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ro1e of' learner gave “them the opportun1ty to become acqua1nted wwth thew
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/ students on @ more. person@l 1eve1 than nor-maT c]assroom routines pen‘mt,
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textbooks had been in use for twenfy years or mo;é.- Although all
students worked with the éamé program and used the same texts; an '
"acédemic examination" was administered to students'considered to be of &
_high ability, while those with lower ability wrote a "genera] examination";
~The genera1 exam1nat1on was actua]]y a s1mp11f1ed vers10n of the academ1c.
exam1nat1on - K . g T | ' u‘l R ;';;
The Department of Educat1on, on the recomnendat1ons of the
'EEng11sh Curr1cu1um Comm1§}ee (a prov1nc1a1 commxttee cons1st1ng 1arge1y
. of Eng11sh teachers) deve]oped a new program of stud1es for general "’
._students from grades’ n1n§ to e]eveqf. This program wasq1ntroduced'1n
1969, and was evaluated until 1972, On the basis of thi; evaluation,
which dealt with the éontenf of the new program only; ;He progréﬁfwas
cansidered a'suééess. In 1973 the program was extended to include
academi‘c studeﬁfs, making one program for all students: ‘the "academic"
and "genera1" tféssifications.disappeared‘(aneé, 1975).

! ' .’: v e
A General Outline of the Program,

B . ' o
The new English program included a combination'of core units and

elective units. All students were ﬁéquired'tO'comp1¢te the core program,

plus two of the th:Le or four elective units. o ¢
The éore program'ébhsisted of prdsé selections, poetry, draha,

l noye]s, and 1anguage development. A wide range of materidllwas ayai]ab]e |

to meet the needs of students with. differing abi]itiés. "Séhobls had the

opt1on of choonng oni of three anthologies in each of the" following

categories: short stories, drama, poetry, .and 1anguage deve1opment.

Any number from a varvety of novels ¢ou1d’be chosen. Language deyelopment

N

~a



CHAPTER 1

THE" PROBLEM ' /

* Purpose, of the Study

-
[

' The.pufpbs of this study isgtblaeve1op'and investfgate.thej\‘
effeqiiveﬁéss of a wo op in media.as a means of improving'teachéf

attifudes toward educ%ti' al mediays with a view toward intreasing'thé.
“use and study of media in the high séhoo] English progfam %n Newfound-
land. The wofksﬁop will be presénted as an iﬁ-service experienée for
teachers of English who are presently employed as classroom teachers,

as well as an introdiuction to media proguétion for seniér high schoo1-

students. It is expected that this apprdaqh will lead to increased

emphasis on media in English étudies.

Background Information

Introduction | ' - L
During the past decade exfensiye'curriculum development ha; been
undé}taken by the Department of'Education in Newfound]qnd. An aréa in
which extensive development has occurred is high school English. One of
’ ,the'mos} significant innovations has been the incfusion of the study(of
media in the English program.',. | ' .
For a number of yéar§ prigye to 1969 high scﬁoo] English had .

consisted of the study of messages presented in the print media only,

through the genres of .novels, essays, drama, and poetry. Many of the

p—
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of visual messages.. - .. - - . e

' emphas ized Vjsuaflperception. o

e magazines, ‘radio, and te1ev1s1on

LT e e it AN I G R B sesptnaly

success with”digita1 ihages {Fransecky and Debés, 1972). The med1a
~N

-'units were desagned to provide students w1th media exper1ences, thus

1ncrease the1r v1sua1 communttat1ons skills through the study and
ana1y51s ‘of f11ms,-teJev1s1on, and st111 p1gtures, and the~produdtfon
“ 'A brﬁef.descrjptdon of.thesmedia units fot]owsp- e

Grades Seven and E1ght Med1a components were 1ntegrated 1nto~

.._}

':'the ex1st1ng program rather than deve]oped as” separate un1ts.5 Use of'.~'~7

"' equ1pment was re]ated to work in oral commun1cat1ons.' Studenfs were

encouraged to do prOJects us1ng a med1ated approach,
! ! Lo 7

. N . "- '. ‘_,_ L " ) ” '_' - )" .
Grade Nine The medta'untt presénted an introduction to media

with a genera1 overy1ew. Radio and music were emphaSized' as were the. @

;prlnc1p1es of V1sua] 11teracy through- the textbook The uqnd Benders

(Terlngo and Sweet 1969)

Grade 1en. Thejmedia unit iptroduced students to,phbtography

"andgfjlm; 'The kit, The Leaf Not\the'Tree-(Cameron:and Plattor, 1971},

-

Grade E]eVen _The med1a un1t presented a genera] OVerv1ew of

a var1ety of media through the exam1nat1on of key components of the

n
commun1cat}on process and the manner in whlch var10u< media commun1cate

- the message. In part1cu1ar emphas1s was p1aced on advert1s1ng through

Prog;am Adopt1on

v

The new Eng11sh program has been in operat1on in Newfound1and

(-

3

, .

“m
!

Yoo . ‘.'.‘:‘, Tatein e \'-— -
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|
o 3 ot

.igtext; emphas ized the”commuhications aspect of language, and' recommended ‘ %

that students be given the opportunity to work with a variety df media | "

Y (English Curr1cu1um Guide, 1973) _ . o ]

In conjunct{on w1th the core program a nu ber of elect1ve un1ts . ' 'f ; s
were des1gned for ea\h grade, encompass1ng d1verse reas of 1nterest U P

These e]ective un1ts were a]so 1ntegrated into the Ju ior h1gh schoo] j
,program to serve as preparat1on for those d01ng the unity 1nvh1gh schooli..f-“'-l.‘
fInc]uded at each grade leve] was a medxa unit (Eng]1sh Lur 1cu1um Gu1de, d_ ‘4- . T
. 1973). - |
The- 1ntroduct{on of Media content was based on the be11 that
‘rap1d techno1og1ca1 ‘advanices created a need for such 1nnovat1on. t,
this ooint in t1me, when students are being c0nt1nuous]y exposed to,nonJ.
oilztjhedia,‘when it'is)realized that these students will be forced to.

te-increasing1Y'through a variety of media, when advances in " “?k

-conmun1cat1ons technology have made the wor]d a "globa] network"

(McLuhan, 1965 p. 348), it is 1mperat1ve that sch:;}s' etter prepare y

: students to be consumers and users-of messages in d variety.of media.
Students need to be fanp11ar w1th the way med1a work, the way mgssages
are designed- and presented, how not to be exp1o1ted by the med1a, and -

-_'.how_to,henef1t from what the med1a have to offer. : : ~"'w¢..,_:v' o Fé‘:

The medta un1ts 1nv01ved students in the study of the process of S e

i
A
A
& .'
R

commun1cat1ng through. Var1ous med1ae Th1s demanded a redef1n1t10n of’

the role of media 1n educat1on from the trad1t1ona1 "audIOV1Sua1 a1d“
A .

status to program content of 1ntrins1c worth
. * Visual 11teracy proponents claim that students who become
sk111ed 1n decoding and encod1ng jconic 1mages often. ach1eve greater




::Qh |

may be in the fact that the. pr1nt med1a have been the tra
veh1c1es for 1earn1ng

*f educat1ona] 1nstitutions.

d1t1onaT

Teachers have spent most of the1r 11ves 1n

They have studled for tweIVe years 1u a

~‘schoo] system, us1ng books a]most exc]uswvely They have attended

un1vers:ty for a m1n1mum of f0ur years, us1ng the print medla.- They

have not been g1ven the opportun1ty to work wwth other med1a 1n

educat1on.,

Edueat1ona1 author1taes, 1n 1mp1ement1ng a program nequ1r1ng

S

. W . o .
BT P ) . .
*L e e A e . °
¢

S maJor change by offerlng extensive med1a studres,.1gn0red one Vlta]

process

o change 1n educat1on demands preparatory study, 1nc1ud1ng 1n serv1ce :ff-"-'dl‘f'
; educat1on for teachers 1n the f1e]d

T to contr1bute to 1n serv1ce edUCat1on 1n med]a.

Y
c b *
J

é-.Sﬁgndficance.offthe:Study'7u L

Med1a In- serv1ce _;“ .

MY

td‘prov1de 1n-serv1ce educattonitn med1a for Eng11sh teachers.;

"4‘:b aspect 1n the adopt1on of’such an educat1ona1 1nndvat1on that IS, the
- prOV151on of 1n—serv1ce tra1n1ng for those 1nvolved in the change

Rogers (1967), among other ana]ysts, emphas1zes that effect1ve

Th1s study, then, was des:gned

The author 1s aware of no coord1nated effort that has been made ;”#~' SR

Educat1ona1 agenc1es have made 1nd1v1dua1 attempts to br1dge thls gap,.,'

but have fa11ed to reach a- s1gn1f1cant number of teachers w1th adequate

ip- serV1ce programs.\‘ o

The Department ef Educat1on has prov1ded experttse by mak1ng

ava11ab1e upon request mbd1a personnel to_v1swt sch001 boards and

S othe N . N P 1
N PO SR ML Sty DO LA

s o



schools for.the past five years..'Both students and teacheri‘seem.to.
enjoy-the program,‘and jn genera1 teachers appear,to_preter it‘pver:the
old program, ‘. . , ' . ’ L | :
e Nhlle the content of the new program 15 by thas tlme accepted
'”: hy many teachers, methodo]ogy has not changed substant1a11y :n con-ﬁffﬁ

"rJunctlon w1th the new content Most teachers seem to be 1nclined to

'”jteach the med1a un1ts as they have taught the trad1t10na1 units,,that

o 1s, through the exam1nat1on and ana1y51s of messages 1n the print med»a.i'i"

e therefore have the 1rony of the néw medla belng stud1ed only through L

+
+

. T ey
the pr1nt med1a . .- .-‘__ '"‘ -}‘“' .

It is true that many teachers are: attempt1ng new techn1ques.'
Some approach drama from the product1on aspect some supp]ement text
" books w1th f11mstr1ps and f11ms, few,have become 1nVO1ved in med1a

fstudy and med1a product1on rhe magor1ty, however, have not taken

'advantage of techno]ogy to add the d1vers1ty wh1ch was or1g1na11y

: 1ntended when the program was des1gned ? co "'f"- s -,’;"ﬁ¢i’

Hh11e many teacheré have' chosen to do the media un1ts, they havevﬁ“

done SO w1th0ut becomlng 1nvo1ved in med1a techn1ques and product1on.,

¢

-The grade ten unlt was Tntroduced 1n twenty schoo1s in 1973 now OVer

,n1nety percent of, Newfoundland schools do th1s\un1t In more than ;,1“

n1nety percent of the schools the med1a un1t 1s stud1ed in grade e]even, f*“

" but ln,the maJorrty of cases, thls un1t 15 approached through the

. G4
textbook only (Jones, 1977) It seems that most teachers of Engllsh

«

desplte the opportunlty to d1ver51fy, have remained pr1nt-or1ented to o

‘.the exc]us1on of other med1a. o

why are teachers re]uctant to exper1ment WIth med1a° The;answerf,i?:J

[ L
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LM Med]a Studz o ':,iijﬁf”ﬂ;:f';;/.élv_ R

Another cons1derat10n of this’ study concerns the student parti— '

the v‘sua1 med1a L

‘ . . L g

’ .. ‘ 4(" . . -, ) . -‘-‘;

These factors 1nd1cate that adequate in- servxce educat;gﬁ is not” -
poss1b1e as ]ong as the convent1ona1 approach to 1n serv1ce tra1n1ng is

. followed. If 1n Serv1ce can be offer 1oca1]y 1n the schoo1s w1th

b

-students 1n attendance,_dlrect costs to school boards are cons1derab1y .
"-iﬂ;]ess than conventiOna1 1n serv1ce seSS1ons Such 1n-serv1¢e educat1on o

"5}.mayf€% effect1ve,~part1cu]ar1y 1n an area of educat1on wh1ch is new to o

../\

7,

v, .
wedooT

’e

'cipants._ These students have' had no preV1ous educattona] opportUn1ty to’

work in other than the’ pr1nt med1a yet many hahe achieved Tittle

"success with th1s medqa Wh11e one med1a exper1ence m1ght not afford
students the opportun1ty to become v1sua11y 11terate; it shoqu g1Ve TRE

some 1nd1cat1on of whether or not these studentE can commun1cate using

-

. . '-Ie.. . . N -
'.The rat1ona1e for student part1c1pants.was four—fo1d

1. 'In-serV1ce educat1on wou1d be more access1b1e to teachers 1f¢
. offered at. the school 1eVe1 w1th students part1c1pat1ng, as t1me
and - cost factors wou1d be neg]1g1b1e ' . a
'2; Both students and teachers would part1c1pate An ay 1earn1ng
) ;exper1ence thus 1ncrease the1r know1edge d% med1a and med1a
product1on techn1ques . 1 . '
'-h.é.:erhe opportun1ty wou]d be provrded for’ both stﬂdents and teachers
) -to work cooperat1ve1y as 1earners Through the shar1ng of 1deas,
-sk111s, and- techn1ques the re]at1onsh1p of both wou]d be |

_expanded.

-4

L both teachers and students.'iiﬁ~ﬂ_f'ﬂl.V'-'}.";;f'. jﬁ: Lo th"ﬁi.‘,."'




/ ._.f 7 T
Jconsu]tant presented a br1ef to” the D1vis1on of Learn1ng Resources of é;
'fthe Facu]ty of Educat1on, Memorjal,Unlverswty of Newfound]and 1n 1973 3
: ;ftfﬁ‘;;i- {;LJ :requestmng that a medla 1nst1tute of three—course cred1t be offered foir
o ""ﬁﬁEngl1sh teachers durlng sumner sessions ’-Th1s 1nst1tute, entmt]ed “ ‘
EiinnﬂrMu1t1-med1a and the Teachmng of Eng]ish, was offered one summer tor ,)5 ,;:’:
3 .(j?;;Eng11sh teachers on]y.” It 1s no 1onger exclus1ve to the teach1ng of
3 ;'_ N ;;ﬂ‘jEngl1sh though some Engl1sh teachers enro] year]y on an’ Jndividual T{ o
.jé”g.:};,lEA?;ff.ba51s (Jones, 197§) '7‘5“1'f.-.t ";_in'“”iﬁ. f“:? ;“""'fu'l " ~h;'?; o ':’f
ST PR P Z S Sl S
' A Prov1s§on of 1n- erv1ce educat1on has been hampered by two' ;-1 .,“ _“'-;\ :

ifactors time and cost The co11ect1Ve agreement between the Provinc1a1 '
.GOVernment and the Nveound]and Teachérs Assoc1at1on has estab11shed
'-f,-th&t a’maX1mum of f1ve days be gragﬁed teachers annua]]y for profess1ona1

;Jdeve]opment (CoTTect1ve Agreement 1977) ﬁt?tlgat1on of these f1ve R ,‘i

};’;;g";_.'fz.l—‘days is beset w1th many prob1ems ;;j:'ﬁ‘i'j" Z/ff '.'7; s\i;.\ﬂfi‘ !

‘ o f;_ , i Most in- serv1ce sessmons requ1re that' eachers be removed from .'y
z . IT-Ehe c]assrocm, mak1ng necessary e1ther the c]os1ng of hoq}s or. the :ﬁ
| -fhirlng of subst1tute teachers. Schoo] boards are severely restr1cted in - T
l:ff’j.hft;’":the nmnber of subst{tute teachers permitted on a given, day, thls makes f"' ?'

1=.1t v1rtua11y 1mpossib1e to re]ease Targe groups of teachers for in- ; R g

jé et -serv1ce purposes w1thout c]os1ng schoo]s and depr1v1ng students df A P
gr RO "-‘j,1nstruct1ona] t1me ' - _,;j_ ';;{_ S L _y ; .““»-

- : In- serv1ce costs are proh1b1t1ve. part1cu1ar1y 1n rural areas oﬁ

X

‘uthe pr0v1nce..'Trave1 expenses must be pa1d to a]] part1c1pants in 1n- ";

AR

'h:dfserv1ce educat1on. In rural areas where sch001 popu]at1ons are smal]

' : and schoo]s geographmca]1y d1stant soc1a1 boards muss frequent]y bring
¥ personne] to a centra] 1ocat1on at c0n51derab1e expense {;j“ ﬂ;{~.
g2 ;é; 5 :; R
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.‘,;’I' . : )

N : commun1cat1ng 1deas thoughts, and 1mpress1ons, a unit or c0ur5e of

E ' study of commun1cat1ons mediaz Ny , Lo L . b

o , o, Lo v
Medla Product1on A process of developing messages using

R eTectronlc med1a e
A process 1n wh1ch/meanings are exchanged N

” ' Lo Commun1cat1ons.:

g - : -4-L}ﬁ‘;jg through a language or s1gna1 code :ﬁ S
e B Low achievehent Category df part1c1pants who score in. the T

1 :
) / o range of 0 to 5 on the med1a achweVeﬁent tests
,?'xf o h . \ﬂfi* H1gh ach1evement Category of pant1c1pants who score in the ‘
“f‘/' . range of 6 to 10 on ‘the ach1evement tests.‘ : . o = i‘ -:'
o - S .1 : T A
The ability to.communicate and:interpret - g
gL »

V1sua1 11teracy. T bility

‘-":"‘i‘.’,‘ . o :
ARG » Visua;\}ymbo1s.

Symbo1s wh1ch are rea11st1c representat1ons of

Icon1c 1mages
o "," ~~\
LN

o 9'e."
the obaects be1ng symbo]1zed

' | ‘ D1g1ta1 1magL_, SymboIs wh1ch bear no v1sua11y 1dent1f1ab1e

| re]ataonsh1p to the obJects be1ng symbgmjzed ,

h Limitations.of the study,_ T T
.o L ‘z"_‘

AT —~ . This study is limited. in that it 1s'intended'for'teachers and
' students of grade e1even Engllsh c]asses onTy. Thls‘aenwor h1gh schoo1 -
grade was - chosen pr1mar1]y because of the Eng11sh program wh1th con- e

ncentrates heav11y on med1a and‘commun1cat10hs, and a]so because of the

matur1ty of the students

b
ol
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oL . 4. Student partlc1pants,\through their enthus1asm for media studies,

TN el oL e TR e
TR e . i

might be 1nstrumenta1 1n encouraging teachers to use med1a in -

the future 3 . x . . G

Pl ':?"‘T"’“‘“‘“ TR - e : - R
::n 451§- - f‘u‘w‘f:' The author be]ieves that the prob1em of the study of med1 S ."a“ REI IS
' - 3P of ‘

the h1gh schoo1 EngTisH program f:n be so1ved through the provisw
S .ngit f;,;'ni n—serv1ce educat1on &»An effect1v ‘means of 1ncreas1ng med1a{/se w0u1d

'be to prov1de teachers and students.w1th exper1ences 1n the study of B ,n T ”[
) . b . .. .“ o ."f' o
L ' ',.med1a, to demonstrate 46 teacherJ that thef have nothwng to fear, to o N
e ) : x

o -.1nd1cate the advantages of - us1ng med1a in Eng]1sh stud1es in short

" to conv1nce them tqgt work1ng W1th medﬁa can QQ both fru1tfu1 and

exc1t1ng, The author JS of the op1n1on that th1s can best be accomp11shed |

in a uorkshOp sett1ng f}ﬂ. 7_ —_ iif;'i'- S , S FRTSPS

x.- . v /‘E‘ I""/. 'f‘-; | "'.'v * ;1 o “ . B o ' ," ! ',- - - .‘:" .» _*’ : ";". N ’ l

SRR ‘Definitiohs';.ﬁ'j_ ST o i

For the purposes of th1s study ‘the. fo11ow1ng def1n1t1ons are

.:st1pu1ated 'fﬂ".-" - '.a o ;'. o Wi\ff;\f%‘;‘x\:‘l‘ "; ,.,' ; - ;’ . . i: |
) In-serV1ce Educat1on. A teacher act1V1ty 1nVO1v1ng a learning ;; TR B

exper1ence wh1ch 1s prov1ped by an educationa1 ageney for the benef1t

oo : . Lo f.
R of teachers 1n the educat10n\sy§tem‘. . Tl e A
' Norkshop An act1v1ty-based 1earn1ng experience re1at1ng :
* educational. theory to teach1ng pract1ce through the 1nvolvement of
p;it1c1pants in, the 1earn1ng process. o :133;> a ‘;;ﬂ; ;"
Med1a“ ﬂn e]ectronwc‘$?1nt or non- pr1nt method or channe1 of g;ﬂ::i'::' § 3
o\ ) . . : d .
) Sy :
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W ST, hme © U Change “and Ingovation, o L o

E "“‘t_;f"..fj' T e T el B

g F; x:“‘?ﬁf Am"pnoyat1on may be defined as “a de11berate nOVel Spec1f1c i
T ;5change wh1ch 15 thou ht to bé'more efflcaC1ous ln accomp11sh1ng the 1;3“»;}t?71151.

