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K reading consultant. .

»
.

" & ABSTRACT T T - e

The. purpose. of'thi’s project was to, enable~the writer,"to be-’-- .

.e

»

development program as part of her preparation for the role of

. . "=,

?f" «+From September to June, the writer, under the- supervision of

- language.

»

YR 2}
. b ¥ . “y . L

two univer51ty professors, worked with teachers and pupils in four"

kindergarten classes, using chi-ldren ] _experien'c‘es, librgry books_,.

. »
. "

and audio v:Lsual materials for language development. '

LS

’At the beginnmg of the project, ‘the writer taped samples of

~

the children ] language to assess their level of development. These

“and with’ the teacher enabled her -to‘decide the types of exper:tences
A . -

required to improve each child s facility in the effective use of

. .y P’s
a4
-

: . . . . _’.

0 The writer held a weekly conferencevwith each teacher durin.g

N - ' -

which she :mtroduced new ideas and made suggestions which could be

~ -

applied in. partiqular situations _to impro,ve the program. She kept a’

f . ¢ '
T - ’

diary in which she recorded reporte ’of those conferences and also'

oqe

. . -

. ot L. e . . '
descriptions 'of clasgroom activities which she had initiated,
_ Periodic reviews of her diary, conferences with ‘teachers,‘ and:

.

' o ) X . . . X .
weekly 'c_onf_eﬁ_renc':es with-her supervisors provided the writer wlth, con—

. tinuous.evaluation of her’ progress. .Summative evaluation from four
Lt . L .o B .

2,

sources -l.'con'fér_én_ces. with principals,- cqnferences with teachers,

come involved in the development, and imPlementatibn of a lang,uage B -

samples and her observation of «¢hildren's iﬁteracti_pn with one another'

PRFRINN
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"i-and échgel-s.'
. Elrop-out:. prablem in Newfeundland at the seventh,
.--grade levels for the ten—year period 1954 64.
.the 'chle'f reasc_m's ‘for 'earlv withdrawal from school. was

. and re_pe_t-it;ion'

+ ! K ! 'f: l.. £, -
e . i '
: - . ) . r T
. Y . oo
LI * o CHARTER 1= .o -~ = ° " .
& . S , ' L. ot A i , - .
. s ‘. : . N . e
mee e T . INTRODUCTION - ' -

’ ve o N '¢ . .

' ' Purpose of the Project i, .+ -~ . . o
. . )

The purpose of this pr'cfject‘ wds to enable the wriger to become:

'~ipve‘lv.e'd in the de\i_elopment and 'impleme'ntationA of a l'anguége develop- -

]

.ment program 1n kindergarten as part of her preparation for the role -

- t ' ."
oﬁ,reading consultant._ In the prOJ ect - she worked, under the super-

s - B ‘

+

-.vision of two univers:.t:y professors, with pupils and teachers in four
: kindergarten classes, devis:mg procedures, techniques, and materials

u'for improving language developmént as a framework for the teaching of .

A v, . 1 N . . . . . R
- .

. .
. .
. . . . . . h
. . . v e e

S ‘ . : Need for the Project’ .

o . £, .
AR N ! . T ro A

In.recent years educators in Newfoundland have become seriously

. : . . . . T -

cqneerried c;ver the high drop-out and -grade repe.t:it'ion.rat-es in .New'founc'l--

drrrng .
In 1964 Sis ter Mary Perpetua Kennedy invest:igat:ed the
o
eighth,, and ninth
. o

She fotomd 'that:'one of

‘-A 1

grade-f a:l lure

AT ’ L]
e

The Report of the ‘Roval Commission on Education and

.
- .

*

‘Sister M. Perpetua Kennedy,' "A Critical Analys:.s of the Drop-

“* " olt.Problem in, the Province of Newfoundland over the Ten-Year Period

1954~ 64“'(unpub1‘15hed Master s, Thes::.s Catholic Unlversity of America,
1965), PP, 87-8L. ¢

‘

g,
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’

- o Youth noted tnat, accord’ing to Stud,ent Prjress Through the Schools by

N

g ' . Age and Grade, :Ln the- ‘vear 1963-64, of all the prov;i.nces of Canacg )
o Mand

Newfoundland had the highest percentage of repeaters in grade tw

-

- . the second highest 1n grades three, four, and five.z. Since achieve- .

Co o T ment in reading is such an 1mpor.ta_nt factor “in ,determining vhether -
' \p'upi].s. in the primary and'e;eﬁentarj grades are promoted, it would
o C - appear t_'h‘at many children in 'those grades were experienc,in'g problems in

L reéditi';_z.l' Furtherniore, a study inftiated by the-Com!Ii'ssion ehowed that

. . 4mong a eample of grade eight students the -most significant weakneases
t Lo . 8 ,

_ © . #uiere :m read:mg comprehension and, arithmetic problem solving.[* _
! ’ As a result of " the growing awareness of the importance of

»

’ .

reading, the demand for¥ trained personnel in reading it-all 1evels hae

) ) .' A ~ ~ 7 " pv
. N ~1ncreased tremendously. he Provinc:{.al Department of Education, recog-

S

fiizing this need, m'ade provi_sion win the Schools Act., 1969 for, Board'.,

Super\}isors and other p‘ereonnel in readings, and the fo;lowing year
'+ the Department. of Curriculum 'and Ini’a,t'rulction‘ at Yemorial University of

Newfoundland offered its 'first: ‘graduat‘e program in reading for

. .
’ . -

Coe " .. 2province of 'Newfoundland and Labrador, ‘Report of the‘Rgal o

. Commission on Education and Youth, 1, (St. John 5, Newfoundland The’
S Queen's Printesr 1967) , p.37. o :

[ -

CoA . ) 3Domin10n Bureau of Statistics, Student Progress through the

‘/ ‘“"“ L . School bv Grades (1965), pp. 8, 28,. 40; "Oveérage Pupils through the -
:(‘(?‘/ . S Grades", Department~ef Education Newsletter, XIX. (September, 1967),

Province of Newfoundlarnd and Labrador, Statistical Supplement to the

Annual Report of the Department of Education (1968) , p. 8; 'The Promo-
x tion Patterp", Department of Education Newsletter, XIX (November, 1967) ..

B . . .
- ok - ) v

. N S CIERAE _ L s o " :
‘J‘ . ; . . . ] . R : e [ . . < t
R L . -"Prov1nce of Newfoundland and Labrador, The Schools Act, (St"
S - - John's,- Newfoundland The Queen s Printer, 1969), P- 25 oL
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v o . . E ’ . . - . . ’; Y
. S the preparatlon of reading consultants T e, Tha

e 1y

. .
- d [ .
\ . o 8 o, 50 )

,. R S Authorities in reading emphasize the importance -of supplement—

=7 ) . v Ve . e,

G H" . 'ing theoretical preparation yith practical experience. Indeed,- the .
Imtenndt;endl lteading Ass;eiation gpecifies field experiences under a‘
. 'qg?},ifie.d readingic?nsl_ultant‘or\ ;su;esrwisor) in aﬂr ;ch.ool!'sett‘i:g:as.a: ' E
O _ ‘nec’essary' part’ of t}':e _pré'pairation Qr‘-a .reading‘ conéuit:?antis' H-’I‘heres are,'.
o - : T howevex;,- few opportunities in Newfoundland for prospective conaultants

-t . - T, .

‘-' o to*work w:Lt‘h consultants in the schools during their university pre- <

paration.. Plans were made,. therefore "oy the Department of Curriculum

- n® Ai'nd lnstruction for’ graduate .students invo'lvement in a 1anguage develdp-'
ﬁz*.‘..'go‘i' . Iy ',ment program which would pndvi‘de a framework for th’e teaching of read-: - ‘
" ' - i‘ng.‘ This project which _was part \of that pmgram,‘zprovided d¢he writer )
| L with practicalfexpérience%_- in;wo'rking with. teachere- ;nd oupils. '

:.:,'. C °..". " The probl‘em'of. 'rea'ding defic‘i’erlcieé Is not. a .new"~one . While‘

. there Iseexﬂs to be"widesprea.d agreemerrt that the kinds of reading in- .
- o 'struction used today are not adequate for many ‘of our children, atherel‘
. . | ‘are- di,;fe:ences of. Opinior.i 'as to what can he\dorte to ren!edy the situation.
' N ' ,".Because of this in.tereSt in reading ;in'stdruction- in recentu years, in- :
= .. -_._struetional mate;“ials methodology, and structural reorganizatidn have

3

e " '+: ' received much atten’tion. Educators are, “now aware, however, that teaching .

.o - . N 4
> z . - ‘s

= "reading.is ‘a complex task "and that:).neither materials, .methods, nor r:e'~ S
. - I o R
dLe organization alone will produce any dramatic improvement in readiéxg'

oLt Y s ® . ’ PR L AT " - .
v . . ° ‘achievemént. R
. : R 4 a ) P

. . . .
. . P . . - C
4 . ) L . ) Bl . . 3 L] . ~q

I P . ”"Rolés, Responsibilities, and Qualifications of Reading Con—
‘ sultants", The Journal of Reading, XII. (October, 1968)~, 60-63. - |”
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' . For. too long. reading was taught in. isolation from the other

language arts.g In mhe past, readiness pSngrams emphasized drill and

‘ pencil and paper exercises. Teachers were trained;to use basal readeég/:

with carefully controlled but artificial language patterns and to
1ntroduce sight wordse which were meaningless to many children. Such

i programs failed'to consider the importance'of the linguistic and con="
: . ot ' o i 4

‘ceptual background of the child. -

e : Recent studies gn child development and' in the interrelatedness
-~ ! ’ .. . R

\ of all thecianguage arts——listening, speaking, reading, and writing--have

‘added to our underptanding of readiig readiness. 'Todayh_many educators

o

realize.that if;reading instruction is'to be considered on a Broader

f} -~

ba51s. it makes sense to start with’ the experiences of the learner- and

-

. L . >

to build:the reading program on this foundatioﬂ'so that children will

RULN A Q

perceive reading as a meaningful activity. Since written language

IR ' o B
. patterns differ. fr‘gm oral language patterns of childrﬁ%\e introduction

. . L] [

. A
_of written language must be préEeded by a. firm-background of oral

. . ~

language experience yhich will enable the child to deal successfully

€ »

' with-the:language patterns presented in the instrect10nal~program..&It",

o is,:therefore; ssential that children s language be developed in the: ;

M r . \]

. - % kindergarten:wear S0 that'they will be abfe-to make the transition from

oraa‘ladguage to the‘written language which they will: later encounter |
. : ' - & ' ‘

s 1
2 N r

in the formal reading. programe.
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‘e, -The obijectives of 'this -project were ‘to erable the graduate .
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: development and implementation of a language development program

" To acquire experience in helping teachers 1mprove their, program

- 3
-

' through-the.introduction of new techniques and procedures; L .

-To peeome involved in curriculum development-throdéh the

1]
.

2 -

lo produce visual and print materials for use. in in-service

' . RN .
. - . . * TR ’

training. o . - . : Ty

-_Definition.of'Terms

+

Reading Consultant. A full-time employ;L of the School Board

who works directly with children, teachers and administrators within a’

school system or district to develop, implement, and coordinate the

)

reading programs Lo L . . AN

Langpage Development Program. A programoto develop each ehildfs

H

ability to use language effectively. The program uses children"a

expefiences, trade books, and teacher—made and commercial audio-visual

materlals to expand vocabulary, to promote fluency of expression; and

)

_toifoster concept development. e

AU Method

Y

in'tne,development and implementation of an oral language program in

e

fonr'kindergarten'classrooms.in the St. John's area.,'During the. period

e

" lof Ber'involvement.in tne proiect ‘the writer was supervised by the

two univer51ty professors who were directing the language development

program of which this\prOJect was a part

- Tﬁis’project involved the writer (a -.graduate student in reading) -;

-



school receiving a visit.every second'weeh{ 'Emphasis was placed:during ’

. - -, N X 5
B . -

Thexwriter visited two'schools weekly during the'first semester;

ety ot .. . o
a1 . ' .. , .

but for,the‘remainder of. the yearishebvisited"all four schools, each,

’

classroom visits on recognizing and helping teachers expand the"

* 3

abilities they displayed in their teaching ' ‘ ‘ :

In the first semester, the writer worked mainly with the pupils,

helping them use their ‘own experiences as a basis for their language.'

development. 0b1ects of interest which ‘the children brought from ‘

o

out51de the school. as well as firsthand and Vicarious experiences which

writer made a ten—month studv of several childreh.

as
i

thev wished to share, formed the framework of their language development.

ln order to determine their growth in the effective use of language, the\ '

J

.

During the second semester, the writer worLed mainly with oy

teachers, holding individual conferences during which she introduced new

1deas and.made suggestions regarding procedures and techniques which -

might be'applied in particular Situations to improve the program.

Different methods of grouping, the most effective use of instructional o

-

materiels, and utilization of all existing space were some of the other
h .

areas receiving particular attention. e .

i
J

The conferences with teachers also provided the writer with

information which allowed her to ascertain the degree to which she was

’ -

successful and indicated how she might render more assistance.. The

o
-

writer kept a diarv in which she recorded repor&s of conferences with
_f\ ‘ S
tearhers and descrintions of classroom activities which she initiated.

PErJOle reviews of this diary and weekly conferences with her super—-

visors helped her evaluate her progress in the-practical application

Pooe 4 . o
A .

-



_:’-: of her academic preparatlon.
Each classroom was liberally 8upplied with books ‘as well as
audio. visual, and audio-visual equipﬁent such as tape recorders, |-‘
L ": cameras, phonographs, projectors, and primary typewriters. Help was

given in 1ntroducing the equipment and materials as the need or

- o readiness for each became evident. Graddally these vere’ incdrporated

;\' e into the teachers regular procedures. As a result of Jheir use, the'

i

. writer collected samples of v19ua1 and print materials for her use in

n~serv1ce training as a reading consultant

“.n . . l This chapter has 1ncluded the purpose of the project, the need

-,

for. the project, definition of terms, and method. In Chapter "Two the

- L. v

i literature related'to the training of reading consultantSa the;relation— :

-
v

R g O -

ship between the drop~out problem and low reading ability, and the

»

: relationship between.proficiency in Joral. language and reading ability

L . "

* 7ill be reviewed.. Chapter Three will deal extensively with the

. o procedures of the project. Chapter Four will‘present a summary with . »

some conclusions and recommendations. - ﬁ.'
. . _ . o
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CHAPTER’ B

S : REVIEW OF LITERATURE

. .'The review of literature will focus on four main‘ateas: (-

‘thq development of the position of reading consqltant, (2),the'prem '

3 ' ¢ !

‘:pafationgof‘a reading consultant, (3) teading retardation as a major

v

: faCtof in the drop—out‘problem..and (4) the inteirelatedness offlanguage'

.

R . . ' ,'~u“

development and reading adhievemenk. o
Development of the Position o e

of Reading Consultant:

N

.
st

The first reading specialists responsible for the teaching of j"

- ¢

reading emerged in 1930,. according ta..J. Alan Robinson who has traceﬂ
%

the development of the position from its inception through the suc-

b During the thirties,'reading specialists

eeding thirty~five years

were emplpyed In only a few.large:cities_of the United States and, even

. -
-

twenty years‘later, special supervisors'of reading were EeW'in numbErf

During the - 1950 s, Robinson reports, many more people vere
hired .as reading conSultants but they had no specialized training and

were used primarily as remedial reading teacheijs..Z Since these: .

specialists by doing.remedial reading, were responsible for'correc-

ting reading dlsabilities rather than preventing them, most of the reading

[l
N -

©

o J1.] Alan Robinson, "The Reading Consultdnt ‘of the Past Present
and Future", The Reading Teacher, XX (March 1967)\ 475 . .

’ .
N

¢Ibic. - - ' _ ' ’ . :.:_ . T,
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programs dld not provrde specialized help until children were in the

third grade or .be

‘ \

I

%fnd and were already failing in reading. P

eople

L)

responsible for the total reading program remained few in numberh

were usually emploved in 1arge C1t1es and were most often called super-’

‘

visors of reading

4

picture began to change and the roles of the various specialists in the‘

L
~

KN

L4

o

-

-

LA

Robinson found that it was not until the 1960 s that the

field of ‘reading hecame defined.L

Today, reading speciallsts are being'

|)

v

They

K

-sought to serve,‘notfonlv as remedial readimg teachers "but also as .

to,prevent reading failures.

0

of the reading consultant,
. ’ L] e

(4

Authorities in education recommend that standards and.qualifi-.

~ The Preparation of a Reading Consultant'/

2

v

-

WOrking with the staff of a school to

Q

.

3

s,

1

Y

readlng c0nsultants who work with teachers, administrators, and parents.

develop, coordinate, and evaluate the reading program is the major role

cations of reading consultants should be higher than ah undefgraduate

.degree, and many consider a.period of practical experience necessary.’ .

‘ ﬁoring the Conference_of'CognitiVeNStudies and\Cnrricdlum Development,

1

. Jean Piaget,‘commenting on the problem of teacher—training, stated that .

v

.

’

adults as well as children learn better by doxng things than by being

told about‘. them. ~

T

remarked:

He was referring to"teachers- 1n—tra1ning{khen he

v

~~

_ J ~Eleanor Duckworth,
" .in Science Teaching, II*,

[

ipiaget Rediscovered",
3 (1964), 172-75..

-

L]

“a

.

