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'been an issue in special education.A As\early as 1932 Bennett cited in. ’ fa
) C‘na.ffin (1974), queationed whether nrt not provision of special classes e
I 'I . . . e 1
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"'- on attitudea t"orwsrd ‘and proy sion fm: the handicapped
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; longer being so segregated but sre remaining as’ members of the reguler i .
.o - s T T
. Rk - o LA .-
. classroom and as participants of the 4clsss program. - ~
) . - > .. . , b‘ .
A background of public apathy chnracterize the debate p‘E"‘irious to _’:
o R - !
1970, however this reqent trend (‘.oward integrario of‘ the physically and

: Section 10 of the Education Act in Britain in »1976 the Hsrnock\Report 197M

and policies embodied in Public Law 94-162 in the United States 0
advocated and in somi 1nst

N '( comparison of mainstresming progr‘ams, pose mgny of the s;me problems PR

il

mentally handicapped is *a reSponse to the increaeingly \9otal and articu-b
/(

-/,

B . . ™
late demaﬂde of t;he disd'bied _memselves, ran—awakening public conscience ' _'_ S ‘ﬂf*_r‘:,‘

s.nd a social climate that 'deplores the d fogatory effeets of labeling and v ;v_:"‘_ Lo

stigms and the denisl of besic -civil rights. ,—.(Wolfensberger. 1972) The o 4

v EYE L)

S S
pWerful impact of !:he normaliza:ion principle has had 4. profdund effect _,3“ :

'I'hese influences NER
provided t:he impetus in Csmda for the CELDIC Report 1970, the amendment of . ‘
e P

K '—\;; Lt Feil

'.l‘he demand for d.ntegrated special'education i.s d part of a wide-v o

ranging social and educational development. Gear and Gable (1979) noted

tha: "Thue at all levels mainstreaming the excepriosal child is being " SRS
'n@ mandé'ted" (p 36) I / . =':‘i,-'

— 4

Inc're,ssi :y t:here 1s professionel concem Eor horg teachers, SRR g

Fd - R - “ e

tegration. Evaluat:ion studies of the impact of integration, thro'ugh _'

Y . ‘ - 1 '

posed by efficacy stud:Les t:o evaluate the effecw of special class place_-

N ‘ /; ) o P "\, oo
ment (Grickling and Theobnld 1975) Between-group designs assume hom‘o-

pon

f geneity within a giVen progrm (the precise curricul&r snd instructional e .

ccmpdnents of vha: is called mainatteaming)' while ‘in fact: program f
diveraity s, t:he ru]'.e, not the exception (Guerm and Szatlucky, _1967)
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,‘rﬁ oo LEee ﬁacmillan, Jones and Meyers (1976), cited iu Hacmillan and Semmel (1977),, N o
gL ~ s ol
3 TR found as well major differeks reported concerningfw!{o was integrated SR Ty
. /l , ) “: . R - the amount of time spent in regular clas’s, the teach’ing strategies used/ - .
i : ‘ snd suppprt se‘rvicss available. . ‘-,")‘» &\ N " . LA
_ ' . In the l97d's special education ‘has attracted more’ con&;ersy l;j . ‘
B IERCTNE Y . V- . b T . . e o
- and attention than’ at’ any e in. the past. The strongest pressures for
PRI SN ; S .
T R “ integration have come fro the*h;ndicapped themselves,, especially those e .
v = L groups backed by organized parent groups and voluntary organizations. N K
- - -. L n.'[ i . F e .. ‘. = . . o “
‘a «: ,’ C 'l‘he strongest ‘resistance seems to come from teachers in the special
R N T Tt A . ) . : ;
- P A N, schools or. special classes within the schools. vThis is undez\s'tand LR R
T A Yo ’ AN P . "y _ : s O K
: j O , since the debate h,as been often polarized bemeen spedial clas‘ placement .
L . ) "__\, . ‘. - N N - v "\- ] -
\ ) Tt v R and regular class plaeemen,t (Galloway and Goodwin, 19 Recejt studies N -
. .':‘ '. . -‘ "v)‘l o - . . 3 (I.- .. E
\-& '-'. . have begun to focus on’ the diversity of need more flexibile Organiza-r S J
.. 4 L L o f.
IR P tion of regular classpooms, alternative form.s of special education, and Lot .
-__'-'“, . ! a k mare ~recently, on the need for a— licy ,of integration. L ! toe
SRS S S . . g T Lo T .
' ‘ 0 N The aesumption behind the moven&nt to integrate is, that given SR
A . . Doy . , J
“ne g;~\ . e the desire, facilities and reasonable pnofessionsl preparation,_ the e ¢ ﬁk .y
’ \ e L ,-'?' ‘. sver?ge teacher can lea oeducate »the exceptional children in the '
- H \: . . . / L -
. N ,! regular.clessroom with the support and consultative sarvices of ﬂspecial
- ’ ) o o r
T :';’.'-.\. SRURCE RN
\# T T e / : and %rovision for the cha 1ng role of the teacher and the‘ basic ',', ooy
S RIS AN U S A T TRt
< ST conditions that malce mainstreaming work ‘nave been vo;l.ced by Berry, o o oL
ey R I .'l'hrone and Mercer (1973) cited 1u Kaufm and Lewis, 1974 Birch 1978' Vol
T e N s C T
o N e T Macmillan and Semmel 1977 ‘Martin, 1974 Hiddleton and Cohen 1978' and PR
I oY PR CUl e e
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reasona'ble chanée of sucdesa at th:l.a time ", (‘]’.'rask. 1980) ’I'hia " :

o - . . . -

_' ' ." N reference to integration of the trainab,le mentally retarded ia nonethe- e by

" -‘, ) \ less relevant for the educaPle \mental‘ly ret\arded" sd.nc\:e the degree of 1 . , B
, _, 4 handicap is not necee;arily indicative of the le\zel of planning needed . (
R f -‘2 nor the likelihood of acceptance in the regular atream.v "Feasibilityﬂ U
- ‘. depends on, the st‘hte of {:.he art in educati;nal technology and instruc— e \ Ao
, { tionall procesees. Availability and portaﬁ:llity of instructional R ) . . ;

SV ) lﬁterials and’ staff are mnre j.mportant than sevé;rity of the :mea:lrment " e "

o , .. '.}';:.If- (Birch, 1978, P- 20) ’ '_: \ t ST TR I 5
. ) As more\handica‘pped children ane being placed at the regular 1.

¢ $ : . .
} : co A achool setting, concerned teaqhera. and parents are questioning not only ':' :1'1‘
‘ E ‘4 g : . K L '-’ ’
Sy the advisabilit{y of d"’ch a move bnt also the adequacy of planning. . , %
S Even 1f adequate preparatioﬁ has been made with regard to sul:port PO AV

o o L T - [ e o L
J personnel, materials, peer acceptance and claes size, ~the question R )
. . .

Cavy o B still remains "Is the teaching etaff prepared and aol:l.dly behind an '. '

g }
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R 1ntegrated school"" (Karagianis and Nesbit, 1979, p. 5) o ) e -
' L "J\ . Whereas the demand for 1ntegration of except:lonal chfldren has :
. : ) | comeﬁfrom forces external to the /eﬁxlar school aystem, it seemg . -
N . el :Lneacal;ab’le that i’t\\he regular s}atem whi.chl,muat reepond add change ‘ ; S |
- . .: , — to \meet the denlxanda that wlll be made on it. - Much of the literature_‘ . ' - "
'.‘J ( ‘ \ S . since 4970119‘ deaoted to the direction thi‘s cha.nge ahculd take The o /;
L ma:Ln 1aenea have been teacher biasea. stigmptization of the handicapped '. K
SR T Y ehe ability of untrained téachers to work with the 'handicapped and. the
o ™ ) x
] i L s o ';.,'-;' implications for adjustment‘ and revision' of teacher training programs L %
’ ! . \ . - .w‘ , . That co:respoﬁding chaneea 1n teacher behaviar are both necesaary .' '- ~
' . { 6 ‘ R Aand inevitable ‘and demand the reconstruction of’ th.e curricula of« teacher ":": 4
Lc G B f”r—.f—ji,' .‘.‘_‘:;::; — .Q»"g::":




..“': 1'3 Aﬁt so’ that School Bqardsmusttake more responsibility for the edncati&n
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'RE}nolds and Birch 1977.. Accordigg to Birch (1978) the basic conditions ,
) all in;Blve‘the regular classroom teachers knowledge of and attitude \ -
“ 2 v -
' : .toward handicapped children g needs and cpoperation with special educators.
A 5 [
Newfoundland has accepted in principle the position of integrah
s - tion._ vae?nment has passed legislation that has revised therEducafion

of the phySically and mentally handicapped children - many of whom ‘are ™

el
'V . r '.

= presently segregated in public institntions. Recommendatibﬁ 8: 35 of the

P
c TR

:\TasK‘Force on Education 1979 advocates that arrangements\be made wherever
.. ’ i .

. possible for integration of’ handicapped students.,

&L
B the Avalon Consolidated School Board 1978 states "The basis fdr such P
N . y-

movement is unHErstandable and the board\?as alread§ co-operated with

ly

f \\ TN

ra S TN
additional areas where the board can help" (p 25)“ LT
e ' ) . oz g '\‘1\\ L
’ Integratidh‘at all 1evels re%\ires careful planning to ensure o
ot BT - -

success.‘ Concerns that withoqt proger planning "the “move: will be made

EPR

..u_{%ﬁg:dn 1 ning e

LE '3ﬁ in an atmosph re of uncertainty and frustration that could seriou_ly
o success, »have heen voiced in an editiorial in The-
’ § . o . \
ha 'Eveni;g,Telegrmm gkr 5ghn's, Newfoundland March 28 1980) in reaction

"'nf . to a public’meeting of the parenxs aﬁd faqulty of Pine Grove“School (a

s

‘c'f'lﬂ{g*-.spgcial school for mentally retarded<children) with the Minister of Edu-

’»,‘. cation, and correspondence in The Daily Neqﬁm§St John s,\Newfoundland .

“\"5\\ - ’ . A : N ﬂ
s S March 24 1980) from a spokesman for the parents and teachers of that . N
' , .‘ \c' " .
Co L . achool emphasizes the tieed’ for planning, feeling that “the level of pla%r'
. RERT . . -
_\Z/ - "[J.‘_jwf(_ning by both government and school board is ndt suffi nt to offer any ;
4 B -t , St . ¥
v -t 4 v ) :
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i \) 5 education programs to include special educat,:ion is sxmarized by Birnh )
o - LR (1978) as a need for decentralized regular classroom more consnltationt
: in the classroom, toleration of a broader range of differences v:l;\_hin
e the classroom and the development of new skills by regular teachers as .
vr . ‘ - ! - -
Arf well as more c.o].laboration between classr )m teachers and other school
- S o L Tw :
> Btaff- s o ‘ ) R o e
- l . o Realizing 'the limited effect of revised teacher education pro-
..{' grams on those directly responsible for the implentation of integra- =
co ) R tion,iriz. thoae currently in the field and since the ability of \

\‘Macmillan, Jones and Meyers, 1‘276, Middleton, dorsink and Gohen,h’ B

: 1973) - l"-.;;. _—

untrained teachers to work pr0per1y yith the hsndicapped is being -

’

questioned, 'n;a:ny educators have suggested th.a /the immediate need appear

to be for in-sez,-vice education for teachers who have no training in "

special education (Alexander and Strain, 1978 Birch 197-8‘

"~
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The* fear that we are failing ‘to develop ou‘r approach th‘ main- 0

Pow .

- [

o streaming with 8, full recognition of the barriers that must be overcome,- :

;e
. cee o
i L
.
;e
“er ~ t
B
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: tion of the Handicapped, as a concern \not- only‘ "that training and

) anxieties of teachers o (Martin, 1978, p 152) .".‘A,J":f"” S

has been expressed by the United States Deputyfomissioner for Educe- )

:

s experience for teachers bas not kept pace with efforts .to mainstream .
o
but also that muth of the training that 18’ provided will be sk.tll - S o

orisntated and fail to respond to the feelings, attitudes and

Concerns for adequate preparation are beingvexpressedi by special

educators. administrators and by the teachers the}}nselves. "A ma ."
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o question concerns the willingness and ability of those iJ the regular .
- T ’ . . . R , e : St
1 = '-\ '5* ) '
. M ~ ! 2 "
N "l « - ’»‘, ) . ‘ . o - " o J‘ " “ ! .
o o "L" t ooy ‘, .. - - e " ":::;«’”“‘-!‘HP‘L“%%*"- ‘ ’

-
- Eranl
o
LN ¢
.
L
.-
. [
.
"
-

l,cﬂﬂa—u—.. -



. .-'p. 8) "It: ia the teacher who P .' des the critical variable (Thruman, R

."‘edi'xcation p.rcgra r
’ apprdpriate educational prdgram for a handicapped} c' ] will depend on a

' "particular child. ‘."Identifying the relative impact of each of theae

l-‘variables on a teacher '8 perceived ability to pi‘ovide appropriate educa—- :

make these changes (Keough and Levitt,nl976

P ‘ o

. Langley and Wood 1976 p 94),\ Whethe 3 not a teacher will provide an o ﬁp

Ry
i

- '-':A‘number of factors including’ special skill acquisition,_' experien o 'withf“t

¢ . N . 5

’ exceptional children and the teacher s self—perceived ability to teach a

- @i

o . ‘e - -

tional experience for special children is warranted" (Carpenter and’

) _‘Robaon, 1979, p. 321)

must facilitate - fmal development of the conatantly changing role of the }
L )

'teacher y due no t

* NF O

This sEudy directs itself toward the regular teacher s perception N St

>

‘ of his ability to teéch mildly mentally handicapped children, with the SR /,,_‘

N
realiza'tion that tea hing is.a- complex andmultifaceted activity reflecting

.1 ' Q ’- .. .

the need to leam ndt solely to. repair a personal inadequacy. . Training

nly to technological advances in materials, curricula

v

and, methodology but also in response to changes in educational

',philosophy and 'the need to accommodate new groups of students (ritic, ’

l Knowlton an(i ‘lark, 1979) andura (1977) observed- cooE T o ow
g L o
It is hypotheaized that exp&ations of personal efficacy o

. the desired differs from the actual circumstances" For without attempts : e

‘ :detemine whether coping behavior will be initlated, “how
inuch ‘effort will be expended, and hpw long it .will be sus=’
'tained in the face of obstacles and aversive experiences
.f(p.99) SR e AR . 4
We need to .aslg Does the teacher see himself .as competent to teach

Y

special children, all or some, 'under :@fat ciq:cumstances,/and )"in what ways
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- " to exemine the roadblocks that exist in general education to t:he imple-
N ‘, mentstion of the. principle of itrtegration, we may subject ;nan; te.schers 6\
. ' \ and children to a painful snd frustrating educationaI experience in the o o
nameofprogrees. S '\" : _’.._:.-_' o R
. : . ,/ ST FWithOut substantive chenge in attitude, in instmctiw} : .
R N ‘programming and in priorities for allotting resources,
- ‘ ".. the movement will neither benefit the individuals it is
e intended to ' serve nor have:an impact on the 1arger CT
D ' ‘_society (Morsink, 1978, p._ 44).. A Ly ot
It is the writer ) hope that this study will shed some 1ight on - ‘
o . Co N .
; the issues and provide a segment of l cal evidence which will be of
- . value and anistance in. sssessﬁ/ent -] r diness for mainstreaming the st
‘L SR o mildly mentally“retarded -as seen by receiving teachers. S ) T E N
_.._.’: ,“I.".‘~,'.r N i p .‘ ) R . _.".“.- Ik . - p ’4 ”:):.. ' - . L . .‘_' . _“' S -‘
i - SO Concems About Establihsed Practices . ' L \"_ F 3"-5‘ . P -
B i ,". During the paet decade increaeing discontent with segregated
‘ ‘ HE classes ~for the mentally retarded has led to “the establishment of.".
L ) ’ L . e > Py N ﬂ"' N
: . et R . alternative educational programs designed to retain the mentally i - Y
[ . o retarded in" the ‘regular ‘élass wit:h support servfees. The present .

.. . RIS " ) - . : .o
P T A émphasis on mainereaming stems from Le) the equivocal results qf L ST
S e efficacy studies comparing the special class and integrated students IRCIN G
ot ) . TP \,— . :
in achievement, emotional and social development, (b) the cul-tl:ural bias A
v s _f". of diagnoetic instruments used to’ identify retarded children, (c) an o . '
L T awareness of the debilitating effects of labelling and (d) legielation T ?i"
.. .. T ‘~ R LA - i - ] B -y i
a 7 IS growing out of the- larger :I.ssue of discrimination and basic civil S
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L what circumstances can a wide range of individual diffeﬁinces be ""

~.accommodatedjin the regular-elass “(Magﬂillan cited i,» haffin 1974,
¢.AR susar, M ; L EeS 1 .

.. . a v L’ . \ . «
.y T A o o ‘. "
ﬁresults of efficacy studiés comparing the desirahility of special snd

S .

—(‘

' regular classes, that mentally retarded children achieve more academically

hr

in the regular class, but appeared better adjusted socially in the special~;"

class. The’ paradox of the efficacy research was realized when Johnson

‘ b

(1962) questioned why with supposedly hetter materials and teachers,

s ‘children in special classes were not superior académically. But MacMillan“"

A

(1971), cited in Chaffin (1974), noted that it was the timeliness regard—

. ~ ; vl

ing thesocial climate of" Dgnn s comments 5nd his prominence among special a

s

educators that contributed ‘to’ his beéing 9uch dn important influence in

1 .

