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;5;'.7' “ﬂ'y':A o C 7'[ Chaptex 1 ‘ } o ' e

| INTRODUCTION ~ * _
LT e

'The students of Newfoundland-and'Labrador'are

';11v1ng in a world of complex technology ang- ever 1ncrea51ng

~

'.knowledge.. In fact, in a very short perlod of time, there
'“;has been a. tremendous 1ncrease un‘technOIOgy and knowledge.

. Such increases w111 contlnue toitake place. As a-result, few

. |
’ people would dlsagree w1th the statement that there, ex1sts

— -,

. L I

R

.mwmmmwmwlmmwww;ééwnsedwiggmyhe stdents ofifhe prov1nce to develop both
f;antellectually and soc1ally so that thex_are prepared to

.»f"n';f 1;-ex15t in this conplex and ever changlng world.

| . The social studiesdgurricnla wfound in thé-classrooms'

f-l . ';: :.;-.of Newfoundland and Labrador havelmaen a result of many efforts

Q; ¢ at rev1slons wlthOut any dound - educatlonal theory AL past

chairman of the prov1nc1a1 5001a1 studles commlttee ‘the .

. wrlter found, for theymost part that currlculum-and-

-1nstructlonal changes were a defen51ve reSponse to varlous
cr1t1c1sms of the present course sequence and textbooks
"'.;l thtle,lf any, educatlonal theory was hehlnd any changes

‘whlch occurred in the 5001a1 studles currlculum " Few people

?)g;;;'~ L : would dlsagree that changes whlch dld occur were malnly a

iR patchwork of injected textbooks to replace ex1st1ng text-’

‘books which were out of'print or behind.the_times.

“. ' PURPOSE OF THE INTERNSHIP .. "',

-

:r‘ © +°  This infgernship was designed to carry out two tasks.

vt



. classrooms.

Task' one. was to develop two units’ of 1nstrumenta1 content
su1tab1e for a grade nine social studles classxoom in the

prov1nce of Newfoundland and Labrador u51ng the guldellnes

presented by the prov1nc1al social studles currlculum

dcommlttee and the Copp Clark Publlshlng Company. Task two}.
“was to field test the unlts for a perlod of four weeks in

four classrooms randomly-selected from two school boarde

within the Prgvince:-
IR T

BRIEF O}\J{:RVIEW, OF THE REPORT o
ChaBter One . . - '/ff :"

/‘-

A statement of the purpose of the 1nternsh1p i

pro?ided.ln Chapter Qne;

Chapter Two

‘ In_this chapter is a criticism of the textbook in '
current usage in grade nine social .studies izd‘j?i;ief out -

‘line of how the w:iter'developed the .two units of history..

- Chaptexr Three

- Chapter Four - 'Q o
The construction of .the teacher's and sthdent's
”questlonnalre and thelr administration are dlscussed in Chapter -

Four. Also contalned in this chagter 1s an ana1y51s of the

data'obtalned from the.queselonnalres for each unit.
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oLk IR - Chapter-2 . . -
i 1 L.t ' " R . ‘e (\ . . 5 ' :. . ) . s ‘: N . ) .
o " _REVIEW OF PRESEI‘{T INSTRUMENTAL -CQNTENT IN GRADE NINE " L

- o N Warren, in. the Report, of thé" Royal' ‘Commission on

kY

Education and Youth, }éoin‘ted out that one of the major

L 'criticisms of the in'structional content, in' the province of

Sl Ncwfoundland and Labrador ‘was ts\\hg "undue empha51s dn the .
Lo . ' . h R

. memorlzatlon of‘\facts gleancd from, textb@oks.]" Wayne Mercer N
B /

S »supported thls cr1t1c1sm and malntalned that the L
v ) \L‘ y ' : !l-l ."
fallure of Publlc Examlnatlc%ms 1n geography was 51m11ar1y

due to the empha51s on’ the memorlzatlon of - facts. In his -

. vgords he stated‘ the gcogr%phy examlnatlon: - o~
revea];s an extremely high percentage of test items are ’
related o the knowledge level of Bloom's taxonomy.
, . This inélcates that about the only level at wh h the
¥ [ students in Newfoundland schqols are evaluated is that™
' of memory or recall. Based upon personal experience
.~ . it is entirely possible that in many Necwfoundland
schools, where the importance of any objective seems
to ‘be determlned by the teacher's ablllty to measure
it, grade conscious students memorlre, and dive back
fexactly what the teacher as}\s for, '}nowledge w1thout
‘understandlng.

7

‘)

CFew people would dlspute that a similar analysis .of the

}?ll_c Examination -in history would produce a.similar finding.
. - ’ ‘. : ) ._ -

' N .
. . 4

/'v

~ .,. N i )
. Province of. Newfoundland and Labrador. Report of
the Royal Cemmission on Education and Youth, Volume One,
(St John-'s: .hprll, 1967) p. 184. ;

_ 2'Wayne I'lercer, The Use of " the Taxonomy of-Educational
Objectives: Cognitive Domain When.Analyzing and Comparing

. Geography Objectives: and Questions® on the Pubhlic Examinations:
for the Province of Newfoundland. Unpublished Master's the51s.
Memorial University of NMewfoundland. 1970. . P, 2.

.t '..'. . - . X

. ’
va e afiany
,



T

Pro;ect 1nd1cate that-

grade nlne classrooms of Newfoundland and Labrador .‘LS of a

RS,

1

Th1s 51tuat10n in, Canad:.an hlstory\ is. not unlque to

.«Newfoundland and Labrador as .'LS ev1denced by the report of

the Natmnal HJ.story. Pro;)ect under the. dlrectorshlp of

- A' B Hodgetts. Hodgetts stated that the amount of Canadlan

)

~_content in the soc1al studles was partlcularly weak At the

~conclus:Lon of- the project 1t was concluded that the teaching

of Canadlan content in the soc1al studJ.es was burdened

- thhaconcentratlon of facts, flgures and dates Wlth very

'llttle thought belng given, to understandlng Canadlan cultural

development. Further the flndlngs of the Natlonal Hlstory

many . of the proposed reforms of the past th:l.rty years.
"have not reached the classroom or have been useless,’
and that.the majority of - Canadian studles classes _ '
plod along the same’ worn—-out paths, relying on materials
and. techniques that have been ‘questioned not recently,
. in which case there would be ‘some excuse, but for:
"‘ several decades 3- - :

’ ‘low‘cognxtlve -level. ‘ It does not meet the stated 1ntent of

' -the soc:Lal studles curr:.culum‘ for’ the prov:.nce, that is, to
'.prepare each 1nd1v1dual to be an 1ndependent decision-
"maker .in hls‘community In the r-atlonale presented w:Lth the
'.propo.sed new sequence of courses for the soc;Lal studles in.

1972 it was.stated tha‘t- S S - ,

i 3A. B. Hodgetts, What Culture’> What Herltage'Z’

“(Toronto, The Ontdrio Instltute Tor StudJ.es 1n qucatlon, .-

1968), p: 5.

) 'I.‘he course of studles belng taught at present J.n the o



v

SRR
Nt

< ¢

- Attltudes, ‘opinions-and values of young people as

" . students. and.citizens are changlng continually.. The
proposed course of studies is an attempt to parallel

_ these changes.. Students. wish to. ‘know more and more

about what is significant’in their; llves, and they

judge the contemporary-as most relevant. It has been’
'suggested that knowledge and information about Canada = -
and the world counts for only half the curriculum. The
other half is congerned with emotion and feeling. It
has been. further suggested .that socidl studies-curricula
should stress empathy for all individualsaand .multiple
‘loyalties. If this is so students must be introduced

to a global view of the world.  .As well social ‘studies
can be defined by one word -=- people. The prOposed_ :
course of studles reflects this view,4 W

Followmg exammatlon by the prov1nc1al social

-~

' studles comm1ttee, the prov1nc1a1 soc:.al studles consulﬁtant‘-

‘ ‘o'f education. ThlS concexn is reflected 1n the de0151on to

.teachers of the province, and the \wrlter of. thlS paper the

- present textbook used in grade nlne has been v.1ewed as

iz.nad‘equa_te to meet Ehevobject:wes stated by the departme'nt‘

.
e

v

‘1ntroduce a new textbook at thlS grade 1evel The proposed

' province of Newfoundland anc} Labrador.

textbook 1s, 1n fact, only' one of many changes that has been
,:melemented 1n an effort to restructure the soc1a1 studles

sequcnce from klndergarten to grade eleven. Appendlx A

n-outllnes the proposed soc1a1 @tudles sequ_ence' forjtﬁe - T

°

The present textbook Canada in One WOrld by o ol

-"-'Gordon/Rothney, does not fulflll the stated alms .of the

provincial currlculum: comm.lttee.' Furthermore, the textbook

" has be'e-n viewed as 'inad.equate'-by the .prov1nc1al,cprr.lculum_.,

e T 4Prov1nc1al Soc1a1 Studles .Committee, Guldellnes

Ty, ,,.‘7
gl

e lt,

s

: fon the Soc1al Studles Curr:n.cu*lum, May 15, 1977, p. 2:

hid .‘!' -“

PR
H .
wly .
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cbmmittee'for'the folléwing reasonsfl

.;:' (gf‘ the author neolects to suggest general or speciflc‘

Valms or objectlves for the textbook Nelther the teacher nor )
student has. a clear 1dea of the goals. The 1mportance o;y B 2

'objectlves had been p01nted Sut by Mager (1962); He says,
e
"Before you | prepare 1nstruct10n, before you choose materlal

¢

fﬂmachlne oxr method- lt is 1mportant to be able to state clearly
.what your goals are.' w5 _" IR : ‘ia"_n 'm 'A' T~'
(b) the textbook is too d15301nted.d Many brief topics

:are mentioned in each’ chapter with llttle detail'being prduided.

;Chapter Elght is entltled Newfoundland 1901 1914, Yet,'iﬂ

L,
this chapter a number of topics are included w1thout any-

_g ',,. »

. serious con51deratlon, background 1nformat10n or relevancc

ththe chaﬁter; : —. S "-; " t'ﬁ.'”' *.

 “For Example:

1. Death-othueen.Victoria; eleinadii s 8 sentencée b .
2. Labour ﬁnions ..IL..;...:.:.,u;.;.,..;. '3‘sentences:

‘3,- Amalgamated Schoofs ..........K..l.k..ﬁn 2 senbehces

"y .- L L' (c) there are no student questlons, dlscu5510n tOplCS

©or rese%rch 1deas glven in the textbook. In cr1t1c1sm of . - .
- !
-

I
1 A '
such a condatlon 1n Canad}an schools’ Hodgetts wrote as- R Y
y o {

‘.-‘:
t

i o follows. R " P

'that hlstorlcal facts, by themselves, are meanlngless.
. They muyst be pade to talk, to say -something 1mportant
to stud¢hts. ~Factual materlal must be organized .into
a framework or pattern from Wthh 1deas, generalltres -

-- . . . Lot i

, i 5Robert F. Mager, Preparing Instruct10nal ObjectlveS',‘ ‘
~ (Belmont, Fearon Publlshers, 1962), p. Vviii, -

v{\,' . . . . . -
. e .
ot : .

- E:‘i--'.x.,.
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. or conc1u51ons may be drawn.

. (d) the textbook lacks a blbllograph
Qg suggested readlngs. Thus both teacher
seek clarlflcatlon .or background 1nformat

guldance. The. use of other sources prov1

in’ readlng ablllty, to secure add1t10na1

'Jm’f and to give extra reading p;swtlce-

-
v/!‘ .

LA |

Lr—

, charts.'*For'Example: In Chapter Elght of

.(é) the textbopk‘lacks'suitable”ill

.r},e

Canada in One World the; rallway 1ssue‘1n

I t

'descrlbed w1thout any. maps or 1llustrat10

without - any ‘maps or 111ustrat10ns.

(f) the textbook lacks o; ginal ‘doc
xgi

materials. There is no attemp¥ to relate

pastﬁi:the problems and concerns of today.

Iinstructional theory ‘in the social studie

glﬂstated'

the relating of the problems and concerns

the évents of the past. There is general

ety

Y, ‘source materlals
and student must ,‘
ion w1thout any “
de - for dlfferences
factual 1nformat10n,
. e o
ustratlons, maps or
-the textbook e
Newfoundland was,

ns.. The flshlng

uments or’ source
the events of the

For many years“
s has recemmended'
of today with '.

agreement . today

. x

vthat the pastuand‘the present are. -interwoven. Croce,,writing

“in i921; supported:the use  of -original do

1

Itﬁis ev1dent that only an interest

the present can move one to investig
_Therefore, this past fact does not a

interest, but to a present interest.

oo ‘ b_' o
. e J
6Hodgetts, op.“cit., p- 26.

C 7Douglas mlnslee (Trans. ) Hlstory

cuments. He

in the’ 11fe of
ate past fact. -
gswer to a past.

ItS‘Theory and

Practice; by Benedetto Croce. WNew.-York: .

Y
-
R
T
4

Harcourt, 1921, p.

: dlspute in 1905 w1th the Unlted States was 81m11ar1y descrlbed

12)
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s In 1968 A. B. Hodgetts further supported the: relatlng ¢

B ' ‘
_;of\events?of the’ past to ‘the’ problems ‘and concerns of today

\o—- P ' .o . . 3 : . i,
statlng° , — . 'ﬂ- R ~ |

no prescrlbed course of study in Canada and no text-

"book (and very few of the classes we observed) make any
§‘attempt to relate the events of the past to the

.'pProblems and concerns of today.8 :

'(g)“the textbook is of a low cognitrvehlevel'with
11tt1e or no areas for the student to demonstrate affectlve
1earnrng., ThlS reflects the flndlngs of the Natlonal Hlstory
Project. Hodgetts reported.

