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o . Bbstract

't'I;he ratlonale for. thlS 1nternsh1p was to prov:Lde the 2

1

..mtern the opportunlty to further her knovgledge, to reflne

her skllls and competenc1es and to develop conf;ui'ence to, be

capable of 1mp1ement1ng and carrylng out a gu1dance program.’

' ThlS lnternshlp report prov:.des a comprehensn.ve report of
the professmnal actlv:.tles engaged in durlng the flve month

-
. 1nternsh1p at Beaconsf:.eld HJ.gh@School St. John s,

Newfoundland-, 'November l9_76 - to. Maxrch 1977 ,lnolusu/,e. )

.Detiiled objectives and specific activities 'previon'siy'

'

Psychology, Memorlal Unlver51ty, August 1976, are analYied angd
' eva]_.uated, and lnclude react:l.ons by the intern. Included in

S | L
.these objectlves .lS a research component' on the effectlveness ’

’ of counselor J.n:LtJ.ated counsellng on self-—concept enhancement .

- .

of 1ow self—concept students as J.dentlfled by the Tennessee

. Self—-Concept Scale . Results 1ndJ.cate that whlle the flnd:\.ngs ;

s were non—s:Lgn:LfJ.cant at the 0 05 level of - probablllty,_

statlstlcal evidence presented suggests that the., treatment

“t

worked for some students and not for others .. T <

Chapter I prov;Ldes an- J.ntroductlon and statement of '

"objectjves of the 1nternsh1p. Chapter II glves a detalled

analySJ.S and evaluatlon of each objectlve of the 1nternsh:l.p'

' _w1th a.reaction by the 1ntern.. Chapter IIT concludes the

R

.report with a summary of: the lnternshlp experlence. .
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Introductlon N

An_lnternshlp Supplleéf 3
Superv1sor. Superv1sed experlence 1s(seen as a crltical and
. T, e :
-‘necessary component of the counselor educatlon program. One
§ Cal " .
purpose of the superv1sed experrgnce 1n thls 1nternshlp .

'_Unlver51ty of Newfoundland states, ln the document “Internshlp

'}g;Programme“

- {tralnlng,

Qi.experlence, to satlsfy th@ follow1ng goals as they relate

.r#i own professzonal growth‘ \”ﬂ—.i5,'f :7i”v}

The Department of Educatlonal Psyohoiogy of Memorlal

A "a

4’.

;1n the role of the school counselor\"requlre 1nten51ve

that the dlver51ty and’ spe01allzatlon encompassed :

,\___

S

both to the fleld of oounserlpg in Newfoundland and to her :qfﬂ:ﬂ

a, consrderable portlon of. whloh should be devoted | .';g

to superv1sed prerlentlal tralnlng.E'f : 23‘ .

Therefore,,the wrlter 1ntends, thrOugh an 1ntern§hrp

)
oy

\,- : : v FCRSN

\"' ACTH 1

s o

1)

s -r,,—;-

i program ln actlon and to malntaln an extensrve -1'_ Sy

”
-

'ﬂ'lnvolvement in that program, ?ﬁ-;'fdi'ﬁﬁfj:"l"

.‘ '\"

Tfto apply and eGaluate;varlous counsellng

ﬁthegrles 1n an actual Settlng,.w 'Lﬁwf'fh,f“ﬁ@"
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';@fé o P I to assess the wrlter Svpresent cllent-centered

i:gf.":. ) S :5’7-1 phllosophy and 1ts appllcabillty to a school

i "a '._.I . - - . settlng, . \“ v:-"’ ,-..‘ O ) . . - R -' 1, ,
' i@)ﬂhto acqulre‘further experlence worklng wlth ‘ ¥

J__,,_...-

-. 5 >"

”1775)

v % o .
skllls 1n the follow1ng areas~"1nd1v1dual _? ‘
counsellng, group'counsellng, co counsellng,f;j-ﬁ: !

’31 consultatlon, and 1nformat1bn\dlssemlnatlon, v

. ‘.-v,-'
LI

:w ' hl_*to acqulre skll&s 1n organlzlng and admlnlster-,'fffef:ii;'v
S S I ' : RGN -
R “z'f L 1ng a. guldanee prqgram,z}fj,“, e i' ¥
) X - ATEBQT to acqulre great;r hhowledge of career informatloné !
- - "; | 95 to acqulre further experlence 1n student appralsalg"tz‘tf
l'jﬂ‘iisiuf;‘iﬁfif}-'f;'?]: at the hlthschool level e i_ %:?f'
O T IR R _ % P ;._%-
1 : | a In~thls sectlon are outllned the'general objectlves,.ﬁff“
a1 . Spedlflc obJectlves‘and act1v1t1es.for the proposed lntern-“hi;“
; 'ﬂ»

"Jfff’v';;ilj' Shlp. Evaluatlve crlterla are establlshed for each of the

L A AV EEREN < o
i R ,;5T'.object1ves.;”igﬂ" - " R
; H foo, . N . vv‘. 7 o . ;
- { + ':

.

program 1n actlon 1n the hlgh school, spe01f1cally

L

Beaconsfleld ngh School.

d.._..
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'5:'1 Meet a mlnlmumuof one hour per week w1th Mr Terry 5;;;3f'f:r‘Lf;~

f:*;r;} and to acqulre pertlnent 1nformatlon relatlng to

.WqB;?

‘ﬂ‘at Beaconsfleld.ngh SChOOl"

7;}f2 Meet a mlnlmum of four hours during'the lnternship

r;schOol functlons held durlng the 1nternshlp perlod so SRR

f;as to- better 1nsure part 01pat10n in. regular school .1154;‘igvﬂl

,ffunctlons and recognltlon as a;nart of the sohool staff .
T_Spéciflc«Objeétlve.; To observe counselor actlv‘tles el

. ' ‘
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ﬁpeclflc Objectlve.- To dlscuss the guldance and

v

counsellng program at Peaconsfleld ngh School Wlth 'lhﬁ;fwl._«:“ e

school personnel 1n order to famlllarlze the 1ntern f

B
o ,'..__

w1th the school g educatlonal system, aspects of the [
..! | ) l v z‘ 5 L
program‘%o be dlscussed 1nclude such areas as course

(

Activ1t1es'5

Stack, the school counselor, 1n order to consult

the act1v1t1es of the week Durlng these meetlngslilLfigj_:f'fﬂ}gﬁ
evaluatlon of counsellng skllls and technlques w111 '{?iffé

also be dlscussed f.iIHL“

perlod w1th Mr..M Hong, the school pr1nc1pal tof'”

acqulre 1nformatlon concernlng admlnlstratlve }; L
functlons as they 1nterrelate w1th counselor - N
: . \ ! - T . L . o -., ,: 3 ',."" ’,'--' v
functlons.-_ ,Hjjj;”,ﬂ nf'“ff'ii 'x:f‘ F:jgﬁffb' g

Spec1f1c Objectlve.: To attend all\staff meetlngs and
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tjfﬁlEvaluatlon.' ThlS objective

;]ﬁ“ff,_ To further develop and evaluate a. personal theoretlcal

5~723 To observe a; mlnlmum of one parent consultatlon.\

. v

N

Sl To observe a mlnlmum of three’one—to%onefoonnseling'i.;'?f o A

~se551ons;-'3:f:f CCT“Q~’"'fﬁ, . L;E.

<

A DR e, -

f-2}} To observe a’ mlnlmum of three group ses51ons_jw7

A -

! . ) L

. P
"

' To observe a mlnlmum of one teacher c0n5u1tatlon.a3'2

1-rules, regulatlons, admlnlstratlon, and teachers.ﬁ.t

o - ¢ . oL Yo B
AN o . C . N P - T

General Objectlve II

"-“ et .‘ . : . R <ol T N . N " I

counsellng posltlon-;T;J:Q'T'.57ﬁ3f'f:f"xizfrlt‘}37

Specxflc Objectlve.. To assess the 1ntern s present o
a hlgh SChool settlng." : 3 :
.~'}f13To dlscuss w1th the fleld superv1sor and the. . ;
' unlver51ty superv1sor how Suoh a phllosophy 1s '[ffm:f L

. ?;being 1ncorporated into counseling contracts,'“

'33v1a tape rev1ews and actual observatlons. fﬂ:"”?,_“»,hdf;'“”

. '- ..e

Evaluatlon. This objectlve 19 be1ng evaluated by way

Yo

‘f of a,wrltten report on the 1ntern X theoretlcal
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, comparlson of the two reports w1ll enable the 1nternv5;_ﬁ'f/ j.‘°
?and the supervmsqrs to. ascertaln ‘in wh £ manner the'*dfzng;ﬂd}-}ﬁ'
. /- S U (VR
.ilntern has developed and applled her theoretlcal R LTS

wcounse 1ng p051tlon. o

N T e

'ﬁfActIVLtles-* ffufw*”'

'}:counsellng skllls.;:ft_

'Qiff Read at least two recent artlcl s on 1nd1v1dual 1j?§}fﬁ=:fr

'ifldsettlng. The number of ] ntacts per student w111 o

be rev1ewed by the unlver51ty uperv1sor. V :
2% A mlnlmum of three students w th personal soa1al .

vary frdm one to several"




. * : L ’ - [ ..
u ., " : L . ' - N ; -°

: settlng, generally, two to three'contacts w1ll be”;ﬁf ;‘fﬁn
. : frequlred dependlng on the needs of the student.’u“a W

N

T

.Epﬂfito explaln her role.:

lea Read at least one recent artlcle on co—counsellng.jfif”

:2,;;Co counsel at least three 1nd1vidual SeSBlOns.t;HJﬂ

e ﬁi{: Co counsel at least three group 3e551ons.ni

”ﬂ].ln the areas such as values clarlflcation, vocatlonal

'“f"These Se551ons wxll be audlotaped or vldeotaped, fﬁi—w

.when apprOprlate'¥~l;f311f:}E:Jf"J

”¥~8tudents (See Appendlx A).,:

ifIn cooperatlon w1th the school staff the 1ntern

??will v1sit~each classroom to 1ntroduce hersqlﬁ and

N . \

Most of these Vlsits wlll

- 'étake place durlngrthe flrst week of the 1nternsh1p

~ . it

"iA descrlptlon oF. the content of these-v151ts w1ll

e

”jﬂbe provided

:»The field superv1sor w1ll obserVE

ffselected v151ts.;_if
Spec1f1c Objectlve., To acqulre co-GOUnSeling skllls.”z.,ff

Act1v1t1es.;f"" '

v

W*ﬁSubmlt a. crlthue to be rev1ewad by the unlversﬂty

" o 4‘ .‘b'.'_'. -
1Superv1sor...-, :;,j.:;'.--k.;{‘»w;~ .

e M -\4 . ,‘l

- ' :,' Soose L

,,‘ - c e R

Speclfic Objectlve.;-To 1n1t1ate SpelelC guldance groups"

o ” R 0

o S s

exploration and relaxatlon tralnlng.. The groups w111

be comprlsed of‘approx1mately one half of a total
Voluntary attendance lS proposed

where alternatLVe superv151on is avallable.h;Wherewi.f.rﬂ1

classroom group.,

S TREI

. .,.v, Y ‘ Tl
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"fgzalternatlve superv1sron 1s not avallable, compulsory
";attendance w1ll be requlred of the students to these

f:guldance groups.- For ease in worklng effectlvely w1th

ES
)

:;these groups the lntern, 1n conjunctlon'With Mr. Stack leflif-ﬂ

R et

;f'i“w111 dlvrde each class 1nto two groups. Mr. Stack w1ll

f ﬁiwork w1th one-half of the claSs group whlle the .
4 _ounselor-lntern works w1th the other half - o 'u -
C L e T The values clarlflcatlon program w1ll deal lnltlally e

"fﬁ{ifffw1th spec1fic exerc1§%s (see Appendlx B) Tlme wrll be :af?-irvffﬂ“'

iallotted ln each session’ to allow for dlscussron and to LT

v,' s
. .

5deal wrth Outcomes of any partlcular exerclse.']f >
RSNR. e -

The relaxatlon tralnlng program lS outllned ln i

“ T .fl,fiﬂAppendlx c. ,:;7f']:}ffh gmlizluffi~i S s."i;jﬁ t.mf;-'ggffiﬂ
~TL:;’“'1 The~xocatl°na1 explora;lon program w1ll consrst L ‘"flf
: RERERRE SRR S

‘..'ba51cally of the program used at the Counsellrng*Center
'J=QQ A?jf”uqiﬂof Memorgal Unlversity of Newfoundland durlng the fall‘
"'Hﬁ;semester, 1974. Thls program was developed for freshman :1i\¥ Ly

ﬁ::fcollege students, and has been adapted for use w1th hlgh
' school students._ See Appendlx D for an elaboratlon of -;;%ffi-:

"thls program.“.”?w

e o b 2 s AT e e e e L
. ‘ . Tt -

-aAct1v1t1es-" L L - .
———— ."" m N -"'.' C e :' .- A ‘

“ﬂ?'f'ifufk;zfznltlate and follow through on a values clarlflcatlon r;}lj:,f

""“program as spec1f&ed in’ Appendlx B.iffic; O

4;2laf1n1t1ate and follow through on ‘a relaxatlon tralnlng

'7i;§ - ”ﬂff*?afﬁ.’iﬁfgdprogram as spec1f1ed ln Appendlx C.“-i_‘flix”?;igtv:fﬁfkuhzﬂi

EiT:Inltlate and follow through on a vocational 15}31Tl77§-i'§ﬁ5 s

j”exploratlon prOgram as.spec1f1ed ln Appendlx D.:.llff;~3’

A - 3
R .
v -y ) L .
. . v - .
» ~ . ’ N .
. & . H
- N CSPA
. (o ) - § bt
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Siae e AT B e
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",,{constructuve critlclsm ‘and evaluatlon.,

,Qrfireport on' each w111 be submltted to and rev1ewed by

~duang the 1nternsh1p perlod Approprlate sessions

"QKWLll be audlotaped

'*"head at least two recent artlcles on parent ‘

_.-.w
_consultatlons and teacher consultatlons.

5f5ﬁ'the unlversity superv1sor.:,f o i-i__, 3,“»:E ‘:'T(?'

n

_4:JﬂConduct approxlmately two pr1nc1pal consultatlons N

~;on matters pertalnlng to counselOr functlons. : j'

fgﬂ“;Two fleld supervrsor consultatlons per week w111 be

e ,1

'fheld for the purpose of egchanglng ldeas and réce1v1ng

a

..... .. ~

-“6.?5Two unlver51ty superv1sor COnsultatlons per week

o F "
'_;f_consultatlon w111 be held at the unlver51ty for

'-Wlll be held for the purpose of offerlng the 1ntern
“-fﬁconstructlve crltlclsm and evaluatlon.4 One

S consultatlon will be held at Beaconsfleld ngh

.4, e

'7ﬁa‘fSchool for approxlmately one hOur and one e fi?if:f

{i; o SRR L ~\; ;.»y\
aPprOxJ.mately one hour.,,,“;;5~g=zp‘ S

;
, . .~
S I SV PR - . -
T . . B s
PR \ ‘ M R ’ »
- . ot B
R f o - )
1 . o . .t
- N v . o )
S aan L s ' . .

h wrltten o .

Tl 3N
iy

o A% co

i R > T L " ‘
B T A TP O O N g . ol

L ‘ St L - i . L R o oy 2" - N A..,,,;-_\'_ - . '
5 S . L v,"‘ S - " : ’“‘ 'A' TS 4 . .' ! PR ‘-¢,—~ ) \\ ,A
;{_ SR ..D;T'Spec1f1c ObJectlve. To consult w1th teachers, -parents, S
.f3 ' :]5:1 pr1nc1pal and superVLSors.lilf:a---;fﬂmltl_:w-' )ﬁd' : A
" —?.A_____,___ctl\fltleS- T T
CheD oy 'l, Conduct;approxlmately three teacher consultatlons £l=?”'
DR ':; durlng the 1nternsh1p perlod Approprlate §e351ons

N A Y . : RERAT N ‘ C -. Y RPE I e
-fj'~f'z&w"- ) w1ll be audlotaped ‘f-'.-':‘»'f"'ft’ J,'.77:"ﬂ e ,
IR R ]iConduct approxlmately three parent consultatlons-. ‘
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" Evaluatlon.. Below are llsted a number of statements- o Jafrpﬁf;
: s,,tlftf_ desrgned to evaluate the performance of the counselor-f‘:" f

l"“l“ 1ntern (Adapted from Myrlck, 1971) The superv1sors-ﬁ-?”j

,.!,_\ X A
. RO | S LN

tapes and llve observatlons.

- , LT
f.r“; ~ - . oo

Seeks and con51ders profe591onal op1n10n17“"-w

: ‘of"” superv1sors and other counselors when T
1 ) the need arlses., o
Lt - EY 2 :

ﬁffff“fi ;fffl‘li,ﬂJZh Is. genulnely relaxed and comfortable 1n

: o the‘counsellng relatlonshlp.,%_zu M
ool mo f'-Is aware of bBoth content’ and . feellng 1n S
R R the counsellng process.: : " e R !
{. Keeps app01ntments on "me and completes j?fih
superv1sory a591gnments.-~ S :
Can dlscuss what is 1nvolved in counsellng _ df"' f
iand intelllgently artlculate 1t5*object1ves.1 L .
Viilé;j Is open to self examlnatlon durlng o -
T superv151on..,- kR ;;.. s i
. T s . .o 't?_"," T i . AU
Lol Verbal behavror in: counsellng 1s-a”-“
approprlately ‘flexible and - varled . .
accordlng to- the sxtuation.n-'f - Y
8 Part101pates actlvely and w1llingly 1n\“=j5- e o
the supervxsory se551ons. e SR A g
1{9 Establlshes effectlve counsellng Ll e Lo N
relatlonshlps.t“yi tapl e ~ s

ff;lo;» Has: ‘3 clear sense of cllent s needs and ER
L concerns.hgﬂ ynn;..H. -,5;\.; "

:ﬂtﬂll:, Is able ko formulate ways of helplng herf':i‘ '“lb'ffn!;5>il
cllents ' . : Tl e e T T




;; ”;fﬁjf ot l..activ1t1es are al?ltted spec1f1c tlmee.
-E‘ _ 3175}%;Specrf1c'0bject1ve.! Jo ma1nta1n a. personallconfldentlal
: f? ;”vAct1v1t1es. | {
: ? ﬁ.all Peruse the counselor s present flles'w1th permlssion !
.1jr15“: BRI from the school co nselor, Mr. Stack'ﬁrn order to
1;;: become famlllar w1qh such records.;i.:l;zﬁf}“f \ﬂ
-:z@di Keep a record of aﬂl students seen,:statlhg purpoee
II”{ ‘ E and outcome of each contact. A codlng system will

,x’ )_.

7'of each student.,.

-
'
t

1Spec1flc ObJectlve.;}To

organize and carry out group

«

(See‘Spec1flc 0b3ect1Ve C, page 6

T
>

i
3

‘ﬁ;guldance proggams-
'*:and related act1v1t1es on page'

'”f}'Evaluatlon.Tg

g } : R

Chapter IIllncludes a self-evaluatlon 1n

W o .
- {

‘: the form of a commentary on the effectlveness of
:’{ﬂaf the organlzatron oftthe dally schedule.iTT'"”'

: '.:.-_ :' . ‘b)

" SRR Oy
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lGeneral Oblectlve V f -

[

To adﬁulre further experlence 1n'stﬁ4eﬁt?a§praiaal,"'

“~»aJ the hlgh school level ' “;.Tf f f:;,-ﬁ;f;&frljj,ﬁii-ﬁ .

