AN INTEGRATED LANGUAGE ARTS CURRICULUM
FOR KINDERGARTEN CHILDREN IN
NEWFOUNDLAND AND LABRADOR SCHOOLS

: — it e
’ ~. CENTRE FOR NEWFOUNDLAND STUDIES

TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

(Without Author’'s Permission)

EILEEN KELLY-FREAKE













"1, CANADIAN THESES'ON'MICROFIGHE -

- R .'.. L. - ','~_‘_' Lo . ,".'

L . . * v, o
e

~ E '.J K L
I * Naﬂonal lerary of Canada: .
. .Collectrons Development Branch e

o Canadlan Theses’on

e .Microﬂche Servlce ' . sur: mrcroﬂche

'Ottawa Cﬂnada '. ’ L
""-:-'K1A0N4~ o S

NOTIOE.

The quallty of thls mlcrofrche |s heavrly dependent

.. - upon the' quahty ofthe orlgmal thesrs submrtted for
L mrcrofulmlng Every effort has’ been made 10, ensure
the hlghest quaht\j of reproductson posmble ’

RPN

_ If pages are mlssing, contact the unlversrty wE&ch
e granted the degree

- _. ; . v - AR St . [ .
' Some pages may. have mdlstmct prrnt espemally
R If theﬁngmal ‘pages’ were. typed wlth ‘a’poor- typewrlter
P rlbbon or, lf the unrversity sent us, a poor photocopy

publlshed tests etc ) are’ not fllmed

‘ erned by.“the, Canadran Copyrrght Act, ‘R, S.C. 1970,
- :"C-30.. ‘Pledse .read the authonzatlon forms whrch
L accompany this thesrs

) r"- —

THIS DISSERTATION
5 :._HAS BEEN MICROFILMED
. EXACTLY AS Recerveo

++ THESES. CANADIENNES SUR MICROFICHE:

Direction du: déveIOPDEment des bolleqtrons o

. -Service des theses canadiennes

; c [ L - ..‘.:
Z1.5,B.N. S e Tt
S e A
: ' ! .

N Co ‘ -

- o ; NN

; Bibllothequenatlonaledu Canada S s L T

('_' >y - \ -

""\

N

""5 qualité” de .Ja thése: sogmise. au mtcrofllmage Nous ™ *
',avqns tout - fait ‘pour assurer une quallté supéneure-—f',-- ;
: --_fde reproduenon : o T

. avec | unwersite qui a confére Ie grade

- laister & désirer, slrtout ‘si les- pages. orrgmales ont éte_ ARSI |

. .',datiJOgraphlees a Ialde d’un: -fuban’ usé ou si l'univer-~ .. .7 -
sité nous ‘a fait’ parvemr une photocopre de mauvalse A
- quallte : S

Prevrously copyrrghted materrals (journal artrcles, o
e T '._-';«‘d'auteur (artlcles de. revug, examens publres etc) ne.' )
".:'sont pas mlcrofllmes e W - : :

Reproductlon in fuII or in part of thls frlm is gov-- :
’.est soumise a la Loi. canadaenne sur Je dront dfauteur,

-_"-~. :SRC.1970; c. G-30, Veuillez prendre’ connaissance des'-"-""'f"
S 'Iforl{

La quallte de cette mrcroflche dépend grand"‘ment de:. 5

Sll manque des pages vemllez commumquer

La quahte d'uhpressron de certalnes pages peut

Les documents qen font deja lobjet dun droit

.,'

La reproductlon méme partlelle de cé mrcrofllm:

ules d autorlsatron quu accompagnent cette these
s LA T‘HESE A ETE

MI'CRQFILMEE TELLE, QUE
NOUS L AVONS RECUE. o




T TN

. . . B A
’ .. -
; P » RN
. - e ;
. i
s et
o e h 3
PRSP 7] 13 ’ ,
- v e : »
L. i A . N
. . .
no v
N : oy
) .
. . \ . PR
: ’- :
- ... h I'
- ,
Al .
, .
o . v %
' - o . .
.- ., .xs p ' ot .
Lot . .

. . t s \ .
S ’ ;- . .
WL . N

r “
o\
", o c Yy M P
t v . . P . . . S . B . ot
.- . S o : '.‘ [RTE i
[ : e

AN INTEGRATED LANGUAGE ARTS CURRICULUM .
FOR KINDERGARTEN CHILDREN IN

A ThESlS subm:.tted in partial fulflllment '
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1anguage study The activ1ty—1nterest centre concept was '
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:ifj" The purp05e of thls study Wasfto develop anJ

Integrated Language Arts Currlculum for Klndergarten PN Efﬁ”*""

Y

ﬁf chlldren ln Newfoundland and Labrador Schools. Ef;mhjﬁif_;*z”

A curriculum;dgsxgn based upon a. partlcular

\.'0

phllosophy ﬁ:s-been developed along with specific alms

and p0551b111t1es for development of an 1ntegrated }ﬂ };if';i:d“

methodology, ‘ . s

"'!J. .

,de31gn, all other currlcular learnlngs and aCtiVltleS were f'd

e
carefully examlned ﬂf possrbillties for the gxtenSLOn of

1nterwoven 1nto thlS framework.-.pﬂﬁﬁ n'ﬁfgﬂ';'

[

ThlS organlzatlonal<§lan attempts to translate the ufk{

< notIon of 1ntegratlon lﬁto practice by presentrng a unlt

. -

of work around a: part:cular theme-w1th spec1flc and

detalled plans for a flve~day perlod.‘ Through the 1nbe—5"s

qgratlon of a three—dlmen51onal approach 1nvolv1ng

v et -

(l) related andxgelevant.leprnlngs from the varlous
"y AN
currlculum areas, (2) activrtles 1n1t1ated ln the varlous

1nterest\centers, and (3) a specxflc unlt genterlng on\a'

TNl
‘.

partlcular theme, certaln concepts and, skllls were";*

.encompaSSed w1th1n the content of Language Arts.:.
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e THE KINDERGARTEN/EXPERIENCE

E of adults and nec Esarlly a. flrst

' -..'a day\}}éJ chlld has antlcipate '

f'”‘;',-'unlgue dlstlnCthe personallty-- ' '
._‘1‘_¢i» - Before th:n.s day, the Kindergarten Chlld has 11ved

/].argely w:.thin the nuclear fam1ly group, wn.th brief exc

™

.,_';“,'r; . CHAPTER I '-‘,, . '. ':. v

.’,

Cm

!
l "‘\. U TR Introduction b S T '. d fr' '

. . . 2 ‘

.\’_

T\e\first day of school 1s a f1r§'t step 1nto the Werd

' !
so 1ong, de51red but ;at

L

'-1s unknow? As each child arr.ives each w1ll present hlS/ own

AN

T e

('~‘

A
into the neighborhood and 1arger world He walks forth}

artrng from home. : ThJ.B is “‘ »""7"\». L

"'f:the same tJ.me feared, becauSe so much of what the future holM

ur J.ODS

e

travels by car or bus to new expﬁeriences at school. Here he

h

. new pier group. ; For h.lS personal happiness and sec;_.lrp.ty he

w1ll eed to develop a sat:t.sfying friendshlp w:Lth one or two

2-

‘ must \gradually ga:rn acceptance for himself as a member of ha.s :

: other chlldren 1n the group The presence of a new adult - :

the Klndergarten teacher prgesentefgﬂanother adjustment. -.H'er o

approach, _ her mannerisms may vary widely from those of h.'LS

nurse and the custodian = may present themselves on the f‘ -_ o

\'-

T perlphery of his envrronment ‘as: well he w1ll have dlrect

contact |w.1.th these people periodlcally. ) ‘--;..' cf'—J' '
' lAs hev is directed into the classroom h:Ls emuronment

’(

S

parents.. SJ.nce other adults T the school adm:.n:Lstrators, the

s may appear more spacious and less Lntimate than hlS home ;




: s'ituati‘on He 1s captlvated by numerous h?pen.lngs, objects =
x ' and haterials around him., the bell system for' class commence-:.::'
‘ SR J ment, 'the stern vo:.ce on th{public address system an=d the
. new and attr\ive obljects around hJ.m that must be shared o -
’ w:.th others.. The - degree to whlch ’the chlld makes "all of these
E L ) adjustments depends, it would appear upon many factors. T
, “"‘ ' 'While instruction 1n the xlndergarten encompasses tbe
< " slame basic subject areas as are found generally in the’ ST .
; o elementary school, actual experiences w1ll differ from those
‘ | .. of older ch:l.ldren. | They w111 differ because of the needs,' .
% s 1nterests and nature "of . the young learner. ',A,'
; : | The flVe year old is ‘not })ound to a partlcular seat, )
Sl S to- paper anci‘ pencil exeréises, to a workbook, a work“load or . lfi._ -
: test ~rout1nes-. He .1s indeed "exper:.ence bent" ' (Widmer, -_ )
- | 1970, pp 73, 74) ‘_ | T
e . The content and the aCthltleS in the Klnder srten : K
program must be ch:.ld—centered j Bearing J.n mind the Achil’d{'
, S = needs and J.ndivrdual characterlstlcs ’ the teacher while ~
: ) g consclous of tradition’]‘? 'subject areas,‘ ‘pﬂ_ans experiences s
; ‘ and actrvrtles wherein the J.nstructlon 1s always focused ‘ .
l upon the chlld\ ‘The ch:.ld and hlS aCtLVJ.tJ.eS w:.ll be placed |
- at the very c/enter of the program, any of which might 1nvolve
| , . all or many sub]ect areas.t Aspects Gf Language Arts, "’fuo_r -
- f‘ -. example, extend across the enta.re curriculumwand are 1nter—
:.'l." woven 1nto 501ence, art, phys:x.cal act.wrt:.es and other ‘
‘ “"‘: ‘ disciplines.‘ The activ:l.ties may be  as. broad as 1ife“.1.tself
P Kl
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cbnstant-ly;regurring 'as'nee'ds'and inter'est's 'arise‘. . 'This kil}L-' S

of ﬁntegration J.s the centre of .Kindergarten. ) (Widmer, , 1970,

\pp. -.'74) ; : ' S e

Ee(c(,‘h child s language growth not only reflects hlS

‘-..school expei'.‘iences but also para]:lels his development in

. a2t Lot a N e
Y < . / . \
: ‘s Q n . i » Al
A At - &
1 L E - v
S > L
} . . A AR Y . -
[T : PPN . ' N ' C oy L - . ! - .
1, . M . . ’ . ,I . o Co v v .t " ’ ' - . l' * . o )
L . . , R f . -~ et L .- 4 > ' . . .. -
i A e T S
. ' S : . . P . Y. - : N - N .
(8 P . . . . v . . .
P R - .. . U tex “ . - L . . . )*

{ : "'.,other areas. His soc:.al development may be extended as he @ o
} R ""matures in. abllity to communicate verbally as well as interact |
; " physically, as he increases his facility in the oral expression '
: B o of his feelings and hlS needs. Concomitant w:.ti'x his 1anguage
-_,— power is his J.nte,lflectual development, for his gr::wth in such
" ._:'. - o ,processes as problem solv1ng, cr.l.tical thinklng, '?nd creative -
1 .'express:bon—of——leeas will depend extensively upon growth of "
L corresponding 1anguage skillsﬁ _— : ST - .
T 7 e The Klndergarten curriculum,‘then, must focus on the~.v
, ; whole chlld, ‘with L'Enguage Arts J.ntegrated w:l.th every - #
: experience. The Kindergarﬁn teacher sSees évery experien.ce '
« - o r° . : ctiv1ty cswhav_ing Language Arts pOSSlbllltieS. "The " /
o | ’Language da{ in Kindergarten begn.ns when.the first child " o
i ' '.!,j‘" enters the rooin and ends when: the last child goes home, - - .
} - o Language is-.both_means a‘nd~e:<‘i." "(Str.ickland, Rtith 1967
' While At would be‘ fruitless to establlsh performancef_
;. .'.norn;s,«, since the Ch]. 1d develops at his own rfete subject to
| Ialjl _types‘ of,gv sibil:.ties , there must nevertheless be:-a ¢ \c
" .‘Iclaref'ull‘y p_iaxg:‘_j"zd curriculum , . .4" ' ir
S R ‘
o R R
‘.l- s l




Newfoundland and Labrador schools. o : o e
. a s:Lngle-, . unbroken learnlng co_nti'nuum while perm'itt'ing him ..

. pOSSlbllitleS for development of des'i?rable env:Lronment, and,

b¥ way of 1llustratlon, an lmplementatlon of the. 1ntegrated

'Language Arts aspects of the program at,the'prOViﬂe};al S o

Langdage Arts currlculum for I(mdergarten chl‘.[di*en in’

'.'framework fort.anguage Arts which will :LnVolve the child in

‘to progress at his own -rate of,f'leafning. * This’ cuir.:‘iculum Ce

’ curr:.culum with spec1f1c plans for a flve-day perlod. R

'le_'vel._ Pefrtj,nen't' ddcumenté, curricuium guides a‘nd reiat_ed

: :-'liter'ature ‘will be-‘studiedf as well, major learnlng
An detail .
hlld hJ.S Characterlstlcs, how he 1earns, what he learns,

) _Klnderq'g‘rten classroom.

. ~ .« \ 4 » N | g\ -
e \ 7.‘4.,:.. /o [ ( N - » “ REET ..
- N BN ' “@ - i R
g ~ i e} ‘ . ~ ¢ / ’
¢ N ‘¢ . & : , @
R . . . - . _,./
.".‘. - /\- . . - ) ) ' . . ’4 '.",
g oA ) \/ h o ’ . s . ¢ N ‘ ' /'l}
= Thls study is an attempt to e‘stabllsh .an 1ntegrated ; N
r . . L. \ \'-' . ~' L : 'L,'»
;} . Language Arts cu:rrlculum for Klndergarten children in .' : ‘, ~,
o Newfoun'c{land and Labrador. R o T R T .
Lt N . . v L . ’ ; Co ‘ - " [ T I
\ . 'Purgose " ‘ : ’. e T ]
! S thhe ‘purpose’ of thlS study is to develop an, lntegrated ’
. e

]

Thls study will attempt to establish a conceptual

— §

. - c. s

design will present a philosophy, goais.,"'cib'jective?,'-

5

. - . . P T N
4 . P - N 7 - ~A

-Procedure © -~

A review will be made of Kindergarten'and of the

N

theorles and the notlon of :Lntegratlon w1ll be con51dered
. o . . .

~The sustaining preoccupati-cin"here ‘is.the Kihdergarten-'

hlS needs and lnterests, and the teacher's role in the
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P, Deflnltlon of Terms . ' ‘ .
- .'.9 |.‘_ (I ' . '

Yoo Klndergarten 18 deflned as a publlcally-supported
[4
S a

e L school run program for flve year oldsaewThe Newfoundlando

s ﬁ,r UScho?l Act of 1968 69 states that chlldren who have reachgd

iAn~Integrated Language Arts Currlculum is defined 1n

1-‘
- 1

'a design 1n whlch the varlous,areas of learnlng

thlS study as~

‘¥t{f;'d}L;‘ are unlftsd in a way thch'eubordlnates thelr separate ‘f;i"jru”‘
'i 'E.\E‘ 5" 1dent1ties to. some commonipurpose . Act1v1tles 1nclude both-
Tt _.i; N integrated experlences and separate teachlng of each of the, )
j;-,:._,,{f . ’Language Arteu :;T"Ffusﬁq B la?;:”f , ;,.'u;..e :“': L
-3 . k: T Language Arts- 1n thlS document w111 refer to the L
- S e . - R N
..ﬁ%f _.{;g' follow1ng components.f
. . RO |
- ﬂ[.:\ff{}‘ anGYV1ew;ng. 5.*“j :

SO LT st CUEN '-.?cui:}iculum b"e'éigﬁ S

P ". e .> o I ‘l" " L N . . DR

G N .f:‘,*.'“;J The, Klndergarten teacher is the agent who 1ntegrates
. . N :- 1 ] ‘

‘Hf{.xm Vigz“ the learnlng Anto an experlence centered, act1v1ty—or1ented,

hroad base currlculum w1th a, functlonal settlng" (Wldmer,u

. . . . L ' . [
f TN

s

A d 0

-'1970, p.;'

ThlS currlculum des;gn is set w1th1n a Language Arts

130)

o~ ) s

framework w1th emphaSLS on. concept-develcpment.' Language i‘f',f

G
' 4

; v,
permeates the ent}re currlculumr. It 1s the medlum of -

oL PRI PR 2 N

— . . . S
R Y S RN S SN

L t. v o

:;express16n.J Every act1v1ty, every subgect area can Qe :'cfi,:iiﬁ;f_f“
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examined for’ language possibilitiesr The five‘yearfold“ﬁust_i'fu B TN
v have somethlng to say’ and” he has to. know how to artlculate N o

¥

expressionb‘ As he interacts w1th hls classmates and sharesﬁ

Y

, at the same tlme reflnlng, extendlng and expanding his own

) experlences.»'. ST L : a::'v_.,_. R : ';uV .

¢

hls concepts and communlcate w1th persons in hlS surrOundlngs.

