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The purpose of this: 1nternsh1p vras to ascertaln co

\

L3

T whetheg: some%tudents had: been"placed 1n specnal educatlon

~ ; -
classes malnly because of a dlsablllty in readlng Wh.lCh Y
could be corrected o : S :. _ T

R 'I‘he subjects b the study—-three glrls and seven

1

. ;

boys rangmg 1n age from ten to flftee years——were randomly

selected from two spec1al educatlon classes at’st.. 'I'eresa s
" - - . R .

School StJ. John.s-.' I\],l stqdents in the group weré unabl‘

i
. to Qope w1th the routlne of the regular classroom where they

,(‘ '\\ EN ) . -‘-l

%ad experlenced fallure and frustrata,on.

4

Tne xnltlal step in. the dlaanSth prescrlptlve

tea\:hlng prognam was\ to flnd each student s readlng level
using 'the'Slosson Ora\l\Readlng Test. L‘dllowxng thlS, the

' : 'vfl/e‘chsl.er é[\ht'el liqnence_\\\s'c‘a_le- For :Chlildren-’wae{ admlhlstelred

" to thain .each 't:hi-ld *"s'\"\IQ . "’he infdlfm/\ti(')n centai'ned'in the
: A , .

—~"a ) v}
subtests of the Verbal an;i Performance Scales ‘was used to

¢

N

-,.plnpomt weaknesses and to flnd strengths on” whlch to base

" R ' R g \
the reme01at10n process rI‘he Bond and1Clymer formula was

1)

then used to flnd each student S - readlng potentlal These .

;'-,,results re: led tnat the range of réadlng re tardatlon was
. . /“}\

"A'_from 1.8 to 60 _yearvs.‘ Dlagnosth readlng and spelllng tests

were also administered. “Atter dete;nglqlng in whlch

’ .
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1llt1es student§' were weak, thel 1ntern focused

R v

on small groups,

. Lo
'\' - % N . I' ‘ . ,
LoV ,'prescrlp,tlve teaghlng on : ole group,
T s 4 ey -+ et . ~ . ] , - .
-5 and ;on - indi(?i"duals, on the basi‘s of tudents ﬁeeds. L

o

> sublects. As a- result of the:Lr overcomlng specrflc
handicaps, the students became more- mot1\7ated to 1earn.

’ The remedlatlon pr,oces‘s exter\{ded"oyeroa perlod of ’

< \ - ,« B ca,juse of past fallures and frustratlons ‘ tne O .:'
T .7 . - P "
" st,udents had acqu:.red a poor se Bf- 1mage. ._As the progr mo : .
‘ progressed however, weaknesses v;ere- correct §1 and the ’ :"lf'. " A
\ o svtedents experrenced a measu‘r/e of, success. . They became . '~ 'l” |
\ / more motlvated.to pursue thélr"areas of. inte -est 1n tnel u . 2
o | W1de .rant;e of hlgh rnterest low vOcabulary b oks whlch‘ were ,', ' |
avallable.‘ ‘," i :\' T N ;@;\\‘}l .
‘,. ' B /A marked J.mpro(vement was evrdent, notionly 1n thelr li({){j,/ |
BERE rOLjress, but 1n the genera'l attlt’udes and behav1or of the - _,I N
s - . . ‘-

G, eight weeks. At the end of: this period the  students were .
- .’ retested dnd a t test'was performed on. the results.; The. B
. o observed differences were significant 1nd1cat1ng that the"' o ;
dlagnostlc prescrlptlve program had been a success '
T L | B
. ~'- . 'l. ‘). ; ~
- l : . r.
s 3 -\ " . c
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parents ha-ve been baffled about what to- do w1th chlldren

".-_ a‘ollltles -amd (3) tho’se wlth be‘hav1or problems.

who have falled to adjust to or cope w1th the demands of a

g mstruct“i/on AR {

‘ | ’C:HA'PTEa"I \ S ‘ _,:;‘
LY STATEMENI‘ OF ’I‘HE PROBLEM - ‘l
’ ' ‘ ' A . ' ‘
B Educat‘ronal admlnlsAt'rators.., .clas'srcyom teachgrs, and. N

A

. regular school system Whlle each Chlld s prOblem 1s

strlklngly dlfferent, the common denomlnator 1s_ fallure1or

frustratlon 1n the regular classroo'm Because these L
.‘ - \ .
chlldren are con51dered pr‘oblem chlldren, they are usually

placed ,1n a spec1al class Spec1a1 educatlon clasSes were
N - «

Y

.1n1t1.ally proposed w1th the lntentlon of meetlng the needs

of chlldren who, because of some physrcal or mental

T e

dlsablllty, ‘were’ unable to: beneflt from normal classroom-

S, r

. These problem chlldren arer commonly refer@/to:s-

'exceptlonal chlludren. The largest percentage of exceptlonal

chlldren fal]s 1nto the followrng categorles ‘(..l) those .'

PN . y

whose IQ, falls from oné to three standard dev1atlons

below the normal (2) those wlth spec1f1c learnlng da.s—.

Cur Klrk {1972 5) notes many ‘Kinds of exceptlonalltles#
& ...

SEN

but “in hlS deflnltlon concentrates on educatlonal exceptlon— -

e e

[



L, .j-'f'imp,a's.-rment'ln‘.(-l~)- maturetlon,' (2) learmng,

. DR A ch 1d is. educatlonally exceptlonal

1nterferes with -his develoment under.-ord

R / " classroom procedures and necessitates spe

ol

1f hn,s

devratl n. is of. such: klnd and deqr.ee that it.

1nary
cial.

, b

VAR ducatlon either fin con]unctlon w1th the- regular

.class or in a spec1al class or school for
ran1mum development R A B

"'The major devratlons are . cla/ss1f ied under £ive headings by .

hlS

K/;er (1972 40) ‘ .: N e
/‘ :. ~ - . v .. A /

... speech handi

U SR ‘Mental Devn.atlons———lntellectually gif

o mentally retarded
. Sensory Hand1caps—-—aud1 tory handlcaps
4. Neurologlc, Orthopedlc and Health -imp;
5. Behav1or D,Lsorders

caps -
ted

)

*visual - 1mpa1rments ’

alred ‘

L

l Communlcatlon Dlsorders——learnlng dlsabllltles

Kirk also spoke of the exceptlonal chlld as one

. who has "dlsc_repanc;LeS '1;71 growth" %;\’~-_-intra—lndly-ldual

e

4/‘

-'It is on these bases that approprlate programs should bR\\ '

’I.

1

. se lected

o dif'ﬁefences"’ . _fI‘h.jr:s '.'i'n'\ialie-s that the 'e‘x'ceptic{nal"'child’. is

‘a. ho'r'rhsi -child"wlith .deviations ‘in sdme char'acteristj’.'cs'-.'

Exceptlonal chlldren have been deflned by The

N:_"Counc1l for Lxceptlonal Chlldren (1971 4) as--“

.’.*.': those chlldren who have physlcal

e LT _1ntellectual communlcatlve, social or

" emotional deviations' to such-a degree tha
“curriculum modlflcatlon%g?d/or spe01al
services . must” be prov:Lde or. them in-sch

""."Hebe_r (1961 lO) assoc1ated the exceptlonal chlld w1th/

< adjustment;" .

-8

t

s, -

ools

,andl (3)

'soc lal

P
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. dlscrepancy betweem h_LS apparent capac1ty for langdage -

L \ S N R

te

v o w, e

behav10r and h:Ls actual 1evel of functlonlng Readlng, 15v,

one facet'of 'languag-e, and a readlng dlsablllty case _1s}an

LN _"':

1ndJ_v1dU.al who is ach.LeVlng "s:.gnq_flcantly below ‘hls

L. /_ "‘v"- S . i o . N L L _'. - ~'
oapac.-l-.t'y. A N o S S R
v N ' ! to : ." D

T ._'\- WJ.thJ.n the- broad concept ‘of learnlng dlsabllltles, s

©
.

at least three major subdaftegorles “¢an be dellneated o and

Bateman (1971 293) descrlbcs the..,e as follbw;;~- 5 ‘; S

_read:.ng dlsablllty\, is perhaps the most | ¢ P

“or lanqu‘ag'e disorders. ... A ‘conservative P ', N
. estimate is’ perhaps £ivé o ten’ percent of the S
- échool populatlon have severe enougn readlnq

. and prov1§icns. R : RAPSEE

. Verbal ommun.]_catlon dlsorders,, or ‘drﬁfl— e S
culties with the comprehension .or express:Lon of e
spoken langudge, -have been’ labelled aphagigc- v
dlsorders “in ‘the ‘past.... The term "verb 1-

thOSe ‘children whose comprehendlon or expre551ve
language problems involve the s‘poken word .
L © Visual-motor _Lntegratlon prgblems have. been. o
wxdely noted, often 1n con]unctlon w:.th readlng s '

problems. . .:. e e . RN S e

5, . e

o . o

Cat A present spec1al educatlon classes cate?r to

ERE ! N e 4

chlldren 1th n.umerous learn_mg dlsabll.ltles.\ T.hlS' -1ntern.

feels that 1solat1ng the Chlld wlth others thouqht ‘to have .

o

s_umllar characterlstlcs far too easxly leads to derogatory‘

osocqal and°self perceptrons. wthh 1n £urn’ adds to. the'

problems to requlre spec1al educatlonal cOncern _' e

‘frequent of all types of learning. dlsabrlltles »oo

mmunication disordér"  is used here’ to desugnate -

o, . N N -3 — - 3
- ° . /;J . ' . - . :' -t .
- o 3 . R ) et ) Kl " t_ -
. ; 'y . ._"‘ A . L. - ~ g
- o: u = ¢ ° -_' - . o ,'__ »
o % ) ° l; :3 ' .,ll' . o i, ¢ o .
| . - . . : Wty B
- i ) u 2 _-’: ¢ “ .'- S ~
o - . - - o
o F AT / ¥ .
2 K - ° oS -t ..
. B 4-‘. 7. ’ Es q’_-. e N 'D 5: * '—1 . : T e .
» o There is lack‘ of! agreement about etlology,\ L ! i
: Ce ] ey U N 3
deflnltlon, mc‘idence, and treatment"of spec1al 1earn1.ng
o ' "" - y N om l‘ A
dlsabillt.les. _ The chlld w1th ~a . learn:mg dlsablllty,
however, 1s one who manlfests=-an educatlonally sagnlflcant
‘ -
s
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hiidrs %andicap-, The ﬁgeds of exceptlonaLwchlldren are

- L g -

'xtremely varled apd heterogenous.. ghey do ‘ot flt Lnto aA- -di“

T

omogenous model. Thus the chlld %lth a 5p301flc-learn1ng

~ _ R R TR

1sab111ﬁy,;such as a retarded reader, should never. be

- o . . ,_,;u--,.;qa;-A-}}:-~
)laced 1n such a speCLal clas s et o R
s. “ - R . /". ’ . '_ hAF . N Ml e A ] e

4

It'ls ﬁeared that many,chlldren found in. spec1al

- .. . - e »—l_

L ®_n - - - : .
rducag i iblasses suffer prlmarlly from a readlng

N O S L
:augk_q;*@%fow-jIQ Scoxre obtalned on one,. of the more

¥ ' R
DOpularﬂandlv1dual 1ntelllgence tests cumrently usedsto ST e .
ilagnose students for spec1al educatldn classes. =The_f' e
, . .

A
'echsler Ihtelllgence Scale for Chlldren (WISC) 1sgthe testn‘

Y
-
- :

nost commdnly used xAppendrk B contalns a review of{;ecent

esearc%Lconcernlng_the relationshlp between the subjeCts

N, - 4 . h } . . s

werformance @n the.WISC subtests scores and readlng e
. . NN e
>l11t1es 9r dlsabllltles. ' 1. S ..’j. o

2

Baekward readers are Qot necessarlly mental ;n;._.’\l‘

r tardates.- CLOth,leGS 108) explarns:,' : :f~ h. o “,1.15

e )

i ~ EN - . R . - : B Lt

- Tt 1s‘p0551ble, and even plaUSLble, to.link 4.’ R
— &-lbw ;ntelllgence and readlng incapacity in_a ‘ . o S ‘j_
S e .{/

certain number. Yet. . for; others‘an apparent 1ack'1: .

.Vof ability to. learn symboLycally may be due to -

: other causes. : < , o S
: , . ,{. oL 0

S, - ' a . . . .. P

pop
- » '

”;}1on." Zlntz (1966 9) states tHe followlng;f. 3 < 'J”

~ Harrls 1nd1cates that between 10 -and 15 per.
cent.of - the elementary school chlldren.have at“ o
> least’™ mlbd readlng dlsabllltleS.A Adams’, .Gray,’ . . o

angd Reese Clte “an emén hlgher figure. : . oL

. - . : . - -‘. N . . -, - . . - - N °
. -..l- . s v - ) : . N o a . .- N M . .-.
- “~ . * - " .'» . i
- A -‘ - ..l'. . . . . . :
. - . S . T
- . . . N N - ‘ . ) . --|'

ﬁetg:ded readers make up a 512eable percentage of the schoo} i ?Q{

R 2
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' Love (1974 45) states that readlng is- One of the most jl}f;?;'f;fgﬁquf}ﬂf
f\‘ﬁff"imd-ﬂ7¢ 1mportant skllls that a Chlld wlll ever develOp, however, B
. P " R o . P e S

he says,’"In the SChOOl systems of Amerlca we often say '}3%};;3,Lﬂﬁ:f“

: ";.thj:ﬁ that 40 to SO percent of chlldren have‘a readlng def1c1ency. lf'if;fﬁ(.ff
2 ;f \:Tﬁ‘%,.at varlous‘grade levels“"'fr:i;:f-_ 51:;;:;f B fﬁ;fg_gt73fﬂfjlvji; ‘a§
. : '{_ o "-\}; It. 1s the oplnlon of thlS lntern that many of" those .\@ -
S | .iul rEtarded readers eventually flﬂd themselves 1n.a ﬂxxual edccatlon:Tf SR

e fjtff'”'class ' It 1s w1th those backwarq readers that thlS }df.fibjf};;fﬂjhfb.ﬁ

'n t S

1nternsh1p w1ll deal spe01ﬁlcally ' _;ﬁﬂf~--‘1f;{fvéd“y

s . , L ‘ vl N ". .
oy Ty o0 i w0 BACKGROUND OFHTHE”STUpyu‘ L e

, . o

4

In Vewfoundland spec1al ed@batlon classes havelq

%,

‘;f ) ﬁ"fﬂ:;ﬁQ; beeﬁ"3r0w1ng in 1eaps and bounds since l969 : The number of " ‘:ﬂtﬂi;:.ih

af':f;jﬂfx*; such classes had grown from one in; 1949 to 400 in, 1972 enﬂix_:' o .g@”

