














ABSTRACT

This internship was concerned with the planning and
implementation of an individualized reading program to
supplement the basal readers. It was felt that the basal
reader grouping procedures did not meet the needs and interests
of all students. The utilization of an individualized reading
program, in conjunction with the basal series, would allow
each child to progress at his own rate and expand and enrich
his reading interests, and would foster in him a love of
reading and an appreciation of books.

During April, May, and June, 1975, the intern worked
with a grade two teacher who had expressed a desire to utilize
an individualized approach to reading along with the existing
basal reader program. Thus, the-individualized reading was
begun with six conscientious children of above average
ability and was gradually extended to include the whole class.
A daily routine was established which included book
introduction and book selection, silent reading, student cord
card completion, pupil-teacher conferences, individual and
group activities, close-off times, and sharing periods. The
intern also completed her own records concerning each child's
reading progresse.

The intern brought new books into the room every week,

but she left favorite titles there for longer periods of time,



These books included poetry collections, picture books, fairy
tales, fables, biographies, animal stories, and information
books, and ranged from a grade one to a grade five level of
difficulty. She also compiled Questions to Think About and
Activity Choice Cards for the majority of books. These cards
helped the children to review their books in preparation for
the conferences and provided them with a selection of
follow-up independent and group activities.

Midway through the program the intern and the teacher
took the children to the Arts and Culture Center Library. The
visit was planned to introduce the children to a library where
they could borrow books and other reading materials during
the summer months.

The evaluation of the internship was based on the
intern's observations of the program in action, on the
teacher's comments and reaction to it, and on the children's
views about their own reading in particular and the reading
program in general. The outcomes of the program indicated
that the internship had been successful and had benefited

the children, the.-teacher, and the intern.
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CHAPTER I
THE INTERNSHIP
INTRODUCTION

The basal approach to reading is presently in use in
virtually all of our Newfoundland primary and elementary
schoolse This method usually involves the grouping of
children according to ability, with the teacher's instruction
based on the sequential development of skills in a carefully
planned series of readers.

Another method worthy of consideration, which
according to research studies is being employed in a growing
number of North American schools, is that of individualized
reading. Briefly, this approach is characterized by the
student's selection of his own reading material based on
personal interest and need. As Gray states, it ". « . utilizes
the personal motives of each child for reading, capitalizes
on inner drives and reinforces the idea that reading is a
rewarding activity."1 A major aspect of individualized
reading is the pupil-teacher conference, at which time the

child is given the opportunity to discuss his reading with the

1William S. Gray, "Role of Group and Individualized
Teaching in a Sound Reading Program," Reading Teacher, 11:103,
December, 1957,

1



teacher and plan appropriate follow-up activities.

Individualized reading may be introduced into the
classroom in a variety of ways. Some teachers may prefer to
follow the plan of such a well known advocate of individualized
reading as Jeannette Veatch,2 who believes that the program is
the basis of all reading instruction, with no relation
whatsoever to basal materialse. Other teachers may find it
feasible to use the bas;l readers in conjunction with some
aspects of an individualized program. Indeed, many authorities
in reading agree that a most successful approach to reading is
one that extracts the best elements of both programs. Paul
Witty clarifies this idea when he says, "It seems that a
defensible program in reading will combine the best features of
both individual and group instruction in reading."3 He later
goes on to say that such a program ", . . recognizes the value
of systematic instruction, utilization of interests, fulfillment
of developmental needs, and the articulation of reading
experiences with other types of worthwhile activities."4

Ruth Strang also suggests a combination of the better
components of each approach to meet the requirements of a good
reading program. She believes that, regardless of which single

method is in use, ", . « the successful teacher soon introduces

2Jeannette Veatch, Individualizing Your Reading Program
(New York: G.P. Putnam's Sons, 1959).

3Paul Witty, "Individualized Reading - A Summary and
Evaluation,'" Elementary English, 36:410, October, 1959.

b1vid., p. u50.
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existing basal reader programe. Both the teacher and the intern
wished to gain an understanding and working knowledge of the
essentials involved in individualized reading instruction so

that they might continue its use next yeare.
NEED FOR THE INTERNSHIP

In primary classrooms in Newfoundland the teacher
handles a maximum of three or four reading groups, usually
labelled low, average, and high ability. Within each of these
groups, however, tﬁere are children whose needs are still not
being mete In many instances "low ability' children who have
outgrown their group must continue to work with the same
materials as the least able children because they have not
progressed quite enough to advance to the average ability
groupe Likewise, the least able student in the top group may
be struggling to keep up with the other children in this group
because, while his reading performance is above that of the
children in the average group, it is below that of the top
groupe The intern believes that this is one of the reading
teacher's greatest frustrations, for such grouping procedures
often divide the classroom into neat packages of children with
little room for overlappinge In the individualized reading
program there is less need for grouping, since each child is
pursuing his own interests (in various books) at his own level

andq speed. The program accommodates each child's individual

abilities, and gives him the opportunity to advance at his own



rate without artificial limits or boundaries,

The teacher using a basal reading program includes
both silent and oral reading in his lesson plan.  Often
children sitting at their desks or on the floor take turns
reading aloud sections of a single story. This "round robin"
reading, which is practiced in many Newfoundland schools,
subjects the child to listening to his classmates read one
story several times, The individualized reading program does
not require all children to read the same story, nor does it
require all children to do the same thing at the same time.
Frances Maib believes that individualized reading permits
each child to make the best use of his time, as he is not held

6

up by other children's difficulties or problems. Instead he
may make better use of his time by reading new materials. As
a result, the individualized program permits the child to
read a greater number of books and stories than he would in a
basal programe. In addition to reading what interests him, he
will also increase and expand his interests as he discovers
tﬁat there are more and more things to read about.

In today's primary classroom much time is spent in
helping children acquire the fundamental skills of readinge.
Equally important is the responsibility of developing in each

child a desire to read for his own personal pleasure and

enjoyment, satisfaction and knowledge. The individualized

6Frances Maib, "Individualizing Reading,"
Individualizing Your Reading Program, ed. Jeannette Veatch
(New York: G.P. Putnam's Sons, 1959), p. 105
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reading program helps to bring children and books together in
the building of a lifetime reading habit. To develop a love
of books and a permanent interest in reading is a most
important and significant function of the individualized
reading programe.

The individualized reading program also contributes to
the child's self confidence and respect. He is not compared
with other members of a group, as he would be in a basal
reading program, and he is not urged to '"keep up'" with his
peerse This eliminates a great deal of pressure and tension
which even the youngest child experiences in group basal
reader situationse. In relation to this, Artley emphasizes the
values of the teacher-pupil conference in the over-all program
when he says that ". . « the close teacher-pupil relationship
making for feelings of self-worth, importance and success is
one of the major features contributing to the success of
individualized reading."7 The teacher and child meet
frequently and work closely in the organization of activities
and the discussion of the reading. The student knows he has
time to talk with his teacher on a one-to-one basis and is not
threatened with the feeling that he will always be in the slow
groupe The individualized reading program puts success within
the child's grasp, yet is challenging for the slow, the

average, and the bright children.

7A. Sterl Artley, "An Eclectic Approach to Reading,"
Elementary English, 38:325, May, 1961.




OBJECTIVES

The following objectives provided a focus for the
internship:

1. To institute a program of individualized reading
instruction with the more able readers in the class.

2. To provide opportunities for each child to read and
progress at his own raté, using self-selected materials which
are interesting and challenging to him.

3 To help the children develop the habit of wide
readinge.

4o To foster in the children a love of reading and an

appreciation of books,.
ORGANIZATION OF THE REPORT

This chapter has dealt with the introduction to the
report, the purpose and need for the internship, and the
objectives which the intern wished to achieve during its
dperation. Chapter II includes a review of the literature
related to individualized reading, while Chapter III contains
the detailed plan that was used in the implementation of the
program. Chapter IV provides an evaluation of the internship,
and Chapter V presents the conclusions reached and makes some
recommendations for other persons wishing to initiate

individualized reading programse.