Slnce the major focus of languagefl "tructlon 1n Klndergarten_“

1s dLrected toward the aural-oral'stage of development, the
Chlld has con51derable opportunlty to confer and extend hlS ?&p”ha;
P o _ o
language and flnd neanlng 1n what he learns.nghen he &angZ
dlscusses hlS materlals and nakes nlans for . .

'\a \

houseq manlpulatlng blocks and toys, or 301n1 g”infaﬂfix

dramatlzatlon, he uses language as hlS prlnc1pa1 vehlcleloffqlxh

i..

.

ideas and . materlals in1soc1al studles,'sclence and the

varlous subject areas, 1anguage>1s hls avenue for learnlng
He 1s u51ng these language smtuatlons to acgulre new concepts,

values and skllls across the Klndergartem currlculum He 1s'

-
v

ra

language skllls. Language permeates all hls educatlonal
s . : L, "

N . . L . B T

o
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e :'.", . - . . CHAPTER II .. _. . ‘w‘.. _-‘,."' L .. . s L _\ ‘ ..’ i
" REVIEW OF. RELA’I'ED LITERATURE o ,
' , ThlS chapter presents a rev1ew of the Iiterature e
'3'relatang to Klndergarten and of the Language Arts aspects

;zTh;of the program The:follow1ng subheadings are used

| ' "Introductlon )
vHrstorlcal Schools of?Thought'
"iﬁﬁTheorles of Learning\’;-

"hA.'ﬁIntegr"tion

Introductlon y:*:

L

) " L - .
- R . . -

g A revrew Qf our Prov1nc1al School Attendance recordsfﬁ;ﬁ'
.'ﬂ:at the Department of Educatlon lndlcate that Newfoundland
'?ﬁchildren attended Klndergarten-classes as early as 1952 53

’ei;At that tlme there were 297 students enrolled (School

'.;&FServ1ces D1v151onb 1929 80) e .ﬂ,&

Flndlngs through personal interv1ews reveal‘that a':tg}T;r 3

"]number of schools,prior to that date had students 1n

”nh'attendance who were 5 yeyés old but were reglstered 1n

IRTC U L.

_grade one classes.' It was not untll 1972 73 that the word '

.T'Klndergarten was added to the regular monthly attendance -‘iifiiif-;
n.ﬁgﬁ;report distrlbuted to 5chools by the Department of Educatron.\f_ijﬁih*i
""325(3chool Services DlVleon, 1929 1980) N RR -

' ~ The 1nit1a1 Klndergarten programs 1n thevprovrnce

'Emﬁgrelred heav11y on the Grade One course content. The




i rap e @R r*w.‘*m e - ¥ i __"_ ;‘.' - . L *

Ul . o T Do RN - e _‘%9;"MJ....-;

f .:_,,:» ' L . - s R . L . . - " X L oo . '”. ] b ‘.:..‘
Language Amts program 1n partlcular was a readlness program i, EERE ' :
= that 1s, concentratlon tended toward pre—readlng skllls,"; RN

e < : ) N - oo .,.'”.' el
oY SthleS; poems, rhymes, games ‘and’ alphabet 1earn1ngs.; R .
e Accordlng to the Newfoundland and Labrador Currlculum ..o ‘ :

"-Bulletln, A Startlng P01nt A Currlculum Bulletln on Prlm y

~ﬁ:1fﬂ;?Read1ng (1971) txlndergarten does 1ndeed!haVe an academlc UJ;jf:f"w*'t:

oL . 5

,:program.f_.f5-»
; . L "

.';xi:"The Klndergarten\program, however, 15 not subject

\.
4. o

:nﬁmatter orlented, and subject matter dealt w1th is not

f{compartmentallzed but lS 1ntegrated 1nto ‘a total program LRy

hj% .4fof planned experlences eVOlylng from the Chlld s needs.’l?;

"f~, Klndergarten lsla‘place of many learnlngs - foundatlon;t';
| .fii‘learnlngs for the years ahead. (A Startlng P01nt, A f;'i};ffﬂﬁ-
f;;fCurrlculum Bulletln on Prlmary Readlhg, 1971) ) .:
; ‘fjfhpgdgff.ln recent years goals for early chlldhood educatlon
; . :T-programs tend toward the ;ntegratlon model Varlous Canadlan';h
fT - “:'hlE}:Klndergartenrcurrrculum bulletlns and guldes, Manltoba, (1968)
iﬂ}afkﬁiﬁffBrltlsh Columbla, (;973)7 Saskatchewanr (1978), and Quebec, f}Vi\h"“',

"1(1978),.are advocatlng the 1ntegrated currlculum approach.,:ﬁ’{wf;*:ﬁ#
RO - | ,_ . S
"Q_Typlcally~' "The ch11d hlmself 1n hlS OWn world w1ll become
T the meaSure of all thlngs 1n Klndergarten T (Resource Book o

'r..

;for Klndergarten, V1ctor1a, Brltlsh COlumbla, 1973)

Indeed, one school, the Charles chkens Annex ln
S I
'“1_V1ctor1a, 1s presently worklng thh the 1ntegrated day—week

ﬁeapproach for Klnderganten through Grade Three.: It was begun

’,
Sy

_?ﬁ{"ln 1971 72 The scho l s program lS based on two conceptsf_jff

55;iadopted from the Brlt sh Infant School system -‘(1) fam;ly
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'*gjf}fbooks are 1ntended prlmarlly ‘as, unlt materlal to asslst

ot \J__

v . -\ S = " . P

ﬁ'or vertlcal grouplng and (2) the 1ntegrated dax The~schocl‘lff

J}offers a w1de varlety of creatlve, lntellectual, artistic and

;phy51cal act1v1tres.f Subgect matter and tlme are'not compart-

1971—72)

”Fmentallzed as 1n a tradltlonal school. (Reld, M J.,

The recent Klndergarten resource books made avallable

'ifrom the Off ce of Educatlon at Wamhlngton, D C., seem to

‘/vgfempha51ze career educatlon and currlculum 1ntegratlon. These_g_,ﬁu_j,*fﬁr

_I

R W ""---*\'L = -
.Klndergarten teachers ln 1dent1fy&ng the baslc skmlls and

'f.career educatlon components 1n the unlts of work. Careerr
*fawareness concepts are 1nfused 1nto the overall program.‘f_idffgﬁT'?
’ (Career Educatlon Currlculum Gulde.'ElementarxaK-S 1976~

\

‘-{Career Educatlon Resource UnltS Grade-'Klndergarten, 1976)
. . .. ~ . .y \ .
Present day teachlng practices are 1ndicat1ve of the
1mportant advances that have been made 1n‘the educatlon of

Learnlng is’ generally base

on personal

;., X WL .

;7young chlldren.¢

.”f;experlence. The srgnrflcance ‘of 1nd1vrdual a fferences 1s,}';““

'bqfully recognlzed Empha51s 1s belng placed on nderstéﬁﬁlng
chlldrenzﬁw;“

735as a growth process whlch cannot be hastened an

'"i-are ehcouraged to learn at thelr own rate.- The mctivatlonal

'S

?factor-ls consldered the key to the 1nvolvement of he whole -_m
-,chlld and personal 1nterest learnlng is recognlzed as bELng
\‘ B _'.:.4_'..““

fllmportant Indeed teachers reallze that 1earnlng 15

“enhanced by a well organlzed env1ronment and Hy sklllfuﬁj-frf'

“T lannlng of act1v1t1es and 51tuat10ns...ji-7'

Excellent as these advances are, many of us acknowl—"

‘.=edge the fact that there 1s a’ dlfference between hav1ng the

) . £
l N T
H B . . S ' ‘
o : e . »‘\,.t\‘ . ' N .-
o ,'-‘ - J -‘:‘b‘i-" \\' -
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: . knowledge and understandlng and expre551ng it ;n a functional“

l-

*"manner in the classroom.

It is the alm of this study to proV1de a practlcal

v -

framework t° 91Ve new men31ons to thefnhlld s Language‘ﬁ;”j“

.(,-,

‘t,\Arts curriculum, to rev1tallze lt through Lntegratlon, and B

N Lo
by thle’means to attempt to ensure for eadh chlld the fullest:ffTi}E:-3'5' R

possrble opportunrty for lntellectual growth.,'

_,,: .

l. ,\

(l) The Klndergarten developed by Froebel (1782)

’lThe Infant School establlshed by Robert Owen nf;u*

(1771) R S .
'iffkj); The Casa Del Bamblnl:of Maria Montessorl [1870)i1"

(4) The Nursery School of Rachel and Margaret

Mcﬁillan (1908) :
:;(McCleary,.I B, 1976 p 15)

) "ftf_;f The two models from whrch all other Klndergarten );fi}fff?lw

:f“ o programs seem to be outgrowths are thOSe of Froebel and

Montessorl.,“ffjfl'f{}ﬂ;f.ff;ﬁé f}:xﬁo

Friedrlck Froebel, a: Ger an educator (1782 1852), 13 ijifg'ﬁfff

. 75 often referred to as«the "Father of Klndergarten




‘ -

13 the tlme that a

"-env1ronment,

1967'°pc 82)

‘:\perceptlon.

|..\,.

r

o

makes

.'vo

‘”{ HlSacurrlculum deSLgn for Klndergarten consxsted of

M.

':fﬂﬂ:zm' Froebel wa

He felt that the ear

‘“ﬁ#ln

f)
T

:*fnaturally bec0me.jn

1ld has hls flrst experlences w1th hls ¥5331,=

zy years of llfe were cruclal sxnde lt

s first 1ntelllgent 1nterpretat10n of

’ and experlences.;‘-‘“

' fﬂ;an 1nstruct10nal ‘g thod

Ua'involved ln an. actrv1ty.

';1deas and feellngs,tat the same tlme,.lt glves h1m knowledge

oA

[

He regected earller bellefs-of

)
lt“hand attempts tolgrasp 1ts real nature._

(Froebel E.,;:

Play allows a Chlld to express

o’

"attaln knowledge through ;he grasp of symbols.-

Froebel seemed to reverse the tradltlonal roles of

g'act1v1t1es and the use of materlals that ald the chlld to

'uf_songs, nature study and work in’ language and arlthmetlc.;
LN N :,/.- R - o
lﬁfFor Froebel, the réle of educatlon was one of fosterlng

o

;:gfdevelopment rather than of attemptlng to control and mold

f! the Chlld to make hlm 1nto somethlng that he WOuld not

N

i

a strong advocate of the use of play as_L“Jiwf7

He felt that chlldren learn best when phy51cally Effflﬁi

ST
The baSlc'ﬁ"'.w”."

“?elements of the program were glfts and occupatlons, games,xt?hﬂ;z?r
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21?\5f} Montessorl s bellefs were developmental 1n theory

;a“;The notlon that a’ chlld has w1th1n hlm the capacity for hls
'v,was the assumptlon upon whlch she based her methodology.m

}»through a: serles of stages, these stages are not 1ncon51stent
'ilw1th those establlshed by Jean Plaget ( Each stage—cah be igﬁ
.%i‘lldentlfled by characterlstlcs that serve as 1nd1cators of the

f{;approprlate tlme for partlcular learnlng experiences and :

: act1v1t1es.=’Ind1v1dual differences were accepted As the

--w111 seek out new experlences and act1v1t1es that support
rf_growth and development approprlate for hlS ablllty.g The quh'
“_teacher 8" role lS to act as an observer w1th mlnimal adult

. 11nterventlon, ‘ - ‘ e
"an envrronment that supported the normal development of the;f

w.;upon the sens%rlmotor, 1ntellectual language and moral

:development, 1n that sequenceﬁf

Maria Montessorl (1870- 1952) achieved an inter-'fe}v."

l

natlonal reputatlon as an 1nnovat1ve developer of educatlonal

\ methodology for young chlldren (McCleary,_I D., 1976, p 20)

1

e

o

‘?t;own development Whlch 1s a process of unfoldlng from W1th1n ;=

PR

‘\. S ¢

>‘ K
The Montessori approach views the child as developlng

o E N

R

.'_iChlld develops from one stage to the next 1t lS felt that he B

\.v.

Nt

'"ﬁg”gr;d} one of the ma]or goals of her program was to prov1dei;

.

fﬁfwhole personallty of the chlld The program concentrated e

' ,,,_. _”'q,:,

Al

S
L

'1f:was evident 1n a number of act1v1t1es. A major portlon of

':fthe program utlllzed dldactlc materlals that the teacher f'vf”

o - S T E
LI ' A I L
I N R

)

Language development p r- se was. not stressed,.but 1t;[f

g T
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T R, named as she worked w1th the Chlld.;” phasls was placed upon Lo, H\,f;

L nftirlf, correct.pronunciatlon of words-f the cilldren were often _&2”:;51-""' A
: f“sked to repeat the name of an, object fter the teacher had 2

I

'fj;3ﬁ,;ﬁ:;‘ii3 pronounced 1t J (McCleary[ I D., 19761.p 23) tf}hgf -

ﬁtiﬁ;uﬁthff?‘}?; HixiilSpec1a aotrvrtles were de51gned to prepare the Cﬁlld!
'?f ' ?; for urltlng.- Chlldren worked Wlth sandfaper'letters traclng

}' them wrth thelr flngers, thus dlscoverlng the shape of the )

3) zﬁ’ﬁ:ff;f;;xletter by tactlle-sensory egberlence., They thenhlearned“to‘”

l% : t‘fwftassoc1ate the sounds of letters w1th ulsual.ciues,vlater‘iﬁ
RIS é :ﬁ?;wordS'here created by puttlng dlfferent Lettersﬂtooether.
i;iju-gh‘;}';fi-Cards having the name of the object prlnted on them were used \{ '
i;iﬂ.‘lifﬁ:;';;kto teach readlng.~ It is. 1nten§st1ng to ote that the wrltlno .’V

:f:,-:- .:%ﬁ“ii*actLVLties‘always‘precede reading 1nstruot£on. (Montessorl M",f

B Sumary S s T e T e LN
é,?: _ o iiﬁéi: Whlle.helther of these grograms.exlst 1n thelr ';ffzéiﬁi;+
irﬁ:“'ihff;{,‘ orlginal forms today,'each has ‘served as @ gulde £or modern.ixﬂ}”
;%;;f» - Iprogram'debelopment.”_Spodek states.:_:li\¥ p?a}sziiffﬂb;i;; i

"? | *',,:"Any educatlonal model is’ tine houndr: ¢ f"ﬁ?fi a;.*S}“Q‘fﬂi::ﬂ
;b; hdals limited by ;the knowledge-—about chlldrenﬂ_txfslrgﬁij“_f

AL ~and about learnlng “that exists; .the - time L
A ‘it -is proposed.. " It -also.is desib ed ko oy

BTN serve::a definite. purpose that maylhave morei.,f- B

fyzﬂz*j*f;f?f?;J;?gﬂf}w:cultural legitlmacy ‘at’one’ point in- hlstory'
. T u;than at another.. (Spodek, B., 1973, p. 36)

[ . o .
v-.‘." . , VI. " " K ‘-‘.‘,' ST _- ‘
4”f':f”'fff‘“§:“f§t'5~'pQThese orlgrnal programs focused attentlon upon the

early years of llfe as ‘an cruc1a1 tlme to prov1de env1ronments

75‘_7 that were rlch 1n stlmulatlng 1ntellectuar experzences,

f f_eglestabllshlng emot10na1 security and promotlng the phy510a1
R T |
o ST )
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fj;fSQk According o) GeseIT‘a\neturational theoL(f:ac'
ﬁ .' wgenetlc fecters\ére gon51dered to h‘ the moQt 1m§o';an.n'
?;' :'hfaetor ln determlnlng the ind1v1dual \Neithet ¢ 3
.ﬁt ‘ nent nor experlentlal educatlon is bellev_d to modlfy to
i"”é'any great extent the development of the Chlld :k_“'#
i o Edudﬁtors u51ng thlS theoretlcal apprz\§h }
';.“'  that a congenlal env1ronnent 1s necessary for thefchlld’l AQ_f--*,
ﬁ‘ .L;ﬁenvironment that permlts the chlld to achleve his potentlaf\\)\\\
.1.;-’ naturally Educational actxvitles for varlous agee are ' f

"??:welA’bejng of t,e Chlld.t Although many new educat10na1

""zgenerallzlng princ1ples.
17;t eorles w1ll prov1de a perspectlve whe :'

.j{to bulld\a personal kn wledge base for wor“
"y

are belng contlnually devel'ped to meet the needs_

’Ldevelop\ent\has SLgnlflcantly

A review o'fj' '
\.