. . °

5 ‘V:The Schools Act 1969 Sectlon 13 paragraph v, statesttf""?f'ff-f‘”ha
- S SO A ST

i -that every school board may "establlsh spec1al classes of 'f;j'.,:',}gjgﬂ

;”—”}f:m‘f ihStrUCthh for chlldren who are, for any phy51cal or f'
A o : K ’ . 3

LA U L

,ff{ ' _:f?i:,mental causé’ unable)to take proper advantage of the

A :-‘fi- regular school courses of study.. Some clasSes, howeVer,

i
f"-jﬂ' FUR ',. had been organlzed flve years prevlous to thls.~ By l972; Qh' BRI

l

thlrty three out of thlrty four school boards had made

; LT : o
o _prov151ons for at- least one class.. e AN, o
B .“p”;?;~;‘,j.‘t. Morgan (1975 17) summed up the present SLtuatlon SR S
' A concernlng specral educatlon T RS
DR . »
v - s Lo . S . . L _-:' . . < ] ".h : ! 5 /o |
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L a E L B Yol . . ; SR IR
3. e Co N '.'. . ‘\‘ ’ ;
. . . ‘ ‘;' . 3 g . :‘\\ : ) T S N \.\ -
SRRV S 'b:i' ‘ 0 B Y R I
S e e At present, there are about 600 speC1al o A
R }U.;:s_eduCatlon classrooms @in Newfoundland and. Labrador.:';, A
o cw ot ren G If ‘one ‘presumes ‘an’ average of. ten chlldren in Vi o

edchiclass, there are now .6, 000 children being :,'“';ﬁ”.f.f. '"f::;}'
*accommodated ln terms of modlfled teaChlng methods.n.q'a-.]j S
- . 1T, e ﬁ . :.: M .

l\\

BN 'fhlan jf. Varlous studles have attempted to determlne the

number of exceptlohal chlldren 1n the general pOpulatLOn ;"rff

'~-The greatest problems w1th estlmatlng the-1nc1dence Qf

e Vlﬂ exceptlonal chlldren are those of termlnol.'y ano crlterla,»

S Ly ' r RERFII i . S, S .
S A : R _";“
VIR especrally ln the categorles oF emotlonal ‘pr blems, and’ i
. g ;spe61f1c learnlng dls\\de\si, The exceptlonal- h11d .:‘”'ifﬁﬁf?;:,3'“
.-i‘. £ . I toes . ’ N

'con51dered here ise one.whose problems can be seen as e'?f
'}f.i"'héj' relatlvely m11d~—those chlldren tradltlonally labelled as

'I.A

; . educable mentally retardeo, emotlonally dlsturbed
behavlorally dlsorderedf edUCatlonally hahdlcaopedfl'::'?i ;/thvg“i“
Lo .2\.. learnlng dlsabled, or braln lnjured 'The one.commodw?"
'fﬂld.f:” characterlstxc among al1 these chlldren 1s that they have liiLlyiJ"
U oo - o e .

been referred from regular classroom programs because of o N

some sort of teacher percelved behaVloral or learnung 'Zwtf "']i,<“

problem.- S e

'.'-s;!.'}'- PR

One Mllllon Chlldren, the report publlshed by the-

b

;E?ff"gzujcomm1s51on on Emotxonal and Learnlng DlsOrders in Canadlan‘ L _
.:{i_h L Chlldren (the CELDIC report) states that 1. 2 mllllon Camadlan;;lﬁ . :
.‘{f,rxk'la;:cnlldren'have emotlonal and learnlng dlsorders. Tne report | ‘“ 9
;;:;fﬁ also states Lhat most frequently quoted flgures‘suggest that T."'
~Wu;‘jir¥;;fa' 10 per centlof the school age populatlon have spec1f1c lear\lng -
: - ; L _ N ’.‘..} . R :



. ‘:;;;;=‘"j} dlsorders; but some estlmates run as hlgh as 28

In drscu551ng the 1nc1dence of exceptlonallty 1n dl' }
-4 . - .
. -areas,the CELDIC report (l970 Sl) crted th1s example - N
‘ Durlng our f1eld v151ts, we were told in: ”'I? ngQ :
‘one community" that as ‘many ‘as fifty: ‘per centof ... I
. the chlldren had a.learning dlsablllty, meanlng AP
& - ¢ '“that they were needing some special attention - ;
‘-Lfrom the/teacher, 'while in' another c0mmun1ty -
" / ‘the éducational administration told us there- R

Wy L weré no ‘children with- learning- dasabllltles,u-

oo 7.0 v .meaning’ there were no special facilities:and ° o e
SRR fj’*f'ﬂtherefore no children with ‘problems..: The true", R
/... answer: probably rests’ somewhere between the . T A

o L - .~'.:'”“;two extremes T A e IR :
U R PR - 3 = - e T T e, A
; BN In commentlnq on the number of exceptlonal chlldren ORI TN
iy . R Dil B
. x' D AN . . IR - . I .r. . ‘\ K ‘I, :l'-_".
T rece1v1ng helg the report (p. 59)'states-[' _'= L']ﬁ,‘f’n,-nj; v ‘
\ . .l ' ’ ' . .\ . - B N .\':
- VA ":-,V . Perhaps the best we can ‘say -at. the moment is '
sl o that in.any 'school age populatlon in Canada, the
' s W-;probablllty is that somewhere between two and

. three per-cent of the children aré in full tlmeli
. ‘special educatlon placements, and .that teachérs,

: , . and others, express concern,about a further
- te—o.o 0 eight to twelve per cent ‘of thildren whose AN o
B "='problems in .behavior, self- management or’ learnlng'” A y
are ‘considered to need addltlonal expert help Lo i
- both in. and outglde the schoor' e : ’ .
h U The pOlle in: Newfoundland as elsewhere in, Canada,,t?” N
'\ . J . t . .' :'_'\ R :"
fv‘ls\to place students w1th varlous handlcaps 1nto a class g
. 131n the school In our specxal educatlon classes one usually PE
S . . 0’ . St

.h;f = flnds chlldren w1th ohe or more of the follow1hg dlsorders

An IQ betweén one and three standard dev1atlons '-l”;'ﬂg O .f_..'J
’7below the normal L SR , :

L l;f‘*ﬁg.i L fn“A communlcatlon dlsorder caused by audltory or : S
o a ©.1 0 .7 visual jmpairment, a. SpElelG learnlng dlsablllty R T
;/Z (such ds a readlng problem) e v g -

An emotlonal or behavlor problem. S Ta T :
. . . ,"'.\' - e . e P . .

l.\. . .h " ~;‘ S . .'_\: i_

\ .. . . P v - A
. . “‘.' U H"\ .
RS : : - . R
~ E Tl
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,:Bassént (1974 96) explalns why thlS practlce i wrong- . o );
R R Many research studles have revealed that j
‘placement -of- mildly handitapped: pupils in ' o L
special self"contained’classes has decided - n h'J”"
l-dlsadvantages - These children are. categorlzed ' . P .
"labeled, and. segregated ...... - These . categorles,‘ o -

' -yt
L H

- are. admlttedly a convenient means ‘of . grouping . .. . ,ng'r‘-y-i
,chlldren Howevér the. stlgma which results from;, - .- T
such’ placement often makes ‘school” adjustment ' LT
o '*‘gdlfflcult and lasts throughout the llfe of the,. fﬂﬁzi'fﬁft R S
. \ pupll . ' ) , ; ‘ / ' . . . ‘:-.' A ) .',:.' .
SN ST T = ,4‘ a‘-_: “"Q'I'g4ﬁ.2'-1 T
e The use of the category mehtal retardation makes Lt;{jj“‘

s ' N t. . g
A N . P R ¢

'1convenlent to use those spec;al educatlon classes as:fiiiﬂi:ﬂﬁﬁfﬁ'fﬂ'?"/'
"“dumplng grounds . espec1ally for chlldren dlsadvantaged’/
by\\overty,.parental neglect mlseducatlon, emotlonal :

problems, SpelelC learnlng dlsabllltles, phy51cal handlcaps,

mlnorlty group status e Natts‘(l975 71) says- T e EER B
. o : SRR ‘ gy - \

Varlous groups. of chlrdren w1th spec1al needs T WP R
do not receive adequate educatlonal attentlon ‘and . e oo
o " help. .Thesé include- - . _ : . _._",;{;“f",,ﬁylﬂ,

© ... a.. the isolated exceptional Chlld, e ' R I
) . bB. the child 'with specific learning dlsabllltles, N RS 2
. c. the slow learner/borderline mental retardate, -<:y~:,‘. . o
L ‘especially when he reache’s. thé years. of yout :
' 'd. children from ethnic minorities,”. - ,..,;;mh”' S L
‘e .the severely and profoundly retarded, (andi J:'#:.f;_jign‘ IR
“their rlght to educatlon rather than CUStodlal S
.care): - . . ' .,nh“nrs i Cod s ey

Ce i A

, . o . B " . '.‘_'“-_. . -, :..";

.The learnlng problems of  some of - these chlldren may'stem Lo SRR

'jlln,a large measure from thelrvfamlllal and cultural settlng,- 3 f

::rather than from 1ow mental ablllty Doubts have been . }V \.;

fralsed about the effectlveness of plac%ng"a handlcapped | {j h;ﬁ“}tf |

;Chlld 1nto a segregated spec1al class on the ba51s of" e- kgﬁi‘;é*"l} f

ulow.IQ McKenna (1975 5) has this to say on thlS :'_-fn'af""Jjg o f

B R - ( @

. partlcular tOplC R :'“’f‘}:- o 5f:; 3 :'i?-l_i,_fgrftu( Co
R .. \ h 9



‘-;[- intelligence. is ‘and. how much it dépends-on experiences . o A

'E;:j?7§:ri-thé young and handlcapped hold little value for’ predlctlng

'obllgatlon to prov1de experlences that COlnClde w1th '.{f'f

7"'3] Intelllgence levels are not .now assumed to Be’ as ;. o
7 ‘constant as many have hltherto supposed Theories whlch.]‘

7'-_5' * maintain that.a-child's mental abilities cannot be e
o .- improved: “have been Called rn questlon by . recent research‘ L

projects. - - e nL
* - "These demonstrate how plastlc and ncdlflable u‘,j=' '

. particularly in early life: ways of bringing up chlldren,.fw‘f :.ﬂ”
- what parents expéct of: them, the frustrations or =~ ' { " v 0
. deprivations children may feel, how- the children' s '”'*'-' ’

" actions affect parents" behaviour and- v1ce—versa as well
. as many other camplex variables. T :
' " The results of lntelllgence tests, espec1ally w1th
how a child will develop intellectually in the future. ' o
. Hencé the results of “IQ) tests are useful in determining a. - .
_Chlld's mental make-up at a given moment. buf ‘shouild not be -
s used to separate chlldren lnto rlgld oermanent mental .
“".categorles X5 , . o o

Democratlc soclety would agree that- educatlon approprlate“

-

B to eaqh Chlld S needs Fust be recognlzed as-a ba51cshuman rlght

Educatlo\\\by its mature, is a. dellberate and systematlc

A ¢

or prov1d1ng opportunltles for an 1nd1V1dual to llve and -
e

e contrlbute Eo soc1ety Democratlc educatlon has an addltlonal

1nd1v1dual needs and capabllltles ' Regardlng educatlon,'f".

B n

o Artlcle 26 of the Unlversal Declaratlon of " Human nghts of

3 : ~3

h the Unlted Natlons 1s quoted in L1v1ng and Learnlng (l968 ll)

C rl Everyone has the rlght to\pducatlon Educatlon shall ’
- be free,at ‘least in the ‘elementary - and' fundaméntal stages.
Elementary- education: shall ‘be qompulsory Technical and
professionfil education shall be” made generally -available
- and higher education shall be equally accessrble to ‘all'on’

.-, the basis of merit.
"% 2. Education shall be dlrected to. the full developnent b |-
" human, personality and to the strengthening of respect for.|:
human rights and ‘fundamental freedams. ‘It shall: promote ..
understanding, tolerance'and friendship.among all. nations|-
B rac1al or rellglous groups, and shall further the act1v1t es

o attempt to 1nfluence learnlng.; Thls means teachlng, tralning/“



- to thq dependence on IQ

feﬂ;.general 1ntellectual functlonlng alone.

- st ' . 5 e . -7

.i of the Unlted Vatlons Eor the malntenance»of peace

"3; Parents have a prlor rlght to: choose the: klnd
of . educatlon that shall be’ glven to thelr
chlldren N -

a [ 3 » ; N .
) - . .- NP ' N R ,\ .. -.' . : ,
'-%:,- Many chlldren have b\en placed 1n speclal classeS\'

> -

':T on. khe baS1s of an- IQ score w1thout g1v1ng con51deratlon to;”

\P

thelr soc1al SklllS, home srtuatlons,

or educatlonal hlstory. Untll recently, the 1ntelllgence

test score was consrdered compatlbleﬁ 1th commonly hefd

'”ﬂ;'v1ews'on 1ntelllgence For years 1n3elllgence was v1eWed

e as st ble and unchangeable. Intelllgence test scores were

usually con51dered good predlctors of how well a student

%o ln school wozk 'Meyen (1972 22) efers as follows.
: ‘ _ n s
). v .
_ Host professlonals ‘in: the fleld of mental
'f_retardatlon/feel somewhat uneasy about rellance"\
‘upon IQ in dlagnOSLng retardatlon, particularly
when dealing with borderline cases.... There are

-few guide: lines- for determlnlng an’ 1mpa1rment 1n

adaptive behavior. As.a result, one makes -
-~ extremely subjective evaluation of "social

adequacy" .hence, cllnlclans ignore social:® | , I
"adequacy and make -the dlagnQSlS on the basis. of e

the dlagnost1c1an must con51der the Chlld as a phy51cal

' organlsm, functlonlng in a phy81£EE~env1ronmenty in’ a“

o v

psychologlcal manner ' Readlng 1s a complex process of the

‘e L

total 1nd1v1dual and may 1nvolve any or all of these”r
- 4 *

\‘ aspects Th1s 1ntern feels that many of the steps in,

assessment suggested as folles by Sodh1 (1969 28) have

not been ton51dered prlor to plac1ng chlldren 1n many of

P
R

., - . N . oo ) ALt
f oA L, G . o \ s , . o) .

motlvatlonal problemséf'

A

"i ;i: In asses51ng a chlld s abllltlesfor dlsabllltles,w;'

[RSPNTE
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N 1

' . \'x'_

S many years

Tt

isohool year..

et

our speclal educatlon classes

_ Psychbloglcal dlagn031s must take lnto S
. con51deratlon -such factors as: v15ual and hearing- -
- malfunctlonlng motor. integrityy ‘hutrgiional - ang
" endo le factors, 'school attendance ,» éducational
and fs —economic condltlons, blllngual 51tuatlons}
and subcultural environments. PR .
* "' Robinson in, her’ famous book Why* Publls Fall in
‘~Read1ng states that social and- emotional factors
© ,stood’ hlghest in the list of causes——they are R
~"con51dered to be prlmary 1n over 60 percen of the ~°
.cases Lo T
Psychologlsts generally assume a theor
_N;_multlple causatlon for reading failures. e
L. . Briefl it  can, be stated that the dl'gnOstlc.
"f“problem, t.h' ‘is.gne of recognizing the underlylng

. _psychopathology of Wthh readlng dlsablllty 1s a-
I"Isymptom " ;

of -

. e fu

v WL

learnlng dlsabllltles has been “the lock step method" 'fj}Tl}

n

The lock—step method means that a. pupll 1s

h ‘block of work to', master over: the tenrmonth

2a551gned mate 1al he 1s promoted at the end of the year

0 ...

';\ by parean who show llttle taste for 1t

u.ﬁ throughout llfe

Fto the next

L program

'rade.~ The Chlld w1th a readlng problem

Bl

,J read hampers a pupll s learnlng

Many of our chlldren have been lured from readlnq

FamllV‘readlng

\ ‘-.-'

!

