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"‘into,_kindergart'en‘ French immersion in the ‘schoo year 1979-80 in Cape .

4

»

"This 'stu'dy'focused O‘f.. the parents of children'being‘enrolled

St. George, Newfoundland. Three aspects were investigated in the

study First, selected background chsracteristics ‘of the parents and

home were, investigated.. Second a survey of parental opinion respecting .

various aspects of immersion French education and biculturalism was
s -

', conducted Third, parental attitudes with respect to biculturalism were

i

measured. The purpose of the study was to discover if differences on

\

these factors cculd be found between the groups of parents who elected

' to place their children in the immersion French streaur snd the group

g questionnaire comprised of five subscales designed by Jokobovits (1970), o

electing l:o place their children in the regular English stream. E

I
The sample for the study consisted of” 19 fathets and 30 mothers

of children entering kindergarten in September, 1979. 'l'he parents were .

divided into two groups, depending upon the kindergarten stream chosen

by, them for their children, and) compared in the analysis on the various .

~measures. All the data for the study was obtained during one to two

hOur interviews with each parent included in the sample. Background

‘.
!

characteristics were investigated by a series of questionnaires ]

developed by the reseaicher, while an opinionnsire was designed to

-gather information .0 parental opinion.- : .Parental attitudes 'with -
o~ . ' '

respect to biculturalism were determined with the use of an attitude

&

based on- scales originally developed by Gardner and Lambert (1969).

..‘l -

' ‘IThe .hajor statisticsl _pro,cedures, jused in .this study (lwere analysis of
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variance, or chi square test for independemte, ~and a. fnctor analysis.

s
Ve

Significant differences were found in all of. the three main ‘

‘ 'areas of investigation‘ The two groups differed in areas such .88 French -
. T :
- -speaking, proficiency and various otHer language related background i

factors. . Experience with immersion French, educational 1eve1 of parents, )
+and parental aspirations for their children all proved to be significantly

~different. Parente also differed with reapect to their opinions on ‘the -

. S )

‘effectiveness of the innnersion French programme, economic benefits of

. the’ immersion programme as compared to the English progranﬁne, cultural i

"nbenefits of . the, immersion French programme, as well as characteristics

~a,

i of students who are nost successful in the: imersion /French programme.

With respect ‘to bicultural attitudes, the groups differed eignificantly
in terms of Fr&nch attitudes, authoritarianiem,aand enomie. -'I'he factor .

analysis indicated that French language background was a clear and
. a

A independent factor in the parental decision!-making proceeo. It was“'

) alao Suggested that parents viewed the English and immeraion F/e{nch

.

N programmes as having different strengths. The English programme was.

. ,seen to’ have more academic merit, while the immersion programme was seen
to make ‘an: important cultural contribution. When academic merit was
related to the economic benefits of the programme, the suggestion seems
to be that the risk of academic failure is wéighed against economic
1be;efit when choosing one programme over the other. The factor analyeie' ‘ -
v,valso indicated that persons who were less educated and had lese’ direct —
I'experience with innovatione in education are mbre likely ,to opt for the
’known, more - traditional educational programmes unless they are endowed
with unusua,l lnner direction. o .' B } e I R
, . ‘

L In',light of the study's fiudingo,‘: recommen‘dations'.were made in’
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C implemented elsewhere throughout the c0untry 1n one form or. another. P

' Canada in 1965 at St Lambert: s, Quebec, manﬁ- others heveﬁlieen .
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CHAPTER I - °
.THE PROBLEM , - -~ T .
Introduction' - o LT C s '/' :

The first F‘rench immersion programme' was introduced to

e iy
/

B Barick and Swain (1976) have - attributed this. increase in popularity to

three factors, (1) the increasing emphasis on bilingualism in Canada .

' 'over the last decade, (2) the 1ack of satiafacticn with traditional “r_

echool programmes of French as a second language, and (3) the reported

'Asuccess of the Lambert experience.. L

L l At the present time, French immersion exists in varying degrees ,

o]

L in all ten provinces in Ganada.. Newfoundland was the last provdnce to

follow suit, when in 1975 the Port ‘au Port School Board on the west- -

-

.coast: of the island. d‘ecided to implement, an e_arly »French‘ immersion '

prégramme in its- school at Cape St'. George.' Cape St George is

vy e

. ,'Newfoundland s only officially designated bilingual district. _ Th:ia‘

‘ community, and surrounding areas on the peninsula, waé originally

,settled by French :meigrants from the islands of St. Pierre and

»

Miquelcn in the late nineteenth century.. Tq the present day, there )

/

' still exists a strong French element throughout the whole area.

Economically, the" area is‘-quit:e depressed. Statistics Canada (1976)

. indicated’ the unemployment rate to be at 20 6 percent as compared to

‘2

' 15 l percent for the Province. Tbese facts alone mede .Cape St.,George

o i




L maadn

Statement of Purpose ) ,,-' .

. September, 1979,

" their childfen. in the regular atream

Sigx_:ificance

i _'performance of 1mersim French claearooma w:l.th coutrol cmaaarooms'

' . selected from regular Prench programmes.

ifurthet assumptions have been required about the equivalence o,f

’

a truly .‘uniqi‘xesetting‘"for~ a Frénch 'im:'ners:lon preérame. a

. L §,: . v i L s e
T~ .
Thia report describes ‘a study of parents of children in Cape .

“

St. George, Newfoundland ‘who had children entering kindergarten in

‘I'he study had three aspecta.. First. aelected ' '

‘

'background charaeteristics of the parenta and home were investigated.. '

- Second a aurvey of parental opinion reapectiug var:loua aapects of

tmmersion French education and biculturalism was conducted. . Third, ~.‘

5

' parental attitudes with reapect to'. biculturalism were measured._ The '
_purpose of the atudy ‘was to d:ts&ver if differencea on. theae factora . oo

could be found between the group: -of parents who elected to place their 4

.

'children in the immeraion French stream and the group electing to place

’

;
2

- Two conaiderationa motivated the study.- The first wae based

upon a need to validate the evaluation designa which were being used :hn

' the evaluation of - 1mersion French programmes in Cauada, anda 1n Port au

Lt

Port. Typically, these programmes have been evaluated by comparing the

T

3

The asaumption made in the .

design has been that each set- of elaaarooms hae had characteriatica .

~ '_ aimilar enough to the other, and that aimilar performance could be
- expected from the two, given equivalent iuatructional programmea. v Iu

‘the- case. of the evaluation of smaller prograumea such aa Port au Port,,‘.,_‘, :

Lot

3
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. ;'.‘0,‘ have influencad conclusions about the effects of the programmea. "In L el

R To date, evaluation studies haire not given sufficient -attention .
. Q*.‘}. - i\ ; B : e . . ) ) N ., . . ‘-
to the voluntary nature of the programmes. It was evident that in

making the choice about which programme ‘was appropriate for theit children,

. parents coul,d have been introducing systematic differences between

v

‘immersion French and regula:; Engliah‘ classrooms. ) These differences could

ie. ~ . . ve
-

“ l o N

interpreting the differences and similarities of the immersion French

A o
. an( regul English progr:ammea, S.nformation about parental characteristics /

e waa needed. - ‘~. B N ‘A . L PR -

'l‘he second °e ually con{pelling reason for initiating t:his study

.‘P ! = Lo
A ersion French programme which responded to community s 7

:"',"' - was to produce an
- :ﬁdél and which provided inst‘ruction which reacted adequately to the .

.'. differences in student.characteristics which may have been found.. Thisuu ' ‘ . 1!
was the key to the continuing acceptance of the programme by the g B l'

{ community= and parents.t T.n addition to. providing a basis for modifying

[

:ih*e immarsion programme, informﬁtion on parental opinion could lead to .

~ .
aifferent emphases in publicg.zing the pmgrannne, and could help to v .'/-':.,

- clarify misunderstandings about ,the programme. The possible consequences

L6 ° : - P

. s of this cc?trld be ‘a broadening of the appeal of the programme, ‘and’ thus, .

improved viability in ‘thie school district. e ' } -

a Reaearch Questiona . P
L '~,\ . \ T o ' Lt ' ° ” S
L , ,' Bacggrm.md.'- Data were oollected to determine ik t P

electing the immeraion French programme differed from par‘ ts electing - )

.
the English_ programme on »the following variables.
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' district in. Newfoundland even though French was a minority language. ;:":

_‘The French spoken was non-standard, and had ‘over. the years, acquired a
¢

distinct local character due to the isolation of\the popuiation from

—

. other French-speaking cultures. In general French was almost completely ,
~:-v;uoral with no tradition ofiFrench literacy. After a long period of

'.decline of the 1anguage an interest in renewing nhe 1anguage and ‘

¢ . . -

culture had recently developed in the area.

A second aspect of the uniqueness of the setting was the .'.

. relative weakness of English as the first language. The level of sdult

L,

e e e PRSIV S S 2 AN m e et e abemana e b o e

Co literacy was quite low, and school children in the area typically scored

' d

lower on normed tests than most children in, the Province. The economy -

was based on fishing and subsistence farming, with some work being found ‘

¢ - /

‘ Alin Stephenville, or away from home, i.e., logging in the interior of f

o Newfoundland or in Quebec.n_ » ‘i' T ’u ' : l _“-‘l; f"’

~

7..5"h In circumstances ‘such as, those described above, the motives of

’:parents in electing to place their children in an immersion French

’

Z; programme were quite likely to be different from those of parents in

T metropolitan areas like Ottawa and Montreal, or more prosperous rural

areas such as Cornwall Therefore, the, findings of this study should be

l

generalized with a great deal of caution.

Another limitaftbn vas. found in the design In general

interviews with parents took place after the decisions were made about' h T

‘\‘

M'n _the kindergarten plaoement\ofvtheir children. The aSSumption which - 2l

E had heeu made in this: study vas thAt parental °Pinion influenced the };7 f'

decision. There was the possihility, however, that the decision

influenced the opininn.

R
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* In considering the purposes of the research, it was evident that it was 0

T ‘\'.l S e L Sl

: A, final limitation of the study relates to the statistical

B decision rules which were used Statistical tests were rejected at the

..25 level of significance, which at first glance would appear to be ’

counter to the commén use of .05 or 01 as the leval of significance.'

1

E more important to" avoid TYPE 11, rather than TYPE I -error.‘ Both of

'fi the purposes stated for the study related to the potential importahce

-1'existed' other research would require‘new'interpretations,'and school-ii"”

‘of. differences between the groups of parents studied.~‘1f differences 52"

/' . -&

2 boards would havé to deal differently with the groups of parents..

'rTherefore, it was. felt ko be mOre important to discover differences if

"they existed that is minimize risk of TYPE II error, than it wasjto:

R L}
"incorrectly conclude that differences existed that is, comitt TYPE I

,:3that tisk as other options were not possible.‘ This led to li tations’

"error is taken. The conservative levels of significance could be seen,, :

- : g . . ’

: error Lo . g.“ - T o

The risk of TYPE IT error can be minimized in three ways. .Some ’

- ¢

statistical tests are more powerful than others, but ‘this is very much
"

*j'dependent upon the scaling of the data. This study utilized the most

!

{powerful procedures that were consistent with the scaling. Large sample

g}sizes lead to more powerful statistical analysis, but as this study

. !
sampled all the available parents larger samples were impossible.

;Finally, lower risk of TYPE II error occurs if higher nisk of’ TYPE I

. L,
,in this study, to lead to a high. level of risk of TYPE II error;._&j-

-liberal level of significance, the 25 level was selected to lower

7'of TYPE I error must ‘be made,by the reader.ji_.,. T

(.

in the interpretation of the outcomes, as a, consideration Qf the risk
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Gy B REVIEW OF ,L‘ITEkAIURF'., S L

In the last twenty years, much.research has been undertaken in

r

learning. While aptitude had- been considered .an important factor, it

!

