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. plifying and concretizing the major objectives ‘ » B '3
- I of teachinﬁ in the sepse that they/show* the * . . o
oo student ‘what he is expected to be able to

L
.
/
o -, Tests and ,examinations play the role of exem— . . o f
i
I
A perforrn 4

I .
- A student who is a{ware that he :|.s only belng evaluated on

.o the read:u.ng or wrltlng skill knows that he is not expected

to perform in the language. . 'Even though emphas:l.s on readlng'

b ' -

,and writing might perfect these skills, it-de-emphasgizds ' .o

the aural-oral skills and doesn't evaiuate the total '
. - L] : .
'-learn:i_ng.‘ v e ! t . S
: M LT . - SRR
" -‘.‘ Often tests and even more frequently, qLuZZeg; .can ot e
I “ B ’ . .-fl.‘ B
he put together haphazardlg shortly before they a,re admln-
' istered because ~the teacher i-s overworked and unable to
o devote much t:.me or thought to the:..r preparation. Mackey -

L] . . "

states: ‘_,_- S LI T
Testing in the rho_c'l'ern-l-anguage dlass is oftentimes =~ o
inadequate: The teacher is usually preoccupied I BRDR
with classroom activities and cannot devote the " BN

- time to test what-has been taught.3 'y = - : AT

| ' This practice isl particularly true with réspect td _the’

" test:.ng of the au.ra.J. -oral skills. Generally, the time y

| ' 1nvolVed .1.n the oonstruct:.on of aural—oral t:ests accounts . -

_ ‘_ for'the reason_why- -th_ese tests ‘do not fom-:part of‘ the '°, N
feval_uatlon. _ .. : _ , o . :

- . . P “ " - ' ° ' e
¥, ' . . ¥ b . . - . A

John B. Carr l, rearning Theorf ‘for the ’ ' o
- W i3 W Teacher"”, FL Reviewy of Fore:.gn Langua ge R sl
A . . Edudatiqh, Volume (Skolie, ILlJ.noz.a, 1974) r p. Bl. S e T

L . : \;___/".-W:Lllla.mi' Maokey, ‘Language. Teaching Analysis,' IR A
N R (Ind:.ana Un:wersity Press, 1961}, P, 405. o S







. Co The objectives of the audio-lingual metho@ are
. .cleatrly stated’to be the development of mastery
.- at various levels of competence in all four
. " ) language akills—-beglnnlng with listening and
. speaking, and using these as a ba51e for the
teach;ng of readlng and wrltlng ’

‘With the coficern for the development of the oral

=1é- then, these skills shoul¢ form an_important part

. L of‘the evaluatlon..'The Passeport Francals program etates

- that.n- . rt
'"tt'w_ Passeport Francais prov1des the materials .
- (negessary &g help students dévelop a level of
:,profic!encyuan ‘the bdsic ‘language skills--aural . Al
”comprepenslon, oral- faclllty, reading and writing. S
“ - It therefore follows: that a- god&-teetlng program e R
“esseﬂses ‘the’ student'a\mevel of aphievement : R T o
Wlthln each of theée basic skills. ' " s '

Thls research assumed that the types of evaluatLOn

iusad are of importance, not only in order to 1ndicate more -

'truly the object:u.ve? of a program but also in order to

motivate the students to- concentrate on all fdﬁrﬂg&llls. "
T _ The Modern Langg;ge Assoc1ation of America discusses the .

1mportance of tests themselves 1n motivat;ng etudent - *"“_ N

B : 1 . /
_progrese. It feels that- _ , :
) '~5'J.; students dlsplay their hlqhest peak of L ;Jf\-a- s
S &  jinterest. and concentration during a. testing . T o
e T N perro& . The 'tedcher need chly be. sure that o A L
R e o EEN S oo e ' . : o
o P o 6”1lga M, Rlvers, Teachlng Foreign Language -Skills, - -
L (Chica90° Unlver51ty of'Chlcago Press,. %ggﬁig p. 44. Y
oot .”'. ?Horgan Kenny and &ggzzegapasseport Frandhis- . ' J37“
' General Information, PhllOS g Testlng (D.C. Heath T

T ey it







traditional method employing only the réading and writing

skills.

. Two groups of grade eiéht student §§ere involved - *
N »

i

in this study. One of the groups (the treatment\gro was
aware of the method of evaluation-from the beginning of the
unit. The other group (the tradltlonal group} anticipated -

evaluatlon te be done by a more trad1t10na1 method Thel.

purpose of thls study is to determlne whether the method 1.‘

I'ef evaluatlon had an effect on the etudents' achievement. o

attempting to inveatigate the questlon, four
hypotheaes w111 be examined. - ' |

-a) There is noe signlficant difference between
.achievement of the traditional and treatment
groups with regard to Llstaning Skills.

- h) There is no 51gn;flcant dlfference Eetween .
' achievement of the traditional and treatment -

"groups with regard to Speaking Skills.

_©), There is no significant difference between
. achievement of the traditional and treatment
groupe with regard to Reading Skills.

S ay . There-is'no 51gnificant,difference bétween
" achievenent: of the traditional and.treatment
groupe'with’regard to Writlng Skills. -

L

Operational Definitions

- *

x -

'Listening Skill: ThlB sklll lncludes 115ten1ng comprehenslon,

sound discriminatlon (lexlcal meaning, 5tructura1 mganlng}

translatlon, intonatron and comprehenslon of new vocabulary.

e a e F B el B







Limitations of the Study , -

hY

1 . F 4
' The results of this st{.\dy must take _l consid=-

4

eration the followlng llmltatlons- b .

a) Only ‘the Grade Eight populatlon is used.
« . The results,may not be valid for earlier
or later grades.

b}, Only one suhject area “French“ is being
: examlned ‘for ‘the purposes of this study. -
Qne; cannot generaliﬂe with respect. tot
. ‘evaluatlon and achlevement in other subject- o coel
' .‘areas.. AR =,u S S -n; e Tt el
Lo f"-,c}',Thé“stuﬂent samples used in the’ study are s
- ‘- Newfoundland - students.’ “Since’ ‘the province.' . 1
i relatlvely ‘removed “from the influence - . -
. of a French milieu, the results may not
v 'lbe generalfzable to all areas of Canada.

d} The study evaluates only one unit in a .
year's course of work or 20 teaching days.
The results mqy differ over .a longer perlod
of time.