. s

z T

g

: ~

f B o
-
N
’ N
¢

‘"'.educatlon whlch has been fostered 1n Newfoundland for too ;:

If the pup11 shows suffrcrent mastery of the5"

An 1nab111ty to read or to comprehend what lS ;'

.o

cu et

ih,"_usually faces fallugg and frustration 1n the total school fi"'

'5_V 1‘f; Another drawback to chlldren who experlence spec1f1c.§t'.

|
’[ﬂ;ingVen, or! at least seldom, sees hlS mother or father read

R ?hablts exert an 1nfluence on chlldren that usually perSLSts

Learnlng is contaglous, the Chlld who_gli

T, ., B T
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) 'f_ﬁ,ﬂ"i and is- not encouraged to look up lnformatlon, take part 1n'1_; SO R

famlly dlscuss;ons, etc, must flnd 1t dlfflcult to cope uﬂrf,j‘ ,:{ P

bl

:ff;~ﬁqu'WLth the demands made on hlm by the school 2 In explalnlng

N ‘ '-;- q._

‘;qiw‘{}-why some chlldren experlence readlng prOblems,Bulcock e
L . LDk

:}L (1976 12) says,_ - the less advantaged chlldren tend to ?ﬂ'@

e ' (...HD i
ST do less well 1n SChOOl because thelr soc1oeconom1c )

” ;N' - : . ST RN

b

01rcumstanCes tend to constraln thelr opportunltles for*iﬂjﬁ e

'acqulrlng and developlng erbal and readLng precoc1ty

;f,:;?,'aiﬁfﬁ,{szggmhe readlng probl . seems to have accelerated 51nce»5';ﬁ5ffi'J;y
Lo ' *;‘other medla of communlcatlon have beenalnvented Before:;'Lig ﬂ.,5ﬁnnf

' M the advent of the radlo and telewlslom chlldren spent much ' f?ilg}fjﬁ;

: S e - S .,'_.,ﬁf\: SR
e 'f of tﬁ61r lelsure at~ home time readlngu. Now; however,'many‘ g'.ffﬁ;I:;;*
- S d.' chlldren spend most of thelr lelsure t1me w1thﬂtran91stor.ff“é;;‘Azhliaﬁr

~131f”"+: r"34‘31,03 to their -ears, watchlng telev151on, -and llstenlng ?R;_}?zciglthf?
. ‘ g uo records or casSettes{ vCh;Edren engage l\kmore awav fromf -%i?tjfifjl
=; home actlvltles, such ‘as- competltlve sports, SOCLal.clubs,vlalt. ?' =
IR ' movxe theatres, etc.”fhewless tlme ‘a Chlld soends at"‘ .,f; '
e . S LT PN
_ffw-uklt; readlng, the less he,WLll develop hls readlng skllls.-#inf;’f_
%h }ngﬁf commentlng on the readlng crlsls Ln Newfoundland schOols ‘}_f E :
g J”i. Gushue' 1965 3) says, "Thls problem is, a- many'slded one,:t 7':ﬂi;d:“fié;
- -;{zi:lncludlnq a shortage of booPs,.lack of 11b aryufac1llt1es,~ o |
”?_;;g%f:itfpoor readlnq hablts, and 'so on._f-k_] f ﬂa ffiffJLTJVJ ﬂi_:;l”§~:f' |
e ;¥}}3?5:;:;i A .Conslderlng the.numerous causes of’learnlng .‘-y;dll SO
‘:Qf:_'f;wi}?-dlsabllltlfs. whlch could be corrected,’lt seems rather O
:ﬂgf " f'o'flnd soamany chlldren 1n speclal educat10n_:; R : .
;;.. '1Andrews (1973 44) comments on the educatlonall s .
. \ h_'..n.. - - , -~ . ' -
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5 ~ J‘;Jserv1ces to tHe handlcapped/chlld-V-}J,'“' " }ﬁ ' :
' \ BTSN S : I R i e

. L In Splte of .- our~20th century pr gress,-the e R0

: . soc1al 1solatlon of. ‘the dlsabled ‘person ls»stlllgﬁ;,wgﬁ T

- -_ﬂ;, L As much a part’ of this. handlcap as t‘e disabllltyff,‘jg:ﬂ,l R L

- 1tself ;and” notw1thstand1ng our 'best “intentions;, - 7. n el
. many - of ‘the -efforts which have been.madeiin" T - con
, ﬂsoc1ety/today to."alleviate .the disadvantages’

R i '3Qd'encountered by disabled .people have mnwittingly .

:=_,:ff,ﬂ{'gflprQV1ded al backlash to their -sacial’ eceptance.";:f”

. RO NN ) c . L :
Tttw o, i . . AN
C e . SR . S

. ‘ ‘a .

5 z iJJHn B e Eric Ha%ghton, durlng alrecenb ac dress qlven at
.;}qi.jﬁ=;xﬂ{f¢‘i.“Memonlalubnlvet51ty to Spec1al emhgatlon teachers, Sald :i“;dﬁkvfflJif‘
;fifggifhﬂisé@ffh- Ehat, Newfoundlani’was usan the wronq app oach ln the if%f? gffkikﬂﬁ;
" ;*;}?;.?Tgaiiaa{:‘educatlonuof exceotlonai chlld;en. He sp.ke-out agalnst R ‘:v{

?l i removlnq an exceptlonal Chlld from ar regu ar:’ classroom : gi
‘“fj}*;{fi-lﬁ and plac1ng hlm 1n a spec1al,lsegregated c‘ass.\;;itffsf" :% L
.:' ' (1974 4) comMented as follows on . sugh. segrtgatlon;'Wkéiiftﬁé*lﬁ— fh;fﬁ
7rzl“‘:d.can have serious soc1al and.aeademlcleffec“s upon the R fﬂ:_ﬂ
td%d;;‘ ch%ld i Other delegatds also expﬁ%ssed co) cern over the fﬁ{}i
SR . O SRRRI
| '_ fact that whlle other Canadlan assoc;atlons deallng w1th ?, ,fjf”'”
._di;?;' the educatlon of exceptlonal chlldren were"oolng away‘ N klﬁyt
g L " . . . PR
'}ﬁ;; from ‘the ﬁdea of segreqated scbools and classes,.the trend S
'"hiﬁf“:f.ﬁi 15 Newfoundland ‘was. stlll to provlde separaie and f}i?f%i{.m; ;
fia&g;gkﬁfd;;{ segregateddptodtams’for these puplls._;fgf"‘L‘ L ;}
;. ‘,-' : ﬂ:.”J' o The 1ntern agrees that the present a¢tlce£§s : ;f
fu): .'“i' Tﬁlnrong;:and that spec1al educatlon classes shLuld hot be g
3¥;¢¥;3iﬁgifﬁ#¥;used as dumplng grounds fof chlldten‘who ha;e problems or ?
f?f:ﬁtﬂfi;:f_" dlfflcdltles. She also feels that too many chlldren who 7 :
; E : g g
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study of thlS nature there are 'ﬁ?h13'51¥51{7@?4

1ntern belleves the followlng to be o :]}ﬁf B

the students n thlS sample have

N . - ,4_'

”;been'ln a spe01al educatlon glass fof One or moreﬂ&‘

G; [y

.,,. ) I

”chhll ren /in, a regular cLaSs.

‘ﬂSln e there are no alternate forms of the readlng
'-‘tes s used,,the 1ntern had to use the same form
“foq the pretests and the posttests.y,;fzﬂ*"

R T T T S A
T '3wnfThé degree of dlfference between the results of

'Lﬁ'ffected by the t;me llmlt set by the 1nternsh1p

:ff.n splte of thlS, the 1ntern has found 51gn1flcant ;jﬁ7f'

AT
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| i CLW e o CHAPTERIT. i = S T
' P '_:'._' '_’ TR _ - ‘-' :-.. ‘ RN '," .
. -.REVI,Ew, .Q‘F:_RE;I,ATED,iL_ITERATURE ' U I :
o .’ .:-. '.‘.":- -: '.‘J o . H o L . R . . H . ] . s ' . B _ e cE
TN '; !f Early efforts to prov1de mass educatlon resulted in’ 1fjﬁjbﬁr“-"
R ljﬂfthe development of the common[school conSLStlng of a. Q{ K 'n~\‘{j? Lo
. [N . '.-" . ? ) . 4
N RS hlghly structured rlgld lockstep program W1th flxed and "
??' chlearly specxfled content at each grade level The 1dea ; . )

ff_g.7f;:-f;f5‘:}7was that every chhld should learn the same thlng,-at the

f i. ?:same}rate and to the sane extent.f Those who dev1ated jnst' ivj;ll;ﬁ{ ;

2'_}. .;'ﬁ?xdld not learn and USUally dropped-out of school As the mafilﬁi?L g
?ﬁ%:r:tﬂ;ﬁ\f-{k% whole edhcatlon system evolved and-hecame better organlzed,ha%‘

L T“% .f:; hfhowever; greater oonoern'hegan to be felt forfthose who hﬁﬁfati%;iféifﬁ

| ‘pfcouldn 't measnre up;.and remedaal steps began;toﬁbe,sodght;g7;ff§fﬁ:;_E;

J?;;%}f@'{ _L_;J'ﬁﬁ'mfﬁ:?; Most of tHe ea:ly efforts to help the;devfa;eejés§,ijlﬁhj.iiif’;

ﬂTTthe handlcapped COnSlStEd of an- lnSEfEutlonalftype care ‘i”{ﬂﬁf};,ij:f

'f?Tne~deaf the bllnd and the dellnquents weresamong the ff'ﬁ h

J*ﬁflrst dev1ates to recelve thlS specral attentlon.ufff-*'“"

¢ B I s . -

'ﬁ The lnltlal purpose for settlng up spec1al educatlon : ‘Ep“173TQ
icLaSses, both ln Canada and the Unlted States, was to.fo,

Ry Do TR

PSP Suwu}:f;prov1de spec1al programs for all exceptlonal chlldren. R N
P S RER .A-._QL S S AESRTRE Ty
BRI l;fi,slow down 1n the expansron of suoh programs, nowever, began.lhk,ff~2 L
}55351D5',fﬁf;' to take place 1n the 1960' S Ronald E Jones (1971 16) yT.ﬁ:fxﬁvﬁe
' comments t us- '_,T7;.f fl - j, T
E T g oA
o S R L AR
R e e
¢ L] g PR - i



S N TN ‘special education isn't specral nor can: it,.-in many
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‘ I suppose -.gife- of the conslderatlons that a T

'ululﬂfv-”f’ brought about he ‘slow down was the rapidly . : ¢'-fﬁi ”;lélj;f U
o " riging, costs for spe01al educatlon?purposes and ' : i '

. '.-allled w1th ‘this) ' was. the; question:of whether ,” Vlﬂ;%?fzhxgﬁmf
P ",.J we were getting.our’ money s worth out .of -it. ’ A
. t perhaps the biggest thrng was- the, susplc10n UL R

R of some’ people that at least some:of. ‘the spec1al'f‘fsj_..t"ffa;”i

S educatlon programs were '01ng thelr customers o . .
7 .mare harm than good ey S T T R “',h :gkq- Sy .
Love (1972 15) quoted Blatt s feellngs on the subject -
.-~w?“_of regular versus spec1a1" classes '“'Knl'tﬁ_,,d‘~“_ftfbfm”f‘j}’z.j
In a rare moment of candldness, a- dlstlngulshed - A

S .special: educator recently remarked; during-a - b,ngf”;i~ e
Tl '“S"meetlng in which thls wrxter‘partlclpated that fwgfpuﬁ»; N

ST I B ..1nstandes, be considered ,éducation. Studles that
,fl*,gw.*-jg find. that, insofar as ‘measurable abilities .axe"” c

"# 0.7 i¢eoncerned, mentally handlcapped children in specral T L
~ - i Classes are very, ‘similar’in development to tﬁose Y N

A A § O regular - gradés " In -fact,” the’ earller studrest,'}
Lo of Bennett and -Rertch’ found .that: retarded children’

PR . in special clasises dig poorly in- phy51cal person- = -’ A

. ~‘ality., and: academic areas-as’ compared with retarded TR

. . ,1,'¢';i .children in’ regularrclasses Later. studies by .. .'~.3H§'_ L.

"')-g;‘fp-I[- Blatt and Cassidy- found few srgnlflcant dlfferénces ‘;74_f“:“‘grxf*
oo T e between thdse children in regular. classes. and, those'f-"~ e

= Lo childreén in.special classes... Notwithstanding the .. = "7
AN \f';';‘- many obv1ous and .,valid criticisms of studies . - '

' 'ghf;-:}f . comparing Speclal vs. regular, class membership, it R

: o7 7 hds yet ko -be demonstrated _that’ the specral -offers. . .’

. .. .7 ., .a better school.experience “for retarded chlldren e
o R fthan does regular class placement oD

.(‘ l’, I o ) oot P

”:.f E, . j"wngmgﬁ3 Johnson (1962 66) expressed a 51m11ar reactlon
regardlng the effectlveness of spe01al educatlon programs

. It 1s 1ndeed paradox1ca1 that mentally handl--“_“ B TR I L

C - ca ped chlldren ‘having" ‘teachers especially" IR P

‘ ot alned ‘having .more money - {per - capltA) spent oh.;§ IR P

ST I their education} .and- belng enrolled in classes.g A
BT e wrth -fewer chil ren and a ‘program de51gned to . S
',;prov1de “for- th ir "unigue needs, should be. .~ °

- accompllshlng ‘objectives of their educatlonﬁ

‘at the same or &t. a lower ‘level than srmllar PR

mentally- ‘handi ¢ pped children whd have not had R

. thesé adyantages. affd‘ have been forced to remaln cLA

. in the regular grades.n',,;, I T U TP

e . N
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The Counc11 for Exceptlohal Chlldren (1971 4)

“a

Jed tne follow1ng pollcy sﬁatement tegardlng the'

N B . a -

=ct1ves of thls speCLal éducatlon.wrﬂ ‘"-ﬁ 'f S Sa

i :
.The. purposes of spec1al educatlon are’ no‘
dlfferent “from those of the- regular educatlon
“1n a’ democratlc soclety. -"The, focus is on, the ‘
nd1v;dual and ‘his optlmal development as.’'a ' T
skilled, free, purposeful person able to manage-ﬂ’
hlmself 1n an open s®c1ety ...-3 . '
u'Lloyu Dunn (1966-3) ralsed the questlon of the value
-7, N : o
ne programs and sald that most of the chlloren in -]a.é-

o

*1al educatlon classes,,espec1ally those chlldren w1th

i to moderate learning problems, should be°1n regula;

sses’ Ain regular schools.t He also quoted research by

N (1904), lloe.lke.(l96b), and ‘Smith ‘and Kennedy (1967) .

e

1n01cated 1nconclus1ve results for chlldren in spe01al

>ses and stressed that the soc1al stlgmaeand negatlve"‘

Ltudes burroundlng much of spec1al educatlon more than ;

t . -~

>et any-.of. the clalmed advantages of the programs.,_He‘

=

ciearly 901nted out that mu of the’ research

>

o

“luoed that handlcapped chlldren who remalned in |

IS
e . ‘r

Jlar classes achleved as well as thbse placed 1n spec;al;‘

-~ -"‘ : . . ) . v, . ot _ e L N
ises. o . S e s ; ’
3 . . - 5! :

e y - . - i LT h - - . v A

McCarthy (l969:35) enpressed the follow1ng oplnlon o

Q

_ernlng the tralnlng of handlcapped chlldren~ ,'”‘f';
Cach year that a learnlng handlcapped Chlld -

“is denled the services that - ‘are presently

~available to others, that child is being. denledm

nis right  to equal’ educatlonal opportunity. . §o '

argumentl.however well phrased lcan_avo;d this'

2+



R "%?conclu510n., 10 the extent that fallure of the I

~”V.J; ©. ::7 .v Congress tdact -now (on” ‘the ‘Children wlth Learnlng Lo RO
A “{-i'm;Disabllltles Act of 11969) - -déprives..even ;one, child" R S P
Sbou Ve e et st 6f thes UtlllZatlon of. hls learnlng Capabllltles,__ SIS T -;=mf
L XT e -'.gCongress is derellct U

Tyt e T : .2 '-"" S ':' ””‘” B R
TR T ":[H"' Lllly (1970 43) wrote of hls dlssatlsfactlon w1th e
A the practlce of plac1ng handlcapped children in, tradltlonal
PPN N T

Y 'specral educatlon classes thus -§f“_-ip' -'&]ﬁﬂ;ﬁﬁ.'ffu[g;?-gyf .

