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~ improvement. A related aim.was to prqvidé evaluat:l.ve inform ion con~

- . a el ~tecﬁnique to apply in the’ remediatipn of reading difficul ies. )
w L The subj ects pf the study‘wer’ five Aboys and thfee girls :Ln A -

gracLes one. to, three who at:t:enckﬁ3 schocrl in an economi ally well-developed

'-co%munity on- the outakirte of St. Joh s. 'I.‘hey ran d in chronological

'.age from six ‘to almost nine a.nd in mem:al age fro' five to. nine. They

FE T "received regular classroom instruction in readi > which was supplemented ool ;‘g
f ro. " 5 -, x J - - - g"‘
T e n by remedial help g:l,ven by the intern. ' Most of, the students were retar‘ded‘ el ol

,w
©

. 'by one year or’ more in reading achievement a_hd were reluctant to Yead.

. ,The internship covered a period 0 approximately twelve weeks.
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= s ! .During this time the intem worked with the subjegts' in carrying out the -

v

P R _' procedures designed to’ fulfill the purpose qf the study. These proce— .

L

—dures included learning about the pupils, selecting instructional

=mgcerials, d devising _teakh:mg procedures._ Implementation of the "
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" rla'nguage experience approach in theximedial §ituation i.nvolved st:imu-

: lating discu331ons creating 1anguage

erivence‘ ma_terials s’ developing

~
K

‘b'word skills, and practiaing reading Y ki
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: ,i'ndi‘cated by desirablé' changes‘in the subjects reading achievement, .
. \-\ §
-productivity levels, and attitudes toward reading. The subjects showed i
N 'gains in reading achievement of 0. 7 years in vocabular}j' and An” co}npre- '
hension which when compared with gains norma.lly expected dtgring the -
internship period were statistieally significant. The students 4 '
‘ increased their product:".vity 1evels in reading, spelling, writing, and
- % :
art activities in both the reguiar and remedial classrooms. Attitud’e_s : .
. e o ' ' 5
toWard reading became moxe positive through increased enjoyment of -
'remedial class activities. oo ' :" - : Do R . ' . \
It was concluded that the internship was generally effective in ‘ )
. v 7 t, .‘ i
achieving its purpose. 'l‘he language experience approaeh was recommended .
[ = ¢ ! o =
as ‘an effeetive approach to remedial reading in the primary grades. -
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performance of some students who were becoming 1ncreasingly unguccessful

)l 1ence approach to the remediation of reading difficultles and attempts

: to‘prov_ide some .evaluative’:mformation concerning t_he efficacy of this .

<

o B i
5 fAA AT &
provision fe:; 'the hiring of remedial teachers within school systems. s > :

. X

Chaplf:er l
+ R .- THE PROBLEM . T

v

In Newfoundland schools today, approximately ten t:o fif teen :
9
percent of the students have been placed in remedial classes because they ¢

have experienced fallure and frustration in leaming to read. , They have

been taught to read thtough tradi{:ional approacheg with which for a

e

variety‘JB reasons, they have been unable to cope. Remediation attempts,

however, often have’ been based on thj very type of instruction in which

the students. have failed. Motivation, success, and changes of attitude,

1

which are of primary importance to remedial readers, have been difficult

3 ‘ °
. @ o

to achieve in such situations. ‘The repeated failure and frustration of

some ch-ildren have‘ made educators aware of the need for 'a novel, stimu~.

-

1ating approach which wculd not- remind t:hose children of théir failure.

; .
’I'his internship deals with the problem of improving the reading

N

at leaming t:o read. It explores the’ application of a language exper—-

.

approach in the remedial situation.’ -

LI

NEED FOR' THE INTERNSHIP -

¥
'

Durlng the past two years, the.. Department of. Education has made o

@ . ] , . i .




‘ ‘ ' .92, '
| ese teache s have been allocated so that each has worked with d schc;"ol
! " ) population of approxlmately five hundred pupils. Their primary function
! i
C has been to provide remedial instrﬁction for pupils retarded im their
~‘ 5 ., . , readi:ng performanc:e. | )
. ) o // ‘ The remedial teacher h.‘,s been /requued to screen classes for
f > . : pupils with reading problems, tovdlagn/ose each pupil E strengths and
'} < . ‘ weaknesses"in reeding, and to devise/’)a'nd implenent remedial programs fcir."

the students who she has felt eould beneflt from such programs.
y - Because of the immensity of such a task for one remed:.al teecher,‘
’ the séhool in which the intern ‘has been a remedial tehcher decided that
. she should concentrate her efforts on children wit:h reading problems :Ln_ ‘
the primary' grades-". Students in the elementary grades who needed rcmedial

inetruction would be accommodated to' the ‘extenbthet WOrlgload and-time :
saheduling permitted. ol ‘

¢

K The lntern 1s a remedial teacher in an elementary school in a’

nodern town on the outskirts» of St John s., It has nineteen staff

' members and dn /enrolment of approximately five hundred pupils. It offeié's
.' music, physical education, special educatlon, and remedial prog.rams.; -The
: school aléo has the part time serv1ces of a readlng consultant, a guid—

* b " ance counsellor, a speech theraplst, and' a nurse.’, ‘

In each of the primary grades the - children are gronped for

reaging. The purpose ‘of thls grouping is to place each chlld on a level

,-'_et which‘he can ade,quately cope:. Usually three reading progrems are used

Oy - . . » ' & R / [ . s . . . ]
) . . . ; . . : , ) <t
in each classroom—-Th‘e Ginn.'Integrated Languége Prog‘ ram, The Nelson .~ o -y

.

Language Development Reading Program, and The New Open Hn.ghways Progm

Durlng the past two years, the classroom teachers have been

reSponsﬂale for the core reading program, while the intern has been

.
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s respgnsn.ble for provn.dlng each student who was retarded in. hi§ read;nug )
> - b /J . ' s . o o :._. . ' 7 S A

. o R % ¥, b
n v,,«,. i ¥ 6 i

YW, performance wit.h instruct:ion designed t:o' remediate his weaknesses. Each

» TS ) J-‘ _,'4" h(l ,'Vm"\bu.-\p.‘ . , ",‘“"

- i g Week the intern has taken small groups of children who required such <

e v g n i3 . '. . ".«'.-

1nstruction from thea regular classroom for three perfodswof 25 to 45 ‘
. ¢ 5 w7 3 L T gt B - ,
‘minutes in length, depending upon }the children 5 matu:vi‘ty and attention iy

& " S |
gL e A .

o . y ; s VB

spans. B L3N DT A T h e i I

. £ “ . J g b 3 5
° i G, ‘«\ . % o 3 ) tigy ."_ At -

that neading probl ms’ generally stemmed from two ma:.d' areas of weakness—-— .

Lo~ e oo ’ oG '.; ,, . :, o e 4

inadequate development of sight vocabulary, .and word attack skills. In Y

> .
. . 2 -ﬁ,.' . 5

‘ remediating t:hese a::eas of weakness, she, used wox:kbooks 5 wofkshee,ts " high
' * e v 1 S & . L l‘ .o ‘x

2 o ' vlnteitest—lonvc:oabulary boofcs, and reading games. .(?’.'.-v' A ﬂ ‘ :,' S .
C ' i " A _ DA
. SRy The intern felt that:, whiLe some degree 6f shncess had bee_m,

v b s %

v ':‘ achieved by mg}st students, the" remedial program had not been as: successful

:

i . - o B

as it probably e,could have.be‘en. S’ne attribu"ted this to the lagck of a - o ‘

34 tLa 1 -

variety of iuteresting materials on' 1evel§ at; wh:u:h tzhe chlldrex; could

cope, difficulty in motivating the childfen to want to read and the use

.

of the same type of 1nst1;uction in whieh they had been unsuccessful in

l, .
] A g : .
,

'ﬁf \ “w oy the past.. If:' a ﬁifferent approach to remedfal r.eading had been :dnple— Cae
"'. . o s & . LU ’ LN

mehted the 1ntern felt tha't the benefits of the program would have been

R g s
. increased-for the child:e’n: Because it satisfied all t:he previously

' 5 % o

mentioned needs,. she felt that a language experience agp'roach was an S e

v,

‘ansver.

H

B

a‘ 20w g Abvocates of the language experie ce approach cla:Lm that ib c: 'j.'. "

v .4

[ ] e y,

" “b L 4 .. tions. This ensureg that: the . children brlng t
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s, ‘ ,"g G Hall (1970 21) ays that the language experience approacH is | - IR B
o . A i ) N » v Ny » /‘—-. fud
. g ;
: | effective with older di abled readers because of the motivating effect ?
RS .

