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Reaearch (Gmodman, 1965, -Et;';nechkc et al.. 1974) haa . .

1

ind:.cated that there is a relatiOnship amonq the language . ,'.-:‘.' '

'!Sklllﬂ. However, the spec:.flc nature of these relat.mnshlps

'ia- not always clear. The actwity of readmg cannot be %

underatood without also understand:l.ng the nature of wnting.

i B Ins:l.ghts J.nto t:he sk:.lls of ::ead:.ng and writ:.ng can be Eound )

- 'by examzning the relat:.onsh:l.ps between them. It is .not enough

i
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'to know that the child who cannat read cannot write, but .

k-2

.rather it is necessary to ldentz.fy the common elements in the

- ‘;‘,’qi_‘_‘_\&h_‘:ﬂ- e N 1 '“F"'"*"‘“mﬁ&'-'&i;, smos

: .two processes, and by focus:Lng on these commonalities tn :i_:n-'

ot

SO crease the overall effectweneas of instruct:.on.
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o l v g | -'_' ,' The- majo:r: purpose af this st,udy was ‘to determine iy o
§.t b l A )

P whether ‘there is a relationship between read:.ng ab:.l:l.ty and

e wrltten compoa:.tit:n ab:.lity.- Several ,other _questlpne -‘-‘a.r‘?"

B . -,also investigated- e A% bges#

SN0 e Yerokas ORI

T | “j\\‘ 1.-‘What iB the relationship between'sex and reading. '
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(I.

there is a relatanship between readlng ablllty and wrrt;ng ¢

I o, i
s 1 a A
)

'abxlrty. It ‘was 1ndlceted in" the 1ntroductxon that it“is not

sufflcient to know that ‘the: ch11d who cannot read cannot wrlte,

\ g i
but rathﬁr one’ must be able to 1dent1fy the common elements

b

1n the -two prodessed and thls study has*deflned some of thqse

-_commonalztles. A knowledge of tPe relatlonshlp of the vari- =

ables of sex. socioeconomic Btatus and intelllgenceeto reehlng
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St e

wi. ;"7\ 1. READING IN RELATION TO WRITTEN COMPOSITION. ~ .

\ Research lndlcates a close relatlonshlp between ”:_ P
readlng abllity and wrltten composztlon ablllty.
Deverell (1974 1) statel that "the speciallzed form

of human behav;our we call Readlng is an 1nd1VLdual s re= ‘_; g

actlon to systematlcally arranged merks or scratches' maklng

N i Sxf:_ﬂ; those marks or scratches s referreg\to as ertlng.' There~

. N fore, the act1v1ty of readlng cannot be understood wlthout

o LB 'ﬂ also understandlng the nature of wrltlng.-_ : NP n.f: -

? i ;“ g, The purpose of wrltlng is gettlng meanlng 1nto print,;_ ff
f ) '3 and the purpose of readlng is gettlng meanlng from prlnt. ' |
? e T Page (1974 172) wrltes.'"h symbol in. 1anguage can be a word,

:3 lQ' .a, phrase,.a clause, a sentence, or whatever type and sxze ._3"”
F' - 1anguage unlt the 1anguage user de31gns 1n an’ analogy of

;i . meanlng. Ryle (1949 61) writes. “Knowledge galned fromk

g: ' " readlng lncludes meanlng, in the sense ‘that we can know what

gi J o ;? sentence means by reeonstructlng the author 's analogles," k )
%5 | _{. - but knowledge also lncludes what we infer from a sentence in

fi . '-i . i relation to our. experiences after reconstfuctlng the author 8

S analogles.“ ._“._ . . } - (_ ' b - ) _-' . . '._‘_.'.._.',_".
a Allen (1964 195-98) writes. "One nf the first stagés -

2 o ' '1n a chlld’s readlng ---if not the first stage w gk, thatlof ¥
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'.apeech must explam the s;tuatwn fully in’ order to p

Cett e L e e e s semmie e er Ml w4 nes s mesSEetLme ST D

'recognlzing and pronouncing words.‘; But this klna of hord l

@

recognitlon wrll not enable the Chlld to understand compll—”'.

3

cated sentences. -To be able to read‘ 1onger sentenc‘es

:1nte1119ent1y, he must ‘be’ able to recognlze (e:.ther con- '

¥

sc1ously or unconsciously) the grammatlcal p051t10ns that'

Ithe dlfferent words occupy. That .'.I.S to ‘say, he h\ust be able

4

to recogn:.ze the structure (or grammar) of such sentences. ;" 1

--.‘The ablllty to comprehend a compl:.cated sentence and to read

T

'1t 1nte11:l.gent1y depends upon the reader's ab:.llty to analyze

-

o 1ts syntactlc structure acourately._

Vygotsky (1962 97—101) states that results of his

' investxgatlon have shown that "the development of writing

' does not repeat the developmental history of speak:.ng.

Ll

' Hr:.tten speec:h is .a separate llnguls;;.xc funct:.on, dz_ffera.ng
from oral speech in tioth structure and mode . of funct:.on:mg. .

' Even its rn:.mmal development requ:t,res a high level of

q "l

abstractlon. It J.s sPeech 1n thought and magle only, lacklng
't:he muslcal, express:.ve, 1ntonatlona1 qual.:.tz.es of oral .

Bpeech . In learnlng to write, the child - must dlsengage hlm—”

r *u

‘ "self from the sensory aspect of speEch and replac:e words .by

_show that it 1s the abstract quallty of written langua e t’hat

B J.s the main stumhllng blo/k not the underdevelopment ‘f

"

small musclea or any other mecham_cal ohstaeles. Wri ten

: -‘tell-ig:.ble. The change from maximal).y co:npact inner speech

1

: images of words. Vygotsky further ptates that his st 'd:.es .

am e
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'eratek"atructu'ring of th‘e weh o"f ineaning. Analys:.s clearly -

shows\the study of grammar to\be of paramount J.mportance for o 1

o

the mental development of ‘the *ch:.ld. Grammar and writing

.;‘

help the ch:.ld to rlse to a hlgher leVel of speech develop—

o o S mentt In conclus:.on, Vygotsky s J.:lwest:l.gat:l.on shows that. the

»
Ty i 4

develop ent of the psychologlcal foundat.xons for 1nstruct1.on -

Lt :I.n basid subjects does not precede ::.nst;:uct:l.J

‘but unfolds

:I.n -a cont:muous J.nteractlon with the contr:.butlons of
:LnstructJ.On.

- S % ‘
S Goodman {1965 642) in. a descr:.pt:l.ve study of the .

. 4.' t

oral read:l.ng of 100 fir:st. second and th:l.rd-grade ch:l.ldren,

il

| Suggeats ‘that "we must abandbn our concentrat:l.on on words J.n i

N teaching reading and develop a theory of read;_ng and a method- _ ,f

.\ ology wh:.ch puts the focus where it belongs. on language, / E

\ S .'1;\ paper prepared by F. Allen Br:.ggs El%ﬁ 1--7) for 5 . ] j{
. the Nat:.onal Reading Conference, Flor:.d.a, concludes that a’ A

L

!-' -:_"_. R

e reader can understand both more qu:l.ckly and more efficiently,

Co

";:'

8 sentence when he recognizes ‘the pattern :|.n wh:.ch it is “

(U - written and knows ‘t'.he, purpose of that pattern. -_. He ‘suggests :"

o thet language' E:onslsts of ‘foiu.'- stages in ascending eompii— -

. Cat:l.on. Read:.ng can be a simpler process J.f there - is a cleat.. 1::;
-\ . . i I-‘ . :.“.o
N understand:l.ng of - the systems that connect these stages. : The ‘ :%
. . I . - N i )
four stages are as follous-' : e v .E

5 1. The phonemic system.. that is, the noises wh:.ch
. . Bignal ‘'differences in mean:l.ng (pat, sat, gat).

-The sounds are symbolized. in writing by graphemes. .

or letters. In English, an alphabetic lang'i.uage,r K

. t.he eounds are m::.tten to form words.

[

'2. ‘The graphemic system, phonetlcs and spelllng. S o ',
The words of the language...the groups of sound T

N L Y R e S o M o - - - ."-“'h"_i':‘ Lﬁé?ﬁ" e b g‘iu-;;
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- e (graphemes in wrltlng) whlch have come to _‘3:‘; L :f-c i
H o5 5 .symbollze specific ideas. . . ' maEr B :
: 'E 3. The grammatlcal system The sentence...groups _f - ) 3 ”5
f .of words put together to commuhicate conceptSQ- ._-3. ;".'-_. :
ot i ' ot ' - B i ,'- | C T
- S 4. nhe rhetorlcal system. The comp051t10n...groups I .'-j:f
b ol of sentences assembled- into paragraphs and larger ' '
SN P ' ¢ ;unlts of communlcatlon. @ =il
1_% ' '. Brlggs anﬁ Vygetsky are supported by Frles (1962) i L
i ., . ; N
.ﬁ. 'and Lefevre who also (1962) emphas;ze the meortance of ;
gy ! | grammar or‘structure to mean1ngful readlng. ; L ':'- P '"'?;é

Stoodt {1972 502-4) wrltes that wrlttenJlanguage is ;

5 ol
" ”.;.L“fr:.'.-" g
R ey R
=

§§ . one of ‘man's vehlcles of communlcatlon, he wrltes what he ’ ‘

; %? ‘ g ‘flntends others or hlmself tO'read- however, 1f the reader | l"ﬁ _%
'g i ;carnot understand his message, communlcatlon is not complete. ?
1 ?-ea".' I ':The reader should be able to understand “the lxteral meanlng of 4
;%r R hthe measage and khe’ 51gn1f1cance of the message, and to relate '-1Lé

.
PR ]

it to other messages. She deSLgned a study to help 1mprove

,underatandlng of. this communleation process. U91ng 95 fourth—:

u_grade students, randomly selected from the fourkh—grade student

=.pnpulation at three socioeconomzc levels in Ohlo, ‘she- 1nvest~—v7—4—l;1

j'1gated the@;elatzonshlp between readlng comprehenslon and

,comprehen51on of conjunctions. The lnstruments, The Compreﬁ" .

w{ . hension of Conjunctlons-Test* The Cloze Comprehen31on of

-

COnJunction Test, The Stanford Ach;evement Test in readlng and

\

The Plntner Mental Ablllty Teat were used, and an analys;s of

the results revealed that there is. a slgniflcant relatlonehlp

Po- [4

: hetween reading comprehen31on and comprehen91on,of conjunctlons.“

Ruddell (1965), studying 140 students selected at e 3- "f”?

ko I & ?-!

p randpm from the tntgl fourth—grade populatlon in Bloomlngton, w5 Ty
: 5 B

B AL LIRS St - x - ‘;
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;'f, ' 1 Indlana! found 51m11ar results to thgle of Stoodt. Agaln

-

l

ualng the Cloze Technlque he found reaélng comprehen31on
. i

X

E

e

to be a- functlon of the-SLmllarlty of patterns of language

- Y

*structure An the reﬁgﬁhg mater1a1 to oral patterns of '“R\

s

o P
.

: L language structure used b{xchlldren. A second flnding was a J 3
2% ’ b that réadlng cnmprehens;on %cores en';aterlals that utfllze :2‘ ;ﬁﬂzo:ﬁ
hlgh frequency patterns of * i)ral language structu Biﬁé‘? el S
. -; | 'nlflcantly greater than readlng compr?henSLOn aceres on :- "i; f;”;f%
N :::f; I materials that utlllze low frequency patteﬁhs oF cral 1anguaée ‘J{:i

% structure; ,;E:. . ;“i-::_',m: ] & . ._,- ' 2 };"Z":f: 'j .ﬁ

These flndlngs are supported by Bormuth (1966 79—82).. ':_‘.:f%

J:::; He states. “Many fa11 to understand what they read, not .__‘ 1' - i%

ll ?j because -the - conéepts are too difflcult or because they 1ack - ‘-ﬁ

.;g' . basac readlng ekllls (but simply because of the. complexlty ,':l:..'f

- of ‘the language ﬂn Whlch thoae concepts are presented In S
* ~ ’ S i ¥

. that words contalnlng few ayllables or letters and the hlgh

increases in difflculty at flrst. :f Y ' '::j' f{f '“-1';-.: :'?} =
. - :'h Bond and Wagner (1966) cpntend that in’ arder to, o B {”'pﬁ.
understand a paragraph, children must be taugﬁt to’ see the'.i';':'i_”
_ 1nterrelat10nsh1p5 amonpnsentehces.. T;nker and McCullou?h .jﬁ, L- :,i
'f“?"ﬁ L (1963) emphasize that the ldentlflcatlon of the toplc Sent-fi"'n::- fﬁ
15 'ence contalnlng the key i&ba of‘the paragraph and 1nter- :1 fiﬁ.ﬂ .5
‘:;“.; pretatlon of how ‘the topxc sentence is related to the ather 'ff.,- -}5%
- ' Bentencea 13 ex%remely 1mportant. . !3“-..31. :-: .;_::: H. r' :'lg
S R .,;_.._. ) 2 R L SO f i Jii" ., ‘:i ?:‘;!?
: 4 ' ¢ o Ax




L In, a’ study of 382 randomly selected elementary!school

¢

”chlldren, grades four ‘to six, Wllllams aéﬁ Stevens (1972)

y ]

'1n the areas of summarlzlng the main. 1dea and locatlng the

r

toplc sentence Students were];nstruoted to read each para~

r L -‘.
ﬂ.graph earefully, rereaa“the paragraph, and underllne the 4

%, s - !
'each paragraph as a means of 1nd1cat1ng the main idea.

I b H

Panagraphs selected Eer the elementary level students were

it K )

fwrltten at the fourth grade level as determlned by the average

© of several readahlllty formulas. Results showed the elemen—

-

.ta Y students were able to determlne approxlmately 40 percent
Q ' the tOplC sentences and 50 percent of the acceptahle tltles.
It should be noted, however, that when the topic;;entence was_f

.',stated in poSLtlons other than the first sentence, elementary

.students * could identlfy'lt only 30 percent of the time. The y

_ "Study are that these skllla be taught and improved thereby,-
istudents will be more able to grasp 1deae and 1mprove readlng
comprehenslon and study technlques. _ :

\\ . Bormuth et al.’ (1970:349-57) state: "Since much of

" the knowledge conta1ned 1n the‘school’s currlculum lS trans- i

"'“.""E‘.‘;"‘v" L, ST -

m1tted through the medlum of written language, the fallure

et -

endeavoured ‘to determine the effectlveness of teachlnglmethods i

topic aentence. In addztion, they were ‘to wrlte a tltle for -

'recommenaatlons suggested as a result of the f:ndlngs of thls '_"

N s O B o Sy e TN e e .
i b b P A IR ST

v e Tad

£ - ", . or success of the educatxonal e terprlse is heav1ly dependent
;; 4 . upon how well students are .able. to comprehend the language
' . in thelr 1nstruotlona1 materials. " They designed a study
" ) ‘which represents a pr\lr\xnary attempt to 1dentify and
':. ‘i‘ ' . ke ."_ L. Ii . oy | o % . i N 5
T = B P LR F N I T . e
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‘:operatlonallze the skllls employed in somprehendlng the f-

Hby fourth-grade chlldren. -g? f B TS ﬁ.. .

B { .I‘
in 1ts own' paragraph._ Then four types of questlons were -

istartllng result of thlsastudy was the fact that large

:'second part of the study as follows.‘”It seems that the compre-'

L i T i Ak T PR,

:._ ’ L. ._ o . .

-0 s v s -

L

-_1nformatlon signaled by the syntactlc structures of language-'

seeendly, to determlne 1f the‘skllls 1dent1f1ed represent

n‘homogeneous classes of behav1our, and whether these skllls'

-

mlght be h1erarch1ca11y related, and finally, to determlne,_]-'

the general level of performance on these skllls dlsplayedd

-

-

L

'E‘!' From a ta&onomy‘of 52 types of sentence structures,

‘the 25 judged to ‘be the most dlfficult were selected for .

"testing. Also all 16 of the 1ntersentence and all 14.0f the

|‘l \‘

:anaéhoric structures ident;fled were tested. Examples of the
.:;'questron t/Bes“used in thrs -study can be seen in Appendlx E.'
fﬁTo do this testfﬁg, ‘two' sentences . conta1n1ng each of the

ul-structures mentloqed above were wrltten and each embedded'

‘_constructed to testﬁeach of .the structures. Slxty fourth— o

ﬁ'.“grade students vere. used per structure, thus a total of 240

\-students in all four structures. ‘,_'i“ : .-_5 f e

' Bormuth et al. Y(1970: 354 55) found: "By far t{lj)_st

opot—.

:Jtlons of the students were unable to demonstrate a comprehension
ﬁ”of the most baslc syntactlc structures by wh1ch 1nformat10n 1s

'r'81gnaled in language.'_ They summarlzed the flndlngs on the’

1

'henslon Ekllls deflned 1n thrs analysls represent falrly homo—'

By ;.geneous classes of behav;our.v The difflculty ranking of skllls

'13 of fundamental 1mportance in the designlng of 1nstruments,

o
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SR . . 51nce those ranklngs often reflect hierarchial relationships

among the skllls and thereby reveal the order 1n which skills

should be taught.“ The expected ordering was that ro%kf,—kf

sentence structures would be ea51est to. comprehend, anaphora '

. . el d AT b e
ERRRER L PRV, L iRt :

ST . or substltute expre351ons would be second, and 1ntersentence“ s ._”:
-H'{.fw \“"or-compound structures the most difflcult.“'i:'}_hl : “ﬁ‘:'tll:}':_;}
, ’ .. ' Fagan (1971) writes that for children to comprehend .I '_i
what they read, they must be able to understand the wrltten o {??1,_:§
Ce T wlanguaqe structures by whlch 1deas, 1nformatlon and conceptsj.. f
L are conveyed. Although children may be fluent in. their use ' ?
'1 of oral*language and may have acquired control over the ba31c . . |
:ft ”'i sentence patterns of the English 1anguage by‘the time they | R ;?
B enter school it does not follow that this fluency wzll auto~ | ‘ i
B matically transferhto written language structures. He - . if
:fi o _,d_,' further states that’ vocabulary,'or number of hard words, “ :1,_ g'i‘ %
fii - - and sentence length appeared.to be the two factors whlch were. .n"';
gﬁt rated by experimenters as cau51ng greatest dlfflculty in . -%
f ? ;; N "t“: reading. It uae the purpose of his study to determine 1f— u.%
;- | o the reading comprehen51on of grades four. five, and- six. r;E
gi: v pupils was affected by ‘the number and/or types of transform—".‘ ' 5
‘ia- {L/ﬁ' atlons 1n the language oflthe passages they were requested ., .1?
:f}' . to read. The sample con31sted of &40 pupils (22Q boys and f;':' lf@
f;'f - .:f:i 220 girls) attending regular classes 1n an eastern Canadian ) - T
3& c _"5;_sﬂd}baseagesldifficult_forlchildren to”ﬁead.l It appears that ' ."CQE
# | |
g S | )
T T T T TR e e el . - .