Efﬂ¥:ffii1:;fnrnﬁj:;: ) It 1s the oplnlon of thlS wrlter,.based upon '
EREE :g=j,f"'jﬁ’aﬁconslderatlon\of evidence from many.’ and varled
e ﬁ{:f:j:sourCes, ‘that;’ tradltlonal special educatlon S
D e T fzyﬂ'serv1ces ag’ répresented by self contained"’ speclal
s w0 e classes” should tbe diséontinued 1mmed1ately foroall ol e
oL e b Ty but the severelyﬁhandlcapped - Co .:n‘z'jﬁ{,;'f‘~”~

:..'fﬁ_fgtJL :"”h LLvlng And Learnlng,'commonly known as the Hall—‘

Dennls report (1968 106), states.u: A ":'fﬂ=f N e e

o _ _29ihﬂ‘ One may questlon the wrsdom of establlshlng _
R separate special-classes" for chlldren Who dlsplay AR
R "Z“;-j;--f the kinds of\behav1our thought to cohstitute a . - t”"_g'ﬁj_j~\f-”
TR speclflc syndrome..., It is'not“desirable that: ' . i
_any.children should thlnk of themselves as: a, *“quf'gnﬁ“ﬁ-
‘-class agart S v '

« L
PR SN

e
"

Jones (1971 16) wrote the folPow1ng on specxal

G

educatlon classes ‘ ';‘2__.= ?fj 'f;-“-;'ﬂam “Rfi‘ iC ; Ll

J.J:i;;f'i;,.j”:#;ff,*a* A newspaﬁtr report of the Counc1l “for B S ST R
wwoc Wb T Exceptional ‘Children's convention.in September 'Q' R
L - . '68.carried the headline.'We should stop Ty s
f?ﬂ,ﬁ‘:*':,Tfi.f;i;.fsegregatlng Handicapped ‘Students". -  Four, experts o v n
f_w L ... - (a. part of the team which produced the CELDIC: - l” R

e e 1'\"3_;report) were quoted as. saying "SpeC1a1 Educatlon R R RIS
TR IR S as we. have known 1t is dead is obsolete and is' e e

’ flnlshed Lt IR IR
B The 1mpl;cat10ns of segregatlon was the toplc of a. _ s
5ﬁ'}‘conversatlon W1th Dr, WOlf wOlfensberger, a professor 1n '5ﬁ§;;lfjmﬁif:f
u I el o ~gsf'«~47{~;' :
N ““;the DlVlSlOﬂ of Spec1al Educatlon and Rehabllltatlon at L e
\ : 'V"Syracuse Unlversmty, and Jordan (1974 207) quotes :giﬁ;,'; EECEEN TR
N . .\. . - SR . R . ::-;?
. \ o ' U ’ O . . \ . ;l‘ '-,' ., _.,": I.- . _l oL . - 7' .
' ; : Con A
: &l S : RRRRERR . TR
" e IS v ; ; R -t R
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ol o Wlth as much segregatlon and dehumanlzatlon ;‘_:[5”3:]g:'“
SRCEERR _‘%f','ﬂﬂ,”fi£was we’ havé- 901ng ‘onr, and-with. as much. devaluatmon ' L
S ~Vﬂ;'f‘57\fl. of weak people, or marglnal people,.I think, that e T

) s et we haVe to reorlent ourselves. much more fundamentally AN
e T e L L torremoralization -rather- jthan merely towards e N AV
e '.“',1Q'better technology, nore" money, - better . glmmlckry : PR '
. and’.goon...:.: 'We are deallng with, hufan beings;
150 we need much’broader” training. towards thlS
,hgwhole 1ssuezof devaluatlont rejectlon,'and
'”wlsolatlon ‘”nrf - , TR T

® -
.‘.

Olshansky,.et al dlsagree w tﬁ~:ﬁ—vr'*'

(1971 82)

. 'ijQ;f;ff f;xul.»the label of mental retardatlon produces SRS AR
_ el Yoo uphappy . conseditences - for-'many. of “the children- AT y R
O R - 1. -described,. réducing. thelr self: confldence A e ;'\3
Sl R T L thers learnlng abilities and’ dlscouraglng effonts"A‘ L
ﬁ . f‘ln behalf of these- chlldren as well’ as research .
'”_1nto thelr learnlng problems.L.;-- ,.;,};__._4 i
B "Somié .of. 'the .cohsequences,of" locatlng the SR BRI '

'Z;school learnlng drfflcultles within. the mlnds of

_i "*3these .childrén’are to limit efforts in’ thelr ;'ylﬁf f%:f-j;tth”
- . behalf:as .well.as to" ‘persuadé ‘the’ chlldren and ) Lol .
- ¢ ::some of their - parents and. peers - that they are _ N L
o . “_V‘ﬁdumb" rather than dlfferent.'.- - ~ N -
T-xfg"ffg R ' ‘ S
Lo Cohcern;ng spec1a1 educatlon placement Safran =
B B L

, h.ﬂfﬁ'm.f'lﬂgf,ﬁjﬁ; Whenever one. conSLders the removal of a U

'ijl.”‘,"ﬁ7¢}}'*-:ﬁ §jyoungster from’ hlS ‘requl&r, classroom and
R N T IR fsegregates himglﬁ o.a spec1al class, rone, must
ST i i Eake inkd cons1deratlon thé- "peer group
BEEEREEIES ,,g}pressures Whlbh dre- always present

";(ehdall <1971 98) descrrbed the attltudes and, the
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R O ,They tease them They make fun of them I - . _
N Chlldren are, very cruel ...» _Both.groups, are . - P Y
llkely ‘to . grow up with .rather fixed: ‘attitudes S S

. towards, themselves. and’ the: athers.: In this-case™ [« o7 L
. ...~ " the expedlent solutlon - separatlon = has almost , R
4 R centalnly made thmgs worse . s A
. _'. -‘ Wlth reference to ‘the” attltudes of the communlty

as well as., the peer group, SOdhl (1972 1) Sald

As a result of these attltudes“ specxal ,

Lt /educators have "advocated-and. practised -the. .
7 ; segregatlon ‘of. severely handlcapped children .
Lo ',,into classes which were given a: dlsablllty label. B
o SR e “This. labelling and categorization has been - Lo L T
5 S ext-ended ‘to children w1th mllder degrees of IR VA
. ";-’exceptlonallty e ERO I AP
B LN Researchers, partlcularly soc1010glsts have
I T found ‘that words -such:; as ' "defedtive", “dlsabled" -"
S o "retarded", "impaired"; "disturbed", "disordered™, :
- ""and "dlsadvantaged" when attached to& children

‘ . ' T " .with ‘specidl needs, . produce unfortunate results L LT
*. o :ins both the: children, an_d the communlty S attltude -',_ .
\-'toward these chlldren R . SRATEIR B N

- B Love (1974 14) quotee Reynolds ,,,et al on the\abuse e
: %of ,labels in’ educatlonal decn51on mak:,ng thus :' " T

' t
. e ¢

o Reyholds et: al (197L 1nd1cate that because )
-specml educators déal” wlth ‘children' who have = oo (- L0 tu
. “unu'syal needs and unusqal 'school’ programs they D T T oo
" become: oartlcularly vulnerable to megative. .l o b 00
-.:-._-,'communlﬁ:y ‘valuations. .various- terms,. such as
-.'dLsablllty, retarded, dlsturbed -learning -
. disorders ea51ly beCOme stigmatic ‘and  when"
R S .'attached ‘to children often have unfortunate
c T ,.ﬁq'-'j';'; n i vesults.: .Reynolds et al.,.(1371) .state, S
coeL L em TUUe U "Problems Care maqnlfled when the: £ield, organlzes S
e ';'._and regulates its program around: classnflcatlon
' R RN ,systems which geflne catégories of 'defectives .
. or lmpalred' " :'Sometimes the. schemes. are more:: R
w ... o+ oriented to cla551f1cat10n according to, etlology,-':,
SRR S ,'..,"-progn051s, or needed medlcal treatments than to " °.;

SALSAreT L e e T T e T

: . ¢ .educationi - At worse simple psychometric -t . ﬂ."' _
P ) ‘;thresholds are allowed: to. become plvotal ' S
T e --_-consuieratlons in educatlonal deC.‘LSlon maklnq. i S
' ST e e - . A N e LT s
’r' -' o K B ‘ﬁ ' L ' N ‘v..‘ P .
’ N I ’ D S . i ! N -\\ o . 2
s Lo B . : °o. !
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,7W'F~¢;}ﬁ;'cfgf“i Love (l972 l4) hao thlS to say about Spec1al 7f.g,_ﬁ.11;fg:f]'§a
educatloh as “an 1solated agproach for handrcapped chlldren.elﬂnfju”“
R AR The people in. spec1al educatlon have 1solated wﬂj RV
L "jun-jf'q‘Jf?themselVes through the ‘continuation of. self— _ [;jiqT, e

. RN ’:'perpetuatlng rnterests and also. because ‘of the LS

L. at o al 1. protective--attitudes.'of special educatois.’ L L

R nﬁ[i;{jy-gﬁ,_;wplg,Spec1a1 education should not be con51dered an-,
T {:l.fih";jf“jlsolated approach: for handicapped ‘children. In R
sl e arall probablllty, 1f 1nd1v1dual difference’s were’
Vet oW truly. met in thes regular classroom,,there wowld ., v e T
LA L v Be o need. to utiljze ‘the .term:'educable. mentally EU”
L ‘f“-~gfetarded"’“y,ﬂy- ﬂig‘ﬂ.°'._u»r .e:.T*.~ : '

‘*iStott (1974 4) warned of the dangers of labellrng

L _.hrldren.“mentally rctarded" or evenj"exceptlonal" at an:
ﬁ_; ‘ early age He explalned that often the Chlld s development'[al'u”y“'

,4?4i.}“¢q'3f:fyujand learnlng capabllltles 1mprove during adolescencé but

'J;ﬁ'-‘f;;:he says,Z"The label can never be removed.

, _f:'r;flij Ejf{l.;;-? Once chlldren are placed 1n specmai classes they
R U T g
S B
o v“";',-;-:;;assume dlsablllty labels._ Rosenthal and Jacobson (1966)

Lot f{xset out to determlne whether‘br not the expectanc1es of
@, s T e o e
S TR 'jteacners 1nfluenced pupll progress They worked w1th

-

nf:ﬂelementary teachers ana chlldren 1n the flrst 51x grades

g

Z?hpretest measures were obtalned\by usrng 1ntelllgence and llr. e
’fgth:_‘_i‘7f1;firlachlevement tests A sampléﬂof puplls was drawn and’ :';”i\
BT “..‘.”“':labelled rapld learners" w1th hldden potentlal“g Teachersixffn?é;fgyJ”»
iwere told that thesifstudents should make noteworthy L

.‘/_

' }:ﬁ 1ntellectual and school progress durlng the year Late 1n

‘va;pthe school year all of the students were retested fThe‘ ,

.: . NV

1results accordlng to Rosenthal and JacobSon (1966 llo) were,
e

» "““-ffy Z{b,“Elght months later t i unusual' chlldren (Who had f,?f .{t}“:nf
i L e s : R P S PR ARTENR ST
:,' \r J ! } 4
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l-yactually been selected at random) showed s;gnlflcantly 'ﬁ 7'1:13-‘5,“ﬁ:

~“greater galns 1n IQ than d1d the remalnlnglkhlldren ln the
\
“7jcontrol group We can 1nfer from thlS stbdy that to labeLJ-
NN o ' /

a. chlld "handlcapped" or spec1al" reduces the teachers‘

AR T ‘,_- o . " N S
. ,fsﬁand parente expectancy for hlm to succ éd . f;;»g R A A |
;' "?'More'lmportant than teachers jd parents o
., ::expectanc1es for the Chlld, lS the con51deratlon of the SRR

wieffects of labelling on the Chlld hlmself Meyerow1tz

3,(1967) 1n€1cated that speclal class placement, instead of f;i:f3j7agfyﬁﬁt

rlohelplng ‘a chlld wlth -a problem to ad]utt to hlS nelghbour—if'

“f;fhood and peers,_actually hlnders h1m.; HlS conclus10ns QiL"”'

‘“'ftlndlcated that remov1ng ‘a handlcapped Chlld from the~

;ir gular class for spec1al educatlon probably contrlb\tes

551gn1flcahtly to hlS feellngs of 1nferlor1ty and problems ;}{$iﬂ,n"ﬁ.Afgu

o 5 .'Of acceptance . ’.'.'," .-."’..‘. - ; 1 ) --.-v"__. '...': . :; ~‘ ‘

On the sub]ect oﬁ labels, Bessant‘(l974 96) says

S that placement of mlldly nandlcapped puplls jfﬁ.zf _“‘f\ﬂ{fz?:?iﬁ

i .,;-;ln speC1al self ‘contained:- classes has decided~ . "o o0 0T T

T T dlsadvantages. These chlldren are categorlzed ;,j‘g;*y;;%“ DL

C . -7labeled, and segregated..... These categories are 'ﬁ3;;‘~;“¢ug{j o

. 2. -admittedly ‘a convenient means of grouping. chlldren e
oo 4t -However: the stigma. Wthh results from .such. place~h aﬂf.gif;k]'fr :

<o oo ment often makes 'school adjustment dlfﬁlcult and AL

: ' U;lasts throughout the llfe of the pupll : Lo

¢ 5 ' - .
TR

RN g ) PRI
Chllds (1974) in reflectlng on - the 1nappropr1ateness B

L of spe01al class placement for mlldly retarded chlldren says
that self c0nta1ned placement cannot be justlfled 1n a
school program. He says that other,educators (Chrlstopolos
o and! Renez, 1969 Deno, 1970 Dunn, 1970-._ Dunn, 1968 RESEEIAF
IR : ST el __,~-1 e el 1"-;J:Rf.;n¥' g
; Tfl g g h;lf. J.t
. m:i PR, v < !
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(1960) pornts out that no supportable ev1dence of

. )

. advantages of specral classes for thlS type of chrld has

been establlshed In hlS cr1t1c1sm of labels, Chrlds f

;1_others toward them (Bllllngs, 1963 Meyerowrtz,

1962 Rapier, AdelSOn, Carey, and Croke, 1972).
Other ‘critics have ‘dlso poirted out’ that’ specral
“class’ placement has. a debilitating effect on -the.