"N,

' ,'\'

AN S

B R el o o R
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P 'ﬁk}ﬁ selected upon ‘a concept of readlness that is maturatlonal ln T A
. \\W AR

o -nature.“'The norms established in terms of what a flve year RO A IR M
P L oy N \/.c . _ ,‘ ’ che

. old can be expected to do then become the oglterla by whlch

[ - T e JUdge hls 1earnln9 experlences If the Chlld 1s not ready
l to master a spec1fuc task he 1s not encouraged to do SO f?fn“" N

.'.., .__‘-

'.untll he has reacHed the necessary stagelof feadlness through ,' L

v
f
H
[

the process of maturatlon..,z{ffﬁfV:d‘if~,-5?f*5'%"”fﬂif1Qfgf ERERE R

vl e . L - 3 . woo .
f e B B . . s

Whlle the matu;gtional theory has affected COn— fl“f'”
N ‘.0143‘1* ;

‘L:l,temporary practices, psmchoanalytlc theory has also produced

b

useful concepts for the study of Chlld development. McCleary

(1976) suggests the dlfferences 1n the maturational theory

.h:nd Freud s psychoanalytlc theory are malnly the 1mportance e

o

gx Erlkson (196§b concentrated hlS research on the 1nterpersonal

e " : relatlons, normal development and mental health 1n Chlld
ERR o :.2_:%,. - T 3 _,,P\\ i ‘

om developn@nt He belleved that every personal and social
: . " o i
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" problem has components that can be conduc1ve to posrtlve.ﬂfg}55

i study 1s the loglcal development of elght stages of ‘man and

ﬂ/ ana1y51s technrque, that 1s, there 1s a speclflc selection

e steps Of learnlng. ) .::: ' RN .,.! n .'. o '- " ! .

oL e

‘;r account for the achlSltlon of that system.: When chlldren :fgfl flriff':

lnfluence upon bellefs about the ways ln whlch children:f

guarantees that the chlld's language system will be 51m11arifm.:{*"

but tend to paraphrase‘:fﬁ"lzl,tj;{;vffz‘ﬂf"C-iffv;niﬁcy ?ff

greatly 1nf1uenced by the field theorlsts. Fleld theory

growth Erlkson 8 major contrlbutlon to the fleld of Chlld

3 . . , 00 " : l -'. .

the sequentlal development through whlch an lndlvldual L
\ . _‘_n N
progresses 1n developlng toward psychologlcal maturlty.wﬂﬁﬁ

Behav1orlst or. 1m1tatlon theory exerted ‘a. majorfh:;=‘ﬁl;-

’ ﬁf"" T :
learn and the programs needed for thelr development ‘The ..."
child i v1ewed as a system of 1nterrelated responses f"ijif{i7;;ftﬂf:

1nteracting w1th stlmull.; BehaVlorlSt programs use a task

\

.‘I'

of Skllls and a® breakdown of skrlls 1nto carefully sequenced ﬁ

[

Very 11ttle of language learnlng 1s attrlbutable-iff'
sfhply to 1m1tat1ve behavrour - the flrst words, vocabulary3iiﬁ‘

growth, 1dloms and pronunc1at10n features._ Imltatlon

to*the language of the speech communlty, but 1t does not

'a s

do repeat, they do not lmltate the exact language pattern ~§3f-

2 Early cm;ldhqod educatlonal practlces have been , R

u

evolves from Kurt Lew1n s (1954) work and supports the

. . . \
bellef that stlmulatlon of the proce S‘,

'f the chlld SR

Lnteracting with his env1ronment is ost valuable ln . ﬁ
d&veloplng the chlld's potentlal. Vi : %Q 7 'L,

' ! . . . . - A o . .o N S ot
B Lo . R o ‘ . SR e T o 1,,: el e A &?“34‘
. R . PR TR T el : RO : I e . N R
o, P T . R . .. : ol oL - e A ‘. e Bt
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o

'-’iijformulate h1s 1anguage..

':hlmself

'f_nhears.

7 Jumplng to concluSLOns'

.necessary language concepts and verbal structures to express ;I;.jﬁ

;:?!to test 1ncorrect hypotheses agalnst models whrch the chlld f;;":f

~

‘:}to explore and dlscover rather than to have éﬁt;tgacher

L processes 1n chlldren s speech development rs a sort of R

"-lstructure of hlS 1anguage based on the speech he hears and

"the utterances he has had remnforced AbPrograms utlllzing

yo .k

- fleld theory are often c assrfled as "Chlld oriented" -

Y, v

"?;whereln adults utlllze the chlld's 1nterest in developing

: iifcllnical studles of the chlld s loglc and thought patterns;"'\

:flearnlng experlences..'j*
"f"cognltlve development theory.
ﬁ,Hrs work provrd s a- framework of the processes Snvolved 1n'

"ﬁiloglcal 1nte111_

-hhaccordlng to experlence..

FE e o Uiy AL S U [

i ."_

The Lavatelli Study (1970) dellneates Plaget s

Plaget based hlS theory on

kR

a Chlld'S acqul xtlon of knowledge andothe development of

nce from blrth through adplescence._f

/ - N -(.

”ffbeyond alframework for lntellectual development. Helu

rn

'_belleved lntelllgence 1s a scale that gradually 1ncreases

Hunt (1961) based hlS own

Language growth proceeds from hav1ng opportunltlesfw

Sltuatlons ‘are establlshed that encourage the Chlld f'

the chlld makes guesses about the R

Plaget 8 contrlbutlons to Chlld development extend e

o _.."" . / s S Q\O e Lo v oo e
. < . .’, '/ - 9.::..‘ C . I . : :‘._ .. N . -'18 - ; J
& e v?-"Educators who accept this theory need to prov1deﬁ?f?" s
o ”j_ﬂ~§;ffenv1ronments that extend and enhance the chlld’s llfe.gjf '
g IR el
2 h'jf'..'Studles of thguage development 1nd1cate that the chlld T
; S 'comlng from a disadvantaged enviro ent often lacks
N v N ‘ - (

One of the most 1mportant learnlng {mjtf“x:d'

R R A
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. L ‘
arguments on Pliaget. ~He proposed that the early years of

: {+ ) - . .
life are significant‘in”establishing conceptual skills

I

needed for intellectual functioning. Piaget and Hunt

: emphaSized the need for actiVities and language experiences

that are Within the child s developmental functioning level.

Piaget 5 theory has. implications for educators in .

that- it directs attention to the importance of aotive

89
.

inv01Vement of the chiId in the learning process " For
instance, the child can come to terms with adult language
after translating his OWn thoughts into 1anguage._ Piaget
views language as\an OutSlde agent in theochild's developing

thought It ig useful for educators to" be aWare of Piaget s,

,stages of conCeptual development in planning curricula.'.The

v

child needs to develop concepts =which supply the nucleus of

his thinking process, and his conceptual development will be
enhanced and extended by experiential and enVironmental
stimuli.

: Bandura (1977) attempted to prOVide a unified

framework for View1ng human thought and behaVior in terms of _

social learning theory.- _He looked upon human behaVior in

terms of a. continuous reCiprocal interaction between three

deJirminants - cognition, behaVior and enVironment. He
. . o .. . -

prgposed that individuals do not~merely react tovexterhail.

“influences. They have a certain oapaCity to select,

organize and make changes in the stimuli that have Signif- S

5, :,

"icance for them at a particular stage in their development.,

R RN ’ _-'v'
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He maintained that the individual's behavior is the

‘result of the influence of both the personal and environ-

mental determinants.

~

Summary _ ' : .

P

A review of these theories enables educators. to

‘realize that, while they have shaped'expectatione aboutﬁ
hlldren - what. the general norms are for levels of
sequentlal development at dlfferent ages - and have asslsted

'an the selectlon of currlculum content, theSe v1ewpolnts are
g 1ncomplete and llmlted A truly satlsfactory theory of -ff.f”:

-learnlng does nbt ex1st.' Educators need to flnd 1ntegrat1Ve

threads w1thin these ‘various approaches to develop the klnd

of program,that is sultable for thelr select groups of o

children. .

Integration
The problem of the integration of- knowledge has
presented a contlnual dilemma for educators for & numper.lu
P - of'dééades: ?aba_k1962) states that'"integration'ofn
| learning;oalthongh'talked about:for.a'long time, is still

wé%F to swear by oxr"’ to play by, nothan oﬁerational- . h (ﬁ

14

conceét" (Taba, H., 1962, j 77)
She contends that whlle there has been c0nt1nued

,oritioism regarding the'dlsconnectedness of subjects - the“ o

'_'fragmentatlon and compartmentalizatlon of the currlculum =

';'and whlle the role of lntegration has been recognlzed,

e e,

AT 7
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. . .

there is little evidence of any praotidal expreSsion-of it.
Pace (1958) 1nterpreted 1ntegration as a.matter of
1ocat1ng the 1ntegrat1ve threads.. He felt that these threads
could be found in certain objectlves-which are common to .
courses which require relating of facts, prlnclples and
. theory, or whlch combine knowledge,.feellngs,~bel1efs, and
. _ values.'. oL .

' Bloom (1958) deflned an, lntegratlve thread as'“anyf

.1dea, problem, method or device by Whlch two or more separate

B B .

'ffflearning.experlences are related" (Bloom, B S.,\1958 p 29Di )

o SN in -
: ”h" _,.,He maintalned that the 1ntegrative threads ldea can be'f

bea it

: :&fhelpful to a student s learnlng 1f they haVe meaning for hrm'&*.
and are used by hlm to 1ntegrate hlS learnlng.;j"”
| l Cronback (I951) suggests that past attempts at
'.integratlon of: knowledge illustrated by the broad flélds

[l

.curricula such as Language Arts have been critlcized becausef

::1n these programs the breadth 18 accompanied by vagueness

fand lack of dlrectlon.;

) _il';‘ 2“ i - ¥'~ Brown (1969) proposed a concept of an integrated day'

:for children in prlmary school. She contends that subjectS"'"”'.' -
lf_ ,and interests could become integrated qulte naturally as

chlldren are given opportunlty to Work out thelr 1ndiv1duar

L e o e oo s Ym - e e e v g e

ideas. She suggests that in Klndergarten the day could be."
.1ntegrated so that there is a mlnimum of tlmetabling.

,Withln thls planned framework there 1s time and opportunlty

‘l"

for the social, 1ntellectual, emotional, phy51cal and jf”-'

i

3aesthet1c growth of the child at hls own rate of development..'v ‘”

T
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PJ.aget stress clearly-def:med sequentlal stages in. the

o artlstic, c::eatlve and athlet:.c act1vit1es from Whlch each :

'-.,_'_, 'and language arts.: Subject barrlers are not V1sible to the -

) ,chlld. ,_'{ Brown states “that this type of school "15 ah
‘ ;'—:Lntegrated soclal unit w:.th alJ. types of ch:.ldren learning

to 11ve and work together" . (Brown, M. and Prec:.ous,

\"';.-',-'1969, . 14)
-has drawn attention to the fact tlgat learnlng is 8 result of

_development C’f CODCePtS"- These stages, though sequentlal, Co h

. of the teach:.ng methbds they were us:.ng - pae

~.',:",.¥J.f chlldren 1ike 1earning they wnll learn whatever :Ls needed.f:" :

22

. " In le kind of program the natural flow‘oilé'-ac‘tivity,
1maginatlon\, language, thought “and 1earn1ng whlch is: in_
itself -a contlnuous process is not J.nterrupted ' The ch_xld
is- encouraged to commit hlmself completely to the wor}c at
hand wh.lch -he has chosen. As he works he is :mvolved w:Lth,

learnlng as an integrated umt lnvolv.tng mathematJ.cs, sc:.ence'.,_.'.,'

-;n 5

Educati‘mal' pSY°h°1°gl¢al aﬁd éhyslologz.cal res

both maturatJ.on and experlence.' For example; the fmdlngs of : ":l'\_',"‘

are tJ.ed closely to each. :Lnd:.vn.dual chlld's own expérlence Py

' ‘and maturat:tonal level. . As these thoughts gradually became o .,‘,'. L
'.'._'acce551ble to the teachers of young chlldren, they began to

'l°°k at the chlldren as’ finleJ.dualS and to doubt the val:.dity-.f '

-

In How Children Fall, John Holt suggests that "a:»"
school should be a great smorgasbord of J.ntellectual, '

Vs

,-’child could take whatever he wanted and as much as he wanted DT

; -or as llttle"' - (Holt,5 oy 1965,\1).- 222) He malntains thatl."'.'t'."'

n\,. N
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Todayr educatlonal phllosorghy asks for attentlon to ’ R
. o be given to the complete development of the child _A.s-. .?-__\
, : expressed by Edna Mellor ln Education Through Experience 1n .
"'the Infanit School Years. ) :

L, L My: philosophy of educatlon is concerned
e . ... 7 -with the whole child ‘- His physical). .
‘ l e w0 Imental’ ‘and spiritual” growth, ‘his, feelings, L
B L .+ . .attitudes and: relationships; his: charatter'-;;_;._"
S T '_"and personallty.-. It is. concerned ‘with' him- )
el las’an-individual having certain: innate: "
‘ 'ﬂ...l-_‘.tendenc:.es, potentialities and: traits and'

also wn_th Rim as a. member of soc1ety hav:.ng

© ¢értain rights and . pr:.vx leges, sdutiés -and™ -:
_-responsibilities.'{‘ (Mellor, E., 1969, p. 12)
_':Reid (1972) descrlbes the Kinaergarten Ch.‘le at -

,Charles Dickens 1Annex School in British Colu.mbia as"':'

EEAETRR U """J.s treated as’a whole person rather than hav:.ng dlStlnCt

kS

' "":parts wh:.ch are: treated separately“ (Reld ": 1971—-72)

She notes that the teachers and parents know that

r

"f'-".f.the mOBt powerful form of motivation comes frOm the Chlld s

S i T

own purpose. . She maintalns that whenf a chJ.ld urgently wants e

omie Som e

sb that all his abilities and talents are devoted to the

achievement Of his purpose._ The 1dea of wanting to perform.:_"".f'__.{.‘-‘ A

) a task or learning a Bklll awakens the capacity to attempt!-'.-ﬂ__.'w':'" ‘

) .'__’._. lt..'-_- : S

A study of the traditional K:Lndergarten program Sl

suggests that two major goals have been emphasized

Y

(l) baslc readiness in mathemat,lcs and readlng, and e

i

(2) soc1alization skJ.lls and competencies.‘_ The traditionﬂ‘

u

s e

; to learn, his sense of purpose brings together his energ:.es’_'— '- '7"';.".._]‘.;..
i T

- Pa o s e R

alists defend these go.als by saying that the child has a. :;., v
i - .

.‘""
AT T - .




. '-Itgrowth takes place between 4 and 6 we could hypqthesrze _:q=

“'ffon the Chlld 8, general 1earn1ng pattern (Bloom, B S.,

‘ijf}chlld s growth\occurs wmthln only two years, or three

‘ngflrst grade, nor 1s 1t oxlndergarten) a readlness perlod

'ﬁ:fwhlch Was formerly con51dsred p0551ble,:ﬁj

I“_(1964) -"ance our estlmate suggests about 17% of the

. o :” L
‘,rlght to be five years old These goals 1n reality were

;taught and worked through 1n a rather isolated way. thi,'ffll'

I

_wduld seem that llttle was expected of the flve year old.a

Thls v1ew is’ contrary to the flndlngs of Bloom‘

v

L
'u"" o

"'~“ipercent of the chlld s entlre llfe.- In the*content:of~_~~

L

f*itradltlonal goals thls phenomenal growth is 11terally\
"fundlrected or 1s haphazard ) It would appear that new goals ﬁu,:.i'
'”f;:must be developed in order, adequately and constructlvely,;;"f

. L

tho ald the Chlld in hls grow1ng and learnlng potentlal cInu""H‘”'

&.

R to permit the chJ.ld to develop to his full potentia‘l.v

i

nof Klndergarten teachers to get them (chlldren) ready fOI.f;

-'-r

st

Current educators are 9tress1ng "It 1s not the task

"o

Z%;fthat':, Klndergarten could have far reachlng consequences '_i”fyxoh'

;i'the conbemporary Klndergarten there simply must be prov1s10n“';f’ﬁ' jf?-[fi

'ﬂ{for school work 1n “an 1solated area such as readlng ‘has- been7}ﬂ,;_gh-j-'"'"

‘;thought in. tha past" - (Hymes, J., 1965, 10) Educatlonalﬁf&?f

"Qlfcontend that chlldren can learn at an earlier age than that'*'

-~

'Tleaders such as Hunt, (1961), Deutch (1964) and Gagne (1974)?i;f -
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varlous unidmensional cm.rrlcula._ Inherent ln the concept

e actlvn.ty-»

contemporary Klndergarten do not delmeate teaching method

be emphasxzed 51nce they are essentlal to the Chlld'

, e [ .
N .o 4 .
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New and challer\ging goals must be structured to meet;:;_.'- Ce

the chlld's development heeds —-'These goals l:Le in the areas

s of cognltlve, affective,-, oc:Lal and psychomoto:c. development._'.:'-";:"‘A

'I‘he contemporary l(indergarten must be 1ntegrated
[ N

into one comprehenswe currlculum rather than empha51zed in

of the ch:.ld's aevelopmental growth 1s the concept of

. The chJ.ld grows by d01ng. '

h - (Hymes( J', 1968’ pn 41)

It 13 1mportant to \note that the goa‘ls of the

1tself._ One can establish goals for the 80 s w1th:.n any

V.

desxred pedagogy. - i?'