@) The students were taught by their regular )
. c¢lassroom teachers and variations in »
teachlng style and ‘techniques may influence _ ’ 2

1

"wthe flﬂdings. _ , !

'-'t-—---—"--—r'- L g i gyt e oy e e G0
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CHAPTER II
\ .
‘ REVIEW OF LITERATURE .
f;_ Evaluation and Objectivesd
II ) - L F. ! ' . ) . :
: \- Evaluation is lnseparably related to both objec--‘-]"

tives! and classroom prooﬂres and must b given equal
TR conSLderation as the class prooeeds throuZh the course.
. =

Firstlof all the teacher must)establlsh the student goals,

L I

" then proceed to plan activities which will enable the:_'
' student to achieve theee goals. .'“ co ;" '
LI ) :

"The main objective of evaluation in the classroom

is to Judge achievement, that of both student and teacher.‘
Cornfield states that:

Tests .are essential to- measure the teacher's
; effectiveness as well as the student ] achieve-,
wrg ment._o_ | ” f ;

Rivers saysz L '_" 3

Tests 'should- be conceived as teachinq devxces -ang,
" . therefore, as a natural step in the educational
‘process, ' They should serve a- twofold instructional
purpcse, acting as a guide.'to the student and a
guide tg the teacher. ‘Each: test should help’ the
stiudent by 1nd1cating to him the level of achieve-
ment he is expected. £ have reached the level he

: . = . ’ T o '

.-.rC,' .- L

: lnRuth Cornfield, ForaiggrLanguage Instruction,'"
(Heredith Publzshlng Co., New York 1956); P. 145.1
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They define course objectives, they stimulate
student progress and they evaluate class -achieve= .
ment, 7 . .
r
She further states:
. . . before determining a testinglprogram for a
specific course--indeed before setting out to
teach a ¢ourse-—the teaéher should clearly envision
the course ob;ectaveqﬁ?ﬂ N

In Rivere words. : E o 1 R

No .test will be eff1c1ently constructéd if the
teacher designing.it; does not have a clear plcture
‘in his: mind of what he expects his students to :
know.15 ' . '

. o5 s Before decidlng which skills he wishes to'w'

' test and which aspects of skills’ he must .emphasize .-
.in particular tests, the teacher must first esta- .
blish.the objectives of the course ., . . he should .. i
carefully -analyze the skill areas involved and = © * :
devise items which test individually the various
‘elements ldEﬂtlflEd in this analysis. . . . .16

Chastaln says"

% representatlve sample’ of -ltems should be’
‘assembléd from which the teacher plcks his
material in accordance with the objectives of a
lesson or unit. 17

1 f o~ .

13Rebédcé M. alette, Moderr Langua e Testing,
(Harcourt Brace JovanOVlch Inc., New: Yort 197 o P. 17.

14,

Ibld., p. 17. K

15H11ga M. Rlvers, Teaching Forelgn Language
{Chizago: Unlver51ty_of Chicago Press, 1968), p. 308.

¥rbia., p. 290, |
: . : .oe
e lTKenneth Csastain, The Development of Modern
‘Language Skills: heory to Practice, (The Center for
Curriculum Development, Inc., PhLIadelphla, Pa., 1971), '
P- 330. . )

) '.‘.- e L e '-,'.l Lo '7_;;"‘.‘:,".";",'_"“"“"",'"""v._I‘
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lChastain futher suggests that the test should reflect a

percentage ‘accordiner*to the stress placed on each of the
tlanguage skllls, and should reflect not only the objectlves,

but also the classroom precedures which were employed to

accompllsh the objectives, :
i
) The type of exercise whlch was used to teach the

ﬁ item shodld also be used in the testing procedure.

:_“ . - .Furthermore, students should be famlllar with the
, \ techniques used for_testing, .. . . It 152not just
\ to evaluate students“through the use of dictéa,

for example, when in fact they have not been given -
_practice.le ' o . , .

H okey suggests that.:

partlcular lesson or .anit in advance apd itemize
the vocabulary, 11ngulstio elements and structures
which accompany the objectives. This procedure
facilitates easy reference to testing items. . . .

! The. student, as well, will know what to study if /
he is aware specifically of what is bei_ng'taught.1 -

a.lf \ It is benetictal to state ‘the objectives of a
l

f

? ° The Passeport Francaié program recommends that atiudents be '

? given a study guide which gives samples of the questions

they will be asked. It Ls also important that the teacher

.

try to wrlte 1tems as’ olosely as poselble to 1anguage whloh

_would occur in actual usage. o

R : . The test should ‘be’ concerned with genulnely

. < ) important skills and should reproduce as clearly
: as posgible the real-life conditions under which
the student is going to perform the task belng

tested.20

IR  185bi4., p. 333,
: 19W1111am F: Haokey, Laaguage Teaohlng Analyels,
. (Indlana Unlversity, 1967), P. 407.
N .
R TR 2OPeter Hilton, Copley KRews Serv;ce. -“Standardized
Tests Labelled 'Dishonest'”, (ACTFL Review, National Text-

book Company, 1975), p. .81.




-gkills,

’;lanéuage;

.catlon.

» ) - : 13
' -]
Lado stresses the need for testing second language
problems as defined by research in contrastive appliedy ;wp“

linguistics., 'The book, which was, primarily ‘intended for

.teachers of’English as a foreign language, presents techniques

for testing‘the elements of language and the integrated

Lado's theory of'language'testing is based on :

present linguistic undepStanding of language and oh obser-

oot

vationS‘concérﬁihg.thg,role,of habit in:léarning-a second.
S . , .

