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'eratek"atructu'ring of th‘e weh o"f ineaning. Analys:.s clearly -

shows\the study of grammar to\be of paramount J.mportance for o 1

o

the mental development of ‘the *ch:.ld. Grammar and writing

.;‘

help the ch:.ld to rlse to a hlgher leVel of speech develop—

o o S mentt In conclus:.on, Vygotsky s J.:lwest:l.gat:l.on shows that. the

»
Ty i 4

develop ent of the psychologlcal foundat.xons for 1nstruct1.on -

Lt :I.n basid subjects does not precede ::.nst;:uct:l.J

‘but unfolds

:I.n -a cont:muous J.nteractlon with the contr:.butlons of
:LnstructJ.On.

- S % ‘
S Goodman {1965 642) in. a descr:.pt:l.ve study of the .

. 4.' t

oral read:l.ng of 100 fir:st. second and th:l.rd-grade ch:l.ldren,

il

| Suggeats ‘that "we must abandbn our concentrat:l.on on words J.n i

N teaching reading and develop a theory of read;_ng and a method- _ ,f

.\ ology wh:.ch puts the focus where it belongs. on language, / E

\ S .'1;\ paper prepared by F. Allen Br:.ggs El%ﬁ 1--7) for 5 . ] j{
. the Nat:.onal Reading Conference, Flor:.d.a, concludes that a’ A

L

!-' -:_"_. R

e reader can understand both more qu:l.ckly and more efficiently,

Co

";:'

8 sentence when he recognizes ‘the pattern :|.n wh:.ch it is “

(U - written and knows ‘t'.he, purpose of that pattern. -_. He ‘suggests :"

o thet language' E:onslsts of ‘foiu.'- stages in ascending eompii— -

. Cat:l.on. Read:.ng can be a simpler process J.f there - is a cleat.. 1::;
-\ . . i I-‘ . :.“.o
N understand:l.ng of - the systems that connect these stages. : The ‘ :%
. . I . - N i )
four stages are as follous-' : e v .E

5 1. The phonemic system.. that is, the noises wh:.ch
. . Bignal ‘'differences in mean:l.ng (pat, sat, gat).

-The sounds are symbolized. in writing by graphemes. .

or letters. In English, an alphabetic lang'i.uage,r K

. t.he eounds are m::.tten to form words.

[

'2. ‘The graphemic system, phonetlcs and spelllng. S o ',
The words of the language...the groups of sound T

N L Y R e S o M o - - - ."-“'h"_i':‘ Lﬁé?ﬁ" e b g‘iu-;;













- '—‘5.'&':-._-'. s T Al e 4_ T,
e e YN P PR e A

‘:operatlonallze the skllls employed in somprehendlng the f-

Hby fourth-grade chlldren. -g? f B TS ﬁ.. .

B { .I‘
in 1ts own' paragraph._ Then four types of questlons were -

istartllng result of thlsastudy was the fact that large

:'second part of the study as follows.‘”It seems that the compre-'

L i T i Ak T PR,

:._ ’ L. ._ o . .

-0 s v s -

L

-_1nformatlon signaled by the syntactlc structures of language-'

seeendly, to determlne 1f the‘skllls 1dent1f1ed represent

n‘homogeneous classes of behav1our, and whether these skllls'

-

mlght be h1erarch1ca11y related, and finally, to determlne,_]-'

the general level of performance on these skllls dlsplayedd

-

-

L

'E‘!' From a ta&onomy‘of 52 types of sentence structures,

‘the 25 judged to ‘be the most dlfficult were selected for .

"testing. Also all 16 of the 1ntersentence and all 14.0f the

|‘l \‘

:anaéhoric structures ident;fled were tested. Examples of the
.:;'questron t/Bes“used in thrs -study can be seen in Appendlx E.'
fﬁTo do this testfﬁg, ‘two' sentences . conta1n1ng each of the

ul-structures mentloqed above were wrltten and each embedded'

‘_constructed to testﬁeach of .the structures. Slxty fourth— o

ﬁ'.“grade students vere. used per structure, thus a total of 240

\-students in all four structures. ‘,_'i“ : .-_5 f e

' Bormuth et al. Y(1970: 354 55) found: "By far t{lj)_st

opot—.