"; ." A "The perpetuatlon of each program may

R T simply ' have a different pomt of.view: .. C

. "regarding- the proper procedure’ for B IS SR
: assisting in the development. of - S e T

the chJ.ld. (Frost J., May 1971, .

797) : :

In the conbemporary K:Lndergarten,e skllls must also" e

V:: cogmtlve devel°9‘“e“t'- A°°°rdmg t° Welllng (1971) sklllS o

) are assoc:u.ated w:.th problem solv:Lng, observ1ng, 1nquir1ng,j' : L

‘ .

and so on. Hlldebrand (1971) ‘also includEs (‘i) dec:.sion

maklng, R (2) deallng wa.th observable confllct, and

3’ _;-.‘"Mastery , A
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J j_"'of these skllls develops through the Chlld's J.nteract:x.on

- w:.th the env:l.ronment. ,A z{, dergarten program that prov:Ldes

'"_experiences 1n problem sbl 1ng, communJ.catJ.ng, decision

: maicing, and creatlng, facuitates the development of young :

v
e e .-:-.' -

' SRS ,children. .

,' R .'_ e : ) S .-.. .- e I L LT 'v'-i. - o
Lot Sy i A contemporary Kindergarten provrdes tlme. _- the- . °

teacher glves 0pportun1ty to develop st1ch skllls as

'.\

;"ob ervatlon, 1nquiry, exper:.mentat:.on and deCJ.SJ.on mak:x.ng. L

’

Katz (1971) among'others,,'.'stres'ses that Sklll development .

'AccordJ.ng to[Leeper and others (1974) T chlldren are':-_.'l":'"

"‘_,.-5-_,.,aware of soc1al class d:x.fferences around the tJ_rne of the

ﬁ-intemedlate grades or earl::.er. Ch.lldren s awareness of

'I‘he earller

.j-’ sej_f however, develops from bJ.rth onwards”"

the chlld has pG)SJ.tlve experrences ln connectn.on Wlth body. R

and enVJ.ronment eutuatlon, the"earller he or she can begin

to bulld a pomt:Lve image.,_. o T
L 'rhe contemporary Kindergarten proqram is concerned

-"-w1th the gross and fine muscle deve10pment and eye hand

-'._-rco-ordlna‘t::.on. _ Much of the growth and deVelopment of the

. .\'.' i . . . :_.‘-.'..

Z'- fP:Laget (1955), Hunt (1964), and Kephart (1962), do

..\

.i'l

‘% ' SR TR
it see such development as an automatlc& unfoldlng but as '
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'_only allow the chlld to explore the world but also prov:.de
_‘hlm w1th necessary tools for mental and soc1al development. .

' TSJ.nce large and small muscles and eye—-hand co-ordinatlon ) |
" -':'..-_".‘are so essentlal to yﬁ‘ung chlldren the ent:l.re K:Lndergarten i
f'-,".'.program must prov:.de opportunltles and must encgurage these f

' "‘-"'-:"two chlldren J.!a any group settlng

. 'a‘:'; the young chlld develop and move toward independent

- ."cope w1th rout:.ne s:.tuatlons and problems.,

at fac:.lltatlng max1mum growth for all chlldren.;

'__ a prOcess delayed or accelerated by experlence w:.thln the

'-"‘chlld's environment. Do . "_'._'_" o . : ST .':'.'- R

self dlSClpllne

"f'whereln there are chomes he has to make.f

' thlnklng

:n:various facets of the program must be both interrelated and

_ . : 13 \ .
. ;. > RV
.~ Ny s . A R 3
e L . v . ﬂ .
. K ¢ o L .
~ : . I e - - - .
L G e . '
Y
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Sensory motor and perceptual motor processes not

Ch1ldren must also be taught responslblllty and

The chlld must be prov:.ded s:.tuat:.ons

ThlEl also helps'

.

A i DR

DaJ.ly rout:.nes 'can help the chlld learn how to

'-\_.'"

The contemporary Klndergarten program must be almed

:_J.nterdependent. f‘The chJ.ld must be placed at the center of !




"the currlculum. A healthy self concept must be encouraged

.i_"'and developed from bJ.rth onwards. It w:.ll emerge and o

~

: develop in the presence of family and peex gr0ups_ - .I'i'e‘_'_."'_.'

u

.child must come to recognize himself as a L?n:l.que and

"important person since his self concept influences all

-other facets of his development. . Lo '




CHAPTER III o

. PHILOSOPHICAL BASE FOR DESIGN

'

Introductlon ;'

ERE T T N S SR

"':’specn.flc set of a:Lms, a number of assumptlons relatlng to

j.'~the Chlld and the learnlng process and a statement on -

a

-distinctive situat:.onal factors\relat&ng to the five year

: -' olds 1n our Neu*foundland and Labrad‘or‘ mols\ who must be
| P cons:.dered before any design 1s 1mp1emented. Sl '

. - e ' Language Arts Currlculum

-

t . p T L Phllosophy --lAn Integrated

lr ."_",'"sacrates, to Adermantus.__-_‘_ -y'.‘-;":f " ; -":5:

! L ,""Well, and don t you know that in’ every task

; - - ‘the. most. . :meortant ‘thing is' the beginning," T
. .. and espec:.ally When you. ‘have'-to. ‘deal with . ..

- anything young and tender""»‘ ’ (The Republlc, s
LITL 377) N R . i

:"'_'.'.'The Kindergarten is one of the frults of cent&nes

of thought and experimentatlon of phllosophers and edudators

- - L. - oo e, N Py . N SNEN Bl T
o . : o . o A ™~ e ‘
s e V7w p e k" -
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Ca,

. 'Whlle the term’ "Kln’dergarten orlginates with Froebel 1n the

__n:Lneteenth century,_ .’l.t can be traced back to Plato who
‘.:,‘recogm.zed the 1mportance? of the early years of chlldhood '-.‘-_ﬂ-_ ".':-'-._

o

"',"nd the need for a sound educatlonal system begmrung w.1.th

A ,,',-- ' the very young.

’ B .:prac\lces 1n Klndergarten, 1t is necessary to state that these

e

. 'd

J.deas flow from an a alys_xs and reflnement of the :Lnsightful',.

N The Klndergarten w:.ll grow in value as

X \our v:Lsion of ‘life and -our ins:Lght into.
j_ ng ‘of. educatJ. ri .deepenand.”’

den. .: ‘It will 'be'a tered. .from year N

LT by .. reflectlon upon what-we have- '

s att a and what we have accompllshed. oL

vk :jOu't ‘of thi w:.ll -come’ a ‘new-vision, . .

T higher: sta ard wh:.ch will enable us, to

: _"-.reconStruct and create newer and more:

. ideal: courses:of study for the - children ,
of the future\" .' (Hlll' 1913, p 274—275)

(IR
:"'r,

In the educatmnal 11fe of the Chlld 1t :Ls difficult

to separate the past, yt,he present and the future 31nce all

\the experiences and accompllshments of each developmental
<

r AP

A
-(stage are related to the past\ and antlclpate\the »future.
.".'\-. ot

"""Socn.ety today, llke earl:Ler soc:.eties, has certaJ.n percelved

5 “\
=

; standards whlch J.t hopes 1ts chlldren w111 measure up to and
5 poss:.ble excel | ' ' o : . .
' "-' The Klndergarten educator must be knowledgeable of

W R , : . R N ' -

1oL ~.Z_" » the{orld of the f:l.ve year old and understand how he grows




and how he 1earns.'

ad‘hlt rnodels to help hJ.m develop an -
and a sound value system 1n order to 1J.ve, _work and play w:Lth
others..- ‘ .
experience succes@ alOng every d:Lmension of h:l.s personallty. f:?:‘ )

The princ:.ples of ]:earning must be taken into account.

progresslng 1n stages._,

be. an acts.Ve process and one tﬁ,,at permlts him to move along

~(Yardley ,

max:.mum potential

.\:

1973)

He must have support:.ve and acceptable

.

= .
T must be taken J.nto account.-._'

For the fJ.ve year old

LN
R AN

?as a person who has to progress at hJ.S own rate..-

an adequate self—concept, for "a child catches his J,deas of

”'-'f';"himself from the 1mage of hlmself which others hold up to

']:he ch:LJ,d needs 0pportun1t1ee to create and

: security, ' acceptance, , a sense of belonglng and recognition

All phases of the ch:.ld's growth process
There muat be an understanding

', of the need to satisfy his\basic needa - his need for 1ove,

The five

.. educator needs to realize that learning is sequent:.al

learnJ.ng must

the learnlng co:xtmuum from the lcnown to the unknown and

cognitive, affective and psychomotor experiences and

instruct:.cm. Learning has \:o be paced to accommodate learnihg L%

rarely learn on the fJ.rst exposure.'

N -

chJ.ld's learning emphasis must be placed on meaning._

style and potentlal.A o

It must be repeti.tious,

R B

from concrete to abstract s:.tuat:.ons through a balanCe of ,_.:"":;'. -

for ch:.ldren

In each stage of the

'A ' year old B success in hlB school 1:Lfe w:1.11 be dependent upon

o‘ster healthy attitudes” ’

'i"liei“- NP S §

Hence,
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education exist, for, as W V.‘ Tils states, : "the real basrcs

i education as a freein

these understandlngs f the Chlld and the learn:.ng PrOcess_

1s alWays overlapping,'and an J.nterplay of 1earn:1_ng taking

,-place.. Educators, . po der:.ng the thought, have come to see

- ~beyond the subject label, there are pervas:rve themes that

L permeate all the art of language and 1ndeed prov:Lde a. base,:..-"_,_.'“

| of learmng":_

L . Because lang age is the subject through wh:LCh all

""'.f most fundamental of subj ects. . An understanding of the

manner 1n whiqh a child develops spoken language skills J.S

FARY

in reality, the educator must c0me to know each c°hild well, -j

: . LT

understand his env1ronment and have the abllity to v:.ew the

child and hls world as the chlld hlmself perceives it. "'_“» - ‘

: If these learnings prevail then the foundations for o

A e

L of educat:.on in any culture areu,soc.w.al real:.ties, personal—

soc:.al needs and values“ . (Tlls, 1972, p., 15)

,“\_-
- -

- -’_ I [ . :
Lol "ThJ.S conclusion ‘19 bound up w1th the very ldea of

‘.‘l

$ of ind1v1dua1 capac:.ty J.n ,a progressi\re ‘

. '
3,

o “ar I

While a Varlety of ap roaches and attitudes exist regarding >

the stagger:n.ng amount‘of content J.n thls dJ.scipl:n.ne, thereo

that while they are work:Lng w:.thJ.n the art of language,,,';': B

Co2
KR

.

for all learning,x fO 5 "YOU may not d1v1de the seamless coat

";_(Whltehead, 19 29)

:
other subJects are made :Lntelligible language becomes the

.J.

l

1mportant 1n know1ng what he requires in order to learn a
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complex skill such as reading. Language is closely related
to thinking; it ls theﬂmedium used to convey meaning; it is
the framework.for ideas'which are-expressed through speech
and writing. Con51deratlon must be given to the stages of

a child's cognltlve development and .the klnds of tasks
presented in each mode.

A Language Arts currlculum should evolve from a

d

chlld s. srgnlflcant act1v1tles and experlences.' Each of theﬁ

<§L¥g .strands = llstenlng, speaklng, readlng aﬁd wrltrng - must beg

" s

o the others. Whlle they are lnterdependent and 1nterrelated
and thelr 1ntegratlon in a program 1s the conSLdered alm of

thls study, each of these" 'arts' needs to be developed

v

purposefully, speciflcally and sequentlally * Efforts should
b made to flnd ‘the spec1fic 1ntegrat1ve learnlng threads -

© the concepts, sﬁllls, attltudes and Nalues, and to present av
h '3

balanced framework w1th1n the experlentlal frame of the chvld

-6 ’

and the educator in the Klndergarten classroom.

a ’ . :
4 4 S . . 2 CENC i ¢ . “

g 0 @ SPECIflc Alms for the PropOSed Study a} ,;'a
§ . : -

.o» .'. v e ‘I' "'

" The overall a1ms of educatlon for the children of" our

i

".

¥ SAT i
’1n Negfpundland and Labrador, 1959) The spec1f1c alms to b

P ; ] .
A .

;considqged in thls study are those of the Klndergarten whmch
. must 1nclude theaconcepts, Skllls and values chlldren need
('Y L -

for,therr sequentlal language-development;

N Lo % : N § -3 N e T ’

'con51dered as a process of language which is’ 1ntertw1ned w1th ‘

4’ I3

F. Prov1nce have be%n formulated (The Alms of Pubfuc Educatlon"

e . ) L}

-~

L2
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“effective the experience.
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These aims are as followss

to develop a positive self concept

to develop the communication skills
(Reading, Writing, Listening and Speaking)
- to promote a desire’ to read
- to develop the child's abllity to thlnk
< to develop a chlld s creatlve abllltles'

"~ to. strengthen his awareness of tbe meanlng of

) s "
- : L ( - ot ! -
. . [ : S

':Assumptions Relating €6 the :

~»- ' Pive Year 0ld and Learning. N i

In formulatino specifid aima within tﬁéeframework of

the Provincial aims, certain assumptlons about dhlldren and

‘learning are basic to the currlculum set forth in this study.

1. Five- year—olds are curious people.- They need to -

explore/iinvestxgate, questlon.and manlpulate through the

senses. The more senses are involved directly, the more '

=2, .F?r theﬂfive;Year—olas( learning‘experiences are

Y . e

.investigative when they are part of ah drganized and .meaning-

A

3. Flve year—olds have an 1ncessant urge for mastery

in problem 31tuatlons, They need to probe, analyze and

N re N v,
search for answers and solutlons. i : e

0

4. .Five- year—olds fxnd self- fulflllment ln success-

ful learning and are. motlvated not~merely by external rewards
\ ' )

and approval They dellght 1n partLCLpating 1n self—rewardlng

- ’S ¥ A 2

'thlngs, of life," of the unlverse.f.j K -fl ' .fff%:<ﬁ*

I
[

R A

B Tt
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»

activities and exercises. Meantime, of course, they are

"exerting some independence.' .

5. Flve-year—olds learh through experlence ‘with
people, symbols, events and processes.

j6. To the’ flve year—old play is ‘an essentlal part
- of learnlng, not 51mply because it may well be free from
evaluatlve restrlctronsw Play prov1des 51tuatlons wherein
the teacher can observe each Chlld .8 interpersonal relatlon—r:

v

shlps, assess hlS stage of development and encourage hlm to 1.3

paftmcrpate 1n experiences whlch promote hlS growth. o

377: Flye-year-olds are beglnnlng to understand'
symbols. They are comlng‘to understand that real objects
can be represented by - gestures,.movements, models, or -
pictures,'and ultlmately that an object can be - represented ‘"ﬁ
by the prlnted word i

<

8. Flve year olds aré searchlng for patterns.;/They"'

‘aré proces51ng and organlzing new 1nformatlon and are trying

to relate it to prev1ous learnlngs. A Chlld w1ll 1nd1cate

hls need, readlness and capac1ty through questlons and
behavlor

appropriate learning act1v1t1es.‘

The*teacher must be ready to respond and lnltlate

Ex1st1ng Situatlonal Factors . R

Any organlzatlonal plan for the flve—year-old in our

-

Newfoundland and Labrador schodls at present must 1nclude an~:

3

acknowledgement of certaln situatlonal factors.f First;

a chlldren are normally admltted to Klndergarten lf they have :
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Tundoubtedly needed among chlldren of 5uch varled deferencea‘
”aKLndergarten classes at present usually have more than
':twenty—five students enrolled per sessron and an approxlmate‘”f

’ teachrng tlme of two and orie- half hours. R

.and 1ntellectual maturlty.

'learnlng in the Klndergarten, typlcally has very llttle'f”

" reached their flfth birthday by the end of December of a

given .school year._ Hence, there may be an age drscrepancy

"as great as eleven months among members of any one Klnderf-

garten class. In addition to the age differehce,hthere

may'well be:significant differendes in emotional, sopial,'

tﬂ Second, the teachgr,.who is the leadlng ‘agent. for"

LR

’““*Jtlme to provide for the 1nd1v1duallzed lnstructlon whlch 15 jff}“‘i-*

..-4

Thlrd, wgule the research of Bloom (1964), Whlte

(1975),,and others 1nd1cate that the Chlld s early env1ron—'

ment is extremely crltlcal to hlS later development, many of;f'

our flve—year olds live in env1ronments that are less than

'%desirable. As &’ matter of. fact, parents along the entlre

='soc1etal spectrum generally seem to have less tlme avallablef::

'to spend w1th thelr chlldren, Whether 1t lS ar questlon of

'economics or of evolvrng famlly structures, the five-year—old

“practlce,

48 becomlng more and more a product ‘of teleVLSaon culture.i..