A . that reading.materials which use. tﬁe children 5 own - language patterns :

: '\«
have. Since remedial students are advanced in oral language beyond the

- % g "..
N language of textbooks on their instructional 1evels, the stilted. arti—
- '_“' ' ficial and controlled language of the textbook materials have little

e

, o, .
<f‘ appeal or motivation. The ‘language experi?nce approach offers them

: Y appealing reading materials in their 'own language patterns. & | :A‘ T » ‘_tn,
; o . ."'4 R '. Under the language experience approach,.reading becomes indivir %
o ;(\’f | dualized.' The nature of this approach réhuires that reading materials .Z '&t
’ S LE
Q'ﬂ - ,‘ be deyeloped on an individual basis, ‘since. each. child's language and é:
. , ¥
é,. g . f f ?" ;experiences aroaunique'to him. As each child develops his personal ‘gé.
’} B teadiﬁg éL erials, the teacher selects skills to be introduced or. Ielnr'-ﬂv ..%g
§s ; g o o e
5' e I B forced accorﬂing'to‘the’need. _Phonics, structural analysia, contexthal : %%_
Soe S 2 * analysie,vandhvocahhlary skills.are introduced~ae.children need them in. ' .Es
p "< o writing and in readlng the1r oyn and’ other matérials e N o .'5%
j o L : s

in el

3

\\5' _“ : ,f‘ " The 1ntern felt that these adyﬁntages which the language exper— v

v

_

.

t]
ience approach appeared to offer would be of benefit to the children in
. o ks _ ' ’
)/‘ . o her remedial _situatiom. Implementation of the language experlence'*“h

D
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approach, therefore, became the major aim of the 1nternship. ¢
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language experience approach in the remedial situation in an attempt to
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. improve the reading performance of a selectes number of students in the' < Bt e
= .4 - ’ [ . oy H =6 2 r“:"l
: R : primary grades. ‘A ré@ated aim was to provide some evaluative information ST .

- ’ oo . .2 §

: concerning.the,efficacy,of the language:experience approach‘in the,reme— LY

T

N )
'
o
SR = , : 'y
.: “ . . . i ) . . ) R . . . s X
i - : . . . : . : . =
4 : N , " s 3 & : S 5 S
o . Ny N B w ¢ . - i i . " . . a8
. i L . D . . o ']
T L R g 3 N . - : A
' * . I oo . . 6k : NS : : .o
- . 3 ; ' s # 1 . ;, N . " b
. ; ) .
. g

A\ ‘ v . " : : - o
- ' 4§ = ' %

oo * ) ' . L .' ' o . ] . .'..' St @ . e L
. - . s B . % «
A e ST S X 0 B U R G R B XIRSY g SMTT ORI % TR G A e A T ; RSN MR SRR TS -

Ty




- diation of'reading"difficulﬁies.";3' L . b . A'g,:'y, {;{j;;ﬂf

Y

and makes specific recommendatiens. ST

o - - N
i, 4 ? - » L Bt
S , e
Sy g - N AN
2, " v P
TR .
. . L]
x By . N
-y

’

' " ", ORGANIZATION OF THE, 'Rﬁp_QR'T ’

.

|.,
* This chapter has included a discussion of the problem under
o 5

consideration, the need for the study, and the purpose of the internship.
Chapter 2 reviews the 1iterature related to the language experience
approach and to its, applieation in' the remedlal situation.‘ Chapter 3"

contains the objectives of the internship and the methodology used to

hachieve them. Chapter 4 presents an evaluatlon of the internship. “The

final chepter summariies the‘study;.discueses concxusions-drewn'from“it;1
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REVIEW/OF THE RELATED LITERATURE -
\ ¥ - b
.This chapter reviews the literature related to the languag__ .
experience approach and to its application 1n.the remedial situatlon.

.Specifically, ;t reviews selected writings abéni the characte;istlcs and

- =
. ratlonale of the approach and studies employing the 1anguage ‘experience

R N
4 \3 ~ . \ .
. : " L ’ ) L. ¥ ’ . :
.

‘approach.

CHARACTERISTICS AND' RATTONALE OF THE -
~LANGUAG“$ EXPERIE_NCE APPROACH -

Johnson (1966: 64 68) states five fundamental principles of ‘ T,
"learning whlch underlle workmng ?;th remed1a1 readers She _says that
flearning begins with the known, proceeds from concrete to abstract,
'\'_demands active part1c1pation, should be goal directed, ‘and is an indi—

) . v

' vidual matter.
d The 1anguage experience apprgach Hall (1970 20) ma1ntains,
“begins wrth known material‘which is easily decoded and understood pro—
vides concrete materials as, the startlng point, actively involves the
learner, helps the 1earner to, be goal dinected and approaches reading'
_ in an individual manner thh concern for a personal involvement -in the
reading situation.. ' $*'
T L a T According to Durkln (1974 38), a language experxence approach to.
;.reading instructlon 1s based on three assumptions about chlldren 1earning

. to read. First, they have had, and will continue to.have, experiences,

6
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' Second;athey'are able to»tell-about them. Third g one writes own ‘what |
they tell 1t can be. used as instructional material to teach - th to
’ read.r - 'L" ' ) W 0 jt o ’

The language experience is a plan for reading based npon the oral"

and written expression and identified needs .of ,the children. Each child'
; {

;-need to communicate and express himself becomes the basis of his motiva—

"
PR *
>3

Av;&ﬁ' tion to read and write. His motivatipn is based on the self—realization,
g |
'1‘$>' R that his thoughts and experiences can be recorded in writing and thus -
read by'him. This self—realization has_been phrased by Allen (1964
- : . , 6@-70)‘55, "What Iﬂcan‘think'ahout, Itcanntalk‘aboutr‘ what Itcan'say;il
8%, ‘ L , . 5 - :
I can read what others write for. me to read.
' %,
,assumption behind Allen s ?ationale is that reading is a by~product of
lthe child's thinking and expression. Progress in reading is therefore
i .directly dependent upon the child's growth in experiences which are -
translated 1nto oral languagemjnd his own written expression. 4~.gT
e ,“,.‘ ;, Hall (1972 328—31) offers what she terms a linguistic rationale‘
.for the language experience approach. She says that the beginning l
»reader must be taught to v1ew reading as- a communication process, is a -
user of ianguage, should understand the reading process as one'of con~
sciously relating print to oral language should incorporate the. 1earning
'of writing with thé learning of reading, should learn to read with
'material written in his own’ language patterns, andlﬁ?ould learn to read
meaningful language and 'to read orally with smooth fluent expressioh.
The language expezience ‘approach to reading, Hall (1970 4) p01nts

e
‘out, integrates the teaching gf reading with the other language arts as ’

=

L RN IR O S NN [T PO

,

! - can write (or someone can'write for me). ‘What'I can write, I can read. -

It has been pointed out by Spache and Spache (1973 244) that the
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4chi1dren listen, speak, write, and read- about their personal experiences

',and ideas.A A child s speech determines the 1anguage patterns of the

\

af

'reading materials, and his experiences determine the contentr This

'approaph is based on‘the.concept.that reading has the most'meaning for a

‘

' P " v . T : .
pupil when the materials being used,aTe expressed'in his‘l%%gnage and

‘:rooted in his experiences. . She continues to say that as children gsee

their spoken thoughts’ put into written form they can understand the

¥ nature of communication ‘in reading in adﬁdtion to recognizing woxds.
\
Communication is stressed as, children speak see the speech represented

'Qy printed symbols and then read the written representation of their

. speeeh Ihe association of meaning with the print is built into the,

’ reading of the\gfrsonally created materials of,the 1anguage.experience.

apnroach.

“Hall (1970 5) gives ‘the folioying diagram to represent the‘

o

'sequence of communication in the langpage expe fence approach:'

’
¢

St.ep L-—SPEECH Step 2--ENCODING Step ‘3--READING

. The child = . ... The child or " The child reads
" expresses his " teacher writes - ‘the written. - .
thoughts. . . . . the child's - f s record. '
LT e s thoughts. L . ’
."\ ) J .
N\ . -
N a

o

s/
W

oy i
COMMUNICATION
. of Meaning

?

‘Shevaddslthat.in the language eiperience‘anproach, thenpurpose

‘of ‘communication underlies the three stages of producing ‘reading

materiaiszas-depiotsd in the'abo%e'diagram.' It”shons the.child's
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involvement as he moves from tal}cing to’ encoding to the readi,ng of his

& . thoughts. As the child sees his speech’ encoded 1nto printed symbols,
the communication of: the meaning nf his speech in written fom becomes
: evident. to him. As he ldecodes the 'printed symb‘ols and aseociates them
with his previous}y..,snnken 'thoughts\ \he‘is cemxﬁunicating 'through 'readi'ng.

. w3 The primary ‘goal of .reading instruction, according to Hall (1970:
22;) is to develop children, s ability to use reading as a medium of "
coi;lm ication. She says that the language experience‘ approach must like "

: any other approach to reading instruction 5 build children s reading

’ vocabulary, establish effect:ive means of word attack develop comprehen—

* sion ability, and promote a- favorable attitude toward and permanent
interest in, reading. = '

| , The goals of the 1anguage artS/have been identified by Applegate
(1962 8) as using ‘words responsﬂ)ly* think:mg clearly, listening imagi~

* natively, speaking effectively, reading thoughtfully, writing creatively,
using mechz!nics powerfully, regarding good Englishvrespectfully. and '
acquainting children wit:h good literature. ’ ' _ , |

. y These goals given by Applegate apply to a broa}d i‘nteri)reta’ticn' ‘

‘;. - of the language experience apgroach and emphas:lze the s:.gnificance and".

l,interrelatedneeewof all the language-arts »in this approach to reading

(Hall 1970:24). ' A su;:cessful language experience reading program

teaches both reading and 1anguage arts skills in situatio s which neces—

.sitate meaningful communi cation. ,

. Hall (1970‘:6—7) says that althdugh the character'

characteristics should be emphasized ' The first is th‘ t pupil—composed

aens enressan

roe -
o

:
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'eiperiencetapprOach; Reading materials are developed'as_children talk:f

febout their ideas, and,as their talk is recorded. -The dritten’record is

\ T p -._."
oo 'then’used for reading. .As children advance in reading skill, other

| 4
.materials such as trade books, magazines, basal IEaders, and commercially
. A published materials are also utilized, Sane children need to develop

\
Ta skill in reading and in obtaining meaning from many types of materials.
T y

{7 Second the interrelationship of all the communication skills is’
str ssed. Reading is not taught apart from, but is dependent upon -the
other facets ofvthe language arts. Reading is a language activity and

., the|ability to communicate through language is essential for success in

~reading. In the 1anguage experience approach as children increase their L S 4

1istening and speaking fac1lity, they are. increasing t -r_ability to

understand ideas encountered in their reading.

