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‘ The purpose of . thJ.s Study J.S to measure the wF
_' att:\,tudes, soc:.o-—econom:l.c status, and achlevement of Inult -5 e
T ..students and to determlne tha relatlonshlp among these 9

o three var:.ables.; E ) --,'t,;' .’ ;",,3; "t ,' C - S

_ in the seventh, elghth, and m.nth grades :Ln tw«: all-»gxade R

‘., Mi:'ﬁ.‘ .‘ .schools 1n the lsolated,u‘coastal reglon of Northern Labrador. , A?f'l“l'-

l 5 | _ ’ The\ flrst sectlon of the- ;.fuestlonnalre el:.c:.ted tackground ’ _"?:_l.;.,'":‘; .
“ o S J.nformatmn concermng the socio-ecouamlé 1nd1cators, «
. " _i‘ ‘ parental educatlon, parental' '.c;'ccupatlon, famlly s:.ze,l'" ane R :

¢ . RN o .

By "-. fam:.ly possessmns{ [ ._The final sect:.on of tl;e questlonnalre' s ,:.ff #
Ly R . 5 .\._ S 21 2 y , .

. . S : }xtlilzed an attltudmal scale, the semantlc dlfferentlal,

to measure the students' att:.tudes towards self (ME) and ST

.,' - educatlon Jscnoon, BOOKS ENGLISH, 'I‘EACHER DISCIPLINE,

EXAMINATION, READING, nom-:wonx, STUDYING, and LEARHING) ' ;
Attltude towards educatlon was also measured by a qhestlon\\ By, :
dlrected at the studqts\xPectatlon of the grade level tQ. £ ,i *
be achleved... A basm data sheet rec;;aed frcm the students' ""1 ﬂ ‘
5 report cards'an lndJ.C' tlon of actual school ac'}a;ev.ement, |
the students total grade avera;;e and sub]'e:t{s falled for v ~

fn‘st two school terms.




related to the 1nd1ca¥ors ‘of school achlevement

concludes that the Inult student appears to have made only

1ndleate that,/wh:l.le

socn.o-economlc: status and achlevement of Inult students are

1ow, thei.r attl.tudes are not negatlve. y-The flndmgs also

md:.cate that. of the varlables J.nyest:.gated ~on1y the

v
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1nd1cators of socxo-economlc status are 91gn.1f1cant1y

"','Father .s

o

"—-'not negatLve attltudes. .'I.S the major obstacle to educatu:mal
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‘vachlevement among the Imut students J.n Labrado::. ~_ It also
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tentative and weak commltments to the Values of the
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educational system and the "whlte culture" xt represents.
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CHAPTER I

. THE PROBLEM _ .
8 I. INTRODUCTION N
\ } . I

’ .

7

Canadlan 3001ety has placed cons;derable empha51sm

ppon ﬂhe process of- educatlon. All levels of government
>

Wlthln tPe ccuntrx energetlcally profess support EOr‘the

% p:lnclple that all 1ndlv1duals should have the rlght‘and
ca Y

a

opportunity to ‘an educatlon, and that thls rlght and

opportuﬁlty should reflect equallty in every respect

1

Socxety s-1nterest in the educatlon of 1ts people

+ can be partlally expléined rn reference to the economlc

- = N

- and social beneflﬁe ‘derived from an 1nvestment irnt the_
' educatmonal proqess. Johns and Morphet con51der educatlon
'to be a néce851ty for a country 8 youth Educatlon 15

'esaentlal “for those 1nd1v1duals who W1Sh to achzeve self~

estEEm and status and reallze thelr potentlal as a member

1

q@ eocrety., By satrefylng-one'e needs-and 1ntergsts

thrbugh the educatlonal process. tHe potentlal of. the natlon

is\also developed. Thls theme ;s supported ‘by- John Porter

~.-‘=-- -

i 4 2 Tt B ]

'Flnancin" of Education:

-
T

F - . __‘. % j _.I‘ )

R. dohns~and ‘B. Morphet, "The Econom1cs qnd ‘
.A Systems Approach tEng18wood-

r

-

' o
B TS N e

- 4



oo

¢
4
.

who maintains that "both the quantity and quality of
“education will detérmine a society's creative potential..2
Porter further contends that:

Educational systems and industrialization
have grown together. Industrialization effects
the content .and the .distribution of education,
while at the same time the distribution -and

o { contenpt of education estab11shes the boundarles
for industrial growth ;

Thék? exlsts very llttlB dlsagreement over .the con-’
tent;on that educatlon 15 a cpuclal determlnant of & nation 5
- Leconomlc, pollglcal, and 3001a1 growth and GEVelopment.

“HOWever, the 1mpaot Whléh the educatlonal process may have~.

I -
i . =

gpon .a partlcular soc1ety is severely restrlcted when that

:process,ls charqg;hrlzed by avhagh level of dropﬁqgs, or
underfachiovérs; Studies by Wafren and Kehnedy_;é?eal tfot
iunderhachievement is a very crubiai'proolem conffoﬂtﬁ@g

e : educators in the prov1pce of Newfound;;nd. Whlle these

, TR studles 1nd1ca&e that a 51gn1flcant proportlon of stﬁﬁents
¥

s — B8 ‘fail”’ to ottaln a hlgh sghool-levol ogweduoat;on,‘the stpd

’J: ) i : *

-

| s 2John Porter, The Vert1cal Masaic (Toronto- The

Unxver51ty of Toronto Press, 1965), P. 165,

-

. E : )
- . ’ ' .
r

. 4P J. Warren, "The' Loss ‘of Stuaent Potentlal,
o . Newf0undlagd Tedchers' Association Journal, LV (May, 1964),
AR Sister Mary. P. Kennedy, "A Critical Analysis of the Dropout
'+ +  Problem in the Province of Newfoundland“ (Unpublished
Masters Thes;s, Cathollc Universxty of Amerlca, 1966)

also ipdioate ﬁhat”thié'underLachﬁoveﬁEﬁt resultéfin_a groaéef'

31bid. e T > " % &L

T b A i ot e - T

T U
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> was the eighth grade.

E similar f;ndlngs.

Center, ERLC Document ED 111 876, March, 1973

i pp 12~ 19

loss to society as a whole.

The magnitude of the problem of'gnder~achievement
is heightened when_oonsideration is given to the educational

predicament of native Nérth American groups. Oviatt has

illustrated the extent of under achievement among Alaskan

natlves by finding that only 2? percent of the non—whlte

populatlon over the age of twenty—flv

g;iears had completed oo 2
' four. years 'of high: school 5 It was “found- that the medlan 3.; '".‘g

level of educatxonal aohlevement for the same- group of people

A Secretary of State Report to- the;-

!,

federal government regardlng educatlonal polloles contalned

The report reiterated that the severest

problem confrontlng those agenples respon51ble.for the ‘ '

ptovision df educational'services-to the studente'of the o ¢

rate of those enrolled ‘in school 6 _“. K

Whether the student is Indlan or Inuit in ethnlc. R

i

-
i ey oS L AT AR P IR A s s

oriain, the 1iterature generally contends tpat the‘dropout

rate in’ school 18 extremely h;gh The drastlcally hlgh

: dropout rate 1ndioates that ‘these nat;ve people are not '" o

reallzlng thelr potential as a eomponent of eoc1ety Being

a- predomlnantly low achlever_1n_school,/the,nat1ve stpdent

L

[ .
L

SBoyd 0v1att, ed., A Pexapectzve of the Alaskan '
School Dropout, ‘U.S., Educational ‘Resources Infbrmatlou

6Govermnent of Canada, A ReV1ew of Edqcatlonal
Polic1es 1n Canada . {Ottawa. Secretary of State, 1975),-
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Un'able' to utilize the educational‘ proce'es- as a me'-ahs' to the
e . development of thelr potentlal, the Indlan ,and Inult peop{

; face ﬂlfflculty in surviv:.ng as a dlstlnctlve ethmo group. "

_been~he1ghtened 1n 1mportance as an increased amonnt of

_attention has been devoted to the educat:.onr of na.t:.ve North' e 38 i
human and material r-esources has been expended in attempts
E of ‘these nat:.ve people. k Brooks has compiled an J.mp/essnre

-'States that contalna over three thousand references of a

_general and sPecific matl.u:e.B she Canad;,an Teachers' . " K E ot

- I978).

is condemned to an existence that has been aptly depicted

by Schrelber in the followmg exoexpt.

Whéther he failed or left school voluntarlly
he' has'gone only 'so far; and he can only go so far
in life; the 1arqer and richer spheres of social
and personal experiences immediately begln to, .-
close té him:. . . . In almost every case he is
forced to be content--or discontent--with, xelatwely
little and surely less than was possible.

by sten

]

' The problematlc d:.mensz.ons of thls situatmn have T

American groups. In recent years, an. extenswe amount of - .7

to deal wJ.th the educat:.onal problems, programs, and potentlal

/
bibliography of hative educat:l.on for Canada,,.and’ the Um.ted

Federat:.on has comp_xled a b:.bl:.ography of :.ntercultural

.education that lists textbooks, artxcles, ‘am_:'l the%ejs relatlng'
y » "l
’ ’ : J F I :

= - . ol . , . -' : “_.
70an.1.e1 Schre:.ber, ed Guidanceé '‘and the School

Drogout, twashlngton, D.C.'s Natn.onal Educat:;on ASSocmtlon,'
I ll & " ..I .

SRS

BI Brooks. .comp. /ﬁat:.ve Educatlon in Canada apd
the United States (Calgary- UnlverSJ.ty of Calgary Press, :




to a wide variety of tof:»ic-s.9 It is the appearance of.
_extensive amounts of literature which lenQS'support to the

1

contention of Wirt and Kirst that the dem ds of ethnle

mlnorlty groups is one of the central them S of-contemporary

educatlonal polltlcs. In recent years, thgse groups.have

been artloulatlng their” concerns in a more sophlstlcated

'manner thaﬁ ever before.%? o ‘?ffg '.'_";'-,’1 ¥ f' o

Tth characteristlc of educational polltios has

'been demonstrated wlthin the Newfoundland context by the f;“' a &

o

1.demands of the Labrador Inuit ASSOClathn. At an Inuit

[
. »

-jEducatlon Conference at Naln, Labrador, 1n the fall of 1977

--thls Asso fat on’ proclaimea
we afflrm the natural rlght of parents everys=

where to control the education of their own children.

The. freeﬂom tg speak and learn in our own language _
_is. belng lost, and we .feel that native control of.

native education offers the most effective way to - .
. preéserve our’ language, opstoms, and skills. i v %
' Those who wish to argue would be well:advised to

look at the results that outsmde control has L
pnoduced ‘to date 11. :

I .

Symptomatlc of the problems assoolated thh the_r

leduoatlon of the natlve North Amerlcan, lncluding thOSe ”if“ L=
,'rlf__' < . -
“Inuit people 11v1nglin the Labrador reglon of the provigce o _’k
‘of Newfoundland

v

is the student, who is ba51oa11y portrayed

.y .
IR T

ot ¥ s
s P
.

9Canadlan Teachers Federation, Intercultural
Eduoatlon (Oﬁfawa* Canadlan Teachers Federatlon, 1972).,

lowirt and Kirst, The Polxtlcal and Social. Foundatlons
of" Education (Englewood-c'i:"'ffs- Prentlce—l{all, 19727, p. 190.

‘|
Exten51on Serv1ces, Labrador Inult Assoc1atlon

Eﬂ’”atlon Conference (St.‘John St Memorlal Unlverslty of, .
--Newfoundland, 19?8), p.‘BB.
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as an eventual dropout. .Reiated research has the”pbtential
for s;gnlflcance at a time when the 1ssue'of natlve educatlon

o

is reachlng ‘a crltlcal stage in terms of pollc1es, programs,
and 1mp1ementatlons.4 The 1mmed1ate nece551ty 'is for research

that w111 increase one s- knowledge and awareness of the -

' natlve student engaged 1n the pursult of an educatlon.

Yo gy (B 0 o SR RS i
. - NE s ; 5 3 )

e gl e of mmeRosta L - | 1/t

ﬁ*Inult student? fﬁ;rzﬁ o ;—Q,;‘A fﬁ.g"id:z?‘

What 1s the relationshlp between self—

_jifff':concept and actual school achlevement? _h'”.tffixfff-{J

¢ , towards educatlon and” actual school achlevement?
“7d What 1s the relatlonshlp between socio—% '.j““gw
economlc status and actual school ach1evement° o

) 5\8 What 1s the relatlonshlp between self- Fﬂfd:',”

”n

Won concept and SOC1o-econom1c status?*°jg'.‘

”Bt: What 1s the relatlonship between,attltude 5”7"

e
— Y

"?l:actual school achlevement.n.vi:f 3 r'_ oy Ly :- e“;
'ﬂ“li;“;» f The study will address 1tself to the followlng i
Questlons-‘ b S ;'fg"ﬂ" ;l'fef?"_"'7”21.3.-5‘ff'_15«,ﬂ-fvu- :
1. What is the typlcal self—cpncept of the A
MInult student? ] ; ) "
i 2: What 1s the typlcal attltude of the Inuli, 7
' ;rf“student towards education? '5.w' ”:, 3T41 Y ;
*;_f_',;B., What is: the level of adhlevement of the{g*;hJ' ;i
e t”ﬁInuLt student? ,._, ‘”. C R .‘ :*" o e .
:‘{{fﬁf afﬁ4 What is the socio—economlc status of the-ffffﬁ"f g




: , L N E 5
N R X ‘ ¥ s ' v ‘: .
b ' 4 T
: # 7.
: : . | - . b & o wd W i
: - i S 9 What“o is .the relatn.onshlp between attltude
- I LIy towards educatlon and soc1o-ec6nom1c status?
7 3?4'.ui",,“:; - 10.. What ig -the relatlonshlp between self-.‘
o oy 8 concept and attltude towarde educatlon? A
" 5 e 5 By exam1q1ng the students ,self concept, attltude
A f ,ﬂf towards edhcatlon, actual school-achlevement and soc1o—7=f
: 715;T.T econozlc status, as well as the relatlonshlp between these;;;;u"

.;ﬂl;;-f ]';ti/w 'varla les, the study w111 attempt to develop a proflle of‘

'socxo-economxc
’q,;nr:f STATUS )
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L R S © | LII. THEORETICAL FRAMEWORK, :- .- = 'y
”” - ' . : o ‘ . ’ gy .
Fyy w . L Before any research is 1n1t1ated in an ttempt’to
i A , ”;”develop 1ncreased awareness of - the characterlstlcs of Inurt A
. ’ o R \.- .‘, i L
'3%4 I L students engaged in the pursu1t of an educatlon, it 1s 3
, ;W ;. .'-i .. : LR » i g ( R % . L ’
Sl ;:Id“;. Coore sentlal that the researchex have some conceptlon of the ] ‘ ‘”’i
) ..ed ucational process.thhis entaxls consxderatxon of 4. model AP
e £ v f o e

%2 of the educational process mhlch w1ll serve as a. framework LI
o 7 ! . I
“for’ the_research that follows .
SEDERITE SN e z A
’ﬂconceptual model p

'The ba51c notlon"of ai

%ptalns to a 51mplifcht1on of reallty‘

;faspects,ofjthat,educational process.A The fact thab a

.

'**w11l not be able to exglaln, or predlct, perfectly the

’ results of the research engaged 1n.-

w"

15cl-f{“ﬁ<-1;h ‘ In the 1960 s, David Easton presented a. theoretlcal

_, »

flu;l‘ﬂapproach to the analysis of polltical 11fe that has been ¥

'?gdescrxbed as a systems analy51s theory.; It ;s this systems

I

'5i5“theory whlch pnOV1des a p0551ble strategy for the development

':*:ihof a conceptual model of the educatlonal system and thej

&

'jvarlables that‘exert 1nfluence upon the student w1th1n that

“.'ﬁ'It ‘is. always possible to borrow the conceptual ol
.wapparatds of ‘other, discxpllnes .:and.” apply ‘them:- i3 i N Ear B
analogxcally to the-data‘of.a dlfferent fleld.:,_n.,»%%""'

to the area'of educatlon‘ Easton has stated that:i17j€3 i@ﬂfﬂf.‘~
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xifynumber of factors whioh exert 1nf1uence upon that stugent.'l f}'.h“

/

’

.- Ly
al researéh ¢can share in the‘

Eastonu " o
; Educatlon is con81d red to be the means by whlch an
2 f .
1ndlv1dual c;h acquxre the s llls, knowledge, and abllltles

essential for full participa'%on in a modern society. -‘e{

d gree of success that 8. studentﬁ encounters :Ln atta_mlng

i
thrS;ObjECtlve'Wlthln an educatrOnal system depends upon a-
" r'P ot

1’3fGreene andiDlllon have cdntended that there is ar w;delvarletYﬂpﬁﬂi”

.-iéof fectors which affect a Btudent'£ 1eve1 of achlevement 13 I

Whlle Hohpl llsted elghty factors that can be 51gn1ficantly

assocxated wzth schaol performance, Dreshner developed a

w

“113t of three hundred factors that were a55001ated Wlth one

\partlcular type of'student achlevement--drbpplng out of

4 i Bis = o L S 2 ¥ s
. ' oo 18 . LT

rschool : ;,: LI N ': LT

¥ : - ¥ " F N
. ' " - 5 w oA

These lnfluence factors have been reduced to manage—'

able form bY1Varner,_ In a rev1ew of‘llterature relattng to ‘
school dropouts, Varner grouped the 1nf1uenc§§factors lnto
‘four basrc categories., These four categories are._";ﬁ .‘

" . . 5o 3 . . 5 .

A S e

\'k % o, EE ."- L .‘ . " i, e @

‘ 133 Greene, Prevenélng*School Dropouts (Englewood

Cllffs. ‘Prentice-Hall, Inc., 1966); Harold Dillony  Early .7 o ;,t.

*'School ‘Leaverd: A- Major:Educational Problem tNew York°-
Natlonal Chlld Labor Commlttee, 1949)6 ' SR T 7

Sl ’14A1bert Hohol, "Factors Assocrated wrth School
Dropouts .Alberta: Journal of Edueational Reeearch (March,

e

1955} U 7"17. .-:"“ L _ ;'.-,” N ¥ "- :‘.-, LREEE




__'é":_-"_'_"'— R e T
B i e L PR =

e £ " s g ¥R
e—— . LT LT,
. kT * 5

3 M v s Sy S e S

v TR

: Lo s 5 e j 10
" t . 1,. Pactors relatedlto the_indiVidual,
| 2. Factors related to-the famiiy.
) i 3..eFactots related.to_the ééhoél, | N

< 4. Factors related'to the community.LS é

| * l
‘The indlvidual related factors refer to such varlables as:
’ j R H . A
IQ, # E age, motlvation, attltudes, or 1nterests. 'The

family-r lated factors whlch may exert determlning 1nfluence

2

”3; upon]a s_udent are, parental educatlon, parental occupatlon, AN

't_&,

S
T .

ﬁamlﬁy size, blrth order, and famlly relat1onsh1ps. Varner

JH . R

;‘

" AR of %,

as' ttaoher quallflcatlons, olassroom 51ze, school fac111t1e§,,‘“

echool currlculum, grade retardation and school*attendance”

Factoqe related to the communlty haVe also been explalned /
I e
by Varner as communlty 51ze, communlty locatlon, and the

‘J.

/

aba11ab111ty of employment., g

ik

-A Varner 5 conoeptuallzatlon of factors whlch may

exert 1nfluence upon the student engaged 1ﬂ‘the pursu1t of
& s 1‘: .

_an educatlon is Very 31m11ar to that whlch has bepn outllned\“ .

by Smitﬁ In his discussion of the Coleman Report on equallty

4

of educatlonal opportunlty. Smlth stated that Coleman assumed
‘ there were flve sete of varlables whloh 1nfluenced student iR
achrevement. These were- 'f.ji_jii ';t.-:

5! A

".A‘ "-.._"._';"-"".' "-‘_. ..I-' N '_._"= 5 WE T s . ",, v ul% “

: lsSherrel Varnery Scheo] : Dropouts. Reseﬁrch Summary
Wasﬁihgton, D Cu._Natlonal Educatlon RSSOC1atlon, 1967),

p. 12.

1

“ has. expldlned school~related factors to refer to such 1tems I

i . et
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. 1. Home background 1nfluence§

2. Peer group characterlstics

P
3. School. currlculum and facilities -

4. Teacher characteristics' ‘ ) , 3
- B Other-meaeures of heredity'eﬁd enuironment.ls'- s

.'J

rcoombs has: created- a systems-model approach to an “gq;

understandlng of. the educatlonal system that is slmilar to;gyffﬁl
the model developed by Easton. Coombs' model deplots tﬁe\

\

educatlonal system as the rec1p1eut of numerous 1nguts from
' )

fhese inputs e;ert lnfluence npon thegﬂg“

, iz

eduoatlonal system and are converted 1nto outpute fromithe{fi*f*-?