CHAPTER IT
REVIEW OF RELATED LITERATURE

During the past twenty years much has been written on
the methodology of instituting an individualized reading
program in the classroomh,. There are also research studies to
indicate the program's effect on pupil behavior and performance

and its success as compared with other approaches to readinge.
BASIC PRINCIPLES OF INDIVIDUALIZED READING

The basis of the individualized reading program,
according to Dr. Willard C. Olsen, is seeking, self-selection,
and pacing., He believes that the child will naturally seek
from his environment those ". « « experiences that are

' The child's

consistent with his maturity and his needs,"
behavior will tell the teacher a great deal about his readiness
for particular reading experiences., Olsen also believes that
the process of self-selection is closely related to seeking,
where the child chooses his own reading materials based on

prersonal interest and abilitye. This motivation is born out of

his own interests, for as Cadenhead states, "When a child

'Wwillard C. Olsen, "Seeking, Self-Selection, and
Pacing in the Use of Books by Children," Individualizing Your
Reading Program, ed. Jeannette Veatch (New York: G.P. Putnam's

Sons, 1959), p. 89.

8



wants to read, half the job is done."2 Carlton and Moore
maintain that "pupils who make their own selection of reading
matter develop not only a desire to read but also
responsibility for their own learning."3 They develop a
purpose for reading, as they have their own reasons for
choosing particular materials. The act of reading is itself
more personal, because the child, with the teacher's guidance,
is the manager of his éwn reading selections based on self-
motivation and personal interests,

Pacing, which Olsen considers the third basic aspect of
the individualized reading program, is, according to Mary
Lazar, ". . « the teacher's responsibility for providing each
child with the materials and experiences at a tempo that insures
success at his stage of maturity."h It fits the program to the
child so that he may read at his own speed and reading level,
The child does not strive to keep up with a fast moving program
or lose interest as he outgrows one that is too easy for him,

ORGANIZATION AND METHODOLOGY CF THE
INDIVIDUALIZED READING PROGRAM

In his article "The Individualized Reading Program: A

2Kenneth Cadenhead, "A Plan for Individualized Reading
Instruction,”" Elementary English, 39:260, March, 1962,

3'L. Carlton and R. Moore, "Individualized Reading,"
Elementary Reading Today, Selected Articles, ed. Wilma H. Miller
(New York: Holt, Rinehart and Winston, Ince., 1972), pe. 100,

hMary Lazar, "Individualized Reading: A Program of
Seeking, Self-Selection, and Pacing,' Individualizing Your
Reading Program, ed. Jeannette Veatch (New York: G.P. Putnam's
Sons, 1959), pe 195,
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Perspective,'" Lyman Hunt emphasizes that the teacher plays a
key role in the organization of an individualized reading
program.5 Because there are no guidebooks or teacher's

manuals to rely on, he must structure, plan, and direct all
aspects of the program, including the silent reading period,
the pupil-teacher conference, record—keeping, skills
development, and each student's independent activities,
Although it is unlikely that any two teachers will organize the
program in precisely the same manner, Hunt lists the following
elements as being common to the majority of classrooms using an
individualized approach to reading:

e Literature books for children predominate (rather
than textbook series) as basic instructional materials;

2+« FEach child makes personal choices with regard to
his reading material;

3+ Each child reads at his own rate and sets his own
pace of accomplishment;

4. Each child confers with his teacher about what he
has read and his progress in reading;

S5« Each child carries his reading into some form of
summarizing activity;

6« Some kind of record is kept by teacher or child or
both;

7« Children work in groups for an immediate learning
purpose and leave the group when that purpose has been
accomplished; and '

8. Word recognition and related skills are taught and

5Lyman Hunt, "The Individualized Reading Program: A
Perspective," The Individualized Reading Program: A Guide for
Classroom Teaching, International Reading Association Conference
Proceedings, Vol. XI, Part III (Dallas, Texas: International
Reading Association, 1966), p. 40.
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vocabulary is aCCEmulated'in a natural way at the point of
the child's neede.

Povey and Fryer stress the importance of having
available a large number of tradebooks at varying levels of
difficulty.? They suggest that these books may be obtained
from the school library and book storage room, homes, and
public librariese. Lillian Smith, speaking of book selection,
says that "a child's range of choice in his reading will
always depend upon what is at hand, and this will largely
depend upon his elders."8 She believes that the teacher must
know books, and the qualities which constitute good books, 1in
order that his selections will meet the interests and abilities
of each child.

The teacher is also responsible for establishing the
program's daily routine. Marian Jenkins, in her article
"Self-Selection in Reading," says that the child should be
given some time at the beginning of each reading session to
browse and choose the materials he desires to read.9 At this
time he may talk with the teacher and his friends about the

story, scan a few pages, and decide whether or not he will read

6

Ibido, Pe 2o
7Gail Povey and Jeanne Fryer, Personalized Reading, A
Chance for Everyone (Encino, California: International Center
for Educational Development, 1972), pP. 29

8Lil111an Smith, The Unreluctant Years (Chicago: American
Library Association, 1953), p. 13

9Marian Jenkins, "Self-Selection in Reading,'" Reading
Teacher, 11:85, December, 1957.
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the entire book. Jenkins says that, following the book
selection, each child must be given sufficient time to read the
book silently without interruption. Povey and Fryer list two
major requirements of a silent reading period:

1« not to disturb others 0
2. to "handle" some reading material

If they are provided with interesting and appealing books,
Povey and Fryer believeé, most children will be motivated to read
‘what is within their reach.

The individual conference is a most important component
of the individualized reading program. In her article '"The
Conference in the Individualized Reading Program: The Teacher-
Pupil Dialogue," Jeannette Veatch says that, "Througn this
brief, intensive, personal contact the teacher may determine
each child's interest, personality, and reading strengths and
weaknesses."H She believes that the conference should
investigate three areas:

e the pupil's understanding of and reaction to his
chosen piece of material

2. the pupil's ability to deal with the mechanics of
reading

3¢ the pupil's ability to read orally12

oPovey and Fryer, ope Cite, pPe 49.

11Jeannette Veatch, "The Conference in the Individualized
Reading Program: The Teacher-Pupil Dialogue,' The Individualized
Reading Program: A Guide for Classroom Teaching, International
Reading Association Conference Proceedings, Vol. XI, Part III
(Dallas, Texas: International Reading Association, 1966), pe. 13.

]2Jeannette Veatch, Individualizing Your Reading
Program (New York: G.P. Putnam's Sons, 1959), pe. 51l
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She reports that the investigation of these areas can be
accomplished through the teacher's careful use of open-ended
questions, as well as his ability to be an observant and
interested listener. The child should be prepared for the
conference, know his book, and have chosen a passage to read
aloud to the teacher.

The record-keeping is another important aspect of the
conference situation and is completed by both teacher and
childe. Veatch says that during the conference, or immediately
afterwards, the teacher should briefly record the book the
child had read, the difficulties he revealed, and the individual
or group assignments he chose to perform.]3 The meeting also
provides an opportunity for the child to show the teacher his
own book-keeping records, usually kept on filing cards in an
envelope or other container. According to Russell Stauffer,
the children's records show ", . « the name of the book, the
number of pages read, the date of reading, and the child's
opinion of the boo]r:."”+ They are brief and concise, utilizing
only a small amount of the child's total reading time.

The conference also provides an opportunity for the
student and teacher to discuss possible activities which may be
undertaken in conjunction with the book just read. Patrick

Groff says that a child's independent written activities may

'31vid., pe. 56.

]hRussell Stauffer, "Breaking the Basal-Reader Lock
Step," Elementary School Journal, 61:275, February, 1961.
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include writing descriptions of favorite characters, making

up riddles about the book, listing things learned from the
book, or writing an advertisement urging others to read it.!?
Other activities, éuggested by Robert Whitehead, include
illustrating a poster about a book, constructing a mobile,
and extending the story in pictures and prose. Whitehead
also refers to the possibility of having a small group of
children, who have recently read the same book, work together
to produce a puppet play or to construct a diorama.16

Spache and Spache believe that the teacher of
individualized reading may, from time to time, organize small

groups of children for instruction in specific skills. These

groups are flexible and temporary, however, and disband after

17

the need has been met,
Beverly Hostetler stresses the importance of the

sharing period in the in@ividua;ized reading program, and says

that '""children often sell each other on the value of their

books during this period."18 She believes that it would be

]SPatrick Groff, "Individualized Reading and Creative
Writing," The Individualized Reading Program: A Guide for
Classroom Teaching, International Reading Association Conference
Proceedings, Vol. XI, Part III (Dallas: Texas: International
Reading Association, 1966), p. 40.