L
]

The third characteristic is that there are no vocabulary controls

\

. in the reading materials other than the extent of a child's speaking .' . 2t

-‘vocabulary. The initial reading material is not limited to a- few simplel”~

"words or t short artificial sentence patterns with a. planned amount of

: e g Wy
repetition Qf frequently used'wordsﬂ When a pup-l reads content which o
he has first spoken, it is .certain that_the words employed in reading

are'in his speaking vocabulary and are written in the pattérn of his’own.

1anguage,

* Allen. (1964 67 68) includes in the ba31c framework of a language-.' =
experience approach -twenty 1anguage experiences which contribute to the .
4 balanCed development of language skills including reading skills. The

three major categories with their emphases as classified by Allen are:

’ Group 1;” Extending experiences to include words--through oral

a . ¥ % \

. and written sharing of personal experiences, discussing selected topics, - .o ;

ot

< . 3 . P . i3 LI B
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'reading 1ndividual books.

* .gaining some awareness of'the use of high frequency words andAsentence

‘ Aprint.

"1ncentive factor of pupil—selected materials, and individual teacher- ‘ p

' listening to and telling stories, writing independently, and making and
understanding of speaking, writing, and reading relationships, through
,expanding vocabuiary, improving personal expression, studjing'words, ‘and

-patterns, L I R

printed resources, summarizing, outlining, reading for specific purposes,

.'describe ‘an approach to reading which can take many forms in its imple-
.mentation. Veatch (1966 4 5) says that the 1anguage experience approach
is a method devised to meet individual differences in reading 1nstruction o 4 3%

‘that depends centrally upon the use of the child's own speech in various 2 'irﬁ%

1 e

a

Group 2. Studying the. English language——through developing an

.
- » v

Croup 3. Relating ideas of authors to personal'experiences*—'

through reading whole stories and books, learning to use a variety of

<
and determining the\validity and reliability of statements found in :

-

’,

These language experiences become~the major framework within

which children learn to read The.experiences are sequenced according

to the ability and maturity they demand of the learner. . : ' R "

-
L]

* The term "language experience is one which’ has been used to .

)

’

ways at alﬁ{age.levels a variety of materials with literary merit, the o . i

©

pupil conferences. These are the basic components of the languaoe exper— ‘ . @

'ience approach. How the- components are implemented in the classroom -1 ] . i

_depends upon the individual teacher. ‘Aldlen’ (1966 5) claims that the key ) : iﬁ

to’ Success in this approach is the teacher. The approach 1s for the ' . B : ©oa

teacber who is searching for a means of capturing the real LANGUAGE and e ke

¢ &
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" 'EXPERIENCES of children and utilizing them as the avenues to reading., ~  .°
T \ STUDIES EMPLOYING THE LANGUAGE h

EXPERIENCE:APPROAQH E I

An indication.of the widespread interest.in language»experience .

“is its inclusion in six o@tggp large—scale "First Grade Reading Studies

_ (Stauffer 1967) These studies e e conducted in grade one classes in

¢ 8 &

,centers throughout the Unitéd States in the late 1960's. The major group

of studies investigated the effectiveness of a variety of approaches to

7

reading instruction including those employing basal readers, phonetic

emphasis, 1inguistic materials,,the initial teaching alphabet, and the f

anguage experience. 'The length of the instructional period for all the ,il BT ;

‘ studies was one hundred and’ forty days. Pre—instructional and final

) tests were admrnistered at uniform times throughout the studies. An."

.: attempt was made to have the daily instructional time held constant butf
difficulties were encountered,in certain programs hecause it was diffiJ‘
cult\to-determine when'reading instruction started and stopped;if'

The- results of the six studies employing some form of a language

experience approach as: compared to some other épproach(es) are presented

- below. ‘ﬂ o " 8 B Ty L \ . \4‘ © g K bt
Ihe purpose of the study done by Stauffer (1969) was_.to compare

e
a traditional basal reader approach ‘with a language experience approach
iy

which ‘used ‘a basal reader after-a vocabulary of about,one hundred and o o iﬁ

fifty words had been acquired. Tﬁe language}experience pupils excelled
v

in nine of the ten areas in which significant differences were found
.(

‘ namely, word meaning,vparagraph meaning, rate of oral reading, ‘the. Gates,
e

1

Fry, and Karlsen word lists, writing mechanics, and speIling (for girls

‘.a

-

;i"iﬂ'-dﬁ‘e‘,:“.;i,)

AR
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sl

" at the .05 level of confidence ondyheﬂaates>and Karlsen word 1ists. f

d instruction——initial teaching alphabet basal readers and laﬁguage'-‘

2 experience.

- Because the children 1n alﬁ three approaches responded enthusiastically ‘

',in reading attitudes.

g ficant diE;;rences (F:> Ol) favoring the language emperience approach.

.boys and girls.

-'who were Spanish-speaking or bilingual did not- respond favorably to the

; deyelopedlthe highest achierenent in reading skills. In»the concldsion

. of his study, however, he points out that these results may have ‘been

. on]—Y) 2 ‘ ' o g E . l " ‘ \ £
% . : . W = . v £ Js
Without using the basal reader as an adgunct to the language

experience approach Vilscek et al, al. /(1966) had results which were almost
as positively in favor of the l#nguage experience approach as those of

f

Stauffer s study.} They report that the language experienCe approach had

significantly higher mean scores at the ,0L level of confidence on word

X i
meaning, paragraph meaning, vocabulary, word study, and attitudes; and

NEY

Hahn (1966) compargd thtee approaches to beginning reading

He found,that the language experience method resulted in

oo et S0

significantly higher scores on the word meaning and vocabulary measures.

’-.rﬁ
&

S

f :
to a reading attitude 5urvey, no significant differences were/reported

e
T
o

e

3,

et &
Kendrick and Bennett (1967) compared the 1anguage e#perience

method with the basal reader approach They separated the results for

high and 1ow socioeconomic groups, as well as for boys and girls Signi--

.- ‘- i : o {
‘were found in 1nterest in reading for 1ower class boys, and in writin owne -

total nmnber of words—-for both higher and lower socioeconomic groupsAof 2 e . '??

In McCanue s (1966) study, the economically disadvantaged pupils

2

\

language experience approach. He found rhat the basal reader approach

: ’

oy
'
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Ain.fluenced by the relative lack of 'e‘xperience t‘with the language exper- .

4‘]‘

X

ience method on the part of the teachers, and that nothing in the study 3

-

) should be construed as 'being unfavorable to the pracltice of using the

language experience approach.

pupils did not respond favorably to ‘the language experience approach. T

’

&

, Harris and Serwer (1966) similarly found that black inner-city

1

They reported that the basal reader method employed held a slight lead

”

- over the other methods at the first-ggglade mea.suring point. » “ J, ‘

,.}.

' conducted;. ‘

" Hahn' (1967’) Vilscek et al.

third grade "

Follow-up second grade studies usiug the same students were

0’

1

Again, the results of the studies done by Stauffer (1967), L et

(1966), and Kendrick a.nd Bennett (1967) were. . 4§

4

in favor of the language experience approach.

the "First Grade Studies persisted for the pupils in the second grade.

Most of the £indings of

SeVeral' studies continued their methjds 'comparisons into the '

Staur;.er 2rd Hammond (1969) ~Eound pupils using t:he language

' experience in the ;:h rd grade to be superior on paragraph meaning (girls '

‘only) , spelliug ’ ora.l reading rate and accuracy, and the’aates and Fry

word llsts "

J : mechanics, numbexr

1

+dn ..neir comPOSLtions.

_.'no s...gn..ficant dlfferences in any test. scores for t:he approaches. As

R

\of run.ning words s and number of different words used

They were ‘also Superior on writing skills such as writing

5

After three yeais, Harris and Morrison (1969) contirh{ed to report '

._‘-side er‘ects, hcmever, they noted that after thez.r trial with language

'.expenence, teachers tended to continue with the language experience as

‘an adjunct to their basal method. 8

Im addition to- these first grade through to th:.rd grade stud:.es,

T

_there is a research report from Cramer (1970) . who explored the effects

A
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' and spelling skills, the evidence, however, in favor of language exper—

" to the 1ength and 'breadth of vocabulary in children s composm:ions. N

. teach:mg reading during the primary grades, thar. :l.t is not just an’

middle—class children as ‘the basal approlac.hg They )also say _tvhat in
' measures: of quantity, quality, andm diversity ‘of vocabulary”in writing

'end spelli‘ng, the language eicperience .approach- appears to be superior.

il 4 P - . [ . i . -~ . E & . " . -
5 . . 3 B %:4;_ e , e B PoamN e, @ . . B bop .

. ) .'~ .. . A" . . . 15 r

of the language experience approach upon spelling and writing He fm'md'

t:hat Lhe language experience pupils were signiflcantly better spellers : : ie

tnan the baSal,reader pupils on lists of regu_lar'and irregolar words,

both of which they'learned to spell equally well. They were also signi-

o

,‘ficant]‘.j"better in the number of rumning wo:.r:ds and different wordsAuse‘d

in 'their written" éomposit:.ions.'. P ‘ | . . _—— .

