AN ANALYSIS OF SOME OF THE RELATIONSHIP:

o il
» ¥ o @8 y A r\w\ I QT '“ﬁw”' TRIEN Ve o R % V1 h
BETWEEN MANAGEMENT STYLE OF JUNIOR AND

AND TEACHER

&3

SENIOR HIGH SCHOOL PRINCIPALS

TISFACTION AND PRODUCTIVITY

’ CENTRE-FOR NEWFOUNDLAND STUDIES

TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

(Without Author’'s Permission)

RONALD LLOYD RYAN







041314




T L T SO SO |

TR T e e s

"~ Vs

6/, ‘

‘Y » - . o o »
I* National Library of Canada -~ _
" Collections Development Branch .
. . Canadran Theses on -‘

Nndohche Service : - sur mlcroflehe

’

LI

o The quahty of thls mtcroflche is heavny dependent
" -upon. the guality of the original thesis. Submitted for"

‘mlcrofllmrng Every effort has been made to- ensure -

) the highest qualnty of reproductcon possuble . /'

o 0f pages ‘are mtssmg, contact the umversnty Wthh -
: - ,avec I’ unwersute quia confére le, grade

granted the degree

; Some pages may have mdlstmct print especlally
if the original pages were typed with a poér iypewruter
ribbon or if the university sent us a poor photocopy.

v,

Prewously copynghted materlals (10urﬁal arttcles
publlsher\\i tests, etc. ) are not frimed . _ :

Reproduction in"full or. fn'paﬁ' of this film is ‘gov-
erned by the Canadian Copyright Act, R.S.C. 1970,
c. C-30.%lease read the .authorization -forms Wthh

aocompanv this thesrs

THIS DISSERTATION
HAS BEEN MICROFILMED’
.EXACTLY AS RECEIVED -

-
i

Ottawa, Canéde
K1A ON4

o Semcedesthésescanadlennes ‘

NOTICE

BubuothequenahonaleduCanada O TR AT
Dnrectlon du developpernent des collecuons P RN s s

'La qualtte de cette mlcroflche dépend grandement de ‘
la qualrté de la thése -soumise au microfilmage. Nous ~
avons tout fait . pour assurer une qUahté supéneure

‘de reproductlon o . F @

s T

.S'il ‘manque’ des pages veuﬂlez communlquer

‘

La quallté dlmpreslon de certarnes pages peut
laisset & désirer, surtout si les pages ongmales ont été
dactylographuees al'ai 3e d’Un ruban usé ou si ‘univer-

" . sité nous a’ fait parvemr une photocopte de mauvaise
.'quahte )

Les documents qui fent déjé l'objet d'un droit -

d’auteur (articles de _revue, exafnens pubhes etc.) ne

. sont pas mncrofrlmes

‘La reproductlon méme. partrelle de ee mlcrofllm .
est soumlse ala Lor canadienne sur le droit d‘auteur,
- ,‘SHC 1970 .¢;"C-30. Veurllez prendre connaissance des

formules d’ autorlsatuon qui accompagnent cette thése,

o

. LA THESE A ETE ‘
,MICROFlLMEE TELLE QUE

NOUS L AVONS RECUE g™

L

©

neass (Rev. B780) -

JOBRR - Phe 3

€,

el s mne i Ky aion A iy s



, -

T o e e AR A s W S criie s L e a

- .
‘&, Pt
AN ANALYSIS OF SOME OF THE RELATIONSHIPS EETWEEN. )
MANAGEMENT STYLE OF JUNIOR AND SENIOR HIGH
SCHOOL PRINCIPALS AND TEACHER ‘JOB -
- E. SATISF,ACTION AND PRODUCTIVITY
<’ &, * < 2 b .
by . B _
Ronald Lloyd Ryan, B.Sc., B.Ed., )
r o o
oo e - 5 R
;A.Thesis.submitted in partial fulfillment

of the requlrements for the degree of : .~

Master of Educatloh v .": w g e

K .

Department of Educatlonal Admlnlstratlon -

Faculty of Educatlon L f( ,Z,f/,

Memorlal Un;versmty of Newfoundland S L

Ahgust 197.9, . L

o
St. John's - ‘Newﬁouﬁdladﬁ
’ . v‘
. © ‘
' o A
o gt = - "

et s
. e,
B

Y
A
“i

¥

Lo A
e SRR

TS

- 2 a B
L S AR B e
B ow = * LK :

PO

s e



S R T A

T A e P . S e s e e

. A b h ' ], ] s
as~conducted to exploré the relation-

I * g

N and senlor high ' _chool prxndlpals and Job Satlsfactlon and

Job Procht1v1ty of junior and senlor hlgh school teachers.n

‘ A three-part Questlonnalre was hand—dellvered to

i

'.209 Junlor and senlor hlgh school teachers 1n 18 of 20
Ajunlor and senlor hlgh schools 1n the Grand FalISfarea of .

Newfoundland.r A total of 177 questlonnalres, 84 7 per

'cent, were completed and returned m“
' Factor aﬁalysls was utlllzed as a data reductlon

technlque., The varlable Job Satlsfactlon was decomposed <

1nto two factors, Teacher Salary Satlsfactlon and Teacher."

)

.‘Satlsfactlon w1th the Capabllltles of Teacher Colleagues;

51m11arly, the varlable Job Product1v1ty was decomposed

~
-

.1nto three factors, Int£1n31c Commltment to - Teachlng as a
3 5
R

[

Analy51s of the data by means of a path analytlc
model revealed a number of statlstlcally 51gn1f1cant rela—

"'tlonshlps The relatlonshlp between Teacher—Centered

Management Style of school prlnc1pals and Teacher Salary
'Satlsfactlon was a statlstlcally 51gn1f1cant p051t1ve one
,and accounted for about 15 per cent of the varlance.« The'

.relatlonshlp between Teacher-Centered Management Style

ii

1

’ *is .
Profe551on, Job Involvement, and Self Concept ‘as a Teacher.




-.‘,“"- . 51gn1f1cant p051t1ve relatlonship betwéen Teacher-Centered

5 5 wo Bk *
autens wvmtaoumts = Vo ot ity 4 it il 2w . AN S,

B v s and Teacher Satlsfactlon w1th the Capabllltles of Teacher

‘

R Colleagues was also a statlstlcgily srgnlflcant p051t1ve

e ‘one, but accomnxﬂ ﬁcr less than

N

\per cent of the var1ance~

g W

o of the dependent varlable. There was also a statlstlcally

- ’

,Management Style.and-Intr1n51c C 1tment to Teachlng as
;1a Profess1on, but thlS relatlonshlp accounted for less

‘ .,._' than 6 per cent of the varlance. '
o. 3 s ﬂA '.‘-y G o = o ‘

. Statlstlcally 81gn1flcant negatlve relatlonshlps

-;' : .were revealed between Teacher Satlsfactlon with the i

A.Capabllltles of Teacher Colleagues and Job Involvement;

'iaccountlng for less than 4 per cent of the«varlance,_and
between Teacher Satlsfactlon w1th the Capabllltles of i

Teapher Colleagues and Self—Concept as a Teacher, account-

o & : lng f0r less than 3 per cent of;the varlanCe.‘ .; - Lt'

Because so llttle of the varlance of the dependent‘

[ \’

R

E . ﬂ-varlables was accounted for by the 1ndependent varrables,

o f x ,-1t was ‘concluded that factors not explored 1n the study

. were probably more, 1mportant determlnants of the Job, . -

Lo
.. )

B TR - — T oo il ST T o

g

Satlsfactlon and Job Product1v1ty varlables studied t’f}~
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Cems g a s CHAPTER 1
. ' - : . "‘l ST - ’ o -
. Thls chapter contains a brlef 1ntroductlon ‘to _:ﬁ"
= “the study, some historical background, the delimi- -
. tations within which the"research was conducted, B
# = and some limitations.affecting both the conduct =~ -
“ -of the: researoh and the ut111ty of the research. Fom . »
; results, -Also included is.a brlef account of the .
. organ1zatlon of ‘the the51s.A S ’ o
: Fhe  au O ]_:NTRODUCTION
' This . study was conducted to explore the nature of
‘the, relatlonshlps between the profe351onal managerlal style
of school pr1nc1pals and teacher job satlsfactlon and ,"-
. = , P ’ . N .
product1V1ty.‘.;~ ‘ _ . % - © el
Schools are complex organiéations.' Therefore an * -
; N understandlng of the nature of human relatlonshlps 1n organ—
{ 1lzatlons is v1tal lf school pr1nc1pals are to create condl-;:
';{f. tlons w1th1n thelr schools whlch w111 contrlbute to teachers
operatlng at. the hlghest p0551b1e levels of e£f1c1ency and" 37
. & . . i . = R " . .' L) g %
R " effectiveness. ’ "
' ., './ * ";. 'I/ i & . »“_ K Tse Tag
//" 1, ’ - I. BACKGROUND TO THE.STUDY
‘Organizationé‘are not a new phenomenoﬂu The pharaohs-“
kA ) \ .
: . h\used organlzatlons to bu11d the pyramlds and ‘the CthES? o
j'used organlzatlons to bulld thelr Great Wali Etz10n1 (1964)
. 1, .
‘.§ : ‘
8 ER . o d Ky x M.-Ac.sz-‘:a..:@an..'r.f..a.u.‘..,...g.,,,J.(n-.L..mz.-«muu:x e e
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gl'has sald that "our soc1ety is -an organlzatlonal soc1ety.

o ﬁ.

. We are born 1n organlzatlons, educated 1n organlzatlons

*a ;,.”; and when*tlme comes for burlal, the largest organlzas

]

';tlon of all—-the state—-must grant off1c1a1 perm1551on"

(punl) A 51m11ar or stronger statement mlght be made

~about the pervasrveness oﬁ organlzatlons 1n socrety today

Ed ’

.-)7 e Organlzatlons ex1st for some spec1f1c purpose, often

for some form of work. Our herrtage has placed a great
empha51s upon the V1rtue/9f work, and even a: cursory rev1ew

of hlstory w;ll reveal an equaily great empha81s on - proflt

e

‘ ‘seeklng.: The motlve has been an extremely strong one.’

Thls motlve has prompted the owners ‘and managers of bu51—‘

v

N ness and lndustry to place a premlum on effmcrenoy—-the

ygreatest p0351ble amount of work and/proflt for the smallest

-~

.p0551b1e 1nput of resources.‘

3§

ThlS 1mpetus remalns to the present tlme.» So strong

5 o

_is lt that 1t has contrlbuted to the blrth and development

of a’ new scrence——the study of organlzatlons. The system~

atlc study of organlzatlons 1n modern tlmes can be sald

really to have begun w1th Max Weber s formulatlon of the’

&

Icharacterlstlcs of an "Ideal Bureaucracy (Perrow, 1972, -
”p. 4).‘ A number of theorlsts and researchers were 1nvolved
.1n the early years of thls study of" organlzatlons, but ’

’ Taylor (1911) and Fayol (1949) were probably foremost 1n
tattempts to solve the complex problems of organlzatlons-- .‘

'~problems assocrated w1th max1mlzlng productlon and proflts,'

4.
vy
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'for example.

‘ ‘.’1n the psychology of organlzatlonal behav10r. Maslow,s_

Toa

It was w1th hlgher proflts and a more prodtqtive'werkw

‘P'i”force 1n mlnd that the now—famousl“ﬂawthorne Studles" were

conducted from 1924 through 1927 The p0551b111ty that

worker attltudes had s?methlng to do w1th output (one of

fthe conclu51ons of the Hawthorne Studles) caused researchers
llke Mayo (1933) and Lew1n (1947) to begln studylng organ—
rzatlons w1th.a new 1nterest and w1th,new 1deas Qf-worker :j"

“ managemeht. They'began'to‘pieee together the ". . . sordid.

plcture of group pressures, lndlvidual competltlon, fa151f1-

*,catmon,‘and reprlsals 5 sa g | (Perrow, 1972 P. lOl)" %' o

Thls research was glven addltlonal legltlmacy by the

I

demands for unlonlzatldn, by’the grow1ng 1nterest 1n varlous

humanlstlc phllosophles,;and by the demand for rlghts and

the empha51s on 1nd1v1dual llberty in the Unlted States.

A number of’ psychologlsts began to take an 1nterest

v/ -

Zl

“Hlerarchy of Needs,? McGregor s (1960)‘"Theory X" and .

"Theory Y," and the socxo psychologlcal model of Getzels

'and Guba (1957) Were some of the psychologlcal theorles o

o

whlch.began to prov1de a new understandlng of. human behav1or

+

“and whlch gave rise to new theorles of organlzatlonal manage— .

ment. L ¢ Ha b om g ’, £ oy /

v

P

Just as 1ndustry-or1ented researchers were conductlng»

"

‘ socmologlcal and psychologlcal studles w1th respect to worker

'response to varlous management styles and organlzatlonal

. - . 4 & LI AR
" T . Ao v v £R

'
»
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. cllmates, so were educatlon—orlented researchers plac1ng a

'not teacher—centered?

v

parallel emphasrs on organlzatlonal behav1or in ‘the spec1- .

- £ie context of. the school.< Industry-based research was‘

'reveallng that workers wanted ‘to be more 1nvolved in the[

A .

'total operatlon of thelr workplace while educatlonal
';researchers were d1$¢0ver1ng that teachers wanted a greater

v01ce 1n the oneratlon of thelr schools " In both srtuatlons_,:7“

1t was dlscovered that workers were. much more satlsfled

f?w;th thelr work-srtuatlons whenfthey were, treated more as‘

T

: 1nd1v1duals than as tradltlonal "cogs ln the machlne.

ol

It was w1th1n thlS context that thlS study was con—

L

“ducted. Slnce research 1n the lndustrlal settlng has

A 1nd1cated that greater jOb sat1sfactlon and 1ncreased
‘product1v1ty are related to worker—centered management I', N
.style, it seems reasonable to ask whether or not teachers
1would be " more satlsfled and more productlve lf school

admlnlstrators used a teacherLcentered management style._

{

- That 1s, glven a teacher-centered management style of school

pr1nc1pals, w111 the teachers experlence greater jOb satls—

.faction and w111 they respond wlth greater productlv1ty than

wxll teachers 1n schools with- management styles whlch are.

"/»' v

o = - it N - .
z y < Ay 3 M - - . 3
. “ g 2 " , : i B owy v
o 9 L4 4 "..' . - \ . .
A TR A, . !

« . " - . L

;g%/ ' The purpose of the. study was to lnvestlgate the rela— '

tlonshlps between management style, job satlsfactlon,,and

A '“ '. .I.I.wP.UR/BbSE:vdF THE' s‘mjby* et 0T Wy
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job gfoduct1v1ty in the Newfoundland educatlonal*context.
Specxflcally, the study was 1ntended to explore the pos—

sible dependence of job satlsfactlon and ]Ob product1v1ty

on management style, as well as to determlne if ]Ob produc—-’,

tivity 1s a result of ]Ob satlsfactlon. kel ":w

~

'v;ir; ExpLANA';'IoN OF TERMS

Management Style: The partlcular manner of manager and

-admlnlstrators whlch ‘is manlfested ln'»

« g & dec151ons concernlng both task-,

1

W

) »perfprmance,.on the one hand, and.inter-
personal relations, on the other.

“.fqéb?Satisfactién:lﬁfhat part-of general satisfaction wnich,'

e % xs 148 dependent on a berson's'relationships'

ke e e g A ;lndlcated that the concept of ]Ob satls-A
.~fact10n is dlfflcult to operatlonallze..-;.

. Job Prqductiviti:; A measure of the degree to whlch organ—

. }1gatlona1:geals are:met,'g*ven"speCLflc
-:ambunts of inbut bf'resdurces. The term
e K is. used synonymously w1th performance
‘and effectlveness 1n thlS study.‘

Research also 1ndlcates that thls‘term

P, 6T PP sedm dlfflcult to deflne operatlonally

1
Pt .
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with aspects .of hlS work. ReSearch has:g
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vtlonallze. The extent of that dlfflculty"

3. ﬁesgondents:'
RO .

LT
>,

o . g
: reflect some of the sc>01al\,it econo_mlc P

® )
cultural, and attltudlonah factors: -

unlque ‘to that settlng. . s .}~

The concepts n%yed "Satlsfactlon and

’"Product1v1ty" -are dlfflcult to opera-

may llmit the §enerallzab111ty of - the

",

research rejPlts. T \;“

Ind1v1duals/wefe asked td‘disclose eome

./'

~of their 1nnermost feellngs-—feellngs

o 1 F
: whlch may never before have been acknowl-;

'.’edged much less verballzed bykor.for

.
’

O SRR RS e Y B Tt

1 .
ot \. . : .
e 4 el
A ; .é_}":‘.‘ I | . 6;' e
kel = &
L Iv. DELI,_M%ATIONS '
Ta éa@ple. "':This study:was“delimited"to jhnior and -
N senior: hlgh school teachers ‘in one area
, - of Newfoundland, who were at school when
" _ the researcher called. W 4"" -
24 flme. ,'{ﬂThe data were’ gathered from teachers over: '
“a specxflc three-day perlod in- March,,° '
s . 1979, o
'3.,-lnstrhment§:-hithreeeoart gultiplerchoiee queettbn?’
l ,halrehwae the'résearoh lnétrumEnt'hsed.
v, I_;iMIrAﬁ'Ist
-‘l.' Cultural: . The research was conducted 1h a. largely
~ | | 'xrural Newfoundland settlng and may 111
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'llthem.; The results of the study are -
:dependent on,the accuracy w1th whlch
respondents reported thelr real

Y poplnlons.. : ‘f'l :

Perceptlons. 'Respondents were asked to report d

e

Z o s ,';Qéfe reasonably close to objectlve
& | '-reallty ‘ T D "5 o
' Sr--Ccntext: - The ‘value of the results is dependent T\\,;
}? , W T e on'the-adequacy of the{srse,and f o f
| _V s rep}esenfatlvenessrofﬁthe sample. ' .f ‘
6%‘ human_. L There‘is great difficulty'ln isolatiné T
. - Behaviorx: . :
B _ oo S afsingle determlnant varlable (or ‘
1\;”*:. . . proxy varlable), or in lsolatlng the |
‘ é # ;; ”lA;:Leffect of a partlcular varlable in -
= i E.. | ffl such a’ complex phenomenon. Lf‘ |
e ) ’ While a n : eér .of llmltatlons were acknowledged,
"1t was ‘noted that\the llmltatlons were not unlque to thls
z I:E‘ﬁi}ﬁgx;f-They are llnrtatlons whlch apply to most-survey
. / Sﬁﬁdiesz- - . E o
- %\ T . R
VI. 'ORGANIZATION,OF THE THESIS
\ Thls chapter has lncluded some hrstorlcal back-
g ound and the purpose of ‘the study. ,It has also lncluded .
'5% some dellmltatlons and llmltatlons.: Chapter 2 contalns a

= |
~~N’_‘ I '.. -"thelr perceptlons. ~The research relied
S . :
1 On the assumptlon that these perceptlons
1 !
!
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rev1ew,of the theoretlcal and resedrch llterature.:ﬂStudies

'/ L ¥

pertalnlng to managerlal behav1or and worker satlsfactlon

and product1vxty 1n the 1ndustr1al ahgx/aucatlonal contexts*

o

have been rev1ewed. Chapter 2 also’ 1ncludes a conceptual
' framework for the research - B

The methodology used 1n the conduct of the research

'is‘presented 1n'detall in qhapter 3. Chapter‘4_conta1ns ol

presentatlon of the research results and some 1nterpreta~'

v

tlon. Chapter 5 deals w1th the flnal conc1u51ons and . ‘4

K

prov1des a brlef summary of the thESlS. L - o
: 2 -
\ 4 -
o, i - '.{n .
.o . v " i
= @ ..‘ . '; ' ‘ .
k- ‘.'4 " —\\ ) ’ v
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'-nature of the llterature.

_assumptlon.

] o ‘—-.w‘.‘m .

- * " CHAPTER 2 Cor e T L

.. This chapter contalns a review of related lltera—
ture and 'the’ conceptual framework for the research.
Both.- theoretlcal and- research literature pertaining

S managerlal ‘behavior, job.satisfaction, and -

. productivi®y in industrial and educational contexts

.are reviewed. The conceptual framéwork contains an
argument ‘which provides. . a’ perspectlve for the .: ;
research and-shows how the current research.relates o
to the research that ‘has already taken place.

Ce . . y..“ .~" ; o . L
T REVIEW OF RELATED RESEARCH AND
' CONCEPTUAL FRAMEWORK

. . "
' .',' ¥ ad Coe, o
iy

Whlle an attempt‘has been made to organlze the

llterature lnto separate categorles,'lt-has been‘fmposslble T

to adhere strlctly to them because of ‘the overlapplng

~,

In readlng the llterature, one reallzes that most "
A

researchers assume a more or less causal\relatlonshlp
. between leadershlp style,_job satlsfactlon and worker

product1v1ty ‘or performance.* Flgure 2. 1. shows this general
\ B ¥

f therature relatlng to each of the varlables 1n

Flgure 2.1 have been rev1ewed in sectlons whlch follow.

gl
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P o vt e mmen

7 .

'fInpuf Variable

d Style

0

‘InterveﬁinéwVariable'

W T 'jWbrker'Job-z- . J Productivity. -
. Satisfaction |7 ’| of Performance

s

. . ¥ o
. Output Variable

Leadershlp

-

Figurefzrl;w Dlagram of general assumptxons of relatlon-

shlps between three organlzatlonal varlables.

,'g \ '

“1. LITERATURE AREI'_.ATED 10 MANAQE%IAI, ‘rLEADﬁERSHIP BEHAVIOR

' superv1sory way ,3ﬂ ;" (p. 74)

/

';if'

b
A

The llterature lS not con31stent in the use/of'the

terms "management,“ admlnlstratlon," "leadershlp,“ and

"supervrsmon.". Some authors (. e g- Llpham, 1965, p- 122)

. 'They stated- "The Hemph111 Llpham def1n§$1onof leadershlp

is more- llkely to emerge as a. result of, behavxng ln a‘’

Probably the best deflnl-

LI 2

'-tlon of school management or school managerlal leadershlp,.*‘

for present purposes, 1s-thatjglven,by Doll.(;972)._ He -

>

',-deflned 1t as.; "L. j EETIRT . .f“,' ;‘* J

| N
A function requlrlng human behav1ors whlch help a
‘school achieve 1ts constantly changing .purposes,.
some of which.are ‘oriented -toward productivity or .~
.task—-performance and others of which are oriented
toward. 1nterpersonal relatlonshlps, within the '
school's -own soc1a1 cllmate and condltlons..

(- 1D R

vt

The research related to job-satlsfactlon, productlv-'

J o

lty, and other managerxal varlables has generated many :J

t

/(tentatlve) conclu51ons d1rected toward an understandlng

‘7 of the concept of managerial Leadersh;p.' Miles (1955)_apa5;
/ '1_‘.&~ E |

dlstlngUISh betwe&h Leadershlp and admlnlstratlon;///erglo-‘;

‘ vann1 ‘and . Starratt (1971) equate the two w1th/sﬁ/erv131on. :

3
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McGregor (1971) have provxded a useful framework in- Whlch . ;f’ =
2»' to con31der much curtent management theory., N g‘3> ™ P
“’1“ " ¥ \ ‘_ - ' B ¥ /7 . 'I-‘ ..4 ;. . ¥y .'.‘ '-\' P .
| e McGregor s Model 3 ‘,\ oo i ”.* e .
\ ’ . o Co -‘.)." v, "
i ;;'.,, ) BUlldlng on Maslow s (1943) worku McGregor (1960)
. a T . 5 &
p051ted a "Theory X" and a. “Theoryc&' ; He suggested that, -1
» :'
r. . i 1,
tradltlonally, managers hadmbeen u51ng certaln assumptlons -’ »ﬂf
about employees._ These assumptlons he called “Theory x& ;'i f ety

<

- He" then advocated new management technlques based on QW"
R - A g S
LI “.another set of assumptlons Whlch he called "Theory Y.n.
5 g e ; ',,-.,

The ‘essence: of Theo&y X and Theory X 1s pres.nti"

i

: ‘u

L
In dlSCUSSlng hls«theory, MC‘regor (1943) rndlcates

r'ln Figure 2. 2

_/

[

Q o

that behav1or is not only a consequence of manas lnherent
N @ i A:. ;o
ut lS a consequence of the nature of o;ganlzatlons,.f ’

- nature,

' thelr management phllosophy, pollc1es aj‘ practlces.o He

takes the p051t10n that worker pa551v1ty, hOStlllty and“

refusal to accept'responsxblllty are symptoms of depr1va—~:;' ' v;g-

tlon of soc1a1 and eg01st1c needs.

‘-Cons;stent‘wrth Maslow s statement to the effect | =

¢

N , that a. Satleled need is. not a motlvator of behavzor, ,_?" | y';‘ i Hah;

McGregor (19711 says",h -/‘In

r Poeost The fact that. management has. provxded for § ® & "aix ¥ & Y e ;;27//
R . £ 1fphy51ologlca1 and safety needs :[for example, good T 1T E,
LT L wages, ! wOrklng conditions,, fringe benefits,. and . .- : .

-~ " . steady employment] has shifted the motlvatlonal "

e
”
-

D)
=

) . -

e s -

e Ee e

Ny . Sy
- P

. 3 Fawr 5 °

: ;e emphasis, to the social and. perhaps. the egoxatlc KT Co ’
L & : " héeds. . Unless .there are opportunities . - [on - - I B
;.- . the job] to satisfy these higher-level needs, PR L - '
4 a7 0. .7+ people will be’ deprived; “and their behavior w1114v, S A
%, Ry -_reflect thrs deprlvatlon. (p,_313) e T A \ff/j:/"é a
’ &4\ . i .?:‘
2 ‘ . o ";31“
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7:'41 , prefers to be led gey . P PR ¥

> ..‘,"
”~“‘ .»-,"'. S 1

*
o “

‘f('r

< : ~ Sese Wi @

. organlzatlonal needs.“'h‘;- % oo, et

He is by nature re51stant to change.‘

4

1 4
8T Hes is gulllble, not very b—'ght,vthe ready dupe
< & "

S cmeory ¥ L iy

L, result of experlence in- organlzatlons. £ ;.

?;The motiva 1on, the potent1a1 for development,
the capacity, for ‘assumihg reSpon51b111ty, the -

,,_readlness to dlrect belavior. toward organlza—v
'tlonal goals are all. present in people.‘ It is.

the respon51b111§y of management to make it

’ ‘of.the charlatan and the 4 agogue. _EL g ".:
. iy (AL 2-3@»4 fa s Y g )
fety w0 Gy . _:: “' .

4

‘jhﬁ.ﬂ He 'is’ 1nherently self-centered, ;nﬁifferent'toj?éi”

\ }f»,fl._’People are not by nature passmve or re51stant to
S I i organizational needs. «They have become so as a '

5 L] g = i ) i 3 EE §
. "r ; e £ Yy f'ﬁf"fl2
‘ ; i Toap, o YT g c
‘a P i R, . _,*', LR l‘ e
;;*‘ ’\" i ¢ e - 3
. ) Th / vy . - 1 / .' )
'.'" ¥ ] § & '.' vt > o
: F oo ' i .l~ 2 [ i3 .
ey o ;} g Theory &: I "ﬂﬁ
. ~\n . e 0 2. Y o ; . aoEg G
l. The average man is by nature 1ndolent——he works
I as llttle as’ possrbleuy L y.a,,jﬁaﬂ,. ~p'}
4 2. He lacks-ambltlon, dlsllkes<resp6n81b111ty, e

' possible ‘for people to recognlze and develop .
'these human characterlstlcs for themselves., e
‘ Flgure 2 2 McGregor s Theory x and Theory Y M 2

;Frog& McGregor (1971), p§¢ 308’315.: ,; 'ffh.fﬂ*'x-g:g_L
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b By T 3ﬂ; worker re51stance ‘to authorlty and control and' as cau51ng

;:'__'“f: not prov1de opportunltles for the profe5510nal development

2 oa bty - I
3 g . YR : y ‘. X . . . -

2 ; { ..p_.-: .. - :. ‘_' / . i 1 ". ‘ L ) .": o . B ‘. : A-.'.- . :“ . ‘. .
- 1 If thls lS true of mechanlcal factory work how ;¢3

much more so of educatlon and teachlng? If the school does

2 -

2 -
PEFTENEE T S ®

of the teachers, they may not be as eff1c1ent nor as effec—-”

1 '

tlve as they otherwrse could be, and the educatlon of Chll-:

dren w1ll suffer. ifu .*),f PR Y h’ ff' ﬂf‘ i'. :}n'h}“r~tfyﬁ

&y 3 TR i & . AN .' ‘ E ';. b " l,, . . :. ,’ ",‘ .A ’ ‘_vl'5ﬁ1 ’ e 3 ¢ H
_ e Mileﬁs i Model '1‘.: : : e . - p .: ) : . .\:: a
“':;v. ”53; . Mlles (1965) dlscusses two dlfferent organlzatlonal

theorles or models of organlzatlonal behav1or the Human

Relatlons model and the Human Resources model The Human"

’
.

Relatlons model (Flgure 2 3) ls used by managers, accordlng

to erES, to make workers feel that they are 1mportant‘

b a

,members of the organlzatlon. Thls 1s seen as dlmlnlshlng

-

~ g ¥ g
morale and performance to, lmprove.

The partlclpatlon 1tse1f

.1s seen by managers as a waste of time, but 1s Justlfled

. %’ because 1t 1eads to a feellng of belonglng and partlc1pa—' -
;k'ﬁf'itlon by employees and results ‘in lncreased effectlveness fill i
" dnd. efflcrency. -’\'7.1 _”-ﬂn: - '< Ny - 1
hﬂ‘"[ In the Human Resources model (Flgure 2.4) organlza-v!‘.’_:\,'ﬁ%
:. .'kitlonal members are ‘seen as belng underutlllzed, hav1ng at’ f ;:%E%n
: h T

5 T"ﬁfgthe same.tlme creatlve potentlal and the capacrty for o7 S e Y Y

,“f.} JresponSLbllrfy and self dlsgctlon. Accordlng to Mlles :%

'41965) the use of thls management style should 1ead to-.}g,‘ 15-"fﬁﬂ%f'5

: oy 1mproved satlsfact1on and morale and hence to a more effec-w:{ g
“ - 3 2R 2 & o et
0 tive organ;zatlon; Iy T“,“a : : :
SR A B . g i o it #5,, 18 % o i
" . 5 c kot ; 3 )
5 " P ; ; ’
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) effect on the school. ' R

. in the shared and co- operatlve operatlon of the school.

The crltlcal dlfference in, the models 1s the rela—

-

thnShlp between satlsfactmn, morale, and performance._. n

the Human Relatlons model, J.mproved/satlsfactlon is pos:.ted_'

- as leadlng eventually to 1mproved performance. In th_e

Human Resources model, 1mproved -performance is seen as |

‘. ' ' . > '- 2 ) & : = l‘. ' ‘. ‘- f‘
’ resultlng from J.mproved dec1sion-mak1ng- satisfaction

results from havmg made a. contrabutlon.

- The Human Relatlons approach raises an eth:Lcal prQ:b—

1em—-people are: beJ.ng dellberately manlpulated One would E '

&, . .

expect that such manlpulatlon would be detected by many

; workers, in general, and by teachers 1n partlcular.' The

. resultant demoral:.zatlon would llkely have a. detrlmental

i The Human Resource-s model on‘ the oth'er hand : J".s con4

51stent w1th much of the management research th.ch has been

conducted in the educatlonal c0ntext.. Teachers have shown

!

in numerous studles (see Inkpen, 1974 and Ponder and Bul-

cock, 1976, for example) that they are eager to part:x.clpate .