:Jtlons of the students were unable to demonstrate a comprehension
ﬁ”of the most baslc syntactlc structures by wh1ch 1nformat10n 1s

'r'81gnaled in language.'_ They summarlzed the flndlngs on the’

1

'henslon Ekllls deflned 1n thrs analysls represent falrly homo—'

By ;.geneous classes of behav;our.v The difflculty ranking of skllls

'13 of fundamental 1mportance in the designlng of 1nstruments,

o

W5

|ﬁ‘h

%

" ‘!‘f,‘. “-. .

L s i
R

PR RRE T It L
o P ek 205

gl
i




‘ i :
© e .- ---u-,;-' awhe A A, .--A',. i e apa e e e ‘..,....:..'-.....MM.... s .., e -.-;‘—--P!_é’.:‘tf‘"‘vzm.‘-—-..‘.-‘.. T - o
e I
14.. i
SR . . 51nce those ranklngs often reflect hierarchial relationships

among the skllls and thereby reveal the order 1n which skills

should be taught.“ The expected ordering was that ro%kf,—kf

sentence structures would be ea51est to. comprehend, anaphora '

. . el d AT b e
ERRRER L PRV, L iRt :

ST . or substltute expre351ons would be second, and 1ntersentence“ s ._”:
-H'{.fw \“"or-compound structures the most difflcult.“'i:'}_hl : “ﬁ‘:'tll:}':_;}
, ’ .. ' Fagan (1971) writes that for children to comprehend .I '_i
what they read, they must be able to understand the wrltten o {??1,_:§
Ce T wlanguaqe structures by whlch 1deas, 1nformatlon and conceptsj.. f
L are conveyed. Although children may be fluent in. their use ' ?
'1 of oral*language and may have acquired control over the ba31c . . |
:ft ”'i sentence patterns of the English 1anguage by‘the time they | R ;?
B enter school it does not follow that this fluency wzll auto~ | ‘ i
B matically transferhto written language structures. He - . if
:fi o _,d_,' further states that’ vocabulary,'or number of hard words, “ :1,_ g'i‘ %
fii - - and sentence length appeared.to be the two factors whlch were. .n"';
gﬁt rated by experimenters as cau51ng greatest dlfflculty in . -%
f ? ;; N "t“: reading. It uae the purpose of his study to determine 1f— u.%
;- | o the reading comprehen51on of grades four. five, and- six. r;E
gi: v pupils was affected by ‘the number and/or types of transform—".‘ ' 5
‘ia- {L/ﬁ' atlons 1n the language oflthe passages they were requested ., .1?
:f}' . to read. The sample con31sted of &40 pupils (22Q boys and f;':' lf@
f;'f - .:f:i 220 girls) attending regular classes 1n an eastern Canadian ) - T
3& c _"5;_sﬂd}baseagesldifficult_forlchildren to”ﬁead.l It appears that ' ."CQE
# | |
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o '.‘. ' which’ meanlng is” formulated.‘ Both utlLize phrase celn {yfuﬁ R

LY oL N . . N
e © deduce.meaning from individwal words’ and 'clusters of UL
k- B -

L
o
-
:"h. to
-
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‘or sentence un;ts as the primary struc ure for . Co
-a8s8igning meaning temporarily to a larger context. - ";, . !
In short, a conELStent cycle of reading and writing . L o
.- experiences increases:the child's enert;vzty dgs a. =
" reader to syntgctic and semantic stiu tures whrch
cue meaning and make 1t partlcular or
'4., Vltal and pleasurable experlences inf readlng and . ‘ ;
‘writing provide a more comprehéensive meane ‘of! intern—'- A
alizing the life= 11ft1ng properties of’ language. TO . .
.become submerged ‘in the sodhds of .lanquage and the - oL
~ powem of -ideas, often 1eade to a natural- relatlonshlp ST
- between the two. I ,h,, S . Y

5. The reader s reactionS'during reading ahd'the-_ S et

" writer's creations-during writing are a function of~ el L

both cognitlve and af%ectlve operatlons. In bothe ° T . O
reading and writing the child- strUggles*to maintain -, = - . S
& proper balancé between feeling-.and 1og1ca1 criteria R -:%;

. for establishing 1ntended meaning. . Y e :?n
)

6. Readlng often requ;res the abrlzty to assign ‘or -

- - . words. Writing requires the ability to evoke meanings, _ .

v ', ° often as images of things or sounds, and toschoose - . - k&h

"~ . " those which accurately represent'ldeas, relat;qnehrps@“ L

a 1mages and sounds. BRI ‘; o . . '_ Co s
'Jl Theee s;x propos:tmpns suggest that readlng and BRI

..r
-
-,

ﬁwrlting»are both lnvolved with- internallzlng language and

A ' o L
- .

thlnklng about language, and are not separgted 1n thlB Benser f ;I": 3@

‘.

