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T ABSTRACT

. : Thc 1mplemcntat10n of preqcrlptlvc teachlng tcchnlqucs

»

in readlng through in-school matcrlnlb development took

place at St. Pius X Glrls bchool St. John , Ncwfoundland,

— T e —_— —— - - -n~._ Ry

dur1ng May and June of 1974 Althou&h thc schoo] 1s both

a prlmary and elcmcntary school, thc focus of the 1nternship
was in the prlmary grades, klndcrgartcn through threc. >
blght tcachcrb, two at cach grade ‘level, and 249 studcnts '4. - .

participated in the progra

‘ o “At-a.preliminary meeting,

izing 1nstruct10n and dcvclophng lcarnlng

L

this nced. The 1nte;h - sed ‘'a program to be Tnitiated.

.
BN

style. This aided thc intern "in identifying specific ' i-'hf\

;\ICJrnlng matcrials that would be most/bcncflcial in. ' ,:- ' ;§&

. . individual c]assrooms.> An 1nventqry of all school owned g} A
materlals was made to determine ‘those }hat would be adapta

b o “to classroom usc as learnlng a1ds 1n readlné\%\fJ] such .

i ' ‘ %
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matcrlals that ‘were not bOlng used in the classroom were .

- ) ‘e B ¥
v .

TR f_. organlzed in a small ‘resource - center in the school Lach

- N N

L e item was catalogucd in'a f1le under - 1ts tltle and the sk111
SN . . area ﬁqr:wh1ch it could be used. Materlals from.the

P ., ) - ’ o '.
- library and teagher-created idcas for matcrials were also

& e AR N ;

included# 1In addition, suggestjons fbr'dlassrqu;use of

B D
i

P — e

— - :
. each item were described : e e o
M - v L - L4 q -

IR . L Ind1V1dual teacher: conferences focused upon

’

e

1ndivrdua1 needs of partlcular students dnh teacher necds S

Lo . <

A | for mat rlals.' Materlals werc suggested that would fu1f111 .

. .
. -
- - -

" thesc needs. Follow up mectlngs were held to determ1ne the

) \\7effect1veness of the materlals and further suggestlons _
: = . .

were made. ' Some dlagnostlc testlng was done by the 1ntern

; at the teachers rcquest tg\ard hhem in formulatlng plans

for tenching ‘individual. students . - - ‘;, S S
o - Larte ‘group and grade levcl mcetlngs were uscd as
s . ) evaluation-and: planning;sess1ons. The effectlveness of |

materlals bclng uacdtln ‘the classroom and teacher 1deas

for the adaptgtlonhof these materl 1s toward.more cfficient

thassroom use were rcviewed. .Aftfer a numbéer of school--
owned materials had been asscsse .and evaluated through ° T

assroom use, more current published fnstructidnal'mnterials o

L.
. Curric lum Materlals Ccnter at Memorlal Un1v0r51ty Thesc.;

materials\were assessed 1n a, similar manner.

! A resource book Sk111 Relnforcement Act1v1t1es and
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. This hook includcd 1dcas that the tcauhers had

<

found- most cffect1Vc for classroom use from pTCVlOUS g

cxpcrlcnce and from cvaluatlon of the pub11<hed 1nstruct-:

-

i

Lach “teacher chose 1dcas from th19 book(

whlch wcrc uscd to. crcate 1nd1v1dual ﬂLthltY kltb. These

i

1onal-materxal

LN

4

g

.

L.

kits -were-— made at.a_workshopgwhlch wa:_hc]d at thc end_of __

.
-
. - 4

thc 1ntcrnsh1p._ C - ", o

A Confcrencc w1th the’ pr1nc1pa] ihforma] fcachcr

con{ercncc_ 1nd1v1dual and 1arge grOUp, aﬂd a qucstxonnnzrc{]

respondcd to by the teachcrs were used to*@valuatc whcthcr~

“the ochct1ves of the 1nternah1p had bccn ach1evcd .The

\

overall rCSponse to all threce cvaluatlon methods was a . .-

bl

p051t1vc one. Durlng thc confcrences, the pr1nc1pa] and -

/

the tcachcrs expressed, the VICW that the 1ntcrnsh1p had

.bccn a bcncf1c1a1 experlcncg whlch met the proposcd

ObJOCthCS .The responscs to the quest10nna1rc conchrrcd
w1th the results of the conferences. - Of a p0551ble c1ghty-

01Lht rcsponch .elghty were in thc strongly agrce and

agrec categorlcs, only elght were in the Undec1dcd catcgory,.

- -

nd thcrc wcrc no rcsponscs in the dlsagrcc or strongly

B

dlsagrcc catcgor1¢s. , - ‘ - .
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- ’1“hc internship described in this rcport was conductc‘d

.\,‘__i;_._*: " at St. Pius>x Girls' Schboi 8 \Johh's, Newfoundland, in

; L . the pnmary gradt;s, klndcrgarten through three, durlng .

| | Mg'y and Junc of 1974. " There were’ eu,ht teachers 1:1volv'ed

. _fwo' at cach gradc level, and %49 students.' ‘
a

. | A prcl1m1nary mcct1ng was held with the pr1nc1p&1

and the teachers to dctermrne arcas of 1ntercst from wluch

the 1ntcrnshlp could be devcloped / The g,eneral arcas-of.

e’ -

in_tercst identified were the nced for individua‘lizing‘:"'

recading instruction, the need to develop prescriptive
teaching techniques, and the need for 'specifically developed

' learning matcrials to ,aid tedchers in meeting these first

two explessed "needs Bccause these areas of lnterGSt

were of part1cular concern to the intern and the teachers,

o
*

a proposal was prepared for an internship p!’OJ ect Wh_lCh
would inv'olve the in-schoo’l devclopment' of i‘n”s'tructiomils

procedures 74)(1 materials in answer to the expressed
4 .
interests and needs of the’ teachcrs. '

Classroom obseriatlons were made by the 1ntern
followcd by individual’ t,eacher‘ conferences. Teacher felt

nceds for materlals for partu:ular students vere dlscu‘ssed

D

: ' ' Published materlals were selected and. USed to determlne
: , - ,

cffect;veness in promoting learning in spec1f1c-sk11-1

-:. ° . = 1
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arcas. anh tcacher cpllected ideas z}mt she fblt would

-be succossful for classroom dse-and a resource book was R

/

comp"lled A workshop was held at Whl(‘.h the teachers K - . I
constructed a klt of learnmg materlals from ideas pre-
scnted in the resource book The intern collected 411

publlshed learnlng mater:als belonglng to" thc school and R

w

: _that were not m ‘use in the classroomS' and organlzcd a.‘
resource centcr for the tcachers. All materials were

catalogucd accord1n& to title and various possfblc uses.
b \ Add1t10na1 rcfcrences were selccted for teachcr use. | co T
' »

s These 1nc3,,udcd a selectlon of books on classroom readlng

and learn1r1g_'aids. (See Appendix B)
- s . . - ‘. ’.‘-‘, o ."- ‘ l *

CRATIONALE -~ T

. v . Nt
. _ . . . . / .
\ R i N o Y

Teaching children to read is ‘the most important
responsibility o'f'-"»tf\'e sc:hoo-l. The vasé ma j o'rief of future

'school learnlng depends upon readmg ab111ty Dqspi'te

PO

‘7 \‘ . this fact, Gray, as early as 1922, stated

. : ! Regular classroom instruction falls to provide ' -
' .- adequately for pupils who encounter unusual diffi- =
, c\flties -in reading. There are thousands of boys and
: . girls in school each year- who make little or .no.
~ ¢ . progress because of inaccuracies and personal l\andlcaps
1wh1ch could be e11m1nated., (p.-2)- , N

It is he . mﬂJOr respon51b111ty of the school to -

develop each ch11d to the 11m1t of his own capab111ty.

rAny fallure inn the teach1ng program to dJust to 1nd1V1dua1

- dlffErences thWarts this aim. The £ i ré ‘to adjust

T *mater:.als and methods 1n read1ng ms't;ructlon to - the _range

a o g
)l') o ‘!“;\ll ) ) /‘ , . \ i ‘ -
f-l‘] \ . - S A [ =

——
“
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of reading abilities found wxvhxn any clasqroom wiIl'f -4

o ol e

1mpede growth in readlng L1kew1se, f311Ure to adJust

Co.
the difficulty of readlng materlal to the knoin capabzlztles -
¥ LS :
of the 1ndivlq§a1 pupxls in the classroom reduces the
uscfulness of prlnted materlal as an a1d to 1earn1ng 1n- "f $

r>

all_aroas. Mater1a15 that do not challﬁnge ‘the' capable
- L 4 - .
learners in var1ous currlculan arcas 11m1t the pOSSlblllty

of super1or ach1eVement for the br1ghter chlldren and

o s ¢ a

llmit thexr growth 1n readlng.' Materlals that are=t00‘ -

‘thereforc, to some degrce, inadequafc or inéompléte ‘ :,.'

’solut;ons. Among - the more 1mportant faccts to con51dcr 1n

" a

d1ff1cu1t for less able rcaders may cause confu51on or =

’

reJectlon of readlng that may result in. readlng dlsaballty

'In add1t1pn, 1nappropr1ate dse of mater1als limits:their -

3 a2 -

usefulness 5s-a1ds to learn;ng.;

Bond and Tinker (19675 quggest that ‘the problﬂm of

-

adJustlng to the wlde range of readlng capab111t1es . "‘?

' resultlng from dlfferent ratcs of growth found in an}

| I ; .
classroom has many d1mens1ons. Each of Ehese dimensions

must be considered in formulatlng workable programs for .

T

adJustlng to- 1nd1V1dual d1fferences in readlng Sone of
the current approaches to th1s problem fa11 to take into -

account ong oOr, more of these 1mpqrtant‘d1mcn51ops and are

a

-~

Boh

developin an 1nstruct10na1 approach to 1nd1v1duallzat1on

are the f0110w1ng six areas. that deal w1th the nature of

children and the teachlng task. ) e "X .

r

Ch11dren are a11ke 1n many ways. A program



. ‘,"i p

Lo,

L
.

o

" that adjusts to individual differences in reading.must

- recognize the similarities as well as the differences .

among childnen.

tmportant 1nd1v1dUa1

04 . g
Each child within a classroom is an

He needs to feel that he is° pro-

gress1ng in the 1earn1ngs that are taking place. To the -

extent that a program of: 1nd1V1dual1zat1on recognizcs’ the

-

. personal worth of gach Chlld allows him tp part1c1pate,*

c

.not necessarily uniform, -any individualized program which’

glves hlm a fcellng of worth secur1ty, abd well-being, -

and to the cxtcnt that xt avoids st1gmat121ng the child, ’

r

it will encourage growth in read1ng for ‘all ch11dren

«

2 A second area to consider is the nature of

chlldren s growth.

.0

Children grow in many ways othet than

‘recading and therefore, any adJustment provided to allow

for 1nd1V1dua1 d1£fercnces must take 1hto account the

characterlst1cs of ‘child growth and deVClopment other than

just the ICVCI of reading ab111¢y

and, 1n JntereSts.

% .
The pr1mary school

chlld-Ls_changlnguln physical sxzc, soc1a1 adaptablflty,

.IndividoaliZed progtams that keep;

chn]drcn, as nearly as posszb]e, with children of. the1r

x/ o

. [

own lcvel of ovcrall dcve10pment are the ones that are

et . -
&

most likely to succeed.

3, Beeéose a child's general growth in recading is

©

doces nqt.al}ow for.tHcﬁpossibilityQof noving the child

. ™

. from one group to another is inadequate. - Classyroom

capablllty anq

- organ1zat10n that allows "for a child-to grow in readlng

l
is flexlble enough to adJust for VaTy1ng'

i



ratés of growth.‘can be cxpected to foster. good progresq

in reading for each child. : - ‘Ia’

-

4. .-The reading proce§§<is complex. A reading

program designed to meét the individual 'differences and

-}

‘neéeds of children myst consider thcucharacteristics of each
‘ . v . L : e N :
child's growth pattern.<in recading. This is a difficult

-~ task for the teacher because she must know the reading
profiles of the students and-utilize the materials and

methods to facilitate individual adjhstmbnth

[ N

'S. Any program of 1nd1v1duallzat1on must °be
rea11st1c in rcspect to the time it requ1res. Becauso of:
this time factor, £ome form.of group1ng for basic féading
instruction is%recommendeq in order to mak; instruction

more cfficient. Common concerns of -the whole Q{oup can

be dealt with together, leaving more time for 1nd1V1dua1‘1 .

~ . L]

dcfivity or instruction.
S - 6. The last area of'concern ig one of'adjustmcnt

thag must be bascd.on 5 rccogni;ioh-of theffact that a
':tqa;hcr’s time and‘énergy aré_ﬁot unlimited. Adequate
“time for te?cher pféparation QHould be an integral part of

J [

any rtecading program. The lack qf proper consideration of

- this -fact rcnders mapy\indiv@dualized.pfograms inappropriate.

1
- -

£0r school- use.
In conclus1on, a qlass of children cannot be taught

as though all members of the class-had the same interests,

desires, or iﬁtc@ﬂectual’capabilities, Neither,can they

be_taughl”és.thougﬁ they had reached the. same levels of e

1

=N (&

R .
hnd ~



attainment in rcading or as if thcy“hémandcd identical- .

iﬂstruEtional needs. Each child must be given material
\

that is ds ncdrhy suitable to his rcadlng level as poss1blc.

‘reading programs in use. Each method can be categorized . -

1

. the end of a school ycar bocause he did not demonstrate

llo must be tdu&hﬁ by methods that are compatlhle with His
capabllltlcs and that cemphasize areas that requ1rc immediate

attcntlon As'Aukerman (1972, p. 383) has statced:

IV

Every aspect'of individualized reading is FEEE
concomitant to the individual.... Consequently, T *‘\QLN
individualized rcading conforms to the basic — :
principle of lecarning which insists that learning - -

is the function of the learncr and that tcaching -
is merely the arranglng of the optrmum cond1t10ns
for lecarning. < :

LI h

: . \
CURRENT METHODS OF INDIVIDUALIZING INSTRUCTION

.Currently there arc a varicty of individualized

LB
under onc of the following headings (llarris,. 1970).
1 1. retardatlon and acceleration
2. currlculum adJustmcnt

3. a fixed grouping plan _ )

Nonc of thc methods, developed thus far can provide *. = -
a fully adequate program that encompasscs all the dimensions
proviously mentioned. Each has its limitations.

Retardation refers to.non-promotion of a child at

sufficient progrcss to cnable. him ‘to cope with the next -

grade's work. Acceleration refers to the policy of allowing-

a child to skip. a grhde beéauSe he has demonstrated that

his academic ablllty will allow h1m to successfully cope

-



-

o - -7
: .
. .