Lado states that “The theory of language testlng .
assumes that language is a. syatem of hablts of‘communl—

‘\..

“?1 ‘The student then, gives his’ attentlon to the
overall meaning he is conVEying or perceiving; . The habits .
involve several levels of structure within which are

s¢ructures of parts of sentences, habits of articulation

ﬁnd patterns g;‘intonation stress and rhythm

‘'The theory also assumes that llnguistic and cultural

n
L

meanlngs communlcated ;hrough languages &re also structured/
and associated to formal-e@ements of languagg.-_Thg student .
goes  from in&ividpal.stimtlation,and‘meanings whibh are

ﬁot ﬁa;t of the units of language tolcﬁitural and linguistic’

meanings‘that are. Engoding of these' meanings takes placéa

21 | ‘ | SN

Robert. Lado, Language Testlng, (Longman Canada
Ltd., Don Mills, Ontarlo, 1961), p. 22.

>

e vy o
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t and when these forms are uttered, the ljstener perceives
. them anq'thrguqﬁ then né grasps the s¥ne lindhistic and
. tultural meening that the communicant encoded.
. Tﬁe theoryalso assumes that teﬁting control of
(’ the problemsa is testing control of the language. Problems
| . arg tho;e unita and.patterns that do not have a counterpart

in the natlve lanquage or that have counterparts w1th

structurally different distribution or meaning.

_‘He is, therefore,-poncerned with the tesglng oflall four ~
» ' o ! ) . . . I L . - ¥
skills, achievement in speaking, understanding, reading
h 9.

. . %
and writing which can BE 5tudied, described and tested as

‘separate universes, yet they never occur separately in!'

" language. Lado's-“fifth skill, the aBility to translate,
L]

he says should be tested as an end -in itself and not as a

- ,way to test mastery of language.

. The major roles of testing, then, éaﬁ only -be

accomplished throudh the careful delineation of course -

objgétiﬁea, as well as the careful constructioﬁ of a'teating
program which reflects the objectives,ﬁ} . ‘

+

aEvaluaﬁll:-:'.nc;[ the Four Language Skills

‘“) - IR ] . . . " .

. Since the inclusion of the audio-visual and audio-

lingual approaches to second ;angﬁage learning, one of the

Cem semmlew 02 e T L TCRETF I P

= Lado concurs wlth Valette in that the mattexr to
3é§g55 ' - be tested 15 language, 1f 1ndeed langwfge is what we teach:.

ey
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main objectives of the programs has been to develop the f/

’//// ability to communicate.’

The programs currently in use in the'schools‘of

this Province are concerned with the development of the - 1
four languagé skills. ’ T W . {
- I .
If the objectives in the course included all
four language skills, all four should be <
' tegted.2 - c

C stain,tlike‘otHErs, reconmends a . test consistihglgf
. . } T P SR
sections, one for feach skill, listening, ppeaking, reading, -«

and writing.

-

o _ Cornf\e}d is also concérned.ﬁiéh'fhétevaiua£ioﬁ ‘
B of alLZI) floﬁr‘ “s_ic_-i_' N
;tc Eg &dnsidﬁréd in testing eabh:hne; In diqcusaing_testing'

in second language learning situations, éornfield states:

5 and provides‘prinp;plqs andfguidelines

. 'Printed-testsican reflect efficiency only in :
the graphic. ekxills. . . . There are good -tests .
for measuring oral and audio skills.23 . -

Valette has studied the problem of evaluating the
four skills. . Sbe.offers sound suggestions as to how and
why each skill invdlved“iq the language leérning procéss : ‘-
shdﬁld'be aﬁﬁlﬁéted. o - - : : o

”

N

22Kenneth Chastain. The Development of Modern
Lanpguage Skills: . Theory to Practice,; (The Center Lor
Curriculum Development, Inc., Philadelphia, Pa., 1971},
p. 337. a .

-

+

oo Lt & .
23Ruth-Cornfield, Foreign Language Instruction,
(He;fdith‘Publishing Co., New York, 1966), p. 141,




) experiencesa JHe has to be directed to distriminate the

.sounds,‘understand the specific elements, a§ well as have

1
Since listening and speaking are most often no},

evaluated, it may be wise to outline some of the components

that must be examined .’d\evalua-ting aural comprehension

,and speech. . '

. . “ . :
a ‘ In developing a proficiency in the listening skill,

the leapner should recognize the difference in the sound

system of his - “own and the targ t languag% If the teacher o . ,EPR

. wrshes to measure the student' proficiency in listening,

Ty

Valette feels that ‘he must be rov1ded thiggppropriate oy

an overall’ comprehen51on of the meaning. ‘ ) U

The students degree of cdhprehen51on w111 depend

on their abilit criminate ‘phonemes, to

recognize gﬁﬁfﬁﬁag?ﬁtonation patterns, and to

retain pud they hnve-heard.“ . ™

Cornfield diecusaes many of the same p01nts made

by Valette. ' 2, R e,
In memasuring aural comprehension, there afeCE;ﬁ e
dimensions with which the teacher must be com- =~ - -
cerned . . One refers to discrimination between. I -
mounds, and tne other raefers to underatanding the- o

meanings of the 5poken language.

. -

The student indicates by some mark besides writ-
ing whether or not he can distinguish the sdund.
. - » The aspect of romprehension for meaning is
best evaluated:b g of picture tests. The

student: checks .pidtures which apgly to the’ spoken : "
statements given by the., teacher. s - ;

San o L e

24Rebecca valette, Modern Lan uage Teating, (Hbrqourt
Bracea Jovanovich, Inc., New Yo_k, 19%7}, p. 18. .

Pl

: Buth COrnfield, Foreign Laqguage Instruction,
(Heredith Publishing CGmpany, New York IY¥e6), p. l46.
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. The speaklng skill is very often not a component

.of the lardguage testlng program Valette.dlscusses speaking
as a soczal skill.