'outside the system.l

"- system ' The student,.as a partlcular'component of the

educ;tlonal syetem, may be 1nflueneed by¢faotoré t;at eref
withln or out51de that system.17 fﬁese inflhenoe faotors“ ‘ :; ;.:"I'.
.are grouped 1nto categorles‘that are similar toithose°'f“l_ :. }N ;i 4

developed by Varner dnd Coleman.,3 Vi “:tf -~ ,‘ AR B ;. <

:- x r L = N RN - B

'

!E ﬂ_ ,' . Most studles tend to agree ﬁ&th Greene that there LR
H I £ ” .-7‘- e : ,,;I ..—. & "
1sn t\one factor whlch can be : 81ngled out ag the eole } “~'--q¢ T

i B 'k AR &

determlnant of studenh achievement.lg A student s level of o ftlu,

\‘a . . o ‘l\ e K b
g v 3 ¥ e e ‘_ S, _.‘.\,_ :_. *

_1:' : ;J_-' ‘ . ‘; . 'L‘ °~“ ﬁ 1 ,. ‘., q L E

e lsﬁarshali Smith, ﬁBaelc Findinqs Recon31dered5“ “’_ TR
On Equallty:of EduGatlonal ‘Opportunitty,. eds. F. Mostellef gl L.

. and Moynrhap (New York Random Houee, 19724, gp. 234 235.: . gd vtk B

-‘-.\5
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* l" - ‘5‘ FEE T A

e Pﬁlilp Coombé Thp World Educational ‘Crigisi-A... S it
‘ Sgstems Approach tNew York- Oxford Universmty Pressr 1968).‘:¢,';L“ o B
Bp. AOmlla: R R A T NI L T TR oS
. 7”“~-"% .2 '@'.*775 o JT, 3% B, 4e- ll{f.gjwi*,'ﬁ'-”:ﬁ

B. Greene, Preventlng School Dropouts (Englewood

ClLffS. Prentice—Hall, Ino., 1966) e ok Gaigs Ma
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achlevement 15 determlnedkby many factors, whlch\have an "’

addltlve or cumulatlve nature In fact, Hohol sug Jets tﬁat v T

e

a better understandlng ef the student as an under aThlever :t

w111 occur .when there 13 a. tran51tlon frdm the trad tlonal

L ' [ ) S T

approach of deallng wlth 1nfluence factors 1n an 1solated : ;{g‘r
.‘Lmanner.l?; ”g‘?xiji‘wfréﬁfa ﬁvf?;éoffzzfqi ﬂ“rfyl‘ﬁtﬁxﬁﬁf7}'yvl‘_;
'; X “E'f:f This theme has alSO'been supported by other fegééiéhfhifgéff
. ‘f :'ﬁc;fstudlee. Jn a rev1ew of llterature relatlng R the factorslgxﬁf%Qlaﬁdﬁﬁﬂiﬂ
f: ;h 'whlch affect Qﬁé edncatlon'of the Canadian Indlan;‘Cllftoniflr?ﬁ?f
j%.l BT :fstated that it would be.more correct to aeeuﬁe thatlonerﬁﬂy;'“lﬁ
».Hi ‘ﬁ_}r il;redomrnant type of school achrever--the IndLan dropout;# _ :' .
. ;fn"-_riiu"aelthe resolt of a number of factors Wthh lnteract 1n a 5 :
Fote_ ii";gﬁ'”?~cumulat1ve fash:u:n‘n.zxU Oviatt suggested that‘ltqwould be ;
| o | 'best to avoid any tendency to analyze student under-l ; L3,

o e _
i achlevement Wlthln a 'narrow: framework 2% OVLatt reacHEd fﬁ?Vlil;;:_Qfﬁrf
. -thlf conclu51on durlng hlS analyeis Uf the educatlonal - fl
¥ :.uz?il ; fitnatlon in’ the state of Alaska.]}{;;i;}fxlii'i?;{‘?“?“3%ﬂf,=i
dlfﬁfl";,%l'~j:3;. Instead of examznlng student achlevement in. terms fﬁ%:fﬁﬁege'!
E 'J;_?fl; . o} 1nd1v1dual-related variables, schooi:related varlablesfwﬂ'“ee_siﬂ

W o ‘.,-' .

—;J: &,zyfu;ﬁ*-fnropouts,ﬁ Alberta Journal of Educatlonal Research {March

FLTRY SR '“4 ' 21Boyd Oviatt, A Perspective of  the Alaskan: School 3 e
ot e e T LDroEout, U.5. Educatlonal .Resources Infbrmatlon Center,u.;.j'r-"*lﬂ
e g*V.“;;u_,SERIC Document ED 111 876 March, 1973. "ol ST - ‘

Albert Hohol,:“Factors Assoc1ated with School u;-;ijﬁff]'j.”'"\z

R I " Eoaf faw kO i

_,f_f,_g-_' Tf"“ 20R. Cllfton, Factors Whlch Affect the Educat1on of "*}Qﬁgwﬁ ! Nl

I N ;,Canadlan Indian Students (St John's: -Institute: for Research o
N 1 Human Ablllties, Memor1al UnlverSLty, 1975), pp 62 68.




family—related varlables, or communltyﬂrelated vaflables, 4 .
5 ~ . s ‘_‘ ;,. JL._" . . . - ,. LA ;E'

5 ,",research should attempt to examlne student performance 1n sl

terms -of varlables that relate to more than one of those

> B, ‘ N . ‘e A T R

i four general categorles suggested by Varner. By do;ng so, ,'Qf,h‘*f, g ok
the narrow framework mentlone rby OV1att will bé av01ded
3 --R‘b—. . K e

e it

_Flgure II 1llustrates

]

. .l & u i T {.

d;cated that, out of sevan Canadlan unlversrtles, Memor1a1

BUnlvers;ty"of Wewfoundland was the only~un1Ver51ty that haq

'ffiﬂmf;i;;,_QVprot'i itrated(research 1n the dlsc1p&1?e'of educatlon,\w1th

v e

T ey,

.

'ﬂ;ﬂ study w1ll help to elrmlnate thls cr1t1c1sm as 1t w1ll

‘:prbv1de knowledge abOut a segment of Newfoundland's schoolir“”

fra

o

' pobilation that has been meslected in terms of e
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refeasgh regarding Canada's native‘population has ceqcenF
trateq upon the Indian. The Canadian Inuit has not received
similar study-rreatment. The ratlonale for the type of
research suggested by ‘this study is further supported by the
fact that the dominant characteristic associated with the
educatiogqu the Canadian native student ig that the'student
: fails'te“éEﬁieve:a level of edﬁcation thatfis-comparable to
the remalnder of Canadlan soclety.i The need for mere‘extensive.
- research is ev1dent. i
. The elgnlficahce'of edudational reseerch-reIEtin%.to
the Labrador Inuit is helghtened by recent developments which

’,

have taken place w1th1n the environment of the pe0ple subject

-f’

to this study. In the fall of 1977, the Labrador Inuit

o

Associatlon held .a major conference on the education’ of its
peoplé at Nain, Labrador. Meeting with the'prOV1n01al
- educatlonal deCLSlon—maklng bodles, the Association presented -

?;f i a series of demands that amounted to natlve control. of native

-

education. The ratlonale utlllzed was that the InULt student
‘'~ was sufferlng from a loss of language, customs, culture, and
tradltions. Symptomatlc of the total educatlonal dllemma

-;ﬁ# %&3 the , Inﬁit student, ‘who .was ba51cally a dropout. Such

events indlcate that the polltical dimension of ‘the Inuit
edueatlonal env:ronment 1s 1n a stete of change Any study

“uf;g b " which attempts to prGV1de addltlonal knowledge about the

student may have tentlal as a. Vltal cOmpOnent of future

pollc1es and programs hat are‘dlrected at a solutlon of the <
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r .

problems identified. It should also be noted that the

"

school board concerned has revealed that it is at the stage
of rewevaluating its entire approach towards the education
of its northern students.

. Natural resource investigations have indicated that
the Labrador region of the pfovince of .Newfoundland has an

optimistic future in terms of economic development. If the

Inuit people are not utilizing education as a means to their -

own Qrowth ahd‘defelopment there is 1less chance ‘that they

will be able to part1c1pate in the economic growth and

develepment that is to take place; The knowledge revealed

by this study may be utzllzed by those educators who wlsh to,

- and need to, attain knowledge that can be dlIECtEd at an

1mprovement of the educational enV1ronment in northern
Labrador. Thls is essentlal lf the LabradoﬁanULt is to
participate more fully in the economic development of his

future.

o
F}
[

.

V. DELIMITATIONS

Thls study is dellmlted to those Inuit students who
are enroiled in the seventh, e:l.c._:;hth,.Ir and nlnth grades in the

Amos Comenius Memorlal'Schqpl, Hopedale, and the Jens Haven

‘Memoriai School, Nain,. Labfadof. This delimitation indicated ° -

that approximately sxxty-seven students would be lncluded in

‘the study sample

- T ;
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The study was also delimited to an:investigation
of variables that fall into only two of the four general
categories of influence factors previously outlined by the

theoretical framework, Figure III.
VI. LIMITATIONS

e study was limited by th? unintentional bias of
the author~in coilécting and reporting the déta\collected

This bias: may have resulted from the author s 1engthy working.

experlence w1th the students that constltuted the study

i

sample. It was durlng those years of worklng experlence

. that the author ﬁormu}ated certain attitudes, opinions, and

ideas regarding.the attitudes, socio-economic status, and

Pl
]

The author's presence during the administration of
the questiqhnaire-may have influenced the respphseslof_éhe

subjects. The ‘author's behavior, attitudes, or style of

: communlcatlon may have 1nfluenced the students' attltudes

towards self and educatlon, regardless of .the effort made
to minimize the author's influence during each session.
The study was also limited by the fact that the S

conéepts:included in. the-instrhment for measurihg attitﬁdes

"were not 1nclusive of the concepts that could 90551bly have

been utilized. The concept ME was utlllzed for - measurlng

: se1f=cénce§t and the concepts ENGLISH,-SCHOOL,‘BOOKS, TEACHER,

B T

R U SR PE SRl

A
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DISCIPLINE, READING, HOMEWORK, EXAMINATION, STUDYING,

and LEARNING weré utilized for measurin.g attitudes towards
educat_ion-. These concepts were assumed to be adequate
representations of the more general concepts--self and
education.

Since the instrument for measuring attitudes, the
semantic differential, is a 5e1f-reportingﬂinstru:hent, the
study was limited by a.social. trait that the author found-
prevalént in; th_e IInuit 'cn-l.t_ure‘ of Laprador. Th,e' Inuit “peopig
arqﬁﬁety'relﬁcfant'tblcoﬁglain or expfegs_théif'fée}lﬁgs.
This passive attitude is’ alsbl.characte'i'}.‘z'ed, -bf'.a"'de_sire to."
act or sﬁeé;k in a manner that they feel is e:;cpé'éi':ed'of them,
especially by’ a peréon' conducting .rese,arch. This cultural -
l‘aias‘must be considered to be a limitation of the study.

Inuit culture .'group's differ from region to region"
within Canada. As a res_u]:t, the sel'f-colncepts and agtitudes
of -the study sample. may not be reoréseﬁta-tivé of the self-
concept and attltudes of the total body of Canadlan Inuit.

Thqksmall number of students 1nc1uded in the study sample

piaces llmltations upon the 1nterpretat10n and generallzation o

 of the’ results of the s@d}(.

VII. DEFINITION OF TERMS
v T Bas ’ ’

- For ‘the .purposes- of this study the following terms

were defined: - 3

quﬂ:-\‘-ﬂw—.;@.,; B T

A
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Attitude

Attitude is defined as the predisposition of an
individual fo Qéspond towards an idea, obﬁect, or situation
in an evalﬁétive manner. This definition has been derived
from the éefinition presented by Osgood and associates in’

. ) . . ) .- 22
their concern with the measurement’ of meaning.

o L '
.Attitude Towards Self (Self-concept)

i _
Se1f~concept\1 deflned as an 1ndlv1dual's total

}evaluatlon of h:rhxmv.eli!:\\E Wlthln the context of thlS study

' -sel£~concept is ntedsured’ by the evaluatlve ﬂlmen51on of

—

the semantlc dlfferentlél for the concegt ME. P _‘?h

zd--4_" B

Attitude Towards Education
Attitude towards education is defined as an‘in&i-

vidual's evaluative response towards concepts that, are

cOnéidefed reﬁreseﬁtative of the mbre general concept itself.

‘Wlthin the context of this . study’ attltude towards educatlon

13 measured by the evaluatzve dlmenSLOn of . the semantlc_
dlfferential ﬁor the concapts SCHOOL, QOOKS ENGLISH,

TEACHER,.DISCIPLINE EKAMINATION, READING, HOMEWORK,

'

STUDYING,.and LEARNING; Attltude towards educatlon 15 also

Measuned_hyfong,queétibn.ln the background_lnformatlon e
N : ) hY :‘ I . § . . < . : ‘.'n i ™, : Q

- T -
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c E. OSgood. G. Suci and Py Tannenbaum, The _-. j“

'Meaqurement of Meaning (Urbana’ University of 1111n01s.

1957). - v
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section of the questiohnaire. This question is concerned

~ ]

with the- students' expectation of the gradﬁ'@el to be

attained. B

k

-

Concegts
’ ThlS term refers to the stlmulus to which’ the

students respond by checking the. soales of the semantic
" :

center o~f the pages 1.n the fmal sect:l.on of the .student '.","';'

questlonna;re 15 the stimulus to Wh.‘LCh the students respond
These concepts were mostly nouns, rather than any other

part of speech (see Appenti‘ix A) "

Inuit
This’ term refers to those students who can trace
the1r ancestry to the people of Inult culiural or:.gm..-_ .

Students who have at 1east one parent whose mother todqﬁe

- “

%

1s Inuit have been class:.f:.ed Inu;t in: cultural or:.gm.

-,

Natlve Groups e . we "

ThlB J.tem 15 defmed as thoae partloular groups of

human belngs who are J.ndlgenous to the North Amar:.can
'ﬁ

continent Withm t

f

text of th:l.s study natrve groups

By o

- .-"" F‘:ﬁc‘f r**f "”39"&‘ U T
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. . - VIII. ASSUMPTIONS .t ’
* i
"The following assumptions are inherent $hroughout ' i
the entire 'study: ' !
1. Self-concept and attitudes are measurable.
' a "
B Self-—concept and attltudes are normally
' distributed along, a ccmtmuum from n’egatlve _
to posltl*ve. ST R PR i " Sy LR
] - - 8 3 The respondents can spec:ufy thelr attltudes 1
st dn terms of the . stimulus.words and scales pre- o
_ | e sented in’ the meaaur:l.ng mstrument.. RO _". P .
:"' g 4 The J.nfbrn‘iation obtamed ins the background
5 % % informatmon section of “the -quéstiognnaire is:
- J.ndlcatlve of. socw-economic status, and’ oneé
questlon w:.th:.n this .section is J.ndicat:we of
. stuﬂents . att:.tudes tOWar‘ds edUcat:Lon. W e T
. ) .5‘. . The end-bf-term repart card for ‘each student, e
" which mcludes .subjects fa:.led and total qrade
averages, is 1.nd1c tive of the students "
o -academic achlevement. _ e X.2
' 6. The concepts ut:.lized :m the Semant::.c
: dif ferential are representative of the, more S
' J general concepts, self and educat:.on.. T Y
i ' : "'f’
J . - . . . - i
- . : . ® v i
Wl : . . _ & 3
1 i ; i, o . e L
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... . REVIEW OF RELATED LITERATURE |
I.. INJRODUCTION - .~ -+ ' » = =i, g
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|' ‘; ) ) ] ' .ﬁi -2
_ : h revxew of b:.bl:.ograph:.c materlal ind:.cates that, Iin.."':'-"l“ j»
':"-'"_s:l.nCe the '960'3,‘ an ;.ncreased arnount of llter‘ature has
been devoted to top:l.cs. relat:mg to the educat:.on of nat:we, ST
_ ' ; RS TR

"North Amer;.can groups.l '”However, an exam:.nation of thlg
"'1iterature reveala that, while a s.x.gmfn.cant praportion of oS q:

A pe N ‘ ---‘the llterature is concerned w:Lth the erth Mnerlcan Irui{lamr

T
‘:3 Y very llttle of the 11terature has been devoted towards the . ) i -'
A .study of the North Amerﬁcan Inult. : . , . ! '

Success J.n locatn.nq research that focuses upor: a i
‘ <o PRI --_'I'.'more speciflc top:l.c, the al‘ttltudes, socm-ecoxmm:.c status, " ' i "
‘ R and achievemeut of Inult students, has proven to be even ?

'Ilv""-‘;'.".:::’:-'more d:l.ff:.cult. - As a result, 1t has been necess’ary to 'I-“ S r

: . . ' ':.I-I_’exama.:pe 1iterature relat:.ng to another dist:.nct:.ve, nat:.ve’ ;

.} | -'_:'j"-.mlnority group—-—the North. Amerlcan Ind:.an. S_tud:.eslcontend L

T : that there 15 a consz_derable degree of SJ.ma,l:'-.lnty batween :{

. bcth g;oups, espec:l.ally w:t.thm an educ:atmnal context. _ A

“* 2. " e - REITIEMARY e ,' T I “ * * -

E5 8 I Brooks, comp._ "Native Education in Canada and & _ -
the Unlted States, ‘see also.Canadian’ Teachers'. Federat:u.on, :
el IntercuIturaI EHucat;mn. Indlans and Esklmos of North

o

1
s
w
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S
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Y ow, The literature has been very consistent in relation-”

to the achievement and sotio-economic status of. the North.
American Indian and Inuit. Research studies have concurred

that_both native groups fail to educationally achieve at a

level that is comparable to the remainder of Canadian society,

PR _ | and both groups are 5001a11y and economcally depressed

) v
'and negative attltude,s towards self and educat;on.' The.— '

3

‘.'-, The same degree of consistency doe.s ‘not” exist J.n ’ i

, . reference to the attitudes of these nat:.ve people. One body ' '
fam. . ."of research contends that both minorlty groups are charac— ; ‘;
B "‘f.tenzed bY 1(:;4 a‘sb‘:;.'ratwns and expecztatlons, ‘low motlvatlon, ;

b

oPpos:Lng body of research contradicts this flnding. These b

: research stud:l.es portray the Indlan and Inu:.t as’ hav:mg a o ;
' 'posxtlve self 1mage and eﬁttltude towards educatlon.

R
4T

s . T - II., ‘SELF~-CONCEPT AND ATTITUDES
+ I d Conducting an. extenswe survey of the educatlonal

L scclal, and eccnomlc env:.ronment of the =contemporary 'Indlan G},

ln Can.ada, l-lawthorn concluded that the Indian student was

'y

: _,-.an allenated indwiduals, Utiliz:mg fleldworkers who 1nt:er- _'

.' V:Lewed,; observed, ana admlnletered questlonnaires‘to members

Jof" the larqer Indlan bands m Canada, Hawtho::n ﬂ:.scovered .

tha.t there was noth:l.ng from the Indian 8 culture Ain the

v

"-:_,!i ° ® X = 'school, or valued by the school.-. The Ind:.an student had the

: :mexesslon that noth:.ng he or other Irid:.ans did was r:.ght

]

2 L B e T i 2 .
x -': I.. ak - o I‘ - 4500,
R
e AR
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-

when comparea to what other non-Indian students did. Hence,
the student-came to accept his -failure, and to believe that

_ _ " .
there was nothing he could do to alter this situation. With

each failure, motivation, self-image, and level of aspiration

r

dropped off.?
. In the tradition of Hawthorn, Wolcott found ample
"ev'ldence of negat:.ve sle].f-lmage, negatlve attltudes toward
'_education, and low motwﬂtion among Indlan adolescents. .
‘ 'ertlng a Uase study of a small group of Kwatmtl Indxans _ o
' ‘--attendlng a school 1n wh:l.ch he was a teacher, the author
: .\ _ P 2 »noted that the chlld 5 att:.tude towards the teacher was :
B S strongly negatlve. Wolcott contended that the att:.tudes

.of Indian students became less positive with the tlme spent .

- J.n schr::o.l..3

.