. In summarizing these one-t o—three year studies, rhere appear toi o e
be certain advant:ages for the language experience approach. The. results - . ‘~ : ’
were not :\.dentical in ali of the experiments, since implementation of R

the idea varied from stddy t:o study.' Id f'erms of various reading, phonic, .

~
’

iencewas strong in the first‘grade and continued into the second ‘grade. [

- s

Moreover, the approach did seem to make a contributlon to, spelllng and -
:‘v " . P 2
Spache and Spache (1973 258—9) ‘say that from the studies done - y
there'seems to b‘e enough support for th’e language experience approach to

say that it mus t be recogn:l.zed as an independent, effectlve method of

g

vt

adgunct or preliminary stage to other methods, alt:hough it nay be so " :

used, and that it is as effective in stimulating skill developme{xt among

W

% . # s
) . - N . :

. . LANGUAGE EXPERIENCE IN THE
: .. . | REMEDIAL SITUATION
Lengua'gc experience is an aporonch which cdadn be used to teach. '

ek

,‘,u-.n ‘. r< <




‘»j:It appears to be ideal for use with small“groups such as those found in

'3‘remed1al situations..

' situation'is-scanty;-howevér, some authors claim that the approach is-an’

_effective one for use with remedial readers..

’remedial reading. EdWards.(1965.548) has found in his’ experience that
At womks with outstanding effectiveness in both individual -and group

situations, not only with young children at the beginning atages of E

P N i

) reading, but also with children who are potential dropouts.’

: effective standard approach for teaching initial reading skill

disadvantaged students Accordlng to Matteon1 (1973 55) it is a sound

of ‘the publlshed programs. It has been pointed out by Spache and Spache

.‘(1973 252) ‘that thlS approach has been very appealing to those who dealo R

Aeconomically disadvantaged childrcn. Hall (1970:20)_adds that the

.1anguage experience approach has‘merit for remedial readers who have |

M R PR iR e B LT L e
b w o i, . ) EES :

16 .

reading to children 1nd1vidually, in small groups, or; in whole classes.

e,

e~ . "

- Literature on the language experience approach in the femedial: .-

o

Miller (1972: 55) says that this approach is very useful with

disabled readers as a means of introducing or carrying on a program of R
" ;

.

The language experience approach Kennedy (1974: 83) believes,

“a
can’ be used at any achievement level -He recommends it as the most

3

method for developing 1earning abillty in reading for all children, but -::~"

3 0

especially for those who are_ not suited to the’ characteristics of many .

4
with children who have spec1al problems, such as. remedial readers and

'~ e

°

experfEnced'failure,in learning‘toanad through traditional approaches.“
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;. This chaﬂter presents the objectives of the Lnternship, and :Iifwlif'h
j . I : reports on the subJects 'materialsdhand teachlng procedures used in thelv
- .i 1mplementation of the languaég\éfperiende approach in’ the remedial .‘ . s
U etbeagen, e er T e T A
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] In order tg fulfill the purpose of the 1nternship, the intern ;"” L

Beomn 6 considered it necessary to achieve the following prodedural objedtives.

(1) to diagnose each individual student s needs in reading in relation

b ~f*f to those sklﬂls necessary to decode reading maLerla}s adequately, (2) to B
o, o devglop and implement a langu\ge experlence approach to remedial readlng,

.
4.

WOIR

R,

(3) to. improve vocabulary and comprehension skills and (&) to devglop o ,"%,' K

) ‘.: - ” n._‘_ a ‘”-\..‘
,kf_ ¢ . s _ T favorable attitudes toward and .an 1nterest in, reading through the e L%

u . . » = . P
] . A !

o s implementation Df the - approach o e g e s . g BT gre e B
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= N "'“‘; ‘ Kennedy (1974 80) says that although fo al sxllahi are rarely

5,

i
o

. used for language experieQCe teachlng, there are some steps which are ' el

»
'
]
)
o

»

T

P characteristic of the preparation for, and implementatlon of ‘an effece-‘ﬁ
. tive program These characterlstics_include learning*about the puplls, )
Py selecting inétructlonal materlals, dev151ng teaching procedures beginj'
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B ning reading instruotion; and improving reading"skills:. The éhéfactef—f

“ ¢ i i 8
. . 3 ...

) 3 “' ‘. 6’ : -
R S . isties relevant to the internship are“discussed in terms of the proce~

.o ", dures employed by the, intern to achieve the given ObJeCtiVES.z / -
o Learning about the Pupils - ".;g'. _‘i. “t:“ 2 iy _'“';;%.;j,

3

aoen

The pupils selected for the internship were eight students—~five

o
-

boys and three girls——ranging in age from six to almost nine. Four-ofﬁl'

4 - N -

these students were in grade three, thgfe in grade‘two,;and one in grade - -
L 7 . ;-» - , " i i , y . A L & " \ ~ .
one. Lo o - . ;

. . . o & “ .
g . . . . . o =
< B B¥

According to the cumulative records these pupils with.the

'{; 't exception of one child “had not: been administered tests of intelligence.

That particular child had been tested bx the Weschler Intelligence Scale,“

A e
' for Children which indicated an intelligence quotient in the average'

~
N

range. No intelligence quotients were available for the remaining fﬁ*

. &’ , ; . . _1
students..i ' .
In ordexr to acquire a uniform, current assessment- of each
.’. } o ' . . . 0 i .

s L . E . . o i

0

student's capability; Form A of‘the eabod u ul ' "{

(Dunn, 1965) was administered in the' prel t:;;ry stages ‘of the intern—1,

bak ship. The results of this test are pre in Table 1

?

'jw\un'f ‘ ‘f~ : These results indicate that in two cases’ the. mental age was about
“'one year above the chronological age, in four cases thJ mental age and
chronological age were approximately the same, and in two cases the

U

’ mental age was about one yeer below the chronological age. ' ,};

Ny : B ' Based on ‘the results of past reading tests and their own obser— I . 53,“

A // '«-,, vations, the teachers of these pupils estimated that they were reading

»

.

at ‘a 1evel about one grade below their grade placement - i L

4

Early in the internship period the Gates—MacGinitie Readi g Test’
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(Gates' ‘and.}lacG'i_ni'tie, 1965) was 'administered’by t'h’e“inter.nl 'Jtto all

. subjects except the- grade one . child who was at the pre—reading stage,

to obtain .an initial assessment of each student 5. gener’al reading level..

r

Primary B and Prlmary C forms of this test were admlnistered to the .

pupils in grades two and three respectively. Test results for‘the vocah-.-

. ulary and comprehension subtests are reported in'Tab"le's"Z“ and 3.°

- The results'co_j.ncided with the teachexs' observations. and indi-, p

‘cated t@t.each child, with the excepticn.-of the grade‘. one child, was .~
r_et:-arded' in his reading performance by at Ale‘ast one grade le've1;

Schcol medical récords revealed that the subjects vere free from

any apparent physical defects which would impede their progress in ?
learning to read. Vis
~ These checks showed that no - |
hearing or vision defects vere present in any of the ch:.]:dren. :"l'he grade

" school nurse-at the request‘of the intern.

. one child had a speech problem and was being helped by a speech therapist.‘

i

Attitudes toward school in general( appeared to be healthy. - Most

of the subJects par\ticipated in and enJoyed ‘mgst school activitles. Some

" of them_ we’re reluctant to read or to engage in readlng actlvities, wh:.ch

¥ . .
"can probably be accounted for by their 1aek of success in learning to

" read. The gradc one child wae hes:.tant to speak in ,large groups or in

: t’ne presence of those unfamilidr 'to‘ her. For the most part, however,

the subJects ‘all seemed to be physically and psychologically normal

1
’.

well—adjusted children.
: 'l‘he intern had been conducting remechal readlng classes w1th the j
-pupils for a penod of ‘'six months prior to ‘the internship. l)urlng this
penod she had been able to observe each child's. attitude and behavlor

pattern, .to get an impression.of the" language development‘ of each, and

: s PSR T T

Vision and hearing assessments were conducted by’the 5 05
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’ Table 2

Student Readlng Achievement on 'I.‘wo Subtests .
‘'of .the Gates—MacGintie Reading Test,

' -

Primary B, Form 1

v

" Student

- Vo‘cab_qlary .

Co_mpréhené‘i'on -

Standaxd

Score

g Percentﬂe
" Score

. ’Gra'de

" Score .

Standard. : :

Score~

Score ..

Per cén’t ile- -

- Grade

. Score .
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3
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10-
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1.3

1.3 2
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39,

27

15"

S
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1.4
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Table 3

Student Reading Achlevement on 'I‘wo Subtests

of the Gates-MacGintie Reading,,'l’est, g
Primary C,. Form 1 o

& t

: Vocébulaf'y- o i ’Cémpvr.‘e}{er}sion -

[ S &

Stan
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dard Percentile.
re .. Score

Péfgentile

- Grade ' Standard _
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,record was kept for each child to indicate the skills which he had

C ot

v

.I 4‘ ) " 'A \ '. ’ '
S . L 22

Y

L to discover each one s chief interests.‘ m addition, she'had ‘been able

. to asseSS each child s abllity in oral 1anguage, read:ing, and writ:mg.

o

~In order to implement a strong and well—rounded readlng program -

<

whlle following a. language experience plan of instruction, t}e intern
. _followed ‘a systematic program in word attack skills Hall s Word Attack.
,Check List (1970 90 94) was followed to ensure that each child 1earned

. 2 " %
" the skills necessary for :Lndependence in attacking unknown words. A

.
mastered and those’ which he needed to learn. iv v ’

Further :Ln-depth diagnostic testing was not neceSsary for the '

implementation of the language experience approach. - The approach was

not dependent uppn previously learned vocabulary and skills, as it began

: with the chi],dren where they Were—-at the beginning stages of reading or

at any reading level. - " o T

Sele'cting Instructional Materials

'l‘he language experience approach required very few ‘materials "
N :

‘ vwh::.ch were mot readily available .in ‘the. school The materials selected

&

\by the 1ntern to be used in the implementation of the internshlp included

art’ mater:.als, such as crayons, markers paint and brushes‘ writing

materials, such as notebooks, scrapbooks, and handmade booklets, film-

strips, films, and pictures which were - secured through the school system-

and from the Unlver51ty when they vere requ1red and . reading materials. .ﬂ

Books were borrowed perlodically from the school library 4nd- from the
; 7 ) . ey
Curriculum Materials Centre at the UniverSity, 50 that a varied supply

. was avallable to the children -at all times.