A

ﬁFamlly dlscu551ons and conversatlonal talk 1s llkely to! be

'~mrn1mal. Hence, the flve year old'may often experience’

dlffAculty 1n verbally communlcatlng wrth other chlldren or

.with teachers - a consequence, we may assume, of lack of "

-
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_Summarx"

Bearing in mind these: conszderations, the central R

~concern in Kindergarten education is the matter of content.,

While the Kindergarten must be a. place where children are

N -

,happy, it must also be a. place where children are helped to o

ﬂ};;.ljh deal with significant ideas about their phy51cal and social

.worldn

Qleectual goal,'supplementing phy51cal, spiritual,‘social and
'lemotional goals.‘ The content must be developed'through

-ﬂinstructional materialsh strategies and experiences from

' which the five-year—old ls able to ga}her information, skills,-*ﬁﬁi7,f

'values and att}tudes.l The Kindergarten teacher need not be
. :_explicitly teaching the ba51c concepts, but could be exertlnq

nher Sklll 1n making available to the children selected areas

N a

o of information and experience and,helping children to make '
sense out of the1r world. Without actually teaching reading,
for example, experiences, materials and equipment can be -

""salected and used to encourage ‘and stimulate children s

‘iinterests and help them find new meanlngs and see =

ffrelationshlps. - f"';ii:;

o'

' While continuously conscious of her overall aims,ifv

ifafthe teacher presents her sequential Sklll plan 1n he'

'*-personalized fashion to meet the needs pf the chlldren

Y

Abefore her, prov1ding an experlential language base by

Aintegrating words, sounds and 1mages.. With the focus on

1

The iearning of key concepts must become the 1ntel—'5':,g-“
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'3 and 1nterest.

38

conceptual development the teacher is. the act1v1st, : R

.1ntroduc1ng and initiating new experiences for children, as. -

1.

well as supporting an extendlng act1v1t1es which emerge
from the routine activ1t1esJof ‘the Klndergarten day.A
PR The teacher S purposes must. be. dynamic and the

degree o whlch each child wmll attaln these goals w1ll

a

differ accordlng tO,hls 1ndividual ability, background
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CHAPTER IV L
SE 'CURRICULUM DESIGN-. . - S
Introduction JT: LD s :

:.Zon the chlld»in a language environment. Flrst,xsince
' ’ b.. '.,

lﬁlanguage blays a. V1tal role ln all currlcular areas the«J'J:'

: B

s o

iAISecond, the curri‘ulum plan 1s extended t“

R .
- Sden

y "} 1nterwoven.; lﬁf;ffif:-fﬁif;iﬁffff f::ﬂj9"f5_3_iff
. Finally,‘an attempt 1s made to tranélate,the notlon
e N . o

“focusing on one specific theme . Through the thematlc unit

'uﬁa}fapproach, partlcular cdhcepts, attltudes, skllls and values

\‘ e

e N \ . ’

’.ilnitlated in the 1nterest centers and the relevant learnlngs
-:‘Lfrom the varlous currlculum areas pursued w1th1n the content

Co b . " ,
[ .ot P -

.of Language Arts.,

v

"fxf3"g-ill Overv1ew lh":;?;

.

2l De51gnated Currlcular Areas ;f:?l E \*"f?ﬂ'lﬁ“~;'
C 53.1'_1 . (i) rJonal -and" Socmoemotlonal Development >
A ,,‘;'i%”vtii) Physical Development o R

co(idl) - " Cultural Arts A . P

: oLy sta)d. Artl e R 4
- et (b)) Music B IR B
(c) Drama ff”iﬁk?f{" fvi-j.{‘x'ﬁpOf 5{3:ﬂ .

- i \ . \

,ﬁ\.;‘-:'iVQ,“:»_ This chapter presents a curriculum plan whlch focusesf'

'”?f;varlous ﬂubjects are consxdered separately for 1anguage arts-~

of Lntegratlon 1nto practlce by presenting a unlt of work ;}g

'ﬁ'may be encompassed by ‘a meshlng together of the actlv;tlesif**”

.
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L (iv) Env;ronmental Studies = . ;-",' o ' P
, . © . °(a) _’'Mathematics . -
. (b) Science ) ) "
i - He) ‘Social studies -
ool ."-' T - ,4l‘ e
- 3y JActivitynCentre Apprpach e :

U ER

'TfiprOcesses of listenlng, talklng, readlqg and wrltlng.
.'?zto very much learnlng lS through language.
ﬂf;;ithmnks w1th language,

‘fand then he makes symbols that stand for the sounds..

'ﬁthe currlculum are con51dered separately in thls study,
L clearly the empha51s lS on the chlld and hls experlence,

X '3ﬂ3ﬁone of whlch may lnvoke seVeral subject matter areas..

" Thematic Approach o

(a) -
(b)

'j,(d)

wole)

Ratlonale

Objectlves..m

Key - Concepts

Toplc ' L _w': Lo
T sub-topiés U T enien

S " Possible :Interest Centers : _ ’
~.i(g). Daily Plan' == Friday - Frlday_;zfiT
'« .(h).-.Related Activities: R R R TE
L (L) Field Telp Checkllst ,gﬁg"[,ig=ﬁfﬂﬂs*"”
. (§).,Evaluation . R
» 27 (k) Conclusion - ffi”"«,,ggif'
j,:(l) Suggested Songs ! ; cele e
s (m) . Preparatlon Materlals for the Teacher‘h,H””a

ot f; Overview.\”

Klndergarten is a: language—saturated env1ronment {;:;y

'”,Ewhereln chlldren constantly have to use the languagefﬁfﬁ\t

Th;s

5ﬂprocess 1s extended again and agaln as the chlld experlences

‘;fexposure to varlqus concepts and skills 1n eaqh subJect area. s

'a'Most of hls 1nput and output W1ll be by way of language. d;fiuf

For organizatlonal purposes,
but

anys

. Access‘g-;
The flve year—old.

He makes sounds that stand for thlngs:"'

the varlous subjects 1n fﬂ?n"

Having ..

L g R
. : ‘

.‘: 1 ?',
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ﬁﬁbroad range of academic learnlngs.

‘~i“organlzed around tOplCS

_each Chlld.z -'JZ

-'opportunltles for experlences through Wh1ch learnlng may

- 41

"‘determlned the chlld's needs, interests‘and'abilities{-it

is the prlmary task of ‘the teacher to prov1de a broad

.\experlentlal baee w1th1n a functlonal setting While. the.:

programme must be flexible and whlle the subject matter is .

not strlctly deflnltlve, the chila: will be’ exposed to a f'

In an-. effort to create a total learnlng envrronment,

r

ﬂ#teachlng approach.a The toplc approach may'be a collectlon

,).-

T:should be consmdered and act1VJties of varylng types and

ﬂ'levels of dlfflculty should be: planned to meet the needs of

" -

The teacher can select certaln phases of the theme

T or tOplc to empha51ze for a day or part of a day and proylde

.

ﬁftake plaoe. Varlous act1v1ty lnterest centers could then be

l'\.

';, set up 1n the classroom to Supplement thé programme."

E

'of the Chlld t0°use all of hlS senses,'to have tlme tof

];explore, to anestlgate, to th;nk and to develop concepts,'“h.

P

’zﬁ*attltudes,,ekllls and values related to the language arts,'
:;the cultural arts, phy31cal, personal and SOcloemotlonal
Qh.”development and env1ronmental studfg%.~ The subject areas

Jﬁ¥w1ll not be abandoned, but emphasxs w1ll be on the Chlld s

o:the,currlculum 1s presented through an- lntegrated t0p1c-“f”"““

.gof teachlng materlals and suggested act1v1t1es meanlngfully

.”In deveﬂaplng a toplc or sub toplc_fﬁku

The Klndergarten teacher w1ll be aware of the needs SRR

Lot e o
pe %,
e e e L L
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. the term currlculUm"'“ It is more a matter of taklng

“}advantage of act1v1t1es whlch often haVe several objectlves

1n fleld trlps 1n soc1al studles, art, mathematlcs ”etc.f'

-1f 1anguage experlences are to permeate the entlre programme.

42

involvement. ,Through thematlc unlt plann;ng and the selected

LY

,activrty centers, the teacher w1ll provrde the settlng .and

opportunlty to extend and expand the lndividualllnterests and

.'_ capabllltles of the children.

At the Klndergarten level, there is no 1ntent to .

-establish a Separate currlculum for . the cultural arts,l

ienvmronmental studies,ﬁetc., 1n the tradltlonal sense of .

..\l

:gto prepare the chlld for fundamental ldeas, concepts and

It is the concern of thls study to examlne the

- fvarlous curricular areas and activ1t1es for language arts

p0591blllt1es; Chlldren are lnteractlng verbally as: they

“observe, experlment w1th, share materials and part1c1pate ‘

'1.

..:

~'Since Klndergarten chlldren are generally at the aural—oral'-

;stage of 1anguage development teacher attentlon lS focused'

'.ion the llstenlng and speaklng skllls.: However, 51nce theseT

'ldﬁvery Skllls are essential to readlness for reading and_

'wrltlng, ample consideratlon must be given to all aspects'

+

}1fgenera11zatlons and to lead the Chlld toward self—fulfillment.L;ivftﬁ*

S e et L .
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Designated Curricular Areas-'
. : ~
AN

Personal and Soc1oemotlonal Developmeht

N

The Klndergarten Chlld needs to feel that he 1s in
N
his second "home" - He ‘needs to flnd a settlng whlch meets‘

his needs for exploratlon and provrdes enough stlmulatlon'

'for learning. The child needs to feel at ease 1n ‘his

"surroundlngs ln order to funct\bn\normally.. The teacher ;:?,,5

ffmust plan and Lnltlate conversatlon\\and provide for an

:'}and bu1ld1ng ma’ rlals.;tThefchldd needs to have tlme to

ff establish himse f 1n hls new env1ronment.‘ He needs to
. >~ N -
settle his fea s and develop self-confldence. He needs to

know he is 11ked, understood and accepted by a- klnd,<

-

‘attentlve adult and also by hls ew found frlends. When he'Y"'

o

is secure, he w111 feei at eas to talk, manipulate,, N

'.questlon and develop 1nterests Ih the classroom act1v1ties.‘

As the Chlld beglns to artlculate hlS feellngs and

\ .
>

. R
responds to varlous SLtuatlons, hls~1anguage skllls are

?l;fgradually developing.; His involve?ent 1n open ended storles,"“

._,], R

what lf' klnds of short exerc;ses, share and tell tlme,

-

playlng and dramatlzatlons, w1ll develop hlS personal aWare—f'f'

ness and enhance hls relatlonshlp w;th hlS peers. He 1s

”!'deépenlng hlS understandlng of hlS peers by learnlng'to

. share, and wait hlS turn, he 1s bulldlng fr1endsh1ps..=

SR Atk ._.,...\__ g ey N) e e e e Dy L -

—a S
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-&} Shlp to space._

.The five—yeafrold is a dynamic person who'wants\and"

needs- to develop and learn.' HlS goals can.- be reallzed whenfo

’ .
" he has OppOrtunltles to develop 1n a healthy and favourable
-_env1ronment., _ _ '._'. _ o .-~:.- e
L S S . . - o ' .
Physlcal Development , , -f_ o 3 R 5-' j_:,,_ﬂ DR

In hlS study of the prlnciples of healthy living,

the Chlld comes to understand has own body, and hls 5elatlon;&;
e .
He 1s developlng and reflning hls perceptual

jumplng, hopplng, use of gestures,'balance, and control

S . LORTO

acthltleS.. He 1s developlng a conceptual knowledge of hlS oS

~51ze and space.~ He lS gamnlng adeptness at handllng toys,;

3 v S

puzzles, mu31cal 1nstfuments and art materlals.
e The flve-year—old lS actively 1nvolved both 1ntel-n:

lectually and phy51cally 1n hls dally awaren@ss act1v1t1em.

=

This lncludes the development of a functlonal vocabulary as_fj-”'i"A

he learns that hls body moves freely and with force 1n space

and tlme.. He learns the names of the varlous parts of hls';zrffi“j

' _.‘.

body,.thelr relatlon to other parts and other objects. ;hégiiffﬁ,;"

\4- A |

learns to percelvé:people as hav1ng varlous slzes and shapes., N

K \ Co.
4 e . T

He learns the ways he can move and where he can move an a ff“'?

~.| . .},.-

f-specxflc area. He names the.body parts,.he glves dlrectlons

etc.; He can dlstlngulsh sounds words and anSeS and llstens

to others to move, hop, run, go forWards, go higher, faster,,aafigf}ff?if

. mény '.t]_.mesl‘_ _ :
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3t;3g"f v1sual world and the concepts and experlences of the art

'”i;ff: to talk aboutﬂthe Chlld S art. and engage h1m in- a dlalogueﬁ-:;i"”

to bounce a ball, clapplng exerc1ses, marchlng, etc..VHéff

has opportunltles to express hlS feellngs and’ rééponses,“"" .

Throughout all of these act1v1t1es he 1s 1nvolved 1n u51ng,

COHStructlng and 1lsten1ng tO 1anguagq:i?.;\n ‘ﬁiig;'}i‘,_f ;
7-fcultural Arts imh., o ,{-:ﬁdn J'.‘,-htav};;;dfl-?;-z': T

llnes, space and color.

and draw1ng.v Art acthltleS can contrlbute to a chlld 8.

Language enhances hls ablllty to underatand the

QL RS P

”'_programme.- Instructlon'w1ll be more effectlve through

dlsCuSSlon and dlalogue. pportunltles could be prov1ded 7

,-- » vL

¥

about hlS own.work, the wor& of hlS classmates and the ",_5~'"

>

”conceptsg e'has learned.; Part1c1patlon of tth nature
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In mus1c, the Klndergarten chlld is 1nvolved ln'f ’

(s

actlve llstenlng. The ch11d llstens actlvely when he

part1c1pates 1nward1y 1n the sound of the mu31c, w1thout

LON

} actually 51ng1ng ox’ playlng._lGames 1nvolv1ng the

{

recognltion'of sounds, volume, tone and movement take T

i - Lar

v

N

antly t/ﬁ’ggh,masréal learnlngsg"

'"”{place in an/atmosphere of silende and\receptiV1ty-'

nLanguage 1s belng used cons

- .
y

”:'assumptlons, p01nts of v1ew and Emotlonal reQZtlons and

N (._\ o A0 -._, . N

“galns an awareness of his role as well as the roles others

°

play He 1earns to communlcate and co-operate w1th others

- ¥ -,

growing awareness of bodlly movement..;

- - '.
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- Environmental Studies.

Mathematics.
"As the kindergarten child is introdnced to numerical,
metric and 1og1ca1 concepts 1n mathematlcs, he is engaged in
acéfvltles whlch requlre him to compare, c1a931fy, order,
" list,°discriminaté among objects, people, colors, sounds,
,‘words or other 1nformatlon.n As’ he explores mathematlcal
'concepts he is -also fulfllllng other objectlves such as
development of oral expre551on, development of perceptual'
- and motor SklllS, general development of thought, and the

development of artlstlcnand muslcal expressron. . . -

Thus, *as part of. Klndergarten act1v1t1es the Chlld

‘will be asked to exercise his . mind but as well to externallze

and communicate his thoqghtsjthrough~variousxmeans.: Being

as yet in the fmotori stageuof development; it is undoubtedly
"through his actions,'gestnres and-manipulations,.as.well as
-his whole body, that hé/al;ﬂ at first try'to manifest and
express his thonghts. He can be encouraged to relate hlS
‘actlons in chronological order- to separate hlS actlons,

i

. to propose several 501utlons to dlfferent\problems, to make ]
suggestlons, to ask questlons, to dlSCUSS hlS oplnlon 'with
adults and peers, to glve orders,to descrlbe people, objects,
.anlmals, events, by'nslng tHe most speclfic votabulary"

‘posslhle.' He will be éncouraged to explain;hisnohoices, to

. makeupredictionS‘and to justify and ekpress some of'his

. actions.

. . NN ! R . . -
. P PR VS SO SRS SN I - I
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Science ) " . s
The Kindergarten activities centered in science helps
\ the child to establish a basis for future scientific-study. %
) . _ ;
. They offer him opportunities to see, to listen, to feel, to :
'taste, to manipulate and te investigate. LMoreoverp these g
activ1t1es stlmulate his curloslty and develop his sense of
-observatlon by 1eading him to tn/nk and to make 51mple‘
'genralizatlons based on. .his observatlons. -9' .
Sc1ence in' the Klndergarten draws upon matter and L
[
energy. the earth and the unlverse, man and hls enVrronment, o
. e
and living things and their act1v1t1es. The Chlld is . .

- involved in walking tours, experiments, a wide use of audio-
visual material and much observation. Specialists and
professionals are available and can be invited to come to’

speak to the class., The Kindergarten teacher has a wide

-range of activities to use to introduceIscientifig/@onceots..
In ail'of these scientificiactivitfes.ianguage‘is ddtal,

"partiCuiarly{when a child'engages in actimities in-the'
soience Corner.' A Kindergarten chlld needs to dlscuss,

- 1lsten for dlrectlon, Qgte observations, relate generallz—
atlons and make plans for fleld trips. Most of ‘the
‘materlals that W1ll be used 1n the" sc1ence act1v1ty area.

N . ‘are suth that a frve—year—old.can touch( feel, l;sten tom.

N FE n . ' ' - ’

\ . - it and possibly taste ‘some items.

