














ABSTRACT

The principal and teachers of Whitbourne Central High School
had requested that two graduate students in reading do their intern-
ship in the high school. The internship was concerned with improving
the reading abilities of the students. For this intern, work was
specifically oriented toward the grade eight students and teachers in
order to improve the reading ability of these students.

Little was known, at first, other thanthese students had
reading problems. Before setting specific objectives for the intern-
ship, this situation was further assessed in order to gain information
about the students, their problems, and the present reading program.
From using various sources of information,such as a formal reading
test, interest inventory, and observation of the community and school
resources, the problem was further identified.

Most of the grade eight students were reading below the approp-
riate grade level, had little reading material available to them, and
had a negative attitude toward reading. There was no organized reading
program in the school, and the teachers had little knowledge of reading,
the basic skills in reading, or the reading and study skills related to
the content areas. Selected as objectives for the internship were the
pramotion of recreational reading, the improvement of the students'
vocabulary and comprehension skills, the improvement of reading inst-
ruction in the content areas, the encouragement of the planning of an

organized reading program, and the provision of inservice education in
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CHAPTER I
INTRODUCTION

In March, 1973 the principal of Whitbourne Central High Schcol
approached the Department of Curriculum and Instruction at Memorial
University for assistanée in improving the reading abilities of his
students.

This action resulted from concern expressed by the full
teaching staff that the students in grades seven, eight, and nine
were deficient in reading skills and because of this could not cope with
much of the instruction and content of these grade levels.

It was requested that two graduate students in reading do their
internship in Whitbourne Central High. This request was granted and
two interns were to work in the school for a full semester, under the
supervision of two umiversity professors.

The grades selected in which to work were seven and eight. This
was based upon the reasoning that these grades were the lowest in the
school and any improvement in the students' reading would carry over
into the higher grades.

It was decided after initial meetings, that although the
graduate students would generally work with the entire staff, this intern
would, in particular, work with the teachers and students of grade eight.

A flexible schedule was arranged where the student would werk
in the school for an average of three days a week. Work would be done
within the framework of the existing timetable, and periods already set
aside for reading instruction would be automatically available. These
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periods included those being used for the SRA Reading Laboratories and
Readers Digest Skill Builders, as well as periods in literature.

This intern would be working very closely with the 1iferature
and geography teachers, both of whom were also involved in the SRA and
Readers Digest Skill Builders periods.

This was discussed-rand decided during fairly formal meetings
where Central Béard Office Personnel and university professbrs were
present. Although the staff expressed their approval and consent, and
offered their co-operation, there was some indication that they were
not sure wﬁat, exactly, the role of the interné would be, and, indeed,
seemed a little cautious about having two graduate students in their
school.

Because of this, the initial steps of the internship were to
define to the staff how the interns conceived their role, and to
establish a rapport with the teachers.

Informal meetings were held with the staff where a definition
of the role of the interns was discussed. It was stressed that the
graduate students were there to help them improve the reading abilities
of their students, and would, if possible, come into their classrooms
to observe or demonstrate particular lessons and work with the teachers
and students.

During the first week or so of the internship, these informal
meetings centered for the most part around discussions and conversatioﬁs
on a one-to-one basis, or in small groups, in the hall or staffroom, at
dinner and recess times. This resulted in the acceptance of the interns
and an invitation from the teachers to come into their classrooms.

With this, the internship could begin in earnest.



PURPOSE OF THE INTERNSHIP

The purpose of the internship was to provide a basis for the
future planning of a systematic reading program designed to improve the
reading ability of the high school students, and to assess the strengths
and weaknesses of the present grade eight students and their reading
program in order to help improve the reading abilities of these students

by working with them and their teachers.
DESIGN OF THE REPORT

Chapter II will be concerned with an assessment of the problem.
Various sources of information will be used in assessing the problem,
including the community, the school, the teachers, and the students.
Chapter III will present a definition and philosophy of reading, the cri-
teria of a good reading program; and the rationale for having a secondary
school reading program. Chapter IV will deal with the objectives of the
intefnship, and Chapter V their implementation. An evaluation of the
internship is given in Chapter VI followed by recommendations to the

school and school board in Chapter VII.