Through an 1ntegrated readxngxand writing approach, 1t Justh j 1._? Kl

st T

-may be that many chlldren c0u1d begin to internallze much

deeper fundamental 1n51ghts 1nto th functzén of language

apd thought. o ", ;'3_1 1_,f :if‘ -,J‘;
v G v .

";Q - L Harrie (1962 6). wrltee- “Reading and compoertion are

e T e

L]

P

';,-‘ each dependent upon the other. Hide and extenslve readlng

broadens the chlld‘s range of knowledge, enrlches hle voaab-_

-
i

i
I LN

ulary and provides h1m with deslrable mBuels of style that :.f_ﬂ_

f:;, he can lmltateg 2 The c0ncept of the anterdependence of f';&ﬁf:

L -
sighs xi"-‘i'- -ﬁ"ﬁ'

reading,and writing ie supported by Hans Guth (1964 172),
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: - "By and large, the effective wr;ter is the one yho has first ‘
' :-'~ ) been a VOI&CLOUB reader.?f Hlldreth (1954 156) states- ?in .

:the lnltlal stages of learnlng to read, any experlence wlth lgf‘"- '5

) wrltlng beneflts readlng, no matter what methods are uSed

I readlng 1nstnuctlon. The advantage oﬁ,early wrltlng as

Can aid to readlng 15 summarlzed ,as follows by Hlldreth-

o e T 1. ertlng is.an active motor—muscular response which
P produces word patterns that are perceived. visually. -

?{" - . The motér responae aids memory of thé letter forms and
o o L words. Co . i ° -

ri

v

2, e
AR

[T
STRAEIL:T oI

S

e A ! L W

2, Learning £ write acquainta the beglnners with L
the ABC's. 1Instead of merély looking at the letters -

../ . . and naming them or trying to spot them in printed I
- -words, the ehild in writing must construct the letters. -
from memory or actively copy them. '

;\ ' 3. No writing .can be done without, recalling the A
_ .~ .letter forms and their standard arrangement in ‘common . ¢
v - -,  words. Writing and copying words forces the young- . .
v LT writer to pay attention to the details in words, to S
Lo U ~ likenesses and differences, pecullarltxesuor unisual
3 . features. "Thigs process of building up the words,
" though .exactly the opposite of reading, reinforces : :
' -memory for the distinctive features of a word.. On o SV
"i. . - completion of the writing, the learner .perceives a - 7 :
. +. 'vhole.word with all its parts assembled. Discrimin-
. ation,of simjilar- appe&rlng words 15 sharpenea by’ he
wrltlng-spelilng exercisa.

Folra it

iy,

T

T

gl

Eiay

B
A

L . 4. " Writing hélps pupilsg to thlﬂk ahout 1nd1vidua1 ‘:';- fﬁ '
RNV words, thelr appeararnce and constructlon. SR

S

,F
o d e

AT

. 5., In wrlting familiar language:patterns, the young .0 .

O ‘writér creates\material to redd, ektending the amount *

-_/i“ - of ‘reading matérial - that is easy to understand because Y -

N § reflects the child's own ideas, vocabulary, and o

- modes of expre351on. Writing: furnlshes practicé in R

, o . ‘uging words in meaningful sentences, strengthening the’ o

e ‘”_aasociatlon between word forms and:their meanings, L \,

: - and increasing -the child’s familfarity with senten S

-~ pattetns. The pup11 beQ1ns to‘gecognlze the diffe ent T

"kinds of sentences used in express;an, and the con—.'