) ThlS two-model assertJ.on of Mlles (1965) has been

_'_'substantlated in research by Yoder °(1962) and Ha:.re et al.
- (1963) . ) '

L
\

Two of the most notable research efforts in the area

of leadershlp and managerlal behav:Lor were conducted at

'.OhJ.o State and Mlch1g§n State Unlver51t1es. Two categor:.es ‘

.

:of leadershlp behav1or and two extreme types of 1eadersh1p "

=
js.

P

1S e et
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p‘.style emerged from these StudleSu ' 1‘* = ",{“:‘ I oo

i

The two categorles of leadershlp behav1or are

<
i

t
\‘;;'m‘ A ) :
e

%

"Inltlatlng Structure and "Cpn51deratlon, Doll (1972)

3
22

summarlzed these categorles of behav1or as follows. . ,:,'“ . ‘ ﬁg

, , . D - Tl B
L ' Inltlatlng Structure Behav1ors ﬁ,
3

The Leader.{ a) -tries out- hlS new ideas with the staff
."'b) maintains deflnlte standards of- per—
formance, '
e , ' 'c) emphasizes the meetlng of deadllnes,
IS TP L d) makes/sure. that his part in the
' - S orgafiization is understood by’ all
TP mefbers, - -
2 " . e) lets staff members know what is’
' . ..expected of them, :
- «f) . sees to it that the" work of staff
' members 1s cOordlnated.

o wwy ,.,_,:

Consmderatlon Behav1ors ;

The Leader; ‘a) does little thlngs to make lt pleasant )
AP Tty to be a member of his staff,
' . b) finds time.to listen to- staff members,

S ~f§c)~ls friendly and approachable,
e -7 +'d) makes staff members feel: at ‘ease when

L o talklng with them, 7 .

o ... e) puts suggestlons ‘made by the staff £

SEC . ~-into operation,
- f) gets staff approval on 1mportant
CUME R, matters before gOLng -ahead. - fest

0 VL e et onh CoopL18)

'The two contrastlng styles of- leadershlp are the'A
"Authorltarlan," and the "Part1c1pat1ve. . The Authorltar—"
"‘1an Leadershlp style (also varlously called paternallstlc
or conservatlve) 1s cons;stent with McGregor s (1943 1971)
"Theory X“ and is characterlzed by defensmve management
‘patterns such aa.eentrallzatlon of control: formallzatlon
'1of procedures, and role stratlflcatlon, with an empha51s

L § i/ /
.on productlon and eff;c1ency. = ‘ o \
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'-Wlth “Theory Y“ (1 e.ﬁ Human Resources) assumptlons .and 1s

'characterlzed by hlgh trust and confidence in people.ijt;

.has a relatlve emphaszs on adaptlveness and JOb satlsfac-

tlon .

P fthe theoretlcal constructs whlch varlous theorlsts have Ta g

Serglovannl and Starratt (1971) glve a summary of

-

advanced in the- area of leadershlp Th1s summary is given -
. ) v : " /

_in Table 2. l.

‘managerial leadership,':They describe four;specific leader-

‘Guba (iQS?)'theory to describe a "Social Systems Model" of

A number of theorlsts have proposed models to

K .
descrlbe the dlmen51ons of leadershlp style. Sergrovanni.c

~and.Starratt (1971), for example, have used th€4Getzel5r_i

;ship'atyles. “The extreme stYles"are'thg Nomothetic andrthe

Idlographlc-othe 1ntermed1ate styles are the Compromlse and
/

hTransactlonal. A descrlptlon of these styles follows:

.

'l;‘ Nomothetlc style° Admlnlstratlve and superv1sory:
'behavior which focduges primarily.

DT .+ _on the institutional dimension
o - as. it seeks to achleve school
' - I - goals. -

.2. 'Compromisé style: ‘Admlnlstratlve and- superv1sory
A . behavior which focuses "reallstl—,
cally" -on achievement of school
.. goals and ‘indivi#ual goals in a
_satlsfactory manner.' YO e
- Transactlonal ‘.Admlnlstratlve and supervisory'
‘ ~ -style-_ behavior which operates not from
. the- assumptlon that the two
b -7 dimensions - are.in confllct but’
: 4 - " _rather from-the position that:
‘ ) they are’independent. That ls, :

‘\ .

Aﬁf The Partlclpatory Leadershlp style 1s con51stent ¥ g Ve

#
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. Kahn ' (1958)

TAB;.E 2. i

‘18

OF LEADERSHIP DIMENSIONS

Concern for w
People s '

—_—

" Concern for
* Production

v K !
B0wers and Seashore

‘Hemphlll and Coons
(1957)

VHaipih and Winer

(1957) -

‘Katz et al.

- (1950)

Mann (1962) .

v

| Likert :(1961)

‘Cartwright and

Zander. (1960)

Getzels and Guba
‘(1957) -

Brown (1966);'

‘Blake‘and Moutop

Interactlon,-

- facilitation
: Group—-lnter—

action’ facilita-

7.
-tion behavior

B ConSideratiQﬁ

s Employee ',"“ -?-

orlentatlon

..PIOV1d1ng need
; satlsfactlon

< Human relations
skills . '

Prlnclple\of

. supportive ‘ela-,
.tlonshlps

. *
Group malnte-
cnance functlons

'Idlograph;p-f

4 © ' e %
: Person‘orientation»

/.

© Work.

fa0111tat10n

' Objective attaln—-”‘
. ment behaV1or ¢

initiating‘°
Structure

Production .
orientation

T:Eﬁabling goal .

achievement' .

‘Admlnlstratlve

skills-

‘~Techn1cal skllls

Technlcal knowl- .
edge, planning,

.8cheduling

Goal achlevement
functlons :

‘.’omothet;c ‘wt

System orlenta-.

-tlon

(1966) - . Concerﬁ.fof péople' Concérn for - -
W T L : production -
.From: xSé:giovanni‘ahd Starratt (197l)f'p.,88.
L
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of schools, lt 15 easrly translated 1nto genera

htlonal terms.‘\n" - ~",‘ o

K }tlcs of thls model are glven 1n Flgure 2 5

4 ‘//\
-,arranged 1n decllnlng order of 1nf1uence of the leader,

P

‘19
qachlevement of school goals
o . depend.upon meaningful, individ-"
g ~ ual need satisfaction. Meaning-
_ ¢ A -7 - "7 ful need.satisfaction, at least
R R e for professional and semi-,
SR T professional workers, ‘depends
Sl . ..+ - upon achiévement of . . '. goals.
- ‘ - This style Seeks to optimize and
- - expand. achievement of'sciool.z
- 7 - . goals and individual goals.:

4..‘Idiogfaphic style: ' Administrative and supervisory
. . 1 : ‘behavior which focuses/ primarily .
.on the individual dim
. it .seeks to achieve gb:
‘ (pp..35r

. Whlle thls Socral Systems model is defin

organiza- .-~

A model whlch categorlzes the 51tuatlons 1n whlch a,

partlcular style of 1eadersh1p would" be most effectlve 1s iy

- Fledler s {1971) Coutlngency model. This model shows the

\

,relatlve effectlveness of person-orlented leadershlp style

'versus structure or . task—orlented leadershlp stylé for

(-4

;groups of workers characterlzed by dlfferent comblnatlons '

of manager—worker personal relatronshlps, task structure,.‘

and managerlal p081t10n power.- The essentlal character-

LT

oA . 5 —
L In thlS model, erght group p0551b111t1es are 1dent1-

fled accordlng to therr relatlve strength on each of three, ‘

'crltlcal dlmen31ons whlch detérmlne favorableness of a .

spec1f1c leadershlp style. The group p0331b111t1es are

W1th the leader berng most 1nfluent1al in cell 1 and least '

]
.t



-

lnfluentlal in cell 8. The managerlal-leader who is welil

llked by the group, is- worklng w:.th hlghly structured tasks

N BT
and who has strong authorlty is able to exert strong 1nflu- s

.ence.on the group (oell l) & At the other extreme (cell 8)

. 1s the managerlal leader who 1s <not well llked, 1s worklr)lg

t
- in a low structure task 51tuatlon and has weak authorlty.

l( . .":'

He will. not have much 1nfluence on’ the group. R

/-

\ ~ ‘t « o r" L=, ¥ . g

. Leader-member . ' o R o S b "
Aue) o . Good. | Good |' Good ' |[Good | Poox Poor |.Poor | Booxr
relations ! o Al R o
; s i
[+

Task structure| Unstructured| Unstrictured| Structured | Structured

ﬂeader power WL ' ‘ ¢ (o ;
[EO N s Strong Weak ‘Str,ong Wea)t Stro}xg Wea]t : vStrong Weak

IS

I N 2 3. .4 .5.- 6 7 -8

Note: "pos:.t10n power" refers to: the amount.and kind of
-~ authority associated with’ the -leader's organizational ~
role; ‘task- st,ructure refers to the extent to which

.and "leader-member relations" refers to the degree -
to whlch group members l:.ke and’ trust the leader.
I
- 7 Flgure 2. 5 Fledler Contlngency Model From:,- Fledler
B : (1971) p. 477.,.; T S ;

Sergz.ovann:. and Starratt (1971) stated( “The Cori—

: )
tlngency model suggests that task-—orlented leaders perform

"‘ best 1n s1tuatlons wh:n.ch prov1de them w1th substant:.al

1nfluence and 1n 51tuat10ns whlch prov1de them with very

- : 5
11tt1e lnfl'uence». Relatlonshlp-orlented leaders “ . < are

most effectlve in mixed 51tuatlons Wthh afﬁord 'them

moderate :Lnfluence over the group ~ (p. 202). . )

the tasks are routinized as opposed to being vague,

Kot Ay e 1082
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W
Another srtuatlonal theory of leadershlp, srmllar in

fsuppiem _tal one,- The leader is effectlve to: the degree to»
;hwhieh'he provides subordlnates wrth dlrectlon, guldancef
h:suoport' nd»rewards hot'otherwrse avaiiahle'in‘the work‘
lentirohm nt but whlch are necessary for effeq;ive perform—
‘ance}':H use summarlzed hls frrst proposrtrcn as follows.

“1the motlvatronal functron of the leader con-, .
of increasing personal pay- offs to subordlnates
work-goal attalnment, and making the. path to ,
;these'pay—offs easier ‘to travel by clarrfylng i€, - = %
. reducing’road blocks and pitfalls, -and increasing"
" _the .opportunities for personal satisfaction en route.
(House and Dessler, 1974, p. 31) ' -

House s second fundamental proposrtlon is that the‘.
iﬁotivatlonal lmpact of spec1f1c leader behavrors is deter— . -
i mlned by the 51tuatlon in whlch the leader operates. ﬁef
belleved that leader behavror 1s acceptahle to subordlnates &
| to ‘the extent that 1t 1s percelved as. belng either an .
.llmhedlate or future source of satlsfactron.' House sees R

] superlors as berng only one aspect of. workers"enVLronment;
The effects of the attempts of leaders to motlvate subordl-‘
' _nates W1ll depend upon the other parts ‘of the work- .

env1ronment ) Accordlng to ﬂeuse, the assessment of envrron-

mental factors would make p0351ble the predlctlon of the

e Aoty i s b4mom o e $aTpn il M» ammnn s et
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.

. performance, ‘and the exp

.JOb performance will lead

' human relationships. ,

',‘effects that leader behav1or would have o‘n worker satlsfac—

.tJ.on w:Lth :Lntrmsa.c rewards of the job, worker satlsfactlon

r

.w1th extrJ.nSlc rewards assoc:.ated w1th the job, worker

‘expectat;ons that their e\fforts will lead .to effectlve job

ectatlons of workers that effectlve

e

A fourth model popular in the llterature, 1s the &

to recelpt of rewards.

& Contlnuum of Leader Behav1or model Agaln -two" extremes

)

are J_dentlfled w1th a varJ.ety of J.ntermedlate leadershlp ¥

._styles p0551b1e. ThlS model is glven in Flgure 2.6.

At one extreme of thlS co;1t1nuum is. the tradlt:\_onal

authorltarlan type .of managerlal behavmr characterlzed by

"'Theory X" assumpt:.ons. ‘The leaderx who uses thJ.s style
' tells hlS followers what to do, when to do. J.t, and empha-

. sizes task concern§

At the other extreme 1s the partlclpatlve or demo-

&

Acratlc leadershn.p style charactern.zed by "Theory Y assump—

~t10ns. 5 Here, the leader can share hls 1eadersh1p respon51—

bllltles Wlth hls subordlnates, 1nvolv1ng -them in task

planning and executlon‘ while stressf;i.ng, his concern for ' .
A’.; %5

Sometlmes thJ.s contlnuum is-~ extended to the rlght

-~

~to- 1nclude a La.l.ssez Fa:.re leadershlp style., Thl§ style

permlts all members of the organlzatlon to do as they S

pleas_e. ' It can be argued that thJ.s is in essence an

absence of I adershlp rather than a style of leadershz.p. :

3
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. (ruthoritarian) > : - —— -(Democratlc)
Task Oriented —— £ - — Relatlonshlps—Orlented L S e
I ) v T w3 . ‘- ) Y g . 7 . : ’ 2 A
€ ' ) g S p B g s . - 2 ¥ . il 1. )
. - . Use of Authorlty e L ' . ' : e 4L

"“by the Leader . ; L $ S ‘ E
B .'f;~' : - .A':T(~::’-"A .'i o t'.'Aréa of Freedom;-‘ 1 H"->;"
L R T T -~ . for Subordinates & B

urce of Authority

. Leader = Leédef .| ¢ Leader - - Leader .-
- L . .makes - .7 " presents S :presents g 1 ij:permltS'
e W ~‘decision . | ideas - . | problem,, ,subordlnates
' : T .land o - _and . 3 K ‘gets’. -+ - - . “to- funetion
announces . 'J%Pvités - ) . suggestioﬁs, : * within limits..
' “ a0 it © 'Leader: .questions  Leader - and makes ' Leader deflned by
- . . . .. "sells" - - .+ . presents decision. defines superior
: : decision- - - . tentative . . limits; .. o . g T e
’ decision - © . - 7 ' asks group h S st
- .. subject - . .+ to make. T
ak . s . .to change:, -~ ' . decision - g 7 T e

Figure 2.6, Contlnuum of leader behav1or.- L a8 o '-." -

A i . -From: . Hersey and.Blanchard-(1972), p. 71. ‘ 8 _ A . S
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characterlzed by one of ‘the extremes. ,' o

24

The Contlnuum csf Leader Behav1or has partlcular

appllcatlon to schools because of the great varlety of

'-dec1$1ona1 types Wthh exlst 1n "the educat:.onal sett:Lng.

) In even the most autocrat:.cally adm:.m.stered school there

\

‘.own dec.151ons, .even: .lf lt is only w:Lthlh the confmes of

' .thelr classrooms and teachlng ass1gnments., That 1s, by the

very nature Of schools, every school leadershlp can be

‘_plotted somewhere on the contlnuum, rather than belng

"~ L

‘ !
&

: The results of. the OhJ.O State Leadershlp Studles

L

P and the Mlchlgan Leadershn.p Studles J.nd:.cated that a mult:L-
‘ dlmensmnal model would be useful (see, for example, Hersey

_ and 'Blanchard,, 1972) - The "Leadershlp Quadrants" was the |

result Th.‘.I.S model deplcts leadershlp —as haVJ.ng two

e

'dlstlnct dJ.mensmns, "Inltlatlng Structure" vand "Consrdera—f

ﬂ? ~ . \,.

: tlon,'{ rather than havmg one dlmensmn as 1n the Leader—
: Shlp Contlnuum model The fbehavror of any Leader can be

descrlbed in terms “of both dlmens:Lons. When the two .dimen— o

siohs are graphed on orthogonal axes (as 1n Flgure 2 ’7)

,dlfferent leadershlp styles can be readlly plotted on the

are deflned in terms of “this graph (f’or example, see

-

._only. exarnples. . Any comblnatlon 1s pcss;Lble.

JRE R

. “(. ;

.. " ' 4 . s . PR i . s

. will’ be occas:.ons When ‘the teachers w1ll have to make thelr

.resultlng grld. Frequently, ‘four extreme leadershlp styles :

Serglovannl and Starratt, 1971) - These four, .however,"are
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A refinement-of the Leadership Quadrants results in o
" the Manager1al-Gr1d.~ The two dlmenSLOns of thls model are - Pt
L ¥ 3 " g' .
: "concern for producﬁlon" (tasks) ;nd "concern for people - 3 B
A
} (relatlonshlps) . . Flve dlfferent ‘leadersh;p bt)ﬁes are 3
normally deflnea but agaln' these do not exhaust the- many, j "
pOSS.'.LbllltleS Hersey and Blanchard (1972’) have descrlbed' g y 13 g '
. = &
. . " ,\ . * %
them as follows (refer to Flgure 2. 8) . . . R P ! ’

i Impoverlshment' : exertlon of mlnlmum effort. to-get
required ' work done is: approprlate to sustam , % F
organlzatlon membershlp. , - 5 g

7s A
Country Club: thoughtful attentlon to needs of. v

" .. people for satisfying relationships leads to - -
-a- comfortable frlendly organlzatn.on' atmosphere

' and work - tempo.- . &

BT =

X

Sieaiinn el

' efflclency in 0peratlons -results from arranglng T e -
_conditions of work in such a way that human- =~ ... s
elements mterfere to a minimum degree. EELATE F N

¥ * :

3Task

Mlddle—of the road-. adequate organ1zat1on perform—\ ’
"~ ance .is possible’ ‘through balancing the neces=.
.- . 'sity to get out work. while malntalnmg morale , . Lo
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L LA f.wileamil..work.accompllshed is from commltted people,, e
L .o . .. . interdependence through as "common s;ake“ in-
3 B B T ety T organization purposeleads to relatlonshlps

of trust and’ respect. (p. 75) I

b

_wConcerﬁlfor Production - " (High)

; - SR = . - s
‘.‘:' . _? .‘9 . l 9 - i " 9 9 2 "4.| ‘x .
- al (Country Club) ; (Teams) ’ : 3
i , § ‘ T. o ,/ g % Ly B . ‘- g & 7 4 P - :5:'?
R L T L9 L " i ) ' S e SRTL o~ ' ‘Tl}"
=N : ' -, X o ¢ _ - ) AR
e, 7 - ST i A -,'f,r ¢ 080® ank] Voo
5 Sv /- a1 (Mlddle .ROad) L T ; 2K
o g 7 ¢ o . L Cl B y . /J oo 3
- « vy 5 T i N / ; ' ; S }: .
;, L e, s 3, 3 “o . y 3‘: D 5 . . oy
o Lo T ) 8 ) . 5,
a A : ;gvfg' ) - b . g %
. [t ’ 6] 8 " 2
: _ 2T a 1. (I Qve 1shed) e dhily s 3. Te ~(Task)
i . ) oty Q ) G e @ SO g l - )
oy i b Ll T . I B o .-L e g ,}. P 5 I MR RN
f - . v_ AT
0
e

iy e ; . ST ——
iy fox, BT 5= s W EF T g fomE R PR LT
}§? s ' 8. ‘The Managerial Grid. ‘From:. Hersey - '
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o AT - The ManagErlal Grld tends to be seen as - an, attltudl-
! ) v . ”
%; 5 5 na& moﬂel w,lch measures the predlsp051tlons of the manage-

“

By
ooy

':“1p,7f1,j?: rlal people, whlle the Leadershlp‘Quadrants tends to be -

";‘

aﬁ“‘ o :f seen as a behav1ora1 model, examlnlng managerlal behav1or L
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The Leadershlp Quadrants and‘the Manager&al Grld

e have appllcatlons for schools as well as for 1ndustry.

'1 Y,

" Every school admlnlstrator s managerlal style can be.

. plotted on elther graph. leen the 1nformatlon that a’
partlcular teacher behav1or can be predlcted from current l
organlzatlonal theory, then the pr1nc1pal can USe these_

\
models as guldes to the style of lEadershxp behav;or he
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:‘1. case) react by dlsplaylng greater group loyalty, hlgher ,ltfx~“

L character1z1ng‘factors and about 50 Sub factors.,]"' ‘“Z*”

o7 e . N . o

»}: A number of other leader?hlp models are extant, but SRR A

probably the most comprehen51ve leadershlp model 1s that of

.4

Ren31s leert (1961 1967) who has descrlbed fouI dlstlnct

I 2 .l.
.

managerlal leadershlp styles. H1s four “systems" use- s1x ¥ e :}L;n

" 1

‘ 7 leert s (1961) System 1 is. referred to as

exp101t1ve-author1tar1an-and System 2 as - benevolent

T

authorltarlanu; Accordlng to leert (1961) System l and 2 .

e ; ' \ <~

supervrsors can expect 1ess group loyalty from subordlnates,
! \' .1/

as well as lower performance goals, 1ess cooperatlon,~more'

Aty ] T e dn TR S ok o i 2 i B

AN

confllct, and less team work.~ They can also expect poor "
s B "L T
success 1n each of the school success varlables.

«
s .

System 3 1s referred to as the consultatlve style

1 *

+ and System 4" as the part1c1pat1ve style. System 3 charac— v

terlzes schools mov1ng toward a. profe551onal organlzatlon.

\

System 4 is’ the max1mlzlng system of managerlal leader—"

Shlp.. Supportatlve relatlonshlps, group methods of

superv151on,>Theory Y assumptlons, self—control methods, -

4 .

abllrty authorlty,'and other enllghtened practlces R R e

characterlze thlS system.‘ et ," 5 ;';} ;',f{[ ;l}‘f'f

Accordlng to the theory, when thls style of 'W“ ‘ ﬁ?'f £k 8
leadershlp 1s used, the workers (teachers, 1n the spec1f1c

s

v

erformance goals, more teamwork and sharlng, less ”mj'

. & s BT et
feellng of unreasonable pressure, more favorable ixg'f'“ T R
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“:attitﬁdeSf,and higheﬁ levéls'of'motivatlon_for perform{: T T w
ance. P T “h:*f"f A L*n,f S R - N
,f,“.‘ The extensrve varlety of - theorles of. admlnls-~ e =%

tratlve behav1or emphasrzes both the complexrty and the

relatlve youth of. thlS fleld of study There seems to be 'f~_:‘r"‘ﬁ'f$J

f no establlshed, unlversally accepted theory of»admlnls— w, . :{;

:

tratlon.; What seems to ex1st,.rather, lS a number of’:;, {\.K. j~.;' ‘
"lé competlng theorles, and 1t 1s in that context that studles Wt |
-vrelatlng to admlnlstratlve and’ worker behavrors and .'f;f' e

o ) : o : ce T
responses must be vrewed TR e T R S LR R

S II. RELATEDASTUDIE.SK,_IN 'fI'qu‘Bus,INEs's'—'I'NDus'i‘Ry CONTEXT

5 Studles Focu51ng Prlmarlly on Leadershlp
. tzle . S ~.,;1 N 5 g

t

Most of the research tends to measure leader—:9‘°'”

shlp style ln terms of . one,or more of the models ' Q,’jh

dlscussed prev;ously In a review ‘of" numerous studles

<5

of leadershlp styles, leert (1961) concluded that .'f:d“

"Superv1sors w1§h the best record of performance focus Ty *“fﬁ

[

:;Jq thelr prlmary attentlon on the human aspect of thelr )
Iéigl~subordlnates' problems‘;.; (p. 71), ‘and further A . !

s : ’ W e L A g
B ||

e those supervrsors whose unlts have a- relatlvely o ockn Fp
poor productlon,record tend to concentrate on keeplng
| o K

thelr subordlnates busrly engaged 1n gorng through

a specrfred work cycle 1n a prescrlbed way and at a '1",:@3‘3”

I ‘e 4 v 3 s Wl
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) 'satrsfactory rate as determlned by tlme standards . ,;.
' (p 5) A ‘
2 3y leert (1961) is a very strong advocate of people-

Y

Lo

' orlented managemént. Namely, he has 01ted Several studles

«

to.support hrs the51s.x Kahn, in 1956, found that foremen ff

”1n charge of hlgh produc1ng unlts are "7'.>. employee cen-'_
« tered" (p 8), Katz s 1949 study showed a p051t1ve rela-

: tlonshlp between workers' favorable Job—related attltudes

'and workers perceptlons of superV1s1on as 1nterested in
"Athe well—belng of employees (p 17), and Morse s (1953)

lstudy showed that superv1sors whose groups percelve h1m as;f

pulllng for the group" have hlgher product1v1ty (p 18);-

1/f“' leert (1961) stated w(.Con51stently, in study

©

after study, the data shows that treatlng people as,'huhan

'-;belngs 'rather than as Jcogs in. a machlne is a varlable,
'fhlghly related to the attltudes and motlvatlons of.the

-_subordlnate at every level of the organizatlon" (p;‘lOIY.

Likert (1961)~also.reported less absence.and‘less

1

‘ turnover'When employees'perceivefsuperordinates as showing -
' an interest in ‘them (p. 14), as well as better union-

'management relatlons (1967, p. -44).

Other researchers have found that the relatlonshlp ;"

'between leadershlp style and worker 3ob satlsfactlon and

product1v1ty tends to be somewhat amblvalent o
- Flelshman and Harrls (1962), from a study in a
L .

truck plant, cpncluded that con51derat10n is posrtlvely

4 5% i =
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' brlnglng problems to superv1sory-attent10n/

" ship is not. a 51mple one.

' itheory.~

'elu51ve concept.

5 I.-BO

f

,frelated to reduced grlevance rates and that w1th1n certaln

‘llmlts the organlzatlonal structure contrlbutes to WOrkers

@

‘concluded that there was no dlscernlble relatlonshlp

‘between turnover and organlzatlonal structure.‘

T

o Vroom and Mann (1960) also found that the relatlon-

They concluded that grouped

'workers.preferred‘emplOYee-centered supery;s1on whlle‘

. o

individual workers preferred productlon-centeredusuper- AT F

. . 4 . . ' o . ik C e
vision. Py, g A e ' T

‘Because of such.conflictino research, Chris‘Argyris"

(1971) has taken 1ssue w1th some of the human relatlons

/)

He statéd _",u. » the opportunlty to be apathetlc,

- 7

‘ dlSlnterested non—rnvolved,-could generate strong loyal- ¥

L
-

ties w1th1n the employees as long as wages,,and job I

securlty remaln hlgh"

Ly V2
.

trol, non-lnvolvement and togetherness, follow1ng that
order" k

(e 256) - o n et
/ ;o - B

Ny therature Focusing: Prlmarlly on Job .
- Satlsfactlon 3 : ’

' Many theorlsts and researchers, hypothe5121ng that

'"jOb satlsfactlon“ is not Smele but is a multlfacted

phenomenon, have studled organlzatlonal relatlonshlps an

-~ an attempt to 1dent1fy some of the determlnants of thls,“~

The efforts of Maslow (1943), Getzels

Am\,

However, they .

(p. 255), and "the most cruclal ‘needs.’. -

.,employees report are wages, job securlty, Job con—ll .

Vamor

}
i
:
i,
i

S s W s e P L e L
: e A e v B it



P L L
g oy ~ : .

S

:and Guba (1957), and Herzberg (1959) have been partlcularly

kE helpful in thlS respect. ’ I ( :! o o

'/. . . %
U ' . r, ~

:Maslow‘s'approach.- Maslow (1943) held that there

.is’.a Hlerarchy'QfNeeds in the 1nd1v1dua1--the phy51olog1ca1{
'safety, love, esteem, and-self-actuallzatlon-needs. "The

'hlerarchlcal nature of these needs 1mp11es that the lower -

i

'\order needs (the physrologlcal and safety needs) must be :

T

‘ ~Sat15fled to some mlnlmum extent before the hlgher order

‘.needs, such as the need for autonomy46; the need for. self-f

actuallzatlon, come 1nto play.

In addltlon to hls needs £ormulat10n, Maslow (1971)

‘made a numbem of observatlons relevant to thls study"
"-,a) some people may ﬁave a very low level of asplratlon,'
' belng content to ex1st at a very low level b) there are_

- many determlnants of - behav10r other than needs and de51res.

He spec1f1cally mentlons "ldeals (p. 221), c) people who -

have had- thelr ba51c needs satlsfled for an extended

- perlod of tlme can develop exceptlonal frustration toler— Y

ance. He says~. " people who haVe been secgre and

'Vstrong in the earllest years tend to remaln secure and
strong thereafter in the face of whatever threatens Apv 221L

' d) a satlsfled need 1s not a motlvatlon of behav1or, and )

‘: c) unconsc1ous motlvators are generally more 1mportant

-

than consc1ous motlvators.

: Maslow empha51zed that human behav1or is. caused,

such behavxor berng dependent upon a complex of faqtors

A " C .

.3,.31.‘,*'
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',jlnherent 1n, and maybe unlque to, the 1nd1v1dual. Savage - e

'vlnvolved when a need affects hlS behav1or, and that ‘at _?::
any one tlme a person 5: behav1or may. be 1nfluenced by

i!several needs. . f
f be frustrated, 1n whlch case the 1nd1v1dual wlll attempt
" to adjust to the frustratlon.. The adjustment may take a

vvarlety of forms, 1nclud1ng substltutlon of goals, agres-

-51on, w1thdrawal dependence on others,‘ratronalxzatlon,

o organlzatlon

:, probably more crltlcal w1th1n the educatléhal context.

a2

'(1968), for example, p01ntei out that all of a person is-

/,

1

An 1nd1v1dual s attempt to satlsfy hlS needs may

e

repre551on, prOJectron, and compensatlon.‘u

The manner 1n whlch the worker adjusts to frustra—'
tlon of hlS goals w111 lnfluence the organlzatlon of Whlch
he is a part and w1ll affeét the other 1nd1v1duals/in the

ThlS understandlng of frustratlon-adjustment is

Industry may suffer reductlon in proflts or eff1c1enoy,

but the result of teacher adjustment to’ needs frustratlon

' or goal-frustratlon could have a detrlmental 1mpact on the

quallty of lnstructlon recelved by the students.] That 1s,f

K}

the eff1c1ent attalnment of the prlmary goal of the school—-

"the educatlon of chlldren--coﬁld be. prevented.

, Getzels and Guba have extended our understandlng of T

’ human behav1or 1n organlzatlons by explalnlng such behavror'

1n,terms of two,dlmensrons,

B
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. The approachVof‘Getzels'andﬁGuba. vGetéels and Guba’

(1957i conéeived of ‘an organizatiOn as’a social system

contalnlng two 1ndependent d1mensxons-—the 1nst1tut10nal‘

' (or nomothetlc) dlmenS;on, and” the 1nd1v1dual (or 1dlo-'

graphlc) dlmen51on. See Flgure,zfg. ‘ -8 ; :.'fxor

. . ‘ | ‘
. NOMOTHETIC' DIMENSION '
/Inéti tution —>Role f—)Ro le-ex;;;ectatj.one

i

Ind1v1dual—) Personallty —)Needs-dlsposmlons

1
)

IDIOGRAPHIC DIMENSION

Figure 2.9. General model shOWlng the . nomothetlc and
’ g ‘idiographic dimensions of social behavior.
; Fromf‘_Getzels‘and Guba, 1?57, ‘p. 4290

. The 1ndependent dimensions are assumed to be 1n

’ @y

hconStant 1nteractlon.J The 1nstltut10n attempts to mold
“the 1nd1v1dual to 'its own processes and goals whlle the
'flnd1v1dual attempts to change the 1nst1tutlon S0 that he f
"can reallze hlS goals. Management must reallze that ]ust
'.as the 1nst1tut10n cannot conform to. all of the 1nd1v1d—'
.ual's needs-dlsp051tlons, nemther can the 1nd1vmdual con-

R form to- the ldeals'of the organlzatlon, a po;nt also
'j:'empha51zed by Argyrls (1971) \ Therefore, 1nd1v1dua1 behav--,

1or in the organlzatlon is a’ matter of compromlse between,

i

‘1nd1v1dual and organlzatlonal goals. The level’ of satls-

'factlon whlch a worker experlences in the organlzatlon 1s

probably a' functlon of the degree to whlch hlS goals and

& ) ‘ o~
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asplratlons have to be left unsatlsfled so that-organlza—'

A
e ”

taonal goals can be reallzed Job satlsfactlon 1s,also
T med N

. llkely to be a functlon of the degree to whlch the worker

1.