R T m TR B, S

R s
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Devising Teaching Procedures ) 3 "B '.."/, o TR, , ‘
T A : ' Kennedy (19&» 78-79) says that while‘ no sr:andard procedures for ‘
C- Ty ' .using a language experience approach are spb.cifically laid dom, the )
following learning abilit:res and experiencts are generally emphasized'
ALY . . ’ 1\ o 4 .
- e Oral language.v Activities that\ necessitate talking and discus- .
sing are emphasized at, all times, ‘since oral language development: is. '
viewed as an essential factor for progress in this approach
Individual work. Each child has a distinct role in a lqnguage, N
_ 'experience program. His stories, reactions, and comments are received' {
2 S 'and treated with respect. Assignments are made to individuals who are ‘r
X « ' . {s
I . ' __ _expected to assume responsibility for completing them. Individuals’ are )
B . L ' ) .
g v A \g‘iven help and guidance as needed , . & ; :35
i . ‘ - L . .o S e s e & : * B i L
o E o . - Grou work. Though individuality is stressed it-is-important =
-" .for pupils to. work together if they are to get all the kinds of 1anguage by

s

experiences needed. Group activities ‘which include conversing, discus—

" sing, oral reporting, planning, and similar tasks are essential. =
f} L Mg Bas:.c readino skills‘ Basic reading skills, such as word recog— . ;’
{ ' o nition, w0rd analysis and compreheasion are :Lntroduced and taught to- .:
i. small -groups and individuals when- they are needed A pupil is intro-

4 ‘ :

-E CoL " duced to  formal reading of . books only when his word vocabulary and >

' ‘ ey . \reading interests reach a level which assures success. .. .
TR o " . General language skills.. As instruction progresses, varied
2 £y - . -, . 8 . . ~ 3 ; ) d ’ . - ) . i

'_ types of instructional materials at increasingly difficult levels are

s "uti'lized‘ to give pupils a greater variety and range of lenguege' exper— ' '

%



. Implelnenting the Approach

oo “ Yo B0 . .
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. iences.l 'Exte’nsive 'use o'f./l- tening, oral language, reading, ‘and compo-—

2

- .sition lead to the development of more advanced communication skills-'—kr

the q,ltimate aim of the language experience approach.

.

Lee and ‘Allen (1963 70—73) present a developmental pattern with
which children who learn to read through the language experience approach

should have cortact’ during the primary grades. The language experiences

" which comprise this developmental pattern’ i,(nclude, in the following
o order, , listening to stories, sharing, discussing, telling s%ries, g
'dictating, developing speaking, writing, and reading relationships,, g

» 'S s

making _group and individual books, developing awareness of common vocab— =

v ’ "\0
ulary, expanding vocabulary, writing independently, reading whole Bnoks,.

~->

. improving style and form, studying words, and improving comprehension. 1 ;

. Following this pattern and the pr.eviously mentioned learning

abilities and experiences, the intern developed a series of sequential

3

steps for the day—by—day implementation of the approach. B ' e Yy .

The follom.ng are the basic steps the 1ntern used t:o implement

‘.

the language experience approach‘

S_te'p"l. Stimulatmg Dlscussions

The - first task was to’ encourage the children to talk about what

d

they knew. These discussions arose from activities they had engaged in, -

from events which they had seen or heard about, from plans they were

.

making,' and from ideas and activities they were 1nterested in--from what— i

"~ever sources had meaning for them. - In response to a comment or question,

r

the children were st:unulated to discuss such matters as what: stories 'they

L]
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‘She acted as a secretary and recorded, the-spoken reactionstin"written.

dictation of ideas for a composition was conducted ‘on’ an individual

B .25

\ , i . . ¥ . . ‘e

enjoyed, what made them happy, or what pets'thej~had. The important'

issue was not’ what tﬁey talked about. but that they were'motivated'to'want

‘

to talk and- that they had something to say. The intern‘s knowledge of

/
the studente enabled her to spark discussions on topics which were of

.interest to them. At this'stage her role was to a large extent that of

%\

a stimulator who encouraged*the free expression of ideas.

“

Step 2. Creating Language—Experience Materials

:

N\
After the children had had an opportunity to ‘talk about the topic

" of immediate concern, they and the intern created a composition about

-dit. When dping:this,.the~intern led_the children to state the’ topic.

!

.They then decided what they wanted to say about it;'with the intern .

_helping'them to discriminate hetween relevant and 'irrelevant details.

tow

‘form.' She read the composition 1mmediate1y after the recording and then  °

: asked ‘the group to read it 1n unison.,'Indiv1dual volunteers were next

. encouraged to read the conmosition with the intern supplying the words

3
which they did not remember. Written copies of all compositlons were

.kept and became basic reading books for the chlldren.

At the beginning of the 1nternsh1p period comp631tions were '
created on a group basis.' The intern prepared ‘a booklet of these for
each child, who 1llustrated his own copy.

a4

As soon as the children became accustomed to this procedure,

L
LTI '

. basis with each child either dictating for the 1ntern to print or writing

it himself with the help of the 1ntern. The 1ntern read~the composition,

the intern and child together read 1t, and the child read it alone w1th
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' help when /r(eeded. He was' then asked to indent'ify oxr to’ find certain, word's:

in the composition. If he could the words were printed by the :mtern - Lo !‘.,

on cards aboixt Mx 3" in .size. The. child s attention was directed to
high—frequency words which he could not recognlze, and word cards were
- ma’de to facilitate his learning t'nem.‘ Woxd cards were also made for the
words h'e“selec'ted .to lear‘n.‘ All word cards for each” child vere collected
and ‘kept togethex'_-/in},box to become his word bank.
] /fw’i'd‘b/anks, Vtogether with the - compositions, constituted the major

. . ,,, \
o, materials :m tfiis language experience approach. An in dual word bank

‘ 8
~was ‘a personal vocabulary file kept by each child and used in a variety
_fof ways for promoting vocabulary development and language awareness. In

the initial stages of instruction, the word banks were used primarily to

l reinforce the learning, of a sight vocabulary -As the children progressed _ ;g
R
' " in reading ability, they were used for word analysis -exercises, reference .‘
in writing and spellmg activities, and oral language discuss:ions about -
e words.. i o
' Samples of the children S . compos:Ltions are contained in Appendix' : . ‘,
e D
: - ;

A. The bu11ding of a word bank is further described in Appendix B

"Step 3 Developing Word Skills . o »E ¥ .f\' L
v - . Atex the creating and illustratmg of a composition, follow—up
activities were supplied for extra practice and direct teaching of o

K , ' skills. Opportunities fol; rereading and for repeated exposure to worgs

were provided eSpec1a11y in the ini ial stages of 1nstruction. y ° W4

o+ T
C ' e ’ = oy

The skills needed for indepkndence in attacklng words were taught . B

oo . . P ..l = . . . ) )
" ..in direct. and indirect instruction. Skills which the subjects had mnot:

-

,inastered, as indicated by the Word Attack Checklist (Hall,'v 1970), were . - . ur
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‘taught on an}ndi,vidualnor group' basis, depen'ding on the "nunher who

' 'ne'eded instruction in the .pa‘rt,i'cular. skill, Thvelinte‘rn used any p'roce—,f"' .

~dures’ knov_m ‘to vher in the teathing of these skills.. In the 1anguage S

1experience approach, however, the distinctive characteristi¢ was that ' * e

- ' the worgds ueed in the exercises, games, and ,a_ctivil!ies were selected from
- the- ildren's compositions and word banks.,
« .. . Step 4. Practising Reading . S B T, ‘ s

i

The sub_']ects were glven frequent opportunities to read their own . 5
\ ] .

' / writings to the group and to individuals within the group. . As'soon as o )

° ]

they had developed adequate sight vocabularies, there was, gradually

EN ' increasing emphasis placed .on reading what other people had written. , .
They were encouraged by the intern to read each other s stories, as .well .

