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In the light of the lack pf ma erials on- Newfodndland and

: Labrador, its peo le and its way ;;Nrii\\ available to students in |

&

the classroom of Newfoundland and -Labrador, and especiall‘y in .the

French-as a-second language classrooms, the purpose of this project

.

was to develop a module in French on one aspect of the province

of Newfoundland and Labrador——its fishery The obj%ctive of the
d“le was primarily cognitive, and concentrated on the two passiVe:::'

- -

skills of 1istening and reading. Using these skills, students

would be p%ovided w1th a basic vocabulary on the fishery, which

i

they should be ‘able’ to recognize in aural and written form. »It_f

’, o

was also»hypothesized that students’ attltudes towards French and

learning French would Aimprove as a result of being exposed to the \

module, ) .

" T test the module,‘three classes -were chosen, one regular

.

grade X1 class and two grade Ix honours classes~ ‘A pretest was -

’ given to each class, the module was presented, a. posttest was given.

-

The data collected were analyzed and t—tests for differences between

iy

"; means were applied. The major findings indicated that there was a ’

~on the attitudinal questionnaire. SRR D

:

significant difference between the means of the pretests and post—

’

tests for each grade on acquisition of the lexical items, but not
N . o
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A, Statement of Prohlem
: YL .
i“E‘” o Most of the materials in use in our Newfoundland schools

LA

i majority of the programs are produced in Central Canaga. Even

W
Lt
1

have been produced sutside the province. In spite of the interest -

’in Canadian materials, there is still very little in the school )
y . , P
curriculum that could be considered to be of Newfoundland content.

This lack is especially S0 in the case of French where the

though the situations.and events portrayed in these programs have

e certain'universality, the content is not as relevant to
~Newfoundland.students as would be the case with materials based ™
e . .

‘on the lives and activities of fellow Newfoundlanders, and on
descriptions of the province.
. . .Moreover, students are,’ for the most part, unable to ‘ . ,

discuss in French many aspects of their own Newfoundland culture

~since they are not’ equipped with the. necessary vocabulary to do so.

N This-&ack is very evident in the case of the. Newfoundland fishery

<

u".w . .t

Students generally know the French word for "fish" but that is

. #

as much 'as most of them can communicate about one of the primary

industries of Atlantic Canada in general and Newfoundland in

A

particular. The aim of this module: then is to provide students

[ ‘* N . .
. €
BT LI N T i T e T
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3

. students. Most- of these materials'prenafEd for French as a seécond

. except_for a few,yoduies; have very»little prebared“material that

~ can be used for follow-up of reinforcement.

Lwith the basic vocabulary necessary to communicate in French about .

-, one of the primary industries of Newfoundland——the fishery

' . . . . . . . . L
B > . . - . f :
-,

B. Characteristlcs of Existing Modules
’ o~

In recent years, teachers -in many fields have accepted ,i L

. Ry : )
mpdules, or multi-media kits, as aids in teaching'new content to
Lo . - I . : 7 . .

4

-t

) : . . o,

ianguége; however, are merely audio-visual presentations, and, .- i B

/- .

N v A . T A ,, i
. The fost extensive work in the development of the module
for use.with Frenth-as. a second language has heen‘undertaken‘at

the Modern Language Center of the Ontario Institute for Studies in

Education (OISE) Ullman has prov1ded a practical guide to the

i

: creation of modules.' She defines a module as.<a1unit or klta - a

}indepehdent‘of existingAprograms, that deals with one,specific'

L. N

.aspect of learning allanguage."; She goes on to say that a module

I [

"can present information on a glven subject, teach a linguistic
feature, provide practice<or arouse interest."2 Furthermore, the c
module "should be,self-contained, requiring no extra research'on

‘the part of the teacher, and‘therefore_easily usable."3 In additiom,

~

1Rebécca‘Uilman:f Module Handbook! - Toronto OISE

. Modern Language Center, informal/publication, P. l

Ibid. - L IR _.; : 'l .- p" | \
3bid., p. 5. - Co )



the module 'should have procedures for evaluation as ‘an essential - " "*:;
A;component in its development."44 nLE u" ' PP ‘:“ >

The modules produced by the OISE follow this . guide. The

aims of: the modules vary from improving ﬁistening skills and

. encouraging interest 1n French—language broadcasts, to presenting‘ .

LT

. " 4 cultural material on such things as how Chr tmas is spent in'a'-

;’Erenchﬁcanadianrhomet One module introduces some aspects of the .
,';city of Quebec through reading; another some aspects.of Moﬁtreal"

‘l through listening comprehension, and a third acquaints students . R .‘”i
jx with some aspects of French—banadian popular music and poetry..

’

'These are only a few examples of the types ‘of modules produced-at
" the OISE. - o
'The materials-in these"modules‘also'vary. All'have a

teacher's guide, and most have tapes. Some include jslides and some

;%{ ' have'reading materials, whereas others have such.items as maps,’

>

[
o

flashcards, puzzles, student newspapers, and. even directions for. X
- S N
suth s5imple projects as easily,preparedrFrench dishes. They all- )

provide the teacher with a well—developed pacgage'ofimaterials that

-

.contains adequate practice and follow—up materials. —

:; However, except for these modules from the OISE there o

‘.afé'vﬂiy fewlothersfavailable that are developed‘as extensively.

T . . ' ) ' . : . - ™~
. Teacher-prepared materials which are distributed through the-

) ‘~ . ) L . . . .. - '. ' g

. auspicies of the American .Council for the Teaching of Foreign

. . . . . i : , . . . P
. B .

N 4rb1d., Py 6.

» P

‘ . . . . .
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Languages are not as complex as those developed at the Modern )
r

Language Institute of the OISE although they are well-organized

» for effective instructlon. Eachlmodule contains carefully

o '_ 7 determined obJectives,‘as well as an evaluation component.

h the exception of- Vous Desirez

V4

_ With
which also has a filmstrip ‘and’ an
audiotape, ‘these modules' consist of -a booklet only.

/

They are
use in the classrbom.

7

"
s

o8
designed for use as independent study components as well as for

Y

Even commercially produced modules are not, for the most

part developed as extensively as those from the OISE.

Jdckdaw .’
Publications has published a series of modules for the teaching
of French as a foreign language.

These modules contain. various
\ .
activities designed to help the students have fun while they are’

1

-

learning the language. The modules are self-contained packages\

These modules contain primarily "realia"
to’ help create an atmosphere in the classroom.

i

There 1is, however,
a question as to whether or not there is enough practice material

Stl.'l(‘].y..A' -

and there is 1itt1e consideration of evaluating the achievement
of the students. '

These packagesAcouldtnot.he used for independent

Other materials available““ould hardly be considered as
EE% full—fledged modules, at. 1east not 1n the sense of he term’as

defined by Ullman.

& €§
In particular, they ‘do not contain the practice

material and the evaluation componénts so necessary to make the

most effective educational use of the audio and visual components.

~
P

o N : .

. L

B

with the option being left to the teacher of whether or not he would
\‘like to add to the module.



'Withiteaching materials on the Newfonndland.fishery.

. teacher can rarely find time amongst the many responsibilities of

."each’ day to extend these materials, or to do the necessary research

. the module was. to provide the teacher of French in Newfoundland

- and .urban children. hntfit.Was.conceivable that the. rural outport

. student‘could find'himself‘more at hote with-the content.'

‘ program, prev10us exposure to the development of all four skills-—

“to relate them to_a.particular teaching situation.

'stddents abont 16 years.of'age. Lt wes designed. for both rural .

