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e e wotlﬂ of work h.f:. bu.n advzmced' 'ag- an importanc goal for educanon -
1§ - 3 « .
S oot : L Y Y -
; ~ today. Can.er educaL:.cm has grovm out of th:Ls conpem- and has
BT Co e L L S A ws
e e A u_veloped rapldly sinc‘e lt]h hlrth in 1971.. As a result, seve‘rab g
SREAETRE . .
: ’ -¢1flcrent model‘- o[ (.areer education are presem:ly- being studi‘.ed i
o , o :"L d and waluated R T ".,. Lo W :
8. o . "’,' ] Thq 1rea of Lareer education has’ alsp recelved some atte o\n
,‘{: g in Newtuundland in recc_nL years. _ leferent are‘as of “the Prtovince
P S 1_: . : oy . . - "-‘." -
. o5
' ‘ ! :(Diilll(.t Vdcatlonal bchuols. Unfortunately, this 5rrangement is .
- . '] ) . [ . o o ) R )
n{,g, pUbblblP in aJl pdrts of the Province. : Theref‘orq','j:hg 'iptern-
oot .
. ' fellt that an 1nvestigation of - -a type of carec_r educat;LOn which dOes R
) 3o neoebbarily} deﬁend on dSSOCiﬂtan with Dlstriot Vocatlonal - .
: - Schuols wou{L be most “appropr int,g"'at" th’iys time.
i o o
" . -
R g Y M
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v - . iy ca . :
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) Yoo Uul\!vlblly uf Newfoung,land ;3 o o ‘,'." & . L
4 . . Wt t. ww"‘ oo . ’ K o & B - S R
e+ T - : . h"“" - "
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. Yl eept responsfbllity and . adtually acceptinv
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~—T0 pruvidc. a‘
edugatdvv-\ih" eby- the&.adequacy of - his- training, prob,able
', sudcels Az dmlnistrator :
for which h(, 1s best suited.can be, determmed. AT T
-' P '\'"n". ¢ LT “-' "° oot ‘,.,"‘;-‘r ,X' "‘
2 “To inbtlll 1n tha intern a correct interpre.t;at?ion -
of the code of profe‘Ssi%mal ethics.l L :
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" The intr.r:nshipbwas alSO designed tmfulfill the following
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<0 ]'Department Q[ E&ucation Adminlstratiéno, quorial University

of Newfoundland, A Descrlptive Statement of the Intérnship ‘in. R _:

" Educational’ Acﬁninlstrdtlon ("1emor1a} Unlversn:y ‘of Newfou_ndland

and- the type ; .of posicion~ e

.
T
POEEEN
. e




d'gr,_\} f R ' ’
.t \ T ar [ TEESIE . ; " v [EPEP T - -'}"'.\ -1 L ' ‘ 45'\.‘-'..; -
. -. . . ¢ % .
. . SN . 7
. L . . ‘
. i i Y . K L
o [N . .
. «' ® ) ) . - A S ; L ’ ; ,-,-,'I
) » o ’ ~ ’ ‘-'» - - t 3
. . ; . |, . v
' 1. To provide the 1ntern v.u;h experiences in a somewhat '
-« dlfferent eociaI LdULational and cultural mH\ieu. ;
: &, ’ - ) ' - < )
TR L 2. o help the intern gain knoqledge of and experiences q ’
ot in educational adminis'tratlon as,it relates to employer-based
. N ’ i . ’ . 0 .," N ' R ! ¢
S, ' - ‘career education. =~ .o ‘ : . ]
. '_ e 5 . To enable the interxn to apply an _'employ_e'rubased model R
) ) + * for caree;n/edueat-ion to ,secondary e&u@tion'generally. ' T .o,
‘97 e . " ! . - ' '4 o )
v ey ' 4. To enable bhe intern to relate the employer—based nodel .
Y R for career education to the Newfoundland situation Specific ly i "
, . an ef fo.rt to satisfy thése objectives the intern sought 1
.' - R - '/) o tt * - * \._ ! -,‘ <
| ‘.. answers to the following specific questions structured around seven L e
. , i ) v . . .
s task areas of administration.-' Organizationq Curriculum, School— R
_ \ . . . : L
Community Relations; Staff Pe_rqonn_el; Pupil Personnel Legal‘&Context, e R
. . o CoY rL - o . 2
. * 7 .md Flnance and Buslness Hanagement. / o e 3 .
.l ’ ' T ' : 3 * ot ) .'l " o " . 0
I LT T I RS S AT SR
. "w . Vrganization - RS o - T, .
a ﬁ‘ Lo d How dre the potential training sites identified ] .
. 'How is the schedule arranged to facilitaf;e out- of school vt o
. } € ) i . , s " ‘ . . ¥ J \\'" . )
- « 0 activities? . “ : ‘. - A .
o '\ .. R . . o ' o, . . \‘, . ’ o
”., L : .\ . .. wﬁ% 1s. responsible for transportationg b,etween sthool and’ v '
K Y ot - . . . -
’ . . vy . . . M a <. i . . .
IS ? - ) . : . ° . . ’ .
" community-.-based siteg? : o, L L N T
. R o - - How \s the number of studénts at .each site determined? e
o " ‘\, * .‘ : (4 N ..‘ :‘ r . B . - , . N . N . . . .\‘ Id
) ‘ .y MH6w long do students spend-at each site? o, - )
: C e N R o o ooat e T . ; ;
= ,'.5\\.“.1a|_' are ,the major or‘ganizatioﬁal'problems '.ldentif‘ied e -7 i
- et « : Lhrough the experlence of setting up the Academy I‘or ot o :
o, ; ' _' S Career Education" R . ’ : e i /
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School-Community <Relatiens

- . Who fumilihrizes~thg employer with the ptogram? N

How invulved are the in-schoel teachers with the activity

‘ on -the' emplover §ite? - s .
T 3, ’ .. "
] - ) : s .0
.t . .- » . .
L AR .
: ! 4 -
. L Lt '.

-4 . -
A)
o ' ! '..t s ‘ : . ‘
L - 7
4 I3
e ' A N . .
s * . - » .
3 \ . ‘ R ' . .
. ) . . .
- K ' -
° LI \ . , R !
LJLurviculual -, T ) .
Who. s respousible for prbgrgm'de@elopmpnt? .
_‘. * - ;'- E L ) . L . ’
.S How rigi¢ Is the curriculum structure?
¢ ° Y‘.. ) te . - " . L, . ML «
What percentage of the curriculum is academically ’
"orlentated? s e . ) .
How is credit for the program.co-ordinated with the *
number of credits required for-graduation?
‘ ot Hew aré in-scheol courses.related to outrof=-school
bl -- " ' ' ’ g ’ ..
T activities? . 0 T . . .

: . ) o .
How are_the aims and objectives of the program made known to
D . . v C . )
* . thHe community?- o .
a. ) o o . \
How dre the parents informed &nd their support or non-
. . stpport configmea?‘ . ) .
, llow is- tHe ‘business commhnity-madé aware of the great
contrfbution it can makeoto the more comprehepsive education
5 ! -l ' . : ’ ;. . ’
. ° .- of the'studeuts within thé community? <7 o
“* ' Are there régqlarly—scheduledfﬁiess conferences to'keep~ -
J ° ) ‘ . - L , .
. v -the community informed about'the program? '
S - - _ .
 Staff Persounel . . e )
. .‘ ‘ N . ,’ . .. .. ; . . od-.' . i
Who supervises ‘the on—-going program? - , '
. o . ) ‘ PN . -
b 49 3 - -
- W what, part do guidance personnel play in tye program?
. R .- . : o ’ | c
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Who wevaluates the pupils' achievement in the differeng -
’ , » . .o X 0 - : . K ) * . i 5 : &
Coe oo .~ components of the program? . '
. .. . . ,c . . ’ 1 : - * . ‘. i
. IO © - “Are indivlidual student advisors:6appointed? . B
! : , Hlow oftem do. supervisors+attend employer-sice training-
3 T . . ' ‘activities? . ' N .. ' )
L AT . - / - .
Ve . K . . . v . W '
A L ‘ ‘Are community members utilized on any special committees?
-~ L0 [ ' - . . " .
: ¢ Pupil Personnel : . o . o - . "
: i ’ ' - . 3 ., . A 'I ' . % «
JN . 'n-HéWran students selected for the progrdam? .
. C e Co o A L. Lo
- . What range of personal choice do the students have.within
; “the program with regard to, the activites. they engage in?
R * . i s . ‘. ¢ 3 ’ : R . - o a'. : ) !
) R .~ How are siludents evaluated? o
J A . .' - Y l.
- .o How is pupil timé scheduled?. . ) )
" . \',: \ 1\ '
o How impertant is attendance?
. . . - . . . \_ R

v . '.,. . . . N . N
. Are étgdents responsible for making.any. outside contacts?
L . . How are StudeanAmQQQ aware of the program?

.

.@ -, . l_ v N .
Are guidance services an important part of the decision-
\ * ‘ " / . ) o ’
. .making procesy which decides whether or not pupils.join .
‘ . . the program? ° ' , : .
kS ' . . P ! : B . ) . . ’ K L o .~l
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o

Voo .- Legal Context. - : . ‘

’whut.requirementsuexist with regard ‘to! -. -

‘ ‘ . Miminum ,age for employment? '
s’ . t I ] o8 . ;.- T !\ ". '
Hinimum wages? | . :
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S Unemployment insurance?
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T Soeial securicy?
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Morkmen''s compensution? - R
. ;.-. oo . . . \ R
‘ A . . . ) . Lot X . [
. Disabilivy insurance? . .. | o . !
. . . - . - . . 1 '

' - Finance and Business’ Managément

" . istration

- " . ?

. ) . . o .
Who 'sclects and orders appropriate training materials?.

How does cost pex pupil.for the career éducatiOn'program'_'

1

1 I3

- Eoﬁbare‘wlth the cost ﬁer pupil under the itéditional
. proérdm? - -
. 1 8

. II. TYPE OF INTERNSHIP

‘ v

5.ic'was felt thqn'a'"épecifitf approach as outlined in- : R

. A-Deécfiptive Statemcnt of the Internsﬁip in Educational Admin-' ",

) L
‘.

2

adninistration in 4n employer-based career educational model.

would best permit the ingpfn”to'study~the role of.

This approach facilltacgd'in091vemeﬁt in a %peciél,)limitedﬁarea,~
léading to indepth:trainigg and preparation”in that-facet df ﬂ1

L}
v

admiﬁlstration.

ITT. PLACEMENT

The intern was bldced with The Academy For Cireer Education

““at Olney High-Schoél, Philadelphia, Rennsylvania, U. S. A.

="'+ IV..DURATION OF INTERNSHIP, = _'

... The inteinship estended [rom April 17, 1975, to June 17, 1975 .

.
?

2 .

“Ibid., pp. 4'= 5.7 . o .
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.to’certain {onherent limjtations-which must: be considered-yhen ' .
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The Qse ol.-participant observation as. a methodology led
. 2 . R )

-
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s ' et DA . . ) : .
reading the report on the “internship. First, time forbids
. - . ) . ? t . 't
{nvolvement -in all the activities available;  Second, some’
: . ] . . . - é . *

imporeant facts
. M .

[ Al . &

Lo . . )
might not have been made’ available to the intern;
e ;o ovE REE TR LenmenEE Rl

Third, che intern's_feportiﬁg.cbuld réflécg his own impfgsgiohé .

and be very subjective; ‘Fourth, the'cdﬁope%q;ing édmipistrhtor

may have displayed bias and thereby have affected the intern's
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CHAPTER' LT

TOP1C OF SPECIAL INTEREST ~~CAREER EpUCATLOh'
v . » '
The Lhousing of-a career is the focal point ‘of most

N ] ﬁuéple 8 1ivcs. It 1s.thg.point at which the eleven or twelve )

yéaré of geugfél'preparatiop, in the qum of'public Educetidn,'
. : - ; :

)‘. o is used aé'd basis for Fhe determination oé eapH'Pe;sqn's‘ 5 ,
direct&bn i“‘i{I?n” Theitfouﬂlé'seéﬁs,;p'bg'thap ﬁhg#qxfegps’

) of gener;l pfepa&ut;on atézsbt.providi;g tHe QtQéents withfﬁﬁac'
¢ e - ceae .

' ’ chLy nLed to, know in order to make a wgse deciSLOn. .. -
te ! V w' MuLlen says that;" . o :

-~ .

-
.~

These Young people need. CO learn-to aBsess
‘ themselves .in terms of theit present and potential .
_capabilities. They need to learn about the world . i
, . . of work and what aqccupations are available. - And '
L o '_'.they neéd to learnuthe skills -of how to get jobs.l

- oL XE those yedrs of publ ¢ education equip the students as outlined
aboVb, ullen feels that 1t'is fulfilllng its purpose. . But Roe - -

. and. Bauch while studylng Factors 1nj1uencing occupacional

v

decisiona, fOund that: ‘

B e . . . Few of ‘those 1nterviewed considered altérnatives in

o .making Lareer-decisions. Most sald contingencies and

A ) éxternal influences had determined their choice of -
. ] - career. There was little feellng that they had any ) .
e T " [reedom of’ choice:, ‘

This fihding indicates that the students are not very well
o C

prepared.to makélthfs'ﬁéfy importanf deé;sign£  Tt Euégests

* . . . N - 4

? lV W. ﬂullén “Creating A Career , Canadian Vocational
. Jounnal 10 (August,; 1974), 34, - N .

.

K 2Roe and Bauch, cited by JoHn D. lbameron Conscious
S Career Chaice', Canddian Vocational Journal, *7 (February 1971), ‘16.

8 0 S, © s

1
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' N . . . . . ' 7
‘ .' . . o e Y h . . R T o0 . .

; -7 that thie choosing of & career is hot the nmatural cvolutionary
' re . . o e 5 o, - . - > , . .
’ . step that it should be. . . St - ‘ /
- oL , . R . . ) o,

.- . -, .. Jolin D. Cdmeron cited tesearch cgrr.ied-out by the Center,

r oo '_.~Fof,}1éseurch’. In Cnrcérs;, Harva:d~University, which showed that.

' ’

" most pcople spend more . tim. and ef'fort in deciding on the pur-

vy

Lt s LhﬂSC‘. of a car t‘nan Lhey do in the choosing o. a career.34 Thé o®
4 W /o ’ « . . .
P
i e e ’LOHSEQULDCE.‘J ut Lhis f‘inding become ‘more obvious when icodis =
% PEE : ) ~ “ o
T "o viewed da, ths. ]J.ght oL some informntion supphed by V W. !-lulie_n":'f
.'f;, - : . Over .a quarter of a. million young Canadiar;s .
X;,‘.' . “legve.school and entcr the labdur force.every year.. L
e T . Fully a third of high, school” graduates have no career = -
b e T poals, and thete are indicat.ions thac .another ‘third
o L have un.,atls[acLo'ry ones . Up to haif of reg:Lstered Tov
.. . = clients at Cuanada '"anpower Centers, and in sonle cit:iea o .
. ' AR more than halff dre between the ages pf 15 and 25. 4 S,
R L A , b ]
'/ . AR IL wnuld geem: frun (his Lhat when the. time comes to make a decision
. . s ‘e v - ?
5 ’{I about'. a career, ma‘n’y‘bf. the studeénts are“do%ng 80 without the benefic .
. . -‘ ‘of adequace mforrrution preparation and oriematlon. Th'e queétion
o ‘.‘ : . now is, who is reqpunblble Em; assuring that this’does not contlnue?
. ,“'f}z Lo .
. ’ ' Stadt and Bai'].ey séem to place this responsibility with’ the
PR hign school when they say:
. . . N ' + .
.. ‘ . f"%t ° . * al
. . T . Duri({g the years of nigh school the, adolescent is
S expected to crystallize an occupational choice .and
' . evidence compitnent to fhat goal by embarking upon a - ©
. r bPLCJ.dli/,L‘(. educational or training prggram or by tak:.ng
. an entry level job upon leaving s:..hool.5 - e
' —> . " ' -' " ) ",' f A .\ - .o -
: \ o Dihida) pesele L '
- *. . lwllen, Op, CiL... p- 36. .
SLarry J. Ja’i’ipy and Ionalc. Stadt, Career Education: New o
S _ , - Approaches to Humnn Development (Bloomington .{cKnignt Publishing
. 4 o (.nmpany, 1973), p. '%70. . ,.{ L
P * ’ . "' ' ‘ . S ° .
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‘sidney P Marland Jr fo&mcr u.s: Assistant Secretary tor .

hducahion also places thls responsibility with the schools.

«” "

., Inherent 1n the concept (of Career Education) is
the principle that our schools and colleges are . . '
dccountable to students not only for developing their
_“problem~solving skills, self-awareness, ‘and social

-copsciousness, but for equipping’ them as well to earn
a living in a personally satisfying career field 6

Many writers agree that our schools must be willing to accept -

" w

»

" this broader scope’ for their programs it~ they are to better

L. ]

.o

serve the .needs of the students bgho attend them. Carl E
Wells emphasizes the failure of schools in-the United States .
to live up to their responeibility in this area.

. .The average senior class of 400 students (40 to 80 :
of whom will probably finish college) requires one full-

" time person. to handle the 'problems of the college—bound.
Yet the same class (with 150-250. students .who will be '

. employed full- time within the next -two years) receives
little or no ftelp’ in job placement. These students do
‘pot know where or how to apply for employment, to say

- nothing of understanding the occupational meaning of °
their personal interests.or the real nature of the world
of work. When faced with earning a living, they take
the most convenient job and'statt on-the long road of
shifting positions until’ ‘they encounter -one they can'".
.tolerate and which provides an adequate income.7

.

Obvious in this statement ls the contention that the time has,

come for the Schools to rethink and reset their priorities with™

r

,regard to’ program content and student services. The few.simple

4

figuresvin hc dbove account readily show that the Schools are .

:not accoﬁmodating the majority of the students.

[ A , ' ,

[ . . o
. . .

6Sidney P. Marland, Jr., "The School's Role in Career

.Development Educational Leadershi 5 30. (Decémber, 1972), 203.

a o

7Car1 E. Wells, "Will Vocational Education Survive?"
Phi Delta Kappan, 54 (February, 1973),,369. v

-~



™. 0. T 1 L. DEPINITIONS,OF sCAUEER EDUCATION

L Thqru is nd ulear—cut definition of “carcer ;ducatlon
. y ! ’ » "é’
Lere dre nearly as R deLinitlons a8 deLDCEb o[ it. ‘A“
‘ . e i
perusal oE,thd literatur provxdcq an. i]lustnatiOﬂ of the range ﬂ{?“
+ . ’ ' R e , ) ’ 'S 1:“~
. of consénsus and divergencé.‘ : - ' ) N
. ' rY .- : N ;

. o thLe the LniLed SchLb Office uf Education refrains from

o
~ s S -

providi nb an UfflLlal detinltion, Dr. Sidney P.‘Matlahd, Jr.,

’ .
. .

C Corer Assistant Sacretary EuT Education in the .U. S, Department.

‘of heath EdULdLlOH and \ekfare,vdescribes career.éducatiqn as.
, o i
. _ .'v‘? a concept that says ‘three things. Firet « -
. "that career education will be part of ‘the cufriculum . = -
for all students, QgE/Tth some.‘ Second, that it will
.- . ¢ontinue throughout a youngster 'g stay in school
. . 7 from the.first.grade through senior high and Beyond e
' if he so‘elects. - And third, that every student “ e
' Jeaving school will possess th ' skills necessary to
give. “him-a start in making a- i} valihood For himSelf"
) and his [dﬂlly, éven if ‘he leaves before completing
0 high schopl. 8 " ‘ oo .
- Wesley'Smith, Eormef-Biréctof'o£w79cational‘Education in California,

[ s

goes beyond the ggneral statement‘citéd above: .
. . LI .
(In) career education ‘e ybuth at all grade levels
. in the public schools will acquire useful 1nLormation
about the octupational structure of thé economy, the
alternatives of career, chOlcc,»the obligations of in- -~
dividuals and groductlvc involvement in the total work
“+ force, Lie. intelligend cherm;nation ‘of persomal T
" capabilitles. and ‘aspirations, thg requi§ites_of all - ,

B N
. . . .

M ] . -
: . . 4 . i . b

—_ ] ‘ ., . .
. N
Kl

oy 8!\LnneLh 3. Hoyt et al’, Career Education: What It Is
and How To Do It (Salt Lake City: Olympus Publishing Coqfaﬂy,_

1978, . 14 S _ % L

. . . . . . .
. s . .
. N ’ '
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o

ogetipat fons dnd upporLunltles to prepare fotr gainful'-
'meloyment. Carcer education is the shared and un-
ending ruspons1b411Ly ‘of . al& pnofesslons in education:
and involves input from - and IEldt101Ship to = a@l
subject-matter d\sciplineq and all supportive cducat= '
ional ser'vices. In short it is a priority objcctlve ‘
. of publlC edycation, with achievemenc measured by

" A e ey seaea date

R

N

1S

'employab;llty {n occupations,. both gainful and useful,
) S that are a reasonable match of both talent and,the .
t ambition or every' ‘citizen.

' . 9| .
) , This definition is much mgrejspeLiﬁic ahdncodbrehehslye,ae to
S . ’ . Y ANRN . ' . .0 W ‘ g
e e what js'uctuully included in the term "career education"J Ik

. _ouLLLnes Lhe responsibiliLieSvof\career edueation to prepare
sLudean]fgr entqgngg "into the wﬂyk force in a-field gf endeavour

.
4 . . P .

. . ) ’ |- ; S e

s .- sthey know, ynde;s;hnd, and have tPe capabllities to be Successﬁul'}n..
y ' 5 o . oo B vt s ' L. . * .
. o Senator Hobert C. Byrd of | Wegt Virginia also speaks of the'wide
s t . I ; I ' ; '
o

‘sqopc\of career education:

-

"Gareer éducation is what.all education should be. It .
- is vocational education; but;it 1s more than vocational:
) gducation, It is college preparatory education; but it is
' more than that. it is work experience but it is more than
. . work experlence. Lareer educition is educat;on which enables
‘ .oan individual kv develop his éreative potential, and which
guides him in the conqtructive uge of 'his talents. Lt isran |
. . educatjon which: ‘prepares a pergon to apply his skills - i '
mental, and manual - in an ever—changing world of work .’. .
- a A hlbh school cducation which does not equip a graduate with
job tralnino or direct him to- a ‘suitable form of post-
secondary education and a college education which does not.
. . prepare a graduate for a career are not, really education. .
« . They are a'fraud 110 - ERE . oo

- e i . .
In Lhis erouglv-worded statement Senator Byrd pbints Out the many
Wt .. . R

'EJULdtlﬂndl responqlbLlities that career education could help our -

« . schools meet: . - . . L. e - C,

- . [ ‘

3 9h’esley Smith;'cited by Hoyt et'aL.. pf i4.
L h . 10 lohert: C. Byrd, vited by. Velma Adams, afééi Eddcatioﬁ
- . _lhdL includes The Co}lege Bound“, School uanagement 17 (May. 1973),
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that anhd%iﬂcs the polnts&they\éonsider esswntiul.

" concepts; attitiudes and skills which insuré freedom of

A w
“lloyt, Hvdns, Hackin, and Mangum put tortn a delinit

’

ion -

v 4

.y k4
. K
. !

o Cerel tducdtton is the total etfort ot public
education and the tummunity to*lelp all individuals’

become. 'amtllar witiv the values of a work-oriented o . .

society, to lnteglato LtheSe values into thelr personal

value systems, and to implement ‘these values.into - -

"their lives in sudh a way that work becomes possible, .

and adtisfying to eacﬁ i.ncl,i.\.ridual.%'l -

"meaningful,
Thcy‘emphaéize-the_necessity oE a partnersnlp between thé community
These: two must work together to abSUIE the successful

“‘and "éducation.
. L

-
.

integration of eath indldidual Lnto Lhe,world of work withln that
community. . Y . . R :

A defjultian supplied by Balley and Stadt refers to another

i

e
¥ - .

"
K
, ‘o

1mportant aspect of career edutation. : ]

; v

- Career education refers to educational programs and .
curriculums-at many difflérent’ developmental levels and . "

. provided by several types of delivery systems, which. )
provide experiences designed to help individuals become
‘oriepnted to, select, prepare for, enter, . becowe cstablished, |
and advance in an individually satisfying and productive .
‘career, Basic to the concept of career, educatiOn is the-

recognitiOn that preparation for. a career role must begin
in early childhood -1f -the. individual 1s to- develop the |

:choice’ and expand career .options.  Career education
eliminates arttflclal dlstlnctions between ' general and

vntational' education by fusing the two in a2 manner which
enables the student to better.solve personal, social, ‘and:

4a

career related problenb.lz ’ L

This detinition attempts to explain the relationship between career

.

educatioh and vocatlonal education. The indlcatlon given is that

both VOcational,educatLoh and general'edueation'are vifel eomponents

- ‘e

s

H

1}‘0\t et al, op. cit., p 15.% e .
Bailey and Stadt, op. cit., pp. 3467. '

-
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s y WLthin careet DdquLion._ Qnreei LdUCdtiOﬂ s a broad term
K ‘ . dennting lmfc~long prepnration ‘in the'art oF livinb and earnlng ‘. A .

livnng, whcreas, vocational education beglns after career

-
4 2 e - : °

choice has been made and applies only to that chosen ‘ield

e - . - _" '»

A Q.ﬁv ‘ Hose4delinit30ns of career education .seem to have certain BERE

A v 41-:

+ . ’ s . ‘e

L L . . comnon ultwaE3'=:.THey seem'tO'agree that while_career'educdtibn

v C, has to. do:with prepnratlon for work Lie involves more than training ' :

’ -

. [nr job skills.u It goes deep into the life styles of people and .

s deals wiLh such’ things as relating Lo others on the job managlng S

... r . Coat

'— leisurc;time, assuming community responsibiIities, and functioning

in home andliamily life., The definerb “also Feel that it. is the .

x responQibfiity of the school and other . 1nstitutions to assure that

. ‘ “
. v .
- " - . “

career education 1s prerienced by all. students." The resourcee' C )

. .
g .. . < v i M

of.the community should be employed to hclp develop the potentlal-

ities oﬁ the studencs. ' IL this is left totally to the schools, as

iy

it has been in the past the students tend to get a Very narrow view -

-
¢ '

- of the real world and where" they f1t into. iL.. o : 3

II. WHY CAREER EDUCATION? -~ %% = - LT -

Career education has: been the object of a great ‘deal of

intcvest and contern (mostly concern for its sucaessful imple- ‘
[ o ' . v f
mentntion) sinte 1Ls,ofﬁicial.birthnon<January~23, 1971, when Y

T T " Commissioner Marland delivered a speech before the National
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1Y W . ~
. : \ . . : >
‘ ’ . .. 15 ) z :
- . . . S P . . e . .7
: Asséeiation of Séhool Principals. 3 s impprtant that.we S
. recbgnize why caréer education 1s being looked at as a necessary
. R .o “ e . \ v ) .-' . ; . :-.. N . .
focus for edutation. ’ ‘ ' ' )
People dre becoming more and more concerned about‘what \ . :
ST being taught their youngsters in school today They are B
. S ST
;'-_beginning to view education in-the light of the amazingly
. ‘ .
sophisticated, complex,!and rapidly\changing career situations N
i -
that these yOUngsters will face upon graduation from high school
o [. .. con - A ) ‘
- Of widespread conccrn is the fear; 7hat the present system might. : .
i P only result in ddditional millions of’ young men - _ ‘;
" and women. leaving our high’ schools’, with or without coT e .
benefit of ‘diploma, Unfitted. for employment. unable- " . Tt 0
or'unwilling to go on to college, and carrying away e w
little tiore thdn an ‘enduring distaste for educatfon: - . .. v -~ -7
. in any form, unskilled and unschOoled 14 RIS A :zy}bf'g&“'a“, B
. '/ ._. ."“‘ “: . . ‘4 > A --)‘L‘ ,.I :r‘,\_i-"‘ .'.... -

'This is an indication of the increasing?emphasia on aceountnbility

. ‘/ . ' R Kl '

uhich is being demanded of the school sysbem by parents.?. Kenneth ,;f
B Hoyt. et*al substantiate this point W : j‘l ~i L
-' . . "h' t’.... 3 ' B -‘ T’ “ ": 3

- That career education emerged as A concept whose JQ .', S .
timethad tome was’ closely ‘related:to the:current. ‘demand B R .
_for- accountabilbty “The « pubtie . ‘had* incréased. its, in< 7 j-ﬂff*"-'.':.l?
‘ vestment in; education ‘ténfold 1in 'a.. quartet-century hnd T

-_.wanted to know what it wags getting fon its money.

ST 13Hoyt et al., op. cit., p. 95. .‘ o ';:' -
- : WAL - £
o 14Keith Goldhammer and Robert E. $aylor,';Career Education._j.j_svli

PerepettiVe and Promise (Columbus._Charles E Merr111 Publishing L
Company,,’ 1972) p 227 . T IR LY o
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.- . . .. . .o L, e . . A

e 4o . ’ N T Lt < .
) . educatiun for educac1on ¢ sake - 1g had to be preparation for L s

Lt . (

L "'something. The argument expressed here is that the allocation Co I

uf_educatidnél feso&rces must bé in accdrd with-tbe pecogqition T '5':-~ R
.'.. . l . -_' . “: ..,_. s ; - 'l:. .--“ -' N
that sodner or.later each eitizen must work fbr-survival; main—..

soes ..‘ s

tendnce, or’ mobility.‘ This eparation for’the wo?ld of work

L if acheﬁved ﬁhruugh an, interdisgipl&nary approach could bring

educatlon more 1n tune W1th the perceived needs ofl the studentb..

ot N . e g . A

o r1r‘hls lb certalnly"not the case in the United States today. L e T e ‘-

n - . -t

‘ EdLh year, some. 2 5 million young people leave “f
formal education without a marketable skill dr..carear

v |80d1 "Each year, ~thousands. of graduates- complete‘\" o ‘

. o1lege with finkly honed skills ‘in overcrowaed fields? -~ -~ .. - -

.o .. ... ‘that can oifer no en ployment.16 v s T o TR

. : »;"‘-'-n:" b L o A ‘:,‘;" St AP - /
ST Thg§guoneern for;accountabiiity and the'néed fdtvabjectiQeE‘to LT

e T Y %v. ;v A . ) AR

PR i_- which people“can relﬂte LS understandabre,_especially when/vi wed

"g'? i the¢11ghL of some figures supplied by Petez,Pf/Eﬁirhead for the school o ':“: :é

"1" . .85 OQD/sfﬁEE;cq aropped out of elemen&ary or: :>_';Aj e T

/;Eggnaaf§’school ‘Assume - that : ‘on. the average they ; -
eft at-the end of the. tenth year.. At $8,000; per -

year 197G 71. Y

ot

~fenizd for schoollqg that began in kindergatten or f © R
first grade, thcse dropouls represent an. outlay of A
' 7 bfllion. ."u". L e _ . L N [

. ] PO . B . - .
.. . Raki : ~ - R 2 -

. 75% 000 gradu%ted frdn the high school general Sy 'L o D

. erltuépm £that has’ Lraditionakly been’ the dumping
T ground far. bLudents ‘who do not" elect vocational

o e Lraining ergpjan ‘to go Ld college.‘ At $l2,000 pef “‘:'_‘. A
T, \ studenc,?tdta] cdst to- the” natibn: ran about $9 L : .
S . o bil]ion.‘ )“ coenTn s .