Wr;t:.ng on the lalttn.tude:s of Esklma school children
" s : i ""towards various aspects of the:l.r changxng enV1ronment,
'Barnett found that, of the establlshed "white" 1nst1tut10ns

in the commun:.ty of Cambr:.dge Bay, all were liked by the

majora.ty of the chlldren, _ w:.th the except:.on of school.4

: 3 2H B Hawthorn, ed. ‘A,'Sﬁrs@z of thé"‘ Contemporary
,Indlans of Canada: .Part II..(Ottawa: Indian, Affairs Branch,
196?). PP 139-—142. - A . o

. 3H Wolcott, A Kwak:.utl Vlllage and School (New
York Holt, RJ.riehart, an?x‘ Winaton, 1967], pp.».ss 57, 98.
_ . 7.

= _ 4D Barnett, “Attltudes ‘Df Esklmo School Chlldren,
LT Nox:th:.an. VII (January—!‘ebruary, 19?3], 52-5'?.

- . : by o e N . " ‘ 2
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‘to eight.

\ -, = ¥ 2 g -
The author had utlllzed the semantic dlf.ferential to
measure the attltudes of flfty—four students towards such

concepts as: RCMP, NURSING STATION, SCHOOL, and HUDSON BAY

- COMPANY. The students were enrolled in 'grades kindergarten

t
i

There have be,en other attltudlnal studies’ completed
iﬁ-relatmn to InuJ.t students. Hlppler conducted an- explo—

ratory compar:l.son of accnlturat:l.on and eduoat;on J.n two

. v:.llages in Northwestern Alaska.- 'I‘he 3tudy revealed that

Eslcz.mo chlldren had developed feelings about themselves

that were essentlally negative. _- 'I‘he teachers and school life _

represented an 1mp051ng culture that was drastlcally different

from that of’ tube Tnuit people. - Hence, the Esklmo ch1ldren -

, developed ambivalent feelings about themsalves and their

J
way of llfe. The chlld felt that there was somethmg about

hlmself and hls communlty which was inferior. 5. & ¥, 4 was

concluded that personal 1dent1ty was the major problem for

both v:.llages._. Y 3 | -
Negatlve self—attztudes of native- students H’Ere

also supported by Eastmond and Klemf:.eld ,m thelr studles

of edu,catlon-'ln.alaska. Conducting a needs asSessment studyl‘

-
of that reglon. Eastmond found that the most Crltlcal

Pty
-,

5Mrthur Hippler, Barrow and Kotzebue: An Exploratory
.Comparison:of ‘Acculturation and Education in Two Large -
Northwestern Alaska Villages, U.S., Educational Resources-

£ Information Center;, ERIC. Document ED 042 526, June, 1_9?0.

R P
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‘requi"rement for educational progfes_s was an imprmfed self-

image for the native Student 6 Kleinfield developed a

-

proflle :of the Alaskan natlve student :|_n which low self-

.

concept and al:l.eriata.on were predommant characterlstlcs. 7
Rohner J.nvest:u.gated factors wh:l.ch mfluenced the

academlc performance of Kwatlutl school ch:.ldren and dis—.

—— s __’

"cover”d that most students remembered school thh great

......

' dlstaste. \ One gz.rl could remember on]_jgr one 1nc1dent dur:.ng

_.j"iher entlre school career that she termed "fun 3 She was a

'-:.typical exennp];e.8 A disllke of school was also prevalen
J.n. El;as' compar:.son of the characterlstms of two hundred
Alaskan dropouts He stated that twen_y perc:ent of the

,studEnts did not llke school.g.' LJ.kew:Lse, AtcthOn noted

t:hat the majorJTE?*‘Uf—"s-tude.n_lMEtendlng Maskan bﬁ”ardmg
10

sohools possessed a nega{::l.ve att:n.tude to.wards school e

o

== GJ- Eastmond, Educatlonal Needs of"Alaska‘ A
; 'S{Jmmary by Region-and. ‘Ethnic Group, U. S., Educqtlonal/
- Resources, "Informatlon Cent”é'i‘, ERIC Pocument ‘ED. 042 526,

‘ ,j‘;_‘"‘j‘."-June,- 1,930, _; gt B g | B T

preeeyy ____'___' - w B35E -: '5 o i
HJlee:.nfield Charactez::.etlcs of Alaska Natwe

' Students, UoBe 4 Educaﬂibnal Resources ~Information Center,
p ERIC Docu.ment ED 083 64'?, September, 1973. B R A Tl

J ot 8'R P., Rohner, ,"E'actors Influencing the Academic

' ,-'Performance of “Kwatiutl Children ‘in'Canada," Comgaratwe

_Edqcatlonel Rev:.ew, Ix {Dctober‘,“_‘ 1965) ; 331 3 0.

. ay

9D Elias, A Compar:.son of——the Charactenstlcs of

259. Alaskan ‘Native Students: Who .Dropped Out.of School. Dur:.n}i

ithe Academic. Year 1969-70, U.S., Educational’ Resources ;

Informat:.on Center, ERIC Document BD 419, 913r March, 1973.

s

' ‘ IDAtchlnson and’ others, Alaskan Native. BIA Board:.ng_
ho School Students, U.S., Educational Résqurces Informatlon ‘
' centem ERIC Document ED 111 8?6, Harch, 1973. g ek, gy
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ey _:_:Eﬁd" Values Between—Ind:Lane and an—Indxans in an’ Inet:l.tu{:ion

L e .=_I*=' Students“ -{Unpublished - Master ' e Thes:.s, Unlversa.tyléf

o : ' ’ VRS : .
Fr:.esen reached the Same conelus:wn durmg a rev:.ew 'of
education: and values in an Indian commumty :Ln southern -

. Alberta /Ut:l.l:l.zmg classroom teachers, a value or:.entatz.on _

-scale w‘as admlnlstered to Blackfoc:tuand Stor& Indlan studen;e

enrc:lled Ln qrades s:.x to n:a_ne.n.' o sl LR P '

,-:;_ Research that has focused upon the a‘ttztud'es of
N ,' ”

"‘-‘f-nat:u.“ve student:s tbwards self and educatlon }ras not been

; . ,. / Yy 4,.3 )3, ol ‘ e
- Icons istent. There have been etudies th.ch c:o,ntrad:.ct the

i i

. s i . o - . ‘.. ,.,
towards self and education. 2 e R g PEP e

o
h
2

s Taa o . & % —
:., g . et = .
-

, S TR ‘ Boutwell compared tﬁe attltudes and values O:E 110 :
Ind:.a.n a.nd non-Indlan &tudents in. an 1nst1tut10n of h].gher %,

learnlnq. p He cpncluded that Iﬁdlan students valued -thelr

_____ mtﬂ-rzing

i the semant:.c d:.fferen&mal, ,Cllfton conducted af s:.milar etudy A

_______,_...-—

' mth a sample of four hundred Indian and non-Indian Junior

hlgh school students in the prov:.ncm;gg_tg_._ " e Vi B

. nta:crmng
’ ;I I E L “-L‘_-LW-]_“‘—;H':

'\“ ] -

'% B nJ..ﬁ Friesen, -"Education and Values in‘an Ind:.a' b
P Cmnmunity, Alberta Journal® of Educatmn‘al, “esearch, xx
- (June, 1974) " 146"'155.\ : !f. ok , '

12

Boutwell and others, A C'.ompiarlsomcf Attitudes

" of Higher Learning (Washmgton, iD. (‘.‘.. : Net:.onal Center Torv T
s Research ang Developmenﬁ 1972}, pp 85-89. ; ¥

13R. Clifton,’ "Attz,tudes of Inﬂ:.a.n and Hon—Ind:.an

ot -Alberta, 971), PP..115-117'.
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K ap S : hypotheses that were cousidered to be. conseérvative testis- "
‘ B of . the prop051tlon “that Indlan students have negatJ.Ve self-— S
5 ' » concepts and attltudes. The analy'.us of data supported the 1,..
» i B . : ¢ _’,_LL
LY T hypothes:.s that Indlan students have a less p051t1ve self- a maeT ,,"Z‘_'
N W . concept than non-Indlan students. Howeveir.,‘fthe analy91s :

x;evealed that the dlfferences —between the‘ two ethnlc groups

att:.tude calculatmn.

Indlan students dld have a sllghtly

\

related °att1tudes dld. not generall’y support the hypo%pes:.s

'«t’hat Indian students have & less pos:.t1ve at if:ude towards

by
W

.. ,'»'.,‘_"‘.

than the norI-Ind1an studen\:s. 2o et

educatlo

’ There are other studles that refute t'he type ofe ¥ ey
1ngs whlch the Hawthorn Report)epresents. Roulston

surveyed the attltudesl,and—pe fﬁrﬁf Alaskan boardlng
_ -attitudes

\ .l!x
o v

‘sc 'ool students..: Thls study, th.Ch .mvolved the admuﬁs- ﬁ;i&\a,

{itratlon of a. s'urvey questlonnau:e ysa/students, revealed

. educatmnal faca.l:.tles,

A,and grade placement , S‘im:.larly,

., Dreyer and Havxghurst found that a nOn—natJ.ve c_:iroﬁp of ' Y
. . X . s e . PR ‘:"
14S R,oulston,, Surve of the Attltudes and Per- o T

o .,f;iceptz.ons of-Aldska Bureau of Indian Affairs -Boarding & -«
- “ 8gchool’ Students, . U. S Edl_lcatlonal Resources: Informatlon
Center, ERIC Documents ED, 119 902, March, 1973.-1'.-.-.-. ;
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15 The overall self-esteem

a group of Inuit students.
rating of fifteen hundred Indian and Eskimo boys and girls

in the twelve to seventeen age range was not notlceably

low or negative. The instrument that was utilized to measure
student attitudes was the semantic diffeéenéial. Harkins

was able to conclude that a sample of Chippewa Indian
children were less critical of school than ﬁere other non-

&

Indian childreﬁ. The author utilized a short (fifteen

- minutes) essay, written by several hundred millagé,Ihdian

and bérder—town'ﬁhite children, in order to determine how

crltlcal thay weré of school.16

As parg,of a natlonal study on Amerlcan Indian
&

eﬂucatlon, HaV1ghurst evaluated the attitudes of Indian
o =8 . o )
students towards themselves.'pthers, and certain institutions.

The - study cancluded that given a similar socio-economic

status, Indlan students have the same level of self-

evaluation as ngn-IndLan§.17h-The self-image was not

“ ‘
= L]

',a . P
“@. e ! - '
* ISP. Dreyer and R.,Haviqhurst, The Self Esteem of
American Indlan_Youth -The g_rsonal Social Adjustment OF

American Indian Youth; ‘U.S., Educational Resources

infermation Center, ERICqﬁocument ED 045 273, November,
970 Y sz . s

" 5

oy 1§A. Harklns "Chlppewa Ch:ldren at ‘the Prlmary -
Level," Journal -of. Amerlcan Indlan Educatlon, VIII (1968),
; 17 25.s . R s
5 | 17 -

R. Havlghurst, The Indian Self»Image as Evaluated .

"By . the Semantlc,leferentlal,.u ‘S Educatlonal Resources

o — o Mot

ol
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strongly negative. Helpher and Ge;field qtii{zed the
semantic differential to Obtain the judgements of Indian
and non-Indian students towards fourteen ccneepﬁe. It was

revealed that the Indian students judged their self-concept

more positively than did the non-Indian st;udents.1B

it

Su;nma . 5 . " Fig ' '

Findings indicatg that there is disagreement among
researchers regarding the:éeif-condepts and attitudes of’Indian

Y ' I
, and Inuit students.: One body .of ﬁxevxous research suggests

o b g i U SR st

( that Ind;an and Inult students devalop negatlve Belﬁ-concepts i-

and attltudes ds a result of thelr 9031t10nﬁ1n SGCleEY. o j P .

g . However, there is & contradlctory body of research tha: . |
doesn t support the contentlon that these students have.

. negative self-concepts and attltudes. These studles suggest =3

that there are greater similaritieQ than dlfferences between

native and non-native students. .The flndlngg lend only a

L

/ ‘ mlnlmum degree oﬁ"support to the contentlon that Indian and

Inu1t students have less p051tive self—concepts and attltudes. ]
& ) ) o ; K '
. Irr- . " . “ . . o ) ‘ .
P : 'III;- ACHIEVEMENT .

1 1
'

LY !
Research concﬁrk{that stuﬁents-whéffail to achieve .. }
2 ' . " o H LI 2

TR ' in.schopl‘tend to have similar Ethacteiistics\regarding

. Y . it 1% v T ’ 4 . - I i .
& Cd : i L : P ’ o
1 . ¥ » . . |

e g e vy P T A et v ey s D e
.
[

v ' IBM Helpher and S, Garfleld, "Use’ of the ‘Semantic
B Differentxal to Study Co-Culture of American Indian !

© +; Adolesgents," Journal of Perspnallty and Sbc1a1 Paychology,
ol I (l965);~818—822._. .
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heir ‘actual school performance. A significant number of

Rudents who fail to graduate from school have failed

courses, many more than one, and their total grade averages

~are lower than the averages of those who graduated.

In an extensive survey of early school leavers,

-

Dillon found that 74 percent had failed at least one subject:;

13 percent had failed two subjects; and 30 percent had failed .

19 Similarly, a statistical survey

of seven Amerlcan communltles revealed that four out of

flve male dropouts and two out of three female dropouts
20 ;

were failing in one subject area. Another study of school

under-achievers by Allen 1nd1cated that male and female

dropouts had received falllng grades in thEIIKflrSt semester
. - ; -

of high ‘school. 21

Kirkhus combined the semester grades of a group of

dropouts to find that only 1 percent of the students. had

attained an A aveiage, while 33.3 percent of the same group’

of students attained an F average.22

EI'QH. Dillon; Early School Leavers. A Major Educat;onal
Crisis (New York: Natlona1~ch11d Labor Commlttee, 1949),
P 37. : e .

208. Varner, School Dropouts. Research Summary 1967
(Washington, D.C.: Natlonal Education Assoc1atien, 1967),
p. 19. _ .

= 210. Allen, "What Have Our Dropouts Learned?" '
Educatlonal Leadershlp, X (March, 1953), 347 350.

22Varner, School Drogguts. p. 19.

.
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Research findings have_developed an educational

profile of the Nor@b/American native that is very consistent.

v
Most studies support the contention that Indian and Inuit

students have a low success rate, educationally.
Analyzing education across differene cultures, Zintz
concluded that the achievement level of ethnic minority
... students declined wieh each-year.epent in school.23 Indian
students were over-aged for their particular grade and were

educatlonally retarded ‘an addltlonal one or two ™ years.

Coombs encountexed a prevalence of\iow achievement

_among native students durlng .a comparlson ‘of the pedagoglealf'

sxtuatlon in Alaska and Horway; The natlve students had

expressed great dlfflculty with hlgh school subjects and

” o

were falllng in twmce as many subject areas as non-native

Sy
students were.24

Low .academic achievement was frequently mentioned
bﬁ Brown in his comparative study of Alaskan edolescentelef
_ ! a 4. - S
Students cited poor grades as being the major reason for

25

leaving school. A similar charaete;isﬁic-was'noted by

23M. 21ntz. Educatlon Across Cultures (Dubuques, ot
Iowa. Kendall and Hunt Publlshlng Company, 1963), p. .82.

24M. Coombs, ThefPedagoglcal Sltuatlon in the North-

W;th'SpeC1al Reference to Alaska and the Lapps. in Norway,
U.S." Educational. Resources Information Center, ERICo &=
-DOcument ED:. 039 985 August, 1969. g B L

o 253. Brown, A Comparatlve Study ‘of..Alaskan Native
-Adolescents - and . Youndg Secondary School Drogguts,_U 1
Educational Resources Information Center, ERIC Document
" ED 11X 8?6,'March, 19?3 3

e W "
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B

Kleinfield in an attempt to develop a profile of the native :

! ' student in Alaska. Problems of a social and emotional nature

were heightened by poor grades and subject failur:e.26 B ' ;

Hippler revealed that graduation from the junior

"high school in Barrow, Alaska, was the final stage of

educational attainment for most “students. Very few students

a

left their community to attend- grade eleven classes in the

south. &7 Those students who left thelr communlty for further - 3

-

o :“_-_f' educatlonatended to stay away from the communlty permanently.
n Those students who dropped.out of school in the south,-or
i’ B refused to leave their communlty for ‘the south, had a hlstory

\ . 3 ¥
' of sub]eot fallure and’ 193, total grade averages. Krlstic

3
]
e b S

- f

dlsclosed 31m11ar flndlngs durlnq a survey ‘of responses
from 129 Alaskan adolescent and 128 youhg adult dropouts.

These Students had left school between grades nine and twelve
28

during the 1969-70 school year.

-t 'y

' : . ZSJJ Kleinfield, Characteristics of Alaskan Native
: : " Students. . ’ :
r S —————re—incn

A

N
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';;occupatlon, famlly 51ze, and famlly pOSSeSSlQnS.<

'_Comparlng 406 mala persisters and dropouts and 362 female

\k“g | ; ‘ 34
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Findings regarding the academic achievement of the

Summary

North American Indian and Inuit are very oonsiste@t. The
Indian and Inuit student have been portrayed as an eventual
dropout. Statistical surveys support the contention that
a significant majority of native students don't achiéve at
a level that is comparable to the remalnder of Canadlan ,

soc1ety., Those students who fail to achieve tend to have

a noticeable history of subject fallure and low, total grade

averages.- P - & lﬂ.'- .'a~“1
‘ ,ﬁ.' - : ’ '
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IV. “SOCIO-ECONOMIC STATUS

. —
S

_ Reéearch studies on the probiem of onder-achievement
have cont;nuously empha51zed the 1mportance of famlly back- .
ground, espe01ally the SOCLO-ECOanlc status of the family.
The standard indices upon which 50010-economlc status.;s'
based include such var;ables as-?parental educatlon, parental

1

therature supporta the theory that the parents of

- dropouts tend to have 1ess educatlon than the parents of

graduates. Van Dyke and Hoyt analyzed the relqtlonshlp b

_between dropplng out of school and parental educatlon

'perSLSters and dropouts from seventy~three high schools 1n

-Iowa;ltha authors_found-that, oﬁ thg var;ables stuﬁzedr thero ’
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was an increased tendency for students to drop out of’ %
T . i
school when the educational attainment of the parents was ;
lower.29 Both authors also ooncludedathat the chances were T 4

‘nine to one that the child of an.unskilled laborer would

drop out of school, as compared to the child of' a professional

worker'. - .t ’ . .
The Coleman Report found that famlly background was

‘a more dEClSlve lnfluenoeaupon academlc achlevement than h

- X F

was.expected. The atmosPhere and condltion of the home were

; oon51dered to be the prlmary determlnants of educatlonal

® . .success 30

e i R s e e 2

'-J." - e Y . . 3 lr_.
- Bass’ helped to develop a soc10-econom1o proflle of

the natlve student durlng a comparatlve study of the academlc e
achlevement of native students in Alaska.l Admlnlsterlqg a

battery'of.tests and quest}onnalres to 3375-studente _' a -,‘.
enrolled io»publio and fedefai schoole in seven American
statee, lncludlng Alaska, the author revealed that there

were’ four items upon whloh aohlevers and non-achzevers could

4&f Lo ' 'be clearly distinguished. . These.four items were:-v- Lo

£,

. . o i .

L. A. van, Dyke and" B._Hoyt,‘“The Dropout Problem
1n Iowa H1gh Schools,” School Dropouts: Research Summary
] £ 1967--s - 1, 8. Varner -(Washington,; D.C.: National"

1 M ey e Educatlon A85001at10n, 1967), pp 26—23. : E

29

Qf s = 30M. Smlth,,“Ba51c Flndlngs Recons;dered,“ On'
L1 5 ‘ quallgz_of’xducatxonal Opportunity, eds. F. ‘Mosteller -
Wy S ';gg D. Moynlhan (New York Random House, 1972), pp.,233-'
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1. Including my parents, there are more "
than five people in my family. - - N

2. My mother did not complete the elghth
grade.

3. My father did not complete the eighth
.grade. .

4. I have more than one brother and sister.31

_Simllar‘findings were reported-by a cross-cultural
1nvest1gatlon of the economic 51tuation for the same reqlon.
. The 1nVest1gatlon concluded that the Alaskan natlve people

llved 1n places characterlzed by low levels of 1ncome and

'F:; low standards of lxv1ng. Unemployment was hlgher among

nat1Ve peOple than it was among non—natlve people.- The small

"number of natlve people employed on a full—tlme bas;s were

1imlted to such serV1ce-occupatlpns as: school malntenanoe,
postmaster, store ‘clérk, and teacher aides. 'It was emphasized
that ‘the v1ct1ms of poverty in the urban ‘and rural .areas cf
Alaska were non-whlte--lndian, Inuit, orqnleut.3? _ e

| A census of the soclo—economlc characteristics of.
ethnlc mlnorlty qroups in Alaska revealed that the level of
employment 1n the state Was extremely 1ow. Out of every one

Y

hundred adults over the age of sixteen years, only thirty—

'S
fh‘ (-. %
31W. Bass, An Analysxs of the Academlc Achievement

% of Indian High . School Students, U. .S., Educatlonal ‘ReSOUrcés .