. {'. A Jj;f,gli:f a/pears that this variable was not the only or perhaps the major }
: characteristic responsible for achievement in learning a second language.
As an’ example, Jakobovits (1970) estimated that about 33 percent of the

total Variance can be assigned to aptitudinal factors.- Intelligence,;;

-- personality and motivation, and others, accounted for 29, 33, and 14 - »
5;. i:‘f-'lli, g Pﬁrcents respectively I o '2 Lo 7“ o &'-Tl ¥ -
‘ o ‘ Intelligence and Second—LanguaSe Learning 1'“' ”f“j'“' S o
" : A‘,' s o Recent research cond.ucted on- immersion programmes, particularly ;’.
' .’ | within the Canadian context, tended to indicate that the role of - v
; . intelligence in second—language learning varied with different aspects‘ . ‘
;; ‘ ) Hi.in\; of language acquisition.' It had been suggested that while intelligence7: /
“g | ‘;;“ o plays a role in the degree of achievement which a pupil will be able to

R “master with regard to reading and 13“8'-1&8 usage, it was a much\ less
e _i, rsignificant factor in the development of listening comprehension and

ﬂ - " :. interpersonal communication skills.v Eenessee (1976) concluded that

| N /"groups of children uith different levels of intellectual and academic

- ability are equally able to learn second—language skills which are

related to intetperaonal communication" (p. 287) Genessee further

. v | .
;
! St :
A . R
: ./ . R
i . ‘
; T
: .
3 N .
——————— ' * T v e iy et e v+ e

W S
Cy order to- try to isolate the factors influencing success in second-—language IR

SR
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concluded that pupils of all ability 1eve1s in an immersion programme

: could be - expected ‘to succeed in learning communication skills in a ?~u '

4

)

second 1anguage, and that they should also be able to achieve in academic o

subject areas in relationship to their aptitude and the degree of

academic success. which could Be expected if, they were following a

I

regular English school programme. Thsse findings were consistent with

others who had found that I Q level wag not the excluaive or necessarily«- '

i

: the most important variable in mediating second—language success.

(Dockrell & Brosseau, 1967 Gardner & Lambert, :1972; Malherbe, 1946)
While these conclusions are generally accepted there is greater

.concern’ about their validity in low Socio—Economic Status (SES) areas.:l

Socio-Economic Status -

Possibly one , of the most significant findings of current '

/
investigations into success in second-language learning was the effect
of socio—economic status (SES) n/general,_the argument had been put

-3
forward that positive attitudes and’ high achievement in second—language

learning are characteristic'oﬁ higher,SES groups,- (Burstall, 196&:“

1976"1974)f It-has‘now'been suggegted”that parents in<higher SES

. communities were more supportive of children who beganrnew learning

.I . .
' .

experiences (for example, in Great Britain - Douglas, 1964 Robinson,_

1971) Furthermore, it had been suggested that ethnocentricity was

B n
N

»greater amongst those from lower SES. Burstall (1968 1970 1974)

I ¢ . i
reported higher levels of achievement and more- positive attitudes

towards foreign culture among the grammar and cowprehensive school
pupils, while lower levels of achievement and more ethnocentric

-

attitudes were associated with ‘the bilateral and secondary modern

N
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c schoollpupils.. In' general these concluaions may - apply to the learning

of French in the Canadian context where students in regular Foreign '

Second Language (FSL) programmes have normally been from the.more’
) .
academic stream of regular high school programmes, where higher,th

proportions of middle and upper SES students are typically found.

These conclusions have generally been supported by more .

V.'comprehensive studies with regard to the learning of language, and the -

_effects of schooling for children from- lower SES communities.

Investigations into the learning of the mother—tongue have suggested .

both that there are social class differences in the rate at which

' children acquire mastery of the" syntatic rule system of  the mother-

tongue (Dewart. 1972) ‘and that there are- differences in the quality of
1anguage used by lower SES as compared with middle class grOups
(Poole, 1972 Berstein 1971) These considerations, coupled with 1:i
investigations which suggest an interrelationship between mother—tongue
mastery and second—language competence (Cummins, 1978 MacNamara, :'
Tkutnabb Kangass & Toukomoa {cited in MacNamara, 1978}) have led
to questions about the most effective way . to introduce, or. combine
second—language learning with mother-tongue maintenance for children
in lower SES communities. - j ‘q h - . ;.‘ ’

In addition, children with a history’ of fai relin school,‘ -
which tends to accompany 1ower SES tended to develop low aspirations;
and a negative view of their learning potential, particulsrly with

regard to" second—language learning (Burstall 1975) Others, such ;a8

teachers and administrators, tended to hsve 1ow expectations of their'

: success, and this attitude affect%d their achievement. Aspy=and Roebuck

c4
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'i\;Attitudes and MotivationﬂﬁA" , “

", Gardner and Lambert (1972), this has important implications for second

N ) < N ':,' . Lo I_‘ . T

(1972) concluded that there was an association between the teacher 8
)

positive regard for students and the ‘level of cognitive functioning
. / .

g

which the teacher was able to elicit. Hughes (1973) concluded that thef,

[

achievement test scores of pupils were positively related to the C

Y

. teacher 8 positive or minimal reactions to the children 8 responses “in

:

"class; The importance of this. type of relationship has been further

K \
investigated through the work of Brophy and Good (1970)
\ It would appear that these considerations, which have been
) demonstrated to have effect in the regular classroom, would be ‘of
particular significance in the second—language classroom where the A
concept of reward and success are particularly important in motivating

youngsters to‘persist.with.second—language learning.

;

Although there.exists a,large number of conflicting‘theories
hregarding”what constitutes an attitude, most researchers agreed’that‘

‘%; attitudes are associated with motivation. In 1ight of findings by

'
-

"’-6

language learning.. These findings indicate the learner s attitude
towards the cultural group and orientation towards language learning

are.believed to regulate or control both the motivation to learn and

' ultimately the success or failure in mastering a new langusge. Burstall B

(1975) reported ‘that "a considerable body of experimental evidence now
exists which lends support to the view thatnpupil's attitudes towards
learning are positively and significantly related to their eventual

W / .

‘,leve1=of achievement" (p. 78).. This conclusion, applicable to school

work in general Has also been demonstrated to be true for second—

, o . . . .
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language learning in particular (Jordan, 1941 Pimsleurﬁi§tockwell &

Comrey, 1962 Lambert, Gardner, Barik & Tunstall 1963 Carroll, 1967,

N, <

Feenstra‘& Gardner, Note 1; Gardner and Santos, No;e 2; Gardner & Lambert,ﬁ

1972) 4 Stern (1963) indicated that more attention shouid be paid to the
i social and emotional factors which influence second—language Iéarning,
"i particularly in the early years. 'Jakobovits~(l970) maintained'ss a
\\ese result of his etudies.,that a student 8 attitudinal orientationttoward
| ‘. the second—language group will influence progress and efficiency in )
adopting novel and strange linguistic habits into a repertoire.. Gardner.
and Lambert (1972) advocfted large—scale longitudinal studies 80 that
information with regard to attitudes, values, &and other motivational

'

factors(c0u1d be studied in- order to "disentangle attitudes and »l

T proficiencg s0: that ohe can follow: more closely the nausal sequence

( - 143)- ,}> . . : ' .v’. 'iv'-" ) '. - '.' .. ot (’ " . ,.". |

-

Contact with Culture ‘ .. - . ;o

One oi the ‘reagons for instituting the immersion French

programme in the Cape St. George area was the existence of a french
'> language oral culture. It was'felt that'a programme of this nat:ure_,’»'j
would help strengthen the francophone heritage on' the peninsula. ’
Teaching a language hag been considered to be a relatively important
means of creating more positive attitudes towards the people represented
v by‘that language: Cziko Eambert and Gutter (1974) attempted to.
discover whether there were reliable and socially relevant differences
in student b’ perceptions of ethnolinguistic group differences, and
- . ‘\(

' whether these perceptions were attpibutable to school programmes. They

: concluded from studying 8 groups of ﬁbntreal children in Grades 5 and

-

. . -
S N
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_,and towards the Fre;:h\\ahd.reached a significantly higher level of B

‘ studentsﬁin regular FSL programmes..o

,~6 that extensive experirnce with the other group s language in school )

': appeared to. reduce the perceived ethnolinguistic differences between the S

e

,English—Canadian and French—Canadian groups of students to a significamf :
. degree.' Some of the success which has-attended the development.and

'_expanaiOn of early grade immersion French programmes in Canada, in

v 'u . l
é/ntrast with early second-language learning programmes in other parts

: of the world, has been attributed to the attitudes in. the Canadian

*

' community whigh. have favoured the development of these programmes

,*, . L.‘,

‘language being learned has also been perceived .as an incentive ‘to more

\
\
5positive attitudes towards!learni g and higher levels of achievement.

'Carroll (1967) indicated that students who went abroad had. superior T

' second—language skills, and the- longer the period abroad, the more

.

' marked the differences. Burstall (1974) indicated that students who’

went to France- expressed more positive attitudes towards learnfng French

,'achieVement in both spoken and written French than those pupils who

R undoubtedly the most powerful incentive to learn French, from the f'\\ '
‘_pupil s. point of view, is. the prospect of being able to establish ‘,h N\ E
‘contact with French-speaking people" (p 249) Stern (1976), in his

: evaluation of the immersion French programmes of the Ottawa anda

Carleton School Boards, "found that the attitudes of studentsjenrolled '

‘in-immersion French classes wetre much moré positive than those of

~ s
|

Gardner and Lambert (1972) took the position that the major

‘ . g . . y
v . Lo B . . . L

ek S n et e b g b e

Contact with the cultural group represented by the second- ' f‘ [«

" did not travel abroad., In. addition, Burstall (1974) reported that ."S\W~i Lﬁ‘

S ~




) cultural group.

: he attempted ‘to isolate various attitudinal factors which w0uld

. language. V. - - 7~ S

: Integrative V8. Ihstrugental Motivation

I

Qicausative variable influencing second-language acquieitiou was the
‘ attitude of the 1earner towards the culture represented by the language

_.beingzlearned.~ Gardner and Smythe (1975) further suggested that in

o

forder to learn a language, the student has to acquire not only a néw set

‘of skille, but also the behaviour patterns of another linguistic and

They further suggested that, "the student 8- attitude

‘towards other groups in general will affect the extent to which he can
“fincorporate ‘the behaviour patterns of the other cultural group" (p. 225)

':'Thus, they develdped an outline of various personal characterietica

‘

which they felt were of significante in determining the type of learner

,'who would‘be successful in a aecond—lauguage programme. These

" characteristics included both personality traits and school-related

attitudea (i e, attitudes toward the learning eituation) ".~:.m

Jakobovits (1970) developed a series “of queetionnaires in which

-

e

R gignificantly affect the ability;of_the individual to,learn~a secohd -

BRelated to considerations with regard to ‘the importance oﬁ

"contact with the ‘cultural group represented by the second—language

' being learned 1is the question of motivat10n. Gardner and Lambert (1972)

e

suggested that the learner's motivation for 1anguage study».. would

[N

‘be determined by his attitudea and readiness to identifyv(with the

jcultural group represented by the 1enguage being learned) and by his

L orientation to the whole' procese of: learning a foreign language" (p 132)_

' Two‘contraeting types of,student motivation were_identified,.
‘ ' L ""‘1:}

.-

s i
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'=?willingness or desire to be similar to or associate with representative
"T memhers of another language community.l'This type of motivation involved '

.a sincere and.personal interest in the'pedple and culture represanted

A»{gain social recognition or economic advantage through a knowledge of

the second 1anguage.. The benefits‘accrued would be of a non—interpersonal ~;_

'speaking high school students in Montreal who were studying Fnench and

'to the conclusion that "students orientations are not simply a: reflection w
of their parents' skill (or lack of it) in French or to the number of

' rather it seems to depend on the family 8 attitudinsl disposition“ (p. 5)
view in a study conducted in the Psillipines. They concluded that

E integrative orientstion may not 1ead inevitably to superior achievement

~ study, students who were instrumentally motivated, and who received

'support from their parents for this orientation, were more successful

motivation. S . o h AR e )

o

i

1 e .
integrative and instrumental. Integrative motivation reflected a R -

by tﬁaiother group. An instrumental motivation suggested a desire to .

nsture. Gardner and Lambert (1959) carried outlstudies with English—

“.concluded that students who . were more integratively motivated were more

successful in second—language learning than those who were' instrumentally

motivated. Further studies done by Gardner and Lambert (1970) led them

a

.

A i B g i e

P

French acquaintancea the parents had. That is, the integrative motive

is not simply the result of having more. experience with French at home, .

eatanl, Ty 4 e

éardner snd Santos (1970) departed somewhat from this original

e,

in seeond—language 1earning, if the cultural context is one where the _

acquisition of second language has obvious practical value.' In this _" o REPES

v

>

in acquiring a second language than those not indicating this type of

-

)
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'Although the pupil'e attitudee and achievement level were closely

i

. asﬂociated, the motivation of the pupils studied in the British context

appeared not. ‘to be exclusively integrative or inatrumental in character.

iPupils taking French seemed to show some integrativgﬂ%ativation whether,

’

"they liked learning French or not, and among"those who were succeseful

learners of French there was much evidence of instrumental motivation

: fin the realization of the possibility of" improved opportunities for

- a

employment.~ :" .',»:" .