- that most Canadlan studles, as currently prescrlbed
and taught do not nurture advanced intellectual
skills, they do not transfer knowledge that is use-
ful to the individual as a citizen or to his society,
and they do not encourage an understanding and. appreci-
ation of a great many aSpeCts of our cultural her1tage.9

(h) .there is no opportunlty provided for the student
to demonstrate the ‘acquisition of values or independent ‘judge- .
ments. Hodgetts pointed out the need fdr such activities in

1968 when he asked: —
« A , . .
How can students learn to evaluate evidence, think
crjtically or form 1ndependent opinions based on
"knowledge when all they get is the bland, consensus
ver51on .of the textbook? How can they learn to read -
with discrimination, avoid acceptance of eady-made
verdicts, and think for themselves when siey are .
. presented with-'a linear .unrealistic view of history, ‘

P devoted to ff&ts and devoid of any interpretation or
'~ controversy? o L ’ :

oy

- » -

o _ _ 8Hodge'l:ts, op. cit., p..21. T .
9Hodgetts) op. cit., p. 75.

'¥OHodgetts, op. cit., D. 67.



A

S U

o

(1) the textbook deals mainly w1th political history.
Little emphas1s is placed upon the soc1al or economic _ |

conditionsprevalent during’ the -period outlined by the text—

&ook. For Example: The sections of the textbook concerning

" " Newfoundland begins with.Rohert Bond in 1900 and concludes

proposed grade nine history textbook.

with J. R. Smallwood in l949.- Hodgetts‘reported.that:

Canadian history in our school:, in addition to being -
too narrowly political and constit tional and lacking
in contemporary interest, also neg@ects three vital
sources of controversey. These again are: the natural
differences of opinion and conflict that existed in the
_past; the reinterpretations of the past by successive

generations of historians; and the subjective element in

.. historical writing which produces opposing viewpoints.
+ The failure' to use these aspects of history adequately
contributes another major deficiency in the Canadian .

. studies program of our elementary and secondary schools.

(j) there is little attempt to deal spec1f1cally w1th

“the history ovaewfoundland~or Canada 'in ~any detail For

Example: In Chapter Seven only two sections out of a

r-possxble seven directly concern events in Canada The

remaining~five sections concern the election and policies
of. Pre51dent Wilsonm of the United States of- America and the
Balkan Wars.

In.an'attempt to resolve the criticisms described’

»

above the writer of this papér, in association with two

‘co-authors, has developed. several units of history for the

llHodgetts, op. - cit., p. 26. ',

u's,.
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- people into.the'classroom.

11

<

Specifically each uﬁi£ developed has'attempted to: 4

g(»..(a) actlvely lnvolve the learner, COgnltlvely and

_affectlvely, in. a con51derat10n of his history, his culturerw

herltage "and those of others through the use of questions for_

Ehe sfudentsm class ‘activities and inviting local resource.
- ‘ .\ " .
(b) provide sufficient original documents and narrative

to give the student an understanding of.the historical event
during the period described.

(c) include questions for the student,'research.ﬁopicé "

and discussion topics where necessary within each upit.

(@) . proQide iliusgratiéhs, mapé'and"graphs to explain
‘the \«}ri.t,t‘en c’oﬁte'nt, |
(e) decrease the emphésis.ﬁpon'the politiéal.histgry-
and increase the ,social and economic histbry of the nation.
- (f) include objectives for each unit stated in behavioral
terms. - S | “ol’ |
| (g)- present'prlmary sourées will be pfesented 51mu1taneously
_alon951de the narrative in each unit in order to develop 1nterest
1n?the events of the past and to indicate how hlstory is open &

F : “wh .
to mahy different'. 1nterpretat10ns.‘ h

{h) provide a list . of readlngs and_a?seﬁecﬁed bibliaéraphy
at the c;nclusion 6f each unit. . T . -

(1) prévide guestions for éhe étﬁdenté.aﬁd exercises
for the students that permit all levels, of cognltlve and

affectlve 1nvolvement and,-

{3) 'empha51ze the hlstorlcal events that ccurred in

./
hd N . - \ . . . *
S~

' . . \
v - s . .
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Newfoundland and Canada during this period in the history

of the nation. &

The development of the two units for this 1nternsh1p ‘

'report may be divided into flve phases. The first phase

. . » , , T
occurring between September, 1973 and April, 1974 consisted

‘of : - o ﬂ S R \
. N - e - -

(a) creating a workahle schedule,”

"

(b) ‘creating a,coﬁmOn format to be usid/;n/thé”presen— o
- R | - - | o
tation of the narratiye, original documents, pictures, maps
. a /-‘ - ) . .
and diagrams.\_ g
1 ;\ :
(c) settlng of alms and objectives for the units.

(d) reviewrng current textbooks and literature, news- _
papers, mlcrofllm, photographs, charts, prrvate and pﬁEl;c
correspondence of forwer government off1c1als located 1n-Lhe

\

g the leglslatlve llbrary at

-prov1nc1a1 archlves and v131t1
the Confeﬂeratlon Bu11d1ng f\
o (e) wrltlng, edltl and rewrltlng the contents of the
two'units.V

0lved the preparation of individual copies

The second phase i
‘~f6f each unitxfo the‘teacher and students of each:partrcipating
classroom.)/ hase thrée was the’placement\ofdthe two units into
fonr clasérooms as agpilotnstudy. This phaseéﬁénld reqnire an
ésti?;féd four weeks or the month of May. ’The.fourth phase‘
'conAlsted of the'development %Lma snltable evalpation instrument

. ‘A - 3 ‘(‘ ) .
and its administration to the\part1c1pants; The fifth-and final

'.;ph se'was the interpretation'and‘summation ortthe'results of

\
the\evaluatlon concluding w1th t\e wrlter s recommendatlons
&
for the units developed . \\;
* . . \.

)
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textbook being develop

- T ';Chapter'3 : T N .

DEVELOPMENT OF' UNIT ONE AND UNIT TWO
\ * ) .
Durlng the month of ‘July, 1973, ‘the writer as -

.,y
~e

chalrman of the prov1nc1al soc1a ~studies committee betame *

- @

aware’ that ‘the proposedégrade nlne soc1al studies hlstory S

e \?y the Copp Clark Publlshlng

‘Company ‘had 1ost 1ts prlnc1pal author. The wrlter dlscussed

thls 51tuat10n with-Dr. R. M Anderson, a member of the

prov1nc1al social studies currlculum commlttee. Several days

3

latér Dr. Anderson and Dr. J A, Muir, assistant'professor

of educatlon at Memorlal Unlver51by of Newfoundland suggested

'to the writer that they undertake the task of completlng the

proposed textboqk Afteg several days con81derat10n and the

,suggestlon that’ the writer would be permltted to 'use two i

unlts as an 1nternsh1p progect to complete the requ1rements
el

for the degree of Master of Educatlon the wrlter agreed w1th

A

the_dec151on to undertake the task. .

. ; . L E
A meeting'was arranged betWeen the proposed co—authors,

the Edltor-ln Chief of Copp Clark Publlshlng Company and the

prov1nc1al soc1al studles consultant at Sackv1lle New Brunsw1ck

during ‘the Progect Atlantlc Canada meetlng in August. At thlS

meetlng the past attempts to develop the proposed textbook

were rev1ewed and the ablllty of the new wr1t1ng team was

_questioned. To solve the problem of 1nexper1enced authors

‘the publisher asked for unit gneﬁto be.presented for review

o

by the editors prior to.any formal agreements, 'It was under-

stood that a formal agreement would be offered following a-

L)

v 13 -
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satisfactory coﬁpletibn of the first unit. The publis:her‘%""”;““’“”—.—_"~
further agreed to provide all the naterials which”had been o
.'collected up to this point by the company and also the use
of the company s extensive photograph collectlon.

- ,';‘ .: ; = Upon returnlng to the provrnce the co-authors net , ~(L
?arly in the month of September.' Their first task was-to
review the 51td\t10n as it exlsted obtaln copies of the"
~gu;de11nes set~forthfby the prov;nc1al social studies
-committee; and decide upon how they Qished to.undertake

;Lthe tajslg.'~ The guidelinee»eet forth by_the provincial‘ |

. eocialustudiee comnittee are found in’Appendir B. '

- " A ' Ae.the‘wrlter of thls paper was a fuli time teacher

l‘iat a c1ty hlgh,school a flex1b1e work schedule had to be.

‘Ioarranged Consequently{ the wrlter of thlS paper assumed

respon51b111ty for- (a) the Newfoundland and Labrador content
throughout the proposed textbook (b)=the sectlon upon I-"-L
government~1n unit two‘and (c) the respon51b111ty of rev1ewrng
unlt one and unlt.two for edltlng and rev151on. The wrlter‘
upon completlng the 1n1t1a1 rev151on of the two un1ts~

Jo :h j '(a) unit 3ne ln(January and-(b) unit two in February gave ,

thnm to two soc1al studles teachers to rev1ew, to’ cr1t1c1ae

R and suggest changes.' Thls would lead to a thlgd draft whlch

| the wrlter‘intended to place into two school.d;strlcts durlng
April and May.- | ‘ |

'Qufing the month of September the writer began to’ '

V\"

:

review current hlstorlcal textbooks concernlng this. perlod

"inﬂthe history of Newfoundland ahd’ Canada, visit the prov1nc1al

T &ha
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aréhivcs and the libraries located in,St. John'5~t6 review -

newspapers and documents SO that each of the co-authors

would be able to review. the wr1t1ng of the othcr knowledgeably.

I

~xhe” format of the wrltlng was to be of the narrat:ve

P N W

fstyle w1th orlglnal documents included to 111ustrate the key‘

issues. Through the use of these documents the writers were

attemptlng to 111ustrate the fact that hlstory is viewed o

' dlfferently by each 1nd1v1dua1 or cultural group and to

1

illustrate that each author views the same hlstorlcal event,ln
his own perspective based upon his cultural background. Thus,

the students} based upon the materials presentcd ceuld come

?

. to thelr own conc1u51ons concernlng the hlstorlcal events belng

“described. Concerning the style of wrltlng found 1n hlstorlcal

textbooks Hodgetts stated'that:

History is subjective and individual, conditioned

'by the backgroung, the interests, the 1ntellectual
vision of the historian and by the contemporary -
climate of opinion in his society. These factors’
should introduce another kind of controversial
material into any realistic history course.- Confllct

. and opposing viewpoints are an inherent part of .
history, as we have pointed out in the preceding o
paragraphs, but the interpretation of the past by '
different historians and by successive generations

, 1s another essential  element in the study of history.

Maps,'dlagrams and photqgraphs.were 1nc1uded wherever

applicable and at all ti were to- 1llustrate the narratlve

or to clarlfy the 1ssu s* being ‘scussed or descrlbed.

. Student exerc1ses~and activities were divided into

.’,,'

" 12yodgetts,. op. cit., p. 24;

"~

A
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" two categories. (a) Those d051gncd to glve tht4@1udent a.‘,

rev1ew of the materlals prescnted and an Opportunlty to -

compare, contrast and to analyze the hlstorrcal events
being questioned. (b) _Those designed to introdoce current

events, historical sites, guests and ‘simulation games into

the classroom to illustrate and further clarify the historical

‘‘events. These questlons were further designed to attempt to

relate the problems.and.COncerns of today with the evcnts of
ﬁhe,past.' The views of Hodgetts cohceﬁnlmg the 1mportance of
linking the present and the past should be mentioned at this

time. He stated the following:
One of the main purposes in studying'Canadian history,
- according.to all department publications, is "to
promote an understanding of how. the_present has grown
out of the past." History merits consideration
because "contemporary life is the, perennial source of
all problems -which neccessitate and justify the inclusion
of history in the curricula:of the schools." This view-
point does not deny the intrinsic values of hlstory it -
“does not deny - that -the events of the past are unique and .
particular; it does not claim that history repeats itself.
It maintains only that if the world around us has grown
out of the past and not suddenly. appeared out of thin air,

then hlstory to be truly meaningful must be related to the
‘present.

The instrumental.content designed by theéintefn_contained

v

exercises and activities as recommended by Hodgetts. ;Tﬁe writer
de51red to create exer01ses and act1V1t1es that would stlmulate
1

the student to athleve meanlngful creatlve, sen51the, crltlcal

'and vigorous thlnklng cqncernlng the hlstory of hlS natlon.x

‘The student was to be actively involved in a conSLderatron:qf

<

- 13Hodgetts, o;. cit., p..22. =~ . : o

P
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.nia nation's*nrob}ems} past and present; and those\of his
"forefatners,_tnqs\facrlitating the student‘s desire to learn.
. The enercises‘and‘aotivities would be designed as open-ended,
‘that is, they WQuld require -the student to use his intellectdal
fab%lities as best‘ne could and to express hrs-attitudes and
K feelings toward the issues facing-the nation. .
Dﬁriﬁ% the'Second meeting in.éeptember the major aims’
‘were agreed upon for the proposed textbook and 1n partlcular
the objectlves for unlt Oone were set. The objectlves of unlt
- one would be: " .
L (a) to-introdnce the textbook with a describtionvof
events in Canada today. ) | : - .H‘ .

~

(b)' to descr;be llfe in'British North America between

1800 AQ? 1860.

(c) to 1ntroduce the.student to the major'perSOnalitres .
and lssues of the perlod , ‘ - .
(d) to set the stage for the opening of the,weStfl
_(e)- to set the stage for the confederation of the
Brltlsh North Amerlcan colonles. '
(f) - to 1ndlcate Newfoundland's maritime outlook and
lack_oflde51re to enter the confederation scheme.
It was further decided that behavioral objectives

~were tob be written for each unit. ' This would permit both

the teacher and student toidecide upon the goals he or She—- o

';1ntends to reach at. the completlon of the. unlt. Furthermore

it would permlt the teacher to select procedures, content

and methods that are relevant to the ob]ectlves stated to
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tb evaluntc the stndentquscd:upon thc;objéctiycs. Mager recom-
mended the abcv@ approachA. In nis words,‘?an instrnctor nill
functlon in a fog of hls own maklng until he knows what he
wants his studcnts to be able to do at the end of thc
1nstructlon."]j4 |
Thc;wfitcr continued to fescarch:and review the
litc;aturc/6f this perioa and in particular-the literature -
COnccrning‘the hictofy of Newtoundland between 1800 and 1860,
Thc remaining mcetlngs durlng September were routine
in that the wrlttcn material produced by each co -author was
'.rev1ewcd by each othcr partxcxpant so as to chec¢k upon ‘the
wrltlngvstyle, content, formgt, exercises and actlvltles.‘
This prccedure helngd develop consistent writing among the?h'
three pafticipantsfénd any qucctipnable'areas of writing
were cnecked upon imﬁediateiy. Similarly suggestions és:to
where.various'piecés of information'could be obtained, éhd
' materialé pértaining to another section located by éach partic-
ipant‘was interchangea. Thus fctmative evaluétion_of the
units occurréé frcm'the.beginning. ‘_ ) LT

The first draft of unit. one entitled Pre-Confederation

was'.prepared in thrce sections. It was collated during the
 weekend of October 51xth and seventh .This produced the
flrst ccmplete draft ‘of the unlt Due to the fact that the

publlsher des;red to evaluate the materials the manuscript

’ "14Mager, op. cit., p. 2.