Information Center, ERIC Document ED 064 000, May, 1971.,-

G. Rogers, The Cross Cultural ‘Situation..in- the R

North The Alaska Case (Montreal Arctlc Instltute of Nbrth

-

Amerlca, 1969), pp. 23 35. ..
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two were empioyed. The low level of employment appeared to
correspond with the low level of education aﬁoﬁg,lnuit
students.' The census foqnd that 80 percentlof éae aduit
population had completed eight years of education ox less. >

IA government commission on c}oss—cultural education
reached similar conclusions;} The commission depicted the
economy as being based- upon a pattern of subsistence fishing
"and.hun#ing. Generailffvpepple_wére either anemélofed or ’
éagagej in highly‘seasonai dccupations. Vefy few people had
péfménént'jobs‘ Whlle the medlan'lecel of educatlonal
*achlevement for the thte popubatlon was calculated to be
"twelve years, the medlan level for the ncn—whlte pOpulatlon
_Was three;years. 'Seventy percent of the non—whites had less
c than an elehentary education. ‘The median famlly size among ¢
Alaskan native’ people was 5.3 persons.34: ’

Hlppler, in comparlng educatlon and accultuxatlon

in two ALaskan villages, discovered employment to be scanty,
;seaécaal' and limited to a feWrcatecoriee. In one vxllage

only 30 percent of the 1700 people were employed and less

. than thap.were employed‘on a.fpllrt;me_basis. The.majorlty

".33R.J.‘Aseociates, A Study of Selected Secio—Economic
Characteristics of Ethnic Minorities, U. Sas Educational

Resources’ Infcrmatlon Center, ERIC Dccument ED 107 426,
1974. .7 . T

34Commission on: Cross Cultural Educat;on, T1me for
a. Change in the ‘Education of Alaska Natives, U.S., Educational
ﬂResources Informatlon Center, ERIC Document ED 041 678, 1970.
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of adults included in the study listed their oocupation as
being constructioo work; even though it was evident that

hunting and fishing were as economicallf'important to them.
Hippler noted a contlnued lncreaserof governmentTl welfare
and relief funds.>> 7 .

'Reseerch findings by Brown revealed that the average

native student had six brothers and sisters in ‘the family.

- over, 60'percent of the study semple had a brother or sister -

‘who had prev1ously dropped out of school ‘ Kristic found

‘the average fam11y'sxze to con81st of seven or more chlldren,

, and the majorlty of students Lg‘each famlly had a‘brother

or smster who had left school before graduat1ng.37

 Hawthorn's study\of the contemporary-Indlan in

Canada concluded that’ the universal socio-economic dis-
advaotehe:of the Indian family and community severely limited
] 5 \ : - .
the éducational achievement of\fhe children. .Of the safple
= - !

.
? .

surveyed, low parental educatlon and occupatlon, hlgh

unemployment, and governmental ass'stance were very prevalent.

The home of the famlly-wes deplcted ]s belng_economlcally

s

, 35Hippler,'Barroomandlkotzebue. An Exploretory
Comparison of Acculturation- and Educatlon in Two Large.

Northwestern Alaska'V1IIages. I \

. . " i e -
3ﬁBrOWn, A COmEgratlverStudy of Alask\k\Natlve i
Adolescents and Young Secondarx ‘School Dropout o o

37Krist1c, A Comparative Studz_of Alaskan ative
Adolescents and Young Adult Secondary School Dropohts.
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depressed. Over-crowdedness and lack of certain furnishings
were evident’.38

| g N . : *

The socio~economic profile developed by Hawthorn -
was supported by Rohner's Qrﬁdy of Kwatiutl school children.
The author observed a high lével qf governmental assistance
withrn an Indian communiry.thatlrelied guite heavily upon
39

a highly seasonal activity,'fishing. _Eull—time'employmént-

was limited.

A A L et i kP B e T

-
w
-

..17-5 arx , “ //

o f

e it

; L N Flndlngs indicate that ‘there is.little dlsagreement {_

-among reSearchers concernlng-the socxo~eponomxc status ‘of

the. North’ Amerlcan IndLan and Inuit.
Most natrve students tend to come from a famlly in
Co -+ which parental education is extremely low. In addltlon,
the parents are unemployed or engaged in hlghly seasoual ;'_E,
work. Few parents are 1nv01ved in type&»of work that reflect ' Illz

'*i _ a stable’ source of income. The student.usually has more .

,gi . " than one brother and s;ster, and one' of them has left school f S

before graduatlng. 'The‘homg lacks items that.are usually !'"

. “ o

_regarded,aé typical household'posgeSSiohs.

'}h ‘ ) ;_. ' 38Hawthorn, h SurVey of the . Contemporary Indlans

) of Canada: Part II, PpP. 69-73.

A B S 39Rohner; “Factors Influenc1ng the Academlc f}”'f I." ¥, _
T - . - .. Performance of Kwatiutl School Chlldren, pg 331-340. O AR Bt 5
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* V. ATTITUDES AND ACHIEVEMENT .. ’
I L _ *
‘ : S Research findings suggest that attitudinal variables
o T are a ver upon _actual school achieve—— ————— — - .

‘ — e e e s

ment. The Coleman Reporf indicates that, whatever measure — =~ -
] Loler I AL, Whatever measwre %

‘ . .is-selected to investigate the achievement -of disadvantaged
children, aﬁtithdindl variables have”fhe stron@est relation—_
_-ship to- sdhool achlevement. 49 Eranklyn supports the Coleman

Report as being one- of the most 31gn1f1oant pleoes .0f research

i -

')on the relatlonshlp between attltudes toward school and‘

AR ST
b s e e N

-aoademlo aohlevement.é} Franklyn Ieached this conolu51on
‘ 5 . : ldurlng a study of- allenatlon and aohlevement amOng Indlan-
‘Metls and non-lndians in the NorthwesL.Terrxtorles. _The

study sample;oonsiSted-of a randomggelection of‘gréde nine

— that were utllized durlng the study were a pupll attltude

2 5, questlonnalre and ‘the departmental grade nlne examlnatlonsjk

-<‘

1

{
- . a T . ' . ey ’ i
students attending'territorial schools and the instruments i~y ‘ i
;

i

i

.f'Il-f~—~”—_'*'403““Coleman and‘bthers. Equallty—of Educatlonal w8 T f“.é‘
Oggortunity (Washington, D g,:’ﬁovernment Printing Offlce, '
"1966) )

s 41G, Franklyn, "ﬁllenatlon and thlevement Among :
~Indlan-Metis in“the Mackenzie K District of. the Northwest - * ~
Terrltories,f Northlan, VIII (Febrnary, 19?4}, 157 169. 5 u
. 42Dreyer and Hav1ghurst. The . Self—Esteem of - American i i
I_Indzan ‘Youth: The Personal—Soolal Adjustment of Amerlcan '
~Ind1an Students. g B TR TR o , e o i W
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B;ﬁder revealed that self-concept of abilif?fégnznff“‘

J T T W |

ITL LJ.L-Glll L=

¢ Se—

_and_ actual_school—p

- . L.

1n the Unlted States

Slmllar flndlngs have been reported by other research

' efforts.j Bryde marntalned that allenatlon and low self—5'“]ﬁ;;'

concept were the most valid reasons for 1ow achlevement

B . LI " _ - . i -* " N . waow 1
- SO | among Sloux Indlans.qs Belng over—aged, the adolescent ﬁ,yﬁi-j"

. w ™ _u_

-I

. 2 7 ’
ﬁf\xga arrlved in the elementary grades w1th problems of 1dent1ty,,

\
themselves in 1ow academlc achlevement.- Hobart mentloned

v

‘ ' __' '_\\alrenatlon, and negatlve self-lmage These problems manlfested

-that a-negative self-concept-and lnadequate motiuation-were

two of the maln reasons for under-achlevement among Eskimo
46

groups 1h the Canadlan Arctlc.

-‘- B # ' T = ’ ’ % g 3 w8

Sovs . . 43D Blnder, Relatlonshlp Among Self-Exgectatlons,

: . » F B Self Concegt, and Academic Achievement, "U.S.;  Educational - A S
Faey s _Resources Information Center. ERIC DoCument ED 064 000. R -~

MaY .1970- H .'." " L ,' - e ‘ __._ g S, i .' . Lt r .__4..'."'.-' 2t - '.'.‘.' E 4 .

- ' 'J*- 44w Bass. An AnelY81s of the Academlc thlevement T P RS
of Indlan ngh School Sfudents ln Federal anH_Puﬁllc Schools. :

452

Jd. Bryde, New Approaches to Ind;an Educatlon, u. S.
Dot “Educational Resoiirces. Informatlon Center, ERIC. Document ED
e e T 015 318, Deoember, 1958 : R TR e r
460 Hobart, Report onfggnedlah ﬁrCtlb'EEklmo-—Some' T
onsequences-oﬁm£e31dent1a1 .Schooling, U.S. Educational - f,r,;i_s, o
Resources. ‘Information: Center, ‘ERIC- Document ‘ED 018.-291, .:.Jg- RRNPTIREN ERS
January, 1971.‘- R £ el le gos s Tt TU R
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birectlhg a-study‘of theEeducational.oroblems in \
the ‘State of Alaska, Ray found poor attitudes to be the

o _major obstacle to’ be overcome within any strategy des;gned
; .« to 1mprove the level of academlc achievement among the native 5 i
E._ - populatlon.4? A commissmOn on cross—cultural educatlon for
'f‘ o B the same state consldered attltudee 50 be such an 1mportanﬁ,.
tﬁ ‘fi_ : Lgfluence upon school achlevement that 1t recommended efforts ;T
g!fJf.ﬁtizwl " be directed at the development of a positiVe self—lmage. ;;;cﬁ ;ff
;il o ‘ ,bi The need for the enhapcement of student self—ldentxtytwas ‘.;
;%N xr:.$.ﬁ‘ 1? continuously repeated.ﬁg;kglm:fsnﬂ;ffjgﬁqiﬁk{;ifzdﬂi*f_%;:ﬁfbﬁi AN )
.Ef = l"LEl.ffiff However;.there_have been studf;s whose fiedings do :'T““f?}a.
‘f' I:-not eupport the contentlon that attltudes and school achleve* EIf;

ment are sxgnzflcantly related. Melvxlle found that self- :-:'.’ha'

1?':nn -C , concept nelther f&cillteted nbr retarded the aCﬂdemlc
achievement of Navajo students.‘s- Me1VLlle s reference to
. ot o T8 'Dankworth's analy31s of the educatiOnal achlevement of Indlan

‘5 _ - - students revealed that, of the dlfferent varlables studled P
Eflﬂ 1 Dankworth dld not flnd self-concept to be a good predlotor e
“i §¥ ; BT . __. * Yo
iy T ol Purad 2 oy PP g s % =
g eEES g G @ W % 47C.,Rey, Alaskan Natlve Second y School Dropoute.¢ l ¢33

Wl Alaskan Native' Educatlon Project- Research . Report (Juneau. _ 55

z UanﬂﬁSlty of Alaska, 1962}. pp. 26 29.5 P e o

LI 48 ‘e " ‘

CTIPIL VI & S T A ComM1551on ‘on Cross Culturgl Education, Time for
s A - - al. Change 1n tha Education of Alaskan Natlves.-u i} _
ntor i A TR ‘ N 3 D -"-'...?/ _j-_d_ s _. _,. .‘-' w,, ¥ :.- Ll B )
. T i 49R..Me1v1,11e, What are the Factors whicn Retard or ik
¥ 2 Enhanoe Educational-Achiévement of. Navajo. Students i&_Sevrer__;ﬁ“w
.+ School District?. Educational Resources ‘Information: Center,r 1A
;;.ERIG Document ED 042 525 Hay, 197o.b;:;,-,e.__ ST CLF A
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of the academic achievement of students In secondary

schals‘ . 50 {

Summary . d
A large number of research studies emphasize the
positive correlation that exists between student attitudes .

and actual school achievement.” A student who ‘achieves well

.in school will tend to have attitudes towards himself and

education thét’are more positive than the attitudes of a
studeht'who:dbeén‘t perform at the same level.
There are other étudies which do not support the

" . . '

contention that there is a significant relationship between.
the gttitqdi;él_variablés aﬂd school achievement. A review |

of 1itér;turé_has indicated_that there are stuqies whiéh.
coﬁclude that bqﬁp sets of-vari;blﬁf'are not good pf;dicgdrql °

6f each other.

It cdn be _éoncLuaed that research findings rélating

to the correlation between attitudinal varlables and school

achlevement are not totally con51stent.
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CHAPTER III -

METHODOLOGY .

I. THE SAMPLE

P N
i
s

The sample consisted of sixty-seven Inuit students

yéo were %nrolled’in the .seventh, eighth and ninth grades

within two, all-grade schools 31tuated in the coagtal reglon

of Northern Labrador. The two schools were the Amos: Comenlus

Memor1a1 School, Hopedale, and the Jens Haven Memorlal School,'

Nain, Labrador. ‘The schools had a total student populatlon
of 135 and 270 studepts, respeotlvely. The sample congisted
_of thlrty~elght males and twenty-nlne females, and rﬁnged
- . in age from twelve to seventeen years. Twenty-nlne_studenﬂs
I. "were enrolled in grade seven; sixteep students were enrolled
in grade:eight; and twenty-two students were enrolled in
_ grade-niﬂe. _ : o -
) i This particular sampie'was selectédffor a varieéy )
of reasons. ‘The two schools were the only schools within
the- Labrador East Integrated School Board that enrolled a’
.‘slqnlficant number of students who were Inult in’ ethnlc )
s .é&glgrn. In addltron, the 'school board and ‘the Labrador ,

Inuit Asgocratron were very enthus1ast1o and oooperatr?e

'Ill'.

regard1ng the author s research 1nterests.. Fipally, the

e

)

Hy

i
¥ !
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author intended to return to the same region in order to
: 4 .
attain additional teaching experience -in a cross-cultural

setting. The data’obtained from this sample would have

Potential value for the author in terms of an approach towards’

the future education of the Labrador Inuit.

-

& II. COLLECTION OF DATA

With the permission and cooperation of the school

“district sqperinteqdént, the principals and staff of each

community school, and ‘the Labrador Inuit Association, a

questionnaire was administeréd to those..studeénts identified

in the sample. Arrangements with the.cpmmdnify schools

took into consideration the length of time compﬁetinglthe

questionnaire'entailed, the school and teﬁéher timetables,

and student absences. The purpose of these considerations
L]

was to minimize the amount of disruption the author's

research efforts would have upon the actual school routine.

The student questionnaire was administered to the
sample during the first week of May, "1979. Approximately

one-half of an instructional period, twenty-five minutes,
: A ’

was coﬁsumed-dufing each of the six qﬁestionnaire sessions.
Dufing the instructional per@od'in which the student:

questionnaire was administered the author introdiced himself

.

within the context of the research Ke waé.engaged in.
Establishing a rapport with ‘the studehts was'hptwaifficul:

‘. -

daisy,

g b,
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s}nce the author had been a school teacher and administ:atgrv
within the same school district for four years. The author
utilized this introductory session to review the directions
«for completing the questionhaire. An example of evalueeing
a concept on the attitude scale was déhonstrated to each
class to insure less confusion o; error in comgie;ing the

guestionnaire. The actual number of students in each grade

was small.,. This enhanced the author's opportunity to explain

i
points - an¢ answer any questlons whlch arose during the

questionnaire sessions. The students at the grade.seven

level were the dnly'subjects Ln'the‘sample that:requlred an
' explanation of what the coéncepts DISCIPLINE and EXAMINATION'
- . B ) B . " E | ) i .
meant. S o . I

A basic data sheet was also utilized to obtain
information from the schools' records and teacﬁers’ reports
regarding student achievement. Thls data sheet consumed

very little time durlng completion and Droved to be a

minimal disruption to the sqhool routine.

(. ¥

HE INSTRUMENTS & - w

Data fbr the SEu”--weré-colleeied hy means of two,

1nstruments, a student que tlonnalre .and a basic data sheet.

TheSe 1nstruments were designed to obtaln 1n£ornmt10n about

~

the: students' attltudes, ;901o-economlc status, and school

.

achlevement
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Student Questionnaire

i The student gquestionnaire was designed to obtain

some measure of the students' socio-économic status and u

the students' attitudes towards self and education (see

Appendix A).

The first section of the questionnaire solicited
background information from 1-:he-students regarding their
.md:l_vidual characteristics, such 'aa their name, age, grade,

:fand.-aex. Thls SectiOn also attempted to obtain some measure

. of the students 50010'—economlc status. The :Ltems ‘which

were considered tlo be J.ndices of E‘-OCJ.O"BCOIIOI‘IIJ.G status were

i parent'al educa;t:.c:nr__and cqcupatz.o_n‘, house- size, sl'blq.'ng
' . » x he . .

breakdown, and famiiy'.posse'ssj.lor_?s. _The questions directed
at pbtair;ing some measure of socio—éco_nc)fnic status wer_e..
examined by fé\culty members in Memorial 'University's Faculty
of Education for clarity and consistency.

Thé.second, and major, section of the student
questionnailre attempted to measure the sltuder%ts' attitudes
toward self and education, The questio'nhaire- was gased
upoﬁ the‘ semantic;differéntial," an instrumeﬁt"developéd by .
Osgood, - Suci, and Tannenbaum asha .method of measurlng an
mdlvn.dual's attitude towards objects. events, ideas, or

sztuations . 1

v

[

JTC E.- Osgood G. Sucl, ‘and P. Tannenbaum, The
, Measurement of. Meamng (Urbana- Unwers:.ty of IllJ.nois,

IS577. _ YR '

it l‘l ii.‘
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The semantic differential, as illustrated by Figure
111, con&lifim?f a number of graphic rating scales which
lie beneath and to the sides of the coﬁcept to be measured.
The concept in Figure III is represented by the CAPITALIZED
word located at the top of the 4ating scales, BOOKS. Each
of the thirteen scales, which lie beneath the concept that
is to be-evaluated, consists of a pair of bipoiar adjectives

that are separﬁped by seven steps. The seven steps are

assigned a numerical value of one to seven for each scale.

."These seven steps represent the direction and intgnsity by

'of the scales have the numer1cal value of one and the

favourable poles'have a numer;cgl value of seven. The sum
of'ail the scales rated uﬁder.oﬂe particular concept con=,
stitutes the "attitude score" towafds that concept.

Osgood and associates identified three major
dimensions of the sgmantic differential: the evqluatiﬁe

dimension, the potency dimension, and the activity dimension.

".The scales which have a high loading factofLon the evalu—'

ative dlmension are: Good Bad Beaut1ful~Ugly, Klnd—Cruel,

che-Awful Happy-Sad Falr—Unfalr, and P].ea..'s.amt---!Jn:.::»lea\s'1 t.

The sqa}gs whlch,have a hlgh_lpadlng factor on the potengy

= .

dimension are:-StronQHWeék, Heavy-Light, and Larée-small.

The scales hav1ng the high loadlng factor on the act1V1ty

*d:mension are Active—Passlve, Hot-Cold, and Fast-slow.

i3

: "“"""r-'vl-....:'.;‘.,,,',;.‘:“"-‘,.. X e

"#-‘::'-:.*'&'2 L
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BOOKS

(7) (6) (5) (&) (3)

Fair

(2) (1)

Beautiful

Good

Kind

" Nice

Happy

Unfair

-Ugly

Bad
Cruel
Awful

Sad

49

_Pleasant _ N _ - A }“ - Unpleasant - &
~Fast - _ Slow- L
" Active e Passive.
Hot | : " Cold
Large Small
/FH,/’ggrong . Weak
Heavy )  Light
- — g
o oo Lo 8§ Ha-09¢ o .
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_FIGURE.III, ' SEMANTIC DIFFERENTIAL
. ® ’ 3 4'J3 3 B & O N
Note: FO: ana1y31s purposes the m1d901nt on’ the attltude.:t
scale (7 x4 = 28) is utilized as the: Beparatlcn
ey T - point for- high {bositive) qu low (negative)
N attitude scores¢ o v A TE e ) S
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The evaluative dimension of the semantic differ-

ential is considered to be a reliable measurement of attitude.