. ventlonalopunctuatlon of sentenpces required in writing, e W

. all of which contributes to reafling ‘comprehension. ' X '
" The value.of sentence punctuatidn for reading -becomes
more obvious as the children themselves learn to .

punctuate the sentences they . wr te. . .

e

[T
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Fernald (1943) in.a report of her WOrk at the S
L} “ Nl
IUnlver51ty of Callfornla Cllnlc School, over a twenty-year

e

_period, wrltes that her experlence has lndlcated that wr1t1ng

I
TArE—

L is a. very valuable a1d to readlng and’v1ce versa. Sutton N

‘
I

(1954) studled the amount of progress a normal group df ST ;

- ' T chlldren mlght make 1n readlng under normal condltEOns. ;She ' fﬁ?

used two flfth—grade classes, one belng experlmental and the_

T other c0ntrol, the experlmental claSS wrote storles, poems . and

reports to be read 1ater by other. members of the class. After
a four—month period she found the exper1menta1 grdup bad made +« _

“‘a .9 grade igﬁéovement in- reading, whereas the control group ,' SRR

. . f
. -made"only‘a - 5 grade 1mprovement. She concluded that any

experlence w1th wrltlng cbntrlbutes to progress in. readlng.

The 1ntegrat10n of - readlng and wrltlng actLV1t1es 15 v

R SN SR

-'_con51dered to be "good’ educat10na1 practlce. Pooley (1961'37)

'=says-"So far as’ possible, art1ficia1 barrlers between the

‘two types of act1v1t1es should be removed, allow1ng the child

.-

to ai?ance and mature in the c0nv1ctlon that what 1s Hrltten

5 o A
. is meant to be read and what is réaﬂ’hecomes the aubstance T

ox point of departure for wrltlng. ' o '_ T DY

3

'2€fLaur1ta (1972 260) writes: "'Readlng to learn’ and
] e 'wrltlng to learn’ take on new dimensions when both the de-

codlng ‘and encodlng aspects of 1anguage, are percelved, not

;.u_las-'toplca to be learned outalde of the 1ea.rner.r but rather B

as’ 1nterna11zed operatlons ‘of the mmnd." Thelr 51gn1f1cance,-- '

in.the total development of-each 1nd1v1dual child becomes

.
1
more clearly drawn. Disorganization and delay in the develop—-: e

““‘f':&ﬁ_‘ 9,}'_!:}"2‘? e ik m""wr. E\. v i ﬁ St






correlations between 1anguage measures and reading measures

. ‘were siqnificant at . 05. These correlations between the

Sentence Patterns B See Appendix F for a copy of this,

& . =

N Syntactic Fomula. "In determining the extent of relation—-

- ships among the measurea of syntactic ccmplexity and between .

these measures and Ehe reading J:ests, a t:orrelat:l.on analys:.e
¥ .

Lndicated that a.mong the language measuree,_ 61.5 per ent .

were signd ficant -t the . 05 1évei while 75.9 percent of the

rea.ding meaaures and the language measures are pt:mverfully "
md:_cative of the interactive. felationship between the re— '
ceptive and express:l.ve processea in language.

Of the 13 language J.nd:l.ces used as predictore, the

. four contributing 91gn1f1cantly t:o the prediction of read:.}ng , ,

achievement Were the number of Com.munication Unitsxlr Two Count

il

\'\-‘

. per'Corrtmunlcation Unit (see Appendix E‘) . The s:mgle ‘best.

' predictor was the number of Communication Units..

Further, the e\hdence Bugg’eats that both reading .and’

",”'writing use cer tain ].anguage akills in cbmmt)n and that the

presence of these akllls should result J.n better performance

¥
L]

in both reading and writing.

. Jonea (1956), in his thes:.s, attempted to ascertain '

: Hhether students written COII'IPOSltlon ability, as measured by

-the STEP Easay 'I'eat,x is’ related to 5tudent3' reading abil:.ty,

.‘!‘
¥

as meas.ured by .the Cooperat:.ve Reading Comprehensxon Teat,

and to the.u.'. reading habits. Spec.ifica.lly. he mvestigated

. "the' relat:l.onsh:l.p of . students written compos:.tion abllity to

]
R [
'
R T T L P e e D L e TR T e e a1 et
LA T (- ] D BN ul _.'.h. water ’M- T ARG L Y "“‘;I.I'. emon ol AFERL -t e A

20,

et

Structures, Sentence Patterns B, and average numher of Words -
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between read:.ng and language achlevement 1nd:|.cated tl-at the ot
. e

‘-"., gaoup Erom homes w:l.th the greatest amoun'l: oE reading mater:l.al

w-épe mgnlfn.cantly auperior 1n read:mg to the group wlth more = -
AY " B
tha"n average amounts of readlng matenal in the home. In CL