© . -

- . with the work. Neither of these ﬁolidics are considerate

of the child and his nced to develop within the social
. : . - r C . . ! . /
‘atmosphere of his peers. Furthermore, .these policies will

not solve the problem of adjustment to individual differences. :

-~ Wherever.a child is placéd, the tcacher must adjust the

+ ’ I

instruction t¢™Tim. T IR i
Fxs s énother version of the retardation and acceleration

'/ -\ - ) . e : - .‘ . "
mecthod that is sometimes used involves children being .-

placed in réading classes according to their recading

achicvement and attending their régular class for the

remainder of the day. This version is sometimes labelled

- " . 4

as across grade grouping. Serious limitations accompany

thQ use of" bhls approach. These limitations ‘are cnuﬁcra;ed

by Bond and Tlnker (1967)." -

1. The teacher of the regular class:will still

- ‘ .

have the problem ‘of adjusting to individual differences- -,

.in readlng in all other such\‘tg> ‘ . )

2. Because some ‘children will use books not de&&&Ped

for their grade level, the rcgding program is not synchronlécdé§}

with the curriculum as a whole. -
. T : i ¥ ‘ -
3. The average range in any re¢ading group may

become widely varied, bringing together children with few

o

intercsts in common.. In addition, this practice may be S

LY

_belzttilng to oldcr students placed 1n ]ower &rades.

4. Differences in read1ng ab111ty of chlldren_

grouped in this manncr would 1ncrqase over time, and so
. . Lo ™~ vy
the homogencity of the group would not remain/stable,

¢ \ . Y . - l// )

vl
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, materials. Teachers report its major weakness as'tﬁe

3 . . . ' i

.

5 -The 1nstruct1ona1 nceds. ‘of the fourth grade
child in ‘second grade read1ng and the needs of the second

grade pupil-are different. . S

4 ’

Various mecthods of curriciilum adjdsfment‘have
{ . - :

-also becen developed, usually Qndér the descriptive title”

of individualized instruction. This typc'of program

implies complete individualization ef instructional

-
A

inherent d1ff1cu1ty of directing skill develOpment and ;hé

imefficient use of- 1nstruct10nal time. Sartain (1961
describes the L1m1tat10ns concluded from his %tudy:

, 1. Especially competent teachers are needed to
‘guarantee the success of individualized reading. _

2. Less capab&%"students are less -1likely to,
achieve well:.in an~adividualized situation because
they are not able to work independently for long
. periods. &, ' - :

. 3. Individualized readxng fails to prov1de a -
. well-planned scquential program,

) 4. Totally individualized readlng is extremely
wasteful df teacher time.

" "The tHird'category, a fixed grouping plan, is the
most common method used to individualize instrudtion. The

class may be divided into groups on. the basis of intelli-

gence or standardized reading test scores. The limitation

of this method:are based on the relationship of‘tbe groups

‘to the class as a wholb, and phé_assumption that grouping

alone'providcs sufficiently for individual needs. Four

-

major limitétfoné aS'aescrihcd.by Bond and Tinker (1967)

follow: ', o . ' e,

$

izd




1. Groups are so separate that the class rarely :

has an opportun:ty to work togcther as a whole.

2. RCddl & materlals uscd may have dlffcrent

- ’contentyand tend t be destructive of the soc1a1 dﬁnamlcs”
o N\ s 'W1th1n the ladaroom.i% ; 2 - ‘ v o ‘ N
. T , -.' . This method tcnds to makc the group 1n%10x1ble;
‘ }" kn“i4' The, teacher assum@s that this mcthod éOIVCS
- ‘ the problem.of individual’ dlffercnccs.‘ .
.o Irom’thc tlmltat1ons fbund 1n the th{;c bns1c
- ~ntcgor10c‘.qomg 1mp11cat1ons fer a morc cffcctlve sysfem

.- i

of 1nd1V1dua1121ng rcadlnL 1nstruLt1on may be drawn, .
’ - o L. The‘chlldrcn should rcma;n in their assigned
. . . b
.classes for'instruction to promote classroom dynamics and

synchronization of that grade's reading program with the
LA s o ’
. . oA ’ .
- ., total curriculum. _ o ;
—m - 'S . £y 4 '1/ ;

2. Some method of flexible grodpihg should be

emblo}ed such that the ch11drcn are brought togcther in’
'groups for instruction that is relevant to thc grouP .‘ nd .
that also provides for intermingling of groups»f*cﬁ1ldrcn

morc adept at certain-skills may be" ut111zcd as group . \\.'

lcadcrq for ﬂCthlthb that w111 enhance the learn1ng of

[y

othe?\€h1ldren, prOV1d1ng t1me for the tcacher to work

- ;v with 1nd1vxdua]s reéquiring her more immediate attention.-

.

'3.. A basic.rcading program’ may be used as a found-

ation for directing skill development and for efficient

‘use of ‘instructional time." The. use ‘of this method pTOVlde§:

an organlzatlonal scheme for the teacher and also prov1des
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e " Afor the less able child who cannot cope w1th complctcly

.ol . 1ndependent work. R LT . ’
C4.A c%refully selected group of 1earn1ng materlals

' 'requ1red to prov1de for differences in sk111 attalnment - g .

should bc used The use of these mater1als may .be pre-.

¢ , ) scrlptlvely gulded by the ‘teacher on the b351s of her'

<

knowledge of dhe 1nd1v1dda1 reader.
e o f""_nf\“Ed&ar
Y o . /

s (1966 p. 361) addresses the fallacy. that.

- N
ong mcthdd of readlng 1nstruct10p could ever be devoloped

s a panacea to all read1ng probl ems whcn ‘he says. g_

individuals in so mdny dimensions of human make-up.— R
nd psychological'— how, then, :
‘\éll be the ‘universal

If there is suc%/trcmendou var1at1on among ‘ . .

both physiolegical
. can we look for the method that
_ T~ Dbanacea for problems in the .develppmeht of reading
ability or of any other skill? It musgt follow tha
‘ we, ... must make a search for-an ppr ach which
. will be appropriate fon the 1nd1v1dua1 or group with
which we are working, and not for the one .and only

approach.... ‘ \ \

"Further sdppo}tyfor Edwards’ poeition can be taken
from an analysis of teacher differences found in the First

rade Reading Studies (Bond 1968; p. §5) wh1ch 1nd1cated\\1/
“ thc most successful teachers rated as: a3

. ' 1. hav1ng well - organlzed classrooms ' .

2. encouraglng con51derab1e class part1c1pat10n - o

3. ana1y21ng the readlng growth of each ch11d to
locate his instructibnal needs ,

4. -making. prov151ons for correctlng any 11m1t1n
or faulty- approach to read1ng \ .\f

L
*

4

- ThlS is the type of teachlng needed w atexer gencral

" method of instruction is belng,psed. The und riyi g element




‘that ‘for at least part of the tlme;uthe_tcacher

one faced by the teacher.

co - 11

thc time he nccdq help. . A method that embraces this basic

«pr1nc1p1e and is adJusted to thc particular classroom

s1tuat1on is cal]ed prch§1pt1ve tcaching.

THE ROLE OF THE TEACHER IN ‘A PRLSCRIPTIVE
TEACHING PROGRAM T

/

One of thc'mﬂst compicx problcms confronting. the

teacher .is that bf‘adju§ting instruction to individual - -\

differences in rcadiﬁg; The ;hildrcn in 5 classroom may
share a certain'chroﬁological age; but also diffaf greatiy
ih family backgrouﬁd prior eXpericnccs,’intélligcncc,' | .
motivation, 1ntd¥ests, hcalth, and perqonal1ty » Wlthln'thlﬁ
complex settlng, it is "still the respon51b111ty of the

teacher to try to put toget%er a rcadlng program that has‘

- k_..«

sométhlng for ecveryone.® She must organ1zc thc class ‘and

the 1nstruct1on SO that each ch11d can‘work up ‘to'his

‘

capacity. In addlt1on, 1nstruct10n must be rWanlzcd 50

\s free

. to devote attention to those children nbeding spegial

2 . .-

guidancc. The problem of adJustlng 1nstruct10n to"

'

. Though teachers may lack prlelC training 1n

G'lat1ng plans and determlnlng needs. Durk1n (1970) stat s

L

that it is thxs knowlcdge thgé\}s at the hcart of effectlvc

classroom” 1nstruct1on. o



&

o

Many tecachers underestimate the dlagnostlc ~
p0551b111t1es of the{; day-to- day contact with students.
Research shows that with tra1n1ng,‘teachers are ablc to
detect the nced for remediation in their pupils at 1ea§f
as well as sténdarfized.tcsts.' Lytton (1967) rcpor;cd from
his study tﬁqg an .adequate basis for preventative and

remedial tcaching is provided by a'continuous?anaiysis of

' studenfs‘»c}agsroom behavior. lle found that teachers

trained to detect individual differences have:been as

accurate in seiecting readers for remedial educétion as were
group tests from which IQ and AQ (accomplishmcht qﬁofient)‘
were dgrivcd;- The findings of a study conduct7p ;hat‘éame‘
year concur- with ‘Lytton's results. Haring and idgwg; (196})
reported- that a battery of dlagnostlc tests does not, predlct .

as effect1ve1y as does trained: teachcr observat1on of

3

1nd1v1dua1sh A qualification must be.made evident at this

point. Teachers who have received specific training are

~able to predict as accurateiﬁ as standardized tests.  What

. 3 ST .
about the ‘teacher who has not received specific training?

Wilson (1970 p. 1) outllnes the reasons why these

teachers need trained a551stance

Textbook publishers and- traditional tcacher

" education programs have tended to encourage prescriptive

teaching arrangements. " Lven though materials have

been improved and teacher education programs have
- become more thorough, tecachers generally depend upon

lesson plans outlined in manuals to guide the1r ddy-to-
. day readlng activities:

It is not surprising that a s1ng1e text book

“orientation is so prevalent. After all, it follows

the pattern the tecachers. knew when they were students,

it is modelled on the grOUplng procedures learned in
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college classrooms, and it rcflc;tq thé procedures
~reinforced during thc student teaching ¢xpericnce,

Without SpClelC tralnlng, few teachers really
_pndcrétand h¥w grcat the dlffcrcnccs in rcndlng ability
are in a typical class, They may know that there arc
below- avcra;c and abovc(avcrage rcadeu: but.they offch
do not fully apprcc1atc “how grcat the dlffcrcnccq are or
what thcy_imply for cducat1ona1 practlces (Harris, 1970)

The role of the dlagnostxcally untrained Llassrpom N |

-

teacher is summarizcd'byinond and Tinker (1967; p. 42).

The classtoom teacher nceds to be.a kecch observer

and studcnt to follow the recading growth of all the

* children. -~ The knowledge that he "has of cach ch11d S
gencral lcvel of rcading capability, while important,
is not sufficient by itself.to foster maximum

~accomphshmcnt nor to prevent scrious -reading
problems. The' teacher must also study the attainment

-of specifie skills and abilities so that any faulty

. learning can be detected and corrcéted carly and so

that any. omissions.or overemphases can bc avoided. -

-

Fortunately, the untralncd teacher does not bcar ~.
ﬁhc entire burden: of develop;ng a prescriptive teaching
progfam‘and the materials that accompany it. ,Administ;atdfsr
consulfants, énd other teachers can all make somc'coﬂt;ibution
to tlic development of a program that will be effoctive in
tcfmsfof the indiyidual child, the materials aQa!&ﬁ%TE: and

7
-materials that can be produced within the school.
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. OVERVIEW OF THE READING PROGRAM AND PROBLEMS AT
- ST. PIUS X GIRLS PRIMARY AND ELEMENTARY -
SCHOOL: TEACHERS COMMENTS AT }
A PRLLIMINARY MLETING

. St. Pius X Girls School houses. both' primary and -
élemcntary grades- Since the emphasis of the internship
was in thc pr1mary arcakjgfly the cight tcachcrs 1n grades
klndergartcn through three participatdd in the 1ntcrnsh1p
1here.were two classes at each grade Icvel Lo

Thc blnh Integrated Language Program was b01ng uscd

- by all the part1c1pat1ng teachers The readlng time was.
scheduled from 9 A.M. to 10.56\;1N. “each morning. The
" principal described theit grouping plan asbé‘lexélscplanﬂ
This proccdﬁre was prqvipusiy,dcscribeq‘as agfpsg grade
grouping. | | ) '

A pfcriﬁinary mgeting was held at wﬁiéh~tﬁ¢-ﬁcacher§
expressed the ?ollqwihg majbr,coqyerps." : : L

| ‘f. The workbopk'excrciSQs,aﬁH Suggéstep seatwork.

proQided wifh the reading program were not shfficicntly
| hallcnglng for the puplls. The chlldren who~workcd at
.their desks frcquently disturbed the tcacﬁer wh11c shc
was doing a lesson with another group : S s

2. The largc size of..the read1ng groups prevented
the teacher from providing 1nd1VJdua1 attent1on to thoqe
. children wﬁo héd specific weaknesses : -
B 3. Although they real1zed a need for ]ear?1ng

materials tn devolop areas of speC1f1c weakress, ‘lack @f -

: preparatlon time prevented their development
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1Y

arcas of weakness. They sug&cstcd that some of thc « ' ' ‘

*

“two pupils could be used cffcétivbly in the clasérqoms.

ST

« 4. Aside from ideas presented in professional ' e

magazines sdtﬁ’;s The Instructor,~the tcachbré‘felt that'

ra_..l ! '

thcxﬁwcrc unaware of the vallety of lcannlng matcrials

\\«

i ] . v - , .
avafT“blc. ~ . : . o

5. The size of the classrooms was rdsttiativc in’
terms of the types of lecarning aids' that could be used. ' :
- ) *

The teachers felt thgﬁ'matcrials‘invblving only one or

6. In some clnséeSnthc SRA Reading Labordtoric#

and the Reader's Dlgest Sk111 Bu11ders were UsLd ] Thesc Co

matcrlals rcqu1red morc cxplanat;on time than the actual

t1mc it took .the children to use them. o - o -

In discussion of thc above items, the teachers

suggested changcs that thcy would 11kc to work towhrd 1n C e
9 . R

" terms of their total classroom organlzatlon for rcad1"5

L4 L} . 8-
In addition to thec workbook cxercises, they wanted to

- teos . o

providc.matcrialéithat'woﬁld enhance”learning~in specific . . 3
mater1als dcvelopcd could. be¥uscd by small groups of. chlldrcn

as well as 1ndiv1duals. The groups could comblne ch11dren

-

" who -had mastcred a skill with others who nceded mére , »

practice. This would provide_some’individuallzing of
instruction because the teacher would determlne the materlal

to be used. It would also create t1mc to work w1th

-

.individual chlldrcn. -

. A new settion of the 11brﬂry had just begn opcncd
Individual £11m V1cwers, £11m'5tr1ps, record. players,

(G : Lo ’.
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records, and storiks on tape were ava1lable. The teachers

/)

' wanted to plan for the usc of thesc.matprials dﬁring the:

) .. reading time.