LR

‘N

16

Drawang.ﬂoard”

L

Sidney P Warland Jr.

res R

°

“Career ﬁducatiOn.
qchool Review 82 gNovember, 1973),.
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of dropouts is-far too high and that the'eduéational,system

o -

.

~e
L4

) 850 000 enterud LOlngé but left without a degree

or Lomplction.of an oe@upational progrdm,

f.ssume

that ' on',the average they left at the end. of the final

. year),

TIttis puinﬁuLlj‘BbGious from this information that the number

these young people added $12 billion to (_osts.17

vt «

cannot sfford the terrific financial drain year after year.

e
-

draid‘uhnthe.systenb”

1 v * -

] [ s -
But there 1s pore 'to.be considered here than the financial

. -~ .
- . 1 -

We cannot even begin- Eo measure  the

e ¥l

pcrsonal ‘losses suffered by.these young people ~ tHeir frus—

trutions;

contribution to society.

-

S.

~and Guidan

to this pr
;. . Un
the Te
al e "hore p

‘¢ af dro

3,

' ; Too ma

S their

Ca

at-ion

-~ study
"~ it pro

k _ untll
o the. ‘ch

2

their shattered hopes and dreaws, and their potential\.

Nurman,Feingold,‘Presi&ént of.rhe'AmeriCEn'Personnel

\
%

< i
pr . L

oblem- y CL L .

. °. . . . L. =y
der the career edu”ution concept, school becomes - .
al .world. As a direct result,.we should turn
eople. on rather than off. The tremendous . nq@ber.
pouts and stopouts will no longer be- necessamyn.
ny bright people drop out or.stop. out bécause: - .-
learning or edUCation is ot relevant.18 L

Aot

reer .education encoﬂragesaearly tryout and explor—
in -order -to-give- ne&ameantmg and motivation to
and- other wo?thwhlle ‘experiences. At 'the same time,
nutes the ioed that hard choices should be delaYed -
all baslie facts are gathered about the person and

anging world of_ work: 19° , . T

e 1N -

c J .

Educat ion'.
" Educationa

18

Peter P. Muirhead 'Federal Initiatives dnd'Gereer »
Conferences In Career E&ycation (Prlnceton. b ‘
1 TesLing Service), 1972), pp. 4 - 5 :

LI ]

LS. Nlorman Felngold

ce. Association offers career éaucation_és(one solution’

-»

Pé@§pectives On. Career Guidance. An'

Adnlnrstratox S Vlew . Peabudy Journal of Education, 52 (October, 1074),

19

1b1d., p. 5. -



Teingold recognizes the potential of career education.in'mgflvating *

{ . I , S ) : o

students toward better percormance in school. This increased

Cmotivation on the part of the students, supplied by more meaningful"

- . -

and relevant approaches to courses; will go 4 long way in eheekiﬁg o

o

the present waste of human potential. Rupert‘N. hvans summed up

this coneept very 41mply when ne said "One - ‘way to buxld intrin51c

motlvation is to show ways in which the material to be learned 1s

' ' : R -°_4 .
relevant to the nceds of soclety”.QO :

‘ There is a .growing doncern.ovefjthe apRareﬁt widespread.lack.

3

- of positivé, decdpatfcnel dirégﬁion being displayed by. students in ,

today's schools,  They seem content tg forge 6ﬁ'€owgrd'the ideal

o

of a tollegeldegreejwith little or .no. codcerﬁ‘for what that degree

will mean with regard to p;eparetiop for adult 1ife .dn the world:
B J - : A . !

Lt v - -
Hoyt refers’'to this as¥ . . . ) ,

»

of .work.

" The general condition that finds 80 percent of
secondary “school students. readying themselves for =+
college. attendance when less than 20 percent of the
" jobs in this decaqh will 'equire a college degree, a -
condition that finds records being siﬁhltaneously
~ created in the numbers seexlng college admission and " p
‘ the growch in unemployrent rates :f?ng col;ege graduates.21
)
This problem is mention§Qyin much of he-literaturerandathe_ratmﬁ
‘expressed by lloyt in the. above account is.EOnsisEent'throughout.
Educators”gndjinfermed'sections of“tHe,prlie-ar? lookiné.

Y
D

" upon cafeep education as, the heans'threpéh'whidh'fhe needed
iﬂformatlon,'preparation, and.- counselling can be m%’e available - .
. ot ° . ’ & ' . w

" s [ v

Evans, '?dtlonale ror Career Education s NASSP
1973), 55 ..

. o 20Rup'ert N.
'+ Bulletin, 371 (harch

[

o-

21Kenneth ‘B. Hoyt, lCareer‘-Ed‘ucation:
. Bulletln, 371 (March 1973), 27

- Lo oo . . .
- . . Lt ° . . . . —'t »
. . A N ERR w. ot .
. . . . . .
. o . .o o
Lo . . . . .
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Kyth .or Magic', NASSP
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It is importaht -to remeﬁben.here that "this type of preparation:
. A , . : L .

progress are- wide open. The major difference being that now

- not to'be.underestimated for; as Evans p01nts out, four’ _society

'ation toward the total preparation of the individual for 1ife.

r
i

\.:. . ) v 1.9

1

to the students. Evans says that, "Préparation for work, both

in the school and an the job is a vital part of careex education “99

The extent of this preparation is oxpressed through the definitions
s . a - ‘L\.

of career Lducation cited earlier. ' Deegan, Elmgren, Johnson, and

1

\

N . . .
‘‘Ray. outline this preparation-as it pertainé-to-grades-eleven and , - __: ;-

twelve: : . ST . S ) L
Tees intensive preparation in an occupational cluster
or 1ln,a selected: occupation in preparationm for Job
entry or high r educatiom, career guidance in prepar-
ation for work experience and . ersonal contact with
real work situations~in the occupational cluster,of
primary interest to the student.23

does not_close'any doors:tb'the student. His options for future

ce

9, . . .
he has gathered information about the w0r1d -of work and suﬁple— . t

‘

mented his.cbntinuing academic learning-ae well.’ -This experience

x A

enables the student ‘to make more knowledgeable decisions about hfs_

v o ’

. fugure direction in 1ife. * The magnitude of these decisions is

.
‘e . {

.}requires that most individuals be prepared for work 24 This

preparation, -as has been stated earlier, goes beyond skill prepar— A

r

. ) o nea ) - -,

.E -, " ‘Q~J , . . :

Z?Eyans,'op. cit., p- 59, - ., . | . . -

R 'ZJQilliam L. Deegan et al., 'Career Education: Progress,

’

_Proposals and Problems", Thrust For Educatiomal 'Leadership, 2,.

(January, 1973),- 6. .

2l*'lii,vans,_ op. cit., p’ 60. - S “'” ,

. ' ‘ . -

LI
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“.20
. Cdrecr th(dtion provides a natural vehicle for
- this instruction -and for formation of an individual
. work ethlc .that is grounded on more than htdonism 25 ;

"The maintenance of'an individunl, hqalthy work ethic, when viewed,.

jn.terms of the ludividuais making up the whole of'society, .

betomes an lmportant positive element 1n combating many of the

» .

social ;lls so prevalent in our society Loday.

Heilman and Goldhammer'point out some, of the ways career

\
- ’ ‘.
N .

- education séeks_to'regoLve-some of the diﬁf;oulties faciug students

. . ) . . . ) . . X . . - N . ’ - -
today. They summarize the recurring themes expressed throughout
‘the lite&ature dealing~with career eduﬁation.

e Careex ‘education assxsts the individual in becoming:
aware of the relationship between his'potentialities,
asplrationb, values, and ‘how they can mature.26 L

Every individual needs to have tHe opportunity to consc1ously
set  goals and vitw himself in the roles necessitated by the
.goals:he sets, Reg}ity testing through these actual gxperiencéo,

. : . R . . 1]
both formal and informal, will insure’the learner's becoming

v

'aware'uf~hié poténtiaiities: ItAalso’a}iows,for'the refinement

~of u}s éspiratiohs;'
Career education assiots the ina}bidual inﬁdevoloping
? sense of his own worth, purpose, and direction iu life.27

- :

NS YV T ;. . :

26 ' E .o, . ) ’ . . . L. :_.\ < K
Cas Heilman and Keith Goldhammer,.'Career Eduwcation's

Psyoho—Social Foundationsv, NASSP Bulletin, 371 (March, 1973), 65.

27Ibid. . T . L » . ’
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Recent Ib‘:EdrCh indicateb tllat happy people are those

Arwho have E‘Ound pers.onal meaning in their life and work.

sénse af wqrc‘h, and a Lee-ling of personal adequacy are dependent”

A

upon the individual finding a meaningful place for himself in

the life of his community and demonétrating that he has ‘the

™~

-

\ .
-_knowlnge and‘ skill necessary to cope with the problems of

.

i his ,pefsonal and soaial existence,

’

Career education assists the individual in becoming

a part of rather. than a parc from society.
The need for identit:y and belonging must be fulfilled before an

individual can become a parr. of the mainstream of life.

28 -

. mainstream has been identified by the young people and those

'\

outside 1t by the cry ‘of :

a

Give us our rights!

Glve us the -technical and
"-soclal competence which enables us to become pi:oiluctive,
to earn a living commensurate .with our aspirations and

abilities! Allow us to contribute to tota\l society -
vhile we contribute to° our own-and our families' needs! " -
Let us be socially responsible!

Let us hold our heads up,

egtablish friendship and membership in ourucomn'unity.
Let us be a part of society which allows us to act with
1nt‘.egrity and achieve our fulfillment as ‘human beings.29

S

3

'zarbld.

?Oxhlq.

i

Ibid., p. 67.

30

fulfillment in their life's -roles.

R Y B s 1

t

Career e?i:lcation provides the individuel with the
security of legitimation in relation to the norms for
) achieving adult status, . :

.This -,

' Career education is seen as a;means of giving .;I.ndi,vigluals more

’



h '"system The career education approach is baeed upon the need for A

"« for effective living ' R . R

N . v

“

Carder educatign seeks to provide essentlal information uhich

Studenté need to have about- th:_;mselves and the people in roles

toward which they aapire so Lhat they might find their place\

-im so&iety. Through thi-s procesa the’ individual discovers his' Y

. .
.:\dult role and facilitates his continual maturation.
. Career education enables the individual to become-
. fully capacitated to perforn all of his life roles more
efﬁectively. 31 .

.This denotes a developmental process of interfacing the individual s

life._ro.les with reality. It means preparing for productive pertic—.-

" " ipation in life compatible,with individual and sgcial goals.

Wl ° . . ' . .o o .

_Career education \is‘not meant to be advanced here as a cure=-

.

all for the problems and difficultiee of aociety and its educational ,

-

' relevancy and is deeply rooted in the human and social needs of all

?

'segnents of the population. It seeks to. capacitate all human bei,ngs..

v ; .ot e

“ K LAy . . ' . . .

In conclusion, ic, should be emphased that career education

~in no way . 11mits the future options open to the student .Inetead it ’

.provides more options while at t.he same time broadenrng existing ones ¢

L4

_by providing for more information and understanding., D‘arryl Laramore

summnrizes why We need careér education :ln today s’ educational aystem‘ :

R e (ST AL TTS



L rap

' 4 and .societal conditions that call for their leaving school

X

’ '] .
« . b Y . YR ¢
..' ' - .

.Ydung people.are [uulng complex educational, indastrial,

. with well ordered educational and career. plans. Most .
students are unaware of the many career opportunities that I
are available to them. -They are also unavare of how '
choosing -a career-affects other facets of their lives such N

‘ .as leisure time activities, choiée of a marrlage partner, . :

.- whete they live, -and the total Iife style they will pursue.”*
**' More often than not students find that theré is little -or.
. no relationship betwec_n the courses they are talking in . .

%chool and. the real world. Career educaj:ion is a practical - L.

" meang’ of meeting the*se needsn.32 i < T

+ " 1II. PLACE IN EDUCATION:

It is ‘unfortunate that the wording of some of the.c’lefinitionq"
" of-career eduéation has been accepted in the litéral sense’ by some
critics. Some'people have construed .these.defi}\it_:ions to mean that

caréer education is to be the one and only .goal of education... . This= *
has given .ri.se' to criticism and led to misconceptions about the -

* concept. Fortunately, more ‘and’ more information is beiné cirtulated
L ., . .

“".and career education's plate in the ‘whole scheme of education is°' -

“ ‘ ' ‘finally‘being ;recognized. The common theme today 1s the one expressed

°

by Goldhammer:

That which is needed in today's world is neit:her a -
new brand of academicism nor a newstyle of vocationaliam,
but a fusion of the two, The emerging conception which
,may obliterate the false dichotomy betw’een the acadamic
and the vocational Ois that of Career ec{ucaticm. 13

.
y

i
‘

'

: 3")'Darryl Laramore, "The Classroom Teacher in Career Ed-ucation S
MASSP Bulletin, 371 (Maich, 1973), 94 . . ;.
i 331(‘eith Goldhammer, "A Careers Curriculum” in Career Education:

Perspectives and-Promlse ed., Keith GColdhammer and PRobert- E. Taylor,
(Columbus Charles E. Merrill Publishing Co., 1972), pi 124. -
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- Hoyt, Evans, - hdckln and ‘unguw llken career edueatLon to & monltor

cumblng'the entlre educational experience to ideqtify.those segments_

.
4

which could usefully contribute to .career Sucgess:.

Therefore, career edULation should be’ viewed as a total
concept ‘which should. permeate all’education,. glving a new
centrality to the objective 9of successful preparation for
and development of a lifelong, productive career, Yet it
must in no way conflict with other 1mportant educational
objéitiVes. Its beneficiaries can still become’ good
citizens, parents, and cultivated and self-aware human
beiﬂgs because career ‘education can ‘augment all othen sound
éducationdl ObJECthES-34. . -

Even«though career»education would have system-wide consequences,
. ! .
it must be rewembered that it is-one, but only one, of education's

- -

“high prlor‘ties.

et

feel to be career education s place in educagion:

CAREER
EDUCATION

VOCATIONAL
."'| EDUCATION.
Ul )

THE
! EDUCATION ~— .
l SYSTEM - . -

T e Lol

\\\ . S ' 7
\“\\“‘_‘—_—-’—___‘./ , 35
ny
_o~ (e |.'I . : . . M ¢
34l{oyt et al., op. cit., p. 21
kA

__3550ft et” al., op. cit., p. 35.

. Hoyt et ‘al use a diagram to illustrate what they
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: ] . . . . « . - v . Lo
oL « . This figure i1lustrates andtner importaEL gpnsideration when
. . relating career education ty the total educational gystem = how are -
.'-l . ' . * . L .. \& L . - . - .
. . . career education and vocational educa"ti“\n related? There 1is tatal;
L . N s . . : ’ . . 3
S L " .. agreement ‘throughout' the literature ;hatf a vocational education’
o . ) elenent 1s contained within career educationm. ' Stadt and .Balley

vary simply sut up what 1s scressed. over and.over again in the lit-
el o ' L o
erature: 'Career education subsimies vocational education as .an

a L *ae . . .

. * . \

i o integral component.” It i 1mpéra£ivé.fd;1‘ the successful imple-

36

. L mentation ‘of career education that peoplé ‘come to realize ‘that:
LT . Thete can be no- adequate technical. education which

.o . is not liberal, and no liberal education which is not

T S -technical.'_,-”.v; - '

Now that we have career education placed w\ithin'_ the total scheme’ .

. -

A T

.of education, 1t is n'ecessary"t:o look at the mechanics of introducing

L4
’

<+t into the school curriculum.

’

. . ' +Keith Goldhammer sugges;:s_"a curriculun pl'én for secondary'_

. a LI
' ta e .

L. schoels. He recognizes fbdur ‘areas withih t:higjcurri'culum; basic

L ) . . R4 ' !
, studies, votational career exploration and preparation, xrelated
. ' A LY . : ‘n . : .

- " exploratory studie‘s,:efn‘d aesthetic, physical, expressive.activities.

. ) .
DI B . . I3 . « r

4 . . ' ]

\ f v «
P '

. . ‘ .
1 .

4 3 - : . N

36, . | . : ol
Stadt «and Bailey,.op. cit., p. 276.

o . 37A1fred_e:orth Whitehead, cited by Sidney P. Marland, Jr., .
. "Caveer Cducation: A-Report”, NASSP. Bulletin 371 (March, 1973), 4.
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Aesthet'ic, physical,
expressive activities

Related ex-
plorqtory

s tudles =

Vocational

career exploration

and preparation

Basic Studies

~

26

The’ basic stu'dies"are.a 1ncludes thpse studi'es'which help an

¢

individual build competence in the use. of basic skills and in the
acquisition of basic knowledge and underatandings essential for

"his roles- as a citizen and a member of a family.
probably be handled through a regular course structure consistent

with the general philosophy of education prevailing within the

Thia area would

.

'

school . Ehphasis would be placed ‘upon the skills of communication,

" basie- nathematical and scient ific concepts, thedbasic social
istudies materials necessary for effective~citizenship,‘and the :
personal living componenta related to identification of personal
potentia‘l_ities and 1life needs.

The vocational career exploration and preparation area

would be \individua.lized in accordance with the dreas selected

for expleration and preparation by the student,

v

‘t1e chooses:

38

*Goldhammer, “A ~.Careers Curriculum'’, p. l44‘.‘

Parents and

. counseling teams would assist the student in deciding what areas



- of speci‘fic o'ccup_ational putentials:within a clustef area.

to the choices made by, tne student with respect to his vocational

?‘5"
"Thelr studies will involve an’ understanding of the

'.genexal nature of emplement within these fields,’ the -

general organizdtlon of\ work relationships within' the .

. flelds, the govdal contributionsnmade by ‘the various R

.occupations within the fields, ‘the vdrious types-of . ~ - "
vocations that are ‘irvolved- in each general. field, the

" manner in ‘which careers in the general field relate to .

" other careers In other fields, the preparatory requirements ©
" for partitlpation in: the various jobs :available within. the .
'fields, the. personal qualifications associated with an’
,individual s involvement in various _occupational ossibil-
ities within the Fields; the life styles of individuals in
various otcupations within ethe fields, the associational
life related to the various occupations within the fields;
factors related to working settings.and compensation within
. the flelds, career ladder opportunities within the fields,
equipment or other kinds of objects used by the individuals

: :wm'kinb ln the fie,lds, and so on.39 ~

This comprehensive list of activitiea allows the atudent to
gain a reality ori‘enta'tiqn toward the require'xnents within each
field and to test nlmselt' to determin'e whethet or not he :l.e' |
Isui‘_ted)for p'repf':lratio.h 'i.n that fielu'. “¥ithin this curriculu’m,‘

designed f'or..j.uni_'or and’ senior high schoola, the. student will

" progress from.exploration of a‘cluster area, to the exploration

\
The related exploratory studies are particularly relevant

»

» ]

'career exploration and are related to his exploration of other

life needb associated °with his vocational career choices. ' The

=

areas selected w11] depend upon the individual student 8 choic\es

and his plan for his continui_n_g education:

.
PR

39.Ibid,. , Pp. lbb-45, ] : ‘ . ,_"‘

]
~
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. .*. . a student whose vocational carder choices. e
.tend o mrd engineering, with: high probabllity of ais s
"xt&_nﬂinﬂ his vocational career preparation into the o SRR

universxty, would be. cncouraged to accumulate some ‘math’

"seience ds dreas of knowledge needed for-“an engip-~
'eering caruer or required for admission to the uuivereity.l.0 ’
"This would be acconpliqned through a flexible curriculum dtsigneo.
to tnabie etudents to engage in related exploratory studies of

.

varying length and/or Intensity depending upon intereat and needs.

The avocational, aesthetic, .physical expressive- activities ; '

;
4

area would allow the student to explore\his avocational interests g

a].ong 'iLh fulfilling his needs for developing akills in pnysieal )

and expressive activ:.tics._ ; This area would. be highly individualized

so that euch student; could focus on those activities related to his

;
-

]

" in the future man will Heve more and more leisure time that these

activities ,lw\'il'l have to occup_'y.f' Another point in‘°this area is that ’

. . . . s
. - . . : .o .
an 'avoc‘ational interest is a form 'of career exploratidn gince it

. might become é vocational career for him, or vice veraa. .

’ v

Goldﬁammer provides a schematic plan for the distribution of -

A H

.:_tiﬁ;:geared 't,o this cu,rr,,ic:ulum;41 . : o

‘i,_ - St t / '

o : . y ' : T . -

K (T F OSSR S .
. ." . -41 .. ‘-. . . . " ] . ' ‘, . ‘

"V Ibtd,, pl 4., G

interests and neede,.' This arfea ‘is important.wnen you ‘consider that

,r
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’ Avocat_ional Physical

. . . . .. o - N ; A: . . , A
- - the:literature written about career education.... ' ) e

AREA - . " ' Iildd_le & Junior High " Senior .High .

Basic'StAqd'_ie.s.'A:ea" - : MO? of time .o . 15% = 33% of - .
L . A . - time . ¢ - ..
v . . P . . o* ,% * “ .
Lol .., . 3o

Vocat'ién‘élwcvareqr oL 20_%' of time " kY - 50% of
Explorations IR T time ‘

- . -
v

Relar.ed Expl,orat:ory Area . 20"/.,'of‘t_ime L 15% of time

Aesthetic and Expressive' E . 20% o‘f".t:'lx'ne ' . '2(.)% of"” time o
Activities _ L S o -

K It should be not:ed héré i;hat' this schematic plan is iréry’ general S

~

~ 2" .'-\"

and is design,ed merely to illusttate\a pattern of relationships :

arrong the differenL cqmponenta.' '. o -.' ? ‘
In concluding this section, :Lt should be point:ed out that '

. J-the implementation of the curriculum areas outlined would differ
from site to site.- They were prenented t:o illuatrate the scope g
'.oan ‘career educatibn'pro_gr_am and _tq _s]mow_ now .#t.might b;a _'incorn— k

. nrated into a junior'logtsenlijo'r. hig‘n schqo"l._. . .

D . QO}:SP.ONENTS‘ OF CAREER EDUCATION o

The United States Office of:Educstion-has identified five

. components of career education. These détermine the énbstance_

fof career education and -as. such have :eceivé'd,'lmu:qh..attention in

"

T The Eirst component consiats -of the efforts : LR .

of all classroon teachers' at all’ levels to emphasize
‘the career. implications of the substantive content

they seek to ‘xelp the atudents le.*zn'n.l‘2
. _"(‘ . N : e

[

Azllqyt,-.-"Ca-r'cer. _Ed'ué;a.tion:. My'th or I'Ia‘g:lcu"_, p. .24,

t

TR T . ” .- o,
. " A - . -

i



) "résponsibillty of t_he e,chool and it affects the way every claesroom

.
- - . .
‘o . . . . . . .o
Ve Lo .

Tl . . PR T . .
. a . . S N .
. . . H Lt . . . T e, . .30
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’i" . “ : /
R e .

-'I‘ni-é hcompo; nt is atn'eé{ at making the material taught nore under— S
/. _& . \ ’ .
_standable. and provmlngr nétivation to. learn within the: student. .

- "

Or, 3gs Sordon I Swanson put it "The SChOQJ. -ShOuld proyide

.'occupational relevance and career identification to all academic e ‘ik
) . . * EA . ;ﬁs ., ‘-».
instr‘uction in 41l Bfﬂdes- 43 This component: .:l.s clearly a oo R Y
o F ‘ R
T

teacher presenta her material 'to the children._ The academic material

"t

‘ should be presented 1n Such a way that it helps 'atudents see some

'.‘relattbnship between tHat which they ara*presen‘tly ttudying and the

) - N |
possible careers they’. mé‘; choose to follow at sone future time.

ThlS presents a form of educational mot:LvatiOn for the teacher to

uae in conj unct,ion with any other motivational devices that hav.ia ¢
worked effectivel:, in the 'pa,s:. K Hoyt Bumﬁlari:.:es the three goa-ls o

of thia component .’ o ° N T

" The three goals of qhis component are to help
students acquire-w personal set of work. values that.
“will help them want to work, to understand their need
to learn this substantive content enabling them- to .

.+ - dequird higher Tevel educational ekills later ag pre- . .

paration” for work,. and to understand the importance of C e
this substantive content as it relates to variOUS careers.44
) . -] . A ll . L) .
det Evans, ,Mackin and k{angum 'agree wltn these goals and give a

practical examples of how thie could work' B S

. o Lo e . ‘ o -
fe v

» L
= T > O . .
v - .

43{:ordon I. Swanson, “Career Education , An Career Education:

Perspective and: Promiae, ed., Keith Goldhammer and Robert E." Taylor

(Columbus: Charl%s E. Werrill Bublishing CO., 1922), p. 0. Qo

M’hoyt, "Career Education. Myth or Magic". p. 124. - S

t .- f
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- What thtLl ‘way- to drive.howe the importance of .
- geometry than-to show thut not only the mechanical f}
-enginecr and the draitsﬂan but thescrane operator., -
determining the safe liLting Lapacity of- his mach: ne -
. depcnds upon its: -prineciples,, . -, «+a carperiter marking
“+_-and cutting a rafter is applying c:igonometry and, -
"+ conceptually, a youth gould be taught™to cut.a rafter,
. as a way of demonstrating trigonometry 8 practical
{? .application.n5 . ., ... A . .'

K PES

~r

It can be seen from this that a career education emphasis for’

‘s - .

thefclassroom teacher;does‘not'itself represént a vast.body

¢ . .

of new knowleﬁge to be added to"an’ already overcrowded curriculum. :
e . . . ) . ’
It is more glcurately pictured as‘a new and different basis for

.~ ey P

organizing and’ prcsenting educational content. The'classroom

{ teacher is the central fqgce within this compdnent, therefore

~ . .. N

-its successful nplementation will depend upon the teacher 8

,-, LR " n.~ e L =

skills, background knowledgé and enthustasm.
The second component consists 6f. vocational T
skili training in formal education.46 . o

: The oodT of this conponent 39 to prov1de students with occupational

‘e .
‘. v

skills required ‘to- work successfully. A central theme bere is:

e

that this vocational skill training is not a senerate entity. ' Any ”

e
~

class in school way be vocatlonal sklll training fOr one o: more

“ S \_~ . P‘

‘of the students wltnin thaf class., For<example, a mathematics

9 \ . . K3
class ‘may’ be classcd as vocational skill training for the prospective

.a' . A » . .

‘ engineer_or;methematic1an.. This component should emphasize-bhe

’ -
J

2 - - ' C
. ‘ B N
N . . -
.

. B Y S . . R

-
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Hoyt “Carée% Eduéation: Myth or Magic', 'p. 24.

[l ’ - . . . . f
P o . -, ) e
. o .

, , ;"“. .'. . » '

4§Hoyt=et él.ﬁ Career Education What It Is And How To Do It,:.

o~

“ie as

-
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) should'recognfze-thst when students learn to resd, they are acquirin&.

L student.‘ This entry level skill would result from an extensivef

‘v

- p.-20.

M
..
i } ’ p—

direvt and subst#ntial contributlons of basic educationsl nkills

© to occupational competence. '"That is, both students and teachers

skills Lhat will be required for and useful in work they will event-L

ually pursue as adults. This vocational skill training should

47

continue up through school to the’ point where eAch student has )

) acqu1red‘a job—entry level skill in the oqcupstion.chosen.by the

N . ’ N
, ) : ‘ d s

H

" investigation of Job cluéters to enable the student to choose the
- ;o . . .
cluster in which he wdshes to gain some degree of specialization.’

—~
a

Included githin this process wouid be on—site observation, ‘work

experience hands-on laboratory experience, role playing, and other
3]
approprlate activitas.
The third componene consists of bfforts of the )
" business-labour-industrial community to participate,
in career education.48~ .

The objective of this component is' the provision of observat-

. N

ional work experience and work study opportﬁnities for students

'superuisors, and school administrators.* Basic to this compopent
_ i the assumptlon-that neither students norheducstors can learn

-

. v
'

w _ D e o o Lo . : < o
what they need to h(ow about work -or, about relationship between]

‘education and work ‘y‘insUlating'themselves_from the real world:

47, . S e o

/ ' e
! ‘ ¥ ) ' . ' - . . ' i
gguoyt, "Career Education: Myth or Magic", p. 25.

Hoyt, et al., Career Education: What It Is And How To Do It, -

fw -

,. \ . cy . . ) /'-.. -
o . . . \ st .
ang,for those who~educate students - teachers, counsellors, ,/;/’dfﬂf N
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of work outblde the Q\?ool ,,This component, invoives fhe Eo—-

operation of private and public employers, "labour organization,

and other.institutions outside the school and the homne. The

‘activitiés within this component inéiude'training prograns con-

«

ducted in the business and industrial conmunity as.well-as co-

operative school—government business-labour programs designed to

- assist students in making a successful ttansition from school to

work. s
-The f0urth component of career education consists

of cdreer development programs.that begin no later than’ -~
kindergarten and continue through all of adult education,49

n

terms of their values, interests, abilities, and accomplishments.

.33

_:This compon2nt involves helping students understand themselves in,

-Ihis requires Ehe active psrticipapion_;hdico-operation of school |

and-non-school .personnel:,
. ¢ s - .
. It represents career education's attempt to e
emphasize and make meaningful the inherent right of
each individual to lead ‘his own life, -to control" to
" the maximum extent his own destiny, and to see him-
self as the worthy and worthwhile person he is.so_'

o

" :Students geceive_systematic and ‘continued assistance in under=-

standing.themselves, onderstsnding equgational and ocbnnationsi
| ' T
i,

“lbid, e -

..

