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The. purpose of the study was to develop e program

Q

of movement ‘experiences for the pre-school years and

. '-..., i -,

to investigate the effects of sﬂch a program “on child- -

ren between t,he age of three and fJ.ve years.' In\ order

to complete th:is inveé?.igation, a six-week exposure to

.yﬂ

)

movement experlences was :mtroduced into- ah urban ."
preschool which was affiiiated with a univers.ity An )
evaluation was made of “the eéfects of this s:L:;'-week ' " '
exposure to specific activ.ity 4. reas ntaimed'-,_githl'in
the total program contents. The selected-;areas were : R
locomotor and balance at/tiv.ities.” '; : : 'f/" , - )
o The - sample cons:.sted o%}:wenty-fo'ur children who L /J ,
'ranged in: age between three Years five months and "..";'_'{*':f.f:" C {:':
four years ten months.' ‘I‘hese children were randomly ’:'.'“ "::'{\"J"‘
assigned to three equal groups, A, B and C ‘ R I- / 2
There were three hypotheses tested in this - " « c
'study . '\‘. : .' : .- = _‘: N P ':. \ L ."'.'l o o ‘-,‘: . , ::'
-:E The 1ntroductio{1 o ’c—t:‘.‘L contehts of ' l
the daily program of movememt experiences w111 s ) :‘.‘?'
\‘ ; significantly enﬁ'&‘hce the general motor skill o " .
a




”

Skill Of the pre-school ehild ' TSR ,/-_p

were adm1ni%tered bY the investigator. : o a

all fdur of the teets._- The g 05 level of s:.gnificance B

~

' a one-way analysis of variance to compare the pre-.-'

' was set for all hypothesis testing The tests used

":"" vere acceptable on face validity..,_ 'The analysn.s °f the

development of the p‘re-sohool child.

B II- 'rhe sgecific six week program of balanci‘ng

e activ:.ties willj sigmficantly ehhance the balancing

. sk’ill of the pre—school Chlld. 5 ” ,‘ o ‘

III Q; 'I.‘he specific six week program of 1°tmotor :,_ .

activit:ies w:.ll eignif'icantly enhancé“the 1ocomotor

o
b r

ment' . v ,.'\--.:’
R Group A received locomotor /ac;ti ‘ities only P
-_‘Group B received yalance activities only ,,.‘vn G

. Group C received no activ:.ties ’

o - ey

'.':-'-."Four tests Balance 1 and 2 and Locomotor 1 aqd

N 2 were used in a Time Series Des:.gn. ' 'I‘he,re was a pre- - '

test, five interim tests and a post—test.\ All tests

N

'L-

The hypotheses of the study were tested by us:.ng

ree Qroups on

DR . A . . : . A e . /

’I‘he three gro,ups each receiVed a different treat- o




the pref-school Chlldl n t‘i‘noae p:‘rticu/}ar
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The pre-school years play a- Significant role in W'“'

preparing a. Chlld qu 1ater life.' In fact, the pre—school

expekiences are possxbly the most important and 51gnificant ‘“2
\'."_ \ - . '
of a child's school life. ThlS lS the period when

13

l =

n“{: foundations are laid for his full development as ‘an in- fu"f;._kﬁ,fg'

S
‘dividual both in. terms of skill cqnfidence_and{indepenT-,u;,ff /-
S _{dence.g ‘”fﬁf{{:f ff“,ﬁ]ti ‘-:'&'f;.*"f}\hf'?'ﬂi%" ““»ifﬁngéf ;
Coney .‘,- - A: . . - . . R . B P coL o . "I. I':..‘-I -..,,
| e e The younger ghe ghild the greater his need fOr _g-»,*:ﬂ"“"vi~

..I. | . I .
e 2 e, AT
} movement and freedOm to move.. The eventual adjustment R

13

1ater life-depends 1arge1y upon the child's depth of { utiif;" j:4-i
experience when youngV'""\ﬂ . "f'-}lif '*~f’f o ; :'(:TJQ? E

!the"ges of two and four years, a child 1s 1n the Pre—> A Co
;;i con;eptual Stage of deyelopment Cognitive develop-f ; ‘lg:l;h(g”ﬂf'y
S 'focuses upon the extraction.of/Preconcepts frém _?i'gig};::/
th real and direct sensory‘experiences._ The ch11d RN

b

uses his body as ‘ar source of information, and is later
able, through intuitive thinking, to translate hlS , ;-,r.ﬁj'f"
o - \ e ; ;_;, Lo ‘. ~ . a
st b ST e Lo =) ’ - r
D 5 R . -
T T ' - g .
vrr ! ’ ——— m -




l:p information into very basic concepts which are \n _ .

Effect, actuar static images of reality, (Burton- 1977)

o liﬁ:f' To e}ahorate, the child has’the ability-to reéognise igv' 22
;.‘-:'“ﬁ:'i:flsuch movement-related factors as/distance,(speed, timef;“- ;
L | nd 1ength but at this stage of development he is‘t
. ihl unable to fully apprec1ate the quantity 1nvolved°'thisﬂ“'h
:)fi;'.:-a;;; being an abstract concept too difficult for hlS .;vnfﬂf j;*f
RTINS comp‘z:eilension. . DR . _; e o . \ | -
s Physical Education is that aspect of edudationf o S N‘.
o ?fii:ﬁﬁ which c0ncerns itself w1th the‘harmony and developmentfzﬁ;f;j;f nlﬁ
‘Z;?Q;;i‘ of both body and mind The body is used as’a means to;EHZf:f;.éF
{;%-: express and communicate, to manipulate objects and to fx'ifk“:ﬁk”u
” ":?i perform spe01fic tasks.g Chlldren need to experience fi;i;%T'hf, )
; | and learn‘the capablllties of their bodies what they T = f
. ::»‘.-_ -can. do, where . they can move how they ‘ean’ move.',\'rhey i;'i )
l . . need the opportunity to appreciate and’ understand the ff’FElli‘ ;
i elements °f movement and how theirfbodxes ‘are. able to '”@7 !
- ~? 'Iproduce any pre-directed cateéory of; movement. ﬂﬂ fzi??;ig .i}?figf; ::
'*Qpr'f”f‘ o Just as children grow and develop in an ordetiy | K g
Co e o sequentn.al pattern wh:.ch d‘_i—ffers in rate from one n SRR 1
" . : ,' / }.ndivn.dual to "the next, so do they 1n terms of motor _ : '.:..'.; ' Sl
B . 'f development (McClenaghan and Gallahue, 1978) ‘Hefe,x'. L By
. Do jj df];_t: - : ; o
' 7 s




] *f;f: from the changes due to either growth or maturation.:ﬁx

By 3
sl

. -_,?,

,;-\;i?v1ropmental GOﬂdltiOhS-; Lo T
T Lawther (1968)“‘defined learning aiichange due :

to tralning and eiperlence in order to make it dlstlnct

v

/ [
Educatérs have stressed the 1mportance of ducating

the 'whole Chlld' but perhaps wlthout suff:ff Qtf‘

must be ldvolved in the 1earn1ng process. When

education is viewéd 1n this way, 1t is evldent that

Physical Education\ls/%n lntegral part of the total

”;]2?", education process'thifh- g ;j'f"3f-L:ffﬁ}21.}Jt“{ﬁ

v

Z?{-'“ﬂg movement dlrects man s. achxevements and: N

thoughts, and thought 1n turn drrects hls'“

)
B P *
'

. = : 'Q.fjff'.g. sherrington, fgs}, p 169.
Lo Children have ‘an! 1nherent urge to move, Vlgorous
R L EReY)

.

phys1cal actlvity ls one of the more/dominant character—.;;"”'

N

L NPT S ST P



2t e .‘w:.mw?n"}:;‘v ‘“Xll\,.a??z.r ”»”’;Z‘“’#x ‘“,aiﬂ ?‘,’fj
, : 2 I 4
.'1; | ; RV gi
A g _— BRI E&
'~istics exhibited by the young.i As much of a childJ' ‘ éf
ufg .glearning -in the pre—school years results from exploraiory li}”if”“j' ;ﬁ
;:—f -'fmovement activrties, it can be - said that movement is a: _ﬁﬁfilei‘ff’]_ %?
- _ .natural learning medium for children. j;_;k,tf i\,'i?{ :T:ffi.if:- g
" When these faots ere oonsidered there is- an":'~ | \ | S
;apparent neéed for the learning potential of movement ."rj.~$ . - ”i
j' fi:experiences to be recognised developed and 1mplemented,.'t‘; ;—7; 't i
?F~ I fﬁL(Cratty, 1973) l,hf; *"'l”';;}’ h&tt_f;sgl i{ i..ﬂdf j;
. Movement experiences can. be classifled as indiVldualil‘;ljf )
f; o l"?“and general Obviously, individual experiences are '=;’51;; \:'{;;“* é;
’ ",: _}'.f}funigne and. therefore cannot be fully shared but general\ '/’/ ‘ -
: ol .;experaences are common to the interrelating group who /L :
~fghare their physical environment There are. very few f” B
7 .:of these movement’tasks which reqnire, only 1ntellectdal “
}? . 2concentration. Every task will require for it's . '

\en harmony WLth one another. In thlS respect f'f'“

0N

-

Children should be encouraged to use their bodies as ,,,‘tﬁ'

,solution, a co ination of rocesses.which Wlll operate,'ﬂf;
. p . .

experiences 1n movement wfll simultaneously;enhance

N

several aspects of a child' development ;_i'f ‘ffﬂ.il &::_

o
e
.

The paerc objective 3of physical education is that

it aids the total development of the 1ndivxdual -‘g'.fh?

expre991ve units for both negative and posrtive '1“\'g

'

-/
reactrons. Thenacquisition of physrcal or: motor Sklll

.

helps the chrld gain a sense of mastery.'ﬁHe'w111 gain'

- . )- ':,' ,l... . .'
IS e . -
. ] —- ) RN L IR
B : - L -~ -.' - K ] ..
- N \ LT ’ -
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o L NS
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"} confidence and Wlll be more willing to cope with further

: challanges.- Each Buccessful movement experience re-i.

B

£y

7»;?5\ L inforces the child'ﬁ.pOSitive self image, thus reducing Sl Jllwfla{

"frf5‘:ff'negative feel ngs toward himself and others.

l J\Rationaleﬁ'for “th, SthdYu”

'-lf(f \\At the pr sent/time in mﬁwfoundland there is 1n

, S A

l f,iti:i . enistence a. school program of Physical Eduéation for :

. s Kfndergarten to rade Eleven.} This program is U‘” .l_
: '"-t fecognised.by the\p;ovincial Government.: However, there
: 15 no prov1810n “for PHYsical Education at“the”Pre—-ﬁ?fiﬂ'

. / g ,';‘: ) '~ tO anVep J-t iS Part Qf hls blOlOQlcal ma’ke-up' Frequent

i 5'3}°J:_f' participation 1n physical activities is essential for Iff:

full development and optimal functloning._ Hence, lf

~

'-) 1;'f[f the ehvxronment fails to present the demands to move,\

\

then there lS a necessity to plan and provxde activ1ty

e, _?., prOgrams that can serve as adequate substitutes..v“' T
SR " Similarly, 1f env1ronmental experience can enhance
L the development of an 1ndividual it 18 vital to provide
: S meanlngful movament experrénce Wthh wxll aid the total
5 . development of thé Chlld Movement act1Vities can ,'
P § . CE e ey
O - Y
P V:"‘ m‘ - T L



5';-the’§é¥iectlon of thought, paired w1th academlc tasks,

",' "

pr6v1de cqncrete acts to experience,_to observe and A

to think about (Cratty, 1973) - Furthermore, themr
'.klnds of concrete ahd obvxous response patterns can
lbe incorpcrated well into philosophies of education,;

"iin whxch measurable behavroral objectives play an ‘.:f f.\.ﬁ

\

"important-role. Indeed, movémént experiences W1th

prOV1d7 eV1dence of the quallty of a chlld's thought

",proces és. *Thls klnd of response quadlty cannot be/\\

RN

zcognltLVe development but 1t 1s not evidenced that
';all Chrldren\need this actiVé 1nvolbement 1n order to

learn best. There ls a 1ot of ev1dence that relatlvely

ufstatlc contemplatlon ‘is. also a necessary reqursrte to

?the learnlng process, (Cratty, 1973)

(1963) indlcates that through perception

.t B

jand experience in dlfferent situatlons, the Chlld learns'

'-lfto apply past experlences to new 1earh1ng srtuations.» '
Therefore, lt would appear that the approach to hysrcal

.
- A

’ 4R ¥
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Ed\cation in the preschool years should be one of t;
ex loratlon through a var;ety of medla.'“ |

/\ Through an involvement in movement experlences,-

:7;} :: the fhlld is" given the opportunlty for self-identlfication]

[ \
.