‘£z
Q F.}
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was. forwarded w1thout further rev151on ApprOleately two

weeks later the publlsher, through the edltor, app01nted

to co- ordinate - the development of the textbook rep/aed In i
<o summary«the comments were: ) "

(al that ‘the narrat1ve appeared to be of a SU1tablc

- readlng level though the breaking of chronology mlght be,

- G«

confusing to students e o
(b) that the organlzatlon of the narratlvo nceded to

“be tightencd and more comparlson between the colonles ‘should .

3
A}

‘be included. . S . ; ~

(c). that the narratlve should stand by itself; 1t should

,provide a conc1se summary of the ‘major hlstorlcal 51tuat10n

w

that the studcnts must possess.
(d) that the publishing company de51red the co—authors

to agree to complete the proposed textbook.
: Thls'led to a meeting with the editor and a generaf7
. revision of the unit.' Each writer.reworked his original
section‘hased upon. the comments received from the'oubllsher.
"The writer reviewed the Newfoundland section and undertook
a revision of its contents. The sections were’ exchanged
follow1ng thls rev151on, among the co- authors This led.tov
mlnor changes and_suggestlons of areas that neededhclarifi~"
cation in the unit. .Following this each.section was reworked‘-'

for the third time. This was completed by the middle of =

~~  December and combined as a second,draft of. unit one. . Eachw

of the co-authors agaln reviewed the unit suggestlng changes

-

‘and revxslons resultlng in a ﬁlnal second draft early in January,

S —

a3 e
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I Durlng February the second draft of ‘'unit one was © - \

taken by the writer: and glven to’ two teachers of social

o 6 N . . » 1Y
5. .

studles at the junlor hlgh school level The wrlter

.requested that these teachers rev1ew the unlt That is)’
J\the unit, the

to comment Upon the stated objectlves fo

level of wrltlng, use of orlglnal documents, narrat1ve,~

,maps, dlagrams, the practlcablllty of exe$c1ses and act1v1t1es
.:

and the general impression of the presentatlon technlque.
~The;wr;ter 1nformed the rev;ewers that any suggestions or -

"criticisms would be acted upon.[

, - After rece1v1ng thepcomments from the two teacher

JPEVP

reviewers, the wrlter began a rev1slon of the entlge_unlt.
All criticisms were considered and any suggestions for
LR

1mprovement glven -by the rev1ewers were . 1ncorporated by

the wr1ter of this paper. The thlrd draft was completed

g

S s '“\““1n late March and was con51dered ready for a pllOt study.
-+ . .- The outllne can be'seen,ln Appendlx-c. ‘It was submltted

to the publlsher for his analy51s and approval.

Teaching upon a full time ba51s limited the
act1v1t1es of" the writer during the perlod between September

-and December of 1973 to part time research and wr1t1ng TO

o
)

complete unit one ‘the wrlter estimates’ that f1ve hours per
> .
week were spent’ rev1ew1ng newspapers, prlvate and publlc
I'correspondence, government documents and off1c1al papers
; ,‘located in the prov;nc1a1 archlves.' Another four hours-perf‘
,iweek were spent rev1ew1ng mlcrofllm and newspapers at: the

_'Un1¢er51ty lerary.. Twenty-three hlstorlcal textbooks and

Id
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‘novels were, rev1ewed duqlng th1s four month perlod as well

.charts requlred approx1mate1y another twenty heurs.

.an 0pportun1ty for the student to demonstrate the ach9s1tlon ;‘;h

v ' A -

4)-'"
——

G
'

as the dally newspapers and magazrnes The narratlve for

'
- s °

‘the unlt was composed over a elght week. perlod amountlng to
approxlmately flfty hours. The 1nclu51on of newspaper o

u»L

L] 'V)

"clipplngs, selectlon of photOgraphs, de51gn1ng of maps andw‘

” . h

1
1

A moxe difficult _task was -the de51gn1nglof ;

exercises and activities.. The writer de51red to prov1de

Fa N

'of values and 1ndependent Judgements as well as the recall of

: de51gn1ng these exercises and act1v1t1es.. c R *5 L

. restructurlng those areas that the revrewers;felt needed

-

jactual 1nformat10n. An éstlmated twenty hours was . spent

Follow1ng the ana1y51s*of the un1t by the two rev1ewfrs'

the wrlter spent an estlmated fourteen hours ana1y21ng and

0
-

revision.. Ce . T G - q

The preparatlon of the second un;t entltled

Confederatlon was begun-in February. Inltlally the un1t o -

“
-

began with one; author completely respon31ble for the entlre
. o .
unit. However, follow1nd several meetlngs to outllne the key

issues and themes of ﬂﬂe textbook it became apparent that'

-

[<]

the concept of" government should be con51dered much earller

in the textbook.~ Consequently a sectlon that the writer was kS
N

vprepar;ng upon government and how‘lt.functlons was moved\to

unit two. Thls meant that the description of government had’

to relate to the past yet descrlbe the present system of

L)

% government in Canada, The writer proposed to relatefthe,past

\

&L
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o to the present through the use of the Brltlsh North Amerlca

- Act as a startlng p01nt fOr the descrlptlon of government.-;'
g} o nh As thls was the second unlt to be prepared the
f’wrltlng procedure,\format, style,‘exerc1ses and act1v1t1es,.
. }‘;f »structure, 1nc1u51on of charts and dlagramé hbd been dec1ded ?
ﬁ“z'éf upon, durlng tHe early developmental stages of. &hlt .one. |

: ": . . _J-az-t E .
. ; Another factor whlch was of con51derab1e 1mporkance was that'
: :

!

“7“f5 ﬂé@k“ the wrlter had returned to Unlver51ty as a fulL tlme graduate
% '

TR student. Therefore a. closer wrltlng relatlonshlp with the

two other co—authors at the Unlvemsgﬂy’wa‘hposs1ble.

LA

\
The ma]or alms for thls unlt were decldéd upon’ durlng

n

L - ’ ! ~ w‘k
B - the second meetlng of the co-authors 1n February. These alms‘f
- 9‘ ." .' T . ' , . . ' Voo ¢ i 1‘ ' ‘f .
4L " were: - oL e S
SR R “’A ‘(a)- to 1llustrate the co7federatlon debates through

the use of orlglnai documents. ‘
. . ".

_ (b) to'lntroduce “the majot concerns -of each colony .
- a ; ) L [ ' o

,1n Brltlsh North Amerlca.

ot

T _-‘_ (c) to 1nd1cate Newfoundland's pOSltlon durlng thls"

perlod,
(d) tofintroduCe‘the various levéls of gbvernment®in

..
*

) Canada.

‘-( ). to lntroduce .the varlous levels of the Judlc1?ry
" ¢t l ' . - ) B iy
. . " in Canada. U . - . : o ,

- 1 . Ny .

1 ,

. B . . b
P E ..

(f) - to 1nvolve students in an actlve role ln the’
S clasggpom. ,

Spec1f1cally the writer became respon51b1e for statlng the

P objectlves relatlng to the sectlon of the un1t<é5£:Zrn1ng

o o " . 3 . -
. . .‘ . . N 4 .
h _ Lo, o o . . .
1 . - L
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. the government of,the;nation‘then{and now.\ The objectives_'

,-. designed by.the writer are 1istéd_in Appendix . D ofﬂthis S

3

1report}'

'was more 1ei$urel§ The writer of thls paper ulslted the ’

The wrlter found the task of deVeloping'the Section

-ﬂ‘“ e

ol

concernlng government in unlt two to: be less Of a research
task and more of a, collatlng task Thls may be attrlbuted -~

"-4-to two factors: (a) the experlence galned by the wrlter in

developlng the 1n1t1al unlt and (b) the experlence gaaned
whlle teachlng at the junlor high: school level u51ng the
materlals gathered by the wrlter to 1llustrate thls tOplC.

There were no publlsher deadllnes to be met concerning

this unlt;thereforetthe tasinof,research, collating and wrltlng

leglslatlve llbraryof the prov1nce, the Speaker o@ the House

.of Assembly, the Member of Parllament for—St John s East and

@ ]

' West,- the .archives, and university llbnary, As well "as’

Anto four divisions:

~

‘.reviewing current newspapers and magazines from across_the— -

‘nation seeking materials upon this topic.

The format adopted for unit two was to vary. The,
first sectlon was to con51st prlmarlly of or1g1nal documents

<

and charts. The wrlters felt that thls approach would allow

4

each student to analyze the materlals presentéd and draw

his own conclu51ons concernlng the subject belng descrlbed

. The sectlon for "which ‘the writer- was responsible was divided

L4

(a) Federal

- . - , . '. T PR
LI P// o o : B -
;4b)  sProvincial - : Nt ~

o



- (e) Municibal‘
(d) © Judiciary - - . . .

The Federal levelrof_governmentNWas dealt with in a

great amount of detall The writer desired'to present'basiC‘
knowledge of the. worklng of this level of government, the

;var10us~componentsAof the federal:government and 1ts ]urls—'

>

‘diction or role within the nation. - Thus such tOplCS as the-
. : Q

Governor—General ‘the Senate, the House of Commons, the

\
~

_-Cablnet or Executlve, the Member of Parllament the -role of .
.the Opp051t10n, votlng, majorlty versus mlnorlty government

“and the role of political parties were d;ecussedt

s

‘Similarly the description.of the Provincial level

of-government mas dealt with in detail. Thevauthority of

_ithe prOV1ncma1 government ‘was clearly establrshed as were the

functlons of’ thlS level of government as outllned 1n the “

3

British North America Act.” The role of. the Liéutenant-
GOVernor, the‘Premier, Deéartments.of Government the Memberv
of the” House of Assembly and a typ1ca1 session of the House

h of Assembly was rev1ewed.' ‘The empha51s was upon Newfoundland

and Labrador and the government of the province was used as . -
.a model. " This is a major congideration because as.the writer

conducted a review of historical tektbooks'(sée'AppendixC and L)
. ‘ »

it was discovered that‘fem, if. any, textbooks contained a

L1

descrlptlon of the government of Newfoundland and Labrador.

]

Due to“the~nature of Municipal government “in Newfound-

-land and Labrador only a brief review was presented. The:

writer suggested in a History Around You activity that the'
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‘class invite a municipal official (it the sehooi'is located
in a munlclpallty) into the classroom to dlSCUSS how this’
level'ofsgovernment is elected, obtains its revenue and
governs the town or city.

The final section concerned the Judiciar& of the
" nation and the prov1nce This sectlon is cons1dered to be
[extremely 1mportant by the writer because of the 1gnotence
indicatéd bY.the student pOpulatlon ot,the,provlnce toward
the courts and theit functions. IAil“ieyels of the court
'were described and the provincial courts of Newfoundland
" and Labrador were cited as exempies; To conclude this
section an actual court caSelwas,preéented in detail outlining
the proeesses cerried out within tne courts.

L Student'activit;es.ané exereises were broken into two
categories as in unit .one. That.is:

(e) those designed to give the student a review of.
the'materials presented and énlbpportunity to compafe,
c0ntrast;and’td analyze. the historical.eVents being questioned.

;(b) and those de51gned to introduce current events,
hlstorlcal 51tes, guests and 51mu1atlon games 1nto the
classroom .to 111ustrate and further clarlfy the hlstorlcal

events. .

The v1ews of Hodgetts concerning -the de51gn of exercises and

activities should be mentioned at this tlme. He stated the

following: |
to weigh and evaluate evidence; .to form opinions -based
on facts arid knowledge; to develop habits of crlthal
independent thinking; te read with discrimination; to
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analyze and interpret many forms of. communication;

to avoid.being over-influecnced by~the‘mass media- and
ready ¢ idcas; to express ideas in clear, hard
terminology in both' oral and written form. There is

a gencral agreement also that these skills are essential
‘for effective democratic c1t17ensh1p and that they do
not auvtomatically come from the materials of 1nstruct10n
but. must be nourished by dellberate proccdurcs.

The 1nstrumenta1 content designed by the 1mtern contalned

“‘7’\ "
excrc1ses-and act1v1t1es of the types sugqested by Hodgdfte.

'¢n

The flrst draft of the unit was completed in apprUkl—

. mately five weeks. Thus durlng ‘the first Week of March the

procedure of unlt one was 1nvoked. The writer gave his

section to’ the other co- authors for review. 'As only one

of the other two co-authors was 1nvolved,1n the preparation

°

of this unit.there was less time lost in reviewing the other

,writers' written materials. Upon. receiving the secction back

a revision was undertakenﬂ.EAt this point it is‘interesting

'to'point’out that the quélity of-Qriting had improved

oohsiderebly over that which was presented for the_first
draft of qnit"one and eonseqﬁently.there wasﬁleés“revision
reduired. Following the second revision the'materials were
again collated and reviewed. Durlng the first week of Aprll

A
the wrlten/presented the section of ‘the unlt concernlng

‘government to several‘teachers regquesting their oplnlons

upon the contents, writing style, format, exercises ‘and

activities of the unit. Upon receiVnng this feedback from

the rev1ewers the wrlter reworked the sectlon upon govern-

ment. The unlt was agaln collated- and now con51dered ready

for a p110t study to begin during the‘month of May.

r lsHodgetts; op. cit., p. 67.
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Siﬁu]taﬁeously the unit was sent to the publisher for their
editorial evaluation.” The outiine can be scen in Appendix D.

| During thc‘pefiod between Januapy.and Ap;iiitpc writer
spéht dpproximatcly two and a half days or'apﬁroxjmately '
twenty to twehty—fiQe hour;.pcr week rcécafchiné,'writing,
éditing and'reﬁriting.of the materials fouﬁa_ih tﬁcitwo‘units.