;g‘ﬂ,7fr,. goa]s of the syst (Ml]es 1964 p 14) ' innovat1ons ane»cons1dered
g AN ' \ ”,'-.‘.‘_ S Q ‘.: R '\':'* N . "'_ o
G as pla\ned rather than spontaneous and haphazard happen1ngs z?zi',}ﬁf;;;i;.‘w' :

[y

"Innovat1on, as~d1”tTﬁEt—from mere change 1nva1ves the elémeht of \ -

R / N

R 2
;g%i?r”ififff’i? de11berate p]ann1ng or 1ntent1on, and 1t must therefOre, be underst00d

A f:ﬁgéllziﬁ-'“? in terms of human re]at1onsh1ps" (Morrish 1976 p Adeord1ng to ‘

;Hfgéﬁ. 5.{1j‘» the above def1n1t10n, the 1mp1ementat10n of the new Eng]lsh Srogram 1n

| tll . .>.__ :h‘f Newfoundland h1gh schoo1s was |ndeed an |nnovat1on.';1rh ’jf; :'"; gf;\,iif ’Lj)

'hiéf;;;h;:ij f;i?{tf e \(”Wﬂiﬂ\\hy 1nnovat1on there are cr1t1ca1 factors ‘to: be*cons1dered ;;egfgﬁ::t

e Inn\vﬁ:>rs cannot atta1n success by s1mp]y throw1ng out the o]d and I

:hﬁu~1.ﬁ'f{_'¥ffitmll bring1ng 1n the new ' Mottvat1on 15 certa1n1y a cr1t1ca1 factor 'Why-li‘

T change’ Are there any)advantages7 Is 1t not too much troub]e’ Shou1d

';7' not one preserve the status»quo? Those who must workaw1th the 1nhovat1on?2-fi”{
shou1d be11eve that 1t w11] be of benef1t Pei]egr1n (1968) states “Ne ’5{;f;t:;£;

_ have genera]]y fa11ed to demonstrate effective 1nnovat1ons 1n such as |

?‘éi;;(/;”,.;r;rc.g- manner that the peop]e to whom the demonstr;;1ons are gIVen regard them.ffhff%i;”?"

A o as cred‘lb]e“ (p 45) .";"“"- ‘ ~:',‘_‘:' -"_" ."-"_ \

"“.“;35,' Educat1ona1 1nno¢&t1ons frequent1y affect the teacher 1n the ifftf;pf:"”"”

o “f'_;f-'.%‘ : c]assroom o foster a hea1thy att1tude toward the 1nnovat10n o ,,: et

(ISR ~ g S
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;c The workshop 1s 11m1ted to an exam1nat1on of the general

U

. L . ""e,- A . . . D
cdoperat1on 15 requ1red from adm1n1strators and schoo?

. 2 e |
board personne], as we]l as from teacherdgand students* Th1s study, H: L

B Zi'fz{:therefore jS 11m1ted to four schoo]s 1n two d1str1cts of the prov1nce.,5_"'

The resu1ts of th1s study are 11mited by the re]1ab111ty of the

| 31nstruments deve]oped Th1s 1s partwcu1ar1y\true of the att1tude sca]e,

'wh1ch attempts to measure the 1nten51ty of an att1tude 1n add1tion to

) ' *,;attitude change." . .:,~f;'.3u"'h' o “f?'}-. vf¥7-"'a3f“’;l!*"f 'f S T
’ ‘. b t g "."I
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PO o s e
4 . I :‘ .
,. I' ) '»’I _‘ ‘
1, . Ve
"..-._..\,.‘ o - )

. ' "

. ‘




e

nd adapted e (L1pp1tt 1965, p. 17)

trthe1r careers w1thout cons1der1ng the need to change TS 1ong past

"'~ "sweeps. the social, political,’ econom1c, techn 1091031 and

»~
a

teachers ought to- be conv1nced that the change is. worth the
risk and that. by- becom1ng involved in.the. change process, . -
, the outcome can be contro]1ed and the threat of the unknown
d1m1n1shed SR

s : o A,:s_, \

'}?.frequently demand changes 1n the att1tudes and be11efs of those 1nvo.ved
"-27£f1n the 1mp1ementat10n of the 1nnovation..-;i'“ff 3%-11 fﬂj*;?"f:'f i

Changes and 1nnoVat1ons affect peop]e and. the1r attatudes, ;E tftfafi‘-"

. fnot simply institutions ‘and" their methods, and-in any ~ .« -
- "attemptto ‘understand innovation” in educatxon we " shal]n_,»;.,”
. »-inevitably find ourselves @naTys1ng human persona]1ty and

: ",f1nterpersona1 re]at10nsh1ps (Morr1sh 1976 pp 21, )

..

T Th1s 1s part1cu1ar1y s1gn1f1cant 1n educat1dn, s1nce the key components

‘of the system are human belngs wh11e 1n soc1e%y at large we see much

s

'-Q:in the area of classroom techn1ques and strateg1es where teachers nonma]]y

"To a greater extent than 1n most other fie]ds of endeavour,;u o
; 51gn1f1cant changes in educational practice imply and.. o
require. changes in the attitudes, skills, and. va1ues of -the.
gract1t1oner 1n order for change to be successfu]ly adqpted

Education today 1s 1n a state of tﬂux. Cont1nu1ng socia] change

,“}

J;-}j-f demands educat1ona1 change, and the t1me when teachers.began and ended

Qv v

r"'As many people wf]] attest, educat1ona1 chad@:'1s 1h the aar. ;;‘3;21';”.

'\C-]New problems -are created a]most da11y as. chan'e upon change

v.religious sectors of our:country..

”,E?z"usu ’L: - .,_. _!u' (Carson & 011v1a, 1968 p. 63)

S ev1dence of change and 1nnovat1on, 1n the f1e1d of educat1on--particu]ax1y

.

B make the f1na] dec1s1ons-—success has been d1ff1cu1t to ach1eve.3 ,_ﬂ;bliglx,:}§¢'f

f
I}

(He1chberger, 1972 p 5) .3ffn;'f.f;t .

i piiciins S Y S L e T
. e - R . L - . t T e Lt
v P See X S~ e e,

= S A T R
Lo s E et

>l Ol it LR ke e

PRSI

8

v
.




3

to change ‘and innovation, but they generally receive little help in

preparing themselves for the change.

tv

In a time of global unrest and social rupture, the teacher is
currently experiencing innovation upon innovation; new ideas
of team teaching, heuristic methods, exciting projects,
comnunity schools, and curricula modified by cultural-and
technological changé=-all. these leave him bemused: and .
‘mystified, and he bégins to long for the stability of the old .
and well- tr1ed paths.,

(Morr1sh, 1976, p. 10).

If teachers .are to accept innovation, they should be adequately '
prepared to cope w1th the upheavals accompany1ng major change. - They
shou1d be involved in all stages of the change process. "Despite the
attention change and innovation is presently receiving, the implemen-
tation and consequences of change . . .'arelnot well understocod”
(Carson, ?968{ Introduction). Tooooften innovations are planned by

“administrators, with 1ittle consideration given to the practicalities
of imé]emen ing these 1nnoya£iqns at the classroom feve]. ‘Pellegrin
" (1968) states ﬁlt is'c1eaf ihat innoVati&e activities succeed or faj] ©

in the final anaiysis at .the c]assrobm 1evé1, where learning presumably

o

occurs”" (p. 41).

Consultation throughout all stages of the adoption process, and
inclusion in the plarning of the innovation makes teachers a part of
the process. Their opinions end feelings should be sought and considered
if they aré expected to meet fhe chaﬂleﬁge of ‘the innovation with
enthusiasm,
There is every reason to believe that teachers wi]]urespond
reluctantly to innovations which they have had no part in
choos;ng, which they d1m1y understand and appreciate, and whose

d1srupt1ve effects they find difficult to accept.
(Pellegrin, 1968, p. 41).
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focus on the motivation to change. Eraut (1972) states "a major function
of in-service education is the promotion of innovations in teaching and

learning" {(p. 5), and Finch (1969) believes that

kS - : ~
-to be effective today, in-service education must involve more

. than/practices and procedures--it must be concerned with
attitudes of mind and with ways of approaching and influencing
the lives of the peop'le who ‘make up the educatwn effort .

- {p. 10).
“_ .
Teachers have jnvested considerable time 'and expense in
university training, and emerge presumably equ1pped to teach Since
educatwn is in'a state of. constant change, however, there is need for
cont1nuous retraining Bishop (1967) claims .that '-‘thuaﬂy every new
curricular modification requires new teaching and learning strategies"
{(p. 11). How m1ght teachers continue to deve]op professmna]]_y? "One
" of the most effectwe methods- for contﬂnumgggeve]opment of professwnal
s_taff is the in-service edgcatwn program" (Stoops &Johnson, 1967,
p. 385). L -
‘Considering the fact that education is in‘a state o'f,constant
change, the teacher in the cjlassroom is the key to the success or
f ~o .
failure of educational innoVatibn’s. Ruhin (1971) states
" Whatever the nature of the innovations.. . . their sucgess i%
inextricably linked to..the human teacher who puts them into
use in the classroom. The importance of perennia'l]y updating
the practltwoner‘ cannot help but increase in the period
ahead. (p. 253),
. With increasing demand fo'(: an-service, costs cannot contmue’ to
" be borne by school boards. Jofinson {(1971) observes "the accelerated
growth of knowledge in our techho]ogicaT society demands planned,

regular, recurring courses 11‘ke1‘y to-invoive costs which should be met
- ”~ s :

-
R

by the whole commun\'f_ty{I (p. ],2')'

n
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. methods, they should be g1ven the opportun1ty to develop and foster-a
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While innovation does cause upheaval, it is more imperative
today than in the past that innovation be a part of the education
system, Never before has knbwledge increased at the rate with which the
teachers of the 1970's must cape. Frymfer (1969) says— ' ¢
given the urgencies and the pace of the times, the case for » -ﬁ'
educational change is born. Change for the sake of change ' “
is not des1rab1e of course, but progress in a democracy

develops out of the sensitive and intelligent use of infor-
mation as a basis for natiopal change (p.10).

In-service Education - S

A majdr factor in the successful aqoption of educational
innovations is in-service education, While school boards frequently
object to the cost of providing in-service, they cannot avoid such
training if they expect to implement change. _"Innovations become drop-
outs because without in-service'suppont . . . there ére inadequate'
forces to contjnue" (Bishoh; 1967, pp. 10, 11). If éeéchers are
expected td change their teaching behaviour and alter they attitudes and
values they must undergbhrgtraining io prepare for change.

Interegt in in-seryice education has, in récent years been
foched 6n the development of sound strategies for change, ; o o'

Times chén e, pupils change, curriculums change, sifuétions -
changey and so we must have dynamic professional growth -
'prog2§ if we are going -to have anything approximating l
excel ce in education, now or in the future.
(Harr1s, 1966, p. 257).
YOI teachers_aré expected to change the%r teaching behaviour,
alter their methods, and introduce thosé in their care to new ideas. and’

>

commitment to the innovation. Teachers need 1n-:;{35ce_programs which
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active role are more 1ikely to accomp]i‘sh their goals than are programs
that p'late the teacher in a’ roceptive role (Miel, 1962)..

The workshop has become an increasingly popular form of in- '
service edocation 0! Rourke (1957) hails workshops as ". . . one of the S
most 1mportant deve]Opments in in-service educatmn of teachers" (p. 1) <
The term workshop 15 often ‘used 1nd1 scr1m1 nately,. however; to ‘r‘efer to .
1n-serv1ce sess: jons generaﬂy. workshops are actuaﬂy those sess1ons 1n
wh1ch teachers are asked to actwe]y part1c1pate 1n the 'Iearmng process |
"workshop groups are not todd what, to.do,* they themse1ves determme .
what to do and how to do 1t" (O Rourke 1957, p.-2). - .
Plank (1960), in a dootora1 st evaluating m service programs
in CéHforni_h, ‘concluded that in-s'e.rvice exp \ﬂences ‘are of most va1ue
- when (a) workshops are used, (b) demonstrat1q s are presgnted by experts,
.-(o) materia] is practicaT (d) mfomatmn 1s\1xlrmed1ate1y usab1e, and
' (e ] d1rect teacher participation is requ1red (pp. 154-162).
It would seem that the move toward warkshops iy-a move in the
: r1ght d1rect1on Eraut (1972) presents a diagram af in- serv1ce farms
(p 25), d1sp1a_yed in Figure 1. ' /
Norkshop experi ences, then /can be of benefit to teachers, and
this form of in-service education presents a practical approach to ' (
professional deve]opment B .' - -
The workshop is’ ideally suited to the 1ntegrat1on of theory and _I
- practice . . . Integration of learning is more 1jkely when doing
and understanding (and we might include here, feeling) aré -
simu1taheous- ‘ . (o' Rourke, 1957, p. 29)-
| In workshops émphas1s 15 p]aced on tbe process rather thap the
proouct. Rosource personne] are oxpected to do things w1th participants,
rather than for them. No other fo'rm of in-service has gaihed more

" - i
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, Educators, required to /{unction within a restrictive budget,

should ensure that in-service programs offered are of value.\ Stoops a__nd'
Johnson (1967) s€e in-service education as a continugus program. "To be
most productive it should be school, rather than distri ct, ({Fiented. It

has no value until the teacher's learning affects: his classroom

.

_teaching". (p 388). . They also believe that fn-service 'educé'tjb'n; should

be scheduled durmg the teacher s work hours, . '. . if' in- serv’ice

_ veducatmn is WOrthwhﬂe, 1t shou]d be scheduled as part of the work 1oad

~ and not stolen 'From the teacher s family 1ife or recreatwn" (P-.390)

Too often teachers are requ1red to participate in in- ser\hce sessions at

- the end of a busy school day, or following a long and tiring school week.

whﬂe proyision of good in-service educatwon cannot furnish
answers to a‘l] the prob]ems of the education system, it can ensure that
teachers in the classrooms  are prepared to  cope adequate]_y with the

ever-chand'in'g educational scene. -
In-service education is not a panacea for a1l the weaknesses in
the instructional program. - It does recogmze, however that
‘the basic’ factor in improved instfuction is the teacher, and.
back of the improved curriculum is the human element.
(Natwna'l Education- Assoc1at1on, 1966, p. 3)

4

The Workshop as In- Servme Educatwon ’ - - e

The concept ‘of in- seryice educahon has been changmg during the -

"past few -decades. Tradwtwnaﬂy in-seryice cons1sted of sesswns

planned by _the_ administration during ‘which experts presen.teg lectures

to teachers. Today the emphasis is on teacher inyolvement and inter-

'aetion, the group appro@ch to 'probleln-so_'lving; and practical workshop

experiences.‘ Those in-servi ce. programs that.place 'the.jieacher in an

k3
g.
' .




acceptance by teachers.

The concept of thé workshop experience has brought new meaning
to in-service education, and attracted many teachers to enrich -
their professional and personal lives.

’ L (Mcbuire, 1971 p. 42).

. Exper1ences deemed umque to workshops, accordmg to. McGuwe

RO

C1 ":Part1c1pants set the1r an goa]s

o 2_:.:' ._,Part1c1pants, through 1nteraction, eXchange 1deas know'ledge, ‘.'-'f;_',j L

e e Jﬁ L _,-,and techmques
3.~ 'Part1 c1pants have the opportunlty to meet 1n a soc1a1 setting

I R 1 ,.Part1c1pants share m the process of eva1uat10n.
. } . .' B o o ",

; The Norkshop in Medta ' o o . e

J
i

i T - faced mth the seem1ng1y comp]ex hardware of educattona] medta today,
\ workshops are more effectwe when a pract1ca1 approac)t is used A

“hands on“ workshop which prowdes pract1ca1 exper1ence mth a varlet_y

R S, SO

of medta 1s deemed most effective. . (Eraut 1972)

In 1973 sta _ers of M1 am1 Dade Jumor Conege held a
Currwcu]um Deve1opment Workshop-Sennn

.{f':' o J: . to be" h1gh]y effectwe (M1am1 Dade Junior C({l]ege . Fina]- Report 1973-)

prepare teachers to. 1mp1ement med1a courses of the1r uwn, (b) to,. prov1de

med1a 1n teach1ng (Mtam1 Dade Jun]or Co11ege Final Report,"l,9.73,

SR 2 61)

i

5
TR

Because of the techno]ogy trauma suffered by many teachers when ’

,' Medta Th‘Is workshop proved '

'...';- \ Twent_y-two partmpants were 1nvolved>n th1s workshop, whtch o .
5 o wasof two weeks duratwn Stated goa]s of the workshop were. (a) to

AT teachers w1th new modes of. commumcatwn, and () t6 ""C"ease the use °f
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Schools have tended to concentrate on verbal modes of communi--
cation only. The re'lationship- between visual training and verbal \

training should receive serious consideration, si%&o_ne might  well

‘compleme'nt the other. Marcousé (1974) observes that .\

Fr'ofessor Arnhe1m in his book Visual Thinking [1970]
reproaches present day. educational practices as being 00 -

.. biaséq toward verbal abstractmns and points out that’

- 'Wisual form is not recognized as a medwm of productWe
th1nking' (p 8) e

°

wm1e med1a are bemg used 1n educatmn, educators shou'ld ensure' : \
' that they are bemg used w1se1y, and 4n such a manner that they will be
4.

of beneflt to students Schﬂhnger (19761/says "Usmg med1a gwes ..

students . . . a chance to say who they are, where they are, how they

-th1nk and how they see the wor]d" (p. 67). ~Teacher_s, then,-should give

a

serious consideration to medta; and mvolve their students in media

studies . : , oL e

The eye is. the most important gateway to the mind. For most
. people the visual impre’ssion is the:one which can be most-
- easily interpreted, is the most lasting, and relates most
-readﬂy to other' sensgry experiences, &
. _ (Sumner' 1956 p. 1),
. Y
If 8 changg in the status of media in educatwn is to take place

it seems that the EngT ish program is the 1og1ca1 p]ace to begin.

. 'Language study has a]ways involved the -examination of communications
) through the pr1nt med1a, and med1a studies wou]d mere]y%xpand th1s

exammatmn to 1nclude other media.

: Those who have ‘already become inyolved in media studies repor‘t

—

“favourable res.ul_'ts. Schi]]jnder (1976) descmbes h1s experiments w1th

&

. > ' -

s

"

L




Reactions to-the vorkshop were highly pos1’t1've. According to
the aUthors participants wer,e enthusiastic about the potential of
mfedi'a in teachi-ng-, and felt a desire to begin immediately 'to-'produce'

materta]s The umts on equ1pment fammamzatwn and med1a product1on

' wére cons1dered very 1mportant The on]y hes1tancy 1n p]anmng/ for the
: J

' _z_Media and...Edu'Qa't_;ioh / AR

’ fphﬂosophy 1s 1nextr1cab1y,11nkeg to curren® social cond1t1ons Today's

: .soc1ety 1s V1sua1 Debes (1976) says "Because we 11ve in a v1sua1

cu]ture and mUCh of what we 1earn is. re1ated to what we see, it wou]d

' "appear that the educat1ona1 curr1cu1um is’ bound to the deve]opment of

[

'v1sua1 sk1'lls" (p 43) “

V1sua1 hteracy dwd not become an 1ssue untﬂ v1sua1 commum-

:'"__.cat1on became ‘commori- p1ace through advances in techno1ogy Tty med'la .

Do

;magazmes bﬂ]boards s1gns fﬂms, and telev1s1on, a'|1 of wh1ch

,:icurrlculum ls stated by Dond1s (1973)

-

‘_-study 1s becommg 1ncreas1ng‘ry 1mportant as yisual stimuli permeate the .

: 11ves of students V1SUa1 messages are transm1tted daily thr0ugh

. .nE

contr1bute to a more v1sua1]y aware person. (Fransecky & Debes, 1972)

The case for the 1nc1us1on of med1a stud1es in the school

If the 1nvent1on of movable type created a mandate for S
- universal.verbal literacy, ‘surely.the invention. of the :
' camera and. a1l its- collateral and continually. deve]opmg.'

B forms fiakes the-achieyement: of universal visual Titeracy o X

an %ducatwna'l necess1t_y 1ong overdue. (p 1)

The cr1t1ca1 funct1on of forma] education is to prepare students o
. : ’ . -7
.for the'lr ro]e as members of soc1ety FOr th1s reason, educat1onal

£

i
1
[
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workshop setting.

Media as an educational innovation shou]d rio longer: be ignored.
]

Students shou]d be pr0v1ded with -the ngortumty to study med1a to

become mvo]ved in med1a productmn, and to examine the 1mpact of media

upon then" 1wes.

Y L
11teracy, becomes more py\_’ssmg w1th each successwe decade, N : '

~ The case for v1sua'l hteracy, in add1t1on to verba'l

N L

:
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With media as their tools, they learned the various components
of literature. They chscover'ed that plot means a story has a
.beginning, goes ' somewhere, and has an ending. They had to
decide the message--what they wanted to say; the mood--how the
story made them feel; and the atmosphere--what kind of feehng
they hoped to project to thE'l r audijences. - .

. (pp 67 68).. - . S

Sumner (1956) sees a strong hnk between v1sua1 -afid verba]

4l

' ,vhteracy He beheves that the use. of v1sua1 1mages prov1des a means
" of mcreasmg verba] capac1ty... "Many . d1ff1cu1t1es a’ttend the
. "use of both ‘wdrds and p1ctures but the use of‘ eaoh may be made to :

react favourab]y on that of- the other" (p 3)

The study of Enghsh is concerned with ‘the process of
comunication to a greater.,extent. than ‘the other d1sc1phnes which "are
traditionally considered to be core curriculum. Traditional English

studies can be enhanced through the study of media.’ )

. Language s important not on]y because Wwe use it to commun',cate
our.ideas to others, but it is also the chief vehicle of our

" thinking processes. Language is not .only -our Tink with the
present, butit puts us -in relationship with the past and the

 future . . . The visual technique itself constitutes a language, .
and the trans]atwn from the visual to the verbal Tanguage
wil1l demand a progcess of thinking about that which lies beh1nd
the 1anguage

(Sunner, 1956, pp. 65, 66).

' . .
~ Summary
The twent1eth century has brought w1th it an ever-changing woﬂd

and th1s has a dwect 1mpact on educat1on.~, The need to 1nnovate in

) educatmn is constant and must be accepted ' .

Innovatwns demand in- service educatmn wh1ch is v1ta1 to the1r

successFul adopt1qn. Effettlve 1n-serv1ce_ educah?n is best -prowded o

R . . . .' . . ) / - . . .
when teachers "actively participate in the learning process, as in the
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This study is.concerned. with the effectiveness of a media

. production 'worlishop 5 2 procedure for' initiating barticipants' into the
.retevance of medla-onented 1nstruct10na] and. Téarning strategws for a

* the Enghsh program in the secondary schom More spemﬁcaﬂ_y the . '
N 'workshop wou]d 1ntroduce both teachers and students to med1a productmn'.".f ;f'..'i'.‘.":'-..

