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In the light of the lack pf ma erials on- Newfodndland and

: Labrador, its peo le and its way ;;Nrii\\ available to students in |

&

the classroom of Newfoundland and -Labrador, and especiall‘y in .the

French-as a-second language classrooms, the purpose of this project

.

was to develop a module in French on one aspect of the province

of Newfoundland and Labrador——its fishery The obj%ctive of the
d“le was primarily cognitive, and concentrated on the two passiVe:::'

- -

skills of 1istening and reading. Using these skills, students

would be p%ovided w1th a basic vocabulary on the fishery, which

i

they should be ‘able’ to recognize in aural and written form. »It_f

’, o

was also»hypothesized that students’ attltudes towards French and

learning French would Aimprove as a result of being exposed to the \

module, ) .

" T test the module,‘three classes -were chosen, one regular

.

grade X1 class and two grade Ix honours classes~ ‘A pretest was -

’ given to each class, the module was presented, a. posttest was given.

-

The data collected were analyzed and t—tests for differences between

iy

"; means were applied. The major findings indicated that there was a ’

~on the attitudinal questionnaire. SRR D

:

significant difference between the means of the pretests and post—

’

tests for each grade on acquisition of the lexical items, but not
N . o

>
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A, Statement of Prohlem
: YL .
i“E‘” o Most of the materials in use in our Newfoundland schools

LA

i majority of the programs are produced in Central Canaga. Even

W
Lt
1

have been produced sutside the province. In spite of the interest -

’in Canadian materials, there is still very little in the school )
y . , P
curriculum that could be considered to be of Newfoundland content.

This lack is especially S0 in the case of French where the

though the situations.and events portrayed in these programs have

e certain'universality, the content is not as relevant to
~Newfoundland.students as would be the case with materials based ™
e . .

‘on the lives and activities of fellow Newfoundlanders, and on
descriptions of the province.
. . .Moreover, students are,’ for the most part, unable to ‘ . ,

discuss in French many aspects of their own Newfoundland culture

~since they are not’ equipped with the. necessary vocabulary to do so.

N This-&ack is very evident in the case of the. Newfoundland fishery

<

u".w . .t

Students generally know the French word for "fish" but that is

. #

as much 'as most of them can communicate about one of the primary

industries of Atlantic Canada in general and Newfoundland in

A

particular. The aim of this module: then is to provide students

[ ‘* N . .
. €
BT LI N T i T e T

S A e ey a0

S o et =




i,

3

. students. Most- of these materials'prenafEd for French as a seécond

. except_for a few,yoduies; have very»little prebared“material that

~ can be used for follow-up of reinforcement.

Lwith the basic vocabulary necessary to communicate in French about .

-, one of the primary industries of Newfoundland——the fishery

' . . . . . . . . L
B > . . - . f :
-,

B. Characteristlcs of Existing Modules
’ o~

In recent years, teachers -in many fields have accepted ,i L

. Ry : )
mpdules, or multi-media kits, as aids in teaching'new content to
Lo . - I . : 7 . .

4

-t

) : . . o,

ianguége; however, are merely audio-visual presentations, and, .- i B

/- .

N v A . T A ,, i
. The fost extensive work in the development of the module
for use.with Frenth-as. a second language has heen‘undertaken‘at

the Modern Language Center of the Ontario Institute for Studies in

Education (OISE) Ullman has prov1ded a practical guide to the

i

: creation of modules.' She defines a module as.<a1unit or klta - a

}indepehdent‘of existingAprograms, that deals with one,specific'

L. N

.aspect of learning allanguage."; She goes on to say that a module

I [

"can present information on a glven subject, teach a linguistic
feature, provide practice<or arouse interest."2 Furthermore, the c
module "should be,self-contained, requiring no extra research'on

‘the part of the teacher, and‘therefore_easily usable."3 In additiom,

~

1Rebécca‘Uilman:f Module Handbook! - Toronto OISE

. Modern Language Center, informal/publication, P. l

Ibid. - L IR _.; : 'l .- p" | \
3bid., p. 5. - Co )



the module 'should have procedures for evaluation as ‘an essential - " "*:;
A;component in its development."44 nLE u" ' PP ‘:“ >

The modules produced by the OISE follow this . guide. The

aims of: the modules vary from improving ﬁistening skills and

. encouraging interest 1n French—language broadcasts, to presenting‘ .

LT

. " 4 cultural material on such things as how Chr tmas is spent in'a'-

;’Erenchﬁcanadianrhomet One module introduces some aspects of the .
,';city of Quebec through reading; another some aspects.of Moﬁtreal"

‘l through listening comprehension, and a third acquaints students . R .‘”i
jx with some aspects of French—banadian popular music and poetry..

’

'These are only a few examples of the types ‘of modules produced-at
" the OISE. - o
'The materials-in these"modules‘also'vary. All'have a

teacher's guide, and most have tapes. Some include jslides and some

;%{ ' have'reading materials, whereas others have such.items as maps,’

>

[
o

flashcards, puzzles, student newspapers, and. even directions for. X
- S N
suth s5imple projects as easily,preparedrFrench dishes. They all- )

provide the teacher with a well—developed pacgage'ofimaterials that

-

.contains adequate practice and follow—up materials. —

:; However, except for these modules from the OISE there o

‘.afé'vﬂiy fewlothersfavailable that are developed‘as extensively.

T . . ' ) ' . : . - ™~
. Teacher-prepared materials which are distributed through the-

) ‘~ . ) L . . . .. - '. ' g

. auspicies of the American .Council for the Teaching of Foreign

. . . . . i : , . . . P
. B .

N 4rb1d., Py 6.
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Languages are not as complex as those developed at the Modern )
r

Language Institute of the OISE although they are well-organized

» for effective instructlon. Eachlmodule contains carefully

o '_ 7 determined obJectives,‘as well as an evaluation component.

h the exception of- Vous Desirez

V4

_ With
which also has a filmstrip ‘and’ an
audiotape, ‘these modules' consist of -a booklet only.

/

They are
use in the classrbom.

7

"
s

o8
designed for use as independent study components as well as for

Y

Even commercially produced modules are not, for the most

part developed as extensively as those from the OISE.

Jdckdaw .’
Publications has published a series of modules for the teaching
of French as a foreign language.

These modules contain. various
\ .
activities designed to help the students have fun while they are’

1

-

learning the language. The modules are self-contained packages\

These modules contain primarily "realia"
to’ help create an atmosphere in the classroom.

i

There 1is, however,
a question as to whether or not there is enough practice material

Stl.'l(‘].y..A' -

and there is 1itt1e consideration of evaluating the achievement
of the students. '

These packagesAcouldtnot.he used for independent

Other materials available““ould hardly be considered as
EE% full—fledged modules, at. 1east not 1n the sense of he term’as

defined by Ullman.

& €§
In particular, they ‘do not contain the practice

material and the evaluation componénts so necessary to make the

most effective educational use of the audio and visual components.

~
P

o N : .

. L

B

with the option being left to the teacher of whether or not he would
\‘like to add to the module.



'Withiteaching materials on the Newfonndland.fishery.

. teacher can rarely find time amongst the many responsibilities of

."each’ day to extend these materials, or to do the necessary research

. the module was. to provide the teacher of French in Newfoundland

- and .urban children. hntfit.Was.conceivable that the. rural outport

. student‘could find'himself‘more at hote with-the content.'

‘ program, prev10us exposure to the development of all four skills-—

“to relate them to_a.particular teaching situation.

'stddents abont 16 years.of'age. Lt wes designed. for both rural .

'apprenticeship in French at the high school level. While it was

I-not expected that the student be bilingual to-make use of the

'futnre; passé composé and imparfait tenses. L . . ' PR ~

-__é;._~——ee—jéff—ff?'fr—r-~—rrf‘*“”“””

’ . . : . ! . e

These materials are basically audio—visual presentations, which -

need to be developed further to be effective. The.classroom

: { . o Ly

The development of this module was undertaken .to respond -

to- ‘this problem. In particular;‘the aim of the preperation of
r

v
0 . - .

.. v
C. Target Group and Purpose\ s e ST

I~'"7ﬁ,v( ».‘:'_'“"_‘,
This program was designed for high school anglophone S

- . s .
4 . LN . -

. The student'wonld have receined .at least two years' . -, . . . I

5

/

‘listening, speaking, reading, and writing, in whichever French

program he.had participated was expected. It was also expected
s ] 4 <

’dthat the student would possess a basic vocabulary, which he would

-

' be. able to comprehend in both the aural and’ written forms. He - ‘ir_ R o

would also.be familiar.with, and be able tg‘use; the'present,

Los s

. « B TR R R R S e e et s,



ot

. supplementary -activities was to provide the. stud_ent ,with 'other o

;-

o eo'gnitive.one: the acquisition of appropriate lexical 1ten(s and.

‘ th'e development of the listening and‘ relading skills in order tq '

‘material to give him furth‘er practice.in thé use ,o.f the .vocabularyh

AT . - - ' . oo
i . PN - DR

" 'The, f'naj'or'objective of this mo'dule’ was to proiJide the .

student with the vocabulary necessary to comprehend material on_ \

,the fishery, J.n Newfoundland and Labrador. The purpose of the

3

S - -

~ I
acquiring the necessary words to enable him to spe\\\an write ‘ - /
to a limited extent in Frenc:h about the Newfoundland fishery “

'It was, hoped that the individual téacher would develop the speaking

a

.and writing sk:LJ,ls to the extent that was approprlate for his or

e -

her classroom.: IR 7 '

The obJective of this module, then wasg primarily a

.
Y

N

e, it was hoped that, throu h learning

3

more about hlS herltage, and belng able to use Frene to learn,

\

' as.well‘ as- talk and wrlte about,lit;‘ the student ‘'would develop ‘a " .

greater interest in the learning of French.’

12

..Language is a mea‘ns “of c'onununication,’ and'undoubtedly"the T

most positive motivational faetor 1s that of success -in ¢ mmunicating

,with other people in the second language. This module wa designed

- to provide the vocabula/y ‘necessary to enable students to). com—

municate: abodt the‘ Newfoundlandlfishery. Burstall state that‘

3. =

tion given in French on the Newfoundland =



P

’ *.; topic familiar to them.

‘.establish contact with French—-speaking people. 5

undoubtedly the most powerful incentive to 1earn French from '

. the pupils point of view, was the prospect of being able- to. ‘

would prov:_de the Newfoundland student with the vocabulary

‘ necessary to impart some of Newfoundland s cultural heritage to .

:! French speaker. _It'was aiso hoped that ‘this module might make ~\

French more relevant to some students, sinc7 it dealt with a.-

. :I pe ‘
In a 1975 report on French as -a. second 1anguage, Gardner

] L

“and Smythe6 gave 16 motivational characteristics associated with

~

: _1earning a second language, including the student s attitudes

. towards the French course and his response to the French—class

a
v

' situation Although not a specific aim of the module, it was hoped

that this module would help to create a more positive attitude

[P

V_towards the French program and ‘the study of French in general.

-

' .SBurstall, C. et al. Primary French in the Balance.

Winds'or: NFER' Publishing‘ Ccmpany Limited, 1974, p." 244,

f
z . 6Gardne‘r R. C. and Suythe, P.C. "Motivation and Second
Language Acquisition," Canadian Modern Language Review, XXI,
January 1975, p. 223, )

. )
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A, Rationale for Choice of' Media and Materials‘ R -

; ) LT Much of Newfoundland s history is.of the sea and even' .. - o S \
! l today the sea and its} resources are vital to. the province. '-Howeirer.,, o
. ' ‘/

Newfoundland Erench courses pay little attention to what the sea
I Aoffers .'ﬁ Notonly is this topic rarely develope‘d in,_any 'texte.. > ' ’
cef o ... for the teaching of French, cb.u't teachers, even in rural environments, . | RS

rarely have the materials to develop communication skil’ls on this

hsubj‘ec’:t. In response to-the need for materials on_ the fishery

4 ‘ 1_ ' for u5e in the" achools, the Newfoundland Department q,f Education . PRI

T - S o 'A prepared a slide-—tape presentation entitled Our Fisheries “ e

o P An Introduction. However, this production was available only in ., T "
_ .« . ..+ English: S . . ' N (O S

. e _" . . Upon consultation with réprese'n,tatives(at the Department Lo o
A e e _....of_Education, specialists at. the Media Centre of the Départment; SRR S e
Lo .andv the Provincial French Consultant, there seémed to be'a definite - = - =

- /

int‘erest’/in converting‘ this ‘program into a'-bil'ingualone." The, ./, . . e
program would then be available for use in Engllsh and French T _:’ S :‘ e
classrooms vhere it would be used primarily for its content. BT { o

R . R would also be available for use in French—as—a—second language ,‘ s N2

chlassrooms as a vehicle for teaching language‘skills as well ae '




) Centre to have a number of" its programs in a bilingual foLmat. gﬁ. e

s supp_rted the oriéiékl proposal of. making the,program bilingual,

fvof Newfoundland It was felt that the topic would be S6f con-~

-— . B
R RS

-éontent. This procedure coincided with the desire{of the Media

|
Further discussions with both teachers and.students jii P n\ =

a L ey

< e, ‘-

:Teachers expressed interest in being ahle to obtain materials on g

the fishery An’ French\ Students also showed -an intepest in being

. -

'.able to communicate in French aBout one of the major industries

.

K fsiderable interest to 411 students and that it might be. 1 maJOr

‘ /

7motivational subJect in areas where dependence on the fishery was

-

predominant._, S Co : -

£
¥

1.J'.ﬁ The prOJect was. then discussed with professors at Memorisl

‘

e
'

';~Uniwersity of Newfoundland in both the areas of curriculum and

v
.

_*media, as well as with the Provinc1al Consultant for French.

After these discussions, it was decided that the original slide-

,Jtape presentation, and the nmssage 9§ thislpresentation, would be'

. . - . "
R e reo SR »AE

1 retained,as far as possible. The aim of the project would then

[y

be to assist the student to develop suffxcibnflvocabulary and e

o language skills in French to be’ able to learn from the slide-tape

‘considered The slides were already available in the‘Media Centre

presentation. o L S ," T
Wt " .. cl ' : - - ' -\"

' . ; ’ o
In these discussions, the possibility of easy access to .‘ '

—,/ %

'-the module by ‘the teachers of Newfoundland and Labrador was also

3

L wof the Department of Education, and were ready for distribution

to schools in the province on request There was already an English

e
Coe




y ]

- excess1ve, .as the only additions to the already existing English }

Bt
4 , i o
! - -
“ . ‘ - o - -7, & . . . A
P - ST .“ AR . B e f
' . ! R : ) |
: ,soundtrack oh the tape' the French soundtrack could be recorded {
‘ ‘ on the reverse side of the: tape, thus making the package relatively
\ 'simple and economical for production and distribution. The overall
? 'yh cpst of the materials to the school or school board would not be !
' |

- slide—tape presentation 'would be the dubbing of a French track“‘

1

i
]

,{

onto the tape, and the pro uction of some transparencies and print

s
I
materials. The program, then, would be quite economical , ,fﬂ o
' ) .",Lj v . "[ M
R ' R ‘ o L. . ' . ) " ' . - . , B /‘ \\' .
Y ' T AR ’ o oo \\u _
L . B., Content Development L e T / Y

Once the decisions about the ‘format of the prOJECt hadl

. been made, the French version of the production had then to be

developed 'ih o o

-b: 2. "‘ . _ . . ) . ’ )
was essentially the same as the English one. The preparation of

the French, script was-a difficult'task, as words for certéinhtvpes,

of fish and boats, although quite common in English to most 7\

[

A search was made through a number of dictionaries and encyclo-

. a :
. .

. _;}'3 ; Newfoundlanders, do not have French equivalents”that are ‘as common.
RV
|
\;L.; , pedias, a number of French—speaking people were questioned, and
g the Fisheries and Marine Division of Environment Canada ing@ttawa

N was contacted for the official French equivalents of many WDrds.:

Upon receipt of these materials, the translation was undertaken
ol N

¢

.:andlthen/verified by a‘number of native.French‘speakers.



f.to the Newfoundland fishery. Several oral/aural exercises were fJ

:*ideveloped.‘ A number of supplementary activities were alsolll

'developed in order to reinforce the auditory 1mage of the vocabulary
items through the printed word Such activities included multiple—‘
'choice completions ‘word puzzles, and simple questions to’ answer

'l in French.. As further reinforcement,:and to assist‘in the‘

The next task was the development of activities to assist

the student in acquiring the most important 1exica1 items pertaining
. ) - '

7
4 . / o 0

a, [

PN
s - .

retention of longer passages of prose and?the,developmenthpﬁ -'1_W."

igeneral sense comprehension of material‘related'to the fisherv,

~.
'

.a short reading passage was also developed \This~materia1 included

.;In addition, a directed composition on the topic of the fishery

v‘was included to assist students 1n mastering the major lexical

A”fitems for comprehen51on of the slide—tape production.

Lo "_ Once the material had been prepared specialists in the

N 1

n'field of media were consulted to ensure that the materials _were T

g;compatable. A bilingual person was also consulted to ensure that

o T

"the French script gave the same message .as the original English .Q

-.iver51on and several teachets were consulted in order to ensure

-
‘s‘-«

'f“that the material contained in the supplementary activities was

:
. A s \r * .. . '
.appropriate.. . -
), e A,
B . ' ! ;
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. the 1ex1cal items to beﬂmaster&d and was supplemented by questions..l
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SUMVATTVE EVALUATION . .. .  *.% . -0

The objective of this module was primarily a‘cognitive

the acquisition of appropriate lexical items and the f“’{ o l;.';‘;*'f “p'i4
,, e U A
St Ll T Yoo o

' 'development of the listenihg and reading skills in order to e

..?'fcomprehend information given in French on the Newfoundland fishery 7
A Q0,
A secondary objective of the module was to motivate the student
R " o "i/~ fa

,,extent these aims had been @chieved

. cations to make it a. more effective teaching instrument where;‘in“

o the use. of the module.

ffafter use of the module.

,towards the- learning of’ French

by the use of a pretest/posttest format. The'pretest was develofeg o

The module was tested in a-
classroom»situation, and evaluated in order to determine to what PR
In.addition, some- information 7_ S M';”.

"r

about the moddle itself ‘was sought in order to assist in modifi-

. .’ b
. . g - .
- . : ~f ' N

' : possible. - - ',‘~: SR AR A »r‘, oo o ”t'f""'{

] ’ Do ! PR NN

The evaluation of the aims of the module was undertaken
?in order to sample the" knowledge and attitudes of the pupils befor
The posttest sampled knowledge and attitudes

It was hypothesized that significant.

differences ‘which occurred between the periods of testing might f‘:~ r.";uivui':‘

in some respects at least be attributabIe.to the use of the u~ S .
. T , e S R ' LT me
. module. ‘ ‘.ffﬁ" ST e T T T e
/ | : . . ! o B .
: “ .}1 12 - : v - o . PRI
! ' f - I ' N ’
i . N - N " : ‘; . “I ’.
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VT e . From ‘the point of view of cognitive learnings, it was V'Fihuff’ R |

P 4 A

5’hypothesized that pupils using the module would 1earn vocabulary ¥v_; o . ﬁ e

!