[2]
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Social Studies

The Kindergarten experience gives the five-year-old
numerous occasions for social experimentation. éituations
are prov1ded to ‘enable the Chlld to work and to play“alone
and in a larger group. The child 1s 1nvolved in communicatlngh;
sharing and cooperatlng w1th others. Language experlences LT
- are 1nterwoven in the social studles act1v1t1es. "In worklng
throq‘h such themes as community helpers, travel animals,
_'spec1al days, heroes,_etc., chlldren w1ll be involved in T
'}share-and tell storles, role playing, 1nterv1ews, llstenlng'
to invited guests such as, the policeman, descrlbing particular
events and helplng the teacher record the happenings, plannlng,l
relating and recording . field trip events. ‘These experiences,

.whlle enhancing the child's language development help to-

promote a positive self image. As the child becomes involved

in these'activities, he is enCOuraged to'have'respect for'
others, to accept respon51bllity and to recognize "that he is

a valuable member of the”class.

ActiVity'Centre Approach-

. In the activ1ty centre approach, act1v1t1es are both

self—inltiated .and teacher- directed The child learns by

'experlmentation - by the 1nspectldn and manipulatwbn of 4 . ;,fi.

materlals. He is provrded opportunitles to develop resource-

LN

fulness, curloSity, spontaneity and self—confidence. Language

fdevelopment is. progre551ng daily and comes naturally through

'-~creative drama, storytelling and.puppetry rather than by wayof'

PRI - .
i~ - R . . ¢
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print. Field trips resulting from thematic unit work can make

the curriculum far more meaningful and interesting to the o

.five year old. This is not to say that the regular planned

lesson would be overlooked. Rather, thlS kind Qf.approach
supplements the curriculum andﬂprovides a'Very natural
tranSition into the world of formal education._ff o

To accommodate the activ1ty centre concept,ltables E

- )

may be nwre suitable than desks. The young child will need

R B2

2 space,.freedom, and privacy to move about The interest

‘-

centers may Vary and be used in different waYS depending on ﬂ'?" "v.t

the unit of work at hand Particular attention needs to be..

given to the free work area. This/aéfords the chlld an

opportunity to make chOices, create, eXChange ideas, and

find solutions.- He learns to share, accepts responsibility

for his work: or -activity, and is gaining a tolerance for his
_ s A . |
peers. _ ST g

n

‘Teaching and learnlng are, based on a process of

continual interaction 1n which teacher and child are
. ,

»partners; The teacher must take responSibility for the

- general purpose and direction of’ learning by building <
variety and ch01ce into the act1v1ty and materials. .She
is’ conscious of the content, concepts, skills, space, time~

and materials. She needs to find some time daily to dis-

cuss at least one act1v1ty Wlth each child. . ffJ.

An essential center w1lee a library area.ﬁ This - '

‘,.

needs to be set up in a relatively qu1et, attractive and]f_ :

c0mfortable area.- Depending on her goals and the topic
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at hand,'the teacher will provide and repienish the nmterials,‘_: o ?g

v

Books can*be.borroyed from .school, regional'and community | e ﬁ:#ﬂ’
= .+ libraries.- The-child willllikely be'stimulated by picture
?' - dLSplays, models and very often enjoys partiCipating in role. N
. playing, puppetry and varlous related reading act1v1ties..

Hence, the five year old w1ll have opportunitles to- appreciate .

4

e the realm of 11terature and ‘to have stories and poems read to

P N N
e, v cy

him by éhe teacher. This w111 buttress in the Chlld 4 desxre

to read As the Chlld partic1Rates Ln thlB act;vrty, he can j:f';.'
”'identify W1th particular\characters, experience Joy and L
f\ ‘ -. ’ ,Lsadness, recognize problems, make predlctions and prov1de his}h:JfL~foU‘
:? town endings.' This kind of activ1ty serves;to strengthen and “

eéxpand ‘the child's vaiue system.

Another very important area in the Klndergarten s

.

vclassroom s the art center. In thls area the Chlld has

opportunlties to draw, . palnt, construct models and develop -

LI R

hlS aesthetlc awareness, -He learns about hlmself by-

_responding in creatiVe forms.' Once again the activ1ties

yWill grow out of the unlt of work the class is engaged 1n

[ S

'at the time. : - L - .,~.' IR

New centers such as a llstening center, sc1ence

_ center or mu51c center may be organized as the act1v1ty and S ,.?fw

“ ‘) _'.unit of work are extended The‘teacher w111 be aware of the , A S
R e . - . . . .‘. ) ‘.I ) <)

needs and 1nterests of/her group.

[ IR [

J' S e It may be unrealistic to suppose that the teacher

can be solely responSLble for preparing and organ121ng all

centers-to.keep'them conslstentswith her teaching. ,This L

N . o A




k.fﬁslbeing resource people._ If school hours are' 1nconVen1en@ for.

ol o LS R PR

-'ucenters helplng w1th fleld trlp plans, making costumes and

52
. ..l:!..:
L |
is where the parents can be of\much assistance. In.an'effort
to bring'parents, teacher and the Klndergarten child. together,
parents could be encouraged to part1c1pate in this kind of
activ1ty Through parent teacher conference, newsletters or

telephone contacts, volunteer services could be organlzed

3Parents could be an lnvaluable serv1ce by way of settlng up

-, B
- l

ﬁsome they could be encouraged to help ln the eVenings or

: jafter 5chool._ In thls way parents can be directly 1nvolved

coa

‘_ in the chlld s school llfe as well as- utlllzlng thelr ownlz N

sﬁ%lls and knowledge.: l B ”'-: ',f N | _
‘ \Ulﬁhln thlS klnd of framework the subject areas and ;{
learnlng processes are lnterwoven around the lnterests and
.prOJects developed w1th the Chlld Thig klnd of : integratlonp

1§.not new but rather is 1n tune wrth real 11fe experlences..

..
Y

, . Thematic Approach
7= Development of a Unlt

T

Integratlon of act1v1t1es allows different resources _

v

_ to serve several purposes and to- enable the re1nforc1ng of .

- one’ aspect of learnlng by way of another. ACtiVltleS centerlng -

-

_around a social studies theme, for example, can ensure

1nclusron of learnlngs ln several portlons of the currlculum.'
Certalnly lt 1ncorporates all facets: of communlcatlon as: part

of. the orie.. process. R '.",' P

& e

TR
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o S In planning any unlt of work, it is lmportant first

s PR S

pf all to establlsh a framework and plan aro%the needs, .

- R : R ‘A ey :
ot . e e BT e
B - B e LA el an e S R U ,3@ N

interests and abllltles of the chJ.ldren at’ hand.. .The—
principles of the process of instructlon are the same for s

. - ‘any curriculum plan, but the range and sophlstlcatlon of the )

. - ’ M
) .
P U LU L U

‘actlvities w1ll vary An the llght of the ChlldI‘JS T

L . -;_experlentlal base

. By way of lllustratJ.on a unlt of WOrk lB presented,'_..‘.:"":
1 . u focusmg on one theme, "Klnds of Fish" All tradltlonal
] . . N '-‘.: ' .
e dlSClpllnes m K:Lndergarten w111 be pursued and 1ntegrated'.'..,--’,?l L
; .._.-'S; USRI 'llalong a Language Arts continuum 'I‘eachlng materlals and )
\- suggested actlvities are meanlngfully organlzed withln the
fol,low1ng themat:Lc framework i
- f-_(,a) ,'Rat-ionale_ R
- (b), Objectives. -~ -~ - |
“(e) " Key- Concepts
(ad) Topic. ’ R
. (e) .sub=topics. . e
, S , _ (£) ~ Possible Interest Centers T
i -~ - (g) Daily Plan.-- Friday - Fr:Lday
s . S 277 (h) .Related Activities, ,
v - {4), 'Field Trip Checklist
S o A(3) Evaluation" e o T
R <. ... (k) conclusion.‘ . IR L
b . o S (L) Preparatlon Materlals for the Teacher
' i . - . ’ ) ’ “.' . : ' . . . - CE
L e : Rat:.onale P ) B
- { . g 'I‘hls topJ.c 1s chosen over others since lt 1s one of

keen 1nterest to the chlldren._ Tt has unllmlted possubillties': -
for development and .'Lt 1s ‘a subject that 1s relevant and _
1mportant ‘to the 11.festyle of Newfoundland and Labrador and )

one to whn.ch most chJ.ldren can relate

.
¥ f -

; . : -
RIS . B :
AN \ .
R [ .



Obj ectives

- to

areas of the:

-~ to
fications of

: . '7, "E.-.."flsh, such as fins, gills, and s’cales;

54

-
e

.show how the theme re_late's to the various subject

Kindergarten programme; namely, Language Arts.
distinguish between ; different kinds and classi-
fish, . ..

pOint out some of the general characteristics of
ﬁ. . ' ) oo ! :

Do - {.--to J.nterest children in observing flsh and in N

'-.,f"discovering how they change as they grow.,_'_,,'f..'-

.o . S
o K

":'fish'i"n.g industry to our livelihood

IR ST ~_'-- to develop an awareness "of | the importance of the L

to’ interest children in sport fishlng as a pa.stime.'l

'-to 1llustrate ways some fish protect their young . ‘

* .". . - . to

show that most fish reproduce by laying eggs.
- "to develop an awarehess of and a respect for the
"»natura_l realities and the beauties of creation.

- to demonstrate the spatial concepts of s:l.ze. AU

'n

Kinds and ClaSSifications of Fish (See -Diagram II')

In th:is particular outline the emphaSis Will be on

e« i e AT =

' 'the kinds and class.ificatlons of fish in Newfoundland and

i _ N ,._-.'Lahrador, since the’ fish :Ln our waters are mamy and varied.
o o Afs the toplc is introduced in school, a newsletter'

, '_,‘Will be sent out to’ parents explaining the theme, reguesting.
B .lpermiss:Lon for field trips and asking for their aSSistance.

The teacher Wlll need to gather and. plan how to

R

) -'1ntegrate the materials wherever p0551ble from the different

e tvmmmemm e e, e L




DIAGRAM II
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) .~ KEY CONCEPTS’ °

- ; R
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subject areas. The school librarian can be an excellent

L
resource person. . All visual aids will need to be prepared -
and ordered. As well, any arrangemehts regarding field - "/\
trips have to be mdde. in advance.
- ' 2
POSS.‘Lble Interest Centers
lerarx/l‘..anguage Arts o _»h' :

g A flannel board display us:.ng colorful plctures of

varlous f.‘LSh, a number of lllustrated books relatlng to the

.,,

toplc and a tape could be made of varlous songs and poems L

about leh.: S " .l Ty '. el el
Mathemata.cs . '

5

'I‘hls area could have such mater.l.als as we:.ght scales,

e Y

measurmg tape, .rulers plctur}rs of" flsh for compar:.son and

clasmflcation.

Sc:.ence Center

Thls area could have an aquarium THis"éould"b'e
used to feed and record the brme shrnnp experlments. It

mlght be possmble to obta:m some bottled f.'LSh from the sca.ence'
o Ces
" Arts Center

ThJ.s area could have materJ.als for cuttmg out

plctures. color:.ng, drawmg, palntlng, modelllng clay,

plaster of: par:.s for maklng models,.supplies to make flSh.

mobJ.les, murals and varlous shapes and sues of fJ.sh

v

——eie e o : - o LD

- e
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'you are a f:.sh in the sea" to reinforce the concept of

-‘spatial relations and s:Lze.

. - Sub-ToElcs '-. ‘,"_ ::'.. .:l" : - '...’ .- . I:._l.l‘: ) ' .M '{. . . '~’ \ . S ,‘ ':' -'. A

: o (l) Fishlng as -a; Sport = i '. . '-,1:""- e

..l

.....

Newfoundland and Labrador have already been exposled to
' ,.various kinds of qurt fishing be it for salmon, trout.
tuna or perhaps jlgging with their families. i Whether
children llve in the urban or rural areas of the prov1nce, -
':J.t should be easy to 1nterest them in thls sub 'Eop.ic.' 'ZIEn o
Lanquage Arts, children could compile theJ.r owri scrapbooks.r»'
e In mathematics, they could make comparisons Ain: s:.ze,,shape,

[

: weigh'e and length. : Field trips could also be arranged._ In .

4

g Labrador, the chlldren could be. taken 1ce fishing, th.le in"-',

o rural Newfoundland. children could go ]iqging or. fishing for

~trout, salmon or tuna. . . b
S : (2.-) Fish.ing as an Industry BV
l Many children J.n the outport regions may have parents

Y

who are dlrectly J.nvolved J.n the flshery. ".f;'his_- prov1des Lo

...;.‘.,.;-._--—v-_.....ml-‘.:-..h._; ._ . }—-@ .
‘ . 57
Physical Education ‘ !
. 1_ . - Materials woutlined in the regular ‘program could be
made available - (Battle Creek Programme, Department of
Education) Children could engage in games such as "prétend'

TIPS

stimulating discussmn of the, topic. vaen."c-hil'd'ren‘inl urban, .

2

) 'areas have, little distance to travel to become 1nvolved in

| , the .f-is.h_ery Arrangements could be made to have children

B e T R T R T e S R T e LT e e S

L S,
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‘visit. 'fish plants, th'e' -Departmgﬁt of Fi'sherie's,' 'shipS‘ and -

' "forelgn vessels, v151t1ng 1ocal ports, fJ.Sh macKets and

" be valuable resoxfrce personnel 1nvolved 1n the J.ndustry

_,Introductlon of the Theme

—

declde thelr 1eader and any sub-grcbup necessary. o 'he \

v

supermarkets. Local fishermen 1nvolved in, fJ.shJ.ng for.

lobe'ter, vc'rab, cod sun.d mackerel, herrlng, etc., could

’

FrJ.day - In Fr:Lday s class durlng story tlme read

a8 and, d:r.scuss the story Down’ bY Jlm Long LI
R ,'Stag R Follow:.ng the dJ.scusuon tell the

DT '.'.A’.}_chlldren that our, new toplc for next week
o ' _ __-.'j“:ls going to be "E‘lsh" Have children talk

R ""_'about thlS toplc and’ dec1.de on sub-—topics
'jwhlch can be of 1nterest :Ln th:.s unit of
.work These could be- (l) Sport FJ,sh:Lng
(2) Flshlng as an Industry. :

' Group:.nq arrangements w1].l have to be made. Perhaps

the chlldren could dec:.de who w:.ll go in each group he

‘humber: per group J.S lmportant. In thJ.s s:.tuatlon, there _"'.

' '-.'wz.ll be elght ch:.ldren per group. ) The chlldren have to

‘ -.chlldren w1ll be J.nfOrmed of what is expected of them. In T

thls unlt, J.t will be a: presentatlon -of. the:.r tOpJ.c to the

- ' )

.“class at the end of a K} 'I'hlS can take any form, drama,

art, music, painting, puppets, boéks, model],mg clay or a o

._f'combinatlon of. all of these.

. .

Any materJ.als collected'\by the teacher can be dJ.s—

Q"played' Other materlals wxll be left to the decmsmn of
. "-'the chlldren J.n the partlou,lar group. The tour whlch 1s

planned for Monday will be dlscussed ‘in detail ' r‘ T

Vel




. 'MONDAY, -

: LW e .
» Zioiagiemi;il'
i - Tlmetable for ‘a Five Day Perlod .

-

‘of Educatlonal Tasks

"JQUESDAY'

WEDNESDKYi:

}.'T‘:;mﬁsb‘i&'

'%ERIDAY

'f oPenlng Exerc1ses

Greetlng, Alphabet, Sounds, Shapes, Colors, Numbers '; . 7;}”
Date- and Weather: Chart e . : LR

e Tk

110300 Lo

= 10 30

iﬁfﬁéfﬂ.f

. ™
'I A

Ll Bus Tour
|of

Cabot Se

| ‘|Foods. -

'.Plant

\".

(One stop
along the

harbour

front-)~

Language Group Work fLanguage _ -'Prééentation

'{_ Arts ‘Scierce/ . i .| Arts/Soc1al Group I S
a . .Language- . __j-StudleSv - .
- N 1 I PR .

o

.ibhyérear'hff'
ﬂfEducat;ong

Group . . Ll

work

Physlcal
Educatlon

| Rediigios -

~ BEducation

Snack and
o Break

_:j(ehildfehféfet
" . centers. to.w

«freéﬂtoggéttd
oxk*or.play.)

]

the .various

JMethémoticsl

Mathematics

-""{"-10 qs -~ 11 eof'

T.Language

I;.Arts

_ Work
s Perlod

"~ [ Rathematics: -

e

s

QPeriod.l

Group

Ve

N Work 'ff'

Health/

o Soc:,al Stud.tes t

Stoxry .

,n_\'Group-?11~i
Al werk ol

”“~Educatlon

Religious‘

. | Hathematics |

“pPresentatidn

,jGroup“II‘

Presentatlon
Group III :

Group
Act1v1ty
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ll 30

"

'11'.‘5 0

T 9:30-

) Dlscuas the tour brlefly

'.._‘,'.jgaw.‘. Prlnt a sentence abbut the trlp.

.\0.'