';'sk111s and techmques and effect an atti tude change through th]S

- '-expem ence . ./' L "f '; ‘ -::', T

To achieve 1n med1 students and teachers need to acqm re

: '--‘TAcertam bas1c skﬂls Itl 15 necessary to know how to operate a varwety o

'Aof equ1pment rl*ns 'mcludes the bas1c operatmg procedures, the

11m1tatwons of the equ1pment and techmques to rectify problems Nh'lCh

-

-

It is necessary to acqmre orgamzatwna] sk1Hs whlch 1nvolve _

- the pr'esentatwn of v1sua1 and ora] messages A number of general

. .-,'techmques are reqm red such as. basm graphics skﬂ]s, m1nor photo-»

graph1c sk1.’|’ls and’ synchromzmg _techniques. Genera] skﬂ]s necessar_y

.

. to med1a work mclude effectwe cm?{-numcatwns techmques and an o T

understandmg of how the vamous medta commumcate S .~_'

Acqu‘l s1t10n of cogmtwe sk1ﬂs prov1des a base for the formatwn .

B

Cof att1--tudes.- Att1tudes are often formed on the bas1s of 1nadequate
e know]edge and are therefor‘e not sound By prov1 dmg a "hands -on'
"'1earn1ng expemence, the workshop attempts to 1ncrease part1c1pants

-..knowledge of med1a study, thus prov1 de a sound base for the for'mu]atwn K 2
S .

K

The maJor obJectwe of the study 15 to detenmne that partici- . )

'pat1on 1n a tota1 urmerswn med1a product10n wor kshop wi H produce a

SRy “‘*—'W\ R Mk




-.Med1a Productwn Norkshop, and the

" descr1pt1on of the workshop)

_CHAPT_E(\\ I

" THE STUDY T o

- ' » ) f“

A~

"'f1ts effectweness are presented Th_ orgamzat1 on of the stud_y and the

o 'procedures and measurements are descr1bed The 1mt1a1 quest1 onnai re’

and the tests adm1mstered are a]so deschbed S B n':

Statemer‘it'.'o'1|= the ' P_rob]em

+

The study is concerned with the desagnmg, 1mp1ementat1 on, and

eva1uat1on of - an in-service workshop in n;edia (see Append1x A for- a

+
.
-
.9

In serv1ce educat'lon presents an effectwe means wh1ch »_' '

educat1 ona] authorit1es can use for 1ntroduc1ng profess1ona1 staff to <

B educat1 onal changes des1gned to 1mproye the schoo1 curri cu]um Various '
' forms of ln serwce educatwn have been tested and it. has been

demonstrated that the workshop format wh1ch 1nv01ves teachers as actwe

part1c1pants in the 1earmng process, is most effective (Eraut 1972) :

Whﬂe it is unhke]_y that any smg]e workshop experience can

_change teacher behavmur n; the classroom iri any profound and 1ong-ter'm

-,'know'ledge of the subJect Fo'l]ow—up work 1s most lqike'ly necessary, but ,

the workshop can estabhsh the 1n1t1 a] 1ntroduct10n. ;

. Y

In th1s chapter the proced res emp1oyed 1n the desigm ng of the.«.' R

way, 1t _can a] ter att1 tudes by prov1 d1ng an experaence wh1ch 1s meamng- R

"ful and rewardmg, and it can 1ntroduce an 1nnqvat10n by pr‘OV'ld‘I ng basic. - -

.. IR
e N f

.
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, ‘change in both achwevement and atti, tudes of part1c1pants Expected SEEEERER

:results are !acmevement ga]ns, in the COgmtwe realm and more posmve

att1tudes 1n the affectwe rea]m _. -

,'be effectwé“m both resource-rlch and resourée-def161ent schoo] regwns

U

One of the questwns posed is whether or not med1a study cou]d

JARE It 'IS 1mportant to 1nvest1gate the extent to whwch 1t',",'s effectwe 1n

e both types of regwns : .' .

The study was c0nducted 1n both types of schpo] regions. _",'_ -..-,;

' oﬁ rura1 groups as- resource deﬁment and urban groups as resource r1ch

f:~'

2

,deﬁment" in that schoo1s 1ack med1a fac111t1es and equ]pment and one

commun1t1es 'lack fac1ht1es whmh prov1de medta exper1ences _‘-' R

"“cater1 ng to students of d1fferent ab1'|1t1es, and prov1de the opportun1tyf"".:-:'.'.‘-‘ "if'f".-f; K

“'_J,students as m th teachers, s1 nce both are part1c1pants 1n a! Joint

: »"_"1earmng exper1ence It 1s aiso necessar_y to demonstrate that the

.- The two urban groups weré c)asslﬁed as resource-r1ch" 1n that

‘schoo1s haye adequate med;a equ1pment and facﬂ1t1es d1verse programs

- i.;communi catmns experlences As we'!'l the urban commumty offers the

}4

_":Opportumty for med1a 1nvo]vement soc1a11y and as ‘a 1efsure act1v1ty.

As the workshop was designed for t.wo types of part1c1pants, )

/

1s necessary td demonstrate that the strategy 1s as effectWe wi th

- .j'i'-Partlcular schoo1s chosen co1nc1denta'|1y a‘Howed fur the c]ass1 f1catlon :

The “two rura] groups were c1ass1f1ed by the author as "resource- .-",'

R genera1 program is offered to aﬂ students regard]ess of academc atnhty

-:;'Furthermore, 11tt1e exposure to medwa is’ poss1b1e cu]tura'ﬂy, as s '. '.-:".

‘_"'fteachers and students, both with dn‘ferent needs and different goals. 1t.:"--."'...":_' o

- - for part‘mpatwn in extra-curricu]ar act1v1t1es wh1ch mVO]ve nred1a and:'j-i'_'l_l'"
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strategy is effective with both males and females.
The sfudy then, is designed to investigate thetfo11ohing'
que;tions.
" 1. Will participation in the Media Production Workshop result in
increased knowledge of medfia for both teacher and student

part1c1pants7

2. Wil part1c1pat1on in the Med1a Production workshop result in
. & change in attitudes toward media, in a pbsitjve direction,
for both_ 'acher.and student participants?=
" &

3. Will in-serYice education which includes hoth teachers and
. ' ) " ' f , @
students as partjcipants in the learning process prove to be
. 1 ’ o v, . T
an effective ledrning experience for both types of participants?

.
.

. ngotheses.

L

' To test the quest1ons presented gbove a number of hypotheses
4

1nvo1v1ng both . ach1evement and att1tudes vere postulated. “In any

attempt to measure att1tgdes eerta1n assumpt1 must be accepted? It

must be—assumed thiat attitudes do exi that they can be expressed

‘verba11y as 0p1n1ons, and that 0p1 ‘ions can therefore be used as att1tude‘

0]

participants.ref1ects lack of attﬁtuﬁe, or "non—att1tude" at the t1me of
testinb..

« The nine hypotheses® tested in the course of this study were:

vngothesis 1: There will be a change in overall ach?evement of

'harticipants;,from low achievement to‘high_achievement as, defined in

a8

Chaptér 1, from pretest t? posttest. . » T
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Hypothesis 7: “There will be no significant differences in the

composite attitude "socializing value of media study" due to the

independent variables of

+

, {a) sex o
(b} teacher or studentlparti¢ipants

(c) type of school. A

xgothes1s 8. There w111 be no s1gn1f1cant d1fferences in the

\/

-~

« composite dttitude "general edugat1ona1 implications of media study"
due fo thé independent variables @f |

(a) sex

(b) teacher or student partiFipanFs

(c) type of school.

L]

Hypothesis 9: There will be no significant differences in the
< composite attitude" significance of media study for school boards" due
to the independent variables of |
(a) sex .

(b) teacher or student participants °

(c) type of school,

Experimental Design

The study employed é One~Group Prétest—PoQttestDesign(Campbe]]
& Stan1ey, 1963) illustrated in F1gure 2. a
Despite 1nherent weaknesses of this design, the researcher
decided to proceed on the basis that this study is a field study and as
_ such places demands on tﬁose in the fié1d in the form of time 1055.

interrupted clurriculum, and'admiﬁistrative réscheduling. This design

. AR R P Sy o e
. : ¥ < g SR, !
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Hypothesis 2: There will be a change in overall attitudes of

W
'

participants, in a positive direction, from pre-attitude to post-
attitude scales:
Hypothesis 3: There will be no significan£ differences /n
achievement of participants due to the independent variables of}L':
(a) sex ' |
(b)'teacher or studéﬁtﬂparticipants
(c) type of sché 1.
Hypothesis 4: There will be no‘signiﬁ\cént diFferences n the

compositewqttitude "aesthetic qualities of media study” due to the

P

fhdependent variables of ,

(a) sex . : t

(b) teacher ar student part%cipants

(c) type of school. o

Hypothesis 5: There will be no significant differences in the
composite attitude "instructional va]pé of media study" due to the |
independentivariablé; of ‘

(a) sex- | ;

(b) teacher’or student partiéiéants

(c) type of school. , .
' Hypothesis 6: There will be no sfgnificant differences in the '
composite attitude,“med%h hti]ity in English studies" due o the

independent variables of

). ey

(a) sex Lo ‘ Do
(b) teacher ‘or ‘student participants =

(c) type of schqoiL R ZQS o Lo

. ) . e :
- . B - ; s
. . = & K
. o | R .
" . -
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areas: . general background information, equipmeﬁt checklist, and a media ov}

utilization.section (see Appendix B).

Achievement Test !
A measaring instrumept of 10 items was deve]oped:' The 1items
concerned steps in equipmeht*operation,'faptua] information on the steps

1nvo}Xed in media productions, and. the cbmponentS'of various media (see '

i Ippendix B). ~ e

Since the. achievement test was to be used’in a pretest, posttest

des1gn with an 1nterva1 of just two and one half days, items were

'presented in. two forms to minimize the’ effect of the pretest itself.
*The f1rst form, the pretest, presented items 1n statement form with

"multiple choice answers available for selection. The second form, the

posttest,. presented itéms in question form. Pa(t1c1pant: were expected
to provide answers in statement form. *

No va]idatidn other ;han face vaiidatton-by the reseaeCher Was ;v
estab11shed for the achievement test Th1s was considered adequate, as’
the researcher has had 13 years of c]assroom teach1ng exper1ence and
has designed numerous” types and forms of tests encompass1ng a wtée rénge
of subjects and Teyels. As well, the researcher has had three years of

administrative experience which included the responsibility for all

S

test1ng within a school system.
The achievement test wps scored on a 0 to 10 scale of one point -

for each correct response. | S

N
Att1tude Survey

The attitude 1nstrument developed for this study utilized a

P IV CHIR U (PR ALY SR LIy Y)) i et ; FEr AT RS T PRRNRUIS R R Y
’ . o e L e A




4]

The researcher used three means of collecting data.

R
31
permitted testing of the study with minimum inconvenience to partici- §
pdting schools.
Group A (n = 24) _ a Of X]- -02 :
Group B (p = 17) ' 0 X]-' 0, ,
a . N 4 : ' “ 1
Group C (n = 19) 5 0, : X1 02: J.
Group D.m = 11) = ' 0y X 0, ‘ '
'X] = Treatment - ‘ ! £
| 0y = Pre-Achievement Test,7Pré—Attitude Scale
- - . A
0, = Post-Achievement Test, Post-Attitude Scale. : L §
' Figure 2 ‘
Experimental Design for .Evaluation , -
of the Media Production Morkshop _ o
* The Instruments C >

Media UtiTization Questionnaire o |

Development and use of the "media utilization form" to collect
data.were based on the-writings of Selltiz et al. (1967),79n.questionnaire

research methods ip educatien and social relations. . )

o

_priﬁdri]y to ensure adequate knowledge and dnderstandinglof the teacher

.
The questionnaire inciuded both closed and open-ended questions,

and was distributed to teacher participants only. It was designed

participants on the pant of the researcher. It was divided into three

{
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' ‘"d1sagree:; and "strong]y dlsagree’ “An examp]e fol]ows

attitude statements of significance to education throughout the

province.

6. ‘Agn1f1cance of media study for school boards 1nc1uded attitude -

statements which directly concerned schoo1 boards, such as f1nanc1a1

L

1mp11cat1ons, and ava1]ab111ty of equipment and materlals.,

Part1c1pants uere asked to s1gn1fy agreement or d1sagreement on. ... - |

.a 5~ potnt sca]e, the. po1nts be1ng "strong]y agree"; “agree", "undecided"

('“.

Media prodiction is e’njoyamé | |-A [ D | 50 [

The 5-point sca]e perm1tted part1c1pants not only to ag\pklor to

x’/ai\\(/dlsagree, but also to express 1ntens1ty of agreemént .or d1sagreement or

1ndec1s1on " Each 1nd1v1dua1 scoring-was ass1gned a numer1ca1 value from
e

1 to 5 along the 5ca1e so that for exaMpTe, ustrong agreement' was

- assigned as, while strong d1sagreement“ was ass1gned al.

Va11d1ty of the attitude scale was established through cnnsu1~-

tat1on w1th a. panel of five experts from educat1ona] medTa secnndary
Eng11sh, and educat1ona] research Th1s sca]e was .used as both 2 pre-

. att1tude_and post-attwtude measure. '

Ao

. L

Mﬂmﬁﬂi

Kk

. The treatment cons1sted of part1c1pat1on in the Med1a Pruduct1on

Norkshop. The genera] aims of the workshop - were (1) to prov1de

( e

effectlve in- serv1ce educat1on at the schoo] 1eve1 with both teachers

o

and students in- attendance thus minimize the time. and. cost factnrs

which. norma]]y inhibit the prov1s1on of in-service education; (2) to N

provide an opportunlty for both teachers and students to part1c1pate and-

’?"t




“© B

-
Likert-type scale, which is one of the most cormon methods of meésuring
attitudes. This type of scale was selected since it allowed partici-
pants to check one of a ranoe of reactions to each statement, including
responses nppropriate for indecision, which response signified ]ack,of
opinion at the present'time This type of';cale was of value as the
majority of participants had not prev1ous]y been exposed to the issues -
1nvo1ved and therefore may not have formulated att1tudes about these

. , s L T L

1SSUES

A des@ription of the ettitude-sca1e,.the.composite attitudes,

,and the scoring methodffo11ows (see Appendix B for the complete attitude

~The 30 statements were se1ected to represent six clusters of composite

.scale and the composite attitude categories).

The scale -cansisted of 30 statements about media arranged in

random order.  Statements were considered of approximately equal value.

attitudes as follaws: E - ' . o | . Ty

1. Aesthetic qualities of media study included those attitude o
statements on the intrﬁnsic worth and genere1 qudlities of media.

2; Instructionai value of‘medip study included attitude statements

concerned w1th mot1vat1ona1 va1ue nd teach1ng techniques and

o

methodo]ogy

3. Media utility in English studies included attitude statements of .

direct app11cat10n to skill: required in Eng1ish, such as plann?ng of

- . TR .. . IRUR IR
AT N A -
[ S i .

commun1cat1ons, express1ng of ideas, and ordering of thoughts.

4. Socializing value of med1a study included those att1tude P

statements concerned with cooperat{ve 1earn1ng and group progects.

5. Genera] educational implications of med1a study included .

e e Tt ot .
LU WUNY Lo NI S B

BENAKER
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1

program. They worked in small groups, and each group was responsible
for all tasks involved in the"entire'production process, The workshop

concluded with a show-and-tell session in which productions were

. Viewed, discussed, and informally evaluated.

¥
Pilot Study

- "The WOrkshbp was conducted as a segment of ‘the Media.Institute

of tﬁe Divisth,of Leafning,Resodrces at MemdriaT University.of New- -

<

!
. [ o
pilot study a number of changes were made. .

. , '
1. Equipment orientation was unnecessary, as participants learned

td operate a number of pieces'of equipment while engaged in- the pro-

A

duction process. . S

2. A fixed agenda acted.as a qdﬁétka{nt, and flexﬁb]evschedul{ng
was determined to be more appropriate to this type of learning '
experiencé..- ‘ _ .

3. Eommunications activities were better suited to a.grouﬁ
invo]ving.stddents. . , .

4, A.storypdard instructf@n session which included yiewing of a
s1ide7ﬁape prog?am:caused most groups t6 chdose.the:sTide—tape_médium |
to the exclusion of other media. It was therefore”decided that this

o ) “
slide-tape program would not be presenggd at future workshops'

RN as St LI £

 _/~ 

. i : /
The Institute was attended by 26 teachers. As a result of this /
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work cooperatively as learners, thus add”a new dimension to their 1

» professional relationship; (3) to provide all participants with the
opportunity to Qork with medid, thus to increase their knowledge and
skills; (45 to'arouse an'ihterest in and Qenehate a more positive | .. N
atti tude, toward med1a study ' ) ' | ‘
| The workshop was a total- 1muers1on exper1ence of two and one-

- ha]f days duratlon Durlng each work day, part1c1pants were 1nvo]ved
for approx1mate1y 12 hours.- Exper1ences 1nc1uded fam111ar1zat1on with
‘aud10v1sua1 equ1pment and techn1ques, the productTon of materials,

~ awareness of the cmmnun1cat1;ns process,-and*emphas1s of visual literacy
(see Appendix A).~ |

SpeC1f1ca11y part1c1pants followed four streams through .
1nyo]vement in a varﬁety of act1V1t1es ' ‘
1. Egu1gmen - Participants were ngen the opportunity to use a e
'variety of equ1pment Product1on tasks 1nv01ved the use of equ1pment

in the belief that such 1earn1ng wou1d be mean1ngfu1 : SRR B

2, Commun1cat1ons. The med1um and the message aspects of the

conmun1cat1ons process were stressed through d1scussvons and games and

conmun1cat1ons as a two-way process was demonstrated

- 3. Product1on. Rart1CJpants,were,brought through the production
prOQESs;-from jhitia] p]anuing‘to thelcompietion of a'short'mediated
@product. S S S
A;Q; . T, cAwarenESSx Through the viewing and d1scussxon of se]ected f11ms,

s11des, and other mater1als, part1c1pants were made - aware of the ro]e of

k] :

med1a in the1r 11ves. and the need for nedva study in the school system.

_Part1c1pants uerevrequ1red to plan and produce a;short mediated

) o ‘ e
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School Board for St. John's, It is a large, all-grade school of

approximately 1,000 students and 50 staff members. The buildings aré

-

Inew and very modern. Students are bussed from an area stretching for

25 milessalong the coa§£1ine The school is genera11y very well ’

: eqU1pped, and: adequate darkroom and photograph1c fac111t1es are

ava11ab]e S S .":(_‘

A fourth workshop was conducted at St. John' s, hav1ng been . '<:ii

1nequested£py a'small group of Eng1jsh teachers. This group expressed.

“particular interest in the works hop, as'ihey-were-involyed,with students,

in extra-cdnricu1ar activities which required additional media skills,

such as the productidn of school journals and yearbooks.

The Participants

There were two categories of participants in the workshop,

\ Teachers. Eigh;een.teachers 16 men and 2 women , parhicipated"
in the‘étudy They ranged in age from 24 to 37 with a. mean age of 28.
ATl had had extensive tra1n1ng in the trad1tlona1 genre, but. had been
given Tittle opportun1ty to become familiar with the roleé of media 1in
educat1od\ ‘None had been enrolled in media courses while attend1ng
uninersity,_nor,had in-service been provided by school hpards. |

¢
¥

Students. Fffty-thnee students enrol1ed in grade eieven f
c]asses participated in the workshop These ranged in age from 15 to
18 years. Of this group 22 were males and 31 Were females. . Both
general and academi¢ tracks were represented; 35 students were c1as§i;

fied as general, and 18 students were. censidered as academic.

i s r——— e b e b vt . — e b
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The District R

-1k

In considering a suitable district, it was décided that time
constraints 1jmited this study to é.small area. -The Roman Catholic
School Board for Gander-Bonavista waé chosen gs.repfesgnfétivé oflthe
provinée. _ | ‘ ._ :
| Th%s schao] boa?d‘authorizéd workshopﬁ 1n_two-di;tficts EQBg L Yo
Appendix C).. ' | |

St. Brendan's.._This community is located on a small islanﬁ in.
Bonavista'éay,'apd has a total population of approxiﬁate]y 500 people.

The island is~iso1ated during tﬁe winter months and.ig quite rural in
nature. %he school board operates one small high 'school at St. Brendan's.

This facility, though just 11?years old, is not mdgdern and is very

-

poorly equipped. . ' B

King's Coye. This area inc]udes+10~c%nmunitie§ a]ong'the south
“side of Bonayista Bay. The area is rura]lin nature, but it iS linked |
by higﬁway ta‘bofﬁ Clarenville and Bénav{gta; two sem{-urbanvcénfers'
which are less than 50 miles distant. The scho§1 boérd'bperates one
high séHooI at King's Cove which seryice$ af] the ngarb§\gomenities. - g K
This school is modern, but it has inadequate media facilities, :Singe.:
the school board did not authorize a erkshop at Gander; an~urban
center with é new,high,schdol, thus it was neceésary fﬁ condu;t the '
wofkshob in another urban area. Holy Spirit_échodi'af Manuels was
selected. . '

This school is under the jurisdiction of the Roman Caiho]ic

~
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- CHAPTER 4
ANALYSIS OF DATA | *
[ _ -Introductﬁdn

In th1s chapter the data co]]ected accord1ng to: the procedures

'.out11ned 1n ;EL’ter 3 1s reported, in terms of the hypotheses stated

The hypotheses tested were exam1ned to 1nvest1gate two maJor quest1ons\"
(]) 1s an intensive short workshop in med1a product1on an effect1ve

way to 1ncrease_know1edge of;med1a tgchn1ques,'and (2)y w1]] part1p1—v

-patien in an intensive'short workéhqg;in media productioh‘change

attitudes toward media?

