














| . ABSTRACT | o
- o ; : L ' I !

This study is an investigation of teacher‘and-student
tperceptfons regarding methodology‘in the teaching of the high
.school novei. -The data for the study wete coliected from'the”
ninth? tenth, and eleventh grade stddgnts and their teachers

. in the area of Newfoundland degignated as the Bonavista penin-.

sula. This study seeks to ahswen questions related both to -

‘e - . . .,

the classroom presentation?ﬂf the novel and the'actixifies

¥

v

precedlng and succeedlng this exerclse
By means of questlonnalres, the ba81c data for the
‘study were collected from all twenty.ltterature teachers on

" the BonaQista peninsula and from threevhundred:and eighty-six
A » _
students. Ihe students comprlsed eighteen literature classes

which were randomly selected from a total populatlon of forty—

sax'classes.. The,data,are/analysed and presented 1n-thls
1 . . . + ’
report.: o 'y .

. : ! / " ' . . -
The results of the study indicate that lecture and ‘large

" group discussion were the classroom methods used most extensively -.

1

.to teach the npvel. Both stpdents and Yeachers rated these

1] P K1

methods hlghly. Role-playlng was ‘selected by the students as -

their- ch01ce of the most popular method but this flndlng Was

1

partially rejected when addltlonal ev1dence from the teachers?

strengthened the 1mpre5510n that role-playlng had not been\u§gd

to teach novels 1n these schools although it may have been used,':

-
-
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to teach plays. ‘Large group discussion was selected by ‘the

.etudents'as the most'helpfﬁi classroom‘method.

-

In most. cases each teacher prepared his .unit on, the

3

‘novel 1nd1v1dually In genéral teachers-concentrated solely

on the classroom study of selected novels.and’.did not -~

.structure a gulded reading program to 1nclude novels.‘

» ——

For evaluation the students preferred object;je tests

”whereasdthe teabhers indicated that they preferred to use

essay tests. Most teachers used both class work and 1nd1v1d-

.ua1~work to assess the progress of thelr students in the

study of novels. A551gnments were also used by most teachers.‘Aj
Hewever, most teaghereddid not prov1de their students w1th

study guldes of "any kind for the’ novel.
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{! , . 4 THE PROBLEM i
o, o " , _
? Lo £~ T
INTRODUCTION - - S Ce o~

[ . . -~
a Y

Methodology is a crucial problem_ today'in education.
1
A high school teacher must teach hls partlculac sub]ect and

.his students are expected to .gain essentlal knowledge from
»
the 1nstruct10n5 fBut "how" should a'teacher teach in order
. . ;. . . 3
that the maximum téachinéJIearning situation can be

' established ‘and maintained in the classroom?| Should a teacher

' accordlng to a number of variables before de01d1ng ‘which

. one(s) he will use?: Should he develop one spe01f1c method
A

and stay with 1t or should he attempt to institute the’ old

N i

‘proverb that 'varlety is the .spice of llfe'°

o
\

" The English 1iterature teacher must fape_this.
problem for each ‘literary genre which he teaches; and the

novzl is one  such genre. The planning of the unit, the class-

try a number of .possible methods and judge t eir effectiveness:

v . - . . A ,
. .

room methods to be used, the degree of stress tolbe placed

LN

"on readihg and reading‘skilis;'énd the. method of evaluation

must-all be preconcelved and carefully planned if the unit. on _

/

the novel is to have’ 1ts potentlal 1mpact and long-lasting

effects

]

i
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Mary Coiumbfé Rodéérs‘maintained that fhe~problem
.of metthplogy is a_tWSF}aced problem aﬁdathat‘one must - | ; ‘ 'fl
distinguish between the methoa'of'a'discipliné'aﬁq the
iﬁstructionai'mefhod related to teaching'tﬁat discipliné.% B

She then rélafed these. two tyﬁes of method to English:

»
'
<

The difference in Engllsh is simply. that discipli- .
nary method is the distinctive rhetorical mode by oL ‘ g
which verbal artists make contributions.to the
accumulation of verbal artifacts. Instructional
~ method, however, is the pedagoglcal procedure~through
.. which the facts and 'know-how' off a discipline are

transmitted from master to novice.f : , T

Y

L o Rodgers also méinféinéd that "méthodology is the ;/;////ﬁ//F

. science’ of pedagoglcal procedure and it is a science. ol////

«.enough to know that each academlc ‘discipline has 1ts///1que

v .

instructional procedures."3 This study 1§/c6/cerned with -

. 7
'1nstruct10nal methods rather than péaagoglcal methods.,

Margaret Ryan saw the/nOVel as the crux of the entlre .

e

' English_program 31nce/,/ : ol L - T N
- DS , " }h :
- : . 2

e besides belng a vgﬁicle for- developlng 1mportant'
understandlngs, skills apd attltudes in regard to
llterature, the novel can also be -the means of .
1ntegrat1ng the various aspects of study undertaken oy
in the English classroom.. In this way students may

1

1Mary Cblumbro Rodgers, New Design in the Teaéﬁhg of
English (Scranton, Penn.: International Textbook Company,
19685; p. 18. ' L e coer

‘2Tbid. R

' 3Ib1d.



see reading, wri%ing; and'speaking, not as separate
entities but as 1ntegral parts of one wholeli each
part having much in common with the others

2. *

o AChlEVlng this unity is a- methodologlcal problem in

o .
that the unit on the. novel possesses all these p0531b111tles

but they can .only be properly realized if the problem of

1

. The teachers of tomorréw, better prepared and better

" P' 21 . »«55’7 ) . N L ~

methodology is successfully tackied first.

.’

' Accordlng to Mary Ellzabeth Fowler, methodglogy Wlll

.be an. even greater concern in the future than it 1s today._

\ .
Fowler was-conv1nced that the ¢rux of the problem in -English

in-future years will be one of methodology:

S
’

Tomorrow s teachers w111 need to explore all the
'ways and resources through which they can work toward .
the néw goals by the exacting and rewarding profession
of teaching English. The years ahead will bring
dramatic changes.to schools and to the profession.

" educated than thqse of today, will bring a new sense
of dedication. to meet the challenge."®

L4

The present study is not concerned with either making

f

~ a case for any one spec1flc method of teachlng the unit on

the novel or condemnlng any method now. in w1despread use. "It

is concerned w1th a con51deratlon of the methods now belng

o

l+Margaret Ryan, Teachlng the Novel in Paperback (New

.
- PR
‘/
.

*

York: Macmlllan, 1863), p. 9. . -

S 5Mary Ellzabeth Fowler, Teaching Language,- Compositioh
and Literature (New York: Me@raw—ﬁlli quk éo., 1965),
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used -in the‘sense of their frequency of use in English class-

rooms and the attltudes of teachers and students regardlng

these methods. - The spec1flc purpose of the study is stated

in sectien two.

’

1 N ’

'PURPOSE OF THE STUDY.

, .
o , . .

’

* ' <. . L

n . In recent years Newfoundland edueators have become _

‘increasingly concerned with the novel and its.function in the

English program. This is because the,novel is'fast,becoming

. a widespread reading,publicat%bn which many young people

- and adults enjoy reading in their leisure time. Since the

noVel is playing such a prominent role in the reading

interests of today s generation, there 1s a great need for

,Engllsh teachers to use proper methods to introduce thelr__

students to the art of flctlon, ¥he skllls of readlng, and

.careful the dlSClelnatlon of worthwhlle books from trash.

Part-of the reason for thls 1nterest 1n nOVels has
L3
been stlmulated by two theses, one a Master's the51s written

‘

Aby Betty Marlon Brett in 1964 and another, a doctoral the51s,

6

wrltten by 0. K. Crocker in 1967. Both Studles 1ndlcated

that high schqéi students like to read and do read far more
‘, . ¢ L]

than their teachers realize although 1ibrary-def1c;end1es

o

Vel

P
kS o

2

6Betty Marion Brett A Survey of the Leisure Readlng OFf «

Grade Nine Students in Central High Schools .of Newfoundland
(Unpublished Master's Thesls, The University-of Alberta,

. Edmontony 1964)3; 0. K. Crocker, The Leisure Reading of ‘High

-—

School Students in' Newfoundland (Unpublished Doctor ] The51s,
Indlana Unlver91ty,~1967) . .

[

~ 1 oy
=
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- well he does it.

. o , o ' ' , : r
. _,__._1 . . ~ N . ] . ) . 1

often limit thelr cholce of books..

The purpose of tHis study is to examine.the presen—'

tatlon of the novek in the classroom settlng and the .
act;v1t;es precedlng and succeeding this exerolset Up until
now, there has been no empirical-evidence to indicate to

what extent English teachers in Newfoundland have been

. ¢ 'u' K
"fntroduced to the novel as a work of .art or to the‘methods

/
of 1ntroduc1ng their’ st dents to fiction so that these .

students mlght acqulre a strong taste for good books and a .

v

keen,crltlcal approa which might enable them to See, qulte

clearly what an autlior is tpylng to do in. a novel and how
B . R -l "

-

- { \ -

The flrst problem ig to get hlgh school stﬁ%ents

readlng books and this canﬁbe done best 1f the methodology

k]

whlch a teacher uses in- teaching fiction is effectlve in. -

‘ gettlng students involved w1th books and 1n developlng a -

taste for readlng them. If the methodology is wrong, "the -

‘student may be "turned off" rather than "turned on" to_books.'

H

This study'Was designed to‘investigate the use and

popularlty of the methods used for teachlng the novel in.

' Newfoundland hlgh .schools’ by attempting. to flnd answers to

o

- the followlng questlons.

" 1. How often have students been exposed to a varlety of
T teachlng methods'for the unlt on the nogééé,*s -

2. What are the attitudes of students towaéd selected.

_teaching methods?  *

1)

!
AP
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4.

13
.

’ 5 L)

5

7.

. 8'.

9.

10,

H

11.

.12,

°" progress in the study of novels?

.\lu-

o o . \ .

- Tr ' )
Whlch teaching method for the novel 1s most popular 1n
the Engllsh classroom and which method do studeﬁts con51der

most-benef;c1a1 academlcally?. ' ' ‘ .

v ' . ;

How familiar.are high school Students with the novels
suggested by the Department of Educat10n° ) .
What aspects of the structure of the unit on the nover do
students" llke and what aspects do they dislike?

How 80 'students react to a selected number of evaluatlon

procedures used to assess thelr achlevement follow1ng

' completlon of a unlt on the novel? .

In the experlence of the teachers, how often have they

used dlfferent teaching methods for the unlt on the novel?

. What are the teachers' attitudes toward these methods? :g

How do  teachers plan their unit on the novel? How much

!

help do they get from their university methods course and-

from curriculum materials supplied by the Department of ot

1

Education? - Y

.o S [ - ‘
How much- attention do teachers give and how much .attention
do they think should be given to reading skills in the

!

preparation of the unit on the novel?

Are any specific kinds of nouels emphasized in the unit
on the novel? “

What methods are used by'teachers to*:Laluate student
) . . e

I3

-



the readlng hablts of a student may elther begin, end or, be

' . . . v N

- . o N
! . . ' o

. . . . ' .

. L . o . .
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 SIGNIFICANCE OF THE STUDY

\.The'investigator is familiar with many students and
. ;'. . . s ' . : -
teachers in Newfoundland who have. failed in their quest to
- . L] N 4

-

undefstand~tne-novel and its purpose in the literature program.

The studies conducted by Brett and Crocker clearly point out
that the novél should be a Part of a readlng program called
'llterature' and that school 11brar1es should be adequately

furnlshed in orderuto cater to the readlng interests of today's

*high sé¢hool studenté 7

Untll the Brett study and the Crocker study, however,'
"

no emplrlcal data was avallable since no study of thlS nature

’

had been made of the readlng interests and.habits of Newfound-

1and high School studentsa

This study must be associated’ w1th the precedlng two, .
v

‘but its focus is on the classroom’ 51tuathn and on methods of

dntrbducing students to fiction and  to reading.’ . .

g

The 'investigator considers teacher and student

peneeptlens regarding methods as m&ajor faetofS‘in the effectiue

Py ~
teaching of the unit on the novel. Since it is p0851ble that

s

gx
developed durlng the teachlng and Peadlng eqﬁrc1ses of certaln

types of novels; it-is necessary for Engllsh educatgrs to know

)
< . * g o , )
. ) , .
o N \
.

'

o

7Brett,_op. cit.; Crocker; op. q%t. e

LI
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’whlch methods are proposed by modern educatlonal the?ry and

\ . . . . A

reseanch, which methods are now belng used by teachers .and’what,

'the reactions of the students to these methods are. Knowledge

of these reactlons shou d prove helpful to school pr1n01pals,
)

[}
llbrarlans, literature tea s, Currlculum workers, and all

& - o+ >

educators 1nterested in continued 1mprovemeht of the Engllsh

4
A
:

program.. : o .
KU L _DEFINITION OF TERMS -

Lecture * i ' g N
Thls is a method whereby the teacher explalns to the

' ]

student* everything they need to know about a subject by T :
talking direotly to jie clasg. :There is little.or no‘teagher—
student interaction. The method is also called the.e;pository
method and the;“telling".method. |

\ )

Large Grdup DlSCUSSlon _ T .‘h C

ThlS ig a methdF wherebytihe eptlre class, 1nclud1ng

the teacher, dlscuss a partlcular toplc.

[
>

‘Small Group'Discussion-

This is a method whereby a class is d1v1ded into small

groups and each small group discuss an 1ssue among themaalves.

o

Panel Discussion oL : Lo
This is a discussion carried on by a selected number
.’ . .

of speakers before an audlence. As used in this study, the

: audlence will always be a class composed of the students .and -

. I N
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by the Puﬁils pldy the roles of the characterSu

" Regional High‘School.. R .o

<
.
‘;,a

. \
&
‘ Y v ok
‘s R - o ' ‘ v 9
the téacher. ' : o < T
"_ -t . _— \ ¢ . 1 '-n . - - ,'.’_',- .
P . . oL, . a8 ) PN
Individual Oral Presentatlon “ .T’ -
e ; - L Lo
o Thls is a method whereby a person 1ndependemtly Coa

.
¢ ’l
L

presentSJhls flndlngs on a partlcular toplc to the rest of

~ -

_the class. - S . - ) r\\

1

Role- Playlng {

¢ - ' ’ ‘®

i This is a method often used 1n\teach1ng drama where—

29 ! -
|

English T e
o : Lo
The term ﬂﬁngtlsh " as used in thls study,,lncludes

\

a

the total schobl prqgram centered around language study

grammar, comp051tlon, llterature, readlng, listening,_ and

_,5lEWlng. The term is used here as an equlvalent of the term

"language arts" which has been. restrlctedfzn reference ‘to the,
- * . ) ‘d
prlmary and elementary grades. ) ' L, "

\ N - R a

% reglonal hlgh school is a school establlshed within

a de51gnated geographlcal area, separate ‘from elementary and

‘Junlor high schools in the area, and accommodat;ng all pupils.

L3 .

in grades.beyond a de31gnated grade not lower than grade e_lght.8

- . .J , -

1

- (‘ J
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N
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. ‘ - . - ’ L .'\,.._.
: Central High School : . . r

n

GL " A central hlgh school is a school estahllshed w1th1n

Na de51gnated geographlcal area, and accommodatlng pupllS from ;.0
grades seven to eleven,l,lnqlumve.9 ‘ .

Y . . o f . - -
. ., N

e LiMITATIONS’bF THE STUDY - | - .
. ) The survey.is restricted to grade nine, ten and
. ) ¢ i} R . °. N ) .- %
eleven students -and their teachers within the area in Newfound- ..

1y '

land designated the Bonavista peninsula From the flndlngs of
:thlS study, generalizafaons may be made only to the grade nlne,,-
ten and eleven etudent populatlon in thls type of educatlonal
hsystém} The study is alsq limited in that it'eonsihers juet

twq aspects of tbe'proplem.of“teach;ng the novel in hign

o . - . P
2 v

schools;: teacher and student perceptions. .Other aspects wﬁiph

* should also be studied are: (l),the demands of authorities

o v

such as$ the administrative staff of the schooi.and the

Department of Education;, (2) the place of the novel. in .the.: v

e

Engllsh currlculum, and (3) the purpose of llterature as a .
/

part'of the school program in Engljish. These factors-recelve J-

only intidental treatment in this study. °

M
X

i . .
s 1
.

e

o . .-'h“' . : AL ' .
oo OVERVIEW OF THE STUDY" ) '
8ix ehaptefs aré usedfto'report the study.' Chaptér"
! . . ‘ 1] ' . N > . ' ’

two provides a review of selected literatnre directly;felatedf

il N O N R .
\ '7 . . * ) N : . . q

9Ibid. T o



" purpose of the study, .

! T '
. . . .- . . “ e -
- ' .

to the problems under investigation in the questionnaires.’

n

Chapter three explains the design. Théﬂchoice of -

grades and schools for the sample is explalaed fogether: with

©a descrlptlon of the survey 1nstruments, thg sampllng

prwcedures, and the collectlon of data. - :
[N

v e
.-
~

and discussion of the results obtained'from'the two question-

Student responses are analysed in chapter four, and

teacher responses are analysed¢ﬁn ch&pter five.

W

naires.

Chapter siy consists-of amsummary of the findings of
’th%'study.

These findings are then used as a basis for

)

_suggesting answers %To’ the twelve questions identified in the

Implications are also drawn from these

en

findings and suggestione-made for improvement.

N -
3 s

Chapters four and five are devoted to a presentatlon
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CHAPTER II

: _ . o
I ' RELATED- LITERATURE
INTRODUCTION

ol .
- 1

- /]
- A great deal of "experlmentlng" has been conducted

in the methods of teachlng hlgh school llterature durlng the

. past twenty years, but llttle ‘'of it can be regarded as genuine

~ ' research.l The llterature teachers who have been 1nterested

~ 5
N in new methods of plannlng, classrooﬂzstrategles, teaching '

’readlng, and evaluation have usually determlned a procedure
'emplrlcally and proceeded to try it out w1th one or more.of

“their classes.- If the results are reported at all, they are

v

usually giv%n in general terms. Comparisons in such reports

2

are baSed on pupll responses, teacher oplnlons, and in a few

'cases, standardlzed tests.2

. -

Only ‘a few studies in the area of the high school

i - . . .
v novel can be called research. .These studies are reviewed 1n

-sectlon one of thlS study. A few were experiments in that

o

ideas were tyried out and the results reported. ‘Most were merely

~

" expressions of opinion. Tﬁése are reviewed 1Q section two.

“ . . .o, o - A “ ot . .8

A

- . lRobert C. Pooley, "Literature," Encyclopedia of’Educational-l
‘o Research, (New York: - The Macmillan- Co., 1940), p. H463. )

21bid., -

N
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. RELATED STUDIES ON LEISURE READING

A sfudy conducted by George Noryéil in the state'of'

-

. New York is one of the most prominent studies available on the
‘leisure readiné of ad.olescents'.l3 Tha study lasted twelve years
anﬂlinvalved 50,000 high school:students in grades'aeven to
twelve, and th? 625 teachers whq~%aught these students.
Norvell's study was an experiment consisting:of 24 paired
classes. The controllgréup was subjected to the.traditi naly
‘approach to teaching. literature and the exﬁerimental gro(ip |
ekpefienbed the deyelopment of an individual reagding program.
‘The stddenfs.in the experimenta; group read several times the e
‘amount read by those in the control grdgp and arso scored ; oo
highef marks -on the ﬁegenta' ﬁxamination.in English, ‘Both the” -
investigator and the teachers 1nvolved in the study concluded
that the wide ;eadlng approach was superior to -the tradltlonal
fmethod of teaching 11terature and that the former method could ..
be‘administered.just‘as easily. | ’ ’
. | Another study yielding notable results on leisure-

reading was conducted by Walter J. Scott.I+ Scott's purpose

'was to determine. student interest in books and other media.

J

©

- 3George Norvell, The Reading Interests_of Young People
(Boston: D. C. Heath and Company, 1950); s "Some Results
of a Twelve-Year Study of Children's Reading Interest," English
‘Journal, XXXV (December, 1946), 531-536.

-

YWalter J. Scott, Reading, Fllm and Radio Tastes of ngh
School Boys and, Glrls (Chrlstchurch New Zealand' Whltcomb§4
.and Tombs, 19u7). .




. His'study involved.a total. of 3;972ﬂstudents enrolled in' 19
seiected high schools in New‘Zeeland. These.students ranged N
in age from 12 to 19 years. The average number, of tooks read

.+ per pupil in the previous month was 5.4, and according to
Crocker, this was considérably higher than tﬁat reported in’

most'studiés.?, Fewer than five percent of the students read

l
s N !

-. no books durlng the month. '. . . : } | ~"f
A study conducted by.. Betty Marlon Brett concernlng', -\

the reading 1nterests of grade nine students in the Central
High Schools’ of Newfoundlaﬁ//;as special 31gn1flcance for this
study.6 Brett collected her data from 84 percentfdf the teachers
of literature iu these central hiéh schools and a sample of. 250 °
studehts fandomly.se;ected from these same schools. Sﬁe found
that a gfeat majority of the students liked to read far mere

than.theit‘teachers.realized: Bfett also found that the quaiity
as well as the quantlty of the students' readlng was llmlted _
by the - avallablllty of gooq bOOkS. Nelther the teacheré‘nor

°" the parents 1nfluenced students in thelr selectlon of books;

- r;ther; it was such factors as the title-of the beok; the

illustration. on the cover; and the reqommendations:bf-friends.

‘Brett also reported that the home had little influence on the

L
st

Scrocker, op. cit., p. 39.. ..

BBrett, op. cit. . _ PR C

’ /.1
‘-
¥

- s . ‘
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and more comprehen51ve was the one.conducted by Oswald K. -

: =
“titles unfamlllar and sllghtly less than §0 percent found 50

"almost 15 percent reported»seldom-or‘never reading novels; -

s - 15
L . . ) : . .

readlng choices of the students and that sex was. more 1mportant
as a determlner of readlng 1nterest “than the _age of the student

or the type of school ‘attended.

.Another study similar to that of Brett but larger

Crocker in 1967L7 Crocker.nct,only inuestigated the leisure

13

" reading of high 'school students in Newfoundland but also

surveyed the library facilities in the schools and the influence

" of the home background on'reading.° Three hundred and sixty -

" freshman students were randomly selected from the 1,387 enrolled

at Memorial University in 1965'to provide the lnformation on

leisure reading The most significant flndlngs were: (1) Less

than 25 percent read at least 30 books from the llst of 100

'selected tltles, and less than 50 percent read more than,20

books ; (2) Admost 25 percent ‘of the students ‘found 60 or more

‘or more tltles unfamlllar, (3) During the last year of school

67.8 percent of the students read not more than flve novels,
(4) During the last year of school 93:percent of the students

read not more than five plays, and 58,1 percent read nonej;

-

"(5) Few students read any other literary type at any tlme;

(6) sLess than 25.percent=reported reading;the novel often; ‘and

. . - r !

1 [

70 ‘K. Crocker, The Lelsure Readlng of ngh School Students_ .

'-d in Newfoundland, op cit. - . , R L

/! : " . - ’ r
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plays, poetry, or nonfiction. The 1nvest1gator c'ncluded that
" the readlag of high bchdol students/and”thelr fa 111ar1ty |
w1th ~good llterature were extremely 11m1ted

These studles have prov1ded ev1dence to strengthen

the4impre551on‘that the_novel is a vital part of the lelsure.:
reading ihterests of high school students. Sex and age were
_aignificant éactors affecting reading interests but tyberof

"schooi haa hot heen~proven to be very'significant. The home
background has been an 1nfluence although -in the Brett study
it was reported that the home background was not an influence.

What was really meant, however, was that the home background

was a negative influence.

RELATED STUDIES ON THE NQVELiAND ON LITERATURE

In 1954 Rlchard Sanford Alm conducted a study in
Mlnnesota in whlch he asked seventeen teachers and llbrarlans
) to'suggest twenty authors of ado}escent fiction: ten Whlch
f'théy.would recommenduand.ten which they.wouid not recommend '
"'for hiéh:soh%Bl'students.B Two novels were selected for most.

B . ’ . 7 . « ‘n. . t N 4.
authors, but for varfous redsons, six author's were represented

by a single novel. The novels were' then analysed for basic . -

.7

7

Human Experience Underlying Certain. Works of riction Written
For and About Adolescents (Doctor s The51s, University of
Mlnnesota, 1956).- /

A . .
. ' . ! L.

. “ o, .
) { . N . .. °
L . R : - . -, - . . .
! R .

.ot

8R:Lchard Sanford Alm, A Stud of he Assumptrons Concernlng
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\assumpfions concerning human expgrience’Whidﬁ their authors
: held. Two of the most-rélevanf‘conclusions reported by Alm

. were that the reduction of a'novel to a llst of a tions

will not provide the reader w1th a key to a complete \ynder- .
'standlng or apprec1at10n of it; and, readlng a nov 1
'determlne what the author is saylng, not just 1n the narratlve

" but in wbat is below the éﬂﬂ¥3be and between the llnes, is a

‘ valuable means of broadening one's understandlng of llterature.

.
/
a

In 1955, James Evard Day conducted a study into the
teaching of Engllsh in Iowa that has some bearing. on the
:teaching of the hlgh sgpool novel as\examlned in this study 9
" Day 5 study was based on personal v181tatlons and interviews
with English téachers in flfty—three different Iowa high
.schools.. Day reported that the Iowa teachens organlzed therr
literature unlts by ba31ng their plannlng on the organlzatlon
of textbocks. He found that the most commonly useq,teachlng
technique was the quéstion—recitatién proceqﬁre in‘which the
teachqr_§sks tbe questions and the student‘atteﬁpts fo answérf
“them. -Por'evaluétioﬁ, tﬁe teachers préferred to give unif or
six week tests. .The objective examination was by far thg,mos?'
| popular type of test used.  Only 13.5 peréént‘éf.the teécheré
interviewed préferﬁed the . essay test exelusivel§.

In 1959, Harry Edward Hand did a study to judge the

\

9Jarr‘nes.Evand.Day, The Teaching of English in Towa High
Schools (Doctor's Thesis, State University of‘Iowa,axsssg
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0

present trends in teac‘hinglmodern n_ovele 'to ‘high school
students in 1"11’.chigarj_.10 Two hundred and ninety high schools
were included in this study which was desiéned to represent °
a1l Mrichi'gan ‘senior high school Englis_h teachers and their
'students. Hand discovered that (1) modern novels were much
more frequently used for outside reading than ‘for classroom
instruction; (25 the selection of modern novels for student

use seldom in'vo'lved student choices; (3) several: modern

novelists were commonly used for both classroom and out51de

/

‘reading purposeS' (4) teachers belleve that. the study of novels

in high schools provided many values for students' (5) one-

18

fifth of Mlchlgan teacher-s belleved that unfavorable attltudes

toward u31ng modern novels ex1sted in" thelr local’ school or
commun:.tles, and (6) teachers attitudes toward us:l.ng modern

novels were affected by some of the1r own personal and
I

soc1ologlcql characteristics and by factors in the school and . .

P
“

community. - : ' g
- . ' . he

A _'l‘he.novel ‘can also be integrated with the other

1iterature' forms as a part of continued literature instruction.

Robert M:.lton Boyd of Ohio State’ Unlvers:l.ty analysed a number

!

‘of seleoted approaches to the teachlng of l'lterature in h:Lgh-

- } Lo ' '

!

f 10Harpy Edward Hand, Modern Novels in Senio® ?J“.gh School -

_English: A Study Concerning Practices and Opinions of '
- Teachers of High School English in the State of Mlchlgan
' (Doctor's Thesis, Unlver's:l.ty of Michigan, 1959)
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school and proposed-a mul't:ip]‘.e'approach.;l By this approach,

the- teachér organizes literary materials during any given

year by several'di’fferent‘ methods . By using this appt*oach,

Boyd maintained that the teacher may. avoid the 'inhe'rent,

weaknesses of the exclusive use of any particular type of

organizational pattern. " Such a.multiple approach might be-
° f

adopted for the teachlng of the novel. '

in Boyd's report, a program was des:.gned for grades "

nine through twelve, utilizing the multiple approach. 12 The

A !

chronologlcai treatment was to be used when the hlstorlcal

background heightened the understandlng and apprec:Latlon of
the literary study. The literature was to be selected to
il‘lizqiine a theme if "’ significant concepts or events were- to be
highlighted. | At _ano’ther time, the teacher might choose to
demonstrate the developmen’t of a type of llterature or its

basic charad’terlstlcs. In the multlple appr'oach the pupil and

h:l.s reading 1nterests, abilities and matprlty were to be

" studied carefully by the teacher and,. as a result of that studjr,'

. ! - . . i . .
- the teacher was to select the approach most conlduc1ve to

-

¥

" ’ (] . - ' ’ ! ! (3 o
- furthering t‘he-_pupllws growth. . The novel could then be inte-

!

grated into the program by means of such an approda

"i\
‘:*;‘,.gis .
-

. .n] R
- . 0t ’ ! ! '

‘1lRobert’ Milton Boyd, An Analysis ‘of Selected Approaches
‘to the Teaching of L:Lterature in the High School (Doctor’ 5

Thesis, Ohlo ‘State Um.versmty, 1964).

o
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In 1963, Nathan Samuel Blount of Florida State
University conducted a study to’'determine the effect of
selected adul‘t novels: and selected junlor novels on student

held concepts of the 1deal novel 13 . Forty-four nlnth grade

students and forty—two tenth grade students enrolled in ‘the

University School at Florida State University read orie . junior

novel every two weeks for a period of six weeks for a total

of three j,unior'novels each, Forty-one ninth grade student

.and thir"l‘:y-two‘tehth gnade students, also from the Universi

School, read one adult novel every two weeks for a period o

20

s

ty
fl

six wéeks and for a total of three adul_t@gy\els each. Blount '

found that the impact of reading three junior novels did br

" the attitudes of students toward an ideal novel to a closer

congruence- with the attitudes of experts toward an ideal

ing .
2

novel than did the readlng of three adult novels; and that, -

(its fopm, its content of ldeas) seémed more important
detile'rminer"s.'of the impact of the novel than did factors whi

) * . . \ e ’ * e : .
inhere in the reader himself (sex, scholastic ability) or 1

" the setting of the reading of the nove'l'_.' ' SN

None of these studies considered the whole idea of

‘methodology in the teacr:i;'ling of the high. school novel. Howe

w

<

v -

13Nathan Samuel Blount, The Effect of Selected Junlor N

for ‘thlS population, cer'taln factors whlch inhere in, the novel

ch p

n.

P '
ver.,

ovels

"and Selected Adult Novels on student Attitudes Toward The

';é?/

. "ldeal"

Novel (Doctor’s Thesis, Florida State University, i863).



‘ad'ditional light on‘th;'.s issue. .These suggestions are

' reviewed in the next section:

21

each one analysed ,s'ome aspect of this problem. The informal

1

" experiments reportéd by teachers' in books and ar‘tic'les shed

RELATED@%PORTS IN B'OOtS AND ARTICLES

The lecture (or expository) method of teaching novels-

is a method'whgl\eby the teacher tells the students all they

‘need to ‘know about- the novel 'by teechin'g the novel in front:

of the class. TFor the lower grade$, this method is sometimes

called the "telling" method. 1t Ernest Hern maintained that

S u

some of “the antagonlsm w:.th this method ‘may be due to attempts

to def:.ne the lecture too narrowly.15 In actual practlce,

. the lecture varles from the most formal lecture, read d:Lr'ectly

" froém man‘uscr:.pt to 1nfdrmal talks’' w:.thout notes and inter-’

sp rsed with frequent questlons and comments by the students.

The extreme types as well .as many intermediate forms can serve -

useful purposes 1p-t1:1e teachlng of the novel.. Horn states that -
' the value of.the lecture has probabl“y been greatly 'underes:‘timated

.An’ pedagogical literature for all levéls of :'Lris1:1"\.1Actign'1.16 The-

F

14Stephen M. Co’re& and "Walter S. Monroe,. "Methods of .
Teaching ," En_ycloped:.a of Educatlonal Research, op - cit., p. 725.

15Ernest’ Horn, Méthods of Instructlon in the Soc1a1 Studles o
(New York: Charles Scribner & Sonsy 1937), p. 324, o ~. ,

i < &
¢

161bid.
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‘ ;-S'tuden't in her class.

major criticiéms against lectures.center;mainly around 'the.
‘. . * 1 . ’

idea that the methodA is too traditional and attempts, to emerse

students ‘too deeply 1nto novels by analy51ng every flgure and

symbol , Thls sudden emersmg, of students into cla351ca1

. 11terature is what G Hiecks has revolted against in hlS

art%cle.l'].',u N - L ‘ )

A second method is Role-Playinvg Role -Playing is. a

i

' technlque used quite w1de1y J.I’l high schools for teachlng

-~drama but 1t can also be- used for teachlng the novel par-

!

tlcularly 1f the novel presents d:Lff:Lculty in that it 1s of
of
another age, another settlng, or has characters whose™ values

are’ not too’ meaningful to most of the students in one's class.
: > '
Joan Magers saw Great Expectatlons as p051ng such problems for

' !