-

[P P =

BT b AT

'ar ." A S - ) . v

-
ey
-

'.puplls have dlff;culty process;ng the 1nformat10n of these

ot b I

structures and consequently exper:.ence dlfflculty J.n unde-r— ; ol
standlng Mtences in whlch they appear..' It was apparent ‘Ei
: from t’.!he flndlngs that sentence’ d:Lff:Lculty was more dependent . "~ -E
.on dlffzculty of transformatlons than was the content of the .." tiu :%
f}passage. The results of the study suggest that-51nce readlng' i : \ ;ii

PR
comprehenslon appears ‘to. depend up0n the type of syntactlc S

(_

structure of the prlnted language, 1t would seemsthat ch11dren

e ap

the relatlonshlp of the various lexlcalT'

structures.’.._ ol o= 8 g N T T T

Aulls (1975¢808 12),'1n an attempt to

relate readlng

%
.comprehen51én and ‘writing competency,suggests that there are

51x prop051t10ns about the nature of the two: .. “:' ==

I; Reading ‘is-a process of getting meaning from
8 written symbols. Writing is a process of expressing i
: - meaning with written synbols. Yet writing entails _“ i - o
T read;ng by necessity as the writer must employ the P,
" . . major aspects of reading while writing. Both pro- :
cesses entail projecting meaning, rereading to '~ = " .+ "l..
~.maintain direction in thinking -about the _meaning ' .

intended, and weighlng what is - said against what 19 o'
1nt.ended. 2SN

“,2 ' Both reading and writlng are 1earned processes..
The quality of the meaning obtained in both processes
- can be severzhy'dimlnlsned when the mind is prlmarily

_involved in the recording of sounds rather than the
. evolVLng'of xdeas. ' '

. B
« p r y . o : I sL
e ] : 3
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& 3. Readlng involves the applxcatlon of a’ learned

assembly of strateg;es and levels of thinking to ol S
‘decode Ehe ideas others have expressed. Simllarly, T -
‘writing®involves the application of a learned set . - . ~ . °°
of strategies and levels of thinking for expressing
" . ideas. to others. Both activities (essentially’draw ) -
. " .upon® the same language and exper1entia1 base from T e L

0 . b . -’

':,1«.;31 ‘=;
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o '.‘. ' which’ meanlng is” formulated.‘ Both utlLize phrase celn {yfuﬁ R

LY oL N . . N
e © deduce.meaning from individwal words’ and 'clusters of UL
k- B -

L
o
-
:"h. to
-
o
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¥

‘or sentence un;ts as the primary struc ure for . Co
-a8s8igning meaning temporarily to a larger context. - ";, . !
In short, a conELStent cycle of reading and writing . L o
.- experiences increases:the child's enert;vzty dgs a. =
" reader to syntgctic and semantic stiu tures whrch
cue meaning and make 1t partlcular or
'4., Vltal and pleasurable experlences inf readlng and . ‘ ;
‘writing provide a more comprehéensive meane ‘of! intern—'- A
alizing the life= 11ft1ng properties of’ language. TO . .
.become submerged ‘in the sodhds of .lanquage and the - oL
~ powem of -ideas, often 1eade to a natural- relatlonshlp ST
- between the two. I ,h,, S . Y

5. The reader s reactionS'during reading ahd'the-_ S et

" writer's creations-during writing are a function of~ el L

both cognitlve and af%ectlve operatlons. In bothe ° T . O
reading and writing the child- strUggles*to maintain -, = - . S
& proper balancé between feeling-.and 1og1ca1 criteria R -:%;

. for establishing 1ntended meaning. . Y e :?n
)

6. Readlng often requ;res the abrlzty to assign ‘or -

- - . words. Writing requires the ability to evoke meanings, _ .

v ', ° often as images of things or sounds, and toschoose - . - k&h

"~ . " those which accurately represent'ldeas, relat;qnehrps@“ L

a 1mages and sounds. BRI ‘; o . . '_ Co s
'Jl Theee s;x propos:tmpns suggest that readlng and BRI

..r
-
-,

ﬁwrlting»are both lnvolved with- internallzlng language and

A ' o L
- .

thlnklng about language, and are not separgted 1n thlB Benser f ;I": 3@

‘.

Through an 1ntegrated readxngxand writing approach, 1t Justh j 1._? Kl

st T

-may be that many chlldren c0u1d begin to internallze much

deeper fundamental 1n51ghts 1nto th functzén of language

apd thought. o ", ;'3_1 1_,f :if‘ -,J‘;
v G v .

";Q - L Harrie (1962 6). wrltee- “Reading and compoertion are

e T e

L]

P

';,-‘ each dependent upon the other. Hide and extenslve readlng

broadens the chlld‘s range of knowledge, enrlches hle voaab-_

-
i

i
I LN

ulary and provides h1m with deslrable mBuels of style that :.f_ﬂ_

f:;, he can lmltateg 2 The c0ncept of the anterdependence of f';&ﬁf:

L -
sighs xi"-‘i'- -ﬁ"ﬁ'

reading,and writing ie supported by Hans Guth (1964 172),
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: - "By and large, the effective wr;ter is the one yho has first ‘
' :-'~ ) been a VOI&CLOUB reader.?f Hlldreth (1954 156) states- ?in .

:the lnltlal stages of learnlng to read, any experlence wlth lgf‘"- '5

) wrltlng beneflts readlng, no matter what methods are uSed

I readlng 1nstnuctlon. The advantage oﬁ,early wrltlng as

Can aid to readlng 15 summarlzed ,as follows by Hlldreth-

o e T 1. ertlng is.an active motor—muscular response which
P produces word patterns that are perceived. visually. -

?{" - . The motér responae aids memory of thé letter forms and
o o L words. Co . i ° -

ri

v

2, e
AR

[T
STRAEIL:T oI

S

e A ! L W

2, Learning £ write acquainta the beglnners with L
the ABC's. 1Instead of merély looking at the letters -

../ . . and naming them or trying to spot them in printed I
- -words, the ehild in writing must construct the letters. -
from memory or actively copy them. '

;\ ' 3. No writing .can be done without, recalling the A
_ .~ .letter forms and their standard arrangement in ‘common . ¢
v - -,  words. Writing and copying words forces the young- . .
v LT writer to pay attention to the details in words, to S
Lo U ~ likenesses and differences, pecullarltxesuor unisual
3 . features. "Thigs process of building up the words,
" though .exactly the opposite of reading, reinforces : :
' -memory for the distinctive features of a word.. On o SV
"i. . - completion of the writing, the learner .perceives a - 7 :
. +. 'vhole.word with all its parts assembled. Discrimin-
. ation,of simjilar- appe&rlng words 15 sharpenea by’ he
wrltlng-spelilng exercisa.

Folra it

iy,

T

T

gl

Eiay

B
A

L . 4. " Writing hélps pupilsg to thlﬂk ahout 1nd1vidua1 ‘:';- fﬁ '
RNV words, thelr appeararnce and constructlon. SR

S

,F
o d e

AT

. 5., In wrlting familiar language:patterns, the young .0 .

O ‘writér creates\material to redd, ektending the amount *

-_/i“ - of ‘reading matérial - that is easy to understand because Y -

N § reflects the child's own ideas, vocabulary, and o

- modes of expre351on. Writing: furnlshes practicé in R

, o . ‘uging words in meaningful sentences, strengthening the’ o

e ‘”_aasociatlon between word forms and:their meanings, L \,

: - and increasing -the child’s familfarity with senten S

-~ pattetns. The pup11 beQ1ns to‘gecognlze the diffe ent T

"kinds of sentences used in express;an, and the con—.'

. ventlonalopunctuatlon of sentenpces required in writing, e W

. all of which contributes to reafling ‘comprehension. ' X '
" The value.of sentence punctuatidn for reading -becomes
more obvious as the children themselves learn to .

punctuate the sentences they . wr te. . .

e
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Fernald (1943) in.a report of her WOrk at the S
L} “ Nl
IUnlver51ty of Callfornla Cllnlc School, over a twenty-year

e

_period, wrltes that her experlence has lndlcated that wr1t1ng

I
TArE—

L is a. very valuable a1d to readlng and’v1ce versa. Sutton N

‘
I

(1954) studled the amount of progress a normal group df ST ;

- ' T chlldren mlght make 1n readlng under normal condltEOns. ;She ' fﬁ?

used two flfth—grade classes, one belng experlmental and the_

T other c0ntrol, the experlmental claSS wrote storles, poems . and

reports to be read 1ater by other. members of the class. After
a four—month period she found the exper1menta1 grdup bad made +« _

“‘a .9 grade igﬁéovement in- reading, whereas the control group ,' SRR

. . f
. -made"only‘a - 5 grade 1mprovement. She concluded that any

experlence w1th wrltlng cbntrlbutes to progress in. readlng.

The 1ntegrat10n of - readlng and wrltlng actLV1t1es 15 v

R SN SR

-'_con51dered to be "good’ educat10na1 practlce. Pooley (1961'37)

'=says-"So far as’ possible, art1ficia1 barrlers between the

‘two types of act1v1t1es should be removed, allow1ng the child

.-

to ai?ance and mature in the c0nv1ctlon that what 1s Hrltten

5 o A
. is meant to be read and what is réaﬂ’hecomes the aubstance T

ox point of departure for wrltlng. ' o '_ T DY

3

'2€fLaur1ta (1972 260) writes: "'Readlng to learn’ and
] e 'wrltlng to learn’ take on new dimensions when both the de-

codlng ‘and encodlng aspects of 1anguage, are percelved, not

;.u_las-'toplca to be learned outalde of the 1ea.rner.r but rather B

as’ 1nterna11zed operatlons ‘of the mmnd." Thelr 51gn1f1cance,-- '

in.the total development of-each 1nd1v1dual child becomes

.
1
more clearly drawn. Disorganization and delay in the develop—-: e

““‘f':&ﬁ_‘ 9,}'_!:}"2‘? e ik m""wr. E\. v i ﬁ St
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ment of all areas .of 1anguage funct:.on can only result in

K

H
3

. an ever—wldenlng and dlffuse cycle of confus:.on as new and 4 R

related 1earn1ngs must be. 1ntegrated 1nto a faulty bas:.c

." E_ o =
‘;‘ . e b 5 N . . o -4 - '|
\, : = A sub-structure. . S e K
oy T ’ _ ' ‘ Freud (1953") an’d'Bru'ner :(197'0)'“emphasize the pre-" '

L ) ol - {
E e essent:.al for 1ntegrated language functJ.ons J.n that we can see

0 r} - - 4 . Fi- o

- ﬁ ourselves er.t:mg but not sPeak:Lng. The read:.ng and wr;.t.:.ng
=_'_ e . N aspects of 1an.guage are not topics to be 1earned outside of i
S the 1earner but ere J.nternal‘ized "0peratmns of. the mind- '. n' '
.';'.-l": . “ 4 L. What language act:w:.ties which pred:l.ct read:.ng ablllty
;. - do ch:.ldren p::rform" Partlcelerly, what aspecta of er.tJ.ng
"’.:t . "have the strongest: relat:.onship w:.th reading ablllt}? A study

T -4 ,?- by Evanechko et al. (1970 315). was,des:.gned to answer these

questions._ 'I'he subjects were 118 gragle six students from

four classroorns in one school J.n Vlc,torla. Br:.tish Columbla.

il d 5 .y . .

All students were predomlnantly m:dele class and uSed the

of Educat:.on. The chd-Balow-HOy't New Deve}.opment Readlng

Y 'rest and "The Botel and Granowsky Pormula for r«leasur;ng Syn- :

tactic Complexity were used to measure readJ.ng and. wnt.tng

i ab:l.llty 5

They found that the mean, scores on the x varlables,

the language meagures, showed a w:.de range in use. of the
- o 2
B o various a-yntact:l.r_: features of language.-' The standard

deviations revealed ,variab'ilifty in response’ of Btudents_ té °

certain of the indices such as Simple Transformations and

T R TR R R — —
St LI e Tl b mr L --:;b; Wby o Lorlitmsag e, el
e B Dl i i o v - L 3 - 1

e I S

emlrﬁce of YrJ.tJ.ng J.l'l the’ stlmulatlon of the perceptual states 9

T = : "'-" .
SR S T AL

E - i A " language art’s mater::,als authorized by the prov:l.nce s Department

T

e

e T

il O i e

e




correlations between 1anguage measures and reading measures

. ‘were siqnificant at . 05. These correlations between the

Sentence Patterns B See Appendix F for a copy of this,

& . =

N Syntactic Fomula. "In determining the extent of relation—-

- ships among the measurea of syntactic ccmplexity and between .

these measures and Ehe reading J:ests, a t:orrelat:l.on analys:.e
¥ .

Lndicated that a.mong the language measuree,_ 61.5 per ent .

were signd ficant -t the . 05 1évei while 75.9 percent of the

rea.ding meaaures and the language measures are pt:mverfully "
md:_cative of the interactive. felationship between the re— '
ceptive and express:l.ve processea in language.

Of the 13 language J.nd:l.ces used as predictore, the

. four contributing 91gn1f1cantly t:o the prediction of read:.}ng , ,

achievement Were the number of Com.munication Unitsxlr Two Count

il

\'\-‘

. per'Corrtmunlcation Unit (see Appendix E‘) . The s:mgle ‘best.

' predictor was the number of Communication Units..

Further, the e\hdence Bugg’eats that both reading .and’

",”'writing use cer tain ].anguage akills in cbmmt)n and that the

presence of these akllls should result J.n better performance

¥
L]

in both reading and writing.

. Jonea (1956), in his thes:.s, attempted to ascertain '

: Hhether students written COII'IPOSltlon ability, as measured by

-the STEP Easay 'I'eat,x is’ related to 5tudent3' reading abil:.ty,

.‘!‘
¥

as meas.ured by .the Cooperat:.ve Reading Comprehensxon Teat,

and to the.u.'. reading habits. Spec.ifica.lly. he mvestigated

. "the' relat:l.onsh:l.p of . students written compos:.tion abllity to

]
R [
'
R T T L P e e D L e TR T e e a1 et
LA T (- ] D BN ul _.'.h. water ’M- T ARG L Y "“‘;I.I'. emon ol AFERL -t e A

20,

et

Structures, Sentence Patterns B, and average numher of Words -
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' 'chn.ldren.

I‘Ach:l.evement Test . ﬁaeglnning with the th:.rd grade, a sample

T v‘- B o - ) -
. - 3 | P st z
=

the:.r readlng ablllty -J.n the presence of four other possible o

»

pred:.ctor var:.ables']sex, mtelllgence, socmeconomic status

L

.of the famlly, and the teacher varlable._ The sample con-—- i

]

s:.sted of 14? grade ten students (80 male and 67 female) in

.,the o:l.ty of Edmonton. 'S The ma:l.n flndlngs re,}evant to th:.s

‘ study may be summarized as follous (Jones, 1966: 82) :

T 'I'here is a 51gn1flcant relatmnshlp between the _
~ students' writter composition scores and their readmg
. ability scores rthen the relatlonsh_ip is measured in
the presence of the students'. intelligence scores, '

- . the sociceconomic level of the famlly. the sex of the

. ,-pupil » and the teacher variable.

2. There is a raxgnif:.cant relat;onship between the.
.- students" written composition scores and their vocab-
ulary scores when the relationship is measured in .: R
the pre'sence of the independent variables.
o The effect:.ve wrlters of wr:.tten com9051tion read
a significantly greater number ' of books per year than
do the moderately effectlve or ineffective wrlters.

e 4.' A s:.gm.flcantly greater number of effectlve
-wntex:s than less effective writers of wr:.tten com-~
pomtlon f].nd reading a pleasurable activity.

' I.Oban (1963) J.n his study c:ollected and analyzed

1anguage used by the same cha.ldren thraugh the;Lr klndergarten"
jand flrst 31x yezu:s of elementary school. By grade s:.x,

d 237 subjects out . of th.e 338 orlglnal eubjects J.n kmdergarten .

\

L st:l.ll ;ema:.ned. The .sgb;eets were from .Oakland,' California, g

and. repfeé.énted a ‘s_trat'igied- samplé of a larger universe of -

¥ .

An index of their reading progress was kept from: year .

t

'to year on complete cumulat:l_ve records.-. Beglnnlng in the con

h fourth qrade, all subjects were tested on the Stanford o e

1 -
e :. . _.."

G- — . e -
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of the suhjects

) c0nd1tions for all.

wrltlng was taken annuallyu under standard

ES

J_nto flve categorles as follows--_' ]

;i. Superror

.'l‘.‘

2‘ :'

.3,

-4
‘..;. . 5‘"‘
T THeoy
- ‘.?p
SRS |
. ’ 9'
10,
'.11.;
L2
13.-
14. b

e N 1..'
SR "4
. 3. i

4.

LY

" oy 27;"

e

}lliterate

1'

~'3..2'.

- - .  — o ‘
Uses wel1—constructedw\%ntences.-.”'- e R
"Employs a variety. of sentence patterns. -

5."

Uses phrases and clauses skillfully:

-Uses relational {transztronal) words _; yet,d-'“'ﬂV

however. .