T
and is. able’ to 1earn to appre01ate hlS role as’ an

5;: inda&xdual withln -the community ThlS adjustment and :
| séoxalizat;on is’ part of a Chlld 5 growth nd development
By means of a childe interactlon W1th hl. peers, he.
gradually galns in responslbillty, confldence and ;fﬁﬁ' :
3 1ndependence.~,-'_\ . e -'~‘.m ﬁ' | '

_ The present study was based upon the bellef{ that
“:the pre- school ch}ld not only has ‘an afflnlty for o i:-%
'"movement, but also relies upon movement experiences i;f,*»ni ;"'h
f%to initiate and complement all hls learnxng experlences.j;gj'?h;'

s RO . . M N /
PN T : s . - ‘ s . . ) Yo

.ﬁ_'jf;hf - Purpose of the Stugx
The purpose of the present study was' “to- f"ff“y',.';i?r L

:}develop a program of movement experiences for the pre—.fw

'-program on: children between the age of three and vae a{:ﬂ_ N
rjyears. In order to complete thlS lnvestigation, ?f,

“3

sxx-week study was 1ntroduced into an urban preschool

N ' '..'IIS
whlch was afflliated/with a univer51ty An;evaluat;onﬁ;.._‘;j
"4 .-:'"' -.'.'_ ,2 [ ' T o : ! :" K \ .
' oo ~ - S LN
o « B P ' \ - ; " ';:.-'. . \,_- . oo
R R Y IR SR S
Wt " . N R ‘ '~,. f vl o ’ - .“" .'4 I ’ B ',"' : '__ Lt .
' T ' L] —r’—x b —-—-;-,: j. " ———

ﬁschool years and to 1nvest1gate the effects of such a - i:'544



o5 ;.lk ;ry,_),\d‘;\“' SN

,\.wa? made of the effects oﬂ thlS six—week exposure to

._'\’.

K _,lf}fﬁ specific actmvity areas repreeentative of the total ‘

ptogram contents. (See Appendlx A for total program-”‘

Appendlx B, for the lessons used 1n this study)

[ R L H - Lo . o -

{{~75Lf: \ Statement of the Problem ”V

Would the introduction of the designep dably

program oﬁ_mOVement experlences hdﬁe any sxgnlfzcant

L . o . . s 3
“. ' S o o
tas ' . ot
. . . -
. & -

;5; - Hypotheses of the Stu@y
Lf»fghi}ilein /The study was designed to test three hypotheses-

Sl Hypothesis I"“ ff*ﬂ3.'ffp“.l 'fif‘ *. ;'fNXIVﬁr':j}g )

Do 'ﬁaf"[ﬁfi», The 1ntroduction of the.total contents of the .

/ dally program of movement experienées w1ll signifioaf

L

_.,-\_—\__J_‘ et e

pre—school Chlld -

{=f,{u"ff.‘ Hypothesis II-)?”=ff;ll;',7d.,:",u’:f f'3‘vLT
T Lo DO S
ST / The speciflc 31x week program of balancxng fikng;T

=3-'V:fi$};ff**“actiVLt1es w111 s;gnificantly enhance the balanc1ng Sklll

of the pre—school child







LA I

= 1
:/, "&q\i R sultab_e for that age 1eve1; there was no mentlon/of

S
RS R e

05 SR D e

.. A compute%ysearch was perfqrmed to l‘cate any ~"=§<T\"

studies Whlch wene _ mllar to the present 'ne., It was

P (AT

o v S T T

eviaent that tere were no such étudies of

empirical natur:j‘only those of a commentaf

I

These studies dealt wivh complete programs for the
.

cp;eschool chlld‘and lh many lnstances dealt w1th

"'children in a soLlally or economlcally depriVed eni- fu?f('ff”:f" o
QS\Q:*f:;' \ vfronmé%t WherI mention was made of phﬂ/lcal actlvitygl L

.‘~5¥<*n"f it was only 1n referen\e to unrelated physlcal tasks

R AN

T

\\\ There ore, ﬂt was declﬁed to search any literature /
J o \w}uch prov:.d ‘a, supportive . ;rgument for the /fnclusn.on ’
;:[-,A=,*;;_f of movement expemlences 1n tne all-round educatlonal
lﬁ-ﬂln“ proc sé of th@ pre—schoql Ehild ;}flik .b.!..~.f; o
ii L Ba{schr (1967) defmnes movement as both cause and'“j'“'}1}3
. .,e;?' | effect.x It is. a constant; man moves, even durlng h;s -
. infrlﬂﬁ:;sleep.}.Movement ls 1pherent° we move to llve.A éﬁl;f?ﬁ:'i"‘
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Q\ infant moves to survive, to~explore, to communicateJ Y

£ife reflfcts an lnteraction between the chilf“and .,cxliflﬁihifﬁr:i -

v

”"$h18 envernment.. Eerly movement responses are/baSLcally 'QJ:E.QIV'

' Z.f:undifferentlated but gradually they become more":t".f?fr_?fffi’:*lt;
= Ch .3.' SO
.precrse and selectlve. Thus it can- be sard that body 1 R

E@“movement causes change within the organlsm.3 Those

‘

’wfsenseﬂ or felt 1mpressions tretel through the central :;li/_;;"7

/,,

7ftfnervous systenr'which is constantly being restructured e,

".nby every actlon. This structuring 15 called 1mag1ng ” ﬂfﬁﬁﬁ'f'?f'J
. o S R A

The lnleidual is’ able to utilize those reflections '“f{“fﬂ;fﬂf"

Wthh represent the past and serve to antlcipate the tﬂf

future, (Gerhardt, /i973, B, 5) Therefore,‘- 1f 1mages L

do represent recorded experlences, which Ain turn aid :}”f“f"uf;':'”ﬂ

the 1nterpretatlon and~understanding of future events, }fﬁ':
it is 1mportant to reallze that 1nit1ally these 1mages ;:5;‘Qif

N must have been derivatlons_from motor or movement i3ff;'ﬂ{7:ff;1;77-
responses and experlences._’nn indrvidual wrll perce1Ve P

SN

‘
¥

-};}= any new experience either 1n“br thro gh images already
oRgh .

_\.\/ . ‘ L B )'
formed or else these new experlences Wlll result An e e

\ﬂl the establishment of new images._ The 1nd1vidual, l;

X 'S
e




';sort, evaluate and interpret the contents\of his ‘own. -
'%;movement—perception images,t(Gerhardt,_l973 p.; ).v“fty'"“
vi?_ﬁ Cameron, (1971) defines Education as the result
‘ iwof exposure to situations which modify the development?F:V'
';figifof the indiv1dua1 Peel, (1956) on/the other hand, '

. \ g
.hdefined Education as that process which promotes the,

e

ﬁenvironment Piaget characterizes learning as a process
whereby unknown externalsvbecome known 1nternals,:~ -"”

(R o A

“:‘:§,lﬁ"gr uf(Flavell,,1?63).; The Sensorimotor‘Period exhibits the‘.
i'f. é. r:::infant repeéting movement behaviours which he discoVers
.lq;u; ifby chance. The”other stages reveal the development ﬂjﬁfr‘f
' '*aof behaViour'which 1s purposeful and goal oriented ‘:
.iiffj A cording to Plaget's Theory, an individual gains
a?k"“¢_-. {:':his basic knowledge of the world arohnd him from direct
. .oiexperience with his,environment He theorizes.that th7
j;: ékiﬂ7'iil first step in the deVelopment of representational ’
SR :thought -is» the acquiring.of non-verbal mental imagesi?flﬁ-u—

through the.direct contact with objects and srtuations.'jf“'

*"~"‘iu. Thereforec this process requires that, in order to L

,ﬂi knowwan object, a child must contact it and mentally,.:




-gdirect experiences/

_'aleo directly applicable to the 1earning process. .Qy':m ~-‘_;lgf;~'~l

'gimitating observable actions of others, children ,: R

’”
o

<

yasSimilate it's properties.
N % S

'assimilate such information is dependent upon the T

;»existence of essential intellectual structures.g:ln;..‘”

" other words, children are not able to learn until they

'oinformationxheing resented Therefore, learning can —*Hh\‘

'lbe facilitatedzby both teaching methods and materiafs fi'ﬁj"hﬁ?;f'

jimages or symbols which can/be translated into 135:;}*~f55f:ﬁ5-*” <

:flinguistic Signs‘/ This prodéss is followed later by ' ﬁzfj:hfﬁfii,f

HoweVer, the ability to?_;” e

%,

~.'.

'are deveiopmentally ready to assimilate the kind of lf jl:“':5~/f

2

“which permit the child to-explore sensorily mental 1 fiﬁiffﬁ'l}igﬁ_if»!

provmding the necessary input R . o

b

tforhacquLSition of the symbols that.need to be manipulated

?iaget's Theory of the function of imitation 15

:5thus they develop the symbols that enable them to ,_f'i

in complex cognitiVe operations, (Burton, 1977) *’_“ij“d'ﬁ“*ffi”-:, ¥

kY

i . . R Py I - v

'acquire internal representations of those actions, f-_ ;i>;;l5"

¢

“recall and reprodhce any given actions.- At the Same '”::fisfdx.ijl .

v . b . ‘-";' oo /o a

':time, these symbols foster the development of Signifiers,

~

for the Chlld to communicate with others.»aff'fii~“55'ﬁﬂ;4”f

'Qdefined as gestures and words, which make lt pOSSible«*-
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Piaget strongly emphasizes tﬁe 1mportance<of peer

'l'j;“f'l teractlon from the standpoxnt of having the opportunity

hl

~to compare Vlewp01nts of others ,@nd therefore bexng/
"th to galn a broader perspect1Ve of llfe. ' h}s ;t,;
AL"JQ{.,prrocess results 1n the Chlld becoming 1ess egocentrlc

. and md&e rational and objective, (Flavell 1963) Thus,

-;7{'5;' . 3.1t 1s ev1dent that.lntéréction add group act1v1ties ﬂﬁf
. Cee f:are very necessary aepects of/an early chlldhood en—

f'vironment S I L

AN "\', R
:”Vh' s Flavell summarlzls Plaget s prescrlptlon for
. o > = . v R '. o 'f‘-~. -
LA e ,'learning by doing as - follows- L g[;;g;;hfﬂ_ . ’
/ The child should first ‘work with - .V-;'.vﬁﬁf

“the. principle in the most concrete . .=

" ‘and actiofc-oriented context pogsible, S
. +.©_ i 'he shoulf be-allowed to mahipulate @ . ..
) . o7, .0 objects hiﬁ%glf and 'see' the - .- ..«
e L ,fﬂl’ . J_:principle opérate in his own actions.

N A '-_“Then, it should become,progresslvely ’ T
o oo ‘more internalized and schematic by . -,fquq;”$;~

' Lo . reducing perceptual and motor - 7"“_ fuf“
- support, eg.," moving from. objécts ‘to, 1{:
s o © ~ symbols or objects, from motor. N, e
IR . e 7@tion to‘speech, etc.....'ﬁ.g. 'u;}.iu- o
L / '(Flav.e'll, 1963, p. 84),-’_‘
B o E T '4 : - N

I

! R
J .
L 0o C
\ - may be summarlzed as follows- ‘ ‘- . o
Lo o / : SOt
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: -IXh,; The child must be developmentally )
"~ready to assimilatq the kind of informatlon
. being,presented..:u-w-g'5;h -

Certain kinds of experience are
-essenti&l fof optimab’develqpmenb o £ the
Kchild durlng eabh deveiopmental perzod

'g_lﬁj’ The child%é ability to learn daring

af gach’ succeasive stage is: partially s
_,determined by the adequacy cf' his or her o
yexperiences in the:earlier" stages of”’ o
*development Therefore,.lt 1s v1tal

.gfor children to ‘be prov1ded ‘with the

f‘fdorrect*types of learning experiences
"during each stage ‘of deV@lopment.;'

e,

(Burton, 1977, p"'df,

rates; howeVer all chlldren pass through them in the ) SR

e -

same aequence.' ThJ.S mdicates the necéss:.ty for a’;
:S'J ¥ "
e cont:.nual dlagnosis to ascertaln the chn./ld‘s leve]‘. of

t}'nkn,ng at any given moment.: This is v1tal n x -

.currlculum, (E‘ros'~ and K:.ssinger, 1976)
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“"-,L,»‘what Robert Gagné (1968) calls the growth-readiness

;-I_.modell .';'e It ‘was believed that env:Lronmental factors f‘. .'.,"

'-'caused hehavioral changes, but generally 9peak1ng, L " )
chz.ldren develop the same motor patterns in a defin‘ite |
_,'"sequence._ e L /‘_. | - L SR
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S].nger (1975) ' Outlmes the varlous progr3351ve

stages of motor development- T F - .:?~ o 5':- Coet

. Physical e e 'reflexive, ! simple movement
«.Motox [ .. - - mbre® purpos@ful’ ' :
= Perceptual-motcr - .more: complex‘ ; o ST
i Cognitive ‘ ‘ '_'varn.ous foxms ‘Of intelligence
- Conceptual . -abstract thinking '

1

K

~'(,smger,, 1975. p.l"333) :

/imply that 1ni‘é1al general and gross movement patterns N
gradually become more spec:.flc and complex. . Tl‘{ere.fofe,

/ the relatlonshlp between being able to move and the

latEr deVelopment of Sp&lelC motor SklllS is ,5_ P

justificatlon for the mclus.ion of movement J.n the S N R

learning experiences of the young chlld' o

- Durlng the last few deca{ies,.tha.s interest :Ln

»

moyement and it's effects, have sp::ead into such areas

as developmental psychology, neurology, educat:.onal




. v
AP - s
eI
. u
o
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psycholody and reme ial réading.' There has developed

ff a recognition of 'i existence of & relationship

between movement "'d cognitive development.. Programs \f

of a perceptual—mot'r nature have been developed -

STan ', .ot . .
s ,-\' .“ Loae

: ;{y_ as remediation for the purposes of ovarcoming learning T

disabilities.u If this is the case, lt would 1mp1y that .u”,;”f ’

~ a comprehen51ve‘program of movement experiences would R

: y{ ' indeed serve tz prevent such learning probleme.-,j{:ﬁfjhgl,&if:jf

: Radler and Kephart, (1960) offer the view that " -
;ﬁi‘ﬁzﬁhii {':{; systematic motor exploration 15 the ba51s for all S
: ‘:?: .\ ‘ B They feel that alb»children need the back— ) 3_ .
| e .‘i ground of generalized motor experiences for eoFCesghnh uj'” _ﬁi
éi‘-f?;ftiz'n” ln later school work._ They included the f0110w1ng as’ :
ﬁ frzi,“kil.ﬁ“.;ﬁgeested motor generalizations. : ""“n';' :fiﬁf-? :
éﬁ h:\:::ff‘f',;lf: Balande and,?osture { the Chlld must know where
:iff : | fy'?'fﬁ grav1ty is 'as well -as - understand direction. B .
| : f“ - t'fProp6151on and Receipt : he should be able to {
';‘f;ff:‘.z;'ljﬁ-:%t” move himself and objbcts away and toward eomething. 3
Z-?ﬁ iVJf;:;: f”B;{ Locomotion - this refers to body movement through

‘f space, overcoming obstacles, and changing pace._'f. a0

e 'v.

