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in the Calgary- Separate School District #1. The review of the

profession and non-professionel assignments in the f:leld or

“in a major area, ‘in th

‘ This internship investigated dii‘ferentiated staff 1ng programs P

®

litere.ture retre&led that these progrmns are comprised of several

H

component pa.rta. of prime importance is the differeqtiatibn of

.

teacbing. Dther relevant areas include the financing of such .

]

programs. The intern, in the roﬁ of participant observer, )

Investizated the elements of dli‘ferentiated staffing vith the

v
7 .

1iterature review as a theoretical framswork, Methods used( .

\ » ()

included observation, informal intervie\ge and discussions} and
atudy of selected materials provided by the schools visited. .
" “The data’ gathered waa not of the empirical type and hence

conclusions drmm are subjective and impressioniatic in nature.
- e

" The intern found that differentiated staffing progra.ms in Galgery,
!

vhilé similar to modeka;in the- theoretical framework, d’b differ

the’ “ca‘rcer ladder" concept and

)

acconmanying differentiation of salary schedules ‘are non—exiatant

o
, .-Further, the intern concluded that differentiated staffing cannot

be viewed in a vacuum, but must 'be treated as an integral part of

the whole process of individua.liza.tion oi' instructicn. :

FN - . .
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™~ and obsaleto. (Gear, 1971, 216).

R negotiated by orge.nized labor unions for the va.yious tre.des add

RS
-
P

: ’ ) ) 1'.0
Introduction and Objectives J e St s s
"'Introdggt;on ) “ I, .os ‘
' ’ Our twentieth century society is bne that is both‘ hivhly .o, .

oomplex and rapidly changing. Keeping pace uith the chanving

"demanda oi‘ such A society requires ‘a modern, flex-ible educationa.l L

’

system.- "‘~'. . - Lo ' . . .

The flexibili‘ty required x:rust. accommodgt.e sweral specii'ic |
pressures that. have been ma.king the traditional system ineffective
aDiecouraging statistics (NEA, 1968) clea.rly il],ustrate - .
that teaching is a rolatively unattractive career, a aituafoion ; ‘.
which Corwin (196'9‘) claims is a result of. t.wo key factors., Tbere v
is a conflict of expectation due to g minimel number of adminia- v

trative posi.tions, .rosult,i.ngiin lmited Opportunity for upwa.rd

mo‘bility, ax;d also there oxists a relutive]y low rata of remun-

erat.lon in COmpa.rison to ot‘xer profassiona/mﬂ‘o"’;"?dvances :

C e . T

even more significa.nce t.o Corwin -5 conten‘b:.ons.,.,. Recent research

L ,..(Inkpan, Ponder and Crockor, 1975) shows that Newfoundla.nd elem- _

-in eduoational decision-making, particularly in the area. of curr-

.entary ‘teachers\ deaire a slgnificantly higher level of participation

.

B .iculum planning and - a.dapta.tlon. In additlon, toda.y's educator

" feels increasiﬁg dissat*sfact'on over his inabilit,y to cope with

the knowl*dge exploeion, adVandes in educational teg{mgogy, and
a proliferationrof duti-‘s and responsibilities. (Gear, 1971)

‘.
]
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L ' ; Three major qunations thus arlse. Firat, what can bé done

W

.to increase opportunlties ‘for advancement “in.the teachinﬂ profaq,sion;

while at the same t.ima prOVldlng a more attrnctlve rate of rcmuner-;, Rl

.
» -

. ation in order to improve the retent* on raté among qu.elified, ex—- o
\,‘ : | perienced teachérs?. Second, how can tleéchers be prov:.ded ulth ' Y i
Dpportunities for geater participation in eduCa.t.ional decismn-'nakin . | ,. E " ‘

Third uhat s‘t.ops can be taken to help tﬂac'here cope with the ’ LY .; . (

K . knowledge explosion, advancea in educationai technology, and

increased duties and rospons:.bilities? o . B |
‘ ) \ Dii‘ferehtiated staﬁ‘ing has begn proposed as one possi’ole answer . RE
to the preceedina quesfnons. Differen‘biated st.aﬁ'hxg 1s a0 employ- |
- mont of cducational personnel which attempta to u‘bllize particular

)

indlvldual strenwbhs 6 the:Lr maxﬂnum potantial

The purposa of the proposgd internship is to investigate t.he e 0

ple.nning, obsetrve and participate in the implementation, anq,

OS Al . c ’ : ' - .. Al
S o uithin limitations, attempt to evaluate the differentiated staffing o v
i progr_‘ams in the_ City of Calgary. = - .. -~ - o o e . {
o .f' ~' . B . - \". : - o . o . . ' ,
Objectives’ = S o A '

RN ° Y]

To a.ccomplish this tasl., two sets of" obaectives have been

. eqtablished.z The broad object.ives of the intern Ship are those

rs

outlined by the Department "of Educational @.dministration (1974) L.

b

" and are as follous: |



: 1.‘ To enable the intern to dovelop a more comprehensive view

-

of educationral administration. The gap between theory and S R

N a .J.

. : practice, botw-en what 1s taught in univcrsitv zmd uhat actually 8

takes placo in the field is often q%te\su\stantial.
2. - To proV1de the intern with the experience of carrying real \
: resmnsibi.lity. . Being taught to accept responsibility and
e.ctuallv ;.coopting it a.re two d\ifferent things. ‘
3. | 'i‘o enable tho intern to benefit fron the expariences of the
. co-ooéfotin{g administrator. -It 'is'tha_ seme thing as. having -

. a teacher-pupil ratio 1 1. ' '; LT . o S ‘
){. .To provide a testing ground for the beginning educator whereby o .
the adequacy of ‘his training, probabla auccesa as sn adminis- - ‘. l' BT
tra,tor, and the type of position for which he is best suited

can' be determined. " . R . . o ,

t . L]

-~

5, To instill in the intern 8 correct interprouation of tha code -
~ of profession&l ethica. .
6. 'l‘o provide an opportunity for personal and- professional deval—- '
| opment throlugh contact and 1n+ eraction uith educat.ora in
another eduicational milieu. D.ﬂ ‘
.' Additional objectz.ves, specifically related t.o differentiated

stafflng are -as follows‘

o . *

1. ‘To investigate the planning of 'differen‘oiatad Soa.t‘fing progrmns.' ) B
2. To anelyzé Lomparative cost fac.tors in differentiated staffing . - o
pioograms.l L _ . R

R X 6, . B R » qe . : . . -



. KR .l . * ¢ * A . N .. .
".To.particigate In and observe the implemeutation’of 'flexible, -
‘ scheduling., oo o f

! -

‘To gain 8 thorougn underatanding, through observation and .
- pa.rt cipa.tion, of the classification and assigmnent of pro- - ) - - ¢
feasmnal personnel in di.fferentiated stai‘fincr program.s. Ce L

f
.To gain s thorough understanding)vgthrough obsexrvation and .

\ I

“l

4 participation, of the. classificat:!.on and asaigmnent of non- RN s
professiona.l personnel (paraprofessn.onal) in differentiatad o .
J L 3
Al T J ‘e . R ’ .

sta_ffing programs. ] oo o T T e

i
™ {

.
- e,

‘To study- a.nd observe programs for the training g.‘!ﬂ orientation’ - : | ;
. of personnel involved in differentiated staffing programs. . ..
To attempt 6. determine t‘ne advantages and disadvantagee of .’ 3 R
. differentinted staffing- through observation 09 and participation W
in the implementation end opera.tion of, such programs, and o - H
through interactﬂ on witn pa.rents, teachara, students and . L

administratora .

' ! . 5 . . e . T




, i1 L8 .-
Review of the Literat;ufe-'?.elated to .Differentgint)ed S
o™ Lo o .) .'_ ) . . V-

Staft‘ma L e : T

\

Cbapter II, a review of the litprature reletpd&o
differ ‘ntiated stnffwng, will provide the thporetioal frame— ' Lo

‘work within which the 1ntern wi.ll work " to- achieve his specific

L1 .

objectives. ;hms revieu presentq definitions of the term,
ok

develops a ratidhale for d1£‘ferentmted staffin examines

N

.‘some key models, and elaborates ovx the clasmfication ‘and
jutilization of both prof‘essional and parapr,ofessional perso:‘mel.‘ L.
In addition, flexible scheduling, 8s related to c‘liffe;e.;i\fiated" R
"staffing.is exa:ninéd.l 1 F;urthpr, the finaneial aspects of, suc‘r; ’

. programs are scrutinized Tbe 1n—service training and orientation

l v

' of teachers for d:.i‘fere'xtlated staffing pro:rrams ere also rev1eued
- sy #
, The concludinfr section 'Looxs at the advantages and disadvantaans

of d\lfferentiated qtnfflns as uell as some sirrnlfivant questlons

« . o

'entertained in the literature, , ] A! i

Defwnittons of leferentlnted 5t taffing” s ' o .

" Dn‘“erenhated staffing is the organizational deploympnt of
ucai;imal personnel whlch attompts to utilizp partmulr\r indwidual
st en:rth., to their maximum potentlal- A hlerarchlcal struct.ure, '

con51 tma of pooltmns graduated in importance from parapro- esqionnl

to naster ‘tﬂachnr, 1s creoted within the instrur'tlmal tesm. ~ status,



v R . v . . . LR I LI N .
. N h . - L L e

,;' g ~according1y. ) E coo o - ‘
' ' ' The ‘1iteraturs abounds with definitions, most focusing on . .
- : o division of assignments in teaching, but with others primarily -

¥

cOncerned with organlzation. Cooper (1972) statea tbat: ‘ e

"

Meee differentiated steaffing -implies dividi.ng the gloval
" role of the taacher into different professicnal end gpara- - |, °
: professional subroles according to specific functions and "~ .
. dutles. to' be performed in the schools, and according to
--particular talents and ‘strengths evident within the humsn -
. Tesources of any given scholl commni ty, " - ' ST

Hunt ( 1970) places the student as the 1ns%1tutiona1 focal

point 10 his definition: coe L

" . ."Differentiated st.a.t‘fing is the efficient iden'cification, e
"' . screening, deployment, inservicing, promotion, remuneration,
' and ‘teaming of personnel in the schools so that every
. . . neceasary competency is brought to bear to help the child>
' * to rdach his maximum peraona.l, social and intellectual _
- potential,” . , : LT .
" (Hunt, 1970,60—61) ~ ,.- , N <

"Edelfeldt's (1970) def:mition is perhaps 8 1:Lt'blo moro \
explicit, mentioning paraprofeasionals, dii‘ferentiation of roles s

y and salary:

“Differ,entiated staffing is an outgrowth and refinement
of .team tsaching end. '+the teacher and his staff! idea both

~, . .of vhich propose the use of auxilliary personnel in the .

9 \\ ) schools to relleve teachers of their non-teaching tasks. o

WIS _ and recognize a divarsity of "teaching tasks. - Different- T
_<.=‘7 . iated staffing goes a step further to suggest. that teaching - RN

bBe differentiated into various roles and responsibllities
' g (more than a vartical hierarchy) to allow for the different . .
L interest§,' sbilities and smbitions of teachers. It calls '
i ‘. for differentiating salary in terns of the responsibilit‘ies
' v " assued #nd allows for, both a training and a career ladder. :

-

. . ! . s
.. 4" 1. ¥

"dut‘iss azid responsibilities ’ and rates of remugeration are determined .

B ,(Edalfeldth 1970, ‘22).. o ‘ Lt e

e
f



et e e Caldwall (1973) S T differentia.ted staffing as a meana

V]

to orga.nizatlonal h-alth. : Je - L © =
e : B Ciow
- "Differcntiated stai‘fing is a medns or a’ process by which
-8chools may attempt to practice haalthier management ° - .
principles, It is an opganizational plan'- a strategy <.
for change along predetemined lines - consistent. With the '
* best availsble current thinking sbout Nealthy organiza.tipns. N
o . .It is a system which ensbles schoola to function democratic— .
.57 727 ally and oné which.sees freedom.and power, as interdependsnt’
: concepts Differentiated’ staffing has a great deal to do
* - with the issués of himan - dignity, trust, leadership”and
N follovership, autonomy, creativity and accountability. .
e e Differentiated staffing is a plan whicH utllizes a compra- ;
. . hensive, :Lnterrelated set of delivery systems.. It should
e - .+ not be an isolated thrust er innovation independent of the™ - = .~
! - rest of the school system. It aﬂ‘ects all of thg participants
. C ' " 41n the educational: enterprj,se. . . . L 4
S (Caldwell, 1973, 21) ;oo T T
Tt T Perl&ps the most comprchensivd definition of di.fferentiatod

staffing, at- least. the tns on which the intetrn intands "to organize ’

" his 1nternahip, is suppli.ed by t.he Nation'sSchoole: R ‘ VoL
v . » ’
e "There is no'preciss dcfihi};ion, but it implies a reg.tructuring
‘.- - and redeployment. of teaching persoinel in & Way that makes’

IR ‘ - optimm ‘ude of their talents, Interests, and comitments and .
. . affords them gréater autonomy in determining their own profess-
s ‘ ional development. - A.-fully ‘differentiated staff includes
classroom teachers at various responsibility levels and pay -- .
. , assigned on the basis of training, competance,«education&l goals
.t and diffieulty of task = subject specialists, specigl.service
peraonne]r ad.ministratj.ve a,nd/ or curriculun devaggpment pErscnnal ‘
(viho may /also ‘teach a’percentage-of their time}, and a greater

' . number of subprofessionails and nonprofessiona.ls, ‘,such as teachlig ' \;

Coerew .+. Anterns and teacher aides.” . - .- o
, B , (Nation s Schools, 1970 A) FE T : v
\ . . . . o . . - . L i * i .
o - T - ' -, -
' 0 - a’ PO
* .'» e § .., *r - » ! ;
l" . ° - ) * s o .
. S8 T Lok
.. : ’ ° . o N
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e,

) ‘ wi‘t:h more time for- professio

J

b o

" of the spécial intorests and cnpabilities. .

many different things. It can emphaaize the extensive use of wra—

profeasiona.ls Tox the pu.rposo f providing proressional teachers

J

e

instructional activities, Additionally,

1t can mean tho differentiatio of teaching asgignments a_nd respons-' <

1bilities leading to a career n teaching with appropriate rates of

remmeration Further, diff rehtiated staffing éan place the needs'

|

of . the studeﬁt at the center -reorganize the’ inatructionn)e pro-

cess according]? Finqlly, t can include the maximum utilization

The writer 8. approach to an analys:.s of differentiated staﬂ‘inc

¢
- -luq.‘

is through the&mximum oi‘ it/l\ various component parts

PR I

o e

v Pa— -

" Differentiated Staffing A Ra'tiom R Y

A

) © This section outlines sorre of the rationales proposed for :
difi‘erentiated stai‘fing as found An ‘the litoraturo. S

Perhaps the most straightforward comes from Lewis (1971)

‘.

'“Tho human. being comea first + The '}Aost immediato objectivak

the learning environment and. to fa tate the 1earning
.. process for. the human being, the -student, " The corps.of =~ -
.teachers who make up the bulk of the educationnl profession
ahould be’ organized I such & ‘mannef as to affect- decision-
making which, in turn, ~shnpes the learhing environment."
" (Lewis, 1971 27-"8) : ;

-# . of the.edudational - system is to incre%de the- potential of .’

*”» Hunt. (1972) prov1des s with several rensons uhy Cﬁfnadian
\

schools are searching for new staff:.ng patterns~ SR

g
:

2
]



~t

.expl osion, increased speciallzation, proliferntmn of dut1es, -and’

a PR .t L fe.

“Thn lock of functlonal differentlation betwaen poor teachars, -
. '1nexperienced ‘teachers and excellent toachers, ” There is &+~ -
;. proving feeling that individual differences smong teschers
need to ba considered in ‘areas of responsibility as sured,.
profeasional tasks performed and resilts expected,- o

. The classroon teacher does not. have -an opporitunity for L e
mnnetary advancement unless he goes :mto admtnistration ’
or supervisor. pos1tions. _

The single~salary scale, which teachers fought 10ng and ha.rd
for, is based solely .on-two dimensions of qualifmation‘ .

‘ university preparation ‘and teaching experience:.

The self-contained classroon emironment prevalent in many ;
schools today fosters-professional isglationism.. Opportunities’

. for more freouent use of technology, utilization of the various -
skills .of team members and crdoss-grade’ grouping ere, made easier
in an "open" school environment. :There. are- i‘rustrations among
Canadian educators trying to cope with contenporary 1deas, usa-

ing outmoded staffing arrangements, ‘Large class sizes resu.lting
from increases in.the pupil-teacher ratio demand the study of .

altornatives to present staff utilization,. New stnffing pattems
involving . differentiation of the. teaching .function and ‘the use of

.. nuxiliary personnel may or may not reduce expanditure. lefe
entiated staffing does,.however, offer the promise of greater”

. return for each dollpr Spent for’ Canadian educatiopn. . - -

The recéntly introduced concept of a countability in education,’ (
The trend tovard _shared leadership o -the collegial approach

~ instead of deolsion—-making in the hands of 'thé administraticn,

o gpnoern over teacher competence, expressed in a program for

_Ap gradina the competence of all teéachers:rather than casting

, out as 1ncompetent a very few teachors, - The realization thnt .