'apprenticeship in French at the high school level. While it was

I-not expected that the student be bilingual to-make use of the

'futnre; passé composé and imparfait tenses. L . . ' PR ~

-__é;._~——ee—jéff—ff?'fr—r-~—rrf‘*“”“””

’ . . : . ! . e

These materials are basically audio—visual presentations, which -

need to be developed further to be effective. The.classroom

: { . o Ly

The development of this module was undertaken .to respond -

to- ‘this problem. In particular;‘the aim of the preperation of
r

v
0 . - .

.. v
C. Target Group and Purpose\ s e ST

I~'"7ﬁ,v( ».‘:'_'“"_‘,
This program was designed for high school anglophone S

- . s .
4 . LN . -

. The student'wonld have receined .at least two years' . -, . . . I

5

/

‘listening, speaking, reading, and writing, in whichever French

program he.had participated was expected. It was also expected
s ] 4 <

’dthat the student would possess a basic vocabulary, which he would

-

' be. able to comprehend in both the aural and’ written forms. He - ‘ir_ R o

would also.be familiar.with, and be able tg‘use; the'present,

Los s

. « B TR R R R S e e et s,



ot

. supplementary -activities was to provide the. stud_ent ,with 'other o

;-

o eo'gnitive.one: the acquisition of appropriate lexical 1ten(s and.

‘ th'e development of the listening and‘ relading skills in order tq '

‘material to give him furth‘er practice.in thé use ,o.f the .vocabularyh

AT . - - ' . oo
i . PN - DR

" 'The, f'naj'or'objective of this mo'dule’ was to proiJide the .

student with the vocabulary necessary to comprehend material on_ \

,the fishery, J.n Newfoundland and Labrador. The purpose of the

3

S - -

~ I
acquiring the necessary words to enable him to spe\\\an write ‘ - /
to a limited extent in Frenc:h about the Newfoundland fishery “

'It was, hoped that the individual téacher would develop the speaking

a

.and writing sk:LJ,ls to the extent that was approprlate for his or

e -

her classroom.: IR 7 '

The obJective of this module, then wasg primarily a

.
Y

N

e, it was hoped that, throu h learning

3

more about hlS herltage, and belng able to use Frene to learn,

\

' as.well‘ as- talk and wrlte about,lit;‘ the student ‘'would develop ‘a " .

greater interest in the learning of French.’

12

..Language is a mea‘ns “of c'onununication,’ and'undoubtedly"the T

most positive motivational faetor 1s that of success -in ¢ mmunicating

,with other people in the second language. This module wa designed

- to provide the vocabula/y ‘necessary to enable students to). com—

municate: abodt the‘ Newfoundlandlfishery. Burstall state that‘

3. =

tion given in French on the Newfoundland =



P

’ *.; topic familiar to them.

‘.establish contact with French—-speaking people. 5

undoubtedly the most powerful incentive to 1earn French from '

. the pupils point of view, was the prospect of being able- to. ‘

would prov:_de the Newfoundland student with the vocabulary

‘ necessary to impart some of Newfoundland s cultural heritage to .

:! French speaker. _It'was aiso hoped that ‘this module might make ~\

French more relevant to some students, sinc7 it dealt with a.-

. :I pe ‘
In a 1975 report on French as -a. second 1anguage, Gardner

] L

“and Smythe6 gave 16 motivational characteristics associated with

~

: _1earning a second language, including the student s attitudes

. towards the French course and his response to the French—class

a
v

' situation Although not a specific aim of the module, it was hoped

that this module would help to create a more positive attitude

[P

V_towards the French program and ‘the study of French in general.

-

' .SBurstall, C. et al. Primary French in the Balance.

Winds'or: NFER' Publishing‘ Ccmpany Limited, 1974, p." 244,

f
z . 6Gardne‘r R. C. and Suythe, P.C. "Motivation and Second
Language Acquisition," Canadian Modern Language Review, XXI,
January 1975, p. 223, )

. )

t
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A, Rationale for Choice of' Media and Materials‘ R -

; ) LT Much of Newfoundland s history is.of the sea and even' .. - o S \
! l today the sea and its} resources are vital to. the province. '-Howeirer.,, o
. ' ‘/

Newfoundland Erench courses pay little attention to what the sea
I Aoffers .'ﬁ Notonly is this topic rarely develope‘d in,_any 'texte.. > ' ’
cef o ... for the teaching of French, cb.u't teachers, even in rural environments, . | RS

rarely have the materials to develop communication skil’ls on this

hsubj‘ec’:t. In response to-the need for materials on_ the fishery

4 ‘ 1_ ' for u5e in the" achools, the Newfoundland Department q,f Education . PRI

T - S o 'A prepared a slide-—tape presentation entitled Our Fisheries “ e

o P An Introduction. However, this production was available only in ., T "
_ .« . ..+ English: S . . ' N (O S

. e _" . . Upon consultation with réprese'n,tatives(at the Department Lo o
A e e _....of_Education, specialists at. the Media Centre of the Départment; SRR S e
Lo .andv the Provincial French Consultant, there seémed to be'a definite - = - =

- /

int‘erest’/in converting‘ this ‘program into a'-bil'ingualone." The, ./, . . e
program would then be available for use in Engllsh and French T _:’ S :‘ e
classrooms vhere it would be used primarily for its content. BT { o

R . R would also be available for use in French—as—a—second language ,‘ s N2

chlassrooms as a vehicle for teaching language‘skills as well ae '




) Centre to have a number of" its programs in a bilingual foLmat. gﬁ. e

s supp_rted the oriéiékl proposal of. making the,program bilingual,

fvof Newfoundland It was felt that the topic would be S6f con-~

-— . B
R RS

-éontent. This procedure coincided with the desire{of the Media

|
Further discussions with both teachers and.students jii P n\ =

a L ey

< e, ‘-

:Teachers expressed interest in being ahle to obtain materials on g

the fishery An’ French\ Students also showed -an intepest in being

. -

'.able to communicate in French aBout one of the major industries

.

K fsiderable interest to 411 students and that it might be. 1 maJOr

‘ /

7motivational subJect in areas where dependence on the fishery was

-

predominant._, S Co : -

£
¥

1.J'.ﬁ The prOJect was. then discussed with professors at Memorisl

‘

e
'

';~Uniwersity of Newfoundland in both the areas of curriculum and

v
.

_*media, as well as with the Provinc1al Consultant for French.

After these discussions, it was decided that the original slide-

,Jtape presentation, and the nmssage 9§ thislpresentation, would be'

. . - . "
R e reo SR »AE

1 retained,as far as possible. The aim of the project would then

[y

be to assist the student to develop suffxcibnflvocabulary and e

o language skills in French to be’ able to learn from the slide-tape

‘considered The slides were already available in the‘Media Centre

presentation. o L S ," T
Wt " .. cl ' : - - ' -\"

' . ; ’ o
In these discussions, the possibility of easy access to .‘ '

—,/ %

'-the module by ‘the teachers of Newfoundland and Labrador was also

3

L wof the Department of Education, and were ready for distribution

to schools in the province on request There was already an English

e
Coe
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- excess1ve, .as the only additions to the already existing English }

Bt
4 , i o
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“ . ‘ - o - -7, & . . . A
P - ST .“ AR . B e f
' . ! R : ) |
: ,soundtrack oh the tape' the French soundtrack could be recorded {
‘ ‘ on the reverse side of the: tape, thus making the package relatively
\ 'simple and economical for production and distribution. The overall
? 'yh cpst of the materials to the school or school board would not be !
' |

- slide—tape presentation 'would be the dubbing of a French track“‘

1

i
]

,{

onto the tape, and the pro uction of some transparencies and print

s
I
materials. The program, then, would be quite economical , ,fﬂ o
' ) .",Lj v . "[ M
R ' R ‘ o L. . ' . ) " ' . - . , B /‘ \\' .
Y ' T AR ’ o oo \\u _
L . B., Content Development L e T / Y

Once the decisions about the ‘format of the prOJECt hadl

. been made, the French version of the production had then to be

developed 'ih o o

-b: 2. "‘ . _ . . ) . ’ )
was essentially the same as the English one. The preparation of

the French, script was-a difficult'task, as words for certéinhtvpes,

of fish and boats, although quite common in English to most 7\

[

A search was made through a number of dictionaries and encyclo-

. a :
. .