"If thev read about 1t At will be deformed as 1is all

Journal of Research’

u
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learnlng that is mnot the result of the subjects own activity“ i

ln Durrell s view, "a preoccupation w1th verbalism, apparently T

in the-belief that the highly complex skills,of teaching can be impart— '

»

‘. ed through lectures and discu551on , is the fatal weakness of education‘"'

:. today Durrell while admitting that what is being taught is sound
contended that it is hot being used and will not be used until the . -

\

‘ student has the opportunity to practise his art under the direction of

his professor. . ! ' " . -

A ¢

In 1966, .the=CommittEe‘on the Graduate“Study'of-Education

- ..

recogn121ng the need for -a broad concept of education—- ‘one which links’- . ,

v,

T K theorv and scholarship with technology and practice ~—recommended the -+ ;p 1

inclu51on of an internship in the Master's degree program 7 This was

T R con31dered by Broudy ‘to be the most significant recommendation of the -
I . ’ .
report ., and- the Committee was commended by Brubacher for standing firm A
B - - .
on the mutual importance of theory and practlce.g ;0 S ' -

¢

o ,) ".In.19603 ‘the National Society for thé Study of-Educationh.“

. ) . o
. . . i
' e

. rioting. the ‘increasing interest in teacher education, devoted a section® | :

) N . . . S ¥.o., ) Croe
- . R T . TN )
. “ . N
. ) ) “' . \’5‘ i .
”Ibid-, p. 174. ‘ ' o S J&gr
) " .Donald D. Durrell "Challenge and" Experiment in the Teathing .

of Readlng ,.Challenge and Experiment in Reading, ed. J. Allen Figurel
International Reading. Association Conference Proceedings, VII -(New York e
Scholastic Mag321nes, -1962), pp. 13-23. AR
- »oS T to
°Ibid., p. 15. . . s .

1,

t . e

. .. Ygraduate Study‘of Edncation”, Harvard Educational Review, l
CXXXVI 2 (196€6). 155-183. : S S R -

“ibid., po,156-161; “Ibid., pp.181-184. R



. to'the“topicﬁ" William S. - Gray, relating his vibus inﬂthis publication,
.\l 3 ‘ V2 -

conSidered the duties of the reading consultant to be of such a veried

s and complex nature as, to require hroad preparation.lo'
. ‘

that : a period of. 1nternship tg provide for participation in supervisory

He recommended

-
'

R 'J act1v1t1es in a. school sVstem should be redu1red of ‘all. students pre-

o

Aol A .
' . parlng for this position.'- . . [ . - . A~ K

., The following yehr ﬂuth Straﬁg\conducted -a. survey.of American

colleges and universities to determine the number and types of reading

programs offered for reading teachers .and specialists. In a report of
s , ' )
- her survey. she commented on the need for improvement in the.quality :
of both courses and programs She suggested that a semester of intern— =
’ ~ . . : .

: ship in a. school system or* reading clinic should be a part of the pro—.

.
1 D : S : .

. . * L
- v J \

., gram.

Picharz, discussing teacher-training programs, commented that :

.

Lo < ‘

Lo having students work on a practical level cdn accomplish more than a
ot ‘ - v
theoreticaily structured impractical course offered on a college

.
13 &

. campus".N Similarly, Robinson considered a supervised internship in

a school setting}particularly-valuable.for developing- practical insights ‘

i
]

f Lo
e . -

‘y H / . Y .
! .  lvgitliam S. Gray, "The Role of Teachef Education y Developmen
K n_and.through Reading,- Slxtv—first Yearbook of the National Society

for the Study.of Education, Part 1 (Chicago" University of Chicago
Press, 1961), pp 144 161 .

— kl M . (]
/ . ) : \

“Iblc R ,
. I IR o "‘Ruth Strang. ‘Preparation for Teachers - of Reading » Journal
. of. Develoomental Reading. Iv. (Autumn, 1960), 56 o N . ’

i- ' Josephine A. Picharz, "Teacher Tralning for Improving Reading
'Ins;rucuion", Education, LXXXT, (1961). 231-34

. . )
.
“-. . . . . . . .
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N ] S into‘a variety of prohlem areas.$é ’ o %
CE ’ i , - . .> .-a’u y
. . T Roblnson 1dent1fied expertness in human® ;elatlons, adequate
¢ . ,‘:" . [ “\A‘:_i: " . . , ’u‘ *
. tralnlng, and superlor organizatlonal abllltv a3 the three essential
’T“w\ L. qualiflcatlons of d readlng consultant.l.D Be felt that, since the

A3

A ! ' ‘
' readlng consultant would have to work with many types of people, communi-

a" . cate well, ahd elrflt support, expertness in human relations was pro-
bablv the most important of the three. Detrlech sug ested further ”?(

'-.“_

o _; ' } . that, while personal qualificatlons could not be taught in a college_

et

course and were, therefore. difflcult to assess in terms“of the number

A . . ' *‘of courses taken, they were qualiflcatlons which training institutions'

K

and employlng agenc;es needad to, be aware of.lé -She emphasized the'

ineed.for _supervised field ekperie;%es for graduate students in reading.

.0

*Indeed, she 1nsisted that training institutions should recommend for

reading positions‘only those students who had demqnstrated.to'some

. . ' Other proiessions such as law, theology and”medicine'have for’
. vears made use of supervised work experiences which are designed"tou

S/ , increase the competency of the learner-as he pursues his career ' U 3

/- ' k\ .objectives. In Brameld's view, to achieve svandards of practice in
-education comparable to the medical -field;, radical improvement would be
: . A - .
. . ‘ ; N . . oo

) ) 14H Alan RobinSOn, "The Role. of the Readlng Consultant"
H1ghllghts of the Pte~Comvention Institute No. 11 (Newark, Delaware"
e 1nternat1onal Reading Assoc1ation, 1965), po.-l ~-1&. . ‘
RN . lslbld- " .- . L .

$

.. D 1°Uorothy M. ‘Detriech, "Standards and Qualificatlons for.
v . Reading Specialists", The Reading Teacher, XX (March 1967), 485.

e

degree during their training the personal qualifications they. would need.-

B
et

1.
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o necessary. He felt . that 1nternsh1ps--one year for- classroom teachers o

1

) ﬁp ekamination of -the fiftieth yearbook of the National Society

graduate studentsfin Education.

J‘.. ’. N

©

and tw0 years for spec1alists should be requ1red 17 o,

N *r \
! -
1

for the study of Education published in-1951 revealed “that only ‘two,

.unlversities in the'United States—rTeachers College,_Columbia University .

, : e : .o . ' . L,
and the Universit% of_yinnesota—-included practical experiences for
16 Since'then there has been .a steady , .
° . v;, , . . ) A

\
increase in prograns which offer field experiences as part of graduate

‘

) training. A 1973 gublication of the International Reading Association ' R

i -
¢
\

listed at 1east one hundred and twenty—four programs offering field

experiences under the direction of a reading clinician, a reading '

~supervisor, or a reading consultant-in a school setting. 19: Of these, RO

at least seventv—five offered the field experiente in a schpbdl setting

and forty-seven institutions offered all three types.
"In 1972, Harker‘conducted'a study of all.Canadian_universities

andﬂ’olleges to determine the extent to which these institutions pro- '

- - ]
. <

v1ded courses for the professional preparation of reading teachers and /

spec1alists. The results of the studv showed that forty—one universities

4 . i

and colleges offered’ undergraduate degrees 1n‘education 1ead1ng<toA

17Theodore Brameld, "The Coming Breakthrough in Teacher Education s v
. The Education Forum, XXIV (May, 1960) , 449 456. . .

}

'i lb"raduate Studv in Education Fiftieth Yearbook of the National
Societv for the Studv of Education, Part 1 (Chicago. University of
Chicago Press, 195T P

?*Stanley F..Wanat (ed.), -Graduate Programs‘and.Faculty i

‘Reading (Newarl, Delaware: . International Reading Association, 1973). . e

-~ . -
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certification by the prov1ncial departments of education in their :

-

respective prov1nces. Thirteen of these institutions offered Master 5,

degrees in reading edﬁcation W1th eight including in their programs
A

-

the reading'courses recommended by the International Reading Association '

for the profe551onal preparation of spec1al teachers of reading and-

‘ .X‘

.reading clinicians. iny two graduate programs included all of - the

. N 1

'courses which the International Reading ASSociation recommends for

- were graQUate programs-apparently designed;to give prospective reading

Teachers'-and Soecialists in Canadian Universities and Colleges

- 4

the preparation of reading eonsultants and in only two institutions

L) - - -
hd e . . )

i o ' a0 T SR D
specialists actual field experiences.‘o. : . o s i

o .. . . t " i - .
' ' : , " . '

*  The findings of the study led Harker to. conclude: S ey

, » In some respects, the most serious deficiencies in Canadian
readiﬂg edication exist in the. graduate programs...the future, .
growth bf Canadian reading education dennnds develogment ‘and '

B change in both undergraduate and graduate programs. . Cen

vl . . R

. One example of a program to provide field expariences for
graduate students who aspired to become reading consultants was_ -
developed by the Universitv of Wisconsin at: Madison with the- cooperation :‘

of the Madison Public Scthl Svstem. The program began in the summer

sessipn at which time each graduate student under ‘the- direct Super-

. \ :
- wision of the university reading-spedialist; worked with one or two -,

}pupils who had severeireading oroblems. The remedial reading practicum

L4

during theLregular vear was an inten51ve, closely superv1sed experience

-
X
- » * v e,

i . - . L.

#v11, John Harker, "The Profe331onal Preparation of Reading

Manditoba Journal of. Education,,VIII (June, 1973), L4=45, ' i

“Ibloﬂd p. 45, - e ‘l : .«'. T Ol
. . . : . . R . t\..'

= S

..I:
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. far LT e .ﬁ . S " ' . 1 . e
. ’ 1 s N . : . ) _
. lwith a univer51tv 1nstructor dlrectly respon51ble for supervising the .o L
graduate student and“a school remedial teacher available as a resource e et

: N N . < . 1: B \ * - '.: ' ~I )
'.person on a day-to—dav'basis. A reading“consultant from" bhe puhlic oA

. 1 '1f ,\\
school .5 central offlce made regula¢ visits to ‘observe and supervise r,ﬂ

s - \ s .14 ‘. AR Lo
PR A

the school! 5 overall reading program,llncluding the work of the ” }f A tga_
ﬂ=4 ' g . . . 5 RS
t_graduate.student. In additiom, a coursé entdtled ”Field Work in &he ln, 5.2 , li -
3Q”LS;/ool Reading Program was offered!during the regular year, differing ".ﬁ"" k. “5
‘ from the practicum mainlv ln that the\focus was updn the school's over;!‘ .f; :;';.' 1%
. all’program rather thannon pupils\with problems in readiné,i jz H':.‘*fifff‘,fé'
.. : B S VL W

o -

: ln most instances a field work experience was planned within :
“a ., , v R : L "-”-!
‘ <.the context of the, Madison Public School reading program. The details RS

3 . - -
-" - 3 .\ ‘ '.‘ DR S | . R i
Yo gt

of the- student .5 assignments were determine@ by the’ public school St o f:: .

.

14

. N . * - )
* . \- B .

.consultants, and-one‘consultant took‘direct responsibility iqt working;v ;f e

., o o . . - . T v R e . [ LT . we 0N
1 - . \ - , e . . . N RN R

- with the student inlhis schoolgcontacts.\ The universityﬂinstructor PR

Y . . L @ oo . ' * -“ﬁ‘*- B <

) 14 3 J . . 1' . . .‘\ AR -x o

. superv151ng the graduate student was available as a resource peraon : SRS
“, o Lo n....‘-‘ ’.-..‘\\ L.

. and made periodic assessments of the student s work.23 L ST R TN

' . L . . ‘.-
.,- . PPN .

¢ "The Graduate School of Edudation of the University of Chicago*: 1'“‘ :j ..:'2?

H eo.,
n . s . \ Loy

offered a two-year program for the’ training of reading consultants..lad. L "f
L .. . A v\_ .>‘ N :"" Te . N ' EX
In thlS program, the graduate student worked as an intern w:Lth a. Co o

. . * . A ‘

qualifled reading consultant in both clinical and school situations

N o, “

during.the sécond year of his university preparataon.*‘4 T R ’

. .ot . - . . i .. .
T . . ' . . . - > ’

id . + . . .
. . . N .

'“LWavne Otto and Rachard J. Smith, "School—University Coophration‘. .
in the Preoaration of Reading Teabhers The .Reading Teacher, XXIV
(May, 1971), 7182721 T e K '

. . . . »
» . o !

j“Ibic.

i . .
* . . T '

. ~. <. ‘“Lawrence Moburg. "A New -Consultant Gets Started" Thev
Reading Teacher. XX (March 1967) 52C. :

’

Il
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In.furrell's opinion,-the activities'cafried.on'in theuréading '

)
. Y .

dlinic at Boston University in the early dixties were a good example
-4 ¢ ° ~.' . oy «

“of the’ laboratory approach ‘to, teacher—training ) In the clinic, the

)

v

n 1n the actuar situation in which/they would later serve..~

I8

graduate students in reading, worked with their professors four mornings

n,‘ ‘a

‘:, a week during the school year analyzing and correcting reading diffi-

»
-

v culties. Since they were preparlng to become reading supervisors. T

1

they spent the last two months of the year in. the public school system

1n practice supervision.' Durrell stated that there was no question ..

' of the competence of such graduates as they had been observed at . work

. .« . y Y
2:5. ’

}

' Whlle addressing a group of elementary school principals, expressed

0

. -~; the view that schools should become teacher training institutionS"

) The school itself has many of tse necessary components for
" taking.on the' teacher training resporisibility...it offers a more
j,practical-setting than the“college...a pqpulation, a principalé

Edirect contacts w1th the parents, and a community environment..6

Durrell expressed a similar view when he said that "the pro—t

I

fessor of education of the future must be the best practitioner of the

" 27 He believed that

. . . .
':-." + . . . . H .
. " ., . = .
. : . . . -
’

' 25Dbn,ild D. Durrell '"Challenge and Experimeht in the Teaching
of\Reading , Challenge and Experiment in Reading, ed. J; Allen Figurel,
lnrernstional Reading Association Conference’ Proceedings,VII (New York

art of teaching in the public ‘school classroom

;'{ 'Scholastic Mag321nes, 1962), pp. 13-23

2UOtto Wayne and Lawrence Erickson, InserviCe Education to ;
. Improve Reading Instruction, (Newark, Delaware International Reading
Assoc1at10n, 1973), p. 1. ' o

/

- "Durrell, op. c1t.,.p.,23.

“

. .f In 1968 United States Cowmissioner of Education, Harold Howe, %i;

“t

0 .
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A of the Counc1l of Higher Educq*ion examinatiohs in the twenties. Of.. ‘1

g out of school'with~their elementarv education barely completed 3Q

.’the principles'which Should‘he fhnctioning'infplanning and teachingit

would be transmitted 1nduct1vely through professor—student cooperation.
He concluded that eventually students would graduate on cértification
of competence as Judged=by the analysis of teaching abilities ‘rather ‘
than by the aumber of courses taken.“g.. ’ g .‘ 0-': .
" .0 ) ’ ) . ‘ - . s ? : ": .
. Reading Retardation as J'Major Factor in ) - G
L the DrOp—Out Problem ‘-3 ° oo
. : . N . “.}"..; . ‘.',o . ",‘;
, A L._ ' -7 ey T e . 5
* Many reports of empirical research and articles of opiaion on.
oChOOl drop-outs have been-published in reeent years. Attempts to‘ ;-',r
P . -'h LY - ,

.ascertain the extent and the causes of-the problem have yielded data
. . o t‘ L,
which Justify the concedn expressed by interested persons and agencies.

..mx

’ PR - .
. ,. ¢ -~

1and schools are those fbund in the stat tics compiled on the.results f: T

a8 .
- ""3:.- ‘.

a total of ‘more than forty—eight thousand students in 1923-24 only ,. K
. p o

:.above grade sii.29 In that period there were between fifteen hundred

and two thousand students writing grade six examinations,‘but the number

......

B} . 'y . ; . .

who reachedfgpade eleven five-yeats 1ater was 1ess’than five hundred

N -

Census figures show1ng the years of SChooling fox different age groups

confirmed that forty-five years ago the maJoritv of students dropped

n-. - <
. . .

. 3 . .
— » oL . a

L . B . . N . .~ ] R . L. . . ...“ ..

. 4Tbic. ‘;, T ARONEE
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""Grade XI Results“ " Department of”Education'Newsletter,_XVI

(January. 1965.; - T T T e e

.. ’ JUIblc... ) L ¢ . .. 9.

Among the earliest records of . th retention power of Newfound— L:; .

four thousand and sixty—nine, or less than 10 percent Were enrolled L ‘_‘”

. . R [

[ty
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!

ln‘lQBO the Bureau of Statistics undertooh a study of student
: retention for each of ‘the ten prov1nces of Canada for the period 1946 47
o. 7 . -
to 1956 57. Results of ‘this study revealed a steady and heavy loss of

g

student potential as students progressed from primary to elementary

and high school grades. At that time the" holding power of Newfoundland ,‘

f

4 schools was estimated to be at 29. percent ‘the lowest of all the
- - k y - . .
~Canadian provinces with'one exception.ff For the ten—year period 1952— .

62 the rate of retention had 1ncreased considerably but, at 419 percent,

Newfoundland still ranked third highest in Canada in the rate qf school

,;dropfouts While the retention rate for the period 1960-70 had

- risen to 60 percent, still two-fiﬁths of tHe students who entered grade e

C two_were failiné to eonplete'high.school.35 . : . ..

-
- B

B
-

) Awareness bf'therintensity of the drop-out problem has Ied to Y

N

t many studies 1nvestigat1ng the causes of early withdrawal from school .

]

,in-both“the United States and Canada, ‘A survey of the literature reuegls

s .
-~

'inolgingle cause;urather there'appears to be a.multipliC1ty ‘of factors SRS

; -associated-with.the phenomenon There is in the results of “the studies,.

however,'ev1dence of a direct relationship between early withdrawal

- »

from~school and poor reading ability and grade repetition o

R . ‘e . . ‘ N » - r
PR - .
, -

‘Nominion Bureau of Statistics, Student Progre\\\through the '

\? Schools bv Grades (Ottawa'» The Queen's Printer, 1960), - P- "28. L

/ . ""Promotions ) Department of Education Newsletter, XIX (April;/
1968} - g o o U e S o

’

’“Prov1nce ‘of Newfoundland and Labrador Statistical SUpplement'
to the. Annual Report ‘of the Department of Education:(St. John's,
New[oundland The Queen's Printer, 1979), p. 40. :

'

Y™



- o auspices of the National Child Labor Committee. Among Dillon s major'

) ‘A comprehen51ve study of thirteen hundred drop-outs in five
4 ¢ . . ., ./'

Midwestern Ameriqan communities,was conducted’bv Dillon under the,
0.

i
. 3

findings concerning drop—outs were- a fairly high.consistent regression' . .
-in_scholarship,throughout the grades and & high frequencw of grade or
subject failure.®" o R : ='~" oL T .