'@;ﬂ‘-, Locomotive generalizatione go on uncon501ously

WARB T et ST Eeg




'34§ Contadt and Manipulatlon f the Child's relatlon- *'

ff:t Shlp w1th obgects 1s determlned by such abllxtles .?
) f? a8, reachlng,,grasping releaSLng.m 2\755P5§M: y '

"usuggest that low achlevers 1n school lack bas;c 'f
{".read.ess (motor) skJ.lls whlch could be grasped .‘Lf

-,the.chlla was prov;ded g;th the necessary movement

;- tralning prggram w1thin the boundi'of v151on.pxﬂe§?f'}fj{a'?
:ﬁ'empha51s 1s upon v1éua1 perceptlon and a551mllatlon

wiEh some attentlod to certaxn motor responses.;

TWT“Wﬂ%w
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Delacato (1966). Godfrey and Kephart (1969) all

4

exper;ences.-»

‘

T . R
- ‘_,.. . ° X KA -

iflsn” dynamlc balance fjxfw-._h'””""-

;body awareness
tEBpatial awareness, g””f

H

"temporal awareness {

Marianne Frbstig (1971) hasjdeVeloped her perceptual'

Voo

.SHe3$




s ‘. o E L

As 1t has been stated motor respcmses progreas

from reflexd.ye and generalized movement patterns to

-those wh:.ch are more speglflc and complex. N Maturatlon

;:.




Havmg dealgn

of the followang"

tes ting instr\nne

Lo

the chapter .

.

: for the pre-school child,
T ol evaluate the su:i,tability of
mvastz\.gat:\.ng it's effects on

a six Week ,exposure to speclf

sample, the selection of stu

data thelimlt 1€

-8 chool Be 1ec

'-'.an urban

.._,

ed a program\f movement exper:.ences

‘f,u.ncluéled in the program s :-

'I.'he present chapterl mclu

a

the selectlo

;.c act:.vity areas whlch' :

dénts »fbr the sample, the

ted f or the

preschool wh:l.ch was aff

'me :.nvest:.qatos attempted

such a- progr by- '

motor deve lopment after

des sectxons on - each

n,of :'school for t’he

'col‘lectlon and analysa.s of the

8 sununary of/

schcol7 staff read:l.ly,. agreed £or vy

v

of ch;\_ldren. to be tearranged for
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3 All three groups were subjected to a pretest °'

\ activn.ty testmg. Ll e e /

4 All three groups were then subjected to the same

1 The sample was randomly assi"gned to three

‘,‘,.‘2 Each of these groups received a different

Ll oty four days per week RN

. : ) ! ".X' L i .
' . » N ~ : T \_)'. \':‘-/ " :
v, . s . - “: ! v
oL . ‘ “- i Lt .
. R N N
S ; Se le,ttJ.on .-;,of Students for S _ple

'I.‘he children selected for the 'sar{\ple included
both full tJ.me and part-time students who ranged in
aqe betWeen three year.;s)five months and fou:r years

.'x

Design of the Study

equal groups A, B and c.;-,

-'c;.

K

treatment during the 81x week period

N I .

h .
. N T @
e . P R

]'.,only, four days per week

L .."

ii. "Group B was exposed to balance. "activitiesQ

. -l

iid. :'.":.Group C: was not exposed to any movement

.

—'actJ.Vity, for s:l.x weeks

s

prior to the commencement of treatment '_ 'I.‘his test

)‘anOlved both locomotqr activ:.ty and balance '. '

S , AT |

test as the pretest, on day one of each of the

it ,
' ol - Coee s
; e REDA , D
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ten months. There were twenty four J.n the sample group._

i ,".,_Group A wes exposed to locomotor activitles

>
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. r,next s:.x weeks. Thisexhibiteda'rimeSeries .':'.5'

Besign:, e TE T e
: \ . . ' . R N )

The testing period\correlated with the intended ' _

e teaeh:.ng time, na.mely,j a thirty minute period

_ ,during t:he morning. L f
g s S N " /, . . . . LN o 4 ’l- . ' ,-‘_.'N.\- r
-’:6'.'.‘ On the occasion of each test the indiVidual R ‘ /

scores were'-recordié and the data collected

>

..u'."
i it

-' The;- itéé't'ingj,' | -iné'éfdmént

1
EREN

for' aeterm:x.ning t:he 1evel of metor deveIOpment in the

preschool Chlld the tests were acceptable on face
valz.dity.\ For example, they measure one 's. ablllty -.“ I

to remain in a static balance for a period of time. DIV
; .\,... . \ BRI :.I".: 2.\.~~.\ e
or else they measure the time required to move, ,in a XTI

spec:.fied manner, from lpm!nt A to point B. : As a result‘

. .1t was felt that no statistlcal study usmg a_ ¢r1ter10n'v:“"_f'- - _'.';‘—L- T

f . 1 .
St R *

‘1".- “measure was needed to establish va’lidity for each
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-
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Locomotor 1 and 2, [these tests are explained ih the
- :';follow1ng sectlon._, All tests were adnu.n:.stered by o SR
.-""the 1nvest1qator and the same stopwatch was us(ed on _:' A

_‘every occasion. o R

} \~preferred leg, which was used on each occa51on. e

' Scorlng EERR

tlme that the balance PGBltlon was lt)st e;\_ther by./

\,4

At oG

A
N

R . . . P L o .
L T s e

a,,one-knee balance on the

'1\'-,

A,~"

‘The! subject was’ asked to: kneel down on both kneesa"'_,f.'?:"‘ o

!

arms stretched out to the sldes.._;‘:On the word ‘go'"he

was dlrected to ra:x.se one knee. and leg completely off

the floor and mamtain the/ one—knee balance for as

long as poss:.ble W1thout any other part of hxs body ‘ MRS o

contactlnq the floor. "-_ ey ‘;':'."'- o ‘.f PR o C

[EET N

b B
The subject was tlmed to the tent‘h Crf - second , . ]
‘- =y T
from the moment that the supportmg leg was the only T

part of hls body J_n contact wlth the ground, untll such

contactlng floor with some other body part

N R A BE e graa .



which w used on each occ.asion.,;’

R The subject was asked 'to\hop around a Small chair‘ K

in a counteéclockwisd directlon On the preferred foot

the word go' untli e TR
o 1 he completed the task wn.thout contact

' "with the chalr. :

AR

2ty toonds Sean
{k‘(‘ ] .%):'N\E B



dlrelctlon and measv/ed the ab:.lity to run rapidly

between two givén marks}.

second :Lnterva,ls was used

Two li.nes 24 J.nchegj

( :
:feet ._apart from\theix.\furthex edges.'

beyond the startlng llne. .

4 .,',. on: the word go' the subject ran to the turm.ng
llne, touched J.t w:.th one foot, turned and
returned to t:he flnlshin?jlne .,;.o touch that

l:Lne w:.th one foot




‘ -

“e

S _;,fi:@m’;%hé word: Ygo! th “the E£infshing .

. R If lhe subject fa:.led to correctly contact the |
: LT I"."'.‘ llneB at any point durlng his ruxll he was StOPPEd

e '.,',-_—:.mmediately and no time was recorded

2 - v'l‘he subject was allowed one attempt. Thetime
S A

oy e
[

e
P of locomotion in two opposing direct:.ons.,
IR RO LA .
, s o [ ____6"___ A
g T ‘.' - :.“"7" L e "-..-""-.'""."“'“‘ R
W s T T T2 e T 12",:--"~~ e
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R O e K A S 3 ""wv,..--\., Al

these two'lz.nes an piece\of tapgf‘ten 1nche’

e Ly ‘e

long was placed at rightu angles across the ‘

" - "drigina1 two li“bs'. These four piece(s of ‘tape o
-",._’ represented four points A B, C and D The : o
CT tape was approxlmately l!s inches in width, ' the ; .,,-“
. L resultlng dJ.stance between pon.nta a and /c, v #
\' B and D was 1015 ‘inchea. i
e n 3 . A s’top Watch, calibrated/ to one tenth oﬁ a ‘:'-:-: ' _ j;' ’
; , RS _; second interVala was 'used T 9 ) ;
’ Startln{; posl.:.tion wae w1th one' foot ona : S

but not beyond the starting and fin:nshmg line .

L _ on th.ch lie pointsnA and (! IRES : Z
5 ,‘ On the word g the subject travelled from ;
v ‘ lme AC to l:.ne BD v touched the f,‘Line BD wi:th TR . &

o o—- one. }bot, turmed and travelled back to 11ne '."f: f'-." <

) AC /touched the line AC with one foot and ". RV ,

TR finlshed B i e
- T The method and direction of travel changed Lo e T

. BD gallop steps = forwards -;..-.- SRR £ S

- AC hands and ﬁeet forwards and face down. R

g 'l‘he t:Lme was recm:'ded1 to the tenth of the second ' SRS

SRR from the word 'go' _to the 1ast contact thh the lme AC. e e
. o .}. . -
A, —
S
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‘. an Ta p 't test. . on the uzcaSmn of each test:.ng

'. sesslon, eac' chn.ld was s

the anestxgetor Aa the stusdy exh:Lbited a Tlme

Tar

Ser:.es Desa.gn, t.here.were seven dlfferent occas:.ons
S

when the children were subjectgd to the testing

procedure.- There was a pretest, f:x.ve interim teéts

- )--".

‘.(.

Jected ¥o" aJ,l\four_‘ teéts,
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3; The Post Test "i_ﬁqg&,, ~';:”'gj-f‘:[_$fw;“.}nf

%tha start of week 51 111 IV v, and vx .The Scheffé

the result;ng F Value proved signlfiéanth :

”
2

\'A‘__" . s 07

the data gollected at the start of week,VII*’”The'”

Scheffé method of multlple comparlsoﬁb was réqulred

'vwhere the resultlng F«value p:oved s;@nlflcant..;,ux,'fl

,‘ln ' - .4 :

Iway analys;s of variance on the pretest and’ post-f7%'"

i : JI',"" .....
f:* ;contents of the dally program cxf?z
fmovement'experlende w1ll ‘; »

h" v \
‘ﬂt‘\

a

A one;way analysxs of variance Was’performed on_:ﬂ’

;je;gniflcantly enhance %he g&neral

2

e




PR .

‘ e R .r~" motor Sklll development of the
" , preschool Chlld . ; HJ.”, L

'fea,“n. -MH¥pothe515 II- The speciflc six week program f}=

of balanclng act1vit1esgw1ll ‘"Vu-fQ;“fﬂ

'\,fﬁ S f-f"n: signlflcantly enh%p§e~the ’V ,t;

. fr"if;.:ui,”'tlfl balanclng shlll oﬂ the preschool
o '.ifh””ff;ﬁfizl{ Chlld fhj’;f~f-"“5;f>:i_

-ﬁypothes;s III\ The SpelelC six week program of

locomotor actiV1t1es w1ll ‘gﬂ_”.ﬂf“‘

: . ",'—, ‘,.,._ ) '. . \ * LT ”\ . ,\-;, T '
¢ \ signlflcantly enhance the loqomotor
s S

'lleitatlonSx~of the Study f{ g‘

.

The f ndlngs Qf any study habe a number of 1nherent
restrlctl ne These reflect the weaknesses of the.;ﬁ,u

A £l L

chosen design, methodology,/sample and testlng

- - AR x - N

ilnstruments.'ﬂ";““‘ y' ;g[g ::_“;:'wf

One of the problems with the present study was«f

the non-comgulsory nature of the preschool There were;“'

J
N PRI

sevaral occa51ons when chlldren from the sample were
absent due to 1llness or hol;days, but lt was assumed Z=7”' .
Ehat these absences would not affect the study

advereely.



A second problem wae that—some chlldren were' ‘

8 g ™,
v .(i.

assumed that any such involvement would not have ﬂf

any signfﬁlcant effect upon the £1ndings of the

’ .. . | . .

.