L tenoher education has not been edequate in terms of the profesg~-.
{onhal requirements of the job n. . . :
(Hunt, 1972; 5.~ 6). o o

’

. Corwin (1969) cites four basie cieve’lopments which form the basis

of .a 'ratlonelle foi' differentisted staffing. ~ These are the knouledge

t
¥

technolo 1ca_1 advances. ) .

. . e
Ty R .

Gear (1971) reiterates’g\bh vigws of Coruin but adds also that

_tnere is '...dissatlsf£1~t1on of both- the profession anr‘l the pubch



with the' pretent eyetem of staffing and salary schedwling.

| (Gea:r, 1971, 216). T SN SRS _

| Firester arid Fireete"r ‘(1970) al‘so's‘ﬁpport-the opinione of
both Gear and Corwin ‘but add that meetlng the newer, morf camplex
neede of today'e etudente is elso a rationale for differentiated
staff.ing-. * This, is more in line with the thinking of Lewie (1971)
previouely-noted., . : e T . ' LT

Goleman and’ Wallin (1971) in their paper "A Rationale for

Differentiated Staffing" ‘present five basic reasons for differ-

'entiated staffing. Quoting Corwin (1969) they cite a cireer in . .

'teaching as one reason for differentiated sta.ffing “Differentiated
work roles ‘can be arra.nged ih such d way as to. provide meaningful
career - ladders for teachere which ehou.ld result in more equitable
rewards for those moet committed to their work " ( Corvin, 1969, 55).

" In essencs, this means promotion within the ranks of teaching withont
) 'being forced to moVe into administration. A second reason put forth ‘
by the authore is that of task differentiation. | Specialization of
function, cle.im ‘Coleman and Wallin, ie based on the desire to develoo

Y feasible task. for ‘the practitionar to develop some reasonably narro\w

| area in which he can claim expertise. In the final analysls the etudent

would benefit from the expértie\e /of many teachere. The collegial g:roup

theory is 8 third reason offered by Coleman and WaJ.lin for different—

“ 4,
.."15!"

iated steffing, Collegial group decisiona will involve the. total-

o~
2



-

Jinstructional te? and should result in nore anpropriate and

: . . : R . . . : P ' .. ) N ‘ . h R ~
_more eff‘pctwe demsmns-being nade - - more aopropriete bncvuse.

rt

of. expertise and riore ef‘feptlve because the decismn nakers - \

W’

will inplement them), A fourth reason f‘or dlfferentlated stpffing

"is sal'aries as inCnntivas . Sulary sbales ere based on qual* f-

’ e S

icatlons and exoerience whdle performance goes unrewarded
Different:.ated staffing WOI.le provide both profoaqlonal and

organizntmnal 1ncentives to teachers resulting-_-n the opportunity

“to earn more money based. on nctual work done. e

I‘inally Colemin and Wallin give two reasons uhy diffusion of,

-

innovation can provide a, reason for diiferenuiated stai‘fin

Firist, the team teachi.nﬂr element of such a: program involving ‘the

- ine group'eombined vith reassurance from.fellow professi'onals.

To sunmariye, a multlplicitj of reasons may be advenced for .

emplo,ring a di.fferentlated staffing program. . However, it ocecurs ';,

: to this writer that the concept of a career ladder, the utilization

/

of pareprofessionals, colleaiallty and the trer-d towards increaSed

snec1alization, appenr most frequentlv as prime reasons for differ-

¢ .
entlated-. staﬁ‘ing; “This is not to suggest. that these reasons are-

‘the only ones, but that they receive’ the most .emphasis in the

»

literr:tur,e.‘ ’ ' )

: }:\ ',_' N

" use of paraprofessxona_ls, gnd secondly, interaction and communicati-.o‘n g



e o
-

‘ Some hodels of Diff erentiated Sta_i‘fing

. . v . - .
. t N - . . . I /
PR L .. . N e

[ 4 L . ‘ . . “

There@re abou’o as many nodels of differentiated staffing
3}

88 thera are progre.ms. (For a thumbnail sketch of the most,

prominent. see Dcmpsay and Smith, 1972). . Foxl‘,/ the purposes of

thia review it is the author 8 ihtention to prbsent three’ of

3

the pri.nciual models from the United States and Stife model

prac‘bised a.t Bishop Car'roll High School in. Calgary, Alberta. ,

ge’ggle Citx mode],. Perhaps the most widely publicized

modal. The present model has evolved from: the original ﬁrst

" proposad in 1965 by Dwight Allen. (English and" Sharpes, 1972)

\

) model of dirfexéentiated staffing ia the Temple City,California,

The career’ 1adder/vertical staffing concept :ls the, essence of -

this medel., - Flgure IT—l ' .

a

&
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Temple City Difftciftiated Staffing Plan - ©..
. 1969-71  (Model 3) . ' A
“ Y . . '.’ - _
oy , 'Nontemnje
MASTER TEACHER
, 1' Doctorate
¢ AT or :
Nontemre | Equivalent
: SENTCR TEACHER| - "\
" _ : MA, or |
\ . Tenure equivalent
\ | STAPF TEAGHRR| :
- , B.A, & Calif.
Tenurs ~ -Credential
—— P :
- ASSOCIATE
TEACHER '
BIAI 0]'-
" -intern ‘ . . .
100%- teaching | 100% teaching | 3/5's staff | 2/5's staff
" responsibilities responsibil- . teaching .’|' teaching :
C ities responsibil~ | responsibll-
- ' . jties ’ ities .
10 months | .10 nonths © 10-11 months | 12 months .
$6,500-9,000 - - - $7;500-11,000 | $14,500-17,500 | $15,646-25, 000

. . ) L
INSTRUCTIONAL AIDE II- $6,000-7,500

. INSTRUCTIONAL AIDE I ° §4,000-7,500 °

CLERKS $5,000-7, 500

. FIGURE: II-1 (English and Sharpes, 1971, 79).

1
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; -his time in adrnnistratlon, 20% of his tme in research Planning,

:mght sppnt '704 of his atime in instruction, 15% of his ti:ne in

ST R 2
v M ‘ M . ‘ . ooa e, .

Ve

" In Flgme II.-:., 1evels .of resvoomzbilitj are’ represented by
.

: c0ncentric c*rr‘les wlth the outnr rlnc repreoentlne the hi*best

lével in the vertical hierarc..y. The rank:.ng of each po:ntion is -

determined by r'e'sp'onsihil‘ity and accoﬁn_tabilit:)'. Consulting’
. ‘ Y

. teacher, directinﬂ teachor, staff teachér, instructor and resident

inﬁe}rn are profesqional positions while the instructional assis‘tant, " .

aide and s.,m.dent ass:.stant are class:.f* ed as paraprofessionals.

{{. Hor,_izonta.l Differentigtion ,
in‘struction 1, Adm“inistration ' Research 1 Staff
: o Planning .| Dévelopment -
, .+ |- | Evaluation Lo ’
o a |_RBeporting

FIGU‘lB II- 3 (Dempsey gnd Smith, 1972, 180)

'I‘he four blocks in Figure II-3 deoict four tas}c areas ’ all
).

given equal mportar\ce -and t}*us horizontallv differentiated Tb - :

' 1ncuxrbents in. the various levels in- the vertlcal structure uould

p spend a proportionate amount of time in' each of the fowr task. areas,

For example, the principal teacher (prlncipal) miaht spdit 55

I

'_evaluation and reporting, 15% of his tine in stsgff development But

only 10"; of his tlmn in 1nstmct1on..' S"'ﬂ*larly, a stai‘f teacher

. ~Aresearch, p]annm ’ evaluatlon and reportmg,- 1(7'5 of his tlme

¢

) 1n'. staff dovelopment, but, only 5%_01‘ his time in administ;ration.'- .

)
e ve ed P e e € e



Mesa. model. ~A_n9“bhen '.i'ell-k'r'\own: mo&el. ;of ;lifferent.ia‘t;ed '
staffing is the 'Mesa, Arizona Model. This model is‘tﬁ&. a client
c_enterjed staf fing ;;rgjp'cp because -the"bgse: of the, px;o.;jeci rests on.

: a base of leéxl;ler needs.'l.. stressed 'in the. Meaa Modél' aré both' .
horizontal differentiation and vertical differentiation which are

best. illustrated in the follbuing charta. (Dempsey ‘and Smith,

1972, 191). Y e .
- . : Horizontal leferentiation - . ! t\_?f
‘ . | .‘Instz_-ucti; . ‘- '

l : —
.INTER ACTION - v
i . l\ A I B .
Disgnost- {Media - Eval- eneral- .Flmplement- Co-ordin-} Material
ician Special-| fuator st . or ' ator Special-
C ist : : - A : ist -
'« . FIGUEE II-4 ('Dempseyl and Smith, 1972, 1192)

»

In Figure II- 4, the instructional goals are achieved through
the interaction of a horizontally dlfferent.iated Bta.ff oach . '
-posutlon having its own specific function. ' l .

: The sane differentlation 18 illust.rated in Figure II-5, but )

“the vertical staffing technique is ut:.llzed. In this. sit.uat.iqn coe
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staffmg is arrangecl based on the experti.se needed to Accomplisﬁ '

the instructional éoal. : Lo y
N : :

oL V}ertical leferentiatmm o

Goal to De.velop a Reading Program for Slow Readers

INSTRUCTIONAL | - SN
. GOeI. \ . .. l- ._
READING ’.1, A0 - S EVALUATGR © -
DIAGNOSTIGIAN - > o .
ACTION - PROGRAM S S
CO-CRDINATCR 2 I SR
MATERIALS 3 | | | wpIA - 4 | oEmERaLIST °
SPECIALIST - | SPECIALIST A MPLEMENTCR
. \ . \
FIGURE II- - RN .
" . i The numbers 1nd1cat.e the ranking of order and the flow
/ . - of task in this closed loop differentiated staffing \ N
. model, (Dempaey and Smith, 1972, 193). : T

In this instance, the instructional goal is to davelop a
reading progran for slow readers, The teaching team decidea
‘which skills are needed ‘bo reach this goal. . The maaks are, then

) a.rrangdd In a vertical relatlonahip in order-to auccassfully
achiove tho desi.rod goal. Once the goal has been achieved, thb
‘:taam disbsmds and reorvanizes for the next instructlonal goal

This syst«-m 13 known as, ".’..the fluid hiorarchy. By having
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v

o . « . , cy
this 'fluidity, ue‘fi“o.not preeuppoee; in order to ~support a’

. fixed series of positions, that we know what student needs

will alwaors or’ that they uill ever be static over a period of

»
IS B -

time." (Fiorino, 1972, 1108).

_ By examining the nhorizontal and vertif'el differentiations :

,in Figures II-4 and II-5, ones can see that, in comparison to -

’ the Tenple Gity\Model, the Mesa Model i3 at the o.,her end of

r

- & continuum with regard to a hierarcny of roles. , ', ‘

English and Sharpes ( 19'72) present a comprehanaive enalyais

'ix; summary form of the characteristica. of'the,se throe_dirferent- .

iated staffing models, Some obvious differences’ appear which
place ths h:remf)le Clty Model at one end oi‘ a’continuun, the

Sardsota Model in the middle, and. the Meaa liodel at the other en'd.’

.'For example, Temple City has a fixed hierarchy of professional

roles, Sarasota's hierarchy is somewhat Ilexible ’ whereas the

" rolea‘in the Mesaa Model are completely fluid. F\xrther, the salary

‘structure at ‘I‘emple City parallels the concept of a career’ ladder,

Sarasota. ] is somewha.t similar, but the Mesa Model ie i‘luid and

\

¢can fluctuate from month to month depending on responsibility. A

Additionally, the Temple City Mod& 15 almost whol,ly teacher

-

' centered, the, Sarasota. Model partly teaéher centered while student I

needs form,the basis for the Mese Model,

\ - -

. @
' <, A e
,
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) Carroll is organized x{xth the student at the center (similar to

19,

Hence, an analysm of thess three kej models sbous t at,

’B

whila all are considered differentiated staffing, there are

,‘ notabla differénces in their underlying organization.

:r-(

#*®" Since the intern uill be spending his internship with the ot

f,(

Cael-gary Separate Sehool. Board it - appears uortnvhila to look at

the important characteristics of the leading dit‘ferentiated

L\\

 staffing program in that City, Bishop Carroll High Sohool

-

"Bishop Garroll is the i‘irst Canadian school to 'be

involved in Models School Project directed by Lloyd G TrumP

(Hauck 1972, ll) The program at Bishop Carroll ...olaces

'more emphasis for .the responsibility of learning on the students m

(Lowery and Enns, 1971, 5). Consequently, staffing at Bishop

the Mesa Model) _
_Extensive use is made of paraprofessionals at Bishop Carroll,"

ensu.ring’ that ". ..'the‘ teacher is freed from routine jobs so-that

.he haa more time for actual taaching. (Hauck, 1972 10)‘ .

\Strangely enorugh, there is no dii‘ferentiation of professional

'.(r.

personnel at Bishoo Carroll. This might le'ad one to bqliqve ‘that :

thare may have been sone resistance to this program by the Alberta

e Teachers‘ Association. (This situation ccﬁd u/ell present an :

‘ancillary.topic ._for investigation during the intarnship).-
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T Student Centered Stafflng Model in use at, “" Tt -

. v . . . ) .
. - . LN N
y . . T - e
',""" 13 . ot
, A '
P N :

Bishop Carroll H:Lgh School, Ca.lgary e

' teveseescseeesenassendieesass Principal R
L
- * 2 .....'..l.l.‘l.l‘....l......'.. Personnel Admlnlstrator

.\\ . e .- _ Building Administrator-
y i ST ' . Aetivities Dlrector .
Z{/ 3 ....V.XQ.L...;.L.............. Profe551onal Teachers'

Ceeeseeresienesesss. Instructional assistents

S S

/ T 5 ‘\.\ Clericel Aidés -+ »

A T TN o ot .
N R . . “.' . _6. ‘_-col.no-looAQooo\\_-o':.on.oc.-.no. Gene!‘al Aldes» [ V!

- '
4.“ . .
R - -

sosee STUDENTS.Q " ' - .‘ i . .‘"

"I / ’ ‘\ 7 o---\‘o-‘~-o'--:uv:‘c‘no\--'-nnun

.. c.n 0 FIGURE II6 v & . oCL- .t

In F1gure II—6, the’ principal, personnel adminlstrator, :3~_ e

buildlng admlnlstrator and activ1t1es dlrector make up. the- school ~

-_,admlnipt;atlpn. . The teachdng process is differentlated into a ‘
professional component (teachers) ‘and a non—profeséionel component >
(lnstructlonal a851stants, clerical aides and general aldes) The*
aehool is client. centered and hence the students are the base of N

_1'.11:.9‘model.1 - - -.* ' _ _
. 3. . . .
’ f —‘ ". ' A\
- 0 \ 3
. ‘ . @
- , . Y :
W \_j;i‘ ‘ Lo
. . e



In concluslon, the purpose of’ t.his soctﬂon has been to

’

présent models fron the literature. No attempt haa been made T

> o

to classify personnel or explain related dutios and rcaponsibilities.

- It is. the-'author's‘ intention t? revi'eu bbth profeséional smd para-
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'(Edelfeldt, 1970 22 23). . "g{ L , ".j'

CIassification of Professional Personnel
d- e
N §undamenta1 dimenslon of ‘the concept bf differentiated

T e -o R A

staffinw is the differentiat on of - teaching assignments and o

the classification of professional personnel according to s

: function. L . e L o -’-f S L

.
' 1 . . .

o Edelfeldt (1970) claims that differentiated staffing

o

P...could encourage varied utilizati@n of manpower as an

altarnative\to the uniform assignments now assumed by teachers..

¢

~ The literature reveals that numerous cIassification systems

' have developed in differqptiated staffing. _ The originators of

';each system have chosen to ascribe thair own particular nomenclature'

ta

J to each category of teacher and assign corresponding Job descriptions.

It is the author 8 in}ention to oqtline the various classi-

'fications of professional personnel, briefly summarize the duties i

and responaibilities of each, and whcro applicablc, relate them

4o jtheir correSponding models.-

Although not relating his plan to a particular model of

differcntiated staffing, Giles (1973) formulaxes an interesting < RRRE

3,proposal He suagestS{that the teachinc staff be divided into ,j

-]

"main categories. levelxone teachers would be those holding less

reSponsible position;\and,level tuo teachers uould assume positions o

of greater responsibility. Levol one tcachers uould be responsible o

. . - . i S . e . ‘, "' ".'
=for: o, L. T AR :
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' .thg remaining sixty percent. of a given faqu.ty. g AN

only be teachars and peripheral staff in. a: achool. .

g classification system a.nd relates this to several models whi—.ch

) of the literature revie'-l.

1

....the dictating of Spelling 1lists, helpir{g st.udents
. with a map project, or with their science experiments,
assisting with certain: remedial reading exerclses, or

’ "W assisting the coach ‘of the football team. ...noon.

.., hour supervision, ma.rk:lng of essays and tests, super—-
i vising of testing, .... assisting the librarian, making
‘transparencies, £iling and organizing -materials,, taking
" minutes of staff meetings snd contacting /parents of
absentes students.” . ) .
(Giles, 1973, 30). ‘ : ' . R £

These teachera shoulci have three years of relnted univeraity
.trq.inipg.a.nd would COng)rise about_ forf.y percent of a given facult,y._ .