/ . [} . . . ‘

. "7 Inm 1951 52 Bowman and Matthews began an eight—year study of all

students in grade six that year inm the public schools of Quindy,

f Illinois Data collected on. thé students and 1nterviews with all S

' . ' students who had dropped out bv the end of the tenth. grade showed that

Y

AN the drop-outs were uoor»readers .and academically below average" 35 B

A summarv of the factors associated with school dropﬂouts,,
.‘\ . ) -
compiled by Hohol, yielded 1nformation which corroborated the findings
f'f of theﬂabove studies..° Twro +of the studies revealed nearly identical. L ‘
D factors relatihg to the problema Hqtowitz, a school pripcipal in - -

'Philadelphia, attempted‘to dEtermine whether itﬂwaS'oossible to predict .

with any degree of ° accuracy which students would remain in school lorg ~

b M e ‘ Wy
e - 7 ey ]

ca enough to graduate. _His study revealed that.”poor reading ability,

A

poor attendance and, subJect and grade failure were primary factors~ o

associated with dropping out of school 37 : . : o ) .

Syt

-~ i JHBert I, Greene. Preuenting School Drop Outs (Englewood Cliffs, o
New Jerdev: .Prentice-Hall, Inc . 1966), 119 :

.o . t

351bid., p. 18. L .

-, . e .

‘“Albert E. Hohol, "Factors Associated with School’ Drop—Outs"
Alberta’Journal of ‘Educational Research, I, No. 1 (March 1955), 1-12.

';J'Ibid.,.p. 1., - S
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"A study conducted by the Nova Scotia Guidance Commiftee \~{_._

identifiedheight leading symptoms. of early school leaving, the firgt

three of which were: . \ @
1. Repeated failure in one or more subjects or,grades.
. . - . . K LA

2. . A consistently low record of. achievementi

3. . Significant retardation in basie courses,38

"

Robert Zeller s summary of more recent studies i the United .

States revealed an almost identical set of factors which identify drop—

outs. « He 11sted nine primary factors, the first five of which wera:

1. Failure to achieve scholastically——BOA of the drop-outs are’
retarded at least one grade level. :

e 2s de reading ability--retardation one, or two years

" 3. Grade placement--two ‘or more years below age level T

4, “Low marks--low marks JAn the elementary school for- the drop—'
out, and.his grades continue ‘to-go down each year during grades
eight, nine, and ten. ' L ‘ ‘ . . A .

. s

5. Retention—-at least once in the elementary school 39

)

Few studies 1nvestigating the causes. of students dropping.out

N ¢

‘of school have been done in Newfoundland A,study of 113 grade n1ne

drop—outs, conducted by éeorge E. Martin in 1961-62 showed that. only )

[y

21 percent had not failed at, least one grade in school as compared with

60_percent amongythe sample who Ead remained in school. Only 36 per-

sent had not'repeated:a grade and, in fact, 24 percent had repeated

[ . . N . . P ‘

two .or more grades. Of the drop-outs, a full 75 percent were sixteen

-t . Lo - . N .t

N

-(Englewood Cliffs, New. Jersey: Prentice-Hall, Inc., 1966Y;-p.f20.

- 20Thic,

i - .- " . - ¢ . '
. .ot . .

?“Robert Zeller, Lowering the Odds on Student‘Drop;Outs




=

"Period, - 1954~ 64"
'America,

A ©
P
s

‘concluded that:: Gt

.o there appeared to be a direct relationshlp, then,
the incidence of failure and the dropplng ‘out of school.
follows that if the failure ‘rate can be reduced,
drop-outs will, in all probability, be reduce_ﬂ:l.",l .

3

In 1964,

§
ninth grade lev’els during the ten-year- period 195& 64

.21

3

. years of aée oi"*o‘lld‘er; by the_time they reached grade nine’.(“_ouuartin

between
It

the.number -of

T

Sister Mary Perpetua Kennedv‘inter‘.—viewed one hundréd'
: y%lmg people who had withdrawn from school at- the seventh, eighth and

Sister Kennedy

found that one of the’ chief causes for their early.withdr'awel was grade

Lo v . . -

. . ] N
repetition-and - grdde failurc. - Tl

.. . T

An examination of the information on repeaters in Newfoundland

schools shows that for.the year 1965,

Newfoundland had -the highest percentage in grades two, nine,

r

the second highest in' gi:ades t‘h'ree., ‘four, "and five;f.'tzhe third highe.st

F .

in grades six, seven and eight, and the fourth highest in grade eleve

3

Table'I . whlcl}

-

‘ gi"ede.llevel from grade two to grade. elevén@mf two different

shows that vhile the percentage" of students. who are retarded
. : . . %

‘ grade is 'deéfeas”:_ilng,\'ours is still not_an enviable .position. .

4. -

=

YUGéorge E. Martin, "A Survey of Factbrs Releated to
in Grade IX in Newfoundland Central High Schools in 1961-62"
Master"s thesis, University of Alberta, 19639, pp 65 66.

‘Ibld., P 6t .

. "«Sister Mary Perpetua Kennedy, A Cr:.tical Analysis

;'periods,’u

of all .the Canadian provinces, -

an'd. t:en;'.

““‘103

presonts‘ the. percem;age of _repeate@s at each

. e
in each

1

Dr'op-.Out's i .
(unpublished .

of the-

Dron—Out Problem in the Province. of’ Newfoundland over the Ten' Year.

19602, )

(unpublished Master's the51s, Cathollc University of

.+~ “"~Dominion Bureau of Statlstlcs, Student Progress through tha

Schools bv Grade (Ottawa. The Queen's Printer, 1965), p.. 48.
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#\ TABLE 1
PERCENTAGE OF REPEATERS IN GRADES
TWO TO ELEVEN .FOR THE YEARS
- 1961-62% and -1969-70b .

. ]_ Y l ‘ a . N : ‘
| Grades | 1961-62 . 1969-70
| : , , ' e
I 1T | 13 . ) 8
SRR & S R . C 1.6
o C v o s 8.6
; v ] 11 R 8.5
j VI C 7.5 - . L 8.2
| VIl | 9.5 . vt
1 VIII | 9 A N A
T 24,5 -, 133
P X [ 17.5 © o« | .- 1102
L. W | ) 10 : - 11.9

51 ' o™ . 3 * i
; Dominion.Bureau_ of St:a'tistj.c's, Student Progress through the
Schools by Grade (Ottawa: The Queen's Printer, 1965), p. 48. oo

h . . . ) . . . . . :' ,
Province of Newfoundland and Labrador, Statistical supplement

to the Annual Report of the Department of Education (St. John's,

Newfoundlandt Department of, Education, 1970), p. 39,

- ’
i

-

.With few exceptions, the percentage of repeaters per‘ gradg decreased

over the eight—yeéar pef:{qd. This is not so much an indication of a .

i

great reduction in the number of re;;,eaters in the grades (in grade
eleWpnethe number of -repeaters for 196‘7*-.68._was. 643; for 1969-70 ;hé
figure was 1040) as a result of the tendency to.remain in schoc'il long'er.: ._

Cdmpariﬂson of age-grade tables for the same peri@ds shovs a steady

increase in the number of students in each grade from grade eight to
grade elever.

. . . . ‘ .




o TABLEII e
. ENROLLMENT  IN'GRADES EIGHT TO ELEYEN e
FOR THE' YEARS 1961-62% and 1969-70 e -
| { . Enrollment for. Years.»"" '
' = T u' ;
| ‘Grades | 1961-62 R 1969-70.
' 5 : - - :
I /95 SUEEE 10,416 . . 12,996,
i x| 10,107 j .- 11,883
U S Y 301 R NN VR
o XT b 4,088 8,698

i Ja — : $ I : R

Prov1nce of Newfoundland and Labrador, Statistical Supplement

- to the Antwual Report of the Department of Education (St. John s,.
h.Newfoundland Department of Education, 1968), p. 9. .

bProv1nce of Newfoundland and Labrador,, Statistical Supplement
to the Annual Report of the’ Department of Education (St. John's,- '

Newfoundland: Department of Education, 1970),.p.

¢

" An examination of statistics for the years 1957 to.1967 indicatée'tﬂat-
”;only apbroximatelyxone—third'of the etudents went through;schoo without .

-repeating a grade and a full 30 percent dropped out of school before

T, N

:reaching age sixteen.'"

‘e \ CRi . ’ . -~ . - "
I . N R . o
..

»

: . l"'"Gr.ec:ie X1 Results"; Department of Educatlon Newsletter, XVI' .
(January, 1965), Dominion Bureau of Statistics, Student Progress through
the School by Grade €1970), p. 28; "Overage Pupils .through.the Grades",

" Department of - Education Newsletter, . XIX (Septembet} 1967); Prouince .
" of Newfoundland and Labrador, Statistical.Supplement to the Annual -

Report of the . Department of. Education (1968), p. 8; "Student Progress
through, the' .School by Grade', Department of Education Newsletter,

XVII1 (March, 1967); "The Promotion Pattern', Department of Education
Newsletter, CXIX (November, 1967), and Province of Newfoundland and '

~

Labrador, Statistictal Supplement to the Annual Report of the Department

of Bducatlon (1970), p. 40

\_—_——_____._
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A study of grades three and four students undertaken by the .

s Department of Education school superv1sors in 1959 60 provided” very "’

o per
L ;
/

'djsappointing” resultsr 5. At that time ‘the reading level of Newfound-

-land students in those two grades was Tore than a. year. below the test

norms ‘ Conclusions of the study were that only a handful of’ Newfound—

. land schools approached a favourable showing Lo e

Four yeaés later a second study-of,all grade four students was

’ . f .

carried out by the same group of invéstigators and again the results

‘

showed that Newfoundland: students were reading 'well below the test

.

‘ norms' '. This studv showed . that only 22. percent scored at or above'
grade.level in reading comprehension:'four out of-five were E@ading ‘
"below the test norm.* . ¢

.« In May 1970 a sample of grade three classes in Newfoundland-—

. a total of 1603 students——were given the Gates-MacGinitie Reading

I
\
!
]

' i
1ests-of Vocabulary and Comprehen51on. Accordinp “to. the Test Manual

the ndrms’ for a Grade III child taking this.test in- May or June were .

-3

3 9 for vocabularv and 349 for comprehension. ‘For the Newfoundland
sample, the‘score for vocabulary was 3.2 and for comprehension 3.149 .

Again, the province as a whole was below the test notrms.

/

LY

l’“'"Deficienci'es in, Reading e Department of Education Newsletter,w

XV (November, 1963)

““Ibic )

5’”The Standard of Reading in Our Schools", Department~of
Eduoatlon Newsletter X¥VI (September, 1964)

”“deard A. Jones, "Reading Survey, Grade III, June 1970"

=. Department .0f Education Newsletter, XX (OCtober, 1970), 5 6.

L"’ll:glt..




™~

in an attempt to brovide‘réliab_le data concerning the achieve-

ment of students in-thi's/'p.rovince,‘ the Royal ‘Commission on Educatior
} .. . . - '. ) .‘ . A , .,' \ . : .
and Youth initiated a\-study untler the. direction of Dr. Arthur Sullivan .

of Memorial University pf'Newfoundland.sol Grades eight and nine students, )

¢ * * ! N . - * . t

' of Basit Skills. Results for gr'ade eight showed: L

_ the Department’ of Edueation, the Newfoundland Teachers' Associatiom,:

, in a sample of schools throughout the,prm{ince were given the-Ilowa Tegts .

[P

For the sample as a whole the level of achievement is
slightlv below that which may be expected from the test norms.
The most’ 51gn1ficant weaknesses are «found "in the tests_ of
reading comprenen51on ‘and arithmetlc problem’ solving.

In the school '}"ear‘l_963-6'4 a comnittee of repre’ser'ltatives_ from

»
1

, ' .
. . -

and Memorial Uniyersity of Newyfoundland met to "talk over the possibil-

ities of research in Education-~in Newfoundland".%* Concern .overv the !

discouraging reéults of the Pui)lic Exam’inat'ions in grade nine prompteci

the Committee to- begih their research with an- attempt to discover the .
- »ﬁe
cgzse ;3 the low percentage of passes in that grade,. Out of a sample

of 381 'stuhents.whp'had written the Grade IX Public Examinations in

June 1963, 284 were té"sted; th'e'otﬁe;rs had either transferred to other

-

- "schools or left school- a'ltogethe'r. To test the assmption ‘that low

e

’reading ability was one of the ma-)or causes of the high percentage of

failures, the Metropolltan Achievement Test in Reading was administered

\ -

Y

-

\ s~ s

SUprovince of Newfoundland and Latyrador', Report of the.Royal

‘Commission on Education and Youth (St. John's, Newfoundland: The *

“*

Queen's Printer), pp. 43=-44. o ,

“*Ibid., p. 44, , ' C . . ; P

vevGrade IX Survey", Department of Education Newsletter, XVi
(September. 1964,. | . o .




4 Ll

‘ students who wrote' the examinations into.groups ad‘cording to the scores -

The results, which are ‘presented in Table IIIl, showed that almost 60

. . . . J
percent of the sample were reading below their expected level 5? _ i . )
. M . . . s . . .- '.l\ i
TABLE III
PERCENTAE OF STUDENTS REA%ING S L
. AT VARIQOUS GR.ADE LEVELS e ot " ;> ;
. = T . ~‘ ¢
| Grade Level, Nk Percentage of Students o ,
1 Below .v;é} j . 13 . L
_’ . VI i 14 _ o
o .ot o 13 S '
T VIII ! ' 17
I 3 T 15" ‘
© . X !. o - . 28 L
: L i

L O

"Grade 1X Survey , Deyartment of Education Newsletter. XVI
(September 1964)

1

e

I."ursuing' .the question of whether 13&1 reading ability contributed
to the high percentage of feilures in' grade nine the previeus year,' the

’

Comnuttee went on, to establish a relationship between grade equivalent

.
.

in reading and the overall grade nine results. By. dividing the 284

Ty

- 't ) ¢ e ' .
on the reading tests, the percentages of passes for those reading at

the various levels were determined. The relationship between grade
. . , 3 - .

' equivaleht in reading and the overall grade nine ¥esults is presented

. 3 .
[N

in Table IV. A -. T SRR

2°Tbid, S R _ . o

ol ’ . an vemme o .. . e L ae s et
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CTABLE TV e . oo oo
.+' .. . . RELATIONSHIP BETYEEN GRADE EQUIVALENTS
RE . EN READING AND OVERALL - - L
Sof Tt T GMDE IXRESHTSE oL

.

Percent Passing grade Ix’

‘|Grade Equivalents in Reading Publlc Examinations -

T
|

t ] O ] !
i
i
|
i
!

:

| Grade VI and below ' ‘ 20 ,
|| Grades VII -and VIIT . 47 T A
o . 8o

o | Grades IX and X

,,,a"Grade IX Survey", Department of Education Newsletter, XVI
(October, 1964). o ) : .

= ' . . . SN . : . .

3
‘

WOrking on the assumption that success in’ the content. subJects

the relationship between low reading ability and examination results

’

in Literature, History, ~and Geography. S4 Table v, whioh presents the

, results of thls séction of the study, shows direct relatiOnship between

<

To account f%( differences in intelligence, calculations were |
" imade for three .IQ groups. Comparison of the results of ‘good and poor C

"‘readers when IQ is held constant produces fur ther ev1dence of the re-

|

) lationshiu betveen reading ability and grade nine results, as is demon—

strated in Table VI A

-

A

E J""Grade X Survey , Department of Education Newsletter, Vi
(October, 19645 .- . , ) , ‘ T .

i
.. ""Iblc.

\

1s adversely affected by" low reading ability, the’ Committee investigated..“

reading ability and results in grade nine examinations in these subjects.
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: . A Jj
: TABLE V v
PERCENTAGE OF PASSES IN SELECTED . . ‘
- SUBJECTS" FOR STUDENTS AT -
VARIOUS READING LEVELS'- ‘ .
R Percentag\o{ Passes )
Rgg'ding Levels Literature H.ist:_chy7 'Géography .
‘Below .Grade VI | 53 . © 33 34
L Grade VI ) 65 /ﬁ{ 51 .. 69 .
o R
Grade viI % 82 . 50 84 .
Grade vm o 81 160 .84
Grades IX and X 98 78 ", 96

(October, - 1964) .

"a"Grade IX Survéy",. Department of EduCation Newsletfer, XVI

TABLE 'VL

3

FOR THREE IQ GROUPSZ°

PERCENTAGE OF PASSES FOR STUDENTS
, READING. AT VARIOUS ‘LEVELS

(bc Lober, 196&)

- Pé,rcentage of Passes .. °
“Grade Levels = 1Q Q" 1
in Reading 80-89 | 90-99 100 and higher.-
| VL and.below ° 58 66 -
| VII and- v111 T4 .-87. 92
| IX and : " 86 93 100
| ,

4

7

v

' “"Grade IX Results", Department of Education New.:let:ter, XVI

—r! 5

~
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" General 'conclusione Df the study' were:

S Four—sevenths of the pupils in Grade lx had reading ability

"'below the expected level for their grade _ I ‘ -

K . 2 " Eighty percent of the good ‘readers were successful in the s

v S~ - e, .
Grade IX Pub11c Examinatlon" less than th1rt:y percent of the poor' By S
readers passed.'ﬂ ST

o -
<

3, - While 'a-high.percentage' of the good readers" came. £rom the most -

e’lllgent group of students, an appreciable number came from-. the

low average group, .came from the below average group.