During Ehé,first week of April the developer wrote.
.the Avalon Conéplidated School Board and~th§~Bay Sﬁ, Geo:be.
School Board reducsting perﬁiSsioﬁ-to pilot a.unit'in two
. élassrooms of the séhoolrdistrict. THesec two parfigdlai
school districts were chosen by the wfite? for the pilot of’
.the two units because' they provided: 3

(aY. an urban and rural contrast.

(b) schools with varying, degrees of faéilities.r

(c)” an indiéation that they desired to éiiot and ..
B evaluate the devecloped unit. )

As the developer desired ;'ranébm selection of'
feacheré and students thére was no effort to suééest any
particular.téachers, school or achievement 1evél of the
grade nine classroom. fhe writer indicated ﬁe would .meet

with the teachers assiéned to the pildt study for a brief
inservice training period and a review of the pérticuigr o b
unit assigned. The letter of inquiry may be seem in Appendix E.
‘A positive reply was received from each school distfiqe- 

from -whom the writer had requested permission_éo pilot a unit.

‘The Avalon ‘Consolidated- School Board through M;..H.'Peddle, '
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‘. the Dlrector of Secondary SChools, returned their reply by

“mall and the Bay St. George School Board replled through a-

' personal‘phone call from Mr. D. Hounsell, the- Board” Super-

visor. The'lctter'of reply may:be seen in Appendix F}

. The Ayalon Consolrdated School Board granted
perm1351on for Mr., Edgar Mudge of Bishop Abraham Junlor
,ngh School and Mr. Harvey Hodder of‘Morsz Acadcmy to
part1c1pate. Both of the teaehers were contacted by the
writer and a meetiné was arranged with each during the:
week of Aprll fifteenth to Aprll twentleth
Y The Bay St George school Board granted perm1551onu:‘
-for.Mr. Edward Penney of the Integrated ngh School in
Stephenv111e and Mr. Gcorge Coffin of Roblnsons to part1c1-
pate. These teachers were contacted through the Superv1sor,
ﬁr‘ D.. Hounsell and a meeting was arranged'for the twenty-:
s1xth of Aprll at Stephenv111e Integrated ngh School.

Durlng the period between April flfteenth and
April twentleth the wrlternundertook to reproduce seventy

copies of each unit. This was undertaken to ensure as

" near normal as p0551b1e treatment of the materials. The

¢:&'J

wrlter prepared a master copy of each unlt for the part1c1pat1ng

teacher and a dltto COpy for each student. *Fhe teacher s

copy consisted of"a'xerox reprint of -the unit:plus

'additionallreprints of key pages{ diagrams, ddcuments, and

photographs to’ be placed around the classroom to lllustrate
and draw empha51s upon these toplcs. These addltlonal pages"
were necess1t§ted by . the fact that the students d1tto

copies were in several places of 1nfer10r qnallty. Each
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'teaoher.wes also provided Qith.a dittoioopy~of‘either unit
4one'or two depending upon' which unit they\were'piloting.'

. . Eaeh participatidg student was provided with a
,ditto:copy of the<particu1ar onit being piloted in his orf}
ﬁér classroom. These oopies were reproduced from a soirit
duplicator thus several pages were of Low qqélity'andy'
pﬁotographs were reproduced.pooriy; ’To overcome;thiezproblem
the writer provided the teachers with extra xerox copies
of these pages.to place around the classroom. Prqviding a
copy of the unit to eqch‘participating‘student‘permittedxaj
~more flexible situation for_the teacher bedauee the‘students
had the materials to stqdy at home,lexercisgk'and activities
did not ﬁate to be reproduced,and‘durrng‘the‘class period
the teacﬁer did not~heve tobhand out reproduced ¢opies of
illustrations. This,technique<of pilotiﬁé d uqit'is‘also'a;

procedure used by the’ Departmént of Education in evaluating
new materials. C ’ " _ -

Upon receipt of approval to-pilot thelunits from
-:the two school boards, ‘the wrlter met with the part1c1pat1ng
,teachers. Tﬁe purpose of these meetlngs was:
‘(a) to outllne the background of. each unit.
(b) to indicate the_hmiter‘s purpose for:pilbting
the udit& A
o .(E) Ito’introduce;the materials. -
“ 'kd) to discuss‘possible'teaching approecheé,
ke) to eugééet.approxihate iength.of timefrequired
td teach the unit." "’ L jf:‘“ i |

1

(£) ¢to glve each teacher a c0py of the unit and a’

c?py for each student in ‘the classroom. S e \
e
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participating teacher 1ntended to uie the mater
The partlclpatlng teachers a551gned by the Avalon

Consolldated School Board were met 1nd.1v1dually at their
schools. - Both of these meetings covered the p01nts -(.a) to
-(h) llsted above. At both meetirigls the writer further‘. |
offered any a551stance that the partlc.lpatlng teacher. felt
.was requlred. The writer desued to keep the 1nstruct10ns
to each participating teacher brief in an attempt to _creat‘e-'
the sitn'ation that often’ exis‘ts when new maEeriais are
1ntroduced into .the currlculum by the Department of Education.
The’ part1c1pat1ng teachers were ‘given the background to the
AprOposed textbook and particularly the unit -to be plloted. ‘ )
‘ o . A review of ‘the unit was conducted and the wr_lter suggested
a four weeg{ teaching. oeriod based 'upon. thre‘e ﬁeriods per .
. week. The approach to teaching . the unit was left to the
| discretion of the'teacher but the write”r suggested that an
mqulry approacrr would yleld the desired outcomes. Sufficient ,
- 'coples were given to each teacher ‘for the partlclpatlng
Aclasses and the wrlter answered all the questlons posed by
. the co—operatlng teacher. ¢ At the conclusion of both meetings
- the writer indicated ‘that the participating teacher and class
would be ask'ed to cornplete a questi_on'naivre based upon lthe
unit piloted at the conclheion, of. the four week .peribd.'" -
| S‘imilarly'a meet'iﬁ-g",was arranged in’\Ste‘phenville by
i : Cy . .

} . .'.l»‘
Y ) ' 4



ehefDistfiet SuperVieor of tﬁé Bay St. George Schdol'Boord.
between the'wrifer.eﬁd’ehc.participa;ing tecachers. The
— .mee£ing'wae arranged for Aoril twenty—sixfh at the Integrated
ﬁigh School in Stephenville. Again’the writer outlined the{‘
backglound of the proposecd textbook and. partlcularly the
‘uni't to be prov1ded A review of the unlt was conducted
and the writer suggected a four week teaching perlod based
upon-threc}pcrlods_per,week. The teaohlng approach was left"
to the discretion of tﬁo participating teachef and sufficient
coples for each sLudcnt. were dlstrlbuted Siinilarly 'the
writer pointed out "that each participating teacher and
student:would be asked to complete a questionnaire at the
completion of the unit. |
Durlng the period in whlch the two units were
belng tested in ‘the- classrooo the writer sought a suitable
formative evaluationvinstrunmnt which would provide teacher
feedback concerning: .
(a)'-eontent of "the" unlt
(b) teaching approach used.
(c). stﬁdemt background.
(d) suitability of exercises and activities.
" (e) general comments of £eécher.conceroing'the
materiele and obﬁectives; i
Simiiérly a student eQaiuatioh instruﬁent was soﬁght to
providée feedback concerning: o : . é
(a)'.cohtent of the unit.

(b) clarity of exercises and.ectivities.
R & . n .

A
-
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(c) -_interest level of the unit.
(d) .pre'sentation of the material.

In. conneotion with curriculum improvement Scriven .
) .pointed out that,formatiye evaluation involues the coll‘ectior_x
of appropriate evidence during the constructi'on-and 'trying
out of a new curriculufn in such a ‘way that revisions of ".the
curriculum can be based on this .’evide'noce.16
Formative evaluatihon was'\ further clarified by
- Carswell as "the feedback of informa’ti‘on about the product

?

‘ J.nto the deve10pmental process to improve the ultimate cllmate

ver51on of that product. “_ Carswell extends the idea of

f,ot'matl-ve evaluation to include: " "dnformatﬁon thch may -

be used to'make decisions about the cﬁénges in the format of.

projects or of" pr.oc‘edﬁres' used to develop v\ma‘terials."“l?‘

Weisﬂslg'suggested that this 'data fox formative eval'uation_

~ could be collected by questlonnalre or 1nterv1ew.
Consequently, the developer de51gned a formative

’evaluati‘on questionnalre for both the part1c1pat1ng

. teacher: and students based upon the guldellnes set forth by

I

M. Frances Kleln, and Loulse L. ‘Tyler in Curriculum Boon or

@’ ~

: 165crivm Michael. "The Methodology of Evaluation"
in' AERA Monograph Series on Curriculum Evaluatlon. Chicago:
Rand . McNaIly and Co., 1967, p. 43.

-

: 17Carswell, Ronald J. B. -~"Canada Studies Evaluation
Proposal.” October, 1972, p. 6. :
18

~ T "Weiss, Joel, 'Jack Edwards and Olga Dimitri, Formativeé
Curriculum Evaluation, Department of Curriculum and The .Educa-
.tional Evaluation Centre, Ontario Instltute for Studies in
Educatlon, p.. 3. -.

¥
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Bane"' and Dana G. Kurfman in “Ch0051ng and Evaluation New.

Soc1a1 Studles Materlals" These guldellnes were followed

because they prOV1ded the example of feedback desn:ed by the‘
,1ntern upon which to base future changes: of the content of
the two unlts. The questlonnalres designed by the writer ‘
'may be seen in Appendlces G and H. The questionnaire also
‘1ncorporated the major pm.nts covered by the evaluation

1nstrument~adm1nlstered by the~prov1nc1al Department of

-

" Education when evaluating their pilot studies. The

‘evaluation instrument®*used by the Department of Education ‘

A

. may be .seen in Appendix I.- - o N
\ " The questionnaire was des‘i_gne‘d to reFort upon the

appropriateness of two specific units used by the writer in

the pllot study. _ The Questionnaires' wer’e pi:esented "to

several teachers and .two- members of the writer's adV1sory

committée to ascertain :Lts coritent valldlty. The teachersA

and the 1ntern~s adv:Lsory committee agreed that the question—
naires were valid for the purposes of this study. N
Following the four week period' allotted for . the

pllOt study of the units by the part1c1pat1ng teachers and '

¢

:students the wrlter agaln contacted the teachers. Those
teachers located in the St. ‘John s area.were contacte_dq‘by

telephone and a meeting was arranged. At .this meeting the

-

writer -brought the evaluation instruments for both teacher

“and students. The writer offered.to .administer the question-

-

naire and did admlnlster it ;at Bishop Abraham School.- At

-

Morris Acadehy the teacher w1shed to administer the questlon—
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naire thus the questionnaires were left and the writer ) S
7+ . collécted them a few days later. . - : o i
v . 8 ) The teachers participating in the. pilot study at -
® a7 . . ., - [ ' .
Stephenville Integrated High School and Robinsons were
contacted by registe:éd mail. The writer advised the L .
o ‘ ' . o .
: . . : . T AR . N [ {
teachers to administer the questionnaire and return the .
o ° N i o : : ) T ' - , .
completed copi}as by ireturn registered mail. If they encountered .
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Chapter 4 ‘

-1

EVALUATION OF UNITS PILOTED

-3

In the schools of Newfoundland and Labrador when

pilot programs have been evaluated the usual technique has

been to adm1nlster an evaluatlon questlonnalre to the teachers

conductlng the pllOt study after a period of exposure to the
‘new materlals.

i

Tgls technlque of postponlng evaluatlon *untll
after the pllot has been conducted ‘with no’ :ultent to revise

« ?%"’e;

1s referred to as summatlve evaluatlon.

x

Sununatlve evalua— ‘
tlon does not allow for systematlc evaluatlon of the materlals

durlng the perlod of development, referred to as formative

-

evaluatlon, in the process of curriculum development:’

3

také: e&d-

back during the initial writing period in defermining the
* . . t/

Therefore summative evaluation camnnot take: advantage of £
st-rengths and weaknesses o.f the materlal d.eveloped.

Y
™

=

14 Yy .
W)
Desnrlng to :merove the technlque of 1mplement1ng T

\

new E‘rograms into the schools of. Newfoundland and Labrador,
the writer has adopted the pr1nc1p1e of formatlve evaluation.
Upon completlon of ‘the suggested four week pllOt perlod

% .
each part1c1pat1ng teacher was requested to cornplete an

: be ~based.

evaluatlon questlonnalre de51gned by the wrlter to prov:.de
1nformation upon which further reV151ons of the. unlt would

Slmllarly each student in the pllot study was
requested to complete a. questionnaire.

Based upon the |
results of the questlonnalres the writer has determlned .1n

what respects the units were effectlve and in what respects

35
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Roblnsons.

Jhad taught for a perlod of ten years and had accumulated

o N ‘ ) .
they needed improvemeént. S : . ..

PRE-CONFEDERATIOM'

- Unit one, Pre- Confederatlon, was Rlaced 1nto two -

<t L

"classrooms of the Bay St. George Sahool Board.; B?llow1ng IR

. ’”
o 'S

the selectlon and recommendatlon of Mr.: D. Hounsell the-

School Board Superv1sor, the writer placed the unlt 1n .oné

classroom at the Integrated ngh ‘School 1h StephenV1lle

e '

'and in one classroom at.E..A. Butler Memor1a1 School 1n

Ky
[

'

The teacher recommended at the Integrated ngh School

. ] .
in Stephéﬂyllle possessed two undergraduate degrees, a e o

.Bachelor of Arts and a ‘Bachelor. of Arts- (in Educatlon),

- from Memorlal Unlverslty of Newfoundland. He held;a.grade

l N .
five teaching"certificate‘from the Department of Education
M .