T lang‘uage, in a h:l.erarchlal order the group Hlth the greatest o
amom‘rt of readmg materlal in the home was sign:l.fl.cantly

lugher than the group having “more than average," "average,

' qnd f',lasa_-., than av,erqge", an;ounts ofl- readj.ng materia;l. :l.l']_._thE honie"

"I'elegdy (]'.‘Q'M-) coﬁpared the -readi'neea' perfomance o:E
' 68 low and 68 hlgh (soc:loeconomc status) chlldren and 1dent—-

o , J.fied the Spec1f.1.c sk:l.ll differences betweén the two groups. -

The t:eats used were-= Screenmg Test of Academic Read:.ness,

.'- \: N o o First crade | Screenlng Teat, Bender——Gestalt Test and ’_!_'?_155_9:. L
. e R Ll:.tan Readiness Test. The 10Wer SES: aubjects,h regardless R \:1;
-_: l , . of sex, acored Bignifiéantly leBs well than the middl.e SES . )3
- e T subjecta on’ all four \readmess tests . Approxlmately four © " | o

]

‘. tlmes as many lower SES as middle SES chlldren were not r.eady )

for the uaual ﬂrst: grade program. '.l'he areas in which the NP N : 3
EE . Rl

e ; : h lower SES vere’ poorest were lettera, nv.mbersn I:.:.el;at:.ons-h:.ps; .
; word meam.ng and matching. | o - . r, -\': e S = ‘
o g ‘. - Sciara and Jantz (1976) cons.i.de::ed father absence L
; | and its effect on’ the rea.ding achmvement of ‘hlack ch:.ldren e
»{ ‘ £xom 1«::«r mcome fam:.lies." Analysis revealed sign:l.f:.cant - ,_._'-; E :1
; h ‘\' d:.fferencps {p ‘-:‘:‘ 01) t;e;:ween father a.'bsence and each oé the -, '
,; - ‘L 'I" :Eactors of sex; IQ, and. famlly atatus- , i':", :""I_ ."I' S “ |
: . ‘,q;_n_ -.kv TIn a study, Basil dernstein (1970} analrzed the . .
o \_ .' .. | speeoh of 1ower-c-1ass children and adulta, then compared o . g
i : LT P
ES ‘ ,ﬁ- - i - ' .
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E lower—class homes are less verbai _are. inhibited in‘languaqe

:”hlgﬁer class Homes. = o o - S R

. read1ng achlevement tﬂan school attendance and other varlables.‘

]-the pupll's environment. ‘of the four BOClOECODOMlC factors

as the\most closely assoclated Wlth pup11 1anguage achlevement

' g
research results uerng both ‘the product-moment correlatlon T

.occupatlon and,mother s educatlon Jmore closely related to

As. closely ﬂSBOClated with certain socioecondnlc factors of

‘and w1th puprl 1nte11igence.f ;eacher g qualrfrcatrons and

‘JJ .

M__a-u

.32,

!

in the number of grammatical forms which are : -

‘utilized.. Thus; the deprived. child enters school

lnadequaﬂely prepared—for ‘the typical language . .0

tasks of first’grade. The .greatest handicap seems - Co S

_to be lack of familiarity with .the speech used by - IR

teachers and lusufflc1ent practlce in attending to o
L pro onged“ peech sequences. In the long run,  the’ §

language W ich. the deprived child has’ learned at

-home “is Tikely to be inadequate as an aid and tool .

" in condéptualization. Furthexrmore,. language serves
as'a means of social distinction which can 11m1t
opportunltles for mObllltY. -7

(Bloom, 1965 70 1)
Milner (1951), Hess (1969), Goldste:.n et al. (1970)

and'Moore (1970) support the contentlons that ehlldren from

development, and achleve less academlcally than those from "t, -

LI

Pollard (1970) 1nd1cated than an ana1y51s of hlS

L=

analy51s and the mult;ple regresszon analysrs showed fathgr s_
/ .

3 e

' Ralph (1971) demonstrated that 1anguage achrevement :

»
L

considered, father e occupatlon -and mother’ s educatron emerged
7

\ !