It,

50Hoyt et al., Career.Education:-What-IE Is And How To Do
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towards wark, towards education, and”towarde the relationship

_WOrld of work and outside the world of work.

-of these componentsh Tt neCeésitates the establishment of a

R WA K emsdmmtL b DY G0 laa

i

] q’ .

‘dlternatives avuilable to them, and choosing wisely in ways Lhat

'fully protect individual freedom of choice. Career development

is a lifelong process, therefore, several of these occupational choices

. may be necessary. It s therefore important that each'decision be-

- tr

a wise one. C .
The fifch component of tareer educatlon consists
of activities carried out within, the home and family
etructure.51 . -

rhxs component recognizes the right‘and reeponsibility of parents }

-

to care about and to influence attitudea their children develop

»

existing'between the two. -The home ia‘recognized As a place

' where vork values and*the dignity of all honest work can.he'taught.

‘

The value of the home. in preparing students for adult roles - :

.

consumer, parent, citizen ~ 18 also of vital importance here.

Career edueation is concerned with the'whole individual; consequentlv;

it 1s v1tally concerned with the: roles played by all adults in the

N

Lo
..

To be successful, career education'depends upon all.five:

’

'.lco—operative approach between the school the home, and industry.

'Everyone involved with the education of "youth must believe in its

worthiness and want to contribute to its eventual establishment

.
f N

as .an educational imperative.
e

“

- -

B Y'-
. P4
“r

’

i

51Hoyt, "Career Educhtion Hyth or ‘agic s Do 26
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V. CAREER EDUCATION MODELS' . - ',
There ate‘many innovative approaches now being experimented o ' i
with in the/hopes of making career education an -integral part of °

: each student's day—td—day school experience. During.the Fiscal .

Year 1972 the United States Office of Education supported.a rumber

ef.initlatives,'including ‘the use 6{ fifteen gillion dollars to

fund the development of four pilot models: the school-based model," - C
the home/communéfy model, the rural/residential model and the . ...'
employer—based' model. Each of these four national models has

the apprepriate~research and .evaluation components built in:

“

" When tested and validated, they will be: transportable -
that 1is, they can. be adapted by other school districts, in
whole or in part,.with reasonable agsurance that they will L
work.52 o . \ o W ee

y It is hoped that thesé-fohr models will ptovide the etructure
through which career.education might‘pEcome a Qidesntéaé‘reality
within our schools. -

The school based model would involve reshaping the curriculum

'so as to focus it Airectly on .the conceﬁt of careerldevelopment.

'It woulq'tie the school closely to thelactiyities\of>tne'loca1

commﬁnityg local business, and local industry. Goldhammer and

Taylor outline the objectives of the-échool-based model: - S

- SzSLdney'P. 1ar1and Jr., "Career Education: For And

. Against", School Peview, 82 (November, 1973), 60.

b e
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. To help students develop (1) a.comprehénsive .
oo a0 : awarcneas of career options; (2) a ‘concept, of self i
which is in keeping.with a work-orientéed: society and~ff~
includes poeitive attitudes absut work, scnool and .
society, ‘and -a sense of satisfaction resulting ‘from
succéssful experience in fhese. -areas; (3). ‘pergonal.
. ) ‘characteristics, such as self-respect, initiative, )
. coL and resourcefulness, (4) a- -realistic understanding '
el ' of the relationship between the world of:work.and
» B ) . education: which assists individuals in becoming con-.
T ) .+ tributing members of society, and (5) the ability
. K " to enter employment -in .a. selected occupational area
and/or'to go on for further edﬁcation.53 . ‘

. , . thensive guidance and counseling activities,)from parents and !
ah _ _'-'f teacher-counseling"teams ie an important element within this .

. T model.. This will help the student develop self—aWareneSB,

interests and abilities against potential careers. Specific

-

. skills training is-also a Very important area of concern..

’ __v.

The- hone/community~ ased model uses- the home and community i

s

‘institutions as career education centera Ite purpose is to

reach and teach out of school adults, with limited formal schooling
“or persons whose 1imited b331c knowledge and restricted personal
q ) o skills hold them back from job opportunities or job advancement'?

', Goldhammer and Taylor outline the objectives of this model
(l) to develop educetional ﬁelivery systems in the
nome and the community; (2) to provide new career. education
programs for adults, (3) to establish'a guidance and career’
placement systen Lo assist individuals in occupational and

»,
LY

. P3o1dhammer and Iﬁylor)fop..cit;,,p;.7. Cow

L R

C S tse/f—confidence, and mature attitudea and will match his f 'i

- L e gt
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related life roles , o (4) to dc.velop more compe.t:ent: workers
and (5) to enhance the qu.ality of the home as a learning
center.g, L

This model permits adults to re—enter formal education and upgrade -

" their skills in thelr established career field or to enter a new.

’

career field. Ihe successful- implementation of this model necess-

’, A Y

Jcates the avallability of an extensive quantity of sophisticated
mass media gquipment. B Robert M. WOrthington explains the use of

* . * . i
<

this equipment: R

" The program will use mass media to attract the
,’attention of ’home—-community based populationa, probe
their career education interests and generate-feedback
about their 'needs, provide information about existing
career education resources, and inculcate. certain skills N
related £ engaging in. career education.55

'1_'his model could. be of special iq'terest to women. !I.tn'is .seen as a
means throu'gh which jmfortunatel‘stere‘otyp'és .axlld. so—c_:a]lled'.womer‘;'-F N
roles m.'a)'r l:)'e e-ifectiirely ddju.sted 80 as not to negétively :a’ffe'ct- '
their activity in do:mes'tic. and coxpmerciél tzo‘rld's.' ’ - ',

The ‘;ural/residént_ial-bas‘éa model is des'igned‘ to develop and
implement resident career education proggams for unskilled persons

.living, in ruralfareas. , The program’ compdﬁents include education,

f.émily 1ife and 'comm‘unit)},serxf‘icea., hedlth and_-healt.h servic.es, .

. ‘
Ry ..
N . 0

economic development services, and research and eval\lati'qn actlvities.

. 9

Mrbid. | PR R ' ]
. 55Robert M. Worthington, "A l-.lome—Coxm.uhit:v Based '.C_aréér
Ed.ucation Model", Educationzl Leadership, 30’_(Decambgr, 1972), 214,

~
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“students was made clear: ' ° : , e

It is centered around a residential center providing:
. ‘ i ’ . , ¥ . o, . i
services for the entire family: day care; kindergarten,
elementary and secondary education; career and technical
education, young adult, adult and pareng education; family -
living assistance; medical and dental services, welfare B i
services; counseling; and cultural and recreatiomal . - ;
opportunities for single and’ married students and their
fdmilies.sﬁ_ ) ‘ ‘ . . . I

Family units .or individuals report to this training site so-that

each can’ develop an appropriate career role through employment,

.study, home management, or through a combination of these. It .

is Hoped ‘that. students will be able and ready to find employment
in their lotel areaé’abﬂEr completion of the program. \ ‘ 1 . ‘f IS .
. . ,1. ‘ . . ) . i .

‘The employer-based model is designed to insure’ that students

leave school with: ’

' -~ A sense of purpose and direction. -

Self-identity and  identification with society (and E

an idea of their relationahip) '

Basic skills and knowledge. <.

Specific skills and knowledge to-be on a career path.

’ -

t

57.

.Much-of the literature refers to this model as a program‘aimed at -

dieaffeéted,.alienated,_und unmotivated students. This is not"

"necessarily the case.  Even at the ohtset‘of ﬁnited'States Office ‘

' -

0

of Educatlon‘participatién in 1972, 1ts'applicehility to 511_
.

v
v e

56USOE "Briefing Paper , cited by Stadt and Bailey, p. 274

Ibid,p 272. - S : .
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. Although this optiondl program does accommodate :
~ such students (disaffeeted, alienated unmotivated), _ ~ -
it is intended to be a real option for considetatiou
by all students 58 ) .

. It is meant. to be of benefit to all students within the age group

}

11ving - to demonstraLe that in fact they are the same thinga.

of 13 - 18,years. This model allows for the utilization of

, community resources not only in the formnof facilities but also -

o
ve

in the £orm of personnel. 'Co;operatiné out-of-school personnel

are ueed to gulde students through their field experiences, . : .

v .

. assxst teachers in organizing visitations, assist in curriculum

!

development, help evaluateuthe students, and 80 on. These" people

<

are indisnensable'to the school pereonnel. " The use 'of these* . . .

:field personnel lends reality to the model because it allows the

.

students to go out into the actual world of work and undergo real
work experience under the direction of 2 community resource person

knowledgeable in their area of inte:eet. Hagans and Svicarovich refer

-

to this as -an attempt "to remove the barriers between education and

59‘

The use of che employer—based model to give relevance to the student s

educacional accivities is endorsed throughOut the literature. As’

"Harold Howeﬂll pqt it: in the emplpyer—relatéd model there is -

’

» R Lo

¢ SBIbidﬁ, p. 273. ‘ _ L
59Rex Hagans nnd John Svicarovich, "An' Employer Based -
Career Education ! fodel"”, Educational-Leadership, 30 (December,

1972), 222. ;o

e
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... real hope ot enllsting the erthusiasm of students,
. - as well as making their education more.practical.in

The job opportunity sense by taking the learning "

protcss where the real warld of work is being done‘.60

Howe also bEES this model as a, means of - overcoming the practical»

E limitations of Bringing outside rebources into. the school.-

.o schools‘and particularly secondary schools - .

., are’entirely too lotked within their own walls. -
Many of the resources that are potentially most
stimulating, both for the general learning of

‘high school students and for ‘their occupational

" concerns, are just ' not in the schoola.61 .

It is obvious that all the community resources cannot. be brought

\

within the school building. therefore, the equally obvious‘

. bolution is to arrange for the selective utglization of these'

v s

resources.. outslde of the traditional school environment. 'The

: community must become both the school and the teacher. 'That'is:f

o

‘ Career education involves an active partnership
between .education and the community. It is not some-.

" thlag the $chodls can be expected to do by themselves. .,

If tbi§ partnership‘deyelops and rhriveé. the future of c&reer'

~ education.looks bright;

Y

Througﬁ_examihation of these models we see that, even '

though career education is,a new concept,. attefpts are already

J
i

. g . . . [}

60Harold Howe II, -"Remarks Regarding Career Education ,
NASSP Bulletin,. 371 (March, 1973), 43.

pid., po 42, .

62Hoyt, "Career Education:”Myth or Magic", p. 22.
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: years. As far back as 1959 the "Aims of Public Education in .

1 Included in-these-objectives were:

. . . .
4 . - M
. . . p Lo . ’ ¢

s ‘o X

being made to facilitafe. i6s practical application( Test
sitea nave'been.set'up for all these models so that problems

can be solved in preparation for disseminationito intereated

school-systems. ‘ T S A

< " YI. NEWFOUNDLAND SCENE : .

.
-

. Some interest in what is now called ‘career education

. has been evidenced in Newfoundland'education up'through the

¢

Newfoundland" e;presaed interest in_this area. "To give pupils.

v

guidance’ in the choice of‘an‘@reer and to brovide oppor;unities\<

. . . . ) . - ¢ , . .
# to begin preparation for occupational life”63 was listed as one °

of the general‘objectives of education. In 1967, this view was

reinforced by the Report of the Royal Commission on Education and
!
outh which suggested certain broad general objectives which

-should_underlie any educational program designed for Newfoundland

b3

-

A diversified curriculum must be made available . .
< . to meet the wide range of student interdsts, abilities P
 and aptitudes. Lo . , '
Vocational courses offered-in high schools should

+ be broad and general ‘rather than narrow and specific:.
they should help btudents acquire the basipﬁp;inciplea

t - .

63Hewfoundland Department of Education, .cited by P. J. Warren,
" Quality and Inequality in Secondary Education . in Newfoundland
(Memorial University of Hewfoundland 1973), p. 79,

‘e
¥
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iy o of Lhe vocation and provide them with tno anills and
j_"”,:f : knuwledge oh which: subsequent specialization can - be . )
. /. : - —. ' .bu.l.].'t-64 “. . .". s ‘. o ) . .’ .A . . '-,- .
:'ﬁ A So, by . 1967 the need for-vocacional as well as academic education '
{ o had been recognized and’’ efforts were being made to find the pest - .
- . . o) A ) - . I . - . -
s method through which to consolidate the two. o,

z T '
-y h ' i
o s

j[ . . In 1973, concern ‘was once again expressed.in NewaUndland

f " s o . J . f ’ ’ ‘,-
: , - " ovet the necessity for constanc revision and re-evaluation of the’ .

v e - ; . .

. N . curriculum of our schools.’ P J Warren expressed this concern

.

when he said'tnac “A network‘of demonstretipn andlexperimental ' I

{ -t P :
. . - b

B " " schools for'curriculum prdgrame should Beaestabfished.

' et .o hJ

X o ' progranms . musc be tried, mOnitored and evaluated in ‘these achools

' -0 ] E

Promising

65' :

P . f !
: R

. U If we are.to progress we musr be willing‘roAundertake the stepa

<

7

' necessary to achieve’ our goal of a relevant curriculum for each and '

every student. Warren goes on;to.outline the essential'elemean;

F o g . % . . T A . 1
/// : " that our high school curriculum should include. One of these S
i C eléments is ‘'technology: becauselir teaches us'to’earn.d livlngﬁ.66; -

-~ H R . i . s

Once'again, preparation for the world of work-wasﬁeccepted as one

- of the tasks of our "high schools in Newfoundland. Warren continues

-
-,
[

s . ' on ro.boint'out that At is important to ‘relate high schpol programs .

. ‘ o . -
.to the pgoals of the students: .

\

i . .-.\:.\
l'Government of Newfoundland and Labrador, Report of the

B ,
R [
P it

1967, p. 17-

s

65

66,

u .
Warren, p.

Ibid.

118.

+
NS

4

* Royal Commission on Education and Youth, St." John's, Volume one,



career decisions and positive determination of- one' 8. future direction-

) in_life. The Committee>made this association when.it recommendedr*

«thrtt, 1973, p 193 o o o

",
.o

Ay by »

. Co-operative/WOrkreducation-programs shouldrbe
‘developed at the high school level. - These programs o .
'should be designed through partnersh*p with businéss . . 'f~ .s'”' - F
and industry to give students-work ekperience and re=' o -
lated education in jobs closely allied to their edu- B S D

' cational and career goals.., - .: . ) R

While naking this ‘valld point,: Warren also alludes to the vast C A

potential of industry for providing for the more comprehensive
education of our students He further implies that a working "‘ S
arrangement should be sought so that the resources of industry
could be effectively utilized in achieving the'goals of education :
. for the benefit of .all involved‘ e S - e L
The Committee on 1973 enrollment hemorial University of S ;
: Newioundland described the: situatiou in Vewfoundland at that time.
. .- . . “4 . : ) . -
Many students prematurely discontinue their o S - o
. education and fail to proceed to.post-secondary .. . -« .~ ' .
- educational institutions because of deprivation...”
lack of motivation and encouragement, lack of.
.conmunication about ‘educational. poesibilities, lack P o : -
-of knowledge about course offerings at and entrance .o Cee T
trequirements to past- secondary institutions ""'68 . f
flhis statement clearly indicates areas where the students are “°
receiving inadequate preparation for making the types of decisions . o T

\ L
they must make. ° Thcse are the same areas receiving attention from" o

J

the advocates of Career Education in that they are associated with :

. -

. o~

67lbid., P. 120, T T R o
I I e N ) . . '.“ . . ‘-.

68Committee op~1973 Enrollment, Memorial University of New- - : "

Eoundland, Career Decisions of Newfoundland Youth, St. J n's, Volume S

L] 4
’




o

v, ) " :: [}
© “that edueaturq and all those in authority take immed- .
iate stéps. to have the soclal and manpower needs.of

. this Province Lealistically assessed and .communicated
., .to students.69 . S S

The Committee hereby places nesponsibility for alleviating this
° , @ ,'

"'deprivatiOn” with the Newfoundland schoois snd suggests that

they immediately institute_meaaurea to bettennprepare and_inform

e

’

their .students. . < R P
./ - . v , . O . . .

’

Thé employer—based career education nodel is the oneﬂwhich"

N | . B

has'been_chosentfor in—depth study}l Thedintern-is of the‘opinion;;

" that. Lhis is .the. model most appropriate to the secondary school

I

studena in Newfoundland.‘ of course, it will be more’ applicable to

(X3 -

the larger centers, especially St. John 8, bgcause of the greater !

The other three career education models outlined in the

-~ -
° 5

'literature would not be as applicable to secondary students in

. o v
o .

'»Ncwt0undland.t The home commuﬂity based model is dependent upon

. a

'the availability of cable television. This of course is not availw

) able in Newfoundland. The rural residential model is aimed apecif—

itally at the out ofhschool adult segment of the population. The
schoui based nodel’ dtpends upon high schools being equippedtfor

comprchcnsive hibh schoul programs Unfortunately, Newfoundland is

-not-blessed with any-Suéh facilitiea.; - There has;been some

4
3

3
-

.i,'-. .

%91u1d., p. 201, 7. o L e
L - *
’\n} -
A I. A 3

s e

“a
pl]

, _diversity of employer~based work experiences available to the students.

.

P e VN
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expetimehtatioﬁ uSiﬁg'District VOGational Schools to ,: B K )
provide.these tacilities - the Foxtrap/Seal Cove peoseél ;f‘;_”‘_ ?";‘ '
i snarted 1n 1971, has ALw‘Séén expanded to eleven other o B
‘Y L o S
Distnict Vocatiqnal Sehools and the high Schools in their ";-' 1.5"; '
inmediate Brea.xj This requires that a high school and _ '-:\ L
trade school be close enouét together to permit easy S i* 'l '_.‘
o , R . Tor
. transportation.}; ewfoundland has many high schools that B ,"‘T-J_ ”;
cahoot take adveotage of this arrangemente fl%is arrangement L | IR
"is not possible in St. John 's’ ‘or in.the. other five centers - L S ‘.Q
'.with ﬁistriet Vocetional Schools.oecause'the College of Trades ' <. ;”
and Technology and the five District Vocational Schools are too ‘ -
..overcrowded oy tegular students ﬁor‘téemlto .be. made available - ; A -
to.the local high schools. © _:J . :. - 'i B ? . ; — .'.gof' -

- .

“'f;- ' LIk is hoped that the intern s. involvement in the employer— L

-

.

’

v

*

‘~_: based model of Career education being implemented at Olney High

’ a - K
School in Philadelphia will ﬁrovide hin with -ar firm basis from . . -

v

. whieh.tpuevaluaie'the m09e1{$r§pplie§bility'to“the Newfoundlapdf‘;a.: i

- - - .
- - -
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'-,; . ’Ell‘i'PLOYB!bBASElS CAREER :iiDUCA‘_’I‘i:ON' A’l‘; THE ACADENY , (- .
" FOR CAREER EDUCATION 1§ PHILADELPHIA - - | ‘
. L v
,“; :" The purposes of this chapCer are to describe the. intern 8 ,-“f ﬁﬁs
experiences in a different sociaI, educationel and cuIEural ) 'fﬂ;if ‘.:;
‘mlliau and to describe the employe;;besed~model for cafeer . '{E}-- ;
equcntion en:iu applies éo ;he'Academy For garee;‘tduzafion .
: _whiéh based at 'Olne'y‘“}lilgh SCpgcsi_iu Phii’adelphi’a.' o )
‘ohapcer elso contains observaqions nede~by‘the:intern,on sope o l .'::.jf
p;oblem'éreas of_the fhiludelbﬂih.version. :; L .
| 'The§e deepriptiono nnd‘ohseryationsfare:based'onithe . N }"v:‘
'.1ntern;e feahing;.obse;dation, oongultation,;?nd yaittcinution'.’ ;
4iﬁ seleeted_nctiuities ?t'the Academy For ééfeer Eduéaiion.
‘ 1. EXPERTENCES IV. iEFEﬁENT‘.‘IfILIEU. ’ | ;

o "

-

The intern; during the ¢ourse of completing his internahip,

Eravelled from the famlliar Newfoundland society and educational R

s

:sygrem to the totally unfamillar society and educational system which
pre%entl} ex1sts in Ph1ladelphia, Pennsylvania. This socieﬁy exert§ E e
fpreeeutes on the educailbnal system that the intern would not ordip- - <

existent, or at leasg less profound in Newf0undland -8 educational

~arily be aware of:since many of these social pressufes are.non—"‘

e, - B

[ . X - .
. ]
system. , .
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The most apparent and frightening:diséimllarity between

4

"these two socletles centers arourd the. frequency of serious, violent

.

:crlmes. The intern left behind a seemingly-safe, relatively quiet

urban soclety where the incidence of violent crimee is low. Murdér

¢

is virtually unknown and juvenile gangs are usually restricted to

.

> e

"acte of.yan&glism. The Philadelphia society presenta an alarmingly

I

system based.on gangs andﬁgang warfare. .

different'setting. The murder rate in Philadelphia is such thdt

wlthin a two—week period there were approximately twelve murders

within a ten block radius of 'the intern's residence. There is a

recognized “rape season when the number of rapes i1s expected to

double. Juvenlle gangs are responsible for a major portiOn of the”

violent crimes and they have an efficient; cityﬁwide, under-world"~

v

Ral ¥ ) .

The consequences of fheseacircumstances are obvious to a

visitor in Philudelphla. Even though the city enjoye warmxeﬁeqinh

weather, the intern qulckly noticed that”no ~one walks alone after
dark. - Fear of roblrery and' bodily harm forces peoplé to restrict

.
‘ ©

their Outdoor activities to: the daylight hours. ‘ The apparent

~strength and si;e of~the juvenite gangs are particularly'unfortunate

beqauee they have far—reaching eftects'within the'schobl system.

o

ffThese gangs are compriseﬂ of" school studente~who are'recruited intp

ganbs acqordIng to which neighbourhood they live in. . Therefore,

e

one schogl could have members of several different gangs’ as Btudents.
$h .

oy 7
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.sitvation leads to constant ¢onflicts within the, school.

" The result. is that a juvenile‘s life seems ‘to be manipulated

_‘construints ‘which that same soclety imposes an the educational

Since the friotion between the gangs is so ~inten.-'_3e',-this

4

2 ' N
i R K . s .0

-

by gang rivalry, both™ in and out of school by the time he

enters junior high school:

0

The racial‘s.ituatiori places - the greatest pressurenon
t_he Philadelphia so«.iety and therefore on, t the educational

system serving that society. R The transition from a achool

a - [
’ .

system and society where blacks are not present to a school . .

which has a ninety percent black student population was. both

delicate and awkward for the intern.', .Nevertheless, this . S e

-

transition is very important from a- general point of view.

This broadening of the- intern 8 perspective helps him ‘see. the )
- e

confllct between society 8 educational demands and ‘the social

-

system. . It now seems olﬁrious to'the intern that ~sociel:y is " .

not. always willing to glve the educational system the power \ . ) . ,

'.necessary to meet society s demands. An. example of this is

the, SiLudtiOn of grade twelve students in the inner' city schools

"of Phlladelphid.. The avetage skill competency level of grade

- v

., ‘tvelve ! graduates is approximately .grade seven. One'way this

situation is explained is that Af evaluation iaﬁtightened up and

only those students who' upproximate grade twelve performance are

.
Torte s
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passed, approximately ‘ninety percent of the failing students will
be black. This would then lead to cries of"pr'ejudicé und racism, -
and possibly to riots in'the":school‘s. . l‘herefore, requirements are

relaxed to allow for easier graduation. -

_The intern discussed this situation with the dean’ of a junior A

. college who is involved wlth the Academy Fur Career Education. 'Th_é_ - Y,
‘junior college admits these grade twelve graduates and placea them

on adiploma program., The College then offers remedlal courses’ in
" the subjects that the students are defic‘ient 11}. A B'ut,;sincé' the . ) '

, . . . . @ o
students .are registered in diploma progrhms they muat-receive credit

fot.the remedial coursee they do. This results in students acqulring'

enough credits to. graduate from junior college vithout adequately
1.

" - raising their »sklll competency level in certain sBubject areas, . : -

" The intern feels that w{mile this responsiveness of education

to certain social con_ditions must be looked upon_a_s a positive cha.r-

acteristic of an edpcatlonal gystem, this same responsiveness may .b.e'
very .haxdf_ul if 1; is impropei'ly t.‘empei:ed with reason, research, and .

£a_c't. '

\

R 11 ORGANIZATIONAL STRUCTURE

The Academy For Career Education is an opetational variation
of‘employer-ba\aed career education being developed by Res'earch For

-
~

Better Schools, Inc. . ‘Research For Bettér Schools -i8 one of the

)

_—

SN
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regional edutational laboratories urider contract to the United‘

States Office of Education to establish operational variations

9

. or the employer—based model for career education.. The other'

" reglonal educational laboratories are: The Far West Laboratory

-

For Educational Reaearch And Development, the Appalachia Educational..:

Laboratory, and the Northwest Educational Laboratory.

1

TherResearch For Better Schools variation is somewhat E

different from the others in that it 18 attempting ‘to make employer—iu

'based career education available to all students who want to par—~

ticipate in it. Research For Better Schools 1s attempting to

,develop an . employer—based careet education structure’ that ean

,'operate ‘within a sc‘Bbl system rather than aa a separate alternative

s

'to traditional education. ‘ ' . ";- y o '- ‘;'sr

k « -
- ;. .
In its ‘attempt to develop this structure, Research For

14

. Better Schools chose dlney High School in Philadelphia as the ;'

‘ v

: test site. This school has a student population of approximately

six thousand, the racial composition of uhich is Beventy-five percent

»

~black, two percent Latin and twenty-three percent white.. Research

For Better Schools now maintains two professional staffs. Research-

For Batter’ Schools head office personnel located fn downtown

Philadelphia and the Aeademy staff located at Olney High School.,‘“f'

.

- The structure upon which the Academy program functions has

deep roots within the employer community;and-the.educational systein.

o~

. . .
. o . . .
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The'A}ndeny students e;end time enkeduEational'punsufts outeide:
the echool. . They spénd\one_da& per neek at anfempleﬁer.site and
' éhe nther four days inJEhe school.: The time spent in the school
"is turther broken dovn-getween time in Academy classes and time in
regular Olney classes.

The iuternal structure of the Academy reflects the need for,
close supervision and management of both the in—school and out of=~

K - . 4

school studént time. There are two staff groups, .the counselor—'
co~ord1natofs and the Academic. Resoh:ce Center teachers who handle
the dif{erentwaspects of the progxam within the Academy -:The
fcounselor—co—ordinators control ‘the out- of—school time'when the
estudents are Qéallng with employers. 'These.counselpr~c9-o;dinatofs'
constifute the erganizationhl ;ink between the hcade?y and the emﬁloyer
community.  The counse;;r—co-ordinatoré efsange,fer btn&ents to |
'visit'employer.sites for career expleration’end‘career.epecialiieeion;
The empioyer then takes these students for one.day per week for a
minimun of ehree weeks end a neximum'of'twelve weeks.’ nThe trans-
portation to the employer gite is the reSponsibility of .the individual '-:
e:udunts: It is felt that this allows the whole situation to more
closely approximate the ieal work situation that the studenfs may".,
soon. find themeelves in. " The Aeadeny pnovides'transportation for

students when the employer ‘site is situated outside the-boundafies'

.. covered by public transportation.



'program*thdt supplement the intensified program offered by the

. . .
hen LT FRC T ST ‘!“"l""' & S o ':;-f' oA ﬂu"fnvs T
*
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L. . . . -

The students' withln—school time is shared betuveen Olney -

High School and the Academy. They.attend regular classes at Olney
- ..

.for sgme subject dreas but go to the Academy facilities for special

!
program courses. The purpose of this arrangement is that now there

i

will be no duplication of services by the school and the Academy. ' .

The Acndemy bets up courses dealing with specific ‘areas needing

intensive development while at the same time allowing the" students

.—

to avail themselves of the various areas of the traditional school

" ¥

. Academy-in cercain areas. For example, the Academy feels that

.‘intensive, individualized work is necessary An English and mathematics. ,“ﬂ

Tor this reason, the Academic Resource Center provides this service -
\.—x 1

’ t0'the studente. The 'students are still able to take advantage of K

T

. ' -
the offerings of the,regular high school in such subjects as

'

physical education, science, and a foreign language.- g

The Acadeny's share of the students time is organized
3 ' o , .' ' . f
-around three instruct’ional components: the.Academic Resouree Center,

.

Career Guidance, and Career ﬁevelopment. Staff. responsibility for

these components is divided within the Academy. | The co%:feiﬁr- L

co-ordinators are responsible for ‘the Career, Guidance-and Caxeer

Develoﬁmenticomponents.wh}le'academic teachers assume responsibility.

~ for the Academic Resource Center, To supervise this on-going program,

W
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) eseara_h For Better ‘schohnploys a site admihiatrutor, Hr.,

.]1m,Nolan. Mr. ﬂolan and Mr. John* Philpin, cOunselor -co- ordinator

3
¢

team leader, act as liaison between Research For, Better. Schools

.

head office and the Academy at Olney.. A weekly_cabinet necting ‘

is h‘e'ld wllere problem -areas are discussed an_d the views of

- different perlsonnel are stated. These cahinet meetings c0nstitute‘

an etfort to keep the different perscmnel operating within the '
program structure unified and progressing toward ‘a ‘common goal. )

. The organizationalrstructure upon which the Academy I‘or

ordinated joint effort between the school and- the community in the

offering of career education td all students who desire it. The

_ success of such a ventur; will ultimately depend upon how well the

'different areas of the- program are integrated with each other;

therefore, the organizational structure is still Under consgtant

‘,_ revision,and will be as long .as the needs of students change with

e"changing world. . o ’ B

L) .
*

III. CURRICULUM - .

_.THe total curricular ‘srog'ram of ‘students enrolled in the

. Acudemy is. divided between - the regular high school and the Academy. .

The Olney portion of the curriculum consists of physical education

and three other acadefic courses chosen by the students. The

e
»f

Career Education operates is aimed’ at providing for a smooth, co—' .

1.,

&

-
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-é:tuduntsﬁ‘may' choose the academic courses that will be of most

- . Fi ! . ’ [l T
. * : - . t ’ ! )
use to them in the arcas .they. have chosen fo‘f career exploration

> -

or speeialization within. the _'Academ)}". . .

The actual program of the Academy For Career Education

1§ organized around three instructional components. the AcademicJ
Resource Center, Career Guidance, and Career Developument. " ALL

¥ . .

