














ABSTRACT

The purpose of this study was to investigate the
effect of a planned, regqularly scheduled, taped listening
program upon the listening and reading achievement of seventh
.grade students.

The subjects included in the study were 67 seventh
grade pupils enrolled in two classrooms. The experimental
group was made up of 34 students; 33 students were in the
control group. Each of two teachers taught one experimental
group and one control group. Both the experimental group and
the control group were exposed to the same language arts cur-
riculum, with the exception that control group students were
engaged in a free reading period while the experimental group
participated in the program of listening skill development.

A portion of the LISTEN AND THINK series was used

as the listening program. It consisted of thirty taped
lessons which were administered for 40 minutes each school
day during a six week period.

The Durrell Listening—-Reading Series, Form DE,'was
used as a pretest; Form EF was used as a posttest. Pretest
scores were used to equate the experimental and control
groups. Means scores were used to compare posttest perform-
ance of the experimental and control groups.

Analyses of the data revealed the following:

There was a significant difference in the listening

achievement of students who participated in the listening



program. Test data for control group students reflected no
appreciable gain.

There was a significant difference in the reading
achievement of students who participated in a planned listen-
ing program. Test data for control group students reflected
no appreciable gain.

The following recommendations are suggested:

1) additional research to explore the nature and
development of listening ability or abilities
and to apply these findings to the language
arts curriculum 1is needed;

2) further experimentation with teaching methods
and materials incorporating these materials
in classroom listening situations should be
conducted;

3) the problem of interrelationships among listen-
ing abilities and speech, reading, and other
verbal skills warrants continuing research;

4) there should be conducted a listening skills
study incorporating listening materials that
are constructed to parallel whatever basal
reading or other language arts materials are

being used in the particular school.
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CHAPTER I

INTRODUCTION

Students who fail to derive full benefit from their
exposure to educational érograms are a constant source of
concern for educators. These students who fail to realize
their full potential for contributing to society can most
often be identified very early in their school career.

One of the central factors in the problems students encounter
is their failure to learn how to read adequately (Fernald,
1943). Reading is essential in almost every aspect of the
curriculum in that the students who do not attain a reason-
able competency in reading are handicapped in acquiring
knowledge essential for growth in all academic areas.

Since reading is a complex process involving higher
mental functions and complex integrations of simple pro-
cesses, all research involving reading is most probably
interrelated. Progress is slowed when specialists in one
aspect of language arts research fail to take account of
developments in other areas. Just as an individuval cannot
develop communication skills unless the four facets of
communication - listening, speaking, reading and writing are
daveloped to a considerable extent, just so failure in any
one of these abilities hinders an individual's potential to

understand and b2 understood. Of the four facets of com-



munication, speaking is most closely allied to listening:
we speak to be heard, and we listen in order to be prepared
to respond. Speaking is to listening as writing is to
reading.

Reading is the process by which an author talks
silently to a reader (listener), while listening is the pro-
cess of‘directing attention to and becoming aware of the
sound sequence. By definition, listening is an evidence of
genuine mental and emotional participation.

As modes of communication, listening and reading
each 1is an exercise in mutuality. The act of speaking is
incomplete without a listener, while writing is noncommuni-
cative without a reader. It is inaccurate to suggest that
either projection is self-sufficient, for, as we define
reading and listening, each activity requires a respondent
who interprets and reacts. The interrelationship among all

the four facets of communication can be illustrated as

follows:
SPEAKING < > LISTENING
f ?
E 1. To develop a total area of communication, o
X integrating the skills of listening, speaking, -
P reading, writing based on the knowledge of C
BE needs, abilities and interests of the E
R individual child, related to his growth. b
I
E 2. Each child should develop his own poten- g
N tiality so that he may listen thoughtfully, v
C speak effectively, read critically and write -
E creatively.

) 0
4 V/

Writing <& _ >> READING




The development of reading skill is dependent on
many factors, most significantly vision and hearing. Vision,
pvarticularly the scrutinizing of the development of visual
perception, has been the subject of a great deal of research,
but little attention has been given to development of listen-
ing skills (Wilson, Robeck, & Michael, 1969).