. her class so she &gsigned each char'acter in the novel. to.a:

18 The mystery roles of Magw:.tch,

4
Compeyson y Her&ert, and Pocket were also ass:.gned in order t6

a o

' pr’%vent any’ secrets from _belng given away.: The 'craftlest boys'.

.we're Jarvises, the kindest were Joe Gargerys. The most sophisti-

l «
" cated girls. became Miss Hav:Lshams and Estellas. " The key effect

of the novel was felt when Magthch and Compeyson becameé one

" - person -and the other mystery characters were 'xjevealed. Magers

. w0t . ?

~

p.-_, ’ . P4

17G Hi‘cks, "Look at the Novel " Today's Educaftlon, LVIII
(April, 1969), 12-15. ° _

1830an Magers, "Role-Playlng Tet:hnlque, in Teaohlng a
- Novel: Great Expectatlons," Engl,léh Jourfnal LVII (October
*.1968), 990- 991

2
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2

1]

~

‘similar t'o§t‘hat used by Magers dan be made for almost any

'1cal problems of the main characters and -thelr_ problems in ’

relationshiias with others, the ‘experiential effect that ali_

reported that these roles became frames of reference whereby

these pupils worked out "compomt:.on 1deas, drama themes and

even classroom behav1or problems occa51ona11y throughout :E’he :
n .

rest of the year."lg Adaptations of a role- playlng teahnlque

S

novel. When using th,ii.s\technique, however, the  teacher -should
probably mirheograph the. reading assi‘gnm‘ents for the whole of

t’h‘e novel and glve them to the students whaﬁ. the unit is
l l ’
1ntroduced. . If a student iis absent for a day, he ean part1c1-

pate when he comes back Students w1ll have to work harder

o
)

when this method is used ‘than ‘they. normally would have worked

but if in 'the process they can become J.nvolved in the psycholog-.

"
[

Z0 ’ 'a

good literature should éive will have. been achieved.

A thirci method is to try an Attd tude Survey or an .

~
-

o

informal questlonnalre befOre deallng with the novel in class
s -

if such a sunvey or qurestlonnalre has not been aadmlnlstered

earlier. McCalib was thinking of literature generally when he ..

El

sug"gested that "attitudes grounded in emotions influence ”any'. h

-reader's response to 1mag1nat1ve llterature," but th' is
1 . .\r )
espec:.ally so in the case of the novel.h1 Students often hlde\

A

19Tbid., p. 991, : | L .

201bid.

21payl T. MeCalib, "Try an Attltude Survey," Engllsh Journal,

Q

LV (December' 1966), 1175 1179. T ‘ -




-Nspch'attitudeS'canvihhibit a response.to a novel because of

RN

“their emotlons and‘do not respond to a confllct such ‘as that

between Maggle Tulllver and Philip Wakem in The Mlll .on The g

Floss.' If a teacher wonders why he is not "getting through"

" to his class, this ' may be because of unrecognized attltudes.

v

£

:'their deep emotional éroUnding, orhthey may, in fact; heighten.'

the response°'

4

v : 5 ~

The llterature teacher must know the attltudes of hlS

o

class If a novel is to have its greatest pOSSlble emotlonal

: and 1nte11ectua1 impact. If the .school 1s large, this could

o
'

be somewhat dlfflcult 51nce attitudes exPressed by the student

in the presence of the.teacher may differ greatly from those

‘ca ) . .

that are genuine. The administration of the Tﬁhrstone-type
Q * + . N

"attitude scale whereby. the sthdent}responds on a five-point

[

- scales - strongly agree, agree, undecided, disagree, stronéiy:

disagree - will- give the teacher a good insight into the’
P g ’ B '

attitudes of his students and his teaching of fiction' can then

L3

"be done in the light of these attitudes. Such a scale will
Y .

prov1de verballzed attltudes that the' student is w1111ng to

express; he does not have to act to expreSSchese attitudes.

“

. But .these attitudes may be the crucial’clue which the English

vt

teacher must have in order to accompllsh anythln%.when 1ntr0d

duc1ng hlS studemts to the world of flctlon. d

)

. A fourth consideration is how $hould a teacher have
‘ _rer" i ‘ ‘ N § ) . B
students _handie the year' 5 wdrk in the novel°‘ Here there is.a

N

consrderable-amount of-controversy. On the one hand, “there are
o J :'A YL



' ‘make reading the next-orie more rewardihg.

-25

teachers like Kellog W, Hunt who recently proﬁeted this point

" of view: "Let the student read one nerl, or maybe two .and

perhapé three or four if he insists.. But let him read that

one -novel hard."22 On the other side of the controvers§; there
. . N : . ‘
are teachers who support Margaret Ryan's .-belief that "instead
) . Y - o
of reading one novel hard, we recommend.reading many just to
s v .

~

enjoy them,|just.hard'enough to heighten perceptioms that will’

n23 Rjan's method,‘

_ however, °has more support from leadlng Engllsh teachers “than

‘does Hunt's method. A case_;n point is Mary Bllzabeth Fowler .

who has analysed methods by which novels can be taught and her

: L . . e
conclusion 1is essentially the same as Ryan's:

. . ~ . -

We .can-and should help students to gain insight
into the writer's craft but the secondary student is
not yet ready to do graduate work; he must become a
reader with ample experience of many boo%& before he is

' ready for.a course in the New Criticism.

@

©

Bu't whether a'teacher should use Hunt's method or

Ryan's method would depend upon the type of students he 1is
teachlng. If he is teachlng students who' are aiready readers
of novels, then Hunt s method mlght be ‘more appllcable than

Ryan's mefhod However apprec1atlon for the novel can grow

o
B - v o,

&~

22Kellog W. Hunt, "Gettlng Into The Novel,“ Engllsh Journal,

L {December, 1961); 601-606,

23Margaret Ryan, Teachlng The Novel in Paperback (New York:
Macﬂlllan, 1963), P vi.

L)

]

e

-

2l+Mary Elizabeth Fowler,-Teachin Langyage, Composition, ,and
Literature (New York: McGraw-Hill Book Company,.1965), p. ZMU.

A



- of the familiar book report, on the one hand, - often seens to

~

: 26

only if students have direct experience with an adequate number.

of diffefent books to become sensitive to the novel as a
literary form. Since'many courses of stﬁoy 3fovide only novels
which—afe-long and .difficult to reez, the teacher should take
the.liberty to go beyond.the syllabus 3 necessary.. A number f
of_no;els should be provided so that as‘the student continnesi

.to_reaa; heée will develop gradually .a greater appreciation of

the novel forna even if his.firet reaotion is only on the leQel

of follow1ng the story. ' |
Another method of handllng the novel in high school

English was suggested by Frederlck J. Masback.25 His method

was a compromise approach between the extreﬁe positions held

by Hﬁnt and'Ryan. Masback saw the English teacher as one who "

feels that his students should be encouraged t7 read both

w1de1y and deeply, but the’I'ngth and complexity of the novel

‘makes this rather dlfflLult. As Masback gaw it, one must

. & . o
¢ .

sacrifice breadth for depth or vice versa and quality for

quantlty or vice versa: "The teacher who chooses one novel,

assigns it to the class, and then proceeds, by -one method or : -

another, to "teach" the novel thoroughly sacrifices, in effect, -
. . i . .

4

. breadth for depth; the teacher who uses .ore variation- or another
. s

\ t

25Frederlck J. Masback, "Approach to The Novel in ngh
School Engllsh " Engllsh Journal L (April, 1961), 278- -280.

0 . - .“.
N T . . .
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1

’

" and regdiring additional novels to be read outside class.

-~

n26

sacrifice quality for quantity. Teachers often combine

these two methods by teaching one ngvel thoroughly in class

Masback suggested, however, that.if the teachen does -not

s

control the ¢hoice, there has been little carry-over from one

novel to another. ,
. J / 'n
- Masback then suggested- a method which. can be used by

"~ the teacher to 1nsure “that students read a varlety of teacher-

chosen novels under careful superv151on and, at the same time,

develop certain hablts of reading and analy51s whlch will

5

enable them to read any novel more perceptlvely.. The class is
d1v1ded into four groups of equal size and as equal in ability

as the teacher can arrange.cwEach group is supplled w1th a set

- *

of study and. dlSCUSSlon questlons for each novel and glven one

month to work-on the novels outside class. - However, apppoxlmately”

one half hour is set aside each week for group meetlngs during

1

+

class tlHE.--At the end of the first month each group then
presents a -pahel dlscu551on to the class on its novel The
novels are then redlstrlbuted and the cycle is started again. -

By the end of the term each student will have read
the four novels, partlclpated in a panel discussion on-each.
one_andﬂheapd, as well, three othernpanel discussions on each T

°

of the novels by -his classmates. Repetition itself is a poor

1bid., p. 278.

4 3



1

3

Ateaching deVice but,.as~Masback suggested the guidance of

the teacher 1n the sets-of study and dlscu551on questlons'

pnov1ded, can make the program a very successful one. On the

v

) first round;.each group directs its attention to plot elements,

3

on the second'round to .setting, on the third round to character-
lzatlon and on’ the fourth round to theme. Thus, no one feels

that he is rulnlng a book for anyone- else or ‘that any book is

‘ ) *
_ belng rulned for hlm, each group sees 1ts function as that. of .

bringing a new and 1mportant dlmen51on of' the novel to the

<”attentlon of the rest of the class.

» Harold Frledlander, an English teacher in New Jersey,

saw the world of flctlon as. "hldden" and the greatest task L

-

fac1ng the Engllsh teacher as belng that of having the couragea

"to let 1n51ghts fall where they may..." because "... how else.d,

will- the student come.to trust hlS own 1n31ghts and learn.to

: { :
. deal honestly w1th all the varletles of p0351b111ty that 11fe . .

‘,through the means of both v1sual and " verbal art.

offers°"27_ In51ghts are necessary but what about the students

-who are hav1ng trouble seelng beneath the surface content of

the novel?lfIt-ls at this point that the method outllned,by
Geraldine Murphy has special significance. -
Murphy malntalned that flctlon should be represented . -

28 The'"capacity

’

P

¢ . 7

27Harold Frledlander,k"Hldden World of Flctlon," Clearlng

~House, XLII (December, 1967), 238-239. o _ —

28Geraldlne Murphy, "Teach¥nhg Fiction Through Visudl and

Verbal Art," English Journal, LIX (April, 1970), 502~ 508.
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to see'" was regarded as a potential human quality‘which the |

(=4

English teacher can use’. Murphy maintaineduthat as most
studénts undergo the experlenqws of a plece of fiction, {ﬁ;;

draw, as requ1red from thequown real llfe experlences and

see these segments of thelr own lives shaped into a new and

. : T .
’meaningful situation. Thus, their past lives are enlightened

and they are’ brought to realize how thelr present lives- are to
be felt, percelved, and 1mag1ned -Fiction has the maximum.

power to do this, but what about‘students who ‘fail to nurture

~such insights? Murphy suggested that there is an aft form

right for every student that -is, suited to his individual
temperament and to his. spec1al perceptual conceptual, and

creative capabllltles. She malntalned that if’the'students'

capac1ty to see" does not come through 1n flctlon, 1t may

“well do 80 in photography, short story, film, drama, palntlng,

s

or pantomlne. The method which. Murphy has suggested is for

the English ‘teacher to tedch issues . not 1lterary forms. .The

‘first unit would be on -a theme such as pariahs (outcasts) and

the teacher would make available a number oﬁ novels, short’

stories,.photogrephs, pleys,'paintings, and films. “The student

would .then use any’ one or any combination of these forms to help
. R . .

Is

him develop.the insight required. Then, sSuccessive units on

topicsxsuch as "lovers" and then "heroes".eould'follow, each

7

with a variety of visual and verbal art forms available to

+

portray it.

This method may meet the student where his needs.are

44 e -

\
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greatest. The novel would then be conceived not as'eﬁ end in

¥

Aitself but as the means toward another end. Some students.wifl
.select‘it,‘soﬁé will not. Murphy's view was-that it‘uill heip.
the students."to'see" - a capacity which the school has neglected'
but which the magaz1ne ad, the popular song, the movie, and

the greeting card have all acted upon qu1te exten31vely .

A teacher's methodology should also vary depending upon
A
whether 'he is considering the novel as representatlve of a

“literary genre, or'ﬁhefher he is teaching a specific novel.
- Margaret Ryan has suégested a wide ‘variety of methods to

'enahle the teacher to ‘develop appreciation for novels with his

/

‘class and at the same time to make the Students aware of -the

greatness of specific novéls.%? She 'saw the book report the

study gulde, the evaluatlve essay, and the discu551on group as

1nstruments which;could be used’ to.teach the novel succéssfully.
She carefully described a method Qhereby'four novels could be.u,
dealt with’ concurrently by a high school class by ‘means of three
; processes worklng 1n unlson to produce the de51red result.30
Her:plan 1s well devéloped and well described; it extends over
a four—week perlod at the end of which, studenfs w1ll be made

quite famlliar w1th the four novels used Other wrlters

'1nclud1ng Sauer, Loban, Lev1ne, .and Burton have outllned, 1n

. some detail, 51m11ar methods for deallng w1th the’ year s work

.o

‘ngargaret Ryan, Teachlng The Novel in ngerback (New York:
MacMillan 1963) . . I

30Ibid. pp. 234-245. - e



in the area-of the novel. 31 :

Another methodologlcal problem is how to teach

I

-students to discriminate between good and poor flctlon Pearl
Aldrich outlined a methodfﬁhereby a teacher can teach high

school students to distinguish worthwhile books from.trasb.32‘

She maintained that the cpinione "t like"‘and‘“Ildon'tflike"
are not the proper ways to evaluate fiction. When a teacher

' is faced with the obstacle of getting his studente to exercis:el
discrimination,, then hlS tradltlonal teachlng equlpment may
seem as 1neffect1ve .as a Model T on a Los Angeles Freeway. 33
ThlS is because when.students are dlsallowed to read one book
but are allowed to read another, they see thelr teacher as’ being
in a bad mood and Engllsh teachers as havlng more bad moods
'than.the rest of the faculty_together. Aldrlch outllned a list
,cf‘ériteria which any ccnscientious'Engllsh teacher would find
-extremely helpful for teaching his etudepts to dietinguish |

good literature from poor literature. -

<

3lpdwin H. Sauer, English in the Secondary School (New York:,
-Holt, Rinehart, and Winston, Inc., 1961), pp. 165-167; Walter
 Loban, Margaret Ryan, and James*R. Squire, Teaching Language and
Literature (New York: Harcourt, Brace & WOrld 1961), pp. -
"646; George Levine, "On Teaching the Novel," On Literature, éd.
E. B. Jenkinson (Bloomington: Indiana Unlver51ty Press, .1967),
Pp. -9-363 Dwight L. Burton, Literature Study in_the-High School -
(New York: Holt .Rinehart, and Wlnston, Inc., 1960) pp. 128~-139.

. - 32pear1 Aldrlch, "A New Method in Evaluating Ficticn,ﬂ
,Engllsh Journal LIV (November, 1965), 7#4 w7, - .

33Ib1d., P. 7l+u
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‘ N . . . . ' .
0f cdourse many teachers have been‘coﬁserned with the

. ‘ . . o

teaching of individual novels'as literary experiences in them-

selveﬁi\ Many attempts have been made to revitalize the,oid

_ - &
standbys. Marion Peters of Baton Rouge, Louisiana, had her

students’ listen to dlfferent kinds of radlo programs for one

week and then had them study Ivanhoe in the conteéxt of dlSCUS-

/

sions, news broadcasts, dramatlzatlons, etc. based on- the

3u

novel. Meda Crawford of Jackson, Mississippi, put her

, _ , 0 .
students in charge of a series of lessons on Silas Marner as
35

the students were reading the novel. Each day a different

3

émall’greup of two or three had tdrn%xin:leading discussions,

. asking questions, .and commenting on sections of the book.

Frances Bowyer of Lima, Ohio,empl?yed a similar technique to

teach Silas Marner.S°. »Eifh day a topic was assigned'that'relafed

N
the book to the everydfy life of the students. (One such topic

-was "How do obligafions not faced honestly bring unhappiness
to o6thers and ourselves?").- Each étudent waé‘required to write

a paragraph on the daily topic, and -in each class each aay‘a'
. . . . . ( . -« M .

.

) Marlon W. Peters, "A Different Approach to Ivanhoe;"
. 'English Journal XXXVIII . (Aprll 19h9) 226~ 227

, 35Meda Bonne Crawford, "Silas Marner 1s Fun," Ellsh Journal,
XL (June, 1951), 338-333. -

. 36Frances Bowyer,,"Connectlng Present Life and Silas Marner,"
Engllsh Journal, XXXV (September, 19“6), 399-400. . '




33
different student chairman ‘led the discussion._fSlster Beda

" Sullivan in Antonia,.Colorado, had her>Sthdéhts write .letters

» /

from various characters to other characters in Silas Marner K
37

warning or suggesting against possible courses of action.
- ? i

For a compligated novel such as A Tale of Two Cities,

Isabel Ford of W1ch1 Kansas, suggested that the careful

study of key passages or chapters, w1th less 1nten51ve readlng
of others, was a good approach. As an example, she developed

a plan for the careful ‘study of "Disappd&ntment," Chapter Three

of -Book Two.38

Sister Anna of Ohiéago repprted that it was .

necessary for her students to do a détafled‘study_on the back-
v /o

ground of the house in order to understand Hawthorne's The .

House of Seven Gables. This research:led eventually to a

. radio‘sériptfag a _ E B ' .

Marion'C' Sherldhn in a. well known article on- tpachlng

The Return of the Natlve suggested a number of 1mportant p01nts

%

,concernlng the handllng of a novel that a. class reads- in common.

-

40

The idea 1s stressed that although students ¢can read the same

novel, they may "gO'dlfferent ways."' Teachers should therefore,

- 37sister Beda Sullivan, “Sllas Marner. Letters," Engllsh
Journal XLII (November, 1953), 462-463. -

381gabel 01dham Ford, "Teaching a Key Chapter of A Tale -
.of Two Cities," English Journal XLII (November, 19537, G466 u67.

, 3981ster Anna S. H. deNamur, "Eldorado in Salem," Engllsh

Journal XXXV (March, 1946), 153- 155 VI . -
uoMarlon c. Sherldan, "Teachlng a Novel," Engllsh Journal

AXLI (January, 1952), 8-14.




ay
conduct the-study of a-novel 5o that students'ean'respond at
different levels of awareness. Most good novels permit this
falrly well. The “teacher should not become»frustrated when
all students do not respond at the same level. In senior
hlgh school it is vital that students learn to see clearly
. the llteral and symbollc levels in fiction 51multaneously.

‘It must be realized that some students will have dlfflculty

here. When a noyvel is read in common, it glves students an

4‘ -

1
opportunity to sharpen their abllaty ‘to read for meanlngs

beyond the llteral Another important point'madeaby Sheridan -

was that the study of any novel should lead -to further reading
of .the author's work by the class or by indiyidual students.,

_ Dwight Bdrton-pointed.outjthat manyﬂteachers_have'

., ’

organized units in which one novel, read-in common, has led into
L Y]

a broader context featurlng the reading of selectlons by. several

2

groups or by 1nd1v1dua1 students.&l' He reported that one |

seventh grade group, durlng a unit ‘on courage, read Armstrong:

*

N
Perry s Call It dburage together, then read w1de1y in short

storles and novels that 1llustrated varlous kinds of courage.,

1

One-tehth grade teacher presented Sllas Marner 1n[the context

of a unit entitled "The. Small Town in Amerlca."gz'

The students'

started by 1nvest1gat1ng and reportlng on the legends and folklore

‘o

41Burton, op cit., p. 138.

S T
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present in their town. The short selections of prose and

t % ’ K & V. .
- poetry were read before the George Eliot novel was tackled.

Ethan Frome was the key selectioh"in an eleventh grade ‘class

developing a unit.on the New Ehgland tradition in li*t:erature..u3

;o

James Michener's The Bridges at Toko-Ri was read in common ..,f..

by another grade eleven class as part of a- unlt entltled

‘"Youth and War' A twelfth-grade class studied Conrad's

The Secret Sharer as the' flnal selectlon in a unlt of which

.the theme was a character testlng hlmself or becomlng 1nvolved

.1n.a-cr;51s whlch he resolved-by being true to his 1nne self. ?

Q

Rosemary Stephens suggested a method of lntrodu ing

-jConrad's Lord Jim to-hlgh school students by flrst 1ntrodu01ng

.students to Conrad's short story An Outpost of Progress.us

Two other teachers outllned methods whereby tradltlonally used
college novels can be successfully dealt w1th 1n hléh school

classrooms# Gladys Verdemanls on Lord of the Flles and Pansye
' 47

Other teachers have

H. Powell on The Return of the Native.

| W3Ibid. - . e ﬁ‘*\\k;'

#41pid.; p.. 139. ’ ' -

“#51pid. , p. 139.c

usRosemary Stephens, "Students, Mr. Conrad " Engllsh Journal, ////ﬁ
'LVII (February, 1968), 188-190. '

. “7G1adys Verdemanls, "Lord of the Flles in 'the. Classroom. )
No Passing Fad," English Journal, LIII (November, 1964), 569-
5743 Pansye H. Powell TOn Teachlng The Return of The Nathe,ﬂ A

Engllsh Journal LIV (March 1965), 217-222.
TE - | C : ,
.- - o , . ‘ _.../.




discovered ‘that the angle from which certain novels are'taught

makes all the dlfference between success and fallure.. Charles

G. Hoffman and Marlan C. Powell were conv1nced that point—of-

view 1is the key issue in teaching Conrad's Secret Sharer and
' Lg

they have each taken pains to proye their point. Many

other teachers have also written on. methods .for teaching such .

weli known novels as Lost Horizon and The Pearl.

| However, certain patterns can be seen in the: trends
of thlnklng among teachers regardlng methodology in the
.teachlng of the novel. - Up untll 1960, most art1c1es~were

written by teachers who were concerned with particular novels

but after 1980 there seems to have&@een a deflnlte trend away -

sfrom ,too much concentratlon on specific novels 1nto a. greater‘

.concern for getting students to read many books and to develop
‘a Tasting taste for reading.
The EnéIQFh teacher, then, shduld be«one who knows

-

many methods for teachlng the novel and who does not he51tate
t0<$ry them out The ev;dence available to the 1nvesf1gator
strengthens the impression thatimany.of Newfoundland's high -

school teachers, in the past, have known the novel only as a

L]
[
v T '

uBCharles G Hoffmann, "P01nt of View in The Secret :

' Sharer,". College English, XXIII (May, 1962), 651-65U; -Marlan

" Ca Powell,  T"Approach ‘to Teachlng The Secret Sharer," Engllsh
Journal, LVI (January, 1967), 49 =53, ) N -

-



strange form and very few teachers knew very.muchbat all:

49 Howeyer, techniques /-

and methods for thls purpose are numerous and when coupled’ v

~about how to come to grips with 1t

with a bit of 1mag1nat10n these can be very successful in the

}

hands of a“consclentlous teacher. The novel is a literary form

which one cannot afford to,neglect'in,this'age of;hest-sellers

and big business. High school students should be given \;'

. ? o , ° ' . "‘;.
professional guidance in how to read‘and what ‘to read. ~The9

should be assisted in developlng a taste for reading and in

[

' evaluatlng what books are avallable to them.' A major part of .

t

the success of the novel among today"s teenagers depends. upon

the English teacher and his methodology. : o _.,l.

N '

SUMMARY S R

The statements and concerns of researchers, Englishi

-educators, and Engllsh teachers rev1ewed in thls chapter
prov1ded a theoretlcal background for the study. Educatlonal,

research has not, up to the present tlme, penetrated very

Q l

deeply into the realm of methodology 1n the’ teach;ng of novels..
But the concern of consc1e<tlous teachérs and thelr w1111ngness

to experiment can be qulckly dlscovered 1n»thp artlcles they
.‘ . ',. M
write and the p01nts of-v1ew Whlch they express.- '. Y

1

o ugEv:.dence here méans. personal teachlng experlence and
conversaticns with Engllsh teachers. . .



1

<.

Thisfstudy was'designed to,secure information ™

concernlng methodology as a factor affectlng the teachlng- .

learnlng situation. The 1nstruments were developed on the
assumptlon that. effectlve teachlng methods will result Ph

.

an appre01at10n and'énjoyment of novels by high school students'

"and that the well taught llterature lesson will be 1nstrumental

o

in stlmulatlng students to do w1de$pread readlng outside the

yearly llterature course. These assumptlons have been . oL

\

substantlated in thls ch&pter' Chapter three explalns the

R - : , I _ S

design and procedure of the study. .
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CHAPTER IIT , =~ . '

I
i

R . THE DESIGﬁ'QE'THB STUDY: P
INTRODUCTION

The - 1nformatlon concernlng methodology'in the teaching
-of the hlgh school novel presented in the chapters which

follow was obtalned from- the«grade nine, ten, and eleven

P

) students in the s1x hlgh schools’ on the Bonav1sta penlnsula

of Newfouhdland. This chapter explalns the reason ‘for the

”

e selectlon of these schools, the survey instruments admlnlstered,. ’
the procedure uséd to collect the data, and the- nature and

selection of the sample. o ' X "'1 ;

CHOICE OF SCHOOL AND GRADE. = - '°

.,l. . B M ' ‘ i
“ : n M

" The populatlon surveyed in this study comprlsed the f.m'

nlnth tenth and eleventh grade students in the  six hlgh sohools
f .
(three central hlgh and three reglonal high) dn the Bonav1sta

pen1nsula.~ The three reglonal hlgh schools resulted from ar

falrly recent 1ntegratlon scheme Whlch comblned several smaller

dma

hlgh schools to produce larger ones. - The‘central-hlgh schoolsa

t -
14 »

have also been the result of expan51on and each exists as the
: % '
only. large high school ln its 1mmed1atb area. These schools

'have been chosen because they repreSent recent attempts to 1mprove ‘

educatlon 1n the pPOV1nce., The establishment of large reglonal

v ’ ) h \ . Lt - -



high schools and the expansion of cehtral high schools represent
efforts by the. prov1nc1al Department of Education to prov1de

better-built and more fully equlpped school bulldlngs in whlch

] A o
teachers can work more effectlvely These schools are typical

of the educational expanslon program which has been prevalent

" in the past few years in Newfoundland. Grade nine, ten, and

- : N
eleven students were chosen for three reasons: . .

1. Those three grades are presently being exposed to
systematic.study of the novel in the classroom. There are
many reasons why the novelishould also be used in jdnlor high
‘school but up to theppresent tlme.neither the Department of
'Edﬁcation nor any’'of the junior'high school teachers questioned

by the investigator have made .any significant attempt to devise
: \

classroom instruction for the novel-to correspond'with a‘guided'

\readlng program. Grade nine, ten, and eleven students and their
.

teachers are used because they have flrst—hand experlence with

'the study of the novel in the classroom as part of the1r litera-.

I

ture and/or guided readlng program. «

LY

2. The drop—out rate in Newfoundland wh1ch is the
l "~

hlghest in Canada, reaches a peak at the grade nine level.
Thus , to ‘keep students in high school there 1s a constant need.
for the teacher to examlne his methodology and classroom 1nstruc-

tion. If school 1s-to prove ex01t1ng and~worthwh11e to the

-

lBrett, op ©it., p. 36. N .- ' — v
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. Student Questionnaire-

I - S w1

) L3

adolescent, the teacher must be prepared and w1111ng to change

his' methods and teachlng strategy for the benefit of h1s
students. "

3.. Grades nine, ten, and eleven represent the lastl

1

three years which high school students will spend in school..

They are ‘now approachlng graduatlon and . .are thlnklng about

. their futures in the world of tomorrow." The teacher of Engllsh

must know their attitudes ‘and be prepared to work with them so

[

that they can develop their own-reading ‘ekills relative to

theirzindividuai temperaments and interests.

“THE SURVEY INSTRUMENTS <

The'questionnaire method was selected to obtain the

necessary information from both the students an d the. teachers..

-
2

Both questlonnalres were developed on the assumption that the

1]

“unit on.the noveliconstltuted a unit of the year's work in

: . . & -
literature.

/ Iq-developing the studéﬁt questionnaire, two principles
were aimed at: a questionnaire which would provide the required

information and one which at the same time would not pdse any

‘major problems of 1nterpretatlon for the ‘slow student. Toward

this end standard’ practlces in the constructlon of survey .

N



42,
\ .

o

instruménts were  adhered to.2 _The proceﬁores of other

investigators who had used the normative survey in related,
' . . ] '

'studies were carefully examined. Several aspects of the géneral

format of the instruments used by Brett and Crooker were.adopted'
3

o

for'parts of the student questionnaire. Most questions were

°

supplied/ﬁith'a number of pbssiblé responses from which the

student could select one. In order to provide opportunity for-

'individual_expression"the student was supplied with ‘five b
responses to most questioné, and students who had other opinions
regarding the novel or their interest in reading were instructed

to add them to the last page of the questipmnaire.L+

i ° .
ﬂ‘ ‘ L] ) . 3 s . - Al
The ‘major areas of investigation were: : l
v : X

1. ”Frequency of use and ‘of reaction to a number of

selected classroom methods which educational research and
experimentation have shown to be useful in teaching the, novei

4

2. Students' reading w1th1n the last yeag.and their’

,fimlllarlty with the novels avallable this year from. “the Depart—

¢

.ment of Educatlonp However, other novels could have been choaen.

L]

.

Y
i

‘2dohn W. Best, Resear¢h in Education (Englewood Cliffs:
.~ Prentice-Hall, Inc., 1959); Walter R. . Borg, Educational Research
- (New York: Dav1d McKay Company, Inc., 1963); Robert M. Travers,
"An. Introduction to Educational Research (New York The Macmlllan
Company, 1958).. o

b

3 . L
3Brett op cit.; Crocker, op 01t. . ‘ - e

l+See Appendlx A, T '_}~f--
51972 - 1973. | s
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But, since this is not a study in reading as such, only the

\ -
" novels which the student was 1likély to encounter in the class--

- room situation Wwere chosen. -

L]
/

37 Stpdents'vattitudés toward the structure of the
unit on'thg‘ﬁovel.

4. Their impressions of evaluation methods.

5. ‘Improvements Which'tﬁey.might‘ﬁént to suggest;
' Student§ weré ‘asked net to write théir own names or,-
the names of their schools’on the qdestiohnaire unless fhey :
wanfed to.- The purpoge }pr’tﬁis wés to giye the student a -
- chance té be objective without feér of discrimination. The

questionnaire also required such general information as grade,

age, sex, school marks- received, typé'of schgg}fe;;enégdf—high
. '\

'gchobl subjectllikeq best and type of litergtube liked.best.
The'investigator~belie§ea that these variables would prove valu-
able in the analysis of the student responses. The‘informatioﬂ'
‘cbtained from.fhe sthdeﬂt questionnaire is presentéd in chapfer
'foqr;:. L o | . . ’ | , S o

e
4

Teacher Questionnaire ' .-

. The teacher,questiondéire~ﬁés presented in four sectioné.,
‘The first sectionysougﬁt information on the teacher's professional
“training, teachiﬁg egperienge, degrées,curnéntly held, ana tﬁe,
clésseé which he was nowlteachihé.i:Section two was designed

. - 4 + . .
to discover how often teachers used each of six selected class-

. room methods -and what their attitudes fé@ard“these,methods were .

n
4 -



‘Section three -questioned téachers about their methods of

structuring the unit on- the novel. Section'fouf»pPOVided a

&

’

list of seven crucial areas of novel Study and the teachers

"were' asked to indicate to what.extent they hed,emphasized these"

LN

4

areas in their classes. Section five sought information on

the teacher's methods of -evaluating student pregress;inkstudying
. . v : 2 .

novels. Two open questiohs were:supplied so that the teachers

could express their own ideas and opinions if these ideas ehd

I

opiniohs differed from those required in'ether_parts‘of the

questionhaire.

o

Most of the questions 1nvolved several alternatives

from whlch the~teachers were asked to select one. For questlén

six 1n section two, however,no such alternatlves were prov1ded

"since teachers were atked to- formulate any other methods whlch

they mlght have been u31ng in their classes. The 1nformatlon

prov1ded by the teachers is presented and ,analysed in chapter '

flve. A copy of the instrument 1s included in Appendix B.