% ) _The teachgrs ahag mentioned that the present
\ organlzatlon Tor rcadlng would need to be adaptcd to )

= -
sing 1carn1ng mater1als and the children

would qced tlpe adapt to the new system. ‘
! ' | . E o ‘ v

\ , - It was anticipated that aiqharing of ideas among ™\ -

~include t1mc for

o

N AT teachers ofidiffc;enﬁ grades would result .in increaséq

knowledge of matérials available and idpastfor de&gloping

» .
K ' 3

- \ " altermate materials. The teachers would lcarﬁ;fo'gcveIOp_ -
! \ .. . ,
C thci;;zwn materials kit for each grade, heginning with
oo ‘ L . A s .

.

learning aids that ‘arc most nceded to fostér development
» in weak arecas. : ‘ ‘ _ ' . e

It ‘was also suggcstcd that the ldcas ﬂc compiled

o~ : " into a resource book and file that could bc kept and add¢d

' to 'in future years. . o i

. A common concern of all participants was thc t1mc

needed to develop the materials and to have mcctlngs. ‘All
. d o
‘fclt that lunch time would be the bcst time to have S

v

1nd1V1dua1 teacher or gradc levebrmcctlngs. After school

ftetings could be scheduled for large groups and for
_miterials development. The prinéipal,suggcstcd that  an
~eat1y dismissai timc would.be arranged to permif'tihc for

materlals dcvelopmcn

. ! ) - I~
! H ~ ‘\' . ° - ’ '

-
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: .+ % . . OBJECTIVES OF THE INTERNSHIP B

‘The foblcwiné 6BjectiVBs foimulateh as a fesult,i‘ . b

of the pre11m1nary meet1ng, prov1ded the focus for the

o e’ ’
.

1nternsh1p ﬁ' . -‘_-‘ o B} l - ’ L

“q .
. u,

, ’ o 1. To hclp the teachers bccome more aware\ through -~ . -
_ L - . Coe, - 7 -
U : classroom observatlon, of the 1nd1v1duai readbng neegj.of -

L

o
«

v ] thelr\pUp1ls..', T e A _%_ ' 3 ." ‘ .

i ]

2. To hdlp the\teachers restructure read1ng and

°

' . . . I
‘ ) c{assroom organlzatlon in ordcr“to accommodate more . oo
. b . - 4 - R b P ' . .

5 éfféqtively pupils' indﬁvidual differences in xéading.

’ - -3
- .

3. To_ guide the teachers in the seleétidn and

‘e ' y iy

' dcvélopmcnt of ma%er1als approprlate for use in classroom
, . ' 2 " -

. learnlng 51tuat10ns 1n readlng, . v

-, .
° ~

4. To complle a Tesource f11c of varled learnrnbr

: | . materials’. that are available in the schools R o

- . . - . 2 S ' T '.'Q

'5. To'compile a resource book’offﬁarioué _learning

| B -
act1v1t1es apprOpr1ate for classroom g/ganlzatlon in - .

‘. ‘ : - . . e s ’ -t s
. u\) rcadxng j o '\J o ' T
. R ' ' ‘g gt . . . o‘ " . .

‘
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S Chapter: 2 -. , Coe

 IMPLEMENTAYION OF THE OBJI;_GT'IVES R

B

: Thc ochctlves of theolnternshlp were 1mp1emcnted
by . use of the following tec.hnlques.'d , . ‘.'|
1. large group'teachcr mect1ngs:

. grale lévelimgetingfhith-tcgcheg;

. individuar t%acheﬁ cohfe;;;tek“uh

e P, .. i .y

2
3
4.-classroom observation ™~ S /' .
5

o ¢
> [}

school o . N

N

6. organ1zat10n of a.resource ccntcr to 1nc1ude
" & - 5

- .

.all mator1als ava1lable within the school that would promote

learnlng 1n bklll arcas. for rcadlng

-

¢

7 cvaluatlon of publlshcd 1nstruct1ona1|mater1als -

\ . e

| , :
to determine" effectxveness fov’classroom use - e, -

t,
) ' 4

8. develbpmcnt of a refcrcncc boak to collect anﬂ

‘s

co pile 1deas°relat1ng'to the developmentrof 1nstructtonpl

.
ma crlﬁls for futufc classrbom use L ‘
T 9. workshop for the deve10pment of materlals )

appr0p¥iatc for usc in classroom learn}ng 51tuat10ns in

o
. . 5 -
7 i . »
-

readlng. T T e

o - lhc arrangement of thc various tcchnlques is not-

meant’ to 1mp1y necessary}stages‘through which the ob;ectavps

wpfe'imﬁle@entcd,Jbut rather 'a listing of ‘techniques, employed.:

. .- -« u
o v
v .t . . t

IS ) - ; ‘. N ! \ ‘ ’ . -
- . Ty : -, 18 e ) - v, . °

o X SR N : o
. reviow of materials pfbééhtlﬁ availab£S>in the :

“1
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~ < they could be used in'the‘classroom.
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i

o INI?IAL LARGE GROUP PLA ING MEETING -

: PN
~ L3 * \

[N

(‘{

-L . The 1n1t1al large- group tcacher meeting was held

]early in May. The,dlscu551ons focuscd on teachcr concerns
")
-about matcrial used in ¢t

-

lassroom and tcachcr technques

' for _Observing and d1agn051ng children's nceds 1n readlng

.S
The teachers cxpresscd concefﬂ over the fact that a more ‘.

a

efflc;ent system of a550551ng~what materials were available

Wwithin. the school. was‘necded VFollowing or this point, thcy

also wcre interested in devefoplng a system for categorlzlng

. the materlqls according to the quc1f1c skills for which

[ ]

It was al§% hoped
that this act1V1ty could 1nv01ve suggest1ons for effectlve
~classroom 1mp1emcntat10n of thcse matcrlals One teacher_'
qxpre;seq the V1ew,that many of the materials to be used

in’ the classroom would have fd be self-eXplanatory, S0 a

that they could be used 1ndependently or in small groups,

-‘Bccause many of the school ownegﬁﬁgter1als were not current,

it was suggested that newer materlals could be borrowed
. from thé Memorial Unlver51ty Language A{gf Resources Center
. - aahe .

and*’the "Curriculum Materials Center to provide the teéchcrs -

- with an opportunity to eyaluate more recent published

ipstructional materials to determine their cffectiveness
-for classrogm use. This pfocedure would also acqudint thC~
tcachers with the varlcty of techniques used: to enhance

)
learnlng in sk111 areas through 1nstruct10na1 materlals.

.o, . . ~,. . ' ' . _{"_

“*
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It was felt that an assessment and 1nventory of

school owned materials ‘should be completed prior to any .

Acva1u7t1on of new materials to ensure that materials
available were not being 6ver looked. The intern suggested -
that a smail résouttc center be organlzcd Here; all
school-owned materials not presently being used in tho
classrooms could be clissified according to the grade levei

-for which they were most appropriatq. Each item would

& : also-be.catalogqeg in a fiic according to title and cross-

ppfercnécd accofdfhs to the ;cadihg skills fot which it

could be used. Suggestions for effective classroom use

of cach item would als be included. The point was made *

[

that a varlety of teachc -made materials were also being-

used in cach classroom. t was agreed | that the teachers '

would add -to the file by co_trlbutlng activitics dcscrlbcd T

xt; — _”,andmiliUStrated on- 1ndox—ear'57«and thcsc«tocT—wou4d—bc~»——‘~*—w-~7;
catalogued. according to the skill area in which they .

would promote lcarning. The principal suggested that space.

was available for such a center‘in the old. staff room

whlch adjoins the book storagc rJRT‘ The tcachers agreed

that thC) would contr1butc all matarials from their class-

-
v

rooms that were not bc1ng uscd, SO that organization of the
& : '
center could start 1mmcd1ate1y v ' '
Each of the teachers was given a copy. of the Bdrhe

Readlng Skllls Check List for levels readlncss through 51x

, t

(See Append1x A) Pr1?£/tgﬂglscuss1ng\part1cular teacher . .~

- ?

.

s . s .
techniques for observing and diagnosing students reading




—-—-a~»%1kc-aupcr10d of t1me to evaluate the skxll areas prcscntcd

»

¢

/ ) W 2,1 .

necds, the intern fclt it was ncccssary to c%tabllbh the.

sk1lls cmph351zed at dach grade lével and the1r relat1on

to the skills that were cmphas;;éd in the’ precedlng and

following' grades. It was su%ycstcd that quch a list would

benefit tcachcrsnln 1>olat12§ students' 9pcc1f1c arcas.

' 4

of weakness. It was also ecessary to examlne thc scqucnce

u and emphasxs of skills as/préscnted by the rcadlng program

~—

presently in use 1o dct m1nc any great d1scrcpancy between
[ - .

it and the Barbe List./

\

For the Barbe/List to bgeys¢d as'an cffective check

list of skills atta;hed at a particular grade level; it

would havc to be. eValuated and adapted for usc in llght

of the rcad1ng prégram The tcachers felt that they would

in the1r gradcs/ It was felt that this tOplC could be more

effcctlvely dealt W1th at grade levcl meetxngs.' The p01nt'

was cmphas1z%ﬂ that although the teachers may have had

little training in'diagnostic techniques, their opportunity
/ @ . - . .

for obscrving their students'areas of strength and weakness

/
in rcadlng/sklllq through day to- day contact is a good ba51s

for determxnlng student needs. Once the needs were establlshed
.

! -
an 1nd1vgdual prescriptive program could be devcloped;
/ : . iy
/ L&

'PURPOSE AND PROCEDURE OF GRADE LEVEL MEETINGS

/ ; ’ ‘ . . ] .
/ Grade level meetings weére arranged to disciuss the

H

spccific skill areas emphabized at those particular grade

levéyé. The Barbe Rea\\hg Skllls Check Llst.closcly
! . o~ . ,

1

-

~
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-.apprOXimatod the ;sequence of skills prdEcnted by the reading’

L

program. Suggestions were made,to the tcachers regarding

a method for detcrmining weak skill arcas of individual

Students. Because thé Barbe List is organized according

to skills that éhould be attain;d at the'chd of each Qradc
level, it was eépccialiy usefulta; a téol. ff thc-internshtp
had taken placc at the beginhing of the school ybhr,-thé
chcck11st for the precedlng grade would have been usca

Since none of thcﬁteachers had bccn spcc1f1ca11y “\\
tralned as dlagnost1c1ans, 1nformal methods of 3550551ng

- 4

skill attaxnment were dlscussed and demonstratcd It was .

2

emphaqlzed agaln that becausc of the teachers' day- to day °

contact wlth the students, therc were many methods avail-
* " able to thcm. - The tcachers weje ablc, through dlSCUSQIBD,
to 1solatc specific arcas of weakness(of individual
- student;; although they did not scem confident in thcir
| ability to remed1atc these weaknesses. It was found that
A ) many of the skills qerved as a foundatlon for: others such
hat no one skill should be 1solated,,but rather a series
. of skllls should,be asscssed to determlnc the startlng
'polnt
Many of the tcéhniques of assessment were® already
being employed by the teachers as means of instruction.
Techn1ques such as oral readlng of a passage, questlonlng o
for sequence after silent, rcadlng, and correct1on of work-
‘book pages could be developed 1nto dlagnostlc techn1ques

r by the tcachers w1thout increasing the 11m1ted amount of

Vs



classroom time available for reading instruction. For .

instiﬁy ional techniques-to be adapted to dia hostic

'technlqucs, "it "became apparent that ‘the teachers needed-

to’ kecp a record of the suspected weaknesses' of the1r
\

studcnts?and'to plan for classroom activities that provided -
for. the dcye10pmént of weak ski11§ Since a remcd1al

f

'readlng tcacher was not avallable full ‘time w1th1n the
.school, ideas for_learn1ng alds that would relnfo;ce
shccific'skiil areas wéfb.géhératedﬁé«Thcse‘aids were
.suggésted for usc by the tecachers with individual';>R<?nts
or smalil groups thereby prOV1d1ng for. other methods of\\\
S.

skill rc1nforcement besides paper and pencil aqt1v1t1c \\\

N,
N,

' PURPOSE AND PROCEDURE OF CLASSROOM OBSERVATION A

. N
at . . : .
e - [ 3 \

.Obscrvation of cldssrooms provided the intern with

v
-

an opportunify’td become familiar with teacher rgppbrt;_
sgyle, and necds. Students' abilities to work independently
.and areas of specific nceds were also.assggsed during
bhsc?vatioh. Thc.classrgom floorqlan and equipment was
:assesséd. “fhis techn%ﬂﬁg was essential to pfoﬁide thé
intern with informatioh necessary for promdting more
effective suggcstlons for the part1cular dcvelopment and .
adaptation of learnlng materials. An 1nvcntory of lcarnlng
.materlals othqr than textbooks was made to detcrmine the

types of materials with which the teacher and students were

familiar.:
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ORbANIZATION OP THL RESOURCE CLNTER

- p
ey

Thfoughout the project, the'intern nas"involﬁqd

‘in the organ1zat1on of the resource Lénter The teadhers

u\

contr1butcd all the 1earn1ng materlals from the1r class-

rooms that werc not presently in use. Thesc werc organized

and- lassified, as previously dcscribed according to the

_grade cVel for wm1ch they werc moqt approprlate. The

v ob '."

resource center prOV1ded a central point from whlch materlals

could be'b rroved by any of the ;eaghers, and a complcte.

'inwen%ory of wpaterials available within thc.sehoel was
kept. It was anticipated that this resulted in increased
teacher awareneés\of exactly what- was available and

> ¢ N : AR . .

provided for morc efficient spending of thc'classroom -

, mater1als budget Organ1zat10n “of the zesource center

' enabled the teachers to experlment with a varlety of

materlals and selectlvely-choose those -which they found

mostgeffectlve.' It also prevented unnecessary -duplj cat1on

of- materﬂéls s1nce teachers became aware of what mater1a15

]
I

were avallable in the school. )

A file was also developed: to keep thack of all the
materials and the frequency of thc1r use.  Each .item .was
cross;referched eccerding:to title and reading skill for
which it could be used. In addition, suggestions.for
effectlve classroom use of‘each itein were 1nc1uded The -
1ntern made .an 1nventory of all materials belng used in

the classroom and also -of mater1als_ava11able in the

-4
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lfbrary: Librar} maferaals included réfene cc books
:?‘available in tne teachers' section as &ell a$ all trans-

' parenc1es, filmstrips,. cassette tapes, and records . that.'