Has well—organlzed ideas. _'-",H*'n kP e - e

Gives ‘time and place.... - ' T
Includes: title, - Lt s, . s

'Employs vigorous verbs. . s Wy e S L g
~Employs a vivid, plcture-evoklng vacabulary,

specific rather than general. - o mﬁ_-

‘lises, correct spelling and punctuatxon.,

Relates picture content to past or present i
experiences. .. . o :

Shows .avareness of reader. - = ;:".U‘N:?::.z{ T
‘Achieves clarity of ontent. oy v

The samples of wrltrn were c1a551fzed'

-Has pr0portion4 devei?pment and completeness.' “;:' 2 ;
Good ah s R ) ,“ T o F B P ; ‘s" _ " 'j'-‘:
,Uses 11m1ted sentence patterns." Sk nj. . A

.. Uses few, if any, relational words. - T 4
Begins  to orqanlze but strays from baels of T v

.. .organization. . A 2 P :
-, Displays monotonous vocabulary. it g ; i
‘Uses reasonably correct spelling and: punctuation- i
-Interprets ‘'only the obvrous, barely achreves . kv
interpretation. & ' . & X
Falls to he specif1c, tends to generalitres. . o
Inferior : I_i"' ' “'"J‘f:'i“}f uf:. “_;;“Q £ - §;
4 Employs weak and faulty sentence structure, ALY LY
. indicating lack of understanding. . - ) s

‘Uses no. relational words. - - .H'i‘.‘-%‘*f‘ung;ff“

Makes' no attempt to organize. : .

. _Employs:a limited vocabulary.: T

- Uses poor spelling and’ faulty punctuation. B

. Gives no 1nterpretatron or at best an ';-n“ﬁ

% . unrelated one. - . y
" Tends to be fragmentary or, 1n longer wr1t1ng,

-_diajornted or formless.. ; :

Achxeves only faulty sentences.ri, ' ? %
Employe occas;onal groups of related worde._. '
. or e = W - ol
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% 0 B ‘Fa::.ls to. complete some words. ' p il f

*-— 4, 'Uses lists of words, related-to the picture. ‘. ‘ d |

" 5. Uses barely comprehenslhle language and 't v ¥

) . spelllng. 4 g 7

C V. Primit:we - .-'- '. : . W oo f i - > .

i 17 Resorts to plctures or draw:n.ngs. o A b . 4

A 2. ' Uses meaningless symbols’ or tangles of letters. : ;
-3. Lists words. either unrelated or only part:.ally b

R e related to the picture. ” o4

' A

- In success:_ve years of the study, pup:Lls at the tﬁ]lrd . ¥
- grade level who wrote well also ranked hJ.gh :m thelr use of ' " §
iy - ‘-. > B
: : PO .18

G, oral l ngdage and 1n tl;e:a.r read:.ng. Those who were superlor“' S e
. :\“ '.. £ . ," Iti:“'
_‘and above average on wr:.t:.ng were also above average .!.n ﬁ{-:-._gl.. 3
=~ i . A ;,- op |
_speaklng and read:.ng. ; Those who were below on any of the S k

1 \’three measurev were “also below average on the other two. On A ' e

% udy those who read well also wrote well those who read

%4 moat extensxve corpus of data on language deveIOpment. He

T s Ilow 1anguage abil\.uiz( groups. In"his 'analyeis (19570) of his

: syntactic at.ructures, "a method of procedure which is coherent __‘

'noted that the use of tentative, supposit:.onal, or hypothet- g

' adverbial clau e significantly d:.stingu:.shep,between high a.nd

R : wr;tten language eamplee {from grade four on), Ioban found
.that h:.s hlgh language a.bility group cons:.stently used more

mature Byntac tic atructurea.

_'to develop, f}rst, a. procedure for the quant::.tat:.ve study of

g N R ol O o -
(R M) e a0 L _J'-,;w-:.\«'-, i W .2 T T U e o
_M_ R L i e i B O NI e LG L el

every statlstlcal- measure ‘one fact is extremely clear in tl'ie' ‘ L -

pocn\y also wrote poor]_y_ - ‘_ . Sk " g

b3

N The work of - Loban (1963. 1956, 1970) prevides the .

'J.cai _thlnklnﬁind the use of the" pass:.ve constructlon and the

-

A

»

Hunt (1965 l) in a study ua:.ng ‘54 students, sought

Fl
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N systemat:.c, broad, yet capable f xefl.nement tc accommodate

I £
dE!t&J.lS.' Second he sought f\or "de\lopmental trends in the ’ ’ 1

?.f\ frequency of varlous grarnmat:.cal structures wrltten by - ' it "
‘ . tudents of average IQ, "ih the fourth elghth,' and twelfth “" o i ?
L _‘ -_\x grades. An analys:l.s of the wrltlng of‘each\ student [18 in: )
.' - .'_\ ' ] each grade) revealed that the 1ength of the T-ilm.t (mx.nlmum i i
}'Ei 4 ;i ' term:l.nable unit. one main clause plus all the subordlnate L y _.y;x
‘ o clauses attached to or embedded within it) was - txed%losely - ,%
P < to maturlty. wcirds per T Un:.t appeared to be tl‘fe best 1ndex n
B _ of syntactlc growth, clause length second, the subord:.nat:.cn : |
'a P ) 2 .. J.ndex thlrd, and the fourth best index was sentenr:e 1ength. g
: is.'. Hunt concluded that writers'lsentences were affected by the:.z: 3
- '.-. .': L syntact:.c ssic:.ﬁ,],«é not ]ust by what they had to say. Syntactlc |§
ff: ; B ma.tur:.ty cons:.sted chlefly in the ablllty to make .mahy embed- = ﬁ
ments per. clause. ‘ “: -_': r o 41
k- . ' ' " < <Y ' 3
;:',' ey ~Ccnclue10n = =k . T T oo : 2 Ie ﬂ 5/
4 ":, i , .+ The studles summarized :l.n the’ p&'ec ding, pages, manylr | ' j‘/
' d1 ffer:mg tc a degree in cbjectlves am* apbroac‘h from thls ’ Y }
g : :anesthatlon. all are related to the 'ubjects ch read:.'ué: . : _j'f' _ E‘
; gg . 'and.wrltxng. In th'g'main. all thg stu}_ 1es 1nd1cate tha‘_‘ ?E
: - there :.s 2 relata.onsh:.p between read:.n i
l = a3 g 3 even though some oof the studies m.ay‘ ha .l X
} i . | dlfferent light from this invest:.gatio
’: - . ,5": R ' Studies by Deverell, Page, and I
'.':". ' . the read:l.ng actlvrty cannot be underst_
f . standmg the nature of. wrltlng. Othez
: . iy ‘ i '- l :
K ‘ Ty J' »’

e (WL TR KA g VE R
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:‘_Allen, Vygotsky, Goodman, and Brlggs stress the 1mportance

“ of grammar 1n the overall mental development of the chlld._"

“-,The simllarlty between the sentenee structure of a child' E K

; oral 1anguage and the sentence structure of readlng materlals :

is important to readlng success. Stoodt, Ruddell, and Bormuth

2 g

:et al..stress that;,ommﬁhleatzon is t tomplete when ‘the }:,

4

"? reader cenﬁ’f,##derstand what the author\:es wrltten.: Seelng -

' Vthe interrelatlonshlps of sentences is es entlal to the under- 2 é
j‘.standlng of a paragraph contend Bond and\W;gner, Tlnker and o rlﬁ
i McCullough, Wllllams and Stevens.‘ The 1ntegratlon of. reaﬁlng :%
| and wrltlng is 1mportant, accordlng to Aulls,\ﬁarrls, Hans ; ?
lGuth and Haldreth, in that both are‘lnvolved w1th 1nterna11z1ng_ a
language and thlnking about language.: Evanechko ét al. ;:" ) }.' gi
emphasize that readlng and wrlt}ng use certaln 1ang a;e Skllls ﬁ
_:'F’in common;' In the area of language deve}oPment Hunt end Loban E‘ f%
take prom#nenee. ks ‘a result of Lo an' s\flndlngs on the use L ti i
of synﬂactrc s‘ructurea and Hunt s unlts gf\ a1y51s. rellable }‘_ﬁ
techm.quec éor n?ésurlng syntactlc gr%nth frjk‘grade to grade 1’__3,5

\ a4
ty groups have become: evailabﬁe._ <Lt \

“andibetwe#n ab l
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- FR Sex 'diffefe’nces. Durlng the 1940 s, one of the }
. B [
largest research projects on sex dlfferences in. school echa.eve- y N
ment was conducted by - Strond and Llndqulst (1942) wlth 50, 000
K ' pup:.ls .m more than 300 schools 1n Iowa. S!:udents in grades ~5 .

\ : three through e:l.ght were tested on read:.ng comprehension, . o - ” o
\’~ . vocabulary, word study sk.a.lls, bas:.c language s}u.].ls, ands

\ _ar:LthmetJ.c sk:Llls. 'I‘he researchers found that the ng_rls - s

A malhtalned & c0ns:|_stent and generally s:ugn::.f:l.cant euperxcr:.ty

BRI el ae =
S s St e
o =, . 5

g \ B over boys .'I.n all subjects except arlthmet:.c.__ :

" ? ‘\\' a study hy Stcodt (19?2) :Lnd:.cated that the correl—. -
A PR o i
' \ ¥ atlcm coefflclents hetween sex and the measures of comprehensmn'

£ P

R fay

LS

- of ccnjunctlons show that grirle ach:.eved higher than hoys on.
theee measures. o - A O B . e L ‘

o, B, ! ' \
T In an. analysns of about 400 ccmpomtxbns of. Israel:. '

el

.
=%
!

» . "
e ads o el

F e \school chlldre.n, both boys and glrls in grades two, ,five-and.l l
A% T B eight, Stahl (1971 205) concluded that "the d;ffere ces'fouhgfi

J.n the struct:ure of C:OI'BPDS:LthnB o;:k boys and gz.rl.s ere few '

ter s

‘
i

and mostly 1nslgnif1cant, but that almost all -diffe jences ... ,

=S
iy
14

e L LY Y
=
3
iy
PRC.C ST NS e

L —

- S

o : ; pd\inted to superlority of glrls._, ‘ -

| samuels and Turnure (1974) used a behavmur observa.tioﬁ

Y

sch dule to ﬁ?umre:9.1::|.t_;at.=_' sex aifferences 1n classrooni attent- o

1ve ess and its relatlonshlp to readlng ach:.evem nt

—
.

of ﬁ:.rst .

B bW, : gz::au:lxl%-r boys and qz.rls. G:l.rle were found to be signi licantly /‘ 4
s : {p <. »01) more ‘attentive thaﬁ boys r‘?iﬂ to ach:t.ev .l'fmt_fjher.-wm:fdn E

. : ?I o I'I‘

¥ ! ", recogm.tlon sccres (p < .aS). . / -
i iy I.arsen et al )
i - and 14 girls, found that the factor wh:.ch was sig’n
- J S . .
'I.-: o i _“: “%: d N c \i

& ‘ ; i
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. ,.d;st:.ngu:.shmg betwe}en boys a

'd1ff1culty m rec:ognlz:.ng :

‘_: to hava less d:l.ff].culty

1) who has done extensi‘

as "hi

var:l.ables. Using 684 grade six student

»of BtUdlEd/. oc:.oecOnomic facl:ors in the wr:Lt:Lng ab:LlJ.ty of grade

2 six stu ents in Newfoundl.an\d. Studymg /684 si-.udents, 361
" hoys a

; 7omed ’better in speli:.ng, oapxta1J‘Eatmn,/‘punctuatmn, usage,

N T L NP S e -

g:l.rls was word recogn:l.tz.on.

_In terms of, readlng abli‘LtL .s'gnlflcantly fewer glrls had

= -

read:.\-xg orally than boyxs.- .

.Kagan (‘1 969), (psychologlst at Harvard Un:.vers:.ty,

3

was related more to BOClOECOnomic than o} educat:.onal ~q.n15ut ",

’ 361 boys and 323

by flve'l months on, both The Nelson Read].ng Test 1962 and the .

rds\from a- graded 1zl.st andﬁ:ended Moy

) gJ.rls, he found g:.rls to be ahead of boys J.n readmg achzevement_ P

Paragral!h Comprehena:on sub-test of. “The Nelson Read:.ng desk, ~

, fI‘ ese f:l.ndings are supported by Ralph (1971) who :

[
s .

:‘-I}Z’. glrls, he - found that the mean I of the- boys

/-
was six,points below that of the girls, and that glrls per-’

/
para.graph wr:.t:.ng and total language. .

‘-: f . The poor reada.ng achlevement of maAny elementary school '

boys /has been of grow:l.ng concern to educ tors. _As a_result,.-
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5 S LT 'the're ha'.re ‘been many studies'. designed to inves'tigate this: 3
;.L.“ . '- - l ! “y e 2l
J‘ ' = dlspar.xty J.n the - readlng abJ.lJ.ty of boys and girls. e
U Studles, partlcularly those by Roblnson (1955) ’ 'Gates

LS \ o d
(1961) 5 Pov!:ell (196?), McFarland (1969) and S:leerberg (19?4) F

1

el e

have endeavoureﬂ to find reasons for such d:.screpancles be-
o b . l_ e
tween maleiand female ach:.evement. Results :Lnd:Lcate that

1l

ey , glrls mature more rap:.dly than boys and that hoys are at a ' . o

v

) Y. cultura.l dlsadvantage 1n that the schools are more’ attuned to

1
[Pl . o, I 2 Aoeos

glrls :Ln terms of perm.ss:.veness and popularlty w1th teachers.:_ :

., x " -
- 3 .

' . Boc ioeconomic d:.fferences. Sécioeconomic class',‘ ' 1.
- parents ec'lucat:l.or; ,' ;lnd the nelghbourhood in, whz.ch ch:.ldr’en
j: ‘ / == llv; .’;rla some of the factors wh:.ch shape chl;l;iren gl home .‘ .
g _ env:.ronments. Stud:.es by Lohan (1963) R Bernste:.n (1961), Y
. ' B a and I-Iunt [1965) have shc:wn that\ the higher the socioecon"‘_c P s i
"_ & “ S . status, the better the verbal a\bility of. the chJ.ld. i P
; : N "fi “ 5 4 “ A, study by - CDIeman (1966) aimed to dlscover whethl 3
% ”- .- - or not inadequate school 1ng for nonwh:l.te pupils c:ontnbuted/
- _ _to- their failire to leam Factors such as the socioeconom_c "'
I _ ' “‘status and.racs.al background of students, funds availahle .
; g0 C for school. faclllt:l.es, and salarmes of . the parents were - 5 q
;' ] '.vamously stud:.ed. But the f:mal data gathered J.ndicated " '
; that J.nadequate achaols simply did not make a sigm.f:.cant* i |
;: d:.fference :Ln a glvenzetudent'm?chievement- Hhat did count
1 3 i mbst was. the aoc1oe.conom1c compositlon of the student body I
' J - Callaway et al._ (1974) studled 27'7 tenth—grade students ’ !
. i .l from rural and small town ‘areas in Georgia. The-, relatlonshlp - ”.l'
2 » . - T ) pe_ 1 '\ N ' % 5 o S R
it d gt o . :
ﬁ ) ‘ ) ) F , 53 Rl
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between read:.ng and language achlevement 1nd:|.cated tl-at the ot
. e

‘-"., gaoup Erom homes w:l.th the greatest amoun'l: oE reading mater:l.al

w-épe mgnlfn.cantly auperior 1n read:mg to the group wlth more = -
AY " B
tha"n average amounts of readlng matenal in the home. In CL

T lang‘uage, in a h:l.erarchlal order the group Hlth the greatest o
amom‘rt of readmg materlal in the home was sign:l.fl.cantly

lugher than the group having “more than average," "average,

' qnd f',lasa_-., than av,erqge", an;ounts ofl- readj.ng materia;l. :l.l']_._thE honie"

"I'elegdy (]'.‘Q'M-) coﬁpared the -readi'neea' perfomance o:E
' 68 low and 68 hlgh (soc:loeconomc status) chlldren and 1dent—-

o , J.fied the Spec1f.1.c sk:l.ll differences betweén the two groups. -

The t:eats used were-= Screenmg Test of Academic Read:.ness,

.'- \: N o o First crade | Screenlng Teat, Bender——Gestalt Test and ’_!_'?_155_9:. L
. e R Ll:.tan Readiness Test. The 10Wer SES: aubjects,h regardless R \:1;
-_: l , . of sex, acored Bignifiéantly leBs well than the middl.e SES . )3
- e T subjecta on’ all four \readmess tests . Approxlmately four © " | o

]

‘. tlmes as many lower SES as middle SES chlldren were not r.eady )

for the uaual ﬂrst: grade program. '.l'he areas in which the NP N : 3
EE . Rl

e ; : h lower SES vere’ poorest were lettera, nv.mbersn I:.:.el;at:.ons-h:.ps; .
; word meam.ng and matching. | o - . r, -\': e S = ‘
o g ‘. - Sciara and Jantz (1976) cons.i.de::ed father absence L
; | and its effect on’ the rea.ding achmvement of ‘hlack ch:.ldren e
»{ ‘ £xom 1«::«r mcome fam:.lies." Analysis revealed sign:l.f:.cant - ,_._'-; E :1
; h ‘\' d:.fferencps {p ‘-:‘:‘ 01) t;e;:ween father a.'bsence and each oé the -, '
,; - ‘L 'I" :Eactors of sex; IQ, and. famlly atatus- , i':", :""I_ ."I' S “ |
: . ‘,q;_n_ -.kv TIn a study, Basil dernstein (1970} analrzed the . .
o \_ .' .. | speeoh of 1ower-c-1ass children and adulta, then compared o . g
i : LT P
ES ‘ ,ﬁ- - i - ' .

4 - . . R -

WL T e e



el

R R

.-
-,

e

Wi AL
o low e
PRREOY-L i

Ui v
N
e o

,’_' i"f'_ E

v e AR
LR j"“. e - T
= B i

-'?:"“ =

Ry

g -*‘;, elaborate upon pei?_?’rgl/@xperlences. Some of the character-‘

—~ § 5 = i T 5
o o . . g > B ;
e @ - 5 . ' - v
- . » . g h
o N q‘ﬂ ks m nd = s s e e b Y .\QLO_-JU“I“I-..E.M-“" P Rl B N
5 . - [
3 \ O g = — X . L a
) l [ ' I
»
= . D5 - o
RN d = Iy
, @ . ,: b

.pe&ple. Bernste:l.n m;u.ntalns that the comm m.cat:n.on c.odes

'.uaéd among ‘.Lcmer socia]. cLasses are fe rlcted J.n n

i

1t\w1th an analys:l.s of speech of mlddle ; and /uppér class &

-

a -

LY

J

(

o

ature. S

bl

*.

