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. ‘ > ABSTRACT oL
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The purpose of the 1nternsh1 .was to develo ad- g
p 0P —

mlnlstratlve skills ‘in the commpnlty school framework and

to 1nvest1gate the p0551b111t1es of the communlty'school - e

~and more, the communlty school caters to tkz young a?ﬁ oldfﬁ

— . oo "

for the Newfoundland school system._ Evidence appéars-to

show that a wide gep exists.between Newfoundland s;hoplg '

3 -

and the communities théy'suppoSedlyrserve; Furthermore,

’

present educational gstructures may he counter-productive
to the real‘needi(sg most Newfoundland qommunities."'

ObJectlves, and strategies to 1mp1ement'the obJec-"
tives were formulated. prlor to the start of the 1nternsh1p,

but strategies were modified durlng the course/pf the

‘experience. The dominant activities engaged’in*were atten-

dince at a Community Educat10n~workshop{'study of a . -

Voluntary Action Centre, and ae;ociati%h with a cpmmunity
. o '
school director.and a community schodl prineipal.

'Community school' is a term which is often confused *
P . .

with 'tommunity Edﬁceyion'., ?Communitylﬂdhcaeipn‘~i51a i
philosophy which emphasizes 'process' in providing -
eduEational sefvices ﬁnlgopportuhitiee tqlfhe totgi com-
munlty. The community .chooi is ohe‘alternative to
1mp1ement1ng the Communlty Educatlon phllosophy .

. 0perat1ng the year round and sxﬁfeen hours per day

. : &, ‘ ‘
. 4



'communlty school and its adm1n15trat10n w1th a view to

2 hY

through programs deslgned to meet the néeds of all communlty

——— R
——— v

A

members. Followers c1a1m that ‘the communlty school enhancés

5
N L e

communlty sp1r1t wh1ch éan eventually result in ‘the solutlon"

¥

.0f major problems affllctlng the cOmmunlty today.

.

X Whlle any organlzatlonal structure cannot be 51mp1y
\ L b I -

Atransplanted from one soc1al context”to another, there, is

KIS

reason to be11eve'that some aSpects of the Flint communitx

[ }

schools could beneflt Newfoundland education.’ .Extending the

‘e

use of communlty fac111t1es and resourtes, 1nc1ud1ng the

-

school, to. the eﬂrlre communlty for 1onger perlods, and
proviging more program oQt1ons with life-relevant experlences

could lead to richer .schood-community relationships.

The approagh-to'the internship w&&fiﬁ terms of'the

intern's-strengths and weaknesses. ObJectlves and strategies

were de51gned to overcome lack of understand1ngs of the ,

o
asses51ng the 1mp11cat10ns of that ‘educational structure

for Newfoundland Whlle some conclusions can be arrlled at
and’ some recommendatlons made, the 1nternsh1p was not the
means whereby an extensive and comp:ehen51ve study of the .

community school's applicability for Newfoundland could be

.obtained Thelohjectives and strategies chosen were appro-

|
prlate for the 1ntern s growth and satlsfactlon 1s expressed

Wlth the outcome of the exper1ence.

o - . R |

——
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"a’ eu' . - ' PART' I ‘.I. L ' ‘ o ’ R

INTRODUCTION .

| : .
Although much recent thought ab0ut the re at1onsh1p

\

between the school and the communlty has ‘been ev1dent 1n

. Newfoundland, there is yet a.wide gap between New%oundland

schools'end' the communities they serve. H. W, Kltchen

i

greater measure of direct responsibility for community.and.

socml 1mprovement. ( : ' )

The rlft between the schools and the communltles

-

they serve is not unlque to the Newfoundland 31tuat10n.

Speaklng about pub11c schools 1n the Un1ted States, Jack~
M1nzey wrotes- . - - SR
PR |} : ' \

" For one thmg, they seen.riddled with hypocrisy.

They speak of community involvement, yet: 1nv01ve-

ment is usually superficial at best. 'They state

their desire to -educate.for 1life, et their

.currlculum does little to prepare for 1iving in

...a communlty They pay.1lip service to the 1deal

of dealing with the¢ whole child, yet operate as
though a child's total educatlon is accomplished
- while under tlieir direction. . They believe.that -
education is a lifetime endeavour, yet perform as
_‘though educatlon is termanated with their programs.?

A

IXitchen, Hubert- W.. Educational Policies for the -

Seventies, (-mimeographed -paper), 1969, p..6.

- 2Mlnzey, ‘Jack. "Community Education: An Amalgam '

of Many "Views'", Phi Pelta Kappan Vol 54, ' No. 3, No‘Vember,:

1972, p. 150.

B

"~ recently stated that "Schools and teachers ‘must assume a .’

5.



©. While some of Minzey's A_crit;icgisms may be debatable, his
- thesis of the school being.divergent from the community,,
is a'pplica'ble to the Newfoﬁhdiand sittiat.ibn as well as - -to . n

the 51tuat10n in the Unlted States.
The wrlter conte'nds that the school and communlty

‘'will contlnue to ber separated until fresh approaches to.

: the organization and admlnlstratlon of the schools are . t
taken. .Active commuqlty 1nvolvement in the schools._,
attempts by the 'schools to 's';rve a brpader' cons_t“i_tuency,‘, ' ‘ o

.‘and the iﬁtegra|ti-on of the k<12 system into -'a.'tgte'tl .o
(.:gmin‘i‘mi,t}.f‘ servi_c,e are véry promjsiné alt_ernati\i’es under
study and in operation which may have implications for

[ Y Y
Newioundland S

]

' .o : Lo g A

Ass;,umlng that schools systems w111 l}ecome more

- and more .inclined to  take a_pproaches of this nature,

educators, and especially administrators, must develop new -

. R ‘e ) @ 1 . 9' . :_3 R ' ' :

skills and new understandings,necessary to make them L8
. i - . . .

successful Luvern Cunningﬁam wrote: | S

It is clear that school ‘off1c1als are in a new ba11 ?

‘game. If they are to play effectlvely, they will ,
have to develop new skllls, new capac1t1es, new - . y
understandlngs. . : , o ) ’ '

90

It was w11:h this frame,of re*feren}:e that the writer = "

- N -

‘travelled. to F1lint,. Mlchlgan, to begin an internship in r )
) ' s ' . ) v vﬁ“:-*,'q“
N ' ¢ ' -jx’ A

. 4 - ’ [ . . ' . . . e . .
- the field 'of Community Education. - . SRR G Ty
. . . . M . N yie L . e .~

. { . . ! ) B > 'I'..‘\.‘ . e

' »D

3Cunn1ngham, -Luvern. Governmg -Schools:  New - SRR
, Approaches to 01d Issues,- Colbmbus Chio:, Merrill - - A . ,
o PubIlshlng Co., 1971, P. 179

‘, . . v ¢ Lo .3 .o



Ob;ect1ves

\

R

The purpose of the internship was to acqualnt the

intern with recent developments in Commun1ty § cation

L

‘and its 1mp1ementat1on through the school.

'f

' b

The following -

~obJect1ves, formulated to guide the intern through the

o
1nternsh1p, evolved through d1scuss1ons Mlhh staff and.

. on the suhject of Community Edocation.

—‘1'
2.
3.

"4.

‘_wants.

To formulate a personal philosophy of Commun1ty

'_Educat1on. , -

v 3

To study ways of 1nVOIV1ng the communlty-at large

as resources and 18&1‘1’161‘5

To study ways of prov1d1ng opportun
inter-agency cooperatlon.

<

ities for

To. gain some insights.into the organlzatlon an

adm1nlstrat1on of. the communlty sch

To observe the role of the communit
pr1nc1pal L

To observe the ‘role of thé communit

director.

. . b2
To study ways of asse551ng commun t

.
-

"To ascertain what add1t1ona1 finan

1eg1$1at10n might be necessary for
operat1on such as the_commun1ty sch

ool.

y school

Y. school

y needs and

e Or new
gn expanded

4

: students in ‘the Department of Educat1onal Adm1n15trat1on,~

_Memor1al Unlversltya.ahd reading of profe551onal literature

VS
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: STRATEGIES .
The - internship was carried out as a result of g -

insti-tutional' cooperation between the Department of
Educat1ona1 Adm1n1strat1on of Memorial Un1ver51ty, and- the
,Nat1ona1 Center for Commun1ty Educatmn, F11ht M1ch1gan.

The National . Center henceforth referred to as NCCE is,

-‘,funded by the Mott Foundat1on. 'NCCE is"a°leadership
SN

"development center, a clear1°ng house with respect to o

1
1

1nformat10n gathermg and d1ssem1nat1on a ser\rlce agency,
.a human resdurce and an :uut1ator of exemplary programs

. and ex_perlmental projects a1med at improved understandangé
in ‘the field pf'COInrnnn,ity Educatic;n.. It is appropnate to .
‘ ment1on that this intern was the first to carry out an

; 1nternsh1p of this type and duration with NCCE while still

being attached to a un1vers1ty out51de the sta<te=-e§ M1cf1'1gan.

<

» o . - A .

Framew'o‘rk '
Wh11e the 1ntern was engaged in thlS a551gnment‘
Ffrom April 9, 1973 to July 7 1973 " the actual t1me spent
:1n act1v1t1es wrth various organlzatlons and agencies was
approx1mate1y eleven weeks. The. rema131der of the t.lme wa:_;
s.pen)t'either travelling or )reading and researchipg‘ a.‘vai'iety
of docuhent‘s gathere_d from various sources. |

L )



.

Durlng'the internship Miss V1dp Swanson, the ~

[

_her cooperation and adv1ce the following phases were

arranged as suitable major strategiés for the fulftllment

of obJectlves stated earlier..

I. Attendance at a Communlty Educatlon Workshop

~J""  ‘This 'was a two-week workshop for communlty school
sponsored by NCCE. The basic purpodse for the
workshop was to make those directors just
- beginning .their. jobs, aware of the philosophy of’
' Community.Education and give - them some insights
1nto the 1mp1ementat10n of the process.

IT. Study of a Voluntary Action Center .

This Was also a two-week assignment. The
Voluntary Action Center is a' clearing house for
the recruitment and plq&ement of .volunteers. As
such. it is often the center .of the community as
- " far as people being resources and learners are -
concerned < .