" were dpprOprlatc for use as learning a1ds for readlng -
The teachers contrlbuted tofthe f1le by dcqcr1bnng and
111ustrat1ng any teacher made materlals that they had

- ;found succesqful These, too, were f11ed accord1ng to
skill area and contained suggestions for classrqpm use and Co-
appropr1ate grade level . “Where appllcablc, ﬁhe teachersn .
also included any_adaptat19ns that would render the materials
'usefni,ih other skill areas. The devclopment of the center

- - and f1le prOV1ded the teachers with a complete resource

of lcarn1ng aids fpr reading that fac111tated the 1mp1e-“

mentation pf materlals in the classrdom

o}

PURPOSE AND PROCEDURE OF INDIVIDUAL =~
I . TEACHER CONFERENCES :

Al 1

The discussion of. spec1f1c ciass and pup11 problems

-

~was the focus o{\u/p individual teacher confgrences, which

. . took placem}hrqughout the 1nternen1p. ,Suggestlons were

made for prescribing learning ﬂafer;als for individua}s

'y and for restructuring the feading fime so that materials;

* could be implemented most effeceively. .Tne teachere( ' 'fl
}equcsted maferiale for spccificfskill aTteas and a list of"-
suggested materials was pyovided'bf'the intern. All these -
materials were available in the.schpe}. Discussibne of"

" what materials were presently ‘being used and how they were

/



lof students

,bcing employed often resultedqin providing other suggestions'
. for adaptation tofclassroom use.
'FOIlow-up conferences fi ed upos the effectiveness

of. the materials .and further requests foy materials. In

°

view of the d19tuss10n of 1nd1V1dual students, clasqroom
part1C1pat10n and demonstrat1on by the 1ntern was arrangcd
The purpose of each of these visits varied depend1ng upon
.the nceds of the teachers Specific help was requested
thc following: three areas: T

demonstration of use of materials with groups

"
.

2"grouping tudents with. 51m11ar weaknesses and

plann1ng aCt1V1t105 to re“nforce learnlng ‘ 1

AR
.

Lot 3, ass1stance in methods of diagnosing re Hfﬁg_l
problems of students read1ng below grade level ]
Where a demonstratlon of ‘materials was requested,

the intern.and the teacher groUped students accord1ng to

specific skill area of weakness and discussed materials

L

that{could be used. In the actual classroom situation,

' the tcacher proceeded W1th the readlng lessons in her usual

- manner. When that was completed ecach group was assembled'

and instructed in the use of the materlals by the intern.
Lach group was observed by ‘the 1ntern unt11 1t was felt '
that they could proceed 1ndependent1y. 1h1s procedure was
followed for six groups of four 5? frve members As'a-

result of the demonstratlon\\the teachers accepted this

" method of materials use as a feasible one for the&classroom.
’ - . ,
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the Stanford Diaghostic Reading Test, Level I be admin- -

27
Another teacher Tequeésted a551stance in grouplng ‘

studeﬁts w1th problems in sequen01ng the events of a story.'

She explained that six of her stpdents had difficulty
. v » N . Al A

completing workbook exercises in this area. The group was
_assembled and’ the story,Just completed was discussed. . °

Spec1a1 emphasis was placed on the sequence of events in

PO 9

the- story and thelf relation’ to the story as a whole.' A
workbook exercise on the topic was:etilized as:a group '
lesson. Each event was discussed as to the ihportance of
its Rlace'ih the story and the effect it,wou&d have on

the story’if it were to appear elsewhere. Thelmechanics
of‘sequencing,eVents of a'story were'expiained, and the
exetcgse was eompleted with ver} Littie difficulty.

-Assistancq in methods and tools for. diagnosing

reading problems of students reédlng below gréde level =

. ! .
was requested by four teachers. There were five students
attending ‘a grade three class who seemed to have a number

of difficulties in reading. The intern suggesteh that
) &

- istered to aid the teacher in developing a prescriptive

.program for these students. After the test was adm1n1stered

the intern and the teacher conducted a detailed exam1nat1on

of all incorrect responses to ascertain probable causes

‘of difficulty. This method provided the teacher with -

N

specifi&lknowledge of test items and probable reasons for
1ncorrect responses._.Errors were.atttibuted to culture-

b1as in the test, lack of comprehens1on, carelessness, -and

«*

-

-
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- - -

°

inadequate‘vbcabular? As a result of this eXam1nat10n,
the teacher and the 1ntern were able to determlne whlch

sk1115 were necessary to reinforce and whqch wquld serve

~as foundatlons for the others. Materlals were suggested
that' would. enhance learning in ‘these arcas.

Two teachers tCQQ?Sth assistance in determining
Qhethet their 'students were able to discriminatc sounds

“in the initial, medial, and final positions in words.

"The intern suggested\that the Wepman Auditofy Discrimin-
ation Testibe administered. The same-procedure for .
examination of rcsults was followed with .these teechers..
The flndlngs suggested a possxblc problem with only one
of. the students. - A hearing test was arranged thh the

- school nurse to determine if a hearing deflclency'wasvthe {

“cause of the problem. ' -

Similar assistance was requested by a grade two
| 4

'+ teacher whose student could read only hesitantly at the

‘grade one. level. This.child was also inattentatiVe

o

. disorganized and had difficulty follow1ng d1rect1ons It

was suspected that a possible learnlng dlsablllty may have

been'thc'cause of these problemsss Arrangements were made to
&
have the student tecsted by. one,Pf the professors of rcadlng

-

The Illinois

0

m

" at Memorial Unlverslmy, Dr . W. J. Harker.

Test of Psychollngu1st1c Abllitles was adm1n15tered and

. >

a the same plocedure for. exam1nat10n of results was conducted
/ P
As a result, this child was recommended for tutof1a1 work
I -, . .

’ v

&
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q . ' R ~
ﬂ\—\ over ‘the summer ,apd a program -of remecdiation was devised
by the intern and the tT:rﬂlﬁ‘zr. L -
’ ' O EVALUATION OF CURRhNT PUBLISHLD

INSTRUCTIONAL MATERIALS

L - R '
. Arrangements were made for the teachérs to visit-

- the Language Arts Resources, Center and the Currlcu—lum .

-
.
o,

Matcrlals Centcr at Memor1al Unlversuy for the purpose ,
. of choosmg more current publlshed 1nstrp@tlona1 mater1als.

The principal arranged for early d15m1ssa1 of” students.\

t

The kJn_d‘ergart‘en and gradc one‘teachgrs visited ‘onc’"day

P

and the grade two dnd thgee teachers the- next. L
Each teacher -chose materials for specific students’

Lot

who were, having problems in various skill areas. The .intern
suggested a number of materials that would cnhance learninog
-in_each area. The teachers chose those they felt would

e e e e = e me e e o

be most effectlve on ‘the basis of their kéowledge of each

o

r's,tudent. ‘Selection of materials was approached in another
manher als;o. -fhc int?rn.'demoriétrdted'a varicty of materials
that she felt presented a skill in a novel way.  This
resulted in s'ome‘ of the teachers ﬁ"ecailiﬁgm_tudénts who

would benefit from jifs ‘use. On each of the two days, the - -

teachers left the centerswith arms full of materials and
cnthusiastic attitudes. ' (Sec 'Appendlx C)
’ . " Use of these materlals resulted in dlSCUSSlOnS@lth

A

'the intern and other teachers concerning the effcctlvencss

of the materlal in promotlng learning, student op1n10n of =

. e
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the material, and an assessment of the material .in .terms

. ‘ ] | -+ ' . ’ ‘ '
of adaptability to classroom use. ' One particular item,

the\ Phonics We Use" Learn1ng Games Kit, was® cons1dered
e
e,,xcellent in gll of these .arcas by the grade one, two, and

three teqch‘ers. Certam mater1al§ werc considered better - -

] : YT, .

in some argas than others. All mater1als used a,gded the‘

o

teachers jn the development of their own ideas for :

approprlate and eff1c1ent classroom materlals. Many of e

o

these ideas were added to the resource file. ‘ ‘ L

/ " ‘ ' ' : o
s o - .o . . .
.

- PLANNING AND PROCEDURE OF TllE)\YORKSHOI"

A meeting was ‘held with all the‘teiachhers to plan

a workshop for mater1als .developnment. A’ number of suggestions

90 . -

- welu'e‘made concerning the .types of matterials that each would .,

1iké to make. It was decided that individual activity

‘

k1ts rather than one large ggﬁe or att1V1ty would be more
benef1c1al in-a claSSroom sztuatmn. ,g‘hese kits would *
1nclude a number of ac¥f1V1t1es in a var1ety of sk111 areas., . . ;
Once developed the kits would be rcadxly available for.
the teacher “to a551gn to 1nd1V1dual students. Large mamlla

envelopes ‘or shoe boxes would contaln an act1V1ty that one

\ student or a small grOUp could use 1ndependent1y . Thé .

teacher wou,ld correct any act1v1tlcs comalcted each day

4

and assign approprlatg follow-up act1v:.t1es on the basis of.

her knowledge of the student and student perf'orma'pce. '

-

Exposure to the variety of methods, other than just paper

and pencil, used by publishers provided incentive for the .
: ) . ‘ . e

N
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e - teachers. to be creatxvc in dcvelop1ng act1v1t1es for thelr s

klts. The 1ntern dlscussed varlous p0551b111ties w1th

the teachers toward this a1m. -

~ r
«

. A fow of the'teachcrs,cxprcseed the'view that they .
.~ . ‘would like to have more opﬁﬁttunity'to diécuss with each
othenxthe materials'?ound,effectiveﬂ Because"t1me was

limited, . 1t was agreed that a resource book could serve,

i - ® “this purpose. Each teacher chose "at least ten acf1v1t1es o

that would fulflll the follow1ng cr1tcr1a

1. to, rclnforce’skllls that thc teachers <€1t were -

o, .
® P YR

. creat1ng probIEm areas for _ their students - |

-2. to 1nd1catc act1V1t1es that could .be.. effectlvcly

L used durlng the readlng time 3 . d )
S ; -

- } o 3. to selecb activities that could be produced *
from rcadlly available mater1als - : j' “... T -+“Z
N *. * Each idea card 1nc1uded the sklllaarea,.the

; : 4 ,
'ObJeCtIVL of the act1V1ty3 the number of students suggested

o, -, for its use, and instructiqns on how 'to make 1t ﬂThQSB

g

..  cards were organized acdhrding to skill area,and used to

produce the resource book Skill “Reinforcement Activities. .

and Classroom dees. (See'Appéndix E)

A - Each teacher recelved a copy of the book and chose e
1~ , " g
T from it the.activities she planned to make at the workshop

]

The intern colIected 11sts of maxerlals needed by each

I -
>

: .~ teacher and these were prov1ded by the school. S b
- 7 ’ The workshop was held in the 11brary on J““e 18, v .ﬂ'.

" 1974. bach teacher produced the mater1als that she had .

e,
&
4

o?
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,chdéqn to comptise her kit. Sﬁgéestioqsﬂﬁéré made éoﬁ- |
‘perningighe use of thé;kips in the' classroon. “Thcfteaéhers
éxprdssed tbca¢icﬁ that'thtough pariiciﬁation'in tﬁc

internship, ‘they felt more confident in prescribing

materials for individual students. They suggested that
the individual teacher conferences comcerning students

_and the evaluation of materials had been the most beneficial
aspects of the internship. These techniques had focused
upon ,individual-needs and the provision of these .needs

»

within the classroom. The organization of the.resource
nothe : on ‘ .

- ) ! L4 -
~.center %?d file was considercd a good stjft-towards more ;.
. , . : 0 P . o . ° toe i L" )
- " efficient matgrials use, and it was. felt”that they would”-
. . ’ !
. . . . - . . . y ¢ ’ *
continue with it the following year..
' v - A
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'Chaptef 3 ,
. S S

R ~ EVALUATION OF THL INTLRNSHIP . .

Thc 5ucccss of the internship wa's ovaluated using
three methods. ‘e o ’ &1 |
1. a confercncc with the prlnc1pa1

~a

’
1

2. 1nf0rmal teacher conferenccs, 1nd1v1dually and

]

with the wholc group
a questionnaire responded to by the teachers.

Bach aspect of the evaluation focused on the

4

A
" following areas: ;
1. increased teacher ability and confidence in -

5 s
Lo

obserV1ng 1ndividua& pupil needsfand in prescribing

%
approprlate matcrlals to mect these nceds
increased tcacher awareness of the varlety of

learviing .haterials avi;lqble S S
'..‘ "f"-' . . a
increased'teacher selectiveness in” choice of

<
-~ N N
' L 3
P .

‘

S

‘pﬁbiisheé matcrials '
4, 1ncreased teacher exper%&so in the’ deveiog\gnt _

of approprlate teacher -made materlals“, ] ’ T
' hcvcioped,in promoting

N 5. :the success of thcamateria]
the learning of students 'with specific weaknesse's

6. the adéptabiiity of the materials to various

' patterns of classroom organizations
7. teacher w1111ngness to-continue’ to strive toward

» .
<o

j: ' " the obJect1Ves of, the 1nternshrp
| | - ' 33 a e

d
[
e

~
3
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8. tcacher opinion on the uscfulness- of the resource’

book and f11e complled during the internship.
CONFERENCE WITH THE PRINCIPAL

The pr1nc1pal stated that she felt the 1nternsh1p
had. focu;ed upon ‘a def1n1te arca of need within the. school
'aud upon omne in which the teachers were interestcd.. These : ¥
two factors-éouxributcd greatly to the success of the |
‘internship.. She ﬁl;o suggesteq fhat thc'gfe of the « , /
published’m?terials had- increased teacher-awarcncss,bf‘the
e varicty of materials available, and she hope% tﬁap this‘.
_experience would'enco&f?gq selectivity in. choosing materials
v~ - for classroom use. -
. The 1nternsh1p progcct had also prOV1ded 1ncent1ve .
toward a‘staff in-serVicc program in materials development.‘
The resource centcr ‘and file provided encouragement for the

teachers to contlnuc the pro;ect next year and aided in the

‘efficient use of school mater1als.“ The pr1nc1pa1 felt that

on. thelr own next year u51ng the 1nternsh1p as a basis and

workshop time prOV1ded by the school for maten1als dcvelopment..
o . ‘
. i

14
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{
JINDIVIDUAL TEACHER CONFERENCES

-

The ovfrall 1mpr9551on of 'the outcomes of the

1nternsh1p was\ a\positive onc. All of the teachers

. suggested that .obpértunity to use a variety of
"published mutpriﬁl§ increased tﬂcir dwaren;s; and confidence -
. “in Selécting apd creating materials- to reinfofcc weék
: ﬁ%gikill areas. Focusing pn indivi@dﬁl children's ?eading
" needs pinpointed some of EQC.;ypcs of materials that_hould

- %e valuable in providing practice for the.child and)

conversely, discovering materials that were available in

€ertain ski11 areas often-brought to mind a éhi}d that
. . -
. would benefit from their use. The organization qk the *

resource center and file was a véluablc aid in.ﬁrqviding
~ .suggestions for use of, materials availabie in thé;échbo}
and also as a central point where an 1nvcntory of all
:matcrlals available could be most cff1c1ent1y kcpt. All
_°“ "¢ the teachers fclt that the resource book wonld a1d them
in continuing to provide their smudcnts with a variety of
types of activities to réinforce qeak skill areas. The
Atéaéhers felt that they would continue to add new ideas

to theﬁbdok and -adapt these idecas to c}dgs and individual‘

. -
. .

rcading necds in the futute. ' .
B

"The workshop for.materials dcvelopment provxded .

teachcrs with an opportunity to prepare the ‘individual

/ :
ctivity kitsﬂkhat they wanted to'org§n;ze for next year.