A thlrd prleem was the organlzatlon of the'

testlng,procedure. It was felt by the~1nvestigator,
",that the children used in the sample should have {f,i_f

i‘-been tested w1thout the presence of their group /

"{wwas a* certain amount of lmitation and dlstraction SR

.\

evident, which could heve been avorded 1f the testlng

'A fourth problem was\related to the narrow -’Jﬂpgv

[

A s

Due to the nature of the study, 1t was 1mpract1cal

..‘I

-

to consider the particlpatlon of several preschools.

h

It was aesumed that thlS factor woujd not signlficantly

involved ln extra—curricular actlvit es. It wae -**}E;ff“f

'Imembers.- Due to the nature of these chlldren, @here {;'Jiw’

geographlc representatlow exhiblted by the aample.:_47afr:i
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S of the sample groups on day one‘of the next s1x weeks,f-f”

., ANALYSIS ~OF -DATA . AND'“RESULTS -

: »
P

o - - 1' N : ‘e

This chapter includes the results of the statxstlcal

analysis of the data collected to test the three

hypotheses of t}le Btudy. ':. .l o '/. ": .-' ‘: l‘\ ' .:‘-. '.':. ‘-\_--' :‘ I' . \\, . S At -

‘ There was a pretest, flVE %nterim testsvand a 7 .
post—test. On the occasion of each testing ;zsslon,.,ﬁfff@tfff7“~:ﬁ;?
eagh Ohlld was subjected to all four tests. At the L f.gﬂlzsi“fo”

. ".' ’ ' ‘ el T T T

start of the study, the pretest data revealed no

NG

[

Vet

:9ﬁ signlflcant statlstlcal difference between the threefﬂl

groups,PA, B and C of the sample..

.,The same’ tests were adﬁlnistered to each member ‘f”7.lff;ff

the last occasmon being that of a%gost test situation.‘_;,wj;”
, R j . -’-

The data from these tests were subjected to a One—way ;;f_. f-ff??.
"; andlysms of varlance and in the event of ‘a statlstlcally Vi | :
31gn1f1cant 'F'nvalue, the Scheffé nethod of multlple: ‘ o
gt,comparrsons was theh adminlstered to locate“the palrsijfiii?f?‘;l};f": ,

. of groups whlch were 51gn1f1cantly dlfferent 3Q1~_ Q‘tﬂifff:_f;'

, , .
'f Table l Lllustrates the fre\uency of calculated *gwﬂjif?,s“ﬁ f
j A é
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3ab1e 2’ rilustrates the calcula group means

for Balance l‘j The'Freater number of seconds 1ndicated

Bl




-"Balai@'ég}],': Knee Balance




for Balanc‘e 2 .
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Fi}gure 3 :.llustrates the calculated group means'

for Locéinotdr 1 2
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for Locomotor 2 -The fewerlruﬁber of seconds 1nd1cated:f“'

N

the higher sébré. 'l: e

L {:.7””;: Calculated group means for test'item

.f:

lﬁ;;ﬂ,fﬁgf_{ Locomotor 2 , Obstacle» fﬂ?}@l}tjfﬂl'lﬂi

°3aﬁf;91 Scores calculated

15 oz (13 10*)
;15 84 (11 50*)

*The group means 1n brackets were calculated

w1th the remOValzgf ‘one" subject's scores.' Such ‘a

\removal was peﬂ?orhed to.indlcate the effect that

this one partxcular/child had;upon the overall

;f?_results 1See page 47); o
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'“When.there was a statlstically signlflcant 'F? A

'3~°value recorded,_further calculatlons were performed

s . ‘

R .

LS Ve h'

~zto'-ascertam the natu;e of this dlfference.:

nIn three

‘ 1nsﬁaﬁces this differenpe indlcated an overall 1mprovement

-

f-ln the time recorded for those pattlcular test 1tems. -

.; Table 7 1llustrates the frequency aﬁU*percentage value '.'.f"f ',.'j

'rJ . 3 x

 GROUP A"

v

signlflcant

'7;;d:ff dlfference.

difference

Do e et . N S

v_‘ o : no ‘ .‘I.I.

. : ) nol-' ‘.__ “.”,' ] = K
)ﬂ”;:gniflcanti 51gnif1cant"

no

dlfference
’.

. R l"‘..
no"- -

difference

, D amicees
.4\

no-,

dlfference

eignlflcant5'

signlflcant_P
R

iyb{'

no

.“51gn1f1cant
difference

.’ .

. no
51gn1flcant

4'd1fference

n
"

S ,no

s

SLgnlflcant
dlfference

.\-\. A
ng -
51gn1f1Cant
dlfference

. BT

AR

of such flndings*"‘: ;ﬁ; gnw-,~;:l “.,fll':¥aj‘m‘iil“.,”_.f'} :
The percentage 1mprovemegt shown R l' : \ ;
by each gnoup on ever?%ﬁest ltem. 3 1ff.r'\ -
; , ) f%;i;
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mean -

:»?-': N test items or for Balance 2. However, for the Balance 1

IR ST

. | -
I. P N
-
.
. e
;
I /
M N
. . -
. -
¢
“q N
‘

R

Lo vin Table: 7 it was concluded that..-.

: i. - \Group A, treated only with locomot

: R activities " showed no s:.gnificant difference

’ the pre test d po t—test results for either oi’ the
/ ' balanée teet tems. : However,'on both the locomotor s )

teét items there was a significant difference ev;.dent
) - ' } ) ' ~ ‘. .‘, .‘.
LB at the -.05 level cf significance. ' 'I‘his revealed an .-

kN . - ‘ . Y
e

R TR overall improvement as follows- : L
B : \ Locomotor l, 1mprovement Was 13 percent

Locomotor 2 ' 1mprovement was 24 percent -

a— ' ,

On the strength of these results it ‘was decided

BES

SRR T to accept hypotheeis I:;ZI that the specific 51x g - 1

&«, wieek program of 1ocomotor aCthJ.tlES Will s;.gm.ficantly

_' ) (enhance the locomotor sklll of the preschool Chlld |

1 o ' | . ii Grougﬂ B treated only w:.th balance actiyitie$ ,
g Showed no B}gnifi‘éant difference between the -f;re-' '-f'..:,.-'_::' e
‘ o B testvand post teet resulte for ei“ther. of the' locomotor

test itemn there'was a sign‘ificant da.ffereﬁce evident
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'at the 05 level of sxgn1f1cance.r This;constltuted
" fwftf;ijﬂ an overall improvement of 90 percent. 1y
. 5q'?ﬂeBalance 2 althQUgh‘the—pretest - post—test comparrson

Co 3”' showed that there Was no statlstically slgnificant

:t{ vzi K dlfference at the 05 level, there was e
-ﬁ:tai[ R 1mprovement 1n the time scores recordedm In this ,h';jg .
l;”: .{;f f 1nstance, Group B showed en”@mprovemeh,hof twenty perr
L ;.. ‘cént compared with the other twp »gx/o £ in which no

-;ﬁ;ﬂ im rovement'was evxdent.‘ia:<;s N . o
:f 'ﬂ The latter‘flnding, even though rot statlstically
- :f: stgnlflcant et the 05 level, would su"gest an im-
| {ﬁ prowement in Sklll as a result of the -dminlstered

7":f" treatment It was therefore dBCLded t partlally
o _‘{.i“ accept'hypothe31s II that the specifi six-week program

4“

'f\f;:_f;t3' of balancxng act1v1t1es w111 slgnlflcantlydenhance the

o L balancing skill of the pre—school chr *
g? ) P ixi. Group C,,the control group, which was
'._7 not exposed to any of the movement experlence program(f'

e

but only subjected to theitestlng procedure, showed no

'W{@ffq- ‘signlflcant dlfference,lat the 05 level, between the .gy'.

et ‘ K

317'3};.'h pre-test and post-test results for any of the foux test Tliﬁ

~ e

G }f;*ifhe"%. items. These flndings infer that neither the learnlng effect

SN o e
oy S T v
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";significant effect upcn the ove,h:all reaults.‘\:,
'_"Furthermore, thls would J.ndrcate that ‘any: posrt:.ve o
\’. ) JREE .
' ._signrflcant d:.fferenceé J.n the ﬂerformance scores ,.«;i.»‘;-
s \ o '

-fwere due eolely to the effects of the program contents.

S . o : ) Lot
It should be noted however, that this s:.x vyeek study

.fr.' Vo

- ,'-was a concentrated expoex}re to the program contents, e
. e

""“and therefore the results may be qu:.te dlfferent if:
‘the program contents were taught over a longer period
IR of time and by the regular~ preschool teachers.- :

SR ..‘.

Cons:.deration of the overall results mdicated

supportive evidence\ for the acceptance of hypothesia 1.

': -that' the ]:introduction of )the total contents of the ,
': darly’p‘rogr of movement experrences will si.gnlflcantly : |
| enhance the general motor ,sk:.ll development of the S .
-'--."'-,preschool Chlld./. , e
e ; R Disc::es:.on' cf the results N : ".f;-_.';'
. It was felt that the calculated' group means\wh{ch ) f
: .'.f:'_were lllust,rated m Tables l 2, 3 and 4 needed further '-.« )
s :_._'consideration and drecussron. .- f ‘ ﬂ, o
v ‘ ! S

v

fAt approxrmately week V of th‘e study, it was Ll

~'.'~'apparent thet the recorded reeults for al groups, '




s

" ;.':meroved cehs:.derably around week V and/ consequently,
" ¢he preschoolcchildren who were ot 1nvolved in the
,..-study, were abie to spend a lot of their time 1n the "

. playground ' The sa.mple g::oup however, was restricted

and it was felt that theJ.r level of concentration

'f'decrease.d as a. direct result Secondly, based on the

‘iand performande towards the end’ of- the study.-v__»‘_

' \ Spec:.al mention was felt necessary of the results

‘ '.‘..for Group c m the test item Locomotor 2 (Table 5,

'. E 'attributed to the very low score of one partlcular

"",-'turn around and hesitate during the actual timng
‘of this test. : This child only exhibited such

-_:":‘_'.':behavior during thié part:.}cular test item and on these

except on test item Balance 2, began a gradual decline.'-
*"';{.The investiga‘tor feit that this might have been due At

'-_ to’ two factors. Fi,rstly, the weather condltions

-J

3

7

o .

to the 1nside env:l.ronment as a result of the study

’ P N

‘“.""subjects comments, 1t was ev:.&ent that there was .
_ ] A

.,"5"1ncreas.1.ng boredom ;v.l.th the tests and testing procedure.-

IvThJ.s way have had detrimental effects on. both motivation

;page 40) . The sudden decline in the group mean was

ch:.ld who on weeks VI and VII, began to stop,. start,

-

,u"_' o

o




.‘:"'.

7 Ii'and 4 ind:.cafes larée random varmt:.ons of scores -

Vsup.erimposed on the underlying trends. Thls variat:.on
"'-v.".'-‘may have been due in part ‘to- the att:.tude of ;the
"__young subjects tovwards thf testmg procedure.u- 'I‘he

:_.—investigator noted that the desire of e}ach chi%i to- L

?perform optlmally var:.ed frorn test to test and session

to sesslon. : Imitative behavior on the part of the. .

| ‘other subjects tended to result in elther good or poor o

group performance levels on each test.v-{‘ In addita,on,,.."'-"

'""’_'-_‘>school child's :Lnability to reproduce consmtent

It was : calculated that wj_»th_

two speciflc occasiqns.,

out this occurence a less pronounced decl:.ne in fé‘spits'.""

would ﬁave been\apparent for Group C (see Table _5,‘;;_‘."

»

. 4 b Lo Lo e T
. . D . . - . !
. . NP . .
.

Figure 4')

Examinatlon of . the graphs in f:.gures l 2 3‘

I

)

'-. .

't

-t -

I

such variatn.on ma.y have been :.ndicat:.\ze-'of the pre- }
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) e .' REGOMMENDATIONS

0,. 7 L o

E‘OR' FURTHER STUDY

s

The purpose of the present study was te\deve lop

/..tl'-.-. a program/of movement experiences for the pre-scbool

. on chlldren between the age of three and fJ.ve years.,

.’,) N

' In order to complete thlS im(estz.gata.on, a su-week

,:,stqdy was introduced 1nto an urban preschool which

was afﬁ:.liated with a universi.ty An evaluation )was
e . | © : ‘-’
made of the effects of tha.s sux-we.ek Xposure to '

. .
e + . Lol e

Z ',.speciflc act:.vity areas. C
: :’/ ;
- As a result of the f:.ndings of thls study, lt was

: ‘evident that the exposure to SpelelC actlvity areas

-” was indeed th-é factor respons:.ble for the ::.ncreased ' B

', SUMMARY concr.usxons AND RO

BN . 4 < . o E 4 . e

. /years and to. 1nvest1gate the effects °f. such a program’ '

'performances which were J.ndlcated by the recorded "h
.--"‘_data., It can therefore be argued that, as the two s
IR areas chosen for the purposes of: th:.s study, (namely
.;.j E locomotpr and b:lance actlvxtlesf); are' fundamental i
( components of all other aspects of the des:Lgned"
N




A

However, it is recommended that a longer pilot

regular teachers ’ under the guidance of the program ‘

w1th theJ.r activity classes. They would also be more

to evaluate the child's level of " Sklll, as Jvas

some kind of lnformal subjective rating be employed

» e . : Lt - s .- §
N N " -50 . ".*'. N PR .-_', . . '}' B ‘- A -.\J‘: L 1
: ! " A A R e e
N " ' o . l EEREE TN PR . R
. . .. ' LM
7 - " U . i
s } X A -
. S
K

program, the introductlon of the total c7ntents of the

proposed da:.ly program of movement experlences should
signlficantly enhance the general motor skill development'

R
re .

of ;the pre-school Chlld
progect (preferably for a school year) be implemented
at the same preschool. In this Lnstance the :f,‘

program contents should be.the responsib:.lity of. the L

deSLgner. j 'rhese teachers not only possess a. better n
understandlng of the children involved, but would also"f'-', -

be better able to correlate other areas of learning

aware of each J,ndividual's stage of deve 1opment and

level of competence. ; At 7he end of this prlot year,
a subJectlve teacher evalua}:mn would be sought 1n -
terms of any modlficatlons or recommendations for '

LN

the mcvement experience‘ program. \ S S ::'.