A}

Achievement - - =

To test hypothesis 1, a pre-achievement test'scove:(o 10)Twas '
obtalned for each part1C1pant to7represent the . partici ant s know]edge o

of media techn1ques pr1or to the treatment Fo110w1ng exposure to

the med1a treatment a post- ach1evement test score- (0-10) was ObtaTned,J PRESE

A mean score of 1. 521 out of 10 was obtained for the 71 part1c1pants

on' the pre—ach1evement test Mean post—ach1evement test score was

-.7 648 out of 10. | Mean ga1ns for a11 subaects from pre -to- post

ach1evement tests were.6. 127 (see Table 1).
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These students were totally unfamiliar with media. Few owned

B

simplé instamatic cameras or cassette recorders. Exposure to media in -
" education. conéisted of an audiovisual function of viewing occasiona1
'commer1ca1 films, and mathematica] demonstrat1ons via the overhead o

n

proaector . o 2 T t R o I l-:

“EvaTuation Procedune

A treatment and test1ng schedule wak arranged Approx1mate1y
.two Weeks pr1or to the treatment teachers in -éath ‘group werg - asked to
complete -a med1a ut111zat1on quest1onna1re Immed1ate1y preceding the g
treatment all part1C1pants were asked to comp1ete the pre- ach1evement
test and the pre-attitude scale. The treatment.of two and ane half | ‘ B ;‘r
days. duration was given, and, "upon comp1etion; partdcipants Wére:aeked
to complete the post~ach1evement test and post-attitude sca]e |

A11 test resu1ts were scored and a11 data tabu1ated Means were -
used to determ1ne the d1fferences between pre-scores and post- scores.

. i
F ratios were ca]cu]ated to exam1ne the 1nf1uence of “the 1ndependent ;

var1ab1es of sex, teacher or student participants, and type of schoo] o /
. Pearson product moment corre]at1on coeff1c1ents were ca]cu]ated to . ff;.
o oL
" relate var1at1ons “in_one, var1ab1e w1th those in other var1ab1es ;} L I

Frequenc1es of response to each item'on the attitude scaTe were aIso

tabulated (see Appendix D);




i Table 1. o S e
Mean Pre- Ach1evement and Post Achlevement 3

Test Scores of Medla Production . . - . .','

o f;' Y ,' WOrkshop Part1c1pants_p ';: w 5«”: f;'j; "fjf~' .
R ,'-'” AR v AP Vf'i'ﬁl-:qf.*ws;e';-~*;%5

T LA A I U _"';g“. T J
SRR I Pre-test a i R .g;;.Pnststest, SRR Mean Ga]ns

R S Y- S O I X I ["~f', 6, 127 ‘f':Jfb? L

- RE

f=
TR

, . Attitudes
To test hypothesis 2, for each participant a'pre-attitude score T ;15}
- {30-150)- was’ obta1ned to represen% the part1c1pant s att1tude toward
: 'medla pr1or to. the treatment Fo]]owang exposure to the med1a treat-
: ment a post-att1tude score (30 150) was’ obta1ned to measure attltudes ;‘-.¢?_f {fﬁ}fj&

toward med1a The mean score on the pre att1tude scale was 108 03, I :'::Tiﬁ-iﬁzw

. mean post—att1tude sca]e score was’ ]32[57e. Mean ga1ns in att1tude 'j s {1}iijff.ff%

RN

resu]ts from bre att1tude to post att1tude sca]e were. 24 54 These dataﬁ C R

s =t D I - .-" . l- ] . o FRRERY: JURt
71'are sunmarlzed 1n Table 2 .:}' _»; o -“a'.p ) ﬁ; : :{'.'” ]

7,

a vable 2 - ‘_~ Lo
Mean Pre-Att1tude and Post-Att1tude Sca]e Scores ;Tf‘:;i} S

B of Medla Product1on Norkshop Part1c1pants

| s . . . .- o . N . Ve . N . . ks

: ‘Pre-scale . .7, ¢ Post-Seale. '?-”jji. - Me Gains 1.
- 108,03 - T Rse7 L Y 34 54
\ o ' ’p_ =".' 7] - ' " ; ':i)._ - 1 X ‘_ Y
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Breakdown of Achievéﬁent and Attitude Scores

" .To test hypotheses 3(a), 3(b), and 3(c), one factor analysis of
variance~was conducted separately on each of the independent variables
of sex, teaéhe; or student, and type of school.

" The results of these analyses indicated significant differences

o

between sexes gn achievement test difference scores, p < .05, with

— Esoen

fgmd]es demonstrating greater test difference scores. Ho&g@er, analysis

" of-achievement test difference scores between teacher anj student

participants, and between rural and urban schools was not significant,

|

p.< .05. These data are summarized in Tables 3 through 5.]
' : © Table 3 - }

One Factor Analysis of Variance of Sex Differknces
on Pre-Achievement and Post-Achievement i

Test Difference Scofes

Source SS ._d_f_ MS | F/
between 31.965 “ 1 31.965 - 6,749*
within 326.854 69 4.737, |
Yotats . 358.789 70 . J
*p < .05 g | |
~
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To analyze further the changes 'i.nr attitudes from lpre-sca]e to O
post-scale a one factor-ana]ysuis of yariance was conducted separately
on each of the independent variables of sex, teacher or studgnt, and )
type of. scfﬁﬂ, and the six composite attitudes outlined in Chapter_3.

A one fa.ctor analysis of the.composite attitude "aesthﬁetic ‘
-qualities of media study” on each of the t'hree independent variables
yie]ded no significant di-fferences, b < .05, for either sex, teacher
or student, or type of school. These data are presen'ted in Tables

" 6 through 8.

¢ " Table 6

-One Factor Analysis-of Variance 01; Sex Differences
on Pre-scale and_‘Post—scale Composite
"Aesthetic" Attitude Difference Scores

- A f i

A3

Source S5 df Ms F

| between 9.383 RS B 1.108
within  586.195 . - 69 .8.496 }
totals  595.578 70




Table ¢ o
One Factor Analysis of Yariance of Teacher/Student
" Differences on Pre-Achievement ' . o

and Post-Achievement Test

Difference Scores ‘
U Source SS ‘ df MS F
between 5.602 1 © 5.602, 1.094 _
within 69 S 5,119 ‘\
to 358.789 70 . -
7
Io Ta'1b1e 5 .
One Factor Analysis of Variance of Urban-Rural " - r‘; i
School Diffe‘rences onl Pre-Achievement and . ) : ';:
,j’os*;-Achi.evement Test Di ffe;'ence Scores | .
Source SS a df oM E ;
between 2727 1 2721 528 |
within_ 356.062 69 . 5.160 | -y
fotals  358.789 70
7




Table 7
One Factor Analysis of Variance of Teacher/Student
Differences on Pre-Scale and Post-Scale ,Combosite

S "Aesthetic" Attitude Difference Scores

Source ~SS o odf om0 F o
be tween ‘0:0.92. S ] 0.092 ‘/0.011.
within 595, 485 69 8.630
-totals 595.577 70
'Table 8 I. :

_One Factor Analysis of Variance of Urban/Rural
* School Differences on Pre;ScaI_é and F;osbt-ScaTe

Comp_osite‘ “Aesthetic' Attitude Difference Sceres,

LI .

Source  ©  SS g s, E |
@ | between 7 19.801 R 19.801 © . 2.373. o
within - 575.776 69 8.345 ]
. . i
T totals 595.577 70
N\
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A one factor Qawsis of varﬁnce of the composite attitude

“instructional value of media s’tudy” yielded no significant differences
on the independent variahle of sex. Signifitant differences were
o.btain.ed for the independent variables teacher or student, and type .of
school. Teachers demorjs,trated.s{g%ﬁcan'ﬂy gr,eate.rvch‘anges.from ‘pre-
scale to post-scale, p < .05, .than”did-Students. 'Part;fcipa.n,ts', from
large, urban schools qgmonstrété_d significantly greater ch_angés from

. 5 )

" pre-scale to post-scale, p < .01, than those from small rural schools.

These data are summarized in Tables 9 through 11.

Table 9
One Factor Analysis of Varianc@ of Sex Differences on
Pre-Scale and Post-Scale Composite "Instructional

Value" Attitude Difference Scores =

Source <SS df s F
between | 3.155 | ] . 3.155 0.316
° " within 682 .831 69 9.998
totals - - 692.986 70 i
e
g‘_,‘ N (
t N
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—
Table 12
One Factor Analysis of Variance of Se; Dif ferences ’
oﬁ Pre-Scale and Post-Scale Composite "English
, . "Utﬂity" Attitude Difference Scores N
S/ou.rce‘, s d__fﬁ {M_S| ,f_:'_.
between  1.052 0 ] RN '0.09(4’?, .
within | 77.2‘.498- 69 . 1%
totals 773550 . 70 |

" N Table13 - .
‘One Factor Analysis ofN\Yariance of Teacher/Student

Differences on Pre-Scale and Post-Scale Composite

“English Utility" Attitude Difference Scores

Source SS df MS F
bef;ween 19.457 T 19.457 1.780
within 756,002 69 10.929 |
totals 773.549 70

y ) ~ Table 14 ! .
One Factc;r Analysis of Variance of Urbgn-Rural Schaol
Differences on Pre-Scale and/ Post-Sca]e'-Coﬁposi_te
"Er!gll:sh Utﬂit},{" At.t'itudé'[]iffgrence Sltl:or-e:s |

Source 5§ o ' “Ms P

between 56.485 1 56.485 - 5.435%
i ‘within 717.064 69 10,392
totals  773.549 10 -

.05

~

*p<
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Table 10
' One Factor Analysis of Variance of Teacher/Student
Differences on Pre-Scale and Post-Scale Con_uposite
o “Instructional Value" )\ttitu&e Di fference Scores
Source _ S§° - Y - M F .
between  53.241. - 1 53.241 5. 742% U
' w%thin,‘ 639, 745 69 9.2m
"l totals 692.98 . 70 T
. —r“ N
*p < .05 '

Table 11

¥ One' Factor Analysis of Variance of Urban-Rural School °

Differences on Pre-Scale and Post-Scale Composite

”

"Instructional Value® Att;l‘tude Difference- Scores ;e

—— e -

T Source : SS df M ‘ F '
between  81.509 1 81.509  9.198% _ L
within ~ * 611.476 - 69 8. 862 '
totals 692.985 70 i
*p < .05 ‘- ' A

s

A one factor analysis of variance of the composite attitude "media’
utility in Engh‘sh‘ séudie_s" yielded no significant differences on either
the independeﬁt variable of sex or that of teac!\et"or student. However
the results of the one factor analysis on the ~;i;ndependen’c variable, e .

\ .

type of school, yielded significant differences, p < .05, in favour

of large, urban schools. Data summaries appear in Tables 12 through 14.

!
r

!
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Table 17
One Factor Analysis of Variance of Urban/Rural School
Differences on Pre-Scale and Post-Scale Composite

"Socializing Value" Attitude Différence Scares

Source s " o 1w FE

be tween 0.005 . .1 0.005 0.002
within 209.545 69 . . 3.037

totals ©209:550 70

-

One factor analysis of variance of the composite attitude “general
educational implications of media study” on each of the independent
variables of sex, teacher or stulent, and type of school, yielded no

significant differences, p < .05. These data are summari zed TRe¥ables

18 through 20.

Table 18
One Factor Analysis of Variance of Sex Differences
on Pre-Scale and Post-Scale Composite "Educational

Imp]ications“ Attitude Difference Scores

Sourcer SS df : MS-

3 df F
be tween 0.397 1 0.397 ° 0.068
within 402.195 69, 5.829

-

totals *~ ° 402.592 70
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2

3

One factor analysis of variance of the composite attitude “socia-
lizing value of media study" on each of the independent variables of

séx, teacher or student, and type of school yielded no significant dif-

ferences, p < .05. Results are summarized in Tables 15 through. 17
. ‘ . .

Table 15

1

One 'Fa,(étor Analysis of Variance of Sex Differences on Pr_e-Séa]e and’

P_os't-‘Scale Composite "Socializing Value" Attitude Difference Scores

Source : SS - [ MS F
between 0.005 1 0.005 0.002
within 209.544 . 69 3.037
'--, totals 209.549 70
L , : -
: Tab.]e 16 ‘

One Factor Analysis of Variance of Teacher/Student
’ -Differences on Pre-Scale and Post-Scale Composite

"S'ocia]qizing VaTlue" Attitude Difference Scores

" Source SS df : Ms F |
between 0.747 1 0.747 . - 0.247
within © 208.802 69 3.026

'totals 209.549 T
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Table 21
One Factor Analysis of Variance of Sex Differences
on Pre-Scale and Post-Scale Composite'Sphoo] Board

{
- Significance" Attitudg Difference Scores

Source ss af | s F
. between o 0.005 1 0.005 .-'0.091
within 308.361 6 . 4.460
Ctotals 308.366 70 '
| | 8
Table 22

\
4

One Factor Analysis of Variance of TeacheF/Student

.Di fferences on Pre-Scale and Post-Scale CQ;posite

.HNSCh001 Bo%rd Significance"” Attitude gjffergn e Scores
v

A N T S
. between \29.345 -] 29.345 7.604*
wi thin 279.022 o 69 S 4.044
totals : 308.367 70 '
*n < .05

|

One Factor Analysis of Variance of Urban/Rural School

Table 23

Di fferences on Pre-Scale and Post-Scale Composite

“School Board Significance” Attitude Di ffererce Scores

Source 5S. ¢ 0w F
be tween 7.700 1 ,7.700 1.767
within 300.667 69 - -4.357 |
totals 308.367 70 -

Ty e e

PRI
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Table 19 ¢
One Factor Analysis of Variance of Teacher/Student
Differences on Pre-Scale and Post-Scale Composite

"Educational” Implications” Attitude Difference Scores

51

Source SS daf Y ' - F
betveen 15,724 1 15.724 2.804
within 386.868 69 5.607
totals 402.592 - 70
(
Table 207
4

One Factor Analysis of Variance of Urban/Rural Schéo]
Differences on Pre-Scale and Post-Scale Cemposite

"Educational Implications" Attitude Difference Scores

Source SS ' df oM F
be tween R 4.913 0.852
within 397679 - 69 5.793
totals 402592 70 ,

One factor analysis of variance of the composite attitude "signi-

1

fitance of media study for school boards" on the three independent

variables yielded no significant differences on the variables sex and

type of school, 'The:_resu]ts of the one factor analysis on the indepen- .

dent variable teacher or student yielded signiﬁ'cah"c di fferences, ‘

——

through 23.

- -

p < .05, in 'favour of teachers. These"data_are presented in Tables 21’
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Attitudinal relationships on the pre-attitude and post-atti tude

scales are summarized in matrix form (see Tables-24, 25).

Table 24
Correlations of. Pre-Scale Composite
e orr 1‘n' r' cale Compos
- . Attitude Scores
festh | Inst. .| ©til | Soc | Impl - | :Sign
" . L kkk e —
" Resth  [1.0000 7|
- ek dokk| '
Inst - | .4272 1.0000" | '.
) *ohk kkk kK ¥
Ut .5897 « 15197 1.0000 . -
K. *xk| . dkde | T kkek
Soc . 3669 .4768 . 4952 1.0000
Hdese fekk | *hk * Kk
Impl - .5638 .5008 .5737 .| .2893 1.0000
' * K%k k% *k A Kkk ki ) dokde
Sign ' . 4425 ,3496 .58%7 | 4562 .4602 1.0000
*
p < .05
*p < 0] (
wixp <! ,001 | . :
Code of Composite Attitudes
{7 ¢
AESTH = aesthetic value 1
o . INST s ﬁnstructiQna] value
UTIL  =-EngTdish utility
soc = socia'h'zi.ng. value o ' o

‘_I"MPL- --=gducational implicatjons

' ' SJIIT}N :4 sj:’noo] ‘board significance. :

N
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Additional Statistical Analysis

Pearson product moment correlation co-efficients (Pearson Rs) |
" were calculated for the pre-achievement and post-achievement test !
scores, and for the six composite attitudes using pre-scale’ and post- °

scale scores, The Pearson R summarizes the relationship between two

vari’.ab]es', and indicates the degree to which va’ri'ation in-one \(arjable .

is related to variation in another, | o
Pe’arsoﬁ R of the pre-achievement and post-achievement t;est
scores is .4565, p < .001. Calculation of the coefficient of deter-
mination '(the amo;ﬁt of variancé in the post-achievement test scores
. attribﬁtab]e to the pre-—achiever{'ﬁént test scores) demonstrates th.at the

amount of variance attributable'] to the pre-achievement test is 20.84%

1

(see Figure 3). A

Figure 3

Percentége of Post-Achievement Test Scores
Attributable to Pre-Achievement Test Scores.
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Correlations of Post—Scale Compos1te L
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CHAPTER 5

- DISCUSSION OF RESULTS, CONCLUSIONS, \

AND RECOMMENDATIONS

| o
Discussion of Results

o

The study examined tﬁo major questions:

1. Will participation in the Media Production Workshop result in
“increased knpw]edge of media téchniaues? I - . R

2. Will participation in the Media Production Workshop result in
a change in attitudes toward med%a, in aipositive direction?.

In addition, an effort_ﬂgs made to establish that in-service
which includes both teachers and students as participants in the
learning praocess can result in a fruitful learning experience for both
types of participants. . . . i

To investfgate‘these questions, a numbgr of hypotheses were i
stated and the Médjé Production Workshop was designed, implemented, and
evq1uated. The .hypotheses were exaniined through the development of
appropriate achievement and attitude inStruments,'and analysis of the
data was completed. The resu1t§ are bresented in conjunction with the

. hypotheses.
‘ Hypothes{s 1, dealing with overall achievement of participants, >
was acéepted. Mean gains on a 107point scale were 6.127. This indi-
cates thaf particibants changed from the low achievement catggory to
the high aclievement category defjng;.in Chapter 1. Participants had

‘a greater knowledge of media techniques following the workshop. Since

S — = r—— i o %“M'*ﬁ/&ﬂ'\“ﬂmﬁ ST
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Hypatheses 3(b) and 3{c) were accepted. Both-teachers and
students, and participants from both large urban and small rural schools
demonstrated no,significant differences in achieﬁement. These results
were expected, as both teachers and students and partieipants from both.
types of schools had had little or no previous exposure to meaia skills,
and entered the treatment at the same achievement level., As eﬂi;‘..g.
participants from urban centers had not had med1a exper1enc£;yih .

education, despite the fact that fac111t1es were more read1]y ava11ab1e;

P

Hypotheses 4(a), 4(b) and 4(c) considered the effects of the, .
three independent variables on the compostte.attitude'"aesthetic A
"qualities of media study".' Afi three hypotheses\ﬁere aecepted.'iTheFe
were no significant differences for sex, tegcher or sthdent participants,\,
or type of school on those attitude statements eohcernea with the
. intrinsic werth and.persohal benefits of meaia study . . ‘ ) ,
Hypotheses S(a) S(b), and 5(c) examxned the effects- of “the
three 1ndependent varxab]es on the compos1te att1tude "1nstruct10nal
value of pedia study ' Hypothes is S(a), sex, was accepted There were -
no significant differences between_males and females 1n reﬁat1on to-
this’ att1tude% _ | ‘ Lo , .
~Hybotheses 5(b) and 5{(c) were fejectedm Teacher part1c1pants _.
d1sp1ayed greater att1tude changes ‘than did Students Th1s was to be
" ‘expected, as teachers wou]d be more 1nc11ned to cons1der med1a from an
instructional viewpoint ‘than hould students.
The independent’vakiab]e type’ of school also demonstrated stgnit;
jcant differences. Large'urban scheo} participants disp]a&ed greater

attitude change than did small rural schools gohcerning instructional

~
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the workshop was a total-immersian experience encompassing 30 hours of ' 4

a 60.hour time period, these gains cannot be attributed to other -

activities. )
Hypothesis 2 considered overall attitude change in a positive

‘direction from pre-attitude to post-attitude scale scores. Mean gains

were 24.54 on a 120-point eca]e,'indicating.that attitude; did change

in a positive dfrection, thus h}pothesis 2 is accepted,

Mhile a gain score of 24.54 implies that attitudes dfﬁ-not
*change greatly, the structure and seoring ef the scale must be con- s
sidered.

A scere of three was assigned to the undecided or:"no opinion"
response, giving a total score of 90 for this response to all-items,

To score the undecide&‘category as a zero, hovever, would have resulted

in the majority , of barticipants-being assigned scores in the negative | T '

|
{
‘.
A
!

categorxes, thus-giving a false 1mpress1on of the att1tudes held prior
| to the treatment ‘ .
Hypotheses 3(a), 3(b), and 3(c), eﬁamining the effects of the

three independent variables sex, teacher or student Barticipents, and
type of school were as- follows:

" Hypothesis 3(a) was rejected. " Females displayed greater gains
from pre-achievement to eost—achievement test scores. Thig_eou}d be
. ,aecounted forﬁby the social sex-steredtyping of males anﬂ females.
-.Gir1s generally have less opportunity to participate in mechanical and
technwca1 activities, and therefore m1ght feel more enthus1ast1c aboutt 3
such"act1v1t1es. The novelty of belng involved 1n this type of act1v1ty

could account for- the greater increase )n the scores of females. -

”
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Hypotheses 8(a), 8(b)., and é(c) examined the effect of the three
Jindependent variables on the composite attitude "general edﬁcationa1
implications of media study". As there were no significant differenceé,
all three hypotheses were accepted.