.Jfﬁ' ff ",: ':~; o T?associated with the fishery, and would Be able to understand these J‘,iihiu

o RS o words when spoken and when seen in print form._,The questions;“ ce
R SR LN BT RN U
ST et jaddressed by this section of the testing were as’ follows. IR VP
B R l) Are pupils who have used the module able to . j_”.‘~ Y - B
Syt o s Tt wnderstand the major vocabulary items when - .00 e R B

. R spoken? S : L TSP AT N

.".

RIS "2) Are pupils who. have used the - module able to . P ;h’;y{\;sﬁn_-: :
- o e recognize the major vocabulary 1items when. given. T |
S 'i . 4n print form7 B . ,\, S ‘.“Tgf}

3) LAre pupils who Have used - the module able to ;'1}15."i'd :'?.i : f"5f”"%

.o ., . N . ' . !
A Chrhon - write the major vocabulary items correctly’ T T st
B Y v L e o R S
. *E EEUEHR P T " * 4 From the point of view of attitudinal and motivational ,; o _ q~
A A o " L e - .. , PR f e A
£ . . B R

%:55,‘ ;jfj.—‘faa’considerations, the questions addressed by this section of the»; L ]

G ) htesting were as follows., . ,‘ ,: s .V:‘ : "i' : ;.: u:” S . .,ﬁ b
. ) “ ; - ‘;. N ) . . v .' ’ ) T . Lo oL, .
. s ' l) Do pupils who haVe used the module develop more. 2 .
. positive attitudes towards the learning of-French’ o v

e Lol o2 Do -pupils who have used the module develop :
I SR L ‘~‘positive attitudes towards the use of the module -
S - BT ©.'as a means’ of learning content? < R 3

' ‘In a third section of the‘evaluation;,some'inforuation‘wss‘
'.7fi‘f]13'r‘.;,; o ‘spught about the'module:itself. The questiOns asked vere designed g

';',2 . '*-‘45 i“-. ‘to give informationngbout the construction of the module, and

R aeddressed two areasﬁis follows:'

B ‘j";/ﬁjwl 7.0 1) What parts; of the modile, do the students find
o e .'”, . most (or least) interesting? . e
o T 2) What' parts of the ‘module do ‘the students find', . T .
N CAL most (or least) difficult’ L T

e . e Sl e b T RN R S L

=\
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Ca e A pretest and posttest were designed in’order to collecg ,ﬁg ,.[4‘“7
| information to answer the questions raised in the two areas of .

el . major'concern, cognitive learning and attitudinal considerations. ft-- KA_
. 4 )

'JA“i':: . L A questionnaire was developed to collect 1nfdrmation with regard ‘ o

! ¢ . IR

}: l'f s "“ngQWl;ft to the construction of the module.. These instruments were then

‘“‘f“;f : .\':*,‘Z,['i given to the student sample chosen before and after use of the

' . . 1 module. Answers were tabulated and analysed in order to obtain
e B e ’;, B ‘ L
B e e- ) - .

4* resp nses to the questions posed The instrum@nts and procedures D
'ﬁ“:*”q',r.,dlj*: ‘1 ane discussed in more detail in the following section._ ‘.' TR
e A o e ‘. P

L ". . T 'u v 0 u

- . «

‘B.* Evaluation Questionnaire——Contenm o “.f i_‘-" ]— " .:‘2ff: ‘

4 PN »

“‘Efl;:rﬁ-‘f," ,,‘~‘ﬂ_' The pretest consisted of two pargsagthe first being five
. . o, - -.u . . . . L,q" % Y

items given orally to determine if students could associate the 'u‘j”

¢ .

Ch items with: corresponding pictures shown to- them; and the 82cond ‘:%',,

." | ) o . | being five multiple-choice items which were written to!;ee-if éi;‘lﬂ:v

PR . : ' b . ‘ .

, | o - i students could determine the correct word to match the meaning
A : T . o ; ’

[ R given in printed form - "; S e ;:-- ~_'V

’ L P . -, Lo P LT P
. . . . . .

C s

./».47 ;f}',' , The' posttest consisted oﬁxthree parts, the first being

. ,afCSQ;;. ' l s items given orally in the same’ manner as in the,pretest,‘the second i

,‘1 . ‘\, . -._T:.‘-- NN / . . ’
e L "‘I being 10 multiple-choice items given in the same manner. as in the' ;o

o ) ; pretest and the- third being written completions. As for the.
first two:parts, more items were included in the posttest than in f_l>.ﬂf;

. .-the pretest; but’. all- items of the pretest were included in the S D
o - L. L”/" Ny ..‘”. . -, A , ", et

posttest. The other items were included for two reasons. firstly,
S - - - T e

o T to test more completely the vocabulary learned in the module, and
, d. o s B R X . o Co L S »»" "4 ’ \ PRI |

L

PN




- sec_onéiyly‘,- to r{eip .avoid chance recall of the answers given on - '

4

~

.- the preteet. Tf. all items had beex 'gi;re'n vin-exactly the- s,ame' form

" as.on_the pretest, students might “have chosén the same answer as
on the pretest becadse that answer was familiar from having e /
__ ‘written it on the pretest, and not familiar from havmg learned o

it. from the mAule. C ‘ o o .

“The thid:d part of the posttest tested the students ) | b

ability to recall the correct wor& and to’ write‘ it properly. It
a * 'l

was de51gned to determine if the student had acquired not only {

T

the meaning of the word but also its written form ,There uwes )

‘

_.no corresponding part on theé pretest for this ‘part of the posttest, = -,

4 words would not be able to write them.-

Do A section on both the pretesf and posttest was an

since it was -felt that students who had no prior exposure tb these L
' , SN
/ - L e a

R

c.” Evaluation Ques tionnaire-Attltudinal

'l

attitudinal study, which consisted of 15 items that were identical, '

"on both'pr’etest'an'd p'osttest. : Although not a priﬁiary';eim of the'

’ module, it was hoped that the module might develop a greater. -

°

interest in the learning of French., 'i'hese 15'itetns were included ° *
to help discover if, indeed, a greater interest in the etudy .of '
the language had .oc'c.nrred-. B ‘

An addeudmn of five items LWE-IS_‘inC:‘L}:IdIEd_ ‘on the oosttes‘t.

These five items were based on tfflﬁe module ivf:self, and were designed

to help discover whether or not students v attitudes towards the

2 . .
( P . o - P |

N . . . ' . B emegeron Fs




R Xd.ule were favourable. o P o ST ey
Follow1ng the posttest were two short questionnaires..

R 'l‘he first: asked students to rate each of the various components

’ of the module ‘as to the degree of interest aroused in the student

.

by each separate component. The sec’ond 'asked student‘s to rate'

- the components and activities as to the degree of difficulty ’

" per'ceived'by the student in performing or experiencing 'these'

' components and activities. These questionnaires were designed to

¢ . . L. .,

) h'elp fin‘d ‘.the s-trong'points as 'well as the weak ‘points in'the '

'module. This information could be used later to. make any further'
e changes in the module to make it‘ more interesting and appealing
Lot . to’ the student, to make\ it more or less di.fficult, or to make‘.’ uit‘ N

_more effective, . ' . o e c v

D, - Student ,Ch,e/lracteristics o 'l L ,‘ B W

This module was designed for both rural and urban high N A R ]

o school students about 16 years’ of age. " The student was expected .
. to have already spent about two years apprenticeship.in French ':.
:"at the high school. level, and to have been" exposed to the develop-'
3 . '
2 ment of all four skills—-listening, speaking, reading and writing.
g 3 - I £ 4 was expected that the student would be able to comprehend a
£ basic vocabulary in both the - aural and written forms,’ and be o
"b T L familiar with and able to comprehend the present, future Easse T L ‘, AN )
R R comp_ose, and E&rfai tenses. ' - C e s el ’ |
' _:’ , " N |
G . Lo ‘
. . e 4 P LA e ey e s gy 2 e A e r O TERES - - ~ cabie a s o ‘4
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. L

prior\exposure ‘to French at the high school, albeit at the Junior

'
' skills, they could comprehend both in aural and written form, a.

: 'and urban students, although with & predominance of urban students L

.and in an urban setting. "

‘ .. “ N e .
. . . - 3

It was the intention to have students 1n grade XI :Ln

.

‘both urban and rural .areas as samples to test the module, however ;o

e ‘was discovered that certain other students met most of the :

"‘-criteria stated for students for whqm the module was intended

iy Ve

'Students 'in honou‘rs grade IX classes. had h'ad at least two years"

v

'high, level they ‘had been exposed to the development of the four

vocabulary more extensive than a bas:Lc one- and they were - familiar L

' with and able to use, the present future passe comp_ose, and;
to a. 1esser extent, the imparfait, tenses. o o L R ‘ Dl

.
..

Moreover it was intended to have the module tested in

L .Vfull classes ot w1th small groups. This presented another S

‘the time to present the module, only one had groups big enough to
-be considered as -a full class, and these groups were/ in an all- Y
L "g’irls . school in an urban area. Within the rural areas close to .

‘St John s, the grade XI. classes of those, teachers willing ‘to present

4

"the module werg: too small 'I'his preSented two. more reasons for‘

' 'accepting the honours grade IX classes firstly, there were .too’ o

few full grade XI classes available, and secondly, the grade IX - a

I

. "classes under ,consideration consisted of a combiuation of both rural

]

- problem, since, of the grade XI teachers who were willing to commit A

n-¢v‘~‘——-ul—vr\—:uu$_ym.-'n,’-~—'.QI-J\\.. e e
T | &

Sareaed Gk

-
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E. Teacher Characterist:t.cs :

- F. 'Procedures. ' - - . .}

R RN

_‘in the same language. . o o

.o Xo complete the evaluation were to be given in English since :Lt

'\.

«

The teachers chos)'l were proficient in French, both

- y having spent considerahle time in French—speaking areas s including
r French—speaking univer31t1es, and each having at least lO years

iexperience teaching French as a second 1anguage., Moreover, bo th '

B IR .

‘/were extremely interested in presenting new material to their

8 students, and were always 'interested in new programs, approacheev,‘ .f

'."‘and aids that might interest their students. As well both were S

L involved w:Lth curriculum development in French as a second language' -

A

-.withln the1r own schools. e e A

\

Very few instructlons \were given to the teaehers except

e to mention that the procedures for the presentation of the moiiule

v‘._were given in the teacher s manual and that the presentation )
N .without preview was to be used As’ well it was explained that

'_the presentation was to be eonducted strictly in French and- any

- e

o instruetions eoncerning the actual presentation ‘were to he given :

v .
. gu
\

L1

Instructions for the evaluation of the module for the

:purpose of this study were also given to the teachers. Any‘

S instrué /10ns that had to be given to ‘the.’ students to enable them

[

/

"."was considered imperetive that the students understand how to do

4 each part of the pretest and posttest. The use of English was not

s

- us




 to apply ‘to the explanatib.h of any French words_on-the tests, .. = /
C 4 . ! ’ ) ' . ' - . - . ' :

’ module, and was presented by stating. that it was designed to .

- *";".’

. M ' ,'(. "' - L
-'rather to the way ‘the tes ts were to be ans(wer'ed._ .

' The pretest was given on the' day prior to beginning ‘the “" A

- 1

R determine how much students knew about the Newfoundland fishery in

" program, but" ra‘ther the overall class reaction.

administered immediately “upon completion of the module. Again,

" was administered from May 30 to June 4,

‘ study vas mot to. find vhat individual students thought about the ’

""as well that the classroom teacher would not have dccess to the

" data- of e_achy indi’yid,ual"student‘.

-and " some students "

'26 to May 28, followed in subsequent classes by the presentation

'were devoted to the module until its completion, and th.e posttest

-French, and how they felt about French and the French program. A L i
Students were reminded that the purpo@e of the pretest attitudinal :

They were‘ remind ed

- These remarks were considered . . S

" to be necessary since some of the questions could have been . P

considered by students as.expressing\ 'opinions about the teacher, . R
answers could have been influenced if.‘they»felt ‘

s
AN

. N 1

[ . ' o \,

" that the ]teacher was going to see the quest'ionnaires. ) . IR

\\. The instructions for the posttest vere s:lJnilar to those

. [
~ ) ) \

. for the pretest as to the procedure for each part., This test was o \

oy < '
students were advised that their te cher would not have access to . R \

indi\}fdual questionnaires. '

The prete\st was’ administered to all classes starting May o . \

of t'he.module, and, finally, the posttest. All-. French classes .. A

" In all class periods | the 7

’ -
. . . . L. N
e Y «:fl i e LU E VR L A S O R D S RO




full time ugs devoted to ‘the module except fdr that period duri

presented Th:l.s requ:[red a .maximum ‘of’ 10

v ,-: ..

thef day the actual presentation of the mod 1e was- begun.. -

0 .

) it
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' o (A, Content Evaluation LI ™ Lt i
= \ e . | mlgee B W Beforé‘ beginning the module,-students were/given a 10 item s o
. H ' e 2 R UL ” 5 A
ko R S B " y e« K ! ‘. - y i ¢ X i
" . i : pretest on the major items to be covered in the presentation.,,. T "’_. .
b ' Upon completion of the module, students were again tested this - % of i
;' v, - time usi.ng a. longer test of 30 items, including the 10 items on EE !".‘ Lo
B i " Sy ey oyt i | N B
- . . y i1 ' -
H . the pretest., A copy of the pre/test and the posttest are ptresent d o |
e . oy A
. 3 N . . + g . '-,' .. ca o . = o ) : PN , -
- ‘ o in Appendix A.o.“ . ,," il ol
R A # =y Upon completion of testing, the responses vete collected B \”.‘ L o
4 5 ' and tabulated and PR performed to deternine if performance g .
' N T A changed on the 10 .common items between the testing periods. . The = o
i, w " g b ¥ : C [ . . z. T B e c 3 ,". : :‘ i
) B K ¥ results of the t-tests are presented An Table 1. Significant A o
u . - - . ) e At 3 -
~E',' T, otk differences ‘were recorded for both groups. of students indicating i -1 .
|5 xF (T ) “n . -y e ) P .
L HP : better performance in the posttest after the module had been used )
e . to assist in learning the content pertain:.ng to the- fishery. oo ,
3 iy . The pretest was composed of five items which vere designed) SRR O
> o ) ’ o o ] e -
. s to ‘test the listening skill of the students, and five items to- . ~ ' e
. .’ i :. . - . . . b i - -
.- ' L test reading comprehension on’ the part of the students. ' ol ’
A v‘,_,.A - ‘- s . - o ol 4
) 6 el A o The posttest consisted o:E 15 items which were designed to '_“_‘ i ’ ) .
: . ;' . 0 . . B i " . . ‘ Lt N N /-‘ . ] ; ".
Ny G EOR TN test listening comprehension, and; 10 items to check reading com— N " L+
¥ , N prehension.} In addition, the p‘josttest contained e-five—i,tem section, -
) " o LS S - & a . h A s M ™ . . N . L e ‘,. ol .
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Comparison of Scores Obtained ‘on: Pretests and Posttests .
‘ . for Common Lexical Items . : .
) o s : ‘ N S
. T L T s L " " Mean Scores** .* "":-,"_* T . Tre
s "“'Groupy L N “' ""‘P‘r‘etestl' "Posttes_t S t. o o
‘ . . 'juf_' , S s e e, . . oo ' i}
ot Motaliloo fTot9n -t oTu7022 0 90200 ,9.99*-"_: e ! o
'x’r's,"."f‘ B T - 1 < WNETA N - B 9 64* C T
oo *ﬂignificant at the o 001 level of confidence e UL v T
, S 7 #+Total possible score =" 10 IR el e
o : ',.‘ .. O o -'\ ' )
. . . . 'wo'v’ . . .
to check both reading skills and the ability to write 1exica1 items-
' o orrectly. . Figure 1 relpresents the number of. students answering .
the 10 conmlon :l.terus correctly in each grade anct the group as a .
: whole on both pretest and posttest. All groups scored higher on: s
" . each’ indiv:.dual item on the posttest, with the exception of the !
: grade IX group. In that gr0up, on each of "the first two items, : g ;
. g there were two more responses gi‘ven 1ncorrect1y on the posttest , -
e ,than on'the 'pretest. For the grade XL group, all items had more . . Lo
: correct responses on the posttest than on.‘the pretest, and for all
s - s ¢ . ' A S
T students as a group,' the - same result occurred The range of scores, - v T
. as well as shown :Ln Table 2, andicate a general improvement.~ The‘." o '
R maximum score changed 1itt1e, if any, since some students scored '
N ‘ . ver}" well, on the. pretest. However, there was a marked improvement
: :‘. - ', e Lo CE- % _- ‘. v‘)' N . .
. o- v” ’ "/ . .
; \ g [N - Cy
. . - -_‘ i ';
-‘. . "N" - .:/,. - ;‘ e v ¢
: O I 7




ent

Statem




S I . n‘m-“zﬁ.'. 0

- oY e ' " . )
S B Range of Scores o Pretest and Posttest }
e for Common Lexical Items

’~ ‘._‘/ Range of Sco"res

" ’.:' ‘_':_'f"l:._’te‘test_:,* o T Posttest* S
| EPR R (P
in 'the minirhum”s'c‘ores.' ; -
J, It can be concluded from these results that the module )
Y 'made a signif,icant difference to the ability of the students to :4

o . -{1.1

.""the Newfoundland fishery. e

-~

The results of the writing section of the posttest also

' ","' fill— n—the—blank type question of five parts. ‘Stud’ents-we,reﬂﬁ'

Ll Sl
‘ : ’aspect (i e., writing of the words associated with the fishery)

a

"was not examined in the pretest as it was asemn;ed that students

"'the 1exicon correctly. The wtiting section of the posttest was a:

' -'.l'-. comprehend aurally and in print the lexical items associated with". o
- ind:_catéd t:hat students developed the ability to write words froml,_

asked to supply the missing word and wrlte it correctly. >'This ol B

'Nwho .were not familiar with the lexical items would not be able to '




sentative _". B
S AR R .~'-exe'rcises
TABLE 3 .

e . . o . . B

” '

Percentage of (forrect Answers on the Writlng Paosttest

1 ¢

7
PR

1
'

a
, b
. 4
. B

’