: reversing a trend toward the proliferation of self-contained classes.

!

MacMillan expressed concern not with the recommendation but for the fact

- OGN N

’ that "an sbrupt and unorderly change from self-contained classroom to
C A SRR - :
~tota1 integration,can be dangerous . Emphasizing the need for high

ﬂ'quality research he stated the larger issue and the one which if“

o

i.':debated and researchfa could prove fruitful is, to’ what extent and under :

v L4

> Ve e
" .

This concern has been shared by many educators (a more detailed '.w,.'

-

. review of the literature is contained in Chapter II) and as programs for

integration are being developed and implemeuted attention is being

_given to problems and issues in the evaluation of educational treatment.

A acmeric

) Attenﬁion is directed towarasudxvariables as- the amount of time "~;':' .f

1 . ‘.

Ai'spent in the regular clasa, participation in instructional activities,

. "‘ . A!' '
'social involvement with non-handicapped peers, and the assessment of .. .-

g

\lteacher ability and willingness to accommodate tﬁe handicapped child..
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‘.P':resent Tre_nds“

FNE Helcher (1971), cited in MacMillan et al: (1976), cautioned oa

L

.
q ~/

) l—againat assuming that the teachers will be enthusiaatic about the return V

7 ’f,

of ‘the hard-to-teach to the c'lassroom. . Bhotel Iano and HcGettigan }-.

(1972). cited in MscHillan‘et aL (1976) in a study wbich measured

’ teachers attitudes toward‘mainstreaming,noted the need for strategies

to encourage success and confidence among the regular educators.

Thsre will be:no advantage to integration unless the result is K

a, wcrthwhile social and edufationa experience £or pupils -and teachers,
"..-" .

o= thefbenefits are ‘not guaranteed by organization alone. There is

o

-evidence to indicate that the special student cannot return to or. rema:tg

- LV

”'-'in the regular claas as it now exists. Wildercore (1974), cited i

) Schworm (1976), expressed the opind.on t‘hat even with support servicbes ,‘

'-;v\many classes become custodial, aince teachers are fot. prepared to cope

; witb. children who require specialized instructionaf modes and evaluation

.'.procedures to determine the kind of involvement the child needs. Bewitt and'f:“

-

‘teachers and foupd that although the majority felt the exceptional child coL

'was, better off in the regular clasaroom than in a self-contained one,

P, ..

few felt confident in meeting their needs. Theae’flhdings were 2 ",‘

&

consiatent with those of McGinty ‘and Keough (1975) tited in Keough and “

Le&tt (1976) ¥ who degreloped a questionnaire to determine what teachers :

‘_ ,'"Replies from almost 400 teachers demonstrated that there was eonsider- B .

;able agreement as to vhat they thought waa needed and almost u.nanimops

P

: thipk they need to know to teach exceptional children in the mainstream.i Lt

K

A A A s e
e

~
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Watson (1975), cited in Keogh and Levitt (1976), 3urVeyed 1000 elementary .

oo e mad e
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/ o v 'they queried felt that l:hey 1acked the necessary skills to. eech“.

-a.- - C researchere (Moraink. 1975, p 74)

o ;e ,agreement that they did not know it" (Keough and Levitt 1976 p. .

»-Grickling ,and Theobald (1975) found that 85% of the regular teachers

. exceptional ehildren. 2 ; e .<f | '
N : . oo ‘ . -
- ; ‘ In ’his guidelines for mainetreaming MacMillan (1978 suggested
o '
. that if mainstreaming 1is going to be-a reality that is goin to- remain

. training or in-eervice. Larsen (1975) in a’ study of. the inf uence of

S Ll that "the teacher should 'be assisted f:o overcome, the instructi'nel

TEe o difficiencies present :I.n her own Bt}’le" (p-. 11) HP— fEIt that o

el 13

'insufficient research hae been conducted to, fulg.y eubetantiate the
LI l,ultinm%e usefu];nees of mainstreaming. m order to provide quality ’
) :Lnstruction for a11 children through profeseionals prepared by collegee .

. of education, , programa today and in ‘the future must aeeure thnt the
- l \

‘ .‘”'instructional problema encountered 1n the traneition t9 th% 1eaet

-reatrictive dlternative model ere recognized Ae researchable queatione

" .

'meriting the investment of effort by th.e broad commmi?y of educational

7
i

o

. Newfoundland Situation e . * T ':I ";é/ .
According to a report in the Evening Telegram (April 11, 1980)
Lo L the Newfoundland Tenchers Asaociation is noticonvinced that integration

" :of the mentally a.nd physically handicdpped is a good thing. ‘I’he "

\

: 'anxiety of educatora in the regular school ie understandable when one S

. " et Bowoooo &
-
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! IR The Purpose of the Study I T e e T R
o 5 - . B 'l'his study is designed to gather institution-specific -data tcj Tt :
. ) . Ll ”_- . _A . ! 3, 8 e

A detemine regular classroom teachers self-perceived ability to provide Sl TN
; [ o 2 D 0 i 1 .

,' ' P ¥ r ' . appropriate educational experiences for mildly mentally handicapped v

‘ "'_"_"-' ) i childreh,‘ and to. determine if a- relationship exists betweeﬂ perceived - i

& ’:\ o i ;competence- and certain personel z:nd Bituati@ﬂl “31'1&‘31&8: viz. level - ':.\" : \1 '.

j “’ : § -.;"._' and type of professional traiqing,, number of years Of teachins exper-:' g j'l ’ ~

/ .' """'_,‘,':-’.‘ ' "“ | ience, ‘grad.e. level: taught, ‘experience with exceptional children. and § - -_' :
‘f:‘ - B tYpe‘of' suPport se‘rvicesimavailable’to the school.. : ~ '..‘ . S

et Lt R B T o T ‘- Yoo -t

G Major Hypotheses e L ™ el BN e W 8, T A

| ~ an ' b ¢ i . * .
Ay . ‘ PR ¢
§ = § ‘The following null hypotheses will be investigated in this~ T |3
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P LRI PRy s In urben Newfoundland school systems there will 'be o \rela- S R
e . \ . o . t s 3 s . " B e L ] . K ] .
o - ionship between perceived teacher competencte for mainstreaming m}ntally T 7
LR T o S sl il T o e .
S e Y & retarded children and grade level .taught. ; .l : % } sl 2 on - i
1 I "'. 2 1a urban Newfoundland Sc.hool, eyst ms- there will be fo ,t'ela- W
. ).. :. . -; R “' ,: . ‘- , " o p ,,.. i ., , = 1 .

T R i ﬂv,»“ / T A!~‘§. i AR ‘
: o NERL S cation course_s|. _ .' S ., ."‘ : n / i ‘ S
i | . O .‘ . 3 1In urban Newfoundland sohool syptems \ther.e will be no rela- I : . B ‘ i
s ' ‘ ""'_:“ % e 4 tionship betwee perceived competence andlleve]. of professiouf ,..tr.ainin.g : ) i
'Q " . , ) . ." ‘,l 'In urban Newfoundland sdhool ' ..stems .ther)e uill b‘:.no relatipn— ' ;‘."‘; N
”' _‘.:,-.. “ 5hip betWeen perceived teacher competencp and type of suppo‘[ t‘ SerViceg/ ) i .

"
.
.
:
B
.
- -
'
w, -
.
. .
'
-




Sy,

[P VN S0

- "',by the provincial government of Newioundland and Labrador, supports

. /l,

ls.ck of supportive ev:ldence oft, the bene‘fit of mere proximity, w:lthout -

h‘been told thst some c&ildren
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f;recalls that for the last ten. years, ‘since the Warren Report, they have |

[,

are 80 special thet they require special

,chnss placement end now as a reaction against segregation and 1abelling,

‘ 4 AR

.and vhile much controversy still exiﬂts about the validity of efficacy

studies comparing children in self—contained classrcoms with bhildren

‘under different meinstreaming setups. they are being told that the best s
. -\x T .
' place for tygse children is in the regular class.
-, { i
The final report by the Tnsk Force on Education (1979) appointed :

Ean
R R RS

»

. * -

,return of exceptional children to the regular classrdom, in- the face of CA

.,

'”'attention to the ettitudes and competencies of receiving teachers. To 33#

/- ° S
‘\.alleviate problems in. thie area, inservice instruction is being :‘“Q‘_% -

- advocated by educatorsand teecher trsining institutipns are being urged

- Task Force on Educeticn 1979) L ‘-n f'521 i Eﬁ ‘_.'|}.1,‘-""g'# ”}:.

- ‘v )

LY

to prepare prospective teachers for their eventuel role. (Report of the 'QL"

The ettitudes ofpteachers toward msinstreaming will pley a vitsl

part in determining the success of any mainstreaming program._ For ﬂ'.'

intéﬁration to work requires a grassroota consensus and a spirit of co- '

- operation." One of the queations educators must deal with if they are"

‘ -’to eetablish an effective program thst will meet the need of -eAch’ child

[ I“

. “ 5w )
' .ia "Is the teachink s;afflprepared and solidly behind an int&grated o
‘-achool?" (Karagienis and Nesbit, l979, p. 5) . f ::Qv_“‘:;:':xf E
. RN N A S
l "’ ‘ i " . L :— ‘ 'I, . . _.' :. . _. L A 'h A
':‘ : ’s o 1 I
fo : 3
' e '?"fjfjj”flenmmuk 5

integration wberever feasible.,vthere are ca ions, however, againsm the ’ l;."'
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' * 47 It is conceiv,able that the results of the study mey reflect

. «the attitudes of teachere respc\)nding to. an abstrect problem, ,that the o
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\5 -In urban llewfoundland echool eystems there wi.ll be no rela—- .
. ,. . -
- tionship between perceived teacher competence and yeara “of" teaching
n-f‘.)““ \‘.- . " D - -..' Lt \ i‘
exper,ience. - S g j-_ ) .' e ST
: 6 In rban Newfoundland school syateme there will be no
relationship between perceived teachel,' competence and experience wil:h : .1‘ -
teaching mentally retarded children. ‘,:.._‘ ST ;
ol . . .' , . . . . M . : " ‘-Jf Y . .. ‘
BRI FRI RN AR . .o
i.imitations , : ) ) ,l.; -
In‘; interpreting the data of thia etudy the following limitations ‘
should be: considered ,' . 3 ,
L 'I‘his study 3. limited ta the investigation of self—perceived .
' A . N \ ‘ﬁ 11
teachers' »competency with reference to six specific variables' grade ST 1 3
S ~ . v S . '- - '. . "
level taught, training in special education, level cf anfessional At ,J
training, ;nodel of- ma\instreaming available ,in the school,. experience RS R
. \, T e . . . . \, - .\ - .
with retarded children number oE ye&rs teaching experience. S . I
'2 *Th}-relation hip betWeen petceived strengrhs and weaknesaes S | R
and essential teacher co petencies is limited to the discrepancy as ’
' defined and measured bY‘ the instrument choaen fo‘r the stndy i o . C
3 'I.'he interpretation of the atudy 1s limit d by the realiza- . ‘ ' i : ]
I . - .
tion thdt perceived and actual ;competehce may not c .

’

L .

N X - _j y
teecber will respond the same way when feced with a. handicapped child
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Con T The following is an overview of the design of the study. A more . AR i
o . . . ‘,' . . . . ! (- 1.
A b detailed aucount is reported :Ln Cha;fter Three. ) L : . °_. . , \ .
o * The population from which the ssmple was drawn consists of. the B
R total teachers in t:he regular classroﬁm setting under the jurisdieticfﬁ v .
F ' . of the Avalon Consolidated School Board for the yesr 1979-80 Ihe subjects S - ‘-':'-
o consisted of 120 teachere, 30 esch from Primary, @\.‘lementary, Junior High ‘ B ) N
- ) : and High School rsndomly seleeted from the population’described above.u ' ey e
R A queatiommire was" deVeloped by the researcher following a°. o TR A J
‘ . : review of the litereture snd cqnsultation with experts in the field o.ﬂ T f
N Tod L L c - - . - , '.. s ;\ )
i J RS ' speciel eduestion. The questionnaire was administered to ell teechers R
; N ) B in the semple.- Teachers were asked to rete their abilitz\to perfom ‘ . " . J
. eech tssk according to ar Likert—type scale. ; & R
L b N . A v ! ’ " - 3
‘ ) ‘Ihe mein analysis consists of comparisons between 1evels of . K» c
. . perceived competency ecross ,grade levels and statistical analysis of '
data to detemine if sny relstionship existed between perceived - ' o 'é ’ .' Lo
' _ g ' competence and certain teacher and situetional variables. u.mnber of ' 2 .
yeers teaching experience, ty'pe and level of professional training, . f _v
‘ y - gr,ede level taught and experience with exceptionel children. o g ‘ %
. ’ S s el S
. N ‘v.\— ki . ’ . ’ /, AN . k T . ":’,* o ‘
.( .' ‘ . . - ' . I3 : ' .. ' A -
S P - o -0 L
N : - };r\- i - o 5% 4 o .
! : ‘ ‘ : SR



'l* education under the following headings. i ”,-\' :‘-. '13_- B }-ip

”nrachoola or apecial classes housed in regular elementary or secondary E fnp,‘

i?:on their developnental 1eve1 within appnopriate curﬁiculum content
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Introduction

’

This chapter will contain a review of the 1it4rature of spetial

'.\

issues underlying integration y 5- Ty

g ‘ 1.‘Critic“- o
2.~Attitud of teﬁchers toward mainstreamingfi‘ '«Jj"".rt-.'x ;
= 3 Professiona f cations of mainstreaming';" K iy ﬂ_
L o e ‘; : - & T x\
: { - - R R A O
.;Critical Isaues Underlying11ntegratiqn SR f : .,f.vf’ - \/.,‘;”f“'

The total number of mentaf?y retarded children,.defined by I Q

. v

. and educational need, is apgroxinately three per cenﬁ of the population,

of” these, two and one half per cent fall into the category of educable

_mentally retarded (EMR) (The report of the COmmisaion onfEmotional and
/

[

Learning Disorders in Children, 1970 = The CELDIC Report) DiscussiOn

. '~,po
oy

and persuasive argumentscregarding the necessity to prouiée for the . S )
E \ i i - _'_,‘/ g o . ..

‘_special educational needs-of these children occuPied much of the liter~

' ature prior to the 1960 s, culminating in the setting,up of/apecial L+ . ’“
v N . et T T ..

o - - »
¢ e

olass the children grouped with their peers would receive instruction

_\»,",\.

,'under the expertise of specially trained teachers. aThis administrative M B

c Lt lke

- . \ -
.‘arrangement was in contrast to programs that were organized around con—
sultative-services or regular grade placement.i; o
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] reader is, referred to. Chaffin,{1974) for a brief historical review of

*\}he mentally retarded. ‘f: ' j'ﬂ‘ ; f 9;f
\ o ST

dominates the literature of . special education during the 1960 ‘8. The

the debate regarding the appropriateness of special class placemenﬁ for \l<"

~ A

‘
w

The controversy of sPecial tlass versus regular class placement

o~

a

.‘-' :

-

In general

el v
d segregatipn as mutually exclusive alternatives.y

results-of studies»implytthat it is erroneous’ td’ '

. conside;\tntegr;:i;B\an\\\\\\

' Even when it can be demonstrated no/real conclusions can be drawn from

‘ation of‘program emphasis and the possibility that dull chilaren selected

for special classes have been selected because theyehaye sdgitionel

N l .

\

- 3

~‘problem.-; (Thurstone l957.,cited in Galloway and Goodwin, 1979)._,:-;:;

7

Inconclusive results of efficacy studies, increasing social

), .
o

léeawareness of thé debilitative effect of widespread labeling, stigmatiza— ’

tion and discriminatory testing of minority groups have Wrought pressure

civil rights advocates, educators and 1egislators and have resulted in

lnfrom the handicapped themselves, backed by well-organized parent groups,- o
N T o

) caurt decisions mandating that as far as poss!ble handicapped children\

3

be educated’ with their normal peers.:

.,country and voluntary schools,
. special/schools, unless this.- wpuld be impracticable
..or’ incompatable with the provision of éfficient

-n

: ﬁACF‘fas amended so that section 10 now requires :

AN that handicapped children are to-be- educated in !

n preference to

instruction -in the schools (invother words. against

. the..educational interest of ‘the children concerned)
" ox involve ‘unireasonable: .
: ;(Newsletter, National Council for Special Education
“?June 1977 -

gublic expenditure.

P 5) IR _~q‘“

In Britain in 1976 the Education

av

-wexplanations of better attainment in regular classrooms, without consider-l '

- vt ‘.
e e e

-



| serfy"5<197z), Birch 1974y, Deno
.special education services to exceptional children.

used in _program description and iniprecise terminology had made compa;—

~ N

‘ison of programs and empirical studies on a: number of. seemingly .

im‘portant variables impossible (Chaffin 1974)

P P
By DR N, AP ST 2 v el

J

Chaffin (1974) in a review of administrativ‘e arrangements that

-

have emerged as models for integration noted that. four publications. -

(1971;)-, and Kneinberg and Chou (1973)

/\

g .
"contained a total of thirty different alternative systems for delivering .

Although, often .

B grouped together under the rubric mainstreamiix}{ variation in format Co

~

'l‘hUB educators in the.

1 v

;-_iace of inconclusive evidence from efficacy studies and in-a vacuum of o

) o "'

o research as to the best alternatives to self—contained classroom are -

N . ar

; left with the task of deciding how best to meet the spirit of the least

'.‘-‘--

rrestrictive environment, as mandated by PI. 94 ~ 142..