'

‘Spec1f1c Objectlve. To admlnlster, score and 1nterpret

I3

‘3j Jtests and 1nventor1es at the hlgh school level

l"fAct1v1t1es,fQ,;'

1nterest,'apt1tude and selfdconcept lnventorles

'ﬁlEvaluatlon. Chapter II 1ncludes a descrlptlon of the;ff

B
L '

:'31nstruments whlch were admlnlstered and an evaluatlongéJ?"

“.of the experlence acqulred ln relatlon to student -g{ﬂ;},ff

M"appralsal at the hlgh school level f‘ . ;‘:
;-jJGeneral Objectlve VI NEE R
RN s

To acqulre experlence lnrutlllzlng communlty resourcesf

I

;.Whlch are of functlonal value to“the school and the students.

%he varlous
j L

Act1v1t1es~:~f;f’

“l. Dlscuss

SRR e e R *‘L‘”n OFN



e

.' "_: '. - - a : 11‘. - ;

" - . v = 4 \ .
.f{p_ Contact and meet w1th at least two other communlty -
qkf'w_resource personnel avallable to hlgh schools who D

e k - are not Presently WOrklng dlrectly with the school.'i ERa

‘ﬂ”;5.‘ Refer students to appropriate personnel, when \ f
' requlred, and foI;ow updon such referrdls. L
\ P - SRR
: :“Locate and read materlal relating to community
o Y\ 'al
reSBurces" _ A S
.Subﬁit a wrltten report on communlty reseurces to
: ”*be rev1ewed by the unlverSIty superv1sor.,:3 fql
' ' \ ﬁ"" ’ LN ,. - .;‘
§g§g¢§g§53;. Chapter IT 1ncludes a. self—evaluatlon.on..;f‘”' s §

;' l) lnformatlon acqulred 1n relat&on to community o : f‘;
N C - AT W
: *' ;resources and thelr functlonal value to the. T

L he " . ‘N. . P R .‘ o , .“ O .-’ ,“'__,..’” ‘ ....'-‘.ll ‘ "
" meChOOl and T R S - L 3
ST A ;
2) a report on student referrals and follow-up on such ' : ‘7;

referrals.,:'”“ffff;7*;Q.fo~'

Ay L.

“7General ObjectIVe VII

'neresearch component)

»ﬁfeffect of counselor-lnltlated counsellng on self concept fﬁfj3

'M_fof students 1dent1f1ed as havzng low self concept (see

:EXEAEEEiQE' A desCrlptlon of t%e 1n1t1atloﬁﬁt?i"f””

Tc carry cut research relatlng speclflcally to the

Y
,_l.. f s
t

. T t
* . s

: carrylng-out and ana1y31s procedures for thlsg”;L1~”w-"*'
'”{~research ls contalned 1n Chapter II of this .
...',~report. .. ,' N \ A .'. o -._' .
_‘.", _\f . ‘ . N N
; l. ‘ ’ Srera
. [ . -.. L R . . [ ‘,\- ) ) ] . 1 : . ) ) . i :h
s vl e TR TR T SR R i A S e R iR ey
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: ' . / . ~I.‘ - - - . CHAPTER‘ II ) »
f “U.. 77 7. ANALYSIS OF THE INTERNSHIP
: 4/,-"-'-:‘“ . o 'l " " L 'l' ) -. ¢ . Syt - N ‘ . : ‘ N . .. . ) .;-’; ..
L L ‘ g IR LI
- ,*?u" ;_',=' ThlS chapter w1ll COﬂSlSt of (l) a descrlptlon of

'how each of the. objectlves outllned 1n Chapter I was

.ﬂf;achleved and (2) a dlscusslon of those objectlves. .
L e e T

S L TR - .. .7 Objectiveés v ol

2

'ﬁGeneral Objectlve I ?",‘ B ;q{f.“ R A

B To acqulre an in~ depth knowledge of a counsellng ”'.Td

R e S L T

”:fpﬂl-'program in’ actlon in a hlgh school, spec1f1cally Beaconsfleldf“.h-,‘ixr}

ngh School ' -"-"3 .f,~nt'"?;f"'; ."ﬂ..'"' .i:-hi"{: :::r!li';kﬁ

xS §pec1f1c Objectlve.‘°To dlscuss the guliance and .'? 'f5572 - J;j

ldcounsellng program at Beaconsfleld ngh School w1th
| %

school personnel 1n order to famlllarlze the intern

L W1th the school s educatlonal system.

i

- Orlentatlon.‘

,;;:.¢~ The guldance and counsellng/program at Beaconsfleld

J T T

R ngh Schoot///glnS/w1th a vi51t by the school counselor

g it
'»Xo’ea’ﬁﬂ/iass, early in September. These vi91ts are R

-

. Lt made qu the purpose of explalnlng the counselor s n-f-.d*“:

St

":role, 1nform1ng the//thdents of proper procedure when'":f}
N "requestl 'an’35p01ntment, and completing a questlon— uf

e
. o T e L ’ -
;! _/,/ e °
L . h e N !
N N N ' o v - O L
T . s .
. S . ——T -
. . R
- " " — ’ L -
Amen T . :
B e . . 7
R 5
AT M
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. . vr . N R ) - . C N .. .«
.information'and'assesses students' interest in seeing”

the counselor;' About flfty percent of . the students

v'counsellng The mafor portlon of 1nd1v1dua1 counsellng
‘ i ‘r

L £

':extra-curr;cular actrvrtles, f“':uifl,-;_ﬁ_' ;v'f CoL

1nd1cate -an 1nterest 1n seelng the counselor. Referrals_

also come from teachers, parents and admlnlstrators - In
addrtlonq-the counselor peruses examlnatlon results w1th~
the teachers and the adminlstratlon in order to 1dent1fy_.

the students who may requ1re educatlonal guldance and

T . : "' K

1nterv1ews, howeVer, are a result oﬁ self

. .-.' ,.‘

J‘ .

lncludlng Memorlal Un1versrty,,Thezcollege,of'Trades"and‘“ 3

&

TechnologY. and The College of Frsherles, to glve Lt -__--'rn";r;:

pértlnent lnformatlon on . scholarshlps and to demonstrate

and lnform students On the Career Informat;on Kit on'- ' -

Wheels3(0ccupat“onal monographs)

o Early ln the second term a representatlve from Canada
Manpower v151ts each grade eleven class and the grade ten ff'

4.

general classes., A Job Search Technlques Program s,"ﬂ

presented to each class.~ Representatlves also come fromv

The’Flsheries College, The College of Trades and

" '

Technology and from Memorlal Unlver31ty tolrnform the

i

students of courses offered, entrance requlrements, and .-
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. y 2
Mldway through the second term, a Career Day is. held.
After the Career Day students are encouraged “to complete
thelr appllcatlons for post—secondary 1nst1tutlons and/or
‘see the-counselor, if Stlll undec1ded. :

Early in the thlrd ‘term several 1nstructors from the

™
n

°Jun10r D1v1slon of Memor1a1 Un1versrty come to the

LR D

‘ school to talk 1nd1v1dually wrth all grade eleven

s students contemplatlng attendlng Memorlal UnlverSLty

e ; v
These representatlves act as adv1sors to Junlor D1v1510n

.‘,

(flrst year) students;:;-

\‘-..4,4 L

e PR . . ¢

Assessment.

Throughout the year assessment t00k place, the nature
of whlch was dependent upon the needs of the students and
the schOQl Such assessment 1ncluded the SRA Placement

,’_._7_____.,:_‘__ L

Tests% whlch generally took pla/’rln February for r.'

-1ncom1ng grade nlne students, the Safran Student B

Interest Inventory, the:Wechsler Intelllgence Scale for
Chlldren~4 Revrsed the Wechsler Adult Intellrgence Scale

and the Wlde Range Achlevement Test

o

: Counsellng N ,].;~‘.4- "1\.u

R The role of the counselor also 1nc1udes perSonal— :'g,ﬁ'

'Qh' 5001a1 and educatlonal vocatlonal counsellng. Consulta—“-

tlons are carrled out w1th parents, teach%rs,fdoctqrs,
the school nurse, speech theraplsts and other:concernedg‘

a 1nd1v1duals as necessary. ,Referralsjare‘madeito'the?v

-counselor;hy;teachers,-admlnistrators-andrthelstudents'

e

4 5 . Lo oL - . . . , -

Cae

-~

vy
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themselves. In turn, referrals are made by the counselorgtff RN AN

LS

) e - and in_the communlty '

School Actlvitles-7 jli-'uf ‘;f': - _f”_w':ﬁV

T

R The counselor 1s the Student Councxl moderator and is”
LRI . :- s - '.l N

thus 1nvolved w1th organ;zrng and partlclpating ln"’ff

organlzed prror to 1n1t1at10n., Such an orlentatlon,f}ﬁi‘“

' ‘ o o -

admlnlstrators., As well, 51gn1f1cant 1nformatlon on each
.student should be\obtalned qulckly and efflclently Such
o :‘;Qu'“d;an approach to orlentatlon Was successfully utlllzed at

. -
o1

Lo :f.f Beaconsfleld ngh School. Qulte obvrously, mudh tlme

; 'ﬁ iS requlred 1n establlshlng the educatlonal vocatlonal T
. | guldance portlon of the overall program.- However, once EULIRI
A ' .establlshed,uthls portlon of the program can be carrled

_;;;;;}f~€ﬁfu out qulte successfully, as was noted at Beaconsfleld..ﬁ”

',..-.

Through obSerVatiOn and 1nvolvement 1n varlous c0unse11ng

e =

act1v1t1es 1t was reallzed that a counselor should have a

° ‘:;- ' to'thggschool nurse and other profess1onals 1n the school'~"

o

should enable pertinent and adequate 1nformatlon to be IRRURETVY

rfdlssemlnated to the students, the teachers and the f;lirﬁi:ﬂ'




‘j student populatlon.ii_:ﬂ}QZT”

%_organlzed program,‘acce391b111ty, v151billty, close

sufflClent knowledge of technlques and approaches to

f.c0unse11ng. In addltion,-a counselor must have the

approprlate skllls to operatlonallze those theorles*_'a

T o

and technlques.: It ‘'was. also reallzed that the counselor

must achleve v151b111ty 1f he 1s to deal w1th a large:

e O

3

0verall, there was observed at Beaconsfleld ngh

Gt

l'School a balanced program It 1s.felt that a well

. "'utlllzatlon of theory, technlques and approaches 1s a

must ln carrylng out a successful guldance and

B

counsellng Program (Shertzer and Stone, 1976 Gysbers,."'”*

1981 Wrenn, 1968 Hoyt, 1968)

.,-'

Spec1fic Objectlveu‘ To attend all staff meetlngs., 0

All staff meetings and 50c1al functlons were

attended as o part1c1pat1ng member °f the school staff.,;,ff" .

';f he role of the counselor at staff meetlngszwas
o ,.-.. .t _f >

seen by the wrlter as one of facllltatlng An thel*if

ClarlflcathH of 1deas put forth by both teachers and

f'ﬁ_admlnlstrators; A relaxed, democratlc atmosphere was

3]_ the’obv1ous tone of most staff meetlngs.” The majorlty

.1. I

of‘meetlngs,,ln fact[

were chalred by a- teacher Spokes—i

fperson.'

5"

;3need to’ 1ntervene as an authorlty whenever much

,‘. '.-,. *'.""..' Sty

dissen51on occurred among the staff._

The erter feels

—

theoretlcal approach from Whlch he operates,'as well as';;

llalson wmth admlnlstratlon, knowledge,.and the proper ['

However, On ooca51on the admlnistrator felt a"f




5o
P
.

meetings to fac111tate and ‘to sh re reactlons and

0pinlons..f:

)

e 'scho'o 1'~ lis't'azf £ the o

As a- partz.c:.patlng member of

B

s

’ counselor lntern put forth suggest1 ns, voted on £ ,:

acceleratlon rprograms for the glfted_ student..-_ References

'-'7_'-were obtalned. posted :|_n the staff rOOlp/ and catalogued

Pall

1n the library. wn.th the am of the SOhool 11brar1an._,.

The wrlter reallzed the 1mportance of the counselor s

\"

presence at staff functlons. V151b111ty and accesmbl}lty'-' R

to staff members should be one of the prlme ‘concerns. of fa R |

v ) -

school counselor (Hoyt, 1968) Attendance by the'

e

counselor at staff meetlngs permlts the un:.que opportunlty : o

for the counselor to dlsplay hls/her role as fac111tator. B

Spec.'LfJ.c Objectlve. i To observe counselor act1v1t1es at

A0 A L
Lett

Beaconsfleld HJ.gh School EREI -";',j'?5 i

An observatlon of various counselor actrv1tles was

., ot ".
I . .

- | T carrled out. Three 1ndiv1dua1 counsellng sess:.ons were

LW

>

':':‘ observed, fulfllllng Act1v1ty One o‘f Spec1f1c Objectlve c\‘“

.--,' . e ‘u

é *_ C Three different students were 1nterv1ewed durlng these
¥ ' 5@ se551ons. - One :Lﬁterv:l.ew was of a personal nature, i

T e another dealt w1th vocational informatlon, whlle the P

- '.f.k..'.-".'- thlrd dealt w1th an educational confllct.-' In only one ..

.

“'_.:',of these lntervn.ews d1d the student appear uneasy abOut
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the presence of‘a thlrd party.'

.
]

3problem preSented

-f'termlnatlon of the 1nterview the student appeared to

ThlS particular 1nterv1ew

el . R
- B A

dealt w1th a personal problem, In‘retrospect, lt may

have been adv1sable to observe the three indlvidual .iti.-\hf e

e . T

cOunsellng Sesslons w1th the same student 1n each se551on.,,.

P . 4

The style and technlques of the counselor varled,.by

necessxty, to fit the needs of the student and the

‘g In the flrst—lnterv1ew the student

order for the cOunselor to create a comfortable rapport

However,_the absence of the thlrd party (1n the case of

thls partlcular student) may have brought abOut a more S

trustlng relatlonshlp sooner.;f

'“ The secondilnterv1ew 1nvolved ‘a,. student seeklng

vocatlonal lnformatlon. The counselor'ln this sessfon-"

: he student was:;;ldﬁjﬂi‘“

\.‘_'

unsure regardlng the course of actlon to be taken..

Upon

‘.;
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[ whose graaes had\dropped srgnlflcantly to warrant

'-;The',counsel.or._ '

; .',»'c l'arifiéatibh_

.;Q' Three group se551ons were observed 1nvolv1ng career

,;lnformatlon dlssemlnatlon. Durlng these se551ons

\W

S
.- -

.pertlnent vocatlonal lnformatlon was preSented to three
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program selectlons and flnanclal a551stance programs_w-&:".

o

.f In 1nstances where t?e counselor was unsure or,where
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the v1ce pr1nc1pal/teacher was observed.a ThlS ff}!"fi

. \\_ ..

. consultatlon 1nvolved a dlscussion of certaln students

yoe N
. LA

educatlonal counsellng.- It was qulte clear that this

a- student requested further 1nformatlon the counselorjﬂ

,_' One consultatlon between the guldanceJcounselor ahd
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?L¢'ffiffrxfh”?ri.f the usual

‘?:counselor, htu d see those students 1nd1v1dua11y Aft fﬁ'ffh

&

'Q;.”ﬂ*:/%. follow—up consultatlon was: to be conducted at.a later -

)

date..:;ﬁ- '”_ _.;t ~:J“u': :1 S ;“Q',:; ”'idﬁx

.

D

':a: Observation of a parent consultatlon was also proposed

i % -

However, no opportunlty for parent consultatlon aroseA

durlng the 1nternsh1p perlod.g‘Parent consultatlon 1s
: I et
carrled out on an: as needed“ ba31s. When the cOunselor

"

:-jgssxthe need for a parent consultatlon, the parent or
g

rdian. 1s contacted and a meetlng t1me for the consul
tatlon 1s arranged w1th the parent or guardlan.“ Dlnkmeyer}:

(l973a) tends to thlnk that parents 1nvolve themselves

'Tionly when the purpose for 1nvolvement 1s clear and f?;f_y“"’

J{relevant-to them. Such parent 1nvolvement 1s crltlcal

S to the hOllStlc educatlon of the student. For thls reason
L R _'_ :
fﬂygfu counselors shoura 1nclude 1n‘the total program a: component

'R

2 . L ‘

"~jji,i'ﬁﬂL7'of parent 1nvolvement and parent educatlon Wthh goes

:\ i . 'beyond the term report meetlng or the P T A. meetlng
" b wVan Hoose hlghllghted the 1m39rtance of parent consulta-f

[P
[

T e AR
_:i":~;g_;.;,fg;mr;”tlons when he stated.,“ ’

e,

AP the major goals of parent counselor Rt
o Q,fconferences are: 1) to lnterpret and. clarlfy
fooi- ) reasons, for certain behaviors; '2) to’ provrde
oete o oltD 0 parents yith information that:will ‘enable ., e
R *them.to_ better ‘understand and help ‘their. .Qj.. P
’ﬂan;_n;f";fjchlld, '3) 'to 'secure. 1nformat10n that. w1ll P
ST ey -atds ‘the. .counselor and the,; school in- under-f‘_
© oW % s standing the.'child, -4) ‘toidentify: unsoundJ,
T psychological practlces ‘ahd to ‘help -the - .. .0
n'j{ﬂparent .reduce. or: ellmlnate Such pract1ces,1”f-'j,-ﬁ
" 5) 'to ‘help-the parent understand the child .’ - .-
as’a learner, 'and 6) to involve  the parentf "

‘q-ln the school 11fe of the chlld (p. 280)% e ”
’ § i i R B .ll.-.‘i.:'.-hq J—




v Upon observatlon of counselor act1v1t1es at E
. lA,_ ‘) . o

‘ 'IBeaconst.eld HJ.gh SGhdol, it was reallzed that a

PV . . : .
'+ . . T P

idlver31f1ed approach to 1nd1v:|.dual counsellng .'I.,S the

: "‘-.J-J.deal.-, S:ane all 1nd1v1duals respond dlfferently to o . .

N

‘-':_.'dlfferent 51tuat:|.ons and to dlfferent people, an

o ‘approach should be used that best fltS the cllent s R

""--'.,particular situatlon. "':Thls may not always be a ":

',.‘w1th the pos:.t:.ve growth of the cllent. Termlnation and

.7 - B K '\

f_;further referral 1s somet:.mes necessary (Krause, 1977)

N It 1s 1mp0rtant "for the counselor 2to recognlze hls \
1_1m1tat1c;ns lln therapy and to establlsh methods of : . -
. "='-:?'_approprlate referral" (Herl'ﬂan...‘l‘972' .P- 156) The | \ |
:Wswrlter felt llmlted 15 worklng with a partlcular Cllenﬁ P
whO required a great deal of motlvatlon. After worklng

o

'-'"'_"w.lth thJ.S cllent w:.thout success, termlnatz.on and

‘:'further referral was necessary

'l‘he wrlter feels that group counsellng :Ln the hlgh o ;

"a'school should be carrled out J.n

:'._._'(ten to flfteen members rather than the usual class

isrze of thlrty to forty) uToplcs that should be dealt

T -

".-1.._"w.1.th lnciude va‘lues clarlflcatq.on, decis:.on—makn.ng, B

. "'.communlcatlon skllls, varlous teenage issues, famlly

e e TOpURSAN. ) S
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l:Lfe and sexuallty. However, at many hlgh schools tlme-:.-."f‘"'
E'tables do not permlt such small group counsellng to be R RE IR
. . “A._

L "carrled ou.t. A more flexlble high school schedule would

( . . ’ .."l .

