classes while in Harlgw.-

Two of these were in Social Studies, two were in Mathematics,

and one wasg -an English class, The ‘two. Social Studies ,
classes were observed at Brays Grove Compnehensive School
while the other three Were observed at the Secondary '_.‘
Tutorial Unit - The intern fcund basically, no differences

between the instructional approaches of teachers in Harlow vr

and those in Newfoundland. ‘The curriculum, however, was -

different. Fbr example, in Social Studies, the fburth

v-‘

Trws )

-



o o o . 0
. v .

'“mfbrmers (approximately grade 9). spent a great deal of ‘time -
Lo learning a.bout their own country. Pne syllabus for the

Social Studies progra.m (Appendix A) wvas different from the

' ""one in uewfoundla.ud While tneré is a great deal of
A

flexibility" in terms of the subject matter of the curriculum,

[}

'within British sghools, there are, however, Regional Examin—
‘ation Boards which maintain sta.ndards.. ' o !

<

. General oi:';j ective II .

o o 5

‘To: develop an a.wareness of community services in
' Ithe area’ of cmmselling; : education, a.nd, social welfare in

'England, with Ha.rlow, Essex as the ma.jor focal point

Tl | Activ'ii_:x “ ‘
- To hold a ‘minimum of one consulta.tion with at least '
ithree dmfferent commity referral peogle as to how they
» i‘unction in relation to ‘the school, .- , .
*Periodically, throughout the course of the ithern- _
ship, Hr. Bond a.rranged for the intern to meet with different
. N -resource people and agencies.. °On June 3, 1980, the intern’
' xand Mr, Bond met with June Jei‘frejs, a Probation Officer.
/i‘he meeting was set up to discuss tne ca.se of a. “boy wno wes
_ / in Hr.. Bond's Torm and who was oiL probation for possessmn *
~ of drugs. " In additiqn’ to discussing this one: particula.r
case, the general problem of drugs in Harlow wa.s valked

about




- \.\-—'.

' Irom going to prison, especially if their crim 28 were

t

According to June Jeffreys, drug abuse is: very much of a.

'.problem in the Harlow area, especially glue sniffing. Her-

;job is to make preliminary reports to tne magistrates before

people go on trial These reports are nox used by solicitors
as evidence againet a client ‘put may be used .in the client'

defense. Client reports are compiled by client interview, ..

‘school teacher interview, parent interview and home visits,

It is the job of the probation officers to’ keep guvenilee

related.to destruction of property. If the crimes were !

assault related, then usually.few recommendavions. for

" .lealency were glven,

On June 17, Mr Bond and the intexrn met with a police

. officer ‘from the Community Services _Branch (¢sB). On th%s'.
- particular occasion the>oxficer was consulting with -
-idifferent staff nemhers about a particular pupil who was -
being considered for court appearance. Part of their joo

Cis to gather rnfbrmation on juvenilee from ‘the. scnool, the

home, and tne,community. With the information gathered a.

. decision would be made as t0. whether the juvenile would

\

_appear in court or appear in front of the policg for a
: warniug. Because of - the similarities in roles of the CSB

officers and the probation officers, .close contact is
maintained to ensure clients are treatea fairly.‘
On the prevention side, CSB officers go into all

-schools in the Harlow area, on a reguldr basis. .They‘show
' f1lmg end filmstrips and lead discussions on topics of

R} . , : -



’ expressed by the school

2. Activity | |
» Mo become familiar with the literatu.re on: community :

intérest to the students. These topics ra'.'n.g:e.from_' shop

lifting and street safety to illegal use of drugs and 'armed“

robbery. The CSB are also called’ in by the schools to give -

lectures and lead discussions in particuler a.reas of concern

.

A third resource used by the comprehensive echools, L

© . in the Harlow area,’ was ‘q_hef‘Harlow Careers Office. - This .

visit was described above., The visit +to the Careers"office

4

, vas very 'ira.'Lu'ablle.' Thig 'resource is vital to”the compre-
"~ hensive sch,,ools since most large schools do not have the

: mll time services of a guidance counsellor. :

services in Harlow. .
~ 4

~ One piece of 11tera1:ure which -the intern acquired

,'was the Directory of \Jelfare Orga.niza-tions J.n Harlow,

/

: 'puplished by ‘the Ha.rlow Counc_il, Connnunity Services

Department, Harlow, Bssex, April, 1980 (Apléendix B). This
directory is intended for use l)y staff, “in welfare organiz-
ations in Harlow,* as a checklist and a guide %0 other |
organiza-cions in the town. In particular, :I.t aims to

xdentity the kinds of people which each ag_ency can help,

and the na'bure of tize help available;- to givé information '

.about how and where each agencf can be ‘contacted;. and, - to

list this :Lnformation in such‘a wa;y as o enable ‘staff to

find the service ’chey require quickly as the need arises.' '.

A

R .




A

' --Ha.rlow Development Corporation Harlow, 1976 : o

The organizations listed all ~have a welfa:r:e i‘unction

- this means facilities which a:r:e purely educational oF:

,.-recrea'bional are not included , Agencies wr{:h very obv1ous

. : :E‘unctions (e g. doctors, hospitals) are also omitted
' though specia.lized sections may be mentioned separately.

A.nother piece of literature ‘on community' serVJ.ces ;

\ l

Feal by' the intern was: Harlow Handbook, pu‘blished by The

. Eollowing 18 a 1ist of the 'bopi 8 covered in 'bhe
- .Harlow Handbook: " : B

-The Arts R U
C:Lnema T \‘*" . S
.Comm'unity Assoc:iation.s - l P
‘Dancing SRV ST
Education - -~ - " Ty
Emergency .Services -
Golf

" Harlow Council
- Health ' " S
: .Libra:ries : Lo~ L .

Men's Or anizations o Lo
. 01d Peoplets Clubs -~ = L
“‘Political Organizations . . : __—

Religious Organizations .= =~ - -~ .o -

., - Shopping Facilities - P P
Sport -and Recreation - . ' IR o T - I
© Sport Centre - L N

. Statutory Organizations ' e
* Swimming Pool - - ' o .

Trade and Professional Organ.izations T
Transport ' e i
* Voluntary Organizations (General) e /

. Welfare Organizations -

Women''s Organizations
' Youth Orga.nizations ' DR
g , | (PP 1-2).

“ % It is obvious from the above list, the Harlow Handbook & - . .

oo . o . . ) . .:\ e
. R . . . . X \

Harlow Development Coszoration SR I / o
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~_covers a v.e‘ry' wide renge of tcp‘ics, one, “o'f which is welfa.re-,

‘Iordanizations. ﬂlhe intern found “the Directory of Welfare

; Organizations in Ha.rlow to ha.ve much greater deta,il than

the Harlow Hand’book “but both are excellent sources of

.ini’o_rma,tion a.bout_ community s_ervices-in' Harlow, .

3. Activitz ’ ) ' R
o To v:.s:.t and observe a min:l.mum oi‘ two community

service centers. : S _ SN

One commnni'ty service center visited by the :Lntérn

.'was the proba.tion office. While there the 1ntern talked

S

’,W.'L'th Mrs. June Jeffreys._ The fv.nction of the probation

Vo:ffice wa.s discussed in a prev:.ous section.

Another community based service vis:Lted ‘was Bentha.m

House. The in’cern talked. with Mz, Tony Allison, Educational
‘Psychologist for the Harlow and I.oughton area. Mr, A],lis_on .
'works with children who are referred to him from this '

"'_'geog-raphical area, He does psychological assgessments of all

AN

' '-.children referred recommends therapy and appropriate

placement aiid works individually with a lot of the children.

. Mz, Allison ] energy is spread over a. very . :Large area and

the intern feel(s a much more complete Jjob could be done if

~‘more Educational Psycholo gists were hired

Also located. in B{entham House was the Harlow Cou_ncil

for Voluntary Services. The intern met wrth the director, o

_ Kay Lambert, and discussed the different types of seruces

provided. Some of t“he'-twenty difi‘erent types of services

25
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() Swimming for the disabled; -

—-—-—-—-—-~- o Ll P e T R e
. ) ", ..-. . ‘- "’. . . N . B e ';‘ ., ',.., . . .' R . .
’ ' A ; ' '..‘ s : ": ! . o . . \. . ;.' ~ ' . '
R '.i"n'c‘luded- I E S
. . .o '|‘ e . . . o . \ / .V.‘

- ,'(a) Volu_nta.ry Wa:cden Scheme for the e-lde:rly,
‘ .(b) Day centers :for the elderly a.nd housebound' .
" ";'II.(C) Working with battered w:.ves'" : , e
"”'.‘:(e) Adult lltera:c'y pro;ject' S '_:,\' o s |
"7"*-'.(1*) Shopping for the disabled- R

' ‘.(g) M:mibus*tl '

',(h) Family Guidance Unit- ST S S A R R

"'(i) Cha.rlty shop. :

' The services ate totally voluntary with the R

."”exception of". the dlrectors a.nd the skeleton staf:f:‘ required

L to provide co-ordination and transportation.

,Gen'e'r,al 0bj éct_iye’ I3

To become a.ware oi’ and to gain experience in _
Co counsell:.ng a.nd. guidance prog'rams in Harlow, not previously

i 'experienoed by the :.ntem. ;

1

" B ’J.‘o co-—lead a.nd/or observe a.ny groups that the field
isupbrvisor ma,y' have underway..— T o
/ Upo!nlr arrival at Brays Grove Com/prehensive, the intern
' -,learned he could attend a specia.l program with his field
' " 'supervisor. - One week was spent with a flou:.r.'th form class

B . attending a residential :Lnstitution which oi‘fered different

";programs to several age’ groups.
N :




- The residential set'l:ing is: called Broolclands. I

-'is a large Georcrian cou.ntry house standing in sixteen acres

of grounds. It is used for school: courses in human. rela.tion- ’ =
| :ships for pupils age 'l:hirteen to eighteen. They try to_ ‘

_ provide oppormnities for young people to come toge'bher to .
explore rela.tionships and f£ind wha.t helps or hinders personal_

development.. The. progra.lmne consists of smulations, prog ects -

‘and group discussions in an informal a.tmosphere.
- ' One of the progects carried out by Mr. Bond's group
at Brooklands was a slide—tape presentation The larger
' group was subdivided into five groups. Each g}roup met and
. discussed the topic they would like to cover. They outlined R
' ".a story and, with the aid’ of.a ca.mera, took pic’cures to u\ I'
| por‘bray the story. The film was developed e.nd the group ’ . i
] net again to arrange ‘music and voice to acoompany the slide S
presen‘tation. Once completed ‘the smaller groups presented |
their crea,tion to the large'r group., In Appendix C are _:l"
copies of several other actinties the intern observed and
.took active part in while at Brooklands. ‘
Another group the :Lnteru observed: and was involved .'
wvith was called the Post Ixam Course. This course was
:offered by Brays Grove Comprehensive to studen-bs who had '. , .,‘z :
- findished their fifth form courses and who were now going on |
to sixth :Eorm- or further eduoation such as college. This
course was designed to make the best use.of the last three
"weeks in the term. It included personal, general commu.ni'l:y,

~apd lelsure actinties. The first two weeks of the coursé

(i



N

'consiste'd'mainly c"f:" talks by outside speakers'-' films;

‘.discussions- a.nd, simulation games. During the last' week

a’ variety of vis:.ts to loca.l and distant places of interest S

:werea.rranged P o L

'i‘l

The J.ntern found thJ.s course to be very worthwhile.

"It P epared the fifth formers for s:.xth form and provzded

.an o pormnity for them to see themselves, their classmates,

and their teachers J.n a dii‘ferent perspect:.ve. .Overall,

this was a very pos1tive experience for the intern.

, (Appendix D includes some of the a.ctiVities of the Post
.E_xamCourse )-\'.", B A

L'N

Clze pewdvity

ol

To develop and institute, in the school olacement

'setting, a program suggested by the fJ.eld supervisor.

Pt Tnitially, the intern had mtended to lead a group '
. of high school students in a relationship skills program as

the applied research component part of his internship. The
_i_ntern decided the student teacher population better suited

" the. particular program being oi’fered The field supervisor

still felt, however, that the intern should offer a relation-.',

1

s‘hip skills- program to a group of fourth form pupils. These

ar

- pupils had been prev:Lously identified as being socially shy '
BERE N

ana w::.thdrawn. The intern agreed and offered. ba.sicelly the .

Same program. given to the student teacher sample except for -

: 'deletion of. severa.l parts which were deemed unsuitable for

'the pupils. \ ; " _ : | ' :' = o |

RS
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”‘under genera.l ob;ective VIII \"- ‘. L S .' ’; S

' ':tecbnlques of counsellmg by readlng selectively in this
‘h.»field '

ctivities
,",-placement to e beneficial :.'t was necessary to become
-more aware “of the chfferent theories. a.nd techniques of

B counselllng ava.ilable. To lea.rn more about one - currently,

- ”kn_qu_rn .theor:.st, the -mtern“read the following book: - L 1

ffollowing books and articles~ SR

':"":"Maslow, ‘AH. The Further Reaches of Human Nature.

CeTl
A :ﬁ‘u.ll description of this program will e given " o
e Gener'al,Obje:ctj.‘ve--:f[-vl L o |

To become more awa‘re of ourren't theories and ;~

. .'s.'

The in*l:ern felt that in order i‘or a.ny :Lnternship .

' '.-"

7

Ellis, A. and Harper, R. A New Guide to Rational
Liwving, North- Holly'wood Cﬁifornia.' Wilshire. .-
m—ﬁo., 1976, SO T

' In addit:.on 'l:o the a.bove book 'the :Ln'bern rea.d the

} , . VR

"'-fBooks | _ R - _
.:Ben;jam:l.n, A. i The Helging In'{:er"'view..','." fBos:"b'o'n“,_ L e
' Houghton \fllffﬁ.ln Co.,-1969. -~ R

,Bettelheim, B. . Th-e Ini‘ormed-Heart. 'N,ew;IOrk',:N.I.','
' " Avon Books, IQEU. s o : o -

New York ITT., Tenguin Boo}s;s, 19'(1. B




- group and :Lnd.;vidual counsellj_ng with an empha.s:.s on. ,

leading this ype of g:r:oup. The a.rticles read were- o

- .
——

'Articles‘ Lo T

: Bedna;r, R I., . Melnn.ck J a.nd ‘Kaul, T. F., R:Lsk T
' . responsibility, a.nd struchzre, ingredien-t:s for

‘a conceptual framework for initiating group:. - .

therapy. Journal of. Counsellmg Psychology, Lo

D.mk:meyer, Consultlng._. ‘A stra.tegy for change. L
- The School Counsellor. 1973, 23, 52-55. K

"Francis, M. Disruptive units - la.belling a new

generation, Yhere to find out more.about Education. _

 May 1980, No."I58, I2-19. — ¥

e Gilber‘t T.K. . Counselling in British Comprehen51v° '
P schoolS. School Guldance Worker. 1975, 30(6)z N

29- 33. L ‘ 4 '
: McGovern, T, V., Timsley, Dedes- Liss-Levenson }T.., o

./_~ Laventure, R,0, and Britton, G. - Assertion training '

"~ "for job interviews.,: The Counseling Psychologlst
. 1975, 5(4), 65-67. R

' -_Generallopgjectlve.‘sf‘ a

ﬂo become involved in a:ad gain i‘ur‘bher expertise in".' -

-

improving professional skills already acquired by the

s
"o

iu.tern as. well as shaping a persona.l approach to counselling,

- Actlv:.ties '

While at Bra.ys G—rove the :I.ntern led a: group of high

| _' school students in a relationship‘ skills program. _ ('J.‘his
.-progra.m was described ea.rlier and will be expa.nded upon j.n
'Cha.pter 3) The mtern read two gourna.l articles which
- ‘Melped him'a g eat deal n understanding. the dynamics of
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. Tindsay, W.R. and Symons, T.S.- A programme for teaching

social skills to ‘socially inept adolescents: -
description  and evaluation. "Jourmal of Adolescence.
2(3), September 19'79, 215-2297 .

- Pease, 7.J. Social skills training group for ea:r:ly'
: adolescents. . Jourmal of Adolescence. 2(3),
_ September 1979, 229-239‘ o /

T

The intern: felt by 1eading +this p icular group,.

'h_'Ls skills as 2 gronp facilitator were‘ greatly enhanced

.!

| indi‘vidual counselling as planned In discussing this with
"the field supervisor, the® Antern understood his position.
B _".Ehe most important reason i‘or lower involvement was that

the intern was- there for ‘only two days a week T_’herefore,

gl

he. could not really do ;}ustice to any required long term

counselling. Secondly, even with short term. counselling,

o clients were ‘not" always a‘vailable on the days the inter'n
v was present and it was not possible to postpone their |

l-concerns until the :Lntern' s a.rriva.l It should be remembered A

-

the field supervisor was Head. of Upper School, not school

R .counsellor, therefore, there ‘was not a steady stree.m o:f.’

clients commg to the offioe. | 'y R o RO

There was opportanity for much more experience in Ce
individual counselling at the West Essex Secondary Tutorial
Unit, A detailed case description of each ¢client is '

un’:ne'cessary However, a. general comment a.bout the, clients

counselled. would ‘be beneficial.‘ At the Secondary Tutorial
L 'Un.:l.t aJ_‘L pupils were: there because they would not conform

'to the rules of the bigger comprehensive schools. They -

P}
— e - P e I PR o

While at Brays Grove, the intern did no*c do as much '

ST
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' /
/-

were, in fact 'behav'ior problems. ) Temp er- ta.ntrums,

' swearing, a.nd fighting were not u_ncommon behaviors i‘or these“ i

o children. The . purpose of the Unit, and the counsel:l.ing, _was_‘ e

to find out "why" the’ children did not conform to school .
ru.les, and to 'try and teach them how to "cope" in the bigger..
school The intern felt these clients were'. challenges -t:o .
him professionally. ‘ It became. evident a.t this set-ting that

past experience and training played a very important par't

' in dealing with these"dismptive“ children., A great dea.l

R I Acti 1:1

was ledrned at this setting with respect to :merovn_ng
professione.l sl"ills. Furthemore, this setting ha.d a maaor
impact on Shaplng a personal approach to counselling. , '

l

E Generai- Objec-tive' VI

I'o partioipate in as ma.ny activities as possible o
oin 'l:he Harlow Special Educa'bion program es a way of B

broadening knowledge and skills. S o L

T Discuss with the Special Educa.tion in'terns 'the e
differences in the prOgram in. Ha.rlow with that in |
New:ﬁ'oundland

'.L’he in'tern wa.s for‘t:unate to ha.ve had 'l:he opnortunity

to 'be involWred in a fomal cla.ss discussion on the differences.'

in the Special Educe.tion prc:gram in Harlow wi-!:h that in

New:t‘oundland The participants included Dr. Les Ka.ragianis, S

: La.wrence R:,ran, a fellow grad-ua,te .’mtern, the writer, and




.“pv"

: '.'British school system was more established tha.n the B

. -'activ:.ties are supported by school i\xnds. Money is speLt o

. R . R o . ' .
.. ' . R ,' v
N . ! T

eleven Specia,l Dducation in‘berns. In addition to th:x.s, the
-"intez'n had a formad meeting with Pam Mollins,' a Special. '_
| Education J_ntern, who gave her impressions of the differences.‘i‘.'."'

.which existed J.n the WO programs. The . follow::_ng pa:r:agra.phs o

- are a. summary of some of -the things discussed.

It seemed to be the genera_'l. concensus that the a

VAR A

- "'Newfoundland school system. 'I'here are many ‘moxe. schools _

"and facilities availa’ble for children who ‘have difficulty
coping in the regular school There are sohools for thef

'mildly handidapped seriously handicapped blind deaf '

‘and children With behavl'ioral probl ems. Newfoundland ~and even;
‘ S Canada have not yet developed such a network of spec.lal

' schools, ‘a_'l.thongh they do ha.ve a few resnlential schools,

- ',as well as. schools for the blind and the deﬁf. . , ] CL |
, In Britain the over--riding viewpoint seems %o be ". B

tha.t educa.tion :Ln social skills is more important tha.n L ‘
. .' education in the academios. Id addition to sooial skills, ‘ o

’. 'a great deal of emphasis is'placed upon games, physi:cal | o
o educa.tion, . swimming, ho:r:se-ba.ck riding, sa_iling, hose craft,

and pottery o - S ' . - ¥ "_;.

The classroom a.lso promotes interaction and socia.l- o

‘. :Lzat:.on a.mong the ohildren. , Pupils are not assigned any -

.particular sea.t 'but are encou.raged ‘to sit dext +to. different

people. Ga.mping is a.nother means whereby children develop

. closex: relationships w:n.th their classmates. A.l-l of ‘these

[P SO B
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liberally for all sorts of planned excursions. . : . c o
s In compai'isqn, Newfeundla.nd schools do no’c seem %o . | < o
‘ _-pu‘b asu strong a.nr emi:hasis on socialization, especially for <

. the mildly handicapped. Acadeni cs seems to ery muoh

‘ 'more of a. priority 't:han soc.ial skills._ The Specia.l Education e
'-':interns were- divided on lthe issue oi‘ which was better for - i
-Ithe Special Education child (academics or socilal skills. T
o .:'_‘ '-_.Hany i‘el:t, on a eontinuum, . a happy medium s;ho::ld be the. goal."'
. 7 Inmost Britisi Special Schools, the staff comsists . .
- ""‘.iof weli‘are ass13ta.nts, a headmasi:e%‘, a d’eputy h ad tea.chers, '.

'and a visitmg speech therapist. ., The se',,

: s, also, have -
,-‘access to educational psyohologists, social rs.
S doc'bors. or murses.’ Teachers, therefore, are

a 'con'si'derabl‘e a.ﬁunt of knovledge concem_ing- their s'mé.en_t's.", TR

‘In ._Newfoun'dland lsuch professiona-ls' are mot as'nim'lerous,-
. 'ho'wev'er, in recent years there seems 'l'.o ve -2 -trand. to'.@.rd
hiring more people to work. with the handicapped This :x.s

, seen :Ln the current hirmg of more lea.rning centre -teachers, o

'speech therapists, and educational therapists. :
A oA couple of interns telt the 'teacher-g upil ratio
;. in British schools was too Jarge and, as a result when - _
S 'time became a.vailable for academics, the children were ' . .. TR
K o | " uhable'to get -as maich Out O.f a class as they would ii‘ the . o
N R group vas smaller. The interns felt the range of abilities .

i
[

o in “the groups or classrooms was so g;reat that it /wa.s I R
impossible to expect the teacher td be able - to facilita.te ' -
t 1 '-'the development of a1l the children. In Newi‘ound.la.nd

g
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T o however,'Where more stress is placed on academics, groups-

7are smaller and teachers are more able to help the P

P . .
. A 3

findiyidual;work to his potential.

J
e i

2. petiviyy

To viSit a minimum of two special schools or
special classes to observe and/or take. part in ongoing o
activities. , f,g\. _ _
By One special school that the intern visited was the
"Leywood Adult Training Center, Braintree, Essex. The

L 5t'f":' o QfLeywood Center- accomodates mentally handicapped persens

:'from sixteen to fifty years of age. Entrance into the
, J
}'Center is by°referral of a socilal worker. The schools make

;.suggestions %o the social worker but it is she who

v

’)Lultimately refers.

. - -
T ran e g et - g = = L,
. PN

The Leywood center is not residential ‘Most
"';Ctrainees come by bus eadh day and return home in the evening. .
.L}The trainees live in group-homes, hostels, or. home situations.
E There are three group-homes in the area, two of which are"
) : :Lndependently operat d and function as family units with ,
“??”“ B '?“:Tﬂjlittle support from the socia%;wonker. | _
, ' The intern . felt the program offered at Leywood was
-.maximelly suited to- the trainees at the school. Academically,‘ |
‘5yﬂ".there was only dne classroom serving the whole center. Here
§T“ o - ;'the trainees were taught basié concepts related to time, pre-
o .; reading skills, moneyJand writing. In all there were ‘

-approximately forty people involved in prepreading skills

- iand thirty people 1nvolved in writing'skills.

«
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~ In addition to the academic side;,theftrainees were

involved in craft;work, pottery, woodworking, and industrial

'work.-° Most items made were saleable. - 0f special importance

i

"nas the'industrial area. Here specific industrial work

contracted from local firms, was carried out. At the time. -

of the intern's viSit, the trainees were involved in

assembling car Jacks for & local firm, - .'

5 The intern fourld the trip to the Leywood Center

" %o be a very wonthwhile "experience, In addition, the

intern found the trip to be very informative and enlightening
with respect to how another country deals with the mentally '

. handicapped

The intern also visited St. Luke 8 School for -the .

. [

'Educable Sub-normal, which was located in. Loughton. The

Z.Head Mistress of the school discussed with Dr. Garlie and

‘the fbur interns, the history and purpose of the. school,
According to her, there are 100 slow learners from ages..
seven to sixteen (IQ Tange 25-80) There are .30 severelv .
mentally handicapped students and 10. in a specilal reception

class (behavior problenm children) Children attended because

parents could not cope with the child's hysterical irrational,",

'}‘or disruptive behavior. The intern toured the school

along with Dr,

spending time in each olassroom.- ' oo
In addit;rn to the above mentioned visits, the intern,
Garlie, fellow graduate intsrns, and Mr. Tony‘ |

AlliSOn, the Educational Psychologist visited the Hereward }

" Infant School in Lou\hton. This school catered to children




of these "unnecessary" home conditions.

opportunity to expanduhis-knowledge of the educational,

_system in and around Harlow. ln'addition. the intern was .

positive steps'were,being made t6 help tﬁé "disai.'dv'antatged_"''~

. for the degree of Master of Education.. o S

feme memais . - [z - . . C mm———— e -

RVl . . i ! . . - . i

from pre-school age up to about age 8 or 9.‘ Children who .

'attended the school did 80 because they had’ been previously
- diagnosed as haVing emotional and/or adjustment problems. '
\lIn talking with the Head Mistress the intern was/ given a
- very clear picture of situations that caused the “problemsH
. encountered. The most obvious~and recurring reason was the

o home environment. Most children came from one-parent

-

'families where' the mother probably had a boyfriend,living

-at home. The Head Mistress was not very pleased with some

A11 of the visits described gave the intern an

pleased to have been exposed to an educational'program-wherei'
child,

General Objective VIT

-

To take a special topics'coursq inTSpecial Education

' while in Harlow, as part of the 1ntern s course requirements

1, Activitx R T L
. . To develop a two-hour seminar on the topiﬁ of

sexuality and- the handioapped to present to the undergraduate

' Special Education interns while in Harlow. - ,? o _-.'ﬂ

fillin this objective; the intern became BV

R - i
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. 1

: increasingly awére'of the many problems. faced'by‘educators

f mentally handicapped They meet w1th resistance frOm the

36

when they try to begin a program of sex education for the

community, who' generally feel that "what they don t know,. ;"

, N
won't hurt them."‘ Many teachers feel . incompetent to teach

| this topic and also feel the subgect should not be taught

However, people like Sol Gordon, are avid. advocates of sex i

education for all children, especially the mentally handi-

capped It is because of work by people like him that this '
topic 1s beginning to get :te coverage that 1t deserves as '

well as the converts that

/

/ so desperately needsf

I

2 \ Activit

To read a, minimum of thrJe articles dealing with L -
'-f‘ . . . . , / . l ] joc

~ Special Education. T S o

\
Since the intern was taking a course in Special

. Education while in Harlow and because he nad previously '

taught Special Education olasses for a period of three years,
~the whole area of Special Education was of special concern. f »

- To. gain a further understanding of this area, the intern

1 read the’ following articles. .

Larsen, S. C. The influence of teacher expectations on'l

ithe "school performance of handicapped children. t
-Focus on Exceptional Children. 8 (8),, 1-13, -

" Neebit, W.C. and Karagianis, L.D.  With.the help of our
: friend5° Training teachers of Exce tional Children,
Essex Education,. - Spring 1980, 33 %3), 59, N

, Taylor, C W. Who are the exceptionally creative° B S
' Exceptional Children, 1962 28, 421-31. R ~




_ Ryan and David Cooper, offered a relationship skills program

. to a group of teacher interns.» The program was developed f 7,'-;

‘4for people who want to improve their social and relationship

“close personal relationships, who lack confidence in them-

. attending behavior, restating, giving feedback initiating

- . compliments, - The process used to teach these skills includes

e L

'QGeneral Objective-VIII_ |

To conduct an applied research study as part of the L N [f'

~internship, ‘thus developing the ability to collect, analyze’ . . |

andfinterpret data, and to report results. . -

The intern's description of" this obgective will be S
much more thorough ‘in Chapter III brief-descriptlon, of if_[ ‘ / -
the program offered will presently suffice.:' '

/" I . .
In Harlow, the ‘internm, with the help of Lawrence o 9 " RN

,skills._ It is a remedial program designed for peOple who are
shy, who have difficulty in meeting others and establishing

selves, and/or are deficient in basic relationship skills.,

| The general goals of the program are.'to teach basic
relationship and - social skills, to help participants feel
more comfortable with people and with groups of people, and

+to improve self-confidence.

The specific skills taught during the program include i

)

(%

and ending conversations, continuing conversations, cues of

approach and non-approach cues of interest and disinterest

in continuing conversations, handling silences, initiating

%
social contacts, making requests, and giving and accepting

discussions, written handouts, role-playing, feedback and
: l

\

t -
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homework assignments.

' In addition to the specific skills listed above, o
the program also emphasizes becoming aware of anxietyo o
producing -and self—defeating thoughts an&ggprries, and

subsequently developing more raticnal—coping thoughts as'
;/

—

substitutes._' R S ' E o

‘sumviARr

L. . '. ’ .o . e . -
- Y : : b T . . 4
CA . , s . . . P .

o }',-;V‘f This chapter described how each of the actiVities tfffl

under each general objective was achieved i The intern

reached each objective by reading, observ1ng, and performing o

"“.-various guidance functions. The experienoe gained by the
-.intern canndt be summarized in omne chapter.of an 1nternship.
'report As a result, this chaptep touched only on specific'.'