. _;}'3 ; Newfoundlanders, do not have French equivalents”that are ‘as common.
RV
|
\;L.; , pedias, a number of French—speaking people were questioned, and
g the Fisheries and Marine Division of Environment Canada ing@ttawa

N was contacted for the official French equivalents of many WDrds.:

Upon receipt of these materials, the translation was undertaken
ol N

¢

.:andlthen/verified by a‘number of native.French‘speakers.



f.to the Newfoundland fishery. Several oral/aural exercises were fJ

:*ideveloped.‘ A number of supplementary activities were alsolll

'developed in order to reinforce the auditory 1mage of the vocabulary
items through the printed word Such activities included multiple—‘
'choice completions ‘word puzzles, and simple questions to’ answer

'l in French.. As further reinforcement,:and to assist‘in the‘

The next task was the development of activities to assist

the student in acquiring the most important 1exica1 items pertaining
. ) - '

7
4 . / o 0

a, [

PN
s - .

retention of longer passages of prose and?the,developmenthpﬁ -'1_W."

igeneral sense comprehension of material‘related'to the fisherv,

~.
'

.a short reading passage was also developed \This~materia1 included

.;In addition, a directed composition on the topic of the fishery

v‘was included to assist students 1n mastering the major lexical

A”fitems for comprehen51on of the slide—tape production.

Lo "_ Once the material had been prepared specialists in the

N 1

n'field of media were consulted to ensure that the materials _were T

g;compatable. A bilingual person was also consulted to ensure that

o T

"the French script gave the same message .as the original English .Q

-.iver51on and several teachets were consulted in order to ensure

-
‘s‘-«

'f“that the material contained in the supplementary activities was

:
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. the 1ex1cal items to beﬂmaster&d and was supplemented by questions..l
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SUMVATTVE EVALUATION . .. .  *.% . -0

The objective of this module was primarily a‘cognitive

the acquisition of appropriate lexical items and the f“’{ o l;.';‘;*'f “p'i4
,, e U A
St Ll T Yoo o

' 'development of the listenihg and reading skills in order to e

..?'fcomprehend information given in French on the Newfoundland fishery 7
A Q0,
A secondary objective of the module was to motivate the student
R " o "i/~ fa

,,extent these aims had been @chieved

. cations to make it a. more effective teaching instrument where;‘in“

o the use. of the module.

ffafter use of the module.

,towards the- learning of’ French

by the use of a pretest/posttest format. The'pretest was develofeg o

The module was tested in a-
classroom»situation, and evaluated in order to determine to what PR
In.addition, some- information 7_ S M';”.

"r

about the moddle itself ‘was sought in order to assist in modifi-

. .’ b
. . g - .
- . : ~f ' N

' : possible. - - ',‘~: SR AR A »r‘, oo o ”t'f""'{

] ’ Do ! PR NN

The evaluation of the aims of the module was undertaken
?in order to sample the" knowledge and attitudes of the pupils befor
The posttest sampled knowledge and attitudes

It was hypothesized that significant.

differences ‘which occurred between the periods of testing might f‘:~ r.";uivui':‘

in some respects at least be attributabIe.to the use of the u~ S .
. T , e S R ' LT me
. module. ‘ ‘.ffﬁ" ST e T T T e
/ | : . . ! o B .
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VT e . From ‘the point of view of cognitive learnings, it was V'Fihuff’ R |

P 4 A

5’hypothesized that pupils using the module would 1earn vocabulary ¥v_; o . ﬁ e

!

.Jfﬁ' ff ",: ':~; o T?associated with the fishery, and would Be able to understand these J‘,iihiu

o RS o words when spoken and when seen in print form._,The questions;“ ce
R SR LN BT RN U
ST et jaddressed by this section of the testing were as’ follows. IR VP
B R l) Are pupils who have used the module able to . j_”.‘~ Y - B
Syt o s Tt wnderstand the major vocabulary items when - .00 e R B

. R spoken? S : L TSP AT N

.".

RIS "2) Are pupils who. have used the - module able to . P ;h’;y{\;sﬁn_-: :
- o e recognize the major vocabulary 1items when. given. T |
S 'i . 4n print form7 B . ,\, S ‘.“Tgf}

3) LAre pupils who Have used - the module able to ;'1}15."i'd :'?.i : f"5f”"%

.o ., . N . ' . !
A Chrhon - write the major vocabulary items correctly’ T T st
B Y v L e o R S
. *E EEUEHR P T " * 4 From the point of view of attitudinal and motivational ,; o _ q~
A A o " L e - .. , PR f e A
£ . . B R

%:55,‘ ;jfj.—‘faa’considerations, the questions addressed by this section of the»; L ]

G ) htesting were as follows., . ,‘ ,: s .V:‘ : "i' : ;.: u:” S . .,ﬁ b
. ) “ ; - ‘;. N ) . . v .' ’ ) T . Lo oL, .
. s ' l) Do pupils who haVe used the module develop more. 2 .
. positive attitudes towards the learning of-French’ o v

e Lol o2 Do -pupils who have used the module develop :
I SR L ‘~‘positive attitudes towards the use of the module -
S - BT ©.'as a means’ of learning content? < R 3

' ‘In a third section of the‘evaluation;,some'inforuation‘wss‘
'.7fi‘f]13'r‘.;,; o ‘spught about the'module:itself. The questiOns asked vere designed g

';',2 . '*-‘45 i“-. ‘to give informationngbout the construction of the module, and

R aeddressed two areasﬁis follows:'

B ‘j";/ﬁjwl 7.0 1) What parts; of the modile, do the students find
o e .'”, . most (or least) interesting? . e
o T 2) What' parts of the ‘module do ‘the students find', . T .
N CAL most (or least) difficult’ L T

e . e Sl e b T RN R S L

=\
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Ca e A pretest and posttest were designed in’order to collecg ,ﬁg ,.[4‘“7
| information to answer the questions raised in the two areas of .

el . major'concern, cognitive learning and attitudinal considerations. ft-- KA_
. 4 )

'JA“i':: . L A questionnaire was developed to collect 1nfdrmation with regard ‘ o

! ¢ . IR

}: l'f s "“ngQWl;ft to the construction of the module.. These instruments were then

‘“‘f“;f : .\':*,‘Z,['i given to the student sample chosen before and after use of the

' . . 1 module. Answers were tabulated and analysed in order to obtain
e B e ’;, B ‘ L
B e e- ) - .