Pilot -Studies |

/

Ce

.

~ Student Questionnaire.

-

Thirty-one students at a regionel

lhigh schooi in. St; John's were chosen'for'thé pilot study. The

c1rcumstances were s1m11ar to- those under whlch “the actual study

was tp be made ‘except f¢r one dlfference' he pilot study was

conducted in an urban are

in a rural. area. However,

whereas the actual study was conductéd

t was bellejed that any basic weak-.

nesses in the -wording or degign of the queSt;onnalre would-be;




. : /i
A  us

-

.

‘identified. :All questions were.answefeé—eenSCientiously'by the
students and none reported any difficulty in either readlngzor
undenstanding‘the’questieps’asked; The'resnonees:appeared
.valid whenlchecked against, the progress’ of these'students’in
their school. 'Therefore, it was decided that no major changes
-, were nécessary in the,format:of the test inetrument. After
only ahfew minor;pevislgns, the‘queetionnaire was printed and
‘taken hy the inveétigaton-td,the six‘high schools participating
in/the'study. | o | | T

e T Teacher Questlonnalre. The teacher queetionnaire-was

o studled and evaluated by four graduates, 'all of whom Had been
teacheérs durlng the prev1ous year. They all read the questlon—'
naire and suggested eeveral minor,changes in”the wording and ‘
format. When these changee were made; the questionnaire was. -
‘printed and taken by the 1nvest1gator to the Engllsh teachers ;

part1c1pat1ng in the study.,

| SAMPLING EEQCEDURE ANDTCOLLECTION OF:DATA_”
The annual records at the Newfoundland Department of
'Educatlon were used to obtaln‘the follow1ng 1nformatlon'
L . l. qu names and locatlons of all- the ‘high schools
_on the Bonav1sta penlnsula.- , ﬂ .
2., The enrollment, number. of rooms, number of teachers;
and number of pupils in’ each grade in- each school |

¥

3. The.nameerof the school pr1nc1pals.-



a2l

‘then written by the investigator and asked to supply the :

- The prineipal in each of the six high s_chools was

following information:

‘1. Number of English literature teachers in their .

3

‘school.

_ school.

2. Name -of each English literature teacher in their
3. Number of -literature classes.

a

S T A listing of the literatur'e classes in’ their

'school for each grade - together w1th the number of students in

‘each class. eig. 9A - 25 S't’:uden,ts, 9B -~ 30 students, 10¢ - 10

-

students, etc.

“

All of the English- literature teachers on the Bonavista

.peninsula were included in the study. The selection of the.

' studenf,sainple was somewhat complicated. The information

received from the principals revealed that there were 46 litera-
tur'e classes in gradeS' nine, ten, and eleven'on the penihsilla.-

The :anestlgator wanted a sample ‘which would be representa'tlve

’

of both schools and students.. Thereéfore , it was dec1ded that 18
classes wouyld be randomly selected from the 46 avallable. E:Lght—

2
een was the number chosen because 'thls gave an average of three

classes from each school A table of’ random number's was used

/.

to select +the sample.-G- When the,selectlon was made, it was founc_l -

e,
T

.
7

*

‘.

6Gene V. Glass and Jullan o .Stanley, Statistical;Methods in -
Educatlon and Psychology (Englewood €liffs, N. -J.t __Prentlce-Hall »

Inec., 1970), pp. b10- 512.



participated in the study arranged by -sex.
. pal ‘ &

‘in the study arranged by. age:

+

T ' - SRR R AT

that al'l‘ .grades and all schools had been :édequately represented

" in the sample. Random sampling was adopted as the best method *

4

‘to insure an unbiased sample.’ '

. All principals ‘and all English literature teachers on

the peninsula agreed to p'ar"t'icipate in the stﬁdy. All of the

7

18 classes selected for the study also participated.
. - ™ ’

.The completed returns from the student questionnaire

- totalled 386: Table I shows the number ’oi:_students who

A4

. J !
TABLE I : )

NUMBER OF STUDENTS IN THE SAMPLE -ARRANGED -

BY SEX OF RESPONDENTS

< Sex ..~ Number - z Percent
‘Boy's i 206 - 53,
- eirls. 180 w7
Totals ~ . 386 . . 700 g

i

’

_Table II shows the number-of students who participated

'



: T
. TABLE II |, T ‘
‘ AGE DISTRIBUTION OF THE SUBJECTS -
p
Age’ Number Percent
v ) ‘
13 Y 1
- | 1y 36 9 '
| 15 118 ' 31 .
16 136 o . 35
17 70, - ’ 18
.. 18 20 5
, é\/ - 19 - 2 l '
' Totals 386 ° 100 -

..

“the study.‘, The majority of the stud'er'xts‘ wefg_. either age'.ls

“ . or ége 16.

'

" ‘There .were 26 more bqy's than girls participating in '@~



& ) ' CHAPTER IV

[

AN ANALYSIS OF STUDENT RESPONSES - " T

INT RODUCT ION

This chapter- consists of a&}*eport _and discussion- of '
th'e responses given"by"thrzee hundred' and eighty.—six studentss
The 1nformatlon is cons:.dered 1n the order in whlch 1t appeared
on the questionnaire except for section two, in which a
number of ca_‘t:e’gir}es were combined for a statistical test of A
Significance. o ‘ o : S .

All of the information in the que:stionna;ire was
) 'tabulated by méans of freQue‘ncy tables showing the num]aer of
y'poss_ible responses 'to each 1tem and the percentage of students
selectlng ea(;:h response Two other statlstlcal technlques,

. c¢hi- square and welghted frequéncy, were also used. - Both

of these techniques are explained later ‘in th1~s chapter.

CLASSIFI CATION OFf DATA

[ . M ‘. <

At first, the responsesof the studer(;'ts were tabula'ted
"1n a number of wayS' grade, age, sex and. type of school.
Later, grade was d:.smlssed as a means- of cla331f1catlorr because-

1't -Was’ found tha‘t grade was. not ‘a.factor affectlng "the responses '

w’of the .studen‘ts. | . _’\j
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W . . : o0

When the 1nfor~matlon was. tabulated by age, :Lt was

© found that thlS too was 1nappropr1ate Although it has been

shown that- age does affect r-eadl-ngn.‘mterests, there was‘ no

indication from this study that age had any significant effect

on the students' responses to the questions conc_ei"nin-g

methodology.:L ’ o o \

It was then dec:Lded that se% would be a significant

[N

varlable on which to analyse the data.. But ,agaln boys and

T ¥

‘glrls had responded in sn.mllar ways to the questlons on' .o,

1}
methodology, and no significant dlfference- cou;l.s;l.be observed.

Type of school was ruled out almost immediately'as

a varlable which would affect student opinion of methodology.

'Thls was because the two types of schools used in the study, B

reglonal (senior) hlgh ‘and central high were. quite 51m11a,17 in b
structure, design, size of.classrooms, availability of staff,

T . \ / -
materials, -and space. A

“Finally, it was decided that the data would be taBulated
. ot ’ ' ' o "

by means of frequency “tables. Each: tab‘le‘would contain the

e . 4 . v

respo’ns'es to each item, the number of ,times each response was

1ectedu the percentage of students mak;mg each selectlon,

" o

- and a ranklng of the responses. In sectlon ‘t:wo,‘ cross tabula.tlon

L]

lRobert Thorndlke, Chlldren S Readlng Interests (New York'
-Bureau. of Publications, Teacher's Col],ege Columbia University,
1941), p. 39; William Scott. Gray, Summary of Investigations
Relating to Readlng (Chlc‘é.gO' The University of Chicago, 1925), . °
: . e . o

" ,p.. Ib®b.

. - - . *
S , . I R
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by means of a statistical technique,called 'chi-square' was -
/s . X ] .

a

A -
N . - L ) ‘ N
. . \\ J . -
- .
, " -~ f # - s ¢
‘ . . - .
.

&

adminiétered'to determine whether or not there wes any -

significant‘relationship between the numbér of tines students

were exposed to each classroom method and thelr liking- for

51

each method-.2 In secglon four a welghted frequency was used .

: . \
to determine how familiar students were. with the novels -

L4

supplied by the Depertment of Educa%ion'for the current year.?

s
f -

CLASSROOM METHODS. '

]

In this sectlon, the responses glven by students to :

a number of selected classroom methods for the teaching . of

o
the novel are presented. ¢ ’ ;
- - .
“\\' ; ' @ ! -
-r ‘ 'I, N "
. - ‘ .‘ . I L i
~ N ’ © ’ «
. B [
l I ) ' "
SN
. - ‘ :\ d 3 \-
QCeleste McCollough Statlstlcal Concepts (New York: - .
‘McGraw-H1ll Book Company, Ine., 1963) S e AR

3The school year of September, 1972 - June, 1973

a0
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The Lecture Method , AR
' 5 TABLE TIT. - CL ‘
STUDENT RESPONSES TO THE QUESTION . HOW OFTEN'VZ
“f o HAS THE ' LECTURE METHOD BEEN USED TO: STUDY o
THE NOVEL IN YOUR CLASSES7
., +Response . .. Number of Responses - Percent r -
‘ - A : )
"Always . - 66, T 18 - 4 .
1_. Fﬁequeqtly 0 a 110 . .“ - .29 1 . ﬁ’(
Occasiohally '-"S" V9B . . 26 2 "g
Rarely ) _ o Y T 23 .3
EVeb PR : 17, Yy 5
] : . i : o
Totals. S ems L. 100
bl ‘“ 4@. - !

This ques%lon was answered by 373 students;out of -386 ‘
(87 pgrcent). The students who responded 1ndlcated.qu1te clearly L
that the’ lecture method hastbeen in- w1despread use 1n éhe ' '
’ teachlng of the novel 1n thelr elassroom;_ Seventy-thpee per-

v ..

‘centnlndldated that the method had been used to teach‘novels

. L E g . - R »

either fréqﬁently,)occqsionally'orualweye, whenees‘enly‘l7

[ Lo v

péneentlindiqated thaf the method,had never:orlhad rarely
" beer’ used inﬂtheir-classes; . s L

. s . s, .

i . . \
- L. .
h
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. ; o TA%QB-IVf.. o d L
stUDENT-dPiNION OF THE LECTGRE‘METﬁOD .i -
. o

K

'Response BN Number,of-Responses fPercent ' r
riEﬁcellent R 33 gty
Good - 4 T1w0 T . -39 o1

fAverage . T 106, .29 2 }
" Fair | -2 ST & -1
'Poor e "' PR T ‘ . 6. B

- Totals - . .~ - . 7 3l * . ' 100 -

’
v

ThlS qﬁestlon was answered by 94 percent of the students,

361 out of 386. The.method was regarded by the students who .
- N ‘ N . N .
responded as a likeabIe one. Seventy~seven*percent of the -
(L] 4

students rated lectures as elther good, average or excellent.

) Twenty ~three percent of the students regarded lectures.as elther

-

falr or poor. This 1nd1cates that a large proportlon of hlgh

school students stlll have a hlgh regard for lectures on the
,norel. ?Fowler, however,"warned that th}s method has certain ,“L';
ﬁdan'gers.u ' mi‘ ‘_ L - o R j - TR
. ’ . . _ L. .

i " L. s_ﬁ . |

YFowler, op cit., p. 2u0.

‘ - * -
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- . . . . .
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The Large Group Discussion - ' ":-'i.

-~

l__STUDENT RESPONSES TO THE QUESTION'

TABLE -V

o

HOW OFTEN HAS THE

LARGE GROUP DISCUSSION BEEN USED TO STUDY

THE NOVEL: IN YOUR CLASSES’

54

‘Number of Responses

-Response. Percent T
b 2 ,
o = ‘ = )
:A;ways‘ o -4l 11 u
Frequently 107 . 29 1
Occasionally . lobf ) 27 2
" Rarely | BT 22 3
'yNeye? Ve - :U?p okl -‘.l?' .'§:f
Totals 73 100

Thrge hundred and seventy three students out of 386
1 respbnded td thls questlon.

' Approx1mately two-thlrds (67 percent) of the students who

ThlS was a 97 percent response.

responded 1ndlcated that they had been exposed to the large

group dlscu551on method for studylng novels elther frequently,

" . occasionally. or alweys.

-

' indicated non-exposure or.rare exposure to.the method..

PR . ' ’ “n

3

. This

-The remalnlng oneqthlrd (Q3Aperoent) .
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- Tbtals

.o 0
’

TABLE

"study of fiction in these schools.

VI

5

t

N . . " L4
finding indicates thqgﬁthe "joint effort by a group of people

. STUDENT OPINION OF THE LARGE' GROUP DISCUSSION METHOD

o

.55

.to-arrive at an ﬁnderstanaing“ is a widely used device for the

' Three hundred and sixty-six students cut of 386 pe-

"sponded to this question..-

.

4

s

¢
1

This was a 95 percent response.

than. two-thirds (81 percent) of the students who pesponded :
indicatéd'that they considered large gfouprdiscussipn_télbeﬁ'

!

:Response ‘Number of Responses "Percent
.fxceilent 1) 18
Good 154 u2
"Averagé 78 21 '
Fair® 43 12
Poor. ' 25 . 7
366 100

More

o

5The Bureau of . Current Affalrs, Dlscu551on Methods (London.f

The Bureau, 1950), p, 5.

.




. \ N C . .’
either a good, average or excellent technique for'novél study. ,

Less ‘than one- thlrd (19 percent) considered- the method- to be
falr or poor. Thls flndlng indicates that students llke to
hear- other students' responses ‘within their classes, and that
1ntenactlon is a popular part of the study’ of novels in the
classroom. This backs up Fowler's bellef that' the use of
speakipg and llsteqlng, operatlng‘as a pwo—way.process, can
ibe a very worthwhile’ and interesting way to,stddy novels.

-
3 < s

The Small Group Discussion

- . bt

TABLE VII

STUDENT RESPONSES TO THE QUESTION: HOW OFTEN HAS THE
SMALL GROUP DISCUSSION BEEN USED TO STUDY

THE NOVEL IN YOUR CLASSES’

_Response Number of Responses Percent r
Always . - g o s
Freqﬁently R Couy 127 b
Occa51onally - I -1 o t‘ Tl - o 37
Rarely S 100, .. - 280 . 2
Never e ¥ 1 T I &

- ¢ s - - ' ’ T
Totals ’ 357 . o100 0 5

. - $
l( 4 .



_viey.7 This method has potential which, at the moment, is not

*
.{Scranton: Intext Educational Publlshers, 1972), p. 16.

57

»

This questlon was anSWered by 92 percent of the

&

students, 357 out of 386. This flndlng is 1nterest1ng in that

only cne- thlrd of the students who responded (34 percent)

»

llndlcated that the small group Flscu331on had been used el(ter

always, frequently, or occa31onally for studylng the novel

- in thelr classes. A-s;zeable two-thlrds (66 percent) indicated

that they had never or rarely experienced th}s method. - This
4 c o . . . N .

indicates_that~the small group discussion, which is being

-

widely advbeated by many leading educators, has hot yet been’

'w1dely used in the schools under study for teaching the hlgh
/

.s chool novel 5 J V. Garland found that most small group

discussions have no-chalrman and that each'lnd1v1dual in the

-

group is edual'to each other in that each one has a pointfof—h

.

e

being fully taﬁen advantage of in English classrooms. A

'0pnilosoph9 for using the method was aptly expressed by Charlotte

Epstéin:

The "now" generatlon <.. Want to be: 1nterested now;
they want to partlclpate now; they are living now and :.
they want to make the most of it. We can no.longer sell
the idea that school is merely preparation for life.

: School is living, and now is 1mportant.. :

.

4+80-81.

[

. 7J V. Garland Discussion Methods (New York: The H.. W.
WllSOD Company, 1951), P 16.. . , '

8Charlotte Epsteln Affective .Subjects,’in. the Classroom

.t

e

6Fowler, op . clt., p. 95; Lobah, Ryan and Squire, op  ¢it., pp.

aa
- -

C
: .
)
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Gronp dynamlcs is the study of the interaction of

.individuals in small groups.. One variable that group

dypamicists have studied is group size: In general, .a

-grpup with several members will sg%ve a problem faster
an 1nd1v1duals worklng alone...

“TABLE VIII - o 0

STUDENT OPINION OF THE 'SMALL GROUP DISCUSSION METHOD -

Response ', Number of Responses Percent 1’

¥

w29 9t . 51

Excellent
L S L1z o - C30 -1
- R ) ‘ f .- i T > . . '. . e K
- - . Averdge = ., . .-, 88 o 26 . 2
LN T : ' L - : S
Fair ST .. 75 . o R2 08
- ¢ lPoor . T X
: Totals SR , 338 -, 160

'gfowler, op cit.; p. 95.
ce 10Donald L. Lewis, Scientific. Pr1nc1p1es of Psychology
(Englewood CllffS' Prentice-~Hall, -Inc., 1963), p. 365.

.

'
oo



This question was answered by 88 percent;o% the

. students, 338 out of §8§.‘;Roughl; two;thirds (Bs,bercent)
:pf those who responded indicatea that fheyxconsidered tﬁe
method gogd; averaée or e%cellent. Approximately one-third

. (35 percent) rated the method as fair or poor. Comgﬂéing

Tabie VIII with Table VII, one can see that two-thirds of the

-,

- students 1nd1cated a liking for small group discussions for

the study of fiction but only one -third of them have had the

* chance to be exposed to this methbd

The Panel Discussion

TABLE IX -

STUDENT RESPONSES TO THE QUESTION: HOW OFTEN HAS-
“THE PANEL DISCUSSION BEEN USED TO STUDY

THE NOVEL IN YOUR.CLASSES? .

3§esponse o ‘ ~ - . Number of Respunses f?ercept~ }r
.iiAiways ."'; p Y Ny .1 5 .
Fpequehfly :""" .}l. L 15 ‘ L B - 'Q
Occssiosally . ’: o . 30 : | '»:,‘8 .3
ﬁarely _' o S | _fZi . e ig. ' ..é
Never 4';';~ . . 283 C ' 168, 1

. - . : S .

Totals o 17 100




'“'5b

Three hundred and seventy-two students out of 386

. responded to this- questlon. . This was a 96 percent response

Of the students who responded, only 13 percent indicated that

the panel dlSCUSSlon had been used either occa51onally, T

\“L ‘ frequently or always to study the novel in thelr classes.'

A 51zeable 87. percent indicated that the method had never

been uSed or used only rarely.

tory to that reported by DOn Wolfe wHo concluded

L

SR

r

Thls flndlng appears contradlc-

- Panel DlSCUSSlODS are becomlng 1ncrea51ngly popular

as- a means of opening to the class diverse a

tory oplnlons about fundaq‘ptal expeqlence

TABLE X

13
&

:
¥
3

¢

Td contradlce

STUDENT OPINION oF'TﬁE PANEL DISCUSSION METHOD

”

Number -of Responses

‘e

" Percerit """ p

e -
*

’

20 6. 5

3 11w :
& 21 2 c,s?{l<
83 2 3 |

96 30 1

320 -

100"

:Responae
Excellent
%
Good Lt
Average-
. .Fai‘I}_l
Poor
£ » .
. v T
" Totals
[ § |

14

N ~ Odyssey Press, Inc., 1961), p. 9%.

t

Don” W{ife, Creative Ways to’ Teach Engllsh (New York' The
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. * ’ a
R Three hundred and twenty students out of 386 responded

to'this'questlon. ' This was an 83 percent response. Forty—'

four percent of those who responded indicated that'they'

e en LT

~ excellent method of studylng novels in class. Flfty-Slx o

percent rated the method as elther fair or poor. Don Wolfe's,

‘belief that panel'discussions are becoming more popular.is
better illustrated in this finding than_it'was(in the preeeding
. 12 : R , .' -. . ‘*, o ’
Qne0- ’ B . )

"A compaﬁison of Table.ﬂyvith.Table IX indioateé that .
students are alm&Qt equally divided in thelr llklng for the

panel dlscu951on method as a technlque that would be favorable o

:fop teachlng novels, desplte the fact that they have had little .

" or no exposure to the method.

&

B8 Pl
-
N

N N . ~
ER Tl

‘ ».\y,p ‘)','. -
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The IndiviﬂuaL.Oral Presentation S 0
’ k | B .

TABLE XI

= : . P

. STUDENT RESPONSES 0 THE QUESTION: HOW . OFTEN HAS

‘TﬁE INDIVIDUAL- ORAL PRESENTATION METHOD BEEN
. . . - - 2

‘USED- TO TEACH THE ﬁOVEL IN' YOUR QPASSES?

Reéponse o ~ Number of ResppnsesA:'.Peﬁcént o
" Always . . 16 T .5 .
Frequently ' e 50, . ‘ ' 13 Ty
~Oqcasioﬁally“ . " ' 72 ' 19 - 3
Rarely : " ‘ a1 R Loy 2
Never' .~ ° L © 19 4o 1
. Lo - . [N ) :" ., . ' R ] . . . , v
. Totals . - 1 €[ S S
! .. " . / 1 'y
- M s K N -y N . .7 ).,
T T ) — — — .
" ThlS questlon was answered by 98 percent of the students, )
378 out of 386. Just over one—thlrd (36 percent) of - the students
\ -~ . .
who responded 1ndlcated that they had been exposed to the e

1nd1V1dua1 oral presentatlon for studylng“novels either occa-.‘“

31onally, frequeptly,or always. Nearly twice as many:(ﬁu

percent5 indicated that théy had e&perdenced‘liftle op'po'

expoéufe tp-tﬁe'methed. ihislfihding is ddipe;similar to, .-
13 ‘ "

the finding for small greup“gigcussions.

e

13gee.Table VII. - L Lo

o - . . . . , ¢
.o ¢



‘ TABLE XII

' STUDENT OPINION OF THE INDIVIDUAL
ORAL PRESENTATION METHOD

- - .
Responge - Number oﬁfﬁesponses " Percent
€ e . . . o 2 A ’
. Excellent T I SR 5
Géod . B [ a2 3
- Average .‘.f o .- 85 ’ .28 a3
Fair .- . . .12 7 7 Tz
Poor S "t.' B85 co 19 4
‘Totals - ,3u2 o w0,
. ,. . “
1';" . 2

7
o

This quEStlon was answered by 89 percent of the students,

I3

\342 ‘out of 386. ‘The students who responded were not con51stent

in’ thelr attltud s toward the 1nd1y1dual oral presentatlon for

_ the study of novels. About one—half of them (Sl‘percent)

clalmed that the method,was either average, good or excellent
and about one—half of them (49 percent) cla;med that the

method was only falr or. poor. The reason for. these mlxed

,feellngs can be attrlbuted to the large percentage of students o

AN

(64 percent)who had llttle or no exposure to the method

e



"which Murphy argues.for:'

R their own -lives..

. . . “ °
. .

- ' - . P 2.3 - i ‘
" As a result of these find1ngs3 it ‘is loglcal'to

i

suggest that individual oral prESentatlons be tried more often Y

lln hlgh school for teachlng novels. This. method will not =

be approprlate for all students but it will be approprlate

for some. The main- advantage of the oral presentatlon is

1

that it glves students a chance to experlence fiction by

..WOrklng on novels 1nd1v1dually and presentlng thelr observa-

tlons verbally. As Prledlander p01nted out the world of °

o -

: flctlon is ‘often "hldden"‘and students need theeexposure

. ; o _ - R

Not only is-experiencing fiction ‘the most economical °

‘way for students to see, it is also probably the. most o 4,
reliable way of 1nsur1ng that thu;capac1ty w1ll affect

e

qurledlander, op cit., p.- 238, Murphy, "Teachlng Flctlon
through Art " op c1t., p. 503. S N "

o N ‘ 1 N . o
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.Role-Playing - . , . )
. - < 4 . e . 1
' ATABLE. X111 .
_ .’. P K ) )
" STUDENT RESPONSES TO .THE QUESTION" ‘HOW OFTEN HAS
g THE ROLE- PLAYING METHOD BEEN USED.TO -
oy
. ' TEACH‘THE NOVEL - IN YOUR CLASSES? :
’ R . \
Respohse .“_.‘, .- Number of Responses ° .Percent “r";‘
Co . o TR : A T o
‘ , . - L - S A T
Always A . 50 : 0 W 13 S5
Frequently [ - F R ¥ 3 ”
’ Oceasiqnally R o . 93 o T r25. 1 .'?\\
(Ravely «* © Bl L Lo 16 - 4o, o~
Never; S I .90, T 1 A S
. i . & . Lo e T ‘e . . -
Totals . . . .a3177 . 100 -.
-" ' ,'. ’ . . - . -, ‘. ~ . ! 3 . °
“‘ ' i >
Three hundred and seventy seven students out of. 386
fre3ponded to. thls questlgn. Thls(was a-98-percent response.'
. Of the students, who respanded, a Surprlslng 60 percent 1nd1—
cated that they had studled the novel occa31onally, frequently
~ o
or always by the role playlng method The ‘percentage of ',""
.Jstudents exposed to this method 1s much hlgher than the
number ant1c1pated. _The.most loéfcal.lnterpretatlpn for thlS
. ;o N . . . '..’ . oo, q' .
. . | [ . k
- o B .\ : ) . .
o . o . ‘ \ ‘
) i



. result is that the students have studled plays by the role—

playlng method and have‘pénseqUently respon d to- the wrong
. o« Yo - l,j; : [
form here. Further %wldence that thlS response, was, not: a

valid one came'later when only a small percentage of the

v

, teachers indieated that they had used'this method for the '

noﬁel 15 If such a response were valld enthu51asts of the

& *
method such as Joan Magers and Charlotte Epsteln would ndeed

be well pleased.16 However, the student response does Rot’

appear to be'afvalid one. { R
o TABLE XFV' . . .
f;‘._ 'STUDﬁﬁT 0PINION~OF THE RQLE-PLAYINGaMETHOD’

i C
e

R

+ _Response " " .Number of Responses- ;/iffgﬁnt ‘p :
. - . . . ‘ i v & 4 - . ‘

S 7 - -
. . , B & - .
Excellent " ! .- 58 ;’)////”i A6 3

Q7

. ‘Good . . o 151 C e, b3 1
o, 'Average - . . .75 | 21 - 2
, . & /\ b . . . L S
R S Fair | ° | i o A 45 © 13 4
+ Poor ‘o . 26 7 5
a. | . , - T
~ - % Totals - ‘0. - 355" 100
o ’x\_ 3 : _
S el T
. ' ' s, 15 i E s 1 &
> S Tablk LI. |, .-\ . B
C el n T ' '
. {t 15Magers, ap c1t., Epsteln, op c1t. -
N "_ : . ' : - "':«-I g
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This, K widespread liking for the

is a, good one:

Fad .,
¢ D . .
L s ’
+ . . : . . >
. i . . o
.
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> Three hundred and’flfty flve students responded to

thiss- quéstlon. This was.a 92 percent response. Of the

students who responded 80 percent rated the role-playlng
g .

method a%,elther good, average or excellent for studylng

a

novels.: Only 20 percent rated the method as fair or poor.

'ole—plaping-method is hot
unusual However,llt does app ar that the students misinter-
preted the questlon Ln this ifistance as has already been
p01nted out But role playlng has.much potentlal as a class-
room method for studylng novels as when Joan Magers used the -

N

role- playlng technlque to teach Great Expectatlons to h%?

class. ‘The. resultsﬁln Table XIV suggest that her recommendatlon

L

" Adaptations of the role-playing method are as
~unlimited as lmaglnatlon and material permit.. My e

students' reaction to the whole -process was enthu--
siastic although they had to work harder than they
would have wanted. ‘They did become involved in the
psychologlcal problems of . the maln characters and
the;r ‘problems in their relatlonshlps to one another,
‘and that's-the beauty of 1t all.l? '

(e
>

The Chi Squave, Test .

-Por each of .the . six methods,  a chl square’test'wasf

z,
admlnlstered to determlne if &, 31gn1ficant relatlonshlp ex1§¢ed

¥ , RS
: A% e e P
S oy L , .-

PR TN

}7Magerss op:clt., p. 991.°

L

2
[
1.
\
. 4 —
A "
-
a
9
-
b
<
n
v
L)
L)

RENT NN

—

S
.

.
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the degrees of freedom, and the'probahdlitiee of'chitSQuare

‘eXceeding'the observed values. . - o (\-

p . - ;o o T~
’ - . .68

between "how often" -students had been expg;ed 8 each class—

. room method for studylng novels and the1r 11k1ng for the -

method Inaeach case a null hypothe51s was establlshed that

-

‘no 81gn1f108pt relatlonsh;p existed between these two

varlables and in each case a chi square test was used to . " .~

test thls null hypothe51s. Calculatrons were_made_for each-
. .

.‘orlglnal matrlx, each expected matrix, the chi square vaiﬁesd

L3

zg'
For each method the chl .square value was found to
be unusually hlgh Therefore, the null hypothe51s was rejec%%d

each tlme. ThlS 1nd1cates that for each of the six methods,

a hlgh p051t1ve relatlonshlp ex1sted betWeen'"how often" the

ésed to each method and thelr "llklng"

t

for'that method" Students who had much, exposure to'a method

students had been exp

usuals 11ked 1t while those who had l:Lttle or no exposure to

LN
a methOd usually dlsllked it.

, . [ . . - . . .
) . . i - . H
. . . . .

»
ey
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o« -
B

A Rahking of Classroom Methods ‘on the -basis of Student Enjéy-‘

ment .. - . _ T . o -

TABLE XV

E S ., .o
*  STUDENT CHOICES OF THE MOST ENJOYABLE

CLASSROOM METHOD

\ ‘ ; .
; Response - ‘thber'of' © Pepcent r -
' . . Ré§ponsgs. o ° -
. . *‘. o ‘-' . “. e e
'Q;Lecture i—e‘, . ) -, ;‘ﬁO .' T 100 4
“Large Group Dlscu551on . . IlQl'- ot ,29 - 2 7
Small Group Dlscu551on ° ot 65 - . 17 - -3 .
B 3 L0 « . ¥
..Panel. Discussion, O .. 57 .5 ’
Individual Oral Presentation | L ’7:_/ ; 2 6
que—Playing .- ‘ L. . ’ 141 _j‘- 37 . 1
S : e .
‘ R . : o :‘."-- . * - N '
.. Totals . - . 3s2 o100,
. : . : i . '\ i
), N - s ., -t' N ] - ' ] . .,
S, L This question was éﬁsweﬁed by’ 99 percent. of tﬁé\studenté,

38é out‘of 386 The most popular claSSroom method for novel

[

study in the classroom was ea511y role—playlng wlth 37 percent

" of the students selectlpg thls method However, thls first:

<
.

choace must be con51dered with- cautlon‘51nce therels no other
ev1denca to suggest that role—playlng has been. w1dely used .o

- . . . F
X ,
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to teach‘novels.. The second most popular method was 'large

group d1scuss1on whlch was slected by l7 percent of the

students. The lecture followed fourth w1th only ten percent
.in”favor., Panel dlscu551ons and 1nd1v1dual oral presentatlons'

)

were hlghly unpopular methods with the former belng selected

by only five percent of the students and the latter by only N

»

+ v

two perdent.

4
+

- The popularlty of role- playlng as a classroom method

(.

has already been observed from Tables XIII and XIV. . There~

fore, it is log1ca1 that it’ should receive flrst ch01ce here.;
' The second choice, large group dlscuss1on, is a‘loglcal one

1n that 67 percdnt of the students in Table V 1ndlcated

exposure to large group dlscusslons for the study of novels,

and 71 percent in Table VI 1nd1cated a llklng for the method

-

Small group dlscuss1on was not popular w1th the
S
students, p0551b1y because only one—thlrd of them had 1nd1-*

cated exposure to “the’ method in thelr clad%room.. However, in

T

'Table VI, two-thlrds of the students 1nd1cated a llklng for "

the-method But when ~the method was ranked w1th the other BN

‘.

methods,-lt was not so popular as 1t first appeared'to be.-

L}
‘.

'ff The low ranklng/glven the~lecture method is some-

what surprising; Seventy three percent of the students 1n

Table III had 1ndlcated exposure;;o lectures and 67 percent

.,1._"

in. Table IV regarded-the method as a llkeable one. But when'.

the students had a chance tO'ple thelr most popular method

-

. the lecture d1d not: receive .as many selectlons. ThlSvlndlcates g

R o ﬁ‘ . ) : ST e
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that the students preferred three other methods to the lecture

“ for the teachlng of novels. S L .
B .