3
i

Ay R ek . e ) .
3 4 3

tu

.
*:”&-:G;,

3

experlenceSuconfllct between hlS role—expectatlons; and

Y

-

-
those role—expectatlons whlch the organlzatlon has for, h1m ‘ ig'
Thls matter of worker satlsfactlon w1th1n ‘the organ-\” »1?;:
'/1zatlon has been the focus of méch thought. Herzberg . f?f
(1959) was probably foremost, up. to hlS t1me,'1n developlng ;
"a. theory of workergsatlsfactlona I {s"_ﬁf SRR £
IR A ‘l-' A . : !
. Herzberg s agproach. Herzberg (1959) provrded con- - | J?
. sxderable 1n51ght and understandlng 1nto the spe01flc ?
) nature of jOb satlsfactlon through theformulatlon of his : %}
b
"Satlsfler-Dlssatlsfler Theory," also called the i%‘
"Motlvatlon-Hyglene Theory“ or, 51mply, the "Two-Factor 't;
Theory.__ o }.‘1h 5;" o " g ‘j_- ;;4 "% :
g Herzberg (1973),'after exten51ve research 1nto JOb f%.
S . R 4satlsfactlon of Plttsburg englneers and accountants, con—-“ ég
cluded that there are two sets .of ]Ob satlsfactlon factﬁrs.? ‘.%
The satlsflers (or motlvators) contrlbute to ]Ob “ %ﬁ
satlsfactlon (they help satlsfy the need for growth and "%
o self—actuallzatlon), butwthelr absence does not promotel, 'g.
' | jOb dlssatlsfactlon.‘ The satlsflers are all "job content" l?.
_or "Job task" factors such as achlevement, recognltlon,c ' ’%l
7? o o w7 7 \work 1tse1f, respon51b111ty and. advancement.‘ . . Y "gh
b \‘.,4 _ The dlssatlsflers (or hyglenes) lead to ]ob dls- 'xl'-u:f;‘#i‘gl

vsatisfactlon';f_they are absent (because they‘help satlsfy

v

.
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the need to av01d unpleasantnes ). but they do not lead ‘to
job satlsfactron 1f they are prZ

sent., The dissatlsflers

.. are "jOb context" or "]ob env1ronment" factors such as

organlzatlonal pollcles and admlnlstratlve practlces, jOb

superv151on, worklng condltlons, salary, and status. '""4?1.[

® 5 Herzberg (1971) concluded not only that the factorsf

whlch made workers happy ‘on the. JOb are not the same aS'

' the factors which: make people unhappy on the jOb but also

. . «» the effects of hyglene factors on jOb attltudes are ,
’ ) ;

of a relatlvely short duratlon 1n contrast w1th the motl—"'

vator factors whlch three of them at least [work 1tself{‘f

= respon51b111ty, and advancement],lhave long lastlng

attltude effects" (p 324) . Co .:LHJ
Subsequent research has tended to support Herzberg s
two-factor theory only when the "crltlcal 1nc1dent" method

has been used, suggestlng that results may be ‘more. ‘a prod-

" uct of method than of actual 1nfluent1al varlables on the ]ob

< | K number of e satlsfactlon determlnants are/

l emerglng from research For example, Bradford (1976) con—'-

' cluded from a study of postal workers 1n Callfornla that

the ‘level.of worker sat;sfactlon was dependent in some B

B

measure on worker asplratlons. Workers with hlgh asplra-'

tlons ‘are 1ncllned to- prefer relaxed work structures, C =

. whlle workers w1th low asplratlons tend to prefer more

rlgld work structures. - > R i o
Slmrlarly, Farls (1976), from a. study of four

1

Amerlcan federal agencxes, concluded that there are two'

.f§'

-y + 0. oL, 5 B8 & v, #y - =7 - i R v R N
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jsources of jOb satlsfactlon--lntr3n51c satlsfactlon,

,_d" prov1ded by some of Herzberg s "mOtlvatorS" (esg:, mean-)"

‘ lngful work experlences), and extr1n51c satlsfactlon,

..derlved from perce1Ved success. in achlevement on the jOb/:

,4ﬁ‘\\ v ;nd.adyancement through,the organlzatlon hleranchy;~ He ' -'j“ ' ":;$
}}111---also7concluded that‘the'bureaucratic‘structures of'mOSE- *:T; . h‘}
”organlzatlons llmQt the degree of job satlsfactlon which L e ¥

”tgcan be derived from theselsources. ' :“" T 'f;.f:r. ;‘. o ."f

g —.' o "The - studles of Schnelder and McNeely also lndlcated '
‘ 1that Job satlsfactlon 1s a multlfaceted entlty. SchnerderA . iy

‘“,(1977), in-a study of the employeesvof.an Amerlcan utili=--.

s

s Yt S et 1S

fties company,'found that promotidnrand Supervision*weref

- the most pos1t1ve determinants’ of jOb satlsfactlon whlle

i -~

A'bureauoracy was the most negatlve factor. McNeely (1970),‘5. i

N W

:

1n -a mail . survey of 250 subjects,:found that the organlza—'
tlonal structure is only one factor in . JOb satlsfactlon.s g ‘ S
He found that satlsfled workers.tended also to be’ socrallyi' r

)

actlve, 1nterested in polltlcal 1nvolvement, tended to be R

-\

ore act1ve~1n voluntary a55001atlons, and exhlblted

‘¢

o

o D Sl a7

reater communlty 1nterest and 1nvolvement.

LR

The nature of JOb satlsfactlon appears even moéra

ot 0 elusive when research 1nd1cates a relatlonshlp the reverse

of that: wh1ch is, normally expected.d For example Hodge

-

-fhaﬁ C Tys 8 '(1976) concluded from a study of the retall food lndustry

%: - o that a p051t1ve relatlonshlp exlsted between managers'

*-'--"»"»'« PY AN P

Ly

P 4 :‘f superv1sory style of structure and 30b satlsfactlon, whlle

7

" ’
14
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a neqatlve relatlonshlp exlsted between managers' super--
v1sory style og con51deratlon and need satlsfactlon.- When
cons1dered in the context of the otherastudles, thlS‘
flndang seems to lndlcate that some job satlsfactlon

. faetors may be. operable in some work 51tuat10ns but not
“in others, a’ not uneipected development 1f one cons;ders
that unlque 1nd1v1dual needs and drlves leads to varylng

y

asplratlon levels and hence to dlfferent occupatlonal

Y-

ch01ces. One would expect that a partlcular occupatlon

B
would be chosen because anrlnd1v1dual had unlque needs to

\ be satl sfled

- Several researchers have attempted to test Herz--
berg s “two-factor“ theory of ]Ob satlsfactlon.‘ Hurlbert s
(1970) study, for example, tended to support the Herzberg

f two factor theory. ,He-found 1n»a study of Brltlsh'and

'Amerlcan salesmen that jOb dlssatlsfactlon was generated

by'poor feedback and poor 1nterpersonal relatlons, and

that satlsfactlon was related to respon51b111ty and the,“

) work 1tse1f _3 . j5 i '.,r' - " {~ : 1;.

& Maas' (1968) study of . pUbllC school teachers in

-

Mlnneapolls, hOWever, re]ected the Herzberg theory. ‘He -

;

3 as satlsflers. o e S B .7'
3 , 3 ¢ . - b . l’.

A number of other studles in the educatlonal con-'

' text (e Gy Serglovannl and Starratt 1971) have used the -
Herzberq framework and have tended to support the

X . " . v W
L] . o

found that the teachers 'in his study v1ewed all the factors'

g

e i

Jeas
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'fg‘employee satlsfactlon L s

two factgr hypothe51s. Whlle there have been confllctlng
results“from studles of the two-factor theory, Welsenberg

(1971) repofts "overall support" for it (p. 332)

Studles Focu51ng Prlmarlly on Product1v1ty -
-.and Performance

¢

Whlle the general hypothe51s is that ]ob satlsfac-

.38

tlon 1s causally related to productlon and performance, a.

“4’-number of studles 1nd1cate otherw1se.r leert (1961) says- .

f"It does not follow.. ~ that Mx.‘} product1v1ty and :

. are always p051t1vely related"

.(p. 19) Apparently there are a number'of compllcatlng

vand 1nterven1ng varlables.; leert (1961) mentlonslseveral

aoa

.that have been uncovered by research

v

“(p. 20), "hlgh peer group loyalty" (p 29), "acceptance

of organlzatlonal‘goals" (p" 31),\"part1c1pat10n" (p. 34),

’

;‘"superv1sor seen as hav1ng upward 1nfluence“”(p 113), and

B

h«ﬁmanager support ‘of employees" (p, 120) S

Even more confu51ng, some research 1nd1cated that

"a;sense of freedom“

the job satlsfactlon—product1V1ty relatlonshlp is- the S ”

reverse .of that’ normally hypothe51zed.. Lee (1969) 1n a3

publlc utlllty employee study, concluded that hlgh per—-

/

formance led to hlgh rewards whlch resulted 1n hlgher J'

satlsfactlon and hlgher performance. ~Regard1ng thls rela-'

tlonshlp Bass (1965) states- “The ev1dence does not sub—\

stantlate a llnk between . .:satlsfactlon and perform-

+

ance-—that is; . product1v1ty——un1ess satlsfactlon is ' .

RN, - v 4
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:dependent upon performance."“ These flndlngs 1nd1cate ‘a

much more compllcated cyllcal type of relatlonshlp tQan -

-

'has been p031ted .’ : B o . Ty : . oo
: i - Some studles have concentrated sp@c1f1cally on the
L e . e !
managerlal style—product1v1ty relatlonshlp. ﬁLdel Hallm

R S v v+ > @
R R b =

o

(l97l), for example, from a study of managers and employees
J

al

[

1 E
B R Ok VO VR
-

E of a retall drug company, found that part1c1pat10n in dec1—

510n maklng has a: p051t1ve effect on subordlnates job

.
.
£ oine e s 4 2,

‘,satlsfactlon and performance, but a posxtlve relatlonshlp
- p = ')’
' between organlzatlonal control structure and job satlsfap- o

<
v .

tlon and productlon was not substantlated.

w8

L

L
o

R .
Slmllarly, Warrlck's (1972) study of leaders and

& employees 1n five organlzatlons 1nd1cated that democratlc b e il

”_leaders had hlgher employee effectlveness (performance +'vt

'{satlsfactlon) scores than had d1rect1ve leaders. .,

LS RS

. Thls relatlonshlp is found ln profe551onal.occupal‘ o B S

¢ ; | T e

- .
& L"’“ks«.x— Giseuan

N e e

tlons as well as ln the non-profe351 nal work SLtuatlons S e
’Deuton (1976), 1n a study of profess onal mental health -, .
, {Tworkers, found p051t1ve relatlonshlps between managerlal'ld! . %i
~-1n1t1atlon ofastructure and c0n51der tlon,land JOb satls-z e |

 amgaste

factlon and performande.

v
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Study_of 385 air’ force c;vrllan workeps.,lﬁe conCluded~ ]A. s

o

'that the qualityﬁof supervision‘and'group'cOhesiveneSS a N ;

g had practlcally no relatlonshlp w1th elther the quantlty

- f

. or quallty of output.' Even more’ unexpected 1s the flnd;ng

1
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) that both quantlty and quallty of output were 1nversely ' ;'"-i"7
e related to workers'_satlsfactlon w1th thelr jobs.4@ 3;d“ o 05
; SR iy
: .. : ;~.j‘ N Whlle these studles 1nd1cate that there ls a ;

iy "" = tendency for ]Ob satlsfactlon and product1v1ty to be pos;- o :"ﬁ

% LN

tlvely assoc1ated w1th leadershlp style, the ‘issue 1s st111

U :ym‘ somewhat clouded The relevant dlmen51ons of - satxsfactlon.

#a

"and the prlme factors affectlng the managerlal—worker

: O g
L 'g;f;f-ﬁiu relatLonshlp appear not yet to be satlsfactorlly ldentlfled..u s %f

'1t is necessary ‘to 1solate the spe01flc funct1ons under-",g ER |

i

U ff-( i III'."BELA'.'-[‘E'D STUD:_[ES IN ‘THE . EDUCATIONAL CoNTEXT '§ Coe T
it i C \ ™ I P T
o The. Concept of Teacher-Centered S ' RERS L oe e e
Eh , Management Style™ T R g ST : - TR R
.’;,1 e N ',‘ ' B . i & . ' - ' ' . & - . C .
S T, s 6 Because of the many terms used in the 11terature ' r“\)
2 a, - LI . o '
f?‘ : referrlng to the varlous functlons of the school prlnc1pa1, Lo 3
% -:.:: “\ .
iy
i

A_stood to be. 1ncluded in "teacher*centered management
Stylen r e ‘ “ s | . ‘ ‘: ‘a-_.' .

L The concept of 1eadersh1p style has been dlscussed il IR

R "earller in thlS dhapter. -In thls stﬁdy,’%eacher~centered AT
I A ".4.' (I

p ] . 3 o ;31

I i et o o mesom b AP BT 353

s g . !

Jmanagement style" is belng used with meanlngs slmllar to . @?.HA’Q} s

. : ‘"‘the use of ”managerlal 1eadersh1p style" or "leadership ]

Py L style or “superVL51on“ in relatlon to 1ndustry. 2;‘
>? B, . Chung (1970) dld an extens;ve study on\thelconcept ”

.fﬁ:'f x % _ .s-;,of “teacher—centered management style“ of school prlnclpals ?

¥ et ok ey and concluded that the follow1n9 characterlstlcs deflne f:“~ Y
N .. . . % - il . 3
fZA’ o "',thlS concept:: a)-much,sharlng,ln'educatronal ds 1s;on—g
..‘e i = " 5 ; . 8 - g A M

2

F A Ty

‘;makingh'h)_less-administrative routine‘assigned B o o e
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'teachers, c) 1ess close supervrslon, d) supportlve behav—':F,
R 5‘7'; S lors of the profe551onal growth of teachers, e) much
A personal and con51derate relatlonshlp, and f) accessrble l:.4f.i,—~

;A~iA— tE o T relatlonshlps (P5.7)

"y ;f_jdf >V ;" o In a’ study of 12 elementary schools, Beamer (1969) 3)::fl{ h-}
‘ found that the followrng addltlonal characterlstlcs of " T
I pr1nc1pals tended most to strengthen teacher m rale.”'a) gt '

P

g - ‘ co-operatlve practlces between teachers and prlncrpalshr.l,
P : b o
. . o
QREe L et ) N " and b) recognltlon“of accompllshments.
z v, & B e . TR AW 3 Y - T . ™ . .
i IR ‘ Aot Borer e, 0 e g
. e The Deflnlng Factors of Teacher Job vow TP E I
W h 2 Satlsfactlon L i
Ty . ; ¥ v it
E o i " . B

P

' The term "Teacher Job Satlsfactlon hasnbeen used” B

"tﬁig’stﬁay:—_ ' 'g,:f-'<:yj

e 5“f 2 ,Af‘ but very few have’ def ed at was meant by the concept.,- ¥ ';”lit“
N T <, . "“';;;“
S s R Howe i

%

:

‘-"by almost all educatlonal researchers c1t“

a number of researchers have attempted to 1solate

)
S SR A
‘ . @ B
N o

those factors whlch are the deflnlng characterlst1cs of

f’} .,7-43d Byt teacher JOb satlsfactlon. , S SO 3

2, e i v . i . e T o o

g W B e G . b B g -
4 ' '_ For example,.Relnecker (1972), from a study of 634 TR

-

S tenured teachers in Pennsylvanla, concluded that these,vr'- V‘iz’ b
f; s B ‘:'f.,'; teachers cqn51dered 1ntr1n91c factors more lmportant as .

ot

P A .f':] ' satlsflers than extr1n51c factors. (An 1ntr1n31c factor b3

E 'B“‘f- mrght be hlerarchlcal p051t10n prestlge, for example, L nd'ﬁfwal
/ ;|: By """{"_ g & 2 .., s
IS whlle extr1n51c factorS'mlght be salary, a clean work . DUTRE B
i . o Ha place. ete.). Y v .;'m u:’.lm “'-wﬁ <." T

f;xilf_ ,_3:,4' Clarke (1976), lnfa somewhat 51m11ar study, con—

'.cluded that 1ntr1n51c factors appear to be’ related to ]ob
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".satlsfactlon and extr1n51c factors to job dlssatlsfactlon.;’

= @ " /

" v151on, school policy and admlnlstratlon, and personal

8 ence in the response ‘of tenured and untenured teachers 1n

-f"achlevement, b). work. 1tself, c) good 1nterpersona1 rela-

satlsfactlon..

g tratlon, salary,.class 51ze, teachlng load, and helpful

‘nhich have,a posrtlve relatlonshlp with job satlsfactlon,»f

e e

e,

/
Dlrected towards the same end Serglovannl (1967)

conducted a study to test the Herzberg hypothes1s..‘H

found that the contrlbutors to job satlsfactlon were, IR AT -
/ : ¢
. . %, .
”achlevement, recognrtlon,xand respon51b111ty. Interper?f

sonal relatrons w1th students, teachers and. peers, super—rfﬁ

llfe were found to be dlssatlsflers There was. a, dlfferef‘”

the areas of lnterpersonal relatlons and . security

chkstrom (1971) also used the Herzberg theory 1n

hlS study of 373 teachers in Saskatchewan and concluded

that the four top-rankLng satlsflers were: a),a sense of~ns

il et

tlons, and d) responsrbmllty The strongest dlssatlsfrers

were. a) lack of, achlevement, b) pollcy and admlnlstratlon, ' LT &

'c) worklng condltlons, and d) adverse affects of job on
"' B 3 4 . ,.,,
personal llfe._“ ~”,".;' LN EEE ;'ﬁ_." o

Lacy (1968),1n a study of 242 Ohlo bu51ness ’

teachers, drscovered numerous other factors related to JOb

The. most 1mportant, for present purposes,

were communrty rlharacter;st:.cs, frrnge berefits, admlnls—,

superv131on. 5 e . . -

Other researchers report 1dent1fy1ng other factors

T

. . : s
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.0 Brlen (1971), for example, fbund that the closer the -f :
. 3 Y

'workers tralt structures fltted the organlzatlonai
f-ﬁ :ﬂll"f"“xlcalmate, the more they were: satlsfled wath thelr work and‘f-..ﬁ‘

R ."!Albrook (1971) clams that the type of. group structure has'

RN --a 519n1f1cant effect on ]Ob satlsfactlon and PIOdUCt1VltY-- e

T I It 1s clear from the studles c1ted that the concept PRy
‘g :,,-r..'of jOb satlsfactlon is multlfaceted and that the determl—z ) ;
* R A | A
Ty L ‘f.nant factors have not yet been fonclu31vely 1solated or"'. RS
. Co- 5 . = gt ) ' ’
N Lo ¢
AP -}-‘categorlzed., HOWever, the number of tlmes superv131on or
§7f'5'\2 o ":admlnlstratlon are mentloned Jn these studles appear to be
:él - -significant. 4 ,
4 ! , PR " . . . L .'-' ' "1
B . Stidies Focusing Primarily. on Managerial \ , .
- Style of School Principals and Job . At he o 8
. Satlsfactlon of Teachers‘ ® : ‘ o

U S T

The hypothe51zed relatlonshrps between management
Cd [ > .
W QN ‘:',4

s IR I ft'f;n _style, job satlsfactlon, and product1v1ty and performance = TN e

'f_?a*v“" ﬁ ' B have 1mgllcatlons for educatlon. In thlS regard, a con— ]Pn;.'_‘&d_ f‘
'?; ! srderable amount of research data has been’produced That e %;
i;. - is not to say,.howeVer, that the conclu31ons drawn from _ o "2:
:1?‘ n:jthls research can Be ea311y generallzed . 'i.. o (g.
~d§'i | .For, thlS study{ a survey was conducted of approx1- L g
1‘§LJ ;’;":Hl _"' mately 40 related research reports, most of which were 4:»i :"1.:'-'ﬂ§

E f'completed durlng the last decade., There was in excess of :j ' ,:g.

T ~'“d7 7 ,20 1eadersh1p varlables, -an equal number of satlsfactlon "f P

/ ‘ : N

R T s

. variables and almost as nwny 1nstruments used in these :

e, -

' studles. a0 e

i
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Table 2 2.

Y

L) : AB N . . » .
) i 2 P

" A summary of thls body of research 1s glven 1ni Ll

LR

D BT Table 2 2 th.le appearmg somewhat complex,‘ is anj.,

Fy

: eﬁflClent means of emphas.tz:.ng the extreme complexlty of ‘

'
i

a the relatlonshlps between management style, jOb satlsfac-

N tlon, and productlv:l.ty in the school context Assumlng '_Q

Fo that the 20-management style varlables do 'represent dl‘f-ﬁ,

‘ ferent aspects of management style .and assum1ng that the |

19 satlsfactlon var:.ables represent dlfferent aspects of o
»job satlsfactlon, then Table 2 2 dlsplays almoSt 400 pos-\
sz.ble relatlonshlps between these two Varlables. '

- of. the 29 - studles relatlng "management style" Ka'n‘d'.

- "]Ob satlsfactlon" variables, 25 of them 1ndlcated a

p051t1ve relatlonshlp, one study J.ndlcated no dlscernlble

i

. relatlonshlp, and three studles J.ndlcated a negatlve rela-

‘ tlonshlp .

- Of the 36 studles relatlng "job satlsfactlon“ w:Lth ‘

management style varlables, 34 indicated a pos:Ltlve '9 .

. relatlonshlp, one study indicated a. negat:we relatlonshlp,

AN

and one study J.nd:.cated no dlscernlble relatlonshlp._ P

Theﬁy?othesn.s statlng a pos:.tlve relatlonshlp

$

. between management style and job satlsfactn.on, therefore,

Eh seems to have a 51gn1f1cant amount of support in the

tos

11terature. e K

o ¥

Most studles tend to support the* hypothe51s that/

management style of pr:l.nc:.pals and teacher Job—productlv:.ty‘

..'->‘44— )
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RESEARCHED RELATIONSHIPS BETWEEN MANAGEMENT ‘
‘ STYLE AND JOB SATISFACTION i RO

’

TABKE

2 2

1

~:.\Management'

style variables .

... 8atisfaction
~variables"

1011 1213}

‘l.Alienation.

H,f1+‘

I

14

2/Felt..
participation

"El+3'

3. TEACHER confi-

dence in prlnClp--

‘. pals leadership

1+

4. ATTITUDE toward: -
_principal

5.Teacher percep-. |

_tion of princip-
pal's leader-
ship ability

i

14

|+

6.Perception of.

pr1nc1pal support
s ,7 Grlevances '

Ai8.Disengagement

. 9 Trust

- 10.Needs satlsfac—

.., tion, self-
actualization

14

l+']

'.vli.ﬁﬁtﬁusiasm

a4

12.Loyalty

>l+

- i+

13.Achievement -

- tendency ¢
A :
14.Absenteeism

:1+

‘l5.Iﬁterpersonal

‘relations

16 .MORALE ~ |

1+

2+

17.Teacher rating
of principal

L+

14

1+

18 . PROFESSIONAL
. performance

-19.Job . -
satisfaction

2+

2+

ﬂ'1+

134
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1+
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The management style varlables are repreSEnted by
- numbers ‘in the first row.. The numbers represent

'2. Centralization of oo 7. Democracy,.

3. Decentrallzatlon - ‘ * 8. Assistance in.
-, 4. Rural structure - o

_ table is: glven 1n Appendlx D.

‘the follow1ng varlables. o R |

1. Allenatlon o "h ¢ .. 6. Dogmatism . “f[.'f;‘:' N b

'authorlty Partlclpatlon

o . improving teacher
' Organizational - - . . skills :

studied in the various research progects reviewed,

The numeral represents. the number of studies, "+" ”'l'p?fgl S

- méans .a positive, relatlonshlp . '=" represents a - }?
. negative relatlonshlp, and "o" represents no . ( . . ’3
discernible relationship. . . ; ‘ A TP A B

Example-. Cell A8-B10 coritains L+. . ThlS means that
one study indicated a positive relationship between

- "Assistance in improving teacher skills" and "Needs,

satlsfactlon, self—actuallzatlon." Cell A6-B9 .

. contains 1©.. This means that one study showed no .~ = .=

‘discernible relatlonshlp .between "Dogmatlsm" and
"Trust." : ; : ' :

A list. of the studaes used.xn constructlng thlS' f} 3~f.,‘>,7

- . -, structure ~ 5.5 & o ‘9., Open . cllmate
' 5. Management ‘style, .- ' "10. Job- ¢
" leadership style,” -~ .. ‘characteristics JE L R,
manager behavior,*  ° .~ 1l. Congruence,. . = - .. o
principal support, . - .. - . consonance. o i e
person-oriented, - .o l20 Achlevement , . P
‘ executive profes- . -13. Informal 5 et P . EX
. ..'¢ sional leadership, . .+ authority A T T
Y. consideration, oo - e . e omed ™
- Likert's~system S ”ﬁv'[f "L owe
2. Because of the SJmllarlty of the elght varlables ln j
" number 5, they have been considered together.
The cells contalnlng symbols represent relatlonshlps y
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o leadershlp behav1or were 51gn1flcant1y and hlghly‘related
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‘ﬁare:relatedl For example, Chung (1970), from a study of

499 Mlchlgan teachers, concluded that v . @ hlgh
teacher-centered management style of leadershlp behavror'
of publlc school prlnc1pals, as percelved by~teaqhers, and

©

high job satlsfactlon are . . . significantly relatedﬁm_
: o . 4 o

"( 19y

, Slmllarly, Lamberb (1968) .in a studyiof‘GOO,Alahama.

1teachers,uc0ncluded that teacher morale'and the'principal‘s‘”«.g'

Turner s (1968) study also supported &his relatlon—'
.y ;

'shlp.A/From hlS study of- teachers of 50 Georgla elementary

>.”,‘schools he concluded that JOb satlsfactlon correlated sxg-

nlflcantly w1th open—cllmate tendency ‘of the school
Achlevement and worklng condltlons were the most lmportantf

satlsflers in open climate schools; status and: personal
llfe were the most drssatlsfylng factors. In-the closed-lﬁ
cllmate schools;_characterlzed by hlgh control and pater— L
nallsm, the most dlssatlsfylng factors Were worklng condl— a

tlons, school pollcy, and admlnlstratlon and superv151on.

Also supportlng the hypothe51s lS the study of Hol— .

-land'(l970)~ Hls study ‘of Massachusettsfeducatlonal data«

 and. questlonnalre responses of pr1n01pals and teacher

A

' assoc1atlon pre51dents revealed that prlnc1pals descrlbed

as exhlbltlng ‘high degnaﬁ;of conslderatlon behav10r had

fewer contract grlevances occurrlng 1n thelr schools than;."

had prlncipals descrlbed as hav1ng low degrees of ‘ L L;f
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_iconsideration’behavlor. Both groups of prlnclpals
'.exhlblted hlgh degrees of 1n1t1at1ng structure behav1or.
| In a 51m11ar veln, Schroder (1971) found from a
study of New Orleans teachers that managerlal behav1or
~‘was srgnlflcantly related to teacher satlsfactlon w1th —
'”superv1510n but was. not related to the rate of. teacher
”{absenteelsm. |

Whlle most. of the studles clted above Seem to 1nd1—

‘cate a. posltlve relatlonshlp between the major varlables, ;'\

'one must note that practlcally all the lnstuments measured

the perceptlons of teachers.‘ It should be noted that

T dlfferent groups of teachers w1th1n the school may percelve
rthe same pr1nc1pal s beha#&or dlfferently and may also hold‘

~fd1fferent expectatlons about how pr1nc1pals should behave. u

A number of studles have been conducted to 1nvest1-‘

'Cgate the assoc1atlons between teacher expectatlons and

T

| ’ teacher satlsfactlon. Bldwell (1955), for‘example, found '

.that teacher satlsfactlon was related to the congruence
.between thelr expectatlons for thelr admlnlstrators and ”1
f thelr perceptlons of admlnlstratlve performance.
Sharma (1955) also reported that satlsfactlon of
‘teachers was related to the extent that teacher expecta—
tions Were fulfllled- and Chase‘(1953), from a study of d
‘ over -2y 000 teachers reported a 70 per cent chance that ’
. teachers would be enthu81ast1c about teachlng 1n a scﬁ/’;

~"where there was congruence between teacher .expectations
o = il B
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regardlng the prlnCJ.pal's role and thEII' perceptlons of

~g
TR e an 5 o«
AP . . LI,

s

the extent that pr1nc1pals fulfllled thelr roles. . B
A : The phenomenon of worker satlsfactlon and produc-:
t1v1ty belng related to expectatlons has been exten51vely

: explored by Vroom (1964) who states that " .‘ .. expectatlons

. <& . are not the only varJ_ables 1nvolved 1n dete'.f:mn_nlng a:

y person s decxslon about the amount of effort that he szll T 4
exert 1n the performance of hlS task or jOb" (p.- 196)
A number of studles have :Lndlcated a relatlonshlp o

'b'etween a ,worker-s pe.rceptlon of hmself and hlS 1nvolve7-

N ment"in his j‘ob'.' For example, Thompson s (1969) study at

Texas Instruments 1nd1cated that an/lnd1v1dual s self- - - ;

.perceptl,o is-a de,ter;xnlnan_t of job satlsfactn.on, and’ Wurtz . R /J
' (19‘72)‘ fo nd from. a etudy of 3,'000 teachers, \suoe‘_rvisors‘, . :

and admini trators that' there is a positive: relationship T

between one s- Job satlsfactlon and the degree of congruence |

‘ between one's self- concept and 1deal self—concept ‘»

»,

Savage (1968) and leert (1961) have attempted tor

_expla:m this phenomenon. Savage (1968) says.,.,_ -
RS although percept:.ons can be dlstressmgly
‘accurate, everyone is 'aware, of the frequency with , .
which behavior .is misunderstood because of  the . 9% g ol
-emotions and needs involved: when one perceaves g e ey s
‘the  behavior of "another and; of course, itdis L,

. ~ very difficult for a.person to view objectlvely SPL L G T 4

B . his own behavior. ' (p. . 130) E o ! -

‘. - Likert .(1961) explalns th_at:_
An individual's reaction to any situation is ‘always,
. a function not of the absclute character of the R
" interaction, but of his perception of it. It is. .~ =~ '~

R S S PRI
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how he sees thlngs that counts, not obJectlve P

real:.ty.‘ (p. 102) - o I 4 r

kS

Savage (1968) explan_ns further, statihg‘-/that'-
-"',,"The lack of congruence may be due to genume dlfferences

. in the expectatlons held for a posmt;ton, or 1t may be due ‘

%
' x

.'to erroneous perceptlons“ (p. 131).
'. - ' i o Elther way, what- a person percelves as- realxty 15
reallty for that/person and he w111 behave accordlnI;ly.
But “reallty" may not be the same for the leader or for a
some othergobserver. o Y LY ‘|

Stud:.es Focusmg Prlmarlly on Product1v1ty
) and Performance

d There appears. to have been very llttle research .
c'a‘r‘ried /out in the area of productllv*lty and performancev in
the educatlona,l context. Some researchers hav‘e'.t:re'ated |
J.t as an :an.Ldental but few have attempted to analyze the
=’nature of product1v1ty, the measurements of product1v1ty,

b "~ or the determmant factors of product1v1ty Out~ of the,’

,-40 or s0 studles 1nc1uded in the constructmn' of Table-2 24,

' ' ' only one dellberately :mvest:Lgated teacher productlv;l.ty

g i
and performance.
B, s e ‘ A number of'other studies have included productivity
o . as one of ‘the varlables J.n thelr 1nvest1gatlons " but. the

"results have tended to be 1nc1us:Lve. Parsons (1971), for

AT AT e e e

ﬁ;__" w e _fexample. reports R pos;\.tlve relationships between -
‘“'Executlve Professxonal Leadershlp scores and © % W p'up'irl.s,'

learning . . (p. 68) and ... profess:.onal staff
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' txators attempt to 1nfluence it* (p.\ B89}, 7, c .
':'teachers and puplls in New York State: schools, determrned
actuallzatmn of puplls, but MCQIJlllln (1969) found - that{
& behavlors_. ~that was related to hlgher teache perceptlons :
. oF, selfeeffect-ivenes's. ' ThJ.s finding tends to. cdst doubt
. on the generally accepted posrtlve relat:.onshlp between B

"‘.From hlS study of v A 309 puplls and 87 flfth and s:thh grade

L 'that teacher satrsfactron "as measured by the- teachers ].S

satlsfled teachers are. more productlve or. that they . PR o

51

L ) s ) . . ' | e . 5 . @ P

may performl more', -'nct 'iess',' effectiyely wherr its admini §—

In a srmllar vein, McCauley (1977), froin a study of

-

that admrm.stratlve processes ‘had an- effect on self- )

.J.t was teacher perceptlons of pr:rncxpals"s stem or:.ented w3 j
i
i

-

teacher—orlented management style and productrvrty.