Communication be1ng‘the goal of the second
language program, emphasis is placed on “the
development of correct speech habits. . . .
If the speaking skill 1s to 'be 1earned, there
must be a testing program.

.. In referrlng to the four elements of speech (pro-

nun01atron, fluency, stress, 1ntonation) Cornfleld states.f'
R ) S
L, 5peaking I8 the most difficult area to test

.. because no standardized ‘ingtrument, has yet .. .. L
;1been ‘invented: whlch a teacher can use to isolate ..
‘rahd test the four elements o£ speech._‘ T

‘The speaklng testgmust 1nc1udeu S e ’}f.ﬁ o

+ .7 =-the ability to produce the sounds of the R
AN foreign language;.. Sl

.= the ability to produce these sounds fluently
I,'{and in the correct phrases- and. group1n99° : gy .
© - the ‘ability €to emphasize the correct ‘ L
‘syllables -in these groupingsi g o R

- "the- abilit; to properly 1ntone the whole . : -

utteranoe. ‘ - hhu . ,
The teacher, then, in evalugtlng the.speaklng sklll
1s intendlng to measure students' pqonunciation, fluency,-
stress and intonatlon.;‘Thrs is not ;ﬁﬁeys an eaoy task,_
"lbut it is’ suggested thet at least two or three oral 1nter-
views be admlnlbtered throughout the year to help 1nd1cate
the atudents onal proflclency. .Thelteacher can,from=t1me

s T e .o .- . P
- L T - : - . e o

Rebecca Valette,.HoagEﬁ Lahguage Testing, . PR

(Harcourt Brace Jpvanovich, Tork, 1967), p- 80.

- &. 27Ruth chnfield, Forei n Language Instruéglon,

roe

N

———— e ——
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choice of words, and whether the written word could be
understood without difficulty by a native speaker.
The writing.skill. is considered by many teachers *
T
as \the easiest skill to evaluate. Many find it easy to
construct tests that measure aspects of student progress
toward the acquisition of this skill. Oftentimes the
writing test consists of exercises taken directly from the
N
student text. Does this test the skill of writing? *
Communication through the writ;en word possesses
a Certain'degree of finality and demands real
, proficiencg Erom the writer if 1t is to be
effective .
_“ ' Readrhg comprehenSion, aB| sa communication skill
is gaining importange in the second 1anguage curriculum.
First of all, reading requires visual perception.

: Once the students are familiar with the
writing system of the second language, the
written form of the language may be used to
test their_knowledge of new vocabulary and

structure.3

The testing of reading cannot become a concern

' until students have been provided an opportunity to_deveiop

both listening and speaking skills, When this is accom-
plished, the teacher“ﬁust ensure that the reading test is

tehting the students' comprehension of the printed word;

30Rebecca Valette, Modern Language Testing, ..
,(Harcourt Brace Jovanov1ch Inc., New York, 1977), p. 217. ’
. 31 '

Ruth Cornfield, Fore_gn Language Instruction,
(Meredith Publishing Company, Hew Yorx, 1966J, p. 150.

"

- _'; T
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Accordi‘ng to Valette, research into second language

© acqguisition is beginning to explore the validity of "cloze"

tests of reading comprehension as general measures of

linguistic ability. .

The student who can restitute words randomly
deleted from a text not only understands the
reading passage but exhibits an active command
of -‘the second language,3?

As Arthur Traxler haﬁ pointed out:

Reading at a mature level is an assotiative
process deep within the recesses of the mind.
There is no way for an observer to be sure at

a2 given moment whether a subject reading s:.lently
is gleaning facts or gathering main ideas or .
evaluating the writer or gaining esthetic.
satisfaction or, in fact, whether he ls reall
‘putting. his mind to the printed page at all.3

Generally, readlng cqmpre_hens:.on is tested indirectly, by
having the student read aloud, or by asking the student
c:'ompreherision guestions, or by measuring reading speed.

There is a danger that the reading test might not require

* that the student comprehend the material he hus read.

Even though communication teésts are net as objective
in their scoring; the key consideration is wvalidity, and
comuhication tests of all four gkills test more appro-

priately 'the dbjectives of current Prench ’pfqgrams}.

32Ruth Cornfield, Foreigh Language.Instruction,

-(Meradlth Publishing Company, New !ork, 1966), p.. 150,

33Arthur E. Traxlex, "Values and Limitations of

Standardized Reading Tests," in Roger Parr, &d., Messurement

~ and Evaluation. of Readings, (New York: Harcourt Brace

Jovanovich, 1970}, p. 221.

~ ’ »
- . .

1
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"The question here is whether he 1s being evaluwated on his
ability to send a message or whether discreet linguistic
knowledge is being evaluated. Moreover, the student is

performing in a mode of communication (w itiné) that does

not fit all of the possible communicative settings.

The Dale and Dale program for French has an a\
accompanying testing program which has been designed to
ascertgiq how well the student ca& comprehend, read, apd
write French. Tﬁe Listening.ComprehensiOn ?ests cOntaiﬁ
exercises fhat test'only yhether the\students understand

_Lﬁeil en u§£ to maké fhg dérrec; rejoip&er.- Neither sound

. . o w0 : _
' @iscrimiRation nor understanding of material presented

o orally is being tested. There is no accommodation made
for testing the speaking skills.3G _ ' \

The Le Francais Partout program has an accompanying
"

student text booklet consisting of pictorial items as well ¢

b as items for sound disarimination,‘correct-rqjoinder.type

I exercises both as listening and reading test items. Many
of the responses contain true~fal§e answers and rarely

l _éontain more than three résponses. THe-fégcﬁer hooklet

contains diverqe testing technijues to be used at the end

s36J.B. Dale and M.L. Dale. Cours Elementaire de
N . Francals, 4th ed.; Lexington, Mass.: D.C. Heath and
Company, 1974. ' : ¥ /
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Particular attention is given to thé tesbingfhﬁ
all four languagelskills of an audlo-lingyal or balanced
skills program. Although it is not always po§sib1e to.
test the speaking skill édequately, gd;:atordkare becoming
more aware of the need for its inclusion in the evaluat%on
programs. Listening comprehen;ion can be tested more
easily; but often is not included in teacher-prepared
evaluations.