! : ..allow for more group counsellng arrangements,: 1n addlt:ron, .

e S L

.'"-greater emphasls should be placed on small grOup o

N

"1';-.'.'counselln in the elementary school sett:mg, where ":,'

. ":schedules are r'qore flex1ble‘

Consultatlon 1s a cruc:.al,aspect of'the- counsellng

"‘“-__'program..f-‘It was realized thr¢ughﬂ obeervatlon and

.

T
Y

. \

: counse,lor may obtaln pert:Lnent J.nformat:l.on that may

_further help a‘ cllent. X As well, consultat:.on may provrde

,‘:;:;'the consultee w:.th a dlfferent, somet:.mes clearer, .'_

X

‘ PR

General Objectlve II

.' ) counselmg pOSlth);l. :

;‘:.'»_'perspec{:lve of a 51tuatlon. S

AN . N

.
RV

IS

To further deVelop and evaluate ‘a: personal theoretn.cal

v

theoretlcal counseling pOSltJ,On.jl'-; :7“.",\, ’

, :individual, not, the problem, is_ the focus. of

":.:t,‘:.\fh’j.ﬁ‘";rndnudual should. be the focal point sincego:

The followkng is the J.m.t:Lal report of the wr:Lter s

L

D At present the J.ntern s theoretlcal approach
to counsellng dis nondlrectlve,‘:l.n that: the cllent , SRERTL
assmes,resp0n51blllty for his actions, EAR I
it U'nonauthoxitarian;’ in’ that-‘the: cllent is cons:Ldered c L
S ,' an-.equal; T and . cllent—centered,_ in that' the: = ST

- W AP

-~counseling.. ,’It seems quite - log.l.cal that the

lmany. problems ‘have no- direct solutions. Emphasim
-_.'f'..should be ‘placed on. helping.the. Andividual cope.
« - with.the' problem. - in. this approach emphasis, is - L
placed on the: emotlonal or feellng ‘agpects of the ..' e
" situation rather than on the intellettuali. ‘As* "

_../wellj empHasis is.placed.on:the :meediate e -
s:.tuatlon ‘rather than the pa t, L T 'f'.:-:" . '
A : N s oy B
- e g o
, il : RO ‘ s - L
S v )
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’ L S ' ' :
N U S Man is seen as- hav:Lng ‘the potent1al to '

I O A PR S " be self-actualizing,. ‘realistic.and” ratlonal
A S - - ‘Man, therefore, has’ the capacity tocope . - ..
‘i oo o m i Wit 'his concerns. ‘when prov1ded with . the. . .°
S A LT 1,,'."'_'\ “freedom and safety to do so (i, e.,. free from’
L R the fear and ‘threat of value judgements of
T another) "'Man also. h esponsibility:.
L e asy ‘wéll as ‘the capacity to chogse ' to d;rect
S sl e L hlS energles toward a more posn:lve view of

A Uf:lllz:!.ng these pﬁ.nc:.ples of an and hlS
_ behavior:the’ ‘counselor.hasan’ obllgat,Lon to
S '*“5"150:Lnt ‘out, the possible - alternatives in a given o
uis:;tuatlon, ‘to help the: eliént become fmoxe -l
‘-'aware of other 'avenues than the one’he -is.
presently taklng, leav:mq the:final: dec.1.51on

S ~ uptto. the: ¢lient.’ The cbunselor must have

S . -;-faJ.th in the client's own ability: to choose

f , - for, himself the alternatlve best suitéd.to his .’

S S “....present needs. ", In pointing-out ‘alternatives’

i Y .. the ¢ounselor’ should ‘also ‘make sure the client.

A “Lis’ cognlzant of the consequencés . oOf each cho:.ce

g <7+ ' he, may make., Based upon . the. knowledqe of suah -

L ‘ . " -consequences the cllent makes hlS flnal ch01ce.
e } _Th;Ls theoretlcal approach was satlsfactorlly Oper-—

' atlonallzed 1n a co—educatlonal hlgh school settJ.ng us:.nq

- ; S '.such techn:x.ques as. mental 1magery, behav:.oral contracts, _

: % - T blbllotherapy, c1nema therapy and relaxatlon tralnlng. R "
e ey Mental 1magery (see page 27) was used ;Ln con]unctlon

: C T

{ w1th progressn.ve relaxatlon tralnlng . Dur;hg the relaxatlon
l i ,.‘train:.ngr_the clJ.ent was asked to- J_magfne a warm summer day

3

""-..I.-A.’WLth the hot sun pour:.ng down whlle stretched cut on ‘a sandy
beach* tm_s program was repeated for three sass:.ons. : The
" " i.th:.rd sess,lon was: audlotaped., The tape was- glven the Cllent .l
‘ji_l'to use at home. he‘ Cllent reported slrccess us:.'ng“both' |
: e ,..m mental lmagery and relaxatlon tra:.n.mgh .A 5h°r1"-‘;ruvershlc‘m
2 of the relaxat:l.on tralnlng (lnstructlons t° be read and
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followed by the tra:LneeL was later glven to .the."'ciieht:-to“-bei-.'- s -

i used as needed (see Appendlx E) - § AR T

e e o R YU e

Behavxoral contracts were used 1n severtl cases. Inv

..each case the cllent was asked to record spe01f1c events,.

,.,. . "

X ~w1th the ,mtentlon of ~1ncreas:.ng a-des:.red behav1or or Sy .

't’decreasxng an undeslred behavmr. - A spec1f.1.c case involv;ng.';""
P e Il
decreas:.ng of undes:l.red' behavlor was reported by 'la_ client to,

. success crlterz.on was determlned by the Cl:LEIlt iﬁ he/she

_ felt that the approach was hav1ng a posn:ive effect at the NG

z Blbl:.otherapy was used,' in. conjunctlon w:Lth a --'._"’

behavmral contract, to J.ncrease desired behavior J.n three.f; -

e

s1m11ar speclflc cases. . In one case at cllent reported

,_,
A

oSt succeSS-~~<"

-

w Clnema therapy was used w1th One cllent. i It was

d;x_fflcult to ascertaln whether a therapeutic effect occurred,

r »t

or to ,what degree,‘ smce the cllent s VlBitS Were qulte

i,

~

o ~ Sporadlc and J.rregular./, ThJ,s clJ.ent was eventually referred L

.’.

to Mr.- Stack due to the tJ.me factor. e

Ideally, a counselor should WOrk towards utlliz:x.ng

A

a thera.py that best flts the clJ.ent and hlS néeds and not ‘,"?.

."f-f select the clJ.ent who might best fJ.t the therapy (Hansen

1977) .

et al. . i 01nting out alternat:.ves .'LS crp.t:.cal, s:x.nce.‘-,‘j‘_ ;

Ve ety Vo Tt SR SHaR il s T

e e e i e L T T e 2 -l
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At thlS pofnt J.n tlme the wrlter g theoretical TR

approach to c0unse11ng rema:.ns unchanged. . Th:\.s approach

' met thh a degree of success"at Beaconsﬁleld HJ.gh School. “

L N

It lS therefore felt that thn.s approach is applicable to

) This hypotheSJ.s, nevertheless,

e,

students of hlgh school age.

[N

‘, SPElelc Obj ectlve.:_: To further irnproVe -:.ndlvldual

TR RNV PR Lt

counSe.llng skills .

Actlv:Lty 1' '--Read at lea.st two recent artlcles on L

-1nd1v1dual -counseling.. ‘Submit: a

: '...fcrlthue :0f eachi”article .to be: Ll
'~rev1ewed by the un:.vers.lty SuperVJ.sor.

The follow1ng cr:.t:.ques of artlcles on 1nd1v1dual— R
B .,“‘ J' . 'n%‘a. .
counsellng were rev1ewed by the unlverslty superv:.sor. R
,'-:J."'..;*'-Pulv.lno Charles J Hossman, Curtls.._ ; “Mental
T Imagery. s 1n Counsel:.ng ‘ The’ School Counselor,
,.‘1976, 24 l, 44 47., ‘ ' =

"":'-__:The authors contend that;' mental 1magery (the ablllty _

Qf an 1nd1v1dual to create 1mages in the mlnd‘s eye) j:c:an-f v

be used successfully J.n the counsellng relatlonshlpl

process involves the counselor us:a.ng WOrd descrlptlons to"".' )

Several noteworthy poin‘ts were emphas;.zed by an

. 1llustrated case._,f _(l) Success u51ng mental 1magﬁery g :_
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.

f,':_'l‘ w:.th students depends on the c0unselor establishlng a e

. ..'..4..

30uhd counseln.ng relatxonsh:.p (2) Through mental R

plctureS'- students can experlence themselves .m ,n%:w
: oS and dlfferent ways.: (3) 'I‘he process us;ng mentaf}

magery can be ,enjo‘yable to both student and comselor. .

, . (4) Investlgatlon :,s needed to determ:.ne student

characterlstlcs most recept:.ve to n‘(ental 1magery 1n

__‘- : The authors 'used no- statlstlcal ev1dence to suppolr‘t

o the:Lr‘ .contention of success, they dld re°°9nlze the. }Ie'e'd.-_,.::’
._'.:" -y for further study of“ nental 1mage ry J-n coun S’el ing. '. 44 .
B However, having used mental imagery w1th some degree of ; E “
.I S success 1n 1nd1v1d:1al counsellng, J.t is supportlve to S | ’
‘ note that others 1n the fleld reported success uslng ; .;:,-‘,
EE e thn.s *approach t° therapy L S ‘ \ :'{ '-.' A

: 2 ’I‘artagnl, Donna ' "Us:.ng Blbllotherapy w:Lth o e ';. o
S Adolescents" ’ The School Counselor, ],976‘ 24 l, TR
s 2834 DT - S L L T

-

ol Blbliotherapy i's a process of us:.ng books for K
¥ therapeutlc purposes. The process includes 1dentn.—v.'," '

' f:.cat:.on,._cathar51s, and lnSlght.'~. By 1dent1fy1ng w:.th

characters Ln the lJ.terature the re\ader can develop a

: » ARY,

better understand:.ng oi hlmself._ BlB\llotherapy should

be used as a supplement to ’not a substltute for, . -1';,-, DR
o ta e

counselllng.-_ Only afterl,rapport has been establlshed
: -&.,

and “the problem explored should blbllotherapy be '_:

PR .-_v

llntroduced._ his approach should prove more useful'
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. whenever p0551b1e.. After the materlal has been read, a .’

e
e

dlscussed 1nclude reactlons, agreement or dlsagreement

and effective with students of average and above average
readlng ablllty. Counselors should be famlllar with the
literature to whlch the student 1s referred

the counselor should suggest alternatlye selectlons

In addltion,‘

follow—up sess1on should take place 1n Whlch tOplCS

v

and 1n51ghts galned from the readrng., Good ]udgement 1sf$_:n

vrequlred on the part of the counselor 1n the applicatlon ;;ﬂth*

K

of blbllotherapy ‘ o, -=.E.-;ir53
Blbliotherapy, another means of therapeutlc inter—

ventlon, prov1des .»*the opportunlty to learn to know

one s self better,mto undegstand human behav1or and to

\

flnd 1nterests outslde the self“ (ﬁdwards rl972, p{ 213)

ThlS approach or strategy appears to have sound practlcal

4appllcatlon for counselors seeklng .new- apprdaohes to ;5 "
Cm el I I RN
therapy & _' ~ b

&' Johnson,, Jesephine L:-

3.7?0 Brlen, Charles R
’ The School,CednseIor, 1976

. "Cinema’ Therapy”

e ',.-24 1, 39=42.. v _ T N
.y . “ "». . "‘_- . F\ '.”A.".- S B
plnema'therapy, berng somewhat slm&lar to b1b110- ®
. t, b e, ;
therapy, can be used to asslst~1nd1v1duals ln developlng

greater self-awareness ThlS approach enables counselees

\'- K 0
and the world around them 1n new and perceptlve ways.. The

1ssues\1n contemporarx fllms deplct'a variety of social

PRI

w1th the declslons or- behav1or of characters 1n the book,je'

to look at themselves ‘therr feellngs, thelr c1rcumstances, ;:'

RTINS N
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" ‘Problems ---* family discord, sexual dysfunction, .f"?
adjustment problems,, and alternate life styles. The % e :"?,‘ o
student has an opportunlty to assess and- eiﬁﬁ’he hlS A ~
/_ — .- : [ R

1nd1vrdnalﬂgeedslto—attarn certaln goals through

examples ‘given by a fllm S*Characterlzatlon; The.i
F' :
: 11festyle portrayed 1n fllms enables v;ewers to examlne

The fllm

"QV:_ '_rf PR thelr llfestyle and the llfestyle(they seek

~f-n}’f"-5¥‘z 'Cﬂ*'ls also -a means of 1dentify1ng prlorlty systemb

;;*swhlch holdsamore_e:i

"locatlons.or materlal pbsse551ons? Through fllms the';k5-“ B

-student can alsb examine the world of work as well as'“

f . ~ .
r . - ‘\... H

facademlc concerns, purposas, frustratlons and tenSlo%S.l "':“fgf_ﬁff;

After a. film has been viewed a follow—up se551on
. e N ) .
should take p&ace w1th a dlrected dlécuSSLOn on toplcs " N A

in the film whlch are of some 51gn1f1cance to the v1ewer. : .3*_'f.'“
o . . .- o P
3 L . The counselor should explore what the v1ewer lS saylngﬁ
- ' : about hlmself/herself when he/she feels a sense of'j%

o ,b': -empathy for oné’ of the characters ln the fllm. _ﬁhe3
' ' Ih . A e .
flhm may help the 1nd1v1dualﬂexam1ne hls/her lndlv1dual .

R

'gj;:-' o :.needs and help formulate goals and ways of achlev1ng

-

~them. Personal tra;ts and specral 1nterests may become ,‘

Hi‘ R "‘ ) more tanglble. Discussmon of feellngs for a character

in . a fllm may lead to'some 1n31ghts regardlng hdw the { a

1@5 o v1ewer Sees and feels about 51gn1f1cant rhd1v1duals in”

v .o r,

'hls/her lbfe, The counsalor should gu;de the d15cussron, :

. -,

as - the v1éwex puts forth hls/her 1deas or feellngs on 7

e . ,‘. S . . e :'

! - . - e

. the events and characters Ain the fllm R o
o ‘Pl - e |~I‘{;'._n ;
f . ° .5-.- - : .
. Bl . o y

AT kN p"«' ;r\\-:_‘-‘_a-: '\?r e WS .'_.{____,.___ e
v ] ;/ I} i‘ B s ,l'. i) 5 - .‘-."{'|:\ [l . o T . “«
= " ) 51)"' N x V. \1 I‘. ‘,r o .t .( ‘ L0 #-,,n‘ . h’ ;‘ ~_:.‘; ,A!
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Clnema therapy can. be of 31gn1f1cant value to

counselors, 51nce few people have not been exposed to

;vrew1ng fllms on - teleVISlon or in movre theatres e

.. . Regular weekly telev1sron programs are a rlch source of

materlal dependlng on the needs, lnterests, and concerns

<

of the 1nd1v1dual 1nvolved Telev1s1on v1ew1ng lS a

: hablt that counselors can avall of as yet another

S In addltlon to the students who Were:seen for self— fff."'-

concept counsellng (see research component, general

3bjective VII), elghty two 1nd1v1dual student contacts

. - - IR

o - o e were made. All of these contacts were student lnltlated

Thlrty—seven students w;th personal soc1al conflmcts were “‘5,,'.,ﬁfdﬁr

; seen., Two of these SeBSlonS were audlotaped. Slxteen

students were seen for educatlonal counsellng.f Twenty- ’_j"-f S

P

fnlne students were seen regardlng vocatlonal plannlng, ol

iij'{ s _'u. the ma]orlty of these were seeMrng specrflc 1nformation. R i J;f{’

),,

Table I gives a. breakdown of ind1v1dual student contacts,'”

I

B - o : by areas of concern, sex of student and number of se551ons.

3. 4 b - P

LA

"Request for ccunSellng" forms were made avallable to

S VR

students (as per act1v1ty flVe, page 6) These forms were

abtates o

placed 1n the llbrary 1n a dlsplay area,frequented by the

. - students. Durlng the classroom v1sxts by the 1ntern all
' students were glven pertinent 1nformatlon regardlng these

request forms.' It was later felt that such aaprocess




s

(obtalnlng, completrno, and dep051ting request forms)

may deter the:reluctant cllent from approaching the

;ntern; Subsequently, these request forms were placed

ammedlately out31de the lntern s offlce to be completed
B only when the 1ntern was unavallable to the student.ﬂ

Ve . . . R

The sgudents then had more freedom to “drop 1n“ to see

J-..- B

N .!-;"’.‘:-_". -: :-, . TABLE I . ‘\-,"—' : ‘.’ R
'f f Table of Student COntacts by Areas of Concern, Sex
: ' of Student, and Number of Se551ons o -

§ ..

Coneern Nmnber of Students Numbe.r: of Sessmns

R L ¢ by sex (’Dotal) ;1—3- 476 7-12:

T

TN

L.t .su. .. Persomal/Social ||: 1L’ .:26..«.37.0 |5 167 37

©* Bducational’ o |79 ST o016 AL A

-.',‘ v . . 7. R | IR e - ERERCREEI T - .
. N S IS . BN I " . B . -

Vbcatlonal "w“g_$58:rf:21'f- 290 %307 b

[y . ,'.' R

the 1ntern.n An 1ncrease 1n "drOplln“ students was noted

N




varled. Students in the hlgher academlc groups tended

”? more verbal, they asked more questlons and generally

o All classrooms.were v1s1ted for mhe purpose of self- hrhf['iididﬁfﬁk
. 1ntroduct10n. The tlmepspent in each classroom ranged e ':xi;fdfi
from flve to fltteen mlnutes, dependlng on the number of—j?; ”%{r":itfﬂ
questlons asked by the students. The 1ntroducthon . _nd{" j;}i ﬂfﬁ'
COn51sted of informlng students of the“offlce locatlon :Ethf:fpzi Lfﬁht
d “as well ‘a§ giv1ng pertlnent 1nformat;on regarding e zf‘Psf;q,;f
-:"request—for-counsellng“ forms t was p01nted out to- el Tfiﬁfe:f
L anythrng from what mlght appear'to be a most tr1v1al'or 55fifﬁﬂf;;gﬁj
3 absurd 1tem to what mrght appear to be a most tonpllcated |£;}f,}J?ﬂf¥1;
K : | or serlous matter.- It was poLnted out that the counselor " ';;tjﬂ’*'
;. ls avaliable to dlSCUSS a varlety of subjects wFth anyone,;-i?;ﬂiérig =l
lncludlng‘students who de51re to 1mprove grades, develop ;ff}ff{:g f;;gm—
. 3 better study hablts, learn to relax, get aloné better H: B
. - : h"; w1th others, to mentlon just a few (Shertzer & Stone,f%f
. t 1976) Lastly,‘lt was dlscussed that the counselor :“Nz
aVallable to a551st students 1n Seeklng 1nformatron on
a varlety of subjects;‘rncludlng academlc, voéAZXSHél,

: ; 4
and personal concerns.~ The responses from students
s - Do

groups.; Students in the hlgher academLc groups were

v

spoke up more than dldﬂthe studentsiln,the Lower academlcf”,
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'
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?érouﬁs._ As well, students tended to respond much less,

' . oy not at all when a teacher was w1thin 51ght and/or
o : ; 3 " Lo RPN ¥ S
o S hearlng range..;f '_1,'5‘”“Q.;'f
;}Q.h‘#q,ci'-.f R The follow1ng are e»amples of questlons asked by

T'Could more . than one.person'at the same time
irsee.the counselor° ¥

-ﬁcareer lnformatlon?