-

uelz of school Qere 1ess relevant. e, . '{ . ‘
: . SN ) - L : 7
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S Inteyidéehce differénEes; Ruddell. (1965}, using 140 c :

' pupi}hmasgtgded the effeoﬂtof the'similarityrof oral and written: f
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' - -+~ DESIGN OF THE .STUDY ~' ' ... "~ ' .4~ i
T} . . The populatlon cons:LSted of 200 ch:l.ldren, the total —~—~
B . '_'grade s:l.x enrollment 1n s:Lx elemenlary schools in the edu—-
, cat:.onal d:.str:.ct of the Roman Cathollc School Board for ‘. R

L Conceptlon Bay Centre. )
The sample of 100 subjects, flfty—one glrls and T A

forty—n:me boys, was chosen by randomly selectmg a number
"B ass:.gnmg ' / )

“ from each of the six schools referred to above.
a number to each subject and us:.ng a table of random numbers

A et

(Glass & Stanley, 1970 510 512) the sample was selected-

e Tl e o ITU INSTRUMENTATION Lot T T e e
¥ .‘ sy T ”" ':' » _;I . e ‘_ _: ”\ ‘. ot AN ! - N 3 e ' e, ' ’ . .‘ " ,_‘ B ',_!_'§ .
. N "+ In this mve’s’tigation.,the: following’ measnre's‘ were. .:- i/...:",z
3’” i .“'..-‘ . -’-.G'.": b - R " a " .‘.:-' !. i .:.:'.‘ “' ! ":yn . ...‘ .' : ‘.- '4; v
S0 T useds . : S O
T T I ,1. a Readmg Test. T, - oy Sl S
e N ' .- . . } . . ' - . ‘ , ~I), R
2 2 an Intell:.gence Test, ‘ S
‘ R * .t ‘. - e , :. [.
3. a measure of the socioeconom:.c level of -,f-‘t .
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press a strong surge of feelmg such as love, hate Qr- ]oy.
on other planets. Another- student 'wrote‘ "I was sc:ared the
'whole tl!‘ne I was ‘with the U .F. o. frﬂén LT

: taste, touch, hear.rng, smell or srght. Some e:-:a.mples ut:n.l:.zed
- by the grade six students in this study are: "The. buzz:l.ng L

"I,eould of the spacesh:.p fr:.ghtened'me," "The spacemen felt. - ,‘ <

.(2") Peraonal responses were thought of as op:r.n:l.ons and

whether the writer' shrelatJ.ng of his work to past or present

-heips, ' and "X thJ.nk the people J.n thJ.s prctu:r:e are men from

_'another planet. ) _ _ T .. _' o o : *

- allows the reader to experrenc:e more fully that whrch has v :“ '

. L e P
BT e g o e e T SEoar W R e s S b cre Seln DT ¥ .

apprecrat:l.on. The subhead:l.ngs of th:l.s sectlon are~ (a') -

emot:l.gna, (b) eenses, and (c) personal responses.

4
(2a) Bmotions ‘maY be def:.ned as the words one uses to";ex; E iéz

Some- examples utllrzed by the grade s:.x students 1n th:l.s
)

study are: vy love to 1mag:.ne that there are creatu.res l.un.ng

-

.-

(2b) Senses may be defJ.ned as the words one - uses to expresa

like cont:rete ,"" and "The coffee was th:l.ck and sl:Lmy. _

N T
i )‘i:h..‘ gy, L

%

‘expenences ochrred Some examples of perscmal responses ., fi(
_iby the etuden’ts in th:Ls mveatlgatmn are as follows "'I'he | | ; ;
apacemen 1n-trhe ‘coffee shop remlnded me, of a dream I once j
hada," nI was 1onely so I talked to the com:rete men because ii

: '_-they looked lonely too and 1 lmow talk:.ng to other people 1’

Broun (1969 48) writes: "'.I'h'e inclusion of"se-/ﬁéory , - c ‘ifﬁ

oL I'impreae:.ona J.n a pupil -] wr:.t:.ng grves 1t mdlvrdual:.ty, and

.sl::l.mulated the child to, wr:.te." In a study by Loban (1963), L

. five categoriea were used for classrfyrng the wr:.t:.ng aamplee.

'
-
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'. the coffee ‘bar " wae thought to be nore spec:.f:l_c than one

. In h:.s f:Lretbcategory, ent:.tled " uberj.br",' the. concept cf

self-expreﬁsron was used to class:Lfy a student as to whether

or n.ot he fitted into this category. HcFetrJ.dge et al. X

| '{1969} also used eelf-express:.on ‘under the headlpg "Semant:.cs

;_n thelr fornmla and reported that ag ch:.ldren mature, they

' tend to replace factual statements thh mterpretat:.ons. .

