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the Ot;g-Lennon Mental Abilities Test. 'l‘he sample of 36 3
- \“f-»- students was drawn from a tota' grade e:.ght populat:.on of ;
AR ‘ 149 and randomly ass:.gned to eacl of the follow:.ng four J
) — groups' Instructlona.l Counsellng Group, Subject Informatlén !
' Group, Sens:Lt:Lzat:.on Group, ~and Control Group. o LT
. . “The program used in thJ.s st: consz.sted of i';,
3 T ) l.\?'.f,\ N -
act1v1t1es deslgned to teach skills tha could ‘be used by I §
. ..:.["
parents _u; the home to ass“:.st the:.r ch:LJ.d with Homework 33
and thereby enhance the scholastlc achlevement of thelr . z
- chlld. . ,-"; L e _' S, L
. . : S : : . oL Lot ."' . -
ST ';. B ,\," The June grade POI-\l}t averages were compared w:.th }‘
K i . Ca . 3 . j
: the M:.d-term grade po:Lnt averages, using a un:.vanate T ’ o %
) nalysus of covarlanceu The anal?lus of covariance showed VR 3
N no. s:l.gn:LfJ.cant dlfferences between anyr of the groups J.n *’ | s fg
R the study. ' e - .'- N BT 3
i,- . , n' "' N > ' M \ ,"n. . ) i
‘ & . - : . e
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| scholastlc aptrtude as mdlcated from scores recelved on :

SR e e 2 ,
. : o ] ) . . _:‘ MZ N / - ) . . o ,:"
‘ ) - ! ‘i“.-, ‘ A" . . ‘5‘/. . . .' “ B ‘5,‘ ;" : 4‘. -~- B . S “.‘ = ..._,., . '-.-_ ' \t' 3 ‘
Lo N BT ‘I‘he purpose of -ﬁthn.s pro]ect was. to determ:.ne the

effect of a spec:.flc model of parentdli group counse].:.ng on

the grade pomt average of underachlevers. .

"’-.:\ - Actu&l determlnation of 171derach:|.evers was made

by us:.ng grade po:Lnt- averages for mld—tem school examin-z
A _

atlona 1n Enghsﬁ Mathematlcs, Frénch, Sc1ence, Hlstory, A

and Geography._ The grade polnt averages wer’e coxnpared w:Lth
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; . . the asSz.stance and cooper tJ.on he rece:.ved ln Ll:l'ae.z planning,'
: IR prepa.rat:.on and report:.ng of thJ.s study.,. 'I‘he encourage- L e
m—poeme .t U e - * . . ’
ment and pat:.ence of friends has been J.nvaluable.
. . .

\ S K .' A spec:u.al word of appreca.at:ron 1s extended to my
R advxsor, Dr. ,Norman Garl:.e, for }us gu:.da.nce' and advit:e. 7

.—__‘

/Gratltude is aleo expressed to Mr Glenn Sheppard for h:l..S

D d

Lo assi'étance andlcooperat:.on, and to Dr. Terrancé Boak ,foq

.

. o - \\'.l‘he wr:.ter expresses his grat:.tude to Mr. George Coates, ‘ .' A

\

P

- - : parents who part:.c:.pated in the etu&y, : {W :, ' L

’4/ . - i . , » N ’ ," H-‘~ . ‘, T ‘.' " b‘:~
Cooee . ’,;"ﬂA special thanks lS s:.ncerely extended to my w:.fe, .

\

S0 . -

L ElJ.zabeth,' my ch:.ldren, Mark and Anne, and to my parents,

“-\\' L . . / A .2 . B . oVt el

N - . o~
PR

T for theJ.r understandmg and encouragement.. R L

T ‘* hJ.S‘ adv:.ce ln the preparatlon of thé statistical analers-,,- X

s Principal of I J. Samson Junz.or HJ.gh Schooi,. ‘and to the . ": .o

. . : .
. . ~ . . . e L
o o - : - . - . . . R LN . R e . PR .
ot LT -, : . e - - L .- o . ..' AN ’ . BN N

e ) AN o . . iy K A L2
. A < i . . . _ : . . R .
. I [ PN o . . R N o N
C e e TN , B . L - .
Lo .t PNy . AV Vo o T . ;
N , Y S~y . L] : " F— g N *
- v T ~ - - . ' R BN + B L . P ' .
J , O . - = :
‘ . B K . . A,
B - ' . -
' Y - Tt . Al - X .
‘ - . : T M N " -
- : . . i ) , \
1 ) ) N ,
. * . ., e b
. . v | n . ) P
: - " - A
as - A ey
~ o . | < . -
1 T L . g K 2
- IS N . .
> N . -t . .
K . . : e Y a ~
. - . » .
L, L IR T F . .
) - . S e T t ’ L N
... B |, . . - o o - - Y-
R s / . " " o L :
. Yoo ‘ R Y -
- ¢ Y] ' . P - .
o i ' [N , - L.
. i : -, . N N . . CA
‘- ERPSRE Ve - - e . :
NI ! .- . e s 4 :
. - LN - LR . ) el
A ! . y 520 .
[T, . : T "
" - - . 1 € - . - R d . - -
h L ‘ - .
i . * . R IR " : B . - s NS
. Ch . o, b LU . '
o PRI . N g ) . s . %
- 'yl N . .-' . . N ¢ o
. . . . e B
- : . ' . : :
: Cte . ) iii . L
o o . : . - . . .
; ' ° ~ -.,‘ v » Lt L) wd
. C- - - S i .
e
'.'1.-' R 3 : ot f . \ *

<t L - " . . N | e, S e . PR ..
ERSPRRRY - v T i\‘?;ig;,‘\{'”.._‘-




",/ TRABLE  OF CONTENTS - -~ . | " T ._

T o8 LT Page:
""" » ’ :," v I"Gl.‘ . '.l_"'l‘.. ou -“‘\":r’ R v‘ o '/:

LJ.St Of Tables .c'-o..-suvou'gb‘.-o.--o....--;-oo-o---.---' Vi“

AL ;70 .
: L ; s -
* Y LA - . “
v " v fe '4 I3
I } e ! ° ' -(“ @ -, . -
. “’;L\‘ o .
i . ’ ‘<
M “

. N . ‘. | 'a':_‘ ‘:' . . _‘ _\ : ) .
INTRODUCTION . . L . - . ‘ . e .o 0 e’ . - . . .'. ’ . . LN 3 . o ® .k ' . .. '
e TR
St&tement of the Purpose,...............-1
Rationale ‘of the Study. \....;..........*

;HYpOthESlS ..II..C.‘.I..‘I..I.;.llll.l.l_,«,.::.
Bmitat ns Of the StUdy o-n-o..oa.oc-.. . ‘ :
smary -to.oo-'-o--.o-..-n--.c..--."-oo'.:

1

1
DEflnlthnB o.-..-.--po.---'-o--.\. ~.‘...". 4 .; ’
i (A

8|

8

o

“a'.’ : "_”'. . : ' B

REVIEW oF RELATED LIFERATURE AND -
RESEARCH ...-........-..........‘-'..'-..-.." 10 .‘T‘..'-‘

.

Parental Group COunsellng ......L..
Importance of Parental Involvement “- -.: } | [
. in. Homework ........,.........p....L..‘\23fﬁ/j;

Sumnary .o-l.o.--;.;o.--)00.0...‘0..n.boo. EZ?‘

- e . . v 75 c . . L.
' '¢ o '» . - oo Lot N i

METHODOLOGY -ovoo-oo-.vo"0-0-000o--oov-o- .281‘:'

"'Selectlon of Sample ....n.{.....}.;...;.[;ZQ DL
" - Geéneral Description ....i.tiee.icelet.. 28 o

.Selection of Underachievers < .:...:.. 29.| . ..
mhe—mstment—-r----ono--.--o.&-o-o’o.o -31’ '

Grading System at I.J. Samson - = . . . =

Junior High School .................~u32 b

Selection 'of- -Subjects' Parents -....... 33"

:‘The Program -----o..o--o.o-o..'.b--....." '3.4“'
- " Instructional Counseling Group .......A‘SQﬁK{)

' SUbJECt Informatlon Group se s - L] LN .. ‘s 35 ' L.
' Sensitization GIoUP ..ceeoceceveeseias s 35 % -
COntrOl Group '--o,-o.-/"oooc-oov.oo-a. ',.:36”:,' -

‘Statlstlcal Procedures Used in . .~ coL e Ay

'

Analysis of the-Data-..;..............2‘36:ﬂ,u

Sumary .--...-....{....0-..0...-......._. 37 .“l‘-—':‘:. ".l

- . . ‘ - - o -~ 7
. - g .. . [ e
S ' o : ER N
- . . A
. . N " " \- - ;
- Aw S o <
- . :' e, £ 1 "
. oo o t - te
PR re o I .
s . + B ‘x',,
. ) X . i
ot P ol
. . . .
) Y
C. . .-
, Lot . .- Y
e = :
: © o B Tw
L T

’
e fimile -

.
X
R
IS
o
")
"4
"
4
A
o
o



- ‘k. ‘/ A Lt .. . / ) 'x:“._f_ ' \ ) s ‘ - ~ . -
T e e e \\ T St # "
K Y . / - .:":. , g . 5 - S0 , ]
\: " 1,. 3 . o ‘ \: B ' . , ( »
) - 'Z‘ ! . - o ‘ P N - L .'., .
- i S o P RN R AN ; R ‘ A N !
K .. | ‘ o \‘A L . \ \ " . L, ) x:r. < L T -
Joe ‘CHAPTER T B RIS -.,P.age.. p
¢ . e L R :,‘ ; R ‘ :

--o-.--oq.---n--. --.‘\.‘-l----‘-

R Sl Results .
L PR ". .. Rdsearch Hypothe51s ee

..
»
.

..so..'.-..v,.

1 ',”- ‘ ,A ,‘~ ( N .4.' i DJ.S.CUSSJ.OH .o,-'o--"-~ --c\u.o -_“--,:bj.‘.o .."......_..t&‘ l40
9. - I Vo T T e e T T T e e L
S I R v, SUMMARY ‘AND CONCLUSIONS OF THE
L L et PROJECT WITH RECOMMENDATIONS Yeassiesaes 43
. B \ ~v ] - - N . P . . i . .’ ‘\, o,
X : ' "_"” L Sumary l.Il.l.II..I..-..OIIl...III.-.IAI. 43.
¢ .":v’...~ LA CO!‘ICIUS.‘LOH'..-.-.-'-...--.......-......... 4'4.
Sl Recommendations for Further Stw,ldy Se 144
B if'-‘@.ffﬁlf@cmﬂ! ERXEEERY Ty
' Script Used 1n Parent Cgunsellng
s, ' Tralnlng tO Record -"-o . ..yg-"‘o o'--:-v.‘;-‘tt .)66
! beooLo Y B ""'. - el ’/ ‘fl ret cle
':‘:' - X . e ' T " .-....l...untc.-ol----.- ssi

3.
o ".

Vegkly Chart '. .s
Studying Check Lisb oioorere '. Sl e e . :

Unsoln.c:.ted Parents' React:.on to.

I R : Group and the Combmed Groups on’:
' ’ : Each Subject Areaz.a.‘..........‘.,.....

, L P - pe T, .
— ‘ . . oo .
- . . e . e T 1
. B e LN . N e + 0
' oo et . . A L. . Lo, . - B .
“ . PR S e -, LT . P .o ’ ..
LT . AR . - . - oot - . . . M
.

n

s
* e v ’
v .
EENd ~
\
;
;
tU.
[
« M <
i .
. - S .
- SR
. ' .
;. .
- “
Y.
\_ -
ol
N
- ;
. : :
. .
. .
: .
. - s '
TR
" i .
,
v

R j . / BESULTS AND DISCUSSION,...
R . v w/ ) : . . , i
!

\ B “é', the Group Counsellng Sessmns .;.. . ..‘.’
. o » TR ‘ Mean, Standard Dev1atlon for Each

38

.3,9:
.38

72

77

RN
~

P S

F A

e %ok

s

AR

i e







: '.:"- ‘-‘, . ' - ~ i . / . ’.. oA o :
el C, . ‘_A" .. ‘\' e 3 et .‘.’. J - S '-‘ ." .. - L A,
.'m?"'—r‘:”—*_“r:rj".::‘.”-4“ - !_. e - DA pra B . l) . - i - ; T T - ;
A - a ., .7_ \‘- . . .o h ] \
l . . \ T -'"' .f . - ’\ 7 & o
- R - E
R O A L
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- .““ . . , ) , u.‘ . ”
PR N T Yo . l - Iy .
: . { Lo H
'Y . i L n s - - [ R A ,
o - 7 7w INTRODUCTION. (2L L oL TYY ‘ ' =

e -,'{;"A» Thls chapter contalns a statement of the purpose, !

. / ’

} .-,-_' L the rat1onale, operatlonal defmltlons, hypotheseso and

- ’ ' TS /‘.“ © o ",-'“

‘ PR ,‘the l:.mitatlons o:E the prqgect..- f R AN
L o "-' o - oL o Y 2 N .
S : ,"' . v ,".'.'.’: . T Coe ’ {-. - CaT Lo - '.;\:‘ "l; R . \ e
DT e TN e STATEMENT OF'T«fr;@P‘T“?’OS S -
S T 'rhe purpose of thls pa:lyject was to evaluate the g

.. : BN B effect of a spec:.f:.c model of pa:r.l'ental group counsel}pg on

o _"‘the grade p01nt a.verage of underachlévers attending I. J. s " .

Saﬁﬁon Junlor H.Lgh School .1n St John s, Newfoundland « .

—A.".( ‘j g .-“'“ .‘) o _: ‘ “L‘ :‘;.,‘.» ':_—’ : . " ..' i " S ‘..' ‘.‘ . v: "' o . / . _1" . . l
ST ¢ .- . RATIONALE OF: THE STUDY- T

L : } " . The expressed v:l.ew of adnu.nistrators, fellow teachers,

L ..' counselors, and parents is that some stlﬂents with apparent

. e hlgh scholastic abJ.l:Lty do very poorly academ:n.cally, wh:l.le

ST othe.rs w:.th medlocre ab:.litY dp well.- It appears that, L R
’ ' many J.nstances, the underachlever has not. developed sound ' ;
; o study hab:n.ts: gosn.tlve attltudes toward wark, teacheIS, - : :fi i

. 4

peers and J.ndeed 'toward self, ‘and ’ that the underachiev:.ng R ‘

student mght often 1ack sLlf-confidence. Furthermore, since AN

S B __' , the home :|.s a sigxu.f:.cant factor :I.n attxtude development,

it; seemed 1ogica1 to aasume there might be a. relationship ’ '
RN R
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L N Voo . R - . e
ar o, § L - . : ._" ; < Ed i . N ”’w"l
Lo .o . P o g
tog ‘e ' o L » ; b - i ‘
o » “':I‘{‘ - - ‘n_' ":1 @ . ot W /:: 2. o
~}A_ . RS . . . .. v
b ‘7 . . :\"—i‘ . ‘x: . 4 . -( - :
between parental att:.tudes, other famlly cond:.t:l.ons aﬁd ~
O undera,ehlevement. R Y G ‘; S 1\ T
L g ‘-\ Underqchievement J.S both a problem to, the ind:.v- 2 RN

ldual whé may suffer from QenSe of failure, and to soclety' S .‘3.*

PR § .
’ wh:Lch loses a potent1al contrlbut:,on of many of 1ts members. T

R 7 '1,_' It llmlts employment opportum.tzes, causes dJ.SSa.tJ.sfactlon i

L.