3TN ¢ AN

r " \ . - PR
: o C I Y A Y '
. " ) . s oL . H
By v . : \7 ;.A‘: . ;” ._.:
" ) . . G cT h v '_' : ' 19. L}_
AP & .' any educational body or’ autho ‘ity within Canada
RN ) . 'for. the Education of such children, e e
. ‘} P (The Schools Act P 4724) N T a o ' "».
Much qf the support for integration, though it evolved -from the' .
cbncern of the: general public has been most visibly reflected hy action ' .
~ and Iinterpre'tation of Judges and lawmakers Integration of the handi- °
‘. capped dominated the literatune of the 1970 s. Three interrelated
terms normalization,, mainstreaming and :{ntegration have come to signify
. the major shift in attitude toward the provision of education for the oo
w': mentally feta rded (Karagianis and Nesbit 1979 ) e . o
Y '

Though mainstreaming may he considered a natural historical .
¢ - . - ’ )
evolution, the pace of . change has heen accelerated by everits which are ,‘
N outside ‘of- education and over. which educatora could exert. little '. ,, o
/influence. ) MacMil_lan, Jones and Meyers (1976) expressed the opinion v
! o
..l".;"r._u‘.m,, '._..ﬁ,.'f ~ t,,:"
T e Ty e -
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' Extending this trend,the Report of the Committee‘of En‘ to'the e :_-“ .

[, . u

e _'«Educatiorf of Handicapped Ch;L'l.dren and Youth 1978 (th j 'a'- ock Report)

' :\‘ ‘."‘f outline'?i three levele of integration neceseary to meet the needs of

‘, handicapped child“ren. Under goveinment policies embodied in Public Law
94-142 in the United States of America, fully implemented in. September

g.:‘ 1978, state res?oneibility regarding int:egration is clearly defined' o

St L ',i Y '_-‘.'.];;...' states’ must- establiah prnceduree to assure that, o .
RN © Y tie “the maximum- extent appropriate, handicepped children,. & =" ¢
R including children in public or private institutions or e
L e <« “-.other, care facilities, are educated ‘with children who ’ n o
R o ‘are not handicapped and that apecial classes y. separafe ~',\1; _
PR Sl schooling or the removal of . handicapped childrea from -~ ' .
oo .. . the . yegular educational ‘environment occurs ‘only when ‘the /- o
o taips YLD L naturé-or eeverity of the handicap is such that education E :
LTl S ' in the' regulat classes with the use of eupplementary ‘ N
Ta.NIt Ui+ 7Y ‘aids and services..cannot ba-achieved satisfactorily.

g o . _(Education for ‘All Handicapped' Children Act 1975 _":
Sho UL L2 94-142, Section 612) . IC T AT

The CEI.EDIC Report 1970 in Canada recomended the abfolition of

B E most segregeted special education.‘ Following the Report of the 'l‘aek
R Force on Education (1979), the governnnnt of. Newfoundlaﬁd a.nd Labrador
Y . *
Lot

recently a.mended Section 12 of the Schools Act which under Duties and A

. Powers of School Boards, whieh steted. " . ”,'- ) . o
12 Subject to this Act a.nd the regulatione, every School
Board shall .

(a) organize the meana of elentary 01 secondary A
LTS - " "education, -or “both, within its district, and
ol .0 7 i-provide,. furnish and, Keep in good arder and--
L T A - ¥ - condition schools designed for the teaching .
R 1 v of elementary or secondary grades, pr both-

. . ,'f.: o . ~. * , \

CL by adding immadiately\after parsgraph (a) the following paragraph (a 1) 1

,(a 1). organize the meana for instructing children ‘who- "\ e

'\ P - for -any physical or mental cause may require’ . . i "

special" classes elther- ‘by- the. establishment of
AR S special classés in its schools or by making .
AR o arrangements with another School Board or with

N
0 .

B -, . S
. ‘-_._..l P SV e ta
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special education professors, the courts, legisla.tures, ,
. and’ state department personnel have if esgence said-
‘that they have an idea - mainstreaming mildly handi-
' capped learners - and have said to teachers, you work

B

.o
r

They caution that a full recognition of the barriers that aré to be

e - 2 A4 1'

overcome and carefnl planning ig’ necessary "lgmllures at -
e‘li

ISP

L out the details (page 4) O L

implementation are interpreted by some as ‘evi (-] \.‘of. the- invali'dity of

\._. ) = v o : R R . ~

the principle" (p 4) ’ Lo e T e

o .

In the interpretatiou of what constitutes the. l s"t"res'trictive ' .’ ’

’environment, mainstreaming has dominated the literature of special edu-

»
v

] ‘ i

cation, amd ha.s acquired an aura of: magic as the ultimate solution to’
4 - te -

the education of the handicapped. This is due in no small part to its

pervasiveness and tl\ elusiveness ,of its definition from| a’term used’ o

/.'~‘ . - R P

‘Synony‘mously with integration and normalization, to a particular e

- Y

arrangement that advocates the return nf all children to the regular ‘A L

. P . T : . 5

. t:lass., . T -

B . Coe, - -

~ -

As a measure of the growing’interest in mainstreaming, related arti-

o>

+

cles in professional joumals have steadily incneased since 1967. ) One

.. . .

x 7 " B
hundred and twenty—one articles related to ma nsg “e‘a:ning concepts were! -

"\ . - \

identified in special education journals from January 1970 tg March

i

: 1975 by Meisgeier 61976}in. preparatiOn for’ a review of Gritical Issues

an .
C o
Underlying Ma.ina;reaming, contraated qith 23 such articles in the RN

.
o0, . P

previous five years. . ‘-" ,' . T
T o ‘ i - .

‘The ERIC Resources in Education (RIE) and Current Index to"

Journals in Education (CIJE) files- contain approximately 19 000 . .
h2 4 IS
eitations on educaginn of ‘the handicapped/ excepqional child and on.

- : et
e Ce e AR b,
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BN S

- mainstreaminglregular claee placement (ERI'C Clearing house Re;s_ponse's";-:

‘toPL 94-142& ST , S

¢ . . . . i ) - A
' : In recent studies there is emphasis on’ the level of integration

ol - *
L - ,.. NG '

The Warnock Report (1978), a recent British document distin-;

desired. _ '
o i guiahes between locational, social and functional integration. Locational L

e ; i A - B

integration refers to the sharing of the same site though not necessarily Y e
implying the sharing of facilities and neither does it imply the social Lot '

mixing between pupils - that is implied in the second level viz. social

i integ‘ation. The fullest Eorm of integration, functional integration, . B
R ) occurs when handicapped children share the same educational programs with
Yo ' / ‘\ A i , .
T ordinary pupils, thus it makes more demands on the school’ staff and can | g

taA . . '

. only occur when locational and social integration have already been T
Ci A -, e -T'.‘-'_

- L achieved (Galloway and Goo}dwin 1979 p. 59) Cope .and Anderson (1977) ST }
i

with reference to the physically handicapped have deecribed the alter-' '

native forms of special education which might‘ theoretically he available.

RS

(See ’figure 13 Galloway and- Goodwin (1979) suggest that with modifi—-

cations the range of provision might also a‘pply, to Educable Sub-Normal O )
o L (Moderate) and maladjusted children.. In this inodel Separate schools and DI
LT e )":'{:;;' clasees ‘are enyisa;ged as having an important place in a cqntinuum of i ,
B K “ service, where integration is the desired outcome with ‘no child 'being
L o lplaced higher on tfhel-continuum than is necessary The model also b
L / envisions that the education program should be monitored regularly and SRV
e SN that the child ahould be returned to the regular classroom as soon as . f ’
T s possible (Birch‘ 1978) . R Do ,
L ol . R .,I - o ] . s - ) o “' R, . .o N oo ) K ) ,! i
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- 8. Residential speci'al school." - Tl AR

s,

'Aét'l‘tu‘des_ Toward M'aihs\tre‘_aa‘ing' Lo

sig-nificance o\l/ the effects of teacher atti de toward integratioa

. . . ~
- ‘1 . ‘.. , k 18 ) i
) - ‘_l{ ’ A . ' - " N
3 v : H \ :,A ) ’ : . : o )
! X LT R T R i
[ Y 1 ) '4. " - .J‘ 4 » ! LU .
. ’ : . - LR
, R KRR \ St 2m.
Figure l R.ange of Educational Provision Available to J’hysically Handi-. S
B - capped Pupils T A . LT .
l Ordinary class, no. special help.l . : . ! -
‘2. Ordinary class + ancillary help on the care side._
3 Ordinary class as bage + ! resource room’ part-time. . :

b Special claas (base) part—time, ordinary class part-time.
5: Special class full—time B ' v

6. Day special school formally linked (e g. same canipus) to ordinary~
’ .school. oL . N T

7: ",‘Day special school, no such lihk. B "," ‘ SR T R

.’T“,‘.‘” : o 1‘ - ! "‘—/
'The pervasiVeness of the normalization principle and the need

for a policy of 1ntegratioq have directed attention to co\usideration of

the factors which affect the outcome of the deciaion to i,ntegrate a l

|" t -r.l

particular c'nild (a) various administrative arrangements, (B) the e

and

the variables associated with attitude format on a"d chsnge," (c) readi-
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ST 1 For a review of studies in which certain child charaqteristics )
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have been shown to influence teacher behaviour, the reader ia referred
‘ : t; C
to Larson 01970) F’or A detailed review of studies focussing On s

‘ teacher behaviour as it reletes to positive or negative perceptions

.'. v

. of students, -and attitudes toward mainstreaming the reader is refe;red
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to a review of the literature in which Horne (1979) reviewing studiea

uaing teacher populations concluded that the results of studiee that .

; i

have been done support the view that professionals may be expected to '

-

hold negative attitudes toward mainstreaming Alexander and Strain

(1978) in a similar review of educators attitudes towérd mainstreeming

found that the regular classroom teachers, pérticnlarly thoee with
- ! -

little or no experience, do ndt favour integrating the mildly handi—

r

capped children into the regular class setting. .The studies reviewed

Y

: noted that the regular claas teachers may . be "less than accepting" of

L ,the special child introduced into theiré class Included in the' review

a

14

- [Ten N e .

were studies which documented the effeqt the teachere attitudee (hoth

e ‘.._

poaitive and negative) have on the student, noting that the research '

.

indicates a cloee relationship between teacher expectation “for the

learner and the teachet s treatment of the learner. This view is . :

‘ supported b‘( /Birch 1978 Grickling and . Theobald, 1978 Hirshoren and

Jones and Meyers, 1976 > “In 1972 Shotel Iano and McGettigan fouud
that teeche‘rs preferred learning disabled tn.emotionally dietur'bed '

\'l

etudents and 1east preferred the educable mentally retarded. Warner
-1,

and Turner- (1969) and Coombs and Harper (1976), cited in Horne (1979), ,

found educable mentally retarded to be- more acceptable than 1=arning

v

dnsabled studenta though resulte were diff,icult to interpret due to "\ ’

7 r

difficulty with definition of the term 1earning disabled students

/J Warner and Turner (1969) found significant correlation v

dieabled groups and theyr educational background or work experience. _—

AOTSEATEIN T A

Burton, 1979 Johnson and Cartright,a1979 Martin, 1974 ;. end Macmillan, o

between the attitudes professionals and students posseseed toward e




S,

e e oA S ek e+ e T %
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‘attitudes vere. held by inexperienced college students.
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Dietinct differencea in t:he effect of these variables weref’ reported by

Candell and Topn (196\{), cited in Horne (1979), vho found tha‘t teachers "

.. with experience in teaching the retarded held most positive attitudes,

. 'those with regular classroom experience followed and the least positive

/Anthony (197 2),

_cited in Horne, reviewing several attitudinal studies concluded that

providing information or contact experience alone will not af’fect

‘e

attitudes but that both elemept‘s must be present. Glass and Meckler

) (1972) reported elementary school teachers held most'positive '

¢

attitudes towdrd regular class placement and viewed themselves as,_ more

P than behavioural, sensory or physical handicapa.

" developing educational programa in t:he classroom, i

L . -
a2 <

able to teach mildly handicapped children
) :;;]‘ Co
‘ Moore and Fine (1978) in a, study of regular ahd special clasa

perceptions of normal and exceptional ohildren and the

¢

i' M
teachers attitudes toward mainatreaming, found that teaehers ap’parently

N o et
b v N i ¢

believe that the lack of intellectual ability is a' greater handicap
. " co. w

Fifty to seventy-two :

. o per cent of the teaehers believed they were able to aasist in the

/

' education of handicapped children, with the é\a' tion of th} mentally

' :; B DiVerting attention from the roadblocks that exieat 1n *general

v

' education, to the implementation of the principle of integratiion,

- S

,ow

Graham, Hudson. Burdg and Carpenter ‘(1980) felt ‘that, the williiness of

i reguIar and special educaters £ accommodate the mainstream pri

i

was of primary importance. :

iiple
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' mentally retarded people have ‘a profound effect ‘on the way they are

s, ‘a_. i I

Ia . . . * . l’ ; . . « . A
Even with the knowledge of methodological weak.nesses. tne Rosenthal

bl

. Effect is widely acknowledged‘and the significance of the effeots of ' S L

K teacher attitudes has prompted researchers to explore the‘variables "

associated with attitude formation and change.' Thruman, Langley and ]

o

2 s

_Wood (1976) felt that the success of integration is in part contingent \
R IR

- ’upon the attitudes of the individuals directly involved, and WOlfensberger

, /
x"‘in the first tfext on normalization published in Canada by the National ‘

oy

l_Institute on Mental Retardation (1972) felt that attitudes toward

. ’
3, - L I

1

'.‘treated and stressed the importance of working toward attitude change. ‘

"
. . . ¢ L. R Lo . . . , o L . . M
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e . . B . . . . -
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:Professional Implications - Restructuring the Education Program A '_“

K

o Graham ) et.,al (1980) noted that even when regular teachers o

.believed that mainstreaming was appropriate and effective. they did not'

L / ! .J.

-

' “feel that they posseased adequate msinstreaming skills ‘nor that .

o

‘ communicatiOn between the regular class and support systems was

° .

i adequate- : This view is supported by the authors of the CELDIC Report

-1970) who felt that the Grux of the. problem lies Ao the teacher'é

‘

'i'knowledge about children s charaoteristics and his perceptﬁm of him— " -
‘self as a person capable of facilitating change. but everywhere vfe are
discouragedlhy how inadequately trained moat teachers feel themselves

T 'to be" (p 129) 'I'hey felt tha.t the’ training of the regular teacher D o

has done little to help him recognize, understand ond work with " A ‘

; ".‘
¢ ‘.,,

individual differences in children or prepare him for ‘those aspects of_
Ch \ , N i - -
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N
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S '(1976) found that teachera opinions and. attitudes toward mainstreaming \

L suggest the need 'for new preservice training that emphasiZes mainstream-

- educated wherever poaaible w‘i th their normal peers,‘ a need for\ a new '~_

B

(sumarized earlier works of Bir'ch 1975 Boot 1975 and Zawadaki 1974),

\and Yager, HOWey and Joyce 1977 Macmillan, Jones and Meyers (1976) L

4 .»\‘

"expresaed the opinion that teachers will require some background con= S

/

cerning the mildly handicapped learner and that eertification standards v

- fot regular teachera muat include information on and experience with
'-the mildly handicapped Glass and Meckler (1972) found that trainees
'in an elementary teachers : workaho viewed themselves as more comp\f\ent

'to teach the mildly handicapped af er the experience. Haraaymin and\ﬂorne
.-

can be modified through in—service programs, so that they are less anxious. ‘

~ 'f'

.. about teaching although biasas remain unchanged. Redden (1976) suggested\

g
. the need for pre-service program. Middleton, Morsink and Cohen (1979)

: collected inatitution-SpecifiSc data to provide meaningful implications ' \ / -

. "
, for the re\rision of 3 particular teacher training program Their findings / :

b f

z I .
ing within the context of individual differences..‘ SR

N [T
. ¢ 8

With a national policy which calls for handicapped children.. to, be

appraisal of the formula for training educators has been recognized by

-V

‘ Denemark 1978 Harvey 1978 Kennedy 1978 Martin 1978 Morsink 1978

8 // ’;-'

Schlechty and Turnbull 1978 Weisenatein and Gall 1978 Yager, Howey and '

rJoyce ~l977 Sargent (1978) surveyed all state teacher certification _.:;" L

C ». EN

agencies as to the extent of requirements for mandatory preparation of \

o ’ N

regular clasaroom teaohers to work\with the handicapped. Eighteen states o

add the 'District of Columbia had adopted requirements and ten states had .