4

Another' problematlc study was that of . Clark (1968)

teachers from 37 Alabama ‘and Georgla schools, he concluded

" not, srgnJ.fJ.cantly related to the qualJ.ty of teacher-pupll

s
relatlonshrps as evaluated by the puplls.

In descrlblng his survey of studles 1nto these

" relatlonshlps, Penney (1977) crted flve stud:,es relatlng

_ .teacher part:.crpatlon in decrslon-maklng vuth ,product1v1ty '

and concluded "." . . the research reveals a relatlonshlp
between Part:.crpatory Decrslon Maklng 5 e and teacher -

product:.v:.ty, although 1t lﬁ by no means clear" (B, 17)

i

These 1ncons.1.stenc1es and mconclus.rve results : Tk '

~
i e

appear not to glve much support to the hypothesrs that e

1
o
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% perfcrm better than ’unsatisfied teachers. ; Bass '(19'65)”
‘productlve than dlssatlsfxed 'ones.. B S
.‘a) What are the determlnants of product1v1ty? and b) What v
) are JEhE factors that would be used to measure producta.v:.t}z?

‘that it is .not qbvaous, what should be measured. ,One must

' a'hd object-ix;es“ of " the school." If stddent learnlng J,:s to

var:.ables lnto student performance" (p 5) -

-

.52

\

hlghllghts the dllemma when he concluded from 1ndustry

[ \

studies that satlsfled workers are not necessarlly more Ca

!

g 1
: Two questlons, however, are Stlll left unanswered._

-
Ly “

q'

It seems appropr:.ate, at thJ.S pomt, to acknowledge

recognizé that any ‘decision ”tol measure educational produc-
tivityvlwill"depe‘n‘d',: at ~ljsast' in 'part,v on"the philosophy ;

s

be c0n51dered a part of product1v1ty, for example, then

or;e must also note the p0551b1e ex1stence of latent 1earn- \
J.ngs or learnlngs wh.'Lch cannot be very pre01sely measured |

Sergrovannl and Starratt (197’1) descrlbed productlon .
as belng dlfflcult to operatlonallze but suggested that .‘LtA
1ncludes such thlngs as number of students graduated, the -
dropout rate, number of students who go to collegel, etc.

(p. 63) . However, Fagan and Ponder (1979) state that no
theories of teachlng ex1st whlch would translate teacher .

Other researchers and theonsts are somewhat pus‘zled
about the determlnants of productlv:Lty Hall (1972), for
exaxnple, states: . kN ; T e R

' 'l‘he 'ev\iden‘c'e . is ,confounded, ‘_unf.ortunatel‘y' o " ,".{‘.’
by the possibility that the workers themselves . : f

| ; ' . s § 5 s

-~

~
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_Cin the theory He states. |

) ‘tlonshlp between satlsfactlon and ‘«fproduct:thy remalns g

‘ makJ.ng process" (p.u9l) and "-.“'.'

-may contrlbute to thelr greater satlsfactlong and
product:.v:.ty by .their own attitudes and behavior,
. independént of the leader. They might just be
;h:.gh-produc.lng, posrtlvely oriented employees who- -
" *do not requ:.re close, autécratic superv1510n, and
”therefore it is possibleé’ for the . superv1sor of such’
employees to be more human relations oriented' ,

‘e .. . While the evidence does suggest that.
.greater productnn.ty is associated with- supportlve

‘. actually more output when autocratic styles are
used.. .°. . -When workers expect to he: superv1sed
in an autocratlc style, supportlve supervision can
be counterproductlve and satlsfactlon—threatenlng. .
y P 250) g : e . e S

‘ ; Tannerbaum (1971) suggests that there is a- weakness

== \

‘One weakness in the hypothe51s that associates ' .
~_ productivity with satisfaction is the fallure [' e
" to distinguish between satisfaction and mot1Vat10n.

' Insdfar as his needs are met, a person may be -

satisfied with his work. ‘But h:x.s satlsfactlon ; g

indicates little about his - motlvatlon to work-- '

particularly when' his satlsfactlon does not depend

on the amount of effort he puts into his work..

(p. 216) T

*,!- supervision;, other studies report no difference or vl

+

Hence, the questlons concernlng product1v1ty deter— ST

mlnants and measurement rema:Ln unanswered, and the rela-"j'_

elus ive.

5

Related Research in Newfoundland L e A

Several related studies have been conducted 1n New— L

’ foundland :|.n recent years. Inkpen (1974) , from a study of

'_300 elementary teachers of the prov1nce, concluded that

", \-—-'—veeachers desn.re a greater role 1n the declslon-— ‘

'desu:ed par.\tl:‘q.cn.patz,._ong' '
ETEE
s o is varled w1th ‘the decLSJ.onal area" (p., 92). . ‘ N

2
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’1dent1f1able parts. There is.a reallzatlon 1mp11c1t 1n

.:thls approach that practlcally every act must be analyzed

e N NUC I O Sy T ., STV 5 O R _':_ =

In a similar‘study of 250'teachers, Ponder and

-

Bulcock -(1976) obtalned.results 51mllar to those obtalned

a

: by Inkpen (1974)

Penney (1977) conducted a study of. - 280 hlgh school

e teachers in 25 Newfoundland schools.u He'attempted to

°

' :1dent1fy the relatlonshlp beEWeen teacher part101pat10n in

"‘ school de0151on—mak1ng and teacher perceptlon of job

satisfaction and product1v1ty. The- study falled to estab-w
,Illsh a p051t1ve relatlonshlp between partlclpatlon and

' product1v1tx or between job satlsfactron'and product1v1tyl<

T
o

*
o

1v. \\QQNCEP"I‘UAL(.-FRAMEWORK‘

systems approach“ was taken 1n the cOnstructlon

2
]

of the conceptual framework for thlS study . Thls‘ls con~

.

sxstent with the trend that has developed'ln recenf“years
' 1n the study of organlzatlons.‘ Whereas the early concepts
of organlzatapns were concelved of 1n mechanlstlc terms,.

-Wlth 1ts model belng the machlne with a relatlvely szmple"

\
"eduse and effect“,nature, the current ‘trend lS to approach

t

"lthe study of" organlzatlons organlcally._ In this approacAL

"the organlzatlon 1s perce1Ved as belng 1n some. way analo

.
. .

.".'gqus to a 11v1ng organlsm hav;ng ‘a complex,‘changeable,

’:'actlve, dynamlc nature w1th feedback mechanlsms and

-

’

in a multldlmen51onal manner hecause 1ts relatlonshlp w1th-'

©
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"‘ 2.  These. parts are related to one another in an

o .. certain systems ends. {p. 533)

f'iﬂﬂl.‘i;", ' L BT .A‘f"ss‘_ § e
; S : iﬁ P St
the rest of the organlzatlon 1s multlfaceted and changeable..

\

A system,,ln the present sense, 1s a set of forces
1, \ g 1

“or factors whlch are more closely related to each other .

than they are related to forces or factors 1n the external
environment of the system. " @ ‘w". v “"~
o 4 A system has a number of characterlstlcs. Lundber§

(1971) prov1des the follow1ng four characterlstlcs as

# '

m1n1ma1

U e

1."There/are a number of partsr

independent fashion.
3. The interrelated parts exist.in ap env1ronment
- . which is more or: less complex.
4. 'The parts exhibit an ordered pattern of acthlty
. (not random) which is congruent-w1th ach1ev1ng

..In order to systematlze organlzatlonal understandlng

& : - . . B ® ] PiE - . -
‘ B ' B < - - 25 .
T TY T TE AR - s - S NS T T e o, = B
§ « . 2 ¥ <

Scott and Mltchell (1972) suggest that the follow1ng flve o

questlons be. answered- o T ]
M,l. What are the strategic parts?
2. What is the nature of their mutual 1nterdependence'> [ Wl
3. Yhat are the main processes? o A T
. 4.. Which processes link the parts. and fac111tate TLETERE N
‘ their adjustment to each. other? ;B e T T .
- 5. What are the goals sought by the system'> ' }
' : (p- 55)

Likert (1967) suggests that the followingifactors

must be addressed 1n attemptlng to understand .any organiza- . fu'A. ¥

tlonal system- behav;or of 1eaders, motlvatlon of members, : a/f

..

communlcatlon processes, de0151on-mak1ng processes, goal-

settlng processes, the forms of control,‘and product1v1ty o 'Q C g

oy \/ o o

S8 s ' i, ; LI
~r ) " # v .

(p. 25)2
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"gfactors.r
' technological,

four major organlzatlonal 1nputs.“

' met.
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An organlzatlon con51sts of many aspects, forces and
It is affected by envxronmental forces——human,'-”:

socral, and organlzatlonal—-whlch provxde

/

These 1nputs 1nfluence,.

i€ not determlne, managerlal style and other human behav1or

in the organlzatlon, and to the/extent that they are lnflu-"

entlal they determlne the organlzatlon s internal success

\

in terms of output (1 €., product1v1ty and lnleldual

” «

satlsfactlon)

R

These factors are shown in Flgure 2 10 1n dynamlc -

relatlonshlp. ThlS model‘empha31zes that organlzatlonal

-relationships are not simplistic, but are extremely~complex.
g ‘ .‘ : 8 o B , Cal

The Conceptual Llnk
Theory and research 1ndlcate that people have a

[N

varlety of needs. It seems reasonable to assume that

‘people will be satisfied to the.extent that thelr needs are.
A‘Research indicates that individual behavior is
caused. Since individuais‘have unique ﬁersonaiities and

hlstorles, one would expect that/needs-dlsp031tlon w1ll

v

vary Wlth the 1nd1v1dual

s e e

1nd1v1dual behav1or would vary.‘ ThlS is not to suggest

that the 1nﬁlv1dual 1s necessarlly aware of the nature of

hlS needs-d1sposltlons, nor of the stlmull whlch w1ll S
L

produce partlcular behav1oral reactlons 1n the spec1f1c

case. -
/

. A4

Nelther mlght the 1nd1v1dual be aware of the nature~

Hence, 1t would be pected that{ ,

T,

bk




LLq341 =Y. THE ORGANIZATIONAL SYSTEM
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1T 3

= ' INPUTS | - . | MANAGEMENT SYSTEM.| | . OUTPUTS
Technological |- | - 1 e : T
s T C I o R Management Style Satisfaction )
1 - :

Organiz et  Management s L Lo
: 3 Human -Other Management |
ﬂ . System Factors;
% Needs 5
i >
l;Perbep— “‘- -ﬁ  ——
tions means a
|| S . possible
=

relationship

lFigurefZ.lO. A framework for understandlng "human behav1or in organlzatlons.

} VoL A;-uf _ S . A systems model.

Adapted from Seller (1971), p. 527.,
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of the_ reactrve behavior. -

con51stent manner, so much so that,two-sc1ences, psychOIOQY,'

a
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However, people in general tend to react ln a ratherj o

)

a o \

15 not erratlc 1n the general case.

It i8 assumed ‘that teachers w1ll bring 1nto the

educatlonal organlzatlon,soclal and psycholog;cal needs

\

"4recogn1tlon, and’ power- the de31re to undertake sxgnlflcant

~

58

t

\and 5001ology, are founded on the assumptlon that behavior,

~

trial business, and non—educatlonal serv1ce organlzatlons.

Some of these needs are de51re for acceptance, approval,

v

& and 1mportant tasks, and the need for self-fulflllment.

.

Workers (and teachers in the speclflc case) also have a

desire for professional~growth'and want .to sustain a.sense .

of 1mportance and personal worth.“ March and Slmon (1958)

state that LI 1nd1v1duals seek to satlsfy personal

' ‘needs through the’ medlum of the ]Ob" (p. 77)

Whlle 1t lS reallzed that the school s1tuat10n /s

dlfferent from most other workplaces (a statement that

‘”could be made about practlcally any workplace), it is

ior apply to some extent However, 1t is reallzed that

A the unlqueness of ‘the. school env1ronment may - mean that

¥ 4

there are some more or less minor dlscrepan01es in the
P—— Nt

)

descrlptlve ablllty of these theorles relatrve to how well.

" they are able to descrlbe the nonneducat;onal workplace.f

" somewhat similar to the needs of’other workers in‘indus-"

assumed that most of the theorles of organlzatlonal behav- -

el et

2

~z
LS

B s T

o .

ardaa i

n o e, S St AT A

R

S, «,'.‘.

& PO
S

bt

Rt



B = T T

e e Jeuts Wi R WS

ey

\ SLtuatlon.. One would suspect, however, that each of the

"theorles has an element of truth or descrlptlve ablllty

2.11.

8.
G

L percelve hlS respectlve superlor s behav10r in a comparable

"manner, in general, ‘and that ‘their respectlve behav1ors -

UG b A | T AR R 5 ot e e 3 ¢ PV me g

fa .« It is not suggested that any spe01f1c theory suf-

f1c1ently descrlbes behavror in any partlcular work-

r

/ o
for most. organlzatlonal work settlngs, and for the educa--,

M

.tlonal work 31tuatlon in partlcular by v1rtue of the fact ‘ﬁﬁ .

-that these theorles deal w1th people 1n organlzatlons, and

schools are not dlfferent in that respect.
Hence, it 1s suggested that an Eclectlc-Plus Theory

of behav1or would be the optlmum theory for any partlcular

work - context. .This theory is glven as a model ln Flgure '

It seems reasonable to assume that teacher'behav—
ioral reactions will be comparable to the appropriate

parallel behaVioral,reactions of other workers, given a

s .. " . ¢

; stlmulus w1th a comparable perceptlon value. .i.l . , v . B

It also seems reasonable to assume than an lndus-
tnlal managerlal style could be translated into a parallel :”'
manager1a1 style in the: educatlonal context.". 4 v

Then, given a worker centered manager1a1 behavior
lp the non~educatlonal context and the parallel teacher-.,

»

centered managerlal behavror of a prlnC1pa1, one would

W assume that the non-teacher and the teacher~would each

would.have the.sameyvalue'w1th;n their own.unﬁque contextg; o

C o

Pk )
<

v

-




N

s ST BT RS "-"h‘.r“?:".tis RS

it

ablionss

o

O T e

' _Figure 2.11.

T PO e e D o et ot S & o b e e

s,

" MANAGEMENT .

ECLECTIC-
PLUS s
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 /THEORIES
"YET TO BE
.. FORMULATED

ORGANIZATIONRb\
'; THEORIES ‘

.-'The “eclectlc" part represents the

’ appllcable nature of extant theorles,- '
.the "plus"” represents an as yet =
unknown’ quant1ty—-new understandlngs '
»from theorles yet to be formulated.
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"The research into the’relationships'between manager-“'

3- lal style and ]Ob satlsfactlon 1n educatlon, bu51ness, and
1ndustry tends to support these assumptlons.
| The concept of teacher product1v1ty has)recelved
very llttle study, while 1ndustr1al product1v1ty has been
’f‘con51stently tudied for ‘decades, resultlng in. some 9051-'r

'*tive, 1f tenu s relatlonshlps.

-

leen the foregolng dlscu551on, it seems reasonable

g “”to conclude that 51nce research has establlshed that _'

!

'7"greater product1v1ty is p051t1vely assoc1ated with worker- s

' centered. management style in 1ndustry, then the appropr;ate’:?-’

< translatlon, teacher-centered management style of prlnclpals(
‘i w1ll be assoc1ated p051t1vely w1th greater teacher produc-"
'Thattls, 1f-a'part1cu1ar style of managementuwxll ‘

. Amotivate-industrial and other'non-teacher workers, then

':F\ the approprlate translatlon of that management style to

_the school context should so motlvate teachers.'] th

v! suMnAaY ..

ThlS rev1ew has 1ncluded 11terature on many aspects

fhof human behav1or 1n organxzatlons. Probably the most that
:can be sald is that some" relatlonshlps may have been k

' 1dent1f1ed but there 1s 80 11ttle conc1u51ve ev1dence that =
-tmost relatlonshlps must still be stated ‘as. conjectures,

“spefulatlons, or hypotheses.-l'f -, "d A »{{ ;o S
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w-lzatlons would have to be tentatlve and very cqrefully

In partlcular,'lt has been more or less concluded
Lthat SOme relatlonshlps EXlSt between the varlables most LN

"relevant to thls study--management style, jOb satlsfactlon, -

= 1 . 2

Aand/product1v1ty.‘.. R : , T N ‘ .

o R g

Ho§fver, the questlons of causallty among these -

“varlables have not been satlsfactorlly answered. Because

of the)hnconclusrve nature of the research wh1ch has been

f completed there 1s an obv1ous need for addltlonal research

Whl&e thlS study ‘was dlrected toward the 1solat10n

¢

o

‘Zof some of the a35001atlons between the varlables mentloned,

lt was acknowledged that human behav1or 1n organlzatlons
'

1s a' very complex field for/research and that any general—

constructed
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some_of ‘the relatlonshlps between management-style, ]Ob ‘_«f;'"‘ f":f
, satlsgactlon, and job product1v1ty in Newfoundland educa— -f';d,g:.

r,tlonal settlngs.' In partlcular, the purpose of the study

. "This chapter contalns an account of the _ ooy WDk
 methodology used in the research. Included is a - e e e "t
' ..description of thé. population and sample, the - g e £ _
" instruments, and the results of the factor ~ - '« . 0. 4
.analysis'procedures. Described also is the ba31c',.:,.>- 5
.path analysis model which was used in the: 1nter—"‘ y 0
'pretatlon of the research results., ' -

Ly ! ‘

o . oy
 CHAPTER 3 ' ;
SEE N

“4

!

b

'METHODOLOGY f :
o - & 1
'I..STATEMEN&.OF,THE PkOBLEM,'\ S B SRS N
. ) o . Lo ) 3 B §

" This study was conducted in order to 1nvestlgate

.

r‘ ”__._&' wPerd

was to answer the follow1ng questlons.‘v'ﬁ_’ f\ S M‘ff‘ S 1:{ft~

te

.Al.“What lS the nature of the relatlonshlp between '

‘ . "Teacher—Centered Management Style and Teacher : .‘ﬁ_'.3i
} B Job Satlsfactlon as percelved by teachers"’*I sl

. .2._ What is the nature of the relatlonehlp between

{m t"Teacher-Centered'Management Style and Teacher' l" 1

';; ‘Product1v1ty, as percelved by teachers? ‘ i - ::n. ;

d TBW‘ What ‘is the nature of relatlonshlp between ‘-: \t*“f ;" ‘w:%fl

,j r'Teacher Job Satlsfactlon and Teacher Product1v1ty l o ?

fas percelved by 1:.eachers‘> t _'.“:,7' ‘nl" = “f H_:','\_*

r\\‘ d ;' . 0 g ¢ . €
‘. . L " :

T T . % e @ I
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‘_'the north. B . Qf
’,and flve all—grade schools w1th grades seven to eleven.

‘were ln ‘the sample area.

" costal and Roman Cathollc.

L

ntown, Klng s Pornt 1s a farm;ng area, Pllley s Island is in ..,

. of Grand'Falls-Windsor have a combined population“in‘excess~

/
O

= P‘oPULAT'Ion- AnD‘ SAMPI}E )

' -

As a representatlve sample of’ Newfoundland and

\

l'Labrador junlor and senlor hlgh school teachers, those B

7g‘teachers of grades seven to eleven in the schools of the ?f

..Grand Falls‘area were selectedr,.Thls area, deflned for
‘present'purposes,Ainoluded'all'schools teachlng grades}

'fseven to eleven from Botwood Pn the south to Bale Verte 1n

ThlS area contalns 15 Junlor and senlor hlgh schools

"’,Approx1mately 225 ]unlor and" senlor hlgh school teachers‘

Thls sample contalns schools of all major rellglous

tgroups havrng schools in- the prov1nce--Integrated Pente-~

The people of thls area are engaged in occupatlons"‘

typ1ca1 of the provrnce.. Buchans, for example, is a mlnlng

a communlty-cluster where flshlng is. a major occupatlon.

'Grand Falls 1s a manufacturlng center,.Sprlngdale is prl-

marlly a serv1ce town; and many of the communltles repre-

f sented - are typlcal Newfoundland outports. In all-«student51
"from 30 c0mmun1t1es attend the schools represented in thlS

*sample.

o G
¢

~ There is a rural—urban mix as‘Well. ~The twin—=towns

1

' ¥ 5 4 " o ® oL B i § B . '~ N,
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65 "
- of 15 000 At the other extreme are. communltles such as-
. ‘Mlddle Arm, whlé"has a populatlon of approx1mate1y 300._

W

Thls area also contalns a broad ‘range of soc1o—x'

; ,economlc levels, rangxng from unskllled workers to the i
s - _ &
}‘~: : ;hlgher profe551onal levels. ,51

a2t ,

~ .

It was for these reasons that thlS area seemed to
|

be typlcal of the prov1nce,'and because of these reasons

lt was felt that the gbncluslons drawn from thls study
'could be generallzable to the total teacher populatlon of
.‘the prov1nce. ‘

iy o B .+ . 7 Each of the four school superlntendents in the-

Grand Falls area were contacted and perm1551on was obtalned

4 EY
7 . N,

'”.to approach the respectlve schools.< The school pr1nc1pals

of the schools were then approached and perm1591on was
’ obtalned to survey. 18 of the 20 schools 1n ‘the sample. ,f-

P ‘ - ‘/; a copy of the questlonnalre was- hand—dellvered to
' ' ' the teachers who were glven a brlef verbal ratlonale for

) the study and were requested to complete the questlonnalre.
L‘; . R ~ There were exceptlons td thls general procedure. In .
‘four of the schools 1tawas necessary to leave the questlon-

'nalres to be dlstrlbuted by the admlnlstrators of the schools.

;. . = o ’ The questlonnalres were collected later on the same_

e
o .

\

"day, or on the follow1ng days. e

A total of 209 questlonnalres were dellvered, of
t

. f;} 24 whlch l77 were completed and returned--a response raté of
- : . . 4 J v

."84 7/per cent., y  wh

’
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"sisted:of ‘three instrumehts:"

‘66

"structure, .and. the organlzatlonal structure are for most -

-

lpurposes comparable from school to school at least when',’ o

the study is conflned to the general North Amerlcan publrc

L : . : "
school context. A

In spite of the obv1ous dlfflcultles, wh;ch have been :

.‘alluded to in the “leltatlons“ sectlon, the questlonnalre '

¥ v N .
survey has been con51stent1y used and does have con31derable /

merit."The method is "reallst;c"; it takes place w1th1n the :'

'organizational context; data on many aspects of actual per-“

formance is obtalned, actual tasks and goals are subjected

St A v LD s ':. et =

.to scrutlny.' Many varletles of complex behavxor can be g ”
"observed“ and much of the reported performance can be sub-

ﬂjected‘tovanaly51s, The data gatherlng is relatlvely

2 s AT WR———— o T sev -

efficient and the method lends itself to quantification. , e

Probably the strongest attrlbute of the survey T :

method 1s the fact that it 1s "

NN powerful tool for comparlsons-—among
individuals, between groups and between organlza—-'

.. tions. A large number of people can be subjected

to precisely the same set of objective stimuli.
maklng p0351b1e a mlde range of comparisons.
(Whyte, 1963, P. 54)

The survey quest;onnaire,used in this study con- : h, . l
B 8 '

I i o i

(a) the Teacher—Centered Management Style Questlonnalre,.
Instrument 1 _ ':_, P LA U

(b) the Teacher Perceptlon of Job Satisfaction Questlon- . . '
naire, ‘Instrument 2; and. ﬂ ‘."', :' ' ; “'{:n

(c) the Teacher Percebtlon ofvProduct1v1ty Questlonnalre,

A

'Instrument 3.‘




lsald to be obllque."" Hﬁ S 1‘ £

All three 1nstruments were subjected to factor 3; .

o'

7»>analy51s, a statlstlcal procedure expllcated by 'such people xavf

-as -Harman (1967) 'and Rummel (1970). Thlsuprccedure is used't01’

analyze a set -of observatiOnS'from'their intercorrelatidns tO'

edetermlne whether the . varlatlons represented can be adequately,;l

raccounted for by a: number of ba81c categorles smaller than

that w1th whlch the‘1nvestlgat10n started. The procedure'

~

‘fac111tates the explanatron of data obtalned by a 1arge number

) of "a prlorl measures in terms of a smaller number of refer—

Tl

“ -ence varlables. That 1s, factor analysrs is a. data reductron .

_technlque. Through factor ana1y51s one seeks to 1dent1fy the.‘

-

tralts th@h 1tems measure in common and whlch result 1n
thelrrlntercorrelatlons.. .
In mathematlcal terms, a factor 1s that vector whlch

best flts the plots of the data in. n—d1mens1onal space. ThlS'.

: F4l
means, for example, that a set of data that can be adequate?@

rdl

B descrlbed by two factors, can be meanlngfully plotted on a \\;n~

two—dlmen51ona1 grrd. (A set of data whlch requrred more,
than three factors to. be descrlbed would be dlfflcult to ;=/

v1sua11ze geometrlcallyr Ly

The factors can be submltted (1 e., mathematlcally
manlpulated) to orthogonal or obllque rotatlons. ThlS means

that the: grld axes are rotated“ around the grld or1g1n to
e P -

"fobtaln a better "flt" for the data. If«the axes of the P2 *,

'fgrld .are kept at .90° the rotatlons are sa1d to be orthogonaly

i

if the axes are not kept orthogonal, then the rotatrons are

'n

LY
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" A -number of factor‘varlable methods and rotation

g methods'Can be employed " In the present‘case the method.

employed was that stat;stlcal manlpulatlve (algebrarg)

i e
procedure called pr1nc1pal component analy51s with obllqwe

rotatlons. Pr1nc1pal component analy51s dlffers from pr1nc1—"

pal fagtor ana1y81s prlmarlly in that” in the former no

partlcular assumptlons about the underlylng structure of the

,varlables are necpssary One151mp1y seeks that partlcular\

llnear comblnatlon of varlables ‘that w1ll account for the -
of ’ . l o (
Optlmum amoqpulof»yarlance, o . o : . ¥
The Teacqer-Centered Management StyleL ‘ ‘
-Questibnnalre. '

P L .

’ » o Ja,

e Ehe Teacher—Centered Management Style questlonnalre

e . i

" was, developed at the Instltute for Soclal Research at the

Universlty of Mlchlgan, and was used, orlglnally, by Chung

(19681/a part of a study for a. doctoral the51s. In ‘the’

present nstance, the orlglnal.le-ltem 1nstrument was admlnls-”

r ® s

tered. The complete 1nstrument 1s given 1n Appendlx A. ,
. L r

"2,
gects tP lndlcate the response most adequately descrlblng how

.they felt about each 1tem. Responses were coded as folloWs-

J% tf ~ . a"
R -'-almost always ) ‘ )
o 2 eftens X 0T
L "f 3 F_sometlmeS‘ TS,
A o : 4 . ol very seldom b # ‘,.'i .
“,' - In order(to mmke the data compatlble w1th ‘the’ other

«

data in the study,.ltems l to 9, 12, and lS were recorded

‘as follows-:~ SR }.

';The dlrectlons of this 1nstrument 1nstructed the sub-"

L3




~

Wy .

et S

,1975) ’

_‘deleted R L

”,analy51sd§n an- attempt to obtaln "cleaner“‘factors.

The columns

" ables.-

Alndependent

\gorles by whﬂbh the data ~may be clas51f1ed

, 5. e 5
b

B sl L. ST (VIR

5 s . s e SRR e o .
) N
P ' F ]
B fL 4y B he CH T REnm ST - e 83
" ' 1 = very seldom . .
< 2 sometimes AL :
y 73\r7:often *-.ﬂf . : ¥ A i
! 4 almost alwaYS

aThe data were then sub ected to factor analy51s Wlth obllque

‘ rotatlons, u51ng the S SS computer package (Nle, et al.,

The factor analy51s results were examlned and 1tems~‘

, that “did not load suhstantlally on elther factor were

4 ‘
v, °

B T :
The remalnlng 1tems were re- submltted to’ factor

l

" ]cormelatlons among the 12 remalnlng items-are shown in

»-

The results of‘the*factgr analysis, whiéh'ls'based

on the correlatlons of Table 3. l, are presented 1n Tables

Table 3. L.

+

32,33,34,35;and36

.' Tablé*% 2 con ins the unrotated factor matrlx.

deflne the factors,-the rows refer to-the vari-“

The 1nﬁe;sectlon of the row and column contalns the "

ldadihg~for the row varlable on the column factor.,tThe“twol

sets of relatlonShlps,ln the data, as shownqun

zTable B2y may be con81dered as manlfestlng two dlfferent

6

klnds of 1nfluences on the data or as’ presentlng two cate-~

The flrst A

‘v

1

¥

. The llteratureGOn Factor _Analysis suggests a "t o
i ~factor loadlng cut-off of .30 on 51gniflcant 1§§ms..u *
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. TABLE 3.1

CORRELATION COEFFICIENTS FOR MANAGEMENT STYLE VARIABLES ~ - -

A

S M5

M9 .

- M11

L Ml2.

T Ml M2
Ml*ﬂl.OOG © .514
. M2 - < " .1.000.
‘M3 - - .
M4 - :
M6 .
-
e

oMz

"2.49_3.07 2.76

2.46 |
'1.o3kf1.oz 1.05
: 4 .o

1.1 .

M3 M4

L2429 .318  .547

524 <515 (484
"1.000 - .408° .385
- 1.000 E 3

1.000

coomMes 3 g o

¢ % S Mlo =4 ” / . \
N £ N -
2w Ml]: . e .:,‘.,,,?.;:ﬁ_—',_..;, =, i

MG‘

©398
.426;

.386

.405°

.507 .
'1.000

M7

.258

.404
-359
- .203

547

1.000 °

3.01  2.95 2.68

- .92\ 1.08:

319

M8

.352{
',sis_
.498 .