‘ whi1e a differehce in attitudes was aﬁtic%pated for teachers and
students, the lack of sijhificant differehce could he dttributed td the
fact that the-post;attitgde scale was completed 1mmed3af;1ymfo11owing
the. treatment, and partjbipahts; having experiénded aorigorous two and
one halflqays of media activities, had not had time to consider the
broader imp]icgtions of the media experience. | |

Hypotheses 9(a), 9(b), and 9(c) considered the.effect of the
threé iédependent vaﬁiab1es on the composite attitude "significaqpe of
media study for school boards”. Hypotheses 9(a) and 9(c) were'acceptea,
agjthgre were no signifiant differénces. .

l -Hypothesis 9¢b), t;acher or student participants, was rejgcted.
Teacher% demons trated significantly greater'attituae change'fhan did
students. This.was anticipated, as teachers were more familiar with the
rgle of school boards in the education system, and would more readily
see-that inclusion of media study in the curriculum would necessitate
a greater fipancial commitment from school boards, greater need far
effective in-service programs , and the formulation of policy to'change

[y

‘the status of media units from optional to reguired.

» The coefficient’'of determination calculated on achievement test .

\
scores demonstrated that the ameunt of variation in post-achievement
1

test scores which was not attributable to the pre-achievement test was

79.16%. Since the treatment constituted the only activity during the

v
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&

value'of media study. Th1s finding was attributed to the fact that
24

-
those, in large urban centers are more accustomed to var1ety in instruc-
tion genera]ly, as facj]ities are mere conducive to diversificatidn jn
bothhpredram and “instructional methods., 'Thdse in rural areas are more
. ijke]& to have experiedced'traditional instruction only. - L ‘ >
'Hvbotheses'G( )s (b), and 6(c) exam1ned the relationship of the
composgte att1tude 'media ut111ty in English studies" and the three
1ndependent var1ab1es. Hypotheses 6(a), sex, and 6(b) teacher or *
= student participants,- were accepted, as ‘there were no s1gn1f1cant
differences. .
Hypothes1s 6(c), type of school, vias reJected Significant . ' :
differences did exist 1n favor of part1c1pants in large-urban schools.

v\%\ ‘ . ) & '
This was accounted for by the fact that 1arge trban schoo1s have more”

~

opportun1ty to d1vers1fy in 1ight of staff and fac111t1es, and partici-

- ~

k/nts could see» that utilization of med1a in Eng]1sh stud1es would not
‘present any adm]nlstrat1ve prob]ems _
';, IZA ' Hypotheses 7(a), 7(b), and 7 (c) exam1ned the re]at1pnsh1p of the, ) §~
, three 1ndependent varlables to the Compos1te attitude soc1a11z1ng va]ue 5 s
of medaa study" A]] three hypotheses were accepted, as there were no !
s1gn1f1cant d1fferences This has kign1f1cant 1g511cat1o;s for the
"é ; ,‘:, study,- as a1} part1c1pants regardless of séx, teacher or student status,
.- ., and type«of schoo] held similar attltudes concern1ng group work,
' teacher/student\cooperat1ve efforts, and the. acceptance -of teachers as 61 ‘.%

N part1c1pants 1n the 1earn1ng process This 1nd1cates that there are no

adverﬁe att1tudes about the inclusion of students in th1s -bype. of 1n~

serv1ce educat1on
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therefore, there was greater opportunity to enjoy the 1earn1ng-process,
and the novelty of the workshop experience generated enthusiasm on the
part of the participants.

The study was designed.for teachers and students of senior h‘%h
school English onfy; thus the findings might not apbly to other
populations. -

‘No follow-up studies were doge tb(détermine whether or not
results.were maintained over a périod of time, nor were follow-up
" studies cérﬁied out to investigate whether or not the changé in |
attitudes on the part of teachers ied to increased utilization of media.

Within the 1im{tations of the study, the findings of this study
ére as follows: N ‘

1. Participation in the study resulted iﬁ both cétegories of
participants, both teachers and students; increasing’ their factual
knowledge of media and learning a variety of media techniques. At the .
conclusion of the workshop most pérticipants.could'perform.the following
tasks: | | ’

(a) Joad 35 mm. and instant cameras

(b) wuse both types'of cameras

(c) operaje a cassette tape recorder

(d) operate an overhead projector i A

(e) operate’a 16 mn. fiim projector

(f). create basic graphics'

(g) design; plan, and produce a mediated %hoq;

As well, many pdrticipants’cou1d set up.portable deso—tape‘équipmen;,

record on video-tape, and use a stereo reel-to-reel tape recorder.

- N - g ’ . .-
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two and one half days, it is reasonable to assume that the treatment
was the major contributor to the post-achievement score gains.

Attitude sfatements were integrated into six composite attitudes
through content facfa;;zétion. Correlation o% pre-attitude scores for
the'six composite attitudeS’are presented in Table 24. Correlation of
post-attitude scores for the six composite attitudes are pre§ented in
Table 25. These measures 1ndicate‘thatAattitudgnchanées in one area
influenced pttitude changes in another.area. )

Post-attitude«<correlations indicate that "instructional”

attitudes were more highly correlated with "utilization” attitudes and

<
L

"significance" attitudes.
"Aesthetic” attitudes were more highly correlated with "instruc-

tional" attitudes, “utilization” attitudes, and "significance” attitudes.
"Socijalizing” attitudes wéretmoré highly correlated with alT

fiV;_composite attitudes. Participahts_indicated that the socializing

value of the learning environment provided by the workshop interacted

'With all other attitudinal aspects measured,

p .

. Conclusions

Prior to the drawing of conclusions, fhe éeneralizabiliﬂy of @pe
findings must be considered.in Tight of “the limitations of the study.
. This study was a field study conducted within the school system -
at the convenience of administrators and school board personnel, ..

therefore exhaustive experimental conditions could not be established.

'
LY

The study offenéd a dedLrture from the regular routfhe and a

more informal atmosphere ;than the regular classroom environment,

T
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suitable for other grades. It is recommended that the workshop
be used in all- high schod] English grades.

3. Because of tﬁe success o% thérwqushop in providiﬁé an enjoyable
and effecfiﬁs 1ear6ing_éx eriehce, and pérticu]aﬁ1} since the
workshop demands no loss of s dant Tpstructional time and
minimal financial outlay,-?t is reco ended’tﬁa school board
personnel seriously consider usiné this workshop as an.intro-u
duction to each media uhitiin’the High schoo1.Eng1ish program.

4, Jit is recommé%ded that this studx be rep]ica%ed usingﬁgifferent

¢ -

(:::;Z;>\conc1usivé statistical analysis of the data.

¥ 5. It s recommended that the attityde survey be changed to a

/QZ}reatments and/or a control group, thus provide for a more

"forced response"” scale. This deletion of the allowance fora a
non-opinion would a}ter t?e data cohsiderably and provide greater
different%ation irn%ngjéttitudé and post-attitude scores.

6. :O;hék variables such as-abi]ity,:persona] interests, and‘socio-

:économfé Status could be consi&ered. A study which examined
gﬁesgﬂvar@ablés ;ould provide intérestjng and ;aluable iﬁ}or-
mation, T%‘is recommended that such a studyybe done.

7. It is‘recommended that the workshop be extended to a short
course of two weeks duration. This would provide time and
.apportunity for the practice of the newly acquired skills of

. p!ari:‘{ciban*ts._ " '

8. Should this'study be rep1jcated;lit is recommeded that thg
investigato} postteét on a delayed basis to déterMine whether:

or not skills and kﬁow1edge'were maintained. As well, the

A
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L

2. The workshop,'because of its total-immersion nature, afforded
11§t1e opportunity for distractions.. This factor probably contributed i
to the change in attitudes in such a short perida of time. Partici-
pation demanded long hours and hard work, but tge atmosphere was informal,
relaxed, and friendly. As all partigipants had had nd previous
bxpe?ience with media production, there was also much enthusiasm‘énd
excitement. Participants did recognize the more serious implications
of'the.workshop as we]],,hoﬁever. Many could state sound educational
reasons for the inclusion of me&ia in school programs.
3. Both types of participants enjoyed the opportunity to work
' togéther. Teachérs feTt.no discomfort in adopting the role of 1learner,
neither did they dominate in fhe plaming of projects by the small
groups. Teaéhers were generally happy to work with students on a

different basis than the regular classroom situation affords. Studeats

also.responded well to this new_re1ationship, and many felt that they

would appreciate’ their teachers more as persons in the future. .

Re¢omnendations

'lBe;éuse this was a field study with limited generalizability,
the résults call for *further research: . ~ '
1. The workshop was of fixed format, of two and one half days
duration. No attempt was made to test the worksﬁop over a

longer period of time. It is recommended that the wofkshop be

b
P RAUNSESGN NRNCIP
, .

tested in this manner in the future.
‘2. The workshop involved students of grade eleven only. There is

no reason why, with minor adaptatiohs, the workshop would not be

T
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investigator might conduct follow-up interviews at a later date
to determine whether or not changes in attitude toward media

resulted in greater use of medija by teachers in the classroom,
%, Summar,

The development of in-service programs whﬁchfare effective, and
which can be imp]émentgd by'educational authorities with minimal
problems is a basic educational need. Teachers in the field need
experiences which wdll keep alive their enthusiasm and their desire to
provide the best education possible for those in their care. The Media

Production Workshop provided such an experience.
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’ Preface

This guidebook has taken shape over a one year period, h_ut‘its
roots extend back to six _years ago. whiie'teachiné_' English to semior -
h1gh school students on St. Brendan 5 I became _interested in media ~
_ ,productwn through Memorial Un1vers1ty S Exten;,mn Servtce field staff.
| As many of my students were not print priented it seemed logical
to provide other means of communicating the.1'r ideas, thoughts, and
impressions, thus meniia became integrated into the t;ngh'sh program.
% White sensing that this was good, 1 of course had .no definitive
; p.r'o'of that media involvement was of benefit to my students. Concern

‘ ' for feﬂpw teachers and their re]uctance to work with media existed, ' N

| but beyond encoiuraging part1c1pat1on among staff little could be done

lacking proof of success. The past two years of graduate study pro- .
v1ded the opportumty to delve further into this matter .

" As a teacher with vamed experwence over%he past twe] ve years,
1 can assure you. that the Medm Product1on workshop will prove -to be

one of the most exciting learmng exper1 ences your students wﬂl share

; : ._They will: expemence the Joy of corrghumcatmg throdgh medla wh1ch are
o o mean1ngfu1 to them, the 1nv01vement With new and d1fferent processes,
A ' E the fun provaded through group work and the 1nforma] 1earmng en- :
'v1ronment and- success and prlde in the1r ac@mphshments e ’ ‘
;.:""',Z: ' R . What 1. have presented in the-following pages” are p'lans and techmques.‘, L S

“for presentmg a med1a workshop f0r students I want _you to share 1n the

'exper1ences wh1ch media product\lon afforng Maybe you too will fmd




i

T TABLE OF CONTENTS

- . ¢
Y- :
.

Preface . ., . . . .. e

General Information . . . . . . . . « . - . . e e e 1 }.
Y L Wy Media? . ) 2 ;
The Workshop o.7 . v « v v v v o v v e e e e e e e e e e e 6 *ﬁ'.
! Workshop Aims . . . . . . ..o e 8 i”
Workshop Format . . . . . . . . P - .. 9
Workshop Schedule . . . . . . . . . . ... e 10 -
The Communication Process . - . . . . . . .. e e e 14 §:~Y
: |

The Storyboard Process . . . . . . . e e e 16 ;
t l .-\ .:
Basic Plot Outlines . . ... . . . . .. e e e e e e 18 -

FilmStudy . . . ... . ... .. 20
. ' Communications Experiences . . . . . . . . . . .. .i. Ce . 21
Workshop Equipment and Materia]g . Cee .:. .. .”; s 27
Resource Materials . . . . N T 28 -,
Materials Display . . . oL T TR
Recommended Readings . ;'. e e e e e e e _ .:f . ./24/. . ' -3 : | ; “

Y Workshop Evaluation Form . . . .. .. . ...

i

..é‘ R

A
s
S

G-

5

4

.
o .

-
. .
. . .
‘ 2 . )
4\
RN
o . , A - . .
- KR SR . Ny
° .- 2 . by . ’ . N
v . L. I
. . - . - . . .
~ :' 1: K ..
. . . Y ...
o . L | i . .-
Vo R 4 -




General 1 nformation

'The Baclground

The Mema and. Cémmumcatwns workshop was des1gned as part1a1
fulfillment of the requ1rements, for the degree of Master of Education
at Memorial University. It was tested in the Gander-Bonavista area

“and in St. John's. ) _

The wor‘kshop was designed for two purboses [ fe1t that Enghsh
teachers generally were not- lakmg full adVantage of media in- teach'ing
high school English comgrses thus tﬁe workshop was mtended to prov1 de
in- serv1ce education for‘,Enghsh teachers im the hope that 1nvoTvement
in media produ\ctwn would spark an 1n§er¢st in usmg media to a
greate;* extent in the classroom. |

As well the workshop was des1 gned so that Enghsh teachers you]d
be able 'to. conEuct it w1th their h1gh school c]asses Flor this

reason a teacher gmde outhmng a t1v1t1es, equ1pment prbcedu'res,

Wl

and backgroung information has beé prov?ded

74
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Lot T ‘ ,
, S .
that media Utilization in English studies‘is not a frill, but a valid I§
learning experience. ' )
— . : .
- ‘ - Mar.y‘ Kené.edy
'\ ,_ Memorial University of Newfoundiand, 1978. | .
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+Visual Titeracy, the area of education concerned with the development
of vi.s‘uaT competencies through seeing and i,ntegrating_ other sensory .
experiences, ﬁaS'?s,ound psychological foun,dqtioﬁs which form the basis . * ) -
: of child-centered learning. They are: o . -~
2 1. Child eonce;}tuaﬁza'tion emanates hatural'ly fro:i) a pro-:.
| gression of experien(c)es which.' form a framework.for later ]earm‘qé
2. A chﬂd begins at an- ear‘]y age to deve'iop a \l1sua1 vocabu;

tary which takes on meaning to the e\xtent that hle'can interact with the,

1tems and processes seen. ' ’ ) I ‘
3. In.the process of dﬂg]op‘i/ng @ visuale lapguage chi—1dren need

, .
% much practice in ordering and sequencing visually if. they are to- order

and sequence 1deas verbal 1y ]ater on. e _ B -,
Why media? Becaus%medm study makes 1earn1ng -mbre meamngful in -

the 1970's . Our students are living 1n a highly visual age, brought

about by advances 1n technology. Satellites ring the g]obe with

- v1sua1 1nformat1on makmg the world th@ new c]assr'oorn (Nuel1, 1977)

S ‘ He as educators can np.longer afford -to remﬁ\-n tota]]_y cbmm tted to -

[¢

verbal hteracy on]y, @pn those-m our care recewe c.ontmuous messa'ges_ N

through v1sua'l media such as te]ev1510n, ﬁ]ms, and magazine adver— : L
L) hd 5 . . '._ﬁ"
tising, all .of wh1ch are mon/e persuaswe and pervaswe than the messages . '
- . » . }
. we tra‘nsmt e . ) o . o "'.,
\ . . :‘ b . . oY
‘ Why med1a? Because média study is strong]y re'lated to Enghsh

.stud-_y, Both ar’e based in conmum catwns The -pirposes’ of v15ua1

hterac)/ trammg apply dwectly to those of verbeﬂ 11 teracy. .
\ ¢ . TN, P
1. .To teach chﬂdren to read v1sua15 w1thask1ﬂ L R R &

V T ' . 2 To teach chﬂdren to . wr'lte w1th v1$ua1s ' \) .
Ao AT & . R S S :




T or “Ther‘e s a film avaﬂab'le whi ch might be oka_y for.my grade. tens

Why Media?

Never before in the histor; of education has .it belen o] necq;ary'
to dtversify in our schools, our programs, our course content, and our ‘ ’ ’
methods. An issue long, neglected is the redefinition of the role of-/\//
media in education. The need to deal with th'is‘ jssue is the premise '
upon whi"ch the development of tae Media Production Workshop is based.
Ithis hoped that this guirde will clarify the qoestion of media study
in yiew of new deve]opnents, trends, and practices.

(4
1f educators can be persuaded to consider media in a new light, g

Jleaving behind the trad1t1ona1 "aud1ov1sua1 aid" 1mage I believe they

“will deve]op an mcreased dependence on media "--not as enri chment \/

1

devn:es to be. used 1f t1me permits, but rather as carequy p]anned

and in,teéﬁated parts of the teaching-learning exoeriénpe.“ (Kemp,, 1968, " ' B ;
Media is stﬂl considered to be an 1nstruct1ona1 a1g)a//most teachers

How often is one confronted mth "I think I' H show a ﬁ]mstmp on th1s“ o

"You know that film you showed in grade s1x last week. I thmk '
! S
show it in grade eleven Friday afternoon sThey need a br'eak"

PR -
CUPU Y SUPY IR S

Those involved - Wi th the s'tudy Of med]a are aware that ‘this ar‘ea'

v

shoultynot contmue to be cons1dered a supp]ement to teacher 1nstruct1on,

&. .
rather 1t can be the 1nstruct1on. This change in r01e 1s be1ng clam-. e
ﬁed through emphasis- on sensory exper1ences 1n 1earn1 ng (Kemp, 1968)

why med1 a? Because 1nvo1Vement w1tn med1a he]ps students to 1earn




P

wd

The world in€which our studemts will play 'and work is one of constant
" -~

,{:elev'ision','one imwhich billions are’'spent by advertisers bringing

their message to the masses, one of instant information and astounding

e]ectrdnic gadgetry. We are doing these students a grave disservice
by 1gnor1ng the reahty of the1r‘&vor1d .

There is a world aof dlfference between the.modern home
environment of integrated elecAric information and the o
_ classroom. Today"s television child is attuned to up-" ~
Ao to-the-minute "aduMt" news--in¥lation, rioting, war, taxes,

: ime, bathing beauties—-and is bewildered when he enters
the nineteenth century environment that still characterizes
the educatianal establishment, where information .is scarce
but ordered and structured by fragmented c]assmed
patterns, subJects, and schedules.

{(McLuhan & Fiore, 1967)

Why me‘dwla"’ Because ve' 1ove and care for those we teach. We want-
. to make the1r learning expemences as meamngfu1 as possible, as
o ‘ exc1t1ng and st1mu]at1ng as the world around them; we want to open . ;’f
doors prev.mus]y barred to them; we exult in the glow which accom-
panies 1earm’ng, the 11'lght in the eyes when a new"-'c'oncelptl is arrived
:'. - Lat.' “We are teachers, and as such we must grow with our students '
and our world. o . S | ..

Re ferences ‘ Coe e , RS
—_—T : Lot T . . ’

.
4
~ : " . °

Fransecky, R. B., & Debes: J. L. Visudl Literacy: . A Way to Learn--

. A Way to Teach. A Washington: Association for E‘ducat1 ona1 R
;o Commumcatwns and Techno]ogy, 1972, ER o B .
) Kemp, J E. Planning and Producmg Aud10v1sua1 Mater1a1s.> Sdran-t:on,b' L :
_ Pennsyivania: aChand'l‘br Pubhshmgqpompany, 1963. R o ~
\ Mcl.uhan, M., & F1ore Q The Med1um is.. the Massage. Tpronto Ban;én} 3;‘ Co ’
e Books Inc. , 1967 B N . _ ey
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TurDayne, (. M. The Mytn of Metaphor‘ Co]umbw Umver!‘n ty of Southf £

Caroling. Press 1971 - R e T




L of tasks and reSpons1bﬂ1t1es, and the fostemng of a coc perat1 ve approach

_‘ ",pare students more quy to hve as funct1on1ng member)s of éoday S soc1et_y

3. To teach children to translate from visual language to
verbal ,'I'anguag_e and vice versa.

Fransecky ‘and. Debes (1972) see a strong relationship between

. visual and verbal skills, and make a case’ for the development of both.

o

"Fa'r"f"romlbe'ing a‘‘retreat from the: mrd:'?fvisuﬂ literacy activities,
draw on a multi-language mode1--a model fivrmly _c.;rounded in the total
experience of ‘chﬂld‘r'en" (p. 11). |

| Researchers in visual.1literacy have been focussing on the effects

A -

of visual literacy programs on oral and written language facility.

‘Studies include analysis and definition of the relationship between

visual and verbal language systems (Turbayne, 1970). "Researchérs have !

posited that when children are trained to use théir existing ' passweg
V1sua1 vocab/La'ry they can handle verbal 'Ianguage processes with fiore
ease and purpose. " (Fransecky & Debes, 1972, p. 23). w

Why media? Because medla work is exciting, and offers an alter—

native to tradit1ona1 learning experiences. Involvement of the learner

<

in such medla expem ehces as fﬂm study sessmns, te]ewswn com-

‘munication t»echmques, and the productwn of med1ated programs brmgs

nove]ty to the 1earmng process It prov1des a we]come charlge from the

normal c]assroom routme The exci temen‘t generated by pro

accompamed by the thrill of seemg the f1mshed product p ov1des strong

motwatwn Medw ]ends 1tse1f reach 1y to group: actmh s, the sharmg

» [l

among the 1earners The c1assroom ‘comes ahve R

Why media? Because study of and anvo'l vement w1 th edia wﬂﬂ pre-

e /e

N PN
|

a
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3. Production. Participants are expected to complete group

productions using suitab)e media. ’
i’ 7 Cy *

4. Awareness. Through the viewing of“sefected films, slides,

and other materials, partic%panté.are made aware of the benefits of

usinéimedia in ‘high school English courses.

80




The Workshop g

The workshop js‘inte‘nded to providea total immersion -éxp,e?ileﬁse. ) /
'Pélrticipen'.ts are involved for a total of thi rty hours, over a t\&o and |
one half day period Whe ther or not teachers wish to conduct the
workshop in this manner or diffuse the thirty hovr period throughout
)" 2 number of days shou]d be dec1ded oh the basis of teaching constraints
and school- schedules. A sample Format is included in the teacher guidei .
but this can be adapted' to meet individual negdé.
‘.fhe ideal number of pa'rt{‘ci pants 1is a maxjmum_of -twent_y-five.

