

















reading and a reading prograem and the collected data, seven specific

objectives were set for the internship urnder the headings: "Formation

0

of Grours," '"Frovision of Appropricte Reacirg M-teriels," ''Provision
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for Recreation=l Rcoding," "Implemen=iotion of a Skills Development
<O -y A

Frogrem,'" "Improvirg Functionzl
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ng," "Lancuage Arts Development,

and "Plannirg for Future Freogram Development."

Implementation of ther+specific objectives required the division

-

of the grade seven class into two groups for iiterature periods, and
the introduction of an alternate literature boék designed for students
having difficulty with reading. Recreational reading was encouraged,
and materials geared to the reading ability and interest of the students
were placed in the classrocm library. Provision was made to give the
students remedial instruction in.basic reading skills with a specific
emphasis con comprehension and vocatulary skills. All the teachers were
provided with some inservice training in the teaching of reading and
were encouraced to incorporate reading instruction into their content
teaching. The intern assisted the staff in the initial plarning for
future reading program development.

An assessment of the immediate impact of the internship indicated
that the grade seven students had benefitted from the changes that had
bteen introduced. The teachers stated that the internship had served
to make them more aware of the problem, and to ley a basis for program
development. They felt, however, thnt thec real benefit to the school

would occur in the next year.
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CHAPTER 1
THE IATURE COF ThZ INTZRINSHIP
INTRODUCTIOCI!

The internship was initiorted when the administration and staff
at Whitbourne Central High School, a six room school located fifty-
two miles from St. John's, recognized that there was a severe reading
problem at their school. They were concerned because the staff mem-
bersvdid not have treining in teaching reading and did not know how
to go about correcting the situation. The principal sent a request
to the Department of Curriculum and Instruction at Memorial University
for two craduate students in readins to assist his staff by doing
their internship at the school.

The request wvas granted and two graduate students in reading
wvere given the orportunity to spend the spring semester working
as interns at Whitbourne Central High School under the supervision
of two professcrs.

An initial mseting with the officials from the Avalon North
Integrated School District and the school staff was held at Whitbourne
Central High School. They accepted the proposz:l that the interns act
as reading consultants in the school and offered their support and
cooreration.

Everyone agreed that the interns should spend a2t least three
days ench week at the school, more when the situation warranted it.
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The remeining days were to be spent planning and preparing materials
at ghe university.

On the a2dvice of the staff members and with the agreement of
the others present, it wzs decided that the interns should focus
primarily on the grades sevcon and eignt classes. The stafl members
felt there were morc readinrg problems in those two grades and they
provided a good starting poipt for a reading program because they
were the lowest grades in the school. This infern worked primarily

with the grade seven class and their English teacher who was principally

responsible for the developmental reading program.
PURPOSE OrF THE INTERNSHIP

During the internship the student, acting as a reading consultant

in the school, had two general objectives.

One objective was to improve the reading ability of the grade
seven students by making various modifications and additions to the
existing reading program.

The second objective was to assist the staff members in the

initial planning for a mcre adequate school reading program for the

future.
DESIGN OF THE RuFORT

The two general objectives given above as the purpose of the
internship required the collection and analysis of data from several
sources. Chapter I1 provides an assessrment of the reading ability

of the grade seven class and the grade seven reading program under



these headings: YCommunity,'" !'School," !"Teaching Staff," and "The
Grade Seven Class."

Chapter III is devoted to a definition of reading snd a set of
criteria for an ideal reading procram. They provide the standard for
evaluating the existing vprogram, and the guidelines for implementing
change. The model also provided the rationzale for the specific ob-
jectives of the internship wﬁich are presented .in Chapter IV.

Chapter V presents a description of the stategies used to meet
the problems encountered under these headings: '"Introduction of
Reading Materials into the Classroom," '"Reading Skills Developnent,'
"Functional Reading and Inservice Training," and "Program Plarnning."

An evaluation of the immediate impact of the internship on
students, teachers, and the reading program is offered in Chapter VI.

It is followed by a list of recommendations for the school and the

school board in Chapter VII.