..

by All calculations consistently show £ hlgher reading

ab111tv was reflected in higher marks and .a high percentage [s)

in the -content subjécts. 56
—

Many studies have shown a high correlation between low

0 B . N v N
scholastic achievement and poor reading abilit'y; . 5Schrei.ber believes

- that reading deficiencies must be prevented lf students are to' achieve’

r

sugc,ess’a_nd‘ satisfaction from any instructional prbgrah..57 He explains

why he believes this is so: ' : L L . a

It ['réading] affects mnot only the child, but also the parents'
attitude towards the school. All parents, régardless of their
cultural or economic level, or how unschooled they are know that’
there is one thing the-school is supposed' to teach their children
and that is how to read. Yet study after study -has shown that

the average drop—out is two or more years retarded in reading.sa‘_ : Lo

‘. oo eppier T /
a’Dan:Lel Schrelber, "The School Drop—Out——Fugitive from Failure -

Bulletin of the National Association of ‘Secondary School Principals,
XLVl (May, 1962). 233-241,

%1pid., p. 237,



In Schre-iber S opinion the low self—image held by most drop-
outs can be attributed to poor reading ability because.."pupils who

do not read well enough to,do ’the wo‘rk of their grade satisfactorily i

" are apt to be - re\tained.. Constant failure brlngs in. its wake discourage-

\

ment and discontent" 59 If: reading retardation is one of the major

factors associated with early school leaving—-and the evidence appears

f..
..-,. s :n v \

to Be conclus:.ve that it is-—)}:he re5u1ts ofﬁhe 1970 grade ‘three read-~
1 v 0 v .

:mg survev6 are, indeed, ‘a matter 'T_f”graVe concern. - | .- -

. . X T )

~ Interrelatedness .of Language De;le'lop'ment ]

:and Reading Achievement o

e .. 4t . LI -

K4
a . - -

.

.. Research 'has yielded varied an'd.confiicting‘ ansv;:ers to.the

question of why some children learn .to read with ease while some learn

'E%

I3

. . ) .
only with' great difficulty and others not ‘at all. According to’ Goodman,
reading is a process th.ch invwes the interaction of . language and

thought .ol

Learnmg to read is dependent upon many fattors. The child

must be phvsically, soc:ially, and emotionally ready, but, equally .

1

:unportant, he must have a background of experience that will enable

'h1m to. deal successfully w:l.th the concepts presented. Stauffer state';‘

‘that it is the respon51bility of the school to develop sound techniques

. 'of 1nstruction based on baiance in maturation, experience, and _language,62
. 3 ’ J ' . : s .. . ' ° o . . ..
E”Ibic o A f‘”Jones, op cit. p. 6.

) Journal of the Reading Soecialist VI (May, 1967), p. -127.

-

6‘Kenneth Goodman, "Reading A Psycholinguistic Guessing Game )

-

t“‘Russell G. Stauffer, "The Quest, for Maturlty in Reading . i

" Language, Reading. and the/Communicatg_on Process, ed. Carl Braun (Newark,

" Delavare :. Internatiénal "Rdading Association, 1971), pp 9-19
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while Monroe considers poor oral language development a major ceusk . -

s ¥ of difficulty -in-learning to 'read.ﬁ-J S e e Yy :
, TR . RIS A sl T

A A COmprehenswe studv of children's lang’ua'ge was’ begun-'byi I

R C Loban *ln 1952 hlS subJects being a group of 333 children who wei‘e in, N

o . Lt ) - i N i ) _\. . . : )
. N ’ kindergarten that vear.s. This longitudinal study was,, concerned with VR '
‘_‘ . . V7 v : N .. ,‘:,.‘_1, ” c ",,‘ R
PURIEEUE I the children s use and control of language, their effectiveness in TR,
S0t o . i ¢ . .. “ ST e T
. communication, and the relationship among their competencies in oral RN
_ I v expression, red\iing, and writing At: regular intervals during the ) _:' N T
. o . S - . . '."' - ) '\'.‘A'
L e : seven—year period fx:oﬁ g:|.ndergarten o, grade 31x, s&mples of their N i
TEE ,.'- ’ language wene«dollel:ted and studied VIR e e S
o . S The relationship between profic-irency :Ln, oral’ language and E '.'_:. ’
- } N . . [ " ’ .~. - . ;"
competence in reading was clearly demonstrated in this study In aﬁ _'.f' Co. R
& N o . . ’ st .
grades from two to 51x, those students who were proficient in oral ;J SR '
° CL language were also high in reading achievement 'By‘ grade‘ six all ‘\‘ e e )
. . ) © g - e . . N . R
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'_ONatlonal Councxl of Teachers of English 1954), 24 33 :

o
- v

S

‘thag the median- and upper quartiles tended to decline slightly cbﬁ-_

) 51der1ng th1s decline and the fact that the high group were- actually

~1ncreasing in reading achievement each year, the picture as a whole

' was apparently a widening gap from year to year between those rated

rbhigh and low in language abilitv net T . \ .

K

K T Other'studies substantiate Loban s conclusion that proficiency”

1n oral language appears to be a necessarv base for competency in

lreading;' Hughes found a positive relationship between reading achieve—”

Y . N “

H s e

_ ment, and ianguage usage, “the correlation——after being corrected for

2

attenuation——being 67 C

e

.. A studv of factors determining “success or failure in beginning
. 1

reading, conducted by Gates anﬂ Bond, showed ‘a fairly high correlation iy

between the general quality of oral language ‘and the. pupil s success

A . o ot

in learning to readd 58-

~~

., . " »
B

La ett s cam rehensive'rev1ew of the factors in readin readiness ; .
. P 24

o N \‘ “ . . - P -

. - .
led to hlS stating L, ’ ' oo

. . .
% . . . ’

.
2 . PR

L B ;1"f the development of reading ability is primarily a’

thf{' problem of languape® . -Children must have acquired a considerable

fund of, 1nformat10n and’ reasonable facility in.the use of

a .language. -clear enunciation, correct pronunciation, a wide

.GUIbid‘ :i:"i. ‘;fi-." e ' . : e ij‘i L
' ' 67V:|.rg11 AL Hughes, "A Study of the Inter relationships among )
selected Language ‘Arts, Areas and Abilities ‘eited by Mildred A, Dawson,
“lnterrelationships between Speech and Other Language Arts Areas"., .

Interrelationships Among the Latiguage Arts (Champaign, Illinois.

\

- “%°hrthur Gates and Guy Bond ""Reading Readiness. A Study of
. Factoxs Determining Success and Failure in Beginning Reading ; Teachers«
College. Record XXXVII (May, 1963), 679~ 685.. ta

[

-
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"structures on Reading Gomprehen51on , The Reading Teacher, XVIII

-

.~ . ". "'. a - N . ". N .”4)’ B
vocabulary,'mastery of basic sentence structure and..the like. 69

L4 ot

)
. .Betts found that "children who evidence delayed language development

constitute a maior ihstructional problem for teachers.7°

‘In a- discu851on of the implications of 1anguage in beginning

Il

reading, Adams makes 1t crear that’
Children must have developed considerable ability in oral o
, expression .before they can be expected to comprehend or to’ o
reproduce through reading ideas of other per.sons.7_1 -

[N B .
3 b4 *

ln view of the findings of these studres it seems reasonable

"

"to assume that the chila must transﬁer hlS existing knowledge of

» )

) language t0‘the task of reading.' That he can-do so effectively only

o

: 1f what he reads is°language which he understands has been demonstrated

' va research. Ruddell found ‘that reading comprehension is a - function of

R

'the similarity of patters of language structure in the reading material

to the patterns of oral language structure used by the child 3 This

"study was supported by Fagan s research which showed that students at

the grade four, five,. and six levels do not comprehend ﬁully the various

* written language structures,73 Since Strickland's study revealed

. b, . , : .
R .

I

. 69Emmett -A Betts, "Factors in Reading Readiness 'S Educational

Administration and Superv1smon, XXIX (April 1943), 199- 231 LT
7OIblG Co :"','~," . - ; N '.. : - - . ‘
-‘4-.‘ 7lOlga Adams, "Implzcations of Language in peginning Reading » -i
Childhood Education,_XII (Januaé', 1936), 158-163. o o

7"-Robert B, Ruddell "The Effects of Oral and Written Language-'J

r

(January, 1965), 270 =273,

:”Nilliam T Fagan, “An lnvestigation into ‘the Relationships

| \between Reading leficulty and the ‘Number - and .Types of Sentence Trans-,._
: formations . (unoublished Doctor 5" Dissertation, University of Alberta, ,

A%BS L L e

.4
.i
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that the language structures of reading text books differ from those

used by children its can be readily seen that children whose knowledge

i

_qf language is limited will have difficulty in. reading with compre-

VR {2

4. -~

According to Monroe, .the transition from oral language to

.

written language is usually easy for children who hear -academic English
"spoken at home., who, have had books of their own, and who have been read.

© te -since infancy.. As childr‘en examine.'a book look at "the pictures,

and recall the story they heard read, they remember some of the exact: o

words, phrasee, and sentences that ‘were used in the book. In her ‘

’ " .

'opinion, one of the best predictors of ability to read may be simply '

"the number of books in a | child' s’home and the number of hours_..a week

»

parents read’ to their children" 75 ' : - C -

Leéarning to read depends to a .great extent on the indiv'idual )

chara.c,teristics 'o.f the learner, Just as reading is limited by a

[

child's knowledge of language, 80 it is limited by his -experiential"

. bac ground. It is Goodman's contention that 'no language has meaning

_ apart from the experi.ences of the learner" 76 Because language is

L ’ <
- N .

v
..'y

XXXVIIL, No. 4 (Bloomington, Indiana; University of Indiana, 1962).

—";‘Monroe' op. cit.,.p- ~‘127‘

. ’”Kenneth S. Goodman, "The Language Children Bring to School
Bu11d on It", Grade ‘I‘eacher, LXXXIX (March, 1969), 140,

‘ ““Ruth Stricl land, "The Language of Elementary School Children:
. Its Relationship to the ‘Language of Reading ‘Textbooks and 'the Quality -
- of Reading 'of Selected Children", Bulletin of the School of Education,’
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' that result in much verbal expre551on.

.

35

. s

.symbolic, it can only evoke images, . feelings, thouglits, and visions

v

which have—their base. in the experience of the .reader., If the events,

<

places. and obJects the reader encounters are unrelated to any exper—

‘iences he.has had, he will have great difficulty in: reading about them,

even’ though the 1anguage-elements may be familiar.7g

Not only must the child alwéys‘hear and use language in con~

junction with his experiences, he must acquire language to express hie

‘experiences to others and hefmuet have. language as a tedium in which

¢

to think reflectively'about his experiences, and fo,fotm'concepts and

generalizations.. Goodman has contended that opportunities must be pro-
vided for learners to verbalize the.concepts they are acquiring, -and

thus, not only establish the concepts, but also make it possible to
f Kl . . ° . T

a "

' move on to more complex or abstract concepts. .In his view, the child.

e

must acquire the concept as he acquiree the language to express and

. manipulate it.- Children ﬁted a variety of experiences {n which they"

,'become 1ntellectually 1nvolved activ1ti$s mus t: be conducted in settings

78

Gans .has' argued that the kindergarten must provide children

o - '

withethe wide array of experiences they need to become reading—ready

cbncluding: AR
) . 7 ' ) /) ’ .
-Children do not just naturally become ready for reading. .
'To*sprout intellectually they.need to have .active, interesting_
experiences with other children and adults. The thousands of
ideas they learn as they'play, explore, construct, and listen.
"boost their 1ntellectual growth--actually lift their IQ's--and .
help them grow as- successful readers.7

Tbid. - - _751bid

i"Roma Gans, "They Must Talk Before They Read" Grade Teacher,
LXXXVI (December, 1966) 101-102 ol
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_CHAPTER 3

THE LANGUAGE DEVELOPMENT PROGRAM
AD ITS INPLEMENTATION |-

3

> .

Early in September the d:.rectors, of the three-—year program, ’
of which this project was a part ‘held indiv:.dual conferences with the :

classroom teacheTs, prlncipals, and graduate student 1nvolved in the -

.

projegt to plan the initial procedures " in ilmplement'ing the'_program.

During the first semester the writer - visited two of .the schools om. a

: weekly basis, but for the remainder of .the. year she visfted_ all four

o sc;hools, .each school receiving a visit every- second week. ' Du'ring class- .

room visits, the writer's main concern‘was for recognizing, and hedlp~

] ty )
ing the teacher expand the abilities she dlsplayed in her' teaching. -

1t was planned that in the first semester the writer would

v

. work with pupils, ‘helping them use their own’ ex'perience‘s. as a basis S . '

for their language devélopment. Objects of interest which children

t N . . .ot LN ' .
bréugh't from outside the school and firsthand and vicarious experiences :

. ,wh1ch thev w1shed to share would form the ‘framework for their language

'_ development. Durine the second Semester the writer would work mainly

¥

w1th teachers. holdmg :mdividual cbnferences during which s'he would

‘1ntroduce nev ideas and make suggestions .regarding’ techniques which

‘could be appiied in pa‘rticular"s'ituationsto "improve the progrem.
The reasoning behind ‘this plan was that in order for ‘the

 writer to be accepted as a resource person by the teachers, she'would .

first-have to demonstrate her ability -and she .could best do'this by’;

L

’

e

R



. RS _
wo'rki'ng with. the childre'n' in'the claséroom. It was a’pp:arent"‘v'ery

early An the first semester, however, "that the teachers perceived her ‘

C
as having a- consultative role, and while ahe placed more emphaa 5 on

consultation in the gecond. semester, she found herself working with

‘ both teachers .and children almost from the begi.nning of the project.

I v " In order to determine the extent of their language development,

' several children were studied during the year. In all, seven children

—

_were selected onlw five of whom could be followed for the full year.
A seemingly~ precocious "ehild was. selected ,b“‘? she transferred to
another schoo] during the second gemester, and' a boy described by his -

o tea'cher‘ as "stubborn and uncooperative' was tramsferred to a different -

' group within the school

: #®

The remainder of this chapter is divided into four aections.“‘ o

v N 4
' rationale f.or the language develOpment program, implementing the
. C

ik language development program, providing for reluctant speakers and '

1n-serv1ce work Wlth teachers.

L4

. : . Rationale for the Language.
oo A Development Program

The primarv obJective of the pro1ect was to develop a program .

p

in oral language as a'basis for’ reading 1nstruction. Since, with few

\ oo

i exceptions, 1isten1ng and speaking are the only language ekilla that

5 " children have v_men the’y enter 's.chool,, oral .language must be the primary

‘o ;

means of carrying on th'e ‘instructional' program in 'kindergarten and the

primary grades.' Later, maJor emphasis is given to reading and writing, -

and the Chlld s success in these skills is largely dependent upon his '

[

0

DY
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proficiency in the.use of .spoken language and his”willingnesa~to use

B Y
“ . o i
. o

¥ . . . it ', ’ ’ ’ . . s
. o . Generally ‘the kindergdrten.class comprises several types of

Y
.

children. . First, there 1s the‘child whO'haé'been reading before enter-

- . ing school. He may know the letters of the alphabet and .can recognize
. . ! . M .~ N . . . &
i '.‘ many words in hisjenVifonmentA—words<he.sees on‘signs,'on‘television'

o

commercials, in books, and in brand names on ppoductsl " Another group

,;"'f- . which stands out from the majority consists of children who are very
%i I : eager to talk. Ln any situation, one, two, or more children‘are fluent
[ o . 1in-oral language, using a large meaningful VOcabulary. -Because they -

2 - . Lo .

have had a rich background of experiences and want’ to tell what they

know they ofteﬂ tend to dominate discussions. These chgxdren‘are .

L) ] :

- probably re%@y to learn - good discussion procedures—-to realize the

‘need for llstenlng attentzvely and courteously to the other children
in order to respond intelligently and effectively
N o :
At the otn?r end of the continuum are those children who with- ,

draw from the activities. Often these areDchildren whose preschool

0 . experienCES haﬁe heen meagre and whqse communication has been of a

" different type from that of othexr -children. The majority have not
" had the kinds‘oﬁ.eﬁperiences ﬁrom'which‘theylwould haue acquired’ the

. ’ ] . . " ' , ’ - T

vocabulary and related concepts encountered in many classroom activities.

Some of these children have had little general language exchange with

) ;f,i o .adults; since ‘they come from homea_where language is directed at them .
: o in.the form of5com%5nds‘cr dlrections uith-feh réasons or eaplhnations.
. 'Although these children have.not been proVidedeith adequate language
eXperiencea and reading materiala in ﬁhe.hbme,jmanx of them would not

PR : . v . - .



YAUmed

‘to help him understand the’language‘that he will meet in print. -
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generally‘he regarded as disadvantaged; The effects of their poor

linguistic backgrounds, however, are particularly significant with

respect to their school progress.~ _ . S

One of the first considerations,in working with'children nust A

t

,be the sensitiv1tv of the child to criticism of his 1anguage. Language

being a very personal thing, the child considers criticism or rejection,

V.of his language to be criticism or rejection of himself. It is essential,

N

dgfrefore, to build the child's confidence through helping him accept

his own language and that of other children. At the same time,

activities mus t be'planned.to broaden the language‘base of the child

D
R

Implementing the Language Development Program
" During the last .week of September, thelwriter made her. first

reguiar visitsto the classrooms. The purpose of these visits was. to
. I . ~ . * .

: get ‘to know the teachers and pupils‘and to become familiar with class-

room routine. The first class visited consisted of.twentyéone.five-l

'vear—olds and one six-year—old' the second class had an, enrolment of

* nineteen five—year—olds. Since. in each school, there were different H

-~

activities being carried out at the same‘time by different groups of

. children. the writer received many requests for help. ‘' On her first'

visit to each classroom she spent the entire morning helping, getting

to know the pupils names, ‘and now and then having a brief discussion '

.’.

’

'.rwith th eacher on some point of particular interest.

‘v . oy,
»
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Organization of the Program

.

Later that week ‘the writer held a conference with each teacher'

to dlscuss the objectives of the language development program.. In’

" the course of the dlscussion,'the teachers-cqmmentedlon the wide range

"of ‘abilities among the pupils in their classes. They defined three

a

major problems: v
- 1.  The exlsting.program—-the Ginn Kit-A Language'Program——

included many ‘units deallﬁg with topics such as the zoo, the carnival,

and so om, uhich'were'unfamiliar to mahy of the children i Since. theae '
'_children would have difficulty in reacting to topics with which they

had no .previous experience they would be deprived of many opportunities

for language development.,

i 1A ‘e

2. 1n each class, several children were reluctant to speak

before the group; some children spoke only to:the'teacher-ahd a few

/ ) o o
were reluctant 'to speak even to her. !