Il

‘ Gardner and Smythe (1975) further modified the earlier poeition

<:in a: study under&ghen in London, Ontario with etudenta 1earning French '
:Las a second language in Grades 7. to 11.‘ From this study they concludedl‘
l.that motivation to learn a second language{was something more than - ‘
v\merely wanting to learn the language. It involved 8 total attitudinal '
'orientation towards not only the French—speaking community, but also
Athe French clase. A 1ater study further aupported the importance of the

' attitudes tqward ‘the" French programme as being an important contributing =

LY

.factor to positive attitudes and achievement in a second 1anguage.'

aGardner,,Smythe, Clement, and Glikeman (1976) reported that “It is quite':’:

v

>;clear that the integratively motivated etudente -are, much more active in
'b'French ‘class;’ they partiéipate more, than the non—integratively motivated
- students. It _seems quite likely that the integratively motivated
'student is much more interested in learning French and seizee every
':opportunity to work\and learn" (p. 208) Gardner and Smythe (1975)
‘also’ reported that studente in grades 9 to~ 11 who had dropped French ‘D

’ showed lees favourable attitudee toward French, perceived 1ess

‘\‘ . . B .‘._ i ;
. : - . 7
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’ encouragement from their parents, and exhibited 1ess effort and desire .

.

to learn a second language. wi o ." o ,"-; z _"’ .

Burstall (1974), however, argued that cauaation may be in thea :
l'l opposite direction. These findings suggested that "early achievemant‘
in French affected later attitudes toward learning French and later .
achievement in French to a significantly greater extent than early ,."\._1’“<%1\

:i."~~ '-:"» - attitudes'toward learning French affected the subsequent development
A : " L B Ty R ;
i of either attitudes or achievement“ (p 232) From this position,r g

. “{:7 s Burstall auggested that "the acquisition of’ foreign-language skills . 4fﬁ,“ ;:
oot PR - H ) '
: and development of. attitudes toward foreign-language skills and the

development of attitudes ﬁoward foreign-language leArninglduring later :'“-:. f

years may be powerfully influenced by the learner 8 initial and

formative experience of success or failure in the language—learning
. S {- : . e SR

l;w . situation" (p 235) e L T . TR T f"1ﬂ

. A‘_," . ._'. .~b »’

Parental Encouragement Motivation, and Achievement

i : K . -y

I

In much of the research into achievement and motivaoion in . ,{«‘\“1('-"12

TR

second—language learning, the importance of parental ehcouragement has -

T .i%:. come to the fore.« As already indicated in the Gardner and Santos (Note' ‘2

2)- study in the’ Phillipines, it was reported that students who wvere »

inatrumentally oriented and who recieved support from their parents

3

for this orientation, were more successful secondwlanguage learners.’:f .
4 SRR A

In a study undertaken by Gardner and Lambert (1959), inﬁormation was'

e SN e ea et me e

gathered on the attitudes of parents. of students touard the French

- community. 1t was reported that studenta who reflected integrative

- g

b
o

motives had parents who held similar attitudes. As already mentioned,

.a study in- the London, Ontario area (by Lamhertsand Smythe, 1975) 2




Vo

) .small measure supported for Newfoundland high school students in a study

' completed by Pack (1979) Burstall (1974) reported that there was an

/their parents and that parents with positive attitudes toward the other : o

S language community encouraged their \:hildren more. actively to 1earn that .

conducted by Gardner and Smythe (1973) conceming motivational var:iables -

: aesociated with second 1anguage acquisition found a clearly significant
o parental encouragement to learn French ’ The authors found that

5_{ experience aa reinforcing. Thué the relevant research wou.ld seem to

o of their childfen.

-..._ . . . N ), .
e L. : . iR , . \ - o
’ ) o : e . L K
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'

, indicated that drop-outs from the French programme perceived much less ’ .\

-l

' -parental encouragement for the etudy of French., This finding was in

@

' 'association in the British context between parent s support for foreign

2 v

‘ "flanguage learning and the parent 8, evaluation of Ats’ releva{nce to the ‘/

children s employment prospects. J’akobovite (1970) found that a . " ’-L.‘-g}'j" :>

:'student s general attitude towards 4. foreign culture reflected that of e

. e

Ry

language than did parents with a 1ess favourable attitude. Af study :

4

relationship between the two, . One of the variables they used was i
‘ o ’ R

LI

=enco%ragement from parents helped students perceive the 1anguage learning

s indicate a strong cqnnection between parental attitude and perceptions ;

of the value of learning French and the motivatibnal characteriatics
L } . . B

A In considering the place of aecond languages in the education

! . v . . '

o -

’ of young children, 'Stern and Weinrib (1978) contened that "a unilingual R
- upbringing s not more natural than a mlﬂtilingual one; the emphASis e

- on the vemacular as, the sole medium of education ia, after all an R ‘: o

o artifact of the 'nineteenth century nation—state" (p. 18) It can be'

PR s e

argued, therefore, that language educat

as. well as other parts of
N - . ‘

£ a2 Nt 0
. . .
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the primary curriculum, e.g., social studies, vshould reﬂect this reality

»

L

. conditions ﬁor Buccess of the innnersion French programme in the Cape-

N

- (that ethnic pluralism and linguistic contextz exists in most countries)

L e
-

ot Although much remains to be investigated in order to determine

the most appropriate way in which to undertake second—language education

for young children, rather than abandon the attempt, as suggested by some,

f

‘a more realistic appreciation of the contribution of second—language

v

f

learning 7to the language education of young children has been observed.

There is now a recognition of the need to spell out more precisely the«

conditions of suc'ceas (Council of Europe, 1976)

1 T ST ) P "‘,
way that this study has been undertaken in order to help determine the s

5 .

‘»4"3;. ]:
It is :l.n somé small
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’l‘he sample used in this study consisted of the majority of parents

R

a of those students who entered kindergarten beginning September, 1979, at

B Notre Dame du Cap primary school, Cape St. George, Newfoundland. . The :

parent population was divided into ‘two categories' those who enrolled

their children into French Immersion and those who enrolled their

children in the Regular English Class,:; R 1“" ‘\\.;’.,;_
Out of a total number of 33 familiee with at least one child

entering kindergarten, there were 30 families in which only one parent
, -

was inc-luded.- Of the 30 families included in the study, 21 fathers and

28 mothe.rs were contacted. I’here\,\ere 19 families in which both mother

and father were contacted. U o Y

PRI . : - . LT e S

Collection of Data ) .: | :: | . '

The study was designed in a relatively straight forward fashion ’

e

to collect data bearing on the research questione ;Erom the parents after
the decision was ‘made by them’ about the enrollment of their children in

immersion French Information normally aveilable to- the echool board

- / N

in the early spring permitted the identification of -all ;

for enrollment in kindergarten in the fall Structured interviews were

held with vthe parents. These :Lnterviews were conducted by two male

interviewers in the homes.

children eligible '_

One of the interviewers was anglophone,: a,"‘ i i

1.
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' not volunteered by the interviewers.. T ‘,__'\" 3

graduate student who. ‘was" recently a teacher in the area and familiar PR

o with the people and the customs.. The other interviewer waa :a bilingual

college student who was native to. the area, and fluent in the Frenéﬁ'

] .
oot

spoken in the area.

' The only purpose of the interview was to collect information for .

the study. Information about the kindergarten -programmee at’ school was

An interview procedure would normally be considered a cumbersome
173 .
way to collect the data of this study. The decision to interview Was

taken in: consideration of the low level of adult literacy in the area.; .

It was " known t:hat many parents had less than a. grade eighttedutation. A

questionnaire approaph would have undoubtably led to a low, and unreliable R

responee rate from these parents, who made up an extﬂ'emely important

.‘.

target population for the kindergarten programmes in Cape St. George.

"

‘This aame consideration also 1ed to. modification An. the instrumentation, C ‘

to Be described in a later section. o :', ,,,{"%: St o

In order to insure that all information Was gathered the PR

§ N .
essential content of the interviews was completely structured. . The

:lnterviewers were given no latitude concerning the questions they asked. .

However, they were free to determine the approach to the interview, and

A

could explain the questions to the extent that they did not lead the '

b

rBEBPOHBe of the . Subject. The interviewers did mot know which kindergarten '

programme had been chosen, by the parents at the time of the interview. L

o
R

Instrumentation ->. ’

Q' 7 )
All the data was obtained for this study during the interview.

Interviewera made a judgement about the French proficiency of the parent, -

- - - - . ., . N + - - N
ot oLl : < x
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the'parents.

21
/ . N

\1-_-

;'collected some/background information on the degree of exposure to S

'*French and the French Immersion programme, obtained opinions from the

.
7’

parenta about the programme,'and'surveyedjthe bicultural athitudes.of‘f

~ .

-

French Proficiency. Nearly all the people in the area who

spoke French were bilingual and most- had preferred in the past, toA

..-ispéak English An’ their contacts with the school and with other outside

their immediate circlezof‘intinates.: This made it difficult to determine

i the French competency of individuale, even though it was" poasiblc to -

fliteracy in French, S0 only the oral proficiency pf the parents was

learn if they did use: French. There had never been a tradition of

. assessed.A

‘e

A general appreciation of ‘the language background of the familiea

: rwas available to the interviewers through their personal knowledge of \rf

the community, and from information received from the school. “At the

‘beginning ofneach interview, parents were-asked about.their proficiency )
:in French. The interviewers asked those known to have some proficiency

- if they wished to continue in that language thereby giving the bilingual

: interviewer an opportunity for some conversation in French. The

‘ tongue proficiency was. assessed if in addition to. poasessing a high level -

“. aasessment of a parent 8 proficiency was made, suhjectively by the

S

‘“"bilingual observer basedlon the elements ‘of expresaed level ‘of proficiency,

-

:known proficiency in the community, and interaction with the interviewer..

VR :'3\'Proficiency vas assessed on four 1evels. (See Appendix A)‘ Mother

" of fluency, parents indicated that French was the primary language at home ’

s _ . v/
when they were young.' Fluency in French was. assessed where there ‘was

. e high level of proficiency evident, but no indication that it was.

- _ . . o e - ] R — o dmrr p— L. P

- - .
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between those who spoke a, listtle French but without obvious proficiency,

and those who spoke no French at: all. Co ~‘ -

B Lo Background Information.,. During the interview, background L

e

v et e e [

. children after graduation from school. ' They were’ asked if they preferred '

information was requested from the subjects about the number of years of

.school completed ',

= .
Parents: were\ asked to/ indicate their aspirations for their

g

!

their children to attend university, other schooling, go to work or’ if

S

the home. They were also asked to’ express an opinion about their

they would allow their children to decide for themselves. . _~

l- The place of residence of the family was - recorded. ’ Our Lady of

; the Cape Primary School serves five smalll communities, two of which, have

‘ the majority of French speaking residents in the ared.

o~

'l'he parents wer,e asked if they spoke French English or French
. Fn

. and English at home, snd to'/indicate how frequently French was spoken in

». 0a . ¢

children s proficiency in French. Information was obtained about the :

number of other children in the family who had been in the immersion

"h

French programme, and' if the parents had friends. with children in the .

v

immersion French programme., -. Lo

,_L_____O inionnaire. An QPinionnaire was developed to assess parental R

‘nioth’er‘- tongue.' .The'. bilingual"in'terviewer. mad'e j‘udgemen'ts 7&6 disci:iminate‘. L

«
b

' opinion in five areas. The five general areas of the questions were : "‘-

selected based upon factors which were’ thought possibly to have an |
influence upon the placement decisions of the parents. RN

The work of Gardner and Lambert (1972) suggested thst instrumental

T and int_egrative factors could have-‘bee‘n important consid_erationswith

PRV

Do it S

s e



. were devised. L '.

/l " ..I‘ :

v v'['
.

,. ‘:parents.‘ Therefore, a- Set of questions about the perceived economic

- (instrumental) and cultural (integrative) benefits of immersion French

'
. R

Parents were also asked their opinion on: a variety of questions -
; having to do with the general nature of the immersion French programme, .