As may be ‘seen’ from the results only about half of the

' students developed the ability t:o write the words of the lexicon

v ol
N L

: i-' correctly. It may be concluded that whlle the exercises in the '

v
-

.module assisted some students in developing the .abi'lity to write

"these words correctly, not sufficient practice wes given

\to assist

LR

correctly. -

EEEA
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©oL P SR e The data provided other information as 'well "Both .grades,.'_ o % .
et .scored high on the pretest, with grade IX's having a’ mean. score 3 et )
Lon R of 7 54 or. 75 42 and grade XI's 6 33 or’ 63 37 “In both ‘cases it; Cogr .
K-S T was\ discovered that teaehers involved Fiad previOusly given the L B T8 e @
d | B :‘_"3 students some vocabulary on the fishery.- 1 can be noted t,hat - - o
“, " ' . . . e . ; “ z . ' o N T . ..'4- ../: : .‘ ,
| 2ol “ very little difference was. recorded between scores on pretest and o
e posttest for vocabulary that‘-is frequently used pertaining to N sl
, . ., o, s oo, s o _ st o N . il =
BTN fishing, whereas a larger difference was noted for less frequen’tly ' '3:" N
s used vocabulary. It was also learned that grade XI students had i T RS
. 7 R } o l_' @ ., I.‘ .,
i g B been exposed to 1ess vocabulary on the’ fishery prior “to introduction 2 pREEE
b X to this module, and ;hus received a lower score than grade IX' g 38 N -
N o . oS T ¥ ' -t R N a . ". ! .. '. .. |, L ‘._.. = ! 0 : )
o 7 on the pretest.. 4 : G aet g ke o S “, ) » i
R ', '. " A further analysis of the data revealed that all groups s o
L improved in each part of the test. Listening scores had a pretest . B o K " &
s, - L range of seores from 1 to 5 and ) to. 5 fo).f grade‘s Ix and XI,. FaRR e Bl B
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‘ '_module»was-given, and. may be found in Appendix E. ,"‘ |

o The results of the pretest and the posttest for “the . )
attitudinal questionnaire, considering only the items. that were/ a ‘ A‘i"
the same on both tests, weré" collected and tabulated Sinc‘e .the .
tabulated data showed letters only, the information was ,eonder‘ted"f R
to numerical form,‘e’ach response being given 8 value fr‘om‘ 1 to-5, ‘

A with,‘i being the most positive response. The compariscin of the ' y
data from the 15 common items on both pretest and - posttest is shonm o
» , , t o

j"scores were 78 21% and 66 67/ for grades IX and XI ' res‘p’ective‘lly;r',f o

B Evaluation of Attitudinal Questionnaire o S

‘.five additional items based on the module

\t

S i e 8 i i e g o e e

ve oo - . . PR I

PRI . s b ) - .'l‘

~»I-pretest- :but 'high’er perc"entages 'on» Ehe‘posttes't'. . The ~_percentege

on the pretest and 95 282 and 96 67/, respectively, .o'n"the post= "I .. .

e // ' , T .. .Y

'/r""s

T

a

questionnaire on their attitudes towards French a copy of which
- were again given the attitudinal questionu ;e, this time with

may also be - found in Appendix C. In addition, there was a question-— 3

naire which requested information on the degree of difficulty ’

1

; which students attributed to’ the various components of the module.

naire which requested information on the amount of interest which

sl N L

= .‘ the students felt was’ stimulated by the. various sections of the

Before beginning the module, students vere given a 15-item -:;‘,'
' '_may be found in Appendix C. . Upon completion of the module.x, students. e .

ne. .- These additions

' -aThia» questionnaire is presented in Appendix D A further question—' e
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. Comparison ‘of - Scotes Obtained on Pretests and Postt:ests :

9 6. TGS for Attitudinal Questionnaire 1 ke nr
Posttest B e RS
= 30y 2N

+ *To ta,'l pqssible score = 75 _
AL B b Aaptag & ol g™ it ey
i S There was no significent difference in. attitude towarda LW W
.e‘,,' ) 12 "! “, ..".»:_.“ ,‘ . ,’ "' M 5 ._,{‘- '.' * ". -‘.‘:':,. : .:.' .‘
the leamzl,ng of French brought about by the use ‘of. the modufl.e as -'-'_‘.* N "
. o _‘._ o¥F il ,__- e s . e s d ) -‘.I‘
*'indicated by an analysia of the results of the test scores. ‘
5 " The data on the+five other items on the posttest were alao .

\..' . ' L il Tnoy . §* ~,"_ Ta
bl recorded. These results are given in Table 5. . I'n response to i

o 1y = R e SO SR po T L BT
these questions, which were based on the attitude towards the modul_e
itself students inmeated an overall positive attitude towards .y

g T R s 5 i :‘."'"I‘
" the module. - '.' . F ~ B = :' 3 ) '

& i . From the distribut:ion of the acores, \which is included in

'- .-Appehdiqu, it may be seen that only six of/the grade IX students

‘n. g 53

‘ 'answered item 16 negatively and considered the module uninteresting.._ =

Ve

O ... A S . N

o Only one’ stddent in grade IX did not consider“the module a good way

« _'-.

T
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EXY

: a9
” Commes . S T R
Mean éeores* on Attitudee ?owarde the Module ! |
. , . - _Group - _
" Question B - IX ' ':ﬂl P Totalr
. B o . o
16 . ot 372 - 408 D - 3.81 e
Y .4.i0“i. e AR VI .
18 o 39 T 338 346 e
T I 519 T T 1) “
20 S R T IR 3}21 , " 3,20

*Minimum score of 1 indicating a negative attitude, maximum score

_of 5 indicating a gositive attitude. ) S

to learp/hew words (item.17); and” only two of the grade IX students

:jeft at they had not learned anything from the mddule (item 19).
. P : ' (- .

hge of the 67'gradedIX students, but only 10 of the- 24 grade

X students felt they could communicate more in Frenoh as a result-

-0

of having beeJ presented with the modu1e~(item,18). Fifteen:grade“

'Ix students and 11, grade XI students were undecided. Students in -~
' both groups alao were undecided as to whether they felt that their '
;attitudes about.theqstudy of French had improved as a result. of

_the modile (itém 20). -However, of those that made a decision, 26

(

grade IX students and nine grade XI students felt that t eir

]

i attitudes had improved while only 13 grade IX students and five

\
grade XI students felt that they had not.
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\\ : e PR : . . -
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' of the

' Data on'the‘qGEStionnaire Eoncerning'degrees'of difficulty‘,-;

—

30

components were" also tabulated ‘and recorﬂed., The average s

¢ —

o

./~ ) - o

scores are pregentedvin Table 6. BREN )
R ) . “*%:ABLE 6 -
. N .lﬂ- :
Conmonents Rated According to Degree “of Difficulty
':’/0 7/ - :.' S e ‘s .
. _ . Mean Scores* by Group ,’
Component 3 IX's B XI'g _;‘g?@' Total - . "
. [ ’ C . ) N "‘-\n::.

' Tape | T 2,25 2.71° . " 2,37
Oral questioning * 2.7% ‘ 3.58. 2.98
Unscramble phe words " 3.69 . '3.96. 3.76-

' Mota-clefs S 3,88 408 3.9"3ﬁ

'Word plaqgment puzelés‘ . . 4.0L- QEJK 4,25 - 4. Q§

' C 3.9

s .

’ components fitted into the" categories,

easy .

e

' ‘Reading passage

Mots eroisés
Compiete the hentenee, ZﬂQé;
«Rej’oind:e'rs‘t IR - .'31_'27 . 324
| 2. 64

. ' . . Tt

"3.08

3,79,
' 2\’0‘,96 ,:

. }
A \ 3

" .

‘-
f"\ , ‘~ R - " ’.r - RN
and the easiest was the word placeﬁent puzzles.

. ‘
E]

e
v 1}
-7
- b ’ .
-
;
‘
. .
. . ;
\ N * . LI
; S bt
A N 1 .
- ~ p— £ » .
“ , . [ =
RN . ; : B Ry
3 4 toNa
-
- .

e”*Highest possible score'= 5, indicatinglverf easi?y;

[T

A AT e s

\

Howeve?, no
very difficult" or very

Grade IX‘etudents, on the average, found each‘}omponent

|
:
[

\Ihe most difficult component was comprehension‘pf the tape

v pra e

‘.\l

St



repdrted\ih-Table'7r

~ . - . el

more, difficult than did grade XI students, w1th the exception of

. l
ﬂthe exercise entitled “complete the sentence s which was rated

'alntEt identically by both’gnades Grade IX students found the

v

oral questioning much more difficult than did ‘the students in»

- f 1

1:grade.XI An analysis of the 1evel of difflculty fUr each item

Tl.' is included in Appendix G. J,A . o , - e

. ~ Ve . ) - .. P
: Finally,.data on the-qnestionnaire concerning degrees .of °

v

"' 'interest-stimulated in theqstu&ents;by‘the'varibus components were

tabnietéd'and recorded. The results of the questidnnaite,are,'_f'

4

TABLE 7

. Coﬁponents ﬁated_According'téjﬁegree:of'Interest'Stimuiateﬁ"

Mean Scores*

-~

" Mots-clefs . S 206, 217 0t 2009

_*Hiéhest\eéefe =5, indicating not interesting.

‘Slides Coa. 0 2ar Nl 2.3

‘.Tape PR SRR 79 2 BEREERY 1 N &

Transparencies . o 2,09 1. ‘2;21. R -2.12

Oral questioning ‘/": - 2;75. : .f‘ ‘2.35 S ‘ 2,64

"Unécranhle_the words - A2w18: - - 2:}7 "~v‘. 2;1&

. «

,.Word'placement puzzle - = -~ 2,06 ",t,f 2.33 - :' ‘2;13f’f

<4 } . ’ E A

'Mots-croisis .- 206 - 217 - .o 2.09

o

: Cbmplete-the-éentencé T 2,67 " 2,33 - f 2.58
o o o s e |
Rejoinders . 2,49 . 2,46 Lo 2.48 e

Reading passage o 2,72 &@ . ,%r17 o "‘2557"_ -

g

e

_Comp,onent"}'.'-~~ . IX's N CXI's - Total - s

| - . ST L. . . - fa ‘
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e of ‘the’ compqnents were:

e
3 K " .

"1:f?_none.neng‘honeidered "mdst interesting" either‘ ‘

.

slides and the’ reading passage more interesting than did- the -,ff

-are given in Appendix H.,'It‘mEyAhe‘eonclnheﬁvfrom_this,

that most students found the module moderately interesting

) . .

3!

R e e
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-“3~;poﬁ31dehed»?nnbeeteﬁie' or’ even "boring" By the studentsi. However:

nmhw-r*’ LT
Vi Sl ‘\"‘ b et
a "

« 3ok whm e

o I\t

‘},' Y
‘g -
P] £
1 ...

&+
4y a,
|
A0
2.,
-
M :
[
& L.
L S A
kW
R (A
3
“




s

AL Overview ‘ gﬂ' ; o
e T

second language that has been produced in Newfoundland for ) L ! .
. i . "‘.'_’A. ‘_z
! ;

material designed for teaching French that deals with Newfoundland

designed ‘to help fill a part of that, vacuum, by providing teachers

and students with a multi—media kit on the fishery of Newfoundland”
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CHAPTER V', = v LT o _

e . .

' CONCLUSIONS AND ‘RECOMMENDATIONS- . ..~ .-

1

> There is very little material for teadhing French as a
. " ."\ . ' ‘ r"v . r.: ,“,

v, v
Newfoundland students, and consequently, there is very 1ittle /

) This module was

its cultural heritage, or even its way of life.
. s

I

1 . ,

and Labrador e 3 : - D
. ' - . . . . : : A' - 'I
o Once the preparation of the module had been compﬁeted : '
it was presented and tested in two schools in an urban centre in -

]

Newfoundland in one school at the grade IX level, and in the other

The data from thlS testing were then tabulated and
Y '_-‘ 3 ; l ,': .' / I h

Ain grade XI.v
: C ‘;"' L ’ -EE:

analysed and sevefal conclusions drawn.
R . ". ‘ .. )
ARPRI o . ot .
B.' Conclusions RN . - ’
!

Froh the analysis of the data collected a significant

positive relatlonship between the use of the module ‘and improvement

in 1istening and reading skills waaievident. The module did fulfill
its purpose of aiding to. teach students basic French vocabulary
L . . ‘;j{if,n" ‘ \vlg |
- 34 .

‘

e e e nem s B 0
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o

‘pertaining to the Newfoundland fishery The testing indicated
’ that students were better able to recogn@ these words when they

' 7were heard or seén in print.‘ There were also indications that

‘5correctly. - J

cannot be excluded from am explanation for this result,;it may be

T s ’. ) . o . / N . EE

- -and testing concurred with those of the ‘analysis of the data. Both.- -~ . - -,
‘teachers felt their students benefitted from the-module, -but the;i.
‘grade XI teacher was more-interested in'including the module in

her program of studies for future classes.:' L

-as to whether the module was an influence An. improving their-'
- 'attitude towards French the average score of 3. 2 indicated that,

vstudents were undecided.,

PR . . .

the module assisted students in'learning to write these words
The data also indicated that " the grade X1 students el

profited more from this ‘module than the grade X students. They 'j;'gvh.':'

7

received higher posttest ‘scores; and "in general, the gain from "'
:pretest to posttest was'also higher in the grade X1 classroom. R ‘. o f;

‘While both student characteristicshend'individuel‘teaching styles .

shggested that the module in its present form is more suitable to

the senior high school student than the students in the junior L f'lf{'i',
high school grades. L L .

’

-.The comments‘of the ‘teachers involved with the presentation

" The module’ seemed ta do little, :Lf anything, to. improve S

i

"-I the-overall attitudes of students towards learning French.. In ',"»' .f o i{'

response to the item on the questionnaire (item #20, Appendix c) .’

1
'
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S BRI Similarly,/on the comparison of the similar items used - s

-
*

. in botmd posttest, there was no’ significant difference o
.between average ‘scores on the attitudes towards French scale.

. A i ' E . One_ reason for this result Might be the group ‘of students tested. ; o
. M to ) L ., - . . B!

" Two classes were honours grade IX students, and ‘the’ third a grade
,

-j ; XI class for whom" French is an. optional subJect pursued primarily .

, . L by those who are already motivated to learn French It can '_be
'noted that the pretest scores.Were"themselves quite high. -
- G ) 'Another reason. for'th'e lack of a change in attitude is ‘ ':.i L *“
’ “ ,' that the"s‘tu—dents who. tested the modul‘e were ‘prima'rily urban SR
Iy .’ ;o . ] children, in- 1arge urban schools. ‘S't‘udents in r'nral areas, where ‘//.;
j"the fishery is a more integral part of the economy, might be” more
S' motivated by the material presented in the/module.
It might also be mentioned that the -period of time taken
- ‘for the use of the module may not be long enough to occasion any/ )
general .change in’ attitu_des. A further consideration might be that.
Ny "motiva/tiOna‘l devices of this nature, ithat is, the use of material
Lo : T - / ' o . .
associated with_‘ the students' rqay F‘E life, have more.imoact ‘at an

earlier age. As elready mentioned, these' students who have

o -
o selected to study French at the high school’ level, already possess

a. considerable degree of motivation.
While ‘attitudes towards the learning of French did mnot

” }appear to be positively influenced by the. usé of the module,

wattitudes towards the module itself were generally favourable.

SR A Students reported that . they found the- use of the module an
- N e
c . o ,

s e e s oy
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interesting way to 1earn néw vocabulary..

)

It may be that the use of a module of this sort is .more

'

,Z';suited to the development of the receptive skills of listening and

3

/.'reading It 1s apparent that students dld not feel fhat they had

~signif1cantly improved their abilities to communicate in French

PR

”3;from the use of the module.'v'

* R L

With regard to difficulty 1evel grade XI students seemed }:'frfji '

‘to find all components easier. 'I'his finding would suggest that

' .or

the present module is more geared towards the older, more. mature
A AN :

student : For more suCcessful‘use with younger Students,*eVen

- i,

though academically capable, other activities would need ' to be

"‘developed.t o L o 'V.' B R

From “the: tesults of the testing it may be concluded that

gthe module: achieved its primary aim of . teaching appropriate lexical

i items to - comprehend information given in French on the Newfoundland '

.
-

;;fishery. Some degree of competence inythe receptive skills of

" use of the module d1d not make- any significant changes in attitudes - '

' towards the study of French " The module itself was regarded as,,.

1istening and reading compréhension was déve}oped However, the . i

[3

¢

.an interesting way of learning new vocabulary,~and of developing CL

- some degree of competemce in the receptive skills areas. ¢

'

. o ) . ‘ : .
oy - Lo R . - . TP

C;f-ﬁecommendations

l\As a'resnlt of the'analysis of the‘data'ohtained upon.h
. [ . Ig—“,'“ ‘ ! ’ ‘ .

. testing the module, several recommendations have been considered.

vy,
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These recommendat:l.ons fsll into two categories, as followa. Co

- ‘g S

A. , For further development of the module, it is recommended'

o
‘l

AN

That this moduie be presented and tested.

e

in other 3

=)

.' . " _u ,

greater knowledge of. French, including, possibly,x

students in French imersi,on classes.. -7 %

T . ',.,. 4

. . . FY
R . .. -

3 That teachers be encouraged to' use. techniques that

A . “

‘-.._, o0 By
«

B For French education in general it is recommended' 1

" g

l. That modules be considered 8s a useful way of ¥,

K] D

R language learning. P R

KT ; g ' ) e mt i
'| 2. -.That .modules blé'used to prqvide ‘an interesting ' _"\'
& way of presenting new vocabulary. - S
S That a similar module, but mote .simplified be‘: '
' developed for use in the elementary grades, to ';

determine if 'modules of- this sort have gre\ater "‘

.

R motivational effects at an earlier age. . g
' 4. That there be further study as to whether the :~.