'-experiences, whereas the value of the internship comes from s

"theptotal experience of the three months in . Harlow. At the .‘_“fz"'

'end'of this report,. further comments concerning the value
'Qand-effectiveness of ‘the’ 1nternship experience will be .
prov1ded The next- chapter contains the findings of’ the
“Iresearch component and includes a statement of the problem,
~a review of related literature, the methodology used and ;{:
" glimitations of the study

— e em e e L B Qo V. D
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| '.j'-needs of students. (Drum ‘and Knott 1977) Since dating

‘innovative structured groups to meet the developmental

'(Martinson and Zerface, l970), a pumber -of programs have X

" "been developed in this area. A frequent problem among college

Hstudents, related to dating anxiety, is a difficulty in ,
: meeting others’ and establishing close personal relationships . b%

:"-(Zimbardo, 1977) People with such “relationship problems“

whether or not the self confidence of teacher interns:'

':”.increased in social situations after they had “taken the

R -

_ THE RESEARCH com?onmrr-‘ 'f‘ L
“: A RELATIONSHIP SKILLS TRAINING PROGR_AM L

A growing trend at college and university counselling
/

zcenters has been the development and implementation of ;'

anxiety is a common complaint among college students

T are often also shy, anxious: in interpersonal situations,

'and lacking in self_confidence. The present. Relationship _
HVVSkills Training Program (Weissberg, et al., 1978) was designed
E to provide a. structured alternative to traditional counselling

-nservices for individuals with these "relationship problems " ;"'1

I. '_THE_"PRQBI;nI :

The major purpose of this study was to determine ' L"ff'- el

-39




L Relationship Skills Tralnlng Program.

hypotheses- g:

. I ) ) . -
A reviem'of the llterature led to the followrng .
\ - . R , .;_'.‘ .\r ’ I ’, ) , / . .

xl Partlcipation in the Relatlonship Skills Tralnlng“' :

program (Weissberg et al., 1978) would result in f'
-reduced anxlety assoclated with 1nterpersonal
situatlons. _ ‘ -‘ _ R
i/zf;fPart101patlon in the Relationship Skllls Traininga':
B l“program (Weissberg et al., 1978) would result in
I ;a redueed fear of negatlve evaluations.'_ ' i
.1;5-3.i:Participation in the Relationship Skills Training"_

.program (Weissberg, et al.,/1978) would result in;'f
';increased personal growth as measured by the .
N i'Interpersonal Relatlonshlp Rating Scale (Hipple,
'FNQ-1972) | '

Loy o
- IL. -REFIEW.OF'RELATED?tiTERArURE.

" Many - university students express dissatislaction

pfwith both “the. quantity and the ‘auality of thTir social |
;interactions (Aartinson and Zerface, 1970) Despite the o

plight many students face, surprisingly little research or

‘:»more, past investigatlen has suffered from a pronounced

e

— e

{';lack of agreement as to how social inhibition should ‘be’
ff"eonceptualized; Fbr example, Hokanson (1971) has argued

a0l

"iprogramming has been done in thls important area. Further— -

LT
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minimal daters are anxious individuals Who avoid social/

' interactions in order to avert social—anxiety._ Others BE

(Heqnist and Weinhold 1970 MacDonald et al., 1975) have']_ )

maintained minimal daters are primarily skill deficient
during social encounters. Rehm and Marston (1968) have

‘-charged that social inhibition is produced by thoughts that /'

BN

take the form ‘of negative self-evaluations. Still others _
(Pendleton, et al., 1976 Weissberg et al., 1978) view - j,q'y;:-f
social inhibition as having all three components- anxiety, . “\h

skill deficiency, and negative self—thoughts. The present

\

study is hased on a Relationship Skills Traininé Program' EE X\ .

(Weissberg et al., 1978) which incorporates all three
components. The following review of the literature

- /concentrates heavily on dating anxiety Since most research : "‘-f'

.on’ people with relationship problems has been done w1th

' minimal daters.

Group Anproach Versus Individual App_oach

oy
/e

Martinson and Zerface (1970) ‘were the first investi--‘

gators to examine the therapeutic effect of practice dating

\

. on subsequent dating behavior_and comfort.- They randomly

" assigned 24 male subjects to. either 2 Seweel individual )

counselling program, a delayed treatment control, or a

practice dating program. The practice dating program

consisted of semistructured arranged interactions with j

female volunteers. All subjects included in this stndy had

not dated in the previous month and had identified themselves
C o . e . ; : P

.
N




'-,effective than the delayed control in increasing dating

if:'of general'manifest anxiety., . S

. a ready-made social situation in which participants under— :
"'gOing training can practice\on each other., It had the .

'f‘advantage of being 'real' ather than simulated las'

'fskills training which is necessarily directive and personal

SO . e e r————————— " et s g
. , - et

2

o

| as fearful of dating Situations. The practice dating " Q: .

”»,program was reported as. Significantly more effective thanip

/

~\;¢ﬁeither the counselling program or ‘the control group in _"'

' -reducing a specific ‘dating fear and significantly more N _'

';frequency. No significant differences were found on a. test

/-' o ° .

In° support oi treating BOClally anxious indiViduals
in groups, Argyle et al (l974) studied the technique of
\s001al skills training as it had been developed (a) with

individuals, and (b) with small groups. The emphaSis of
this’ study was on the practical aspects of social smills

'"_training rather than on a systematic evaluation of its .

' “effects. They found advantages to group training as

:compared with individual training. Firstly, the group is _

i ,individual sessions tend to be," and the chances of new

' social behavior generaliZing to 2}her social situations c e ":' afi

>

increased Secondly, group training makes more economical
‘ use of the therapist's time. Thirdly, people tend to feel . _
Aless intimidated in a group of people in a similar position .'-}

“to themselves._ That is an important consideration in social

| i

in nature.i RS 3 ;ﬁf ,

‘." . ,'
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- : Social Skills Deficit'

43

7

MacDonald et al (1975) formulated minimal dating

was the result of a social skills deficit In accord- With :- o

this formulation, two direct skill training programs

. \
‘ involv1ng behavior rehearsal w1th and without -extra session

J .
taSks were evaluated against attention placebo and waiting .

list controls. Subgects in this study were forty-eight7
college males.'}“ '~:-‘ e ',-; e e
—The behavior rehearsal group practiced sequences ‘
eovering a variety of situations ranging from smiling at a |
:~woman in class to discuss1ng personal concerns ‘with a woman
while alone., Other issues were also discussed Fbr example,
‘when to initiate a conversation' how to communicate interest'

to another person, how to judge a person‘s receptivity,

Where 0 go on- dates' and when to initiate physical contact

Most of these issues were also a part of” the present study L

i~ given in Harlow, England Not 1ncluded ‘were some issues

relating to dating such as when to. initiate physical contact

The behavior rehearsal with assignments group had an -

identioal condition but were given weekly extra-session task

o.women,. . .

. The results of this study- indicated direct skill
training in a gFoup can he an effective intervention
technique fbr the modification of social dating skills.
.This provides support for the conceptualization of dating o

' :problems resulting from skills deficits.

v

' = SR ;ssignments involving prOgresSively more demanding approaches '

. v
o P —
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‘ : Twentyman and McFall (1975) studied two hypotheses.
C‘They were (l) shy’ subjects would report more subjective -
“difficulty, perform less competently, and show greatpr
'}autonomic arOusal in test s1tuations than a control group

of confident frequent dating subjects- and (2) shy subjects

'-.'given behavioral training in- dating skills would show greater

.improvement in all three response systems than shy subjects
i;receiving an assessment-only control treatment. Subjects L['l
'were thirty—one undergraduate students who were identified )

- as. being shy. - Results indicated that for only three brief
l-AseSSIODS of behavioral training, there was a - significant
improvement in the heterosexual performance of shy subjects.
These results _suggest behavioral training may be a potentiallyf
zeffective treatment approach 10 use with this target problem j' _' f;‘i
"and population. _ o _ ‘ _ '. o

Curran and Gilbert (1975) compared the effectiveness-

iof two behavioral techniques, (systematic desensitization:

»fjand a skills trsining program), in reducing dating anxiety

vand in improving interpersonal skills. Subjects for the
'study were fifty undergraduate students who expressed an
' _interest in the experiment and also indicated a . |
.ilrof interpersonal anxiety. |
H - The skills training program included instructional .
f’presentation° discussion of skills, modeling via video-tape- N
behavioral rehearsal, group and videotape feedback homework
:-3assignments, and, social reinforcements._ Skills presented

. as segments of the program included- the giving and receiving

- P e e Pt r—— < ==
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of compliments, feeling talk listening skills; assertion°
non-veroal methods of communication' techniques to handle
: 3ii~ L ,*'periods of silence; training in planning and \king for"'
R i-idates~ ways of enhancinggzhysical attractiveness' -and,
o approaches éo physleal 1ntimacy problems. s group _
| ,'received gkills training Very similar to tne skills training ':
_-{J'qp;taught to the group in the present study. = The ouher treat—:“
‘rf:ment group, however, con515ted of a SYStemauAC dfsensiti-t""l'
' zation program in which subjeot's responses o the izems -

'ﬁ on the Situation Questionnaire were used to cons ruct the S e -

s ;hier chy.items presentqg during the counterconditioning o L
pnase*ox desensitization. . . \
A P

' Both treatment groups demonstraued stgnificant

.decreases on the anxiety indicators over tes ing oocasionsg h
and did not differ from'each other signific tly. A*‘: s
: follow—up, however, tne skills training grOup was ‘,j;

/ ' s:.gnificantly lower on the amciety indicators\ ..hau was tne

. systematic desen81tlzation group. - o
In .one study (Carstens, 1976), a. comparison was jl

' made between two treatments for social anx1ety and shyness.

_Ss were seventy-one undergraduate males Who rep rted s _— lf',
| ‘-'they had difficulty in social s”tuations with women. _Ini.
I one group, a Gestalt therapy group, Ss part101pa ed in
',exercises designed to accentuate the polarity between
approaching and avoiding women and improving awaTeness of
the contact fu.nction 8. 'In the behavior rehearsa:T grouwp -
‘Ss.participated ingrole.plays of various dating enaviors:-:

[ VS S P PRI [




O

- A

_components 01 their performance.,

jeffective in reducing self-report anxiety and produced

T

with’éne female participants and received structured feed--:>

T ,oack from them Which focused primarily on non~verbal

).,

The oehavior rehearsal group was, generally,/most

_"significantly greater change than the control grdup.,-

’significant difference was fbund between the behavior

”1rehearsa1 group and the Gestalt tnerapy group.

/- . ’ Yo

A 4

Socia.l Skills Train.mg Plus Cognitive Restructuring

‘In addition to teaching Ss social skills, tne

ZT.present study also includes cognitive restructuring.,
-lcognitive restructuring (Ellis and Harper, 1976' Meichenoaum,

' 1976 Weissberg et al., 1978) Lelps participants become aware

of their anxiety producing, exaggerated, and self-defeating

“"_thoughtS‘ how their thoughts resuit in avoidance, anxiety

.-and ineffective behavior°-and subsequently how to develop

o rational coping thougnts as subStitutes., The following

i:and COgnitive restructuring 1n the treatment of socially

o anxious college students. -

Y

L studies lend support to’ u51ng both social skills training

/
Novince (1977) studied the effectiveness of behavior :

rehearsal alone as compared ‘o the effectiveness of comoining

cognitive restructuring with’ behavior rehearsal He IOcused"

on. modiinng social inhibitions and anfiety whdch shy women f_.
experience wnen initiating hecerosexual interactions. Ssﬂ“V

' were thirty-thred undergraduate women who voluuteered ﬁgr f ’

-
~

o
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_the’ study in order to overcome their feelings of anxiety'

- . . . ve
i s B b e o g O .
- - )

and inhibition when initiating conversation with males.'

'5‘; . .The training for the cognitive restructuring plus behavior
w*‘rehearsal gTroup differed frcm the hehavior rehearsal group. - ;il
_‘Both groups practiced initiating conversations nnder 4
_ simulated conditions. In addition, the cognitive

restructuring group was: given training in restructuring

'-internal verha;izations and ideas: that were~se1f;defeating
. and anxiety engendering. Results. indicated 'S8 in both
experimental treatments were superior to the control Ss g
”on a number of the self-report and behavioral measures._-
Although the combined treatment resulted in the largest

absolute magnitude of improvement when compared to the ’ o ' i'.

<L . L PR
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) jcontrol group, there was - minimal evidence of i&s superiority:

Y e
S

'Ifover the hehavior rehearsal treatment

Glass, Gottman, and Shumurak (1976) comparedgﬁhe ) o -~
o 'effectiveness of a response acquisition approach, a cognitive
'self-statement modification approach and a program combining

h‘lboth approaches in the treatment of girl shy males. Because

thp combined treatment program wag,&onger than' the individual
J throgram, two control groups were added and labeled enhanced
response acquisition\and enhanced cognitive self-statement
1- modification. The enhanced programs were extended versions
: of the individual programs and were equivalent in length to

the combined program. - The response acquisition program
- BT consisted of presentation, rehearsal, coaching and modeling,

L - -'\' The oognitive selfkstatement modification program was based )
T .0 . I~ . Lo .




: study indicated sub;]ects trained in cognitive self-statement -

S
S

' _on the Meichenbaum (19'72) training ‘model, which consists of
- learning %o verbalize self’ ta.lk learning to recognize it
as negati«ie and leading to a self—fulfilling propheoy, and

going a.head to produce pOSitive adaptive beha.vior and gelf ‘
talk, . The Glass et a.l program consisted of the presentation
of a2 coping model in a s1tuation in vvhich the model began

. ‘ . i . _
‘with negative self- t'alk "and switched “to positive self-

statements followed by seli’-reinforcement’ Al treatment

programs were semia.utomated and consisted of either three

or four 60—minute individua.l sessions. Results of this

’ modification showed significa.ntly better performance :Ln role— ’

...play situations for which they were ‘not trained (p 05),

‘made significantly more phone-calls, and made a significéntly

' better impression on the women than subjects in other groups.

le"ass et al. (19'76), interestingly, reported the effects of
;the cognitive self-statements and response acquisition

. .programs were not independent’ of the subj ects' initia.l level

of skill or experience in dating. Each program was maximally

.effective with those subjects who. were less skilled and more

' -anxious.- The data also suggested men- who never dated or

almost never dated benefitted most from the combined approach

_whereas more frequent daters benefitted most. from the

cognitive approa.ch '.I!his, may snggest very low frequency

.. = daters possess both a negative cognitive-evaluative system

and an ina.dequate social-‘oehavioral repertoire and |,

.~cdnsequently_need a combined co_gnitive restructuring and

a

1
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. program,

"walting 1181: control group, (b) Friendship Inltiat:z.on and

e

.I_,,;‘__.,.._..,_,.m‘_..,—....,.,..,ﬁ..__,_.. .

. . ) . . o { . '.

resi)‘onse Ea.cquisiti'on treatmentlprogram, whereas.more

_freciuent cié.'ters require only a cogxiitive'restm'cturing

e

’

“Hill (19'77)' compared fwo tybe’s-of group prbgramsf‘

‘for the treatment of social anxiety and dating., Subjects

were volunteer cdllege men and womeq' who chaijaéterized

'thémselves as socially anxious and wanting to date mor'e, e

'frequently._ Subgects were Tandomly. assigned to (a) a

1

’ .Development,\ a program which utilized modellng, coaohing, '

and .behavior rehearsal- te_chniques to teach specific. inlters-

personal skills, including initia.tingfélationship's., EE

appropriate sel:t‘-disclosure, and ma:nagn.ng conﬂict and

_(c) Mnxiety Management Training, a prog:r:am designed ‘co o

teach a number ' of basic skills for coplng with stress a.nd

a.nxie,ty including relaxation: trainiz;g exerci‘ses and the

' modification of irrational beliefs and negative self-tall,
- Results of this study indicated both treatment ap'p:r:oacheé
".were more’ effective than the no-t:rea.tment for decreasing

social a.nxiety and increa.sing sel:t‘-esteem. Both tﬁreatmant |

groupa improved to an- equiv&lent degree on most. of the

':dependent measures.

Practioe Dating Versus Social Slcills Training

Some authors (Royce, 1976 Arkowitz, 1975) have

'proposed that praoticed dating interactions, as ‘a treatment

/
procedure for dating an;rie,ties _a.nd .1nhn.'bitions,‘is supgrior :
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40 sucH behaviofal t-r.eatment"zappnoaches» as 4"oeha;vioral |
. vehearsal fon gsocial skill tr_aining o:_:'.slystenatic _desen'siitiz'_' E
ation;‘for‘am.:iet& reduc_tion. This is due toipoor"gene;:’é.liz-'-f

ation of treatment ei’i’e'ctsxfrom the' treatment -situation to -

the target situations in the client's natural environment..
| Although the present study did not use practice dating, ‘the
'I.'following studies are pz:esented to ‘compare socia_l skills
_training; with an alternate approach to the treatment of s

social anxiety. B o

' In one study, (Royce and Arkow1tz, 1978)  the .

B o problem of social a.nxiety and isolatio in same-sex friend—

. . ship interactions was studied, Their approach was based on
. ' | ./real life practice and involved repeated exposu:res to
- moderately a.nxiety-arous:Lng soc:.al s:.tuations in the natural o
env1ronment. Subj ects for the study were Wmty-eight male .
' and twenty-six-femal-e college students who were identified
ont of a sample of 1,000 'e.s. -being.the m’ostl'socia.lly.r distress'ed.
"_ The different groups were (1) I’ractice only - subj ects had
| ‘o practice mtera.ctions with a partner. There ware twelve
" practice interactions, two per week. (2) Practice plus
skill training ~ subjects participated in +the practice
' A interaction session plus social skills tra.ining for s:.x -
weeks. (3) Minima.l treatment control — subjects. participated
in six weekly group counselling sessions gsimilar in fomat
to the group attended by the practice plus skills tra.ining LT
f o ." subjects. (4) Delayed treatment control - subj ects' ’ .
| participation was delayed by telling them that they could

participate during the following academic quarter. ' K ,' hy . 5
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The two treatment g‘roups showed mgnifica:dt

.improvements in contrast to each control group on measures

of-soc:.a.l anxiety and social activity A surpris:\.ng finding

- was that the addition of social skills training did not

lea.d t6 any improvements on measures of social skill The

a:uthors suggested thege subjects may not have initially been

‘ . deficient in social skill s. C T

In a sn.milar study, Royce (1976) found no” significa.nt

" difference between one treatment group that received practice .

only and a.nother that had practice plus social skills B

‘ o ‘training. Both groups were, however, - significantly different

from the two control groups. The addition of social skills

' ."training dld not yield increased efficacy.

Kramer (1975) found similar results to those of

.Royce (1976) and Royce and Arkowitz (1978). In this study,

'the author compai'ed practice dating, practice da.ting with

cognitive restructuring, behav:.or ref earsal and a wa:.ting

- 'list control grov_.g. The practice da.ting received five

: practice dates. In -the prac_ti/ce da.ting with co
_restructu_ring group subjects (also,. received five:
' dates with other group members. However, they :

five sessions as a group with a therapist., . The ,
treatment was aimed at chsnging_ irrational beliefis (Ellis,

- .'1963)-,a.nd .self-'vérba;lize.tions..(Meichenbanm, 1973) | relating

." to.datmé. The behavior i-ehearsal group also had ive! gno‘ug'

‘and feedback around problematic situations relating)to

" treatment sessions, primarily' involving behavior rehearsal
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dating. '.'L'he behavior rehearsal group did not . receive any

practice dating. With a few exceptions, the results mdicated S

' the three tréeatment groups -all. improved significantly compa:red
" to the control group -and were not significantly different o
from -one another. One exception involved dating frequency.

- On this measure only the practice dating group showed _

. 81 gnifi cant improvem ent.

§xstematic Homewo rk P , . .
According to- Shelton a.nd. Ackerman (1974) and

'-";IA.rkowitz (19 5), systematic homework ass:Lgnments have the

.'_a.dwra.n age oﬁ' generalizing practice effects and involving

-client in tasks that increase self mm;gement skills. I

Pendle on, Shelton, and Wilson (1976) were ‘one.of the first

"investi ators to use systematic homework in a soc.ial inter- e
action aining program fonhigh“l—y.anxious male and i‘emale :

'.universi unciergraduates. ‘Their sessions consisted of

relaxatio., Bklll training, cognitive control and a home-

',work a.ssi' I, ent, Both SA:D and FNE scores showed a

' "signif? ca.n cha.nge from pretreatment to posttreatment (for

AJ) data, fo = 4, 48, P < 0055 for E data, t10,= 319,

¥

) ( O 5) ese measures showed participa.nts experienced
a cons derabi\.e decrease over the course of treatment in both

socia.l ta:oxiety and. fea:r: of rec’:geiving negative evalua.tions
|

. of L{:his-a approach to the treatment of social inhibition._ The "

: a.uthors believed the effectiveness of “their prog:r.-a.m was

4
!
)
|
)
|

! >
T ¢

SRR

from others.~ These I?Ieliminary data. argue strongly in fa.vor [
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"tw‘ofo_ld.'. First the progran matohed actual experience of
- clients, incorporating anxiety, skill deficiency, and

* ' negative seli‘-referent cognitions. .s-ec'ond the program s

‘emphasis on homework ass:.gnments and on practlce with
. opposite‘ sex pa.rtners 'in the sess1ons themselves provides -
'for maximum generalization of behav1or change. T

Weissberg et a.l. (1978) nhave developed a rela.tlon-.
ship skills training program for college stu.dents 'based on 5

~ the work of Pendleton et al. (1976) 'In this program,

relationship pro'blems are 'seen as a. coipbination of. an . ' / '

avoidance of anxiety in interpersonal situations, /a deficit /
.-: in. ba.sic rela.tionship and social skills, and negative self- S

N defeating and irra.tional thOughts and worries in soo:,al
"situations._ : Consistent with this conceptualization, the

tree.tment focus is on tea.ching interpersonal skills,

o mlnimizing anxiety through gra.ded behiavior rehearsal .

procedures, encouragement and, a safe group environment for

E practice, as well ‘as cognltive restru.cturing procedures. A

preliminary investigation of this prog,—ra.m, by the authors,

, supported the contention that a rela.tionship skills progra.m
| may be an effective ‘treatment for persons who have difficnlty
- in meeting others" and establishing close persox}al rela.tion-

¢ -

'_'ships..‘ T

S Most research on social inhibition has been done

 with college students who express dissa.tisfa.ction with their

/
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- :-social interactions. Dating frequency has been used as an

' -:J.ndicator af whethe:r or. not a. person is deemed to have

}

'relationship problems. A frequent probl among college
- students related to datlng anxiety, is a difficulty in |
meeting others and establishing close personal relationships

(Zimba:cdo, 1977) The literature review gave an ovsrall

"view of. research carried out in the a.rea of minima.l dating..

: I’eople who have such "relationship problems" are oi‘ten, also, -

shy,j anxious in internersonal situations, and lacking in:
,'self-confidence (Weissberg et al., 1978) ' '.Ehe present

relationship skills program was designed to provide a _
struct'ured alternative to traditional counselling services

' -.for individuals With these relationship problems.. o '

"UIII - METHODOIOGY.

- jihis "section d:es,cribes the -ins'trunients,"llthev-sample_, '

" the prooedures and,. the limitations of  the ..presen’t study. -

) Instru.mentation

, Three instruments were used in this study. (1) The"
| Socia_'l. Avoidance and Distress Scale (SA.D), (Watson and
' Friend 1969), ;2) Fear of Negative Evaluation Scale (HTE),
'(Watson and Friend 1969) 3 and (3) The Interpersonal

B ’*Rolationship Rating ‘Scale (IRRS) (Hipple, 1972' Appendix E).

.4."~-.'. ' '-,." . (,
o | . ' .
AL [ . » 1/
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) Social Avoidance a.nd Distress Soale and Fear of

Negative Evaluation Scale

L

1.' The SAD a.nd ENE were constructed at- the same time

'by Watlon and Friend (1969) i Ror the WE /scale, fear of
"-—.negative evaluation was defined as apprehension about others"-' '>
: ._evaluations, distress over their negatlve evaluations,‘

.Iavoidanoe of evaluative s.1.tuations,~ and the expectation

that others would evaluate oneself negatively. The presence

of high fear of negative evaluation ‘does not necessarily -

- ._imply an individual eva.luates himseli‘ negatively, or that:

he is - conoerned a.bout revealing hisg inferiority.' Fear of

.1oss o.f soc;ial a.pproval would be identical to fear of
o negative ev'aluation, tut the opposite instance of fear of .
- .negative evaluation is simply lack of anxiety about others' '

evaluations, not"” inevitably a desire for positive evaluation .

(Watson a.nd Friend 1969) : ’ .

Socie.l Avoidance was defined by Watson and Friend
(1969) as avoiding being with, te.lki,ng to,l or escaping i‘rom -
others for a.ny reason. - Both actual avo:.dance and-the- desire :
for avoida.nce were included The opposite instance was
simply lack of a.n avoidance motive, not desire to af:filie.te.

Social distress was defined a.s the reported experience oi’ a

: negative emotion, such as being upset distressed, tense, .
- or a.nxious, in social :Lntera.ctions, or the reported lack of
a . 'negat,ive): emotion, such as being relaxed calm, at ea.se, or
: ."'comforte.ble. The opposite instance oi‘ distress was. la.ck of .-

'unhappiness, not +the presence of some pos:.tive e;uotion. B

I
i
[
{
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wlmales (N .= 60) 11.20; females (N'= 145 8.24. . ‘This
‘diff'erence ig’ significant ‘Males reported more socia.l

”1969)

Validity and Reliabilitz . :

In validational studies of the SA.D and INE Watson

N and Friend (1969) found differences betWeen the sexes in -

scores on the two scales.r The main scores on the SAD were.-

P ‘
avoidance and distress than females. . The mean scores on

o the INE were- males 13 97 females 16 lO. This difference E

| approached s1gnificance. In this case, the direction was -

J

: ‘.reversed women reporting more fear of negative eva.luation

{

: than men.

: Deta for test—retest reliability were’ ga.thered on a

'sample of 154 Ss in the Summer school at the University of
' Toromto. The SAD INE scales were administered alone,

-

' during class time.\ One month passed between administrations. -

The product-moment test-retest correlation of ‘the FNE was

] .78 and that o:t’ the SAD was .68.' A second sample of 29 gave
- the figures of .94 for WNE and 19 for SAD, but the 1arger
size of the first sample makes it a better estimate. These o ‘

fignree indicated sufficient reliability (Watson and Friend

_ Persons high on 'SAD would ‘be. expected to be uncomfort-' ‘
able in social situations, and would prefer to ‘be alone _'In o
. _the first experimental study, Watson and Friend (1969) told:

'Ss they would 1a.ter be required 'to’ write an eesay alone or '

. pa:r:ticipate in a. gronp discussion, a.nd the effect of. this _
'-',expectation on tbe:l.r performance, anxiety,_and other attitudesf

-
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' was ‘obiEierved. From the ‘82 Ss scoring zéro or one on, the

[

o v.'SAD, 46 were randoml;r selected as the low anxious group a.nd

from the 85 scoring 12 or above, 52 were selected as the
hi@i anxious group. During -the first experiment all Ss
indicated how interested they' were in returning at a - 1ater

date by checking a 5-po:.nt scale la.beled "Not at all" at one o

end a.nd "very much" at the other.- People who scored highly

. on. the SAD scale were less likely to be interested in -' ' ,
’ rehirning a.nd ‘more likely to choose to be alone, both indexes
: of social avoida.nce. High anxious Ss’ were . more. worried and |

| uneasy about the second experlment, as well ‘as’ less calm a.nd

coni‘ident - all indexes of distress. Two other studies by
Watson and Friend (1969) provided modest, additional valid-

ation. i‘or the two sca’l.es.. [ __- S ' P

' <o, check on certain discrim:ine.nt relationships, the '
SAD and’ ZENE scales were correlated with other measures. o
Correlations were made between the I'N‘E and SAD and Ta.ylor'
(1953) ‘Manifest Anxiety (MA) Soale, ‘Rottents 1966) I.ocus '
of Contrcl -Scale (LC), a.nd Alpert and Habei (1960)

-

Achievement Anxiety scele.' ‘I.‘his was divided into debilitating-- o

and facilitating a.nxie‘ty subscales (AH- and AH+) Correla.tions.'_ '
‘were also made with the social and evaluative pa:r:ts of the
Endler-Hunt (1966) S-R I_nventory of Anxiousness (E-H), -
. Paivo's. (1965) Audience Sensitivity Index (ASI), and 11 of

-,the su’bscales of Jackson's (1966a, 1966b) Pereonality Reeearoh, 5

Form. These subscalee were. Social approval Ai‘filia.tion,

. Desirability, Autonomy, Defedence, Achievement Aggression,

3\
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followj@g table from Watsgm a.nd Friend' s (1969) study present

o Domn_nance, Abasement, Exhibi-bionism, aand Impulsivity.'

e o . . .
the significant or borderllne correlatlons. L S

-

. l.lf. L

'J.‘ABLE g / o
: CORRELATION OF mE AND SAD WITH OTHER SCALES

S Ll orlginal samplet oL - e
~ [ Rr= 171 MA | N-= 172 IC | N= 173 AH-.

.":28_ . .

160 NN -
IR - S

o547 ol lns

PN

I ]

‘| A8t

‘Soeial
" {'Approval

Affil-
- dation

Desir- .

ability

Aﬁ'toﬂﬁmy-

:Defed-
‘ence .

Achiev—
ment )

.8

Cme’

" "'n-s'./ .

=T6

i

-32

‘ns. -

| ‘.42_
ns -

ns
_.33'__

B

|-2ggression

fDon':in_axic e
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. ment

Exhipit;on;ém

" Inpulsivi

s

| =50
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c.ome;
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N the Manifest Anxiety scales which are measures of general

_SAD lnet this criterion

' of the two JElc:a.les.