.:.%?;';é:'.. ‘social-personal adjustment and self ‘image of. the"

“ children in . these ‘classes.: (Borg, 1966; Meyerowitz -
1962, 1965, l967) Speclal classes have also been:’

1J”ff;.'fﬂ;.race upon clas51f1catlon as educable- mentally O
U D M retarded: (Btkinson. & Barksdale, 1971 -Dunn’,’ l968
1::Johnson, 1962 and Lllly, 1970) ' T

l.,

1n pre school and post school age chlldren was done ln

the rate was 12 ?er l 000 at age 5 the rate was 22 per

2 ‘

{7;"t l 000 at age 6" the rate was 40 per l 000 from age lO t025

)

uf?~- per l OOO From thlS study rt ﬁs elear that chlldren

~ . | "L

'{glwygff\c0n51dered by the school as‘retarded can functlon normally

Johnson, l962-_and LLlly, 1970) feeITthé*same way Blattf*[:

(1974 179) says “

: ' LTI

> ) Many feel that ablllty segregated classes'jp, R
R .MHJ"“” have detrimental’ effects on‘the feelings of ,,c;""“t ‘
B S exceptlonal chrldren about . themselves and of - S :

.:;hfpa;“f“ Cioeriticized” in- light of .the effects of" poverty and iif;?

ih A survey éf the prevalence of mental retardatlon 55QF”~
O&ﬁndaga cownty by the New York Department of Mental ~y et

Hyglene (1955) and the results were as follows. under age 5

la the rate was 80 per l 000 for ages 16 and l7 the ratefygT"J

1::}ﬂf was 28 per l 000 ahd for age 18 and over- the rate was 4.'I{7§3;{

'/;ﬁ" before age 5 and over age 18, but they haveltrouble
B functlonlng durlng the years ln between, whlch are prlmarlly '
.liﬁhﬁfﬁ school years It is- evldent from thlS study that mental

'Tﬂf y BN -
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PRTIY

dlagnose and label ”ény Chlldren dlfferently and place '

} U existye

1n Wthh general educators refer chlldren to spec1al classes-

o

retardatlon .lS, as spec1al educators thlnk an artlflce o

the educatlon process The study revealed thﬂ educators;‘_ X

(XY

- the“] ln specral classes whlle at,'-"""'same tlme they can ;
o cope as’ normal human belngs 1n thelr commun:.tles. ". The E e
R majorlty of puplls who\ilnd themselves 1n specml Classe , L2 '."
a, o H , B
probably suffer from a spec1fic 'learnlng dlsablllty
: Reynolds (1971 42 )., expressed thls v1ew regardl g,
the current methods used for placmg chlldren 1n SpeClil R
educatlon classes.., S R B "\.. dh’ A
o _ Unfortunately, 1t ‘is not uncommon for IR ""N\'- ‘ o
,handlcapped children. .£t0 be ‘put into Specral S \ e .
o education; —’faCﬁ»l-ltleS by, ‘processes of rejection .. TN e
by regular schooels and classes or by sxmpllstlc
: .tesm,lng'—categorlzlng met:hods, rather ‘than by -

- cargfutypdacement descisions which seek to -
optlmlze be.neflts for the C’hlld When no optlons
'S s& often is- the case: when plannlng for e e
~ both: the' handlcapped and the. glfted or“when . UL T U e
- ',dec151ons ‘about childrén are “made, poorly, ‘theré. " o0t 00
issdenial by education: authorltles of the : 7 & gl
'fundamenltal ‘tenet of democratic, society" and of ., o R

.free publi¢ schoals.: Clearly, the need is'to 'see "1 ", v

“.the 'school as a whole and’in. ‘all .itsparts as - a
- résoufce for children ipn which placements are: A P O
made for valid- educatlehal reasons. (,’- L .o SRTR L
. . . e o o ik

' Dunn: (1968 5) also wrote the follow1ng on the manner R J

"'l" .

In my V1ew, much of our past and present Lo,
practlces are morally and educatlonally wrong .. W
|We ‘have . 'béen living at “the mercy of* general ., = v

: educators who have referred thelr childrentor, us
.. 'And .we ‘have been generélly ¥1l: prepared and. . S R
71neffect1ve in. reducating t,hese chidldren. ; Let - us’: SO e e T
."-stop being pressured into continuing.ahd’ expanding. T e T e
"’aspecial education program that we know now “to,be T .o s
. -';,undes1rable for- many of the chlldren we' are. . " A T P

; "dedlcated to serve. Tt '\~ e ' [ : o D
' E RO ERR B
| R W
nl R Veiosl
| : ( o '
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The CEL‘DIC reﬁbrt 1n One Mllllon Chlldren (11970 146) _
R LI, mal{‘és th‘ree,. spec1f1c recommendatlons r-egardlng spec1al o ‘. s

S r Ll ot education classes-?

'\"'.. -

S That because of the negatlve effects of 1 s T T
ALy .o o7 separate- educatlona,l facilities, educatlonal I
LT T authbrities minimize- theisclation of- children i, % Gl L
St e U D withe emotmnal and 1earn1ng5 'lg,orders ‘and plan L
PN L "programs for. them that.as” far 'as _,posmble retal,n L e
~.-°Childfen w1thln the regular sch‘eﬁl currlcula ‘and.’ L e
~:act1v1t1es. SR e
w7 That, dducatlonal authorltles avoxd settlng up
ol ""or malnta[rnlng terrﬁlnal specnal classes excepts 0o
' ,"for very ‘small nunbers-of multlple handlcapped"
or. severely i@ardﬁ/chlldren. S o
That etd§sroom organization be fleXJ.ble to
pe‘ the child thh an emotlonal or' learnxng
dlsorder to- recelve sPeC1al 1nstructlon or’ .treat—--
R ~ment outsxde of thé classroom and return to 1t at
N I any tlme as.a’ member @ good standlng. PR ,,'..~'~

iy Slnce the slow down of the expan51on programs ln A

A 4 the 1960 s,ll_ the -alm oquhlch was: to prov1de a spec/lal ' ‘

¢ . program er all exgeptblonal chr 2
| ; to piace students w1tn varrous handicaps :Lnto th ‘ i

) spec1al class rn an(y glven‘ school '

.:acc-:ordlng to Taylor et al (1972) the trend has been
_.-';_to"group “the learnlng dlsabled mlldly retardercl".. g
emotlonally dlsturbed and ohlldren wrth other types" of 3 ‘L
handlcaps,_ together 1n the samel olas\srooms ‘w1th teachers— f |

who hdve been prepared to deal w1th a varlety of learnlng ,-."""-i ;

RN

In sLIch :classrooms chrldren w1th

k¥ -r‘
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o '_. K \ N : . i . = . : ‘. 4 a- b 0.
‘ - materlals and technlques devrsed exclu51vely for the other !

) tWO tyPeS of Chlldren. --‘\I '-...'” ,_'nr:_'-._:._:'c;--,-‘.- :". . -‘ \ V
e T L l' P RE - o ' RS S -.'. . ST
DR AR :'_"-\{j' Clmlcal studles have revealed connectlons between ,::‘.‘j S
AR a the chlld S . emotlonal pattern and hlS readlng proflclenqy o

5trang (1967 35) states. ‘
Among chi\ldren mth serlous readlng problems N L
0 P ong ‘finds ‘a few- who are. emotlonally healthy. AR PR
‘ »_:,';},some ‘who' -are” very inhlblted -but othérwise .are;: »'.15" v PR
. 7iwell’, adjusted some-vwho "have vaj ious’ personallty
T _ disorders; -.some. ‘whose ~ behav;or s ‘definite ly.
, dellnquent- and a. few whg are. pre psychotlc or O
;:'.' ; psychotlc. . In short readlng dlsablllty 1s found N

N groblem has caused the cfhlld to be zlmot:.onally dlstur:bed

N o | W,

VO .-e~

R -"-'-».‘-",,_"or vice . versa. ‘ Regardless “of whlch problem arlses flrst, S SRR
AT R 4 AL :

we as educatOrs have to struggle wlth both problems- Many- A

TR -..':: - ".‘.l.'_-_.chlldren SUE ferlhg from emotlonal problems have a tremendous. S ';;‘;; '
T "'f_ablllty to upset dlSOrqan lze,.and create near dhaos J.n any R -

L "cl-assroom l'f‘requent:ly these chlld'ren have been removed ._'J;

: ':'_‘;from the regular cla sroom and haye! been laced 1h spec1al
§ P

edu“catlon classes. Love (.1.972 225) says. . '_ - '.‘. .'-.If%'.'v"_

e Too often, however, chlldren are placed 1n L T e
T '_‘ specral educatlon classes because they are. Cosw e

" rejected by regular teachers in regular class-« T ,
u R ‘rooms ;and- ‘alse. because they are troublemakers’: T RSV
- s DUERPER NN 'I‘oo oﬁten weé s€e- a‘class’ of so’ called educable

P RS {' mentally retarded who ‘are’ placed together because
Co 'they are disruptive to thet' school.'system. : Very

. R . c.often-this -deféeats. the. wvery. purpOSe for whlch'

yoe e LA spet:1al educatlon was desnjned .
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e e W f- Specxal educatlon classes are. rarely desxgned

S A ~£ﬁ;*;»ﬁpele1cally to improve, the! academlc ‘competence -
'-lﬁjﬂgg,'f-j}‘p- .. of thé child! by the appllcatlon of ‘&n instructiohal : o e
DA ;uw.::ajtechnology aimed at’ improving those ‘aspects of" the’ -.fq S
W e 1 “-learning process’ 1n whlch the Chlld ‘may suffer a, . .- T

‘ A A dlsablllty ' . e

» EdUCatlon ap?fQIL}ate to each chlld's needs must bég;', BT
- o - e T e

'?“;f? - recoqnlzed as a ba51c human rlght. 'le1ng and Eﬁarnlngry}’ﬁ‘:ﬁu‘”

3 - ":f‘; the Hall Dennls report (1968 9}, comments as follows on jg
1 -f ;:ﬂ educatlon-ffa.]j, ‘ w-;;l A ,a»f,;,,'pff;“:",oe.~ ‘
5 R Sabeh L L TR S S .-.w1.a_¢-.

N Thls s ‘the key to open all ‘doors. T Tt is’

A fthe instrument whlchfw1ll break the’ shackles of
"Jlgnorance, of “doub't, ‘and .of’ frustratlon, ‘that - "
- 2ot will take all ‘who" respond to.. its call out of thelr.
S g:ﬁ,gﬁ poverty, their- slums, and their despalr,‘that w1ll
SR 2l spur “khe talented  to find helghts of "achievement .
CUoomrd Land provide every . Chlld with the experience-of..
IsUCcess,_.&. that W111 carry solace.. to. the - LN . v
"dlsordered of : ‘mind, imagery-ta the slow.of .wit, R T s
and peace to the emotlonally dlsturbed .}L-h,l .f’;:;sjﬁ,”'“‘.

[
N

Strang, et al (1967 4) say tha@ "readlng __f}ﬁ?]ﬁ:m*-lﬁ'r:.

.ggrf_if;gprof1c1ency 15 the royal road to kno@ledge, 1t 1suessent1al
‘ﬁ*to thé Success 1n all academlc subjects““ whlle Cronln 3d'glg’f}r}{{,

T -k1965 107) malntalns that w¢.~f_gr”y;v'*““"~1“7L3\"L53“J'i'? R,
SR ‘ Readlng as the most 1mportant tool functlon B TP
S S et ln the totdl, 'schocl’ program 18 related ko oo
A y;:_;f successful achlevement in tHe" verbal skills’ of

2ﬁghog'-‘f-f1”f'”3}}j~ speaklng, .wr iting' and spellingy - A def1c1ency 1n T
Vo T L L onél area lndlcates a def1c1ency 1n all...- Lo .‘j*““ﬁ FERESE
,ﬁ{:ﬂ,;':nlﬁTff—f The causal factors of readlng dlSabllltleS are
. L . B R o “' A . _:“ "'..‘.r

"l'fnnmerous;: There lslan-lnterest1ng analogy 1n a book edlted R

LT T AR e e
AT im_by W111Lam K Durr (1970 l) where, 1n one of the papers on oy




! . o .. S :
‘ . ' g : : d,:" i
: As we - examlne the lrterature of causes of . S } .
AT N /reading dlffrcultles,. wei'feel:as. 1f we_‘are one - o
g e T e s of ‘the-$ix blind men who! descrrbed ‘the. elephant Co i
Cen T T LT Jsométimes itiséems as if'we thad a corneal SRR
el e T T .'_‘transplant only to discoverthat the cause of | the IR
T ©7 blindness’ is: not 'the .clouded ¢oriea, -Instead,- - *','- ' TR RPN

RIS B ) £ - lesron rn the. «braln that not only 1nter—
R "».-'feres w1th srght but W'.Lth reason.

B

The.author goes' on to say that the bl 1nd men were fortunate

'
A

B because xhey knew."they were trylng to descrlbe,a' slngle

_Dufr:‘_(l970.'2) further explalns

Sl " readrng dlfflcultles are really communrcatlng Commentlng

I

On the termlnology used :Ln descrrbrng readlng dlsabllltles,;_ :

Wl e e

Harrls (l970 ll) says.
Thus dependlng -on who examlnes hlm, the same -
ST Chlld mrg\ht be called:-a casge. of readlng dlsablllty
RTINS .,,.f-‘or readlng deflcrency, a retarded reader,‘ an .
'-;,.‘underachlever in.reading,. a case’ of developmental
'dyslexra, specrfrc dyslexla, or, ‘congenital word
"{-.blindness or-a case of’ specrfrc dlsablllty -._‘ .'"_.‘ .

'I‘he one common element among thosé terms J.S tHea agreement

-l.

that: the pupil s. progress 1n readrng 1s unsatlsfactory 1n

terms of hJ.S potentral . Beyond .thlS there s w:.de dls-—.:"’ ‘

..‘.,
.

agreement not only regardlng termlnology, but also on the 5

'51gnrflcance oE varlous etlolOgical factors and on the



Lnexcusable 1n thls day when%n ha:s achleved such glant

h.‘LS, aCcompllshments approach the mlraculous, thatthere T

t

gt

SR fie




P

Vstandlng,‘.not only of gaach chlld s 1nteilectual capac:.uy,

K -.., = r L

but also of the ’underlylng causeﬁf hlS readlng dlsab"llty

PERCA NPT LS
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e PROCEDBRES Lt T e L e T
S ”*_5 ~_Z-‘~‘ L .f-n-~:“'. . -,-q;fngjfg:”g -
_mhe WISC was admlnlstered to‘each student to - Lo U

2

Lne hls-ié. The WISC conSLSts:of a” battery of h’iiln”t”ubn'{?'&
;ts‘, s each of wthh “when treated ~separatelymmay be . .
1ered anmeEsurrng a dlfferent ablllty,:and when:;ﬂjulleitf?:f;;
1ed'1nto a coﬁpoergei as a meﬁsgreoof overa£ .%f.h;#g;; “;
ScaIe) or global lntellectual capacxtxn The test’ l?iiiéquéfif
y is dlv1ded 1nto verbal and‘ferformance test groups;iyrﬁfyf‘

=cause'the author belleves they represent dlfferent '@fﬂu-ﬁé
) . P .i r . h . ) ’

-of 1ntelllgence/°but‘because the dlchotomy hag proved o T
. - & .o K ) «'-~ ‘_- o -
>stlcally usefﬁl.E;There 1s a further breakdown of the P

- - o
- . - v
: ~ . S

1nto tests purportlng to measure dlfferent abllltles,:T:iﬁl;}jjg

Sepemaix ALy e T SRR
'I‘he 107 S are based .on.scaled scores (tables for g
are'EOund“ln tne Manual) derlved separately for eacn&:%ﬁii$ '?‘+
?OUP;fiThls i's! 1n heeélpé Q;th»the auth;; s theory‘of q,ﬂi:;”-d
- A ol gk, - .;T~-1- LA
ement Wthh Stﬁesses the bomparlson oﬁ a- chlld*wlth ;&f:“}};;
-lnrono.loglcal- agereeI‘-.s."_‘ E‘or ea,cn te‘s‘t“ aft each .ages '."'ﬁ'."'i - -
p s F - T ' M
the dlstrlbutlon of raw scorés 15 conerted:t%:a¢¥€“;

w1th ‘a mean of 10 and a standard dev1at10n of 3. L
- '} oo .-c - T "c - : ) N '..~ ’ ’-. - ’ % - r.:.
or each chﬁld the raw scores obtalned on all the

AL T N . .
are‘converted ko scaled scores based on hrs age group.