'“TCould a student see the counselof ;f undec1ded
-Vgnas to. ancareer cholce? IRCUE RS :

Hﬁcould a~student see the counselor\lf he/she has' 5&[;7 "ff:ﬁ
-;no 1dea what to do pon leav1ng hlgh s:chool'> . e i "

l”-ﬁCould a- student see the counselor to: dlscuss '~'51”f;1hq. A
:_dlfflcultles 1n deallng-WLth a; teacher? ' ra“;':j,,f~ . 1.
ﬂ‘Questlons of“a more personal nature, however,.were -“Qf}f' '

. T asked lndlvrdually and 1n small groups out51de the inf.i“'?'“"-ll ”

1nternsh1p perlod the Superv1sors gave feedback on 1ﬁ “;”jp7f1:ff

“t

fiff audlo-tapes and observatlons of counsellng skllls v;a gf,gl

v

e e ot e ey PP TP R sy - RS ol R .

» verbal 1nterv1ews and ertten reports. Weekly meetlngs

were held Wlth the unlver91ty superVLSor fornthe purpose.'"j

' v

nf evaluatlon”and constructlve cr1t1c1sm.ﬁ

Dally meetlngs
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‘ﬁj&ineeded further attentlon, such as draw1ng the cllent out j*ft.f;qﬂ.ff

- . . . \\ NEER— -

'jmore, structurlng the 1nterv1ew and not confrontlng or

v

L 1nterpret1ng too early in’ the 1nterv1ew. As a result of

.r-‘x‘ S

ﬁthese evaluatlon se551ons w1th the supervmsors the 1ntern f"‘

_}galned'lnslght 1nto her partlcular COunsellng skllllh

TLsubsequently_worked at reflning them further

'fach;evements,.progress and future undertaklngs of the'"““”

”,f;flntern.._?'J

ﬂfSpe01flc Objectlve. To acqulre co counsellng skllls.lffix

T _ .
fActhlty 1. Read at least one recent ar lcle on

‘ ,co -counseling.. ‘Submit a . critigue:to:
be rev1eWed by the unlver51ty supervlsor.

\.. l

L T SR

}.uPersonnel Serv1ces Rev1ew,=Sefies“l , 4
.5 .in.the Training: and ‘Supervision of.Counselors.,;ﬁj
' Co-counseling. " ."Miller,; Juliet V. ERIC : R
-g=Clear1nghouse on- Counseéling. and Personnel Serv1ces.,“.;""
Ann Axbor, Mlchlgan, March 1970 9 pp.; - Y

'!5f1ncludes the counselor tralnee, the superv1sor and thea

";jcllent




73* a trlangular 1nteract10n among all three 1nterv1ew

RN . e
R T

part1c1pants, whlle at the same tlme the supervisor

. . 5

acts as observer. ThlS partlcular model makes pOSSlble

many types of superv1sor 1ntervent10n. The superv1sor

|'.\

”5may Bee a need to make—saggestlons or 1nterpretatlons,

group skllﬁs were

'n thls model,

practlcum which employed"co'counsellng.f Two dlfferent—;

1-. &

overall satlsfaction w1th the counsellng interv1ew o

..._v

/ .

The lmplementatlon of co counsellng should be glven

\!
o




s :”*gﬁ'",lﬂlf:lj dee151on should be made regardlng Whlch model of co-“f ’:gﬁn”:'

ZZf; Qif"-}r' ;tL”,:counsellng w111 be utlllzed, 1.e., the superv151on ‘ ‘

ii_:}rfjilwri *C.:-?.m0del, where a;: superv1sor and a. tralnee are’: pelred or"nh ) o ’
’.2&‘ i the peer 1earn1ng model where two tralnees are palred

The second step 1s to spec1fy how the palr w1ll operate

partlclpant observer, or one partlclpate whlle the'"u"“

LR

REPA
.,,.

;peers,_and/or Superv1sor c0n31derat10n must be glven to {f

<

et

/

fOr the cllent or cllents. Fourth, pre experlences Such

ar i

///es sen51t1v1ty or practicum group trainlng should be

" work tOgether effectlvely,-

1Y

A flnal con51deratlon 1s to

:i co-counsellng experlence.5 ThlS wrlter feels that a

Co—c0unsel atgleast three 1nd1v1dual
sessrons. g

,Act1v1ty 2-”

fThree 1nd1v1dual co—counsellng se531ons were carrled

\. . . o
B

H .-'TV“ L&""Tm\\ -
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’Thls model lncludes two counselors and the cllent Mr._h

s -

The flrst lnd1v1dual co—Counsellng se5510n

.«,' g
1, - .

E 1nvolved a student seeklng lnformatlon of a personal

T
:

l\
- " .\,

L nature.' A second caSe 1nvolved a practlcum counselor--f;fg:
Sa v A

the.v The student dlsplayed much re515tance~to

e
g A B

dlscusslﬂg the problem and presented an obV1ous facade.““

-t was - felt that the facade was due to the presence of';”;.fﬁ-f?‘f'“

R ; , REAREE, - : s PR

o . .. . o

.a thlrd party G}??o,fﬁfifq;“”. :-h-usﬁ- 8 jﬁzn ;ug‘“”

not as conduclve to co—counsellng as other settlngs.,.;t“;f-fﬁ'

..ﬂ 3 - o

may haVe been more benef1c1a1 to have carrled out these

three oo-counsellng sesSLOns w1th the same cllent for

tlme thh each cllent.\ Jt would also be necessary for'“n




o T T R L

v,

_ V'the two counselors to demonstrate that they are com—"_,f
. N :

patlble by having SUCcessfully worked together 1n a'”

varlety of actiVltleS

- . . - . \' 3 P . . S . o e, o

TR e Actlvlty 3 Co counsel at least three group . hji}vﬂ_'
: AN se551ons.,. yﬁ:;..' e
L RN

e ._‘ - R LR
N _.\”-' \
Kl

lt was spec1f1ed that three group co—counsellng

A \" . ¥ - £ - 4.
s S L
e . @ s .

',;, se991ons would be carrled out

HoweVer, thlS partlcular}_f

act1v1ty was not met due tolthe tlme allotment of group

In fact, not

fﬂ of cOJCOunsellng W1th high echool students..

one c1tatlon turned up after a computer search was

[ MR

conducted on co-counsellng high school students.. Slnce:ﬁf'

. act1v1ty three; deallng 5pe01f1cally w1th group

:'co counsellng %n the hlgh school, could not be met as}{*f;.

"I;“f“f stated the follOW1ng artlcle lS presented on

fo' co—counsellng ut111z1ng the group approach
mwﬂDoversplke, James E.,;"Gulco.; a- synthe51zed group
~app¥oach," Personhnel ' and Guldance Journal 50 3,.$

"‘.,Nov\ember-,- 1971, 182-187. (¢ ¢ oo b .l

LA or,
SAT R .,.'.

- 'The Guico’ (guldance and counsellng) approach

"H ® - -'.

4':'syntheslzes varlous elements of group guldance and group

s




- counselors, one male and one female, served as”f”

- s .

s nleadershlp.~ These counselors prov1ded adult ldentl—:\:”

.

’ﬁflcatlon models for both sexes. Doverspike utlllzed

o \‘* .o . .- .
o . W o

:

UnlverSLty of Akron,

Akron, Ohlo.

co-counselors,f

’

o,

com9031t10n (approxu

16)

, con51derable structure and regular
'1a551gnments - . .

"more dlrectlve, ratlonal approa h then the other should

: -applltablllty to the counsellng practlcum as cbmpared

AN —.-——\..

'le1th'more tradltlonal group approaches.' As a tralnlng

) model Gulco could be benef1c1a1 to the counselor—ln—

~.., r.,,l
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cr1t101sm.j gfn!-:*fnf' :

i

mo lnltlate Speclflc guldance groups_‘;ff'

§pec1flc Objecﬁivef

'f; such as values clarlflcatlon, vocatlonal exploration and

_females, the latter all males._

] SR Y

P
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" amav

. glven the optlon to attend,,due to 1ack of alternatlve

.fﬁ.and were requlred to meet at a: spec1f1c tlme and place=

t%the partlclpants'

}
v
N

superV151on._ Students were assmgned to a- spec1flc group

[ . . . o

":7Fvoluntary Those who dld nbt w1sh to become lnvolved

'iwhether or not to parthlpate, after thevlntroductory

-,

'5;presentation. In each program an averagé °f four

;for each prOgram. Both groups operated 1ndependently.h

'fThe non—part1c1pants were dlsruptlve to those 1nterestedw

:fln the program by thelr constant chatterlng‘and 1mmature .

TJbehaV1or.ﬂ Subsequently, they requlred some attentlon

,land tlme.: ThlS resuLted 1n 1nsuffic1ent tlme belng

N

fglven to the parthxpants, as well as a dlsruptlon of

YLK P

-{'all three groups.i Consequently,”after the thlrd se351on,

act1v1t1es.A ThlS pattern exlsted for~*l

;~§1-,\
5
T3¢ K

AT o

Pyl

.
=B
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e

- zvoluntary one could not. say that these students

‘-‘of them.; 2) Whlle spe01f1c goals were set down for each

57vhad chosen the optlon not to partlclpate ahd yet were

' '_disruptlve to the part1c1pants.. 5) Inadequate superV151on_fg"”

_ and fall“‘of“these‘group programs; 1) No doubt the

-involuhtary~nature-which initially brought the-members
. While the intern did attempt to make part1c1pat10n

voluntarlly requested to be a member in- these group
fprograms. The particrpants who chose to 301n the group

:Lprograms may have been domng what they felt was expected

'One cagnot expect that one set of goals would apply to

‘was the students first 1ntroductlon to group counsellng,.
,as opposed to group guldance.L The 1ntern was the only
_member of the counsellng groups who had an operatlonal
'frame of reference. 4) Another factor pOSSlbly ) |

, contributlng to the termlnatlon of the group prOgrams

IR T e

wvere a number of variables directly related to the "rise '_ BRI

»

and 1ntern together is certalnly a contrlbutlng factor.

u " ) 4,

group program, 1nd1v1dua11zed goal settlng was not h “_"f, Lol
empha512ed by the 1ntern. L '7* i -/

_ The-mere fact that ten ‘or twenty

" ‘persons” in a counseling group .

. ‘might- share the peed for" ‘increased
self-actualization does not mean R R B
that each of the group members & : S oo
.desires the 8ame behavioral. change o ‘ ~ S

. in attitudes,- skills and ‘ N L
understandlngs.. (Ryan, 1973, p 58) : -1'_ N SR

all 1nd1v1duals 1n a group (Krumboltz, 1966) ) ThlS

was the fact that other 1nd1v1duals were in the room who

ey e
— mm ”“m“!’b"mmﬂmw\ﬂ“ﬂﬂw
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~D{Af§pecific,0biective\ TO consult w1th parents, teachers, o

of the non-part1c1pants played a major role. 'If'the
non-participants could have gone elsewhere, or been
adequately superv1sed by the teacher, such dlsruptron

would not have occurred.

s

Subsequent to thlS experlence the writer feels,

more strongly,.ln favor of volunteer membershlp 1n

31m11ar group programs.ﬁ Furthermore, a group of :;ff;

v

——

'

ment and\lnteractlon for each member than a group of

v

T _flfteenﬁor more. Z“Slx has been recommended by many asl""
.the optlmum number, whlle others generally recommend a -
range of from four to elght members“ (Shertzer & Stone, .

o

1976, p. 1oy s

prlnc1pal and superv1sorsL
An approprlate opportunlty for conductlng parent

'Iconsultatlons dld not arlse durlng the 1nternsh1p perlod,

'consequently, no parent conSultatlons were held

.

,”gAddltlonal teacher consultatlons were held Lnstead (flve)

One oonsultatlon, thch was audlotaped and revrewed by

lthe un1versxty superv1sor, 1nvolved an 1nterpretatlon

"for a’ teacher of the results obtalned by a. student on theﬂ-

'Wechsler Adult Intelllgence Scale.- A second consultatlon:-'”

., v

. 1nvolved a 31m11ar lnterpretatlon for another teacher.',A_z”

L

thlrd consultatlon, whlch was observed by the freld

. superv1sor, 1nvolved a teacher s concern regardlng a.L‘“

’ _"

approxlmately ten members 1s more condu01ve to 1nvolve—v'a5H
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.,' .
certain student. The teacher was'concerned-about‘the L L “_.ﬁ
negative feelings he'experienced,when in contact with'

~a particular student. Some suggestions were made ih

. Co '_'regard to deallng with thlS student- in. a more p031t1ve .

'manner in the classroom.l In ‘a follow—up se551on (the

nffourth teacher consultatlon) the teacher reported that-j'

oY .

e the negatlve feelings he experlenced for this student

ﬁ]were.plowly dlmlnlshing~' The student 1n questlon was jﬁ

'V”one of a. number of students who were.glven perlodlc R

f'classroom chores. As a result, the student was more

Ttamlcable from the teacher s v1ewp01nt The frfth

.consultatlon dealt wrth a student 's: request for the

\'ilntern to approach hls teacher on ‘a certaln matter. '4:.. :{7TT' ‘
TIThls partlcular student wase experlenc1ng some dlfﬂlculty
:ln math he was toc shy to speak up in- class or even to """"""

fapproach the teacher after class. It was agreed that

}the 1ntern would consult w1th ‘his teacher on thls matter.

o o v A
Y. . The teacher, who was unaware of the student s dlffrculty e Ll
'j} S e - di_to approach hlm, volunteered tc offer addltlonal 'f_:':iil'ff;@“fl%i

f.' ;' T”};explanatlon ln class as well as: offer thlS student

'] 1nd1v1dual help 1f necessary "ﬂi;f“ j;; ',iu;;h:gunw

Informal follow—up dlscussions were held wlth the

L TR C el )
S e T T T e Iteachers regardlng student behav10r, resultlng 1n both

-

1ithe teacher and the 1ntern suggestlng recommendatlonslffd

_as; to what Speclflcally could be done 1n the classroom

'ffor certaln people._ From feedback Obtalned,'lt was felt o

7:that all flve consultatlons were dealt w1th to the

2605

e e COrTI:
-‘,,.‘l...’z‘m. x“ﬁ‘ B e I AN
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i students

:.how they can be appl:.ed to 1n1t1ate an effectlve

posrtlve colleague relatlonshlp the counselor must be. :

1ater, the outcome 1s known to the counselor, agaJ.n

T durlng casual conversat:.on in the staff ¥oomi .. i

46

?satisfaction of those involved.

Consultatlon should be glven a hlgh prror:.ty on the
counselor 5 l.'LSt of responsrbllltles (Tolbert, 1978)
The conSultant role allows counsqlors to use thelr

skllls more effectlvely by reach:.ng as many people as ;.;

i

possrble (McGehearty, 1968) The role of consultant to :

teachers 1s one Way of helplng ‘a. greater percentage of
)) I o [ . .
~'(Lauver, 1974)

\\\

The follow.mg artlcles on teacher cons'ultatlons and

parent consultatlons are presented, J.n compllance W1th

act1v1ty three, page 8

- Layver, Ph;llp Ju .' “Consultlng w1th Teachers.,., Lo

A Systematlc Approach,". ‘Personnel . and AR
GuJ.dance Journal; Aprll 1974 52, 535 540

I

- Lauver suggested a set of procedures and descrlbed

¥ .

' .teacher—counselor relatlonshl% In order to develop a '

.-“ -

N

Y

;alert to potentlal consultmg opportun:.tles.-_ Coﬁ‘sultrng
- ) can even take p].ace ln the form of casual conversatlon'_,':
o :'between the counselor and a teacher J.n the staff room‘;'- W
"The teacher may complaln of a. problem with students m'_' "

the classroom.. 'In the course of the conversation the

S

counselor could 1nd1rectly make a suggestlon, 1 e., the s

r

counselor may say,' "Have you ever tr:Led .. .?." Weeks _,', L

LA St e ekt L baey i 3 A Ydn U, P
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. Even i‘ni "such an. ihfor'mal encounter’ Lauver"'p'ropose'd '; [
L the follow:l.ng systematu.c consultlng steps be followed in’ v
SR - _ ) .
respond‘xng to’ the.' teacher.- (l) ldentlfy the problem,

R (2). 1dent1fy the outcome J.n operat:.onal terms, (3) observe_”-

o S the 51tuat:|.on for relevant 1nformatn.on, (4) ldent:l.fy
; ~F,'~-°encouragers and dlscouragers, (5) dev:.se a plan, (6) try

rar,

"'»:".‘:',out the plan and (7) observe the results. Lauver po:.nted

"..\.

"';,iout that the use of" hese systematlc procedures should ald'f_:“,'.".'.;'. S AP

\"-'{'}the counselor in develop:.ng the consultn.ng relatlonshJ.p..

e

RS I -'Lauver s seven step systematn.c approach was J.llustrated
= LT N !through tWO cases. _;." < fae
) If the counselor truly w1shes to serve more students Lt

through a colleague relatlonshlp w:.th the teacher, Lauver s

s
kS u

(, g approach could prove hlghly benefic1al Such a relatlonshlp e 3 E

".;:. would also enable both the counselor and the teacher to

L share in. a better knowledge of each other s competencres

.‘-

and concerns. To establ:.sh an effect:.ve counselor—teacher

' relatlonshlp the counselor must have the ablllty to

ST . . - :
B LA . .. . A K - ,.- . '

: develop trust, be sens:.t:.ve to the teacher s feellngs,, ..