, This permits the -formation of several small groups. This number can

U

also be managed by two resource people. , ‘ . “
Expertise in. media is not really a necessary attribute of

v,{_: resource people. The media_productions undertaken can be s1mple,_

L e

utili zing available equ1pment and resburces, yet rewarding for parti-
cipants. Thorough p]anmng is required, however. The 'teacher o
guide prov1des 1nstr‘uct10ns in the processes 1nv01ved as wel'l as
) : | ‘ suggestwns aon’ vari ous aspects of productlon -
- J A vamety of actw1t1es is p]anned for the workshop Generaﬂy :" L ‘

e g\ere are four streams as follows:

. RN - . _1 Corhmunications : The med'lum and message aspects of: com-
o munlcatwns are stressed through d1scu551on5 and coxrmumcatlons

- B
L .

et as a tWO-Way process is demonstrated L e

£ R

,'|‘. 4 4'\' T :"'. l\ ‘ ) [
SR "_-2 ' Egmgment. Pamcwants are given the 0pp0rtun1ty tO USB a

:.j-.ﬁ'{ var1et_y of eqmpment Prachcal tasks 1nVolvmg use of equ1pment
S RN N

T -f.;.t,,are prov1ded s0 that 1earmng wﬂl be meamngfuh.'. — ' "- G
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- “MWorkshop Fbrmat ) | .
Introductwn e L e
o B The workshop includes seyen sess1ons of approx1mate1y four hours- - K
éach. In ‘testing, the workshop, these sesswns ran cons’ecutwe]y for TR ,
i :6 . two and one lhah‘ days b&ginning with an evenmg sesswn as foﬂowst "
Selssivor'l.':()ﬁwe' e e e EVer;'ilng o e g Sy
‘ Se_;.si'on Two .. e . ‘."‘:.Mox‘r!ji\g .. ‘ |
- - 7, | Session Threé . .l e e . A_fterndon_ N o ; | -
L A 'ay:}  Session Four” . . .. B Cw P Evenj';ng _,y-: A
.. - ‘S""é'ssion'. Five . ... ) C . Morning . : - = ;
) .,' . .Session Six. : ... L, _Aftérnpon' | - | |
, ; oo SessmnA Seven . . . . . e e Evening. | :‘ ’ T
‘ ,'| ‘ ‘A t1‘;h‘§1y schedu]ed agenda denotmg Spec1f1c actnntles fc;r all ‘ A
’ e t1me s1ots 1s. not feas1b1e as productlon work seems to generate ltS ' !
o R oWn n;omentum wh1ch should' not be inter‘rupted For thr:; reason, a. . o
‘ ,'geq\eréf ‘format suggestmg tlme requ1 rements of each act1 vity, 1s deemed“ L
- o more su1 table to the smooth opera‘non of the workshop .
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E - Morkshop Aims Co - S c L
General Aj-rﬁs ‘ -
The general aims of the workshop-are as foHows: I N t .

or 1. To prov1de part1 c1pants with-the opportunity to acquire the
skills n9cessary to operate audiavisual equ1pment ' Co .

2. To prov‘1‘de participanfts with the opportunity to proddce

media software.': . ’ , o

3 "To demonstrate some of the advantages of media utili zatwn E
inyEnglish educatqon {
4. To jncrease awareness of the conmunicatiorln. process. '_ ) S

Spéci f.'i'c Objectives _ L “{
| The specific'objeofi\fe‘s of the workshop"are aj follows: ‘\l
1. Part1c1pants wﬂ] be capable of operating equ1pment used
during the workshop. = o o < S -

2. Part1c1pants wﬂl know the proper procedure for.planning and '

'prodUCmg matena1s ' B - .'*-1 e :.' R

3. Part1c1pants will_.have an mcreased awareness ‘of the beneﬁ ts
of usmg media in Enghsh educat1on. i:, : B
| 4. Par't1c1pants w111 gam 1ns1ght nto the basu: components o)f

' w Lo ' L o S
_the commumcatmn process. o U o T T

- 5. Part1c1pants wﬂ] gain an awareness of the beneﬁts of

. enJoyment in. the 1earn1ng process.




" Workshdp Schedule C L

¢ . N . . Lo . . . " . A

- Session One.. Evenmg \f, Co e S I T P S e T

‘, Al | P ‘. 41: . A .'l/

. ' * 'u . L . -.I ", A
— S Commum’catwns EXPEY‘]EHCE' Eolour ccded Name Tags (60 m1n )4‘ e

' e Thxs actmty gives part1c1pqnts the opportumty to meet SRS A
gy . S
" : . one another, and creates a sp1r1t of fmendsmp and in- )

p s formality. * . R R ‘ o
i S 2. Instrucf‘ionS‘ worksmp Informatwn K1t (30 m‘inl.)"—d
. -~ This. ses§1on g1 ves part1c1pants an opportumty to. g
, examine the hand outs -and ask questmns on the workshop
: y 3 Productmn Omentatmn, K (45 mln ) R ) ’
‘7 _ Types of medw product'\ons, equipment or1entat1on ,- P
T o and. pr;odluctwn techmques are dEa'lt mth ; 7\

et 4 D1scu5510n:, Vlsual hter‘acy and commumcatmns. (20 m1n )

I'he concept of v1sua1 11teracy is 1ntroduced and a

T R - _" dlscusswn on the c‘onrnumcatwn procesffol]ows.
., 5 Viem ng Sessmn Te]empathx (30 mm ) / ‘ _‘;;\ L
: ' T A - Uns fﬂm pres‘ents a detaﬂed stady o te1e\ns1on as a 3
i R med1 um, pnd demonstra‘tes how teJev1s1on conmum cates go%:,\he.-
, . masses. A A | |
," J 6, Dlscusswon' - Te]emgathy _(,30 mm )

T "- - soc1ety

L et

-' 'Parti
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1. Instructwn Storyboards and Scripts. (60 min.)

- 2.‘:Hr1te on F&]m (15 mun) R "

‘ 5. ,Productwn Tasks. (30 min. ) o ST

. D1scusswn. Very mce, very mce

. “fﬂin 1s co]oured by what 1s mthm the v1ewer

-~
o » "B
3
- ! » e v - L -
- K ..
L] n .’ by .
: v , X Lt
N 1]
\— . - ) i 84 ©
S 1 | S
. ° o ‘ I s . . . :
. . N ’ . . . ' .t
_ Session Two: Morning - ) - _ : T ":‘J

Groups are Jinstructed v storyboardmg and scv ,st1 ng,

and, gwen bas1c plot 0ut‘|1ne$ w1th wh1ch to practl,ce. I
;. .
The process of producmg mov1es through wr1t1ng d1rect1y

: -on bleached ﬁ]m 1s mtroduced : Fﬂm s’ prov1ded for' those

'mth free t?ﬁe durmg produetwns ., = % L
3. V1ew1ng Sessmn Student Product;ons (36 m1n ) . , o o L '
A. number' of short productwns comp]eted by students i |
h{ed1a courses at Memom_a]- Umvermty a.r-e-presented,'so that. | o :
! partie‘.idahts can see the type of lpro'je_cts; whic'h"ca_n be = - N > : §
comp]ete*d in ‘vérious media. ‘_ | ‘ } ll
'4. %roductwn Chmce (45 min. ) " .. ' '\ lt

" Groups dec1de .on productmns to be. completed. S‘peci'fic'_ '

o

tasks mc]udevcho-lce of medwm, the t1,tle, and a basic hl,o_t

outhne.

Groups 14 st the tasks 1nvoWed m the productwn ahd ’
. , v

ass1g?ﬁ members to spemﬁc ‘tasks.

SN

6. ,.-"V1ew1 ng Sessmn. Very nice, very nice. .(1.0‘m]'n.');'

«

Th1s d1scuss1on 1nVo1ves the persona] aspect of commum- .
'o. .catwns thrOugh film, te1ev1smon and audm exper*lences. -

Emphas1s is p1aced on “the fact that one’ 's: View, of th1s




L .
"Session Three: Afternoon S - " :
T N H . . . . 2 IR

1. Production'P‘lanni-r}g: Storybpards and S‘c'r’ip't's.‘ A90 min.} . - .
Small Qfoups_co’mb]ete Sfov;yboarc_j? or scripts,: R

’

’ N . ¢ ' Y c- . .
-, production work can commence. . BN

‘_ 2. P\'oductwn. (120 m1n )

Part1c1pants are’ 1nv01ved m productmn tasks. : col T

. . .

'_-__”Sessicn” Four-.""E'Vehing - " ol e e e

Ce '1". Productwn (120 m1n ) | .',-l A T PRI S
_ ce e ’ LA "'.-‘-"' _ _.":-‘~,.\ 'f
Th1s sesswn contmues w1th productwn tasks. L e

2. . V1ew1ng Sesswn 'Half Masted ‘Schooner . . R : o _
' Carousel . R

-7"'. 'ﬂ'Mosaic :
v o v : onaensed Lream of Beat]es '

-3 Disc‘usSion? "Films, (30 m1n) v" R ’ '. “} .

"l "' e - . . : .
: . : o Considers-film as an art form,, and discusses the = . .

techniqués :of £i1m as" a mediun, e

] ". session Five: -Moring < ' .ot v S
- . AN _' ) . . S " @ ) % ,' ','.. ,. ]
‘ 1. Productwn (180 min. ) : IR SO
'. " This sesmon contmues mth pmductwn tasks. A.H'.' Co T ‘
fﬂm must be shot SO that 1t ca\n be deve]oped ' :
B Se.ssion' Six: A'i’terno‘on » /4' . '" L S
N . Pmduc’ﬂ& (240 min.) - e | o
Productmn tasks completed, and components of production .. © .
Lo = a.s;;embled. '
M . o "(
‘ ‘ _ . i




: Session Seven: Evening. ‘ _ S ' =
... 1. -Discussion: -Workshop (30'min.) « -~ - o 0. . S
- ‘ . _ ' - Th1s d1scusswn shou]d 1nch1de a verba] eva]uatwn of ‘

LT S the workshop expeﬁence énd future plans for med1a work in.

=
{-
AR
h
A

Enghsh S A

T L 2. V1ew1ng sessmn and d1scusso1on' Productmns (60 mm ) SRR

Product1 ons comp'le‘ced ‘during the workshop are V1ewed
: and d1s‘cussed | : '

-\‘ ‘ .':" . "- e ':.'

s, Vet

""-"j.'workshop C]ean up (45 mm ) SRR

Part1c1pants he]p in genera] c]ean UP and packmg of e T Ly
3 ,5.:--equ1pment and matema]s - | o E
4." Socla] (60 m1n ) , , Y >

f B Part1c1pants have a soc1a1 hour w1th appropmate R

% . f.
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S B 77 The Eommunicaticdn Process o

T P 'th-' ,'."-'.Sayswhat" -:-Tlowmﬁ‘-"

d . Communicator - " - Message AN Audlenge
R O A SO S S S
CET AR D S Co '%ﬁ;f;; SRS ‘ég.3.5'-f”‘"}i;‘Qi'ﬁlxy“
j) Ve T y.:g'”‘WhO The Commun1cator x,~f - -,:.jfk- D e
R R TR S N U LT

1. ,Is he b1ased foﬁ or aga1nst the message? kS

'jf’;;ﬁ[e:”;2¥=f00 gestures and express10ns 1nf1uence what’he 15 say1ng?

PR A \ ~h .

SN '3‘555'1f.fi(33-“15 he expre551ng h1s V1Fws, ‘or’ the v1ews of a spon!ﬁ?ﬁng agency7 fﬂf;i;ff'f-@'ﬁ

-fqﬁ.‘Do persona1 be]mefs 1nf1uence hms message7 - -f.ﬁ_ i;“'
» ca e '."n‘q.‘r"

-, - - 5. is he conv1nc1ng? 'fi" ‘ _Lf e N T

6. _Is'he using med1a techn}ques to se11 h1s messag37 | I i
Il' ‘ LT 7 s he know1edgab1e about the meSsage" - ‘ ‘ _.» . L
.Nhat - Th Message , ai. o }:fi::; ;t;; ;o Rt
; _j.1;”ils 1t sdmeth1ng 1mportant and s1gn1f1cant7 ._1'ii 7}.. | _ :
.;24 -.."IS the °°”te“t P"esented In; an Or’deﬂy sequence? R --',f‘,-._':',f°""1;.;-""‘j
" - 3 ..'-"Does the message Slﬂt the aud1ence’? : \ , Lx X :
;J' . .4; ~.Is 1t b1ased7::vmi J%fﬂ‘>¢ ?‘iv"f.°f 1,3 :;‘;;; 5":; i :*'efyfiﬁlfetgcggu
- ;::3-.a.-,,5, .Are the ba31c components repeated to. emphas1ze the message7 Cd ‘
. e ' S e,

ﬁ?'fzi“ f””": o G,f'Is it presented w1th sty1e7 "‘h_ﬁ'ﬁ ﬂ;;'?'?7¢,'5':;‘5(;15;'ii4{11

.'Tftii:;"fﬁjl;i;fﬂ7{ :Does it Have c]ar1ty of purpo;e7 "l]f'd':::'"" i:'ffﬁ ;‘:yxﬁ'f’-' E
S R g T T
‘ . Whom" The’-‘AUdiehce'\ : ‘_,’ S e Sl
s ;;ff?':ir' At whom s the'message d1rected7 ":17'E{';~:.f7:'ﬁ-:ﬁ > ﬁ; ' N
o . ; :  2' What is: a]ready knbwn about the message7 ;;{;{;éu-; K ,%f




v LR '.‘ oo T - o - ~ N "'( y o 3 ' - . _-4\.‘_:'
R AR Does the message confhct w1th trad1 twona] va]ues and behefs he]d N

: ‘by the aﬁdlence? " . S R N it

‘;'.,‘Is thewessage 5u1ted t.o the 1nteﬂectua1 1eve] of the aud1ence?

P e T Is the message smted to the. soc1a1 and economc status of ;the

'f-i ,How "The Medlum, ""-: e =
S I-.wh1ch-med1a are avaﬂab]e for the preSentatn an ofl the message?

:_".,what are the hm1 tatwns of these medla? : . | f,," Lo
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fhe storyboard proceﬁs 1s tha’] to the plannmg of any medja

K

pro~

| qiuctmn It- has three compoqents 4 sketch of the v1sua1 a‘descmption

Of ‘the vrsua'l and the narratmn.’«:-_zf . ,

v

vt i.

Once a dec1smn has been reached on the top1c to be presented

"a basn: ptot outhne should be compl ted This IS s1mp}y a gﬂnera]

treated Jin, tpe productmn.

Example of pre-planmng PRSP
Top1c. s Nmter : B ‘;: V. I ",_-.. col

BaSM; Plot 0uthne 1 Genera] statement on the beauty of
ST e winter o

L f.-,.,, ‘1;' wmter sports sknng, skatmg,. . '
I tobogarmmg R o

oy

| chﬂdren and wmter-'-: snowbaﬂs-,fii-_:..' R

ohck‘mg “‘;’.‘" : A 1, I
LY P o wmter is.quiet: country scenes, Sl
Sy .. wogded. trails. | = . S I
AR , " Minter-is for the young, and the R S |
’ ' ':.f-;:?ﬁ-'.','ﬁ'r-,-='j_-i _!, T young at: heart o ‘4.-"-'- : S PTINY.

Upon the éomp]etmn of a basu: p]ot outhne e

N Tyl

nough deve]opment‘ o
emsts to begm the storyboard process.. k .

| L erampler Storyboard Card .- SR T

‘ R N CAPA P T Proaect Card no. ". L e
S TR Draw sketch of ‘ 5 ! ST

v1sua1 here Productwn notes" J o R

N .\_.','

o~

I S

7 Narra tiong . T




A,A'N

the v1sua'l

Begm by choosmg the f\ rst nsual

1n the box on the card

A Lo,

produch on notes descr1be the V1Sua1

,‘».

necessar_y for tvm reasons'

L

' Iof the shot the baokground or the 11ghtmg

The next

1,

<

In .the space to the s1de of the box, marked

Th'lS Verbcﬂ descr‘wtwn 15
. . : 16

,1 : rhe sketch m‘ll not g1ve spec1f1c 1nf0rm3t,lon as xhe ang1e

T

shooting ‘t,,he visua]s may not be the one who comp]eted the storyboard
.. %.

sk 1s to dec1de upon the audw wh1ch wﬂl accompan_y

Aucho 1s noted 1n the

Draw a. sketch of th1s v15ua1

il

‘h "
Tlns could be in: the ’r‘orm of musm for the begmmng scenes, e

rhe productwn cou]d 1nvo1ve a number of peop]e, thus the person

or narratwn may begm mth the f1rst v1sua] N
S TR - AT SR BT

)t

R L

; narr’&‘tlon sect1on of each card m e C

\"'

E&ch card has space for two nUmbers at the top r1ght corner.

-

Th1s 1s of va]ue to those-workmg dn more than one productmn s1mu1-...

taneously, or for fﬂmg purposes

for sequencmg of the productmn. '

- 'r,E.x'a.'?iﬁ'l é..= :

ol

The space marked No, 1s des1gned

*.'.:{n L

Conplateg Stooard tara, -1

. Background mus1 (o

Narration::
R Voice..over:.

PmJect ] ‘

L Product1 on notes' R

- ‘shot, wi nter scene.:r . .y [l
. Hi 115 and trées - covered e e

- Later afters i ,

...'.w1th 'SnOW. o
""fnoon, natura] 11ght1ng,, D

er: Winter means many thmgs to sl
A many peop]e

No 1 T
long

Color My wond

The space marked progect 1s des1gned to record the produetwn in progress

. —
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To prov1de pract1ce at storyboardmg‘ind scr1pt1ng, basw plot

e outhnes are necessary. These bas1c p]ot out]mes shou]d 1nc1ude ‘;' ,‘ O

. S spemﬁc 1nfonnat1ornabout a Short ep1 sode or scene, so that part1 c1-

- pants carr deve]op a p]an for a shor‘cJ productt on from the 1nformat10n .
| : ; g1 ve‘n' 5 N EN R e "
ST F1 ve, examp]es of basm p]ot outhnes fcﬂ_lo& These can be ~'
e ut1hzed or you may wtsh to deve]op 5uch outhnes yourself to meet T
- | N the needs of your &):u cular group o ' 2
Bas1c Outhne o L T
_ T1t]e / AN

Medwm.. V1deotape Recordmg N
. Characters. y rhree. Man, bhfe, ‘Teenage Son. ‘\ o

Settmg '.'meg Room L , B

S $ynopsns,:l_-~,7.";'.'\The son has faﬂed Grade Ten. Mother support ?,
L.l wsony and ‘does not -want Fathér to.be tod. harsh wit _
: '-_,'.him., Father 1s very angry with. both mother and son.

Ce i T T

.
.

) | T]t]&“ .,‘7‘. N P . -

Med1 um' -iSTj'de ‘Tépe- : : ‘

7/

Characters.. ._'One. Narrator SRR - T AT

Settmg.:' s 'Country Scene

Synops1s‘:':"-" A poet1c descnphzn of autumn' «p'resented throygh
e '.;-,words mus1c, and 1sua] wmages ,




AN
2y,

o Bds i c

-1 ‘Basi

: .'; x’ Med)um"'d I AudIo tape
Charalct@rs. Two

Sethfng"' é Cjaussr'opm.,_‘

il
~'e
j"'kédiu['

char

Sett‘["g"‘ \? JOhn s wat&{ront ‘.:-;"rf R R
Synopsy's,fi'll he narrator will® prowde/a

L

T1t1e 3

Medwn

Cﬁ.'.a_rac

m:t , Shde Tape

.!-.‘

-"';Sét,';_'ihg'. LY Stud1o el T

'S _ynops; §:

.c:'.l—‘(')ut‘]fne‘a.: S

[

Teacher, Lea rner.

- Tife! teacher: iy’ explammg to tHe student how to
fw% cassette tape recorder. K A

e Sl ; 5“ I S
T . ERRVE -
N Lt e . L v P e N P ..
P, A - ' N ¢
N o . L]
N e 3 *
.“ -
"

’cers. .'—One"' Narrator /7 BT AN TS A

conmentary on the s1ghts _
and SOunds of the waterfront and shrroundmg areas; ‘v\_ 0

Outhne 5

* )‘hdeotape Rec'.r"‘mg o '
;érs* Three-:‘ Modc‘arator, Two Guests - f;‘.

Sy The moderator mH ask the guests‘ o, J-espond to a number
cel of‘questmns and comments on Joey Smanood v,

¢




L
»
I
-
s
.‘1
.-

-

Lead Questtons A

for you7 :

.:"‘ - \’ /\

P Fﬂm smay . RERares

the fﬂm to the exp\ertence of the wewer Rather han requnmng an

o

obaectwe ana]ys;s of the ﬁ} fconsnstmg of attempts to dec1de upon .A

the theme, ,how the message M

to say,,a subJectwe ‘ana]yms based o the effec',’ of the fﬂm on the

7

wewer 1s des1red rhe dtscus{smn 1eader shou]d emphas1ze that we

s re]ated and what the fﬂm maker meant '

’The recommended approach ’co the fﬂm study ‘&e\ismns 1y€o re]ate " -

get frdm & fﬂm expemence what we brmg 1o’ 1t hence a subﬁectwe & IO

1mpress1on relatmg to past exper1ence%s vahd ‘
: A nUmber of questwns shou]d be asked of mdiv1duals, and var_y]ng

.....

answers and opmions,wﬂ] resu]t 1(a hve]y d15¢uss1on as each member

of the group related the fﬂm to his woﬂd

_%w .