]6Robert Whitehead, Children's Literature: Strategies
of Teaching (New Jersey: Prentice-Hall Inc., 1968), ppe. 188-190.

1

?George De Spache and Evelyn B. Spache, Reading in the
Elementary School (3d ed.; Boston: Allyn and Bacon, Inc., 1973),
Pe 204,

18Beverly Hostetler, '"What Does Individualized Reading
Mean to You?" Elementary English, 39:264, March, 1962,
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in the acquisition of reading skillse. Ten classes of grade
two children were randomly chosen from those whose teachers
were interested in the study. Five classrooms participated
in an individualized reading program using trade books, while
the remaining five classes were taught with basal readers and
supplementary books. At the end of a fifty-six day period the
programs were changed; Fhe teachers who had previously
utilized individualized methods switched to basal readers and
those teachers using a basal text shifted to an individualized
plan. Various tests were administered at the beginning,
middle, and end of the experiment,

These tests were analysed statistically and the results
indicated that students in the ability-grouped basal reader
program made .25 of a year greater gain than those in the
individualized program. The study also showed that both groups
made greater gains during the first fifty-six day period than
in the second periode. Sartain concluded that ", . . the
individualized method does not produce better reading gains

."20 He felt, however, that

than a strong basal program . « e
several of the more favorable aspects of an individualized
approach should be included in a regular basal program. He
suggested that the individual conference be incorporated into

the basal program to support the students' supplementary

readinge. He also suggested that children who had finished the

291bid., p. 281.
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basal program early might profit from individualized reading
during the rest of the year. 1In addition, Sartain suggested
that children in high ability groups might receive basal
reader instruction in the morning, and supplementary
individualized reading in the afternoon. Thus it appears that
Sartain favors a combination of the basal reading program with
individualized methods.of reading instructione.

Ira Gordon and Christine Clark compared two second
grade classes in a émall American school with limited
facilities for a four month period to discover whether an
individualized reading program would improve reading skills
and increase the children's interest in reading. One class
used a completely individualized approach while the control
group used a basal reader series and ability grouping. At the
outset both classes obtained similiar scores on tests of
intelligence and reading achievement,

The results favored the individualized reading
program, At the end of the term the test scores of the
lndividualized class indicated a gain of 7.2 months, while the
control group gained an average of 3,04 months, The children
in the individualized reading program said they liked to read
and thought they were good readers. The experimenters concluded
that the program not only resulted in higher achievement
on standardized tests, but also encouraged the children to

+cad more and gave them greater feelings of self-confidence
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indicated that there is no '"best" way to institute an
individualized reading program, The majority of teachers
favored a group by group changeover instead of an immediate
whole class transition, Briefly, the highlights of the
questionhaire results indicated that the teachers were
extremely enthusiastic about the program and that they felt
much personal satisfaction and success, The children's
attitudes, their wider ;eading interests, and the results of
their standardized achievement tests, which compared favorably
with those written under basal reader instruction, all showed
the overall success of the individualized reading programe.
Based on this and the previous studies and experiments,
it appears reasonable to conclude that a program of
individualized reading in the classroom will be beneficial and
profitable to both students and teachers. A combination of
both individualized and basal reader instruction will serve
to enhance the total program and meet the needs of all

studentse.
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the room so that the children could quickly refer to it on
entering the library the following day. This procedure was
especially helpful in refreshing memories on Monday mornings
and after periods of illness, An example of this daily
referral chart follows:

Work for Tuesday, May 20:

Susan
Michelle Choose new book
Douglas '

Carol Continue reading
Leslie

Judy Continue activity
Lynn

Craig Conference
Lisa
This daily referral chart helped the intern to forecast
the approximate number of conferences she would have the next
day, and also helped her to schedule the Sharing Time periods.
Some children spent two, three, or four days
silently reading a story before having a conference, while
others selected, read, and had a conference for a particular
book on the same morning. Usually these children then began
the next day's work with an activity. The sequence of the
routine (including book selection, silent reading, record card
completion, pupil-teacher conferences, and activities)

continued from day to day and was not disrupted by the end-of-

period bells.,

Sharing Time

Once or twice a week the intern scheduled a Sharing

Time which took place towards the end of the reading period and
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lasted for approximately fifteen minutes. During this time
the children were given the opportunity to share books and
present projects and other activities which they had
completeds They volunteered to take part in the Sharing Times,
and all of the children participated at least twice during
the program. The following is a sample of some of the work
presented in these periods:

Linda Told the group six facts about penguins

after reading The Penguins Are Coming, by
R.L. Penneye.

Judy After reading Madeline and the Gypsies, by
L. Bemelmans, Judy pretended she was Madeline
and wrote a letter to her friend telling
about her adventure. She read the letter to

the groupe.
Nina Showed the class their box movie entitled
Lynn "Beavers." (They used encyclopaedias, nature

books, and The Beaver Pond, by Alvin Tresselt,
in preparation for the presentation.)

Leslie Dramatized one of Aesop's fables, and
Craig required the group to guess the lesson.
Stacy

Carol Followed her outline and gave a talk to the

group about the living habits of Honker in
Robert McClung's Honker, The Story of a Wild
Goose, She explained '“"wildlife reserves"
and "flyways.,"

Martin Read and explained his poster entitled '"Things
You Should Do in a Lightning Storm," after
reading Flash, Crash, Rumble and Roll, by
F.M, Branley.

The Sharing Time periods were also used to review the
Class Word List., ZEach child who had contributed to the List
read his word to the group, explained its meaning, and sometimes
used it in a sentence. The children learned many new words in
this manner and enjoyed the opportunity to "teach" their

classmatese.









CHAPTER 1V

EVALUATION OF THE INTERNSHIP

The internship was assessed in terms of the objectives
which were stated in Chapter I. The intern's careful
daily observations of thé students' reading choices revealed
widening interests in reading. The students' attitude
during the pupil-teacher conferences and their activity
choices and resulting work provided an indication of the
effectiveness of the program. The amount of reading done, the
students' enjoyment of books, and the satisfaction they
derived from reading also helped the intern to evaluate the
internship. The co-operating teacher's impressions of the
individualized reading program was another important factor
which indicated that the project had been successful.

Thus, the internship was evaluated on the basis of the
intern's observations of the program in action, on the
co-operating teacher's opinions and feelings towards the project
and her intention to continue individualized reading in her
classroom next year, and on the children's comments and

thoughts about their own reading in particular and the reading

program in general,

L3









L6
children's ability to express themselves with confidence and
clarity. They came very well prepared for the conferences,
and the selections which they had chosen to read aloud often
revealed that they had taken great pains to find passages of
particular importance or of special interest to them. One
child, for instance, derived much satisfaction from reading

the part in Don Freeman's Norman the Doorman where the judges

are admiring Norman's tiny Trap-eeze statue, unaware that
a mouse was its creator,. Several children chose to read the

introductory paragraphs in Maurice Sendak's Higglety-Pigglety

Pop or There Must Be More to Life, because of the funny yet

solemn manner in which the shaggy-—-haired dog is told of his
many possessions, which include two bowls, a thermometer, and
a red wool sweater! The children had reasons for choosing
such paragraphs, and they wanted to share with the intern the
humor, excitement, and sometimes even the sadness of the
passages,

As the program progressed, more and more children
independently planned and initiated the activities for the
books they had read, while others continued to choose projects
listed on the "Activity Choice Cards,' The planning of
activities helped the children to think constructively about
what they wanted to do. Although the intern was in the
background, she encouraged each child to decide for himself
whether he wanted, or needed, to undertake an activity for

each book, and if so, which kind - writing, art, or
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dramatization - would be most appropriate for him. These
choices and decisions helped the children to develop a sense
of responsibility for the direction their work would take,
The following children's comments, recorded by the intern,
illustrate this point:
"I just finished The Day the Sun Disappeared. Instead
of doing an activity I think I'11 read Eclipse, Darkness

in Daytime to find out what really happens during an
eclipse."