3. Even. the most talkative of the children occasionally'had

some'difficulty in\organiaing their thinkiné”vhen relating'bastfexper-

3

iences' s T

The wxde range of interests and . abilities within each, class

nmde'grouping neCesaary; ,For exampleg in School A, two children stood

"

out from the others~~Jean8tte who has already been referred to as

-
‘

. precocious, and Thomas, who appeared to be having difficulty in relat-

"ing to his peers. When the writer mentioned those two children to

L]
\

the teacher, she agreed that Jeanette had already acquired many of the

1

preﬁreading"skllls.‘ She was curious and eager to learn to recognize

words. and often pursued her own interests. Ihomas, on"the'other hand,

Y : ?

‘ . ~ - N .
" ‘ : . x &
* M . ‘o ' ’
;

)



. would requ1re special con51deration.

L d

she described as "stubborn and uncoo erative"..~1t wés obvious that
P

" he was easily upset dld not complete tasks, and had a very short

' o
»

attention span. While all the children in the class had different

strengths and weaknesses and therefore,ldifferent needs, these two
o . .
A prerequisite to. providing a differentiated program to meet,

individual needs-is the.assessment of the children's present level of

developnent. In this particular situation the writer considered it

necessarv to analyze ‘a. sample of each child s oral language in order

to determine the types of activities required for the further develop-

.

ment of the language of individuals and of the’ class as -a whole.

v

Early in October, the writer collected taped samples of the .
children's langUage. The.sessions were held in a small room with only
the child and“the writer presentiSO that there would. be no.interruptions.
“The writer.showed each child a picture which she asked him to describe.

lhenachild s voluntary descriptions verge brief, providing insufficient
1nformation regarding his language and concept development' the writer

’

/;ked questions designed to assess these&abilities.
'~n1 .After all the ‘samples -had, been collected, the teacher and the

writé} ldstened to all of the tapes. 1t was not'surprising’that the
N . T Iy :
tapes revegled a wide range of ‘differences in bath quantity and quality

’

of the children'sxoral language., Several children were able to give
very detailed descriptions of the picture, using precise and'vividj
language, good sentence'structure. and'advanced concepts. Others re=-
sponded'onlv in sentence fragments, and a'few'volunteered no description

" "

and answered the writer's questions only with "yes" or "no". 1 several

¢
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1

instances éhere wgs'lack.of‘understa;qing of ;héiliggrql méaﬁiqg of
::such basi?-wqfds as,"behin@",~haround", and'hdnaer". ‘
from thé taped saﬁpleé it was possible to isolate such com-
poﬁents”éf ;aﬂguégelas: . '. -‘4_ L |
e - ) . l? Sentencellenggh ‘

‘2., .Fragments of sentences -

3. Sentences connected by "and" as.a filler

o

4, 'Difficulties in- pronunciation

5. Infantile speech

e . . , N
o ) "* . '6.--Stuttering
TN " v ' 7. Weak vocabulary - C o C S
If" . g 8. Limited'concgpt development '

'Since‘oﬁé'of the‘concefns in the prograﬁ was-thét.of éxtgnding
-and refining the contepts which children had“écquirédiup ‘to the time .

T L 1 . .
.

" of the individuals within the’ class. Obviously, the child who lacked
. R . . .- N : ' "
the basic undepstanding‘of'fhe literal meaning of ﬁhé-wdgd'"ddwn">

I ’

needed different activities from those needed by the child who asked,
*’. "What does 'go dowm in history' 'mean?" Yet both children were in the .

same class. . The program was’, therefore, developed to meet ipdiqidual,

¢

needs. While the first child.was‘being introduced to the multiple"
.méanings of words on a literaﬁ‘iéveﬁ, the more fluent cﬁild'was
chalieﬁéed and motivated to’wofk with language on a more advanced level.

Careful observation of the interaction within the group angd

1. ~

anglysis‘of'the taped samples of the children's language formed a'

‘basis for the d}fﬁergni grouping hrranggmenﬁsa The ‘teachers and che

s

S ¢ . : ' , .
they entered ‘schocl, the activities 'had to be planned 'to meet the needs

2.
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writer:agreed thatlall'children would profit from such activities as

/
"Story Time , "Show" and Tell", ‘and "Choral Speaking" _‘Listening/Eo~'

T\\\h\;*f-~7?~i~_§torles and. to oral descriptions-of—objbcEsaand’events would contribute.
o S to the children' s vocabulary-and concept development. Choral speaking
would provide the shy child or the child who had a particular speech

problenm with opportunities to participate\without feeling selficonscious;

In addition to these activities, purposeful instruction to

At

further the development of concepts and vocabulary of all children, :

", , I ; 'Aregardless of -their experiential background, would be required It

g% ) "_’.- . . . - .
: waS'agreed that the provision of many firsthand experiences would-be.'

~ B

the ‘most effectlve means of dealing with wide variations in both back—

ground and present.level of language development. The Bections of

e

- A ! rl -
this chapter concerning the use of materials~and the class projedts

-

: contain examples of " activities developed to meet individual needs.- An
: iexample of - one grouping arrangement-—to meet the needs of five réluctant .

soeakers——is also included in this, chapter. '

y

Use. of Materials

hSome of the features of each of the’four_classrooms~that‘set

" them apart’ from most of ‘the classrooms in Newfoundland schools was

the provision'of.a large number of children's books and much audioL
visual material and equipment. ° . . ' :

Books. The books, including a "talking book" (a package of

books with a cassette recording to accompany each title), were a . . v
: ’ r—‘ - . . .
._veritable‘storehouse of stimulating experiences. The literary quality " ‘

of the content was excellent as-were the illustrations, and there



b . %
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was a wide range of tOplCS to meet the wide range of interests among

‘the puplls

o

¢ The activities whlch grew out of the children 3 listening to -
the teather's reading, ;istening to.tapes, and brqysing through the

* . books 1ncluded the - following" ' . :\ . T

1. The children viewed films and filmstrips.. C ':
,f‘_ S . o 1_1’ 2. Some chlldren made plasticine models of story characters

and asked the teacher to 1abel them t_' :. ‘”: . ; R

. T '.; o o '" 3. Several chlldten retold familiar stories’on tape.;
EZ-

4. ,Each.chlld.lllustrated~a segment~of a story,and dictated -
) o . "» .)....'.. ', Lo " ‘, .
a one-sentence description for the teacher to record underneath the
. R , Vo . . : .

Y

',illust:atioh.
’nf‘h S - 5. The more advaneed.childreh dicteted ghgir‘onn expetiencee

CL - -for the teacher to write. ‘ . o '

L6, A few children mimed characters from their favourite.

:- . . ’ e e . Ty .

- . - o Stories. - . T o
Y

. - . . - -
* . . \ . ’

A -8 The chlldren part1c1pated in class projects. .

9;_ The classes went on field trips.

. <t ]
L ooms . R

N

Lt ,~" S —— In addition to ptoviding a stimdlus,for the above -activities,

L1 o

the telling ‘and readinpg of stories by the -teacher-and the tapedﬁstories
-;eSulted in the children's developing:
Ry 1, Greater enjoyment of books endlstordes

2. Extensive concept 'dévelopment

.

PP

) .

7. -Many of the children engaged in spontaneous puppet shows ‘.

it

10: . The teachers invited resource people to Visit the elase; .L::‘
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' '~'3f-‘1mproved speech habite ?L:{ 1. o }" R
. v b4)S Understanding of the language patterns used in print T
'Ability to associate the printed svmbol with the spoken

0 . v . ‘ -
. T . . EN R .‘x._‘. N '._

word. . | . -

T At times the activ{ties ar151ng out of the children s-liter

N . AA .

L o

.

+

e
"y

b

of their individual needs.

.

K

.

are good examples of such activities.

LI

One-sentence storiesvand experience charts

designed so that all children“could profitably participate»regardless i;'L

AWhile some.of the moregadpanced;,-

" children began to.: recognize words from the stories, others were being .

LI e

helped o’ make thefassociation between the printed words -and the WOrds DR

4
- . . . . .- - -' ’, . M L

they were speaking For some children it was necessary .to develop

PR . PR ’
. C e - < ;
.

the concept of a WOId in print-—to point out,lfor example, the space.'

o, s

e between the words the and bbok-

. . . W

'..": thosebchildren, while phrases such as- "the book" conveyed meaning, the' »

lt\ soon: became apparent that, for et

\ .ll

Progress was con-

Y

ﬁ: 1dea that two words were 1nvolved had to be taught.

Ce ':' ot tinuous and 1nd1v1tual and while some children were already~deciding ;:';.
"0. .. . . o v ‘ . ‘ -
-‘where a capital letter or a~period was required others still needed .-

AL . "
Y - B .. . LI .

R help express1ng their 1deas eﬁfectivelv. R

.-._'.A.
s .
.

WOrking on experience charts helped the children organize their

N = o
e - -

thoughts and relate them in sequence. These charts al o nrovided an, .

* . excellent opportunitv to help children use better sentence structure.

‘. - . ~ea”

a 7 M o
. A . ot e

While the writer dld not change the language “used- bv the 1ess fluent :f .

L .Y u

N f' . children when constructing the exnerience chart she often asked the o

more able students 1f thev could think of’different ways of expressing

particular 1deas. For example, when one of the more able students‘

. esaid, Me. nut the containers on the w1ndow ledge when we had finished" Ty

. [

B W3 \ . - N
i . ~ . LA

. a . . . .«
a . . 3 Lo e

‘e i -



. she helped them restructure the statement to read "When we had finished i
' o . . T e o . S L - _

P we placed the containers or - the window ledge . . 2 :
. e oo L Y e - - o
. ) S ’ .As‘the:nhmher of experience.charts increased, some children- .

‘ - . . . . - . B
4 . AR . . - . A . - P
! ta . . NEEIEEY . N . N

T ot Cag e [ . . . - . :
L S began;to relate.aCCounts of -their.experiences spontaneously, asking

o ool ..,
o . . .. v -, . N

. the teacher or the writer to write their stories._ The teacher compiled

. . .

.the_stories into bdoksu Manv of these books consisted of language which

v L . O [

S was more sophistieated than that found in most of the beginning readers,
- . N . »

CER "and as the;children read" their own and each other s stories they begani

. B .- . K . RS .
o :~gt.' . " to recognize méhv of the serv1ce words such as and, the, it, is, are;'t
” . ] ] . - . .- \- . ;. Teen, .
o .\\\>/%%;§aere, and others which are often difficult for some children to 1earn
. <) . :

".
- . v,

-

v T -ifﬂtanéht out of context. Before.the.end of the year, many children

, ' .
s . .

. - ' wefe'reading-library,books‘to the class, and some were reading- film-
oo . - L. - v ) y . . b ) ",‘ , - -

.strip.captionsito ‘the leéss able children.
\'ll.'Bechqse-pf_thevinteresﬁ shown by -the children‘in'ceﬁégin ..“_, O

. stories which the teacher read}rfor example, a story ahout firemen;;she;‘_
x . . .. y - . . o . ) S - "'
.irrangéd field~trips and invited resource peoplé to visit the-classroom. -

) o ~_£ : Be51des supplying the children w1th much information, these experiences Q?Z:

o .1 provaded many opportunities for written comp051tion. As the children

-
ee . \ [}

_'}‘- L ] heloed the teacher plan thoee events, as they: wrote letters requesting

R 'ii . permiSSion to v1s1t a"particular.place* and a; thev wrote letters thank;
‘ f o ing the hosts and the;classrdom yisitors; they ﬁractised3and entendedff

their languaee skllls. The children took great care in writing their

letters: thev were eager to have the- teacher correct errors as’ they‘

"o
< a

were: aware'of the fact that, since the letter was for other people to :'t' .

v

- R
.

. read Ace had to convev the message effectivelu. o ": i 1;.,'

. /
o [N

LThearaoe recorder. uThe tape’ recorder was~ﬁsed.extensively_as:

) ' . . B = : . -
, . - A ; . PR ‘.
. s . . ' i f




'\—; 0 * " ..‘ . . .
gt it enabled the teachers to provide instruction for different groups oi

. o . P . . ' B )

L g . children at the same time. In thé early stages of the program, thev
' - » . ' N .: .
used it mainlv with the headphones for groups of - children to listen to .

. . . P
- 1 1

S S stories .independent_l'y. ‘As . the program. d‘eve'loped, the teachers’ us_é‘d‘.v.it. -

~ - o . .

to'develop oral expression through .A’recording'fg;roup ,‘discus'sions of *.
pantfcular topics so that the'chil'dren c'ould hea'r. ‘their own con‘tributions. :

t . b
. + . . A

,' i and dec1de how they mightr have contributed more courteouslv and more .

effeetivel.v.' Later, thev recorded ehildren s telephone conversations

.. .
“a N . 7‘.‘.

- . S (usmg tov telephones), group impresswns of f1e1d trips, and talks

. . .
N . . - B
Ko ~ oL N

oo el gi\?en by resource pe'oole who v:.sited the schools. . T ) o
", . , LA LN

\ S, o y \ . ) .

t : S Some children uSed the tape .recorder independently to tape

S their- stories'-or 'exper;.enees §o that th‘e te_acher could later'tYper or ,
Y . '; wrlte them.. i .- “.'- ey : e e L - T -.'__ L .

L . - .
L - KR

.

) Often the teachers used a child s taped story to teaeh him
- R \' . N FLEP . oo
comprehensmn skills such as organizing a series of events in sequence.

b s Films an‘d ‘r.11ms~tr1ps'._ BecauSe the writer’- had.access to the

T -2 - .aud10-—v1sual materials at t:he Cent‘.re for Audio—Visual Education at the

¢ " . .

s ) ’ Universny. she borrowed Eilms and filmstrips regularly and used them

' .0 Tin the program. She usually left these materials for the teachers to o
I ' . - . i . o

. use following 'her v151ts. The use of these materials not only pxovided
"a ‘s_tirp.ulu's for the 'chi‘ldren_' soral expressioh and creative compositi‘on .
‘but'alsa contributed 'to'th'ei'r"irocabularv ard eoncept development.' “For.

.
»

. g
‘,example after the teacher showed a film, she discussed the story w1th

. '

" ) the children. As thev talked about the story, she was able to help

.

- .them select the main event ;m the story, recall ‘a- series. of events in
. ) ‘ ‘. .
: sequence ‘and talk a‘bout the meanings of words used in the \storv

ve v

e

.

w



. “u
hecause the children were exposed to~so‘much print material—-in
‘Alibrarv books,'on experience charts, on labels, in captions on film—
strips, and in their -own books-—manv.children began to. recognize some
" of the most frequentlv used words. Before the end of the year, some

Pl N . |

N

of the more capable children could read entire captions on filmstrips

Q '

" of familiar stories. . : S
» fOnexteacher used filmstrips extensively‘in a supplementaty

/'program forﬂreluctant Speakers. A description of -this. program is in-'

. ¢luded in a later section ‘of this chapter. ¥

o

,”

* The primary‘typewritera During the first weeks of the program,

the teachers used the primary typewriter to type stencils of experience

3

_stories from.which they reproduced‘copies for the children to illustrate.

“As the program developed, they typed children's one-sentence descriptions
of their drawings, which the children ‘later compiled lnto a book

- LN \

. Soon, some of the more capable children became interested in using the

1

" typewriter themselves and_asked theateacher to primt their stories_for

_them to type.:,(See Appendix A, Print.#54 ) . At firso the other children

-

onlv watched as these children typed their stories but gradually they

-
[y

etoo began.to type. By the middle of the-year, all children were using

the. typewriter, ‘some 59 type their names only, some to type one—sentence~
\\ I

'-stories, and a‘few to copy captions from filmstrips and stories from

- Lot REURRN . . . : M

books.'

T The'camera.'-Each-classroom was equipped with a camera and

- film‘so that the teacher and the children’ could take pictures of their,
. experiences whith the teacher would use for the children's lapguage

development.. Co T R . .



. \ )
been selected to demonstrate the tyoe of program prov1ded for the
' activities were des:.gned for each class, thev often developed ‘,"'

) children - An example of the wav ‘in which one activitv developed in .

» Y e sty g treiesm e B i 0 b s s ban s fa vt e s 7 eamen oo amsantoeene
T ] ; it ’ v ; ., T
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At first, the-teacher ‘or the writer took the pictures and used

‘them to stimulate discussion and- creative composition. ' Several children,

"

" howevers soon -learned to.use the camera and asked' to t’ak,e’the pictures -

themselves. The results of their first efforts were both ahusin_g and

disappointing to the children. " They realized. that they had been con-
cerned more with getting their classmate"s faces into the p'ictures than

S

with the activitv. As thev examined the pictures, they could see also

‘ that thev had taken too many pictures of some aspects of dn- activity '
. S ’
and ,too. few of some' others. This had happened because they had not

. been able to distinguish the most significant aspects of an actihity

N

_from those ‘'whith were less important. With the teacher 8 help, they

(N

’ acquired more skill and their ‘lathr pictures reflected this skill -

Many of the prints and slides in the Appendict S uere taken by the children.‘

The set of prints showing the puppet t’heatre in Appendix A pages 98 - 102
N\

is one e’xampie. . ' i . Ce T

~ 'Class Projects” - . - . o L S

The following is-.an.account of classroom activities used in

the program. No attempt. has. been'made to include al'l the activities o

.

‘ c‘arried out during‘ the prOJect. Rather ‘a8 representative sample has '

q' " v

'children. It should be pointed out' that while' the same types'of-'-

differentlv because of the different interests and abilities of: the

. to

1 )

.t two classes is the act1v1tv -on plant-—growing, which 1s 1ncluded Ain

. A
S
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L " Do you suppose- that these ma’gnets' will pick up pins? Would you like

. _.tO t':r}"?',' - A . ‘ . ' ‘ R

) asked'the wr.iter to r‘ead‘ a stor,y to the children.” From the five or .- -

'magnet and told how it worked, the writer read'the book. The children' ’

enJOyed the story and asked to have parts of it xead again. Because

magnets similar to the ones.used by Mickey in’'the stoi‘y.f The writer ’as,l.ced,'.