1 Nhat was the most memorab]pw sua1 expemence for you?
2 ~ why d1d %15 part1cu1ar \nﬁa] 1mage attract your attentlon?
3 Is there anytrung _you de not ]1ke about the fﬂm" o

4 %hy d]d you ﬁnd th‘ls‘ d1sagreeab) e?. - ey |

,",

Why do you thmk the fﬂm conveyed th1s message to you" L

EN

' "";-_7-,-, What 15 your overa]] sensory 1mpress1on of th1s fﬂm?

Nhy d1d or d1d not the ﬁ]m prov1 de a meamngfui exper1ence

,
.
Do —
N LN N .
. . oo
t N b, N ' A
. Lo Ve R PR A - Ny - . ' . s 4 ety
i R M IR et S S L AP AL e - T
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E e

SRS h <ok

el
e b} the xci tement of med1a productwn,- j/’ R _ ) ' - ;
\ " i.i Tgflensure that the commu?\?ations facet w111 remam as ‘memorable. ‘
;l ,: 1n retrOSpect as the melha facet, ct1v1 t1es mvo]vmg partm"' ts : "
PRSI shou1d be mc]uded A samp]e of such act1v1ties foHows / \ 3
Commumcatmns Expemence 1 Colour-Coded Name Tag S

o | hp Name tég

I'h1s act1 v1ty ShOU]d be the ﬁrst Of the works 5

.‘r

e G of dq fferent co]ours are distmbuted ens urtng that two or four of each
co]our‘ are mc]uded Part1c1pants are 1nstructed to meet mth a person .._fr; S
weamng the Same co]our name tag and chat for f1 ve mmutes.\:tbunng th1s .

t1me they wﬂl be expected to discover a. few mterestmg facts 1bout

thew partner At the s1gna1, part1c1pants wﬂ] return to the ahd'e_.‘_' o

. group and m turn 1ntroduce then- partners 5 sham ng mth the wh " )
“' {J\ . . .. -Iv e '
R gmup somethmg of 1nterest they have d1scovered. .

.'_-- -’ '.l' . \,
R The purposes of_;i'ns exper1ence are‘

- P e N T e
Y - - S

-;.f:-_'i | 1 To create a spmt of fnendsmp and cooperation

. . 3 2 To prov1de a11 part1c1pants w1th the opportumt_y to

commumcate verbaﬂy. i :‘.-‘ PR

- . R A . "‘r,«

Conmumcatwns Expenence 2 People Problem. S

N '_ Part1c1pants are d1v1ded 1nto smaﬂ groups of four to six, and

S are g1 ven a prob]em mvo]vmg a rezﬂ 11fe sxtuat1bn 1n wh1ch an 1s]and




B . . ca . N “ . et s H R
R APALAET S Coms .e s P T PERES e tara s P TR P et S N DA
T T T T TR i e b i e e gy PEIIMALS TR T

. ' . - . L . v e ‘.l"r; U R e <

: e - , .. / . l:‘ - "_': ‘\‘ 1 , ' *

.::7.' :’ ' . . .' ‘ o n: '." * 22 t -‘." .:‘.‘"L, .....:. “ “ ’” R :\ \I ';-;I'J < Al

B . o " f._f o e : n /
S . . [ ?,...\ N ,.‘ « 0 " - < ‘. T “a Ce e : W “ : a v ;
conmumty 1s to-lose aH 1ts résource peop'le beca@e of a prov1nc1\1~/ R

AL R s disaster These peop1e are c0n51dered essen.ta’al to the smooth runhwg .
U of the conmum t_y t}.hen the government dec1 des t0"return these peop]e ,'- o _' .

over a per1od of t1me, and\one at a time, part1c1pants must dec1 ae

.~

" which resource peop]e Jare mosf urgent]y needed and as a: %oup come el

f ‘!.

to an agreement on the .order 1n wh1ch the resource peop]e wm be
/.‘ e, '.," ,':,_ :

A sa%Te game sheet fol]ows. -

a - ..¢.

T rettﬁrned R I

‘ l'.-,:--'-'"".; - E To foster a sp;lr1t of cooperat}on m the commumcatmn process, .. '

RN K- ‘ Z\To emphas1ze the necesslty of poohng ldeas 1n a prob]em- : R aE
f e solvmg s1tuat10n>. ' LR e T T '5 S ',.': RPNV

o .- -




J\ .

You ‘hve on a sma]] 1s]and 1n Newfoundhand

1s1and

' every three months

"‘ s 23» ]

, v k,,

After s1x months these peop]e w1H be returned

' ~"vc1,ergyma-n;g
' Teae'her' .

Merchant

Hydro Worker a

Te1 e phone worker

Ne]Yare Of'h cer -

o

Doctor
Nurse

Mote] Operator

_"Ferry.Op'era't'or. S

- THE PEOE}’LE‘ PROBLEM . -

wh1ch you msh them returned to your commum ty

»
it

T S
N g

Your p rqvmce has

' Just suffered a ma.]or d1saster, but your 1s1and a]ong w1th aH other .
1s]and commun1t1 es around the coast has remamed unharmed A new _'
government has Just dec]ared a state of emergency and a]‘i’ 1s]ands mu;t
contmbute manpower wi th expertlse to stabﬂue ma1n1and conmumhes.

The fo]]owmg is-a hst of peop]e who have been removed from yOur

3"
P1ease rank the peop.}e accordang to the order 1n

- D'én'tis‘t

S

Posta] WOrker
Soc1a'l worker e s

i -‘-Beaut1c1an

EEL A

e VOi-l"A.gent

quuor Agent

L,
t.e

R ',2 Pohceman -

- ..‘.-.

_Fwemem :

one at a tHHE, .

Highiway "Worker e

CRE TR N )

-

L.
K3
!
1
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Communicatdions Experience 3: Rumour Game. ,
. ~ - . Hop
- A rewource persorrwrites a sentence on the flip chart prior to
[

this activity, and covers it with another sheet of paper. Partiedpants

“ " sit i circle formation

S _ . The resource person begins the expérieﬂge‘i}by
.-:"‘. o wh1sper1ng the sentence to the person seated next to him. Each pgnéon
".'ﬂ ‘ _ | 1n turn’ wh1spers the sentence to the next person just once. The 1aet
f h " _ ‘ perSOn in the gnoUp stands and reports what he has .vheard, mhich is '
: " | S ‘.:-",_ hkely 0 be very df‘ﬁferent from the oﬁgmal sentence. The resource
) | _' person t-hen exposes the sentence on the flip chart, and a d1scuss1on
oo ) v on this aspect of communications. foHows -
\ \ L The purposes of th1s expemence are: ’
'4{' - k ' (4/2 1. To emp‘hasne the need for clarity in commumcahons . .
p l.: , C L ox 20T emphaei;e, the importance of'h"sten]‘ng skills in the.
. L . -communications process. J ' S
. . 3. To.demonstrate the %aee with 'whii& )commum'cations 'can
.‘ *\J - lbecome 'disvtotfed. | T - .
D . Sample ’Sentence ‘
j' o \- J, ) : ' ' Johnny stubbed his toe when he k1cked the door. .
s : - ' ' .
oy A Commumcatwns Exﬁemence 4: Sguares
‘\.d) Sl - o This game is p1ayed in small groups. " To each group of' s‘1x
' ' d1str1bute an enve]ope conta1n1ng e1ghteen pieces of cardbpard, cut in
; A \ ' ) d1feferent shapes Have a member of the group d1str1bute the eighteen
| J p1ece5,\ SO that each ‘person - has three. . ' R “a
.‘ ' r _. F1ve rules need to be explamed R | '
) 1 1. No verbal conmumcahgn is permitted.
L7 .o e o o y
x ° ) e ‘

SEtaiW A AN AN NI 2N I AR € N A e el T TS A 5 L RN LI
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2. No non-verbal communication is permitted.
o .

3. Any group member may. give to any other members some or all

of his pieces.

s

4. If any or all pigces are offered, the-recfpient must

accept gthem. . . A

?

g‘*' 5. The recipient may then pass any ot'a11.his pieceé_to some-~

' one else. #*

'The dame i; comp]gted Qhen.gagh group mé%béf has .completed a
"squé;g.‘ ATl sfx:sduares mist be the same size. C ;
The purposes o% this’game aré:_ \
1. To gemenstrate the impbrténce'of communications.
2. To émphasize the need for cooperdtion and sharing, if wan i;,
to-function‘sbciaTIy.'

f fiye by distributing

Thid game can be played with groups

only fifteen pieces, or droups of four by d

pieces.

ributing only twelve

The'pieces and completed squares can be seen in the_f011owing 4

diagram,

<

N
'
)
1
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Resource Materials

o .

Six films. plus a select1on of student produced mater1als are

recommended for use 1n ‘the workshop fhese mater1a1s are ava1]ab1e

fn )

from a var1ety of sources in- St John S, as fo]lows

Center for Aud1o Vlsual Educat1on (CAVE) fx;:,’” . f,’jf :if"r
Hemorlal Un1vers1ty T T

Lot L T

' Instruct1ona1 Materials Division I R

Department of Education.

Nat1ona] Film Board
Pﬂeasantvi}]e.._

L1brany, ' .
Arts and Culture’ Center. " -
The films, with sources for eagh are as fol]ows

1. Telempathy. Center for Audio Vlsual Educat1o%

2. -Mosqjeﬂ Center for Aud1o Visual Educat]on ¥ ', | . ‘
3. - Carousel. HNational Film Board | 2 ' .
‘n.\. Half-MastedlSchponer. 1nstruct1ona1 Nhter1a?% D1;151on L
5. Very njce,,Very nicé. Center for Audlo.V1snaﬂ.Educat1onﬂ S 'l.;:i‘f7 o
6.. :6ondensed C}eam of Beaties | Libfdry, Arts anﬁ Cu]ture Center.
A var1ety of student product1ons are ava11ab{e through the ".. ' .
D1v1s1on of Learn1ng Resources of the Facu]ty of kducat1on, Memor1a1 ;

“»

Un1vers1ty of : Newfound]and

’.




)

v Workshop Equipment and Materials.

-
\

N

The following is a list of equipment and materials used in the

' -workshdp. Numbers of pieces~and amounts are not given, as this varies -

'-w1th ‘the number of . part1c1pants T . L
: * ' L ' Lk

It should be noted that the workshop can be held w1th much

less 50ph1st1cated equ1pment and mater1als, a]though th1s wou]d 11m1t o o -:iff’n
",the scope of ‘media product1ons undertaken‘by part1c1pants . -
e . R \ _ o . ,
§ ' Equipment o " Materials
Portablé Videotape Recorder ' Beached T6mm Film
Slide Projector ~ ~ STide Mourts _

. S]fdg_Mount Machine ° - Traq%parency'MQUnts o ' .L .;
- Slige Sorter Tray. o . Transparency Acetate - B
Visualmaker Kit - ' ‘Blank Cassette Tapes .. . i !
'Iﬁstamatic Camera . ' _ . Records ». I o S
Polaroid Camera'“ I © . Blank V1deotapes ‘

Cassette Recorder - g .. Reel to Reel Tapes

Reel to Reel Recordef S 3 f F11m Supp11es ,

Record Player = , ) _ Spare Proaector Lamps .
Overhead Projector [ .. " Flash Cubes : 'é?;' . | 'f‘,{'
" 16mm Movie Projector ' .. Construction Paper R B
F1]mstr1p Projector - ‘_ i'"._ M0untiﬁ§.Bohrd :
Viewing Screen | o " Newsprint . '
’Mﬁcfophohe S -*Rdbion Eetterg O a

Flip-Chart Stand . - L . Masking Tape - '

Take-up Réel S '.'; o B Fé]t{tib'Markers

'igxten51on Cord oL ;‘ ”'Storyboard'cards




4 " Peop]e to Peopje'

et

;';':ﬁf'féz ,Term1nal*$e1f.'“

. ;——3T~.Language1j§1gns,_and Symbo]s

Hﬁ}i{V?]“'nﬂf fsédé
" ~~;52 U festyle 2000

"1l33 Mass Media:

. (R

':Mm ti-,M,edia -Kits'. )

3:1;1;I. Advert1s1ng, the Image Makers.

;;1-6 .n'in F‘ﬂm's' ;

'"] Automat1c

T

4 \

3 Humanﬂ¢1es
.\
Toward the Year 2000

Néw'Yo?kE

| ,»F'ﬂ‘ms'tréigs

e :,v'. .

Nei York:

Persua51on and Propaganda

L s R ;;;;)'7
Center—foﬁ;fhé,;'.»;n —_—

Lo

New York

Product1ons

A

Sch]oat

P

Geppert.fj:f.;, RS

Impact on a Nat1on.
Gu1dance Assoc1ates

Tt

Inquwry 1nto the Future1*F€N1cago
P1easantv111e New YOrk
DR ‘

ConmUn1cat1ng_w1th Each Other

Center pr_the_Hdmaﬁitjes;.j S

néﬁgyerr;j:~ _

..'.-12 ‘:'w» oo

. .J' *"'.
.

Doubleday M’1t1 Med1a, Inc

~

-

-

PubTﬁcat1ons

Do It Yourse]f Mu]ti Med1a K1t
Med1a Product1ons. o

New York

J.\- .

The Med1um 1s.the Massage You Know
Board

.
- '...,

Ve ir‘nidn;ﬁ ; L,0"5 ' :Anball_‘éfs_ -

‘ ¢°‘“W5?S>-0h+6%-: ,

“stanford," California:

Phoen1x F11ms. -

New York" Natﬁonafgﬁd{;j;:w:~' '

- ~‘..\_'- .

SantaQAﬁaiiﬁ""?
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"Matefiajshbién1ay :&'L

v

An 1nterest1ng and vaTuab]e asset to any workshop 15 a materrals

dwsp]ay ThlS tends to become a qu1et corner where part1c1pants can

..,.

browse, and be 1ntroduced to 1nterest1ng mater1a]s ava11ab]e for use

Peop]e tend to v1s1t d1sp1ay areas during coffee breaks or spare

workshop ; ';,7;'g{]3: ?,; ﬂ'.“uj['?_bi‘“..g{_f “"”f“fj ;\;5, .

The fo]]ow1ng are mate#ta]s se]e;ted for the Med1a and '

Commun1cat1ons workshop

T 3 . 1 . . R ': - : . . S

moments If 1t 15 p0351b1e, a d1sp1ay area shou]d be 2 part of the 3 T

1. Bryars G and Ha]1 Th1s Book is. about Commun7cat1on 'New_f?‘

York McGraw-H1)1 Conmany, 1971

:2:_'Babr1e] . Th1nk1ng about Te]ev151on "Lohdohrf Okfbfd -¢£f’f*d‘:.

Unlvers1ty Press, 1973... AT

3. Krupar, K. R Commun1cat1ons Games Ngw-York:ﬁ"MaEhfllan;;{;If:fj_-'.A

Publlshing Company, 1974

i4; McLuhan M. and F1ore Q The Medxum s the Massage NéwﬁYOrk{f“;',

: Bantam Books, 1967 _ N .,:‘,;1,ﬁ

5. M1nor, E and Frye H: R Technlques for Produc1ng Visual

' Instructmna] Media,_Hiew York: ™ HeGrau-RITT Conpany, 1970.} :

ZJS.:iw1Ik1nson C. E. Edvcatlonal Media and You.. Toronto G L C
S Educat10na1 Mater151§ and Serv1ces, 7971 L

:ﬂ_ ;ﬂQiide-Tapegkithl -'i“"7gd.:\'t?f= .Q?:i;;7};f§'.if f‘;i . 'é 5 '.f.
Med1a and Mean1ng : New York Center for the Human1t1es . B

o 2 Human Values in-an Age of Techno1qu New Ygrk;.C,e,nt}eg(*:_fc»'r'_;'_,1‘.jh"<a"'7__f"'j"‘;""--‘-~ o :

Human1t1es R

T e e
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Marcoursé, R. Uéing.Object§.-:Iorbnt9:

Van Hostrand Reinhold Comparly, -

E Thea]]

’ .‘"C’CI

';“McLuhan,,M.

;i"Nuell \p{

-.a:Schramm,eW., Ly1e,~.

-7;s1ade M.

"”%Toffler,‘A.

1974. L

Undefbfand1hg'MedYa

[P

- t.

c e

h.‘ ..

Mcﬁraw Hﬂ] Book Company, 1965Y -

- McLuhan, & F1ore,_Q

The Extens1ons of Man

r

PP

Books, Inc N 1967

V1sua1 L1teracy Exp1a1ned

The Med1um 1s the Massage

Tgrontd:r

'f:TSch1111nger J i\ Med1a are Too]S for
- 19

Instruct1on 75 20 67~68

& Parker E B

Ch11dren

Med1a Message, 1977 6 8—10

Aud1ov1sua1

Te]eV151on in- the L1ves of our e el

fprohqgf'

%nﬁn@°ﬁjgwﬂ

T Ch1]dren Stanford Ca11forn1a

L

Stanford Unlyersnty Press, 1972

Rxnehart & Nlnston, 1970
'.St1eh1 R E.

Language of Change--Mov1ng Images of Man

S A

1976 21 72 73

P

A New Look at the 014 Terﬁ'Paper

N

AudioyﬁsuajzJﬁsiructfon;'~

Paed
e et

Queens Uw1vers1ty Press, 1971

I-‘~‘

Future Shock New York

."Turbayne C.. M. The Myth of Metaphor,:

South Caro11na Press,,]971

w11]1ams, C. M R &.Debes J L (Eds)
. Conference on- V1sua1 L1teracy “New
' Corporat1on, 1970 L

+ -
o

.. l". _’ AS
) . o
o i PR
g i
S
.). el B
. L" N
. . ;
‘ .
oL

rhe Med1um 1s the Rear V1ew M\rror.

Co]umb1a

Y

' '._"u'i

'ngs:"Ffrst_Natioﬁa1:3ef S

aceedi

,qutreaié,

: § "
RandOm House, 1970

Un1Vers1ty of

Toronto Ho]t,_ L

MBI

qrg:g

Pitman Publishing
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CMIT press, Ta73L - A B
"-71';71 {Fransecky, R. Bus &'Debes, J. L. V1sua1’L1teracy \\gy to Ledrn -”}:ff;i‘f{ffiﬂ- B

TR

:'Q Bu]]ett r Educat1ona1 Technology Scarborough Ontar1o Prent1ce—'~

: fa‘1nterested 1n know1ng more aboutumed1a 1n educat1on

'“:7Arnhe1m," Visual Th1nk1ngL London ' FabEP & Faber, ]970

Di fjf'Ba]] 3, a Byrnes, Fe . (Eds ). Research, Pr1nc1p1es§5and Practlces '

::TDebes, J B Meet1ng the. tha lenge of the ow emocracy 0f V‘SUa] R f.ﬂa7;-

' JifGordon D RI. LangUage, Log1c, and the Mass Med1a Toronto Ho]t,

73>f.Kravetz, S, “Can- C]assroom Teachers Overcome the1r Technology Trauma7.”?fn'jfﬁ.*~{f§

‘fDonis A.. D ‘A Primer. of V1sua1 therAAyJ Cambr1dge Massachusetts

~'Gordon, D‘ | The New L1teracx, Torontd‘ Toronto Un1vers1ty Press, 1971

"_.

The follow1ng 1s a br1ef 11st of se]ected readﬁngs 1n med1a - f75;3'

"'?“UThgse have been chosen as’ su1tab]e 1ntroﬂbct1ons to the f1é1d for those

) AN

,\r

'3“ili;iAbbey, D S Non See:Hear 'fononto Ontarlo Inst1tute for Stud1es T'Eﬂi;h‘J?% ~‘T? ‘

1n Education 1973, 1;-_'a}_{ c L i -

And Poﬁ'Tar CuTture Dayton 0h1o‘ George P?Taum 197]

'E*A'}‘Aranguren J. L Human Commun1cat1on New York» MCGF&W H1]] B°°k

An V1sua1 immunication. Washington: - Assoe1a;1on-fpr Educatioma]g {*"' -
Commun1cat1ons and Techno]ogy, 1960 S ' 15; e

L1teracy Aud1ov1sua1 Instruct1on4\1976 21, 143..

v
b N .
1 . B .

. A:Way. 16" Teach wash1ngton Assoc1at10n for Educat1ona1

Communucatlons and Technology, 1972 -'ﬁ_ R ;‘,:, Li"*‘f*%féif_=’l'"

,,u“
! ..‘.-__‘~

»- . -
s S Tt T 1on i e e s
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Ha]] of Canada Ltd 1973, ‘7” TR I e

e ’_,_..' - -

R1nehart & W1nston, 1965

‘;ff Aud1ov1sua1 Instnuct1on -1976, 21 12 Py g 3 ‘é}f
fgkuhns, 47,8 Stanléy, R Exp10r1ng the F11m oaiton; ohiag.ﬁpfiaum]ffs? AT
\ Standard Press, 1968 : R R S SRR S
. /fMarchant, G, C.'The Eff1c1ency of”*11m in Educat1on éddcationalfhedialgff'“' e
S Internat1ona1 1974 ] 12 e L s ‘.'iff»
s - .gfev*gz %guznfa'“}‘ L
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e TR e ’_"."_ 3‘7 Ll
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S LRyl L List thies things syou” hﬁ}ked N
- L"ifs\-,f'thing_s.-_which'-ycfiq would have 1iked to'be “included in‘the- -/ .
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“VTR" refers tor

(a)
(

. . (C)

‘.(_5)

2,

-"The ba51c complpents of the commun1cat1on process are

f,(a)
:(b)
(e 1

a s1ngle 1ens ref]ex camera for mak1ng s]?des ?,~?ik-1;j'j."'