Certainly it is important to be able to see the
printed word, to encode it and to decode it; but without a
sufficiently developed sense of hearing, reading must be a
difficult task. It follows that many of the students who
come to school from homes where there have been few opport-
unities for involvement in language experiences, and who
as a consequence have not been active in listening, encounter
difficulties in dealing with the curriculum.

Measures of pupil abilities in listening compre-
hension and reading comprehension offer useful information
for educational planners. Competence in each is essential
for superior academic achievement; a weakness in either
ability is detrimental in learning. A combination of results
from listening and reading comorehension tests can provide
an estimate of the pupil's language learning potential.

Since both abilities rest upon intellectual, sensory, and
environmental factors, verbal skills performance may well be
improved through directed listening training and programs.

This intern believes that a good listening program
can be designed for students only if their listening and

reading n=2eds have first been assessed. Such assessment can



be done through the administration of reading and listening
tests already available commercially. The administration
of reading and listening tests used in this project will be
described fully in Chapter III.

IT.

Many students in our schools in Newfoundland undoubt-
edly are not reading as well as they should. 1In the report
of a Grade 3 reading survey carried out by the Department
of Education (Penny, 1973), there is the conclusion: "The
Province then is six month's below the expected grade score
by U.S. standard (p. 11)." Pollard (1970), in reporting
findings from a reading test administered to grade 6 students
in the area of Trinity Bay, noted deficits in vocabulary of
"more than half a year (p. 67)" and in comprehension as "1l.2
grades below American norms (p. 67)." Roe (1971), on the
basis of a reading test administered in St. John's to Grade
4 boys, reported that "the average Grade 4 pupil in St.
John's was three months below his American counterpart in
reading vocabulary (p. 84)." As for reading comprehension:
"pupils in this sample were almost one year behind their
American counterparts (p. 87)."

These deficits can most probably be attributed to
the neglect of the three processes of communication, i.e.,
listening, speaking and writing. Although listening is seldom
taught in our schools, researchers and educators have been
aware that more time is spent in listening than in any othear

component of communication process. As a matter of fact,
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most of the school instruction occurs in a speaking-listening
context. Nevertheless, our elementary and secondary schools
place apparently little emphasis on the development of listoen-
ing skills of the students. Aside from often meagre attempts
to teach reading comprehension skills, it would appear that
little else has been done in the Newfoundland elementary and
secondary schools to proyide meaningful directed training
in listening.

This existing situation prompted the intern to con-
duct a systematic experimental investigation in one of the

local high schools. The purpose of the proposed study was

to determine whether the instructional framework mentioned
earlier would be effective in improving the reading and
listening skills of the high school students.
Like other high schools in Newfoundland, Mount Pearl

Central High School does not offer a systematic listening
program. Therefore, the intern approached the school
authorities for permission to conduct a short term experi-
menﬁal study in grade seven. Permission was granted, pending
submission of an acceptable instructional design. The intern
felt that a planned program in which he, functioning as in-
structor, would reinforce hours of practice in listening

. skills would lead to an improvement in the reading and listen-
ing comprehension. He proposed to the Department of English
that one period (of 40 minutes duration) daily for six weeks
would be sufficient for the successful completion of the

project. The Department members accepted the proposal that



the intern act as a Reading Teacher during the period, with
the provision that results of the experiment be made known
to school authorities.

Keeping in view the needs of the students, the intern
decided to define precisely the objectives of the project
(outlined in Chapter II) and implement them through the use

of systematic listening training (outlined in Chapter III).



CHAPTER II

REVIEW OF RELATED LITERATURE

In the elementary and secondary grades, when children
are primarily involved in learning how to read so that they
can then read to learn, students of low and average achieve-
ment usually prefer to listen rather than to read independ-
ently. These children most probably gain more comprehension
and retention from listening, because of the important added
cues they receive from the speaker, such as stress given to
words or phrases, facial expression, and so on.