] . . . A . (] [ 4 .
- The low ratlngs of panel dlscu551on and 1nd1v1dua1.

pey

. oral presentatlon are loglcal ones in light of the data in .~

Tables IX X, XI XII. The students 1nd1cated qU1te clearly S

d .
that they had not.had much exXposure to these methods and .

were naturally puzzled over whether they llked the method or

" not. Their low ratings were due to unfam111ar1ty and poss1bly :
v . R L
'fear of the unknown' rathep than unpopularlty after exposure.‘

- N . ,' i .' - _‘ o ) ] .
A Ranking of Classroom Methods on the basis of their efficiency -

in Promoting an Understanding and Appreciation of Novels . -

. . ' ‘ﬁ TABLE XVI :
o o A A

' STUDENT CHOICES OF THE CLASSROOM METHOD MOST HELPFUL
FOR THE UNDERSTANDING AND APPRECIATION OF ,NOVELS S

4 s
] i V' &

4 Response co . " Number of ,  Percent r o ., -
7o . . [ : ’ .
o oo ’ Responses : :

_ L J—
. Lecture, . 107 © 28 . 2
."Large Group Discussion . .- .- . 110 . . 29 = I. . : .
'Snail'Group Discugsion' , - 62 - 16 3
Panel Dlscu551oﬁ o T T o2y 6 - 6 .
Ind1v1dua1 Oral Presentatlon . 28 ~h;. 7 5 .
: o - s T
* Role—Play;ng : R -1 I , w4
L o o L Vo, L B -
:rotals ¥ .° - i g8y e 100
- . Y v, -V L T .
: q L - ; ~' '.“ ’
¥, e M h b ’ ’ 4 ’ .
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ThlS questlon was answered by 99 percent of the I
students, 394 out. of 386. The method selected as most help-,
© ful was large group dlSCUSSlOD w1th 29 percent of the students

hav1ng made the selectlon k Twenty-elght percent selected. the N

I'

lecture, thus making 1t-the'second mos t popular/ch01ce in this
. . . .k ¢ . C .’

rankiné. .Small group discussion remained in third place
claiming lé'percent of .the.student choices. Role-playihg

. went down to fourth p031tlon hav1ng been selected by only SR e

4
percent of the students., Ind1v1dual oral presentatlon moved

up sllghtly to 7 percent of the student ch01ces "and panel

dlscu551on dropped sllght§y to 6 percent of the student

_ ch01ces.,( R Q\ . . ‘

g Comparing.Table XV with Table XVI, the readef cdn
see that students regarded . large groupfdiscussions as both

enjoyable'and helpfull ~Role-playing:wasfregarded as_extremely

popular in the classroom but.also'regarded as not too helpful

r S .
fcz\::e understanéang and apprectptlon of novels. ‘The lecture -
< ;u‘ 1 - v ‘
W t con81dered very popular butvhelpfﬁl for understand}ng

nd apprpc1at10n.' Small group dlscus51on fell ln thlrd
p051tlon for both ﬂbpularlty and helpfulness. Panel dlscu551on :
and indiuidual oral presentation received a consistently ‘low

) \u. ’ s e ' - - . . . ‘e . : ) { ’
, rank.. Ind1v1dual oral presentation ﬁ%s considered the most. : C
"¢ ed "l ot

! -s.. ~ N ’

unpopular method with. panel dlscu5510n the second most un- -

I3

\\popul r. method *In terms of helpfulness, the panel dlscuss1on
o : N

recelv {d the lowest ranklng of all the methods presented and

v [}

'the indiyidual oral préséntation recefved the second lowest
1 . ,

q [
S ) S SR T .'\ L e
ranking. / 7, y : . v LT L
- 4 T . - Lot . re ¢ . . .
/ A L, v . . . L. . _— .
. ,‘ - . - " . " s :
L. a R . (%) o . B , - . .
€ . . h " ", . R : . ‘ . . . * . . L ’

. - ’ -
- - . . v



. THE READING FACTOR - . "
‘HExtent'of Students' Leisure Reading of Novels -
- 7. TABLE XVII . (., o s
NUMBER OF NOVELS READ BY THE STUDENTS WITHIN
o THE LAST YEAR EXCLUDING NOVELS .
. ASSIGNED FOR REGULAR sTupy .
',;;, - v toe, T, - . S : .o
-3,
' nr' . .
Range . .. Number of Stﬁdents ~ 'Percent- ' r
: oL e in this range C - ’ .
B . ’ N ;
.o ﬂ ’ . . ) SO , X ) . » v,
*None . | | - . : + 35 - - 9 L -
: . s . . v
1-2 =-. .. I ‘.A. 96, © - .24 3
3 -5 - B ) 96 ¥ 25 2
More than 5. .. - . .1s1" cup -1
) S o IR L ) -
Totals - . o o 382 - - - 100 - ‘
4 - LT o : e "y .
o g ..
4 ) . . .
. L] . . 2 . ‘ .. ' Q e '. [+

Three hundred and elght -two students out of 386 reaponded
.to t?}s questlon. ThlS was a 99 percent response. Of the ‘

, students who responded 42 percent 1nd1cated that they had

ﬁread more than f¢Ve novels w1th1n the last yeer, 25 pernent

. d

had read three to flve novels, 24 percent had read one’ to two

i

novels; and 9 percent had Yread no novels at all

.E, .



]

=

;. to .that form.?2

74

-

-This finding backs up Brett's finding that Students’
. o ' ¢ . : i . ’ . :
in Newfoundland high” schools read more than their tedchers

18

~

give them credit for. 'I'f all high school 1ibvaries were

well furnished with a wide selection of books and materials,

a

- students -&ould be able o select"five novels of real interest

to -them 1nstead of the flve requ:.red by the syllabu:s.%g

ThlS type of lelsurely readlng 1s necesSary 1f the novel is/
2 } ' :
to fulfll its functlon as a 31gn1f1c:ant part ‘of llterature

study.' As Margaret Ryan put it: . ' ..

Iy

. Apprec:l.atlon for any 11terary form can grow only
when students hfive direct experience with a sufficient
number of examB es' f that form to become sens:Ltlve

-
A
.

Extent of - the Students' Famlllarlty w1th the Novels Avallable

. -

E‘r-om the Department of Educatlon

. ”

' S:ane the curriculum drawn up byz, the Department of

Educatlon sets the pattern for secondary educatlon 1n Newfound-—

1and hlgh schools, 11: was belleve}/that an 1nvest1gatlon :mto

students' famlllam‘ty with ~some of the ,novels which had been =

. . '
B ’ .

§ . . . s . n‘ ' . ) - . . i r .’
set but forz this year's work. in English was .in "order. However,

n

1],:.8\' ' R . ." . . ‘—“. ) ’ '. t T ';. '.
. Bretﬁt, op- gJ‘,t:. . . e B ) L
) L., B . : #
‘(\19‘ RECTUNILI vig y P
.Croeker, op cit. . . cp ‘
. . R R S, 3
.20 e . : : S A
3' Ryan, op c1t., P. vi.. . . . .'_,/
H N ) R P " . X . 3 --.r‘ .". N . l’
F - ' ) - o
Mg ' .. . . X \"\'_‘_, .



v

the novels whlch students had read from those whlch were

.

ava‘:Llable .were, fOr 'the most part those selected by ‘thEILP.

teachers. The classroom teacher had the freedom to sel‘éct‘

. 175 ‘

whatever novels ,he wanted to for his un:Lt on the novel Only

. 1]

‘in grade .eleven did students have to worry about an external

exam:.natlon-c But even in grade eleven the prov:.ncn.al exam-'

! 4

Jlnatlon accounts for only 50 percent of the students' grade

[y

- in llterature. " . - ’ o,

. N . 1

- L. s . . . . , W

In the'administration of the.studént questionnaire

-

.

an opportunlty was glven to -all’ students, regardless of grade,

. . s
>

' to respond to each ‘book for each grade. This was done to ',

3 il

prov:Lde for students who had read books from lower grades whlch

‘

they d1d not ‘have a chance to.read i

"students who had read novéls ass1gned for grades wh:Lch they

s

-had no.t yet reached. Each 1tem is cons:Ldered in ‘terms. of

-

- . Vo ‘

ev1ous years and for _

T~

the number ~and percentage of students respondlng to the novels,.

. Y
the maxn.mum poss:Lble welghted frequency for each novel and

.

the observed welghted frequency for each novel. All responses

LA K X . P . “

“.dre rank-ordered. ‘ L e . -

fen

T



Lost in the Barrens 365 . - 9 1095

a

!

v

. Shadow of a Bull - o .ses - 95 . 1095

Master Of Ravenspur = - 366 - .95 7 1098

TABLE XVIII

o, Y
. ¥ " FROM THE [DEPARTMENT oF EDUCATION

+ Y " FOR GRADES SEVEN AND EGHT

-

STUDENTS' FAMILIARITY WITH THE NOWELS AVAILABLE

..Nov'eI‘L‘ . +. -Students Peréen'tagé -, Max. -
o Responding:. .Responding- -f.

£

'The. Call of The Wlld . f;aée - 95" 1098
“Big Red -+ . . S/ B 'és‘- ,._1110.
Hot Rod© . . L s s 1104
'I‘he Gutsiders . S %6 . 9 . 1098
The Incredible Joumey - 370 L% T 110

01d Yeller .- .36 . .95 098"

Karen = . RTINS Y % ' 1110

Seventeenth Summer - .365 .- . 95 - 1095

vt .« -

The Wool Pack - .34 . 94 - - 1092
A-Wrifkle in Time: .3 95 - . 1098

Runmer in the Sky ~ ~~»° . 362 . 9 £ 1086..

Our Exploits at West Poley 364 oL " 1082

‘685

671
640

587

584

559 |
56 -
5317 .
75

460
-
421 -

K L{'.02'.:
402
397

}—= .

o E W, N

m-.

10
11

12 .
13
BT

. .
A
s 3
. -
1 £
. ARy
© s
. b N
[y 1
‘ . ' :
o ° .
. o -
. - ]
4 .
a P @ i
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In' Table XVTII are tabulatéd the answers ‘of stgdents Lok

to '*‘qyt'lons on thelr readlng of the novels prov1ded for . C
21 ‘ ’

) 'grades"seven. and eight.” Three of the novels were famlllar

4

"Journey, Old Yeller, Karen, and Seventeenth Summer. Six of St et

" R . .
“a W s s

. frequerley for each item. ThlS is.the. method used‘ by Brett 1n ‘. -
' her study. - ' ; ‘

to the students who- r.esponded: . The Call of The wild, w1th-§1 '

we:l_ghted frequency of 685, Blg Red with a welghted frequency ,
22 o

"of 671, and Hot Rod with a welghted frequency of 640. Most S ;

P e

" of the maximum poss:Lble welghted frequencles were- between 1000

and llOO ‘Five of the nOVels recelved a we:Lghted frequency of

o

betw'eén 500 and 600. They were' The Outsuiers, The Incredlble."

N ‘ °

<

the novels recelved a Welghted frequency between uoo and 500:

\ .‘

' Lost in +the Barrens, The Wool, Pack A ernkle in- Tlme, Runner

'1n the Sky, Our Explo:Lts at West Poley, nd The Shadow of aﬁBull.. '

Only one novel rece:l_ved a welghted frequency below l400 ‘Master

.‘of Ravenspur, w:.th a welghted frequency of just 397

Generally, students were not very famlllar with the

‘ novels avallable for grades seven and elght Two 1nterpretatlons e

-are poss1ble here some of the novels llsted in Table XVIII ’

dld not appear in’ grades seven and el,ght when~ the students in -7,

CL . Lo L. . . . [N .

‘

-

Vo

.
~ fod

21The Welghtlng of responses 1nvolved a very s:umple mathe— Ce

‘ matlcal procedure.- The total number of first choices was . _... ' "

multiplied by three, “the total number .of second choices by two, '
and ‘the' total number of third choices by one. The. three
products were- then 'added together to. give ‘the weighted

toe

‘ 221".:-1m111ar1ty as used in this: sect:Lon re fers to the e T T
quantlty obtained in. a welghted frequency calculat:Lon. P coal
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s T . & ’ ) ; s ) ’ s : [ ] "
' »- this study were in these .grades; and none of the junior high

-. . ) . . s . ] o, ’

TR :schoc:;_ls iri,"‘the area designét‘ed for ‘this study. had‘lxa well- g

; ,developed readlng program. . S:ane all of .thé novels in the .
o P . -
. 1151: ‘are junlor' novels, appropr'la;te‘,for junlbr hlgh school
- ¥ A .
students, many more of these or s:.mllar' books should be made

T

o avallable to students whlle they are at the junlor hlgh
school level. Toget}fer w1th the novels, 'there should be a o

well-‘-developed readlng pr'ogram ‘which woul‘d’teach‘ studenEf_

-

2 ., ._,the skllls of readlng and how - these skills’ can, be 1m1131emen‘ted

e I 1nto 'l:he readmg of 111:eratu.re ma‘temals such as novels. T
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" . o .9,
i .i-;f'; B :'f.' TABLE XIx;' :b p ‘ N
Jl 'STUDENTS' PAMILIARITY WITH *THE LOYELS AVAfLAErE' u

.«

FROM THE DEPARTMENT OF EDUCATION

bt

-4, OR GRADE NINE'& -+ & - . .

. Novel ,;»

) Studem:s
Respondmge

Percentage . Max. . f
Responding - £ -

L oL
‘Captains’ Courageous © - 369
", The Adveritures of R
- Sherlock Holmes -
Prester John- . ..

1

" Never Cry Wolf .
‘ ﬂlgint ]".hto Danger' I

.
v, S

TWenty ’I‘housan‘d I.eagues '
Unden the Sea S

o 'Shéxfle'.
' Dlary of a Young Gnnl
Kon-lel Expedltmn

te .
- . N R »

371

363"
368 .
367
361

L T e
365.
362"

96 . 1107

%6

798" . 1

N

1113 w740

oy 1083 - 700

‘95" 1104

q

“1101

681

95 572

- G -F W

r L@ 1083 C.0B3W
% 1086 625.°0 7
‘95 . 1085 623 8
‘v 4086 . 5207, 9

. e

. ) The‘ grade ‘nine novels were much more . famlflar' to the""‘.

'r',.'-\‘:udents than wene "the gnade seVen ‘and elght no{/)als. Agaln the

1K)

SN

o
\:,

P—

< max1mum welghted frequencn.es for mqst novels were between 1000

andA ];100 ot

~

7

Three novels recelved

!

e s

elghted fr-equenc:.es of 700

L]

-or above:-.

Cap‘calns Courageous ’

e Adventures of Sheriog}c

”

.

- ; ot
a2

o
N
-

av.,
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. than they were at the time of the Brett study.

to read more bBooks since books are now more readily available.

"inexpensive.

: . ‘- . 7 R 80

demes, and Prester John. Five other novels received Weighted'

A

"frequenc1es between 600 and 700 'Never CryﬁWolf Fllght into

H N

'Danger, Twenty Thousand Leagues Under the Sea, Shane, and

uDla;yﬁof a Young Girl. Only one book,recelved a welghted

freqUency below 400: Kon lel Eerdltlon.

The grade nine novels were’qulte famlllar to. the
students because most of these novels were studled in thelr

classrooms. The grade seven and elght novels were used for

‘leisure readlng not for classroom study. It is not surprising:

to see Captains Courageous and. Prester John as very familiar

]

novels'. but The Adventures of Sherlock Holmes in secend position

was indeed- a pleasant surprise. 'The data in Tdble XIX provide,

evidefce that grade nine students are reading more fiction
23 This is

probably the result of better teaching, greater emphasis on °

the need for education, and the desire of students themselves

i g
than they once were and, in paperback form, relatively

23)96u. S
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L . TABLE XX — . T - '
STUDENTS' FAMILIARITY WITH THE NOVELS AVAILABLE
. FROM THE DEPARTMENT OF EDUCATLON
| | FOR GRADE TEN .-
.,' ' » - T s ;
s ==
' Novel ‘ » Students Percentage- ' Max. £ r
° . ’ Responding - Responding £ :
The Boat Who T o ' . . :
~ Wouldn't Float 338 ¢ . 88 1014 7y 1
. sMoonfleet I 90 1038 708, 2
lost Horizen. .« 3l 88 . 1023 . 616 © 3
David Copperfield - . = 342 - . 89 1026 527 TR
King Solomon's Mines w2 88 1026  .u38 5
Pigran . ' - 338 - . 88 . 1014. 433 .6
The Day of the Trlfflds .3 - 88 1023 ° 391 7

-~ . 1

e The weighted'frequencies caleulated for the grade ten

inovels were not nearly 'as consistent as the' ones caleulated

- for the grade nine novels. Agaln the maximum p0531ble welghted
L

V

frequenc1es for all novels were sllghtly greater than 1000.

* i ’ -

Two of the novels recelved a weighted frequency greater .

than 700: The Boat Who Wouldn‘t Float and. Moonfleet.’ Lost

- Horizon was the only novel that received a welghted frequency

betweén 600 and ?Oo;laﬁa David Copperfield wes,the 6nly dovel

. o



. 0 .
e . oo . '
R -

- . that received a weighted frequency'betweqﬁf?gﬁ\and 600. Two
c novels received weighted frequencies between 400 and 500:

A"

\king‘Solomon's Hines, and Pigman. The Day of the Triffids

kas‘quite,unfamiliar, recéiyiyg a weighted frequency of just
391. This lack of familiarity can ppobaﬁly‘be explained by

the fact that The Day of the Triffids appeared last on the

school liét and consequently %as not read by'moét‘of the 'students.

I

o : TABLE XXI

~— |
| '\S;IUD'ENTS' FAMILIARITY .WITH THE NOVELS AVAILABLE
o | | " FROM THE DEPARTMENT OF EDUCATION o
. = 7" FOR GRADE ELEVEN " S -
Novel : ' Students . Pefcentage Max. = £ r
' ?@spmuﬁng'. Reqmmuﬁggy ' £ : '
ol oHﬁdclebemy Pimn - - 36 82 - g8\ gl "1
\ ' The 01d Man and the Sea 326 e 730 -2
) Bridge on the River Kwai 313 g1 939 . 584 . 3
" The War of the Worlds 322 83 © . 386 478 4
% The Ox-Bow Incident - . a2l S e 963 416 5
_ Cress Delahanty - ' 317 , 82\‘ 951 Ml 6

The weighted frequenéies calculated for the grade eleven

i novels were similar~to those calculated for the grade tern novels

1

‘o



- \ ‘ - ) L
in' that widespread inconsistency. exists in‘the degrees of"m]
familiarity from novel to,novel. The max1mum welghted fre— o

quen01es for all novels were between 900 and lo00.

“

LS

" Ofie novel, Huck leberry Finn, exceeded the 800 weighted

frequency mark,' the only novel in any pgrade to ‘do so. The

o

0ld Man and thée Sea was the only novel w1th a welghted

v b

frequency between 700 and 800, no novel had a welghted fre-'
quency between 600 and 700 and Just Qne book had a welghted

' frequency between %00 and 600, ‘The .Bridge on the Rlver Kwai.,

>

. Two novels, The War of the Worlds and The Ox-Bow Incident,

received weighted frequencies between 400 and 500, Only cne

novel, Cress Delahanty, received a WEighted frequency: less
than 400. '

Huckleberry Flnn and The 01d Man and the Sea were ea51ly
o

. the two most familiar grade eleveﬁ novels. Part of the reason

‘ for thls is that The Old Man .and the Sea has Rfen a requlred

novel in Grade eleven for many years. Huckleberry Finn, on

©

‘the other_hand; is found in almost every school library that
has any novels at all.- It is also a novel Whlch ‘was used for

many years in freshman English at Memorial Unlver31 Yy, SO

L

‘ most Engllsh teachers are quite familiar Wlth thls classic.

THE STRUCTURE OF THE UNIT ON THE NOVEL . .

In this section, the responses given by students to
selected aspectS‘of the structure of the unit on the novel

are presented.



The Number of' Novewls-\'In'clu_de.d. .

TABLE XXII |
' ¢ : : :
STUDENT OPINION CONCERNING THE NUMBER OF NOVELS
L INCLUDED IN THE UNIT ON THE NOVEL
Response N Students - . Percent r- .
. . C ’ Responding - = Resperding: ..
Too Jfew novels mcluded _ 205 g 53 . 1
" The number of novels included 175 e us' 2

in view of time and work-load o - - S
~1is about right )

' Too many'novels included
5 »
. 0. .

- Totals' = = o /6 . 100 -

8

Two hundred and five students ‘out ‘of 386 (53 percent)
agreed that their llterature program did. not include . enough -

novels. One hundred and seventy-flve (us percent) 1nd1cated
. :that the number of novles 1nc1uded was about r"lght. Only s:Lx
(two percent) indicated that too many novels were included

The Department of Educatlon s Programme of StudJ.es for.the

U

. genefal level, recommends one glovel for grade nJ.ne, one novel

for grade ten, and one novel for grade eleven..zu. For the -
o -».'1.,\
b

+ L. . . ' . . ‘ s

24Newfoundland Department of Education, Programme of Studles,
(1972~ 1973), EP 29-36. o S ::} .

-1 . A ‘ e

. .. . ‘ . <oy "‘r"
q ., . N . . * , Lo . . lv':‘ .

\ - -

P



"two novels from the 11st prov1ded

of 386 1nd1cated that too many novels were 1ncluded for the

_ on"the novel. o . ‘ ' .

-

o academlc level, grade nlne students were'respon31bleﬁfor one

novél 1n addltlon to The Pearl ‘which was 1nc1uded 1n thelr

[ . [

llterature anthology : Grade ten students were also’ re§p0n81ble e

‘x, ~..\

»lfgr one novel plus the one 1n their llterature anthology , The'

Secret Sharer \ Grade eleven students were respon51ble fOr '_r

t s . , [

»,
(IPIR

2

~

The recommendatlon that studeﬂts read one or two 7.

» 4

.novels durlng a year 1n hlgh schbol 1s not, in the 1nvest1gatqr s_

oplnlon, ‘a good way to help students. become good readers, that -

.1s, dlscrlmlnatory readers of many books. Two hundred and flve
-students out” of 386 do not like -this rlgldlty. All of the sl

novels~llsted Ffor each grade should be avallable and each

student should be given a chance to read any or all of these .,

v

novels and others if he so chooses. Only‘six students.out

o

a

unlt on the novel. Thls was further ev1dence of student d1s-'

content w1th the small number of novels 1ncluded for the unit (

v

What students need may bé 4 change. frém the Hunt "

! A

1

Tthod of readlng that one novel "hard" to’ the Ryan method of

" e w1der fleXLb;llty... Instead of readlng one . . .
novel hard ... read many just hard enough to enjoy R
them, just hard enough to heighten perceptlons that will | .7
.make the reading of the néxt one more rewardlng ' o

o

)r o . ’ : " I' :'

25Hunt,‘op cit., p. 601; Ryan, pP. uiu

~ T td

U
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86
. However, it is“;probTbly' a .combination of both methods that
-+ 'is fneceseary. o . . S . i
" fhe - Time To be Spent on the Unit . T ) : T

. ' N i
.o v . >

. TABLE XXTIT

T . STUDENT OPINION CONCERNING THE TIME %PENT ON )

;THE UNIT ON THE NOVEL

e

" Respdnse o Students Percent: ¥
, ‘ _Réspanding ReSPondt\)g -

Class time spent on the unit 77 we 1 L
son the novel is about right am 0 ' - s
More tlme should be spent ‘on' 169 L Wy 2. ,
the wit on the novel o . . T
less time. should be spent on 4o - 100 3
" the wit on the novel = . o t. . .-
. ’ ] h . ’Q “ -
Totals o S 386 100

One hundred and seventy-seven students (u% percent)

'1ndlcated that they were, satlsfled w1th the amount of, tlme spent

' on the unlt on the novel. One hundred and sixty-nine (44

+

percent). 1nd1cated that more time should be spent on the unit

while 40 (10 percent) -indicated that less tlme should be spent

'Y . L o

on the unit.
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'I‘he r*esults for the length of tlme are contlngen't

L]
™

upon each teacher's approaoh to the novel ,Slnce teacher's*

mer-e, for the most part- ﬂteachlng jUS't one or two novels each

‘year to each class, the length of tlme spent on the novel ‘Was

at a minimum. Themunlt on the novel need not be 1onger' 'than
~the unit on any o6ther 11terature form' but 1t could be struc-'
tu‘bed in such a;.v'vay as to give the teacher a'mple'time' to. )
instrjuct his students in what books are' available for their -
gi*ade ievel how to se‘lect and read such book-s intelliéently
and how to derlve the max:Lmum amount of pleasure and enjoyment
from the readlng‘ of many novels. The teacher hlmself must be
knowledgeable about many books and many authors. If he
possesses a w1de background of knowledge himself, the En‘éllsh

teacher should be' capable of commun:.catlng ‘his. love of books

and authors, to his- students in a mlnlmum amount of.‘tlme. :
. . ) U. . . . K

. . B s v ;
. R B ‘ . s
. . . . . .
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" The Reading of Novels not Prescribed .
—— . _ : _ e
TABLE XXIV ) ’
STUDENT OPINION CONCERNING THE REA:LING :
o ~ 'OF.NOVELS NOT PRESCRIBED T
B R o S
‘ TR -Res'po'nse‘ . Students Percénj: T
Lo : : __ Responding - Responding s
’ ’ ! I ’ ) \\'
fiot “enough provision is made =~ 1% . 35 1. \
. . for*the reading of other - S S N oo o
: novek‘\not prescribed - o e T, o ‘
Pl - . . . % “ ‘* . I ‘ ‘ R ' \
Adequate provision -is made - o83 Lo 22 Vo2 s
"~ for the reading of novels : . : - S
not -prescribed o K : , b '\
(No response) | E . w1t T S
Totals . B o w0 . -
1 l B ’ ' ' ’ ‘
A ° 5 -
! . . . ' - . ] .- . y . t
| : - . o
l One hundred and thlr'ty-s:n.x students ocut of 386 (35 ‘ L
.percent) agreed 'that 'they should be pernu.'tted to read novels
> '-\,. - .
that were not a part of the- prescrlbed work for the year. - , .
. . . . ~ . Y . ( f |
Eighty—three (22. percent) égr-eed that they vfound adequate
i ~
e Fy
prov:.s:.on in their unit on ‘the novel for' the reading of books Cal b
n!ot prescr'lbed. One hundred and is:thy—seven students (43 co «n e
‘ .pler-cent) did not respond to either of these t‘wo-' items. . ‘ R
i ' ° : [ v . ‘: 4 ,i‘ ’
T . ‘
» . . !
& s s N 1’
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.of the students who responded, a substantlal number
|

1nd1cated a: de51re rtd} read novels on thelr' own.. Such students

offen like to read hoLks of ‘a SpelelC type -such as, science:.

_ fiction and \stomes of adventure that are not requlred in the
Engllsh progr?tzfne. .The 1nterests “of these students ahd others
as well should i)e. encouraged and developeg The teacher

should glve such students careful gu:l.dance and adv1ce regavdlng
the type of books the}; might like’ to read and dis cuss w:Lth

them” any SpelelC books whlch they may have found 1ntr1gu1ng. -
. The Englléh teacher should place prlor.lty on helplng the student

read the type of novel. that the student Wants to .read, ‘nhot

_ the type that” the t.eacher' thlnks he should read. As Harold )

o Frledlander remarked

. It takes courage to let -insights fall where they
may , but it is essential. How else will the student
come to trust his own 1ns:.ghts and learn to deal ..
" 'honestly with all ,ghe varletles of pOSSlblll‘ty that

llﬁe offers??6 . _

ov "

[}

k3 2 ! . f':}:';ﬁd o R . , . :
61="riedla_nder=., op cit., p. 238. , ' IR
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The. Length of Novels * = S K L
- '. - ~ .4 . N " . N .’ t‘ . .
S : - TABLE)XXV
~ [L -. ) . ‘ . . . .»((/L‘ . a' _
- . ' S."I'U\DENT OPINION _CBNCERNING PHE LENGTH
' ", -OFPRESCRIBED NOVELS - ~ . =
» *'k
Y - 7
\ \ '.“ . . "- L . ~ .‘.. . . - -
‘ ) " Response » _ - Students ¢ .- '  Péreent . .
' o . N o Responding .  Responding ... .
Most novels includedare - : - 215 s .. 1
about the right length .- e ‘ '
. Most of the novels mcluded 87 ) . : 23, | ! ; 2
E are too long ' ' ‘ : . :
€ ‘ (No response) - T 21
|  Totals' L 386 w0
‘ . ' “I . F‘ ) “.,L
Two hundred and fifteen .studénts maintained that in ~ ~
view of time and wor'kload-” the novels which w'ere prescribed
were about the r'lght length E:Lghty seven students (23 percent)
Ly Vlndlcated ‘that the novels wh:.ch they had to read were too long o
Yo 'f . . "'
) - o Here the probIem was not w:Lth the 215 but w:Lth theé 87. Two

1nterpretat10ns of the:.r' v1ewpo:|.nt was cons:.dered‘ elther the
novels were 1ndeed ‘t.:"S/o long or else these students were poor' '-
) readers. Indlcatlons po:.nt to the second~of these 'two 1nter-

| pretatlons 1n that most of the novels which had been prescrlbeb
: ) o o
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ny

.for high school students were of average length for a novel
. . ) . s . -

" (200 to 400 pages).

-

Those 87 students were probably thlnking in terms of

1

o

and, essays, .all of which are much shorter than the novel.

£

Those 'students ‘complainéd about the length of the one or two

novels wha.ch they were requlred to réad therefore a proble'm

exists. ThlS should be a concern\t?any conscientious
N A -

.

* ]

/glish'teacher‘. "Such students should be_ 1ven ins‘tru'ction

in readlng w1th emphas:l.s on the major aspects of th:Ls sk:.ll .

-other lltera'tur'e for\}ns ‘such’ as short storles, plays, poetry, .

[

>

“~such &% using context clues, pilonetic clues, structural clue_s,

and - the dictionary. In addition, the English teacher-should -

help these stude\n_tﬂs‘to develep the skills of "vocabulary

; i . .

development’, adaptive rates of reading, synthetic thinking

: R T : 27 o
in reading and reading for. a*pp"r’e01a't10n' and pleasure." With

a mastery of tﬁ\ese skills, the student would then be - able 'to )

read a novel, regardless of its length, in a f*easonable time.

T “

271/;1. E. Campbell, "Readlng Can be Improved," Teachin
Reading in High School: Selected Arﬂltldles ed. . Robert. Karlin
IIng:Lanapol:Lq Bobbs~Merrill, 19563)J,\p. 409, L

,?.,;

LY

S
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.The Appeal of Prescribed Novels . ‘ S
- : 7 o~ -t . ~> _,:. )
' TABLE XXVI. - . |
. N - N

STUDENT OPINION CONCERNING THE APPEAL

QF PRESCRIBED NOVELS

’, . [
—_ ’ b
ResPOnsoe‘ Students - Percent RS
- . Responding Responding’
‘/.‘ = L. ‘ C o . } .
Most of the novels 1nc1uded S 23 61 ' 1
are :L;nterest:mg ’ Coe
' . h . . . Tt
Most of the novels.included - o 18 T 35 -2
(No response) . . | G oy
. - . Q ~ ) . ’ - . ]
Totals - . D 384 w0 e
. ' L ! . " . ' ' 1
. . . ’ " ) - -
z ‘r.n - - . h ‘1 -
. o ?\: 5 u N . | e . ° LI T

R o b

/ Two Himdr'gd{f and’ thlrty four students out of 386 (61

: ‘ f ..
percen‘s) malnta)lned that moWhed nove@s were
fﬁ, .
¢

_1nter-es"’cm‘? 2 One hundred and thlr'ty-81x (35 percent) main-

ta1ned-tha1; the- novels wére boring. Thesé two dlstlncta.ons

_were sharp ones ; purposely 1ntended, in order to get a’ clear

plct}me of the appeal of the novels now belng used in high

0
—— e

- —

R , Siitce aimgét.twice as many students'enjoy the novels } :

now being taught- in grades nine, ten, and eleven as disIike

Ao ! ?
" « . L)
fe N .
.’ ¥
i



the noveis, there is ™o legitimate reaspn for any~major 0
changes in the type of novel now being used in Newfdundland
hlgh schoois.} ‘However, - -since the relevance of many of the

older novels, such as®David Cgpperfleld and Prester John is

now being questioned, such novels should probably be«replaced:-

. by novels which speak more directly to this generation. Such

o

°

"The Overall Structure

-
L]

novels.would be:those in which the values, attitudes, and

behaviors expressed by the~9haracters and the author would |

o

be similar to.those, of today's adolescent. o
> A . 2 s o

© -

Ad . . b u. . . B ‘
n c e ﬂTABLt XNVII o _ ‘ )

STUDENT OPINION CONCERNING THE OVERALL

~

T !
STRUCEHRE OF THE UNIT ONGTHE NOVEL
Response" \( !Students o Percent:. ~° , r f
o R " Responding Responding. -
A\l -] - i f : : - p‘ %'.. ;L
Neither. too ‘general . 167 ) © 43 ) 01
nor too Plgld : o
Too rigid A - At
: ¢ T 3 - DN )
" ‘Too general s Q;? 486 12y 3\~
‘e - * ‘ - T ° . v . ‘.'
*(No response) . 1w0 26, '
Totals S 386 . 180 . -
'ﬁ . re het) - ‘ D . a : o ‘J'
.ﬂ N ~ [§ N °
‘ j o s, e P %;%
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"hundred and nineteen stﬁ@gnts~(3l percent; thought that the

and not easy .to'comment on. g

aesthetic and moral dimensions cannbt be easily measured.

o
>
s
¢
-

~- " R ,u ) ] L

.