Discussions with my c¢olleagues in second nguage

learning indicate an awareness of the importance of Eeéting

.all four skills{ However, the? readily ,admit that the

£imejfadtor-réQdifed'tb construct -and administer such tests

* "is the mairv reason why their schedules cannot accommodate

1]
1

¥, - . 1:, T

-‘However, if the object;veé”bf current programs are

to be met adequately, testing should intlude an evaluation

of the aural-oral skills. It is to investigate the

‘importance of such testing that this study was undertaken.

S
/
/



CHAPTER IIT

DESIGN OF THE ST

The purpose of this cha?ter is to present the -
design of the study and to describe the précedure used in
the reseaxch. The_chapter is divided into the following

)ﬁ sect:'ggn&&;-"": : _ .
- 1. General Deslgn of the Study
2. 'San‘\ple L ‘
— 3 Ihst;@qeﬁts '
4, Validation and ‘-A:_i;rlfin'l:l',strgation of the Instruments

5.' Data Aﬁalysis

r

General Design oflthe.StudI

This study was designed to j;nvés;tlz;.gate whether a
-difference in approach to evaluat‘ion in. the French language
classroom would cause a significan,r: difference in student
‘achievement, particularly in the area of aural/ora.l‘-skill'

development.

Two grade eight classes were selected. Bothlgroups-

were taught a unit of. work from the Passeport Francais

program. One group expected evaludtion in the traditional

. ——————
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-
manner, which would focus on tests emphasizing reading and

writing skills., The cther group anticipated evaluation in
the four skill areas of listening comprehension, speaking,
reading, and writing. ‘A measure of achievement was taken
at the end of the unit of study. The measure -cc;nsisted of
four'subtests, one for each of the four skills. chres on
the tesés we‘re compared for the twe groups, and analyzed

for significant differences in achievement for.; each of the
four skill areas. .

The  regular French teachers taught their own

students. Both_ teachers involved in the teaching of the

~unit have an equivaie’nt ainount of experience in the te'aching‘
of French. Ne.ithe;r was aware of the questions which we‘re
being used for the unit. evaluation of théir students.

Both groups were visited frequently by the
investigator. The investi:;.;ator could discuss with both
teachers the teaching objecti;res of thg unit,.and ’aacertain

.'by obsexvation that matérial was being preéented to both -
groups in a similar fashio‘n. The investigator was also

able to gee that practice exercises of-nature similar to

those used in the unit evaluatign with respect to each of

the four skills were done by the students. An information
sheet was distributed as a guide to the oral interview.
~ The.items for this j:nformaticm sheet are given 1in Appendix A.
. 'Eacl'l of thel subtests was administered to both the
; traditional and treatment groups a:after five weeks of

]

O e imnioht S ket ek
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instruction. The oral interview was conducted over a
period of two days followed by three half-hour periods

per class in which both groups were administered the

listening, reading and writing subtests.

‘The sample consisted of 64 grade eight students
attending two elementary schools in an urban cente;: ‘of the
Provincé. The schools weré Irandomly assigned traditional
and 't,rl"aat:ment groupsl.

The. . classrqom groups chosen vere xegular home-room

classes to which. atudenta bad been ass:l.gned at the begmn:.ng_

of the school year._ A cross-sectlon of abJ.lJ.t:Les was
- represented in each. clasg:hoom-. A ‘pretest was a.dm:.n:.stered
to both groups at the beginning of the unit of .work in.
order to ascertain that the students had no prior knowledge
of the work of the unit.
e \ s . | =

The area selected incliuded the largest number of

students enrolled in a French program, thus representing

a large sample of the total population at this grade level.

) Neither of the ‘schools was affeoted by a Prench milieu,

and all students were enrolled in the Passepori: Francais
- . o .

program, . . _ v

The. ins.trumehts

An achievement test consisting ¢f four subtests

] . .
\, - B T e . Frer . e
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wae developed by the investigator. The tests examineﬁ' the
g8kills of listening, speaking, reading, and writing for

Component V of the Passeport Francais program.

The listening component evaluated sound discrimi-
nation of both lexicalrand sltructural meaning, translation,
intonation, and vocabulary comprehension. The items on
this test aré given in Appendix B.

The speaking compc'?ne.nt consisted of an oral inter-—
view administered by the ;.nvestigator t'o each studé‘nt.

It evaluated oral reading, understanding the dialogue,
ability to ﬁse the structﬁi:es of the unit, and ability to
“respond .to'l general _que.stl.iohs. Th,a items‘qn this test are
gi‘ven in Apée.ndi‘x A. )

The reading test contained items to evaluate the
ability, to comprehend a reading passage, as well as more
specific items to examine vocabulary comprehension and the

_ability to discrﬁhate as to when 2 final consonant should
be pronounced: Th‘el"‘ items for this test are given in
Appendix C. -
" The writing compeonent evalﬁated the abllity to
use correctly certain grammatical points which had been
treated in the Cémponerit.' It also evaluated the ability
to write correctly from an aurai stimulus, and the ability
. to compose in French, éiven ‘a visual story guide. Other
items tested were the use of the paritive article,

emphatic prosouns, correct forms of the adjective, queétion_s

* .
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to be aﬁswered in correct sentences and a short dictation.
The items for this test are jlven in Appendix D.