'The code tends to depend upcm extrﬂverbal cues such as tone

: eff vo:Lde v

gesture and facial

o P

¥

ression,

to qua llfy and

ist:.ca Qf thls restrlcted code are. o ' Aoy ' .' i !
. 1 §nprt, grammata.cally aimple, often unf:.n:.shed
gl sentenqes with.a’ poor syntactz,cal ﬁorm stressmg the ‘
o aCtiVe VOlCE.G ‘. - n" . u J \ - s - :
i 'Y Sn.mple and repetit:.ve use of cnnju.nctions (so, -
then' and) - . ¥ " ) . 1_ L '_-
¥ : ‘et - o A

i 5..

"l Little use of ‘subordinate él}msea to break d't'::wu’
the 1n1tial categor:.es Of the daminant subgect.

R Inability "to hold, a fomal subject thrnugh a

speéc:h sequence, thus a dxslocatad :.nformata.onal
content is facilﬁ,ated., e . e d

o -"'. ) "l £

3.6, .
of condit:.onal cla

7 Fr ‘uent use of: atatements where the reasqn and

' _ ponclusion ‘are confounded to produce a categor.z.c d

'S refers to as

""statementﬁ. - :'_.(i.,- > f,.. . v TR

4‘;

8 A large number o Btatem&nts/phrases wh:.bh signal

a requ:.rement ‘for. the previous speech sequence to:
be reinforced: "Wouldn't it? You see?: You know?".
etc. This process j

‘ '9.’ Indiv:.dual Bele t:mn from -a‘group of 1dmmat11:
phrases or aequenceié wikl frequently occur . ‘

10‘\ 'I'he individual qualificata.qn .'LB :.mpl.x.c:z.t in the

sex;t%gmce organizatmn. :Lt is a language of impl:l.cut
mean:mg.

] T

[ 3 Ry

elabor/a/ted commun;gation codes. ‘

% SE N
‘.‘. g |

-

Y

e +
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RJ.guI and 11m1ted use. of adjectlves and adwerba. ;.

Infrequent use: of impersonal pronouns as’ Bub]ects i

germed sympathetic circularity;.-‘

C

. Language J.B

=y

SR e e (Bernstem. 1967 233—4)

oS

MJ.ddEI.e- and upper—claases tend to use wha:t Bernstein
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;;qi. F : : ] * N L & - o » :. 3 'l' ] - v g"
) '1! y L N .. 1 ¥ "“‘I . * A ) :-
% I —— '-used to expl;cate COntgxt; Heanlngs are, more unlversallstlc, o i
i;g_, L] ; “. ".' g "' 3 . " . . ! . N . “ ': : :.
‘Fs P - freed’ from assumptlons of commonly held context and there- c A #I'ij
4 § n"fcu:e understandable to’ all. Some of the characterlstlcs of :‘
i ) .'.- ’ ) g - ”..‘, g T ..' ‘-',.'_" ‘,5.'
"4 o .-. this code are: '”_ v ‘m'if \' r B L T g . - .
. S | ; e ‘:. - . A g . s 2 a . ._.- .‘. .:£
.;_' L R Accurate grammatlcal order and\syntax regulate ’ i '-‘:.j
L. <« . %7 Swhat is said. _ = = v 4
. :I.. h - 3 r . " o . 3 B ?‘i‘
. 2.. Logical. modlflcatlons and stress are medlated B ¥ 4%R'
.., through a grammatically complex sentence con-' . .- T IR - &”
= .4  struction especially through the use of ‘a range .of gt
. cbnjunctlons and subgtdinate clauses. ';\ R e Wl N
I Frequent use of the prep051tlon9 which 1nd1cate . . B
“logical-relationships as well as prepositions which " ... . ° ..
L‘lndlcate temporal and spatlal contlguxty. B oaiarhe . T O g
e 3 Frequent use of the pprsonal pronouﬁ .+ 5L S SR R N
. , , '_ ot - i k-
5. A dlscrxmlnatlve selection from a range of '”.: . BT
“.~ adverbs and adjectives. ' s ' Ol & 4" % a8
6. IndiVLdual qualexcatlon is verbally medlaﬁed b W 3_C$
through .the -structure and relatlonshlps WIthln and - e R
between sentences._|;_ AL - B L 4
- 1 ;‘5.. o v . . - . ! - . o

e 7.” ‘ExpreSsive symbolxsm dzserlmlnates between SO Y =
. meanings within . speech sequences rather than rein- .- ... =7
. forcing domlnant words ‘or phrases,*or accompanylng )
.- the sequence in a diffused, generallzed ‘manner.

g

.
.
BT e AT

he . . "3
t e ? . .. + ;}l.y
'8. ‘Tt is a la guage use whlch points tp the pos= e Y MR 2
* . sibilities inherent in a complex conceptual hlerarchy g = ﬂ'-%
) _.for the’ organ121ng ‘of experienee. Y. & _ ,.;- >, & .
. 3 s /'Hmrva\ : " Soe v, . ’ -
- J ‘J.‘ { g N (Bernsteln, 1967 .234) X Moé- &
w3t B : L
When lower-class chlldren come to mlddle-class schools, o’
Bernstelh suggesta, thelr low academic performanoe ‘is a sl 5 _'*
functlon of- thelr restrlcted co unicat;ons code. o ‘I*?n:
j‘_af, Bloom 8- findings are simiaar to those of Bernstein- ,3.‘; :
v, .' . A \ ot r ¥ =5 :
.. P In the deprlved home, 1ahguage usege is ‘more . . L i S
.--1im1ted. Much communicatxon is thraug gestures and ,, 0 - )Y
; ;: other non-verbal means. when1language is used; it ,, .. " %
o P is likely to be terse and not‘necessarily grammatic— - o e g
. ally correct. In any case, it ig likely. to be restrlcted EERE
el i O - g .'." ‘:\ ] \-.‘ 3 3 Rl "' ‘
¥ . oo s . ' % "13 \ ‘ﬂi: o ! r\l » Y :
L \ —C “!.“ . l" ':‘ b :- i L.. | ur t' N [N}
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E lower—class homes are less verbai _are. inhibited in‘languaqe

:”hlgﬁer class Homes. = o o - S R

. read1ng achlevement tﬂan school attendance and other varlables.‘

]-the pupll's environment. ‘of the four BOClOECODOMlC factors

as the\most closely assoclated Wlth pup11 1anguage achlevement

' g
research results uerng both ‘the product-moment correlatlon T

.occupatlon and,mother s educatlon Jmore closely related to

As. closely ﬂSBOClated with certain socioecondnlc factors of

‘and w1th puprl 1nte11igence.f ;eacher g qualrfrcatrons and

‘JJ .

M__a-u

.32,

!

in the number of grammatical forms which are : -

‘utilized.. Thus; the deprived. child enters school

lnadequaﬂely prepared—for ‘the typical language . .0

tasks of first’grade. The .greatest handicap seems - Co S

_to be lack of familiarity with .the speech used by - IR

teachers and lusufflc1ent practlce in attending to o
L pro onged“ peech sequences. In the long run,  the’ §

language W ich. the deprived child has’ learned at

-home “is Tikely to be inadequate as an aid and tool .

" in condéptualization. Furthexrmore,. language serves
as'a means of social distinction which can 11m1t
opportunltles for mObllltY. -7

(Bloom, 1965 70 1)
Milner (1951), Hess (1969), Goldste:.n et al. (1970)

and'Moore (1970) support the contentlons that ehlldren from

development, and achleve less academlcally than those from "t, -

LI

Pollard (1970) 1nd1cated than an ana1y51s of hlS

L=

analy51s and the mult;ple regresszon analysrs showed fathgr s_
/ .

3 e

' Ralph (1971) demonstrated that 1anguage achrevement :

»
L

considered, father e occupatlon -and mother’ s educatron emerged
7

\ !

-

uelz of school Qere 1ess relevant. e, . '{ . ‘
: . SN ) - L : 7

e N _,';. Toe : . T Lol e X

S Inteyidéehce differénEes; Ruddell. (1965}, using 140 c :

' pupi}hmasgtgded the effeoﬂtof the'similarityrof oral and written: f
L \I R . e e . - . . L e . :

. - v L IJ'
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Ipatterns of 1anguage structure 6n readlng comprehen51on in - .. S

.:'”.flndlngs of the study 1nd1cated that a’ signiflcant dlfferv

fablllty to learn . transformatlonal grammar. A sample of 318

Z-hlghly 51gn1flcant p051t1ve relatlonshlp between lntelllgence

'was an extremely sharp drop in. the number answerlng correctly
.75 percent or-more of the items when-groups bne and two, the .'
;lowest two IQ groups, were compared Wlth the other3° 12 for

“_group three and only one for groups one and two together. - ,w:'

':abllltles studled 100 chlldren, 86 boys and 14 girls, for ==
-a two—year perled. These chlldren were descrlbed on the

'“.bases of physical and neuropsychologxcal stetus, intell;gence,

.-,Results of - the t-test 1ndlcated ‘a strong tendency for normal

-readers to éave a hlgher verbal IQ than low achxev;ng readers

- (Larsen et al.. 1973 643) . *Jia) @ S i . ke

by

N L [ L)

relatlon to many varlables, 1nclud1ng 1nte111gence. The

'8'

ence exlsted between comprehen51on scores and 1nte111gence.
Meade and Haynes {1975), 1n a corroboratlng-study,-

_researched the relatlonahpp between 1nte111gence and the:

a '
’ 5

'grade-exght Students*in Vlrginla.were:used. Analysls of the : 3

results by use of the correlat;on coeff1c;ent lndmcated a

A a2

-,quot1ents and grammar scores for the sample of students con.."

sxdered. In addltlon to-a, general dECIEESEuln percentage of

1 o8 '

correet responses as 1ntelllgence quotlents decreased there

. The Unlverslty of Florzda Center forBLearnlng Dls-

R .
Ca

level of read;ng and school achlevement and famlly backgﬁound. e

¥

ollard (1970) found that in hoth the descrlptlve and
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- ~".t-"1 grade reading achievement than any other varlable. The ;fs-
o-u'-'. N -' ’ " .

B 3 . . . . .
' o . H ..‘ . B

':,hFl'ﬁﬁanyfothhe:sthdiee'reviewed iﬁéieatefthatzreadinq:
nﬂ writlng are related to three very 1mportant factors. ﬂ“%

of the students.' Therefore, in any study of. the readlng and
sl Y b L :“:--:-t N =

" s_;i.dered. %, ot
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| Co o CHAPTER ITI G, el g 5
N ,“I . ‘ ::‘. " ... N .A.," .""' - ',“ g - ~ . !
' - -+~ DESIGN OF THE .STUDY ~' ' ... "~ ' .4~ i
T} . . The populatlon cons:LSted of 200 ch:l.ldren, the total —~—~
B . '_'grade s:l.x enrollment 1n s:Lx elemenlary schools in the edu—-
, cat:.onal d:.str:.ct of the Roman Cathollc School Board for ‘. R

L Conceptlon Bay Centre. )
The sample of 100 subjects, flfty—one glrls and T A

forty—n:me boys, was chosen by randomly selectmg a number
"B ass:.gnmg ' / )

“ from each of the six schools referred to above.
a number to each subject and us:.ng a table of random numbers

A et

(Glass & Stanley, 1970 510 512) the sample was selected-

e Tl e o ITU INSTRUMENTATION Lot T T e e
¥ .‘ sy T ”" ':' » _;I . e ‘_ _: ”\ ‘. ot AN ! - N 3 e ' e, ' ’ . .‘ " ,_‘ B ',_!_'§ .
. N "+ In this mve’s’tigation.,the: following’ measnre's‘ were. .:- i/...:",z
3’” i .“'..-‘ . -’-.G'.": b - R " a " .‘.:-' !. i .:.:'.‘ “' ! ":yn . ...‘ .' : ‘.- '4; v
S0 T useds . : S O
T T I ,1. a Readmg Test. T, - oy Sl S
e N ' .- . . } . . ' - . ‘ , ~I), R
2 2 an Intell:.gence Test, ‘ S
‘ R * .t ‘. - e , :. [.
3. a measure of the socioeconom:.c level of -,f-‘t .
. T , B UL S N
t/
U ’

PR “13.{.u,§;;. the famllYo‘

CL e 4 a wrlt:.ng ab:.l:.ty formula. PETRA
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) subtests of" read:.ng comprehensn_on.' The .give_divi'sions of

X '. the test are descrl‘bed below. _‘

4 0B s =]

3 6-

- i i " it e N

Readlng Test ¥ 5 8 _gufl _ . N :

The New DeVelopmental Reading Test, 1968 Edi.:tion‘,i :

i Form A, was used in th:l.s Jmnre's;t:lhgat.1.or|. ‘This test, ﬁas"ﬂ\’re

il i B [ 5 e

J..' "Bas:.c Read:.ng Vocabulary measures 1\:he chlldren 8

knowledge of words. It tests the»ab:.llty of the children . i

' ‘the fJ.rst work in’ the line, and then to decn_de which of the i B ‘

v | :to answer quest:.ons wh:.ch test whether they ha\re gamed the . :

l_l‘.

the chz.ldren to underatand passagea of 1ncreasing dlfflculty

! _-precme underetand:.ng as wel]. as the level at wh:.ch thya/ :

-to recognlze words of J.ncreasa.ng d:l.fflculty and theJ.r abllJ.ty' '

,to attach meanings to those words. They are asked to read
four words followlng it means the same or almost the same.

. of the chllaren to read and understand exactly what: the author . Sk

_of the chz.ldren to comprehend the organ:.zatlon, grouping, and

‘-assocxat:l.on of 1deas explmcxtly stated. It also requ:.res L

_organize th.\s information for understandlng.‘ Students are.

P A -

.y, .

2., "Read:.ng for Information" measures the ablln.ty i B

says, and calls for a preclse understandlpg of a. series of
.

paragraphs whloh 1ncrease in dlfflculty, both Ain vocabulary " " "" g";

’and in sentence complex:.ty ThJ.s part requ1res the chlldren

1nformation sPeclflcally stated in the selection._ The 0y
students are instructed to read the paragraph and to select : "

the word or phrase that best answers the questxon.

i I "Readlng for Relat:.onshlps measures the abllz.ty

Rt o

and determ:.nes the level at which the chj_ldren can read for -

"

2T deduL
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'zlnstructed to read the paragraph, then answer the queatlonsd
" e followlng the paragraph and select the word or. phrase that
L best answers each questlon. .ih 3 .;ﬁ:'i '.:_ Sy '__V;
‘ﬁ. ”Readlng for Interpretatlon“ measures a creatlve ::
e .::,~r? klnd of readlng comprehens:on that reqnlres the chlld t0‘
1nterpolate and to extrapolate from the 1nformatlon 91Ven;
_'::He must thlnk w1th the facts’ 1n a creatave fashzon .80 that

he can .'Lnfer, conclude, predlct,\ and Judge cr:LtJ.c:ally

| These comprehen510n ab:LlJ.tJ.es reun.re, at each level of & r o
L Y

advancement, attent:.on to deta:.l and to the th:l.nk:.ng pro-'

‘cesses 1nv01ved in read:l.ng. For readlng to. be crltical and S :

g

evaluat:.ve, at any 1eve1, the reader must 1earn to be re-- i
R

A flectlve.. He must not only unde:-stand the :|.nformat:l.on glven,;

. but also understand the importance oﬁ each concept, evaluate‘ )

1ts authentlca.ty, ‘and understand the welght that should be "

_‘glven each J.dea . The student's are :mstructed to I:ead the

\ "
S e A,

. L paragraph then read the statements and " select the word or
i Lt phrase that best completes each statement. . g X

5 "'Readlng for’ Apprecs.atlon measurea 11terary .:‘ o

evaluatlon and understandlng of the select:.ons read and s

i s A e R AR
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/requlres the students to be sens:l.tlve to the plctureesque-

T

".ness of descr:.ptmn' to grasp the feelmg tone, to be - z .

\ ' ""‘sens.ttlve to the mOtJ.VatJ.On of characters, to--be' awafe"of"

'n.'.- Ay .

-.v:.sual, aud:.tory, tact:l.le k:.nesthet:.c. and other sensory

" g dear gt Py o
AL T R AT,

J.mpressa.ons. Again the students are J.nstructed to read the

paragraph and select the word or phrase that best completes

T

each statement. y T '; oy - S ,;:'- e PR~
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ror each subtest.
-agof rlght answers is corrected for,:.
.scorlng prpcedure/that greatly red
xsome_pup;{s_eili obteln h;gher-gr‘

Valldltz
'of a measdrlng 1n5trument{serve/the1r 1ntended use. -

'the chlef alm of The New Developmental Readlng Test, Inter-

. % medlate Level, 15 to prov;de teachers and other profe551on -
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.ae-"work-samples

'The paragraphs used in the test have been wrltten at care- .
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Valldlty refers to the exte to &hich;thefreéﬁ;

‘school. personnel wlth bases for judglng hcw well 1n VLdual

.'puplls perform at . present ‘in’ fxve well defined domalns of :ﬂ 2

pup11 behawxor, conten& valldlty is .considered the most < AN )

I
\ ig [

'1mportant 1nd1cator of thzs test (Bond ~Balow, Hoyt, 1968.

The authors also say that sxnce the tasks requlred of

the pupll are those whlch maturlng readers are requlred to ~

t
L] q ‘.