‘,and/had taught for a perlod of twelve years. The teacher

had accumulated thlrteen hlstory courses ‘to hlS credit as ‘

an undergraduate student at Unlver51ty and had served on - .

¥ °

the prov1n01a1 soc1al studles commlttee for a one year perlod.

: The teacher recommended at the E. A. Butler Memorlal

= ' A [ 4

'} School in Roblnsons possessed two undergraduate degrees, a

Bachelor of Arts and a Bachelor of-Arts_(;n Educatlon), from4

T - v -

MemorialﬁUniversity of Newfoundland. oHeihéld'a'gnade six

teachlng certlflcate from the Department of Educatlon He

«

twenty semester hlstory courses to his credltr B . T
q.t]

- The students chosen by the partaclpatlng teachers

o
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.were a homogeneous group, that ig,-at" the Integrated ngh

School in Stephenv1lle e1ghty percent (80%) of the students :

'.were of low average 1ntelllgence. As the teacher p01nted

,nlne classes.

" .
"N

%
X
o
. b
Yo J
. P

~

‘out, 1n hlS report "1t is the lowest of our ‘three grade

A}

The students readlng level was recorded

’;—.

19

at the grade seven p01nt nine level (7 9). Thelr chronological

~

T~

. a

p01nted out on hls questlonnalre ‘they were "qulte a mixed.

group About twenty five percent (25%) may be con51dered

n20

under achlevers. And the class used for.the pllot study

»

con51sted of.both grade nine- an? grade ten students. In
fact, more ‘than fifty percent (50%) of the class- was in the'

grade ten program af the school. The 1nte111gence‘1eve1 of

-
-

the’ class ranged ‘from a low of elghty (80) to a high of one -

‘hundred and ten (110) The students readlng level covered

a
)

?he chronologlcal age of the students was from fourteen (14)

"to seventeen (17)
N

The students at ‘both- part1c1pat1ng schools were a

diversif;ed group. LAt E. A Butler Memorlal School the

‘ -students ¢ould be classified asirural st%dents._' nd. those -

.
P ]

?

. 19Edward Penney, Teacherxr Questlonnalre, June 3, 1974

20

¢

: The/étudents selected at. E. A. Butler Memorial School .

were 1n the general or non—unlverslty stream. As the teacher

_a’ w1de range from that of grade seven (7) to grade twelve (12)

George Coffln, Teacher Questlonnalre, June 10 1974.

&



4

\<} 38

students  at the Integrated Higﬁ'School in—SLephenville were

" bussed. from several small communities thus giving 'a rural

and‘urban~background.
- 'Consequently‘the unit was piloted under varied -

Circumstances in these two schools. . Many students who were

of’ below average ability were presented %itp a .new approach

A%}

\

to the 1earning of history The use of narration,;document-"*‘

ation, maps, photographs, exercises and activities as a

‘complete whole. -It 1S interesting to pOint out that at

o

E. A. Butler Memorial School the teachér reported an increase

-in student partiCipation in classroom actiVities during the

.reported no change in-student participation.

pilot‘study_period." However, in Stephenville the teacher

‘
-

. i r :
Upon reviewing the student questionnaire the writer

discovered that eighty;seven‘percent 187%) of the students
replied that they enjoyed working with the.materials and only '

thirteen percent (13%).replied negatively- Typically the

“students who indicated that they enjoyed working with the,

‘unit stated “this material seems more important to me as - a

:Canadian because it is still gOing on in Newfoundland and it

(L

is ‘not about wars and heroes"zl.or,'"because you took part‘

S w22

in getting.articles. Another student at E. A. Butler

Memorial. School replied "yes, because I have found more

things out about my own prov1nce and it madeé Newfoundland )
seem much.more important than any other isto did."23 ' v

t

21, 22’.23Students, Student Questionnaire, June 3, %974.°
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Among the negatlve replles to the questlon the following

hemesﬂwere con51stent:' no, because there were times -

_ when there were big wprds that I could not'understand"24 cf}
"no, because I think we should. learn more about the future

'not what happened 100 years ago."2> -

In reply to the guestion whether the documents:énd~

newspaper articles were 1nterest1ng and helpful seventy— .

-

"

three percent (73%) 1nd1cated that the documents were'

"'u-.,_ .

g

interesting and helpful "because the newspaper- artlcles told
about thlngs thatvhappened'ln the’ goyernment and also gave
some idea. of what food prices were.like in the late 1800's -~

n26

and early 1900's. Anothef student suggested‘"they‘geve-'

"27. of those

more background to the'events of hlstory.
.students who 1nd1cated no oplnlon or a negatlve response towards
the use of orlglnal documents there were no explanatlons
" or reasons suggested. |

The studenteuin their duestionnaire, were asked if
they found.the exerciseshand activities integeéting-and/or
fdifficultf' The majority of the-students (épproximeteiy
eighty—fivedpercent (85%) reported thgt they were interestiné.
zﬁut4at the same time a little over fifty percenta(SO%) of
'the etudents indicated.that they found them difficult; As
one of the students replled upon their questlonnalre "the

—

exerc1ses and act1v1t1es were both 1nterest1ng and difficult

24, 25Students, Student Questlonnalre, June 3, 1974.

26"27St'x,1dents,_ op. cit.:
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" that they had and how it is different- from the life today."

O

AR | o 40

because some of the words were difficul#), but the questions
. , N 3 -t

‘heiped.us in gett{ng to know the problems'of the early days"

better.“28

The.main reasdns given by some students for the ‘-
difficulty of the ﬁaterial was they feit.the readinéQieve; Y
was too high espeCialiy with'the‘original documents and
exercises. ( | o

In response to the question comparing the unit being

plloted and the presentatlon of the present textbook elghty

a!‘--‘.

percent (80%) of the students replled that the pllot study
was more 1nterest1ng and twenty percent (20%) 1nd1cated that '

' they did not like the unit. .Characterlstlc of the student

: , » . ‘ . v
comments who said the unit was interesting was the following

statement by a student upon the‘questionnaire "this unit is

more interesting than the textbook used because it was

explained more fully, also, it hit uéon more interesting
. v - - ﬂ -
29 and "yes, because it'gives a clearer picture of the

life in which our ancestors lived and shows the hardships
- .. ¢ - ’ ’

30

\

Qf those, students who replied neéatively there was no overall

theme except a dislike of history in general with no‘specific
oommentsl' | - ”

- ' Seventy percent (70%) of the students 1nd1cated that
they had learnt more about the hlstory of Newfoundland and

Canada through the use of the 1nstrumental content in the

A

2?' 29, 30Students,'gp. cit.’

/4('*
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units éeveloped by the‘wtiterJ 4Twelve pe;cent (12%) indibatea
. that they did not learn, as much. Thehgemaining eighteen ”
percent (18%) gave no opinion'ae their response to this
particular guestion. - : ‘
. VA | -

. Although there were a number of suggestions for;
improving the quality of the unit of history} the majority
of the studentsuthought the unit shoﬁld reﬁafﬂ as it was.
"The suggestlons for 1mproveme;t 1nc1uded- have fewer
. exercises and activities, make - better copies of the unit
‘and reduce number‘of original documents.

’ The over all reaction froﬁ'studeﬂts was that.thiel
mategial should be introduced in the schools of Newfoundiand
‘and Labrador during the hext.school;?ear. .Eiéhtnyive percent
5(85%) said they would-like to have a textbook designed upon
the model of'the piloted unit. fhe remaindet~gave.no ’
opinion or indacated they did not caref,.‘ .(‘..

In the analysis of the téacher qﬁestiognaires the.
wrlter found that both part1c1pat1ng teachers used 1ectures
or a combination of exp051t0ry 1nqu1ry approach 1n the teachlng
of the unit of history. '

At the Stephenville Integrated Hléh School the teacher
adopted a 3eneral 1ecture/approach with time allotted to
permlt students to present brlef papers outllnlng their 1deas
conoernlng representative government, respon51ble.government

and the bibliographies of selected persons they’ studied.

Whereas at E. A. Butler. Mefhorial Sschool the teacher adopted

a combination lecture andiinquiry approach. At both schools lbgﬁﬁ”

'

‘. f. \\\\\\\\;\;;;;‘—.



.teacher well®

‘ majorlty of these'objectlves.“ .

.

42

v.

' five teaching periods of forty minutes each per week were

allotted for history. 1In both «schools the teacher failed to

complete the unit in the suggested four week perlod " Both -

o

part1c1pat1ng teachers recommended a-six week perlod for

unit one because of - the tlmeoused exploring the exercises

'and activities suggested.

. The wrlter did not seek the oplnlon of the part1c1—

patlng students upon this p01nt becayse the schedullng and

'allottlng of subject time is v1ewed as an admlnlstratlve .

problem.

4

The'major emphasis of both the teachex and the -

'student questionnaire was'upon the contents of the unit being

o piloted In response to the.questlon seeklng comment/upon

the objectlves for the unlt the . pllot teachers favoured the‘
idea. "I think’ the objectlves as a whole could serve the .
3l(stated the Stephenv111e Integrated ngh |
School .teacher and the teacher located at the E. A, Butler ,
Memorial School 51m11arly pointed out "that I did meet a- -
32 When questloned if the
un1t met the aim of presentlng the pre Confederatlon perlod

both.part1c1pat1ng teachers indicated that,the unrt had

accomplished this aim.

3;Edward Penney; op. cit, . AN : .
'32George Cdffin, op- cit. -



the documents. - The’ teacher 1ndlcated that

~of these students. The teacher at the T

©in Stephenv1lle reported “that the maf

43

Of particular interest to the writer was the
presentatfon and usefulness of original documents because -

many persons questioned the advisability of using this

approach‘at the grade ninevlevel' Both participating

‘teachers indicated that the: students enjoyeq worklng with
. these documents ‘and would frequently bring newspaper cllpplngs,

- magazine cllpplngs or other documents to class”to supplement,

those ﬁOUnd rn the wrlter s unit. The only problem

encountered were those of the studcnts at StephenV1lle

Integrated High School whose readlng ablllty as below

_, o -

i L]

normal thus preventlng them from gaining fulf efit from .
he m&.

ority of

documents prescnfed were beyond the reading COmprehepsion~ﬂ
R o w7 :

egrated High School

rial-throughout the

33

unit is’ beyond the * grasp of. this 'artlcular group" whereas

1

at E A. Butler Memorial Schéol the teacher 1nd1cated that

_ this was no partlcular.problem. o ; S R

The teachers were asked to compare the pilot unit

&

as compared‘to the present textbook, Canada in One Worldrby‘

L3

Gordon Rothney. ‘Speéifically they were asked to'éompare'

. the substanglve eontent and the teachability of the pilot

materlgl to that of the present textbook However, this ques-

o

tion could not/he answeredabased upon ‘the pllot study because at

- 77( .pf/
pd
StephenVllle Integrated High School the students were not u51ng

the prescrlbed textbook.. .Slmllarly at E. A. Butler Memorial

-

.
o . N

- 33Eaward Penney, op- cit.

-
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the objectives stated or those desired by the .teather.  1In

response to the question "qué the material assist in

was the exercises and activities. Both participating teachers

" 44

School‘épproximately one half of the  class which'participated

“in the pilet stuay,dfd not use the textbook prescribed.

The tqagﬁers,rhOWQver, based upon their past usage’bf the

prescribed textbook and years Of £eachiqg experience,

stated that the unit was far more Suitable ahd‘adaptabie
to a grade nine classroom. In both pilot classrooms the

students' interest in the materials had increased as the

'class progressed over the: four weck period.

All-studenés, according to the teachérs, were

enthusiastic t@wards the beginning. ' However, some of the
i y . .

»

students lost ifheir enthusiasm when they became aware that

the unit involved a fair amount of wqu,

‘Both pérticipating teachérs suggested. that the unit

required additional reference materials necessary to achieve

.':(.

déveloping the students' inquiry skills?" both teachers

indicated that .it did accomplish this ijecfive. " However,

it necessitated the use of outside reference materials.

.. .'Similarly, the pilot teachers felt that a satisfactory

'balance of political economic and social history had been = ..

achieved in this unit.

Another area of the pilot study to be eyaiuatgd

[

* agreed with‘ﬁhe'type of exercises and aétivities found through~"

-

®.

o4
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out the unit, however, they suggested that the lowér academic

"students'found'difficpltyjin grasping the implicétionS'of some

quest10n5.~ The teachers indicated that more‘fdctual questions

should be designed for . the lower academic student but that =
the opinion oriented questions should be malntalned'for the
avegage'ability.studept and the above averaQe student.A'Both
partieipating teachers felt that there was a satisfactoryf
balance between questlons demandlng the use of the cognltlve
"and affectlve skills.

qg ' In summary, betb teachers reéorted that they did not
.obtain any unintended learning eutcomes while teachihg thie
unit. Both part1¢1pat1ng teachers 51gn1f1ed that they would
like to use a textbook based upon this type of material
durlng-the next school year. Similarly both‘part1c1pat1ng'

teachers strohgly‘recommended that the unit be taught using

‘
[

- the 1nqu1ry approach. The pilot teacher at the Integrated l

High~ School in Stephenville stated S B

The ldea of Thlnklng Through Hlstory is good The
guestions are for the most part sulted to.the better
students, but many are suited to the lower ability.
The questions. should also create the interest to do .
research by.the better students. -In fact, I find the
whole unit mdre suited to be handled by the 1nqu1ry
method rather than the lecture method 34

1]

34Edward_Penney, op. cit.
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‘ Unlt two Confederatlon,was placed 1nto two class-ﬂ —..
rooms of the Avalon Consolldated School Board. Upon the = |
‘recommendatlon of Mr. & Peddle, the Dlrecebr of Secondary
Education for the School~Board' the writer.placed the unit.
in one classroom .at Bishop: Abrahd& Junior ngh School and
in one'classroom at Morris Academy in Mount Pearl. |
The teacher recommended by the Director of Secondary
: Education at Bishop Abraham dunidr High School possessed two
undergraduate degrees, a Bachelor of Arts .and a Bachelor of
Arts (in Edugatlon), and a graduate diploma in Educatlonal |
Admlnlstratlon from Memorial University of Newfoundland.. °He
lheld a grade seven teachlng certlflcate from the Department .
of Educatlon and had- taught for a. perlod of ‘nine years. The
teacher had accumulated sixteen hlstory §ourses to his credlt
as an undergraduate student at unlverSth.
* The teacher recommended at Morris Academy in
"Mount Pearl by the. Dlrector of Secondary Education poBSessed o
. two undergraduate degrees, a Bachelor of Arts (1n Educatlon)
.and -a Bachelor of Arts (Honours), and a graduate diploma '
'from Memor1a1 Un1versxty of Newfoundland. He held a grade
| seven teachlng certlflcate from the Department of Educatlon

1

’ and had taught for a perlod of ten years. While at unlver51ty

as an undergraduate he had accumulated twenty-five - hlstorx

1Y ~

l courses to his credlt..
The student$ chosern by the part1c1pat1ng teachers

. were. above average in academic ab111ty At Blshop Abraham

m——

iunlor High School the téacher descrlbed hls students v
ey .