'i no

S . Lot

/ similar requirements pending Many colleges of Education in - the U.S. A. _—

[ .
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,\ Teacher educrtion is viewed as. an important factor in succespful

‘ (1976) in a review by Redden and Blackhurst (1978) and Yager Howey

p capped children in the least restrictive environment, correspondi‘ng o

the handicapped as a primary responsibility of regular education is

. understood as, having implicationgv for the training of all educators

: "(Moraink 1978. P 44) S

T ‘ 'Geer and Gable 1979 Kaufman and Lewis 19714 Reynolds and Birch 1977

: areas including spe 'ial education training for the regular clasaroo’m -

teachers (Harvey an Siantz 1979) " Wt

1ntegration. '-Fornees (1979) felt that when only poorly prepared and -

resishaut staff are available, mainstreaming may “be an’ unwise decision

i

and that the decision to mainstream a given child should be baaed on :

Id
Y 3 N \ .

several factora, among them, identifiable teacher competency This view
“r o - ¢

~

is supported by. Gear and Gable (1979), Shores, Burney and Wiegerink

":‘.'.and Joyce (1977) : .' , " L B "-.‘.\-‘ | {' ) e R

@ L.
. o
RN

To meet the changes occurring in the regular claserom teacher 5

- N )

I

: role in response to legislation to provide an . education for all handi- “

:"9

P

‘,change.s in teacher education are both necessary and inevitable (Reynolds '

- . -

\_1978) "'I'he broadened range of taaks resulting from the inclusion of f:', -t

/:

vl,, A,
.
-
\

D

Training either through revised teacher education programs or

. i N "I
, - - n

. I
in-service haa been reconmended by Alexander a,nd Strain 1974 Berry 1974

. R

4 P

- L : ! e

'A'.“:" . ': 3 i{‘“._ .~ “ .l;. ”‘ L ‘ e :‘._ :» .‘ o .“:“..
: the teacher s role that have -,t\o do with working with other people. espec-'
e ially with profecsionals and parenl:s (CELDIC Report 1970) A.h a part N

~","of the formative planning to assist in the implementation of P L. 94-—142

‘.f /the Diviaion of Personnel Preparation of the Bureau of Education for the ‘
‘ .Handicapped in a Septembe.r 1976 publication, liated four bro’ad priority - :'n S

e ot i e e a s

P oe—
-

g et e
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' are assisted b Deans Grants funded by the Bureau of Education for the
Handicapped t provide leadership and management: in program change for ‘
- ‘ '-L:V ' f.?é’,
u )ﬂ t - T

) committee regax]ds changes in the training of teachers as having high J ‘

(p. 82—83) "Throughout

v .- ,-

teacher trainin' has recurred like%? background refrain. In particular

. LI

|
we deplote the ignoranc:e of cmany teachers about,the characteristics,

- -~
" vl.

‘causes and treaJment of learning and adjusu%%t diff*i:culties ,'3 (p 135)

'l'he committee fee],s that the training of th gular teacher haa done

little to help him recognize, understand and work uith individual
o, \

) ~differences’ in children or prepare him for those aspects of the teach‘%s

' role that have to do with other people especiallw__ggeqbionals and .

T

Y S )
i }a;ents. In their report 'they ‘tecommended the abolition of most B

i

L Segregated special -’education. "But to close special eslucation classes e

RN

R without preparing the regular classroom teacher to the child’s needa would ’

_ ,: N2 .
R be folly. to expect the teacher to, assmne ,this résponsibility without oo
—; N

adequate training and community support would be unthinkable (p. 142)

- -
T e PO At

The Report of the Task Force on Educétion Hewfoundland (1979)
_'-recomme_nda _"That all teacﬁers in‘ receiving schools be involved in -

suff icient in—service education to create an awareness ofﬁ\d sensitivity
' AR |

v . to characteristics of the exceptional child " :‘ (refc.. 8 37 163) a

EERN o, Th:l.s view i.s shared hy educatoro in Great Britain who felt that

SN ,the implementation of Sect:lon 10 of the 1976 Education Act would require
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- - CHAPTER III - ‘v "o ... . =~ .. ' ’ ]
. % e -4 "__/
METHODOLOGY * * .. - .+
O \' . - N ‘ , ; - B . > f BN . , | I ) . ’j{
: .Int':foduot‘ionn RPN S e S e N
N e A Y ? BEREUEEE LT ‘,././‘./”"‘,‘,
AR W T e 'l‘his atudy deals with the regular classroam teachet’s percep\:ion 4
T L ' “V‘Y.-‘ - / - ’ o
) ; . - of his or 'Bet competenoe in skllls necessary for successful in(:legration e .
- : -'v:-' of mildly mentally handicapped students int /th/regular classroom. -
- = . 2 i
. : R Thia chapter is concernec ' ;, e =
. e v R4 - ‘ ‘ ’ ' . .
oot o7 1 locale,qf’ﬂfeﬁdy and the population l/om which the ﬁam;»le i u

’ ]

% LT vas drawn,--uW N LS S SR ey

| . N 5 - i i
v . - \ Y

. 2. salient features of the sample. '

e L 3. construotion and nature of - the instrumenl: used I:o collect ‘the” .
e T datas - A §5 S ,: N & e :
K . lo procesaes of data collection, and finally S '
\ v = c.m
S T 5. treatntent of the data to answer questiona posed by the study.
. :’_ b I J‘.~ . .' ‘, A‘.‘ ' v“'. s -0':? .' . '.\ "l( -t R "" ‘ : {‘ N .. ‘“ . ’ o *®
, ain - Locale/of the' seqdy O .
el < ) . ', ‘ - ) : . ' a ?

T 'l.'he educational region of the study coveréd that portion ‘of the

i

: R :_AAvalon peninsula thav: encompasses the towns of St. John 9 'rhe Goulds, -, .’.

“'."’. v - »Mount Pearl and New: Town, Portugal Cove, St. Phillips, Pouch Cove and
A o " s- 1 . ‘( .
e e T Bell Island. During the school year 1979-80 there we 621 teachers \:A 15 T
. : "4‘.-mnpﬂ.oyed in the 30 schools under the jurisdiction of the Avalon t‘.onsoli- o ’
F S "’dated School Board (}ﬂnual Report 1979) / 2 . i . . )
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School Boatd.

The populacion -bf che study c?nsistpd of all: full-:me teachers
(ex;:lus:l,ve of snperv:lsory staff and apecinllst taachers) from a list.. <

E suppl,ied by the bus:lnesg adminis:ration office of t:he AValon Consolidated
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’ Included 1n the sample were all male and Eemale teachers

in *schools operated under the -
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Teachers in»the Population by Teacher Qﬁalifications
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N Teac,hers in the Sample by Level of Professional Tra:lning i :
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T T ot ... Frequemey  Percent -

Cgeersan 0 Lo 0T R e
CMameers o e o s o fl ) 13133 o
T Bachelors < [ el ety Daaa2ec Ty
' No Degree o AP ST 9 gls7 L.
e e ST a5 000007 |

RS -':,;: Level of professional txaining 1m:reased.with grade level N co

taught, as can be eeen by the follow;.ng table.‘ .

T TABLE 5o T B N ot
. Teachers by Professional Training and Grade Level Taught--. . ..

\ Tﬁe*Sa'mple i

‘Percent With ' Percent With Percent Wit.’h
No Degree . Bachelors © Masters’

. Grade Level Taught. A
~ ...+, 7 Frequemey

- . R . s . c 5 . ) a

4 e PE—— T N T ~ 7

. Primary - 26 '-:.;6.9'2_ T oocle9.23n 3.5 Lr o
7 “Elementary 277 . 7.1 c.-o8siBg . . 3o vl
" dunter migh - C 240 .. 0.0 ' 7 83.33 - 16.67 . - 0
| Eigh School " .28 - o C0.00 . S7.14 L - 42,861 v

T P . oL T : L ',-,". .x‘
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From Table 6, it can be seen that approximately 902 of the . ‘ S

"., ! sample *had no experience :Ln t.eaching exceptional children. -
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ol Teachers by Experience With Exceptional Children R
‘ . s ‘- ‘ ‘(‘ . : . ) o N J coao 4 ’ -
7 AL _ LT e - \The.‘ Sample " .- ." o Tt
S _ Grade Level . - . rrecucey  Number With 'Percemt With' - . |
o o o , e _:_9 : y . Experience - . Experience = - R
A “ x . Brimary - ".'pi,.’25“ ' '.‘5': J..9.23~ ]
- Elementary L 27 e e '.'1 . L 3.85, . :
B c e _~ Junior Highf . 24 . T4 -"i‘_ﬁ..“67‘ - L _
3 L. N . . . ‘._,.nr' o 1 ’ o : .»J ‘:‘ i 2 --'1 R . \‘
L /u Ei&h S°h°°1 : RN PR S0 T 04000
eI TABLE 7 » - S
' - RO A ~ > aal ' ! ' v - ' ':'
o AN Type of Support Services Available - ' 3 J
. MR s - - ‘ . S
= ARy ) L. " The Sample U BV
oo, Type of support Services - ~ .- x g RN
IR S R Frequency Percent ! '
Separate special education c.lass AR T C .39 . ,37 14 . . a
. L. . I o - o oL - e N .
: Resource room S . - .12, 11243 5 . = -
N . :‘,‘l ' . A .o ’”‘ - o <A . .
I Itinerent teacher R T 6 .67 e e
S Special class & resource. room S R 12 11 43 [
x Special class & itinerent § i e 3 : 2 86- T
: e .‘ Special class, resource & itiuerent . R 4 76 } . o
IR TS Itinerent: & reeounce xoom - ‘} e _é‘f,‘ ce 2 ! 190 . 1~; o %
s - R No 'Bupport services ! e i,'_“ Lo 25 '23;. 81 Lo .
‘ o e R A : = l . .t . o0 0 Q{
- . T . . R T e T ;,"" R : o K .
- It c'r:m be 'seen ftbm 'l'ab'le’ 7 .that' 562 of the t:‘eachers‘ in the- - !
3 : sample were drawn from schools where aeparate special educacion élasses ; i
- R L
. . 1
were operating, either as t:he only administ:rat:ive arra.ngement: to provide . y o
Ve . e ot . , R L oo i ) -'/fé.
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: than two courses in Special Education, and approximately 79% had no-. - ,f”

¢ ' Number of Courses. R . = — ——

.
: A , :
.
.
. S
. . . T <
] . . ‘ . ;
N ' T . . . - - - . .
s ‘ - . AN v . Y o
> a . . T - y e
A - - ' .
’ ' : . . 36, -
. 5

P

support services,'or as one of several administrative arrangements. :f

'4,‘" Lo From Table 8 it can ‘be’ seen that approximately 21% of the sample~

had at least one course in special education while less than\62 had more
T

Icourses in Special Education. . ) ' ’f‘

. '~ Number of.Teachers by Coursesfin‘Special‘Education- = Do

. e - _ o " < L. ‘,). . .,- '
: .., .. .+ . The 'Sample ° S

“ o / ' . ' 'QFrequencf- . Percent . °
¥~3.‘ s 1 vff TR ' -;‘1~3' I “‘,=L;76T;T l;:ﬂ S ‘:j:
T : 2. Lot T 1 T 10048 0 ~.,.:.'l:
- 3 T T e e 2 90 T ﬁﬂt)
- N S o l":';' v.”:' IR ’ "Zl' "t 1'90 ?"';' :rf SRR B
B - 3 L5 U s e okea, T
- < . L . N - oL o . B R
| o CUsE o et e 1e0
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3 | . - ‘ ‘ . ’ .
é' , Nature and Construction of the Instrument ,‘_, QH f'} S .}
‘ h LS S - l' a " L ' N ! ' ¢ - vt
{ - s . -1
4 . i . The first step in developing the . questionnjwre for this study was : oo
,§ L ‘to isolate competenceswhich are needed in programming ‘for mentally : “"n‘ oL
f" R s retarded-children. Lists of compelling statements were glehned from the o Q; o
. SR literature of special education and,. from formal and informal discussion o
: . e R N . "".‘ :
o v > uithlregular educators... ;T:W R -_’ﬂjj-‘ S T N
P . e ) : : . ! : ‘- F . - ‘
R Instruments which were useful in formulating items on the ,~w ST '
SR . : A I “ K . N }
o h' ) essential teacher competence for successful integration of mildly handi— Tl '
S Capped students are 1isted\below.,.A, ' 01 ' e e R A
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Haisley, 'F. B. and Gilberts, R. D. (1978) Individual Competencies Needed *
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i

b An Investigation of Mainstreaming Competencies of Regular

Redde
‘ : Elementary Teachers. G g‘_
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Gear G H; and- Gable, R.K.
o Regular Clasaroom.

(1979)
eeds assessment in teacher preparation..

:
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Weiseﬁstein, c. R._and Gall M D (1978) Adapting Teacher Educetion to

Dean 8, Grant project.*

D o “ i

’

From the CBC Clearing House on Teacher Education (1978) Responsee;to PL.;
n 94-142' Institutional Changes for Preservice Teacher Preparation.4

: Carpenter Robert L. And Robinson, Donald t..(1979) PL 94—l42 Perceived'

A

. . Knowledge, Expectations and early implementation.
" o
o Haisley, 'F. B. and Bilberts R. D (19281 Individnal Competenciea Need to
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From these eourcea a list oﬁ competency statementa emerged. An

':&finitial questionnaire wds constructed “to meaeure the self—perceived

'”fﬁcompetencies of regular claasroom teachere to teach mentally retarded

v~

One hundred and ten competency

“statements were assigned to one of ten categories, which completed the :f"

VR - . .
ffollowing declarative stem.‘ AR f‘(',‘.‘ ",' N
Ly T T SRR
Assess Neede :..yn'W‘ S“J‘ I

St e Study the data presented on each mentally- s

o handicapped student, perform ‘further formal “and informal

T ',;‘testing andsyetematically observe the student in & variety o
'7.of situatione._’f-.. LT o ,A-f_el,g B -

- S i

-

._“:ﬂ_d: T,Y ; Setqlong and short term goals for each student and
s, the cLass as a whole.'«; RPN .‘.>ﬁM co

\‘1 ’-~~
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\ ll:f: _;'7' }';f.ﬁw. inﬁof teeching'activities.l; R : T S

. , ' ‘\
. u‘”fg' : judge how well each item represented the assigned area. Briefly, ‘the . R
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N L '3 Coordinate Services B A e U ‘ TN &
; ;~@,,,f- ot ;“Q-' . g Coordinate the ‘éfforts of support personnel R ' o 5‘ '
L o . A7 s with regard to the special studenbs in his .ot her ,”-q" . .
s T class, o S R
. . .‘ . 4 ] . R ..‘.‘ o . . Lo ' . N ~_' AR R B . N X PR - .-..‘{‘l\.‘
L o b. Integ ate Learning Experiencesj ‘ - Loy
i, "‘i‘,°fjl'j\ry‘,' :,3' e ‘Integrate learning activities provided by ”5)7. f-‘: "-;Ui_- -i“
et R school support, staff (special education, ete.) - T SRS
K o j M 1_ kN 5 Provide a- Supportive Classroom Climate - _ {
T ﬁ'" .ﬂ-; ;A'. o Prpvide a climate that facilitates adjustment e e B
oo o ”,'I:' to mainstreaming And ‘builds. a positive self—concept e T TR
i L and acceptance by regular students.‘:._. T e '}n” '
; ,5) - ! 6 DeVelop Programs ' ‘ .
' N N C Develop a broad enough,program to meet the o L

’ diversity of" educational needs through a wide variety'
T 'h-'_V" '{u::l7 Implement a Variety of Teaching Strategies,~

.3‘,'53;;“ﬁ' R Develop ahd utilize "4 wide. vailety of teaching.':l-_/ﬁ T (:.if U. . L)
-7 +. " prog¢edures and strategies ‘to:provide for individual e T ) o

“\{ .7fi i :;3if;“:-,:f[fdifferences in ‘the’ Ways children learn. | A . . . ' “ﬁ‘-
A R - 25 Evakuate Progress : ’ 1 . : ST
N ~'rff,.5.‘:§"g{'}.\ . f Develop an ongoing’ system of evaluation that St ‘
e {'?.}"5“.f',-Pi'.provides ‘féedback for assessment and further planning o
' I*U_lf'.,?.,;'ir#1~ 9 Utilize Resources - f'? T "“‘ S .' , Lo .Jl

:i_;»~:~‘;§3“q”“f,f:'-“.l Adsapt and/or utilize\available material S .‘f',' s Y

;$ . Tresources to enrich classroom 1earning activities.f . T . f’A
) f~:-:if~“ ": ) 410 Have‘a Professional Knowledge of - Mentsl Rezardation ) T ‘ %
\ 23,"1,"3f‘,: . " " Haye a good: professional "knowledge of- the qual—'“- ' - - -
St T itatively-different characteristics of the mentally o

g retarded 1earner.‘: ; A _ Co . Z..f o .‘~‘\

¢

e ﬂ : ;‘-' Competency statements were reviewed by persons who have exper— ~T.1f f‘hF
' M . - - \ . ’ " . i L ‘j -
tise in program planning for students with special needs. The researcher PR Sy

~ |

sorted the ststements into 10 categories and colleagues were asked to - . ’{ <

o i. instructions requested. (a) Rank order the competencies with respect

’
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T . i, _i; , f’tdl;g; degree of relevance the competency has to"the assigned category.

7 I ,‘l'

e E (b) Indicate redundancy and/or ambiguods statements within the category{
T S Based on the judged relevance of- the statements to the assigned categoryk

A:.“'v.and‘having deleted redundant and rewritten ambiguous statements,'a :

v
[ B . k4 A

questionnaire of 75 {tems was. retained.‘ . ‘ ~‘,5 ) “ < C

";‘ '.' ) N \ f
The professional judgement of experts in _the field of special

’

'education was sought to. determine the importance to. effective teachin th

s

'1,\i‘ s of each’ of the competency statements within the designated category Ve

s _u‘ .

Five judges (two directors of special education, one at- the provincial

t 1 " '
! . oo v

»-ﬁ'fJ : and one at the school board level) and three teachers (one each in .