.1969_ <)

Both the WE and SA_D ha.d a moderate relationship to,

anx:l.ety. " The low correlation of hoth: the soc:.al anxiety .
scales with AH- indicates a. clear difference between socia.l

anxiety as mea.sured by the FNE and SAD -and test a,nxiety as

o

measured by AH-. A scale.measuri.ng eociaL a.voidance wou.ld

have to be negatively correlated with affiliation, and the

".a

The Im,dlerglmx%ﬁitems a.slced sub;l ects to report how

they woulc'i respond in social-evalulative situatione such as '_ .
]

going to meet a new date, going o an 1nterview for a very |

important job and going into a psychologica.l experiment.

-'Dhe- moderate correlat-:ion of the FNE and. SAD scales with‘

reported\reactio{aein these sutuations support the validity

3

'-

The high correlation of ENE a.nd social approval

suggests people high 111 fear of negative eva.luation are very

concerned with, gaining other s approva.l. People who fea.r .
other's negative evaluations want their approval as a eignal
the.t the feared outcome has been avoided (Watson and Frlend

All of the s?ficant correlatione ‘gave validational

support to the INE and SAD scales._ /People high on ENE tend

ton to be defensive, not a;utonomous, not domina.nt and’ perhaps T

self—effe.cing. The negative correlation of SA‘D a.nd achieve— SRS
‘ment emphasizes the social nature of th.e competitive achieve-;"f C
ment motive. People high on- SA.D tend to avoid social '

situat_ions-,. and are anxious in social ‘i,'z._n.teractn.ons..
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Lov Individuals high on ENE ‘oeco;xie nérvb'us'in eval‘ua.t'ive .

h conditions, and’ try' to seelc soc:.al appraval Both scales

, . 7} .a.dd validity to' the “two scales. oo L _

R .4 great deal of resea.rch has gone :Lnto the develop-' N
_ment a.nd valldation of the SAD and me. In addit:.on, "both L
: - scales ‘have been used extensively in measuring social |

N '-.','-'._distress in :Lndiv:Lduals labeled _as being "shy. . Because of

.';"these factors, ‘the scales were deemed to ‘he very' well suited N

RS

| 'as self—report mea.Sures of social distress a.nd fea.r of o

o 'negative evaluation, in the present study.

* The Interpersonal Relationshig Rating sca_'Le o - ..
| o The IR.RS was des:.gned specifically to test for out— B
Jto measure a.ttitudes and/or behaviors in “the’ indiv1dual's ;
o '-'_:relationships with others and in his self—perception. : The
SR :Lnstrument consists of 24 7-po:l.nt numerica.l ra‘tj_ng Scales
) _. . and is 'best a.nalyzed in terms of average group ratings on Sl

. the individua.l scales.'

Validi_tz and Reliabil:!.'!_;[ I \ L

_ o The original form of the IRRS was tested on 34 .
, -"_ C -'participants in three-day human relations, traning. la.boratory
: L (Hipple, 1972) These mdividuala responded to the. IRRS on.

" o e | :a. pre, post, and seven-wesk follow—np schedule. Participants

. “‘deacribed theunselves more "positively" a.fter the 1aboratory

'.“_. c'

" show correlations with other relevant measures. . The results S

- comes in personal growth experiences. The items were written; )
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i-=behavioral and attitudinal outcomes for seventy-eight
participants and identified significant others in two three—-
t.day human relations training laboratories (Hipple, 1972).
'The stability of the IRRS was studied by means of a test- _

- After one week the average of the twenty-four coefficients

o stability had an’ average of .51, with a range of .14 to

. For one control group, the average profile for a teet-retest

'the six-week interval coefficient was .85, A second control
'group-had an avarege profile test-retest rank order coefficient v
_of .85 at one-week and .82 at six-weeks, "Identified o

':-fcoefficient of .82 for a six~week test-retest interval;i Theee
.ﬂeetimatee tndicate a high degree of stability for mean. profiles l
.for both selfhreports and reporte of observers. The stability
'ldata for. the individual scales of the- IRRS, however, indicate

[use should be restnicted to/research should be employed
- for uee with groups rather than fbr ividnals. ’ l': ‘ f‘~
5 - ]“. | | SR SRR
/ ." ,- | \ - g
‘ : ; : -,

- experiences, and ‘this "positive" description persisted K ' ;" : |“
»through the followeup period. The pre to post awerage eelf- : '
.rating increased from 4.61 to 5.16, a significant difference.

The present form of the IRRS was . used to evaluate

retest after a one-week interval and a six-week interval
was .59 with a range . from .29 to L78. The eix-week eetimate

70. Stability of the IRRS was also studied by. computiig R

Spearman rank-order correlatione between average profiles.

after a one—week interval wae e coefficient of 83, while , P

eignifioant others" for the second control group had a

Lot . . . . . . . H . . AN
ez vt : — o, . .
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- self-conﬁdence.

i only one session and was not included in the ta.bulation oi’
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The Relationship

Skills Training program ‘was given %o

w'ere in their final: undergradnate year at university,

ot ,eir teachi_ng internship in Harlow.

" with the professors rankings of shy interns.

"program and a.ll ni_ne ag-reed

to be excluded i‘rom the final a,nalysis becanse ehe lei’t

) fthe posttreatment battery. R

' .nine Memerial University of Newfoundland teacher interms. who

were in Ha.rlow, Mgland during the spring semester, 1980,
Ss r_anged in age.from.nineteen to twenty-five years and -all '
They

. Were chosen’ frrom a total of twenty interns who were doing

Two proi‘essors, - Jo

r. Harry Cuff and Dr. Les Karagianié were instructed to

. ra.nlc their tea.cher interns in terms of: their~ being shy,

being anzious in interpersonal ei a.tions, a.nd degree of

From this 1ist and i‘rom scores of a.ll )
o Ce S,

S "‘eighteen individuals on the SAD scale, the intern chose the = . .
-nine subjeets (two male and seven females) who wére most , e
socially ‘inhibited.,

Scores on the SAD matched perfeotly
Sub;jects ‘were

.'e.sked to participate in a rela.tionship skills training

One i’emale sub;ject attended

the reshlts of the study. The nine remaining s'ubjects

served as a control gronp. However, one female sub);jec

3Ha.rlow berore the end of. the semester a.nd cou.ld not complete




'period by two graduate students from the Department of -

‘interview to . clarify the’program's go

et al., 1978) was administered to the Ss over a one-month

‘. ,l

Educational Psychology. Both graduate students were. .; LA
instructed, beforehand, by the intern, regarding the\nature

of the program. Prior to meeting as a group, each S 'was ?

first seen uy one of the group leaders |for a fifteen-minute'
als and the methodS'of_

accomolishing those goals. 1 partiCipants also took a

,pretreatment test"hattery consisting of the "Social AVOidance

and Distress Scale," a twenty-eightj/xem true-false measure .

of distress, fear, and anxnety in social situations (Watson
,and Friend, l969), The " Fear of Negative Evaluation Scale u

a thirty-item true-false test designed to measure a person'

rear of receiving negative_evaluations from others (Watson

and Friend, 1969); and, the RInterpersonalARelationship :

‘:Rating Scale," a series of twenty—fbur bipolar rating scales

designed to rate oneself on various ttitudes, feelings, and
behaviorwﬂn.relationships“(Hipple, 1972) This battery of
tests was also administered to tﬂe nine remaining teacher |

1nterns who served as a control group for the study.

There were Ffour common.components to - each session of

~ the relationShip skills program.' They‘were'nan introdﬁction;

*a cognitive seotion skill training, and . closure. - Following.
“is a description of the procedure used by Weissberg et al.

(1978) during “the piloting of this program,

~ . {

* . EBach sesSion began.with a review of the previous
week!s homework assignments._ Members discussed what .

e - S I e oty e e B e e [
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they had done, how it had turned ‘¢ut, their reactions .
and feelings, and any problems they encountered, in

emphasis was placed on sharing positive, successful
experiences, and giving appropriate reinforcement.,
Typically these introductory activities lasted for
about thirty minutes.

A major focus of each session was on helping ~
participants become aware of their anxiety-producing,.
exaggerated, and self-defeating thoughts; how their
thoughts result in avoidance, anxiety, and ineffective
behavior; and, subsequently, how to develop rational

- coping thoughts as substitutes. A number of procedures

were-used to help participants in the cognitive
restructuring process. <$n the early sessions, the . .
cognitive restructuring' process was carefully modeled
and structured ‘in order to help participants learn the
correct steps, In later sessions, participants were
given more and more responsibility for. identiinng

i irrational thoughts and learning- appropriate coplng

) with other persons.

thoughts as. substitutes, .
The specific skills taught during the program .
included attending behavior, restating, giving feedback

* initiating and ending conversations, continuing convers-

ations, cues of approach and-nonm=apprdach, cues of

-interest and disinterest in continuing conversations,

handling silences, initiating social contacts, making -

. requests, and giving and accepting compliments, The

process used to teach each skill began with a gmup -
discussion on why the skill is important, what the |
important components are, and guidelines for its use,, .
A handout on the skill was then distributed and discussed
in detail., The group was then divided into dyads (or -

triads) and went-through a behavior-rehearsal exercise
. that allowed participants to take turns practicing the

skill and receiving feedback from the dyad partner or
one of the group leaders. A four-girt feedback model
was used throughout the program, is involved positive
feedback, constructive feedback /suggestions ‘for improve-
ment, and getting receiver's reactions. .

The last portion of each session (ten minutes or so) :

'was spent discussing what had occurred during the. session

and going over the.next lHomework assignment, Each week's

- ‘homewark was designed both to help participants -refine

the skills. they had learned during the sessions just
completed and to bridge the gap between the safe,
structured environment of the group and the toutside -

" world', . Hence, homework assignments typically involved
a meeting with another person 'in the group to further _
- practice the skills, as well as an assignment to -

initiate some social behavior or practice some skill

(gp, 221-222)
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An identical procedure to the ‘one qnoted.above &as ' ' .
" used in the present study. ' ' '
4

IV - LIMITATIONS OF #HE STUDY

' This swudy was limited by thé follo\'oring,fact'o,rs:

1. 'The lack of several-randon‘groups. The present . B
researoh consisted of only one group of eight Ss. -'
This 1imits “the interpretation thau could be made
| using a correlaced t analysis.,,Ideally, since the
program was designed for small groups, several o
:. groups, randomly cnosen fron\e larger population, ; :'.:pﬁ_,[
 snould have been studied and analyzed Due to timeT"p:fTu
restrictions and lack 01 availaole suonects, this N
A was not done. o . .
1::;2;’ The. nature of the'settiné; Tne program was designed .
- i to increase the confidence of tnose who - partioipaued.“~‘
Participante were teacher interne in Harlow, England.-”
The intern felt the very nature Qf the internship
%setting for these teachers would nave a positive
effect upon them.l This erfect nay have been , p j{'.]t;hl S

':pA.confbunded with the eﬁfects of the program and

therefore, interpretation of the reeults was much

o more difficult _ . . o

,.5:' Elimination of" video-tape from the etudy. The ;ﬂ-:,i.;f.;ff

L orig:Lnal Yersion of the Relationship Skills fraining SR
Program contained a video-tape which was used to. 'g‘

. W
.ot i 3
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fdemonstrate the skills heing'taught Typically,_
"l»the videotaped sequence would’ involve both

ineffective and effective models, irrational and

' rational covert thoughts, and feedback.' The o - ﬂ...

intern wrote to the authors requesting the tape.

.fhey replied (Appendix F) that- they were not pleasedd.

k with the qualitylof the tapes. On this.basis the
o ' intemn eliminated the use of the video-tape-and
-~ lrole-playing was substituted The intern was '

| 'uncertain if the elimination of the video-tape ‘

'iwould hinder the effectiveness of the program. B

Lo Ty  ANATYSIS OF RESULTS C
L L s L I.f
- This section contains the results and discussion of .

the present study. Change on the three self-report measures

,'was obtained by a cmnparison offpretreatment and posttreatment '1,‘

: means, using a t-test for correlated sam.ples.~

Results S LA 1
'> - Table L presents a. comparison of means ‘on the SAD, o
mE ‘end “IRRS between the pretreatment and posttreatment

' ’ecores for the experimental group and for the control group.'-

The- purpose of this comparigon was to see if any change

occurred in the experimental group after being exposed to

the Relationship Skills Training Program - SR

R BT
N L. AN
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TABLE 1 o

PRETREATMENT AND POSTTREATMINT MEAN DIFFERENCES
+. ON THE SAD, FNE, AND IRRS FOR EXPERII’IBTTAL
‘ AND CONTROL GROUPS )

Measure Experimental B Comtrol | . ¢ - .
- F=8" | (af=7) | T=8 | (af=T)

s | 225 | Cnas | oes | ouse

WE [ 238 . | 2.3ex. | o063 | o055 . 0

. IRRS - =10,13  } =2,92 .1 <113 -0,69

- .group appeared to have less fear of evaluative social

- NOTE: * = significant at the ,05 level of confidence,

\

Between pretreatment and posttreatment on the SAD

scale, the erimental group obtained a mean difference of

2,25 (Table 1). This difference, altnough in the desired
zdirection, wag- net significant . For the. experimental group,- B
' - this may indicate a’ slight reduction in anziety associated |
_with interpersonal situations, after receiving the ‘program, - - B
.i The ccntrol group obtained a pretreatment to posttreatment |
. mean difference of 0,25 on the SAD scale.. This shows o

' frelatively 1ittle change in anxiety associated with 1nter- :,”7
personal situations for the control group. '

On the mE scale, the experimental group obtained
a pretreatment o posttreatment mean- difference of 2. 38

, ‘-(Table 1) This difference is significant at the .05. level
of confidence. After receiving the program, . the experimental

) ¢
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situations,:less apprehensilon' a’oont evaluation By others and "

T less distress over negative feedback all measures of fear ofﬂ )
- negative evaluation as measured by the mE scale. Thé

o control group scores did not change Signi.flca.n‘tly.

' ' On the IRRS, the experimental gronp obtained a pre-

‘ \treatment to posttreatment mean difference. of =10, 13. This_
,difference is. significa.nt at the 05 level of confidence '
-(Table 1) It indicated the experimental group’ experienced
a signi:t‘icant increase in personal growth after participating
"in the program., Personal growth ‘as measured by the IRRS, is
a measure of attitudes and/or behaviors in the- individual's
vrelationship with others a.nd in his self—perception. " On the
| IRRS, the control grpup obtained a pretreatment to post- |

| _treatment mean difference of -1.13. This’ difference was not
"signi;f.‘icant indicat:.ng relatively little persona.l growth
over the training period '

- Individual Scales of IRRS

\ Table 2 presents pretrea.tment and posttreatment _
means for the experimental and control groups on the IRRS. \
Each item on the IRRS is, in itseli‘ a sca.le designed to

. . measure some, aspect of personal growth Therefore, unlike

‘ the SAD and ZENE, each item on the IRRS must be reported and
. analyzed * The following significant t-ratios indicate area.s
of personal growth for the experimecntal group at post- L
trea.tment (p 4 05) ' ' "

g . - e et e Ty T T e e e e
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' PRETREATMENT AND POSTTREATMENT MEANS FOR EXPERIMENTAL
e AND CONTROL GROUPS ON THE IRRS

 TABIE 2 ,:}”

x

= 8 Experimental

e

. scale Pre-., Post-
o : treatment treatment (dfa7)

o

N.= 8 Control

Pre-" - . . Bost~- ' o
treatment treatment (df=7)
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5,625
5,5
.’:556?5'

45
L4 5 .
L 4315 ¢
3,25
5.25 -
25,5
45
5 .:'
14,125
5.5
4,25 -
S 4.875
4,75
4.8754
5,625

:"‘ 40 75 '

N
N

2,00

B

2,625, -

425
K 50625 ot

. 6 .l."

;g !

3,75

. 4125

-y

. A5
iﬁ5  : :
5,125

5,875

. 5,125"
5,125

5,75 -

A

5.5 - -.

4,875

5,5

5.375
5,625

5.5

",:“2,17#
- = .80

- .39
. -2,08%
-l.427
. =1,9%%
C=1.49

1,67

a2,3B%

-Z;OS*f

0,00

-2;36*

- .80,
-3.00*

- -1.49.

-0.24

C21.36 .

3,625 -

5,25 .

‘6;00»

0.86

- =2,38%
- =3, 40%

-1.52

| =5.20%
.“5:875-

;1.16.

‘5,875
| 5.625
5,25 -
4,75
4875

3,75

4,625

505 -

4.5 -

4,375

4,875
475

5,75 °

5.5 .
.5 625.

4,75

5,75 .
6.00 -

54375
5.25

5.2

5.5

5.875.
5,875
5,25
45
5,007
435
1 5.25
5,875 -
4,875
475
4,625
75,25
5.875 .
5,625
6.25-
5,00

5475

6,00
. '5.625
4,875
© 5,375 -
| 3.625
5.575
1-5;625 \

0.00

=1,00
7.0.00

0.80
- 024

e

 =1.87
=Bl AT
:f1'4o

. "'2.0_4!-_____. :' |

-..82°
1.99%

- .42

- .55

. Notes

TJ

A negative mean differen9e indicates 1mprovement
o * a significant at .05 1eve1 of oonfidence.,~:'f,'




“seste,
'fiécale‘
Scale.f
iScale

-VAwareness of the feelings of others.j
‘Tendenoy to trust others.: - '

‘- Ability to 1nfluence others.,z

5=~ -lxl\) LT
e L

]

.Reaction to expression of affection and

‘ warmth from others._n _,i

'.Scale-lZ ;_Willingness to discuss feelings and emotions
o wim others. | S
'Scalenl4i}lLevel of. self-esteem. o [i.--f
Scale:lg'f Degreé of versatility.l | L
Scale 26'- Degree of innovativeness.

' Scale.23,- Clarity in express1ng thonght& -
' - : i O

[ Y
On Scale 9, reaotion to the Opposing opinions of \"

'T,Hypotheeis One o

mental group but this difference was not in the desired

.L5¢_d1rectlon-' Ebr the same scale, the control group showed a

g significant improvement. The control group also showed
' significant improvement on Seale 7, ability to influenoe

.'others.t- '; i
. l\ ..
A .
cot - o ) ’ "\ - .
jVI; DISCUSSION - R
) . \ .t _' ) .

The fbllowing section will discuss\each of the

_hypotheses presented in Chaptervmhree.

It was hypothesized, participation in the program

"others, there was a significant difference for the’ experi-f .

" .

Ve




a Hypothesis Three ;li%'

-negative evaluation.':; B f_'y

Gz

A

‘.,would result in reduced anxiety assOCiated With interpersonal

' 3situations. As can be seen by the scores on the SAD scale

'”'(Table l), the results do not support this hypothe51s. On'
. the SAD scale, at pretesting, the experimental group was f_uf-

significantly more anxious in interpersonal situations than

:'the control group. At posttesting, the experimental group ,
‘had a reduction in soc1a1 anxiety as measured by the SAD ._);>

scale, however, this reduction was not Significantly greater' .

than that ‘of ‘the’ control group.' The SiD.scores (Table 1)

:also showed a reduction 1n soc1al anxiety for the experimental

group, from . pretest to posttest but™ again this difference‘

was not significant.::

Al

Hypothesis mwo

g It was hypothe91zed participation in the program ‘

[

: would result in a reduced fear of negative evaluation."The

»

At pretesting (Table 1), the experimental group reported (on J'
7~the ENE scale) s1gn;ficantlygjreater fear of negative '
o

evaluation than the control

.mental group showed a’ significant reduction 1n fear'of

R \

‘The third hypothesis tested was that partioipation

v PN

'3‘results as measured by the E fWE scale, support uhis hypothesis. .

up. At. posttest the experi-"" h




'.'.The results of the study’ fully aupport ‘this hypothesis. o
E After the Relationship Skills Training Program (Weissoerg,_

'in the program wouid result in increased personal growth o

et al., l978) st given, scores on the IRRS (table 2)

_indicated the experimental group "had greater ‘awareness of
—/fhe feelings of others, ‘more trust of others, 1ncreased
“ability to influence others, greater tolerance of receiving

warmth and aifection, increased willingness to discuss their
,Feelings and emotions with others, - a. higher,level of seli

esteem,. a’ higher degree of versatility aad innovativeness,

_:and-greater clarity in. expressing their thoughts. “Further- .

- more, scores on the IRRS (Taole 2) indicated an. overall ,

increase in personal growth for the experimental group.

._ However, the reader should keep in mind tne possibility

- meeting others and establishing close personal relationships.;;

-'tnat differences in the Control group could be due to-ﬁ

random ‘errors. . In turn,” this could nave caused’ some of . | ';1:'1%;1

the sigﬁificant difference in the Experimental_group. | |
‘ " The: results of this investigation provide moderate

.support for the contention that a relationsnip skills program

is effective treatment for persons wno have, difficulty in

'Because of thevvariabilityhpf resudts obtained full support o R

,‘4 for the program could: not. be given. This;variability may

':positive eftect on personal grOWtthut an adverse efiect on

.._f“anxiguy level associaued with interpersonal sitnations.. rhe '

have resulted frcm tne fact that participants were teacher

interns, in England an experience tnat may have had a
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E_;selection of subjects may also account for sqme of the,

'selected from s very snall group of teacher interns, it _
%xwae difficult to ensure they would be socially inhibited..< L |
©In- the’ Weissberg,,et al. (1978) study, the mean pretest . .nf"_? "'T*
"scores for the experimental group were 17 63 on the SAD ' ' |
‘_and 24. 88 on°the ENE In the present study, the mean : .ft‘i‘y S

Fpreteet scores fbr the experimental group were lO 75 on the ' '

“and the present experimental group obtained similar scores._
‘~j;L0verall, these are large differenoes and may account fOr the o
'-lack of signifioant findings on the’ SAD scale. The findings T
: on’ the SAD scale contradict findinge by investigators named
in the literature review, The general concensus in the ' ]
'.literature review is tha; social skills training is a very
| . effective metnod in reducing self—repo t anxiety (Carstens,
L 1976 Curran and Gilbert, 1975 Novince, 1977) .
-ithis variability, caution snould be taken in the interpretation :
'_.‘of these results. o ‘ o

- VBuPpOrt to the’ contention that. the Relationship ‘Skills

'pretest. Because,of tnis, tae. results may simply reflect an _'

"II"

observed variation in results. Since eubsects were :

SAD and 18 88 ‘on the ENE*' On the IRRS both Weissberg‘ : i" o

1]

Because of

' The results of the present study lend moderate

-Training Pr"gram (Weissberg, et al.,,l978) may be ‘an |
'ef:ective treatment for persons with relationsnip problems.-”
| éaution in the interpretation of tne resulos is recommended L s
~ due to ‘the variaoility in the results and because of the low -
3.SAD and EﬂD ecores ootained oy-tne expérimental groap at |

Ca TR . S
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increase in personal growth rather than a reduction in
anxieéy&associated with interpersonal situations.

Tnis chapter reported on the research component

contained ia the internsnip.' The researcu component o

consisted of a Relationship Skills Training Program ?;1‘31 Lg,i‘\f

D-(weissberg, et al., 1978) giwen to teaoher interns in

‘ Harlow, Engiand during the summer, l980 In this chapter-
.the problem was identified-'a review of the literature X

L given"tne methodology was described- limitations of thé
study were explained' and, results were analyzed and :

The final chapter will give a summary Jof thel'.

:internship,'some personal comments and recommendacion.-
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et e CHAPTER'IV I ‘ g

S O 'smmmi_,_‘ooncmsxons, A_ND' RECOMMENDATIONS

' 'i‘his chapter contains an overall summa.ry of the L N

-i, . \_ .‘-"internship, concluding with a persona.l rea.ction ‘and recommend- Vt
N e ations. . Included is a brief review of’ the setting and ‘ |
ﬁ‘—--—\ ~ ob;[ectives, a re-statement of the research component, and ' .
- '.-a brief discussion on the implications of such, a. study for -

s

'.school counsellors and persons in the helping professions.'

-

sﬁr&ﬁm&_ o THE,‘*«IN,TE'RN'SHIP : : '_ B

? N This internship ook’ place in Harlow, Engla.nd from 1

R T
€ P -
he .

April 27 to July 17, 1980.: The intern was’ placed a.t Brays

Grove Gomprehensive School under the supervision of Mr. J ames
Bond, Head of Upper School. In addition, the intern a.lso ) ;

Cde ~ _ spent two days a week at . the West Essex Seconda.ry 'i‘utorial
L . Unit under the. super}rision of Mx, Sea.n Clark, head teacher. o
5 Before going to Engiand ‘the intern outlined and_

‘ j submifted to the Depertment of Educational PsyoholOgy, eight .4: ] |
: ‘ objectives whioh he hoPed to a.ohieve., Two “of these objectives
- were later revi&ea when the nature of‘the setting was fully

o underatood All objectives were i‘ulfilled./ I
R o Some o:f the visits that proved/worthwhile' to the L
R ‘ ’ &fntern during the internship were-" a visit to Bmoklands,\;«;./:..’_* :

s visit to I.eywood Adult !I:raining Centre- and visits to -}: L




] ) _ L : S ’ ( 9
= L 'St. Luke's School for the Educable Sub-Normal, 'ﬁhe Hereward
o Infant ‘School, King Ha.rold: Comprehensive School and Potter
Street Junior School. '

. _ | ' c
AT Aside from visits, all of the activities helped .the . -~

intern acquire ‘a wery good understa.nding of thé educational '

system a8 it exists in Essex county “Most importa.ntly, the

intern was able to strengthen and put into practice many of
Lo '-_ ‘the counselling skills 'learned previously. Other skills and
" techniques were also acquired i‘rom ‘Mr. Bond. a.nd Mr. Cla.rk

Chapter three of this internship report presented

the resea.rch compone&\t a Relationship /Skills Training

L

Program (Weissberg, _ét al., 1978) given to a group of teacher

interns in Harlow. In the program, rela.tionship problems
are seen a.s a combx.?é.tion of avoidance of a.nxiety in inter-
personal situations, a deficit in basic relationship and

- eocial skills, a.nd nexative, self-de.feating, and irrationa.l
n thoughts a.nd worries §social simations. _ The treetment f-‘a&
- foous was on teaching interpersopf s]cills' niinimizing '

anxiety through graded behavior rehea.real procedures,

. '_ encouragement' a sa.fe group envirom‘hent for" practice' a.nd,
cognitive restructuring procedures (Weissberg, et al., 1978)
' The ins*thuments used in the study were the Social

S ‘mida“"e and, Digtross. Scale (Wa.tson ‘and Friend, 1969) ;' the | -
Fear of Nega.tive Evaluation Scale (Watson and Friend 1969) - B
LAY a,nd, The Interp.ersonal Relationship Rating Scale {Hipple, " AL
..-;*\E 1972). o A‘ '-review of the li’terature led to three hypothases"‘\-j PR
('1) There would be reduced anxiety associated wit/h izrter-’
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/personal 81tuations, (12) There would be‘ a reduced fear of
| negative evaluations, and, (3) There would be increased .

‘ personal growth, after exposure to the training program.

e -'"'; Significant results on the /BNE ‘scale and the IRRS
_ _j- supported the second a.ud third hypothesis 1isted above.‘
o Fa.ilure to ootain significa.nt resulte of the SAD scale led

-

to a rejection of the first hypothesis. A comparison of the
. present experimental group with the experimental group in h
the original study (Weies‘qer_g, ot aly, 1978). shoved the
present group to -be much lesé eocially anxious. (A difference
.0f 6,88 points on’ the SAD scale). * One’ recommenda.tion for .
"_i‘uture resedrch called for i‘urther investigation us:.ng groups
of subjects w1th varying levels of,. eocial anxiety to test the
hypotheeis\ <the.t the greater the degree of 'social a.nxiety, the

-more effective will Dbe: the Relationehip Skills Program, A

; second recommendation suggested sub;)ects be selected from a

T g e e UM U
I3 .\ . . -
T : .
o

_" ey
T —

-la.rger eampli of the’ population. This ‘would ™ Heln etrstwe
eubj ecte are socially inhibited and lacking J.n social skills.

