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than the subJects' baserate. )

S

In 'bhe present study, one score (for the hlgh baserate, over-

"~

tra:ming group) dld not confonn to the overall pa’c.tems of Jc,he hypoth—‘
. | '

'esn,s and the rerul‘ts, belng somewhat lower than expected. Inspectlon

of the dats, reveﬂu that the baserate for this’ group was. also ﬁ'byplc—.

ally lowe Uhlle the mean scores of the flfty and one hundred ‘per cent

'_ ti':}ining groups were 1643 and 17.7, respectlvely; the over'tralm.ng

‘group mean was only lhehe The cutoff point for ‘the high baseline scores

was 13, so the 11+.l+ mtJan for the overtralning group represents#:{ cluster

ol‘ scores at the lower extremlty of the high basellne contlnuum.

a ,

. The fact that sub;jeqts_wrt}x this abnormally ;Low range of “scoreé‘

were plngeé in one training 'group may be atl ibuted to the random ass- -

I

- ignment of sulijects to f:réining groupse From 'th"e.rest. of the data in
this study, and from the findings of Kozma and Easterbrook (1974) it

. seems 'imy'n:'obable that such a result is typical. A replication of,fihg .

. present procedure “should be peffoffned in order to clarify this ,péint.

7

" The confidence model described above can be applied to the data

for ppst—tra_{ning‘seli“-o-r’éinforcement responses to novel stimuli. Low '

'base}.irie subjects would be viewed as lacking in confidence in the acc—

uracy of their ¢hoices. -Regardless of their’ training cri‘.térion‘ for

* the fzmiliar stimali, thé subjecta' conf:.dence remained vn.rtually un~

ai‘fected w:Lth regard to the novel st:.mull. Accordmgly, the analys:.s

showed that low baserate subJects tended to revert to thelr baseline

- self ~reinforcement patterns vhen confronted'mth unfamiliar st::.muh in

7

the post-training phase.
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Thé slight increase in post~training self-reinforcement scores

. o novel stimuli obtained in the current investigatioh mightbear )

9 t
.

further investigations It is possible that, while confidence appeared

10 be an item=specific phenomenon, there was some general effect re-

\

lated.to the task itslelf. Thus, low baseline subjecfs may. have been
“more test énicious than high baseline subj'ecfs’a'nd this fear may have

abated as the task continued. The ‘"r'esult of.fear ‘reduction .woulci be .

4

the increased administration of self-—re‘ini‘oréement'noted‘. in the data, ,

i ., . .
High baseline subjects confron%:d with novel p_ost-training ’

' ot:.mull exhlb:rbed a’ general decrease in self-reinforcement rate. This:

effect was' mlm.mal in the low traln:mg group but was qu:Lte apparent '

for subjects if the one hundred per' cent and the overtraining groups.‘

As notedy high haseline subjects can be concei'vefa of as being residuall};

confidents The reduction in the self:reini‘orcemqn’o rate of this group-

° .

 to ngvel stimuli during the p'ost-.trainin_g phase 'was, thérefore y an in-

terpstlng phenomenon. ' ,’~‘ ' . : a B

-

At this pomt, there is no reason to believe that subjects in

. -the two baseline Froups dlffeT in their adaptablllty to env1ronmental ‘

-.cqntlngencms. It is reasonable, however, to 1mp1y that the .groups

differ in the way that they deal m‘.’th environmeﬁtal si.tuations. The'- :

low baseline’ (low confldence) group . appears to advance w:Lth cauta.on .l

‘ untll adequate -1nfor'mat10n is supplied. The hlgh basellne subjects

sgem to advance mto new situations ‘with the/\attltude that they will

4

emlt responses of a certaln type u.nJ,egs the environment clearly demands

responses of 2 different type.

*
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of ‘stimuli in the post-training phase probably highlighted the demand - * o

..." : o : ' 290:
' ' "\

In this study, the prov‘isiﬁﬁ of two completely different sets-

characteristics of éach sete After the tralmng phase, all subjects

were ﬁt least fifty per cent fam111ar with the tra:x.m.ng stg.mull.- Thoae

subjects uho had recelved hlgh degrees of tralnlng, were even more ‘fam:.llar

mtb the training stimulie Nevertheless,-all osub,jects could be expected

to differentiate between the two stimuli sets. 'TPi't{h‘igh degree of dis~

.crimln'wblllty, particul ar},y for subJects in the one hundred per cent

and the over’oran.mng group, appears: -bo heve been sufficient to eue a
¥

change in the response strategy of hlgh, baseline subjects, resultlng in

" . the post-training phaee. This is'a new flndlng in the study of self- ‘ !

. ' ‘
reinforcenent ., ' ‘ S . o .