Pertinent studies selected from that portion of the
literature devoted to the study of listening as a language

ability, listening and reading achievement, and the develop-

ment of listening skills will be reviewed here.

LISTENING AND READING ACHIEVEMENT

A person who does not listen well may not read well.
Help in one area might enhance performance in the other,
because both listening and reading involve important similar
skills.

It would seem appropriate in this context to review
those studies of the last two decades (1953-1974) in which
the researcher attempted to establish the interrelationship

between the two aspects of communication - listening and



reading. Strong positive relationships between listening
and reading have been identified ever since the study of
Lewis (1951).

He conducted a study with intermediate grade pupils
to determine the effect of training in listening, (1) to get
the general significance of a‘passage, (2) to note details
presented on a topic by a passage, and (3) to predict the
outcomes from a passage. He concluded that training in
listening for the three purposes seems to have a significant
effect upon the ability of intermediate grade pupils to read
for those same purposes.

In carefully cénducted studies by Pratt (1953),
Hogan (1953) and Kelty (1955), it was reported that signif-
icant gains were made by the group exposed to listening
training, while the group having no training made little or
no gains.

Nichols and Stevens (1957) reported that correlation
coefficients between listening and reading are positive and
high. Studies show a coefficient of about .70 and, when
the factor of intelligence is held constant, about .50.

In a study of forty-six pupils in Grade 2 through 4,
Barbe and Carr (1957) suggested that listening ability may
be a better predictor of reading potential than mental age,
the significant correlation between listening ability and
mental age notwithstanding.

Dow (1958) and Hildreth (1958) reported that eighteen

factors of reading comprehension seem sufficiently similar



to listening comprehension to consider these two receptive
skills to be closely related. Further, since reading com-
prehension depends on comprehension of spoken language,
listening to correct English structures helps to improve
recognition of the same expressions in print.

Lindgquist (1959), Edgar (1961), Winter (1966) and
Devine (1967) investigateﬁ the relationship between listening
and other facets of language arts. The researchers found
that:

1) The youngsters in the study listened above

the average for fourth, fifth and sixth
graders throughout the U.S.

2) There can be a highly significant improvement

in listening competence from fourth to the
sixth grade.

3) There is a highly significant though moderate

relationship between listening and each of
the subject areas which were tested.

4) A highly significant, moderate relationship

exists between listening comprehension and
total school achievement as measured by
achievement batteries.

Durrell (1969) found that when separate grade norms,
percentile, or stanines were used for the raw scores in
listening, a child whose listening and reading vocabularies
are equal would be identified as a marked "over-achiever"

in reading. The use of a listening grade equivalent to
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in the program.

In the latest studies of Lundsteen (1971) and Duker
(1974), it was found that reading and listening are similar
in that both entail receiving a message. They reported
positive and high correlation between the two skills and
concluded that it would be useful to study further the nature
of this relationship. Bo?h point out the distinct possib-
ility that similar mental processes account for reading and
listening skills, and that additional research on these

questions might improve guidelines for teaching strategies.

INTERRELATIONSHIP BETWEEN READING AND LISTENING

This interrelationship is conceived in general by
Taba (1962) as the "Modern Theory of TRANSFER":

"The ability to transfer learning is achieved not
by studying a particular subject, or by specific drill and
rote learning, but rather by emphasis on cognitive principles
applied either to methods of learning or to the understand-
ing or content, and on ways of learning or to the under-
standing of content, and on ways of learning that stress
flexibility of approach and that develop alertness of
generalizations and their application to new situations.
Positive transfer, therefore, depends on both how and what
an individual learns."

Charles Fries (1963, p. 120) has also stated the

"Theory of Transfer", particularly for reading:






3)

to examine the difference in listening
comprehension for seventh grade children
who listened to a narrative passage

compressed at four different word rates.