. -, . \- . ’ ' . ! . ’ »‘.
) A. PERSONAL COM'IEI‘TT e
B ol ' In ’tal ‘the intern i‘elt the mtemship undertaken
in Ha.rlow, England was a very worthwhile a.nd enriohing L

experience.- The ma.jor benefite, of the internehik were ite

ioontribution to the/overall personal and professiona.l growth
""'”of othe intern as well as, its contribution to hie greater '

_f_understand’ing of Pe°P19, regardless of culture. Other benefits'."'f-'_l B
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of this internship include- a more global outlook on the :
field of counselling?, a greater dhderstanding of adolescents
"and . their problems' -an opportunity to’ have worlced with an
excellent group of people- and, -an increased a.ppreciation 4 .
‘of a different culture with a different way of life : | D \
From a personal point of view, thi.s internship was, .-/ -
highly successful From a professiona.l point of view, the = - o .
internship was moderately successful a.nd_needs-improvement. g ' o,
fierlow and the surrounding area has excellent connselli‘nfg _
| services that :can be taken Iladva'..ntag'e_ of by ‘the .gr'aduete .
/ student's'in Educational Psycholo’gy‘. - In order'that mé.xiir'rum ’
professional benefits be attained by 'these students, the -
‘intern's experience and /pbserva.tions has led to the following

-

. recommendations. oo > . o "

. : | (1) .V A1l time supervision by, the" Depa.rtment of-
L _ ._ . R Educationa_l Psy’chology. It is only by continuous
o B R evalua.tion and feedback that an intern can tru.ly N |
o e evelop his skills effectively. To this end, it L 1
Cs essential a university supervisor, specially in
- 'che.rge of counsellixig students, be in Harlow for
"l-',-t;he full internship perio% o . - '\ . : N |

| ‘4,.('2.) | ~Placement in only one setting as opposed 0 . ‘_ "'.. g N

_4 splitting ‘time between two. settings. Ha.ving 'been B
S U o l".fplaced in two settings, ﬂze intern could 10t B
& Lo .: 'ma.xImize the benefits offered by either. E!xpdsure R ?';";".
4 BN _:‘_-:.'_'u‘bo two seiftings was very worthwhile bnt moving i’rom ,
1, "~"(':,one setting to another eliminated the continuity




necessary for meximum, pro feséiorial' growth,

I_n addr(:ion to these two recommendations, the Lntern
would like to propose a third recommendation relating to. - i
social skills training for’ inept adolescents- '
- (3). T.he mtgm re'c:ommendsl, as guida.nee c_oupsellore, we -
'should be striving to impiement- social ekills -
L 'ti'aining prograns in'to our high schools. Ma'ny

adolescents go through life labeled " shy" because "

| "'bh.ey do not "have the skills necessary o in‘beract-
with their peers,
" failures; In the 0pinion of the :Ln'tern, the N
'Relationship Skills program is not suitable for
8chool age children ‘but 1t can be adapte(i for use
in the “high school

' up-to-date 1list of references that would be valuable

Pease (1979) gives an. ‘excellent

.- for any counsellor interested in teaching social
-':'skills in their school. S

",

!Ehey go through life as social g

~
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e AJMS o7 'I‘HE oounsn I,

o their local and later their ‘wider environment it is hoped

. .a) The Indivi.dual a.nd S Ehvironment. T

_ ' The purpose o:r the course ie to give the pupil a- - ( ,
framework oi’ in_fomation, i_nformed opinion, a.nd wnd ersta.nding o el |
: concérned with the 1i..fe he lives as a °Britisl:i citizen and as an L
‘a member oi‘ a greater world citizenshlp, 80 tha‘b the pupils' /// . '
behavior and attit-udes both now’ and in the m'bure, may be’ '; :
considered and tformed. S N

By increasing understa.nd.ing a.nd avrareness, oi’ :first — 5

’cha.'l: the course will 1ead pupils %0 en inorea.sed sense of ‘
)

B inv'olvemen‘c in and responsibility to society, a.nd a.n increased ;

,a.bili'by to assess con'temporary situa‘cions in the light of
reason and knowledge._ e '”. T L i ,- ’f' e :
B . Do :/:_'.' N o

§zllabu ;' EI!he course is divided into six sectiens S

- -

. 1)  The ‘Fam ilz.- Ihe development of a eh_ilds' awareness P
, "~ 'of people and life around; him., .. SRR s
L " The place.of a person in: the family. IR
.- Fhe-role played, . T
* The influence of family attitudes. AP I
.-'J?reedom and limita.tions. A

.2)' Social GroupinEs. TR I
T , The individuals growth a.nd the groups

Co - +o0 which he belongs, .~ .

. Class groups. How you categorize people.

) JGrO\ggs in Soeiety. .

1) The Weli’a.re Socie Sl
: ' Tory- provisions, I:ocal and ‘Na.ﬁionafl.

‘National Health Services, Pensions, YR
~ National-assistance,. . \ e
_ Employmeént, - Fousing. . .Ghild care, -~ ' i -
SR Volun't:ary provisions, - .. .. .- A
by, Chmeeh organisations. N.S.2.CaC ™
o .. " shelter. Simon. SRR
et T Conmunddy, | RN.Le s SRR

©© )7+, Release ~ Samaritams, \ co




— 'c) Structure of Sociatx. . ';“_ o

. B o v .
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ARSI =V T S
- " - N . - . .o® . X
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@) Pro’cecting Groups.

CQnsumer g:roups.- BRI

v 2
2

T 1) Law and Order. : L G
T —The making of a law. ‘Lav ‘enforcement.
S AR . Taw Courts. - - A

- The -Police,, Righta of the individual it I

T .o 7. . Protest, . ‘
~2) Poldties.. Iocal politics and’ eleotions. Local S
. o o govermmént and organisation.'’ ¢ -

- political parties, Organisation of
;national govemment.,_' ST T

L 3), Industrialisation of Society. © © - ... . oo
: - .'.Urbanisa.tion ‘and causes, . Industrial ¢

8.

<. 7. ropulation comparisons, ' Technology. :
L . S . lelsure,’ IRE R o
'd) ‘Inﬂuences m Societx : | S
o l)‘,' Mass Media. -'Advertising.' Television.' Radio.. Press.

. . . and magazines, Compa.risons, methods amd
. .f_aims of these. IR

' .
e -

- " '°""2)::t_'P:i‘ejud16es-.- Race. Colour.' Religion. ,'.Se'i.i.“ Area'.'f'"s“'»,[ g

_ Accent. Befnomic,: . .0
C : ...5’ e R SR
3) . Individual Pressures. . ' o
I T 'Fmgs and their misuse. f T
Alcoholism. Methds drinlcers. o

4) Soc:!.al Pressures. Co o L T SR

G el T -,COmmerce. Tra.de. Fa.shion. RN

o

o 5) frivadz-.' " .fhe s-t:ori.ng of perﬂbnal ini‘orma ion, a:ndl

PO

N access to same. o ‘
' 6) ".Béisur'é,"- '..'Provisions fo::: leisure, nee&s an_,' .
IR -:avanability. T e
o 8). .Inﬂuence,s in the wOrld ST IR SRS

l : éGrea.t ppwerb and emer; ent 'hations. L S
S e .- To De consider relation to their
. -aotion om-gach othe::, ‘and. to ‘world: "

B
’
‘-v-.-..
H

e i polities,along thematic lines such ag:

‘,Polj.tical ‘systems./ Colonialis, -

“Irade Uhions. Residen-ts' Associa.tions. '

National politicsiand elections. Major

. - - revolution, ‘Past.and- present conditions.‘

Mechanisation. Automation, . cy’oemetiés.}-

a '/:v'.‘:.'_ P K '\Resources. < Military a‘hd économic | ~" ~ g
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. 3.

\ esssssm'.ﬁ -

LN

FOUR sectio ns.

2.'”
Q-.' United Nations. : S N / L e

" broblems of the World

- 2._ Religions of the World. ‘ IR

', Population explosion ,.

4L Conﬂict —

N alliances, (e g. E\zrope and the Eonnnon Market).,,_ -~ / R
: .. .“countries from which: examples can be studied,- / E '
s+ ~ Amerisas. -Canada. U. South America.: West e

0.7 Indies. Africa. Indla,- >akistan. Bangladesh./ | '
‘ Kashmir. CoL- N e Y AN :
Russia. \ o ‘,@_,,,.//'_T",- o ' ) ;

_Chdna. S, T IR
Eastern Europe.._f__,-.--".g-‘- R /

Reli ious : / - .
- Outlines of major world religions," and’ influences B A
on. present dziy countries and nat;l..onal attitudes. T

T—rrm'ﬁ.—swucme | R A
¢+ . 'U.N., Agencies -and . their work AT T e T

'_-1.‘ ‘Rich ahd poor nations; e s

- What makes a,countr{nrich or pocr.\ .
.Problems of increasing a poor country's: income. b ,
.How a rich country can help 'a poor* country. S \
Should the rich help the poor’> : o T

N

Race and religious prejudices SR S
Caste systems ‘ v SR o

Attitudes to world gnoblems such as population
© pressures and certa foods. Fatalism.b Co

\Problems of the Eavironment :
Resources, their use and misuse.
. Pollution and-wastse .

., Conservation. |
I

orld disagreements and . how resolved .
Dimcussion and ‘meetings, through intemediaries. -

Diplomatic rel%'etions. BDmbassies,-
The muclear deterrent strategy. oL o
".Cold War and international pressure . - e T
.Ecnnomto\ ‘and-prestige pressures . C -
The. arms; race. _ Warfare, . Geneva convention.

\N

The assessment of the course :Ls to be ca.m:ied out in
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S \assessment

.. C.

.CI

e e VR 8 ey e e

A -'.Twe' hour wr:@té

D.. -

fhe paper will be divided into the six sections: of the |
,.course.
.. of.which will be compulscry. -

_compulsory ~question in the written paper is taken.,-.
. essay will be a summary of the work dome in ‘that "section
- and wn.ll i_nc,lude individual research by the oandida.te.

"Ea.ch essay will be

‘Two Piedes of Work " - ‘\\
. Two pieces of work presented in'a form’ t\t\wﬂl
" demonstrate that the candidate has collected relevant _
.or up to-date information, collated it and has come to

"based. on 1itens in the. syllabuS'

Oral Examination

Ea.ch ca.ndidate will be given a choice of six topics
préparation; any one of which will be selected by . the -

- i K . T

paper to ca.rry 40 \\of the tota.l assessment.

L e

A series of. FIVE 10ug essays to carry 20“6 of the tot§1

Two pieces ot -work presented in a folder based on’ items '
in the sy‘l]{tms to carry 20°6 of the total assessment

An oral examination to ca.rry 20,$/of the tota.'L assessment

Two. Hour Written 'Paper.

The candidate will answer four questions,'one’
-Each of the\candidates .

answers will be—from a different section,
inolude a ‘cholce of questions. :

Five Long Essays. . | S

the course other than the section from which the

Each essay. will be based on-one of the five sections of . \\

Each i

‘written- upon completion of each section. of the course .

e,ac.h.of whieh ¢ e

N

;7

“written under examination conditions: _

writtfen with course notes avallable for. reference
marked as soon as it is qu.tten

collectiwvely assessed at the\end of the course._ o

T

—

a .reasoned .conclusion, The two Pieces of work to be .

. in ‘the first four sections of the woxk (British Societyg

ii) in the last. two sections of the work (The World Society

The Oral Examination will be held: in the Spri.ng Term of

'vthe candidate's final year. . R |

related to the syllabus in advance for gselection  and

exam:Lner in the Ora.l Examination.

v L. - B N }
. PP .




of the Oral Bxamination will be fifteen -
The Examiner will discuss the candidate's case with them
oo Tsd opening, prodding, probing, exploring or leading :

‘ >'~t'ype g estions. :

Ma.rks will be awa,rded for the oandidate's use oi‘
" evidenvce, ‘@onsideration of controversial issues, epth AR
of argument and planning,‘as well as involvement S

‘ ~and response to questlons. o ‘ D .

o ! All Qral Examinations will be tape recorded for assessment .‘
v S ' purposes. A .

PRESENTATION OF * THE COURSE

1

Beca.use of the diverse nature of the contents of the :
_ _ .course, it-'is felt that ah interdisciplinary approach to the
. .' ¢ourse is needéd.  This is best served by’ ‘being presented by

N\ .. & team of teachers whose differing 'skills, interests, and-
' knowledge can . be then used to best adva:ntage. '

_ _‘_--__»'. : With use of oui:sa.de spealcers, debates, discussions, films,
: : reports, vlsits, and" other media. will be used. .

" Sample questions for Long Essays.

. k]
N Sec'tion a.. As a- child gets older it belongs to more ‘and more.
T '- '-goups. ,
S ' i, Write -a list of the sori: of groups that a
' - boy or ‘girl might. belong to ags they get -
- older, from their first birthday to. their S
geventeenth birthday  AFD - . S

11" Describe the sort of influences that four
© of these groups might have on the boy or
girls behaviour,

_-Points to ,remember../ The person at b.ome, : :
at'school or work, and at leisure.

~ Section b, Theré are many ways dAn which a person can be
, ...+ helped by various-organisations throughout their
S ~ . ‘lives. Describe in some detail the sort of
el services that the following might use; - :

1, A_baby. 14, Ama.rried couple. An old man..-

. Points to remember. ' Some helping gronps are
'voluntary,: and some are provided by the govern.ment




- Section c. Technology, mechanisation, and automation are
« ... . [+ sald %o help mankind. Describe ‘in some detail
N . "how this is true for a man and his family, and
' o T also: describe ways In which these things may be -
N ST -’ unhelpful to them. T p :
C . . _— — ’ ) ' /

Points to remember. Work".and timessaved,,__
unemployment B ‘

' Secti‘on d. Vhen a person advertises something they a.re e

tryinf to get you to buy the product. :
Describe the ways in which an advertiser may -
try a.nd persuade you to buy their product.

Points to remember. How’ does he make ‘the
. product attractive? .Does he suggest. that you
are specia.l\in ‘any way if you buy? -

. Section ‘e, Russia and the U.S. A. are two very powerful -
: o eoruntries. =

Write an’account of- why you thinlc that they are’
S0’ powerful when:~

i.: other countries such as Brazil are bigger L
, . than the TU,S.A., -
ii. other countries:- such as China. have more
. people than Rugsia., N '
iii. other countries such as Britain a.nd Fra.nce
‘have atomic Weapons. . .

+ . .
- . o A

R "Points L0 remember.f Is power.a cembination of
Do o many things not only one? How do the powerful o
o conntries influence other cou,ntries‘? L Lo / :

© Seotion f. Tn Britain we have a high stﬁ’.nda.rd of living
" : compared with most of the world

1. Giving reasons do you think that we s ould.
S ~ be .prepared to help others less. fortunate
R T . +than ourselves.
c - . . 1ii., If YES describe some of the ways in which
S this eould best be done. :

OR .

' If No, describe ways in which a poor cou.ntry
o i S could help itself to a better sta.ndard of
\ S e livinge . .
N ‘Points to remember. How Br‘itainbha',s become

- wealthy. How well educated the people ina
CQuntry are. . . , N

L
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Sample Questlons for ‘»'ritten Examination.

193,

—

| ORIGINAT SUBWISSTON ', '~ - . Time: 2 houre

o .Answer fully "IOUR questions - each one to be cho sen . from a ..
- - DIFFERENT Section. ONE question must be chosen- from EITHrerJ
"~ - section E or Section F.. T.he last part of each question c

H N

. carries most marks. . . - I , \

Y

J'v, SECTIGN A,

T (1) In what ways do you think that the teenage years are

(ii)

)

important. :
Is it inevitable that the teenage years should be a

v ‘time of conflict" - with:other people - within"

oneself... %gest some ways and attitudes that might
at least soften, if not remove the conflict _

L

Do you think that teenagers, are any different today _

24
' from those fifteen or fifty years ago?- Say in what
L - ways they are different?"
. (ii) Give .some. ways' in which you will help I children
.~ through. the teenage years. . "
3 "At ome time ‘class divisions were much more rigid
o in Britain. Now it seems that we are nearing a
'~ - classless societ—y " -
. (ig ‘What classes are “here Britain?. Give exa.mples._ i
- (ii) In what ways do you thi it is posmble to move
- from one clags to another? - :
? (111) Wwith reference to the quotation, how far do you
. . think that Britain has progressed *towards a class-
less. society? ' Is it possi%le that classes can be’
'.complet/ely abandoned? Make some comménts which .
would apply to Great Britain and other countries. ‘
SECTION B : o R : .’ - !
-4.~ (i) Name ‘six groups that you th:Lnk are. beneficia.l 4o :
- society and six that are not. - Y
LN (J.i) Descri’ge at some length, with reasons, why yov.
' ‘think that it is important for people to belong
. to g:roups. .
5. (ig How would you get a.bout finding ‘somewhere to 1ive
(ii For each method you have mentioned give. some of the

"

24

-main advantages and disadvantages which are connected
with them.

(iii) Why is there'a. housing problem in Brita_in at the !

present t:.me" W’hat steps would you. take 0" solve 1t?

(i) Name three organised gToups concerned with other

peop].e 8 welfare a.nd protection.

—
ﬁ. ) ’ . . .
. - . . - . o

o



. , '.' : .
- (41i) Give a detalled account of the activ1ties oi‘ TWD oi‘
- these groups. | A
(iii) How far should a’ the State . : .
. . ' b) voluntary | bodies R o
B _./-. ©7 07 @) the individual ‘ Con
Yowe oo be respons:.ble for the welfare of people’? Give °
- your reasons. :

- -'SECTION c.

| 7. Answer EITHER o |

(ig ‘Name-Tour departments of loca.l govern.msnt

(ii Déscribe the workings of one of these and - say how
i1t is financed.

- (141) In what ways. do you fhink | Harlow is responsible
‘ for its own affalrs in Local Government? Do ydu
~ think “this will bé made  better or worse by the -
R proposed Iocal Government changes'? '
OR . (i) After it has been decided .to hold a General Election,
Lo describe the main events which take. place in a local

constituency wp until the time “a.Member oi‘ Parliament '

A .+ 18 elected. _
A © " (ii) PFollowing the election a) what determines who
o - 7" becomesg Prime Minister, and. b) who chooses the o

Y Cabinet?
 (411) How can ordinary Members of Parliament (’Back
O  Benchers) make their opinions known in’ Parlia.ment ,
- and to what extent can ordinary citizens ma.ke their
- views: Xnown? _

8, '(i) What are the main duties (i‘u.nctions) of the police -
o in this country? -

. (ii) what in your opinion. are the reasons for the increase-

in crime in recent years in Britain and elsewhere?
(1ii) Deseribe the part that- can be played\ in combating: -

o K

.' b) Parliament:

,,cr:Lme by aé the police

-~ $he ordinary citizen R /

9. - (i) The organisation of society has changed very much 4n

recent years.  Give ways in which
L. ea) urbarisation
oS g Andustrialisation -
oo auntomation .-
, have contributed to this, - '
' ', (-ii) Give your yiews on the- advantages and disadvantages
of. such changes., N . , -

SECTION D

] 10'. - (i) What' do you understand by the term "mass media"""
: . Give at least three exa.mples to- illustrate your
. answer. L _




(11)

\ (iii)"

: ST (1)

- ‘ (11)

()

12, (1)

(11)

| (1)
P — E -

13, (i)

N w

Using two of the examples you have written describe 3
how the mass,media works., . .
If you had the opportunity to run one kind of mass

R media what would you include in it? -Give your

‘réasons. - T e
what 1s meant by the race problem’7 .
Name three countries where this problem exists, a.nd .
say how two of them are affected by racial : S
difficulties.’ .

What are likely to be the results if. differences

'between races are not given adequate attention?’

There is likely to be much more leisure time in the

fufure. . Explain what you think is meant by leisure,u

and why leisure time has increased recently.
Compare leisure opportunities of the recent past

with what they are likely to be in the future, -
What - problems are likely to arise ‘as leisure time
increasee° L \.

For various reasons, large States have interested
themselves 'in the affairs of smaller ones\. Give -
some of the background to:-

a) Russian invasion -and interest in Czechoslavakia A' .

b) . American involvement in Vietnam
a) How far was the U.S.S.R. (Russia)- successful: in
achieving its ajms in Czechoslavakia?

‘b) What recent’ changes in American policy have there )

. been in Vietna.m, and. what are its likely results‘?g_

14. (i) Give some account of the differences between the
: country. and people -of China and Britain, -
(ii) Outline some of the achivements made by the
| . ' Communists in' China. . '
(iii) How have these achlevements been made‘? How would
you feel if this type of clange were made in this
country" . . o .
15 (i) Name four attempts which have been made to promote
" unity in recent years. .
(11) Give.some details of what has been done :Ln recent
' years to achieve international unity.
(£11) Is unity an ideal' worth striving for, and to what '
y - extent is it practical'? c ,
- SECTION F v
/-
16. . "Eighty five per cent of the population of thek

S <

" world live -in developing countries.- * From 'Rich

-World - Poor WOrld' _ f



B T .

[—

18,
- (it

At FRERa . e B L

(ig What is a developing country? Na.mé some examples..

(ii What are some of the more :ngortant problems which'
.- face developing countries? Include Some details..

(iii) Ir what® ways are the affluent and under-déveloped -
countries co-operating in -order +to,léssen things

‘1ike hunger and poverty? Include what responsibil-—

1ties you think richer countries have to. ‘poorer
.ones, - ﬂhat do’ you think respons:.blllty is in this
mat‘ber'? SO . e

We hear a lot these days about ‘pollution' and
- 'conservation'.
(1) What do these terms mean? - : o
(ii) Why has. a-lot more attention been given to them g
. recently? - Include some examples in your a.nswer.‘ .
(iii) Write an account showing-how pollution could Ve
‘ controlled and colservation achieved, Mention
iwhy it is essential that these aims’ ‘magt be .
a‘btained and what the role or organisations, ljke
Governments, and of the :Lndividual should be. Lo

Give some ldea of the effects of & nuclear war .

upon Britain, including any steps which could be,

~taken to- lessen loss of life, - -

(1ii) What gar't has disarmament played in the past and .
'what ls its future role in helping the nations of

th.e world to. Jive together peacefully” :

(i; Name some main reasons for conﬂicts and wars.

v
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' ANSWER ONE QUESTION FROM SECTION A .

\

1. / ' ANSWER ANY THREE QUESTIONS FROM SEc_TIons B,G,D,E,F, TAFING

‘.“ONE QUESTION FROM EACH SECTION .,

E T Section.A.l. group\of coun,tries is often called the 'Third
! ; { N ‘World', \which suggests that there ig-also a
T .'First' a.nd a 'Second' WVorld.  Describe what

, ; makes the First and Second Worlds distinctive. .
. ,' I : A.2. Fow . ei‘i‘ec-t:ive has the United Mations been in ,
oY L - defending. ‘human rights and preventing coni'lict

e : - in the world‘? ‘ : L

. . . . . {

. ‘ " Seétion B.3. . From your study of family 1ife in the past,
l'\ B . what. changes\ might reasonably . happen to, it in C
| S SR . the next thirty years’? ' ‘ ‘ S S

B.4, -'Describe one theory that you have s‘lmdied that
. ‘accounts for the social and .economic dlfferences S

o . between gz‘gups\ in British society. K
" Seéction C.5. The Wel:fare State was born in 1948. What

= T ‘difference has the Welfare State made t6 |’

g CoL T ‘people's, Lives in the last thirty years?.

o ‘The Police only protect some’ of our rights. R
7. £+ - Explain the work of an organisation or group
- that protects our rights where the Police are-

/' - mot involved.

S ‘
Section D.7. -The Police actually carry ou:t the. law, but how
iy ‘ are. Laws made and i.uterpreted'7 S

s D.'8; What are the difi‘erences 'between electing a v
%vemment using .the Direct Vote system-and - |, '~
- s

R e Proportional Representa.tion System° L
N .l[‘. ’ 4 :' / : . /""‘ ,' ' ' . ./ A o \\. ) .‘_ . . f -

[
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Outline the racial differences between people

living in Britain and- show how these differences

* Lead to prejudice. “._ '\_

Mass Media gives intensive coverage to violence.-'..-

‘What ‘are the points for and against the view.
‘that -this engourages, or, even causes young

-people: to comni t -acts’ seen in the Ma.ss Media‘? R

Seotion F.ll. Outlizie the main problems a.nd successes in

dealing with the World' 8. Populatlon Ex‘plosion. : L

As a 'r:Lchr cohtm helping 'poor' coun'bries J.n oy

the- world, does our actibn*meally help or: does"
it make the problems in the poor countr:Les worse"

o
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SECTION E

SAM.PLE QUESTIONS 'OR ORAL EX_AMINATIONS
' FIRST EXAMINATION 1980 L '

R

In stmctlons to Gandi dates

.- You wills prepare each oi‘ 't:he six topics for the Oral S

Examinat:x.on. .

«'The Examlner will select one topic from- the six you '
have.prepared for you Yo present in the Oral :

"-. ' Exa.mina.tion..,. : , . -

_- The Oral Exami_nation will 1ast for 15 minutes. .

;.o

o= You will be exp ec’ced to d:.scuss the ’copic chosen by
. the Examn.ner with hlm

L. Marks will be awarded for your use “of evidence,
' consndera:tion o f con troversial 1issues, depth.of . ',
argunent and plaming, a3~wgll as your involvement

~in’ and response 1o q_uestions. ‘ '

. The Oral Examination will be Tape Recorded
1) v ' :

SECTIONAJ P o
TV ' - !

A v In vhat ways is the iclea. of Social Class usei‘al‘?

: OR' What, i's the importance of Socialisation within the et e

I‘amily for the individual‘?

SECTION B . .- g

-2.. How fa.r i ou:r:s a 'caring' society’?
Explain the role oi‘ Trad e Unions in our society.

SE CTION C

OR How democrat::.c is, Brita.:bn‘?

. OR Desoribe the prbssures tha.t individuals live under

:in modern society‘?

5. ‘The great pow ers have different views of the world
: what are they? -, -

| O gy uccessful is thé UnitLd Nations?. -

3. What Tole’ do - the Police play in keeping 1aw and order"

’SECTIOND . . T N S
.4 { How. does pre;judice appeaz' in British Society”' - '
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Ll - - "-7-” :P' Appendix B D :-E'.:ﬁ'f_f'l.= o,”'i',§ s
l,\nifgiif'i};“i DIRECTORY oF WELFARE ORGANIZATIONS IN HABIOW’ L -

s v "_ -..-'_ e . ‘ .'___—‘ R ®
: Chapters :

F0107 2. ADVICE AND'ASSISMNGE - .. - 0 . 5. EAMITY SERVICES - ST s
B 1a) . General advice: services " . . - - ' . . 5a) -General community 30t171t135 B
. 1b) - Speocial advice services: -~ -~ - ' _5b) .Mother and tdéddler groups cL '

_1&, : Assistanoe Ior groups. T - 1 O ?laygrOups ~ }
DU ' o . f%5eY ‘services for single parents
2e - _COMMUNITY HEALTH SERVICES . - T 5T) - Servicgs for . adults with speeial: needs

- "Za;' 'General oommunity health servioes

| M - -~

T,

7 },:g7: " 6b) . Social facilities for young people’.

fBa? . General housing’ services‘ _

: Childrens' hc < T S . ) ,,:1_ .

. 32» ::Housiig s %ﬁzselderly o C . 7.7 SERVICES FOR THE DISABLED .~ - LT
4_3d}] Hosﬂ@ls and special provisions .f,,‘-f- Ta) -Services'for the bliRkd o ;" gj{ o

T i o 1;“j1 .+ Tb) ‘Services for the deaf . L
e 4, . BSER ICES IOR THE ELDERLY T e s 793- Services for the mentally: handicapped

SR 48‘;‘ General services for the. elderly oo 1) Sexvices for the mentally 11l

S e,

‘% 4b). ‘Clubs for the elderly . L _T’e‘_ . Ser.r‘ic'e‘g for ‘t.he physically ha.ndicapped/
o 4e Day Centres for the elderly R SO Lol

P : . v .
- . . B ,
.ot - P
L
. Sl ..

-1e)  _Assistance. for individuals ~ - - -~ ' .. 5¢). Nurseries and nUTEery- ¢ asses +¥*j-;}—¥%f¥*ff*_f
' 53.;iServices fbr children with Special needé fjf,:'

: ; fl;:» 3. HOUSING AND - HOSTELS :5_.'3;}f' i,-.ﬁi,- 16a;_'Employment gervices for young people .f;;‘Qf-ﬁﬁ
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'Advi&e'&ﬂd'Assigtaﬁcej"'"ﬁ

.i'“331b) Spéciai A&?ice_sérvices.

;;ﬁerviqe/Egpilitff

Contact -

-iiiddﬁﬁion; '

Details o r

Child Guidence Clinio .

Tel' 25371,

(

ot

-| Galen House, - :
* .| Fourth Avenue

.| Psychologista,
- referred by doctors or ©Echools,

“Professional help fbr children

“‘showing" emotional problems by Chitd
- Psychiatrist,” Psychotherapist, :

Social Workers and Educational . -
Families usually

but appts can be.made. by telephone

'direct to the Clinic.

e Monica -

Sadowski = ..,

.| “tels.25174, -
[ Referrals- by~

an agency

‘._are essential

::349'$he-Hidesj

‘Qiaiified. gtaff offerin§ cagework
-help to families in. diffi

culties.
Regular visits and support offered
to help with any kind of problems
causing:crisfs arnd
Clients must be referred by Social

Worker, - Health Visitor, hospital

vetc. HCVS management. _E

great difficultyl-

: +]

Marriage Guidance Council

-after-hours ..

Mrs. Correy.-
“tel, 23655
Emergency

'Bentham House,

Hamstel Road .

]

9 30 = 12:30. Mon. to:Sat. -
Counselling and advice .on personal
relationships for married or single

:‘_ppople in all situation.

< ﬁel. 32626' - - -
‘li National Sociéfy{for thé .Mrs. E. Long Broadway, Tye 'This address 1is for people S
Prevention of Cruelty . | - tel 22468 Green Village intereated in offering voluntary |
to Children - & . - _ |’ help with fund raising etec,” People|
. Co o oo N v .| wishing to-present a case or -
X J. e | néeding help/advice should contact
DL : 01-553-1611, If they feel unable
o L to do seo. themselves, Mrs, Iong can
s 'ﬁk..: helpopﬁ : o P ‘
T ; T
. - e , o 5N
-/.. _[\) MRS
] - ‘& B : . .
g . o/ )
B ‘a - ~ - R I} !

S A L

PYRUE



vilap ool L ( COLLL)

1) Speclilal Advice Servicewn

Service/Facility

Contact

Loecation

Details j

Parents Aid

Anna Carrdus
93 The Hoo =
Tel., 414034

Meetings held
at Square One,
Tourth Avenue

Self-help group offering advice
and help to parents of children in
care and to other parents
separated from their children.

It has open meetings on a regular
basis, every other Monday at

8 p.m,

Parent Helpline

Telephone
line: 414444

l — 3}).1]1-
daily. contact
Valerie Jepps,
45 Peterswood
for informat-
ion,

Telephone line for parents

feeling depressed, distressed and
at the end of their tether. Self-
help group offers support and

advice, Iortnightly meetings for
anyone interested,

School Phobics

Tutor -~

Joanne Oakley
9 -« 11 a,m,
Tel., 25594,
Referrals to
Area Education
Office, Epping
76441

Square One,
Fourth Avenue

A tutorial group for children who
are school refusers, must be
referred by a psychologist or
psychiatrist, Tutoring is
available 9 - 11 a.m, daily. Aims
to get children back into school
eventually.

School Psychological
Service

Tel: 39266

Bentham House,
Hamstel Road

Open office hours. Visits to
gchools made during school term-
time, Referrals primarily from
schools, G.P.'s, Health Visitors,
etc, Concerned with emotional
and learning problems arising in
school - some overlap with Child
Guidance Clinie, particularly
when there are family problems.