The seven evaluative scales may range from a negative score
of sevenP(T X l) to a positive score of forty-nine (7 x 7).
The ‘three potency and activity dlmen510ns .are 1ncluded in
the instrument to obscure the purpose of the measurement.
In addition, the directions of the scales are reversed from

one scale to the next so that the respondent doesn t simply

check off a scale w1thout some degree of thought. ‘If the

.'concept illustrated in-Flgure III was placed in-a student

questlonnalre for measurement purposes the scales would be

[

Hmodlfied such that the first scale would run’ from a positlve

g

pole to a negative pole, and - the next scale would run from

. a negatlve,pole to a positive pole. This process was

elready completed for the concepts evaluated in this study.
For the purposes of this study, the students'

attltudes towards the concepte SCHOOL, BOOKS, ENGLISH, ME,

TEACHER, DISCIPLINE, EXAMINATION READING, HO&;WORK, STUDYING,

and LEARNING were measured by the semantxc differential.

“ » 5 oL X - , —

‘Basic.Data Sheet

’41 '1

. A data sheet was deSlgnEd to obtaln baslc lnformatlon

' regarding the students"school achzevement (see Appendlx B).

Thls data sheet utlllzed school and teacher;reports

=
~to record the total grade averages, subjects falled. and -

soc;al and emotiopal development ratlng for the first two
= . : . : ’ : i i d :

L o1 5 N B ) - . I‘_'

v

I

4

-
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school terms. The scﬁdcl records enabled the author to
ootain an indication of school achievement through the total
grade averages and subjects failed. However, school records
for one school did not give an indication of the students’
sbcial and emotional development rating. Therefore, it was

impossible to utilize this variable an an indicator of

* school achievement. &

..)

‘The Semantic Differential as a Generalized

Attitude Scale , i

Studles comparlng the semantic differentlal to other
attitude scales have supported the contention that the
evaluatlve dlmen51on of the semantlc different1a1 is a
rellable 1ndéi of attitude. .

The semantic differential was compared to the
Thurstone attitude’;cale for the-conceptc, THE N?éRO{ THE
CHURCH, and CA?I&AL PUNISHMENT. The product-moment co-
éfficient of cor;elation'between'the two sets of scores was
“idy 8L, and,.ag-for each conccpt.' A second test of the -
two attitudelécolec,prodpced a correlation of .76, .77, and
.81 for the same three coocepts_ ‘The test-retest reiiability'
coefficients for both ccales were calculated to ‘be very high.
and equlvalqnt - It Was concluded that' o )

. . Q‘Qhatever.the-Thurstone scales measure,

the evaluative factor of the semantic differential
measures Just about as well.. Indeed, when the six

valzdity coefficients are corrected- for attengatlon,gg
-aach is raised to the order ‘of .90 or. hetter.

; w3

C.E. .Osgood, Heasurement of Meaning, p. 194.

’
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The semantic differential was also compared to the
Guttman method. By accident it had been discovered that a
sample of farmers in the United States had been exposed to
both the semantic diffe_rential and the Guttman method during

attempts to measure their attitudes towards crop rotation.

The rank-order’correlation coefficient was found to be highly

significant (rho = .78 with p < .0l). It was gkserved that:

i

.« . the Guttman scale and the evaluative
scales of the semantic differential are peasuring
the same thing to a considerable degree.
Test-retest :eliab;i_,l_ii:y data have been provided by

othe? reséarch studies. Tanﬁenbadm conducted a s‘t'udyl' izjl

which six concepts, LABOR, LEADERS, THE CHICAGO ‘TRIBUNE,

' SENATOR ROBERT TAFT, LEGALIZED GAMBLING, ABSTRACT ART, and

ACCELEM’ﬁD COLLEGE PROGRAMS, were judged against ‘six
h |

evaluative scales, Good-Bad, Fa¥r-Unfair, Valuable-~Worthless,

’

Tasty-Distasteful, Clean-Dirty, and Pleasant-Unpleasant.

The 135 subjects evaluated the concepts on two different

r
occasions. e test-retest coefficients ranged from .87 to

.93, with 'a mean r of .91.4r

2

The Semantic Differential as _; Measurement
of. Gross‘-—-Cult].}ral Attitudes:

“tp

There are findings which support the contention that

the semantic differential is a valid and reliable method of

3

A

41bid., p. 192.

Ibid." C ' | : ‘

u
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meéasuring the attitudes of suﬁjects with a different
cultural origin.

Clifton's research én the attitudes of Indians and
non—Indians in Alberta contains an extensive.review of
literature supporting the use of the semantic differential

in a cross-cultural Setting.s

’

Kumata and Schram compared the attitudes of Korean

and Japahese students to the -attitudes of American students.

There were two é'dministrétions of the sémantic différentiél.

The .exchange students were admmlstered the f:.rst test in

their nat:Lve language and the second test was admmlstered

. in 1_:he English la-nguage.- ‘I‘he-comparatlvq: st,udy revealed that"

\_was 'sig‘nificant agreemeni; between both tést’ &tcc'::res.6
The eff:.c:.ency of the semantlc dlfferential as an
attitudin scale for cross-cultural research was also

demonstrated Qy Maclay and. Ware. UtlllZlng the instrument

'to reflect cul\ktal differenceés among samples of Hop:L,

Navaho, and Zuni people, the authors predictlons of

L
a

similarities were conf:.rmed by the results ‘that wefe attaJ.ned
The seven concepts that had been judged were: COYO E, CO;!N-,
MEXICAN, FEMALE, MALE, HORSE, -and RAIN.”-

&

5R. ICllftDn,I “Attitudes of. Indian and non-Indian
Students" (Unpublished Master s Thes:.s, Um.vers:n.ty of
Alberta, 1971); pp. 115-117.°

1bid., p. 44.

7Ibid-l ppo 45—460 fa I. .:'".‘ . I ’H"
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Helpher and Garfield found a significant degree
of correlation amot;g "scores resulting from the acculturation
~of Indian 'students‘from different ;:J:i.bes.a The correlation
‘coefficient supparted the validity of the attitudinal scale

in cross-cultural situations.
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CHAPTER IV

ANALYSIS OF DATA

I. 'INTRODUCTION

- . e

L] " I

'I‘he analy51s of data follo@‘s a, framework suggé‘é‘t&d

f

. by the ten quest:l.ons that were outl:.ned in: t;he statement of

.

4 fe

the problem, Chapter I, as the questlons towards which the

-ent:.re study would address :Ltself.r 'I‘hese queet:.ons are as:

% follows- LS

S ) 'economic status and actual school achievement? ey, b

f .',_;f‘-'_'”:'i,‘_'concept and socio—economlc status‘> -

ooww D ) _5

1. :Wh{‘it is the’ tYPiCiaI s'elbfrgéoﬁ_gept of . the
Inuit’ student? - - Ak o

-

= .\-'\'-

- 2, What is the typlcal att:l.tude _of the Inuit ﬁ,' ‘

student towards eduqatlon?

3. What is: the leve\\f achlevement of the
} Inuit student? -3

4. «What 15 the typical soc:.o—economlc status
‘of the Imut s‘tudent" ' 22 .

5. What is. the relat:.onshlp between self- s B
concept and actual school ac:hlevement? iy

o g What is. the relatlonshlp between attrtude
‘b_-__'_towards educatxon and actual school ac:l'u.evemem:.?~

What 1.3 “the: relatlonshlp hetween socm-”

B. What 1s {:he relatlonshlp between sel.f— 6 »

) 9 What is t.he re&atlonship between attitude
= % -towards educat:.on and soc:.o—econqm:.c status?

10. What 15 the relat:.onshxp between self- !
: concept and att:.tude towards education?

i
e
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~

L
'I'he Statlstlcal Packagt_a for the 50c1a1 Sciences,

an 1n-tegrated package of cemputer programs c‘lemgned for _the

analysls c:f social science data, was l:ltlllZEd dur:.?g the
[ . . ' X -

analysls stage of the study. The specific comput:,ér sub-

a
e
. . "
e N e e e i e e ettt e _\‘.

programs that were initiated on a computer were’ the

‘. s . ’ ¢ ) b ’ L. ' . Yo
v S FRg:gUENCIEs,-'.BREAKDOWﬂ- and (‘:Ross-rABs PROGRAMS. * -

WY B The flrst four questlons that were eutlmed pre—l'. =

-III-. 'I“. ‘ I " -‘ {': -. - '..’-. -II -.- ‘.
”f 4 vmusly dlctated thnt the flrsE task of dqta analysis was =

N o determ::.ne#the bas:Lq d:.str:.butlonal characteristlcs of

i- Yegid ot ‘_ F o r-"

',.'each of the variables, selﬁ—concept, attitude towards

TR g &
‘v._. W s ,v_ n e Nl gt e

. educat:.on, soc:.o-economlc status, and actual school ach:.eve-"-'

.\

'“ment.' To analyze the distrlbutlon of each of the var:.ables ”1

s e 1t was. necessary to compute, at the uernmal 1eve1 of

measurement,,the descr:Lth.ve stat:.stics of the. mean, medlan. o
.standard dev:.at:.on, varlance, anrl frequency dlstr:.butlon. R }-i.

"] . R 1 e {

PO

L

"Slma.larly, b:.var:.ate frequency d:LStrlb);thI‘ls provided a’ oo

By
Il

3

o B : ‘SJ.mple technlque for exam:.m.ng the means. and the variances IR v '

]'r

'_of a crltenon or dependent vanable fdr var:.ous subgroups @ CE g

xample, once the seff—concept was

with:.n the sample. For\

‘__--the self-concept w&s broken _"wn on ﬁhe haszs of *grade and

: _;,sex to J.nvestlgate further the varmble frequencms.“ Anaiysis

‘u O

J.of varlance wa.s utlh.zed 1:0 determine J.f differences or

s

v ,...:...

: ':;trends were s:.gnificant.

. '\.
s I T

The next stage of aata analys::s was to investlgate

it
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3 I. remaining six questions was concerned with the degree of

relationship between two variables. Conseqeentiy, it was
necessary to compute a etatisric that wouid help to summarize
the hivariare relationship. The chi-sduire,{le test of

statistical significance was utilized to determine whethér

a systematic relationship existed between the two variébles

o :’_-N.m,r......gm-_-w.-

Ly presented in each question. The chi-square is frequently

| & - applied to data comprised of paired observations on two

nominal variables to find'out whether the variébleé-are

- P - - 4

i .. ~1ndependent of each other or are assoc1ated.- The parred

e R S

"] e
ebservatlons are entered 1n a blvarlate frequency table, y {
¢ i ' - 7whlch is labelled a contlngenCy table, and a chlﬂSquare

statlstic ie computed. By 1tself, ch1~square helps to = g E

T T LRI T Wy

decrde whether variables are 1ndependent Sr not. It does ) ‘

not 1nd1cate how strongly they are relaﬁed. A large ch1— ) . :

PPR——

~ square implies that a systematlc relatronhh;p of some -type
does exzst between vanxables. Small values of chi—square

/

.

=

b are lnterpreted to 1ndlcate ‘the abeence of a eystematlc . |
*;J - - g relatlonshlp. The CROSSTABS subprogram Computed the exact ;‘ :‘°h
:Eg'. .' -e-- value of CGI:;;Uare ‘for eaeh ‘of . the bzvarlate relatmonshlpe i"i. : i
%; :ilfy. :  and the degrees of freedea eesociated with each chl-square V:yﬁ:‘-ejﬁi
B 73;;.{f :3.7?- Value.. The degrees of freedom 18 a statistlc that Ls '%I

eesentral 1n helprng to determlne whether a chi—square

L value lS elgnlficant or net.'? ;f}fyﬂﬁf‘f”_,f ;vf:--‘_ gL Y &K
= _n““"f rThroughOut the study the 01 level of conf;dence Jf& f,_ . i
was utlllzed to test the ergnlfrcance of the calculated ¥ ';ﬁﬁr..ﬁf
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. values of chi-square. If a calculated:value of chi-square
was only significant at a level of confildence greater than
.01 then it was assumed that there was no systematic

relationship between the two variables. -

ILT. WHAT IS THE TPYICAL SELF-CONCEPT

» g OF THE INUIT STUDENT? P
A

»

Ll

P " To measure the students' attitude towards self

T

'(self-concept) the semantlc dlfferentlal was utilized. to

%
‘measure the students attmtude towards the concept ME.

¥ iz

i ) ' The mean attltude score for the te¥a1 sample was calculated

R s L —
- e e ot i

% © to be 32. B? (see Table ). This score’ indicated that; on

i . - an,, attltudlnal scale whlch has a m1dpdlnt of -28.00, the
'E' S . self-cdncept of the Inuit studepts.fell between the midpoint
‘ ?' | - and slightly positive pBInEZ The:Self-concept was not i
% ® \ found to be low or stronély negative, as a vast number of ;
; . ) R ' studies in the review of 1iterature ‘suggested it would be.

57 . 5 2 A}breakdown of the mean attltude score for various
o “sub- populatlohs within the sample revealed some 1nierest1ng

- ;"'trends for student $e1f-concept. A breakdown of mean ;

Iattztude score by sex. and grade indicated that, for each
'fof the three grades, male students had a slightly more.
19951t1ve self-concept than the female students., The h;ghestu
o and lowest'mean attitude scores‘for male studentstwere
’35.?8~and'32.45. ;esgepg;vely (See-TeP}e»JI}L.;que&eéh fﬁe 3

” Al I R
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TABLE I

'75ﬂv}MEAN ATTITUDE SCORE FOR THE TOTEL POPULATION
. 5 ,

:*fl,nTﬁ'.fL,;_ﬁ?; h;;rlﬂ-'- e — :T - —
i P . Mean Score - __Staﬁda;ﬂfbeviation' Variance

e, ® "

.Jﬁ”zz:sb _ . 471 . 22.15

:32133‘. , ey 9.74. 94.86
SN " 3424 o 7.43 - o - 55.15
ENGLISH : if7rff.{~:5';35.3é - e f_:'_ 6.65 | 44.21

TEACHER . “38.55 % 8.59 | 73.83

n;sc:pLINE i”7ﬁ7f;; 28.43 - - g3 g " 94.86
EXAMINATION l 0 3046 t1ude ¥ 54.65
e 36:03 - T g.a9 - LT L a2.06 :

“Tlnouﬁﬁdxkﬁ :”u,v-f*157.1426.75 | - 10.04 S 100.53 S
. STUDYING jl-f'”fiiflf723J56-‘ S 7 T A 72.00 |

"f] LEARNING ..ot 38,03 ' 578 | 33.39° -

a ‘ ;" % g ) i ?_
; ) 3 5
: 7

ALl T e il
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highest and lowest mean attitude scores for female students

were 32.98 and 31.00.

Whether the studene was male or female, it appeared
thae the student's self-iﬁpcept became less positive as one
progressed f;om grade seéEn to grade nine-. (see Table II). .4

‘Male students in the seventh gfadefregiﬁbered an attitude {
score of 34.22. In the ninth gradevmale students registered

a self-concept score of 32.45. For the female stuéents in

the seventh and ninth grades the mean.attitude scores were

.
L 1 ERE LI

32.98 and 31;82, respeqtmvely, An anelyéi;-of variance by

grade and sex for the crlterien varlable ME revealed that

L
e L

y N the differences between the means were not 31gn1f1cant at .~
" AN .

the ,Ul level. Therefore, the trends 1n_the-self-concept

e it VN T O N 1 S e

. H,
L

-
L

score for the sex aﬁd_érede eubgroupe were not significant
(see Table III),.

= III. WHAT IS THE TYPICAL ATTITUDE OF THE | ‘
- o . INUIT STUDENT TOWARDS. EDUCATION? 3 -

To obtain a.measure. of the students attitude

"33"-3-,,i~ tpwards educatlon, the semantlc d:fferentlal was utialzed
Faa LN i ’t ' =

‘to measure the etudents' att;tude towards the conceptef

. ViZSCHOOL, BOOKS ENGLISH,{TEACHER, DISCIPLINE, EXAMINATION,
?%,‘*'-:-j??“' fREADING. HOMEWORK, smpnf&ns,‘ana LEARNING., These concepts
| wene con51dered to be representatlve of the more qeneral ':f.} __ff . ﬁ

L | . oo . f .

: wconcept education.-_; ‘<l¥}-f_1j: ﬂié ff“pfﬂjii;e
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--.-“"‘ll ﬁ\;{ D CINT 4 7“*’
T oy
' © - &
Wﬂ; . . : -
mt'-";'ﬁ I 4 ,
. o TABLE IT
- E MEAN 'ATTITUDE SCORE BY SEX AND GRADE
SRR sk MALE _ FEMALE
-, -i..Comcept .- © Gr: 7. % Gr. 8 Gr. 9 . Gr. 7 Gr. 8 Gr. 9
58 Uy e f 34.22 ° ° 35.78°°  32.45 132,98 31.00 31.82
- LS et (5.31)*% - _ (5.47) (5.66) (4.81) . (3.74) (5.74)
R SR .f-jﬁsdaoon'fP : 29017 35.00 - . 29.27 38.18 +“  31.00 32.45
B Fooaek TE SN (11 33) _‘(7 95y (10.76) (12.27) (4.95) (7.19)
£ E ‘ ©BOOKS " 7.."38.00" . 33.44 29.91 - 41.36° "33.00 31.18
1 R - S T A S (11 30} (8.41) - (6.33) (4.90) (3.42) (7.25)
"o ‘ENGLISH. K ~ ~ - 34.61 - 34.22 . 34.36 39.45 - 36.00 36.91
T i e - (B.48), (6.50) (5.82) (6% 47) (5.29) (7.06)
52y _ .TEACHER. ~ . ,1ﬂ31:89" °36.55 33.73 36.27 38.00 34.36
I er a0 LT A9.65) - (6..80) (7.55) (11.64) (6.83) (9.10)
“ie 70 UDISCIPLINE. - - 23,72« 31.89 32.46 - ©.31.81 26.00 30.54.
LI i e in(965) - (8:65) - (9.01) (9.58) (7.79) (10.04)
' '.,-*asféhiﬁﬁwxon 30.72° - 32.67 ., 31.82 31.18 26.00 30.54
e o Bl T . $44 65) (7.83) . (6.54) (6.54) (7.94) (8.17)
* READING: - 183,83 35.00 32.45 40,73 35.00 39.45
e A R C(7.69)  (4.95) . (7.84) " (2.83) (4.04) (6.47)
"~ - HOMEWORK " 25.67 . 29.55 29.09 29.27 24.99 26.73
Jen T (10.74) (8.41) (8.34) (14.28) (12.69) (8.17)
- STUDYING ©32.28 . 29.55° 23.55 '30.55 " 24.99 26.73
e et . (8:70} .  (8.41) (7.84) (9.00) (7.94) (8.17)
LEARNING ©36.94  ,37.33 - 40.09 39.45 38.00 36.27
’ x Tap Bl w3 (4.02)..  (6.06) (6.33) (7.19) (5.57) (5.47)
h *s’tanda'é:'d "de\fiatiéin's‘_ in pafenthéses §
- _Il' s = e B

e B s ot s
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TABLE III )
ANALYSES OF VARIANCE BY GRADE AND SEX
R o 2 Source of Sum of ° ’ ‘Mean Sig.
'~ . . Concept - : _Va_r":j.ati‘on Squares daf Square F of F
A T AT .. '

s - oW CoL T, "".-Be_i:.ﬁéen grades . 0.10 2 : 0.05 0.002 0.99

5 ME . . . '- -  Between sexes 87.03 1 7 87.03 4.10 0.05

B S 7. Interaction. 81.59 2 40.80 1.92 0.16

o B T Between grades ' 88.71 2 | 44.35 0.49 0.62

- \ " SCHOOL . Between sexes 111.99 1 111.90 1.24 0.27

= ; ._ Interaction ’ 427.75 -3 ©213.87 2.36 0.10
e ) ‘.’ Between grades, 655.80 2 327.90 7.05 0.002

P ... '‘BOOKS - ' 'Between -sexes 51.34 1 " 51.34 1.10 0.30

- T, Interaction " 168.89 .2 84.44 1.82 0.17

v .. " . . Between grades 111.50 2 ‘.55, 7s. 1.32 0.27

.. ° - .ENGLISH . - . 'Between sexes 78.51 i 78.51 1.86 0.18

: R LA R . I R t Interaction 141.69- 2 70.85 l1.68 0.20

LT T ¢ Between gradeés 138.79 2 . -69.39 0.94 0.40

L T TEACHER Between sexes - 116.84 . 1 116.84 1.58 0.21

i L N W Interaction’ ' 61.27 - ** 27 30.64 0.42 0.66

AR §a ey T . . Betﬁeen&grades 180.30 2. 90.15 1.17 0.32

R -DISCIPLINE Between sexes 2.35 1 2.35 0.03 0.86

' ST . > 5 4 - Interaction 501.12 .2 250.56 3.24 ,0-05

v P (cont'd.)