. T Lot .
v v e et e e T S M e

and be flex1ble ('I'olbert 1978) Ideally, all teachers":, K
7 ' shOuld be able to respond to school psychologlcal ;,} ' ' ;'-',‘.:‘

R consultatlons as- dld the follow1ng,

Tl e ‘.ﬁ.‘-_-Although my feelJ.ngs ‘were m:.xed and R

b e o000 h, s varded, they were allivital! to" my g

S ' . t.. growth as:a t@acher.  They made me* - .. .
c . 4 more. sen51t1ve ahd “aware-'of - my role. B e VL
owi L0 ‘They qave ‘me direction and; perhaps= oo G
e Mmest 1mportant of all, the. conv:.ctlon . Too el e
ot T ""f'.',-that I was'a good teacher. (Wllllams, S Tl T
D T TR L 1967, p.-90) e AR

' . -~ S
: 1
. o -
A L ERA
b . h .~ .
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-‘ﬂlhby Dlnkmeyer._

:3'_15 enough evldence to warrant 1ts use at the junlor and
“”,ﬁ“thelr chlldren.-

J?}h(Dlnkmeyer,

-}1ffeedback unlversallzatlon, altrulsm and spectator

‘ﬁljgroup has been so tltled because the spec1f1c qomponents

’ 'nTthat make 1t effectlve begln w1th a C..

.......

_nconfrontatlonf

48
o !p N

(1974)

-From a literature reviewlreported by Warner

-it was noted that whlle consultlng w1th parents has

recelved much empha31s at the elementary level there-'
.ﬁsenlor hlgh levels ‘as well., More and more parents today
:_are seeklng better w.ys of relatlng effectlvely w1th

Educators generally are acceptlng the

lffact that parents exert sxgnlflcant 1nfluence on th'u

..r. .

1973b)

..

Dinkmeyer, Don C.
n Personnel ‘and Guidance Journal,
f”\" 252 256 ' ‘ .

*_"The Parent "C" Group."f x#ﬁj}ﬂfhﬁif.ﬂg;:',
1973, 52 4, T

. . . - . . ‘.“. Lo
Dlnkmeyer dlscusses a concept of worklnq w1th parent

.,,

lgroups that enables group members to acqulre knowledge
..and evaluate bellefs and attltudes.; ThlS model,calleh
th ’"C" group,has also been applled;WLth teacher groups k*ii dh”f},fil‘
Particularly 1mportant 1n worklng w1th f({}f&f;,f-A7if

wfparent groups are such therapeutlc forces as acceptance,ﬁ“s

The latter glves an added dlmen51on to the

fitherapy

,ﬂgroup 51tuatlon over 1nd1v1dual counsellng The "C"“

These factors ff?f"‘

fare collaboratlon, consultatlon,xclarlflcatlon,

3concern. confldentlallty and commltment.pﬁ!'.

~ v

The group should have from flve to elght members to ;_n[*lﬁj

fac;lltate 1nvolvement of all members at each meetlng.
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' as a w1111ngness to share and to be of assxstance to one

e meet for a mlnlmum of s:l.x to elght Weeks for approxn.mately

more students, Dlnkmeyer s "C" .gr0up 15 an excellent

:‘. vehlcle for the cpunselor who J.S well versed 1n group

g counselorftrainees w1th a Sklll that can be used to
approaches allow. e o

" actlv.l.ty four, page 8 ) One pr1nc1pal consultation wasG__'_'

. 3 I8 . . ) . l

.49 a

) . I

by

'Dinkmeyer s‘u‘ggests"'a'br-ief" indi.\?idual -in-ter'vie'\}f in'itialiir : Lt

with each parent to clarlfy the structure and purpose of" - i
Y the group, 3pe01f1c concerns ‘are also ellclted, as well - o

another.-. A comm1tment\ .‘.LS expected of the members to'

one and a half hours each week

groups 'as well as.’ consultlhg wn.th teachers.:_

‘-To affect

s

process, communlcatlon competencies and the consultlng r

process.. The "C" X group could make counsellng more R

l A .
I

vn.s:.ble, accesslble and relevant (Dlnkmeyer, 1973b) ,' .

CounSelor educatlon programs that emphasue consultlng

w:.th parents and teachers and that offer traJ.nlng models . I

V

stresslng consultlng competenc:Les would be provn.ding

, A

et <t oo
. | 3 0 . x

reach far more st dents than t‘he trad:Lt;Lonal one—to-one

K] . . JEPIR

v

" Four pr1n01pal consultatlons were held. , (See

- ’ v S R

observed by the‘ unlvers.lty superVJ.sor -,-,:‘These consulta—_‘;.

. tlonS were self-lnitlated for the purpose of 1nform1ng ;
! I S RN
the pr1nc1pal of OanO.'Lng as well as :Lntended‘, activ1t1es. 1.-_

— T e e o 3 .
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“In addltlon,- eactlon to present and proposed acthltlesA o g?;L

was’ sought. Reactlon obtalned was supportlve.,.One B

”example of dlfferlng v1ewp01nts dlscussed was the role ;f-- H~. - ,;g
: of ‘the counselor and d;sclpllne.v The prlnCLPal heldﬂﬁ-' R |
.jftheubellef that the counselor, belng a member of theﬁit

Ifteachlng staff Fshould be equally 1nvolved in schoollﬂ”aaei’{fﬁ:iy

| tfunctions and school Superv1sion dutles.g Seelng andf"‘f

'E“The 1ntern, on the other hand held the bellef that the.ff?'
sfcounselor should not be put 1n the pos1tlon of f;hfﬂff*h“
.édlscrpllnarlan.i For thlS reason the counselor should |
'7“not be expected tosmonltor students durlng the lunch
.E”ﬁbreak Certaln students are knOWn to be overly excltable,'

”:cau51ng annoyance to others and 1nexcusable acCLdents,'

'_cannot go outs1de after eatxng In some cases, 1mmed1ate
g.*dlsclpllnary.actlon is: necessarfJ

..as an authorlty flgure 1n the eyes of the students, whlch Coe

d[uon a flxed schedule. (See act1v1ty flve, page 8 )

w-ﬁfheld frequently and were an excellent source of lmmedlate

’“ifeedback The nature of the fleld—superv1sor consulta-“r?s"“~

-Ebelng 1nvolved w1th

Zrespec1ally durlng lnclement weather when the students

fthreatens hls nonjudgmental role as ‘a” counselor...;”~

.,«'

. .,-
k)

the,counselor 1n thls role,should

‘-?foster acceptance of the counselor by the teachlng staff..fﬂﬁ;'_,;:qff,

H :
N

.

leav;ng the counselor 'fﬁiiti

W

Two weekly fleld-superv1sor consultations were held
N . 1.

b
(.

A

.,

L

tlons 1ncluded dLscu551ng spec1f1c cases, feedback

s gtk e B e e e T
: —— i
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reactlon seeklng, sharlng of speclflc 1deas and on—going

_acthltleS, d:.scussxng pOSSlble actlvitles and scheduling.

The fleld*SUPervisor was readlly avarlable to the mtern SN P
'and was a constant source of profess:.onal reinforcement.- o

RS Um.verm.ty-—supervisor consultatlons were held,

. . . .
ot e : .

R -';‘_'.gendly two per week (See act1v1ty 31x, page 8. ) The

'»nature of these t:onsultatlons included dlscussmg spec1flc

Casesl rev:.ew:.ng tapes, offerlng feedback, 'constructive ' ':.
"cr1t1c1sm and suggestlons. lefering vi.ewPo:LntB were' '
: _-\_ﬂ'~also dlscussed constructlvely. , The J.ntern was gtven an ;" X

: 'enllghtenlng perspectlve on spec1f1c cases as a result of

' -',the tm1vers:.ty—superv1sor consultatlons and was able to EORRE i .

”"'.,;try varlous approaches and techniques for spec1f1c

' s:.tuatlons. S _’ SR o :;' c

| Consequently, thJ.s involvement J.n cohsultation enabled _ "

’;'.the J.ntern to reallzelthe dlverse role of the counselOr S

J.n thls sphere.t. The counselor s consultlng role was seen
as a dlvers:l.fled role J.n that J.t 1ncludes worklng WJ.th

FE B teachers, dmlnlstrators, parents and educat:.onal ‘ S
_ spec:.allsts (Shertzer and Stone, 1976) Consultatlon is’

often ”r’equlred w:Lth other profess:.onals m the coxmnun:.ty

as well, . In consultlng w:Lth teachers the c0un5elor can

J.nterpret ch:.ldren s behavmr ln terms of the teacher‘s

D background and understandlng, lnterpret test results, ERET

v

collect and use career J.nformatlon, secure socrometr1c~ L
measures and a551st J.n 1nterpret1ng chJ.ldren to thelr

parents (Shertzer and Stone, 19'/6) : In consultlng W1th




parents the counselor can. -

admlnlstrators lS cru01a1 Bn.nce they are frequently

Y.

U R O

e

l)

1nterpret test results, _
2) -discuss- pupll plannlng and placement'

.’Q-’“ J.nterpret a child's behaVJ.or in school

4). dlscuss college_selectlons, appllcatlons, =

e and flnances,

| - S0 . LN

e ) dlscuss a Chlld ‘8. ach:.evement and
~alt develOQment° and Sl Tan Uue i

,,'6)

faca.l:.tate referral gc other mleJ.duals AR
'or agencxes. : S _ L

group method\of conaultatlon Wlth parents to present

knowledge about human behavz.or... Consultatlon w1.th

W

parents in" groups " .may focus on: parent educatlon,

I

chlld—study groups, and famlly parent teacher educat:l.on

Ca .

centers" (Van Hoose,' et al.,\ 1973,' _67)

Many of the ‘consultant act.w1t:n.es already mentloned '

apply as well to adm:.nlstrators. L Consultatlon with

~..

1solated from the students by v1rtue of thelr respons- R

. I
.. 4 LT

i 111t1e5.
. IU s

counselors.‘ 1t 1s a complex and mult:.dlmens.tonal role -

"

(Shertzer and Stone, 1976) 'I‘he effectlve school

coun\s,elor should work at developlng teohnlques for I

" <

establlshlng a satJ.sfactory rélatlonshlp w:.th teache‘rs,

parents, xade.n.tstrators and communlty neSOurce agenc:l.es.”,,.

o ~

Both the fxeld superv:.sor and the unJ.vers;Lty superv:.sor

\

. utillzed the e_va,luatlon scale on page 9 1n thelr evaluatlcrn

L of tapes and observat:.ons of ‘the consultatlon process. o

R "”“\‘-“v.?.':_’u’ R S i

Consultatlon J.S ‘& major functn,on of a
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CA e Cosm L
| o R
._ Ceneral O.bject:i‘.‘\v.e .lV 3 ; ‘\
| -'i‘o acqu_ire c'ir‘gan_izati'onal* sklllsm -relatlon‘ to: .
gu1dance functlons. ‘ - -,' ,. ' - .:'
’ E T A. ’ Spec:.flc Objectlve.. To ‘properllxil organlze the daJ.ly : : 3
. ‘ V ’ _?j_'.: _i.schedule in relatlon to counsellng sermces._{ ) : .
Y . \ | . e A dally log of acta.v:.t:.es was kept an.d used as an ‘:.
: 'i.-'ard to complle thls report. A daily log was fOund ”t'o‘
be most useful, not only for the Compllatlon of this
| . ‘ . . 'report but aﬁso as a constant reference and remJ.nder L
. "ﬁ":.of actlnltles and appplntments both past and future.
7 SRk XA ,In’plannmg the gu:.dance uapro§am at the beglnnlng of | E
"x"':.the school year the counselor must make dec1s:.ons _1.7"; S 1
o .e conCernmg student competenc1es to be achleved and g
' o choose appropriate guldance actlv:.tJ.es and resourcea ; .' ,
-_ L .‘to be 1ncorporated into the gua.dance program (Gysbers,., o e ‘,.'.i-.:
: 1981) Next tlmetaples w1th actlv:x.ty schedules 4_ l/
¢ ‘f'should be establlshed for the entm:e year._.; Gysbers @ R
E l _,.’"suggested that a guldancel cur’rlculum tmetable be B g - "
' - ‘” drawn up for each grade," not:.ng the act1v1ty schedules \ 71 :
. -f‘..: | ‘for each of the major components of.. the program and i
N ' " sho__v_yi.ng 4when an actlv.rty would begrn and when lt would S
' e end Table II presents the lntern s actJ.v:.ty schedules ) i
L Ny i (1n retrospect) us1ng a varlatJ.on of Gysbe.rs model .
, ' 3(1 e. 1 one table for grades 9—11 rather than. a table
' “aAfor each grade and llstJ.ng all act1v1t1es rather than
" "_--llstlng magor actlvlt:.es only) . | |
e L é



e “TABLE IT. .

A

I ST Gu1dance Currlculum Timetable by Grade

" Actiyities. . v NovV. . Dac. !

v .o

ot
S

Group Counsel:.ng S Vel
observatlon o
' self-:.nyolvement

T _ Co counselmg v A TR A A
oL ANt 0 obseérvation . ot et L7 i @n e L
SR P self—lnvolvement o280 2900 ST s e

: ’, Cons‘siﬁtl‘t:ati'on'E : ' Sy %
: S e ' observation. A4 : :
N ~self-J.nvolvement: s . L 12

S Research ' :'- . v 11070300 2T

N

PR

[P PP S

o ..E' B R

Communl ty,
contacted

R LA

Assessment R PRI
e observatlon RN I
“self-inyolvement ° . ~17

:"-»'Numbers refer to the tJ.me of the'month in” wh:.ch the
activ:Lty was 1n1t1ated and completed. chtrnty one,




r. . R LT '-.

: Table II presents the 1ntern 5. act1v1t1es through-' '
AR out the 1nternsh1p. Overlapplng lS noted between when
VL - f' ) o the observatlons ended and self—lnvolvement began.- ,f.-'.;!_i".:

T I R ThlS was acceptable at the tlme. In retros'pect however,

., R . . ._._ . W o ~ .

the :Lntern would have had a: more sequehtlal program had

'»A

e act:.v:.t:.es llsted. o

-..‘. ' ' RCIE . P ¢

Draw:.ng up thJ.s tlmetable rgave the J.ntern ample

.',

el "s:.ght regard:.ng the :meortance of pre—plannlng the
N . o guldance currlculum The guldance curr:.culum t1metab1e
shOuld be establlshed, based on the counselor s 1nterestsr\';?ff.-' |
L and expertlse, and on the assessed needs of that School T ’
_-::;,':A?_'"ﬁ and rts adm:.nlstrators (Gysbers,, 1981) . ;-, S L ; L
- : - . ‘ B_" A f
N a codlng system was utlllzed to protect the anonymlty of '
o ind1v1duals.\ .JI'he flle contalned a X cord of all students .'

seen, plus all consultatlons held.{*'rhls 1nformatmn has

'also proven to be most benef1c1al when a spec:.flc .'J'-

¢ 2 -...o

."".{ reference was requlred._ As well, the progress of each"'~ )

- case was easlly followed. Upon completlon of thlS"r

-

report all such J.nformatlon w:.ll be destroyed.




\ e : ; ,
'-:";:: . " X The; 1ntern s format for the confldentlal flle e
- L °°n315ted Of a wrltten summary recorded after the L
W ) ‘ ,v., o . "'.
e -.H. ter\uew. Klas (1971) dlscussed \:wo schools of thought
on the technlque of notetaklng. One school of *thought L )
L recommends that the counselor should take notesx durlng ~
SO PR I
the mterview, as long as thlS does not 1nh1b1t the S
. .‘..:."eaSY tO keep yat COmprehensIve, should be made of each';,‘
Y '-. " rh - ‘ . ;
K counsellng sess:.on (Tolbert, 1973}_ Tolbert Suggested :
." : ", $ - - . ~ v.:‘ --'_ R ..' &
that the ‘reco:dlng sgstem I?e fle,x:.ble- J.t should .'anlude EE T
- L only what he cons:Lders to be the most important data- :' SR ..
: (I) what happened .'Ln the conference, (2) counselor
faT B predictlons and (3) cllent prOgress and plans.._ F:Lgure I ORI
! ,‘ X . presents Tolbert s flve—step J.nterv:l.ew record form. . 1?_.,;'.,
. 15". , , . . B ."‘ . IR X | ~_ ’.-.‘ , e , . K oo . Z-'.‘-" e s : .
AT _;-‘_'r;--‘,-, - FIGURE I o
i ) ' : ; CounselJ.ng Reeord Forml'
sl “Name:' Men e e pt :
P Sessmn No., _.'.'22-.13;1;@5_;'{,‘ SRR |

' f'.Interv1ew notes

"":'f;-Sununary (S:.gn:.flcant content feellng and
o - trends)” o L -
""Before the next se531on L
: _,-'V"Counselor A Counselee

.Tentatlve suggestlons fo:: the next sess:.on

' '__-'.:'Predlctlons

7 (Tolbéxt, 1972, pi "331)

L2




(1) Interview notes could be in the form .of abbrev1ated - L 4%?;

commentsfof‘what went on in the interview. (25 Summary
(Signiricant'content} feeling and.trend@. Here the
t -]

counselor writes a brlef summary of the 1nterv1ew.

(3) Before ‘the next session. Here are llsted any

- ’ actlvities to be undertaken by the counselor and cllent

- . e R
PR . . . . [N .

o 'fbeﬁore'the next se5310n., (4) Tentatlve suggestlons for

5ﬁ-'1*h fe :f actlon may be made. (5) Predlctlons should be used w1th

cautlon because, wrltlng a predlction c0uld promote ”5'?ufmf'ﬁ; ek
.‘o""-.-_ - W . '-- R R ,

:~premature crystalllzatlon of attitudes about the

...1

"f~"-¢ ERER counselee and llmlt ablllty to recognlze and accept Tiew -

data" (Tolbert, 1972 p 332) | Tolbert suggested “thlsl,iit.-"

is a valuable way for the counselor to test hlS under-

standlng of the cllent and hlS sen51t1v1ty to subtle

aspects of the 1nd1v1dua1" (p 332».5 The confldentlal

. . " .
N i . nature of thls type of record keeplng,,notes Tolbert,

-

N\

- _ . 'should be part ‘of the counselor s personal, confidentlal,:.wi o
i L K - flle' '.' : "'- ' ! - ' ..' P 4 ' _l'.. ”-. ' . ' o

' I . ' %e,w e T - RO
e ST j; A" brlef rev1ew of the lrterature 1nd1cated that"f T

lrttle attentlon 15 given to record keeplng of the";.j'f ‘;E{,! i;

counsellng 1nterv1ew. Tolbert s CounSellng Record Form'

A has merlt for the counselor who is 1ntent on hav1ng a

Lo G Well organized system of recordlng each 1nd1v1dual

Lo au- . "‘

v ) - et

1nterv1ew. Such a systém of record keeplng would he;ﬁﬁg ;;

““‘jmost benef1c1al for the new counselor who has just

'«E

received hls flrst Job placement and the counselor 1ntern

organlzed




S .

S S,

- . -

confldentlal flle of the counsellng 1nterv1ew. Perhaps -

'to devlslng and utlllzlng varlatlons of Tolbert s

v Counsellng Record Form- Thorough and con51stent record'

'keeplng could lead to greater profe551onallsm and more

thorough counsellng 1nterv1ews for the counselor who is

e

/“\_ '1nterested in- evaluatlng hlS counseling technlques and

e fﬁ LN ;proaess,

R O St ~I. ' T v E tioe o Lo

-fCEf“gﬁecific Objectlve._ To organlze and carry‘out group

i

RPN eyl ol a

e 'fff spec1f1c.ob3ect1ve C, page 41.

v

i
O .‘-— " ' '., sl T T
: -{.,f AT jguldance programs. For further elaboratlon refer to
1 o 3 .