IiI. 'Assoc1at10n with a Communlty School Pr1nc1pa1

. .- This two week ass1gnment took place at Utley
, -Middle School in Carmen School District of Flint.
The purpose of the assignment was to study the

L 5?} role of the principal.and organization. and -
_ "~ vy administrative practites assoc1ated w1vh tne
- oot communlty school. '

IV Assoc1at10n w1th a Communlty School D1rector -

This was a four-week’ 3551gnmenr’tak1ng place_in
Carmen School Distric¢t and the Separate School
Board of Sault Ste. Marie, Canada. Three weeks

of the Community’ School Director .and his affili-
ation with admlnlstrators at the  Central Office
.+ rlevel, Ore week-in Canada was again concerned -
! with the role of the Community School Director
but also with recent developments in Community
“Education in Ontario, especially W1th regards
to " funding and leglslatlon. .

.:
L ;
4

R

- A . . . _;‘u‘ - g . o .
. F . H b .
N . ’ ' v o ‘ ) ’ . ’

':Ass{stant D1rector of NCCE, acted as an adviser, Through.

L)

at the Carmen District were focused on the'role ...




V. Other ; L ' i.. o

- The. predomlnant item in tﬂis phase was a two ~-day
visitation to the Regidnal Center, for Community -
Education at Eastern Michigan Unlver51ty. The -
main functions of the Center, like other such -

.. centers scattered throughout the United States

. are the dlssemlnatlon of informati@n,.training - - .

‘' -personnel, .and 1mp1ementat10n of ‘tHe Community

‘ Education concept through the local school .
setting. Another - -activity engaged in in this
‘phase was a visitation to a communlty college .
to. gain some insight of this 1nst1tut10n§i role
‘in Community Educat1on and it's relatlon
the school.

Specifio Activitiee

-\

While the intern’and th

.

qgrklng W1¢h h1m

attempted to drrange activfties

L

'of establlshed obJectlves,_lt is difficult’ to categorlze I

experlences and obJectlves on the basis of whlch o e

o,
"«

exper196€Es.fu1f;1led a particuldr objective. Undoubtedly,

all experiences hadwsome beating on edch objectlve. 'i LI
Te r e - o N ‘o

Nevertheless ~the: Tollow1ng llStlng glves some 1nd1cat10n f

of the writer's. th1nk1ng regardlng those experlences m8§t

.helpful in the. achlevement of each"obJectlve,«as well-as

; N N
shOW1ng spec1f1ca11y the range of experlences prOV1ded

during the 1nternsh1p The ob}ectlves are abbrev1ated and

listed in the order in wh1ch they appear 1n\§§?t\l*\\w ,f

bgectlve N e Strategy to Fulfill Objeetive
1. ;Philosophy L (1) Lectures '

(ii) " Simulation game ‘on,
: Community Education
. ) - (iii) Small gfoup\leadersh1p
'~ « - . skills sessions
(iv) Réading-

v

& . u - ". workshop part1c1pants

ipto - .

elpful to the achlevement "?J./

(v) Discussion: groups by - é)f’ﬂ




- | o,

;2. Involving community- - (1) Contacts w1th
" at-large as resources -communication-media
and learners . - (ii) ‘Arranging and taking
. o . ) . - part in three radio
. 3.. Inter-agency' tooperation : shows to publicize
: CoL Lo . student volunteer,
- : g ol opportunities’ :
' : - ‘ K (iii) Created a design to be
el e ' o used for pamphlets and ,
' . . S . posters promoting a
cae | . . volunteers ’
. a . I , ) (iv) Attending meetings of
’ c - . ' grlous agéncies, e.g. oy
: . L, RSVP Advisory, Committee,
e Ly oo b . : © Girl.Scouts Advisdry -
A - ’ S ' Committee, and Dept. of
I : ‘ Social Services meeting

1

' ~ 4. Organ1Zat10n and . o -
PR : adm1n1str t10n : (i) Meetings with staff and
‘ , - » discussions with prin-
. .' 5. Role ofpth : ‘ . " cipals from Flint and
S princip%l , . . -+ Carmen School Boards
. n - ‘ - : (ii) Acting Principal of a .
b S ' ) .. middle“school for one LA
) T . C . "week . ,
T : .(iii) Worked with a principal - -
N e o o on class scheduling.
,t — . T (iv) Reading through literature -
: : ; (a ) and -professional- files - ° '

\

* Y ry " . . ° \ '
_— ' " . 6. Role of the community , (1) Discussion with and ob- .-
o . 'schoel director - servance of "community
i o e 'school director at Carmen
oo 7. Need assessment - + ~ . School District and the
. ' . . L. S : community school director
v : . o with the Separate "School
- L o . . 'Board in Sault Ste. Marie,
o . o . " .- <Canada. A :
R B B P ’ : (11) Reading and studying : ‘
L T : e files' and data on program —
. LT, = ! L ‘1mp1ementat10n ' Lo
I I L / (iii) Atténding meetings at.~ -
' P .. ' .. Sault Ste., _Marie, "e.g. OFY-
o . S " ‘meeting; and a Community -
S .(:)_ oo . * . Action Counc11~meet1ng
. S ' , consisting of represen-
. e .. 4 _ tatives of all 'major
;ﬁ . Lo ® °brgan12at10ns and agencies
. et ‘ e, in Sault Ste. Marie:
- T L - (iv) Visit to Eastern Michigan =~ - *
' o . Lo oL Unlverslty S ; L

Lo " _ “p . .. . - -k Yo,
sae . . N ' x s a . q . »

-
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8. Finance and- . | (i) Discussion with Dr.
legislation: N ) ‘ Jack Minzey, and Dr.
: i ' - .William Hektrek,
. o e . Eastern Michigah
' . e University
- Study of 1eg151at1on in

‘Michigan a.

Discussion with communlty
school 'director in Sault
. . - ~ Ste. Marie
. - oWt . 7. (iv) Study of some materials
. _ - e . «from Ministry of
T , . o ’ Educatlon Ontario.
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- PART III-

) . \ . . ’
EVALUATION OF THE INTERNSHIP
The following evaluation iS*written as a result

of the writer'’ 's concern for his own personal growth It

”“wmay also be helpful to the Department of Educatlonal

- National Center for Communlty Educatlon and the Department

! [

Admlnlstratlon, NCCE, and future interns.. Steps taken to

insure some degree of growth inciude a_statement of

-objectives formulated priotr .to the internqpip, the arrange-

ment of strategies in consultation with.supervisors from ’
4

NCCE Department of Ed;hatlonal Adm1n15trat10n and co-

operatlng agencies, -and readlngs and dlscu551ons focused -

-on Communlty Education.. This report, although requ1red by

the. Department of Educational Admlnlstratlon, was also -

-v1ewed as a.means for 1nsur1ng some growth

This part of the report is composed of three

I

sect1ons. The f1rst sectlaﬁ is devoted to a self evaluation -
in terms of strengths and weaknesses with regards to the -

Objectives‘and\strategies for the intern's growth. The'

" remaining sections deal with.the contribntion from the,l

of Bducatlonal Admlnlstratlon to the 1nternsh1p

-

Self- Evaluatlon

It is the purpose of thlS section to offer an

rexaminatlon‘of‘the 1ntern s~growth.- The preV1ously 5tated o




, . - , 'f:A ) 10_
objectives and strategies provide the criteria for,seif—

LY . ——mmn

-examinatien. Although the. objectives are not alwaYs
stated in behav1ora1 terms, they prov1de cr1ter1a for
reflectlng on self growth ObJectlves and strategles are

4

dlscussed 1nd1v1dua11y and are restated for the reader s

_conveénience. .
ObjeetiVé ' . . -Stratggies
1.- To formulate a personal . (i) Lectures -- ’ -
P phllosophy of Community (ii), Simulation game on
- Educat1on . . . Community Education

(iii) Small group leadership
- skills session.
(iv) Readlng
(v) Discussion groups by
workshop part1c1pants
ThlS obJectlve was con51dered basic to the 1ntern—1
sh1p The strategles chosen were -very approprlate for the
R i accompllshment of ‘the objective. The wrlter'feels that he
has achieved the beg1nn1ngs of a formulated phllosophy
Whlch should be deve10ped and artlculated further by
—experlence and readlng. Since completlng the 1nternsh1p
dlSCUSSlOHS on Community Educatlon have prov1ded an opp
tunlty to 'further deal w1th and 1nterpret some basic
concepts Lectures and readlng ‘were helpful in that ba51c
concepts such as 'coh/ynlty school’, 'Communlty Educatlonﬂ'
_'communlty , and so on were c1ar1f1ed ' S -f Zt
S 'A ‘three-day simulation game and.a day 1ong smalll
l group 1eadersh1p skills’ se551on empha51zed the 1mportance
of process' in the 1mp1ementat10n of Communlty Educetlon.
Even though the 51mu1at1on game was a type of 1aboratory

I




n

experience, it did provide the opportunity to see how a
-community might 1ntroduce the concept of Commun1ty Education.
Small group se551ons, in the same manner, pr0v1ded many
workable ideas and insights as f\r as leading a group in a
‘real situation is concerned. The small group se551ons were
devoted to lecture, discussiom and practice The lecture
'dealt primarily with a typology of groups and the different
types of group 1eadersh1p. In the- practice sessions each
part1c1pant had the opportunity to assume. the role of leader
,1n d1fferent 51tuat10ns. The group members‘fed back 1nforma-‘
" tion to the leader as to how he performed the role. It |
becane apparent that the leader is,the'determining factor_

in group effectiveness; How authoritative or democratic

the 1eader shall* be may depend.on the other group: members
and particular c1rcumstances, ‘but generally it seemed that
“groupsfperform better when the 1leader. is concerned w1th
-process, ratherAthan content. Better decisions. appeared -
to be made quicker when_the ieader is concerned:with (1)‘tHe
.physical arrangement for the group meeting,h(é) making the

. task ciear; (3) supplying the necessary information,venf
suring'that eath -member has an opportunity'to contribute
to the discussion, and (4) remaining. as neutrallas possible_“
in the dec151on making. T ST R o
i Discu551on groups prOV1ded another avenue for ;the

/ .
1ntern s growth Different backgrounds and- experienCes of

¢ + 3 . I3

the part1c1pants;created a vibrant and enthu51ast1c atmosphere'

- b



. for discussion during which the intern overcame to'a great

~
—

s

degree, a previoes.reticenee in speaking. Mereover,:the

- experiences of these peoplé and'the‘projeets'in which many
were engaged,‘provided a number of ideas‘beneficial to the
intern in building kﬂowledge about Community Education and
its practice. Most of the participahts were practising ‘
,go@munity schoo%,direetors. Their practical experiences

were‘thereforevery meaningful. One person stated tﬁat the

aim of communlty education 1n hlS area was: (1) to make

more use of the communlty as a resource. in K- 12 program,

f ~

(2) 1o assist the community in maklng more use of the school

and, (3) to be mostly concerned with how programs came hbout.