CHAPTER IT
ANALYSIS OF THE PROBLEM

Bvaluation of the reading performance of the grade seven class
and the assessment of the strengths ond wecknesses of the grade seven
reading program required the gathéring of as rmuch related information
as possible, lany factors may contribute to students' inability to
read, and information which may help in understanding the problems

could come from several sources,
COMMUNITY

An exarmination of the community could reveal Tacters in the

1

1 .

student's experiential background which mzy contribute to, or detrazact
from, success in reading. A study (Sheldon and Carrillo, 1952, pp.
262-270) showed thot good readers tended to come from homes where
there was some reading material and some value placed upon education

as indicated by achiieved parental goals. Other studies have indicated

-

that children from lowel socio-economic status homes tend to show
riore wealnesses thon middle and upper class children in visual per-—

ception (4liotti, 1270, pp. 3-£), auditory discrimination (Shonell,

19k2, ﬁp. 173-179), time concepts and number concepts (Deutch in

Passow, 1263, pp. 16Z2-179), vocabulary development (Figurel, 1964,

~,

\S}

~ > - -
pp. 164-165), and general laonguage develorunent (Thomas in Figurel,
7~ . . .
1965, pp. 4hi~150). Inquiries were made to determine the general

socio-ocononic levels of parents and students in terms of community

L
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resources, vouth orgsanizations, litreries, tookstores, and the-tres.

Whitbourne is a sm~ll community with a population of approximately

fourteen hurdred pecople. It aprecrs that nany of the worliers are in
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the skilled ond unsii tecories with a fair proportion

working at jobs outside of the community itself,
The cormmunity has few resources which can be used to advantage
by the school. It does not have a library, booxstore, or theatre.
1.

Except for the army cadets and some organized sports, there are few,

if any, organizations or clubs to provide recreation for young people.

=N

Whitbourne is fortunate becouse it is located fairly close to

large centres such as Bay Roberts, Carbonear, and St. John's. Its
g 3 ) )

proximity to the larger centres means that residents and the school

can, if they choose, take advantage of the resources and services that

the bigper towns have to offer.-
SCHOOL

Whitbourne Central High School houses one hundred and eighty~
seven students in grades seven to eleven in a fairly pleasant four-
year-old building. It contains six classrooms, a gymnasium, a science
laboratory, ond a library.

‘The library, which is one of the smallest rooms in the building,
contains approximately seven hundred hardcover books. Although efforts
are being made to improve tne library, there wss a lack of materials

suiteble for retarded readers, =nd little, if anything, in the form of

newspapers, magazires

0

nd paperbacks. Prior to the internship, none

4y

of the classrooms contnined tockshelver, and there were no classroon



librariese.

There was an inadequ:iite supoly of audio-visual eguipment. Although

o

there was some equipment avnilable, such as a record player and a

i

movie projector, it was not in sufficient quantity to encourage the
staff to incorporate the use oI the equipment as a regular part of

ties.

‘.J-

v
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their day-to-day teaching act

The students at Whitbourne Central High School come from many
socio~economic levels. It was suggested by the teachers, arnd later
partially reinforced by an interest inventory given tc the grade
seven class, that a fair yrroportion of the homes probobly would not
provide children with either the materials or atmosphere conducive to
reading.

A number of students are bussed to the school from smaller settile-
ments. School officials stated that nany of these students received
their primary and elementary educntion in one- and two-room schools
from poorly qgualified teachers. They tend to come from families
that are on welfare or where the father is unemployed for long periods
of time. These students are often poor academically and tend in meny
cases to be discipline problems.

The dropout rate at the school is high. Although no official
figure wos available, several teachers agreed that at least twenty
students had dropped out of scnool in the last academic vear. Assuming
that the figure is approximately correct, that would menan that approx-

imately ter per cent >f the students left without completing the program.

The curriculum offercd at Whitbourne Centrzl High School fulfills



7
the reguirements of the Frovinciel Department of Education, with music
and home economics being offered to some grades as additional courses.

The rrade seven recding prosrom was focused mainly =around the

D
i

Thrust litercture book, wnich is th irst book in the Gelssv Seriec.

The guidebook to accompeny Thrust s*tites that "Thrust is a reading

and literature book intended prinorily for seventh grade...the contex
includes short stories and other narratives, poetry, plays and factuzal
prose.'" The authors sugsest that '"the selections range in difficulty
from fifth-or sixth-grade level to easy adult material. They further
state that the criterion used to decide whether a selection was suit-
able for junior high students was not "How many hard words does it
contain?'" but rather '""Does it deal in honest and understandable terms

with real human experience?" The lists of reading skills given in

the guidebook suggest that the emphasis is on developing comprehension

-

skills.