Level t'wo teachers'would confine ‘Eheir..activitieS'to 'thoae

, specifically related to the 1nstructional process. They ahould

" Yave a minimum of i‘our years university training and uould comprise

1

4
Giles (1973) emphatically states ‘that this system would

elimina’be paraprofessionals completely and mean that there uould

To aimply re-stat.e classifications, wnich are baslcally the

‘Banme . but to which different nomenclatures have been ascribed,
uould be redundant., Tne author has 1nstead selected a figu.re .

preSented by Lewis (1971) vwhich illustrates the basic format oi‘ a

’.

utilize a:differunt terminology for si_milar positions.
L .

Although pa.raprofessional personnel Bre, :lnr'luded in thia

figure, it 13 not my intention to examine ‘them at this poin’c-.

‘ These claasifica’oions will be dﬂalt with in a su‘baequent section

3

et
Y
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' Varietions in Deacriptivé ;ritlés-uqed in several school
‘United States. Descriptive titles for differentiated teaching positions,

FIGURE II-7

<

‘u

BASIC ‘TEMPLE | CHERRY CPORTLIAND |  KANSAS | STATE - . " FOUNTAIN 1
. . -FORMAT -CITY -'|. CREEK - OREGON CITY, . EDUC, DEPT. VALLEY
_ ! Co-ordin-~ . Mester” -Te'am.'. -Curriculum Senlor Teaching - - Co=ordin-|
by -ating Teacher - Leader -Assoclate Instruct-| Research v o ating
13| Teacher’ ' ‘ or Zssoclate Teachér
g Team Senior ~ -Senior Tean Instruct+'. Teaching Learning
. fei| Leader - Teacher |, Resi~ - _ Leader or . Currie- Analyst
e . dent oL ' e culum{ ‘
= ) - | ‘Associate’ -
= - Regular - | Staff Junior | | .House -Assoc. | Senior
: Teacher Teachsr Resi- - -~ Couns- Instruct-§ Teacher.
: - dent ellor _or’ '
Auxiliary | Assoc. Pract-.-" . | House ' Staff -
Teacher Teacher ‘1tioner Team . . - Teacher
: -z L Members : -
Intern o Intern - - Intern” . .
Teacher | ° Teacher - Tgacher '
-} | Student Student - . .+, | Student .| Academic 5
Q| Teacher \ Tedcher s - ; " | Teacher . Assistant - ’
14 | Teacher ' : . '
- I | Assistant | - : : ' e -
oo o | Teacher . Instruct-{ Teacher .{.Teacher . {‘Educational . Teacher
fa| asae ional | Adde Alde Technician'" Aide
=1 Adde - ' ‘
=] Student - High School .-
= ~B) atde Teacher § - .
Asgistant. -f
' > | Oak Ave. |. Walnut Hiil| Ports- Martin Proposed to’
Inter-_- Elementary mouth~ | Luther Stimulate
. mediate School Scheol . Xing Thought on
. ..1 School e : |High Sch, Staffing -

districts throughout the
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It is the intention of. the .author to present some idea of
the Tole definitions, duties and’ responsibilities of t’ne va.rious
'categorias of professional parsonnel as outlined in Figure II—7. o
Co-ordinating Teacher. The Temple City Model stntes that tho
Master Teacher (co-or&inating teacher)z

S...possasses a schola.rly depth of lcnowledge in subject
-matter or skills 'areas that enables him to evaluate
critically emerging research, and from it select those
:ideas, practices, and prirciples that will contiibute -

%o the development of now instructional méthods and
programs,"

(Fiorino, 1972, 57) B . .. '

,Some functions of a Master Tnacher ares . :
1 [V
", Direc't.ing with colleagues in-servico' classes, -work-
shops, discussion groups, and preparation of faculty
"monographs,
2. Writing projects for finding probes.
3. Designing new curriculs in harmony with the best '
".available curriculun theory and design. .
4. - Formulsting with staff subject area. master plans
and working with senlor and staff teachers in designing
_ the school program, schedule, utilization of zesources,
* educational objectives, and organization of nev courses._
. 5. Establishing and mainteining a continual program of
research and evaluation,
C b Translating related research’ “into experimantal
. instructional probas w:.th senior teacher colleagues. .-
(Fiorino, 1972, 57-58). o =
Lauis ( 1971) suggests that 8 co-ordinatingt teécfrertbo
e ~, Lo ,:) PR
. employed on an eleven month basis, ’ possess a. doctorate in

curriculum, a.nd b{exparienced in clmssroom teaching, supervision '

'and, if possible, administration. :



Y

i hierarchical str\xct\me and represents the zenith of one‘s teaching

—
.

In: Portlahd, the role of the curriculum aséocia‘bé . k
1nclud¢-sz . i .

#(1) providing support services to-all team leadors and o

. department cheirmen (progran leaders); :

(2) providing technical assistence in, the planning and A '
implementation of inter-disciplinary instructional units; e S
‘and (3) evaluating the performance of 21] team leaders o , ,.
and department chairmen,” " S L,
(English and Sharpes, 1972, 214) " -

-.The position of co-ordinating teacher is at. the top of the

camer. : "They may very gasily earn - salaries {two or three times

‘, .
above their present, maxizmxm potential and command the status and

. authority equivalent “to the adm:l.nistrator s " (Dempaey and Smith, .. | - . v

1972, 9). - ' . - I

' While tho ternms ."cb-ordihating.'teacher“. arid "master teachar“

‘may differ, it 1s evident from the preceeding role descriptiona

that both require considerable experienco, superior qualifications,
a thorough knowledge of the inst:n:cjbi'onal process, and a <high dogx:ee_' v .
of ledershlp ebility. . o SR

. \ ‘ . ° — LI

Team Leader, The most comprehansive description of the role

of a Senior Teacher (Team Leader) is presented by Calduell (1973) *

and is sunnnarized a8 follopsz

The senlor teacher is a master practitioner, possessing a

,gré'at deal of experience and tralning. Heé should be?iimoyat:!.ﬁ

and an éxpex"t in an area of c‘:ur*ric'mlum. He may teach spproximately

- ¢ -
.
. .
.
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60% of the ti.n;e end ie rem\merated not only for teaching bt also )
for extra reeponsibilities. These may include in-aervice education,
.curricultm development, progra.nuning end scheduling, acting as a. {
team. 1eader or co-ordi_ne.tor, and reeponsibilities related to the
selec_tion, pe;fformance and evaluation of his suhordinates. ‘ N

| He should be an able orga.nizer, poeaeee 1e%dershi.p ability, :
command the respect of his cdlleegues and be a.ble to communicate
with parenta, students, edministration and colleagues.

For other deecriptions of . the role of the Senior Teacher,
most of' uhich are gimilar to Calduell'e, but npt as comprehensive, |
see (Fiorino, 19'72, 54-56), and (English and Sharpee, 1972 216-218)
. Reg\_;lg; tegche;;. The Regular Teacher is thet member of a. .

: differentiated staff who most closely approximates the traditional

.clasaroom teacher, as can be seen from ‘the job descrlptions in the

_ literature. Dempsey and Smith (1972) describe the role of* the

.Staff Teacher (Regular Teacher) in detail. The folléwing is a br:{..ef. i

‘ sunnnary .of this deecript.‘lon.

'

He must be an aceredited’ teacher, possessing e.t least one.

uni'Versity degree and -is pald according to the basic Salary ecale me

" for a- ten month period The staﬁ‘ teacher tebches 100 percent

e of his time a.nd should be able to meinte.in rapport wit}; studente,
: parents and fellow teachers. In essence, he should poasess aJ.l the o

qdalitiee inherent in a good classroom teacher.

.-
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Fiorino (1972) refers to the Steff Teacher as an "old pro" :
one who is experienced and apecialized in at lesst two types of
ins_truction. He teaches ﬁxll-time and has few duties or reepons-
i‘bilities outside the elassroom. He. is involved houever, in both
- curriculum development e.x’ﬂ eve.luation, though not to any great
extent ‘ )
Leuis (1971) «clains that the' regular teacher is quali.t‘ied and
.competent and should possess at least a bachelor's degree. He is
next in line to a toam ldpder end his’ salery 1 usual‘ly the ‘seme

Y- thet of. a treditional teacher in the" sene ‘area,

T e

In con‘ciusion, the ‘staff teacher is usually considered &
career ‘tescher and is expected for the most part to _remain ih this -~ |
" category until retirement. He is ou.r typlcal classroom teacher, -
tenured and pnid according to his qualifications, yeare df exper- -.
'_ ience, and in differentiated staffing programs, -eccording to his
- function, * | _ S .H ' .0
'_'Amc_l,i lary teacher. The terms Amciliary Teacher and Associate |
Teacher are on the same level according to Lewis! outline above. |
‘ However,lthere does aeem to be a difference of opinion as to.
exactly what\dutiee dnd reeponsibilities are applicable to thie
v

level. _ . o v

¢ . .. 3
N AY

C : . .o C coo . ! : v
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- Lewia (1973) suggests that Auxiliary Teachers could be -

'oither full or part-time. They may be. professionally tralned .. -
»:teachers seeking a position with mininmm duties apd roSponsibilj.ty,

..e Bes 8 housewife, or they may be -Fasource people from ‘the commmity

brought in- to teach a special skill which they possaas, e.g., music.

'Often they are 1eas dedicated and not as competent as regular

-toachers. The %repara.tion of an Auxiliary Teacher may nogD

necessarily ‘be academic or prorassmnal, but is uama]_ly related

C to his special skill or talent _The aalary for such a ,position ,

" . is generally limited to the in;tial steps of the regular teachsrs'

salérj sce.le.

)

Neither Fiorino (1972) nor- English and- Sharpes (1972) take . 7 -

the samé liberal view of this role as Lewis. Fiorimo (1972) in ..’

descx_'ibing the role of the Aas}ociate"‘ljegcher in the Temple City

4 i«!odel,. makes no mention of resource people from'»th;‘commity; He

]

o . sees the a.‘éspciato‘ gs a novice teachdr ",..in the ‘process of devel-

‘oping subject matter, expertise and gainiﬁé experience, ,." (Fiorino,
. o . o N \ ) . ., .

'1972 52), He should teach homogeneous gi-'ouios of ‘studonts .and

" attain specialist status in either small, madium or 1argo group

instrpction. ‘ Florino also allows for the 1ess motiVated teachar .
who 1s not career oriented ' ...a female teacher uith family

v . ] ' -
respoiisibilities..,"” (Fiorino, 1972, 52). o ..
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Engliah and Sharpas (1972) defi.ne the rolc of the Associato

e .

Teacher in tha Sarasota Model as follows:

. "The rola of the associste teacher was originally defined’
"in such a way as'sto give teachers in their first, secord’
or third year. of teaching somewhat more 1imitéd thaching

/responsibﬂities than the staff teachers., _ As: assoclate’

.. teachers they would assumse greater responsibﬂity a8 they

' gained - and demonstrated~ greater competency as teanm

' teachers. Indeed, supervision and carefully prescribed,
in-service training would thescretically enhance the assoc-
iate teacher's development, In practice, becaiss of the . T
.complexities of interdisciplinary’instruction, the degree -

_.0f ‘responsibllity shouldered by assoclate.and staff teacher
alike -has been indistinglgishablo. In our case the role
. distinction is meaningless. ™ o : '
.lEnglish and Sharpes, 1972, 219) oo

o

.In conclusion, there seems to be a discrepancy between the
role oi‘ an Amd.lie.ry Teachor and that of an Asnoc:.ate Teacher. An
Auxiliary Toacher does not need professional qualii‘icatlons in |
' “education but could be .recruitad from business, industry, etc.

Howuver, the Associate Teacher uould appear to be merely & teacher

+
.t

" in the formative stages of his or her career,

Intern tqgcher. The lowut professional level in the hier-

archical classi_t‘ication of proi‘essional personnel for differentiatedn

r . LIS

" ‘staffing programa is the Int.arn. " The Intern has usually completed
four yoars university and is assigned to a achool or educational

\

institut.ion s a participant observer. . ' K

*‘- »‘|
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' Fiiirino (1972) dascribeti “the Inf;érn' as ".‘..a college“gr'adua.te'
vho is receiving sag.a.riad on—-the-joh experience’ while in the
-process of fulfilling certii‘ication requirements.". (Fiorino, .
1972, 23) It a.ppea.rs that the intern may' in some respects be
analogous to Newfmmdland teachers uit.h 1n‘oerim certii‘icate:.. ‘ .
However, Lewis (1971) considers ‘the. intern to be a graduate
studentx . .

W, working toward a: teaching certificate and willing.
to participate in on-going in-service educational
, activities,..His duties include particlpation in
.. teaching activities prescribed by the co-ordinating
- ~instructor; followh:g activities described by his’.
universlty or collegs advisor; contributing to the .
- teaching team in a*field or fields of.instruction; -  C
. and mainteining responsibility to the co—ordinating
instructor." .-
(Lewis, 1971, 80).

'In conclusion, alt.hough dirferences appear in the literature, =
.it is generally agreed t.ha.t “the intern is in the final stages of
; prepa;-ation for a teaching, career_, having ,completed his coilegg |
‘ .court;'ea‘, now doi'ng f‘ield w?rk for familiarization withanedu- :
: cational instituiton. . .
| ’ Having Jooked at the- classificatiou of professional personnol
in dii‘ferentiatod staffing, ‘our attention will now turn to the |

classi-f.‘ication of paraproi’essional. or no_n-profeSsional fpez_-sonnel'.
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) Paraprofes s:Lonal Per sonnel

.on the uge, of paraprofessionals.

The importance of the utilization of pe.raprofessionals in . .

8 differentiated sta.ffing prog‘ram is a sub;ject of great debate.

This section gives r.ea.sons for the use of paraprofessi,on\s,

outlines some classn.f:u.cations of. paraprofesﬁionals, aXd surveys

policies of Canadian school boerds and teachers' asqoemtions

L Hauck (1972 - 73) explams that in differentiated sta:fi’ing '
programs Yoo the use. of various levels of paraprofessional

personnel...offers supportive serv:.ces to teachers, thus freeing \

v the teachers to perform their professional duties." (Hauclc, 1972-73)

\

Beaubier (19§9) tells us that the function of a teacher side

< is to' "...free teachers to teach." (Beaubler, 1969, 57).

Allen (1969) wr:x.tes "We need a’ new concept of help for the

s teacher- clerks and proctors and- technical assista.nts and research

’. ’

, assistants the emphasls should be on the teacher as a professional,

with various kinds of technieal aesnstunts to help the teacher with -

h:Ls proi‘essional respons:Lbilities." (Allen, 1969, 17) L
'Dempsey and Smith (1972) state.

"Toddy's . teachers are ‘called upon to perform a” mumber
" - of tasks too often markeédly clerical or secretarial
in nature.  The performance of these functions is'a- ‘
waste of ‘taxpayers' money ‘and of professional time .
and talent, as well as being fatiguing and inefficient...
. +The Jjob of the teacher 1s to diagnose, prescribe, analyze,
: encourage, crltlclze...
(Dempsey a.nd Smith, 1972 21). . . ,
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" set’ of duties and responsibilities.

an educationa.l technician. -

' C]assifi'&atipns of Pariap_r\oi‘es.siggg_ "Paraprofessional

", 'persomnel fall into sevgerél»clas.sificati{?ns, each with-its own -

.
N

. .. "At Bishop Carroll High School, Calgary, " support personnel

include. the vinsi’.ructional' 'aséistants who assist the total t;-aching .

‘tewm by’ supervising independent study areas, helping with the - A

preparation of materials and by assisting in evaluating student
progress. Additione.lly, there are clerical aides who assume, the '

responsibility for all t;y‘ping oi‘ curriculun materials and various

‘other clerical activities. There are also general aides who are

responsible for handing out supplies in the laboratory and stocking

the resource center. .(Lowery, 1971, 9)

Dempsey and Smith (19'72) refer to the paraprofessmnal as

d

“'I’he Educational Technician performs the routine taska

" of the classroom, relieving the teacher of these -lesser |,
duties.,.His job includes’ such routine tasks as -ordering
supplies, developing bulletin board displays, mixing

. paints, record keeping,. duplicating mat¥rials, typing,

- playground supervision, setting up materials. fox laboratory
experiments, or any mnumber of other activities essential to

- the process of the classroom.! : , '

.--(Dempsey and Smith, 1972, 13—15) ‘ _ ‘ '

" Lewis (1971) d¢£‘ines a paraprbfessional and his role as
N Ay

fo..lows: '

MThe paraprofessional is equipped with' a high school
diploma and soms college work.is desirable. No certif-
ication is necessary but additional apﬂcial personal
quelifications are indicated such as being able to- '
relate posit:.velj to children, to participate in on-going
in-gexvice education activities and to demonstrats accept--
-able oral speech patterns.,. The aide may be a full-time . .
or part-tims menber - of 'the staff raspons* ble i‘or clerical

' . - A : .3
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- duties- assigned by :.nstructors' supervi,sion of child
. .mobility; record-keeping; preparation of instructional ,
I .miterials and supplies; ‘adsenbling and operating
machines as required;. following a variable work-day
tlne schedule according to need and malntalning respons-
ibility to co-ordinating instructors, senior instructors
- and _instructors, as assigned, Salary varies according
to placement on sqlary schedule for teacher aides.