-

" as library books and basal readers on levels at which t'hey could cope. " ‘.'"‘, o -

“. T o The older children in the internship were able to read easy books ; "

‘atvthe beginning of thelimplementation of the 1anguage experience |
"approach. ‘They werelencouraged to select books in wh:rch they_were‘_'. o ‘. . i
. interested and which they felt they could read. 'About"once' a week each
child vas asked by the intem to read aloud and discuss a portion of his 4 :
j | : * chosen book This served to- check the progress being made by each in the : ‘ ‘

afreas of word attack vocabulary, comprehens:.on, and oral reading me.ch-

anics. Records of thesc indivz.dual conferences were ltept by the intem., Ty

Q‘;ecause the intern ;5 seeing each group of subjects for only 'l R ‘
- three half—hour periods each wee% t:he im;:lementation of Steps 1 through e
. 4 usually took more than a week to. complete.' Follow1ng the completion )
. .of these four steps, the csrcle was repeated again and again throughout : ¥ “

‘the int_:ernship per:l.od.

e thps
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. Chapter. 4
‘~_EVALUATION OF THE INTERNSHIP -
e . i ~

\

3

empirical data, teachers'

Changes in the subjects'

v

’l‘his chapt:er contalns an evaluation of the internsl;ip based 33
opinions, and the intern s observations.

reading ach_;Levement, ; at_titudes i and productivity' ,

1evels are presented as evidence of the effectiveness of the 1ntemship

7 in achiev1ng its purpose.

)
.

were administered as pretest and posttes‘t to assess gains in .reading

READING ACHIEVEMENT

. o - o ) . :
g Alternate foma‘\of the Stanford Diagnostic Reading Test, Level 1,

A\

: compre’nen81on ‘made by the subjects during the :\.ntemshlp period 'fhe
Comprehens:.on section of Form W of this test was given to all subjects,

except: the grade one child prior to’ the commencement oﬁ instruction.

After instruction had termlnated, the Comprehension section of Form X

,‘was administered

Grade level scores received by the subjects on comprehension for ) ‘

X

comprehension during the internship period.

increased “#rom 1.8 to 2,5, a difference of 0. 7 years.

©

) :both forms of this test are presented in Table 4.

' thdt: all of’ the subjects who were tested made some, galns in reading

/o
The mean grade level was-

Individuai_ gain ;

.in comprehensxon ranged from 0:3 to 1 0 years. ™~

Grade score ‘increases in vocabulary were measured by the Slosson

These results ind:.cate ‘*
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L level scores recaived by the subjects for both administrations of this

' -test are presented in Table 5 These results 1nd1cate that all of the

- The mean grade level was’ increased from 1.8, to 2 3, 8 difference of 0. 7

' :were significantly greater than thoae Whlch would normally have been

'for comprehension (t = 5 5) at the 01 level of confidence and for vocab-

were administered the Prima¥y Pupils' Attitude Survey. After thel temi— ‘

' ‘pretest and posttest administrations of the attitude survey.

.internspi‘p, period, almost ox_:e-—half of ~the“sub3ects. were"exhib7ting posi—‘l
tive. attitudes-,tow.ard reading._" An application of the ‘t'—test; for depen— ..

dent ‘sampies revealed that thesé scores differe’d siénifi‘cautl‘y at the

L

Oral Reading 'l‘est.-.'

This test was administered prior to instruction and

re—administered after t:he internship instruction had terminated Grade s

- ]

BubJects made gams in vocabulary during the period of the int’ernship.

B o

years. 'Indlvidual gains in vocabulary ranged from 0.2 to 1. 2 years. &

In oxder to determine whether these’ gains in reading achievement

r‘

'anticipated during the instructlonal perlod of the internship, the t—test
for dependent samples (Glass .and Stanley, 1970: 299) was applied "An .

appllcation of the t—-test revealed that the differendes were significant

ulary (t & 7 2) at the 001 level of confidence. St o | -1_
'STUDENT ATIITUDES . =~ . . .. =~ .
BN

Prior ‘to the be\ginn:.ng of. the instruction period the, subjects .

nation of the internship, the survey was re-administered ‘A‘ccording to.

&
e s

.
oy
A
o,

i
e:;:,ﬁ

.
(%Y

the'-'manual.accqrﬁpanying' the survey, a score of nine or more ‘indicates a .

5"

L
Lot

pos‘itive attitude toward re'ading. . Table- 6 p'r'ese"nts.the scores for the

".;1@’

(2

(5]

5

These scores indicate that all subjects, with t-he exception of

one, improved in their attitudes toward reading. By the end of the-

i
‘ (e

toa
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".“.01 level of confidence (t 8 4) . . ,' .' P V
.j—' 3 The classroom teachers and the intern observed that the'subgects

Gl ) ° r,‘o

".appeared to be more interested in reading activities and rarely displayed'j'

.,u-"

"reluctance when.rggﬂixed to read.. There were fewer negattye comments

.Aregarding reading activitles as the internship progressed. The subjects

P

e

grrowe many more books from the remedial classroom and school libraries. A

-.‘
‘FI 1/ . . e “
4 /‘ i .
\-.}' (R Y

.Rhey took these boqks home to read, or to have rea to them, and were

ﬂ~eager to read them aloud or. tell about them when they returned to school

As the suhgects became accustomed to’ the language experience R

*
e ¥ i -

iiapproach they became increasingly engrossed “in their reading activities.» B

;.i'They attended the remedial classes willingly and eagerly,and often

- a .

g returned after school to complete stories or’ to exchange books. They y

‘»ience success T PR S . -.}lv

L .
R AL Y o S O § 7w L

T : ‘

?ibefame accustomed ‘to the nev approach quite readily and frequently came ,"'

. . L. .

.

to the remedial classes with their own. topics and- ideas for compositions.’

¢

3

'Reading became an enjoyable activity for them when they start“r to:erpere

v

1 & ¥ g 3 5 - . te w -

Vet
ve T

{STUDENT PRODUCTIVITY'

J

The classroom teachers and the intern felt that there was a ;

;,definite improvement in the work produted by the students in: the regular

o

'and remedial classes.‘ ImprOVements were noted particularly in craative fn‘

BN

\
. writing activities. The subjects used better sentence structure and more

."7 . \ o

\ » t

‘ chmblex sentences when writing stories than they had done before the

e

'\

:"inte\r\nship 1nstruction.>- During the latter part of the internship period

»

the grade three subJects began to write their owrn storiés rther than

N

1ntern.write them as they dictated This independeht writing

'\x

have the:

required them to apply their phonic skills in- spelling unfamiliar words, .

) »l LI PR 28 4 i ¢ ci
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They alsa became more aware of capitalization and punctuation.' As a
Y e y ‘. . dq. W :"‘ " ¢

.

The effectiveness 6f this internship in achieving“its purpose': u.:{

t

has been indicated by desirable changes in the subjects behavior. They

improved their reading levels id comprehension and vocabulary, exhibited‘:

Sl L] v

- more positive attituﬂes toward reading and reading'activities, and

4 AR,

P -

» " . 'a‘

increased.their productivity levels in both the regular and remedia1}
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e This chapter contains a summary of the 1nternship, major conclu—il

-sions drawn from the study, and recommendations concerning the appli— T

.l cation of the 1anguage experience approach to the remediation of reading

PR

difficulties. Il ,.?;ﬁ o

*SﬁMMAKY OF TﬁE iﬁTERNéﬁIPuL'

This internship dealt with the problem of improVing the reading
s performance of eight children who were becoming increasinghy unsuccessful

z.:- at 1earning to read. Its major purpose was to implement a language

'experience approach to remedial reading in ‘an attempt to improve the

1

‘:reading performance of” these children. A related aim of the internship

- / e

i

“ﬂ‘:was to evaluate the language experience approach as’ an effective method
vy ‘of approaching temedial reading in- the primary grades.; rf

Q

The subJects of the :nternship were five boys and three girls in‘ o

‘;;grades one to three who attended an elementary school in aomodern town
e >
Jon the outskirts of St John 5'. They ranged in chronological age from

- .
Sy o e

jSln to‘almost nine and 1n mental,age from flVB to. nine.‘

’ ,?di' f" All except the grade one child who was a nonereader were at "
"‘least one year below grade level in reading achievement and were reluctant
_to read Cbnsequently, their regular classroom instrnction in‘reading T

1"::.was suPplemented by remedial help given by the intern.:iz”;flff'*‘ :41_'
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fv,

5, selecting instructional materials and devis:.ng teaching procedures.

'both in’ vocabulary and in comprchension. When cor'npa:'red‘-with gains

: : ¢ .
' normally exPected during the internship period these gains were statis;—
' tically', significant. Student attitudes toward repding and reading acti— .
=N atﬁ-ended the remedial-‘ses/sions eagerlv, read ‘Tore books, and exprevsse‘d' -

“ fewer negative comments about what was required of ‘them.’ Corresponding’ W

i spelling, and art work. o

'”internship: e g _ rowm f

‘The ' internship covered a period of approximately twelve weeks. '

During this time the intern worked with the sub_]ects in carrying out ‘the : -

‘ _‘procedures designed to achieve the obJectives of the internship. Inst_ruc.—'

tion ‘took place three t:.mes weekly in the remedial classroom during
regularly scheduled half—hour petiods. R T P

The internship procedures included learning about the pupils

Day-by-day implementation of the language experience approach in the

remedial s1tuation 1nvolved the four steps of st].mulating discu551on,

| 3

: ‘creating language experience materials,’ d_eVeloping word_'skills, and . / g B %
; / : . . Ji . L P Lk
'.practising reading. ] . . .o by o " t
; ; B L / E

The effectiveness of the internship in achiev:.ng its purpose has "~ / ¥

. ’ . ']
-been indicated by des:.rable changes- in the subjects ‘ reading achievement,

attitudes, and productivity 1evels.. The subjects.made gains, of 0.7 ,years -

I

i
/ ’ .

vities showed improvement. The students were more inclined to work -

i
’ <7

inc.reases in student product1v1ty were noticed in the remedial and

= , f

fregular classrooms Improvements were noted in creative writing,

¢~ CONCLUSTONS . . .. o .. 1.t

L e

’.l'he following conclusions are ‘drawn from the results of the ’

©

o T
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v

‘ 1. The“outcomes indicate 'th.‘at: the int:ernship 'was 'successful in | -
,achieving its purpos"e. ' Consequently, 'thefintern cOncludes 'that‘ the-

z vt :.'1anguage experience approach is -an’ effect::we approach to remedial readlng

o in the primary grades. o B C e "' T

T 2. Although it 1s diffieult to’ determine the -amdunt of change

in the students'’ reading achievement ‘1evels whi_ch qan be directly attri— '

. . buted to the effects of the internship, the intern feels-that the -
. o © .+ ' language experience approach was the,major contributing factor to the

., " v, T3 ' ; L L o o . Yoo :
Y.t - change. s 4, w o ‘ _—

. .;“E' . o ; o ' ) . . C ) . " . B
P ST = B The intern feels that the tiine of year in which the study s

Kpie v T X )

"+ . .. was conducted could possibly have affected the. results, particularly

‘those of the post-{esting which was done 1n late May and early June. ¢

-
D

) The outcomes would poss:.bly have been even more significant had the study

been of. longer duration and conducted earlier in- the school year.