®
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. activities‘for students requirieg practice and exposereg
dtd specific skill arees without always relylng on paper and
. pencil activitiest Because the k1ts would be prepared,’
assignments could be suggested at the start of the readlng

time thereby preventlng 1nterrupt10n of the teacher and

'S

- also providing for individualization of 1nstruc§10n.-

LARGE GROUP TEACHER CONFLERENCE

P091t1ve feclxngs towards thc outcomes of the
1ntcrnsh1p were cxpressed by the teacherq as a group. They
fclt that the organized. large group meetlngs prov1ded them -
w1th an opportunity to meet together and discuss common
problems and ideas for mater1als deve10pment They felt
it was unfortunate that the 1nternsh1p was conducted so
clese to the end of the schooi year when co-curricular
activities such as concerts were scheduled. The teachers
suggested that a pro;ect such as the one carried out woukﬁ,__
be more eenef1cxal if conducted ove5.a 1onger per1od of

, ‘*time and at the begiening of the school year. The short’a~
"\\~_¢//7 Aperlod of t1mc dur1ng May and Junc prcvented them from
developing as many materials as they would ‘haye liked but
as asresult of having participated-in the project end the
compilation of the resource book they-fclt that they
would be able to cont;nue 1ndJV1dua11y, or as a group,.to _

work towards bhe object1ves of the 1nternship.

-

» L. T
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o

EVALUATION" OF THE RESULTS OF THE QUESTIONNAIRE

A questionnaire .devised by the intern was given to
thc teachers to complete at the end of‘fhc ipteynship
proj;ct. (Seé-Appcndix F) The‘qucstionnhire wa§ designed
“to test whethér the teachers felt that they had met‘the
objecctives of the internship such that a {pspbnse in the
strongly agree (éA) or the agrece (A) catcgoric§ would ‘
indicate that thc_individupl teachcr\ﬁad,‘in her'opinion,
‘met the objective focused upon in th; statement. A response

..of unaccided (UND) wpuld reflect the ?eachcr's.indécféion‘
as to whether or not.the criteria to fulfill the objectiye

‘had.hecn met. ﬁy responding in the disagree (D) or the
étrpng;y disagree (SD) categories, the teacher woufd\

- 3

indicaté that the objective had not.been met. - /

A summary of the results of the quqstlonnaxrc and

a table d1splay1ng .the frequency. of responses in ‘each
category fo}lpys. i
Of a total 6f.cighiy-eight régbonscs to-the eleven
'statcﬁgnts,‘thirtyrthree responscs were in the‘sf%ongly
agrce , (SA) catégofy,'forty-sevcn were in the agree (A]
;ategory,Aand eight.wcre in tbc undecided category (UND).
There were-no fcsponses iﬁ.the digagree‘(D).or stfonglf
. Jisagrcc‘(SD) cafégorics.
Of the eight part1c1pat1ng teachers, six agrced
that the individual teacher conferences were helpful in .

-

plnp01nt1ng individual needs of their studcnts,_'Two tgachers

Eat



responded 1n the undecided category.

1 L4

Three teachers strongly agreed and four teachers’
agreed that they would be -able to restructureAth%Ereading
time to. include some of the leazning materials and ideas
developed during the iﬁternshiﬁ:\ One teacher respended o
on the uﬁdecidedldategory. , . ’

Seven teachers agreed that as a rcselt of the
internship projcet they wehld be able to spot student

d1ff1cu1tles and suggest. approprlate learning materials.

1

" -One teacher responded in the undec1ded category

-Five tecachers strongly agreed and threc teachers’

agreed'tﬁat they had become more aware of the variety of

published'iearning materials available and felt ‘that they

would be-able. to selectively choose materials appropriate.

for their students. -

The'rcsource book and file was considered a valuable.

Wi

aid for future teaching by all eight_of the teachers.
Seven tesponded in the strongly agree and one .in the agree
catecgory. oo - 4

a .
Three teachers strongly agreed that the materials -

that werc developed during the 1nternsh1p were adaptable

to cffectlvc ‘classroom organ1zat1on for rcadlng Four

L]

others agreed and oné responded undecided.

As a result of trying a variety of learning materials,

" one teacher strongly agreed and the. seven. others agreed

qthat,thcy felt more confident in prescribing activities-to
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ald students in weak areas.

All of the teachers felt that they would be able

r

to deVelop further activities for classroom use and to.
add to the resource file and book; five strongly agreed
..and three ag;eed.
Materials tried in the classrooms wc}e”cqysidéred
succcssful in a1d1ng students' iearning in weak 5reas by
sfive teacherq who responded in the agree ¢ategory Three

= o %4

teachcrs erponded in the undec1ded catcgory . ’ _'°

Four teachcrs strongly agreed and "four teachcrs

agreed that they would continue to prescyibe learning

“”.materlals to aid students in learnlng.

F1ve teachers strongly agxeed that the large group
‘teacher meetings were valuable in dlscu551ng materlals ‘
available and for sharing ideas. THe three others agregd.
S1nce the majority of responscs were in the

strongly agrec and agree categories, the results of the
questionnaire concur With the previously discussed results

of the other evaluat1on procedures, All of the part1c1pat1ng
'“ teachers con51dered the\lnternshlp a bencf1c1al experlcnce <

\
which met ‘the proposed obJectlves.

4
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Table 1
. aﬁ Response Frequencies to Questionnaire
~ Number N B ' : o
Response Categorics
“of . ‘ )
Statement _ .
SA Al ouw | D SD
1 6 2
2 3 -~ 4 1
. 3 7 1
S
4 5 3
5 7. -1
& 3 4 1 Y
7 ' 1 7
8 5 3
T 9 5 3
10 . - 4 4
L | A
11 , 5 3 .
‘ [~ ,///




~Chapter 4 <
SUMMARY. AND RECOMME'NDATIONS)

The development of this’internship ar&se from‘thc
ckpresscdfneeds of ‘teachers to.providc individualized
1nstruct1on ‘for their students. The'program'combined iﬁ-

.school materlals development w1th the implementation .of
some prestriptive.methods for mpterials use. ‘

The«oﬁjectives-of the pfbgram Qere achicved
u51ng three tEChnquCS. : ‘ ) ‘
| 1. evaluation of studcnt performancc by 1nforma1
-claééroom observation

2. evaluation of published instructional materials -
to encourage teachers to developjtheir own materials

3. selection and development®of materialsvto provide
for observed ipdividual needs based on th¢ knowlecdge of’

"the stu&eﬁt and- the classroom éituationf
Fhe results of thc evaluatlon sUggcst that the

, teachers felt that thlS type-of program was beneficial to

the development of prescriptive';eaching_techniques. The
i\f\\ff\\\‘\\ﬂmajority_of rcéponses on the evaluation questionnaire were:
u //in the's;fohgly agree and agree:catégories. Because ?f'th:
limited-time in which the internship'waspconducted,~th€“
eight responses in‘the'ﬁhdqcidéd category maf'rgflect the
‘teachers' inability to assess whether the objectiVes,had
been met.; In the oéinipn of - the "intern, su{hia“program

41
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could only be cffectively evaluated durlng the next school

»

year to determlne ‘if the participants were contlnulng to -
strive toward the obJectlves of the internship.
Recommendat10n§ regard1ng how this type of staff

and pr@gram development may be cffectively done follow:

°

1. fhe"sucpess of such a program relies on the
motivation of the teachers.{nvdeed, Preliminary meetings
should be held to dptefmine precisely which areas are of
immediaéc concern to‘thé~teachgfs. These areas should

form the basis for the formulation of objectives of the

AN . 2
program. -

) 2. The prograﬁ sﬁould be started at the beginning’
- of the school year to prov1de ‘adequate ‘time for the
N

assesament of mater1als and thelr ablllty to enhance learning

L
for students, and to implement -full use oﬁ_mater1als.1nto o
classroom organization. Lo S e
° . .3. Time for. the discussion of various materials

f?iéd by teachers should be planned to‘encéufage'creativitx
in,the develbpmgnp of tcacher~ﬁade matérials;
4. A series bf.workshops should be planned to-
'proviQe in-school time for materials development.
The pfbvision of quality eﬁdﬁation for each student, )
‘is denendent upéﬁ teacher,motivatién*toward-this’aim.‘
The development, of in-service programs, such as the pne
carrled out dur1ng the internship can only be SUCcessful if
planned 1n conJunct1on with teacher felt needs. The

realization that teacher time and energy are not un11mited
v— "Q .~
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is important in the dewvelopment.and organizatioh"of any e
" progfam. An in-service program that is organkzed at .'the a
beginning of the schdol year and incorpora’ted"injto the '
school calendar thereby fsroviding in-school time for staff s
J - . . . C M i !
developiient will almost certainly be @n effective one.,
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' Thcse activities and games were compiled in response

to a need for a sclectlon_of individual ard small group

o

act1v1t1es that would fu1f111 the’ following cr1ter1a.,

1
v N

1. to relnﬁerce sk1lls that the teachcrs felt

]

.were creatlng problem areas for thelr qtudents

2. to indicate activities that could be. effectlvely

used during the regdlng time

.’t\\\; - 3. ‘to select activities- that could be produced from”

. best relnforce skill areas that were weak in hcr class. oy

e
\

readlly available materlals. ' - L

2
Each teacher chose ten nct1V1t1es that she felt would™ ™

Consequently, this book does not have activities for. all the .-

.skill areas, but only for tho;e which are of prlmg qoncgrn

to the teachers ‘involved. R o

. . . . .
n , . . i .
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> Alphabet_Train. S x C T

692

2y

ADirections:.DiGEde_clasé into groups of 5-7 children. .

"~ Assign cach child of each‘gcam a word. They then afrange
* themselves}into a train afbhabetically{by the.fi;st-iétter
of their word. The,first train to be arranged correctly

o wins. The children'may stand_in rows in front of the room

e

) TrE Lo C
or arrange themselves in trains in their desks.

~

. Alphabet_CHallenge .
L Directions: Assign a child or a group Sf children a
] - : . . . k4 ) . ’
. . certain number of ‘'words listed.in the back oK .his reader

o
)

‘to put in éiphébetital%b&der; 'This may be played as a téam

P T <or done as an individual‘aCtiVitY-

...... R I = I

= Alphabetical Pictures - .." -

‘ . i “_"iDirectidns; Collect p@ctureS’of'variouslﬁbjccfs to

_Twh, “pggfe on a~bicce pf~po$tqr.bdard. Have the children list

| ‘the. names of cach of the objects and then place them in
élphabeficai'order: This may be doﬁe with‘opjectg that

‘begin with the samﬁ 1étter or wi;hAdifferent }etéé;s. It -+

| 'may also be adgﬁtéd:fof aiphabetiiing by 1etterg other

o

than- just ‘the first letter.

~t

\

-~
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Antonyms . C o
. -~ ,r . . ) . . ™
Developing_ Word. Meanings_:.Antonyms ‘
L leectlonS' Find thc words that h3ve the opposxte' -
meanings. Choese onc p1nk and one bluc word card and c11p .
L, &hem together.
Pink . . R . Bluc ‘ :
“increase fix -~ rteduce = | - agree
borrow’ ‘ late T " question start
finish - hard ’ =+ country . . carly o
-disagreg ;L joy ‘ sSOTTOW - break . '
. I3 ) " “ 3 0 -
noise . tame ' silent . . easy .
. o - -
winner - add o true - ‘ lend
answer lazy - loser - " even:
falsc city. '  active witltd - - A
May I? .- o S o o
- Directions: Make antonym word,cards in'pairs.. The . \\\\\\\\\
= . 2 P

. Lards are dealt out to each player.- The first playef:turns

.to'another.player and’ asks, ""May 1 ha&e‘ 7", naming
whatever card he needs to make a pair @f -antonyms. If the -

player has the card he mqst give 1t up.ﬂ If he docsn t ‘he
- says, '"No, you may not." and th first pf;}cr is fxnlshed

If the card asked for is glvem then the player gets another
turn. When a pair is made it is lald dOWn. The obJeqt
is to make palrs and lay down all one 's, cards. ' This éhmc -‘/
';E (may also bé used-to develop‘word meanlngs Qor synon}ms,
ﬁomdﬁyﬁs;‘singulat-and plurals, eté.. ]

";“ .
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Beginning Consonant- Sounds .

s e .
i". . . .

. Consonant Imag1nat1on , : . T -

Directions: Suggest a, letter to the class. "Tell
them thcy are to list all the th1ngs that they can thlnk
"of which begin with that letter. Thls activity may be
adapted so that the ch1ldren are to write sen51ble sentences
that 1nclude as many words that beg1n with the quggested
letter as possible. .
Peter is éat1ng popdorn andlpeanuts from a paper

olate.. He 1s dresscd in. purple, has -a pencil in his pocket,

and is’ wearing p1nk shoes. :

999590§9§-§9‘3§§}§Qt;99 L . |
_ Directions: U51ng word fam111es, makc word cards fﬁf
from consonants pluzlword endlngs. The teacher or a child
' holds the cards and ‘the. other players must pronounce the
word on the card when’ thelr turn 1s up ~ When she pronounces
‘_“~ the word correctly, she may keep the card. ,If.not, she '
forfeitsa turn. The\player‘w1th.the most cards wins: This
" idea may also be adapted to a two playerﬁgeme.oalled challenge.'
The word cards are divided eﬁuelly_among'the two olnyers.'

- Both turn up one card'at a time. If each can pronounce

_M”,ﬂ‘—h45~worﬂ—~they~both keep their own card If one‘pla}er - ' f

. cannot pronouncerthe<word the other player has a chance to
say it. If he does, he keeps the carﬂ.- The player with the .- -
'mostfwins; or the game may beAcontinued unt11 one player has

all the cards. . . B . ' :_E 3 .
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: Under the Umbrella

---------------- - i

- - -

Dlrect1ons: A~1Prge umbrella-ie-drawn end words
created from uord famtlies pius consonants éreqmrittcn on
it. To:be under the‘umbreila, the child must be able to
promoumce.alllthe words by .sight. .Similgm games such.as "
Word Wheel, Climb the:Tree, Catch the Fish, Bounce the -
Ball, Follow the Yellow Brick Road, Pick the Flowers, and

What? 5non T V.? can be created .
: . -
‘ﬂ / . .