‘So succesaful was the introduction of paraprofassion&l
personnel into- schools in Vnncou:ver, that the Vancouver Gity
' 'T.College decided to’ initiata 8 course to train teacher aides.

. ‘ (McDonough, 1969, 260) - ' Q

It wovld appear from the literature that the use of para~ .

profedsional personnel in our school systems is, increas:.no staadily.

. In sumary, the dutiea and responsi‘bilitias of pa.rapro*‘essiona.la .

" are numerous, ra.nging from supervision, providing technicedl
:assistance and clerical help ‘to . such activities as puts*t:1 ngon
the ovorshoes of primary children or story telling. In any' ?
' event the 'baaic rationale for the employment of . paraprofessionals
'13 to pmvn.de teachers with more time for instructional actintiea.
Having briefly rev;ewed gome raasons fur the utilization of
'..l paraproressionals and the classification and duties of’ sa.mo, 1t
might be now 1ntereating tt-) s:eo ‘how sorie Canadian school bbands
and teachers' associations react to the employment of paraprofess-
,1ona.l personnol. Are the_r providing much needed assistance or

are they vieued as 1ntrud.era?
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A Sumnarx of Policies’ on Paraprofess* onals ﬁ

v e

A. Provincia.l Teachers‘ Associatlons i o - T T

Princa Edward Island Teachers' cheration' .

+ No policy - views with concern the ut:.liza‘bion of paraprg)fessmnals

-3
-

by school 'boards. ‘ A
. . A A . R .¢ . [
N ova Scotia Teachera‘ Union.

s

. Policy .The NSTU believes tbat /professxonal tbachera ahould be .

free to teach and that non-profession&l tasks should

‘ bd performad by non-professional personnel ' .; T v
- Has refarence paper on teacher aas:Lstants. o B
Ontario Teacbers‘ Federation. - . . e

:Policy - The £ollowing :ls 8 brief aummary of the policy of tha
OntariO’Teachers' Federntion ragarding the use of

"volunteers" .

- . R -a

' N

-The ,OTF approves the usa of volunt-or aidea whosq basic

function 19 %o assist thp teacher and/ or the school.

) Thoy should have no - responsibility for avaluation and

- .., 7 'mst work at all times under the supervision Df a

T

o teacher.

~ .

Volunteers must not ba 'incluﬁed in the pupil—teacher ratio. L

It is emphat*c that they not pantvcipate in instructional

. dutiés, .- -

. - . e
) ) . . L
R T . - &
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J A

PO SR
A Il el e



- The }La.nitoba Teachera' Societyz

'PolicJ - The following is a brief qumma.ry of.’ the M‘I‘S Policy

,\

on. Auxlliary Peraonnel: .

| = The use of’ the teacher 8 ti_ma can be made more effec‘\:*ve.' '

\

"with the assista.nce ‘of auxiliary personnel, ‘such 'as o ‘
o o '_ ; p j‘teacher aides,‘ school aides, auziliaries and volunteer‘-a.'-
L . ) Such personnel can reheve the teachar from non-teaching':- .
S vteske, B - / L . - '.‘I".:. R

) 'Those peraonnol sha.ll not perform tﬂchj.ng tasks a.nd -

: \n’ B j m\:x:e;t’ work at‘a.ll times undar“’the diraction of a toacher. ‘
- No teacher sna.ll be requirmi to ut1lize paraprofassional ‘
o 0 e o A B .
- personnel. ‘ e j ' ;
o ) 'The Saska.tchewan Teachers" Federation- > - ’ , :‘
| P;)licy 3 28 The’ Saakatcnewm Teachers' Federation should ‘oppose
" /( L the use of teac;her ai‘fdea uhc;n such uze. denies a teacher a '
- o poaition. - '. . : , ;. '
; ‘: - - 3 29 Teacher a‘,ldes shou.'ld not be admitted to menbership
-'q' - .'-' in the Sasxatcheuan Teachers' Fed‘eration. Yoo

Tho Alberta. Teachers' Association. ‘

Curren.t Specif ic Eolicy :

-

SR ', _ 11. AL B I RESODIED, that The Mberta Teachersn. =
. - - ‘Agsocia‘bion advocate .t'hat. tgacher_-s determina the number -

:' and type and fi_iﬁc:tiqh_ ._o:‘: 'peaéhérs’ aides to be employsd,"'_ ]

in schools. L
.. . LI : tv "\
g S e ! ) . ' : 2
f o TR !
L ] .
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. (2) specific functions and duties of teachers' aidesA

\\
-
ALY .
R Y

. -t T . ! . e e -

7,57

-:': - 14 A 2. BE IT RESOLVED, that The ﬂlbertn Taachers'

-t

Association recognize thab non—certiflcatpd peraonnel
may become involved in instructional acuivities, as
rasource people provided thats

(a] the person has a relevant area of expert*se, '»»'ﬂ::;
(b) the involvqment is on & ahort-term basis, ) ]
(c) the activlty is planned organized, supervised

and‘evaluated by a’ certificated teachnr. o

IR AN} "3 “BE. IT RESOEVED " that- The Albe-ta Teachers‘

H

Aséociation advocate that

-t

(l) the terﬁ "teachers' éides" be used to designate :
non—certificated personnel of all kinds who

direotly aasist indtvidnal teachers or’. groupa

L

of teachera in achieving educational objacttves- -

‘not’ be defined by statute or departmental

regulat*on*. . ."., < C , -

(3) the. employment of: teachera' aides be oppozed whilo

classroom teacher rntios are in excess of 25 pupils *

ot (1971/73)
- LA 4., BE IT RESOEVEﬁ that.The Alberta Teachers!
Association advocato that anxiliary personnel in school

libraries in Alberta perform only such dutins as ure b
N N

‘assigned to them by the teacherflibrarian. .
S 9m)
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British Columbia Teachers’ Federation-

: Polioy - The following are the key points in the BCTF's

recommendations on school staffing.

Auxiliary personnel shall: not: R ': "..

¥

k{ infringe in any way upon the reSponsibilities of a
teacher-' ‘

.

~ assume any instructional reSponsibilities in the .

i

absance of_a teacner; SR ﬂ. . S

;) - tutor or instruct on's’ one-to-one group basis,
’ &
- provide ‘any form of direct or independent remedial'ﬁ

instruction,. , ' _
-*auxiliary personnel shall not be uased as alternatives
for lbﬂering the pupil/tescher ratio,

- any teacher has the right to refuse the services of

auxiliary school personnel. :

°

-B." Rhndom sample of school boards

.

¢ \.Sixteen school boards replied to a request for information A

1

) f on policies reganding paraprofessionsls.

“+* Board of School Trustaes, School District No. 20 - Saint John N.B..

' _“The follouiqg eight (8) boards have no’ﬁoliéyt's '
" “Board of School Trustees District No, 26 - Freder'icton, Now Bru:iawick_

Regional Administrative School Unit 3 - Charlottetown, P E I.

£
. a . .
. - . . H -
- . . . . Y
i - . . , ..
. e



L s,
" The Board of Education for the Borough of Etobiooko ’ Ontario, |

f Exploits Valley Integrated School Board - Grand'Falls, Nfld
_'_Bay of Islands/St.. George'e Integratod School Bodrd -Corner Brook, Nfld.

o The Avelon Consolidated School Board - St. John's, Nfid i

" R.C, School Board’ for St. John's - St. John‘s, Nf1d,

The following eiOht (8) boards havc policiea and thesa are
_oﬂtli.ned’ , : ' o "-. :
,Board of School Trustaaa of School Diatrict. No, 39, Vancouver, B c..
Policy A:ldes do not teaoh They rust alua,ys work under tho

direction of 8 teacher uho nay or may not 'be right .'

- thers. Aldes may supervlse and reprimand but they may .
.not 'punisp studenta. . They must refer all problems to g
‘'the teacher under whom ‘thoy are u'ork.ing. ‘Aiagesv mst

not di'agno.se- learriing difficultios,'preocribe remodial ‘
or’ other programs or evaluate a studont'a learning or

\ .-;bility. They may, however, uork mth individual chudren
“or with small groups doing routine drills, ‘fl.istening to
'chlldren read, ete, They may put up displays, make S \ '

; o.' : i charts and 1oa.rning materials, instruct in handicrafta, o

" use thoir“own talents apd'kpowledge to errich programs, -

LY
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Bnard of Education for the Regina Public School District No. 14
 of Saskatchevan and the Regina Colleglate Tnstitirtes '

2 Policy The Board of EducatiOn subscribes to the use of authorized
e

taacher aides for %he purposa of assuming non-teaching Lo
dutieS. _n

‘.The Board of Education for, the City of Hamilton.'. R

Policy The Board publishes a brochure J"Tha School Volunteer" -

: uhich, ﬁhough ‘not’ spelling out a policy, does give
objecttves of a schoolivolunteer pEbgram and the roles of © -
participanta ‘From-this ons could inrer'that'thu Board' . '., ’ : B
supports utilization of paraprofeﬁsionala.' |

. The Board of Educatlon for the Burouch of North York- ‘ . ‘

':Policy This Board does npt spell bt a policy but from the S ‘~i‘ =

) A dcscription of tha tegcher aidea it employs, one. could ’

infer that North York Board doas support the utilization

of paraprofeasionals.. ’ . _
ﬁSaskatoon Board of Educations ; " Lo o '\

~

Policy - The Board approves the’ appointment of school) sacretaries,

; teacher aides, and resource center technicians as may , :_ R E‘ _
ba nacessary for the effective and efficient staffing
of the schools. Thc duties of such personnel shall be
Spacifically defined in position descriptions and will |

. .in o uay encroach. upon thosa duties which are the P e



:‘»’5 - .
. .1, ‘ ' ‘

profe-ssionaﬂ. prerog&tive of the teacher. The number -
of such personnel ‘bo be appointed in any school year B
. “ shall be determined before the ammal budget is. approved.
L :Dartmouth Public Schools- o '
- ;Policy - Once age.in, one could Lnfer f‘rom tha job description
' given, that the- Board mst support the use.of paid
paraprof‘essiopale, even "though no writt_en policy .io L
spelled out. - . . | B . |
| Board of School Commissionera - He:lifax- .
Policy - Board must support the utilization of' parapro“essionals. S
’ I :Lnferred thio from procedures for employment ou’ol;!.ned o
CalgaryBoard of Education- : o L o Lo
Policy - Th:!.s Board auoports the employment of paruprofeasionala . .
' . even though 1t has no written policy. " This can be s
) inferred from Job deacrip‘bions. ' '

G The Ganadian Teachers' Federation

The Canadian Teacners' Federation has no officieil written

0

| A Tpoli.c;y on the utilization of paraprofessionals. Houever, 1t has' ‘,
" rocentw issued a publication which de ale with the role of’ pam-'f

professionals, their preparation a:nd certification, and. the: im- ..

"plication for, the economic sbatus of teachere. (see Ca.nadian

T

Teeohers' Federation, l974).



‘In conclusion, it appears that both - teachers! associations
' : [ . . . L -

R s . . ' . . . ) . .
and. many school boards. generally support in principle the idea

of peraprofessi'onals However, two main concerns.are evident

. First that peraprcfessmnels must not be permitted to undertalfe
-.any 1nstruct.10nal activities whch belong within the dorrain of .
" the teacher. Secondly, under no circumstances should the num‘ber

1

of. teaching positions be, reduced bJ the. hlrino of paraprofessmnals.

. ’ ’
-. [ '

)
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Schedg_l_ing gnd Grouping

about our traditional form of acheduling.

. realizes that all can be answered similarly “for 'comret}i.ence,'

. for differences in progranms,

N

Although not a necessary component part of a differentiated
staffing provram,?n signiﬁca.nt adjunct to' tha program is fléxible
'scheduling, a procodure used to accommodate individualized -

1nstruction. - Fiorino (1972) ¢laims that individualization of‘

instruction is Ma-hallmark and major purpose of all differentiated
'stai‘fing models." . /o

David and Bechard (1968) pose some 1nterest1ng questions’

)y

Nhy mist papable pupils be limited to fbur or five a
f;é.cadem'ic courdes per yéar? )
. Why must all pupils completo a given aubject in the

‘same ammmt of time?

'Why nust all classes meet five fimes per week? )
'Why must all class periods be the same 1ength?
Why must all” classes be apprmtimataly the- same’ size? |
(Davis and Bechard, 1968, 1), | °
"_ In attempting to deal with these Queqtionu, one quickly .
. y . .

ease of, administfation, and it.has always been doné this way."

-.Inglivldﬁ'al needs, both of étudgnts and teachers,.may receive

.li.tﬂe or no considarati‘.on.‘ In additi,bn no gllowance is maglo k
‘e

L

LS

PRI
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Swaab (1974) presented a number’ of reasons for adopting a , S
flexible schedule. First, this would increase the program .

alternatives, thus a.llowing students a vr.\.der choice of options.

.
. a,

' Secondly, it would ‘break the monotony of the traditional schedule N

" and prov;Lde the student with some unstructured time during the L L
. \ )

School day for 1ndependent study Thirdly, it would utilize Sl
,small, medium,and large group instruction as well as indindualized

vy
instruction Fourthly, courses could be weighted and g:wen various
S

blocks of time as requlred.’ Finally, 1t would prov:Lde for

_»variable time blocks in the school schedule.

3,

Hav1ng looked at some reasone for f‘lexible scheduling, it L ‘

might be worthwhile to examine -some flexible scheduling desn.gns
aa offered by Lew:Ls (1971). Basically these are of four specific
va.rieties. S B L

Under the "Daily Demand Schedule" each student would receive

¥ . fe

his own ind1v1dual time table on a daily basis. This is perhaps .

the 1deal s:.tuation, but the work load placed on the tea.c T mak 8 :

i%. somewhat :meractical even when the services of a computer are ' . oo
available, Usually, thOSe attemptmg this design 0 sc 'eduling'k ’ i
© will revert to weekly or mohthly vschedules th\{s reduci g) the -
flexibility somewhat., - - - . .

s

A ‘second des:.gn is the "Block of 'I‘me Schedule" This is .



- _ he wants to take, etc., are  fed -into the computer. The computer

PRENS

RS

>’ ) . . "_.,ﬂ@-

’relatively ’easy to implement. A number of teachers are given

. a 'number of students a.nd a block ‘of time.’, It is then the respons-

4

ibility of these teachers to work out a flexible schedule within

this b‘rﬁek of time.

-

In the third design, the "Computer Generated Modular Schedule" ) ".

'all pertinent data concerning the student, his needs, the courses

-2

: then feeds:back the master schedule, student schedule, teacher -

.schedule, class 1is‘ts, ete. 'l‘he problem here YR that, this type

~

of approach is usually done .on an annual basis, and although .the o
)

individual needs- of a student are considéred much of" the desired

flexibility is lost. _ For example, a student with, weaknesses ma,y L

" be scheduled for remedial for the entire year, but may overcome

‘Athese weaknesses mthin two or. three months. Additionally, the .
a.rrival of new students ‘can present time tabling problems. Coe
" 4. The- fourtn design is the "Qombination Pla.n" which ):Ls simply

a combination of any or all of the three designs\‘ previously DR
i

described In the light of experimentation, a- good workable
combination could be adopted. Perhaps the cost of computer services

might be. an important factor when. determining the moet viable — . /
. ’ . ] . ,\ . . v "

design for a system. Ll o . : L .

\ S B

Since the primary purpose of flex:.ble scheduling is to ' .

accommodate ind1v1dualizat10n of 1nstruct10n, -and grouping c
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,techniquesifonm an integral part of this procedure, it might
AY

be wise at this point to explain the various types of groups - |
.utilized in flexlble schedullng. |

Iewis (1971) gutlines the various groupingfprocedures‘and .
gives the purpose of each, - :\ - o '% ' ' o,
A -Indepenﬂent study provid;slan'“pportunity‘for the individuall,-
‘to progress at his own rate and according o his own interests. |

Suggested act1v1ties include reading, writing,. discussion,

?

'\contemplation, listening, practice, memorization, experimentation,A
. ( :

R analyzing, 1nvestigation and relaxing.
. Dialogues consist of usually ‘four cr fawer students and are
of particular benefit for: conversing and interacting with small

_ groups of students‘ experimenting, problem solv1ng se331ons, and

2’ AN

team pro;ects, ce

..'\ .
‘Small groups consist of twelve or fewer and prov1de opportunities

‘ for ind1v1dual growth through and’ can: serve to improve the self-
‘9Qniidence of" students.,. These groups can be utllized for exchange,

of information, as problemfsolving seminars, and-for.reinforcement'

“ and review.
- Medium groups consist ot approximately thlrty students and

closely parallel the traditional classrpom. Typical actiVitieSg
L)
of medium groups would be testing, film showing, story telling,
4

_role playing, and introducing new material.

/ L o

l;
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) Large group instruction is used prima.rily for the relaying

of infbrmatlon a.nd as a motivational technique. These groups

" dan range in size from one hundred o th.ree hundred students and

feature guest lectures, team - teaching presentations, student
-presen-tations, master or senior‘teacher preaentatic‘he, large .
scale testin,g, and films.: ‘ | -

. To facilitate the scheduling of the varfous groups outlined '
'above, flexible sc‘,neduling dxakes use 6f a basic unit of time called ; l
A.the modu.le mod), a short period usua.lly ‘of fifteen to twenty |
minutes -duration, - Swa.ab (1974) explains that the use of the mod ;
',allows the building of blocks oi’ tme which can . accommodate diffex\-
: :;ent program requirements w1th enough flexibility to vary 'the time. ‘
from day to, day depending on the activity . 0

Figuref II 8 (Lew:.s, 1971) illustrates a comparison of

traditional scped_uling and modular s.cheduling a_.lso showing the .

various grouping patterns, .