€01
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EXERCI s OBTAINED FROM BROOKLANDS PRCIRL

I AW EXERCISE ‘STUDYING THE EFFECT

LT .; F.CLOSED-MINDEDNESS UPON THE

ILITY 0. FORM NEV. OOGNITIVE SYSTEMS

RELATIONSHIP S

wno SHOULD SURVIVE ‘;1.1‘_:?}--' _f;.;, R
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An exer01se studying the effect.of closed-mindedness upon the
ability To Iorm new cognitive ;ystems.:-,- ) ‘

This problem ‘was first developed by M. Ray Denny, a
colleague of Rokeach at Michigan State University

The - Conditions o (_<' f.- "/’. B L - _;ilnave

' Joe Doodlebug is a strange sort of imaginary bug. ﬁHe?-;
can and cannot do. the follow1ng things-' v I

1. .He can jump. in only four different, directions, north ,
. o .south, east, or west. ' He cannot Jump diagonally (e g.
vl " southeast, northwest, ete.).

;.2; Once he starts in 'an direction, that is,- north, south, oA

east or west, he must jump four times in ‘that direction .. R

~_before he can switch to another direction.~‘A
U

'3, He can only jump, not crawl fly or walk

".l4; He can Jump very large distances or very small distances,
oo _but not less than one inch per jump. R Lo ‘
B f\TSQ Joe. cannot turn around ' ' s

~

.\\\ .. .

.' The Situation

o

Joe has been jumping all over the place getting some

exercise when his master places a pile of food three feet

' directly west of ‘him.  Joe notices that the pile of -food is

T a little larger than he. As. soon as Joe sees all this food
B he stops dead in his tracks facing North After all hr;

- . _.exercise Joe is very hungry and. wants to.get to the fbod as.

v

'./'. ﬁ' quickly as he ‘can. Joe examines the 31tuat$ n and then says,
' - Py .

" nDarn it, I ll have to Jump four times to get to the food.;

) .
PR

ﬁerEMmfl if” o j ~“\wf\ S

T~

Joe Doodlebug _was a smart bug and he was ‘dead right in" his - LT
conclusions. . Why do you suppose Joe Doodlebug had to take four L ﬂifﬂ:
jumps, no more and no less, to reach the food? -

. - “a .
- e NI T e
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E :Solution +o Joe Doodlebug Problem

~ ﬂffAt end of ten minutes give the following hintp
P ff" h Joe does not have to: faoe the food in order to eat it
’,T.L:N;L“:,-Qﬂ At end - of 15 minutes give the following hint,
L L Joe can ‘Jump ‘sideways and backward as well as forward
3At the ‘end of 20 minutes give the last" hint.‘ S

'Read the problem sgain. Joe was moving east when the L
\fbod was presented. ' : , _ ‘ :

AR .SOLUTION . T |
.@1;‘:j7: R \ At the moment Joe's master placed the food down, Joe -
had already jumped once to the east. ‘He therefore has to

" ,' ;"',.Jump sideways three times. more tc. the east, .and once sideways
L backlto_the west._landing_on top_of the:foodl He ‘can how eat.,"

! ‘The problem gives somé measure of dogmatism, i.e. the '
finability to replace ‘one set of beliefs 'with another. To -
:‘solve this problem, three commonly held beliefs must be .

P

ji5i ,;;'i' ;overcome and replaced with new beliefs. . These beliefs mmst
S . - then be synthesized into'a new cognitive system.
i . .ﬁ Viz." ' i o S

'l,‘ Thé'facing belief, In  every day 1ife we have to fack
‘ the food.we are about 1o, eat But Joe. does not have to_f
- face. the food in order to eat it. ‘He can land directly

St e on fop of 1. S
e 2,.fThe Direction belief, In everyday 1ife we can change .
',—ef“': s - direction of movement. But Joe is not able to do so/

because he is forever trapped . facing North. .Thus* he ' .
:only way Joe can change direction is by jumping sid"ways “-j
and backwards. - : s
j’3._'The Movement belief. -In everyday life we can change\]'
' direction of movement at any moment,. But Joe's freedgm
'is restricted by the fact that once he moves in a
_“f particular direction - north, south, east or west 4 ‘he
'ohas to continue fbur steps before he can change direction.._

—

e D
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The superiority of an open minded person to solve this
problem is not due To his/her greater analytic ability but
is due to his/her greater ability to synthesize the new
peliefs into a new cognitive system. For further details
about cognitive change and systems please refer to Chapter
"Cognition" in "Individual in Society", Krech, Crutchfield

and Ballachey, MacGraw-Hill Book Company Inc., 1962,



INTRODUCTION

We are about to begin a Life Planning exercise which deals
with your future. What are your feelings as we begin to
move into this exercise? Are you execited, happy, sad,
afraid, glad, etc. when you begin to think about what your
future holds for you? Jot some of your feelings down on
this paper and then discuss them with your partner.

Life Planning Design

3

Below you will find a time line. The far left side
represents the day of your birth, the far right side
the day of your death. Place a2 mark on this line
which represents where you see yourself being today.
Place today's date under your mark,

What does where you placed your mark tell you about how
you see your future and your past? Get some feedback
from your partner about what reaction they have to where
you put your mark.

B, Next, we would like to focus on your past. Consider the
part of the line which extends from where you are today
to the day of your birth. Blow it up and draw a life
line., Be as creative as you can in illustrating your
life line.

Example:

C. As you look at your life line, what are the moments which
stand out as being of most importance to you? What are
some things you would like to avoid repeating in the
future? Discuss your life line with yvour partner. Jot
below some of the insights that come to you as you
discuss your life line with others.
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So far we have been concentrating on the past and "what
it's been like" for you. Now we would like to change
directions to focus on "what you would like it to be
like" for you. We would like to focus on the future

and what you want in the future. In doing so we would
like to be as creative and utopian as we can be. During
the next few exercises don't worry about whether your
hopes and dreams are realistic. Just concentrate on
creating what you would like.

Think about some day in the distant future. The day is

a perfect day in the sense that it includes in it all of
the things you would like to have for yourself. Describe
in detall what this day would be like for you.

Discuss your perfect day with your partner. Jot down on
this paper insights you get. How is your day similar to

or different from others' days? What are the prime valued
parts of your perfect day? Does your perfect day bear a
resemblance to your present 1life? What are the differences
senees Similarities?

Think of what would be a particularly bad day for you in
the distant future. Describe in as much detail as you
can., What are the factors that make this day particularly
unpleasant? List them. How is this day similar to or
different from your present life?

Next, think about some people you would like to be like.
These people would be people you admire and respect
greatly. Draw up a list of these people. As you put
down their name put down the reason you would like to
be like them. Discuss your list with another.

Draw up a list of characteristics you would like to
avoid having. Discuss these characteristics with your
partner.
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G, Below you will find a list of 11 life goals or life values; |,
"+ " Think of your future and .what: you would like to. have in -it, .
~ Priority rank tne 11 life goals in terms of thelr o
: importance to you in the future with the most important
being No.. 1 and the least important No. 11

\_@r—
- Leadership To become an inIluential leader to'

organise and control’ others to -achieve cOmmunity
or. organisational goals. : :

NOW THEN © — o ad ':.

b. ertness. ' To. become an authority on a special :
subject: persevere to reach .a hoped for expert B
level of skill and accomplishment .

L e Presti e. To become well—known, to obtain
' recOgnétion, awards, or ‘high social status..-:

‘ d.‘ Service.' To' contribute to the satisfaction of
' others: to be’ helpful to others who need it.

::f j-'le. ‘Wealth, To earn a great deal of money. to build
oo up a Iarge financ1al estate. _

_lié Independence. .To have the opportunity for freedomt
of’thougﬁt’and action: to be one's own boss. '
.Ttg.- Affection. To' obtain and share companionship and L
: Effection through immediate family and friends.

'h.l Securit To achieve a .secure’ and stable position .
' - work and finanecial situations.: :

:;;i.' To optimize peisonal development‘l

VO OOy [EL S

© to realise one's full creative and imovative:
potential

" 3. Duty. To dedicate oneself totally to the pursuit
“of ultimate values, ideals and principles.; o

. k. Pleasure. To enjoy life, 10 be happy and content
- t ﬁave the good things in life.

Next discuss your priority ranking with your partner.
An important point to discuss during- this phase is where-
/Nthese values come from, Do you have those life-goals
_.because you chose thiem or because society recommends
, them? - How do. your -life goals differ from others? Also, .
',,i;.,ﬂ' sift through the list for inconsistsncies and discrepancies.;
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After you have discussed the life goals you would like to
realise in your future, think again about your past -
priority rank the same list under the then column in
terms of what goals you were seeking in your past. A
convenient time period to think of would be three to

five years in the past.

When you've done the above, discuss differences between
your now column and your then column. What does this
tell you about yourself? Would you like to change
anything you've put in your new column? Do so 1f you
wish.

We have now completed part two of this exercise. By now
you should have a clearer awareness of where you've been,
where you are and where you want to go. Most important,
you should have a better idea of the values and goals you
would like to actualise in your future. We will now
begin to focus on specific time frames and steps for
creating your future.

Think of a period of three to five years from today.
Draw up a list of goals that you would like to accomplish
by <Then. IList as many as you can.

Next priority rank these strategic goals in terms of
their importance to you. Briefly discuss tThese goals
with your partner. However, as you discuss these goals,
gcan them to see if they fit in with your life goal
ranking. Is there a "good fit" between the two? Are
there inconsistencies? Don't change your priority
rankings so there is a good fit unless you want to.
Also, are there any inconsistencies between strategic
goals? Discuss these.

Next, think of a date one year from today., Date ..ce..
Draw up a list of tactical goals that you would like to
accomplish by then.

Priority rank these tactical goals.
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bo they fit w1th your strategic goals° ATe’ there -
internally inconslstencies or inconsistencies between ,

Z,tacticalfand strategic goals° Discuss.

- » . DEERY ‘

‘We would like.to. focus now on action steps. Take your
'No. 1 priority from your tactical-list and generate a. v
. -List:.of action steps that need to be taken to accomplish K

~ 1%, Priority rank the action steps under.No. 1 in terms = = . °
. of their importance in accomplishing tactical.goal No, ‘1, :

.. When you have completed No. go on to tactical goal No.,'
,-LZ and .80 oq L : : K

: Discuss with ycur partner your action steps and how :
- realistic your plan/ is. Do’ any kind of changing or L
adapting/you,need o do to perfect\your plan. ' ;

.J

Ve have gust completed the construction of a time
'specific 1ife plan directed at the accomplishment of
"gelf-chosen life goals. Next we need to focus.on you as’
a reégource for accomplishing this plan. . Would you . ‘

please generate a list of ten qualities ébout yourself

'that you value highly.._ _ . o
,ehkamplef I am intelligent or I am. sophisticated°

R

"

-Prdority ‘rank these qnalities and- then discuss them with . .
.your partner. Specifically discuss whether these qualities
. are helps or hinderances to your taking.the action steps -
- you've indicated or the accomplishment of your li;e goals.; o
C - Jot below, insights you have on tnis. . v

Resource Inventory

1. ‘List of strengths I would like to improve
2, lList of weaknesses 1 would like to correct -

“3}.‘List of people who I.now see ag Tesources’ for.

.;improviug myself aud‘accomplishing life goals.

._:4;' Iist of resources (personal or otherwise) that. I, ff'jf}

. will need to utilise to accomplish my. immediate
action steps and eventually my life goals.




LLE
A PROGRAMME FOR DEVEILIOPING WORK RELATIONSHIPS

Read silently. Do not look ahead in this booklet.

The conversation which you are about to begin is intended to
point toward more effective human relations in a work setting.
Tasks are accomplished more effectively if persons who work
together have the capacity to exchange ideas, points of view,
feelings, attitudes, and opinions freely. It is also
important that you be able to clarify assumptions that you
make about each other in relation to the work to be done.

The basic purpose of the discussion which you are about to
have is to foster greater understanding of each other at work,
By telling about oneself and by sharing perceptions of each
other you will be working toward a higher level of trust.
These ground rules should be followed:
l. Take turns initiating the discussion. The programme
congists of a series of open-ended statement. ZEach

f you should ccmplete each statement orally. (Do
not write in the booklet).

2. All of this discussion is confidential.

2. Do not look ahead in the booklet.

4, Do not skip items.

When each of you has finished reading, turn the page and begin.

Basically my job is ...

Usually I am the kind of person who ...

When things aren't going well I ...
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when I think about your responsibilities I think that ...

I want to become the kind of person who ...

I like such things as ...

The most important skill in developing work relationships is
listening. To begin improving your ability to hear each
other, follow the steps: complete the following item in two
or three sentences: the listener then repeats in his own
words what you said: the listener completes the item, and

you parapnrase what you heard,
Ten years from now I ...

When each of you has had a2 turn, share what you may have
learned about listening,

During this discussion, you may wish to continue the develop-
ment of your listening by using the phrase, "What I Lear you
saying 18 ..:™

My first impression of you was ...

When working I'm best at ...

My greatest weakness when working is ...



In conflict situations between people I usually ...

Briefly discuss how this exchange is developing.

When T am %teaching I prefer ...

Your job seems to be ...

The best head I ever had ...

The best colleague I ever had ...

Listening check: "What I hear you saying is ..."

The worst Head I ever had ...

The worst colleague I ever had ...

Have a brief discussion of what your responses to the last
four items say about what you believe to be valuable in work
relationships. Draw generalisations about each other.

I nsually react to negative criticism by ...
~ fes]

When I am approaching a deadline, I ...
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what I like about you i8 ...

This conversation ...

I joined this course because ...



¥
Who Should Survive?

An atomic attack has occurred. The following eleven
persons - the only human beings alive on earth - are in an
atomic bomb shelter. It will take two weeks for the extermal
radiation to drop to a safe level; however, the supplies in
the shelter can only sustain seven persons for two weeks, at
a very minimum level., In brief, only seven of the eleven
people can survive.

l. Dr. Dane: Thirty-seven; white; no religious
affiliation; Ph.D. in history; good health; married;
one child (Bobby); active; enjoys politics.

2. Mrs. Dane: Thirty-eight; white; Jewish; B.A. and M,.A.
in psychology; counselor in mental health clinic;
good health; married; one child (Bobby); active in
communi ty. y

3. DBobby Dane: Ten; white; Jewish; mentally retarded;
I.Q. 70; good health; enjoys his pets.

4, Mrs. Garcia: Thirty-three; Spanish-American; Catholic;
waitress; prostitute; good health; abandoned as a
child; in foster home as a youth; attacked by foster
father at age twelve; ran away from home; returned to
reformatory; stayed until sixteen; married at sixteen;
divorced at eighteen; one child three weeks old (Jean).

5. Jean Garcia; Three weeks old; Spanish-American; good
health; still nursing.

6. Mary Evans: Eight; black; Protestant; good health.

7. DMr. Newton: Twenty~five; black; atheist; starting
last year of medical school; suspected homosexual
activity; good health; seems bitter concerning racial
problems; wears hippie clothes.

8., Mrs, Clark: Twenty-eight; black; Protestant; college
graduate; electronics engineer; married; no children;
good health; enjoys sports; grew up in ghetto.

9. Mr, Blake: TFifty-one; white; Mormon; B.Sc. in
mechanics; very handy; married; four children; good
health; enjoys outdoors and working in his shop.

10, Father Frans: Thirty-seven; white; Catholic; priest;
active in c¢ivil rights; criticised for liberal views;
good health; former college athlete.
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11, Dr. Gonzales: Sixty-six; Spanish-American; Catholic;
doctor in general practice; two heart attacks in past
five years, but continues to practise.

THE PROBLEM: Which seven of the eleven persons in the bomb
shelter should survive?



APPENDIX D

POST EXAM COURSE
I. SCHEDULE OF EVENTS
IT. WHO ARE YOU®?
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AM

SCHEDULE OF BVINTS

PM

9.15 11,00 1,30
JUNE GETTING TO HISTORY OF DRUGS
30 KNOW YOU THE NEWSREEL
JULY BUILDING SIMULATION POLLUTION
N SOCIETIES
2 BANK S SIMULATION GAMES AND
CONTD, ACTIVITIES
3 ADVICE CENTRE FIIMS
4 POLICE INDOOR GAMES
TOURNAMENT

0ctT



= AM PM
1 VI INDUCTION STUDY SKILLS SETTING EXAMPLES
WHERE TO NOW?
8 A TOOK BACK TO TFAIL OR NOT TO
FATL
9 LOVING AND CARING PRE DRIVER GAMES AND ACTIVITIES
EDUCATION
10 THE WAITING GAME WITH A LITTLE AIRPORT
HETP
11 TO YOUR HEALTH ATRPORT INDOOR GAMES TOURNAMENT

et
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WHO ARE YOU?

Abilities

It is important here to distinguish between human gkills and
examination passes, The latter may roughly reflect a certain
sector of the more easily measurable skills like numeracy,
but from a careers point of view they should be kept quite
separate in your thinking,

Below is a list of human abilities which are most
commonly found in everyday life.

Personal competence

1. Reading and understanding 11, Constructing things
2. Listening and understanding 12, Creating artistic
things

1 Solving problems
13. Designing things
4, Thinking up new ideas
14, Arranging things in
5. Using numbers in estimating an orderly way
or calculating
15, Organising events
6. Memorising
16, Giving advice
7. Making decisions
17. Composing
8., Thinking quickly
18, Catering
9. Deducing solutions
19. Writing
10, Speaking languages
20, Demonstrating.

Social Skills
l. Working in a team 6. Being patient with
prickly people

. Organising people . 3
5 Sl 7. Communicating bad news

2
5. Taking responsibility in

a group 8. Being firm with others
4. Being friendly to total 9. Being tolerant of views
strangers which clash with yours

5. Understanding people 10. Helping people
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What is your personality like?

Assume you are working in a supermarket on Saturdays. It is
vour financial salvation. Below are some situations which
have happened to you over the past year. Think about each
and decide how well you coped with them.

1.

For the past 12 weeks the Manager has given you the job
of making routine price alterations in a dimly 1lit store
behind the shop. He had promised you a change dbut on
arrival last Saturday the day's work was clear ... price
tickets again.

How did you cope?

Well Asked for help Avoided the issue
What personality trait was being revealed here?

Mrs. Urticaria Jones was never your best customer but you
honestly do your best. There was an occasion when she
wrongly accused you of shortchanging her.

How did you cope?

Well Asked for help Avoided the issue

What personality trait was being revealed here?

You were at the checkout. There was only one position
being manned because of sickness. 7T.e gqueue was getting
longer and more restless.

How did you cope

Well Asked for help Avoided the issue
wWhat personality trait was being revealed here?

Near to Christmas your hours were extended. The Manager,
a morose man, made it clear he wanted more from you. You
gave it all you had but on the Saturday after Christmas
no comment was forthcoming from him.

How d4id you cope

Well Asked for help Avoided the issue

What personality trait was being revealed here?
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One of the regular staff saw you make an error with the
till. He bawled you out in front of a customer.
How did you cope?

Well Asked for Help Avoided the issue

Out of the corner of your eye you saw a customer slip a
block of soap into his pocket.

How d4id you cope?

Well Asked for help Avoided the issue

Normally a senior supervisor is on duty. You can always
take tricky situations to her. Last Saturday she was ill
so you had to man the checkout without any other person
immediately in charge.

How did you cope?

Well Asked for help Avoided the issue

n your zeal to get the queue moving you pushed Mrs.
Smallbone's eggs too hurriedly towards her shopping
basket., They disappeared over the edge and hit the floor
with a distinctive sound. Mrs. Smallbone having paid for
them was not pleased.

How did you cope?

Well Asked for help Avoided the issue

It was the Saturday after that splendid Friday party at
Jean's. You knew it was going to be late but at 9 a.m.
the following morning the prospect of merchandising did
not appeal one little bit.

How did you cope?

Well Asked for help Avoided the issue

Last month one of the company's directors decided to pay
a Saturday visit to the branch. Your manager indicated
in no uncertain terms that Nothing, but Nothing was to
go wrong with regular or temporary staff, That's you.

How did you cope?
Well Asked for help Avoided the issue
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SATISFACTIONS

They can be summarised as follows:

1. Material rewards

What will my income be on startiug?

What are my prospects for advancement?

Will the job always be there?

Can I go .ack easily after bringing up a family?

2. Status

Does this job look important to my friends at work in other fields?
Will this job give me approval from those who work with me?

Does the work make other people grateful to me?

Is this a worthwhile reason for doing it?

Will the job meet divine approval?

Does this job satisfy any sense of vocation?

3. SiELEI

Can I really use my talents doing this job?
Will it thoroughly test me to the full?
Could I be independent doing this work?

4, Dominant wvalues

Will this enable me to work with the most important thing in
my life (e.g. science, religion, exploring, antiques, etc.)?
Will I be able to help others in doing this job?

Can I make a real contribution to the disadvantaged (e.g.
deaf, sick, handicapped, etec.)?

5. Social benefits

Will +this job keep me in close touch with my friends?
Will I be able to work in a team?

Can I meet a wide range of new people?

Are there good recreational facilities?

6. Apparent advantages

Can I avoid monotony?
Will this job be stimulating and provide new experiences?
Will it broaden my mind?
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INTERNSHIP .

SOCIAL A.VOIDANCE AND DISTRESS SCALE
FEA.R OF NEGATIVE EVALUAT ION SCALE

I'NTERPE’RSONAL RELATION RATDIG SCALE
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people.. _
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| LI ""so'cm.' Avoj:bANcE. AND'DISTRI‘SS SCAL’E*__' g

I feﬁ_,relaxed even: in u:nfam:.l::.ar socia.l situatibns.

T F “2. ' I Ty to avoid sz.tuations whic.h force me- to he very

.. - - soclable. : . o g

TF ‘ '-3'3.-5- It is easy for me to relax when I am wii;h strangers.

TR : 4. I have no pa.rticular desire to avoia. people.

TP 5.7 T often find ‘speial: occasions. upsetting. '.

TR 6 T ‘ugmally feel ca.lm and. comfortable at social Lo
R '.-;-.Joccasions. L L : ' L
TF ;7. I anusually at ease when ta.lkmg to someone o:f:‘ the

,'opposite sexX. S : -

1 try to’ avoid talking to- people unless I know them '

-

If the chance comes to meet new people, I often take

', I often feel nervous or tense :Ln casual get-’cogethers' '

in which both - se:x:es are - present.

I am usually nervous w::.th people unless I lmow them ' K |

well o’

T usually feel rela.xed when I am wi'bh a group of -'; X

I usually feel’ uncomfortable when I am. i.n a group of

I usua.lly feel relaxed when I meet someone for 'the .
.first 't:ime. s i o e '

Being intmduced to: people makes me 'bense and

c

Even though a-room is full of strangers, I may ,.enterf R

) it a.nyway. ‘

I would avoid wa]king up and ;}oining a 1a.1‘ge group

o of peOple. .

D, and Friend R. : Ieasurement of aocial—evalua'tion :
4S:Tlomr.“na.'l. of Consulting and Clincial Psychology, 1969,
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'rffjjﬂ'f}j'II. FEAR OF NEGATIVE EVALUATION*

Name

SR A S R PRI Date

'"T:F 1;"I'rarely'Worry°abont seeming foolish to others._

TF- 2,. I: worry .about. what people will think of me even when SRS
- | Ilmow it doesn't make any . .difference, °. : - S

; M F 3, I become tense and jittery if T know someone is s
y o sizing me up.u . . . .
* _‘T'F"f'4.' I am unconcerned even if I know people are’ forming - ,7.:.$_>@
o . an unfavorable impre351on of me,. e Tl
a * :

- - T F- 3. I feel upset when I commit some social error.

[ R

'6.. The opinions that important people have of me. cause'
- me little concern. .. :

RN A T ¥ 7., I am, often afraid that I may look ridiculous or make _.:;
ey T ,_H-“fﬂ' C - a fbol of - myself . _ o
' ””;'T-F;' 8. I react very 1ittle when other people disapprove of .

. . me. . .

'T‘F,}79. T am- frequently afraid of other people notiCing my
U shortcomings.; - _ _ R

TP f?. The disapproval of others would have little effect '.'~

.d; T-Ff 11-“ If someonf is evaluating me.. I tend to expect the worst. :
. f”i-‘ ._T-F'ila;;fI rarely worry about what kind of impression I am T
S makingnon someone. ' D e ‘

| j X paF; 13.; I-an afraid that\others will not approve of me. o fﬂ,;ir .4jif
iy TRE 14, ¥ am afraid that people will find fault with me. | |
" DR 15.. Other people 8 opinions of me do not. bother me.

o S mE "16. I am not neoessarily upset if I do not please

de,ostr ... Someons. S o e
‘L“' o . . " _ R . . . N /.—-. ~\, PR S
o Wetson, D, and. Friend R.. Measurement of social--evaluation

A anxiety. Journal of Consultin and (linical P

cholo

SN A 1969, 33, 4 =
Sy Lo ' _
SV . e L AN




" ‘Fear of N-egative ‘Evalyation” .
Lo ' . . . . ’ ! PR . o
0T 17. When T am ‘talking 9 Someone T womry about what they
C may be think;ng e.bout me, . .

B TF ‘..18,' ""I feel ‘that you can't help malcing socia.l errors
B sometimes, so why WOTTY about . it , )

BT O ¥ 19; . I am, usually worried about what kind of impression .
S Imake.,. o _ : :

TF 20." "I worry a 1ot a.bout what my: superiors think oi‘ me.
TR 21, _If T know someone is Judging me, 1% has 1itt1e
' : _.:effect on me. .. . .

_ TF 22. ' I worry that others will think I a.m not worthwhile.
ST F.23, I WOPTY very 1ittle- about what others may think of me.

o TF .7_-724.'.- j:Sometimes I thin.k I :am too concerned with what other
T people think of me, :

T F25. If- often worry that I will say or do-the wrong things.

R T F26. I am bften indifferent to ‘the opinions others have -
1 ¢ oL ofm :

i [ pap 27. I usually confident that others will ha:v'e a-

" i’/ rable impressmn of me. \, s '
@ F .28, I often worry ‘that. people who are important to me
- , -+ won' t Fhink very much of me, - S _
' S N - ".‘29'.'.", .-.I brood about the opinions my friends have about me. '
- TF. 30, I becom/e tense. and jittery if T Inow T am .being
P e -‘tjudged by my superiors. _ , -
w‘: ., ‘\. “ . .'
[
- i
. ¥
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o ,A.‘I'I Wealth

fgjgg'molerance of differences in others.

L 6;.;Tendency to build on the previous 1deas of others.

T Ability to influence others.n

ﬂ.wi* Hipple, gohn.L. The l‘:2 Annual Handbook fbr Grou' Facilitators.'-‘ﬁ

T LT LT

”Qilt'tf

mTEBPERsomL RELAT,ILONSHIP RATING scum*’f

S NAME | -
| ) DATE ' R

Complete this form quickly without thinking too much about eaohA_
item._\_. ., , ‘ . : . o
- For eaeh of the following items, oircle the nnmber that best
describes the degree to which the statement fits you.. M

"iEx ple'- In this example the rater feels that he/she is |

- ayerage in wealth.,

Very poor 1 - 2 - 3 - 4 - 5 - 6 - 7 Very rich

“1;1};'Ability to 1isten o others in an understanding wey. '

‘Low1—2—3-—<?t-5-,6_‘

T High

- e?2{,¥Awareness of the feelings of others.jg', - B {

= Unaware 1 -2 =34 - S }‘6

7 'Aviere"

Lo

'.;;.' Low:1-2-3-4-5'-'6: 7"Hish"

4. ~Tendency o’ trust others. o i.%

7 Very tmsting

Quite Suszpiciousl-z-a-d,-s;e'

"e.ng'Tendency to seek close personal relationships with others. R

’Low1-2-3-4-5-b-7sigh

'; Tnfreqpent 1 - 2 -3 -4 5 - b - T Frequent -

T I:owl—2-3-4-5r6“7Hi$h

!‘"“

. 111iem BT an . Jones,.
'j.University Associates, 1972, p. 73.

. / W Ca,
N . i N Lo
N .4"' ..
. . K . /a
- T e e - IR




s s e — o

i .

8. " Reaction to egpression of affection and warmth from othe'

)

\

Low tolerance l -2« w‘

Low tolerance 1-2-3=4-~ 5 - 6-7 High tolerance .

'l_f'9 Reaction to the- opposing opinions of others.

Reaction to conflict: and antagonism from others..

10,

Low tolerance 1l - 2 - 3 - 4 - 5 - 6 -7 High tolerance o

\133 | .

4 -5 - 6 - 7 High tolerance

" Yery high -

Willing
\

Knows gelf a -
great deal

Very high

. . ,/,
S e
.Warm and ..
affectionate.

At peace with

self

'

s

Reveals much -
‘of self '

Can do many-'

'ill, Reaction to others',comments about your behavior. N
S Reject 1 < 2 - 3 - 4=5-6-7 Welcome
'::-12.’Willingness to discuss your feelings and emotions with others.

| h Unwilling 1 -.2 5. 4.5-6= 7 |
S 13, Level of self understanding. RS B
S .5.', - Do sn'tlknow,self 1-2- 3f-:4 -5-6-~ 7
AL . ' : S
.fﬂv“. 14..Levezeofrself esteen. . - ';;?“%{”-
| :' 7‘ | L Very. low 1-2- 3 - 43; 5 -6 -7
-15. Level of giving love. ) — ‘“‘-. f:
- i Cold 1 23204 9.5'-'6f- 7
— 16 Level of Apenness..: o _ 
Reveals little of self 1 ~ 243 - 4 -25_- 6 -7
- o & B | I
e 17. Degree of peace of mind. o C
-Xl Digggglggfe% 1 ] 2 -3 fi4;;35.- 5'477
| {ie)fmeiel'o: asniration;:g.:? | R
_ . Yery low 1-2- 3 < 4~5-6 ;-4
19. pegree of versatility. L }fk f;"
- only do a few 1 = 2 - 3 ~4-5= 6 -7

‘.'//‘

qg%hings well

;

. things well

B
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T e AT

20, 1

22!

/" . -" . N e - . .l "
- Level of anger egpression. :{‘;,

23,

24. . De

' .
[P

‘Degxee of innovativeness.

21.. ’

Level oprhysical energy. '

Lo

Tires easily 1. - 2 - 3 - 4 - 5 = 6

s
' 1
)

Represses it 1 - 2 -3 - 4
g," consistently .

Claritv in expressmng thoughts.