The refults of this finding were inconclusive. One
- o , », ' ’

T

unit was poorly structured %n that it was either too general
or too rigiq;- One hundred and sixty-seven students (43 per-
cehﬁ)‘thouéht that the structure of the unit was satisfactory
in the light of these two possible weaknesses. )
‘ Students expressed‘véry définife opinions on the otﬁer
aspecté'oftstppcture but w;fe_divided in theiv opinions when -
askedvtotCOmﬁéng‘on the overall structure. Perhaps this

finding, in ?tself,‘is a warning that structure is complex

.
.
A
;

'
-

! EVALUATION FOR THE NOVEL :

Evaluation of student progress in studying a unit of’

1,

fiotion can be executed in a variety of ways, as examined in

the data-to follow. However, it is the investigator's belief

~ that the true value of any work of literature is, in Geraldine

Mdrph&'s words, aesthetic, moral, and cognitive,_andlthat the
' 28

Certain methods of evaluatlon can, however, be

effectlve, if used properly. Toward such an end, the unit on

the novel should begin with a number of clégrly stated objectives

- LA

"A2§Gerald1ne Murphy-, - The Study of therature in High School
(Toronto. Blaisdell Publishing, Co., -I368), pp» 15-5%5. .

-

e - ¢ !
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and the evaluative instruments should be used in ‘such a way o

as to measuré, to as high a degrée as possible, the students'

attainment of thes} objectives.

. ? - ;

Each evaluative instrument

should be valid and reliable, and designed to measure a’
specific aim. As Murphy put it:

The worth of any method.of testing depends upon the
extent to which it reveals students' progress toward
achieving the aim. W€ give written questions, quizzes,

r short and long papers, and tests because we want to .
’ know, at many successive p01nts during the teaching of
T »a unit "where students are" 1n terms of their ‘achieve-
. ment of the aim.
Objective Tests
TABLE XXVIII
STUDENT OPINION OF OBJECTIVE TESTS R
W
Response Numbe? of Percent .
 Responses o
Highly in favor of ‘121 33 L2
In favor of 160 4y . 1
* Disagrees’ with 37 - 10 . . 3
Strongly disagrees with © 18 5 5
- ' No opinion - . 31 8 Yy
. Totals 367 100

4

29Ipid., p. 51.

¢ -
S
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. Ninetx—five percent of. the stcdects, 367 out of 586,
responded to this 1tem. Of the students who resﬁonded 77
.percent indicated that they were ‘either 1n favor of or highly
in favor of objective tests:s Flfteen percent 1nd;cated that’
Ktﬁey either disagreed or strongly disegreed with thig type
of instrument. Eiéht percent indicated that they had no
opinion. | | . '
A 77 percect response in .favor of objectiye test'.
for the novel mcst be considered highf' Such a test,ce be
.valuable it it is used immediately efter the students' reeding
of a novel to test a certaln type of objectlve, end if the
teacher knows how to construct a valid .and reliable test. Tﬁe
Sbjective test is most useful in the cognltlve realm. However,
‘for a unit on literature, such tests are open to much criticism
such as this one: ’
- Too much time may be spent on tests which do not
teach, or which do not yiéld any relevant information’
’about pupil pefformace except’ the ability te rém mber
facts,,to repeat generallzatlons the teache? has made,

or to guess the kinds of’ questlons the teacher is
likely to ask. 30 aet

Objective tests may be applicable in a number of high’

,school subjects such as mathematics, science ahd social studies, -
but they are probably not the type 'of instrument that is-'most

des1rable in llteraturem The fact that 77 percent of the

A

3QEqQ1en, op cit., p. 407. . ) » :
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students who responded were in favor of such an instrument

may be a reflection upon the evaluation ‘of liferature;in_

some of our schools and the type of notions which teachers
2T . - o ‘

have regarding the nature and purﬁose-of literature both as

a high school subject and as a part of .the discipline ‘

regarded as. English. -

' Essay Tests

,L‘\“
:

97

bl |
' TABLE XXTIX
STUDENT bPINION.OF ESSAY TESTS
Response - - Number of Percent | r
' Responses ’
Highly in favor of ': ' by ' 12 5
i In favor of - S L1 35 1
Disagrées with 91 25 '
Strongly diéagrees with 55 15
’ - No opinion 46 13
Totals e - 363 100"
<

e

[

. responded to this item. - Of the students who. responded, 47

- e

-

Ninety-four peréent‘bf the students, 363 out 6ﬁ 386,:

U



]

o

3

; 98

1

ﬂpercent indicated that they were either 1n favor of or hlghly

LY

_in favor of essay tests. Forty percent 1nd1cated that they

gither'disagreed with or strongly disagreed with this type

Ll

of instrument. ,Thirteen percent indicated that they had no

v

oplnlon o o . T

ThlS fihding points out that the percentage of students
who had opposed the USe of the essay test was almost equal to'

thg percentage who;yere in favpr-of the test. These mixed

1

. feelin@ among studehts may , in part, be attributed to the - *

high regard which most students held for objective tests.

Many educators. place high priaiity on the ‘adaptive usejof

’éséay tests for the evaluation of success after the study of

31

- fietion. For the most part, questions which are.intefgre—
.tative, that is, those which require a logical answer are

_ . R .
- preferred to questions, that &re.factual, testing only for
oo P .

correctness.

”

"31Ryan, op cit., ﬁp 84~ 87 Murphy, The Study of thera-
ture in High School, op cit., pp. 168~ HGQ

PN
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A Combination of Objective and Essay Questions

TABLE XXX

STUDENT OPINION OF TESTS HAVING A COMBINATION
OF OBJECTIVE ANI) ESSAY. QUESTIONS

“Response Number of .Percent . 'r'\
) " Responses

Highly in favor S A 18 c. 2
‘In favor of . . 187 - . ug" .1

: . - ' ’ Lol CA
Disagrees with - Y2 ‘ 17 - 3 »
Strongly disagrees'with. T ok ' 6 “_ 5
.No opinion =~ . . . uB 13 y
Totals - .. 36 ' 100..

1

Nlnety flve percent of. the students, 366 out of 386,’

(VA

' responded to this item. . Of the students who' responded 6y -

percent expressed favor for tests which had a combination of

'

' opjeotiVe.and essey questions. Tsenty-three percent‘dissgreeo
with this type of test and 13'peroent had.no opinion.

‘This 51gn1f1es “that almost three tlmes ‘as many students
3were en favor of the test whlch COmblned objectlve and essay »L

STy

iquest;ons than there were agalnst thls ‘type of test. Such a

N

N * - . . -
o b B . v
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1

test, because of its reasonable amount of popularlty with the

<

students can be used by the teacher to test spec1f1c objectives
\ V] :
toward\ghlch he is str1v1ng in his unit on the novel. ThlS

- .type,of test could be adopted as a compromise in a situation
where.the studentsdinsist‘oh objective tests_and'leadingf
English educators insist.on easay teste. - The classroom
teacher might 1isten to these two voices, and attempt to
satisfy both, in S0 far as it is p0551b1e to do ‘S0. The fi-
‘problem of evaluatlon can be sOlved best through the develop—
ment of a sound phllosophy .and a flex1b1e attltude on the part

: of the teachers. _ o . C " .

Oral Examination

TABLE XXXI . .
i * * STUDENT.OPINION .OF ORAL EXAMINATIONS .. -

e

" Response .. Number of Percent . r-
B : Responses '

4 5
- s < . . . .
.

'uigﬁly in ‘favor of Y. f 17

Ih favor of 7: R ' 79 .21 _' -3

Iﬁisagfees with I . 86 | 26 'rl :
"Strongly.diéagreee%uith‘., ° . .85 i '  .23 2

No. opinion o us - 13 s,

 Totals . 7. s70. .1 100
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f; - ‘ _ ‘Ninety-six percent of fhe'students,"B?O out of ‘386,
ﬂ--'J' , - ‘ [ .
;J;, e responded to thls item. Of the students who responded, 38

'percent eXpressed favor for oral examlnatlons on novels.
. _. ~~Por't:y—n1r)e percent expressed dlsagreement with 'this procedure
and 13 percent had no opinion. A '
- ' : Slnce almost half o&w\be students wha responded (ug
:percent)'expressed dlsapproval for oral examlnat;ons, it is
,;ogical to deduce that this type of eiamination was not very
popular. . The students who did indicate that they.favored
this type of evaiuative procedure. (38 percent) were possibly
' thinking in ;erms of a method of evaluatidn which would be
Lo a change from the methods to. whlch they were belng subjected
' to. "Oral examlnatlon is a procedure which ¢an, however be'p

",adopted in a variety‘of ways and u§ed to evaluate student

activities in the study of fiction.a'2 ” o

L]

P n'{ ) . N -3 . LEEN A .
32podgers , op cit., pp. 123-1u6.
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] Written'Aséignments’T\
o(’ ) = e \ ' . !
: " TABLE XXXII
" . ‘ . l' .
}-‘“ STUDENT OPINION OF WRITTEN ASSIGNMENTS -
] | 6
i o ,’[ . _ " . ]
Response Number of - , Percent r !
' Responses /
.,. [«
'Highly in. favor of- ug - 13 L
. ' . . o
In favor of 149 . L2y 1
Disagrees with l'f 66 19 é.
Strongly disagrees with - "Sd"l; 1y ° 3
- No opinion o - B %: 13’ -5~
| ] g L L
'Totals’ 363 - 100

Ninetybfouf percent of the students, 363 out of 386,

responded to this.item.

percent expressed favor for wrltten assignments.

percent dlsagreed with this type of evaluatlon and 13 percent :

had no opinion..

Of'the-students who' responded,

S~

\

Thirty-three'

ThlS flndlng 1nd1cates that there ‘was a. rlslng popular’

1nterest 'in the use of the wrltten a551gnment in thﬁ‘sﬁh”ol

Engllsh, a chore tradltionally Set: a31de for- unlver31ty students.
Such §581gnments,could ‘take the form of book reports,-crlthues,'

heyelopmeﬁt'of theﬁes and the tracing of ideas.—

[

I
'

r
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Group Projects . = . ‘ - ,

TABLE XXXIII L

STUDENT OPINION OF GROUP PROJECTS

R 7’7 - N ) 3 ¢ -
Response : Number of ~ Percent. . o
' o, Responses , : '
1 , \ M
: Highly in favor of N T . 26 2
In favor of Cooars L 47 . 1
Disagrees with - L 32 .';f: 9 3
. Strongly disagrees withg~‘ 2 7 g b
No opinion"n o . - 32 ” 9 - "5
Totals = - 388 - 100 o
. , .

. L . N
Ninety-fiv; percent Sf the sfudenfé,:358 oﬁf 6f 386,
resﬁbnded to this item. Of the étudehts;who'resbonded, 73.
percenthexpfessed favor for gfgﬁp projects, 18;pércedt§.‘
disagre%d with evaluation for thig type pé activity, and 9
pertent haﬁ no opinion.,.. | |
' 'Group‘p;ojects wefegveryxpépulér’with the. students
H;éSPSﬁdihg. This wag\eﬁcouragfﬂg because'Bnglisﬁvis-an‘area
which lends itsglf rehé?kably:well to ?ﬁis type of activity;
. Many, excellent grohp;pfojects can'be‘devisedlﬁy a consciéntioug,

1

H

7l
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4 ’ ) ’ - . o . ] . ‘ ‘
— ' -Engllsh teacher u51ng one or more. novels per group. Oﬁe m
7 A
;ﬁiﬁ example of such -a group. prOJect is the one proposed by Mas-
O paek 3 :
- | . | ' | .
Individual - Projects - ¢’
. ‘ - ‘ :
- ' - .. TABLE XXXIV
+ STUDENTS OPINION OF INDIVIDUAL PROJECTS = . .
! C . . R v
, Response. . Number of - . Percent, - .
' T Responses o o M .
— — - - = \
nghly in favor of ‘ 46 12 . .
- Ih favor of - . 14 © 7 . 4O 1
. Disagrees with - ’ o120 R 20 2 f
Stppngly disagrees with - © 29 . - 3'; ' Sg '
No opinion -~ =+ o 92 . 20 3
' . . T e :
Totals : T - 365 ++ 100 .
Ninety-five percent of, the éthdents, 365 out of 386
o responded to this item. Of the students who pesponded 52'
T RN » ' . - ( . T '
" "l ) 33 . ) 2 " _l - 5 T o
‘ : Masback, op cit., pp..278-280. - ‘
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and 20 ﬁercent_had.ﬂo opinion. ) ' o - T
‘While the.majbrity ot the. students have favored'ﬁhe'.' : ¢:,
use oﬁ_proﬁectﬁ_fdr evaluation in:both'Tablés XXXIII and X¥- ;u”- T
XiV, fhe'liking for group ppoﬁects waé clearly much. greater
i than that for individua& projects. Gfoup proﬁecfs were more -
bopuiap, probab&y,vbecause Within a group studehts’can‘iptérj'
act with each other and the work to be done can be doné céopera-
tlvely. The 1nd1v1dua1 proyect is also an excellent’ technlque
and may be found to be more appllcable for some classes than ‘
‘the group techn1que.~ . : g A o ] _ .
Participation in Class . « - ' o T i
. . CTABLE Xkxv.  \ .+
[] : .
_ STUPENT OPINION OE{CLASé PARTICIPATION ! .
) - ?‘
¢ ) - v . .
" Response . - . Numbef of : Percent * T
) B o 4 Responses . : 1
: ‘ i _ . ]
nghly in favor of E - rgs 23 3 '
" In favor of o | 2149, ’f . u1 m i
Disagrees‘witHL ” . : - 25 Cor | ;.6 | 4 | :
Stréhgly disagrees.witﬁi o 18, .-;. - .5 o ‘5“ . Ly
., No opinion. - S e 80 - 35 ea o, S
Totials : “‘.;.\- o s 100 o ( e
T~ . o R . , _

T - -;.., - 105 ;\.

percent expresse avor for individual projects. Twenty-

S , = . Vs
eight percent disagreed with evaluation for such projects
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: , | A4 "
o - \ . [ 3
: a ‘ . g\
) , — [ : iOB q"

- . : . C : ' ¢ ; - N
Nlnety-flve percent of Fhe students, 365 out of 385 . ~:
.'resnonde,d to this item. Of the students who responded BY - 'r‘ '

P Y Pl

ﬁercent expressed favor for class participation. Only 11
P o * ¢ . - * . ] rd

_ Percent expressed disagreement‘with eQeluation for this type .

-

‘ . N ' 13 - ¥ . . : : . ?ob
-in the class w1ll? in all probability, domlnate‘theodlscu351onsﬂ

L
~

of actiQity.‘ Twenty-five percent had no opinion. - o .

.~ '

ThlS means tﬁit\approx1mately t:;—thlrds of the

. students were in favor of rece1v1ng ‘credit for the part1c1patory

. . i
act1v1ty in class. ThlS p01n¥ is a good one for any Engllsh
r E
teecher to-know. HoweVer,-if'credtt 1s,g1ven for class ) ) ‘
. 1Y . ; . ot " . , . . . .
particigation, the credit shouId:not be linited solely to oral: }//

expression.. ' If this'happens, only a small number of students,

<1 ¢

, Class. partlclpatlcn for credlt should include* a;l the act1v1t1es

@

L]

'

whlch are. done .in class for the nove} be- they oral wﬁltten

or otherw1se. In thls way; al} students, not just the gnes'

who tg}k‘eesily, &ill-be'cchsidered4'i-,f ' A . - .-_: \,
' . OTHER OPINIONS = - ' I
o { ) ] , i L e _ L
\! ) : I‘ X @ LY © -~
R ' oy ’

The' finai’question~on'the_student questionnaire

4

pfovided students with the opportunity to express ‘any other

_opinions-or feelings which they might have had regarding the

novel of‘their interest in readlng generally Ten percent of
the stugents, 38 out of 386, responded p031t1vely to thlS

0pt10da1 question. - ' | ' ' S e
. . e S .
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The responses were many and vétled. - However, they .-

‘ ’_ / —-. .
"2 can be roughly grouped together as follows ~ N ‘

L] - - . “ L * N ’ . ) o
" 1. Elght students suggested that students should have some '
. - }' .

e control over the selectlon “of novels‘whlch are requlred

v

"for<the year's work in English ..

e 2., Seven students: 1nd1cated that not enOugh time was made

avallable in the llterature program for the. study of &
novels. ' One student even remarked that "75 percent of'

- - the %iterature.course should be novels."

.

A

Y * 3. "Five students suggested that more noveis should be included.

~F

>

4. Eight students indicated that the novels which they were
'readlng in school were borlng and 1rre1evant : One student
L . suggested that country and western novels be used begause

of -their action and .excitement. Other Suggestlons whlch

».‘ ' ) , * a.
Lot night be npted'were: - : 20 .
: n . i , | S o
- = - a. "We need livelier, realtistic novels of the way
. N - ~'thing are"and far out novels’' also." . ,
. 8 @ lr ° ¢
’ b. "Novels should be more modern and Dby- more
! contemporary writers. Provide novels which are
¢ \ less- boring." ° - :

thing to be analysed. This’

5. Three students said that they found their prescribed novels
- . interesting

'~~6. Three students 1ndlcated that more fa0111t1es were necessary
for the teaching of English, such as fllms, slides and

ftapes.c t ; : : - L0

]
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10.

s

Two students 1nd1cated that they would like to have more

classroom.

Q'

~»sv -

‘group dlscu351ons for novels, One of them malntalned

that "teachers haven't gét enough patience for ‘class

discussions." .
s . /
J

~ -
-

~long. - °.

. . Two students remarked that some required novels were too.
a - o . o

One student suggested that novels W1th ~attractive tltles

‘\ f-'

be chosen and two other students wanted novels with more

...', i
Il

pactures. : . : L.

One student suggested that high school students should -

\‘

recelve‘hore encouragement from thelr teachers to read

[y

more bocks on their own.
1

One student favored more oral reading of novels in the

3

. ’ '.\ C .
Four other relevant points were also made:

. oo y
_ag, . . *
a. "Most novels done in school tend to be read’
. beforehand Déing them tends to be a boring
. -exerc1se )
¥ b, "More emphasis should be placed on reading in

junior high. , Thus ‘students will be better
equipped to cope with the readings regulred in
' grades nine, ,ten, and eleven."

. €., "Students should be given the.deeper meaningsh
of novels. - To understand them better."

“ d. "There should have:been a question on the study

.'of "literature in school, whether the student agrees

or disagrees with it, and why or why not."
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surveyed are as fol}ows: lectures, large-group discussions,

109

»

* SUMMARY"
'In,éhapter four, the data from three hundred and X
eighty-six high school students have been presented.

A ranking of the classroom methods most often used

to.teach novels in the English'qlassrooms of the-students

role-playing, individual oral presentations, small.group
. : . . S ¢

discussions and panel discussions. The methods most popular '

wjith the students in terms of being excellent, good or average,

‘ére‘in rank-order: large-group diécussions, rdle-playing,

«

lectures, small-gfoup disdussions, individual oral presentations,

and panel discussions. Role-playing was selected'by the
students as.fhe methodjwhich.they congidered most enjoyable

in ghe.classroom. Large-group discussion was seldcted as the
method which_gtudenté considered most hglpful for deerstandipg-
and apbreéiating'novels.

']

o A chi square teét was administered fo lassroom

- method. Each test revealed that a signifi t reldt¥ionship

existed between 'how often' students were exposed to the class-

- .

room method and their liking for the method. o S .
Fortyftwb percent of the students surveyed had aead

more than five hoyeis during the past year. O0f the novels
- C - ‘ o a
recommended by the Provincial Department of Education, the best

known were: for grades~seveﬁ and éight: The Call of the Wild; ©

for grade nine: Captains Courageousj; for grade ten: - The Boat

[

4

Who'douldn't'Float; and for gﬁade,ef§Ven, Hﬁckleberry Finn.
' ’ ' | ’ C
. .
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Regardlng the structure of the unit on the novel, the
-majority of students 1nd1cated that they considered the class’

time spent on novels, the reasonable length of prescrlbed

-novels, and the interest qf prescrlbed novels as good points

ébout the unit. The aspects of structure which they ‘disliked

A

" most were: the small number of novels included in. their unit

. [
N

.and the lack of adequate provision for‘thgﬁreading of non-
éfespriped novels. A large number of the'studentslconsidéred
i;atheir overall unit as good 'in that it was not too general

or too rigid.. - E
A rank-ordering of fhe méthods of evalpation'wﬁicﬁ’

students most preferred is as follows: - 6bjectiveltests,
group projects, -a combination of objective ahd essay qhestions,

class part1c1pat10n, written assignments, individual proaects,

L] \5 - R v
essay qQuestions, ‘and oral examinations.
" . . )



CHAPTER V

| * ' AN ANALYSIS ijTEACHER RESPONSES
. , .
.>INTRODUCTION .
Thls chapter analyses and reports the responses glven
by twenty Engllsh teachers in the six ﬁlgh schools on the
Bonavista peninsula of Newfoundland. These teachers taught
the three hundred and eighty—six'students used in the %tudent
‘ saﬁpie and the rest of the students in their schoolsias well.
The general'information regarding these teachers is included

in’ Appendlx C.

/

The rest of the information gathered from the teachers

is presented 1n the order in whlch it appeared on the. teacher

questionnaire. In sectlon two, . however, a number of categorles

. have been bombined in order to apply,a statlstlcal test of

significance.,
© " CLASSIFICATION OF DATA

-Frequency tables were used in presenting the data.

-
’

‘The tables contain the responses to the ‘various items in the -

same words .that.appeared on the teacher'questionnaire. The
b ) : ’ )

: response to each item ‘was also'tabulated as-a percentage

- -

of the total responses for that item. 'All responses to each

-1tem were, rank-ordered ‘In -the event of ties, the responses
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. _their rating of "that method. .This test was used for the

which were. tied were given the same rank, according to proper

statlstlcal procedure.l o . - | .

Tn sectlon two, cross tabulatlon by means of Flsher s
Exact Probablllty Test was. admlnlstered to determlne whether
or net there was any significant difference between the number

of times teachers had used each ciassroom method 1i§ted and

- . . . e .. . "
teacher questionnaire because the chi-square test is inaccurate

for small numbers. Thevtgst'was applied according tc the
procedure devised by Russéll Langlej.2 . -{~
.‘CLASSROOM METHODS

0

-In thls sectlon, the responses of the teachers to

-qué%tlons concernlng classroom methods for teachlng the nole

o

are'presented by Wweans of frequendy,tables.“~«

1Glas_s‘and Stanley, op.cit., p. 28.

2Russell Langley, Practical Statistios Simply Explained
(New York: ' Dover Publications, Inc., 1870), pp. 292-315.

- ek

\\ ' .'_. .. .. '. .. - . ' -,.. 8.

I}
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The Lecture: :
. : A
TABLE XXXVI :
. TEACHER RESPONSES TO THE QUESTION: TO WHAT EXTENT
DO YOU USE THE LECTURE AS A CLASSROOM METHOD & »
FOR TEACHING THE NOVEL? '
b
Reeponse4 T, Number of Responses'_ Percent -+ r
Always . - 2 \ 10 . 2.5
Frequently L 1y ‘ - ~ 70 1
‘ Occaeionally' . S "" - 5 4.5
"Rarely ' o - 2. T j~:10 S a.s
Never o ' S U - 5 S T
Totals. C 20 . . .~ 100.

. . ) ‘ . |
~— All 20 teachers responded to'this'questibn. Eighty-five

‘percent indicated that they had used the nethod elther frequently,
occas1onally or always. Flfteen percent 1nd1cated that they
had never or rarely used the method. - : . 1

-Thi; finding reinfprces the sthdeq# responses ﬁhereby“

seventy-thfee pefcent in@icated exposure to the method. Only

-
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-17 percent indicated'né expésure to the-method.3 This
finding for the teachers is directly contrary to the finding

. in the Squire and Applebee study in which the- lecture, as a

" classroom method of teaching English was used'by only 14

e

percent of ‘the teachers.u However, 1n the Squlre and Applebee.
study, the 158 sdhools used were engglally selected malnly
.on the ba51s of successful English’ programs.. In the present

..study.the schools were selected solely on the basis Qf,location.

_TABLE XXXVII

R v 3

TEACHER OPINION OF THE ‘LECTURE METHOD AS A

TECHNIQUE FOR'%EACHING THE NdVEL

i

1) e . .

Response : Number of Responses ' ?ercept : ’?
Excellent T 1 ‘ I -5 L
Good . - S L S 70 1
Average gw .7~f o 3 S 15 ' ,Z'
Fair = | p A L T 4
Poor o 1 ' ] 'S - a3
Totals: - =~ = - 20 . 100

- P
\v g ) . . L ,
3Tshle I]. : -

[

- BJages R. Sqdire and'Roger'K.'Applebee, High School English . .-
Instruction Today (New York: Appleton-Century Crofts, 1968), p..299.




2

-method was either. fair or poor.'.

S T SRR o s

o All 20 teachers responded'to this question. Nlnety
percent ‘of these, teachers indicated that the¥. con51dered the
method ' to be either good, average or excellent for teaching

the novel in hlgh school..: Only ten percent lndlcated that the
. 7 .

3

The student rating of the lecture method was lower than

that of the teachers but still qulte hlgh' seventy-seven percent

rated lectures in -the favorable categorles whereas twenty—three

s

percent rated lectures in the unfavorable categor1es.§

These findings indicate that the lectire nethod wasna
w1dely used . classroom method Jor teachlng novels in hlgh school
Engllsh. They also indicate that the method was- hlghly esteemed

by both teachers and students. Hoqever, there_are 1nd1catlons"

y L. ( .
,of.student djssatisfaction with lectures, and thig\nay spell

‘

"hope' for many of the new.EngliSh programs in which\the'

lecture has little. or no'part*of'the'classroom‘activit;e;f\q&i‘

David Kives observed: o _ ,

«

... English teachers must change many of their
traditional roles.: But most important, they must

become agents of change.6 ) . T ..

- STable Iv. . T

6pavid Klves,."Plannlng fér Changes ‘in. Engllsh Educatlon "
The Growing Edges,of Secondary English, ed. Charles Suhor, '
J. 8. Mayher, and Frank J. D.'Angelo (Champalgn, I1l.: NCTE,
1968), p. 157.

#

1
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. A Fisher Exdct Probabilitj;r Test was then administered
fo the data to de'termine if a significant relationshiﬁ existed
between’ 'how-often' teachers has used the lecture method and .
'their 'rai;i:_ng' of the method. Since the Fisher Test cari.o'nly
be used for a,?2 x 2 tébie, ‘the foll‘.owi'ng ¢ategofies were
comi:inéd: |

\

Always + Frequently +. Occé.s'ic_mally:‘\ Used -

Ra;reiy + Nev_ér' : o . ' .‘ = Not Used. . A
Excellent + Good + A\)eraﬂge L = A'ccep.table (-Acc.)

Fair.1 + Poor . - . . . = Not Acceptable (Not Acc.)

\ . A null hypothesis was esfai)lish.eg that no..s'ignifi;:an't'-
difference exi:sted in the tw;a sets of data.' Tl';e';'t’wlo ‘taiales .
below show the ;arig.iﬁal cross ~gabulated data and .the data after
. it had bee’n adjusted to satisfy the two criteria necessary for

the use of Fisher's Test:7

.&\  88%a S et

used 18 USed used )
Lacc |17 1 |18 . L 2. of2 .
ot 0 .2 ‘ 2 o acc |1 '{:17 1§ ke

17 3 V120 ° 3 17 120

-

In the Tables. for Fisher's Test the critical value of d

2,b=0,andc=1

. ‘

- at thei:os level of..sighificang:e for a

¢ . “ : ' Q‘

,7See section two of this chapte,'r._'
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@
[ . .

was found to be 9§8 The observed. value was 17. Since the

observed value of d exceeded the . critical value of d, at which
a significant difference would exist, the null hypothesis is
rejected. Hénce, a significant difference exists between the

, v.

téac_:her responses to ‘how often' they had used the lecture

" method and their 'rating' of the method.

TABLE XXXVIII *

TEACHER RESPONSES TO THE QUESTION: WITH WHICH GROUPING

‘OF STUDENTS WOULD YOU BE MOST INCLINED TO USE

4

THE LECTURE METHOD?

=

ﬁesponse ' ' \N‘umber of Responses. . ‘Perc_en't o
Supério)r . 2 m\ .. 1o . y
Above average- ' 2 | = —¥0. 4
Average | | - 10 | , L o 50 I |
‘Below aver"agé ) ‘ \’ | L . 20 2
Retarded - 0. o 6.5

A1l of these . 2 | 0 . b -
None of these 0 | 0 6.5

. R .
 Totals S . 200 0 100 |

F e

8 & - c .- ,
_}..;ingley,’p. 298, SR o
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A1l o'f the ‘teachers repiied' to this question. Four

teachers (20 percent) 1nd:|.ca't:ed that they were- most inclined

to use the method with - supev’ier and above average students.

' Ten teachers (50 percent) 1nd1cated.'tha't they favor'_ed the

| method fSr average’ studer:ts. - Four' teachers (20 percent)

would use lectures for below average or retarded students, and

two teachers (10 percent) would use the method for all’ of the

" aforesaid g_rnbups. No 't:eachex:s indicated ,t.hat‘they would not

be inclined to use the lecture for any of these groups. .’

) o
. 1]

..The Large Grooup Discussion

' TABLE XXXIX

TEACHER RESPONSES TO THE QUESTION. TO WHAT EXTENT
DO YOU USE THE LARGE GROUP DISCUSSION AS A
"CLASSROOM METHOD. FOR TEACHING THE NOVEL?

. ..
Response ' Number of Responses Percent N
Always ' ' ' S Sy o 20 3
~Frequen’t1y N SR . ' 45 1
. 0 a51onally o "5 : ' J ' 25 2
'Rarely S - 1 - "5 4.5
" Never : , ST 5 4.5 |,
* - Totals . o 20 - 100 .,
. - w . .
- - A
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A1l 20 teachers responded to "this'élueel'tién. Ninety

percent of the respondents lndleated that they used the

-

method ‘either frequently, occasionally or always. Only ten’

' 'Reneent indicated that  they ne'v_erer' rarely used: the method.
Since. a high per'bentage -'Sf':the teachers J'.ndica.'t:eci'l that
they used the large group dlscussmn, the student responses have

. been verified. Two-thlrds of the students indicated that they

were well accustomed to the use of the large group dlscu581on
- -method for novels whereas ]ust one- th‘lrd '1ndlca1:ed rare’ or no h

exposure to the’ method.g‘ In the Squire and Applebee study, 54
, < _ 3
percent of the teachers ‘reported that they wused the discussion

method more often than ahy othér-—'-clasarooﬁm method for-:the:

3 S

~ teaching of Engl:ish.; ST

’ ' 1
_TABLE XL - N

[

TEACHER OPINION OFhTHE LARGE GROUP DISCUSSION

AS"‘A TECHNIQUE FOR TEACHING THE NOVEL | v -
Response o .. Number of Responses Percent - r
- ) t'. . . ‘ » ) —
Excellent . C X .6 - <30 2
Good "~ S © w01
Average © .° BRI ' . .15 - _ 3.5
Fair T S ¥ SR O -
Poor o 0 L0 . 5
Tatals-. .20 L S 190

- 9Table V. . N



,five percent of the teachers had hlgh esteem for large group . J

‘»discussions and rated the metliod a oY) ,.exceﬁlent or average.
fair or poor. - - o .:' - ' T ‘ ¢
“by the students whereby elghty oné pgrcent of them con31dered

' large group discussions to be a favorable method~and only 19
\

.percent con51dered the method to be falr or poor.lp Large

_ difference existed in the two sets of data.

data, and the data after it had<®een'adjusted to satisfy,thé '

. two ‘criteria necessary for the use.of Fisher's Test:

... 120

All 20 teachers responded to thls question. Eighty-.

“ ra =

. ' ~ A\ , : =
Only 15 percent_of_the teachers considered the method to be S

\

This flndlng closely parallels the 1nformat10n prov1ded

Y

groyp discussion is thus a w1dely used and well liked method
by both teachers and students for the teachlng of high - o v

school flctlon.