4* resp nses to the questions posed The instrum@nts and procedures D
'ﬁ“:*”q',r.,dlj*: ‘1 ane discussed in more detail in the following section._ ‘.' TR
e A o e ‘. P

L ". . T 'u v 0 u

- . «

‘B.* Evaluation Questionnaire——Contenm o “.f i_‘-" ]— " .:‘2ff: ‘

4 PN »

“‘Efl;:rﬁ-‘f," ,,‘~‘ﬂ_' The pretest consisted of two pargsagthe first being five
. . o, - -.u . . . . L,q" % Y

items given orally to determine if students could associate the 'u‘j”

¢ .

Ch items with: corresponding pictures shown to- them; and the 82cond ‘:%',,

." | ) o . | being five multiple-choice items which were written to!;ee-if éi;‘lﬂ:v

PR . : ' b . ‘ .

, | o - i students could determine the correct word to match the meaning
A : T . o ; ’

[ R given in printed form - "; S e ;:-- ~_'V

’ L P . -, Lo P LT P
. . . . . .

C s

./».47 ;f}',' , The' posttest consisted oﬁxthree parts, the first being

. ,afCSQ;;. ' l s items given orally in the same’ manner as in the,pretest,‘the second i

,‘1 . ‘\, . -._T:.‘-- NN / . . ’
e L "‘I being 10 multiple-choice items given in the same manner. as in the' ;o

o ) ; pretest and the- third being written completions. As for the.
first two:parts, more items were included in the posttest than in f_l>.ﬂf;

. .-the pretest; but’. all- items of the pretest were included in the S D
o - L. L”/" Ny ..‘”. . -, A , ", et

posttest. The other items were included for two reasons. firstly,
S - - - T e

o T to test more completely the vocabulary learned in the module, and
, d. o s B R X . o Co L S »»" "4 ’ \ PRI |

L
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- sec_onéiyly‘,- to r{eip .avoid chance recall of the answers given on - '

4

~

.- the preteet. Tf. all items had beex 'gi;re'n vin-exactly the- s,ame' form

" as.on_the pretest, students might “have chosén the same answer as
on the pretest becadse that answer was familiar from having e /
__ ‘written it on the pretest, and not familiar from havmg learned o

it. from the mAule. C ‘ o o .

“The thid:d part of the posttest tested the students ) | b

ability to recall the correct wor& and to’ write‘ it properly. It
a * 'l

was de51gned to determine if the student had acquired not only {

T

the meaning of the word but also its written form ,There uwes )

‘

_.no corresponding part on theé pretest for this ‘part of the posttest, = -,

4 words would not be able to write them.-

Do A section on both the pretesf and posttest was an

since it was -felt that students who had no prior exposure tb these L
' , SN
/ - L e a

R

c.” Evaluation Ques tionnaire-Attltudinal

'l

attitudinal study, which consisted of 15 items that were identical, '

"on both'pr’etest'an'd p'osttest. : Although not a priﬁiary';eim of the'

’ module, it was hoped that the module might develop a greater. -

°

interest in the learning of French., 'i'hese 15'itetns were included ° *
to help discover if, indeed, a greater interest in the etudy .of '
the language had .oc'c.nrred-. B ‘

An addeudmn of five items LWE-IS_‘inC:‘L}:IdIEd_ ‘on the oosttes‘t.

These five items were based on tfflﬁe module ivf:self, and were designed

to help discover whether or not students v attitudes towards the

2 . .
( P . o - P |

N . . . ' . B emegeron Fs




R Xd.ule were favourable. o P o ST ey
Follow1ng the posttest were two short questionnaires..

R 'l‘he first: asked students to rate each of the various components

’ of the module ‘as to the degree of interest aroused in the student

.

by each separate component. The sec’ond 'asked student‘s to rate'

- the components and activities as to the degree of difficulty ’

" per'ceived'by the student in performing or experiencing 'these'

' components and activities. These questionnaires were designed to

¢ . . L. .,

) h'elp fin‘d ‘.the s-trong'points as 'well as the weak ‘points in'the '

'module. This information could be used later to. make any further'
e changes in the module to make it‘ more interesting and appealing
Lot . to’ the student, to make\ it more or less di.fficult, or to make‘.’ uit‘ N

_more effective, . ' . o e c v

D, - Student ,Ch,e/lracteristics o 'l L ,‘ B W

This module was designed for both rural and urban high N A R ]

o school students about 16 years’ of age. " The student was expected .
. to have already spent about two years apprenticeship.in French ':.
:"at the high school. level, and to have been" exposed to the develop-'
3 . '
2 ment of all four skills—-listening, speaking, reading and writing.
g 3 - I £ 4 was expected that the student would be able to comprehend a
£ basic vocabulary in both the - aural and written forms,’ and be o
"b T L familiar with and able to comprehend the present, future Easse T L ‘, AN )
R R comp_ose, and E&rfai tenses. ' - C e s el ’ |
' _:’ , " N |
G . Lo ‘
. . e 4 P LA e ey e s gy 2 e A e r O TERES - - ~ cabie a s o ‘4
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. L

prior\exposure ‘to French at the high school, albeit at the Junior

'
' skills, they could comprehend both in aural and written form, a.

: 'and urban students, although with & predominance of urban students L

.and in an urban setting. "

‘ .. “ N e .
. . . - 3

It was the intention to have students 1n grade XI :Ln

.

‘both urban and rural .areas as samples to test the module, however ;o

e ‘was discovered that certain other students met most of the :

"‘-criteria stated for students for whqm the module was intended

iy Ve

'Students 'in honou‘rs grade IX classes. had h'ad at least two years"

v

'high, level they ‘had been exposed to the development of the four

vocabulary more extensive than a bas:Lc one- and they were - familiar L

' with and able to use, the present future passe comp_ose, and;
to a. 1esser extent, the imparfait, tenses. o o L R ‘ Dl

.
..

Moreover it was intended to have the module tested in

L .Vfull classes ot w1th small groups. This presented another S

‘the time to present the module, only one had groups big enough to
-be considered as -a full class, and these groups were/ in an all- Y
L "g’irls . school in an urban area. Within the rural areas close to .

‘St John s, the grade XI. classes of those, teachers willing ‘to present

4

"the module werg: too small 'I'his preSented two. more reasons for‘

' 'accepting the honours grade IX classes firstly, there were .too’ o

few full grade XI classes available, and secondly, the grade IX - a

I

. "classes under ,consideration consisted of a combiuation of both rural

]

- problem, since, of the grade XI teachers who were willing to commit A

n-¢v‘~‘——-ul—vr\—:uu$_ym.-'n,’-~—'.QI-J\\.. e e
T | &
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E. Teacher Characterist:t.cs :

- F. 'Procedures. ' - - . .}

R RN

_‘in the same language. . o o

.o Xo complete the evaluation were to be given in English since :Lt

'\.

«

The teachers chos)'l were proficient in French, both

- y having spent considerahle time in French—speaking areas s including
r French—speaking univer31t1es, and each having at least lO years

iexperience teaching French as a second 1anguage., Moreover, bo th '

B IR .

‘/were extremely interested in presenting new material to their

8 students, and were always 'interested in new programs, approacheev,‘ .f

'."‘and aids that might interest their students. As well both were S

L involved w:Lth curriculum development in French as a second language' -

A

-.withln the1r own schools. e e A

\

Very few instructlons \were given to the teaehers except

e to mention that the procedures for the presentation of the moiiule

v‘._were given in the teacher s manual and that the presentation )
N .without preview was to be used As’ well it was explained that

'_the presentation was to be eonducted strictly in French and- any

- e

o instruetions eoncerning the actual presentation ‘were to he given :

v .
. gu
\

L1

Instructions for the evaluation of the module for the

:purpose of this study were also given to the teachers. Any‘

S instrué /10ns that had to be given to ‘the.’ students to enable them

[

/

"."was considered imperetive that the students understand how to do

4 each part of the pretest and posttest. The use of English was not

s

- us




 to apply ‘to the explanatib.h of any French words_on-the tests, .. = /
C 4 . ! ’ ) ' . ' - . - . ' :

’ module, and was presented by stating. that it was designed to .