‘< It is recommended that timed tests not be used

necessary in the case of the six—wée‘k study, J.nstead

£
. . B R Lo . - ', A
\.'. '.T‘ .
.
. :
. . T




secondly, the equlpment was atored adjacent to the

i would be completed three times -

five. 3 'I‘his rati

per academic year.; L DT A

The design of such a rating system woul be the

responsa.billty of the program designer in qonjunctlon

i:’ w:n.th the. teachers ipvolved in the pilot progect. o T

It .1s also recommended that the teachers r:eta:m

\

their normal groups of ch::.ldren when teaching the v

[ R

'program..__ This would involve approximately elght

chlldren per teacher. N )

Wt

The taaChlng area is- of J.mportance. ' 'i‘t’lfwas‘“-" g

felt that the rooin used during the six-—week study was
too large for the chlldren to cope with and pre-

sented too many d:.stractlons. The Physical Area

e e,
; M

ln"the preschool 1tse1f \would have proved more

,v'..,_

suitable for the venue on two counts. fn.rstly, the

children were fam:.ln.ar wz.th being m thJ.s space a.nd

.

.y.

space, which Was not the case thh the room used for

x' "'

the six-week study. . -_'- - ';_1 J S

It 15 further recommended that the program

T

PIh i e tIe e o

SaaSAT S

L e



T

"-.:"_contente should also be implemented in an outdoor

[T

.""",.'facility. 'I’he preechool j.nvolved in the study had
"feuch a: playground area which conld be ut:.llzed '

- "-for thie purpose. T T

. }t is suggested that inservice workshops be ,
prov:.ded for the teachers who would be invoJIVed wj.th '
the teaching of the program and that these be arranged

| at frequent intervala and be orgam.zad and conducted

bY )the program deSlgﬂer. P :':""i' e

In completing the final analys:Ls of the
prOposed pilot projeo{.‘ ’_q\a Eollow-up evaluatlon could

be og:ganized , Th:x.s would entall an evaluatlon oxf

;'_children at. klndergarten 1evel, Wthh would determine

complet w1th relevant notes for the teachers LS

:'the effecte, if any, that any preschool movemeft

'.::_-_phyelcal sk:Llle requrred ef them by (the exletlng

Prov.rncial Curriculum in Phys:.cal Educatlon.‘

RS

'I'he des;gned program of movement experlences,

St

.Q,.

- Lo R . - i . . ’ ! “. ‘v_ ‘I )
preeented in Appendix A. S R ,-.' L

ceoa . . Lt
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NOTES TO TEACHERS

/ S oo b Basz.c ObJEC-tJ.VBS o the 'pil‘ogram

e . . o ;o J T~ -u‘

Tl Suggested equlpment for the proqram

, _'I_"A" ‘s . ! z

> ) Recommended resource materialsn:_ :
C N
Lo program w:.th respect to facil:.tles

_' . i . 9‘ Presentatmn of the program ._', — ,'

- Ny "_ _,:' _ h. ' Fact4rs to lcéﬁmder when teac:hlng '
o 11 THE ~MOVEMENT; EXPERIENCE PRQGRAM |

) Lgngp plan outlme (a samp}e) _ "

S . b Areas' of the pret;ram _":T" s 5~;
N _--;_'_: ’- Area I space ani body- awareneSs\
RS ‘-‘.' |' Area' I’I ’Locomotor and no'x.xl-:locomc‘)t.or ;':_._‘

o ‘ R ‘ \ act:.v:.tJ.eS' ‘ I

SO 3 B i locomotor activ:.tles

11. < non-locomot r act1v1t1es
AR ‘ .
alance Activ:l. J.es

Area J:Ji:c B

, RPN 3
\ el prpip s e it e e i S sl & T LR S 4 P
»
g




Dot I No'rﬁs 'FQ TEACHERS G T e e
- e ~ hi#" . . ' ~.- ?': ." ’-_. — i
. i ”*‘Rationale fdé the Aprogram R .,)-’:f’~:
};ﬁ\f;_'7;3\ It is intended that.the Preschools of Newfoundland 35{[}',f'
- . should offer a: daily physical actrvxty program a8 ,;Zf-&; "';1“_j‘“”
: ' Part Of\their currlculum o _.*f :'Tfnﬁ - jl,f:n*:if" fz
& _'=]:fﬂﬂ.f: There 1s already in exlstence 3 recognl ed Prov1ncia1 o

,il‘_" _. S0 . Y A% Co
*ffLﬂ ‘fgw' activity program should be' taught by the regular teachers o/

5“{171- teacher wouLd have a much closér understandlng of th;.

::é;i-}@; chrldren 1nﬁblved than would a SpeC1allst who would

’gﬂ”,fw'y teacher would be better able to correlate other aregs - 7 g ..
o of learning w1th her activrty classes, and she woul - jw. - o
R T 5 R S e WL ISR . R L :
: o o N :
. r . ‘ . \i\ S
e L
A
e B N BT

.\\.

"ih_{ Currlculum for Physrcal Educatlon. Thrs starts W1th ft' ,5\{-.'/

Klndergarten and conoludes with Grade XI It i85, 1htended
iévlfr that the classroom teacher, and not a Physrcal Education\\ "‘:"?-“?

.Auspeciallst be. responsible for teachlng Krndergartén lsif\gf'
IS and(the flrst three grades.‘“iina,l j_f i'.-?i : f’ S

1;22f_1f; L Srmllarly, 1t is 1ntended that the Preschool ff'-yf:_..fﬁf

,f};*ﬁ and not by a Spec1alist in physxcal educatlon. Thls J_' .

15 based flrstly upon the belief that the Preschool

N

\,'.

hdve to be brought into the Preschool speciflcally o'fr'f; . —; . pl

-1

kdeal w1th the actlv;ty se551on54 Secondly, such a "fﬁ%i
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B

.it had to be decided how this would actually relate

f Preschool envxronment in order for maximum cohesron:i':’\f

e M

.

'lﬂr

In planning this movement experlence program,:lz“f“;

to the rest of the existingfcurriculum within the ' ,\ :

° o . .
' . e !
PR

to be ev1dent . o _hg ;_g R

The most suitable typeuof curriculum to select, .ﬂ}.*n;'
for this particular physical education program lS based

upon concepts. This type of deSLgn allows theueducator

to observe the Chlld understand synthesize, analyze,}l'f'

cat the conceptual level, phy51cal educ ition becomes aJﬂfﬁ-“f{ﬁ;f‘

vital and integral part of the child's learning

experience.u"gr’-'ﬂ;;‘f'flfyl'*‘ﬁﬁ J

\.,'

2

A
The conceptual curricﬁlgm is not restricted to

single concepts eguated totspeqrflc activ1t1e_'”

e . A

Sliepcevich (1967), drewiup a school health curriculum
based upon three key concepts.ﬁj}
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The value of the conceptual curr1du1um lies in fhéﬁﬂTf‘uflﬁ;uf,'F

use of selected activities by the teacher, which w111 ' 13J”T{fe“ﬂ.ﬂ

enable the ghild to learn more complex«ideas.. Thus the 5,“J?ifgfi'ffl
focus is’placed upon the quality of the program oQ;ectives. A

! . R
Hllda Taba (1965)) has advanced the idea of! the :"'ng‘;,;nv s

L

spiral curriculum, which baSLCally eliminates needless -'fGi»tf*“f;';g

Jepetition»and provzdes theemeans by whlch a pne-school .}TLEA.iFf_{fﬁ

e

'“_ child coul start to 1earn the s‘Ee complex concepts R :
school sit%ation.;'_uvz,,q;,iﬁ -,Iﬁf-, f . ;
. } e I:,I'I—':‘.‘ :. ."~.‘ ,.',? .- .".. o ",.,: :
P TR }f'fn B‘sic Objectives af:»théi~pr6§f5m;;,f;glf

ting the ba51c objectlves of a movement

s

'rogram, the¥ can be listed as folloys‘i‘

fﬁ;: In st

experience

t ’ BRI

dlgphy91cal develo ment of each child

{motor skills,




YIS

-f"ge These basxc oQgectives 1ndlcate that each lesson

_...-;

;4thus evoking intellec

5D

”iij' | Provide situatlons where a. Chlld has to use hlS“

1.own 1miq1nat10n 1n terma of movemenﬁ and is /:Jﬁf

/.. C . T

or perlod of movement experience should éﬁOVLde

N

l / Exertlon & thh frequent]rests - La”.l

N 4.‘

e -_.....‘.» o sy

;Z.w_mﬂnjoyment and satisfactlonfthrough good mot1vatlon

3 rAcun.sition of skill physical and me“tal :

Soc1al training

Self-d18c1pline

Th ) :
ﬁual processes.w e




s Ui g

“.l"*i' 2

Pt e SR

;,; , . spans with the attentlon span of the olass {; J“
- #éif: Frequent rest periods should be ev1dent “hﬁ' 'ti ,_J.n__ﬁ g
, 9. ( Lessons which empha91ze use of the larger muscle e
R ‘sroups S T A
::;ldﬁ | Fosterlng of hand-eye co—ordlnation, also’eye—foot _
;E.\ﬁhf?i-i' o-ordination., '_ "_ ‘ i ; ' o ' i_ :
: n . fll}i Practice of baSic body management and control lf B
a S . A

» s .\'},\_:’&-}g:gl AL mw?.’m.&;hnﬂf;'&
2 L
”fJThe overall lesson objectives should exhibrt.,
:l}v Fun of/part1C1patlon &'; & .ﬂff”fh _

’: T?} - Motivation and stimulation fit ”_illt'fn3z"jﬂzﬂféf,}
o }3. Maximum involvement for all - both physically - . .. -
' j s ; . s N Lt
! - N and mentally :::?'d:-:5§ﬁ~";‘”

R 1 | - ‘-4 P

',s' .

,27..

} Indivmdual partner and group interaction o

Contents which are sultable for deVelopmental stage

of ‘eachs individual _?Tjil_

'

Cpntents which complement those areaﬂ
- S
wrth which the children are 1nvolved at that time,;so e

éhat transfer of learning can be evident L l:g L~fh'“

, ’
N
.

Lessons whlch are planned to correlate concentratidn ,“fd

of 1earn1ng

Basrc understandlng of body and 1ts function




E]s{fiﬁﬁ’. Awarggess of\space

'w*ISQ.fthwareness of safety factors ;.ff-‘%i:jjjlf"”f,.;v

‘717ﬂ,£pProv151on for repetitlon and lnterrelatijnshlps

“V;f.ﬁifbetween areas of learning‘ff‘f'_;f"~'ff TR

'2d | Small balls e plastic alrflow - do not bounce tOO much
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Slmple set rules which gradually becoﬁe ho%eﬂj.':mi'

1,

¢

/
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‘i’ Suggested Equ19ment for' the Prqgram S K
. , "'"'-:'."!;-5".

fhe number ofschlldren to be supplled w1th equlpment
is assumed to be fifty.‘ It wouldlbe benef1CLal to '
group the preschoolers into workin§ groups which are

51milar to thelr routlne dally grouplng, glven that:f«*

thlS 1s the case.¢ The maxlmum-numoer of chlldren per

i

physical activity grbup ideally would be in the reglon
) B

-,

of slxteen.-- n'.'ﬁ," g

:

Examples of necesgary small equlpment would be--‘

;F“Rubber-playground balls,“ &" dlameter iw;ﬁ“"iii;

‘ Beach balls - very lmght and ?right

v . Lo PO W .

Plastlc hoops --small

Plastlc hoops.r large -‘.2';iefif‘,f;'ﬁh?’f”\;v“

Bean baqe - vznyl covered

¥ et o 'l‘.

11ne,¢ ut by staff and without sharp handles

Indiv;dual mats,- approxlmately 10" x lOP made




-?from rubber matting or indoor-outdoor-carpet

'ff?,f;;_jldhf?T;Larger mats —'tumblrng varlety :V'affﬂ :;_,. 0
‘ AR Lo
PR ::fGT-#‘7Wooden balance benches can hook 1nto climblng

.