Another person was concerned about the community
,educetion process in'the required day, school curriculum,
As a schoel'principal he'ﬁakes use of mini-groups. Fér one’
hour ‘each week half of his students wou;d'be divided into :-
.e;mall g;oups'fet high interest enriphment activities. Mem- -
bers of fhéféﬁﬁﬁﬁkit}'would come:into-the séhool as‘resouree'
pereons. The othér half of the student body would have
.ind1v1dua11zed readlng for that hour. Agaln, tutors from ’
.the communlty would come to the school on a volunteer ba51s.

A th1rd person sa1d that dnitiating- communlty pro-
grams, the development of K-12 staff and currlculum, and
communlty development would be her pr1or1t1es when she
:assumed a p051t10n as communltyschooldlrector.

While all- the part1CJpants cautioned agalnst the

T

a0
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D)

\ ‘ , .
intensiveause of programs;‘it was'generally felt that the

first step in .developing the community education process.

'

B .~ " . . {
would be to initiate programs. N

While there is general satisfaction with thej.
achievement of the flrst obJectlve, there is st111 a need

to be able to more fully express the concept of Communlty ‘ ‘ ,

I C e

Education. . o 0
Objective o ) © Strategies
2. To study ways of _' (1) Contacts'with Communi-
, involving the community- cation-media
‘at-large as resources . (11) Arranglng ‘and taking part

and learners in three radio shows to oL

L _ ~ : publicize student volun- .
. 3. To study ways, of s teer opportunities ' ,%
‘ providing oppor- . (iii) Created a design to be’ - ¥
, tunities for inter- - - 'used for pamphlets and - ‘
' agency cooperation R posters promoting - . AN
. I volunteers :
X h - . (iv) Attending meetings
v : L , {v) Contacting schools re:

student volunteers. R - ' .
The purpose oflgrouping objectives here, as in - ’
other cases' in this sectlon was partly for the ofganl-.. |
zatlen aspedt 1n presentlng them to ,the reader, and because
each- strategy had some bearing on the grouped obJectlves. L

»

'T_Most of the act1v1t1es in’ connectlon‘WLth this phase’ of
the rnternshlp wds undertaken a; the’ Voluntary Action Center,
dlscussed ear11er in thls report. The cooperatlon and h1gh
tAdegree of flex1b111ty and respons1b111ty given the 1ntern
{brov1ded a good opportun1ty to view the community from the e,

stan point of a Central Agency whose purpose'was to”en-': R

Fagexinter—a?fncy cooperation, and to search for and

1
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1mplement means by wh1ch members of. the commun1ty could be
1nvolved as resources and learners. The experlence prov1ded ’

some 1n51ghts ‘into such issues as the role of the school in

s

promotlng and taklng advantage of resources within the

]
]

commun1ty, the role of the school in promotlng 1earn1ng and

~

social development w1th1n the whole communlty, "the relat1on-
ship of the school w1th other agenc1es in the. communlty,

and the role of the volunteer and how to. set up an»effect1ve
volunteer program at the school level.

The intern's experiences in contacting junior and

-

senior High school connsellors;with regards. to student

volunteer opportunities were enlightening and beneficial

_from two standpoints.‘ Flrst, it p01nted out very clearly

L

‘how far schools, eNen the so- called communlty schools, are.:‘
}agg1ng behind in recognition of the community as a resou

and Iearner reservo1r. For éxample, most counsellors in-

the Flint area showed very little intérest 1n promotlng

the student volunteer Second, a p0551b1e exc1t1ng role

for the sch@ol with respect to high- school students emerged
One<h1gh school student, who took part in. a radio show
arranged by ‘the 1ntern, reported that he was doing §°; '
volunteer work for h1gh school credit: Hence, in &ddition

H

to the school being a rec1p1ent for volunteers, another role

asasuppller of volunteers appears to be workable an?

des1rable.
. ¢

Attending meetings of various agencies gave the

e -
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"intern\some insights pertinent to the objectives. Being

espeC1ally concerned Wlth the school, the intern.tended to

view agency meetings in relationship to the school. ‘It does-

seem clear that with’ regards to the various agencies
operating within a community;‘a-high degree of cooperation

and an agreement on common goals are necessary for the

arrangement of a total service "to. the commun'ity.

1

It appeared from the meetings attended in Flint that

0

cooperation and‘commﬁnication between agencies'was inade-

1

quate. Rather, most agencies tended to be totally concernemu

with their own aims and objectives. Duplication of effort

was also noticeable. For example, in 1973 a Ret1red Senior ,

C1t1zens Volunteer Program was formed in F11nt R. S. V. P,

-

is federally funded throughout_the United States. The aim

is to recruit senior citizens for volunteer work which is a

'dupllcatlon of the work done by the Voluntary Action Center.:’

. An umbrella agency composed of representatlves of -all maJor

agenc1es within’ the community would have the potentlal to
make better use of resources and -improve agency cooperat1on
and communlcatlon. . '

’ Arranging»radio\shows, creating'and‘prenaringAa

) R p .
cover design, and contacting news media were useful and

lnteresting pursuits. _Apart from becoming aware of how to ¢ -

! ' , . R .
use the media, the immersion that the intern received by

practising in the E}eld strengthened confidence: in himself
as well as increasing administrative skills. =~ - '

s



The activities associatediwith these objectives

were the most rewardlng and benef1c1a1 of the 1nternsh1p

While the 1ntern belleves that further work assoc1ated
c]

with the objecg}ves may be done, he still feels that the

’

strategies were Very'thpful'and appropriate.

3.
! T

cod

Objective ‘ . * Strategies o .
4, To gain some insights (i) Meetings with staff and
into the organization . discussions with
and administrationm=of principals from Flint
the community school . and Carmen School Boards:
' (ii) Acting principal of a
5. To observe the role of "middle school for one
the community school . week, v
principal - (iii) Worked with a pr1nc1pa1
: - on class schedulin
o : ) (iv) Reading through
. o, literature and

- ; professional files.

'

It is questionable whether the_étratégies here were

adequate for the situation, or that a proper‘understandiﬁg
- of the objectives existed between the intern-and officials

of the goop@rafing school. While the experience was
- . |

.interesting-and eq}ighténing,_and'served'toibrOaden.thé‘

infern}s understanding df'Community Education and its .

implementdtion, it did little to improve administrative

skills. o a

.Meétings with‘teacheré and discuséions with prin-
:c1pals provided the intern w1th different viewpoints on the
Community Education cogcept; For example, some pr1nc1pals
fe}t_%hat-Commupity Edﬁcé;ibh iﬁ primarily g task of public
relat;oﬁs and ;hat the,public/ﬂust be gold on it. Othgrs‘

. B . . N .
® .o l

- R »

' ‘ . . »
N - - ¢ . .
B . Y
1 4 : f .
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stressed the provision of a wide array of programs 't T B

L}

.étfpact'people5to the séhoof;‘ T?acpers‘.attitudes towards:j
v tﬁgnconqéﬁt r;ngéd.from total acceptance to outright rejectiaﬁj
d/ | The intern's expérience as Acting Principal{was
very disillusionihg. This was-mainly .due to iogistical
arrangements and-diffiéqlty in becominé involved in| the

"administration of the school. The inte:n"bélieves that

ina@eqdﬁte plénning between himself and the principal of
- ; the cooperating school was the méin.reason for the failure

"of the endeavour. : ..\ ' ’ . - . Ce

-, ﬁorking.with a principal on class scheduling and:
. ; : o
reading through'Jiterafure.and profess;onél'filés revealed

" “many problems facing-administrators and provided'some cues

.

o ';o Keeping these problgms to a minimum} " The necéSSifyﬂof\
invdlviné teachers .and other pérsonnei in decisions which
" affect them was ;n outcome from working on class scheduliné.
Also, many'g?od ideas bﬂ teacher’evaluatibn aﬁd‘goal—setting ',;
s c;me|from reading professional files. |

In the Carmen School Diétrict'the primary purpoée
‘" of teacher evaluation is-supposqdlx\fhe professional growth ,

. of teachers. Téachgrs weré-invoibbd in the formulation of - .

H'policy ahdlprocedure;and,this could account for the apparent"

'§utgess-o£ the program.‘ The basic.formalizedamethodé for
‘eva}uation ip,fhe Disﬁrict ménfionéd are classroom observa- _ ._,ff.
.tion andaé §e1f;;§sessment process..,While E;th metﬁddsiarq a
‘particularly important in detectiﬁé-teéqherﬂinadéquaéies . S

[}

-
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. * . , (,/ ! v
there seemed to be;a need for a stronger inservice program.
o has
designed to overcome “these 1nadequac1es., Being committed - L

to a "Community Education hlloso hy, the attitude in the
y P pny .

"Carmen District seems.tp emphasize'é bettefvfeeling about
7 - T . ’

community, and a broader spectrum of student experiences.
v -‘( K - N .
Meanwhile, the ‘academic dimension:of education appears to

have less emphasis. As a regult, many schools, particularly
those where the feelings §owards the community school were
the strongest, are stili'very traditional academically.

THis'was.tﬁe_major perceived weakness of the community

. »# schools visited. In the writer's opinion‘a stronger and

more academically-oriented inservicé program along with a

teacher evaluation program of the nature as that in Carmen

would help overcome this-’deficiency. '

a ~ ’ -

Objectives were met-to some degree, but frustration

from not beimg emotionally and'profeésionally‘involved, SR

made the experience,less effective than it could have been,‘ N

”~

While the observer role brovided a good 6pportunity to view

A

a community school irn action, the mechanics of community -
' . . . - . _l‘ .

school administration and the day to day taéke of -the

community school principal were not personall} experienced

w?

" In order. to alter the 51tuat10n, it is recommended that an

i

1ntern undertake a speC1f1c, real respon51b111ty of conse-.

-

quence; Furthermore, -such respon51b111ty should not be _ S '{.‘

] . /
undertaken until adequate planning Qy the 1n;ern and- his



. undertaken at the Carmen. School District Office, Flint, and

19

supervisor at the cooperatlng school is' completed .and the
‘1ntern has had an opportunity to become familiar with the

school and its staff.