".328

.404.
..452

.381
1.000

~.

.94

4312
¢ 371

860"
$.218

.273

- .479
11.000

;420_
T 0,451

M1l0

-.154

—.229

-.279

2,091

C-.076 "

~.265
L =477

~

-.288 -
-.317

1.000

2,99

.99

2.83
.94 .

'.281.
/;362-

.148

1.267 0 -

".280

C.127

.127
.203

N

. -083-

232
1.000

..250

254" -

..070

350

143 70
g1 - N

2139 .

.053 ¢

.162
340
‘1.000

3.16 °3.51

.99

.94 .

<130 -

=N . -177 - 1750 175 175 - 177 176 - 175 . 177 - .176. 177 176 . 173,
« =~ c g ) . N
>
' }Théséaﬁqriable numbers refer tp items ;from ;nstrument'i;
_ . . o
g >;§“- E

- # = - V.)

s ) L. / N ‘ ° l-‘ - (,

Wit ot ;%. . — et “ WS

e - : ’ i

oL

AN VIR AT ATt e

18— gt ot s dbied 4

toavl



O RPLN LR I Sl T L

T e a0 e mash i bt et k3 4 s e amen e L Lt mge e oy masmtninies

o | Fe . L e S 2.1 M. . .
. & ; _ : : s g

-

AU

LI

A . -

' unrotated factor fepresents the strongest pattern of the

R U RN DS \r..}_.:_wv—,m“,c,ﬂu‘.
L

“j7relatiohships’in the, data; the Second represents the ﬁext“? o
P " 'strongest pattern that is 1ndependent of the flrst. Each

,Afactor represents a pattern of, relatlonships among the data
e

B S

<7that is 1ndependent of the other patterns..

o . s . . # a B
¢ . ¢ . . . . L f r.
4 s . & . & 1

TABLE32. : ‘*-“-*

:UNROTATED FACTOR MATRIX FOR MANAGEMENT STYLE VARIABLES\M-

T, ] ‘ - I 5 B

.iw:Variahiesﬂ © ' Factor'l - Factor 2 "ﬂcommunal}ty =

o Mix - .27 . . g4 L4217
L. e w2t o0 U w7est 4 T a9 607
. CeoM3 . 645, T -.074. . - . .a21
. M4 ..s38 . .1s8 - . . .314
) . ‘M5. .. .Jee0 - 258 <+ - .502
Lo T . M6 ... .. .686 - - =115 . .483 N
oo D uwT T us76 -4306 . .426 . SRV
ot e T Mg T e90 0 —i0Ta 7 454
' ... M9 ., c...585, - . “-.328 . . - 451
i , .m0 o =372 .61 ... 5227
f e [ & VY- T F - B 1:1: I
ot M2 L L265 . .446 . .269 . S
‘,'f’l'f,‘ ..  Bfgenyalues 4.025 . 1.239 .- oo v 0 /)
!

e A ) - & T o e e R el S S L B S
$ A s ek S Dp T e s T bl
3

‘Per cent @ SO R e T R
of Varj:ance", 76'5 S 23.5 fy -~ o ~: ./‘ o

% B
)

- ) i o roe N -

TR

g‘ e, T ow #iheséhvariable humbers‘refer toﬁitemstfromhlhstrumeht'l.

T

N

The amount of varlatlon 1n the data descrlbed QMVAM’QQ} S 3,

‘ decreases fucce551vely Wlth each factpr, the flrst factor

=

“-contalns the greatest amount of varlatlon, the 1ast factor
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’ 1t probably cannot be assumed that the variables related
: to aspects of human behav1or, such as worker-orlented

‘ admlnlstratlve behavxor,-are 1ndependent of each other. '

g the meanlngful content of the factors.

measure of the degree of 1nvolvement of each

. s ~
B R o PN . i -

“y »; % “« Ve
+ st s P - > %

the least amount of varlatlon.,.'

The column in Table 3 2 headed COmmunallty lndl—

cates the total varlance accounted for by the comblnatlon

of all the factors. ThlS value 1nd1cates the amount of

varlance of a varlable that is accounted for by the

factors.

The two factors reported in Table 3.2 were rotated :

‘obllquely 'in order to achleve a 31mpler and theoretlcally o

ik moreemeanlngful factor pattern.f

Obllque rotatlon is justlfled on the grounds that

v,

- .In any case, if- the relationshlps are 'in fact uncorrelated,

»

~then orthogonal factors will result from obllque rotatlons.‘”

K

Obllque rotatlon has been con51stently used with. all factor

_,analyses in. thlS research

The factor pattern which: resulted from the obllque

~: rotation of the factors.in Table_3.2,is~shown11n,Table 3.3

: 'This‘matrix'was examined by cclumns.in order to interpret

¥ -

The parameters 1n B
DI .

the table define the patterns of the data and

v

- ,the pattprn’ - ‘ ) : | - " . : .’ 4 4~.‘. i . } . ‘ < / ‘I"I. | ‘ ) 2
— i IQ‘ Yoo o U t a5 8 ot ' 2;. “'* ] o . 3 . ’ A ) Ve .
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B Variables: Factor 1 * ' Factor 2 5
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Ml* . . .es2 . u3s0 0 ,
M3 o o b 20 00 - T e
ma REUEIEEE i [ 2 :301
R T+ . B 432
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"« ... . *These variable,numpers,refer to items from}Instrumeht’l.
- ;‘A', . .‘" ‘ ". P .

}

’ » ‘ The factor structure nmtrlx (Table 3.4) glves tbe'

"
i
]
2
:
i
i

i correlptlon of each 1tem wrth each factor.' The loadlngs .o
W : ,

_i-‘:f L are strlctly 1nterpretable as correlatlonsa The factor ol E' < ;
B 3?;ﬂstructure is used 1n 1dent1fy1ng varlables most hlghly ‘
{_1nvolved in- a’factor. . o , S s R
e " ‘ CInv order to construct meanlngful composlte scores ,?/'

_ \representlné the faqtors. Eactbr score coefflclents had to ‘ fd, '
" « T ;
B L 'fifich"be calculated Theyﬁare reported in Table 3. 5.» A N . éfe
ke . . u By-use, of the grss computer programs‘ a factor :ire-«?"f:i: ?*

correlatloc’ﬁatrlx was’ computed for-each set. of'factors.’ h

e g wal‘ ’ Thls correlatlon provzded, smmply, a measure of the correla-

o - L. ',

lf'f. ;. ';:4 tlon of the factors and are to be 1nterpreted strlctly as’ _"

.. !
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a. ux:nlatlon (1 e., the closer the correlatlon 1s to 0, the[f

S e s <’more lndependent the factors) .. The’ matrlx“le given ‘in

for o0 . Table 3.6,

e v""., ' . TABLE 3.5 !
¢ . 5 % : . ' PN
i TP o L FACTOR CORRELATIONS OF MANAGEMENT STYLE FACTORS
: ' . TN

- . l * o | Factor l7< l .Factoroﬁ

~ * : ¢ b gl
. o Factor 1 e ., - L/000 -+ V0 -.211

A

° ) 5 § 5 ¢ ey

J Slnce Factor l accounted for 76 per cent of.#he’ff

'~ . . 'variance, it was,de01ded that it was an adequate measure:

of Teacﬁer—Centered Management Style. ‘The pine items'ﬁhicﬁ -

W ‘ .
i . L E v

o t " . . . , o - : i T .

o . ..comprise the first factor, in order of magnitude:are:

‘item No. . Factor Loadingy - HHLContent
The pr1n01pal brxngs educatlonal
. literature and conferences to’

M9 687

‘Brlnc1pal encourages and’ sup--~
ports new ways of teachlnga,.

., ME L 677
MY o .667 "Pr1n01pa1 encourages contlnued
' L -professional -training. . -

-

- MB - - ".643.
. ' R . versation w1th teadBErs. : 1%

' M2 T L6248 - " “principal demonstrates warm per-
PR R - 5 sonal 1nterest in teachers.

;Mg . .620 . Pr1nc1pal helps teacher deal Wlth

Ps

i

oML T 482, - Pr1nc1pal seeks suggestlons from
et o co ' 'teachers.L ; i
CosoME .47 '~ Principal consults teachers before

i}

‘classroom problems. S SN

]

f W T v et T PR © . making. major school decision.

1 Chal 'M47’,ﬂ . . .413. . Teacher’ feels.lt is- alright' to’zl‘
| SR AR SO TR S '.“.x.'.‘_ask pr1nc1pal for help :
~ B . . = S - ) . ' .,"‘-}:, b ‘\. - .k, o . . 3

2K : PR ' i ?f,
ST T A . Rl ‘ .

%

. "‘
Prlnc1pal has- ample time for con— i

v e ¥ =
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lThese nlne 1tems seem to reflect aspects of 1nter—"
pergcnal relatlons. A hlgh score on thlS factor~woula-" |
indlcate a teacher who - felt that he’ had a good personal A: f?--
,relatlonship w1th hls pr1nc1pa1.< Alternately,’a hlgh com-—
y’p051te score by a hlgh school faculty would 1nd1cate that
g the prrn01pal had been successful in establlshlng'a oood ‘
:Jpersonal relationshlp with. hlS faculty as a whole.
The rellablllty coeff1c1ent of Factor l, as calcu-
lated by Cronbach s Alpha formula, was 86 (Cronbach;M1951). 1
“ " The/eomp051te scores used in subsequent analy51s*/ ‘ i
' were welghted Zwscores.' The, general formula used was \_ﬂr L
zgi(vi - X, /:oi,ﬂwherev ) nn ' L‘_ L
’ 4 +is the variablevaeeiéaatiOn?. A ;;J
'Vi is the ootainéd‘SCOre,.l' | 5}
gy is thelfactor\ecore coefficleAt,' g ‘g
' ;.ziit‘ is theiﬁean score, and " N 2 R i
} . '.oi‘ ie the gtandard deviationt . d
0\ g The c0mp051te varlable used for Teacﬁer-Centered -{4
-‘Management Style was: i o . | )
MANAGEMENT. e 087" (Ml —-2 41)/ 93) + (. 195 (MZ - 2. 45)/1‘l1) .

1 /-+ ( 135 (M3 <3, 49)/1 03) % ( 058 (M4 - 3 07)/1 02) ' ? ;
“*# L 110 (MS - 2 '76)/1 05) + L 178 (M6 3. 01)/ 92) - iy jﬁ
(144 (M7 - 2 95)/1 oe) + 0 144 (Ms —»z 53)/ 94) 2 *‘%‘4
“ 0 166 (M9 i 2. 99)/ 99) f’fi TP T D S "

5 | | ;5:
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" The Teacher Perceptlon of Job Sat:.sfact’fa’% s S .=, ,
S Questlonnalre s E — p ‘. s 'j‘ ‘ o o 4 9
. o %0 Thls sevén-—:.tem questlonnalre was developed by . \ ;
N 'Penney (19 78) at Memor:.al Unlversa.ty of Newfoundland t : e
, '.15 glven in 1ts ent:.rety J.n Append:.x B. %, \ . ‘ .
o R }‘:‘or thls 1nstrument, the respondents were mstructed‘ '
| s to lndlcate ‘the ;'esponse whlch most adequately descrxbed .
.‘ . thelr“;feellngs about the 1‘tems. Responses\ were coded ass
v’ follost - ] Pt nad )
| ' i T arery ea'tisfied-, _
2 satlsfled : | ," L o - j.
. " 58 sllghtly dlssatlsfled ’, { ”
g '. 4 B very d:.ssat:.sfled. Lo ‘l‘k"At"““
In order- to make the data compatlble w::.th the other
data .m the study, the responses were recorded as follows. g5
' ", e 5 very dlssatlsfled g ¥
| S sl:.ghtly d:.ssatlsfled
’ A 3 ' -satxsfled :
i 4, ,‘ )Very satlsfled. . - e
_ ‘, The data were subjected to factor analysm us:.né
prlncxpal component analysis and obllque rotatlons. The
results Aof the 1n1t1al factor analys:.s v;ere exam:med and
. .J.tems that did not load substant:.ally on the factors kwere , ‘
‘ ‘deleted : Table 3 7 contams the correlatlon Jmatrlx of the "@
o 'rema:.nlng fJ.ve Sat:.sfactlon varlabfes. : vy ,' R
[ .\ : These flve Satlsfactlon var:.ables were re—submltted
oo to factor analysz.s. :_ 'I‘he resuli;s of the seccnd f,aoj:o;', , -.»v"/;w'
PR . . R e
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,,g, .analysz.s .are presented in Tables 3 .8 to 3 12 Table 3.'9
conta:.ns the unrotated factor matrlx- ; Tables 3.9, ~3.lO,;‘. ‘
and 3.11 contam, respectlvely, the rotated facto\pattern,

. o :
'.the rotated féctor structure, and the factor score coe\f\ , l

frcxené‘s of the Satlsfactlon varlables. . Table 3. 12 com—) o

5, _talns the factor correlat:.on matrlx. oo 3 ; " P ) | . . § .

o . ¢ ' / . § i . r
7 The unrotated factors reported in Table 3 8 wer ‘ . “-_...‘
i PP : Y

" rotated obllquely in order to achleve a s:.mpler factor pat- 5 g

tern. The factor pattern wh:.ch resulted from thls obllque

. rotatlon is shown in Table 3.9+ - : ;':“- L LR

g Rellablllty coeff1¢:1ents computed by Cronbach =3

Alpha formula (Cronbach 1951) for "Satlsfactlon" factors

were as follows. '

Factor 7 E g o " : Reliabilitz-.
'% | Factor'l (Items sl, sz) Y |

- i -

Factor 2 (Items s4 55 .86) 3.58 ‘ I A R

Factor l was, desn.gnated Teacher Salary Satlsfactlon. S S

The .two’ J.tems which Icompr:.sed thls, facto_r, in order of

magnltude are: o

-

"”'Ptem No. Eactor‘Loading" l Content R

s2 L1869 Chances of: rece1v1ng salary .
U A J.ncreases 'without promot:mn. :

. 8L - L3180 Top salary avallable to teachers.

& . ‘I'hese two J.tems undoubtably reflect teacher satis- \

n- 7 factlon with salary A hJ,gh score on. thls factor would

1nd1cate /hlgh teacher satlsfactn.on w:.th salary.

N
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“ TABLE 3.7

s

CORRELATION COEFFICIENTS FOR:SATISFACTION VARIABLES -~ - -

P S R A : B oS : _ e

e

a ; Ts1» ¢ 1.000 .287 - .036  .097 -.037.
L e .os2 ..o .1.00  .033. .246  .124
ey cs3 o o 10000 .218 .543
e e es T LT T T o0, g s200 T ML
; A 's6. LT e T . 1000 rL
o0 Mean . 2017 2,09 - 2:66. 2.19. 2.55
. .. 8nb.C 180 .84 . .65 J76 .67
SR o T 176 0 169 174 - 1750 at6 -

&

- g'These variable numbers refer to items from Instrument 2. = - iz 4
L i T : l. Sy s X b,{‘ v g

'TABLE 3.8

. ' UNROTATED FACTOR MATRIX FOR SATISFACTION VARIABLES - ' .  , * {

Q : ——

—am -

- Variables Factor 1. Factor 2 Communality LR

o | Coose. L Laaest T 349 .138 -
S e e, v B2 T U361 . . nBBOMer L, 503 . .-
TN s . .682 ooome2gs L5400 LT
o LS. 88T T o367 T .. 161 v ¢ 161 -
© s - 7T o .mes . -.230 - . L5417 o MY
.. Eigenvalues -~ 1.240 . .739 . o 000 aao

“Per cent of
Variance

3

.

e an s S M . B

62.1 [, .U81.3 iU e o RS

e S
———

& *These variable numbers refer to -items from Instrument 3. . T
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" TABLE. 3.9

ROTATED FACTOR: PATTERN OF SATIS

& d

Cteaes

FACTION VARIABLES:

. ch.ariab],.e's"

———

' Factor

% N

. S1%

s4
85
6

=.052

. .005"

L \745

©.255
.743 -,

1 . Factar 2

.378

T .769
=.070
L2640
- ~.020 -

*These variable

I

A
Y

0
.

.. "ROTATED FACTOR ‘STRUCTURE OF SATISFACTION VARIALBES. .

v 5

i

n};mbers refer to items ijomjﬁlhst_fmriéng 2.

~

g

| TABLE 3.10

!

Variébleé

"Factor 1’ ':"

=

' o Factor. 2

e Sl*_" |
o Ts2"
84 -
B5 o »

s6

i’

. ; i
v - Yy

iy, i

a5 PR

w152
;732
.306

© 4368

R,

L. 073

-3 13
V132 ¢

i
PRI

- i : =

2 d
s f

. i
A R L]
s .
e s

~ _*These“variable miumbers refer to items from Instrument 2.°
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" FACTOR SCORE COEFFICIENTS OF SATISFKCTION 'VARIABLES

.8

' variables = = - Factor 1 ;E‘a'ictof_iz | Y, }-.’ .
_ e L gl® 0 e T 2008 ¢ . J156 -
L ] 5 s A . . . 3 ax b ~-' el
T N S R L 058 o694
S T S AR AL | LR T
LB F e 85 ... e L0960 i 23T
86 j T h.464 n.'A v.OlO ! " = .. '4

(s | . )//.4\\ : ’ -
) = " ) ' > o ¥ o A . .
. =
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«n ’ ) R . a o i ) ; 2 . ¥, . 74,1 LT - i
*These variable numbers V;éf.erxtqitbms'.f,-ro_n; Ingtri{nient' 2.,
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‘ FACTOR CORRELATIONS OF samsmwr;on FACTOR§ | S E

\: £ -: i g, ’
¥ P : 3
-'-' e -. ' ' a B . ..

; . ) - ) - —~ e 9 - - e .} ;‘ ',.5 ) . i .
: . m s  Factor. 1 ‘1 . . 1000 - -.192 0 0 T FF
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, . \\\ , Factor 2 was de31gnated -Teacher Satlsfac{ion w1th i, B
- B S the Gapab:l.l:.ties of Teé.cher ColleagueS‘ The three 1tems .’\' .
| .: whlch compr:.sed thJ.s factor, in’ order of magnltude are- T I

Item No. o Factor LoadJ.ng T s ‘Content

s Fr g ;"5‘4 , " o -‘.745 . .3Capab111t1es o,f most o _
e T 5 5 am Jea ‘o sl teachers. o ™a wu . '.-, o *

& 5 e ¥ ) L . J s NE e . IS
" ,“-- . 86 ‘, P .‘-743 i Level ‘of professional

1 7 Pt AR e Lk standards maintained.
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" ut-i'lized The compo51te varlables usmg the factor soore

‘ibllltles of the teachers whomlm knows.,

’ coeff1c1ents, were as- follows.

C R e s
R T T T . I L TR T A
_ PRV S " Lo T B2 T
" . Theae three 1tems ‘seem tg reflect the degree of ul.lhuz-.- = ;“
w.satlsfactlon,whlch a teacher exper1ences relatlve to hlS \ .?,fﬂﬂ
- perceptlon of the capabllrtles of hls teachlng colleagues.' ‘ ?%L
’ A hlgh p051t1ve score on these 1tems would 1nd1cate that ' | _/fz'

the teacher was very satlsfled wrth the profe551onal capaiﬁf‘<\g'n

3 . i .Y

For subsequent analy51s, welghted z- scores were

LIt

T AN R

¢

e i 4,

SALARY = (156 (S1- 2.17)/.8) + (-694 (2 - 2.09)/ IR

fﬁCAfABILITlES.= (.457°(s4 - 2. 65)/ 8) +, ( 095\(55 - 2. 19)/ 76) t;,\"

f‘The Teacher Perceﬁt%on of Product1v1ty

*ever there 1s con51derable precedent for ‘the use of measure—

h"ments of . attltudes and perceptlons (see, for example, Sharma,

.‘v1ews concernlng the measurement of Job product1v1ty, 1t

{3was dec1ded to use the teachers‘ aVOwed perceptlons of wf

what should- be measured as 1nd1cators of product1v1ty. Howil

(1955), Llckert (1961), Thompson (1969), and McCauley (1977))

(’ 'f Whlle acknowledglng that there was a- varlety of

..product1v1ty.,_ fv"'“1 h o 3£">‘ '.;;Hi Y Y

-+ (464 (ss - 2. 54) /. 67) - % <:.~ A,, ~

-1

Questlonnalre \.

A
iy

As was 1nd1cated 1n the Revrew of Related therature .
: s

?and Research relatlve to job product1v1ty, it'is. not obv1cu3"f

_—

T

".

aspects of thelr own productlvlty as prox1es for actual

.
B e I e A

7

bt 45 L o St S e e S b s SRR S S oAttt T 2
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”‘.to assess the teachers perceptlon of productrvrty -TheA

.

i questlonnalre is glven 1n Appendlx C..

e

o

The orlglnal questlonnalre con51sted of 22 1tems.

" The data were submltted to pr1n01pal component analysrs with
_obllque rotatlon.‘ The results were examlned and those 1temsi

"U:anot loadlng substantlally on any factor were deleted Table,'

=]

3. 13 contalns the correlatlon matrlx of the remalnlng 14

Productrvrty varlables

/

_The results of the second factor ana1y51s is’ presented 1n

LY

.'Tables 3 14 to 3 18 Table 3l14- contalns the unrotateg fac-hf

- tor matrlx. ‘Tables 3 15 3 16, and" 3 17 contaln,'respec-l

vtlvely, the rotated factor pattern, the rotated factor "
/

’f~_struc ure, and the factor score coefflclents of the.Produc-

v,

|

> t1v1ty varlables. Table 3 18 c0nta1ns the factor correla—

tion matrix. = . . j- --,f. ' s

- o, L F o y .
On examination of the Productivity factors, it was.

o
. '

:concluded thatnFactor 2 (teacher perceptions of union ',i

~ @y

‘affrllatlon) con51st1ng of 1tems P21 and 922 was measurlng‘

”a structure that appeared not to deal dlrectly w1th o

,‘

a

teachers perceptlon of thelr product1v1ty Hence, Factorﬁ

;2 was dropped from subsequent analysrs.,..5d ] :, : i:{'

Factor 1 was de51gnated Intr1nsrc Commltment to .

i

Teachlng as a Profe551on. The seven 1tems of whlch At was '

comprlsed, ln order of magnltude, are: ..

83 . L.

These 14~ 1tems were re-subjected to factor ana1y51s.j

A questlonnalre developed hy Penney (1977) was. usedwh .

b e B e 02
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- TABLE. 3.13 p R
CORRELATION COEFFICIENTS FOR PRODUCTIVITY VARIABLES e
i - , S — : : 5 e N
e ,:Pl*— P3. P4. P5 . P6 P7 P8 - P9~’ P10 '.PlI;‘ ‘pl2.. P13 P14 P19 .P21 - ‘P22
Pl* 1.000 .320 .252 ..459° .109 .020° 268 .176 .203. .140 \ .086 .179 088 7034 -~.050 -.161
P3.°. 0 1.000 348 ".441 .335 .151° .399 .312 .193 273 -.039 - .118 -.044 .111 -.091. -.147
P4 " 1.000° .340 ".066 .012 .152° .326 ©~ .050 .143- .124 .248 - .175 -.036 ~-.033 -.123
PS* ©1.000 .227 -.011.-.218 .234. 7,055 - .134 .-.091 - .269 ..242 .068 -.051 ~-.180
" P6 * 1.000 517 .368 _.385 ©.279 .081 -.076 -.004 - .342 <.070 <.008
7 1,000 .402 - \246. 338, " .213 _ .066 .070° .140° .328 .-.005. —.022 -
LB | . 000'-.392 . .450 .402 .159 - .658° 106 .313 -.046 --.070'
P9 - 1.000  .310° .349 .085. .064. .025' .323 -.066 '~.176
P10, . - . 1.000 ..274 L0867 -.092- .039 - (314 .133 . .054
- pll’ o " C . 71,000 .030  .067 .049. .251. -.012 '-.205°
. op2 ’ : SN '1.000 . .368 ° -.219  .104 -.135 "-.141
--"p13 - - : wt _ - 1.000 ° .274 -.019 -,223 -.224
' p14 ) ' . 1.000 .002° -.131 -:081 .. °
P19 ' ) . 1. oool -.088 " .026
P21 "\ ) | . £ 1.000 .50 )
P22 - L Ty N P S . 1.000 =
" Mean 3.49 3 68 "3.65° 3 50 2.56 2. 8 2. % 3.6 2.627 2.61 - 1.33 1.80 ' 2.49 2.62 2.96 2.19
8.0, .70 .75 1.22° .66 1.02 .85 .84 .72 .94 .88 .52 .68 .70 160 - 79' .85
N -168 175 172 171 176 174 177 <177 177 176 172 . 174 . 173 ~ 173" 176 176 R
*These var:.able numbers r}er to 1tems from Instrument 3. o
- ' , ~ . o i : -
\ ‘ i o : '
- e T R, gl v oS
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_  TABLE 3.14 ‘
. UNROTATED FACTOR MATRIX FOR PRODUCTIVITY 'VARIABLES - ¢

§ T

¥
.

.Véridbles Factof 1 FactoffZ -Factor 3 <Fa§t0r 41 Factor 5'

L2750 .7 -l014
L2870 s.211
“..252 70 L051 " .288

. ..4060 7 1.015 . .549

~.058. - l.104, 0 .a18

-.233 179 . ..318 ..
-.092 0. C.032 ) 582

=035 -.094 ., .365 - , (

-.043 o700 o+ cadkd o

. -.0947  -.104 - - 270

'-.243. [ -.241  <.370 .30l

' -:533 - -.105, 3.37f ' .494

P14 - »  :.205..  -.262.. ° -.048.-  .302°  .204

P19 . 393 ° 338 . ~.165  _ .099 - . - .306-

.op21 - -0142, 0 las0 0. 41370 62 v

P22 . -:267 . .501 '

I
o

.302
.48%1

- -.216
. -.096
-.284
-.355

290
.27
L .236
©.399

109

- .424
- .587
.376
E}ﬁﬂz“”‘
L +566 .

.398

C.719

. .589 "
. 480 .
" . 489

217

i pli A
P3.
‘P4 -

T

e

p7.

, P8

P T

) P10

P1T

L p2

P13 - . .248

3

a254°, 458 -
) .355 362  .579
Eigen- ' '

S . . . i ‘ .y
values - ~3.132  1.634 L8607 . 687-, . o

Per cent . . I ‘ e
of " [ 49:6 - 25.9 .13.6 10.9
"Variance : ' e

&

SR RIS e ey

f
g TV

o e gren o S

1!. .
J
% las ; <., n 8 v - . § c 4 ' ' !
-*These variable numbers refer to items from Instrument 3. . - |
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ROTATED FACTOR PATTERN OF RRODUCTIVITY VARIABL&S

"+ TABLE 3.15

v M

" .86
¥ %:P

Variable \\

‘factor'l,
1-

Factor ‘2 .

& Factbr 3 . Factor 4

.‘ Plf.f'

“p3

Pd;“

~

3“f5

- P6

P,
P8

P9
P10
P11l

P12

- P13 .
P14

P19

P21 °
P22

Loy

041

.218

=.024
-.044, -
« v re0l
< se0

 wBHS L T

.479

tl614
446
' ol11e
—.109

.009. -

567

L0325
008

o o

. .008

.-T07S~wvl

.009
.035

© -.047

-.126 .
0141

675

.037 » |

-.029

-.148
-.064
-.117
L0111
.062..

;749

v 528

T4

- .049
.591 -.160
",504H;Q.L
.735 - .105
“iiie
-.147
T IR
©.219
.025 .
i113

.164

-

_-: 5053

' ~-,063 . ' .525

.183  .610
<118 ... - .417
-.105 .046
© . 105

136

-.084

= 126"

e

“- 046,
-.040" ¢
-.028 _

-.0370 T .-l007,

*These variable numbers refer to items from Instrument 3. .
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ROTATED. FACTOR STRUCTURE OF PRODUCTIVITY VARIABLES
2 g . o o . X;\I

o

. Variables '

——

“Facpor 1

Factor . 2

N

S S ' s
v, Factor 4

C e - : PI*

P3
, P4 .
s
P6
Cpy
P9
P10
Josae
- P12
P13

. P19
Dot P2Y
P22

 l1ss

374
| .12t
‘L IB3
637
" 1527+ '
AR 7T I
c 543
' LELE,
- 481
131
Hv -L017
t.066
438
.023
- -.040

15 . .
-.147
-i212
IR L T
-.183
2,079,

.013

-.116 .
-.199'
":110.

=, 188

-.168
=295 .
C-.112
052

. .664
-~ °,760

' Factor 3

R L7
0817 -
1,042

T -.082 .
-.236 -

-

S pZ6 T

546 ° U147
. .642

St -.022
1520 ~T0 225
7233 l230
267 '

: 162
EERFLE PR
o .0s6
 -.018
026

1

.365

.376-
/264

296
. . 194::‘

o662
047
L =212

-.178

Y P owe,

_*Thése variable riumbers refer to items from Instrument 3.
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° .
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T o - S TR B . . Ls . - . -
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: ; L Py , i Bl B g fppeeta 0™ . A & o N 3 w3 . g8 ..
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. T e K A
PR >

L 3 ~
F ' .TD' " | mmw:3x7 .
BE e Jeo L FACTO SCORE COEFFICIENTS OF PRODU;TIVITY VARIA?LES
‘ Va.r.i'able‘s . ‘.Eactor 1 3 '.Factox_' 2 . Factor 3 'Factqr 4 _
‘ , Pl¥... " 2,005 .- 7, .000 - .166 - . ~.010 .
f P30 ,087°  .-.063 378 . -.142

P4 o o=l012 0 -.011 173 069
S ¢ P51 =035 7009 ,403~f 079
P P6° . . .187 - =.034 015 . . -.078
[ A > ST 7-1- B -3 -.069 . 101
' Cooee T L3210 -.026 +.077 - .06l

o P9 T 0 .149° .+ -.0577 - .086 7 -.024

. ploc .. .97 T - .076 . .009, - -.001 -
: o e’ 0 1090 0 -.047 0 ¢ L0340 . £.029.
el LBz TN L0310 =016 0 =027 . | .28
S0 0 P13 .. 0032 00 o -.073 . - .076 [ 14550

o ¥

A e o aa 0 o3l T -.089 0 L L034
LLen T el T Leade ¢ asa o u0%0 . -.06l-
P22' K, o :002\: -.:_527 ’:. f?045 . 005'

d .

li?b‘ o SRTE { 5 ow {, . . " '\  ‘£ ;(
A TABLE 3. 18

FACTOR CORRELATIONS OF PRODUCTIVITY FACTORS

’ G
oy i s S

P14 . 006 - ,002 % .020 - - .197...°

. .-
T = "4"’““:".‘-’:;';-:‘&“—-‘—

j'i*Thesé vafriablé-.nﬁmbers refer to iten{; from ‘Instrument § -

e LT Factor 1 2 1.000 - . -.050 - .274 O .059-

. Fastor'2 . . 7 1.000° * -.268 . -.220
Facter.3- . . . - 1.000 . .183

Lo

el e "El‘éctor. 1 Fac’édr 2 Factor 3 - Factor.'4

~’Fa_c‘tor I e L S ..77.1'.0007“"

et e R N e -l
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.
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' Item:No. . Factor Loadrjl _ ,f

S P9 479

lngs about commltment to teachlng.,-P051t1ve scores .on thls

R Content

P8 - f'_ s 695“ ‘Teachlng as a satlsfylng aspect‘ﬂ

.of life.
P10 . '.614~ \ Regret at enterlng teachlng
-ﬁﬁ S PR i.GOl’:‘ f_Inherltance of money

P19 . .567 ,Evaluatlon of’ teaching as a

Tl L profe551on. - L
'?7.f c 560 . Wllllngness o one's Chlld to
b L wm become a teacher.