I -

A.:- Guidan/e, Remedial Instruction, and Special Education class instruction)
ot )

‘were asked to rank order competencies within‘each category from most to -
r e T

f[.'}ﬂ lcast important.l Specifically. ins;ructions were. 'uf :“V

-~ e

P . N - 'y [
- . . Lot N AR Y

e T The purpose of the uestionnaire is ‘to obtain your I
- profeasional judgement as to: the importance of- each K
‘ ‘ A _f_ competency ‘statement in terms of effective. teaching .
i A, :'. behaviour in a mainstream setting. Competency state- e S
S , Coad e T ments have been -categorized under ten headings, 2 ".;A RN
S PRI _described in -detail on: page 3. "Within each’ cabegory B
; : e please tank ‘order competencies accbrding ‘to importance ) fje;j‘hig
e v important to least important. t- : R ”:._ L
& ’ N . e . ) /:.- ' K o e P . o 7 ;_ “ ,. o "‘,\ ’ '

A median ranking was obtained and itema that showed most vari-‘

[ P B -

| P ability in the rating of the experts ‘were rejected. "Zf_f_ B ; fflﬁr'

' .-: '“v‘. ‘ p'” “ The competency statements were’rankrordered on- the basia of ':u-, n
_j;:ﬁ’:.f o ;.conaensus.among the experts. .The five competencies showing 1east SRR
s e s . :

.', f{ . o ‘ variability in the opinion of the experts in. each area were used to :: fﬁ:
‘ j;? - define the category’ The resylting instrument was‘composed of 50 |

itema, which clearly defined 10 catcgories. (See Appendix A ) ;‘“ Sl

o= for- effective teaching -'ranging from 1 (one) for most S el

R r_..l'; . .
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’5applications on the same test, on a representative sample of teachers Qdﬂl~ S T

'f:'30 teJchers from the original sample, two weeks after the initial o “3 o -I?'

lxi e..those completing the final questionnaire)
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":,. The final queatioSnaire consisted of those 50 1tems (5 from BRI
/ ' " .'__ '. - 1

:f each catesory) preeenre& in random order, on which teachers were asked B ’
z eo rate the extent to which they felt their present training had pre- e
- pared them to perform each task, according to a Likert-type scale _ ,ﬁ“.:nﬂ'-u,7“
i ranging from 5 (excellent) to 1 (very inadequate) Specifically, the p";;
t.directions were. f - f.f 1[1 S .'.f - i l; o '-";f_ R =
e Contained in the questionnaire are. competency etate— L :
<t .. ments. gleaned from ‘the literature of special edueation . L !
o ~ ‘and from formal and’ informal discuesion with regular . S e ]
Loo,s, sand special educators. i S N SR e \;/(j.~ﬁ
- R . . A : . T .
The. purpose of this questionnaire 1s . to ask you to rate : A
-=. the extent to which your present training prepared you . - Ly
o ter perform’ each task, according to a Likert-Scale ' - o
..~ . ..ranging from 5 (excellent) to 1 (very inadequate) . SR ¢
L /0 . ) L e Y
Lt Please read each statement aud-circle the appropriate s o i/
-, «rating forythe exterit .to which you presently eel o B ™~ )
: prepared to perform éach task. . . cee
_ 5f" 5 Excellent 4:Good -3 Adequate ) Z.Inadequate' Lt
3 oL, Very Inadequate “J‘“ :': s i T u1r‘_;fi“ o .
P .‘ . . ) . - : . .. . .': N L. s L )
- ‘i " - ;

R e e '. . " .. e e .,,’,.“‘:t o .
. In this study, reliability was determined by the measure of two : S
4

Twelve items-lhj,' ;,: L

selected randomly from the final questionnnire were dietributed to the : ,;;. s

g

Nineteen teachers returned the .= - h:'““

questionnaire was collectel

questionnaire. The rho rank correlation between the teet, retest ST

'scores, was . 89 S P A R T T A P
& s - R N
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”:A Construct‘validity. According to Cromback (1949), construct validity

-

. behavioural meaeure,pf the samelphehomenon; researchers will chose_the -

. S
: required. (Kerlinger 1973) S \(_

h sample the class of situations about which conclusions are to be drawn,

- q

' experts were asked to judge the appropriateness of the type of items'
/

Validity . " ;\.;-'; fo - ,.-_‘.'_-

3

the process of validation- content, construct and criterion—related

[
v

.validityu Only rarely is Just one of them important, and it ia the

‘

intended use of the test that determines the kind of evidence that is

\

Content Validity.1 The definition of what is to be measured was" acconp-:

lished by . (a) defining a universe of skills and (b) selecting -a repre—-'

o .
sentative sample of items to~repreaent these skills. The extent. to:

".

which the te;t matches the universe can’ seldom be expressed in precise

quantitative terma.. In order to ensure that the content of the items

.3

.
c o

l \ NN . .
included and-the completeness of the items samples. o L 7)
\ v, .

A of the characteristics of mental retardation and tf

:‘successful instructidnal experiences to’ he provided., e ':

is set apart by its preoecupaton with the theory behind the test

rather than its sUcCessful prediction. Competencies for mainstreaming .

were determined on the basis of the theory that in order for the reg-

N
.

ular classroom teacher to succesafully integrate a given child, either -
PRI ‘»rf" ‘.'.

(a) needs must be compatible or (b) individualization of instruction,

e

’1 personalized programmes and materials, eupport personnel and knowiedge

LN

different waya a mentally retarded child learns are\e
i

! r
Criterion related validiAz, Given a choice betveen self-report and

s
i o w....,,\

SV kel [

I".

3'ﬁ . Three interrelated types of validity ate usually conaidered in

4

qualitatively :;j\.j)

. '\;, .
v e e
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tem gms

e, T
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behavioural meaau}e (Howard Schmeck and Bray 1979), and when ueing
,‘ oo ST . c Al
self-report most often the.validity of a self-report measure is y

PO . .‘ e

determined by utilizing a behaviourel maasure as a criterion.A However,. .

T -" . 1 ~ . -

in many areas: of research behavioural measures.are unavailable or' ;_i‘

difficult to obtain. What criterion can be ueed for instance, to ': :{

"y et
. . g

validate a measure of teacher effectiveness’ It is even.more difficult

: to obtain a. criterion<measure of teacher selﬁéfeport of perceived '?'.;""V

L U
competence..i, I R R S sl j\- fgﬂ

"themselves eerue ae raters. In using self-report instruments; the -

' " : . . . - I “ - S
- : : o ‘ A ' BRI :

N . | ‘a [ . ., N il

= o .' L L. ..F .

When self-report instruments .are used the reaearchasubjects

oo s
-3

. "<
[ ';

researcher assumes that the individuals Fating themselves have an inter— :;. )

‘n

'nalized standard for judging the level of function with regard to the

"~

o v ' - ' - ..

AN . o e L

»particular domain (Brokenahire, 1979) i '; oS o :";"'

J When we attempt to measure attitudes or self—concept, we . 3"? .
' Hs 5 r~.. AN - S

< . C- -‘../. ,-‘ “-'

_frequire an’ inatrument that is insensitive to tendencies to report 'L.'j

: 'fsocially desirable answers (Gordon, l966 cited in Brokenshire) ) : fl»

.p',,» -

- v,"x. ' e A

_~However, in this study, no attempt is made to differentiate between

fAbe based on the'expectation that the aubject will answer truthfully'"k -j;'

o non—threatening conditione.“""" '1"‘

'those uho anawer in a socially acceptable way and those who do. not.. ;'f%"”

:particularly s0. becauee,lie scales themselves are often invalid.‘ This-.

C .

. ‘..

,Brokenshire (1979) says any technique for.assessing self-concept must\

—- DR oo S

.- 'l -

.questionnaire was designed to eIicit the teacher s perception of

himself as’ competent oreincompetent, without threst from«supervisory"“ :

s

. . ’ ' “\:
personnel and in the context of appropriatenese of his or her training..

need for in-service and/or support services, i e. what I presume to be
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':‘51 . :‘ to which their professional training prepared them for SO'selected
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S Collaction of the Data : S I f;f.f“ ' ¢
AL T e iﬁ o SR L .
SR - The main purpoae of the study was’ to determine what factors were
associated with the regular classnoom teachers perception of self-
. L b : . " o . v
.»,efficacy as it relates to professional preparation in competencieS' +
. /~ B v
needed for-successful integration of mildly handicapped children as S
; defined by the instrument.; A nine-fage questionnaire, cover letter and
}-;"“. face information were devised which asked regular classroom)teachers to’
O . o

. .. . . i g
. A

T rate on a- Scale of 5 to 1 (excellent to very inadequate). the extent ..
N .

Sy

Lt *competencies (five in each of 10 categories), presented in random order.,

\;'7_ . - ‘ ' .v uc‘
e e Tb adequately analyze the effect of the vsriable grade level

: _'_‘

'T taught a sample of 120 teachers -, 30 in each of the four grade 1evels
e \- .
primary, elementary, junior high ?nd high school - was needed. 'f

T ;H"';-‘, Buring a one-week period, the queationnaire was administered

.'. ‘ ~v.
o to 120 teachers. No attritidn occurred. The sample therefore could

) ' be" perceived es“representing teachers'in urban‘Newfoundlandrjffi*:”l;fll;;)
-‘.:4 j:, ‘_%3r¢ It was decided to u§5 a- questicnnaire-rather than a personal a
i ointerview .as a survey instrument (a)Jbecause of the gredter allotment
:A of time necessary for\the interview,‘bqth from the standpoint of the
S ‘;iresearcherland the(teacher, a;d.(b) the nature of the desired response '
| (re..self—perceived cgmpetence) suggested that the tendency EO° give
' sociallp.;cceptable answers would be reduswd ifﬁa written questionnairef f
“3f5;if,;: were used.nu‘jf :;JEH.,- ,;ft”’ ;‘:'-' t-*fxv_.-fT’ i:: SRR ;{:""

e -'”I Except in the .case “of schools in three outlying areas (when a

';' total of 16 questionnaires were mailed to be returnedfby mail), the
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" quegtionnaires wer’

hmwas made on May 8,,at which time a stamped self-address/d/envelope was
”f‘left for each teacher who had n0t returned the questionnaire. No foliowfhl
';up was made on' thell6 questionnaires that were mailed out. "It ‘was *r o
“1?'.assumed that teachers as profeSsionals could make their decisions ae»to

'{ﬂnertieioation.in the stu y, under what westpresumedlto.be non—threatening 1?‘1{;;
%»conditions. Of the 16 questionneires mailed out lO (62, SZ) were — e |

u‘ffreturned. Of the entire sample, 88% returned the questionnaire (87% L Lo '\'i

'Primary, 902 Elementary, SOZ Junior High and 932 High Schpol) '; - ;‘\ N {‘;.i;/
xt-Treatment of the Data f'i,lfﬁ ““’,”

: to form the essential cdhp tencies questionnaire. Rating himself _
’on a scale of“& to 1 (rangi g from exaelledt to very inadegﬁete), i i ’ ?‘ 4_if e
‘the’higheet possible score ‘a respondent could d?tain was 250 ~Such a : 'l' o 1,“
‘;Fcore could be’interpreted to mean that the teacher perceived himself K v - #i'.
. ae exeellent iﬁxell -of the’ described behaviours.v;The lowest - poasible L .

iﬁ.ecare of 50 could be interpreted to meen that the teacher Was unable .l“'-~ t' .:1.

e e frnae s K e

’ b . - . &"

. + ‘ ' § ;2‘ 11 ”. -

tla z ‘A_ - “i 7 i

' ’ . » ' b4, ‘“ . ’
'questionnaire was deliVered by hand .to- the!

teechera, through the .

RIS

A.lcourtesy of the school business offices, on Mey 1 1980 ‘/Completed ;//_,- ‘ " 5:_-.

;eturned (in a sealed envelope) to the school o

>
,

N

or'pick*up on May 5 or 6. Where necessary, a return visit . ‘13:‘ \‘,f;', 1 o
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All of the 50 ite

“in the ten categories nere randomly assigned .fv" J )

" PEI . {

e - , Cox
L
- LYe o “’-.'L-j ‘.
i . . N v"'\& . s

R
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CHAPTER IV

RESULTS AND DISCUSSION

Introduction

On the assumption that in order for the mentally handicapped
child to benefit from instruction that is offered in the regular class,
at least three conditions must be met: (a) needs must be compatible,
(b) teachers must be willing and ablé to modify instructional practices
to accommodate discrepant learning styles and abilities, and (c) there
must be a co-ordinated effort between teacher and support personnel.
This study attempted to determine the self-perceived ability of the
regular teacher to provide appropriate instruction for the mildly men-
tally retarded learner. Teachers participating in the study were asked
to examine 50 competences (five in each of ten categories), and to rate
their ability to perform the task on a Likert-type scale - ranging from
5 (excellent) to 1 (very inadequate).

The purpose of this investigation was to determine if relation-
ships exist between personal and situational variables and teachers'
perception of self-efficacy when teaching mildly retarded children. The
results of the study are presented and discussed in this chapter.

This chapter deals with the number and percentage of teachers
rating themselves as prepared or unprepared to perform 50 specific
tasks; and the relationships of grade level taught, experience and
professional preparation of teachers and type of support services avail-
able, to the teachers' perception of competence.

The results of the teacher questionnaire are presented, and the

46.
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Table 15 Interpretation : \. ) S
- 2
Of the 50 items presented only 10 elicited a respouse of at.

LA _— 1east adequate or: befter preparati.orr (3, 4 or 5) from 70Z or. more of the

-

CR : C . total /number of teachers in t:he sample. While 14 items elicited 2 :

o o . response of inadequate preparation i, 2) by ovet 501 of all teachers

. . . . .. ‘:.
- . . ¥ . . . . ,.f .

' surveyed Lo ‘,{ LT . N
. - "~
experts in the field of special education, 6 of. ttf'e 20 items elic;Lted
a response indicating adequate or better preparatiqn by -70% or more of

- e the teachers in the sample, while 5 1tems elicited asresponse indicat— :

-

._'-_.—-lh

- ing. inadequate preparation by more than' SOZ‘Of -the Bample. ‘

= . S " | In seeking an explanation for petceived 1nadequacy in these

- areas, an item by item. analyais elicited the information that items
- rated

of ins&ruction or specific knowledge of mental retardation. Over and

mrrcs @l e L e e es
4

; oo AN
'g_ to teach a mentally retarded child is probably coloured by such con-

-

siderations .as class size, ‘inaccessabilityx of materials, time and

N - . - - . <

o administrative restraints and the quantity and quality of immediate and -

; § : - long term aupport available. to the"teacher.

. ..teachers attest to. this statement-.

Unaolicited comntenta by

(See Appendix C)." , -

w [

) Of the 20 items in the questionnaire ranked as most important by =z

onsistently low by all. teachers were related to individualization .
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. There is no- significant: relationship between perceiVed competence v
/and grade level taught as measured by the instrument, employed in this
I . e ,

Although teachers in the primary grades rated themselves higher

than the media(n score of the entire group of teachers surveyed on a

significant nl.nnber of it’ems, the number of teachers in the primary

grades who perceived themselves to be sdequately or better than 2

, adequately prepared was not significantly different from the gr p,‘ as a . C

K .whole. N ‘. .. . A. L N, DR
T i o e bt s e b 5
N The groups of teachers e ressing most confidence‘ in th T .
, , P
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=1 o

ability ranked eccording to median gcores were: Primary, High School - ,

Junior High School and Elementary School teachers/. , ' T C P
* . : R

\,.

. .

- . ~ With the use of a computor data were analyzed by means df cross

L ‘ " IR 72

tabulation and chi’ square tests, ty diacover relationships between the : \4/

perceived competence and grade level taught, experience, professional

:

' training and type of supm‘ services.l Fisher '8 Exact Test v&as applied

s

\

i
v

where cell frequencies were small

L o
i . . . .

e ‘ Tables 18-22 show the relationship between perceived competence B e

i

@nd teaCher varisbles. ' ‘- - S
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There is a significant relationship beCWeen the median rating

, ,: of the ‘group akd the grade level taught

selves significantly higher than the median for the;gfoupfwhile elemen- "

-

‘tary, junior high and high school teachers rated themselvea significantly

R

) lowet :han :he group median. L{' . " < -
5 , Yoo ,,\ . B © et
- . e o
Table 17 shows the relationship between grade level taught and
‘ Mperceived compe:ence " S B
R : . L L. T

= oo 'TABLE17~ oo e

"Eil\\_‘ ) Contingency Table Showing the Relationship Between S

;. ’ =7~’ Grade Level Taught and Perceived Competence

R Grade Level Taught = . SR
~ * Perceived h — : - —
. Competeﬂ?@ . C e Junior High ~ ALl -
.'Primary Elementary . High $chool ' Levels
“Yes - - 12 TR A T A || R - S
) (Average rating 3 or . -, - LA ' L
. -above) T . - ‘

, N - a1 - w0 11 . -1 69
¢ '(Average rating ST s R . S
. below 3) P T

. . \ 4 R .
e 'l’— : - . \ . .
ST e TTotalbr.t, . 28 21 o 24 i - Naos'

. A a0
y PR, I .
. Y ‘=
-

1. .
ST

df = 3; K = ,05 .

. ifritical X° = 5.9991;

Primary teachere ra;ed’them—,. .
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Level of 51gn1£icant* Relationshipa Between Perceived COmperence and Teacher Variables‘
. . in the‘Primary Grhdes : . .

- -.(.'

~ Category 1.

Assess Veeds S

VARTIABLES.

!.‘

Study the data presented on -

euch mentally-handicapped Student,
‘perform further formal and infor-
" mal testing and—systematically 3
- observe the‘student.in &' variety A%
of’ situations. STt Al

e

Less than
. 3 years.-
‘experience
Vs. .
More- than
.5 years’

" Bachelors
.degree
s,
‘Masters

. degree

“in Spec.’ .
* " Education

- in Sp- "Ed.