Objectives Strategges .
6. To observe the role of (i) Discussior-with and .
the community school ‘ observance of ,community -
director , ~ school directors at the
. S Carmen School District,
7. To_study ways of Flint, and at the
assessing community . Separate School Board, p
needs and wants ", Sault Ste. Marie, e
- .Canada

_ (11) ‘Reading and studying .
. - . files and data on .- -
‘ progranm 1mp1ementation
el B - (111) ‘Attending meetings
- ' (iv) Visit to Eastern
. Michigan University

. The strategies for these objectives'were primarily
‘the’ Separate School Board Offlce, Sault Ste. Marie, Canada.

While these strategies 'may not have been entirely adequate

-for the fu1f111ment of the obJectlves, they were approprrate

under the cir¢ymstances. The 1ntern began at Carmen at a
timexof year‘when_there was relativelf 1itt1e administrative
activity in which to engage. Sumﬁenprogramswerellread%getting
underway and. hence, there was' a lag in short term plannlng.
The same 51tuat10n was encountered at‘S‘“lt Ste. Marle.
Unfortunately, this 51tuat10n along with a short perlod of
time at each place, forced the 1ntern to 11m1t h1s act1V1t1es

" to observ1ng and“dlscu551on

] !

The opportunlty to meet w1th a communmty school )

dlrector from Canada, as well as from the Unlted States,.



.helped to clarify and place some - 1ssues in perspectlve.

" The f1nanc1al 51tuat10n at F11nt is 'out of context' as

far as Newfoundland is concerned At Sault Ste. Marie,
@

' however, the lack of fac111t1es and shortage o% dollars*

/

L . Attendance at a number of meetlngs at Sault Ste.

eis quite 51m11ar to the Newaundland situation. -

Read?ng andmstudying‘files and data on ‘program
i
implementation and organlzatlon proved worthwhlle from a
\
practical standpoint. Nlong w1th a‘number of 1deas galned .

l -

about settlng up programs, quu&e a number of’documents and
‘other written' materrals weré gathered. These should prove

to. be very helpful at some future“date:

"

-

2 . .

‘Marie were enllghtenlng and . 1nd1cated the communlty

activitie p0551b1e, by agenciwes’ cooperatlng with each other. »

c Lo "

/A

‘At Saultv te.dMarle, a Communlty Actlon Counc11 represen-‘

tative of a11 major organlzatlons and agenc1es, is 1nvolved
with the concept of Commun1ty;5ducat10n.~ Not only is the
Councll attemptlng to prov1de programs, but programs are .

based on what’ these agencres together feel are‘the needs of ~—

' the area. This kind of structure appears to be one.viable

@ ¢

. avenue for theé assessment of community néeds. ' Thé mee€tings

- and discuésdon with Mr; Stefan Sobher cbmmunity échool>

'dxrector at Sault Ste. Marle, also 111ustrated the str1k1ng

r

%§;ference in h1s percept1dn of hlS role as compared ‘with | ¢ ;
t

t of Mr..Phil Hartman's, c&mmunlty school d1rector of the

~ Carmen Scheol_D1str1ct. SOpher bas1ca11y saw his role as.

“
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—~—
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2
~

Jan initiator and a,faéilitator'whereby communities can

better assess“their needs and’provfﬁe the means “to meet

P, . ! N . .
“them. Mr. Hartman,ron the- other hand saw him§e1f as a-" -
developer of programs de51gned to make people more aware

of the1r communlty and 1ts needs. This striking d1fference

" in perceptlons appears to’ be due to the resources avallable.h

It could well "be p0551b1e that Mr. Sopher s Perceptlon

' mlght have evolved to a dlfferent one had he the financ1a1 :

N 1

‘resources avallable to Hartman._ Interestlng also’ was the

B ¥ .0 ¢

7

attltudes of these two d1rectors. Mr. Sopher appeared to

be frustrated and uncertain about his effectlveness, ‘while

¥
/

" Mr. Hartman seemed very confldent and pleased with hlS'

L ~
o . ) . e

accompllshments. ‘ Co ' , .

Dlscu551ons w1th off1c1als of the Reglonal Center ;

{

for Communlty Educatlon, Eastern Mlchlgan Unlver51ty, and

Genesee Communlty College," Fllnt, conflrmed the 1ntern 's.
viéw of - the role of the communlty school d1rector being e

practlsed in F11nt Most d1rectors in F11nt are over-3
goncerned w1th prov1d1ng programséto the Coﬁmunlty While

the;e\ls a need for" programs, ‘a mﬁre viable role for the a
4
‘commnnlty school d1rector Might be prOV1d1ng avenues and

s - w

opportunltles whereby members of the communlty can begln
to realize what' thelr needs and wants are. Programeucould K
thed evolve from this reallzatr;nro RN -
." Wh11e the strategles were approprlate in helplng
the 1ntern to determ1ne p0551b1e roles for the communlty
a ) ) “ 0. o -

e RN y .
N S 0o sy, . = '

L anr N
. . . .
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'schodl'director and in seeing—ways for the assessnent'of

communlty needs, the act1v1t1es were too loose and vague

to achleve obJectlves fully

- cussion of obJectlves 4 .and 5,

As 1nd1cated in' the dls-

the intern-shouldwhave been g T,

engaged in real practice in connectien with his objectlves.

' AJ

Nevertheless, the’ 1ntern has gained much in theoretlcal

.p0551b111t1es.assoc1ated with the, role of the communlty - o

-

school director and in the area of communlty need assess- . -

‘ment.

1nvolved has left thelnternweak in applylng what he has

2 -

learned

Obzective . '

8. To see what. additional (1)
finance or new legis-
~lation might be
*  necessary for an ex- .
panded operation such (ii)
.as the community school :
o (iii)
o (iv)

r
.
s .
. ” © =
. ne . ' ]

other establlshed for the 1nternsh1p

that this could p0551b1y 'be one of the weaknesses 1n plannlng

for the 1nternsh1p

Less tlme was devoted to this deectlve than any

HaV1ng not had the opportunlty to become pracn;cally

L
- 1

Strategies

Discussion with .officials
‘'of Eastern ‘Michigan
University Center for. ,
Community Education

Study of legislation in
Michigan:® .

‘Discussion with community
.school director in -Sault
Ste. Marie . o
Study' of some materials .
from Ministry of Educatlonl )
Ontario.

K .
s W'

It is now thought

Certa1n1x¢_procedures for f1nanc1ng and

legisletion are very basic foundations for the success of .

r

the implementation of Community Education.T‘

r

Dlscus51on W1th Dr. Jack M1nzey and Dr. William . -

Hektrek of Eastern M1ch1gan Unlver51§y Reglonal Center for O
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Communlty Educatlon prov1ded a'b351s for pf/;tlcal 1ns1ghts
ga1ne¢ from Mr.. Stefan Sopher ofnSault Ste. Marie. A study
of-some'materials from the Onfario»Ministry of Education,
iﬁéigding'recsmméndatioqé from a recent Royal Commission on
thé_communit;(usé of.educétional’ﬁécilities, also made‘thé
intefﬁ aware .of recept'happenings oﬁ the Canadian scene.
Emérging very clearly is the fact that preéént legislafion.
ahd flnance procedures .in. the state of Michigan, wh11e
prov1d1ng an opportunlty for school boards to enact communlty
type programs, hlnders:the Community Education process.

There is a vgry;cleai/distinction between K-12 and 'community
school' in present legiélétion and finance. 'This distinction

’

is carried down .to the school board, school and community

- levels, causing a mixpd.{eaction among teachers and other

members of the community. The %ntern feels that these

!
Whlle .the 1ntern still feels weak in thls area, more ®

observations ﬁ%re crucial to his whole experience.
!

study and praétlce should help to 1ntegrate and articulate

h15‘1deas. At the present tlme, means by which cr1t1c1sms
. \

-

prev1ously voiced could be p051t1ve1y enacted are still

very vague. (Howeyer recent work is 1ead1ng to the complet1on
7 LEEEN . .

3
‘

of this objective, ,;' ) R

. Summiary. The internship route to the Masters of "{'

Education’ was very appropriate. The experience would‘havei{

;" been more benef1C1aL if the intern had more pract{ce in

asse551ng h1mse1f It 1s~fe1; that such practice would .

-, e




V K ;
.'allo;\students prepar1ng for 1nternsh1ps to forzrlate'

.~ with Mott 1nterns shohld pfove fru1tful .

N r . , . . 4.

“ ' Lo . *‘.' o P o )

ob3e2%1ves 1n 11ne w1th their strengths and weaknesses.

Consequently) the 'intern would be more prepared to arrange.

.’

* activities-to -meet objectives. T

,National‘Center-for.Connunity Education - .-

Iy

i Other than a two ~week wbrkshop, during which t1me o,

-

the intern occa51ona11y.met and talked with profess1ona1 r
. ' -.- iy '> ’
staff, involvement with NCCE was minimal. The,Intérn's
\

L. . ) - I, ,
adviser, Miss Vida Swanson, arranged placements after

:discussion with the intern. It is felt that generally E&F

.‘placenents:suffered from insufficient planning among NCCE;. ‘

the cooperating. agency, -and the intern. : . B ,f'

1

-w

E A wealth 6f information lay with‘one-year Mott

i

1nterns who are affiliated with NCCE and universities in

©

the area. Wh11e the intern was d1rected toward a few of

these‘interns,’there.were very few structures whereby these '4;\

1nterns become involved with short- term interns. One‘suth‘ 1',2 i
" person had a number of pract1ca1 1deas about agenc1es

ffectlvely worklng together in order to serve the entlre

communlty More opportun1ty for short term interns. to meet

+

/

ﬁn. I NCCE's rapport W1th schools, and - other agenc1es in

the area, is excellent Th1s proved very benef1c1al ‘to the
"intern in- ‘that placements were qu1te easy to arrange and the‘ Lo
¢ e

1ntern wasqyery cordlally recelved by cooperatlng schools

and other agenC1es. .

R




nof what the lntern was dglng and the 1mp11cat1ons of such f{

'. A . R ‘ . ‘ “'.
o : ‘ : : :25,

'Social activities for the intern and his family
® ‘ a

" were at times a concern. The lack of opportunity to meet . /

" other intern's families was rather diSappointing. Social

activities,‘while providing for relaxation, .can also be a
1earniné experience. While families did mange to meet
occas;onally, there was little effort\by NCCE to. fac111tatef
such meetings. ‘It is suggested that NCCE place more emphas;§~*
on this aspect of 1ntérnsh1ps. , : ﬂ ) _ )

| Wh11e 5at15fact1on 1s expressed with the outcome of
the 1nternsh1p, more guidance and planning by NCCE : C

espeC1ally with regards to co?peratlng agencies, is

‘definitely needed. On the other hand, recognltlon is made

'of the fact_that'this type of internShip is new and

N : ' ‘ ) ) L~ :
difficult to plan for 'a three-month period. Considering. o=

~the fact that NCCEipefsonnel Jre conaidering more ariange—

L4

ments like this one, future interns contemplating this kind

of internship, should have more opporlunities to avail . SN

themselves of a very worthwhile. experience.