- and its academic effectiveness vis a vis the Engiish language programme. .

Since- the inception of the programme, a primary concern of parents in

the Port au Port programme, as in others, had been the maintenance and

'development of proficiency in. English. ‘It was apparent that this factor

would be considered :Lndependently by parents, regsrdless of the

desirability of learning in French. '

‘ Parental opinion was sought in. two other areas. First, questions
s

were asked about the characteristics of children whom parents thought

i

:. ) would be best suited to an- immersion French situation Second, .parents’

' \“

were asked their opinion about the effectiveness of teaching in immersion

. 4
W

.French. " ‘. I S o PR o P

Questions were developed in each of the five areas, and screened .

by ipersonnel in the sohool district in terms of their relevance to the . -

v

study, and- their. technical adequacy. About half the question'a were

B worded positively, in favor of the immersion French programme. The other

half were worded negatively, in favour of the English programmle._ As it

_was desired to 1imit the interview to about one and one—half hours, the -
. opinionnaire was reduced in size t0' 22 questions. It was decided to '
. request a simple agree/ disagree, or, yes/no response as. it was thought

’ that asking a more complex response might reduce the reliability of the

by e et .
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" " response in the uarget group Aarents.; (See Appendix B) oy S

Attitude Scales. The attitude questionnaire was’ comprised of

b :five subscales designed by Jakobovits (1970), based on scales originally

‘*.developed by Gardner and Lambert (1969) The scaIes selected for this

‘ study were the French Attitude Scale, Anomie’ Scale, Ethnncentrism Scale, \

. A
"-Cultural Allegiance Scale, and Authoritarian Scale. (See Appendix C)

'

The French Attitude Scale was designed to indicate attitudes ,
N . ) . .
toward. F}:anch—speaking peqple and their ,culture. High scores would be

isav'id'to reflect positive attitudes. The French Attitude Scale was .

The Anomie Scale was designed to measure the degree to whihh a .
person has a cultural identity. 'l‘he term, anomie, ‘means "being without
A ‘ norms or social ties" (Gardner and Lambert, 1969, p. 16). As scored in

L this study, higher scores were associaced with higher 1evels of anomie.
. _Twel_ve i-tetns cpmprised this s]cale. .
s ’I’he Ethnocentrism Scale ;va: cohlprised of four i‘temls‘,' and' r'ei.’e‘rred
' | to the "belief in the superiority of one's own c‘ulture (Jakobovitf/,
./

1970 p. 90) Higher scores indicated higher levels of ethnocentrism.

- The Cultural Allegiance Scale, comprised of nine items, measured
the de‘gree to which per}_sons vere patrio_ts of their own <cu1ture_." An

' i examination of the scale: shows - that the s'ubject had to make_judgements )

o

“ . about the French and Fremch culture, values and -ettitudes. Theé scale

o

: .possibly measured accep‘tance of the culture of the French ‘more’ than it .’
) meaeured the allegiance of the respondents of their own culture., Righer
scores would reflect.a lowers level of acceptance of the French culture,

)

. and'a higher acceptance of Canadian culture., -

. o - RPN . .. L . . - [ . . . L . .
. : . s .. i, - . L LRI 4
L . . . . ‘ . . B
’ : . . - T . ‘ - oo '
, .

comprised of 20 items. . a :
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The Aut arian Scale % a thirteen item scale intended tq

measure authoritarian -OT anti-‘democratic ideologies. More authoritarian

: attitudes were" said to be held by persons with higher scores..

4;'

subject as. a questionnaire using a Likert response in six ca,tegories.

,Again,_ considering the nsture_o the target parent population in this '

s’tuldy,‘ the quest'ions were prese ed by the interviewer, and 4. simple% '

agree/disagree response was requested., - .

v

Statistical Procedure . Co ,'- .

’l‘wo approaches were t:aken in theQnalysis.. The first wasg .to
- )
contrast the two groups of: parents on the various variables studied. .

(

Either analysis of variance, or the chi square test for independence

* was used depending on the nature of the dependent variable beingf

analyzed. The null hypotheses were tested at the .25 level of' confidence
z .

‘ X .
. .as it was desired to- increase the power of the statistical test:. In L
. this report however, statistical significance vas reported at both the

25 and .05 level of confidence to assist readere who may have widhed :

"'to, apply different decision rules. . // Lo S ' ]
. ‘ . -
~ o
In the second approach a factor analysis was done dn thé ]

various variables which were studied ' All variables which discriminated )

between t:he two groups of parents were included in the analysis. In- .

addition, those Auestions on the opinionnaire which did not discriminate.'

were included on the preliminary analysis.‘ Based upon the common factor B

loadings on the preliminary analysis, ‘two additional questions were/ ;

i_ncluded n the final analysis. . . - . | L

=) ' ‘ " BN -
Statietical Package for the Social Sciences (Nie, 1975) Was used L

As developed by .J'ak.obovits, the, scales vere presented to the

rarie e e — t 7
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Background Factors . }""

Langua ge Related Factors. . Tables 2 3 and 4 compared the two

groups of parents with respect to the language spoken at home, the PRI

Erequency with which French was used in the home, and the parents

perception of their children 8 ability to speak French.. ‘A chi square o

test showed significant differences between the groups of parents on

i

; all of these fa‘ctors, ,In each c‘ase, the imnersion parents -indicated o

'more 'use of Prench in"the home. It 1is interesting to note that alt:hough

seven parents indicated that French was their mother tongue, only two .
1 .

spoke French as their primary langudge in the, home, and both of these

were :[mmersion parents. : S -
¥ t
N Table 2
Language Spoken at Home
- e

Frequency

UEnglden w9 A
/French‘.f N L R e 0 oy

Engli's_h'endul?rench } g N T ,17-

X2 = 5.388; significent at the .25'leyel of confidencé ° )
/ . ‘ e
N -~
“'". . ! / N ¢ ..

- Engl 1sh Gropp To tal -

-9
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) . Table 3

Frequency French is Spoken at Iiome )

’

29

Frequency el

‘_(Freqnenc)‘" S - I.mmersion Group - English Group

: ~To:tai

.Not VerywWell - 0 0 U9t S 15

a

R

.Occa_s.io'nally" "1'0..” S S L2

" ‘).(2 =.3.150; significant at the .25 level of. 'co.nf,idence

Table 4 o

Child's Proficiency Speaking French

Y
" Frequency

Child"s Prof_i.‘c'iencyi Immersion Group -~ | English Group -

“Total

"'vé‘r‘y Geod ' v o a0 g

. Not Bad . .. o3 0o e

Not At 411 e L T SRR SR

STear
21
a1

xz' = 5.392; .silgnificant‘ at the :.' 25 iévéi of confidence.'

. [
3

Experience w:u:h Immers:l.on I"rench Tables 5 and 6rcompared the'

E group with respect to fam:l.liea w:!.t:h older children in the :meeraion ) .

. French programe, and with respect to friends w:l.th children :Ln imersion ‘

-y
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Frénch*. ' In each case, «? chi square test showed significant diffetences

%

between the groups, which suggested that parents electing immeraion

French for their children :ended to have more experience with the.

1

-'in French Immersion. . =~ . Immersion.Group’

Frequency

Bnglﬁsh Group

’ programme themselves, or accesa to trus‘ted sources of information about )
. the programme. a9 e
. o . ,
’I'ahle 5 -
Previous Children 4n. Family in immersinn Ftench R
N : o Frequenc.y . .
Number of Children Innnersion Group Engliah Group Total-
Nome. JE N RS [ AR+ 3
" One or—.Mpre, 6 : - 2 I
“Total . . . - 120 .. 18 30 ¢
X% = 5.568; significant at the .25 and .05 level of confidence
, L . . o ’ L. | !
L SRS e LB
Table 6 ) o o Cs T
UL SR
Parents Whose Friends Have. . ) L.
‘ ! . Children in Fterich Imme¥sion - . 7
Friends with Children :

/

Yes . . . S 1. 23

' " No o R S : l",' a0 B 6 -

xz =2, 379; siign‘li‘ica'ptilat-'i:hé .25 'lvevellroff confidence ) :
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Education Level of Parents.

anslysis of variance sonrce infomation on, the education level gf the I )

significantly higher« than f:he schooling of the English parents.,

/

s
-
] »

Tahle 7 shows the statistics and

i

:
LT i -
R .
. 4 1

? Lo
ey I
Lt v
- g A .

'l'he average level of schooling of the immersion parents was

In :-

addition, the variance of the immersion group was significantly higher,

\

R homugeneous than the immersion psrents. : ,"7,

R S - ) . '. ’
‘ .x.‘<° \u"‘,- S RS o _‘.,:"':u‘- . Co. Q_, ‘ o
SN BRI e Table 7

Education Level of Parents :

(Years ofq Schoo“l)
o T

4

e

A\
suggesting that the education level of the English parents was ’more

'
v R
; R
. . S
- -
. . . . [
o~
i . .
RN ) -
S ‘ .
. I '
. .
2
'
[ N £
.. -

. istatistic -
LR R -

Isnnersién "Groni'):, g

English Group

Total

12.

7.3, -
187 h

"-2-7

80‘4 ‘J

‘ "detail.

170 f_-'~17~._1 2 29 L
L2 Bl 76 s
A o '3.02 % T TR B
T w20 - tw 29 .. . PR
e B T R
I , S (A s fbl.”.b . 72
a o \ ('f'-‘ ‘\ ) t; e ! \ANOVA' ¥ - : ] / ‘ AN
Cé C RN - IPREEERS A M§ CF
' 'Programme | 25.196 A L Y 25,06 2,833%" -
. Se.x ‘of Parent . 2,278 PR GO : 2.2-78 0 256 '
_"‘,.* aProgramme x Sex '3.417. SEREREPE 3-,4,];7 ' R 384
- g Within @"’400 168 -\, 45 8.893 ° .. .
Significant at the 25 ],evel of confiaence N ,A ‘ L f a
D:Lfference in variance of t:he progranmes, F = 5 74 '—:'5’ ’
R T o 2
R bSignificant dt’ the 25 level of confidence e . _ .
Lo 2 “; L ,' . . . e N . S i .".

'.l'he homogeneity of the 'Englishngroup of’ parents can be seen, . _:; -
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Table 8 examined the variability in educatinn level in greater '?' .
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:these items, five related to programme effectiveness, two to cultural

- Neither of the two items on teaching differentiated the two groups of

“’ain which the question was stated. A total score was computed in a =
' French»parents being higher in all cases. When the variances of the "f:r["

--_:teaching subscale. "uﬁ-}-{ - ;:‘] ; 'f-_.lf_‘fl_‘lﬂ',jl‘

""group of immersion parents, effectiveness did not correlate significantly

t\withvthe otherisubscores.‘ However, effectiveness did ‘hdve a significant ‘-‘;

'3'_corre1ation with the total score when effectiveness‘hes taken out., S

0 inionnaire . L o S \

Table 10 gives a comparison of the responses of immersion French

‘3Fand English parents to each item on the opinionnaire.< The response of.. “i

'the two groups were significantly different on eight of the items.‘ of

benefits, one each to economicfhenefits snd student characteristics. o

VAT et S -

v
¥

. parents. _I:‘ .' ~i:; . .‘;. . -j ':‘ N 's: j]f‘L B ; J¥1

~In Table ll - at subscore was calculated for each of the item "“'f?;';‘

v .

groupings by summing the item ‘scores after corrbcting for the direction

.l . o ..4.' 4

P

v similar ‘mapner. With the exception of the teaching subscore, there were o

4

) %jihsignificant differences between the two groups of parents, the immersiqn

~ S

-

.. scores were. compared the variances of the‘English group were significantly

: higher than,the immersion French group, again with the exception of the' :':;«

P
B c

e

An interesting statistic was found by correlating the effectiveness

\_"subscores within each group ith the subscores on the other'item sets, and

. ‘ oL
;the total score with the effectiveness subscore taken out.' Within-the .

\.