- thmgs?" One of ‘the qhildren wanted to try to pick ‘up- -bobby pins,

'staples, paper clips, . toothpicks, ‘and a pencil eraser which were on. o .
.and the eraser,, the childten realized that only certain objects could

’ the types of material each object consisted of, - She suggested that

~ they tap the obgeéts against a metal key and listen to the 90und made N

500 el

. \
‘.- . . [0

this -chapter.
P

Magnets, . During her second visit to one school, the teacher

six titles which 'the writer suggested -the children 'almost' unanimously

chose "Mickey s Magnet'f. The popularity of this title was .apparently

A '

due to the fact that gome’ of the children had just recently observed

two older boys ﬁumng a magnet. Af,ter these children had described a -

they "had' shown s\uch interest in the story, thie. writer prepared the N

followmg unit on magnets for the next week"

The children sat in a circle ‘on the floor. The writer placed .

several magnets on the ffloor”and- told" the children th‘at ‘thiese were

such questions' as "Do you remember what-"Mi_cllcey' used the magnet for?

i - . . . ‘.
i . " . A . o Lo

. §evéral children hsed'the magnets to pick 'up some pins. '-The'_ .

writer then asked "Do. you think the magnet will pick up any ot'her
. : Ty

the -floor. Af ter making several attempts to’ pick up the toothpick

’ |

be attracted to the ma.fmet The writer then discussed with the children

t A -
. .

§




‘ .attractedV onlv:those made of ironfor steel are. -By'means'of an-

chalkboard

discu551on, remarking that he’ was 1nterested onlv 1n pets

~were shown how to mag tIze objects. The expressions on the* faces

51

s f ' ' . . o .

Dy each. Bv ‘means of questions the children were guided to the."

realizatiqn that the ObJECtS which had been’ attracted to the magnet

were made of metal The writer explained ‘that the word used to describe '

these obJects was magnetic, and that irstead of saying,."The magnet
"E s up ob1ects they could say, "The magnet attratts objects'". While.
:the only purpose of 1ntroduc1ng these words\was to expose the children

.to a richer vocabularv and to make them aware -of different~wavs of

Te

' expre551ng an idea, some children retained the words and- could use them ..

©in ¢0ntex:.

:lhe children vere interesteg'in further’exploration of'the '

after placing a. dime, a penny, and a lead sinker on the floor, allowed

the children tq discover for'themselves:that‘notlall metal objects are"

N

exper1ence chart, she helped the children organize the concepts develoged

4

through this- actlvity, encouraging them to use the terms capital

.
{

“letter", sentence','and period" as she printed the sentences on the

2

Not all the children in thlS class volunteered to participate !

Y

—-.in this actiV1tv. One child in fact, expressed disinterest in the

' Those childr who w1shed to experiment further with magnets

. .

1
g

‘ ‘L

“of the children (See Prints in Appendi\ A pages 94 - 9)) illustrare their

>

*1ntercst and fascination as thev obSefved one bov mapnetize a key f

Loncepts vere expanded as’ the children discovered through C ,.h

[
‘4,

'

'topicr Us ng the same techniques as those described above, the writer, ,"

r.
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1. Magnets

a

and paper clips.

-

iron,’ steel. and silver. *'

2. ' Magnets
3. Magnets
4, Magnets

5. Magnets

[

experimen ting that: -

will attract pins, bobby pins, staples, safety pins,

will not. attract.a toothpick or a pencil eraser.

. .o £
.

will:attract a dime but not a penny.

will\attract a steel' disc but ‘not a 1ea,d'disc.

-
3

are made ‘of a special kind of metal and will '_

. made of lead ‘or copper,

* you can make a magnet,
e :

attract only c'ertain'k'i.nds of metal..

They will not attra('ét objects»

6.~ ABy robbing something made of iron or steel on a magnet,

.

7. Magnets ar~e useful faor picking up small,objects made of' .-

Plant-—gfowing in School A,
. r . . .

°

‘During a yisit to School A, one

of the children asked the writer to read a story. From several toitlee'

""Make Way for Ducklings®.

' sugr,ested by the writer the children selected Robert HcCloskey s.

The teacher had already introduced them to

rhyming words and they were de],ighted with the rhyming sounds ip the -

. ducklings .names,

After the stotv was” read and the children were

commenting on the illustrations and relating their own experiences with

v

X baby birds, -animals, trips to the park, and boat rides, one child

wondered where the ducklinps would go when they were fully grown.

Yy

'

There was some soeculation about this:

< .

some of the ducklings might

remain in the park some might fly \away to another lake, some might

be taken by . the park attendants as pets for their children. One child

lremarked that _the ducklings were already growing-butr that nobody could

H

s



[ -
a7 PEPI e p e g e b n e
B ' BN e s VN A AT sy ppm s

“'see :them . grow: ”In fact nobody ever sees anybody grow but they grow
just the same". Then one child posed the question,',"Hour do people :

grow without our seeing them grow?" .Jeanette, immediately supplied ‘the
T .+ ' answer: 'That's easy to figure out, People grow s0 slowly nobody can

watch long '_en'ough to see them grow". Or{e child inquired as to whether o

r M

we .could see plants growing if we'watched them. When the writer asked

v I

L - them if they would like’ to groquome plants to find "the answer to this

»

. question, ‘the children rwere unanimous ih their desire to do such a project.

’ I

e L The writgr suggested that thev would begin the pro1ect the following veek.

After the children were dism:.ssed the teacher and the writer

4

" agreed that, since the theme of growing things was apparently of

‘_”4”‘\_.5_:,“ . o, .« .-
+ AR . . RS

i :L:nteres'tb to all tlhe' children_, ‘the. 'activiti'es:would inizolve the whol.é
class.‘ Accordingly, they planned a project‘- in which ‘the writer would -
be the director and the teacher would carry out the follow-up activities.

. - . The writer began the project by reminding the pUpils that { :

_during her last Viait tney were eager to try to find out how things /‘ .

bR

) grow. She then asked the question., "Do you remember what we planned
e . to do todav?" to which several children replied that they were going to
plant seeds, When the writer asked if any of’ the children had seen

anyone planting seeds and if so, how 1t was done, children began

c

. relat'ing what thev knew of growing flowers and vegetables and of planting

tree's and shrubs. : She then asked, "What things are needed to make .

pla'nts grow?" As the children naned .the things needed, the writer

. . .. N

" “listed them on the chalkboard, always repeating the'word‘after the
.o . ?
" child named ..it and dtawing attention to ‘the letters, for example,

- . '3 .

. . . L. .
- - . i B \

v



_both .'the fast and slow-growing varieties. She then asked for volunteers'

sprinkled over the soil"‘ o ST

j to make a weeklv calendar with the name of the pupil opposite the da.y C Lo

PN . . LN - s
A . . [ . or B . . . . 1

"seeds--s, e, another e, d,. (the stro'ke is on the right side of the .
& h : :
f 1 } ' f ’
circle in the letter d), -and 'anoth'er._s_ . After the children ‘had talked T

o
i,

about the materials- required \the writer- suggested’, ,"Let 8 plant some *
o, [ } '

seeds today and see how they grow into plants '

The writer had already arranged on a desk the utensils and

. Py "

; materials--containers, trowels, soil, water,; and packets of Seeds of . R

e '

[ ‘ H

' _to help with the planting and discussed with them how the planting was | ' o '

to be done. As thev worked the children‘ talked about what they were .

i

! g !

J ‘doing: "The soil is put into the containere, ‘the seeds are sPrinkled

4 [

‘overthe soil, the seeds' are covered vith soil,v and the vater is, ' .
\ " . ' ) . ’

e

When the children had prepared several containers of each type

. . !

'of 'seed those who already knew how to care for the' seeds ex ained‘ S

that the containers would need .to be kept in a warm, sunny place and
would need daily watering. Since the children wished to share the - '

responsibility for. watering the seeds, we made a schedule of these S ' '

responsibilities. “The children decided with the teacher and the: writer,

on which he would be responsible for the plants. After they had planted

L Oy

the seeds the children and the writer made an experience chart. ‘A.'.

-point worthv of mention is that Thomas who usual‘ly teased and annoyed

g l

entered whole—heartedlv ‘into the activities and helped to- compose the -
r’ B K ) " R ) . ) ' ,\ .
experience char. I , \ v ! . N

8

During he'r next visit, the writer referred to the experience

v
%

-

chart completed the previous week and read it. She referred, also;f to
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thé' responsibilities for the week, and the children reasaur_e,d her that’

the plants had been cared for. 'After asking the children if they had

.noticed any' change in the soil, the writer sug’_gested. that- they might

like'lfto find out whether there was any‘change‘in the seeds planted a

: week karlier. Onée of the children dugi,. up a seed of the fgstq'growing

” variety and they examined it to‘ look for any ,chanﬁe- that might have

occurred The writer encouraged them to discuss the purpose for water-

' ing the seeds and to speculate as to what might happen during the next

i

e week.? Again, the xgroup composed an experience chart and the writer

4

,introduced the idea of making'a class book.,_ Tt was soon obvious, .-

) however, that each . cliild- wanted to make his own’” - bookr éinc'e few of

‘ ,'-_the childre’n were‘. 'able to éopy-the words from tHe charts", the 'teeeher .-_

’

osed'a primary3 typewriter to make a sténcil of each of the two experience

. charts alreadv completed and reproduced copies for each child She -

tvped. the storv on- the bottom half of the péper leaving the top half
blank sb tnat the Lhildren could make their own illustrations. The
children made covers for their books from coloured construction paper
and fastened them with ribbon which could be untied to allow them to
add new stories. Thev were proud of their books, took’ them home: to

"read” to’ their parents, and brought them back to "read" to each other.

Because.the children enjoyed seeing their names in print, the .

i

ekperience charts were all written in quotation form. Correct term~ .

inology was used while composing the charts, as.,- for example, "Thomas 's

name begins with a Capital T because we .a.lwa'ys write the first letter

1 ¥

I

of everyone's name with a capital letter'; "After said we put .a comma

.
. . v

- »
1 . N ¢

apd then we write’ the exact words Thomas.said": "At the end of a



r
, BRI ., . R N ! ) . ’
< ' Sentence we put a. period"; "Those are quotation 'marks;iwe put them at
/ : v " . the beginning and at the end of words' that tel'l ‘what someone said". .

" By the end of the third week several of the children were -reminding
the. writer, "Don t forget the comma after said", and’ "That s right a .-
‘ per:LOd goes at ‘the end of the sentence . Many of the children were

b , . .
S T recognizing the names of children in the class and some could print

- 4

“ . . and even spell the names of some of their friends.. In addition, they
© were beginnlng to recognize the nameéof the days of the week from the a
) e _ "weekly chart dnd quite a few of the children were reading several

: ,frequentlv used words such as is, said, the, and and we.

. '. ' : Everv child in the class participated in these activities'
o 'and' interest continued throughout a period of several weeks., . DUringl
'each ViSlt, as soon as the writer entered the classroom, the‘pupils', .
‘immediately weht to. the window Jledge where the plants were- placed
.brought the containers to the middle of the room, and began to,.d.iscuss'
'what the day s activity was to be.. 1t was interesting to observe that N
while Jeanette’ was' usually the first to predict what would probably
’ 'happen next, the other children freely expressed” their predictions.
One interesting incident concerned- the method of measuring the

- growth of -the»plants. Af:ter the first shoot appeared above the surface
- .' of: the soil, the children decided to measure the plant each week to )
determine the rate of growth Thev asked "for no help but simply took '
.a sheet of paper, measured the height of the- shoot (about one inch),
g : ; . marked the paper, and put the; paper in the teacher ] desk to be used

e . © - again the fol'lo’wing week. The next week, the plant had grown t‘o a /

A ) - height of about siic inches. Again,.the’ same method .was used for m\eaéuring,"'

- -
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. but when' ‘the question arose as’ to how much faster it hed ‘grown the

- ° . .
ka

¢ second week than the f:Lrst, the children realized that. they had no ‘way
o . .of finding out. For most of, t,he children the fact_ that it had grown )

| 'a lot faster" was suf ficient.. A fey, howeiler, 'wanted to know "how
" much .fester". l“inallv Jeanette decided; "If' we make spaces up”the

.

‘) paper the same gize as the first one, we. will know how much faater it

grew'", Thus, the unit o‘f megs_urenent known as the space originated
The following week a sec_.on'd sheet oif paper' was needed to measure the o
: | - -. cL - plant which‘had :grbwn r:ather ’quickly The prints in Appendix A, pages
105.- 108, show a partlof this activit\.l .
‘ When t:he .slov}:er—growing seeds began to appear, the same pro'c,e__'
;dnre was carried out.'- In fact the project continued until the Christ-
. .. 'mas holidays. at which time - failure of the school s heating system
- resulted in the plants | withering 'l‘he children were disappointed on-
retuining to class to find that the plants had died but" they decided
to .plant. more SEEda in the spring. ']Ehls they did, and the teacher _took
.aovantage ot the second seedlings to interest the children 'iln"o'ntdloor'
. plants;.“ Appendix A, page 139, containsg prints showing the children
obseérving the -buds on the shr-ubs and collecting sp"‘ecimens to ’talte.back

to the clasgsroom, ) . . \ .
. 1 ¢

Plant—gromng 'in School B. After.the children in .each class'

learned that the writer visited another class, they always inquired

.
-

about the other children 8 act:wities. ‘When ‘the children in school B

- heard about the plant-growing project in school Ly they-too wanted to -

grow plants., The same procedure_was followe as in school A except

that a different method of measuring the plants was’ osed_. " One boy had



'already acquired the abillty to measure in inches, and, using a yérdStick,

iy

v , '

he measured the plants and recorded the amount of growth on a ehart.
At the end of the, semester many of the children had learned from him
how to measure in inches. In this class, instead of making‘rindividual .

books, the children composed experience charts each week recording what

they ‘had done and hqw much the plants had grown. These charts they

¢ - : ~ , S .’
,

. compiled into a ."Big Book". - : .

’

One mteresting aspect of the project in School B was- that, th‘e

¢

. .chllaren wanted. to take the pictures of the activities themselves.- As

can be seen from the prints in Appendi_x A, pagesnlll-l-13,,,they.were c-on'-.,

‘cerned.more with getting the:ir classmates, rather than. the activities,

" into the‘pictures. Interesting also is the fact that, when they

received ‘the prints, the childre_n themselves were quick to notice.

B

this point. . S . o - .

Puppet theatre. _‘ Early in Nbvem’ber the children in"one‘-schooll ‘

.became interested :‘Ln puppets. ‘ As there ‘'was’ no puppet 'stage in the class—’
" room, they lmprovised a stage, us:mg a flannel board, which was satis—

'vfactor‘y.for.'the girls but toq-unstable for the .boys puppet hoclqey game.

This led to-the nec‘essity of. Einding a more satisfact-ory puppet st'age."l
. The teacher procured. a: Iarge refrigerator carton-which they 'J

used to make the theatre. When theichildren saw .the carten they

/
L)

im:nediately asked. "What are »}e going to use it“ for?" When the teacher

v, t M . (

told them that- thev ﬁould use it to make a puppet theatre, they were

«exc;tted and wanted to-begin at once.. The teacher first .discussed with

2 .

1the§n how té make the theatre, and when théy ‘had all agreed what should

- Ny



e

»

' taken outsuie-'the school to observe a3 change in: the weather, the

'
“*
!
oo
«
—

be- ‘done f,irst 'next, and‘;last they helpe,d,the teacher list on chart
paper the different stages involved " As 'the activity proceeded the

teacher took a*photograph of the children at work in each stage of the

construCtion. When the teacher brought the prints to the classroom,
\

the children arranged them in’ sequence and with .the teacher, made an

- . a -

experience chart using the photographs to stimulate recall. (See '

.
o d « o -

AppendixA pages 98 - 102) S Ce T e

. . F “a 7 .
1 °

The use ‘of photographs to .record the different stages in this
. .., Wt -

activity resulted in the children g asking the teacher to :take photo—' '

4

. I

graphs of thei‘r-‘PuPpet shows. When‘the -.teacher commented that the - ..

Y

time involved in hav:rlr_x§@ photographs developed reduced their ‘

G
" V4

efﬁectiv ness for follow-up activ1ties, the writer suggested that she

have a child ‘or gropp of children illustrate segments of their play

A e

and dictate’ the main ideas for her to type. This she d:Ld, and soon

. N I
many of the mote capable students were making illustrations and dic-"

tat.ing the dialogue for their own plays. R o
l! t

Field trips. During a,c,conference with the teachers,'the writer

discussed plans for class fiel@; rips. . Before ‘her next visits ‘the

[ A B

children in both« schools had dg(;;ded that' they would l:.ke ,to’- visit

ezt " . ..

the fire station. Arrangenfenbs‘for the visits were made by .the

A’ . . ~
t'- 23
teachers, w1th the writer helping) them plan elassroon activities around
. o ¢ - . iw et i o o -
the v1sits. Subsequently,.vis:LtS were made to a bakery, the airport,

. . o

' the expe;rimental farm. and” the beach. Occasion‘ally the classes were .

growth of vegetation, and the rate of growth of the different kinds ,‘

-of vegetation. ‘The prints and slides on pages 139-17»0 and 155 illustrate

. . '
;e .. . Y PO . . e ‘

.C' -




, included in Appendix B pég‘e' 152; Thie writer asked’ the children

some aspects of these visits and some‘oi the.follow—up activities. -
X s S ‘

s

- Children s writing. As ‘a result of-the. activitiesygrowing out

of the field trips the more advanced pupils began to make illustrations:'
_of places they had v131ted with their parents. They dictated accounts
" of those visits. to the teacher, who typed them' and attached them to

' thefilluStrations. The children then took thesa "books" home to read

3 A

' to,their parents, after ‘which they brought them back and placed them '

- )

. in the-Library Cornér. Often children read their own books to other

childrén in'the'class.;'One'child-S'book "My Trip to the’ Beach", is.

L

a

if thev would be 1nterested in making a class book She explained

thédt if each Chlld made an illustration and. wrote his own story, all }ﬂ.