Department of Educatlonal Adm1n1stra6fon

Moral and financial support from the Department of

3

Educatlonal Adm1n1strat10n was the key to the success of , T

the intern's endeavour. Undoubtedly, ‘the experlence was

vrewarding Many people, both staff aﬂd students, have‘,"'

I

expressed 1nterest and in some.cases exc1tement, 1n terms

experlences’for Newfoundland in tne future. T S
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The internship route to the completlon of the

Masters Degree in Educat10na1 Adm1n1strat10n may need -
-

modifications.« While the strategies employed in the R
internship reported proved suécessful, it may be appro-

priate to'complete the internship and some. course work
S

o

concurrently. - This-arrangement could have been the case

¢

. for the 1nternsh1p reported. - l
The Unlver51ty s cooperation w1th other 1nst1-

tutions 1like NCCﬂ in innovative, programs can only mean

!

qgntrnurng growth in stature-an@ cred1b111ty for the

!

‘Department of Bducational ‘Administration, the Fatulty of
. EduCation, and . the'University. It is suggested that the

University, and - espec1ally the Department of Educat1onal

s

Admlnlstratloh, continué to move in’ thlS d1rect1oq. The

i

‘trend in the Department of Educational Administration

appears to be the provision of more options in the raduate -
p pT : ¢ g - .

program. -This is a-refreshing and promising trend and ‘it

+is hoped that: it will extend to ohdergraduate‘programs'as

°

well, 'E
. = !

i

i

<
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PART IV’
'y COMMUNITY EDUCATION

‘The terms 'Communlty Educat1on' and 'communlty
school' are often confused by people who have not grasped
these concepts. A general but clear distinction is that
Communlty Educatlon is a phllosophy, while' commun;ty school

represents a del;very system or a means to 1mp1ement that

phllosophy. ! - - o -

‘Philosophy of Community Education _' » ‘ ' RS

While Community Education has received much exposure‘

over the past few years, the concept itself is not new. The

‘ concept has exlsted ever 51nce people have 11ved in com-
mun1t1es. The Greeks and Romans were the flrst apparently,
'to make pronouncements comparable to the ba51c concept on
which programs and procedures are currently belng built.

Plato expressed a desire to._ 1mprove existing conditions in -

Fy

“the. communlty and said that education should operate thpough? .

out one's lifetime. C1cero be11eved that eduacation and the
".needs of the community remain closely related

.rReallstlc educators have long- recognlzed the soc1a1
‘and pedagog1ca1 de51rabll1ty of closely relatlng school .
experlences with broader life act;v;tles. Rousseau,

Pestalozzi, Spencer, and Parker were ampng earlier eXponents'

v . Lo . . s S :
of direct. experience and social realism as basic foundations-

L]
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of effective.educatioh. In hore'recent'times the
phllosophles of John Dewey and other 1nfluent1a1 educators
reflected a cr1t1ca1 apprec1at10n of prec1se1y thls same

. approach. . - TS
‘Many deflnltlonskand descriptions of Communlty

-

.Education are currently in vogue. Totten and Manley state:'

'In the Community Education plan no. one is left out--'
no learning need goes‘unattended--no facility in. the
community which can be utilized g2s a learning space
goes-unused. The student body o9f the Community
- school includes everxone.who cafi benefit from a
learning experience. ’ -

" They further state: - - o . R “J/.

In scope and-process Community-'Education goes far
beyond the traditionally structured educational
establishment for its sources of learning and . '
service. It considers every . individual and every T
establishment in the community as part of the
r-learnlng medium, Churchhorganlzatlons, volunteer
agencies’, social agencies and organizations, labour :
organizations, the healing arts groups, the-
communication-media, places of congregation,
- individuals--homes--families, and all otlier groups
‘and- organizations in the community are a part of
the total establishment for learning.. The ultimate
goal of Community Education is- to find and use all
methods which will bring into concert all of the
learning factors in the community -in order that all
,citizens will be ‘able to learn what they must know -
in order to solve their problems and improve their
~commun1t1es.5 .
Minzey ang LeTarte.say:*

L
-

I+Totten W.  Fred, and Manley, Frank J. "The'
Community - Educatlon Cdncept Nature and Function of the
Community School"' Community Ediucation Serles Fllnt
Michigan: W. Fred Totten, 1970, p. 4. :

- 5Ibid., p. 1.
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Community Education is a philosophical concept

which serves the entire community-by providing - . \
for all of the educational needs of all of its
community members. It uses the'local school as
“thel catalyst for bringing community resources ?]

to bear on community problems in an effort to o
develop a positive sense of community, -improve -
‘community living, and develop the community

process towards the end of self-actualization.®

[y

.Other current definitions are comparable to thosé mentioned

"~ here. The basic idea is that learning is a contlnuous

]

- ~-5Miﬁzey ' Jack And LeTaffe-:C1Yde. Communit CLT ':5, 
- Education: . From Program to Proce;s, Midland, Michigan:

process alqu towards the fulflllment of the needs of all

l1nd1v1duals(and groﬁbsfk It then becomes the task of

t

educational estabiishmeﬂps to provide educational experiences
throughout the life-span of the individual if ﬁecessary.

s " The term 'community' has different meanings depenk'
dihg on the. context im which it is used. It may refer fo |
a geographlcal unit, a social group, 'or a configurafion.of,
human.experlences. As 'used in Communlty Educat1on, the
latter meanlng is most approprlate.' Each person 11ves
through a conf1gurat1on of experlences and it is these
experiences which determine his orientation to .life.

Figure 4.1 méy help to illustrate the COnfigurétioﬁ. ‘The

concentric circles répresent a time and place frame. The .

jagged line represents the movements of, the aVerage-persdn;

in his'pefsonal contacts with other people. The d1agram

111ustrates that _the 1nd1v1dual spends most t1me and makes

v
1

Pendell.:Publishing Company, 1972, "p. .19, o

-
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more pErsonal contacts within his 1mmed1ate community and

fewer contacts and less tlme as the domaln widens.

: Movements of
average
person

/
Neighbourhood
Immediate
Community

.Provincial
Community

National ‘
Community

A 6 | Conflguratlon T1llustrating Human Interactlon
o -of the Inleldual Through Time and Space.

Each person spends most of hlS time. in his own
elghbourhqod at his place of work, or‘around  family and -

friends, 1n other words, his 1mmed13te ‘domain. His

experlences and contacts grow fewer as the boundarles-around




-

”,_ ] . .-‘@\ '

this. immediate domain widen. 'Thefdmplrcationfis that

people need a ‘sense of identity and need to belong to

‘l

‘'something wnich isjeasily identifiable and accessible.
Dr. D. 0. Bush, Executive Director of NCCE,fsaid_that

lpeople\hgﬁe-to feel good about the motivation to‘belong

and the sense of identity.in order to be humane. He went -.

“on to say that this is true of 1nd1v1duals and natlons of

1

« o'

individuals. o

[}

In Community Education then, the term 'community'

is largely centred around a sense of belonging and con-

tributing.. Commun1t1es are usually 1dent1flable by boundary
:llnes, formal names, and - government units. Wh11e this in.

‘itself is not a problem, people re51d1ng in the community

/
often tend to 1dent1fy themselves by way of boundary lines .

" and formal names. Lack1ng is a sense of belonging and

contributing and inevitability agreement on common goals
for the community good.is .missing. 1In the CommUnity

Educatlon process, ‘an attempt is made to re- establlsh a

.better community feellng, based on the pfemlse that theﬁp

“has been a loss of ‘true communlty 1dent1ty.

'Educatlon' is another ‘term whlch deserves analy51s.

‘ Dewey defines educatlon ‘as' ""that reconstructlon or re-

organlzatlon of exper1ence whlch adds to the meanlng of

7Bush D. 0., Address to NCCE Commun1ty Educatlon
WOrkshop, Fllnt Michigan, Aprll 24, 1973. ,




. of understdnding experiences and directing new ones."9

-experience, and which increases the ability to direct the

cours¢ of subsequent experience.'® Minzey and_ LeTarte

agree with this when they refer to educatiog—‘; as "a means

In order for people to feel go,cjd about themselves

- and where they live, and develop the ability .to understand

N » H .
¢ 6 ¢

and direct experiences, probably ‘higher needs as described a
by Maslow, should be fulfilled. Mas}ow contended that-

. B | -
bas}’é\needs of survival and security must be met before-

people become copcerned' about ‘the need ‘to belong, esteem

¢

‘and self-actualization. Moreover, people; place these needs .

in a hierarchy with survival-at the bottom apd’'self- -

jectualizati.on at the, top of the hierarchy. " It appears that

basic learnings are necessary to meet the needs of survi\fal'
and security. That is, a person must be equlpped with some

L

technical skil}ls‘whe.rebyjhe can work to prov1de shelter and
food: for himself and. hlslfamlly However, the fulflllment

of hlgher needdpears to requlre higher 1earn1ngs, for 1t

is these types of 1earn1ngs wh1ch make people 1ndependent
f&ﬂﬂﬁlpgmanly respon51b1e. People rgqun'e the. opportunlty to .
participate, contribute and create.' While Communlty Education

embraces the total needs of the individual and the communzty,

,the ultimate goal is to develop commun;tyv'feellng "and -

1

i

.. BDewey, John, Democracy and Educat1on, New York: The -
Machllan\Co., 1963, pp. 5-6. .

9M1nzey and LeTarte, Ibld., P- 15 S ,



eddcate people by encouraging them to participate-in,

contribute to, .and create 1deas for the betterment of"the

-

1nd1v1dua1 and the communlty

)

It must be.stressed that Communlty Educatlon is
! -
not an.addition to what already exists. People who refer

to it as 'after school activities', recreatlonal programs,
or: whatever, are only Spreadlng ex1st1ng m1sconceptrons of
,the concept. Communlty Education is not. a, ﬁrograh, but a
-process-—a process which queges people tn the fulfillment’
of their wants and needs, heips‘them‘become seltéacthelized
persons, and instills in people the community spirit
necessery to improve community liying.