¢ - ,
bt ot Yot

. ; ‘é?‘ 1n lle, mey lead to crlme as a way of gett:mg ahead when °
R . other doore l:ave ‘been blocked, and to ‘a tragic loss of self—.‘“ ;
: '/u/. fulfillment or ‘self—actuallzation..'. .of not becomfng 'the . . 2
o e . /‘person one could : ve been (M:Lller, 1961) .‘ ﬁfglcally, . .._;' -
: .!': then, anything Whlch ould be done to reduce underacm.eyement | |
':/‘f would cOntrlbute to 1ndiv;|.dual and soc1etal growth and well ;

L ;f‘ B .‘ o ". Fme (1967) Raph Goldberg and Passow (1968) S K C ‘ .
o po:n.nted out that approxlmately 50% o:E all students m:.ght ‘. |
'; be class:l.fied as- underachlevers., If thzs stat:.st:.c.,was

. even part:l.ally correct, there would appear to be -a majbr ' .
| Problem in educatlon. C L E T ;" L : S

S Researchers had not, as yet, de‘terini'ned\allf'the" ': S a

causes ‘of underachlevementf it seems clear, in review::.ng BRI o

Yoo the 1iterature, the family is a very 1n\portant factor (Bel%

B D SRR B
. .;‘I'A..ﬁgl‘v!«‘ﬂ'ﬁ' ‘ & Stub, 1962,-Duff, 1972- Gllmore, 1969, 1971: Glaseer, e o R D
- j 1969, H:Lll'iard & Roth, 1969, Kurtz & -Swenson, 19515 Langdon FEERTES B

' e & Stout, 1969, McCowan, 1964: MJ.ller, 1971- Morrow & W:l.lson, B
. .
1961, o' Donnelxl,_ Taylor & McElane, 1962, Perkins & Wicas, S
n _ 1968, Shaw & Rector, 1966 swift, 1966) Although many
e studles haye been done on" the varlous _areas of underachleve—'f
T e N LT T W ‘“ ! .5‘ i B s . s N N L
% g Rl NIy e By -f*?




Tae 7Ly

S L ‘_,' paren«t intervention progr ms and none could he found that
. A . - .
w , had ,been undertaken in Newfoundland "\' e '

'r‘”’ cen gl a

. It has been stressed ('Br:.cklln & BrJ.cli.n, 1969,

: 1
. & Gil ore, 1968) t t motlvatlonal and attltud)al factors

- are highly 1nf1uenced by the home— and contrlbute greatly
S

j:o academ:.c success and personal adjustment. Desp:.te this.-i

) ' a

.

T - e '"home, much of the counael:.hg h.as been done w1,th the 1nd:.v—

"ﬁual student on a one-to—one ba515, thus recogn:.zing only"l-' .

e J" the ch::.ld's contrlbutlon to the underachlev;nng beha\uor.

“ ; Interestingly, ery la.ttle counsellng has been prov1ded- o

for/ parehts of underachlevers.

-

v

As was po:.nted out by Perk;\.ns and W:Lcas (1971) few

although the need for these stud:.es has been recommended
. T, ' (Cohn,’ 1967- Shaw & Warsten, 1965)., 'I‘hey also‘ c:.te Gazda

‘ {' and Larsen s (1968) survey whlch showed only 58 of group

b Z

j counseling studies* in the 1938—1967 period :|.nvolved parents.n

‘rh:.s :.s surpr:.sing in v:Lew of t-he argument that parents
y are "s:n.gnificant others" (Mead, 1934 Sull;.van, 1947) ‘

capable of shapmg their children '8 - attitudes and self—; .
n f""concepts. ThlB po:.nt was supported by Brookover (1962) who
' ’ } .'L 'A found parents were- consisteqtly ident:.fied as s:.gnA eant

Pl

e othera by 95% or more of the students a.t each grade Level,

ment few iould be located that spec:.f:.cally dealt w1th I
S GilmoQ 1969 nrlrd & Roth, 1969, Miller, 1971, P:Lgott .

'seem.ngly general consensus on the 51gn1f1cance of the

S group counséling studies have utilized parents il) treatment R
- e

ST seven through ten., S ‘.-:" ST - E @ el

St e - EOR
s o 3o o st




. ‘wa.th whom to work. Parents of unﬂerachxe*vers ‘do hot delib—-

. A : o ‘,“ . ,x .
IT and -personal expenence, -11-. appeare*d"to the researcher' ‘“
'that parents were :unportant 1ndividuals 1n affectihg the ‘

'school perfomance of thelr ch:.ldren— and thus a key grodp . .,1,:_,;,'
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' o Based on the rev:.ew of the literature in’ Chapter I N T
- o

v

At g o
. ‘x

‘ erately neglect thelr ch:.ldreri but they,Jnay not“ have S\;fflcient ':' '
" tdq:\l:s‘ w.t'th which to ass:mst them.‘_ :It seemed reasonable to - = %"
conciude that tak:.ng t'.\.me to work w:x.th a student's emrﬁiron— u NS

B ;11ent would not only be worthwhile but, .1n, some - cases‘, - :"-;"“ .,
preferable to work:.ng w:Lth students’ indn?:ld::ally. i ' e
A o 'I'hls pro:ect was initinat:ed on the bas:.s' "of thege _" ‘ L
':.ssues and concern's. _ N ',)"_"’3‘ . ':, L T T S .I.p'g‘..'. :Zl'djo’
S SR T PR E SR S (o
L DEFINITTONS e, ¢
. o TP T DU DR '."--,;__- o
3 The folloyung 0perat10nal def:?rg:.t:!ons of" terms
were used in th:.s( st;dy- B e ’ L _-.-;';-?, o Ll
L 1(. Underach:.ev.er referred to gi:'uc.ients in I J.,. Sa,maerr Junio:
' ngh School who met one df the fellowing two cr:Lterih- . :1““__~f.‘:' .
- | " 1) A student who obtalned a score of 84 Eto. _?9 ' ,
_' i clusive on the Otls—uepnon Mentaal Abilities , ‘;_ ER i

v | . "'Tést, hut who was achiev:.ng equa]., to or less ; ;fe

: u.‘fthan a mean score of 15 out’ of a poss:.ble.-s " .

R , ‘score of 30 oh teac‘her-made tests fOI.D Engl:.sh, o '

S Mathema 8, French, Sciénce, ﬂlstory, and S ’-~ |
".&":'Geograpras calculated from th% school mid— Ll D -
) . b term exam:i:nal::.on results.A S e
R T



o
o

» :,}3 2y A student who obtaxned a score pf 100 or
v S L

greater ' the Otls-Lennon Mental Abll:.tles

o S Test ‘6&(' ‘ 100) ,. but who was achlev:l.ng less |
T tham a mean scgre of 2b out‘of a p0551ble '
S ;
ff“; B ~score of 30 on teacherrmade tests for
_",‘J" ~{:. o Engl:.sh, Mathemat;cs, French, Scxence,

-~

‘}; ‘.d e Hxstory, and Geography as calculated from "‘:1.V

‘ -

the school mld-term examanatlon results.

20 Group COunsellng referred to counsellng se531ons 1n‘,

. ) :

wh:.ch mothers and/or fathers of the experlmental group met

w

.Wu-mh-.r A

u/together weekly for flye weekly se551ons "with the schgél ';3‘

*

'counselor who taught them SpelelC educat10na1 remedlatlon

A =L ) :, . . 7\
. téggnzgu:; (AppendIE\ﬁ§ o o ) ._..‘

3 ;f\'3' ’IQ referred to & student = 1ntelllgence score as .
S «

= measured B the Otis-Lennon Mental Abilities Test admln-

-
» .- -, * o
»

‘f”,lstered prler to the study in Marﬁh 1976. R . ™~

4. Mld-Term GPA referred to grade p01nt average based on

e A

g '*f mlﬂ-termJggnMol examlnatkons u81ng teacher—made tests w1th

N e |

the imum posslble score rpr I J. Samson School‘bexng

-

':<'fﬁ thrrty. Tbe grade pSHnt averages 7re calculated from

: scbres recelved in. EnglrSh, Mathematlcs, French, Scrence,
L - f

Hlstory, and Geography@ ”;, BN :-‘g

5.‘ June GPA referred to grade p01nt average based on June

sahool examlnatlons using teacher-made tests with the max-

> 1mum p?ssible séore for I.J.° Samson Schoql belng thirty.-,
..‘. i e "

The grade oint averages were calculated from scores .

recelved 1n Engllsh, Mathemat;cs, French, Sc1ence,'Hlstory,
. Nl RS : -
- e . .- P . - . N . : o -~ .

. :
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raf TR

o duratl.on of the study.. &

'A'teachers on work covered durlng a’: term.~

and Geography.oai:37gg? ' ﬁﬁ”

G.W,Treatment I (T1) referred to “the" treatment condltlon.n'

r,_'

1n whlch parents of underachlevers part1c1pated in group'
N : , W e
Ke unsellng. <,an f :4; N I

7- Treatment II (Tz) referred to the treatment condltlon,L”‘
hﬂln Whlch parents of underachlevers were glven 1nformatlonﬁ
&

by the school princxpal conoernlng the outllne and\objec-f4.“
P .

tlves of the)varlous subjects taught aglI J Samson SChOOlH

£

N

4'8-, Treatment III (T3) Zéferred to the treatment condltlon;';"
£

in-whlch parents were i
/

,counselor‘ that therr chlldqhas an underachlever and asked"_

P

1f tﬁ?& would encourage therr ch?ld‘s ach?évement..gﬁ -"’

s

il

ff further contact was made w1th these parents durlng the ',f.'f-.

919, Control Group (T4) refe ed to a group of underachlevers

whose parents dld not recelve any treatment :-,"iﬁ"' -"gw,

10.. Achlevement referred to a student's average score

‘obtalned :l.n Engl:.sh, Mathemat:.cs, French, Sc:.ence, Hlstory,

and Geography as calculated from teacher-made tests.

\')

11.: Homework referred to act1v1t1es a student was requlred

t° d° at home in Preparation for examlnatlons,'tests, next““:"

A . e

day s work and/or the day s work covered 1n class.cﬁlln

12. Teacher—Made Tests referred to questlons made up by f f't"

':fpleted, under superv1sion,}1n a’ set time and place withoutﬁxf

‘fﬂxfhav1ng dlrect access to text books or nctes. o

ormed by telephone, by the schoolf;":

Tests were .com- f

. .
AR .




" - . T i : \' i I
¥ J -.‘ “A -v”’._ N i
2 L s T % R o ” co A
v _,-". - . k 7. h
g v ~. .
’ RN ) P
, : \ - L
Bt o . x HYPO’I‘HESES .. _ R
_._- :‘ A"__'A . ' oo . C, s ,.. \\ . x‘l
T Thls study was deSLgned to test the follow1ng - '
o N e . v . e = . ‘ .
o b research hypothe31s. ;“;.: . '3-4;-:- - - PO
o . "j'g” Students whose parents rece ved group cou sellng
T . would show a slgnlfrcantly greater 1'crease in grade poxnt
- Yo R averages than students in .any’ of the o'her three Lreatment
S I ‘ R o : Y e
- - grou s.. : *,_.\\Z‘,E‘f} ;’qun_...f " R TR B
- . L P‘ TN S R
N g If s19n1f1cant\d1fferences had been found the_; S
;" . followlng hypotheses WOuld have been tested*’ ) ' fa-xr'f
; R : N : ot
‘ ‘ .l{. Students whose parents recelved group counseling would TR X
S show a- greater 1ncrease'1n grade p01nt averages than. mi;;'aﬂ" f:' R
' 'ﬁngfa)",students whose parents were>glven only : .”T’ o l?a ﬂ'f
5 y informatlon by the school pr1n01pa1 per-,' SO
' ] '.i
S 3 talnlng to school subjects belng taught Lo A
g : | 1“ 5°h°°1"x"ff"-cid»ﬂ' ;E'“',rhlz‘f if}-." S . '-*fgj
) , e '“7beF studentsxwhose parents were sensltlzed o R i '3:f§5
o to thelr Chlld's achlevement through a- S g
A 5 N n, . . B ) 3 : '4 .
P - telephone call-n.jy:‘ ;;;u;,‘nj“"' LSJ"' : e
‘ et e)n students whose parents;Were not contacted._f:' ~
';; * oo f,2 Students whbSe parents were glven rnformatzon about 4
- F"f school subjects by tpe prlnclpal would show a greater in- -
T crease in grade poxnt averages than ' }‘“_“” ’“"f"‘,:j' : :
- - AL
- 2 3T,a)ﬁ students whose parents were contacted Tt
N = - only by telephone,‘;. ' f - R - S . - B

:jfhjl students whose parents were not contacted.lh
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" “yw‘;lﬁ* Although attendance at all group se551ons by both

S ’ o : St
. - . ! \
. . Tooe : ; B

“.WOuld show a greater lncrease 1n grade point Erag s than\

; ‘ AStudents whose parents were not contacted ’ .z
Lo . LEMITATIONS: OF THE STUDY
o C IR A T A ,.—;"\r S T ‘ji :
ot ' Interpretatlon ‘of . the results of this pro;ect‘were o
g "_undertaken w1th the follow;ng llmltatl$ns ‘in. mlnd
“i'l} The study was conducted late 1n the school year,
he C i " ,

perhaps minimlzlng any treatment dlfferences..-“*#7

-—,.‘

‘~gl' n fact,

_ ~Since the researcher was,J
IR

1t became dlfflcult to separate his 1nfluence from

[ .n‘

the chosen 1nterventlon.u;5:" '

S ].b_.

parents was strongly empha51zed, practlcal problems IR

the group leader iﬁ\fy

el

A,!['f“ dld not permlt this to occur thus, perhaps, mln-r‘

L .

. m ilng the effectlveness of the 1ntervent10n;f7
\ - B e L2
L '“>\<EZF1ve Weekly meetlngs mlght have been 1n fflClent

Efj;fk_jfg tlme‘for the parents to learn the new m thods of

N et Cr e

coplng Wlth study problems.ul-fff;:o"rifff)fd' "'f{hs

. X - ’ Sm_ I'MP."_RY ' .
i ~*' Thls chapter focused on the 1mportance of teachlng
parents an educatlonal 1ntervent10n method to assist under-;"l'
tiﬁ ach1ev1ng students. The\researcher ralsed the question,n‘

-i;ﬁ” Does a student 1nd1rectly get a greater return on counselor*'
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\ REVIEW OF RELATED L;IQRATURE igND%;R,lé:_sgnﬁcﬁ' I
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P < . R . Bt

ThlS chapter presents a rev1ew of the literature
. B ‘,as lt relates to underachievement.
» . T '. N :' ool i

is- concerhed w1th the influence of the home and parents on5'

More spec1ficalyy, TN

academic achievement mhe chapter is divided into four 1"fi?
g PR 1 L

sections- Underachievement, Home Influence, PEEEEIHI:::?

' atony,

N T 4“jgn

ERATE Counseling,,and Importance of Parental Involvement in.

. . Lo .
L B [ .,-_. P I
N o . KO L
PR [ - % . ot ,J. . P n ot - . L . . L e
oo - : : . N . . e -
. . - '

“‘7*«: - Homework- : ‘z,‘, " I . o BN s _:Ii L . 5 o 1 .