. _The fact that high baseline’ subjects did not exhibit a greater
rerlt_zc-l;,i;onj iﬁ seIi‘-reinforcement rate may be the result of the failure oi‘ ‘

the discriminability and demand characteristics of ‘the two sets of stim—

uli to outweigh the effects of "residual confidence", The balance bet—

ween these components is a relationehip which invites further i'.nvestig—'

ﬂtion [ . . o R ) . !
TN

. ' "The confldence mod‘el together with a maxmal dlscmmmatn.on
factors appears to- account for most of the data in the present study, -
It is however, "of interest to note that the confldence, as implied by

.mc'l ine performance ‘was no’o related to the subjects perceiveleCU.S

of contro], as measured by the Rotter (1966) scales It is apparent

that \furbhcr .research ‘is necessary to explain the paradox:.cal observations,

o 1

Summaxry , ‘
| J¢ The hypothesis that high ‘training criteria would reduce or

) ", N
- .. - . L AT \q,‘\mm.m;,
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APPENDIX A - Intraversion-Extraversion Scale -
(1

. e

‘Children get into trouble because their parents punish them .

o

. too muche o .

The trouble.with most ‘children novla'deys'is that their Ila_rents

t

“are too’ easy - with them.

v

Many of the unhappy th:mgs in pe0p1e s 1ives are partly

due to bad luck..

H

. ‘ VA
People!'s misi‘or‘tunes resul'blfrom’ the mistakes they make. v

One’ of the maJer reasons why we have wars 15 because peOple' '

®. .

. do not take enough interest in poln.tlcs. . f

£ There will always be wars, no matter how hard peOple try to . ’

prevent them.

-

In the long run peOple will get the respect they deserve in’

. v
- D)

. this worlde.

Unfdrtfmatély, ',an‘individu,al f's worth often pésses unrecognized

nb matter how hard‘he tries. oo

2

-The 1dea that teachers are unfalr to students is nonsense,

'Moa't otudents don't realize the extent, to v.?lhlch their graﬁes .

are 1nfluenced by accldental happenlngs. X

\h.thout the rlght breaku one cannot be ‘an effectlve 1eader.
i . s‘
anablc pe0p1c who fail to become Teadero have not, takeén

‘ advant'lge of the:.r opportunitles.

No ma tter hou hard you try some pcople Just don't llkg‘you.‘ '

-

Pe0p'| e who can't get others ‘to like them don't understand

how to pget a'long with othera. - ’ S s

o
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‘Heredity plays a major role-in determining one's.personalitys ’

It is one's experience in.life which detézrniﬁe'what they

¢

. llke. | S , ' .

de

De

ae

: ‘b'

Je
4

be

Ae

be

, Qe

I have oi‘ten found that what is going to happen will happen.

Trusting to fate has never turned out as‘ well for mé as making

‘a decision.to take a definite course of actions,. T

‘In the case of t'hé well prepared student there is rarely, if

ever, such a t’hlng s an unfalr teste

'‘Many Jtzlmes exam questlons tend to be’ so unrelated to course

..,
\

work that s'budylng is really uocless.

Becomlng a success 15 a matter of hard/tf)rrk 1uck has 11tt1e s i
1 ' " * . P ’ :
or nothlng to do with 1t. o i _ “

»

Gettlng a good job depends mainly on being in the right, place = ' !

‘at the right ‘times S : s

The average citizen can have afi influence in government decis¥onse

'

This wo%d is run by the few peOple in power, and there 1s .

" not muceh the llttle gy can- do aboirt it ) S

When .I make planq, -I am almos’c certa:.n that I can meke them WoTKe

. It is not always w:.se to plan too far ahead because many thlngs

tum out to be.n matter of good or bad fortune anyhow.

There are certain peOple who are just no good.
There is some good in everybody. i .6* ’

-In my case getting what I want. has little or noth:.ng to do w1th lucks

/
Many times ve mlg,ht just as well decide what -to do by fllelng

. o L.
& coine - : ‘ L s
. : S
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"controlled by accidental happenings, . : S _ '

-as , Sometimes I cannot understand how teachers arrive at the grades

2

35

. .
[ R

Who gets to, be Ross often depends on. who was lucky enough to

be in the rlght place flrs’o. oy, B

Getting peOple to do the rlght thlnge, dépends upon,- abn.ln.ty,
Tuck has little or nothing to.do with it. ' |
As i‘ar as vorld ai‘i‘airs are ‘concerhed, most of us are‘the‘
mctlms of forces we can nelther understand, npr control.,
By taklng an, actlve part in polltical and soc1al affairs the

peoplt‘{ can control uorld eventse ' o

Most people don't realize the extent to which their lives are -

There is really no such thing as "Luck"s .
One shoquld always be w:z.lllng to admlt mls’cakes-
It is usually best o cover up one's ml takes. . ..
It is hard to know whether or not a person really llkes you.. K
How many . fnends you have depends upon. how m.ce a person you

3 . .o

are. v

In the 1ong ru.n the bad things that happen to us are balanced

7
by the good ‘ones. N . / s
Most mlafortunes are the r‘esult of/lack of ability, - 1gnorance, St ’
lazlneSS or all threes ." ' AT y

With enough efi‘ort we -can m.pe out political corruptlon.
L

It is ch.fi‘lcult for peOple to have control over the: thlngs

' politicians do' in "the office.

they give. .