‘-- N . . . . .-‘.

bid ot

\The Sca&ed Scores her e summed separately for both }f;f.”
LT : R AR - e 7.0 CANCIETEY S
=rbal and thebPe;formanceftests.{—The Full Séale Score

. 4 RS S v C s
st of the totalfscaledﬂscores o&sthe Verbal and‘ ”f”:ﬁ
ik “_' - 0 _" . ! ‘.“..' o~ o ;
Ta R B :
' L P S ot r
AR e SRR S
.“.: “' . ,\_ " o .
L e =
T A i . 4
U i - RS '. -
h . . N q' 4. t - e
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:‘. o, \ N .'. .‘..'_.~3'_3‘ , ‘-‘__ e ~.

o :Performance tests.-. 'I‘he Scaled chres on the Verbal, SR
N ' .:,-Performancé and Full Scale tests are then c0nverted to .‘-_ e
. T 3~..I€2 scores (tables for whlch are found 1n the WISC Manual) N
' DRI "’::The IQ s have a mean of 100 and a standard deV1atlon of . "f-"-,.

- ' ,'15 'I‘able 1 presents a- summary of how each student meé’sured {
‘ ':.up to the c-rlterla seUy the WISC in. comparlng a (:hlld‘ '. ﬂe,—@'l”
S Vo : s T
. performa/nc_.'_':. 1th tha‘t of other children R
\" X v -(' ., r S s o _"'“ 2

. ‘ \WISCReSUlt‘S _'a

. » R Subject 1\ - Q D FFGH
B LVEERaL '_ - .Z}ge‘,j Ay, 12 127157 1410 0 1872
LT mfermatton VL

P Cmqorehehsmn‘.‘ TR
L e s ARRtmegde T T
. Similarities: .~" ".' ". AN

Vocabulary NN

Perfonnance Q

FE ' P:.ctuse Ccmpletlon Sty 10

CLo W e UPicture Arrangemenb ) n et 80 1k 10
Lot Block. Desdgn o L et TR gl 19
PRI PA Object Assembly & o NS AR AR

K- 5 10 11- - R
g “14 -12 8 12 T . :

e Codlng R : 107 8 ;:-.,;9_-_; "6-- 9 9 9
i ."- , ‘._ . ';4"'."~-.:', AN ., ) .. '-t‘ B - S ’-. .; .. v “‘. , .‘ - .\,~ - ) : - -. ' - . ,
Y G et Verbal IQ Score TSR 94,082 _-'77 75 80 94 o 82 84 ""94'.:;;7.13, e
o ‘”.," performance IQ Score AR 90789 .\_593 '79° 75 103 86 85 “9_6' 75 -

T - : el T T ST

,\

v
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;}.fq i)if}r- \Vocabulary subtests. The Plcture Completlon and the chture ;j:-*'ﬁmi‘ff;f

:.' N " Co "-." "“,’ e ar 0- [ .‘ . " N ' ~ 'v "..‘ ’ . " ‘ -.‘.:
i*fi“‘y-;,i;' Arrahgement were the two Perfornance Subtests .on- which the uh';yﬁjj-tﬁ“~
ﬁ‘f,yij‘ﬂ T students scored poorly '?lﬁh':J“f“Vﬁﬂ;fV';3,*1;‘”~f‘-}f}“;13 _3.‘;j::h.i
Hf{”f'fj’j";ﬁf*”]wf‘;HThe Slosson Oral Readlng Test was next admlnlstered ;ﬁh;;'if? ’

-

L /'“g‘;jf“. to determlne each Chlld s readlng 1eve1 (see Appendlx A for

,,., . PR «“ ;'

-

'a.descrlptlon of the test):; The test was also used as a"

el e L4 e e e,
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Readlng,i Beadlnq
Potentlal Retardatlon

:xsﬁhgenﬁ Age\ Readlnq LeVel

PR . N - CTe e

A
OB
o

55
0N
5.9
8.4
7‘01;;.3
4,797,
6.8
5.9

8

6

e .' |v.‘
‘ il

' :adm1n1stered for the followan two purposes-  :*

.weaknessesA} Table 4‘conta1ns these results._
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tered as another ald 1n'dlagn051ng readlng problems

(see

: --:.Tés'-'t::nésalt_.s:; T i

24/32
25/32
24/32

L “ourth Crade '_

Fourth Grade"'l. -

poﬁrth Grade
“ Fifth. Grade .

o Fourth Grado-; g
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ThlS tésé orov1des clues'as tovthe pupll s famlllarlty w1th 7‘ ';
Qf | "ﬁf;f;;bplylng phonetlc and structural generallzatlons to!hﬁ:;f:?fif}:; o 3%
s :'Spelllng Each spelllng‘that the chlld has wrong dlsplaySo-{;u”dlzifl Z;;é
'”ffﬁj;a weakneee'ln one’. of the elements of structural or phOMetléift?QL?:;J.ﬂl :
’-'H?Jflfﬂienaly51e.ﬁ:}1dﬂlﬁi}§;;§:5flfftfl ?7J"ﬁ‘3fl”#I};igf?ﬁl;g;ﬁﬁf. 'L'“y”

;*nffg'iw%jaijdlfrif A proflle was made of each chlld s tests results,eﬁ‘ "

fThe remedlal program devxsed grew OUtrOf the needs of the}?d"f

o v
.,1'

.-l.',‘.
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"f’dlfflcultles.,_The program was dev1sed so that'each chlld?z"
; fperaod of approx1mately elght weeks“'
.one to one and a half hour each day
L ’ .;-;51The followlng frt steps proposed by Dolch (1946)

"

anu contalnea 1n'zlntz (1966 20) were followed when needed

I’-“.

to correct weaknesses and to capltalize on learnlng

........

(l) Go back to where the chlld is. in readlng,f{"
(2) buiild. and speed up’ a basrc slght ST
‘vocabulary;’ 13). steach:’sélf" sound1ng,.(4) develop

.;cohprehen51on, and (5) glve much easy practice

ﬁalso contalhed ln a1ntz (1966 20) were also followed

..__.. l J ,‘ -

’”"Show the child hls progress, and (2 ) Plan for eaCh Child

gvto feel conf;dence and success..éwnv
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":'jf”ﬁ--”Jﬁ‘ R Tne remedlal program was d051gned to meet the

‘ student s neads._ If the student demonstrated weakness 1n’5f;4+”ff"?Q'

_!nﬂ'¥; vrsual dlscrlmlnatlon in readlng, such as substltutlons,.

RS reversals, and he51tant~oral readlng( the program )
;- concentrated upon WQrd dlscrlmlnatlon SklllS u31ng flash\" :
cards,istorles complled from known srght words ertten onf35'“1

7tne blackbdard and tape;recorded storles If the weakness

N e

'was found An the area f word recognltlon, the program”

“ -

?' cmphasxzed phonlcs and word ana1y315 SklllS and the use of ‘;T:
f h. chontext clues. Wlth the hope of lncreaSLng the student -5 o
. :f readlndwcomprehenSLOn'.actlvrtres lncludlhgIreadrhg—7V:°*‘f“
: thlnkrngmeher01ses aneolv1ng word\ sentenoe, and paragraph
? \ comoreheJeioh’dere-used ”@3;F1 ﬂ”ﬁ“}Jl;;i;:g SR '_V
_U?ﬁjl#l;uizf:ﬁifﬁtﬁgi Many students in the,group had developed an. ”
e understandahie dlstaste for.readlngwand readlng related

_'..—”‘ . . N : . ' ‘ . v / ) o ".'
T materlal Readlng had come to mean fallure,,frustratlon,‘n
and embarrassment, so many of the students tended to v,[”'

s »

av01d readlng whenever p05515£e(~ ThlS attltude,;“
“ :

SRR -7 2

Hﬁfiﬂth' and means/;o//elp the students over@ome thlS negatrve

attrtude toward readlng ; The 1ntern made use of a w1de~“

»




”ﬁ_motlvated to ‘a6 more readlng

”QfBes1des<exper1enc1ng success, each student was developlng

‘7¥a better self concept

imaterlal w1th1n thelr readlng abllltles. By experlencing
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'¥The 1nd1v1dual and/or\;

1

small group instructlon helped foster thlS motlvatlon.-;-P

‘ .

At the same tlme afstructuredvskllls

&

“fﬁprogram was/belng empha51zed

e

.'%j':SUCCESS the chlldren developed sel% confldence and were ~fﬁﬁ""l
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u(fﬁ The chtlonary (for.meanlng -
! flndlng a . better word spelllng, éhﬁ}gg' Ll
sometlmes word derlvatlons) ‘ DT :

.‘ .-

(f) Evaluatlon

(fact factlon, fact-hearsay) -

'{e) Reading to remember”l“

locatlonal SklllS'-L

'”Teach

"lﬁﬂ”;db) U51ng tables of contents,llhdexés,ﬁglossary

 ?(1) USLng locatlon l SklllS ln spec1fic volumes

“fa(Desk Encyclopedla,.World Almanac"Who s Who,’epé;j

B b PE - ~
o Ry

051ng'maps, atlasl charts,

graphs iy
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(e) U51ng 1llUStratlons, symbols,'abbreV1atlons

'if) USLng footnotes, blbllographles E'fQ 1jﬁl*‘“:'_.fif£~}j”

; ,',,

(9) A'pprals.lng subject estlmatlng sources .J:?‘lgi?'
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E“‘PhaSlze apprecxatlon sk1115° "-- B R R UUICURIE LRI SO PR

(a) vlsuallzlng enrldhing 1magery %ﬁﬁ ’

woet L1 ". ..

(b)



materlals,~such as oral language act1v1t1es, créatlvegf

K
. . -

. N ’ e
-, R

:: wrltlnh, dramatlzatlon,.etc., as well as by the use of r,fn'

commq;clally produced materlals such as the Dolch Slght

o e

:WOrdS,lEhonlcs'— Breaklng The Sound Barrler. .The Sc1ence

" S I3 ' .
[

I

'Research ASSOC1ates Laboratorles, Stott st Readlnngrograms,\;

. .“'.-‘

learnlng games, workbooks, stéhbmls%
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» EVALUATION OF' THE' INTERNSHIP. - :: g S S TR
- '.hzt- 'ﬁlfv B N - S S R U PO
H~~Tx:*:%ffh:ﬂ:tif f;‘ The WISC was the maln 1nstrument used 1n

Tn'dlagnoslng and evaluatlng the subjects of thls 1nternshlp

(,\'

o fOn the WISC the IQ of 100 is’ set equal to the mean Or

K ,- ,y‘_“.

'?average total score w1th the standard dev1atlon equal to

,howeVer,r

'ff 1ntelllgence,

:The average range

' flS pOLnts.ﬁ“

'%:below the meqn and scored w1th1n the dull normal range of

lmilntelllgence (80 90),_whlle two students scored w1thln the .
"“1E'borderllne range of lntelllgence (70 80) }iii'fffjﬂ,if"iff'”ﬁ f},;'

Tne Slosson Oral Read;ng Test was used to obta1n

‘1Qeach student s readlng level (see Table ijj The 1ntern

v

'then obtalned each student s readlng potentlal (see Table,f”ﬂéf]

L . N
o N o o

'*'f3)‘:,; The Dolch Stght wOrd Test and Kottmeyer s }Z“i;;gf{ﬁf“

*'ﬂlDlagnostlc Spelllng Test were also admlnlstered for further E
'“.dlagnostlc purposes (see Tables- 4 and55).,1\*fff"m NERE

The prescrlptlve teachlng program wh;ch lasted

7
1

.h{.EIth weeks,'

dttempted to correct the weaknesses and to
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i]The follOW1ng tables summarize the results of
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-Slosson Oral Readlng Test

'”Meéhff::j?[f‘jjqiquysdg?if‘-

fﬁ%Pretest

Posttesﬁ

TDolch Sight Vocabulary Test, and The Dlagnost;c Spelllng Test. gf-'



"‘Pretest 18'37 : Pretest : 24 '9

v',_.osttest 2124 Posttest 9 03




”°Pos£test

t‘Qne;tai;?d{tést—*correlated:gamp;esr“
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dlscontlnuedafor.all except the severely retaraed who j' 57{]1}/'

¥ .,"' .

cannot cope w1th the regular school system.. Chlldren 1n our

s
o .

.,_ )«-.'

present SQEClaL educatlon classes are denled the opportunlty

P . - 07 ~.-

LN iR

to part101pate 1n soc1al act1v1t1es~W1th thELI peer groups._iﬁ.-jﬂ.i'“

N |x,.- .