S

" Implementation . , S

As the Comqunity Education concept-is spread, the
.echool is beceﬁfﬁg\widely accepted as part of the ddﬁiv%fy
.system for the 1mp1ementat10n of the phllosophy The

COmmunlty schools of F11nt, Michigan are beb?g credited as

the leaders in this advancement. During the 1930'3, Frank
Manley, a then physical education supervisor, realized the

&
. potent1a1 of the school as a vehicle for -an educat10nal~

'system which could concern 1tse1f w1th the needs of the
'whole communlty. Manley S creat1v1ty,°backed by. Charles

: Stewart Mott's phllantrophlc support has since 1n1t1ated

'

a groundswe11 that is spread1hg throughout the Unlted States;'

and the world. - ol

P . L o
N f . . , 1

Educators following in the footsteps of Manley and

' Y
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others, agree that the ‘local school is the ideal faC111ty

r I

for -the 1mp1ementat10n of Communlty Educatﬁon. Mlnzey gives

t

'some ‘Teasons why thlS is so:

;1. The size of the populatlon group served by, the
.elementary school is’ about the right size for
communlty organ1zat10n and interaction.

e 2. There is an entree into much of the communlty
¢ “through a common interest -in chlldren.

-

8

3. It 1s we11 1ocated as a fac111ty.,

4., It is the least threatenlng of all soc1a1 and o
. governmental agenc1es.' . oo
5. It is publlcly f1nanced and thus v1ewed as -
belonging ‘to the communlty. . .

+ - 6. It is more acceptable‘tg other institutions
and agencies. - The point is that there is a
need for coordinating the efforts of the

_community, and it seems that an existing
-institution might better play this catalytic .
role than a new agency created fdr such a
purpose. e - .
" Another reason why,the school may be the ideal facility to

carry this responsibility, especially in rural areas, 'is

v

"that it is often the only 1nst1tut10n Wlth necessary

(fac111t1es and expertise. ' - . .

The acceptance of the 1ocal school as a veh1c1e for
Communlty Educatlon has necessitated a reorganlzhtlon of the

"school structure. It seems to be.apparent that theo

traditional school organization is not-sufficient‘to~cope

]

: 10Minzey, Jack, "Presentat1on Made to Nat10na1 Work-
f~shop on Community Educatlon" Dutstanding Presentations on .
'Commun1ty Educat1on, Flint, Mlchlgan" N§SEK, 1972, p. ISA '

Fn
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Fmith'the demands of Community Edﬁcation.‘ Barany1 g1ves .

some characterlstles o£ the communlty school wh1ch explaln

-

the need for this reorganizat1on. .

1. 'The commun1ty school practices and promotes
democraoy in human relatlonshlps. :

"égi. The community school includes lay people in
,%N‘ local school pollcy and program planning. %i/'

3. The communlty school organ1zes curriculum
around’ the fundamental processes and problems
of 11v1ng. .

4. The. community school uses the ‘community as a
laboratorygfor learning. ‘. :

5. The community 'school 1mproves the' qua11ty of
11v1ngnhere and now.o

6. The community’ school makes the school plant a-

-commun1ty centre. S )
A <7, The commun1t¥ school leads 1n commun1ty co- )
‘ord1nat10n

13

Baranyl does not exp11c1t1y state that the communlty school

provides servlce to the entlre'community throughout the<dax

/

and'throughout the year. Such demands on the school has

necess1tated new and add1t1onal personnel as well as new

types of organ1zat1on. A summary of these developments in
the 11ght of the 1nternsh1p exper1eﬁbe follows. ¥ B

*y

Commun1_y School Pr1nc1pal Wh1le the pr1nc1palsh1p

is not Y new pos1t1on, the commun1ty school demands an S

. 4

expanded role oﬁ the pr1nc1pal Thks person is the - :,'“5'1

3

»oC oy

T < . 2 J v 0\ &3 .
. 11Baranyl, Nlcholas, "The Concept of Commun1ty School "
Toronto Education Quarterly, Summer 1972, p 20 Vo .

I

!

L} . ' . '_ . i, . ' ‘ .'m_
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veducational‘leader of the:sthool in the community. There- X”;"\

fore, the pr1nc1pa1 must be concerned and have respon51b111ty 2/”/ﬁ\\

for the educat1onal needs W1th1n h;s school's serv1ce area.

All members of the communlty in hlS .service area are

potent1a1 ‘students. In addition, theré may be other.
organ}zations and agencies providing some type of service.-

The principal, as educational leader, must be aware of‘¢hese

" and work with them ;oeperatively in pro?iding stronger aﬁd
wider services. ' ,7.' . Co . ': ' . ‘
l ‘Comhun%ty Schoel Director. fhe‘first.new position _ h~ :
'to'emerge with the commﬁnit§ school idea was the community o

school director. é35entially, the.resppnsibility of"this;
person is to provide an avenue for the assessmeﬂt"of wants
mnd needs w1th1n ‘the communlty, .and help the communlty flnd‘
ways to meet these needs. In practlce, the position has
tended to deal with the programmlng aspect of act1V1t1es

~separate from the K-12 curriculum. -Hence, only until very

-

rd

:recehtly,'the‘comﬁunity school director, though reportimg ..
-to the principal, ‘was actually a prlnC1pa1 of programs |
'.separate from K-12° programs, wh11e the pr1nc1pal concen-
trated on regular school act1V1t1es. ' ;

- " Community School ‘Council.  The, goai of the communlty o,

_school is to 1nv01ve people in dec151ons wh1ch affect’thesj B
"11ves.~ The'communlty school'counc1l a ‘group of people

representatlve of the entire ser1ce area. of - alschool is- e

one means of achieving this goal The counC11 becomes a. T




_suggests ways by which Schoolignd community can co-:

means Wheréby the community can translate to -the.school

L4 -~

what the community desires, what fhe problems are, and

7

operativély solve them. Participation on the council is

not compulsory, nor does their action have the force of

&
law. They do have the power of public opinion.

g o : o _

‘ Regional Centers for Community Education. The |

"demands for mqre and more involvement by the school in

the community and vice-versa has called for quélified

-

personnel and resources necessary for the implementation

of thesejdemandéj‘ Thg'Regiohél‘Cen%er idea, ‘which is, uhder -

the leadership of uniyersity departiments of education in’ .
; e ) _

theEUnited'States,'hgs'Qried to fill this. gap. Their basic -

functions of information dissemination,’ implementation, and

training has already been mentioned. Their main weakness

' at‘thislpoinf is thét they train grqduates only. This. means

that,. in many cases, undergraduate$~havé to be retrained

- when ‘they come to these graduétg programs.

rto.

Othef Personnel Emerging. Other personnel have

-

emerged in an attémpt-tOgméké'closgr'ties between the schdolv

o
and‘commupity,’and education with life. The home-school"’

cbunsellbr,and_ihe police liason. officer are good examples;"
The position of homé-sqhgol counsellor arose’from a need to )

encourage family participation in school activities, develop

1

',bositive attitudes’bn the part of parents, inform families

\ N ) R
as to community resources available, and so forth. In Flint,
2 ‘o ) , - Lo . . ) . ‘ -

'-_37\
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o . " the police liason officer is a member of the City Police
e ' ' ‘ ,
Department as well as a member of the counselling team of ,

- the school. ' ' o ,

Financial Considerations. ' With the cost of

educatlonal services already escalatlng at a seemingly '
a1arm1ng rate, many people may'be he51tant to expand these
services to the entire éommdnity. What thesenpeople may
fail to realize is, ‘that the 1mp1ementatidn of the Communlty
Educatlon concept is, to a great extent, the coordination

of already ex1st1ng serv1ces.l Funds can cdme'froﬁ a.- variety
oflsodrces,éaeh as Federal and Provihcial programs,
:charitable erganizations; and other agencies who may.have
" a. vested interest.. Information gathered durihg the intern-
sh1p reveals that six to seVen perceng—of the cost ‘of the |
conventional school budget is adequate for-extendlng the
eetvieesbdf théascheol. . This informatipn.js supported by
“the litefatufe.12 However, it must be again stressed that
‘the provision of‘services”is onlf oﬂe aspect of the Communitf
Education~ptpcee§z Anetheriaebectf which may‘be more o .
importaht, is the ihvoivement of the-eom@unity,memhers in = \-
matters and decisionéﬂwhich'affect the.Wellfbeihg of the | S
o community, and this may be-more'important than a monetary' /
- cost. - '.: N S ‘ e

3

a .
g -

o 12Totten, W. Fred The Power of,Communlty Educatlon,
- M1dland M1ch1gan. Pendell‘Pub11sh1ng Co., 1970, p. 18.
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Although the ‘introduction of the Coﬁmunify,Education .
concept Qould undoubtedly present problems in ité béginnihg;;
demand new'skills, and incrgaSe the cost of education,
society canﬁdt afféfd not to ‘take this step. Wékare being
faced today with'problems which.th£eateﬁ'our‘very.exiéténce,..
anhAsigﬁs that communities ;}e eqﬁipped’to overcdmelthese *

,prqtlems are very few, indeed.« Cbmm@nity Educatiop,,f%rbugﬁ o
a delivéry‘systém calledlthe'school, is a promising alter- - . ~
'native--aﬁ}alternative to a problem which guarantees we will
remain‘humans'aftgr‘thé eﬁergy'crisis, food.ﬁﬁortage; over- f
population, pdllution, and sociallillé have been sél;ed.

L
J— 1 f

e . 1




. letter, Appendix A) to consider implications of the

P

PART V'

L

NEWFOUNDLAND SCHOOL SYSTEM

.

While the intern received a mandate (see Minister's

.

commnnity school for'Newfoundland; experience‘in Newfound-

land and Labrador schools prOV1ded the practical framework

for con51der1ng the F11nt experience. In addition a

theoretlcal framework. (see Appendlx B) helped the 1ntetp in

asse551ng the Flint schools. Impllcatlons of the F11nt

system for Newfoundland and Labrador were a nearly constant

o

consideration. In-this se;tion some of the inplications‘of

}

. v ‘ . .
.a community school arrangement.for Newfoundland and Labrador

are presented The implications ‘flow from a consideration

of theoretlcal and practlcal work recently completed

_Recent Developments

Newfoundland schools have changed drastlcally in the

peet several.decades. The lmprovements in phy51ca1

facilities and- instruction is a tribute to the whole

province. . To.list all of the improvements is beyond the

scope -of this,re56rt. However, those most worthy of note

‘should not go unmentfoned.. These are stated brlefly and

the meader unfamiliar with the Newfoundland scene may have
‘to refer ‘to other documents (see Related therature 1n the 1

B1blaography) to apprec1ate the fu11 1mpact of these'

T
i/

N
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‘ developm' ts. | S
13/ The establ1shment of better equ1pped school plants,

/
2€ The development of a well quallfled and abundant
-supply of teachers,

3. The achlevement of more eff1c1ent and hopefully .
more effective school administration through Tre- -
organlzatlon of school boards; po T

4, The development of.more professional support1ve
personnel in the schools,.e.g., guidance specialists, - /
subject speclallsts, and supexvisory people; X/.