Blends - . ' : a o /

Dlrsctlons. Cut two poster board‘stribs,_zﬂ X 5.

" On one strﬁp; write a -blend. Cut twolhorizontal §litsL}a}%4"
long. On the sesbnd strip,'write endihgsjwhich‘m}l} blend
with the 1n1tlal sounds to form words. B} sliding thé‘second

. str1p through the horxzontal slits .in the first strlp, the'

4

chlldren should” be able-to combine the two parts to form words.

- 3

'51@9@-659994-2@9-%991 S
Directions: Cut two c1rc1es\of poster board, one about N\
- :“"'.two 1nches smaller than the oth . Connect them through the--
, center w1th a wire brad SO_ that they can’ be moved in a circle.
e Wr1te:b1ends aroun@\the/66151de of the 1arger cxrcle. Wrxte
endlngs that will form words on the, outer part of the smaller

) o

c1rcle.f When the inner c1rcle is revolved the child should

be able to say all the words formed

.
Q
PR A



o

----------

Diroctionq- Draw a river w1th stepping stones from.

onc :.bank to tho othcr., Write words~hcg1nning w;ph'blcndb

on cach stonc,‘ To.cross the river the child must be able

to pronounce all the words. Thié activity mdy be'pluyqd
so that . they. could be chnn&cd. Similar activities could -
be devqlopcd on thc following themég:iLittEO'Red Riding'
iood and the Wolf, Lost in the Woods, Phoniqs_Bjngo,iﬂud

Going to Space,

‘Hﬂilding Words

Add A Lcttcr.

Dxrcctlons. Suggest a word to the clase. Tcll them

“that by chdng1ng onc lcttor at a tlme thcy w111 bc ablc to

"make a long list of new words. RENT, ta WENT. -

.llﬂt as many items as pOSQZblC undcr cach hcudlng 1.c.,q

 ,\

-~
P
-4

Clds:1fy1n& Words

©

Diroctioxs Give tho-class five titles. HdVe thmu

14

llsh,,uxrds,,ﬁru1t, Pets, and Flowcrs.

h . . v

tlave clothespins rcady. Prlnt the fol?ow1ng word sets and
words on the cards.’'.

Y ! . S

nd1v1dunlly or in teams, Lxtra stonc cards could be made

fl

Directions: Cut two scts of w0rd cards in two colors. -



o Pink - R v Blue -
‘ hammer=saw-nail ‘ o head parts

-alone aplece another ‘ : from a cow ) i

rope string; rlbbon , L how somecone feels i

: waiter-sailor-tecacher ' : used to tie {

\\' i ehrlyflatélago o B used to build i
’ angry-sorry-prouh I - used to cover

apron-cap-suit- ) o , | about only one
ter-cheese-cream " - about time .

' cad-rol '

.\\lf 1s i made from- flour

kinds ‘of workers

Have ' the cHildreh read’ the words on ‘the pink cards' - /

and think _how tﬁey are alike. Find the’ anSWcr on .a bJue

card and c11p, hem togethcr with the clothespln.

‘ ind words wh1ch begln w1th these -

Dlrectlons.

1etters and put thcm ‘in “the rlght‘places. Drawsthe :

- @
- . \ig}low1ng graph on the blackbo.rq or oh'a workshect.
o People .  Things -~ Toys '
R N '“:"
. -1 B - : e
D T ) k T |
M- , . o /4
_ é ) . // , :
F ) :

o -.  S Dlrcctlons. Prlnt the folloW1ng words and {icdtions

on’ the blackboard or a workshcet.«

s 2NN

1. house, garden, grass,-lnyergsplngg

pop, buttermilk

2. beef, hungry, ham, -sausage
3. fairy, waterJ

PR
0.
haiiie

4, upset, angry, gone, Cross



PR a

T

5.'piatcs, dishes,'cuﬁs, ﬁdchines P - } f‘ EREEEY

6.'eyeé;lshoes;.nose,~arms ‘ o ' 2
. 7. dairy, squirrel, monkey, élephanf ‘

8. truck, butter, car, station, wagon ‘
9. father, car,. ;istcr, mother
10, blue, red, dog, green '-'ﬁ .o

11: walk, run, sing, jump - “Q\
12. truck, car, baby, bus

13. sat, cat, dog,” rat’ ,

© 14, king, quecen, ptinéé. book

15. water, milk, cookie, juice

_ Directions: Drav the following chart on a workshépt.
.Color the names of all people orange. '
‘Color the names of all animals blue. o

_Color the names of all things we cat green: . o o
Color the names of paxts of our body brown.
Color the names of pwé»thiﬁgs that fly yellow.

’

ham Pat . peanuts Ann ’
| squirre bird arms \_ |wagon .
ball . rabbit Tom- b'_‘giraffe ‘ - -
Miss |
H1¥l jet - | eggs feet
: N Mrs.
. legs puppets dog. . Clark:
kite Mark plane. \_.bee S e
Jtop | N\_ eyes doll 'emmnf - o -
4 . . B . . T{."
. ) - . - ' Ty '”' . :
Maria - sandwich Cathy beans R | R
o . ; B e L .J
= ol



-Compound Words - e - S

. Word Hunt" ’ PR

D1re€tfons:-Wr§{emspme compouﬁd words on a piece .
of cardbbard.. Ask the children to make some little words
from the big word. ie., play, ground, lay,épay; fdhnd,

" you, go, and,.an

.

- = o oo

Riddle QUIZ o o

- Dlrcctlons. Have the children rcad the compound

LW

words and answer: the riddles. ?
ﬁ\\\\.~~ o : ! . . ’ oot - ' .
scarecrow - ~ grandmother milkman blueberry
boathouse = ' soapsuds = . farmyard ~ playhouse
football cookbook © everyone ~ headlights
Sunday - .henHOUSg afternoon - snowman
rainbow . -~ grasshopper : sunshinc\\\' tonight
policemap ,] sidewalk: g;ngercake'Tffstgg?lbag.
inside T < - R S
1. He brings’miik.— ' ..

2. You carry your books in this.

'3.‘Mf. BTOWD keeps his boat in thls.

b .

4. This means after supper. .

5. Thls will .scare birds away..

" 6, This keeps usﬁyarm and helbs the- flowers grow,
. ¥ . . [ , “‘

. 7..Ydu can p1aytin,this. B T C %.
8. This animal hOpS in the grass. — }%
9. It is a time of day. } o ' :'ﬁ - 2% i}
“10. Th s said Jhave a pot of gold at the end o%g1t -
‘ll.jHen;7live in this. . o B ~'"". - i o i%“‘:‘
. ~ : , | Eﬁ_



-

Ty

e

“12 “This word means the opp051te of out51de

13ﬁ¥Th1s is the name of a day,

14;-You must walk on thls and neVbr in the’ street.

15, It is good to eat ‘ -

16. He helps you if you"are lost.
© 17, Thls word can ‘mean the whole class

18, You need these on your car- to sce at nxght.
19, L1ttlc Rcd dexng Hood had one that was 51ck

20. Mother mak s this k1nd of p1e., .

21.' The farm r le ds the horses 1nto this.

22. Wé f1nd hese in our &fshwater _

23, The name of a game that Mr. Mugb likes ‘to play w1th the'

hoys. ___

24, This can tell you thoy to bake a cake.

25. You can make ont of these if it's cold.

E!ll-Tb?-‘}lé‘DBS o

. D1rect10ns Have the chlldren John the qupound words -

and’ f1r1 in the blanks ‘;/.'

grand ~° mother "~ hin Cto
<.him . where - - in Father

a man \ ~ grand self

any ’ self o " scare way -
" snow ‘sleep o a CTOW.

1. Tt was Jack's bcdtlme. - 1. Susan haﬂ just gottcn '
' When he. got into bed, the house wheén .

<he fell - .- .. her mofher told her that -
- ' they were going on a
' trip far - .
¥ - "
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A

‘a magazine or book., Ptepare a4 set of Cards w1th one S
AN N ~w

- €

- - fd’;; ' . ”7‘;4—.-,— ‘ {' c 78
B L. ’-!,:“ .) . K . - . ; N N .
2. The ‘driver of the taxi . , 2. Susan saw a , '
Sald, “I will take. you Y . inca £#5é1d.° Ihere was
: you want to "« . -no oncg elsé. ere. He
go. : R . - was. talklhg . .
3.. "Thank you," said Jack. PR P "I am sad," h sald
ST want to go. where it's ~ * -. . "I have no-mot
snow1ng I want to ‘ no father, no gran@mother
mmake a_ e : and ' no . -. L3
N - T " - T T ", 5
S ot . ' N
4. The driver tdok him, ~ © - : T
Jack mdde a snowman all . o : T Lo
by ... N : . : ,P : ; e
. = ' - “ '. G ‘.
Context Clues ‘

"

Flnd the Sentence for the Plcture : " : ‘ ‘;

Dlrectxons. Lut some small attract1ve plctures ﬁrom

o
a

.sentence.on- each card. Each sentence should descrlbe one
of the plce:§es.- Put the p\ftures and sentences in a. box

or envelope. lhe ch11d matches the sentence to. the plcture..'
: \ o Jo ,
_Eill_in_the. Blanks - ' , _ o

e R I R -

[

Dlrectxons. Prlnt the followang scntences on a plece .
of tabboard Leave enough room at the end of each sentence.’
for a«slot where the chlldrcn w111 placc the word.

‘1. Thc stray dog that came- to our houseawas

2. Bob sa1d "I can :;rry this box. {It is ver} 'ﬂ )
3.‘Hdlen is 1earn1ngwhomﬂéo 7 ] '

.4.}The boat came throu5h the storm " S . ',f
5. We .sce.the stars-at ﬂ‘x‘- o ' L

6._'Thereu dr;moke comzng from the 'i‘:( ‘ 7 3 ﬁ:‘
7. The al;plane 1saready to. make u‘AV‘ K ‘-.' 7f

-



- § - . b
] . . N . . - .79
‘ :" . 8. 12e1c arc many trceq in the ) o
' N "‘ } Therc is no thrcad on this . .
-~ 10. We feed a baby ‘with a L,

N
E

(O SR , J .
-éy S ll.}Qne of the pages in this book is o .
o . . i . - oo '
- 12. »My klttcn is very

-

v lor a long t1mc no onc coudd "find hor. Then oﬁq day a

o

-

o littlc boy saw thc cow.. She was‘walklng aldng-thc strect.
» . . . ° ° . ' . & " -

o -\‘ + . . . ’
°.f1 R < I Dan ran.so fast he was .
* .~ . . 14.+Thereg arc.only a few clouds_ in-the. : .
v ° - . N - -
' h . 4 « . 7 .

«, . * . chimney ‘ spoon ~ - breathless’

‘e safely [0, - flight ° . sky * °

: PR o T . ' ’ o
N " forqstv L -snight , cook
~ . N . . . Lo
. home less \m%vr light . torn
Iy R4 v V4 ] ' , .
Ve Vv ‘o . .- ‘ AT
’ playful & ) spoal : : ~ .
. e ' ’
. 'CTCJthC Writ'eh Vﬂ{‘ ' z ' .
' ' dre - ?/ ; ' K
° Uggzu& Uu_-sgr;__ o -

: o .

T Dlrect1ons: Finish the story '
-otor 2-999-:_1b9-§9w-WD9_-1§r94-39_9 Band '
- Once there was a cow who ran away “from the farm.‘

e F
- after d band ' . . ) )
3 { .
n Story Twg.-.The_ fﬁé_bzzzk ¢-Shoes
Al 'y ‘ . )
% a . . ' kg I N ) 29 ’41 .
- . -Once there were- two sad shoes. For'many -days ‘the |
. » .. ' . . A . . . ) . - P
'  shocs sat in the window, but no one qutcd them? * Then, one
e b . . ) ‘ \ . A + ' . . l“. . . ) ' '4 . u '
"Friduy afternoon, someone ¢ame along, . ) - A
. ° - n . i : P . ‘~‘ ' . ‘ '
Q Vi ¥ v b
- L - ' AR, r -
- 5 08 - 4 , , ’ L "
. a ' ' ’ o + ':’)} ’ - B v 3
i - )G . ‘\ - R ‘a- vo. - + .;t *
' s . M . -~ - . - 3-:‘;]. vt
® 3 v RN A ' \ ‘
) N ° M .- ,l . ’
' e , v .o
, , . '

»



: ot N - : S
} Lo - o oo : 80 -
;- Story Three - The Dog With_the Long Red Ears
l . . ima . R '. o . ) . . “ ,
A little dog wished for long-red cars. Ong day he
. :-got his wish, but 'it did not.make him happy. '
-Story_Four_: The Norse Who Went to_ Sleep in_a_liouse
Once there was a horse who had no place to sleep.:
lle spfht all of his timiﬁlgpkiﬁg for a nice place to sleep.
‘ One‘dayxhc'found'hisﬁwqy into a housc: Inside the housc
. 'he *found’ just ‘the spot he was looking for,
oo e . ' T ' '
What ‘Would You Uo? © - . S ‘
SN Y e - . o S ,
o . Directions: Read the dquestions silently. .Write as
©.many_answers as yog can. o - o ,
' ' ' . L . . . .
"“i.e., What would you do if you were lost -in the woods?
o 'What w0ulﬂ,you do,{i&onﬂrc on thé/wa{ to your friends. .
.~ house™and you see a bear? - . R ' :
o g : : ' , - ST
Can_You Imagine: .° - \ ; ‘ |
- Co ;pircctions; The .children may bithcr show these
[4 M v, - . , N : X .
T captions in pictures or write a nonsense story with the
caption as the themp. o
. ! B ‘,.' SE
Can You Imagine — ° g '
Qytterfly a,tree bark
a kitchen sink - ' "a house fly .-
a bed's head _ @ spelling bee:
a gas man . _ S a match box \
“'w - a pdp point- . o~ ' a door step . .
" a jelly'roll oo |
c e ) ’ o . '\' oLt ’ . ) : o _' .
L BN ° S
° -{, ) .7..¢ . @ o> )
- 2 a .
> “ . ‘ :

e



Dlrectlons. Strcteh your imagination and list as ' - <:»
, \ 0 . . T - —
many answers as you cahn.

1. What would happcn if "the sun never set? S PRS

2. Suppose your favorite anlmdl could talk?

3. What m1ght happen if you could takc 01ant steps?
4. What 1f soda pop came out of the faucet?’ L ‘ L
. J : ! . '

- - - .- e W e owm o= -

) o -

. Directions: Have the studonts read each story L.