‘P1L. | - _.446:s:1\f‘"8pare time- act1v1t1es more
PR i {1mportant. ' :

fﬁ f‘~ These seven 1tems all seem to. reflect teacher feel-‘“'"

N

L 4

" factor would 1ndlcate that a teacher had a strong commlt—

.ment to be a teacher. -

} The rellablllty coeff1c1ent for these 1tems, com-

L puted u31ng Cronbach S Alpha formula, was .77 (Cronbach,

:.1951) ,a- e -__,.1 x"

//

The comPOSLte varlable used in subsequent calcula—'.“

"tions was constructed from welghted Z- scores, the weights

4l Yoot
belng the factor score coeff1c1ents. The iormula-was assn-

'~follows- . ," '-' BT ' d‘ ;

; . - '\‘

COMMITMENT # (.187- (P6 - 2. 56)/1 oz) § ( 159 (p7.— 2 37)/ 85}. W

SRS (4321 (P8 - 2. 9)/ 84) + ( 149 (99 - 3. 46)/. 72)

o . h
f (5197 (P10° - 2. 62)/ 94) + ( 109. (Pll = 2.61)/.88)

L (174 (219 - 2:62)/.6) .

Teaching only ‘a wa& to make'mohey.

R
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ot puted usn}g Cronbach s Alpha formula. fl‘he resultant, coef,-_{

Factor 3 ‘was des:ugnated Job Involvement. The

follow1ng are the four 1tems wh1ch loaded srgnlflcantly on )

ot

thls factor*

Item aNo. ' Eactor Loadin;;' ; 'Co'ntent'
P5 o e '.735_ " How. hard one works relatJ.Ve to o
T, . 7. other teachers. S
T oP3 Sl .89 L “Extent to whn.cH J.S 1nvolved in -
T N . Job. -~ : :

Pl .528 o, Tlme spent at preparatlon. g

- o ) . s )
- P4 :: : ‘.504 = Amount of extra work for school

These four ’J.tems all reflect the amount of effort
# rd °

whlch a teacher expends :m act1v1t1es whlch are school-

: .,related A hlgh score by *a teacher on th:Ls factor would

"mdlcate that a teacher perce:.ves hlmself as belng ha.ghly

" 1nvolved in hlS ]Ob. e

A rellablllty coeffics.ent for these ltems was com—

f1c1ent~ Was .64 (Cronbach, 1931)
fo \ -’ T 4
~'I‘he compos:.te var:.able constructed “from we1ghted

2= scores, used ‘in subsequent analys:.s was as follows- Y

xworvmmp ' ( 166 (Pl - 3 49)/ 7) +\( 278 - (p3 - 3. ss)/ 75)

+ (. 173 (941““3 54 //1 22) + (.403 (ps - 3. 5)/. 66)

.1,

Factor 4 was des:.gnated Self Concept as a 'I‘eacher.l

‘ The follovlung three items loaded 51gn1f1cantly on thlS

i

. factor:* . - - B

A : § : e B %y Y

N
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- 91"

& ' c ¢ (AL T
" Item No. - Factor Loadxng a“f _:' Ccntent

P13 ';‘ .610 Teacher quallflcatlons compared
o e L - with.those .of superiors.. .\ |

P12 . . ‘:.525, Academxc background comparei 1th

~'that of un:.vers:a,ty profeSSors.

P14 .417. . ¥nowledge of subject area as .
e e o _ccmpared w.1th colleagues.

g These three J.tems a,ll seem, to reflect how a teacher

'thJ.nks of hlmself in relatlén to his colleagues. A h:Lgh

‘pos1t1ve score on. thlS factor onuld 1nd1cate that a teacher

5}

had a very hlgh professxonal self-—concept. et Y
it .

‘ 'I‘he rellablllty coeff1c1ent of Factor 4, computed

.w1th Cronbach s Alpha formula' was 54 (Cronbach, 1951) B d

The comp051te vanable used in subsequent analysms

k3

. SELF-CONCEPT = (.283 (P35 ~ 1.33)/.52) + (.455 (P36 -

1.8)/.68) +(.197 (P37 -.2.49)/.7). . -

"o TV. THE PAM ‘ANALY{I‘IC' MODEI{_ a
ﬂﬁ"”/- . / Sy T e ‘.: - 1'»'
\ Whlle the general 1mplxc:.\tly-assumed model of

' cansatlon in many Jjob satlsfactlon—productlva.ty studles is

y -

. ias shown in Flgure 3.1,. the p0351b111ty has to be cons:.d-

ered that management style ‘may have & dlrect relatmnsh:.p
w1th p_rqductlvz.ty in- addltlon to andA 1ndependent ofthe *
effect'mediated through' job eatisfaction. The model wh:.ch

_takes this poss1b111ty 1nto account the model used Ain

th;s stu.dy. is gJ.venA:Ln'F;.guz;e 3.2, |

s L
- ...,—“..:9.-.,“.&{2:.;,.‘._....-' i g

¥ ~ . . = o B 7
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sbf‘,.f .

:”Wo:rkei: §
. Job

/| Productivity
Satisfaction . P

| style

S
'

Figure -3.1. Basic model "of relatlonshlp between manage-
- ‘ment Varlables. s

i~
" "

It must also be acknowledqed that satlsfactlon and

~

_producthlty may have a reclprocal relatlonshlp However, '

e a study of thlS poss:.ble relat:l.onsh::.p was’ conazdered to be

g beyond the scope of ‘this study. . e N
Management |. - . i
Style ° — > Prod\.\tlvn.ty
‘e, Worker N .
B -.Jab :
i SatlsfactiOn

A}

Eignre 3.2. 'Revised basic model of relatlonshlps between

'Job Productlvn.ty was found to |

jtslons, Intr:.ns:.c Comm:.tment to

management variab les .

As has been J.ndlcated earlier in thJ.s chapter, “ L

Management Style has ‘been: operatlonallzed as’ a unldlmen- -

" sional structure.' Job Satlsfactlon was cOmposed of two -

: dlmens:Lons, Teacher Salary Satlsfactlon and Teacher Satls-

\
factlon w1th the Capabllltles of \Teacher Colleagues, th.le

e composed of three dlmen—

‘..Job Involvement, and Self-Conce}\t as ' a Teacher.

The factor analys:.s led to the conclusmn that at .

\

least three models should he 1nvestlgated.- Those ‘mode_ls

r .

.are shown ‘in Flgure 3 3 i g Fr : d o ’
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' 3.3sa. . | Management

\‘ ,(;apabi"l,iéies-“ / T et LA ) 4

s,

D /15a1ary\

— ;’ Commi tment |

oo -

coMM'ITm:NT'

3:. 3.be" .Management

WL e TR f\1]c:‘a'p—é§i'1‘i‘tié£“‘_" SRR

. MANAGEMENT
- SALARY -

\~'CA'1?ABIL- ’
_ITIES - of o/ther/ teachers.

'*INVOLVEMENT-—" Job Invo;veme_né';_-

| SELF- ='.'se1f—cqn<':é_pt-’a5_é"tefa‘lhe.r -

"‘F:._i.'gure :_i; 3; - Derivative’ medels- of management ijelat’ionship_s.

E

3, 8., o, | BOAGEmERT |~ ‘Self-Concept| "’

The demgnathns used in. the models are as followsf

Teacher—oriented management style.

Il"

1l

Teacher satisfact:.on mth salary.

'I‘eacher satlsfa,gtlon w1th the capabllltles

. S

Intrlns;c conunltment to teachlng as a
z profess:.on. W ®oas . ) ; Z

CONCEPT

L)

All s:Lx varlables are measures of the perceptlons '

of teachers as reco,rded by teachers on the :Lnstruments

_already descrlbed. e

¢ 1
[

» .
i ~ =
v & i
' '
% 3 L
; 9 %
é 2 "_
™ <
- sl A - e~ — e ~— e

\ Capabilit.:i_es;/z-ﬁu ; SRR
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'I'he procedure used 1n the quantlflcatlon of the

o

causal model is a generahzation of step~w1se mult:a.ple

’ regress:Lon “to. systems of causal relations, known hs Path

Analys:.s. Accord;.ng to Wr:.ght (1921) L path ana1y91s is’.

‘a method of measurlng the direct 1nfluence
alongi each separate path in .. . a system: and
thus ‘of finding the degree to which-variation. of
a given effect is determined by eath partlcular b
cause.-

knowledge a@f the: ‘degree of correlation ‘among the"'

. - « ‘e

variables in a -system 'with' such. knowledge as may‘ "

(p. 557)

be - possessed of the causal relatlons.
’ Causatlon m the path analysis sense, has been

'

-operatn.onally def:.ned by K:Lm and Kohout (1975*5 as: follows’.ﬁ

"xl is a Fause of XO if and only 1f xo can be changed by

‘ manlpulatlng X1 ‘and" X

a‘lone (p.'384)' Causat:.on,

. ~sense, ‘1mp11es that partlcular k;Lnd of predlctlon whlch

mp__].xes the notlon ot" poss:._ble -manlpn}at;on.

. A sumptlons of Path Analysa.s g 2t ’

\ The causal. system is assumed to be 11near, addltlve _
- . i = . R Lol
_'an%i unldlrectxonal. Ny C o e Tae e 5

J{ A system s be:Lng llnear 1mp11es that change in one

* vl

varlable always occurs as a llnear functlon of

T ety change in other va;:lables. That A8y 1n an 1deal

o “experlment the relatlonsh:l.p between the manlpulated

. f_‘ changes in the :mdependent var.tab].e (xl, above) and

o -relevant changes in ‘the dependent varlable (Xo,

, ,above) must be a llnear funct:.on of the form

T

" Xg 01 Xy, where COI' the lmear causal effect

. a

'_"'coefflclent, is: a constant standlng for the magm.tude

@ s g% R e *
v . v, L B A c E g 2
3 Q af ST

The method depends on the combination of .

in- thlS L

i A I ) i ey -~ R
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D ?"Y"'; B ""a"hprm.w- PSR .__,..".:;,...\7.,‘.4-._,‘. S . s e g W :w:n"v--:’--.—‘- ' = i B e = _ n " :,' N Ty g,
: K g e Yal VR wELL 7 . . j
- £ : ‘ LA L L T TR P RIS ; *
T 00 S of change in x for a un1t change 1n xl ' :jf!‘.‘ki.* N
L A e - ' LI Lo i
x e . & A unldlrectlonal (or asymmetrxcal) rel OnShlp 1s..~’ Wi
7 - " e T

b A B R T P ,irone whlch 1s characterlzed by one-way causatlon. 'nf‘{.' o” o

CESLT Sl BT s g s ﬂThat 1s,,a weak causal orderlng exists between the

e T3 N Tuig e ow TRl BT A . ,f"A;:/
Nl S AL A A PR | ndependent varlable (saY, Xk) and, the dependent } L, e
5 _ ‘_ ¥ R e . s, ; . v'.,-: . J" s -

s : s % varlable (say, X ) xk may (or may not) affect o ke L
L ' ) L f 1¢ but Xl cannot affect Xk' For example, 1n the,

e

present casev 1t was assumed that management style

8T RS

‘t;,gi?. was not functlon of job satlsfactlln\nor of ,‘f”"yffi;ff: K
biﬂlii'ﬂf' ﬁroductlv1cy. "‘” ‘\[A‘,:‘ i- oy fc itv 1 ﬂ 5:i:;fﬁ A
. O Sar A system é belnq addltlve 51mply means that any o .

-é effect on the dependent varlable may be attrlbutable

to more: %than® one 1ndependent varlable.:"f:"/1‘fu.i:;iw}5 5 :ft/

. ‘*L;‘xrﬁ There arleour other assumptlons as llsted by Fagan @'132‘f T I
N (1974 34) ,‘;Wc }';;' ) ' "
i ‘-..“ . ) . Y e : k2 i‘. opar
e Aﬁ-:;4a. The causal‘prlorltles “in the model are as they have ﬂ-°@f
L b 0 w* et f‘~-.- o y v rm CE RS
| : ) been argued fon. G Foa , T‘“ i oo
- b il T .y Yo 7 e e v T : . N
B 2_’::;:;_-'53_ The mpasurlng 1nstruments used to obtaln the data e d LT A
RE 5. e have hlgh rellabillty. 2 7',fullm" f,”f”ffi. T S
FAE R ) e Rl %, AL@ the system 1nputs have been spec1f1ed so that
.t':;‘“fkf ’ f} "Z‘j' 2 " they can be con51dered exp11c1tly/1n the analy51s.: 2 "~'t;
a® ; et ;{a—h', o Kon The ufual assumptlons of multlple llnear regresslon . ) SRS
-f,?ﬁ,in bl N '_' are’ met - See Johnson (1963(;p.106 10§) or Helse ;ﬂ;
e B -'ﬂf:é~h:f"‘"”'i“. 3 PR N
SE T ey Vsl 7o (1969.pp. 44 57) for a statement of these assump-.~' et
ol vt '"--”"‘ : ; . : B TRT
e L ons. L R ' T
’ '.',".' ?) i '—"‘! ‘ 3 d / . - " S / ‘
H .5‘ 'i ‘ = s " . : a - » e . .:.'
‘-i ’ s B ﬂ’ ar 3y % ; 3 i »
Y 3."; Tl g ‘ g " . i e Lt o : ¢
. )f} L . . A :



.i;_~'¥if o *ﬁtj (1975) It 1s glven 1n Flgure,B 4

‘

'ﬂf” :*:1'; B Colleagues.,

B ",;Xz'v'= Teacher Salary Satlsfactlon
ol o ny ' ,‘ ' ey cowe
- PR Xij= A Product1v1ty var1ab1e.{y
Loty & L e 1w
i 5 A + Figure 3 2_4 o
Lo m R T Wl E T Tl T ent varlables. T
I T e AT R T L .,?“,,, B P f;ufn‘
”:51‘{¥;f” f,ﬂ!' Flgure 3 4, the total varlatlon of the predetermlned varl—f
x ;5,'. ' B A ] - .b:,’}‘ £

- - s

CERTPEI setvunder con51deratlon.‘

‘

-
g

ik JTfXjf; Teacher Satlsféﬁtlon w1th the Capabllltles of

General path model for four school manage—~:f

referred to as exogenous varlables.'

X( ;

P ‘
Teacher—Centered Management Style.-

¥ B

Jifij}Jf._l, able, X4, is assumed to. be caused by varlables out51de the~ﬂf

Varlables outs;de the'model are

The remalnlng varlables‘f.
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i & are consmdered endogenous, and, 1n contrast to. the\ Lo !
.l‘ i ' .

,t‘i;nlﬁf ';“t_ . exogenous varlables, the total varlatlon of. the endogenousrt

f A

'JL" o lﬁvarlables 1s assumed to be‘fompletely determlned by some
e - - R o
A_llnear o:dnnatlon of varlables in the model. When the

-

varlatlon of a partlcular endogenous varlable 1s not com—

‘? pletely accounted for by prlor measured varlables,.

'f:,re51dual (enxm) varlable is 1ntroduced to account for the

varlance of the endogenous varlables not explalned by

t';measured varlables w1th1n the model.> The magnltude_of thelp'~A’T?

_path coeff1c1ent for the resrdual (error) varlable lS'cal-'-“--

*.culated by the formula E’ -Vl,- Rz, where Rz is the amounts{viqf'
L ' !

_of. varlance accounted for (Land, 1969, P- 20): .f*f,idig ST A

In the models used in thls study, the path coef— £

£

N A 5-f1c1ents are Standardlzed Part1a1 Regres51on Coeff1c1ents T .
F s 'H“'r:—'-based on product—moment c0rrelatlons accordlng to the path"":‘

“_; o _' j“" ~analy51s technlques of K1m and Johout (1975) and Asher.
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TE e }3: i}»::t“:;' The path niodel presented in thls study is’ drawn b
5 v ﬂaccordlng to the followxng conventlons-J' ey o =B :\.
; ‘ 1. f he causal relatlons among the varlables are repre—f
i »
"; * .'sented by unldlfe&tlonal arrows extendlng from"
.:f‘“'-f~ii- \each determlnlng varlable to each varlable depend- W i *IJY
T 1ng on 1t. .A . . »
e 'J,*,.Q. e 2;iﬁRe51dual varlables are represented by 51ng1e headed 3

9.;;,7;f‘.j:i_,f}'_Larrows leadlng from the re51dua1 varlable to the:

s . 4 4
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i I ey L . <GB Where no causatlve relatlonshlp 1s assumed to ex1st, o
£ty I 2 s .
i SR T a curved headless 11ne has been drawn between the -
2 T “:' it ".‘ . o 3 Y t .
g : varlables.~ :
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*4 the 1nvest1gat10n. These questlons were as followst‘, AR

1,

% e A_d' e
. W B " . L-;,‘, %
: 5 . B R
g . G 'l' . “',""n
¥ Wi ‘. e
‘q “y ".',' - " s, o, et i
’ “a Al . .
1} : -'.' ! .
(CHAPTER 4. ‘o o ~—7e‘%;,;

- This. chapter contalns a presentatlon of the

L results ‘of ‘the study ‘into .school. management,
." satisfaction, and product1v1ty relatlonshlps.’
" .~ Path analysis was the method . used to 1nterpret

Ithe research results._

&

% Centered Managemeht,Stylezand.Teacher Salaryg'i

T“Management Style and Intrxns;c Commltment to

f—.

2

5~ERESENTAT10N‘AND DiscdSSIoN'oF RESdLTngff‘
} » . g oF . . ' - ':

=

The purpose of thls study was to 1nvest1gate the“

Y . T a

'}relatlonshlps between the management style of Junlor and_'ﬂ

¢

¢

'senlor hlgh school prlnclpals, teacher Job satlsfactlon,37”

"and teacher product1v1ty ' : ) ' ) -”:_ AP ﬂ,il

Three general gﬁestlons prov1ded the 1n1t1al

.élmpetus for- thlS study (see;page 62) From these ques—

\

\tlons, eleven spec1flc questlons were formulated to gulde

\What lS the relatlonshlp between Teacherm"

N & - n L BUR

Satlsfactlon°

,Centered Management Style and Teacher Satls~i':l

- ” e

_:what is the relatlonshlp between Teacher Centered

eachlng as a Profe531on°rﬁf , A‘,{/<—"

L R A

e ”

:;what 1s the relatlonshlp betWeen Teacher— “*V“ R

.’factlon w1th the Capabllltles of Teacher Colleagues°l'f

. o

PSPPI Lt e —
(e ® e % 5



" % 'What 15 the relatlonshlp between Teacher Salary ‘

10.)

11.°

v

tlonshlps 1s path ana1y51s, a statlstlcal procedure based .on ,i
multlple llnear regre551on analySLs. By means of the regres-
sion procedure, the relatlonshlps under con51derat10n were

',1nvestlgated.

' whlch the analy51s was based are shoWn 1n Table 4. l and

'What is the relatlonshlp between Teacher-Centered

, Management Style and Jcb Involvement?

‘Management Style and Self-ConcepE as a Teacher?

‘What is-the relatlonshlp between Teacher Salary 1": o e

,What 1s the relatlonshlp between Teacher Salary

-What is the relatlonshlp between Teacher Satlsfactlon. *”

,Involvement'> ‘

8

o -
.-

- o

. j .
What is- the relatlonshlp between Teacher-Centered/ﬂ

-

Satlsfactlon and- Intr1n51c Commltment to Teachlng

o

as a Profe551on°

i

Satlsfactlon and Job Involvement?

SRR i

Satlsfact1on and Self- Concept as a Teacher?
What' 1s the relatlonshlp between Teacher Satlsfac-
tlon\W}th the Capabllltles of Teacher Colleagues and

Intr1nsxc Commltment to Teachlng as a Profe381on? '

-

w1th the Capabllltles of Teacher Colleagues and Job '..J‘f

"What 1s the relatlonshlp between Teacher Satlsfac—

tlon,w1th‘the Capabll;tles_of:Teacher_Colleagues

:and Self-Concept as.a. Teacher? -

A conc1se method of examlnlng these multlple rela—

o

gt o =T

P

Pt

The correlatlon§€oeff1c1ents among the varlables ‘on

ANttt sirst St e s S o ¢
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s, ot . CORRELATION. COEFFICIENTS OF MANAGEMENT, SATISFACTION, AND-PRODUCTIVITY VARIABLES - .

= ... Teacher .
. .. . . . Salary  Capabili-
.. .~ Management + Satis-. - ties Satis-
© Style . ‘faction - faction

v

Intrinsic - Job : .
Commit-- _Involve- Self-

ment - ment” . - Conbept' Mean’,S.D.f .o

P < " - .Management _ S : Ay
e ‘Style . . = 1,000 - ..383 . .313

® .. .salary - . SR SR . eE

A © -Satisfaction .. . -1
f . Teacher R .

‘ =

[

l

.000 o .143

‘Capabilities: SR - S 7"”.1.000',_

' Satisfaction S N
Intrinsic R Y L
Commitment = . ce T e
Job - R

. o Invblvemeqt, ; T .
% Self~ oo
o Concept -

, ke,

-.319 - . .038 . 1 -.127 .039, .82

w217 L1057 - -.123 -.026 . 76"

’

.065 ~ -.l4a - Z.215 -.018 .86 .
.. | FUS e mes @ Y.

.1.000 © - .345 . ©.121 - .023 . -.88 -

. , L. 2 ha, o
©.1.000 - .263 . .034 .78 .

1.000. .023 - .71
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ot

| A 1 _~ ‘ 1nd1cate~that the: relatlonshlps among the six varlables 1n'
. thlS study tend'tg be relatlvely weak Even the correla-
tlons among varlables suppcsedly measurlng srmllar con-’

. structs seem small The 1argest among the "productlvrty

varlables, for example, 1s only . 345,

(_\ SRRV Y QUANTIFICAT‘ION OF THE PATH ANALYTIC MODEL

“The baeic’path analytic'model nsed in the interpretaf“

tlon of the. results of this aFudy is, glven 1n\F1gure 4 1.

Bas;cally,,three models w1ll be- quantlfled. There are’ three " -

1ndependent varlables and three dependent varlables. The‘

three models w1ll contaln the same 1ndependent varlables, ,l‘

but dlfferent dependent varlables.

ﬂ: The-parameters, represented«in-the basic model s
(Figure q, 1) 1n the general form P y' w1ll‘be BETA coeffl-i

cients, w1th the exceptlon of P ms’ ch, andchs, whlch are

. ;-j‘l--' l srmple correlatron coefflclents. whe=BETA coefficients are.

standardlzed regre551on coeff1c1ents, which are to be dls— )
) ‘i

-tlngulshed»from unstandardlzed‘regre551on coefflclents'

S whlch may take practlcally any value, and may be 1nterpreted
: 2 '_'I_ ‘ "7 o

o ,

; Co o as a measure of the 1nfluence of the 1ndependent varlable

" upon the dependent varlable belng con51dered.. (For example,

"5 ' E the unstandardlzed regre551on coeff1c1ent for the relatlon— '

i . ‘o

PRI e e iyt s o

i<1s 353.‘ Thls may be 1nterpreted as a 353 unit 1ncrease ;n

ar—

Teacher Salary Satlsfactlon assoc1ated w1th each unlt

1ncrease of Teacher—Centered Management Style ) A.tabie‘ofu

3

oy e a et a————pten EE- . . o fe

102

shlp between Management Style and Teacher Salary Satlsfactlon
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- Teacher Salary Satisfaction. -, B ‘ ; A -
‘Teacher Satlsfactlon w1th the Capabllltles of Teacher
Colleagues

o L e b .Productivity. var1able.~ (In the path analytlc ‘models e o
S e, .. . .- . used subsequently, the three’ producthéfy factors LR L
o U o a w b occupy this position consecutlvely) - o

.
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f in, thlS study

¢ g unstandardlzed
" ¥ E
.1nd1v1dual 1ndependent varlables on the dependent varlables.

h;culated by the formula o

unstandardlzed regre551on coefflc1ents for the varlables

\ . ¥ 3 »

13 glven 1n Appendlx BE.

Slnce dlfferent metrics have been used to measure
) o

' the varlous varlables, it 1s dlfflcult to determlne from

l
!
Ecoefflclents the relatlve 1mportance of the

; The standardmzed BETA coeff1C1ents yleld thlS klnd of

1nformatlon.-'That is, the standardlzed BETA coeff1c1ents
T 3

8 |
- e relat1Ve" measures whlch allow omparlson of the ™ - -

|3

effects of ‘more: than one 1ndependent varlable on a partlc—

i \ i s
L

1ar dependent varlable, they represent the ;elatlve
|

' 1mportance of an lndependent varlable 1n accountlng for the -

varlance of a dependent varlable, when the other varlables 9,

'are statlstlcally controlled The standardlzed (BETA)

.coeff1c1ents may take values from l to +l.

“The overall accuracy of any multlple regre351on'
predlctlon is reflected by the R2, the proportlon of varl-

ance of ‘the dependent varlable explalned by all of the .

’ 1ndependent varlables.' The R2 ‘is used in the calculatlon _ﬂ

of the Error Coeff1c1ent, a measure of thel proportlon of

i

varlance of the dependent varlable whlch is accounted for by"

varlables outSLde the model (i. e.{ varlables whlch have not

.been subject to 1nvestlgat10n 1n the study) This- parameter.

appears in the models\attached to. the arrow frOm E 901nt1ng

S

toward the varlable representatlon. Thls”component lstcal-

e = J1-8% - (sPss, 1975).
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105
Lﬂ . The statlstlcal sxgnlflcance of the relatlonshlps

\xwas determlned by use of the F-ratlo,'y
y S < B IR 4
: S a ' . "F _ Regression Mean Square,
g5 Re51dual Mean Square

= . ——— -
e g e z &

: ' ‘ L RN
L the data for whlch was obtalned f‘ém analy51s of varlance G '
data, a by product of the multiple regress;on procedure in

the SPSS program ' Statlstlcal 51gn1f1cance 1s 1ndlcated in’

T

.. the. models by an asterlsk (*) representlng p < .01. :'”A - f'
'"’II."THE RELATIpNsHIEs”BETWEENfTEAcHER—CENTEﬁED MANAGEMENT
** STYLE AND TEACHERJSAﬁARY.SATISﬁACTION

ThlS relatlonshlp is common to all the models pre—-'f'

sented'in this chapter and w111 be dlscussed only here.‘

i

v -The Path coeff1c1ent for the’ relatlonshlps between

Teacher Centered Management Style and Teacher Salary Satls—-

S L, &

'f ' factlon is shown 1n Flgure 4. 2 as‘ 383, arquantlty whlch
\ <;) T ~;,l 1nd1cates a statlstlcally 31gn1f1cant relatlonshlp (p < .Ol) C 'w';f
| Y ‘ between these two varlables.i :'i 4 ' =4
| :/'d This result may.be lnterpreted;asihiéhéecheol erin;'A‘

:icinale(mnanagementfst§le‘havingﬂa positive-(direct) reIaf.ﬂ o
| 'tionship with”teachere' atlsfactxon with the salda'ry.u - SF. ' ‘gal.

| ThlS is. hot- an unexpected result.. Itfig intuitiveiyﬁ |
acceptable that lf a teacher percelves hle pr1n01pal ‘as
belng teacher—orlented and as exhlbltlng the klnds of
' admlnlstratlve behaV1ors whlch make the teacher feel com-—,

fortable, then the teacher w1ll be more satlsfled generally, e

than otherw1se would be the case. Spe01f1cally, 1t seems i\l.”
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Figure 4.2. - Path Analytlc Model £ relatlonshlps between
A i management style, job satlsfactlon,'and
L A o F commltment to teachlng.
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_;reaSOnable'that giveh certaih'comfortable job characteris4
’tlcs,"such as teacher—orlented management style, then a -

teacher would more 11kely be’ satlsfled w1th hlS salary than.’

Y

"lf 51gn1f1cantujob characterlstlcs were dlsagreeable. A'

‘able surroundlngs and seek a JOb with more agreeable aspects,-"u

'even though the salary mlght ‘be lower. 5 o\‘.

_of the varlance of Teacher Salary.SatlsfactlonVﬁm accounted

‘107 .

)

person mlght, in fact, leave a h1gh paylng job in dlsagree- o

¥ 5 E

[

However,:xn the present case,. less than”15 per cent

hfor by Teacher—Centered Management Style, much - of the vari-. .-

yStyle was assoclated wlth'Teacher Salary Satlsfactlon,‘a'

" of teachers, that lnfluence appeared to be overshadowed by

S could bulld a sav1ngs account, etc., mlght reasonably be“

to be a clear lndlcatlon that Teacher-Centered Management

’number of other:factors not 1nc1uded in the model were

.of a prlnC1pal would have an 1nf1uence On ]Ob satlsfactlon

;the school env1ronment.' For example, the degree to which &

‘ancevﬁs accounted forrby Varlables out51de the model R I

It was concludgd, therefore, that whlle’there.seemed

probably more. 1mportant 'Q

L

. Whlle 1t would be expected that the management style

o

the large proportlon of the varlance accounted for by fac-
tors outside the model factors whose 1nvestlgatlon was =
beyond the scope ‘of th1s study.

Some of these varlables mlght be factors external to

teacher could "make ends meet,? or. the rate at whlch he

et < \ - ey e e g g Sbkaie s st s e e s
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: \expected "to be hlghly correlated w1th hls satlsfactron w1th

hls salary.

If, as has heen suggested here, satlsfactlon w1th

salary is a functlon of satlsfactlon in general, then other

elements of. a teacher s personal life’ may have a 31gn1f1cant f

Jeffect,'as Serglovann1 'S (1967) study 1nd1cates.
=4,

@

Varlables anternal to the school may also hape a
—

" mpp51tLVe relatlonshlp w1th a teacher s overall satlsfactlon,‘ﬁ'

%

;1n general, and w1th hlS salary satlsfactlon 1n partlculan.