1Z.
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CHAPTER IIX

OBJECTIVES AND THEIR IMPLEMENTATION

The main theme of the project is basically to make
use of student's efforts such as questioning, listening and
reviewing. This can be called the "TQRL"l approach, which
represents the student's efforts to "tune in" on the sit-
uation, to guestion, to listen, and to review.

Tuning in suggests thinking of what one already
knows about the subject. In questioning, we ask ourselves
such things as: What is the speaker trying to tell us?

What does he want us to believe or do?

With TQ working, we are building a framework upon
which to place the speaker's words, as we anticipate what
he will say next. Review is the opposite of anticipation;
it is the act of going back over what has been said and
then to connect it to what we expect to hear. The review
is also a "summarizing and evaluating process."”

This approach closely parallels the SQR3 reading
formula, since many of the same organizational problems are
involved in both of these "intake skills". During the
project, the students will be exposed to informational audio-
visual sources relating to the development of additional

study skills.

lParker, Don H. Instructor's Handbook - Lab 4A. Illinois,

Chicago. Science Research Associates, Incorporated, 1959.
pp. 40-43.



(i) Objectives

Since TQRL is an activity-oriented program, it is
appropriate that the objectives of this.project be set in
behavioral terms.

After the completion of the project, the students

should be better prepared:

1) to discriminate sounds;

2) to follow the directions of the speaker;

3) to listen, to imagine, and to extend for
enjoyment and emotional response (including
appreciation for aesthetic, artistic,
dialectic richness, felicity of phrasing,
rhythmic flow) ;

4) to recognize and judge effects of devices
the speaker may use to influence the
listener, such as (a) music, (b) loaded
words, (c) voice intonation, (d) propaganda;

5) to listen for implications of main ideas
and significant details;

6) to follow a sequence in (a) plot develop-
ment, (b) character development; (c) speaker's
argument;

7) to recognize the significance of a title
as it is related to the content of the
selection;

8) to distinguish fact from fancy;

9) to distinguish well-supported statements



from irrelevant information;

10) to distinguish well-supported statements
from opinion and judgements and to evaluate
them;

11) to inspect, compare, and contrast ideas
while arriving at some conclusions;

12) to generate guestions on the topic.

i. COLLECTION OF DATA

Keeping these objectives in mind, the intern with
the assistance of his supervisor administered the "Durrell
Listening—-Reading Test" - Advanced Level, Form DE, during
the week of April 26, 1976. The tests were hand-scored by

the intern and the results were computed.

ii. POPULATION UNDER STUDY

Records obtained from the office of the Principal as
of April 25, 1976, revealed that there were 73 students in
Grades 7l and 72.

absenteeism, and drop outs, complete information was obtained

However, because o0f transtiters, student

on 67 students.

iii. TEST ADMINISTRATION

The Durrell Listening—-Reading Test Form DE was

administered as a pretest to both the experimental and the
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the school;
3) organization of a resource center to

includ: all materials available within

@i

the school such that they promote
directed training in skills in the area
of listening;

4) evaluation ofrpublished instructional
materials to determine effectiveness for
the use of experimental group;

5) evaluation of commercially available
listening material for the use of
experimental group.

The arrangement of the various techniques is not

meant to imply stages through which the objectives.were
implemented, but is rather simply a listing of techniques

employed.

INDIVIDUAL TEACHER CONFERENCES

The discussion of specific class and pupil problems
was the focus of the individual teacher conferences, which
took place throughout the internship. Suggestions were
made for individuals and for restructuring the reading time,
so that materials could be implemented most effectively.
Some of the materials were available in the school, while
the rest were purchased through the EDL representative in

Truro. The classroom teachers and the Head of the English
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Department were invited to sit in sessions in the Language

Laboratory.

ORGANIZATION OF THE RESOURCE CENTER

The French Department of the school made their
French Laboratory available for this experiment, while
supplementary material was provided by the resource center
of the school. Throughout the project, the intern continued
to be involved in the reorganization of the language center.
The intern was privileged in being supported and encouraged

by Mount Pearl school people throughout the entire program.