2 . .
’ .-'_ ’ vk U g "."'“"“‘“-Aiqa.'.:&..w;w:-.b\l-gx.' Ehal "‘G—_W‘ K B e ® 8 neas
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“. Table TIiI 1cqntﬂd;)_»

A e e w1

e

© 7 concept [

Source of
r-W'a.r:l.Erl::l.orl

Suam of

Squares

af

" Mean

 Squdre

Sig.
of F

"1.41

0.68
1.74
1.46

0.74
8.42
1.80
0.74
0.26

2.95°

* =31

0.98
.07
.92

0.51

0.19

0.24

0.48
0.005
0.18

0.48
0.61

7025

0.06
0.58
0.38

0.93
0.88
0.41

(B i S i o, i 5

H .. Between gradés’ 74.15 2 - _37.07
2 EXAMINATIONﬂ1¢ Between sexes 95.42. 1 95.42
I-i g - ' ‘_ : Interact:.on 159.73 - 2 79.86
g & A ..j“?;*BEtween grades 53.}5 2 26;83
1 il ~. - READING. . "' Between sexes - 305.30 1 305.30
;I : Interact;on 129.91 2 64.96
ém-;; o B398 g = hE, Between grades 148.52 2: ' T74.26
b " "HOMEWORK . Between .sexes " 25.97 1 . 25.97
e i o - Interaction - 284.89 2 . 142.44
e o w5 B rnR " 'Between grddes 1 402.66 2. 201.33
-4 - STUDYING . -Between ‘sexes- 21.06 i .21.06 -
s g - Interactlon 134.30 2 67 15
3 3 Lo Between qrades‘ 5.06 2 2. 53
~~.. LEARNING . ‘Between sekes 0.81 : 0.81
- ) A Interaction - 64.04 2 32.02
g = B w T : g )
é ._;’I‘ .. -’- , 5
%{;ﬂ

€9
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) Mean attitude scores for the ten concepts for the
entire sample ranged from a low of 26.75 to a high of 38.03. .
As Table I indicates, the only three concepts that elicited
““an attitude score that was nearly equal to or less than the.

midpoint of 28.00 on the attitude scale were STUDYING,

“DISCIPLINB, and HOMEWORK. The remalnlng "education" concepts

B A Pt b e

ellcited attitude scores that were dlstlnctlvely above the

' mldp01nt on the attitude scale. These high attitude scores :

. may be cla351f1ed as belng positlve. The three concepts that

-

L . .eliclted the most p051t1$e scores were LEARNING, READING, . .‘ T i’
'E}J : " and ENGLISH. - '

‘ An ana1y31s of the Ileducat:l.on" concepts in terms of
the sex and grade varlables indicated trends that were
opposite to those suggested for the concept ME (see Table
II). The BREAKDOWN subprogram for the variable, sex,
revealed that the ;ttltude scores for female students were <

_ more positive than the attitude scores for male students

g

v on six of;the'ten coﬁceﬁts. Male students ‘had a. Sllghtlj

‘more pos;tlve attitude score for the concepts LEARNING,

oo, -

'STUDYING, HOMEWORK, and EXAMINATION. If the Student was

o

'female and 1n the seventh grade the attltude soores were:
_hlgher than’ the scores of a female student in the nlnth
,'g;ede. Trends in‘pttltude scores for male students were _

’*.‘not As dlstlnctlve._ Male students in the seventh grade had

P'a slightly moxre pos;tlve attltude score than dmd thelr gradef‘f”

v ’-_;itlg'nlne counxerparts for- only five of the ten concepts. These A'
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five concepts were: SCHOOL, ENGLISH, BOOKS, READIN%, and

STUDYING. An anlysis of variance by sex and grade for the

«"education" concepts indicated that the differences between
- the mean scores for sex .and grade subgroups were not sig-
_ i
nificant at the .01 level of confidence.

N . s
“The breakdown procedure for grade and sex still

'de iowardé education. Most of. the concepts were
7 et reglstered above the mldpﬂlnt on: the attltude SCale,

q;‘egardless of grade or s X. The concepts STUDYING, LEARNING,

and HOMEWORK ellc1ted\;pw scores 1n comparison to the - .-

r
rémaining concepts. x o T E v . Y
a ) i ° S a

‘IV. WHAT IS THE LEVEL OF ACHIEVEMENT .
OF 1&’HE‘INL’II'I‘ STUDENT?

o

4 X ’ ' L ' .
A descrlptlve analysis of the data relatlng ‘to

academlc achlevement revealed SLmllarltles with the reseaf&h

“n;of literature. A survey of school

.records and student rep rt cards for the flrst two: school

[ [

term&>1ndicated a hlgh 1nciﬁence of subject fallure and low,
] . T

total g;ade avergg;s (see Tables Iv and v). .The prevalence
of . those charactér stlcs of school performance Eend support

a to the contentlon that the level of ach1EVement of the

. Inu;tﬁstudenw is 1ow.'

o
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TSR T ey TR . TABLE IV
'~ SUBJECT FAILURE BY SEX AND GRADE
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TABLE V

‘TOTAL GRADE AVERAGE FOR TERM ONE AND TWO

Total Grade =
~ Average

_Term One (Dec.)

- Frequency
I

_Percentage

Term Two (Apr.)

Frequency . Percentage

.
C.

A.., b ”_-".-.-.

15
12
Sl

22
18
16

44

8
15
16

28

12
23
23

42

L A TOTAL
. Méan =:58!18 .

Std. Dev. = 25.06

67

' Median = 60.25

'Variance = 627.8

100

100
= 60<42
Std. Dev. =17.77

100
Median = 61.3

Variance = 315.6
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Subject Failure R

Of the total sample surveyed, thlrty two students

- . (47.8 percent) had failed in one or more subjects during

-

" the first two school ‘terms. ' While 52 percént of thewsample

had not failed in any subjects, nearly 27 percent had failed
r
in three or more bubject areas. The mean number of subjects

falled for the total populatlon was calculated to ®e 1. BO.
o . A.breakdown of subject fallure by sex and grade

s ‘ failed to’ reveal any 51gn1flcant trends.- As many. males as

“* »~ A

[ '

L o seventeen and flfteen, respeJtlvely. The mean number of ¥

. subjects falled by both sexes were 1 71 and l 93. . Qf the
three grades surveyed in the study, grade seven students
had the hlghest 1nc1deﬂbe of subject feelure (51 percent},
while the grade eight students had the }owest indicence of
sub}eet-failure (38 percent). Nearly 50 pere?nt oftthe
students enrolled in graQe nine had failed in one or more

_ sutjebts. R ':; L, A ' __6’ |

.

Total Grade. Average ‘-'. pla. B S e "-".;.

An analy31s ef total grade averages for the school
terms indicated that the number of stﬁdents who perﬁermedf'
at a hlgh level of academlc aehlevement was Small.

Durlng the first schooi term there were f;fteen

S studente {22 percent) whe attalned an A average ln all. of:

- WP

E'thelr subjects. However. nearly 44 percent of the sampiee

"a‘*females were not succesgful An pa531ng thelr school subjects—— -

T i s A A

{
i
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had an average of D-or less. A similar trend aas evident
for the sécond school term, which ended ia April. For the
second scﬁool term, only eighr_students }n the sample were
able toﬁattain an A averaée,.as_eompared to'the twenty-eight
students (42 percéht) who attained an«éﬁgrage of D or iess.

The mean total grade average for- the entlre sample for both

terms was flftx ELth and- Sthy, respecﬁi@ely. : Y

\7 - A calculatlon of tetal grade averages for both

'-:school terms on the basxs,of sex 1nd1cated that the female

.

;“_' o \~students had a sllghtly higher average than d1d the male

sﬁudents, 60.8. and 58. 1, #espectlvelyh

- P
> , . :
M L r

- V. WHAT IS THE TYPICAL socxo_Economrc STATUS M .
i OF THE INUIT STUDENT? °

v

' »
w7 -

In social science reSearch the most frequently
¥ ~-utilized indices of SOCLo-economlc ‘dtatus: tend- to ‘be parental

educatlon, parental occupation, famlly size, ahd the pos‘

session of certa1n mater1a1 1tems._ The findinga of this oy

-, ;study have produced a aocxo—economxc proflle of the Inuit

o Ll

A

.;ﬁ-student that 1s 51m11ar te the unlvereal proflle of natlve ;;&;?fl

-

i

o

o 5=

'groups developed by the rev1ew of llterature ‘in Chapter IIPJ

The flnd1nge 1nd1cated that there was a tendency for the  "_nf Ly

N et mira
_.".'3:;_‘ 1y

;'educathn 13 very 1ow, parental occupation is highly seasonal,f.‘:fr
T - vl Gl
1%',:' L fﬂ- famlly 912e ‘is 1arge; and thelhousehgld 1acke baslc ltems.vfu i

f*_.

gkt R
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) it is sug@estgdﬁthat most of the studentslﬁelong to a-
simllar socio-ecohomic level, as the @egree of 5001o—econoo1o L Z‘
’ dlfferentlatlon among the students{yas mlnimal °
Parental Education ; __. s
‘ o '_ ‘ _'_:; . Of the Sthy-sevon students 1noluded in ‘the study¢: '5

forty students 459 7 percent) reported that thelr faﬁhers A

l F 'T:l,

Iié {jf had never attended sohool._ ResponSes f;dligted thatbon;y'f'iui_ﬁli-?ﬁ Nl
L#%i ‘h:f”_ . 'Fwo studentg (3 percent) had a father wholhed“elther "d%;;_f' ;
t%{, t_ffli{.jjj completed senlor hlgh school or un;versitf féee Table VI) uggf;jf A
ﬁ:;' ff:;'i{~:l‘ ROne of the students 1ndlcated that their father had ever L??F ”1;‘--
‘ﬁii:]f'd;;};:w attended 8. trades or. teohnlcal sohool.: More than §0 percent S {;Qik
'%' JE; .@ L of the sample‘had fathers Wlth a, grade elght\ievel of educatlon-i‘f 1;Tm
%; _ | or less. The hedlan 1eve1 of educational attalnment was ‘;f
| calcu ated to be. the 0. 34 grade. e e G BE g
-3 . €., t low level of educatlonel achleVement was ' t&so

repbrted for the studenﬁs mothers. Forty*ezghttstu#ents TT"J”

o1“¢;?g reported that thelr mothers had never attended aohool, wh;le

a" "\ \

only two atudents were able to 1nd1o3te that their_mothers

e L

had sucoessfully completed senlor hlgh sq\ool it “;JQ
was able to 1nd1cate that he had a mother who att ndq
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Parental Occupatldn |

When requested to list the type of work that the

.

g E s mo;her andefaﬁher were*engeged in, a total of sixteen
o ) S N o -
different occupations was mentioned by the students. Table
l

VII reveals that.the occupatlonal llSt for the parents.was

IR T -7 ot Flghlmlvarled. Very few parents Were 1n96{§ed 1n ‘a

¢ ] ' type of WOrk that dlctated a hlgh level of academlc pre—l:"
N Y S

paratlonf- Mﬁst occupatlons reflected an: unstable source

.'_-‘_ .

“ﬂé-,“ﬁ;g Ai of family 1ncome.

The most frequently mentloned category for the

& \
'|

el

G . X father was unemployed.- Thlrteen students (19 4 percent}

. Ty &, -
W R .
L e L T R
. 2

reported that thelr fatherS'were not worklng. A 1arge

p oportlon of- the students,.41 8 percent, 1nd1cated that

.. : ) \\3 ' thelrxfathers were, engaged 1n types of work that were hlghly ;ﬁ?

bt A

c e - U
PV ot ek e R
g™

: seasonal 1n nature.‘“?hese hlghly seasonal’occupatlons were
"-"_,'- o £ | :
o flshlng, huntlng/ applng, and‘carpentry Flshlng and
. % .‘f‘ Q'

carbentry were the mdst frequently ment;oned occupatlons

-- f1;rl£f:; Wlthln the highly seasonal pategory; 32 percenp and 10 ,4,‘

m
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TABLE VII

*. . PARENTAL OCCUPATION

Frequency

* FATHER L
: Percentage_

.
PR
- " .
3, g
o i N
y
' .
L .
s =&

v

.’ MOTHER
. ‘Prequency.

?ef&éntage

]

T2 - 3.0 ..7.-0 0.0
D Tt " 1.5 T » 4.5
I ST AR P o 0.0
22 3.0 " 2‘?:9 3.0
6 9.0 L0 0.0
ey © 3.0 S 1.5
-2 3.0 e 3.0
1Bz, TE 22,2 e 10.5
Y A 10.4 0. © 0.0
L6 _ ‘9.0 .0 0.0 .
L°0- T 040 S . 9.0
L2070 i v 040 .43 .7 62.4
13, 19.4 - , 0 0.0
s 5 7.5 - . 3 4.5
.‘5 . 7.5 > 0 0.0
67" 100.0 o 67, 100.0 -
i ’ 3 . .
- B I 4

EL
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‘,_;fs' }br thers and SLSters who were still attending sohoolf:dld . -::E;*e-

74
_I

: . I .
- In reference to the occupation of the mother, most

T

students, 65 percent, replied that their mothers-were;engaged

: : _in housework. Ih fact, oﬂly eleven students mentionéd that, 2

- - thelr mothers were employed on a full tlme b351s. Table o 5/‘

GT& reveals that most mothers were elther housewlves or

orkers of a‘hlghly seasonal chaxacter.,

]

A“51gn1f1cent number

. T v
of mothers were connecteﬁ with the frshlng 1hdustry 1n some

--manner,w-The only occupation that reflected a’ stable source o

of employment for those mothers whohwere worklng was that

e

- a-_ : "-. T e

of a teacher's alde. I‘ fl | e ' 3 ‘_T,“
JRrp— X @ B by F b4 ! ‘ _ -. S :

Family Size . = TN B T

! ’ i

! 'ﬂl An analysms i the data lndloates that, for a large A _;ﬂk“

et »

.‘_'{ number of the students, 1t was’ mdst lrkely that the student i

had more than one brother and 51ster 1n the family‘ had , i
v ] ! )

[N - N

Znot !have a brottlxer an& sister who successfully oompleted \ :

= L

e
“!e.

'the to aL-numberV
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" TABLE'VIII -

-+ . "SIBLING BREAKDOWN
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N S |

" Poo.. - Attending.
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" Finished
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Dropped Out
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Of the total nﬁﬁﬁer of .children, the largest per-
centage were sEill attending school. While only 6 percent
of the total had successfully completed grade eleven, 22

. percent of the children~had dropped out of ebhobl before '

graduatioﬁ. An analysis¥f the'“dropped out" -column revealed

that the number of children who dropped out ‘of school
.»1ncreased as one progressed beyond a famlly of four chlldren,
In fact, familles of flve or. more chlldren accounted for

approxlmately 70 percent of  the total number of children

- ’ . number of dropouts. The largest number of dropouts' were

) reported to be from famlllee of flve, elght, and nine

chlldren. These statlstics helpvsupport the general body
' of 11terature on under-achlevement, whlch contends that

&

éwL ' famlly s;ze is related to the tendency to drop out of sqhooi

£ -‘1_

. . - » ) ,"". .’ yi B
i /o 1 ’ i BT
-Famlly Possess;ons P ?j‘-
0 _ =

Whlle the medlan numher of chxlﬁren per fam;ly was:'

BRI SR

C o

hold was 2-0. Almost 70 percent of the studenta 1ndlcated

' ?onslderatlon during the

33?

o . y .
1n the hnme'there wbuld h

et = b

ﬂ ' . and_they-accounted for approximately 86 percent of the total

. cqlculgted to be 6. 3, the median number of rooms pex. hou9e- 5'

alysis nf the number+of rooms 5: "

e_‘een sérang ind;catlone of over-;
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| . ‘ Findings aiso support the contention that there
| : Z “was a%&ack of ha31c possessxons in the homes’ of the students.
| .'5 . _ The percentage of ‘students who reported tnat their‘parents e
\ ? ; . ) d1d not own a telephone, refrlgerator,\ or a snowmohile_

| : " were 58 percent 62 perdent and 6¥¢percent, respectively.

s PP P

o, i 'L,.I : These 1tems were popular houeehold 1t ] for the entlre

'é S ) communlty, but wera qlearly lacklng in the ﬁbmes of the
| & : _

a~ . .. ) Fl

e
i
3
A el e kA A A T S e

CEP‘I' AND ACTUAL SCHODL ACHIEVEMENT? _Bin

i v

L -

5 . " The chi—ééuare“teet:of sﬁétisticaiaﬁignificance - e,
| -% . ._;;naicet that there was no systematlc relationshlp between .
| ;EI‘ ;f’/ the students self—concept and actual school achievement. ' o * .3
H ﬁz ’ : | ?heJValue of th—square (x Y that ‘was: calculated gor the i. " “;'.' Q_
|1 # : ;jenneépt ME and subject fallure was 3 26, and the ealculated '

-value of chl—Square ior the eoncept ME: and total grade :"aIV" i

R e 9 =

'} averqge was 3 96.. Both values were 1955 than the valnes j3-'f ) b

=

:, .
£

Ao

'fgof x requzred for signlflcance at the .01 1eve1——9 21 and e;fTﬁ.

A e

"f&ﬁ-'a P?@ﬁa:‘“:'?‘- il

-LaSPeetlvely,, Thls 15‘auppof¥ enpugh to accepf the
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, ANALYSI S OF ATTITUB INAL VA RIABLES

. rg; SQUARE TEST (x2)

~ : \ ‘
h 7 Subjects Fa:.led = = Total Grade Average
o x.2_ ot ag .. Slg._ R X‘z B 4af Sig.

. 3, 96_' 6 .. 8-
.68

&

: :23 95
SRR - 453{ .75
4.27 -

$7.42

.64
.28
«37 -
.18

“6.50- -
3'87 d

o o o o. o

- 10.88 " .09

=)

SL.o. . -5.600 6 .47

- ~~ 507 6 .53
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L ca cu]}ated"values of chl—-squ&re .could be due to chance y

g than, the ;:eq,m.red valu'es of ch:.—sgua

U YIIL. WHAT IS 'rqE RELATI@NSHIP BETWEEN", SOCIO-—ECONOMIC«
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VII. WHAT IE THE RELATIONSHIP BETWEEN ATTI'I‘UDE TOWARDS
EDUCATION AND ACTUAL SCHOOL ACHIEVEMENT?

r

An analys:.s of Table IX also supports the contention

., Te
that there 15 no 51gn1f1cant relatlonship between the

P

) studer_;ts ~attitude towards education and actual school . °

'aéhievement. The c‘alculai:ed v"a‘lues.-of 'chi-—square for each -

- 4" 3

s
' o:E tHe " ten “educatlon concepts and students' expectatn.ons,

‘1_-

reported on a
critical %elues table for "tw'o degrees of, ﬁ'reedom, 9.21.

Similar-findings were evident during an analysis of.

the relationship betﬁeen th'?e education concepts and students' |

expecta‘twns and. total grade average. The application ‘of

' the chi- square test to test the. relatlonshlp between student

att:.tudes and total grade avera‘.ge fa:.led to support the

J

hypothe91s of -a s.lgm.flcant relatlonshlp. The values of

chl—square that were obta:.ned through ‘the computer program

I oy

were less than the crit:l.oal values requxred fcr s’J.gnJ.:EJ.cance "

16 81._ 'I‘he h:l.gh s:n_gnlflcance 1evels :Lndlcate that t,‘ne 2 o

i

JD‘-

STA'IED’S AND 'ACTUAL SGHOOL ACHIEVEMENT?

'h.'I'he *appl:.cata.on _:of %he"chi_l squ

-."“:-‘{" - X ; , SR
dence: ;tween the pr:ed ctors of ,soc:.o—economic status
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the predictors of school achie‘vement revealed that the
relationship betw;een both sets of Variables needed to ‘be
qualified. ‘ .