P

The learnlng dlsabllltlcs of students found in these :i f'iw'“'”Lh"'

1ntegrat10n depends on the avallabll

N

L

v

Vo

:ﬂclaSSes are so dlver51£1ed that 1t 1s’very dlfflcult, 1f not f.;"

ty of quallfled leaders,-;f

resource teachers, aﬁd cllnlcal teachers.- The money now

'prescrlptive remedlatlon
" '

“early elementary grades.‘,)."w
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-w1th the Chlld 1n the resource room, as well as

'educatldnal experlences., Inltlally the ch;ld may"'~

B

._.'_.'.\‘




purposes must be changed At piesent chlldren are‘-

LR 0 .,...'
. .

referred for spec1allzed ser\flces because of

-

learnlng ‘and adjustment problems._,

. 4‘,' . ’ ',.
‘falrlx' 91mple \,process.'
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c7 The Wechsler Intelllgence Scale for Chlldren

“is’ an 1ndrv1dual lntelllgence test de51gned to measure-”ﬁu»fnu'

lntelllgence ‘in’ 1nd1v1du

BN

)

-

v
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Jown age grodg?
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(WISC) P R

as the Verbal and Pérformance Scales.m

The Verbal Tests'

als from ages flve through flfteen \l
The WISC makes use of bhe devlatlon IQ In lt ‘.i‘ f
the-CnllQuS IQ ig determlned by.compgrlng each subject s )
'.test performance W1th that of 1nd1v1duals in. hlS or her' " ;
The IQ of 100 1s set equal to the meanlp}i' . i
total score for each age’ group w1th the standard dev1atlon - :LE |
'belng set equal to flfteen p01nts.‘ R . o --'-, _}
: The WISC ConSlStS of twelve subtests'wnlch arel': : . -
d1v1ded 1nto two'subgronps.. These suégroups are 1dent1f1ed‘f“” .,-l

'éhaj

{. Vocabulary,

ObjOCt Assembly,

test scale,-

Informatlon, ComprehenSLOn; Arlthmetlc; Slmllagltles,. K L

and Dlglt Span:')lhe Performance Tests are.j«T}ﬁ" té

Plcture Completlon, Plcture Arrangement, Block De51gn, ) ;i ?if
¢Codlng, and Mazesai Ordxnarlly one‘“ PR .1. :g f?i

admlnlsters only teh ‘of the twelae subtests ‘in the‘entlre Z;L '{ ,f
wlth the-two rema;nlnd subtests-leggt'Span t; ‘ }}“ 5
Mazes——belng used only when one or two of the other-; N %ﬁ }A' !j
isubtests 1s 1nva11dated Tbe Verbal Sca@e 1s usually ', < i;
‘adenlstered flrst and tﬁe Performance Scale follbws_ f‘i 'ﬂ
Lach subtest raw SCOIG'lS converted to a sCaled score- !f_dghr; . %

0

AFRS

Wlth a mean of ten and a standand devxatlon of, three

’ = . . - ce .l N

Inu

TR

A N SN

-/‘ - ' g
L R L , S

i ' \. ... T . . . ....‘};:

: [ (S ~ - . I
ek R . o : i
e L ' N ) T
[ RN RS ‘a * e "
RS VL - . N T e
. - ~t T

o~ ' . . H -

- Y o \ i A
[ s ke . RN



.
;
..
.
.
5
.
Y
l:-‘ :
B /Q
W
L3
' .
v .
e )

”?fﬂfjﬂf*h'lentelllgence by teachers and SpEClallStS 1n the area of

1?°éf43'7? and psycnology who are aware of

' o ﬁ'L;; numerousﬂstatlstlcal stud;es have been reported on the ;,

T u51ng the WISC one is, able to. obtaln a Verbal Scale IQ, a

Performance Scale IQ, and a Full Scale IQ, whlch 1s a'if'u

measure of total performance on the two scales J_,-~1

The WISC 1s belng w1dely used as.a measure of

2y T

readlng The personnel 1n some school systems use 1t as b

55;‘1 one of the crlterla for placement of retarded readers ln

”*remedlal readlng :iograms. Consequently,'a number of our

_f O retarded readers hav been glven the WISC Tt is questlon#
L 0 ' ' *
]“:able whetner the WI results have been UtlllZEd to thelr
Coe e fuLlest extent \ o L$

'

the dlagnﬁstlc value of the

e e ¢ R

Subtests themselvesa Rapaport (1945, ) made an exten51vev

study of the 90551b1e USe of the Wechsler Scalestln 5?])?
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T dlagn051ng emot10na1 dlfflCultleS. He states~ ﬁt
oy C .
R, .
3 In the study of” the. Bellevue 'Scale we- S T T
g.‘, concentrated \upon. scatter analy51s,:bellev1ng ;;.}j?n'
e n that. to: use thi's test as a mere lntelllgence L Y,
. : test is to neglect the dlagnostlc potentlalltles

PRS

SRR RTE be found ‘in.: the dynamlc relatlonshlp of. ltS ,
\ ”‘51357"1“ - subtests'to each other. ',“_“ S 5'”'. L -11

. e e ..
a’ . " PR . S - R L
‘ D . . .

o 2N Over the years srnce the deVelopment of the WIbC,”A
S e PO

PP AL .' Ve

I

o relatlon of dlstlnctlve subtest patterns to readlng “h ﬁflﬁh

;f';r- retardatlon A marked deflclency 1n any subtest or.j:”“ﬂfgl

B pattérn or proflle of subtests, whlch 1s characterlstlc of

B ) g . N ' .. PO . -

- retarded readers has dlagnostlc p0551b111t1es. The area _
; . Y-
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”[“cllnlcs,~1t would be de51rable and economlcaL to extract

.aﬁ dlfflcult to determlne., In assessxng degree Of readLng
h#-ablllty, 1t 1s not suff1c1ent to consider merely the f§°
ﬂfkdlscrepancy betWeen the &hlld s ckronologlcal age and hls L

BRI . ’ BN I
::readlng age on some standard measure It lS des;rable

~,qn that area._ In d01ng so,»one block to success 1n readlng

1Lhay De removed Slnce the WISC lS w1de1y used Ain readlng

;j{rom 1t the maximum/of d1agnost1c lnformatlon. Wechsler
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.fln whlch the def1c1ency 15 lndlcated may be noted and -
'}tralnlng provraed to 1ncrease the 1nd1v1dual s efflclency =}?f}f"3~

L, : f;,;,ff~

LN ,_b;'.ywispwj. o

L

(1958 155) says {?ndagn

o : A' '~l"....

Although the ﬁrlmary purpose of ‘an” 1nte111gedce R
examlnatlon is. to give.a ‘valid: and reliable jf'ﬂ”iwnwh
‘measire of ‘the subject's. global. ihtellectual o
'capacmty,.lt ‘is reasonable to expect “that -any'’

Swell- concelved lntelllgence scale will furnish "?Z-r3ﬁi,ij -
ltS ‘user: with sdmethlng more’ than- an IQ or. MA. 4$'7:“ i
Tin- point of - fact, . most’ 1nte111gence examlnatlons, .

.;vwhen admlnlstered 1nd1v1dually, make- availablé€ a .
' "certain.‘amount’ of data. regardlng ‘the -testee's' "’
mode. of reactlon,_hls special abilities or T
dlsabllltles, and."not 1nfrequently some 1nd1catlon.-3' LN e
e of hlS personallty tralts o . R m'lm AR

- R . .‘. . RN

-

Diagnostlc readlng tests are desrgned and used to g:”}f:“i-jf@f

determlne levels of achlevementfand to plnpOlnt weaknesses
R e : ST " S :.:ur

1n the varlous deveropmental sequences whlcn constltute )
= o] . R TR ..»,: t
readlng skllls. Causal factors, however, ane numerous and
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'“}iflxaefEfiy;“}all 20 words., THls ‘is cal"d the "stopplng llSt" Y } e
. iy

Imay then look up ’he value of’the raw score 1n a table

- 4.‘.' '

f-prepared for changlng the raw score to a readlng level

‘fifgla*f:Another way £0 determlne the readlng 1eve1 1s to take‘half

RN 'ﬁu;t;e raw- score'end celi the flrst number the gradellevel -
:‘ N "ffand the last number the month That 1s,_1f thelra@ score:,iyﬁiy
{ - ; ﬁi;were 86 half of thlS number Lould be 43 .and the readlng. :
:“F : - level WOuld be 4 3 or thF 3rd month of the 4th grade. | -
Y K ¢ ’ ,'__' "-f: : | . .—" T R
& L ' 'rm: DOLCH BASIC SIGUT" WORD'TEST I .
; !, 72 ishould be able to reé/te these cru01al serv1ce words.

) T T T N B P ) - SR . VA 1

“hThese are the

tCommonest words used ln all readlng and wrltlng Over half




' § uj' s . ; :
= _@;‘&f%f'xtent qf all thelrunnlng words in. lntermedlatelorade . c
'f : ”7j;£é36i$§ naterlals.fzy-fr:.':.*A”'d:;;t;,;&j:.1fﬂfon;f_avtl.3.,’3;_ A B
;H<¥f¢';ff$?{ff_'}:_higgf hoéroom,téparrowf.and Eckstren (1946 9) proposed | : 33
| | :%foorlterla to serve as a, ba81s f0r computlng a Chlld s'score :?i iﬁj}

. - N L LAI;."‘-,‘I ) Ct '.‘ : X ;“: M . .‘ .,.’ o
followlng way R ‘ SR Ve -
‘i "o ‘f;3Vf“?'{*‘a llne was drawn through the word--lf ?g,f" T
- o R properly called X ,-4 . e “J"' . .
“"C"'was wrltten An. front of a mrscalled LR
"-word whxch was c0rrected ,s;'\ . SIS

If the word was not corrected héf.q e
f Pronuncratlon was wrltten above 1t g”dﬂ;

N 1

,3; A sklpped or unldentlfled word was not marked
t“ After several guessesh rf the Chlld got the
: answer ‘the pronunc1atlon was wrltten down‘

but a llne was not’ drawn through the word

-dq,The number of words lrned through Was the
e score“on the test 'yf' " Sl
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f;fpupll s famlllarlty w1th these phonetlc and structural ;fg&ﬁf,

. . ’ S . B o .
. . r , e
: X 67 2
s reversals of letters p,,q, b d etcu“" 2
Lo - . . s .:,'»_ R ey,

:%“Vﬂ-fue. reversal of words. was, saw, etc. L e

~ e N - .
< . . .. . Lt Lo
s T ERETREN AR t e e,

-lr.waddltlon of parts of words *T 'i_; S

~

'?3;§§ substltutlon of words<ﬁf'?; 3f

5fﬁh§‘conf1guratlon error5°’form, from,'ete

SRR "F;LbIAGNosTiCJSEELQrNG}frsr:ﬁfﬁvr'
e f heKottmeyer (1959 8?) 1n commentlng On the place of
- ,-spelling 1n the remedlal readlng program says- ' f{j
3 L Bechube of the’ close relatlonshlp between y N A
: ‘ vwﬁreadlng and spelllng skills ,and parthularly .:}gﬂﬂQSHF',..fa‘qﬂﬂ
. ~ because much of the plionetic’ tralnlng which, is ST T S
L ;suggested for remedlal\readers involves, the use ug_{ PR
= . of spelllng actrv1t1es, some measure of the ~ Ul o e
. L ./pupll s spelllng power lS useful 1n dlagn051s C
N -, . . Coay . RN
f' o ] The Dlagnostlc Spelllng Test was dev1sed to glve a-- -
- ﬂd;measure of grade achievement and also to yleld some
g l“f;dlagnostlc 1nformatlon about phdnetlc pOWer 1n spelllng !
W S;The test was admlnlstered tO\some 20 OOO puplls‘ln } - ) :w
y& 3 'Grades l 6 1n the SChOOlS of the metropolltandgt LOUlS
N » Eﬂarea pfter whlch percentlle norms were establlshed l‘The

o,
ds 1n each spelllng llst Were chosen as examples of

tme prlmary and elementary grades.; Some cloes to the ~},gf'

1
N
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erallzatlons gan be observed by notlng how the student _djf;ti;.h?ﬁ
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e Completlon,;and Block De51gn subtests

f-ﬁ;, Altus (1956) sought to determlne whether retardea

lffignherent 1n wrltten language The researchers found that

.Ipoor readers were slgnlflcantly 1ow 1n Informatlon,

o l

-ijrlthmetlc,'and CodLng subtests, but smgnlflcantly hlgh

P

The underachlevers'

ffhe Performance scale.ﬂ The underachlevers scored
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R school type learnlng and concentratlon and memory factors, e
P -,.,-uﬁ“ , O

z?;g;%; but hlgh on those of perceptual organlzatlon and 1nc1déntal:”\'

reader.; The retarded readers reflected poor memory functlon,'fﬁ‘

llmlted' 'conceptual (abstract) thlnklng ablllty,ﬂshort

attentlon span, weak powers of concentratlon,:restrlcted

poor plannlnq abrl ty;i

;vocabuLary, and slow psychomotor

ta

average below the mean, and Object Assembly‘ Plcture ;7"'

- ',—. ” \. .
. .

fabave th meant;j
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Lo Codlng) The score for Slmllarltles was sxgnlflcantly

v L e NN , :

K , hlgher than the mean.‘fﬁ|f' o ”ﬂ : J\ﬂ:“ .
o ' H1r$t (1960) explored the usefulness of a@ two—way

.- e N

N :analysxs of WISC subtests 1n the dlagnosls of remedlal
.l.“ readlng problems The conclus;ons were that both}groups ,f

qudrng, and Dlglt'Span

R - : e ol P
Mu1r (1952) analyzed the WISC proflles of 50

. -

were Comprehen51on, Plcture Completlon, Object Assembly, o

i g .
f’ '3 X

1ahd Block De51gn' low were Ar1thmet1c, Codlngf



RN N , | - 72, ’ S
o N 1 o o 2
L.H:;'~ a[}L>fT:~'and Vocabulary, w1th Codlng and Arlthmetlc 51gn1f1cantly .
* . ﬁ;below the mean, and Plcture Completlon and Object Assembly' f N
i’”_51gn1f1cantly above the mean ‘Jﬁfl*Ll ' 'ﬁ ' '
..... '* r ,n?5"fﬂ1 Nev1lle (1961) compared the WISC test patterns of'fi5r
k 35 matched parrs of retarded and nonretarded readers.'i” i

'From the comparlsons the authod found retarded r aders

‘_pan,'51gn1fmcantly hlgh lgpPlcture Arrangement'and Block
A D
De51gn The low scores«seemed to be reLated to school

’ ? .

learnlng related tasks thle the hlgh scores were on ;9?3:?

‘subtests WhLCh test 1nc1dental learnlng ' The author ﬁeels
ethat students have falled.to do Well Ln some areas of the

fﬁrtest because of lack of readLng ablllty ~}_},_.ﬁf'ﬂﬁf\f1”“ f;ujif‘.;,;
o 3 PR v ’ . ,l k.‘.‘_.t“ “" St

7-fTich~i Paterra[(lQQB) studled the WISC scattergfams of 33

retarded readers 1n an attempt to dlstlngulsh aréas of :f:ﬁ"f ¢f7.n.]f

Strengths and weaknesses fﬂThe flndings were that scattertjgd¢f:*J N

';;/ grams showed Comprehenslon, Slmllarltles,gand Plature
e s v s "._ ., .l'

Completlpn 51gn1ficantly hlgher than Informatlon,}“

Arlthmetlc,_Vocabuiary, Plcture Arrangement, Block Deslgn,

p;;ff,ﬁ.J? Yﬁﬁ_-and Ob]ect Assembly The_author concluded that fEadlng

’

" - —through 1qdependent ocabulary study, dependlng on }-} : '
Seore memorlzatlon a0 : : -\ﬁ; - . ' . 11h L N
. 5 - e W T Loy - T S a Ll
- ' \5 Sawyer (1964) 1nvestlgated»the extent.to whlch thei';igfﬂ.‘, N

~ _;

‘

subtests of the WISC could dlscrlmlnate between a group
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n‘. - AR

dlagngsed as severely retarded readers She found that '¥g7'.ﬁ$h‘ff]:‘kf

'.f;;:dffeﬁf- ”ff hlgn scores on the Subtests of Arlthmetlc Vocabulary,_ufé il \if=

Dlglt Span,_Plcture Completlon, gomprehen51on,,and dbject Hﬂ:

-

Kt

n

Assemblyézgntrlbute to Success 1n readlng
t

;:# k discrimiated Hetween the mlldly,an'
;,f ’ :L readers.: Severely retarded_readers had a’51gn1f1cantly
:“{ g 'gf; Stroud (”557) d1d a. correlatlon analy51s of Wrsc;nia
L ”'Jifﬂﬁ"}i ‘and. Achrevement Test scores of 775 students from grades-F
o i e three.to @lx whd were experlenging aoademlc dlfflculty
??:.ﬁfij; ?ﬂThe ;uthor Eouhd that the_51x subtests whlew qontrlbuted
il \-dﬂi}%t heavrly to predlctlng achlevement 1n'read1ng and spelllng
'?; were Arlthnetlc,,Dlglt Span, Vocabulary, Block DeSLgn,
R Y R . N :

Ob]ect Assembly, and Codlng. iF”:QV"

Roebeck (1964), w1th 80 readlng cllnlc students,:'

"show no 51gn1f1cant subtest dev1atron on the WISC '”hls
" . ‘ . . .( . .