The ad‘vlee of experienced teachers of Frerch, a
French Consultant at the Board lieve} as well as personnel
from Memorial University was sought in preparing the items

for the four subtests. After the objectives and the

content area to be measured were carefully defined, the

tetal content area was sub-divided into categories each one

representing different aspects of the content. This was

followe:‘d by mal‘cihg judgements as to-vqhether or not there

. wWere enough :Ltems in each category. As far as-is‘ possible‘,,

¥

all major aspects of content for the um.t were represented -

. L3

by tb.e test J_tems _ S~

' i ‘II ) ]
§ ° =~ .
Validity and Reliability of the Instruments

The instrument’ was ’judged for content and construct

validity by a panel of experienced teachers of French-as-a-

. second—=language, as ‘well as members from the ‘Faculty ‘bﬁ

Education of Memor:.al Um.vers:.ty. Followmg :|.ntense

discussion on item d:.scr:.m:.nat:.on and .some rev:.s:.ons, it
i

was deemed valid for .the purposes of this study.

!  Each component of the J.nstrument was tested for

reliability. The results are rép‘orted in Table 1.

———————————m =
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\ .

the writing skills subtest. The treatment group performed
significantly better than the traditional grouplin the
evaluation of the writing skills. As & result, Hypothesis

4 was rejected..

TABLE 5- i

Means and t-value for Writing Scores

1 - Fl

.Skill_, Group - Means t-value

S . Pretest Posttest Gain Score

. Treatment  19.7. 52 .. = 32.4
Writing - ] ' '. . 4;1i*

Traditional 8.3 20.3 11.9
1 . : . i

*significant at .01 level

F{gufe i represents the digtribution of the post-
tést-mean scores for the treatment and traditional groupé
on each of the subtésts of ligten}ng, speaking, reéding,.
-and writing. The sgénes fn; the treatment group. were Cove
qongi&érably higﬁét thah'thosé of the traditional éfoup oﬁ’ﬁ:'
all.fou; measures. The ﬁman scorés for- the traditiénal
group"range from a me;; of 20.25 on writing to a mean of

49.8 on lis;gning._'Tﬁe pbsttest méan score for the treatmeht‘-

-

gnpuplrangeg from a mean bf*SQ_pn writing to a mean of
68.7 on listening. Thg-rénge.of the mean.scores for the

L
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‘ CHAPTER V
SUMMARY, CONCLUSIONS, RECOMMENDATIONS

This chapter provides an overview of the procedures
employed in the study, conclusicns drawn from analysis of
the data, a discussion of the implications for educational

practice, and recommendations. -

Overview of Procedures

The purpose of this study was to examine the effect
of evaluation procedures qn_ﬁtudent achievement in the four
skill ai‘eés' of French langl.lage léarning. The guestion posed
attemptéd to ascertain whether stud?nt knowledge of the
evaluation of listening and speakiﬁg skills would affect
achievement_in these skill areas. |
| Four subtests, each evaluating one of the language 2
skills, were developed by the investigator to éccompany
Component V of thé.grade eight French program, Passeport
Francais. This teacher-made instrument was specifica11y
designed to measﬁre student achievement on each of the gkills.
These tests were checked for reliapbility and validity.

The;sample used in the study was a random samplé
of 64 grade éight students of-the'junior high school level. -
. The sample cqnsiéted of two:classrooﬁs of gradeleight
students*in two different schools. The fwo classrooms‘wére

randomly assigned to traditional and treatment groups.

’
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*

The principals of the schoels involved in this
study provided information in the manner in which students
were assigned to classes in order té ensure that the range
of abilities represented in gach classroom was similar.

All grade eight students were eprolled in French, and it

was the first year that each class had been enroilgd in the

Passeport Francais program.

A pretest in each of the skill areas of speaking,
listening, reading, ana writing was administered pricr to
thé téaching;of the unit. This was given as albase line
assegsient to Aefermine whether the students® prior know-
1edge-6f French affected the 1earning'o£ the coentent in
this partieular unit éf s?gdﬁ. |

After five weeks of instruction, the students were

given tests focussing on each of the skill areas of speaking,

listening, reading, and writing. Students in the traditional

group anticipated traditional evaluation procedures which

treatment .group anticipated evaluation in all four skill

| .
i - stressed the reading and writing skills. Students in the
areas. Mean gain scores for the tests were compared and a

t-test of significant difference was used.




N
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fhe hypotheses were stated in the null form and
they predicted that there would be no significant difference
between the traditional and treatmént groups wiEE‘respéct
to\the results of ¢riterion-referenced achievement tests.
fhe four subtests focussed on each éf the skills of
listening, speaking, reading, and writing,

-

Conclusions

From the results of the study a number of conclusions

can be drawn. .

]

1

Conclusion 1 .

With regard to achilevement in the area of listening
comprehension, as measured by the listening test, students
in éhe treatnE;t group performed significantly bétter_than
the traditiona} group.;; Therefore, the null hypothesis
was rejected on the basis of the t-value obtained. -This ;
result was anticipated as students in the treatment group |
were expecting evaluation of listgning comprehension skills. ‘

The traditional group also gained 1in listening
comprehension. This result might be related to the fact '
that the tchhing straﬁegies may have been different for
the teachiﬁg of this unit. The teacher might have been
unconéciously influenced by his knowledge of the experiment

in which his students were involved. Consedquently, listening
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comprehension activities may have been stressed more than

was usually the case with those students.

Coneclusion 2

Students in.the treatment group performed signifi- .
cantly better on the speaking. test than did students in the
traditional group. The null hypothesis was rejected on the
basis.of the t-test perfdfmed.

The mean gain scores were highest for the treatment
group on the speaking skills subtest., This result was

_expected as the speaking skills'repreéent the area that

tends to receive least-émphasis in evaluation procedures.
Since the students were expecting evaluation in all fpur
5kill areas, the evaluation would include speaking.
Therefore, as suaggested in the literature, students were
motivated to learn and achieved better in the speaking skills
because these skills were being evaluated.