ORGANIZATION OF THE LISTENING MATERIAL

The following materials were purchased from University
funds from McGraw-Hill Ryerson Limited, 330 Progress Avenue,
Scarborough, Ontario.

Educational Equipment and Supplies,

Suite 314, Bank of Montreal Building,

P.O. Box 843,

Truro, Nova Scotia.

Materials: Listen and Think Tapes
Listen and Think Lesson Books

The experimental group received directed training

in the following skills:

1) Identifying Main Ideas
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At this point, the student is instructed to prepare
for speeded listening to a story. "Speeded listening" is
a faster rate of speech, electronically compressed so that
there is no distortion (because the mind absorbs information
more rapidly than the organs of speech can produce it). The
use of compressed speech challenges the child to be a more
attentive listener. The étory is presented in two or three
segments. After each segment, the student turns to his
lesson book to answer comprehension questions. He returns
to the recording again for explanations as well as a summary
to reinforce the skill.

The playing time for each recording is fifteen
minutes, and the exercise completion time ranged from
fifteen to thirty minutes, depending on the working habits
of the group. (The students were able to complete each
lesson in forty minutes.) The recordings were used in order
by number according to the instructions of the authors.
While each recording is a complete lesson in itself, the
skills grow in complexity; thus earlier lessons help to
prepare students for later lessons.

Some students require a number of exposures to
become adjusted to "speeded listening”". Such students should
be encouraged to listen to the first story segment of the
first several lessons (except lesson 1) two or even three

times before turning to the comprehension question.
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v. ORGANIZATION OF DATA

After the implementaticn of the proinct as outlinad
in the preceding paragraphs, a posttest was administered to
both the groups. EF form of the Durrell Listening and
Reading Test was used as a posttest. (The posttest was
administered in the mannex outlined in part iii of this
chapter.) The test booklets were corrected by the intern
and the scores converted into grade placements according to
the tables supplied by the authors. The scoring key supplied
by the publishers was used in scoring the test.

Since listening scores will be compared with read-
ing scores, it is important to identify the reliability of
the differences between the score. The coefficients are
reported by the authors (1970) by grade for each comparison
in Table 1. They are based on the total standardization
sample.

This test is divided into two tests: Reading Test
and Listening Tests. Each test is divided into two sections:
Part 1 Vocabulary, Part 2 Reading Comprehension. Together
Part 1 plus Part 2 give a total Reading/Listening Score in
each test.

Pearson-Product Moment Correlation Coefficients
between reading vocabulary, reading comprehension and listen-
ing comprehension, total reading and total listening were
calculated. Summary of the findings and conclusions drawn

from the study will be discussed in Chaopter IV.
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CHAPTER IV

SUMMARY AND CONCLUSIONS

The study of related literature revealed a number
of implications of the effects of a listening skill develop-
ment program upon listenjing and reading achievement. A
summary of the effects of this listening program and con-
clusions drawn from the statistical analysis will follow

in this chapter.

i. READING AND LISTENING VOCABULARY

The mean of listening vocabulary scores of students
in the control group in pretest was 8.3 and in posttest was
8.2. Over a period of six weeks the control group reflected
no gain. The mean of control group listening vocabulary
scores reflected no gain. The mean of listening vocabulary
scores of experimental group in pretest was 8.4 and in post-
test it was 9.7. Over a period of six weeks, the experimental
group gained 1.2 mean of listening vocabulary, and at the
same time this group gained 1.2 mean of reading vocabulary
as well. This gain in listening vocabulary and reading
vocabulary was apparently a consequence of six weeks of
directed training in listening.

The correlation between the means of listening and

reading vocabulary was tested using the t-statistic, and the



TABLE II
Data Tabulation from Durrell Listening-Reading Test

Experimental Group

LISTENING READING
Total Total
Vocabulary Comprehension Listening Vocabulary Comprehension Reading
Posttest
(June) 9.7 8.8 9.6 9.5 8.0 9.4
Pretest
(April) 8.4 7.5 8.4 8.3 7.3 8.1
Difference +1.3 +1.5 +1.2 +1.2 +1.3 +1.3

Notes: 1. Reading and Listening scores are given in converted grade placement.