L P o

e use of, materials relevant to the students way

v,

A - b . R . .
e ‘areas,‘ and, in particular,' rural ar‘eas. & PR (
_'.2.' That it be presented to students withfé fferent ‘ by

o academic backgrounds, especially those having a . \ D

develop more speaking and writing skills with ‘ '~"' :

g st'udent's, who are interested 'in_this module‘._. -

el :‘ developing the receptive skills in second . A

- - . N “ .
i . DA N N
; of life’ assists in motivatin students. . . il .
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PRETEST AND

ST FOR CONTENT




‘,'.f" > OLD "-'- - ‘.-l . A . “ ‘.' ‘,-. M‘..-_lvi—:-‘h?-vr-;ﬁ.—- s :,':.“:.... - .- rl sy .
o oY s - Lo K _ s .
N :. {“" .' . .._:, ‘ - N -“ : - ) . . " . HIN
i T e Coe - R -
: i L \ . - ;. PRETEST ¢ ' (Teacher's copy) ' -,
l.' 0 . :7\. . e E
) . ;" \. u
. o B “_ . N r . ‘ 4 -
1. LISTENING: (Using the transparencies indicated, ask the
e e following questions.. Students will answer either ' oui"
) = . or- "non")'. ' )
' ’1-‘: - b ) ' ) ' ‘ ‘I
‘ .. -7 . TRANSPARENCY QUESTION -+ .. ANSWER .
’ T 14 a."'C'ést'»tlm palangrier? '~ non '
) . 1 4 10 .. b. Clest" un - homard? (poitﬁ: to crab) non-
l e - A B : “' . o a
i } . : 9’ c. G est: un poissbn plat'l (point g tl'n‘xfl. N
. . e - to any one of the fish) . "~ e o
. ; - : y et ’
. o 15 d. C est une goelétte?~ oA ooud B
- Tt 2L ‘e, C est: un filet maillant:? non o
2 READING' (Students are: to choose the correct: complet:ion to 5" .
A i each sentence and underline it A T N R
» a. Le nplus grand de ces’ trois bateaux de péche est , o
i i i) le palangrier. - - oL
' ‘ PR i 1i) 1le doris “w, . T T
o 111) le chalut:[e_r:Rxn “ s o m ' % i
- - v ' o s N N ' <,
B b. . Le plus connu-de nos petita bateaux de peche st .
’ i) ' le palangrier = - .
A 11) “le doris ) : i
. 111) le’ chalutier '
." . ; o ..c‘. ‘Le plus :lmportant de nos poissons esq: - IR g .
§ : . 1), le saumon ) =L U -
_ i 11) la morue. . A - D Ty
o 111) lé capelan B g " . . e Fom
P " d. Le turbot, 1e flét:an. la sole et le flet sont des pozgssons ©
5 1) Enormes =y - -
; 3 ii), plats - 7 ..o - . s
: | . iii) minuscules . R . .
“ e. Un crustacé trés. délicieux est ' T . v K
‘ " i) le crabe . o e e B
3 b '14) le hareng .: . . oem. Ny W LR o P
' L '411) .le capelan = " * . - . . . (| B - S
N ¢ a I" :, t i o i ‘! - » ’ .' -
oG . . , =i ..‘v N .
N ) ) ‘ - L ) a ) '_. h] '
. - . . ., 1 5 l P . ,‘ ) ! ' . L . s g
A e . . ] ; . - o R X
Lo . .\.. ) :l i ' ‘1 l J ‘ - 5 ' '. . 5 g 4.
i ._t_: “L‘_ ‘ - e ‘.- et ; = A ._'.‘ : : .—,‘:‘r..n...‘. : oy r'_ & ,' g »__-'

Wt m e v
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4 AL iy W P il y - e 1 ,.". A
Ve ,B N ! ‘ B t; ’ .. ' 3 ) v ' - i -I.I N “. - N .v 13 .
' ii‘ g .";- 9 K . s N B J ) ; ,' HIL L Y. Y _',_
.‘. N T - R 1. - 0 .' \- = A F . "
“ ‘- ‘; N . " - N i i [y N ¢ ) ' E e |1~ s 45 -
L "r N . » s . - * A ¥
- K g ‘ o . - i - Yy | F K
il ! 3.2 - . " ' N . » } . ) f ) Sk ’.' " : ‘\ ~ . &
' i B he® Vo " ) PRETEST ~ (Student's copy) R |
- ) 3 x - Cal " N Al . b . . \. . ' L 0 " n..‘
. ,-"3 s s = 0 !,.. :-" .- ,‘ b E . . 4 v . : g ~
y - B > . i id o . LYYV ,' L _ e .'_ o i
' Bl * v - ! . »
S Ty N ﬁe.ferrintho the traneparency ahown for each question, choose -
v 1 . + e N ¢ 4 - N "
B = @ . .. the answer "oui" or . e e o - L _ - :
o : .- . a. oul" non o LT & R ' e [ o
AN , . < bed T toul non ) P e O ol S EBY
> _ 5 g .. .e. , oul ‘''non s . e S N
e A .o o de oul  mom. - g U e o a
. L - o ' r # - . : 3 £ i . i 3 4 “
. . o N 03 P . oth ey '
oy g o s N Y K . . E
Y ) L i -7 oui non <, . ) - i - .
e o T ‘ o N . A
g s - C T ' P B, & L - . ;o i H ‘:
Ll | 5 . co mpletion ‘to-e ch sen and unde e y X
} T Lo 2 Choose the rrect co pl £1 t a h tence d d rlin
- i N . it- ) 5 | . . 2 y Lo .
i, 4 oo e > 5 i I g AR i -
LY i | E a. Le plus grand de ces trois bateaux de peche est .,
g . © "+ 1) le palangrier s ., Lo . o) CoLE
e - . . 11) ’ le.doris B, - A8 L . = 3 -
b, : : iii) le chalut:f,.er B o5 P =
5 B .. . > : o, %y = R
: S o o " b. «plus’ ¢onny os pe s, bateaux de o ST
ig 'S - Le 1 de .1 tit bat d eche est : ‘
. J o - o - A, wm
o V= A 2 :ﬁ ‘le .palangrier. . - . ) e ATy T
* = y i .. . N L) .
e " o ? I i:L) le dordis - ' o T e p I
A o iii) le chalutier I 1 -8B g~ “ hy =
v - -\‘ i _.. e . , “ et : f e ) - ': L .
. . - s Le plus important de nos poissons est" < - P
: i 1), le saumon . : 3 . 3 R -
LBy . wh R - * 11) , la morue * . C e A e e 'O
R ey, e ] iii) le capelan : ) L . “
L N oo de Le turbot, le fletan, la sole et 1e flet 'sont des »
e R . ' polssons : ¢ g
e g S 1) @&normes .. - . e w N o L
e o s "14) ° plats : S AR : Hine -
e U iii) minuscules B T U o ’
% . L@ - : e.- Un’ crustace tres delicieux est’ ) .\ S
' ; . ) t“:“l P i) la crabe ' M L=y I"" oo ' - 3
b g o Q 3 . . - W AONE B
{ ' ' . g, ,ii) le hareng Wep - - R s
. L a . '841), e capelan : P - & |
v 1 b o DS b - ) , ;
N h i 3 . e . N '
. s, - . o P g 5 g PR ; X " .
o Koo a, iy 2 2 e % . :
i "4.‘ , :/ ) : . . ( K i N . " '-_ N . L] ) . , i N
vt e “h‘ 5 b co . "' o u. o n ) i % e [N ,-' « . ! e :
7 . ‘ v S 2 J §o « CahC B & * &
& \ P S Y ' ¥ i N ! *t S :. .
o _Ons . . 3 i3y ) oy - 3 ;. s 5 K . X ° A LI
oA e & . 8 ¢ o " U . . 2! s N +
B v L I Iy . + 3 [ g ~ v L. ’ .
s e “pl (Seime va s (e, BRy oA SS, Son T o HTE ¢ ,—~ e " AT A AN
Vo, L L : o - ‘ D N E “ Aoy o * e
. ‘o, . . . ., Pl ;oL e - ol W ‘ e e '
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_LI'STEN'ING.
following questions.q
‘»0? non")

[N LN b
Lo

TRANSPARENCY -

QUESTION' ‘_,\'._:f Lo

it

RS ‘,'-1‘4 v L ' '-_a. C'est un palangrier? )
1wl esE un. doris? : ' L
1 ) . gl BN R ,

'c." C'est .un’ saumon?

C'est un homard" (point to crab) .

Co -

A RESES 8 e;, C'est un phoque? R \ T

: f \C 'est un pOlSSOIl plat? (point ,: N
P ‘to any one fish) L

C'est une 1igne a main? (point
te the: iine) -

18 U, H.. :C'est une turlutte? (point to

B jigger)
. : 5 \ ‘ i~ C est un hame§0n7 : :."- " .
T
T K estu Lot
- 15 l c'és:t une goelette? -

R 2'.1"" T m C'est in f:l.let; maillant” I‘

(Teacher's cppy_)/_ :

(Us:mg the transparencies indicated ask the
Students w111 ‘answer either "oui" :

. "-‘b}l:lll
non S

non.

:chi

o
v oud. |
: otui -

R .;_no_r_n_i..

< mom v

‘ ‘.Ou:i

“oui

. non';'-.“

' .19, | "n\. C'est une -s‘eine?‘, LT
, 6 “o. C'est une .crevette?.__ non’’
: 2 READING'. (Students are to choose the correct completion to
: ' each sentence and underli.ne it) ) .
B " ﬁe plus grand de ces t:rois bateaux de péche est
, e ‘1' N 5 K palangrier i , ' ' .
s S i) 1e dords .~ =~ - o L e e L
T ©14d) ,le ehalutier L Lo
) .: ‘: :\/ N ‘.‘ B
l\ -" ! '.‘ ‘ , “ x\';," ]

-
o .
Y - Lo
. e

. .
»l ,J-.

- e M/

H [

: g




e

Tmeim e s S e

' iii) le capelan

A Vv .
. i
N
.+, - '

Le plus connu. de nos petits Bateaux de peche est-
-1) 1le palangrier AR L o -
i1) le-doris o o S b

iii) le chalutier ] S C - -

Le plus important de, nos poissons est‘
1) le saumon ‘ -

-

ii) la morue

’ Le turbot: Te' fletan, 1a sole et 1e flet sont des

poissons .
1) @&nornes. . . /

ii) plats -

.-iii)- minusclilés g ‘ ' 4 . o

'De longues l\Lgnes d'hamegons appates s' appellent )
1) -des palangres ‘ . .
.. 44) ' des trappes - L
, ‘111) des filets S
Un des petits bateaux de peche terre-—neuviens est :
i) la turlutte : C
11) la plate o e
ii1) 1le chalutier L . R
« Deuxf poissons peches dans les eatix fralches par les,/"}' L
Esquimaux sont le saumon et .. . T
. 1) .1a morue . ;o L e
"4i) 1le hareng - B
iii) 1'omble arctique R / I R |

. 1ii) ume gdélette\»g .

Un crustace tres delicieux es/t '
" 1) 1le crabe - R
11) le flet- o LT

. :Lii) le. capelan

"Les pecheurs qui halent les trappes preferent

1) - un chalutier
"ii) une yole.

"Un| trés petit bateau ,avec un nom’ comme celui d'un

. gaxgcon est—

) le dotis” ' . S
i4)" le rodney - - T
iii) 1le palangrier RN P

.47- . L




.'33.‘4 WRITING.

a:

e

e,

Le palangrier est un bateau de peche maint:enant
utilise pour toutes sortes de’ peche.~ ’ :

f

(Students are to complete each of the following
N sentences using one word for each) ' -

Un chalutier _est'un Bateau de péche avec un equipage

de quatorze

dix—huit hommes. ,

Le cagelan est. notre poisson le plus abondant.

Une trapp lest un grand filet en, forme de carre, s

utilis & sur tout

Le plus grand de nost poissons plats est le fletan.

»

attraper la morue .

.

s-

v
, -
NS N
.
N i

R
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. L ‘/ ':i‘
‘. ’ '/' | - POSTTEST AR (Studéntfﬁ' COPY) B

v'.'l.‘., Referring to the transparency shown for each question, choose

the answer oui" or ''non"

;.: " . :;. . .. o . ,‘..' X , 3 -' '~'.. . b_ ) .
3 ARSI « .-as -oul  non ... 1.0 ol non ;
4 o - o v ber ouilr mom o - {. .oui mnom.
1 - ) ' : . ‘. ) , v ' , ) ' S T
: ~c. . oui non ~ .. " ke -oul- . nom.
< T oui . non = . . L. -"oul . mom"
‘/ ) R " e, .oul.. non . - . m. oul . mon . .. y
o R . £ “oul ron - . % m, -oulr ‘mon’
R o - . - ge out mom I .7 ol  oul Ton - S

h, -'oﬁi -~ non ) R E s
Ve 2. Choose the correct completion to each sentence and\underline

oy P C AT “a. jLe plus grand de ces trois bateaux dé peche est - '
‘ IR ' o 1) 1le palangrier a : co e o h
i) ledordis ____ -~ . - o ol
fiii) le. chalutier _ ,' . T

toa o

Lo ) . -bi- Le plus connu de nos petits bat':eaux de peche est

SO oo - . {) " le.palangrier
- oo i."L)A le doris

iii)', le chalutier

Y ‘Le plus important de nos poissons esl: ' o . .
BRI i). le saumon - o A

' i1) la morue . S e

o ' ii:L") ‘le ca'pelan ‘

L S aL Le 'I‘urbot, le fletan, ‘la sole et le flet sont des

o BRI \ poissons . : . . '

Co B " 1) .Eénormes = - L
e T & ) B plats

A . Co 111) minuscules : -

"“es De longues lignes d'hamecons appates ‘s appellent
*t  1i). ‘des palangres . . - P
. 11) . des trappes’ S
111) - des filets - .- . .- R

& et e e o = . FENUTR e




A=

.3"

‘ i:[.i)

5 -
. N .
T
- 58
L
f
«
'
5 50,
- .
S o . .
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‘o B 3‘
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N ~Un des petits bateauk de . peche terre—neuviens est

1) la turlutte , ‘a S
:411) "“la plate IR
‘le ‘chalutier L.

'DEUX POiSSODS péchés dans les eaux fraiches _par les TR
. Esqu1maux sont le:'saumon -et i ,

i). la morue-

11) le hareng ;
. iii) l'omble arctique : -
. : e e - e S
S Un. crustace ‘trak delicieux est

" 441)

a

e. Le,"p‘.lus'gfand des‘pois_sons plats~ est;le' L : L

gargon est - .

Complete each of the following sentences using one word
c each' : - ‘ :

"Une <
“utilisé surtout- i

i) - le crabe R .
il)v\ Te flet - . - LT
144) 1e’~ capelan ‘ e

‘.-'Les pecheurs qui halent les trappes preferent utiliser

1) un cﬁalutier B ; ) - S
41) we yole . .. .¢ o
une g‘oélette‘. : . I

Un trés petit bateau avec un nom comme celui d'un

i) . le dorts .. ‘-’,, S L
ii) 1le rodney Loy C D
i1i) .le-palangrier \ .. - Ao

A, ‘ 3

o

TR ' © 7 .est un/bateau maintenant utilise

pour toutes sortes de peche. ‘

¢

“Un ., - ' est: un bateau -avec un equipage de :
quatorze a

dix—huit hommes. . . S

Le . | .est notre p'oisson le p’los ‘aBondant.' K

est: un grand filet en forme de carre,
attraper 1a morue. -

.- ‘ , S .y 5
' .
) K o
" - R
te ' " : e
N C - .
s .
S » w » '
' R . -
- S e ‘
® oA . ’ '
[ . .
B .' \\'.’ . )
TS -SRI S S !
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*W}&ae/ IK's -

XI's|

‘Pretest

T
Posttest

St 0
' o + K A . .
o L . -t [
B ' Lo . b . 52
‘ "’. . . ‘: K /,‘ r . "‘.g.
] T e - X .- N
. L o Vo Lo
' ‘ N \ f
“ e P ‘ ;.
Ve , ‘- T - G 0
N ! l, “ IS . .
' 2 . * . -
o ) i . 1'1‘ n \;-l.‘
I'/’. B A ) 3 . . I ‘
\ ef- TABLE8 ' . ! L
. -Percentage of Correct.Answers:  Listening:Section. - - .
" ,‘.IA'\l. o CEE AN . 4 s
) 3 s B e
e B 3 "

s

i I.t‘:_ém" b. ;. ; 9552
Uy Ttem e, 9104

U Itemd L. 34493

PRI T

. -Itema.’ 82.09 -

ltem'e 7 59170

'25.00-, .-

L7917

41,67

66,67

87.50 7

v
{

67.03 " | "7‘9.'.‘1'0 = '83:33

91521 ©92.54 . 100.00 <

90.11." 794,03  '95.83

a6 98- 5_15:"_ 100,00 .

6154 ¢ 68.88 7947,

80.22 < .

94,51 .

o lAgéI"."ag‘e o 7_2_.54 .:

- 69.23 . - 86.57 . '91.67
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kR

o,




IS
PP

] -

~ 4
v N " N
N +

L4 Y

>

f .

"’ ‘Percentage of. Correct Answe

TABLE

ré: Jﬂeédi

ng Sectdon. 7.,

l/I)é'AS - ”x]:‘rs

. ..Pretest ' : Posttest .

Total
¢

Itemd ™

fteﬁ'c_

»

. 65.67

~.79,10

WA

68.66 129,17

'88.06 , -95:83

" Ttéme - 89.55.95.63

62.50

©50.00.

520;iijf,f

R
71043

PEPEN

o131+ '100.00

A

8358 91.67:- B5.7L. .
IR R
% 98,51 10000 . 98.90: .

97,01+ 91,67, 95.60

100,00+ 100.00 *.100.00- .

100,00, .100.00 "

~r

¢

95782 ) - 96:67 -

e O




ores - £or, Lexigal i:{iéﬁié;

c

L . . .

N

Prétest: A

“L Ttem’,

Total - HK's

A .

2..96

' Reating . 78,21, 6667 L67

I .

Listening ' 7235470 60,00 . 69,23~ ‘86,57 91,67’
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ATTITUDES

.3,

ot ) s G S B Y > Mot g & Aty =4

. = (=} . \ SO s R | :
[ .- 5 d & : - ~ J o7
. . - S .- ‘ - i
1 L3 . . .. P O I . B
2 1 , N . " R 5
B e - K ) . s : . A g
. 5 [75] & w B R & K B b N R B e ¥
5] . N - = o% & e B i
: i i 4 . N . ¥ - - .- : oo
- . m ; R E i o - » 5 . SRR g IS8 B
i - o 5 sl B . A = B
. - - 5 By E e, 2 I £
- ol . - b . “w s
. % A = 4 2 3 % =1
. . v &0 oo LI s N
S " N 3 P E so. 0t -, . O . 2
g - Lt . s . B S . Ll 3 A ol Sl o ke
5 . A L. . - . . = o, o - .
. 3 . R B4 3 - & s RN S
k r = o . v, N :] N " e N
N . . - - - Lo o T . . . e « ae
4 - e b M P L .. R N e p 3
5 3 R o - SR i - d B OO0 b : =
’ = WY . i e = s N 2 ¥ .
2 - N 5 '3 = g . o/ R =R = -
. . 3 Gl o W .“ L ' . . R
. - s LI E S 0 . - o - R - .. - . cisd
N - o L . . - - = o
" . N . 2 - e o = W
= = s B B e T . - ' 5 - [ .
e . s R n- = = ] u e - o .
s . L 8 L - . M A - b .
o ol N . . - f B ) X = s
P N L. . o - ‘ 5 .
el P .o - - ¥ n L &
. g WA . e e T4 . o s, e =
i i I | g . ] T H . C LS ok
il . - " - - - - < b
b O S M . M - . R % Y. . ves = e
Y - s - 5 - . i - . =& Rl ) © .
- L. - N N J 5 - 7 g A
~ B . ‘ - .. c . : et i . 2 L . B ek
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e T 'Fumd1ckms. o oL fSAiA“U)D.SD
.12, Hardly anything interesting ever,, . .SA A"ﬁi D -SD
happens in. French class. - e , " ‘
. N - vt L
v 13; 'Studying French is useless. . . 'SA-A U D SO
« flql T can "t sﬁeak about anything in French. . SA .A U.D"SD t
- 15, I, love French. S ;rlr '”, - . SA AU D kSD
o 7N R | | e
g o7 < ) . L -
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“." PRETEST

v .
L. « o PN I . 4

' . Circle one of~the ahbreViations foilcwing each of the fnlloﬁing‘r'
sentences, making sure that your® choice best reflects your Lo
feelings. ' . o . DI

© 10,

-Learning French grammar is ‘ .
‘interesting.v o ' ST T T

T like learning nev, words in French

.

- SA strongiy agree‘

disagree - i .
strongly disagree S
N : L
| S

A

U undecided - | S
D C

D

Learning French vocabulary iz - . SA A U D sD.
interesting. : o ' C

.'.Studying French in clsss.is‘boringlf'«- SA AU D SD ..
1 would welcome an alternate and

‘more. interesting approach to the L SA A ﬁ ‘D SD
‘teaching ‘of French. . L : A

SA-A U*D.SD. .

I 1ike 1earning'to»wrife.in French. = ~ SA AU D SD/~—'

. _‘w-.

Learning French is impossible foL ne. ‘ " "SA A U D SD -

Id French class I'am‘completely bored.4 " SA A U D-. SD.