.

A Fisher Exact Probablllty Test was then performed
- PR ‘..;' e. o -

tO'defermlne if a SLgnlflcant difference ex1sted between 'how

-0often' teachers had used’the large groéb ‘discussion method and

L4
3

.'thelr ratlng of the method The categories were combined e N

. 1 [
in the.usual manner to obtain the required 2  x 2 data table.11

% i ) . . - . [
The tentative null hypothesis‘stated that no significant ,

’

The two tables below show the original cross-tabulated -

N '
. . . I

12

. o
L

' . .. . R ‘-
. ,

Wrapie vi. . 0 o T o
1¥See,the iesg whichzwaSHperformed for the lecture method.

-9 . -

125¢e section two .of- this chapter. S :‘ 3 LT

e,

. : )
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- I P . '
n .
= i used 19%q ) gég ace
_ acc 16 1 17 .%- 88%d.~1 1 |
Longsl 2 1 |3 used (2~ 16/18
. o R " : L
18 . 2 20 o 3 171 20 .
d Loy . . to ’ . . . . p

+

'In'the Tables for Fisher's Test the critical value, of

‘e

d 4t the .05 level ‘of 31gn1flcance Tor a = 1, b= 1, and ¢ = 2

'13

was found to be 115. The observgghyalue of d was 16 Sinée

-~

“the observed value of d d1d not : exceed the crltlcal value of

"»d the null hypothe31s was accepted No 51gn1f1cant

o

dlfference has been shown to ex1st between ‘the teacher responses

to 'hOW'pften they had used the'large group 41scu581on method

k]

=~¢and their 'rating' of the method. o, '
B q . LT . - . L
: ‘ L, ~N .
8- ,
v - o . t
° . "
-‘r - .’ - £ 3 4]
o A
. LY . - \
+ l. . L
« i, a ' -
. . ' . ﬁ-
Q : . ! R “ .
- N ' i’ - t
~ I -, ] .
v ¢ . . " ‘ R
. : ) :*
: . : . . ? ,
L T
/\ .
~u ! °
N A . o ‘ . .
» L} 1 e
. ’ . SN I y
Langley, p.~297. ' T, - '
e :‘ ' ¢ . °
N n 'y @ . « o v ."_, ' .
i ? p -a’
l' [ - PR
- ‘ v ' ‘ A
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TABLE XLI 4 _.
. o T : ‘
TEACHER RESPONSES' TO THE QUESTI&N: WITH WHICH
. GROUPING OF STUDENTS WOULD YOU BE MOST INCLINED
TO' USE THE LARGE GROUP -DISCUSSION METHOD? -
4 - . em
Response . ) Number of Respenees Percent r
Superior : o 2 3 ‘ T © 3
Above average ' » o S & R
- . .1.6‘ " ) ! t

Average . , , .11 ¢ ' ¢ 61 1
Below average , 1 ' >~ 6 -5
Retarded : o o0 - ‘ g 6.5
All of these o 2 o 11 -3
None of these 0 0’ 6.5
Totals - . ..18. < . 100

- - e

Ninefy percent of tﬁe.teechers, 18 out of 20, indicated
" the grouplng of students which they would be most 1ncllned to
use the large group- dlscu351on w1té. of. the teachers who .
responded four (22 percent) indicated. that they preferred to
use the method w1th superlor and above average students.“

'Eleven teachers (61 percent) preferred the méethod for average

.,students. &ﬂy one -teacher (6 percent) preferred the method for

'I 1

Lo
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:below average or retgrded studentsﬁ“Two tgachers (11 percént)
'1_§igﬁifieﬂ'fhét they preferred largé group'disduésions for
alivof.fhe aforesaid gfoups wﬁeveas'no teadhers/indicated
' \that the method was inappropriate foﬁ any of the aforesaid

i

.groups.

‘o The $mall Group Discussion
TABLE XLII .-

TBACHER RESPONSES TO THE QUESTION . TO WHAT EXTENT

" :
i

DO YOU 'USE THE SMALL GROUP DISCUSSION AS A

. CLASSROOM METHOD FOR TEACHING THE NOVEL?

4

1

ik

4,

Response ' ' Number of Responses Percent r.

1

‘Alwayé ’ ' 0 N 0 © 5
Frequently ‘, : "2 s . -‘ 10 " 3 :
- Occasionally = 11 © s 1
‘Rarely S 6 C 30 2.
Never f‘ . . L R " g
. Totals . .20 100

All 20 teachers 1nd1cated the extent to whlch they.
' r
used the small group discussion method for teaching novels.

r
b .

’ .: ’\ .‘—' . ] | .

4
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Slxty-flve percent indicated that they used tﬁe method
occasionally or frequently, while no teachers 1ndlcated that
they_used the method at all times. Thlrty—flve percent
.® indicated that .they used small,groap discussions only rarely
— ' or never.
' The percentages are interestinghwhen'coﬁpaned.with
" the responses of the studants. Only one-third. of the students
| (34 percent) indicated that they had been exposed to the
, method whereas'approgimately two-thirds (65 percent) of the:

teachers indicated that they used this method‘.ll+

The
dlfference in the responses may be attributeéd to many factors,
“the’ most notable belng that these students had not always,
‘durlng their high school experlence, been in the English
classrooms of. the teachers questloned for thlS study. ‘In

the Squire and Applebee study, an amaz1ngly low percentage

of teachers (less than one percent) reported that they used

15

“ the ‘small group dlscu551on to teach Engllsh. Small group

. © . .
discussions can serive- a vital part of the process of Eng}ish.
As Loban, Ryan and Squire observed:

Even the slow and inarticulate has demonstrated .
repeatedly that, given subjects on his own level and
interested llsteners, he can learn to-discuss with
enthusiasm and a fair degree of. skill. 16 |

147able VII.

: . 155quire and Applebee, op cit., p. 299. - s

lgLobah,pRyan, and Sguire; op cit., b. L25. B A

-

+



TABLE XLIII

-

TEACHER OPINION OF THE SMALL GROUP DISCUSSION
" AS A TECHNIQUE FOR TEACHING.NOVELS

~ -
s

—=——
Response ’ ‘ " Number of Responses Percent . T ,
- . ! .\ : ¢ ' ‘.\
" Excellent o 1 ' 5 4.5
Good - T U .. 100 1
Avérage - A . ' 17 ... 5 © n.s.
Fair T 2 T 2.5 "
' . g . . . . P
) . - . : . _ SN . N
Poor . -7 2 A .10 2.5 )
Totals . o 20 100

All 20 teacﬁers expressed their opinione concerning’
their impressions of the small group discussion as a technique

A}

'for teaching novels. A sizeable. 80 percent bf the teacﬁers
hadihigﬁ regard for the method and indicated its status to ' .
- be'either'good; exceilént,'or average for the teachiné of ,
noéels. Only 20 percent graded the method as fair.or poor. -

» The. data-in Table XLIII indicate thaf,tgachers valuédx
émall group discussions more than their students did. Slxty-
flve percent of thexstudents rated small group discussions’

as average or better as compared w1th thlrty-flve percent who- o

4
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condemned the method as being'only fair or poof.17

' A Fisher Exact Pfobabiiity Test was then applied .to

thé-data to find out if a'significant;difference eiiéted!
between 'how often' teacﬁers had usedathe'small_group discus=-
sion method and theif'lrafing' of the method. The tentative
null hypothesis,étated-tﬁat no significant difference existed .
4n the’ two sets of data. .

o The t&ogtables below cqntain the‘original'cross-
tabﬁlated'dat;, and the’daféjafter it ﬂéd‘been adjus?éd to

satisfy the’two criteria essential for the use of,Fisher‘s~

Test:18 )
used ngd' ’ - . ﬂggd used .
acc |13 3 | 18 - REJw . o] »
ngg | 0 v Lo ace '3 13| 1s
- I RO 70 : 7 T3 120

e

In the Tabl%s for Fisher's Test the criticél value

of ‘d at the .05 .level df“éighifiqance for a = 4, b = 0, and
19 '

c = 3 was fédnd to be 8. The -observed value of d was i3.

r §incé the observed value of d exqeeded'the critical'value‘of

d, the null hypothesis waS~rejected. A significant difference
has been shown to exist betwqén the teachers' response to 'how’

. .

v

177able VIII.

e

183ee section two of.this chapter.

+18 . 7 Lo
Langley, p. 300. : - .+
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‘often' they had used the small group discussion methodgénd
- ' ' . s ™ v 31
their 'rating' of the method. o, e \i

TABLE XLIV - L -

TEACHER RESPONSES TO THE QUESTION: WITH WHICH GROUPING , -
'OF. STUDENTS WOULD YOU BE MOST INCLINED TO USE
"+ THE SMALL GROUP DISCUSSION METHOQD?

kd Jo—"3

Responsge . . Number of ReSponses -Percentfw [ﬁ f
. " :

Supe;ion_ i . " R i N :Iﬁ;ﬁ: 5.3
Above average - - ' . 0 ' 52 1
Averége T 'J‘.. ' . _&' - ." | 21 - 2
Below averagé | , ) _‘2 . o : 11 . :3;5
Retarded: S Co T ". o el
All of these [ | I 5 5
No.né of "these . ' -0 - 9. 65
Totals. = . " 1. - 100

ﬁiné?éen‘teachérs (95 percent) resﬁonded to this éuestipn.
- 0f the teaéhers whé_responded, twelve (63 percént) indicated

that they.éénsidered small g?oﬁp discussions on novels best

. for the,aﬁoye aQéragg and superior sfﬁdénts. ?ouf teachers:

(21 percent) considered the method best for average_sthdents..
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. Two - teachers (ll percent) were most 1ncllned to use the -
-method with below average or retarded Students. One teacher
(flve percent) maintained tHat he yould be inclined to use

the method for all of the aforesald groups . No'teacher .

o

. _indicated that he would not use the method for any of these

K

' groups. S . . ' . o

The fact that 63 percent of the teachers preferred small

group dlscu531ons for above average and supertor students is
: A ‘
. interesting. The above average and superior would -be the

o

‘students. mostﬁ%}kely to part1c1pate rather welf'ln such groups.

An aver31on from this method for less successful students is

'

not entirely justlfied, however. As Loban, Ryan, and Squlre

pointed out; the "slow"and'inarticulate" can also participate,

given good teaching and'a favorable”group.atmosphere.QO’

o

Y

..
-

- ~Loban, Byan,‘and‘Squire;'op,cit{; p.. 425,

- " -
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“The Panel Discussion. S e\
TABLE XLV' o |
o’ llsa’ '
TEACHER RESPONSES TO- THE QUESTION? TO'WHAT EXTENT
- DO YOU USE THE PANEL DISCUSSION AS A CLASSROOM
METHOD FOR TEACHING THE NOVEL°
Response . " Number of Responses Percent r
Always o 0 T "o 4.5
Frequently - - . o . . .0 4.5
o Occasioﬁaily o A 2 : , ) . 10 3 -
Rarely - 6L 32 2
‘ T : \ : o
Never s L 11 - . 58 1
Totals _ - . - . 13 | 100 -

Nineieen:teachers fespondeé'to this question. - Only

" a small number of the teachers who respdnded indieated that .

A

they had used the panel discussion method to teach novels'
two teachers used the method occa51ona11y,ﬂand no teachere
‘used the method.always or eyen frequently.' The large pro-

portion of the teachers, seventeen (90 percent), indicated

i 7

rare or no usage of this method.

AN
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This finding is similar to the one. for the students.

Only 13 percent of the students 1nd1cated exposure to panel

discussions and 87 percent indicated no or rare exposure to

.the method 21 ) " | S
o . " ' TABLE XLVI °

TEACHER OPINION OF THE PANEL DISCUSSION METHOD

AS A TECHNIQUE FOR TEACHING NOVELS ' -
. . : : ,., - \ | )xgﬂ' )
. Response . Number c;;Responags " Percent r
-Exceiient_ o B .} E 0' . o 5
Good ot w o 23 2
Average ' o : .: 9 R | 53 ° 1
Fair oy . 12 3.5
Poor * o 2 12 3.5,
Totalss . C17 . - 100

Y

Seventeen teachers (85 percent) responded to thls
questlon._ Surprlslngly enougn, 13 teachers (76_percent)

indicateéd that they-considered penel discussions to be average

2lpable IX.
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a

or.good. No teacher went to the positive extreme to'claim

that the method was excellent and onl§ four teacoeré 2y
, . @S g . . st |
percent) chose to rate the method in the negative .categories

. . i R

-

of.fair and poor.

-

The students did not llke panel discussions as well
as theilr teachers. Forty four percent of them rated the

< ’ Q
gmethod as average, good or -excellent whereas flfty—51x percent

rated the method as fair or poor.22

- A Fisher Exact Probability Test was then performed :
/. ' on the data to determine if a 51gn1f1caﬁf dlfference existed
between 'how often'. teachers had used the panel,dlscu551on

method and their 'rating' of the method. ‘The tentative null

hypothesis maintained that no significaﬁt differencé existed

in the two sets of data. ' Tt v : rQ\\Lo;

" The. two tables below contain the original cross-

tabulated data, and the data after it had. been adjusted to

I

satlsﬁy the two criteria necessary for tHe admlnlstratlon of

Fisher's Test.23 /év

used 184 - _ B8 ace o
‘ace - | 1. 13 |1 @a (1. 1| 2 .
o - S 0
nof b - 31 b . used ? 13 16 5
; _ S 2 1618 . . . u 1|18 °
Y ARE - 22rable X.

_ 2l'3Sée section two of thii,chapter; . S

L8}



52 N\ | S ®

- 132
The Tagles for Flsher 's Test . ‘were then consulted.zu_
The crltlcal value of d at the 05 level of 51gn1f1cance was
found to be 15u. The observed value of d was 13 Since the

¢

observed value of d 4id not‘exceed the critical value of d,
no significant difference was shown to.eiist betyeen the
tqachérs' responses to 'how often' they had used the panel

. discussion and their-'rating'’ of the-method. -
s , TABLE XLVII c -
‘'TEACHER RESPONSES TO THE QUESTION‘ WITH WHICH GROUPING .

OF STUDENTS WOULD YOU BE MOST INCLINED TO USE .

_THE PANEL DISCUSSION METHOD°

‘Response | Number of Responses ggenéenta R o
’ 7’\ /
'juperior T L B
bdve average . ' —_— 4 . 27 2.5 .
Average . | . . 7 ‘ u6 1
Below average:- - . 0, .. . 0 . 5.5
Retarded ' o 0 -0 | 5.5
- ' . .. st " ‘ ' l ’
A1l of the above = . ¢ : 0 , * 0o | 5.5
None of the above - ; ) 0 : - 0 ot 5.5 u&'
O € , o , 0 . . o . .
Totals S S s .. 100
 2%pangley, p. 297. ¢ - LT
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Flfteen teachers responded to thls questlon. ‘Eight
1ndlcated that they wyould use the method w1th superior or
above.average students 'The‘other seveh teachers indigated -
that they-would use e method with'average students. No

teacher 1nd1cated that he would use the method. for below

average, retarded, all of the groups listed, or none of the

' groups listed.

This finding was a rather decisive one. The teachers
agreed that the panel discﬁseion=wa§ a method to be hsed
wifh only the best high school siodents., Furthermore, this’

finding conflicts with tHe opinions of ;he.authorities quoted

K
in. this study.25 o

<

The Indiﬁidual'Oral Presentation

.‘ _ TABLE 'XLv'III
N +
TEACHER -RESPONSES, TO THE QUESTION:. T WHAT EXTENT -
‘DO YOU USE THE NDIVIDUAL ORAL PRESENTATION AS '

A CLASSROOM METHOD FOR TEACHING THE NOVEL?

.
i

Response = - Number of Responses " Percent -r
‘ . .

Always -0 \" 0 5
Frequently _ 3 16 - 4
‘Occasionally R 7 37 1,
'Rarely "5 26 " 2
- Never 4 ) 21 3
Totals. . ST £ 160- -

25See espeéiallyl' Wolfe, op cit., p..94. .
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Nlneteen teachers 1nd1cated the extent to which S »
they used the 1nd;v1dual oral presentatlon as a classroom
method for. teaching novels. None of the teachers had always
used thisjmethod. Ten teachers (53 percent) indicated that

thef had used the method occasionally 6? frequentIy, and

nine teachers- (47 percent) indicated that they had néver:or

Q

° . °

rarely used the method. e o o ‘ .
The student responses were sllghtly dlfferent oﬁly ’

thlrty~51x percent of the students indicated that they,had

) !

been exposed to the method while the remalnlng 64 percent ‘
lndlcated little or no exposure to the me_thod.?6 A
TABLE XLIX‘

1]

. TEACHER OPINION OF THE INDIVIDUAL ORAL PRESENTATION
METHOD AS A TECHNIQUE FOR TEACHING NOVELS

- ' . . . , 7
Response v» ' Number of Responses |, Percent - r -
Excéllent - N L 16 - 3 T
- Good T 47 Co1- ’
Average - i . - 2 11 . L
'.-" . .- oo . ) . ) , . ’ - . d o ”~ .
Faip S S 21 ., -2 .
: . 3 . . L o . . . TR Lt . .' H '
Poor L ~ i .o Sg 5
Totals . - T T lgf S “‘10q : S |
——3

N ' - . - ’ . - PRI - .
“. .o . ¢ -
7 Ie . Lo .

26rab1e XI.

B

£l
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Nlneteen teachers responded to, thls questlon. 0f 0. -

the teachers who‘responded~ T4 percent 1nd1cated that they\

ﬂcon51dered 1nd1v1dualhora1 presentatlon for novels to be ?X‘
“'u. @ " .

elther good excellent or average. Twenty-81x percenq . .

con51dered the method to be fair or’ poor., ’ ’

B £ Thus, more than twp;thlrds Qf.the teachers had\high.

. regard_for indivi ual oral"}resentationgf‘ fhe students; in

o -
.

contragt, were not so dne- 51ded in their opinions. as were

the1r teachers. Onie’ half of them (51 percent) rated thec
" V - ) ‘F-U .
method in the favorable categorles whereas the other half [CTI

percent) rated the method in the unfavorable categorlesr27
®

- - A Fisher Exact Probablllty Test was then admlnlstered'

to the data to flnd out it .a 51gn1flcant dlfference ex1sted

-

between ”how often' teachers had used 1nd1v1dual oral presen-

" tations” in thelr classes and thelr ratlng “of the method

-2 °

Againy the. tentatlve null hypothe51s assumed that no

) 81gn1f1cant dlfference ex1sted in they;wg sets of data.

1)
T

The - two tables below contaln the orlglnal cross-

tabulated data,'and the data after 1t had been adjusted to

satlsfy the two- criteria necessary for the use of Fisher's Test.

-

A

_ used 48ty L - o Dge used
Cace |11 - 3 |iw - -..; . ook 5 o 5
1% 0 - 5 | B s RECCCHER 11 |14 .
A SooC11 8 |19 T . 8 . ! 11°19
2Trab1e XII
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-

In the Tables for Fisher's Test the critdical value

@ »

of d at the 05 level of 51gn1flcance,for a=5, b= 0! ’

and‘c.= 3 was .found to be 6.28 The ’ observed vqlue’of d’
exceeded the critical ‘value of d, so “the null hypothesis

was rejected. Therefore, a significant difference has been

_ shown to exist between the teachers' responses to, 'how often'

‘ they had used fhe_individﬁaiCOral presentation method and
their ‘rating' of the method. ’

o

)

hY

TABLE'L . . e

oy T ..
“’1.

oF STUDENTS WOULD YOU BE MOST INCLINED TO USE THE e

INDIVIDUAL ORAL PRESENTATION METHOD° a

', Response . . ,Number of Responsés Percent
Supérior’ L . ~ 1 ’ ' 6 3.
1@bova average ;o 5 32 2
Average _ : S 9. = . . 56 1
- Below average ‘1 _" ' <0 e ‘ .0 6
.Rgtardéd . - - o o . .- 0 "6
N - - S : . :
All of these = o1 - SR -} - 3.
None of tﬁese' ) N 0 6
- Totgls o .. 16 . ‘ - 100
7': . " 2 . S o
. N . »
—~ — - | At
. 2‘8\ - 4 ' ’ .
Langley, p. 30%.
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S;xteen teachers out of twenty responded to this

question. Six- of the respondents 1nd1cated that they would
use the ind¢v1dual oral, presentatlon method with above average
or superior students, mine would use the method with average
lstudents,'and no one would use the method with below average
‘K : or retarded students. One teacher would use the method wt:h
all these groups whereas no teacher would;use.the-method.with.
none of these groups. . . o b

The teachers agreed that the 1nd1v1dual oral presen-
tation is best suited for the 1ntellectually talented 'the‘
average, above average, and’ superlor. " But all students need

1 °

.some degree of help in masterlng these aspects of oral

language. "artlculatlon, dlctlon, usage, tone of voice,

and tempo of speeoh‘"zg"The individual'oral érésentation is

one such way by which to provide students with this opportunity

<

~,  for improvement. -, i : .-

:
L3
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N Role—Playing“ 2
TABLE TLI
" *° TEACHER RESPONSES T0 THE QUESTION: TO WHAT EXTENT Q
- . i : . /—ar
DO. YOU -USE ROLE- PLAYING AS A CLASSROOM METHOD '
. . FOR TEACHING THE NOVEL?
Response, " Numbep of.Responses .  Percent - r
Always . S o0 : .0 5
Fréquent;y | o .3 ' .15 . 3.5
Occasionally o ’ 5 - : .25 2
‘ " Rarely* . 3 . e . 15 3.5
Never . .. . g o ISR |
‘,Totals' . ‘ © 20 - L ‘ - 100 -

All of the teachers replled to thls questlon. No teacheé
. indicated that he’ always used role playlng as. a method by wh1ch
‘to teach novels. Forty percent 1nd1cated that they frequently
or occasionaliy used, the method, and 31xty percent 1ndlcated :
-that they havefnever or rarely used the method |

A comparlson of teacher arid. student responses showp

a marked dlfference.. Among‘the teachers, fopty percent had

,\



.Ithe'method for novels and forty percent had not.

"used the method for novels and sixty percent had not used

it.. Among the studehts, sixty percent had been exposed to .

30 " e

139

propcrtions were reversed.- This dlfference may be attrlbuted

to at least two factorS'n These students have been exposed t
"&-

other teachers during thelr high school experlence, and all
the teachers of llterature responded whereas only some of th

students 'answered this questlona The qdestlon of valldlty

is also a factor here. .

-

? ; , TABLE LIT -

(e]

e

- -

TEACHER OPINION OF . THE ROLE-PLAYING METHOD—/r
AS A TECHNIQUE FOR TEACHING NOVELS

~ Response - « . Number of Responses Percent r
. Excellent - . 2 - - 10 y
"Good S W ., - a0 3
Average : SR 8 o TS 4o 1
‘Fair . T 1 2
Poor e o1 s T s 5.
Totals . _. T 20 ST 100 e

t ¢ N e

&

All 20 teachers responded to thls questlon. Seventy'

percent of the teachers agreed that role -playing was either

[N

" 30Table XIII. . - -
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.popular one on all fronts.

140

. . LN ) . . .
. average, good or excellent for teaching novels. Thirty

percent scored the method as fair or poor,
Although.a large percentage of the‘teacﬁers (70
percent) -ranked the method highly, an even larger proportion -

of the students (80 percent) gave the method the same hlgh )

: ranklng. The responses of the teachers relnforced the

opinions of the students and the enthu51asm of wrlters such

31

as Joan Magers and Charlotte Epsteln. The method was a

&

A Fisher Exact Probability Test was:then~apblied to

the data in order to determine if a significant difference

e;isted between 'how often' teachers had used the rqlerplayiﬁg

'method.and their 'rating' of the method. The tent tive null -
' hypothesis assumed ‘that no significant diffe;ence existed ip

the two sets of data.
The two tables below contain the original cross-
tabulated data, and the .data after it had been adjusted to

satisfy the two criteria essential for the use of Fisher's

Test:ag :
used 1884 - - 188d used”
ace |5 . . 9 [i.. . 2R |y 2
2282 2., 4 § L ace .9. .5

7.~ 13{20 - - . - 13 71 20

L4

. » . -
.31Table XIV; Magers, op. cit.; Epstein, op cit.

323ee gection twoAS; tﬁis.chapter.'

.

,
N : ‘ .

.
. ’ L gw
cL
.
.
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In_the Tables for Fisher's Test the critical value
of d'at the .05 level of significance for.a = 4, b = 2, and

c = 9 was féund to be 30.33

The obserbed value of d was 5.
Since the oﬁsérved value of d did not exceed the critical value "
of d, the null hypothesis was accepted. No significant
différénce has been shown "to exist between the teacher responses
tq_'how<often' they had used'tﬁé rolefpiaying method -and their

. . )
'rating' of the method. _ .- : .

4

TABLE LITII

TEACHER RESPONSES TO THE QUESTION: WITH WHICH GROUPING
~ OF STUDENTS WOULD YOU BE MOST INCLINED TO USE

.THE ROLE-PLAYING METHOD?

13

Response S Numbef of -Responses - Percent o
Superior , . 0 ' - . 0‘; 6
Above ‘average _l - b L . 21 3.5

’ Averaée o o - B , : 32 "1
Below aveﬁége.' 5 26 2
Retarded 0 ’ 0 6
All of these 1 21 3.5
None of these 0 . e 6
Totals L _ 19 - © 100

]

.33Langley, p. 300.
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Nineteen teachers out of twenty indicated the group= -
.ing of students which they would be most inclined to use

' the role-playing method with. - No teacher indicated the use

of.this method with students at eithe; extreme end of the
educatioﬁal ladder: the supérior'or the .retarded. _The
teacher; felt that the method was appropriate. for the ﬁiddle
group of students: four teachers would use it ﬁith the above
~average, six teachers would'usé it‘wifh the ave;age, énd five
teachers would use it with the below average. 'Fqur teachdrs
woﬁld use rolefpiayiﬁg’with éll of these groups whereas 'n
teachers'WOle be incliﬁed,to use ‘the method with.nbne-qf

‘these -groups.

The Past Use of Classroom Methods .}\\

9

' TABLE LIV

TEACHER RESPONSES WHEN ASKED: IF.YOU ARE NOT USING .
‘ ' THESE METHGDS NOW, HAVE YOU USED. '
ANY OF THEM IN THE PAST?

Method - Yes ~ No No. Percent . o
' o ' ' Res. ' . Res. e
' Lecture - i3 - o 13 65 -
Large Growp ° . 13 o - - 13 65
* Piscussion - . . :
Small Growp . ° 13 - . 0 - . 13 . ' 65 ]
Discussion - " LT . o
- Panel Discussion 7 10 .17 _ 85 A
Individual Oral . 14 .2 16 80 2
Presentation : B L . :

Role-Playing 8 .. 6w 6 . 3.
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The teachers were then asked to identify afly of “the .-

-classroom methods which they had used in the paét but were not

-

using now. No single method elicited a 100 perderit response

from the teachers. When they reminisced about their past

‘experience with teachiﬁg nbvelé, they re.called, the individual

‘ ‘ (

. oral presentation, the lecture, the large group discussion,

and the small group discussion as methods which‘they had used
mostly but were not using now. Role-playing was‘ used slightly

more. often than not used. The most un'popular method of all,
panel discussion,’drew a 'no' from eighty-five percent of the

w . _
r r

teachers. . . ' oo ~

. -7 TABLE LV - ’
" TEACHER RESPONSES CONCERNING THEIR REASON FOR '
' DISCONTINUING THE USE OF ANY OF | :

* THESE CLASSROOM METHODS

R
Response LECT 1@ S  PD - I0P R
a. Student participation low, - 3 .0 0 ' 4 - ’_ 2 2
. b. High failwe ratedin 0 . 0 ‘0 - 0 0" 0
- literature S .
c.Method too mechanical . 2 0 0 2 . 0 0
d. Further edtication changed 1 0o -3 c -0 .0
my philosophy ' : , . _ '
e. Further experience 1 .3 ‘1 .0 - 0 2
f£. Both (d) and (e) 0. 0o-" 0 0 o o
g. Favors flexibility - "0 1 0. 0 2 "o
‘h.. All Of these 0 0 0 0. 0 o0 .
i. None of these 0 o0 11 0 "

-
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Most teachers. were reluctant 1to_indic;atue a reason for
discontinuing the use of certain classroom methods. - A p'osésible.' ,
. L. . ’.' . ) !
explanation may be that many. teachers had not used some of the

methods listed for the novel. It 1is also possible that the

‘teachers u51ng certaln methods found them successful and did,

. not change them.’ The most notable-flgures indicate that

. % B LI
* lectures and panel discussions were discontinuéd by some

_ this data.

teachefs because of low student p’artici‘pation' large group‘
discussions were dlsrega"a'ed because of change in phllosophy
as - a result of more experlence, and role-playing was not

utlllzed .for reasons not specified. Since the teacher response

-was low, accurate observations cannot be laegitimat‘elly made on

THE STRUCTURE OF THE, UNIT ON .THE NOVEL

.An English Methods Course as a Guide

° 87
-

TABL;: LVI - °
TEACHER RESPONSES WHEN ASKED: - HOW HELPFUL DID You
TIND YOUR ME 1~} DS COURSE IN ENGLISH EDUCATION

. FOR STRUCTURING THE UNIT ON THE NOVEL?

4

Respon'se . Number of Resp_on'ses _‘Percent Cp
Ex’tremel‘y helpful . . -3 21 3.
Of some help - ‘ 7 50 .1

AL S :
Of very little help . % . ou 29 2
-0f ‘no help at all : 0" 0 0 R

Totals | | . 1w 7 100
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a
’

The methods course has always been regarded as a

'guiding light' in the preparation of high school teachers\?r
1./

the task of teachlng the1r~ subjeot to teenage boys and g:Lr
When the Engllsh teachers involved in this- study were asked
to assess their methods course, 14 of them rleslponded The
‘other teachers did not respond since not all of them had done

a methods course in English Educatlon. Ten teachers found

!

‘their course either of some help or extremely helpful. Four
_ teachers felt that their course was of very little help. All
teachers felt that their course was bhelpful.t'o some degree.

Since 71 percent of the teachers who'resPOhded.ha’d' :
p .

fo”und their methods course hélpfui fo'r- the n.ov'e.l, it is logical
to- deduce that a methods cdurse is a necessary part of the
preparatlon of hlgh school English teachers at the un:.versrt:y
"level. Some teachers w:Lll use the ideas presen'ted some.will -
not. However, it would seem loglcal to assume that an exposure
to the »1deas of -profess:.onals -in one" s spec1allzat:|.on 1s a.

luxury which no teacher ought to miss. The methods course 1n,

English Education - should be regarded by the Engllsh teacher' as
the first ‘step-on a continuum leading _towards profess:.onal:.sm.

‘As Hook remdrked: ' . L ; . o A
- ) . - - -, .

Y

) The capable teacher is also a profess:Lonal 'in his

outlook. “That means he wants tpo improve the profession,
help otheHs who are in 1t bmng other capable persons - -
into it. ) . .

L4

€ . ! .D

-3”J N. Hook The Teach:mg__Of H:Lgh School Engllsh (New York
The Ronald. Press Company, 1955), P. U4, , .

»
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Curriculum. Guides .and Materials o .

‘ ' . D
. SO

SO TABLE LVII .

' TEACHER REACTIONS TO CURRICULUM GUIDES AND MATERIALS -
. FROM THE DEPARTMENT OF EDUCATION FOR

ot . STRUCTURING THE UNIT O THE " I‘\L(:)\VEL

Response , Number of Re Tpon's‘es Percent r
Extremely helpful B ) 1 T .5
" 0f some help - .10 ' . 50
0f very little help S 8 . . uo '
0f no help at all . - - 1. | 5
Totals o 100 .

-

: '.I'heu Newfcpundiaﬁd Departmeht of E&‘ucation hae',‘e fql;*. many 7
years ,"pro.vided all h:/i.gh school te'.\ac}‘me'rs' in tﬁe pt\ovince with
currelculxx'm guideé 'ahd materiais for the teaching of var;i'ous
high schoo.l. subj'ect‘s. " Some of these guldes ‘have been helpful,
others qulte elaborate and no,t too helpful All 20(’teachelr's_ !
J.n thls study reacted to 'thlS 1ssue. HOWever, no major
consensus was reache\d Eleven teachers (55 percent) regarded. .
the ‘c:ur'mculum materials in Engllsh as helpful to some degree.

- Nme teachers (45 p:‘rcent) consmered these ma‘temals to be )

g

of very llttle help or of no help -at all. ‘



These dat'a indicate i:hat teachers" Were‘ not overly

happy about recelvn.ng detailed teachlng materlals telllng

D

them all about their subj ect and how it should be taught. As.