2. Reading and Listening scores are given in mean scores of the group.

K4



TABLE III

Data Tabulation from Durrell Listening-Reading Test

Control Group

LISTENING READING
Total Total
Vocabulary  Comprehension Listening Vocabulary Comprehension Reading
Posttest
(June) 8.2 7.8 8.2 8.7 7.0 8.1

Pretest |
(April) 8.3 7.6 : 8.2 8.1 7.3 8.1
Difference ~-.1 +.2 Nil +.6 -.3 Nil
Notes: 1. Reading and Listening scores are given in converted grade placement.

2. Reading and Listening scores are given in mean scores of the group.

"9¢






TABLE V
Competitive Difference Between the
and Experimental Group as in June
in Directed Listening to the

Duration of Period: 40

23.

Scores of Control Group
1976: After 30 Lessons
Experimental Group

Minutes Each

Experimental Control Gain or

Group Group Loss
Vocabulary
(Reading) +1.2 +.6 + .6
Vocabulary 3
(Listening) +1.3 -1 +1.2
Comprehension + _
(Reading) 1.3 -3 +1.6
Comprehension +1.5 .2 +1.3
(Listening) : : -
Total - Reading +1.2 Nil +1.3
Total - Listening +1.3 Nil +1.3
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TABLE VI

Correlation Between Reading and Listening Vocabulary

Correlation t- Critical Level of
r values Value Significance*
.56 3.19 2.02 .05

*Significance at .05 level requires a t of 2.02 or greater
when the degrees of freedom is 40. (See James L. Bruning
and B.L. Kintz, Computational Handbook of Statistics:
Glenview: Scott, Foresman and Company, p. 219.1.)




30.

resulting value of t = 3.19 compared with the critical value

of t = 2.02 showed the results to be significant at .05 level.

9]

Thevefore, within the limits of measures employed, it
would be reasonable to conclude that there is a positive cor-

relation between listening vocabulary and reading vocabulary.

ii. READING AND LISTENING COMPREHENSION

The mean of listening comprehension scores of control
group students in pretest was 7.6, and in posttest it was 7.8.
Over a period of six weeks the control group students made
insignificant gains in comprehension. The mean of listening
comprehension scores of experimental group students was 7.5
in the pretest and 8.8 in the posttest. Over a period of
six weeks, the experimental group students gained 1.3 mean
of listening comprehension. At the same time, this group
gained 1.6 mean of reading comprehension as well. Since the
gain of the control group in listening comprehension was
insignificant, this group did not reveal any improvement in
reading comprehension as well.

The correlation between the means of listening and
reading comprehension was tested using the t-statistic, and
the resulting value of t = 3.19 compared with the critical
value of t = 2.02 showed the experimental group results to
be significant at .05 level.

Therefore, within the limits of the measures it would

be reasonable to conclude that there is a positive correlation
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TABLE VII

Correlation Between Reading and Listening Comprehension

Correlation t- Critical Level of
r values Values Significance*
.56 3.19 2.02 .05

*Significance at .05 level requires a t of 2.02 or greater
when the degrees of freedom is 40. (See James L. Bruner
and B.L. Kintz, Computational Handbook of Statistics:
Glenview: Scott, Foresman and Company, p. 219.1.)
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TABLE VIII

Correlation Between Reading and Listening

Correlation t-~ Critical Level of
r values t-value Significance*
.57 3.24 2.02 .05

*Significance at .05 level requires a t of 2.02 or greater
when the degrees of freedom is 40. (See James L. Bruning
and B.L. Kintz, Computational Handbook of Statistics:
Glenview: Illinois: Scott, Foresman and Company, p. 219.
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3)

4)

34.

setting can increase the listening and
reading achievement of seventh grade
students.