CHAPTER I1
ASSESSMENT OF THE PROBLEM

At this point we were aware that the students had experienced

difficulties in reading. What, specifically, were these prcblems?

In order to further identify the problem, information was gathered

about the students' reading levels, needs, characteristics and interests,
and the existing reading program, within the context of the school and
community, their materials and resources.

The information gained as a result of these initial steps would
help define the nature of the reading difficulties and provide the
basis for the planning of strategies to improve the students' reading
ability. These steps were essential in helping teachers adjust their
instruction or teaching-learning activities to the existing needs and

abilities of the students, and in selecting appropriate reading materials

for students.
THE COMMUNITY

The school, its students, and the curriculum exist within the
larger context of a community. Often, the resources of a community
will affect the programs offered in the school, and the nature of a
community and its people may suggest guidelines for the school's
educational philosophy and its objectives for the students.

Whitbourne is a small town of fourteen hundred people situated

on the Avalon Peninsula of Newfoundland, approximately sixty miles west

of St. John's.
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While it seems a fair number of people are welfare recipients,
the majority of male adults(and some women) are employed in various
occupations. These occupations include work with the Canadian National
Railways--which is still quite active 1n Whitbourne-- the Conmunity Fire
Department, the Boys' Home, the Hospital, the Newfoundland Telephone
Company, the Welfare Office, the Newfoundland and Labrador Power
Conmission, the Newfoundland and Labrador Department of Highways, and
the Post Office. There are some local stores (for the most part dry
goods and groceries), one or two small snack bars, and a gas station.
Local citizens are emplo}ed in these establishments. Others commute to
larger centres, like St. John's, to work.

In terms of resources and cultural agencies within the community,
however, the picture is not as bright. The teenagers spend a lot of
time at the snack bars, having nowhere else to go. There is no movie
theatre, recreation centre, bowling alley, shopping mall, or cultural
institution in the town. Some recreation exists for all the students in
the way of organized sports in the winter and summer, and for the boys
the Air Cadet Unit offers certaln programs.

There is no public .1library where books, magazines, and other
printed materials can be borrowed by teachers or students. Indeed,
there are no agencies (not even a drugstore) in Whitbourne which sell
printed materials, with the exception of the gas station and restaurant
six miles outside the community. According to the management of this
business, the books, magazines, and comics which they do sell are sold
mostly to passing travellers. The nearest centres from which teachers

can borrow materials to help them with their school work are



the Resource Center of the Central Board Office and the Public Library

in Bay Roberts, about forty miles from Whitbourne.
THE SCHOOL: FACILITIES AND MATERIALS

Whitbourne Central High School has an enrollment of 187
students in grades scven to eleven. As it 1s a central high school,
many students are bussed to it from communities within a twenty mile
radius. |

The school, which is four years old, has a gym, staffroom, six
classrooms, an office, a small library, and a laboratory. The only
space other than this is in the large washrooms and hallway. The
classrooms had little unused space with forty desks in most, each of
which was a single unit with seating capacity for one student. This
classroom furniture was arranged in rows and did not lend itself very
easily to adaptation or moving. There was little else in the classrooms
apart froﬁ a bulletin board, a blackboard, and, of course, the teacher's
desk. There were no bookshelves, bookcases, or print materials in the
grade eight classroom; the only material present was a calendar and three

posters on the rear wall.

The school library was very small with few books. The printed
materials there were mostly hardcover books, including two or three sets
of encyclopedias. These books did not cover a wide range of interest
and reading levels as most were books supplementing the material coyered”
in the different subjects in the curriculum. There were a few magazines
and pamphlets, some paperbacks, no newspapers, and no high-interest, low-
vocabulary books. The hardcover books included several borrowed from the

Newfoundland Travelling Lending Library.



The audio-visual equipment was housed in the staffroom and
included a rearview projector, film projector, record player, cassette
tape recorder, and filmstrip projector. Few filmstrips, films, slides,
tapes, were present in the school, although some were borrowed occasion-
ally from the Department of Education in St. John's and the Resource

Center of the School Board District Office located in Bay Roberts.
TEACHERS AND PROGRAM

-The teachers had teaching certificates ranging from grade four
to grade six. With the exception of one, their teaching experience
ranged from three to approximately twenty years. The two grade eight
social studies and literature teachers had fourth and sixth grades,
respectively.