. apparatus and also servé asba balancxng '57:J;l
SN WATiitlhfsurfaCe when turned upsmde down ' | T
" :"ftfﬁJLﬁ{:dﬁf: ' Balancelboards | '.ipllﬁmhhm
; _ ‘LizgllG'Lé. Wooden balance scooters ;-wooden 'squares on . .
o 5_,.“bjfcf:;‘ four small rubber wheels | jb'fflffﬂ.ﬁ{‘ Lo
; ,ffldzo : scoDPB : home made from empty Javex bottles -
'={zp:f§{ WOOden.bats - round in shape, small handle,::tg:}%'
T 'ﬁ'ressembling table tennis batB _Hf*_ff*\;d
Cardboard cut-outs‘of the alphabet, upper 1?:
lower case, bright and large -ﬁ..._ :
“?}j;l;,\ Cardboard cut-outs of numbers,'some large;in:'
}:'..' size, some smaller fﬂft %f}?: R :: .
. Cardboard eut-ou 8 of geometrlc shapes, VAryrng'
yloiz]' n size, brightly coloured Each shape has one
; - blank side and one' sxde Whlch 1dentif1£s the,;:,
,. : 'name of that partlcular shape ":[fﬁf:."h .'
S Portable wooden climbing frames whlch ‘can . bellﬁjﬁginf“”
’?; l', arranged 1n many different ways :‘**J
'f;ﬂfﬁ:{FﬁEJiJ;J Portable record player and records ;,Tulitigﬁi*w
:fiixf.ﬁfT%ﬁ'j; Tape fecorder, 1f poselble T
o
B3 i - g
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materials for the: teacher.,-~ o '=:slri”'7;Fﬁff3

for Infants, 1969

e W

Layman, G., Educatlonal Drama, Steps tg Oral Language, 1974

. N

ezt R

S

for Children, 1976

WLse, W M., Games'and.Sports.

Werner, P H., Inexpensrve Physical Education Equlpment fl”fﬁ‘nn

The fOllOwing are: recommended as valuable resource ,Bf iﬁf:f

Rl £

Boorman,\J., Dance and Language‘éxperlences wrth Children 1973
. . Bruce, V R MQVement in Silence and SOund, 1970 *f<h~f'j;f.?fy x
),ﬂ Burton, E C., The New Phy51cal Education, 1977.,“fpfiﬁﬁ:tﬂf;-Lffuif
E Cameron, W McD., and Cameron,\M., Education 1n Move-:f:” J ;I{;
1 nént in the Infant School 1969 ', :'ﬂ s fﬁ .d,, .
Cratty, B: J., Intelllgence 1n Actlon\:;Physical Activitles ;iih:jf‘
o forjenhanc1ng Intellectual Abilities, l953 i 5f¢}f; gi
vagrhardt, L A., Moving and Knowxng, The Young Chlldhh}lw.ffhlff;z .
’{dJ.J Orients Himself ln Space, 1973_ -ﬂfj;fT'“u_ : f}?kfif';;.
Gilhert, A G., Teaching the Three R's through Movement y:fgtj?.{\
Experiences, 1977 . iwg?%-“v" | LT {:f;g:j
Government of Newfoundland and Labrador. P E 006,. :?p“;i%ff
K - 11 Prov;ncxal Curriculum Gulde. f;. o . -'fiﬁsﬁ%i .

By e
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'Kn'fi‘tapes ti be made of several movement experlence lessons

SN N
o zthese would be . sample lessons tau4ht by - the program Db
L :ydeelgner, Ln th1s way, teachers would be’ able to. m:'ﬂ‘: N

SRy e U T

u’\’;rAdditional' resoggce 'suggeetions.'ﬂr-”'“"

S . . S . L . e o

In add1t10n’to resource materlals already 118t€d _
it is. hoped that the Provincial Physical Education 51'1:“'“

":’Consultant would be in a p091tion to prov1de any necessary

c

ifworkshops for the teachers 1nvolved w1th thls program.

t o

_jw The Early Childhooﬂ Development Assoczatxon
e ’ .,) l .
'rcould also be asked to sponsor workshops periodidally

'*and cduld eniist the asslstance of any knowledgeable :}dj! '

S personnel from the local Instltutes of Educatxon4

..J,‘.

It would be very helpful for a. nu#ber of video ﬂf(_.ff'

‘l:f7;fully understand what is expected of both the chlldren

'*o"‘and themselves. Thls could be a responsiblllty of the

.o

¥

bevinclal Depamtment of Currlculum..lily”v o

Once Ehe prpgram has been\planned and put lnto 5ﬁ~“

',,‘ A

practice as’a pilot project for one partlcular Pre--h
school, 1t is env1sage? that modlfroatzons may be

gh
'dg‘ rehuired

It ae also intenjed ‘thae the contents be'“f‘fh:'_ -
taught by the Preschool sta

£ 1mmed1ately, rather than o




&

Tedls,

fﬂe parents of those participating
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Suggested methods of impleenting o _“'__.‘,P_ .
the program thh respect to facillt;es jfﬂff;5tu"",_:V

s - . ' o ..' : " S ot .', 'l
It 15 recognised that most preschools do not have j.*ff;fzfl,ﬂo

'“¢a gymnasium or specially desrgned play room for physical

T - o

activitiee.. However, the program desxgned so that it
be taught wrthln the existing space and also out-of doors, Hf’iﬂjfﬁ]-f
weather permittlng. It should be recognlsed that the'“ ;

sxze of the‘partlclpatrng group may have to be changed,‘

i

.to be lnvolved with some act1V1ty Wthh removes them ,%
from the centre of the teachﬂng area.' For example,‘;;;ffﬁ,i‘ i
they may be ln the book area.ai‘?:".. ’ U - %
_ If the movement proJram rs to be scheduled for : ﬁ
the main teaching area, a large storage rodmlis very j
necessary Thrs should be adjacent to!the centre of /'3 %

activity.,-



fPfeeehtétieﬁjﬁefﬁfthe&fﬁrdgrem?;Lfe'l~ufff

The p sentatlon of thé prqgrim content wxll be

by ﬂay of sepa ite index-type cards. These will be

v

7.color—coded and a'

anged sequentially, undef eeparate?

) g

the skills to be includ'd_ln the programq'fif}wf”'

Each/index—card of program will present suggested

_".content and implementation:

r the actxvxty 1t classifies.

anolved in thls one partlcular

ln a problem—solvmng or guided dlscovery f shion._

e

;l the childrenuare st;mulated cognlﬁlvely., It‘should

headings. These hea1 ngs w1ll*d1fferentiate between i 5l17:

Thust.ﬁ.lth'

0
1
'
v
.
N
R
e
J
A
.
. L
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Emphasis should also be placed upon frequént JJ.,.._,:;:"."

formal rest”periods whlch can be disguished as discu551on

1
[}

u;t;me. Here the teacher should attempt te stimulate
: . \ " '

fﬁimaginatlve respdnses from her_chiﬂdren whilst informally

7

correlating their movement activities to past

YLe

‘_“eriences and other areas of learning and interest 53f’f:fi7~.1'

..

“MIn’ other words, make the children alert to facEe~that g;;h?fﬁff”"fuaﬁ

'Acarry~over from their experiences 1n movement to other

aspects of their every-day life."

N coe '
Finally, &t should be stated that each teacher

can add‘to the repertoire of activities.. She may well

s v on ¢ »
W Jﬁ_- .

feel the need to plan her own lessons to correlate

n e

\.‘, .

w1th the other learning experiences thhin her group>\ ”]gi\{r-f

of chxldren.1 It 13 hoped that once the teacJers haver

' . ',. PR 1

-ithey W1ll 1ndeed be able

R TSR N
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x:\:"‘f‘: H;u

'f‘Thus, the teacher must attempt.to::: /v:if15_57

. \l_*ffof gymnastlcs, games and dence an';‘; - hf?{;lﬁf

;;it movement range of!his own body f f["\ o

12; Create tasks wthP w111 encourage each 1nd1v1dua1;

‘ and consequ%StlLi ain a wider range of moVement
U experiences.;. ‘f -3 S e f Treoa,
[ ) Lo S

i 'Factors . 0. consider -when “teaching G .. i A o

P N N o N Yaloy e . M RS o . . . ‘o - L . N co

T L . LR MR - . S ‘ : :
.‘n__ - . ,-'- 2.t s ' - e ..‘ ~ . ‘. y - - -

P e [N : . SRR el

and'purpose. The chxld hasva need to explore his '.fj’ f:f' .ﬂ_f/f‘

physical envxronment An terms df movement and the ‘f:‘li“jf‘;}”rff

teacher needs to ensure that this exploratgon is J, . ”it:ﬁfjici,.t

: : -‘-,

constructive and w;thfconsideratlon for the movement

. . ‘.4
o E o T

I
of others‘,u N \uﬁ., e 5

i
e ! 4' . .
o_;’. . !

Provxde opportuni ies, through movement experiences, :ejﬁ:f

t
AR
for the Chlld to di scover the chpabllltleﬁ and

.
e . e
<

“
(4

to work wlthin hl% own capac;ty, be creatiVe jq”

" : '.4-:‘."

3;;:fFoster a chlld’s acquisxtlon of the,requ1red

'}basic‘sk lls fundamental to the advanced §k1115:?:'f .

"t

‘ ' , . . ‘ “ A ‘: ‘_.'. ..4:- : '- ..: "‘ "\'A
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'.'.jly'“.- - Fac:.lities ani Eguipmentb ' -atte

Organ:L za,tlon of lesson

3. Behavmr of class
T Clothing of chilaren 7,

<

. ;|_,

ch e

A '-.-"i:i; :

Tthloor 15{ clean and safe

"»

n-\

/ electr:hc outlets withoutd plastlc cover, sharp

n

corners to encounter L

Any furniture close by 13 s‘tacked safely and

/,.

placed out of the: way »_"":

,,4—

no spl:.nters, 1f ta.le, shou.ld be dry, ;.f ground,

/‘.0
3

free from glass and stones

C.; - St i
any sort RESET

respeot and stored safely

eg.

_J

Equ,ipment ig safg B use, w1thout

» |
mpt to ens

' that the following 1tems are glven consxdera i

i

Equ1pment 15 carried properly, treated with

v:.,. Equlpment 1s always returned to lt

place, net merely left at the edge

area when not 1n use

o e,

N

There are no potent:.al danger ,zones~, eg. 11ve ,

.

(I

-

f wooden'

‘-—
" ' - + .' .

- v

daniaée} ‘o_'f)' "

‘
P T e
=N .

J propér

s
TN

,__.'_-:.d._____,.-__: —

of the workmtJ o

R

A e teren
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f1:o prov:.de for. L

2 7‘5 Organlza%on of - Lesson ._;ua't‘t'em

\ . i- Ma;.(—lmum partxcipation\for‘ev 2ry. Chlld S N
: ;_n_. ‘ ‘:.,‘ Work with and without equipme’nt | c L
. ri:.n. Individual partnér and smalill. group work A
- :.v. | Numerotxs informal rest perloés, dJ.sguJ.se .
; ; .I ’ these as dlscussn.on tlmes - [ L ‘. “ | | '. :
. Space useage 50 that all the avallable space ‘
P s being utillzetl by the chxfldren as they work .H
: ; ‘ : and move _ . f . '., _ k ’( - . ‘ y .‘;"' ,
/ ) ,' Or anizat:.on of group work sio ‘that all\ R w
‘:, 'children can be observed eas:.ly et all tlmes
viL : .d-r’gam.zatlor'x of grouo game}? or‘ relays so that' o
\ . k | B - the groups are} working safely withln the s \
; _ o aVallable space, eg do not .use walls as the .
: R | turr;rng po:.nt for any' ga;nJe o;: relay - the chi.ldren
e ,' Wlll crash into these ‘and. hurt themselves . '_ i
F o Vlil Organizata.on of' the equ:l.pme'n‘t in such a way'._f-‘,".- .
i that the chlldren are not lrequlred to cro{vd "(

together in" order to collect 1t for use




fﬁ,': Behavxor of Class 1€

'gprogram, t e teacher should ensure that they remove at
. . '«‘1

e-least One layer of their every-day dress~ maybe a’
\ /-

'tthk sweater, so that they will remaln a% cool aé

) poss;ble durlng actlvd?partlcipathp, aAd w1ll have

u
<

"l

PN 3
.1nstructlons, both whe thg§ are stat1

g
and ﬁ’l motJ.on j q : -.:/'/ '

‘5ﬂ;:5agyone else, or 1nterfer w1th another Chlld

fﬁ;ffwho is working

~

"uextra clothlng«to put On afterwards-

N

s

L
R

iief=fchildren respect the safety of other class -

D A

ce,

I

1

A

attempt to ensure that.x;
Chlldren react positiv ly and immediately to

onary

iy

?l.liifh}.chzldren are constantly looklng and movrng

ﬁspeC1al clothlng for the purposes of thls act1v1ty

v

S

ftoward a blg space in Whlch they w;ll be work—f

P

e N

.”members eg. they ﬁnow that they, must not PUSh’ ‘le

f;jﬂ":“islng;. A 51m11ar emphahls should be placed -
37 /i}?upon partner and grou‘ work ' ' B
‘4.:" /"I'.‘. ' a "y o ) _ — _~. :
' ,4 Clbthlng of Chlldren *f . .
. ;g“jf If the chlldren are not requlred to brlng additlonal .




ot
l'ﬁ. "mghﬂ;ﬂ gﬁ'\.

",,Footwear should be of concern Preferably the

RS

'

Whlch have a Very flexlble sole, or else they should

be barefoot. The latter opt:l.on shOuld be cons:Ldered

-l

only if the floor surface is suitably c{ean and/mgoth
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" The g' rogramjcorisists _'of -f’ive 'a're'ae $ ‘ S
I Space and body awareness ':_,_ ;" I A
; Coe

L
'

Locomotor and non-locomotor activ:.ties

w0
v
. -
- .
oo
5
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‘a
3
W1
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PR

s are also included- 11: 1s hoped hdwever, that the teacher s e .