Realizing that listening is an integral
part of the total curriculum, and that a
planned regularly scheduled listening

skill builder program is an effective means
of increasing a student's achievement in
listening and reading, the teacher would

be well advised to incorporate these methods
in other academic areas.

Since lack of appropriate instructional
materials is probably a contributing factor
in the teacher's reluctance to teach
listening skills to children, writers of
textbooks and curriculum builders should
consider this basic skill when composing
materials. Most textbooks have only few
pages devoted to the teaching of listening.
Very few systems have curriculum guides
devoted to helping teachers teach listening
skills.

The tape recorder is one classroom aid

that will permit the teacher to meet more
adequately the widely varying developmental
experiences and individual needs of each

student. Listening skills as developed









2)

3)

4)

5)

6)

be started at the beginning of the school
year.

Directed listening training can very
conveniently be used two or three times
a week for a particular class. Each
lesson can be completed in one classroom
period without & change in scheduling
being provoked.

Opportunity should be provided after the
completion of each lesson for follow-up
application of the skill in some other
way. The authors advise that it is best
to schedule such lessons not more than
twice a week.

It has been demonstrated that given
appropriate experiences and materials,
the secondary school pupil can bring
about considerable improvement in his
ability to listen critically.
Interrelationships between listening
abilities and speech, reading, and other
verbal skills should be investigated.

Curriculum experimentation should be

extended towards the building of integrated

programs of language development.
Research to explore further the nature

and development of listening abilitv or
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SIGHT VOCABULARY

Sight vocabulary is all those words which a child can iden-
tify immediately without the use of clues. This sight
vocabulary may be taught by picture and context clues,
configuration, and phonic and sitructural araliysis. Refer
to phonic analysis, structural analysis and context in
addition to the following.

A. Teaching
1. Teacher pronounces word and shows it on card.
2. Show picture arld word together.
3. Present new words in a sentence.

4. After presenting the word, have children
dramatize meaning.

5. Compare new word with known word, i.e., jum
begins like Janet; Tom ends like him.

6. Label things in the room.

B. Maintaining and Reinforcing (group activities)
1. Matching the correct word to the correct
picture.
2. Mount pictures on tag. Draw an arrow to

the printed word.

3. Teacher says word and child finds word on
board, pocket chart or chart story.

4. From words in pocket chart or board, child
selects the word and matches it to the chart
story or sentence on board.

5. After a page is read, children find word
called by the teacher in the text and frames
it with fingers. Teacher, by observation,
can recognize those children who have
difficulty. Rapid call by teacher of several
words.

6. Find legitimate reasons for re-reading story
in reader. Some suggestions are:

a. Teacher reads and children, following
words in the story, supply all words
where teacher stops. Teacher stops on
words she wants to reinforce.
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(10)

(11)

(12)

(13)

a box for mailing letters.

Each child may read his pack

of letters, held so that the
group may check for accuracy.
If he gets them all right, he
may drop them in the box and be
"postman." After a while,
teacher may have to designate
who corrects.

Rows of chairs may be arranged

as theater seats, with each row
indicated by a letter. Children
tell the "usher" the row indicated
on their tickets. The usher checks
the tickets and seats them in the
correct row.

Six or seven letters are written

on the board in random order.

The children have the same group

of letters at their desks. One
child goes to the board, says a
letter name and erases it. Children
at their seats place the letter in
number one position on their desks.
The child at the board names another
letter and erases it. The children
at their seats place it in number
two position on their desks, and

so on until all letters are erased.
Teacher or child then re-writes

the letters on the board in their
new order and the children check
each other's work. The pairs of
children to check the work are
designated in the beginning.

"Going Shopping": Names and
pictures of food are pasted on
9%12 cards. In small groups

(6 or 8), each child has a card
and tells the "storekeeper" what
he wishes to buy by giving the
name of the food and the first
letter in the word. The store-
keeper must check to see if it is
correct.