"Last week I advertised my book in Sharing Time., I
told about the funniest and most exciting sections. Now
I'm going to choose this activity and write about my
favorite parts of the story."

The intern observed many changes in the children's
reading habits, especially during the daily silent reading
periods. They read silently for increasingly longer periods
of time, and they were less easily distracted by other
activities taking place in the room. They spent far more time
reading than browsing through the pictures, and rarely did
a child leave unfinished a book that he had started. The
children's careful book selection procedures and personal
responsibility for their choices contributed greatly to the
development of these habits.

The Sharing Time sessions were another very important
and successful aspect of the individualized reading program,
and enthusiasm for them grew as the internship progressed. The
children were eager to share their books, and they enjoyed
presenting their projects and activities to the group. They

devised new and creative ways of advertising their books,

and were very successful in generating excitement and motivating
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others to read them. The sharing periods also helped to
develop their speaking and listening abilities. The children
were often required to talk about familiar books and topics,
and to listen for varying lengths of time to speakers in an
audience situation,

The Class Word List was used extensively during the
sharing periods., It deve}oped desirable reading habits,
promoted many new words, and enriched the children's
vocabulary. The children rarely, if ever, skippéd new words
while reading, and they did not hesitate to ask what they
meant. They were delighted to tell about the words they had
found, and often used them later in their stories and'speech.

One of the greatest indications of the success of the
individualized reading program was the obvious enjoyment which
the children derived from the books they were reading.
Throughout the internship many former non-readers had become
quite enthusiastic about choosing bocks and reading at their
own speed. They were pleased and satisfied with their reading,
and felt successful with what they were doing, Towards the
end of the program the majority of children were reading from
four to six books a week, These books varied in length and
difficulty. They had also developed an interest in a
wide variety of books, and had obtained a great deal of
information from them. The field trip was very successful, for
the children were pleased to know there was a library so close

to their homes., Many were borrowing regularly at the end of
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skills portion of this program, In addition, the co-operating
teacher thought that an individualized reading program would
be very beneficial towards the end of the school year when the

required basal reading work had been completed.
CHILDREN'S VIEWS

Throughout the‘project the intern encouraged the
children to express their feelings and opinions about their
new reading program. During the last week of school they were
also given the opportunity to talk privately with the intern
about their own reading in particular and the overall program
in general. The intern recorded all comments made by the
children, and their views contributed to the total evaluation
of the internship.

The children said they liked to read books that they
had selected themselves, especially since there were so many
to choose from. Many were pleased to find books on topics
they were interested in, while others said it was fun to select
new topics., Several children thought they had learned a
lot by reading the biographies and science books, and
mentioned that they would not have chosen the books if they
had not been advertised in the Book Selection or Sharing Times,
One child in particular enjoyed the program and liked to read
because the books were not "babyish.'" The stories were
interesting and he could read the whole book at one time
without waiting several days to know the ending. Another child

thought the program offered her more opportunities to read

or
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individualized reading programs:

1.

2e

3e

Lae

Se

The teacher should be enthusiastic about the
individualized approach to reading in order to

implement such a program in his classroomnm,

The teacher should have a definite plan in mind
before he initiates his individualized reading
programe. The’plan should be flexible, however,
and the teacher should not hesitate to alter it in
the classroom to meet the needs of all students

involved in the program.

The teacher should begin the program with a small
number of children and expand it gradually. In
this manner the inexperienced teacher of
individualized reading will be able to keep abreast
of the program, quickly correct his mistakes, and
immediately help each child solve any problems

that he encounters during the orientation period.

The teacher should provide ample opportunities for
individualized reading. Large blocks of time,
ranging from one hour to an hour and a half, are

most appropriate for the primary grades.

The teacher should take time to explain the program
to the children and provide an orientation period

for them.

The teacher should become familiar with the content
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Little Bear's Friend.

Morrow, Elizabeth.

The Painted Pige.

Naden, Corinne,

Let's Find OQut About Frogs.

Newberry, Clare Turlay.

April's Kittens,.

Nims, Bonnie., Always at Home,

the Story of Sea Shells.

FParlin, John., Amelia Earhart.

Payne, Emmy. Katy-No-Pocket.

L4

The Penguins Are

Penney, R.L.

Cominge.

Perrault, Charles, Cinderella

or The Glass Slippere.

Phleger, Fred.

Red Tag Comes Back,

Podendorf, Illa.

Shapes - Sides,

Curves and Cornerse.

Polgreen, John and Cathleen,

Qur Friend,

the Sun,

Politi, Leo. Little lLeo.

e Song of the Swallows,

e The Mission Bell,

Potter, Beatrix,

The Tale of Jemima Puddle=Ducke.

Rey, H.A. Curious George,

Sauer, Julia L, Mike's House.

Sawyer, Ruth. Journey Cake, Ho!

Schwartz, Elizabeth and Charles,

Selsam, Millicent, All Kinds of

When Animals Are Babies.

BabieS.

° Benny's Animalse.

. Tony'!s Birds,.

Sendak, Maurice,

Higglety Pigglety Pop!

or There Must Be More

to Life.

e« Nutshell Librarye.

Seuss, Dr,

And to Think That I Saw It on Mulberry Street.
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3 Cut pictures from newspapers that show how fishermen in

Newfoundland catch fishe.

Questions to Think About

Floethe, Louise and Richard The Farmer and His Cows

What is this story all about?

Is farm work done the same way today as it was many years ago?
Can you tell about some of the differences?

Why do the people in the city depend on the farmers, even

though they may live many miles apart?

Activity Choice Card

Floethe, Louise and Richard The Farmer and His Cows

1e Make two columns on your papere. Label one column Things

That Happened On Farms lLong Ago, and the other Things That

Happen On Farms Todave Fill in the columns,

2e Choose four or five pictures in the book. Show them to the
class during Sharing Time and tell what is happening in
each,

3e Have you ever visited a farm? If so, write about it.

Questions to Think About

Freeman, Don Dandelion

What things did Dandelion do to get ready for the party?
How did he disobey the party invitation?
Why didn't Jennifer Giraffe let Dandelion into the party?
What joke did Dandelion play on himself?

How did the story end?



Activity Choice Card

Freeman, Don Dandelion

1e Draw Dandelion before and after he got ready for the party.
Write about each of your pictures,

2o Tell how Dandelion learned to always be himself, Give
your story an interesting title,

Se Make up who, what, when, where, and why questions about the

story and answer them yourself.

Questions to Think About

Freeman, Don Norman the Doorman

Where did Norman 1l1live?
What did he do with the traps he collected?

What was his prize for doing so well in the art show?

Activity Choice Card

Freeman, Don Norman the Doorman

1e Choose the best parts of the story and read them aloud to
some friends, Try to interest them in reading the story
themselves,

2e Tell about your favorite part of the story on your paper.
Draw a picture to accompany it if you wish.

e Make up four or five riddles about the characters and
events in this story. Clip them to the back of the book
so that others may read them after they have finished the

storye.
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3 Tell the story to a friend.

Questions to Think About

Goldin, Augusta Ducks Don't Get Wet

What is a duck doing when it is preening?
Why doesn't a duck get wet?

What happens in the wintertime when ducks can't find any food?

Activity Choice Card §

Goldin, Augusta Ducks Don't Get Wet

1e Do the experiment described in the book. Use the water

and oil provided by the teacher.
Le List five things that you learned about ducks,

3e Advertise the book to the class during Sharing Time.

Questions to Think About

Goudey, Alice Butterfly Time

What time of the year do you see butterflies?
There are many kinds of butterflies., How are they alike?

How are they different?

Activity Choice Card

Goudey, Alice Butterfly Time

Te Show a friend the butterfly pictures in this book. Read
about them together.

2e Draw a picture of your favorite kind of butterfly. Cut
out your butterfly and attach a pipecleaner to it to form
the body and antennae.

3 Find other books about butterflies in the library.
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How did Little Toot save the barge with the explosives on it?

Activity Choice Card

Gramatky, Hardie Little Toot on the Thames

1e Make up who, what, when, where, and why questions about
the story and answer them yourself in complete sentences.