'!_.\gg.? |‘ N . ’ 46



.at Morris Academy were above average in academic ability and

" fifteen. C o ' S .
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academic capabilities as rather high and much better than

the average. student. The students' intelligence level

o

‘varied froﬁ approximatély,lOSuto 135 and their readinb‘leyel__

was measured at the grade ten (10) level. Thé chronologicai”

rd

,age of the students who part1c1pated in the pllot study

ranged from fourteen to fifteen.

The. students selected by the participating teacher

\

-

_1nterest. The students' 1ntell;gence level varied between

105 and 130 and their reading levels varied between the
grade nine level and the grade twelve level. The

chronological age of the students who participated in the

pilot study at Morris Aéademy ranged fromifourteen_to

i

‘.

'Students attendiné Bishop Abraham Junior High were

bussed from surrounding'communities near the city of st.

N

John's. The majorlty of those students at Morrls Acadenyll
were from the town of Mount Pearl. Thus the unlt was
piloted‘in a predoninantly.urban areaf . .
Upon reviewing the student questionnaire the writer
discovered that at Bishop Abraham Junior High School‘
approxlmately nlnety-flve percent (95%) of thevstudents
replled that they enjoyed worklng w1th the materlals and
only five percent (5%) replied negatlvely;. Typlcally the,

students who indicated that they enjoyed worklng with the

.' 4

‘-
-

unit stated- L L L . -

I enjoyed the material mainly becauee'it was vastly |
.-different from any other textbook I have used. The 9 -

{



l‘.'o-",

.

" complete unit.

"'authors.

o | : . a8
- SN

‘use of speegh\ficerpts, CarLOODS,bCOpleS of documents

. -and plctures to emphael?e Spec1f1c points is a novel

.1dea.35 « . - -

. <

- . -

i xi‘“".

_Although the material was often hard to read I .f e T
thought that this was better to work with. It is ST
. leéss informal and not qu1te so stuffy as the eold , C o
" book. Also the events are closely related and not
jumbled all over.3

(i

Among the negative repliés-received from the stuidents was
the‘theme that the unit was too diffdcultbto‘read_»'particularly
- these students p01nted out they did not enjoy hlstory ‘as.a coursei'
of studles.
The Writer‘was somewhat surprised at the;results'of_
the pilot study at Morris Academy. bue to iilness the_
teacher did not complete the unit and- 1n fact, had only

Thus the

"response of the studentﬂquéstlonnalre 1s not based upon the

succeeded in completlng part one of the unlt.

However, apﬁtox1mate1y flfty.percent (50%)

S -

\
. 0of the students 1ndlcated upo? the questlennalre that they

5‘ f—————'
.enjoyed ' the materlals. The most fregquent explanatlon
offered by the students was that the materlal in the pllOt
'study presented two sides or p01nts of view, not JUSt the

However, approx1mately fifty percent (50%) of . the .
‘ students 1nd1cated thexr dlsllke for the unit. The most So- ._r‘
\\ * . . <

frequent criticism offered was thatNthe words were drfflcult

._to understand and that the sectlon of the unlt they completed

£ B
’

lacked suff1c1ent narratlon.

33, 36Students, op. cit.

e
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The teacher indicated that part two of" the unlt

would be accepted by the students and- he felt that they
would enjoy this partlcular sectlon. ‘The teacher further
- ) _1nd1cated the need to ‘have such a sectlon based ‘upon
o | "i : government at. thlG point - 1n the unlt. Follow1ng the four
| | week perlod allotted by the writer the teacher at Morrls
cademy 1ndlcated he would contlnue u51ng\the;materraisﬂﬁntii
the end of the term.
Neither part1c1pat1ng group of students reported
“any difficulty W1th the materlals presented in the unit.

‘Several students did, however, complain about the quality

of reproduction of the units.

The. students suggested on their questionnaire that'

idea because they presented a. truer plcture of what had

1

happened and the ‘actual reactions of the individuals involved. .

One student suggested that the use of recent'newspaper

- artlcles enabled us (the students) to relatg the p01nts belng

|

~ ﬁade in the unlt w1th current evehts. Several students
‘4 réported that the use of documents was both 1nterest1ng N
< . and helpful. A5 one student pointed out:

I found these _materials—-to—be-both 1nterest1ng and
hélpful., Through these we find more of a personal
viey of the ggkp}eﬂggg,thpeugh*newspaper clippings
the ‘happenin §éem more realistic. They were Help-
ful by that sometimes they would point out terms I
did not understand in the text itself. TFor example:
- George Brown's letter home to his wife for me .
. : “help&d clarify the Charlottetown Conference.37" - e

-~ . I "o . Y

BN ' . . ), o

- §3?Student,'op. cit. o ?



50
o R s In response to the questlon comparlng the unlt belng
"plloted and the presentatlon of- the present textbook seventy-“
o three percent (73%) of the students replled that the- pllOt

'study was more 1nterest1ng and’ seventeen percent (17%)

”ilndlcatéﬁ“that they d1d not llke the unlt. Characterlstlc 3

S

. of the students comments who sa1d the un1t was 1nterest1ng

P
" . ‘. v

.‘was the follow1ng statement by a student of Morrls Academy

“ Q

" - LN . J o.

upon theoQuestlonnalre.- ' R o L Co.
‘chls unlt was more 1nterest1ng than ‘the textbook
) A : . we are presently using. It deals with :one topic,
Tooal e that of’ events leading.up to. ‘Confederation. In ,
S e+ - the other book’ they partly discuss one topic and

ST s thén they jump to another: topic.. It covers a - oo
’ R ++ widex, range of topics but thlsgpnlt sticks to one

: ' ' main idea’ and finishes 1t.38 ' ' §
> .'. . n \ . : ' .

‘ : Of those students who replled negatlvely there was no overall’

A

theme except a dlSllke of hlstory 'in general w1th no spec1flc

comments. ' e Lo e
. A Ninety percent (90%) of the students 1nd1cated
. . A
e that they had learnt more about the history of Newfoundland

and Canada’ through the use of instrumental content 1n the

unlts developed'by the wrlter. Ten percent (10%) 1nd1¢a¢ed

L 4

that they preferred the1r present textbook . _r:;

R . ‘{"‘: | The students reperted that they foupd the exerc1ses

and act1v1t1es 1nterest1ng and at-umes dlfflcult.” As one

LY

- -
. e, . o
.'I -~ . 4

student reported'
- the exercises and activites were: 1nterest1ng for
they not only make you look at the antlcles but

v

-

°

38Student,'op} cit.
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they make you think. ‘They did‘not'prove”to be too
difficult as most answers were straightforward if
you thought about them but some needed.extra work -
to ‘find the precise answers ;
Approx1mate1y twen y percent (20%) of the students’ reported ’
" the exer01ses and act1v1tges d1ff1cult because'they could
not understand the wordlng. |

Although ‘there were a:number of'suégeétions_for'
improvind the quality of the unit'Of historu,'the najority'
felt that it should remain as it was. The maln 'S gestion
of the students was less documents .and more narratlon in
part ‘one’of this unrt" ‘ e ' " .%a

The overall reaction4from.thedstudents was that this
'material should be introduced in the schoois of the brovince
duriné the next school year. Ninetf—four-percent (94%) said

~they would like to have a textbook designed upon ithe model

of the piloted unit. . The remaining six percent (6%) gave.

-p

\ _ .
no oplnlon. 4 .' L ‘ /;»

kY

e
In the analy51s of the teacher qugstlonnalre the
wrlter found that both partlcapatlng teachers adopted a
~ combination lecture and 1nqu1ry teachlng‘approach. Each
iteacher Qas working with only three subject oeriods per‘ -
.- week of'forty’minutes"duration each and at‘Bishoé Abraham
Junior High Schoollthe unit was coméleted‘in thefallotted,
four.weeks. At Morris Acadehy the teacher required'an

addltlonal two weeks to complete the un1t because of

_personal 111ness. However, durlng a conVersatlon w1th the

398tudent, op.- cit. . . . o
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writer it was generaliy,abreed that four,weeks.wduld be
sufficient for-this particular unit of studies}

The . writer ‘did not seek the opinion qf the

participating.studenis upon this point becauge the mﬁeduling.
 and allotting cf sugject{Reridd tine is‘view ' ‘ .
i administrative problem.“ -

The major emphaSisldflboth the teacner,and'the'
studentiqueetionnaire'was upon the cdntents of the unit
”being piioted. In response to the queétion seeking-cdmment,

.upon the stated obJectives for the unit the\teachers favored

the idea of presentlng behav1oral objectives at the beginning

of the unlt.. "Yes,'objectives properly formulated are

n40

necessary to any study stated the participating teacher

at Morris Academy. Further both participating- pilot

14

teachers felt that the aimof presenting the*ldea oﬁueenfedn»“mm

eration had been achieved. _ N N
of particular 1ntereet was the reactipnxto thef\x

‘preeentation-and usefufness of the_original‘documents

because nany persons questioned tne_advisability of using

this approach at.theférade nine level. Both.participating

bpilct teachers indicated that the ctudente had'difﬁiculty.

with the docuﬁents'at_first but that t;e majority of students - ‘

found them interestifg and used'them. The pilot study \\\;\<\\

- ‘ A . . . ;. : . - .
. teacher 4t Morris Academy indicated more narration was required

in part’one of this unit. - , - " .\i;\

40

Harvey Hodder,‘Teachér'QUestionnaire, May 30, '1974.
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over the four week perlod
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The writer reduested the participating'teachers to

compare the’ pllOt unit to the present textbook " Canada in

rf

One World. Both part1c1pat1ng pllOt teachers reported
R 9
that the unit presented by ‘the wrlter'possessed a greater

'coherency and unity of presentation. However;'the language

1n some of lthe articles caused some problems for ‘a few

wstudents. The part;c1pat1ng ‘pilot teacher at Bishop Abraham

' Junior-High Schooi further pointed out that part two of.

4

the unit was necessary He said: oo . -

f. . -
\

the unit is’ necessary for understandlng of our
governmental system.:- Its strength is its sxmp11c1ty.
The -detailed look at our government and its systems
‘all the way down %he'line is neces?ary to understanding
ours and other government options. :

‘Both pilot study tedchers repdrted-that the students'

interest in the materials 1ncreased as the class prcgressed

.\‘:

All students, according to the pllOt teachers, were

_enthusiastic towards the beglnnlng and in most cases were
. o ' 4

*

stililenthusiastic at the conclusion of the four week pilot.
. At Bishop Abraham Junior ngh School the teacher‘

reported an increase in the part1c1pat10n of studeuts

dur;ng history class while u51ng thls'pllot study. While

visiting the school, the writer, observed that a majority

‘'ef the class selected topics described .in the uflit as bases

for their term papers.

41Edgar Mudge, Teacher QueStionnaire,3Mey 28, 1974.
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“ Both particibatihg‘teachers felt that the uhit was .’
self%spfficient and oid not reouire any -‘large addition of
references or aids. - In respohse to the gquestion “Does the
lmaterial asstst in developing theﬂstudean' inquiry skills?"
both teachers felt that it did-but pointed out the limiting
factors of the school and research facilities found thereinf
.Similafly the'pafticipating teachers'felt-that‘a satisfac-
tory balance of political econom}c and social history
‘had been achleved in thlS unlt. | o

Another majoxr area. of the pilot study to. be evaluated \

was the‘exer01ses and act1v1t1es..-Both pa:tlclpatlng
teachers agreed with the type of exercises and activities
found throughout the unit, however, thejlsuggested that the
"exercises were more appropriate-fof the averageior above |
average student. Based~upon their teaching expérience both
teachers suggested that more'faotual questions be designed
for the lower academic. student -but that the opinion |
oriented quéstions shoulo be maintained for the ametage
student and the above average student.' Both teachers agreed
there was a use of both cognltlve and affective SklllS in |
the unit plloted. ”

) ~In summary, both part1c1pat1ng teachers 51gn1f1ed
that they would like to use . a textbook based upon this method
. of presentatlon durlng ‘the . next school year. Slmllarly, both

-part1c1pat1ng teachers:ﬁrongly recommended that the unlt be .-

taught using the inquiry approach.



Cﬁapter 5

SUMMARY

This-internship was concerned with the deve10pﬁent‘

of two units of instrumental content for the grade nine

- social studies level in the province.

The study had -two specific aims. ‘THe éevelopment

of instrumental content for'the grade nine social studies

program,in.the province of Newfoundland and Labrador.

' Secondly, the field testing of‘tﬁi:éggggﬁmental content

N ) 'G .
during the developing period.