3

bcginnlng.and then choose one that they‘d 11kc to flnlsh;

Story One One Thursday afternoon, Peter camc home

from school " lle found a hlg box at the -door of his house .

dhe box was made of wood. On ‘the box a note was wrltten

K . . R e

4

that said, "For Peter." - : L . l.;
. ' @ . ' . ° . ! ’

. Story._ Two Not far from Billy's'house is a big tree

L}

, whoro the boys like to play nc day Jdck said to Peteﬁ

"there." When the opys got to the tree, they did: not sce AR

MLet's go dnd play under Blkl's tree. Maybe Bill will be

[

Bili_Unywhere.' Just then Poter looked up. ' , " SRR

//;\\ ry Three Ellzabeth-was pldylng with hcr ball. ,t}

{ JJ%; .
"All at once the ball went out 'into the strecet. Ellzabeth < "

was’ about to run after it when someone called "Stop! Do
not run ‘after the bell!ﬂ.

N . . '
.



~Creative Thinking o

4

" blood |running ‘cold

L

“time

‘a home

—

DiiectionS' Have'the children list hil the things

thcy can accordlng td thc questlon that they choosc.

1. L1st all “the thzngs that your mother won't- let you takev

1]

to bed: w1th you. , S | ) - - _'“ S

2. Think'of all. the thlngs it WOuld be funny to find in

.your refrlgcrator. ~Lrst thcm. S .}1 o ol e

-,

s Dlrcctxons. Makc a. pzctUrc to. 1llustratc tho.' N

follOWIHg. . T ‘ S
[ 4 ; . ‘g

lics . o .

run ST V o - o -

N - -

(running in an clection o : . : -

‘running into .t

1.1 think”that I shall

ve

something running through your mind S o

clocks ‘run = . o o ' s .
motors run
yuble

Dircctions: Finish the story.

never see ' I 4 :

2. 1L 1 had three 'wishes © : - L

3. Grown. up-me. 'i_n #1983

4. When 1 was d

-

.. bﬂby ' B : W T ' ) . . T :w

S. Most of a1l 1

would llko to

-

If I couhl “he w:th

DlTQCtJOIS! Finish thcustory .o

- 1




s

11tt10 red door. Eﬁer} day he would Sif'ih-thcuwindow

and make hats.

Lo _ The llttle old man made many hats. Somctfmcg/hqh

‘made}llttlc hats for boys und glrls. Sometlmes'he made

big hats’ for Lrown-ups.' It anyonc wanted a hdt thc 11ttle

old'mdn would work and work until it was done:
' 3

. . . . ‘ ' : 3 . ’ :‘
One morning the:little old man was working on a

hut.-'thn he looked out the windaw, he saw a little boy

-

who was crying.

~"Oh dear," saxd the llttlc old man. “1ﬁis>wfll

°

never do." lle opened hlb door and rushcd 1nto thc street.

”thtle«boy,” he abkc4, "why are you cry1ng7”
L]

“‘>:."] cannot’hélp it "‘hoﬁsﬂid ”Tho h15 chlldncn'

\

will not. 1ct me play with. thcm. They sdy I am too 11Ltle.

¢ I

lhey make fun of—mg. " 1he boy be&an to cry again.

r

I thlnk I. cnu‘hclp you.," . R

o

"Now” now," said th ittle oId.mun;_'“Stop qrxihg}-"

.-

. o Ce- U .
» . -
. . ) ®
a.

UJTULthHh. Bé an old %hoc. Mnkc up thc'story'of

Q

yous ]1fe.' Make a pJLturo to go w1th you: story ’ R 'a

[ - . i .
° -~

Directions: Paste pictures {rom muyu21fbs t“nt

s

depict scemw's which will. leulutb the chzldfcn to wrltc

s

- -]
v . £

i

. . . ' . L _ gt
stories. [. A : AT A

T ———

"~

~The little boy: lopked at the old man. " ‘ @

Al



Distingdish "B" from "D" - AN ~
’ . Directions: Collect old "cwsPaPCTS'andkmagazines,
: Rl maga

chiidrﬁn

scissors, ‘red pens or pcnc:ls, and glue. Have th

i | c1rcle every "b', cnpltal a?d small cases in an afti
- or' pa:>braph that thcy.choosc. 'Wifhvthe red pens, have the
: chlexen make all small ”b' " 1nto cap1tals. "  ) ““Jj
_\\\\‘- < R , ‘Have them cut out all thc fb's' in the hcadlincs":
“\\ifd paste ﬁhem on a:éhect.of papcr.,_C02ph4c the different

types of print uscd t© make the same-lctter. Do the same

- for "d' 5" "and then compare, the|"b's" and "d!'s". o
‘ . ’ N + . : )
" -~ Following Directions

" Directions: lee cach ch11d a part of an arficle

. cut from an article or. a magazine or othcr publlcat1on.
Havc them mount it on 4 plCCC of postcx board Ihc ch11drcn
read thc art:qlc first and then read the d1rcct10ns uﬂﬁch
you have prlntcd qn.thé baék. i.e.,*Gircle a1l three “

. syllgbic'woédsAih red, adjcétivés ;; blué; and name Qords'
“in green. R ' _ 5 ."

.Binectiqns:‘élacé two or three exercises such as

".

-

' the following on\the blackboard or on cardboard for - »
’ . individual use. - . - SR : .
/ .. . . . P . 13 ) - L. i M :.
,. To .the left are somc'words and objects. Be“surc f
. to mark %hcm_thc right rway. Put a circle around the word/
& . ..*.. 7 P
b 'fhat 1s a numbcr.. Mark a’cross on someéTx@g you«cat. Put
' 2 ., . ;
P 3 star b051de s@methlng y%u wear. Draw thrcc more c1fcles
) B ‘ ' - .
besidcmthe'house. . o, ' ' )
. R . ' '
o _ ’ : !
/ Y \ » " 3
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. In1t1a1 Sound RecoLnltlon

-y

s D1rcct10ns. Say or wrlte several words beglnnlng

with the, same letter as "ball,  bat, bont." thn the

1

chlldrcn sccm unablc to think of another word start another

.letter. This jis-a good‘game w1th four groups. Scdres'

can be,kbpf. Do

nListcniﬁg' ' T
: ' . . e
Directions: Close your eyes and listen to all the '

. .sounds around your classroom, List all the sounds you hear.
- - e ) > °
N . o

Matching . . I ’ ; .

- w

-----------------------

Gt Dlrectlons. Collcct plctuxcs in scts of two ormdraw .

A

pictures in sets of two on—7 stcnc1l. Use the 9dmc/1dca ' \\\

for sight words. A picéc of yarn(caﬁ"bc~uscd for matching -
. g e . S Co

)

the pictures. B = o S

Here arc two scts of plLtUrcb Look ut Cath picturc

on ‘the left side.. Flnd ‘the plctufb Jnst llkc 1t on thc rlght .

1

‘side. Draw a linc to md;ch the pictures that arc the same.
v
R " Here qrc two scts of words.. Look‘at cach word

on‘the-lcft,side; Find thé word like it at thc'right.‘.DraQ

. F ] 1i§e to match the words that are ' the shmc.
) . - P ) . “ *

CIPE BN



v

and perfor

a —D ':
. _Q v i =
‘ - M
0‘ - ’ ' -
 ‘Pantomimc T o
 Make:-Belicve - Ao

Directions:. Cards arc passed out to,;;}‘thil ren

r

86

with scts.of direcctions on them, Lach child rcadsihis ‘card

¢
]

ms a pantomime according to the directions.. The
- . ' - . P .

rest of the children are to guess what the child is acting

out, ‘Aftci~the pantomime is over, the child reads his card

e '
“a

\ .
.

‘to the class, i.&%, Make believe you .are a salesman.

Mnkg

-,

the motions to:show you arc trying to sell a lawn mower ox
a bug spray. - .
~Phonics .

- e w oo = =

Phonics Hunt'ggmg o

aom

six

six

i - ,

a9

.8

Directions: Find the following words in a newspaper

agn§ine.'

. words ending in 'silent ¢
words .yith double vowels N
LT o L
words with silent k . ' . .

words and their opposites - L T
“words and their homonyms
words and their synofyms B

compound, words’ ' o
L4

_ A
[y | ) o A "‘u.

x words with double consonants o C

Ao



Prefixes L - - - o ' ;
7 i -~ " ' ' L o )

© Cats on_tlic_Fence

------ o

Diroctions: Cut out silouettcs of citts Trom black
paper. ¢ sffe thcy have lon& tails. Print ‘words on thc.

bodics of both sldcs of the cats that can have a prcflx,"
AN

" or bufflx (dependin& on whlch side the tail is on) Cut

/

out a large fence for thc Lats to sit on. A ch;]d.maf-put' T -

‘a cat on.the fence if he,chn suggcst anothcr prefix or - x

suffix for thc'cat he picks._ Ihls pumc may also bc ?Eigﬁgﬂ//”f/f//,

for u%c‘ﬁlth p]urdlbﬂﬂr other cnd1ngs.

. PunCtuation

' . ‘ L

\. . o

b

Directions: Writc some scntences or a shoft\ : PR

paragraph on the blackboard:or on a picce of poster hdard
for individual use. Write the following direcfiQns on the -
‘ Co L.

,:‘boarq or card. L . e ] ]

Put thc correct punctuatlon mdrks 1n the tollow1ng
scntcnccs (paragraph)
1. Capltal leteers at’ the beginning of sentences
C 2. Pcriédq ui‘thc cid ‘of sentences _
3. Quoqtlon marks-at the end of qucstlons .' Sy -

-

4. (ommas after l]sts of things or aftcr a phrdsc

o

S QUOtﬂtLOH marks bc{ore and aftér what qomconc is saylng

 Ted Sdld hclp me sec the cat Tun 1ntb thc house’

L . - 3 .

5ct father .to come and halp get thc cat Betty Hclcn\Joy ,‘} :
‘'will ybou go fast and_get help. A ;~ o '




"child.

Rcadxng Readometcrs , ~v.| - C-

-

DzrcctionS‘ Each child can mgkc his own réading read-

ometer from wh1te paper. llave them cut‘out thermometer
shapes from the papér and mark ofﬂ/cqual intervals from the -
' ~f .
bulb to'"the top. As the ch11d £Ln15h05 rcadlng d book,

;-he dolors onc interval. Ihxs idea can also be- uscd to kecp'

track of new sight words learned. ‘Bach.interval should

» a

répresent five or morelwords. Meters might also be uscd

“to record the number of rhyming words developed by ‘cach

N

Reversible Words

! - ) N 4 . - ’ » '
Directions: Prcpare a piece of poster board with the

follow1ng dlrcctlons. Havc SOmMC answers on thc'buék.k

e

‘

lhlnk of wordb that can be rcvcrscd to make new

3

words. Examples on-no, stop-pots.: R g

- (was-saw, bat-tab, part-trdp, tub-but, stcﬁ-pets,’spar-faté;

pan-nap, ten-net, lap-pal}

‘Ridd1les . CoL ‘ B} C

L ‘

ﬁircctionQ' CoLicct riﬁﬂles and print thcm on a

'plccc of poster: board‘ Also prlrt out an’answer sheLt.

bomc of the thldren may anoy “Making Gp rxddlcs to 1ncludc.

f
i.e., Write the Jnswcrs to thc glhdles.

I am’ man’b best frlcnd (é) ! : - > (dog)

° . ' v Y . .
e . -
. . v > .
. : ‘ \ .
- A Mo b \
s ' . - . . .
» co A
.
'

’ '\.-"“-‘ 'Y e

Tty



RO

" Riddle_Qu

"Rhyming

z

[N

i
-

89

D;rcctions;/?rint the fGIIGWing riddles on uupiece

of poster board,

drawing a picture.

When childrcq are sxck
I. canp tell

I give them something
To make-— thcm wcll

-1 take the chlldmcn- ' l'.Vﬂ
A1l ovér town : ‘-/(/‘ '

They -ride in my;bus

- Up 'hill and down

I help the children-
At school eyery day
We rcad and write .
And -sometimes. play

choices on 4 pxcce of poster board.

Have the chlldrcn answer the, rlddles by

I have a white coat
And a big white hat
I make cookies

.And thlngs like that.

Children all- augh
At the act T ydo
If you come to the
" circus
You will laugh, too.

I have a coat -

And a hat of blue

And sometimes a. letter
Just for you. '-

v

=

Dlrcutions. ertc the follow1n; rhymes and word

‘Finish the vorsc by using the .words giVén

hear pig -+ ear

'said way. *  talk

Ona farm on a hill
In n barn red and big
Lived: _old brown cow.
1nd ngpy ‘the Pig

Now Piggy was little,

" And Brown Cow was big

But they were goad friends
1hc cow and the . .

- that . ~day

myédlf red

One mornxng whcn Brown Cow

Got. out of bLed

- “Moo”. said the cow

"oh this very good day
How can-litrtle piggy

Keep-sleeping this |

She looked at thc'wxndow
"What a good dﬂy" -she

? l‘! i

N .
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Piggy jumped up, :

_ ‘ . And ran away .and away
Then Brown Cow went over And never came back

‘And called in his __ . L to the barn o

e - . All that __ . ‘

Word Rh)_@'é_

Again she called,_"Piggy!"',
The pig did not hear '

- o e oo
A

" Direct ions: .Print the foll'ﬁ’w'ing lists of wqQrds on

.

two different colors of poster .board; Have cl«f‘t‘hes’piné
ransahy ' ’ . - ‘ .

ready. S _ _

Pink o ‘  Blue v - o
hung - _tonit-e,‘,. " horn R young

west o time - élxac;e | o ‘ \Jrong |

acorn - rooii_ , . bands " sung '
FOnéue | iong." : 'prc')o‘f. ,' crime C
weep - . ' s‘ands - .might“r E _ ’ rest

crag . | braid - : sleep | o fldé

Which words Thyme? Pick one pink and one blue card . .

cand clip them together. ’ .