The use of self-expresamn in the:.r wr:.t:.ng was cona:,dered

- to he of uthost importance because it increases, the wnter s '

'_faclllty with 1anquage. and. 1t adds v:.tal:.ty and smcer:.ty

to the student 8 writing.

. 3; txl is a dJ.f.ficu:I.t concept to def:me gince every writer
gt
o 'and speaker has h:.s own netn.on of the term. In general,
.'Btyle is a manner or mode of expressron 1n language, a way,

‘of puttlng thoughts J.nto words. " Included under etyle are

'three ma:m headlngs with varlous subheadmgs. Each is.

"descrihed as follows._

V'-l. Deta:n.ls may be deflned as the degree to which an :mdur—‘
. :i.dual supplies part:.culare., Deta:l.ls make more y:.v:l_d a word

= "plcture of a person, place, thing or. e"e"t' they ‘are the

apecif:.c facts that glve wr:n.tmg v1gor. The detalls uged,

E ';.-11" th:.s J.nvestn.gatlon are (a) Time, (b) Piace, (c} Namee,

‘-I'._(d) Title. (e) Actione.-, Examples of each are given as follome.'
: " (a) 'I‘J.me was ccnsidered to be ‘a detai], 1f stated expllcltly,,
for example, “March 19, 1975" rather than general expreaslons‘

_ j_‘,auch as "one day" or "cme year"* (b] Deta:.ls cf place were N

also 1nvestigated for explicitness. A student wr:l.t:n.ng "at

} ‘-‘-
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,'andia predicateL: In th1s study the investigator'studied SN e g
-/ b

. |- .
v only adjective and adverb clauses, both under the single 'X'
. . ) . !f
heading clauses. Some examples of adJective clauses wrltten , -
{ - '

I R
S L

ot
a T W

by the grade six students in thls study are: “The clothes

i - - Lt

T which they wore was scary,' “The mummles who came’ 1n the

"8 'restaurant were people from another planet," ang “They were
. o . ! N !'

people I ﬁéver saw before.' Examples of adverb clausep iu.-'

5 TEL R R

written by the students are.-'I ran faster than I eveg did

‘ before'“ “I got scared when the spacemen came in, and ny will,
.|' R !
: neVer;go in a haunted house again when I get out of here. '

.JHI‘. - (d) Phrases may be defined as groups of related words‘
'j'.which do not contain both a subject and a predicate. Some
o '{.F" },examples of phrases written by the studentsain this study
s\T‘ Bl ; _are--“The men in. the bar were drinking,“ and "The concret///

P

A e N T 3 8]
L T EH W r- -

PRI

l‘

i

j:;' 'gmen wore big boots and had thsir feet on the floor.

Ll

S

e Loban (1963) and McFetridge et al. (1969) ‘included.

[ K

-adverb and adjective clauses in their studies under the term.

RS AL

Ailaite 25

subordinatlon 1ndex. ' Hunt (l965)..however, used them as a

';ratlo of subordinate clauses to main clauses. Loban [1965)

.. rated asg superior those students who - utilized phrases and

£

"
P
c i

L %
e clauses An their writing., Lohan (1965 l?) writes,l"Both

:logical analysis and prev10us studies of language designate

- ::;'a:%}h-‘ciﬁ**. P [ 58

‘_subordination as a'more mature and diffacult form of language

B e Al T

-»‘expression than simple paral%el statements connected by “and“

ey

“or “but“ : Phrases and dependent clauses are a means of show-iz

-

B n'_'\_{ﬁ,:"?{‘t'