In addition to the literature periods, an effort was made to
upgrade the reading levels of the grade seven students bty providing
them with instruction for two periods a week in either the SRA Reading
Laboratory or the Readers Digest Skill Builders. The class was divided
for these periods because the timetable was designed so that vhile

-

the boys were attending physical education classes the girls worRed
with the reading laboratory ond vice versc.
There was no time set aside in the timetable for recreational

reading. The students were, however, cncouraced to borrow tooks from

the librory to read at hone.



TEACHING STAFF

There zre ten staff members, including the principal and vice-
principal, at Whitbourne Central High School. Most of the teachers
have fourth, fifth, or sixth grade teaching licences, and are therefore,
well-trained in their areas of specialty. The school has subject teach-~
ing from grades seven to eleven, and the staff is not large enough to
permit allocating subjects strictly in accordance with the teachers!'
preservice training. That means that all the teachers are required
to teach subjects in which they have little training. For example,

a teacher whose major area of study was social studies might fingd
himself teaching English, science, and religious studies. The result
is that many classes are taught only what is in the text, oftern with
the teacher reading vpage by vpage from the texthool.

The teachers did not have preservice ecaucation in the teaching of
reading because reading courses were not required as part of a high
school teacher's training when they attended university. Therefore,
they felt uncualified to deal with the problem. They did, however,
express an interest in the reading problem and offered to cooperate

with the intern as much 2s possitle.
THE GRADE SEVEN CLASS

There were forty-two students in the grade seven class. Scores
from the Wechsler Intelligence Scale for Children and the Canadian
Lorge~Thorndike Intelligence Test, which were administered by a

guldnnce coursellor, indicated a range of abilities in the class

o
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from the mental defective raonge of intellectunl nbility to high intel-
lectual abilitye. The marks from teacher-made tests in the content areas,
both for this vear and for vast years os snown by the cumulative records,
showed a similar ranpge with some students scoring nhighly in every sub-
jecte.

The teachers claimed, ond observztions by the intern tend to agree,
+that lack of disciplire was 2 major problem in the grade seven class-
room. The discipline problem was of sufficient marnitude to inter-
fere with learning because so much teacher time and energy had to be
devoted to maintairirng a semblonce of order. While there were some

tudents who worked diligently and did very well, there werec many wvwho
appeared to have no interest in lecrning and maintained an antagonistic
attitude toward the school arnd its teschers.

n inforn interest 1 LOY vas adrinistered U 1 ;rad
A formal interest inventory was adrn red to ilhe grade

e

seven class and it gave some interesting insights into the students!

background experiences. It would avpecr from the answers given on the

T

inventory that Whitbourne does not have much of interest for students

0]

outside of school hours. In answers to questiorns as to how they passed
their leisure time the usual answers were watching television, riding

ing osnacktars, or reading books. Thirty-one of the

ot

bicycles, fregu

P

€]

+

students indicated they do not belong to sny clubs or orgenizations,
the remainder were in either army cadets, Red Cross, or church groups.
Two of the students stated that they had wever tzaken a trip of any
kind. By far the largest proportion of the remaining forty students
said that their only trips were by Sus which probably indicstes that

they haove only teen to relatively renrby towns. Thirty-six of the
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students had never been outside of Iliewfoundland., Thirty-~four of the

t 2 theatre.

W]

forty-two studerts had rever atvended a2 movie

The informal interest inventory nlso showed that many of the

te

2]

students ¢id not ncve a gocd attiiuce toward readinge Sixteen indicated
that they disliked reading, while Tifteen stated that literature was

the school subiect they liked lezst. Fourteen students szaid they had
not read a book since tre veginning of the school year.

It appears that many ol the students' homes do not provide an
environment which would erncourage reading as a leisure time activitye.
Responsés on the informal interest inventory indicated that fifteen of
the students' homes do not take rewsprpers, thirty-twvo have no magazines,

néd twenty-two students have no tooks available to them in their homes.

Eorly in the internchip, following a2 short period used to become

acquainted with the stoff 2nd the students

s, the Stonford Diccrmostic

Readings Test, Form W, level 11 wa=z administered to the grade scven
class. A formal standardized tect was given because it was expected
that ihe test would give some indication of the reading strengths and

weaknesses of individual students.