. do in thelr readzng, then the test has d;rect, primary

L]

W-_val;dlty. The authors of thlshheet con51der the testflteme. ":‘f

of the kxnds of read;ng actLV1t1e5 that

-puplls in the 1ntermed1ate grades are expected to perfdrm.

o

_fully graded levels and thElI placement w1th1n the test has
} been. arranged in order of dlfflculty as determlned by a F-f"xﬁf‘ﬂ
"trlal administratlon of the test to 2, 500 chlldren from :_'w_}
‘seven major geographzc areas of the contlnental Unlted States._ﬁ N

,Item analyses were done on these responses andmatems rev1sed,
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'.'ccn ernlng use of test results. In summary, the test 15}': e R

= hlg ly recommended. i % : . e
«'i”k SRR - ) bility . 'f'; :_f;3-_ ‘{ ' r = e
3 I Tl g T ' e An IR R
i 5 RPN A \ _ Rellhbilxty is concerned Wlth the conslstency,of . e 9
B L resu ts when the same measurement procedure is applled more * ik
= y : &7
than cnce. ,?“-“-, = o1 %6

s 2"";':' Traxler$(1972) reports thatrthe reliablllty of the
e ' test is reported both in terms of lnternal—conSLStency co—- :“'

efficlents and between forms'correlations.

e e R P

Thls informatlcn

0 fi-:,.---concerning the test is clearly set’ forth 1n»ehe manual. {_ P
?ﬁ T N Apprcxlmately two hundred pupils at each grade level took S'

gm; ' ‘bofh forms of the test to establlsh the form corf@iatlon '

.

};; cceff;caents.. The 1nterna1 consxatency relxabrllty co~ %

348 4 o J

& 'y effaclents for each test part"and the standard error of ey

f“ TN R measurement were determ:ned by use of the scores .of scme ' o k" b
" i . § & I
= il * WS three hundred and flfty puplls at each grade 1eve1. .These - ?F}fg}jr4
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’ hlgh quallty 1nstruct10n. -
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i _ ‘than would have been fdund 1n the “total no ] i
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- ,Intellmgence Test ™ B "_: S LR
‘\‘. A - ¢ ) . ¥
X The Canadlan Lorge-Thandlke Intelligence Test 1;
& 4, j{MultlﬂLevel Edltlon 1967}, §onverbal Battery Level D was
s i _Z_'fu_'used Ah thlS study.‘ The Nonverbal Battery uses 1tems whlch
e * | are elther plctorlal or numer;cal. It contalns three sub— e

' =: - tests involvlng plctorlal classiflcatlon, p;ctorlal analogy,. i

L]
FRCREONP S

”
% -

and numer1ca1 relatlonshlps. ‘The tests in ‘this’ battery-were
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-used hecause they yleld an estlmate of. scholastlc aptltude - %

i'not dlrectly dependent upon ablllty to read.
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The items for the Canadian Lorge—Thorndlke Intelllgence

M

:ﬂ.Test were selected so that for the most ‘part’ they deal thﬁ\>"

::symbollc relationshlps Buch as plctorlal classxflcatlon,

b R e

‘pictorlal analogy, and numerlcal relationthps.. In answe;r_¥

Lem &E
1

:,1ng most of the ltems, a pupll 15 requlred to dlscover a

"L'iu. }f }'prxnc1ple and th'" apply xt \ The tests, then, have been
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the United States 1nd1cates thaJL

highly with other well—knoWn m asures of intelligence.-

"from'iﬁteiligenoe_teste:;

-

Reliability

] -fairly}pigply_g;th_achoolb
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he tests correlate quite
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The '

;hievement an&-pther,IQ s derived.:
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three to nine throughout Canadar

students was used p r gradeh

A sample 91ze of 1, SDD

)

Odd-even reliability data for

a

the tests, based o _representative 91ng1e—grade samples e

from the etandard zation programme, range from .89 to- .93 s’

for differerg{; : .
b'—“= :"'1_ The st has a mean IQ score of 100 and a standard

x des._

s

dev1ation of lg IQ points.

13

¥

z

- ‘kl' The ﬁaot that The Canadian Lorge Thorndike Intel-

11gence Tesh is a Qroup¥1ntelligence test makes %t quite

] 51mpIE to &éminister. ;The “three- subtests of The Nonverbal

Battery

cof actua

ed 1ﬂ this study require a total of 27 minutes L

working time.

Each subtest requirea 9 minutes to B

a# admini7éer.. The - tWo .or three minutes required between Bub—

I teata 'for the giVing of instructions permit the Btudents a

Bhoiy rest.
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' he selected 343 occupations, calculated thelr mean lncome -'."l .”“-

T

.+ the father s occupatidn. Where thls occupatlon 1nfcrmaticn#//

R‘Compcslticn Ahlllty was an eseay written by each pupxl. The

'“the type af picture to. be ueed the 1nvest1gatcr showed two

to serwe aa an 1ndex of social class by many SOClOnglSts:."

patlon ranked accordzng to th19 comblned score to. forﬁ the

Z”that thlB scale glves predomlnant weight to the amcunt of

Zresponsibillty inVleed and the degree of tralning requlred. g
. was’ not avallable, further informatlon was aought frcm the
':Jschocl prlnc1pa1 dnd- teachers." ‘

'.Writing_sa@ples e = Ly Wt f".Jlr

.'investlgatcr used a, picture for motlvatlcn. In deC1ding on

TR Ay Ry = m‘wm'-.:M'\rg-w:tnnan-«-m..',.........uw-m:..vra—mm.._ B R T SO | - -

{5 B N i, Y e S Bl TN e %

o ol

Scc1ceccnom1c status ° - a 'f ' e L ] .«

Bllshenfs Occupatlonal Class Scale was used as a B

: measure of socloeconomlc status (leshen, 1958 519 531}.

!
-a- result of the constructlon and use of occupat;cnal scales

<’ l

in the United States, Bllshen attempted to- dev;se such an '.'
‘e A

lndex for Canada. On the bas;s cf the nat:onal census data

and the average number of yeare cf schocllng required, and

" then computed the standard acores oﬁ these two measures.

These twc standard scores were then combined and each ocecu- .
1' i r'.‘..-

Canadlan Occupat10na1 Scale. Thls scale ranges from 32

(hunters and trappers] to. 90 tjudges) with a mean cf approx-

-1mately 50 and a 3tandard dev1atlcn of 10.' BILshen~ccntends ”9‘ R

.
o g = L

The investlgator used the schcol records to obta;n
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; plctures, one that was abstract and 'one that was reallstlc, " 4
‘ f £ 4 s ,.
< ; to a grade 8ix class not 1ncluded in the study t E Q
?_.1 | whlch one the puplls preferred to wrlte about.'.On the ba51s’ﬂ' \\g?f
" x 24 o
. egsg®, PNy bE thls pllOt study, the abstract plcture prove the most‘ W S
; i 5 Lids ~ B - o O )
& - 4 fflntrlguing and was thus chosen,for the study. Y 3
’ With the plcture well dlsplayed on the chal board . féf
" in each classreom stud:l.ed, the :anestlgator in truc.' _ed- the g E
: g _.'l'-.student7 as followa'- "“ S : ‘
‘Thlg isa’ picture that can mean dlfferent things| i
Iy _ ifferent people; it may suggest a different ‘
mood or feeling to 'each one of you. You may- ' |
N . imagine where this picture was taken, who are the\
- people in the picture, what is happening, what °
. .'. . is going to happen or what has happened. Ypu may. .. - -
" .. .want to write about what .comes 1nte your.mind as .7 .
+ you look at thls picturg. _ R T - .
N o . Write a Btory or des 'lptlen relatlng to thas d e £ T
. . r . picture as it appea to 'you. Write as much as | . e
"+, . you can for:a peri of 45 minutes. Be careful - .- .
-+ with your. spellln and’ your pnnctuatlon, ‘and try ‘_.-‘ 2 '
R to make: your sto Y as interestlng as possible. -l :
& N The foreg: ng instructlons were glven to each groupj g
t . \ U
of students, ‘an any ptudent queetlons were.answejed before ! -

they started _orklng. Sample questlons some students asﬁed,

-were. "How 1ong does 1t have to be’“ to whlch the Xnvestl— _'

&

gator replled “It is your story._ Anether quest1 n asked; "ﬁi::
. o . S L
. was-'"Is there ‘a right or- wrong answer to the plct e?" to which

"-the 1nvest1gatar replled- "I am interested pnly-ln.'hat youﬁ
\

E"f?__th the picture: means. 2/Students usually spent t ee to fzve ) ;:' :

T.;- ! mlnutea looking at the picture and thlnklng before tartlng :\,.f

¥ “to wr;te.' Approxxmately nlnety*flve per cent of them found i{'f _ ‘.{
Mu ‘; the forty-five mlnutes to’ be ample tlme to wrlte tHe essay: -I;:ﬂ %
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b oy ﬁ', An rhdlcatlon of a student a expreSSLve wrrtlng & B S

'\>§\u.: abrllty was sought 1n thls study rather than solely*hls : ';.n

R e - W 3

.o
ahmllty 1n the mechanics of wrltlng. therefore a standardized A ';ﬁ
] . ; &
TN Y - test of basxc skllls was not used A correlatlon was sought 4

et v .f_'v ‘ ;between vocabulary, selfnexpreSSLOn, style and sentence :

,.;3 i . T structure asi obtalnedxfrom the Hritlng Ahillty Formula with :
& 5':‘”)f;ﬁ=:. : vocabul;ry, eadrng for }nf\rmation, readlng forﬁrelatlon—'{“ :

:g 1"o:f't;i?ﬁ2.;.shrps, readi g ﬁor 1nterpretatloh and readlng for aPPIEClathn-HM: f%
&_ ini'lr‘i.lﬁ‘lfxlaa obtalned rom the readrng test. ~To summarlze, a correlatlon :ﬁ'_f_ﬁ
. 1r-.tL;;-'Ta_ ;was sought b tween one's. abrllty to wrlte anui one ‘s ab111ty ‘ xlfgf' %
= V:J.:;f; ..f to. reaa.n ) [--M::_;;”,fsc‘“ . fl : ;‘ é _é;'; . ‘ : 3 f%

. . -t . !u =c4 '
. . = &
. - .

;_ . e gl T S Ther werethree varlables ta be consldered 1n the'

electrng an marklng of the student s

»

tag :-“"; Ehese varlab s, (1) the assignment ariable,

e f' . '-variable, and%{3r the rater varlable, are disouss

'zla' ; ":following par qraphs. » . ( .  ]

Ei | ‘ o . The assignment variable.. It 15 atwell researeh d } l?. .
g-- i fact that the 0p1c ass;gned't be wrltten about must be‘ L

i: o _F_;fﬂ -selectea with great deaﬂ ,of care7 The 1nvest1gator used A':'Jr-"f‘
- T - = pilot study,,.z rndzcated prevlously, o ensure thatvthe = . '
J plcture used te motivate thelr wrxtlng wa_ acceptable ‘and "4 SRR &
3; of 1ntere3t to he students.' Thus the prlot *tudy enaured g ??
gs E J..'j. - that the plcture was not too abstraot and that 1 s%odents :‘_ %
ﬁ: T P j{; were capahle of and 1nterested 1n writlng about itre %‘._n:-oﬂl‘l ?
%: U::';.L j,uﬁ{f ".13 _ The'eriter varxab&e.. Braddock et-al. (1963 6) point ‘;f ;i -

L e | SO
| L out that compos tlon examiQatlons. although they are often .g:l_;"
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{ . =mea5ures of ertlng performance. that }s, whentone evaluates‘1l i ‘f-i
% , ¥ ; a sample of student s wrltlng, one cannot be shre that the iy i E
-: 4 LR ) "-01 y et e : y :
e student is fully using his ablllty, is wrxtlng as well as x| e
'.-';. -. ’a. - T o . i;
;; - "he can:" The student ln any.s;tuatlo, 1s subject to any ¥y 3
¥ ¥ ' 0. o o
N numberaof dlstractlons such as su:k\ness\ emot.‘l.onal upsets = L
) ; B ‘, .
and manyﬂother varlables whxch can cauSe.varlances 1n hlB Q| g
performance. e _ TR T R | %52 . ?'
- ¥ o " ‘ v h i -_'t
43 5 ) Kincaid {1963 84), 1n hls Etqu, oncluded that. : B
" 2
A sanle paper ‘written by-a. student oi a given ¥ . ' o
- ';tepzc cannot be considered as 4 valid basis for . . : f%
O evaluating his achlevement in a'writing course P
", any time, unless that student's writin ablllty ’ L L ge
'+  was rather 1ow,nand, even.then, a single. paper ¥ 4 . ) ?g
; . “would not provide an infallible ‘basis for such' |, : g N
~.. .an evaluatlon. D P : 1:Z:w' y ':, . S ;o
. Desplte the well supported argumeﬁts in favour of . 8 3f ;?
more than une sample of" each student's writing, it 1s common ) i
.‘ El - - -QI.'.' o .‘_.
practice 1n the schools for a studﬁnt to- be valuated onﬂ i : i R
the ba51s of one wrltlng sample at exam;natlnn tlme. More— ’ '12
- - - o, “l’}
over. in. thxs study the st?ﬂentsahad a falr degree of e S bt g
flexlblllty because they cpuld write about ﬁhatever cmue-;~”J-“ # o 1
" into their mlnd“as they lébked at the plcture used. It was d ﬂ3}
dec1ded to use only one.‘rltlng sampIe from each student %9 7 7
1 i " .;).1:
due to tlme, txansportat on .and the cost 1nvolved.-%‘ . T X L
il "j, i The rater variahle.” Research 1nd1eates that 1nter- e »_Tﬂ
b . 350 o i 2 ) - P ¥ :
rﬁter variatlgns exist n composatlon marking. however. P ] kY
because of the type of] ratlng Abillty Formula used in thlB & “Jf'gjé
-study, the marking was =amr1y objectlve. For instance, the e e al
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compos;tlons, such as the number of adverbs, ad]ectlves,

2

i ‘e :
PR T \"‘f‘

ph;ases,\clauses, actions, detalls of tlme, place and names,

i

the number of actlons 1ndlcated examples of flguratlve

-

Ianguage, emotlons, appeal Eo the 3enses. the number of f.f

’

peraonal resPonses°ind1cated, theftypes of sentence used

__1

W ,,3-.'_"§'--_.‘ . Writihg Ability. Formuld '
i i SR U R e T 2 s 3 : )
f%g?‘ ; q *i':. - ‘u i . SRR S }‘ ‘
”5,‘ i‘ Thls sectlon is concerned w1th the formulatlon of
'? { *l crlterla to measure wrltlng abllaty, bas&d on preV1ous
b 5 researdh in. the area ‘of wrltxng ablllty.
'é; tfﬂfi_f;f :: The oriteria:For the formula used in thls invest-

1gat10n are based on the results of research prgsented by

.;:. ' such authors as. Loban (1963), (1955), (1970),‘Hunt (1965).

1 Christensenn(l968), McFetrldge et al. (1969), Brown (l969),
£y Evanechko et al. (1974), and Stotsky (1975).~ .
o _° ' In order to understand theslnc1u31?n of some and.
" k Y excluslon of other language measures in rhe writing abillty
S forﬁula uﬂed in thls study,'a thorough 613Cu391on is. glven
i;?“? Nof each measure._' :, n;:"‘y 'f .: .}‘; a Ty g =

-

The fbrmula* used conslsted of four main, headings.

]

2 YS
1

. ?: (1) TYPE—Taken Ratio, (2) SelfJExpresslon, (3) Style; and .

o 3 e o . oo - . (V" - v
. s Lo . y o . B ¥ 5 . 0 . 5 iy 3
W o ol w80 e L - TRE.. L. |
T ER = [ ¥y & B v T e . .- ' g " "
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.
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’
1]

P
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0,7

-

- . ¥y A .
i (4) Sentence Structure.' . __'“,v S ;" S W "
" ; . . E . 0 P > i - .l
" st i - . b - :'. . ! . o & A E ':i
*See-Apperidix B' for the Writing Ability Formula, { '
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- L The rna.m headings wlth thelr accompanylng subheadmgs, .

'descrlptlons, and related research are presented as follows-'

1 Type Token Ratlo is deflned as t.he ratlb of the number

- of dlfferent words (types) to {:he total number of words f

',(tokens} m a. sample of 1anguage.- This rat:.o-ls a measure

' o_f-tl'_le hd.werslty of vocabulary. ‘It was used as early as 1944 4.
by 'Johnson and Chotlos as. a measure of .verbal d:wers:.f:.cation. )

'_.,It was used :l.n studles by Loban (1963), {1966), £1970) to-

[N

‘measure the dlver51ty of vocabulary used by students in theJ.r

wr:.tlng. In order to be cons:.stent in measurmg the dlver31ty
t A

) of, vocabulary used by si:udenl:slr Loban d:.v:.ded all transcrlpts

o each segment counted only the new words that had not appeared

of the sub;ects language J.nto Segments of 100 words and in:
before 1n any precedl-ng segment. McFetrldge et‘-al. t1969)
also used the Type-'roken Ratio. They were cons:.stent in ‘that -
they counted only the proportlon of new words in f:n.fty run-

m.ng words of discourse takmg the flrst and last twenty—‘

f:u.re words. Results of the studles by Loban (1963) and”

McFetr:Ldge et al. {1959) :mdicate that a writer or- speaker y "W

w0

who uses a large vocabulary has a more dwerslfz_ed style . -

i than one \-fho uses a small vocabulary. . Thus the Type—Token

-

v ‘Ratio was consldered to be a useful measure of language

148 .

/ H

development in t{l}e present. study. The mvest:.gator of this -

b

. study counted t}w number of new words in the first 44 words

of each student s transcr:.pt, ?_ . o T _' I -

2 Self-Expressx.on may be deflned as the express:.on by the
"individual J.fn ‘words to convey mood, feelmg, emotlons and _~'

R i . < n'._ _f i ..I"

‘n ./.I.' ' ! . v .._ -
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press a strong surge of feelmg such as love, hate Qr- ]oy.
on other planets. Another- student 'wrote‘ "I was sc:ared the
'whole tl!‘ne I was ‘with the U .F. o. frﬂén LT

: taste, touch, hear.rng, smell or srght. Some e:-:a.mples ut:n.l:.zed
- by the grade six students in this study are: "The. buzz:l.ng L

"I,eould of the spacesh:.p fr:.ghtened'me," "The spacemen felt. - ,‘ <

.(2") Peraonal responses were thought of as op:r.n:l.ons and

whether the writer' shrelatJ.ng of his work to past or present

-heips, ' and "X thJ.nk the people J.n thJ.s prctu:r:e are men from

_'another planet. ) _ _ T .. _' o o : *

- allows the reader to experrenc:e more fully that whrch has v :“ '

. L e P
BT e g o e e T SEoar W R e s S b cre Seln DT ¥ .

apprecrat:l.on. The subhead:l.ngs of th:l.s sectlon are~ (a') -

emot:l.gna, (b) eenses, and (c) personal responses.