. /
v 1ng relationships, through them. speakers communicate more
..f

:“”complex pr0positions than are possible with sxmple 1ndependent
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! ' S accord:.ng to mean;ng Ipnd purpose. : An :|.nterrogat3.ve sentence ) T
" asks.a questlcn. An 1mperat1ve sentence exprésses an en-' L .o
treaty or command and an exclametorjjr sentence expresses
strong :Eeel:l.ng. - Sentence variety was J.ncL(lded in the. study "
E ' by Evanechko et’ al. (1974) and results ot/ the. study ind:.cate . ,
:’: e . - t.hat the child‘s competence ‘in the use of a varle&y of .‘
N - e =
d S . ) 4 - o
U structures adds to -the sophrst:.cation of express:u.ons in i
R B
SRR R language. Tufte (1971 175) writes- "The three common re-—- \ -?.‘i
AT e
. shapings of the bae:u.c sentence pattern earry - 'tme—honored\ >
i -
T 1abels' 1nterrogat1ve, 1mperat3.ve, and exclamatory._ Ehey s
. can help to -set tone, to brmg a po.tnt znto EFocus, ozi to "
o -emphas:.ze :..t. #They can serve ‘as. summary or tranea-ction, and
they can’ be arranged in parallel Bequences to form a*- cohesive < 1
framewcrk over the spa(:e of a paraq{raph or several papagra 5."% '<
)
(4c) Sentence Invers:u.ons are instances in)whrch the -verb ‘}
¥ :J_I
. precedes the subJect. Somes examplés’ cf aeni;_ence «.‘I.I'IVEI‘S.‘I.OI]B . ; i
Il . . N . . . B ~ X KR |
¢ o -written by the students in this study are: 7From the sky ' :ii
L came the u. F 0.1 s, " and "Licking his. Lips, the monster -looked: - . '3
L) " - , " . fo ’ ‘h-‘:r“
' at me. : Sentence :anersa.on is a techn:.que of varying one's. ‘j
: Sk o - B
exp:ees:.on and 1s a way of- giv:.ng emphasrs to_‘a ‘particui__[ar_
P o wmwget. Do e T
%' e LT "_: A The measuree diecusaed are congidered to be aepectg,.fr 4 o
S . o @l . j
¥ of good writing ab:Ll:Lty, thus v:l.tal to the ° ng\ ah:.l.‘l.ty PO S
. ¢ i
i formula devised for th:Ls invest:rgataon. K | : : i
< T . H . :
i ‘ Héasures such ag clause length, communication units L
3, ‘:_._ sentence .'I.ength were omJ.ttec'l from this formula because ' ' ‘-
o, o PR v . \. ..
4 ' ¢+ * research 1nd1.cates._they would not contr:.bute any informagion. g
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variable'y (Glass and-Stanley, .1970:308-310). S
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.Chi- Square is’ a test of statlstlcal 51gn1f1cance.

'It helps to determlne whether a systematlc relatlonshlp GXLStS

'_between two varlables.. For purpqses of thls study, the Ch1

5fexlsts between sex and readlng, and sex and wrltlng. o -j, ._'-’

S

~Square was used to determlne whether or not a relationshlp

-re

The Chi Square formula used on: the data for this

:study as stated by the SPSS Computer Package 1s ‘as follows' o

L K - s ’\ x2 = y (fl -’ fel)z —,". , - o
\~ﬁheré'f equals the observed frequencylxn each cell, and f
. equals the expected frequency calculated as
; ,:_fe~fj (ciqil‘ :
where ci 15 the frequency in a respectlve column margxnal, .
Jri 1s the frequency 1n a respectlve raw marglnal, and N stands ‘
for the total number of valzd cases.' ‘
L The SPSS computer Package also gave a Contxngency Z
Coeff;cxent which is a measure of assoclatlon based upon Chx-"
-ﬁquare. The formula used 13 as follows- o 'f
o 3 (x )2 B 1? \ : ,
o - (x5 #+ N T PR
- Sl '_' o . @.?'5Aji .:'fﬁff.'" jf.'fi{"~'ht.
..’"' s ‘- . s : >| L - . e '-.\ P _~,________'._-'—;v—:_.-—~ - ‘: -' ": L. l} . . .
. . . . f,‘.":.‘, D . ."'\'_‘ f‘ el . /___/'
\& » e

4;\ 3.
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- : - Formula for Syntactic Complexity '“':.i IR
. ’ i (Evanechko et al., 1974 317) Tl PRI
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‘1., 0. COunt Structures o 2-Count Structures
A.. Sentence Patterns (A) . RS Ag‘Pa591ves e IR
. i (adverbial) .. % B. Paired ConJunctlonsl .
~2;* —v 0 "~ ./ C. Dependent Clauses” ~ - ' .
. 3., 8<be - Complement ¥ . 8: D. Comparatives - =~ @ . . T -
- S-V - Infinitive Aﬁﬂ‘E-'Participles T :
Lo S Fo Eg.Infinitlves as Subgects;:“f
. 24 Ba Simple TransformatiOns , ~.'I-G;-App031tiveness SRR L
T P Interrogative PRV 'f:H;jConjunctive Adverbe
Lo el L he "2, Exclamatory . - BN '-.Jy.'.. C b
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