I like reading in Fremch.. - ~  -° §A A U D §D

I never listeg in French ciass. o SA A U- D SDA

1.

class. SA, A U‘ D’ ,'IS'D CL

- I.1learn ‘nothing interesting in o B B Lo

‘8gree o . . CoeL o S ‘ . .‘. o



AT ARSI s

R e et =

»

Circle one of the abbreviations following each of the, followipg

© POSTTEST ~~ ' .

0 -
. .
. ‘-"‘\,1
!.
o
P
. »
AL
RN
S
Fi,
3
¥ l'.'
. ,
K
. e >

sentencés, making sure that your choice best reflecq§ your
feelings. - ‘ -

11.
S 12,
‘13,
14,

R 15

C TN SA
Y agree

U -“undecided
© D disagree
" 8D

o

"Learning French vocabulary is

interesting.

‘Studying French in class is boring

"I would welcome an alternate and
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o Background Information: = :
Most of the materials, in‘use in our Newfoundland sohools .
" have been produced outside the province, and in Splte of the - NRAPE o .

interest in Canadian material, there is very ldittl in the school

e
i 2 %

sl

R ATt
e

curric'ulum tha-t could'be considered to be of .Newfoun\dland Icontent.
e This is especiallj go in the case of French, where the majority
« or the programmes are produced in Central Canada. "Even though "

» ‘ L . D I

" the situat_ions and events portrayed in the programmes have-a-.

b

certain universality, the content is not as relevant: to Newfoundland -

students as would be the case with materials based on the lives

Fl

and activities of Newtoundlanders, and on descript‘ions' of the
province. Moreover, students are, for the most part, unable to
discuss in French many aspects of their own Newfoundland ’culture

since they are not equipped with ‘the necessary vocabulary to do

so. This is ‘particularly true of the Newfoundland fishery, where - . ;

the students are generally unable to communicate even.a limited | P

_amount of information _to people questioning them on the topic. K ' o

! This module has been prepared to help impart some  : . ' }
o - ' . t ~ L . . ) g l' L 7
information and to provide: studentsv- with the necessary vocabulary

to be able- to communicate information both in oral .and wri_tt’en

form about the Newfoundland fishery. However," since the number

of vocabulary items on such a tOpic :Ls quite vast, the items given

at the beginning\\o‘/each of the two sections tare the items sugges/ted '
‘for mastery This does n’ot mean. that. other -words need not be |

added, but mastery of those words alone should enable each student C e

to transmit ‘considerable informatio_n in epoken and written form
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creo T on the Newfoundland fishery. :
This module is designed primarily for senior high school
anglophone students who already have a knowledge of the present, . L

'future, passe compose and imparfait tenses, and have had some - tl

exposure to spoken French at the high school level They need -
ey . ___d__,_ —_— '

o L | .not be bilingual but the more French they know, the more quickly

RETI they will grasp the full content ‘of the programme. - It is com-

-

C ceivable, therefore,, that the module could he used 1n French- |

, immersion classes in association with the social studies programme. o S

o ' . . O . . ) S, T,

~Suggestions for Use: - ‘ :4,_' I ‘ . a e ) e
A. Introduction T o 4 T R

. The primary aim of this module 1s the mastery of the - . o

vocabulary listed to enable the student to uhderstand and appreciate

. Lo . : .
i ‘the message of the French slide/tape presentation La Péche i Terre— # . P
- 3 “ N U N

.+ Neuve, However, it is. hoped that the teacher will use the new . ‘, -

Il

vocab‘ulary‘lear.ned to assist students to com:'nunicate,in Fren'ch )
N o \ ‘ o 1 e ,
about one of the primary industries of Newfoundland. This - oo >

-.exchange of informati‘on mdy’ take place in brief exchanges ‘during o

PR Yo

'oral and written composition activit_ies, or it may develop into W

4'a more extended unit of work. . . : N

. . . . R e R

While the major aim of the module is the aural co.mprehensionl L

of the selected vocabulary ;Ltems, activities have been presented
' 3 ‘ W ‘ . “ . : "
to encourag.e‘ both teachers and studenta to use all four skill areds -
. e Q AN
L in masytering the lexical material. COnsequently, activities have "~

"+ been,prepared, &nd sug"ges'tions given,' for exercises that 'should

. . . . P ’ .. Lo

i

- L . g ' ' ' ’ . !
i .
[

.
P A oy g g A




PR QT

-

e . ) L N 5o
develop the ability of the student to recognize the words in their PR S
i S
printed forms, and to, write . them correctly, as well as suggestions ) Do 3
- and materials for ‘the -development of aural comprehension. “This. -~ ' Y
- - A " ;i
. process has been followed deliberately in order to assist the '
l . , ) ) B
‘ student: in 1earning the lexical items, and in retaining themn, .' ’ /
as it is felt that the print reinforcement of the- oral stimulus N ¢
is helpful to high school students. The development of the ability : ‘ )
to read and write the lexical items should assist the teacher in L bz
o making further use of this vocabulary in other actlvities in the \ . 1
classroom centered on the topic of the Newfoundland fishery. SRR RN T ’1 -
S o o . - ‘*,,. . . "'.A BN ,I ;'
'r . o . . . . s . D ’ ) S o ' T \\ E‘:!
-~ B, Presentation of the Material ’ . ‘ l..“. . ', - e S \ ’
It is suggested that this module be presented in ‘a series s e AT
] n - ! : } ‘
of five c,lass periods of 40 minutes each., This presentation could Cl g
* be in consecutive periods, or might be spread out over a much
longer perlod ~such as- a month, Hore review and time will be '
‘necessary if the latter course is taken. o -
Generally speak.ing,. the lexical items have been divided
‘ -
into .two categories. . The first section treats the‘ different types e
of fish the second treats the types of boats and the ways fish’ ’
" aré caught. These two areas can be treated somewhat independently. o ' .
3 . - ! - . ;o o
There are two. possible ways of approaching the’ material.
-fl; ,Presentation of slide/tape with no pre—teaching: TN { !
* Day l”a. Discussion of the fishery 'in English , J T ‘\
» , ) -' . ' oo K‘J S .t RN -t s,
o b.. Presentation’of slide/tape LT
. . P : N , .
Lo e Discussion of student reactions R AN
| .u -~ ‘ ‘ \ -
‘ T i \T‘ '
e 3 o
. I " I" o
. . . J.; . . .,‘ .’.
e TN




B

K » .
N td - . '.‘. : .‘-f
i ’ - ° ’n‘ :
" | ; ' ‘ . A.
i Lo Fd ' 84,
“e R A : ol
Day 2: a. Presentation and praé-tice of words E&
B - in Section 1. ./’\/@ s
T , : . <o ol .
O SRR . P .Follow—up activities of words in’ e
R Sectlon 1. Ly T T 737 .
S e PR A .
"., : -'_.i,. Day 3: a.® Presentation and practice of words
g o in Section 2 o o AR
¢ L. Ve e L. e '. : Ed A e
' W Y - PO Review and practice of words in j"_;’i" ;
o Séction 1. o ;s e ;
el o R . . B .

. ' Day 4" a. Follow-up activities of words in A

C e Section 2. e ne
LT e o b. Review, and practice ‘of words in L
L A,‘Sectionsl and2. e L e

’ Day 5: a. Use of the 1ecture (optional) ’* ;"; ., ".:" _
. . p 1. o ’ .

- IR . o EEEEN T Further oral activities conducted Con
‘ by the teacher. S AN

[ R . o : - N . - .

The slide/tape presentation should then be shown again {0 P

';; order for the students to experience improved comprehension of the

Y . . 4 e

o

L material.t It would even be possible, f the teacher wished to

. s o
e - . ’l e .

R & Y R s
s L take more time for the module, to show again a portion of the ‘

N "

/
presentation at-the ‘end. of each’ section of work, i. e., after

= . T e ' '.,l;!"‘t
: completing the first section on types of fish, the first slides ';.‘7 /
Do v A
: might be shown to “the students. After the second secti n.on the }‘
. Lo ) ways nf ca,tching fish, ,slides 57 to the end might be sh v to the '

' A RN étudehts.' ~'J‘.‘h’e slides. cyuld be shown once more in their entirety i

'°I ceoeo

S after' the work of the module has been completed I
. . .. ." .. . : " B /‘
TR ‘2. Presentation of slide/tape with pre—-teaching. N
MR " . . Day 1: ‘a, Introduction of topic (Engliah or Lo
o - e French) AR oo
AT . . P - :Presentation and practice of words .
‘ T R S in Section 1, o
S . Sy K o . PR ‘
. / . N ! T , ,
- v . N -
. ‘ N .
{ c P . . k . e
- . - f . : - oy SV f / R
~ b : P o e "~ oo .‘,'r.:,“‘ s N
- [ I . <7 ‘ l " o .
- A S R e e e A _.._,i '_&l‘,ﬂ_; - S a
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. Day 2:
. -Sectionl

PRE -—Re\he_w and practice of ‘words’ 1n ',:

o T b .Foll'dw—up' activ Ae"-s“‘ of words 1h
N Section.1... S o ’

, . lPt‘esentation and practice of words
et R i}l Section2 T .
w-up activities of’ wo‘rds in
on 2. —i

: LEol
.Sec
.Review and practice ‘of\words in

) Sections 1 and 2..

-~

- . '\\

. Use of. the lecture (optional) or. -
. -+ .’other. materials prepared by the o

s . ' . tdacher. . C

"'Presentation of the slide/tape.

-t

Dischssron o.f the module in French.
~ c.- Suggestions for’ Further‘ Use o

While the aim of this module is the m.as‘tery" of thé selected

N

. vocabulary items from the point of view of oral comprehension of
the slide/tape presentafion,mthis work could also be undert'aken
as a means of introducing the topic of the Newfoundland fishery

' for a‘more detailea study of the topicr‘ It is hoped ‘that teachers

I ~

. ) ) will make use- of the learned vocabulary onlthe topic of the fishery

' . ' "‘v . . ot ’
o . A : ' o N S ‘,
. - . o . . . )

. . . - s . . .
B o el . . . .
N .

. r
to c&nduct various activities in the {E\lassroom on an ongoing basis.
' C These activities could vary from the simple inclusion of the e ' .
. \ . ‘ R .

1exical items leamed in oral questions }Kone in the 'class on a.

\ . ’ ‘ c
daily basis (for example, ‘as part of. a war\m—up for a lesson) to

‘the creation of dialogues requesting

or oral and written descriptions of the Newfoundland fishery

. - .
S TV S e Y PP ]

\information about the fishery, .

>



module on ‘a more extensive basis.

D. General Comments

B . L | .\\ -
\ : . - N . \\ ~
’ .. ° I3 '-’» \ : . - 4 :
. _’./.- - . ~ R . .
A N . - v N ..t ~ :‘
K - . 86 e
\ R . -' . Nl \\l\ \..;‘
e ) ) . ' , '. . :.r‘_’- A - '_.\ . .
F‘Further use niay be’ made of the material contained in this - :
' Y ) Vo . ‘._\

The teacher could supply the e - .

students with copies of the lexicon and tape script to be studied

" . \

either as a class activity or on an indiv:.dual or group basis.
- NI -
The lexicon\could be used in order to 1earn considerably more - . ) 4

' L ’ .
\vocabulary items related to the slide/tape presentation, or to the
- o ( . E g
prosecution of the fishery in general A number of these vocabulary.

e ’ il

Yitems - could then be included :Ln the active vocabulary of. the

classroom. The teacher'could also per;nit studep_ts to follow thek ‘ _
— . " . {u\ N L e . '/ \v\
scrlpt as th,ey 1isten to the tape. I o :

. P . -

Further suggestions include getting students to make ,

\ T -
their own’ statements or give ‘thelr own script as they look at the
" ' ‘.

'.sl:[des,\writing a short essay on- the Newfoundland fishery, or

givﬁng :an oral p\resentation'in class .on, the ‘topic. - v

e T . . C . . . e

L~ \. ) ! , . . . . s e ,
e ’ s ‘ Y ) . -
' ), .
It must be. remembered that" the information provided in - -
“this. section on suggestions forMe of the module are meant only

as suggestions,, . '_I'eachersma:y prefer fo™ use other epproaches or-,

- other-activities, ‘and; s‘hould' these be more .‘_ef\ftac;t\ive,' they would
. - S X : S o -4

have made the correct ehoice.' The .final decision is with the

.teacher., - . ] - o - e
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s " - - 0§ R Y . B N e
. (s P C e, Lo K 3 . ‘
ES . & N e h H -
v PO :

where possible. . . o .

- Oral quizz:l.ng using overheads where po;ssibie- SAaN - i .‘ o e ‘,. .
-.Sample questions' ER . e " e . . e
o ) B T s L & - S

Qu est—ce que c est? : ) ./,, : ; ' d.. 4 ‘ T
'Qu'est;—ce qt; un ‘pecheur attral;e? L ‘ 3 i " ’ ' D SR

‘.Nbllnmgz Qu'glgues Izo:g's.sdns." S : . ’L; , B -\ O
o N ¢ % et N U | ot L. g

. ~ .
. i~ . . . D L .
. 3 - . .
N B J 0
B . s
- ‘. o
. . S X
s S S
v B . .
. - > o . . . O o
FESa] [N < . : - .
f - B L [ P . .
. .. ) . .
-t oo R RPN o (S .
ERN ; . T
. - s . f
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Give the names of- the different fish ‘and ask students

3. .
. " to correlate the names with the appropriate images as ° '
. they are shown using the’ overhead. tra.nsparencies.,,'
b ‘Questions requiring ‘oul" or "non". ‘ansvers..© ”
. Examples. C- . 8 ' g
’ a.\" Est-ce que le capelan est un po:l_sson enorme? .
: ' (non) S e
' b. Est—ce que leé- turbot est un poisson plat? .
o (oui) : o
' E-S
. €. Est-—ce qu'on peche 1'omble arctique sur les
: bancs de Terre-Neuve? (non) :
; B T r ) .
-d, - Es t-ce que le phoque est un poisson? (non)
e. Est-ce \que le lompe est bon a ma.nger" (»non) o
f Est-ce que le saumon est un poisson plat? :."' ;,‘ :
. (mon): R
‘ ,,g." Est—ce. que la morue est plus. gra.nde que le ’ -7
o capelan" (oui) o . P N
N " . - - . <
-t h. Est=ce que le crabe est un vrai poisson? R
: (non) . L e , . -
., : : . ’ ' ' . ‘u‘.t:"l' . ) ‘~ 7' . . o X ]
C. Student Activities S A
s [ N
The. following sections are the answers to the student . '
activities. The nmasters: for “the activities themselves are found N
in the module. . . . o .
Exercise 1: Unscramble the words: A l B \ L
o . " . - . . . . : B . . : ‘ .
©a. turbot . C e.. capelan o | )
b. hareng o £ crevette :
‘c. .saumon : g. phoque
d. crabe = h. morue. . -
Exercise 2: Mots-Clefs A IR
. . )‘, ' ) . * . v )
a, ‘poisson T e ‘thomard ] ) [
., - b. capelan- .‘,f. crabe ,. S R :
- c.” hareng’ &, “g. crevette . o
d. lompe - = h.  phoque o ' o
o
N (
” - I
' te
. UL - RO S
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v et ] e .
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© .-~ [Exercise 3: - Complete the.puzzle o . L
, - Horizontally’ . Vertdeally - . - ¢ ‘ ©
o . . .a. crabe N ‘e, morue’ B L
DU ©+ . b. lompe - f. saumon. -, .. .- o B

A .c. poisséns: . . g. sole- S S o
4ol de turbet LT e S

. Exercise 4: -}‘Io't\s-.&;r;qisé/é'* L S AT

Horizontally ‘_ " Vertieally - _ ‘ e s ;
! "+ . 1) poissons 1. pache S L T
: i 4.7 omble : 2. . samon' = b T e
- ) ) ‘6.. _sole- 3. plats R e s
B 7. capelan 5

.. flétan -~ . -

. . N * ] he R i
Exercise 5: Complete the sentences T R
L S e . Ll
‘a. omble e. lompe ., - ' - ‘ . R
b. - capelan f£. phoques - - . = ;-
'¢. morue Lo g, crevettes N\, o C
d. , plats . h.. saumon . © . . -y
. . ’v’v‘» n i
‘ Ve , ’ b
v ’ ! Tl
|" « !
\
4'( i
» - /
» R * : ) ‘\

«
. ™
‘ -
‘. , N
) [
\ U ! ' .
' \
. ; .o
' ' ‘. ‘ B 1 -~
. N ’ .
’ . - N > /‘
L .
. . .
- . -
: i \
, .
3 .
B - .
" . -~ N g . -
' .
‘ : ' . Y
v, L
~ . b . - . . R
g
a
v 1 \ P
) . . - . . l
a . "
\ . -/ . — (VRN ’
\ / P
L . n R
' - Y
. . , -
. ¢
. _— K - ‘. ' )
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4 . . Section.2; ‘Les Moyens - . .o SO U e . U )
. . ' ' T y v [ Tt i roe .
- L e . I - i . s i
T T e, RN A. . Vocabulary ' - - - .-, -un hamegon - . j ' R ;
S S . w0 o undoris .- . O un appdat- R A S C R
. . - .Kx | . R . B . . . v . . v *

- o “a.ine‘i-plat;e' une‘:lig'nelé,'uia‘i% N
:‘ :.' - . ' -,.'.‘-‘.~ a " - B R ". " RO P LV A‘.i‘:-' . '4\‘ s e

BRI unrodney ) " .. .. ../ .-une palangre. |

- L . une yole - : . .- ‘une turlutte - - s t
. ‘ W . N . R ‘ ool . - . . ' L4 ) ) i

‘ S N - - N . A ' L e, " .. R o _;'

. N ) “un palangrier. ° - - .- - -un filet - T et DR
" N ) - S " ‘ . . . . ) . o R - i
o ’!.'n '-H . ) :.. . . Al . . o N . o L. - . . f \_1
NEERES _un chalutier AR et un filet maillant ' o : f

o S . (a peche arriere) o : : Coy Lo

: - - . e une trappe T '

N o . ‘ . . -

) L e . .4+ une selne

! v ) : o Coe - \ . . & >
Lt e c e ) .

e ' - ! ; .

e T “ B, Sggges.tions for 'the Tedcher -~ . - . . 4 . ' ) .

. - . 1 Fach word explained using overhead transparencies where

ST s possible. ‘ o

. . - Lo .. . .

e L 2. Oral quizzing using overheads where possible. o - o .
‘ : Sample questions. . o . o ' . I

-

A U ,c'estun'(e).

. \ ' s ST Qu est-ce: quec est? - i 4,1' o ' ) IR
! 5 ‘jQuel bateau est plus grand le palangrier/ ou 1a yole? T
S T g o ~- ) - . '
" AN B ¥ "‘“m the namew-of——t—lie—t}tffererrt—boats—atrd‘ask—stu‘dw
- " - ..~ .. to correlate name and image on overhead. ‘Repeat"th'iE : ,

_"". exercise .for the fishing materials. .

oo S Questions requiring ' oui" or "non' ' answers: ’ S
A el ,_SamPle questions. . ©o© , S .