The curriculum of the échool provided instruction in French,
physical education, music, home economics, science, history, geography,
religion, literature, language, spelling, and mathematics. This
meant that the entire staff (ten including the principal) were teaching
various subjects in most of the grades and, because of this, had a full
workload. None had any background courses in reading, and all expressed
their lack of knowledge regarding reading and how to teach it. Most
seemed to think of reading as a separate subject in the curriculum,
divorced from other subjects such as science, mathematics, literature,
and history. The teachers were not aware that reading was a process
that cut across all areas of the curriculum and was a tool necessary
for learning in the content areas. They had little knowledge of

what, generally, the skills in reading were, or, specifically, what
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knowledge of the different types of materials to use. Activities and
assignments were given to the class as a whole. There was little oral
language, due perhaps to the teachers' preservice training which did

not involve courses in the area of language arts.
THE STUDENTS

Formal and infqrmal sources of information were used to assess
the characteristics, the reading levels, and the needs of the students.
These measures served to: (1) compare reading achievement of students,
(2) 1identify the class areas of skill weaknesses which needed to be
emphasized in a reading program, (3). determine the appropriate level
of materials and instruction for individuals and groups, and (4) screen

out those students with severe difficulties.

Informal Sources of Information

Observation. According to the observations of the teachers, the

grade eight students (fhirty-six in all) could not be motivated to read
the literature and social studies textbooks because these were much too
difficult for them. They did, however, enjoy having literature stories
read to them, and could comprehend them better when the teacher explained
the difficult words as she read. Even the best readers in the class,
the teachers felt, needed work in vocabulary. Because of this, it was the
desire of the teachers that any work done during the internship be with
the entire class.

Many of the students had come previously from one-or two-room
schools, were from families of low socioeconomic backgrounds, and had

grown up with few reading materials in homes where reading had neither
<«
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been highly valued nor become a habit.

Interest inventory. Each grade eight student filled out an

interest inventory designed to obtain information about his reading
interests, attitudes, hobbies, and home background in relation to the
reading materials available. (See Appendix A.)

Investigating home background in terms of the reading materials
available was considered important as many studies have shown that
there is a relationship between reading abilities of students and reading
materials in the home. For example, W.B. Sheldon and L. Carrillo1 did
a study of the relationship of the number of books in the home and the
reading ability of students. The study clearly indicated that as the
number of books in the home increased, the percentage of poor readers
decreased.

The results of the inventories showed that approximately half
6f the students liked reading and half did not. Interestingly enough,
those who did not like reading were reading at lower levels than those
who did, according to the scores obtained from the formal diagnostic
reading test given them.

There was some indication of reading materials in the homes,
but for the most part these were few. Most of the students came from
fairly large families and showed indications of not having extensive

experiential backgrounds. This meant that students could not fully

1William B. Sheldon and L. Carrillo, ''The Relation of Parents,
Home, and Certain Developmental Characteristics of Children's R&ading
Ability," Elementary School Journal, 52 (1952), 262.
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understand those concepts met in reading which were related to
experiences they had never had. Most students stated that they
had never been to a moviec theatre. Thosc who had enjoyed this
experience had done so on very few occasions.

The information in the inventories showed also that several
students (mostly poor readers) had repeated one or more grades and

were, therefore, much older than the others in the class.

Formal Sources of Information

Cunulative records. The cumulative records of the students

showed that they had been given, a year previously, an intelligence

test, the Lorge—Thorndike, Level IV; a general achievement test, the

Canadian Test of Basic Skills; and a survey test in reading, the

Traxler Silent Reading Test.

Scores ranged widely from low to high on the intelligence
test as they did on the general reading test and achievement test. These
scores showed the range of reading ability within the class but did
not give information about the strengths and weaknesses of the students
in relation to particular reading skills. It was decided , therefore,
to give the students a group diagnostic reading test which would give
specific information about the students' reading skills.