Table X indicates Ithat only three of_ ghe eig‘ht
sbc‘io-?ec.onomic predictofs were .significahtly-related(to an
:mdlcator of school achmevement.‘ The. three socm—econom:.c
, ‘ Y .‘__.predlctors that -were related to tota]. grade average vere

. father's - educatmn, father s occupation; and mother s ,“ ‘,

-occ:upatlon. A chl--square Value of 29 9 for the varlables

father s educatlon and total grade average was 51gn.1.f1cant

~at the .0004 l.evel of SLgnJ.f'lcance. This value suggested :
: ; _

T TR kg e -

that a systematic relationship existed between both \..ra;'iablee. - g

.l Students who had fathers with a primary level of education = y ‘

/ .‘ . tended 'to have d totel grade average of D, or less than D,

o

‘for the. first two'school texms.’ ‘Those students who achieyed

an A or B average in ecﬁool most llkely had a father wJ.th

a jum.or or senlor hJ.gh school level of educatlon.- A ' _ . .:.h.‘

+°

; s i _
student's average was lqw when the father s eaucatJ.On was ) RN

a
i

dowe o s TR g .s'r:'-‘-'

algnlf}.cantly related to both meaaures of actual schoul . J , ks

3

3 :*achJ.eVement, subJects failed Hﬂ tOtﬁl grade average; at ; I-
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. TABLE' X . ve on -
ANALYSIS oF - socxo-scouomc VARIABLES =~ .. .1
CHI SQU x2) | o ‘

Subjects Failed - - 'fci:al- Grad_é‘ Average
3 at .Sig. R oY ag” Sig.

79— 3_  0.07 299 9.  0.0004

3
3 0.18 -  12.64 - -9  .0.19
2

_b-;f'o”qgﬁ 1563 6. 0.0l

*0.06 15.21 . 6 0.0l

Co.20  12.67 15 0.62

=

0.81, . ..-'3.38- 3.  0.34
3 pgar. , e 303 d P50

3. ow31.:., 7 0,33 - 1 0.57

18
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failure. The students who had a father with " full-time

.‘”-;_ : occupation tended to l'}ave a re;e_o)rd of low subject failere,
less than three subjects forl‘the two sc‘h.ool terms. 3 ’i‘hose- .
students who, achleVed ‘an A'or -B averag:e‘ usually ‘had fathers '
who were employed on a full-t,:.me b,asn.s. , However ¢ those ",*Q-
* -< B | students who had a father engaged 1n highly seasonal work, ' .
| ,"Ior was Unemployed, tended ‘to have a. C or D grade average u; _ ~

o x"school. ' ' - 3 A . TR

i s C Ee o %e thi‘;:d- socio—econodlic 'pfedi'ctof ﬁhieh' was re.‘yate‘d

: ) in a significant pattern to the achievement pred.l.otor, toeal
. F N . .‘grade erage, wa.s! the occug_tlon of the mother. , Thése v . ‘:‘ _{ )

;i:i‘ A vari bles wvere dependent at t{he «01x 1eve1 of 31gn1fioance . e “d

e ; | , | (see Table X) Students- with a D‘aVerage 'or less or schoo.l ] ﬁjf oY

: achjevement tended ‘to ha:fe a mother ‘who was-not employed in i ’ -

. w'o‘ : other than belntl; a housewlfe ThOSe Ftuﬂents wlth a’n ' :\*ﬂ ?

% -_average OT Bf or hlgher. ?rfost l:l.kely had ‘a- mother who was kY ‘., _‘.'._‘]
employed on e-.,ful.l.-t%m|8.- basis.l 1 o --,"" AR S
g v ~1 I WHAT IS ' THE.. REL TIQNSHIP BETWEEN SELE‘ : L
s .-I , ‘f'concep-r AND, socxo-economc‘-sm‘rqe?
Ak SN

PR . there \fas no '31ql11f1cant relatlo
= "o S

ME and lthe predzctors of soci'
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of freedom, at the .01 level of sign‘ificancé Thl‘lS,‘ it -’

i , was possc.ble to explain the calculated values oﬁ chl-squa‘re

% | by samplmg fluctuat:.ons alcne.. 'l‘able x; J.nd:.cates that an !
if o . anclys;l.s of the vanable ME J.l“l/ relat.mn to parental ;ducatlon

% and parentai( cccubatlcn resulteq J.n ,Lcalculateﬁ values of I

r ' ch;-square at hlgh levels of a:.gnlflcance. ' The same flndslngsl
E supporté.d the ccntention that there» was no‘ slgnlflcant

\

v T % i X N
ey MY g relationship befween the concept ME and the scc:.o—eacnomlc
L e . ) . - - . L\ ‘I ’.

..\\i
predmtors housa s:.ze and family pogkessmns.

-

L. ER o It was concluded that there was'no» mgn:.f:.cant

- X - & .

¢ relata,onship between aelf-concept and' sopio—e&cnom;c ﬁtatus.

' . sl o
J - v o o i : g -‘. i a . e e
. s v e . 2 . B - a et
s e ) i e ' . G = e T, L2 . .‘1 g !. T = v 4
- " . Wy _' ’ . J— L ‘A-- X | - _-

%
Lt « o I 3 U TR " R

=y = 5
E i

: R gy g 2" B UCATION ‘AND SGCIO—ECONOMIC’ STRTUS" ' :

of t.he ten ccnqepts ccns:udered representatxve of

.‘ -

soc;o—econom.c status. ht soc:.o-gc?nomc pred:.gt’-.or was

"’"

‘I'he cr\ita.cai va 1ue

. . Lo L)

", “WHAT TS THE RELATIONSHIP BETWEEN K][‘TITUDE TowaRDS i i

the mcre general concept educat:l.on, only one ccncept, -k ‘ 5

EXE}MINATION, was s:.gnif:.cantiy related to a predmctc of ST




\fé;‘ TABLE x:
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]

anANALYSIS OF ATTITUDINAL;VARIABLE
CHI SQUARE (x2)

3

Mother g

Educat;on

: ii‘f g% sig.
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666

2] 58” 5:'

4 55
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6 28

9 99
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5 96
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4-
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4 .. 15

-

.95 -

66

L0006

a

_.SOEf

6. .70
‘ﬂ-“$2i"
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B BN L T e
~ _ A~
FathQr s : Mother's.
. Occupation'%‘__ Occupatlon i
2. dfgsig,,;, _ 2 df Slg.- °
e = - o
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-f_bj?éi{f 2: _fii? 09,4, .54
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3

probable that this result is due 'to chance.

*
1

{ The low calculated values of chirsquare for the

; ; I . .
remaining education concepts and socio-ecopomic predictors
! . 2 "1 ‘
. Supported the contention that there was no significant
e . - Il
relationship between attitude towards education and socio-

-

economic status. Both variables are considered to be

indépendent of each other. )

XI. WHAT IS THE RELATIONSHIP BETWEEN SELF - CONCEPT
" AND ATTITUDE TOWhRDS EDUCATION’ .

3 ' " - SR
Tab1e1xii‘indicates thetlthere-is no sYétematiﬁ‘a
reTétlonshlp between the “two varlables self concept and
attltude towards educatlon. The calculated values of chi=-

square for four degfees of freedom failed to equal, or exceed,
the required critical value of 13.28. Since the calculated
chi-square values—could be explained by sampling fluctuations

- alone, iE/;;;#;oncluded that both variables were independent

of each ether. ' o

'XII. DISCUSSION OF THE ANALYSIS OF DATA

2

The Inuit students included in this study have a

socig-economic and academic profile that is very consistent
A}

with the unlversal proflle of the native student developed

i, . L 1n the rev1ew of 1iterature. ,The.students are low achievers

S T T D

et

N o

S N
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TABLE XII
ANALYSIS OF ATTITUDE TOWARDS EDUCATION VARIABLE '
CHI-SQUARE TEST (x ) oo ®
-
- 3 * : ME
Attitude Towards S T
Educatj___pp \fariable " x? af Sig.
SCHOOL - ’ .34 4 .25
BOOKS 2.04 s 73 -
ENGLISH: 4.79 4 .31
TEACHER g ) - 3.66 .4 .45
" DISCIPLINE ; ’ "4.84 4 .30
| fEXAMINATION- ¢ - i o1lde 4 gg: - .
' _READING = L 7.49 . .11
'HOMEWORK s s.L- 4 0 .28 ‘
STUDYING N &= 57 4 .47 * :
LEARNING 1'2 41 " .66 .
 EXPECTATION . 747 4. .49 '1
& >
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v in school, with high subject failure :and low total grade

‘averages prevalent. Most of the students also had a very

~ low socio-economic background. It must be noted that this

. ¢

socio-economic and academic profile is characteristic of the

eventual school dropout.b The prevalence of such character-

istics amdng the student sample suggests that a significant
number of the students will fail to achieve a high school

L@
H

level.of education.,' = - :
‘_i~’ ' :f P therature relatlng to student under-achlevement
o | - .':suggests that low. self—concept and low attltudes are alse '
B .predlctors ef an eventual schpol eropout. These attrlbutes
;have been frequently mentloned as belng the ma]or reason
'why the majorlty of native students in. Nor%h Amerlca
eventually de01de to leave school before graduatlng.:
:However, an ana1y31s of the data for this study has reVealed
-that~the self—concepts and attlyudee of the Inuit etudenps

were not negative. a positive self-concept and éttitﬁde

Lt

towards education were eyident among the students, even

-

though their actual school achievement end socio-economic £

status were.low;' One plau51b1e explanatlon for this

L

dlscrepancy is that- scholastlé achlevement is not an 1mportant

e

.factor in the overall thlnklng of the Inuxt students. The. -

. Inuit student may view school achlevement as a separate

actxvlty, whlchﬁls not an ;ntegral_gomponent-of fam;ly or

_ . & 8 2 . =
the Inuit student,.there is less tendency for the student -

:
Qf% ' o community life. With education being of 1little value to"
t
)
;
; . ml

o




i e g e
. 0 = . .

3, e
EL

'.relatlonshlps among the varlables sel

'agalnst_whlch an ;nd1V1dual is likely to

However;_in”the-case‘qf”the Inuit‘students,'

88 .

to develop a feeling of failure, and consequédt inferiqrit;,
because he is performing at a low level‘in Jchool." Conse-
quently, school achievement does not 1nf1uence self—concept
and attltude towards education. In addltxqt the student s’
self- concept appears' to be 1ndependent of hls attltude

towards»educat;on. Therefore, the value Jhlch scholastlc

adhievement and educatlon has for the Inu&t culture is a

v

' 'pOSSIble explanatlon for the apparent 1 ck;of s1qn1f1cant

cnncept attltude"-
towards educatlon, and actual schoel athevement.,:-': .

‘.
.,.‘g

"ﬁ'are the result of‘the socao—economlc posltlon¢ and subsequentff-?
1nteract10n. that natlve peoples encounter wlth the remalnlngf‘ﬁ'

’members of Canadlan SOClEty, who constltute the déﬁlnapt

L

culture. The students self—concept and attltudes are

related to the group (famlly, SOCLO'ECOHDmlC, ethnlc)

ot

mpare himself:

(o} llve in

isolated,wcoastal cemmunities in'Northern L 'rador} the

-Jdegree of 1nteractlon w1th the domlnant white culture is _;'

) mlnimal _ Most of the people 1n each communlty have,

-

'ba31cally, the same level of educatlonal achlevement and

B % > !:‘

soc1o~econom1c status.. Consequently, Inult chllqren are E

b

11ke1y to attend séﬁsol W1th, and 1nteract wlth, children

who are -also low ach1eyers and of the same SOC1o-econom1c :

Y .
" . 5

statuss .

;-', 5 It has been contended that self-concept and attltudesf

= el rid o s 40 parerean B
5 R

S R e e e

Bt

= e v it

R o S
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i . v P . . i ‘. . ‘ '

. 'Sinoe the students‘-self—oohcept an%.attitudes are
based upon an lnteractlon aﬁd comparlson wlth other student5> .

v -

whose characterlstlcs are smmllar, there is less tendency * g s

.

- for the students to develop negatlve self—concepts

_ attltudes;- wlth the degree of soc;o-eoonomlc.and aca'emlc

Jdiffefentiatlon mlnlmal, the constant remlnder of belng
)
‘a low 5001o-econom1o background, or belng a low achlever ln

"Lschool, isn t as - great as Lt would be Lf the Inult student j_ -fg;_f{%l

"3 llved 1n a more southerly, urbanlzed nglon of Cahada‘ If

“that 51tuatlon exlsted, the Inu1t student would have to
: '. AL i T m A i .I'“'L."."'-

'f,lnteract WLth a group of people whose level of achlevement

ff-and SOClO eCOnomic statuS“wae more dlstlnctlve Theu f:;fe';ff;:ffh

”:1-5 dfi S jconsequent feellngs<pf 1nferlor1ty, whlch would result from

R E-‘R“fthe constant COmparlSOH wzth more suceessful students, would.ﬁ"\"'

~

e _'.1ead to the development of low self—condept and low attltude-
'towards educatlon.- However, the absence of models of 50010— 
.jeconomlc aﬁd aoademlc success 1n each communlty results in .

'.fi P “ea . students developxng attltudes that are not strongly negatlve. s S

|
A e Ak i b o B e b e -

Another plau51b1e explanation for the 1ack of
d'strongly negatlve self-ooncepts and attltudes among the
'L-" J ' . .. .v-. ‘

-students surveyed is the oultural blas mentloned 1n the

'hdllmltatlons ofvthls-study._ The author s eXperlences w1tH':

L S U

I uthﬁ Inuit. people 1n the two oommunltles selected for the o e e

study reVealed a strond"tendency for IDUlt people to refraln-ﬁif-

from reveallng thelr true feellngs. There appeared to-be ;;fff'&- ng;

f

-d_:f an avoldance of the type of behav1or Ln whlch an 1nd1v1duaf‘

v’ .. . o (
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:  wie L ; ‘ 9075 T
iL .eomplained“‘criticiaed; or exhlblted strong emotlon'over .:.\{ﬂ‘:ﬂ : %f}
: an issue Si s1tuat1on. To do otherw1se would seem to belksf _:;.;:?ffﬁ
N . | an embarrassment. Instead of the students”respondlng 1nif:j.?,fw %jif
L a true‘ﬁanner.to the student guestlonnalre, they may have h.,ﬁlfaf-;;jfw
ii; 1:jﬂ-rl,-tﬁ're5pondedj1n a manner.that they felt was acceptahle or 'J: ‘. :ktﬂ
;.‘-V-p' - T.expected of them Thls may, he a poss1b1e ekplanatlon for ;iii;;:flééi
',;:u; ; ‘ ‘ the absence of negatlve‘attltudes.,cnf?ﬁ;:fﬁf;ﬁfﬂnf L :;éf
M ':Ti'lik 2 Of-the tenﬂleducatron"'concepts evaluated by the . f?é

'x"" i 80 '4‘

h the tasks that are a551gned 1n school.? HoWever, for many

v o, ; Inult students the home env1ronment is not c0nduc1ve tb 'fluﬁ, A
ples® e s 8 . u‘va,”,»‘. " : 'iv‘ & ta
' homework or studylng actlvities.\ LlVlng 1n an over crowded Fi gt
: house, 1n whlch parental'éd”'atlon and 0ccupat10n are low .

e e

PRt W T A and bas1c posse531ons are lacklng, most students develOp 'ﬂ}'fiﬁ':;ﬁjwi

4 3 )\- w A 7 .,. ".-..:‘_‘..'

.f\lﬁ'; a.- less than p031tive attltude towards d01ng homework or

f?ﬂf The thlrd concept that ellclted a less pos;tlve 1ftﬁjaff'f‘g;f

: ~;*,-{ attltude score was the cOncept DISCIPLINE. The low ratlng

may be explalned by reference to %h Inult cultural tralt.

It is- characterlstlc of Inult people to 1ndulge thelr ’in;if

chlldren because the Surv1va1 rate of thelr chlldren in the-u”n:




past ‘was' very low. Many new—born chlldren failedfto sﬁrViye'f¥'
L the rlgors of the northern env1ronment. Therefore, thoée‘ﬁsf
chlldren who surv1Ved were regarded as Valuable members of

the famlly and community The type of dlsclpline the Inult

o

.‘ﬂ_rom that fo' drln the school., The chlldren who attend

I
. : ’ % .:e:'.:'
be noted that Englleh ls“the language of e

instructlon 1n school . By word and actlon, lt has been
l . Av.' % e s
lmprlnted upon the student's mlnd as the 1anguage of the'"

g domlnant culture that 19 to be”mastered 1n sahool
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¥ Restatement of the Problem P I‘ Sl

of the Inult student 1n the Labrador reglon of the prov1nce !‘"
gL %

of’Newfoundland An 1nvest1gatlon of the type oﬁ relatlon—gbfi W
5 Shlp among the students' self—concept, attltude‘ﬁbwards f{.iiA_wfﬁj’
l*-educatlon, 5001o-econom1c status, and actual school ‘f;;;sﬂﬁ'éﬁfifﬂA”t
achleVement waS‘dlrected at obtalnlng a measure of the,f‘ .; "

'fi} Wlthln two all—grade schools.; The two schools'are 1gpated‘5‘v:“

3

1n the 1solatedu coastal reglon of Northern Labrador,.and’
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L el . et are under the ed#catlonal 3ur1$d1ct10n of theuﬁgggadgr c .\ N
- L ' Eaet Integrated School Board The Inult students were hoth ,'3 :

:_=l' 1. ,‘; ,f male and female,:and ranged in- age from bwelve to seventeen CLoe

[ - -

L
: years.- Twenty-nlne students were. enrolled ln-grade seven;’

t ] : - .
_ : s;xteen students were enrolled in grade elght, and twenty— : o B
| e p o > o
‘ i ] . two students weﬂe enrolled 1n grade nlne. 3 . ‘ ) o
e ' Yy Yy T i e L . Ta Yo, e
z. s LR S A g " ' ge
, , ' f" g A L R et R e o PR .t
o A0 A e The Instrumente{ i”r ? ,1ﬂ-7f"‘ 3ff“"" AR Ry JS B R L
AE T ‘t- I ‘ ‘\ L a £, g ' A T .‘ o i .". . b U :' ot i . - .
o - £ Data relating to the students' attltudes, soc1o-7. PREES f gl B
.t‘ S a B - g S i

eoonomlc status and actual_school achlevement-were obtalﬂed

\' "" > ‘-\'iv

A g.,h- 1 ' : 3o A sttt Wiedae S ¥
“iiﬁg~_3g& The flrst sectlon df the §tudent questlonnalre gj.fn

elicited background 1nformat10n reqardlng the soC1o—economlc i?;-g"'h=f}

1ndlcators parental educatlon, petental oocupatlon.,famlly' }“

51ze, and famll% poesess:one; 6ne questlon.wlthln thls :.;

:-seotlon of . the. Etudent questlonnalre attempted to obtaln ";. ]fflhi ‘%;

an rndloatlon of attltude towards edUGatlon by asklng e _:?{7

3 students to‘teoort the gtade level they eaoh expected tolfr;"" "f:.-
'2:-ach1eve.{e{gf7* 1 - o l,«}'d ' t'f' ‘ . - & i:

" l ." "-‘ ." LI . d
e 5 Thp fxnal sectlon of the student questlonnalre was » i
an att;tude sca]e whose purpose was to measure the students P I

= i, 8 ;

¢ . ’
.'|

att;tude towards self [self concept) and educatlon.fﬂnu“

.-‘-v Ay
- » \

'7f==measure of self—conoept was obtained through the utllxzatlon

”r- ¥

A mea sure

‘d, i b - TEL . A-

3“;-of the students attltude towards ednoatlon wae‘obtalned

of the semantlc‘dlfferentlal for the concept ME'E




- grad
, te‘v

L of school ach:.evement

. perlod, “twenty-f:z.ve mlnutes. :

}'.'for computer analysn,s, genelgal frequency statn.stlcs of the

J.nd:;.c%tlon of the type of relatlonshs.p that exn.stea among

'.:‘.‘the varlables. e J

:_Max.n Flndlngs o

: .0 { P '
a ©y ) tY Cy
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L]

thtough‘the utilization of ﬁhé'sémantie!diffe;éngia; for

“the concepts SCHOOL, BOOKS, ENGLISH, TEACHER, bISOIPLI‘NE,-“

EXAMINAY] ION RﬁAgING, HOMEWORK, STUDYING, “and - LEARNING.,

A ba51c data sheet recorded the students total

average and subj ects falled for the flrst two school

I

' "
S s

T T

v BB e
\1"’

x'715}of studentS‘during the f;rst ‘week- of{May, 1979.‘ Each. of the

‘.'

g

Once the data were collecte}dv,' coded and prepared
B . d 5

.‘,\.

% ,;_(__

‘:'mean, medlan, standard dev1at10n, and varlance were computed

{‘to provxde a descrlptlon of the var:.ables deflned ? The

\

--"_"of a chl-Squar)e (X ). statlstlc. Thls statlstlc prov1ded an '

<& S, .',.'.