- em e o o M W W e e ke e s o e

Directions: Prepare scveral sets of word™or '

.lp'i‘c,tur'e cards. .Edch set should contain-scven or eight words

that rhyme‘and one word that doesn't rhyme. .An egg carton \

.that is colored at:i:,x ctivé’ly‘ma}kes‘,a good container. Put,

cach sct in'to a di;f'feren"é.pockct, rcs'erving‘_énc‘sle:c-:tlio‘n for
some papc‘r c\lip,s‘. "Tﬁc cﬁi_\ld lhdoks.'th'rou'gh cach, seu.cti(_)n\ and
‘hunts ;’;fo.r i:heﬂc;n‘d'- that does not r‘hyme“.:_ lle l;uté a clip |

A B
\ )

on this ‘one. After he has finished and it has b'ée'n‘- checked{,'

~ the clips should be- removed 'so,that the game is'rcady for

the next _player. -
S

4 e * (3
: . I A
¥

a

P

: - qge-
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- . Sentence Sonse . =4 K .
N . T . A o
. ; o . \ . <&
. . . ‘._,'H‘. 1‘.‘."
§93§9099-§9r9m@19 S s :

Directibns: Print short sentcnces‘oi strips of

".vggigboard, _The vocabuTary should be Erom the current. .
. ader, Cut‘cach’sgniencc}inbha;fp Put a'groﬁp'ofuthese '
v ' . el : . : :

" pleces in a puckct. Students play thc-gdmc by taking the

]

¢ phrases out of the packet and puttlng them toLebhcr 1nto

'scntcnccs\ . : ) . T -

N “ -

? ] \.' K . .
.D;rcctxonSL Print the followirng dircctions on a

"
2

picce pf'postdrﬁﬁoard. T

Take this word and make a scntence from 1t. Egch‘

new word must begln with the last lctter ‘of thc word

.
t

‘bcfore 1t Fhe labt'letter of'the last word must be uscd

%o bcgﬂn the - next sentence[ R f.' . .
o ‘f - Can Ned dance.  : " d i
Start with - Todhy : . )
, Sequencé bf:nStor;.‘ . :J - . 5 i“. K
e o 2. ) _ 0':' \ s S .
(om1L Strlp Story - . Y S

-------------- " - N . ’, . "o R
Dircctions: Have'thc childrcn-illustratc-a,story‘
§ B . o o :
they hzvc just read in a comlc qtrlp. "“This idea may he -

uscd ;nstcnd of a. book report for n changc\\ -, :

. . .
h"-.'m- Cy q' C o S "/ S

| ¢ ' ~ -~
~ . A
. X M
' 4 TV
- ¢ . ~
. . i L -
4 - N . -
t 4
»
-
- ¢
v ) . .. B '
L. » . o
. . .
' . ~ ¢
- s ~ \

a e ‘ .
2 .
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3 Igllzus_9-§§°ry.39-§99°eace ' ‘
™ Tt e X DlrectLons:.Cdllect pictﬁrqé”that'could be used | o
. AL - - . : : ce

to tell a story hn scquence._'Mohnt'thEm indiﬁidually'oni

hcavy paper or poster ‘board, vCollect sdvéral Séts'oﬁ~

¢

~

'thcse: The. Chl]d is to arrange the plctuer to tell the

. story. You oould haVe a story wr1tten up’ for ‘each set of

¢ -

\pigtures for’ thc;chlld-tp'read«flrst pr‘the ch11d4cou1dl
- . .pick pne set, to write his ‘own story. about.
« ’ . e . ‘ ’ ) . ) " . . ~ . l.' .l
+ Build es_§39559§=ﬂ o "

D1rect10ns. Make up a simple story. of about four or -
fiveglines. Prlnﬁ dnch sentence on a one 1nch strip of

cardboard. Cut th¢ sentencos apart 1nto phrases.:ﬁThé,_

i player must use the .strips to reconstruct a story. Often .
. ° | 'y ., . - . " . . ~ . -
. . . . ¢« Lo . . oo
T ~ -«the child may develop an entirely different story.
‘ ‘.' "'; o ’ e ‘ ': ’ ) ./ 3 - b R
Singular. and Plural -Words =~ - ‘ L T , ,
« N -~ - . . "'_ . - . ’, 5 '
“ . oo ’, L] v . [] ' “
.0 singular_and PluralWord Idemtification.” . <= .
A LEEEEN
; Direttiops: Print the following sets of words on-
\ . two different colors of péster board. lave clothespins
. .. ) . i ¢ \ \ o oL . ) ‘ .
. ready. The player clips the singulars.and plurals.’
Y R ] 4 - . . L. " . 'Ql ) s ‘, - .
. Pink E ' . - ' Blue " S
) ' : t . ‘ ‘ A‘L’ s T, ) . . \
7 mpuséd>= . ‘tooth candy .. trecs keys, ‘turkéys
- “trec T key . SlulCI.f . elves . jochyq . shotks
L elf, _ jJockey w turkey . s.lives -~p1Ctut’§ - 'loaves’
'--”.f’* o life - = ﬁ;;tu;b - shock '-.". ~ mice .g"n‘gandles meén 2
A ¥ . N v N o A
T patch man loaf ., “. - . patches :shelves . sPies
\\ Lo o v L o RE N . . . N g*' _ o ~
) Lo a. . # , (‘ , . N sp ] ’
’ 2’ ’ ) | - :Q' -‘. "‘/ ’ "
! B. Lo "o
P P IR
’ ‘ l. ' .%
5 - ot | g RN > -
- ‘P '”‘—' \ i - Lo ':.“ ..fdi ('.o:
- - - - R Y ) %4



- Vocdhulary’

Flash Cﬁrds

-----------

Directions: Use, the \Dolc oT¢ List, .vecabulary:

lists. from the basal{/eadéfg,Vserv1ce words;, and new words -

e

- that the class is famjliar with to make a set of flash « - -

¢« = : . o

e

. cards., Index cards can be cut in 5" X 2" strips.  As each -

'can a]so be used to préctl e alphabet1cal order

_matches them w1th the app opr7t p1cture S S
B ’ 2 N C; s
N , géa g ) :

child draws a.card from.thé pile, she.muét be able .to

pronJLnCC it as a'sight word ‘in ordet to keep it.- You may

\ : C TR ’ Cy
-also have them put the words in a sentence.  If the word . Al

picked bé@ihs with the magic 1ette}‘that you have mwamed N
N ' . x\' B -
for that day, the layer gets another turn. The’child~

with thc most word cards he champlon. Thcse cards

D1rect10n5' P St plctures on 5" X 8“ cards and

.prlnt related words/On- second card (Plcturc of a kxtteb -

pet, mcow) To play, a ch11d shuffles the word cards and .

+ Jungle Wir |
o“ - '
S Direction' Outllne two leopards fac1ng ach other
fg.d post them on a bulletln boarg Make up wordﬁxards that

Bl

are, fam111ar to the class. The Ob]ect of the game is to "nt ,j*

';COVer the leopards with’ as many word cards as p0551b1e.,

- i

The word cards are made 1nto spots.” Two_teams pick.word

prts from ;h§ pile. The‘piayef must be ab!e‘td'éay the

“

B

“
1“




°

‘ - ‘ L ]

3.
#oré bcfore 1t can be tacked onto the lo;ggrd .The team

whosc leopard has the most spots is the inner. . g S

’ v .

Directions: Collect action filled:pittbres from .

« * '

maga21nes or other publlcatlons. Make a sét .of word

,” ' .

L1

/ .

a

empha§1ze action. .The playérs locdte as many verb s’are
. . . . / ' . ) . . \/S'/? .
approprrate for “cach picture. . — . )

cards fo go wilh eaéh picture, each one shoulq bo a verb.

Some may cmphablzc a fac1a1 expre551on while others ma?

——

P

a

. . ' L4
Ident1f1cat1on and Recogn1tlon of Ve b : . -

i I e R .

ercctlons: On a ploce of poster board prlqt the ‘;}

ollowing hohdlines CUt slots in a column under each

\) \\

~ heading. Cut strips of postor board and pr1nt ong . phrase

on eéch Have the chlldren 1dent1fy wh1ch phrase goes in
each column and place it in the slot When finisHed, .eécb

cqlﬁmn w111 have a 115t o£ phrases that 1dent1fy the- actlon

L4

T e

invoived.’ e S .

o . S T . i a
‘Moving Fast ' - _ * ‘Moving Slow :
they lingered there o _' _ . stalk the enemy

jog along a trail C S the .truck w hlgped along

glidc.through the air jtour ‘the buildin'g

strut by in a new shirt try to tackle. him

, sgrint.acnOSS tbeéfieid' o pace the floor
trail after the'bo?éf g ) , dawdle along N
. prowl around - _' N } © 0 ledp out B
wander around o : 7 crawl forward
'drift akoﬁg L . : trudge along

‘ o " swoop down

.‘-.'
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#: Vowel Sounds o oein '
: Ty . - . S _ :
",-' ‘rﬂ:f'& R - A : ; . A -
. . : ‘ \ s
Meﬁsms V°‘1’°1-§°‘."_‘d5 SN
"~ ) * Directions: Make forty word cards, each of thch ‘ :

e
4’ ars

conta1ns a one- sylldble word There must be at. least one

’

1 matchlng vowel bound for each word card Tour cards are

ﬂealed ‘to“‘ach playcr.— The— rtrst*oi tlre"ca‘x*ﬂs—ln":“"plﬂ.Icedw

face down in a p@le in the middle. The first playerireads

*

any one of h15 cards aloud, Any other player that ‘has.a - o e

. card with the samg vowel sound rcads h1s card out loud

'y

, . and takes the first players cardn Thexother player then .

.
[

~places these cards in'fronf of him."The'flrst playen'draws
.a card from tﬁe pile to replace the one he lost. The next
player-calls out oric of his cards. If no other player has .
--5 card'niﬁh-the same sound, the next playcr calle a card ‘
The player with . the most cards in front of h1m when tho p11e
:in the qpnﬁer 15 gone, 'is the wlnner ThlS idea may bc
used for contractlons, root words and end1ngs, synonyms,.
]

’ antonyms, homonyms, word fam111es, and chang1ng a short

-44
*  vowel to° 2 long vowel. : \-’* o Q'

-~

_Who,, When, -:Wh'ere S . : s

| -Diredtionsf.Prepare A set of Qore cerdsiwhich,contein,
' doros and'ohrases thar'inyOIVe a pe 5bh»f;lece, or time. ; .
'Prepare three smaller cards that are labelled WHO WHERE “a

and wnbN. Have the ch11dren pract1 e reading the phrase~

'cards untll they are fam111ar wigh them. Have them place Lo T



Directions: Print out thc following sentences and -
-di cctions. S 'f' FA B - e

There are. hidden words in thesc. qentcnces. See P "*”f;“f

-

you can f1nd them.

~

~The word apple is’ hldden 1n thlS sentoncc

John I wish you would rap plensc bcfore‘comlng 1n.""“ Y
Ty, v

An ‘ape ‘cannot’ think ‘1ike a manX™ - o -'.: a ' L.
Much ordcr can be achieved by careful planning ' |
) 3. De not go out and play. oy . L o o -
4. Drum‘pieéc§ are hnrd'on ny,gars..ll"‘ S - o

S. Dfon emcrything and erase.the word on-the board. =~ .v"'j

o

thtle Word Hunt

W mm e E am e w e man ® =™

e Dlrcct1ons Pr1nt the following. dlrcctlonq and

words on a p1ece of poster board.

Here are, some b1g words. Sec how many little-*

‘.

words you Can fxnd in them. L15t them.

1. commqrc1als ,~ A 8 developmcnt e B o - w:
2.’categprieé - ;;\' o . 9. encouragement '_
. 3. preseafations’ ‘;'\ a K 10. .ﬂ1rcct10ns"‘ : .
~N 4;,disinterés;ed_'- e 3 N b /automatloally
3. occassion E { : ‘ 12, completed: ‘ ) )
| 6. 1n3truct10ns S coe o 3, COmpos1tan' I
7. manufacturer . L 14, entertaining

. o , . , :
o s s .
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Begln‘the puzzle w1th a one or two letter word

o
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S "4-:;\~Plea50 read cach statcmcnt carefully dnd con51der it as ., '
oo v W T an outcomé of oug work during.the, 1nternsh1p.‘ Check the. ,
(AR slox that most closely descrlbcs your op1n1on. T
l=}“~ﬁTv!ff'73£Ex'ff;*f'-3'§‘ﬂ:m.. T Lo T
i RN $SA Strongly Agree‘fj .t 7 . D.- Disaggroe o
';‘_;i'fi "u;fl{* Af- Agree ,,‘-_'f*"‘ N ', .SD:- Strongly Disagree .
el T HUND Undec1dcd T T T e e
s":‘ : ' . ' 'l~ R T «‘(.;.‘-." . ".' :A' - ‘\.' .".‘ ' e : ./' J\ s ’ _o‘.
R I Ind1V1dual teacher o T e . o .
Coe conferences were’ helpful oL, R . Co e
;e .. 1n pinpointing individual e T R
S v Aneedb of my students.‘f_’ SR £ - TN
RIS AN § feel I w111 be ahle to i T _ e e .o
N restructure the readlng o I U o R
, Lo - time- to 1nclyde some of .the’ SRR R . . Lo e
learning materials and ideas B P Ty
. developed. durang the . = - - o B
_1nternsh1p, . . , 'n . N Lo e T

3. 1feel. I'will be able to ‘ e ' S

. spot: student difficulties == .. - .+ | g PR
R - and.suggest apprOprlate o - J T SR
o ' - . learnlng mater1als. N oL P < N

i . "

4.1 am more aware of the varlety ,
* ‘of learning materials avail- L B ! S
able and fcel that.l can . | - co e

‘ selbctlvely choose materials . . . "7 o . ¢ - o
approprlateofor my studtnts. ' : ’ .y :

5. Thé Tesoufce-book and. -file. ' . \
o , . will be valuable -"idca" .. L B
- © . aids in my*future teaching.  ~ . ' :

AR , - T Ty
R ~ 6. The materlals that were oo, s ’

=+ . developéd are adaptable L ) o . )
+ ' to'effective classroom - o : LA S
P : organization fot‘reading. C M S

, : e TS o
o . 7. As a. result of try1ng a , e e o
. var1ety .of learnlng matqnials, , LT ‘ : <o
L , " 1 feel more confident in- o . Co e T
S - . .  prescribing -activities ‘to - s LT
' aid students: in weak areas. - : L o et

i . N ¢ - . > . ) < . oL !
. £ il . v .
' - * o B . ‘ . N - "
: .
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S SA\/ UND D - SD
" develop further activ1t1es SR : T
for classroom use .and.to _ : ) .

. L add to 'the resource b0bk ' I N
) - . and file. . - ' ‘ _ L A

8[

A 9. Materials 1 have tried - - : e
R have been successful ’ : . '

-+ " “inWiding Students' learming .

1n weak areas.. . T . o

. 10, 1 wlﬁl contlnuc to. prﬂscrlbe < L - .
, learning materials.to aid - - R , o=y
stgdents in learning. T L R L

S . ‘Large group teacher mectlngs S : ; : \~ Y
*+  were valuable -in discussing | . \ g o
o . . materials avajlable and f9r — '

. - .sharing ideas. ‘ o
- ' ’ ' . T N '1.. .' - N * * . -
YN R T L S p e ' e
.o 3 Pleasc feel free to add-ahy comments. . g ~. R
T ’ - ' b v e PRI . . ; - . L.
. . d R -, . St
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