I
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be There'is a direct connection between how harﬁ I study and the

C o : :
»grades I get. : S .

[

‘ae A good leader makes it clear to everybody what thelr jobs are.

H. A good leader expects people to decide for. themselves whé% they

NS
Should .dOQ .

af Many times I feel that I have little influence over, the things
hat happen to mes .° . o K
"be B s impossible for me to believe that chance or luck plays an

2«

28,

29..

- Peoﬁle are 1one1y because they do‘not try to be friendlye. ,H

be A%here is not much use 1n trylng too hard to please people, 1f' oo

they 11ke you, they 11ke you.
Ae There is t00 much-emph331s-op athletice in high'schooi. :

be ‘Team sﬁorté‘ire an excellent way to build characters

a. Vhat happens to me is my ovn doinge
be Sometimes T feei I do not have enough control over the' direction

/ﬁi; life'is tékinga : e ' T
- 5 ’ . . .
e Most of the time I cannot understand ‘why' p011t1c1ans behave the

way they do¥

"
. L]
»®

In the 1ong run the peOple are respon51ble for bad government on;

e a natlonal as well as on a local Yevel.
° )

N



.then show you a card whlch looks llke this:

§ . , . s
APPENDIX B ~ Instructions

Pre-Baseline: . : o : e

»

7 &

Thank you for helpl_ng usl We are most anxious to determlne the .

average way in- whlch people respond to the task that you are about to . 4

. be given, Your score will contrlbute to that average. ’

When you finish readlng this, tell the experimenter and: he vn_ll

\

A

-

: Word #_1‘ Word -/}21 ' ) St

.| Word #3 | Word #

Your JOb i5 to choose one of the words (actually nonsense syllables).

-

and indicate your c‘h01ce by pushlng one of the four buttons in front of

+ yOu. You will notice that the buttons are arranged in the same way as

the words on the carde Just push the button which is 1n the same pos=

ition as you;r chosen syllable.— .

Next. if you, th:.nk your choice was correct, push the button on the

N

end of .the cDI‘d. Tt will llght the bulb in front of you.

' Don't worry.if. you do not Jmmedlately understand the problem. You'
will soon catch on, i
Remember; choose a word by pushing a button, then put the light

- on/' in front of you with tbe other button if you think you were ‘right.

. Let the experimenten know when you have finished thise ’ [\

., Training: Co o ‘ |

We are going to change ‘things a little now. First of all, please

give the "correct" button to the ckperimentere . . ' .

P

B e

_Y



n

for each pard as well as you can._'

1 $

.

Thank you., We are now going totcoﬁtin.q,e as beforey but the _ex-;)

'péi;iménterr wiil push the "correct® button to let you know when you ._

\

" have chosen the rigﬁt word, ' Your »job is to learn the correct syllables i

Y

If yo.u'-el:ré‘ ready, tell the experiméntef, ~ple'ase.. . K .

Pogt-Training:

e ¢ A
tre e -

Ren}omber" the first pﬁlrt of this e;tperi}nent? .We shall now repeat

{ . R : .
it. You make choices, as you have done all along, but the experimenter

K will give tthe "eorrect” button to you. Once dgain, you are to turn on

" the "correct" light whenever you ‘think your choice is the.right one,,

. ) ) )
(4 L.

When you ‘are ready, let me know.

0 . ' * : .
, i . . R . ) N .
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Cépsonant~VOWel-Conspﬁant.Trigréms used.as Stimuli.

Listed in clockwise order'from upper left corner
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. APPENDIX C

. on each-card.

TID
POH -
MUZ |

Yue

SAH
cYs - -

BYR

CIF

'DYR

509

NOH

_ DAK

NOY

"SEB.

CEP

VI
MEZ

6w

NUW

KES
_KID
MYK

’ TFOW

. oz

« KIZ

HAX-

W

BYC

Practise

760

TAQ

KYX

PYR

Familiar

"LEK

QIK
SYX
Viz

/N

Gut

-

KAC

BAR

FAY

LOH

YoM

PAJ

MIF

VoD

DOH

BYG

‘ROH

QAD
FOT

GUK

WOH

REW

.......
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