4.
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| h '. o .. ! v - ' \
' Praditional Time, - -  Twenty Minute"
. Scheduling =~ . . Durstions .

.Comparat.‘ive Analysis of Traditional. - . T o
Schedule and Fleleble‘Scl'_.xpdule : R

.-
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The traditionaL«time ‘scheduls on the left represents the

standard timetable of six fifty-minute periods per day, allowing

' little or no flexibility.

- for tvelve: twenty-fiVe-minute periods per day, thus :anreaaing . g N
" fl"’db*’my\/"""fﬂ""ampl‘*' & major lectire in history might i AT

require four mods of time and cater to a. large group oi‘ ona

However, the moduJ.ar scbedule provides . A
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hum}red students or more, . " An oral French class might requi.re : ety
'onJy two moda _and be attended by a ;Jmall group of. firtean or loa;.- )
. On the nther hand students might be given only one mod for- B W o - L%
. independent study. ‘ ' R - ! o ‘f:_é";
. ‘ Figure 1I-9 is an exa.mple of a pupil's computar generated - .._. . '\ ‘

schedule. The six hour day ig dividod into twenty‘-four mods. e . 'i
: ‘Notice tﬁat on Wednesday momin

a bitﬂogy lab takos four moda

whereas the independent study period requires only one mod,

A small group aeaeioq in mathematics on Friday ,i_a. allocate&.t'wo N

mods, but the French class the sape--'déy is given three mods.
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Computer Generated Master ‘Schedule

( Pupil Sample)

Monday

Tue;da}

Wednesday |

Thursday

 Fridey .

v

World -

. Geography '

Small group

'Room 110

s

World
Geography
Siall gFoup
. Room 110

-

Sma.ll group

B:Lology 2

-or -
Lab-

NSRRI SRR BT, T S S WO R

X

I. S, .

(Pupil- °

~ Options )
Open Lab -
J, M.-C,
. Loupge
Art

: ete. -

I+ .Room 118

1.s.°”

- Room 126 - |

World:.
Goography
Small gro up

Room 110

’ English..B
. Small .ngbup'

. Fioom 111

LI

RIS L-' s. .|

“Art. 1 -

. E '

I.S.- .

' ) Large group

‘Pbys:lcal Rl

X Sciéncn

‘Room: 203

:,' Room 118

Art L.

I. S. -

Physical .
) Science
Small group
or '

| =]
[

=
. QO

Lunch

1. s.

I, S.

Lunch

_Luneh -

Lab )
Room_ 206 -

Linch

L]
N

. °
'I. S. ‘ .

e

15

Math 2
Large group.
"Room 119

Lab

. Language.. .

16

_I. s,

17

18|
19

”

. 20’ r

Physical

Science

Sx2all group
or .
+ Lab

Room 206

‘English 3

I;ar'g'e' group | :
“ .Room 121 -

Small” - .
. -7 group -

Room 111 -

PR |
‘English 3.

Math 2
Sinall group
. “Room’ 201 "

21

Id. S.

" 23]

-

French I
Room 109 -

Biology 2
Small group
.. Or-.

Lab

Room 126

.

‘1. 8.

EEPER

. World.

| Geography

. Large: Grgiu§ e

o Room, 126 -

*

0
- N

o

¢

a -

N Io Dy

. ©
- - . .

\

.
-

. o

. s

e

:F'.re"!:ich I

Biol{:gf/\_ N
. - &
Large group |.: .

" Room 126

f : . “
B

.8

“ v

Math 2

Small gro{xp .

Roon 201

,‘:u . .
*Room 109

‘Math 27 .

Small group

Room 201 . |~

.F'rehch-*i'_ . )

Room 109 |

.FIGURE II-9: (Davis asd Becherd, 1968)..’
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' differnnce in real eost

. "Flexible Noduler Scbndullnc is not -a sPecific nrogram .

. but rather‘a method or organization = implemented: through .
scheduling. - which.drsmatically increases the school
aedminlstrators' -options for, developing and initiatinc Ty
a wide range of progran reforn. " . '
(Svaab 1974, 19) N

'While a differentlated stafflnw program does not necessarily

® mean. an accompanyinv flexible schedule progranb it would be

: almost 1mp0551ble to successfully differentlate teaching assign-

. ments uithout the use’ of flexible schedulimr and grouoing

techniques.' As auggested earller, flexible scheduling incorpor-

ates the advantages of variable grouo instruction, course weighting,

ey

individualized instruction and increased program alternatrves,

\
all of which ére component parts of dlfferent1ated staffnn
K : .

CostAna.l‘csi S

Tew, \

Are differentiated staffing costs ‘more; less or similar to

the costs of ‘a tradxtional staffing pronram? “Diffnrentlatod-

In conclusion,—SWaab (1974) emohasizes that: > : '_.. f'_ .

Stafflng- dollars and sense" (1971) surveyed several of the nation s .

(%

" leeding provrams and concluded that, although differentiated

staffing costs were sliwhtly hivher, there was no significant

' Much of the litereture on cost factors 1n differentiated

\ N .
stafflnc focuses on a comparative cost anaWySis with traditlonal

Soﬂfflﬂg. In the opinlon of this author, a_review, of some of th°

-
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cost comparisons sp\péars arpropriate and’ subsequently.sSome .

f.conclusibns may be draim.

Flgure II-lO compares traditional and differsntiatcd

o st.a.f.‘fing pat.terns at Venlce, Junior High School, Florida. I

Traditional staffing a.llocates forty-three. full—time profess- :

“ional: p‘sonnel and five ps.rt-time. /' The differentiated staffing :
pattern provides for thirty-rine full—timo professional and three

- -pa,r’t-time professionals. . Howeyer, ths 1a_tter4 .also permi_tb.the
] ‘ . i

employment. of twenty-three and oi‘xe-l':s:l‘_f paraprofession‘als.'
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S . ‘ ’ - 53.
v’ " Traditional Staffing ‘Differentiated .

S~

= Department : © _ Number of Teachers Staffing
- English . R | Directing teacher

4 Staff- teachers Yy
1 Inmstructor v .

2 Ajides e
Mathematics 6 o1 Directing teacher .
R R L .. 2 Staff teachers
PP T '1 Instructor
I S 1 Instructional ass't,
. -t , o ' : 1.5 Aides -
‘ O . 8 Student assistants -

5 L hour per day

.. Sciemee ~ = - .67 s 1 Dirccting teachgr _
: T, E o 4 Staff teachers . ,»
S S .+ 2Aldes - ... - .
‘ " 1 Student assistant -

' Social Studies .6 SRR Directing teacher -
, o : : A : : 2 Staff teachers
.2 Tnstructors .

SR . . 2Aldes
Physical Education. - = 5 .. ° : 1 Directing féachgr ’
S ' ' . . 4 Staff téachers
_ I;'oreign‘LangiJ.ago 3 plus ~ - 1Directing teacher .
s v . -7 1 part-time = 2 Staff teachers .
IR . = . LS5 Aldes
Eloctives 6 plis - © 1 Directing teather .
" a . 2 part-’oime . "% Staff teachers 0
~ o e o 2 Part-time staff
’ teachers
L S ' o ‘ # ') Insiryctors
; L S R " 1.5 Aldes
In‘a‘bri.tc"c.i.onb.l ﬁedia B § pgrt—‘_t.i.rqé A ‘ ‘l’Part-;ti'me' dircctiné -
, N . " . v -ieacher v
5 . S . © -+ 1 Staff teacher. .
- oo L w73 Addes ,
- vt : - “r L] 1] . ' '
" Counselling . T . ° -1 Staff teacher
Administration: = 1 Princlpal ~ 1 Principal
S _ ; 1 Ass't. Principal 1 Directing teacher
T _(research/evaluation- .
e - staff development)
' FIGURE II-10° '
(’Fiorino? 1972, 98) .



Figure .iI-li, on the,,oth'er hand, gives a comparison of the

salary costs at the' same institution.

7

Departuent TRADITIONAL - DIFFERENTTATED
English $60,932.00 $58,260,00
Mathenatics $51,,356. 00 $49, 350.70
Science ) £55,546.00 $54,320,00

_ Social Studies . 848 226.00 31.6,490'.00
Physical Education ‘ $44,820 00 $47,395.00.
Foreign  Language $37,733.00 $40,055.00 -
Electives' '$50,556.00 - $58, 180.00
Instructional Medis, :
Counselling, and : " : Co ‘

. Administration $63,600.00 363, 036,00

© Totdl staff,’ $412,769.00 . * $417,986.00

FIGURE .Ii-n . -
This Figure shous that differentiated staffing cLosts slightly
more than traditional staffing (appro:dmately 1%).
v ’ Assuming that a greater number of professional and para—
profess:.onal personnel, and the differ-antiation of assignmants '
. result in a.bett;,er quality of instruction, t.han the differentiated
lstaffing 'progran; s the more desirable qf the two, minimal extra |
. cost notuithsta_nding. | ‘ ' o
. Similarly, another comparative analysis, Figurc II-12, is '
.that of Mary Harmon Weeks Elementary School and.a traditiona.l |

! . . A

elementary school of comparable size.



. Administration =~ . " Weeks - *' ° Traditional.
‘Principal - .. UL dassh00 7 s'u,aso
- " Adm, Co-or. . , 12,185 - 9,340 .
" Totel . . ' 327 555 8 2, 690 E
Staff ' Lo e
. 2 Co-ordinating Instr, ' . 24,310
"7 Senior Instructora o 64,449 - e N
'11 Instructors. . 92,070 - (31).259,470 *
.. 4 Assoc. Imstructors - - . 15;600 . L
- [ 4 Irterns ' . 16,000
8. Student teachars _ - a
1 Vocal Music Teacher ".8,370. - '(1/5) 1,671.
.1 P,E. Teachsr o 8,370 - (2/5) 3,348 .
- ©1 Art Teacher oo 8,370 (3/6) 1,395
1 Speech & Reading teacher . -~ 8,370 ' ' : (2/5) .3,348 .
1:Librarian o , $ 8,370 T 8 y 370
1 HSC-PSWGC . . SR 8,370 (1/10); 837
. 1 Prof. Nurss . . 8,370, - - v 5,022 .
1 Music Instr. . - -~ . 2,092 5,092
. * 1.Ad.," Sec. R . 14,0000 - s 4,000 ‘
"7 1 At. Clerk . N 1971 7 A . | 91,9, T
" 1 Library Clerk ' - 3,353 . ‘ SR
.8 Teaohors' Aidea ’ o 22,876 : ‘ '1,080 ,
oo TTOTAL L L. $306, B07. . .. 8295,585
GRAND TOTAL =~ . - . ' . S oo 334,362 . - ... 315,275
S ' DIFFERENCE  $ 15,047 C

FIGURE II-'12 -(Dempg"ey and smth'," 1972, 25)."

-

I this comparison, the. traditional school 13 allocated .
"-appraximately thirty-two teachors and’ two administrators ata
'total éost of 3315,275 00 Weeks, houever, can employ thirty-

_"seven professional peroonnel and twolvo non-profossionals (not

including student teachers) at’ a total cost of 8334,362 oo _'

I this instance differentiated staffing is more costly by
-“approximately Sp- Once again. tho assumption 19 made that a. greater:: .

'.total numbor of personnel and the differantiation of inatructional

4
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o
and non-instmction.al asaignmants are i‘actors relg d to the .

improvement. ‘of instruction, then differentiat.ed stafx ing, 13 a _‘

much more viable alternative, though costing slightly morc..

~ Another example of comparative “cost analysis is Figure II-13

which compares the cost of difforentiatgd staffing salaries at

Martin Luther King Junior High School and a traditional high .

] . . , . _ -
-8chool .of comparable size, both schools in Kensas City) Missouri,

* Administration: ' Differentlated = - Traditional

: : Staff :
Principal __— $15,400 - ©.$15,400
'Vice-Principal v 13,475 - C, 18,475

. ToteT 428,875 T 4,875
" Inatruction: s oy ‘

2 Co-ordinating Instr. R4, 310 _
7. Senlor instructors y o ' -
9 $9,2000 . - 64,400 o 1
_31 Instructors - 267,840 . .- (48) 401,760.
(idel. librarian) =~ . o S .
8 Assoc. instructors 31,200 v _
2 Special education ' B ‘
instructors , 16,74 : 16,740

- Total ' ' $404,490 . C-g4a8,500
Certificated Serv.::
8 Teachers' Aldes "22,874.00 . oo
2 .Coungelors 21,263.50 . (2) =21,263.50
1 Nurse ‘ o 8,370,00 © 8,370,00
"1 Home-School Co-ord. ° 8,370,00 -(4/5) 6,696.00 -
.2 Accompenists :_4,845,00 . —4845,00% _
Total . - - . $71,722,50" T $ 41,174.50
Non-certificated: . o -
.1 Library Clerk .3 530 . : -
3 Secretarles (i, ‘680 - ‘ 11,680 >
1 Reglstrer : : 5,088 L 5,088 © ™
1 Textbook Clerk’ - 3,650 : z,éj_c_)'.i .
‘ Total - - $23,048 - 7 $-20,418°

c;m\m TOTAL | 8535,015.50 "~ $508,897.50. .
LT o

DIFFERENCE ~ $'26,068.00

-

FIGURE II-13 (Dempsey and Smith, 1972, 24)
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The foregoing illustration ahows that 8 total expenditure

"of #535,015 50 provides for a differentiated staff of seventr

- fj.ve profeasional .and non—professionals. |

The traditi onal

‘school, houever, employs. a total of approximately chty personnel '

nt ‘a total cost of $508,967 50.

‘ Similar to the previtmm comparisons, differentidted stai‘fing

‘ +

"'coate \_;,ightly more bnt provides for the employmen*ﬁ or a signif-

icantly higher number of peraonnelv -t.han treditional atu;ffirig.

"Once again, 11‘ our baaic aasumption holde true, then differentiuted '

ataffing ia mere desirnble.

B ]

!

A final. ‘comparison, Figure II-l/., illustrates the salnry bill

achool in Colorado. . :

ILLUS'I'R.ATION A

, Traditional Peraonnel & Salary

- 20 Teachers =~ . . $220, 000

15 Teacher Aides " 45,000

‘35 Professionsl & N
Paraprofesaionals 265,000

1.,
2,
3.

Y

7.

8.
9.

" for-both t.raditional and’ difterentiated staffs in an element.ary

ILLUSTR.ATION B

Differentiated Steff Persopinel &

Salary

Co- ordinating Teacher, 21; 820, ooo'

Tean Leadera
Teachers

Auxiliary Teachers -
5.Intern Teachers

Student Teachers

Student Assistants.

Teacher Aides

‘Student Aldes

Professional and

Pnraprofessionals

- FIGURE 11-11. (Leuis, 1971, 210)

36,000

(8) - 88,000 - .

(4) 12,000
(8) 40,000
(12) -0~

- (4) 20,000

(8) 24,000
(12} -0~



In this case, differentiated staﬁ‘ing actually costs less
thaxo +raditional sta.ffing, but employa more perdonnel '
| The debeteble iseue here, of courss, Le that only fifteen
professionally qualified téachers are employed in the different-
" iated staffing program compared to twenty in the traditional. .
'However, it could be argued that the eight interns .and: twelve .

w

'student teachera mak,e up the loss of. five professionale. Never-

!
theless, if ve- hold ou.r basic aesumption to be t.rue, differentieted
'A,"'staffing is once more the more desirable option. .
Salary eosta, although the mdst obvious, are by no means

the only costs aeeociated with a difi‘erentiated staffing program. '

“.-

gimn to euch costs a.s vieitﬁtions to- existing prograns, attendance .

at conforencee, workshops, etc., consultanta' fees, collection of

publications on differentiated sta.t‘fing and the ealaries of teachers .

who substitute for members of the plarming committee. '
The development phass includes’ the costs oi‘ remodelling,
‘establishment of a Tresource center, materials, auppliee and
furniture, -mdditionplly, ‘the coste‘.of c-omput'erj nasistaneo-'ehd. .
' educationel technology showld be considered. -Finally, a major
.eo'st conslderation 13 the salary.bill for pr_o‘fessional'ar_xd non-

e

- professional personnel.

58
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* are not 51gnif1cantly higher then “traditional stai‘fing costs
including the planning and - developmen‘bnl costs a.nd, hence the

progrem is viable from an econonic’ viewpointp Major concerns

to continue to be introduoing the progran for the purpose of saving

, money and the possible reduction in the mmber of profession&l

pereonnel a8 a result of di.fferentiated at.a.t‘ﬁ.ng. Ir_; any event,, :

:‘. the prime reason for the introduction of such .2 program: ahould'
be to 1mprove the quality or inatruction in our echool systems. :
' 'Whether or not this is actually accomplished has yet to 'be

establiahed empirically.
\

Orientation and Ig-Sarvice Training
| Two of the most :hnportant eomponents of a differentiated

‘ staffing program ere’ the orientation and in-aervice training of

the teachers who will implement the program.