%

The teachers who participated in the field testing
were selected from two school boardS'Within the province.
The students who part1c1pated 1n the'study were selected

by the‘part1c1pat1ng teachers. g

>

L . . A

A questionnaire qu developed by the intern to. y
survey the reactions of the teachers toward the inst:umental
content following. their usage of the materials for a fodr

week period. Studehts who'participated in the field

' testing were also administered a questionnaire developed

by the intern to survey their reactions toward the instru-

) mental‘contept.

CONCLUSION'

Before readlng the follow1hg conclu510ns the readero

is Temlnded of the fact that the flndlngs from whlch these

-rr—!»

conclu510ns ‘came were the results of fleld testing 1nvolv1ng
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.. recommendations concernlng the two units plloted are

56

-only four classrooms, four teachers and approxlmately ‘one

.hundred students in two areas of the province. The

y &

conclu51ons are : ‘ : o Lo ’ '

1. both part1c1pat1ng teachers and students recommended

'-contlnued use of orlglnal documents. : .

2. unlts w1th a lower reading level should be developed

for the lower average readlng level student.

3. students of the four part1c1pat1ng classrooms

~indicated that they would prefer.a textbook based upon the

writer's approach:. narration, original documents and .

exercises.

. 4. teachers agreed that behavioral objectives slated

prior to each chapter assisted in the achieving of  the major:

objectives'of the units.

5. both partlclpatlng teachers and students recommended

-the adoptlon of exer01ses and aCt1VltleS as de51gned in the

' J‘
Jv’ e
e A

two units. _ ) el
. . N . . ‘3—‘-

6. both partlclpatlng teachers and, students recommended

b

the adoptlon of narratlon, orlglnal documents and exercises

L

approach presented by the,lntern.for prov1nc1al adoptlon.'

.. RECOMMENDATIONS

. Hauing considered the questionnaire -the writer’suggests
the following recommendations concerning the piloting of °

future units of curriculum and instruction. The specific

d1v1ded 1nto two sectlons.
‘ .



per week. s L , '\

)
v

¢

A; Future filoE-Studies

 1. .Future.piloﬁ etudieé shoﬁld‘be'pleeed in'mbre
then two classrooms. All ability levels should be given
an opportunity to use the materials of the pilot stuay.

2. Future pilot studies should be placed in afvieast

¢

six pilot classrooms.! This will ensure a more general

~sample of the student pepulation for whom the instrumental

content is being developed

'3.' Future pilot studies should be.llmlted to one’
ﬁnit'of curriculum and instruction. Thus ensuring a mpre
general sample of the student population.

.4.‘ Future pllOt studles shOuld be prepared in a .
booklet form. A good quallty of reproductlon should be
maintained-for all coples. Thus;ensurlng a.more normel

teaching approach and use of the instrumental content:
. - . . A

B. Units Piloted

‘1. 'Unit One should be 'reworked' so as to- lower. the’

reading level. i '.uw-~“\g;\
2. The idea of original documents should be mainﬁaiqed '
but upen a more selective basis.

-~

3. A period of six weeks should be recommended for

“the teaching,of Unit One based.upen four teaching periods

" per week. -

“ 4, A'pe?iod of four weeks should be reéommended'for<

the teaching of Unit Two’ based upon feur teaching5periods

. . - 5



‘..presented at a lower level of readi@é.:

5. Alliétaoffséiected referenbes; slides, film strips

and otherlaudio—visdal,eqdipment should be included in each -

ﬁnit. A '
6. Part one'qf.Uhit Two'should be given more nafrafion
and less documentation.  “ . | . o

7. The éxerdises and-activitiés should be ggvi%ed and -

—

, 8. ‘Based upon the comments~and.éuggestions-of the pildt.

study by teachers and students the units should be revised.'

The units then should be placed .in fhe classroom for furthéj'

: v . L
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1

“Projections for Spéi‘al.Studies 1973-74

Grade S S S ey
" 11 Elements of Geography
"*. The Canadlan Landscape

3

11 Modern World Problems :
Text: Inside World Politics’
Dimensions of Man . .
"Provincial Implementation in T . -
Septembet 1974 )

~VWorld History (Roselle) , . .
Ecoffomics ~.new program, Sépt l7lo' ‘ .
‘ .10-_Wot§'1d History (Ros’élle) 10 World Geography : :
Canadian Society: Issues & Concerns . Environmental Sgudfes -~ . . o
".Canadian Law f.,\ o , ‘ o I "’
Consumer Educatioh ’ ceoA ’ ' o ‘
9 Canadian History 1860-present . 9 Canadian Ggg‘gi‘aphy (Krueger) -~
Newfoundland emphasis - o . . : ’

f} Ay

-

8 World History 8 L:F. 'Hc))bl'ey:'In_thtoducing.Em:th _

. _Téxt .EXploring World History B ) . <j~ " /

7 Vorld History 7'L. _.,Hobleyf’lntroaucing—ﬁ‘arth‘" .
Text: ] ExplumW
6 Girm Studles in Canadian History 6 Canad); This Land of Ours -
- Nomads of the_Sh‘ield‘ Lo P 5
- Colonists at Port Royal - ., S ' o .oe
- Life at Red River o TS Cor ‘ ‘
: _ . &
- = Fur Fort, : . .o ‘ : .
- ,Voyageurs ! ‘ - .o ‘ - .
- Shipbuilding in ‘the Mar1times - : , IR N
* = Maritime Archaic Indians ‘ S Se
5 History of Newfoundland & Labrador .5 Geography of Newfoundland &
History of Hant's Harbour . - o Labrador
"-IaﬁAround Our World o . l la Around Our World ,
. e o, A
3.Primary Social Studies R:Lt - T3 Primary 'Social-,StuE}ieS' Kit e
2 Primary Social*Studies Kit . ' 2 Primary Social Studies Kit
: ——— i
1 Primary Social Stugies Kie . - . °. 1 Primary Social Studies Kit -
I T |
. 63 . .. L N \



Gu dellnes for Grac%p IX Hlstory
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)

1. British North America, 1800 - 1860

"major. themes:

sub-themes:

1I1. The Confederation Period 1860 = 1867 T “ ."'j'}'

seven different colonies T o .‘_~

*Newf0und1and as a typical colony

‘political/econimic bases of" coloiies
British ties '

- French~English conflict:
communications — problems
American influence =~

native peoples
. by

¢

-

l‘r,

major themes'

. ‘subdthemes :

] ! - - o
* . .

the achievement of partial unity ‘
centralization of pwoer - the B.N.A. Act
*why Newfoundland and Prince Edward Island stayed -out -

federal-provincial relations .
British ties

" French-English conflict - religious and language '

differences
communications -.need for development political ﬁ
"importance :
American threat in the West
native peoples'— their rights
2

- K1 . wr
v . o

major themes:

‘sub-themes :

III, Building a Nation * ‘ -

British ties e

consolidation and expansion in Canada
*New foundland - some sUccess, some failure

political and ecominic polﬂties - CPR, tariffs,
- immigrations industrialization

French-English animosity in the West
' communications - the railroads

' American ambBitions in the West

native peoples = their problems .

tt

IV. Canada's Century - .
. _ ~
- major themes;

-‘. T

sub-themes:

~
“e

internal and external challenges in Canada'4 ‘the
war years -
*internal and external challenges in Newfoundland <

-

political issues - -the Laurier years 7 - :
economic expansion - immigration, industralization A
British ties -~ loyalties tested

" French- ~English conflict - conscription

! ~

65
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"V|

66 -

.communications f" R ' = ::c_ T
American relations - boundaries, tariffs e
native peoples_f.rebellions and reservations,,:'

Y

Between the Wars-' - .. | . . . ; o e

maJor themes. prosperity and depression - the post—war slump
* *the .price of war for- Newfoundland - the Commission
government : ‘ : ~

“sub-themés: - political povers - therise of "the provinces, new

VI.

" viI.

"~ major themes. new'territories, new technology - the North

- parties
"~ '+ economic factors - unrest, unemployment, strikes
British ties - a weakening bond °
communications - " beginnings: of -radio
American relations - effects of Uu.s. depression,
tariffs ' . ,

[ . , -
. ? A .

Coming to~Maturity

major themes. present day federal provincial and municipal structure
international commitments Canada in the Commonwealth
4*Newfoundland in World War II - major emphasis on
confederation ' '

‘sub-themes: ‘present-day political structure

. " econémic developments .
- .the communications explosion
American relations - an uneasy alliance :
French-Canadian independence. -
‘native peoples ~ a re- awakening -

The Last.Frontiers e e

*Newfoundland experience - Labrador, effects ‘of
technology . B h

" sub-themes: political policies, economic developments )

role of technology/in communications Tl e
American threat to resources = BT :
: native peoples ~.a way .of life threatened

v o

Yy ' L
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'Objcctives

.ot

At the completlon of thls unit you should have dOne or be
able to: - :

1.

Contrast and compare the~econom1c, polltlcal and soc1al

.- conditions in the differeént parts of "‘British North

.10.

11,

12.

13.

'14.

15. -

Name .the major personalities involved in these struggles.

America during the perlod ﬁrom 1800 £3”18€D..

" Demonstrate w1111ngness to flnd further 1nformatlon

about this period in. Canadlan hlstory by’ presentlng

datd that you have found in spurces outside of your
Tk :

text. .

-

+ Make value judgements about partlcdlar 1ssues in

Canadian hlstory past and present. e

Descrlbe the .role of the‘Brltlsh Government in the
pre confederatlon years of BrltlSh North Amerlca.

Apprec1ate thetrlalsand trlbulatlons our ancestors
suffered in giving us .the present 'day order and pros-
perlty .of Canadian life.

Come to conclusions from 1n£ormatlon presented in
dlfferent types of. maps and flgures. :

Give examples to show that many present day Canadian.
concerns are a product of her 19th century hlstory

Give examples to show that on many -occasions. 1nd1v1duals
have been more important than the general populace in the

‘course of Canddian- hlstory

~Give examples to show that Canada is a new and still’

groewing country. v -

. Give examples that show how Canadians are. unffied

«

Give examples of points of conflict, that have been of
contlnulng concern to Canadlans.

Suggest ways to resolve these points of conflict.

Cite examples of the issues that led to the achlevement
of respon51ble government in the Brltlsh North America

~colonies.

Deseribe the political and physical distribution of -

s ’ .
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-\._A{ Introductlon f‘“
" ‘1. ,Pr¥me Mlnlster s Speech ;
‘?n- Th}nklng-rh;ough-Hlstory' - ‘
’5.{'NeWspaﬁerfclipﬁin%ltq‘iliuétrétejspeéch B
B. ° T_hé ll.)eVéiépin‘g Colc;r;ies
1. Census flgures for 1800
: j‘2{"Census flgures for 1861
,3; -Th;nklng Through'Hlstory :
. B - o . ' "..
B .' C Newfoundland . ’ |
' o 1.. Background/ l B ; - )
. o :-; C2. Thinking Through Hlstory
| 5.- R?presentat;vg'Government 4;;
- 4. ReSpoﬁsiblé Governﬁént7 :?2
' r.J ;%.' Thhnklng Through Hlstory ) N
;6; A Promlse of Better Thlngs -t 1
i (a) .Soc1al Cpndltlqu'l’
E (b) ;Cqmmunications , o
.'7.u‘fhé'Quéstipnfpf.fishing Rights
. E. 8. Social and Religioﬁs Strifef‘
o 9. ”éfiées in,Govarnﬁéht._i
W L LT
P DL Nova‘chtla )
- . 1. BackgrpundA
:2; 'ThinkiquThrouéh ﬁigﬁorf' ’
.. 3. Soéial‘apd Eéonamic'Conditions 
rlé. jét:uggle'fb; Reéb&néib}é Governmént
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.. Canada

»

' New"Brunswick.

- '« 1. “Background .",

2. thited;Empire Léyalisﬁ"'

3;';Ldmhering~
4. Thinking_Through'Histofy
3 5,;fghe Séfuggle fé;ugeépaniblé'quéﬁnmept

Lt -

'.PrinéegEdwa;d Island. -~

: _ o Y L
1. Political Situation’ -
L 2. fEéonomy

3. ~Suggested Activities.

L

1.. Background

2, 'Soéial‘CohdifionSu
3..  Thinking Through History -
4. Immigratibn‘; ' -

.l"

5. Economy

6% Responsible Government RN ) I

1. 'Summary

'Red:ﬁiVef_séttiemeht}
l.i‘Baékgfouna f?f;
.zi_.PrébleﬁsiéfESetLAéﬁent“1
j3i ;Thiqking Through Higtor&
British Columbia and Vancouver's &sland'.‘
‘lilﬁaéckgfouha . B .
2. Thinking Through‘Histo?y .
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Objectlves; o T ', ST

. At “the completlon of thls un1t you should havehdone or be
.able to: ‘ g

. ~
. 4 Z
1. .Compare and contrast the struggle for confederatlon in -
' each of .the B. N. A, colonles durlng 1860-67. o

2. Apprec1ate the trlals and trlbulatlons our ancestors
o -suffered in creatlng the nation of Canada.

e
™
e .

-
————

3.7 lee examples of p01nts -of conflict that ‘have been of
- continuing concern to Canadlans.

. 4. :Dlstinguish between federalism and,brovincialism.

‘ i C SN :
6. 'Name the major personalltles in the Canadlan govern= -
ment, . L ' N '

o o e mem e ,

5.ﬁIUndefstand-the role of the Scnate. . .

'7;..Understand the role of the ovefnor—Genetal.
8.; Understand.the'roie'of the abinet.'

9.. Part1c1pate 1n a classroom electlon and democrath
C process.

10 Analyze the role cﬁ members’ of parliament;

1L." Demonstraterw1111ngness to take a stand on.contro-
' ver51a1 public 1ssues ﬁstudents)

76
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7TfA 1. 'Poeition of hed'Rerr;infa Corpniei‘§g§eretion l'
B. - Events Leadlng.to Confegerahlon ; “ ¥
R R ‘ ‘
I, Political’ Deadlock 1n Canadawuwwm
 2.h Thlnklng Through Hlstory 'i;
3l Defense _ o ‘“: : |
i 4; Thlnklng Through Hlstory .
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6. The Atlantlc Region "y
'f 1. 'The Conference of 1864 S
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‘.7 2 < :(3) Thinking Through History < - .. %
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T T 17 British North Ameria Act. . il 1o LTI
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'P»O ch 18
Arts-Education Bulldlng
‘ Memorial ‘University of Newfoundland
v St. John's, . NewFoundland .o
. April 4, 1974 ) "

. al
B A .