° . . -

. the stories could be put together to make the bdok The suggestion met -

. +

with the approval of the class who decided to write about their

‘favourite petsa- The Pet Book is shown in Appendix B page 153.‘

., *
¥ .,

Va
Books about dogs, people who help us the fire statlon, and spring

,followed . : . R '- - . o "._ L

The boy who, during the progect on magnets had expressed*an

"1nterest 1n pets borrowed the Pet Book to take home. The‘next‘day he-.:

.[,br0ught hls pet cat to school to show the other children. After telling -

the class about the cat, he suggested that they write a’ story about f

her This vwas the beginning of a- series of visits to\the class by the

[‘ . . .- ;::
children s pets.: The children dictated stories about the pets whicH
the teacher typed and kept 1n the classroom.- The children were inter—
'. ‘..\ . . Sat . PPN ...
gsted ‘in’ those'stories;ahd‘read'them often. -Appendix'B containsJ:

T

examples‘d{:these“storiesqj' R dl\i o e
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Resource people. Visitors to the school were not restricted

-

ro'pets. After llstgning to the story Hide and Seek Fog,one child

" commented that her grandfather wag a fisherman who used to fish for-

.vited her grandfather to come to the school and talh to the children

- and pictures on. health and sbfety, and the carpenter gave them some

ipieces-of WOod nails, and glue.; The children thanked the v;sitors

at ease speaking with strangers‘< They coutd acknowledge ‘a ;bmpliment,

-"”espetrallV'for you. I worked on. it all last night. I hope you iike
' ", This was a spontaneous action and, compared with’ her almost

.reticent behaV1our earller in the year, showed much growth.

o
-

: lobsters A day or two later she’ brought to- the classroom a model

1obster trap which he had made for her. The teacher and pupils in— .

'about f1shing Some parents—-a policeman. a- doctor, a nurse, and_a

carpenter——also v151ted the classroom and talked to the children about );”

Y

their work. The doctor, the-nursa, and the policeman gave them charts\,l

’

2

orally before they left the classroom but later they helped the teacher

-“write letters thanking them.. Some-aspects of the visits and the follow- :

up actlvites are- illustrated in Appendix A. pages 130-132

-~

Oral expressmn. Q‘lany of the more fluem: children were: quite

, :'ask for 1nformation, and respond to questions. One child who was a '

.somewhat reluctant speaker at the beginning of . the year, surprised

. ~, . .
both the teacher and the princlpal-when,:on Valentine,s Day, she rase

.
‘ L

N .
. o

' from her chair as the prlndipal entered the classroom, presented him

»

" W1th a valentlne, and remarked "Mr. E-—', here s a valentine I made

o K . "‘
o

.

: Andther Chlld was observed presenting a gift to a visrtor and,

.although ‘she’ had rehearsed the procedure, her remarks.were not memorized.: .

.
P
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She had been told onlf how to present the,éift and the poirts to re-

» ' 1

\ member While shelwas speak{ﬁgf The wfiteeras‘impresséd with the Ppoise

and self-confidence which she displayed and, as well, with the qdalit&

of her short speech. ”
. . Co
A}

’ - " . . "
: Providing for Reluctant Speakers

-

. The writer observed five.children in Séhool‘B-anriette, Gwen,
"y . ’ ' . . 3 :' 4 .
Dale, Derrick, and Blair——durihg the project on magnets, the 'Show. and

Tell" pefiod, and a periog'during which the Ginn Kit A was used.  Despite

the' attefmpts of the teacher to involve these children in the discussions .

- ,and other oral éc;ivities“ there was almost no response. A question

¥

was answered with "Yes" or "No", and sometimes "I don't know". Blair,

»

iho had a.spéech problem, would signify "Yes" or "No" only by nodding

or shaking his head, which caused the teacher concern espeéially since
. 3 . ' : ) . . . .
he had been in school the previous year.and had not ye;_spbken there.

For .these five-children to remain wi?b the larger group would have

meant that they would have had few opportunities to develop_facility in

2 .
.l

" oral expression. The writer suggested to the teacher, tﬁereforq, that

-'shé group ‘them togéther qu,céftain periods each day and dévelop a

program to stimuldte oral- discuséion.

-
e [
[ A Lo

Planning the Prograc T . . T

.~
i

+ . 1ln planning this supplementary program,.,allocation of teacher
time needed careful consideration. While it would have been easy to - ,
‘justify taking a largé portidn of'fhe'teacher's.timevfof direct guidance,

of these children. such a move.would.ﬁaﬁe been detrimental to the

¢ L i



e

" program follow. . o -

I X I

i
ot
3

. group would have needed little encouragemént to converse with each .

other while engaged 1n the various activities, a ce;%ain amount of.
A

direct teachér gu1dance was st111 necessary to ensure vocabulary

building‘and concept development'as well as other aspects of proper

growth in oral-expression. The teacher felt however chat 4t would

be’ p0551ble for her to spend two fifteen—minute periods per day on

' language development with the five' reluctant.apeakers. The teacher ‘v

and the writer cooperated in planning a program utilizing audio—visual

materials such as tapes (both teacher—made and commercial) filmstrips,

and records. Examples of the: types of the aetiwities included in this

'Y N
. . .
- A

. Use of"FilmStripu.

A . N

The writer showed the group the filmstrip "The Wonderful

A

'?orridge Pot". She used the small filmstrip projector so that the'

thildren could become familiar with the equipment.and-learn tonoperate‘

i€ themselves. The writer read the captlons on’ the filmstrip and dis- .

\

. cussed each frame with the' children Halfway through the showing she -

"asked the chlldren 1i one of them would like to push the button to

\

advance the film. Mariette was the first to-volunteer. There were

[} v o

few comments but the children appeared to be enjoying the presentation.

Often. after the‘write had read the caption and the children had viewed

the frame for a few moments, a child would suggest to Marietre that she

"move ahead to the next qne . After they had viewed the entire film—

"strip and discussed the story, Derrick asked to see it again. The .

welfare of the,remaining-sixteen.i Although the members of the latter. -

¢



. Listening Activities

~-'some of them discussed what was. happening in each frame.

" the. story illustrated in that particular frame. When the writer asked

‘the other children in-the class.

% ‘—‘—6 . .. ‘ . . ' V ' -" ) . ’ .. . .\ . . 64

others aiso wanted to see it again, and during the ‘stcond viewing

1

Since th_e ‘teacher was teaching two kindergarten classes, the

" writer left the filmstrip for her to use.with the other class. When

the writer arrived the following week, the group .of five were seated

:on the’ floor in one corner of the classroom viewing the same filmstrip

wh‘ile the teacher -was working with the larger group. The- five were '

: not aware that they were.being obséerved so that it was possible to

watch their reacticns to the story. ‘ Humorous incidents in the story.

1

'apparently amu's'ed them because they laughed and commented on certain.'~

details in the illustrations “As they advanced from one’ frame to the

¢

next, thev identified the chafacters and sélected the main, point of

them why they had enjdyed the filmstrip, Derrick’ explained that when

they were using the proJector themselves, they could look at each

picture as long as the‘y wanted to and they could turn back to an earlier

.frame if - they wished. It wags obvious that these children would have

~ . [ ' Y

to be allowed to-move at their own rate rather than.at a pace set by

s

, The writer, the following week, introduced'the children to -

.

- IThis type of activity was used throughout the year as it pro-
vided opportunities not only for oral language but also; as the children
became more fluent, for developing comprehension skllls such as selecting
the main idea and recall.mg a series of events in sequence
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" the listenipg station. After she had explained'its-uee. she fitted - -
the headphonee’on the . children and let them listen-to a taped story.

Blair, always, timid and somewhat nervous at the sight of anything un-

o

~ familiar, would not use. the headphones. He decided. that he preferred

to look at 4 pictqre book. After a.tew minutes,'however, he left his

book and went to' stand by the other childrenl He still refused to

A}

wear the'headphones but before the stOry-wes finished he asked to try

them on. ' S o : ' ) | —_—
. On her next visit. the writer decided to have the children '
independentlv use the record plaver at the listening centre. Since

the children in the larger group had already ghown a preferendb/%or

| certain stories in the talking book set; she selected "Timothy Turtle", x

".a favourite" of meny.children in the other group:_'After a femjminutee,
':however, it qu obvious that thege children showed little interest in
the étory. When askedtif they wanted to continue, they replied in the
neghtive suggesting thet the writer read cr'tell\them a different story.
Because this and other stories in.the;set were tather long; the writer‘;

Adecided to record on. tape a. shorter story which these childten had

" T earlier requested her to read. Accordingly, she made a tape of ' 'the
‘Three Little Pign" which ehe left with the.teacher,for this group to ’

) use'independently. .The teacher later reported to the writer that

‘hechuse thejetory was reteived well she wonld produce tapes'of:other
%tories which thc'children eépecially'enjoved.

i | . As these children became more adept at operating the controle

of the headsct and tape rccorder, the writer showed them how to hold

.

. the book open at the,pagc being read, to turn.the page at the sound of

'

’

B ) M
. . ! Lo
o . ; . . .
o
\
. . . . \
» )
. .
'
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“the buezer, and to stop the tapeJrecorder'if_they wished to look at an *

" and read along with the tapc.

{1lustration. .For:the.remainder of the,year these children, after T

‘.finiEhing an assigned task, would quietly go to .the audio-visual -

a

corner, select a book and tape, set up the tape recorder, and listen

. to the story, They usually took turns holding the book and operating

.

the controls. Often individual children would(oelect a book=and tape

0

. ) .
4 . M ’ * " . - ’ A

Children s Own Composition= ~h‘»"

' The children in’ this group showed ‘an intereat in filmstrips,

thev would view one several times and comment on the different details' ’

'in the illustrations but would never select a title that had not

‘already been. shown by either the teacher or the writer. -.When the’

teocher showed "The Story of "Dumbo", she asked thé children to discuss

the segment of the story illustratedvin each frame before she read

o

.the caption. When the children s interpretation agreed with the script

‘thcy were pleased but were disappointed when it differed Thia pro-

'

vided the teacher with an opportunity-to explain.that there may'he more

:thnn one version of a,story, and that ench illustration could havé

», -

several interpretations. The writer suggested during the next film-
strip showing. that theichildren‘could relate theif interpretation of
each illustration 50 thut.éhe could write their version ot’the story.

All but Bloir pnrticipated; he'sinply sat and watched as the griter :-'
rccordcd their 5tory on chart paper. From tellihg a stor& using a |

fi1m§trip. the children progressed to dictating in one-sentence and il-

lustrating the main event in a picture, retelling a story which they had
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"the upper—case letter which they eouId’not match'fand found the

S N
heard; and, finBlly; dictating a story from'theirlown personal exper- ;.
iences. T . ‘ R . L

At first, the -teacher or the writer recordedlthe children's

stories on their papers using manuseript writing. Later, she typed

.

" the stories in primary type and pasted.the typed'copy over the manu-

script. As the children acquired more self-confidence, they began to

.type'the stories themselves, using the teacher'e copy as a guide.

Upper-case lettere posed a problem at first as the typewriter keyboard

was in lower—case, The teacher Bolved thie problem by helping them

use the alphabet chart on the wall, which comprised both upper and

lowerfcase letters. As the children referred to the chart, located

4

T

'corresponding Lower-case letter, they acquired yet another pre—reading

skill. It should be pointed out that this was a 8low process and ex-

tended over a period of aeveral months.

n

Progress in Languapge and Social Deyelopment

" the dlSCuSSionS. This made possiblé\and desirable her removal from’

While .all five'children showed progrees, the amount and/rate

varied from one child to another. Early in the year, Mnrietre began

“to show considerdble improvement in her oral expression and acquired

a degree of self- confidence which resulted in her tending to dominate

hY

_thc smaller group to the larger. group where she began to speak freely

’ and-frequentlv. Blnir. on the other hand, still spoke only occasionally

1
and was very slow in maqterlnp concepts, with- which other children had

1ittle or.no difficulty, He did however, participute in somé activities"




"he was beginning'to reSpond'to'duestions’and appeared to be pleased

. when he received praise for his efforts. .His illuatrations were

immature-~human figures were poorly proportioned and lacked detail--f

Y . N

v

and his one-sentence stories usually consisted of a word or’ two.

ot

'for example, "Dumbo sad". The'teacher and the writér praised.him for ..

‘fof vocabulary and concept development and for socialization. For .

\

. ! :

avery accomplishment however small They constructed eentences from
g ¥

his short phrases which they read to him as they printed the WOrds '

underneath his illustrations. Ihua, "Dumbo sad" was written as "Dumbo
oL

-looks sad.': These small accomplishments pleased him, and’ each time the

writer. worked with him on such an activity, he immediately took hisﬁ

paper to his teacher to read the atory to her. .

-

Although the children were progressing steadily under this L

arrnngement it was important that their social «develdpment not be |
\

- impeded through segregation from'other members of the class. 'For this
'jreason they remained with the larger group for some activities while

"-at other times they were members‘of different Qmall'groups. Thue,

in.the couree of a we@k each-child'workedlwith several groups‘of

children but for basic instructiou in language thev continued to be
8! .
groupcd together. Although thev did not actively participate in "Show

and Tell" activities, these children remained with the large group N

during the "Show -and Tell" period, which was a profitable experience '

otncr.work and play periodé. each of the four was teamed with other

childrcn. As. 'an examplc. whilc the writer was teaching the children

to shnrc mnterials she arranged them in groups of four and asked each

fgroun to sit ot the Iloor in a circlc and to face the centre. She -



A . T ' ‘
3.then placed four pots of different coloured paint on the floor for.

(o . 4 . )

- each group to use, each, pot containing a brush. The children exchanged
. brushes with each othe _they needed. to use the different colours.

‘For‘the first painting-éesaion Gwen; Dale, Blair, and Derrick were ,

. plaoed‘in different groups. 'After working in one group two or three

- times, edch child was transferred to a new group and was soon at ease

cL in Working with the other children. Again.vBlair was‘the slowest in

adapting-to the new group'situation. Gradually Dale "came out of her

shell" and began to sit with the larger group for 1anguage 1essons.,‘

She was moved out of the small group when she began to participate
freelv within the 1arge group‘ Blnir, Derrick, and Gwen vere all )

integrated into several different ‘groups for work and play perioda, but

" '3- they remained together for activities in language development..

;:- ' ' Early in the winter the teacher remarked that Blair had begun

':_speaking to her without being prompted While he did.not participate
overtly in the' ”Show and Tell" period ‘he freduently remained with the‘n
teacher after the other children had become involved in another project
and made reference to some ob1ect which had been displayed On occaaion

he went to her and reported’ on some incident which had’ occurred at‘. TN

-

TN .. home or at play. At first he commented in short phrases, but gradually

.

a7 he began to use short aentences. As his confidence increased he

began to relate incidents to the writer and, when encouraged, supplied
dctuils.' Certadnlv; the most satisfying experience of‘the whole project
" came during the first week of - -June, when the writer accompanied one of

the: dircctora of thc pro1cct to the claasroom. Since the writer s

prcvious visit;.Blnin s father had -hought him a swing and he was so

’ & - Ct b . “
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(’ ! o . . . .
anxious to tell about it that, as he saw the two enter the room, he
. rushed up 'to them'and.began to tSlk about the ewing. He wasrvery'

1 excited as _ he. began speaking, explaining where 4t 'was placed who
plaved with him‘ and .other- details. This was the,first time.that Blatr

- had spoken spontaneously at such length in school and the firsg time

3

. i that he had displayed emotion. Anyone eeeing him at‘thet moment

| would scarcely have recognized him as the reticent boy of the early

- fall period.: Blair expressed great interest as the writer recorded his
story on paper This was probably the first story~that had had any

real meaning for him, and the incident provided an. excellent opportunity

¥

for the writer to help him form the assaciatipn'between hig own words

il

'énd’words in printed form. - By this time, Blair wae more at ease in

** conversing with his‘teacher, the writer, and Gwen and Derrick. .At the . .

" end of the year, however, he still remained silent when working with"

*° . _the class as a whole.-

_lnserwice Work with Teachers

At the beginning of the project the conferences with teachers

e

dealt with’ various activities which thay could do to provide dn effect- K

ive language development program Early in the 'year, however,‘the

teachcrs began asking the writer s advice on problems which related
‘only indirectly to the language program. Two examples illnstrate this

ro : agpect of the writer's'involvement'in”in—service work.’

Effecting Improvements in Clagssroaom Procedutes -

' 1n one classroom, space was limited end, vith twenty-one pupils




et

IR

'\in the class, the children could not pursue their different interests

a more efficient utilization of the existing space. The-ﬁriter sug-

' gested that shé uge a portion of the large eorridor which had.an -

electrical wall outlet near the classroom door. The teacher, with

the principal s permission then moved a low table"and several .chairs
. from-her classroom to the ccrridoF to dccommodate ‘a tape recorder, a
listening station, and a filmstrip projector,: There it was possible

tar the chiidren to be 1nvolved in small group activities using tapes

¥ .

.and filmstrips. Since these types of activities,required only’ a mini-

: f . < . B .
mum of supervision. the.corridor space was utilized for the entire
e X 3

vear. : See ptint on page 148, Appehdix A. J N

In a ‘secondrclassroom the teacher found that involving her

a

-required constant uupervision as spills often occurred.  Usually the

‘of the class would be using these materials. At times, however, the-

' whole class participated 1n an Eﬁtivity which necessitated each chi]d'

. without disrupting otHers. THe teacher asked the writer for ideas on

: group of twenty five-year olds in activities _requiring the use of paint

. ﬁinger paint, or glue was very demanding of.her time., Such .activities

.teacherlgrouped the children and planned.her program S0 that only part

Y

using the materials. When the teacher inquired as to whether there

" was ‘a more satisfactory.way qf- using these materials, the writer.sug-

. ‘ . , . .
gested that she divide the class into groups of four with one set of

" materials per group. By lying\or kneeling on the flbor'facing the

. v, . s . -~
centre, each child in-the group could use the materials, but at the s




SRIET SR ' * - .
A G T P v Y P R or, . . . . \ .

'*} The above are'but two~examp1es,of minor suggestions.snd
dec1sions whicn over a period of time, resulted in increased teacher"
- EffécthEDESSm The rapport which the writer established with the

_» teachers; through assuming a supportiye positioaf greatly facilitated _

' Her_work in,implementing the languege development program.