. teachers become more professional, even more disenchantment

can be expected toward this view of what a teacher should

‘know in order to teach his.subject. These materials were

o

designed to serve the poorly trained teacher and will, in all

probablllty, be used dlfferently by the professional Engllsh

teacher.

<

The Unit in Comparison with other Literature Forms

*+ TABLE LVIII. -

o

'TEACHER OPINIONS REGARDING THE DIFFICULTY OF ORGANIZING

A UNIT ON THE NOVEL IN COMPARISON .

WITH OTHER LITERATURE FORMS

(4
-~
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N

ES

Response Number of Responses Percent r
Much more difficult I ... B . 3,5
. ﬁ . . P “‘ » : i -
S1lightly more Qifficult . - = ., 6 ' T 32 . 2
About the same - o B 5 o, . . - 68 M
Easier - e oL - 3.5
-Tofalé ) L oo 19 ' ~ 100 <
< . L" . . - . . -
[ N ’
r . 7 .J‘ '/. ’}‘ -
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‘on the novel in comparison with the other iiterature‘forms.

€ . . Thefunit“on the novel is only one part of an entire

llterature program whlch an Engllsh teacher must prepare each

year. It was thought relevant at thls p01nt to find out how .-

°

difficult it was for an Ehglmsh teacher to structure the unit °

)

. Nlneteen teachers offereq oplnlons concernlng thlS

- ARV P o
L)

"~ issue. A majorlty of the respondents /(58 percent) agreed that.

: f
. the chore of structurlng the unit for the ‘novel wTs about the

same as tﬁat:for any cther literary form. Thlrty two percent

con51dered the task to be sllghtly more- dlfflcult, five pepceq}

. r .

- 1u8

much more dlfflculta and flVe.percent easier. v :
T ’ L ’ 'J.
The Reading Factor - )
: - — . \ N - - ‘ 1
. TABLE LIX ) '
' THE AMOUNT OF ATTENTION GIVEN BY TEACHERS
»TO  READING SKILLS. ;NGQREPARING THE |
‘ - .+ UNIT ON THE NOVEL D '
- _ Ve ) . ; ‘ - A
. [N E‘ ’ 9 .‘L_:
- Response  ° Number cf Responses = . °Percent- o
= : B . '. t. R - : !
A great-deal 8 : . 40 2
Some ] ; w10 : 500
Very little: - . I T 5 3.5
None’ - ! A .5 ‘ ﬂ:'_3J§
: . . 4§ RN . ' ' ' s o
Totald - NN 20 v L Sowg .
‘ 1
., ‘ o @
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‘ . ‘The unit'on'the ndvel, like all other units -in
. .“ . Q‘ ) . -‘ ‘_ .- ‘.." LIS u
- literature, should be’ concerned with the further, development

of'thé skill-of reading. A novel,is usually longer than most =
-llterary formS'and in order to read one qulckly and percep—:

thely, a- student must ﬂhve a reaspnable amount of control
,over the_readlng process. To be able to_read with speed and
“comprehension'is essential iffa student &g to become a good
"reader, that 1s, one ‘'who reads many books and reads them’ w1th

qdlscrlmlnatlon. However, a teacher need not H§ a spe01allst

e é

. to teach these -skills. As Stanley E._Dav1s~once remarked:

- . 8

¢ ‘ An instructor does/nOt need to be an expert in

; the téaching of "reading in order to helpxstudents to
read bettgr at the same tlme that he 1s .covering course
© dontent. - :

4 .
0 - IS

All teachers, 20 out of 20, indicated.theuamount df T
attention whlch they1gave to reading skills in thelr preparation
of the unlt on_the novel. | Only ten percentlggught very llttle
ofﬂnothing'aboﬁt reading. The result may be attrlbuted to
the rising awareness of the readlng problem among many of P
'today s hlgh school students aﬁé the efforts exerted by o
educators 1n thls prov1nce to prov1d% teachers W1th a ba31c
understandlng of the- readlng problem, and“how to overcome many -

such problems by teachlng readlng in conjunctlon with the

VaI‘lOUS contént areas. ‘

"\ .o N
) .

X

35Stan1ey E. Dav1s, "High &chool and College Instructors

Can‘t Teach” Reading? Nonsense!" Teaching Reading in High School |,
ed. Robert Karlin, (Indianapolis: Bobbs-Merrill, 1964), p. 320.
- X o . . U B _
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. ) " TABLE LXA‘
s ’ Co .' 3
. THE AMOUNT OF ATTENTION wHICH TEACHERS THINK SHOULD
.oy . &
' T ' BE GIVEN TO READING SKILLS IN PREPARING ) e

- ' - ' ”

.THE UNIT oN THE NOVEL -

Q

g ) ¢ ‘, . ’
T v i

Response . '’ Number of Response%<i Percent- | r
A great deal - S T ) 70 1
Some - . . ; . "6 ,_ Y, - _é
None ' I | SRR} _.t B .0 - 3,8
‘ DOnJ't know . - 0 N T W
¥ g . _— . .
'To*géls‘ o ‘ 20 - 0 100

) Again, 100 percent of the teachers.responded to this
. T . _ R
qheétlon. The result was, decisive. ’All 20 teachers agreed
o .

that some degree of attentlon should be glven to readlng skllls

'

in preparlng the unit. Seventy percent malntalned that f_- toe
con31derable empha31s should be placed on 1mprov1ng readlng
Whlle 30 percent agreed that some attentlon is necessar;.

P A Flsher Exact Probahﬂlty Test was then applied to
the data to determlne whether there was any 51gn1f1cant

d;fference between the amount.of attention which the\teachers

.gave to reading end the amount which they thought should be _f

given to reading. ,The'categories'infTable LIX~werefcombined
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-TGF'tbe,test.‘ ‘A great deéal' and 'some' became.XlJand 'very
- 1ittle' and 'none' became Y1. The categories in Table LX

were also combined. 'A great deal' and ‘'some' became Xzﬁand
. -~ '.' ‘.

»
.

'none' and 'don't know' became'Y,. The tentative null

hypothesis issumed that no,signiffqant difference existed in

“the two sets of data. A o
The first table below contdins the original ﬁata; and
the second table contains. the daﬁé after it had'beep adjusted

" to satisfy the first‘éritefion for Fisher'S'Tesf:36

J X, "1 ) ‘ L : Xz Yo
"Xy h7 2 19 oy 2 0 2
Y, {0 0 0 X 7o |17
17 2 119 - 13 0.l19

°
A

Hoﬁever, the sec&nd C;Eteéiopg%annog,be'satisfiea:37
.fThis.is'because é»x'd =0 and'b x c = 0. :Tﬁereforelg xd =
'b.xic.- Oﬁe of thg rules for‘Fishef's Té;t.maintains that if k
axd,= b'xfg, the téble shows. no. difference df association

between the two sgté Qf observatidﬁé..'Thefefore; éhe.null:
h&pofhgsis'is gécepted: ‘No significant diffefencé‘éxist§
between the ;eaéhers5 responses* in Tables LIX and:LX.

y e N
[ . . .

v’ .

"+ 3%5ee section two of this chapter. . ..  " .

Tipia. T T
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Student Needs, Asplratlons, and Interests
TAELE LXI ~
TEACHERS' METHODS OF CONSIDERING THE PARTICULAR NEEDS
ASPIRATIONS AND INTERESTS OF INDIVIDUAL )
' STUDENTS BEFORE -SELECTING NOVELS

. ' - .. ' - : . . £,

Response’ . Number of Responses . Percent r
Attitude Test : - -1 . 7 T irsT 0 s
" *Pepsonal friendship B R Y T

" with the students o o : : : -
Cumulative Records. L ' -1 N 5 4,5
Questionnaire 1 o -0 S BRI 6

" A1l of these . < L. . . T 20 i3
None of these S 5L S s L. 2
Totals - - © a0, - 0 100

-

All 20 teachers responded fo this item. ' ‘Forty-five

‘percent"indicated that they determined the:particular:needs, R

asplratlons, -and 1nterests of thelr students by means ofrpersonal“ ’
frlendshlp WLth the students Just one teacher (flve pemcenf)

used attltude tests and one teacher (five percent) used cumula-

-

" tive records., No teacher used only the. questlonnalre.- Four

']

teachers (25 percent)_used all these,methods and flve'teachers
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.\’ ) ) ‘
(20 percent). used none of these methods.

| The Newfoundland Department of Educatlon suprlles a-.
nunber of novels which are requlred for regular study for g
each hlgh school grade each year. However, a fair degree of
scope ex1sts for the 1nd1v1dual Engllsh teacher to select i
novels approprlate to the students in his or her class Brett

and Crocker ‘have’ gathered much relevant data whlch would assist

TN

any Engllsh lxterAture teachers in maklng such selecta.ons-.3.8 b
. The Flexibility of the.Literature Syllabus ,
, A ’ ¢
f TABLE LxIT - .
ITEACHER OPINION REGARDING THE FLEXIBILITY OF THE’
LITERATURE SYLLABUS FOR PERMITTING THE .
INDIVIDUAL TEACHER TO ORGANIZE THE T
UNIT ON THE NOVEL ‘ '
Response_ : " Number of Responses : Percent -'t r'
Very flexible - | B R T -
Flexible r L 12 ’ o . 63 Lol
Partly flexible . =~ .~ 4. . 21 2
Rigid LT | R S IR 1
Very rigid . = - R .0 o -on,
o o ' o » R
‘Totals . . - S19. T U100

~

..38Brett, op.cit., Crocker, op. cit. - /
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A total of 19 teachers offered oplnlons on this issue.
'Twelve of those teachers descrlbed the unit as flex:.ble, .
four as partly flexible, ‘and t}}re; as very flexible.

‘Teacher; generally were'satisfied that the aﬁount of'.:
- gcope priovided in'fHe literature syllabus enabledﬂﬁhem to
'select"otHer novels if they‘choee'to do se ‘ No more than
two novels were prescribed for the school year 1972-—1973 by
the Department of Education. nPlenty’of'scope thus .ex1sted
for the initiatioﬁ and dev’elol')meht‘ of a guided reédi.ng pr'og.rta’m

"which could include the novels prescribed and a wide range

L]
1

of othérs.

/’é The Planning of Literature Units
. TAIBLE XIIT | -

“ ) ‘ HOW THE TEACHERS DESCRIBED THE PLANNING OF " LITERATURE

L.
’

UNITS IN THEIR RESPECTIVE SCHOOLS

r

a

Resporise ‘ © Number of Responses- .  Percént - J‘; T
Individually by each -~ Co16 . : 1
teacher . ' L Co
cOoperativéiybyall . 0 . 03

: : teachers of literature.
Individually but in con= .., . 3 ST 18 2T
sultation with the other . ‘ . - ‘o
é?teachers of literature .
. ]

No planning as such | - = - 0 oo 0 ;3.5

Totals ! s 19 v 1o
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Nlneteen teachers indicated the manner by which
llterature units are planned in thelr respectlve schools. A
51zeable 8y percent..of the teachers prepared their own units
inxliterature individually. :Three other teachers (lS percent)
prepared their .units 1nd1v1dually but in eénsultation with

" the other literature teachers in thelr school In no cases
dld all the llterature teachere.ln a school prepare the unlts
together. Also, all the teachers indicated that eome planning

was done for ‘their literature units ' h

Ind1v1dual effort in thls area is in the 1nvest1gator s
opinion a good thlng. However there is ‘a deflnlte need for
rjfEngllsh teachers to gé&rtogether ‘more and talk more in terms

of the Engllsh Curriculum for thelr hlgh BChOOlS Literature

unlts can then be developed by the teachers utlllzlng fully -

‘both 1nd1v1dual and cooperatlve effort. This would be especial—

1y good ‘for the unit on the novel 51nce there are many 1ssues
and questlons wh;ch teachers must work out cooperatlvely, and
many tasks which -~the one teacher worklng Lnd1v1dually can do_.

-;:~ best. | -

. - -
wt .
M
. ' T
«
- - »
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Time Devoted to The Novel

.\'
-TABLE LXIV

o

THE AMOUNT OF CLASS TIME WHICH TEACHERS . DEVOTE -

TO THE UNIT ON THE NOVEL EACH YEAR/)//

’

]

! - )

Response Number of Responses ', Percent. Cp
: ¢ . - .. , . - N
< \ . : j ’ . »

Less than.a month - N ] 3 - 15 - -3
About -one month : "1 s 30 2
‘One - tﬁo»months - o 9 L o 45 R
More,than two months - - o2 T . 10 . S
. Totals s g 20 : - 100.

X h'.:uAli 20;teachers indicated«the amouht of class time which¢:
\_‘they devoted to the novel.eachqyear. Nine teachgrs (ds.percent?
s1gn1f1ed that they used between one and twopmonths-oficlass,

time whlch they devoted to the novel‘each year.., Onlf*tWo
teachers (10 percent) used more than two months.' S;x teachers
(30 percent) spent about orne month and three teachers (15
",percent) spent 1ess than one month. ‘ .

Thls flndlng indicates “that 75 percent of the teachers

-

'spent e1ther one month two months, or sdmewhere between one

and two months of class time for novels. Thelr students also
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¢

'wgaVeﬁa number of intéresting answers to the questioﬁ of time.'39

Forty-six percent of the sthdént were satisfied with the
. amount of time which.their teachers had devoted to novels
whereas close to forfy~percent decided that more-time should

be spent on novels:.,Only ten percent of the students wanted

1

_ less time spent on novels. As indicated earlier, one-student

even remarked that "75 percent of the literature course
P ) g . ke
40
L

e, ~

‘sliould bBe novels.

. The Reading of Novels Not Prescribed
: ™1 g - —

Y

TABLE LXV
¢

TEACHER RESPONSES TG THE QUESTION: IN YOUR UNIT ON
"THE NOVEL, IS. PROVISION MADE.FOR STUDENTS TO
READPCERTAIN NOVELS OF THEIR -OWN CHOICE?

s
*
’

4

Response o Number .of Responses Pércent r
Always - ] 7 T35’ L2
Frequently . - - RS N+ A . } 50 1
Rgrelyin - ' o DR T . ,ﬁ .5 4

- Never © e T2 o ' 10, 3

[

. . )
39rable XXIIT.
“Osee section seven of chapter four. =~ . -

. .
‘.. - .
. . f . “
. « - - Lo * -

id . ¢ e ;

" . . . -
. . N . : ' 4

. s ' . W L ct
. . v ..
P . . - - - . . R '
. R . - R . . N
v ’
. . .
.
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A1l 20 teachers responded to this .issue. Eighty—

five percent indicated that their students were given this
» ’ ’
freedom frequently or aIWays; Only fifteen percent 1nd1cated

<«

that they never give students this type- of freedom.
‘The students, of course, dlsagreed w1th thelr teachers.'

Thlrty-flve percent of them malntalned that not enough

[—

prov131on is made for them to read other novels not prescrlbed.
Only 22 percent agreed that.adequate provision for this extra’

reading was available. A large nhmber,'u3.percent, did not

respond to this issue.

- Here, then, is a crucial problem in the struétnring
" of the unit'on‘the novel. The teacher must, in one way or
another,'account for the many, many novels which are applicable:i

'

‘.to the student age- group which he teaches each school day
Should he include some of these novels'> many of them? or none .
of them?. Should he make such dec151ohs hlmself or should he

'let ‘his students decide?

Whatever his declslons, he cannot av01d the fact that
today s adolescents are being confronted with .many soc1al,

emotional,'psychologlcal,'and.51m11ar problems,'most of which
are'thoroughly explored in.young adult:novela. As Tom Finn
observed: ", . . ' I

. 4 N

Abortlon, premarital sex, homosexuallty, draft
,..resistence, "ripping off;," use of drugs, and all sorts
.of- anti-establishment behav1or are ‘taking place between.
.the covers of , would you belleve 1t, the 'yourig adult
novel? :

$ ~+ HlTom Finn, "New Young Adult Novel: How Will the' Schools

Qiﬁpdle It?" Phi Delta- Kappan LIT (April, 1971) L70-472.

N e

v'4
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Today's students’ are often Jooking for this type of ~

material whether it is ﬁndergroﬁnd or straight and they will oo
[« + -

give utmost attentlon to it wlth or w1thout thelr teacher s
approval. It is- probably time for Engllsh teachers to take
'flctlon for what 1t is not for what it should be. This would A
‘mean structuring the unit on noJils to cover fiction of all
klnds. However, the need for dlscrlmlnatlon still exists but

the‘teacher should not neglect to expose bdth the good and .

the bac in fiction. Then the student will not feel that certaln

- ¢

types of flctlon are belng w1thheld from hLm for reasons Whlch

o

are not made clear to him. Thls problem is not an easy one to . .

o~
W

’

solve when ‘one is plannlng to teach _novels. But it is one
N
wlich every teacher must, 1n one way or another, come to grips

P

W1th.

o

o : . ‘ ‘ - -
" The Schools' Supply of Junior and Teenage Novels Lo

TABLE LXVI -

" HOW THE TEACHERS DESCRIBED THEIR- SCHOOLS' SUPPLY OF
~ JUNIOR AND TEENAGE NOVELS IN RELATION TO THE
READING INTERESTS AND NEEDS.OF:TODAY'S
" HIGH SCHOOL STUDENTS ‘

Response

Number of Responses Percent i o
- Txcellent R IS 3
. Adequate . . 8 40 1
‘Unsatlsfactory ’ ' . A ' o - 35 2
, .

Poor | - S 10

s

Totals ~ ° 120 ) 100
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. . N . , . s - "-.“ "“ :-“'.
Agaln, all 20 teachers answered thls questlon. "Fifty=-

flve percent«of the teachers malntalned that thelr school had
: elther an excellent or adequate ‘supply of junlor and teenage -

novels Forty-five percen cons1d§red their school's.supply"

to be satiéfacfoﬁ? or ﬁoor. ' : ' o o

As 1mp11ed in the qaéstlon, a school's supply of junlor'

and teenage novels should prov1de for the readlng 1nté¥ests

Yol

and needs - of today s adolescents. ghls'means that a wide

variety of novels should be available to students on a Wide

.range'of topics‘and issues, past' breseﬁt —ahd futare; :The'
old artlsts and the new, the great ones and the lesser ones,.v
and writers from many different countrles should be avallable.
Ideally, there shduld be sc1ence flctlen mystery, adventgre,‘
romance, and whatever other novel type whlch a stude{x};l_niight,o
‘have in mlnd g Slnce 45 percenf of the %eachers considered
the;r,schools' supply tg be dasatlsfactory or poor,'there is 55
-definite need to get novels into higﬁ'scﬁeols-for students’td
read. ' This pfivilege should-noa.be’denied any>high,school‘

student. . BT .. - ' T : . P
" AREAS oF EMPHASTS

-

The unlver31ty Engllsh coubsj: on the novel as ‘an .art
; f'form explore a number of dlstlnct catlegories into whlch the

greatest novele of. all tlme have been carefully fitted." It

, 0

was of interest to the investigator td determirie to what extént . -

v F

‘these -glassifications of novels were being pursued in the high |

P
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e schools selected for this study. Table LXVII shows ‘the

responses given by the teachers. concerning this question. .- -

SR The columns in the téble,may be.reaé By méans of the followiﬁg
key: t | - ' o |
a = dealt 'with in class in some detail.
b= ‘dealt with-in.class.briefly.
R .o = given in.aééiénment topics. ' )
: . d-=‘mentioheé for individual reading. . h
~~5,  A § = no? considefgd at allf‘ v 1o - St
T , , L _ ]
e - ... TABLE LXVIP
AREAS OF EMPHASIS IN THE TEACHING OF HIGH SCHCQL:NévﬁLS‘
, Novel Classification'.- - ' a b c 4 .-e  Total i Peroenf
’ - : ' '. . :,_’. o Besr B -Bes:,
' : The'ﬁistory of.thé English novel 17 G,Q?.Q 1 10 - 18 . 30 __‘ .
The history of the American novel '0.© 4 0 1. 13 18 © - 80- .
" Canadian novels o ‘15 g. 2 ;o _.13” - " 90
‘,::3*‘ " Newfoundlard novels A - "2 0 s 7. 18 ) 95
T e Romantic novel S '  "3 o S0y ‘li : fiB . 90 - .
. 'i'he Victorian novel . - . 1 .1 o 3. 13 " 18 e 1
The Gothichovel: . . o o o 3. 15 .18 80
for’*ei'g‘n’nno’v.els in translatiori o o0 0 ‘g M. 18 90 .o
’i?he pstholggicallnovel' ‘ 5 5. 0 ‘ 2. ;7 - i9~ . g5,
‘.ifi Thevsffean?of—comsciousﬂeés néyel;‘ 1 6 1 ,1.;' IR ::18- © 90,
T e history of the juniormovel . 0 .2 . 0 0. 1§ 18 w0
’ . .
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It is obv1ous from the data 1n Table LXVII that none

v

of theSe c1a551f1cat10ns of the novei was belng pursued to

t

any - great extent ‘by -the hlgh school teachers. The majority.

*of'the"teachers sélected the 'not considered'at all"category

for. each itém." Only Newfoundland novels ‘and the psychologlcal
A

-novel were dealt w1th in class in some deta11 by flve or' more :

‘B>

.teachers. The hlstory of the Engllsh novel, Canadlan novels,

,'the psychologlcal novel and the stream-of—consc1dusness novel

',these aspects of the novel one ‘only was con51dered in a551gn--

,novel ‘as a éoss1ble toplc.‘ Only Newfoundland novels were’.

_1nd1V1dua1 readlng.~ : ' '—_‘.. :

© area of'the,noyel, . o \

.:were dealt w1th brlefly 1n class by flve _or more teachers.~;df

ment tOplCS; One - teacher a551gned the stream-of consc1ousness

-mentloned to the students by flve or more teachers for

Most teachers gave llttle ‘or- ' no attentlon to these

-
Eleven bas1c cla551f1catlons of novels.3 It is the 1nvest1-

gator s oplnlon that all Engllsh literature teachers shoild be

%

_thoroughly famlllar wlth all of these toplcs and by some meansf

-

‘make hlS'students ,aware of such c1a551f1caflons. Ehls does -;"

-

% a

" not mean*khat the hlgh school student_should be made to do e

unlverslty workw' It does mean, however, that English. teachers
-0 :

) have a profe351onal respon51blllty to make students aware of

'the p0851b111t1es for 1nd1v1dua1 readlng open to them in the

162 '
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. .+ . EVALUATION' FOR THE NOVEL - e @

c o ’ Nearly all writers®of textBooks for Engllsh educatlon

contlnue to empha51ze the dlfflculty of evaluat&gn 1n lltera—
- S ‘

ture.' This dlfflculty is extremely great. for the novel. ’

When a_ student reads a novel and undergOes w1th the characters

n . s

the psychologaoal, emotlonal and soc1al experlences whlch .

they undergo,,he 1s der1v1ngvfrom the no@el the very best type

» »

of exper;ence that any literature can prov1de. If An-Engllsh'
v
teacher could assess thlS experlence which the student undergoes

whlle hekls readlng, then evaluatlon in literature would be an

easy task Slnce thlsltype of evaluat;on is almost 1mp0551ble,

Engllsh teachers can evaluate only manlfestatlons of thlS ‘

A

.expeffence by meanilof tests, as51gnments, book reports, and

3
- I3

51m11ar dev1ces.< Such evaluat;on can-never be as good as 1t
|- / P . .
should be for the 31mple reason‘that it. .cannot measure what

¢ ¢ T

o ought to" be me%sured the_real,impactgof thefnovel on sthe

N o

stud%nts.,. L . - e ‘ ST

s o o - .
t - . & »
« ’ -, ’ ¢ .
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. The Experience Which Cannot be Measured T S R
"..‘ 'v‘ ' ' - ‘ : \J,
- ’ " TABLE LXVIII .
, TEACHER REACTIONS' TO THE STATEMENT; WHEN A STUDENT
©" HAS 'COMPLETED A UNIT ON'THE. NOVEL, FHE ESSENTIAL
. " PART °OF HIS EXPERIENCE CANNOT BE|EVALUATED
e L . - ‘
s Response Number of ‘Responses Percent ol .
Strongly agree C ' L L. o.20 3 Hé@
" Agree . }’ /?‘\\’ . | | STk - 1
: A . . ,
) Diéagree ' e : 5 ° . o C 25 2.
Strongly disagree SR . ' T 5‘  -5
No ‘opinion . . . : i 2 ':‘a o 10 b -
_l' ' ) '0‘ . o
! Totals L L 207 L ' 100
L ) . - ¢ : .
'\‘ . .L' L’ L ",l.ﬁ

‘Table LXVIII.

. student's experlence 1n novel study cannot be: evaluated

] AllﬂZO_teaqheﬁs_reapted to"the .statement proposed in

" Twelve tedchers indicated that they agreed or |
stfongly agréed with the idea that the'eSSential.part of a
Six e, . 7 ')""

< 1
¢

teachers dlsagreed or strongly dlsagreed with thls statementﬂ

Two teachers offered no oplnlon.

l-

‘,."' . This flndlng 1nd1cates that 60 percent of the teaehers
were aware of the)ma]or dlfflculty ﬁn evaluatlng student progress‘}
: Do I R ~
‘ L Y !
. f o - . L



.for the novel as'a form of literature. It alSo.inicates
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" that 40 percent of the teachers did not agreéﬁwith this state- .

‘ment... These' teachers ﬁpnstltute a group w1th phrlosophles

whlch dlffer from those of leadlng Engllsh teachers and !

‘

educators. "Their view of evaluatlon_constltues an educatlonal

preblem wﬁicp exists in the area of English- education and which
b . ' . .
will, in all probability,,continue to exist until further '

dr

tralnlng, experlence, ‘or careful counselllng changes their

‘ perceptlons of what is 1nvolved in eValuatlon in English

’.llterature.

n"a. S ' TABLE LXIX

7
TEACHER OPINIONS REGARDING THE BASIS ON WHICH .
EVALUATION . FOR THE NOVEL SHOULD 'BE DONE L.

: _..':"n{l-. A \ " . ‘ N d
T 8 - o
"}ﬁ"!{ ’ ’ o © o s P
,Response + .+ .+, . . Nimber.of Responses - Percent - . 'r
" Partly on class work , P 1 o ; 100 1
partly onrlnd1V1dual work s > PR : o ' o
Ckmsvmﬂcmﬂy ‘ : t 0 R ‘0 . 2.5
Individual work only 0 o0 2.5,
" Totals. * . o Tl .19 g 100
’- . ::“c:‘; ( , ’. . .
— .," - ' T \ -,‘. i- , e

. Nineteen’ teachers offered their, oplnlons regardlng the

< t

. basis on which evaluatlon for the novgl should be: done. EThe-

n . ! L.
R4 ] R -
b

-



responsé was decisive. All nineteén teachers sgneed that‘

eyslustion on_the novel should'be done partlyron,olsss work ‘.=
.'snd partiy on‘individhal3work.(i.e.otests,snd sssignments).

No teachersﬁpreferred_evaluation’onfthe’bssis:of:olass work

. only 6r evaluation on the basis of individual work only. ‘.

.+Tests’ \ - . ‘ o T o
: ! TABLE LXX *© .
- . : A v
<. THE TYPE OF TESTS USED BY TEACHERS FOR EVALUATING NOVELS
. - [ . . ’ : .j . . Ce *n ‘ = e ;
: ? T ’ ) . r & . ‘- ,' '. R

" Response S Nsmber of Responses . ' Percent . ‘v

..! Y - . ‘ : i o ’ [
. Objective tests - . ' ' S L S L
. ‘Esssy tests R B o AU 13 it?"ﬂ PO "5y - “l
A . . i . . . ., N ‘_ ' , n‘
Both 0bject1ve and essay U S . 25, 2.
, S tests L . . L _ e e g
Oral exandnstiod S | L ?' o ." 17 S R
. Totals L . | S ' *°1e0 .
- . be o ‘ . ‘ ‘e -
' T .. SAW
. - - PR " ) }J( '
YR . Somelteachers checked mob than -one response for thls

'iten‘ Consequently, a total of zu responses were glven .The
® teachers 1ndlcated that the essay test was the type of test
2% which they most often used Tt 'claimed.5h percent of. the total

¢

response. The students were., less 1n favor of thls test than

*

- . . s Lo N 0 .
P ) . . .. X X .
. , . . oL .
- ‘ / i W
. 5 & . .o 3 . \
. - . ~ . '
: LI - AT © .
» N -
v, .
. s

[} ] N
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their teachers. Forty seven percent of the students 1ndlcated

that they were in favor of or hlghly in favor of essay tests.g

)
A comblnatlon of objectlve ang«essay tests was used

‘' by 51x teachers to evaluate novels !The students .were .much

v - »

" mdre ‘optimistic about this‘method of testing than their- teachers

were. Sixty-four percent of them expressed. favor- for' such a
. . . . . ]
- testing procedure.u3 o , L |

Only four teachers'favored the use of oralwexaminations.

re

The students were also- dlsenchanted w1th thls type of
evaluatlon. Only 38 percent of “them. 1nd1cated that they ‘were

either in favor or or hlngy in favor of being evaluated by

means of oral examination,uu SR _ ,
Objective tegts_only were used. by:just one teacher.
- .This is the type Of‘test that was most favored by the.students

w1th 77 percent of them 1nd1cat1ng a favorable attltude %5_ ihe,

most loglcal deduction to be drawn from thls data, then, is
L] ¢ -
that the“llterature teachers were not evaluating st&dent

’ progress 1n the. study of fiction by meahs of objective tests

but the students were strOng in thelr demands for thlS type of
evaluatlon The most l;kely explanatlon for thls result is

' that bbjectlve tests were in w1despread use for most other’ hlgh

. &7 .

sghool subjects but not for Engllsh.' Thls, together w1th the L,

. 42Taple XXIX. . 3 LT

43Table XXX. .. .. T o L Uh
-7 M4Taple XXXI. - oA R

'HSTable XXVIII.
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many'misinformed~nofions-about the purpose and nature of

,'Engllsh as'a high school subject has, in all probablllty,

contrlbuted to the result indicated.in thls study Both
teachers- and students need a philosophy negarding,Eninsh‘as

a high school subject. . Without such a philosophy, evaluatijon

cannot be systematic-in terms of aims, purposes, or expectations.

Assignments ° ' _ . . .

v L ‘ - ’
TABLE LXXI

" TEACHER REACTIONS REGARDING THE TYPE OF
. ASSIGNMENT QUESTIONS WHICH THEY
’ ~ "MOST OFTEN USE FOR THE NOVEL

-4 ’ ’
i . . °
- . . . vz
- . . .
-~ .. . - . s P
;

) P
’ Response' . Number of Responses..,‘ﬁPePeeng . r
General questions’ on o @ ‘ b 10 - 3.5
- . 'the novelXl' - ' . . ) . \
General guestions on ‘ 6 o S 30 T, 2
-+ each novel , , .
Sgengi questions on 2 e e T » 10 3.5
‘each‘no el . _ Vs . N : o
A1l of the abdve -~ =~ 10 T s0 1
No assignments given . . o .. ' 0. 5.
on the novel ‘ , ﬂi [ ' ’ ’

t ~ . L

T All 20 teachers responded to this qﬁestlbn. Thirty
J -
* percent used genenal questlons on each novel and 10. percent used

! . -
[

general questlons on 'the novel'_as a’ 11terature form. Another



kL]

4

' ten percent used specific questions on each novel. A sizeable

50-peréent; 10 out of 20 %eachers,'uséd all of these three

types of questions. All teachers indicatéd that they gave

some type of aésignmeﬁt on the novéﬁ.

*

Since 5% percenf of- the students, expressed favor for
assignments on novelsy English teachers have a réspbnéibility
to provide good'questions which permit sfudents to.éxplore

Fa

.challenglng areas.w1th1n the boundarles of” thls 11terary

“46

form. The teachers agreed that such questlons could be elther

v

'general or spe01flc, on the unlt or on 1nd1v1dua1 novels. It ,

“is likely that alk\fhese types of questlons should. be’ prov1ded

for a581gnment topics.and the student.glven mhe optlon to ‘;H‘J

-

apswer thé type of'questhns whlch he mqst prefgrs.

. ' § - .
. "

46 able XXXII.




k\\\j there were teachers prov1ding such study gu1des. A’ major s

o o s T s 170

"_Study~Guides

- . 0

r

TABLE LXXITI °

I

TEACHER RESPONSES REGARDIN%(ABW'OFTEN THEY‘
PROVIDE STUDENTS WITH A STUDY GUIDE '

TOR REQUIRED NOVELS .