B B el 4 UNDERACHIBVEMENT. © © -l e
B DR AR SR A :ylff'ﬁ ~L#Kr‘“pfwkkkim;vﬂ;ﬂflﬁxﬁﬁf-‘}41bﬁ'ff L
. S e e L e Ty ,.:. L - . / :‘ :', . ;' . :,‘ . , Lt
R ‘ Although there seems to be no accepted standard
definition of underachievement amOng educators, most agree"",
, - it 1nvolves inferior academlc performance on the part of R
VT r - > e
L potentlally capable studentsn Fine (1967), for example,ff"
A iﬂffﬂg"}i 1nferred the maJority of people thought underacﬁievement”t
3 : ‘::T simply ﬁeant a student had suff1c1ent 1nte111gence ta be}filk‘f
o .”“:" 3 'ﬂ at,the top of his class,'but hlS performance was mediocre ;;E;
.4 . . . I : 4:-‘_ or worse‘ . :':,'_ -.,' o e R 4'-‘ '..: ,-‘.. :‘ ‘”_. o .".’. "~ A' <."‘.'- -
) Raph, Goldberg and Passow 61956) seemed’to agree
: hf:.,zniﬂieﬁ; w;th Fine ‘as . they maintained underachievers sho ed above

LSRRI &b

o not develop these abilities 1n their daily 11f,
. ‘. ‘_\ | JP .
- ] ! R
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".achiever 1n self—concept, school attltudes,'and out of

. '-

She postulated 1n ‘a later study (1961),._¢1T23-‘

i: ; definltlon of underachaevement would probably o }
) . ost glfted students.iﬁ_schoo%;{even the hlgh ’;-. L
- 4}, They mlght have been rece1v1ng very good grades, ;}:d %
N ' -km» bec use of the lack of challenge 1n the classroom, '::}.- ;
',1 \:sim ly were not reachlng thelr hn.ghest potentlal.:._ Goldberg o S f
= ‘.':{ R .‘-',bel eved’ most y ohools showed concern w:.th the top ten or ;
;{E'&z;¥LT?ﬁf1ft en; percent of the 1ntellectua11y ‘S errorhstudents '1A
;““ i?fw ‘h?_ho performed below the normal grade point average for thelr;-{;fitl_:}
E :ltigifjpeer]group. T : ”‘fi Lﬁ.lfiﬁclhf;“?:';gi,”f,d;7 5711}1'ﬁ R

13?121 fvf'iuT;;hs;, Powell and Jourard (1963), however, deflned under-cQ

'Z{o;fft =vach1evement as s1mply the dlscrepancy between intelllgence _iffﬂf o

test\scores and grade point averages.w

RN ‘qff; In an attempt‘to be more prec1se, Welllngton and ;;} :
Welllngton (1965) converted abr}1ty test scores and grades L\;

in school to stanlne scores and’ then compared the two.'f e
3. . \ . - . S .~.r\.""‘

X \.hf5‘f Underachlebers were. class;fled as students whose abillty RTINS
e e ) ".’:: ___< . . \ . N X . ‘.“.' - -.,.-l‘, ‘~._‘ -3
’ ' test stanlne scores in’ tw? or more c0urses fell three or . 5"ff. }

e

W

';.ff;uff?;f more stanlnes below thelr {9 f 5;1:"3' !5;5",'-L2,“f¢f°
: Although Farquhar and Payne (1963) empha51zed the}“;l

';fﬁ%;%j great need for standard deflnltlons of p&ocedures used by5§=?~“ﬁ*
. ',', ) s l " R , ', _//.‘ E

- researchers to 1dentrfy underachlevers, thlS has not been

what has occurred.. - '-""y;'-_ / Lo ,: ,: ::" '. E _

el e, s -
; . . - RS e

'*;3f“ Shaw (1961) concerned himself wlth the under—’*vqr

g achievers be:Lng those in the upper 20% or 25% of \the class
; 1fﬁti}i' in regard to intellectual abilrty but who performed_kglOW ffjffég”
° . ~ . " ! <
- - ;' "
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: ) on test scores. Gllmore (1971) desrgnated é& B
nth graders whose agademlc averages for ”"\1;~ v
i ' C and, whose IQ scores ranged froh - | _T»
: llO,to 125, 110 belng t-: average; at the tlme, for Meadow-f o ;A
3 - brook Junrér ngh School h\ Newtop, Massachusetts, where j;
. Rouzie (1971) d1d research w1th
v boys only 1n the Advancement School 1n the State of ﬁorth -
! Carollna, a. resxdential schoo deslgned to conduot research
jf~i7:~r:_:lft on underachleve?ent.: To be eligrble, a. boy had to have ;;“Q*'{iﬁ:éﬁk?

"xj;j}n. Ability and achievement were determlned by standardized tést T;;'Ji:A

scores; academic records, and teapher ratlngs.,f”f

Ohlsen (1964) selected for underachlevers, flfth

Ve,

graders wﬁo,.as a group, rece;ved IQ scores of 125 ar. hlgher"f‘wi.“

-t ; ; k~po;nt aVerage for basrc school snhqects (readlng, spelling, fi L
. . language, arlthmetlc, and sclence) for.the second semester 1:_:£L ‘
B ;;;S\Jﬁii:;;:;:of the fourth grade was 3 50 (A 5 00) or lower. Althodgh L ;'g}{
) 3'¢‘ n’gﬁ”'tx‘i the reason wa;‘;;ZT;E;Eéﬁi Itﬁwashlatef‘necessary to consrdemh-—-————sei
; L :::;J:.‘ every flfth grader for whom language and non—language sspres S
i.‘aﬂlédﬁ'i?G::ﬁf e;ceeded 116 and whose achievement test score; were at least )
; f‘if %Hgf(i~one grade below his/expected level and whose grades were B { - 5
e or leSS. / ‘ L
'f @LE;Y | : haw (1964),,in plcklng comparlson groups of ”“TA;&dIf?Ejﬁli
1'.;[:f? .Va.achlevers and underachlevers, consrdered underachievers to :gﬁl;fj??fi
f:L;;‘ ;ibe those who attained an IQ of 110 or over on the Language 'f%mrf_’?;,
g“' 5 ;{Ji‘ o -
w e
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ca.

/,*jresearchers on a deflnltlon for underachlevement

2 A L . =
B X e, ki T
o3

s :sectlon of the Callfornxa Test of Mental Maturlty and who ,k"»i"-

TR | :
performed at the mlnlmum 1eve1 or higher and who had achleved

'} In short, there was very llttle agreement among

KX
Accorde;f‘*

a 1ngly, almost all deflnltlons were based on student grades 1},?

K,/a ) l]

"“~Qb or achzevement scores dlfferlng from tested ab111ty scoresa:

5
.',

i

amOunt oé confu51on as to exactly whd/underachlevers are,,f
and how best to 1dent1fy them..

defrn1t1on and unlform way of 1dent1fy1ng underachievers,

'-would make research more valuable and its- findings more RSN

J;?,appllggble 1n overcomlng underachlevemeht.uw _Eiii“jif"n )

e?f.,j None of the methods for deflnln

- . .
,_‘__./-

.brjf;nmde tests.

Thls researcher

.

’1n the llterature were used for thls study.

decided to use IQ scores as measured by the Otls—Lennon

Mental Abllltles Test and scores recelved on m:d-term,teacher—

| g " o ‘TNFLugNeE o o T

B Many attempts have been made to identlfy and clarxfy.

the relatlonshlp between the home, parents, and underachleve-i-f“‘

LN
. . ’ ,

: 3 s . . ..

e T oL . .-
. L. R v RN

' . J _/." ; ) Lo

! . o : -7

R :

The current revmew of the llterature lndlcatesfa certain //f,nfﬂfgtﬁ-"’"

Some unlformly accepted ziitz' .

underachievers found AP

Further elaboratlon ‘is presenﬁea 1n Chapter III. R

ia cumulatlve high school grade pornt average_of 2-7 or below R %:
on a 4~pb1nt scale. Slmllarly, Perklns and Wicas (1971) ) e \i
‘ deflned undérabhlevers as those who had mlrfﬁﬁga Otls Beta h!f:L; )
.L? IQ's (Otls, 1954) of 110. and mld—year cunulatlve grade polnt’;‘ ? }Jf%
j;i:averages\of 2 25 or: 1es% on a 4-p01nt scaletd:w }';J,:t‘:f: i‘q : '1}f
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‘ment: ,fof ekamp.e,“RobinsQn and‘Pettit111965) argued:

K lkyntouchy and. 1nsdltab1e, particularly Af- the1r

”Amotivated productive ones.; Not only was the premise shown

'u to be: affirmative, it was also found 1mprovement continued

'ﬁ‘concerned with homework direct‘y,

Jim“}ffw Maller (197l)icons:dere

- i
. s . . .
. . Hoir sawmire s memarm s ool ar @i ot ] e o St gt b Aot XA e e .- - - L T e TR R R T e S e st O f'r"

IR TR

. . . - . I ! N A . N . . N
-'53“;.,. we mus involve somehow the party of . the -~ .. "~
-‘third part, ‘the parents of: the children who are -
Jsufferlng acahemic dlfflculgies, if  we. are ever . .
. to effect a ttuly amelioratLVe program of re- . -
‘medral instruction. ~ For they, -the parents, .set - . .
.- the- emotlonal\cllmate in' the home ‘whence cometh
'Zthe negative attitudes.’ There,-in any case, -
in the hottesﬁ‘of all cruc1bles, such attitudes " .
~are often brought to.a bright boill-"*How to inm- ‘"'’
volvé - the paru?ts....who are, at once our hiatus .~ =
"and our hope? | How to .equip the" parents with - .. . =
" the -Prométhian|spitit? Ay, there's the rubl VT‘ R
. For, ‘ever Sane ‘the 5mith College Studies of - T
*the, thirties,, e have known: empirically, that e
fents' attitudes- toward their children are'-

R}

(p. 1) R

'1,chlldren are féfed w1th academic problems
- Bricklln anE Bric

1n (1967) hypothe81zed "that

parents can aise t ‘1 d's self—confldence by setting
g N

1

forth the psycholog'cal cond1tion§ a110w1ng the under/

achLever to rela tg a. p01nt where he can accomplish more

(p' 7) Johu V~ Gllmore (1969) conducted a four-year"ongif“.

\

”7‘f re earch pro"am based on.the premise that change 1n the' '

| I e
p _ents fu ‘amental\attitudes toward their children woul f//

help “to transform underachieving students into highly

during the follow1ng year, especlally among students of

",

junlor hlgh school age.‘ Unll'”

the writer s pro;sct, issues f~‘
A not d;scussed o
che parent—child relatlon-.tl

®

whlchraspects of soc1a1 and personal adjustment of children

‘<,.
J B

,"1L‘were most assoc1ated with academic success and failure._ “E;,ﬁ

S oA

- ™~ . . - . 1 . B
A0 oL . AR . e . AR S eI XV R T PUPICRRR
LT P L. W ote T e e .
S . . ~ ' ‘
. S .
~
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Shlp to be very 1mportant His study included investlgating f";‘ .

c
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The questionnaire method was used w1th the éhtlre population

of the top prlmary class of ten schools (489 chlldren) in .

two contrastlng suburbs of Mlddlesex, England The f;ndlngs“'t"

of the study 1nd1cated some adverse effects of parent—chlld
- o

1nteract10n on chlldren s educatronal opportunlty and sug—',"

gested other forms whrch encourage educat10na1 progress.

Several pornters were suggested, among which were-the follow—'

r‘ - " .
PSR . S - .o

o ing. ,41 _‘_-. . - f__ . . o . '. . B ,”..‘..; R

Lo “Chlldren who gain most educat10na1 opportunlty
. ‘tend strongly °to come from. homes ‘where independent .
'thinking and freedom of ‘discussion among all members
> is the ruleb/there are values conducive £o intel-"
"lectual‘effort ‘and ‘enterprise, and the children's.
.curiosity and 'academic, aspirations are supported and
u'encouraged by parents. ' The parents do not. over-‘-.,
indulge them; the children’ themselyes are confldentﬂ
“ins their intellectual skills (the opposite to being

< 7 - - ..-anxfous); and they perceive harmony between the ;- J”f?;,.,j
o ? ﬁvalues of thelr hLome and those of the schoo S ':/‘

- . On the negatlve ‘side,- children who ‘'gain thq' ,
7 least, educatlonal opportunlty tend strongly to come":
'AJfrom homes 'where. thei ought is dominated by -

'thelr parénts, and th chlldren .themselyves accept -

. deprivation, with elements of social, cultural;:

eir children:

- . overprotect.. them, yet. the children:'do. nbt feel that .
" “’their parents.are as accessiblé-as they'would like. -

. - o them ‘to.bey . The children .aldo tend to have’ uneasy fsgﬂ,j.j- i
‘-yﬂflpeer relatlonshlps..,(pp.-lo9 1lO) 1, i R

Mlller aptly referred to the dlfflculty of cnanglng

attltudes but strongly recommended some attem be made tolf~.2'.

ixrf’educate parents or, at least 1nform them,_of fac111tat1ng

and inhibltlng factors that could exlst 1n the family f};; i

/zsltuatlon.' Some of Mlller s 1deas have heen 1ncorporated

I

Niﬁi 1nto the counsellng procedures used An the prEsent study.

-.l'»f‘<," * R .-
. - ¥ ol . <

. e -, S - K I LS o - R
.o N . AT s A . . . L

~..J\;' . . ' _15‘; .

; this. as reasonable. ' There .is‘a ‘climate -of general .JFJJ;J'”

.31ntellectual and. emotional: deprlvatlon.n Parents‘:.-fﬁgﬁ"
-/ - are punitive and autocratic, and make R
“ ' "'feel inferior-to. other children. -They also ‘tend ‘to *;/““
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:{ while the children responded by being happy%and eager\tofff o

'bright hlgh school boys making mediocre or poor grades;'

.?*‘;f :: The results of Hilliard and Roth' (1969) investi- o

. gation of the relationship betWeen the mother and4éhild,,u."

‘:I{"Lj: Sw1ft (1966) and Kurtz and Swenson (1951) postulated
parental encouragement had an 1mportant bearing upon school
motivation and performance.- Swift poxnted out that children,'

particularly boys,‘did much better‘at school 1f there parentsf -

‘Y

were 1nterested in their progress. Kurtz and Swenson shOWed,..f"

-~ - in general, tht home conditions of high achievers seemed

,/ . . \\ ;
- more’ favourable 1n that the atmosphere was pleasant, parents

',W_J'

|shg£ed affection, 1nperest, and pride 1n their children,?.ffi’ﬁf

-

\‘.-
please thelr parents.“ On the other hand, low achievers'g;\

‘ﬁAhomes appeared to be SOmewhat unpleasant, the children

"

o aPpeared unhappy and were not eaqer to please their parents."n'j”f“

'f3?¢; %;23 Among the data reported on the famlly relations of

bright high school boys making good grades as compared With
Morrow and Wilson“s (1961) results concurred w1th the above V,
studies. They stated that good or high famlly morale

fostered academic achievement among bright high school boys

\.

e e S SN e et ww*ﬂmﬂﬁ“,f&*’m RO

by fostering positive attitudes toward teachers and toward/~ 5fﬁg:{;':1'

school and 1nterest 1n intellectual act1v1t1es.ﬂnhlﬁﬁlf {”;i . ERE O

3 "

~\-.;~ -

and academic achievement, indicated achieVement and under—}:'
achievement were related to maternal attitudes._ Both\pf
the above studies further supported the 1dea that it appeared

important to attempt to influence\these attitudes in a

p031t1ve way.”J




N B i. { J ) , - ‘ L
. i P o C f
N ; oo f TS \ - R ) l:.‘
’ o - : R
. . -._ [ . ' ) 17-
\ The studles reférred to below emphasize how the

“home has a major 1nfluence upon the educatlon of the ch11d
[ " |/

,Promlnent wrlters such as J I Goodlad, a contrlbutor to

‘Kneller (1963), clalmed a Chlld's learning was affected e “'}J
K more by the experience encountered at home than that from o REIUERT

. the school ltself.‘_&r _j'm }~me7 ‘F' -E-sz;fﬁ,g} Pt‘rg~; RS s

S Furthermore, Mlller and :oo (1970) stressed- :415,3L:j¢7f:f?:f5;

' L Ari. even more hopeful Pt {tion may be stated s
,m,;hwaf;m_ . is-way: Famlly and’ personal factors correlate "
- . 7 :.., s0 'well with school success primarily: because the. .
" ‘school does’ llttle ‘t6 ‘change the-odds for those L

\ };'f?§fTQchi1dren who come. to it with background handicaps.: - -ir ..

© . 1. If it-made ‘a. strenuous. effort: to:. compensate for; - * O ,’fi;q T

el fthose deflchenCIes, instead of, routlnely acceptlng SOREIRTRSEDRENS £

. them,_the plcture would changer" (p. 205) J'A" A‘ t L I

L 1ﬂltfjnﬁ Fullmex/and Bernard (1968) postulated the work of ff;ﬂ}}rlf oL
‘t}_“ fthe school and the home were lnseparable. Both were concerned ?-;fﬁﬁ,

"1kf,f :ﬂw1th thelerect learnlng processes of the Chlld., In thexr i,._,ff

“V1ew 1t was no more excusable for the school to SLdestep

. 'the effects of 1nadequate‘1earn1ng models in the famlly than i
W_fjlt was to 1gnore slow 1earners, partlally 31ghted chlldren, ‘ﬁ
'u'gor cerebral—palsled 1ndiv16uals hy saylng these were medlcal i

. o o

‘f;'fgproblems.k In pther words, one should attack the problem 1n fﬁjiV."

. 3‘-;the settlng where it had occurred f}; i;jj:{ﬂ:f'f'\ 53‘f]5‘”"‘:ff‘f-f3?7
‘° I ._‘(.éAREN-‘;[th‘cRoUP COUNSELING , « = . ...