,Such factors as a feellng of personal suCCess and seelng lv‘

e ; ..

students ach1eve/m1ght be related to a teacher s perceptlon
_of hlmself as belng satlsfled and mlght account for a\Jpn-

A“51derable portlon of the unequalned varlance ln the model

“The studles of Ser ‘ovannl‘(1967) and chkstrom (1971)

hlndlcate that a feellng o) g,chlevement. and plea51ng rela—
- P - ‘(ﬁ“
' Ytlonshlps w1th colleagues are factors 31gn1f1cantly related

£ 5

ﬂ to. teacher satlsfactlon. Relatlonshlps wlth colleagues was ,'

/”'

' aIso a satlsfactlon determlnant accordlng to. Mason s (1961)
i - | -

‘study, whlle Lacy s (1968) study 1nd1cated that teachlng

‘load was a varlable hlghly related to teacher satlsfactlon.ls‘

‘e

o These varlables were not lncluded in- the current

study srnCe the research had to be kept w1th1n certarn man-~

4
.ageable‘bounds.c In & sense, thlS study can bezgzewed as, ong
‘ \

e

- of model bulldlng From a study of extant theory and a ;jf; L

revrew of the 11terature, the ba51c model that ‘has been L

descrlbed was developed.. The model has proven to be mnade- B

- v

quate to descrlbe the relatlonshlps under study. Therefore,

L1080 ;
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addltlonal varlables are dlscussed varlables whose study

T

1,1"; 'QL (i 80 was | beyond the scope of thlS 1nvestlgatlon, but Wthh mlght R

{:;_‘ be lncorporated ln ‘a rev1sed ﬂodel for subsequent 1nvest1ga—;f‘
'{',;, ' tlon in. future research \ v R
¥ ; III § THE RELATIONSHIP BETWEEN TEACHER-CENTERED MANAGEMENT ¢l
i ) . bosr S'I‘YLEIAND TEACHER SATISFACTION 'WITH THE - ;
| SR CAPABILITIES oF' TEACHER COLLEAGUES )
€N 5 » Thls model is common to all models presented in
?. };r B thlS chapter and w111 be dlscussed only here..y | o
;Ah é?, - The Path coefflclent.for the relatlonshlp between ';'S
“;~ ‘ Teacher Centered Management Style and Teacher Satlsfactlon:f5;5}} E
'g' w1th the Capabllltles of Teacher Colleagues ‘was .313 (see . 4
;'f_ Flgure 4 2), -a quantlty whlch represents a statlstlcally 4
?» s1gn1f1cant relatlonshrp (p <‘.01) '
é Given ‘a’ pr1nc1pal s management style whlch a
- teacher percelves as belng teacher*orxented, then lt seems;T ¥
%“4; reasonable that the teacher would percelve hls colleagues
tf K more favorably than lt/the teacherjlnterpreted his pr1nc1— .
i ;' : . pal s management style as not belng teacher-orlented.‘ That ‘
f ] . ..”i 1f certaln slgnlflcant job characterlstlcs are percelved '
:5 Tt “vas berng anreeable, then feellngs of bltterness, unhapplness,f
f% . | etc;;‘are unllkely to(develop in. the healthy 1nd1v1dual._,
ff‘f ‘ The world‘ln general, and the capahllltles of colleagues;.ln ;
i;i~l partlcular, would seem more favorable through a fllter of s Lt
1‘7;. ‘ general content, than through one of dlscontent.' :m‘:i - ‘;;i?t%
X ? 0
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3 Colleagues 1s acqounted for by Teacher—Centered Management

" Style. That 1s, more than 90 per cent of the var:.ance of

"leagues 15 accounted for by vanables out51de the model,a g, ™ “

on how one would percelve hlS 1evel of general satlsfactlon, %
'_1’and hlS ]Ob satlsfactlon ln partlcular. : Alte nately,‘ 3
'pleasant out-of séhgool relatlonshlps wOuld normally be - . .o ’l g
I-:‘,satlsfactlon The studles of Serg:l.ovann:l. (196'7) " Relnecker N i
‘.' ment., The studles of Lacy (1968) and McNeely (1970) also :'
: g :'1nd1cate that communlty factors such as soc:Lal act1v1ty, A T
' -’pol:.tlcal :mvolvement, \éoluntary act1V1t and general. com—"'.‘":’:'

L munn.ty 1nterest and 1nv<[31vement were hlghly related = the

JjOb sat:.sfact;.on of teachers. ‘;' ¥ g asiRe, R f el P ORVE

e itz.oned J.n the preVJ.ous sect:.on, whlch ﬁﬂlght 1nfluence a
'-'~‘teacher s feellngs of satlsfactlon w:.th the capabllltles of~
j::h:.s colleagues mlght 1nc1ude the employment c?lmate. 3 lf‘: . 3

lay-offs were 1n the offmg because of decl:.nlng enrolments, L,

B "‘

- &y !
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iy e 8 . . Ak < .
S - A » .
» v o
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‘ . ~ ‘,". A
_‘.x-a J . “ { P bo s . K '.'\- 4 ‘.‘ ..A ":. ‘ z Sy ' ks i 8 110 : ; :‘
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However, less th,an 10 per cent of the varlance gaf

Teacher Satlsfactlon w:Lth the Capabllltles of Teacher RS

-.t_‘

Teacher Satlsfactlon* w:Lth the Capabllltles of Teacher C?l—

.a,-\

: "the’ consa.deratlon of whlch was beyond the scope of th/ls 3
e éome Of these variables mlght be external to the S M :
-‘:;‘schOOI One would exPeCt for example, that )an unhappy mar-“,'-. S :

"v‘-}'?riage or a lack of frlends would have a detrlme tal effect B o

Y

4 s

: J..'.expected to, contr:.bute to, or be assoc1ated w1th, 1n-school

t

ﬂ',:(1972) . and Clarke (1976) would seem to support thlS assess-:' :

"
v
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for example (a condltlon current when the data for thls

T study were co{}ected), then a teacher who felt lnsecure

about hls JOb mlght feel rather bltter and defensrve andf,'

mlght ratlonallze or come to terms w1th hlmself by choosrng'm'

" to see hlmself ég belng vxctlmlzed and as belng ]uSt as

good as, or better than, hlS colleagues. i

. A TRy
¥ : ; [

Alternately mlf a tea:per had no 1mmed1ate reason

o1
to feel threatened then one

the same ratlonallzatlon.‘ Instead he should ‘be much more ‘w<
; comfortahle w1th hlmsehf and should percelve hlS colleagues

. 1n a much more favorable manner. D S j;' s

The, presence or absence of personal psychologlcal

or soc1al problems wh1ch were manlfested in unfavorable or S ;

¥ ¢

‘sant relatlonshlps w1th students and colleagues would

e expected to have a p051t1ve assocratlon wrth feellngs of

d ssatrsfactlon or satlsfactlon.v

\l The study of Kuhlen (1963), for example, lndlcéted

o

' that 1nd1v1duals w1th strong autonomy needs would 11kely be

Je'extremely frustrated 1n schools whlch dld not allow for:_

, »

_suff1c1ent personal or- profe551onal frpedom ' Greenfleld'f;"

(1973) suggested that lt is. not necessarlly end—product
goals satlsfactlon, but- rather process goals satlsfactlon

(for example, the way people behave toward each other ‘in

schools), whlch determlne teacher jOb satlsfactlon. He says,ty'f

Y twe w ;, People seem to w t .. - that. schools - should
- reflect the values that are central and meanlngful
. "in their lives. . . . only in such forms ' can they
‘ Apart1c1pate comfortably ln them.._(p 33)

o

ld expect h1m not to requlrev
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i} lvlof the reallty of thelr school srtuatlons.‘ Related ‘to . these .

’ that teacher job satlsfactlon was hlghly related to teacher 'f“

Eu' self-concept S e B ) | o ?

?L?L{/{ . In the'Newfoundland context Penney (1977) found gf‘véﬂ
that there was a posrtlve relatlonshlp between job. satlsfac—‘ i?

Ty
L

S8 S N0 SO = R~ g e, P Saah o i ; N A A AR A e WSS L e bt A |

Studles by Chase (1953), B:deell (1955), and ‘Sharma i

g e i P A T s 1 e i " K

(1955) all supported thlS observatlon They 1nd1cated that:axy*
; jOb satlsfactlon of teachers was hlghly related to the 00n~ G
gruence between teacher expectatlons and thelr perceptlons

"d

flndlngs is” the, flndlng by Thompson (1969) and Wurtz (1972)

'#;qn‘and.teacher‘partlc;patlon 1n,srghlflcant schoo; decle J?
Cdions: L. Lo ‘ RN e L
. ‘ S s L ow s ] ) . ;
In conc1u51on, then, 1t would have to be. noted that %:
' whlle the’ relatlonshlp between Teacher-Centered Management - hih
Style and Teacher Satlsfactlon~w1th the Capabllltles of :%ﬂ
' Teacher Colleagues ;s a statlstlcally srgnlflcant 9051t1ve ‘ﬁﬂ’

Dne, 1t accounts for so 11tﬂie of the varlance that anythlng :,{tl,:‘”
but a very tentatlve statement .of causatlon would not be -
defen51ble.- A p051t1ve relatlonshlp seems'to exrst between f“
the two varlables, but other studles have shown thht many " f'; ;:‘§‘ﬁ

other varlables are p051t1vely related to teachen jOb satls—-

Y

[f'ﬂ factlon.. Teacher Centered Management Style is but one - ~.‘ e,

.
IR SRR SR TR

SR AP LA

factor 1n teacher job/satlsfactlon, and posslhly a/mlnor 1f
5 o : ey, _
not an unlmportant one.;kﬁ*;_" T :.:."f,-

’

b
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‘_J.ng satlsfactlon varlables, Teacher Sala:

Conypltment to Teachlng as a Profess:l.on 1s statlstlcally L

"ables account for very llttle of the total varlance of

IV. THE RELATIONSHIPS BETWEEN TEACHER—CENTERED MANAGEMENT
’ B STYLE SALARY SATISFACTION, SATISFACTION WITH
COLLEAGUE CAPABILITIES AND INTRINSIC COMMIT"'

/

M.ENT TO. TEACHING AS A PROFESSION .,

[}

The r“eia'tionship-hetweeh Teacher-cénte"r'ed Manag\ement

Style and the product:.v;ty varlable Intr1 51c Commltment to g !

5 Teachmg as a ProfeSSLOn, was made comple by the 1nterven—~ C

Satlsfac tion and '

‘Teacher Satlsfactn.on w1th the Capabllltles of Teacher Col—

X &=

' ~'1eagues. These relatlonshlps were 1nterpreted by means of -

k the "Path Analys:.s Model glven in . Flgure 4 2.

Flgure 4, 2 showajﬁ' sp = 122 }3 . —’/38 and_]acp

;‘-.-641- Of the three relatlonshlps represented only that

vbetween Teacher—ggntered Management Style and Intr:.ns:.c

SR

‘s:z.gnlf:l.cant (p % .01)

v

However, the effects of all three 1ndependent ‘vari-
/

Intr1n51c Comm1tment to Teachlng as a Profe551on That 15,"-.
~ more than 94 per cent of the varlance of that productlvz.ty .
‘var:.able is. accounted for by varlables out51de the model,

* Yarlables‘whose(an_vest;gat;.on'was. beyond the 'sc_ope__‘of. ‘f:hJ.S‘.

Whlle the proportlon of varlance accounted for 15 not

large, Asher (1976) cautloned that ".-‘;, .‘ we should not

J.mpose unreallstlcally strlngent crlterla in asse551ng the

"goodness of [a] . model?‘-;(p. 3)_;l':

} ‘ \
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The results, brlefly summarlzed are7as follcﬁs--

_l{ 'There is a. posxtlve relatlonshlp between Teache
Centered Management Style and Intr1n51c Commrtment,
) to Teachlng as a Profe551on (p < 01). _
20 There 1s no dlrect statlstlcally 51gn1f1cant rela-zu'f‘é

EPL A 5r~‘.{' '&_ - thnShlp between Teacher Salary Satlsfactlon and’ o -.:3'7
hed T .Intr1n51c Commltment to Teachlng as a Profe531on :
ﬂ(p5$‘.05)

3f“3{:QThere is no dlrect statlstlcally 31gnlflcant rela-

Yiay ',tlonshlp between Teacher Satlsfactlon w1th the
o . . B

‘Capabllrtles pf Teacher.Colleagues.and.Intrmnsrc,

# & ' - S -
- . 5 . LN

- . " s B _A' .Ccmmltment to Teaching as afProfession (p > ,95),'
¢ “ i f‘. These results indicate‘that, in.general if a |
.‘i ‘h;‘ :ﬂll_iteacher percelves hls pr1n01pal as exhlbltlnq teacher— Qa o f',.f\\g
j . “:‘rxj'v'_.centered management behgyror then the teacher w111 have a
i ."vff‘m.f hlgher commltment to teachlng as - a profe551on. 0These results f,:‘

do not suppor% the general the51s that 1ncreased productlvrty
ﬂ-ls assoc1ated with lncreased satlsfactlon. Spec1f1cally,
these results do not support the assumptlon that an . ‘increase
.'1n Teacher Job satlsfactlon‘w1ll result’ 1n an 1ncrease in
lIntrlnSlC Commltment to Teachlng as a Professmon.
‘ It is 1ntu1t1ve1y acceptable that a posmtlve relae
.é S N x:f‘tlonshlp exlsts between Teacher-centered Management Style
| 7 and Intrinsic Commltment to Teachlng ‘as a Profe551on. ‘lf'a‘
i , ‘,:" .‘worker, generally, percelves hlmself as- hav1ng a relaxed

P ;ﬂ: L relatlonshlp‘W1th hlS supeﬁordlnate, then one would expect

'.'that the.worker would experlence a hlgher level- of loyalty, W
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ey
‘at 1east to that part of hlS Job represented by the super-
i‘ordlnate 1n questlon.. In the partlcular case, a teacher

would be expected to experlence feelmgs of loya‘lty and -

comm;Ltment to hlS school and professron 1f he '‘perceived his.
'prlncrpal as exhrbltlng hehav:.or which takes' the teacher*

as—person into cons'ideration, ‘an assessm‘ent which is sup-.

>

. ported by the study of Harap (1959)/

However, because so llttle of the var:.ance of

= -

_Intrlns:Lc Commn.tment to Teachlng as a Profess:l.on 1:5 accounted

for by the 1ndependent’ varlables of the model, a problem of

‘1nterpretatlon exlsts. What are the varlables whlch would
|

1y

-t A

expla:.n a.- teacher S hav1ng a comm:.tment to teachlng ,as a
‘, .
’profeSSJ.on desplte the management style of hlS prlnc:Lpal"

. One explanatlon might be‘ "because that person chose

to ‘become a teacher.",_ Just as.a person chooses to become a

. prlest,' or a doctor, or a: nurse and enters h:Ls profess:.on
.w1th his: comm:.tment already 1ntact, so mlght most teachers

enter teachlng w:Lth a strong des:.re to teach 'I‘he comm1tment

&

o to teach:Lng may be formed long before the person actually

becomes a teacher. In such a case, the partlcular style of ..

T

the‘prlnc:Lpal. would not. be very’fimportant. That 1s, a per-—
son w1th partlcular needs to be sat:n.sfled may choose to

become a teacher becaulse teach:.ng :Ltself may be 'seen as a

‘means to satlsfy these needs. Greenfleld (1973) seemed to

' be sugges,tlng such,a PhEanenon when he sta.ted: I Y

ridence of goal accomplishment or lack of it may
. «, . be a matter of ipdifference to [teachers],
whereas their need to bel:.eve J.S paramount . e

gr et st e e S WO i Ve A A DS % 2 7 ST AL AOEBT,



j thelr need, . that is,. to belleve that what they do
“in school is right and good. (p. &?) ‘ -

Mltchell s (1968) study in Alberta also suggested

'that teachers see thelr work as belng 1ntr1n51cally reward—

) w5

1ng, and even though they mlght be unhappy about - @artlcular
aspects of thelr ]Ob, this unhapplness or dlssatlsfactlon

does not reduce 'comm:Ltment.

';',...» Another factor whlch might be operatlng 1s that, _v
-.-regardless of the management orlentatlon of the pr1nc1pal

" the teacher spends the largest portlon of his’ tlme 1n 1nter—

actlon Wlth hlS puplls, not w1th the pr1nc1pal and the

'rteacher expends most of - hlS energy in meetlng the needs of:

"on relatlvely rare, occa51ons. 'j" 7

']Furthermore, the classroom may have an lsolatlng effect on

u_the teacher.' It is poss1ble that whatever the partlcular

style of the pr1nc1pa1 there is so llttle 1nteract10n w1th

a. school s faculty, that the style ig not partlcularly

-important to.teachers. Much admlnlstratlon.takes place

"behind'the scenes" and affects the teachers dlrectly only

o' Brlen (1971) and Albrook (1971) found from

‘thelr studles that the structure of 1nformal groups and

-.;how well a teacher "fitted 1n" was ‘an 1mportant factor

t10n§ w1th colleagues was one of the most 1mportant sources

’of teacher satlsfactlon. In the present case, the explana—\

tlon might be that lf a teacher -can commlserate in a

16

-_the puplls, not in sat1sfy1ng the demands of admlnlstrators.l

‘.1n~teacher sat;sfactlon.' Mason (1961) also found that rela-,'

SR N e e TR ran e b i = Pt e e

N
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v

. . sympathetlc faculty-lounge env1ronment then the grlplng

'could act as a cathar51s, purglng any blle that ex1sted

]

‘_because of. admlnlstratlve procedures, and allowmng the

e s

- teacher to return to hls class w1th hlS commltment lntact

.0

Whlle the relatlonshlp between Teacher-Centered

Management Style and Intr1ns1c Commltment to Teachlng as al'f

‘f‘.Profess1on is- statlstlcally 51gn1f1cant (p < Ol), the small'

:amount of varlance accounted for and the varlety of other
'varlables documented as being assoc1ated w1th teacher satlseL,
ffactlon 1ead to the conclu51on that Teacher—Centered Manage-’
_ment Style is only one (probably relatlve unlmportant)

factgr ;nfluenc;ng teacher commitment to the teachlng pro-

fession.

The lack, of 51gn1f1cant relatlonshlps between ‘the

“satlsfactlon varlables and Intr1n51c Commltment to Teachlng

" as a Profe551on appears 1ncon515tent w1th the general model'

'whlch hypothe51zes product1v1ty to be posxtlvely related td

]Ob satlsfactlon, The findlng is conslstent hOWever, wlth

i some research 1n both educatlonal and lndustrlal contexts

‘ '"concluded that, at least to the extent that these constructs’",

Penney s (1977) study 1n the Newfoundland educatlon;
p ;

'context failed- to establlsh any clear relatlonshlp between

‘a

,'teacher ]Ob satlsfactLOn and product1v1ty. Slnce the Penney

(1977) scales were used 1n thls study, 1t would have to be

. are belng measured by the 1nstruments used there 13 no
‘51gn1f1Cant relationship between teacher job satlsfactlonx

vand ‘teacher product1v1ty in~ the Newfoundland context. “This -

Lo
k)
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‘-‘the study of Bass (1965) s ow LT s m _' R,

. conclus:Lon 1s supported 1n the general educatmnal context

T Sral s U ey e

byClarke s (1968) study and in the 1ndustr1a1 context by ’ "

B e Tl

P

o

o,

Greenfleld (1973) also seemed to be hypothesleng

~,. LS. ~

-t

' __-a s:.m:.lar situation in hlS statement' T T S : 1

S . we should not- belleve that people are 1nvar1ab1y
"satisfied as long as end-point goals are being. : poovEs B
, achieved nor that end-point goals "are: being. achleved ; N

“ as long as people are satlsfled . ¥ S (p 33) P

Y - 5 w w ? .

. If product1v1ty is not the result of ]Ob satlsfac- g

"y 5 |

»_'tJ.on, -as the bas:.c model (p. 92) suggests lt should be,

because the nature of the var:.ables Wthh exlst 1n actuallty
. may not ,yet have been dlscovered. The present phenomenon may e, «
4 .be a manlfestatlon of a Herzberg type Two- Factor (or multl- ‘
factor) Theory (1971), but in a’ productuuty rather than m‘.»
" satlsfactlon context. That 1s, Teacher-Centered Management"

‘_Style may’ be the‘sor‘t of factor_whlch ‘contributes to hlgher"‘ ;

: level of jOb satlsfactlon——elther w:Lth salary or w1th col-

_then what can explaln the ex1stence of high comxnltment to

v ! - i eow T
teachlng in the absence of hlgh ]ob sat15fact10n'> . .o PR,

As J.ndlcated prev:.ously, it seems plausz.ble that a ) ‘J}

; person enters teachlng w1th comlnltments alr\eady formed ‘,'L'hat

/

.LS, of the comm1tment that exxsts, the major portlon of it

‘existed pr:.or 6 a person S becomlng a teacher. 'I‘he pecullar e

needs of a person may cause him to become a teacher, _and hls -

‘league capabllltles--may have llttle effect on ]ob comm:Ltment,

4

. elther to reduce .'Lt or to increase 1t . ; L TR N §

v

The relatlonshlps whlch ex:.st may remam concealed

1

/

5 - w

{
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' s ] ."f _ ,.n CE |
c0mm1tment 1f 1t is present but does not lead to lack of

H

of commltment 1f it lS absent.% On the other hand Salary

-HSatlsfactlon and Teacher Satlsfactlon w1th Capabllltles of

—

;'Teacher Colleagues may be the klnd of factors whlch mlght

5lead to a lack .of commitment if they are absent (teachers’

'have w1thdrawn serV1ces and have gone on strlke), but do not

;lead to increased commltment 1f they are present.

-

C If thls is. the case, then one would not expect a

;sxgnlflc nt 1ncrease in commltment even lf teachers were

fhlghly sa 1sf1ed w1th salary or.wrth_colleague capabllltles;!_:'

‘ T ere is also ‘the possibility that if a teacher were

‘:;dlssatlsfled w1th the capabilities of . his colleagues, theni

Vhe‘mdght 1ncrease his commltment to teachlng~—assum1ng a .

s\meone has to do the Job"'attltude Alternately, if a -’

teacher were satlsfled with the capabllltles of hlS col—:

'vleagues, he mlght not see ‘the necessrty of hlS belng so

- .as vital} relatively, as they were in the alterhate situation.

Q

,hlghly conmujied, and . mlght experlence a decrease in commit— Ry

'u:merlt, by.yirtue of the fact‘that hlS~serv1ces‘were not then j

"That 15, a negatlve (ox 1nverse) relatlonshlp may exast

between certaln satlsfactlon varlables and product1v1ty, a

Ve

’ phenomenon whlch may be suggested by the neqatlve relatlon- N

wshlp between Teacher Satlsfactlon w1th the Capabllltles of

' Teacher Colleagues and Intr1n51c Commltment to Teachlng as a

\

.Professron in the present model . f,h:",hg’"

It w0uld have to .be concluded, then, that whlle thlS

) .research ‘has: falled to establlsh any 51gn1f1cant relatlonshlps
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' capabllltles of hJ.S profe5510nal colleagues, the less

3

Teachmg ‘as a Profess:mn, J.t lS p0551ble that relatlonshlps

.or assoc:.atlons much more complex than has. been hypoth-

es:Lzed ex1st be.tween these varlables.,;

V. .THE RELATIONSHIPS BETWEEN TEACHER-CENTERED MANAGEMENT

WITH COLLEAGUE. -CAPABILITIES_ AND Joe_invo_LVEMENT.,; .

s

~

4’ ' The relatlonshlps between Teacher-Centered Manage— )

ment Style Job Satlsfactlon and Job Involvement Were‘

' 1nterpreted by ut114121ng the Path Analys::.s Model glven 1n
.Flgure 4.3. "'"«J ‘ ¢
It w1ll be noted from Flgure 4 3 that the BETA coef—.‘
. »f1c1ents of the relatlonshlp between Teacher Centered Man--
.agement Style and Job Involvement, : 051, and between Teacher
~Salary Satlsfactlon and Job Invplvement, ‘110, are rela-
_:tlvely small, :LndJ.catlve of weak assoc1at10ns between the‘
' _varlables. -In fact, nelther of the relatlonshlps is sta-
‘tJ.sLtlcally srgnlflcant (1 e., p >/.05) Only the relatn.on—‘

,'shlp between Teacher Satlsfactlon w1th the Capabllltles of

L4

Teacher Colleagues and Job Involvement is statlstlcally

‘;'sn.gnlflcant (p < 01) with aABETA coefflcn.-ent of‘ - 175

|
ThlS BETA coefflclent mlght be 1nterpreted as

'1nd1cat1ng that as a teacher chomes more sat%sfled w1th the

1

1nvolved in his job he pef:celves h1 elf to-be. Howeve'rp

-1t was felt that since percept:.ons of . teachers were measured

120

_"between satlsfactlon varlables and’ /Intrlnsm Comm1tment to

STYLE, TEACHER SALARY SATISFACTION, SATISFACTION -

T S
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S = Teacher Salary Satisfaction: ‘ : oy
‘C = Satlsfactlon with Capablhtles of/‘I‘eacher Colleagues.
. .I "= Job .Involvement. ' .
e ¥ = Statlstlcal 51gn1f1cance/(p\s< 01)
o g%== fi - R* =‘.[; - .039" ‘=:; 98
' Figure 4.3. Path Analys:.s Model of Management Style, Job" .
o P Satlsfactmn and Job, Involvement: Relat:.onshlps._
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’ however, must be rtrade tentatlvely s1nce legs: than 4 per cent

" of the varlance of Job Involvement was accounted for by the

; per cent of . the varlance of Jof) Involvement was accounted

' ‘for by assoczatlons w:Lth factors outsuie the model

' possibllltles. » Flrstly,

_Acelved hlS colleagues to be less. capable.'

-must admlt of the PDSSlblllty that in splte of . the fact . % '

" he: 15 only less mvolved relatlve to the 1nvolvement of the L

,teachers whose capalulltles now appear more posu:lve and

_ ~

y . A‘,‘.' . Gl T s &
' ' "‘122_'
) 2f o . : 8 B ) by . * o ) - ., N
: th:Ls flndlng does not necessanly 1nd1cate that as teachers £ i
become' more satlsfled,_ they become less J.nvolved in thmr o S o
. - o . o PE e S . ‘-; 7
JOb. L T O B "y :

<y ¢

“The negatxve relatlonshlp\between the satlsfactlon °

: varlable and the productwlty var:.ahle is not a unlque flnda . .

(1969) also produced s:.mllar fesults. o ,' - o

‘ Any conclusmns drawn from the present findlngs,' o |

2 TN i e Fan i e

4

. " ,'/‘
1ndependent varlables in; the model ) That 1s, more than 96 Iy ‘ '

alsS

2 " 3 ~

Y
il
.

Nevertheless, ~1n v:.ew of tl;xe precedlng dlSCUSSlonS r-

and consn.dermg the hlgh sxgmflcance level (p < 01), one."

¢,

can suggest w1th. some conf:.dence that a -curious phenomenon- ;

LI

has been manlfested by th:.s study. , There -are. at least twol . \

7 1 X A

hen a teacher percelves a col- " '
league as beinq capable then he allows h:mself to become
less 1nvolved s:ane he percelves hlmself as not belng as '

vital to’ the bus:.ness of eduoatlon as he was when he per—- ' ¢

Secondly, one i

that the teacher perce:.\res hlmself as, belng 'less. 1nv01ved,. “

il
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*ing.  The. studles of Likert (1961) ; Bass (1965) ,end Tee 0 4
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the\teacher 1s not less rnvolved, absolutely, at all. .éince-~‘

uf one mlghtﬁordlnarlly expect a more capable teacher to be f>

more 1nvolved, a perceptlon of more capablllty mlght be a ‘l:f

T & w SR ,/

'i concomltant of a perceptlon of greater 1nvolvement Hence,-*;‘”'

1f‘5;-4;_1 f'”_, a teacher, whlle not redu01ng hls own 1nvolvement, mlght per- “'7'1{
celve hlmself as- belng less 1nvolved by v1rtue of the £act "'ﬂi;ﬂ
:;? that more capable teachers seem more lnvolved

“;f;"?‘f}:~V'rQ¥;ﬂ:h_ ;~ Bearlng in mlnd that 96 per cent of the varlance of

RN TR o v ® .
2 «’;;‘,5‘7_5:,-_-.<,,_‘;,_M-_<a—-—- R i+ o A ECA T, kel i 9 e TP

il e ﬂi;fh;;“_li «Job Involvement*as accounted for by merrables out51de the :;i
".3#frﬁzjfp~" " model,‘lt is necessary to seek explanatlons for hlgh Job :L
ﬁﬁi;-tf'i;iyfflé- Inrolvement ln areas~wh1ch&were outSLde the scope of’ thlS . %
?} ;fi?ﬁfvf?lﬂ}::p;’“ hIt lS agaln be;ng suggested that teachers, generally,
i elﬁ - } enter teachlng wi h an expectatlan and a w1111ngness to be
, .i » f? o hlghly 1nvolved 15 thelr iobs—-"teachlng is that klnd of }ﬁ oo
Fa:fé;;?%ji;ﬁ‘?ﬁgs{ ;ob. | Watson s/ (l 69) explanatlon of partlcﬁlar teacher "i?;h
;a%g?aef;!lfT' T"tralts seemsﬂtofsupport thrs assessmentfh He-states: » 12?5”
’4i- L T'A'hThereuls reaSon.to.belleve that peopld who choose ‘”I.E';, s
: ",u'occupatlons which try,to inculcate hlgher standards .
‘ " .. .in others (clergymen teachers, law offlcers) .are - .. i :

** ' 'persons with extra strong superego components. They .
g h c4o e L take prlde in: maklng severe demands on themselves and .
s L4 <o on others.: They bitterly resist. any change they - .- o
Dlfgec M. vk " conceive to-be 'a relaxing of thé firmest dlsc1p11ne N R}

' ol ,.*VL'.?'fcy "and the h;ghegt expectatlons of perfectlons ing - .. ,?1->5 B
. performance.= (p. 492) Lo Sy, y f':“ "\iii”‘Ttl'

i

3

yf;;.*;1f~;;-»ﬁf;j sk "ﬁ It 15 alsd p0551ble that 1ﬁ a person enters teachlng

i 4 L e T e S ARR A S A TS e

" g 1:n;u#' w1th a strong commltment:and propenslty for Job lnvolvement fa s
e TRy BB -1n place, and 1f flrst experlences are successful, then fa®™ &y, %
QZZ'}#_”5~d¥~'f other varlables .may. have llttIE, lf any,\effect.: Watson ‘ "3 .
v H R m Gotnel i . e _ ' ' L i
T ¢ W : R ¢ v, & 7;
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L a pattern'wh;ch is’ usually per51stent"'(p. 498)

‘r'

jifu-‘been 1solated,

(1969) states that, "The way 1n whloh the organlsm [e g., P

a/teacher] flrst successfully copes w1th a 51tuat10n sets

v
[ g

Several factors, other than satlsfactlon, were found

by leert (1961) to be hlghly a55001ated w1th product1V1ty

-in the 1ndﬁstr1a1 context.} He llsts, for example, hlgh peer*

group loyalty (p 29) and partlclpatlon ln-deCLSlon—maklng ;n.~j1”

(p 34) . The latter factor has also been found to 91gn1f1-t':”

cantly(relate to product1v1ty in the educatronal context by;f;;.

a number of researchers, 1nc1ud1ng MlklOS (1970) and MacKay\!