The Stanford Diagnostic Reading Test, Level II was chosen to

be administered to the whole grade eight class. This test would give
information about the achievement of the students in specific reading areas

as its subtests included measurement of literal and inferential comprehension,
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sound discrimination, blending, syllabication, vocabulary, and rate
of reading.

This test was chosen because it could be given to a group
at one time (in three sittings) and because it had been reviewed,
evaluated and given a good recommendation in the Buros Mental

Measurement Yearbook which states, '"The Stanford Diagnostic Reading

Test is designed to diagnose.individual reading difficulties and
to group pupils according to their instruction levels,' and further
describes the test as having '"'. . . definite possibilities for use
in developmental or corrective reading classrooms."2
This test was also recommended by the Reading Consultant of
the Avalon North Consolidated School Board,who had personally
evaluated the test and found it satisfactory.
The test was acquired immediately through the Avalon North
Consolidated School Board and given to each student in the presence
of the intern.

Table I shows the number of students in the stanine categories

of the subtests comprising the Stanford Diagnostic Reading Test. The

stanine of five is considered average; any students obtaining scores in
stanines below five would be considered below average in that particular

subtest.

20 K. Buros (ed.), The Seventh Mental Measurement Yearbook
(New Jersey: Gryphon Press 1972), p. 725.




TABLE 1

Mumber of students in Stanine Categories for the

subtests of the STANFORD DIAGNOSTIC READING TEST, Level II

Reading Comprehension Sound
Stanine Literal Inferential Total Vocabulary Syllabication  Discrimination Blending  Rate

9 1 3 2 - - - - -
8 3 2 2 - - - - -
7 - - 2 2 2 2 2 -
6 4 2 1 2 4 3 4 -
5 6 3 3 4 7 2 7 2
4 10 8 10 6 10 5 7 7
3 8 12 9 9 4 9 8 12
2 1 2 3 10 -3 9 6 13
1 3 4 3 3 2 6 - 2
Median
Stanine 4 3 4 3 4 3 4 3

¢T
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A careful analysis of the test information showed that the
students were all below average (stanine five) in the subtest Rate
of Reading, with the exception of two. These results might seem
natural as the students' reading achievement in all areas was low,
thus affecting their rate of reading.

Approximately two-thirds of the children were below average
in all of the subtests measuring different reading skills.

Of those reading skills, sound discrimination proved to be
the weakest area, followed very closely by vocabulary and comprehension.
Syllabication, a structural analysis skill, and blending were the
strongest areas of the students' reading abilities.

Further analysis of the test showed that the students' overall
reading grades ranged form 3.2 to beyond 12.6, and the students fell
into roughly three categories: eight who were reading at or above the
appropriate reading level of 8.5; fifteen who were reading between the
reading level of 6.1 and 8.5; and thirteen reading at or below 6.0.
Those students belonging to the third category were weakest in sound

discrimination indicating a need for further diagnosis.
SUMMARY

The students at Whitbéurne Central High have grown up without
the advantage of cultural institutions and recreational or entertainment
facilities, and, because of this, and the lack of reading materials
within the commmity, have had limited experiences. Many of the

Students attending the high school come from one- or two-room schools
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and homes where few reading materials were available. The resources
in the school--furniture, space, software, and hardware--were not
adequate. Reading materials were very few and not appropriate to the
reading levels of the students.

These factors all contributed to the attitudes of the students
towards reading, and affectgd the nature of the programmes offered.
Most of the grade eight students were not interested in reading and
had little reading material available to them. The reading material
which they did meet was far too difficult for them, as the majority
were reading below the appropriate level and were weak in all areas
of reading, with the possible exception of the syllabication and
blending skills.

There was no organized reading program as the teachers had
little knowledge of the reading process or the reading aﬁd study skills
peculiar to each subject which must be taught in order for students
to become mature readers.

Such an organized reading program is characterized by a
philosophy of reading from which a set of criteria for a good reading
program evolves. The following section is concerned with the explica-
tion of such a philosophy and the derivation of those criteria

against which a sound reading program is evaluated.
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the classroom and individual differences. These are corrective and
remedial in nature and must be considered part of the total reading
progran. .