. R R I S iy a
R, e el L - ‘ : -

o

'ff;ﬁ;~ﬂ- The advantages of group counsellng w1th parents of

5‘;ff underachieVers as seen by Esterson (1975) 1nc1uded the*"¢.z,ﬂf

cfollow:.ng. v . i
<l .. N S o ‘ <
N 'r" _ .._-!’r"h“(: . L .:v I .'_ . -




A ,.5 :;'3 ogcer and’ gain 1n51ght, support and reassurance RS

i;*\“;ﬁjidual baSlS at Meadowbrook Junior ngh School in: Newton,:!

"-73;‘ from" llD to 125, 110 being the average for the school at‘that

s n the. treatment of . the’ underachiever.

) . 'Parerfts would ngt“seem.so singled out by the"

'+, . -seeming failures of: theib own- children. Parents
'~ could be singularly empathetic and useful, to each:

injithe group process, ' Parents, while achieving

.. ' 36me better. understanding of the. specific under- e
2o fachievers, might also develop better lnSLth 1nto ; “ﬁﬁ
their: own behaviour. and: the behav1our of other .- '
- :children in the family. - This would: obViously be ol
. Ija benefiCial Slde effect.- (p. 80) LT T :“;3; St

: i_ - John V Gilmore (1969) bostulated change in the
.."/, ‘Q K ~.'
parents' fundamental:attitﬁdes toward their children would

help to transform underachieV1ng students 1nto highly

lt-

motivated productive ones. He sa;d-* @fff"”“

Eé: "an improvement of family environment PR RN
hro

ugh ,parental counseling 'will br

) R not only an’'improvement in’ academic ’

3:33 }nA? also an:overall betterment 1n the ‘fanmi
Cie functioning.“ (p 1 -

‘uiand counseled parents(Sf/unproductive students on an’ ind1v~ :

‘ihH:‘Massachusetts Meetings wi;n/parents, excluding students,

:Were held one-half an hour each week ipr a total.of fifteen

. S g . .

"}j" ninth graders, whose academic averages for the previous year :
: - ‘1

"‘-experimental group.‘ The IQ scores of the studentf anéedff‘*.'

";lf.,time.“ At the end of the year. the students of the counseled
a fg!? parents had an average of B in all subJects, whire the
C e ‘, . »f"- h- S e u,. ' X S = ~..
t - s qi TR .

Gilmore (1971) conducted a four—year research program

. - 2 ‘-"‘/' o
L ‘weeks. Inrtrally,‘fifteen/ etters were éent to parents of '

/” ,n_.’-"
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PRETRCAR ; L - i s,
?;”:ﬁf?'ulngi?%;istudents_anuthe7control group Stlll hadlan“average of C.
::f 'J f#l&fv . Gleore reported thls dlfference to be srenrficant at theT;g
fi - Ta;y:? e Dl level 4 The experlmeﬂ% was’ repeated at the same school
ks ;ET}(;\{ - durlng the followxng year, 1nvolv1ng both elghth and nlnth -
i .j;7?h;§;<:graders and addltlonal counselors.f Comparable results were
'{E e :f , ,hf Aiobtalned Gllmore also reported lmprovements occurrlng in
'ié o a'f.; -academlc achlevement in both'older and younger 51b11ngs as
o 'f; };fi‘; ﬂfwell as in the Chlld selected Parents also reported ; N
{ffjj? ' ’1m§§63éménts Ln the Chlld's partlclpatlon in: extracurrlcular
f- js%.;f:“ ?fschooljand'commun;ty act1v1t1es: The un5011CLted fhserv—"
, o .;,atlons.andlconments from teachers, students, nelghborsiand:;
g = lu;frlends reportedly revealed perSOnallty lmprovement of the:
i R {i{"chlldren whose parents had been Jnvolved ;n the famlly . _
;% = ltﬂj‘jcounsellng program:‘ Two of Gllmore s suggestions were i d
f' :f “h:{incorporated 1nto the present study." Flrst, part of the .' : {
LR f:structured ;rogram was adapted from éllmor 'y work and,;¥‘ S
. i - :f”;secondly, 1t was deC1ded to hold general dlSCUSSlons afterti
S r S hleacﬁ se351on.,,?fff jji?:”, ‘¢;-:1; ' : '? _; ‘.l
b B’ | ﬁi izfﬁ";g Assumlng beneflts would accrue to stu ents 1f thelri.“5>
WE »{ i" }jcounselors could work with parents,_ Plgott and Gllmore gf.ifj.fh
&: 'i . \"" ..(1968) 1n1t1ated a system-wxde Parental Counsellng Programsltflﬁ
i - ) ; - :.1n the LexlngtOn, Massachusetts, Publlc School ' The parents‘
;E t"of the undérachlevers were(counseled in’ palrs for approx—= w:'.
mately seven and one-half hours Weekly. It was suggested ) '
'?ivto parents they suddenly\and drastlcallylcut down on crltlclsmmpi'r
g{iand punlshment, even that concernlng non-school related »
;f - behav;or.‘ Several suggestlons were dlscussed and some were Ql&;
Y
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~used in the present .study. For example, paré’nts were asked

I to look for opportunrties to prarse and complrment their

-y'.:-"'_ch:l.ld 'I'hey were asked to express verbally an 1nterest 1n ‘

. ,'thelr chlld’s act1v1tres in’ and out of school They d:|.s- -

’ ~,-‘cussed motlvatlonal J.ssues such as: the use of praJ.se, parent

L4

" p '-the beneflts of famrly conferences, meetrngs with teachers, E
: A";and concern for read:.ng at home.~ The results md:rcated that
' "“’,'.‘_.u'j:"_when all twenty-slx students had been 'consa.dered, 54% of

v K IR

grade J.n one Or more courses, wh:Lle J.n the group whose

. parents had not been COunseledr'

e e .'.grade J.n one or more-.courses.. In the experimental group,

~ta

.'ﬁ,,}when they were compared w:Lth the prev:Lous year., However, ~

1"'.50% of the twenty-srx students J.n the control group drqpped

L v";:by one or i re grades. The greatest galns were found 1n the "

i . DU e P " r . A

~"seventh grade..‘*Accordrngly, the results were partrcularly

encouraging for? Jum.or Hrgh School.

LT even more effect:.ve J.n produc:.ng' posita.ve changes in under— S

. 3 S e LR P

< parent counse11ng alone. He used the :Eollow::.ng four groups-

PN ‘tlme, sporadJ.c and spontaneOus concrete rewards as re:.n- U
T P ..forcers of des:.rable behav:ror. Moreover, they talked about o

3
e

P
"

-

the group whos parents were counseled, 1rnproved one letter 3,: e

‘only 19% improved one letter .

(‘.Zf;"‘l‘only 23% lost one or more letter grades durrng the year, .

"achrevers and 1mprov1ng the:.r personal:.ty adjustment, study .

e

B T




o

3) a students only counseln.ng group, and 4) a group in &

]

. th.ch both the.,parents and the students vpart1c1pated in

.Y

counselmg sessuons. Each experlmental student group was

"given forty-—five mlnute group counselmg sesslons for twelve

~

‘weeks.i The major obJective was to jass:.st underachievers

.

;1n dealJ.ng effect:l.vely w:.th t,he problem of low academ:n.c L
v, A ‘_ ' achle.vement. j" The parents (mother and father) were glven‘

: S s slxty—mmute group counseling sess:.ons for twelve weeks.,

. - . R o
o o s i s o e st el Lt

. . . O 2 * o i P
s . .. R Lo )

,:.‘. S e In relation to the present study, the’ most 51gn1f1.cant Do

(A

'f.md:l.ng of h:.s work was that counselmg w1th parents was

40

more effect.ive 1n 1mprov1ng the ach:.evement of students than

counseling w:.th students themselves.. Free dlSC'uSSlOl’l w:.th IR

- G Lo
o .

-other adults whose ch:.ldren possessed s:Lmllar prloblems

T :f-'“"2‘;.;.:-.;"}","‘seemed to help the parents understand better the complex "

”

L S

S personality pattern of unde.rachlevement and enabled them to PR ¥
cope more effect‘:urely w1th 1t.,~.._‘~-.,, AR - \ '
_ A PerkJ.ns and W:Lcas (1968) also J.nvest:l.gated the use

"-{ . '.of group counsellng w:Lth underaohlever-s. Small gro,ups of "

o

"-bright,‘underachle\rlng nlnth-grade boys and/or their mothers

’ 'were the focus of the study. - Subj‘ects were drawn from five '. ‘

el "‘f"i'junlor hlgh schools J.n Rhode Island dur:.ng ‘the' 1968 academ:x.c

: <(_ . I T

R ,;year..‘ Flve counselors were J.nvolved and each randomly

s establlshed four groups 1n hJ.S school One difference from

"',_the current study was no formal structure or topic fo‘r the
."'.' . N . _..v L

: essions was used.. Concentration centered on bu:.ld:l.ng a

B i e K (SR

ST climate for J.ntrospectlon and att:l.tude change through an

- 'emphatic, accept:.ng relationship_aad a Judrc1ous use of'
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I f'ipoz.nt averages, : In relat:.ons‘hlp to the present study one L
' .":.should note that when the counselors worked only w1th

_'mothers, the effect ‘on’ g ade pon.nt averages was just as

".'_‘..mother comb:l.natn.on._, Also, both" groups J.nvolvrng mothers
S ‘produced s:.gnlficant imprc[)vement in underachlev\?"s self—

acceptance. On the other hand when counselors worked w::.th

.."1‘students onIy, the effect -on self-acceptance was'no greater .
'-.;th‘an that of the control group.; Consequently, the fa.ct ( Lo
0 that mothers partlcipated 1n group counsellng seemed to be

nepessary to modlfy J.ndJ.rectly the behav;or and‘attltudes
of theJ.r sons. : Perkins and W:Lcas further suggested the RIS

~:.foregon.ng was part:.cularly true when personally sens:.t:.ve :

f"l'i;"at stake.' ; :- -

be noted, however, that Duff (1972) vis.lted homes and taught.'_;'

PR, ’ swrsing

N /. ’ :'L o . .g ; ' . ' . . ‘ '; .;:n‘.‘,
. T R :

I3 . . c. ' Y

facilitative intervent’ions. ' 'I‘he'results -indicated-‘
'“The nature of the between-treatment variance
for grade point. averages showed underachievers who
' -received.Treatment I -(group’ ‘sessions with-boys), ‘ .
Treatment II. (group sessn.ons with bo’ys and mothers), ’

,'.'A- ~ 'and Treatment III' (group sessions with mothers only) .

. had . significantly’ greater grade point . averages . .
. after treatment (p <. .05) than:students in"the .
."control group (Treatment IV) who recelved no- group
counsellng. (p._275) e .

'.Because Treitments I, II and III d:.d not dlffer srgnlflc— T

AN

antly among themselves, no one expera.mental group was found

“."to be super:n.or to the other 1n s1gn1f1cantly .unprov:.ng grde ‘

-\, o~

- \ /
/‘.

-

. -great as when they worked\mth hoys alone or w:.th a boy and o s R

AR

I

: «-;?}{”var:.ables such as grade ach:.evement and self-acceptance were

[

The present study, as wrth most of those reported,

held the counsellng sessions outside the home. It shoula

* .....

‘_~___-" ;o . 1
o :- ST e e T - "l-“.’ ._.‘
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a selected number of/ behav:.ors to parents of . underachiev:.ng '

- _to them. ) 0ver 95% of parents who part:.c1pated J.ndn.tated \-}.')-::‘.'

kL \relationshlp between parental counsellng and helpJ.ng the

,elementary school students J.n an economlcally deprJ,Ved atrea.

- 3' -~

He, hen, tested whether such J.nterventlon in’ the home -

enhanced the scholastlc achlevement of the underachleving -

b

' _ch::.ld.. The study succeeded J.n show:.ng parents could.-'be'

taught to help unaeracm.evn.ng studentS‘ 1n an economlcally

'
. . . . .

.depra.ved area.,_ He found for example.'-,v RN <

s @

"Parent-educa’tlon can take place, that
' parent's behaviour: can- be” measurably changed

N
.l’

-and ‘that'classroom scores, cah-be-improved .and = =~ . [

subsequent teacher satisfaction. with. the ' Chlld'

{jformance mgn:.f:.can;tIy .anreased w (p. 146) ._ : : :v“ o

Many of the behav:.ors taught by Duff have beex\1 1ncorpora'ted

‘_,":-:.nto the present stuay

/r

‘

» -

. .'/..:
i .

.

In report:\gg on parent participatlon ‘in gronp

-'-'f'counsell:l.ng, Shaw and Rector (1966) sLated the large major:l.ty

: i.A'.of parents perce:.ved group counsellng to have been helpful

«

\/

they would recommend a: 51m1.lar expemence to therr frrends.,.', :

\ 'rh>above research f:md:.ngs suggest a, prime

- oo oL T Yooe

N\ R
uhderach:.ever., “ . -_,. 4

- oL N, -
‘e R v . v, .

There appears to be a need for parents to become N

more J.nvolved ’w:.th the chrld's educat:.on, especlally home-

work. Langdon and Stout (1969) belleved parent 1nvolvement'v;:‘_ L

in homework was necessatg because it entered 1nto family

P T A

)

i
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T :"research and oplnions on each area.f o /
: V‘j:- X \ 4,~'..‘\",l‘ _::':"'1“ ‘. : ;_ﬂ '- - B A . . ;
'i‘Arrange a Favourable Elace for the Ch:.ld to Study ' e
: sser (1969) emphasa.zed the J.mportance of mak:.ng/
- irsay s for a favourable place 1n whlch to study. L
. L "'He stated. . - . .
A 5 ,\ "A Beparate problem concerm.ng homeworkﬁ.ls .'*,""vf“"” ERPIF R HE
EEPE R that many students in the central city have less """ v 5 i
N L - than . 1deal condJ.tJ.ons at home inwhich to work. ..U il .
RS They are:likely to be in a.crowded home with: 'I'V
~ - and radio blasting and people rumu.ng in” and
cae Y out - To: expect students to overcome these S
e N L - ‘o <ol ; SN - -
.:.: ‘ .]‘ N ' - [ . T i ., N .:‘ "f
L5 4 g . :
o —— 7.0 A "7'.-;-'1:.‘".“;‘:‘; ?;"

living and atfected the learnmg proce.ss of chlldren. For |

NN I .. . o e T -~ H . FERL ' AN
DTS, L i i it T S slilil e
/ . P
. g
, . on 3

‘

Langdon and. Stout, homework meant a‘ny work related to school

'_1earn1ng done outs:.de the° classroom,, o‘ut51de the ,regular

- '-He stated' ', “f '(. T

e oplnz.on :Ln mind let us turn to those parent behav.xors recom—
"f':mended 16 the ~l:.terature as being pos:.t:.vely related to
: \‘J.ncreasz.ng scholastlc achlevement The follow:mg sect:.on

’ ,"states some spec:.f:.c approac’:hes to deal:.ng p051t1ve1y WJ.th

,Jurlsdlct:x.on of the home. A ‘\

I

’ school hours, not under the mmed:.a‘ke and d:Lrect superv:Ls:.on

_of the teacher,' and presumably dOne at home or under the

A
S w

Glasser (1969) descr:.bed the effects of homework

'and indlcated a need for understandmg thls aspect of school

’

A

: q';'In my exper:.ence, work:.ng with many :mtel- e
11gent adolescents, school and especJ.ally ‘homework -
 has. become ‘the, single most serious ‘cause of tensa.on
between parents and teen-agers.',, (p., 74)

: wJ.th Lanqdon and Stout's deflnltlon and Glasser s ’

«

o

o

«

) the homework area and then reportlng varlous authors' RS :_;":. o

Jasd et

BAn b s §ieas
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R 1 7 . . .o .'A ‘ .' . " ‘ “ N ) ) ' . . . ° . ‘,{
N LR obstacles two hundred nlghts a year J.s o expect i
~ too much.“ (p 75) : , . _
.  ' Some of the students' homes :n.n the ﬁresent study f.‘Lt thlS \
e descrlption._. P '...'-" LT T '. S

e L : - . O'Donnell, 'I‘aylor, and McBlaney (1962) 1ls%ed several

o L]

./'.'j S . recommendat:.ons for an. accep;.able study area Coo

.