Degree of independence.

q

Very little 1l - 2 - 3 -4

-5-%

-'"5,-'f's

o \.- . LN -,‘.
. . : \
.
1
P i . RSN
N 4
. BY . .
. S ’
. . : . LY
o o
. s

Quitevague 1-2-3-4-’-5_.-,6

. Likes the status quo 1 - 2 - 3 - 4 - 5 - 5 —-7 Very creative

"and 1nventive

—_—

e Vital and
resilient

=T Expresses it
- openly ,

7 Very clear

=7 & great deal

‘‘‘‘‘‘

" : .
- N '
: , ,
'." ] i .
" [
X ! -
. : : o
; s o ‘ b
‘l iR [ T
il v ’
. e N
T v
3 N » .
\ : :
~ e g AT o ccarer
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oo . Northern lifinois Unlverslty n-
, : ST DeKalb ||IInons 60115 a
= T 1]
_ ‘ Counseling and Student R
o S S . Developmeént Center : N Y
SN RPN ' o . _Swen-Parson HaII—North Wlng T
S S N PR TS ST , 815 753 1206
/ . . ) o . __/ . . .
:'f o Februaryu29,f]980 <f
- .. '.Mr.' Roﬁ Lehr / .. : ) - '. ",. ‘. : ," } C ‘ e .I’ . /’/:,/
T L Box~532 - . : VAT e T
|- * Burton's Pord Apts.~ . . R T i‘
o . St, John s,Nfld T . T S
: g ' C o R .
: o ,Dear Ron.. g -
.,f_ - In response to your 1etter to. Dr. Michael Weissberg, I do not -
cre . - know whether 'you have his leader's manual Relationship Skills
Lk . but | .am enclosinga. cost sheet. Should. you be Interested you, _ R
. " can’ order It from us. SRS n\ o PR P T
‘E g A In regard to your questlon on video tape, Dr. Weissberg and aur :'{~“ v N o ?y
oo - staff have really not been pleased with the content: qua1|ty a N
. “ . of that tape, and as a result'we have nat used It very much.
. Should you want a copy of the tape, you ‘'would need to sénd us:
e a.blank tape and a check for $6. 00 to cover the cost of taplng
Co and handl!ng. o
’ e L 'As you can’ sée, ' | am sending Dr. Weissberg a copy of thas letter. C e N A
- : in order " that ‘he  might choose to respond to your specific | : o e
question about data collection and valldlty/rellabllity studies.
Since Dr. Nelssberg left ourcioGnsel ing and- Student Development . .
Center the. fmpetus for conductling the workshop has also diminlished; o
.o therefore, we have not conducted: the workshop to the point where v I
T lowe: would be gathering any data for research purposes. Thank you .
for your Interest. - . : g
l am’ sure _you wlll enjoy your Internship in Har]ow, Eng]and X -
2 ,Slncerely, .
.". .
; | L Robert J.° Nﬁjedlo S
X T Director L P
-' o RONave , Do N
"}f'l ./ . cei Dry Michael Welssberg . oL o
4 ST Co e " Northern IMogie Univarsity te n Equal Opportuniy/Afimetive Action Empioyee

v B Falaieds 7 g g g —
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'« AN  INTRODUCTION TO BRAYS GROVE




2 e el

: starting the next stage of their educational career. . An

et gty o e e = . e e - o '

[ .

. BRAYS GEOVE. COMPREHENSIVE SCHOOL SRR
o, Tracyes Road, Harlow, Essex, 18 6JH S : ‘ |

Eeadmaster: M. C. Fidgeon, B.A. L
Telephone: Harlow 39161 . /o
’ | June, 1980 .1
Dear Parents, ) N o

On September 4th this year your children will be |

\

important stage and, for them a most demanding experience.\',"

‘Most children look forward to their secondary.-school career:

"p wlith eager anticipation, but there is inevitably some feeling

, thelr fifth year in order to study further subjects or to
& continue their studies to G.C.E, -TA! level standard..'

. Mr, Fidgeon, and

‘of apprehension. At Brays-Grove.every effort is made to .

ensure that. the early ‘gtages oI Secondary Education are as

- free from anxiety as possible, for only when.children find
.themselves in a secure and familiam environment can the

,,serious business of learning take place.

. During the first three years at this school pupils
receive a broad. general education, -the subjects contained in

‘the school curriculum are outlined later in this booklet.
- At the end of the,/third year each child will select a number

of these subjects; (usually about seven), in which he or she
cldes to specialize for the final two years, Other- subjects:

age included in the syllabus at that stage and you and your -
ildren will have -the opportunity o study the details of

them when the time comes, Most of the courses in the fourth

. and fifth years can lead to public examinations, usually -
"G.CeE, '0f ‘level and C.S.E:, but there are many inferesting
and worthwhile courses which do not have to culminate in

examinations, Many pupils choose to remain at school after -

- We welcome your active interest in your child's

; progress in the -school, and we on ocur part wish you to know
. .gomething about the: school and that is the purpose of this ..

booklet, We have also arranged a meeting for you at the .

school on Tuesday, July 15th, at 7:30 p.m. The Headmaster, ... . |
his. deputies, Miss Sprainger and Mr, Platt SR

will give Ffurther detaills of the aims, organisation and ;o

: ;eurriculum of. the school.-

It 1is hoped that you and your children will find the

‘information in this booklet useful and that you will be able q'
"to attend the meeting, Should there be any further queries
) please do not hesitate to contact the school. :

Yours sincerely, ." S e ;f_':'_.._'_'._'_:*‘:‘.'

D. Briigs' IR
Head.of Lower School




o HOLIDAY DATES 1340181
Péf'5f._;'7}i:;?7'i{:.fj;i;53. (inclusive)

” .:1280f~,f‘" R ;Tf§fl_ﬂ -, 5'”‘AV , :
a 4th. September‘ C?;=7ﬁ ;f1-:ﬁ.Aﬁtumn'Tme:begihs' f;;.'

27th: October -

I;;’-Slst October - ”5'f7 Half*TbrﬁfHolid%f:

S esth November and - '
N 1st December =~ . i‘n:f”'5occaSional Days

. ,f-_l,'" “;'19th December _/'t;”.V“j;:”f Christmas Holiday

. Sth'Jamary .. < Christmas Holiday -

N I V-{23rd Februany thj:j*sﬁ?f ey f 7';""-'””4.

RPN

- l3th - 24th April e -j-fEaster Holiday k
) R 4th May y ~:.iaft'g";,-";May Day ) _
N A f..25th - 29th May . ru“‘Half Term Holiday e
: : : '27th July _3.2 %¢ el LT :?5g

“Tth September ¢ . o,ft;\Summer Holiday I

a o, ,.-_ R Q” , _NT '
'26th - 30th Octoberr{f;:,ff:ifHalf Term Holiday '

Ilalst .cemb roo ?;,}'%55'Chrlstmas Holiday i

T .

“
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| SCHOOL TIMES AND TIMETABLES R S

-School starts at 8. 50 a.m. and all. pupils are. expected to be .
Cin their form room. at that time., Parents are particularly
" asked to ensure that their children do not arrive at school .
. too early as there is no supervision by staff before 8,40 a.m.

e Morning break is from 10,40 a.m. until 11,00 a.m. when all
. pupils.must remain on the school premises.’ TLunchtime is. from .

12,20 until 1.30 p.m, Pupils who stay at school for dinner..
or for sandwiches may not leave the school premises unléss . |
. parents send a letter giving their permission. The school o

. finishes at 3.40 pem, | . A I

: ,Each day is div1ded into 7 periods and puplls will be given
a timetable by their form tutor on the first day of each
term. Pupils are expected to keep their timetables with
them so that they know where they should be for their 1esson.

-1

On the first day of term 1n September new first year pupils \, B

should remain in the playground after the 8,50 a.m, -bell -
until they are told What to do by o} e/of the teaohinc staff

" BOOKS AND EQUIPMENT

Apart -from writing - 1mp1ements and special clothlng for P E

. and practical lessons most other equipment -is provided,- Your
.- children may be asked to provide other items from time tJ.~

. time,’ but they will be told of this during their lessons,

Books provided by the school remain the property, of the - .
school and must be returned at the. gpecified time. A charge o
. will be made for lost or damaged books. All _personal '
belon%ings should be marked clearly with .the child's name,
Parents should ensure- that pupils have a pen, pencil and

ruler in good condition with them each day. - -

PERSONAL DETAILS e R

" At the beginning of the- year a form is completed giving . -

_addresses.and telephone numbers of parents and family doctdgjx\

.and . parent's place of work, . It is essential that this

- informatlon is kept up to date and parents are asked to
, 1notify the sdhool of any changes to these details.

7

T‘-GHII.DREN TAKEN ITT AT SCHOOL i_ R S ,.\-:_.,

There is a medical room in the school and children who' have
mild ailments will be sent there to recouperate, ' There is -
no full=-time qualified medical assistant at the school and
children who, in the opinion of the gtaff, require mediecal -
- attention will be sent to. either. the hospital or their family
" doctor for treatment, and the parents will be notifiedj or
- the parents will ‘be contacted take the child home.




fv ot
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’ A_'BSEN GE FROM SCHOOL

"Parents are asked to notify the school of the - reason for any
 r‘absences.  'Absences of. short duration can be. covered by a ..
. note brought by the child on return to school . If the. absence
© - :1s likely to be lengthy we: -would- appreciate it 1f we could
.© 'be'notified by letter or by telephone. After .a’ few days .

‘unexplained. absence: an enquiring letter is sent homeby the

form tutor as a matter ot routine. , C

3, DINNERS ANp SANDWICHES e e

-The School Meals Service runs a, cafeteria in the school where

. ‘pupils should.ensure that they haversuffiCient money for, the e
'jitems they choose. e _ ST

"jprecincts. P

T e ', o RN A NS

t
N

?'QPre-arranged absenoes (holidays, medical appointments, etc )}ij';._ o
: ;should be notified before the event. S e

“‘.\-.

,;. 8 . . " ,..-‘..
14 ' .

pupils may purchase.a snack or’'a meal of their choice. ' Trans-
actions are' by cash only. . ‘ALY items are clearly priced and

-

- Pupils entitled to free dinners may collect tickets from the g
,.8chool office on’ Monday mornings-between 8,30 and 8.50 a.m. ' . o . .
.These may 'be exchanged for food up to the wvalue of 60p, No: - 'g::

change can be given if the value is less than this but pupils'

- -may add cash to purchase more expensive items._,

f?*Prices do vary from time to time and parents are notified of"'“
. any significant rises. At the time of writirng most pupils -
"_are able “to obtain a satisfactory lunch for about 60p.

'Pupils who bring sandwiches. for their lunch are expected to -
.- eat them -in the dining hall where tables and chairs 'are. ‘
.. provided for them, apd: they can be suPervised along with
’those eating dinners. ) . . :

“At the beginning of the year parents will .be asked- whether o
“their childrén will be staying at school: for lunch or going

- home. Those ‘who are ‘staying must remain. on the premises
. throughout the lunch break;. those who go home are not .

expected back before 1.20 p m.

.- Some parents give their. ohildren permission to buy food’ for .:'
. lunch at local shops. ‘In these circumstances the 'school '

cannot accept responsibility for them. They will. be ‘deemed RS
to have gone home for lunch, -Parents who are’ considering o

'-making this .choice should be aware of the potential dangers'éf.;

of numbers of children roaming unsupervised around shopping R

N
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. SECURITY OF PERSONAL PROBERTY -

.;'Artizles of value should not be brought to sch
‘cann

.‘._:-CYCLES o I R

o

. Puplls w1shing t0 come- to school on bicycles should obtain

. permission from the teacher in charge of road safety., THe-. "~ ..
‘bicycles should be clearly marked with' the ol ildts- name and -

should. be left in the. cycle sheds,. preferab y-locked in -

"position,. The cycle sheds are out of bounds to all pupiIS'”,xﬁ
-during school hours, except at the beginning .and end of : ' -
.. ‘morning and afternoon . sessions,  Cycles sh uld- only be Ce
‘brought on to'the.premises through the maiz,gate and should
not be, ridden in the school grounds. T L :

.l

o1 as we.
t accept respon51pillty should they blecome-lost or

damaged. If such articles must be brought| to school they -

* . should be left in the care of one.of the tieaching-staff who
o will make -every effort to ensure that they) are gecure;. On
- no account 'should .articles of value be lefit- unattended in

-the classrooms, cloakrooms or. changing roo S. .

j"z'All persona; belonglngs, includlng all clo hing, should be
- :marked clearly and - indellbly with the chil 's'name,. .

’

LOST PROPERTY -,—,-‘[ e ,' R ",',’, =

There is ‘a teacher in charge of lost proper y ‘and a room--

. where this. is stored.  After a reasonable search for a lost o
. ‘item the owner should’ report to ‘the, teacher concerned.’ Most -
~logt, items, 1if suitably marked are Successf ly returned to
~,their owners.’ , -

.”,The County Council have published the followi%g statement for
“3the information of parents--« .

Theft of Pupll's Property

l""The County C\anil thiniks that parents should be - aware
: ;*that usually, when-a pupil’s clothing or other property:”
" 18 stolen or lost at school, -the County Council have no - -
. legal .liability to make good the loss, and ot be
.-~recommended to do so. Marking of cldthes|and other -

- - .propérty with the owner's..name is ther'for' ‘of - the -
'--greatest importance._ ' : S

B

.r‘Childrsn who find items which are clearly '1 £ shouid.take" =
L these to the teacher in charge of logt proper y.._ L
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4 R -'-"ERAYS‘GROVE PARENT2;3TEACHER7AssocIATIoN .

' The aims of the l.T A..are to help parents te understand

. ' more about the work being:done in the school (particularly
.~ ! that involving new educational ideas), to provide funds. to

. . further educational" projects, and for additiomal faailities
..+ for pupils. For: example, mathematics, gcientific, audio - ,

and audio/visual equlpment and"mu51cal instruments have been
- and can be acquired for the school, as well as items like

garden seats in the school grounds for puplls' use."‘-

‘ Educational/events arranged by P T.A, have included Teach-.,
Ins for parents on Modeérn Mathematics, Nuffield.Science,-

, ; Buginess Studies, Examinations and Forums at which parents -

Ve I were able. to have their questions answered by panels of U
: ~ . . ‘teachers. 'Also at the schools' inv1tation, P.T. A..memberSQ

" ~have v1smted classes in session during -the day. R

L .. " ‘Regular fund-raising events include fetes, dances,-a craft
© Lo market and mystery tours. L ‘ . -

Membershlp is automatic andhineludes all parents and teabhers.‘
m,No special invitation is reghired - come and meet other
«parents and teachers in the Btaff Rogm - .at 8.00 p m, on any
of .the following .dates next year. If you want to receive =
notice’ of meetings, pléase request the Deputy Headmistress.' -
to add your name to the 01rculation list . _ ;

.l - "'T:; SR "ifu" pLma, Meetlnzs 1980-81
o ‘ rueéa;y - 16th September, 1980 L o
r,Thursdaj lSth October, 1980 Lo (for}newﬁparentss;_"
 Wednesday 22nd October, 1980 ffla.csm; e

L

 Puesday  18th November, 1980 CF
“Saturday - 22nd November, 1980 - CRAFT MARKET & ..

‘Tuesday | -13th Jamazy, 1981 o T
, Mdnda? . '9th EEbruary, 1981 ] \"";"tj IR

' 'ﬁednssday lékh March 1981 ;_.;1‘; x:;_,:?g%gli"

: | Thursdey - Tth May, 1981 I

: '7M°nday ~ 8tn June, 1981 S d

.l' R ’Tuesday -7th July, 1981 R ,’h o ) S

ft‘f: .-i“.};V : H.'V- Saturday 12th- July, i981 | '..'.f léﬁﬁ@e? Eﬁté,fjff'

| " Mixed Ability Teaching, the Craft Course, -Integrated Studies, R

=
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. BOYS/SCHOOL DRESS, -~
‘ ?1st”td-5thq¢ears~;

CF

»

Ve feel strongly that a digtinctive school dress is a. des:.r-';"f‘li'.:"'.:f‘." v

" _able feature of Brays Grove School and know that a large
- proportion of pa.rents support us. . The school colours. are

maroon with light blue shirts and the. dress of the first '(:o

fifth years- is ba.sed on these.. L T , .-‘
© . Two shops kee stocks of the 'boy's appropriate clothes, and A
. 'these are lisfed Below., Ties may be purchaséd .from the " -
~ school. ' Every“effort has been made to obtain garments which.
offer reagonablé wear at moderate. prices, but we. are always
gls.d to receive pe.ren“bs' views on g;uality. o , , .
. a). NORMAL SCHOO£ DRESS R o TN '_.‘\3
'_Trousers Y plain grey or maroon - worsted or terylene :
Shirt plain 1light ‘blus (plain grey or white acceptable)
. '-Pullover - plain-maroon” or plain grey. ,
o Pdle LT - school tie to.be worn at all times . -
Blazer . = maroon with badge embroidered on pocket ,
_.optional

e Apron , -. & carpenters style aprgon will, be required for, E
o .. 'protection of clothing 1n Science and all ‘

) - " . . ‘practical lessons ' :
' 'Shoes © . .= Stury leather: shoes are essential for wood-
- B -work and me’calworlc 1essons :

‘iifbyl.NORMAL SpoRTS AND ATHLETIC. TRESS - *"

Tn the interest of hygiene . and appearance :Lt is essential IR
-+ ‘that children have a change of clothing for P.E., and Games, -~
~ » The following items are. recommended-- -

. For- the .Gymn'asium . - white shorts, white socks, white

~ - _~ ‘plimsolls,. bovel, white Boshizt

el T e "7 . -or vest (optional)

. For 'swimming - = s . =~ Maroon tmn.ks, towel - '.

) Rngby/Soccer. (Gsmes) " . -« Boots, maroon games socks, . black
shorts,. sturdy maroon games: -
shir't; towel- for showers .

White .shorts, - socks and shirt .

. Tennis An the 2nd yea.r
to Senior- School ,

. Gricket S Plimsolls, white shirt,’ white,_,

dark . grey or marcon trousers,-, o
white socks '

I is suggested that ‘a size larger than necessa:r:y in'both .

Jerseys and stockings be bought and in as good a qna.lity
' a.s possibvle = - v

I.is't of shops-- London Co-operative Society, The ~High, Ha.rlow
R . Gay Games, The High, Ha.rlow._ B FE

D u.I. omursmo MUsr BE MA! mnm WITE CHILD'S NAME

O VO
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vl .. 7. . GIRLS SCHOOL DRESS -~ - ¢ . . < o
' ot \ I lst'ﬁ‘to Sthjears
K 'We feel\strongly that school dress is a desirable feamre of
" Brays Gr0ve School and know that ‘a large proportion of parents
support.us. The school colours are maroon and light blue and
" the dress of the first to fifth years is based on these. ' .
- Three: shops keeIiJ stocks of the girls' approprlate clothes, .
- ~and these are listed:below,. Ties may be purchased from.the .. '~
school, Every effort has been made to obtaln garments which
~offer reasonable. wear at moderate price: but we are a.lways C
glad to receive parents' views on . quality. ‘ ‘ B
- a) NORMAL SCHOOL DRESS 4 : . :
'Shirt or Trousers , plain grey or maroon, worsted/
; o . o - teryleme/wool jersey .
A ‘,‘Blouse ~ plain 1ight blue or white poplin
IR APERR I Cardigan . or pullover ‘=-plain grey or maroon = ,
~ . Socks- - . . = grey, maroon or white = S
2 ,Bla.zer o N - .~ maroon witk badge embroidered on oo
- A . pocket, (optional) - :
. Summer dress . -g-_(optional) - glain Llight blue
SoooxL o im0 poplin or light blue and white
1 e e : T checked cotton, (Material is = -
T o e o - usuélly stocked by .thée school if
e .. .. mothers wish to make. up dresses
R -+ to their own design)
. . Overall - . . - blue cottén, to protect school :
. T ' ~ uniform. in Spience classes, in.
v > Art and Pottery lessons and in -
L . ° fact at any time when protective
g o -7 . covering is necesgsary
‘Shoes M " '= Sturdy leather shoes are ‘essential’
: Co ' for woodwork and metalwork lessons.
s ) B E. CLOTHING Co T - '

In the interest of hygiene a.nd peara.nce it is essential
that children have'a change o.f othing for P.E. a.nd Games.

. _ Blue cellular cotton blouse
N P ©.. - Gym shoes -~ white :
el e e " ‘Maroon games socks for outdoors, white for indoors

o

Maroon -P, E. ickers; Maroon games skirt -
" °. Towel = for showers after‘ P.E. and Games lessons and .

- after sw g lessons |

©  Swimming cap - a.le blue - ,

Hockey boots, -

. e Track suit ptional) o
. "Ma.roon -swilm-suit
List of shops~- “London Co-opera.tive Society, ‘The High, Ha.rlow
. , N \ LGuy Geames, The High, Harlow .
. /;"-," - ' . Martin Ford, The High, Harlow |

AI:I. CIDTHING MUST BE M.ARKED WITH CHII:D'S NAME
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. - (ODE OF CONDUCT -
: .'ls't to 5th_years ¢ -

TRAFFIG AND SAFETY o : -
In moving from the main to the new block you must keep

.on the pavement at. a.'l.l times and only cross by the zebra
crogsing. - b :

'pBicy_cle s ,Bicycles can only be brought to school ir o
S - permission has previously been obtained, from -

the teacher in charge of.road safety.' They L

w.must -

1) be clea:rly ma,rked with your ‘hame:

- 2) not be ridden inside the school gatés ,
3) be kept in the cycle sheds which are out .

- of bounds except at the beginning and end E

oi‘ the morning and a.fternoon school.

B,  SCHOOL TIMES AND ATTENDANCE

' You must be.in your form room for morning registration
at 8,50 a,m, and . for afternoon registration at 1. 30 p.m.

’ ‘ 'School ends at 3 40 p. m. .
| ¢, SCHOOL BOUNDS

‘ '_.'No pupil may lea.ve the school grou_nds during break w:.th-'; '
out. pernission. The same applies 'to a.ll pupils who do .. .
,not .go home at Jlunch time. : o

- Hard’ Play Area (Redgra) is out of bounds &t all times
.~ except under supervis:.on of ‘a member of staff.

' The following a.reas of grass are out of bounds ¢ - s -

T 13 The grass, square in front of the Youth Centre .
. -2) The grass between the Main Assembly Hall and the
‘ I.:l.'bra.:cy

Other’ gra.ss areas may be used. only fo:r: sitting on.- They
are- not to be used as short cuts or i‘or ball: games. '

"gg 0 DAY SCHOO® RULES

: Do not un — keep 'l:o the left, Obey
Co Instractions of staff and prefects
Y PR ’.‘ B - pmmptly.

-2;-, CIDTHING A-ND i -a) Must be.clearly marked with your

' L"PEHSUNII"EQUIPMH‘IT ¢  name. Should any article go
L . nissing, make sure first that it
is not in Tost Property, then .

- report the loss to your form. tutbr. '

cooT " L b) Evexry pupil is expected to wear
D A school dress. LT
' N . , o :

T TR ST T T - - - ; g TERTRT

c4




L 'c) Only shoas suitable for school
LT . . should be wornm. - .
- . 4) The wearing of jewellery in -

. K """ 's¢hool fis forbidden . , .
3. . PROHIBITED ARTICLES : The following articles must not be
g L R " brought to school - penknives,- '

P B - radios and tape recorders or any
A - .~ .. . 1ltem which may constitute a-danger
' R R or 'cause offence to others. T

.4, MONEY AND' VATUABLES: Must never: be Left in cloakrooms
o S . ~ . . or changing rooms but should be
o .. . - given' to member of staff for sa:f‘e
- : : " "keeping.

_The school is. kept :Ln as good and
. o _ o . as attractive a condition  asg- '
Y e e W - .. . .possible by cleaning and maintenance o
' : Lo " gtaff, -Pupils are expected to do
R o S . . their paxt by helping to maintain
R O " ¢leanliness and tidiness and by

B o : . reporting: damage to their form
.v.?"‘. . /,-.,; g . . "., L . , m.bors' . . .

5. THE BUTLIING AFD

BRI COUNTESY o ' Pupils are expected to be cour‘teous L
- T oo at all times, - o . ’
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© . ¢ containing children of

R o T s
' I:SCHO’OI'/ORGANISATICON | '

Pupils are divided intoafroups of about thirty-each group .
1 ability levels,. There-is there-
_~ fore mno .'top! or 'bottom! group or form, each group is of
- mixed ability, A form tutor takes charge of each form and
he or she is responsible for the group, monitoring the/
progress of every pupil, and maintain Ng standards of & -
appearance, ' behaviour and effort., The Form Tutor is -the
- person.’to whom the pupil should go .for help with problems,:
~and to whom the teaching -staff will refer for information::
about. individual children, - The work of the Form Tutors is
Hco—ordinated by .2 Head of ‘School .who has overall respons-
ibil;ity for a particular section of the pupils. Head of -
'Lower School, 1st and 2nd year pupils, Head of Middle
-School
. 5th and 6th year pupils.. Fach Head of School has two
assistants, one attached to each of the year groups for
which he is :responsible. ' .

Y oertain amount of homework is necessary and in the lower
school this will be: appronmately 30 = 60 minutes per ,
evening This may vary from time to time but your child .
. should. be given, a homework timetable within the first feww'"
- weeks at school and, as far as possible, this Will be
adhered to. © - o

Discipline in the lower school is maintained mainly by the
 Positive and Negative points system. Positive points-are
_‘awarded for good work and for any. action of the 'pupil’ which
a teacher may regard as -deserving of reward or recognition..’
Negatlve points are given for misdemeanor of various kinds
at the discretion of the téacher, : If on balance at the
end .of the week a child has two negatives he will be placed:
'in detention for one hour -on- the following Tuesday. Parents
are normelly informed by letter. There is also provision
. for pupils to be put directly. into scthool detention by the
Head.master, his Deputies and Heads- of School ~ or for them -
‘to be kept after school by an individual. teacher. ‘In. these
.cases, as a matter of courtesy, the pupil is normally
informed  the day bhefore the ‘detention so that he can notify
his parents that he will be 1ate home,

'In ma.intaining discipline a.nd encouraging effort we rely on
parental co-operation and interest to a very large extent, -
_-. .Parents are asked to contact the school office should they

- wish to:make an appointment to see their c¢hild's Form Tutoxr.
or-Head of School concerning. the child's progress or welfare.

Appointments can also be made to see the Headmaster or . .

Deputy Head.mistrese or Deputy Headmaster shOuld this be . .

found necessary. : . ,

u

THE CURRICULUI‘I

The following eub;ject areas a.re those which will be studied
by your child in the lower .school. Each Head of Department -

has glven an outline of the subject/s for which they are
responsible. ' .

3rd . and 4th year puplls and Head of Upper Schooi o

o
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' ENGLISH DEPARTMENT =~ o | . .

* .. English is the most mportant sub;)ect on the curriculu:n. [
" Children will not: make satisfactory progress in any subaect,
‘(except perhaps P.E. and Art) if they cennot read and writeq -
adequately. If children are not reasonabﬂ‘,y successful 7

_academically at school, they are unlikely to succeed in . R,
their careers when they leave sthodl. . . Ce

- : . At Brays Grove the childrén are encouraged to become :
. .. ‘proficient and interested in the three main aspects of the
' subject: reading; writing; and spoken English., - Reading is
of primary importance. To develop the children's interest
'in hooks, we have: a school library; paperback libraries in -
" the English teaching rooms;.a school- book shop;: and belong to -
'The Scene Club', through which the children carn buy books
by mail order.- In lessons, particularly in the.~upper .school ,
the emph'asis is. on, ‘the reading of. novels, . plays and poetry.

. .When they are sixteen, children who are very good a.t the .
' subject take two G.C.E. '0' level examinations = in English
Tanguage and English Literature.’ Those who find the subaect
‘not quite so easy take a C.S.E. Mode 3 English paper, but ~

. “they also have the opportunity to take G.C.E, 'O' level

- English Language.- In the sixth form G.C.E, Advanced Level
- English Literature is a popular subject and there are '0"
~1eve1 courses in language and 1itere,ture. . , S

' .Numerous theatre and: cinema outings are organised and the

‘children have frequent opportunities. to take part in plays
© .,and debates. They can also write articles for the school
- magazine, which is edited by the English Department

I'I:ATHEVLATICS DEPARTMENT L

" At the momenst all pupils coming to the school will be .doing
mathematics for five years, We follow a modern mathematics
"syllabus using the Schools Mathematics Project work cards.

. and books leading to either a G.C.E. or C.S.E. examination
for which nearly everyone is entered. ST o

- "Pupils will have met many ideas at thelr present primary
school and we shall be dgveloping these as well ‘as introducing:
new topiecs. Mathematics is taught mainly in specialist rooms

- -and ‘we try to give greryone an opportunity to do a little

T - computer programm:.ng.. . , ‘
We hope that at the end of ;t‘ive years they will be proficient

" in normal arithmetical calculations and in a position to-

. d}elvelop their ma.thematics into the sixth i‘orm if they ‘80
choose.,

S oL I will. be necessary during the course for each child - to , .
X l ... -provide his or her own geometrical .instruments, a slide rule .
£ and possibly an electronic ‘calculator in the 4th and’ Sth years. ’
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._‘INTEGRATEDH'UMANITIES S | o

- The Integrated Humanities course in the: lower school involves |
the Geography, History and Religious Education, Departments. - o

' j_-h pupil in - the first, asecond and third year will have 5 Gy
iods of Integra't:ed Humanities every. yeek : AR ;

! ' ﬂIhe velief behind the course is that man's experience of .
. life 1s total - not fragmented, 'and that the pupil's under--'
¢ standing of the world in which he or she lives will be
‘ - enhanced if their study of that world is approached in a !
total integrated, rather than fragmented way, At the same
‘time it is recognised that the ability to understand the
Do . world rests more on skills than on knowledge alone and So =
/7 ".the emphasis of the course lies in the development of these
/ - skills, using mateérial which is Dboth relevant and. stimulating :
/' . to the pupils. In the development of these skills within-a/’

- ‘general approa.ch to a.topic, the child also gains an ‘und ex-
standing of the demands of the individual disciplines -
Geography, History and R.E. which will be so'necessary for

- a .successful and profitable choice of subjects in the 4th- _

and 5th years. At the sameé time the variety of the materials ‘ -
. o and methods used.encourages the ability to communicate 1deas o o
. .. in both -the written and spo]cen word, : - '

The first year course beg.ms by looking at the individual
‘"Myself'. in-order to encourage the pupil's. understanding of
' him/herself and of their relationships with others and
. proceeds to the topics "The Family", The School®, ¥Th@
" Community", to -encourage understanding of the world in which
they live, The course then involves other topics which are .
: -+ also dealt within a integrated way, encouraging understanding
[~ /f other people, societies and ideas, and leading to an - '
© . .7 informed and questioning attitude to . 1ife. ' -

| ~ The approach is particula.rly ‘suited to mixed: abi_lity teaching :
‘ ' - . '= the confusion of looking at geography, history and R.E.-
- separately is avoided, the time provision allows in depth.
and thorough examination of material, the facilities for =+
outside visits provides a variety of educational exper:.ences
‘and ‘the continuity implied allows. puplls - of all abilities.
- to become involved in the’'work in hand and devote time a.nd ‘
energy to areas: of their particular interests. "

' IMUSIC DEPARTMENT

' The Music Department teaches. all pupn.ls in the fi:cst three
- years.: gpils are encouraged to make music themselves either
- ~through class singing or through class instrumental work.