Chll&ren ,WIF'LI llsten to the record, '.

“Newfound],and J :Lg Medley“

W‘

.

DlSCUSSlOn of trJ.p. _'“OuJ:J ‘I‘rlp".-'- Make w1th

the ch:.ldren an exper:.ence chart outlin:.ng

Sl
- N .

what they saw..» Sl e

s

Art

lerary

dlscuSS theastory entltled "The thtle

For storyt:.me chlldre,n w1ll llsten ancl
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Tuesday ’ | : ' - - ;‘ ;
:' 9:15 - 9:45 Language Arts - ‘ o o
g ' - - Read and have the children liéten to the
'e stories'ﬁTne-New Fish": "The Funny‘Pets"
: and "The PetslMake.Somethiné". Prepare
! ' questions - pnat happened first}_second,
v ~ h A 1a;t_? What v'»‘l"o’ul_d happen if?  Ask. ¢hildren
jk . 1 _. L - .' | ‘. {té.tell;how'tney:would.haveitne Storyzend.' )
5545;'— 10:00 - Phy51cal Educatlon -fi _ R -
,. | '“:Have children play the Bubble Game.. Ha@é’l
:i ‘ "” h ,l k o ' chlldren move about the ‘room' &t random,f'i.,'.ftfiwﬁé ﬁ?
8 L : T . each in hls{own~'bubbleff They-must‘not |
. . touch.anyonefelse or the buﬁble:will burstt
é The chlldren pretend to be dlfferent flsh )
':5 having drfferent shapes and elzes. ‘Follow- o
_/f ) ..‘ lng thlS act1v1ty thelr regular 'Battle )
E;}- : _f . C o Creek' programmepw11l ‘be contlnued . ‘
N 10:30 . - 10:45°  Mathematics -:
%. ) ' | lFlannel Board w111 be needed to work .on -
countlng skllls.y Colored cutouts of flsh
. 'i:, can~be prepared. Children w1ll 1earn the "
' _. f'ldea of one. to. one correspondence and ) ’
\ n i; :;_ - 13.7.'_L-'recogn1tlon of simple shapes - long -.eel 2%-'
R v_-: ; :,'f'flat - flatflsh ;'ig' . A .
L D 0-.. y ‘
. . / s .
A v ’ il e




10:45

9:15

r.wednesday

S RTINS

11:00

11:50.

10:00

.-‘__

™,

' shrimp experiment.

ifdiscuss the aquarium

'.for this particular experiment -'the brrﬁe

62

Work Period -

Children will examine the'letter R,
They will feel it, trace it and make'it._
They will listen to the talking alphabet.
record while they Hold the wqrdrpicture

card before them. They‘will then move on

,to do the work on the accompanying’ sheet.

Group Work =~
The groups Wlll move to their centers ofﬁ,

interest which have been set up prior tol

PR

class time. They w1ll w0rk -on their f

* v

pro;ect under the teacher s careful

superViSion. They may choose to work on

{

a mobile, a collage, a scrapbook, etc,

‘o

Group Work -

{
|
Teacher will take th% children to the

.'-sc1enpe center of the;class tolexa ine and

They will set up the
aquarium and discuss the food that is needed\
Teacher and children \\\.lzg'
will record the discuSSion and experiment

on a chart.' FollOWing this, one group may “”_.

choose to work further on this project and




P RN

S A

j
110:30 - 10:45
-
I
. .10:45 - 11100
4 Cog a .' -
11:00 - 11:30
T - ~-': ‘6’ e
11:30 = .11:50
i <

v

' créate the mOyemente sugqestéd in‘the f
"combositionf
'.j,palnt what they hear.

- Mathematlcs -

.cbrrespondence concept.-

..Health ~ n-" . .7

.Chlldren are shown plctures of muddy

63

keep a daily record of what is happening.f
The other groups may wish to go to other
areas of the clags to work on their

selected project.

Music -

Symphonic compasition, The -Aquarium.
Ask the children to listen and then 'to

‘Néxt, they wrll draw or

Rev1ew agaln«the Elannel Board work u51ng,'

different cutouts to revlew the one to one
A worksheet is,

prepared for' relnforcement

v

lettered st;ﬁams as. stlmulators.. They

Wlll dlScuss the problems related to

pollutlon and 1ts effects on, flsh llfe.-
- R ' '

-_Rellgious Educatlon -

Read and have chlldren llsten and study
e .

'plctures of the Blble story - "The Loaves

uand the Flshes";--JEBus feeds the hungry

(Mark. ',-8 l - 10

22 26)
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. ‘_‘ - . ; + } T -I E
ot b , Discuss with them ‘the idea of fish being ;
i_ .Y i, : , special creatures. People depend on fish

j . ' for food.

i . {" R ) End with the song, "If I were a Fish".

!‘ Al - . . ° . N ’

{ ; )

i Thursday . - ‘ﬁ% .

9:15 = '9:45° Language Arts - ' ST

Iﬁk"”-,,'* L ,_:‘ -'j'.hchlldren w1ll welcome a v1sitor to the,

fll%' o f' _.;class-—_an ardent salmon flsherman, an{;
?FQ 5}ﬂ-';':?}f':“ :W»‘"Q;Liﬁf:uncle of one of the children._ He has " .;_Ef:”'f
fﬁﬁéu L ' ”:;;:fffgyjlﬁf?-prepared a sllde presentation.{ a:7¢gﬁ- - i
I”h; . i:. ' :11}'_\f::e” .'a.j'dlscu551on w111 follow.-'“’ ff- . b
SN "‘9.:'45 - ".15":'09 "'"=1>hysi_c‘_a1"Eai;cat;‘i"'csn i )
| ._ | o Children-will'éartlcipatevin a game.of“. ' : '
_i_ “ S o , . . -"Shark"' This is'a‘variatiOh ofhthe tag'
-QZ o "7"J_d; . . "-!gamé; Following thls, children can. . |
:itk '-:rl . :icontlnue on w1th regular lesson in ‘the. ‘ :
:~Batt1e Creek programme.,fﬂejf . f‘}~
10830 - 10:45 Méiﬁemati.&s; B | S
B ‘ | s USLng the collected cutcut materlals and SOETR
'él. ' :‘ ; 'tdplctures, reVLew tpe shapes and SLZes of . ;, :

- -.fl;f*lflsh Find’ the smallest, shortest, ..d_”;'} o

v

e 3.:;ﬂu -&d“>:ﬁ.fflattest, longest fish. Compare and

_ f» ”jcontrast them.- Examlﬁ!'the plctures of1the ;
' " haflsh and dlscuss thé 51m11arit1es and the:ffiyf.ﬁ;\'
o ﬂ:{d;fferences._~f”“j Q";H_;:Tﬂynﬂhﬁbtf&'
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10:45

11:50

:'.{plannlng,

9:25

‘for the class.

it step by step with the chlldren

l.salétshaker'beSLde 1t.

be mada.,

Work Period - —

,Children‘help the 'teacher to prepare lunch

- el
It is a fish chowder. As
the teacher prepares the meal she discusses ’

< She has

.the recipe printed on a large chart for the

chlldren to see. Each ltem is printed in

-dlfferent colors withxa plcture;ﬂfor example,

salt 15 prlnted 1n red w1th a plcture_of'a ’

:Thls experlence

ﬁprov1des opportunltles for dlscu581ng and

v

taklng turns, follow1ng dlrectlons,_f;tsli’”

learnlng quantitatlve measurements and’ usmngx

de51rable health hablts.

. . B

..Discussion. of hdw-the"preéentations are to

Check to ensure that each Chlld

',-15 happy with hlS project and knows what"

'he wants to do.'

-1Presentation from-Group I (8 students)

'(These are'@hare and telf'se851ons )

B I




1
!
I
i
v

9{45

- 10330

1 10:45 3 -
11:05,. -

11:30 -

10:00

.lQ:45H

-11:05
11:30

111350

'Mathémaﬁics~4“

: Oﬁge.I eaﬁghtexf§sh alive".

66

'Religious Education -

This lesson will be a follow up froﬁ'the,
Bible story, The awe and wonder of
cfeatiop canibee;xplored;_ The session
will end witﬂnthe children eqmposing_a
brief prayer of thanks to God;our ﬁétﬁef.

-

oo L

Chlldren will use the collected materlals

ﬂto come to an. understandlng of the ‘more‘} S
than *-less than"concepts. A worksheet_

x'can be avallable for re1nforcement._7f

SR ‘

Presentatiqnufrem'GroubZII»(Bﬂeﬁilﬁfen)'

These aré Shafe,and'TeliTSessions.
Eresehtetibn-fromlGroup III (8 students)’
_These are Share ‘and Tell sessions.
.Presentation of award plns to all the :

-chleren.' Childrxen. WLll then sing -

‘-

"together --"One, two,.three,;fopr, fivey.'

.
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'”fand an understandlng of meanlngs.

67"

Related Activities :

. .. .Y
R

‘Where and when a teacher chooses to use the Ldeas

in this sectiaon, each 6ne .can be used to teach basic concepts.

They can be used along with the course outllnes for.each

' subject areéa.-

L

Language Arts: through llstenlng, dlScUSSlng and -

p0551bly wrltlng, opportunltles are prov1ded for each chlld

to- thlnk, make inferences,.generallze and reach 1oglcal

'lconcluslons. Chlldren need to be developlng llstenlng skllls

and skllls ln verbalizmng their feellngs and thoughts of

'”'others.. They should be developlng a sen51t1v1ty to language

v

Some chlldren wrll begln

to llnk oral lanquage to the prlnted word.

'Llstenlng. conversatLOns,'storles, poetry, and songs
about fishing. ' Co o : . .
- . L ] ) 2.
. Speaking: conversations, discussions,

and new vocabulary.

-~

'Reading/Writing: Group charts for plannlng trlps,
- time of'the trip,

_stories, scrapbooks, thank you letters to reSOurce persons' L

1'and student act1v1ty Bheets.,

Mathematlcs- Through manlpulatlng materlals, diSF
‘cussing. and posslbly recordxng flndlngsp chlldren can

o

partlcipate and become 1nterested 1n.

Countlng-' flSh, plctures of flSh, days untll the

: field trlp, and number of shmps 1n the harbour.‘

s

pianning trips, .

labellng of cards or pro;ects, personallzed
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Estimating and Comparing: weight, length, differences

v and similarities in color and size.

-Math terms: heayier, lighter, faster, slower, more,

less, longer, shorter, smaller, wider, tomorrow and next week.

, Science: through direct observations, éxcursions,

g:conversations, books,'piotures and other'visual,aids, help

chlldren develop a cur1051ty and interest in klnds of flSh,

what happens to the leh at dlfferent tlmes of the year,

_ what trme of the year 15 a good tlme to have trout._ .

Soc1a1 Studles through excurslons, v1srtors,"

1
. . 1

‘conversatlons, books, plctures and other visual alds, help
the chlldren to understand the dependence of flsh on thelr,l
.natural_env;ronment, the dependence of people on flsh to

provide food, and the. many different kinds of f;sh that.are_

canght in different areas.

o

‘Physical Education. Games can be used pertainlng to-

themes related to fish: Chlldren can- pantomlne the varlous-

Y

movements .of fiSh ‘henoe, relnforclng such concepts as big,

,smarl,.upon, underneath, below, etc.s

Musrc- . Many. song selectlons are available such- as

"Our Goldflsh" '"Lukey s,Boatﬁ (second verse), "Over “in thej
nMeadow "Whatever'Can It aeh-and l"-..‘r'ac':k-v\ié\s:-:.Every\Inch A{ -
Sailor" 1”'

Rellglon' As a: foilow up to the Blble story oﬁ the
“Loaves and the Flshes" the chlldren can work w1th the

teacher to ﬁﬁﬁe a dlorama for a. dlsplay. o "c'"

N
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1. Formulate the'purpése and:determine;

2. -Secure approval from the Admlnlstrator of school and

3. Be- famlllar w1th the 51te yourself prlor to taking the

children. . - ,,,ﬁ o - R 'ye;": - S ;ﬂgfi;
4., Involve the children 1n plannlng for the tr;p 'Talk’ ‘ ;tf.
'about the trip from,beglnning to end so that they havejthNIJ?ﬁ s
=”:some 1dea of your exp?/tatlons for them. liliff.t" Ly :
5.J{DO a’ follow up with thg chlldren and make a personal N i:
‘ 'evaluatlon of the prc;ect for your purposes.;:- . B
) vaaluatlon ';3;;:IT . ”r;;; | _{
The Klndergarten teacher throughou ..‘e year should - P

eikeep a flle on each of‘the chlldren, anlu 1ng samples ‘of

'_Tevery chlld's work. ThlB would ald‘the teacher 1n

69,

Field Trip - | .

‘ In conjuncticn with the topic "Eish"imahy excnrsions-
can prove profitahle to students. Visits may he made to \ . t, _¢f"
places w1th1n walklng dlstance of. the ‘'school, or sgites.
further away whlch necessxtate transportatlon.: This“;hedk4
1lstlmay“be used. to aid 1n_prepar;ng the trip. ‘ _

. ".

(D) Length of trlp

- B - b

'(25 Experlentlal base o& the chlldren 1n thls area

;(3) Approprlateness and Ievel of dlfflculty of

:(AY; Safety of the chlldren. N

-3
parents ln advance. (Written perm1551on from parents

is necessary Wlth 1nv1tatlon to assist ) _ f} , '; N

Sy , .




(-0

AT IR

_‘V

B T BRI

VS g Dvpimpirng # T ey -

e .

e a et e e B £

: ,.was a success. In the dlscu351ons and actlvities the

'-} hav1ng a learnlng eXperlence, by ass;milating 1n thelr :
i} behav1or and 1anguage ‘the new experlence w1th thelr past

‘.iexp9riences. By 1nforma1 questlonlng of each chlld at"'

70

I .
ke

recognising_the progress of each of the childrenm. Included
in'this file would also be some of the children's work that
they have done in the unit. )

During this particular unit, evaluation -will be pre-

dominately one of teacher-observation. The teacher could

3assess,fthrough the children's involvement and interest in

"the dally actlvitles,_whether or not she thought the un1t

o+

i

-

"fteacher could also observe and note 1f the chlldren were

e

.sporadlc tlmes of the day, the teacher can recognlze the
f amount of success attalned by each child.’ 'The teacher could
'ask the Chlld a questlon pertalnlng to the trlp to the fish

°plant in the followrng day's act1v1t1es - The teacher can

also observe the chlldren in their free play act1v1t1es

during both school hours and recess tlme and determlne if

Vi Lo

they have shown lnterest in the day 5 act1v1t1es by taﬂklng

about things dlscussed

K

Some formal means of evaluatlon can also be:included:“ o

such -as the correctlng of worksheets._ Basically 1n-Kinder—'

'garten the means of evaluatlon is. obJectlve teacher,'

is necessary 1f a. desirable course of actlon is to be

"pursued

«

' obsewvation.. Senszt1V1ty to the meanlng of what iS'obsérved_ -
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~Conclusion

: While this thematic unit has<beEn presented within
a one week block of‘%lme the time frame could vary W1de1y

depending on the scope of the theme and ‘the age 1evel of

‘the chlldren.

In a similar manner numerous other thematic units
could he prepared for Kindeigarteﬁ. Some of the.more
. oL the

relevant themes are ‘as follows-'

fﬂ}l) Mother 8. Day or other spe01a1 days o
'2k2) Spr;ngtlme 1n the Clty or on: the Farm

_ ':(This could be any season ) h,-thl.J-_; oL
.{3) ,Néighborhood Helpers _ ":r | R
k4) Safety at Playk Home and School
(5) Pets

-

(6) An;mals

e

(7) ;Wheeis
h(8)- Transportatlon

(9? Getting to Know Each Other '
(loi'jHelplng‘

. «{11) ‘sharing ¢ - - <

"l(lszlWatet‘ SARTERR T ,3-J;u'jfx gk-{f[ _a_'vu e ?hff.l

LU (13) Bight. - »
(14) . ﬁaﬁiliegf
:, ,(is){lBlrds“

S shems

La el
o . N RN
I .
S S )
A , EE @
A A .
. . .
- . i
~ 2
- .
et
T, .'..l’ [ .
s : .. . .
N - ~T
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Preparation Materials for the Teacher

A Curriculum Guide for Art, Department of Education,
Government of Newfodndland and Labrador, 1980.

Duso Kit (Rellglous Educatlon) Ontarlo-'Psycan lelted,
973. .

Elementary School Sc1ence Don MiLis, Ontarioij Addison—T
Wesley, 1975. -

Elementary Science Study. ' 'The Brine Shrimp'Unit"
St Louls. Wﬁbster D1v151on McGraw Hlll, 1969

Get Wet S Gulde to: Sélected Aquatlc Act1V1t1es. Hallfax",'f
Natlonal Health -and; Welfare of: Canada, 1969 ﬁﬁw I A

:dIn the Beglnnlng (Pre school 1ntroduct10n to the Canadlan

: Catechism for parents and teaohers Y New York., Paullst
Press, 1968 ."g,:-':.;u'v'ap:-wr/» :

3Investigat1ng School Mathematlcs.: R ElChOlZ, P. O Daffer{;:“'

and C..-Fleenor. ‘Don. MlllS, Ontarlo-f Addlson Wesley

Publlshers lelted, 1974 ”;. oo

Physlcal Educatlon Currlculum for Elementary Grades. .
- "Kindergarten™, Auke van Holst, Faculty of. Educatlon,
University of Western Ontarlo, 1974. : .