The Stenford Diacnostic Reeodirsg Test was chosen because it was

desigrned to diagnose the individunl reading difficulties of students
and to assist teachers inr grouping students for instruction. The test
measures both literal and inferential comprehension, vocabulary, syl-
labication, sound discrimination, blending, and rate of rending. It
was constructed to give reliable and precise measurement for pupils
falling telow average in reading. The reliability is given for total

comprchension, but is not given for its subtests. The median split-



11

half reliabilities for level II are .87, .&3, .90, and .91 for grades

5-8 respectively.

The scores from the St-nicid

that most of the grnde seven stvdents were weak in reading. The
range of the grade equivzlents was from grade .2 te 1l.1. Only six
of the forty-two students were reading at grode level as skown by the
test, with twenty-six of thé students reading two or more grades below
level.

A look at the test scores in terms of the whole clzss performance

for each subtest is useful to see where the individual lies in relation

to the rest of the class and in relation to the test norm. (See Table

ck

1). For this purpose the raw scores were translated into stanines.

A stanine is a value on a simvle nine point scale of standord scores.
Scores are expresscd along a scale ranging from one, which is low, to
nine, which is high, with the value five alwoys representing average
performance for pupils in the reference or norm groun.

The median stanine for both literal and inferential comprehension
was three. Only four students were at or zbove the fifth stanine in
literal comprehension, while seven reached that category in inferential
comprehension. Fourteen students were in the first stanine in in-
ferential comprenension. It was ~bvious that therewss a gencral weak-—
ness in all levels of reading comprehension in grade sewven.

The median for vocabulary was at the second sitanine. The students

were weakest in this section of the test with only ten students above

the second stanire. Perusal of curmulative records ard re~ding test



TABLT I

NUMBER OF STUDENTS IN STANINE CATEGORIES
ACCORDING TO 1HE STAITFORD
DIAGIOSTIC RBADING TobuT

Stanine Conprehension Vocbulery  Syllatication Sovnd Blending  Reate of
Literal  Irferenticl Discrimination Rendinys
9 0 0 0 0 0 0 0
8 0 1 0 1 0 1 0
7 0 1 1 1 1 2 1
6 3 3 5 1 3 5 0
5 1 2 1 12 2 0
b 9 3 2 10 3 3 2
5 16 13 B P/ 9 15 19
2 10 5 12 3 12 1 E
1 3 14 20 5 8 1 7
Total k42 42 L2 b2 42 42 2

Median
Starine

4%
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scores for grades above =nd htelow rrade seven indicate that there is

6]
H

a weakness in this ea throushout the whole school system. The weak-

ness in vocebulary may ve partially explained by the narrow experiential
e
@

background of most of the students. Foor vocabulary may also partially

]

voorl

o

explain why the students score i in the comprehension section
of the test.

The results Tor the three word-—recognition skills tested indicsted
a general veakness. Syllabication, with the median at the fourth
stanine, showed the best results of any section of the test. Only
eight students scored below the third stanine in syllabication, the
remainirg beingc clustered in the third, fourth, and fifth stanines.
Sound discrimination, relating sounds to various letter combinations,
and blending, fusing a sequence of socunds within a word, both showed
a mediocn stanine at three. DMost students for koth skills were clustered
mainly in the second, third, and fourth stanines. However, students

were sonewvhat weaker in sound discrimination with eight students

falling in the first stznine level as compared to only one student

Qs

at that level in vlending.

As would be expected considering the scores of the other subtests,
the rate-of-reading test results indicated that the students wvere
slower than average readers. Only one student placed above the seventh

stanine. The remainder fell into the first, second, and third stanire

levels.

>

The Standford Dinrnostic Readine Test results indicated that most

f the students were telow average in every aspect of reading tested.

The tect results cannot be accented as atsolute; however, it was a
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useful tool to use with other information for class and individual
analysis. For example, the vocabuiary scores reinforced the teachers'
observation that it was probably the students' area of greatest

weakness. The students' statements that they found the Thrust literature
book too difficult to read is perhaps more accebtable when their reading
grade equivalents on the test are considered. In addition, the results
of the test proved useful as one source of information in deciding

what skills neecded to e taught and how students should be grouped

for instruction and materials.
SUMMARY

This chapter presented an analysis of the problem in terms of
the community, school, teaching staff, and students. It showed that

+ Y
OIS 4

ol

Y
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many of the students tbournce Central Hich Schoel ceome from henes
which do not provide the atmosphere or materials to foster reading

development. The teachers did not have preservice training in reading,
but were concerned about correéting the existing reading problem. The

informal interest inventory showed that most grade seven students had

limited experiential backgrounds. The Starford Disgnostic Reading

Test indicated that thirty-six of the forty-two grade seven students
were reading below their present grade level. In addition, the test,
which measures comprehension, vocabulary, syllabication, sound dis-
crimination, blending, and rate of reading, indicated that most of

the studernts were weak in all the reading skills tested.