. A'cademy students enroll in these three areas as well as in the i o '

a7

reg,ular Olney courses mentioned above.

The curriculum attivities undertaken by the etudents of the

S

_Academy involve.. many different people.. Their.Olney-based courses

are standard traditional courses offered by the school district,

v, .

'their Acadeny academic courses ia the Ac_:ademic Reso.urce Center are
deveiooed by expejts hired by Research For Better Schools,_ their

- . y \ . ) ' o
o puidance courses are developed by the counselor-co-ordinators and

other experts hired by Research For Better Schools; and their Ca:reer

Development courses are developed by the counselor-co-ordinators and
. . I R -

the site co-ordinators at the employer sites,” This vast amount of .
expertise used to develop dif ferent areas of the total student progranm .

assures the relevance of each section of the program to the program

area it is designed to’ caver. a o ’ - L
I ' . . N . ) N 4

"The Academic Resource Center

The Academic Resource Center involves an inc!ividualized' .

instructional system for students of different abilities and ' -

interest. It is operated by a staff of instructors and teacher

-
)
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‘thefefore, the Center's actlvities are supposedly retated to those.

for this.“.- 'Seco.nd, aﬁ .appropriate sepi:ent_of English'of ma;heniat_ics is .

basis of results of the pré:-l:est, ft;lloweci by = post-test, called

s ss
akdes.  Its activities are currently Timited to mathematics -and
* . b . . .

.

English. The Center's aim is to derpéhst_rate fhe-relevance of ' @

- these académic,ski’lls to stddgnc'é' career and personal fulfillment,

in the oth'&er program components (Career Guidance and Career ‘

Development). The Center provides a wide -variety of iqstfuction’ai i .
materiale while at the same timé allowing for varied methods of . -

instrugtfon geared‘ﬁo'che needs of the Qtt.ldent-s.: ' ’
.- Individualized.instruction is émployed in theHcademic
Résource Center.  Immeédiately upon ehtering, the B.;udepté'begin to

move through a sequence of work. Flrst, -each stu'dent's achievement

level is determined? The Comprehensive Test of Basic Skills -is used’

- »

. _ . : 6 . .
designated for study and specific performance objectives are established.

Third, st‘uden't pérformance for cach of these performance objectives is

'asses'sed. Fourth, if mastery is demonstrated (the accefn:ed indica‘tor

of ‘fmastery- is a score of eighty pefcent)'_ another.:segmept of English /
/ L . e )

" or mathematics is assigned.

\

,Th'e instructional materials reéeiving ‘tﬁe most use is the
sefies,of Individualized Learning .For Adults which was developed by.

Research For Better Schools. This serjes follows the sequenlce of

. a pre-test, called {ndicator A,” followed by work-assigned on the

Indicator B. The result of this post-test determines 1f the student

moves o to the next step of the sequence. Appendix I contains an



b

example of .cliis sequence in the scructural analysis area of com-
r

-
el

municatlpx\ skllls..' 'l'hese indlvidualiaed, sequential ac;ivitieb ' R
of the- lndividuallzed Learniug For Adults series are designed to

bring students up to ninth grade skill conj.pet:ency level (adult
literacy). * When the students complete thisseries they are

4 assigheld.lteacher;-pr.esc‘ribed act'i.vi ties designed te bring the

o 4

st'uc_jént:é_ up t':.ol the _rehllzation of their.full academic potential. T T '

”»

- ~ LY

Academy students are, given chree g\ours of English and . s

three hours of mathemntics in the\’Academic Resource Center each . . - ;

we.ek. i Research 'For Better Schools ,emphas:l‘z;s 1hat all t:he activities - ~

H \ W, . .
_ .r:uvéreq wit.hin these six hours do inot simply point out I:he materials
"d.i?ec.c appliéa.tioﬁ to careers. A)ct:ivitiﬁe.: which recognize the

w o '

importance of English and mathematics for student:s personal

-
\ s

development and general understanding of the culture in which they’
. live are also prgshcribed. . ' . . \
AR

Ca;reer (.}uid-".m.c.e -‘
The Carcer Guidance com'p_oneht inVlees. gi‘o_up and 1nd1v‘41.du.al 3

learning'activuies.ﬂqffered wit‘hin, the school, -- This com‘po'tllg'x;t | ' o :

'fucusés.on grbup'guidance x;hich is a continu'in;'; course requiféd.' )

uf all htudean. Its ini,éidl concern is to. help students make

Lhe transltion to the Aczﬂ"émy itself and to help them face’ the .

i <
i ‘I
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'-indlvidua'l experiences, and relate Eliem.to: their fnture plans

‘gujclj ng 15 the basic objective of t:his component. 1t is a per--

. sonalized program to develop atudenta self evaluation, problem )

" separate unlts but there is an inherent relisnce of one unit upon

persondl position audit, careét guidénce 'group sequence, and

' progran ‘and t:o explicate the level of rights and obligations of

'alns at providlng the studentﬂ with the competence in problem—eolving

.cnrz.er definition and bnnic acudemic preparation. To accomplish

T
« M I

prob less: illl‘t—_‘lent in r'oving from t.he classroom to che c.ormnuult.y.
¥

The Caieer Cuidnnce component, through group guldance sessions,

séx‘vag as a forum where st'udénts share ldeas, tie. toge't_ﬁer their.

N

Providlng the students with the. skills neceesary to become ael&E—- ’

.
b . -
solving, and decision-making. skills and .to ‘gssist students 1n

.. ! - .
e . ]
I .

apply ing these skills to ecademic and caree'r'choices. . '

The curricular klements contained within -group . guidance are -
. . . . B . ~-

the ocher. These units are orlentation, neeﬂa. resedrch and-

-

functu;mal competencies development.

'lhe orientdtiprb( course is deaigned to develop the beginnings .

® . e

of a rapport and.feelings of group- “identity.between s_taff and '

students.' Thé course éeeks to acquaint studenﬁs. with. the 'total

¢

Iy

all participants.. S . : T, -

The needs research and person.al position audit eubcomponent: e

skills to begi'n to manuge their own life planning in .terms of self- -
‘. ' . (;?:

this it tucuses upon thc fac[litution of participatory goal-setting
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: ... ‘and ‘action-planning. - Struttured exerciscs help the- students . .

. a‘ssess thexmselves, and ‘theii‘.‘éignific‘ant. envi-ronment. ¢ This

) ) program 1s, primarily a group diecuﬂsion experiente' howevcr, other
Ty ] ' /’
'materials of a gencral and specific nature are widely used. . o
) Q,,The group guidance sequence of acti.vit:iee is an integrated-
» - . h
» . 'program WhiLh providea alt Aoademy pﬂrticipanta with the time,

i

»
Lo

. facilities, antl . mdteriala ro identify and clariEy ;Lndividualized '-'
it o .values through planning, problem-—adlving, and decision-—making

:

. . -The sequence of activitiee focuBes upon value clarificamon m"“\ ‘
L . ' o o V a - (9 : -
‘ “a world-of-work context. The actiuitiea are structured 80 thac

oy

-,

N

the students themstl\?es discover the’ nature and importance of actual.,

{ . ' e

choice and decision-making., As t}a gin.to understand this they .

are guided to app],y alternutives to their own personal academic, .

and emerging career needs. ’

. g - The muteriaib and activities within t:he f{mctional skills sub=~
—-— ° . : -

component are aimed at the development of the epecif:ic inBtrumental

<
»

- .' - ’skilia of information-processing, communitation, and basic problem

, solving,. ) 'l‘he me thod of teaching is that of inquiry, and discovery. fq
- <] . *

.

. 'Ihe pﬂrticfp.mte x_nl]c'ct information from a range of sources, e

%

Sove e ) orbanize it, and dcvolop rhti‘r own g,cneruli.:atione and conclusione.

bimulaiion und rnlz. playing, are often used as inatructional - o PRI

et .- K ° B
[ \ o
v - techniques., e o - T IR .
’\., . - . " o o ! © Sl

LEach Academy ;student recei‘vee..one and a haJ.f hours of, group Lo

B . v ,} PO

. . puldance per week. " “There is anothex subcomponent within the‘ ©

' )
Carcer Guldance component, - Individual guixianee and- counseling also

>

falls Into this ér.éu.' Thls activitiy deals with ,e}tudewnt. problems ,



T a group of individual counselees assigned ‘to- hig for this activity

-instruction dnd individual projects are combined in a. variety of

-_’different-academic.and:vocational’areas.. It{includes a series of ' S
interests to test estabiished ones, and to learn about a wide T e T

,with an opportunity for more in—depth study of a partdcular area of

I . toe : . . " . L "
. . e - e 2 . .

student progrcss in the probram, careerpand academic pIhnning, e S o
,and student goals and QSpirations. Each counselor—co—ordinator has

vw_

l\/ " s
Any personal problem which arises out of sqme cluster experience

. L]

is discussed or.a one to—one basis in individual guidance. : T

"

Career Developﬁent T i “Z~'-f -
RN , - - e e . P
The CarEer Deyelopment component consists of grOup and,

. SR s e .

individual learning activities offered by community participants/ ‘e

"\.‘-' . - .

outside ‘the School under Academy supervision. It 1s structured

around two pfograms.. Exploration and Specialization. L ‘f RN s
‘e . " P % .0 "__ . e,
hxpluration is a career awareness course in qhich group

v T - . T . R

- . A -, . .o . -~

i"

minL-courses dealing with different groups of careers snd is -->", .: .

- . [ -
A N . . .
. . ’ A
- . A .

:designed to provide students with an. opportunity to discover new . ;. s

s v

- - M » am

. * . e et \" N M
N . . - e

"tange of people and their work .g ot SRS "“1 .- ~wy

! Sy il L

SpecializatiOn cqnsists Qf a program to provide students L

‘--, .o . 3

[
. [ @ -l . -

iuterest through sLudent—negoti{Eed projects. It rovides the \.":,'::= :

- s . . v
v

. AR S e
students with“an’opportunity to design'their‘own.courses and to - .

.o - . e « " 0. . “ ~ A e San

test out‘theirfihterests”in-aiparcicular:area;“as;well‘sS'to_oegini-: S
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' to acquire' the knowledge, ‘skills, and expuricnces’ necéssary'
v S -t rﬁalizg their §ua]s. T R e
- G N . . ’ ' S
. o The queer Development program is g co~operat1ve.effort o b
-y . L
v ol bLhUOl staff’ dnd fnterested 1nd1vidualb, agenciLs, businesscb,
~ -« | - ‘ - r i
O .. Apost—secondary schodls,.and un;ons~throughout the cdmmuntty‘ The‘
- h o~ i} .-
) ’ .+ aim of Lh]s,Ln~operat1ve effort is to develop and operate program
? A Toe - : ‘
= £ ictivities for students that are consistent with available Cor T
i resources, loual.pbjeetivgs, and stddénc&inte:psts. e
A .- tet . ‘ q"‘ . ) . ' '_ N . ) -’ e . «
, T N o The Cluster Exploration:courses consist of. twelve y
- ._’v‘ L, . . ‘. . - X . ot , - e
'-il _._' . . . . . 2 . T .. * .
0T . 50551onsi_one each waek for a full day for’ twelve weeks. ° These
. . ’ M (‘ B . . r ‘-. _.' Ct e .. ‘_, . © T ' . » -y -~.
' . . . .courses. involve diffferent community sites,. each responsible. for;

~

A the‘ubcrutién of actfvitigsffg} an_qua1~nuﬁber of wgeks‘depkndihg

y 0 N . . . . L v e - . . '
s LA R : A L ¢ ’ 2 ° ‘- P TR
o : . on the number; ol employer sites. . The course affered by each
oL AH oL - : \ '
o bt oe T e R
B ‘... . - _employer is drawn up by the site co-ordinator with the counselor-
- . '«co*ordinutor,uctingjas a resource pérson.. -Appendix Il contains
- i A . .
. . :-.an example of a Clustcer Exploration .course wihin the Law and .
. v K el ew , . L., . ) K s . s RPN
. -7 . .. S . ) P ‘ . ‘ ’ ) ‘ X
Justicdycluétef.‘; L N . SR RSSO
TR . .~ . , ’ \' K . . e " X
oe _” ) T lhc course for a Spccialization is usually developed by the'
R ST -,btudan nnd LhL lndivxdudl community partlcipant. ﬂhg cuuhselor-
L “ ¥ - , < P . .
t - ~cu-ordinn‘t,or 1denbi[ius.and.recrﬁ1ts Spécializatioﬁ'opporténities” .
v T+ . - at the stﬁdent’s request) The studeht and the potential . ;
n‘n' ‘ . - A .
s .. ins rructor are bloughL togethar to discuss the Specialization
.~ RS " and, if”agrccment is reucheq, develop a mutual con;chct. 'THis_
'-\1 . ° N - * . ‘. o ' ’ . v ' . o - * A
EEE R - contract, which outlines the project, its objectives, 'its =~ . =~ .
) u 3. T l. . N v . ‘ 3 + " .
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. school system and as such has to be explained and interpreted to :

regard to thelr chi]dren s‘future.- ' i - R

~'pruduut ouLtomes,»lte evaluaLion process, its schedule, and

" by

the subjcct areus‘in whicn course creﬂit is to be earned

P

mist he signed by the student, .the community participant

(1nstructor)fﬂand-thc supervising counselov—co—ordinator.:'

f

' Appondix 1II vontains a cupy of the form uaed for Specialization

cnntrchb

"V IV, SCHOOL-COMMUNITY RELATIONS

. The.Academy For Career Edudation is incorporated‘as a part

of Ulney High School but it. nas nany responsibiIitiee and functions

N
v . Y

which lie outside of its asgsociation with that school. : One such(\ -,

. L.

. vcsponsibility is that of school-community relatiéns. It must be-

.
A

rencmbercd that the concept being operationalized by the Academy

For Career Education is a radigal departure from the traditional

the educationalists,‘the-employer community{ the ‘atudent body, and
.. s T . N . .... . ) .‘ .' L P . .
the“general'public. This is important because of theﬁtype of

'

conmltnent ‘this probram requires ‘of the members of the enployer

~compunity who voluntcer to take part in the program. Also, parenos
_havé a 1ight and a duty to be concerned about the education of their'

~
) childrtn. therefore, they eipect to be given adequate information .

fLOP wulch to evaluate the program and place it in perspective with

T ¢
L
3 .

iy

G
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~

initidlly, 1hc nlms dnd oojectlves ol Lhe Acndemy verc

madc knuwn Ln the lmpluyer community“through Lhe Phlladelphia

'Chamhur.uf Cummqrcu. « As the, Academy grew and became know, Lhaq
- C

medlation by the Chamber hucnme unnecessary since the Academy'could

. . . . ' . . . .o
. . - . . »

now make Mew cuntacts:through employers who were already actively o -
involved in the, prngrnmL' The Academy row distributes a program S

‘reference huidc for rhe co- opcrating employers. ‘A copy of this 'ﬂ

»

goldc appenrs as Appdéndix IV-A. After an employer is recruited

there is virtually continuous contact‘between the Academy and thc‘
N : ) . oo ' e . - « c . N
cmployer,, through thc counselor-co-ordinato;s.. Employers ore

furthvr inlormcd about’ the program through cluster neetings which.

T

are held quarterly. " Thése mLECingS dre held S0 that all employers ’

, P

lnvoJVed witih a LlUbter may meet to discuss and co-ordinate their L

‘Individual coursis. so as ‘to assure studcnts a comprehensive expericnce:

devoiq of unne(essnry -and borinb repetition.'. Also, apnual meetings '

are lw]d whérc all co—operating,employers meet to'offer'suggescions

@
[y "

mulg@colvo advice. lhe dgenda uf this year s annual meeting

.
L Ll
B

uppeurs as Appendix 1V-Bf ' . . .
The interest Bf'thefgeneral pnhlic and the'parengs is also

(Y -

cnkvn lnto conslderation when distributing information about the ¢

.« Acadenmy. A blochure devc]0ped By Resenrch For Better Schools is ’

.
K

mndg avallable to anyone who requcs;s‘information.‘ A copy of this

.

F N , -F , , L -,'. \l.
brochure appears as -Appendix V., h,Prospective Academy students are’ @ *°°
. K
v . ,
. ' 8- s
AP . .
. . . : . ’
‘ - . v " . "' s 2

"o

>,
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given another brochure which they ca?_htudy qﬁd discuss with their

0

' parents. A cupy\nf this brochure appears'ae Appendix VI—AJ

. .Parents of prospective Academy students also receive a letter from
the Academy stating that their son or daughter has expressed an -

interest in the Academy. A copy of this 1etter appears -as

Appeqdix VI-B.- o ' . : R ) oL o

The Adademy is hopefﬁl that these inferhatiVe materials
will‘answef some of the qdeetions which may arise and perhaps -

: enchurahe péople to ‘come in pereonally to ‘discuss, the program- - -

-
[ . : S

‘ with the- Academy staff

. (S
V. 'STAFF PERSOMNEL

There. are two separate and distinct groups of bersohnel .. A

o .associated with the Acadehy For Career Education. One group,-’

P called the ‘developers , conaists of Research For Bettér Schoola'

Lot "

head office ersonnel 1ocnted in downtown Philadelphia. .These

people are involvod with the writing of the program and with
. [ ),

= ' ,‘ the develobmcnt of a replication ptospectus. The other'group.'

called the 'impltmtnters consista of the operational staff who.

work at, the.Acudemy within Olney High School. "These people aré

P rteponaible EOL imp]ementing an employer-based career edbcation )

program based on the. variation of the employer—based model being
"l

" deve]oped hy hubearch For Better Schools. ‘The’ group called the '3‘5

o u‘implementere uil] be the main Subject of this section.-

..

»°

A
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ltomponents to Research For Better Schools.'

& - - é'< st m‘r‘vr\-n‘.'
e [RERIETIIRY i CIRUER Y Sy RN MR GVLEE

. . o C 64

»
[y

r, Jim Nolan, site adninistrator employod by Pesearch For

A

~ Betrer Schools; supervises the on—going program at Olney. This

places two separate groups of personnel, tne qunselor—co-ordinators

and the Academic Resource Center’teachers, nnder his control. The

responsibility for these staff personnel is presently divided between

'Ruscarch For Better Schools and the School District-of Philadelphia..
/

Research For Better Schools employs the site administrator,-the ten’

counselor—co—ordinators, and the clerical help. "The School Diétrict

'employs‘the six academic teachers for the Academic Resource Center.

a ! i

This situatien will'change slightly.next year. = The School
District is absuning tinancial responsibility for the.Academy For
Careet LJUCntlon. The teaching positions will remain unchanged and

the counselox—co-ordinators will become indirect employees of the

"

School District. That is the School District will contract out’

v

reaponslbility for the Career huidance and Career Development.

.
4 W

’ ‘ LT ‘ s

Counselor-Co--ordinators : Lo . e

-+ The' cbunselorhco—ordinators are reeponsible for the Career '-,_f ‘

Guidance c0mp0nent as well ‘as the Career Development cOmponent of

[ . '

Lhe_Academy progrem. They act as counselors in the Career ‘Guidance

~

cbnponent, and. as co-ordinato:s of community programs in the Lo
Carcer Development component. They are: responsible for. the - : )

malntenance-of‘a close relationship between these units. . For
this reason, their job description specified that the personnel - o

. .
"

Vo -
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communlty uarticipunts.

nircd'should reflect.diverse professional backgrounds rather’
thun only counseling -experience. ReéearchiFor Better Schools
Eeels-thét thej should haVe'experienee with high school students .

s

and with alteinative programs, an . understanding of community

. . resources und their potential for academic and vocational .

I .
deVelopuent,“an attentiveness to paperworL and detail, experience

.

with program development .and "the ability to relate to and recruit
‘ . >,

.Resaarch For Better Schools outlines‘EOme specific skills
that counselor co-ordinators must possess' ’ ‘
Al hfftctive worxing knowledge of the guidance process
to cumplement personal work-related experience.

2. Current know]edge of dtvelopment in guidance and.
counseling approaches, techniques and materials.

3. Functional knowledge- of program planning activitiea,
techniques, and approaches. ‘The counselor-co—ordinator
contributes to agsessing and reorganizing.guidance in-
puts to insure the dynanit quality of these activities.

4. Effective human relation skills. The counselor—

_ co—ordinator deals exterisively with Research For Better
.Schools, tommunity participants, and Academy staff.
5. Effective manageria] skills to insure that the entire
guldance system performs the critical integrative function
of 'matching the needs of the individual student to.the
‘diverse curricular and experimental acbivities of the
‘progrun.1

Included In their job description are seven basic responsibilites |

. 1o the Career Devolupmenlucomponent: : : ; -

o . - . T N PR

lResenrth For  Better. Schools,’ he Career Guidance Unit
Lompunent spocifilations submitted to Career Education Program,
National Instltute uf bducation. 30 August, 1974. :

PR

Lo
-
-
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_ concept with a team leader:

PSS,

4 ) R R R S Y T X
PR RV BEACET 6 Mt Yol 1 ,{ LADNRG

1.
prugtdm.

2. The devtlopment‘ot activities with parLicipants and
'lgruups of participantsy including participant training.

TR

5

3
-

ERESH

ey wmﬁ RE ".‘M&“ﬁ?’ﬁiﬁﬁm

The' Let1uitment of community partclpnnte for the

H

3. The supervisinn ot these actLVities and ‘of student

Aledrning

4. The'recruitment and orientatioh of students.

’

-

5 The assistance of participants and students witF‘}
operational problems (the liaison function)

¢

6. The assistance of students in the evaluation'of'their

experiences In the program, the -development of individual L
specialization projects, and the identification’ of oppor-
tunities and need$ for further training and develqpment. ,

7.

The continuing development and extension of the -

- " N '
P

program, particularly with respect to certification of
competencies and articulation with existing manpower. ..

development and community-based: learning resources.

}

2

The couriselor-co-ordinators.are organized around a team

entidtlon of responeibLlltles among the staff

HThis teem c0ncept permits;differé.

This, 1n turn,

permlte asslgnnente to reflect. the: strengths of 1ndiv1dua1

4

cnunselorfco—ordinators;

.
t

.

-

The' Academic ‘Resource Center is operated by a staff of six

‘r
"

o et e e i et e

; . profuqeional LLd(hCrb and two teacher aides.

Adademic-?esoufee CenLcr Teachers and AidESt

s

‘

v

[y

" The aides are

ZRLeearCh For Better Schools, "The Career Development Unit"
clfications submitted to Career Education Program,

’ Lomponent ‘spec
~ National Inst#tute of rduvation, 30 Adgust, 1974.

~

3 ifm‘



b

. Y P J ] T S

N

responsible for most of the clerical work associated with the
running of the Center.  They keep attendancey correct tests -

. .

for teachers, and maintain the system of record keeping wpon

"Ghich the Center- is madaged. The aides are constantly in touch

;- with students and are thcréfore.encouraged-xo maintain courteous, -

- .
. v

-7 : : ‘ ‘
_ . objective, and non-jydgemental relationships with them

4 .

.. . ' The teachers in the Academic Resource Center are
oo Py . . . B

® "

specialists in the areas of English and mathematies.

Three of
e the six teacheis are English specialists and.three are mathematics

specialists. Thei'must display the flexibility.and orientapibn ;

. nocessary to work effectively as members of an individualized
. * . + . .
Insfructional team. They are also required to possess thorpugh

[y

preparation in thelr area ‘of specialization and stfficient under- -

4 . 4.

'standing of and experdence with high school}'s,l’;nfglénts. Their .=

- W
b v

flexibility- in working in an individualized instructional team is
. " , '. " . . j.
important’ in that as they become more sensitive to their own

teaching styles they assume .a more supporti&e posture in their

"« "attempts .to mov¢ students clbser to becoming self-motivating, -dctive.

- learners.

©V1.- PUPIL PERSONNEL - ‘ LT
- . o A

. . ’

Achéh& Fpr.Cafeer Education égqﬂents aré drawn from

'

' -

@ grades nine, ten, and ecleven students who attend Olney High School,

’ N . . " . . .
There are ‘presently approximately two.hundred sixty studqnts -

YL )

" } . ‘ . '. . . -

PV PR -~
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therefore, the 'Academy has not been in a_pogifion to ;qfuse

.attending the Academy. This flpure is\expectéd to risc to ';3

- -

“approximately three hundred seventy-five next year.

Fa

Recroitment and Selection ’ o . .

In the past, there were no real selection procedures

'
'

'emplbyed by the Academy For Career Education. The funding for
) E / : o . ’ .
thb,program has always. bean provided by the federal gpvernment,

) .. . . . - -l -
entrance to anyone. Admission has virtually been on a f;rst—come
first-scrved basis. However, this is one situation which is.now

i ; - ! :

,ih-the’prdcess’pf ¢hange. The School Disttict is assuming

fanq all‘stuQemts.wﬁb will bé coming to'QIney'from ité'feedér‘schools . N

Einapcial responsibility for the Aéédemy. This permits the.

es;ubliéhmenL;of some sort of procedure allowing the Academy to

become'more select[be when admitting students to the program. °

o The Academy may now underrake an intensive recruitment

. campaipn that will cover all students (excepb‘grade twelve) at Olney |
i . . [ E%

"

next year. At ﬁeetings, which will be scheﬂqlgd with different

groups of students, Academy personnei-will_désgribé the Academy g *

Y
\

program, expldin sthdgnfs' responsibilities within the progfam,

' r

and describe a typical week for an Academy student. - Information o

’

wili then be éolLected from interested students. This informatidn

wlll'ﬁe aﬁéeMbled_on‘an infqrmafion in-take form. " A copy of this

- v

form appears as Appendix.VIi. - The records of phesé sﬁpdents will
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then be.chc&kuq for lnformation about student grades ‘and
. attendance. ';f un Llnterested stuﬂent‘has'bgcn absent fdr
morg ghan.[orcy days during.the past year, he will be required .
'td write a letLer‘fo the Acddemy explaining-wh} ﬁe missed so
- . " . Il . ) .

many days -and why ho feels, the hcademy should accept him for
the program. BT . . : L N

Students Q;ll thenrbc.chpsen for-the p;ogrqm‘on.che

basis of displayyd LnLerbst,.academic=gra¢ese'and'étténdpncé

figures; Of these three, academic grades w{li\ﬁéceive';he least

consideration. e T - .
1
; w

Student Guidance Services
Academy. sthdehps enjoy all the student services nofﬁally ;
" supblied by a high school while “at the-same tfmg benefiting

from'other student services offered by the Academy.

.

CIn the area of gufdahce'and.cOupéeling, the'students .

.. v -

o ”fécefﬁe“ohc and a half héufs of group guidance per week. These ;/

"'sessions are Intended to-be student diﬁectgd where the students:

can explore and resolve any problems, -whether personal or geheral,.”

. .
.

whlcn’ufiséfout of cﬁployb?—slxe.acti;iﬁy. ‘Thélééademy stddén@s
al:.e a]so" nsslgr{cd t'.olcm_m-selhg'i:'-co-o:jdina'tors. for individual, '
c;udscligg'acssibns. Thcs; sés;iong are ﬁriﬁarily conéérneé with
,cﬂé.inﬂividuai‘stuhéﬁt's brubléﬁ;‘in:the.axeé of-cé}eef deQéioﬁmént:
but é;ﬁdents'ottun dlscﬁgs‘pctéopai; fémily—reiaté§; éndlgcﬁool?" .

. 4 . e i

. RN “
! . i .

\ . N . . . -

» . . . N .. 5 .
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Grading und Reportin' B

Croup Uuldancc gtade 15 a mlnur one -used as a spare. 1t may be

.. .

re]nnud~puoh]ume with their couuselor-co-ordinators. All ’ T

.

thcec guidanec sorvices are in additiou to the guidance aervices

-

supplied by the rLbU]dl guidunce counselors at Olney.

The services ol the Academy supplement the services of,

the regu]al hibh s;hool go that the total development of the: students

v, \ .

ie qtreestd rather than thelr academic development alone.'

' Atadtmy etudean recelve grades from four different aources.

All thCSL prades are consolidated into a formal report at*the end

+
,

/ A

of wach quurtcr. . PN : ﬁ'~

P Thu students receive gradta for three academic courses and

\

. phyeica] education Ernm rebular O%pey teachers.:

The Academic Resource Center teeehers grade the students’
pcffnrmances fn English and_mathematiés.' These grades.eteu,

includdd-in_thc students' reports In the same manner as the 'Olpey= ..

. - " V: . : . .
based courses. The vommselor-co-ordinators are involved in

/

. several different types. of evaluations.. They ‘adsign grades to

-

sLudunts In Grduplcﬁidunce. These grndee dre based onxatudent_

intcre‘t, pdrtltipatlun, athndance, and work. submitted. The - e

~

[ - . . ‘ . t

te

A

The Acadtmy part of .evaluation is divided among three . .
gru&ps‘o[ pcople: the Academlic Resource Center teachere. the - -

counselur-co-Erdinnturs; phd the partiéibatinglemplbjers. '.-‘ »

PP L Y
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+

xutiiizvd'if.ﬂn extra.credft {s needed for grudhntion. The
- cnunselar-co-nrdinnturs also‘assign'grades in the Career
Developnent component., ln‘co-operation with tﬁe site co~ |

ordinators, they aSsign gradea to studenta for career cluster L

Al -
LIS

T A ,txpjorations These "courses" are.graded“on'the basis of

student perfnrmancc.and purticipation»in activities. .Thé cé-

operating melnyer, or hiq site co-ordinntor. also grades 8tudents
tor their attivities in Hpatiulizétions. Both of these courses
h -,' . in rhc ‘Career Developmcnt component nre treated as. full credits.

L o o : Both Explorat fon an¢.Specializationﬁactivities are credited to-

l
.