' During their Ffirst three years they al.so’ learn some basic: = - ‘
.theory of malc and sometning of -the great composers a.nd their -
music, o -

Pupils are\giouraged to’ ;loin one' of -bhe two choirs (Janior

" or Senior) to learn-an instrument and play in either- the =
Band, the Orcpestra or the Recorder Group. : o
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There is a- Musie School on Monday evening where pupils have
. . individpal and froup “tuition on all instruments from our .-
. own staff and visiting spec:.alists. R ,

The Depar'bment Organises concerts on ‘a regular basis and
'usua.lly some sort of Musical Productn.on once a year, . )

Pupils who show interest and ability in the subj ect are S
© . .encouraged to. take music in the fourth year: and: onward to o
© " elther C.S 'E. or G.C.E. 'O level. S

The aim of the Department is to’ give children a broad
experience of music which will " encourage them to see it

" MODERN TANGUAGE DEPARTMENT

o “With the exception of some pupils requiring extra help in '

'« English, all’ pupils learn German for at leasgt 3 years, After -

' - - 3 years-the course becomes optional and for those choosing to . -
continue, C.S.E., G.C.E. '0" and 'A' level.courses are well .

established. There is the possibility of. learning Qnd o

,.gforeign 1anguage (French) from 'the third year.

- ~ The school uses the Nuffield German Course -which is audio-
* ' visual and oral based in the first two-and-a-ha.lf years with

.a rather more: gramnatical approach in years three to .five.

Full use is made.of film-strips, tapes, fla.shca.rds, wall- '

'charts, etc., as aids to learning. . : -

‘ The aim of. the Department is to give every child a grasp of
everyday practic German with the. ability to speak and '
understand basic struetures. All work is -firmly based on. 6 .

“a practical, situmtional approach to give the pupils. maximum . _

. 'fluency when travielling abroad for communicating in German, ;
o In the Upper School this is linked to examination requiremen'bs. :

'From “the second year onwards we ‘aTe now introducing a system
‘of Graded Tests in German. Pupils who successfully  -complete
.the tests will be awarded a -Certificate of Competance by o
~ Bssex County Council, The Level One tests will be completed
. . .normally ‘during the second year of Germdn, ‘the TLevel Two . . -
.. tests during the third year-of German' and T.evels Three and
..+ Four, if the pupils opt- for Germa.n from the 4th yea.r during
S ‘_the fourth a.nd fi:f'th years. ‘ . . -

s ' Teachlng groups ‘are mixed. ability in the 1st year bu't for ,
oL ..~ the 2nd year a degree of setting takes place to.allow'a
- somewhat more varied approach. At the end of the 2nd. year

~0". '~ . the work of some pupils may include an element of Euro

R - Studies involving a comparative study .(in English) of o
way of 1life- in major Earopean conntries. This course. will

. setill, however, re'tain a large element of German 1anguage .
- .. work. : : ,

v
r.
‘

Lo as a worthwhile 1eisure activity both now and in ‘the future., Coe
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‘The Departiment usually organises at least one trip abroad
~each year +to Germany’ and/or France, including an exchange

. for Middle and Uppér School pupils with Winser Grammer
"School near Hamburg. ,

SCIENCE DEPARTMEN 7

Blology, Chemistry and Phys:.cs are taught to i‘irst gsecond -
and +third yea.r pupils under the subaect title COmblned
Science.n‘

The syllabus follows closely: the Nuffield Foundation g
. recommendations for the teaching of the separate science

152

subjects to G.C.E. 'O' level, but has been adapted by this . =

department in oxrder to teach classes composed of mixed o
a.bility_ pupils. ‘The éssential difference between this and
~ traditional teacnin% is that all lessons are laboratory co
based with the pupils own practical work being the main

- learning vehicle. - Blackboard work resulting in notes
 together with formal demonstrations ca:cmot be avoided

- completely and is certainly used where, paratus is very .
‘expensive or dangerous chemicals a:ne«inc uded, «This form

~0f teaching is, however, kept to a minimum, in the fi.rm

"~ bélief that pupils will learn more if they enjoy their -

' science by doing it themselves. o ,

‘ Each lesson aims at being a’ series of platforms with steps

. and - alternative routes between, The bright pupils in a
mixed ability.class will reach the top platform having
investigated all ‘the routes and will go home with more to

. 40 for homework, vwhile the slower pupil will experiemce . . -
- each main. platform or stage of the topic¢ without all the
detalls, which may be too difficult to absorb. In some
cases the homework set will need your helping hand and in
.others it will be of-a practical nature. at your kitchen
sink. Please forgive thé imposition, but we hope that In |

some’ cages. you will enjoy our’ sc:.ence as much‘ as our pupils. ‘

. By this method oi‘ paced teach.mg, pupils Jwith dlfi‘erent

individual learning speeds will all have covered the same -

gyliabus or. major topics and will ‘all take the same examin--
ations in ~the junior years. All pupils in the third year

‘take the. same selection examinations, in the seéparate subj ects
of Biology, -Chemistry . and Physics, which are set on the work-

Fasa)

which has been taught in.the Combined Scilence syllabus, From

"the results of these examiriations -each pupil is advised on

their capability -of. taking One, two or “three of the sciences' o

to ‘C.8.E. or '0' lev'el,

a 'NEEDI,ECRAF.E DEP ARTHENT -

Needlectaft is taught throughout the first three years, and
boys now: have an opportunity to try the.u' ha.nd at this cra:f:"l:

\

oy

i
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During the first year, it is a compulsory .subject for boys' -
and girls., They spend-six months in the department and are -
tanght some of the basic skills and make several attractive
and useful articles., I‘abrics and patterns nay be bought

- from school, B .

, »Second year pupils are expected to make a variety of sinple ‘-
garments and articles, using fabrics they are able to handle. .

" Suitable patterns and fabrics are available in school, btut-

. parents may’ supply their own fabrics or garments if they
wish ,

In the thj_rd year, pupils are expected to choose and buy
their own patterns and i‘abrics, for garments and styles -

requiring greater skill, e.g. dresses, jackets, skirts, :
' trousers, pinafore dresses, ete. A limited amount of fabric-

. 1s available-in school, bu}b it is to their advantage, if.
they learn to handle some of the more ex:pensive materials

~ in the sh0ps today. . .

ayment for one piece /of work 1s expecued to be made,

efore commencing a new garment or article., A certain
“amount of homework is essential, in order to complete a
".plece of work in-a reasonable period of time, but it is

most important that the pupil nly; carries out the work set

by the teacher. .

In ‘the fourth and fifth years the pupils have an opportunity

of taking one of the follow1ng courses if’ they have an’
' 'interest in the subject. ~

1) G.C. E 107" Tevel

' This course covers the subg ect both theoretically

_ and practically, and a very high standard .of work
igs essential for garments and articles prepared for .
the course worl section of the examination. :

2) C.S.E. Mode 1 ot

© . This is ‘ésgsentially a practical course, with theory
. being kept {0 a minimum, Half the marks for the
actual examination. are given for the course work,
'which is-dons uider supervision. ' : .

| In the sixth form,  the G C.E. 'A' level Needlework: a.nd ,
-Dressmaking course is available for those wishing to make.
- a further, more detailed study of the sub;]ect _

v

. POMESTIC SCIENCE DEPARTMEI\TT

Pupils will attend for 2 periods each week for ha.lf the

- school year. ILessons will include general hygiene, care -
and use of equipment in the Domestio Science .rooms, and .
basic cookery and. nutrition. _ : :

e
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‘We keep the cost of lessons down to a ‘minimum, and iire-;a_n .

* _alternative choice wherevér possible, Children will be:

asked to bring ingredients from home, but if necessary,

these’ may be purchased from school if a note:is sent before- -
-hand, At each lesson. they will be told the Ingredients . i
needed the following week. They will also need an apron for

all practical lessons, a.nd sultable containers for carrying

: food home.

In the fourth and £1fth year children may. continue to’ study

for either C.S.E. or '0' level examinations and this will

.include housecraft as well as cookery.

- To complete the syllatus everyone will be expected to cook

each week, and with rising prices, this should be considered
when choosing this sub;ject :

TECHNICAL S‘I'UDIES DEPARTMENT ,

In the first year all" boys and girls will have. two periods
of metalwork and woodwork each week for approximately half
a year rotating through other practical subjects. Because -

" time is short, the course will be very ba!s:Lc, but is.

intended to give ‘each pupil the chance to ‘complete a series -
of simple exercises, At the .end of the year it iE envisaged
that pupils will be-able to return to their first craft to
complete any . unfinisned work a.nd save wastage. .

'~ Because of the Health and Safety at Work - Act, and to protect

their clothing, it 1s essential that bo and girls provide

' themselves with (2) a protective apron A carpenters type if

possible - (b) proper footwear: i.e. .no slippers, open toe

- ‘shoes ox ‘wobbly high heels,

At the end of the First year, pupils will be able to ‘choose

two of the four practical subjects taken, and thege will be -
Tollowed in the second -and third years. " As with all choices -
© ‘this mist be carefully considered because once made there -
-can be no changing until the fourth year, Technical draw:.ng

. is. introduced as an option in -the third year,

.. In the fourth, year pupils mak.'e a. choice of technical sub;]ec-bs

and embark on a two-~year examination course leading to

. either C.S.E. or G.C.,E., examinations in the fifth year end .
this includes a C.S.E. Motor. Vehieles Course. _

A1l pupils are encouraged to pursue :Lndividual work or do
-extra craft work if they wish and the workshops are open for
a short while after school on most evenings for ' this purpose.

* It should be mentioned that -pupils are required to pay for

all work taken home, and although material costs of timber
and metal are very high, we, endeavour to charge a modest.
amount , L , o J

/oot
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ART DEPARTMENT

The Art Department has four Studios, one of which is a
pottery; one mainly a graphics room, equipped with printing
presses, etc, The studios are used for general art work
and craft work such as work with textiles and fabrics,

During the first three years children are encouraged to
experiment, in a creative way, with the various craft
materials and media we have to offer - it is hoped that
one term per year is spent in Pottery.

It is hoped by the end of the third year children have
discovered their aptitudes and are ready for the examination
courses of the 4th year.

Those opting to do art in the 4th year have a choice of
C.S.E. or '0O' level courses, .Both these are two year
courses, The '0O' level examination consists of 2 papers
taken in June:

a) Main paper - ® hours allowed.
b) Subsidiary paper - 3 hours allowed.

For C.S.E, the candidate has to (a) present a folio of work
produced in 4th and 5th years, (b) take an examination which
consists of producing a piece of art work on a set theme

(10 hours allowed),

We divide our course into 3 main areas cf study:

1. '0' and 'A' level work (London or Cambridge Boards).
The aim is to obtain another 'O' or 'A' level which i
a useful requisite if the pupil is hoping to obtain a

place on such courses as - Teaching - Architecture -
Technical Illustration - Surveying - Design Work,

S

2. Preparing finished work to show at interviews in order
that a pupil can gain a place in one of the Local Art
Schools, These schools offer 2 main courses:=-

a) Short vocational courses of training for designers
for local industries and studios - Entry qualifications
usually three 'O' levels or equivalent. Pupils must
be over 17 years old,

b) A foundation course leading to degree courses at
other centres throughout England and Wales, Entry
qualifications five '0' levels or equivalent.

3. Recreational courses in Art and Craft when pupils are
encouraged, at their own speed and inclination to work
in any media that they enjoy such as pottery - painting
- printing - sculpture etc. This gives the pupils a
chance to be creative to produce useful items.
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REMEDIAL DEPARTMENT

The aim of this Department is to give the slow learning
children an opportunity to succeed and gain self-confidence
in subjects they find difficult.

They are taught in small groups, in a relaxed and secure
atmosphere and if they work +to the best of their ability,
they can often return to the normal timetable after a term
or two., Close co-operation with the English Department
enables this return to be implemented as soon as the child
is ready.

A few children will find most of the normal +timetable beyond
them academically and emotionally. These children will
benefit by spending a large part of the day in the Department
and they follow a carefully worked out individual syllabus
which enables them to reach their full potential, The

welfare and happiness of these children is of equal importance
to that of their more successful companions.

With all the children we teach the emphasis i1s on individual
work, in all subjects taught. Each child progresses at his
own speed competing only against himself,

We try to give the children an interest in, and a liking for
reading. This is encouraged by reading every day from a
wide range of reading books, both to the teacher, and also
to himself, In this way the reading improves rapidly, and
with fluency comes enjoyment.

From group discussion, individual talks to the teacher, and
by the use of radio broadcasts and tape recorders, we
encourage withdrawn and self critical children to communicate
through the spoken and written word, because children are
unable to write down their thoughts until they are talking
about them fluently.

The Maths curriculum is structured to give, at the wvery
least, an adeguate ability to cope with all number and money
problems they may face in adult life, With many children

we can take them much further.

We co-operate closely with the Maths Department, Incorpor-
ating much of their curriculum into our work, so that during
the first three years as many children as possible return to
the normal timetable,

Remedizal help is available throughout the schcol from first
to sixth year.

R.E, DEPARTMENT

Religious Education tends to be a subject most often mis-
understood, It is not intended as a primary objective that
pupils should be inculcated into any one specific faith,
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although pupils will be encouraged to choose or work out a
set of beliefs for themselves.

It is intended that religion be approached in an objective
and unbiased way,

The syllabus aims to introduce pupils to an understanding
and appreciation of the religious attributes and experiences
of human life. It looks at several of the world's major
belief systems and religions, and elements and experiences
which occur in everyday life such as celebration, adoration,
hopes and ideals.

It aims to rout the popular misconception that 'science'! has
all the answers that matter, and that because '"man has come
of age'! there 1s no need or use for a system of beliefs or
values or philosophy of life as presented by religion.

It aims to show that there is more than one way of looking
at and thinking about the world, and examines how different
religions and philosophies came about, operate and influence
life today, both in this country and the world at large.

It aims to show what it means to take any religion or set
of beliefs seriously - how it effects a persons' behaviour
and outlook, The subject can be taken to C.S.E. and '0O!
level examination level.

During the first three years, R.E. is one of the components
& ?
of the Integrated Humanities course.

.2, DEPARTMENT

The school P,E, Department has very fine facilities., The
basic layout offers an indoor swimming pool, gymnasiumn,
sports hall, 12 acres of fields, redgra, 7 tennis courts.

Use 1s also made of Harlow Sportcentre and adult education
classes.,

The syllabus is designed to provide a controlled progression
through the wvarious aspects of Physical Education. 3By
laying a sound basic skills foundation in Lower and Middle
School pupils will be encouraged to gradually broaden their
perspective, and at Senior School level be better able to
cope with the wide range of activities on offer,

interest of safety ygien 1ig tar rds

In the terest of fety, hysg e, high standards and
equality, pupils must wear P.E. clothing specified under
school muniform requirements,

Activities outside normal school timetable hours are an
important extension of curriculum work and pupils are
encouraged to take part at a level according to Ttheir
individual stage of attainment and interest.
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The P,E. Staff of four provides a wide range of expertise
availaple during and out of school hours, and through the
nature of its SHbJECu, strive to develop a desirable
teacher-pupil relationship.

DRAIMA

The work of the Department is concerned largely with
developing the pupil's creative potential, both as an
individual and as a member of a group.

During the first three years at least one period per week
is devoted to mime, improvisation, dance and experimental
approaches to text. Whenever possible the fullest
integration with other departments (e.gz. Art, Music and
T‘1’1g11sh) is achieved.

If the pupils wish it, examples of their group work in
e,g., dance and improvisation, are shown to other groups at
least once a year in miniature drama-festivals.

In the fourth and fifth years a C.S.E. drama course is
provided,

The Department is responsible for all school productions
presented to outside zaudiences.

At least tThree productions are presented each year and
usually take the form of a 'straight' play, musical play
and a popular entertainment referred to as 'Opportunity
Knocks'! for want of a better title.

Some pupils opt for stage work and gain experience in
lighting and set construction., The stage management and
lighting are the responsibility of members of the fifth and
sixth fornms.

Specialist work on speech is undertaken, Pupils are given
practice in d’SChSSlOD, in the preparation and presentation
of talks and radio and television programmes,
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APPENDIX H

MATERTATS USED IN THE RELATIONSHIP

SKILLS TRAINING PROGRAM
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ATTENDING BEHAVIOR

Good attending behavior demonstrates that you respect

a2 person and are interested in what he/she has to say. The

=

effect of attending is an encouragement to the person to go on

talking about his/her ideas or feelings freely: without using

words, you are communicating that you are listening to the

person. There are several components of good attending behavior:

1. IZye Contact - ILooking at a2 person is one way of showing
interest in that person. However, you can make a person
feel uncomfortable if you stare at them too intensely.

The best way of showing that you are listening to someone
is by looking at them naturally.

2., Posture -~ This is a natural response of interest. It's
best to lean slightly towards the person in a relaxed
manner. Relaxation is important, since you want to
shift focus from yourself so that you are better able to
listen to the person you are talking with.

3. Gesture - You communicate a great deal with your body
movements, If you flail wildly with your hands or if
you cross your arms over your chest and hunch your
shoulders with your head bent downwards, you are very
likely to communicate some unintended messages.

4, Facial Expressions - A good listener's facial expressions
ilndicate responsiveness., Examples: smiling, eye-brow
A : T
raising, frowning, when appropriate.

5. Verbal Behavior - A good listener's comments relate to
what the other person is saying. By directing your comments
and questions to the topics provided by your friend, you
show interest in what he or she is saying.




| jsomeone is an ineffective way of giving ”feedback since the

/ © during ‘our conversations,

"3 Sﬁgggestions for improvement - identifying a change that
. e person can m o ‘lmprove. Exam%le. "It would .
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FEEDBACK - .

Feedback is important to our growth since it gives

'us a chance to see ourselves as others see us. Without this' '

-

' outside view of ourselves, we. have no way oi‘ knowing how our e

behavior affects others. Giving effective i‘eedback involves |

spec1i‘ying behaviors you have observed and stating how you - -

feel about those behaviors. ; For example, saying “good" to.

'receiver of the feedback doeSn't really know what she/he
B did that was good L

. Effective feedback has :E'our basic componecnts'

l. Positive feedback ~ ldentifying behaviors you like and.
praising the person for the behavior. TFeedback may
- pertain to -things you say (e.g. "your tone of voice'
~ showed caring on'your part") and  things. you do (e. g,
S l:!.ke the way you look at ‘me when you talk").

2. Constructive feedback - identifying a behavior that you

}’ - think.could be improved Example: . "When you look down ]
1% m&es me feel- like you' re
disinterested in what I'm saying."

"

_ malce me feel like you're more intereste in what I'm
- -gaying if you would look at me more often while we're
talking.., - _ ; o

4. checking out with the feedbaek recigient - making sure - o S .
. . -tda € person you  are g To un erstands what you T .

T are communicating. : Exa.mple: "How do you feel about
what I ;just said. _ : , .
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EXPECTATIONS FROM IRIENDSHIPS

. Please rate the following questions on the fbllowing scale'
v oo Strongly Mildly, o ‘Mildly Strongly
R . G disagree. disagree Neutral agree agree

What do you . expect from o
real friemnds? -.'

R 1.,You can, call ‘them any ° o ‘ . o L
o -0y J4ime of the day or night j 1‘,'_ ‘ 42. - 4 5.

2, They will be there when o S ,
'~ "you need them. -~ R o2 3 45

'Tﬁ !;?i, "3;}They cad - say fo to you..:'y~f: 2 . 5. 4. 5

4.,They can have separate
© plans that don't - - - .o e s
\include you., o ' S _ 2 - -3 . 4 -5
_ 5. They can like other R T
s people as much or. more S : . R T I
than' they like you. o e 2 s 45 s

- S.IThey should Inow ‘what
© 'y you are feeling without . L o S
your. even telling -them., }__ 1. : 2. . 3. | 4. 5

. Y i . . N
L i A .
e TR X e aent e N

L . 7:2They can expect complete VPPN
S understanding from yow, . 1 -2 3 .- 4 5

Jﬁf‘.'m Q"EB; They will accept your . . Lo e ]
s S .,saying no to them, . . "1 2. 3 L4 5
AR P 9.”They can have separate g ,_f'_ﬂ o f‘ I -':"-. :
ix?é fﬁf::ibx'You can tell them -..: ‘.3fﬂ R o .;_.“'”.'R' '=_ ‘
EEE 4 i R A SR B T
PR i B They mast tell you . “"f' x:" C Ll B R

R ,ﬂeverythipg._.:g.v‘z;_. B S - N

r12,°Youw must tell them o .onc o . T e
; - ';everything. '";. SR e N - B S A I




FEEDBACK TFORM

Giving effective feedback involves specifying behaviors you
have observed.

Te Positive feedback. (Identifying specific behaviors you
liKed and which were efifective,
and praising the person for them)

i s 48 Constructive feedback. (Identifying the specific

behavior(s§ whiech pertain to
the skill being practiced that
you think can be improved)

Ll g Sugegestion for improvement., (What can the person do to
improve?)
1Y 1eck out - make sure that the person understood what

you are communicating. How did s/he feel
abouv it?



HOMEWORK

HOMEWORK SHEET

- WEEK 1

lo

Meet with new dyad partner and use intimacy Game

t0 practice attending.

Write down thoughts and worries prior to and/or
during social interactions (including meeting

with partner.)

1

6



' A;,‘Interested in continuinv ‘the. relationshi o -
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. ENDING A~ OONVERSATiON' .

/' The only thing you know for sure when initiating a

',~conversation ‘is that sodner or later the conversation must

end, 'How you end it depends on how your interaction with\\f:

- the other person went, and whether or not you want to see

the other person again o ‘ . 'i. /-'.

: 'In this situation, you have examlned your partner’
cues and' have concluded that the person is interested -
in you. In addition, you have enjoyed the interaction
. .. and would like to continue the relationship. - However,
you want. to end the conversation (because you're tired, -
'you have another appointment or commitment, you have
work to do, etec.). . .

Guidelines. o _ ..i - --: f,i }*

1. Tell the person you have to leave. Giveua reason if .
uyou would like to.' - S . .
. .
2.. Share with the person your good feelings about the
' interaction. ' L

'3; Try o plan a future contact " h '{

\.‘Example: gWell John Itve .got to get oing. T only e,
e have 5 minutes before’ my nex% clags. - ;;,/’;{“jh_ :
'+ really enjoyed talking to you though and )
o goin% over the notes. for the test.,  How
- . about getting together Tuesday after ‘the

test to talk it over9

. Note: Just because you are. interested /in continuing the
The relationship doesn't mean your partner‘w111 be, 'If - . .-
- this is the case, remember that: | LT E T el

Aa;ﬂ there's no reason why everyone should like you

“.‘b.' not having someone like you doesn't mean, thene’s
o something wrong with you, only that the two of you
VAN didn't hit it off ‘ ,

, _B,-'Not interested in continuﬂng the’ relationship.:'

C In this situation, you'lve decided that you are not
. +interested in either prolonging the conversation or I
.. continuing the relationship (i.e., because ypou didn't - . = . .|
-. . enjoy the interaction; you don't have: enough in- common, ST
-g.it's not practical for you to meet with him/her again, etc.).

) - . o ' ‘o N o ’ ‘. - S ’ ‘ o . - ' '..' '
. .‘ ——-'- --‘ - SR :'“"\’;*,r“-?-_:'._ ...A\ "':."‘"‘"""‘ - . . _. " ' """."' = ., = o o s J !
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Guidelines:

1.

2,

Simply tell the person you want to leave. Give a
reason if you would like to.

Do not make up wild stories, make plans you have no
Intention or desire to keep, or be overly apologetic.

Examples: Well, I've got to be going.
Good luck on your test (or something you've
talked about).
I'1l see you.

Note: Just because you are not interested in continuing
the relationship, your partner may have enjoyed the inter=-
action and try to arrange for future interactions. If
this is the case, remember that:

2.

b.

there's no reason why you should like everyone

you have a right to choose the people you would like
to become friends with

turning down someone does not make you a terrible,

-

heartless peroon and it won't destroy the other
person either
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SITUATIONS FOR INITIATING CONVERSATIONS

You are sitting next to another person in a classroom,
waiting for the teacher to enter, Initiate a convers-
ation about the class.

You run into someone from one of your classes in the
Pow-Wow Room., Initiate a conversation about the food.

You were at a party last weekend, and were briefly
introduced to someone. You are now walking across
campus and you meet this person again. Initiate a
conversation about the part

You see a classmate of yours in the library studying for
a test. Initiate a conversation about the upcoming test.

You meet an acquaintance as you're walking out of a
movie., Initiate a conversation about the movie.

You seem to run into this person everywhere; the movie,
library, your favorite restaurant. Here you are, waiting
for a bus together. Initiate a conversation about how
you seem to run into each other everywhere,

You're at a party and yvou rotice someone who looks
familiar. Initiate a conversation about where you
know the other person Ifrom,

You run into someone who lives in your building (or dorm),
but you've never really met. Initiate a conversation
aboutv living in your building.




CONTINUING AND EXTENDING CONVERSATIONS

Once you have decided that the person is intere
in continuing the conversation (i.e., looking intereste
what you're saying, answering in complete sentences rat
than in uonODyllablps, asking you questions, etec.), you

extend the conversation by using free information.

U9

A. TFree information is information that a person gives even
though Tthat information was not specifically asked for.

=

Example: Ilary: "How was your weekend, Larry?"
Larry: "Fine, I went to the movies." (Larry

answered liar ry's question, but also
offered the free information tThat he
went to the movies)

Mary: "What movie did you see?" (Mary picked
up on the free information that Larry
offered, and followed it with another
question)

Larry: "Silent lovie, "

Mary: "I saw that too and thought it was

hilarious. What did you think of it?"
(Mary picked up on the information
that Larry gave, This was not fre
information since Mary had asked for
it, uary responded to this by offering
her own information (i.e., she saw the
movie and thought it was hilarious).
Mary then asked another open question
to further extend the conversation.

B. Cuidelines for extending conversations.

l, You can offer a little free information about your-
self when you answer questions. (You should also
answer questions in full sentences rather than in
one or two word sentences.)

2. You can pick up free information from your partner's
comments and follow this information with your
comments and questions. Note that open questions
usually encourage the most free information.

3, You can change the direction of the conversation by
bringing up a new issue, problem, or topic currently

lnuerestlng to you.

Note: In general, the free information that a person offers
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is often very important to him or her. Hence you
should pay some attention to it.

Telling about yvourself.

Giving free information does not mean we have to reveal
everything about ourselves. Instead, we extend our
conversations by "pacing" what we tell about ourselwves.
If someone tells us a little about him or herself, we
reciprocate by revealing about the same amount, or
maybe even a lifttle more zbout ourselves., Then, we
wait to see how the person responds to what wefve
revealed, If the person continues to reveal more and
more, we'll probably grow closer, However, if the
person stops revealing, then we should probably follow
suit.
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1s.

CONVERSATION TCPRPICS

Major and/or future career plans

Traveling you've done

Political issues (i.e., abortion, legalization

marijuana, ERA, Carter, etc.)
Hobbies and interests
Movies, plays, concerts
Rooks

Summer jobs

DeKalb

Bars and restaurants

2

pory

0}

-

l‘gj

ily
riends

¥

Courses and/or teachers
Television programs
Boyfriend/girliriend

Religion

of
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II'I?RO_VING 'SELE,-—'CD_NCEPT '

A person's self-concept can be defined as the “sum

total of all the positive and’ negative thoughts, feelings

e a.nd. 'beliefs one has about. oneself.

- T .

, . , Some people tend to overemphasize, exaggerate,._and “‘;
"'.dwell on negative thOughts about themselves, to the point

- ’I‘-where they exclude any Lpos:tt:i.ve thoughts. ' This easilyqleads' -,l" o
' s to a lack o.f confidence, negative feeliﬂgs dbout. yourself

o ' an avoidance of i51ew and/or difficult situations, and a belief
IR ‘that things’ wi.ll always turn out for the worst.. ' The result

' 'is a negative self-concept.

.l

Other people, however, have ma.ny positive thoughts -

) .about themselves a.nd in addition can’ accept their faults and

‘ '_mista.kes withoe:t judging or putting themselves down.. Th
'I;leads to good feelings about yourself and a willingness to ’

P

_;-a.pproach new a.nd/or aifticult situations without either 7 N

T expecting or d;r.'eading i’ailure.. The result is a positive. Co e
j.sel:t‘-—concept ' o RS AR o R

Ther?fore, one way to establi : more poeitive seli‘-

‘concept is to increase the number of positive thoughts, ' | *

‘ _' .f-,feelings, .and ‘beliefs you have about yourself Th;l.s can be o

«'";,' ""vdone by increasing th,g number of your positive self-sts.tements. .
[ ' /‘ _..‘. ‘ .-. . ) _Illc., B

o «

-

'’
it
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L Guidelines :

e, Honaﬁm?[m;ﬁes YOU ENJOY/INTERESTS

N

' . POSITIVE SELF-STATEMENTS

..J.'.:',-'-Make every statement a ;f‘ull sentence..', . L

12, - Use. "I" statements when possible. R

3, . Put all statements Ina positive form (i e., I m ‘a

good bowler ¥s. I'm not ‘too bad at bowling).-_ R

" PERSOMLITY HARACIERISIICS.