'

A ... " ¢ . RECOMMENDATIONS

The intern: recommends the language experience approach as'an o
) feffectlve approach' to remedial readlng 1n the primary grades. _The
-following conditions honever, are necessary for effective’ implementation
LI ’. . of the program. .
‘ | | - ,1.‘ Remedial teachers wi:sh:mg to 1mp1ement the language exper—
' “ience approach should be familiar wn:h its charécterist1cs and the under- "
: o '1ying rationale and: princ:.ples. o
‘ } D% Remedial teachers should have a thorough knowledge and‘under—
- ."standing of their ‘students’ preferences, needs, and abilities before
plementing tl/ program. |

3. Teachers need to motivate the students by 1ntroducing to

T
228
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. “ o of real interest t:o them so that they adapt easily and' quickly ta the ’ )
s ’ procedures employed :ln the approach. LR .' o % r i
. lo.~ For maximum effectiveness of the language experience approach
the remedlal periods should be .of sufficient 1ength to allow each c'nild
g :I.n the gtoup t:o participate individually in the scheduled activities. :-.
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Samples of . Student A's Compositions -::ﬂ == ¢ F o 0w , A

Student A was a grade one child who had a Speech problem.- ne£,”=

words were usually unintelligible and infrequent. At the beginninglof,'

t

the internship she never spoke voluntarily. In answer to the simplest

@

'fa'speak'even affew Words in a whoLe remedial’session.

’

of questions, she'would either shake her head. or mutter a garbled form”

“of "I don' t know. It was an. extremely difficult task to get her to. R

n

Initially during the 1mp1ementation of- the language experience

_ approach the intern had to do practically all of the talking. The.childl

’

would listen very attentively but would not comment. After she became'
accustomed to the procedures of the approach ‘she began to respond a;

1ittle after much prompting, and improved gradually to the point where

she swould speak frequently and voluntarily.

The following compositions illustrate the progress made by '

/

Student A in 1anguage development and in learning to read. 'Unfortunately.

the illustrations which she drew and coloured could not be included here.
s ' 1
The underlined words are the words which were printed on cards to become

- part of»her~word bank.4 At the end of the’ 1nternship period Student A

Februarx z - :-..

“r

' make a comment. There was no voluntary reSponse. In'answer to the .

could identify these and ‘other words in context or in isolation..

. .

After looking at pictures of pets,’ hearing the intern talk about

them, and listening to a story about a pet, Student A was encouraged to

‘.

Wy dog'l! The» ’

question, "What would 1 like for a pet?" she answered

' intern printed the following sentence for the child to see. She spoke

o

the words aloud as she printed then and read aloud the completed sentence.

o, @

TS R TSI

S




o the intern, which she did The intern repeated the

- ‘.Chlld repeated it entirely by I}erself ‘ ‘_‘a’
. Mareh 2 . .
i vision guide from a newspaper which the intern hac
j’:"'dial‘ class. q While she mentioned with the aid of
"'{tion ng, her favorite TV ?rograms, the intern prir

the booklet for her to see. He.r immature sentence

i improve: wi,thr"practi_ee and encquragementv.,‘

‘mentioned by the child when she came to the remedial class. She ha.d

‘hicycle.' When she had finished ‘her’ picture, she told t,e intern what to - .. L

ol " o i

Ll f'f-'l 'woild 'iike_?_g" fop Bor a pet,”

B

' The ‘{ollowing composition was developed in’

i ]

' o Me watches Steve. Me', watches lir,

5

Casey :and Finnigan.. I watches the I{illbill es: - a1 ¥ h“
'~' watches $esame Street. I see Cookie Monste ' ' :

Ernie, and Bert. I watches Jam\ie.

<«

pr:l.nt below lit.‘. These sentences resulted

- ’fl-_* _‘:_ / ; My B:Lke

o I can ride my b:n,ke. I got‘, it yesterday y !
'~ greén. I can let Donna ride it. B L

v e




s

Ny X -,_;Nanny 8. 1 played out’ doors. I ride on my bike. > The .

- a question with a sentence, he” answered with either a. phrase or several & ~,‘~. et

) thoSe which he chose to. be prlnted on: word cards for h1s word bank. .4 .'He’_"‘;;,:" . DR

usually chose "hard" words ox words which had ,yersonal meaning for him.

The composition consists mainly of sentences and phrases strung together o
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This composition was developed after the Easter holidays. It . o ;

was stimulated by questions such as, "What did you do during the Easter " '" '

holidays?" . "What d:Ld the Easter bunny bring you?“ : By this period of n .’"_"-

the internship, Student A vas. no longer fearful of - talking and was. .' '
responding normally 4 g;-,'iﬂ
:-1 o : . % I.\‘, ' . B :
ta S Mol Foann v i st L T e
G PR Easter Holidays Fowe T o 0 T A I
R T Y ' P .b'.", . }.'.. : : _l"m' o & & aam "y ! " :‘I )
"% 1, plaxed checkers w:{.th Donna. I went out to Pt Re F Tape 7

Do .Easter b—unny brought me candies and a chocolate burny, e TN T i
.- DI . . "‘.,", 3 . ﬂ_l

". i ' = W » i al ’- ' R & ". . a i - '\‘. A

Samples‘df Student G's Compositions'5 _i:i‘}'."fi'f'&d Sl
St/udent G was a grade three pupil ) “In- rea‘ding, he was .about one
s W ' : 5 & v g E we
grade below his grade placement. He was a quietx friendly child w'ho '
rarely had much to contribute to convers’ations. ' i ’ ,'
Student G had very" little concept of a sentence. I{e could ‘not '

!

distinguish betyeen a sentence and a non—sentence.' When asked to answer

¥ n
R

K
P "y e e -

sentences run together. His creative writing efforts consisted of aj: i';_ -

o C Y e L iR

» ¥ A ‘l' 5t

series of run—on sentences connected with and" and no. punctuation marks. : o
' - AL

A

The following compositions illustrate the progress made by

Student G in the area of sentence structu,re. The underlined words are

‘.; 1-1.‘-' J & )

'-C.\'. R e

. - -
"

Tﬁis composition was developed after Valentine s Day acti*ﬁities. #
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\.I‘ .- ¥ o : ) T : 'yt ! o e ) . .. ) . .
' ;.:533:;151: with’"and.ﬂ. It is typical of the paragrephs structured by Student G at"
B oo f?the beginning of the internship.; He dictated the sentences and the ¥
a0 e intern printed them in t(is booklet. . - '
X . ‘ . f e 0B ‘f‘ - o f') Vg LSS ‘l , ‘E ' o 3 "
Wy w0 G BT gnr am PEY "}. o ey Valentine 8 Da - ,g' e i, T
0 L f"_:_" ) . . PR | e ," i Ao
T - Valentine s Day T went with Ty friends anda.-'u
; L LI °~’_._ ..:::went to all the houses ‘on, our ‘avenue. And aftef we- gé‘ve ‘L
; ' tt‘out our valentines ve went ‘and helped the others and 4
, . X B .'..‘:after we helped the others We t);ied to catch the other s
! Elg,l_xi-. .'f vl Beogle.putting valentines in Our door. 4A.?WT”, 3 _o- - i ,
, oL ,March 10 A - S tee @, N -u..‘ i a e oY
b, ;}""f;_ f:;:' This composition was developed a%ter a grbup discussion ebout
the pets they had and those they WOuld like to have.‘ It shows a slight
F T improvement in that all the sentences ‘are not run together, ‘even though
' g '. - many of them hegin with and AT o _f . " e o ' :':.' &
S I A ; : Cex el fe 7 e !
i ‘ ; .. ‘f By W -'__‘ et ’ )
: S EE e oy T "", - My Pets },3”“_ , R T, 3
b ' b './’ . "._V .‘ % N o ._.v .“ ; ; : -.-- % . Qa ® :'_‘
Fa  m e We had ten gol ish last month and today there 8;, - . 517
i S h,f’only four goldfish left Every night one floats to the lf"?*ji'l“
v Vf‘.top and- stays there. "And L have a gie bird ‘and. its
;f-'u ;1f1 ‘ jfn-_f name: is Petey. And we had him for over nine years. And o
" g "':' R I am getting a hamster and his name is going to he Hammy.- :QngA”f
Pt e e 20 R He will be brown. R ) Gy B LT '
) Agrill T P ~{,

= ,:,f~jjvf':"-f:' April Fool s Day was an excellent\topic for discussion. Student
N . 8 v . . . \ . a :

K N : -9 ' \ v

G told about his antivities for the day. His sentences are complete

'

h \\ »
5 thoughts and well organized .None of the sentences begin with\ﬂand e

° ,\o,

"‘.;';;;i;a' Compared to some of his previous paragraphs, this composition i% excel—?A

‘fu;.nh'i'*.‘ lently composed..