If children need to get in pairs
for a game or whatever, the class
is divided equally. Half are

given upper case letters, and halfl
are given lower case letters. They
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(14)

(15)

(16)

(17)

(18)
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find partners by matching letters.
They must say the letter when they
find the correct partner.

Each child holds his initials in
front of him. Two captains may
choose sides for a game by calling
the initials instead of names.

Each child takes five or six
letters from his pack. One child
or the teacher may be '"caller.”
"The children who have G may crow
like a rooster,” etc. Each act-
ivity is to be completed before
another letter is called. After
most of the children have partic-
ipated, they may take six different
letters from their pack and choose
a new caller, if interest remains
high. It is best to limit the
pack the child has to twelve cards.
Place those same twelwve cards in
the pocket chart so that the caller
may see them.

In groups of four, one child may
deal four cards to each. There.
must be four 0O's, four X's, four
A's, four B's, etc. to make up the
pack of 16. The dealer draws a
card from a child on his right
and holds up the card, shows it
and says its name. Showing and
naming continue until some child
wins by getting four like cards.

Put five or six letters on a

ladder on a chalkboard. A small
group o:f children seated nearby will
have the same letters in front of
them. A child climbs the ladder

by pointing and saying each letter
as the children at their seats find
the same letter, hold it up and say
it. The child at the board must
check each child's work to sece

that the responses are correct.
Children take turns climbing the
ladder.

Simple adaptations of "bingo" may
be made with six or nine squares
containing letters on a sheet.












(14) "Picking Apples'": Draw a
large tree with several
apples on it. On each
apple, write beginning
sounds. To pick an apple
the child must say a word
with that beginning sound.
If he can pick all the
apples from the tree, he
may be the teacher and point
to the apples. This may be
adapted with petals from a
flower, carrots for a bunny,
nuts for a sqgquirrel, paper
dropped from an airplane,
rabbits in a magician's hat,
etc.

(15) Draw a mountain on the board
with a golden egg at the top.
Along the side, write begin-
ning consonants. A child can
climb the mountain by giving
a word for each consonant
sound. If he gets to the top,
he gets the golden egg. This
can be varied with pot of gold
at the end of a rainbow,
sliding down a slide, climb-
ing a flight of stairs, etc.

(16) Tape a manila folder on the
two short sides. On the front,
make 8 small pockets and put
the name of a beginning sound
on each. On 3x5 cards, paste
pictures with those beginning
sounds. These are kept inside
the folder. Children classify
the pictures. Two folders may
be given to a pair of children
and, when they are finished,
the folders are exchanged and
corrected.

b. Final Consonants
(1) Adapt strategies from above.

(2) Write eight words on the board
omitting the last letter (i.e.,
ca , ra , pe , 1li_ , etc.) Have
the children divide papers into
eight parts. They write one of










































(2) Write two forms of the
noun on the board. (Jane,
Jane's, or cat, cat's).
Compare the two forms,
children giving sentences,
orally, using each form.

(3) Write a sentence on the
board with two names, one
of which is a possessive.
(Bill can see John's boat.)
Have children read and
identify to whom the boat
belongs and give reasons
for their choice.

(4) Have children note than an
apostrophe is used in dif-
ferent ways to mean different
things, as in a contraction
and a possessive.

(5) Supply sentences as, "The
book belongs to Mary."
Children write it in its
other form, "The book is Mary's."

(6) Reverse the above and supply
sentences with the contraction,
"I see the dog that belongs to

Tom." Children expand the idea
to, "I see the dog that belongs
to Tom." Children can then

recognize the reason for the
contraction in speaking and
writing because of its shortened
form.

(7) Develop concept of possessive
forms of pronouns.

regular: her's, their's
irregular: his, my (no apostrophe)

(8) Develop the idea, throughout, of
what is possessed. Exercises
such as the following might prove
helpful.

. . .
This 1is mz_gguse. Go get Mary\f/gook.

(9) Develop the rule for possessives
on words ending in s. Charles -
Charles' or Charles's






















