\ negative correlation with the total store when the effectiveness scote ':".'”

sy ~

"--was taken out.’ Within the English group of parents, the effectiveness ’,:,

‘

Wfsuhscore correlated significantly, and positively, with all the other ;ff cy

s aubscores except teaching. 1It also had a significant positive nﬂ;‘. L,“.:?w”

B
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.- Responses to the Parent's Questionnaire - : . -l
' PR SN :.". K . -,~'Al"" el - ot T T ’ LT .o e :n - [ A

ol R o Fref-Iuency e L 2 e T
Category TR QEues,tion,‘-_“‘. D Immersion Group English GIIOup XD

- LT i L Yes ,'~-No";.'.‘ . S Yes R - TR

- B

;. A'Eff;ect:::l.‘veness-. Children quickly adapt to o --_ fj_. Tl P - : , S 5
P instruction iu F‘rench L S T 20. et 2k 0B ‘_-“_4',73?'»._"-: L o

-' Stu. Ch.ar. - "Better off" families eend - e N ]
T T -,/ their children’ into French R T
.+ immexsion. . = - ;;..‘25;33+’%33 17 0 oes 26 0,007
e ’ ” LT e S T e T ;

Children who speak both }t}:;;ff;',.f ST e T L
.- French and-English have L Gl L e .

L a better chance of" getting R T T S - -

C s a job in other: provinces._*"-' R S 1 27 12 0220 “! :
P LA PR 11 turse ) Ch:leren must- appreciate L Sl Tes R .-_:':; B T o
A T e e T " © that” both French—speaking N O T T

el w07 and English-speaking O ,
_ e K people are imporqant to ¢ T T L TSR
R TR t:he development of Canada._. S 20 ‘,’_'-'-9_‘- 0: 27 -24070.,22 - L

LS :-{ i__"‘.Eff‘ect"i',v_eness' - Subject:s such .as. Science f R ‘1."-’{ S I R ) ‘ '.',.

= “and Mathematics are best : e -
. : 3 taught in English 19 70U s
- Stu -Char.: = Children enrolled 1n French B - S E TR ’
RSP B immersion are more. outgoing. _— = 10 19 - 0415 - o
RPN w S PR _—
Ca ‘;Ecgndmicf& Bilingual people get better R I S ".;bf-.' L
L ' jobs with Etg,'e government. T t 20 “ 9Ly 34700 &
\,_.~i.a':.. SR e T AP




Table 10 (conr.inued)

.'0‘

'éiaqt'zse‘e-' t:qthe ' Pai-ent 's’ Qi,zeét:lénn’giii\re,

: i o ..Frequency_" o S '-_ 2 S :
N 'Qi,xes',tign D e Imers:lon Grou;.i -.'. English Group "X e A N

"'l'he ovetall quality of. gl A
-instruction in- the ‘French . [l
" immersion programme has- '.,. B
been ‘at least- as. good ag °. -
in the English programme. y TR
Children in Frenc‘h imersion* . g or
“ learn to read as well in’ O

English as those in the ..

- English programme by ‘the N
time they finish elementary e
school = 4 Sy . %
Children learn a second s
- ‘laniguage-better- when they P .
are older. Ao s e, s S
Eeonomics ¥ No matter what the type ,':, ) |
: “of work, ‘being bilingual . b
would be an asset in-terms’: AL
of getting a job. &% GEEE s =
. ‘' The. French :hnmers:l.on g P i 1
. programme”at.school’ has . e
.. -helped to make famiiies' b b e
+in the area more involved AT,
in’ their I-‘rench heritage 5 N
o | By e 5 -




cRE Freqn'xency

: iI_mmersion Group & English Grpup
; . Yes

Effectiveness ' "-Children 1n tha French
3 immersion programme mak
. -more friends. G

X . - et

Stu. Ghar s

Parents of Frenc ' :hmnersion .
'-_. . children feel ‘they are more’ a
* part of the child's - :

education “in sc__hoql..

‘Better :eacﬂei:g are needed
for the French immersion
programme than the Engl:t.sh

programme. oL i

Children in~ the French

. programme- learn .as much--
* . about their- heritage as
children -in the’ French -
- programme.‘_ A &

S—

coptie Ay

.
oot

v yer

Shy ehildren are ’best o
taugbt :l.n Engliah’v
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. : Table m (continued) P . N
N P Respouses to t:he Parent 3 Questionnaire » : ] . [

N T L P ST FrequencY a '*2 el
A o ,NQ- P Ca,giegt?‘ry o N Q'uest:ic_ut o o P Imersion Group Englislquoup X T R
ST a s e s e s Yes S e Yes’" SNo L e e T e

R L AP N L TN R
*. 271947 " Economics = .. People who are bilingual L R T R T B e e

P S0t are most. 1ikely to- go S e el T T e T T e s
B R - -3 college. . R P A B - Coaty

A T 200 Stu.Char. The Engliah programme s e o U e Ty
U oo T better for students from - [ . .. - Tl T LT Loaptte, en LI T T D
\ S L o 'typical, average families. RIS | RERNR.) JUC AN AR S e

.4 .2V . Effectiveness . Children\learn better when S A e e T
Lo et e - they are ~instructed in B A VR . an
L 223’ . Stu.Char. - .Slow learners can 1earn R » . . S S N
e U0 T Just as.well.in French LT E - ] -
e : as in English™ - = .. SRR SA3T T g T T - 12700002 . oo
& Significantatthe,OS level. of c":ohf'iden_i;e'f": L RN S _
. 7. 77 significant at the .25 level of confidemce. ~ . & . U G T 0 Tt S
TS A
- . R 4 L
l =~ [
- : S
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Subscale . N Items Grqi:p Mean ;I , e [ Correlat:io . e B
™l ’ e s PR T i (Eﬁfectiveness) L e
\ = M = - '~ - - — - T = — F - ): - ’Qf . B
- Programme’ -l v cen o et ootes Tl NG, o FErbgme W T -
».Effectiveness "~ 6 ' " .immersfon . 465 ..3.96° ‘0. 988 2.85% 1 @
Co gl ey Bagdem U 0000 T DL 669 . 1 X
Stude.m: 8 L I T b or LEELHE B
Characteristics - " Immersion - 5.75 ~ .1.98" . 1.208 -- ~ '1.66 |
- L . English' _ .- 4 93 1 557 z g b1
Economic g = i g W R b ’ .‘- Y ' ‘ ‘
Benefits 4 - Immersioq -3 3410°:0 o 84 Ve 0,718 .. 1.95 L S
N N .7 ‘Engtsh 12 . - (16032 : : :
-l 3 J - s J . - 3 - » © .
- 3 R I T . e ¥ . L . ) . G R E e s A
E=h '.'_‘“"_ T . Clﬂtural 1 . % = g 33 A o .." S o _‘ ‘B f..‘ - ZH AA.”. ) g b
EL L0 7 7 Benefits ’ 3 - Immersion 2.35 2,312- 0. 489 2,190 <. 1 T =0, =0.70, - .
v o e 1 F.,nglisb W90 TS L 0 724 Tw B, : 1817 . y
o ’ ‘Immersion’ ' 1.70 ,o."o7sf-' 0.570 . 1.00:%. 7 20,136 . -0.50: ¢ . -
o . Eaglish® 1‘.69 Tl U 0ATE s -0:161.. -0.82] . -l
¢ ' Immersfon 17.55- " -4.5¢* 1, 236 ;6.7 < 0,390 S SRS,
English TR T sy el T et e
oF R -‘— oo ;I' ogSllS » % : 3 . ;‘ 5 . _. a :_ ;‘ " .: . :":u
Significant: at the 05 1eve1 of confidence o o B 5 b 2, ;e ey B
S‘i.gnificant At the 25 level of confidence F oS s e, n e Tra g - et
-. -~ _. ::j '. 5 , S >: y :;.:"_ :_’. e . ] " . : “_'\\; 'S : s :‘: . . .::' : ~ .'u, ) '.. h _-
. :\." ¢ —r | w' X :- .‘_ : .-o o = '.. e .~:- @i‘_ ‘; i ‘-
"': ~f. ) ' = :.‘ : . '.. . == -" ’ "’;‘: . : 3 - - X :{ (A l-: ". ‘. h - ::'
s - , .,:. ;.-; b “ 'A . £ : ’ ol w/ "4. -v~ B e ‘ "
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e g 0 e B:I.cultural Attitudes : : . s 5efe Bl e w 7 B e e B
; : B g o g Table’s 12 through 16 show the statistics obtained ofi the I N
» Db ¢ .o ; ‘, % & - o .".w'\ I e
B e bicultural attitude questionnaire for the groups._ In addition to making T By,
L .‘;‘ B &= ¥ e ‘e _~ : :'. 9 5 {s
i B | i .a comparison according to the kindergarten grouping of the parentsy gt ey = o
1 Wi, s R &, comparisons were made on (the basis of the sex of 'the parents. ANOVA w A%
g ‘a O SR i A oty 3 )
& - : * vF. sgh ¢
,jg S iy summary tables have baen included in each 9£ the tables.’ a f L &
” o Y : : & . - T - ; g: . ‘:.' oF
., i e : ’ French Attitude. ”l‘able 12 shows the results of the French NI
e e S ime 3 i Ty b e ot ~ .
¥, 2 Bl _ P& o
A N Attitude subtest. A significant interaction was found which can be DS I
- & of &'y B “seen in- Figure y Apparently, fathers of the English kindergarten oy b X
' "r . - U 'Z. v ‘. B o Loz . ’ a0 .
o P, WD 4 children scored higher than all other parents from both groups, who E Co i die
Sty ot F » = i E B URC 2Ok I
e .-‘} '. N . ‘\ i v . , ' ," C = N an '.': 5 i B
P a8 / i scored at about the same level. .o p b et FET Al
"r e Y. ."“ > . s e o, e ° o * 7 g & ‘, ! ch ‘ : "'_.
. g 4" ot S oo L. R
e Y T iR 3 o It should be noted that th'is scale had a raw score renge of 20 of %Y
g W oy B Sl e 5 g = | .; . ;
‘ TRk points and that therefore the scores obtained by parents in this group A J
H LT 0 RO | - -
3 [ Ca :.:,. D « A .t T e = _. . 3
B el s = : are very low, and close to the extreme negative end of the scale. : '-_ L g |
% , L® 5
..,' ) ; ." ) B : ’: - . i . ’ ‘ . .-Ta..'ble 1"2 : o ‘s ." ) 5»‘: SOkl I '., b
i BT oS : > | i gl T m® L By e Koo gal - LA
| T % g R o ) ... French Attitude Raw Scores o ) ; y
UN T f - o =3 . ‘ . o l' . - oo .: . i
" L) i ) R 3 ;‘- A & : - y .'-} ys® i 4 .“-. o - ok 1 s ' -.4- s ‘--. ‘..-': . e " ,. ) : 5 o i
’ T : Parent ¥ Statistic - Immersion Group " English Group. ' . Total . .:. ¥,
‘Male. v e R .7 g T i - B Y - TR
Ve o Mean . 244 o 7 T 5,83 00 7 -7 4i3B. : s A,
) ,' r ‘ : ‘.1'8_8‘,. . ;,4 53{.
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) . .jufj,l. Anomie. The results for thelhnomie subacore are shown in Table
: ] -t .

u"“'_—icaf T 130 In general, the mothers of the immersion children had’ eignificantly "’

»&p . ' . ﬂff 1ower scdres than all the other parents.f In the case where a significant

. e interaction is found in ANOVA, it confounds interpretation of a aignificant
,..:._l: Lo . :’ . -

; --main effect. Figure 2 shows that the mothers of the immersion children :
had the 1owest anomie scores, all others scorirsg at about the seme, higher

“ . ' ®

A U T leveli .‘f" :",-,jf i j S ”-}‘: S

BN . . . - ' o B .

s 5 Umable 13, .. v on e,
P e e w7 Anomie Raw Scoresc 0 7 oo i .
i RPN T “ . . < St I ] . IR , -

2

TMale - W L9 ,f,'ﬁ; o - ,
714

S Lo K ‘Mean . 7.1 .

Ao T P s e 190
e ST o ffean L S8,

Cen S T T osp T T 02023

=
N\

TR B e a RN

.
N
N

28 :
.{??.18‘;

—

[ )
N W

Shee

[ O

L ; Toteihf‘ DRSNS I ;‘f'h "
e s e Mean 38 7 ;
e I I .90 -
i . S ' . .- L e . . L o - - . - . '
TRt i l0 T USOURCE S U ss CLDR o, ‘ﬂi," .Ms:'{fﬂf'i UUR
© . . Programme .. - 27,015 1. 27 015° . 6.542%°
a ‘Sex. of -Parent . *1.105-° .- 1. f* 1,105 - -0:2685 N
o .- Programme x Sex - 11.736 - o1 e 1} 734. . 2,841,
X o+ ~Within - 185 830 . .. 45T et L4130 Co
R : . .. '. .. o o B .
: Significant at the .QS level of confidence .,r-“\j -
: Significant at the .25 1eve1 of confidence S
N '-. ;-.; L. . B L L.
i . ‘ i
l.' '_'~ ’ '
DR S 4 ' '
B K , .