"With the implementation of differentiated stai‘ﬁng, ,

' orientation of the teaching staff is crucial and vital.

" becauss of the very nature of the concept which ino-
volves reorientation and retraining of .the professional:
staff for maximmm utilization of 1ts strengths and skille."
(Lewis, 1971, 84). g

v
o ?

. -In-servlce training 1s the provlsion of 1nstruction to
‘1ndividuals or groups a.lready employed wibh ‘a view to increesing
their ccmpetence ‘and performance. Orientation is Sinmilar to An-

service training in _tha.t instruction is involved, However, '

- _orlentation programns are usua.l;l.:} condiieted when a. naw emﬂr’ohmon’t,

In conclusion, it appeara'thardifferentia-ted ntaffing codts .

59.
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positions, or changina condltions exist... T o ‘ o
Dempsey and Smith . (1972) rcvieu the reasons for in-servicn
'oducotion as outlined by Harris, Besoent, and rcIntyre (1963)

I‘irat, pre-service educat* on represents only an in‘rroduction ',

“to the _profession and follow—up is needed Second our - rapidly o b

"c?hamginnr society dictates that-we contimially update our methods,

-techniques and knouledae. 'I‘hird we' must ‘be made aware of the

i need for co-ordination and articulation of instructional practices. ) ) .
Finally,, T T _' oo T o

"Other factors argue for in-service education activitieo ' ‘ b
. of rather diverse kinds. Morals can be stimulated and .. - . - R
maintained ¥hrough in-service education, and.is a con-',- o .
' tribution to instruction 'in itself, even if instructional e -
imiprovement of any dynamic kind tioes not oceur . ' 4 :
(Harris, Bessent, and McIntyre, '1968 3-4). : e

Having reviewed some ' reasons for 1n-service= and orientation,

it might be now wise to eremine the contenf. of" such programs ‘a8 . T o
' they rclate to differentiated stai‘fing. -Lewis (1971) presents'a ¥

specific orientation and training program illustrated by the , . ' o " - . _-:i"

or

following schematic. =

. - K
. . .- K )
v . . .o o . . - .




’ INTRODUCTION TO * - | -
ORIENTATION AND .- ~ | '=
. . TRATHING PROGRAM A -
< - OF DIFFERENTIATED .
CONSULTANTS' STAFFING . -
STAFF - STAFF -| STAFF STAFF STAFF . STAFF STAFF ,
_TRAINING TRAINING . | | TRAINING ORIENTATION ||CRIENTATION| | TRATNING | | TRATNING - -
FOR DIFFER-,| | IN FLEXIBLE | | IN mw . Hiy oo FOR THE N
ENTIATED: "SCHEDULING CURRICUI\.}H-‘ N HUMANISH CLASSROOM .R'ESOURC'E EDUCATIONAL
, STAFFING S ' ' MANAGEMENT | |.CENTER - | | TECHNOLOGY

EVALUATION OF :
* ORIENTATION'AND T
"TRAINING PROGRAM - :

. “FOR DIFFER.‘::HT IATED
s'rmc

'FIGURE 1I-15 (Lewis, 197L, 91)

- DPLEMENTATION ‘OF DIFFERENTIATED STAFFING

. ] . ..
'CONSULTANTS .|

‘\'l'é’ .
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'Brieﬂy, 4t «ls,tgges.ts that outside consultants present an -

introduetion ta the orientation and training program for differ— .

' ' o

entiated sta.ffing. Ne:'c':t, the actual instruction and orientation

. are provided for the seven areas listed in ‘the schematic, ‘and then

outside oonsultants are callved :m to evaluate the program.

Finally, this should lead ,—to an efficient implementation of .. L

differentiated stai’fing.
In amnmary, the contents of th:x.s program would include such

things E=0 dei’:.ning d establ:.shing a rationale for differentiated

staffing, delineating the differentiated roles and responsn.bilities ",’

and training in. the use of flexible scheduling techniques.

-

Further, in the _area of currlculum, the in-service could cover

such topies as methodology, evaluation, reporting, diagnosing and

vy
non-gradednesa. Additionally, training in humanism would concen-—

trate on the establishment of good interpersonal, relatipns among

fa'culty, students, administration and community. The classroom ’

. management sessmns could emphasize techniques of ‘small, medium

and large group instruction, discipline and teamwork. Finally,
training for the Tesource center and educational technology go

hand'in hand It would provide sta.ff,‘ members with 1n.form2ction

on how to use the resource equlpment and materials and reference '

L

materia.ls.' It could alao teach teachera how Yo ma.ke their own

transpa.rencies, filmstrips, etc. s

. ‘ ] - -
2 . .

62,



Realizing that differentiated staffing is a multi-i‘acetad

concept, Lewis has presented a comprehensive plan for the orient-

. s
t B

at'ion and training of teachers, covering the major areas of concer‘h

" for those considering the adoption of such a program.‘.
Having established ‘a rationale i‘or training a.nd orientation
and having examinad a model of the content of suolr program, let
.-us now look to Calduell (1973) uho preaents some practical Hays
of implementation. He suggested that the schqol year oould begin

) ten days earlier, thus allowing one dav per month for in—service. .

’a
o

He also proposed an alternative, i.e.,vhold ih—service once a’
month snd then extend the, ool year at the end. Further, he .

suggests rotating teans of specialists to a‘ilow teachers free

13
. .

E -t:ime for Jin-service. Mdditionally, he suggeats paying teachex‘s o '

* for in-service coursas completed on t.heir -own tima Finally,

\ e

- he suggests period}g,ally acheduling the school day for ths RN e e

e minimum amount of time and hold in-service afﬂfr classes. - "-( -
. Similar to Caldwell's proposals, Fiorino (1972) describes
the in-service program ‘at Te-mple City which Vas accomplished through
monthly workshOps with follow—up provided ‘by senior teachers ' _

. Leaderehip traihing sessions are, conducted bi—uccklv' and involve

“all district. lead_erﬁ.. .
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: ) "In conclusion, the importance oi‘ in-service tra.ining a.nd

orientation in ou.r innovative progranL wit!r far—reaching' impli- ‘:

cations cannot be overemphasized~ Unless professional and

' 9 .

) paraproi’ess:.onal personnel and administrators are well acquainted

B with the philosoph,y, obJectives, methodology and component pa.rts

- -

¥ of differentiated staffing, the chances for the successful imple- f

mentation of such. a’ grogram are minimal

. v’
' " " teacher education .does not end With a diploma, e the
knowledge and technological explOSions must. be made_relevant .
to . teachers, and...in-serVice programs must be rationally
related to those things that a: teacher is expected to do.

“The “last point is cruc1al." ce v S .
(Clark, 1972, 83). . A T

- .

‘f ’Differentiated Staffing Some Problems,ﬁAdvantages and Disadvantages h::'

Differentiated staffing is ‘an imaginative, innovative concept

‘with far-reaching implications.‘ Havfng reviewed the literature

: . \.&
L4

s regarding the component paris of differentiated staffing, let us

.

now Vlew some of the problems, advantages and disadvantages of this

Yo

innovation in. light of approximately a decadé of experieqce.‘ 2'K? ,‘

R

Advantages. The: implementation\of an. exgerimental desigh Will

0
e

most likely result in~some measure of success.'. The advantages of

P

J . . v

g of authors. T ) A.v L ff:\”‘fjﬁflfiﬁ'fﬁgﬂf

S
i

Gear»(1971) claimed that such programs help create a

curriculum related to student needs, prOVide for individualization Ai"‘”

v .
., e s L Lo . Lo e
- T T L
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of instructiOn, make better use of teacher talent and allows for a‘ .

2 differentiated staffing programs have been.enumerated by a number L

g
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ization of instruction. (0'Keefe, 1971, 34). oo e

A

career ladder in the field of teaching. T

s N o ‘e

]
In addition to those presented by Gear, Dwight Allen (1969),
.a name almost synonomous with differentiated staffing, eites the

i‘ollouing advo_ntages: S
"The identification.of specific responsibilitiea of each
level within the instructional team; -

"A differentiated staf can nake effective use of persons )
who do not wish to accept full professional responsibility...

* The elimination.of. labor/management connotations in staff’
negotietions. ..A differentiated steff will facilitate .
innovetion...Thare. {4 a substanbial organiza.tional beneflt
from & differentiated staff.” ~ ... .. 4
(Allen, 1969, - 18) - _ ST - L

., . ot -~

. O'Keefe (1971) advanoes aevere.l significant adva,ntages of’

-differentiated sta.ffing. It encouraoes innoVatinn, facilitatee

' the orga.nization and improvement of cm‘riculum, develops profess- '

. ionalism in the field of teaching, anc‘r promotes the individual- :

The Associetion of, Claseroom Teachers of the National Edu- :

; 65e ‘. .“_ 7 .

cntion Association atete the following advantages of differentiated,"“

9 e L3N
. L & s .

teaching assigments. S Co :‘-"
. "Differentiated teaching assignments for classroom teachers
"appear to “provide - through a ‘progran responsivz to:the .
*  interests, ebllities and riesds pf the: individual learner - -
, & more. mea'ningﬁll educftlonal experience and & climate
- i‘avourable to the development of each child to his potontial. .

) "By fosterin,, good teachino technique " such as flexihle
assignments, moduler- scheduling, mtching of" instructional
. resources with lesrners' needs, individualized learning.’

" experiences, and & ol‘inicel approach to meeting.studants!
needs, differentiated téaching assignments for classroom .
teachers should provide effective education. o
(Today. s Education, 1969, 60), -

e
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' Many othpr p051t1ve aspects have been identified bv at j" ,.
nuhhe? of -authors. See (Demnsej, 1972) (Vdelfeldt 1972),
(Harshall,'l973); pnd (Nelssman, 1969) However, it is felt |
'3that the advantages outlined above aeem ‘to Ye the more impo“tant
ones 'in that they appesr most oftnn and receive particular _
 attention in the.literature. T .
DlsadVantages and Problems Naturally, any maJor 1nnovatlon

such as dlfferentiated staffing is subgect to a nunber of pitfalls.

Gear (1971) suggests tbat it can often be confused or substituted

)
»

) for.merlt ppy. The plan is not feasible in small schools or suall

- departments It,may lead to conflict among staff nembers becauSa

of role ambiguity. EValuatlon bj feilow teachers night result in"

T staff lelsiveness _ - ' ) . /)

' Welssman (1969) summarizes some of the disadvantagns of"
' t .

differcntlated staffing as follows: ~ . B : PR

', ..undesirable hierarchal status distinctions if positions
sand titles are overemphasized and openness not maintained,
grester pPrsonality conflicts with new roles and pauterns
of interpersonnel *elatxonshipg, resistance by some adminr
istrators and teachers, decision-making opportunities be-
coning linited .for those on the bottom because of bureau-
cratic expansion,. teachers becoming more remote from -students
if theyr rely too heavily on auxiliary personnel, too-rmch
emphasis ‘on sunarvisor-teacher relatlonships and roles, and
not on student-teacher relati nship, extensive differentiation,
restricting perspective and inhibiting individual initiative
if role definitions become operational straitjackets, It .
"assumes ‘that coppetence can be recognized end defined in this
- .instarice - overcompensation in the lower ranks during the
transition period and inclus*on of ‘a "grandfather" clausa '
would be necessary,” . . Do
(weisdman, 1969, 125) L I ,'“. ;o

~



67. °
O‘ﬁeefe (1971) clains that the major dlsadvantagﬂs arisn '

fronm the attiﬁhdes of staff mﬂnb s. Firsgt, stafflmg patternq
requlre changes in T*ole behuv1ou¢ on the part of ﬁdé?L*strat;on ‘
and teachers, - Sec0ﬂd1y, dlf”erentiatnd staffing cou¢d bncovn aﬁ4 E
end in Ltself rather than a nkans to an end .Figally, tne'
hierarchy that_ls a cbriponent part of this program could become
mofe rigid than »t}"ic‘e one that nosexists. (0'Keefe, 1971,74).

. Caldﬁelli(l973) devotes, d“fuilnchaptar to prdblemé asgoclated .‘
with dlfferentlated St&fflﬂc. ‘ Thecé include such pOSSibilithS
.a8 declsion-makina uill be slower and thn di%tlnatian betwepn .V
teachers. and administrators w111 diminlsn bﬂcauqe of co“legialitj._
) fu”thér, thnr; may ba opvos*tnon to the ruplqcing of “district-lavel"
- positions w1th the "tnqchlng hlararchv" Add‘t*onnllyg advn"ced
- technical requhremnnta mivbt retari thp Pdt° of- chanfe. Finally," ' "

_teachars‘may have.problems’in coping»With incteasad personal

.accountﬂbility and the new visibility evident'inhdifferentiat;d

. N A . \J

‘7L,ptaff;ng program .

In conclus*on, althou*ﬁ differentiated utuffinv hns ite obvious‘ ’

advanfages anJ-disadvaﬁtqpes, conaideratlon shou.d be gtven the

followlnﬂ saliont points 4f any weasure of suceess 15 to be achieved‘

Democratio&leadefshin tmist be prevalnnt, parti cipatory modes - of

(IR -

managemen* rust be ut*ll ed to identlfv and nc“levn goals, teamwork .
o 0

“is a requ191ty and f1na11y, “It uill thrive only when “our adniﬂis-’.

trative and staflin~ structures have achi»ved 8 conneteut sysbﬂna "
approach based on contemgprary mqnngengnt;deS;gn and a clehr defin=-;

e

ition of mutual goals,™ (0'Xeefe, 1971, 5);
] / . .- .

. A . *
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The Injternehip
Backgro wmd ¢ ' |

The writer completed his period of internehip uith ‘the |
Calgary Separate Schoo;. District # 1in- Calgary, Alberta, from
' April 7 to June 4, 1975.  This Board has an enrolment of
approxi.mately 22,000 pupils and empl-oye almost one’ thousand
teachers in fifty*-seven schools in the Cmi‘ Calgary. The .
* Board will opera.te 6n-a budget of approxi.mately $29,000 000 )
‘in 1975-'76 The Alberta Provincial Government throuch its~
Foundation Program Fund and other provincial granta, will
contribute approrimately $21.,9,00 000. - The other major source
of revenue is Supplementary Requisition which, through local
taxation, Will supply! approximately’ 34, 000 000. -
‘ The Calgary Seperate School District 1 was eelected primarily
because the writer‘s review of the literature reVealed that this
. Boerd: was experimenting with differentiated etaﬁ‘ing, the moet note=
worthy example being Bishop Carroll High School. ‘ Aleo, the Board .
is eimilar in eize and of the same denomination as the Board with
* which the intern will be emplojed 1n September, 1975. - It thus
appeared that thls Board gould provide a wide diveraity of experiences
to help the’ intern achieve his general objectivee uhile, at the ea:ne
time providing opportunities to fulfill. the specific objectivea re- T

t L

lated to differcntiated. staffing.



data was collectedy presenting the 1ntern w:i.th management

,,,,,

) 69.

As a result of the “two month internship, ‘a l&rge amount of

problems in the Awriting of this report. To overcomé these E

problems, this section of the report is organized ay i‘ollows.,

‘..\statement of each specii’ic objective and summary of related

activities and impressions.

Y

K]

The reader i6 reminded that the data collected are not

einpiri_cal and cannot be analysed statistically. . Therefore

. the report will be‘subjective",and impressionistic in nature.

Objective #1: To investigate the plarnning of differentiated'. o

E staffing programs,

AIActivities and impressions. To 'help accomplish this. objectiv‘e,

7 . !

the intern vigited. BishoP Carroll High School where he interviewed

the Principal and the Director of Activities and Eb:ternal Relations

regarding the planning of that school, Further, the inte,rn inter-

[N

viewed the Principal of Bishop Kidd Junior High School and studied -

that school's printed ha.nd-out in relation to. planning. Finally,

" an inter'View was held with the Principal of University Elementary

“

' School to ascertain the details of the planning of that school's

sta.ffing program, . o -

In attempting , to achieve this ob;;ective the intern rea.lized

- that it was impossible to treat the planning of differentiated

staffing in isolation and hence had to investigate the plm

. . - il *
. . . P toe t
. . . '



i of total ir;structienal.organizetlor_xs' of which dlf-i‘erentiete’d.-
| eta.f:f‘ing forﬁed an integral pert' " Since eacll of tﬁree schoole '
| \studied vWas planned differently, 1t is the intern's intention
: to summarize the ple.nning of each individually. 3
The Calgary Separate-School 'BOard, interested.in a Mlighthousa”
high school pro,ject, made contact ui.th Dr. J. Lloyd Trump, Dlrectcr
of the Model Schools Project, and the feasibllity o£‘ that Board's
: participation in that pro;ject was discussed ' Subsequently, Dr.
-'Tnnnp visited Calgery and presented the detalls of the project to
".the truetees of. the Calgary Separate School Boerd The Board '
, voted to Opt in to the Model Schoole Project and. directed its S
erchitect to plan Bishop Cs.rroll High School according to- Trump'e
dstgn,
‘ The ini.tiel plehnere‘ {ncluded Centr;el Office peracnnel'and .
' '.Dr. Robert Lowery, the prlncipal—deslgnate of Bishop Carroll High
' ‘School " So that Dr, Lovdry could thoroughly fmni.liari.ze hlmself'
. 'with the Model Schools Project, he ettended regional conferences - .
. BETE the United Stetes and held meetings wlth principale of camperable
. ‘echools alreedy 1nvolved uith thie project s N | A
The next phase called for the selection and prepara:tion oi‘ .
staff for Bishop Carroll High School‘. Criteria for teacher s\election ot
: included expertise in a cubject area, 8 desire to Participate in the ' '
Prpject, und the final nppr:cvel:of the D'irectcr of" Educe.ticn‘, The

L,
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‘ opening in September, 1971,

: 1nstructional package around PM(, A Progrem for All Kids"?, . Tha}'

e -

details of the 1n-eervice progrem will be outlined ina sub-

sequent section of this chapter.