S; The growth of adult education in the province;

6. The development and growth ‘of a system of trades

~and vocational schools, . . .*
’7,-'fhe growth of Memorial University as a teacher | _
education institution as well as a tralnlng centre
for other profess1ons,
N 8. The rapld development of the College ofLFisher1es.f
bther developments have occurred wh1ch have added to the
growth of educat1on in the prov1nce. Act1v1t1es in lane‘
'°w1th the community school idea taking place in some com-
munities 1is one example. The 1973 Gander Conference on

educatlon also clearly 1llu5trated that lay pedple are

beginning to see a void in our educational system.l? They

’ [

are beginning to demand the right’to_participate in lts

deVelepment,

. . :
T .,' . . o

‘lLabrador Memorial Un1vers1ty Exten51on SerV1ce, MarEh 1973.

. ]
P e . ' L . [
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Results of Recent Developments

The fact that more 's tudents’ are now staying in
school longer illustrates "that recent deyelopments have"
led to more holding power for the ‘school. There may bev
man; reasons for the increased holdingfpower‘btt two are.

. pat forward here. F1rst1y, Newf@undlanders are real1z1ng '
"\more the value of education to themselves as 1nd1v1duals
and as a prov1nce, and secondly, more Néwfoundlanders have

greqter opportunity, to avail themselves of 1mproved‘
L) . 0 . -

educat pnal servides. Theée reasons are also supported by

Warrefi, 14

1

The reorganization'of schools in the'province may

¢

‘also have rel1eved some of the f1nanc1a1 burden, even though

the cost of education-has escalated More eff1c1ent ad-
,m1n15trat1on has resulted in fewer schools, 1essen1ng the
duplication’ of services so common  in the past. Positive .
effects of eduéational,de?elopment lie not only with the
elementary and secondary levels. While enrollments at
“Memorial Un1vers1ty appear to be dropplng off, 1ncreas1ng
enrollments at’ other post- school institutions more than

’ )

_make up for-it.

“

. \ N " . .
The writer is aware that the comments made thus far

_relate more’to_&uantity rather than quality in edncation.f

! o

E}

l4%Warren, P. J., Quality and Eqﬁality‘in“éetbndary

Education, Faculty of Education, Memorial University, 1973,

p. IB. .. , . “ . . S . . 8-

»
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,present structures and organization.. . e

o, - ) C ' ’ )
It may well be thdt Newfoundland, with sq little in the - ‘

. : . ) .
past, Has tended to develop its educational system this - -

~way. In any case, with all of the'educational gevelopment

thus far, Newfoundlanders aré’beginning to questioﬁ the
merits of the 'school for Newfoundland communities as the
most.effective educatlonal tool (see reﬁort of Gander

Conference). C : ' T

Inadequacies of Recent Developments
+ Despite numerical ‘improvements some directions in
school ' development may be}:counter;productive to the

development of community. It‘may well be time to take-a new

.look .at education with a view to providing new structures

‘hnd new organization rather than attempt1ng to strengthen

Schools only for the young .The idea that the

function of the school. is to prov1de services. only for the

"young is at odds with the needs and resources of: Newfoundland

communities. The attitude that schools are 11m1ted to the -

o -

- young seems to prevail within and- outside the school. L.

Until this attitude,chan@es many older people and drob-outs
will continue to be deprived of badly needéd learning..
obportunities.. Kitchen has stated, based on information“k

from the 1961 census, that 126. 4% of the populatipn were

at that time either 1111terate or functionally . f‘. s

W

-



+ jlliterate."15 Kitchen also wrote:

.
! v

It follows from evidence that attempts at {aising
educational input must go beyond the raising of
teachers salaries and qualifications, important - --
as these are. 16 : .

4
[

‘Educational development must not only take new directions

but what some people would call daring new directions. ¥ e

"Education must be more‘closelﬁ related to thelthings we do

. as members ofig community, implying that all members of the

’

community'shoulalbp involved in education for the common
good. 1 - ‘ ' °

Recommendation 1., School programs should include
such activitles as pre-school activities, youth
enrichment, adult basic education and high school
completlon, senior citizen programs,,and any other,
activities in 1line W1th community needs.

r

. Recommendation ‘2, The Department of Education ' .
Schools Act' should be.amended to make school '
oards responsible not only for elementary and
econdary education but for the provision of
educational:'services to the whole community.

rRecommendation‘S.‘ The Department of Education.
should 1mmedilately begin investigation into ways
‘'of channelling more finances to school boards t
carry out the additional responsibility assoc1a d
'with recommendations 1 and 2. ,

Lack-of direction in education. Although a glowing

-t

.statement: of aims of educaiibﬁ'forlNewfoundland_gxists} it

has little.apparent impact on the educational

\
]

15Kitchen, Hubert W., A Pre11m1nary Study of Demo- -

. graphic and Socio-Economic -Factors in the Atlantic Provinces
- and thelr Relationships to Measures of Educational Output
uThe Atlantlc Developmqpt Board, 1968, p. 4. _

16Ib1d., p. ' "' . L y
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system.!7 TFew individual schools or school systems'haﬂe '
. e o
ever articulated these, aims into meaningful and operative

objectives. -Rather, schools, due.to_government'control

o= . . .
over promotion at‘the secondary level, have been‘overlf'

coneerned with students passing exam1nat1ons, instead of.
empha5121ng the total development of the,child. While the

Department of Education has relinquished some of its

. .o .
" . . . c

, control ‘by giving individual schoois‘responsibiiity-for

grades nine and ten and establishing.a shared'evaloation .

system with certaln 5chools for grade eleven, the goals of

AT TN s I YA A T AT Y \I:nv)l

education are st111 unclear. Unt11 schools and school

boards develop policies to guide those involved in the

Recommendation 4. 1In addition to school boards, g
individual schools and/or school systems should '
have schoor’communlty councils, representative of

the service drea, to advise and assist school
admlnlstratlon in school pollcy. .

educational process, meaningful participation may never ' /7
~ become a reality." - <4 : : o
> . R | s

Recommendatlon 5. fhe Department of Educatlon,
in collaboration wjth' the Federation of School
Boards, Newfoundlan achers' Association, and
other respon51b1e bodles, should endeavour to
compile educational aims for "the province based
on-province-wide surveys, and such happenings as
the .1973 Gander Conference on educat1ona1 needs
of Newfoundland and Labrador. ‘ : : ;o
7 N b - .
Recommendation 6. - Where such steps are appropriate,
Community Action Councils should be established to
promote cooperation between schools, churches,

o o
. . . 1

' 17Aims of Educatlon in Newfoundland and’ Labrador,
Department of Educatlon Bulletln ‘No. 2 A 1965.
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v %
recreational bodies, volunteer agencies, police, S
health agencies, and all other groups concerned
with community improvement. Such Councils should
be composed of representatives of all such
communlty groups and its task to assess- the S
resources’ available to the community and to seek~f’ t s
wdays to match resources w1th community needs.’ :

¢ r

. Recommendation 7. The Department of Education
should morally and financially encourage school
boards in experimentation with alternatives to
the present lock-step graded system in the &chools..
Such alternatives, should allow more .intermingling

LT of a wider range of age levels and greater flexi-

' " b111ty for students. to progress accordlng to the1r

i abilities and interests. -

xInsufficient use.of resources. While most Newfound-

* land communities are very short on educational facilities

and resources, many schoollbuildings are lying idle for too
- o LG TN

long. - Calculated on a yearly basis;'at'six hours per day,
five days per week, and thirty-nine wéeks pe year sthool

bulldlngs are open at an average rate of 13% of the ‘total AR
l* N ¢

_ time possible! Thas raises ,some very ‘serious questions. R )
For example, can the school be helL accountable for: the

" growth and development of its students when they are under

. A
7
~.

" various influences other than the school for 87% of their .- C s
lives as students? Can tHe'province-afford to have. facilities S

- F

1ocked up and deterloratlng when people desperately neeﬁ the

resources the school has to offer?. Apart from the - ' et
T : - oo

1mp11cat1ons arlslng from these questlons and the fact that

' the facilities and’ resources of the school are, - for the most L 'mﬂ

14 - . LI

part unayailable to the communlty, communlty resources b 'Iﬁ;. 1;
available to the school,are eldom taken advantage of.. Many,

people in Newfoundland communi ties. have expert1se, knowledge DR

' > . — * s

[ . s , ) .o . 5
. . - . . . B oo, ) g e,
. . ;
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and insights of va}ue to atudgﬁtstl.Again, the fields,

streams, fishing stages, industrial developments, ‘and

' waters around Newfoundland -and Labrador abound with

_make available to‘'some degree, programs in music, atrts and- -

opﬁbrtunities'for study, yet most students are seldom . . @

taught to th1nk in thls way, Or are ever taken out of" .
the classroom for such act1v1t1es.
Recommendation 8. School boards should adoﬁt '

policies allowing and encouraging maximum use of
school fac111t1es bY all community groups.

! l
.~Recommendat10n 9. - School boards should en- S s
acourage teachersy counseliors, and other p¥ro- T

fessional.peérsonnel to”engage in community e o,
activities which make their professional - oo
services available to community groups needing ° ,
them. - v . _ . e w

Recommendat10§'10 Volunteer aides and other'_
community resource people suéh as doctors, R
lawyers, fishermen, and so on, should be - v
integrated intoqurmal classroom activities.

In some cases such resource people could be.

brought into the school. However, the oppor-

tunity is often available for students to get ,

out of the classroom 'into a real 11fe 51tuat10n.

Program def1c1enc1es. The writer is aware that

utlllzatlon of present program opportunltles at the school

level 1s_1nadequate; Most schools have the-opportun1ty to

crafts, physical education, performing arts, and so on.

Unfortunately neither‘financas‘nor'qualified instructors

'are'available'for ‘many . school’s ‘to 6ffer high level programs

1n.these areas. The result is that most schools con51der ‘éx.
v .

these types of. programs secondary to establlshed courses -

i
°

such as mathematlcs, Eng11sh h1story and,other tradltlonal

1 . . . .

o
-
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"subje ts. Hence, even though the student.may‘hare little
lnterest in traditional type courses,he/she'has to demon-
strate some. ab111ty in them in orderato complete school
The development of more qua11f1ed teachers’ and more and

better school bu11d1ngs has not increased. 51gn1f1cant1y
the quality in educatlon because it” 1s only an attempt. to

do better that wh1ch Was appropr1ate only for a’ few students

"in the beginning. " What-is needed,,end qurckly, is more‘_ 2

] options in education.