Separate -
Spec: Ed:
‘class "
Vs. . o Vs,
No courses‘

Courses

angements

_Other "Arr-

Experience

7children

\ .,
a P u'l
v B .l Nt Yy
2 . B - -
) L R
- Y < i " ."e'
N "4;§>.
R ! vel
POy B
. N
.- ’/" . . '-:
°; * :‘-‘v N
. .
‘
‘with Excépt, BRI

‘Vs.

No~such :
experieace - . .o T g

A :
.1: Be'skilled in inLerviewing par-. > ' L P s ;
. ents atd professionals working e .. - - ) - <L . f
with the child: to gather’informa- ' B N ' - T T
tion concerfing his needs and : N : TS , T ;
abilities. ... . I S : T N
Lo . . : L U .. ; e - . S
2. Interprer. background information .0078 - .0297 - . e Sl
from permanent records to deter- ' S . PR ' R
"+ mine a'student's needs. and ' IO L g : B . . .
abilities.” -~ . - A : T = A o
3. Coriduct-task en'lysie to ident— e I ‘ SR ) *}7>;(f» i
ify basic skills negessary to ;' o S A IR, y o v
achieve specific curriculum Co T e K T TS KNS B
.. objectives. : R ol TS e 2{§§§> B B
4. Administer and 1nterpret formal ~...0008" :, R LT T g -’ .
diagnostig tests to. determlne - R e _ - S S e
_areas”of eficiency. S s oo EEEN a3 oL e K S
PR - e, - . BV oo T L . . Lo
5 Use criterion - referenced’ tests IR o S . : S N o ) T
“ito evaluate student's present ",. Coa SR . i CLo T L T
" lével of: academic functioning S R : ESCE a: R N
: : ‘ RN ‘ - L Lt R
T e e i, : : i ) o
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Category 3. Coordinate Services ' ~

~

VAR ABLES

' QUOrdinate ‘the: efforts of © Less than-f-r‘
" . support personnel with regard tocA, 5 years -
" the -spé&cial students An his or. . expéricncé<

her class. ~ T e Vs,
R ) ;. More than
5 years

-Courses - - Separate - Expctzcnce

‘;Bacﬁeldrsﬁ -in Spec.’ . ‘Spec. Ed. - with Except.i:ﬁ
.degree . ~ Education - class - childrén: "

Vs. Vs S Vs s o T v

‘Masters . No courses’ Other Arr- -No'sueh -
- degrée- ~ in-Sp. Ed. angements - experlence = .- -

1. Conduct inservice training for '?:@‘Az;;"
" school personnel in~ competencies~;vu i
essen:ial for mainstreaming. . “G’_ o

2 Have preparation ‘in the proper , ji,'L,‘ef;;.'

and efficient use of consultants.‘ﬁn&

“3.. Involve parents in\implementing

-7~ the program planned and remedial o
education necessary for their RN
\child.,i ' . . o ;}&; T

4. Instruct parents in eaucational ) e
~ techniques ‘which reinfcrce work“ LN s
done at school. S . ) ,;gj‘;;'uﬁ_'

5 Be knowledgeable about procedu.L».;;GQZSLA C

R ures used in a ‘cage’ conference.; o c
: . oy
. : - .
) . T Tl 2 :
a . B ‘_..'q N -
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Category 4s Integpate Learni_&

Eggerience -
Integrate*learning acitiviies
provided ‘by school support'. staff
(Special education, %;c )
. }

et L VARI A BLE S

e
PR

7T

7-Legéfthan"- L Coutses » . " Separate. _'Expe.ri;née“';i
. 5 years: - Bachélprs_ ‘in Spec’’ - ..Spec.-Ed. with’ Except.‘

experience ‘gegree. - - Education  class’ .-  children
-Vs. . Vsl . ¥Ws. ! “Vs. - Vs.m‘

Mbre ‘than -~ - Masters - _No coursas Other ‘Arr='  No ‘such

5 years -+ .degree. - in Sp Ed. -angements - experience"

1 Co-ordinate the work the studenb

. udoes in the classroom with’ that

'i;.done with- the special education-
: teacher.- .

i3

‘accommodate the .needs of ‘both-

‘””6’;,regular and .special students.

. 3,“0rganize the clasqroom_so that

" the teacher is.free to qxail
" himself of:tlie help of-a
. variety of specialists.u

A.'Determine the'amoun: of -time the

.. ‘student needs to spend outside -

- the’ claesroom availing of
- support services. . :

4:5{ilntegrate ‘resource Toom (remed—
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.ff' Category 5. Provide .a_Supportive
N -Classroom Climate.

V.A R I-A ‘B, L E S

Provide a climate that
facilitates adjuStment to main-
streaming and -builds. a positive
self-concept and acceptance by

o regular students.e*"

. Less than R
3 years:’. Bachelors
experiéence. degrée

. o Vse T Vs

R .More-than . Masters

. e v: _'5‘_:years, K :,degree,.

-

in Spec.
.Education.

~No courses

‘-Separate .
Spac. Ed.
class

Vs, 0 0 Ns. -

" ..Other.Arr- -
angements -

Courses

' ': children
Vs, .

No such .-

in Sp. Ed. experiencé.

N

Experience g
with Except._ Lo

‘_.',.'.. - . - B

"“41 Prepare. members of the class for,tf‘j;,_“?“ _"jf{. S

" the’ =otry. of §pecia1 students f?';-' S, oo )
J.to the class. iﬂt,”.u. ) | ~,:;:.£ R
2. Build a positive self—concept ln: : N .

special stuuents. L S
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3. Assist in’ developing programs toﬁ'ift‘ o t .

" help-'special children ‘gain R I

aceepﬁ"ﬁce in-the: classroom., T e T
"4, Arrange aituations to™ allou ‘each ,l".04921.,f; i :; o

student to- gqin pos1bive recog- . ;Afx‘{ I

_ nition before: the class.}f ;’ WU e

jw, 3 5, Assign responsibility'to the SRR '; :; :":
ool B handicapped child. . o Ut el
T et t- - IR S
: L e e ) 7 . .--l.'
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Catege;y 5. 'ﬁevelop'-lirog.}'a:‘ne' ‘ . ' V A R I A B I. E S

. -
oo e ®

gfam to” meet the ‘diversfpty of. ye:;rs Bachelors = ‘in Spec. 'bpec. Ed " with Excepbs
. -educational needs. through .a wide | exoerience -degree .~ Education ' class. . - ch:.ldren '
T . : variety-of. teaching .activities. .~ _vs, o Vs.o T - s, Ve. vs., E
R o . . More than*" Mastérs. . ~No courses = Other Arr--..No such- -
. “ e - . 5 years " degree . "ih $p. Ed. ° angements ‘ehperience

LA

-«Develop a broad enough pro-— ‘L(,ss “than L 'Co.ursc,s . ‘~ "’:Separ‘ate n Ex‘péricnce— L .,

- .
- ~ : * . Tt coet . - - AN - - e

©c 7. .tions. from. medicaly psycholog-_;,. T I S
ﬁ - .7 1cal-and diagnostic reports-. T .- TN L L ST . -

' _'-'Z_T.‘Utilize individual programs - to e e e = e
MR : .allow- students-to work at ang o LoT e T s T e T e T
T jappropriace level and speed. . oo T e T oo e et T
‘Develop a ptogﬂ%\at 18 both: . % oo T o T 0165t
challenging for regular stu--' .., - . S e S

' expériences ‘for mentally handi— T
. .capped s’tudents. : ;

Provide a wide. variety of " . ... .0425 T L Tt oy
-- - learning activitiés which e el L AR

"% ‘accomplish similar goals yet- . .. - . .-.o0 0 oo L oo Lt N
2. . ..in allow for individual differ- . B A A
1...." - enmces’in lenrning,style. LT TS i‘. R

-°5. Develop his/ner own curtriculim. .’ 5.
- . based -on the needs apd abil-. ° ... . e L o
N “icdes of the ch‘i},dr'en.f D e T e

e B . . o, . .. .

[ 3

© L 1:F @;mulate educational ‘-melica- . B E o T e },//j\)‘c ,...:" R

-". 'into. an educational program. B S A S oL T ) %’ e SEISR

- ~dents and providing optimal . , L h T e
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category 8. Evaluate Proggess TR e e -'nA-ﬂ’7v}A;K;IlAf31LxE'S'ﬂl‘f = :i* TR 9 b

.

1. Organi.ze a sthem t:o collect Cre e e = " 0276 (O an =" W ¥ e JERE
and record data from which to . oy L o - : :
‘evaluate student progress ) .

toward ‘goal attainment. DR

e

2. Develop “alt x;native methods of
©  evaluation<to deal with, -
:lnd:lv:ldual differences.” .~

3. Choose t:he m?,et appropriate i .
" tests- for evaluative purposes,-

e, . -based . on-a luwwledge of avail- .
(i . ‘able-tests and the inferehces i
e '-wh:lch can be. made from theA -

'ia" ‘. " .' , J &t ) ° L " - . == fa ’ - -'.. 3 ot e = . » . k ;}.'
B 4. Have 8 working knowledge of . !

: © test and meaaurement tech- - . 5
= T n:lques. 3 IS . :

'_n' i . §. Prepare r&porl:s on- rhe specidl
- L. child for case conferences. -

Devehp an; 011801“8 system - Less than.. . .. C(ourses - Separnte Y Expenence B
of evaluation that prov:ldes . " "'S'years - _.Bachelors ' in:Spec. . . Spec. Ed. e ¥ Ekcept. ST 2 R E
‘feedback for assessment’and ;. . experience - degree Educatlon class . -\ . childr & L
further lei“} S m e e N - NEe. . - ce¥WEL. Lt Ve - - Vs.: Lo B e
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. varicty of’ :caching proccdurcu and-
's:racegies ‘to provide for individ-
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of situations.u~
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o Category 7.” Implement~a Vari_;y .
of Teaching Strategies.

Develop end utilize a wide B

“variety of -teaching procedures .ind .~

strategies.to provide for indi 1d-
~ ual differences in the ways '
children learn. ’ -
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Less than -

5 years -

experience

Vs,
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degree
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- Courses "Al
“in Spec.; ’
. ;ducation =

Vs.
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'-1n Sp ‘E

" ‘Separate’
‘ Spec. Ed. -
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Vs, -
Other Arx-
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Expenicnca o
with Except. -
“‘children "

VS s <

. No such ,
- experience .

l Develop strategies .which -allow
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Category 5 Provide a. Supportive o

Classroom Climate
Provide a climate .that -
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streaming and ‘builds a positive-._'
self-concept, and’ acceptance by -
regular students. .
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- of evaluation that provides - ~. . 5 years . Bachelors _in Spec.:. Spec. Ed. °~  with Except..’
~feedback for assessment and | ‘experience. degree  : Education class chilgren“""
~Eurthef\planni'ng. . L Vs:-- o Ns. 7 - ‘Vso- . Vs. .~ Vs. -
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o ’ '3,.'_ On examination of teacher variablea when data were’ grouped S ,:)'
. ' L . - ’ Noe o \ R
o e \according to grade level taught significent paeitive correlations were : R
e T A N e .
e e found betwaen level of perceived cogpetence in yeara of experience in T, .
c. i ‘. L &’ :, . " ‘: " .o
items by Primary grade teacherss 5 by Elementary grade teachers and l L 47
R item each by Junior Bigh agd High School teacheraw G ‘.":l. SR
L : ,"Significant pnnitiVe correlationa were found between level of o R &
. :';'U’ S perceived competencedpnd level of profeasional training in 6 item; in 4
_ : . the Primary grades, 30 in Elementary grades, 6 in Junior High School S
R ‘ A ‘ ’

o
B

§:;nf L o m“', grades and 4 in High School gradea..}1~'>\.?. e ”.*;5'f@

“:E S oo ’ ' J“ Significant positive corre 1onslbetWeeﬂ 1evel of pefceived

o_ |\

" competence and coutses in epecial edu ion were found in l item in U

Primary grades, 1 item in. Elementary grades. 2 items in Junior High‘

R R School grades and.S items in. High School grades.': ’f”l“aﬁt" Y

v o

o

. l 'u"'.' ce Significant correlationa between level of perceived competence .
: . . S .
e, /v} and typ\ of support servicea availnple were found n’ 2 items in e

ot

" Primary grad_s. 1 item in Elementary g{ades, 13 iteme 1o Junipr Eigh "-“f"yi{.lﬁﬂ

. School' -grades‘ and 3 itema i High School gradea.

.. . P I S
There was no significant correlation between level of ‘ :.1“- S ey -
perceived comretence and eﬁperience with exceptional children in the B LT P
primary gradeb Relationships betWeen level of perceived competence ‘1“.;"'. - ;:ﬂ
. T e a7
B and experieec vith exceptionaﬂ children was" found in only l item in the R F.i
- e . u".‘ o '7p:-
o .,_:E N gxadeahad had e&perienc uith exceptional children.;_.,'L'x°kh R ;Au ‘.‘,i"4 : ”ﬁn\:
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When data were analjzed-ror the' entire '.samp'le‘ wltﬁout reference
’* ‘ \so'grade level caught, r\esponses to 4 items were correla\ted with years.’
of experience, responses to 7 items were associated with level of pro-
| fessional trk'rﬁing, reaponses to 3 items with courses in’ special educa-
. tion, responses to 2 items were associated with support services avail—
,' T ‘ ableland on’ 4.items reépﬁo_nse.s_were ,associated with experience with
| ';.‘-: exceptional children.: ; , | -

Y . 1 'e

Level of professional training, followed by teaching experience

‘dnd Elementary grades, when concern for successful integration B

.' encompasses ..teaeher-: self-efficacy. Course’: in special education B

\ st - .9,
/ S except at the high school ‘level do ‘not appear to be important indicators
~ ) > S . 1
e, of p,erceived competencies in mainstreaming skills. The~relationship
. ') \ 0
s , ’ . between years of teaching experience and self-efficacy was stronger in
L s _ the Primary and E],ementary grades than in Junior High and H.igh School

~grades.~ “The relationship between the presence of special education R

classes within the school and perceived competency is supported by the

K "

- literature on special education which contends that in general

'; T ~ _

teachers perceived themselves to be less competent in schools where ‘
separate classes for Spec1al education students -are available. Only in
- High School grades were courses in special education related to

. : e
B perceived competence< and then only on 3 very ‘few itema, i

. » NI

- Ce Interpretation of the data must take inf'o consideration (a) the ,

- small number of respondents vith Masters Degree at ‘the Elementary level

" twp courses in’ special education and the probability that these were’

. . o R - o . . . . .
¢ - . » . \. -, . '\ E 'A
- N o et - - - . i R , - -

L

(b) the small number of respondents at any grade level having &wre than ' )

v AN AL

appear to be the most important teacher variables to\ consider in Primary )
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introductory survey courses, (c) the fact that no. teachers 1n the High
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The'small mnnber.of persons. i'n.‘t:hese cells ~makes‘meaningful

c0uclusicm from the data and generalization to the population from which

_ \ - B t:he sample was drawn inappropriate in chese instancee- ‘ :~ oo -
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,CbN.C-LIjSlONS'AND RECOMMENDATIONS = )
h ._'Introduction’/y L I L
- i/'_ ' ’I.'he conclu’sions and recommendations which evolved from the

findings are discussed in this chapter. The . reader s attention is

W

- drawn to the 1imitations of the study presented in Chapter III .as these

' iufluence the degree of generalization which is justifieble when viewing

. the conclusions and recomendations.~ '
g Conclusions . il ,

1. From the teachers responses on the questionnaire one

~can "conclude that the.bmagority of regular clessroom j:eachers perceive

N

themselves to be inadequately prepared in some skills necessary for '

v

St .successful integration of mildly mentally-handicapped children into

_the’ regular classroom. (a) Less than SOZ of the teachers perceive
themselves as edequately prepared or. better in 40 of the 50 competen—

l "cies presented in the questionnaire, (b) Of the 20 competencies

ot

ra.nked as most important by the ‘experts (numbers 1 and 2 in each

a, - - .

category), only 6 items elicited a response of adequate or’ better |

-'7 preperation by 70% or 'more of the teachers, while'S items elicite‘d

. .2 response of inadequate preparation by more than SOZ ‘of the~ teachers.

© o

3 2. Teachers generally perceive themselves as best prepared

. jin‘comp'etencies that- ’ teachers have always used and leas\l: prepared

-

“in competencies that require individualization of instruction and co-
\.v". e = ! . ) Co .

"

Ak

-




.'1;;:.1u

PR, : . -
Seewaw e e el “t

T services, utilizing resourses and having professional knowledge of

" ordination of effort between teachers and- support personnel.

1

(a) Teachers perceive themselves as beat prepared in the following

a

areas: goal setting, provision of a supportive classroom climate,

integrating learnin’gs experiences M providing a variety of experiences

and assessing needs.‘ (b) Teachers perceive themselves as least

prepared in the following areas. developing programs, coordinating
-—. o / «

T

mental retardation. e T

o3 Df the group surveyed when data were, arranged according

» to grade leVel, teachers in’ the Primary grades rated themselves as

-

A

_most adequater prepared. . T ol ,‘j' .

4 The v.priable level of professional training vas correlated

with perceiVed competence in the greatest number of items showing '

/ - -

""significant relationships on the questionnaire. ‘In the Primary grades .

- years of experience was an equally—important indicator of perceived .

competence, and in Junior High School graﬂes, type ‘of support services :
o~ .

availa‘ble—was associated with responses to the greatest number of items.