2e Pretend you are Little Toot. Write a letter to your
friend telling about your adventures on the Thames,

Se Choose a happy or a sad part of the story and write about

it.

Questions to Think About

Brothers Grimm Rumplestiltskin

The miller's daughter had a problem. What was it? How was it
solved?
What kind of person was the King?

How did the queen discover Rumplestiltskin's name?

Activity Choice Card

Brothers Grimm Rumplestiltskin

Te Fairy tales often have the following:
- a happy ending
- fairies
- kings, queens, princes, or princesses
- palaces or castles

- some magic or make-believe

Does Rumplestiltskin have any of these things? Which ones?

Make a list of them. For example: Rumplestiltskin has a
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happy ending. The gqueen kept her baby and Rumplestiltskin
disappeared.

2e Choose a favorite scene and, with some friends, informally
dramatize it before the class,

3e Have you read another version of Rumplestiltskin? How was
it like this one? How was it different? Tell about it
on your paper.

L, Make up five riddles'about this fairy tale. Ask other

children for the answers.

Questions to Think About

Brothers Grimm The Elves and the Shoemaker

How did the elves help the shoemaker?
What did the shoemaker and his wife do to repay them?

What time of the year did the tale take place? How do you know?

Activity Choice Card

Brothers Grimm The Elves and the Shoemaker

Te Make stick puppets of the four main characters in this
fairy tale. (Draw the characters on paper, then cut them
out and glue onto popsicle sticks.) Choose three friends
and dramatize the fairy tale before an audience.

2e Draw a cover for the book and write an inside flap
summarye.

3 Read the fairy tale to some friends.

Le Summarize the fairy tale in five or six pictures and

sentences,
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Questions to Think About

Hamberger, John The Day the Sun Disappeared

Why were the forest animals so confused?
What had really happened to the sun?
Were there any new words in the book? Find out their meanings

and write them on your word liste.

Activity Choice Card

’

Hamberger, John The Day the Sun Disappeared

1. Describe the fox on the cover of the book - how he looks
and Whyo

2e Draw three pictures to explain what happens before, during,

and after an eclipse, Write a sentence or two to explain
each picture,

3. Advertise the book to the class during Sharing Time.

Questions to Think About

Hansen, Joan Antonyms

What are antonyms?

Give some examples of antonyms.

Activity Choice Card

Hansen, Joan Antonyms
1. Think of as many antonyms as you can. Make a list of them

Oon your paper.
2e Choose a friend and play this game:
One person says a word and the other gives the antonym, or

opposite meaning. Take turns, and try to think of some
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unusual antonyms!

3 lake a booklet of antonyms. Draw pictures to illustrate

the meanings of the words,

Questions to Think About

Haviland, Virginia Favorite Fairy Tales Told in Germany

Think about one of the fairy tales that you read in this book,.
Who were the main characters?

What was the problem in the }airy tale?

How was it solved?

Was there any magic in the fairy tale? If there was, how did
it work?

Find the table of contents., What fairy tale is on page 72°%

Activity Choice Card

Haviland, Virginia Favorite Fairy Tales Told in Germany

1. Choose some friends and dramatize one of the fairy tales
in the book,

2e Tell one of the more unfamiliar fairy tales in the book
to the class,

3. On your paper tell about your favorite fairy tale.

Questions to Think About

Hoban, Russell A Bargain for Frances

Who were the main characters in the story?
Did they act like animals or people? How?
Frances had a problem. What was it? How did she solve it?

What are backsies?
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Activity Choice Card

Hoban, Russell A Bargain for Frances

1e If you could choose a friend in this story, who would it
be? Why? Write about it on your paper.

2e Has anyone tried to trick you into doing something you had
noF intended to do? Write about it.

Se Draw a picture and write about your favorite part of the

L

booke

Questions to Think About

Hoban, Russell Bread and Jam for Frances

Who was the main character in this story?
Why was she so sad?

What did she learn at last?

Activity Choice Card

Hoban, Russell Bread and Jam for Frances

1. Make up who, what, how, where, and why questions for this
story and answer them yourself in complete sentences.

2e Choose three or four important pictures in the story. ©On
your paper tell what is happening in each picture., Don't
forget to tell how the characters feel!

De Read the story to a friend.

Questions to Think About

Hoff, Syd Ida, the Bareback Rider

Why was Ida a greedy person?

-What happened to change her?
























Questions to Think About

Leaf, Munro The Story of Ferdinand

What did Ferdinand like to do most of all?

How did he get chosen to fight in Madrid? Did he want to fight

there?
How did the bullfighters feel when Ferdinand just sat down in

the ring?

Activity Choice Card

Leaf, Munro The Story of Ferdinand

1e Write a poem about Ferdinand the bull.

2o Change The Story of Ferdinand into a play. Make a list of

the characters and most important scenes. Write a line
or two telling what happens in each scene. If you wish,
choose some friends and dramatize your play. Be a good
director!

3. Write a few sentences telling about the following:
- Ferdinand
-~ Ferdinand's mother
- the other bulls
- the Matador

L, Choose the funniest, the saddest, or the happiest part of
the story and write about it, Draw a picture to go with

your writinge.

Questions to Think About

Leaf, Munro Wee Gillis

Why was the boy called Wee Gillis?



What did his mother's relations do for a living?
What did his father's relations do for a living?
Wee Gillis had a problem. What was it? How was it solved?
How did his work in the Highlands and Lowlands of Scotland

help him to play the bagpipes?

Activity Choice Card

Leaf, Munro Wee Gillis
1. Use the following words in sentences:
mist sigh
creep kilt
e Draw a cover for this book and write an inside flap
summarye.
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3e On your paper tell why you liked or disliked this storye.

Questions to Think About

Lenski, Lois Cowboy Small

Who was Cactus?

What kinds of things did Cowboy Small do?

Activity Choice Card

Lenski, Lois Cowboy Small

1e Talk to some friends about Cowboy Small and the work that

he dide Do you think all cowboys do that kind of work?

Lo Pretend you are an advertiser, Write an announcement for

the class bulletin board telling others about the book

and why they should read it.

3e Find other boocks in the library about cowboys and their
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worke

Questions to Think About

Lipkind, William and Nicholas Mordvinoff Circus Ruckus

Why wasn't Kelly allowed to enter the circus grounds?
How did Kelly and Dan cause a ruckus at the circus?

How did they become part of a circus act?

Activity Choice Card

Lipkind, William and Nicholas Mordvinoff Circus Ruckus

1. Answer these questions on your paper in complete sentences:
Who was Mr. Hopper?
Why did he chase Dan and Kelly through the circus grounds?
What act did Herr Goppel perform in the circus?
How did Mr. Hopper thank Dan and Kelly for making Prank's
act a success?

2e Find the poster in the book that advertises Mr., Hopper's
Circus., Read it to the class during Sharing Time. Be
sure to put expression in your voice!

3 Have you ever been to a circus? Write about it.

L. Describe some of the acts which were performed at the
circus, either in writing or by telling about fhem during

Sharing Time,

Questions to Think About

Matsuno, Masako A Pair of Red Clogs

Why did Mako's mother buy her a pair of red clogs?
How did the clogs get cracked?

Can you explain the weather-telling game?



How did Mako try to deceive her mother intc buying her a new
pair of clogs?
How did she feel after her plan had failed?

How would you feel?

Activity Choice Card

Matsuno, Masako A Pair of Red Clogs

1e Read the story and stbp on page 16 where it says:
I thought and thought . . . and I had a bright idea!
Now write your own ending to the story, telling what
Mako did with her pair of cracked clogs.
2e Look at the pictures in this book. Make a list of the
things that tell you the story took place in Japan.
3. Do you think that Mako learned a lesson? What was it?

Tell the class about it.

Questions to Think About

Mayer, Mercer A Boy, a Dog, and a Frog

Where did the story take place?
What was the problem?

How was it solved?

Activity Choice Card

Mayer, Mercer A Boy, a Dog, and a Frog

1e Write the words of the story to go with the pictures in

this book.
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2e Choose a friend. Go to a quiet place in the room and

"read" the story together.

e Make up a story in your mind. Draw the pictures for it on
separate sheets of paper and staple them together to form
a book. Show it to some friends as you tell them what is

happening in each picture,

Questions to Think About

.