'. G s L N .
(1964). S

thtle of the varlance of Job Involvement was f

&

},“‘accounted for by the varlables in the model of thls study

e A

(Satlsfactlon w1th the Capabllltles of Teacher Colleagues ;}/—'

e

accounted for less than 3 per cent) Other factors have 'T

A

rt was concluded that even though Teacher Satlsfactlon w1th

the Capabllltles of Teacher Colleagues was sxgnlflcantly

‘;; related to Job Involvement, teacher job satlsfactlon 1s

f to rhdlcate.' It would appear that no substantlal aSSOC1a—n e "Ry

probably a. m1nor determlnant of job product1v1ty 1f, 1n

o -

J .
do eXlSt may be’ the reverse that orlglnally p051ted. That

‘ 1s, 1t may be Job Involvement wthh 1s contrlbutlng to Job

Satlsfaetlon, as studles by Bass (1965) and Lee (1969) seem

tlons have been 1solated between these varlables,ln thls X

. & Fae )
i 1 .f ‘.
o . y ‘A s o ‘o %
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g i
. t
.. v s S X, 1
o . o I P N oy . :
¥ s N B Weas 1AL, W ) ; W e
' ! " : Wy
Giaary od ™

and have been ldentlfled by other researchers g, W Tnnd

;;h\ as belng hrghly assocxat;ﬁ w1th Job InvolVement. Therefore,_

*fact, lt is a- determlnant at all’ The r91atlonshlp5 Whlch £ g
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| . VI. 'IHE RELATIONSHIPS BETWEEN MANAGEMENT STYLE SALARY \‘
ﬁL\f SATISFACTION SATISFACTION WITH COLLEAGUE L ?
L ,f A CAPABILITIES AND SELF CONCEPT ,
L S e _ 2 , - ‘ | , ‘r}is
The relatlonshlps between the 1ndependen varlables é.
Teacher—Centered Management Style, Salary Satlsfa tlon and :é
Satlsfactlon ‘with Colleague Capabllltles, and the’ dependent oy '?
~4var1able Self-Concept as a Teacher were 1nternreted w1th : ‘ ;
‘1: the ald of ‘the Path Analysxs Model ShOWn in Flgure 4.4, ”yi'*‘ 5;
o *' The relatlonshlp between Teacher-Centered Manage; - ‘f
ment Style and Self Concept as. a Teacher has a: Path coef—'“ L - '?
f1c1ent of f.036 whlle the- Path coefflélents for the lé‘)
Teacher Salary Satlsfactlon—Self COncept as a Teacher rela;j ' 'é ;
tlonshlp and the Teacher Satlsfactlon wlth the Capabllatles fél
of Teacher Colleagues—Self Conéept as a Teacher relatlonshlp ?
are - 082 and— 192, respectlvely The very small coeffl— ‘?
e clents are lndlcatlve of very weak assoc1at10ns between the ?',: .’3T;b
"varlables.' All coeff1C1ents are negatlve, but only the. Co
: relatlonshlp between Teacher SatlsfactLOn w1th the Capabal—' *‘a; ::ag:
- o}
ltleS of Teacher Colleagues and Self Concept as’ a Teacher ‘ ;”
llS statlstlcally 51gn1f1cant (p < .Ol) .g. ”.Ei
Slnce Satlsfactlon W1th.the Capabllltles of Teacher ‘ - éf
Colleagues lS a Satlsfactlon varlable, and Self Concept as7' E‘
: a Teacher a Product1v1ty varlable,ﬂthls a55001at10n may be ?
vlnterpreted as a negatlve (or 1nverse) relatlonshlp between o Q_%:
. &ob Satlsfactlon and Job Product1v1ty, a result conelgtent ;ﬂé
ij}‘" '3

re
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Teacher—Centered Management Style .- ) "

Teacher .Salary- Satisfaction

Satlsfactlon with the Capabllltles of Teacher Colleagues
‘8élf-Concept .as a Teacher ' ; o S
Statlstical sxgnlflcance (p < .01)
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g »,usually taught many subjects and was seen by students as

“ 7
1327
_ w1th /the results of Engel s (1977) study whlch 1nd1cated
that both’ quantlty and qualrty of output were 1nVersely
related to worker JOb satlsfactloh._ 7" R T A

Thls negatlve assoc;atlon mlght be- partlally .
explalned by the profe551onal 1solat10n Wthh has accom-
panled the increase, 1n teacher quallflcatlons in Newfound~‘.

land and Labrador ln recent years. Formerly, a teacher

'somewhat of an expert in many flelds. Now° however, most * .

- teachers have a spec1alty and devote most of thelr tlme to

s w1th hlgher quallflcatlons would be expected to have a .

I

’

. gy
thelr spec1al subject ‘area. Therefore teachers are not as 3

'conversant with as many sub]ect areas as they once were and
lt would be expected that thls mlght contrlbute to a lower
self—concept L Re / :

At the same tlmeJ 1t could be argued that teachers )

hlgher self—concept, slnce, presumably, they would have more.'

confldence in themselves tran formerly, at least 1n their -
|

,.,spe01al subject.area. Therefore,.w1thfrespect-to the,effectyt

drawn.

of this variable, only the most tentative comclusions can be’

~OhevcouId speculate as well, that the abandonment

-

L :&f‘rigid'discipline in'schools, resulting ih teachers havimg .

o less authorlty, mlght be contrlbutlng to a lOWer teacher

} ' ).
< bt i e v et A5 S AR IR LRI & LA vt L . RPN 2 s ey S

R
N,
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&

' self concept. : ,,h . -f"", 4‘1’ o L

o

However, the relatlonshlp under dlscusslon accounted

for very 11ttle of the varlance of Self-Concept as a Teacher.
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'L Therefore there must‘exrst, maybe lnternal as well as
dexternal to the school, other factors whlch .are more lnflu- B
‘f:entlal ln determlnlng Self-Concept as'a Teacher than 1s
-'Teacher Satlsfactlon w1th the’ Capabllltles of Teacher Col~ . i 0f
aleagues. More than 97 per cent of the varlance of Self~ |

'_Concept as a Teacher 1s accounted for by assocratlons w1th

—

factors external to the model (The studv of these factors*

\

was beyond the scope of thls study)

,' e

.One factor external to the school whlch seems toqbe' ”
=f.”susta1n1ng a hlgh teacher self—concept is the hlgh regard '
'«whlch teachers Stlll enjoy ln Newfoundland Warren-(1978):
',as a result of hlS recent study, states.. “The public
generally have a contlnulng confldence in thelr educatlonal
‘ system and.w1despread support for 1t' (p 82), and- further, )
‘;“Generally, the publlc have hlgh esteem for teachers and

Zﬂ‘;'teachlng“ (ph 85)s. .. n o e

"An in- school factor mlght be that students in thlS
1

"}prov1nce, generally, Stlll seem to have a very hlgh respect C

for thelr teachers, regardless of the SPElelCS of the

teachers' respon51b111t1es.‘

Probably one of the strongest factors in sustalnlnd:"‘

a strong teacher self concept 1s that practlcally every
‘teacher is better- educated than formerly, ang undoubtedly
::percelves hlmself as belng better equlpped to do his jOb.l g

'_One would expect that thls factor and the . other factors ‘

¢ mentloned mlght be much more. 1mportant in- contrlbutlng to a‘

‘

)
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. hlgh teacher self concept than Satlsfact1on w1th the

%

b ".,A‘. \:\,r )

\

Capabllltles of Teacher Colleagues.- L ..Ah ) ;

3 ut is a/statlstlcally srgnlflcant factor, Satlsfactlon w1th

3

\

-; the Capabllltles of Teacher Colleagues is probably relatlvely

unlmportant as a determlnant of teacher self-concept. ',/I

© VII. SUMMARY AND VC'ONC‘LUSIONS i

A summary of relatlonshlps examlned in thls study 1s “

presented 1n Table 442

¥

In splte ‘of -the fact that five of the eleven assob1a- f‘

tlons examlned proved to be statlstlcally 31gn1f1cant, very
llttle of the varlance of ‘the". dependent varlables was’

accounted for./ ThlS led to the conclu51on that thls study

d1d not uncover .a .great deal of new 1nformatlon about,the L

- nature of the relatlonshlps between management style, ]ob

' satlsfactlon, and product1v1ty, except 1nsofar as it 1nd1—‘

cated that some relatlonshlps strongly suggested by‘the,q

, 1iterature may not,‘in'fact, exist, at least.ln'this

e 1ndlcated a posrtﬁve‘relat10nsh1p~between management varie

. prov1nce.

The results tended to conflrm, however, studles in
both the 1ndustr1al and educatlonal contexts whlch have

\ - * a,“ & . 5 " ‘.’ 3 .,.
ables and job - satlsfactlon.. The'present results have not,
however, supported the the51s that greater JOb satlsfaction

leads to. greater product1v1ty ' In fact, the results of

JTOPCIPRTE N TUPRIL P PR TR | QR TSR

“129

o would have to be concluded then, that even. though
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" COMMITMENT
. ¢ .

- MANAGEMENT
. MANAGEMENT -
' SALARY
~ CAPABILITIES -
. MANAGEMENT .
| SALARY .
| CAPABILITIES

SUMMARY OF THE 'RELATIONSHIPS BETWEEN MANAGEMENT STYLE,, -

| TABLE 4.2

' JOB SATISFACTION AND PRODUCTIVITY VARIABLES“

ol ‘
"+ Independent -

Vafiable

Y
bepehden£
Variable

Relatlonshlp.
.P031t1ye_or
Negative?

130

Statlstlcally “

Slgnlflcant?

MANAGEMENT

MANAGEMENT
SALARY
CAPABILITIES

' SALARY |

" CAPABILITIES
COMMITMENT.

" COMMITMENT.

COMMITMENT:
INVOLVEMENT.
INVOLVEMENT

- INVOLVEMENT
" 'SELF-CONCEPT

SELF-CONCEPT

SELF~-CONCEPT

" Positive

Positive

.Ppsitivefh
Positive, .
. Negative

Positive

~ Positive
"-Negepive;'
' Negative

:.Negative‘

A Negative

“¥es.’
| Yes .

. Yes
No =
No’:“' l

No

- fNe'

:-qu‘
No .

~ No
Yes

o

Lo 4
MANAGEMENT =
_SALARY . =
CAPABILITIES=

INVOLVMENT

* SELF-CONCEPT=

Teacher Salary Satlsfactlon

Teacher Satisfaction w1th the, Capabllltles
of Teacher Colleagues ’ :

Job Involvement ,
Self—Concept as a Teacher

Teacher Ceniered Management Stylex

_Intrinsic Commltment to Teachlng as-a f
‘Professxon .

|
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thlS study lndlcate that jOb satisfactlon is 1nversely

o

related to product1v1ty, a flndlng whlch ;s supported by

some studles 1n the 1ndustr1a1 context (e g., Engel 1977)
l The flndlngs of thlS study could be tentathely

lnterpreted as lndlcatlng that satlsfled teachers are not

W P g 2 e B

as productlve as unsatlsfled teachers._ ThlS 1nterpretatlon

would ‘be' con51stent w1th the thes1s that satlsfled teachers _‘:;.'”

Lo Zast. st maan o

: may become complacent, that satlsfled teachers may not be . y .',-vy‘ﬁff.
| prompted to be as 1nvolved as)are dlssatlsfled teachers.

' The results probably do not mean, however, that 1n 5 2 ;
order to have more productlve teachers 1t is a 51mple matterv..if Y
of ensurlng that teachers are’ drssatlsf1ed, 1t 1s llkely
l much more complex than that. QThe results ‘may be someA
manlfestatlon of the effect hypothe51zed by Herzberg (1959):'H
ln hlS Two-Factor Theory, but probably in & more complex way /‘
than even Herzberg ant1c1pated ‘One can speculate that

X

there are, ln fact, at least two klnds of satlsfactlon whlch

T S il it P T

: \have to be consmdered--personal satlsfactlon (roughly akln“

to Herzberg s Hyglenes), and profeSSLOnal satlsfactlon -

\

(approxlmatlng Herzberg's Motlvators). ‘The ‘optimum condié
,tlons for max1mum product1v1ty may, be when teachers are

personally satlsfled but profeSSLOnally unsatlsfled Thefy‘

, ———
o rdbes s a !

profeSSLOnal dlssatlsfactlon may be the factor wh1ch w1ll
keep a profe551onal consclence actlve, prevent complacency,

) and cause teachers 'to malntaln thelr commltment and max1mlze‘

e el s et coipan

their 1nvolvement.\' = g - - R L 5:'."» i i ol
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'ﬂ:_factlon varlables.

whibh spurs people to. . actlon,:i

‘ satlsfylng, as Mltchel's (1968) study seems to 1nd1cate

' If the relatlonshlp l$ "in the productlvn.ty-—)satlsfactlon

The speculated ex1stence of dlfferent klnds of

I

R .satlsfactlon varlables has cons1derable support from the: .

74_‘_,__J, sk te ° ‘

'-llterature., Relnecher (1972) and Clarke (1976),‘
Vexample,lldentlfled "1ntr1n51c"'and "extr1n51c“ satlsfactlon

'Lfactors, whlle Mltchell (1968), from some studles 1n

R Whlle the theory p 51ts that it is satlsfactlon': =

I3

force in peOple Eor eXample, it~ seems 1lloglcal that r

iconcept of the possxble dlssatlsfactlon of hunger, it ls,”'

s

!

}factlon occurrlng, or when one- has had the experlence does;

\

it seem loglcal to engage ‘in the act1v1ty of ensurlng a .
;\fbod supply. _That is, it 1s-dlssatlsfact10n'wh1ch prov1des_”

,»the‘impetuS'for«actioh, for product1v1ty, not satlsfactlon.

| .

"Thls would be con51stent w1th Maslow s (1943) contentlon

e

l'.that a satlsfled need is not ‘a motlvator of behav1or.‘

It has been suggested earller,ln thls study that a

partlcular klnd of person chooses“to become a teacher. If

2 unlque needs and drives contrlbute to the de0151on to make '

: educatlon a career, then 1t seems to follow loglcally that

teachan'ltself the commltment,.the 1nvolvement, will be‘

—_—

. '
PR P P S L

3 1'1'3‘24

) Alberta, ldentlfled Career, Professlonal‘ rnd WOrk satxs-i_}~-i
lS 1ntu1t16ely acceptable s
‘that it may be dlssatlsfactlon which 1s the prlmary dr1v1ng"

X ;people would seek, collect, and store food 1f they had no : i_?,'

'only when one is aware of. the p0531b111ty of that dlssatls—_ o

\_«\;.-*w.l..' P

B D TR PP )

o S e e P 47t .

T e LS T S 5 T

o

P
S

24—t

N eem

penpoT S

AT

B

R SR

e A



e, o ln nature. CoL

. .,.\.
~

tep

‘ -not be expected to be dependent on satlsfactlon, but }

) Satlsfactlon on product1v1ty. '“ L -

~Un11ke the assumptlons under whlch most studles seem
g i

R
ﬂvf,r to have been conducted (thls study 1ncluded), 1t may be:

'f necessary to assume that dlssatlsfactlon of a partlcular'f

'type 1s not necessarlly unde51rable. That 1s, it may be

i”;.“adv1sable to conduct studles and develop theory withont the g

'“fVautomatlc assumptlon that teacher satlsfactlon 1s 1ntr1n51—

o N . o
‘E:cally a good thlng. o 3“. ;

Whlle ‘the results have been 1nterpreted,and specula— .

’ tlons advanced to explaln the pecularltles dlscovered, it"
has to he empha51zed that the raw data for7this study were’
L the perceptlons of teachers. It 1s necessary to query -

’Qﬁwhether, in~fact, 1t is. valld to ‘make .the assumptlo that-

:'people s perceptlons are accurate enough to be accep ed as

v "actuallty "It is not belng suggested however, tha ’the'

7~1n the management fleld of 1ndustry and educatlon, as w ll

,faS‘ln'other flelds of both contegts, contlnue to\relY.-

ol :liheav11y on thlS technlque.i The récommendations,ot the
. M'HColeman Report (1966), for»example are based-on resultS‘ -
| /whlch are derlved from raw data'whlch are 1arge1y perceptual

The 1nstrumentatlon for thlS and 51m11ar studles

. may be crude. It has been acknowledged that it 1s not clear

o

te
2
\

dlrectlon,,as studies by Bass (1965), Lee (1969), and wlck» 1,

7jstrom (1971) suggested it mlght be, then product1v1ty can—“5

B T U ST ROPE TS S NS T
g E - +

'\:value of measurlng percegtlons be bellttled 51nce rese rch» o
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what should be utlllzed as adequate 1nd1cators of satlsfac-

4'tlon or product1v1ty.: It is not even clear whether it makes

b

sense to talk about measurlng somethlng as vague as satls-

factlon, wh1ch may/be a dlfferent entlty for each 1nd1v1dual
,"' .

'*’Even if the factors which should be measured are.known,-

there may still exlst problems in ensurlng that the proper
lnstruments are used to yleld ﬁhe de51red 1nformatlon.

Slnce the’ study was based on extant theory about the

relatlonshlps between the varlables studied, . and sxnce the

.,

lnstrumentatlon was 51m11ar to that of most research in- thls -

fleld of study, it. would h%ve .to be concluded that the

“problematlc nature of the results rndlcates that elther

\ ~

:there are problems w1th the theory, as Tannenbaum (1971)

: contended or the-lnstruments and procedures are 1nadequate,.

or both ‘the theory- and/the 1nstrumentatlon are faulty

‘It may be concluded therefore, that elther or’ both
s

. of the theory and the lnstrumentatlon needs to be modlfled.‘

It may be that extant theory and methods are overiy\

' 51mpllst1c ‘and ' not sufflClently dlscrlmlnate to detect the

E

Subtllltles and complexltles of human lnteractlon.'

Thls assessment would be supported by Ponder (1977)

= who stated.

’

Further, 51n?e the technology for the analy51s of -
‘human interaction is either too imprecise or the
nuances of human behavior are too subtle to be
detected, it' appears unlikely" ‘that we" can untie
the dordlan knot, at least for the present (p. 6)
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" in Newfoundland‘ Whlle ‘many studles have been conducted

.productivity.

‘ settlngs The present study could be con51dered as contlnu-
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ThlS chapter contalns ‘a’ summary of the purpose
of the study and a summary of the methodology
~used in the conduct.of the study. Also presented
" is a summary. of the results of the study, along .~ -
., with some conclusions. The chaptér concludes with

_some’ suggested areas in which further research
mlght be conducted., ‘ .

SUMMARY CONCLUSIONS, RECOMMENDATIONS
v .“' [._' FOR«FURTHER RESEARGH L AT
I. PUR?CSE.OF THE STUDY - JEh A

Thls study was conducted to 1nvestlgate the rela-

tlonshlps between certaln management satlsfactlon, and .’

oA

“'product1v1ty varlables in junlor and senlor hlgh schools

1n the manag ment fleld of educatlon, very few of them

. have 1nvést1%ated the relatlonshlps a35001ated w1th ]ob "

~

. In'Newfoundland, studles by Inkpen (1974), Ponder .

(1974), Ponder and Bulcock (1975), and Penney (1977) were

. conducted to 1nvestlgate the relatlonshlps between various

‘management and satlsfactlon varlables in educatlonal

Ilng the general theme of these Newfoundland studles. .“,"\ »
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o ;'The focuS'Of the'study wasftheninveétigatiOn of some 3
of the relatlonshlps between the follow1ng educatlonal varl— h‘ {§,

ables ln thefNewfoundland context. Teacher—Centered Manage—

By o
e

ment Style, Teacher Job Satlsfactlon, and Teacher Produc-4
t1v1ty/' A serles of eleven spe01f1c quest%pns were used as P . Er:

'guldes for the analysrs and 1nterpretat10n of the resulté

- § -

G s/'"y ,-II. METHODOLOGY

The teachers pf twenty schools in’ the Grand Falls

' 'area of the prov1nce were,selected as the sample for thlS
study.- The admlnlstrators of elghteen of the twéhty schools ;
permltted the questlonnalre syrvey to be conducted .and 177.'

~. + of the 209 teachers 1n these schools (84 7 per cent)

responded.._j"

* The raw data were coded for use 1n computed programs,v

.

Factor ana1y31s was used as a data reductlon technique;" and

o 3

3 . & -
- -4

] multlple regre551on analy51s teamed w1th path analy51s was

1fli . - the- statlstlcal technlque used to 1nterpret ‘the results.'

7 57T arx, _fHE‘RESULTS OF:THE4STUDY g % TP &
The maln results produced were the followxng. _.'_rfgrfwf

~ <,

1. There is, a statlstlcally s1gn1f1cant p051t1ve rela—‘ '

; tlonshlp between Teacher—Centered Management Style'

.-‘ . L

r ~and Teacher Salary Satlsfactlon.
~ 0

2. There is a statlstlcally 31gn1f1cant p051t1ve rela—

: tlonshlp between Teacher—Centered Management Style

=5 B
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.and Teacher Satlsfactlon w1th the Capabllltles of .
e
TeacherUCOIleagues.-;“ o : “'f 11?,; -ﬁf."Hf F:'lf
R ) B . oy

*3f7 There is. a statlstlcally s1gn1f1cant p931t1ve rela—

tlonshlp between Teacher-Centered Management Style

. |

'£~.“ and Intr1nsxc Commltment to Teachlng as a profess;on '

',4; There 1s a statlstlcally S1gn1f1cant negatlve rela~}.

5

;bn w1th the _L:

tlonshlp between Teacher Satlsfac

74 as a Teacher.-..‘ . f'g'ﬁ“"“;-u S

*Iv,xncONCLUSIoﬁs L ) e T e e

' _fh \Capahllrtles of Teacher Collea?ues and Job Inv01Ve-%ff?ft’ ﬂ;;
%‘“?1': w: ment TR _; - A ﬁ_zw;f _42--:cij;:‘iﬁl”;ﬂ :
L »ciﬂT':l %There 1s a statlstlcally 519n1f1cant negatlve'rela-;;f: ;? %]
) ?:ﬂl A tlonShlp between Teacher Satlsfactlon Wlth the } -.f%
_Q;?:‘F{fi Capabllltles of Teacher Colleagues and‘Self Concept;;¢” 7}

X :)P‘ ?m“g" : Some of the relatlonshlps.examlned dn thls‘study . gfﬂ
-i;;%: fL ;f; 4> were statlstlcally 51gn1f1cant but because of the very f*;l A
5 li”” ;]i ‘ small amount of the varlance of the dependent varlables’ ‘ 'i;y }
¥;{Ti jf¥‘ . that was accounted for by varlables ‘in the study, it was Ji i B,
‘%?”T' ';¥?n?i ccncluded‘that very little new - lnformatlcn was uncovered.byI?F_ w; o=
- é};: ${ “ki‘ v‘thls research.di’., ;l,l;;:'l.rf S R e 'g:i- ;f' f: :
r%jt. ii;¥ Speculatlon.abcut“the varlables whlch could.have f" ,? ;
f‘{.’?: '{é; contrlbuted £S the problematlc results led to the furtheril . Jnf
i'j itlﬁ X conclusxon that both the theor;%and the 1nstrumentatlon are'4 i i ’
‘: . biik: ,,,,,, probably not suff1c1ently dlscrlmlnatory and\that further f;
‘%l : .33‘ :f research ln the school management field should be conducted {‘%
oy . .- : y , '&«g
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g under dlfferent assumptlons than have past studles 1n thls ":
li['ﬁ ) -jl“ fleld " iT.f Jf ,’:-h _':1"l* 1,;". f."‘:f'”" :A‘ﬁ Lo
T E e ; U ‘ T L e LT ST
L -V.‘PRECOMMENDATIQNS.EQR FUR?HER;RESEARCH _Af‘~'

b &f”'ffh‘: ’._ 1. The concept of- "Satlsfactlon" lS not suffl—';' BRI
e o Tt " § . I'_ i v
01en¢1y clarlfled, and the determlnants of "Satlsfactlon"

have not been adequately 1solated or ldentlfled. Thls 1s ‘a
",, fleld whlch needs to be- researchedjln order to fa01lltate ;”[1‘:] B
; more conclusrve studles of the nature of the study reported ’f;/V f:f?.i

5 '-‘w

Co bty 8 ;:f in thlS the51s. (ﬁ’,'ﬁ-ﬂ*

. s - z : .- = _d . o ;
Bur The concept of "Product1v1ty;" llke the concept . ,":1.'A\
W EALE R AP ' - PR P
B “,. Of "Satlsfactlon,V needs to be clarlfled and research needs ‘ f"fz’}”

! ] C -

to ‘be conducted to lsolate and 1dent1fy 1ts determlnant

A TPTNTI AL EN it s e,

a”fh,j‘;.j;_,varlables.vd‘ L. S = - L L T A L ‘3'1'2f7'u/

,.
.

5'J ejl”{ _3'5;‘ t : 3,' g i-] has been suggested 1n thlS the31s that the f
. ét' ‘ .’level of commltment and the level o% jOb lnvolvement of éf 4.
d. %j teachers are 1argely determlned prlor to a person s’ actua;"" ’
; i- E entry lnto teachlng -as a career.' A longltudlonal "Comm1t¥
'\;ién;;'ﬁsffff: . ment to Teachlng“ study, conducted w1th “high school stu—”l :
ii;i :i.;dlz dents who show ‘an lnterest in teachlng, along w1th follow- ) Q:ﬂr
4 - 'up studles with these people until they haye.been teachlng': . ;
’ ? 5§ ) 5.1:;:”, for some’ tlme, should be a frultful area of study "‘ | -
‘;:{"c:qfi.:; ‘,">J 'g.4. AR study researchlng the p0531b111ty that two .i‘f;'- :51;11

R T klnds of satlsfactlon varlables—-personal and profess;onal-- _"“
X . \ 79 *

nj.- =h;rﬂ:; ;f-t © are factors 1n educatlonal settlngs would help clarlfy\ e

e

' much of the confusmng and confllct;ng research rESults in- .

WY e thlS area.- ‘The. p0531b111ty that optlmum condltlons exlst-j - ,"‘\g”
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; when one factor 1s satlsfled and one dlssatlsfled offers. "

.

il *: 3 SN

p0551b111t1es*of valuable 1n81ght for school management.

;, . 5..'% "Two—Factor Product1v1ty Theory" elmllar to

- o W

Herzberg s (1959) “Two-Factor Theory of satlsfactlon g

X

ShOU1d PrOVlde scope for some rather lnterestlng and valu—f:””‘

able reseaf!h i 1.L%}Q7a' S ‘,;',Q J:'\'

= 6 It was suggested seYeral tlmes throughout thlsL

the31s that product1v1ty may lead to satlsfactlon, rather¢

than v1ce versa. A study of relatlonshlps, the converse

dlrectlonallty of the relatlonshlps among satlsfactlon and,' )

-f{ of relatlonshlps studled 1n thls thesms, mlght clarlfy the }ﬂ
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" APPENDIX ‘A

~

TEACHER—CENTERED 'MANI{CEMENT.FST?LE QUESTIONNAIRE

Please. answer the questmn, '

’-'eech of the. 1tems below.

T«

"How do you feel",‘ for

Indlcatmg your cholce by marklng

an X over the approprlate number accordlng to the follow:mg

scale S -

. s

|l

.l -t

'2".

o

'3. .

-Veiy seldqm .

Almost always

Of ten

Sometﬂ:.m’es e

by

The pnncz.pal seeks suggestlons from

The principal demonstrates a warm . - s
personal lnterest xn YOU o's wnnecsmennns (&)

The prmc:.pal helps you deal thh s,
' v_,your classroom problems e maatpwn ene®  Lh)

'You feel that it is alr:.ght to aek
_the princxpal for help

3

8

:.you as'a teacher (r)

4

l.....l‘ '(1)"

The pr1nc1pa1 consults w1th teachers . B &

" before making major dec;sions at

' } school e

6'."

-----

svaazeg )

The princ1p'a1 encourages and support:s Iy
. New - ways of teach;mg cesiesiendenns (1)

-

(2) (3)
(2) (3)
(2)7(3)

(2)_(3).
(2) (3)

(2) (3)

= i:
(4)

(4) -

V8
v
“o
S5y
3
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' The prlncipal encourages contlnued

- professional tralnlng .............ﬁ...v

_ Co :
" The' pr1nc1pal has ample tlme for 3

‘.'I‘ Conversatlon Wlth you tt--.....-c‘t.ﬁo.‘_

The pr1nc1pal brlngs educational
. literature, conferences,'etc._to
‘ fthe attention. of teachers

X5

The prlnc1pal checks closely on

g 'your classroom performance .........}..

) b
Relatlonshlps between the prlnc1pal

" and you are formalv....................;

—The pr1nc1pals calls you by your -
first names

o..o-..u-o--c'o-no‘n-lonl.o

 ﬁVjThe pr1n01pa1 does most of the talklng

‘A_ln Staff meetlngs --cu----t-o/uonauucc.c

&

'Routlne adm1n1;¥rat1ve duties inter-
\fere w1th yopr teachlng ....;..........

The pr1nc1pa1 allows you to v1olate .
'mlnor rules

‘Staff meetlngs are used for admlnls—'
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1)

(1),

(1)

BGH
. (1)
(1)

Sy,

o-n---o-.ano.o.o-.aonuv.--"

(1)

(2

(2)

(2)

(2)
@
(@)
,'(,2.)‘;

(2>”

(3), .
”c?i"xid'

) (3)

(3) )
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(3) (4)
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: each of the 1tems found below.
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: ”‘:TEACHERfPEQCEPTION OFJJdB“sAiJSFACTIQN QUEsTIOﬁNAiREf:WF

- Please answer the questlon, "How do you feel" forl"

§
-

Indlcate your ch01ce by

marklng an X over/the apprOprlate number accordlng to the 5,

.

‘ follow1ng scale .i !"72 y ' "f : V‘g o ﬂ;fin:.

-1, ,Very Satlsfled g

Satlsfled

3. Sllghtly Dlssatlsfled ‘

‘4: KVery Dlssatlsfle&

O

1@ @ @

)

1. Tﬁe}top;saiary;avaiiable to téaehérs,thl) (2) (3) (4)%??

‘2. My chances for- recelving salarj'r RS T o

' increases w1thout promotlon..;......}..(l) (2) «(3) (4)}8

.ﬁ.' Amount of progress whlch I am maklng , LR 1
‘in- my professional career..............(1) (2). (3) (4)"

J,4;.»The capabilities ‘of most of thé'u”‘

people Who are in teadhing....;....h:,ﬁfl)'021113)'(4)%0‘
5. The’ p0551b111t1es for a teacher f
‘-f;advanc1ng to a: positlon of greater

. ,responSLblllty in. teachlng,...........;Ll)«(Z)_(3341§)2}

.. 6¢ .The level of professional standards . = ' - 95t
L ~ma1nta1ned by. most teachers......;.....(;x-(2) (3) -(4) E

e 7;ﬂ-The academlc performance of the .. 2 T ij‘;'
ok students in my present school........»a(l) (2):(3)~K4) -
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" rHe amount of tnge I spend readlng professronaﬂ materlal ;

in an é&ffort to develop new ideas to use, in my classroom\

as compared with other teacheys is: .. . *

Much less than others‘....;;.....;....l....;..;{.;} (1?5

A littlé less than others, .............}.....:;.;..-(2)

About the same as others ..........................”(35

A llttle more than others .."....."................'(4)

; Much more than others. .L.,.....;...........,.L....: (5)

o LA TN | ‘[:'. , Y] e o

Some‘peopie are completely involved‘in thﬁwr.job - they. . e

:In an average week the number of hours I spend at prepar—.u

r. ) vy \'
N .
1153 g
. # g, F %
. — , ,"'ﬁ
APPENDIX C =~ - ., .07 |
o S P T ‘ _jw‘ s fa 8" B . :
TEACHER PERCEPTION OF° PRODUCTI,V’ITY'QUESTIONNAIRE , . tund
i P v, X i . W o '., . E " - ’ '
Please indicate my mark;ng an X in the bracket opp051te
chorce of response. . o

ation, at evaluatron and -advising students as compared
to -the time spent by other teachers is:

“A little less than others ..............,..........‘(ZY

About the sameé as others 1........................, (3)

»

C A llttle more than most others e xmsrenvsmhnnvnwnne (H)
Much more than others ..,.....;....J......,.J.;..:.,(5)

> 2 Lo . 1

are absorbed in it night and day. For.others, ‘their
job is simply ‘one of several interests. How involved

do.you: feel in your Job?

- Very little 1nVolved- my other lnterests are more \726m;—'

". ABBOEBING ssricisnsrsdesiNnsenaraisanpissisasenbosne (1)

Sllghtly lnvolved .:............................... (2)

- Moderately. lnvolved, my job and my other lnterests

are equally absorblng to-me B T (31“3"
Strongly involved &...............;.......h....... (4)

/
Very strongly rnvolved D e A S <)

78.

.
-

Al e oS
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,:Much 1ess than,others,..........................‘..)(1)*

s g 3 e e e ey ke

<

2 A A NI
M

= e R T T WA RE R N S k. At s e Py S

-/

sz,



e L

e N R N ey

s APPENDIX b W

The studies surveyed'in‘the,cohstructioh of Table 2, .’
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