- *";".’

. M ' ,'(. "' - L
-'rather to the way ‘the tes ts were to be ans(wer'ed._ .

' The pretest was given on the' day prior to beginning ‘the “" A

- 1

R determine how much students knew about the Newfoundland fishery in

" program, but" ra‘ther the overall class reaction.

administered immediately “upon completion of the module. Again,

" was administered from May 30 to June 4,

‘ study vas mot to. find vhat individual students thought about the ’

""as well that the classroom teacher would not have dccess to the

" data- of e_achy indi’yid,ual"student‘.

-and " some students "

'26 to May 28, followed in subsequent classes by the presentation

'were devoted to the module until its completion, and th.e posttest

-French, and how they felt about French and the French program. A L i
Students were reminded that the purpo@e of the pretest attitudinal :

They were‘ remind ed

- These remarks were considered . . S

" to be necessary since some of the questions could have been . P

considered by students as.expressing\ 'opinions about the teacher, . R
answers could have been influenced if.‘they»felt ‘

s
AN

. N 1

[ . ' o \,

" that the ]teacher was going to see the quest'ionnaires. ) . IR

\\. The instructions for the posttest vere s:lJnilar to those

. [
~ ) ) \

. for the pretest as to the procedure for each part., This test was o \

oy < '
students were advised that their te cher would not have access to . R \

indi\}fdual questionnaires. '

The prete\st was’ administered to all classes starting May o . \

of t'he.module, and, finally, the posttest. All-. French classes .. A

" In all class periods | the 7

’ -
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.j-,f R R 'TABLEA o T
; T © e, R " I . 3 K E
Comparison of Scores Obtained ‘on: Pretests and Posttests .
‘ . for Common Lexical Items . : .
) o s : ‘ N S
. T L T s L " " Mean Scores** .* "":-,"_* T . Tre
s "“'Groupy L N “' ""‘P‘r‘etestl' "Posttes_t S t. o o
‘ . . 'juf_' , S s e e, . . oo ' i}
ot Motaliloo fTot9n -t oTu7022 0 90200 ,9.99*-"_: e ! o
'x’r's,"."f‘ B T - 1 < WNETA N - B 9 64* C T
oo *ﬂignificant at the o 001 level of confidence e UL v T
, S 7 #+Total possible score =" 10 IR el e
o : ',.‘ .. O o -'\ ' )
. . . . 'wo'v’ . . .
to check both reading skills and the ability to write 1exica1 items-
' o orrectly. . Figure 1 relpresents the number of. students answering .
the 10 conmlon :l.terus correctly in each grade anct the group as a .
: whole on both pretest and posttest. All groups scored higher on: s
" . each’ indiv:.dual item on the posttest, with the exception of the !
: grade IX group. In that gr0up, on each of "the first two items, : g ;
. g there were two more responses gi‘ven 1ncorrect1y on the posttest , -
e ,than on'the 'pretest. For the grade XL group, all items had more . . Lo
: correct responses on the posttest than on.‘the pretest, and for all
s - s ¢ . ' A S
T students as a group,' the - same result occurred The range of scores, - v T
. as well as shown :Ln Table 2, andicate a general improvement.~ The‘." o '
R maximum score changed 1itt1e, if any, since some students scored '
N ‘ . ver}" well, on the. pretest. However, there was a marked improvement
: :‘. - ', e Lo CE- % _- ‘. v‘)' N . .
. o- v” ’ "/ . .
; \ g [N - Cy
. . - -_‘ i ';
-‘. . "N" - .:/,. - ;‘ e v ¢
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- oY e ' " . )
S B Range of Scores o Pretest and Posttest }
e for Common Lexical Items

’~ ‘._‘/ Range of Sco"res

" ’.:' ‘_':_'f"l:._’te‘test_:,* o T Posttest* S
| EPR R (P
in 'the minirhum”s'c‘ores.' ; -
J, It can be concluded from these results that the module )
Y 'made a signif,icant difference to the ability of the students to :4

o . -{1.1

.""the Newfoundland fishery. e

-~

The results of the writing section of the posttest also

' ","' fill— n—the—blank type question of five parts. ‘Stud’ents-we,reﬂﬁ'

Ll Sl
‘ : ’aspect (i e., writing of the words associated with the fishery)

a

"was not examined in the pretest as it was asemn;ed that students

"'the 1exicon correctly. The wtiting section of the posttest was a:

' -'.l'-. comprehend aurally and in print the lexical items associated with". o
- ind:_catéd t:hat students developed the ability to write words froml,_

asked to supply the missing word and wrlte it correctly. >'This ol B

'Nwho .were not familiar with the lexical items would not be able to '




sentative _". B
S AR R .~'-exe'rcises
TABLE 3 .

e . . o . . B

” '

Percentage of (forrect Answers on the Writlng Paosttest

1 ¢

7
PR

1
'

a
, b
. 4
. B

’

As may be ‘seen’ from the results only about half of the

' students developed the ability t:o write the words of the lexicon

v ol
N L

: i-' correctly. It may be concluded that whlle the exercises in the '

v
-

.module assisted some students in developing the .abi'lity to write

"these words correctly, not sufficient practice wes given

\to assist

LR

correctly. -
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‘ '_module»was-given, and. may be found in Appendix E. ,"‘ |

o The results of the pretest and the posttest for “the . )
attitudinal questionnaire, considering only the items. that were/ a ‘ A‘i"
the same on both tests, weré" collected and tabulated Sinc‘e .the .
tabulated data showed letters only, the information was ,eonder‘ted"f R
to numerical form,‘e’ach response being given 8 value fr‘om‘ 1 to-5, ‘

A with,‘i being the most positive response. The compariscin of the ' y
data from the 15 common items on both pretest and - posttest is shonm o
» , , t o

j"scores were 78 21% and 66 67/ for grades IX and XI ' res‘p’ective‘lly;r',f o

B Evaluation of Attitudinal Questionnaire o S

‘.five additional items based on the module

\t

S i e 8 i i e g o e e

ve oo - . . PR I

PRI . s b ) - .'l‘

~»I-pretest- :but 'high’er perc"entages 'on» Ehe‘posttes't'. . The ~_percentege

on the pretest and 95 282 and 96 67/, respectively, .o'n"the post= "I .. .

e // ' , T .. .Y

'/r""s

T

a

questionnaire on their attitudes towards French a copy of which
- were again given the attitudinal questionu ;e, this time with

may also be - found in Appendix C. In addition, there was a question-— 3

naire which requested information on the degree of difficulty ’

1

; which students attributed to’ the various components of the module.

naire which requested information on the amount of interest which

sl N L

= .‘ the students felt was’ stimulated by the. various sections of the

Before beginning the module, students vere given a 15-item -:;‘,'
' '_may be found in Appendix C. . Upon completion of the module.x, students. e .

ne. .- These additions

' -aThia» questionnaire is presented in Appendix D A further question—' e
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: a9
” Commes . S T R
Mean éeores* on Attitudee ?owarde the Module ! |
. , . - _Group - _
" Question B - IX ' ':ﬂl P Totalr
. B o . o
16 . ot 372 - 408 D - 3.81 e
Y .4.i0“i. e AR VI .
18 o 39 T 338 346 e
T I 519 T T 1) “
20 S R T IR 3}21 , " 3,20