. .Peﬁent - :« .\Stetieticoi' meereionfGtouﬁ-{ fEnglish”Gfoup""ontai§~»' A
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P

F'discussion. First, it had only four items, and was therefore likely to

that item-variance would be predictany low..

. f . .
P RS- - EPEN e e e Tt L e e

R

Ethnocentrism. Ethnocentrism results are shown in Table 14. - No }
differences were observed among the groups. The researchers decided ;' S

for a variety of reaeons, that the performance of this scale was not ‘?‘15’

l_satdsfactory, and did not consider it furtﬁer in the analysis and,

4
b

. be less reliable than scales with more items._ Second the agree/disagree

/.

a': response tended .to. reduce “the response vsrisqge from that contemplated i

‘ by the authors, and third, some “of - the items made such extreme statements

. - C c Sy,

o Table 14

o Ethnocentrism Raw Scores T S A

L )

-'Parent .. . *  Statistic - Immersion‘qroup -:Euglish:Group. Total -

-"Ma.le_ " L | ‘_.N>

‘Sex of Parent - 020 - 1 .
-Programme_x Sex . 0.396 oL ¢ .0.396 _-.0.353
Within . . 30.54 S5 R

N - Te oo 12
. Mean , - 1.78 . © 1450 " 1.62
" ‘8D o 0.97 .- .0.80 0,92

Female . = S TS T VA b - a8

.. . " Meam. . ,L54 - . . 200 - - .1.82..
v D sD . 0.82 Vool 0,77

o, Total— - 7 o ‘N - -20. o 29

..o+ Meam 1L.65° 1 . . 179
" R o.as 0.7

E
£
»

- 'SOURCE - - . S§ L pbr - o ws . E
. - . B ’ - N

Programie 0.396 . 1) o 0.396 0,584
' : ' 0.240 - - 0,353

0.697
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Car @l!?; S " T Cultural Allegs.ance. Outcomes ‘on the Cultural Allegiaxice

. eubscale are; shown in Table 15. No significant differences were found.,

ke x

i“' " »After considering item content, it was' decided to eliminate this scale
] vfrom further analyais and diacussion. Even thOugh it was a nine item S :
AR "iscale, it can be seen that score variance was very low, suggesting that

- o~

0 - e T .“/.' O
z . "~ . dcores were probahly very unreliahle. It was believed by the researchers "j’, : -',,
i f | AR that the items were toa ambiguous for the respondents.. In particular, 3

e L -.:,‘the terms 'The French' and 'French—speaking would be difficult fpr che;n
3‘ : l:'-.:as it wae \r/mt clenr, in the first instance, to. whicti 'French-speaking
I ',people the items referred. Local 'French—speaking people are’ not' "I’he ; ."‘-l; : :‘: o
: ','French‘ 'mhe French' locally were more 1ike1y to be Quebeoois than,. ER
'from Ftance, introducing a second ambiguity into ]t;lé items. _ ". .

e AL v g e T e

o - o T T ;'j.j':;‘ "Tahle 15 E -g,;a :;';;f~]- RS O
' ' e Cultural Allegiance Raw Scores ’.

',-‘ .o ". - Lo R

' . . A Lo e

A '_i?. I_;efent.. : / S fvStat'i’sti‘c;' _:‘I'mn!e‘reion_ Gr’ou’p English Group 'lfotel‘ -

£V I S | -t SN 1 AR 58-,_-_-' Sle2 v A
LR - SR .00 7 0.80.. -
‘Pemale'. . N Al R
e s s T T Hean T L 145‘_~ co e UL et L, T75
P AT R (- BESRPRTS ¥ 2300 T
Ll et qetal ch e N e ‘, 2 o w29, ' o

: " ‘.‘—"::’-;". ‘ ." L ' ., “.'-_ .“". SDa 0 60 J -‘-? - ‘1-' 18.-'; ;Il“l B

.“s’o’uncz" Lo s oE L oMs L WL F T T
".,..r. ;»:’..,," ‘"- - '_~ ‘ 'j":-PrOgrme Ca . ‘ 0-5866 .. 1 S N 0'846 - . 0 83\8 ‘ ‘\ '.’ Y
< .+ 0 ) Sexof Paremt.  '~QW30°°° 1. ' -0.,030 < ..0.030.7 - ¢

", . Programme x Sex '. 0.206 - 1’ Lo 0.3240 0 T 0, 328‘ P

CWithinl oo 045,437 e 45T 10100 .

”"aDifferences in the Variances of programmes, F= 3 87, significant at 32,\ _
' the .25 level of\congidence R T , TR 1
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sm. 'l'he outcomes on the 'Anthor:ltarian Scale are LE P

P . Y . \ i T i & C ey e
i shown :I.n ',l‘able 16 where :I.t can be seen that the imeteion parents scored ’. '
Bignificanhly lower than the Engliah kindergarten I;at"ents. It was, ailxso "'. S

B ..‘... ‘. &.-‘ 5 "

found that t:he responses of the imersion parent:s on this scale were

. significantly more variable than those of the English parents.

i 5 ,..'n
' ‘\‘. }

Progrannne'"

- Séx of Parenty ‘.
Programme X Sex 4,
Within

lilifference in variancea of. progtames, ;
.25 a.nd .05 lavel of confidence. oy

S Ve s

S_‘:_i,‘gnificant et ‘the ‘.:25'_.'and '.05 1eve1 of confidence
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Oy o ¥ | Factor Analys:la sl AT 5 \
ol -'_ s:". To & = 5 z E N = -, s . - 5
AR ' oo g Table 1’7 ehowa Sthe factor pattern after oblique ‘rotation of the
:»" e, ! ne ¥ . - 5 e ) 0 o ,’ “ e
Heda . fact:or matrix obtained from the factor analyeis of the"variablee e
s o = k il O o B, T 3 ,a:‘. -', . . N 'i 2 b N _,“ 3 n
v;.',‘.‘: P Y . discrimi.nating the imﬂmrsion French and English parente.
] " -\. .4 ,',,' g e g &. ':‘. . ] o .. _.' Z‘ "l' . ', . T _: .
' T R -" v .'.‘ o I L 0 e " e Table 17 8 HE st 2
B ,’_.". . a4l el ', q ) oh nce ik .
Sy Spl S B T Ll ey Factor Pattern for Selected Pareqtel =
LN LS gl iy RN Characterietics and Opinions B o et
Facl:'or =t
o 111 © IV

207 "0 8% .03
26 =l0B, 53
Author:[tarian A =08 ... =107, .82
“’Education’ ' . ,‘Z § g il s AR T SR -.49%
N> Fluency o v =08 J08-, = 05"
Home Language. w0 ma90 10 ) .12 Jet .01

. French Frequency ey 08 ; .13' 7o =04
7, Child's Fluency: . ° o 18 S 04 =22,
Nx_nﬁber of Children-.. - " % . e b
Y7 in Timersion ¢ . ¥ 07 -_-',-_0’3 - .19 - .’_.'-.|63"‘:
Adaptability (item 1) . _,.06 :' .09 ,...,71 T | R ..05
Math (Ltém 5). - =10 - \.51 o © w057
Govt. Jobs (1t m 7) "o Q. $..08
Reading (item™9) M L f'-.
.A1l Jobs (item 11). " g .44“'"'-
Heritage (item- 12)0 s '-‘.'-_A.25_

Freﬁch Attitude s
Anomic '. d .-“ .’ y :.

/Seliool Involvement e § Sy W,
.._.(item 15)_ . .'~ ,.':",:'—,.'02.- gy e

"'Shyness (iten'18) .+ - '..l01. . 1485 ..
“Typical (item 20) ¢ - ‘ L1700 e2S L
. Instryction’ (item’ 21) IR NER RN T

Pt e o M
Percent of- Factor -." it i
Variance . 2 1 I

>

~-\“'. Sty

0pinionna.ireitems were. scored eo thet lower scores reflect
a poeitive. opininn relative to. the immeteion French programme. S,

oy :-.;H', K’; .
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40 were considered to be significant.
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" . 'Factor Correlations

»

Factor I was a: 1anguage—-related factor. Ihe negative loadinge

of home language and item 11 were a function of the wotding of the

'.
Jo

BRI

g some French—speaking men to- go to QUebec to work in the woods. This;

“

factor was .not- correlated with eny of the other factora, and it was

B Bactor correlations are shown i@ Table 18.,; :Fecytor.'i;ola\dinge_'-g’rea'_t:er.,.than.v .

‘questions. Item ll stated that being bilingual would be an asset in_. ’ -
getting a job. The loading of this queetion on. this factor could be ~-_ c

related to the fact that it has been traditional in the district for ‘_' S ‘

interesting that French attitude -did not load on this factor. o ‘,'. B

R

Factor II and III were interesting because of the similerity
of the:lr make-up. The major difference between the two appears to be

in the way the item& were worded. ‘In. Factor II, the items were worded

,qto favour the English 1anguage programme. In Factor III the iteme '\

A : T

‘

were worded to favour the immersion Freneh programme Injboth-factor's,‘ R

).
. ‘
Cr
P
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.
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' the items were . from several of the d’ﬁterent opinionnaire subscales. '

-

T There was a correlation of. - 25 which would be consistent with the

, . s B L el e - - .. -, - .. s ~" - i 8 ) ’_ ¢
common content of the factors. N .' W i“‘ L B} :

A | An anomoly in Factor 11 w‘as the l'gigh, negative loadings on item " A

b

programme encouraging involvament in the French heritage of the area.

' ’l‘he other i\t\:ems on the factor were statements which were positive toward

the Englis
. differences existed between t:hose loadings on Factor II and those on \
' Factor III. On' Factor II opinionnaire items 5 18 20 and 21 all .

R suggested the idea that the English programme, overall, was best in .

terms of instructional benefit to the children, but item 12 suggested

: that the immersion programme was best in terms of its cultural benefits.

' Factor II may have been bi—polar, reflecting the idea that one’ factor

RN e

instructional and. cultural benefits. . f' ’

Do 'thst there was economic henefits to the immersion French progra‘hmne'

112 which was .a positive ststement sbout the impact of the immersion *

;o

pro,gramme. A closer examination of the items suggested other ’

s

influencing parental decision—making was..a weighing of perceived N "_35 .

: In Factor III items 2 7 9 and 11 suggested two ideas, first, S

. and second thst children could succeed in the programme without serious

- ,risk. This is quite different from saying that the programme was

R ‘-;:instructionally the hest French Attitude 1oads on Factor 111, where

' f,low French Attitude scores were related to positive opinions about ,j | g

o French innnersion. Again, this could have meant, that Factor LII Was hi—

'f“_polar, so that decisions ahout French immersion were srrived at as a :

result of a. weighing of attitude toward the French the perceived

‘v‘in the immersion French programme. o ‘.“-. R o 5,

'.henefits of being hilingua.l and the perceived educational risk involved
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‘ Factor IV was bi—polar as well nepresenting a contrast between
_j Uy W feelings of anomie and expressions of authoritarianism, and education St
' and experience with immersion. There was, \apparently, some tendency for L
S subjects who had lower anomie and authoritarian scores, to hsve higher ‘

educstion levels and more experience with the progrsmme.‘ Of course, '

- . .'o . ,».‘,
o

e it v &k T ey

. R I The fifth factor was & composite which seemed to contrast a

.

consideration df the perceived French language ability of the child and

e gt g e e

“' ) B .-;'w R '. Y = J v

do ‘é co the parents feelings of anomie and involvement :ln the school High

E . ) ’ anOmie and the opinion that French immersion lessened parental invalvement
e i ’ .
A e LR et shhool was contrasted with the perception that the child had a good

L]
¥ L. Ve
'

. ER programme increased involvement of parents w’as associated with the e

+

‘

- . Sl perception of the child‘s poor ability to 'speak French. . RS N .