§
vt4potape record1ng - or telev1510n record1ng
V

a te]ev1s1on channe] not used by commerc1a1 telev1suon

producers, but meant for. educat1ona1 te]ev1s1on broad-‘ -':g

casts '..,_, i .[m.-:‘:”

A

a telev1s1on camera, a vadeotape deck and a power source

a tape recorder and a- te]ev1s1on camera :f?,gfl -
‘_. et o ‘._..vl ..-‘ ,~"_ RN

a te]ev1s1on set

a: s11de proaector and a camera

a carousel prOJector and f11m 'u}f [N

a camera, a s]1de proaector and a tape recorder

Sl . . . -

Sk S .‘ .[ . . ,',.

;f(a) place the s]1des in the carouse] tray, use. the remote (f,, B
- -.:control switch to advance the 511des, turn the off—on R

button to fan *uTTAH ,f

plug the mach1ne 1nto an out1et sw1tch the off-on button
to.on, focus the prooector, turn out the 11ghts ,ﬁj\_‘

plug the mach1ne 1nto a power source, posit1on the .
carouse1 try ‘at zero -on- the prQJector. place -the off-on
“switch:in-'the. "high" 1amp posit1on, focus,.use the se1ect
button to advance s11des A . -

N

the sender the recelver, the message, the medlum

v

the speaker, the Iastener the code g.ﬂf~h'3e

the sender, the receiver, the message the vo]ume

i
o . - T o]

. _;TTo %gke 3. v1deotape, equ1pment needed 1nc]udes trtlfhii::,ﬂljyi'd
‘;1?(3)
:?f.(b)
.ftTo produce a s]1de tape show, equ1pment needed 1nc1udeg
':~.f(a). _
"-'(b)

;:jThe steps 1n the operat1on of a. carousel s]1de pr ;

.l L '._‘

M
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O C R LR WL,
Lo T

- ‘(l ) P .. -
:‘" o ‘l" - CE .
. \I‘ -~ . .. .". ' .. R !
1s Under]1ne the response wh1ch best comp]etes the sentenCe B
S Astommo%ﬂ1s ’Q-fﬂﬁ:iif#tf. ff'ﬁf'ilfiifﬁfffffff““"" 7
3 S ﬂ(a) a, 1arge board on whwch to. wr1te a story or scr1pt ‘"igg' =

(b) ac sequent1a1 plan dep1ct1ng the v15uals and‘the ?af}fb
accompany1ng scrlpt of. a product1on j._g,al

. “( ) a story wh1ch 15 to]d on]y through p1ctures L

= B :{?‘” "Copywork" is, " kA "g-ﬁ'a"*s.‘ﬁf ;'f L]‘ vﬁs-in én'“='-1£fj;.:;5"
Crenotollo LY (4). a method of mak1na v1suals of ex1st4nglv1sua1 works '
P TIELL u“~¥;' u51ng photographwc techn1ques " .

.I'Tﬂl f,u (b) ‘a photographlc techn1que wh1ch producas mu1tnplgfcop1es
Ten o .-a; ;rf one v1sua1 - T

haijfft“af(¢) the mak1ng of md1t1p1e cop1es us1ng a xerox mach1ne

D347 One method of d01ng "copywork" 15 tOx : ? ‘fnf~ i=ggt“f?*fﬁj:jrﬂ“f5;jﬁ{T :

“-f‘u %5\‘( ) use a v1sua1maker k1t :
(b) use a xerox mach1ne {‘;}[Gﬁ;j7¢,f;f‘f";ﬂ;‘”v;,;_:Qf";.IQ' K g
: 7 AR R PR . A . L p .
| [c) use a s11de proaector S ? - J ;
‘}11‘ l;.?:ild’ ‘“Graph1cs“'refers to "J:fwff}f.iifjrfij_;%_;fﬁ:;giif';ggiwig"\::Y éf

L)

Coe L ,“5'}?'5'ﬁii'=f(a) the sequenc1ng of v1suals for a productwon L
YT i T e -
B fg-qf”"(b) spec1a1 tgchn1ca1 and/or mechan1ca1 letter1ng 9ev1ces
S e L
TN '_:,wé:"‘(c) ' the. cred1ts, tlt]ES, and other or1nted q;;er1als of
T product1on RERR . ) ,
“4jT-UTS;ifA'"v1sua1maker“"S':__d . S A
Lol N (a) arkit which hds”a caméra and proaector combﬁned for
e T }‘ngu:f' mak1ng and showing s]1des el -

.:(b)A a photo mechan1ca1 transfer mach1ne

'fn';f(c) a. k1t wh1§h has an 1nstant camera and a frame w1th an i :;:
: extra 1ens fon.c]ose up photoqraphy - k

Sy st
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9
8. To produce a slide tape show, equipment needed includes )
v,
< -
9. Describe the operating procedure of a carousel slide projector
’
105 Name the basic ‘components in.the communication process.
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13.
14,
15.
16,
W,
| 18.
19.

20.
21.

22~

23..

25,
26.
27. .
28.

- 29.

"1n“'t‘ruct10n RPN

R
w

Media production is a sound
instructional method.

Media production fosters .

cooperation.

Media production provides the- .

opportunity to work in groups.
Media production creates additional
awareness of the impact of mass ’
media on ghe consumer.

’ﬂed1a productwn has greatj value.

Media productwn adds var1ety to

~

" Working with.media deve]ops good

planning abﬂn‘.y
Working with media is pra‘cti cal..

Working with media is a necessity
in today's world. .

5
I am w1H1ng to spend more t1me
workang with media.

Media is not receiving its due
in high schools,

Norkmg with media helps . me
socially, as well as
intel lectually.

. 1 estimate that the majority of

students enjoy working with media,

" ‘Media production fosters

creatiyi ty.

.Med1a productmn provides time

for'sel f- expresswn - -

'WOrkmg with media 1nsp1re§ greater

unders tanding of literary forms.

Horkmg w1t\1 media will prove
usefu'l in further stud1es

< SA

SA

SA

SA
SA

SA

SA

SA

" sA

SA

SA

- SA

SA

SA
SA

SA

CSA
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D SD
D SD
[/
D SO
D SD
D $D
o | SD
D SD
D SD
‘D SD
D SD
D SD
D '_s'b
D SO
D 5o
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Code:

]

Attituae Survey

q

SA Strongly agree ,
A Agree
U ' Undecided.

:D .D1sagree

b Strongly D1sagree

Yol

112

Please circle the initials which_mbst-c105e1y'approkimate your ‘feelings

1.

10.

11.

12,

. about the following statements.

Working with media is enjayable.

Working with media is beneficial
to me.

Students Tearn through working

with media.

Media produétion‘is exciting.

Media production will aid in
English studies.

Media production-increases
awareness of the communication
process,

Storybearding provides practice in
techniques of communicating.

&
Planning a media product1on
provides additional opportunities
to ofder written thoughts. -

'!
Media prqduct10n~1s not difficult.

Schools should provide more
opportunities to work with media.

Schools shoutd pro@ide more

audiovisual materials and equipment.

" Media production should be part
of all 'high school English courses.

SA
SA

SA
SA

SA

SA

SA

" SA

SA

SA

“SA

3D
SD

SD
$D

SD-

SD

SD

“sp .

SD -

SD

SD . -

SD
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Composite Attitudes

Compos1te Attitude 1: Aesthet1c quahhes of Med1a study
tlorkmg w1th med1a is enaoyab]e _

| 2. ;MWorking With med1a is beneﬁ c1a] to me : R

'_ 4 Media productwn is exc1t1ng o g R

YA Med]a productwn has great va1ue

. ‘“

L5, I est1mate that the maJomty of studehts enJoy workmg w1th
: ‘media. ] ‘ )

© 26, Working with media fosters cre'cjz'ti'vity.""' '
Combosite'Attitudé'Z: ' Instr‘_uct'ionalz.value of Media stu‘dy.
3. Students Tearn thmugh working with med1a
9. Med1a productmn 15 not dtf'ﬁcu]t
N o 13.‘ 'Medla productmn is a _sound 1nstruct1ona1 method,
18. 'Medfa‘productwn-adds vamet_-y to mstructwn
19. - *WOrkmg w1th medm deve]ops gogd p]anmng ab1hty
', 20, - Working mth med1a is pract1 cal.
Compos1te Attitude 3. Med1a ut1]1ty in Enghsh studies.’ . ' v

5. Media productmn wﬂ] a1d< in Enghsh stuzhes

6. Med1a productmn mcreases awareness of -the commumcat'lon

process. . , o
7. Storyboardmg prov1des pract1ce in techmques of communr -
eating. . o

-~ 8. Planmng a media productwn prov1des add1t1ona1 opportumtws
' to: order written. thoughts. ) , _

12, Med1a productmn should be part of aTl h1gh schoo] Enghsh
. COurses.- ,

—

27, Hed]’a_ production provide's,time for.-sélf-expressioﬁi |

R e e i i nig
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30. -

- Working with visual media
provides another avenue of
gxpression.
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Audiovisual Utilization Questionnaires

o "'Par't'I'- Personal Data

P

,,Agé.-'. — - _- L Teachmg Cert1 ﬁcate

A R School L e v SR LA ST

" lTeachmg Expemence H1gh Sch001 Enghsh

’ T fTota] Years Teachmg Exper1ence e ~ 3 B
| e Med1a Courses Comp1eted at UmverSTty L )
Part II Eqd’lpment Check ’ o
e Tt LT P1ease check (/) each 1tem of equ1pment in your schoo] L
ReeT to Ree] Tape Recorder Lo _‘ _: Shde Proaector ' SR

. , .- Cassette Tapd Recorder S e F11mstr1p Proaector'.‘
| CEV A Record Player . =~ .16 ProJector - Lo
v | IR T Instamatic Camera L .. 8 Progector i
__ Po]armd Camera 3 L .;‘ ) o VTR Eqmpment , - - Bt "
B . - .35m Camera o Tele\nsmn Set . . S

—
A

Super‘ 8 Camera o e V1sua'lmalg‘er K1t A
Overhead Progector '_ T -___-.__.VI_?-MDG Screen, L

Ao ol _' P1ease check (/) itens’ you can operate w1th ease

. Reel to Ree] Tap,e Recorder o :' STide PrOJector N
A Cassette ape Recorder'—. ‘. . j—_‘mmm PrOJector o ', ST
‘ L _\+.Record’ Pfayer e o - ol B, Pro.]ector " E : / .
: . o Instamathc Camera e R 1 Equ1pment e
Po1ar01d Camera SR '; Filmstrip Proaector
35mm Camera o ':» . .'."""‘__Telev1s1on Set O . i

o Super8Camera . . Visualnaker Kit' . i 00" oy

: OVerhead Proaector N \hewmg Screen ‘."“ T
; . L . ; . . . . . .. . . . ’ v ..“. ) '_'..{'ﬁ
Coal e T
t D T e
Lt s R v
AR SRV :

Lt I . . L. Lo . s i i : R e S 3 .
R R [P ot R A R TP TP (W ain -
e e - T e K et oK AT N
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28. Working with media inspires greater understandvng oF 11terary ' o j'
forms. ' . . ) , e
30.. Nork1ng w1th v1sua1 media prov1des another avenue of expresswon}' '_ : 'ﬁ
Compos1te Attntude 4 Somahzmg va]ue of Med1a study :', h TR ’33"_'_'. Teneen
_ '14. Medra product1on fosters cooperat\oh j‘i‘ B lg”'fﬂ.ﬂ!. g . S
El . 15 Medla product1on provides the opportunwty to work 1n groups f :i
?." - ot .--’..‘
B R Med1a product1on heTps me soc1a11y, as we]] as 1nte11ectua1]y - o
! i Compos1te Att1tude 5 Gepe&g] educat1onal 1mp11cations of Med1a study 3}2_}ﬂ?~ \-:?,‘
N N 'lSJ'.Med1a product10n creates add1t1ona1 awareness of the 1mpact ,g:' _jf ‘
T - oo of mass med1a on. theuconsumer . 0. T
“21}”-work1ng With medwa is necessary in today“s-wor1d R L é'i
.22, I am w1111ng to spend more t1me work1ng w1th med1a '
' 29: work1ng w1th med1a w111 prove usefu1 in further studies S ,-' '.',i f:}
. o v al
' C0mp051te Att]tude 6 Slgn1f1cance of Media study for SChool Bbards -k
. LY e » .".
- 10. Schools should prov1de more opportun1t1es to work W1th med)a, : Sy
L ! ':.l
11, Schools shou1d prov1de more aud1ov15ua1 mater1als and equ1p4-: 3
’ ment S . - o
23. Med1a is not rece1v1ng 1ts dUe in high schoo1 "};- a i .
Tk - : .
: S T
._ o . , N .
) o - e
,:~ \ ‘ ] | p ] -:. ._‘ 1 ‘ v )
B T - 3 .
) z SRR e co s
) ' \
S : i -
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10.

1.

2.
BT

15.

16.

Have you used equ1pment for other than commercial-

mater1a1s’?

\\

119

instruc tional

LU

. Have your-students used n'\ed1a_ creati ve]y? .

1mproved through use of med1a‘> o

¢

el

Lor

‘o -

Cett

: Do you be'l1eVe that the Enghsh programs you teach cou'ld be 11

If you had a. cho1ce to téach . a. segment of the Eng'hsh pr‘ogram
‘using e ther pmnt or: non prmt ma‘temals, whwch wou]d you

choose? . X f
. A : : . :
.-Do. you use med1a vnth Th1s Book 15 About Commun1cat10ns 1n
Grade F‘leven’?
" “Have you chosen to tesch the média option in Grade ‘Nine?
. : .““ A _ .
‘Have you chosen to feqth_ the 'm'e'dia_'optic'm' in-_Gba‘d_e Ten?
S
: S . o
: SRR
. ~ ‘o R -yﬂtﬁl‘ '

]
-
-
T
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3.
past year

Ree
Cas
]ns

Po]

8
“ _]j

P]ease check-(/) the jtems that yoy used in 1 teach1ng dur1ng the

- \_ .
] v
-~ . - <. - - - .

L

1 to Ree] Tape Recorder aS]1de Projector

sette Tape Recorder , F11mstr1p PrOJector g;
tamat1c Camera "1,f = M e, PrOJector

aro1d Camera ST ;'},r -8 PrOJector f ;.2"',

35mm Camera 7_7f;ff I },“ V1ew1ng Screen

Supﬁ#‘
rhead Projector S L Television Set

Ove

Rec

ér 8 Camera i;  :-‘F,?“f',u';:. VTR Equ1pment
ord P]ayer ;ff. QQ }'ffy;'ﬂf'i- V1sua1maker K1t

Part III' Medig Usez‘

Is your 5choo] rJ?a] -or urban? oo '.E' »
. o N oL R T .

' Has gédé%éﬁﬁté.jﬁcaiioﬁlinf]Ueﬁced'youf use of ‘media?

v

" Has -scheduling iﬁfluehc%d your use dfimédja?;'_{ "

- Has-class size influenced your use of media? )
* 7 What is the average.class enro]jmgnt.1h_yQurgsqhoo]? L

:.;Has unfam111ar1ty W1th equ1pment 1nf1uenced your dec1s1on to :’
B 'USe med1a7 : ~

/ y .. .-"’ .'... . I‘ ’:' .

)

" Does' yéur school: hqye a des19"at9d room for equ1pment storage e
' ”:and use7 S L& L L -

L. “ad -
e D o . - . N B -.-

"gHave you used equ1pment to show commerc1a1 1nstruct1ona]
..;mater1a1s7 N - : 4 .

- o ' - A RN
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42 Linden Court Apts.,
. St. John's, Nfid.
& duly 11, 1977.~

Superlntendent,

3 . Roman Cathglic School Board , C e DL PIERR
.- Gangder- Bonav1sta, A C e e
. P.0JBox 386, -g~. O T U SR A TR I

.G ander {f]d LD el e

| ';” -Dear Mr Sm1th 'l,-ﬁ'f. f’”; ; ﬁ?i*: .*:f-jr ) :-' : ,“'1f;' ;yl i :?.;_ o

s T am 1nterested in. conduct1ng workshops in-Media throughout your i
fd1strict in ‘Septeémber, ]977 These workshops const1tute part of my .
Master s thes1s

. The workshops will 1nvolve g e eleven students and teachers of
- English.. They are dgsigned to pro de poth in-service education for
teachers and an introduction to Media ‘for students. -1 hope to. conduct.
one workshop in St. Brendan S, one 1n King''s Cove, and one 1n Gander

1t is my 1ntent1on to work c1ose1y with Mr. Ga?ways the Language f

Arts/English Consu]tant, and T haveé takeén the liberty of sending him ' ."j}oq.’:”'

a copy of.this letter. - Plans to.date are tentative pending your - - .
approval . 1 Took forward_to hearwng from you at your ear11est con- L
‘venience. . - e i

- Yours trulx;;

Mary: Kennedy = :
. -'.‘I ._V‘ .l' '. N V ' ./‘
R
-

N
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o pend1,ng your approva] of my p]ans RS . .
s o A
. I ) S e ""“ '
. '_ ' .'_é :
bt -
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42 L1nden Court Apts,, -

~-St. .John's Nfld

: August 8 1977 §

.'Supermtendent R M S

‘o Romap. Catholic, Schoo] Board PR PR S '
-: .- Gander-Bpnavis ta,. . T T SRR
R0k Box 386, Dol o
' -l’_Gander Nﬂd L e e e W

Dear Mr Smth f e

Re Ty : 1etter qf Ju]y H , 1977 concermng a series: of workshops
1n Med1a which-1 . hape. to conduct; throughout _your schoo1 drstr1ct 1n

- September, my p1ans are oW, more concrete

I wou1d 'hke to conduct three workshops each of two and one--haH=

“days duration.- Thesé& workshops, in St. Brenden's, King's Cove and

Gander wou]d be for grade e]even students and’ teachers of Enghsh

Tentati’ve dates ‘of the workshops are

'l

ng s Cove ——4{;_*,47.:15;'74-—;:--- Evemng, Sept 19 ‘Yo Sept 21"‘ ‘

st Brendan's -‘-‘"'--“7'-"'-“"-‘".-", """ - Evening,- Sept. .22 to Sept; 24 '}

Gander RSP - Evening, - Sept. 26 to. Sept 28

L Whﬂe the workshops m1ght caH for some rearrangement of schedu]es,._ P
' “-they shou1d not be too 1nconvement for the adnnmstrators mvol ved

N
' The workshops wﬂ'l be condhcted ur’lder the ausplces of the D1 vmon" —

of Learmng Resources’, . Memordal. University” of {ewfound]and They will”

provide -all mterials. for the thres - ‘workshops, and " any: eqmpment whu:h
.. .the:schools, do -not have. . Hopefuﬂy two resource peop1e willrassist: m
. ':. conductmg the workshops each prOV1d1ng expert1se in some aspect of

The school board need prO\hde buﬂdmg fac1ht1e5 only thrOUQh e
.";the cooperatwn of the administrators: involved. I- présume-that Mr. "
.Ga'lway can riake “the necessary arrangements w1 th these adm mstrators,

4

- (- . .
: . - . H - PR
R =B T R )

b
S




S

1 trust that you are mterested in the prov1s1on of m serwce .
. thrOUQh my workshops, and’ 1ook forward to heamng from you 50 that' [
:,these p]ans can be ﬁnahzed _ o :

a




LR r'

l"’ -'5v.r‘ "r

;,%91, ,mark 5 (‘Ientratl ‘a"l‘éxgl; §£hum f‘_’: ,i
- NBWFoundlcnd Ccmada \ I 'j

- i;{Miss Mary Kennedy
: ."'_f51+2 Linden Qourt T
';',".'_-."St John's. I

o 'wng'g;;-ﬁ-maryg--“* L

; Please accept our sincerest thanks for visiting
St Mark' 5 School and conducting a. workshop with their_, .
_ Grade XI Class. You are ‘%o be: commended on. your exeellent
o organization and your- method of presentation. The Languaga BRI
|- Arts. teacher, Mr. Bytt; felt thit the worksho;i was wgll RN
worthwhile and is. sure that the students have benefited S
-grea‘tly i‘rom their participation. - P R

Again thank you very mueh for choosing ouJ: school e
and tha best of 1uck :ln your studies. ' i e

‘ ".'TTP' r{';.,’n}é N f_-f' .

.__.(;.Superintendent Rt
.- Gander - Bonavista-,- o
' .c. School Board e




Ly

Ry

VAl .:

/Q\\\workshop was quoyed by both te teachers and the students, and all
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i
St. Gabriel's High School,
St. Brendan's, |
September 28, 19?7.
-
|
. ' |
Ms. Mary Kennedy, . . ' |
42 Linden Court Apts., : )
‘St. John's, Nfld. - 7 ' :
“Dear Mary: = .

I wish to extend our thanks for your visig{ to our scho The

seemed to feel that 1t was a worthwhxle learnxng experience.

Once aga1n thank you, and we w1sh you every success in your
studies. .

? < ’

L3

Ygurs truly,

oL S )/(‘(/ ygkai//f/
' ' - ’ Grégonm 0 Rielly .
' ’ ' ; ‘ (Principal) . o
& - e
. \f; ' &
& . ’ 1 4
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42 Linden Court Apts.,

St. John's, HEld. o
October 3, 1977.. - .
Mr. Joseph Downey,h i
Principal,:
Holy Spirit School, .
Manue1s C B. : :
Dea? MP. Downey: S .

~( Through conversat1on thh David Lawlor, the Eng1wsh Department :
Head at Holy prr1t School’y'1 understand: ‘that you wou1d be interested -
in my conductmng d Media wprkshop :

‘I would be delighted to do so with one grade eleven class and . T
-your teachers of English, and I am available during the mqnth of October.

I have given Mr. Lawlor copies of thé dgenda for your perusal,
and - 1opk forward to hearing frqp you regarding this matter.

, "~ Yours truly,

Mary Kenn dy-

-
B Y I T

-
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An Itemized Analysis of, Response -Frequencies on . k/
Pre-Attitude, Post-Attitude Scales. = -
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