General ObJectlve V

\
at the hlgh school level.} -

~ .

tests and 1nventor1es at the high school level.&‘

o 3;r' 4 f'" ) " . 15 The follow1ng student appralsal was carrled out

-

durlng the 1nternsh1p perlod- (l) A551st1ng -Ani, the

"D

‘f'admlnlstratlon and scorlng of two hundred and seventy-*
‘ _8

. seven Raven s Progre551ve Matrlces at the Junlor hlgh

”71Llevel (2) Admlnlstratlon and interpretatlon of one

A

rfhundred and forty—nine Tennessee Self-Concept Scales

L

BTN
N - St L . <

.i}'? U.ﬂ"7ﬂ3i(TSCS) at Beaconsfleld ngh School, (3) Admlnlstratlon,

the counselor—tralnlng program should devote more time.,

To acquire further experlence in student appralsal

Speciflc Objectlve.- To admlnlster, score and 1nterpret '




e e e 4 o e
&

NPENS

59

scoring-and interpretatioh'of.three Wechsler.Intelligence

_SCalee for Children - Revised (WISC-R). These were

reviewed by the university supervisor and the field .

:supervisor, (4) Two Wechsler Adult Intelllgence Scales

(WAIS) were admlnlstered, scored and 1nterpretedp

-

One WAIS admlnlstratlon and lnterpretatlon was observed

by the unlverSLty superv1sor and feedback was proV1ded,_”.f'

i

(5) Two group SRA Placement Tests were admlnlstered to

e ,.

Ly

These adminlstratlons were also observed by both thex

/

fleld superv1sor and the unlversity superVLSor- (6) A

Safran Student s Interest Inventory was admlnlstered

1ncom1ng grade n1ne studen%s at Beaconsfleld ngh School.?;i'i”hﬂf;J'V

ana’ lnterpreted to twenty—one students One 1nd1v1dual'f_3'f""

(
- S

,admlnlstratlon and 1nterpretatlon was observed by the

‘ unlver51ty superv1$or, (7) Furthermore, ‘a. group
. admlnlstratlon and %nterpretatlon of the Safran was also'

carrled out w1th a group of thlrty one|students.; The

3

group admlnlstratlon and 1nterpretatlon wae observed by

both the fleld superv130r and the unlver31ty superv130r.‘ﬂ:°"

N )

o Student appralsal 15 carrled out to gather informatlon

l

that w111 ald the counselor, teacher, admlnlstrator and

1

L and Stone, 1976) Student appralsal 1s also conducted to

o ald the students 1n understanding themselves and to help

parent dn understandlng and helplng the student (Shertzer ﬁi,z,.
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_ David Adams, a fellow. counselor, in the oyerall

: and 1nterpreted one hundred and forty nlne TSCS' (see

'supervrsor1f

'kdf A group admlnlstratlon of the Safran was conducted

"on all observatLOns. The unlveISLty supervxsor gave

':W crltlclsm.. The lntern had a& tendency to talk too much ,h;”:,f“ -

them make meanlngful deCLSlonS (Shertzer and Stohe,‘-
l976).~ Appralsal conducted by the 1ntern was" executed

for a speclflc purpose. (l) The.;ntern.asslsted Mrr'

Y

admlnlstratlon of the Raven ‘and . later 1n the scorlng
of thlrty of these tests.. (2).The 1ntern-a 1stered

objectlve VII) (3) Three WISC R . and two WAIS s Were o

admlnlStered, scored and 1nterpreted by the lntern at -ffff'if;

Beaconsfleld ngh School ln partlal fulflllment of

general objectlve V and at the request of the fleld’;.w

(4) Slxty two group SRA Placement Tests %'12”

were admlnlstered by the lntern at the request_of the-{gﬂf?T
fleld Superv1sor. (5) The Safran was 1ntroduced to - ! K ;-1'j_' ;Lf
tWenty—one 1nd1vrduals in the 1nd1v1dual counsellng j'

settmng, for 51x students 1t was presented as. an

lntroductlon to vocatlonal counsellng. Flfteen lndlvldual
vl

Safran admlnlstratlons served as’ a "resrstance allev1ator”

1n the treatment program of the research component.

by the lntern as an lntroductlon to vocatlonal plannlng

N .

(thlrty one tests) _f'f?'?“uhfﬁfEQ:]' ﬂmi-'q]'f:;'”

Immedlate feedback was glven by bothwsuperV1sors E'"}i ;

\' ,‘,

feedback 1n the form of lnformatlve con"4

when she should draw out her cllent v1a open ended leads

‘“ - . A . & —t




[T Y

"7ji(2) the myrlad of 1nformat10n he must keep on flle and:

A R ' K
-,communlty resources.ty"

k4 . . 3 .
. . . . a

;'and SLlence and. keep her responses shorter to allow the

.?cﬂlent s responses to lengthen., The - intein used good
“reflectlon of non-verbal cues~ she was adv1sed.to focus

”.more on such cues’ to draw out feellngs of the client..
‘The 1ntern found such feedback to be most beneflc1a1 1n"

contlnulng to further lmprove her counsellng skills. e

- :The’ school counselor conducted assessments throughout“-=

ﬂ the year, the nature of whlch was dependent upon the needsi»

RPN TR . S
’ ,

'gf.of the students and the school. Such assessments 1ncluded,ﬁfT

e

"*;ﬁthe SRA Placement Tests (forllncomlng grade'nine studentsL”"-”'

varthe WISC—R, the WAIS,\and the Wlde Range AchleVement Test:ﬁﬁ

';(WRAT) In addltlon, a group admlnistratlon of the Safranﬁ}ﬂff'

; was c0nducted 1n each classroom., These 1nventor1es were

nkept on flle as a prellminary to VOCathnal counsellng..'_-f'v S

L -

Assessment conducted by the 1ntern alded her 1n
facqulrlng further expeflence 1n student appralsal at,the

- hlgh school level., Such 1nvolvement 1n student appralsal

Y gave the 1ntern flrst-hand experlence in - admlnlsterlng

v,

nd 1nterpret1ng varlous tests and 1nventor1es at the .frT.

”‘;hlgh school level The experlence of utrllzlng testslili"

‘Vand 1nventor1es enabled the lntern to reallze (l) the'l:

'@scope of knowledge the sch001 counselor must posseSS,

It

5}3) the Lnformatlon he must: have access to thfough
! - . . .

;,'..‘_\_
RSN
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-fj - uh.m vGeneral Objectlve VI )
i;: : . ' To acqulre experlence in ut111z1ng communlty
:i;_ ; o ’vreSOurces whlch are of functional value to the school.'..
'%ﬁﬂ” ;-: ; k §pec1f1c Object:.ve.~ To ohtaln lnformatlon relatlng to.
f:,. S 'apbroprlate communlty resources used by the school‘::'
;}?_1'41':;,#”jf;.‘::oAct1v1t1es l—7.: Communlty-resonrces .h;-f; i:ﬁ?'f
ﬁzﬁh‘h ,"J vh lZF' . The prlmary.community reSOurles utlllzed by the
Gt c R e T
éf”ﬁf?;u.-ﬂy, k _;1 :]school 1nclude a PUbllC health nurse, medlcal doctors,if?FE*
%1ji;yllf1:’ zfg:ﬂ?psychlatrlsts, Canada Manpower, Memorlal Unlver31ty off¥:3'
“ri;fhnirfiff {"?71Newfoundland the College:of Trades and Technology, the'
t{ff?..ﬂfgfli iDlStrlct Vocatlonal School (Seal‘Cove}i“and the College ;j”
:; L"Jl:h;;f 'ﬂ?or.flsherles.n e : . \ ; .'& ,m iﬁﬁi S
f";=f_i??ij.; Other communrty resources avallable lnclude the‘Chlld
;:i';hzf | 3 ‘Welfare Offlce, School Health Servrces, lawyers,.the “yl L .
:ffl:fﬁ :’Fl | 'Educatlohal Psychology Department, Memorlal Unlver51ty of }JVj: g;fh
_ffgi.ai .\T hig_’":}»Newaundland,’and the Counsellng Center, Memorlal f}fﬁ{7J;_' :;nul'.
f?ﬂ::: f:ﬁf Jli }:,i Unlver31ty of . Newfoundland. Other potentlal resourcesi _
Jﬁl“f';f_fvl. ) ' :';are ilstedvln the Communlty SerVLCes COun01l Directory,f ‘L
:§~1.;'.;'f1 1(1981) Thls dlrectory llBtS soclal agencles, voluntary ‘ jﬁ
?rﬁ.ﬁ- ; o .;assoc1atlons and community ser&1Ces, as well as glVlng 'Lf},}?;f'.
' &u'uhpertlnent 1nformat10n concernlng a partlcular agency ‘
i | ddresses‘and phone numbers are also llsted for each E
| TR 'ﬁil_iagenoy or organlzatlon.ﬁufiiiﬁv T R
< ; 'L When the counselor felt that a: referral tor a.,’“ e
f ‘}psychlatrlst was requlred he flrst'contacted the\parents.ﬂ:hih?
E > ;If the parents agreed, a medlcal doctor was then contacted,F
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who made the referral to a psychlatrlst. The referral ?
. , - i
process from medlcal doctor (general practLtloner) to ‘
- psychlatrist was generally carrled out by phone.  Some” E
i doctors requlred the patlent or. cllent to come to

R hls/her offlce before referral was made.‘

The publlc health nurse made weekly vlsits to the va“

;fﬁlgff;_'v”,fllf;3ﬂ school to check hearlng and v151on and follow up on’

[N

;' referrals from school personnel. A record was malntalnedf .
gg. L ) : f on each stUdent.: Perlodlc checks were”theh made on ;
| ,:' ,'students during these weekly v151ts,di“
.€t | ‘Representatlves from Memorlal Unrver81ty.of s
/

"'}f § Newfoundland, the College oﬁ Trades and TecthlOGYr and

“:f;ﬂf Canada Manpower, v1smted the school durlng the second

term to inform the grade eleven students ‘of- the ‘courses;

.]k . -_ﬁ.dxkéuﬁiifu offered, requlrements, and - extra currlcular aot1v1t1es,,1' ﬁ..“l?if
i ._as well to glve a. general overvlew of the 1nst1tut10n :f:n’ :“ﬁyf iwi.
3 ‘I or program.~‘ - ! - .. ) ?JE
Y , L | Referral sources actually contacted 1ncluded the fai‘QhT {QJ
.li. R : t.-N publlc health nurse, who worked dlrectly.wlth the school ?i“ ji
1,*h:€,ﬁgf fz'::iffi};:and an, ind1v1dual from the Chlld Welfare Offlce who does ;; &f
5? Foe ;;f'”tnot work dlrectly with the school. Two referrals were ;ifi-—.' :?:
_ﬁf . , :K"rfmade to the school nurse w1th perlodic follow up.f Ehe = ‘ﬂ
-:'iJ- SRR f;Child Welfare Offlce‘was contacted for SPeolflC 'j;i‘fh.;]aglféd;tﬁtu
SRR Uiﬁuj'ilnformatlon.¥c"%g-i',pf o i _ _ f _ _

lxa;;““zgftfffn ] bther resources contacted who work dlrectly wrth.the E?Ct;{},n'ik

“ ~Tdf}2lsohool lncluded representatlves from.Memorlal Unlver51tylzﬁi:??;’i g

R




'#;fﬁthese referrals.

”;'1rr1tat1ng epldermal condltlon.' Thls was noted by the

,T;school purse 1t was determlned that counsellng lh

.64 .

of Newfoundland Canada Manpower, and the College of

-t

.Trades and Technology.

TR

Resources contacted who do. not work dlrectly w1th

the school are 1ncluded in Appendlx G. f' o
The procedure used to obtaln serv1ces from communlty

_'resources was dlscussed Wlth the school counselor and

[ . 'ty . .-

;other staff’members.f The 1ntern met at least once w1th

Aa'all of the resource personnel who work dlrectly w1th the :

l‘-

"'school.- A551stanbe was SOllClted of the schodl nurse

f}two students were referred and a follow—up conducted onm;-"{'u'

"..

‘.

‘54ascerta1n whether she had tested a certaln student s

o hearlng The 1ntern querled a pOSSlble hearlng def1c1t j"'”

for thls student., As ‘a result of the 1ntern s WISC—R

‘assessment of thlS student, hearlng was', one of the

[ P
\

-‘2ffactors under 1nvest1gatlon. After her assessment, thej

"

. and v1310n.' Further consultatlon and 1nvestlgation wasfﬁb'

Th -

?conducted WLth the’ school c0unselor and teachers

“-fregardlng thlS student. The second referral to the'

'school nurse was a student who had developed an

Lo Lo

3 1ntern durlng 1ndiv1dual counsellng. The school nurse

.

”fwas then conSulted. After perlodlc se551ons W1th the.i

:'iproper dlet and hyglene would be benef101al t0|thlS

”

student.."" ,‘fjf3u;hg,"

”;The school nur e Was conSulted to ffgl‘ﬂ.'ﬁ ",

nurse . determlned that thlS student had adequate hearlng- L
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students 1dentified as haVing low self-concept.--f':"};‘

Introductlon . '“'l_...:' . - . ...:“ .' ". . K ’ ' .

“Empirical and experimental data clearly 1ndicate a

S

direct relationship between the chrld's self—concept and his)j[ﬁ

- " "_ ) - :l' .Q_v. .
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L Before a counselor can. make a referral he/she must. ‘“j
L . have sufficient knowledge of community resources.: The :
,';L . counselor should know all the community resources that- " f
o prov1de assistance to youth (Adams, 1968, Peters and '
- ) ' Shertzer, 1969) Soc1ety expects c0unselors to recognize‘v .
;ﬁﬂf .fi_ ‘.serious problems and make appropriate referrals (Adams, ,
flij -ﬁi= f' u'_;1968) : Peters and Shertzer listed a number of organiz—iff
S . Ffations a counselor should be familiar w1th under»each of'iviﬂﬁ.
fz;y;"f ) 'the follow1ng agenc1es.":medical services, mental health:flw' RETI ¥
.k:'}»f.l ' “:agenCies,;social agenc1es,_serv1ce clubs and fraternal
SR B ) i;qorganizations, religious groups, governmental agenCies;-VM' E
AT S W ¥ R A S
1§~1 - ; .-children and yOuth organizatlons as well as univerSitiesi:“-hg R
igiif. " ?V_and colleges.? The Community Services Council Directory e
'i’;ﬂ' e l(1981) lists all of the’community resource agencies for~;r”' f
_:i . v ..the: St.'John 8. area.- Counselors 1n St John s and
SRS ': '7'surround1ng areas should be in p0539551on of this
‘H-Xll B ifdirectory as a reference o referral agents, 'T-%".:;;ig" i
e _f: General Ob}ective VII 1' “‘w' B ,,.fﬁ-":”: u,'{j5vzk-f;ﬂ_\ R
flil“f“_ - . To carry out research related spec1f1cally to the ﬁf
w;yi_: e effect of counselor 1nitiated counseling on self~concept of_‘. .Q;'

manifest behaViour, perceptions, and academic performance",' Y
(LaBenne & Greene, 1969, 24) LaBenne & Greene Cited : -
, RS- - D T L ‘ v 1..
'\_: e . )
I e e L i ra e, l_:__.__l '. :
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"f AR o ' With the preVious studies in mind thlS studY was

T'[' hl ‘ 'f-'Beaconsfield High School for a progrém to improve the self-

iﬁhjj‘h}.fg;”ffindiVidual counselor-initiated counseling in imprOVing the

several studies to support their statement, such as thbse . S '-iJfQQ;
‘ _of Lecky (1945), Walsh (1956), Benjamin (l950), Reeder and ' R
Buckley (1955), and Scanlan (1955) '
. Coombs (1964) added support by stating that "a
’ major determinant of how - well one. Will be able to function_

is, his feeling of capability of: functiOning" (p.- 47)

Other studies which demonstrate a pOSltlve relationship -

between achievement and attitude toward self included those

ri.f_conducted by‘Jones (1970),,COish (1973) Alvord & Glass':”“

(1974), and Singh (197 ) Singh pointed out that a pOSitive

selfdconcept is- seen as @ necessary but not a sufficient .55f h;f S AN

‘/{;,g-ﬁ condition for academic achievement, obViously, factors such TR R

'.fufvu as ability w0uld &lso be involved in achievement. ,gli;.{7;.'3I-}Qg;G-A;}f;

Purpose of the Study = -_':,,-‘f_ R fa“

...

e "“\tﬂ*t%ated tb (l) meet a request of the administration at

e

'jconcept of certain grade nine students‘ particularly in the-

'\. .

Hu;academic areas,»and,-(2) test out the effectiveness of

v

{lself—concept of selected, low self concept grade nine';.-;

.ﬁstudents.j The investigator hypotheSized that counselor~ ﬁa‘--f d”_if

o initiated counseling would be a useful method in helping

B the anOluntary, nonreferred adolescent client.- ?he,f‘“

'*investigator attempted to enhance the self concept of

'\.
)

"f,ﬁ students identified as having a low self concept (as ?:':“rﬁj*'l'
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indicated by scores obtainedaon the Pehnessee Self-Concept - o
Scale) via a program of counselor-initiated connselﬁhg; :
Definitlons
1. Self Concept° Wylle (1974) stated "self—concept o
theorlsts belleve that one: cannot understand and predlct
o f - - _’.human behav10r w1thout knowledge of the Subject s ConSCLOuS }7

A

i perceptlons of hls envlronment and of hls self as he Sees lth'

BRI - A

self he becomes more congruent w1th hlmself and hls

~ - Tt e
. s

phenomenal world. Rogers (1951) v1ewed the self concept as~tﬁ?

L , ST ol ;gan organlzed conflguratlon of perceptlons of
R ESEETE ~ 7% the gelf which: are.admissable’ to. awareness.’ o T
a s It.is" composed of such elements ‘as “the - R P R
AR B - .. _perceptions of one' s characteristics and S

) : abllltles, the percepts and concepts of! . . ,

o R . o+ .- the self in relation’to others! and- to the u‘hg’.“

T o ._'.env1ronmenttvthe value- dualities which. age - '
: ’ s .- ' perceived. as“aSsoc1ated with experiences

. -and objects,'and ‘goals and ideals whlch are-
..percelved as“havrng pos;tlve or. negatLVe T
_ oy '-valence.' (p“M136) PR RERE j:;-':pn_“ o
. . Lo ' '_"1.”",_- LI N

For the purpose of the study, self—concept was deflned as the

,-‘ .

flndlvidual s qualitatlve perceptlon of the self and of the
51tuatlon 1n whlch the 1nd1v1dual is. 1nvolved hlS relatlonsfi:;_ri

~).