Corrective instruction is offered to those readers who are
not significantly retarded in their reading ability. They are not
reading at the general expectancy level of the other children in the
class but there is nothing unusual or limiting in their ability to
read. These children's needs and weaknesses in reading must be
immediately assessed by the classroom teacher who will attempt to
adjusﬁ materials and instruction to these needs within the regular
classroom.

For those students who have severe deficiencies in reading
skills and abilities which 1imit their reading growth, a planned
program of remedial instruction must be given. This instruction 1is
intensive and not generally given by’the regular classroom teacher but
provided outside the regular class by a special teacher. When these
students have overcome their deficiencies thex return to the regular
classroom.

A complete reading program focuses upon the developmental,
corrective and remedial aspects. For any of these to be successfully
implemented, or for any reading program to achieve its goal of developing
readers to their fullest capacity, it must be planned with specific
objectives and have the full cooperation and support of the principal

and teaching staff.
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THE ENCOURAGEMENT OF THE PLANNING-OF AN ORGANIZED READING
PROGRAM TO IMPROVE STUDENTS' READING ABILITY

Formal and informal measures used to assess the problem
clearly.indicated that there was no organized reading program but
such a program was definitely needed as most students were reading
below grade level.

Such planning requires that all teachers be aware of the
skills involved in the reading process, the need for reading instruction
in the content areas, what reading and study skills are related to
these content areas, the importance of setting objectives for a reading
program within a framework of a reading and language arts philosophy,
and the needs of the students. Determining the needs of the students
requires that teachers can use formal and informal means to find the
reading levels of their students in order to individualize instruction,
and that teachers are aware of what appropriate materials are available
in relation to the students' interests and reading levels.

THE PROVISION OF INSERVICE EDUCATION IN
READING TO THE TEACHING STAFF

Providing inservice education in reading to the principal
and teachers was a continuous process in the internship. It was nec-
essary simply because the teachers had no background in reading and
thus any work done to carry out the major goals of the internship would
be in the form of inservice activities.

Inservice education provided the means through which the

objectives were implemented. Therefore, it will not be dealt with as
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indicate a positive attitude toward reading. Those students reading at
fairly low reading levels borrowed many books which seems to show that
they were not meeting frustration in their reading. From the discuss-
ions and questions which did take place during the recreational reading
periods, students displayed knowledge of different books. Whether or
not each book was completely read is debatable, but from teacher observ-
ation during classes, étudents were, indeed, reading.

The Morgan Bay Mystery Series, romance stories, Charlie Brown Books,

and Teenage Tales Series were the most popular with the students, followed

closely by general mystery stories, adventure stories, books on fishing,

and books about cars.

REACTION TO, AND RESULTS OF, CHANGES AND
SUGGESTIONS MADE DURING THE INTERNSHIP

Classroom organization, with two groups, each using a different
literature textbook, handled by the same classroom teacher worked very
well. The teacher found no difficulty in managing the two groups,
although she had never done it before, and expressed her opinion that
it was the best way to help those students and give them individual
attention. Because of this experience, she felt that in the future
the class could be divided into groups as the need arose.

A literature examination was given the class at the end of the

semester. For the group doing the Open Highways, Book Eight the exam

was in two parts, the first concerning work done previously in the
regular literature program, Focus, and the second part dealing with

work done in Open Highways. The results of the exam showed that the
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pictures can appear on the back of the individual word cards. (For usec

with remedial cases; potentially self-directive.)

22. Matching
Prepare parallel columns of synonyms or antonyms and direct
pupils to match the two. Examples:
a. strong - a. gigantic
b. 1large - b. powerful
23. Picture Dictionaries
For those pupils who are extremely weak, building a dictionary of
words may help to improve their vocabulary. O01d books, magazines,

could be brought into the classroom for use by the pupils.