Mayer, Mercer A Special Trick

Why did the magician hire Elroy?
What did Elroy do with the magician's dictionary?
How did he make the tent ready for the magician's return?
On page 30 Elroy said to the magician:
"Boy could I show you a thing or twoe.."

What did he mean?

Activity Choice Card

Mayer, Mercer A Special Trick

Te Do you think A Special Trick is a good title for this book?

Why? Write your answer on your papere.

2e Make up your own magical words to produce spells and tricks.
Write the words and the tricks on paper, or tell them to a
friend.,

3 Pretend you are Elroy. Write a letter to a friend telling
about your use of the magician's dictionarye.

L. Tell the story to a friend in your own wordse. Show him

the pictures if you wish.
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Activity Choice Card

McCloskey, Robert Burt Dow, Deep-Water Man

1, Pretend you are Burt, Write a letter to your friend telling

about your day fishinge.

2e Choose your favorite picture in the book and write about
it.
3 Choose the important scenes in this story and make a comic

strip, with pictures and blurbs., Mount your comic strip

on the bulletin board.

Questions to Think About

McCloskey, Robert Make Way for Ducklings

What medal did this book win? Why?

At the beginning of this story Mr. and Mrs. Mallard had a
problem. What was it?

How did they solve their problem?

How did the policeman help Mrs., Mallard and her children?

What happens when ducks molt?

Activity Choice Card

McCloskey, Robert Make Way for Ducklings

1. Do you think that Make Way for Ducklings is a good title

for this book? Why? Write yYour answer on your papere.

2e Mrs. Mallard took just as much care of her ducklings as
your mother takes care of you and your brothers and sisters.
How did Mrs., Mallard look after her children?

3 Interest other children in this book by reading parts of it

aloud to the class. Choose the parts in advance, and try
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to put expression in your reading,

L, This book has many beautiful pictures., Choose your
favorite picture and tell why you 1ike it., Tell what is
happening in the picture. Show the picture to the class

and read what you have written about it,

Questions to Think About

McClung, Robert Blaze, the Story of a Striped Skunk

How do skunks protect themselves from their enemies?
What do they eat?
What do they do in the wintertime?

How does a mother skunk look after her babies?

Activity Choice Card

McClung, Robert Blaze, the Story of a Striped Skunk

1e What would you do if you met a skunk? Write about it and
draw a picture,

Co List five facts that you learned about skunks in this book.

3e Give a talk to the class about skunks., Make an outline
and use the pictures in the book if you wish.

L, Draw a picture and write a story about a skunk. Give your
skunk a name,

Se If you are interested in skunks, read other books about

them, including the encyclopaediae.

Questions to Think About

McClung, Robert Honker, the Story of a Wild Goose

This book tells about a year in the life of Honker, Branta, and
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their family of baby geese,.

Did they live in one place all year round? When did they
migrate? Where?

What are flyways?

How did Honker and Branta care for their children?

What are some of the dangers faced by wild geese?

What has man done to protect the geese?

Activity Choice Card

McClung, Robert Honker, the Story of a Wild Goose

1. Do you think it is a good idea for countries to have
Wildlife Refuges? Why? Write your answer on your papere.

Lo Make some posters illustrating the dangers faced by the
wild geese in their travels. Mount them on the bulletin
board. They may interest others in reading the booke.

2 Give a talk to the class about the life of the Canada
goose, Prepare for your talk by making an outline of the
things you want to saye.

L, Write about your favorite part of the story. Draw a

picture to accompany your work if you wish,

Questions to Think About

McClung, Robert How Animals Hide

Why do animals hide?
Where do many animals hide?
Some animals change colors at different times in the year.

Why?
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color?

Activity Choice Card

Mclung, Robert How Animals Hide

1e Show the pictures to a friend as you tell him how the
animals are hiding. Make sure your friend finds the
animal in each picture!

2e Answer the questions on page 39 on your paper.

Se Choose your favorite picture. Write about ite.

Questions to Think About

Miles, Miska Nobody's Cat

Where did the cat live?
How did he find food?
Do you think the cat was surprised when the children were kind

to him? Why?

Activity Choice Card

Miles, Miska Nobody's Cat

1e How was the cat in this story different from a pet cat?
Write your answer on paper or tell the class about it
during Sharing Time,

2e Do you think Nobody's Cat is a good title for this story?

Why? If you don't think it is, make up another title for
the book,

3e Do you know of any stray cats or dogs that roam around
your neighbourhood? Write a story about them, telling how

they live,
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Questions to Think About

Milgrom, Harry Adventures with a String

In this book the Questions to Think About card is attached to
the first page of the book to guide your readinge. There is no
Activity Choice Card for this booke.

As you read this book do the experiments with the
string that the teacher has provided. Answer the questions

as you do each experiment. You may ask a friend to work with

you if you wish,

Questions to Think About

Morrow, Elizabeth The Painted Pig

Where did the story take place?

Why did Pita and Pedro quarrel?

What was Pedro's problem?

How did he try to solve his problem?

Was he successful? How did Pancho come to his rescue?

Activity Choice Card

Morrow, Elizabeth The Painted Pig

1. On your paper describe Pita's pig. Draw a picture of it
to accompany your written description.

2e Make stick puppets of Pancho and Pedro. Dramatize the
conversation in which Pancho is trying very hard to sell
his toys to Pedro. Be a good salespersone.

3e Write some riddles about the story. Clip them to the last
page of the book so that other children may read them

after they have read the book.
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How do they feed and look after their babies when they are born?

Why did the man band the penguins?

Activity Choice Card

Penney, R.L. The Penguins Are Coming

1. Find Antarctica, the home of the Adelie penguins, on the
globe,

2e Tell a friend what you learned about penguins,

3 Write a story about the Adelie penguins, telling how they
build their rookeries on the shore and live there with
their mates during the spring and summer months,

Illustrate your story with pictures,

Questions to Think About

Perrault, Charles Cinderella or The Little Glass Slipper

Why was the girl called Cinderella?
How did her step~sisters treat her?
Why was the fairy godmother so important in this fairy tale?

What happened at the ball?

Activity Choice Card

Perrault, Charles Cinderella or The Little Glass Slipper

1, Make a box movie of the fairy tale. Choose a friend who
has also read the book to help you. Before you begin
organize your movie by making a list of the scenes, or

"slides," that you will need to drawe.

2e Have You read or heard another version of Cinderella? Was

it exactly like this one? On your paper tell how they were
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alike or different,
3e Choose some friends and informally dramatize parts of the
fairy tale.

iy e Pretend you were at the ball. Write a letter to your

friend telling about the princess who appeared there.

Questions to Think About

Phleger, Fred Red Tag Comes Back

Why did the man tag the salmon?
Where do the salmon spend most of their lives?
Why do they always return to the river where they were born?

What dangers did Red Tag face in the ocean and rivers?

Activity Choice Card

Phleger, Fred Red Tag Comes Back

le Make a time line of Red Tag's life, from the time he was
a little fish until he became a large old salmon, Draw
pictures to accompany your time line, and mount them on
the bulletin board beside the time line.

2e How did Aku help the man who tagged the salmon? What can
we do to help our Wildlife Service protect the salmon in
our rivers? Tell the class about it.

3e Choose a friend. Go to a quiet place in the room and tell
him about the salmon and their life in the ocean and
riverse.

Questions to Think About

Podendorf, Illa Shapes - Sides, Curves and Corners

In this book the Questions to Think About card is attached to
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Questions to Think About

Rey,

H.A. Curious George

Where did George live in Africa?

Where was the man in the yellow hat going to take him to live?

Why was George called Curious George?

What things did he do on his way to his new home?

Activity Choice Card '

Rey,

LS

H. A, Curious George

In this story Curious George had many adventures before

he arrived at the zoo. Write about another adventure which
George could have hade Clip it to the last page of the
book for others to read.

Choose two or three pictures in this book. Write a caption
for each picture and tell what is happening in it.

Pretend you are a newspaper reporter. Write an article for
your paper telling about one or two of George's adventures,

Include an eye-catching headline.