IR _,:....._._,.1,..,.\,‘..;...“‘...._..—.....,,._.,.. -
¥ Oy " ~ i
’

"f:to 51gn1f1cant others and to his env1ronment and more

,_.,‘_

;speclflcally, how the 1nd1v1dual sees or feels abOut hlmselff

EE S . L. "-., Lo EE Y o .
o . . ST e R

fjlon a series. of selected varlables.ﬂf

~2‘ Counselor Inltratea Counsellng.T~For the purpose‘:fl}"f., ﬂﬁ"

r‘ N . N -
P

“,Q{%;'f .of” the study, counselor—lnltlated counsellng was, deflned as

the counsellng of students who are determlned by the counselor'

o




.i ‘ -
s ‘
r (as 1nd1cated on the scores obtalned on the TSCS) to be inl;f::; ‘;H.“;gb?
f | need of counsellng, but who are’ not referred by self or others.
? ‘ 3,’ Low Self—Conoept . For the purpose of the study,-
b ) low self—concept was defzned as those students whose total
. N p051t1Ve scores on the TSCS were among the flfty lowest scoresr_'
;Eh; ,‘. Ba31c Assuﬁhtions .: f_;_ | S S
s - ; The baslc assumptlons Jnvolved -in’ the study Qere ;54’ Ey
follows-g o -: 'il"r,_ 4 -.\':. -'. _ P | =
:“??ﬁﬁéﬁffﬂi;gfs'gdents would respond honestly t0'the TSCS :
qlnl o 'Uwihsome:of.the students)iby their responses to the'
""""" *2C7TSCS, would 1nd1cate a low self—concept.“;ﬁ'h _
o ;?;;;A select group of those students who'demOn—’{?fw.tész;fi
s . i at;strated low self~concegt on the TSCS would :P;;_Sﬁ h
v; : t agree to a serlee of cohhbellngrlnterelews;:}.E
g " "4?_JCounselor 1nxt1ated counsellng 'ould be an-ﬁ ;' .
g effectlve method to counsel hlgh school ? _fﬁ;ihﬁlizf
: o jf“f,sfg ?zstudents w1th‘a low self-concept.{’ﬁ; 3";;jfgf3*ifﬁfﬂ{ﬁ$f
! o leltatlons.of the Stuéy: 5 : _ 1i . :
'.;rﬁ" -l:u The study was conflned to AﬂQ erade nlne students /VC
. n:;at Beaconsfleld ngh’School. JThus, the‘results are not w1dely;uff' x
> generallzable.ygx'g_}i; f_ f f RN -f - .".i ' ﬁ #;
' L . 2., The'subjects may have become aware of negatrQeﬁufj' 3 .
t 1 .'aspects of-self due to exposure to the Tscssand consclously ;
‘ E worked on 1mprov1ng or not 1mprov1ng these aspects (halo %-{w T

effect) 1n addltlon, the Safran admlnlstratlon (used as a




[ e AL

;in o :;t,,j ‘ . . 3:” The. counsellno was, conducted by - One¥ :
T: ,,-':Loﬁly, the COunselor intern. i \_--'fj:5|J'7l_5:;“ : i:
fﬁ:f'='. "": S : _‘ A heylew of Related therature ?fmﬁj”ﬂoiﬁjﬁ.{.j
: : A rev1ew of the related 11terature showed a Pauc;ty'
f,f ;: -fiiif of studles whlch examlned the effectiveness of counselor—i :

1‘1n1tlated 1ndrv1dual counsellng on the self—concept of

s ‘:':?'ﬁ for hlgh school students, found ev;dence to support the idea
'?vjf'u?<f3f,ifg“ that‘a c0unsellng program whlch 1s based on the expressed ;”

needs of students should utlllze a voluntary counsellng

program, they p01ntéd out that counselors must face the fact . _ﬁ'f"“

Fa N
AN

; -that a number of people can functlon and work out the1r~

found 51m11ar ev1dence for;

1

""_ Wedeen (1974)

Murphy (1968), however, dlsagreed

'".fﬁ; Wlth Plne and Boy and Weeden, Murphy stated that SOme

-‘-; students felt they would proflt more from a requlred'

L

counsellng program wh;le othe:

Vrlend'and Dyer (1973) stated

'*;syStemrwould work better.:
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LT SR that the counselor has a mandate to help both the referred
;??fb“f_.ﬁl” l,?and non—referred cllent.- Tseng and Thompson (1968) found '”“

no 51gn1f1cant dlfferences between adolescents who seek and

"-'"1 1,

'~those-who do_ not seek counsellng, Brough (1968) found

~ ,

;51mllar results, but also lnvestlgated student preference

v ‘ L AN ; %

S toward voluntary or requlred programs of counsellng.: He'fg”

£S

-foun ‘that all nlnth grade students and all incomlng seventh T,;E.“fl'

T

ugSome studles 1nto;the area of self—concept enhancement
. '-.;» 4‘«m» -,,,. N

.

:D’f‘, ,rett (1972) found that all’ three

4even shorb term treatment.,

'grouPs 1nVest1gated 1n a teacher tralnee program scored hlgher‘ﬁ

3 axt e

on the self scale:"the Bown Self Report Inventory (SRI), upon

N

Gompletlon of a seven week enhancement program._‘Telchman

(1973) 1nVestlgated the effects of short term (four to flve

'T:weeks) psychlatrlc treatment on perCeptlons of patlents.

f'toward themselves and toward thelr Spouses.b Tﬁe treatment

R

e "_:;' -‘\- S O N
-1n'nature. The results suggested an improvement of'self-

K u

fconcept. Percell"1974) fbund that after eight SeSSlonS




U" w v T et
Follow—up studies by Avnet showed that e1gh@rone percent of

* the patrents 1mproved. Accordlng to’ Patton (L974) both
transactlonal analysrs group counsellng and cllent-centered”
1nd1v1dua1 counsellng appeared to foster self concept change,

ln that thlrteen of the twenty—nlne varlables on the- TSCS

changed slgnlficantly 1n a p051tive drrebtlon.;juj”

Methodologz o "-'j.‘:" |

".fz-all Sampllnngrocedﬁre.. For the purpose of the,study,

2n'the unlverse was all grade nlne students at Beaconsfleld ngh

l

':-;School The TSCS was admlnlstered to thls universe as an f-;

,ﬂinitlal screening dev1ge to determlne the populatlon to be

iﬂstudlidf namelyq those students whose scores 1ndlcated a low

i:self-concept For the purpose “of the study, those students-nb"

.ﬁwhose scores were w1th1n the flfty 1owest scores were a351gned

”to the populatlon group

f:;prev1ously deflned populatlon. Th' randomlzatlon process was

e Lt LJ;Q.'

\achleved by llStlng and assrgnlng eachznemher of the

ot

Tselect both the experlmental and the control groups.. .#"”

e

.f'é Instrumentatlon.‘ For the Purpose Of the study. *i: y

rrrrr

I v

ﬂimors frequently\usedfself concept 1nstruments. The TSCS
'y
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. C

" subject s Total P051t1ve Score was 1nvest1gated

-l'fﬁwas admlnlstered the TSCS by the 1nvestigator as a pretest

_v"'p0551ble.

;:'SPGCIflC aspects of the self

““-Behav1our, Phy51cal Self MoraI-Ethlcal Self Personal Self

jof extremlty respon e s yle.‘ :

m:from 60 to
.ffstudents over a, two—week pErlo

'Tt;found no: ev1dence to support
' !

.:"“Tscs

"Tlh her research on how adoles:
'rfrelatlon to thelr env1ronment.
: the optlon not to partlclpate t

1 Upon completlon of the pretest

1s avaliablem Both 1nd1v1dual and group admlnlstratlon 13
i .,. h : . L N N ‘ i R

¥,

]

' 5Elght subscores are'derlved from the scale,;lnvolvlng

Family Self and Soc1al Self f In addltlon, the follow1ng

major scores can be derlved (l) Total Positlve Score,jsf'
reflectlng the amount of con51stency from one area ‘of " self— A

perceptlon to anoth ; g'nd (2) Dlstrlbutlon Score, a’ meaSure ;

o i

S

A\‘; . ]‘

Consequently, for the p,” {! ie;etudygohlvfthefff:f-i'3ﬁ“

‘o

.)'

Procedure~' Eachlc.ass of grade nlne students i

PRt}

'%nts percelve themselves 1n ﬂ;x ‘

Lo n SR

._.14.‘ 4

Althoughustudents were glven'f”'

IdentltY, Self Satlsfactlon, “.f’("*;’-;fi

. i ~. 2 ; / Pt
\‘ A .-: ) ‘. - .-/71’ = ;‘
. o N EE ! N L IR
1 l S
b
'-.1. ;. . . . . . . ’ - ‘ ' T ',-, " .'-7 :.
nlnety assess the self—concept. Each'statement'is-marked on i
- <‘ )
a flve-p01nt scale from "completely true" to "completely
ﬂ . false" The TSCS is sultable for age twelve and over, w1th
,," -l\: ) . ) .
- - 4 -at least sxxth grade readlng level. ”Hand or machlne scorlng

sramlaiT e .



'7iprre glven the optlon not to partlclpate 1n such a dls-

"3iscuss1on. The 1nvestlgator p01nted out that app01ntments

"would be set up for anx-student who‘w1shed to meet W1th the!

;fflnvestlgator.

';screenlng for low self—concept was carrled out.g
'?f'and control groups were determlned by random selectlon as
itprev1ously outllned..JFurther contact between the xnvestlgator

i}and the control subjects was avoxded The lnvestlgator

that the 1nvestlgator would, at a later date, randomly
select a- small number onStudents to dlscuss thelr views

-

on. thlS partlcular exerCLSe.: Students were assured that

el o
0 .

all dlscu551ons would be; held in confldence.‘ The studentsfrl ‘Ef

.o o Vo

B

After the treatment program, the’TSCS was

Experlmental w

e

L 4'-

Hfocounselor's offlce.' No student refused or dlsagre d to‘a '




'subsequent counseling Sessions ThlS approach d1d appear to

"extremely dlfflcult for the 1nvest1gator to get beyond step

'7-,contact and one student was ellmlnated from the.studyedue to

74

alleV1ate the re51stance dlsplayed by a. number of students.

These- studenta were then gulded through the steps outlined

1n the treatment process, hOWever, w1th four studentseit was

K

two of the treatment process. Three.students termlnated

. )_..

Foy

'ff Treatment-' For the purpose Of the St“dy thé




£ ) determlnatlon“of:how the student felt about
hlmself and hlB particular env1ronment v ’
LT e a)_=student recognlzes the need for behav1oural/
I jJ;jij:attltudlnal change, and S s
*gl;??'f; 'hl;.student expresses WLllingness to work w1th the L
~ . counselor ‘on "that- behav;oural/attltudlnal
o o 3change.“i_ '.-tlu S TR
Step 4---Behav1oural Contract ‘:}finvf: . i;“.mj :JJVW;fi.-iHh— N
) - . a) deflnlng spec;flcs of Qhanqergrif?fﬁtf ﬂ;’f:ﬁ [ )
L - , nsettlng up behavioural contract (cllent Lo e et
s performance)y, Ui T T L
a '3{ 'f}follow—up evaluatlon of contract.Vhpif"" §;?,ﬂ

';'.3? ?' ,“h'ffiﬁ Statlstlcal Treatment of Data., The statlstical

,
- i . L
- o “ 1
e AL ] . i
- i . . o )
i, ~ 4
. T

- . :. ‘ )‘
ngmpleted“h A copy of the TSCS was withln réach .
and Ln full v1ew for the beneflt of " the student

-w,lf' f he w1shed to refer to it. Manyuo@ the students“j

‘ dld just that., “:ffn;_
:Step.Zi' Cllent Centered Approach - f}ﬂ

:) rapport bulldlng, )”Z?fs;-" a f;jE;}"'i: - _Vf_fd

y %

| . R
" ' o

'gfb)‘ acqualntance w1th student s hlstory, ;f};"ffig

method used to analyze the data was the;t—test for 1ndependent

.;.fsamples (Campbell and Stanley, 1963) ‘The t test was used to f}f.tf,;




i

IR P S

B “\
v

e

PR o . e
e e e o i e e . o PN

~'o'“represents the process of measurement (for thls study,

: of 1nd1vidual counsellng sesslons. The posttest 1nvolved a

) ﬁ-readmlnlstratlon of the TSCS to both control and experlmental'

This desxgn achleves equlvalent groups by employlng the
process of randomlzatlon. ".The de51gnlls symbollzed as -

follows: - RO X o o o ', ¢
IRO . Q- ‘.

where ‘R" represents random a931gnment to séparate groups}

the measurement of the enhancement of self concept is the~:?'

-

/

rndependent varlable.. In thls study.‘he pretest was the _ffﬁ?“n

‘r.

TSCS ' Pre test scores on the TSCS were used as: a screenlng

= KK

dev1ce 1n order to determlne.the populatlon group from the

unlverse of grade nlne students.- The treatment conszsted

> A

groups- T e e T

Results’“”;:‘f* f“'.-;f.{=' s Jﬁff,*fﬁfh'ff* SR

."" Ve e R . T e e [ T

The pretest meanstwere 34 45 and 32418 for the

3 st -

experlmental and control groups,'respectlvely, for the post-

“ o

test the respectlve means were 40 27 and 32 67 (see Table II) ' :';{ ;ﬁ_;

Therefore, the mean galn scores for each group were-

N (-',.




..

: galn was not statlstlcally 51gniflcant at the 0 05 level of

'probablllty, Table II presents meansﬂand standard dev1atlons IR

-1n both the experlmental and control ggoups.

,,’.

-

by-group;' Table III presents raw scores for each 1nd1v1dual

c s

TSéS for Experlmental

and Control Groups u'f-

H
Ay

e

“pretest,

' Posttest ' -
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Discussion' C ‘ | _. L , s
The results in Table II 1nd1cate an acceptance of
' the null hypotheSLS- counSelor~1n1t1ated counsellng does :
'-ﬁ, . .' h not appear to be -an effectlve method to enhance the self-b.
N :-, ;.‘ concept of students 1dent1f1ed as haVlng lOW SElf'COHCEPt-_a

_“W. POSltlve change d1d occur 1n the exper;mental group, but

the change was not statlstlcally 31gn1flcant zn thlS case./;hfﬁiﬂ"”

..,,

v

tlés, as well as some extrane0us

s LSeveral p0551b ariables,

:;: ‘:T#\%'ﬁ-”:“; sample 31ze (total N 72) The sample size; theteécre,imap
fjt"' Lo ‘thave limlted the randomness of the groups.f Sxmilarly, the :
ﬁ' t statlstlc approached 31gn1f1cance in splte of the small
: sample.# The mean galn SGore cbta;ned‘was 5. 38.21Edwards p“*t*
f.x (1968) stated that ‘...the power of test signlflcance coulg~
y ) s he increased by 1ncrea51ng the number of observations“~( 23)‘ -
"ﬂﬂgﬁfjf'” For'tzéltgnbe 51gn1flcant at the 05 level of probablllty the l@

mean galn score would have to begat least 6 299, 51nce t20

: 15‘81§n1f1cant when t20 Z 2 0869 ‘Therefore, a 1arger sample ff-ﬂ‘“f'

. ,_-1 .

\

Hcon31der in relatlon to a type II errors The number”of

e e e oy
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mJ.dway through the treatment prodess may have 1nterfered
) w1th the treatment outcome. . The Chrlstmas break may have

been a posu:,l.ve experlence for some stu&ents, whlle for

. VL v
[ AN LA

pthers 1t may have been a negat:.ve experlence. ERR
Sae 7,-(4) Resistance to counselmg behav10r may not have PR

_.been as assuaged“ as the 1nvestigator experienced.-_

¢

. \‘ .'

5 "wn,lllngness to converse 'on,'- a persohal level. At least four:

- N

: i R
".students sald thelr fr;Lends made fun of them because they

were go:Lng to see the “shrn.nk" and that they had mental

‘

problems.. 'I‘he three students’Who termlnated contact saJ.d

.o

_they felt ;Lt unnecessary to contlnue. Others may have

n‘_--‘

g ~"Resmtanc:e, therefore, may have contrJ.buted to the fmal

,." ) SRl e L :,_‘

" 'outcome. ._'...._-"‘-': _-":3 L ',. g Sl E 'j'.",.‘ Lo

s : -var:Lables should be ment:.oned. r‘ Couns.elor-lnn.tlated
N EE T R

| .the low self-concept adolescent cllgnt. /fhe treaéments

,_’_cllent The"'lnvestlgator may'not have been effect:.ve w:.th

(3) The ;mtervenlng Chrlstmas holldays which came :' o

o

contlnued smply because they felt it was expected of them. '

w !

- "(5) In d'lscussmg the flndmgs other noteworthy

SO counsellng may not be an. effect:l.ve method £6; utxlrze w1th
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f,study.,however, the dlrectlon of the effect cannot\be

"8l

1
assumptlon that all students would respond honestly\to the'

TSCS was negated. No student admltted to dlshonesty for

hlmself, yet several students spoke of others as. respondlng
dlshonestly« Some students repeatedly mlslnterpretbd f{fﬁ:k

varlous statements on : the TSCS. Such mlslnterpreta 1ons or

mlsrepresentatlons would obv1ously affect the data

.

determlned.. It 1s also possible thét such effects evened

each other out over the sample..fjfl*ﬁi”

Conclu51on

,I. \;. “1

Although the t-statlstlc for 1ndependent sahples

yrglded non-SLgnlflcant results (t -—1 77 df = 20,»p_f“"

I8

lt was noted that 1f the sample 51ze had been 1arger or the

treatment se351ons 1ncreased, the power of the t-statlstic

' .Hl could have lncreased thus suggeSting the P°Ssi5illty °f

51gn1f1cant results. In addltlon, there 1s evidence 1n

more varlable than the control change scores., These scores

It should Be notea that whllevthe ratlonale for thls

-4"!-_.." aQ

-

‘j? study was acceptable at the tlme the study was conductea,.;xp,ry
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l’_l-~.. . '. | ’ .: ] .o . v .' . . 2 . . { . . . .”»V
_('_""_;jﬂ, ' o ._-,-des;Lgned to raise the self concept w1ll not have any J.nfluence
: on- achievement. The statistical ev1dence presented suggested
: \ '":"-»'that it is questlonable whether counselor-initiated counsel:mg

-as -an effective method to enhance the self-concept of students

ol 'w.'-‘_.'._ - - 1dent1f1ed as hav1ng a low self—concept If the st y were to

' - " ,'f-""be replicated, further research should,{include abiln.ty and/Or

R L R -t . ’
S : . =

o achievement pre- and post-test measures.; It would also be

LR

- i__-..,interestmg to determlne whether opposite or same sex of‘

f';counselor andr cllent would produce dlffErlng outcomes Wlth

o . . PR S0 'n

e '_j.hlgh school students.

ok

An observation on, the part of the mvestigator that
6’1

-fbe directly related to the fact tha.t the regular schoolx

q 1

et S "__...'cotmselor 1s “a male.A. 'I‘he gi@.s may have found lt diffJ.cult ey

:.:.: f' \"“to transfer thelr feelings °f trust in 8. counselor from 2
i kN i '.::male to a female when they had become accustomed to a male " f‘
B school counselor. ‘,_C_e;-r.talinly, this 1s an area for further
i .;.1:.;".:'.‘1nvest1gata.on. | ’ | o o { L
‘ t:, Counseling effectiVene*ss,’,a ..factor PrBVloush’( )

~

) \ -,more girls resusted the counselor—client relat:.onship cohld ‘

4_, .

‘l-

:;f' '~-mentJ.oned, 15 an-—extremely complex process to measure /as

. :15 self concept

“ .

In fact, Shertzer and Stone (1976)

).-' .