]

ya

2 Y

hesponse \ Number of Responses. . Percent . o
, | ., : S .
. ‘v Aluays_‘§§ N ;T S 1. . 5 .5
.Freduehtiy' B A’ﬂ ' - wo : ;t; 20h . h3
‘ ;'v039¢8i;n%ili o : ; . ‘“,3 o : 18 © @
lRarely L : ; < 6 - . o . ‘ 30 - 1.5
" Never | - :l~.. R | 6 t', % w30 . ‘ 1.5 .
. . .

. ‘e . Totals ) '- v ) ’ ) 2.0 I . . . : .10Q - ". .

= : ' T )

N ’ a B . , ’ .
P . .\ . . Coe X L F g'
Y LS . . . ’ \ .

Ahi'ZQ teachers readted to this}quesfqoh TWo—fifths o

of the teachers prov1ded studqpts w1thvstudy guldes frequently,

1

'occa51onally, @% alwaysu' ‘The other three- flfths of‘ghe teaehers.‘

rarely or nevep prov1ded thelr student51w1th study guides.

I
’

The ev1dence here ;ndlcates that mpre teachers were

< ’
[

not prov1d1ng thelr students w1th study}guldes for novels than'

3

. advantage‘of a study gulde:;s that it helps the student' .

4 . St e : [



':lnd1v1dua1 oral presentatlon, and role playlng : f o

1

. . o171
y i . . ’ . "-‘

understand a novel as he' reads it. by ashing hiﬁ spécific

questibns at the end of each chapter ot'spbsection of. the'book

Margaret Ryan, a strong promoter of the study gulde for novels,

'maﬁhtalned that such a guide should serve two purposes for

'}

the students ;

...' to help them read with greater understandlng N
or to helg them organlze perceptlons gained from
reading.t

cat
v

SUMMARY AN
The informatién. analysed in this chapter was given by

the 20 Engllsh 11terature teachers on the Bonavista penlnsula

of Newfoundland These teachers taught the studeénts who s

o

'Supplled the 1nformatlon given in chapter four, ° ' ._' R

e clas'sroom methods on whlch teachers .Were asked to |

_scomment were, in rank-order: large group discussian, lecture,:;'

u':,

small group discussion, ngividual oral presentation, roIe—f/

playlng, and panel dlscu551on. The methods ‘most popular with

‘.

the teachers for teachlng the novel in terms of belng excellent

<4 ' ke

good, or average, are in rank—order' 1ecture, large group e

e

dlSCGpSlon and panel dlSCUSSlOn, small group: dlscu551on,
N

v [

- ‘ .- The responses for each classroon method were then -t
cross—tabulated ‘in order'to determ;ne ‘if any slgnlflcaht-

- . . , .
I - v 4

v . i

’ ujMargaret Byan; op cit.,ap. 88. - 7 P
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% ﬂifference exiéted between thow»qften"teachers'had used
each.ciassroom method:and their 'rating' of.the method. A
‘Flsher Exact Probablllty Test was- used to flnd out this-

1nformatlon. For the lecture, the small -group d&SCUSﬁlon,

»

and thé ind§v1dual oral presentatlon, a significant dlfferepce

was found tO’ﬁXlSt. For'large group discussion'.panel

. dlscu551on, amd role~ playlng, no 51gn1f1cant dlfference was

* B . / 4 . ” " N K o
provén.’ SRR S T

e

EN

Most teachers;agreed that thelr 'methods course in ',

Engllsh educatlon was helpful for st&ucturlng -the unlt on the

novel. - However, only about half of ‘them agreed thax currlculum .
.guidee and similar mater%als were_of any value, ‘In comparison

. .

with preparing units on other literature forms st teachers,

r iissouture lome gt teschein

indicated ‘that preparing a.unit on the mnovel was about the
same. Readlng skllls ‘were empha51zed irt the uﬁlt by most

. teachers,'and all teachers agreed t%at such SklllS should be

<

taught in conjunctlon w1th the unlt. Personal- frlendshlp with

the students was_ _the method .by. whlch most teachers determlned

. . ) .
- . . . 2]

the partieular needs,—asp;ratlons, and’ 1nterests of thg%g

%

. ‘ - = &
-~ . L B . [ \ Y ° ‘;,

3 Tal

) 'individual students.
h@ A large majority of the students regarded the llterature

sy11abus as qulte flex1ble 1n terms of permlttlng the 1nd1v1dual

teacher to organlze a un;t'on the novel. 1In mbst cases, the,\

0‘1’ °

¢eachers prepared the unlt 1nd1v1dua11y, and in, only a few .

-t A P

' 1nstances was cooperatlve effort 1nvoIVed. L T,



or‘no emphasis in the schools. ’

essay test was the type of test whlch most. teachers used. Both’

. a551gnments.

“in teaching a unit -on ‘the ndvel: " selectlng a suitable" class-

173 -

- "

»}Qne to .two months was the usnal amount of time s ent,
' ; »
on the mnovel. Provrslon was made by neariy all teachers for

students to read\novels of their own choice, Only aboutfhalf

of‘the teachers were satisfied with their schools supﬁl%

of junior and teenage novels. . ' tLeE ..

& I ’

The teachers were also questioned concerning their use.

¢

of the aspects of the novel commonly emphasized in university

_courses on the novel. Mos} of these a_spe'étsreceived,-little_b g

r

In terms of evaluatlon most teachers agreed that the = |

essentlal part of a student' s experlence in novel study cannot

I r

be measured.- All teachers'agreed thatjevaluatlon sh0uld,be

based partly on class work and partly on individual work. The ’

V]
|

general and’ spe01f1c questlons were ‘used by the teachers fpr

"l

. . o v
~ Most teachers 1nd1cated that they dad not prov1de.

students w1th a study gulde'g%r requlred-novels. ;' ‘i
.8 'J

Most teachers wére qulte aware of " the major problems

room method ,. structuring- the unit, the‘amouht pf\tfme to §E .

. ¢

spentnon novelsy .the amount of"attention to be given to reading,

the aspects of the, novel to be. empha51zed, and the type of

"evalqatlon to be used. The teachers had mady dlfferent notlons,‘

! e

howeyer regarding ¢ach of these 1ssues.' Unanlmous consent was

. obtained on just; one 1ssue, that was, the ba51s :on whldh s

-

evaluatlon for the novel shopld bie ‘made. . .

¢
.
1
i

! f : Coe N — s ) S e



, 'CHAPTER VI
SUMMARY AND RECOMMENDATIONS ,' J "
e 'INTRODUCTION . )

> <
e . .- . B .

This - study was de31gned to investigate teacher and

‘

student perceptlons regardlng methodology in the teachlng of

-.the: novel in high school Engllsh,, Attempts -were'made _to g

,answer'“.questions, related both” to the classroom presentation.

. of 'the novel and the activities preceding -and _succeeding -tﬁis"{"

-

]

L selected from the 81x hlgh schools on the - Bonavrsta penlnsula

and twenty Engllsh literature- teachers from the same schools

were chosen fér the study.. By means of two questlonnalres,

deyeloped and taken to the variqus . schools' by the 1nvest1-

,,gator", the eSSentlal 1nformat10n was gathered L.

The 1nformatlon from the questlonnalres was presented
. . ‘ 4
1n chapters four and flve In, thlS chapter the most notable

v . . t

flndlngs have been consolldated ‘J.nﬂ' orden o answer questlons)

Idlr ctly on the 'data wh1ch were presented _and analysed 1n -:

dlSCUSS 1mp11catlons~, and recommend 1mpr'ovements.

P - : ‘&

[

'  QUESTIONS,-ANSWERS AND IMPLICATIONS - '
. R ‘ - ‘ o - N &

» " i N | . . B . . Py

‘The"'twel(ze 'questions stated inpthe‘ puﬁpose of the

. »

|
s ‘udy are’ dlscussed 1n thls sectloh.— The answer's ape based .
[T

»7

<

a -

."H

.-

exercise. . Three hundred and' éighty—six students randomly o



A

]

"greaiter detaxii in the~prev'io'us't'wo cha'pteré'.‘ 1A11- of«the _ "“ '

o

. . - 2, '
- 1. How often have studefits been _’e.fc'posed to a variety of
T * teaching methods for the unit on the nove-l?.

.o

ThlS study hag been partly successful in answerlng
4 . -
'thlS questlon.l Generally,: most students have béen exposed

to several but not all aof the selected classroom methods for )
the presentatlon of 't:he unlt on, the. novel The majorlty df
th@ students were exposed malnLy to 1ectnres .and large group' )

qo ' dlS'C!USSlonS in. their  high school yearS'. * They also ,1nd1ceted ‘

Jgome \famlllarlty w1tl\ ro'le—playing, but ,this_ infor"ma'tionx

'.-' + seems a b:Lt unrellable shﬁ’ée mostu of the teachers :Lndlcated

. s

that they did not use the method.. The students appeared to

‘ ., L I

be thlnklng 1n terms of p’lays When they were respondlng to

role-playlng, Methods such as’ panel dlscussn.ons and

<, ’ e [ . . R
1nd1v1dual oral presentatlons Were almost—:_u__}gnown. " Even - o
. S
' = small group dlscussn.ons had been used for only one-— ~third’ of
. - . & . oo 1 h . . . .
/ the stude,n s. .. LT ’ - .
‘. E What ‘hre the.attitudes of studente toward selected teaching
. methods? T e
. .\‘ _ N . -_I' ., » LI . " . . ' ,-
T enerally,' the students llked best the~ classroom methods
- v ¢ : . . o v .-
' “ o . Py . 7 v , - 1' . ‘ »
. . , ! - 4 h— M N “ D_ : ' . - o . l- .
. ° ‘ﬁ.‘:ﬂ1 -:L/ _ . 4. : ."’ n -l ) : o : i . . :“"“' . E . ;.‘:
. oo “Tablds III, V,°VII, IX, XI,.xI{r... -, _. - Lot
) - L B . : Lt . S L. . . - . ' .o~
\ ‘ ' ﬂ. , . ; .- . ',. t . . %
a 3 -\ . "l 1 *»
’ . - ! -

. ..
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to which they had had the most exposuure.z" Consequenth’l,’

1ectures, 1arge ‘group dlscussmns, and rolefplaying were

ea51ly more ,popular than any of the’ other classroom methods '

;except small group, dlSCUSSlonS for’ whlc'h two-thlrds &"f the
A ' rd »
students expressed a llklng Panel’discubssions were_- frowned

C o upon-byomost students although 'in‘dividual'oral presentations_

5

were cons1dered favorably by about half of the students. L

Overall the studénts seemed to be satlsfled w1th the

methods whlch they had experlenced lectures and 1arge group

dlscu531ons. Thelr attltudgs toward small group dlscus51ons,

. panel dlscu551ons, 'and 1nd1v1dual oral Presentatlons seemed to
: .t . ) )

be merely attempts to’ evaluate CO]’ldl'tldnS whlch had never been

. '. 4 n'
used in their classes.‘ S .-
v " . .‘ - . * ! N Lt . 3 X B . ; ) i . -
I3 wn - !

3. Whiech teaching method for the .novel is mést 'popular in -~ -
, the English classroom and which method do  students consider
.. -most.beneficial acade’micalj° . ’ - ~

7 A . Role playlng was}qulte eas:Lly the most popular class—

-

C s room method with the students. Large group dlscuSSJ_on was the

-
»

seoond most popular method 3 A o .o

-However, the flnﬁlng for role playlng must be r.egarded

4

w1th cautlon. Accordlng to the teachers, role playlng hag.

-~ v ‘ L r

Jhot been used very often in these schools. "It .seems  to pe .

'.1r1 eonne‘c]tlon with drama not .With ‘novels that roie—pla'ying .
e AN v . 4 ] . ¢ C o
e o

;, . R ’ i ! 1 ) ' [ '

' w7 2Tables IV, VI, VIII, X; XII, :XIV. = . 0~ "¢ & %
Te T 3Table” XV S PR L S
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Cmost helpful metpdd.“

novels.

T L L Lo 177

had beennused Thus it ‘appears that the students were

L.
respondlng to the wrong form here.

»
a 1

Large group discussion was con51dered the most help-

- ful classroom method in terms of helplng s%udents understand

and apprec1ate novels, The 1ectqre,was cons1dered the second

v r

P - e 1

4. What aspects of the structure of, ‘the unit on the novel do

" students llke and what aspects do they dislike?®

"The amount of class time spemt on nqvels, the average

leﬁgth of novels séleeted, and the interest of .prescribed

b d

novels were the aspects of the unit on the novel that

satisfied most of the students. - - -

1

According -to the teachers, the amount of class time

spent on novels was, on the average, one to two mpnths.s

-About

one-half of the. students iﬁdicated satisfaction with this

“time perlod whereas the other half felt that ‘more tlme was
‘necessary for novels. Durlng this perlod the general classes

+ dealt with one novel anmd ‘the academic classes dealt with two

T

The length of prescrlbed novels was considered

reasonable by over half of the students. This meant that -the

.,

.novels that were required for the literature course could be

N

“Table XVI.
" 5Tables XXVIII-XXXV.. . L e

Brable LXIV. ..

’
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. : . N . *
grade in grades nine, ten, and eleven. ' For the academic leve
“course, could add other novels if he so desired. . Yet over -
: in their unit on the novel. ° o =~

'prescrlbed novels. Such novels could be a.part/o

read within a reasonable time by most students and length

. L
was not a hindrance.

unit, and the lack,of adequate prov151on for the readlng of /o

A
. v >. ’ R

& [}
. v

The appeal of most of the novels was also a factor:

. whlch satlsfled a large number of tha students. While some

-
.

students found some of the novels borlng and. unlnterestlng,'

most of th students-1nd1cated”that'the majorlty of the l.' I

J' o’ ‘.-. .. * - I‘ o ‘n . > ‘
""novels prescribed were quite interesting. . =

3

The students, however, were not*too naopy with two

other elements: the small number of novels included in the

56 ) ." ' . /,'

non-prescribed novels: : ' o . Lo
, . . r

7 . . ’ .
& The Departmegt of '‘Education's 1972-73 -Programme of -

Studies for the general lgvel recommended” one ‘novel for each

-

two novels were required in each grade. The teacher, qf

A large number of. students also wanted/:;/read non— .

L -

1

f the unit

on the novel, or the core of a gulded readlng program.t
. L
Generally, most students con51dered ‘the overall unrt~‘

to be good 1n that 1t ‘was not. too general or, too rigid. “ !
h

6. [How do‘studentS'react to a selectéé’number of evaluation

. procedures used to assess their achigvement following completion
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. . . - o L.

- of a unit on the novel?’ : : ' I -

The objéé}éye.test was preferred mbre‘often tﬁan any

othérfevaluativg device by the students. This may be

L

attributed to the widespféad use ofj such -tests in other

t

‘4chool subjécté. .Most students were also in favor of having
tests with a combination of objecfive and essay quéstions:

;Written"assignments,‘group'projeqts, and class pdrticipation °

N L]

were also. methods of evaluation held in high regard by most

of the students. Essay questions and oral examinations were

'

not ‘favored too well..
’ ! : !

The students' liking for objective tesfs~is not a

legitimate reason for using objective tests to evaluate

- achievement regarding the underéténdinngf.novels. The-stddénts{

opinions here do not appeaf to- be dependable and this impression

. iséyeinforced by the fact that only one teacher in the 20
) quéstionea_indicated that he had used this  type o'f‘txest.‘8 ‘ o

p\ ) = . - * * [] - L ’ .
The students, however, were justified in wanting to be evaluated-

~ . t

fors activities which could form part of the unit on the novel:

- written assignments, group projects, and class participation.

- ¥

7. In the experience of the teachers, how often have thgy'
used different teaching methods for the unit on the novel?

. This study was pargly successful in answering this.

’

[

“TTables” XXVIII-XXXV. S o L .
8Table LXX. |
. | .
9Tables XXXVI, XXXIX, XLII, XLV, XLVIII, LI.  *
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question ‘ Generally, teachers.aid-hot use a variety of class;/ '
Poom.methods to teach the novel.’ Elther lecture or large

‘ group qlscus51on domlnated the classrooms of most of the

o
]

" teachers. Indiviaual oral presentations were used by some

N

teachers whereas'panel discussions- were not even consgidered

- i 4 . - , s . -«_,.
by most, teachers. ° '

. ’ . ! . '.\A.. . ) N
Variety in classroom teachlng is ‘lacking for the
-novel, p0331bly for.all of llterature Thereforé; itvis
-necessary for teachers to become more: acqualnted with dlfferent

methcds of classroom teaching and to try them';n their classes.

10

8. What'are the teachers' attitudes toward these methods?

2 : ' A4
° .

In terms. of belng good, average, or excellent,
"lectures %ere favored more than any other classroom method by

the teachers. After lectures they liked large group dlscusslons’

' i . ‘l * = * L4 : . L . - -
and panel disgussions, small group.discussions, individual

-

’ora'l presentations, and role—playing The teachers, like
the students, rated highly the classroom methods whlch they .

had most often used to teach the: novel.

[
\

The attltudes-of.some of the teachers toward‘the

¢

!

»-»selected classroom methods proposed to them, were. affected by

l ‘““\"—\h

the fact that they had - never used, 'or 1n some cases, never

experlmented w1th such methods Therefore, they were in a

. .-

1004h1es XX%VII, XL, XLIII, XLVI, XLIX; LIIZ

\ . *

“tﬁ_ . ‘ .‘ . . P . l
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dlfflcult p051t10n when they had to evaluate technlques of
\. .
whlch they had 11tt1e or no flrst hand knowledge
"In- the area of llterature, it is- 1mportant that

teachers be openmlnded and W1111ng to use many methods and

teachlng strategles. " The 1ecture may - be'good 1n certaln

1nstances for oertaln tasks but 1t has too many deﬁac1enc1es
o A
to be expected to be approprlate for all classes at all times.
[} L
The type of literature teacher envisioned by the 1nyest1gator

.is one who has-& good background in. his. subject area and in

E) - -

the methods of teaching it, and eﬁough traindng in‘psychology, -

sociology, and education to be able to understand his 3tudents K

" and be able to open up ideas for them in a variety of -ways.

He must be knowledgeablg regarding manyhclassroom methods

[

and be aﬁle to 'select the proper classroom method forigas

partloular class in the light of their, motlvatlon, interest,

readlng ablllty, and academlc status. Flex1b111ty and open-

3 f
mlndedness would seem to be essentmal qualltles for such a.

v 4

.teacher.

o~

9. How do teachers plan their unit on the novel? .
e [} ' '

In this sxudy, an attempt was made to answer thls

questlon by asklng teachers spe01flc questlons.l:L

Most of the teachers who had takenaa course in Engllsh

Bducatlon p01nted out that they had found the 1deas .presented

\
@

- e

llrables LVI-LVILI, LXI-LXVIS . I
. g - '#' ' - ‘< | a

.
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-in the course to be helpful -in the preparation of‘the unit ?

t‘on the novel As for currlculum gu1des and materlals

'not so agreeable.-

.v(/‘_ . -
< - .

recelved from .the DIpartment of Educatlon, the teachers were'

bout‘one-half of them looked upon these

7

materlals as helpful to an extent whereas the’ other half !

‘dld not con81der the materlals to be helpful It~;s nd%g —_—

poss;ble to-dlsjrss in detall here the merlts or demerlts

of such materia Nevertheless,dlt ‘would seem reasonabge to

suggest-that this-mater;al should be consulted as guides to '.’~”

-educationa1=problems in'the teaching of the novel and used .

8
—

b

where approprlate in’ thls context. .

'
-

As compared to other llterature unlts,’the preparatlon

-
¥

of the unlt on the novel was regarded by most teachers to be

3

about the Same. Desplte the fact that a falr number also

s ! -

‘considered the task to be sllghtly more. dlfflcult, 1t should
" be about "the same. The unlt on the novel should not be glven

i'briority bver other .1iterature unlts, -but’ 1t should be cars—

v

fully planned and carefully Rﬁ%sented even 1f mope timé than

orlglnally de51gnated is necessary y

The teachers were then remlnded that 1n order to

properly organlze a unlt on the novel, it . is 1mportant for,

' .the teacher to know,the partlcplar needs,uasplratlons, and

interests'bf~his individual students. When asked hoﬁ they

obtalned thls 1nformatlon, the teachers malntalned that
. personal frlendshlp w1th the students was the method wﬁlch

" they used mostly.n The method is approprlate and good in the. .

4
k] -

\ 1 ) e ' |‘ . “ ) . i
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. the -teacher -consult -with other: teachérs during the actual

13
N Lt

'sense’ that it has a personal -elements Yet this'is not a >

1-' -7
T- .- .
. . j0 )

. v - ¢

systematlc approach ‘to the problem.
g Next the concept of flex1b111ty was presented to
the.teachers. A majority of the teachers con51dered thelr

1itérature syllabus to be flex1ble for permlttlng the

2 K [y

: 1nd1v1dual teachen to organlze a, unit on the novel This type

of flex1b111ty 1s necessary 1n Engllsh because 1t prov1des
the teacher with an ogportunlty to develop his own 1deas and

talents. It is also necessary for'the betterment of.the act -

o

of teaching a particular class in a.certain place at g certain .’
. ' v o :

- .
"
-

. time. , o S E o

'Regarding time, it is necessary that a unit on the .

novel be allotted an adequateﬁtime'period for initiation, =

! ' .

development, and if necessary, refinement. Most teachers

found one to 'two months Adequate for this task. Many othersb

spent about one month on the un1t.~~ ) o ( . :

r

All but one teacher lndlcated that the unlt on the

a

novel was structured in. such a way that the students could
redd novels of their own choice. The nece581ty for this

provision cannot be overemphfisized. In fadt, one of the Lo
. + ' A . :, 8

. a . ¢ ' . . ‘
" major purposes of teaching a unit on the novel in literature |

L]

must be to nurture the leisure reading’ interests of. high . - .

school stu@ents.
Regarding the manner of planning-a unit on the‘novel, '’

most teachers planned their own. Only in a few instances did
* -X

A
-
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preparation of the unit. This is probably a-weakness on the

~\part of. the teachers 'Since there are other literature

' teachers in the same school it would be to the advantage of

LI

1nstructlon in llterature for these teachers to dlscuss W1th

° -
each other, the plannlng of the™ unlts in llterature. Such a
eross- -settion of ideas should serve to 1mprove the unlt

k Regardin the avallablllty of novels, most teachers .

- were dissatisfiled W1th thelr school ] supply of junlor and’ s

re

teenage noyels 1n\relat10n to the readlng 1nterests and,needs

of today s high “school students. If a school 1s not. adequately

) A

served with a good selectlon of such novels, ‘the’ Engllsh E Jﬁy

6, ~—

teacher should take the’ initiative to see that it is. -An

&
[ ’ * -

‘'Engljsh Resource Center would be Best for this purpose; how-

\

ever, a good library is adequate. . -When.the unit on the novel -
is being developed in-class, there can be"nq substitute for

hav1ng plenty of novels around so that the students may see,

observe, and as- a. result read some of them. ? ' ',a

-
4

10. ‘How much attentien do teachers give and how, much attention; .
.do they think should be given to reading sk1lls in the prepara- :
tion of the unit on the novel?lZ

.
? - -

All but two teachers attended to readlng skllls whlle
4

tHey were teachlng the unlt on the fovel. -No unit on the
novel can .be complete without relating it to‘the process of .

reading. The skllls of speed readlng, comprehen51on, and the

. use of’ context clues are of utmost lmportance here. If .

12Taples:LIX," LX. o .
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) 'astudents, cannot master these ‘s_}_<1ill’s, the .English teacher has
J . . * e . ’ ° - - +

a spec:j.a‘l responsibility to help his students overcome such

.. °  problems.

L 11. Are an;\specn.flc klnds of novels emphas:.zed in the unit
Lo T ooon the nove1'>l3

- N
[} A . - -

The teaohers were- presented with eleven.classifi-

N : {
el catlons of the novel commonly emphas:.zed in unlvers:Lty courses

Y »

"t

on the novel, - None;of these class:Lflcatlons was pursu'ed ¢
LG _ ,to any great. extent by the teachers.’ Some t‘éachers-'ga‘ve- . )\

‘- . detalled attentlon to Newfoundland novels and the psychologlcal’

o

, novel where&x some other teachers gave brlef attentlon to 2t e

{4
1

hlstory of the Ehg]_lsh novel Canadlan novels, the psycholo‘gmal

novel, and the stream—of consc:.ousness novel The stream—cf-

———————

consc:tﬁousness noveLi' was the only type Qf nczvel ever assigned
‘as an assignment, topic by a 'teac-her. Newfbund'land novels
recelyed the most suggestlons from the teachers for purposes -

\ ' ‘of 1nd1v1dual readlng. R - '

] '
[ -
. |r Overall, 11ttle or no attention was given by the

~

teachers to the eleven basic classifications of the movel. It . -

e L ' w'ould?btz"an improvemen‘t to any unit on the novel if students

l t

yere made aware of these cla551f1catlons. The aneas of
r/efnpha.sus are especially good for the bright student Wwho 1s

‘eager |to learn and 11kes to 1nvest:t.gate. The Engllsh teacher

o - should\1 prov1de such students with ‘tOplCS of this nature.‘ ° .

13ab1e1,xv11 o
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- 12. . What methods are used by teachers to evaluate student
© progress in the study oﬁLr‘govels?l‘*l

..

- ‘k\\ . .
R [ P
A Here the total gmoLess of evaluatlon for -the ‘novel

[y

from the p01nt of v1ew of| the teachers was analysed At

~the tea?hers “that total evaluation

n\q

for the novel is. not p0331b1e s1nce the expertsnce whlch a
student undergoes during the readlng exercises of a novel

cannot be éccurately assessed., Most teachers agreed with
(r‘, . © e _T. . ) ! v ' . . -

this statement. '

As for the basis’ on which evaluation should be. done,

most teachers felt that both class work and individual work

should be used. Hebe‘we get variety and this is a ‘desirable

o

“quality in evalvation. . ¢ ‘ 2Rt

[} o -
Regarding tests, most teachers used essay tests.

L4

Such tests are probably’ the best type for evaluation in

I : , ) . . . .
literature. The essay test permits a great deal of scope and.

.'is an excellent way.to get at achievement in the study of

novfls. ' - : _ '., , Eg R 'ﬁ

A331gnments can also be used. ; Of'course, the type of

Questions to be sed should be carefully con51dered In thls

study, both spec1flc.questlons and general questions were used
e i ]

by the teachers. Questigns of both types dre desirable. -Ehe;‘

’ : ‘. . s ) [ - . ! ' (3 )-"
"student should be given this choice and also.be provided with

) a » ! .

. ',
N wn . 1

a o . ’ . ' .

.
re



an ‘opportunity to, choose his own _.'to_pi'c._.if he wants to. Such ~

a topic, however, should be;appro.\}ed by thé teacher first.

.. ) |
A study guide can be of assistance to

while they gre reading particular novels. It

u~sed for’ the purposes, of grading but it ‘would

addltlon to the unlt in that it would prov1de

many students

‘would not be

be an excellent

questlons for

students to answer whlle they were read~1ng the chapters.

Most teachers in this study did not provide their students

available, some students would use.it, some would not:

theless, it.should be available.

o " RECOMMENDATIONS
. . _ i

-

‘with study guides for novels. If a study .guide were made °

IR

The following recommendations ,are based on the fore-

- going questions, answers, and implications.

for the study of the novel \is available but in this study both|,

teachers  and s.'tudents indicated that, in most cases, the same

)

me‘thods ‘Were belng used year by year to teach novels. _There".
is clear ev1dence that lectures and large group dlscuss:Lons

- are 'the domlnant me‘thods used. It is therefore recommended -

that in the tralnlng of teachers at the unlversu:y level,

17 Almost no information about the wse of classroom methods’

g 1ncreased empha81s be placed oh a variety of classroom methods
* which teachers can use in. the hlgh school s:.tuatlon that -

‘experlence in uS‘J.ng' theSe methods be proylded during the

187.

Never- )
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’t'eacher trainin:g pericd; that,En"gfish teachers “in 'the' local
d.istrictsf of the province get togethe’r, at regtilar" ?.nt’erval’s
during the school year to‘discu'ss claSsroom methddoicgy ir},
L 11terature, that the govefnment prov1de ass:Lstance to o )

. schools to obtaln materials for English Resource Centers

)
which would contain essential mat@xals for the .use of

o
v . S . [
»

certain classroom methods; that the Department-of Education or
/ . B .

Memorial University of Newfoundland Bndertake a-study to. . -
determine the! types of classroom instruction being used for
* . . . \ i

u . . literature throughout- the province and that sthe results of
: ’ v
VT ‘ the study be assessed a,nd made avallable to each English .
N . “p . a . . LR ) -

llterature teacher in the prov1nce ‘ . vy

.. 26 There is strong ev:Ldence that a. large number of teachers

/
have problems plannlng 1nstruc?.'10n for the novel. Ev1dence
. - “\ .

\ : of such problems ex1sts in the dls-satlsfactlon expreSsed ‘by

many of the students regardlng structure and the many

Rt s

confllctlng oplnlons expressed by +the .teachers toward structure.-

To make sure that uhits in literature such as the novel are

-
. [

well rlanned and well -taught,’ .iftr_is;//reconunended that the ° \4;7
Lo Dep_artment .of Education make clear to the superinten nts$ FR

of all school districts that 6nly teachers adequatell ra"'ined

in university English, linguistics, and English education be

- hired~for the jc’>b of teachinmg.English in high school; that -

a full time Engllsh Comm1ttee be elected & appomted for

Q

1 . the prov1nce to plan the yearly currlculum in™English and to

]

" rev1se it y—gar by year in the light of the latest trehds 1n

. te . '” . .
é /£ ‘ [ N '
. . i . "
B
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I .

Engllsh eduoat1on, that each school dlstrlct in thq; province

: 5;. L have at 1east one Engllsh consultant whose ser-v1ces could be
avallable to thhers who qare plannlng new programs and to

teachers looklng for new idéas eoncernlng the teaching of
‘. - . v, ' ‘ '
units in‘English. CoL : . 3 .

1 L - . . .P , 1 [
3. The unit on the novel was, in mos't high schools, centered. o

around the study of one or two of, the novels suggested by

the Department of Educatlon. ) vNovels not studled in’ ClaSS

r‘f

were relatlvely unknown.. -It is reco‘mmended that, no set number
[
. of novels be des:.gnated by the’ Department of Educatlon for

NS
any hlgh school grade but rather that a number of novels

- sheuld be. aval_}able for eaeh grade and each student given-a

P ¢

chance to read any’ or a1l of the novels prov1ded that ’the

. / a?her be the ,one who would: decide whether h.'LS class w:.ll

'4

tudy one or 'two novels closely or instead treat the novel as-

Kd e

part of a gu1ded readlng program, that high schools be urnished '

- .‘- A

. with as many teenage and Jjunior, novels‘ as po‘ss:\.ble. I
- Lo

b. I—“t is-evident fPOHMAthlS study that most Englls_h teachers o
have not studied the cOu}::ses on the novel provided oy the '

' . N :
FacuIty of English at the university level. Suc ystematlc
3 ¢ ~ J

'treatment of. 'the novel as-a llterary form :Ln terms of :Lts

origin, hlstory, and -modern development is ‘exce‘llent back—
~ ' ground knowledge Por the CODSClenthUS Engllsh teacher teaching

e \\thls llterary form. It lS recom]'nended that these courses in

ﬁnglish be re ulred in thé tralnln of En l:LSh teaohers, \that
q g g

Y

'y

ot the ‘same codrses be avallable durlng Summer school each year,' o

ny 4




e,

of these aims and objectives.

" such hardware; that units such-as the unit on the novel be

130

~ K

and that. teachers be encourdged .to stress to the high schqol
student that many possibilities for individual reading in

“the different types of novels are open to him,

Q.

5. Both teachers and students had many strange and Widely )
aiffering notions regérding the purposes and manner of

evaluation.for the novel. Therefore, it is recommended that

the Department of Education sgpply teachers with suggested
aims and objectives for -each unit-in the literature pfogram;

o

tﬁatvtéachers be encouraged to test for the aéh&evement of

these objéctives in the evaluation Sf a literature units that

teaghers make clear to the studen'ts early in the year the aims
arid *objectives of éach literature unif and that their,

evaluation will be based on a measurement of ‘¢the, achievement .

6. The. new curriculum in English, prepared by tRe province's

English Committee and scheduled to be initiated in the high -

' - v

' schools' of the pro?ince in 1973-74, is characterized by a

.A L) ) . ) . . ] L]
combination of language and literature into -one subjedt'

called English. It is recommended that all phases of this

-]

new approach be thoroughly explained. to English pgacheré and ’

provisions made for_thém to acquire the‘ﬁécesséry tegching.

©  -materials such as mass Mmedia if their sc¢hools do not have

9

%gughr i@ conjunction with reading and that developmental 2

[

"and remedial meadiné be taught as part of the English program.

°
!
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