24. Prefixes, Suffixes, and Word Stems

Devise exercises consisting of three prefixes, suffixes, or word
stems, for which examples of usage are given. Pupils will think of
additional words. For example:

a. pre (before): preheat, preschool, o,

b. re (again, back): relay, refill, o,

25. Puzzle Words
Furnish pupils with space blanks designed to accomodate words
which are defined. The definitions should be in mixed order. Example:

a. The wife of an American Indian (squaw)

b. A racoon (coon)

In addition to this, encourage children to cut out the crossword

section in the newspaper, and bring to do in skill periods. Make sure
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Exercise I.
Look at the word that is underlined. Find a word in the same
row that is opposite in meaning: Circle the word. Example:

HiGH: hot, up, sad, low

1)
(2)
(3) LIGHT: day, dark, white, sun

: fast, down, above, sky

.

18 13

: air, stop, move, take

(4) INSIDE: on, above, outside, under
(5) MORNING: 1light, night, sleep
(6) FUNNY: joke, smile, laugh, sad

In the blank write the opposites of the underlined word:
Example: old, new

(1) good:
(2) boy:
(3) cold:

Exercise II:
From these words choose the antonym of the underlined word in each
sentence and put its number in the blank space.

1. synthetic 2. thrive 3. refreshed 4. 1ignite

1. We were exhausted by the long walk back to camp.

2. How many men were needed to extinguish the blaze?

3. We thought the dress was made of some natural fibers..

4. Tobacco plants fail in cool, dry climates.
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(b) Using the same type of exercise as described in No. A,

ask the students to underline all phrases which are
keys to important details. An exercise such as the

following is useful for this purpose.

Directions: Underline all words and phrases which are keys

to important details. The first sentence is done for you.

The first president of the United States was George Washington.

He was born in 1732 and was destined to be a surveyor and a military

leader. He was a tall man and came from a wealthy family. He

died in 1799.
(©)

(D

(e)

)

List the main points of an article and ask each child
to record all of the details which are related to
each of the main points.

After the pupils have read a section of material which
contains a large nu&ber of details, provide them with
additional copies of the same material in which blanks
have been left on which they are to record significant
details such as names, places, and dates. Give them
the original copy and let them check their papers in
order that they might understand the types of details
which need more training emphasis.

Let the pupils look at a picture which contains a
large humber of objects. Ask them to describe the
picture using as many factual words and phrases as
possible.

Asking pupils to write a news report stressing the

concepts '‘who'', '"what', '"when', 'why'', and ''where' is a
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IIT. STUDY SKILLS

There 1is a great need for instruction in study skills in
the upper elementary grades‘and beyond because the amount of
expository material pupils read at school begins to increase rapidly
at this point. Guidance in the sk}lls necessary for good compreh-
ension of content materials must become an integral part of reading
instruction. One major weakness in the reading program of many
schools is the segregation of reading from the subject matter areas
as if they were unrelated. Teachers in the current subject areas
must constantly remind themselves that when they teach mathematics,
science, or social studies, they are still teaching (or should be

teaching) basic reading and study skills.

(1) SQ3rR Study Method. The SQ3R method is a somewhat sophisticated

yet psychologically sound technique to enhance pupils' understanding
and retention of expository material. The following description is a
simplification of the approach:
(a) Survey--A preview of the material is made by reading
the summary, examining pictures, maps, or charts, and reading
the headings and sub-headings. In the absence of sep-
arate headings or for a more inclusive survey, topic sent-
ences are read. The survey provides a type of readiness
by reveding the nature of the content of the textbook and

the manner of its organization and presentation.



(b) Question - As he surveys, the reader frames questions
for himself to answer later. As he gains insights
into the topic in the survey, he should try to bring
his previous knowledge to bear upon it, thinking
always in terms of what he already knows and what he
needs to know. Many of the author's hecadings may be
simply turned into questions and either written down
or kept in mind.

(c) Read - The reader returns to the beginning of the

chapter and begins to read the material carefully, one
segment of one section at a time, focusing on finding
the answers to his questions and looking for other
pertinent information that he did not anticipate
through the survey.

(d) Recite - As he pauses after each segment on one topic,
the reader 'tells himself' what he read. He answers
the appropriate questions and specifies other main
points in the material before proceeding to the next
section. This 'thinking over' of the content while
reading in short unified sections is one of the most
valuable features of the SQ3R.