*Minimum score of 1 indicating a negative attitude, maximum score

_of 5 indicating a gositive attitude. ) S

to learp/hew words (item.17); and” only two of the grade IX students

:jeft at they had not learned anything from the mddule (item 19).
. P : ' (- .

hge of the 67'gradedIX students, but only 10 of the- 24 grade

X students felt they could communicate more in Frenoh as a result-

-0

of having beeJ presented with the modu1e~(item,18). Fifteen:grade“

'Ix students and 11, grade XI students were undecided. Students in -~
' both groups alao were undecided as to whether they felt that their '
;attitudes about.theqstudy of French had improved as a result. of

_the modile (itém 20). -However, of those that made a decision, 26

(

grade IX students and nine grade XI students felt that t eir

]

i attitudes had improved while only 13 grade IX students and five

\
grade XI students felt that they had not.
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' Data on'the‘qGEStionnaire Eoncerning'degrees'of difficulty‘,-;

—

30

components were" also tabulated ‘and recorﬂed., The average s

¢ —

o

./~ ) - o

scores are pregentedvin Table 6. BREN )
R ) . “*%:ABLE 6 -
. N .lﬂ- :
Conmonents Rated According to Degree “of Difficulty
':’/0 7/ - :.' S e ‘s .
. _ . Mean Scores* by Group ,’
Component 3 IX's B XI'g _;‘g?@' Total - . "
. [ ’ C . ) N "‘-\n::.

' Tape | T 2,25 2.71° . " 2,37
Oral questioning * 2.7% ‘ 3.58. 2.98
Unscramble phe words " 3.69 . '3.96. 3.76-

' Mota-clefs S 3,88 408 3.9"3ﬁ

'Word plaqgment puzelés‘ . . 4.0L- QEJK 4,25 - 4. Q§

' C 3.9

s .

’ components fitted into the" categories,

easy .

e

' ‘Reading passage

Mots eroisés
Compiete the hentenee, ZﬂQé;
«Rej’oind:e'rs‘t IR - .'31_'27 . 324
| 2. 64

. ' . . Tt

"3.08

3,79,
' 2\’0‘,96 ,:

. }
A \ 3

" .

‘-
f"\ , ‘~ R - " ’.r - RN
and the easiest was the word placeﬁent puzzles.

. ‘
E]

e
v 1}
-7
- b ’ .
-
;
‘
. .
. . ;
\ N * . LI
; S bt
A N 1 .
- ~ p— £ » .
“ , . [ =
RN . ; : B Ry
3 4 toNa
-
- .

e”*Highest possible score'= 5, indicatinglverf easi?y;

[T

A AT e s

\

Howeve?, no
very difficult" or very

Grade IX‘etudents, on the average, found each‘}omponent

|
:
[

\Ihe most difficult component was comprehension‘pf the tape

v pra e

‘.\l

St



repdrted\ih-Table'7r

~ . - . el

more, difficult than did grade XI students, w1th the exception of

. l
ﬂthe exercise entitled “complete the sentence s which was rated

'alntEt identically by both’gnades Grade IX students found the

v

oral questioning much more difficult than did ‘the students in»

- f 1

1:grade.XI An analysis of the 1evel of difflculty fUr each item

Tl.' is included in Appendix G. J,A . o , - e

. ~ Ve . ) - .. P
: Finally,.data on the-qnestionnaire concerning degrees .of °

v

"' 'interest-stimulated in theqstu&ents;by‘the'varibus components were

tabnietéd'and recorded. The results of the questidnnaite,are,'_f'

4

TABLE 7

. Coﬁponents ﬁated_According'téjﬁegree:of'Interest'Stimuiateﬁ"

Mean Scores*

-~

" Mots-clefs . S 206, 217 0t 2009

_*Hiéhest\eéefe =5, indicating not interesting.

‘Slides Coa. 0 2ar Nl 2.3

‘.Tape PR SRR 79 2 BEREERY 1 N &

Transparencies . o 2,09 1. ‘2;21. R -2.12

Oral questioning ‘/": - 2;75. : .f‘ ‘2.35 S ‘ 2,64

"Unécranhle_the words - A2w18: - - 2:}7 "~v‘. 2;1&

. «

,.Word'placement puzzle - = -~ 2,06 ",t,f 2.33 - :' ‘2;13f’f

<4 } . ’ E A

'Mots-croisis .- 206 - 217 - .o 2.09

o

: Cbmplete-the-éentencé T 2,67 " 2,33 - f 2.58
o o o s e |
Rejoinders . 2,49 . 2,46 Lo 2.48 e

Reading passage o 2,72 &@ . ,%r17 o "‘2557"_ -

g

e

_Comp,onent"}'.'-~~ . IX's N CXI's - Total - s

| - . ST L. . . - fa ‘
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AL Overview ‘ gﬂ' ; o
e T

second language that has been produced in Newfoundland for ) L ! .
. i . "‘.'_’A. ‘_z
! ;

material designed for teaching French that deals with Newfoundland

designed ‘to help fill a part of that, vacuum, by providing teachers

and students with a multi—media kit on the fishery of Newfoundland”
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CHAPTER V', = v LT o _

e . .

' CONCLUSIONS AND ‘RECOMMENDATIONS- . ..~ .-

1

> There is very little material for teadhing French as a
. " ."\ . ' ‘ r"v . r.: ,“,

v, v
Newfoundland students, and consequently, there is very 1ittle /

) This module was

its cultural heritage, or even its way of life.
. s

I

1 . ,

and Labrador e 3 : - D
. ' - . . . . : : A' - 'I
o Once the preparation of the module had been compﬁeted : '
it was presented and tested in two schools in an urban centre in -

]

Newfoundland in one school at the grade IX level, and in the other

The data from thlS testing were then tabulated and
Y '_-‘ 3 ; l ,': .' / I h

Ain grade XI.v
: C ‘;"' L ’ -EE:

analysed and sevefal conclusions drawn.
R . ". ‘ .. )
ARPRI o . ot .
B.' Conclusions RN . - ’
!

Froh the analysis of the data collected a significant

positive relatlonship between the use of the module ‘and improvement

in 1istening and reading skills waaievident. The module did fulfill
its purpose of aiding to. teach students basic French vocabulary
L . . ‘;j{if,n" ‘ \vlg |
- 34 .

‘

e e e nem s B 0

R

R



o

‘pertaining to the Newfoundland fishery The testing indicated
’ that students were better able to recogn@ these words when they

' 7were heard or seén in print.‘ There were also indications that

‘5correctly. - J

cannot be excluded from am explanation for this result,;it may be

T s ’. ) . o . / N . EE

- -and testing concurred with those of the ‘analysis of the data. Both.- -~ . - -,
‘teachers felt their students benefitted from the-module, -but the;i.
‘grade XI teacher was more-interested in'including the module in

her program of studies for future classes.:' L

-as to whether the module was an influence An. improving their-'
- 'attitude towards French the average score of 3. 2 indicated that,

vstudents were undecided.,

PR . . .

the module assisted students in'learning to write these words
The data also indicated that " the grade X1 students el

profited more from this ‘module than the grade X students. They 'j;'gvh.':'

7

received higher posttest ‘scores; and "in general, the gain from "'
:pretest to posttest was'also higher in the grade X1 classroom. R ‘. o f;

‘While both student characteristicshend'individuel‘teaching styles .

shggested that the module in its present form is more suitable to

the senior high school student than the students in the junior L f'lf{'i',
high school grades. L L .