<=~ .'d. Est-ce que le dorls est un grand .bateau? ‘(non) ° ': e

. L - b. - Est-ce" du'une seine est un filet?- ) -(oui).‘ S o .. ,

S S .. " " c. ' Est-ce qu une palangre a beaucoup d hamegons? - ’
' - . . - C ca oo S
B ’ © t .. .
L i .
- . o & ,-
.'/ + ' “ s | s
- ) S . ’
El N i
o . s —— e




+ », , “ A' » 4 1 : ‘
s , ¢ L VoL -
A fov . . ",,'.ﬁ' 3 - " .
. o T ."._91 \
- , ‘ i o .
. . K
i - . & .
Sl e e L T, o ‘4" L. IR s
. . Est-ce qu une turlutte\est trés modérne? .(ﬁon_)-'-'v
o o e Eét—ce qu'une yole est plus gra.nds qu’ une : a
e goelette? (non) o ~ - ,
. £ Est—ce qu' un paiangrier est plus ‘grand qu’ un
. ‘ rodney" (oui) ' co o y
) : o g Est—ce qu un chalutier a peche arriere est le . .
e " plus grand des bateaux de peche terre-vneuviens? I P
_l.-;ql:- ’ o . .‘ ] (oul) . ‘ N . DR . o
. ' “; ‘ c:' o ’ " ; - ’ - ’ . ’ . . PN ¢ .
/\ " h. Est-ce qu'une l:l.gne 4 main est un filet? (non) o !
- 5.“\_ Rejoinders: inftial statement by the teacher -can be: gi.ven
B . | orally, and the students can determine the correct answer ..
“,-. . " /om their papers.- - The student copy of, this exercise is ' : ;
5 SR Exercise 6- of the sheet:s provided as' masters. \ :
" a. ‘Que fait la plupart des pecheurs\ terre-
neuviens? (ii) Co D TR
"~ b. Quel est peut—etre le meilleur: petit batedu O
S du monde? - (i16) - ' B
Sy ~. S U N
S ¢. Quel bateau est le plus grand de ‘ces trois’) o '
' ‘(i) I a L e -
' d. Quel bateau est utilisé & 'haier, v;lne trappe?
1) e
el . e. -A quol Sert un palangrier? (i) '
.' ' TN :
p i Quel est le plus grand:des bateaux ‘de. peche o o .‘\",.}_
H “ terre-‘neuviens'? (i) U . ' e .o )
! ) ‘ T ,'\_/ .
g.. Quel poissons est 1e plus populaire des pecheurs . / o )
. terre-neuviens? di) : o AL e
A P < 1 ' % : e f,‘ C
T ‘h. ‘Lequel de ces trois n'est pas un vrai poisson" Ny N e
SR L) | ‘ R
. - . Lo ! } . . ) ‘I ) i . 3 N ‘ , e . O-,’L -~ ~
-'u ‘ * // ‘ . '/
C.. Student Activities . ;
. 4 - ‘ - i /
. ‘ e ‘, ’ . h . B . R RN B ,')
‘ Following are the answers to ‘the student activities, . 3
. Section 2.  The masters for the activities themselves are found - 3
Lo in the module. : . . ‘ '
i - \\\
! t \ ; :\ .
. ' ' a j
o . : i 4" l
o y l ‘o « .
. : .
- . o e e - crd o e
. . » . t
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. . 'Exercise-7:
, IR S
- Sy - ral -dordis,
l._;.'. . N b_-, Abarqge . o
: o~ ¢y paldngrier -7 o
‘ o de ‘goélette -

s

) v . . -Horizontally Vertically . B
v 'a, p'éllangré . 8. bateau .
.0 .b. yole ' “h, . rodmey’ ' -
oTo el dords - 4. . turlutte ¢
o . .omdo filet.. o 7 j. seine L
fl-. . el ‘trappe! S R
oo . £, .plate .. - '
: E}téj&é 10i ‘Moks-croisés . )
o Horizontally = Vertically
[ . .o
. 1. . doris . © 2. seine
.3, .ligne , 5. ‘appit
;0 74, bateau 6. yole
' + . 7.. trappe 8. ‘plate
* 10, go€lette . 9. filet
) "-Exercise 11: "‘Complet‘e' the sen_i:e'xicés -
'1 a. v(\Ic;ris e.. Ntraﬁpé s

' ..' \' K . d.

, -

PR a.

RS T

IR -
- d,

b.

c.

, E‘;ke’f,ciséw- 8:

. : 3
trappe
rodney: -
. plate:
filet

‘ pal‘angfier
hamegon

B

'

; Mc;ts—clefs‘

" turlufte .-

' 1
3
B
'
. ‘ .
' - ~ .
A “w
.
W e —_
'
2 o N
B
!
N 3 -
. ) ; .
i <.
\ . ot :
. ) ,
1, N . g
o, [
K PN P
7. A A .
B \ -
e o i . R
) .
= 1 . .
. .

1

e
i

v

g’l

Ekérci'sé_‘S: Complete the puzzle .

l\'g:,
h.4

e.

-

Ungcramble “the words. . -

.

turlutte .’

' trdppey -

‘seine

chalutier .’

seine:
doris -

yole =

‘turlutte

v

‘maillant
yol&. = .
‘palangre.

S S

.
o
.
'
‘e
‘o
'
a
-
'
f
)
’
'
'
.
. . .
’e
3
:
.
.
.
s -
vy

i

o
'
o
v
\
N :
N :
v
.
f
. '
v
«
A
.
- 2
ae
»
"
-
: -~
'
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Reading‘PassagL;‘ o . \' R

\ The use o:f the reading passage is optiqm\al ‘-Howevér, it_'. .

‘ - . \

' has been prepared in order to assist the students, in 'using t:he‘-

AR

\

. vocabular which they have learned and in extending cheir skills

"_'-should be not‘e‘d .

" after-class.. In

: s
in relation to vocabulary dealing with the fishery.

\ ! \ )
The\passage is inmcluded with ‘the master shee.ts to be
\ - . ) i e . . .

«

Iduplicated for the students. ' SN o ‘
' v Ty ’ l '
\ .
. g A .
© . Evaluation: 3 / :
. ] ] - \'./ . - S : ‘
A-‘ General S “‘ C ' . o L ~' . . L7 ..‘_ .

Ay . .
s . : . \
v

Ve

Teacherk sh nld evaluate their students ‘redc tions to the .

\
This may be done ip an - :Lnformal fashion by being alert to i

' morlule.
\ 1
the reactions of the\students, and thelr comments, during and just

L \
arti\cular, reactions to the tape and; slides

Ability to complete, the follow—up activities

S ‘

o correctly may also be used as a measure of' achievement.

Wi e | anE e La) e

Some more detailed evaluation ‘of the ability of the-
\,

students to use the lex:.cal \items taught should also be undertakeri.

\

. o
N\

Exercis.es such'as Exercise 5 on page 16 of this manual

P
.

\
may also be developed by the teacher, focussing on the material

l

which the teacher has. streesed- in -his own classroom. This exercise
. l : N
may be used to check oral comprehension in which case the teacher

v{rould read both the question and the responses, and the- student

|

|

would record only the number of the \correct responses on his sheet
\

it St



°

-

. hension. )

: . o . 5
" . e . . .

The student would ]not have the script in front of him. 5

°

T ‘I’he exercise might aiso be used to —check reading compre-
. , )

For this purpose the entlre exercise would be presented

to the student and he would read both the question and the answer, 14

- selecting .and indicating the correct responSe.»

. While it is suggested that exercises of this type may be

used to evaluate both listening comprehension and redding, it is

not generally: recommended tha.t the same exercise be used to’ test
‘bothvskills. - g’ ‘ | -
C P : : . . .
Another use of this rejoinder—type of exercise is explained" '
on page 16 :)f this tea.cher s, manual, where the- questions are intended
. / , q
to be read by /the teacher, and the students are' to correctly select

~the response from the three possible answers before _them. An -

example of an answ;ﬁr sheet for this type is given in the sheets. )

‘ ! ) ‘ I

' provided as student masters under the title ‘of Exercise 6
! .

.Rejoinders. ‘ S

In addition, suggested material foxr testing the content of.

AN

. the module is inclu ed following thi’s page..

of the evaluation, " eference is given to the’ overhead transparencies,

- ’

‘ for which masters .are provided at the end of this module. As well

only the teacher s copy of. the evaluation is provided here, the '
student s copy is provided in the section-of master, sheets to _be,-.
duplicated for the students.

v o

A

In the listening section.

N

3 [l st

e e
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N B - ' . CoT ., A
P T R
W l.. 2 LISTENING' ‘(Using the transparencies indicated ask the"“ S T
e '.“_\' i following questions. . Students will choose eitherv "ou:!." 8 B T e i T
.f-,- non as'a- response. i g LA e e i Nl 2 TR i
N A & IR o o {“- - « Emmls R
i | . TRANSPARENGY . ' ° " - .. 'QUESTION PR e ANSWER LT LR
: . S0 R _— .-".'- . e sy e e T .3 _,' k- L. L o ° 5 2
t‘. '. . . So ol 5 ,._..'. ’ A MY . '. ‘. Ny PR -.. “,. . ',.‘,‘~ :'..,. !.’:”., ‘e .'-- .‘~ et .“-
ERT U | op C'est un palangrier? T R - L Sl e S TR
‘: . "?. . .'..- ." ;. T8 "‘- "".." " i - - " & -‘.\.: ' '. o to 5 4.":‘ .?:;. " ' ... ‘: e -'
PPN AT - = (S o est .un doris?~ T PR | = S I
.‘._ . . ,.. ...... R oD - oy 3 > ‘ ) ; [ . [ :. ) :.. _-_-_‘ :-_. - -
,.' :~_. 8 :,.: . ) K . 1 8 ; - ' y ) .. v. e er .A" .' r.. i . lam - G - i.‘ K - N
i e 2 .., "lel -C'est un 'saumon?' ] SR L ol e B
o RN L et S W ¥ oG oo W T T R L
R T R (¢ d.’_v C est’un homard? (point to crab)": : . O
SIURICRRLIE - U 18 C'est un phoque" IR RN T R
". . -_-. . - 3 ."”.. e .. .. -. ’_: = ‘ . o ool ' - . .‘.
o T Ch W . s C"est un poisson» plat? - B ol i qR ;} ST
e Ml | (point ‘to-any one: of the fish) VIR T el R A
R S - R . g ‘ Clest. une “ligne & i pain? . .7 L -, T .’_‘ e TR
3 -3 R 2O CNEES o S R (point to’ the line and- hook) 2 O AT .
O h ‘. N ' hd ’ & ' o s it "',- St Lot et o
ol EET TS 3 3 R @ e

R S AR TR |- SN ‘h.- ! est’une turlutte? T - . ) ) .
AR T R F PR (point to j:}gger) Lo H1OEEC R B s WERE . Shgeeeion,

.. - wost o eachr sentence and underline ie. - o gt 6.

AR L Le’ plus grand de ces trois bateaux de peche est
TR em = g - 1. le palangrier W &
e T R S rii.\ le doris a0 T
QR T iii;, le chalutier‘ Ly . -
e T B L jai U S e
“ ,, . 4 -.‘ o ., s . ". i s B ::', 03
) S5k b . F] X ) B N o o .
.l . - - .'. ) B A ' 3 :' ) ': ) ' ‘.:_“,‘_ Vel v-1 i i ‘.:.
" T - 3 Y M S A
. T . , \ N 1 I 1 v
g AR ':‘;'." i i e ‘ s SR S

. 4.3 G SR L e s AT o . . » ." ’ . RO '-’ . "'
SR A | _1 RN ™ c est uq- homegon? B . T P
Ol "‘_" o e '.-._,‘ . .._ &, s . _‘.’.': K ? Joaw _."3."' ..-.'- : i /',. s &5 SR ." )
. R - TR POREE * Cest: un hareng? A B g P eaDERSE e, T o
ST N LR - C'est un 1ompe? o 9y ¥ -eoud s ‘ RN
ST e e SR . ! & - " O [ s ik oo ; ‘,-- v
[ S e B85 P R 05 est une goélette? d ©o . % B
¥ A R N Y BRI g
. f S .t i : h ." B y ¥ )
U S | 0 m. G'est un filet maillant? ' < g,
e R s i SO . e e G =W
w0 0197, 7 . Clest une seine? Tl I
. R N T A Y e R e
W g . . : REIE G G T s
e MESTCE DN SRR - T C"eBt une creve.tte? ! e i
R . e - .,"' ..' \v‘_ . b o B '.. . a - o = . 'l : ‘n "
» ) 3 : o : & . .‘." , , s S =
P READING' .Students are to choose t:he correct completion to
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e
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aaacn e s i g

'iii. e chalutié i

3,_‘.,_11. des trappés’
‘1if.. des filets

_iii.v le chalutier E PR

J .
o R
= oo ..
\
- : .
L - . &
-

Le plus connu da nos pétits bar,eaux de peche est
i, le palangrier// S ST ey
:Li_.‘ le .doris- /1/ o ST

Le plus important de nos poissons est AL
“1. -le saumon ol SN

J4r. . lamorue ¢ "/- .'3 gl

iid., le’ capelan L (A’ E R TR

Pt v '. < ‘a

1"po'issons"', o e ]
1. &mormes .' - | / e
if. .plats - B S
14d minuscules. o o
Tl ) ! . AN .

‘:De longues 1ignes d'hameg.ons appates 8 appellent

i. des palangres

p R .o . s v n
4 N -

"Un des petits bateaux de peche terre-neuviens ests

¢ 1.7+ 1a turlutte : R :

11, 1a plate. .’ f S

) h

-Deux poissons peches dans 1es eaux- fraiches par les

.Bsquimaux ‘'sont le saumon’ et .
i. la.morue '

ii.’lehareng' e I T

oA 1 omb-le arctique )

s i ‘le, palapgriér'_

SN ' B o e s .
//Un Grustacé tras delicieux est . . o
" i. 1le crabe - - - BT
Lii. le flet .- - - ST
iii.: 1e cépel'an "\ Ve _ R e T

".'Les pecheurs qui ‘halent les’ trappes preferent e

1. un chalutier
ii. "une yole '

k i1, . une go&lette’ S

Ky PR

i

Un- trés petit bateau avec: un nom comae celui d' un gar(;on

est ‘ . R R i
L Me doris" T s g
ii. lé rodney T :
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- \, 4 N
- i [ad . .
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Le. t’urbot le fletan, la- sole et le flet Sont des - AN __,'L B
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WRIT NG:. Stu&vents are to complete each of~ the flol'low'.irié‘ : T ey
= sentences using one word- for each. e : T KU
. SET 5 . ‘

. a., Le' ].an rier eat un bateau. de peche maintenant
utilise pour toutes sortes de peche.. A P

.

o e Lo ‘ U ~ )
oA » , ' ' : -,‘-“4', o
R g o . Lo - . LI ..

b, Un chalutier est yn. bateau -avec ur equipage de
quatorze d]‘.x—huit hongﬁnes., -

” - . ) w '
L . v o i R .
e L o - . i R o i
i . : e 2
¢. -Le‘capelan est. notre poisson le plus abondant. :
T . . v . ) ) . . L !
PRRT . [ o A : S - L
v & L |‘ i o o . e .
; d. " Une trappe ‘est’ un grand filet en forme dé carre,
utilise surtout attraper la morue. .
= ? 5 ~ R i N E
N f s . e K S s
e. Le plus grand de nos poilssons plats est le flétan.: - -, v el
; N . : ! . . e ™
i R / Lo { . i r o . oo
‘ ' - 4-’ ) D o e . - L o .
- o y, . .' & ' ) a-“ o . ; " S
. , i 1 . x o, - . S
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0wk . List of Transparencies:

Ry , ' - 1. ‘carte. de’ la province “ . . .
'; . _ 2.-..‘tgne morue_ (cod). LT e
3 ) - 3, - un saumon S Lt ‘ . ;
A 4 .- ‘an cape_lan .
;% oo - Y . ’ . / - . L . . Co . .
el coen L nareng” LT e O
o A . un omble a l;c:atig_gg (arctic char)
L . s P A .
I PP L 7. un lompe (lumpf:lsh) ) -
(UL SO . 8 un pﬁoque (seal) ‘ co T . R
W v WJs des poissons plats . b o . ‘
Ck N I A le: fletan (halibut)——top, 1argest o
B "_, ) AR S . 1e: -turbot (turbot) =-mjddle ) g L
S e )\ le flet' (flounder) —b6ttom - > - b . ,

B SE S ' : 1 ' B o la- so_]__e (sole) ‘——bottom, smallest & - : P

e .. 10. des cristacés ' o e . P
* LT ©° un homard’ (lobster) —top . C Y o
. Lo et - 4-un crabe (crab) '~ = --bottom, left. T T "
: o 3 . '3 . une crevette’ (shrimp)—-bottom, right BN
. & e © e . . ' ' .
) R '» 'llj - un doris (dm}y) - “' . .
T, ‘ . ¥ 12, ‘un plate (punt) --tfop ‘ ! ‘ , ;
o v " un rodney (rodney)--left ) ‘ ' S .
; : une yole (skiff) ~~bottom: . - '

3 o <o 137 unm palangrier -Q{ong‘li'ne"r) ‘ : % - ‘

un chalutier a peche arriére (stern dragger/stern trawler)
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une goelette (schooner)
. un hamegon (hook)

‘:_ un appat (bait)

.une ligne a main (handline)

.-

f

‘ s

17.";’ une. palangre (trawl)-—two trawls are shown, one
: ‘on surface, one on bottom

.

. No te~:’
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’The handline is the

and sometimes, weight

" whole apparatus con-

sisting of line, hook,
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18.. une turlutte (jigger) -
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une trappe . .. -, S . - , o L

une se.ine position 1"(largest drawing) steaming and‘.
.. ! position 2: open - hauling

t

e ‘position.3: half-closed . . .,

| i position. 4: net. closed for -hauling aboard
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Lexicom:” . - 1 ... :/‘,\ N :
2e;IEME L L .
o "faCcroché: attache,"‘ ' ST R
e o - . L. Pl R -',I o

“"affaires (f) , actlvite commerciale, industrielle ou financiere i!