Questions to Think About

Sauer, Julia L. Mike's House

Why did Robert go to the library each week?

Wwhat did he call the library? Why?

"~w did the policeman help Robert?

Why did the librarian want Robert to take different books from

the library each week?

Did you like this book? Why?
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3. Tell the story to a friend. Show him the pictures if you

wishe.

Questions to Think About

Schwartz, Elizabeth and Charles When Animals Are Babies

1

Are all animal babies alike when they are born?
How are some of them different?

How are some alike?

Activity Choice Card

Schwartz, Elizabeth and Charles When Animals Are Babies

Te Were there any animals in this book which you did not know
about before? Choose one or two of these animals and find
more information about them in the encyclopaedia, or in
another animal book.

2o Choose two or three of the baby animals mentioned in this
book and tell the class about them during Sharing Time.
Show them the pictures if you wish.

3e Draw pictures of some of the baby animals that you know of
and label them with their proper names, for example,

snakelings, tadpoles, wolf pupse.

Questions to Think About

Selsam, Millicent Benny's Animals

Benny wanted to classify his animal pictures, The professor
told him that there are two large groups of animals., What are
they?

After the animals are divided into these two groups, they can be
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separated again into five other groups. Turn to page 49 to

n

(@]

te€ the names of these groups.

Why was Professor Wood an ancestor detective?

Activity Choice Card

Selsam, Millicent Benny's Animals

Te Find pictures of fish, amphibians, reptiles, birds, and
mammals. Sort them into piles as Benny did, and label each

pile. Display the piles on a table so that other children

may look through them,

2e Why is the book called Benny's Animals? Write your answer

on your paper.
Se Tell a friend about the book, or introduce it to the class

during Sharing Time.

Questions to Think About

Selsam, Millicent Tony's Birds

What are field glasses?

What kinds of things did Tony learn about birds and bird watching?

Activity Choice Card

Selsam, Millicent Tony's Birds

1. What things did Tony use to make bird watching easier?
How did they help him? Write your answers on paper.

2e Tell the class how we should behave if we want to watch
birds without frightening them away.

3 Have you ever watched a bird very closely? Draw a picture

of the bird you saw. Then find it's name in a bird guide
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Activity Choice Card

Shapp, Martha and Charles Thomas Alva Fdison

Te Give a talk to the class describing Edison's life,.
Make an outline and be sure to tell about some of the
following:

- where he was born

- what he was like as a boy

- what kinds of jobs he had

- some of the things he invented

- how the people of New Jersey have honoured him

2e Make a time line of Edison's life. Mount it on the
bulletin board.

3 Write a story about Thomas Alva Edison. Draw a picture

to accompany your story if you wish.

Questions to Think About

Showers, Paul What Happens to a Hamburger

What happens when you digest food?
What are food molecules?

How do the food molecules get into your blood?

Activity Choice Card

Showers, Paul What Happens to a Hamburger

1 Do the experiment described on page 10. Can you see the
sugar? Can you taste it? What has happened?
Lo On a large sheet of paper draw a picture of your head and

stomach, Label the parts and use your picture to explain

to the class how food is digested.
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Questions to Think About

Tresselt, Alvin The Beaver Pond

Where did the beavers build their dams?
How did they build them?

What does the beaver use his tail for?
Why did the beavers leave the pond?

Is this story true or make-believe?

*

Activity Choice Card

Tresselt, Alvin The Beaver Pond

1e Tell a friend some things that you learned about beavers,
Show him the pictures in the book if you wishe.

2e Make a box movie about beavers, Before you begin read
other books about beavers. Also make a list of the
pictures you will need to draw and the things you want to
saye

3e On your paper tell how the beaver makes his house. Draw

a picture to accompany your worke.

Questions to Think About

Tresselt, Alvin The Dead Tree

What causes trees to die?
How are trees useful, even after they are dead?

Bow does the old tree help to make new trees?

Activity Choice Card

Tresselt, Alvin The Dead Tree

1e Give a talk to the class about trees, Use the Questions
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Coe Read the book to some friends.

3 Draw a picture showing why trees are useful and enjoyable

to have around. Write a caption above the picture.

Questions to Think About

Udry, Janice May The Moon Jumpers

Who are the Moon Jumpers?
What things did the Moon Jumpers like to do?

Could this be a true story? Why?

Activity Choice Card

Udry, Janice May The Moon Jumpers

1. Pretend you are a Moon Jumper. What would you do at night?
Write about it and draw a picture to accompany your work,

2o Draw a cover for the book and write an inside flap
summary.

Se Tell the class about the book during Sharing Time,

Questions to Think About

Ward, Lynd The Biggest Bear

Why did Johnny want to shoot a bear?
What did the bear do to become such a nuisance?

How did the bear save his own life?

Activity Choice Card

Ward, Lynd The Biggest Bear

1e There are many interesting facial expressions in the

pictures of this booke. Look through the pages and find
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pictures of people who look:

frightened very happy
angry or mad amazed
sad

On your paper put the page number on which you found the
picture, and write a sentence or two telling why the
person looks that way. For example:
Page 11 - The man looks frightened because there is a bear
behind him,

2e Tell a friend about Johnny's bear,

3. Write three or four riddles about the characters and
events in this book, Clip them to the last page so that

others may read them after they finish the booke.

Questions to Think About

Waters, John Camels, Ships of the Desert

Why are camels called ships of the desert?

Why can the camel go for such a long time without water?
Where do camels live?

There are two types of camels, What are they? How are they

different?

Activity Choice Card

Waters, John Camels, Ships of the Desert

1, Draw a picture of a camel. Label his hump, eyelashes,
and other parts of his body that help him to survive in
the hot desert, Show your picture to some friends as you

tell them why each part of the camel's body is so useful,



T4

2o On your paper list five or six things that you learned

about camels,

3e Tell the class about the book during Sharing Time.

Questions to Think About

Wilde, Oscar The Happy Prince

Why was the Happy Prince so sad?
What did he do to help the poor people?
How did the swallow help him?

Why is the book called The Happy Prince?

Do you think we should try to behave like the Happy Prince?

Why?

Activity Choice Card

Wilde, Oscar The Happy Prince

1. Tell the story to some friends as you show them the
pictures,

2o On your paper write about the Happy Prince. Draw a picture

to accompany your work if you wishe
Se Answer the Questions to Think About on your paper in

complete sentences.

Questions to Think About

Wildsmith, Brian Mother Goose

Did you enjoy this book? Why?
Did you read any nursery rhymes that you had not heard or read
before?

Which nursery rhyme did you 1like best? Why?
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Activity Choice Card

Wildsmith, Brian Mother Goose
Te Dramatize your favorite nursery rhyme.
Lo Choose a rhyme that you are not familiar with, and compose

a tune for it.

3. Read another book of nursery rhymes. How is it like this
version? How is it different? Which one do you like best?
Why?

L, Choose three or four of your favorite nursery rhymes.
Write the verses, illustrate them, and staple the pages

together to make a booklet,

Questions to Think About

Williams, Margery The Velveteen Rabbit

How did the velveteen rabbit become "real'" to the little boy?
Why was the rabbit thrown out to be burned?

What did the fairy do to the velveteen rabbit?

Activity Choice Card

Williams, Margery The Velveteen Rabbit

1e Do you have a favorite "real" toy? Draw a picture and
write about it. Tell how you got the toy, what you do with
it, and where it is now.

2e Choose a friend who you think would be interested in the
storye Go to a quiet place in the room and read the best
parts of the book to him.

3. Pretend you are the velveteen rabbit., On your paper tell
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how you felt at the following times:

- when you were new and no-one played with you

when you became ''real'" to the little boy

- when you overheard that you were going to be burned

when the fairy turned you into a live rabbit

Questions to Think About

Wright, H.R. Four Threes Are Twelve

In this book the Questions to Think About card is attached to
the first page of the book to guide your reading.
As you read this book supply the answers to the

multiplication problems.

Activity Choice Card

Wright, H.R. Four Threes Are Twelve

1, Make up some multiplication problems and draw pictures
to illustrate them.

2e Write an advertisement for the book and post it on the
bulletin board.

3e Read the book to a friend. Help him to understand

multiplication,

Questions to Think About

Yashima, Taro Crow Boy

Why was Chibi called Crow Boy?