A

A

'The maln fmdlngs of the study were a's follows-

Ay -.-'l On the attltude scale whlch has a mld— “‘ S

L "'-Jpomt of 28.00,"the mean dttitude score for R T
: " . self-concept - for the, total ‘sample was, " RPN ¢

o "'-:_‘qalculated to be. 32 87 ‘The." dlfferences B R
L '-A_'ln Mmean attitiide gcorés for: the  sex and: grade""' ot B
', 7. sub-pgpulations were not sxgnlflcant at the =i

LLos0Ldevell L le G G
e AR

'I'he questlonnalre was adn{\i J_stered to the s:.x classes

5 These varlables were con51dered to be 1nd1cat1ve B

AT W ot SR TR S T
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: 2 On the att;tude scale th.Ch h a ma.d- i

e po:l.nt of 28. 00, the mean. attitude: ‘s¢ore for,. N

ey B tattitude: towards’ educatmn for the: “total-

. sample ranged/from a 1ow score. of. ? 5. for"
‘the’ concept HOMEWORK-to a lHigh of -38:03" for' .,

. _ . the- ‘concept, LEARNING.,- The three concepts
R whlch received the, most positive attitude it
ME ' scores-were -LEARNING " (38 03)7 ENGLISH (35.37).; .'

et " ; land *READING (36:03)..  The three concepts which:’ F P00 L
.received the. least posmwe attitude ‘scores --':;-‘ SR o gk Faw
- were DISCIPLINE (28 43), 'STUDYING (28. 76)‘ R s, o0 Y 7 5
and I;IOMEWORK (2675 The differences in. .' P R TR
. mean att:.t’ude scores for ‘the: sex. and. grade ,
sub—-populatmns were not s:.gnlflcant at the
Dl leVel - . ; ; .

o - B g s e ) L S - ".‘.f""' i
‘ "--13' . Student achlevement was characterlzed by e,

a prevalence of: “subject: failiure-and’ low: total
grade dverage. FOrty-eJ.ght percent OFf-. the
students-had. fa:Lled Jdn-one“or’more’ sub:[ects
durlng the first. tvm schoo}_ terms...;, The .

- .-mean’ total grade average for. the: student.
sample was -fifty- eight ‘for, . the Eirst school
iterm: and’. 91xty fog he second 'school term.. "
L ,"-Almost 45 percent S the- sample achleved an -
average of D or less for the same two terms..-«« &

4 Soc:l.o~econom1c etai:us was charecterlzed
}ay a-low level of:parental- educatioen hlghly
Seasona;l parental occupatlon, large family

‘ ' s:.ze, and a 1ack -of! ‘famlly posse551ons. -‘"-m.‘":

Ty BE e r5 There was " no. s1gn1f1cant cofrelatlon :'_ ’ 3
N gyt RN ey ‘,_hetween self—concept and subjects falled or. " Y AT
-.betwee‘n sel?f—concept and total grade average. 4t s Bl

e hendeg 0] S TIERA S s S T

By There was no. s:Lgm.fJ.cant correlat:.onﬂ . :
oosato v as T T Uepetweéen’ attitude towards edncatlon and subjecte
A Y U e failed or® between ‘attitids.” towards educatlon L
has s B BELE S, ."and total grade average. ’ J o E

‘ "7 There was, 31gn1f1cant correlatlon between AL

i ' the' sodio-economic. indicators, father's. i LB e e

aplim e TR ECLTs a edUcation, father's. occupation, and mother s o R
. -l occupation)’ ‘and the school: achlevement v

* . L '.,f‘,_ : mdlcator, total grade average.: In addltlon, ,,.:f' )
! S there was. a sz.gm.f:,cant ‘correlation 'betveen . - =Lt
BEVSSL T e e 2 =2 F “thiad varlables Eather s occupatlon and subjects

: -'Izi‘ .j. "_._ I‘t‘ -. I.--,-_:__I " ) ""I.I-, '".' ) falled‘ - & i ; T . .“.___ - X x R

* "_.::".' % ]
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N P o ‘
- g by SOClO-eCOnOmlC status. ¢ _f, T s
9 There Was, no sn.gnlflcant correlatn.on
. T L arbetween attltude towards education’ and the
] : AR L o5 e J.nd:.cators of so<:1o-econom1c status‘ T

10., ¥ There was nc 31gn1ficant correlat:.on ‘
PERI between self-concept and attltude towards
:'_ educatlon-' ¥ Yy . : k ok

L ~.l Educatlonal ach:.evement among the Inumt
' ' .~;;'peop1e in. Labrador J.s Very low. S T o ol
2 2 ' The: soclo-economLc status ‘of:. the Inu:Lt O
:'_"student in ‘Labrador is low. Therefore, 1ow P aliie T
R - socio-economic, status mdy be a.major- obstacle g §
.. to_ educational. achlevement among these e B

. ‘students. :

T T 3 The attltudes of Inult students towards
f,\'self {and’'&ducation are not negative.: There-
vl g o fore pegative self-concept and negative :.. -,

-’:;"att:l.tudes ‘towards- education may not’ 'be, a h

y WY - major obstacle ts: educatlonal ach:.evement

S w4 % 'I.iamong these studenté. Pl 73 e

.~_f‘negat1ve self—concept ‘or: attltude towards
- --education ‘in'the 'face’ of poor”academic
AL« achievement” ‘and - 1ow socio-economic. status.;
o -of . U it-may be concludedthat he ’has made only
LB st N Sl tentat:LVe ‘and weak comm:.tment to the: i
P By Bt x # values of. the educat:.onal system and the HE
s, 4 th.te culture 11:\ represents. . ' '

ot

depends upon the come.natJ.on of :Lnfluences

';-"-,-'4 CIf the Inu:Lt student does not have a

. L Sl
g
3 "

X ‘5 The ﬁactors Whlqh depr‘ess, school s b
-achievement aré complex. ‘School’ achlevement 'S
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- o ' ’- J %
) Ry = 1\1 the fqmllyf, school and local‘comnmmty.
- ‘ iy Bl ?‘é’“@nla‘.‘lcant number ‘of - the s{:udents AR
el e e 'nf"included dn this study- 4re: hkely to fail’ to’v.{l" .
" iy e, ‘-_achleve @ hlgh schogl level of educatlon.
5 l: v \: T s ol . ‘A »[ . : . (, - ';
R i Lo e TTXLURECOMMENDATIONS. .t
\-\ . . o ‘ ~_._.>Z, ‘" W .‘-":. -1 z ~'~.‘ . '“_::\' - ‘.',':‘A‘ "*. ! -' R
T’ "N of a. school, ‘together mth the nat'!ire of soc1al serv1ces
N ;,';- " : <, -:provmed for lndlvuiual students ; must rreflect the 1nd
A, ”’-fv;Ldualxzed concerns and needs of the geograph:.cal area C
Pl gt I ey 1 P LR £ L3 T
: " : Y iserved Therefore, the follow1ng recommendatz.ons should‘
" . , ‘ W - \

Recommendatlons for the Educat:.onal sttem ) B i 500 0 4
= . ‘.. e e ‘bl;::‘ :l,«'__“’ . .

e ; “ il It is, recommended that partlclpants ; ~=2 E,
e b o S WITEE. ,.w1th1n thé Yeducational ‘system -(parents, "' Lo ol v
o T Wi B WO Tu .- teachers, adm:.nlstrators) .establish dn & - 02 Dl A
W AT T j“-‘.\"dellberate -and cooperativeé manner’a phllosophy ) & L
2R w S 770, and system of Inuit educatlon that Wlll ™ 7
I S "’encompass such goals a8 S
R ETR A N i) Educatmg the schools and local R S R ¢
o TR 2w W °_: ' Lcommttees to the idea of, communlty Y o oy e, :
¥ " -,"‘schoolsr serving the: heeds and’ 1nterests o R
o 2% A 2T R B eyt -, of the local people ovér -and: above t:he
5 JU * g R T f13‘da1.1y educatlon of the Ch.l,ld -
g % IS T 'B Educatmg parents to et fiore” et .
5 g concerned and involved with- the scHools, )

“'r 1nclud1ng .more actlve membershlp on,
the school board Wy ¢ E g

S
B

C. Encouraglng te'achers to atta:l.n » __; oot
more knowledge- of Inult hlstory and T

SR
- s '_ - e
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&
culture, and contemporary lilfe
styles. ' :
. -t .o 7
C. Encouraging® native teachers and ¥

resource people to assume greater
responsibiljity for the education of
= the Inuit child.

5 .

It is essential that the concepts of deliberate-
ness, cooperation, and local neéds and interests'
be constantly considered during all stages of
the process of establishing an,Inult philosophy
and system of education.

’

2. It™is recommended that each school re-

‘examlne currlcula andfcounselling services

in reference tb the identified needs:and
problems of the poteﬁtlal Inuit sdropout in

‘.-Labrador. . [ ¢

3. It is recommended that procedures be
developed within each school’to ensure that.
all students in the. fifteen and sixteen years
of age rarge are fully informed about the
dlfflcultles and’ problems a sé¢hool ‘dropout,
may have to confrqnt

4. It is recommended that éducational
personnel avoid -the practicg. 6f quiekly
accepting the popularized theory that the

_ " single, and major, obstacle to the educational

achievement of the Inult Chlld is attltudlnal
in nature. ~ .

= " J 'o
5. Ig'is:recommeﬂded that -educational
personnel assume a more,active and responsible
role for improving the socio-economic situation
of the Inuit home and community. This will
entail a mo: FDlltlcal relationship with
those agenCLes and imdividuals within the
communlt cand provinge that‘have the potential

for the 1mprovement of the socio-economic

status of tfle Inuit COmmunlty such as adult
education, secial services, community. develnpment

gwerker, and the local natlve aSSOClatlon.

T

1." ‘In order to increase the generalizability N

of'this,ingstigation, the study should be °,

]




repeated under modified conditions. The
samplé should be expanded to include a
S greater number of students from a larger
' age and grade range.

2. Further research should be undertaken
¢ to determine the causes of low achievement .
) among the Inuit students in Labrader. Such
' research should focus upon the following
‘questions:

A. In what manner do Inuit attitudes
' vary with age and grade chanqes,
and schoi; experiences?

B. What areXhe attitudes of Inuit
students towards sp901f1c areas '
of the curriculum in relation. to
actual school pe:formance°

’ Ci What-are the attitudes of Inuit g
N " students- towards their teachers -
; ' in relation to such teacher
. variables as sex, age, qualifi-
J ' - cations, and attitudes?

‘ . D. What is the relationship between
teacher qualification and student
. performance? ® ’

E. What is the attitude of the
student who is still attending . .
school in comparison to the
student who has dropped out of

q school?

.F. What are the most frequently
quoted reasons for dropping out
of school?

G. What is the relationship between
parental attitude and student
ac:huzmr‘en'uaru-_’J

S ' 3. Research should be undertaken to 1dent1fy

- .the degree of 1nteract10n between Inuit students.
and members of the dominant culture, and the
-relationship it has to student attitudes and
actual school performance.

&
S .
*
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4. For comparative purposes, similar
research should be initiated for a sample

of nontnative students living in an isolated
community in Labrador.

among the Inuit people/ in Labrador should
involve native field rkers. This will
eliminate, to a degree, some of the
limitations evident when research is
conducted solely by a non-native researcher.

5. Any further reseazzh that is initiated

i ] ity
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'fo::ﬁ.tfit‘ pr maﬁy of ‘your - brothers and SLSters have dropped“

A A o L : .

B : ; s : ; , T g5, 5% ° S, . K
o STUDENT QUESTIONNAIRE. gt ' ‘
. & . . 0 . B : ) J.- ¢ B ) R 1 I.:

~

_The’ follow1ng questlons have been de51gned to

obtaln background 1nformat10n about .you and your famlly.z , ¢

. All the information you write down will remain secret---. .

s no one will be told what. you have wrItten and your name ~ . .
"will never be - mentloned The 1nformatlon you give: Wlll o L om

be an impotrtant part ‘of. ‘the. research that the author .is E )
preSently engaged in. Therefore,rwould you! please answer

&

g Read each questlon carefully.‘ If there 1s a’ m.fﬁﬁ:ﬁgﬁmffif
questlon ‘that” you are-hot sure about, please ask for an: ah DR
i explanatlon of that questio%.. - v s

How'old are you”f‘

-~
T A AP S 2k

P L

the questlons as correctly as p0551b1e. 7«- a4 r:..:f' ",ﬁ o Rl

‘Do, you llke partrldge hunt1ng°'77'4Ye517ﬂf:f"3}.i5f;;}ﬂl;f

T

RS

ety

T T
PRSI EES

41"What grade are you 1n°f“45- D el G B T e

% L ’”-, . .r " - TP, € 5 L=

= Y ?\x';gaﬁf;}aﬁiBQTQCanadlap Inult Cofy ¥
L s 2N LT - ErgLiSE e
“:d.f ‘French C,

(o

'Other

6., How many of your brothers ana sxsters are too xoung
’ ‘Ato attend school? %'m)' e

§f25f,7x How many of your brothers and sxsters are presently
. ' attendlng school°" ﬁ R LT e 1

G, T o . 3 “..,."“ .(_ o X

T
Sy

gl How'many of your, brothers and smsters have completedf*:i_;f:xﬁ*?f?ﬁ;”

LA Grade:Eleven° i BRI -4";'»=Lw

e,

.out of school before completing Grade ETeven?

th

ii.fiﬁ: How many of your brothers and sisters are no longer

11v1ng° b T c T e S, ot P 5
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11 W;gt was the hlghest grade your father completed 1“3
A 001? .. & L A .

.
E
P
Ao
1,
‘v
3 =
)
= N
!_l
o
) N - ) ) , e ‘.: ‘.' -
e e A,

e

) N ..ffl‘., “What was. ‘the hlghest grade your mother completed lnAff IR
W BTEEae R sohool’ oy . ey . : G ' L ~L5f:“
A * 13, What type of work does‘your father do?»' ;T;'f{ y o
i;;ff“";” . What type ‘of work does your mother do, be51des belng . ‘
¥ e a hodqewxfe? x5 L Y - i - ; k v

,house? .bo;ﬁogﬁn;ﬁ‘

,'Seven
" Eight.
> Nine-
. Ten- A
; Eleven.
3 fUnlver51ty ; T a
o ﬁTrades or Technlcalechool
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- o T : In the follgalng pages you w1ll be asked to judgelgﬁgz,_
Qf what certaln words mean to.you. Since_ dlfferent words ‘mean . ﬁil

k . . “different- thlngs to. dlfferent peeple, please judge each
gl AT work as it has meanlng to YOU, not others.; s

L

On each ‘page: there are TWD CAPITALIZED words——dn,“

: ~at the top of. the -page, and orie at the’ cenfer of the page;h,
"qu_;Beqeath,and £9. the - sides of eath CAPITALIZED word ‘there’are.
.+ groups ‘of: other words called ‘scales. YQu are: asked to- rate

S et @achs CAPITALIZED word :on' each’ of - thé thirteen scales below
Um0l o that word by plaelng ‘a: check-mark én.oné. of: the seVen sPaces
. LEFY L Tbetween the w0rds Qn both ends of eacﬁ__éale.' Lt -

- § rafedu.uﬁ

: If{you feel that the CAPITALIZED word is. very closely ‘
related to:;one . or the: other\end of: the SCale, you should ™

fﬁ?,'g 3{'-1F, pIace your check—mark (x) aﬁ follows._ » Y
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*mneutral),.then you should check as. fbllows- AT
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If you consider the CAPITALIZED word to 'be neutral
on the scale, or if the scale is completely unrelated to
the CAPITALIZED word, then you should place the check-mark
in the middle space: \
Safe g : s X : : Dangerqus
- - ITES5f%NT: {(l). Place your check-mark in the middle of e
' the line, now between the lines.
This = ‘ ‘Not this
.. : D e : 1 X ‘
. r : ' . (2) Be sure to check every scale for every ?
by ' S a CAPITALIZED word--do not leave any scales -

0 % - _ not- marked.
"(3) Place only one check-mark on each scale.

 Dexampre: o ‘ .
| | SNOW # 1}
a. Fair : | Unfair i
b. Good o " Bad ;
cf; Kﬁnd o ) ' ’ Cruef %
-}_. 'd}' Nice fif:‘: ’ Awful E
:E e. Begutifuii - e Ugly ;
! £ Happy = _ . ‘ sad :
g. Pleasant B L _ Unpleasénf %
h. .Fast ‘ _ - 2 - slow
i. Hot ' o cold
N j. Acfive I - : passive
k. Large . . | ‘ Small '
:i'- Stréng o . - | N We&k L ‘

-Heavy - - - . Light
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Good
Ugly
Large
Cruel
Slow
Pleasant
Weak
Nice
Active
Happy
Heavy

‘Cola-

Fair’ .

Fair
Cold
Heavy
Happy
Active
Nice
Weak

'Pi9a§ant'

Slow
Cruel
Large
Ugly
Gobd

READING

HOMEWORK
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Bad
Beautiful
Small
Kind -
Fast
Uﬁpleasant
Strong
Awful
Passive
Sad.
Light

Hot
Unfair

Unfair

Hot

Light

Sad
Passive'
Awful
Strong-
Unpleasant

'Fast
-Kind

Small
Beautiful
Bad

R ]
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Happy S\ : Lo

- Weak : 5

ENGLISH (the language)

Good

Ugly

Large

Cruel

Slow

Pleasant o

Weak

Nice -

‘Active

Heavy

Cold

Fair

&

ME

Fair

qéid

Heavy

Happy .

Active

Nice

Pleasant
Slow '

Cruel

Large

ugly.- -
Good L

..
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Bad
Beautiful
Small
Kind

Fast
Unpleasant
étrong
Awful
Passive
Sad
Light
Hot
Unfair

Unfair:
Hot

Light

Sad
Passive

" Awful

Stroﬁg
Unpleasant
Fast

" Kind

Small
Beau;iful
Bad_
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'Weék
Pleasant

Good

.Ugly

Large
Cruel
Slow
Pleasant
Weak
Nice

Active

' Happy

Heavy
Cold
Fair

Fair
Céld
Heavy
Happy -
Active
Nice -

Slow
Cruel
Large.

Ugly

Good

DISCIPLINE

EXAMINATION
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Bad
Beautiful
Small

Kind

Fast
Unpleasant
Stroﬁg
Awful &
Passive -
Sad .
Light
Hot - .

Unfair

Unfair
Hot
Light
Sad

.Passive

Awful-
Stroné
Unpleasant
Fast

Kind

small
Beautiful
Bad
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Good
Ugly
Large
Cruel
Slow
Pleasant
Weqk

;Nice”

Active *

. Happy

Heavy: -
Cold

_Fair.

Fair’

Cold

- Heavy

Hdppy

. Active
‘Nice

uwéak _
Pleasang‘.

Slow
Cruel

Large'
Ugly
Good

SCHOOL

BOOKS
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Bad _
Beautiful
Small

Kind

Fast
Unpiéasant
Stfopg '

‘Awful

Passive

.8ad
 Light
Hot

.'“Iwﬁnféif

_Unfair
-Hot

Light
Sad g

' _Passive -
Awful '
- Strong

Unpleasaht-
Fast

Kind'
Sma;lu

- Beautiful
.Bad At

o
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STUDYING

Good ' - , Bad
Ugly | " Beautiful

Large . - . Small
Cruel ; , ' ' Kind -
Slow ° ' ‘ : Fast
Pleasant ) ) , . Unpieasant

Weak . : , * , * Strong
Nice . o L S . Awful

Ac;ive' ) Wi . L 'f_.- E ‘Passive..
CHappy v e L oo o oot Sad
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. ‘ Fair , T T , Unfair SRR IR
. Cold , - R " Hot- . B Eo
ARt . Heavy - o Light*. i
Active =~ . e : s ¢« T R _pagéive:, % .

.
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Z

 Nice . L  Awful R T
Weak . _ _ i
Pleasant _ = _ . - .. _ ‘ . ‘Unpleasant.

Strong - 3

slow £ i ' el . Fast -
. Cruel ' B S . Kind

e Large = . . L St ismall
' Beautiful
* Bad

7 - ugly. P . E
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Fair

Cold

Heavy

-Happy

Active

‘Nice ' ' ‘\ ’

- Weak ' . ')

-

Pleasant . o ™
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Unfair
Hot -

‘Light

Sad"
bassive
Awful .-
Sfrqgg

. Unpleasant .’ -
. Fal-st - H

Kind T
Usmall.’
j?éau¥%ful ,.C ‘
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