"z,HV_i".If hypothesxs was rejected by the researcher for eacH of the

i;ﬂﬂ**.;-?ﬂ”'hﬁ subtests.; Readlng cllnrc subjécts, aé a group, were found“?

- '{ e to be‘hlgh in those verbal&areas Whch lnvo}yed jddgment‘?;;.:
,j '?: 1}zii and the ablllty to generallze.;:xhese chlldren shQWed -
) | g;il?;;;mreiatlve 1ntellectual weakness An. thelr aolilty to recathx :

utf;~.fl?:& j; spe01flc verbal mater;al 1<On the performance testa, theee : v

L e & .
” remedlal readers tended to deal more.effectlvely w1th

s
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1gural than w1th SymbOllC mate;;fls_u: R
Frommelt (1964) attempt d to determine whether~
1] . . Q: . . - - .
here was & statlstlcally 51gn1frcantly dlfferent WISC IR o .
roflle for unsuccessﬁul readers than for successful R
- / ~

eaders in: eiementary grades. The results were that the 77,—

Y »

uccessful reader group was 31gn1floantly superlor to the : S
nsucdessful reader group on, thegtotal Ver?glaScale of the o

ISC;_ The ‘mean dlfferences of the Slmllarltles éubtest

\ B .‘°‘=. ’. Tyl

ppeared to be the most 51gn1f1cant of the Verbal seale’ -

. . n . ,
ubtests 1n,dlst1hgq1sh1ng between’ successful-and unsuccess;-
ul ‘reeader groups. : - ST S = , - . ‘
R . " . .. , ¢ . ,' D oan . . 7 q-.
9 Fransella and Gerver (1965)-attempted to deté?mlne e 's.{

he’ expectea readlng age of a puPll from his ChanOlOglC&l

-y, -

ge and WISC- Verbal IQ They found'thatpthe correlat;on P :{T

'Y d ‘. . .
l ..I hd

fgreadlng age w1th IQ 1ncreases w1th advance i chrono—7f

- . . - . .o "n . " - - - L=
og;cal age Lo I - ,,'r- “ L.

McLeod (1965) compared the WISC subtest scores of

.

ucoessful readers (lOOHEoys and 73 glrls) Wlth those of _
lnsuccessful Feiders-(BS boys and 3l glrls) . The flndlngs" }"‘.%4;

eré that Informatlon, Vocabhlary,-Dlglt Span,,Pictdre'

L

ompletlon,'and Codlng subtest scores were 51gn1f1cantly

|1gher for the successful reader group.-' o 4 .

r

R?id and Schoer (1966) lnvestlgated the relatlon Co ';

A e N )
f soc;al class and subtest patterns on the WISC to readlng N

. . 1
- . e _ .
h N ‘r_‘ I . . AR

e . . e » . . . s . . : PR
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5 ? achleVement.‘ The 1nvestrgatlon revealed that alL soc1al"

¢ "

BRI class effects and 1nteractlons 1nvolv1ng 5001al class were_§

. : R Y .
'-ﬂ non 51gn1flcant Scores on three Verbal SCale’sﬁftests

. 0 “-_r..'.
(Arlthmetlc, Sl@llarltles, and Dlglt Span) and sone o

Ve ', (1

;aut',,f”f. Performance S%ale subtest (Plcture Completlon) were found

;& 2/ 7ﬁg:; to be 51gn1f1cantly.related to: readlng éﬁ 1:'1i..gf ﬁm"f
Y L :. y "\ . . R f Lt . -
VOt Belmont and Blrch (l966) compared WISC proflles of

R ¢

50 normal and 150 retarded readers The comparlson showed .

IR that the normal readers had 51gn1flcantly thher Verbal

‘ ,"Scale than Perfonmance Scale IQ s,.the reverse was. true for,;'
‘,: . B ‘ N ‘ . .
the retarded readers

o
P ", - B

Lkwall (l9b6) attempted (qo to ascertaln the WISC

subtest proflles of a, group ‘of retarded readers,.(Zh_to

LY B e

compare the WISC proflles of blllngual and- unlllngual lfi'
o :retarded readers, and (3) to obtaln through case study data

B and further analy51s of test data an understandlng of the

IEUITE reyptlon of the WISC scores to readlng abllltles and to

"

some other factors‘ Ekwall fOUnd that

\
»

‘a(l) the~entrre group of retarded readers was:foundfto'be,g

. TN
0

51gn1E1cantly low on the WISC subtests of Informatlon,
Comprehen51on"gﬁrlthmetlc, and Dlglt Span, and 51gn1f1cantly

;Q'~'"A hlgh on’ the subtests of Plcture Completlon, PlCture'

Arrangement Object Assembly,'and Cod1ng,-(2) the blllngual :“

.‘ r"\‘ M
~5jgroup were sxgnlflcantly hlgher on the subtests of"

'Arlthmetlc and Coding, whereas the unillngual group were



- srgnlflcantly lower in, Arlthmetlc than the readlng qroup’

N . . . RN
'slgnlflcantly hlgher onLthe subtests of Informatlon and

,,Vocabulary than the blllngual group, (Llla comparlson of

”?;the prOfllES oE the eleven readers who scored hlghest ‘with

4
Il

::,the eleven who scored lOWest on oertaln readlng tests .;iz

ed that WISC proflles vary accordlng ‘to the degree

-\.‘- S ‘

'raw scores on the WISC of regular and oVer achleV1ng

--... ..,‘

“”readers w1th under ach1ev1ng readers.{ The results were

' .l')"'

;,that the subtests of Arlthmetrc,.SlmllarltlesJ'and

TKVocabulary exhlblted statlstlcally 51gn1f1cant dlfferenceS'

'~n

fbetween the two groups,lfavorlhg the regular and over—

R
T PRV . LT P
[ N . )

'7ach;eV1ng readers.'-7=, L e T

DeBruler (1967) admlnlstered tne WISC to two grfups

f!of 70 se%enth grade chlldren matched 1n IQ,‘age, sex,;'“

;school grade; soc1o economlc level and educatlonal back—

R

*,?ground b ,t dlfferlngﬂﬁn readrng ablllty He reported

A K ; ‘. i'.,

) 0

l,.¢hat dlffereEces 1n subtest mean scores were found betWeen

:the<two grou S.in Plcture Complethn,l rlthmetlc, Codrng,

_,,

u_‘ ..,

'Were assoc1ated w1th readlng dlsablllty among boys A Botn
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McGraw (1966) made a conparlson of the mean subtest B

s : R
'II

' Voo

boys and glrls ln the retarded readlng group ware \

The Plcture Completlon sdore was found to: be con51stently_f;;

:

hlgh and Arlthmetlc and Codlng con51stently low among
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: readlng dlsablllty cases

K o AN . g
o potehtlally retarded readers . “he study showed that good;&

readers surpassed poor readers by 15 POlﬂtS on the Verbalf".
'i_hig;;.:,. _1'j r;f'ipri,"‘ﬁi_;f“f T.?‘

Lew1s, Bell and Anderson (1970) compared the WISC

‘

1

. : : N
subtest scores of two groups of readers——one adequate and

one retarded The results of the comparlson were that

'\. Y . ..n
-

the 1nadequate readers scored lower on all subtests except o

<

. on Object Assembly and Mazes
-ftr:fgyfﬁ'}f: jf«HeuLsman (1970) contrasted WISC subtest patterns

|l.r

of lOO underach1ev1ng and 56 achlevlng fourth_ rade readers S

‘njzi w1th those from 20 prevmously pubL}shed studles., The"fiugff

3

autnor found that underachlevers appeared to be characterlzed

-'\,“. .,,1 .
o

by a pattern 1ow 1n Arlthmetlc, Informatlon, anﬂ Codlng

"gj Also 60 percent of underachlevers obtalned Performance IQ s E

=‘Qd one or more p01nts hlgher than Verbal IQ s,

“. . - et

»

A S, ' - .
"-’ment of chlldren w;th 51gn1f1Cant readlng problems .The-

LN

. results of the 1nve trgatlon were that Sa per cent of the"‘:'

~ '

'sample\recelved a WISC IQ below 90 82 per cent hhmta Fullfupﬂf-‘f

.’il-

Scale IQ below lOO -and only 18 per cent had an IQ above;.idi <

.. - ' r"- . .
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Reed (1970) StUdled the WISC proflles “to 1dent1fyl' ST

"%ﬂ;#ﬁff~--81ack (1971) anestlgated the effects of 1ntellrgence SR

(as measured by the WISC) on. the level .of. readlng achqeve—"ﬂ::#;f'
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‘ "ﬁ‘ . h::i]:{_‘f . .Holllngshead and Clayton (1971) sought to 1dent1fy
ﬁ.ig‘” lﬂ. the patterns of strengths and weaknesses on the WISO wrth
i - ﬁ : : P oo ' . S ’
- average or avae average readlng ablllty and also to . s
. ' f.compare strengths and weaknesses of retarded and non—:g:T" e
:iffaff~T”re arded readers'. The autnors found tnat the data showed o
D e 'f strengths ln the subtests of Slmllarltles, Plcture 5@}1:_iu“rﬁfg
' Completlon,.Block Desrgn, and Plcture Arrangement In the .x ‘ .
.comparlson of the retarded and nonretarded readers iéwfﬂ ;r';-.igI{'f
I - SN ‘-‘ K -
: Verbal Scale IQ scores of the retarded group were lower .

o

'”5;£'j 2,’f¢a{' than the Performance Scale IQ scores. The retarded reader

.'n 0 . e

:{ftziifj:_n’ grOUp exhrblted weakness 1n the Vocabulary subtest and ;,;-;,ﬁyr**

gdf“strengths in: the Plcture Comgletlon[ Block Desrgn,'and ;ﬁ;{5f'_ R
‘EVCodang Subtests. '.'.:'5_.”wﬂ“ fi':ffii:'f y ;:15~5'7 "-"'5'*"

P S T ST _ A .
oL e gr” Kender (1972) summarlzed some of the relevant and -
Ce R e e TR ! i SR
sl T recent research to see lf any valld generallzatlons\could 1
; ' \\-I-.-'.. ' \:.‘ ) k4 T B . . ,-l_\ .
R 1,f”1}.be made about the WISC proflle for poor readers Héﬁ"';'QL tre

¢

i e e

ot 1Rff;.concluded that the velue of studyrng averages was R

or

. ' guestlonablé"Sane reportlng avefage scores £or poor JVL
o ol 'lreadcrs Smely obseures 1nd1v1dual dlfferences.' The author L Jtld,fh
“QV;e%fl'i!f”ﬁf;jsuggested that the focus of research be Shlfted from S S

a'studylng the perfqrmance of groups of poor readers ‘to

~.;attemptrng to understand the 1mp1¢catlons that the WISC “”Eiafiff

“h,f,; ?xﬁ"j, subtests have for the readlng process 1tself"fff T"_ﬁ‘f“
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-l-may be due to an rnherent lack of verbal ablllty,

'T,ln the proflles of the subtest scores These show

2” d\éiiFhmetlc, and also relatlvely low on Dlglt Span and‘-'~h;

. CONCLUSIONS AND IMPLICATIONS FOR ‘REMEDIAL READING -

v
L
'
PR
2

e

stcore somewhat hlgher on the Performance sectlon than on

;-the Verbal sectlon of the WISC The dlscrepancy between;

.-,' w o

l"thc Verbal and Performance Scales, 1n favor of the latter,

'fenv1ronmental emotlonal or other factors that are

RS . oL [N d

7,c1rcumstances,'such as phys1olog}cal factors, that have

”Tpreventej the lndlvldual from learnlng to read

e o 'eGenerally; theny weﬁcan'say that'retaraedfreaders'”. L

7Q11nh1b1tlng the functlonlng of verbal ablllty,_or to other"'

pparently, the more dlagnOStlc values are found: '

\

i
-

:graphlcally the patterns of strength and weakness 1n the‘

\

K lndlvudual's mental functlonlng Each represents some

I ..

;'mental process unvolved ‘in readlng that may be lmproVed

The studles of the relatlonshlp between readlng

'ablllty and scores on ‘the subtests of the WISC have showm\

]

“a. Characterlstlc pattern for retarded readers. These '

‘:"' ]

'stuoents tend to score low on the subtests of Informathn

"

i

”3Cod1ng On Plcture Arrangement, Block De51gn, chturé

HCompletlon, and Object Assembly,iretarded readerﬁ often

"

. scoré relatively hlgh;‘ - o . “'ff-f3 t e-ﬁ.of~l'

"by practlce and modlfled 1nstructlon. ' “wﬁ;;‘.i ‘hilf::'”}'u
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7~]tQ the teachlng of readlng A low score on the in ormatlon

-,reflect lack.of readlng
: U

“:'Both the Info“

Zsonewhat 51miiar/to'that 1nVolved 1n gettlng the meanlng ‘(;5

;test mlght 1nd1cate a. Chlld s lack of mental ablllt

-related to SChool learnln

:an?,mensry abelltles that are’ also requlred ;n decodlng
fprlnted words : We expect retarded readers to score léw"x'

ton thls test. 'erj‘--v" - :I-Vfél

- \',

- toﬂ'

'galn 1nformatlon -as normal chlldren do. Or it mlght

'S

xperlences, the means by whlch

'The Codlng S“. e gk 1nvolves V1sual d1scr1m1natlon '

~ . . .1
H

N
ot
L
o

-

The Dlglt Span subtest requlres a. mental ablllty

., ‘e

S : . e
~‘f—0f a sequence of words arranged 1n a sentence.. A low scon

,hab;t of reactlng slowly to- any stlmulus that 3nvolves

-iless abstract than those set by other subtests %P the

:fshort atténtlon span, dlfflCultY\\p concentratlon, or the

'n_V1sual motor SklllS. c"@,

"Poor readers, as a group, tend to apprcech a. learnlngr'

i : N . ,__'_. ""
Vlon thlS subtest may 1nd1cate that the 1nd1v1dual has a'f_ﬁgii';z,

S
.

.' J,'-

. Sy
i K
[ v

iﬁf;' The two subtests on whlcn retarded readers

generally scored relatlvely hlgh are Block De51gn and

Plcture Completlon "These measure the subject s reSponse

. U L -

‘7to concrete and*seml—concrete stlmu11;1»TheSe'tasks-are y:
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_ Each subtest shodld be examlned for, 1ts 51gn1f1cance~;
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'WISC Subtests and clusters of subtests appear to be

. = .. . - P . v . s

jSltuatuon 1n a more concrete way than good readers, they

R
.

. N LI

are less able to handle abstractlons '_ -

. .

?ﬁtf It‘ls reasonable to.assume that the WISC can

become a usefulhlnstrument 1n the hands of the readlng

"speC1allst who 1s famlllar w1th 1ts-subtest proflles

l N e l"

characterlstlc of the retarded reader‘- The foreg01ng

'
ﬂ:\' N P t ..

research strongly supports the-v1ew that the proflles of

.

\.- - e '

a55001ated w1th readlng retardatlon. By knowmng whlch

subtest scores are” a55001ated w1th readlng strengths and

\

e TR . .
weaknesses, one may then be able to de51gn a readlng

proqram whlch wlll capltallze on areas oE hlgh ablllty

L - b . .
-" " ..’ . .‘.‘ v

"u'and strengthen areas. of weakness,ffj ”'.f_u ‘]L”f"ﬂ:T

AT

Y YR
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