ﬁ)

~-~Antilles. des iles au sud des Etats—Unis, parmi lesquelles on
I trouve le Cuba

S ;~, )', appareii (m) : - une, maéhine ou'uh insfrﬁment" :

'-appareillage (m) ensemble d'appareils et d'accessoires , -

.\" vy,

,appat.(m)' quelque chose fixee i un hamegon pour attraper les
poissons T : N o e -"F

-

s, L archaique. ancien ; - ; o . ‘{>:.7‘ PN
.t ‘ ! oo L - o . N - et
‘ ‘ o . . % . . P
: attirail Om) choses nécessaires a certains usages . . . ..
o attraper:”.prendre ) T Y :
avenir (m): - le futur . EER ,
~ ’,j[‘-;.-banal:.féOmmuﬁ, ordinaire C IR ' :
L i.“\%\>, . banc (m):. 1) -terrain de peche (1es bancs de Terre—Neuve)
‘ \\Q}< ‘ ii) groupe de poissons SR S ;
' barque (f) ~un pebit bateau . f . R {
) ’ besoin'(m): ce qui est-nécessaire o ' . T
bord (m) : (a bord = dans un bateau) T = ,A.,vjj C
capelan (m) un petit poisson qui arrive dans les eaux terre— .
neuviennes vers 1a{fin ‘de juin R S <t -
. ‘ , - L
. q_f' carre (m).- qui a une forme: quadrangulaire - FEPEE
‘ chalut (m) le filet/de peche d! un chalutier . i
‘. g - qh;ldtiet (m): un grand bateau de peche e :HMI"W, {'~A
. .‘_l ‘ L ’ . h N "' A} N . R . i .
"+ . .chalutier & p@che a;riére:' un chalutier dont le qﬁ?}ut est P
L o+ derriére Je bateau - ‘ : o
A SR T S s ':
‘ 3\ SRR
. S S T~
. ,—/ . 7 ] » ‘L
. '\1",\w._\,,,.'.u..._.‘,'.;..-..-‘».4.'.1'-‘—r~~~ s ~~ .o e - s b - wede L .
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comptabilite (f) . le profession oii les pers'onnes qui y- . )
' travaillent s'occupent de l'argent et de 1' enregistrement . 4
~des operations commerciales dans les llvres 3
4comptes(m): l‘argentjdepepsé et :egu B ;." ;
i:ongelé:i éénéervé par le fi‘oid Lo e A A o Coe ? I :
S ' A 3

~engrais (m): m'atiere u;ilisee a fertiliser les 'terres(” Lo o

. ‘. . . T . L7 . '
.entreprise (f): \une, source de production économique
) "n. Lo N B ° o B - T to ':-"\A
N \ N s.
v .
=% - Ll 1
Do ’~. . R I N RS P, _‘7,._-;.1 e g, -,qq;«m~wnrﬂ=r;af‘
Sy oL v ) . K . ., o , ”.' ..‘- NI

ému: touche par 1'emotion N o e R

connaitre (s y) Stre expert Y g,
g " conte (m) ' recit d'aventure o . TR :
R ; ~c;6,te4 (£): 1a: partle de la terre qui est. touchee par la mer ‘ e
‘c6t‘ier-_: de la cOte BEER ,' T L L L :
L x c ' . : ‘ : n ;
t:oulér:,, aller d un endroit 5 un autre, en parlant d'un liquide :
:cours d‘eau (m) une riviereJ ete. s AT o e
' couteux. qui coiite \aeaucoup L ) Lo I ;4
' . N ) o o ) . N . o o d U
coutume’ (f) : mgniér'e ord‘inaire de faire des choses,'de parler,”’ = IR
ooete.. - T T o o e .
© crevette (£):. un petit cg‘ﬁstacé t‘géé bon"é manger . “_ ’ .'
E davantag'e‘:" plus’ ‘ .
-'den»r'éle (,f)':" quelque cho é’“ﬁ-mafxgéx~ . -
‘divers: qui sont diffe ents o
A ' g L
'doris -(m): un.petit bateau & fond.platJma papulaira a Terre— o
Neuve ) e ) -
' ) . . . L 5 I , o X B 1 ] l .- . \ . !.
. doué@: trés intelfigent. ) . Ce L L a
drg’.'s‘ser: mettre R e A o
e:ffiC..a'cé: qui produit 1'effet -désiré. - A
K "eAff.rayant: qui donne du peur N ’. oo o \
. '8gout ,(m): systeme utilise a transporter l eau sale, etc / ' ‘ '
. v . . . Lo / . ' e
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equipage (m) les hommes qui travaillent sur un bateau

.

1

1"1<.>m'ard '(m)': un crus }ce trés b%n manéer L e

hors—bord (m) un bateau avec un moteur fixe a 1 exté iaur

intére_ssant:f (:her & acheter ‘
' , [
. ’ ot
TN " . ;
=
¢ . N -
N \\‘ . L]

.'-..'/n
N ) - . ) a
o .
q‘('j‘-, 1 . ) . L L ] . L .
L L . S Lo 103
\ ! L - . ‘.« L t . : . R .
, . o ‘l‘ ' - ,“ el
oW
entretenir. faire ce qui est necessaire pour que quelque chose(
" marche bien !" R :
‘ 4 ‘ B N I . . B

é’quipigr. ‘(m)':. 'run hoinme’ qui t'ravaille ‘sur ‘un bateau - .
Cé‘spéc'e t(f):" s‘o.rt'e‘_ . "“ . ' A 'k
farine de'po:l.sson' £): matiere qui est preparee des” p01ssona '
pulverises, et qui,a l'apparence de 1a/farine Lo
fllet ‘(m): un tissu,uk 1isé pour prendre les poissons, les ~ K
’ oiseaux, etc., et augsi utilisé au milieu du terrain de ,
tennis et ‘de! volleyhball . T . .
filet maillant (m) vun.lo_ng‘*‘filét‘,utilisé pour .prendre des , ~3\ ’
poissons : s - . : i
flét‘ (m): poisson plat jusqu a 50 cm. de 1ong .
:'fllétam (m) : poisson plat jusqu & 3 m. de long ’ ) ,
'fonii (m) : .law partie la plus basse- b ) ' "n
\ 'y
frequenter. aller souvent a un endroit , o
L L
frigoriflque (m) ’ usin‘e oil le poiéson est préparé et congeléd .

. - . . . Lo . i . . ,l . ,_:._, -
ggnre A(m): o sorte e e ' )
gibler (m): animaux, poissons et olgeaux ciu'on ‘chasse- -
g/oélette (f‘):' "7111 batéau a voile S
haler une trappe: - tirer les ‘cordes d une trappe pou la mettre

‘prés de la surface afin de prendre les pois ons qui sont: "’ ,
1a-dedans : . Do N K .
hameg.on (m)' ‘ utilise pour prendre des poissons - ~
L
flhareng (m) “un po:lsson ,a dos bleu-vert ’ - o
haute me_rf-(f): la mt;.r loin de la terre a‘:" L
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\ “ N fe e '--'-.' - . . , ‘ ? K
i ¢ - N L R R
) " 1 o T N A 3
- ; o A ., clarges (au large = sur l'oc@an) = . ° - LT A
v ‘\ -1ieu. de .péche . (m): - endroit ol on ’péche T Y :
g ; : \\'._ lompe (m): poisson desagreable a/f:egarder N "“‘:@'ﬁ_\ M :
’ : X - ‘. . v
; A o \. ‘maillant: fait avec des mailles - '
. : A e B el
. f S, . . et L L r
. - ‘ \\‘maille, (f): ;une partie d'un’ filet. Un filet-est composé& de . . '«
R o mailles - P . o - e A R
O . o, e ~ /e e
: mariner: -mettre dans une solution de sel, 'etc'.j . ;
1! A' .. ) , ‘_. “-. i . . /.‘\' - . ‘-",': .'. p S ' s . . N ‘(
i + millier (m): . un t}'és grand npinbre
S A T f_{podé'-(m) . -la forme, ‘la méthod?' ' o o ,
_ T morue (f) le poisson pféfé'ré:d.es_"pac'he,ur‘s'dé; Terre-Neuve
. ' . N . oL , S l . o . I . -
) H moyen (m) ~m&thode = .- -
; IR B navire‘ (m): un bateau ‘
. nourriture (£): choses 5 manger . B L 7 _‘ . o T .
o ’omble arctique (m) poisson du noi:dA C B o - .ll\\

: s, . paldngre. (f) " une corde 3 laquelle sont fixees des lignes~ -
AR o 'munies d'hamegons oo . ‘ ‘ A./" '

. palangrier (m) un' bateaﬁ' deifn'éAch"e. S L - : !
L Lo ,pecher. A chercher eq: attraper ‘dds’ poissons : E o

"pelagique' , utilise dans la mer : - - T

T :{,“ e -+ phoque: -(m): n animal chasse surtout au printemps sur lé~’

,1.."; Lot glace pres uLabrador Ce o ‘-: | B .: .,,‘_.

B ,lpi‘ég'e:‘(m) quelque chose pour attraper ‘des animaux or des . B -

' B " poissons o L ‘ L (S
G AR plat: contraire de "rdnd" e T . 1 ! o e
L ..« . - plate (f): am petit bateau moins grand qu'une yole
t : .j‘ ! ' ’ - “‘ N
u “ prise (£): les poissons attrapes A T PR e
la . . CEEY . AN . . . i . R

: ,_“'_recherche"‘ tres en demande :

Sy

I AT ~recolte (f) 1es .produits ‘de la terre.et de la mer i
: .. >
e ’ . o . . L 4 [ I }_4 !
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'Irejett ;‘rétou‘fné P ;l A \ ST
. - L’ ~_ oo - ) s . \ . RN woo- o : '.‘ .. P
remailler" réparer un filet f', s DS e Ca e
. o D aoe o K te
rendre compte (se) comprendre ,w e ',\" N ’
. Yo v, LRI I
rent ble: 'qui donne un benefice satisfaisant A"';r i
reperage Qn) 1‘action de chercher et trouver - .
VL o7 - o . el L . i» -
A . . 'W~ v R L. " '»:.r s
;«,_,-. sale' prepare avec du sel , - - _— ’
4 ] L D
saumon (m) -.ﬁ'n p‘o'is'sbn ‘trés bon 3 manger '’ ‘
seche. fa1t sec . ‘,.:‘ T T . )
'séiﬁE‘Tf)f un filet d peche triangulaire’ SRR m.ﬂfu}“f-ﬂ";‘;"f\‘ L

""si_écl'g.""(ni):: periode de cent ans r l'_ Tt

e -séim (m) s exactitude, attention S e
/ ] . ,

SRR sole (f) -un poisson plat, ovale l o f"i';u5"'ﬁ”"t”nﬁ.u

supsigter: continuer a’ exister CT e T .
NN T Y o
&> tentr a}’ courant (se) etre infol'mé e ;
e o N R . . .. N ’ . N - ) /’ -

trappe '

morue. (f): le moyen le plus populaire utilise par
1es S

es des _cot_es pour ,attraper la morue . Vv 0 Ly e

-".thaiqef: preparer et, nettoyer . . ..:f.f':- ;‘,, }5-4'1.§”f S PRSI ;n"f
turbot‘(m): “un poisson plat jusqu a 80 cmy de 1ong _‘ T S
n turlutte. (f) ) ustensile de peche, forme d! un morceau de plomb Tl

T e et—des hamegons . A A O S SR

: '_ véloir ].'a peine: avoir une. certaine imporﬁance

yole (f) n' bateau ouvert equipe d un moteur et utilise e ‘
surtout pour la peche a la trappe L "l .
. ) o : i ’ »"». :
W e ' . .
. ! T
o ‘ = L ) - . e
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' . contes,. nos coutumes viennent de la mer .

. Ilya touqurs des bateaux a 9onstruire et i réparer, Ly

des hoteurs‘i entrétenir, et des filefs a remailler. '

. et du nouveau materiel.

. avec des generalites, car 11 y en-a de toutes sortes.

. . . v . ' ) . -
v Wt : L o L . : !

" Tapescript: | L o e o S

\

Il serait impossible’ de trouver un autre endro1t au, monde oili
l‘ocean a plus d'importance sur le mode, de vie da.la population
qu 'icl & Terre—Neuve. L oy

i .~

Meme si la piupart d'entre nous mne vivent plus de 1a mer, elle

" exeree toujours son influence Bur nous; elle est. toujours present"
. elle fait partie de nous.. - : o o e

s N .
Notre fagon de parlerﬁggétre fagon de penser, nos chants, nos

- C ) . ‘ .
-Ce.n est pas @tonnant:’ nos ancétres sont arrivés pour pécher et .
pendant les siecles suivants les seuls moyens de subsister venaient
‘de! la péche.’ Ce n'est qu'au début ‘du siecle que' nous NOus SOmmes
interesses .aux autres ressources.- - :

11 y a quand-méme toujours des milliers de pé&cheurs tout le.
long des cOtes :de Terre-Neuve et.du Labrador, ‘et pour eux, la
mer est, toujours aussi importante. - Dans. un- village comme celui-ci,

les traditions ne mourront jamais.

Parce que les hommes qui vivent de la mer doivent €tre pretsva
tout. ' Ils doivent Etre capable de tout faire. v

.

S

Il faut se tenir au courant des nouvelles methodes de peche,

/ L. N ., A ) " ’

\pas négliger.

'Etvil‘y a aussi les comptes i tenir, car ii comptabilitéigSt‘dné

chosé que le pécheur d'aujourd'hui ne peut

“Un bon pecheur doit faire ses comptes ‘chaque’ jour avec. soin,
_car de nos Jours la peche est toute. uné entreprise, et une

entreprise compllquee en plus. - ‘ .

Prenez par exemple ce nouveau bateau de peche. Jun’ paiangrier.
Certains, tout &quipés, coiitent plus de cent mille dollars.
. C'est le prix de vingt nouvelles voitures. . T

Il faut &tre dous, et s y connaItre en affaires pour que la peche
soit rentable. Et un peu de chance ne fait pas de mal.

"Mais il est difficile de decrire les pécheurs de Terre-Neuve

-
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La plupart spnt des pecheurs cotiers qui font la peche pres des =
“cOtes dans divers petits bat:eaux.~ N . ;
N . e i
Quand ces bateaux sont. equipes d'un moteur honsébord ils sont /
rapides et facilement manoeuvrables, _';- - L !
’ . N . . Y, H
- . ) ;
N utiles pour la péche au homard at au saumon, et pour la chdSSe 1
aux’ phoques, et aux oiseaux. L oo . ) |
. v D | - R B .
L On dit que le doris est la meilleure barque du monde, et il est ° i
sans doute le plus connu de nos bateaux. : f
b

, Pendant des generations il a ete utilise pour la peche en goelette
' sur }es bancs de Terre— leuve. ‘ }
P

P
i

3

. 1.: ., Les ﬂistoires incroyables de ces pecheurs en doris, ‘et de leurs
s :.\ ' exploits en haute, mer pendant les tempetes pourraient remplir
. . - uh livre entier. . : ) . ) PRI
‘ » N . : . EEE A

AR ‘; ' . Mais méme si cette péche en goelette n existe plus, le doris
' ne. disparait pas.l e o ) .

. ¢
.

On 1! utilise surtout maﬂntenant equipe d‘un moteur. pour la peche e
le. long des cOtes. o ) . e

Pour d‘etranges raisons les pecheurs des baies du nord de 12
province n ont Jamaiseu. confiance dans le doris. J
- !
lt
Ils se sentent beaucoup plus a 1'aise. dans une yole, ou encore
dans une plate, ou dans ce qu 'on appelle a Terre—Neuve .y
rodney . .. . ) 4 .
L'une des raisons en est que ces hommes quf habitent le nord de
. notre province n ont pas -la tradition de la p€che en doris . sur
.les bancs de Terre-Neuve. Une autre, qu'ils ont toujours fait
la peche i la worue & l’aide d'une trappe. - %.
i N " ‘/ i | I'.'
. Pour haler une telle trappe il faut un bateau plus long et plus
gros parce qu il .y a davantage d’ equipiers a bord ‘ o
v - - -
. et quelquefois enornement de poissons a. traiter. )

“11‘“ Dennos jours beaucoup de - pecheurs utilisent des palangriers‘
| Ces bateaux plus grands peuvent donc alier. plus loin en mer.. . .-

SR %l, i Il v en a qui ont jusqu' i vingt metres de long,'certains dt autres
B S sont un peu plus grands que les bateaux qu} halent les trappes.

-

A .
b -_t ‘
lvE . Beaucoup sont equipes d'appareils electroniques chers et modernes z%?
pour la navigation, mais aussi pour le reperage des poissons. o 3

A L R VIS NESNPRE
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" 1achasse au phoque dans . les baies du Nord de - l'ile et 1e long
‘des cotes du Labrador.

' 1ils ne sont pas comparable

‘Méme si quelqueseuns de'nozgpalangriers sont granas et chers, -
" maternes 3 p8che arriére.

‘péchent actuellement au large de Terre=Neuv
coutent presque trois millions de dollars,

‘Ces navires gnt un equipage de quatorze 3 dix-huit’ hommes, dont

. Nous .avons maintenant vu les,principaux bateaux’de peche utilises
.8 Terre-Neuve. Quels genres de poilssons attrapent—ils7

‘ Le plus iumortant de tous est sans aucun doute la morue. N ) &

mals une grande quantite en est encore salee, séchée; - et exportee

-Dans les eaux de Terre—Neuve on trouve differentes sortes de

" . ' j‘
“". . . } ‘
ST B L . e At ;- 108, - - %j
e L ST ey . . - L RN [
. ‘ . : , . o o _ N
'Les premiers de ces batgaux utilisaient de longues lignes de B Sl
. palangres appates, de 13 le ndm de palangrier.- Plus tard ils A - ., . i'
utilisaient des fi&ers maillants, mais l'ancien nom est resté. .- . 3
.,. : . b .ﬁ'
-En realite maintenant 1le palangrier est utilisé& pour- toutes sortes i % "
“de’ peche' 1a peche au hareng 4 la seine dans la baie de Conception, i "1% '
‘la- peche au crabe k3 l est. de la peninsule d' Avalon, 4 ! 3
'\la peche i la crevette sur la cote Nord-Ouest' ? ‘

Lo 'y 4 . . "‘l‘ LI
. , - e . v

b G

Sin

aux énormes et cofiteux chalutiers

i

SRR S
5

Il y.a 3d peu prés quatre—vingts'de ceé'grands'chalutieré,quil )
et les derniers -

S ¢

<
g i T S s

@
4

Al

- “ b
e v

la plupart viennent des ports de la cote Sud. Lt

“ ¥ L . : A
B N . L 3

Ils pechent toute 1l'année sur les bancs de Terre—Neuve et dans‘
1e Golfe du St-Laurent. o . N

La plupart de la prise est congelee dans les frigorifiques et
envoyé aux Etats-Unis, .

(- - -0'_,

a nos .anciens clients des Antilles1 d'Amerique du -Sud, ‘et d Europe.

.poissons plats—-turbot ‘fl&tan, sole et flet Il n' y a pas ai
longtemps ces poissons étaient rejetes al eau, aujourd hui la
péche au large en dépend. oo

P .
A R
ta

Un des poissons les plus intéressants est le saumon. Les
pecheurs cotiers le pechent tout 1é long de 1la cote.