How did the children feel about Chibi at the beginning of the
story? How do you know?

How did they feel about him at the end of the story? What

changed their minds about him?
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Activity Choice Card

Yashima, Taro Crow Boy
le Divide your paper into four blockse.e Draw four pictures

of things that happened in the story, and write captions
under each,.

2e Virite a different ending to the storye.

5 Choose some friends and dramatize your favorite part of

the storye.

Lo Tell a friend about Crow Boye

Questions to Think About

Ylla Animal Babies

What is this book about?
Which animals could you have as pets?
How are the pictures in this book different from those in

Animals Everywhere, by Ingri and Edgar Parin d'Aulaire?

Activity Choice Card

Ylla Animal Babies

1e Show the pictures to a friend as you tell him about the
animal babies,

2e Choose one or two of the animals and draw them with their
babies, Vrite two or three sentences about the babies
underneath the pictures,

Se Choose an animal in the book that you do not know too much
aboﬁt. Find more information about the animal in the

encyclopaedia,
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Questions to Think About

Zim, Herbert S. Golden Hamsters

Why were hamsters first brought to North America?

If you raise hamsters as pets, what should you feed them?
Why do wooden cages make poor homes for hamsters?

Why do hamsters make such good pets?

We should be very careful not to, let pet hamsters escape

outdoors. Why?

Activity Choice Card

Zim, Herbert S. Golden Hamsters

1. Talk to some friends about hamsters and how to care for
them, Show them the pictures in the book if you wish,

2e How are the gerbils in our classroom like the hamsters
that are described in this book? Write your answer on
your paper.

S Pretend you are a pet shop owner. A customer wants to
know how to take care of the male and female hamsters he
he is going to buy. Do one of the following:

- Make a list of the things he should do.

- Choose a friend to be the customer and tell him what he
should do before the class during Sharing Time. A note
to the customer: feel free to ask the pet shop owner

lots of questions.

Questions to Think About

Zion, Gene Harry the Dirty Dog

Why did Harry run away from home?
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Why didn't his family know him when he came back?

VWhat did Harry do to let his family know who he was?

Activity Choice Card

Zion, Gene Harry the Dirty Dog

Te Make up who, what, when, where, and why questions and
answer them yourself in complete sentences,

2e Choose three or four importa?t pictures in the story. On
your paper explain what is happening in each picture, and
tell how Harry feels about the situatione.

e The cover of the book contains "before" and "after"

pictures of Harry. Explain these pictures to the class,

Questions to Think About

Zolotow, Charlotte The Storm Book

What kind of a day is Charlotte Zolotow describing?
She uses many descriptive words to describe things, for example:
dusty blade of grass, hazy sky. Can you find in the story any

more descriptive words that make pictures in your mind?

Activity Choice Card

Zolotow, Charlotte The Storm Book

Te Write about a thunder and lightning storm that you remember.

Draw a picture to go with your story.

2e Select your favorite parts of this book and read them to a
friende.
3e If you are interested in learning more about thunder and

lightning, read Flash, Crash, Rumble, and Roll, by

Franklyn M. Branley.



APPENDIX C., Samples of the Pupils'
and Intern's Records

150



151

PUPILS' RECORDS

Martin
Miles, Miska Mississippi Possum
Date Started: May 26
Comments: I liked this story. It was about a possum,.

Activity: I gave the story a new title, I called it

The Big Flood and I wrote about it.

Date Ended: May 28

Dougl as

McCloskey, Robert Burt Dow, Deep-Water Man

Date Started: June 10

Comments: I liked it when Burt put band-aids on all the
whalese.

Activity: I told the story to Ninae.

Date Ended: June 11

Lisa

Hoban, Russell Bread and Jam for Frances

Date Started: May 20
Comments: Try something before you say you do not like it.
Activity: —_—

Date Ended: May 22

Susan

Sendak, Maurice Higglety Pigglety Pop! or There Must
Be More to Life

Date Started: May 5
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Comments: The part that I liked best was when Jennie

went away. She went away to be a movie stare.

Activity: —_—
Date Ended: May 6
Susan
Parlin, John Amelia Earhart
Date Started: May 20 .
Comments: I liked the part of the story where Amelia
flew across the Atlantic Oceane.
Activity: Time line,
Date Ended: May 253
Lynn
Ylla Animal Babies
Date Started: May 1
Comments: I 1like this story because it shows how mother
animals treat their babies,
Activity: I told how the animal babies were alike in
Animals Everywhere and Animal Babies,
Date Ended: May 2
Judy
Larrick, Nancy Green Is like a Meadow of Grass
Date Started: May 12
Comments: I like Green Is Like a Meadow of Grass because
I like poetrye.
Activity: e

Date Finished: May 12
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Nina

Potter, Beatrix The Tale of Jemima Puddle-Duck

Date Started: June 12

Comments: I liked it when Jemima hatched four eggse.
Activity: I wrote a poem about Jemima,.
Date Finished: June 12
Carol '
Zolotow, Charlotte The White Marble

Date Started: May 5

Comments: I liked the words in this book,
Activity: ]I wrote a story about a time when I was lonely.
Date Ended: fay 8
Leslie
Showers, Paul What Happens to a Hamburger

Date Started: May 22

Comments: I 1liked the book because the pictures tell about
your bodye.

Activity: —_—

Date Finished: May 26



ILisa

May 23

May 26

May 27

June 3

June 4
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INTERN'S RECORDS

Chose and read The Biggest Bear, by Lynd Ward.

Conference: No problems with word recognition

or comprehension, She came very well prepared
and read aloud with enthusiasm. Tomorrow she
will begin her activity - finding pictures of
facial expressions which correspond to specific
words listed on the Activity Choice Card.

Finished activity for The Biggest Beare.

Very good work., She also found a picture of
someone who looked humiliated.

Talked with Carol about Honker, the Story of a

Wild Goose, by Robert McClung.

Chose and began to read The Beaver Pond, by

Alvin Tresselt,

Chose and began reading The Nutshell Library,

by Maurice Sendak.

Finished The Nutshell Librarye.

Conference: Lisa had little difficulty reading

these stories, she particularly enjoyed the one
about Pierre and read it silently several
times., She planned her own activity and wrote

another story about Pierre.



June 5

June 6

Jocelyn
May 5

May 6

Dougl as
May 28
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Finished her story about Pierre which she

entitled Pierre Always Says No. It was very

imaginative and funny. She read it to the
class during Sharing Time,
Lisa listened to Stacy read sections of The

Hundred Dresses, by Eleanor Estes, She then

chose the book to read herself,

Chose and read Katy-No-Pocket, by Emmy Fayne.

Conference: Jocelyn read this book extremely

quicklye. She didn't think it was an especially
good story because it was too easy, and chose
to read another book instead of doing an
activity. We talked about book selection, and
I helped her to choose her next book, The Happy

Lion and the Bear, by Louise Fatioe

Finished reading The Happy Lion and the Beare.

I talked with her for a few minutes before
Close~-off Time, she is pleased with the book
and is making very good use of her Word List,

We will need a conference tomorrow.

Douglas worked with Nina and Lynn for a few
minutes in preparation for their dramatization
of Hansel and Gretel., Later he chose and began

reading Ida, the Bareback Rider, by Syd Hoff.




May 29

Tolson

June 2

June 3
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Finished Ida, the Bareback Rider.

Conference: Douglas came well prepared for

today's conference. He wanted to tell the
story in his own words, and then talked about
people who were greedy like Ida. He is
gaining confidence in reading aloud and in
answering questions, and now likes to talk to
others about the stories he has read. He
decided to draw a cover and write an inside
flap advertisement for the book. Will begin

this activity tomorrow.

After talking to Susan about The Velveteen

Rabbit, Tolson chose The Columbus Story, by

Alice Dalgliesh. He finished the book and
will be ready for a conference tomorrow,

Conference: Tolson has a good understanding of

this story, he has no problems with
comprehension or word recognition., He is
becoming very interested in biographies, and
wanted to know if he could get more of them at
the library this summer. Instead of doing an

activity he has decided to read Little Toot

on the Thames, by H. Gramatkye.
