‘Peabody Kit, Level P ‘ Mlnneeota.; American Gﬁidan&e Services,

".//'

1981‘

.Program of Studles, Department of Educatlon, Government of
Newfoundland and Labrador. . .

7SClence Currlculum Improvement Study.f Teachere Gﬁideffo:~="-““'
“Environments”, "Ecosystems" and "Populatmbn" -~Chicago: .-
Rand McNally ‘and. Company, 1970. - sl

Ta;ketarters.~ Toronto.~ Gage and Company._

The Ho;y B1b1e for Children., (A 51mp11£1ed ver510n of the ..
. 0ld and New. Testament), Edited by Allan Hart Jahsmanh.

Illustratlons and’ maps.-by Don Jueker. . St. LOUlS." i

Conco:dla Publlshang House, 1977.¢;u3_'_u;“,;|w

"7he ‘Who Am I Series. "SI anma Fish'. New York-~,éaﬁ£ii;sna'4fif”

Publ;shlng.Company, 1975.1 . % . B S e

- oo . : . ‘
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R Sharon, Lors and Bram

“”f-iInstructlonal Materlals Centre./

‘Musié¢ for Young Children.

fSaint Saens;: Camillés

"r About Flshermen..

L Llfe 1n an Aquarlum."(10 mlnutes)

PlctUre - Study Prlnts:f:”af" m'? ':'”'*‘”"5 SR

"';[165 Large Sea Anlmals ;{ .2V{f.fi£f

Recofdings.

¢

Toronto:

Gagefand’Company_Limited,'
1979, ST S

songs for Today. "Our Goldfish"; Waterloo;‘Ontario:'Waterloo
'Music Company, 1970. L ‘ ,

'

_ Toropto:

This is Mu51c. "Over in the Meadow" '

Macmillanﬁofjfdf T
Canada, 1967._ Sl e T

e

Carnlval of Anlmals.._"Theiéduarium"fn'
New York. R c. A._ Victor, 1957, -
"Newfoundland Jlg and
Elephant Records,,3979..h

Smorgasbord.f’
Rexdale, Ontarlo.

.Medley":

'”Q;Fiiﬁsﬁﬂ';

Department 6f Educatlon,
Government of Newfoundland and Labrador.( :

(10 m1nutes) Color.‘i,f

Black and Whlte.
) Undersea Life.; (10 mlnutes) Color.aJ

“ . . X : 5 _“r'_‘.,

-

Elementary Science Study

Educatlon Development Centre,.ﬁff“fffiv'f.'
St Louls. S

McGraw Hlll Book Company,A1969.u.;_.:v
Br1ne Shrlmp.l '

(10 mlnutes) Color,

X

-Sogiety for -Visual ‘Education.”

1345 Dlversey Parkway,
Chlcago, Illlnorsf

Sets #110, 116, 117, 165 166

' ]116 Famlllar Fresh Water Fish

;f100 Animals Wlthout Backbones ;1_; -f;-r

:-g117 Famlllar Buds 'L:;? :ﬁ F7~'ﬂ?'.i1;

_166 Sﬂ%ll Anlmals of Sea and Shore L.

LSRN

'"3Language Development Picture Sets for Klndergarten.
: (Don—Mllls, Ontarlo- Nelson Canada L;mited, ?939,)
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Songs ¢

L Q.

Fish, fish, all in a dish

FEAN .‘ L7 .," o

'If I were a fish and swam ip the sea,

. L. L- oy .'"'...-'..A_
One, Two, Three, Eour, Fiveylﬂnih

One, two\ ‘three;. four, Five, T L
Once. I''caught a-figh alive,,..“' oo

Bix;” séven,, eight nlne, ten,
~Then I’ let it’go. again.. . '~ =
Why dld you leti it . go? i, - .-
Because: 1t bit my. finger so.
“Which finger did it bite? -
The little flnger on: the right.

Fisw,.Flsh, All In A Dish

Flsh, fish, all in a. dish f1'""
::Who. will eat my beautiful, fish?

Over 1n the Meadow fhn"
Over in- the meadow where "the stream runs blue

‘Lived an. old- motler flSh .and ‘her: little’ ‘£fishes two.
. Swim, said’ the’ﬁBther.. We' swim, said~the . two. ..

So they swam all day where the stream runs\blue.:"ﬁ"“~~

If r Were A Fish

However would mother give Kisses to me? . - .. ¢

"If I weére a‘cloud and I floated on’ alr,.' o TR

- However! wauld P find my food: 'way up there! ?

: think it's just the way God. has. :it:planned,.”
e & h in the sea, and with me on the land'




.. Going Fishing - ,
: I've got my fishing tackle..
I . . -and now that school is out,
L " I think I"1ll go a - fishing
. © .. to catch a:.mess of trout. -
o R | borrowed a: big shovel
S e i from Jone's hired man.
' T dug a‘lot .of worms,.
.and put them'in’ this can:
- See ‘this’ great blg fellow.
< ,. boy; but ‘he can. squlrm..

- .at .such ‘a-juicy worm..:.
N TR “I. found thds good: old" pole,
S gaqgf.'. - and “then I'bent'this’ pinj:.
N . ‘80" -HOW- that I am ready '
S e -1 might as well begln.

. ® .
» .:

e
DR [
e -

ST . Flshy = Flshy 1n the Brook

j;(\rﬂ. "‘\J Flshy - flshy ln the brook
s ' ‘Daddy caught ‘him with a- hook,
o Mommy fried him in the -pan

’ ,and baby ate hlm like a man.

; wa+yﬁ?'_ ) Any fish  would bit, I guess,vq:f(
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”""-'-"Fletcher, AM FJ.shes Dangerousﬁto Man. ;Tbrbnt-:O":.i: Ade.son i

'.-Lamonte, B

i ) Leavitt and Hunt

Ardizz"on'e', E. Little Tim and .the Brave Sea CaptaJ.n. New

Blumberg, R. Sharks.  New York:

‘Carrick, €. 'G)ctop us. 'New York:

Cook B

: K'rantz, Zlmq}‘ Snalls. New York

: L:Lndemann .

-McCarthy, A. Qreatures of th Deep. New Jersey ' Prentic" -

; l:._-‘.:'_'. Hall, . 19630‘ . (

Selected References ]

i

R

' - Yorks ‘Henry Walck Inc., 1955.
Franklin Wai:ts', i_976.

"The Seabury Pr’ess,- 1978.

. Sand Tig’er,Shark._ .‘New,‘Yo‘rk"_: .

‘ . The Seabury Press,
1977.., Sheanced o

. . . ,’i“ ‘ . ’ *‘
The Little ‘Fish 'I‘hat Got Away. '.ME‘ISS. :, Addison .
. Wesley Company, 1970 -f ) - N N

«

-‘b'al‘cln, J Songs and Rhymes . London l.ﬁongman- Gronp lelted,

Ly
S '

- 11968 - . R T ,:'.

Wesley, 1969.;

‘..

H'arris M. Sharks ‘and’ Troubled Waters. '_'lforo:nto__:'~:,'-.,'-Raintr'.'e'_e- -

N Chlldren s - Books;- 1977

L]

I-lerald E.S. L1v1n'g Flshes of the World. New. York:
Doubleday and Company, Incorporated ' ' :

3

Ipcar, D.e 'I'he Blggest FlS-h in the Sea
Press, 1972. '

Jacobson and Emerson. Wonders of- Starflsh New -Y,ork“:'. 'D'oad,
Mead .and Company, 1977, : R 4

G&ant Fishes Of the Open . Sea. Dop Mlll,s, o
Ontar:.o. L lt Rlnehart and Wlnston, Inc., 1965. R

erger.w Fun time Terrarlums and Aquar:.ums.
Chlcago' Chl .dren’ s Press, 1961 -

- :I.'Leeper et al .Good: Schools for Young Chlldren. " -New, Yor’k~

' Maomillan Publlshing Company Incorporated 1974

) . Some ’ An:unals are Very Small» New York.
Crowell Collier Press, 1968 ; L .

Ty

- P
L e Ty

‘ : Water Anlmals for Your MJ.croscope. \N;ew Yor]ic-é,-'
Crowell ColIier Press, 1967 N L

e N 'y

New Yorks:. Vi‘}'c_in'g»"‘-"' '

W. Morrow and Company, 1975. R
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McGowen, T. Album of Sharks. New York:,‘Rand McNally ahé
Company, 1977.' . ) ’

Morris, h.A. Seahorse. New York:  Harper aﬁd-Rpw Publishing

'Company, 1972.

Neurath, M. The Wonder World of the Seashore. :London:.:Max
Parrlsh 1961 ' f.: _ﬂi': '

» Ommanney, F\D. et al': The Flshes.: Young Readera Edltion,j

‘ New York\ Tlme IncorpOrated 1967. S

I ”xPasell, E z. The . Beginnlng Knowledge Book of Sea Shells.
T Toronto.,. Qliier Macmlllan Company lelted, 1969 :

*f;g‘f}Patent, WH.- FlBh and How They Reproduce., Newnxork.‘
e Holiday House, ;976 Z--., R ﬁ__;;fb e

T T e

,yf.ffpplttman, Al., Down. by” im Long's’ Stage._“Newfoﬁndlangzi_i
cL ”..Breakwater Books Lxmlted, 1976 u..,.':ﬁ IR

Press,}l972. B \‘.“.

':;Selsam, M.E: Animils. of the Sea. . New York: ‘Four.'winds: .
' Press, 1975 'y” L _\ o L RS

\
/’

- '”-Selsam, M.E; and B Morrow. See Through the Sea. New York
S .@Harper and ROW, Publishing Incorporated, 1955 '

. Shepherd, .'.Mrnnows. New York Lee\and Shephard Company,.fJ>

~1974.
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B P, Datton and Company, Incorporated, 1973;,3

.Sllverste;n,ti‘ ALWGF1d.in a Drop of. Water.l New. Yo
’ Atheneum Press, 1969 T -“\J;_ 3,zue... LN

:~-\‘

";}u‘Straker,,J A, Animdls: ‘That lee in. the S%a._; sw York: N
s Naﬁlonal Geographlc 8001ety,'l978. T o

’

'Swayne, D.- I am a‘Flsherman -*New York-“ W;wuﬁNQrton;and :

ks Company; 1969

fVevers,%G.. Life 1n"the Sea. ﬁeﬁ*iork:QEMoGrawﬁHilifggok:fi
R Company, 1964 ., -;; S e AU

;;iWaters, J:F. .
»a.hfﬂl973.,w :

The Mysterious Eel., ﬁeﬁgiork ..

" Hungry. .shafké.;j “Néw.York: Thomas, Crowall Co:;

Hastings House,

S A

g f?odendorf, Pebbles .and Shells.- Chlcago. dhilareﬁJan',ihh

"3'Shuttlesworth, D. E._.Anlmalg Ehat Frighteniféople;::Neledrk:r
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Fisheg. New York
1968, L

Wildsmith, -B.

Wise, W. Monsters .of the Deep.
B Sans, -1975. : .

Eianklin Watts, Inc.,.

_New York: -G.P. Putnam's & .




""-"'each of the curricular areas.f
j':..'effectlvely J.S inev:.tably to cons:.derr how students use .
"l;.':..:;language, the : 1anguage env:x.ronment of the school,
_:,-;"'1anguage expectatlonsoteachers have of stludents and the .

1nstruct:1.on teachers glve J.n language.
‘“?_..h:x.s act:x.v:.ty and affects hJ.S behavior both wn.thln the
' speaks;

as he sees, :Lt and as* J.t reflects his awareness of thls world,'

J.ntegrated methodology for teachlng Language Ar.ts J.S one

_.whlch Wlll make the curriculum more manageable and better

CHAPTER V
f 2
CONCLUSj:oNs, IMPLICATIONS 'A_N'D RECOMMENDATIONS

' . “

Conclusions

Language 1s at the heart of the learnlng precess 1n

. ve v’

To ;merove students' learnlng

3

.\.4

a
. v_-‘

. ‘ PR , D .
X A ch:x.ld's sk:Lll J.n communlcat:x.on strongly J.nfluences
. IR -
.' . . Ta .
classroom and w1thout. . Usn.ng hJ.s personal resources he

llstens, reads and writes he 1nterprets the world

1ts people and the events around him. \, Y :

L
e s
(RN ] . -

sulted to the. neeqs, :mterests and abJ.l:LtJ(es ~of the learner.

WhJ.le J.t J.s presented as a practlcal and natural

means to incorporate th\ese J.earru.ngs, J.tS actual :mele- N

,.f % .‘ . 3

R

The positlon taken ln thls study J.S that an e "-;..1{';.; S

mentat:.on may Well demand a disproportlonate amount of tlme,.,
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The discerning teacher then acts as an active -
(R
fac1litator and is responsible for the entire Kindergarten
curriculum. In planning and organizing her program, she

must incorporate the.whole aggregate of human life - the

. physical, spiritual, 1ntellectual moral, and social

M C

dimen51ons. While she w1ll employ a variety of methods

in response to a. variety of instructional sxtuations, she fﬂ"l

lS aware that the child s power witn language prov1des the {-fa

basxc and functional framework for all other 1earnings...lif“.

A

Implications for Curriculum Development

Based on the 1nformation presented in- thlS study a.

number of implications for curriculum development and
classroom 1nstruction beCOme ev1dent.. These are as. followsf
'“’l. Attempts should be made to pronwte the inﬂégrated

day approach in Kindergarten.@.H

4

2.Y'A greater emphasis needs to be placed -on’ teacher

'ff_.inservice 1n the area of integration. Memorial

~‘;Un1versity, NTA and School Board offic1als need

1.

, m_;to be more involved ;;"piﬁ’ --”jfﬁ

fd;'.Educators must realize that the needs, interests 3
t‘ and abilities of students are thz g}ime COnSLder—

atign~1n planning.the Kindergarten program.. There:35
:.must be variety and flexibility | L ; L

-\_ [

:tohset the stage for early and continUing parent

teacher partnership.

._Fathers”as well asﬂmothers LT

-The Kindergarten teacher-is ln a unlque posltlon év‘pﬁp.”.




", . ¢

gshould be e‘ncouraged_‘to participate in this

partnership. Efforts 'lcould be made to have open U

+ ' house vigitations for special activities and to .

keep them informed by news,lette_r.-'

5. Pr’ima-ry" and elementary t_ea'che“rs ‘as well as 'pafe_’nts '
- Rt .
must be aware of the philosophy and general

obj ectives of the Kindergarten program., ‘ : ot ‘ o
. . . . °, . N 'J . i . ,' .
' ' ) 6. A commit,tee of interested Kindergarten parents

iy P ' v v

S could be organlzed early in the school year to

FEREs :~( a551st the teacher |1n her plans for the year.

B 7 Kindergarten teachers and students must h?ve

B accesmbllity to llbrary fac1lit1es. B ', : a .:- A

8. Prow.suon should be made J.n the school library

PR [T

o ‘ 5‘:" budget to include print and other resoui‘:ce materials '

R : }

to enhance ix}struction in the Kindergarten program.

. 9. Teachers and admmistrators must be continually

~w

inVOlved in assesSJ.ng and evaluating the programs. - '

4 . s

SN _l“t)‘;. Adm.inistrator\s need to be abreast ~of the: changes PO

. ol . K
O - : SR AR M
. . - Ve - e .

and lead. teaohers to the understanding thaf{exhphasis

oo .;..‘ﬁ'i‘ must be placed on mastery learning ax’xd cont,lnuous : )
[ N ‘.‘“ . o ,: ) ' Lo '>‘- '.‘ P . - o .,
A R progreés rather than ‘upon "c.over the book" \syndrome. SR

.

(.‘1'

i—

LT 4 L e e
IR Lo ' Im light of the J.nfprmatlon and discussa.on presentéd S

AN ,y.




"It is ‘recommended'

1. that the child- teacher ratio’in Klndergarten be

reduced to a maximum of 20~

2. ‘Fhat the Kindergarten day be extended beyond the - ,

.two and one- ~half day session to meet the needs ‘of

R .flve year olds,
' ~.3...’ that a’ parent educatlon program be developed to

o~
o

'

4. '" that the Department of Educatlon working WJ.th the ' "
L R ‘1. ‘school boazds provide professional servme fo‘r
teachers, by plannlng regular

n

_nserv:Lce through conferences and short course

Cae o _._'evenlng workshops. L ~f, ,' o =
' | BT hat Memorn.al UnJ.versz.ty o,f Newfoundland workmg
" :, ." i

-w1th the Prbv1nc1a1 Department of

Educatlon and

-

1 . S .
‘.. S U ..'.the profess:mnal services of the NTA should offer,,_,.,,., o

L courses focusmg on the 1dea of 1ntegrat1.on 1n :
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