; ‘suggested that measurement of counselor effectn;yeness may

|.|

h never be resolved to everyone s satisfaction. Paul (1967)

-f-‘ ,. RIS

“ may have summed up the problem Wlth th -"statement

: 'The question is° o’ longer whether or no't

counSeling works.-; The real’ questaon dis i

. lW’ha.t treatment, ‘by. Whom, is most effective‘»

3]
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S . .The purpose of thls'chapter is to present ‘a brlef}y
.,ﬁfsummary of the 1n£ernsh1p experlence.f The lnternshlé”QaéiT
- } “~bcarr1ed out at BeaconSfLeld High School Waterford Brldge;L
; - : EZ;Road, St John s, extendlng for a five month period from
i :
fﬂgl“ . :'iof‘fhlshreport were accomBllshed bzathe Jntern'undef
Q;j-}fiJahaﬂﬁkih frequenb unlver51ty and fleld supeIVLSion and evaluatlon,htﬁyl

”,@. A detalled dlscuss10n and reactlon was glven 1n Chapter II
- ." d . - n

'fj-of how each specxflc objectlve and act1v1ty Was achleved.___f i

The Intefhshlp perlod was seen as'an opportubltx

w,.

: for the 1ntern to experlence on—the ]Ob actlvities}uhder"'l“
D 11",the superv131on of an experlenced fleld counselor.. ?he,j

' K N

,.*ri?,jf.izlﬁ 1nternsh1p was a tlme for the 1ntern to develop 52;5}'?f?ﬂf~ﬁ"’"’”

' '{f_ competgnc1es and to become 1nvolved 1n practlcal counselor
:,:':d" \11 . & e k | J
35i‘EXPer§eqces.. ThlS perlod enabled the 1ntern to acqu1re‘an e

4(., :

N et T el b Lt

¥

A

prlof to'anGQduang the lnternship-ﬁeriod. The task~of B




e i— L2

evaluation, ,thai the :Lntern s bas:.c theoretical approach to' .

., R (-

resources (Appendlx G)

The intern galned ins.1ght~into the proper procedures

T

[T - ,.‘,'-.k.,,,- '\

e

appJ.yJ.ng theor%es and methods learned was also accompllshed

by malntainlng ‘6o "ﬂﬁ‘a"ﬁ“t close contact and consultatlon

vt

w1‘th the school counselor/f;.eld superv:.sor, the un1vers1ty

\

supgrvzsor and 'he admn.m.str,atlon and staff at Beaconsfleld

High School. ' _' 'though the J.ntern 8 pﬁsonal and theoretlcal

counselmg posn_ ion’ was further reflned and made more 1uc1d

° } 'v,\- Z 0.

through practlcaL.l applmcatlon it was noted, upon se,‘Lf-v L

.‘\\ .Q

o

counsellng remalnep unchanged. Y =
. "B [ I - . R
Gu:Ldance functlons were effectlve'ly orgam.ze& after

A .
haVJ.ng carrled uout the "detalled act1v1t:."Es m general

objectlve four, 'I‘hJ.s experlende was felt to b,e.‘.-

a1d1ng the 1ntern to set upl.a guidance and counsellng program,
espec:.ally whére one wa§ n0n-ex1stent, .

"t Ve

The intern made contact wrth, numerous co’mmunlty

a

Such contacts enabled the intern to o

'Acomprehend the chverse nature of hruman resources one~
commum.ty holds.. Man of these resources are able to ass;Lst

©
' ’

. the student s and courlxselor s concerns, dependlng upon the

resources partlcular operatn.onal -obJectJ.ves and type and

1eve1 of expertlse.

The research. carrled out durln the J.nternshlp gave

the 1ntern flrst-hand experlence J.nto’ conductlng rese,arch.‘

(;‘, - '\ Tan it g




rﬁshlp as dellneqted 1n Chapter I.: Included 1n the pract;cal

”lexperlenoe was a varlety of activmtles Such as: profeSSLQnal
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Date .
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“Appendix B.

\

"ValuesHClarificatiohfﬁrograml”ﬁr An..Outline

oo - e TN e, .

.fThere '111 be elght se551ons con51st1ng of structured
3.exer015es, followed “by- a dlscusslon perlod R

‘:Any suggestlons you may have as to how ‘we' can conduct
_ ‘our sessiohs to be more effectlve for you w1ll be
helpful ) Lo . .J .l o ) T e " e

Remember oo wh thls is. your tlme ...._use rt well'

i

' ”Midway or-near the end of—our program a se551on w1ll bee

left open for you “to .use as YOU wish (Thlnk about thls )

Example.u There may be’ t091cs Whlch have not: come up -
' but Wthh you‘feel,you would llke to dlscuss.w;.

3 -
- R L .

What does the word value mean° : HQ:ZQlaf; hjfﬁ{:*“ i?efgij:~:

--) o . ;
Bty

There .are several p01nts to con51der 1n a dlscu551on ofT
values." C L : S

'..-o

Spe01flc exerc1ses w1ll be carrled out p01nt1ng.out
how much our values ‘are part ‘of. our. everyday lives’:
(# s l, 19, 50,. 16, 57,.30 lS 68~ Slmon (1972))

¥

There w1ll be dlSCuSSlon perlods as tlme permlts after
each exerc1se. SERRTI . . c
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;Relakétion"TeChniqgeé'fofaHigh.Sbhodl Studente%"

The'program ‘Tﬂ“

I 1nitiated 1n the early part of the 1nternsh1p.:

"3;?T was expected to contlnue for elght seséions. The_following

1s a brlef outl;ne.as presented to the group membér:&;

‘.

$}I; Introduction,*f

"ZWhy relaxatlon techniques?
»'What benef1t~'~.?

(ﬁﬁlfiﬂ-;_f’}f fff"h‘ The more we can attain personal Self—control the less
CL A
we W1ll need to rely on medlcatlon or any klnd of sedatlve




APPENDIX




IntroductLOn

v aat ..
! .

Tvid




\ .. L
. : o PUE
e e e
N -
L f .
DR ' . o
~ - -y .. 1 o
. - . N i L r—
——— 5
. oo g T oo
v . -
. _ \ -
. -

'.,'_GUIDED FANTASY B T IO S

. B : . S, g : :
LT Cow T e A * R A WIS NRUL AR
B T R TP fy_.lyqﬂ~y_ Typloal WOrk Day in’ the Future S R :.lyx“Tf-j-{:f

5~f}:7f;§f17yif i;PuféoséE’,To prov1de participants the" opportunlty to pennltf-";
”L;‘cl.lizr.qﬁ;;lvjsi-s_ "" their fantasies about’ thelr prOJected llfestyles
NV R to emerge.zli'_,J”ﬁu::H . R

I

S Redd tof;bart-ioipantﬂs S

’.

AP

: . Q i Ve A '. ). N ‘ . - . :, .
. Close your eyes, take a few deep breaths and relax.
,VRemove all feellngs of 'tension “from- your body and erase all u
prev:.ous thoughts and Worrles from your mlnd. - e T
o Imaglne that you are gettlng up on a. typlcal work _f

N 'day about flve years from now.’ You're- sxttlng :on the’ slde "
. : i of . your "bed. tryirng to dec1de wbat kKind .of " clothes you-are .

--;'—-,‘;;;a;,lﬂg“i901ng to. wear,. . Take a. moment ‘and 1ook over .your wardrobe.:3; .
SR PR ;i.;,.What type of clothlng do you flnally dec1de to wear - o
ajsii‘a' Imaglne yourself gettlng ready for work...Any LT 1ﬁ;

%qthoughts while you're gettlng ready.. about :the day . to.. come?...;,x X s

. B .

. 'What kinds 'of feelings do you‘hdve as you 1ook forward to’ LT
Y QAL workday?...Do you feel ex01ted? Bored? Apprehensmve? SRR BN

'f...What glves you these feellngs?...;}“ N
e -"'”'It 8 tlme for breakfast now. Wlll you be sharlng o ‘"h;:lf
'g-ﬁbreakfast with someone, .or.; w111 you be eatlng alone?...@-."a~:' vl»L»i;

:ﬁ;”“" You vE- completed your breakfast now, ‘and are headed ’ :d@
SLout: the door', . Stop- fo& a. moment: ‘and.look around. 'your : . {'v~ R
B-ﬁnelghborhood What. .does it 1ook- llke?...What “does.: yOur home'};l‘ o
" "look’ like?..:.What" thoughts and feellngs do you experlence as: ol
'y?you lOOk around?.,.’;g e . e e e

R ' Fantasrza now that you re headlng toward work How RO ;ﬁ;
. -are you getting there?;,.How fari‘is 1t?...What new feellngs @33;‘3ﬂ.”” Rl
CLoLers thoughts are you experienc1ng?...;5 . ST e

Pl i“Yo re enterlng your work SLtuatlon nowll.Pause for‘, ° ’fu
SToal blt and try to ‘get:'a mental picture of lit. “ Think - about T
“where it'iis:and what it:lgbks. Ilke.. . will. ‘you . be spehding - 0

S ;most of your .time': indogrs,-or outdoors?...How many people ‘;n R
’-,F¢W1ll you be worklhg w1th?..ﬁ;;s- S e o R
“ﬁ; f}ui‘ You are g01ng to. your specrflc job now.u Who lS the* 'fﬁf
first . person you .encounter? ...«What"does"heé or. she 106k 11ke? D

' w.;.What is. he.or. she wearlng?...What do™ you Say to h1m or : }fi-‘ éﬁ‘

her?,,_»:‘*'




”perform on your- job...Don t' think about it as.a 8
. »job'withia title such as.nurse or accOuntant._
Cthink: about what’ you are actually - -doing: such: as working .
. with your “hands; ‘adding- flgures, typlng, talklng to. people,ij-
’gdraw1ng, O

Try to form an 1mage of the partlcular ta ks you- 'f
£e01flc

etc.

*thlnklng,l

. .In your job,_do you work prlmarlly by yoarself or. -
“ds’ you work mostly with’ .others?...In’ your ‘work" with. others,-
“ what.do . you do:with them?., . /How old’are the -other people?...

What do they Look llke?...How do' you feel towards them?;~ e

"ﬁ.(skovholt, T M., 1974,,693—96)

T .

Instead, f}fcl:“f
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muscles, beglnnlng at your feet

;Deeply relax all you
Jand progressrng up t yOur face. Keep them relaxed

'”5Breathe throug our nose., Become aware of your-

’r,breathlng As'you breathe Out, say the word, "ONE"

'fﬂsrlently to yourself For example, breathe IN....OUT,\"'*::“Z“' .

‘ ;"ONE" IN....OUT A"ONE“'- tc.v Breathe easrly and Q;}ft;:.ff'” RN

"'nnaturally.vu'g: - Lo RS L “":" ' L
: Contlnue for lO to 20 mlnutes. You may open your -
"to check the tlme, but do not use an alarm.‘ When;.w"“' .

S L 3__'kflnlsh4.81t quletly for several mlnutes, at flrst
f:f“"_;:.:'ﬁ’ﬂ e .';fyour eyes closed and later w1th your eyes opened

'q%zi“.*not stand up for a few mlnutes.fmz_;;gﬁ

-f;Do not worry about whether you are successful ln'ij
,_“achlev1ng a deep level of: relaxatlon.ﬁ Malntaln a
Lﬂpassive attltude and permlt relaxatlon t° occur at 1t5

' gj‘ :fﬁ‘fff;j?own pacerj“When dlstractlng thoughts occur, try to
I d :,h:flgnore them by not’ dwelllng upon them and return to
o “Z,repeatlng‘“ONE“ W1thipractlce, the re5ponse should .
a 'ﬂcome w1th llttle effort.. Practlce the technrque once :

fffffj‘}‘f:‘?}tzlﬁlﬁor tw1ce dally, but not withln two hours after any mead,:.éﬂ'f

fi 2 L :fsrnce the dlqestlve processes seem to 1nterfere with' the
K i? S ellcltat}on of the Relaxatlon Response. ._}'ff f“_';*upj.fj:;

gfrom The Relaxatlon Response by Herbert Benson, M D
(a 91mple technrque'that has helped mllllons to cope U
w1th fatlgue, anxlety and stress) v ‘ L

WRGiA G ' o :
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"Gareer Informatlon Kit on Wheels,iThe Career-Informatron

e T

fKit ls.comprised of a myrlad of occupatlonéi/lbnographs'"

}monogrdghs are domplled ln

.;imov1ng

Porter, Employment Counselor,.




N . g o . hE T A

SRA-Placement Test- The SRA ngh School Placement Test

. /—"--..

)ﬂfcon51sts of a battery of tests 1nclud1ng educaticnal

: )-.

.,“'

ablllty, re dlng achlevement,_arlthmetlc achlevement,
’P

rand 1anguag% arts achlevement.' Thls assessment is used s

for 1ncom1ng grade nlne students to determlne those

’J

students w1th superlor ablllty, to”identify students

B

.7‘ Ve

"b . _’,__.

Wechsler Adult Intelllgence Scale (WAIS) The WAIS 1s

.

”"% test Qf deneral 1nte11ectua1 capaclty, uSedmwlth sges

\,..,r o -

.1 N

|\l$

andva full scale score.,ﬂ“*
- L

Ce
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Community Resources

Contacts made Re:

T
R L e P .

.. ‘1—_‘.

"\‘

L z '|"'
Ve, e

ijuthorlty

s

Alr Trafflc,Control.'.'

Canada Manpower endiw“
Immlgratlon .

Canadlan Coastguard'

College of Flsherles
., Naval Archltecture
e - Shlp Bulldlng '

A _ College of . Trades and
Tu . , Technology :
N . ! .. .- Business Education -
o L Englneerlng Tecgpology
. ‘- Raddid-'and T.Vi%Repair
- S _T~Appralsal-Assessment
e <. .-Technolagy P
o L= Counsellng Services

B PR Computers - Newfoundland
: - " and Labrador Computer
Servmces o o

L , g'- Training Manager
SN T l- Personnel Manager Ce
e “Department ‘of- Manpower

* and- Industrlal Relatlons
= Manpower Tralnlng

Offlcer ;;-&

L

'5:“}}7f.: ' ’Department of Rehabllltatlon
' et Y e . ‘o

Accountlng/schoolfTax e T e e
- o "'“EMr.~Gfad£eﬁGosse

.contacted 1n relatlon to vocatlonal counsellng.-

<

Mr. .Bob - Porter

L Employment Counselor

Mr Owen Kelly
Mr.. Roger Pearson
o

Mrs. Pat Dav1s
Mr. Ken Griffiths .
Mr. Mike- Costello_e

Mr. Harold Butler
Mr. John Harnett

Mr. Bill Monroe

Mr Stuart Martln {;

“Mr. William ngires

Mr.‘W1nsor
CounselOr,u

. Keith Anderson

2112

The follow1ng 1s a list of 1ndlv1duals personally contacted;“

who do not work dlrectly w1th the SChOOl the majorlty Were

754225807
737-5555

- .737-5252

'737-5493,

726~5257

Ext. “251

753-9360

(Ext. 231 -

 726-4024

753-7312;
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K

Department of Social Services

a

Child wWelfare

Memorial UnlverSLty of -
Newfoundland

._'_'.-,NurSJ.ng Assoclatibn

Information Offlcer
Journallsm ' '

E.T.Vv. .

- M,U.N. Photo - .. : "

Counselmg Center

Counsel:l.ng Center

. ey
. s
S
1. N
L . 5
~ ; N v
. D .
. -
I
-
\
\
-
N
-
‘
“
N
. . .
]
'

. e . R
o .

. N o
R .

- ,

Miss Callahan

Mr.

' . Mr.
. Dr,
. -:Mr_.,

. Tom »Brown

Bob Benson .

J ack Martln
Ben Hansen

Ext.

Ext.

L2113

737-3473

<
)2

737~ 8000 o

2389'r

3539

f }'-'-'-_7.5'{3’_-:"6_64 0%
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: General Comments. S

';Mrb Cooper has been an’ excellent :Lntern who has

) L "made herself so Well knovm to the students and teachers at

?

.-Beaconsfreld that she is, now cons:Ldered a regular men\ber of

our school communlty. , She began Wlth a multlpllclty of

Y

: -._..:been accompl:.shed or are belng presently acted Qn.. After

'readlng her m:.dterm report, 1t would be redundant for me

':',:,to dlscuss thEBe objectlves 1nd1v1dually Her report Qn

o

A

":.‘_'-'her progress to date lS accurate. . If anyth:mg, she' has

\ N »” . ,’._',




AR

January, . 1977
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as a person,

J.S becomng gradually more able to carry out some
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ObJectJ.ves B

:\_

‘ fII. . _pecif:m Comments as to Progress in Meetlng Internshlp v .

"-\_: j The reader 15 referred to the Objectmves as outllned.

“_"General Objectlve l , Partlally c0mpleted

and has been meetn.ng w1th '

:‘week (1n terms oE total t:.me) .

yet profe551onal manner. ) The meetlngs w1th Mr. Stack

-L.shou‘ld focus s’more on evaluatlng her counsellng skJ.lls and |

'group work over the next few weeks"", : ". '

MY PR “'; L.

Spec1f1c Obj ectlve B has been achleved up to thlS p01nt._.;'_'j--:'- '

Spec1f1c Objectlve C (Ac«trVrtles i- -4). 1s"“not achleved as..r~':

of yet. Greater attent;.on w!ll need to be g:.ven to th:.s‘fji

3 objectlve., 'I‘he er:tten report referred to here w111 be
Wx - ‘, “

handed 1n"at or near the completlon of the J.nternshlp

",' .fappllcab_ 11ty of the theoretlcal approach

observed er taped ounselmg sessu)ns.‘_-

The 1n1t1al report of

e g

satlsfled that she is able to conduct herself J.n a dlrect,

B e T IO W PRI

as ev1denced J.n
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'counsellng p051t1.on has yetito_ be wrltten, of course. . A

’ r_epor.t § e

".than her objectlves requlre. At present I am satlsfled ;
. . q‘.. .
.w1th Lucy s developlng 1nd1v1dua1 counsellng SklllS.
.,;cl:.ent, communlcates concern._

:LnterVJ.ew.. Taplng of mtetv:.ews is not alwa;is""

dlscussed. ; ,A wrltten‘ 2
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B.. Spec1fic ObjectJ.ve B'—= none of the actlvitles are Yet

‘.

: achleved. Arrangements vuth the fJ.eld Superv1sor must

2

be made to co-counsel both 1nd1v1dual and group sessuons. '__j:

SPElelC ObJECt.‘Lve C ——' satlsfactory progress J.S beJ.ng

..
cd

made on the organlzatlon and operatlon of the groups

General Object;we 'V SRR _—' '.‘ o ...'7-'-;_-‘ R IR ¢

Spec:.f:.c Objectlve A., SatisfactOry progress here, for

Act1v1t1~es l'& 2.. Supervlsor observatlons are yet to ' o
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#-agen01es or resource people contacted and worked w1th,

i

-uwell as a reactlon to the role that that person or agency

,fplays. ul;ff'@'fep i ”“lrﬁe"15“25;5i:f2ffﬁﬁﬂ,;'

» \

,'o

"-;each subject.

ca

The*final report w1ll lnclude a sectlodf

R
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