The association between type of support services‘ 'available and perceived
s
'competence in teaching mentally—handicapped children is. in ‘accord with /

. __/

the 1iterqture on special education. T Coel T S _.4 o

BN T Teacher training programs for regular classroom teachers

0§

v ,/

’ -',“contain t'oo few courses in special education, beyond introductory level ‘

"4

. courses, to influence the teacher s percepcion of self-efficacy.

-

o

e

. 6. Too few teachers in the sample ~had experience with excep- K '. ‘

,tional children to draw meaningful conclusions With regard t° ChiS variable. Lo
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uRecommendations o ?/i\ﬂn_ L B

!

) into the regular classroom should not be baaed on administrative :i':

~‘convenience alone, but on the consideration of eEveral factors, among_

N

- /‘ 1. There'is need for ‘an overall policy of inﬂ/gration,‘nith D

provision for input into mainstreaming plane from the schools them—

selves, lest failure at implementation be taken as rejection of the

w- -

principle. 'The decision to integrate a mentally-handicapped child

( h , .. . . ;

them the attitudes and self-perceived competence of the teachers.‘

"

2.. No mainstreaming effort should be attempted=without

e (a)' sarious attentiqn to, ascertaining teachers perceived personal

;{ needs and providing systematic in-service education programs that

-iand anxieties of teachers,

_respond not)only to’ skill training but also the feelings, attitudes

[

.('_

‘and Cb)

.of organizational arrangement which permits cooperption between support

-

. services and regular clasa teachers to ensure an_appropriate coordinated' .

and well-articnlated education program.

f3J There sh0u1d be more_ emphasis on. progragi‘for training s

regular teachers to deal effectively with the mentally-handicapped

_ standards for regular teachers which require informatiqn on and

) experience with the mentally-handicapped 1earner.'.

: learner, providing (a) in—depth course work and field experience

c focuasing on developing greater practical skills in individualization

’

: of instruction and knowledge of the characteristically different waysj

a mentally—handicapped child learns,'and (b) provincial certification.

]
$

-

regular teachers are asked to integrate exceptional children..-

the development and implementation

- . T e T

.4.' Training through in—service should be provided before;: 'Q -

U R oo L
‘,._____,_,,_ S e R - —

e PN AP s




-Implications for Further Study -

i

f—- re
. Y
¢

5. Adequate supporc services and appropriate class size

.should be An’ place before teachers are asked to integrate exceptional

'

v , Y D N

.of realization of the expectations it awakens."‘\, . o .".5

z

"11 Since the date—gathering instrument was deVised by the’

“

researcher, a replication of the study would add strength to’ the e

.‘p' B | ’

conclusions and recommendations. , . .
2. In many inst::::gﬁghere relationships'did emerge'as
. g

‘significant, the extraction of specific conclusions and recommendations

- 3

was - hampered by the. small.number of respondents in some cells. A

v . v

. ;,stratified sample whieh would ensure an- adequate number of respondents

'vstrengthening the con&lusions

) similar study in which the variable level of support services was '

- in each eell would overcome this difficulty, while eniarging and

’

f the present study

' 3.. In this study no.. a tempt was made to control the quantity

or quality of, support services ailable “to teachers. Teachers were

~ o

Aasked to rate according to perceived competence with referenee- ftof

“ their training.» Unsolicitated comments/suggest thetcsome teachers

responses wvere. coloured by the lack of adequate support services. A .

ivariables on perceiVed competence._>r-f7

- *_4 Further research is needed'to determine if competencies.

rated as most important,by experts in the field of'special educatiun

\

,,,,,,,

'children.: If we adopt’ the goal of integration we must offer the hope

Lo~

icontrolled would provide further evidence on the influence of teacher e

L4

4

Py

(Y




Y

- opment.

of the’ teacher responding to ‘an abstract problem.

. e
;_coincide with teachers' ranking ‘as most ‘:meortant for effective
teaching.u 1 ‘\
5. Further research is needed concerning slcills essential\
> - .
integrated teaching, whether the _same skills are necessary at’ all
"‘grade 1evels, and how theese skills might be developed Sinte ‘V
‘ the primary goal of competency—based ’teacher education programs is .
' improvement in educational services o the mentally-handicapped @
-:‘learner, validation of essential competencies‘ultimately rests with
the demonstrated effect teaching behaviours have on- children ;devel-. '
e .

N

6‘. The results of the questionnaire nay reflect the @erceptions

That teachers w:lll

respond the same way when confronted with a mentally-—handicapped child

\ -in the classroom has yet to -be. established and is an area for further ;

‘research.. ' oo . ‘ . ‘ o .
L N . . . . L . o R i
/ 0
= © " o DY
' N ) . _ 7
o .
M "
' ta
1
. ,
“ . ~
s ° N o v
t . -
.'- ' . : ., -
. . ’ ' ?
» . . r
-V L .
, . ) .
- o ’ . '
. - . «
v . o .:/. - ‘\7- . -
» N o e ., v
o 4 . v
T H
e vy 4

-

120. -

s ey |




. . B e 2ae o0, O . ‘e -~ - ]
. “ . LB . e .- ) - v .
.o ‘ . 5 [ o ° 0 ol Sk
. L 7 e .o 3 3 o
b, = . DT . *
. GE i S ; = . . .
- e O L™ . & 2, ot o Lil % [ FRPEITPL I
P . o 3 o e N -
A ' 3 5 8 h
4 . . e « ¢ B O L . .
. ‘e - n ] :. =) 0 ' 4
1 N " A LY - H - N tub i . .
R a R o " . b o
N . = . § Lk ..
" ) . t, O - S - .. .
5 N Y S v i o
N . =0 2 5 4 o
. Al e - ¥ I’ L [A .
. : - . CREY .
b’ . - - - . ] . S
s ' o B % v . »
L4 . . - . " . = ) 5
. A , s " o, - . i .
5 o S B Do 0 g 3 o B . + .
. 3 . \ ’ e .o
i . - IR - - . e . .
b B b . ‘ R I o n L X A
i & . R ° . .
S - ek [ P o v
[ . h > - s u F \l‘ -
B = . . e H 3 N a R
LI g 3o .. R o0 OO - . S
. £ i ol A 5 B FEY .
. . - * . a i Y
N 3 £ o " . ' - . . .
D - . . o m P
. L » 3 3 + ey
. ol 5 . e - Y - r . ¥
B . 00 L. R . B > » .. i
.
5 I ‘., K . . U N ) . .
( . T ‘ U . . rd
Lar B : . g
i e 4 . - i 4. 0 . '. 5 . -
H . 3 § L. . ’ )
DAFU O s * & b T , -
o [ 5 VoL 3 ) :
. . X [ o .o
-3 5 . . b2 i - 3 C
A 5 N P ' . "o ’
i i L - r i - - . . . ‘ + o 3 » -
: . BB . ’ . . . . R O Wi
+ 1 . . 0y . "
% ‘e F . , B
) . i . 3 ’ 12 ’ il
. - A b . 4 : . - . + N
. 3 7 ‘o : - g
. % . . g 4,
. . . - . - - - B b
- e : . . . . E %
. ‘ - - b/ . ST 2 ogo . B
L fd 5 . W ; R o g
’ » - 1 L] a —— . 3
’. 5 4 I | ! b . g . b A f s o5
. . = . B 5 S od ) & g
= - 3 5 g . N
) & L / / " ’r Al e
i " ' = . . % Iy = . .
. . e ' ! ol WMt a . . . iy .‘ o
1 ; » W - 0 n 2 0 + % . & g . g
a s b ‘ . x 9 a -
kRl i b . s LN . B
- » « ? - . LI F Al
. . L L Wt . . N 3 - 0 i .
\ e - B ] - ) - . e
s ., - - .~ . .o KT
5 : o . - " PO RS
'3 - < Tae v 0 . e . oA -
R H . h R L = . . 4 v
’ 1 . . s L - . E H 9 - l . ~
.. . g B
-4 . . ) : .
N . . . b 5
: 2l D SELECTED REFERENCES
“ S0 ‘. - - - N .
’ F . ¥ . P A ” .
- - E Ok . g ‘ B . o B
. » . . .
- 3 Lo g N : 9 .
. b L i . . | o'y , . .
5 = = o . . . . o & B ..
e . LB : . . <.
. . Gl . . . . 2 L
. N . .
s . - Tew : . - & 2
B - . 4 . a 2 CHE | y .
. 3 v » = - .
- ‘ - s . E - . ‘. . . . B E
H . ) v - > S P .
) o oF Cart A g & ~ ’
J 5 N M .. [ . N
.. ! e p S : g 8
. q . . . . S
e o B iy %0 . o L.
. 3 FRRN . AL . SE Ve RN
e Gy - . B 2 ‘
» . . J e, N R . , -
R o . PEEEEN N L4 e ' -
9 . L . . ’ 3
. 1 . . . . 0 - . .
. : A ) 9 . N * SN B0 0
. 0 J * i i o v - G b
v LI .
o ol o .
. . . .
5 - ® . p .t . N i . PR
a . .
8 H . ' . " I -
i r‘ . = . . Yo
- . Ay s ¥ : ‘ P . . )
- . e by . 4 . O . .
v .o bl 1 . . . - ¥ « "
. . e r s s
ol o B
, . . ’ -
L
s ar
. . . N
- - N
oo ¥ ., o
DI}
o e s
P E "
ot . v
. o R
. e
s P B :
e G0
, . .
B i |
. .
o ' Ol .
. , = " o
o
' N
. . N
' Al -
. O,
O a ¢
= .. . N 0
T
. ol
~'~1-—- e
5 “'W«'fm
"
.

g

PrTneATY

@




- —

v o R R L AT Ty s mem
. IR TR g T

Yo
.-.“ -'.

RO Ny

o RN R e ‘-122';,_
educator 8" attitudes toward
> of mainatreaming.- TR
18, Voll 15 No 3,

Y

Alexander, C. and Strain, P.S. ‘A review of
handicapped children and the ‘conce
Psycholo ogy in the Schools, . July,.
T PP 390, 396. : IR

‘Ben_dnra, A. Self-efficacj. toward a unifying’ theory of. behavioural -
change. Annual review of behaviour therapy, ‘p. 99, Reprinted
from Psycholdgical Review, 1977, Vol 84,0 No. 2. . -

v ]

Berry, 'K.E. Mainstreaming. a problem and -an. opportunity for general

education. Focus on Exceptional. Children,Vol. 6, No. 6, Nov.
1974. T S A

Birch Jack W. Mainstreaming that works in elementary and secondary
schools. . Journal of Teac‘ner,Education, Vol XRIX, No. 6, ’

EI ~Nov. ‘—-‘Dec. 1978, . PP+ 18-21, : -. CL ,"'

‘ e

‘Bijqu, .Sidney V. Ptactical implications of an international model of
" child development. Exceptional Childten, Jan. 1978 Vol b4,
NO. 1, p- 6"10 “ A . . f .

Blanton, L. P., Sitk.o,IM c. and Gillespie, p. 4. ‘Reading and i:he‘_mildly‘{, g
retarded.’ Review of research and implications. ‘the Third .
Review of Special Education pp 156 158 Mann. ‘S, Editor. .

Brokenshire, G. Consttuction and Validation of Student Questionnaire . IR
: Mensuring Attitudes to Self, School and Teacher. Unpublished - ;
master's. thesis, Hemorial University of Newfoundland 1977,

. Burdem, M. Tﬁe Efficacy of Special ,Clees placement for the Educable P
S  Mentally Retarded 'as Indicated by ‘Measureg of: Academic Actiieve- =
e ment and Social Adjustment. . Unpublished mastex's thesis, '
< Memorigl University of Newfoundland, l97l. L

Carpenter R.L., Robson, D. 1. - P L. 94-142 Perceived knowledge, . Ce
expectations, and early implement:a.tion The Journal of Special e "

T

. Educatioén. - Vol. 3 No ‘3, 1979 pp 311—324\ . ” R i

)

Chaffin, J.D. 'Will the reel mainstreaming program pleaae stand up!
. ~ {or should Dunn _have done it?) | Bocus on Exceptional Children:
L Vol 65 No. 5, Oct. 1974 pp 1—18 S : - :

K .- T \

Cromback L.Ju . Eseentials of chhological Testing. Harpér & Row, .
(N.Y. 1949, - , . , T DRRE

. , . e ’ “ L& - .

Cope, c. and Anderson, E. gpecial ‘Units in Ordinary Schools University ° . °
of London Institute of Education May 1977. ' Do

. I

‘Ciorfigan, Dean C. "Political and moral contexts, that produced ‘PL- 94—142
- Journal of Teacher Education. Nov.:— Dec. 1978, Vol. XXIX,

~ ‘Neo: 6, p. 12-1%. A T R

gt v B e
i e

i
R S, o, u:,



I’.fe.‘ -

———— L L

Harasymin, 's.J.. and l{orne M.D. Teacher attit{udes\toward handicapped

o ‘children and regular class integration. :The Journal of Special -
' Education, 1976 10,- pp. 393_401 ‘ B ‘
N 9

| Harvey, Jasper Legislative intent and’ progtess ’Exceptio’na‘l Children,
S January 1978. o : : N ' .

.‘/’

Harvey, Future trends in personnel preparation. .Exceptional Childre’n~,
‘ 1976 Vol. 43 pp. 148—150 T : ' we

. : ‘Harvey, J. and Si.antz J. Public education and the handicapped . Journal

of Resedrch end Develjment in Education. Vol 12 bﬂ) 4, 1979.

Hirshoren, A and Burton, '1‘ Willingness of regular teachera to partici-
pate ‘in mainstreaming handicapped children . Journal of. -

T o Research and Development in” Educstion. Vol. 125 No. by 1979./

!

Horne, H D. Attitudes and nainstreaming' a literature review for school

. psychologists Psychology in lhe Schools.: Janua y 1979. Vol 16
'No. 1, pp-.. 41—66. ‘ .

!

:Howa'rd' 'G. Schmeck, R.- and Bray,,J . Internal invalidity in atudies _' ‘

employing self-report instrument. a suggested remedy. - Journal .
.of Educational Heasurement. Vol 16 No 2z, Summer l979, o
,'pp 129 : . ‘ o

. (Johnsqn, G 0. Special education for the mentally handicapped xceE—

ional Children. 29, 1962, pp. 62-69"

Johnson, A. B. and Cartwright, c. A. _The role of information and
’ experience in improving teachers' knowledge and attitudes about o
- mainstreaming The Journal of Special Education. Vol. 13. . . -
 No. 4'.. 1979 PP 453—462 I :

" Joues, R L., Gottlieb J., Guskin, S. and .Yoshida, R. K.' Evaluating

mainstreaming programs: models, caveats, considerstions and . -
guidelines., Exceptional Children. May, 19728, Vol 44 No. 8,
PP 588-590.. ' '

. Juul Kristen D. European approaches and innovations in serving the o e
handicapped. Exceptional Children. . February, 1978, pp.- 322—324._ .

~

e l

. Karagiaﬁie, L. D., Nesbit, W. c.: Perhaps I ll be ir( Youz Class. MU'N \

Printing Services, 1979.- ' 4

/Kaufman, J.A., Gottlie'S, J., Agand Joh, and Kukie, M .B. Mainstreaming:
Toward an explication of the construct. Focus on’ Exceptionel
Children. May, 1975, Vol 7, YNo. _3 ppnl“ 9.

I a
-

Kaufman J H., and Lewis, c.D. Teaching Children With Behaviour Ddasorders
N Charles E Herrill Columbus, 0nio,.1974

R L IR n "~

. -“"‘_" .ud:;;-v*‘.‘-“;"w”‘"g""




v et e s ¢ e e e a

) Guilford J.P. andamental Statiatica in Psychology_and Education.. e

. Vol. XXIX, No. 6, pp. 30-33. . .

LORC

et

123.

’ / . ‘
Denemark G. (Chairman) 'Beyond the ;nandate: the profes ional imperative

‘Journal of Teacher Education. Nov. - Dec.. 1978. Vol XXIX, Cel :

No. 6, pp. 44-4T.

[

Dumn, L., 1968 Special education” for the mildly handicapped -— 1s)much of

tr justifiable? Exceptional Children, 1968 35 5-22. -

) Fomess, 5. R. Clinical criteria for mainstreaming mildly handicapped

g children. Psycholﬂ in the"Schools 'Vol. 16, No. 4, Oct. 19‘79,
. PP+ 508 514 K . oo~ o

EN

' 'Fox, Jean, Pers,onal pep:apectives on educating handicapped children.

‘Journal of Teacher Education., Nov. - Dec..l978 Vol. XKIX, B
NO. 6, p- 17 - . . .. . -

A {

‘ From the Eric Clear;.i.tig Houae on Teacher Education. Reaponses to PL

94-142 institutional changes for preservice teacher preparation.

Journal of. Teacher Education Nov. - Dec. 1978. Vol. }Q(IX, No. 6 ;

pp.77-78.

. Galloway, D.M,’ & Goodwin,‘ C.. Educati%Slow-learning and Maladjusted

Children: Integration or Segretation. Longman Group Ltd.,,London .
1979 ' : : :

Gear, G.H. and" .Gable, R.K. Educa’ti‘ng handicapped /4i1dren id the'regular"\‘*

.classroom: needs assessment in teacher prepatation. "Journal of

' | . _Research and Development in Education. vVol 1,2 No. 4, 1979

. pp.36 = 45,

.Glaas, R.M." & Meckler R S.- Preparing elementary ‘teachers.: to instruct
-~ mildly handicdpped children’ in regular classrooms: ‘A summer
workshop. Exceptional Children, 1972 39 152- 156.
Gottlieb J. Semmel M.I. and Veldman, D J Correlate oE aocial status -
. emong mainstreamed mentally retarded children. ' Journal of -
Educational Psychology, 1978 Vol 70, PP 396—405 R

/

- Graham, 5.,° Hudaon, ‘F., Burdg, N. and Carpenter, D." Educational'

personnel 8 perception of mainatreaming and resource room '
effectivenéss. . Psy’chology in the Schools. January 1980 Vol 17
No. 1 pp 128-133.