’

-.The comments‘of the ‘teachers involved with the presentation

" The module’ seemed ta do little, :Lf anything, to. improve S

i

"-I the-overall attitudes of students towards learning French.. In ',"»' .f o i{'

response to the item on the questionnaire (item #20, Appendix c) .’

1
'
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S BRI Similarly,/on the comparison of the similar items used - s

-
*

. in botmd posttest, there was no’ significant difference o
.between average ‘scores on the attitudes towards French scale.

. A i ' E . One_ reason for this result Might be the group ‘of students tested. ; o
. M to ) L ., - . . B!

" Two classes were honours grade IX students, and ‘the’ third a grade
,

-j ; XI class for whom" French is an. optional subJect pursued primarily .

, . L by those who are already motivated to learn French It can '_be
'noted that the pretest scores.Were"themselves quite high. -
- G ) 'Another reason. for'th'e lack of a change in attitude is ‘ ':.i L *“
’ “ ,' that the"s‘tu—dents who. tested the modul‘e were ‘prima'rily urban SR
Iy .’ ;o . ] children, in- 1arge urban schools. ‘S't‘udents in r'nral areas, where ‘//.;
j"the fishery is a more integral part of the economy, might be” more
S' motivated by the material presented in the/module.
It might also be mentioned that the -period of time taken
- ‘for the use of the module may not be long enough to occasion any/ )
general .change in’ attitu_des. A further consideration might be that.
Ny "motiva/tiOna‘l devices of this nature, ithat is, the use of material
Lo : T - / ' o . .
associated with_‘ the students' rqay F‘E life, have more.imoact ‘at an

earlier age. As elready mentioned, these' students who have

o -
o selected to study French at the high school’ level, already possess

a. considerable degree of motivation.
While ‘attitudes towards the learning of French did mnot

” }appear to be positively influenced by the. usé of the module,

wattitudes towards the module itself were generally favourable.

SR A Students reported that . they found the- use of the module an
- N e
c . o ,

s e e s oy

S O PP U SPRE &



interesting way to 1earn néw vocabulary..

)

It may be that the use of a module of this sort is .more

'

,Z';suited to the development of the receptive skills of listening and

3

/.'reading It 1s apparent that students dld not feel fhat they had

~signif1cantly improved their abilities to communicate in French

PR

”3;from the use of the module.'v'

* R L

With regard to difficulty 1evel grade XI students seemed }:'frfji '

‘to find all components easier. 'I'his finding would suggest that

' .or

the present module is more geared towards the older, more. mature
A AN :

student : For more suCcessful‘use with younger Students,*eVen

- i,

though academically capable, other activities would need ' to be

"‘developed.t o L o 'V.' B R

From “the: tesults of the testing it may be concluded that

gthe module: achieved its primary aim of . teaching appropriate lexical

i items to - comprehend information given in French on the Newfoundland '

.
-

;;fishery. Some degree of competence inythe receptive skills of

" use of the module d1d not make- any significant changes in attitudes - '

' towards the study of French " The module itself was regarded as,,.

1istening and reading compréhension was déve}oped However, the . i

[3

¢

.an interesting way of learning new vocabulary,~and of developing CL

- some degree of competemce in the receptive skills areas. ¢

'

. o ) . ‘ : .
oy - Lo R . - . TP

C;f-ﬁecommendations

l\As a'resnlt of the'analysis of the‘data'ohtained upon.h
. [ . Ig—“,'“ ‘ ! ’ ‘ .

. testing the module, several recommendations have been considered.

vy,









L

8 e AN F e e s ST e T T

OO

. Q“:.')‘

R

Allen, E.D., and Valette, R M. Modern Language Classroom o
e Technigues. "New York Hardourt Brace Jovanovich Inc ) 1972

: .
Burstall C et al, Primary French in the Balance. Windsor:

NFER Publishing Co. Ltd., 1974..
Gardner, R.C., and‘Lambert, W,E.I Attitudes and Motivation in f: - - E‘;'
. Second-Language Learning. Rowley, Mass.: Newbury House,
Publishers, 1970. B L . :
Gardner, R.C.: , and Smythe, pic. "Motiﬁation and Second Language_ )
B Acquisition", Canadian Modern- Language ReView, XXXT, January~
. 1975, 218-230 T N
-A.ﬁerriot, P.. Language and Teachingﬁ A Psychologigal Viaw.
: London. Methuen & Co. Ltd., ‘1971, .

L ' ' Ag
'Lado, R; Langggge Testing London. Longman Group Ltd., 1961. Co
Lambert, W.E., and Tucker, G. R Bilingual Education of Children:lﬂ

The St. Lambert Experiment Rowley, Mass.: Newbury House - - °
Publishers, 1972.. Lo B S T
: Mackey, W F. Language Teaching Analysis "London: - Longmans,': . :
.Green & Co. Ltd., 1965. ' : A PR
‘ Politzer, R.L. Teaching French' An.lntroduction tofAbplied o
’ Linguistics. "Waltham, Mass.: Blaisdell Publishing Co.,
»1960. . B to . ] S, .
~Stern, H.H. "Language Teaching Materiels: ' The Next fhase. , .
* Toronto: OISE, Modern Language Center, mimeo., 1971 !
Stern, H.H. "Mammoths or Modules." The Times: Educational : ST .
SuEElement, 8.10.76, p. 44. = o I
Stern, H.H. et al. "French Teaching Modules Today Orbit.26,» S
' -February 1975 '21-23. B '
Smm,Hm,mdmmﬂbA."hmmﬂm@@eMwmwMMﬂ%u )
A New. Approach to Language-Teaching Materials. Canadian el
'Modern Language Review, 27 March 1971 25 31. o Ty e
Taylor,(D , and Sorenson, J. "Cultural Capsules. " Modern .
Language Journal: 45, December 1961 350—354 . -
T : L
. Ullman, R. Module Handbook. Toronto: OISE, Modern Language . ., . |
. Center, informal publication. . . SR L
' - o

T



and Balchunas
Packages. ,
NYSAFLT February 28, 1975

Valette, R M. Modern ‘Langu ge Testing A Handbook
\Harcmurt, Brace & Werd, Inc., 1967 LR

e Rl dei R i

TN

.

RO TR
,..; ere U, 3‘.
Y X










PRETEST AND

ST FOR CONTENT










&7

L M AR eh e o e e

YRR e

el A

N L)
, j .
RS ’ A - ' [ . P
Il ..
2 - -
. ) y !
F' N b ‘ a :
&
A
B s [N
. . el
v P . ._‘A o \_7- b
7. i CPOSTIEST .0 -
[.' .
Y N e 'X‘ N N . . : C

. »
o

_LI'STEN'ING.
following questions.q
‘»0? non")

[N LN b
Lo

TRANSPARENCY -

QUESTION' ‘_,\'._:f Lo

it

RS ‘,'-1‘4 v L ' '-_a. C'est un palangrier? )
1wl esE un. doris? : ' L
1 ) . gl BN R ,

'c." C'est .un’ saumon?

C'est un homard" (point to crab) .

Co -

A RESES 8 e;, C'est un phoque? R \ T

: f \C 'est un pOlSSOIl plat? (point ,: N
P ‘to any one fish) L

C'est une 1igne a main? (point
te the: iine) -

18 U, H.. :C'est une turlutte? (point to

B jigger)
. : 5 \ ‘ i~ C est un hame§0n7 : :."- " .
T
T K estu Lot
- 15 l c'és:t une goelette? -

R 2'.1"" T m C'est in f:l.let; maillant” I‘

(Teacher's cppy_)/_ :

(Us:mg the transparencies indicated ask the
Students w111 ‘answer either "oui" :

. "-‘b}l:lll
non S

non.