P

.

B, R.Eﬁ:ATIONSHIP (frie_r_l_dé,. family, et.c.j .

o,

- D. ACHIEVEMENTS/ACCOMPLISI-]MENTS/SUOCESSES/EKPERIENCES/

THINGS YOU D0 WELL
i

.'1. I'i._'~' ..:? . o .l L . .": o
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AR about what has been said.

3 .Neither you or’ your pa.rtner ha.ve anything to say - S
-7 at the moment. _ _ . : RV

.- beilng 1iked, having nothing to say, and putting
- yourselves down that you cem t concentrate on. the
conversation itself : _

/ . 4. You a.nd/or your partner are so busy worrylng about '

5. ‘You a.nd/or your partner are not interested in o S
continuing the bonversa.tion. S L

.Since. there are’a number of possible reasons for Silences,

1% is important:not to always jump to the conclusion that , o .‘

there's something wrong with .you, that it's your fault, that
. your partner dislikes yqu, or that you're a dull, worthless
" ‘person, That kind of exdggerated, negative’ thinking will
only increase your anxiety and interfere with your attenpts
’ to calmly handle the situa.tlon.- ‘ ,

' l }?ursue an area or topic you e talked about in a
' previous conversation. S e

_ ’,E_x amples ITast time I saw you, you were thinking o
: — ' about going to see the Wiz. Did you end T

o X ‘ o up going'? _ _ R
o ’ .2-'" Pick up ‘on some. i‘ree information offeréd }iy your O
R pa.rtner ea.rlier in the conversation. L

L Exa.mple  Awhile 2g0, T mentd oried that you were - .
e con majoring ix’x Sg%iology.. Wha.t do you pla.n' o

L [ . ‘v,.\

-

¥ Modified from Tindqhist et al. Soclal skills training.
o Da,ting slcills treatment m. ual, 1975, p. 23.

HAN-DLING.. S‘II;EN-CE'S_*
| Silences d.uring a conversetion can mean. several things'
1. You've finished talking about a topi¢ and are, .
N thinking about a.nother ‘area to discuss.. , «
2, ' You! re :anolved in interesting d.iscussion and . | L
' you Or your partner -need time to t‘hink and react. o

S e Remember that it is natural to feel uncomfortable during . .
e silences, especially i1f you're not a gifted :conversationalist., = - L
- - .I¥ you wish to break the silence, there are several strategies T
. you can follow. L o ,' ] IR

O A

L S S
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: - oy
to do after your gradua.te‘?
. 3. Bring up a topic of conversation you have not led
<~ . about before (re: friends, family, current campus - R
o -issues, or any topic of interest to. you) N RS
5 Exg]g]; : - Did you see the a.rticle in the Star about
: A .,4_;-" Sha.r‘s your feelings about ' silences' during S ": N )
T conversations. . e . =
Ll ' - Bxamples I really feel uncomfortable during silences" | -
o S lik_e ‘this, - How do’ you feel a.bou'b them'7 Cos
3 i . B . v ’ .|\ '
_ . . a
» N ~ \ ‘.. - .
é ,\ .. . “'j - ’ o '-T .
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s e C'UES mmcmme INTEREST IN CONTIN'UING OR ENDI{\LG

- A _CONVERSATION* -

Once we are in the mlddle of a conversation w1th another
person we can get a good ‘idea of whether or not they:.are -
interested in continu:Lng by being aware. of certain cues.
For example-" : ) , _

)

LT A Cues indicatmg tha.t the person is 1nterested
BN l.— Attending beha.ve:ors (eye contact
L nods, etc.). X

facing you ’ head

—

L _'°_'«'2,. he person answers 1n complete sentences.

3.

) _ ‘l‘he person asks you open ‘questi ns, -
'“':;" " i,

“

The person offers free information about themselves. .g

B C‘ues suggesting lack of interest in \rontinuing the conversation. o
. e
-'1. Looking a.rcund at: other‘ people or things. (Some people -
'~ may avoid eye contact ‘bécause they are shy and not .
... because they want to end the . con ersation. . However,
B ..~ -shy people will typically stare” downwards or to their
- .. 'sldes. They will not be attenti e to their external
' surroundings) : o '
~'2. _.The person 1ooks for other thin s, and’ attempts to ~ -
' leave at. the first pause in the jconversation, . (e.ge.
_ . ' the person attempts to end the onversation by saying,
P N ' “Well, Itve got to be’ going".).’ , o
' \\_' ’ ‘ \3’.\ Constantly 1ooking at on"e's wat h. : ) )
' L 4'. Ya.wn:lng :f:‘requently e.nd/or 1ook -d bored and uninterested
‘ - » o 5. Answering questions with one | r' two word answers. - -
. o 6_." Not: a.sk:Lng you a:oy questions ."-'retum.-' '
B Note: - Try. o’ ‘agiame that. the person/ i intérested in being aE
. T~ with you and.in: continuing tHe conversation until h:l,s/ }
! R her cues clearly tell you () erwise..‘ - e

S Modified from Lindquist ot a1, Soofdl skiils training
' Dating Skills treatment manual 1975, 1iq 23. e

Y
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oo

I jhat s/he doesn't like, .
.' s/hetd never forgive me for putting hexr down, -
. worth losing her friendship. » I'couldn't hurt hgx like . |-
that ally'way. s Coant : . ' R S I "_l."

o]

: - IRRATTONAT. THOUGHTS RELATED ’.I."O‘ 'MAKI’NG REQUES’.I"S-

~

I'd like -l:o as’k Jilm to play- temis ( o swimm:.n . go
- camping,  go dancing, go bicycling, e ) but :I'm no
: good -at that, - I'll probably make a fool Tmyself .
"'and’ -embarrass him a.nd then he won't want to do any-bhn.ng

withme a.nymore., o LT e .
. RN - - ','.. \'...'_— ; v

1 . o . .. . . o .
ERTRK o ’ ’ T e, e ‘ C R St to
e o \ , e .- . . ] L
o " ’\D‘ -, ) L .. . S
o : . . ';4 . ) i i S s oo . -

]
S‘he'd proba‘(ﬂy sa.y yes o [

I wonder if Sue would “help ou'b.
bt really think I'm a pain, What right do, I "have to
§Sk her for help? “She's never asked me for any, I'd.
etter.not. expect too ‘Thich from her or,

anything to do with me. N N L

-~

I suTe . wou{.Ld like to ‘t:ell Pa:b ’co stotheasing me in Y
. front of everyone, It really makes m
what right do I have? - I'l1l bet- T do plenty of" thin

BEERN R ST 0 Ve O S

§he ‘won't wan't e J

feel bad, tut Ao
f

Even if I could tell: her/h / o
-It's not MR

e
L
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L | MAKING REQUESTS I SOCIAL'RIEATIONSHES C .
o e . _ ._ ) ﬁ, .
| . In order to comfortably make a reguest we muet first
" realize that we have a right to do so. We must -at so
‘recognize that others have the right to refuse our requests.
Being turned down does not necessarily mean . that we are .
B disliked and it never means that we are worthless people.fﬁh
! a » There. are three basic types of requests that are
typically made in social relationships: initiating social
" contacts, agking for assigtance or favors, and asking another
person to change his/her behavior. Lo
A Initiatinp; Social Contacts. o
. ~;; Whether it's in person or over the phone, there 8 only B
one way. to initiate a .soeial contacts ASK. . ., .
Guidelines for initiating social contacts'h s 5;'
'~1;; Establish a future contact while %ou are interacting
, © O with a person.~ ' IR L .
g 'V} Examplee' "“ull you . be here tomorrow?“' S
) 4.4 "Yould you like to go out for a- coke
e ater 80 we'can ta :eome more°“."
“ 2, Suggest an activity you both engoy. } o
Exampies- If you just found out- that, both you a.nd .'
. o , . L - your” acquaintance or friend enjoy %o ‘ ;
I .-,}‘_ shopping, (or: watching sports,even 8, TV; .
T r L -ete.) suggest that activity a
. . —— . Ty . 3
"3. Don't try.to impress your friend too hard This will'p
‘ ~only add pressure to you and make you worry about L
performing. o R - SRR 1,
.”54; When you- call someone, try to have a‘general plan in |
A mind However, ‘be ilexible and be ready ‘to negotiate.
Enample~ ,a:ry,f:"Wbuld you like to go to the basket-;'
EREE R ball game with me tomorrow night°"
e | |
. j H-Ered‘ : “I'd really enjoy that but, I've :
5 - . IR already made plane b0 go to the . .
o i . s ' movie. ~ ' _ 4
T Lt ]:1 ”.»ﬁ- :
S L TN EMLaImy:‘ "Well, how about the game next L ;

e Ty e Tuesday et

"TT“JQ?';f,_”;f_f'E'_Hhredg ' "Sounds great. 'I'll meet you at

L the stadium. e

ta Yy - .. '_..

L N » ) ' L4 ; v -
i L N T o o
: . : . . e ot "o Ve

. . . .l T M L v_ }
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R Guidelines £or Asking Favors"

} '-1‘,2.. 'Don't trap the person :Lnto sa.ying yes. S/he'll only -

- A
q - .
------ —— g {.‘ . - -
. A '
oy . .
. ‘A" :
I\ Y
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.

Asking for Fa.vors. R

ma 1“913-17i°n»'3hip we have the I‘ight 6 dek others for oy

help. . However,.: we mat also respect the right oi‘ others
torefuse. . : ST S

-,J,.: “Be. direct about your request.. Gome right to the

point "instead. of beating around the bush or .being

overly a.pologetic. Give a reason ii‘ appropriate. o '

.‘-;..Ineffective example' ,“ Sa.y J'ohn you wouldn't be -

~would you? . Oh, forget it. -
I'll find. some other way to
get there. S '

'»;f.Effective' .' "Sa.y John T need a favor. The buses

f L L o aren't ru:nnin tomorrow go. would you .. :
s I be able to give me a. 1ift to school?" S

re sent it

Example- " Sue' ‘ "Wha.t are you do:Lng at 3 p m. tod "y?" :

Mary- “Nathing much. ‘._‘

e ' ' sue, . "'.Ehen you can give me a ride to' my
S ' ;]ob. R I IR

o

Asking for Beha.vior O‘ha:nges. -_ .

~ Again Twe ha.ve a right to ask people to chahge, bu.t '

_we muet respect their right to refusa to cha.nge. L

"'_"Guidelines for Askinj a Person to. Change.
1. ‘Use. the ‘Feedback model el the persdn something

. .positive, state, how the: undesirable ‘hehavior makes &
.. you feel, ‘and sug at an-alternative ‘behavior. -Twov ‘
‘..very important poﬁta-- Uge MIN . ‘statements and T
R oheck out hpy the parson hea:rd you:r: feedback. L

‘ship. & 1g%. - I.don't ‘want-petty .

' “thing: that's bothering me.:~. I get
Teally-upse (when. ‘you . -boTTOV. ?nyv ;
-things withéut askifigime for

_able o do me a. fayor tomorrow

'.-'Exa!ﬂnle- Sue- "Ma.ry, I really value: our rela.tion-“.f., -

‘"things t0%interfere with our: :t‘riend.- o o
- ghip '80: L thought” 113" air: out! ‘%ome- R TN
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N / l ¢
‘ permiss:Lon first - I feel like_ "
©, . . you're taking advantage of ne,

"+ .So I wonld really like yov. 1o .

S . o ask ny pernission first.,. ~How '
- R _do ou.. feel about that"“ ~ ‘
'Again, be direot in your request
.. Uhdér some citcunstances we can “even ask stra.ngers ‘..

‘to change their benavior. s

'.Example: "Excuse me, bu't could you please stop
S smoking‘? It really bothers oy’ eyes."

T
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ST o _-*'smm'mioﬁs mR mﬁxi\m REQﬁESTS_
i S - 1. Your car is being,repaired and you- need a ride to school.'_
L2, ,.'Ask a,n acquain'bance 'to go the movies- with you. o
. 3, You ha.ve to. miss class on.e week and you'd like someone
' to take noj;gs for you. C 2 . BRI
‘ B 4. 'Ask your roommates to do their sha.re of the housework
o 5. A.sk a friend 'to stoP teasing you abot your weight (or | ; .
ST looks, clothes, etc.),' S o . 4
-6, . Invite ‘somépne over for dinner. i -_ L .4- ;'-'if

7'.'." You're short o:f cash and you'd like 'to borrow $5 :t‘or a
” j'week ) . . _ o

. . . i
. . 1 . ~ . o7
B e o S SR S AU S SN
. A

n 8."; Tell a friend. to stop borrowing your notes. - ' R
o B Invite someone you'd 1:Lke 10 get to k:now be‘tter 'to plag
D ' tennis. b _ o :

.10, A i‘riend is going to the library a.nd you‘d 1ike him/her
-, 't:o pick up 3 'book forx' you. _ - - L e

R a S )
e
. - .

- Ask someone from your class to study with you for an- B
- upcoming test. 1 , L
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o l-]'SISOUé'SION".TI'PS mR-GRdUP LEADERS -
ST : l. : Read the op:Lnion you select . ;.','" ’ T
- . 24 . Tell how you i‘eel abou%: it.‘

3, Ask others how: they feel about it 7R¢meﬁnbér."to
ask open q_uestiox}s.. ) : : _

- . . . .

R ”Resta:te wha.t the . other person has Sald :

RN . 5, TIfmo one volunteers to ’calk, you ‘can ask someone R
S S directly how they feel about it P . L

R.emember that a.ll of the rela.tionship skills. you- have 1ea.'rned
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"-"‘-:,'-; - -and practiced apply ‘equally as well to group discusgj.ons. o
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- givme. AND ACCEPTING OOMPI-I]IIENTS* L e

S L ' G-ivinjg- ‘and: accepting compliments is an. important Lo
S P pa.rt of establishing and maintaining relationships. Most . -
R : : people love to'get. compliments even though it may be hard¢.
B . respond to them. Ttlerefore, you should try to give them

: : . freely. . ] _ - N ' ) L
R o ' The benefits of giving compliments are- ‘
oa, - It makes the other person feel good. . .
PR , b, ,It gives the other person positive feedba.ck about

Sl ° .him or. herself L

S C.. --‘It opens up communication._ C e e

,..

Cde It makes the .other person feel good about you. C " : \

<. PR 1 ~ .
ERSE TP RN ———— P
T T -
©

. - 'It malces you feel good about being able to sha.re ' c
ot xyour positive impres:;ions. . et

. The 'benefits of accepting complimen,ts are'

e vy

PP

e, It indicates that you-have heard and accepted what
" the. other person has sa.id '

T .;/ about Gloria’ls dress,. You. &' -| .o
'y -'-. ) ’ may choose to oompliment her -
..~ . . . about something else, "I \

- i ’ .b, It gives you positive feedback a‘oout yourself | /J& al.
E : ;c.f';‘It makes you feel good S "». ﬁ
-t | d It makes you feel good. - about your partner. BN e -'A

‘ Guidelines for . GivingLCompliments- \ e S : A
1 Be honest S o _ - R i

- Example' uIn\"ffective- - (You +hink Gloria's dress 15 - |/

_ . horrendous) Y‘ ' "I love your. dress v /,’ oo ) N .

o ' - Effective. - Tdléss “asked, say nothing | :

UL e P ., really like your plants. - You-'-,.-- ST
E S TR N must have a. green thumbe® e
Sl Tk Modisted from Tandqaist etal. | Seclal skills. training. Gl A

" Dating sk:%lls trea.tment manual 1975, p. \21. IR
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}' .’ .
N roommate.

"5

T

o . - " say: "It was really nice of yo

'5_;,1'

“Be direct, .- . - .o T e _a" =

PR

".Ezcla_mple: . Ineffective: ny re'allyz love. 31: when ped

. have nice smile

[T .

S =-E.f.‘fectiv'e{ "Pat, Fou ha.ve a. very nice

. _ - smile," .
Be specific, especially when giving feedback

In general, you can- always find sometning -positiver o
to say.  For example, in an apartment or roon you,:

]cﬁ compliment something around you that you really

Example. Ine-f:fe‘ctiv'e:‘ Yoy Have . a.' terrific looking

a . "

e .'-T_Ef"fe’at_%ve'z LT really 1ike the vay you e

: T decorated your room,. Did _
. S yow mak.e that wall hanging.",

If you™ cannot compliment someone immediately because :

. the time or situdtion is inappropria.te, feel free to :

compliment them later.

PO

- Ex,amp,l,e: (You and Dan aTe having a nice conversation F

together. - Your roommate walks in and Seems:
« to .feel uncomfortable. . Dan ‘puts . your. Troom=-

S ' .- ‘mate at ease by drawing her ‘into the' . - .
“. o ... conversation), Thanking Dan in front &f' . ..

the roommate would be .awkward, . Instead, .
you walt until your: roommate hag‘left- and

to put my
_ '.roommate at ease," :

n‘t o erdo 1 ;' AR ' &

Example Ineffective- _Y°' "Sue, tha.'t dinner you e
.. - cooked was treally:-great,

G0 o YU O T loved. 46, I mever had

. S e e 0 a better dinner in: ‘ny
R D . 1ffe. -You must be the
e ¥ Yeat cook - in the wqud..-
e AEven the water was just

*‘ Effect'ﬁ‘e;'{“;hI,’:'.'-."'"Sue, tha.t dinner you o
Gl e L .' T niade was delicioua.

Don't give dmble mesaages. T

. <
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u.Effeotive:'

,"l;___ﬁill%tcongratulatlons ‘_

r

e R
~a .
T
R SR
- 1
. I : ’

. on; ge’
“‘exam. O0f course,- it was. ..
a really easy exam " T .

congratulations onﬂ;-7[~';. -

ing an A on the

Y‘-\“Bill

what rto say except: thank-you.

Guidelines for ReceiVing Comnliment5°"

1.

2,
"> giver down.

2
4, A
5.

"thank-you" is often suffi&ient

'glad you liked it: W) SN

f;z;_plgg: Compliment

- . _you made.

',Ineffective-reSPOnses:

. \\

AN "( /
v -

A _'. N o .I
.' . : v i /’,
"' . '1 \~ '1.'

! . L . e
~. T " 'Effectiye responses:
~ Y . : ST R

S RN ‘
o, ". R C. ‘. \ . . . \
v L . < . N

5

getting an A on the exam. "'/g
L Try to_move to\gnother\topic~shortly after you give N
~—~_ . . a compliment since the other person may not know .
Assume the compliment isg honesf‘and Aggggg_lg’j

Accept the compliment in a way that doesn't put tﬂe g.\: RN

Don't feel that you- have to return the compliment

You may elaborate 4 little if you wish
. "thanks, .l put a 1ot of time on that speech

W
a.

’ b"'

he I

Ce

2,

b.

C.

\

- mean 1it?
-.you trying to

/o .f' v

AR
_/

s o

i -

N R \\
(Cagay
I'm

~

L -

“I really enjoyed the dinner

*Oh,'it was

nothing."

"Anybody can '
cook{something

- 1ike this."
M"The dinner. you

made last week -
was better."

"Do you really™ o
or are - T

_—

make me feel good°"

“Thank-you."

"Itm really glad

you enjoyed it.® '
f Thank .you, I . - y
en;oyed cooking it "



S Have you ever cheat ed on exams’?

—~— %

. '»j;l\TT]I/iAGY' "GAME GU‘IDEL.I'NES* '(Prao‘tioing;Atfending Béhavior)

\ ' .Decide who -is to ask the \i‘irst question. Person 1 begin_‘s by

selecting a questioti\;‘rom the List and asking Person

~~. Person 2 answers the’ question, - elaborating as mch as " -—-<—

possible S0 that Person 1 can practice effective a.ti:ending

"~ behavior. -Person Z then gives Person 1.feedback using the

. feedback -model. . Contimue for 3-5 items, after which time

. Person 2 uses-the feedback form to give written feedback .to.
Person 1. ' Then reverse roleés and repeat the above proceSS\
Continue as time allows., S / _ S

Eollow the followmg guidelines
, 41.'..' Everything discussed by pa.rtners will be kep't: confidentia.l.

‘.2. : Any gquestion tha‘t you. ask you,r partner you must be willing

.‘to answer yours elf, -

- Se. Y u may refuse £o answer any questlon you do’ ‘not wn.sh to :
T - answer, _ oo
- How imp0rta.n't is religion in your life?
. VWhat is the source of your fina.ncial income" . Sl

Vhat is your ,‘L‘avorite hobby or. leisure interest" 3

s

- What do yOu ieel most ashamed of in. your pastO/ -

. What turns you on. the most° o N
How do you feel about 1nterracial datfng or‘marriages'?'

: S~
. Do you consider yourself a 1iberal or conservative with.
‘régard “to political parties? - N \.\
What turns you ofi‘ the fastest? S
What features of your appearance do you cons:.der most
attractive to members ot the opposite sex'? -

* Modified from Pfeii’i’er, J. and Jodes, J. . Structured

..Ebcperiences for Human Relatfons Training, Volume iII
Towa City. University Ass‘ iate Prese, ,

N e

‘\/

N
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do you regard as your least attractive features”

-

porta.nt is money to you"

‘k ..

_'Are you -or. your parents divorced'? He,ve you' ever considered

o o ha lubs do you belong” BRI o S

' o T .Wha-t p:::on\would\you most like to’ take a trip With right now”

C '.I)o Jyou drink- a_'l@coholic beverages” ) ' T J'-‘

J | How do you feel about swearing'?ﬁ o ’ . Ty

| | I-.'Haveyoueverbeendmnk'? . ) : . o"‘.;'A" | l'
Do you engoy manipulating or directing peOple? . - fo
A_re females equal inferior, or- superior to males'7

How often have you needed to see a doctor in the. past yea.r" B i :

~ 0 Would you participa‘te in a public demonstration'?

What emotions do you find 1t most difficult to oontrol’?

’ :{?._"j\'%‘, %—-.";What foods do you most dislike'? , ‘ ‘ \
. Is there a.ny featu_re of your personality that you are proud
‘;of’r‘ What is it'?

What is your favorite Ty program( s)"’ :

‘A; o 'What is the subj ect of your most frequent daydreams'?

How "are you feel:l_ng about me‘? _ ) o
- :‘._:What are your career goals? = . . \ AR
o Wwith what do you’ feel the greatest need for help'? ‘
. How do you feel about crying in the presence of others'7
_ " . What.activities did you take part in ;.n high school?
Lo How could you. improve your present 1iv1ng arrangement°
' ‘ "_-;‘- D6 you have any misgivings about the. group so far?
. What is your main compla.int about the group? -
\fIJo you like your name?

If you could be a.nything/anyone - besides yourself - what/who
would you be? .

~-




T T ;“—:?__RES'TAT']ITG” R

o Restating is a method of rewording a person's message
- in similar, but usually fewer words. By doing this, you can
. pot only chéck your understanding of what has beerv said,  you

.. also let the person know that you. are paylng attention and

',‘are interested in, what g/he is saying.-

, Ei‘fectlve restating does not mean répeating what has .
- béen said. Instead. it involves focusing on the heart.of

messagesy extracting their essence, and dellvering them in
different more precise ‘words. . ‘

Restatlng can focus on the "content! portlon of the"
"feeling portion of what/is being said. TFor example: . = -

1. A = I really think he's a very. nice guy. He ig

‘thoughtful, sensitive and - kind, He calls me
a lot and he's fun to go out with 't:oo.

R

B. You really ll\k\e his, then. .

2. ‘A. .-I guess It ll either take the class over or
' Co find something I can substitute for it ...
mt I'll probably Just flunk it too.~ o

;B. Feels like no matter what courses. you take,l
e it wouldn't work out anjyway. .1 B

P S-S

3¢~ A, 1 don't know why I spent four years at thls

stupid college ... four years and " I can t even =

get a job as a ditchdlgger.

-B. .You're really pissed off thlnklng about a1 the.g_-

t:Lme you've wasted N ,

L
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’smmmcs COMPLETION* (Practicing Restatirg) .

Ground Ruies o : _ 4'. lpih' ’ i S s

The following discussion items are open—minded

" ’statements which will provide a,way for. you to get to know o

each other better and practice’ restating at the same"time,

As you complete the exercise remember that you are free to iy

answer- each item on whatever level of self-disclosure that

. you wish. You may reveal as'kittle or as much about.your-
gelf as you wish. ‘1t is also important to realize that all
of the information you share with each other guat be képt

1‘confldential

" One of the most important skills in %etting to’ know
another person is.listening.,. In order to get a. check on’

your ability to understand what your partner is communicating,,

- 'the two of you should go through the fbllowing steps one at

4'~a time.7 i . .

1. Decide which one of you is to speak first

2¢. .The first speaker 1s to choose an’ item and. complete
.1t in two or three sentences, - (Note: it is important

to elaborate on an answer sufficiently so that the

'listener can restate without repeating-what has been -

s 'said) . -

Example 1- When I am with a group of people ‘who are
c. o new’ to'me, I e’ o

\I feel nervous and shy.. I worry about - .
‘what the¥ will think ' of me., 1It's
important for me that they approve of
me, - I also feel excited. It's-always‘
nice to meet neW“people; '

Example 2" When I enter a room full of people, 1.

\

I feel.a little awkward at first, I
. try to look for some familiar faces,
If I find one, I .go over to him/her -
and. start to talk, If mot, I go. some-

-I?'l‘ e ~ where where I can ldéok like I'm doing. .

¥ B something and where I might neet someone.

- Modified fro Pfeiffer, Je ‘and Jones, J. Structured

Experiences for Human Relations Training, Volume i
Iowa City: University Associates Press, 1969
' . -108) .
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B The listener then restates in his own words what the
- first speaker has gust said. _,'; o E J

' 'Example 1: Yéu enjoy mee-bing new groups of people,
~ .0 .- even though you're worried about’ how
they'll react to. you, o ) ;,'.

Exaxﬁlplel_é’:' You usually feel awkward when you entery
o ' " . a.rbom so you. try to get together with
L someone, L
4, ’I‘he first speaker then glves feedback on the
. . restating attempt. He must be satisfied that he
has been heard accurately. '
 .5.4 Conti«nue in. this manner for 3 5 items and. then
.. Teverse the speaker and listener roles and repeat
the process. Con‘binue as time allows, ¥ -

When I am with a group of people who' are new to me, I

‘When I enter a room full of people I usually :feel coe
When I am feeling tense 1n a new situa'tion -I usually

/

:'_'»In groups, 1 feel most comfortable when the leader cee T L i

,- .

I amhappiest when ...»Ig o
The thi.ng that tums me on. the wo.gt is ves
‘._"R:I.ght now I am feeling cee

i . B B

"When pe0ple insult me I usually e - e

Vo

Teelhg like I ‘pﬁ.ong to 3 group makes me feel ...

Breaking rules that seem wrong makes me- feel ...H o
I 1like ‘bo be juet a: follower when ove
. The- thing tha.t turns me oi‘f most is coe

I feel most affecyionate when eee T

When I am alone'I usually cee
In: groups I usually get most involved when ...'




%“"f Ch’eck'u;p:‘

N

B fr To me, taking orders frOm another person .;.I

9
»

I am rebellious when iee

. »
§

Have e two'- three . minute discussion about this;'

A |

;'~ The~emot:on\I find m t to control is ...'*“”~
B My weakest p-7 '
I love ...f - ‘
‘p‘I feel Jealous about ... N
Right now I am fegling coe .:; I 2
\ _

I am afraid of .

E: believe in oole |
I am most ashamed of ...'
Right now this experience is making me fee‘j" . . 9
'l‘he thing I like best about you.1s ... o L o

You are ..0,:- ." L . 'I'.'V ! . /b
B . st . ' ' o ‘.‘
: WﬁhﬁmnmﬁTsmw—i—s Cee cn o T
fVI want you to dee L *'i | “

R Discuss this whole experience. What did you 1ike about it°
:What didn't you like about it?: Share what you have learned
"aboué yourself as a listener wlth your partner. - Were you .- -

. able to explain to and show ,eﬁr partner that you understood-
Swhat he was saying° - ‘ ,
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ST : CUES'-INDI CATINC- APPRO'ACH .AND"‘NON—'APPROACH* S
. I We alwa.y's communlca.te to one another, even when we
o don't exchange infdérmation verbally. 'Non~vérbal commu_nlcatlon
-~ . - ‘consists. of facial express:.ons, body motlons, and styles of -
o ' ._-verbal behaw.or. o ,

e T .

A Cues 1ndlcat3.ng approach. o L o / " \

‘fl." Sm:.llngw R o
o 2. Looking at you maklng eye contact o R
' '3.- Looklng attentlve to one! s surroundlngs looklng
R around/‘ ,
',1 ) 4-.. ',Someone tha’c you have somethlng in common w:.th
: : €.Lge, () similar dress; i.e., if you 1like sports

- .and dress casually, you'll probably have more in
. . ‘common with soméone who dresses similarly, (b) ‘
L ‘you're in the same class, (c).you often‘meet in
-+~ .. 'the same place (restauran’c library, ete.),
S ',‘(d) ‘someone you re 1:.ke1y to see - agaln.v r
N

' Bk Cies 1ndlcating that a person may not be approachable..: " }

l. Av01d1ng eye \contact o ' . A

2. -Absorbed J.n thOught : P

©3, Preoccupled with another actlvity or person (e.g.; '

c c busy shuffling through papers, or engagmg in a
R serlous discussion W1th another person)

.
.
-
- . .')
. 7 p]
! ) I}
- ’ B /

* MOd:Li_‘led from. Lindqulst et al. Social skllls tralmng. SR
’ Datlng skills treatment manual 1975, pp. 10-12, 15. "
