- T "1 Face hlS desk away from the. wmdow.

LA ]

PR N P b

': 2. Only a lamp and h:.s equipment should be on } ,‘

" : h.‘LS desk -f ‘,.:'» : ‘ -~ R R . 1 “

B 3 Hake sure there are no toys, models, etc.vw, / ‘i = ;,
. / -‘4; See that the room i’s properly heated and e ‘ / " J 0

E : _.ventllated ‘ L T A S )
__ ‘- 5. See that' there 1s excellent l1ght1ng at B , o
- hJ.S desk ‘ . . - ."_f , '71,1"; v - )
AN ""-;-.'6. See that his chair is comfortsble but flrm. g
: 7 ‘ Keep all no:.se —and dlstractlon to a =“ / -
_-; i mlnlmum."c‘(P 49) N .”\f v S : W ‘ .
v \ ’ However, they neglected to say.how such recdmrnendatlons could |
N be edopted in/ the home environment where approprlate fac;.].—i"
'.'\‘,,.' 1t1es do not exa.st. ,. I : e v ":,'“ D
: i C . GJ.nott (1955) stated that. -".'--.i,:‘,'-:" LT R T

AT '.‘..‘_":;""'-‘7 "Parents ‘of. scholast:.cally successful
oo el ok 2T L students: often make it a ‘rule mever to inter-’
im0 xruapt the student's homework time. . Errands and

- ) '.;:chores should be planned \for other" times or,
' Sl ;J.f necessary, excused ‘o 1ete1y._’. (p. 91)
-_ .:'.- ', - ‘ e R / . ‘
- A Nl ¢ .
i A T X . ¢
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| Encourag‘e Children to-‘show and Elxplain Homeworic 4

S -
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k]

g'-‘-.When parents put emphas:.s on homework’ the ch:.ld

; w:.ll more‘ llkely reallze the 1mporta e of hlS'- studles. The .

= chz.ld also can be made to feel hJ.s parents have a} mterest

/; o in the homework if they request he show and explaJ.n it to

. » ) . A Y
' them. Do:mg thlS may also help him to /clar::.fy and organlze
: hn.s wopk (Langdon & Stout, 1969) - '_5 R

. O Ry . o (_’ . .. 4 . S ..‘ . '- . . o ) .
L see Rewards ot -' S D T T

i : With the use of substant;we ewardﬁ, pos:.t:.ve re--‘ L
: gi'lnforceme{'xt could be a motzvat:.ng f c'for for doxng homework. L . E

—_ A’ —— ‘_.__,——\(

Bell and Stub (1962) postulated that to be most effectlve

the reward should be given 1mmed1ate1y after the completion :'.A Lo

—of_a_task. In dlfflcult cases the studylng may be reWarded : S
B ° at progress:.ve stages, th\us shap:.ng the co‘mpletlon of the i
. gomework task._. J\. reward can be anyth:/tng desued or needed
‘ R ‘ ' by the . student.:‘ Duff's (1972) sp;vey of parents revealed '._. p
:j.,;""_‘.-~4such typlcal rewards as-“ "watch TV, '['."go next door and play-"
‘ \ : / go out and r::.de hls blke-", "money . and extra play tlme.: /

oI *‘."I‘he use of soc:.al rewards such as approval, pra:x.se and

el .recognltion may also shape behavmr. : The chlldwshould know /

s for what behava.or he was bemg rewarded. T 5‘ "'"f ‘-:
SR .Dlscussz.on of Poss:n.ble Ideas for Future VocatJ.on '

i RPN . Uy e T e T

. Glasser (1969) stated the des:n.rab:.llty of lmk:.ng ‘.;:f_-"

el what the Chlld is learnlng now to hlS future act:.vrt:.es...f R

oo dwmato T _,4,\‘ C "We cannot assume that chlldren know why .
o S0 R T they are " in school, that they understand the- .'-. -
_:c ' " o . C - .'.:‘ W . ".'r. A
: ' . : s ; R A
;‘ . - - o > ':I i 1€:~ !
- i S ¥
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'- as it relates to underach:.evement. It haS/also shown the L

’ -:mfluence that botgx" parents and the home can have on the

.dlfferent theorlsts showed the 1mportance of parents becomlng

'and the methodology used J.n the study.

S T \\ ’ - B \ B -
B N L
S 27.

t € . g 4

. i

value of education ahd’ its application™o them.
From kindergarten through graduate:school, we
must teach or help th discover’ for 'themselves*. ..
- thé relationship of what they are 1earn1ng to’ :
their lives. - Our fallu e to do so 1s a. major :
cause for failure in sc 10015 .
.e.We err. sermusly if ‘we’ take for granted .
that students can see the relevance J.n/(:ertain
‘mater1a1 just because we\can." (p 1.54) '

. S o A N S, ‘ . . .'-,, ('.'

ThJ.s chapter has presented a rev:.ew of the 11terature

LR NG C e Ll

PR

3

E .aca.demlc achlevement of students, part:l.cularly underachlevers.

4,

':“The studles repprted J.ndlcated there J.S a relatlonshlp
- \between the home and underachlevement. . Throughout the ."‘

~*:11terature parents were a most important factor in a ch11d }

r .

Y, :

’ -". involved 1n theJ.r chJ.ld's homework Many of the par/ nt—

-

beha.viors dxscussed above were 1ncorporated 1nto the group

e

'counsellng sess:x.ons w:.th parents J.n the present study.- In-

_-C'hapter III the wr:.ter Wlll *d:.scuss the sample, the J.nstruments,

oo

Bty

¢ e

; :‘. und/rachlevz.ng. The varlous pr0posn.tlons put forth by the I

mn S i B R latr g e et o aoarab Vs
. -t -

-

"
LB ey s PO .
v 2 e, e
R L oo L B B
AR PEE SN




-y T

i 2 ) o . B /,,/‘-‘. ’,,..
e 7 o
| - CHAPTER III - .- .
METHODOLOGY 1.
o : ' s D 1‘
Th.is chapter 1n/c/:1udes a descrlptlon of. the sample, s
) the specific structure of the program, and the statrst:.cal " | . j
o analysm used in the study. . “\' - ‘ R j_
s < sELmCTION OF sampiE L on )l
: o General Descnptlon . l ) S
.' -; _ f - ‘ '.l‘he data for thls pro;ect were collected J.n Hay ,
Sinars 1976 at I J. Safnson Junlor HJ.gh School -- operated by the
. Avalon Consolldated School Board ~="in - St._J‘ohn s, “A:/ ;
. Newaundland., School records J.nd:.cated approxlmately 90% : | -, ©
o -lgf\the students 1n the school 1:.ve in the Western regzon f ‘
,:'j. C ..Qf':s't J/hn s 1n an area typlcally con51dered to be mlddle |
: class The school had an enrollment of 450 students dJ.s- o
; -:_“,\ L tributed through grades/seven, elght and nme. There "w\as . .‘.;,' _”:',-1" R
‘:'4 "':':"" . a tea.ching sta.ff of 21 and a 3am.tor:.al staff aof two. \.4.' 4 BRI \
/ R The 1975-76 elghth grade was selé::ted because theu'
’ researcher d1d not know these partlcular students at the A‘- A
f : tme the research was undertaken.:' It was ’felt that by not g
:"’-',‘ / know:n.ng the students, the researcher would have had fewer
. : contacts whlch m:.ght have 1n£1uencea the results of the -
| '-_ / study.‘l The sample, drawn from a total grade elghttpopulatlon | B
,:‘ / = of 149, cdns;.sted of 3L6 grade elght itudents between the
: ol .‘-
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‘Mental Abll:.t:.es Tesi:,J wars\lOl 42 (see Table 1) Table 1

ages' of 12_and 16. 'l‘he mean age ‘of the 12 females and 24

’ - L ) 29: ., g

males was 14 and the mean IQ, -as* measured by the Otis—Lermon ' \j

!
also prov1des the means and standard dev:.at.lon of age and IQ g Co

of sﬁbjects in each of the four groups. The four groups do *

_wvariables.” .

Selectlon of Underachlevers

.,1n English, Mathematlcs, French, Sclepce, Hmtory, _and L j_':(

: ‘.receJ.ved on the OtJ.s—I.ennon Mental Abn.lltles Test (Inter—- -'
E ‘medlate_ Level) adm.n:.stered 1.n March 1976 to all grade e:.ght

y students :x.n I. J Samson Jj‘:l.or H:Lgh S<:hool Tl

: “school classroom. . The homeroom teachers were tra:Lned to

'. help adm1nister the test.'. Standard:.zed J.nstructlons were'
‘.\"'jglven to the ﬁtudents one day pr:.or to the testmg. On the

' day of the test, dl;;ectlons for admmistratlon wexe'given by |
. ':.,‘: \the researcher from the maln off:.ce through the' lnter- s .
commum’éatlon system./ The tests were also scored and tabulated -

'}'by the researcher. ,

’ . : . . . .
- i .

not appear to. be slgnl-fa._cantly'dlfferent ‘on either of these

A - "

Geography\/and scholast:.c aptltude as J.ndJ.cated from scores " e

-~ L

S b ",

-

e

u/Actual determlnatlon of underachlevers was made by SRS
Lo - , S 1;
L usmg grade pomt average}s\ for mld-term school exa.nu.natlons o __f,:,j-_v'

//

T P The Otls-Lennon Was wrltten J.n the students regular

. R v,
- . - P
R ] [T - TR

I , e

/ .

. , l ‘. _..

L . -

‘ For th:.s prOJe/ct, underachievers were des:.gnated as

the 36 students who met one of the follow:mg cr:.teri.a.

) A student who ohtained a score of 84 to 99







) of the total number of students chosen for the study and

V'The Instrument Ll :‘-'.."-; -.:.'.N"! ,:.-- S

3.

.
’
\

inclusive on the Ot:i:'s-Lennon,Mental Abilities

Test; but 'who'achieved equal to.or less than

.‘;.,_ wh

a score of 15 out’ of a possxble score of 30 -

on teacher—made tests as calculated from the

.school md—term exam;.nat:.on results.

2) Aa student who obtalned a score of 100 or greater ;’7

. on the Otls-—Lennon Mental Ab:n.l.lt:.es Test (x 100) .

:‘but who achleved less than 20 out of a poss1b1e

-

’score of 30 on teacher-.made tests as calculated

"from the mld—term exam:.natlon results. wew e T

- e - n". K
0
e aa,

'.l.'h:.s group of. 36 students were randomly ass:gned to

"‘each of the follow1ng four groups Instruct:.onal cOunselJ.ng

_'Group (T ), Subject Information Group ('1'2), Sensltlzatlon

Group ('1‘3), and Control Group (Td)

Students were not. 1nformed about the program by the

3 '.'researcher and were only aWare of it, 1f and when thelr

:parents told them Teachers were not Fware of the students

'
. 1 -8

- vho had been selected as underachlevers.l 'rhe principal, RN

1 : - ‘e - -

'who was :mvolved in Subject Informatlon Group, gave ha.s co-

BN

-.;,operatlon in keep:.ng uthe students' names conf:.dential for

fo

“'the duratlon of tl}e study. Only the researcher was aware

":theJ.r d:l.str:.butlon 1n the four groups. R

. S - oo T . .
LR . . - . N} - i . s, i oo &

PRI S

.-

;'-:'Lennon Mental Ablllty Test Intermedlate I.evel Forms J’ and

The Manual for Admmlstratlon states the follovnng.

The :Lnstrument chosen for th:Ls Nproject was the Otis—f-
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"The Otls—Lennon Dev:.atlon IQ (DIQ) is, 1n e
- effect, normahzed standard score with a mean .
. of 100 #nd a standard deviation of 16 pm.nts. R S
The DI is an’ index of ‘the pupil's relative S
brightness ‘when he is compared. with. pupils of . '
similar chrpnolog‘.u:al age, regardless of grade
placement. The Oti&-Lennon DIQ reflects at 'a’ - o
given point in time,; the pupil's abn.l:u.ty to " o oo
. - deal.with abstract xrelationships 1nvolv:mg the.. o i
manipulation of-idéas expressed ‘in verbal, L i
numerlcal, f:l.gural, or symboln.c vform (p. 15) ] T
* (- The Manual also reported the total spl:Lt half re11—kj,;"“-].»
N ST ablllty as .95. B i='or the grade elght grc;np lt was a};? .95
kS ® D IERE .
el 4 (p. 20) In comparmg thls‘ wn.th other s:um.lar grbup measures
. R 1t seemed to be as rellable and served the purp05e of this ; SRS E
. l-“., weryt . w.‘,' L _',~.' TP ",’-' . -',"' A x'-":T" A'.'. o o
; study well. A L e A e T T e R e
. R AR ‘V‘L\ R S s
',: ’ John E. Mllholland 1n Buros (1972; stated. ..
) "The val:.d:.ty ;esearch was wide rangz.ng, ‘and ‘.: ST "".«; B
] abundant data -are provided. The tept correlates | ‘ ;
' ‘adequately w:.th educatlonal criteria; and with - . .' " -
‘'other méasures of general. scholastlc aptitude.. -
. The Otls—Lennon shoula perfom well the funct:,ons
. it is -:Lntended to sexve." - 691) N : ’
| 'I'he, stated purpose of pr\kdx.cting academ:.c success was further
supported by Arden Grotelvescher in Buros (1972) when he B
> f"-:‘stated "the Ot:.s-Ler;non» glves ample eudence for pred1ct1ng
o 'scholastlc Success.’_' (g. 693) ‘ e :::'_’-.' ' :'..,_-_.;.1‘ '
' . ol .‘ . :I.-' 4‘_. .“. . -t '_ v . . \q'. N o ,. : '. . \ ‘ . .
Grad:.ng slstem at I J. Samson Jun:.or Hi{h School G
Knowledge of the gradlng system at Iv Js Samso_n was" ?;_«»A.:"
B T based on J.nformatn.on gathered from the pr1nc1pal of € :‘ 0
i " school and p;:e;ious experlence oﬁ t.he researbher. It \appeared a
: ) exama.natlons were consn.stently marked When teachers c r-—-
N
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g respecthe subjects.. *Qa -

- made for parents to meet at the school

pr1nc19al

.each group,

percentage of 30 for the June examlnatlons was the ‘same as'

-~

t

the maxxmum percentage for the mld—term examlnatlons for

~ - - .

1.

Selectlon of Subjects' Parents.

.; { . After the subjects were: selected, parents of Groups"

Tl’ T2 and T3 were each contacted once by telephone, by

~

the researcher.r The flrst two groups of parents (T

4 . \ - Y

were br;efly told about the progect and appomntments were

and T )

’ The flrst group"

met with the researcher whlle the second group met w1th the

-
‘was” the 1mportance of not 1nform1ng thelr Chlld untll after

the flrst or second meetlng. Parents were asked to cooperate

v, S .

1n not dlscu551ng thelr program w1th other parents or studentsi

untll after completlon of the study. The only contact made‘

!('

wzth pérehts of T3 was by telephone and no contact was._ made—5

w1th the Contndi Group (T‘).

- x.,‘- . . -

Table 2 shows~the.number and sex of students 1n

» i ..

the number of. parents who were contacted
/ - & *

researcherﬁ the attendance record of the counselled group

P

(Tl) and the tenﬂance record of the~group (Tz) who met

t

’Snce w:Lth the pr:n.ncxpal._ The table also 1nd1cates that 1n

-

TI’ seven parents attended all se351on§, one\attended the:'.'

first sess;on and one dld not attend._
. N v,

parents contacted dxd not attend the meet;ng.
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The 1mportance ot attendance was stressed as l.-;ﬁ»'

In- -1'2, three of the[. ©
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h’h Number and Sex of Students, Number of Parents Contacted, L

,Group -;N..-_Sék*wi': A Attended Attended' Attended

dfln the home to asslst thelr child w1th homework and thereby :7
.:enhance the scholastlc achlevement of thelr child.. Thls L
.trégram 'was adapted from one by Duff (1972)tand uses aszig*éi
'_:behavior modificatlon~approach (see Appendlx A).. The program IR
.:‘:was\used because it was structured and enabled the researcheg

~‘...<__“ \ . ) :
f;to consistsntly present 1t to the partlclpants.f\It, also,jap

':gifcou1d be

7‘.g'{cusszon. The followang groups were developed._. .
, - Fooos i L Y . e, R T R
oA f.—\‘..-/; ." l .‘ . e L T S { L ‘__: ‘ . '-,."! i, 1 ; ot
PR RN N L O R
- ’ 1 t, — 3 - R

. Jp———
PR
e

Ao ol ;
-. . 'J
- . B
34. Coee E
- ’ e &

"[Eh ; and Parental Attendance by Group s

1Y

o, . . e S ot ’ ce. I
. : L . - s e

‘sTUDENTS - | ,I:Ames RN

!