:chi

o
v oud. |
: otui -

R .;_no_r_n_i..

< mom v

‘ ‘.Ou:i

“oui

. non';'-.“

' .19, | "n\. C'est une -s‘eine?‘, LT
, 6 “o. C'est une .crevette?.__ non’’
: 2 READING'. (Students are to choose the correct completion to
: ' each sentence and underli.ne it) ) .
B " ﬁe plus grand de ces t:rois bateaux de péche est
, e ‘1' N 5 K palangrier i , ' ' .
s S i) 1e dords .~ =~ - o L e e L
T ©14d) ,le ehalutier L Lo
) .: ‘: :\/ N ‘.‘ B
l\ -" ! '.‘ ‘ , “ x\';," ]

-
o .
Y - Lo
. e

. .
»l ,J-.

- e M/

H [

: g




e

Tmeim e s S e

' iii) le capelan

A Vv .
. i
N
.+, - '

Le plus connu. de nos petits Bateaux de peche est-
-1) 1le palangrier AR L o -
i1) le-doris o o S b

iii) le chalutier ] S C - -

Le plus important de, nos poissons est‘
1) le saumon ‘ -

-

ii) la morue

’ Le turbot: Te' fletan, 1a sole et 1e flet sont des

poissons .
1) @&nornes. . . /

ii) plats -

.-iii)- minusclilés g ‘ ' 4 . o

'De longues l\Lgnes d'hamegons appates s' appellent )
1) -des palangres ‘ . .
.. 44) ' des trappes - L
, ‘111) des filets S
Un des petits bateaux de peche terre-—neuviens est :
i) la turlutte : C
11) la plate o e
ii1) 1le chalutier L . R
« Deuxf poissons peches dans les eatix fralches par les,/"}' L
Esquimaux sont le saumon et .. . T
. 1) .1a morue . ;o L e
"4i) 1le hareng - B
iii) 1'omble arctique R / I R |

. 1ii) ume gdélette\»g .

Un crustace tres delicieux es/t '
" 1) 1le crabe - R
11) le flet- o LT

. :Lii) le. capelan

"Les pecheurs qui halent les trappes preferent

1) - un chalutier
"ii) une yole.

"Un| trés petit bateau ,avec un nom’ comme celui d'un

. gaxgcon est—

) le dotis” ' . S
i4)" le rodney - - T
iii) 1le palangrier RN P

.47- . L




.'33.‘4 WRITING.

a:

e

e,

Le palangrier est un bateau de peche maint:enant
utilise pour toutes sortes de’ peche.~ ’ :

f

(Students are to complete each of the following
N sentences using one word for each) ' -

Un chalutier _est'un Bateau de péche avec un equipage

de quatorze

dix—huit hommes. ,

Le cagelan est. notre poisson le plus abondant.

Une trapp lest un grand filet en, forme de carre, s

utilis & sur tout

Le plus grand de nost poissons plats est le fletan.

»

attraper la morue .

.

s-

v
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. L ‘/ ':i‘
‘. ’ '/' | - POSTTEST AR (Studéntfﬁ' COPY) B

v'.'l.‘., Referring to the transparency shown for each question, choose

the answer oui" or ''non"

;.: " . :;. . .. o . ,‘..' X , 3 -' '~'.. . b_ ) .
3 ARSI « .-as -oul  non ... 1.0 ol non ;
4 o - o v ber ouilr mom o - {. .oui mnom.
1 - ) ' : . ‘. ) , v ' , ) ' S T
: ~c. . oui non ~ .. " ke -oul- . nom.
< T oui . non = . . L. -"oul . mom"
‘/ ) R " e, .oul.. non . - . m. oul . mon . .. y
o R . £ “oul ron - . % m, -oulr ‘mon’
R o - . - ge out mom I .7 ol  oul Ton - S

h, -'oﬁi -~ non ) R E s
Ve 2. Choose the correct completion to each sentence and\underline

oy P C AT “a. jLe plus grand de ces trois bateaux dé peche est - '
‘ IR ' o 1) 1le palangrier a : co e o h
i) ledordis ____ -~ . - o ol
fiii) le. chalutier _ ,' . T

toa o

Lo ) . -bi- Le plus connu de nos petits bat':eaux de peche est

SO oo - . {) " le.palangrier
- oo i."L)A le doris

iii)', le chalutier

Y ‘Le plus important de nos poissons esl: ' o . .
BRI i). le saumon - o A

' i1) la morue . S e

o ' ii:L") ‘le ca'pelan ‘

L S aL Le 'I‘urbot, le fletan, ‘la sole et le flet sont des

o BRI \ poissons . : . . '

Co B " 1) .Eénormes = - L
e T & ) B plats

A . Co 111) minuscules : -

"“es De longues lignes d'hamecons appates ‘s appellent
*t  1i). ‘des palangres . . - P
. 11) . des trappes’ S
111) - des filets - .- . .- R

& et e e o = . FENUTR e
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N ~Un des petits bateauk de . peche terre—neuviens est

1) la turlutte , ‘a S
:411) "“la plate IR
‘le ‘chalutier L.

'DEUX POiSSODS péchés dans les eaux fraiches _par les TR
. Esqu1maux sont le:'saumon -et i ,

i). la morue-

11) le hareng ;
. iii) l'omble arctique : -
. : e e - e S
S Un. crustace ‘trak delicieux est

" 441)

a

e. Le,"p‘.lus'gfand des‘pois_sons plats~ est;le' L : L

gargon est - .

Complete each of the following sentences using one word
c each' : - ‘ :

"Une <
“utilisé surtout- i

i) - le crabe R .
il)v\ Te flet - . - LT
144) 1e’~ capelan ‘ e

‘.-'Les pecheurs qui halent les trappes preferent utiliser

1) un cﬁalutier B ; ) - S
41) we yole . .. .¢ o
une g‘oélette‘. : . I

Un trés petit bateau avec un nom comme celui d'un

i) . le dorts .. ‘-’,, S L
ii) 1le rodney Loy C D
i1i) .le-palangrier \ .. - Ao

A, ‘ 3

o

TR ' © 7 .est un/bateau maintenant utilise

pour toutes sortes de peche. ‘

¢

“Un ., - ' est: un bateau -avec un equipage de :
quatorze a

dix—huit hommes. . . S

Le . | .est notre p'oisson le p’los ‘aBondant.' K

est: un grand filet en forme de carre,
attraper 1a morue. -

.- ‘ , S .y 5
' .
) K o
" - R
te ' " : e
N C - .
s .
S » w » '
' R . -
- S e ‘
® oA . ’ '
[ . .
B .' \\'.’ . )
TS -SRI S S !
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*W}&ae/ IK's -

XI's|

‘Pretest

T
Posttest

St 0
' o + K A . .
o L . -t [
B ' Lo . b . 52
‘ "’. . . ‘: K /,‘ r . "‘.g.
] T e - X .- N
. L o Vo Lo
' ‘ N \ f
“ e P ‘ ;.
Ve , ‘- T - G 0
N ! l, “ IS . .
' 2 . * . -
o ) i . 1'1‘ n \;-l.‘
I'/’. B A ) 3 . . I ‘
\ ef- TABLE8 ' . ! L
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