"_dfffercﬂt nubjcct'areas.\ The Atademy usually reporta Exploration'

as a social studics credit. ALl Speclalizations end with the

.

cve 0 T - _student submltting gome type of.. report or projeCt. A'éubject
credit 1s dsaigned on the bauis of the Lype of . finished ptoduct«

submittcd by the student s '_ :' "3; o

S~

S« " VIL.. LEGAL CONTEXT.. -~ * +

The lLLdl Lonstraints under which the Academy For Career L

N

4ducutiun ﬂpouth are somtwhat differcnt from thoee which the

© . - °

'_:(egulnr school must contend withlz‘ The fact that eome of the ’

) -students’ thc la bpcnt aL emplqyer sites gives rise to somel
cxtru éonsldcrﬂtlouﬁ. . . S % S

L R A
Mout of LhChL tunbiderations have been settled by the stntus ‘~"'

whlth the' Atadcmy givvq -t its atudents. ’ They are not cIasaed aﬂ :

LT .
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workmen or umpﬂnyecﬂ. They recelvé ﬁb”ﬁoﬁey.fuf thd Eime Lhef .
spent at the cmpluycr aitd thercfore thcy are not uonuidered )
dnder Buch laws “ag uuéiu} uccugity, unemployﬁent ins;rnncc,. ! -3.
minlp;m wugca,‘and m1n4mu@~agg:forngmp}oyemenQ' The; ar; ﬁl;ltors “
. intereuted 1n'Lgc‘activftiéé'éna cohéiéion; anuociaéed'wlth dLéﬁercﬁt
CﬂrLLrh und as auch thcy arﬁ qot to-be utilized a§~fréc labour. ’ The .
llkulihood of opvn cxploic;tian of Academy ;tudents 15 further o
dLLrLdbOd by Lhe (uLt Lhat uniona kee;‘; close watch to insure f
Lhnl sLndLnLS do’not perform any u;ion‘memﬁerls wurk ,,:-: jggf H:_ .
- Y . L e g -
"_ * lhc Acudemy malntuins ﬁddltional ingurancc gricover student S
'~trauspurtutiun and sLudont eﬁ;lq§er site viaité” Some eébloyer9~
i‘ﬁlso carry udditionnl insurhnce Lo covét students wﬁile they ;re '
onthe ke premsedi T S S R
R  ;'. - '~.i.ui_f .7y'i'i_:_:,-_;{~3; :t ..,"_:_ C: ) ]
.VI'II':‘;.'}-‘INA‘&('}-E...AN,I-)._'BUQI‘-}_JE'SS' MANAGEMENT © -';  *° % 7. e
Thq Acudcmy For’ (arecr Educacion-is ptesently operated with -;: -
1der11 funds Lxum the United Stutes Offiaé of Educatiqn.:, Tﬁé:;::;;i' ;;
. Cderu] mSnuy lu being chanﬂelied through a ‘local educationél .:;?:;i .;
uburltury, Rusunrch For BLLEL; ééhools, Inc;-%"'{zra;'?: L ;;Zv" f.“'f_
‘ e . e TRt e L
“., ;f' Rusuuruhqror BGLLLF Schouls 19 using thcae funds to "f Q;{‘ja'.

upurdLLnuull”' and LLSC an employer-baued caxeer education prqgram

el
- ’ »

at’ ulnoy uigh bchnnl ln Philndalphia, . Federal funds are being 'f_{f;;;‘.

o .'.~ P T

UHLd Lo pVledu tnr mntcrlala, ndmlnistracion,fand sLaff personnel
P I . . oeoe .. et /.T"‘\_ . -
. S o . - KT S N - i -
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for the Cacéer Guidance and.Career’ Developménl components. - - . B

Tﬁq qukdtibh:qf‘the A;édéﬁyils_ﬁdminlste}éd pxithg'siﬁé: _:' L -
A?m;hiéﬁrgtéﬁ'ﬁiﬁh:ﬂ:BUQQétfﬁﬁp?;iéé‘By.Rééeﬁxbh:fp;:heéiéf_.f' :;.>. .;“ ".;
_échoqlé.:-fTﬁe s;héélibléfri&t:df”Phiiadélpﬁlﬁ éio@idéé the e oc
—.ldLilltlES for Lh; Ac;demy and thenstaff personnel,csix acadcmiu.'3;.-'i B
teauhel Eor ChL Auademlc Resource Center._:-?i; el L .“'.'
P . _ . S 3 ';;i_ﬁﬁ‘a, )

~;: Pldns dlu preaently underway to" effect a chang Eﬁxphe' ST T

{Lnxncial FLHﬁORSlblllt; for the Academy ' Based on aﬁ additiunal " : {-"; ;(
ust of thLLtnen perLenr more pé? pupil enrolleélzg the Academy, . ‘ -
the School Dlstrlut has agreed to cake over. the program for the :

jear. 1975 76 ‘_J:;"-:‘ BN L T : .

" lhis take—over by the,Schoél'Disttlgqlis léoked'upon:ES‘a R .
“The ACadeﬁyZhég succeeded .

) o T L e
- in one’of ‘its major goals - persuading the.edﬁcétiohalgsystem'to L

. major sign'of success fo; the .program. .

.voluntafily accept chinge ‘from within. = . .7 - = e T

n
v
1
4
-
.
[N
3
.
»
o
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»
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. ngan'zutlon e
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. ' : . . . . .4 “a .
<. 3w .7 - IX. PROBLEM AREAS .° . - .-

S .The 1ntern, during his‘internship with the Academy For Carecr

¥ - ;

’ bducatiun, ibOlﬂtEd some problem areas which he feels negatively

N

.

alchL LhL operation wf Lhe Academy pngram.-

©

.

¢

2 .

organizatiund] erUC[UfL burrounding the Academy is the poor

N ;. v, FEN . L . L]
Working rd]éthnship whjch exiéi
REder(h For BeLter SLhOOlS and

R . » A
’ [N f % . .
* -" * 1 \ ¢
Y C g AR ' .
"’ . 'k. ip. . 4 . . 3
e 3 ‘ . "

s betweep the'"deyelopérs

the .

)

¢

‘at’

A major problem whitJ ha§ developed as a result of the

lv"

Mpléménteréﬂué; the Achemy;“a
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Thellmplumenters-féel thet they hnvu_no'reuf.euy.in_what L

. s e " ' Y coLs T [ \ ’

Y. they do; whit, materials they'use,.and how the program will’finally.‘
s &r .

. . DL . . -

t < '“-ﬁeUbJop. They. Lhurefure, hnve a negntive attitude tOWards A
. . o o <

Rusedrch For BLtLLr Sthoole und often’ refer to . them as “an abstraet

o u. . "think—tunk" f‘ Several mﬂmbers of the Academy ateff also feel that
ST PN ., . a 'q.,

leaearch bor Bettur 3cmnﬂs 1s too preocéhpied with "selliny'the
: ° . . . ‘ ’
v - hd ' I-
X ) prugrdm and thcreforc thdS to place dlrect student concerne second
o .

-They [eel‘thut'Re5uurch Fur Better Schools is'out of touch with the'

. ..- (.

real Qf°b1°m9 Q§50Liated with actually getting a program eatablished e

IR Lo “In Lh;ﬁledl wurld of a hlgh echool. . S :“ -‘ ot ;

Lo ~' : The devc]opers, on the other hand feel that the Achdemy steff
. du not npprcc iato hnw dlfflLult and frustrating it is to bring a

e . ':‘ coneept [roT tlngrhou;ht 9tage to. the illustrated ready—to-go stage.
;?':ﬁbi: : :} . Seuerdl membe:s.of the ' deVelopera group‘feel that the’ "implementers 5::
. K .E' ) ? . ’ ;anL.everythlng déuc fot Lhem s0 that they don t, baye to‘assume ": .
L L e reepunelblllLy 101 auy internal adjustments. S

* . .t € ’

LN Y 9 . .Y

This dlviqlun between.the two is further aggravated by a, 1ack

.

uf Lummuniratiun hetwecn the two. No functional mechanism ig. present .

.
- . - N B .

.ot whdel pe;mlts the two groups to_interaet and exchange ideae in the _
‘ N : .. Lo v . D
hope of cu-nrdlnaling Lheir'aétiéné. e

- © . .
- .

Anothe; major problem resulting from the organizational

. r n

. e :' ‘structure Ls'thu lurk of Lommunlcation and co—ordination ‘with respect

tv the different cnmpnnean of theuAcademy program.. Research for




. ) . Tk s o . .
R D:;‘J . Better Schools vxpounds (as does most of the literaturé on .
: * ' .‘ - . i L]

7 s Career Educatlon) the impor:ance,bf relating émployer-site .cluster

. LXDEFILHLEb to in-school acadenic Lourses, nevertheless, there

. Seems ;to be.no defifiite attempt t01develop a mechanism to facilitatc ”M

. - -
LIS »

' 'communanLlon and tced bach among the dlfferent components. Therefore,"

+ -

the mdLLTidl uséd to Luver concepts in the Academic. Resource Center is

. .' . v | . . .

not belng adequately rcluhed tqo the students' experiences in the othet

pa{ts b[ the prougram. Thg§e experiences’ could be used as a form of

y fedliLy—deLd mollvation. ;! - ; ( i f,' '

'
f . N ! . s

. . ; ¢The dtéturbing parf éffthis situation is that everyone hgféeS',

.

“that something must be done but np one seems to be willing to take

on thef task. - N Coy

" -;D Co U : - 4 - S .

s/ Lot A ’ . <o . ‘ o ' ° .
T Curriculum o . L SR ) .o
. .~ The- problem in the area of curriculum revolves around the °

blanhing of the Career Deyelopqeht.coursesf ‘The Academyfﬁ'pgsﬁéion

‘ . ﬂere is that‘the~co-operatiné'enwloye;s kno; moreﬁab;ub.tﬁeir ‘
. ' respvttive cateers thdn do tha counselor-co—oréinatora. Therefore;
o SRR L [elt thd.t‘tif the c‘ounbolor co-—ordlnatqrsﬁsume toa. big a -

. e . S

.
- )

. rule in thF planning.of Lhémkmplbyer courses they could severely
,-l.. } \ - r

et limit the potuptiul offcring of ' the employers; - The' Academy‘pfefers'

ne . ) . .. , . . e

, that Lhe'cuﬁnselbr-ud—nrdinutora be looked upon-as rescurce people:
_ _ ‘ o souxce peop.

ready to® hclp if DleStdnLL is requircd.
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’I‘h;u.problem {s that some enployérs do not understand this

‘relationship and tend to lean lieavi}y on the ‘counseldr-co-ordinators.

1 .
. . . .
- . .

‘When they tind.the counselor-co-ordinators reluctant to asSume -,

. B . .- e t . R . °

lcaders'hlp in, the drawing up of ‘the cougéé, they',become .d-is'iilqaione(l ]

. L ‘e N N .
and oftén mistake the. counsélor—co-ordinators' actlons for lack of?
: L . - . . . i N :
interest o © , “ ' . ' ) ‘
v . ot . - . - . . . . i - \ . *

It seems that the co-—operuting é:ﬁploy,ers nced’ Lo be more

’
o . .

¢

Jdo.quutf.ly brlef d as Lo- wh:.tt is expected of them and as. ta-\\qhnt

'

. a f

they fiay c—'xcht from other people when planning their courses.'

. .
- . . . .

. - .
v ' .-

St:Mi Persomnel ? - v

»
-

~'1‘hu majot prohlem conéerning staff personnel revolves around

. \ o .
the association: of tlu.. sitc administrator wit:h ‘the two groups of .
stnf!’ undex‘\his 1cadcrshi~p. The site administrator has direct,
Cline .mthurity over Lhe Lounse1or-co-ordinators but hi. does not . - -

hzwe- sitch authmity over the te’\chers in the Academic Resource

3

Center., : ‘ , . L
) R X . .

- . . . ’ .
. . . R . - . s

'l‘hu‘n(lm,hjis’tmtgr is very much aware that anytime he

approaches thc"z\cuduurh?' Resource.c‘ente'r staff about. what goés an

« - 4 '

- M ‘.'. f
. o

'in LhL Academte l\uaum}u Cent:c-r or about setting up meetings between K

\
. -

them andd - thu cuuxmo]or— o—ordlnatora he has to take the position of

- , . - v,
.
~

reequusl ing lnl‘nrmminw 5“ co-operation. ! This aituation does a great

- .

. . , . . . ) \ N . ;
deal to'stifle any attempts to bring the two components closer together‘.;\
. - - ) '
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.wi th the ‘:‘\cndcmic

.

and contributé’ to .

‘ of the LotaJ

.A'n'othur p'rublem:in the, _aree of 'staf"f. pursonnel elso deals N

e £ ' * . € ©o.
- . ‘re s

Rosourco Center.teachers. "It seems that .(fxom ., >

tiiscussiun wilh them) the teachers are not well informed about the
&/ . t . . .

total progrum ‘{JL they oro txpected to actively participate in

They seem to possess little general information

about (aru_r Lducation, how It works why it is a good concept or Taoe
vvon 11 it is a good toncept. Consequently. they are operating v . }.,

withm a system, tul[illing their own specific fun(:ti,on, but .are.

not rvaliy awar(_ ot Lh(_ relationship of the different components )

- (5

Progriam, : . B .o /
) . R N JAE . ‘ e . : e
- This Lype _ol situation cannot be ignored becaus‘e if a IR

K . . : ! Lo
bEmenLLd progrnm is tn ln, -su(.cessful and effective, there must be S,
. All segments. L B

. . .
.

u hip,h dcs,ree of co-ordifmtion and cohesiveness.

) nec_d .1dequdte Jnlormatmn of a g,eneral nnd specific nature ‘to insure .

)

’ urhntatjon to g,uidnnte in g,em:ral.

a- unidirection‘rl d])pl()dl.h to the operationalization of the concept. L

~

‘. 1 .
. W

‘Student Persomnel _ Lt e . .o
. . . . ' . . ! o R Lt '

et “The (:ri_mp Guidunce component oE‘the_)}_\cad_emy prograni'.presents <.

1

4 . . M LY - . Lo . Y
v, . . " . o ) . « )
N -
“

'u'prob.lum to thc Academy staff. . .The rnéij‘orit‘);\of the Academy stildents T

do nnL scem to underst nnd why group guidante is ‘part of the program S ' L
. f\ < o ..

and thc) therefore see no pmpose in attending' group guidance sessions.,- .

. .
+y - ©

~This prnblcm seems to be caused by the lack of. student

. . . [

Anothe,r ‘factor is that t-he -

. . . . .
oy

mntcrlnls banp used ln ;,roup guidnnce sessions are not strongly o _ .' v
7 R ) ’ . - 0 . - i
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; ) - . oo ; . ST o '
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llnl\ed w1Lh Lhe studcnt

..

.

~ aseevnl Lo M

"

'(-‘luster -cxperleni:es .

,s_rudencs for -«cluster explorat‘ion and group 'gui_.dance‘

78

- T v

This. is diffichlc

tu dmm,c sluce the Lnurlselor co- ordinators -do not have: the same

This makes .

it véry difflcult i"or the céungse_lnr'—zco—ordinat,oi's,, tc act as’dis-

!

They cannot draw upon recent student cluster

o ~cussion leadérs. -
. v . v - - Lov o, »
N ~ 1 4 expericnces ta il-lustru'te di[fcrent" concepts be'cag_se they are.noc
) Lo . . e . v .’ .

- . Lo
¥ : . . .

.
’ ‘
. .

morc rc]ovanc and enjoyablt.. .

»
.

3

.

g,urduncc and clueter‘ courses, " they .could co-ord'inate the two '

aware ol the expérsiences the students have reécently encoqnceredi

S+ If the cnunsclor-co*ordipa.tors' had the same'_,sti:dents' -for grohp ‘

.
.s

\Dm'pom_ntb wl\ile at rhc same time making the Group Guidance component

' T L

3 -~ A]]QLhCL pro’blem concerning the studem:s is that some .

W . 3 s ‘. v : ’ LA

ST ' employl.lb fail to exert proper control over srudents visiting Lheir
sitcs. bome employers scem unable to cope with any behavioural

R problc.ms that aplse.

Iy

they are conditioned to Morking with presumably responsible adults in .

ro he too muech eq eomc 111

v, ‘ "
s

. a firmly routinized situation.

e . and shauld be given quic_k att;cntion.

! control at tlu. ump]uye’r bite.-

[

prepared
t

)

employers -

posjtlou Lhut thc toun'sulor co-rordinators ehould not: st:ay at the <

"

This” is understandable when, you coneideg that

The. change from this to working with

- ". “ : - «.high school btudcnts who often/openly challenge their aut:hori.ty eeems

-

Th‘is is un fortunbte

programs seem’ to be Ta]ling epart becausc of inadequate supervisory

Research For Better Schools takes the

.. “

Some challenging, well*-blan.ned "

.

R
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'l‘ht.u.forc, the employers are belug

.

tun n_d inLo dLchthg the I't_SpOnSibil.it}' for student disgipline.

. : Adequatc Luntrol and supervision‘ of students du{'ing

Ve

employer—site vl'sl_r.s has tp be acc_:epf.ed'as a r'ea_l‘ izqd iixxporcant '

.

prerequisite -for successful employer prog\'réms.

but it must be recdgnlzed -for the'rnecessary purpose’ 1t' Serves.

The co—opelating employers need to be familiarized with t:he \,«

e

i

Te

>

This does not.

v .
-

diEf >rent strate.gieb and techniques used 1n the Supervision of
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‘generally ';ind to‘ the. Newfoundland situation 'specifically. .

i *  I.- APPLICATION TO SECONDARY 'EDUCATION .

-career education to slc.ondary ‘education, the im:ern compiled

. * .. CHARTER LV, -

‘
-

'KHPLICATION OF THE 'INTERNSHIP

- .-
f f ' .

- " The purposes of this chapter"ére't—o ‘attempt to apply the
concept of é;hpioyer*based career ed_ucatio’n to secondary educations

.
.

v N ! A . . ) .

L T . ' .
v ¥

.
-
n
O

e

a comprehensive review of the 1literature written on carger -

education. . This review of the literaturd appears as chapter’ - ;e

e S

‘two of this repbr't". Th:is detailed }eading pr.ovided the intﬁern

wit\ nfarny insighth Into, the short history of career education.

' costs 'ha‘ve undergone a dramatic.increase without, anir,emﬁ:’.‘i'ical
N 4

r .

1

and led torthe formulation of a number of questions which were .

Ny
¢

incor_ilgfated' into an oz_-ganiz’ed ,proposhl'for the intexyship.

.
! ‘ - <

e . U : .

'Neé;'l for Career Education .

‘ Much has been written recently on the need for career «
. v . \

eddcation prograns operating’ within s,econdary‘education;. _ One

. D B . ] - -
of the principal concerns dominating this writing is the in-

geoo
g

creasing need for uécounE'éijility within our schools. Educationa}

I
Dt . . . B v

L

'

: reflnement of the product. It 15 généfally '.felt ‘that by 'assoc-

,

iatlng tht. resourceb allocated to secondary education With each

. - J‘
N A
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. Inan -n:tvmpt ‘to apply the concept of employer—based o ' / .
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- whu_-h to evaluate Lhe ultecLiveness of secandary education.
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. . v
survival, lﬁaintenanc'e, ur .
soclety, with some yardscick w1th
.} )

Many

! oduuwrb now [Le] Lthat career’ eduoatlon mnkes this association-
. pusbiblc : R L ‘ R
L . ' " The near— djsas'L.rous drop uut problem presentJ:y being .
B ¢ , .
expe erienced by our scwnddrx schools ha:: been advanced as another.
':, ind ;cfxtiun :)f th nec d £oY” cureer egucation progpams' The financial
. . .- ¥ s Ve
. e drabn; nufr, . r,u.mo.ntton lthe. 'was_t: .of human pocential asaociated with
. T ! . e e .

o -_ pro;,rams wou‘ld Lntruduc.e the poten,tial dropout:s to the many varied
’ .vocations available to.th‘em. These- activities lead- te & more fnean—
Ln5£u1‘underbt‘\nd1ng of the u_lationships among careex;s, e ucatio "a .
- . requirements, life sLyles, gocietal needa, and p.ersonal.gr tifica,t&ona
K ‘ . . . A v, . K ' ) - < . -
Th s increuscd uw‘hron'e‘:-;s helps. the potential dropout to set| more.-
o meaningful and wu.rt:ln'\vl\l]g goals . S L B :
* ' ’ ’ ' [ ' . . - . ’_ e i ' .
L Awareness- ol another of ten-stated need for career education
. ’ . Lo “e T . -, B . . '
T %n’ our:schools developed from'a comparative é;&udy of ‘universicy -
. ) R » / i cee . o Joo-on.
nr'oll'mér{c',[,'lgur-.:s and m‘wmployment figure’s ‘among COllege raduatés. .
: , "".' lt wvas, d.i.scuvmed that both flgures were increasing Simult neously. '
Lo ,- ] . . .
[ - "
“ . Nhen this .[lndln&, wilh L('llp]t.d wich t'.he prediction that 1e than -
\ N - v
I ' .
' o twently,; ;')erceul, ot tho- ;nhs {n this decade will require a c( llege !
R N . v.. - * ' : v ' - . ’ ‘- ) +
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,~facing secomlury educution L’Gaay..

»

b g..xrly drup—out hae. Lo [JL considered as: one of. the foremost crifes-

Emp,loyerrba&ed career education
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‘ wh ich wnuld met_t the 'multil’drious needs qnd 3.nterests of all the

e

degree, it'was concluded that there 15 an apparent, 'widespreéad -

- .

Lack d[ positive b'ccupatioﬁél.direction‘b_eing displayed by students

1 -

‘o in tod..xy s sclmoib. 1t scems that ‘stuiicrits'(xre forging ahead

'withuut adequate information, preparation, and counselling needed

. [
) .

Lo mike prudent decisions about their"future direction .in'life.
Courses within the.c'are.er ‘education brogram would 1include -g\_:idance

T A

and tounsélling, discusgion of current studies of eocie'ty's need,s"'

82 '

. and requimnom:s, pcrsonal evaluations, ‘and on-the-Job real—life

) 5 » .

i

exerienu.a upon which to base the discuss:[on And evaluation

v H T LA
i .' - : N
!

compOnents.- e . .

Strengthe of me_lover-*Baaed Career Education

[l

. Through the theoretical perspective gained from booka and

(other readings' the intern concluded that employer—based career ’

’
. . ’ .

education dm_b have a place in aecondary education. Care'er.

N .

'eduultiun provides 4 means by whlc.. one of the usually stated aims

. . [ i

of cducat_ion, vocutional preparation, may be realized. . Employer—

based career. educntion, in some instances, rnay/be used to replace

. . }
. . L

".ox vompl’cment othel lotms of car.eer education. . < Y

I‘he fin.mc dl burden associated with emp].oyer-b&sed career, :

LdllLdl’lOll ls :.Lguihc.mL]y less than that associated wit'h school—,

nscd career educatlon. . I‘he schuol-—based model requires huge

. ot v

1nitia1 expenditunw to u,quip the schuol with the wide \{ariety of

1

. b . -
..mdtLI’iﬂlb and uquipmunL rcqulrcd to present a diversified program

. ' [ B

. " f ' -

.
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_students, On tive other hand, an employer-based program takes’

‘alone makes career education practical for more school boards

"ficial sets which would, at-be’st, only app,r.oxir'n’ate the actual

glituations and circumstances associated with the. careers under - '

and umployér-.based.cufe_er education is the comparison of "Btage"

.or "set" shovting and "on location" shooting during ‘the making of a

mh'ec_ked and monitored, and no provision is made for the ou’t:-of-the-_-'

advantage of an existing reservoir of equipment and supplies.

avai lable within thé uﬁg;)loyer communlty.' - This cunsideraﬁion

. . * = R ) 1 . 1
and therelore avallable to more students.
Aside from the financlal factbr-me'ntioned above, there .:@s .

) . %

also a mobluu of attuining, reality in the schoul-baaed aituacion.
‘The school- b.lsed pxogmms would necessarily revolve around drci—"

'R

Invesuigation. 'l‘hc students and st'aff interact wit':hin.'a structured . '

- ¢ K

] [rdmework wi th arranged 1nc1dents and sec topics for discussion.

An.x]o;,ous to 4 comparlson between this type ‘of career education

[~ L.
1"

movie.- The sclivol-based program would be the "stage" or "set"
s\moLiug'Qhere evérything 4is In its ‘proper 'place-,' evei_'y .acti‘_on L ds,

\ .
. . .

ordinary or the unexpected. ‘The 'on location” shooting would be. _—
ary \C, g W

" the cmployer-site activity of stud_énts within the employer-based

T oprogram. Durﬁug this activity the,atudenﬁs experience the real

“a

thing. . They see what happens when usn ordinary day becomés not-so- .
"ot ) .. . - . ' .. . . . . L
ordinary because something unexpected happens. = They experience
. - . .t ' ) . 1

1o ° A
.
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‘segmented nature of ‘the total Academy.program Seems to be the: ’

"Problem Arcas ’ s

"llowever this experichce revealed several problem areas that are

.ln 'relutin;; ti)e'di ffefent components of the total p'rogram do not &

. . \
! . - [l ', 5%
RV LR ey . § AT g - Mu-pw e § e (e 2 i 3 T B
s ARSI MERCA S S T " PTG “im’ “:‘?‘?VL“' v-m\.'t Lun\ EAL _1 PR nﬁ.z?\s.ur.‘&u,‘.nnhd.:tu‘ 5 R
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MO

‘the negative asowell as the puosit ive elements. associated with . T
" , ' . I3
the caredrs they ave lnterested in. To follow up on the

A

oy

analogy, they see the film before it is edfté_d‘.

' - ‘ !

“the Intern 'y experience with The Academy- For Career

'lﬁducatiun conf [‘rmpd and serengthened his. conclusion that.em‘p'loye‘r-' ’ (

bised carcer education does have a- place 'in decondary educiation.

not 'w_el'l uc'.)irercd in the 'literature' on c:.ireer educntion‘

These problem areas, which are dealt with extensively in
Chapter III occur'ln many facgts.of ;he Academy -p}'ogrum. The

¢

m.'i'gi'n-of most bf the 6rob1ems'. The int:(;racti_vé functions involyed

.

.geem to be- npenntlm, efLu_lumly. The co-operation, co-ordination,

.md cmmnunlrmlun lum.t;ions gecm t:o break down 1in 'diffei‘ent, parts

-
N P2

L3

of‘.t.:hé.progrum. ‘ . - St ;
T " The total Acadcmy prué,ram does not facili.tute a co-
operatlve effort lnvoiving clements. from the to(t:al ’school
;~nv11‘unmu'n.t. ‘ The A(.udr_my upurates as a se;m,rai:e untity frum Lo

. .
0 P . . -

\

tlw rog,ulur schuol byst.cm. _'l'he carcer'educa,tyion program has mnot

been lntugrntcd 11150 t:h(,: cc}uraés of every child in the school. Not

even all thu courstes of the students enrolled in the Academy\are -

st Y
'

ul'Tu(;,LmI by_ the c.lr_uo.r uducal..ion progrum. 'I‘his 1ack of integration
') A3 ‘ . . M | -

‘ ‘ RS Co.
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By
-

S restr lets the lupact ol the. carcere educa L'"lon program in \rlmL ‘ L
1 4 o ' o \

only some ot the stodents’ courses - are related td the, prugrum. SR T

*

K The intern Ceels that Af career education 1*.* to  be succcssl‘ul - R e

ft mugt permegte the‘whoie educathhhl experience of all the - ) T Lot s

stiudents,  All.subject arcas nced to benéflt from the positive - . . -
- ‘ * o . . o : ‘ ! . . t ' . ) . e
refnt orcement’ provided. through showing the 'uBef,ulness and T
f e P X . . ' ' 'F"' . . . .._’\ ' B
relevance ot uuhjuctu sL(ndie(l lh u’chbol. l‘his rcqulrc_u a (_0" ..
. . B ! \ ’

upcr.ntivc (_tluu lnvolvlng, all Subjcct art_us dnd all schgol

v . . | . . . . ~'\ ' N -4
* . N .. o . : " . . X P . - . -

puraonnul.,' S L C Wil e S T,
] \ . . o L E N i : EC ) . . N 23 _\ . ‘

. The ™ cocord lnzn,'lo.n‘ éf l.hu~diffet"entj cdfuponunta of the
oo toml (nru_r ul mtlou prubrum 18 crucial i[ thL reaults ure to - l !
B N . ! N ‘ v '.
# o be si ;,niﬁlmmt. The dllferc_nt Lomponents of th(_ program operate Lo T

. :
' ! “ . i

t s - . . . h

. twpurauly but they muut inlcrac‘t wlth the uctivitles of one oy o

o ‘ supp]c—.-mcntim, thv*d(‘tlvltics of thé_ utherﬂ. Thi& providcs a o - s - i
r ,,».~ N Oy

cont Laglty and a0 wholeness whh.h‘mal;es the total pmgram more - T

- A : . than - b ¢ suln ol [t's lndivlduml parts,. The interp witnessed the

difflcultles whtcf_r arlge when ‘there is insufficient_co.—o:d'ination L
.l . , \ g . 1 ) - '. ..‘ . N '. .

S  betwgen dif feramt areas of -an employer-based career education.

v 2.

.

ﬁn-ugi‘um. A‘mnjur clltrimjlty with co-ordi:n,nt.iqn_ar.os'g ‘bc.:t:ween.‘
. o .. Lm R“uuu:yrch_ For Bet L’(,[ Sc"huolu sta'ff,"‘:th‘e devel&pers_, : éndn‘t':h(.sn L : o ‘:
’ ,\‘c:'ulumy' r-'m: (:a.m.-cr- liducz;tlo;1 Atutg_'f, éhe _lmplemen__t-ers»:‘ The .. T .
‘ , ‘ ' liinplumuntel‘s_ féul_ that tl:oy have. noreal ih;)ut_.intb the ”ovénrll ' | .Z.‘ . .;.'»

. | . ‘e © a .
operation of the' program, - The counue]_'dr-co-ordinMre' . __‘
. - N - .. ! “ . ¥ ) -t - -
- i . . . . . K B “ .! L e . A '.
o . dissat st led with the Career Guldance component qnd.t*he..l.\cudé_mic - "
R B . R N N ‘ ) [ ‘ t. ‘. ' ] . ‘. . .

» R . - R . 3 . . i . 2
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'eomponent and the Academic R‘asplfree Center. This 'res'ulted,' in a
—~ l ' ’ c ’ . - I ! . : N *
. situa’tion where the students' work. in the Acadel‘nic Resource Center - -

was not aseociated with the employer 51te experience of these same

- sLudents 4dn the, Career Development component. Therefore, one of. .
“' - . .
o .  the greatest advantages of career education, namely, its application 4

as a-great motivatirig force encouraging s'tudents by showing’ the

relevance of their 'school work to real*fffe, vas not being achieved )

v
s

PR ' » These interactive functions are of the utmost significance .
' if an employer*-based career education program is to operate '

4

" effECClVGIY and efficiently within secondary education. .Mechanisms‘ ’ ‘
T, . .
to deal with ,these problem areas should"be designed and tested before"

, the I‘i‘rqgram is estab.lished. . R ) o . . o .
~ - II.“ APPLICATION TO. THE NEWFOUNDLAND SITUA'I;ION . '. ’ - .'