-
P .~

Recommendation 11. Btudents in elementary and :,
,secondary educatlon shoyld spend-less tim¢ on the S

-, mechanics of read1ng, writing, and arithmetic in .

: 4 context .apart from their history, culture and . . o

problems facing-them toddy. Instead .readlng,‘ P
wrl ng, arithmetic and other forms of communi-- ’ -
ta should be stressed,as tools for the study -
h B7prec13t10n of our hlstory, culture, and ' o ‘ P
communlty and world problems.“ . o ‘ A

~,

Recommendation 12. Job exper1ence= volunteer =~ ~ . .-
© work and other activities conducive to .good" ' s
. c1tlzensh1pmand personal growth should be g S
. stressed in school.programs and used as’ credlt C

. in adult and hlgh school prOgrams. oo
- ’ . [

v
5

. Summar X ' Sl .. X

Schools foiéthe young, lack of d1rect10n 1n educatlon,:

- 1nsuff1c1ent use of resources, -and program deflclencres are\

-

consldered to be the most glarlng 1nadequac1es in the
Newfoundland educatlonal system, Accord1ng1y, the precedlng o o
recommendatlons attempted to” deal w1th these 1nadequac1e5. U ET:J

" The wrlter 1s “aware that thejpreceélng discuss1on does not

Ee
)

fully answer questlons Wthh may ar1se w1th regards to - the

A

1mp1ementat1on of these recommendatnons or how the Lo e
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recommendations if 1mp1emented would fully compensate for

the 1nadequac1es outllned Certalnly, steps other than

those suggested here would be necessary in order to 1mple~:.

:“ment the~Commun1ty Educatlon concept Hopefully, the - .

precedlng recommendatlons p01nt the way to p0551b1e alter—

v

hetlves in education. ,
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PART VI. |~ = s

4.

CONCLUSION

'Thq writer undertook the reported internship with
tﬁe“pUrpose of gaining new knowledge and growth in a frame-
‘work apart from his. prévious learning experiences. It was

_also ‘his inténfion to deepen his understaﬁdings as a ‘New-,

—~

~—
R \

‘ foundzaﬁa educator w1th a view to reportlng hlS immediate
v experlences‘and thoughts, and hopefully, to make some
‘1mpa;t, however small, on qufoundland e@ucatlon in the -
,fut?re; It is‘hoped that this repoft-reflééts the intern's
growth, and at.- the ‘same time raises issues all of. us will
be forced to face and democratlcally resolve.i:

A
K E oo In conc1u51on' it{is thought that the Communlty

2

Educatlon concept has great promise for the future 1n New-n
) 'foupﬁland.. It is the;efore'Suggestgd that'students 1n- .
| terested in this field undertake gndeévpufs:whichﬂlead to
N é'fulier.integrétion.of the school as a iéafning‘?@sohfc& '

for the community. ‘ f" O

/
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)  MEMORIAL UNIVERSITY OF NEWFOUNDLAND . BN
‘ St. John's, Newfoundland, Canada . o -
C N .3. ‘ o Pebruary 13, 1973 3 J;_u
William E. ‘Becker Ph.D. . -
. Director’
National Center forégommunity-Education " e
1017-&von Street ‘ A IV . L

"Flint, Michigan 48503

/‘ » U.S.A, . L
C Y’. Dear Dr. Becker: . .
' . Since we spoke on the phone, Mr. Russell’ Hancock has deéeioped

_his internship proposal and formally presented it to the Department of =
~ Educational Administration. A copy is enclosed. .

" Although we weren t sure how much time would be most appropriate
and most feasible for the Flint‘experience, we yrote in a maximum of three
months., It would seem to be_an appropriate gtay if it can be worked out.

While the Depértment of Educational Administration has committed
itself to $ 800.00 support to Russell, he i1s exploring possibilities of
o support from.various government offices. In addition, he will be adding
‘his own resources to undertake this program.

In my initial contact, Pr. Clyde Campbell agreed to work with
Russell on this internship. We would appreciate recelving any reactions .
to Russell's proposal by Dr. Campbell or by you if you will be working
with Ruseell.,
' .0 z . . . . i
o Since Mr. Hancock is now involved in the planning stages for
1 making the trip to Michigan, he is eager to get information .about’ Flint,
N about Mithigan, and about the Mott Program. Codld you forward .any material
‘ " regarding living arrangements. ‘He is plannihg'to take: his wife and two -
children._‘ , : : ) '
. Your support and work in éonnection with this undertaking have
been appreciated. Please adviae me of o?r next steps.

-

‘o - . S Sincerely,

. v~ 7+ . Brian Donnelly -
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. MEMORIAL UN[VERSITY OF NEWFOUND‘LAND
' St. John's, Ncwfoundland, Canada '

16th February, 1973.

i . .. N 9r.' \. ' ' "
Hon. Gerald R. Ottenheimer, ' ' .
Minister of Educatiom,

Department of Education, ' , D
Govemment of Newfoundland and Labrador. o

g Dear Mr. Ottenheimer, ,

Thank you for our letter of lst February, 1973.
. .
oo Enclos‘ed is a copy of Mr. Russell Hancock's proposal to

‘do an internship-at the National Community School Centre in Flint,
Michigan, U.5.A. There is also a letter from Dr. Becker of Flint
_ indicating his financial support for the internship.

The Flint people are interested in-a commi tment by educ-—

- ation offfclals from a local sending community. Could you get the
Department\of Education to financially support Mr. Hancock's efforts
to gain insyght and experience in the community school field, which
has tremendous potential for Newfoundland = Labrador.

. Mr. Hancock is undertaking the internship with considerable

pereonal sacrifice (he has a family-ineluding two young children)
. and high hopes of being able to have an impact on schgols in our
province. & Support that your office could give him 'would enhance
the likelihogd of a successful experience. (Note the budget for
the internship on the last page of Mr. Hancock's proposal.)

We appreicate your interest and support of this pilot effort. .
- The Mott Foundation appears to have some interest in working out o

some cooperative venture with the province in'the future. - Government o

’ support now would be extremely helpful.

- Sincerely ’

: . Bﬁan.bf?nnelly"- L B Y ‘t. 3
Bofer S
! 'c.F; Dr. Phil Warren . - :

. - . TR
N . T i . .A T . . . ; LT
H.r\. Russell ancock T S S

. . . : . K ’ .
¢ R t . 2 ‘ i ' . ' . we, R RN ‘ oo V. vl
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GOVERNMENT OF NEWFOUNDLAND ,AND LABRADOR = & -
’ 'DEPARTMENT OF EDUCATION

Office of The Minister ** ‘ : oo o ST.JOHN'S

<
"March 1st, 1973.

n

 Mr, Brian ‘Donnelly, o S

Memorial University of Newfound]and
Elizabeth Avenue, ,
St John's, Nfld.

Dear Mr. Donne11y,
This will refer to your letter of February 16th regarding

student's assistance for Mr. Russell .Hancock who proposes to undertake -

an internship at. the Nat1ona1 Community School Centre in F11nt Mlchigan

Although our Student Aid policies do not cover students who attend
institutions outside of Newfoundiand, I plan to make a bursary of $400.00.

‘available to Mr. Hancock. Sincé. the internship to be served :in the United

States constitutes a very special project and-one which should benefit both
Mr. Hancock and this provifice, I am going to duthorize our Student Aid

" Division to provide a special bursary of $40p. 00 to. Mr, Hancock.

One of the conditions of awarding this bursary will be that Mr.

.Hancock submit -to my Department a.number of recommendations or views on

further or continuing education in.this province. Mr, Hancock's experiences

at the National Community Schoo] Centre. shouid enable_him to make some worth- - '”

while suggestions.

Wil you p]ease'advise Mn Hancock of my decision and'ask him td ,
contact Mr. Norman Snelgrove, Department of Education, before the end of

_March;,otherw1se his app]icat1on may ‘not .be prdcessed

'Youns sincerely,

REES S ﬁ?r?]da ‘Ottenheimer, =~ -
. A ster of Education. C
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APPENDIX‘ B

¢

The foIlow1ng chart was constructed from read1ngs

and d15cuss1on on school  and- community. To the left of .

r_fthc chart under headings of Ind1v1dual, Inter-Family,

Inter-Group,‘and'Inter-CommunitY, are a number of statements

representlng factors 1nvolved 1n the unlon of school and

_;ommun1ty Some tools, for school communlty union are

_llsted(at the top of the chart The;purpose'of the chart

was to prov1de the 1ntern w1th a perspectlve for viewing

'

_the Flint situation. : L
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- A ~ CHART o

;MECHANISIQS FOR SCHOOL - COMMUNITY UNION -ﬁ‘
— ~ R . .

L ’ ‘ " 1. Individual ., 2. Inter-family - -
Interpersonal - - — - - S
and Human Self Relation- |Ability|For-  [Choice |Growth KnowIedge|Family|Partici-

- Orientation Direc-. |ship with|to make{mation [of - |through and iden- |pation in -
Process-as - tion others choices|and care'eJ{/ leisure practice |tity [school- -
Evidence re-. and re- -~ |of commmity

" of School- - ness of| - creational |healthful '
Community .Union values. activities

living

;Convqntiona1 
- schiool classes

Total‘school staff

_ School plant

Organizational sctructure
of schools

School boa;rd

‘ Fimcial allocatidng

School - sanctioned:
community committees

* . Administration of the
school :

‘Curriculum of the schvol

- . .State legislation

.. Other agencies -
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. Other agencies .

CHART *(CONTINUED)

o

: Interpei"sonal -and
Human Orientation
" Process as Evidence

 yof School- Comm1ty
Ltm.on.

lopportunityfin
- |school-

3.. Inter-Group - -

-4‘.‘ Inter-Commmity -

" |Diversity

of

in group
activities

Parti-
cipation
in

commmity

Reéog- .
nition -
of group

lindivi-

duality

Pursuance
of

common
goals

Local
antonomy

Community

viability

Understanding
relating with

neighbourhood,
state, nation,

and world

commmities -

. Conventional school classes’

- “Total School staff

- School plant

Organizational structure
of schools

>

Sch001 . board ,

* Financial alloc:atidné

School sanctiodned ..

- commmity comnittees  _ -

_.Admms.tratlon of the school .

‘Curficulm of the school

.'p.

State legislation
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