CHAPTER IIX
READING: PROCE35 AND PROGRAM

To set out to examine a school's reading program and students'
reading capabilities with the intention of making improvements implies
that there is some criterion against which the present program can
be compared for the purpose of evaluation. A definition of reading
and a set of criteria for an ideal reading program become a necessity
They provide the standard against which the conclusions derived from

Chapter II can be measured and the rationale for implementing change.
A DEFINITICN Or THE READING PROCESS

A mature reader is one who can derive the author's meaning
using a minimum of visual graphic cues. Written language is redundant
and contains far more cues--that is, words, phrases, or sentences--
than the mature reader needs to reconstruct the author's meaning.
The redundancy exists at different levels because the patterns of
letters in words, number of sentence patterns, position of words in
sentences, and meanings of words and sentences are limited. Thus a

mature reader may look at a sentence such as "Johnny shouted, 'come

guickly, the house is on firel!'"and derive the meaning using Jjust
those words end rarts of words which zre underlined. The number of
cues that he uses depends on factors such as purpose for reading
and type and difficulty of the material. For example, a student

15
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reading a newspaper micht need less graphic information to obtain
meaning than if he were studying & chepter in his chemistry book.

o

{ e a is =bi ad efficier itt & S
The mature reader is =blie to read elficiently with the barest

minirmum of cues because he has a lot of prior experience with reading

baciground has contributed to

his ability to nscseciate quicily tre proper rmeaning with words,

&}

phrases, and sentences. He has devcloped a language conmpetence so
that he is awzre of the typical position of letters in words, the

-~
L

typical position of words in sentences, and the typical sentence
patterns. The individual reading skills that were learned in the
process of becoming a mature reader have become so automatic that
they are no longer visible, if indeed, they are still present at all.
(Goodman, 1970, pv. 259-271).

The student who is learning to read cannot be expected to behave
in the same monner as the mature reader. The student is lacking in
experiences and has not mastered the reading skills aﬁd language
skills necessary to make him a competent reader. For the beginner,
learning to read ertails learning that printed symbols stand for
speech. As he advances in school, he develops skill in word recognition,
expands his vocabulary and his knowledge of concepts, learns to read
by thought units and reduces vocalization in silent reading. As the
child progresses in reading, his store of sicht words increases and
word-recognition techniques operate with facility and speed. At the
Same time the reading material made available to him becomes more
complicated in terms of vocabulery and concepts, sentence length and

structure, and intricacy of language.
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(sets III and IV), Advanced Grab (sets V and VI). For use
with two to four children, potentially self-directive. #1.75,

Teachers Supplies.

2. Group Word Teachin~ CGare. A binro-type game designed to teach

the twenty-two tasic sight words evolved by Dolch. (These
words constitute more then fifty per cent of all words

encountered in ordinary reading.) #2.50, Garrsrd.
*

2. Read to Re~d ruzzlies. A set of four puzzles that provide drill

0

in matching word forms, associating words with pictures, and
building a sight veccabulary of comron primer words. (This

& J b
would be used with one or two of the very weak pupils,) Garrcrd.

L, Tumble Words. A vocabulary building game consisting of lettered

cubes and a shaker. The object of the game is to build as
meny words as possible from the letters appearing on the
cubes after they have rolled from the shzker. A point
system is described for recording the successes of the

players. (For use with two children or a group, potentially

self-directive.) $1.00, Kohner Brothers.

B. Worlbooks or Skill Tevelonment Books

1. A World of Viords bty T.F. Forst, G. Goldsberg, and A.L. Bock,

Philadelphia: Winston. This workbook has as its principle
objective the building of vocabulary for junior high students.

2. Think and Do by W.S. Gray, A.S. Artley, and M. Monroe; Chicago:

Scott, Foresmen and Co. A series of workbooks covering

one to eight which can be used by pupils who need carefully

planned practice.
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Topic sentence: Shoes are made largely by machines.

1« Leather is cut out by machines into the shapes for the
different parts of shoes,

2. Some parts of the sheoces are tacked together by machines.
%+« Machines with strong needles sew other parts together.
L, Ieather gloves are also sewn by the machines.

Read the following sentences.