A)

-~

I

Extensive use was nade of human resources in the planning .of _

\ ‘thie school. - During the yea:r ixmnedi.ately preocaeding its opening,

' the staff vas viaited by a host of educators involved in the Model

Schoele Project inclpding J. ‘Lloyd Trump and William Georgiadee. :

These experte pfesented a series o’f'inte‘nsive in;qeréice' sesglons . °

‘on ths various componenta or Trump '8 pian. Just ovef-tuo years of- o

planni.ng and preperation went into Bishop Ca.rroll I‘rom the ‘time the
initial proposal vas presented in Mey, 1969, until the achool'

Biﬂhop Kidd Junior High uchool, unlike Biehop Garroll High

School, was a functional school operating undar a traditional
¢

philosophy To mnke the schoal'a program more relevant; to today s

demands, ‘the prfncipal, Dr. To'n Halbert, decided to re-organize the

plahning for this program included the aree.s of physical renov:xtiuns

" to acconmodnte t.he program, establishing a favourable achool climate,
e.nd developing a commitment to the prouram on the pa.rt of traditioml .

" teachera. - There are eight developmente incorporated into the' PAK

1

Project. and pla:ming for the introducti.on of cach is a must, : These

aroas are the teacher-advieor role, pontooning, divisions of 1eern1ng, :

1netruct.:l,onal clustgxg, continuous progreee, 1ndependent. study, and
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~building' modif:l,oa.tions.' .'Once the plarming".had 'heen co‘mpleted,

intensive in-service and gradual implementation of .the-new program

followed

-

-
r

. The- planning of University Elementary School differed from the -
. planning of both Bishop Carroll High School and ‘Bishdp Kidd Junior
High SChOOlah The University of Calgary Faculty of- Education and the.-. ,.
Calgary Public School Board saw’ the need for a denionstration facility'.'
for student teachers. Also, the Board wanted a lighthouse school in,
continuous- progress. A planning comni ttee was. then formed to- draw
up plans for University Elementa.ry School. ‘l‘his cOmmittee consisted.
of representatives from the University of Calga.ry, the Calgary Public~_ _I- '
School Board, the Alberta Teachers' Association, (ATA), and. other
. communi ty organizations. The school was then planned in relation .
lto‘ fcur 'specifié purposes. : First, the schcol was to° be a demonstration . . : .
schocl aesociated with the Faculty of Education at. the University of ' s '
Calgary. Alao, 1t was to serve a apecifio geographic area sim.‘Llar tol - .'
any qther schocl in the Calgary Publio School System. Next, the ‘ ' ‘
¥ school -was to- serve as a- resource school for teachers.' Teachers .
: wou.‘ld be appointed to the. school for a specific pe:iod of time and
) wouldthen 'be transferred to other achools in the Calgary Public School

K \ . ' T
System. Finally, it Was o be a schocl for ection reaesrch. o . - »
) The first principnl and an ad hoc faculty committee plsnned the . - Co
. & - E 'v [ N ) ‘:
program for this schoo], Thie committee waa directed to study ) ' .




P

.--a.ltei'native ways. of orga.niz‘ing pupils and teachera for

instruction, and this directive was dlso made clear to

the a.rchitect who was to design the building with maximum - . ';"",

T
L s/ AN
.

'flexibility. Some of the ou.tpomep of the architect'_s.work .
included twenty-fo.u.'r theatres overlooking the instructiona.l
a.reas, each With microphone "and- one-we.y glass, and fclding

wa.lls for 1ncreused flexibility. In addition, a lecture room

and administrat;[on office space for visiting u.niversity atudents

P T

corporated :Lnto the design. o
In the aréa of program, the planning cqnmittee studied cur-' ‘
i'iculum _design, individua.lization oif ins_ti'uction?- a.nd continuous_
pi'ogreso. ‘Other related .a.reue‘euch as:flex'ible .scheduling, 'tean{: -. ‘
~teaching, and the utilization of paraprofessionals, were alao.
studied. . The committee spent ;}ust over two yeara in pla.nning

and prepnration before University Dlementa.ry School opened its o

doors for the first timo.‘

‘Ob.jective #2s ‘To a.nul}"'ze compa.ré:tive' cost l’actors_in - "
differcntiatcd staffing programs.

Activitico and impreseions. To.obtain some idea ag’ to the .

“

. * cost of oper ation of a school with a differentiated staffing pro—- '

:gra.m, thc intern ;Lnterviewel the vice-principal ‘of Bishop Carroll ‘
- High School and studied the T‘vuluation Report on that school as

prepured by thc Calgury- Hegionnl Ofi"ice of Education. F‘urther,

7
H . ¢



'-‘to 'c_om;aci:;e these c'oe'be with .thpse iof _"a' nore treditipnal eehool,

" the intern 'exe:‘nined ‘the budgets of both:'Bishep-Carro\»ll High

l' School and St Francis High School 'Additiomﬂ. infer.maf.ion .
in thiu aree wag’ obtained in an interv’iew with the- Comptroller .
: "oi‘ the Calgary Separ‘ate School District #1 L
- A study of the literature perte.ining to dii‘ferentie.ted
‘:eteffing revealed that its cests are not eigni-i‘icexitly hi\gher"
than tradi‘tional ataffing costs. Fu.rther, it sh.o.u.ld be icept in"
‘mind that the Celgery Separate Sehool Boerd agreed to the devel*—
opmnt of ‘Bishop:. Cerroll High School uith the understending that
| 1t would be funded the sama .88 any other nimile.r high school in’
"the Byetem. Hence the intern carried out his study of comparetive.
costs : with ‘these fecte ae consideretions. .

Initielly, the School Boerd applied for f\mding for Bishop

Carrbll High School- under the Innovative Pro;lects Fund, a epeeial :

'“grant funded by the Alberta Provincial’ Treasury ' The applioetion ’

N . vas :/oe/ eful end the amount of - 3197 311 20 was apwoved -Of
~amo

" th unt the Provincial Department of Education was.to provide

: Govornment honoured its commitment and i‘unded the Project in the
amount, of 398, 656 OO. Houever, the School Boerd instead oi' pro-

"‘viding additional funde for Biehop Garroll }Iigh School,

498, 656 00 and the local School Board was to pay the belance. "The,’ A

: coneidered its ehere as, a part of the regulnr budget for the ec_}‘m'ol.x '

\



employ- moxne teachérs. .

¢

‘:KE a consequence;'the school'was“left nith a substantial debt. RN

'During the’ planning and developmental stages, Bishop Carroll :

High School also’ received funding from the Model Schools Project.

. However, it muat be emphasized that this funding wag to be utilized

for the purposes of in-service and evaluation only. Also, with

s

~‘the completion of the Model Schaolg Projects in 1974, Bishop Carroll

) High'SehOOI no longer received funding from thie source, Presently,

®

_~ as an alternative to purcha91ng ‘textbooks at an estimated coat of

.

398 OO per student, Biehop Carroll High School charges ‘each student '

a registration fee of $38 00 per year.. A portion of thistfee,
ten dollars, is'allooated to the Students' Union a?d is used to

supplement the regular school budget.

Examining the budgets of both Bishop Carroll Bigh School and PR

- 8%. Francis High School, the intern learned that both schoole are

given budgets based on identical formulae with the single exception
that St. Francis High School is staffed on a pupil-teacher ratio
of 22 to 1 because it is a vocatifnal high school, while Bishop

Carroll High School is staffed on a pupil-teaeher ratio of 23. to l<

' 1

_becausegit,ls non—vqcational. Hence, St. Francis High School can

, -

prt the' intern. looked at'the employment of paraprofessionals,

v!

‘an area’ where financial problems seem to exist. Initially,

Bishop Carroll High School was the only school with a significant

-
, .
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number or paraprofessionels and which controlled paraprofessional
salaries. However, the School Board has now taksn ovsr this'
eontrol “and has systematized all paraprofessionals.-A'.As a’
‘ result, Bishop Garroll High School may have lost much of its '. _
. flexibility in utilizing paraprofessionals. E Recent increases in - _ﬁ
® . salary granted ‘on"a system basis has left Bishop Csrroll High " '
School in debt beceusegof the large number of" parsprofessiopals

et

it employs. ST

Another factor which makes Bishop Carroll more: costly is C ;”.;"

',. B that its students,‘because of the program, ‘dre working independ—
‘ ently at their own rate and thus usually take sbout qne semester .“
‘longer to finish high school than do students in traditional schools.!v
In conclusion, it does appesr that the cost of operating Bishop
Carrolil High School is higher than the cost of operating St. Francis
High School. However, it appears to the intern that the differsnce -
© is not really thaL significant for several reasons.filFir;t, both
schools are funded using the same formula; Next, while Bishop
Carnoll High School students stcy in school longer and therefore )
Vo “are more costly, St. Franois' staffing coats are higher beoause of

'- its lower pupil-tencher ratio; Further, the edditional funding

for BlBhOp Carroll High School came from the Model Schools Projects

Boa.rd with additional COsts. ‘ Finally, "the,. Calgary Separate Scheol

. : - . T N . f - o

and the’ Alberta Department of Education, thus . not burdening the School

B}
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<., @ . <

Board aid not provide sufficient financing under the Inno- L

vative Projecta Funds and as a consequence, Bishop Carroll ‘l"’;"

«6‘ .

High School still has a debt.

,

’literature which redeals that differentiated staffing programa

B do not cost significdntly more than traditienal programs and

-

hence are economically viable alternativee._h

.o h N
] . | . . -
3 - . L d
. ~ . - -3
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Objective #3: - Tor participate in end dbeerve the 1mplementation ke 5‘;‘ '

s et flexible ecneduling. . I ‘fj"'" SR

-

DR 4 . o
LI
~

Activities gnd inpreesions. To understand the workings of
»y

flexible scheduling, the intern spent tlme at Bishop Carroll High o

Sohool snd Bisﬁop Kidd Junior-High Sehool where he observed flex- q

ible scheduling in operation.' Furtner, visits were made to St '“‘ o

’

Helena Junior High' School and St. Bonaventure Junigr High Sbhool-.

to observe their flexible scheduling methods&=f_';”f*; ~l9}‘_.i' - flﬁl;;t;

S

Because fleéxible scheduling was already introduced in thesex""

' schools, the intern was: hnable to participate in its implementation.'

However, through study, discussion, and observatiOn, the WTiter waa

J

able to gain a working_knowledge of two types of flexible scheduling,-ln?ﬂidin

e "block of. time",'and the "combination plan"._ Biehpp Carroll
. a .8 ;
High School utilizes the "combination plan", while the other schools

~

vieited utilize the "block of time" achedule. - To begip, the

writer will exploin the flexible echedule at BishOp Carroll High

. A

The intern, from his experiences, therefore agreee with the BRI

- School. ! o - : R Yol . S e _ . g -
PR S . S : (PR N S .
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"« The school timetable schedUIe at BishoP Carroll High school

is compriqed of three basic elements* _.;':j':' t". ’
R (a) Large group presentatioﬁs, : ENRCE / S
L > (b) Small g’roup ses:nons, and L L ' '
(c) Independent Study. ‘ ,' .
, : '1'29 program consists of nine.a.reas oi‘ study and all students "

are mcpected to become molved, at least to some extent., in’ each :
. V co
‘of the nine aress. . .The nine areas- ‘of study consist of nine . © .7 .. °

subject sections (one for each subject area) ) .
1) "English I.anguage Brts \,' .' I N - . |
, A‘r 2) .Fim ms ) | ‘:‘}. -. :,“}-.'; . . | . ,"-' . -
. ©=3)" Health, Fitness a.nd Recrea.tion - ‘ o . :’ o
e 4-) ;'{nathematicst ' BN ',’ . . .
L . "Eﬁ)" .Mcdern I.anguhges .; . _; Tk '." ;
YR 6) Pract:.cal Arta o R o |
S 7) Religious Studies . ' - - A*
8),‘-,Sc1ences ' .‘ C et S |
; " 9) Social‘ Sciencesb B _' - "". B .‘ c | e

As a 'basic program requirement each student pa.rtakes of one
halt‘ Jhour, of la.rge group preseqtation and a number of small group
. : ' d'j‘.scus:ions (detemix;edfhv each subject q,rea) in a two ueek -cycle
“for 8 tota.’l -of i‘our a.n\d' a half hours oi‘ céntral adminlstratively

scheduled time ( see Appendix A) and ‘one t.o ten hours of team area
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L

Lo . scheduled tine (per two week cycle) The t{m.week'cycle" "

2 contains "Week A" and "Heek B“ 'y each containing five days

| The remainder of time for each student within each tuc weel;
cycle is me.de up of varying amounts of independent study

‘sessions in each of‘t‘he nine areas of study'. "The schedulibg

=,

' - of' thie time arrangement is: determined on an individual basie T

4

betveen the atudent, the student's "‘Ieacher Consultant“ ,. and
"~_ -" the student's parents» As a resnlt each stndent has a time- .

table which cdnsists of a thirty hour Heek and uhich has been U .‘

e

designed to meet hie, or her, ovii individual needs. (See '

Appendix B ) Therefore, the nmnber of separate and d* stinct

‘.

student timetabl‘e schedules equals the total mmber of students
.} Ky

enrom in the school s oo e

-
1

Teachers are scheduled ndministrativaly by subject area team ’

T e,

s nnd each team is responsﬂ;le for cnverage th
: :., a) Reeource Centers (1ndependent study areas)
L, ep)dabs; ~.wﬂ“,"""173 e

c) Large group presentations (ore per tuo ueek cycle
! B .': - lper su’bject aren) SR ;.

d) Small graun sessions which a.re of two kinds:

(1) Discussion based (Discussion groups)

S oo (2) Gontent based (Senina.r groups)
' O

o, L Dot ) . . . . Lt E .
. . . - - v .
. . 9
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' . involvement in the following areas, of’ responsibility

, ~) - a) Large Grotp presentations :

SR ':' ' o
The. Subject ‘Area team ds reSponsible for the internal.

. ‘.scheduling of all areas within their own jurisdiction. " Team
' . ' area schedules are under continusl revision in order to -

| facilitate specific needs.'_' S

Independent teacher time in the school is allotted to S

al

b) Small Group Discussion and Seminar Sessions

c) Assisting students in’ 1earn1ng situations in - - "

‘ subject area. resource centers end laboratoriee. o ) “

'd)'Team adminiétrative ‘duties |
" e) Developing currieulum, and _ _
-‘, S 1) Acting in the capacity of a “Teecher-Consultant"

to an assigned mmber of students

‘This latterduty, that of the role. of teacher-consultant is perhaps

, the major responsibility of each teacher in the school and involves

2 -0

a great emount of teacher time. h _' ‘ T S

o Large Groups are seheduled in o heli‘ hour modulea and the .

, la.rge group organization for this yeer “is attached, (See Appendix c).

's

Small Groups aré scheduled by the subject areas and dre®

- ,scheduled on a monthly basis es they are needed 3 Some small groups

are, an integrel p,ert of the nature of the subjoct under study and

v

are bullt into the nnit paks, Sone are getneral. nature and are |

H . b ‘.
." \\ * . o . *
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. requirement Qf the su.bject area tasm, some a'btemnt to 1dentii‘y a.reas
. speclfic lea.rning prpblems at specific times -and ‘others are mpromptu , ’\

. t.o provide for- a flexi‘ble program to me.et the specific needs or all

" .,.atudents and this organlzatz.on varies from one subject area to another.

short term act.lvities are superimposed on the student t".imeta‘bles.
. The student uses regﬂa:ly acheduled time to compensata for- sther-

"imoosed activz.ties and student. ‘bime\.ables are subaect to changa at

‘and St. Bonaventure Junior High Schools all use some form of. the .

" are still in the etper:!.n;ent.al staaes, 'hut., basmelly, bot.h schools .'

. have divided the:lr instruc*ional programs 1nto teans and have

' lascribed various nonenq],aturo to them. Each teem is given a.
. block of ti'ne, fac1lltxes, and a nunber of students. o They are

| ‘then inatructed to dejtsrmine the amount of time- required for each ’

'_subject, how the instruction will be' given, and the teschers for TS L ¢

~ .
" 81,

R

of potent.ial difficulties in student learning, some pertad.n to St

or ad hoc groups. The orga.nization of all small groups is designed .

Possible problem areas would bo the scheduling of lunch ooriods .