Mr. H. Peddle - ' o

D}rector, Secondary Educatlon _ . :

Avalon Consolidated Sechool Board . . {
. St. John's, Newfoundland -’ ' o *

Dear Mr.'Peddle:

I am currently completlng the requ1rements of a

Master of Education degree at Memorial University. 1In
_part1a1 fulfillment of the degree requirements I am preparlng
a unit of history at the grade nine level and I am required

' tq pilot the unit in two classrooms.. By April 22, following
the Easter vacation, I will be prepared to placg ‘this unit
in the classroom for formative evaluation. This unit to
be piloted will be one that will likely be ‘included in the .
Grade IX history text which is now being developed for the
Newfoundland schools.

¢ I would ‘like to use. two classrooms in your school
dlstrlct for pilot purposes. If you would consent and -
select .two teachers I will meet with the teachers.concerned -
and give them the unit and gu1de11nes for 1mplementatlon

) -

gfor the 1nformat10n of the partlclpatlng teacher,
the unit will be dea&ling with aspects of .confederation

1867 in British North America and a loock at the governmental
-structure of the natlon. -

' " Upon completion of the unit: (about the end of . May)
"I will ask the co-opeltating teacher to complete an evaluation
form coverlng topics such as content, -objectives, exercises
. ‘and activities, 1llustratlons, student part1c1patlon, 1nterest
A level, clarity of the writing and an estlmate of the time
équlred to teach’ the pnit. \

Also the students would be asked to answer & similar
evaluation form concernlng thlngs,such as interest level,
act1V1t1es, questlons and content. g

L

~

'7" '._ o 3 ‘
' . . Yours 51ncerely,

I am looklng forward to an early reply for thls request

Malcolm B. Squires

81 B ) o
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‘ . P.0. Box 18 :
‘ Arts-Education Bulldlng
"Memorlal University of Newfoundlagﬁ
St. John's, ‘Newfoundland
April 4, 1974

M;. D. Hounsell . o o B -~ e C
Supervisor g s .

- P. 0. .Box 324 A

Stephenville; Newfoundland
Dear Mr. Hounsell

I am currently completlng the requ1rements‘of ‘a.
Master of Education degree at Memorial -University. 1In =~ :
partial fulfillment of the degree requlrements I am preparing
a unit of history. at the grade nine level’ and I am-required.
to pilot the unit in two classrooms. By April 22, following

- the Easter vacation,' I will be prepared to place this unit

in the classroom for formative evaluation. 'This unit.to
be piloted will be one that will Iikely be included in the - »
Grade IX history text which is now being developed for the‘

*Newfound&and schools. . o o : .

I.would~llke to use two‘cléesrqgms in YOur:schoql
district for pilot purposes. “If you would consent and B
select two teachers I will meet with t¥e teachers concerned

and give them tbe unit and_ guidelines for implementation;

N For the 1nformatlon of the part1c1pat1ng teacher,‘
the unit-will be dealing with aspects of pre-confederatlon

(1800~ 1860) 1n British North Amerlca. - ‘.

L

Upon completlon of the unit. (about the end of May)

I wigl ask the. co- operatlng teacher to complete an evaluation

form covering topics such as coentent, objectives, ex@rcises
and activities,- illustrations, .student participation, interest

' level, clarity of the writing and an estimate of the time
'requ1red to teach the unit.

-

. Also the students wouId be asked to answer a 51m11ar

evaluation form concerning things such as interest level,

act1v1t1es, guestions ‘and content.

‘I am looking‘fo:ward to ah'early reply fd; this.féquest.
. ' - A
e , ' ., Yours sincerely,

.

Malcolm B. quires . R . '\
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U[L’E :‘Oq&a[o}z | C]éﬁsoﬁdafg';[ | 5 060é [ Boa';c[

e © 5T, JOHN'S, NEWFOUNDLAND -

Chairman: R. W.'BARTLETT, Q€. -

Py

Vice-Chalrman: E. W, HUJCHINGS - S -7 Superintendent: G- B MARCH, M.A.
Secretary:’ L. M. NOSEWORTHY et . . Amt. qupnmundnu . KFIIAND B.A.(Ed), M.Ed.

Treasurer: F. M. MILLEY : W . L Business Admlnlllulnr ‘D, L. msnor C.A.

e . . N

April 15, 1974

« . -

- . oS

o . Mr. Malcolm B. Squ1res,

P.0. Box 18, ° - o R K
Arts- Education Buildlng,, ' ‘ S o
Memorial University of‘Newfqpndland L o . .
.. St. John's, Newfoundland & C o ’ I -
: o : : SO R TR :
F T S o . AL
.Dear Mr. Squires,' . : ¥ . ] C . 7
"1 am replying to your letter dated Aprll 4, 1974, where-‘ﬁ -
o in you 'request permiss1on to cornduct a pilot 'in a unit of Canadlan
““\\\ History in two of our classroops

- >

<

We have exper1enced some difficulty finding two teachérs
who are ‘willing to- accept - yéur project since the unit/you refer to
. . has been covered by most of them, However,  Mr. Edgar Mudge at
- . Bishop ‘Abraham and Mr. Hdrvey Hodder at Morris Acadenmy have ay eed

’ ' to undertake the pro;ect and you may contact these teachers uirectly.

47 7 1 shall expect you. #o provefe .a c0py of the results of .
the pilot to both Mr R. hearley, Co-ordﬁnator of Soclal St dies "and . .
'myself . . :
L AP/t
. ? - ]
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I
L3

*

School o ~ e, T
. Date . R B ' . :6 ,
' @Grade Level o o L

‘Al- .

C .l"

Y

Methods L L S Sy

,How;were the materials taught?

.~ TEACHER

i

Name of Teacher - e ' S : R

. e . S .
Teacher Qualifications ~ ¢ t\wﬂ
= P / D , o
Teaching grade - ' i LT e C . T
Degrees- . T S . '
Number of history coursesj: oo e

. !“———"—_Tq— . s ‘ ‘, .
Number of years teaching ¢ . . Lo ‘ -

Learner Analy51s o

L L - T .
How many - students are there 1n thlS class‘>

»

Describe ‘the students. 1n‘§erms of

(a) Academlc Interest

.\: . ) . -
- \ . .

(b) " Academic Capabilities':' S S S ?

- . .
3 B . -

(). I.0. Range S I T L

i'd) Reaading Lev’e% | ‘ . - R o | ..

ke) Age ﬂe&el

[
TQa
Was there 1ncreased student part1c1pat n in class~while.“'
u51ng this unit? - :
(a{ More,, .- S
(b) Less ' . o
(c) Same . o

N

(a). Lecture ' - .
(b) Inqu1ry Approach '



- (a) polltlcal hlstory
. (b) economic hlstory

-(b) middle

_2*‘ “ l’ . o - ro
p . ’ _ - e 87

(c) - Combination of a’ and b'
" (d) oOther (describe)-

——— .

.How many class perlods per week were spent upon thls un1t?

Give length of perlod in mlnutes. ) ) SR

#

‘How long did it take'you to complete this unit? If you did . not
complete the unit in the allotted time, estimate the length of
time to teach the unlt’“ .

(a) - Completed length s
(b) Incomplete - estimated length
Waterials L

Did your students use the documents presented'in the unit?

\
- _"’

’

D1d your students have\a’ difficulty understanding any of these

mater1als°

If yes,‘ahat’meterials?

L 4

Compared’ to the present text how effective d1d 'you. flnd thls
mater1a1° . .

e

(a) More effectiVe

- (b) Less effective ~— - = L . -
(c) Just 'as effective ;

Refer to the above Stion and ‘say why you thlnk the materlal‘
was more effective, 1ess effectlve»or just as. effective as the
present text?

Y

Were the.students enthusiastic towards this material at ‘the -
(a) beginning : T ' ' '

+

l.l

(&) end

—

Are spec1al fac111t1es or, materlals needed in’ order tdS use this
mater1a17

f

y
..
e

Is there suff1c1ent empha51s uPon '
\

(c)- social hlstory o ; L
(further comments may be placed on back of sheet) - o




a 3 ' -]
! el 88
E. ~Exerc1ses and Questlons . o )
Were the exerc1ses and questlons approprlate for your students? e
'If nat, why'«" . - S o 5 : S
: - Did yaur students have dlfflculty in obtalnlng the 1nformat10n
’ ‘for the exercises and quest10ns" .
. ' X . “" ‘.v] . . ) . )
Did the exercises and questions covef all levels of ability? S \
Were both the cogn1t1Ve and. affective areas of learm.ng used ‘in
. this unit? . . . . '
. ' ‘ 1 .
. F." Generai : e ) . ' '
, . . KA . . . R 7 . - ". ‘|'\.
Dld you flnd any unlntended learnlng ou'tcomes as a- result of :
‘using these materials? -If so, spec1fy. . :
Were theég ‘outcomes.;desiraBle or undesirable? . T 7 g
. ‘ Would you use a text composed in this manner during- the,-next
. school year'> . '
... Do you have a.general comment cpncerning this unit? . . ' L
c/‘ . o )
, ’ Yo ) T . ’ ;
\ L : - = .
’ ! ‘ o * ! .‘\‘. : -
[, 1 L)
- - " . 4
¢ . -t ‘. 3 o ) T
e . N . ‘e s ) )
L] ‘H' . ’ V. ;
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‘ iy vy o ,.f' )
- (. DI N - .

Sc,imom L i t. : .4....,. A‘ T '.. ’... . \\'. | . 3.""4’"

STUDENT QUESTIONNAIRE FOR FORMATIVE 'E‘}A.LUA‘}?‘[ON:‘- S

OF .A UNIT OF CANADIAN. HISTORY '~ = .* - . 56 o .

.

. — " — , ,\L }.l'

1.

-‘Di/d you enjoy ﬁprki'ng witﬁ't:.his mhterial? -Why? S

. v N . . . c
How many class periods per week were spent upon this.unit? - i ®
/ y - % - - o : . o >,

S

Y

s . . .. - .
A v . PN
’

- s . ‘. Cow

Did you rind the documents and newspaper articles = I L

o (a) interest:lng‘l o . : o A |
(b) helpful? T C L g
Why? " S ' “i'* | _»" P L N | SR ?

' [ 5 o A v \
SR

\f Oy,

Were the exercises and acti@ities - BRRY : :
(a) interesting? . C ( o NLE ' L P

Fadftionler . o oo T \ '

vWere any of the materiala presented too difficult for yoﬁ. to'understand? If. so:f.'-
why? : e _ - o Bad

1

: N [N . . o, » B ‘ . . . B
Wes this unit more interesting than your history text now being u’sed? Why?. -
- - S ]

»

Why? “ s . o . L I . : .- 3':, \ >

. . . . . ' . ) ‘. . '. ‘ h I i . - ) . X i - . ,.‘ . .F" - .
‘ - N . o * . ? .

. . . ‘e T . : e s
PSRN - (Y . . o
. e . . . R - "
L - * A , . . EER} N : '- R e '
. . . . o \ . . ‘. ‘o .
. S . s ' O
. ” Lt .
Was this materisal 1ntere§“ting * Why? \ .
¢ y s , ' "
: ¢ » » i
-""-—ﬁ"&.w—“‘-l --( 1 ? . \ * ' ! ~
) > ) . . ,
v ’ . " 90 ‘? . '
. ! | P = A} . ' ’ N
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City or Town

b

Title .of Program

Pufpone of'ProJect

©

_ Heport on Curriculum Filot, Projects -

’ LT S .
To: Director of Curriculum Services

Department of Education
Confederation Building
St. John's, Nfld. '

o

YU

- —
School ?rihcipal
e L. . . . . - g <
" 7 -Number of pupils involved at each gr;ée level
. .
Name of Teachers Teachers' | Teaching Grade
involved: in the Project - Grade . Experience « Taught
.. e f,ﬂ/ ] ,
1. - {2
2. )
3' 3
5.
. .“
" Evaluator
'Daté atﬁrted
.Clasa'pefioda per week |
Class time per week
. List of materials provided By the Department. '
List of materials provided by the Local School Board __
93 -
8 v ~.
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Qe
e
A

T a oasr-:n‘vrfxcns
(Please complete in.consultgtion with teachera ir 'olved) ] A
1. Do you consider the pilot project'to be worthwhi'a? Why? , oy
. bl . ' ) . e ..p\.. '
- ’ - 4 '
e o ‘
' 4

’

~

i

" L. Are the pupils enjoying the program?.. State.briefly the reasons? : .

.

- ) - - *

ﬁ\'

5. What training (inservice or othemrise) do you consider necessary to prepare "
teachera to use the prOgra.m? ) ‘ \,

-
.

F!n_

¢

_bright, average, and slow 1eam\grs’?"‘h

. 6. Wf\at differences, 1if any, were noticed in theﬁ.\ccess of"che"prOgram among

-

. 4
v

LY
Y

5 .




.  7;

I

4
-

-

Do you consider the material suitable for prbyﬁncigl.édoptiohi Explain.

ra

T, es

~

P

.r
. *

1]

-

" How have you assessed pupil progreaa during the projegt? If poeaible, .

.attach a atatement of results. p

r

-

Year?

of greater value? =

.. Are you interested in continuing the project'beyond the present achool.

If so," can you. foresee any change that might make ‘the project

)
. A

..

w3t

¥
— " - N .. -

5 . «
L, -
Principal's Signature’ . , ff o IY
* . \ C BN n ) : RS - K oo
. \\ L_ . , ) _}
. . .

(COmpletion of' questions 9 and 10 will bﬁ’//girded as an'aﬁgiipation;foi=fhéj

continuation of the Project)