The reason for the correlation hetween ‘Factor II and III has

been 9nsidered. Factors II and IV also correlated. . This could be due

T the reverse was also true. . {’ O R S R A

ability to speak French. Low anomie and the opinion that the immersion - :_ SRR

| A to a relationehip between item 12 having to do with the’ cultu::al impact o
o A of immersion Freneh and lev of anomie. No other sig .ificant
.o ‘ . .: v . g .
B T correlations were observed among the factors. - .
. Y - . '* ' .{' ) i ’-;‘u ,‘.‘ X ST .‘ .o i . .
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e IiléCUSSlON) .“CON'CLU,SIONS AND"IMPLI‘CATION'S“
A :

. Overview R SR

2 In a sense, the research questions posed in the initial chapter e

'._have been answered. . Differences were found between parents electing»
: 'early immersion French for their children, and those electing the English

L : programme in virtually every area of investigation. Parents differed

4.in terms of their background and - 1anguage experience, education 1eve1, S

' 'experience with French immersion, aspirations for : their children,
\ f
"',,bicultural attitudes ‘and opinions about the progrannne.
) _._no differences were found for example, opinions about the effectiveness
) of teaching or ethnocentrism, the data collection procedures c0uld be
.seen to be deficient. L f P "\ e |
p ;:_ While the findings describe general differences between the
E : "_groups, it was obvious that justice had not been done to understanding
.the relationships which were found between the factors. For example,/
while it ‘was apparent that parents with French language backgrounds S
; tended to elect the iunnersion French experience for their children, ‘some
parents with this background placed their children in the’ rEnglish h

t'ii_language programme. Likewise, opinion about the im;persion programme

- \ :
o tended to be positive, even, among parents electing the English programme. -

. The. initial analysis seemed to suggeat that decisions made by parents -

' 'about which programme was hest were baaed on diverse combinations of

,factors varying from parent t.Q paren.t. . :

i

v,:_‘r' "‘\‘, o “-,‘:' . _br". - L :'. .. } a
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'Basic Di&ferences B I e L

B background

' the 1mmersion programme.

. were in terviewed

At

L% Background. One of the most profound differences

t A i

'between the two groups of - parents sppeared to be in their language R

) : . 'l
There waa a pronounced tendency for parents with French

' 'backgrounds to choose the immersion French/programme, and for those with/ :

i

) .English backgrounds to choose the English programme., Eighty-two percent
‘:":'of all parents wére considered to be. Anglophone. “ Of these, sixty—five -
",‘,,'percent chose the English programme. Sixty-seven percent of parents

Uy who spoke French fluently chose the immersion programme for their child.

R

These figures do not lead immediately to a prediction aboutrelection -

\,into the :meersion programme as only thirty families were involved in '

the study, with forty percent of the children having been placed into

.
S : . ~~'.";

The weight of language background appears to have been maintained

. when the proportion of children entering immersion French was considered
':although a complication was introdueed when the language experience of

‘ _.the two parents differed. Both parents from nineteen of thirty f.stnil:tes;.‘~ i

AN

i

- the parents was mixed Three had elected the immersion French programme‘ LR
. for their _children. Both parents were of’ French background in only one .

';, of the f"am:l.lies‘,'. which had* elected the.immersion programme- for its child,.‘

Education Level. ’I'he second most apparent difference between

the " two~ groups of parents was the level ‘of education. The group electing .

innnersion French had a higher svsrage level of education. The more )

-,’Profo‘md difference was in the variahility of 'the education of ‘th'e‘- tWO

* o

' , groups.. Referring back to Table 8 it ean he seen that elmost all

- .gpa];\ents with grade eleven or higher elected the immersion progrannne for o

Va : ' . 3 E. . 1“'

g

In five of theee families, the language background of‘




their children. As well it would appear that the most poorly educated
parents choee the immeraion programme, although a great: deal of

. o '7 - confidence cannot be placed in this conclusion. It is very important

to note that the differences in education 1evel did not’ appear to be o

significantly related to differences in language background. .

Education level is inevitably linked with considerations of

°

. socio—economic status. SES was not directly investigated in this study

] -

o S because the Cape St. George region tendéd to be’ quite homogeneous with '

'r*reapect to thia variable., Earlier reports on the project had failed

I

to find any differences in’ SES among the groups that were aignifi(:ant.
‘ Nonetheless, a few families in the area would be regarded as having
higher SES, ‘ag for example, the teachers. 'I'he itmnersion French classroom o
.: appeared to have represented"both the’ extremés and the mainstream of the . R J
' S socio-economic and educational backgrounds of the. community. The English o
L claseroom apparently waa much” more h&mogeneous, representing the typical

/‘ AR SES of the counnunity. : | _—.

R » ) AMotiv'e's for Parental Decisions LT / '
) ' e e o . AN o
: 3 A simple. comparison of the groupa auggeated many motives for. the

f\$ Co B | parental decisiona which were made, - but also introduced aome contradictions.
‘ \ . The areas of teaching effectivenesa, parent opinion about the aspects of

P
[ ) : B ' . ’. . PO N
e e programma effectivenesa, c tural and economic\benefita, and °student: O ij

.

, -
characteristica ahowed di erences in the expected direction.' None of

o the differencea were extreme, owever, and in_ each area of concern thereg- o

v

A was »considerahle aimilarity hetvzeen the t:vo groups. Many parents in

both groups had highly poaitive opiniona about immeraion French The

’ - difference between the two groupa appeared to be that while some parents. ‘
N ’ . - 0 . -“ . e
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'I.}negative. T

"'.of teaching » even if it were justified. 'l'he character of the people, -

‘ 3and the close relationahip of church and school made it unlikely that

'"understood by considering the outcome of the factor analysis. There, '

:Z.French language background was a- clear, and independent factor.. .This :

"English prograxmne was seen to haVe had more’ academic merit by some

‘;decisione about the placement of the children. s

"programmes was an iSSue. 'I‘hia reoccurred in the third factor, but in

in the English group had rathet negative views in one ‘or more of the

areas of, opinion, almost none of the immeraion group parents were as- oo L

.., J. .'
(.;

In retrospect it 'was unreaaonable to have expected criticiam /

-

1

' the respondents would have openly expressed concerns nhat they might

-

have had about the teaching. It cannot be concluded from the data,

. ,ftherefote, , hat concern about the quality of teaching was not a factor. e :;' .

. The complexity pf the deciaion—making proceee was better g " L L

: factor was not related to any of the others which were found.

.‘.

The second factor suggeeted that parents viewed- the Engliah and

s

’,the immersion French progrannnes as having different strengths. The

‘.

‘parents, while the ilmnersion programme was ‘seen . to have made an important L

.cultural contribution. 3 Parents weighed these aspects in making their

The third factor was aomewhat related to the second and was
/, .

L .'interesting becauae it focused upon the fathers of children in 'the

,Engliah kindergarten.» In the aecond factor, the academic merit of the

A

relation to the economic he.nefits of the programme, which auggested ‘.-f'.:-‘

- that the riak of academic £ailure wa.e weighed againat the potential

1

economic benefits. Attitude towards French-speaking people was alao :
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i ..

' implicated.. Apparently, in the sample of parents, those with higher '

academio risk and economic benefits. ) In the analysis, it was found that

3 ~fathex:s in the English group scored highest on. the French Attitude Scale.

, decision-making. .

3

scores on this scale tended to make more negative judgements about

oo

Perhaps because of their role .as breadwinner, the father 8- assessment of

. - the economic benefits of the programme was an important aspect of

- This 1eft open for speculation the interesting contradietion

- between positive attitudes toward the French and negative atti‘tudes -

‘g

'towsrd the immersion French programme.. 'I.‘here seemed to be no .reason C

-

why these two attitudes should hsve been related. If a relationship
" had existed it would have been expected to be positive.' Perhaps the

i -.answer may be found in the design of the study. Except for the fathers,

of" the English group, all other people in the study had low French '

.'Attitude scores, whereas one would have expected scores to be nuch

: higher. 'I’hese scores suggested that most people, including those with

e French background had rather negative French attitudes, which was

. English group fsthers, having recently been responsible for a decision

' _clearly not the csse, st least among the people who lived - :Ln the area.

o . It was possible, then, that most people found the Frenoh Attitude Scale

i

'ambiguous and responded in ways not intended by the test authors. The !

N
I

:‘lesding to a rejection of the immersion programme, may have responded

s )responded to the French Attitdde scale with a positive bias to show that ’

'they were not rejecting the French but were ’thinking of what was best - "\

t,o the scale in a different way thsn 'did the others If‘ their views 'on -

the scademic risks relstive to economic benefits of the programme were

‘strong enough to make a difference in the decision, then they .ay have

Yoo




:‘ . .\for their children., o

‘ education were more likely to opt for the lmown, more traditional
educational programmes ‘unless’ they were endowed with unuaual inner L

.direction.

The fourth ‘and fifth factors were associated with the mothers

.of the innnersion children, who had lower Anomie acores than did the

: other parents. Factor four associated experience, Anomie and

'

T Authoritarianism. Experience ‘was viewed in terns. of education level

-

,and direct experience with the immersion programme by having had other .
' children in it. Low Anomie and 1ow Authoritarianism was related to
o higher education and direct experience with the programme. . In the

analysis. all of these factors were seen to discriminate the immersion

~eP

. parents, in particular the mothers, from t:he English group of parents.-.'

The low Anomie scores’ would be related to feeling the existence of

»\norms and a direction for living. The lower Authoritarian scores

indicated that the norms were inner based and directed, rather than '

external. The higher education levels and the direct experience with

the programme would be seen as causally related to low Anomie and lov-
( T‘Authoritari}an attitudes.' This factor, then, woulld appear to hav\l:een
R related to gocial expectancyaand tra,d\ition. Persons who were less

-A'_,educated and had 1ess direct experience with innovative approaches in

.
Ll . .

[ \ ~ v
o . e~

The fif th factor, becauae of its loading on Anomie, -‘was also

: LY
,;asaociated with- the mo_thera of‘ the innnereion ghildren. 'I’his factor

!

“seemed to have focused.on a concern for the immedia_te welfa_re of the

" children as a value or norm guiding the actions.of the parents, and

~

mightlikely have been an important' Ifactor'when'th'e child was perceived

55'_‘
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(S

to have had " some handicap which could have threatened success.~, According
‘ .to the analysis, the language ability of the child could have been seen
a8 a possible handicap by isome parents. - Thus, the ability of parents to

‘

:be involved with the programme would have become. an important, mitigating

s

: factor for vthose who had assumed the 'responsibility for the educational “

re

welfare of their children. It was interesting that education and

~language background did not load significantly on this factot, thua, it

was a factor which cut across the main distinction of education and
language background which was in this study.
In conclusion, although language background and education level

appeared to be important factors related to’ the decision made by parents

’ about the kindergarten placement of their children, several modifying
. considerations were in evidence. Several constructs could be hypothesized

. There appeared to be an underlying tendency to view the traditional

!

English programme as best in terms of the academic welfare of- the child. :

’ This outlook may have been modified by several, essentially independent

s

: consideratione.. Among these considerations were the perceived economic

and cultural benefits of the programme, a belief that parental involvement

could be influential and lcnowledge about the programme, together with
/

the broader educational outlook which might have been possessed by

parents who had more education, themselves. ,.

'

'R'eturning to the theme'of thelfirst chapter, implications can
\ ' .
he eeen in two areas - progranme evaluation, and recruitment. :

Progranﬁxe Evaluation. From this study, it 1s clear that fo the . '

Port au Port bilingual education project,_'evaluation w,hich focuses upon

.’ '




Sy .

L marginally useful.

e The recent literature has’ emphasized that 1anguage backgmund

; 'in either French or English. .. -'

. backgrounds .

‘ learning English .

slowest: of’ all in both. French and English.

,,; . . T

' :"comparisons of- the immersion I"rench and English classrooms can be. only

This is 80, first, because of the differencea in the

backgrounds of the children 1n- terms of 1anguage experience and home

>

.influence due to the educational levels of t:he parents- and second

~ e

because of apparent differences in the"motives of the parents, t:hemselves,

'H

- in selecting the i.mmersion programme.

~

" and experience, a.nd that the support in: the home for language learning
.may be critical in language achievement in bilingual education programmes.

' 'It may be expect:ed that this would be particularly the case in Cape St.

Y

,George, where the environme’ﬁ‘t would suggest marginal support for development

% ' . s
£
-o

In the moxe homogeneous English claseroom, development in the

) -English language ehould proceed quite predictably, with perhaps the '

] 'exception of the few children ‘from Francophone, or bilingual home

It is’ possible that these children will develop at a less

s

rapid pace than-will children from the English homes. Even though the

) level of education of their parents is similar t:o that of their Anglophone

s .