. l LN

‘ - -

Rat ionale B ) ‘ " .
_Presently i’n ?Jewfoimdl‘and, sec'ondary,educatio'n has rlloz;k made_ o .
. 3 . 4 ' -

any definite commitinenAt for the provision “of Eareer_-erlucation programs
“for its atudents. ' There 'are no comprehensive secondary echoolls.in ' . ’
N L]
Q . Newfoundland offering vocati:mal or prevocational coursee. The main

Q v
" ¢

drawback to the setting’up of these comprehensive schools, or even : ~
building vocational wings on existing schools, is the cost Eactor. ST
* The initial cost per: pupid. ﬁor these facilities as well as the .

e

. . & . : : ' .
projected on-going opErating expenses, -both_of which are considerably

higher than for 'the traditional aeqdemic program, have consistently-
T . 1n_cr_easéd due to the inflationary spiral and continue to impede the ’

v



. implementation of, school-based career educat’ion programs. | . oo

.

. . .. .y . -

. Economic factors would sgem to necessitate the development - oo ‘\
. - , . . o e
¢

' of some alternative to the school-based concept'for providing. . ,

I3

*awareness, preparation, orientation, and career satisfaction.’

- e

T
¢l

career education programs to Newfoundland atudents. An employer-'

. based career education program could be this. alternative. .The E

provision of this type program would do much to help Newf‘oundland

s'choolg ‘better serve the Province's youth in the areas of career g

" The students'. first involvement with p"re-employmen't'

- c . N

begins in the

vocational education in Newfoundland uSually-
. N .

Province 8 District Voca_tional Schools. Uhfortunately, the . R o

\

'vast majority of the students who enroll in th ge sc'hools have

¥

' |
not had experience with’ any form of general career information

- 2 ’ 4

programs apart from.'"careers night during high school. 'I‘heir
personal work experience is often only Sufficient to make them $ure
that they don t want to be a "bag boy at the iocal grocery store.

This combination of irrformation und experience hardly equips these

g . .
students to make a career-oriented decision which may affect the N
g rest of their lives. Therefore, these btudents are forced to, make

4 e
- “ PRI -
g

certain decisions in areas where they have not enjoyed the advantage
. . T \

. of having had proper 1nformation and/or experience:. These etudents

require. and are entitled to, career eaucation programs aimed at

L
[
. M . R .
. ‘ . » . . LY
. 4 L
. . . . .
. . ‘
»
.



-"their own future..

* ational courses for their-students.

.intr,oducing ‘them .to the \‘mrl'd of vork “and relating_'theif own'

. . ‘ v

\

personal. attributes, desi.res, wants, an& talents, t6 that' world .

s

.
.

of work in the hope of find’lng their, .optimum niche thereln.

XS

has brought to light other

Educational reséarch 1n Newfoundland

. )

»

. problems encountered by students \Shen phoosing a career. : These

T
range from a lack of motivation and encouragement to an inad-

',eguate~unde’rstanding of .,societ){ s needs and how they relate tg

... a
- . . .
» e

@ ' ; The reallzation of the situation described above has

led to e.xperimentation uslng nearby District Vocational Schools

N

.

-This arrapgement: requires

’

" that a high schéol and a District Vocational Schp.ol. be close

enough together to permit eaSy transportation. " Unfortunately,

v

Newfoundland has many hlgh schools that cannot take advantage of

ot

this arrangement because of- distance. - This arrangement -is also

. not possible in St. John's‘, Corner Brook, and Grand Falls where

the College of Trades and 'l‘ec}{n'ol'ogy and District Vocational’

Schdols; respectively, are too gverqowdéd by regular ‘students

«

-,;to be m_a-d'e available to the high schools. An egnpiloyer-l')ased “

. ) . ‘ v . . . : :

. ommitreec on 1973 Enrollnent, Memorial University of
Newfoundland, Career Decisions of Newfoundland Youth, St. John's,
Volume three } . .

‘to prOvide schools with faciltties and staff to conduct some voe—.

.

Pa———
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- . ‘9 . . N " " . . . -
' cnreerguduuut ion program :could very well complement, und ‘In some. .t
- ®
E
. S g o

umtam.es pt_rhupt\\bt\.omt an alternative to, what ig currcntly being, .

A . "

et o .Jttempted in prevutatwnal t2ducation at the seconddry level through

the uso‘of thc l)istrict Vocution‘a‘l school. o ' R
L . R * 1.,

v -

L . The emallh:r-,size'okﬁ New[oundland schools ..‘wdqld leseen some’ 2 .

[ . .

. ) . . L : -
- of the restrictions involved with establishing an employer-based , « .
: "career education program.in a much 1arger' school such'as Olney. - =~
’ e . 9 , P

Many pcnplc_ ussotiated with The Academy For Career Education'

- T : expressed- the- ‘opinion that an employer—based career education ) .

— o ’ \ .
program would function much better in a smaller setting. - The ° .

adminibtrative prohlems 1nvolving discipline, scheduling, and co- .

~ N -

. c ordination are uf much greater magnitude in a school of six thousand P

o qtudents then 'they would be in the average Newf ndland school. ‘I_‘he

] : . .3

smaller size §i the Newfoundland schoois would make it possible for *' '

.

the progt‘nm to have sdwol—widc influence. Thls wbuld increase the

'
tw

_ . overall effect of 'the ‘progra'n'\. “This cdntention that the programf

v . i ‘ ]

CL would operate mote efficu_ntly in a smaller settimg is supported by
.th«. fact that eeveral of the- prospective sites chosen for replication

' .

o[/hu PhLladelphm version are smdller ‘cities approximately the size’

T - S N ’ . .- . : :
R . cof St. Jobm's., v T : . ' '
‘ The complz.xit:y and dlvv.rsity of:' -the :war’id of work today
o : ) S 1. »

3
s 1equ] res that" peoplt who enter into it be’ prepared for the rigors
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to come. LLVLFHJ] of a preylnuq bommitment to a certain course .

R [
. .

. of actiun ls nut always possible withouL great, lo:s - whether

’ - ..
.

. pbrsonal or financial or.both. Thercfore, onc of the primary

rusponsibilitlee'of"SQCQndary education today must be to prepare

> N -

“i\\ . its sfudents'for sucécésful-initiahion-into and continuacion within
: . C R Lhe world ‘of wnrk ‘ Employer—based career ‘education .1s one means
o Lhrough which this preparation can ‘be achieved ‘The sucqessful :
) ‘e . v N - :

implementation of this-tﬁbe of-program would eliminate many problems’

. - . .

. .
) . . . N3
FREIN f .

of that system.

‘ ’ © . <Limitacions R

<. o T A j - . ) .
2' - L ' An employer-based career education program necessitates
‘ AY . ' ’ .. . . “ .
. ~ M . . N

;aclivd on—éding involvement on the part of the employers situeced.

!

~within. Lhe communiLy where the program is to‘be instituted 'There-

fore, the areas where such a progrdm could be established are those

whifh huve a sufficiently large and diversified employer base andt

” - Q%'su&ficlqnt nmbloyef”interest. " 'Thé only limiting factor then becomes
o the pcedé 5ﬁd'incerests of ‘the participating students.
ct . e e ' e

- <y

v+ Thes Newtuundland situation is preSently such that satisfying

size and diversity presents iteelf as’a iimiting factpr“in the tural

4 . ‘ .
S . . . 'S

dreas’ of the Province. Therefore, a comprehensive employer-based

. . -
R N

: C . . LA -
“. B e L . N

., . . e T e

career education prbﬁram similar to.the one,; offered atthe Academy. .. -

% . L presently being encountered, by the - educational eystem'and'ﬁhe students

the indtial roquirement nf hav1ng an employer community of sufficient_

’
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« "For Curqcr Ldu(dlibn\Luu]d Only bc applied Lo SLhoqlf‘in the

.c

lnrgtr ‘urban vcntors in Newfoundlandr - St.John's, Gander Grard

" B . o ! -

bdlls, ththﬂVillU Corner Btook and Labredor City seem to be
1]

the only Newfoﬂndtand centers capable of supporting such a probram.
[ LA

Ik\ch one of these centers wodld need to be the object of exteneive-

rusedrch to dercrmine 1f it is indeed capable of supporting such a -

Y L3

prugram and how extensive.the program,could be. Even within these

listed areus, the total program oEfered would differ according to

L e

.LhL number and Lype of employer sites available and the needs and

“communitieS'or the‘Proyince.~ ‘ . , o .

“ ' R ’

-'intertsts of the students in each area. ‘Perhaps a less elaborate

’ : . \

employer—based ‘career. education program could be implemented in other,

. [ A

v . .
"

Modification of the Philadelphia Version of the Employer—BaSed_
CAreer Education Model - . | i , . . : .

"N

The basic orgenizabional structure beingtutilized by the, :'l

A

Academy For Career EducatiOn should be easily and directly applicable

to the specificd Newfoundland centers. The same three instructional

S

‘“components ,Actdemlc Resource Center Career Guidance, and Career'

"Development, cnuld be contained within the total program.ﬂ ‘

S

1he‘intern.ﬁeels that the Academic Resource Center could .
. . . . e

N

take on differcut-implications‘from those-itlassumes ét the Academyl

The, Aundcﬁic Resourte Center is necessary at Olney High' Schoel - for

two - very dcflnite rLdHOHS. ‘the’ averdge basic skill 1evel of’ students

v

"at Olnev is such that rhey rcquire intense, individualized activity

in English nnd mdthtmatirs Lf they are to be able to function in the :

<

_:;‘.. R . P - ““‘ _"

any
-
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Lo 3 world.of work~ n-ls'o, the work covered in Lhe-Academic- Res0urce‘

.

e ) Lo Lentu pruv;dve the unly op‘portunity the "implementers hau‘e'to o

‘- e ]

' . : relate the a(.ade.mlc area, of the uverall program to the Lluster -

a . .
4 Fd

RN ) .expericnces of the stud'ents in t:he Career Devel}'opmeﬂt'compcment.
. ‘ A ' I3 ., - ~

\

N .o ) On:_ud.ue other h.;nd, the’ size‘ of Ehe SChOOv..II.S" An Newfoundland s ui‘lian

centers would lend itsel
. ' N L3

[

, L . foree for all or’ mobt\eubject a
. . K
Reeource (‘enter wh11e rcLaining r

« -

. of students performance in the are‘as‘

h

.

. Lo r_he more iJeal situati.on.,

as .

" could dxversi[y t:he currieulum t:o cover

That' is, .

e

J—

PR

licatho,n of academic\work could. permedte

Therefore, r.he aAcadeinic
! cademac,

- .o

-t

"‘sibiliCy' for the h:p?greding
English and mathematics,

' ecial ‘areas dealing " C

B } o ,' Cowi th difl-erént carecr fie]ds.‘ . Fbr examp e4 students\involved

v

w:rh b\lblﬂESb-Dtlented Larbers could//rsue -studies in Business

. 4

L EngJ ish’ while other student;s uwolved with careers of . a scientific L'

P S nwLurL could be offered a couree dealing with scien-:ific t:erminology

These Lnrichn@nt courses’ could be ag diversified as the c],usters

>

-

L ‘ ul fered i'n the Career Development component. - \ )

P WO

S

4 ° . . . N
PR Y »

. T
|

e

The size of tln_ Newfoundland schools should lessen scheduling o

IEbCl‘lCtIOnS in Lontrast ‘to. tho' e experienced at the Academy. There-

¢ l

- . T fore, Lhe Can_er Gu;daﬂce and Career Development components of the

o progmm (_ould be mtegmted more effeetively

' . ' . N

J

Co . t:he, tuuecabling rest_ri’ct_ions. would ‘mallcle it\pos'sible ‘fqr the

\ L. . e ™ U T

P4

5 . ’ D Y

vet

. < . .
fo oVl T nalitmg pndee g Ay o X Pa ke R e A

The alleviat ion of

ey
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! ' ° .
counsclor-co=urdinglers Lo have the sanie students for group . .

L : . ’ ) LT
pojdance. and cluster cgploration cousses. | This ‘improved co~

v

‘ordination between  the CareersGuidance component and the Career '

bevelopment component would do a great deal to increase the

~

Ioqujl positive eftecks of, the program. o oo
. s . . / , .

The “curriculum for the Group Cuidance component would

. . L .
Chave .to be develpped so that it would reflect -the needs and

: ) . S
deficiencies ot the local students. The’ curricular units might

]
v

purailel those of the Achdemy program but actual conter'x_t should
be adapted Lo the Nuwloundland environment.. - - -
The. Carcer ‘Development component . should be reasonably

upplicable to Lhese NewfoundTand cenmters. The' cluster courses,

of the local stulents und to, reflect the availability of co-operative

T - .,

and upp‘rdpr}utg employers.  An examination of the twenty-three

cluster ¢,()urses:"()‘ffered by the Acad@my,serveé to'illustrate how

a N .

however, would have to be designed_toﬁneet ché needs and“interests

P T e

e

comprehensive the program cobld be. A list of the cldsiel; courses -

offered by the Academy appears és Appen(iix VIIL. :fhe lran'ge. of ¢

courses to be ofi'cred wogldv be 'limi:ted oﬁly by the ig.x}:erest shown,

. . - ' . N
‘by.t':he L\ducaéiunal system and the employer éomnunit;. Students v;ho' .
dut ﬂé'c chuosq.'t:(‘) cnroll in 'tl'm\'.tntai prc;g‘ram cou}[d be given cu’rriculp‘;n
npl;ivon.'f;.t_n (;Uo:w th_ém to be:anit\ (f“rg‘m ins.trqct.j.on'in functdional lif;‘-;" )

e P

*skills ardas. Also, the méthod of instruction for their academic = °
subjects would reflect the career applications of the subjfect areas

.
-
.

ccovered., - J N . ’ ' ¢
' R . v * i
. v T
° N - * ‘
- ’ B
‘. K °
.
v A ;
. ,
.l . ~ L2 R
g



R DU TR TP Dt eeret, Ty geee P e R AV L S 1 R
AT L 4 b AL TN S L R L R AR R P - 2 AL UGN NEE 4 Sasl i di e} ‘} ."“"_ o

4 - . i

" The. Academy For Career Education is cla,ssifled as -

i

successful because its btudents advance more raPidly academically :'

thdn they would In a traditional program and the program has /
1 -

rgsulted ln a'large éducatioma* school district,first accgpting

change within dté_structure and then accepting re'sponsibility ‘for

making that change ‘:m 6;17gpin‘g: p.rcigram.- Seyéral administrative

.

”peirsonnel associated with the Academy éxpreqsed the opinioﬁ that

"

I{ the Academy program-can su::ceed at Olney it could be: successful

TN ( .

' anywhere. The intern does not necessarily agree with that

[

statement, but he does feel tl]\at the specified Newfoundland centers

t

are suitable for the establishment of employer-based career education

» f ‘

programs. The intern expres?es the hope that this educntional

|
innovation will ‘be impleniented in t:hese centers and that it will
| ~
I . .
be formally testgd and eValualted. T .

ie

i

B oghe

—aar -
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.. This sectfon of the chapter presents a brisf overview'
A ' |
of the 1nt:crnshlp. ,

_— Curecr edumtion has been the subject of much research
- f

and wrlcmg 1n recent years. . It has received financial ‘aid . from .

‘\n .

>~‘& ,
federal agenclies in t:he Unit:ed States who 'hope thatt :L w111 pi'ove )

Lo bo an Jmprcsswe innovation in t:-he area of’ pre-vocational studles )

L]
P

dt the ::.o_condary bChOOl level. Field tests and demonst:ration sites

l

h.wo been cstabllqhed to test: t:he several - modéls which have been'

i

developed.' 1t is hoped that information and expert:ise, gain ed from -
LhesL pilot pr o_)ectq wxll lead to t:he development of operational

models whl(h will be uscd to establish other programs across the
v ] ..‘ . ‘
cn\mt ry .- : o ; ~ B

The {ntcrn wondered if some aspects' of career education

could be applied to education in Newfoundland.  The literature

availaﬁblc showed the educ‘acionalis'ts". in Newfoundland have beenh ,

IS
ro. a

expressing somu interest in career educaticg/since 1959. 'I'h_e‘j_nt:ern.

found this interest still present today a€” he. réceived encouragement

P .
. ] »

3

‘from different people ‘involved with vocational educat;.cn in the
'province. . 'l‘l:i's anaresvwaé further evidenced'when t:he Department

of Educ at.ion provided some financial Support for the intern to

truvcl to Philadclphia to examlne the’ employer—based career

. ) .
: educa_Lion pProgram being offered by The Academ‘y‘For Gareer Education.

y
>

-



1o 1971, th’e United St*abes‘()ffig:e of Education asked
. - . * ' :- O , o Lo ;
. ‘Research _For Better Schools to’ establi._gh an operational v_ar_fation

¢

of L'-heierirplo}er-—based career education model. Reseaf‘ch",For' P

L ,Better Schools -aét up, to assess the contribuci'on persom‘nel and

Eucillties out.':ide the school could muke in, the developtﬁent and
"y .
operdtion. of programs for students.' They wanted t:o develop a4

a, -

variation of t:he «.mployei-—based model for career education that -

would refIc_cL Lh(_ implications of the - career educat:ion concept for

NE

a mord ba]am.ed and flex:rble ctirr:lculum. - ST

9 ‘.

g " The result of Reseerch For BetCer Schiools' effort:s ig.-

v

‘

High Scliool, in Philadelphia.‘ The Academy was designed to provide .

an initlal program for high school studenta lackin.g any previoue

\

.formdl c_areer educution. l(he, Acad_emy gra_duated its first students'

_in the spring 'of 1974. . o 1 ' 1 —

‘Th\e t'ot‘él Academy program is .organ;Lzed'alround_ 'ﬁhree ;

-instructiondl components: Career Development), ’Career‘ Guidance, '

y ' % N v

and th'e Academic Resource C‘enter. Academ‘y st:udents enroll in

these three areas as well as J,n c0urses they select ‘from their

regular. hlgh.schun.l currlculum. " The variety gf the curriculum :

2 .
f B v

v

i+ resources’ offered provides the: students with a comprehensive -~ .

. . -~ "
v B -
.t . I

" Zprog:ram ‘regpunsive to ‘thelir personal academic,ﬂ and vocational

foa

' Adeve]opmen.t'. The broad scape of the tot:al program pormits atudents :

)

to participate according to their indvividual ‘interests. .

'lhe_ Academy For Carr.cr Education whmch is presently 1ocated at Olney

."i‘
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o Co "+ The Carcer De'velobnuont‘componént‘_inv‘ol(r_es'group';and S
- - . . oo Lol : o ) T, T '
. ~ . ¢ Individual learnin-g activitles. 'Outside the scliool. Theae

s et .
. - i © ¢ »

o d(.th'ltics drc uftered by community p&rticipants with Acndemy

o B

’ snpcrvi-.-;iun. Two pro;,rams are contained within thiﬁ component.
. 'Eiplorz\tlun and _bpecizl_lizat_ion. _'.'I_.‘he Explqration program.consist:'s .
R ‘0f 2 serles of mini-courses cov;éfi'ng'diff'erént groubs " or clusters, |

o oi"c.n{-cers. This pro;,ram is designed\ to provide students thh

S : e : < . J
" gencml cxpurient_ee almed ‘at making them aware of the cereev T

opportuﬁitieb av.:ilable to them, and enabling them to identify

o

.-‘cureers- which'mlght‘bu,of i'nterest_ to the_m.‘ “The Speci’alization
. - “. e " . . ' PR ' . . T . .
R program givesf students an. opportunity to fufther -exp'lote‘ the

e ' . speci.fit t_areer flél(lb they ;déntified in their Exploration pnogram.

. ' 'Phe btudents are now given the opportunity to test out their i ..

tnterests in a particular,area ‘and to” aCQUire the preliminary
. ' .o e Lo -
knowledge, SklllS, and expt_rience necessary to realize their goals.

v Lo
- »

- The bpu..lalizauon program involves 1ntense one to-one relationships

1
.o .

P betwu_n students and communlty par‘ticipants. ‘ The Caxeer Development

' : ..‘.‘ .

component al lows s_tudents, enrolled in Specinl:_tzation to continue in

the Exploration program S0 that they might discover édditional career -
dreaLs which might e of interest to them. o

»

‘f * The Can.er Guidance component consists of group and .
e ; ’
o
Lndividual leaming activities offered within the échool. This_ ‘
' . ¢
N N ‘]. -
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& - e \umpum.nt LOCUEOb on roup buica ce which is a conl::lrguing o ‘n. T :
’ : N - - . . , ' . f " . ' e
A . . * . g e . C
. courso program requlred of all stu-dc.nl.s. Students are hellped R I
£, e T td 'make thew t:r.ms u;ion ‘to t'ne Ac@demy 1tse1f and to deal With A
Lt B B . . . K P P
e -.4;'. ) , .; oo . D . - U - ‘. -, .‘_'
e Lhe ppoblems inherent in muvlng from Lh‘e classroomcfo che community. ‘ o -
v NN . E 9 - ,' s ' ' :'l M :
ST Sr.ud(.nl:s are provlded with A forum Eor s*g\aring ideaa, tylng together .« o
H ’ 1 . e 3 ‘ A - ‘ “
e v Y thei.r lndivxdual expex:ienees and reg.abing thém t:o their future . _ )
i TN plans. 'l‘he» baslc objective is to provide the studentos wich the R o
._;;- l oL . ' ) d . . ’_~. .. sy . T e,
N T bklllb neccbbary to. become self-gui}ding. LT T - el
', s . .. . . 3 . . . :‘ : ~ . ":_
S '1'he Academlc Resource Center ,18 a% 1ndividdalized instrutt-
g S . ional system focusing on the areas of Engliah and pathematics. The C T
e Centé‘r emphasizes mastery -of °ski,lls :ln these areae ‘s0 as® t:o alleviate .
PN - e < 4 , L. - o
e \ Loy deficlency which mi&ht hinder the student ) cdreer and peraonal ) .
o e . ."_ ) . L. . ‘ . . R . o ) . T . . . -
LA fulflllment. , e ST f ’_9- Yl LT ’
o . " . N - . S, T : NPT . i " B < " .
S RN e ”The Ac_adcmy was 1nitiaged and financed by federal funds ~ R .
4N . ) 0 . B N
h . buc is now operatlng undcr the ePonsotship of the 'Schiool’ Distrlct L y
o . v T . g ”
e et oE Philadelphia. R P o
. . -.e .~‘ ‘,\ ) . : 'lw.‘ [+ . LA ' E . *
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> *I.. CONCLUSIONS '~ =~ .|, e
. A T ‘o oo P e b ) ' '
The. cdnclusions st:ated here ariée o?xt of ,the"intern.s’ . '
] R . .. oo LI ¢ . . . . ‘s M- o - N - ’ .
N o t exper u_nces while interning at The Academy For Career Educetion 3.
. ‘ o . . R e S '
. in Phﬂudolpﬁia.- o Ce e 1o S O AT
o . . - . . i ' . O_'o ,d N . .
RN ’ ° 1. The 1m:ern cvncludes that career education could ‘and’ S .
v Y . . -
o ° : R ‘ .
B should be lnt_e?grated into second‘ary education.‘ Je U ! o T
| L P N . . \ [ , L
L ' 2, meloyer-—b,a:,ed career education provides a realist:lc . _ Lo e
R . R - ° f . ) o . . . s ] ) .4.
forum through h?hich to pﬁovide both generalized and specialized p SR
° .‘/, C L. ° M e & " ' .
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career edU(aLiou to hCLUﬂdary school studenta.

M .

.

3. Emptoyer-bdsed cafdergeducétton-h?s been'snfficientlﬁf

. . , : . . N . Lr -
tested and evaluated to justify ptuQ;nt local applﬁsation by - /
N 4 - . . ) ) . .
interested éducatlonul bodies. " . e . o o,

.

4.°Where applicahle, employer-based career education

AR ~ should bue used ‘in conjunction wit her career—ofiented

programs preééntly,in ration. In some inétances;,it might
. ‘- * i '. . ' ' ' N ,‘ ) ) £ . . ‘ " ’ .
.0 27 ’ Serve das an al/tz‘:rnatlve to ‘school-based ‘cqreer education programs. .
P P a . ! T, VS ) ' o
7

5. Students’ enrolled it regular academic¢ programg should be

- . . . ) £ B
. . - given coupses in career guidance and career ‘exploration. . All A

A such students should be glven an oppo;tuhity to pursue ,some ?}
. ' 7). e c.
Yo )

practical 'non-academic" sgyjects. L ~ .
A - .

.l ) s ) .. o .*_ . , . U X . ]
0 ’ -' . . IA ’\.u s ’ Rl ..
T - I1I. RECOMMENDATIONS | | . . X

- [ . (-3 K

. L . The- Eollowxng recommendations are respectfully submitted N

.o in the hOPL that they will Lé‘consldered for futyre investigation -

. . . : .
e and’ uction.

I C o N O

T o . T is retommended that information be obtained from other R
- TN Sy
) 51Ces whxch h%ve instituted employe1 based career\education . L

1 . . 1
L]

\ o . ;hngrams. Th-i‘:a would serve to broaden/;he per_spec.tives of khe . e
' ° ) s ) ’ Lo *
S people “involved with establishing such a program on the local level. . ..

< _ - N — .. .
2. It is recommended that a comprehensive‘survey be  undertaken . .

\ .
M 1

. . in centain Newfonndland utban centers to gather the information
. . f
; . . N 4 N ° A e
< n(tesbnry to lndicate. applicability of an employer baseﬂ.career

o . . 4 . ’

educag fon program, employer’interest, emplqyer diversity, stqdent

VI cianad

pl v )

-,
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_be established as an integral component 'of the total educational

concept of employer—based career education; and secondf;‘ the

'interest,'program diversity, and interest dispTayed by’

- L. . : i .
the local educational bodies. ' ) o

. a
.

N lt.is recommended’ that employer-based career education '

' ‘ ’ ) ..

system rather than as an 'independent program outside the.system.
It sHould :complement, rather than replace, traditional approaches

- v
.’

- to secondary education and other programs dealing'with career

f

awareness and preparation. o ; : ! e

4, It 1is recommended that, due to the innovative nature of

- -

_ the concept  and ‘its intimate relationship to lOCal situations,

a comprehensive test and evaluation component be huilt into its
structure npon loeal application, .

'"51 It is recommended that-all perSonnelninvolvéd‘with the

-introduct¥on and/or operatlon of an employer—based career // .

N >
.a

education program in Newfoundland receive some pre—aﬁpﬁice

‘4

j\training de91gned to 1ntroduce theh to, firstly, the, general

v

speclfic functions and reeponsibilities associated with different

. ) _ .

~components.ofathe program; _ = C e

o .ol . L. B . .
. . . . . R . °

::' e

LS

=
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] LEVEL | AREA | SKILLNUMBER ] ] TOTALPONTS |
L H | sA- 1 15 | 100a
’ ( . , B . : ” .' No O' \' )
NI . y ; . Poirus
COMMUNICATION SKILLS s
PRESCRIPTION INDICATOR A = . | 5~ 27
R o B . ‘ ) 6 - 60
| Name: ._ - _ Pf“' — — 5.-,50
b S R ' 4 - 40
L Underllne the root word. .Then use the word 3 - 30
- that best completes each. of the sentences below. 2 - 20
: ‘ : 1 - 10
poisdnous : . peaceful vi- o |
, ambitious , ' measurable u '
: (Qisiﬁle.: - L dxsposable ‘ . R
‘fo;cible L _ : 1’tact1ess “ o x' L L
pitiful . 1ifeless .
1. Be careful when you ple mushrooms; some could be’ L .
" “2,' At thlS tlme, scxentlsts are conv1nced A at Mars is a-
S planet. Co
. 3. There was so little rain, it was barely.. ' - ";T
4. The mountain was barely %'” : through the fog. ' -
" 5. Mr. Miller's handicaolmakes'him seem R - unti& you
i get to know.him. . L " : )
o A% N . : o ..
6. o trash is an environmental problem.
"~ 7., We will all 5trive fora * . = ‘world.
_'8. 'Michael Brent 1s the most | .__ man on the staff.
.9, Ralph Na%er is such a - - soeaker.wétwere all -
convinced. . o ‘ _
' 10. Mr. Copley's intentiorns’were good; he just made a
N - ’:‘ [— ) * v
. remark. :
. - . . o , LEVEL:| AREA | SKILL NUMBER
\\ - " R Al A ' N ,\ _' ‘H ~‘ ‘SA ..l .
A IS " _1_ R . . N

[
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AP : SE e _ H- SA. .2 N 10 | -100%
o . ' wooro - 5 - . . No. of
e B . . T : . . . . ) | Painu %
. R : e Co 9 - 90
. Draw a line between the syllables of these words. 8 - 80
. LT ' - ‘ . 4 7 - 70
. . . . ., ..4 .,j .‘ . e 6" ~ 60
lubrication 5 - §0 '
o e - - . v R .. L , . 4 - 40
' ' [ — . 3 -°30
“ o S 2 - 20
. . ) serviceable s 1 - 10
? - L.,,'w ;‘:;:;'—“ .. . . . . :" - . - 0 =~ 0
e B eemgieion T T
. 3 . \ ’ ) ' e
l‘ . N ,“k‘. . )
: . - pollutiohn . . v
‘4 .. . . . . B ' t.
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s . generator

’ b ’ o “ ot
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mechanic:’ . :
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: transmission. .
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Do " .PRESCRIPTION INDICATOR A

LEVEL

AREA
SA:
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. '3" N

. es ti ma tion

-y ’;‘ - - .
‘ o
, ", - Mark the accented syllable. . '~
N . .. . o
/P 1. " in sec ti cide
o o ‘2. bi noc u lar
! ; J; -
l. ' i
g , 3. dis'sem i nate .
g ‘- ;. . X . "
N ~ 4. hel 1 cop ter !
l'\\k}' . . -
. 5. pol li na tion v
‘6., Min ne-ap o lis
. ’ ) A , . .
7.- cos met ics . - -
‘ -~ ' “' . - \.\
- 8. pro. hib it ed ~

¢
2
\
\
1
.
&
®
,
i
.
]

\ ‘.' J . ~.’. .,

\ . \ . .
N . ~ ..
- f .
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'
.
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; : 4 “..
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"TOTAL POINTS
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LEVEL

e

AREA

SAT]

"SKILL NUMBER .