However, students in the traditional group, while
still scorlng significantly below the treatment group also
received the highest mean gain score in the speaklng skills
subtest as compdred to the other skill areas. This result.
was not anticipated, but it may be due to the fact that the
teaching objectives of theiunit were discussed with Both
teachers who were involved in the study. The fact that the
teacher was aware of the experiment might have affected his

teaching practices somewhat. He may have emphasized the
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speaking skills more than usual. This result might fndi-
cate that evaluation of all four areas may aleo influence
teaching practice. Teachers will almost unconsciously give'
more attention to a skill area, such as sbeaking, when they
are aware that their students are going td be evaluated on

f

this skill area. . (

|

~ Conclusion 3 ' {

With regard to reading skills he elopﬁeht as
me?sured by the readlng subtesf, the tre tmen% group scored
si‘gnlficantly higher ‘than the traditiona grodp The' null
hypothesis was rejected on-the basis of fhe t-value obtalned.

. The loweat mean gain score for bﬁth groups was in
the area of readlng skills as reflected l? the readlng sub-
tests.l This result was antigipated sinceiﬁhe reading
component is the skill area which is gehe:ally tested in
the evaluation procedure of most teachers.: The gaih-ray’
be due to the fact that the reading Subtest was designed in
line with the ;eadlng skills as taught in the program. The
. types of questions may have differed from the usual question-
answer technique., The reading passage, for example, was
not exactly the reading. passage contained inathe unit.

It was a recomhination of the structures cohéained in the

component of study.

A













+ Recommendations

The following recommendations are-suégested in

light of the findings of this study.

1. That teachers be encouraged,'and assisted as much
4s possible, in making evaluation'of the'listening and
Speaking skills .a regular component of their ‘evaluation

proeeees It would seem that achievement in both these skill

-

Iareas would probably merove lf they were evaluated regular—‘

'1y. It would also seem that the results of the teachlng of

the speaklng skllls would be con51dered more - positlve if.

vfthose Bk;lls ﬂere part=of the regular evaluatlon.

2. —That teachers -develop evaluatlcm procedures more .

. closely based on the prin01ples Qf-testlhg language use

than those more closely rerated to testing grammar- -

translation procedures. The literature avallable on testing

I

Second 1anguage skills suggests evaluatlon rocedures should
be based on testlng 1anguage use. Thle type of testlng re<
flects more adequately the alms of French programs currently
in use. A L " ’ .

3; That dlrected study will help students achieve at
a h;gher 1eve1 1n evaluatlon situations and that teachers_

make more use of this procedure, partlcularly Wlth regard

to the deyelopment of . the speek;ng akllls.

T,

four French 1anguage skills, be ‘constructed and distrlbuted

-to teachers to aid 1n thelr eagiuatlon procedures. These

o N L B . " . \\ )

¢
o

4. That Sample tests, based on the evaluatLOn of all .

-
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PASSEPORT FRANCAILS

(Component V)
{Examen Oral)

INFORMATION SHEET FOR STUDENTS

Oral Reading’

r
-

1, You will be required te read an adaptaéion' m; the dialogue
for Component V in your textbook.

2. You will be asked to read alo'l:lld three items simllar to-those‘
in the following Lisons:

Component II, Lisons 2 {intomation) :
Coaponent II, Lisons 1 (silent consomnants, pronounced
consonants) '
Component 1, Lisong 3 (elision, liaison)
Component V, Ldsons 1 (¥} (y)}/{u) .
1 Lisons 2 ({(wa) (ui) . . ) r

Questions on Dlalogue

You will be given a copy of the overhead projectual used . in claes
for Component V in.Passeport Frangais Book 2. Threes questions

will be asked asbout the content of the dialogue and you may use the
overhead projectuval aes a guide in formulating your answers.

Structures

1. You will be shown pletures and asked three questions about them
- that will require answers using:

- du, de la, de 1', des
- the colours
— different forms of the adiective

2. (1) The interviewer will ask you to put adjectives in &
particular sentence.

(e.g.) Le gargon est malade. (petit)

inswer: Le petit gatgon est malade.

C- 0 ok Pl el v £ YA N B 2
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{11) You will be asked to insert the appropriate emphatic
pronoun.

(e.g.) Je n'aime pas la glece.
Angwer: Moi, je n'aime pas la glace.

{111} You will be asked to answer a queation ueing express:l.ona
with aveir, (oppositens}

{e.g.) Est-ce que tu as chaud?

Answer: Nom, J'afl froid.

a

D. General Quegtions

’

You will be asgked three. personal questiuns which could begin with
any of the following wordg: )

qui. quand, qu .est-ce que, oii, pourquol, quel, depuls quand.

B T T e - ; I
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’ o FOR TEACHER'S USE ONLY
Examen Oral--Student Evaluation Sheet
f
/ . Nomde 1'édlive:
A, ' Lecture 1. Dialogue Polnts
Fhonémes 01 2 13 €D /
Intonation 01 2 {(2) .
Rythme 01 2 {2) :
- 2. lisoms 1. (1) .. .
. 2. 1) !
. . 3. I (1)
' B. Qgestidng sur les Dialogues I 1. ' {1)
. . , : . 2. 1)
: 3. (1)
) -~
' , C. Structures 1. En TImages .
- ’ S - expregslons avec du, dé- la, .
de 1',, des * 1. {1) AN
- ' -~ les couleurs . 2. (1)
) ) - les adjectifs R (1)
2. Les adjactifa dens una !
phrase . 4. . (1)
3. Lles pronouns accentués .5.. )
4_ Expressions avec avoir 6. (1) .
— . 1 . -
i. ¢ " - D, Questions Generales ' A
6 1 2 1. - (2) )
01 2 2, (2) |
01 2 3. (2) '
) - - TOTAL N (25) L
\ - .
> .
A i ti ‘-_.-—_-...--, ‘m_.: . 2 o s dier Lned. - A - o Iulet‘m'—.ﬂufuhﬁ-—u--,:m-.vﬂlﬂll"tvﬂn"-—:l—-.ﬂ"h,l-,..,.‘.f'lrf_.".h'.'l. ~;1.‘-f»-,'v_i\.‘..l ---';L(‘.‘;' i =