R - .+ N - -All" . . -Two - - . . No

M F uContacted .Sessions SeSSLQns Sessxons ;.-..f'

3
T
z
z
=
¥
/
.
3 w,—-&w.ﬁy:fﬁamu@“ ',%;“}. b o i ?,;'z 4 o

3.6 9 I U S 1 4
e ’ _‘.":‘. ¢ P . L ] ~// ‘ -
T2y 4 3 L3 N BE R T
: T3 ‘ . 9‘3 . "ﬁ_ .,‘:f“‘g“lt ; -. . (_ o . . ' )
Ty o 9 2.7 no . -contact,. made’ '
T k?£3{r'5 \ : ‘ .
-,5¢hs-pnb¢§an,n,".:j.um';;s.

LI o a0 = ;
¢ LR . . ."‘ R s . . "

. The program used ln thls pro;ect consisted of activ-f 1}n.

1t1es desxgned to teach skllls that conld be used hy'parents

3

AW

AN

-.i . .
‘e, .+

'flly replicable.} Follow1ng each structured

'ﬂ(se531on~paren s, at the;r request, stayed for & gepera& dls-f??:ir"

ey TR g el

o o -1."\ n,
G



Tl (Instructional Counsellng Group)

The parents of these students attended the school

for group se551ons one nlght per week for flve weeks.

Sessions were held on. Tuesday nlghts anpd lasted approxlmately

60 mlnutes. Sesslons were conducted by the researcher,

. purpose belng to: suggest speclflc thlngs to parents Wthh

the

they could do to aSSlSt thelr chlld w1th hOmework.- A scrlpt

" of each se551on is contalned 1n Appendlx A. « ‘f

N C f:ifé' SRR
Tz (Subject Informatlon Group) 'n'jﬁ e

St .-—‘-' T,
e T :

\ The/parents of thlS group v131ted the school for one

o

nlght at the beglnnlng of the program and were glven an

overvlew by the prlnclpal concernlng the subjects belng

taught 1n school and what was belng requlred from students.-f

-

QQZParents were glven an opportunlty to d15cuss the respectlve

.l.subgects w1th the prlnclpal. The pr1nc1pal was ' asked to.;w

reflect back questions whlch parents asked concernlng sug—;”

“

gestlons for them to a551st thelr chlld academlcally.-

-was asked to respond Ln the fqi&pw;ng way.,,

C ':"I can understand your concerns, but tonlght
‘ﬁ; I am 901ng ‘to _discuss .goals and objectlves of .
the various subjects belng taught’ in this school.

He, '

=\L"

Perhaps, ‘at a!later date, we -may discuss techplques'fiﬁ?

L-to ass;st parents.-uql._ > AT ':_,,fr,

"The meetlng lasted for~about an hour and one-half

A \ o . . . . -
o -1 - . “ P P B
_‘.- - I : . .oy e D B L . -

y
- -

Parents of students in thls group were telephoned by

e

sy

the*researcher.h They were thus sensltlzed and asked if they

Jr ey
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, mxght berable to do ‘some thlngs to help their Chlld achleve j}:
better. No further contact was made., ! 1xi
) ;n thentelephone conversatlon; parents were told.that; ::::#_T
; ;:' - as'the'Schccl‘Counselor”in I.J. Samsbn‘Junior High School:” ;
’~.‘ o the researcher was- concerned about the academic, achlevement
' 'of students. " As a result, he was trylng to a551st any ;y“
Do i_ 'students who seemed to'be achlerng below their . potentlal. i ) 55}
. . : . .3
féy P o In the course of the conversatlon, the parents were asked ) ~h{~¥
s - s 1. | not t6AOVer-pressure thelr chlld but to do anythlng they *ﬁ
? ’;f';:;ﬁ :f? ; thgﬁght necessary to help thelr chlld 1mprove hls achlevement : o ;
,% h:~ i.. L When sugqesticns were,5011c1ted by parents,‘the foIlowxnga - '3}
i i ';";f.f:ﬂ resppnse was made.,in” f - kS o . .3_ iﬁ.;
;_:{Gr';le:afi’iﬂétﬁééﬁ "Do what you feel ls best., I’ 11 probably< “:;;?l C
Eoo e e e gats sback to'you. at a’ "later date,..at’ whlch time 7 ‘ '
o Miqwﬁwsﬂ?ft‘i-ﬁz we.wrll dlscuss 1t further.;_“‘el “«ﬁ?ii 4'14*.ff):;
DL RN 'f' - . 1‘ f f: : ,. ‘ﬂ L : : - f'ah-
.; ;‘fiti o T4 (Coptrol Group) | i}%ii‘ :?fb;‘,t#:: R .j“;_ ﬁfi: . /

o

‘fﬂjw 7*“aﬂ,\ The parents cf students in thlSEQIQDP dld not re- 3}

(% e )

'ﬁ.;f_v}{‘j celve any treatment or contactd, No cne, exceptgthe researcher, )

have normally occurred to all studenEs, during the duratlon,"

“7f*fyf STATISTICAL PROCEDURES USED IN
SRR ANALYSIS OF . THE" DATA o

};f‘f ”1af;] " was’ aware of the students>1n thlS group.~ Nelther the parents et

nor the students experlenced anythlng other than what would“‘*
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Data were further analyzed by the Unlvarlate -and
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Multlvarlate Analys:.s of Varlance,‘Covanance and Regress:.on . P -
. v i :
Program developed by Nat:.onal Educatlonal Resources, Inc., : ’
1972. . ey T |
;” j ’ ’ "l KA - ’ T - ,|‘ i
I Memor1a1 Unxvers;ty s IBM\370 Computer provided 3 /' E
the hardware.., S .: S ‘V~\ ’ y' R ]
s ! , ‘ ,_I - ' .o. . [[ ..
X __— R T T T . Lt
Y S .. . SUMMARY" .. . 7 - B B ' o
‘ . - ,.__‘ R . ST . - L . - . R . '.‘ .r.h K ' ' ) ’; ,A
' ’ 5 e _,,-" L N ] e , o, ' i &,
ln‘ ' 5'!‘.‘ i . oo . “, ' . -' ks P " : - . B . N V' 5 ‘ ',/4 .
h' Thls chapter has descrlbed the locatlon of the j” Ff RS B
A o
I3

" =

- study, the sample,. the progq:am and the statlstical analys:l.s
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o ' S * CHAPTER IV
- A S P ) . -
o ' ) L o o O /.: . L . .. . i o t . P .
— ) ' RESULTS AND -DISCUSSION
Lo i : ThlE chapter.presents the results obtalned in the 5
. - - ‘ ) i ) g .
pro;ect and a dlBCUSSlon of these‘xesults.. :,_ e -
’ € - “ [ ) . o =
g ‘ . . ‘ - X
) ": - o ‘ - . ) . 3
. ) . . ' : S

. - Tt - “‘:\ -

’ . . . \ ;-_ ~,,, ; .7: ﬂ:“ o ..,;( ‘ ¢ J
’ Research Hypothesis P o i “FT{ { K ]
g 1if.1&ﬂwhil Students whose parents recelved éroup counseling ¥

oSy oy T3-~wou1d show & 51gn1flcant1y greater 1ncrease 1n grade point . .

45 i‘.bﬁ‘ﬁijfl:i average than students 1n any of the other three treatment
g'"~’-;f.:‘,“ yu' A unlvariate ana1y51s of covarlance was performed B ;

L ’on the post grade point averages tas glVen 1n Table 3) f*i@;{' L
cootre T T u51ng the pre grade p01nt averages as a covarlate to account

W for any 1n1t1a1 dlfferences 1n student GEA in, each of the #J-!“ﬂl

R e

:J.-uy iﬂ? groups.‘ The results of/thls analya;s canebe fOund in

noo Table 4. .;,,5;: - “=,-9, t,¢~;.“;i.nf‘~yﬁﬁ~f o ‘¢g P
*.‘ - . . . ,_'. N 1 -
E

Since the ANCOVA analys1s found no 51gn1f1cant t;;ﬂfﬁ: ;?{i

3 'Fréérfef%f dlfferences between any of the groups inzthe study, no

ﬁ ) . was re]ected.- AfdiSCUSSJOn of the possible reasons for
. . RN . )
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"

GPA .(adjusted) post  1:8859 3,20 © .4286 . .7341% .. |
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L underachlevers. However, such a conclusron should he v1ewed

]

g el
»

.

. ,TABLE4‘ IS o -

e

.- .’ N :.

Unlvarlate Ana1y315 of Covarlance for Post GPA w1th

®
=

3 '..‘- Pre GPA Scores as Covarlate

! f .
- ~ ) - !

R _tmf . : JHYPbthesis. ' Univariate 5
 Description Mean Square dAf F . P < : A

e . L

- - . . )
. . -

S ‘ T C

A ]

Y
L i T e — 3

DR O S A S
. ST L, oDISCUSSION .0 o T e e
[ e / ‘4'; '» SRR kN
ThlS dlscu531on is presented 1n terms of possible AT ?;

ccnfoundlng varlables of the pro;ect. The results 1ﬁ?10ate .ﬁ j,7“3f}ﬁ
that parental group counsellng had no s;gnlflcant effect on {k ff

the academlc achlevement of the students 1n thls study..ifﬁgj;

Furthermore, the effects of the other trq;tments were also
1nsrgn1flcant. These flndxngs would suggest that parental

counsellng is an 1neffect1ve'interventleg,for effectlngh,-‘g}ﬁfu""
T - SO N
changes ln the academlc achievementi/f Junlor hlgh/sqhool

A Coon ..

/-
w1th cautlon 51nce there appears to be a number of other

¥

explanatlons as to why the group counsellng 1nterventlon w1th
o

parents falled to affect.the ébA.of students in thls study.-

_____

o

There appears to be at least fOur reasons why the treatment
has-no effect on GPA.“;uAf'”j?;" JS"!\Zhihuxnnx_y"ﬁng”

) H N B
' : AN

ﬁ*Flrstly,Aa 1ack of slgnlflcance may have been because “fn"‘dl
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3 n

condu ted , Students were actually at the beginning of June

.

/9xam1natlons when the/program was congluding. If parents

—
I SAN
had recelved constructive help from the group se551ons, they -

J'.
H
may not have had:suffrcrent time to 1mp1ement.the suggestrons.' ;

:

Secondly, not only was the progect conducted veryf

L 4
1ate in the school year, rt extended over a short perlod of

: time. Although a review of the llterature pointed out a >

variety of program lengths (Gllmore, '1971; Plggott & Gllmore,

k3o Ol By

1968 McCowan,_1964 Perklns & Wicas,_1968 Duff, 972), thé

s i

‘ \ R e
program may have ylelded more posrtlve results 1f it had \\g T
St f'been used over a much longer tlme.//It may, 1n fact, requlre

o JN_T"n'}.a~longer tlme perlod for parents to consolldate and practice SR £

-;;;the SklllS learned during the group sessrons, and it may take %iufv‘
< :even longer before any new parentalxbehavaor patterns begln - o

,';fto affect children s: motlvatlon or attltude towards homeworkﬁf

., " ,':.c'ﬁ p\ 'f“17u Thlrdly, 91nce parents were not evaluated, one does

R
o : L -

noﬁ know how much 1f anythlng, they actually galned from ;;wﬂ

e T H:.the sessrons.. However, therr unsollcited posrtrve comments PR

:; R (see Appendlx E{/indlcated they dld benef1t.;_~‘>‘;”f5'_‘ ft\ oo

. . v
u.‘ .

Pourthly. the reagtlon of students lnvolved 1n the;;” . {:1 ¢

‘1?' f:ii f Btudy was not evaluated Therefore, even though parents N A
S showed a’ pogxtrve reactron, there was no rndlcatrpﬁ of thef'tff o
:"{;:iEV - students' reaction..-ﬂ

- - ‘e

In retrospect, rt mlght have been'rmportant to~j?1

‘H;\fjp: measure systemat1ca11y both parents reactlon to the group5§.‘%ﬂg;/ s

S counsellng as well as any perceived changes whlch thelr
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’ Through obseryation, it'appeared that a megting of E
. the parents'with the school principal on the goals-anq :
] objectives of subjects being tanght_in school had noﬁﬁbre ?i
effect On gtudentsi GPA than informing parents that their g‘.
studénts were underadhievers. ‘ _ V;" é ’
It also appeared that an elaboration of goals and g:
’ob]ectives of various schcol subjects was of no. benefit. ' ,é
'\ Neither was it of beneflt to tellfparents their children ) S P

Vo ﬁfﬂ,.e’j were underachlevers.:”If there was an effect on parents

;fﬁﬁﬁf” S behavxor. the results indlcated 1t was not carried over: td‘ {fs?“ylﬁ, ﬁ;{

B Ebe students' academic\achievement. u,JIV"' e <"f T e e

34&”'”F“'kj{3;3;] In/general, 1t was expected the GPA of T would BRIEREE N
. increase significantly mpre than the GPA's of Tz, T3, and ;"J o uﬁf?
. N ,_., L . : /t

"V1 #"' 4., It was apparent the major procedure applied, as well GRS
, as the two sec0ndary procedures used‘ ha& no sxgnificant ,
i . e s “_ 3 P 4‘ . ./ .
e P effect upen the GPA's of the students./- o T
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CHAPTER V . h ' 4
A . . : ‘ : .
SUMMARY AND CONCLUSIONS OF THE PROJECT 1 g\
. - : p
. | : o » 4
‘ .. WITH RECOMMENDATIONS ;
- . o : -~ - %
. | ‘ g ) : - 4
- X L ;
‘ ThlB chapter presents the summagy, g
¥
recommendatlons whlch follow from the proyect. i
. o : . e o
o . ' P e ) - . 3
o S e O S ;
S e S SUMMARY' . < -- . - 1
A“/’f,'l o } fA . - L. ..: . -:~ "' R i'
’, . > ~ * : o T ..‘.‘: r‘: ~v- -_:, : —:,,._ N -\,\ i . . - . %1‘"‘
- ' RO The gurpose of thls proyect was to evaluate the . %
”";jileffect of a, speciflc model of parental group counsellng on i
the grade point average of/underachlevers attending ~T. J. L j~’ff.j}33
y 5{, samson Junlor ngh School in- St John s, Newfoundland.{_.ﬁ"‘ ‘ ?.
The sample was drawn from a’ total grade elght
o populatlon of 149. Actual determlnatlon of.underachlevers -
I A . P
o _ ? - was made by u51ng grade pomnt averages from mld-term school
A examlnations 1n Engllsh, Mathematics, French, Science,
’ A':‘M' -“ . . / AN Sy, B
R Hlstory, and Geography. The grade pomnt averages were
N .';compared w1th scholastlc aptltude as 1ndlcated/from scores. "
s e e e </m X , AL -
SN flg*-al‘irecelved on the Otls—Lennon\Mental Abllltles Test (Interv
. c SR e
S edlate Level” admlnlstered 1n March. 1976, to all grade
'}f ?‘ N elght students attendlng 1 J. Samson Junlor ngh 5chool.q$ ”"f
fgx,‘*,~%f”ﬁ‘ﬂ_;xug3 Thlrty-sxx students were selected and/randomly »

,A

asslgned to each of the follow1ng four group5°'1nstruct10nal

; ~Counse11ng Gr°“P (Tl)r SubJect Information Group (Téy, 2




pd® - S L tm e oo e e .

rd

The program used in this project consisted of
. . activities designed to teach skills that could be used by
- - )
parents -in the home to assist their child with homework .

. ’ -~
and thereby enhance the scholastic achievement of their

'

child. o

Descriptive statistics,were obtainea from the SPSS

¥ ) Computer Program (1976) ‘Data were further analyzed by

the unlvarlate and multlvarlate ana1y51s of Varlance, Co—

* R

1°ii':} ; varlance and Regression Program developed hy Nat10na1 :

L . Educatlonal Resources,,Inc., 1972 .d“; - _:Qo,‘fﬂ

At L . ) . - . : S

‘ SPLRILES .;L{g» }' .