'peers, there would not be as high a level of support in the home for .

h . U

'l'he children in the immereion claesroom present an entirely

»

o -

- different picture because of the variability of .their backgrouﬁ‘dns_ In

those inatances ﬁ’rhere the l'e\ml of home language experience is low, it

ia possible that ehildren fron Anglophone backgrounde will develop

It ia not clear at this

o time if they would be able to achieve to expectation in either 1anguage. 4

© . . . . ‘,‘

a—




,‘that in combination with' the immersion French programme, greater ﬂ'

'~-there is every hope that participation in immersion French will enhance

.2development in English. 7

V? cultural consideration, if the instrumental and\integrative categories.

fof the group, but’ they cannot provide insight into the variations in-

i :achievement to be expected given input characteristics of the children. .

. 34\‘, )

When the home background is Francophone, or bilingual it is possible .i

. strength can be developed in French, leading ultimately to greater gains ,.

in English. In those cases where there is a. strong Anglophone background,

There is also some evidence that parental motives will have some S

‘giit is possible that economic considerations are\more powerful than the c

b cay

%.

‘of Gardner may be applied in this way. Because it is. likely that

q "

parental decisions consider the economic an@ culture factors independently, .f

-vﬂit is possible that the various children in the programme will be

th influenced differently in terms of\parental motivation. f'

LI 2 -
* In conclusion, evaluations which compare English and French streams

-

) in Cape St. George can give some indica%ion of - the relative achievements

.-
h,

"5,‘Particu1arly, in view of the uniqueness of the area, the’ factors ‘

-,

5]associated with volunteering are‘potentially influencial in determining.

v.

i programme outcomes. The motivation of parents must be a consideration ‘h

I

-"in interpreting these outcomes. -To make simple comparisons of results 7 ‘

f requires the assumption that inputs into the two programmes have little

Fl

' ' S

-j"to do with.outcomea, an assumption which_now must be" rejected. .

e

‘George is dependent updn the maintenance of a high level of support among

< oA

-
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'f_influence upon the second—language achievement of children. In particular,_:" B

. .

-

e Recruitment. The viahility of immersion French in Cape St.‘ A

e -
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- :,jparents lhcally. Unlike programmes in more populous areas which can befv---~"

. the Cape St. George project must draw about one-half of school—age

‘\_advanced for the programme.

B ﬁ"nl*‘ There are two, aspects of this problem.'

. ,the children.

L v about the placement of their children.'

v

:’7‘maintained with only a small portion of the total school population,-

lchildren if it is to be maintained. As the years have progressed, its

attractiveness appears to have decreased somewhat. The major issue .

lwith parents would appear to he their assumption that the English

v R

.programme is best in term%'of the academic weifare of the’ children.: .

' ,Any information which will modify this attitude could 1ead to larger R

enrollments in the immersion programme Qecause of the undoubted
I

.~attractiveness of the ecouomic and cultural arguments that can be . .7

¢ e e e,

'Thelfirst; is the.izil

' adcumulation of eVidence about the academic effectiveness of immersion ;

4 4

~’French, and in particular relating this to the varied backgrounds of

The second taak is to communicate this meaningfully to

_ Until now, the programme in Cape St. George has been presented
s
L
453 an option to the parents. The argument has been that the educational_f.‘
/
risks a e minimal compared to the potential it presents for cultural

RS

' ?; renewal and economic imptovement. It is not surprising, therefore, h'

T that these attitudes are reflected by the parents in making decisions ‘

It is time to examine the .
possibility that for some children, there may be real educational merit -

z',

in the programme, and that immeraion French may serve as a vehicle to.

help childrenrachieve acndemically. . fnﬁh ' f7_jj,‘_ SR .-A{filf'

..l-'
r
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> Mother I;dngﬁé ’isul’:fénéh" g :
) SR ':'Sbe'éks French fluentlY N :
L *f“st%égks Franch a 11u;1e ; S B

e e 4:-Sbé;ik'a' no Freuch at all L "": B

. A . T . - .t
‘-': B RN P e -
N

VT Eétﬁéif'q Tt Father tongue is French S e £

) Jr.speaks French fluent].y

Speaks French -a 1:Lt:t1e ,.'

Speaks- no; French at all

'/

' French

,u"

very of ten

x;arely ,?-'. '

4 HOW WELL DOES YOUR CHILD SPEAK FRENCH?

aa vtell aa Engliah
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.l..’Children quickly/adapt to instruction in French. '»';uf : ‘3:“
:é."Subjects 8uch as Science and Mhthematics are best taught in English. :
5;7 Children in French Immereion 1earn tor read as well in- English asff
'’those in’ the English programme by the time. they finish Elementary P
School., ‘ : N Lol T T

‘ Parents ‘of French Immersion children feel they are more a part of
the" child's" education in echool . : . .

A 'r -

'Children learn better when they are, instructed in English

X-The English programme ie better for etudents from typical average -

families.

,— . . -

~‘Bilingual people get better jobs with the government.

- The French Immersion programme at school has’ helped to make families PR
- in the area more involved in their French heritage. ' . :

.3§r,lchildren in the Englieh programme learn as much about their heritage
. " as children in the French programme. ‘ .
- lq;l4'Better off' families send their children into French Immersion.
-ll.A Children who ‘speak both. French and English have a better chance of
- C getting a job in other provinces.. ;
5{ 12, Children nust appreciate that both French~speaking and Englieh—
n;epeaking people are important to the development of Canada.
I_\fj.- _.-133-‘Children enrolled in French Immereion are more- outgoing.:, :
fiﬂkilThe overall quality of instruction in the French Immereion programme RPN
. o <=‘hps been at least as good as'in the English programme.' ' L
:'15}_'Children learn a second language better when they are older.'-' - :1,i~.'t
' ;’.‘16.a'No matter what- the type of work being bilingual would be an aoset
K in terms of getting a job. : A , . "
\ ”1 17.. Children in the French Immeraion programme. make more frienda.'(\‘
_; 18, ‘French Immersion is better for bright children.' .
:% '19fj Better teachers are’ needed for the Frenchqlmmersion programme than .-
AR the English.programme." - : -
- 2. Shy children are best taught in Englieh. ST e Ly -
‘ '. .' b . I *-.‘., - '\' s,
; 115%(/:Tf:. _.,f\ - - . ;
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l The French people who have moved to our country have made a great '_

.
+

contribution to the richness of ‘our society. . ,
) 2 The more I. get to- know French-speaking people, the mote I want to JJJ-“
g " be able to: speak their language. J o "
3. French—speak:lng people are very democratic in their politics and way ..
.. of thinking. : - .
", Frenoh—speaking people have produced outstanding artiste :and writers‘ :
i ‘“S.JABy bringing the old French way of life to our 8bciety, theyvhave -
C contributed greatly to our own way of life. N
. é.'\F’ench—speaking people 8 underlying faith in their religious belrefs ,
~ + Ais a positive force in chis modern world. ‘ .
» . e .
-7 The French—apeaking peraon haa every reason to be prond of ‘his. race
' and tradition. . . Do . :
8.=,If Canada should lose the influence of French-apeaking people, 1t
. +would indeed be a great loss. ‘. .
T 9. French—speaking pepple are much ‘more polite than most older Canadians..
100 We can learn better ‘ways of cooking, serving food, eud entertaining
B from ‘the French-speaktng people. ~° - . ,
. ll: French—speaking peopl are very dependable.f
-'121.'Canadian children ‘can 1earn much of, value’ by associating wirh
e French—speaking playmates._ ,
'13;' Frenohwepeaking people set a good example for us by their family life.
‘14, French—speaking people are generoua and friendly to atrangers.
- 15. Canadians should make a greater effort to meet nore French-speaking "f7ﬁ
Co ;people..‘ ; .
. 16. It is wrong to force the French—epeaking peroon to become conpletely
8 ._English,Canadian in his hahits.. , SN
‘17. St. John's would be a much greater city 1f nore French—apeaking : g
people uould move there. ) .
B . A S
: o C e v ’ '
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18., Frenéh—speaking people are generally more sincere and likeable than ’

o

any ot:her group of people. . . e :A) O . C

. . ‘.' _- il N . /—
20, -In gener&l tﬁe Canadian work force@ends tobenefit from the . -~ - -
e employment of French—spe,pkiqg people.., 4 e e

. : 9 " The French—sPeaking people show g£eat understanding in the way ‘they B
' adjustyto the way of+life of dther Canadiamns.:: *° EEE T
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,  In Canada\ today, government . is really not very interested in the

“ The ‘big trouble with our: country ia tha

"‘. :
' i e e ) I _ -
s g
.o -
« /9 -3_. ‘ . # B ',. 7!*
ey o

 ANOMIE SCALE .. . .~ o+ "
. - Lo Lt e ! c

. problems of- the average man. , : . b

©

.Our country is by far the beat country :Ln which to live., ~.\

/

The state of’ the world being what it is, it ig very difficult for a’
B student to plan for his career.

.In spite of what they say, the lot of the average man. is gett:ing
.worse, not better. ) ‘

',"

,These days a person doean t really know whom he can count on.

ok fox the future.

It is ha 1(dly fair to ]:ring children into the world with the. way
o . .

things

~

No - matter how hard I try, I always seem to ‘get a raw deal. ‘.' n ‘

-

"I'he opportuuities offered young people today are far greatet than
they ever have been, ] o v

Having lived this long here in this country, I'd be happier living
- in gome othé.g‘ country now, -

In (:his country, it'a whom you know, not what you know that makes
for\success. ) “ .

it relies on the 1aw of

- the jungle" get him before he- gets you

e

‘Sometimes T can't see ‘much sense in putting 80’ much time. into
education and learning.

e
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i 5 Lo ‘ 1_.'. Ther worst: dangér- to. ‘real Canad:lana during t:he last '50. yeats haa come o
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T L Certain people .who- refuse to }a‘alute the Canadian flag should Pehforced s Al s
R - do 8p or be imprtaoned, O . ol o R
e dllaew B p die * L 3. Canada may not be perfect,_ but the Canadian way has brought us about S "t
AR T iy as cloge as human beings have éver been to a perfect gociety. 4 TEm B g
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' .i’ARENrAL_' GULTURAL ALLEGIANCE’ S_CALE
1. COmpared to French,-speaking people, other Canadians are more sincere’
. and honest. A o
2. Family life ie less important to French-speaking i)eople than it ie
. ’ to: other Canadians. : - .7
3 . 3, Canadian children. are better mannered than French-speaking Cana%ian
s . children are, . . ,
. e L o s
b Compared to other Canadians, the French are a very unimaginative -
o people. : : .
. 5. The French way of/life seems crude when compared to ours.
6.\ The French would benefit greatly if, they adopted many aspects of
C Englieh Canadian cultute. : ¥
) 1.7. _,‘People are much happier in France ‘than they are here.
y 8 ‘ If T had my way, I would rather 1:I.ve 1n France than in thie 'cOunury. .
) <N . ‘ .
9. The, opportunities offered young people ‘in Candda are far greater than )
' uinFra.nce. R - . BTN
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7.

9.
P 1ove, gratitude and respect for his parents.

104

‘11,

It

. and the will to work and fight for family and country.

13.

. . . ) “' e, "." L.

‘e PA_RENT@L'AUTHQRITY- SCALE, "

N .“. ‘ D - . - ’ " . . : N
N 4

-Obedience and respect for authority are the most important things

children should learn.

What" young people need most 18 strict: discipline, rugged’ determination,

t

) Nowadays when 80" many different kinds of people move around 'and
- mix’ together. so much, ‘a person has to protect himself especially

carefully against catching an infection or disease from them. -

'What this country needs most, more than- laws -and polticial programs, , . -
. 18 a few courageous, tireless, devated leaders -in whom the people

can put their faith. .

No weakness or difficulty can hold us back if we have enough willpower. :

Human mature, being what it is, there will always be war’ and conflict.

A person who has bad manners, habits and breeding aan hardly expect
to get along with different people. L ;

)

‘ People can be divided iuto two distinct classes. the 'weak and the .
strong. . . o

¥ ' .
8 : ~

'l‘hered.s hardly. anything lower than a person who does not’ feel a great .

The true’ Canadian way of life is disappearing so fast that force may

- be needed to preserve it.”

Nowadays, more and move people- are prying into matters that should

remain personal and private. ;o ‘1

Most people don t realize how much our lives are controlled by plots
thought of in iecret places. - . y

: If people would talk l.ess and work more, everybody would be better off .
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