3 Balgg_gg_ictiutles
";-'"4 . Manipulation of Objects R

- Creative dance R et e R o

i

v outlme isxlncluded to J.llustrate the various components

- B PR v . N a0 PN
R o . : . T . Lo v

As this program is des:.gned to be taught dan.ly,v ) "'.l:" .

one lesson from each bf the fJ.ve act:.v:.ty areas could

I - - ~

be covered each.week Several san\ple le?son plans\

\ .
~

herself will be able to planquany of her own 1essons o \

-\

:Ln order to correlate the learn:.ng. exp ‘ 1ces, of her
particular group of chlldren. A suggested less n plan o

' AN -
S ’

.
-—

of the lesson and* to aid organlzatlon of the lesson.




(individ ally - somethlng known, somethn.ng new)

’

N
A e

V. I -

‘:;:'Pomts to emphasi“

Comments and observations

A4,

AN




'n‘

many simplq problemvsolvinvg situations

N Foster good peer J.nteractlon and co-operatlon

4._3 Encourage immediate responses to yo

‘n, N,




The following section ?f this appendix presents

the Lf:l.ve areas of the movement exper:.ence program

.'S'pecé--:- .rand.f‘ b"Da'Y' ‘-._éwa.k-eﬁeéé'.ﬂ'

i

Safety

Response to 1nstm0ti'ori_8 e

Control of ac ions

[

o-operation /and sharing

o

Se 1f-concept . ]

Body functy/or} '

Space s age

‘ Di" eetlonall ty

9 Level of movement




‘Areéa IT. 'toc_omot'dr and .,-ridn;:‘locoh{ot::or;: 'éct':'ivibies" o

i . Locomotor skills - the basic objectlve is to.:_ ' J
) develop.:.,’ o . o . ’\ ' '
S R ’_'."'ii,,"-,_ gross mot&‘.r skills : J 6 . '[ |
J SRR I '..-an expansion of mlovement vocabularly '
' . ; Agility (general 'control of the body i ‘
) _\_-j : es itmovesi e o -.‘:;. _' l - -'_'.'_: \u
’ '“'J"; [APRUTENEE o _/ - EORENES B AR
, ‘f "’ ] .I!-'.The following;‘ are suggested ‘areas; of concentration for
L ,".‘.'. ,‘.': th:l.s partlcular' section. g .'_‘ .; U SR ; L A Sl
Lo Transference of weight -' ' ’ ::. et
S u :a.-' Abil‘ity to move. i:n all d:.rect:.ons--us:.ng - “ e

..._

_:'.,.55 - different parts of the boc{y for support S ';-'.

,b Abll!lty to move in, all direcﬁlons a.nd control

MU . small equipment at the same time ’ e ..':",-".Ii'-' R
P _‘_‘fr e Abil:.ty to copy movement of others ‘3 Lo AR T "\ T

T EERSN (imitation of people, things or. a&\als)'- '

et Y 1B, Techniquee of specific locomotor skills-' D e .
Sl e walking pattern e ,-.'lx o ‘ ST o

. L ! x . .‘ o . —_ R IR B [T P

A Ve . runnlng pattern Lo e . ",1' '_ '. PR

gallop - both feet should be able to le.ad'




._standing j ump

' f. :"leaping pattern 3 both feet should be able to lead
. RS g '::"hopp:r.ng pattern e use of r:.ght andﬂleft feet"-'
’ : . sl:.de ste} - to the‘ rlght and the left |
: L skip step ‘, '
. E | Locomotlo;m which emghasizesr‘ .‘ .

a use of all bbdy parts

Stopping and starting

iL i c. Contmuii:y

e \ . Change of dlrection
'{ i - s Change pf speed

Indiv:.dually

<

with a: partner

Change of level 51

Space useage f
In a’ small group

o -;"' '. h Body shape J.n action

2.

S Floo:,‘ pattern created o w“’h°ut equlpment
: Appl[lcata.on of Porce WJ'th equlpment

egoiata.on of obsté.o_;eéf"" ('




- PRI PO { .\ﬁv'f:‘hl\!.y}'.."“
I L
_ 'a.'ﬁ_'_Definition of Terms these wiL.l aid the teacher N [

understandmg of the skille lnvolved ‘ s

- T N
. . .

L Walking Pattern ~ refined. or mature vers;.on ‘ { R

. : AN

; L - -_a.-.' ! Rhythnu.cal seriea of séepe on alternate fe\et r
o b Heel contacts ground first, then the ball of ‘ :
‘ Lt the foot, lastly the toes R ?_ . l : SRR
AlwaTs one foot in. asmntact ;n.th the grouna ‘ o “
Leg[s ew:l.ng in a controlled manner, toee point . ‘ ;
forwards-w o B ( | ' o ’ L .
Fairly long, quick steps : ' ) "_. . 3 ‘ R

Arms are moved ,in oPp031t:|.on to the legs '-_,'I_Z.

SR ‘g Arms axe 1eld " at _the side of: the body < . DN

T Rl Body i§ Feld errec'E”}'" head looks forwardf -l

o 2 Runnlng Pattern - refmed or mature version. ‘ PR
Sl : a. Rhymical senee of steps on alternate feet

b Bal:L of foot contacts ground flrst then the - Do
heel, lastly the- toee‘ s '_i' - - |

'l‘here i's a perlod of non—smlpport or., suspensxone«- 5

.A'-‘: . L

) evident X y o :

The recovery knee (leg whlch i‘s about

[N . -

" ahead, past the other one) . is ra:.sed




e

completely "d quickly nthrough the hlp, knee

- rh—t— o]
R R R .o f Lo e .
P . . g . - f
S ‘ \ B BN N ; !
. ’ 3 . e o -
e : : S St ol
e . - =N . .
T S e AR :
AT re . s CL :
. » . . .- n
o z e - L
;

é‘nd }enkle : o - ‘ ] \\ S l «

C Rl The strJ.de is long R ':I., T S I EI-
‘ ';.,q._j_' 'I‘he lelgs move fo:cward in a strai.ght lme‘ very R R !

1itt1e rotat:l7on of the recovery knef ri fooh - ; 52
: I o I'.” ', . * N EEPRL . ? A 'I::' l iy l. R ..
S T3 noticeablr/a R S S
'._,\. ‘. X ._-. :1-, . . . . 2 ..._ ..‘_v . . 'Q' S - . : : S ';
' .?The arms, bént at the elbows approximately B T

I at right angjles) swing ,vert:.cally backward

and forward {n opposition to the leg act:.on

There is a. slight forward 1ean of the whole 1'_1__-_,:; o SRR
. i ] ‘[ , :

3. "Gallog -

'e;_.-_ One foot alwdys leads, toes pointa.ng forwards

b The other ﬂoot .'L,,S quickly bro‘tight up, to meet
' the 1eading ’leg,. _(toes to heel, or just e Sl

.' : "PGSt hGEl) the toes of this second foot also _ R

. .Rhythm of step;cloae, step~close1 step—close e o . ﬁ
.'Arms held by the side of" the body',‘fthey g ::-'. ~
! -.-'swing in a relaxed mqnnLr ’ _



'i ' held erect '='-'head looks fomard

b'y

T

Two foot take—-off ;- Eﬁo fOO°tla11ding
point al}ead [ <>

Stand—up Btra:x.ght

Raise arms f rward a_md up

7|r._l1

Body (trunk) is propelled at approximately

45 degrees at take-—off\ o rTs Stlll po:.nt~_ h

S ,f-

Durmg fllght, t‘-ta hlps bend, causing thel'

-thlghs to 'hold a positilon' aimost hor:l.zontal

{:o the t;round

. e
1

'I'he leg, .from the knee down is 'at approxi,mately
rJ.ght angles to the thf:.gh ‘ - '

Upon landing. momentum :Ls absorbed and the




. . forwards - ~
[ : oL .A ‘ K -, , . 'f’ ) R i . ]
. '_d. ‘ Dur:_ng fl;.ght, the h:Lps bend causmg the%_

iy th:.gha to hold a pOSthiOl(l plmos;/;aorizoptal o

. Lo s - - . 4,' L AU ‘_'~/.' W
“ o {n“\ ‘. to the gro d A .,‘l- ”_' . u"-":' "."- R .. ,.—

5 t A
oo . ) I . '.— N
Soe o X - 'Phe 1eg, from t.he knée down 19 at approx:.mately

‘ ‘ . rlght angles to the thigh J,




dependant upon the lead:.ng 1eg
N .
The arm on the same si-de of the body as-, ;

leadlng leg, polnts dlagonal].y 'forwa::d !

Upon landing{ter th:.s leap step, the \

“".‘“ landing leg 8hould bend slightly to act as

N

‘ g BhOCk abporber v “\( ‘ \_

"-'fli._{ Head should be kept up at {:\ll t més, _‘.f--'"
! Lo Y 1] < LN
s . 1‘ ./ L . s *‘r'

.Hopplng _ o ,
.',Take-gff on one foot, ,land on the same ﬁoot

on. take—off, the toes of the supportlng e ;' ;

'ffoot are last to thrust away from the ground
"they are the first to touch on landa.ng

Next follows contact by the bal “'Of the foot,

followed by the heel""""‘“ el

'The arms’ ar% -used s:.multineously :.n an

.:t". V\\ c, ._ __‘-.'.,
N »upwar\d\or forward thrust \ AT




' step-close» = one foot leads / _1.‘,: ‘

.
< H

Body in upright ﬁos:.t:.on, head 1ooks forward

Arms by sxde of body

\ \

L step left, hop on left
Distance/ is viovered o?x the step maz.nly,

but, is also ev:.dexrt between the take—off

\

and landing for thej hop

Arms are semi-bent- are swung f/r\ely \ﬂlth the
rhythm of t‘he Fklps :

-

Body leans forward sl:.ghtly, head looks -

R

::'~ fon*ard ) , 3 .
Knees are l:l.fted vgry Sllghtly,




\ge

:'fd-f

> Ry

Pul ingl

chnlques

Pushlng

Cur lix;g -

.,0 .

! tre tching?':l.‘-'-"

Twis/ting 5

Turm.ng

Puishing -

g Pull ing

(.

o non-locomotor

towrads

hhe_ bédy_ : :

o it PSYA%RA

HEE Kt

'.".'_:_W1th a partner

L In a small group

: "-. wlth /eqmpment

LJ.mb jo:.nts bend or flex
-'- -" stralghten or extend

of the body.

a smaller shape

aklllsz

Indi\udua}.ly . . . '

0

'
o

I

Lo ;. gr .
the body ‘-.,j- St

[

% v.-'

leb ]Oln ts

TR TR X b DO

VKthout equ:.pment -“ " "

efz.ned as pull:.ng- "n all the
body parts toward the centre

Body 1s made into




f
, f
-
'
L
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. ‘- \'.In
R -
\ .

EFR S LM

PR R

posit:.on of the body is

or fixed and other adjacent |
pants moVé 'arouhd 1.t eg.‘ . '

- L&y -

WhllBt sitt:.ng down, tofso ol i
moves "80: that head and should.ers‘.""' [ ;

face what was orlgihally behind ]

adjacent pa}ts mov‘e in'

,_»f

aucceSsio after 1t 1n the

same dlrectlon, ung:il ;Bla

n;. ) ) L

i EERRRR w B L L PURC I P e



. 'Af:e'a;'f"I.'I'I"a-' Ba iéhée Actn.v;ties-

T T o . . e et P . A _.x \
v A . PR .o : e [ . .
PR . et e - .. A Vol ., e

’I!he basic objé(itive is to develop? ‘

DA

- It‘ is an, ess/ential part of a11 fu?ﬂamen«tal
L \ 'movement abllities., ‘I‘he following az;e suggested

’/ ‘..,fareas of concentratgp for thJ.s particular

%ect:.on R '~. S
Lt LT % -‘.‘Understandlng a s:.mple defim.tlon of balance
RS . and stz.llness (B'tabilltY) _' ' ‘ ’
S - “"'}'t"-.l'.’"-,;Undefstandlng the deflnit:.on Ebr base

. ..b."'l Abillty to create many dlfferent bases

) e o .:‘;f;clom a combmatlon éfw body parts , '

- ,Basic apprecxatxon',, ,

; e
e the body must remaln 1n a- p051t10n over the
' O . gL ..." . Dy . o : Lo : .' _..-‘ .
. o ,base . ‘ o

P
-
K
i
i
s
3 B
B .
Do A
A
PR
e
'
O
B - .
» ~ - - .

s s
TR ;Q\‘_.- . \ex\ §,r o (1 ™ .7 " 'JS; 4 B g Aona o n‘_‘;-{_h?;:“: T, ?1'«‘7—"}‘2;“;’"’ et . .\-_’,(F P

TJ‘\I * )



He ad pos i‘ft:ion

Base size

Stillness of base}'-_,v_'_;f.-“ L

Mt{sclel tensf[on .'-"__. SR

J_ éf&vity

Abi:lity to ma:mtain balanc’:e whilst exhibit%ng
var:.ous body shapes wn.th and without small.:,_.:;_

o .equipment

continue as before
Vo ;-;" . , :.;, ; I.'A': N
17_.“' Abllity to move\ n'_'}if.‘lfgétri;@?ed‘.'afré; eg.. il
‘ balance board R N

All these actz.vi‘ties cm be developed{ t'hrOugh e
by "‘Ir.xdividual work : - R
b. Pattner work

c. : Small grouprork

‘ d WJ.th and without equlpmen"-/




"Visual and perceptual g

:_.eFine moto:: activitie/s.:

.