SO e T T EONCIUSTON o o
~- A ' - . 4 - L ‘_,s_/.--'.: ~‘ '\..._ :.‘_ L \

The ANCOVA ana1y51s found no slgnlflcant dlfferences
pras
. between any of the groups 1n the progect . ST -/f;
- BN Jr'/ -2 ' ‘p/ . ’

- h , o . .
' » B - , . \ .
N ) - RN : . ) ' ) N t

‘s + - RECOMMENDATIONS FOR FURTHER STUDY - * =~ ' °

A& . N . [N IO K o o . PR o . - . ) . o . .y .

'l/f'l. . - s T . L - Lol
ot The followlng recommendat;ons are made.by the: wrlter

~
«

;Ejbased upon ‘the . research f1nd1ngs~'ﬁ

o o »

L A ,.
nwith simllar samples of students and*parents ear11er in a

- NS . . - . e s
T - - - L. - i "

a

school year to determlne 1ong term effect .f~j535‘ ‘.%“‘,wl”ﬂ "

ST :n2._ It 1srrecommended that a larger POPU1atl°n be used so

- e i s REAT S ot te a

Lept e mane

L1. It is- recommended that future studles he undertaken ; ﬁ?ﬁ_”.ni}VZ;'

i ;gu,Athe sample could be stratlfied accordlng to sex, grade, 30010-"u
;ﬁlflfﬂ::'feconomlc level and educatlonal 1eve1 of parents. f%glll“;fifff“;g'
. "g;.A It 1s recommended that a program be used w1th/students‘g”{.;j; Ty
J ’,4_ 3 REETI ’} . o . ; | el . ' ‘\/ -
. f‘j S SR
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volo L - SESSION I
. - . . t i ? . . .
’ . Goals. _Introductions ' :
.. ~.%.. . Discuss outline of the program
. ... 7 . Introduce’ ‘the 1dea of recordlng ‘ L
.\ . ! _Train parents to keep score:’ - e
C Introduce ‘the’ behav1ors to be charted ,this week -

RO RN L .
N L . I

.. -
: B

L Allow a’ few mn.nutes ior "brea}u.ng the lce" conver-'
sata.on. Accept any comments parents fnay make and add your S
o R
B J-own’ . Mentlon any dlfficulty m f::.ndlng the school and room,

comment on the weather, etc.

o Parents w1ll be remlnded of the purpose of the :

,‘

program which :Ls to suggest some thmgs they can do that

o R

B} s : w:.ll he’lp thelr ch:.ld Parents w:|.11 be asked to volunteer ,

.............

- and maker a com1tment to serlously partxcxpate. Dlseuss

approprxate night for meetlngs. , For the fn:st sess:.on, P e

PPt

~~parents w:x:ll be asked to keep track of certa.xn thlngs dur:.ng

- I i

N /' .
being tralned to do thia behavior, merely record when it

happens. It w111 be emphasized that parents should' feel no:

Tyt

‘

N -'5:,'; compuls:.on to place a mark -in’ every place on the chart. . It

needs to be stresse pai'ents are not be:mq asked to

"

nse the behav:.ors during thls base period._;.\_/"

! ':/
'

.“'_ [

the week.: It should be remelnbered that parents are not '
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52,

R television shows they watch in one week. “Sonie '~te1eviSion " RO
shows w:.ll be named for th:.s week and parents w:Lll be asked -

e to ake a ‘mark for; each one. : ‘, “: S SR ') .
_:'on Monday we- watch '.T.‘he Edge of nght on Channel 8 o
"-On -Monday we watch Ffont~Rage Challenge on E@Lmel =B
On'Moﬁday e watch W—S ‘on Channel 6 g

. o o On Tuesday we watch News Cavalcade on Channel 6.
PR o o} Tuesday we wa’tch Ryan s I‘ancy on Channel 8

'On Wednesday we watch Here. and Now on. Channel g8 '~ .
‘O‘n-'Wednesday we watch: Questlon Per:.od on- Channel 6

IR ,‘."-On Thursday we watch Excuse My E‘riend on Channel 6
w7 R On Thursday we - watch Here and Now on- Channel 8

S Lo . . | ‘on Friday we watch the Edge Of nght on Channel 8 -.
oo e .7 On Frlday ve. watch As the World Turns: on Channel 6?

Parents need to observe how careful‘ly the:l.r scoring

v ) ji\“‘:i;- L B o

B is checked 850, that they get the 1dea that accurate mark:mg
‘ ' T )

- is important. o LT -f_ _— C '; I U
e _ ”; . . ’ [ co L ) ",' T . . . . '
’ " /1 . . . ) e ! e ‘ BN ‘ . ‘I C‘,- Yo R ; : . / . " :
— Coma LT N .- 'Phase TI- - T o- BT ;

SV g : Thls aecond exercise is very sxmple and some parents Cee

.“~ imay think .1t too s:.mple - but it J.s important..-‘ It is called‘.

/ ’-:'Touchlng Chin and Touching Knee' exercise. On the sheet e

(Appendxx B) w:.ll be seen two boxes. Parents are asked to "

watch the researcher forx the next few m:mutes. . Every time

O

% Leal - his knee .1s touched, parents are asked to put d mark in one

: _of the boxes. Every time his chin is touched, a mark is to

. - . be’ put 1n the other./ . f_; .

o thlnk thJ.s kind of th:.ng :l.s very funny, and (knee) they laugh,'_"”‘
¥ it :_|,":Atl-.,,::}va lot.. I had one parent who laughed so much. that (ch).n) she

aoen T T L s "y . '-
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5

SN ;are not be:.ng trained to do the‘pe, just

. 'coul'd hard'ly 'do.'.it But 1t 1s surprn.s:.ng‘ what good comes

of (chln) a 11ttle practlc'e.' You know the old saying,

'.:,'Practlce maKes perfect' (ch:.n) . Really, watchlng people

- do thlngs (knee) J.S not easy, ’Secause when you least expect

'Lt\you may ,m:.ss someth:.ng (ch:.n) But keeplng score is =

Tp

. really fun (knee) and I bet you w:.ll be very good at it

‘ (chin) . Pause. (chm) . Pause., (knee) L E A C- _\

~

If all the parents did not get all the marks ::.n the

N

/ - Y

r::.ght place, run over the exerc1se again and th.ts time try /

SN 4

'.Z'_'"to not:.ce when and where marks are made. f".i R A

:A"ﬂ Ask parents 1f they would l:.ke a f:we-mlnute /
break.‘ s ek SR o L KRS
Scr:.gt: R "'Here is™ a chart (Appendlx C) for this week o

wh:.ch I want you to take home.' You can’ see

/ that certam thlngs are bemg asked about

r"

’ "homework. .
. \

v‘.

T "'examples of each one. Here aga:.n,, parents

: “‘recognize them well enough to recor. their

- .occurrenc) .

$ ':"'Do you have any questlons about these?\

: ,:""-_for a 1ot of these th:;ngs to happen - I
' / ——r—.—

X fave been happem.ng all along."f‘,. Pause. S

N \/ s

. Rule: - (Read the behav::.ors alpud, and then give"ﬂ'_ -

S ,J'f?-Pause. “ "Please remember, I am not lo\oking - S



.7 .
-

‘Rule: - (Remind parents not to tell their children
: Lo N - N ‘-.n/ EER - “ ) ) )
: about this : program, until : after next- : sess‘ion) .. .

S
”

B .Scri‘gt: e ll“be 1ook_1ng forward to seelng you all

.next week L

; Iy o '.'\' . i .l
. Goals-' Go over 1ast week »s record:mg ‘on . chart P S
© Vo ¥ 77 Distribute ‘definition of homework- S SN
Tl :‘ﬂ : Settmg a' definite time for: homework to begm T e
Arrangements for study in the home Ll o \
. TR ”,‘ A S ) :."_ SRR . “‘.\" “L‘:,

R _._R“l _.él'.;; (GO through the usual pleasan{ries,' "breaking the

R Yo ice" remarks) DJ.SCUSS def:m:n.t:.on of homew ‘(k. '
Activa.t:.es a student J.B requ:.red to do at home oA

J : o

1n preparat:n.on for exam:.natlons, tests, next
T P, day s work and/or the day 8 work covered .m
class. I T

';’séfig )Do you have any comments about last week'

’ chart?" - Efa.use.. "May I, have them, please?"'
/ / “,'ET.,"Now thls week is gomg to be the same, except
. \, .',::.”: for one‘ thlng. . I want you to try your hand at
A B et : 7”_..' do:l.ng some of the things We ha\Vre“be'en talking
. | - ""L.;A“".:‘;(“-;‘about. ‘ One of the most helpful thJ.ngs a: parent -:,

.‘:’can do for the ch:.ld :LS to help with homework. RS

~'1‘he teaching is done 1n school,‘of course, but

"the practlce and encouragement can be done at

4-,.'

‘.

L{hpmg.a It 15 felt that t:Lme spent w:n.th cluldren



at home can have ‘a,,»’very strong effect upon
their academic achlevement. -“They"tendﬁ_t;.éa do -
much better. ‘ Pause. L E - = : S

T Rule: (The last paragraph may neeg to be read aga:m)

. -I. . ‘" . '."
7 ."f Script: B ‘What I’ would' l:Lke for you to do thls ye\ek ‘ |
/- C .- is to encourage your ch:.ld to- dec:.he Very .

- ' ’ serlously on, a t1me and place for do:mg héme— T R )
\ “71' ""work. Pause._,_ "The first is the 1dea of . .. SRR
s _‘_-settlng a definite time for homework to begln. SRR

BRI '.'It has been found that 1f the chlld forms, L e J ;

_:the hablt of always doing a task at the same-
// time each day, :lt is much easier to get started "
."_.'Pause. "You see. whenLthere is nd‘ set t:.me PR

r s ..‘_:-._for getting down to work, the chlld has the ; a

s problem of puttlng 1t off — t.hey know 1t 18"5 N

"'.,there - and when they Txnallx get to 1t, E r .

L N ‘-'they may feel bad about hav:Lng to .do J.t. RIS - )
o ARSI ‘;";'évxng a. regular tlme set a51de fo:r: homework
' / ‘ x’ Emay be diffloult, but once the chlld gets/'
‘ :: A'jf.-‘used to it, a hablt is formed and the old E
N problem of 'Have you done your homework yet?'~ = /\

S W ;-‘-';,15 solved. " Pause. -‘-"What tn.me in the

" ot ._ ,‘

-';_'._:‘"afternoon or even:mg would you th:l.nk best

) ffor your child to do homeWOrk? D:l.souss th:Ls FRON

: w:.th your child and agree on a deflnite time

®




= . N >
have two or three poss.1b1e 1deas, help them A
explore the advantages and/or dlsadvantages,
of each. Encourage them to talk. wlth thelr
child and settle on a defzmte tJ.me for each -

b /

_day. The weekly chart (Appendlx C) :|.nc1udes o ST

N ;Fr:.day, Saturday and, Sunday -— settle on one" .
/of these three days.‘ If some parents thmk Lo
that it w.111 be dlfflcult to come to a S

e e dec151on, encourage them to select one and

try 1t for a week to: test the effect) ... :

~ /S_-_E—crl £ "NOW: how are you gomg to get your chlld SERRE SIS B
. ' ’,-_ o to d§ thJ.s unt:.l; they form a hab:l.t. and does : ,'."""{/

PRI TR Y it/automatlcally?“ Pause.!. 'SOmetmes 1t . j,‘ ‘ e i

.ls enough Just to tell hlm/her that you wou’ld

Ces ‘-:‘ ‘ llke them to do 1t at that certa:m tlme. o
You may rem:.rid—-thth' Lo ‘o clock, -

homework tlme! ' and g:.ve praise and approval

gl

when they do J.t. : ~Pause." "Now, I would 11ke ,
-,‘-'- '.J.~:‘ o to dlscuss where your child likes to do hxs L
o studying. e Is there a regular place?" R ‘.; ,'_.;i S

. (Look at the Check Lz.st re- Studyn.ng (Appenr.hx
. ", ‘ D) - G:l.ve a: copy to each parent and \ask them ,) _'f' . ..
. ] to make a cheek mark for each 1tem/that J.s 'f.i, RS

vl / ", I .
". already .m effect) N

,/.

-'-V:"Well, that s :Eme.‘_ You already have some

v arrangements set up

"_(Read off the :Ltems}j



V4

- ask for their views. If -some appear not _ S

to understand expla:.n as necessary. The '

. "items are s‘elb—explanatory and 1og:|.ca1 ‘
. - Explain how each one is- J.mportant |
Dlstm.bute the chart (Appendn.x c)’ £6r the A

comJ.ng ‘week. -~ - L ' -

) Use any phrase that expresses pesz.tlve S ')';‘ .

/ ' feel:mgs about these sess.l.ons) _ / A

‘ : Scr:.gt~'~ "Well, tha_t does it for th:.s Week, see yod i : | o

_ / {next weelr. at the same time..,! SN / ? . -

Goa]_s. 3 Iptroduce“ rewards | - '

a . . B . R -
¢

e Scr-.l.gt’f "Well, how dld things go last week? Were you B A S

able to keep rec0rd all right?" : Pause./ :

/"Do you have any suggestions about how to o

el ‘.':‘. -do. record;.ng better?" '7,‘"‘ L



R T, TR

i er

A

G ‘:_‘-"Some suggestions. '

’ good' 'or ohed:.ent - ey do J.t because

. -.'.“-.fnot be given a paycheck but rewaras can "
: . "j be given 1n m’@ny ways...- For inatance, if

' " homework :.s comEleted, a: treat may be g:Lven,

},,going to bed. e |
What kmd of rewards do you like to use wn-_h

' ,.'\your Chlld when he/she :.e good?'

3 -’j_"!ou m::ght a],so try (Read itema from the

.. s8.

"

- about reward, /w,e are 901ng on the :Ldea that

ch:.ldren w:Lll -do far more of what we want'

them to do,“ if we reward them for their
{ .

trouble. -Pause. M"You know,- 'thls is one.

reason why grownups work all week.: They '

don't necessarlly do :.t because they are -

)

. :they get a reward for their work-‘ they get ( : -'
r,'-‘a pqycheck.»_- Pause. "Now the Chlld will .

T ..r“

. '"or may get to watch 'I.'V a l:l.ttle longer before

< :. . “

. "What kmd of rewards does your Chlld prefer?":;::»,.f,}.‘_"
(Give parents tJ.me to \thmk up some rewarcls -
v and others may be suggeoted.-, The reward e R

j.";maY be anything that is.. desi.red by the child..w

A

Watch 'rv ;
) Money - R T ,
Candy, coke L T e T : -
.. Promise ‘of Saturday mov:.ey % .;} if hofnework s

Promlse oF ‘spending: week—end }. is-.completed *each

. ‘Bxtfa plece of p1e or favour:.te cake P

w.u:h fnend Y T e "‘, } night during week ": K



‘»
P Do you knoy a good t:.me to: give the,

o r3

. reward?" Pause. "As soon as your ch.l.ldb

has £ 1mshed what you want hun/her to

do?" fPause. Let" s'; try it out and I will
. glve you an gxample Qﬁ,_,bpw it works. :
I.et's pretend that I am-the’ mother and

L ) e f‘ Sl be the child for a moment. \

: Rule (Carry out role—playing. A It :I.S to be done

/-:‘,'-’ \ ‘ eas:.ly and/ J.n as relaxed manner as possible, ‘ - . ;. \ .
4 F »": R even 1f the parent is hesitant or tim:d.'_-_ FoAponE

" ' :.-" ' Use one ,of the rewards that a Earent haa | B
e e ‘;.’.-f: " ‘meitiored as-effective with her ch:i.l.d). o e J
S Scrlpt "Let s tal;e a; flve:minute breakﬂ:‘_ L
S Rt Break ENERE o ',.". e o v
. sﬂc‘?rig\:" (A) "'We have heen/talklng about rewards f:‘, :

, as a’ way of helplng your ch:.ld complete RS ) /

- * s homework. We talkea about the different § ; » B
, %* th:.ngs that you could give for do:l.;xg homewérk G

e -.,*u.,,

. RRITR RN , espec:Lally well..; Now, we are going to talk

about something very much h.ke that. »-’ Instead

of giv:lng some th z.ng s you tell your child

‘see What I mean?" g Pause.'-'




B T

You can even do more than\ thJ.s., SOmetimea

‘.