T If burning fireworks or other materials contzin boron,
the flame will be green.

2. If they contain sodium, the light wiil be yellow.
3. Calcium vroduces a red light.

Which of the following topic are those sentences most closely
related to?

1. Fireworks burn with different colors.

2. Certain chemicals burn with a particular color.

3. Chemists often burn material to test it.

Read the following paragraph and choose the best topic sentence

from the three choices below it.

Snow falls in some parts of Alaska when the temperature
is fifty degrees below zero. In Eastern Sikeria snow has
fallen in temperatures of 40 below; in that part of Siberia

that has recorded temperatures of 94 below, snow has fallen.

1l. Is it ever too cold to snow?

2. Siberia is the coldest place in the world.

%« Cold weather makes it difficult to live in Siberia.
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should ask them to rearrange the words into groups that have
something in common. After the words have been classified into
groups, heve students study the words for two minutes, keeping
in mind their association with each other. Have the students
again write down as many words as they can remember. There
should be an improvement. Have students discuss the value of

organization as an aid to memory.

II: Organizing a pveragravh-forming main topics. (See No.1,

Reading to get main ideas, under Comprehension Skills.)

ITIT: Organizing a paragraph forming main and sub-topics.

The teacher may begin by writing a paragraph on the board as
illustrated below. Then students could work together to find

the main topics and sub-topics. (Ex. on the right below.)

Main Tovics

1. A porcupine is well protected Porcupine protected by
by nature. nature

Confirming sentences Sub-topics

2. Its color makes it quite in- €olor inconspicuous in forest
conspicuous in the forest.

3. When in danger, it crouches In danger, crouches close to
close to the ground, or to the ground or tree
tree on which it is climbing.

L, Its quills will adhere to the Quills wound attackers

body of its attacker, and can
cause painful injury.

The teacher should then present the pupils with other paragraphs

to insure that they become proficent in forming main and sub-topics.
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Instruction in this importent area should be of both the incidental

and planned variety. A careful evaluntion shonld be made early in the

school year of each pupill's czptitude in this area and consegquent plans

made for corrective teaching in order to remove limitations. The in-

cidental use of any or all of tre follovring surgestions should be of

value:

Qe

After calling attention to a graph or chaft, ask pupils to respond
to such guestions as "What is the average temperature for the
month of Januvary in St. John's? or What country has the highest
population?!

Supply the pupils with a body of statistics and ask them to make

a graph or chart which will include this information. Constructive
criticism of each pupil's project should follow. The information
used for this project chovld be menningful, The numher of vupils
enrolled in each grade in the school might well bz an example.

Ask the pupils to make a map of the school neighborhood. Teach
the importance and use of colors to denote population density and/

or altitude. Check each map to see that each child understands

the use of proportion with respect to distanc
. P

D
0]

among objects.
With the use of a map, regquire each pupil to find an example of
each of the following: fiord, river, sea, capital, valley,
mountain and ocean.

Multiple-choice type questions can be employed to evaluate a
child's understanding of a chart, map or greph. After showing a
contour of the United States, one might construct an exercise

ch as the following:
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FRCHM: RAIIDCI HOUSS
Li57 Madison Averuc
New York, h.l. 1202

The All:ibout Booxs Series here nas reading levels four to six and
interest level “rom crades five to eleven.

FRCM: TFRAIK E. RICEARDS, TURLISHER

215 Church Street

Phoenix, New Yoric 13125
The series herc is entitled Good Liternture for the Slo
and books such as the following 2re incluceds

P

4 Readers,

Treasure Island

Twenty Thousard leagues Under the Sea
Heidi

Little Women

These books cost avproximately #3.95 each.

FROM: GARRARD T'UBLIZIIIIG CCLPAITY
1607 North lariet Strect
Chempaisn, Illinois 61820

The series here is entitled The Pleasure Ro=dinc Pooks, 2nd bocks
such 2s the following are incliuaed:

Aesop's Stories
Gulliver's Stories
Robin Hood
These books cost approximately $2.39 each.

FROM: THE GIOBE BCOK COMPAITY

17) Fifth Avenue
New York, N.Y. 10410

Stories for Teernoc~ers Series, four hooks at $3.20 each.

FROM: HARPER AND RCVJ, FJBLISHER, IIC.
Lo 33rd. utreet
New York, N.Y.

The Modern Adventure Stcories Series. The re
four to six with interest levels of

dire levels here grades
ur to eleven.
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