1. /"

. active: o Con . . . - ©0 ;' o . ' - .
9"" _|v Given words end:l.'ng inable, ible, ful, ous- and )
less,. select the correct word for the particular ,
context and" J.dent:.fy the root: word. . — 1
e - CONTENTS s ‘ PAGE
.9 ) . v
. o’ i
o C e . .

_ Introduction * & s 6 e o » : P o/r e ..o r- J., e 0o o "o . e e Z’- ° . 2 .
Add sufflxes to root word,. ii'se new ~words in sentences .° 3
Complete sentences with' g:.ven worcfs o s o T e e e 4 s 4

__Wnte root words from glven words i, . .. . '. e e ., 5

N ‘5 ' . . .
cOmplete crossword puzzle . e e eite e ele e et 6

v Sklll TJSt A . - » ‘e - » . .‘ . o- . '; L PR « o e, o a s o ‘,- 7- -

e ) . . ‘ i v c sl P . . ~ M
/sentence with ‘given wordss. « « s ¢« o .« o o« « o« <78 -
. .". '~. "'o o [ 4 _. . ’ - ’

. Completel crossword puzzle . ... o o ¢« & o s o .o o . e o 9

’ Skill, 'i‘es.t B . Ia o . o..\ o. o . 4.1 o :o .p ‘e & 6 B @& o ' ‘“ = o o 11
T ' “ .'? . ‘ '

FN ) »
" . SN . ‘
1 ) i
. : o 5 Cre N
) - ° LEVEL | AREA SKILL‘ NUMBER|
Name: < : : H SA ~ 1
2 : . &>
. ) ) . - -‘?b
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suffix ‘- FH Meaning 'haNew word

able ‘able’ = ,'damageable. ‘
ible » to be - .sensible

'-..' "= tO havg A * .

fuls _ _ - fulkl. of) beautiful-"- . .
ous .. - o - - dangerous '

' N ) “ . | o Co.
less . . without” C " painless - |

<Y

A ;oot word is given..

Helen is the most

1,

Form a new word by addlng one of these
suffixes .to ‘the root word; then. complete the sentence with it.
‘Watch for sPelllng changas. )

L4

l..

o

2 F It certalnly pays to lnsure

(eense)

‘ ',

(damage)

3, Beckyzwas.the nost‘
4. Keep

' . (danger)
5., Dr, Brlégs promlsed it

T

‘e
a .

the spelling.it.is wise to

Root - words endlng in e

LI

- Did. you notice the spelling chdnées’

(beanty)

would be a K

glrl in the contest.

A

1]

person I've ever met.o

“furniture.

“

tmedicinefppt of the,reach of children. 3

5,

do not follow a. regular pattern._

- .(;')ainw

‘1
»

When you are not sure oﬁ
check the dlctlonary. '

15'

Eof'

K

: .
At s o ot St K,

3]

operation.. =~

example° o 2,
Co- _ purpose - purposeful -
‘ . force - foreible . . ! ;
o "~ agree - - agreeable .
L believe, —. believable :
* . - desire = desirous‘ s :
:In most cases, for root words ending in 1, the x is changed
_to i and then the sufflx is added. For example. )
oo fancy - “fanc;ful,
'J vary . = varjouss .
: oo T pity = pitiful - ' - coe .
v ... GQuty - .dutiful : ' LN e L .

. ) ) ‘ ) . ) . ,. L . ._' _' . \ ‘
LEVEL.] AREA | SKILL NUMBER .DATE COMPLETED | TOTAL POSSIBLE ITEMS TOTALCORQECT : :
‘0. | sa 1 . 2 B '

2 7 I c .

- ? .,
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J oo - o oL e . Ce e 115 .
! . " . ' : 8 - .

i v

- Add fhe suffixes less, hble;'ibiej ful, ous to ;he’;éof‘words.}.'

.

.poison . .. comfort . - 0

S foxrce - .. . - ‘life . - L

- Con _end vt var

. . .~ . , reverse ° . R agrée - S

PN P
o Q 4 ; ! "
- Y
]

L  Use the above words to complete the senﬁences.below. . SRR

5. R : : ‘o : ' .
A . e, _ : : R : -
Ler ' . 1. Pete's jacket was . . .
} . * : . s : i j S, - 14
K ) ] .
'u\.- ) e v M . a . B e e

L7 ST 2. The biéfhs-éﬁhthe Mid-West seems folbe o .

3. .Tﬁe3members of -the club were L T 'to the_ﬂeﬁ=éhnétitdtipni
- 4. Joan-thought the néw. mattress slould be very_ S e
. . ~ "5. The speaker was _ i -in@pis‘addpess;il', e
° ! : - . - - Teo > . . ’ K .- . o ’ . . .
6. The-customer handled __. ‘ pieces of pottery before -
" deciding on;oﬂe,"..‘ ) R R R h : ‘ ”
- . . . ‘ 'I . .
'q .E' . ‘ ‘ i ’ n. . J'
7;(3The'snake’appeared to be. ‘after eating. = - ..
L . . B .. \ . . S : ° . .. - l. : ‘ R . ;
8« The'shéep ate the ~. .- - . weedsJ%Q“'
L .. [TEVEL AREA | SKILL NUMBER DATE COMPLETED . TOTAL POSSIBLE [TEMS | TOTAL CORRECT
o o fsa | Ty 16 - i
: R "‘ ' [3. 290 A AU TS LR ST, I SR ey - -

ey P b

P S p—



116

£

) Match the suffixes Wlth thelr mean:mgs by drawing lines from
one to ‘the other . . : :

- " able, ible . - . . without , - ~
L.t less . full of
oo ' ous, ful. , . ‘able to be -

- Choose the word which will best complete each’ sentence.-

o ‘divide L divisible -
) 1. 'Bill will .- his free time between his family and his
é. Is 369 ‘euveply L .'-by 32 K
A regrettable ) regret,
: 3.(‘.'When the vase broke, the cfie“ék said, "How -
; ’ 4, I, rxeally ' ; o sta'y;ing' home.from work. ..
5. It was . . . that only two people were eligible. for
. - the job. . CLL o < Coe '
V) ' c':ou'rage ' ' - courageous’
- 6. The men were very brave émcj : B when they found
e ~out they were outnumber‘ed. ' ' ! ’ .
: o 7. NIt takes L to climb such’ a high cliff;_ . ’
N . ’ ST ' ’ ‘ ) |
e , o power . . 'powerful - powerless -
" 8. The storm had rendered }:he factorj . (
" 9. sThat - machine can crush steel.’ ’
«_ﬁlo._ It t\akes electrical . - to ;izn the machines.
. . \ ' N o’ ~ L]
fury ' furious
‘114 'The boss was _ . L when the employees walked out.
. 12 He’ was so angry, you - could see the . ' on hls face.

: : 4 9
LEVEL | AREA | SKILL NUMBER | DATE COMPLETED | TOTAL POSSIBLE ITEMS . TOTA!.‘ CORRE(}
‘K sa| " 1L - 12 '

] : 4

e
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Write the ro
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-

17

ot word for each pair of words. .-‘li\lot;e the épelling :

[PRYY I

| changes. \
| Example: fla’vox;lesé ' f_lavb.fful flavof -
NN woﬁdéfqué woﬂde:ful |
2. ' mirthful - mirt‘hl.e§;s oL
3. com;.).réss‘iona compressib'le. »
4. tactful ¢ tactiesg ' ' | ,
*, 5. pitiful 'pifilessl :
6. mounﬁaindus ' ri;ount'ainle'ss‘
2. tas.tehful - tasteless
e 8. ‘.,pﬁrgSos.eless ) p'ur\ﬁosef-ul' -
' é. Be,au£eous . i beautiful ) N
10.‘ powerfyl power.fLess :
" 11. ‘measurable measureles; K ‘ o
12.  regréttable regretful ° £
13. gracious ..gracefpl. e
14. ‘fdi;ﬁlesé ' ) Zifaithful"; j;j
15. for'c-:eful' ‘fofciblé |
116‘. 'Ijbyful . joyous ' l e
ra . ; |
e ot o SN
LEVEL | AREA SKI'L'L NUMB.JER' DA"\'.E'COH‘HPLE‘TEI.'J‘ TO]'AI: POSSIBLE ITEMS | TOTAL CO'RI"ECT.'
.5 ’



_.\

i

;.: e | ‘ ) . DR - Y ) ?_ «y 1l8 ,
o . . Many w rds w1th endn.ngs such as -ible, able, ous, and y will -
" ' help you complete the followihg crossword puzzle. o
: . [7 P .
.J. . e
‘, . 3 \ N
}:. . i - . \
k T L . ] y PR
& 1
. 7 T
, 10 - ]
[}
;' v - u; 13 N
gff‘.' .
". ] . . l / !
. ’ . 4
b I - ’ _‘\ '-
N e )
~ [ N 3\
Across ) Down
2. Full of courage. 1. ‘To have honor.. CLt
' " 6. Able to be thrown away. 3. Pleasani:.
. 8. Opposz.te ‘of yes. 4. \Full of amblt:.on.
. ] 9. Unsafe. . 5. ‘Full of joy.
. ’ f ( !‘ .
’10. Equal to.. - 7. To have abilxty.
. 7'11. Able to roll, - 8. LOUd' - _
o 12. '0pposii:e of wet. ' 13. Can be turned inside out.
v . - - . . N\ . ‘ . '
14. Extremely angry. . - ' .
15. Movemént. ' | .
‘ . 16 .- To have confort . o -
’:'I" CEveL T ATEA | SKILLNUMBER | DATE COMPLETED | TOTAL éosagl.e (TEMS | TOTAL CORRECT
‘ H SA Lo vt 17 -
R Co, r
»' ) v : )
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Match as many suffixes to each' root word as possible.,

IR

change

taste ™

thank
" flex
‘grace ‘f )

\

. ..

';éés‘

ible
: .. ‘igus"
able

ful

“o

Choose one of the new .words to ¢bmplete\gach of the sentences.

Y .

.2; A godd leader learns to bqlk

.

', 1. The fébd thaﬁ was'éervea Qgs rather

[

.

ZVieprint of others.

- and accept the

’
-

3. - Mrs.vJackson's guests thanked her for being such a

! + . .
héstess. o R

PR - L Number .
. .- . ) s : | Correct %

11 100"

10 91

g

T ' g A 7
o ) o, .o i k)

64

55

45

P4
:

36

27,

"[LeveL [ AREA| SKILL TEST | DATE COMPLETED 18

H | sa 1-A

o [ v fwi s funfon [~

7

nx
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A r

hopeful hope

Y

120

tty

hopeless

Choose the word which.will best cemplete’ each sentence.

. 0O

to think that we caaninﬁsh before dark;'

the carpenters can- work overtlme.

1. It is
2, I
3. I am

4._ That woman is lmmature and her moods are-

5. “Walt a mlnute, whlle I

Tom.

ﬁs

changeable _ ' change‘

LY

i

the main bulldlng w111 be ready soon.

N

'etudy Lo ﬂhstudiéue

65 Tom‘is

the read

my dlrty shirt," yelled

U

7. The driver had:ﬁo‘stOP‘to, - map.
. \ ’ ov. . " . -u ‘0 z . '
.sexvice . . sérviceable ,
8. The bus is good.’ _
9,_'The material in this garment will prove to be most
' ot - —: % — . .1 o e o \
10.°- The station attendants are trained to give.good
Lo R Y . - s ) ' s
o . o N .
N *; t
I .
- ° I
‘ ‘ N \ . . . , Lo L
LEVEL | AREA | SKILL NUMBER [ DATE COMPLETED { TOTAL POS_SIBLE ITEMS [ TOTAL CORRECY R
u .| sa L L - 10 '
. 8 N i
[ . : ]
- hlnd N '\‘,"““\ “‘"’"ﬂ"“:‘"‘l“"l T m‘«;’x&#;‘-‘:uﬂ?ﬂd
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Complete the 'puz é.‘!.é with the

Across

A vacaticn. gives you.a peaceful feéling. . -

. h] . '
2. The weather is:-unb‘elievable."/wp

3. The honorable saolution is to di

[

6. The paper has been

%

-

‘10. I It was a dreadful mis

. AREA-

SA

SKILL NUMBER
;

vide the pi;izéj'mohéy .

truthful in the J.;eport .




e

L F

12.

130"‘

14,

i

1

13,

16,
1. Is.it a Eoisono¥‘ S ‘sr;ake? ‘
3. The Red Cross will tadke care ‘of the ‘homeless:

s,

10.

&

4. Look for a more profitable business.

9.

" The minister was’

_ Across {cont/ d)

.

"ty

3

Q

selfless, '

You need a restful vacation.

3

Hockey is a dangerous 'spo:t.

.\

i

.aTlllé kitchen floor.was spotless.

N

toa

!

' This reversible skirt is great, |

Lt

0

"‘Arg' pantsuits acceptéb‘lé?

t

~

v
v

‘Only sensible answers are gichéptéblé.

Some old records are collectible items.- .

Al .,

' Captéins’ Courageous was, written by Kipling.

»
aq

Our family..is desirous of a longer vacation.

SKILL NUMBER
1 Y

DATE COMPLETED

TOTAL POSSIBLE MEMS
118 '

TOTAL CORRECT]|.
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)
‘ﬁatchtthe suffixes to the rdot'woras: T -
‘, ' . RS . . ' ¢
-defense " able

victory | i?ie o _. ;.;' o0
ﬁ,tgﬁﬁ. | ,:. . . ‘{' " ous o
cpllécﬁ' ‘ S less ' "' o - j': o
aydidv '. ST '~;fui, c N ‘j_-u[‘,.

'S

. Choose the correct word to complete the sentences.:

~ That fort is S i all the soldiers have left. - -
The teéam was ' "in the last_tmolndhptes,
I . -~ '. - './'/ ’ . A . ’
The mahager was in ‘His:eriticism of the
emplojee{s work.
t ' " " L . o N .e '
' . Nuvr;bor,
b Correct %.
1 10- | 100
9 90
v 8 . BO
: 7 .70
: 6 60
S5 50
, 4 40
Lo T ' - , 3 ~ 30
LEVEL | AREA | SKILL TEST | DATE COMPLETED | - S bt fg
. * , s B . . . . . ) . ; B s
sa |l 1B | ' : LT ' 0 0.

. '

- ' . ' . N
ey e e e e e e ) PR AR RSB C e



.;‘- - - ‘I . . . * . B ) . . . ‘ .
" LEVEL | AREA | SKILLNUMBER | [ toraw points
! ol H SA 1 : 10 §roox |7 of
.;’. ji. - No of
nts ! %
COMMUNICATION SKILLS Ponis
S F -9 - 90
~ L PRESCRIPTION INDICATOH B .} %%
Namp . _ Date 6 - 60
¢ . T . : 5 - _50
Underline the root word. Then use the word "4 = 40
2 that best completes each of the sentances below. 3 - 30
| : ) 2 - 20
R ‘rgver51ble\ * , . various - - 1 - 10
. W e Lo . . ‘ i o e 0 - - 0
T - .dangerous . . powerless ' l—-—
' believable = '  sensible
T “ . ) . ) . o
S . dreadful : R changeable
v : . . - o . i‘ . ) '. ! . . . .
§ S ' beautiful o . endless . o "
1. Policemen haye & - “jobs.
' . . 2. Katie.is.as _ - as she is. beautiful.
: 3. The hikers were convmced that - the trail to the top was ’
) EE , ' .
[ L 4. ' jackets will give you'doublé 'sefvicg."
' 5. .. There are ' places for an inexpensive vacation. |
] v - - = : . o . . ) A ) R ) . .
6. The chameledn is known for S skin
s . colors.* ,
g o 7. We wanted td help but vere ‘ A L
8. - Mrs.Scott .has the mc>st ‘ , garden ‘in town.’
" 9. Rev. Osm;an makes his.'conclusions\througﬁ
, | ‘statements, E ' S . . "
10. It was a __- | mistake, one that will not be
" repeated. . ’ e ~
) o o © .. . 0. 77, |LEVEL | AREA | SKILL NUMBER
- B H: f.saf- 1
3 ) . !
; - e _

P T 2l E""’;""g‘*rh‘:ﬁ‘}"‘."}-:éﬂaﬁ“\?'iﬁ' “w oo - e
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PRESCRIPTION INDICATOR B

Draw a line between
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LEVEL [AREA |sKiLL NUMBER | ‘s[5 07AL porNTS
}1 ‘SA 2 : '10 100%
® No. of .
v Pc?m‘t’l' %

the syllables of thése words.

OCHNWAULWAIDW
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‘80
.70,
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50
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. s e No of
. . a K . - . Points »

: 90| - ..
- 80

» . Yo N
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[

o bty
el SN

: ‘ i ‘ .o " 70"
& o ‘ o ; ~ 60
Co ' - . S . 50
v 1. frus tra tion : N < 40
ot s T : S T 30"
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~
il
'
v

A1

20 |
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OFNWDULONDW
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3, ,di men sion - . ’
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“DINECTI(NS I g

" |pLoveR STTE:

The Philadelphia Prison System
(Detention Center)

. L _‘~\ o . »
DRESS CODE: ™ ‘
. Moderately form'a:I R
. o v e
1,,7‘."
i el

ADDHESS: - o :
The Philadelphia Prison Syatem
Administrative. Building
. 8201 State Road
Phila, Penna.

\' - _-v‘

SMOKING REGULATICHS:
_Students nay smoke except in areas posta
otherwise, :

Transportation to the Prison progra% is
provided - Students take the “S‘\or

SECURI'IY lEGUlATI(NS

: Studbnts must be signed in and chaperonec
when moving iﬂ'seéured _areas.

4

- M"T" bus home. . L
e L S ' oL
g . . ' . 't A ’ B ) ‘ ) ) .‘ -
TRANSPORTAT 103 ARRMGEI‘EP”S T - 1| SPECIAL RESTRICTI(NS S
' Students will be driven by. counselors-to NONE o o .
‘the program. They will uée public transportat brt e o o
to get home.. . . T I

TIVE STUDRITS. ARE REQUIRED TO ATTEID:

9300 - 3:30 M, -

. .
b et b m—— e

UNCHE(N FACILITIES'* ‘.

Students eat in prison cafe;erias

el
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o | M
| NUMDER OF STUDENTS er QUARTER | w0 -'?15'
‘,ﬁuﬁésh'oﬁbumrsks; ) R E ‘k
: ,NUMBER oF WEEKS ps\ QU‘ARTER . \
"foms OF EXPLORATION | Zoat semcionny reniosensd
N \ . ﬂ?rd: ApriE:a,1sizz.' A:- ;
R "\.\'\cﬁoi’r.ro BE IEECEIV.ED .185‘_ Sectal Studtes

& . EMPLOYER COORDINATOR; _ Mr- Richard Olanoff ‘:PHONE My 6-1776- (25205) ,

:f ‘EMPLOYER ‘STAFF: ' | . | PHONE. _ .
EMPLOYER STAFF:- — S .PH'ONE:I
OCCUPATIONAL OR CAREER AREAS THAT STUDENTS WILL BE EXPOSED TO‘ |
(]) Correctional Officer - (5) _Parole Of ficer
' e | (2) ls'oc‘;Lal Worker y ' L | (6) Att‘o'rne'y (Public DeEender)
'_ (3) PE){cthogist (clir;ical) : (7 ) o ,

. - Tedther bf‘yacatidnal«zducac16n ,
(4)_-. IR (}

SPEC[AL TRAINI GlPROGRAMS OR 'DTHER PROGRAHS OPEN T0 STUDLHTS.

FORM CEG‘Z . | Jy

’
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I'S:

ERAL DESCRIPTION OF EFPLOYER SITE:

AN

The Philédelphia3?rison System-is ;;mposed bf,three-correctional;iﬁscicutions: The’

Detention Center

now'house a pris

» the-louse of Corrections, ‘and Holmesbur

on population of men and women who, for the most part,. have ndt yet

beert brought to trial and could not make bail,

sentenced, }hose'on charges tarrying 2 years or

Only 20% of the in-mates have been

less. The system provides training in

vbcatiqhal areas, basic -akills, and ektensLon.courses at C,C.P.

psychologists and 5ocial.ﬁorkers,provide human services and diagnostic evaluatipn31 f
. [ R . L. C

~t

A small gtaff of

g8 Prison.. All of the three‘".

’

-

—

P

,

1. Corrections:

2.,Social‘WDrk:.

3. Psychology: f

4, Education:

canine patrol, extérnalvandﬁinternal'eecﬁtity duties '

providé; ;elephohe servicés to piisohefs; handles special family ,\ =
problems, coordinates'participgting social services, does follow-u ”
makes diagnostic evaluation - h;Lps
.consults in matter of claséification

.

. : ' ,

. Provides vocatianal and bés;c skiil traininé.

* IESCKIPTION OF DRPARTIENTS OF SECTIGHS PARTICIPATING;

deterﬁipe prisoners w6rk‘program,

ra .
-

!

A

'
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C WEACTIVITIES: o o

L Students should be ablc to articulate

bne or two tentative career iqterests.
[X]

S \ N ’
l . ., .

2-3 Students should be able to articulate

o)

the full range of job duties and

PO
.

General Orientation: ‘ L,
Students define their strongest
areas of career interest and learn
the vocations tepresented in the
Phila. Prison System. S

responsibiiities performed by
3 2, Tour of'Detention anter
ti ffi .
P corrections officers . -+ Students observe security measures,,'
Co . . .‘'educational aervices and Addictive
ﬂ" 'Drug Program. . <
[ ¢ » - Y . ' .. . .
3. Careers in Corrections: -
v ' Students observe Canine. demonsftacion
e i and accompany guards in. their ‘
. movement through House of Corrections.
. - ‘_ ‘,\ R " ’~/
. R ! ' ) o .
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S DAY 2

™ omacn\nzs:

. ?:3-3 .

1. Student:s should be able to ask relevant

l
i
’ questions regarding the daily work of
i "prison social workers nnd psychologis

nature of the rehabilitation

: Priaon System.

2 Students ahould be able to de ribe the
ocial work
: in progress in the therapeutic ‘community.

3. Students should be able to exiumerate the
kinds of educational’ services at -the

i

1.

EATVITIR: .

Panel of Social Services:

Students heéar at. fits‘thand the
duties of a prison social worker
and a paychologiat. . e '

1
U,

2, Visit ‘to Thergpeutic Ccmm;ity' .

disciPgsion with social worker and

Stucéér;ta patticipate in round table '
five prisoners participating in " L

: "drug rehabilitation community.

" 'Students hedr and. discuss-the full
"' range of services and careers availab

Overview of Educational Services

and Careers:

o

in education; they observe skill::
clasges in welding, aut:o':mechani\cs,‘

' _and small appliance repair. .

\

Form (EG-4




'THE OBJECT IVES:

le, -

lHEA_CI IVJTIFQ

TA_.
1.

-work of the.prison.

Students ehould be able to see and

" define the relationship of legal and’

prabationary counselling to the other
They should also
be able to state the' major' duties: and
training required of a public defender

‘and a probation officer.

Students must be able to define in a '

"written "contract" their internship

options, thefr epecific. learning goals,

-and their reasons for selecting one
10ption as opposed to all others.

L

m———

1. Panel of On-Site Legal Services:
Students discuss the legal services
_available through city probation
agencies, Public bPefenders, and
the fotensic divisidn;

2. Selection of Student Internships for
Day #4:

- Students review jobs previously.
observed and define their -specific
career interests relative to jobs’
available at the Prison System,

arriving at' a final choice of a full--

day internahip program.

. . 0

 Forn CEG-Y
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THE OBJECTIVES:

1. Students shohld'accompiish a cbnsiateﬂt
and close observation of duties of the
internship job.

2. Students must be able to present their
‘observations orally and answer the Y .
questions of their peers and _supervisors.
They should also be able to evaluate the
internship experience’ relative to their
‘own career interests.

[] ‘ .

2

3

, Iuﬂm\mu;s-

1. Students Internship,

-

Studente accompany a- professional in-
the performance of his typical daily |

duties. Choices include the following
1. Social Worker .
2. Psychologist
. 3, Educator o,
% 4, Corrections officer

MSI
6.

Administrative Personnel °
Identifications and

Classifications’Personnel

' Student Career Presentation:

Students are responsible for a formal.
presentation descriptive of their

internship experience. .

P
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" ACADEMY FOR CAREER EDUCATION

| SPECIALIZATION CONTRACT - o I

i
3 R

‘Specialization objectives. Include tasks’, activities, readings,
who the student will work with, etc. )

'/

.. 'I' "o '.. - o 1 ' . g ' \.

Product (s) (By the end of ‘the quafter the student should ‘have Something
tangible to show as a ‘result of the Specialization experience.
He or she may do a project in any media, demonstrate a skill, . '3;
write a report or other paper, present research findings, '
- teach a lesson, make -an audio or videotape,. etc.)

EVALUATION‘PROCESS: (How will the student be evaluated? What factors will be

L considered?)
EVALUATOR: - . (Who will evaluate?) ;:
Student Signature . ~ . " Counselor-Coordinator Signature ' ,

1 . Yy, . A

Superyiéor.31gnature L. ; Date of Contract

STUDENT: . ) o |
| SPEGIALIZATION TITLE: : - . SUPERVISOR: , - o
ORGANIZATION/BUSINBSS!AGENC?:,v L - -
" ADDRESS: _ S o PHONE :_ -
DAY AND TIME:_ S ' . . QUARTER: . .
'CREDIT AND AREA: __ . s
- R - ) = -
DESCRIPTION:
' : Objecéives (List as clearly and specifically as possible what ‘the ‘srudent
i B : _.will be learning; i.e., the learni*% goals of the Specialization)ﬂ
. \ / . 4
Content : (Deseribe’ what the student actually will do to meef the - ’
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) 'Ck*i*‘éz,“\j\\\\ ' ACADEMY FOR CAREER ‘EDUCATION. °
™ . ' .

. , SPECIALIZATION CONTRACT

STUDENT; -

' SPECTALIZATION TITLE: SUPERVISOR:

" ORGANIZATION/BUSINESS/AGENCY :

" ADDRESS: _* PHONE:

v

DAY AND TIME: SR ' . QUARTER: ___ '
. . ) . B ) . " 'o N ) .
CREDIT AND AREA A _ . Q(?" )
DESCRIPTION: AR S
Objéctivesl, \r . T . ; ‘ . C
b d
{
Content :
+ 3 . !
!
\ ) s hd ‘, ¢ .
! 9,
e . ',
Product(s) ;
[ « i ‘ Iy ] °
\ ’
!
o ‘ ' ‘ L =T T
EVALUATION PROCESS: N '
EVALUATOR: !
~ . Student Signature e Couselor-Coordinator Signature
Superv‘isor Sigrature ~ . Date of Contract
i , - : ' ' ’ . ®
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. This Program Reference GUIdE has been prepared for the use i
of Site Coordinators and thelr staffs. It conta1ns the follow1ng

. 1nformat1on" Y . i S . . T,
- 1. aA descrlptlon of. the Academy for Career Educatlon. - ‘
, . 2. Student objectives. for Career E:ploratlon. : l
B 3. A descr1ptlon -of’ Career Explorat1on Cluster Courses.
‘45"Student ObJeCtIVES for Career Spec1allzat1on. ﬁ
L 5. The objectives and learn1ng act1V1t1es of the program you are
e | , (prov1d1ng forJAcadenw students. R L '

. 6. A Student Progres? Report Form with gu1de11nes for. comp]et1on._

s H
o 7. A prof1]e on each student who has se]ected your program. '
o L : Lo
. . ". c . "’ _, . ._' i,
. « . ' . ) '\ .
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" five students haye enralled 1n~the Academy's program. These students ¥

: Cummunlty Co]leqe) S L

,y'!fm~ful nlununtu ol .|ffo|:nt ahillttvs and intexests 1hv AR(
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THE ACADEMY roR CI\REER EDUCATION |

The Academy was designed to4prov1de an initia] program for high

[

- school students Tacklng any prevtous formal career education The o

a

- Academy has operated as an a1ternat1ve progran for students in Phila-

.delph1a, in c00peratlon with, the Schoo1 Dlstr1ct of Philade]phxa the . 3',;f N

Greatcr Phtladelphra Chamber of Conmerce and part1cjpating ind1v1duals.

agenc1es. buslnesses post secondary schools, and unlons throughouﬁ

,the C1ty The,Academy is present1y housed at Olney High School Front

and Duncannon Streets. : --, o ‘;5,? ‘- e L

During'the current schoo1 year, approxtmate]y two hundred seventy-

[~

are in grates 9-12; The Academy graduated its'tirst’students in the - - y

Sprihg of 1974.. Academy graduates have begun careers 1n different ‘

V fle]ds. serv1ce in the Arnwd Forces. and post»secondary programs through~ '\: =

out the countny (e q .:at the Untver51ty of Pennsylvanla and Pht\ade]ph1arj;f

N o L S I
. . .. .

T e e

1he Acadnuw prograne is organ1zed around three 1nstruct10na1 compon- '

s

ents: The Academic Rcsource Center (ARC), Career Guidance, nd Career ;‘
. . ‘ ' R ’ o R -. . ! 1 , .
Development Students in the Academy onro]1 1n these three areas as ) T

we]] as 1n courscs they wish to se\ect from the1r regular h1gh schoo]

o

currxcu]um. This combinalion of curriculum resources offers students R

a'comnrchensive program that if responsivc to their academic, personal,
a

and vocat1oqg] development, 4s weI] as, to their 1nd1v1dua1 1nterests. -

1hc Academic’ Rn nurrn‘Center (ARC) is an 1nd1v1dua]ized 1hst\uctional

)upp]lv‘ d lnnw]vdqtnlll«'taff, n V1dv range: of’in'tructional antlld]s,-.

-

Ay
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a f]exible schedu]e, and a ccntrally 1ocated, mu]t1 ~purpdse work space L

* for students to use as they deve]op skills su1ted to their career goa]s

and to their 1nd1v1dua] 1nterests “ The Centor is fOCUs1ng 1n1t1a11y

on the areas of Engl1sh and Mathematics It prov1des maten1a]s and

assistance for students to develop in these areas both through programs

)

'conducted at the Center itself and as a part of their act1v1t1es in the )

Acadenw as a=who]e The Center seeks to develop students’ ab111t1es

‘both in the subject areas of English and Mathematics ‘and 1in managing .