'\ I‘

pract’:lce a 1ot of th::.s kind of reward.;

ac smile. a look of pgroval, a. g or a kiss.

— T ETL R Nl A : I
RAY - / A : & ;
* - : s R 5 - -
. .../ . = SRS . g . 60 \
Cegp -'tlrls concept ea51ly, skip the ﬂnext paragraph. N
. x ] g ',‘\"~. 'It 1.s des:rgned to clarrfy fnrther the 1dea ' *. .
' ‘?l "that soc:.al rewards can be used to‘n}otlvate) o (‘ 3
’ S‘erigi‘:;:' 5 "Do you feel good when someone ‘says ".l'hat ‘ :
was a good pJ.ece ‘of . cake' or 'The 11v.1ng room - ; ";
. 1doks, really n:.ce s:.nce you rearr;nged it . ‘
‘t S thls way o‘r "The car sure sh:mes "sz.nce .' .
: f."j"" you ve cleaned it' or.'I .f:.ke the color you.' ve ‘ ‘
i g R » put on your house' 'Or"Your al:::rt and pant)s R ) N
o 3:.!- ‘ S match nlcelyf“' o e T L - i : . , ’ .
; S~ s a i "-‘;:"'\‘-;' ' -
4 SI ) /ei'l/ thls good J:'eel:mg You get is a reward . \ A -
i e ) “,* ":_ for doxng somethlng. Pause. -. ’ ,\\ Vo o V\"'.“_ .
) v n Rule. (At thls pomt, make a ]udgement as to . Y \\ :'
5 : : ',< \fhether the parent has understood fully. i ’\‘
" i. : VIE not; go back to. (A) and wo;ck through it; .
. . o slowly,' agaJ.n. If thé parents seem to be < : .
s - ..;‘j following sat:.sfactorJ.Iy, proceed)." . P .
‘ \Scrlgt L "Wha.t sort oﬁ, th:\.ngs do you say to your : * S
vt . PR child when he/she does 'someth:.ng that yoo ' ‘
f-f._ / _— Wan{: him/her to do?" - Pause..f".:._'_i “ 2
o Rule (Make a note of t.he phrases use@) S k -
- ~_‘ Scrigt- "Th:rs week, i.n addit:.on to what we talked
Lo o ‘,“ '. about before the 'break', you are asked to
. -sf\ s : - i v DR

P )
o~

"‘..1




N SP s e e E L Sl R S a e e o— i AT N

- "u;" . ' o pralse ' The‘ﬁuld is rewarded for dolng ﬂ~3;,;

TR, T T T e e

-~ . ° "o - WAty rer o R e A TR

61,

all of these.f' Pause. "This is'called‘t‘h':§

;"J«homework _with pralse. ' Pause. '"A little
--.while ago we talked‘about when is the best ﬁ
'time'to glve the reward Do you remember?“"“

,hule: s (Don t put the parents on the spot w1th S ’"p:i

AT n'thls. If they have forgotten, it won't

[}

ST : "'.improve the sxtuatlon by maklng them feel '\\\\:_. R

:~ o :bad about 1t) C ':_'. . e

1-§Sc;ipt:' "Well, I thlnk we de01ded that the very best
. tlme to glve a reward . 15 cecrnve [Empha51zel

..T . .... as soon as the child has completed dolng

&

xeg‘ the work.,‘;nother good tlme 1s when he/she '.h_;f‘

".is 1n the mlddle of. do;ng 1t. Also, he/she
;should know why -a reward 1s b%ﬁ&g glven.
- If you do thls as soon as’ your child flnlshes
'homewotk, he/she w111 be more 11keiy to workn
"the same way the follow1ng nlght iy Pause. :
G"Well, that s all’ for this wEek " 'g :rf'“‘ -
':u.;ih;v<7,“ﬂere is. the Chart (Appendlx C)._ You]are‘

'.asked to do it as you did.last week.* Pﬁt;a‘“

-

-i_mark for each appropriate block.- Keep:}.‘ -

{careful check a11 week.f,‘ «“'¢: - ’}\
> Lo ,. - ol L ../ L .-' | f\: ‘i T ':.‘.‘ . L L

.;'“'-‘ "".. ) .‘_" ' Y . l - . - -
”FGoaIs!?,,Briefly dlscuss last week's chart ,
’-""V“v'Encourage ch11d to show and expla;n to parents )

5o
[N




L e e

BN D

» \ ’: M - e T el i ] e , )
, ; - : . P : ,
o R ;'what the teacher h s glven for. homework S c
. - Give child ‘some cléar.idea’ of why there e
4 _ ' ’ igs a need to know thlngs. . . : Q
: 1'{f; 5Scriét£‘;“Well, 1et's talk about last week's chart. .;.‘f:'7 St
K ' ﬂ.'f- “V‘l 'i D1d you haVe ang trouble keeplng a record .' - ?
o of what was happenlng?" Pause.""Do you..-'~ i o
- ‘ - ] have the chart?“"u;jr h”:ii:.:;.lfﬁv N }'i':';‘i'— $;'J 3
Rule: (Take‘note of any comments.r Rewards and .:»:T';.‘f~; -.h;‘
SRR N pralse\were COVered and 1t nay be helpful to
% ;ﬁ ; | have ‘the éarents go over some: things and phrases ;:}'J_If.(
r ,d.é{f h. . Rsuggested, so that'they will contihue to use‘utpj i K:g:}ff'
L > ‘ the ‘same or 31m11ar‘;exnforcers)._sz‘ f'hA ,1 R f'li_;vi
-hJZJ'f: f!: Scrlgt-'-"So your child is ewarded for starting. homeworkf' drfé; ; |
i S m';hi'iﬁ -h,.at an agreed'hour and completlng it well, by “%{;A‘_}%:,;
- ‘ ;';f: e k your approv1ng looks and good thrngs you: say.;;h ;,f‘ o
'é '? e 1?: But suppose-your Chlld doesn t want to’ get “
”’ié' Btarted at the same ‘time agreed? How can bé .-u
o get a hablt started unless he/she trles 1t a~'h':
‘;‘E;~* B ';ﬁdie.l;f - .
=ﬂ'§“ J_;r—. - "‘rewards to, foster the chlld}s behav1or,d :
L . *:fﬂf ; congratulate them: If not, review the use of'
kff ‘.; A g .. ‘thls concebt [somethxﬁ% that the chlld really : .
o _: r : '; ,wants, administered at'the tlme or 1mmed1atelyrh~ -
! - tf-} . ¥ -'after desired behaviqr takes place and the ilzf‘5.i L
1‘/ - ; | o i ‘chlld knows for what he/she is be;ng rewarded]). “1'1“
= . Scr Et d ”Afgér a week or so, perhaps the reward wixi ;;j}&';‘:

necessary, or'can'be transferred to the
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.F‘fl_,, end of homework, for hav1ng completed it well "

s N -

Pause.~ Is thls clear?" 3 ﬁﬂ\;v‘g‘=:f DIV o

"Tonlght, I want to refer to two more thlngs.' e

Flrst, I want you to encourage your Chlld to

'w“_' show you what hls/her teacher has - glven for

fﬁ homework each day., Very often chlldren do

] f‘ better work 1f they feel that thelr parents ’ Q-
are 1nterested 1n what they have to do W

' Pause. 'Ask your Chlld to explain to you what'

‘See if they oan j:”

E,l‘

ﬁ;f:*fzi.< Yf';h' he/she 1s goxng to be doxng.

PRSPPI TEL. SOy D1kl
)

.|:f251.i;;‘-f‘ ' do this. It will help your child understand

it %etter, too." Pause.:"Explalq#ng it tD' i“";'hA fhf,n”

Q you help get it clear in _your child's own mlnd

After 1t has been explalned to you, glve some j

"

ST T _ﬂ complxment.

]tscrigt{” "The second thing I wané\you to try this week '
. . .ls somethlng that parents very seldom do., ' )

- Perhaps you have? Chlldren sometimes work much

~

-

, better Ain- school 1f they have a fa;rly clear
'V~‘;_;fi ;j .{_5 1dea of why they need to know a11 the thiqgs

they are- belng taught in school. Po;nt (A)

PR

"For 1nstance, to,be able to flx qars, an expert

: meohanlc needs to read 1nstruct19ns and to do T el
1:‘*'arithmet1c well. If a child is interested in ~33
A 8

-

.cars, thls klnd of conversation will help him

.rg—_.“'

to be a 11ttie more 1ntereste

in doing we11 in




;@ f~m:milin-‘.' S :thesé'Subéects. Have you talked with' your i
;" ‘jy o ;~ . 2_.5tﬁ .chlld'about what he/she thlnks they mlght want & ‘
| ) ; S ‘F"Q"“ to -be when they grow up?" Pause, ' ’ u_._ ‘ a
~.;' ;J:' . jBElE‘ ff(If some or,all parents say;‘"yes , congratulate i
o them. If some or all parents say, "no“ dLSf N ‘
t“l%.."' ﬁ”:jcuss ways in wthh they could do this (B) j 'jﬁ ‘i
Coe : - . ;

™ ‘A ”_“ l 7-1comfortab1y w1th thElT Chlld. Rolé?play w1th ;, Q _:7 R I
' a parent actlng as a ch;ld and the researcher ‘ L

- > N
o .o v - e o

S - Las the parent)..u-}vj‘j"fj ;" LU L

_] S Sérigté‘""And so,‘at some convenient txme thlS week, you '}f
- - . » PN )

L '.AL'Q‘;,f“f«'E’} are. helng asked to talk w;th your ch;ld about L

~:F*,3f? ;lf'.what he/she thlnks they would llke to do when 1‘f o N
- h grown up - and then suggest ways 1n whlch ?ylf iﬁ'v,ﬁ*ﬁ

L d . 'present school work wxll be useful. " Pause.' ,

‘f . “?‘fi;Rule:,-;,(If parents seem comfortable w1th this, contlnue.-
i - 'ﬂ""'r y \ - T

. IE there is any douht about them hav;ng grasped
‘%gnh, -fm; exactly what f’w1sh them to do, repeat from (A)

e e ‘l‘f7'-*¢"'_and, 1f you thlnk necessary, include more role—-
" vd; 1“;’y‘ e playlng at point B). . ~S'm ‘_:: - “g . f'j:fr:
. 3‘ “A~:""»ﬁ }s&rigt}q "Flne, now here is. the chart (Appendlx cy for L 13'

'.\‘."":‘:. . -

'thls week. Please contlnue recordlng.as<before;

. ) ,fNext week, ‘we w111 meet" informally at- the same t

: '.time. Perhaps, at that time you will tell me.
: :;inéjﬁf;f‘ih what you haVe theught about these se551ons.::u:1: .
i :"-t;i:%;:i?'%:iti":;.Maybe you can, glve me some suggestlons that\\\'-: i -
;i RS ';‘; :ti:w111 help me do them better with another set .

r "ﬂx.r

'1;».‘..5\\1 »“ }

‘_a -.



I

there w111-be a. list of que

andféopperatibn;

Evaluatlon and R,commenéa

. Prom;se.them feedback on the
















APPENDIX D

STUBYING. CHECK LIST
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PR

f’Dear Sir- ST ,”' ﬁ, ','1 E '_1_ e

A

-in concern.

'u.selected parents has proven in our ‘case to be’ very worth-l='» g g
.- while and even.if our son do not pass it did prove to-us _j-, S
" that with help and encouragement 'he showed a ‘great deal of REE
.- interest.in his studies, and we sure hope lt wasn't too - ,u~‘”;]. .
"late. S . R , N -w'i, RS e

. problem and he or she takes. interest they will comé to your
"get-togethers.. This woqld take care of allk the telephone s

- . . - e S e o

\\\ ‘
N

o

> s B T

- - ' .7

: Firstly may’We thank you. for’ the interest you T ‘:lj;'
have shown our. son in particular ‘and all the other students o ’

-

‘The ideas of holdlng these sessions with theat SRR R

'C

: LIt is our feelings that the program should be
continued in future ygars,, -but starting possibly before
the mid-term exams and continuing until the’ finals. ‘We do
not. think it neceSsary to .hold weekly meetings” if the pro~
gram is.started early, our suggestion would be a’ monthly -
get-together until about'one month%before exams and then

change to weekly sessions., You .cohld even have letters .
typed up and’ ‘give .to7each student bring home’ ‘to parents
and then if a parent knows his or her child 'is having a ,

calls.

3 ' . : te

- We feel that the program should be used and be ;
continued withont change.‘ Once again our- sincere thanks.“.“
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B LS. ﬂ‘ . < \ " - " o . .o ' - I , .. . .':1{.0 . to.
. ’:.' Cw .~ N - - ° N o ' .
- Ca T I attended the sess:.ons held by you dur:mg the.
v, " o "
C S 1ast school term concerm.ng homeworlc f\t thlnk it had
T : very helpful 1deas. ° .However, ‘I t.hlnk the program should
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'STANDARD DEVIAR
COMBINED GROUPS ON EACH SUBJECT:

L

.

AREX

ION ' FOR. EACH GROUP AND THE ~




e, . . i - . - .
. S i N RN - - .- - L e - . .
RN S : T ) : BRI
F e ; . . Lo i N - . . .
- g . - Lo - . A
, L - PN RN [T - ]

‘i.‘.:. ] .‘. = L. :_' .l. ‘. ) v . . . . . ‘ . “ » o -.:..- ) . ‘_ .-. :- . :» - .. .. ' - - ' ’ - | (_7. :-' .-. _."‘V .‘.
S *A:g'~Yuean{-Standard,peviation for Each Group.'and the Combined_GroupsAon;Eadh\Subject Area- '

1y

\

e - GROUP. - DR S
t ’ £ ) BN - ‘, ) ’ ! LN B . - - .
o N Tl“‘ ST _T2 - :'..T3 e T4" S Coﬁbined_ -

‘.. Variable : ..Mean SD " Mean ' .SD - .' Medan- SD '~ ‘Mean SD. ' Mean SD

P-4

CEaglish . T Tl s

., pre - - '16.2 '3.60 18.9 4.96. 19.2 3.70 -17.2 2.73 . 17.9 3.87 - ‘=

- .. post . -~ 14.7 3.32  '16.8 4.92° . 18.3 4.00 ‘16.0 3.87  16.4 .4.12 ..

" pre - - 15,1 3.49 U154 4.77° -15.9 2.61 . 14.4 -4.95  15.2 3,93 . . -
Jo-opést . 13.2-3.23  13.4 .5.57 13,9 5.06 . 15.4 6.37- - 14 5.04 .. . "

- French: oo 7 o ‘ o E . ST . SO

Sciencéi o e CUL e e
~pre .,  14.2 3,53-  13.9.5.80 -14.3. 4.44° 13
- post },';;0_13.8,.3.97- T 15.0 7.14. :_14;1'&6%49 : .;2

6 2.13° - 14 4.02 -,
4 '5.50° -°13.8 -5.90 v

g;f;l,fgﬁ]f:: jHiStbgz o S zf.‘ R oo Tt _ , ‘,' S

= _ S - SR S SR
T pre ° - .12-5 3096 o 13-0 . 3.96_ - 14-»7 3057 P 17.0 ’ 3.63 v 14- 3 ‘4 T
‘post - - 16.9° 4.05 - 16.4 '6.37 - 20.0.-3.97 . 19.5 4,14 " 18.3 4.70.

i T R S )
» | ST IN A Sy . .. . . - L . . L e o ) o . B B X !

SR Cpre . © 13,8 .99, . 15.4 2.57 - ' 16.1 :3.02  17.6 -3.58  15.9 .3.01 . - |
SR ST Jpost .~ 14.9° 2.48 . 16.1 4.26° 18.7 1.70 18.2° '3.99 17.1 3.54

. GPA ; o ' | ' |
f.. - .pre .
= -)g‘post»' 14.

-
. e o’
: F- - e
- ‘ - i
. H
[ . .“,
SRR T : R
-l«n e e g - :"AWM u—v-ﬂv‘ s
