TEACHER'S COPY

Examen Oral (Component V——Passeport Frangais)

A. Oral Reading . . O
1. Reed aloud the dialogue found on page 5 of your textbdok.

~ 3 Phon&mes: travallle, du, petite

", Ove mark for each corrTectly pronounced.phondme
. ~ Intpnation: If no mistakes .are made ~ 2 marks A
One or twg mistakes’ 7 1 mark
More than two.mistzkes -0 -
— Rythmet If no mistskes are made - 2 marks .
) One or two mistakes: - 1 mark
More than two mistakes -0 ' .
. 1 4
° 2. Lisbna: Three {tems wild be selected from this section for
4 each student. . <
Test 1:
Lisez 3 haute voilx: I ' -

1. Vous aver du jua? ([u] - [yI)
2., Moi, j'sime le café. (intomation)
3. Il est frangais. (silent consonant)

Test 2: ) .

Ligez 8 haute voix:

1. Sa petite amle, ses petites amfes. (liaison)
2. Tl ont deux stylos. () - '

3. C'est woi. {wa) - '

Teat 3

Lisez & haute voix: ' .

1. lui, Hl arrive tout de suite. (ui) °
2. -Tol, tu es en Tetard. (intomation)
3. Lle thé est froid. (silent consonant)

n

. One matrk 1g awvarded for each correct response.
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Quegtions sur les Dialogues

;
To the student:

\

You will be given P copy SY “he overhead projectual used in class
for the dialogue on Component V@ Thtee questions will be asked

- about the content’ of the dialogue and 'you may use the overhead
pro} actua.l. as & gulde :ln formularing your answers. . . .
Each atudent., will be aslr.ed three questions from the Eollowing
. groups of, questions. B i
. Tast i: ' LR )
% . Repondez aux quest:l.uns sulvantes en frangaia.” ’ . )
* 1= Od est Michel? L . :
2. O est~ce qu'il va? ’ -t
. .3: Est-ce que la ligte est grande? . ) . Ct
Test 2: ) .
. . 3
. 1, 0i va Michel? - s
2. Quand est-cte gu'il va? — .
3. Quelles sont les trols choses sur la liste? . ' C.
| Test 3: '
1. Quelles deux chases est-ce que Maman donne A Michel? . . . h )
2. Qu'est-ce que Michel demande? } . S
3. Que fait tout le monde chez Jean? =
One mark 1s awardéd for each correct responee.
o , ¢ L
.. ;
+ "
R - o F * . .'-
. - . -
1o . ) . ' ) i o
v - ' . 1; o
Y L " I"’Jé‘-'.;.’.».‘.
& & v E . ‘d‘ . ' ! :::i\. i
gy - 5 -U' .t £ - " T e ahbhibt M lhe St TN P R N
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Examen Oral (Component V-~Fasseport Francais) o v = p
E i . | . N , '
ii Dislogue . L ' e
i : S
oL SR _ .-
. MAMAN: J'ai beaucoup & falre aujourd'hul, C'eét tol qul vas au
L ; niagas:l.ﬁ. S C 1, .
S A f  MICHEL: . \Moi? - L . .
. EI' N ,. .. . I ) o . ‘. N . .':-'l N ' . N . .I -’ '
r - / s HM{AN' : Oui, toi! -_'.Vlc_:;l_.;ia '1a: _i:l.-s_:e.l_. --f11§ n.‘\'_en't p’ne_l"gréﬁde; aujourd' St
S e o Y it idu, ehocolat, du.sucre et dea fralses. ¢ . 2 -l L L0
-_ . 3: , R Lo . . - - S . A i ) o )
oo-P o .s - MICHEL:  Et du jus pour’moi; heln? - 1 . v oo T oL
R I. i . ) . .
gk
L

-
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.
F. Understandiug Voeabulary
1. In your test booklet is a set of four pictures. You
. will hear a serles of questions or statements read
* tn French. Listen carefully and decide which pilcture
' .each statement refers to., Mark the corresponding
lecter (4, B, C, D) in the space provided.
t ’ * - L]
! BN .
- 7\
' ‘ L g
) o fa! f
u'.i. (-.’I-
g | ¥ ‘}
. T AL e TR e, s v o Ao T
A T Lo R e e _
_____ e TR S L._l
14
.Eq;
7
s [
i
i
o
i
Pointa
) ‘ .
: 1. 5 oo 1.» 2
. 2. B ‘\ ) ' . 2. 2
3, SR A o 3 2
4, X : ! . A 2

2 Liqteﬁ to the followiné short dialpgue, -Decidé which
o ;eaponée‘best apswets'the question which follows the "
d%alogue;i Cirele the letter of .the correct response.

A 87 ¢ . p : Lo 2

TOTAL - 25
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Section ¢ (Value 5 polnts} ' / .
Answer the followlng queatlons in complete Bhglish sentences. . o
1, De quelle couleur est la salle de récreation chez Marc?
& ..
i e :
2. Quelle est ta couleur préférée? :
™
I “: '
i oo 3. .Pqurquoi est=ce que.la famille les appelle les Blzarrés? " '
.I'“ * ! . . R e ',?’5';‘
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4. Tourquei est-ce que la mére’ de Pilerrot aime 12 neige? o T o
- ’ !I:
' ' ® s
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5., Yommez deux choses dana 1'hlstoire qui sont vertesa?
2. Read the follow ng ‘gentences, If the final consonmant is mot pronounced - | ,r I
put a-slash (/) mark through 'the letter, If it 1s pronounced, indicate - oo
o . using a linking symbol (). (Value 3 points) n RN e
-Bxample:  Ilf té&léphonenf leurs amis. <
N ~ L.t ) ' ;
- S : ’ ioE ) - R , .
C 1.. I1s one deux stylos.. L ! . E
» . }iq’t_l oncle est g'rand". *
'3, Regardez le's; grandes £coles.: ..w :
i
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