‘a,{ y f ?«’r’
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e, ; oo e e o April Fool Tae 8 a Tam g
. hy e . . . . P

?: g "fﬂh:,“ﬁ';g"":This morning/I didn t know it was _RELL Fool'

”\\ . tn".nDafft My sister ‘sald there was a spider on my bedroom ff'
’\ o wal'l._. I Jumped out of bed and looked at- the wall. She g
L\ s . said, "April Fool’" ‘She ‘went downstairs and . I. said, : f ‘Al@f"

"There s a’ rat on ‘the ironing board. When she looked . }:'{”-'w‘-“
I said, "April Fool ""!.. " 'i, 3 .‘:47.;7'. Lw ‘f“ﬂ ;"t“ , E

L

This composition resulted from a field trip taken by Student G'

' i

regular clasa._ It was written by Student G himself with assistance An -

- i " ﬁ
. spelling words. The paragraph was indented began with a capital letter,‘ fovn 2
and contained the given punctuation marKs. & ?U ’ﬁ ‘Jui‘i'-' v o8
o . ) ;) , i _
T S . , The Museum" sy ey "-gfi.'\
z Fo b " g .;. ) ‘. '-.n*.‘. ¢ 3 :::_5 ,‘ ;
’ I saw some akeleton bones a stage coach ‘a g a . 4;
o bobeat and a film, and a kazak and a cannon.__ ‘..s;a B .:'t'ﬁ”, ,.%
Samples of Students Compositions about - 5 . 30
- 2_Common 'Iopic - :.," % g v ¥ . A
e . D an , Py i o ‘2
The topic of aIl of the following compositions is "All About Me."z" E
These compositions were created by the subjects at the intern 8 sugges— Far
5 )- ¢ . . 5 :".';-
'tion that they tell about themselves as if they were talking to someone , ":1. k-

‘:, they didn t know. Some of the subjects peeded prompting and questioning 'j‘zftu\-"

to:help them conflne their thoughts to the topic of discussion.v These ;': S
lisamples were composed early in the internship permod and were.the childr;j‘,i .ih ,
l"’}: ren s first indiVidual compositions...?is'vthgV ; ‘ ' ;l:L.”.-tia' A
"f}f:: Their compositions 1llustratelthe Varletf of ideas; the extent i:§
P i g .,1‘ X
hY

of vocabulary, and the range of complexity of sentence structure which f‘,:;: S

+ “ s .

'fjexistfamongichildrcn in;the_primary-grades..;,f.- {;'f;-"
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e T GRADE z

srpmira < e

’ GRADE I'. .. . » . : : Can
St e . All About Me "y :
. . LT ‘ : “ 5 ::r S & go 40 schopl. ; I work. I am almost seven g i
S years old r in grade one. My teacher works.’ My - o
frlends are Tommy, Holly, ,and Kel]:,t "I play with Keith. .
I play with Donpa. ) I play with Mommy. L : L&

S ;;' STUDENT B «'»:?";*';j, ?;’w'“ 7 ff;f;lf R TR A S Y

I drives on my ski-doo evety day after school

Then when it gets dark I puts my ski‘-doo away at seven
o clock.- Then 1 watchee some stories. And I watch ' g
Bionic Woman. I ~am, seven years old. I get ready for \

bed every night at e1ght-thirty. ‘ Then L get’ up. at seven

e B0 clock in the moming. The,h}I go to schooI-'the_' ,nex‘t‘ £ ot
,"", ' 5 day. 2 The end .. g ','.“ " : " :","'v:\__'".‘: L

ew '. B ? L "‘My name is W Ly and my ‘brother is named ity
S, ‘," ’ SN He helps me with the homework & & help Y E ‘.'2 '
E, with his things.~ " 4 help xny mother to do the dishes and 3! T
i the work. And I help my famrly, too. And I brings out i 7 ;‘:
- ) : : the garbage.-; And I does my homework when my mother tells 2 8 *
- f ‘ "--_,::_',-:ﬂ: : ‘me- to. 1..come to schooi and I do my work g’ am seven ‘ ' ‘ﬁ
g L P i ';"-~ years old and I”am in grade two, I read books for my T o
‘ i : mother. j:‘., T a Tt ‘ BT e, i
‘ STUDENT D
. GRAD’E 2
o .
: ‘ "hu" o }: 1'I’he intern wishes that the ch:l.ldren and the school remain“."*: s
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I'm in grade two. And I got two frlends named Donnie ty g
and Kent. I got a brother named ' and a sister

E '~,- named RN And L go down to Mrs. Sheppard's for ~* -_-'.\_'-—"'-‘i--»-— r_,-

reading.a : I made a plane, and I have a 11tt1e doll. named &
Baby Wiggles.t - : :
":‘ ‘l'. £ ‘.; b

S ." 7 I am. eight years old I'll be niue on April 21. 2 .
/I'm in grade three and it is hard work.‘ T 11ke to go

"';::‘ riding my bike after school
STUDENT IO
GRADEB ~

I like to do down around the bay. » In Charlotte- e

town there s a big wharf and -I like to go fishing there. 3

After we- go flshj,ng we go to Terra Nova Park. I have one

o brother and five sisters.

STUDDNT G
I have a mother and a. father, and a hamster ~Bag _ o
| called Naney, and a dog called Tiny, and a brother called B :.'.‘.' ‘
- ‘T used to have a goldfish. I had two goldfish‘ ; ' _
I am e:.ght years old. ;Lgo to . . - ' School 4n grade ,_:~' L %

."/

- b}
'»:;--L-.iﬁ=.;~@ﬁ.ﬁ'F*ﬂ'. - EEEEREE S ' )

‘ ) three B. I ‘have a. skl—doo. It used to’ go 50 miles an y
hour._ It carried a skiboose where my. brqther rides. I "

‘

can sit in it, too. I can’ dr1ve the sk:L-doo. 5 W E,

¥
M
o

é :' v A,

STUDENT H

.:' : ', ,' ) E ‘_ . ',I" in grade three, and I am eight years old " é';"»
. e got Daddy, anc Mommy, and ; my brother, and ____-\ o

I do the dishes and wash them and clean them, R 1-iike’ to

. e

play house with Lisa, Roxanne ,~ and Km. 'And L clean the

meSs up. I am a Brown:.e. iy 2wty T .¢.'
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;were kept together in a. small box. As the number of word cards 1ncreased

Building a Word Bank

The simplest way of starting individual word banks wit‘h a- group

A \ .

¥
g experience composition. This procedure will be illustrated w:Lth a

se'leoted i'ndividual composition.
¢ s S s ‘1”‘ ’

'STUDENT B

".GRADE 2°

e All About Me i o j;- :, B
- on my@ every - ___z_ after school.

I.Then when it gets dark I puts my ski—doo avay at seven

o clock. \ Then T watches some stories., And I watch " -
~ ‘mom_g I~am seven .years old. p getlvrea’dy for

bed every~night' 'a‘t eight-thi‘r’t’y. Then I get up at./
o cl6ck ini the(morning‘ Then I go to school the next ‘ R o
' day. : ’

",After re—reading the composition the child was asked to under—- '
. line with his pencil all the words t‘i‘e knew. The underlined words are

“the ones he chose. The intern then selected some of these words and

v

printed them on the chalkhoard to see if he could identify ‘them in

"isolation. The words he -knew were printed on 2~"}x,3" cards made of .

construction paper. Student B was then asked to underline any words

'which he would like to learn. He chose the words which are c_ircled in '

" the compos:rtion. These words were printed on. word cards.

All of the word cards for Student B were.of the same colour and

>
.

the chJ.ld was encouraged to keep them in alphabetical order, usually

alphabetifzed using only the first 1etter.

s BjY

The word cards wvere used for word recognition activities.' The

- ! ".: . . : d ’ * . s -

>

Bl ey

is in connection with. either a group experience composition or a personal ;

v el 1w




%
7;3

5

make a. sentence .

"‘so that he could ‘cut them out and match them with words in his word/
. them to compdse his 'dnm é‘en-tences. ‘

: paired with another child in the group 80 that they could work at .an-

. activity together.

FRRY

-,",.child was given frequent opportunities to participate in such aetivities A

Y

“ 'to facilitate ‘his. learning and retaining of these words. '.Some ,.s,ample .,

) 'activities included.

(1) Selecting words and asking him to identify them.v

(2) Asking him to locate and - identify certain words in his word

bank' .“ ) B L o . .' : ;‘ - .:,'fﬂ '- l B . _' ‘. ‘\’ ‘..

J 2 . o ”

‘(3)'."Se1e'cting‘ random wprds' " and asking.lh‘im'-‘tqi re—'_a'rran'ge 'theni to .

(4) Allowing him to find words in old magazines a.nd newspapfrs

s

y . '.'.\ !
5w

.bank.,. . 2 st .' A T

(5) H‘avingl‘him',select words : from his 'w'ord bank and r'e-'ai:.ra.nge.‘
These activities were usually conducted by the intern on an .

individual basis with the child Sometimes, for variety, the child was
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