)

.._;Grickling, E. E. and Theobald -3.T. Mainstreaming affect ox effect. The

Journal of Special Education .Vol. 9, No. .3, 1975 pp 317-328

HcGraw Hill NY 1942 et

- 1

N -Haisley. F. B., Bilberta, R.D. ‘tondividual - competence needed to implement

PL 94-142. Journal of Teacher Education. Nov. - Dec. 1978

~

/

| AR — gt e W

L va i s VIR ity
i s v

o




: | C - ‘
» o ' . .
- , , LT ¢ 125
A Kehle, 1.J. and Guidubaldi, J. 'The &fféct of EMR placement nodels on,
R ) : - e -affective and social’ developmeut:.\ Psychol‘ogy in the Schools.
'\ S Vol 15, 1978.'-‘ pp. 275—282. o N T :

. N ‘4 e
Kennedy, Edward M. PL 94-142, poses "Lofcy Challenges" Journal of .
« .7 . Teacher. Education. Nov. - B’ec. 1978, {Vol XXIX, No.' 6, P 7.

- ‘ l(eough “B.K. and Levitt, M. L. Special educacion in the mainatream. a
couffr:ontation of limitations. Focus on. Exceptional Childr JL-
Vol. 8 No.m 1, Harch 1976, pp. l—].O. o v . L

: Kerlinger. F.N. Foundations of Behavioural Research. NY1973 Holt,:

. \ e ‘. Rinehart and Winaton
‘ ’ . : N v P H N . {,
R G‘ Larsen, S. C. ‘The ' influence of teacher expectati.on on: t:he school perfor-'
7 o ; tiance of handicApped children. Focus on Exceptioual Children

e Jan. 1975, pp 1-14. ,: L

MacDonald, ‘F.J. Research and development strat:egies for. improving
teacher education. Journal of Teacher Educ&'cion. " Vol, 28,
No. 6 1977, PP.. 29—33.; Co Lo ‘

= P

tnacmuan, D.L., Jomes, R-L. and. Meyers, C.E: -Maidstreaming the mildly

" ‘retarded: some questions, cautions- and guidelines. Mental Retdrd-.

ation. ~Feb. 1976, PP 3—10

MncMillan, D L., Meyers, E., and Yoshida R K. Regnlar “class teacher' s
"perception of t:ransir.ion Programs for EMR students’ and their
impact on the students. . Paychology: in the Schools. 1978
Vol. 15 No.'l, p. 99- 103 ;

-Madiillan, D L. and Semmel M. I Evaluation of mainatream programs
’ Focus on’ Exc.eptional Children. Vol -9, No. 4, Sept. 1977,
pp- 1-1.4 . C o

- . -./’

- , g '_ ‘ ‘ Hartin, Edwin M Education of the handicapped act and teacher educat:ion, '

. I Journal of Teacher Educat:ion. Nov. - Dec. 1978, Vol. xxlx,
- ». .. ' No. b, a,A. - : , ‘

e

TR _'Martin, Edwin u. ’ Some thoﬁghta on mainstreaming exceptional Children. ‘
- g ST AR Nov.. 1978, -150. © 7 o S . ,

bR . 'Meisgeier, C., Issues underlying'meinairea'ming. Third Review‘ of :
oL "~ Special. Education. -(Man, L. and Sabatino, D. }1«. -
’ : Grune and St:ratt:on, N Y. 21976. L R N -

e T Middleton, E.J., Morsink c., Cohen, S. * Program’ éradﬁates' ‘perception of "

_need’ for training in mainstreaming. vExcegtional Children.
January 1978, PP- 256-261 e T ' K

v. .- .t \. . .' . . N . - I,

e it e = P

R e .
T EAR

ok -
“.‘-:u.-»——-—- e

- cel s
AR s bt A S
RIS - -

PN

Ll




. 4\\

D Millex, T.L.

lSchlechty, P. C. and Turnbull A, Bureaucracy or professional implica- .
' -tions of PL 94-142.- Journal of Teacher Education Nov. - Dee., .

e e T e VLT et peavaanan
- e T e T »..,...-.wn.ww--—t LT ey

Ty e L Aoeele e e L el s I AR e e

ey

k%

ind Sabatino, D A. An evaluation of the teacher consultsnt
" model 88 an ‘approach to;mainstreaming.' Ex:;ptional Children. '
Octob T 1978.r pp. 86 91., PO : , .

/ N,

"Moore, .J. and ine, M.. Regular and special class teacher perception of -

normal] and exceptional. children and their attitudes toward C/
xnsihst eaﬁming.( Psychology in the Schools. Vol xx, No 2, 1978.

of Teacher Education Nov. - Dec 78. Vol. XXIX,
No.6lpp.44—47. ,_.h‘«‘. S -

.0

g Nesbit W.C.. and Karagianis L.D. The integration of exceptional

.children. Journal of Education.. 1979,. Vol 6 No. 2, p. 26,

lfayne, R. .and Murray, C.” Principals sttitudes toward the integrstiqil of
- the han icapped Exceptional Children. October, 1974, Vol. 41,

~ .
A LI

'Redden, M.: Mainatreaming Competencies Needed by Regular Elelnentary .

Teachers. .’Unpublished doctoral thesis, University of Kentucky,

College of Education, 1976. . - S

B .Redden Martha., Ross ,and Blackhurst A. Edward Mainstreaming,‘coinpetency ‘

specifications for elementary school teachers. Excegtional 7.
Children May 1978 PP 615—715.. ) L -

E Reynolds Maynard ¢, » Basic iasues in restructuring teacher education
’ ‘Journal of Teacher Education.. Nov. - Dec. . 1978 Vol XXIX U

NO' 6, ppn 25"29- N _..', ' - "

Pe

lSargerft, L.R._ State certification requirements... JOumal of Teacher

Education._ Nov.'- Dec. 1978. Vol. XXIX, ‘No. 6,'p.,47'

1978 Vol., XXIX,‘ No. 6,' P . N e @

" ‘Schwom, R w., Hodels in. speciql&:education' ‘ considerations and ca%:oﬁ's',‘ :

" The Jou;gal of’Sgecial Education. Vol. 10, No. 2, 1976,
Pp; 176-186. :«~:..-~ B o ";. Lo g

Shaddock, T. 5 Special educst:l.on and the law in the United States. ;
implications for Austra}.ian education. Exceptional Children. -
July, 1977 24 “No. p. 61. i ax

B ' ) . -~
'Shaw, 5.F. and Gill g’, '1'.' ., Efficacy of a college conrse for .regular
of mildly hsndnﬁped., Mental Retardation, 19755 -

o

Vol ‘}3;'_‘ PP 3-6._.'. ;

o

Skrtic T M., Knowlton. H: E and Clark. F.L. Action versus reaction. Focus‘- .
. on Exceptional Children. Mar,ch 1979, Vol 2 No. 1, pp 1-16 E

PR
B

PO o Y . o . e
SCs . : ' -

BT :q 126..1

P 128-235: T . L S

PR e

'
S B e e




i

’ e ‘ e ) : - o .
- 9 ~ “ ! ‘. . .
i o P I o - 5ol ° =
. ”“ . "'*\ .J c “ .'l : - N .
. P , LR Lo i
N a » » -0 ., 3 r -
P Ty . _' o .
) . L S .
. a : Cogitse
. - SO, 4127,
\ Wl C. LA
. . . . - ) ’ ) “, -
‘Shorea, R E., Bumey, J.D. and Wiegerink R - Teacher craining in y ”

© . of Special Education. 'Man and Sabatino »(eés.) Grune and -
v Stratton, N Y.y 1976 ~ -
1 . / LY .
" Shotel, J. R., Iano, R. P., and McGettigan, I F. 'l‘eachér attitudea .

21 A

Vacc, N/A. and Rirst, N.

‘Thruman S. K.,

Watkins MW .and Brown Re D. ‘

special education. A review of research. The Third Review -

. associated with "the. integration of handicapped children.
ExJ;tional Children, 1972 38, 677-683.

’Langley, B. and Wood 'T.Av Children with retard”ed
. ‘behavior and sensc{:g airment. A review.
of Special Education. Grune and Stratton,

N'Yo, 1976. ' 4‘ L ‘

ask, M, Proper planning needed for mentally retarded..

" The :bailx"
HNewa., Marchz%,l%o p 4. R -
. N
Emotionally disturbed children and regular
classroom teachers._ The Elementa
BP- 312—320. 5 A SR .
Pt : T o -"\
) Competency and interpersonal rating of ,
teacher specialities' what teachers  think of ach. other.

\

Psychology in the Schools January, 1980. Vol.® 17_,
pp. 102-106. - IRRRA SN
. ‘Watts, ‘B.H. Special education in the seventiea promises and problema

Excepg:ional Children. July, 1977 Vol 24, No. 2.

ot

’ Weisenstein. G R .and Gall, M. D Adapting teacher educat_ion to include

- Yager, S. J., Howey. K. " and Joyce, B.
R o Education, 1977

' Wolfensberger, W.

' ,.The Revised Statutes of. Newfoundland 1970 - An Act Respecting the - Oper- )

Journal of Teacher Edu ion. i
Nov. - Dec. 1978, pp. 22-24. Coe

0'..

LS mainatreaning.
No. . 6;

~

.“atfon: Impressions fron the national survey. .
28(6) 34—37

. The. Principle of Normalization in Human Services. | '
Toronto#’National Institute on Mental Regardation, 1972.

ation of Scho‘blsand Coll eges in the Province.

" o

Act.

© .United States Public Law 94—142 Educ&%\i‘jor all Handicapped Children '

..D. Lazure and C. A., Roberts (Eds ) “The' CELDIC Report.

Wamock H H. o

.-

Washington, 1975
e 4" ’ '

A One million o
'_ .‘" Children. Tononto. Crainford, 1970. -

. 4’ -
) ./, . .

S ecial Education Needs: Re ort of the Committee of o
IatLiry into ' the Education of Handicapped Children and Youth. e
London—\. HMSO, 1978. o CLo :

" The Third Review .

School Journali Marc:h,,&n 1977

Vol XXIX SN

Reflectiona on preservice prepar- .
Journal of Teacher -

No. 1, = .-
VN

JERURS FU p—
P



Coae

'
“~ - t
1. .
. :
LS .
.
A 1
- 5“\,
1
-1
n;"' .I ..
< LA
"J R
R Y T
s
. T .
N i
E ' B
. 7
. M
» 1
v %, o h ¢,
I3 N .‘
r
i o
b, P ”
1 ! .
A-A' B
- Mo
‘e
. LR
I T
. .
- )
N .
.vk ’
1@ N
e o
» 0 P
N Ty .
o LTS e
1

o : B R A T A S Ry S
H
LG - '
N Lo .
e . & e Ve e erhas e bt et s
i .
. | .
RN -
. .
«
o
! \
.- [} -

Crocke:, R.K. and Riggs, F.T. Improﬁing the Quality of Education: )
Chal enge and Opportunity Final Report Task Force on’ Education. "
, St John's- Government of Newfoundland and Labrador, 1979.

The Annual Report “of the Avalon Consolidated School Board, St. John'
3 Newfoundland, 1978 4
'Tge Annual Report of the Avalon Consolidated School Board 1969—1979. .

A Decade of Growth. -

St John's, Newfoundland,_ 1979.

‘St. John's Evening Telegram,

Hanch 28, 1980, P 6._;]’

st Johg's EveniggﬁTeleg April 11, 1980 p. 3.,,’7"-4 P

e P

The Daily News.,'March 24, 1980,' I R o _','- e

‘ 4o
v Newsletﬁer, National Council for Special Education, December 1977
VoquS . No. 3 Stratford Upon Avon, Warwickshire. ju

> .: * x
. Newsletter;" Netional Council for Special Educacion, June 1977
@ jVol._S No. 2.._ : . o . .
N T : R : : . :
! . i f‘"w b i
v L -
;. - b " ’
o ' ) <
. 4 4 ’ -
o, - a <
. o . |
’ . . : ‘¢ .". .
| . ] N L
4 : " al .
- ] 4., » H ¢ . ’ ‘.J K .
Voo 3y :
S . s B -
. oo b o v .
Y \ o
© 4 © Y
>
- R 1) Cd - -
- . ’ e : s n
. Ta
BalE N > cl
: ' - . . s 1 -
- ¢ - . b
\ “ s, i
L] ]
- " ‘. - . ~.
A3 ) "5 . - -
. ) o “ . _ 4 P
. v ' . . ~ b ~ .
5 .
’ - 5 -4 -
e ‘ .
S . L
; ' T ’ * '\[ \ ' ¢
h % ‘l; . EY Pl ) .
. 1 : / i ?
L T
v " . - - °
I e . ~
s o . ' « .
- ¢ » (4 ° " 3 5







-
|

w L - 28 .. L . s N - ) . . & w

W O s - o o ’ . ’ . 3 . PO .

- ‘. 3 - s .

. » A . - . . . . . .- 5
. - 5 U \ LR - i ' g ’ N H . .
3 = g LI T . - J
3 § : ! S - - N ] |
Gt . e S = 2 - : N =
-, - . - e -
5 3 oo = Is P C N et « . .
> . hd . . . E
i 5 ]} . . 2 .
S . ’ . . k f = - .
- an .. . J o ‘ N q
i . - I B 3 . B N . C) .
= . P d A - . N . " N e ‘ N
R - - & - . M .« N X, . Ol
oo o ~ k g . . - -
: 0T G s 5 - R o . o b . ’
il g . R . 3 =
. B . . . . 0 . 4
i .., - - o ' g N L P g -
34 L o - . - S O . . .
& . o~ - . 1 >
i i 8 " . - 4 -

e . & - . - PR 3 L

i g ..t . - ¢ . .-

N - e X R . E . - H
B e o } s 5 - .

L3 - e - . - . . - ; - . .

oo 0 i N 5, N e
O e DL . R . .. e « - - . : N
N . a* el . : .

- K M . . 7 . - ° » "

-y N 0 B [ - T ‘ .

. . o [N . " o B B S
o 5 . - . Gl S e o N .

N - . - 3 i 5 Oy N o8 o i
AR - . . - L. N o . 2 . . B
R - - T SRy - . [ . . .-

= - - T M L. . . [ .
N N . d B . i k. 5 . ) .
3 . . L o . el N K . 3 .
Al . : B - . h % LA e o )
4 ¢ N 4 ¢ A A
- . . . o - e - -
- e v - ) o npgp—
5 . 5 e i Er e S, .
xS . O . ] .. A L v,

- A - - P
c L - . i g X
= - v - " 5 2t . . O ’ - .
G et ~ . = " E 00 . ] i "
N = . B .. . . .
. 3 . . s - o M B - .
o~ = . . — B 8 R OW N -l
- - d . e - - - - -
. .
- R o i 5 T, 2 8o o L .
- . P 4 . ; - - > B G .
B . . . g . pe - .
N L g £ . o . . e i
5 X A . " 8 . a
« . / > 2 - R g .
- . . “ <K . 5
. - Bl — . o o8 D O e c 4 -
3 . Gl B B
- > . Fosl . .
- - R . el .
K . . SN T .
< - S E N »
M B - Y 0 = e S - . .
E . .. ..
- . b . . oI , .
E .. s R g - &
I . » J g o i L.
" 2 g . 00 LI N e 3
B oy p o f 5 . .
- . . - L. 3 . 4 .
i o g L. o o . . . A -
- - - - O . e s "
S E i . . . 3 o
- . . - P - G = . . o
S0 L. H . E S cp
. . a4 » L & -
: . . . - . R . . S .
. y . & e o 5 e )
K . . . . .
<« o B N s - ) v . .
. . - Wa) M . = . g T T .
. . P i . L , LD . e . - .
> - g - : - o' ; =
=T | 5 e . . e v e o . * . = P =
X N A - ey « . ) & S - = .
. . c . Y . S . . - g . 3
o C— ., ot . . - 23 N
|- s A ' . - e . =
- . . . . - . .. & Y F
S f 5 - S S -

4

. APPENDIX A.
. LETTER OF REQUEST TO SCHOOL BOARD




© g

oW,

.mainstream model

. O .
"«’ - PRI .:
" ‘\« - ‘\ ! ) ,' . ,::
) g o
Y 2 o
gu'. ~\',
S .:‘i . N - 1 Dorset Street _‘
S el LT . St John's, Newfoundland
S Tl 16 Aprid, '1980. - ...
CMri H. Peddle < - s iroT e
:'.Avalon Consolidated Sehool Board N . '
.-90 Barter's Hill - 2

- St thn s, Newfoundland 'f -
: Dear Hr. Peddle.‘/
. 'Re our ¢ nversation of April 16, 1980 An- relation to. the

'J?questionnaire which 'l 'propose to use as an instrument for data collection
" for my thesis" on‘the teacher's perceptions of the appropriateness of

* their:

professional training, for teaching in schools that are organized along a

The, questionnaire contains competency statements gleaned . from

. the literature of special education and -from formal and informal
The initial 1list has. been
" - révised. on the advice ‘of my professors and- fellow graduate stmdents.

'discussion with regular and specia} education.

order to obtain a consensus as -to the’ relative importance of each -

In -

competency on the revised 1ligt, experts are being asked to rank or