(e) Review - After completing the entire reading assign-
ment, the reader now pulls together all of the loose
ends, attempting to make a unified whole ouf of the
many separate segments and answers to questions.

By delaying this total review until time for class






101

two minutes. Then cover the words and ask the students to write down

as many words as they can remember. Since it is probable students

will remember few of the words, the teacher should ask them to rearrange
the words into groups that have something in common. After the words
have been clas;ified into groups, have students study the words for

two minutes, keeping in mind their association with each other. Have
the students, again, write down as many words as they can remember.
There should be an improvement. Have students discuss the value of
organization as an aid to memory.

Step II: Organizing a paragraph-forming main topics. (See No. 1,

reading to get main ideas, under comprehension skills).

Step III: Organizing a paragraph-forming main and sub-topics. The

teacher may begin by writing a paragraph on the board as illustrated
below. Then students could work together to find the main topics and

sub-topics. (Ex. on the right below)

Key Sentence | " 'Main topics
1. A porcupine is well protected Porcupine protected by
by nature. nature.
Confirming sentences o "Sﬁb;tbgiéé
2. 1Its color makes it quite Color inconspicuous in forest.

inconspicuous in the forest.
3. When in danger, it crouches In danger, crouches close to
close to the ground, or to the ground or tree.
tree on which it is climbing.
4. Its quills will adhere to the Quills wound attackers.
body of its attacker and can |

cause painful injury.
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which they cannot pronounce. Appropriate help should be given at
a later time with respect to the difficult task.

Some Activities:

(a) Ask various pupils to read announcements to their
fellow classmates and observe which pupils are able
to follow the directions contained in the announcements.

(b) A number of individual directions should be printed
on one large sheet. Each pupil is to find the direction
relating to him and perform the duty required.

(c) Except for a brief introduction of the purpose for
a given exercise the pupils should always be expected
to read and follow the directions. If the directions
state that a 'T' should be placed before all true
statements and a child places a plus sign instead,
all of these statements should be scored as being
incorrect. Initially the pupil may feel this is
a harsh practice; however, an impression will be
made regarding the importance of following directions
precisely.

(d) Learning to follow directions accurately can be
emphasized through the use of game activities such
as the following:

Read all of the following directions accurately
before completing any exercise.
(i) Write the third letter of your last name in the

following space.
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should be thoroughly and carefully taught by teachers.
(j) The teaching of social studies should encourage
more than a perfunctory reading of material. Under-
standing at the comprehension level can be achieved
in three ways:

(1) Translating - being able to state something

accurately'in your own words is a sign of
comprehenéion.
(a) Translate a problem from the abstract
to more concrete terms.
(b) Translate a lengthy part of a communication
into briefer or more abstract terms.
(c) Translate an abstraction such as a
generalization by giving an illustration or

example.

(2) Interpretation - a person is required to

understand the basic ideas in a communication
and go a step further to understanding the
relationships of these ideas; he must grasp
the significance, the point of the selection
he is reading:
(a) Regularly ask questions which will require
some particular type of interpretative
response from the pupils, ie.,
(1) Reasoning from effect to cause.

(Accept any good, logical possible
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Mystery of Monk's Island Reading Level: 3.2
Mystery Ranch " 2.9

The Checkered Flag Series (These are books about cars, racing, and

are from the same publishers) In this series there are four books
at $2.40 each. The interest level is from grades six to eleven. Books

in the series have been very popular with teenage boys.

The Deep Sea Adventure Series is also from the same publisher and

has been very successful. The following are some of the books in

this series:

Title Age Group Reading Level
Frogmen in Action 11-16 3.1
Danger Below " . 4.4
Whale Hunt " 4.7
Rocket Divers " | 5.0

All of these books cost approximately $2.20 each.

FROM: D.C. Heath and Company
100 Adelaide Street West

Toronto, Ontario

The series Strange Teenage Tales is available from this company. The

reading level ranges from five to six with interest level from grade five

to eleven.

The series Teenage Tales is also available from this company. This

series has proven very popular with most readers of the age group twelve

to sixteen. The reading levels are from grade four to six.
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