. a - -
’ : '

,'\- Program Developmen* R
“a - The writer s primarv function was that of helping teachers'
develop their own programs using trade books, professional 1iterature,
and audio, visual and apdio—v1sual materials. The writer used the
.‘facilities of the kducatian Library of the. UniVersity to procure for
the teachers professienal literature onnprograms using a language
experience approach and stressing facility in oral language.‘ lhe

teachers frequently requested clarification of certein points contained

> in the literature These sessions provided the writer with' valuable

e ' o insights into the types of problems teachers experience in adapting °

L]

to. new ‘techniques and approeches :‘teachingr‘ The Centre for Audio-

Visual Education at the.U ersity ptovided:tne writer.with filmstrips,

films, .and tapes w.

ch she borroved periodicallw and'distributed to

v
- These materials were usually- left for a period of a week and

. . §
used bv'the'teachers.with-both of their classes:

, ns teachers becane more aware of'the inportence of e'good back-
B ground in dral languaee, they askad tor ideas-to improve their'progrém.
e One'reqUest which all the teachers made was for a more effective way
of using the tape:recorder to facilitate oral erpression. Until this

’

-
»

sk
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time, it had been used mainly for’ listening activities.: A description

s

of some of the ideas which the writer euggested for using a tape recorder
in the oral language program is included in’ an earlier section of this

. . R - \ AN - .
chapter ’ ' o T o -

“ ~ N

.Every teacher in the groupldiso}ayed strengths and special,

.

.

teacﬁing techniques. The writer deliberately commented on each : :':“;.f

a.

teacher 5 strengths, often asking if she might share the ideas with

ot
.

-the others. All of them shared their ideas willingly. As a result; ﬂ"‘”

the&-asked for a group meeting.~ The directors of - the project had T .
.already planned such a meeting, but the: fact that the teachers them— -‘tﬁv

selves felt the need for the meeting probably contributed significantly

B

to its success. - : o v .
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S reading consuitant or superv1sor is'a necessary part of\tre preparation

s L3

N “l'.‘ ' 4 . i{' . K L ‘ :l '. ~ g '
N \ 3 . . -"" \;‘..’ .
’ LA . " ' R
i © CHAPTER'4 - -
SUMMARY EVALUATION CONCLUSIONS .
C T e AND REcommDATIonq R RN

Yo L+ e Summary

l. . * . . N -' - ‘
- A " -
.
N .

f "The primary purpose of this pro1ect was to provide the graduate

- A B . A !

student w1th firsthand eXperlences valuable in her preparatiun for the )
role of reading consultant. ‘To thieigug she partic1pated in the

development and'implementatlon of a language development program in

. . . .
N )

kinderéarten.- T : oy T ' f
. - © . ‘ . -

' ‘The review of literature focuséed on three main areas: the,‘

-
. v
LI + . ’

."need for practical training~and ﬁield experiences in the preparation

. A . - R ‘ S .
of a reading consultant, the correlation bEFween low reading ability.

’ -

and early withdrawgl from school, and the-interreletédne§s;of‘reading

2 -

achievement and proficiency in oral language. g .
. . ' " s . "" . R [

v Authorities in reading.emphabize the importance 5f-$upplemehth
. Lo [ oy

ing theorv with practical expetiences for graduate students in reéding. .

Accordlng to the sbandards and«qualifications listed by the Inter—

R

national Reading Assoc1ation, field experience under a qualified

.
o

L -
. .
.

df a readlng consult&p L . T . S o . B

An examination of the literature reveals that in the early

e fifties,'feq universitles prOV1ded field expérienqesyfgr graduate

.
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. = L] . . M
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’ graduate stude‘nts in reading. I'n Cdnada, however,' a study conducted

_. land schools was estlmated to be at 29 percent, tl}e lowest of all _the -

' perlod 196()-1970 showed an 1ncrease, still two—fifth of the pupils

" withdrawal_'from ls.'chool.- S_tatistics~'from another study re’vealed that,.

, thanh 30 perc__ént‘of the. poor readers were successful as compared to

" . : '? e <. o , . " . ‘,
students in reading. Smce that tlme, there has. been a steady in-’ '

i “ ) ‘.r- . .‘

¢reagse in the numbér of -American universities that provide 'field ex-
. ! L . I . B -

periences' in'a u'niversity "l:eading clinic-or. in a'school setting for

1n 1972 revealed ‘only twd universit1es whlch offered programs de51gned

9

‘ to urovide .field experiences for prospective reading consultants..

-~

Statistlcs on the retention powér of Newfoundland schools for

LR |

' the period 19146—1947 to 1956 1957 show a heavv and’ s\teadv decrease 1n .

]

) 'school enrollment as students progressed from primary to elementary

~and hlgh school grades. At that tlme, the holding power of Newfound- o

Canadlan prov:.nces exoept one. While the rate of retent-ion‘ for the

' who entered school dr0pped out before completing high schooI. .

A study ‘of the drop-out problem conducted in 1966 identified : : .

grade—failure and grade-repetltion as the maJor causes of. early

o 1

‘off the. 'drop—ou-ts studied, onl_v 21 percent had rnot f’ailed at least

one grade and 24 percent had reptaated two o more grades. A survey
* s ! ot

of the readmng abilltv of d sample of students who had written the

1
r {

1963 G,r.'éde-Ix Public Examinations -showed that more than half of them

v i . ' ) - .o . 4

were reading below grade level. Comparisons of the students' reading

ledbls with their results in _the Public Examinations showed’ that less

-

! - 80 percent of the pood readers. . B . L

P
. .
, .



) a‘nd'thus co_ntribut'e to :‘h‘é drop-’buc problem in Newfoundland schools.

‘patterns of printed matter.

76
‘Ine studies -indicate ‘that ‘poor 'reading' ability is qne of the
dominant factors which lead to.grade-fail\ire and grade-repetition

.

The li'terature stresses the direct relatic;nship between, pro-

' ficiency in oral language and high reading achievement >and between

:poor reading abilitv and difficultv with understanding the language )

A comprehensive studv of the relationship among children s

competence in oral expression, reading, and ‘written composition

4

: clea;l\y demonstra,tes the direct relationship between prpfic-iency in

oral language and "competence in re'adiné., In Loban's seven-year stndy,l

those students who were proficient in oral language were high in -
reading achievement.- By grade six, all’ subjects high in oral -language .

were above -their age expectations in reading The inverse was also

true; virtua-lly all pupils who were 1ow in oral language were reading
. { ‘ y

; . SN
significantly below their age group in reading . ‘.

. Further resgarch on the J.mplicatioﬂs of language in beginning ¢ -

a '

reading clearly indicates that children must have acquired regsonable °

.facility.in the use "of language-—-é‘ar en_unci'ati,on. correct pronun-
e . . .

E

. ciation, a wide vocabulary. and'masterv of basic 'sentence structure-—

before thev can be expecl:ed‘l to comprehénd. or to reprodi.lce through

L S ¢

.
[

‘Wal t:er Loban, The Language of Elementary. School Children

_ (Chicago: National Gouncil of Teachers of English 1963), pp. 1- 57,

—
»
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.. reading, the ideas of OCher persons._ :
. . - , ‘
) The procedures used in the language development program were
examined under five headings. rationale for the 1anguage develop—
- . ' I .
.ment program, procedures in implementing the program, classroom ac- v -
tiv1t1es, providing for re].uctant speakers, and in-service work with
i n 3 teachers_. - L o
o . L oL . Evaluation
L o : 8 : 4

o) ] P -
- . ‘ . . . . . . -

5. o o Four sources were used in asséssing the. value of the project
’)"“ . e - -
C. in j:he writer's preparation for the role of reading consultant.

~

reports from prmcipals, discussions with teachers, evaluation of

v

pupil perfomance, and the writer' 5 experience ‘in the following.yea.r

BN

. - h while employed as a reading consultant., .

Reports of I”rincipals
. 4

S ' Towards the end of the year, the writer held individual

conferences with the principals of the schools involved in the pro-
. . . , , ] - '

. T jecti  During ‘these conferences, she asked. them for an evaluation of .

* -
3

.o h’éﬁvork in their 'schools. All’ principals expressed satisfaction
\

with the assistance given the teachers in implementing the 1anguage ‘
: v

-~

R .developmenc arogram. One'nprincipal remark’ed that the'writer's in- o ,
1 4 N L
" . ‘, volvement in the krndergarten program had made him appreciate more '
\' co - fully the need for personnel to assist teachers in program develop—
" ' ‘ ment. , - . ' ‘ o c
" S " “ _ Thermost important aspects’ of the progiam as perceived by the L



0

' g'roupihg the chilarer.

principals werg:

3

Lo . 3 - . .
~ a positive.attitude towards his own linguistic ability:

1. The emphasis that was placed on he;giﬁg- each child develop™

v ¢

2. The teachers' increased awareness of the importance of -
- S - - <

éfal’ language as a framework for t.he teachihg of reading.

3. The change that occurred in grouping inetho'ds_ with friend-

- ship, interests; and special needs 'replacing/' ability as the basis for

'
|

' 4. The self-conticence and self-relianck of t e\p\}iidren which

were evident as they éngaged in independent- activities. -
[} ' ‘ ) . .
[

Conference with Teacners:

byt al¥so enabled them to learn. to.be -sele'ct‘ive in the'use. thesre ‘

.
. '

From discussions with te‘ache'rs', the” writer learned that‘th‘gy

i considered the program effective and would use it with future kinder-. '~

garf:en classes. . Furthermore, each teacher remarked that she w&o\‘ul'.d

l4ike the University to cc;ntinue the program with the ‘;;qpils through

v

'fir‘§t and second grades. The teﬁ:chers idenfified'.wha,t they éon- -

I . » N N . . °
sidered’ to be the most important features of the program as:

B LY - .
.1. It allowed them the freedom to provide an improved learning,

en\;Lrpnmgnt. ‘Thi_s. wa's. éccomp‘lished through rexﬁoviné several p-up,il

" desks and chairs to(provide \space for the children to congegrate in . .

v N . - RS

".gr’oups. both formal and informal, for the-vgt“ious activities that were

-

carried on throughout .the aay. ) .

‘2. The libraf'y books, on different ievéls of difficulty and

. ona wide fange of topics, not only added to the children's enjoyment,

4‘ ' . Y & . : B ‘
\ R o .

I Y ¢ l‘ i * N P ]



resources.

3. The study prints, films, and filmstrips stimulated the

-

children 5 curiosity and interest in whatever area they Wish d to L

'.

explore. This‘reQUited in much verbal interaction_among pupi s and

between pupil and teacher; which idcreased<vocabulary development and,

»

as well. 1mproved‘children s concepts.

‘o

:4. Equipment such as tape recorders, phonographs, listening

stations. and filmstrip projectors, which the children learned to use \'

. __ independentlv. not only freed the teacher to work with different groups, v

but also developed in the children a sense of responaibiIity and self-
. direction. ‘ oo ’ . ‘ ’ a
5. The use of ’1rl;ren's own experiences as a basis for their
. - . .
Lo :‘ 1 oral language and written compqsition promoted their self—confidence.
6 . The children developed ‘a eensepof responeibility, self-
AN
direction, and self confidence. )
I - . '
Evaluation of Pupil -Performance
Evaluation of the program was based, also, on pupil'performance‘
, o which the teachd&s considered above normal for kindergarten. The
teachers rcported that the children who participated in the program
appeared fo be above normal in: . - B " .
. 4 '\. ' ' ' ’ . - !
P :j L - responding to guestions /
v . , o co °\;
. : . R - -asking questiohs b
Lo R . ~. ' . s . ( ) '
« e - expressing ideas fluently. ' o L .
AN " . ,—'vocabulaty developmert "
oA . Fody | . ST R R
) . - ’ . R . . .,54. N
N : . 1
- “ﬂ “ A\ . ‘I
ta, - . ' ) k4 ,
Ty : f j + .
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" - concept development o

- interest in.reading aotivities

i

"Since all the teéachers had.taught kindergarten for several years{ it

! » (U

-“_seems reasonable to assume that their perceptions of above normal

- performance were valid. ‘: o
. '. N . r"‘

’

'The Writer's Experience a8 a Reading Consultant

" Since the completion of-the prodeCts, the writer has been
1] M ‘4 .
emploveo as a reading c0nsultant at the z?hool district level. From

v

_this pcrspectiye. the most important aspeécts of the project in her'

preparation for this position can be summarized as follows:.

\

~ 1. The.experience of working with different people in the
_project-—directors, principals, teachera, and pupila-—enabled the

writer to develop ways of working with a variety of people and contri-
\

buted to her confidence. . ; ) :' !

O : 2. Sincc.the writer was responsiblé for the reading program

in a'district with a pupil cnrolment of approximately ten thousand, '

.- . she found 1t impossible to provide an adequate in-service program by

-

tLr w0rking with teachersloﬁfan individual basis. Much of thc in—servico '

‘ education. therefore, had to be conducted with small groups of teachers

[}

.'.1 at the different gradellevels;A During the meetings,: the writer used

. A
v

‘thu sltdes and prints wh&ch shc collccted from the projeot (sec B
Apoendiccs)ﬂ‘b illustrate hcr oral escription of techniques for pro-

: gram imnrovemtnt. -Bccausc of the interest which teachers displayed .

\e

in’ thoac prtacntationh, thic writer decided to. collcct, for in—servicc\

: work, slidcs, prints, and tapcs of. activities which she wus introducing in

y . L v n ) . i



ey

RN B

‘different -claesrooms at each grade level. S -

. . . 7 ’ N
-the writer concerned her'experience in' implementing new techniques and

'she had used successfullv in the pro1ect becnme e ffamework of her ‘ Ca

. .in-service eduq,ntion during her first weeks in t:he position. For

. - N e l ." 4 N
.they compiled .into individual and class books. Tlie teachers repogte% .
. R v . ‘ . . K

3.“ Certainly, the most important aspect of the program for' -

developing activities for language development. 'Since her first

.

assignment as a consultant was in the primary grades, . techniques which o

example, in one scheol where the pu_pils were grouped od the,basia of R o

_ability only,.she recommended the use of eudio-visual equipment in all

the primary clnssroom‘sﬁ to fncilitate different types of grouping. Tl/he ‘

princxpul acceded to this request and solicited community support in |

raising Iunds which he used to purchaae é. tape-recorder, filmserip ' 'L
projector, and listening station 'for each primhry'cleeeroom. 'I‘he writer , .
then helped the teachers restructure their classes so that grouping was' .
done or the ba‘sis of friendship, 'interests. and needs in 'hpeeific . .

e * R . .o . 5,

ekill devclopmcnt. . : L . o t

As-soon ds the teacherﬂ had nd1usted their prog:;ams to the new | L

grouping mnthods. the writcr introduccd the iden of ueing children B
. 1 o

experiences as a baeis for their written cqmposition and helped them , R
organim fleld crlps Eor all the primary pupils. “On the field trips. .o
the childrcn took pictureq of cver’ythin;" ‘which interested them, When

they reccivcd.these pictur:es, they used them to” write’ stori’es which'

e

L . L

that the pupil's' tnterest in reading and” writing incteased as a result’

of thesc'\‘actiyities. “ After the classes went-on these field trips, the.-



.cati,ons for curriculum development An rending:.

.
-

pupils often borrowcd the classroom camera before going on a vacation to
o . R,
‘tak’,e pic‘:tures to use in their class activities. One get of slides which
. ‘ r'd . ! . ’
impressed the writerrshowed the.sea under differenr .weather condit'iona.

. ‘o v

Their collection of prints and slides provided the at'imulue for ‘r'nuch :

.

of their written compdsition. ') : o i
\ . . v /’ .
. 2 - . Fl
It was obvious to the writer that teacher interest. increased
1 « - :

un t;he cﬁ’ildren becume more activelv involved in the language activities.

P ' PR ' .

'l.hc fow;,oing account is one example of rhe experience which
% 3 s

the. projecr_ provided the writcr una which proved to he invnlunble to ..

- - . o e 'b

her especinlly during her first weeks in the position of reading con-

Lo . . . .

. ~ -
4

sultant,

P R

-

'Co clugions - - ™ . : .
.. > ‘ N ' . N

‘- As a rcsult of having worked on the project, thie writer

————

identificd certain factors that would" appear to' have important 1mpli- .

.
. f N
. .

1. Use of the ghild'a own experiences as a‘basis for language

-de\}elop'm,e'nc results in improved or:i'l.'ex'preesion. -

.

2, Vicarlous ‘experiences from exp'os'ure_to child,ren'p liternture

‘e .
. . » ) . 4 - . . -
- regulfgs dn a larger vocabulary and more and better concepts. : .
' a > . . ! ., + . i
. 3. PupiJ. authorship promotes flore interest in and better -
; L : .

L4 nn
- .
.» .

uml(_rstnndin;, of othcr pcople s writing. .

4 .
.

: ‘ - ] Cy
s . ; B ' e s
in preager [lupncy of___expression. e A . :
s ’ ’ . ’ e, [ M a ' ! st ., *
,. . . . r B - a . T ¢ d
“5.. he addicion of an oral language. program can’ make :the. ' -
. w .- . R R . , 4 ‘

K | . T , “\ : : . " ¢ . N ’
existing kindergarten program more effective, . J ) Coe
P . B , . . ' - - ? . . LS . .
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i
. Recommendations s e
1 ' The.writer makes the following recommendations:’

Lo : — - v, .
1. That the University continue .to provide field experiences, .

’
v

'unde.r' the glir'ectioﬁ of a University profeasor‘or a qualified r'eacHng h
consultant, for grdd

-

uate students preparing to,béc‘:’ome reading con- o
+ sultants. i : T v

. . s .

2. That praduate students'prepgri'ng to become reading con- '
"sultants be provided with opportunities to prepare and conduct in-

‘Bervice sessions. - b .. Lo
. . . v 1 . .M

3. That graduate students prepﬁring for the position'df_teadi-

. ' .

ing consultant be encouraged to work with d\iff'erent member's of a school

staff to acquiré'-experience in wo,rk'ing with a variety of people.
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