Le hareng devient de plus en plus important depuis quelques anndes..
‘On le marine pour 1'exportation vers l'Europe, et on 1 utilise

encore comme appat pour : le homard , , .
s . .
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neuvienne. Coen e

et toutes sortes d attirail de peche. de la simple ligne s main i _
Toal appareillage electronique cherche—poissons des chalutiers SR R

Lo - : L e

Le capeIan est notre poisson le plus abondant. On>l utilise“J' SRR 'i-.i
de differentes fagons. appat, engrais, farine de poisson, \>1 : B

C -2 . .
] CL .. . LY . . '

et on le mange auasi congele, frais ou seche au soleil

‘Ces dernieres années on’ %xporte des’ capelans femelles ers 1e

Japon,, ot ses oeufs sont tres recherches. S G ) RS R e

‘--~ . " : .-‘_!_‘ . . . .
Les crustaces aussi sont tres importants, surtout le homard o T
- la creyette; et 1le crabe. | L .. B e e S
Maintenant on ptilise méme’ le banal lompe.' ses oeufs sont
transformes en caviar, -une des denrées les plus chereS\du monde.-

- '\\'

Mais malgre la divérsite de, ce. qu ‘on peut pecher 1a plupart des ST
pecheurs terre—neuviens dependent encore de.la: morue." o D AT

La plus grande partie de la morue est prise dans les traﬁbes‘ RN B o
“'dresséeés prés de la cBte ' par les pécheurs cdtiers,  Ces pifges | e
sont de grands filets en ‘forme de carré avec- un autre long filet
..,attaché devant l'entree qui sert ‘d guider les poissons vers 1a , .
traPPe~ o : '. o o S "i PR

Sk ' -

Beaucoup de pecheurs utilisent des filets maillants. ‘Ces filets T
‘sont dressés prés du fond pour attraper-la morue, le- turbot et -
d'autres poissons du fond,'et prés de la surface pour le saumon - ~

,

‘et le hareng B T o L ey

¢ .
P

De temps en temps, surtout vers la fin de 1'été et pendant Ce X
1’ automne, ‘les pecheurs utilisent des paldngres.  Ce sont de . a B ST
1ongues lignes dﬁhamegons appates accrochees au fond.‘ - : w R

Quelques pecheurs utilisent de simples lignes a main appatees .Ai”

,ou méme ume turlutte, Ces" ‘méthodes’ de ‘peche sont archalques,

mais elles sont toujours efficaces. T .. P . ._'“-Jy_ S

A l'oppose 6n a le chalut pelagiquen—un énorme filet traine T R .
_derriére un chalutier, et controle electroniquement 4 n'importe T,
quel profondeur." - . o .- , T
. e . y . /_\ : N coe - o Tl
Nous avons: donc vu la grande diversite de 1a peche terre- - EO
. AR
Nos pecheurs utilisent toutes sortes de bateaux, des petits e 4
hors—botds aux enormes chalutiers modernes a peche arriere, '

lea plus chers.,— P o
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Oui/ le peche terre—neuvienne est variee et les pacheurs aussi o :
Les hommes de la cBte Sud qui. travaillent les chalutiers ne ‘ :
semblent rien avoir en commun o " . PP L

N

.og-i';\':'uf ) ST avee les® pecheurs de la partie nprd de 1a province. cﬁéqué'

,{';' Co el printemps le p&cheur esquimau ou inuit amene‘tout sa famille e
. S oo e R NI N
B S ,>:‘<,'dans un’ fjord isole de 1a cOte Nord du Labrador pouT. pecher g
S 1'omble arctique et-le saumon. o - . oo
i - . R . R o .

i - I vit de la terre et de la nér. Les phoques et 1e gihier sont o ﬁ =
' e - une. partie importante de sa npurriture.A - . PR <o ,f:" . .
: '/—f~‘\\~ N E

RS .' Pecher n'est ‘qu'une partie de son mode de vie, mais-c Test. encore v
L .. une partie importante, ) ' : S e

1 . tee . i c. ..‘ . . “ . o . . .

: . DL L e

car certaines'traditions se perdent: les besoins changent., IR .{)
.Il y .a. vraiment- une grande variete de. pecheurs‘dans la province RS ‘ _ Lo

de Terre-Neuve et ‘Labrador,. et“lls péchent en utiligart des’ -~ ' . oo

. Los

e < e e, W s e

f v ‘]~2ii,f ',_ .. moyens differents.A Mais ils ont ‘tous une chose en commun. o o )
k3 ' ils comptent sur l ocean Atlantiﬁue pour gagner leur vie.'. oo C 3

R T }'Nous sommes venus ici comme p&cheurs il y a bien des annees,
o : .o et nbus nous sommes batis une reputation d hommes de la mer.

L R A.-f f'f‘ . 'La mer “autour de nous etait riche,,des millions }nnombrables de oL ,g_ R ’g
St e - . poissons voyageaient par banCS dans les- celebres eaux terre- .0 DR e
o neuviennes. : ) " e co . jf,‘ .

—

.;”',»;:f . 'Nous pensions qu '115 Etaient illimites et indestructibles, car ’V.nf' T 5'., i

: . . ;1'ocean etaic immense . B -t

' 5 et'nous etions peu nombteux. A , Ce k
EE ) Mais tout- cela a change car la population du monde ‘a augmenté .~ . . o -

B ~ 7 et a failm,. ' e T " S . T

o S D! autregfPays ont découvert nos riches lieux de. péche. 'Des:. - . . T,

E bateaux viennent ici de tous les coins du monde..~ - N CR
o o L Nous les avops rega de pecher jusqu i ce que certaines especes‘"~;. " -I-Ti, : i
L de poissons dispara ssent _pPresque. c Lo o

: ' : ' R T SRR

K ; ) _,Nous y avons contrifué aussi, attrapant le poisson sans- penserﬂ~ : C s ;

i e -au “futur. . R i
VL P . T : - o o - 4 ;
o -‘f“'.aL_J/’\ ) Dans 1e monde entier, .1'homme menace 1'océan de pollution; - - . o 4
P RN 4 Co R T ; e sl . ¢ . o L

I C o . . - ) . -~ . . . . Lol o+ . :‘
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‘
X ' beaucoup de cours d‘eau qui y coulent ne sont deja plus que "des’ ' 9
. oo egouts."3 ‘} . D S PR ;‘n_ ‘,\, IR i
' R Ce ﬂ‘est qua recemment qhe nous avons ‘comménéé -3 ‘o, rendre L o
Le .2 compte que‘les eaux “dis monde sont un environnement vivant et A :j‘,
- R A i fragile. M ,J‘“ Cie A - Ii; L W AN
N R ; : T , SN ;
2 R La mer, cache tqujours des milliers de mysteres, et les: savants oo
e travailleront 1ongtemps avant de nous’ les- expliguer, S, R
Cono e R ‘ SR g A .

S ': ils o y arriveront peut—etre jamais.. e et T i Iy‘._‘,},ﬁ RN
"Mals nous en savons assez pour controler et reglementer 1a peche, A A T
i . , et nogs comm%Pgons a 1e faire. ;' e ol T o
L S N =2, : : - SARTE
AP R “{,ff: . Nous commengons enfin E preparer'l'avenir——a voir 1'oceap comme.
AR L un jardin——un jardin qui doit etre entretenu agpc soin. h Jfﬁ‘ K

La

PR . 5 $ ot
A o Dans un. sens, 1 Atlantique est notre jardin. Nous en faisons
" R T T ¥ recolte,-,;. PRI A o . ,T“; f
. \A. - . PRI . '." : R ‘u. K iz ‘. K ’,’ ) ae “ o] , ol ‘ :
- D "._ . .": . . .
o nous nous y amusons,-" A R -
IS . nous le frequentons alcause de sa paix et de‘sa beaute,'; cote
: S . poo b
| G L nous $ommes émus’ Bar son humeur changeante et par sa force o AJ?*
Y PR effrayante.' _ .o ,'. S ,f,_ oL
‘ s T ',. - SR ;r : N

R *ﬁ‘-J “ Et dafis cette provinde 11 ¥y a toujours des milliers de pecheurs
U 7'-1 .A‘ij}‘”: et leurs familles e e e A e

Pl ~

_ pour qui la mer ‘est - tout cela, x,ﬁéﬁEjpius; . C'est un mode de:--
:vie,-_' U S e

-
R A o .

et un mode de vie qui vaut la peine d'etre preservei‘;

e
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Exercise ‘3: Put ‘each of :the words below into the puzzle: ol
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%4 & c o Un po:l.sson delicieux.,
"L g Les poissons comme le flet.
«.6.. Un poisson plat. - .
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) " ‘Exercise 5: . Complete eéach ‘séntence withone word for esc

&

. ST r. ~:z'1rlcti'qué-

i .+ @8t notre ‘poisson-le plus abondant
' E Le‘«,‘po_i"ss‘o"ﬁ‘ le/plus’ pbpulaite 3 Terre—Newve est.la
s g L4
/" Le tunb 3t et 'le. flétan sont des .pojs'sons |

. E L . .oy D

B0 M N RN T SR T e
; ; & .e. “Un poléson.dont ' les .oeufs sont- transfornés en: est .-

: Bi‘ian'Dé\ii;ep'aispute 1
"Liés - _ojnar'(is:, . les .cfaiiés. et lé$
. y ‘po;taé‘o‘n's,,. ‘mais. deg i;rusta@:ég..':
g : 1 polgson qu'oﬁ*pegthééc'h'ezj."déﬁs'1_'6céqn et dans' ,'!.es e
i rividres est le;
+
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_ Exercise 6
" you by ybqr:

) |

1) :zl‘la
CoAd)
..'Aiii).v‘

T4
o .;1'13_\1.—; plate - f : B
Loddd) e c

4y
] d1)-
111) -1

a :yole e
le .chalutier ', T A
a sp%LettE,- IR 't’f- ;e

. a ‘haler les trappes seulement

Chal :l)i le saumon' i" L TTEl s e

1 ' ombln\ arctique e

. f R
. = ) ‘.‘ B .;. . I» x". *
o A )i'\ Sl
o T \ DA ,‘_'
Ci‘rcle the correct answer to. the questions read to ,
teacher..'k B T S P

‘;peche au saumon ‘ .
'peche‘ ‘€n petit bateau
.peche en’ chalutier i

Ayt':le

> chalutier
le doris .

la yole. e

: rodney

- RSN S RTINS el

a toutes sortes de peche 1

utiliser les palangres seule_ment

N
[

le chalutier
‘le palangrier, ]
1ayole B

-

d péche arridre =

le capelan SR
le hareng el
la’ morue . - ¢ R

\" C W oot LT .

-le homard
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‘ »e]_.ruuf:ltt' !

£, acpprt 7
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" ‘1-. Peut—etre le me.111eur petit bateau du monde.

VERTIcAiEMENT. S .7' . J.f‘- R T T N

‘ M2. Un filet utilise surtout a fprendre des poissons comme 1e S

Exercise 11 - Complete each sent:ence with one word for each - U - 4':.'\'-;

) Uﬁg . a des hamegons, mais pan\i'appat. ' R T S

el Un filet carré utilise surtout 2 attraper 21 mo#he est une '. e

"h.. .Urvle o .est ‘une longue ligne 'd'hamegons 'épﬁﬁtés'.,._-‘l AR T i

LN :
_Exercige 10 (continued): .
| VHORIZONTALEMENT' o -

Une S L . ._.a‘main. “ . . B ' ) i _,’.

R

.'4.. Un chalutier est un - R ‘~: .'" L ‘::‘."'_ R 3

’ ; 7.. Un filet cau:e’ utilise surtout Y prendre de 1a morue. R 3 : ‘"'
- s PR - - e e N

/ ‘( o ) R v o . . ) . 4.“' ; - i
lO/Un bateau de haute mer. ... - -° R AT " R e
AT “ :

.

Sre

4 : N S i . ' T oL

. hareng._. ’, s

: ‘5.’.: Ce qu on’ affixe z‘“':.tin!hbame‘;oh.“il«" , : .
. Un bateau ~ouvert'. | . :‘ R o | . / N ii’ . .
. Un -pe_tit 'bate_'at.‘t.‘ ': o t i g B

=) Lo . - e .
[ " o - N
S0, ¢ ¢ i -
. . . 1 '
. .
. .
N . . . oy
v ', L . . - . N ; . N |
. -~ . )
i, B

N ’: ’ / S
“ar Le . L est Npeut etre le meilleur petit bateau du monde. PR
b, Le - ‘¢ 'hest un bateau de tout, usage. L S T ey,

e, Un S .ap’paté se: trOuve au. bodt d'une 1igne ‘a maiu.

RN

Z o - . : . 1
. « . ! . . Lo i N A i . - Pl - . N

5

f-;: ‘Le filet el '. est utilisg par beaucoup de pecheurs. R

g Le bateau préfere des pecheurs qui halent les trappes est - R

5
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R R L “'L"hi".stbi're' de la provinc'e .de 'Terf'e—Neu\ie 'et LaBrador : :
s est’ une histoire aussi intéreasante que l'histoire de n in;porte
Y " P W) - . 1 R

‘Aut‘re prd\(j.nce du_ Canada. Quand John Cabot y est arrive en’ 1497 S s

% o
]

/ B il a t;rouvé que. des millions de poissons voyageaient dans les .. ’,~ .i -

eau'x'aﬁtoui' de la nouvelle terre, et que ces poissdhs etaient:

T : 2 o -~ . N

- faciles a attra@erb Peu apres ce decouvert des pecheurs d Europe S .

ont. commence 1eurs voyages, ‘et les eaux terre-—neuviennes sont S

A devenues tres vitg;_ c‘e‘lebres a cause.de'cos pois‘s'ons abondari_ta..
N ' - s . v . ', S . '. T ' ) ‘ P

“Ces p'i:eniiérs pécheurs ne restaient pas t:outevl'énnée\a". U
~ T ‘ Terre—Neuve, ils ne passalent que quelques mois dans le nouveau ' " ‘: o

S monde avant de revenir en Europe avant l‘hiver. - Mais‘ avant - R

longtemps, de petits nombres de pecheurs quittaient leurs bateaux

Lo e pour rester sur’ la terre, et ont commence la colonisation de

. N ‘. ','__ - . .
'rTerre-—N‘euVe. A o ) . v © e

Co p est. donc a cause "de la peche que les premiera’ﬁ?mmes

sont venus ici et tout 1e long de not:re histoire, les pecheurs

- B

e _-.europeens ont con‘tinue leurs voyage,s. Meme de nos jours les
i eaux terre-neuviennes sont le lieu de péche- préféré d'un grand

! -

: o ' 4 . o
‘nombre de bateaux, Surtout de 1'Espagne et du Portugal. Mais

; ) i - o v
d'autres nationalit&s aussi sont bilen repr@sent@&s, et parmi elles,

"la Ruséie et le Japon. ‘

- ' p V'Mai'.s“ la ,pé‘che n'est .pas réserv,ée aiu& pé‘cheursf d'autré»s

pays' elle est touJ ours, une les plus importan(;es industries de

L. S } notre p,toylnce. Et cette peche est pratiquee par toutes sortes » s
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;' i ! o Br'r I . g
: v . R o : oo s ST o T oo P K
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T R d'hommes, . de ceux. qui prennent la mer chaque matin pour revenir o
R T A xau port la meme journee, a _ceux. qui font partie de 1‘equipage d'un
o grand bateau et qui restent peut—etre plus d'une sematine en ha.ute ‘ i
: S R -Ils ‘utilise'r'tt u'ne""grande varié;té' de -bat:eau:bc.~ Les pecheurs
: ; e .. R . g
; i ‘o : qui pechent pres de la cote utilisent de petits bateaux conme la.
Cth e yole. ‘Cette barque. est un bateau ouvert, equipe d‘un moteur et e T
t} L. . LRI LU
AN P N - RIS .
. ? ' ¢ est le 'bateau prefere de bea.ucoup de pecheurs qui font la. peche s )
- i a l'aide d'me tra/ppe. D' autres pecheurs utilisent des plates, s
' a L " qui sont plus petites que les yoles et sont couvertes. Cette; S : Ll
SRS : ) f‘i ., - e [ . R _x;'.':"t PO Lo
Ch e e barque est plus convenable pour la peche a la. ligneﬁ'ou ila T
R ' C T furlutte. - PRI ._ L S AT
¥ v Et puis, 11 y a le doris, peut—-etre la meilleure barque T I
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du monde. Pendant des generations il a été utilise pour la- pech‘e .
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T oL T . en goelette sur lves ‘bancs - de Terre—-Neuve, ‘comme 1es Portugais AP ,
. 1! utilisent toujours.' Et. les Terre—'-Neuviens &'en se\rve_nt toujours Claen S
e T _aussi, surtout équipé 'd" un moteur pour la péche le long des’ c6tes, -

. . , . , _ P
o o N “mais a«:!ssi comme bateau supplementaire pour haler les trappes. . / ST ‘
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L b - o “ Pour les pecheurs qui veulent voyager ‘un peu plus loin,
oL - ""il y a.un_ bateau qui est plus recent que ces aut\res bateaux et ) .
‘ a qUi 8 appelle le palangrier. Les premier’s‘de ces 'b,ateau:c' . -
:A' ' | "‘. ut;{_lisaient de longues ligues de palarlgres, de la le no'm‘ .p‘ai.]_."ingri‘ei-’. : ‘_
; " " : . ] :' mé.is, de nos jours, ils sont utilises pour toutes sortes de .péeile'; - D '

sm':tout la peche a l‘aide des f;l.lets maillants. T o ‘,"'."'

LT S Puis 'y a 1e plua grand des bateaux de peche te.rre—
, r'fe,uviens_-—le. chal.utie‘r. a 'pe,che‘ arriere. Ces navires ont un equipage 5
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de quatorze a dix—huit hommes, et ils peuvent aller trés loin en

mer pour:.y rester quelques jours ou meme des semaines.A En effet,j /) ’ ‘ .
» 'it faut que ces bateaux pas‘sent beaucoup de temps a pecher‘et a7 ;
qu ils attrapent Beaucoup de poissons, car un seul chalutier coute . “
quelques millions de dollars. . : ’,: : - -,'“ \ o
Et quels genres de poisso:;s ees aavires attrapent-ils? o "' x (

'Le plus important de tous est sans doute la morUe, dont la plupart '\

de la prise estv congelee dans leLs frigorifiqqes mais dont une -

|

"granda quantite en est toujours salee et sechee. Mais a! autres o L

'~genres deviennent de plus en plus important, par exemple les poissons S S

. ' ™l T
“-:.plats comme. 1o turbot, le fletan, .la sole et, le flet. Et il y a .o

' ‘aus\si le saumon, le hareng, le capelan, et dans le Nord ll omble

E)

arctique. Memé le lompe est peche, pas parce qu il est bon a S

. ORI
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fan er, mais parce ue ses oeufs sont ‘.transformes en caviar. Et: T
P . Lo . N
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/*:{Ly a la peche au crabe, la peche 5 la crevette, la peche au homard

. . .

' . RN 1

et la chasSe au phoque. -
“ . i

. Ave_c_ur;e telle variété' de; choses 3 attraper et.avec les.

. . . ‘ -r., . 3 - . ‘\‘n‘, ’ .‘ SR
.-'g'enres de bat_eaux ‘utilisé_s,- 11 'est,'évi.dent‘ que les moye’ns de faire .~ . ., .
le peche ne sont toujours pas les memes.' Les pecheurs cotiers en’ . R

x

. ont une tres grande diversite. Les plus simples sont la ligne
ma:ln ‘(une simple ligne avec un hamegon appate au. bout) et la o o SR e

'turlutte (forme d'un‘morc’eau, de plomb et des“ hamegons). Un\peu' AT
"plus compliquee est la palangre (une serie d' hamegons appates) o

N Et ,puis il ya les filets, dont il y ‘en a de toutes sortes. o -

=~

' ,LAe 'plus commun en~est la trappe d morue utilisee par beaucoup de B

-" nos pecheurs cotiers, un autre, qui devient de plus en plus prefete,
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et" maillant ét un- troisiéme, 1a sein