Ability to pick-up .and place down varlous

'1

named extemal objects of varyz.ng welght

i

equipment. '_

= partner,a r in a Small group- ~j: "’ ‘-_ ':_-._: o - SN

3 ' Abillty to pull and Push efcte.’r:nal objects

t DS D oL -

Applicatlon of force .

whilst stationary or 1n motion
': Use of hands, feet, whole body
U AARS ANIE i

~
. o
.
.
*
1
. A
vy



1 N "‘..

ility to control Bmall apparq,nus whilst

f ..‘: 7/ Abillty to negoiate obsta«[les whiist controlllng

o - _jw small apparatus wn.th hands, f{/t or other - i N '

st ’ . . ot v co. s

o body pasts -G T BRI T ~ R
b SRR / o 8 Abillty to maﬁipulate objects in order to perf e
E AT " the fundamental mot]nr pattems of~ L “ ¥

e

K .: Catching A _":_ l... "4\ " .~_

. K’fcking

' "‘-.',1eg small wooden bat - sn.rru.lar to a table tenms bai:

vl '-'PlastJ.c scoOP S R S <

—. PR " - '\'1 . '.' . o . - -: : “'u..."
orw:.thothers* PRS- O -7«-‘ St e

\4\ -':'_’_:'- ‘Performing specxf:.c modes\ of 1ocomot1cm eg« ' E - L

bowl the hoop whllst skn.ppixxg or\"galloping ',:l_"n ,. R .

:JL T - ,Th.row:l_ng 'é,: L R A B j

PP

. ‘ Use beanbags, large lJ.ghtweJ.ght ball l(beach txge)
o ‘ . . . - 5 - ‘ . P
£ TS N ._”Abllity to pro;;ect an oBJect, either a beanbag or :;' .
R 3‘_-;{2 '_:-‘a bal{ by using small 1mplement (lightweight) _ "/:-‘."‘-" :




-:,% Whole body .1 vplvement

o e r-,.m

-'/Speci fic body \parts
", -

: ' \" A
and Force of movement

Qua.ck and ‘s low ',\

°Strong and. 11.ght :

Personal and general ~

Bas:l.c dz.rect:.ons s




a5 rareyy -
(e LA VT
AP L
4 "",",iﬂ‘,'jf,'“-'-‘ *

'Nurs

ctier stouilon

‘demonstrate: -

CaNeS e e e T ey
. Alternative movement: - :
. . 'Simultanecus movement /-

Jand: follow “situations
. P . '.~ \, . - .-' "_ .- . . < t

N 3 wh o " -

rasting’and matching moveménts




1e,
AR
}I e il
,.L.;glw),‘zvﬂ 5 . Fh b

1o

(Representative. of the fundamental

_components:included: in the'-
MOV'ement Experlencé Program
Appendix A)




+. 2'May1978.. " Group:A!, Les

i & . '...,'-"“'_:j- st _ . . . . o S . -
-"'-"'»-”-l-'Ma.i“."‘Themﬂ Locomomxou AND sponsr: :ro INSTRUCTIONS

. }m "g" ,.;

. [ . .‘t' Introduct:.orr- no equ:.pment-_

C ,' i.,_-move anywhere - stoé’ on command - space out '

T ',"J.-:'i. ‘e encoura.; clas’s to: constantly move into\, he
Lo e, 8 aces d avoa.d colllsz.ohs - repeat several .
L T ‘{times L o, s

. ii:.. encourage different methods of travel On feet ‘, ; (
".' _ 2 Deveiopment; no equipment '_ ’ o ; L ‘
B iiuse of body parts, other tl—ian feet tovmc‘)vel
o . '-_'-f;-,around room (space) P, L
Llied 'lwith all body :Ln <o tact w:.*tfh?ioo:
; '-/"l hands and feet i 'n, [ntact w:Lth floor

O ; t;:y to move your beanbags in many different
R .;i_..'..:.'.’m.th feet e T - g




e, Py

N

_ .With 'a-.partner’n both sxtting ;
o £lom: R push yov x. beanbag- anng the

2 T
.n{_\

%

b
.
i

S

o
“ATRER,

o W

".'S'pacin,g'
Cai;gsul- use oﬁ body




. ‘gample ‘leason for lbocemotor activities::

. — T T S g o . n ..
: vod PR A Y v LT ;o I. . f
. . L ., R A G S R It
o .,..-| . o . PO . -
)
. I'd

‘Q‘;Free Play' SE a

*-~“ 1 beanbag per child e T '
move around space W1th beanBag on top of your body
change dlrectlon.- look for spaces ' :
Intgoductfon' no equipment

B \

;yi;;'R anywhere - stop on command'- 1n own ;:
. 8P ce - repeat " :

Q:Run anywhere-—‘on_éoﬁmand fqumpVihﬁa‘cﬁh.?-'
"space repeaﬁ ) “‘""x'a“' - '“:'-‘~»f
ﬂgstand :n space-— practmce softly landlng from
Ujumps N . L

r

et ‘_:I':. “ ‘ .'" " ., S 0 ‘:-" ‘ L

3Run an héte“‘-onféommandﬁe'jump‘into;spaoe,
land so ly [';g‘ﬁ,nﬁ';ﬂujs R

< Development.,no equlpmens, ‘ s

: Stand 1n own space -»make yourself 1g

, . " make yourself llttle
'{]:Repeat - offer different Ways Y,f%-

mPlace hands on floor (N. B 1i&t head upwards)
”Vﬂfmoge on hands and feet only S
.1*Change dlrectlon of travel
\’ oo ./

;l Travel w;thshands'and feet far apart

Lo

Ve
PN



'“[;Comments-f

V‘.,

#2

.traVel back on hands and f et

¢

beanbag"
beanbag ‘on hack

R . 3 e

travel across mat keeplng curled up .Jﬁjl_[ i*fu

SLt down w1th’beanbag

repeat same '.,f;,“f

901nts“to empha51ze.7._ QZQ{F ';afflfu_f“i ngffg{' 4€,3:

ﬂspacxng - how to 1and Well deep knee bend and

sprlng upwards ji.. LT B

SR Lo l L ) ‘;:_

A

Thé group responded wall
final'act1v1ty ;

JS;

i along mat on hands and feet .vifﬁ:4_1'=-”"

oo 4 N

._...b._/..,. A -

on- floor - slithering-- pﬂck.p ’beanbag and

\ .




i i oo o g

'..'.‘_ \‘..‘
.,‘.' <, . .

hands and feet - front down --move fbrwards
and sldeways, nove backwards
(head posxtlon-ichin up)

e _14:.1Q¢§f;fiii on’ hands dnd “feet - front'up-- moye forwardsf:"
e T T e and sideways, L move backwqrds R T
S T R P (head position- chln up) : R L;:f.&“:;p}t;:af

RN Development-=no equlpment :':wfﬁf VgukﬂfwfioliQ

R PR S . “4;711 walk forwards --backwards (head over shoulder)

’ A iii. ‘move s]_de._on B

P "." .'.~ . . . ,J . .

i ""'f:.Q" S f_.-Rgbeat above several times. Perhaps 1nc1ude .
BT oL '_iumaking body AR .

e e L e ’ .,i;“ small




“In- development had to thlnk qute a. whlle
" about - 'forwards -and small’ o 'backwar s
-and’ big P \

Foliow-the leader was alright-- except that
they started to show fatlgue. -




s ﬁy; Samélé leBBOn for;locomotor actﬂvxties'f' Lo o
S A o ) o e R ST
L '-.-‘\‘ AT .' . . S ‘j‘:’_. S '_’ N e

.

;m's.j-,ﬁ~;,s:may.i?7é: Group A.\.Léaéoafﬂ.fxé?childreﬁ?ihfoiasé;:f_/fgif’

'__\ Ma}n The\me- L OCOMOTION. aND RESPONSE (CONCENTRATE ON o e
VAR \ DIRECTION) Y 1 e ---.“.-ﬁ-:wfgi_: G
\ e ’”%f'

‘\ o --?-lnﬁn

T

Free Play 'j*¢“

\xQ;.?»ﬁ;V-“Yffﬁ 2 beanbags per child R mQVG them forwards,ﬁt”'P
DR backwards sideways A - v

walk forwards 3 steps 9 sto\\g repeatif B

. RN .o R . .\. .

TR e ';f‘gfiiff walk backwards 3 s#eps'- st0p --repeatfﬁotﬁg'

A -ff”;iii. walk srdeways - 3 steps - stop - repeat*f'"'"

SR 20 Development.h :{‘“:f.lf.:ﬁ}: ”.ETL}f;L;fflaﬂ IR
,-i., thh beanbagg_4 per 2 chi&oren '
S _5iii‘ in two s -~ as’ foIlows, travelllno to plck up
S  '3§.; and retreive 2 beanbags each . SR S

;'j Cb#Z #l-—-———-———v Beanbags-) :-i"'_ﬁ'h.;"w :'i;ﬂt

L iif #1 hands and feet forwards - plck up 2 beanbags
‘ ‘ “hands -and, feet backwards: - put d0wn 2 beanbags

1“:”5‘f~” in' otigynal startlng P°Sltl°n} T .-.j'-‘.*'§f9t

.'iﬂﬁgAVdoes llkew1se :aiterwargs Qa,ix~ff:" ;‘QnJ;oi.-wf.f~'}fL
»:3 Flnal Actlvxty-'”ft jL?J{{Z};";f“1:?T'uf’t_f'f?tf;5iﬁn‘- .
£ equlpment Plastlc cllmbrng frame L ”erglgii:l-i

s L . el T TN .
; R . K AT

3 Concentrate on travelllng forwards : “~~'-ng; s O
‘ h _ o oo L e oo
I TGN L Do ‘.4 L . . backwairds ... through space . ' "
3 . 'A.l".““'._. @ .. e ' |- - . l‘.-,.’. I H '.""' . ..(-- . ' _S?_deways .. e »";A : - ,- . L PRI : - "'.
. T .t S St o A Y
. . . /'/L‘ o - T ’ ) N
e - ! " '.(,_i : 3




The group enjoyed the 1esSon ,' ’they partlcularly
enjoyed the beanbaqg . task and: were 'very able to '
follow the mstructions.\:oncermng that task -







i

S;;ple lesson for balance activitles

Pl

i

I
b e

“ﬂﬂ“ézﬁay-i;jﬁﬁffcfeﬁprﬁf}ﬁesédaﬁli}314“';

'7fJ;:Ma1n Thjme. STILLNESS !

Ll Intnoduction-i“'ﬂ

'”1. Move anyWhere-- be.quite stlll ”n command

\}llili Move anywhere sit and be Stll foﬁ'command "

A

"1ffiii; Move anywhere -<kneé1.and be still on c0mmand

Z; Development-‘
DS o
'bﬁiﬁszoth feetrr ff;f;—;l
1:5. '-_fHands and feet
-:;li.i 2 feet and l hand-

. '2 hands and 1 non Lo S

:Elnal Actlvity ‘Ni;Hgaiffngﬁhlmé'?;”.

. la

of some sort Trepeatﬁpeveral t1mes .

Now try to show me other pos;tlons of stlllness,f..

M ve about room on fEet. On command go to T&?;mﬂ,

nearest mat (empty one) and show a Stlll p051tion




. {\,ﬂ#"“""& yﬁ;ﬁ ;l X‘f{

;
3
H

RETRINT -f~}ﬁﬁf“i:f531t down, open legs let ball roll about in -
*\_@5,5-_.~;3~=',;gspace in. front of’ you = place: ysur hand on "¢

“'sample lesson’fod balance activities © .

Sae RO
e Lol e 5
ce f BE N
AR SR S .
., O " N
s [N .
LERI
. * '
)
:

't

.J'ﬂtop and STOP it Hold still fot a;moment _1,;jf-~3“\
“,%i}i carry ball - ‘hove anywhere on feety— " 6h

-f;.w.{-”command sit in'space -:/place ball n.floor. .. '
Ot u:f and hold lﬁ Stlll w1th hand ”;"htff.'.w 3;
-.‘_‘.._l‘ ' ‘\ . . . -: e N " “:: o ..‘- ‘ V ,. i Y _-"" ’ '
L 2 Devélopment- =‘F:ffg§33"-}~ {~Lu"g_ ;j'-4'\ :' :

DR s X

Pﬁfctice maklng Stlll poses in dlfferent ways

Ll

'CSf%.Jhii SIn’ palrs = ball between 2 “f;EfSHFf'ﬁf}“;;PifL
‘a,n_f #l - make a stl#l pose (stress stlllness of #1)

."fhj#2:¥filr01l ball through ‘ar g p creaxed or ?h/f'f:
' underneath partner - then retnavés ball ‘

'~__ ==

Yo, Q; ;.f}}i?? § take ball and #2 haké Pose

Axlln pairs #1 and #2 h};ﬁ

_ Flnal,ActLVLty

#l 4 makes blg shape - st111 pose

'.'¥?";:fftravels under' through bf aroﬁnﬁ Shape ?wﬁl..
DR fcreate AN - R




coﬂdentrate on being still whllst posxng

51b111ty w1th

Found‘ﬁt hard to alternate respon
ﬁhe investigator made a. still pgse;.j

n they were MOre

—

“Were showxng mela st111 posxtlon




2 d LD
RO
R

Free Piay-

.

Wlth beanbags;f
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