4
(2a) Bmotions ‘maY be def:.ned as the words one uses to";ex; E iéz

Some- examples utllrzed by the grade s:.x students 1n th:l.s
)

study are: vy love to 1mag:.ne that there are creatu.res l.un.ng

-

.-

(2b) Senses may be defJ.ned as the words one - uses to expresa

like cont:rete ,"" and "The coffee was th:l.ck and sl:Lmy. _

N T
i )‘i:h..‘ gy, L

%

‘expenences ochrred Some examples of perscmal responses ., fi(
_iby the etuden’ts in th:Ls mveatlgatmn are as follows "'I'he | | ; ;
apacemen 1n-trhe ‘coffee shop remlnded me, of a dream I once j
hada," nI was 1onely so I talked to the com:rete men because ii

: '_-they looked lonely too and 1 lmow talk:.ng to other people 1’

Broun (1969 48) writes: "'.I'h'e inclusion of"se-/ﬁéory , - c ‘ifﬁ

oL I'impreae:.ona J.n a pupil -] wr:.t:.ng grves 1t mdlvrdual:.ty, and

.sl::l.mulated the child to, wr:.te." In a study by Loban (1963), L

. five categoriea were used for classrfyrng the wr:.t:.ng aamplee.

'
-

e
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'. the coffee ‘bar " wae thought to be nore spec:.f:l_c than one

. In h:.s f:Lretbcategory, ent:.tled " uberj.br",' the. concept cf

self-expreﬁsron was used to class:Lfy a student as to whether

or n.ot he fitted into this category. HcFetrJ.dge et al. X

| '{1969} also used eelf-express:.on ‘under the headlpg "Semant:.cs

;_n thelr fornmla and reported that ag ch:.ldren mature, they

' tend to replace factual statements thh mterpretat:.ons. .

The use of self-expresamn in the:.r wr:.t:.ng was cona:,dered

- to he of uthost importance because it increases, the wnter s '

'_faclllty with 1anquage. and. 1t adds v:.tal:.ty and smcer:.ty

to the student 8 writing.

. 3; txl is a dJ.f.ficu:I.t concept to def:me gince every writer
gt
o 'and speaker has h:.s own netn.on of the term. In general,
.'Btyle is a manner or mode of expressron 1n language, a way,

‘of puttlng thoughts J.nto words. " Included under etyle are

'three ma:m headlngs with varlous subheadmgs. Each is.

"descrihed as follows._

V'-l. Deta:n.ls may be deflned as the degree to which an :mdur—‘
. :i.dual supplies part:.culare., Deta:l.ls make more y:.v:l_d a word

= "plcture of a person, place, thing or. e"e"t' they ‘are the

apecif:.c facts that glve wr:n.tmg v1gor. The detalls uged,

E ';.-11" th:.s J.nvestn.gatlon are (a) Time, (b) Piace, (c} Namee,

‘-I'._(d) Title. (e) Actione.-, Examples of each are given as follome.'
: " (a) 'I‘J.me was ccnsidered to be ‘a detai], 1f stated expllcltly,,
for example, “March 19, 1975" rather than general expreaslons‘

_ j_‘,auch as "one day" or "cme year"* (b] Deta:.ls cf place were N

also 1nvestigated for explicitness. A student wr:l.t:n.ng "at

} ‘-‘-
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v ool
'_ trate this polnt. :

'"movement of act;on, commthon and haste.

' dressed in whlte I began to get a '.{r:aldo

‘Bample only two actions are 1n 1cated._ N h & Py T

In thls sample nine actions were used

. ? s - - oo
N e el A W AR S et B AR TR A e ey e

. ¥

oo g

. - 50.

writihg "at'the‘bar" ' {c) Names wrltten by students, for i

example,’"John Smlth""' “Mary Doe“, were more exp11c1t

than "a. man" or “a woman“- (d) Students glv1ng th31r storles
:a tltle were conSLdered to be more exp11c1t than those not |

ncludlng a tltle. The tltle ‘is the name of . the story, a

:.very brief summary of its. subject, 8 clue. The exclu51on

- of a tltle may Lndlcate that the wrlter does not really

-

know what he is wr1t1ng about,_{e) Actxons may be thought

of as events used by the students to glve thelr wrltlng more

force through suggestVe, VLgorous, plcture-maklng words. s

o

The follow;ng examples of wrltlng from two students 1llus~
- 't

One student ‘wrote: "Once I was walklng

ln a creepy basement and I saw two men, one standlnq up: one

sittlng down. The two ‘men were at somethlng.‘ They were

The ‘two men'turned

.

atound and 1boﬁédfat.ﬁe.then the ran'afterlme.‘, 7 Rl A

~In this

Another student wro'e a sxmllar story as follows.

-'One day I strolled 1nto a restaurant and saw two concrete-

1ook1ng men.' They s red"at me sprEadlng theLr arms towards-*

me: I shlvered with fear. They burst towards me, I )umped

and raced to the door. I hunched lcw 80 I could run faster '\f

as the wxnd gushed by me T« knew they wouldn t‘gg;nh me.”

The Second sample"

:shown here gave moxe detaxls in that the reader sensed the

%
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each was use& in the formula-' '

' _'An ad;act;ve may 1ndx.cate quallty or quantn,ty, may identlfy

1.
b
E . - IS ' 9 T
T TRt e e g 48 e e l---.-ﬂ('If."ll'""!'i"n*"‘fI-vv—au--u\--—h;-—,‘-‘.l‘h-'ﬂ_pvnm-.-“ [P R S e

1
£

- P .
- . . Iy

Loban {1965} 1nc1uded 'in hlS "Superior"\ category

students who ut:l.l:l.zed detalls of tlme, place and a tJ.tle. 2

Actlons and names were felt to be 1mportant aspects of good

wrltlng as. well in thls study. . - WRd g s
. ps - : %
Brown (1969 83) wntes that the 1nc1usmon of deteuls

. 15 :.mport.ant to’ wr:.t:.ng, 1t reveals the aut.hor s 5ens:1.t- g

1v1ty to and awareness of his enélronment-_ It helps us )

s iV

determine whether or not the author has' hls eye on his

Obje-::t ¥ o -, C U R e

2. Modlfzcatlon can be thought of as a mrd or group of words*
: which makes the meam.ng of other words more exa.ct by 1_1.m1t-

. 1ng or restrictlng them. The modif:.ers of nouns are. ad-‘

o

Ject:l.ves, adject:l.ve clauses, ad]ectlve ph.rases, ,and part:.ciples. P

The mod:.f:.era of wverbs,- adject.n.vea, and adverbs_ are Iat_ivler.ba,_

adve.rbial clauses, and adverb1a1 phrases. " Under modification .
“_the J.nvestz.gator checked only for' (a) adjectives,. (b) adverbs,

’ (c) clauses (adjectwe and adverb), and (a) phrases. These

a

IﬂOdlfleIB were the ones most often used by the grade an.x

| ‘studenta J.n t;his study. Gerunds and part;ciples were omz.tted

from t.he fomula because they were nat use.d by the qrade s:.x

students in tlus 1nveatlgation.

L

Followmg are a definltlon and examples of each.of

-

. the subheaalngs u.nder modiflca.t.l.on and ‘an explanation o:E why

Al

(a) Adjectives modify a noun by describlng or lmita.ng,

"« or in aome other closely related way make meaning mcr:e exact-
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“Lor set.limits. 'Studerts wrote sentences us1ng ad]ectrves
:'nsuch as. "The concrete mEn frlghtened me,' “The haunted
- house was the hideout for the three rcbbers, and "The

'luminous sPaceshlp landed in the swampy pasture. 4 Ad]ectlves

. were 1ncluded 1n the formulas used by researchers such as-'

.'Loban (1963),. Hunt" (1955), McFetrldge et pl. (1969} and

1" -

lEvanechko et al. (1974)

.'l‘.i..,' . . i ol
(b) Adverbs modify a verb, an-adjective, or another -

% /

\

- <were also 1ncluded rn the formulas used by the, researchers

: ' :{L-}f-. T'referred to in' the preV1ous paragraph. Tufte (1971 79)

.

;writes-on the importance of ad]ECt1VES and adverbs to wrltlng

T . . "'When properly chosen and 1ocated, adJectlves and adverbs

: 'are ‘able to clarlfy, quallfy, or 1nten51fy an ldea, to en~

T upon 1t, bound to it or set free from it/- all in any number nf

*1_' o f of productlve ways. " One cannot deny the importance of o

constitute the four main groups of content words in. Engllsh,
; words that carry content or meanlng Nouns and verbs are ‘-'
'essentlal to any sentence. "but the adjectlves and adverbs are .

the words that carry the actual'informatlon.1 It was'therefore

R AL DAY 2 e R LY P

:”f . . & (c) A subordlnate clause may be’ deflned as groups of

-

.-Iwords,wh;ch_cannot stand a;one, butrwhlch-have both a_aubject

* L]

Y

. o Nl : i Cae 3 ; e . ' g =
-Jadverb. =Students wrote sentences using adverbs such aSr-"The
zmonsters almost caught me,? "The plastlc men walked i . 7 |

",:slowlz," and "The two men in the bar talked qu;etly." séveiij i

1arge and enllven 1t. They can be arranjed around it or p1led;'

“Jectlvee and adverbs becau5e, along wlth nouns and verbs, they'

felt that adjectlves éﬁ& adverbs are necessary to this formula.'

-
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,'andia predicateL: In th1s study the investigator'studied SN e g
-/ b

. |- .
v only adjective and adverb clauses, both under the single 'X'
. . ) . !f
heading clauses. Some examples of adJective clauses wrltten , -
{ - '

I R
S L

ot
a T W

by the grade six students in thls study are: “The clothes

i - - Lt

T which they wore was scary,' “The mummles who came’ 1n the

"8 'restaurant were people from another planet," ang “They were
. o . ! N !'

people I ﬁéver saw before.' Examples of adverb clausep iu.-'

5 TEL R R

written by the students are.-'I ran faster than I eveg did

‘ before'“ “I got scared when the spacemen came in, and ny will,
.|' R !
: neVer;go in a haunted house again when I get out of here. '

.JHI‘. - (d) Phrases may be defined as groups of related words‘
'j'.which do not contain both a subject and a predicate. Some
o '{.F" },examples of phrases written by the studentsain this study
s\T‘ Bl ; _are--“The men in. the bar were drinking,“ and "The concret///

P

A e N T 3 8]
L T EH W r- -

PRI

l‘

i

j:;' 'gmen wore big boots and had thsir feet on the floor.

Ll

S

e Loban (1963) and McFetridge et al. (1969) ‘included.

[ K

-adverb and adjective clauses in their studies under the term.

RS AL

Ailaite 25

subordinatlon 1ndex. ' Hunt (l965)..however, used them as a

';ratlo of subordinate clauses to main clauses. Loban [1965)

.. rated asg superior those students who - utilized phrases and

£

"
P
c i

L %
e clauses An their writing., Lohan (1965 l?) writes,l"Both

:logical analysis and prev10us studies of language designate

- ::;'a:%}h-‘ciﬁ**. P [ 58

‘_subordination as a'more mature and diffacult form of language

B e Al T

-»‘expression than simple paral%el statements connected by “and“

ey

“or “but“ : Phrases and dependent clauses are a means of show-iz

-

B n'_'\_{ﬁ,:"?{‘t'

. /
v 1ng relationships, through them. speakers communicate more
..f

:“”complex pr0positions than are possible with sxmple 1ndependent

A .
i it .' M f ,M« LR
X S ”\‘I!‘.“‘t . ‘; o &:."-' “'\
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1 .,"estimated

ds & = cla'uses. ' Furtherm re, subordlnation makes poss:.ble a‘more &,

] Loban .found a

e winpaie W e e 1 = BT

coherent orgam.zat on of related statements.

o more consistent us . of subordinate clauses by those students

scoring high 1n W J.ting ability than by those scoring" 1ow '

-+

Lo A

’1n wrlting abJ.lJ.t .: Hunt (1965) and McFetrJ.dge et al.; (1969) . E
1 N also found subord nation to. be .an index of - writ:.ng maturity. . }
Therefore clauses and phrases were thought to be important : :i

: criterla to J,nclu e in thn.s formuia. ‘ " %}i

such as sim:.le, me aphor,

and personlflcata.on. Flgura.tlve -

,.'Language was a. criter:.on measure in the formulas used by

I.oban (1963] and HcFetridge et al (1969'). ‘Since figurative

1anguage ie an important aspect of’ control of language, and
| BJ.nce examples of f:.gurat:we language ‘were used by the

Btudent.s of thn.s etudy, 1t was decxded to use it as a cri-

. _terion meaeure.'"-Bro _' (1969 104) states:. "I 15 through

: the fig-urative. pse of language that the wr:l.ter can come close 33
o to expressing t e eesence oE h:.s experlence, it allows/him 1 e '

i e
g -:Eurther open 'up-new and --r:.ch experiences. Thua the J.mport- .

ance of figurative langﬂage to writing should not/ he under-

to see and crystal l:.ze aff:.nitn.es between ob:jects w cu:h

) The figlﬁ'ative language checked fo! /1.-“ this . L -, .8
: ,1nvest.‘l.gation included the following. o g

= (a) simile i6 a figure of Speech by which are’ com--' R

pared two things essentially different byt thought to be e Co

,.,ali_ke :..In{one- or’ more respects.

; i : . The POJ.nt o:E resemblanoe is r 2t
" ‘expressed by like, as, as if, Some/ plea_.-of similes "
. L ,
LI /:’ b ’ , i :
' K .'..'. '._/- t..‘. . i
' TN ; ;
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employed by students. :m th:.s 1nvestlgat:|.on are: "The concrete

men were as hard as rock, and "The spaceshlp EihOt through -:.

the air 11.ke a bullet.

N .

(b} Hetaphor is a fz_gure of speech in whlch a term )
or phrase ‘is applled to someth:.ng to whlch .1t J.S not 1ite::a|113@r o
aopllcable.' 'I'h:l.s is done in. order to suggest a resem.blancer.

Some examples of metaphors used by the students m th:.s

‘tudy are° "The spaceship J.S a perfeot: blrd, :.t fl:.es easy

nd fast," and "'I‘he bank robbers stepped on the gas when they

“ h ard the cops. ™ _' ' . e

(c) Hetonymy 15 the use’ of the name of one . thJ.ng
A

f.or that of anothar to which it has some relatlon. Examples '

oy used*by students in th:.s anestlgatz.on are- "Two rnen came ) "

in the bap and ha.d a“ drmk, and "The robbers told the bankers

to . hand over the coms. W, . : B3 gy SR

(d) Persomf_rcation is a f:.gure of sPeech in wh:.ch

e

hurnan attrlbutes are gJ.ven t.o an an:.mal o:: to -an manimate .

object, or to the repreaentatlon of an J.dea or quallty 1n o

.the form of a peraon. Some examples used hy - the students=

A

?“ th"s St“dY are. “The Space-"-hlp_ flew through the a:.r, L T

:
[ = Bl &

and “I ran from the concrete men - so fast. that my olothes

whistled. . - : :

M o - 8 . . g ° - R

e

e = H Lol

(e) HYperbole :I.s an extravagant exprass:.on not J.n—"'. e O

-

¥
i
5
T
* )

tended ‘to be taken llterally, an obv:.ous anc'l deh.berate

exaggeratlon. Some exa.mples used hy the students in th:l.s ol TN B

o/ i

study are: ,"The U F 0. men friqhtened me to cleath. and '"I‘he

footsteps of the mummies: could be heard for miles." & - B0 FE '3 ’

LS ] 3 . " RN £ "

"l »
e
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'oppos:l.te of t:hat actually 1ntended. ".Some examplea used 1n

,"‘felt harder than’ rock.- - 7 e _' e

{4a) Number of. subord:.nations means the. total numbera of

: "’and phraaee.. A o F =gt

1

! -(f) Irony 1s a ch.gure of speech in which the

11tera1 {denotat:.ve) meanl,ng of a word or express:l.on J.s the

u

"
s

; 'thls study by the students are:. “'I'hank you, for waiting untll _

tomorrow before you kill ne," and "The drunk man went home i

e - “_.

A and hJ.s mﬁe sa:Ld 'have a dr:l.nk because you haven't had any

.-
‘}

‘—':allday.. e Bl s, Mgt e

g $ 3
]

(g) Comparison was included under f:l.gurative 1anguage

)

'because they were felt to be. s:.milar in nature, s:unz.lar in

' the sense that companson J.nvolvea the change i.n the form of
-_ an adjective or ac‘lverb to indlcate greater or smaller degrees \ -

of quantity, qual:.ty, or - manner. Some examples of compar;son

aed by the students J.n thls study are. "The mummies were

t:he funn:r.est 1ook::.ng mern I tever say, and "The coqcrete men )

[
. . )

b

Other Eigurea of speech such as’ apostrophe and

"anthlthesis were not. employed by the students in th].s 111-'

Y

) _vestigation ’ and were therefore not 1ncluded in the' formula.

Pl

4 Sentence Structure may be thought of as the d:.fferent ways

in which words, phxases and’ clauaes are formulated mto _ N

sentences.- The: subhe_adxngs of sentence stru_otur'e are as °

! l‘ WY : g0 LA

' follows" € i ay T E &Y % - T

Wt

Tha :unportance of this crlterlon was diacussed under clauses

E‘_'* &
v

,1 a

(4b) Sentence Varlety means that sentenoes may he Ci&“ﬂ{ifl&d

adjectwe. . adverb and noun ciauaes employed by the atudents.