- and extra-cm'rimﬂar activ;ties. Lunch times are scheduled to fscﬂ- :
itate the large number of students tha.t nust receive food services [ ] e T

* in a short period of t:Lme and vithin a sma.ll facility. _Appen_dix D_ ‘

outlines the lunch schedule in qore detail, All small gfqupsa,nd R 2

D
i e

" any time ui.th the approva.l of tl&e student's Teacher-advisor. Y i

Unmca Biahop Can‘oll High School, ‘Bishop Kidd, Sts Helam,

"block of. time" schedu_e. Both St. Helena and St. ‘Bonaventure ' L . =

ORI el L
a

~ N

" - s . ., . . . e . . . . . ‘ﬁ
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t‘neSe units. For example, the Technology of Man Tean at St

.’ Helend a.ndr the MASGIE Team at St Bonaventure both teach sclence

\4"

. and mathnmatics The team, consisting of three or four teachar.s, -

wovld probably be given 90 minu es per day in a muth/science lab,

resource -center or area. with ancillary ro‘oms, and 100 student,s tq ’

‘teach It is then the reaponsi'bilit,y of the team, led by the

_.t.eam co-ordimtor or. 1eader, to plan the. 1nstructional activities,

! Q4

Neither school uses the module as a standnrd unit of time, but

’ . streases ﬂexibility wlthi.n a 1Arger time frame.. ,' ’ o .

Bishop Kidd Junior' High School does use. the module and 1n-

\ ",corpo;-ates its use into & "block of time", schedule, .This school :

has divided M’.s various areas of instruction into three “Divisions
' A

.-'ef Learning", - the Conmunity of. Man, the Conmuni.cationa of Ma.n,

and the !I‘echnology of ﬁan. . It aJ.so uses varioua group sizes f'or
instruction known as "Inst.ructiannl Clusters“ Thess Clusters

are o!‘ three. kinds~ the large group presentation (LGP), the small ‘

‘group mstruction-discussion (SC-ID) and tho Base instrﬂctional

lcluster (EIG), which is the tra.ditional classroom. On -Monday,

Wednesday, and F;rlday of each week, each “Div‘ision of I.earni;ng N

13 given oné perfiod of four nodules ror each. grade level, - The

.t.eam can’ then decide the pnttern or organization of clusters it

will ‘need. Appendix E provides a detailed schedule of the

'ins’tructional time at Bishop Kidd Juniow High School Tuesdays

.
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‘ and Thursdays are devoted to options and -a more tradit*onnl

o
-~

timetable is followed, This is illustrated in Appendix F.
.F\xrthar, -1 datﬁled timetable of tha Technology of Man Division .
for Grades 7, 8 and 9 which outlinea the modul-as, teachers,
locations, and nature of inatruction, has boen included as .

A

)\ppandu G. o S .’ ' -

In conclusion, the intarn feela that both ty‘pea of ached-
ulirig can be viablp dternatives to nore traditional patterns
or schedu'ling ‘The "Combination Plan" at Bishop Carroll High -

School appears to be uorking to the satisi‘action of both teachera
: and students, The "block of time"“ schedule also appeara to bq

working fairly weJ.I at both Bishop Kidd a.nd St. Bonaventure .Tunior

High Schools, even though both schools follow different philoSOphiaa

S ‘ ~af" instruction. Bowever, the intern feels that the teams at St

Helena have not yet accgpted the cha‘llenge of flexible schedu.ling,.

¢

-and for the "most part have or ga.nized the:lr ti,metable along

traditiona.l 11nes within the block of time provided

hd - . - -

. Object'ive '#43 'I‘o gain a thorough underatanding, through observ;tfon

N and participation, of the c'lasaification and assign-

ment of profesaional pdraonnel in differentiated

. " staffing programa..

r ' . . '

Activitias ang_imresgiog_. Differentiated assignments for

s - - .o -

I
.

’
N . . ‘ . -



profeeeioﬁal pex‘ébﬁnel 18 the core of a. dif‘f‘ei-ehtlated stn_t‘fi‘ng . ‘

. pregrem. The intern carried out many act{vities to help

e,chieve this obj'eotive. . Firat, intarviews were held wlth

..administratora at BishOp Carroll High School, Bishop Kidd Junior

High School St Helena Junior H{gh School, St. Bonaventura '

Ju.nior High School, und University Elomantary School. Addit—

. ionally, interviews were held with teacher*-advisora at Bishop

."Carroll High School and with co-ordinating teachera ut both St..

-

»

' Helena and Bishop Kidd Junior mgh ugh,oola. i“urt.her, the

‘intern st.udiea the jbb deacriptions or professlonal peraonnel

at both Biehop Kidd Junior High School and Bishop Carréll High -

Pl

"".School : e ST

A revlew of the literature rela’ced to differentiated teach-

Lo 7

1ng asaigmnenta revealed the.t most programs use a hierarchicnl - <

structure oi‘-_poeitiona. based_ on the Toliroer ladder" 1dee. - How=

Voo

eve;-;\'the intefn found thut pi‘b!‘eéeiounl ﬁeraenn'el in l;dth the

Gulgary Separate and the Calga_r.,v Public School Boarda are not

“elassified in, this mner. As a& consequenco, the intern {ound

‘ it difficult t.o ‘fit the &ifﬁarentiated taachlng nnd administmtive'

'nesignmants into a /atructuz‘ed model. Therafore- the writer ulll

R '
o describe ‘ench poeition in some detail R

‘_ nerely attempt to preeent. the, differentiated professional assign\
. “monts he observed in"the Calg‘ary Sepa.rate School System and '

.
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estubliehed at Bishop ‘Carroll High School uhero studentu, admin-

.

\. ' - .Aﬁ o

The first role “to be discussed is thnt ‘of the Teacher-

B Advisor.- Thie rolo is perhaps the moet freqnently mentioned

l'*when one spenks of differentiation of teaching assignments f

within the Calgary. Separete Sohool Systam. It has beon.firmly
1
ietratore and teaohere emphasize that it is a key faotor in the’ g.:
success of the achool's program. Aleo, at Bishop Kidd Junior-
High,wthe teacher-advisor role ie inoreaaing in idportnnoe und
ia glven etrong emphasia by the administration. At both St.
Helena and 5t. Bonaventure, ‘the role is still in the embryonio o
'stages of development but ite future is viowed with optimism
by the administratlon in both achools. The following job desoript-
-f*ion of the role of Teacher-Advieor is bnsedoon the descriptions
provided by Bishop Kidd Junior High School and Biohop Carroll High
School. : - - . ; ) o
1. - They will. be %ersonally responsible for 30 to 35 students in .
< helping to plnn and echedulo time allotted for- independent
etudy in their Varieus subject aroas. ' " ’,'.
i 2, Thov will remnin with the" oane group of studentsfduring their

) "
oL
I

'higb school caroeer, ‘. - R T i -
3. ) Thoy Will help each’ etudent find hie own talente and intareste‘
and help each student pluh and evnluate his independent atudy

P

.'achedule.. Ueually, thie will. tnko the form of atraight N
. z

I

- /vf‘ .:—“. .

FRAR



4. Thoy will colloct 1nfomation about ‘tho atudent from the

.
Yo,

86,

adviaement on rout.ine g'uidnnce matbers. This is to b

: dlfforentiated from\personal counsellinp'.

—

questionnaires for their studenta. : ‘
6. ' They will operute with other teacher consultants and the

profoasional counsellora as part of .an aduoational team,

' T .They will ussiat 1n the dutios and responsibuities as des-

1

, .1gnnted under the 3 ob descripti.on for aros teams,

4

morning vheh school begins.-l a . 1

-

9. . They will read the "Bulletia” and all messages from varioﬁs
depm‘tmenta to all cou.nsellees at morning check-in,. |
10. - They will ramind all cou.nsellees 1n mornlng check-in of intar-

. Rd

- viows, lo.rga‘ groups,' o.nd‘smal’l groupa. . , \\‘. :

LAl

1]:. , They will maet with onoh counaellee at loast two and one-half

n

hours par month

. ’
-

C 12, Thoy wlll check and evaluato progress in oach aubjoct aroa for

ench counselloe at least twloo Y month.

!

| 8.  They will tske attendmce for all of their counselloes svery ' §

L4
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oo R o 87
" 13. They will phone parents of counselleea .whenever the need
:arieee in terms of . oo ‘ ‘

(a) absences fm 1arge groups, small groupe, nnd from school,
(b) fnilure to adhere to schedules, '

AQ

(o) . progresa, R

.{d) parents' meetinge..‘ ‘ h'?‘ ‘
‘-14.,:_ They will aend home progress reporte at least .every two
- ‘monthe for each couneellee. ' '
15. : They will keep counsellee ‘f1les- up to date in terme of
prograas and commente on such. ' .
16. ..'lhey will aid each counSellee in obtainlng specifid help.
| from’ epecific aubject areas, by setting up appointmente with
‘roapeobivé subject teachers. ‘
1{7. ) Thay will encourage etudente to pursue ae.many sreas of -
"activity within and out of the BGhOOl as . posslb].e (pep club -
tours, jobs, - etc.) - . /\
UJ,é. -They will coneult with the subject toacher (b;fore changing
‘a yeport card grade, . o L ‘ N
..:i9. ‘They ﬁlll aftend all tc;am meetlngs eetabliehe& by thoir teum
- co-ordinator and a1l fncult.y moe%inge established - by the
| principal. . u f ' .
20, . They will assume ot}er dutiea and responSibilities uesigned by

their team co-ordinator nnd/ or by the‘ principal, L : -



.

k4 N . '

.‘ ‘Next, it ie the intern's intention to review the —ro;'_Le of

) the team co-ordinator. ' 'i‘he ingtruction af. Blshop'l(ic'ld Junior- . . o

High School, Bishop Carroll ngh School, St, Helena Junior High -

'uchool and St, Bonaventure Junior High School is givon by teama

which can encompass ‘eithor’ sevoral subjocb o.roas or, as in some

cases ab Bishop Carroll High School, only one aubject. area, Team A
co-ordinators can be either Lixed on an annual basio or rotated

mont.hly or bi-monthly depending on .each individual aituation/\

r

N\

The following 18 8 genaral 3 ob.dascription of & teanm co-ordinatdr

whieh is based on job doscriptions provided by the aforementioned

6.

. schools and on the information obtained in interviews with admin- - |

istrators and teachera in these schools. It should ba noted that )

.not nll of the duties and reSponaibilities listed will apply to

._eVery t.eam co-—ordinator as the role of each varios somewhat from ’ .

one situation to another, = \ _ ‘

l. They. shall be directly responai‘ble‘to the prlncipal. ] .

2.  They ahall be responsible for the supervision and co-ordination‘ - s -
‘oI‘ 1nstruction within their areas. | o
_Thoy shall suporvise nnd co-ordinate the’ preparation and revie-
ion of courses oi‘ study and courase units of instruotlon. ° K I

4.‘ They ohall organize and conducb area meetings. ‘ o R

5. "They shall aupawise Lnatructional procedurgs in thelr areas. o \. |
'Th,‘”f ‘shall mnko every effort to 8tay current. _‘ln t.ho }f’nowledge 'V . |

R \‘ * g
1 P . ° .
Ve ’ i
N
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of their profession through local, provincial, and national

meetings and t.hrough professional reading.

inatructional assistem‘ts, clepical aides and gbnera.']. aides. .

LN

~ ) particular area. - o ',-‘- DS St

‘-,

ih

. 8, They shall” be reSponslble for the asslgnment of dutles to

eb iy

'7. .' "Thoy shall co-ordinate the seleot.ion and distribution of .

e

T textbooka .and other, 1nstruct.ional materiala i‘or their areas.a

A

, 9. 'I‘hoy shall be reaponpible for 7che budget allotted to t.heir o

10, Thuy ahalI attend .all facultj and co-ordinator meetinga called

&

. . i b_(ttho Principal S . S
’ -d . 11'.\ They shall report to th; Principnl on a. regular basis re. .duties
R . ' " portalning. t.o their offlcs, ‘ . - .
X ' ' ‘ 12.. - They' shall assume other duties and responsibilitiea assignm;
' S by the Pr:lncipal._- B i o e
A T 1 13, _'I"nay shall aubmit an a.nnual report to the Principal.

v R -~ Having reviewed the role of team do-ordimtor, the' writer» will .

v , Uk now focus on the role of team men;ber. The duttaa and responslbil-'

v L ities of toam members vary from nchool to school

5

( B
“In most instzmoea

. L

et e e
B »

thomselvost, or, as 1n tho case of BiahOp Kidd Jund.or,’ﬂ'gh School,

;

:
1.

they ara oit.her worked out co-oparntively' by the membars of onoh toam



the}.r- are- assigned by the:Team Co-ofdinetors." Consequently,

it s difficult to provide an accurate Job deseription in thesa

o

: o ? cases. ‘ However, the duties and reSponsibllitios of teaxn members

at BiehOp Curroll High Sehool are outlined explicitly end thoee

. are presented as a general\outline of what most tean membere might

SR

]

be expected to do, " - P

.l.

L 2. -

. . . :
" -

. T o .

oL . .

. groups of students in the area reeource center.

. ~
Y

: ol
° ..

Eurh member will preaent or. co-ordinato one large group

pres ntation on the:l.r subject every. eigbt ueeks.

En.ch

reference shoets for the largo group presentations.

.

Fach member will CO-ordinetc 16 small groups every twa weeka. 3
. Enoh momber will ta.ke attendance at ovory smxﬂ.l group. A

' Each merbeT will evaluate the progress of students in the

. . J T .
small groups. T * _ _'

"'.

- Each member uill develop at 1oast one unit‘-pnk o!‘ curniculum

mnterinls for the e)d.etlng courses n their aubject.

3 ¥ -

?Fachnmember .will epend one to two hours 9E‘9h}“°°f eve,l.uati-n;f; .

. ee s
- -

:md reviaing cur:riculum mnterinls.

. Ca.

Lm:’ﬂ mamber will ev7ﬂ.unte student. a,ﬁaignments (writton or ora.l)

L. ’

anh mnmbor will di\scuss nnd’ help individunl student,s or
v ro- Ve .

?

LY

iember will, uhere neceeeary, provxde ‘the students with



10, "Each member will aséisi“and supervise students foﬁ one

- - . . hour each week in.fhe studj center. , ' T .

q [

. © 11. Each menber will attend and participate in 3he bi-—weekly '

' teﬂm'neeting§-

*

R N

12. Each member u111;'atten"d‘ and pa;ticipate in the bi-weekly
: teachar meet1nge. '

. 13; Each member will aid instructional assistants in knowing

all sreas of currécq}um.

[y ! o

\ 4 oo S
" Next, ?he intern will 'review differentiated roles in- the

oo P e

.- field of guidance.. -The intern legrned that the position of . |
| .coﬁnselli:; co-ordi;aior at BishOp Kidd 5hnior.High School and
.the pcsition of ‘Professional Counsellor at both. St HelenaJunlor
High School and BishoP Qarroll High School were coﬁsidered as’
‘distinct and separate roles in the diffepentiated'staffing
structures. This dlfferentiated counselling staff is a result: °
. of the.roles of profession&l ‘igunsellor and teacher-advisor. It
appears to the intern that: these positions have considerably more *
." N scope than-do guidance ‘positions in more traditional schools. The
job descr@ptions of the Counselling’ Cq—ordinator~at Bishop Kidd
. / . Junior High School and thelérofessioﬁal Counsellef at.Bishop Carroll
o . ' "High School are somewhat lencthy and have been included for.elaba
woration as appendices H and I respectively. ~ From a study of these

job.descriptipns one can infer that many of the routine taaks of

a

b
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guidance counsellors in tradition&l’settings are performed by?
BN
Teacher Advisors in the Calgary Separate School System. Further,

it is obvious that the scope of the work of the guldance personnel

in that system {3 much broader ‘than the work of our traditional

-, guidance’ counsellors. . LN . -,. - -
: s ! g
To qknclude the review of differcntiated profeseional L

assignments, the intern vwil]l now explain the differentiated
administrative essignments at Bishop Carroll High School,. Ine’
Principal at this school has the overall reeponsibility for the.
school, However, the administrative etructure*ie horizontal in

- )’

nature with five distinct areas of responsibility: curriculum,

1
-~

personnel,'instruction; bueinese; and hctivitieq/external relations{;

This differentiated superviSion-management structure differs from-
Jat of a more traditional school. T'h.e m,ein role of they Principal '
- is the 1mprovement of instruction. 'The vice—princinai is prima}ily

& .
. concerned with “curriculun deVelopment The Personnkl Director 1s

) -résponsible for guidanpe, discipline, and support staff.. The

Activities/Ex%ernal Relations Director co-ordinatep school ectivities,

-~

_ visits to BishOp Cerroil "&and performs public relations~duties. The

business manager, , who 1s-not a professional educator, is respon31ble

for the financial- énd business management of tbe school., More -
detailed descriptions of e?éh pogition are putlined in gppendices

J, K, L, M, and N, T—hfi/inter'ﬂ has o hard data to prove.that this

T

]

[}

-

—



ad

e

'."-administration. HOWever, 1t qid appear to the intern from

-y

s
.¢ 4

type ‘of" administration is. superior to a-more traditional

his observations and internews at Bishop Carroll High School, )

that the etructure represented at 1east a v:.abfl.e uor‘ging A

.

alternative .

-

v

In conclusion, the intern feels that while he was unable

A # )
‘ to obser've the types of dlfferentiatien of. professional personnel

i‘ound in the iiteratu.re, the experience of observing and studying

. less’ sophisticated patterns of differentiated stai‘flng was bene-

ficiaal in that it presented the intern with alternat].ves which
cou.'id be the subject of experiment in his own Provmce. Further,-
it appeared to the intern that"the hierarchical