-t

’
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! ' S accord:.ng to mean;ng Ipnd purpose. : An :|.nterrogat3.ve sentence ) T
" asks.a questlcn. An 1mperat1ve sentence exprésses an en-' L .o
treaty or command and an exclametorjjr sentence expresses
strong :Eeel:l.ng. - Sentence variety was J.ncL(lded in the. study "
E ' by Evanechko et’ al. (1974) and results ot/ the. study ind:.cate . ,
:’: e . - t.hat the child‘s competence ‘in the use of a varle&y of .‘
N - e =
d S . ) 4 - o
U structures adds to -the sophrst:.cation of express:u.ons in i
R B
SRR R language. Tufte (1971 175) writes- "The three common re-—- \ -?.‘i
AT e
. shapings of the bae:u.c sentence pattern earry - 'tme—honored\ >
i -
T 1abels' 1nterrogat1ve, 1mperat3.ve, and exclamatory._ Ehey s
. can help to -set tone, to brmg a po.tnt znto EFocus, ozi to "
o -emphas:.ze :..t. #They can serve ‘as. summary or tranea-ction, and
they can’ be arranged in parallel Bequences to form a*- cohesive < 1
framewcrk over the spa(:e of a paraq{raph or several papagra 5."% '<
)
(4c) Sentence Invers:u.ons are instances in)whrch the -verb ‘}
¥ :J_I
. precedes the subJect. Somes examplés’ cf aeni;_ence «.‘I.I'IVEI‘S.‘I.OI]B . ; i
Il . . N . . . B ~ X KR |
¢ o -written by the students in this study are: 7From the sky ' :ii
L came the u. F 0.1 s, " and "Licking his. Lips, the monster -looked: - . '3
L) " - , " . fo ’ ‘h-‘:r“
' at me. : Sentence :anersa.on is a techn:.que of varying one's. ‘j
: Sk o - B
exp:ees:.on and 1s a way of- giv:.ng emphasrs to_‘a ‘particui__[ar_
P o wmwget. Do e T
%' e LT "_: A The measuree diecusaed are congidered to be aepectg,.fr 4 o
S . o @l . j
¥ of good writing ab:Ll:Lty, thus v:l.tal to the ° ng\ ah:.l.‘l.ty PO S
. ¢ i
i formula devised for th:Ls invest:rgataon. K | : : i
< T . H . :
i ‘ Héasures such ag clause length, communication units L
3, ‘:_._ sentence .'I.ength were omJ.ttec'l from this formula because ' ' ‘-
o, o PR v . \. ..
4 ' ¢+ * research 1nd1.cates._they would not contr:.bute any informagion. g
L cyoL B Lo
i‘: o A . .
.‘n .'-.1‘ . I.' L] - -
[ et ! " LT .
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i ¥ "' I b e ,'_i'-‘ oot
| g:-‘_--—:— o e e e s .._,_‘_:r,,;._;.,,.:n? 4,\1«""—-.-um-n—;’uw¢-m-u_:,:l...l.--r{ru:r‘.“;f‘l:ﬂ\?w'-h--.-‘_‘ e _ o oy la, __-.‘:, .. . g
it SRR o) P T
. | . chr:.stensen (1968) cr:.tituzes cla:pae length a«s a meaaure‘_?fl’-: B ’-: ‘;
' _'_' i ““‘ language abillt.y. I’because clatfsé -lf:r th . J.S 1ncreaaed bé( e ’
o .I Ny i 'add:r_ng and Em.beddlhg rather than ac‘fal wrlt:l.ng ab:l.;.ity. B a 2 : -
ia DR '-'l:"chrlatensen aleo p@ints out that the c;ommunlcatlon unj.tsl _ v
i\'\ ) .used by Loban or'the .T-um.ts used by Hunt are ‘not a J.able -
:5-1» ol il.index of rnatur:s.ty lm writing._ He also cri{-_ch.zes
,j-.. ! 1ength as'a rella le measure -of writ:.ng abil:.ty because one '
of - the leasthable !grade four atudent:s in Hun
: & } 2 ;ént;gnces _'longe‘r-‘Th.an tpqse wr:n.ltten by 313/ _e_nf.s.’i,nq gr‘ad.e_ - b
: y By . . IIT. DATA COLLECIION
= : i A 1etter was wrltten té the Supermtendént of the;\L 3 :ﬁ
- e Roman Cat.hol:.c School Board for JConC:EPtJ.on Bay Centre e ::.,..I :%‘
’ g “ ' : req‘est.:'.ng penﬂlsslon to stndy the grade aix classes w:l.t-hilnif:-. -:’Li : ;_f
; ltB ;)Jlsdictlon. The Supermtex:deﬁt replled, granting per—" {:
: 3 m.'t‘.s.s o_n- and aasyr:.ng complete cooperat:.on. el {’ y ‘ r7'-' : %
, | ';L % " . '.l'ha t:e ft:mg schedule hegan on May vt N 1976 a.nd ende& v {h
A / - on !-lay 31, 19?6, i'l‘he first three days!ifcluded the adml.n'; "'"L":_-.
= istrat:.on of 'l‘hi; ?E‘.’anadian I..orge-'l‘horndike,Intelligence Tesi;' k"k _' i ‘
: _'J.n the s:.x sch;'tdls; A half day seasion was used in each 3 ‘-,. ‘ i P
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sc:hool for the three day period. The remain:.ng a:l.x da.ys

7 SR o iﬁ
) L e
. n ol
e O

involved the a.dminlstration of The ‘Qe‘w Develc:pmental Reading

Teat in the morning sesaion and the collectx.on of the st:udents'

writing aa.mples in t.he aftetnobn sa ST aj: each school- g
co;':ay 6£ the testing schedule is 1n 1uded in Append:.x G i ‘ 5 :
| ¥ \‘g } ' : “ 3 ! S .-. 6 L '1.‘.'15“;. )
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[ ..- r - o ..- y : I . » . , ' & 'y ] ..".-;. ll.'
; W o, Between tes'ting perjods 'at'each school, th’e inve‘s-e- 4 . 1
8 b P . 't- - .- L x' ﬁ, 4
- tlgator collected" the data on the socz.oeconomlc Status of ' “i‘
L each student studied. \The tudents cﬁmulatlve records " | 5.
e ‘\ L [l n
) generally ﬂrovlded thxs ;nf rmatlon, in cases where this L
- ‘ lnformat;od was not’ avallabl ;on flle, the school p;;ncxpal R
T ' \ . .'
5 P 'was contacted for 1t. : e ' i
- |j Y ; o ) - B
n - f IV. PROCESSING' THE DATA \\ of TN
: =7 )~ S ‘ i3 | - - '
. " --I O 2 R "a . . 4 T
Scorlng .t ¢ g - . S : O
‘._ a R L) - ) ‘: 3
- '.’EH 3 At'the end of each day Tf testlng the 1nvestigator " i
sorted out the day s tests and1began the marklng. The“’ ,:‘_?.
1ntelllgence test and ‘the raadJng test were hand scored by "-,j'
- the 1nvestigator. The wrltlnglsamples werewscored by the ik
f 2 ] ‘. ,. ; - - . ““.'y
' lnvestxgator on the baszs of the wrlglng ablllty formula > St [,'%
] i - 57
dev;sed for that purpose .as descrlbed in, detall in the % | &
) pr ceding aectlon. Y g ?a
. ¢ ] : e 8 B
. ; ‘A one point system. wa con915tent1y used in the AT R Y
.‘«[,... . - y - 3 ‘;‘. ]
1ng of a student s wrlt' g abllxty. For example. each b ﬁ
"t a student used a word S an emotlon, one 901nt was
‘g ven, for each tlme a stuient used an adjectlve ‘or an’ adverb,"
i i . r »
ne.'point .was given. Th:l.s/ means that ‘for every 1nstance ip
i whlch a student used one q the crlterlon measures, a polnt- ¥
: E was qlﬁen.: As préviousl indlcated the wrltlng abllxty f;u‘in: f;
b 3 . ’ . . '] : R Rl | "’_ n 2
-, formula consmsted of fo maln parts' Ll --:_. RN . i g
% , 1 Type—Token Ratmo wh1 h was standardlzed to be marked out . .%
| of a totgl p0531b1e scgie of 44, Forty—four wonds were chosen S 'i?f
’ ' i " H g g ) 0 ) . : .
"R % o ® . afoE 1§ o ¥ ] " i
" ::. ] ‘ Sy .i,l . 2 . .. 5 : ':
= 1&g “
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:Ef; /subséores, a. s;hscote on detalls, a subscore on modlflcatldns- '
J {”;j ‘and.a’ Bobscore on. figuratlve 1anguage were also used by the ' '.ﬁ’
'.;f“r::tnvegtlgat;r. Though they were ciasslfied as style they were‘ “ . %
. x Ithought to ‘t}; suff:.c:.ently d:.fferent. _ . ' ' :%
: 24. Sentence Structure. for each tlme a student uaed any. of b-ﬁ%
ﬁthe crlteriOn ﬁeasétes‘lndioated on’ the formula, a point was " é?
: given; _ “.-r" v .':_.I . ‘-."‘ ; 5 . K : e v W -

5 \Sty&e- for each txme a. student used _any of the crlterlon

4

/measures ind1cated op the formula a'p01nt was given.

Three H

B 0 e e et R et s T
i 5 : . A3 i ® I - ' d —a - LA
; v B A = a2 @ 1 = -
; : . ¥ . ' ‘ 6., |
" o becauSe severaltof the students studled qute only short L A
& >, v s -'][ sl d 0 o
e ' taamples. The shoi"test sample con51sting of forty—four words :
: % 1 L o, "§~
3 then set the stan}grd to be ~used J.n order to have cons:.stency
>:', : n‘ ; y ?’3 ’
in ma rk:.ng. Thus the proportlon of new words in 44. worde of v
f ’ F— . fe ' : - 3
2 !‘ w - . ) U e
L wri }-’.r ng was stud:.éd - _ S ) s F .
‘ : s e : " .
-2. !fSelf’—Expressmn: ‘:Eor each t:.me a student lndlcated an -:° L 1
3 LI ° ] ' . o um ooy LR <.1‘
TR : ' 5 S
-hem tlon, appeale@ tTche senses or gave personal responses, . 4
i ] ’ ) = SR 'ﬂ
-&ga pomnt‘was glven. hese three measures constituted the.,k "uﬂf:‘;gw
- B s " . 0 " o ’_‘ . ' ::é
4 £ tal- score for aelf—expressmon. ¥ ;«. . g, = 5

SEF

L | _tqtai writing score was obtained by the summation

. LI
. " . r

. of the- sc.:cfres_ on’each ofJ‘:terion measured.

T
e {I‘-"?"; -F'L;‘.:‘::.

N ot s oo . il e K. ) R 7;;,
. Coding - - "\' . L ,v,". ! g
54 Hith:m one month of t.he complet:ton of the testing , v
& o B
% oy’ . C 'l}
5 i perz.od, all tests and writ:.ng aamples had been scored.- Then . S Bt
“ 'results were then. tabulated and coded for proce331ng by U e
i the Memorial Univereity gomputer Serv:.ces.” i A T 4

' - ' ": ' ‘-.l‘ - .J”: I :: ) .:; '. ] Hy :# s - .""' . ' 4 P -f. ‘-;li
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P ' . ‘ Each pupll was a551gned a number start;ng Wlth 001

Pr o
A]l 0 :_ : . W o .
The sex of eaqh pup11 was codéd as ._*'_‘.

A f:l.nz.sh:u'lg w:l.th 100..

‘ ;‘ '-"",t -':.. . v '.‘ AT 0
; i -J-Ol male and 02 female. g l""f' - 1" T o |
=% ap = on the Bllshen Scale the father s oeeupation wae .

$ - -'a551gned a number between I- (hlgh} and VII (low).
J scores, re;hlng scores and writlng scores

{ ; ; “_':.. ; The I Q.
EK f‘--ej'-viaf. were 51mp1y rec0rded as determlned by the test or the measure
“ E" g -.usee. : : '." ORI, K -
1% ‘i LR {;,” ‘ : tThese data were punched on. I B M. cards,»and the '

ib ‘ ® s 'analyses discusaed below carrled out by computer,.u31ng the W
i j. : fm ““Statletlcal Package for the SOC1a1 3c1ences i at Hemorial “.'.
;j ;; “;-xf; 'Unlver51ty of Newfoundland_:: TS fl 1 ffyg} rf&‘l-:' ™
L S § £ o 53?':; o g

F ;: e & o -Comgutlng '-': _.1-f iy i "'“ _,J_- o
=14 will be reported.

A ' ' i "ii' “‘ ' 1' The following types of analygk
~ ik W Pearson Produet-noment Correlationse —test Df s;gnifxcanee. Fas

£ % g for correlations obtalned Chl square aﬂd a descrlptlve -

F . P \

. -

b Y analyels. L A B es e R - B '

Y b W k . . '
- 1 . - _
k - - 0 - e .‘ HE e
4 g N T 4 o s E U e o,
RN " . 'r, . A . . L - . 1 3.
. . @ P p 3 . '
2 ; o i 5 ., ! . iale’
P o v

+

Ry o Pearaon Pro&uet—Moment Cerrelation : e

.. =8 AL R Pearson Product-noment CerelatLon was de"rmined
. between‘the following varlables- between total 'eading and
] : - fotal writing, that 13, between the total sc e on the read;ng

test and the total seore on the wr;tlng f .ula, between the'x

i eubscores on reading and the aubscores n ertlng, between

W e total.writing.
W “I‘ .l. -‘ r i
o] ey ; :’ ' e o
" " = R4y
T Tor e w1 PR e i § I



R i iy X By, WA B g f} _ 62
i '.';x. ana between 5001oeconomic statue and total writlng. i.‘l‘f.
"ﬁ_lh_ . :':' : The.fermula used 1n calculating the correlation
"I&_:fff. | coaffieient.between the criterion variable and each of the J
- ani;.‘ predicter ﬁeriables was-the computatlon formula which gives
tg“: ..':i the . Pearson Pfoduct oment Correlqjion cOefficient -
ilv;-l_‘}; . ,i.;”-'TJf?iyfe:ﬁggfi - (Ex.l)(ty l)xn {:_‘ 'f-;j.'?-iu:.f;)ﬂl
/u:xz (Ex.I)Z/n}[ZYi- CEghaym
e ) “:w 'i where mis the number of palred ohservatlon; on; andl},lf%".
0 :~-:3“;"SL, f where X in each ‘case is- the criterion varlable and Y in- each
'-i‘;“'i:.T. - case 13 one of the predlctor verlaﬁles under study (Glass :;:
¥ 'igkl;'ffg, ‘and Stanley: 1970:113 114)...'. ,-{-fﬂ Tl Ty '"'__
2 EJ": :1::l T—Test ofr51gn1f1cance for‘Correlations X : i'_“:;:f xq”{
:‘ i . ~ The t—test of sxgnificance wae éerriedlout on Eachv~
g 'l'.' ) | ‘of ehe above eorrelatloeé “to determlne 1f they were statisthi éi
? 25"?E';i ieally sxgnificant and the level at whlch these correlations :?:
g ol i'-; N "H-were significant. .:;;j ZZJli ‘;”;ﬁ -:. _: :‘... . af: 1' | ;5
i ".qj::_a‘““‘ QC” ' The formula used in testlng the 51gn1f1cance of the e .}’
y @ by tﬁ';. corielatlon obtained between the criterion varxable and each Py PR

. ]

L i - ; of the preﬂictor variables was. the followlng t—test. ‘f. ‘L - F
W e g [ o ':-”'k~" -:u Mok By £ e = I oy (T N 8

Rl g e Tt
.

LI 4

::_ Y _mr::,_‘ S e P * ot & - I ‘:. |8

; ‘ N - o B . . . . 6 p e '
: | . 53' JQI ¥ xy)/n -2 . AR NEAT U] T R
"; A L 5 N r';.,' }' . hE S ' o . L ..- ™, Ll ’
§ R AT where r is the product-mament carrelation coefficient g e o
3T between variables X and Ye and n is the number. of paired L
; ‘ ’l“: ) . | ’ ; : . 5
P e s e observationg of the criterion variable x and the predictor ' 0
LI B © as K g ‘ -4 S . .

: ' . " * 3 1 p "' Q i ,‘»
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variable'y (Glass and-Stanley, .1970:308-310). S
‘ S fjw; e i R Lt

ﬂChl Sguare fj':"'s._‘-:,w o At-'}l? 

.Chi- Square is’ a test of statlstlcal 51gn1f1cance.

'It helps to determlne whether a systematlc relatlonshlp GXLStS

'_between two varlables.. For purpqses of thls study, the Ch1

5fexlsts between sex and readlng, and sex and wrltlng. o -j, ._'-’

S

~Square was used to determlne whether or not a relationshlp

-re

The Chi Square formula used on: the data for this

:study as stated by the SPSS Computer Package 1s ‘as follows' o

L K - s ’\ x2 = y (fl -’ fel)z —,". , - o
\~ﬁheré'f equals the observed frequencylxn each cell, and f
. equals the expected frequency calculated as
; ,:_fe~fj (ciqil‘ :
where ci 15 the frequency in a respectlve column margxnal, .
Jri 1s the frequency 1n a respectlve raw marglnal, and N stands ‘
for the total number of valzd cases.' ‘
L The SPSS computer Package also gave a Contxngency Z
Coeff;cxent which is a measure of assoclatlon based upon Chx-"
-ﬁquare. The formula used 13 as follows- o 'f
o 3 (x )2 B 1? \ : ,
o - (x5 #+ N T PR
- Sl '_' o . @.?'5Aji .:'fﬁff.'" jf.'fi{"~'ht.
..’"' s ‘- . s : >| L - . e '-.\ P _~,________'._-'—;v—:_.-—~ - ‘: -' ": L. l} . . .
. . . . f,‘.":.‘, D . ."'\'_‘ f‘ el . /___/'
\& » e

4;\ 3.
o o Gl = 123
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& Descrlptlve Statlstics }_lff'.i. i th R _j_.A:"=¥]I.v‘;f.fb
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2 'j-. ;:_} The mean,'range and standard dev;atlon were computed e T

. {"_." fcr I Q., total readlng.;total wr;t;ng, ieadmg vocabulary. )
W ae readlng for 1nformat10n, reading for relatlunshxps, readmng ot
. ; - ' "- '
3 for inﬁerpretatzon, readlng for appreC1at10n, type—token S PR
R ratio, self—expresslon, ﬂetails, modificatlon,'fiquratlve T S L
RS e 1anqaage and sentence complexity i This' was done prlmarlly SN
et .-'-:_fvl" to give the reader an overall V1ew cf the. performance of the A
iR st cpeplles T S ' ; ' ' “9%
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B ‘ , ¥ ._:"‘ . g The.purpose of this chapter J.S to present the 2 * e

."w" i

descript:.ve stat::.st:.cs, to exam:.ne the correlations between' S

the varlabl\s and to discuss the f:.nd:l.ngs. _' ) _

: s ws, * & .". -, L ORC _:‘. - o

: 13 © » ) 1. DESCRIPTIVE STATISTICS . - ' - g -
f- a e ‘ ‘.. - AL e ! ‘ . ) ._ -. ”.' .... .. ..‘, :‘ '...

Dencr:;pti\re Statistms are presented :‘m Table 1 to .
g:.ve the reader a general plcture of overall pup:.l performance._-'

The distnbution of the students accordmg to the g _.

® ’.? 4 F Bl:l.shen Occupatmnal Class Scale 15 presented in. Table Z. i

»

e i According to. the Bliahen ‘scale, 76 per cent of the

Btudents studied were in the 1owest three classea. The '

.

_"' o relationsh:.p of soc:.oecenemic etatua to reading and writing' » :

J w:.ll be diacussed under l:he appropriate hypotheses. " o ‘ S

Hypothegis 1 l . y . )

’ i, b ‘_'. _—— = BN v T ; ot b "
he . 7w L ;/ There will be no signi cant relationship ) -

. - between reading abilitY d written comPOsz.tion "'

N abili’t}'- "‘ 5
’ b . I ’ . - ' v R T ) : '1
d;mgs XS 1. et q B &, g B e N

s LR .. 'I'he Pearson Product-ﬂoment Correlation coefficient . —

: P lbetween total reading scnres and total writing scores revealed "
) " -l: ) a' : s : "" ‘ “ .‘ .' . ‘ | f
'l:‘ - - b ’: ' ; . .-‘: - . b’f"' . :._ E

o e e e B g th, )" 7 b
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a correlatroi coefflclent of .55, 51gn1f1cant at the .001 _ }l
Y “.. level. hlS correlation revealed that totalsreadlng ablllty .
. correlaéis smgnlflcantly wlth total wr;txng abxllty That w 7
: : ;': ;:is;;knowledge of the studente‘ wrltlng abrllty scoreé enables

ne to make a predlctlon of Students' readlng scores.' On

-

IO} B . . E .
A . i i F . . 8 -

o P I U . ot 8 o N L D8 .
S et e, 4™ g k. el O b
95 -t e . D oot o . T ';_ -
L Lo a . ‘-1 o . fy

rhls scattergram was done by computer, u31nglthe

‘HSPSS program. The computer also calculated ‘the y. 1htercept

'.'-._?J :::' :}.predicting reading scores, glven the wrxt%ng scores, would

TR D i _.",'y‘= 0.22982 # 0. 27910 (x). a4 % P
‘ -Por example, if a student scored 110 on wrzting, his gredicted

w! . 11
Q. e o -

LY = 0 22982 + 0. 27810 [110) n-f

-v. 3 -
- : i

. . e o o
Ao T N ) y =
. ol ' T * - ; A .
- . . b ' cCL . oo G - K
R i R R i e SRS &k ] ol N
LA h e .o e . i . 7 0 R A i . e T
. - S 1, . M [ 3 =

e As can be seen, the regression line ¥s a method to predict
IR -y
SR readlng scoree from wrltlng scores.

R
o

:

o "'1 h The subscores of readlng were correlated with the

bthe ba51s of thls flndrng, hypothe515 l was re]ected. Thle'.c

'-relatlonship 18 1llustrated in’ the scatter dlagram of Flgure f~

".;(A} as.0, 22932 and the slope (B) as 0. 278lp The equatlon for ,ﬂ;ttﬁ

P ' t g _ e e e PR ‘_'.‘-‘:l'_-‘ J'... . :

-3.:‘:.‘;read1ng acore would be 30 B. _.g- - i Y ¢ ‘5 i i

.0, 22932 + 30 591 AR AT T - AT

' subscores of writlng. A matrix of all poseible correlationa'" .

' ,ﬂ'is presented in Table 3 to glve a more detalled correlatlon
R _;scrlptzon between readlng abillty and wrltang abillty.
: ) -/ To facilitate 1nterpretatxon each readlng suhscore whach 15
;correlated with all wrltlng suhscores will be presented :f;
: flseparately._:‘L"C;Q.L'”: _- iy T,_j*-i' :E;a ;Uf?5" :
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” o 51gnificant at '001.; A

'RDG voczua = Readind Voca ,
‘RDG INFO = Reading for nformatxon :
RDG RET - - =-Reading .for: Relationshlps 1
' = Reading for Interpretation’

RDG APP ' .=.Reading forxAppreciatlon ¥
PTR - ~fa'Type—Token ‘Ratio. Y
.*,. SELF .EXPR'= Self-Expression . ‘
7 'DETAILS .= Details .'. . " .07

A ~..' MODIF 2.Modifications ..’
R 5 (N LANG ~= Figurative. Language'

o Ral ol SENT COMP :'Sentence Complet;on £
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The Pearson product—moment“correlatlons of readlnd\

&
2 Skl e e

i "vocabulary and the subscorgs ot wrlttan comPOSltﬁon wereoas f-?' ?iiPZE‘

; follows, Type—Token Ratlg .35.‘3elf;expr3551on 45 detaxls o :ljét
;: W FB, modlf;cat;ons -41 ilguratxve 1anguage_ 48 and‘seatence 1'fﬂ{€'.%f
E“; LL'- _f”:t..complexlty .51,.a11 correlatlons SIinflcant at#the -001 %ﬂ ;"fL. 5 i?
W, B, S level. On the ba315.of theae flqdlngs, lt s that thoae :g.a

f stuﬂents whn exhlblted the hlghESt performances on the wrltlng

'.subscores also attalned the highﬁst scores on readxng yocab—'
lar - .". "‘_. ':"'i...‘; = i' i ‘: : - _l{r -‘I -'-‘-I","' .." . \ '.I .- ..' v ".‘ :-“‘. r 2 I .-" oy ‘: .-' .- t
_ Y. st B e P T L e g O T
{ijf'f.‘ The Pearson product-moment correlatlons of readlng

for 1nformat10n and the subscopes of written compositlon were

'f}A as follows. TyPé—Token Ratlo 36,_self—expre3510n 46, detalls :

‘@.A' '"',n.j .32,-mod1f1catlons .43, flguratlve language 36, and sqntence

i B complex:.ty 4&, all correflat:.ons s:.gnxf,lcant at the 0001 J {
: g g :llevel : These’ finaings indicate‘that wlth a knowledge of the

. ] wrltlng subscores one can make.a predlctlon of student93

4 <

: readlng pe:formance., T@ose studentl who achleved the greatest
: R dlver31ty in thelr wrltlng also aphleved tHe hlghest levels
of performance in understandlng a serles of paragraphs whlch

Lt 1ncrease 1n diff;culty both in- vocabulary and 1h 5entence

- ju"h'comp1ex1ty. s W ffxég}:“[:.'f' _f" ol fﬂ N .'1-'32-
- « s . 3 + ﬂ-; -,,! .-_ - .. ,‘_ 3 Lo .1_:; .
- a0 tLQ 1,' The Pearson product—moment correlat;ons of readlng .
-f::3 for relatlonsﬁlps and the wrltlng subsco;es were as followa- :
Q— . U" Type-Token Ratlo .35, gelf—expféss;on 41 ,ﬁeialls .49,»_, f"_ﬂ::.'
L 'a- modiflca.tlons 40, f;gurat:we language .37, and sentence 4

It seema that those atudeﬁts who acorg hlgh on the wrlting"‘

L ”'fT(i;. »complexbty 45, all correlatlons 51gn1f1cant at the .001 level..
i
\
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i T g f e s}abtests are also most prof1c1ent J.n the comprehensa.om g %
N s v z T T

& i 1 o;ganlzatlon and essoclatlon of 1deas expllcltly stated ln i ‘_iekig

‘:. . readlng. A b o J ' T e ' '. - ..' . e ' et -. .<.' E '-' | I‘ ‘:.'é

“ P H . H 1“‘ 3 N % L 1 5 5 5 h. et . .'- . . . A
e - : © % The Pear50n pnoduct*moment correlatlons of readlng I ¥ -

Ky g, i “e = SN

f; R for\lnterpretatlon and the wrlting subscores were as follows-' Lot

Sl . & 3 | : = e 3

" & . a Lo 'ln.

H Type Token Ratlo .32,’se1f express;on 33, detalls .32, Vi

"\ S A%

modlficatlona .3? flguratlyé 1anguage 21, and sentence £ }ﬁ

oy

g

‘complexlﬂ? 40 SEE correlations signlﬁlcant ot the OOI e
A Coerp Bk T '_"

: 1eve1 except f1gurat1ve 1anguage whlcq is 51gn1£1cant at the--”

S ':{.05 1eve1 . Those students who performed hhe hlghest on the .\ “H75f~ &

" wrltlng subtests also performed the hlghesh in 1nterpblat1ng g i e

andiln extrapolatlng from - the“'nformatlon glven in readlng. ?:;* // lﬁ
‘XA The stu‘dents wer-e able to th:mk lth the faé\ts 1r1 a creatlve ;“
3 _ fash1oni~- tad 1nfer, conclude;. redlct and/ judge cr;tically- 'fﬁf.‘:-ﬁ
:-; “)”- The Pearson product—moment correlathps ~of reading . ."fi;; :%

 for.. apprec1ation and the - wpltlnq subscores were. as follows*n -l

"

f g - B Type~Token Ratio..38, self-expre591on .37 detalls 25, " - 1."ﬂ' {?

% 'f'.f S .modxflcatxon .38, flguraFlve language .36 nﬁ sentence nﬂf' B h?‘

Q o T‘fuf’ fu;'complexlty 3[ all correlatlons 51gniflcant a; the .001 level

-

exceot details whlch is s;gn‘f;oant at the .OL level. Thoae

: students who attaxned the h1g est ‘scores’ on the wrltxng sub- '. -

tests &lso attalned the hzghe £ ﬁcores on repdlng for e =T g TG

o e A 2
- g o

e ' apprec1at10n, whlch requ res suoh react@ons as. sensit1V1ty

g ! SeﬂSlthlty to the motxvatlon of characters- and awareness

:-'fu'}f‘x'.fr
L4

to the pioturesqueness¥S§ deeprlptaon. grasplng the mood,
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Th19 evn.d,ence Strggests that the er.t:l.ng skills . .
I i J
L

measured in thxs study dre some of the common 1anguage skllls'
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i ability and er.tt:en composition ability.

. that a- strong positive relationship existe between reading
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: :To add further aupport. K1 thlS relatwnah:.p. the Bubacorea
_'_of reading v voaabulary, _reading for J.nformation, reading
». for relationsh:.ps, reading for J.nterpretation, and reading
g for appreciation - correlated positively with the six sub- '-

ecoree of writing - type—token ratio, eelf-expre551on,

P

o det:a:.le, modificat:ion. figurative languege and sentence _
.complexity..

A correlation S © .
- . N
& efficient- of. 55, significant at the .001 1eve1, was found

Thus, the high poaitive correlatrons among these )
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__5 There' i.s a sigr{if'icant rela'tionahi’p between ' _'e_-i_
. . 3 .
intelligence and read:l.ng afbility. S }; &
N Sy l.- . -§ b
: ; 6 There 1s .no aignificant relat:.onshlp between 2
' sex and wr:.t{:en compos:.t:.on ability. BN j‘
' 2 S
¥ I 7 For the 100 students 1ncluded :|.n th.l.s i 5. G S
’ e investigation a neqative relatidnship exista
a5 . between soc ioeconomc status 'and- qritte_n:
: B gl compos.ﬂ.tion abJ.l:Lty.
__;i' 8 There .13 a significant relat.ionship between i
N ; intelligence an written compomta.on ability
Implications arising rern t:hese findings wi:l.l be -
= dlscussed in the next. section. . . : _
Ceeo- WL T e fI. PRACTICAL. IMPLICATIONS <. - [ .. < 3 Ui oooglh
K o The reaults of this investigation clearly indicated C ;
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measuree relnforce@' the conoe t of a strong posn::.ve

relatlonshlp between readlng-and wrltlng. Th:.s.f:._ndlng'

b P e St L b R .

‘, 1nd1cates that wlth a knowl7dge of the wrltrng ablllty score, :

... ey
s

) .'one can make a predlctlon of a student s readlng abJ.lJ.ty

4 n

J

=

. 'score. Before a child can comprehend the meanlng of a . .

"':-prlnted text ‘he must understand the language patterns whlch

‘

'the! pr:.nted symbols represent Y Slnce readlng is the process

gl e L
A AR Jalael

£ - AR - - J.nterpretlng the language meanings ‘of - prJ.nted symbols, o

% I B ‘ one cannot interpret beyond the levei of one's: knowledge of

a

.language meanlngs. The flndingsr of ‘this study 1nd1cate

£ 5 & -that any increase in wrltten language ablllty shou.'(d be ! & »

.- o accompanled by an lncrease J.n readzng abxllty. 'l‘h:ns ev;dence s

’ 'suggests that both- readmg and wr:.tmg use ce-:ctain language . ;‘E

. 'sk:.lls in. common and that the presence of these ak:.lls should "\ ‘x:‘

.;_ N .reault J.n better perform\aa— in both reading and wrltmg. ' ’
o 3

] Teachers should concentrate on teacha.ng read :.ng and wr:.ta.ng Mg

r L

N e, T

; _ con301ntly rather than eeparately. .Of the 3.1.:: language . o &
e ' -3 :Lnd:.ces correlated wlth the reading subscores, sentence

' complexlty conslstently correlated the hJ.ghest w.Lth all the

+
b
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: readlng subscores. Sentence complexity seems. then, to be ;.o

:- e S:Lngle mogt J-mportant predictor of eilccess in read;ng.. S o .
5? .l"I'he 1mplic:at:|.on here is ‘that teachere should place ‘more : _. *1.
: o emphasis on hav:.ng students practlce the more complex sentenoe . %
i Tl 4 -structures in Writ:.‘ng ’. ' This should result in the J.ncreased' o :

recognition of theee aame etructurea in pnnt Thua, oontrol

o
2

of complex sentence Btruotures J.n wr:.t:.ng|should benef:.t

+ -*‘

& A readlng. Miw &' B
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Correlat ion results’ from thls study rega rdmg °the :

N guided toward three main ends. First, teabhers should. be >

A relatlonshlp between readmg eblllty and 1ntelllgence, and X

L 1

between er.tten composltmn ab;l:.ty and 1nte111gence :md:.cated

that a stronq pos;.t:.ve relat:.onsh:.p estts. The J.mplzl.catz.on

-

"13 that teachers when of}Eerlr}g readlng and er.tJ.ng 1nstruct10n'
, :

should take mto cons:.deratz.on the 1nte11:|.gence of the:u: :
students so that they may be accommodated through an adjyst— 3 "-.,

rnent. of .1.n struct:n.cm.

s *

To conclude, it seems obvious .that."teachers 'must'be :

L

,encouraged to cons;der read:.ng as 'a vital component of

.overall 1anguage abzl:.ty, not a subject lsblated and complete
s

in J.tself.- Seoond teaehers should make use of .the know- o
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ledge the:.r students already have of the structure of the:Lr

{ g
language and use this knowledge as the startmg po:mt J.'n "F

r heir reeding 1nstruct10n.. This. J.mplies that the Byntactic

'structure of ‘the sentence should not be beyond the c:h:n.],*:l's.u : ]

‘own level of performance. Third, readmg and ‘writing s}ulls

3 : 3 s B
should be taught con;]o:mtly rather than ' separately. g TN S l N
y. , . O B oo b : g % 3
..+ . III. RECOMMENDATIONS FOR FURTHER RESEARCH - = .= .7 4.
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The following recommendations Eor further research i . i

are . atternpts to QVercome the limz.tat-:.ons of the preseui‘. atudy. o i o
.»‘I‘ﬁe first recomendat;on J.a related to !:he data gathermg e § '.; '_.
11lm:.|.tat10n, namely, that the atudy dealt Only w:.th rural . %"
| .. grade six students, - A similar study deal:.ng wlth !,}rban and l:-'- ' 1
. g 1 | . " ; : . =5 h : '-v..!." - ™ ,‘ ! ' .
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) £ rural etudents woul,d make the f:.ndmgs more generalxzable. 4’;/ 2
e e H // L.
. ’ r he secqnd recommenda.tlon relates to the - fact that e it
- g i ' 3 i a T ¢ i
. v — U 1
T thls study was concerned mth Only one schgol dlstrlct -.If .
~ s i -“. g - nllll
s e ' - a larger study encompass:.ng a number of distrlt‘.ts were done e
i g . e o = ¥ ¥, @ © =7
R . using a different socioeconomlc status scale, pOSSibly the . ,-";‘
had LE-TY ; e y g Bora
} ' S fJ.ndJ.ngs would. be different from those of this study, that - 4
X * : 5 L i L R P :_'::lr- .
i [ in the relat:.onshlp of soc;eeconomltt_a—z—s:o readlng- o, :
5 b, O] and wr:.ting aba.lzty. g @) W % i T - B, @ e , . ;’t
7 ' e : " .M
A 2 N The thlrd recomendat:.on is that several examples b S
W - ' 4 of atudents. written composlt:l.ons be used' in a slmilar study, Sl
1 :Lnstead of ©only one sample as used J.n th:.e study. P . ®. i
N o ) The fourth recommendat:l.on is that, even t.hough the ~ .
% L o present study waa multivanate :.n nature, ”there are many - : § 3
= * other variablea, Buch as schOol fac:.llties, schcml attendance N ;'g'
. v LA - a? ]
. * ’ ' ©. ' .".1'.:" 2
p and size of family, .ﬂhlch probably 1nf1uence students' = §
.' | X perfomance .1.n J:ead:mg and wr:.tten compos:.t:.on ab:;lity and’ b R }"s'
- 4 - a ., ! o
> k. . b - e B |
o ) _ whlch should be studled. A oy L " A 2 j}
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