. the1r own learn1ng through effective use of the resources available

:throughout the program ‘The Center s aim is to demonstrate the rele-

.vance of these skills for students career and persona] fu]fil]ment

The Career Gu1dance conmonent 1nvo]ves group and 1nd1v1dua1

1earn1ng activ1t1es offered within the schoo1 The component is focused

"on the Guidance Group, a conttnu1ng course program requwred of all

students. The component is Jnitraljy oqncerned with he1p1ng students ’

make the transition to the Academy itself.and, especially, to:deat'with"'

Lhe prohlems inherent. in moving from the classroom to the community.
»y B . . ‘

The Guidance. Group serves as a forum where students can share. ideas,

-.begin to. tie.together their 1ndividua1vexperfences; and'relate them .

. ”

to tﬁefr‘future plans. The Groups are particularly concerned however ,

with the deve]opment of process. sk1jls. (1nfonnat10n process1ng, values

'c]ar1f1cat1on prob]em solving, and decision making) and the app]icat1on

of these skills necessary to become self- gu1d1nq.

The Career Deve]opment ‘component cons1sts of qroun and 1nd1v1dua1

-

lnurnlng artlv1tlos offerod by community part1c1pants nntsid; thv schonl

wilh Arudmny fnporvr'lnn This compnnent is structured around twnﬂplur o

-
v
]

o .' . 't
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N 5grdm [xp]ouat1nn and Spnc1a11zat10|n as we]l as the deve]opment of
_l' ‘1 . the network of pant1c1pan¢s required. to operatu them." These proglams )
‘are designed to provide students w1th rea]istic settings in which to .
?" . .1earn about people and their'work develop know]edgeland skil]s “in
: . different subJect areas,. obta1n some experience in and- prepara»1on
E ' o for career opportunities avai]able to them, and test out their own .’
. 'Interests ar&abﬂiies in different fields. \ ,
- e Exp1orat10n is a career awareness program in which group instruc--
tjon.1s comb1ned w1th.1nd1v1dua1 projects in a variety. of d1fferent
:? IR .academie'and:vocaxional areas. it is a serfes of mini-courses dealing
@' . . " with different.grouns of careers. It is'desdgned to provide sfudents:
an opportunity to d1scover new interests, to. test establ1shed ones, and K
to learn abnut a w1de var1ety of people and their work
Spec1a]1zatlon is a program to provfde students an opportun!ty for
more fin-depth sLudy of a part1cu]ar area of interest through student-
-negotiated projects. These prOJeCts nwy emphasize an academic ?nterest
-the deveIOpment of. spec1f1c sk1115, learning more about 'a certain career
‘area, and/or a student S pub11c sevvice 1nterests., Spec1al1zat10ns g1ve.

students a chance to design their. own courses and to test out the1r

1nterests in a pdrt1cular area. as- well as to begin to acquire the know-

- e .
!

. - dege, skills, and.experience necessary to realize their goals. -
. . ’ ‘ E ' ' . ‘ )

ST eTuoenT OLJECTIVES FOR CAREER EXPLORATION |

1. Studcnts shou]d b( able to desdribe'the content of

P e . .‘ each c]u;tcr expc||ence and relate: 1t to‘his/her

’
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" .own career mtenests and pianmng _

2. Students shou]d be’ able to list those careers (or Job fammes)
of mterest in each ciuster. the prerequisites or quahficatmns
for eac h, and the Skl”S or aptitudes necessary for successfu]
job’ mamtenance S ' . ,,‘- ,-‘_'

3 ‘Students should be abie to identify for those careers* of interest
in each cluster the associated financiai rewards +job mobiiity.

A

" ‘and erly career progression. o

in each c]usten the rights -and responsibﬂities of employees. and

the. rules/interaction of job performance.

5. Students should be” able to identify work- reiated academic skﬂ]s,

basic iob acquisition skil]s. and basic Job mamtenance skﬂis.
\'.‘6.“ Studunls ..houl(i be ah]o to npply t.hoir echrionws in narrowinq

-or expunding their particular career interests.

CARELR F_XPI_OW\TlON CLUSTER COUR'%ES

In order to-achieve the studé‘l outcome object'ives for Career Expior-

-ation the Academy” has devised a method for organizing the diverse world

of work.. This metnod is .caiied, "clustering.", C]u_stering is, essenptially,
a- grouping of‘reiate‘ci occn'patﬂidns and careers i;iiat exi,st" in ‘the worilid of

w‘drk T L

CIn. tho Academy, Career Expioration 1s dwided into twenty three

| clusters and the learning experiences made availab]e ‘to studenis in each of

thesce c;]ustms are referred to as ','ciusi.er courses.

On paqos 6 and 7
L) .

.-‘yoo will find each cluster _-i'isted.‘ Under each cluster you will see

.
s -
- ’ . . . N !

iy

4, 'Students shou'ld be able to %nderstand for those careers o™N\{ terest.

.
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a variety of occupations and careers which students may study as part of
. their "cluster course.” . . e N

The Academy feels thalt it is very 1inportdnt ‘t”o expose its students to-.

a wide range of occupations and cereers so that studgh'ts can gain knowledge

@‘cehning non-skilled, skilled, téchnical and non-technical .occu'pations)
_and careers. The occupatlions and careers-that are .1isted are ;Intgndgd to
: . Serve as a guide for you and your staff, This' lst, along;w:l.thf‘%hatevér '
ideas that you ni"l.ght have concerning ~spé_c fic occupations and caree’r’ts' to
which students .could llie exposed, - should be’ used {n developing 'le_ar;ning_' ‘
' “activities, - ' ' o R -
, . |
. 7 .
. \f ’ g
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Allied Health

Dentist o

Dental Assistants
JDental Hygienist
Ophthalmolbgisg
Optometrist
Occulist

. Occupational Therapy

‘Speech Thegapy
Drugpist
Pharmacy Alde

~ Pharmacy Cletk

Animal - Resources

i
)

“ Veterinarian

Veterinarian Aide )
Vet., Hospital Attendant
Vet. Hosgpital Orderly
Laboratory Assistant -
-Animal Keeper -

Animal Handler

Animal Curator

Aninal Behuvinrista
Rabicat Dcsigncrs

+ Feveder Operator

Art

Advertising
Lay-out ..

Illustrator
Displayer

Interior Decorating
Clothing and Fashiod

" “Jewelry Designing

Sign Making
Camerman
-Finisher
Print Making

- Screen Making
Plate Making ¢

gﬁyﬁiutrx ,

T Chemist

Chemlcal Englinceer
‘Chemieal Lab, Technde fan
Chemleal Labe Afde
Labovatory Tesiter

Clerical nnd"Adﬁiﬁlscrative

~

' .Reéeptionist
Secretaries

Clerks

Typists |

Stenographers
Supervisors -
Administrative Assistant
Office Manager
Key-Puncher
Switchboard Operator.
Computer Operator .
Programmer NN

Systems Analyst

Communications

Reporter
Correéspondent
Re~Writer:

News Editor. T

City Editor
Copy -
Proofing
Compositing
Collating
Typesetting .
Platemaking

"Press Operator.

Control Room Technician
Broadcasting Bngineer

" Camerman

Film Maker.

Staging

Transmitter Operator’
Casting

Announcer

Disc Jockey

Script Writing

Construction ’

Ship Huilder

Electrician //(\_Tﬂ

Car penter T
Plumber '

Continuing Fducat fon

Dean of Students oriﬁﬂulvuicnt
Financiol Atde Offfcer

t.

.Adwisslons )

. t

Profesgor or Instructor
- L)

Placement Off{lcer

-

w1

* Education -

Librarian

Librarian Aide
Professor or Instructor
Clerical °

Adminiarrntor "
Purchasing Officer
Curator

Guides ..

. Conservators.
Archivist

-
~

Enginéeriggj& Technology

Chemical
Civil

Metalurgist L.
Mechanical . | gf"

. Electrical,

Biochenical

" Industrial

Aeronaitical o
Technicians: v
Draft smap

‘Surveyors

Technical Writers .

_Cashiérs

Bank Tellers

Trust Officers
Investment Counselors
Accountants '
Bookkeepers *

Stock Brokers

" Actuaries

Insurance Agents
Auditors

.Controllers

Government

Budget Analyst.

‘Claims ¥xaminer

Purchasing Officer

- Admintstrative Asslstant

Geologlnt Assistant |

Propertly Asscssor
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Health ‘Military Trades
General Practitioners': Radar Specialist Bricklayer
Internist Radio Operator . Carpentet
Surgeon Motor-pool Opcr.ltor o0 "Flectrician
Nurse Navigator. . Roofer
Nurses Aide Yeoman _Sheet Metal worke ‘
‘Operating Room Attendant Maintenance Mechanic, - Machinist o

. Dietician . Stores . : “Heayy Duty Equpt.. Operator
. Inhalation Therapist Transportation Millwright
Medical Technician Pipefitter
_ Clinical Aide. ' Naéural Resources Tailor
~Pathologist. . ' ' . Shoemaker
Pathologist Technician Tree Surgeon :
. C - - Landscape Gardener Transportation
Labor Environmentalist ~ ) R
! Meteorologist Scheduler
Labor Relations Special:lst o ) Driver =~ = -

Union Executive ‘Personal Services- L _ Alx Traffic Cbntroller

L e . UL AN

, Hostess ' Reservat lonist | }
Law & Justlce Waiter ' o \
' ’ Cook
Pollcéman Maivre d' y e
Detective' ' -Countetperson .
Sheriff's Deputy ‘Dry Cleaners
Lawyer - Mortician
" .Legal Invéstigator Fmbalmer -

Labor Lawyer , . Dispatcher T e
Organizer Barber : S Mechanic '
Shop Steward . ~ Beautician Route Supervisor

Building Representatives

Hair Stylist

Contract Ncbot.iagion Spec.Messenger

‘Para-legal Afde

Legal Technician .
Lepal Sccretary -

Research & Invéstigation :

Baggage Handler -
Stewardess, Steward

Court Stcnogrdpher Developer ’ ’
Bailiff : Tester . l
Corrections Off icer Evaludtor -
uard" "Inpleinentor i
Probation Offlcer Analyzer . _ .
" Forecastex . - S "
‘t-mrkcr.ln & Sales "_‘S,t.atie{.ician '

Dl..pluy Sup( ial ist
Advertisling Assistant

Socdnl Services

Advertising Manager Sociul Worker ' K ’

“Sales Promution Spec, _Social Pathologist

Buyer ' Psychiatrldé Socinl Worker P

Frsur ance Sal esman CCaseworker - o -

Gl M.'m.‘w,('l: Group Workdr ' .

Saden Represcatat Ive Gardgy, Cotttro b Worker 9, .
CoSalenporsan Gane Alde .

- Juvenile Alde Morker



P

-

e A . o B . . s i
et . BN N . .. B S N L LI E R R P e o ot e m. v-

.14y

STUDENT QRJECTIVES FOR CARCLR SPLCIALIZATION .~ - - R
1. The student, in conjunction with the Site Coordinator and-
‘Academy staff, defines and develops his/her program of activities, -

. .the. objeéﬁves of the specialization, and the criteria for

\

'
!

-evalua tin:g. his/her performance.
2n'.. . fhe studc;n. decides 6n a specia]izatit;n broject ‘wi‘,ich results
' 1n so:ue product, consnstent with the ob_]ectwes defmed for.
the speciaTuotmn |
3. As part of his/her regular 'gdid'ance.activiti‘es,. the st(;der{t '

‘analyses and reports on. the 1'rﬁplications of the specialization ¢

experience for his/her own career p]annmg, 1nc1uding ‘the identi-

2"

. . o ficatian of necessary academic and vocatwnal development if.
\ S he/she plans 'to continue in that career area. - . .-

TI’E UI»JLCT M AD IFJ\RNING I\C]IVITILS oF Y()UR PRmW

The pm pose "of-. providing : you w1th a cupy of your Ol)JeLI'IVt‘S and
T ‘

learning aLlemes is to gwe ~you a muans to assess each sludont 5 per—
formance when hc/she completes thé actmties that you and your staff

have planned. _ ~ L | .

",

\

e n-?': L
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" to Counse]or Coordinators as fo'l]ows.

snmorr PR(I&RtSS RTORT FORA - 3

ln order to accurately assess each stqdent‘s performance in _your - .

'program, we wou]d apprec1ate your: fﬂHng out the Student Progress Report

Form attached to this reference “gui 5 e. Your ass1gned Counse1or Coordmator
<!

will pick 1t up . on the afterngon of the qesignated day- ind1cated be]ow.

.GUIDELINES FOR COMPLETING THE STUDENT "PROGESS REPORT FORM:. =

1. For S1te Coordinators. conduetmg 1nstruct10na1 programs with .
!

the following number of - weeks, the Report shou]d be comp‘leted and’ given
’ !

\ . - ‘

a 12 week programs - end. of ever‘y fourth week.

‘ b. ' 8 wee,k p,rogra[ns/- end of every vfourth wee,k._'..
‘¢, 6 week .program; - end of every thhird’week.
d. 4 week ﬁrograme —;‘end:of theu fourtr; week,

@, 3 week pragrans - end of the third week.

. . 2 week programs - end of the second week.,

2. Next to each student S name you wi'n find the fonowing major"

' headings. {1) Attendance, (2) Punctuality, (3) ObJect'lve Mastery.

(4) Skills Mastery, and (5) .,unm.ary.Statemen_t:.g Each of the above with
the exception of the Sunmary Statement is’divided,_into four b1o'cks{ o a
These blocks are indicated by 'day de'signat'ion | | ‘
3. For each day that the student attervds your ‘site, indicate the
fo’l]owing b_y markmg in each day de519nat10n the fo’l]owing code
1. *'No ornoneA‘ |
2. .Perprs or some

3. Yes or nearly all " r
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4. The . same process should be fol]owed for the ‘headings of Punctuahty .
5'. The Sk1115 Mastery heading refers td the student S use o.f specific’
skills that areApart of his/her Group Guidance Program. ' -The pur pose of
“including. the use of these sk‘l'Hs on the Student Progress Report Form is

to find out from y'ou '.h.ou we]l 'the“student.usesispec"lfic skills that are be-
ing taught to him/her. - Your Counselor-Coordinator wil'l provide you with

a Hst of these skills at- the beg1nning of your program and wﬂ'l' explain E

" to you how these sldns are be1ng taught to the students v

©

: ‘6.' The Summary’ Statement head1 ng refers to your overall assessment
of. the student s performance at your site. Your comnents will be used by

your desxgnated Counse]or-Coordinator in counseHng ~eaéh student '

7. \lhen you are in the process of comp'letmg the Student Progress

Report Form, you mig,ht f}nd it desirable to contact your Counse]or-Coord1-

nator and arrange to meet to discuss your assessment of the students at

your site

)

If you encounter any prob]ems or d1ff1cu]t1es concerning the comp]e-

tion of - the Student Progress Report Form, please feel free to’ contact the

Admlmstratlve Head of the Academy, Mr. James Nol'an,, DA 4-6100,

r M e
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' STUDENT PROFILE IhFORMf\TlOI\I

Informatmn per tammg to each student who has se1ected your actnnty

n

has been prov1ded for you. on the.attach_e\d Student Profﬂ‘e,lnformatwn

~Form. This form contains the following information on each student for

f

j(ou.‘.pl,anning and use: -

1.

o o. o ~ L2 )] + (74 ~

Post high school .pjans.‘

Name of each student.

"Address and thlephone ‘numbe'r.!'

Date of birth
Present grade.
Past academlc achwevement

Previous Career Exploration,” * . -

Previous 'Ca'rgér Specta) ization.

queer interest area.

Réason f6r taking this éctiv’1tj.

LRSIV UL DURPRIDIDLMAWTPT JLIP IR SETURY SULT b il NS K

kel
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T — T BAY ] o
O CTHE OBJECTIVES: . . o . - THE Acnvmss
R Students .\'ri'll be al_:le to deten:nine - Students will complete an :n;ployu
the em'ployméht‘_ policy of t}:e_ Penn- - ment applicat_:lon and briefly intex-
walt Technological Center. - S : . view _vith the 6l£'fi;ce Manger who ;iill
= . | » " : D N . ' . discuss ho;mal compapy'benefits.... '
) ."f,' : . : i
Student will be aSle'to determine the .Studef\ts will 'receive a compre- B
safety policy of Pennvalt and t:h.ei\r . hens:t.ve otientation by the Safety
“ ; responsibilities wh.ile. on sitﬁe. o L Direetor and company nurse, they
v ; . R o / \wﬂl teceive a complement of safety-

qqu‘ipment, safety gloyes, giasse‘s."

. R . K
v s - Ly L N ‘ . 0
\.\‘\ R : o . ) . - - gtC.
P

Students 'will be able to '"s'ql‘ect" . ' : étudents will meet uith de‘phrtiient
an -érea"pf R/D to ex.pl‘oi:e‘. : "' ‘ - -'.head who will/ allow them to select
a R/D area from a pool of available

1ab openings. Students will .go‘.to

- T . the individual labs and meet the
. o - " -people with whom they will work. -
\ : I \
. DAYS II, IlI, IV

Students will be able to use .an;l : Studepts will be famll:l‘ariéed :lnj;:he

A

identify chemical laboratory equipment. " use of lab equipment in the individual

3abs where tl.;ey' are a.ssi'gned..-




o

e

vy =

equipment train for a labofa‘toi:y-e':gper‘-—-‘

:.,..U,mt.‘;.- .
. .

.xecord data from ovm work.

. Students irili‘ be able to 's_ec"_up'ﬂ an

~

" iment.

Students will be'able to'collec_t. and

PR

'

Students will be able to perform non- -

jenitorial cleaning of’ lah equipment. :_".'

Students will be able to perfo;:m
arithmetic computations and occasion— .

ally calcula te resulta.

1

Studenta will be ab],e to’ detemine the

M.P. of a. substance and identify it.

\

btudents will be able to prepare -

samples for the i.nfta red epectogrnph. '

*

CDAYS 11, 111, IV (continged) < -

mtl’anee_fivas:} T

\i:l.ll continuously use. KRN " '. 2

'-' Stu,dent's'wiu 'i'ecoi;d-ahd keep deta for -

that they have used.

: vS‘tudenta"wili "be'r'espom'ible .for using -

: 1dentify and make chemicel substances.

THE ACIIVI'II"ES:."i"' N

Students will be taught to set up the

variouo types of equipment that they

:
.o

-

theit' specific’ assigiments.

N

_Studenta uith equipmenf‘such as"

teattubes, funnels. tablea, e‘tc.-

a 'In a product development lab. a
, atudent will calculate the quantity

'of sulphur by—products obtained thre -

the uee of anti—pollution equipment. . '

gas chtomtography equipment t:o e o

[

: 'Scudents‘ uili' sepere,te,- distill 'anf'a'v
e otheruise separate - eubstances to be

; uaed in thc infra. red spectograph.

N
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Stu&ents will_be able to disuill ;. Students will use a, distillation '.
R s . [ N . "
. a_ubstances and measure the . tra:l.n and measure the prod‘ for - -
“product. vag.ght and purity.
T - 5 w . -
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Studénts uilfbé able  to use . Studente will use harometera.
va:ious types of measm:ement.. - eentifuges, metric acnle. etc. \ ..
oA e i . . :
W r. . N J",ﬁ‘ o ! ’
. § . -t ) & = * ; . -
» 1, s o’ s E a
. . : . e .. .
‘ P ° - . A / ° ‘.
' XN g R
ot . N ) Q% - ' R
. N ’ ! (=2 .l
" K , o . '\.
. . R R o
~0 ‘ » -~ ° . LN
3 b ' ‘- i \l i
: ' ‘ . '
. ‘ a
v _'q . 4 : . »
o B i ot .- "_’ - .
: : A . , A
: ~ . . . o
° » o - - S " - '.'\'.
T O ; i - ' 2 - o '. 3 : ' < DN
~ R ¢ 'y h.' . _‘ . ! ‘ .‘ "
. . ' ‘ .I" ’ . ) ) . :._.T\ “
N . e ) « T
. " o . A e
[ N “,' ) e
N , ’ ‘ :," e
. . P‘. ] SR
N o - " = ’ " ~-:' ’ :: . N



L]

" STUDENT PROFILE. THFORMATION

_— _ 156 ;.

. NAME ‘OF-STUDENT . .| ADDRESS & TELEPHONE NO.| DATE OF BIRTH | PRESENT GRADE | PAST ACADEMIC  JPREVIOUS CAREER EXPLORATIONS
- : S : N R - L ACHIEVEMENTS  [AND/OR CAREER SPECIALIZATIONS
) B IR PR . -
! ., 4 ‘s ) ‘/ b N .. .
- . \ 4 .,‘ — - :’ S
- ,,t?{“ > T .
- - - — " : "_._-. . R
B ' ”o. . . . & 3,
-.\‘ ., * ® q. ’ ';- . -:‘. -
. ‘ - fl - ' o '\‘ ‘.'..
- ' r ° : - . » | - 3
- — —-—---
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APPENDIX 1V-B -

AGENDA FOR ANNUAL MELTING -

. OF CO-OPERATING EMPLOYERS
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ACADEMY KUK CAKEEK BDUUATION |
ANNUAL PARTICIPANTS MEETING
May 9, 1975

.«

N

1. INTRODUCTORY REMARKS = ¢ SR | ,
- W. Thatcher Longstreth, President - ' oA
- Greater- Philadelphia Chamber -of: Commerce
PLANS FOR 1975-76 - ‘ \ I
.Dr. Louis L, Maguire | P - 'xéﬁ
_Project Director, Career Educntion Program B S
‘o Research Eor Better Schools. Inc. . T S
‘ , : 8330 - 9:00 . = °
II. WORKSHOPS ON OLNEY~BASED COMPONENTS
. Session A: Individual Career Counsgeling
Coe Mrs. Carole McCown - - o
- Counselor /Coordinator, ACE o o
. Session Bt _The ‘Academic Resource Center . o
: Ma. Ruth Smitter o ) ‘ o
. - Instructor of Mathematica - oL e
. Olney High School AGE o
-Session C: " Group, Guidance
' .. ' Mrs. Julile Schwartz- :
: ' Counaelor/Coordinntdr. ACE o s
' , . 9300 ~ 10:00 . .
- Cof!ee Break 10 00 - 10 157 :

"

'III. WORKSHOPSiON EMPLOYER PROGRAMS ' ‘
" Session Xi Program Development and fite Utilization .. ‘
Floyd Platton, Philadelphia Watef Dept.
Joseph ‘Durant, General Electric! .
‘ ) Ms, -Jerry Spann, cOunnelor/Coordinator ACE -
- Seseion Y; Recruiting and Trainimg- . .
Instructors - o -
. Nick Williams, Bell Telephone of Pa. IR
C : _ . Edward F. Whealerx, Counaelor/Coordinator, ACE' :
© . BSession 2; Techniques in Working with-Academy Studénts °
e v James King, Philadelphia Electric Co.
E Gtegory Naylor, Counselor/Coordinacor ACE.
- T 10:15 - 11; 45
, ) . " .

V. CLOSING REMARKS AND suunarzou T 11 - 12:00
ROOM ASSIGNMENTS. - . ' 5
. Group 1: ‘Titian Peale Room L .
Group 2: Benjamin West (A) o L
" Group '3: Benjamin Hent_(B) c S e

R S
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THE ACADEMY,K FOR CAREER EDUCATION is a
new program for. hlgh school students.in Philadelphia. 1t
is currently open only to students onlumq the 9th,
10th; 11th, and 12th grddes in participating hlgh r.r‘hools

in District 7. Only three hundred. (300) students can'be .

,admitted at this time. The peram is fres; there is no
“uition chatgc

The program has been devulopc.d as part o( an effort
to improve high school education. The. program invalves

. some changes in what,. how, and where students learn. -

The Academy is not, however, a separate school. Itisa

series of courses and activities that students can enroll in .

as part of their regular high school program,

Students who are admitted to the Academy retain
~ their membership in their high school student com-
munity-and are ecligible to participate in all student

activities. Students in the program can. satisfy oll the-

requirements for high scheol graduation and  college
admissions, Graduates of the program i cmvc the rcgular
.diplomas from-their high schools,

The Academy .is primarily” concerned with helping
students better undersiand ancl pigpare for. the present
and future career opportunities avaituble. o them,
whelher they are already planmng 1o becone a doctor
“or go right fram high school nto a job, or thay just
A what the alternatives are. Most
students in high school have litte ilea of what they
want to-do once they finish school, «and liude oppor-
tumty 10 gul any experignce cven m thu..c flvl(ls that do
interest them, '

The courses i the pmqmm have three basic ab|e
tives;
developiuent of knoveledge and ity n differnt subject
areas; and {3} the developmesd ol the student’s abihity
to mal-informed deciaons al.out personal learning and

cateer plans, Whiln part of the cudents’ tme ju speat in -

classes at their high sehiol o Gthe 2cedenry, much of
lhu pregram iokes ]l'.x! sutithe the weheol, at bus
Tnessas, labor umiens, o noes,nd weversibaes through

out the coy, cThe o Lot oLl e uees 5o tiaa!

vr()(md e oty ot wh L Ll X *.u-.w} m:u".'l—n.".i."::;
Cthis dirert on o wd e e S Pay L i

STHGENTY Lo s s Lt Ty S tor "\,l ooy
fearnirar dcfo s e ot e vl e m the o hiaaks,

for students to choose fron,
individual jucigment of how hest 1o chinbine thest w,

Sprogram;

_opportunities

(1) stadent exploration ol Wternatives (2) the

o ) 102

The Academy and the participating high sehi
together provide a wide, range of learning opportunity
Students mast make .

resources to - meel their own interests and  nget
Students in the Acadcmy, however, are required 1
enroll in courses in each of the three arcus of th
Career Development, Guidance, and th
Academic Resource Center, for a-mmimum 0( en hum
of instruction each week. :

THE CAREER DEVELOPMENT, PROGRAM

This is the heart of the Academy. All of the couarse
in the CAREER DEVELOPMENT PROGRAM ar
offered outsidethe schools, in gooperation with th
community purtu&lpdnts These courses provide student
with a wide variety of learning acuvutues as well a
for independent study. - Courses ar.
divided into two areas: E xploration and Specialization
but in all cases the students study with worklng peopl

. i different locations in the city.

Exploration is composed of 2 series of cours
organized around broad areas like Communications

"Health, and Manufacturing., Students will usually b
onrolled in one of these courses, which meet for one ful,

day each week. Each of these courses provides a varisty
of group and individual dctlvitles The Exploratior

courses help students’ develop a better understanding o:

what they are interested in doing by letfing then

not job training, students’ do -have a chance in botl
Exploration and Specialization courses 1o develop skill:

.in areas as diverse as Accounting and Zookeeping.

In Specialization, the. students have the opportunit:

1o structure the courses in orcler to satisfy their ow:
“special interests. Usually, a Specializalion will follow @

the result of a student’s expénence in an Explorauor
course. Each Specialization 'is set up by the student it

“consultation with a cominunity participant in th

program. Spécializations  will be different for- almos

.every student; They nay involve a few hours each weui

for one quorter or 3 full 'day each week for an enmtin
year. Every Specidlization gives' students a means G«
further test out their interests in a particular area and .
way 1o begin acquiring - the knowledge, skills, an
experience neéded-to realize their goals. bpncmlszat o1

-should bhe @ way of ‘learning more about a purticuta
subsject as well as ahout a particulyr career, and th.

cmphasis may . vary with the student's interests an.
priovities. Students should f*nroll in al [east one Special
jeation mch year after lhenr first y yc.ar in the pmJ.am

HIL GUIDANCE PROGRAM

In the Ac dery, ‘GUIDANCE involves hulpmq ule

s vath planning ~lor their
cwidlents e batter understand

it indepand ant

outmc and JERISLN,
themselhves and 10 &

. explore a number of -different -alternatives. While thi
. intent of the CAREER DEVELOPMENT PROGRAM
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: . ACME MARKETS i
" AMERICAN RED CROSS -

ATLANTIC RICHFIEL

HBUDD COMPANY

CHILDREN'S HOSPITAL OF PIIILADELPHIA
CHILTON PUBLISHING COMPANY _ - , PHILADELPHIA INTERNATIONAL AIRPORT
JOSEPH COHEN BROTHERS " : .
CONTINENTAL BANK o

COUNCIL ON VOLUNTEERS

CRESTHAVEL

DREXEL UNIVERSITY T
EMLEN AND COMPANY

- L : PARTICIPATING BUQINESSES

LABOR UNIONS AGENCIES, AND UNIVERSITIES (1973- 1974)

LN

PENNSYLVANIA PHOGRAM FOR WOMEN AND GIRL OFFENDCI'IS

PENNSYLVANIA SCHQOL FOR THE DEAF
D COMPANY * PENNWALT CQRPORATION !

+ BELL TELEPHONE COMPANY OF PENNSYLVANIA Lo " PEPPEH-HANILTON AND SCHEETZ~
-BINSWANGER/HERMAN CORPORATION

PHILADELPHIA COURT SYSTEM -
*HILADE LPHIA GAS WORKS

PHILADELPHIA MUSEUM-OF ART
PHILADELPHIA TRIBUNE
PHILADELPHIA WATER WORKS
PHILADELPHIA 200 °

PHILADELPHIA FEDERATION OF TEACHERS

FAIRMOUNT PARK COMMISSION ’ - "PROVIDENT MUTUAL LIFE INSURANCE COMPANY

FEDERAL RESERVE BANK OF PHILADELPHIA

ADAM FOSTER

FREE LIBRARY -OF PHILADELPHIA '

GENERAL ELECTRIC

. GREATER PHILADEL
HOSPITAL AND HEALTH CARE EMPLOYEES UNION

RESEARCH FOR BETTER SCHOOLS

+ RETAIL CLERKS INTERNATIONAL ASSOCIATION

ROHM AND HAAS COMPANY
COMPANY THE SALVATION ARMY - "
PHIA CHAMBER OF COMMERCE - SCHOOL DISTRICT OF PHILADELPHIA

HOSPITAL OF THE MEDICAL COLLEGE OF PENNSYLVANIA - STRAWHRIDGE AND CLOTHIER Y

{LE-JFE BLACK HUMANITARIAN CENTER
INSURANCE COMPANY OF NORTH AMERICA
INTERNAL REVENUE SﬁRVICE . .

- JEANS WEST

VINCENT G. KLING AND PARTNEHS

KYW TV AND RAOIO

LAVINO SHIPPING COMPANY
MARLYN SERVICE GARAGE
MECHANICS UNIFORMS RENTAL
MILES DAVID MEN‘S
MOORE COLLEGE OF ART .o
NORRIS, HUTTON NEAL AND WELLS , WFLN

TEMPLE UNIVERSITY
TRIANGLE PUBLICATIONS
UNITED AUTOMOBILE WORKERS UNION

SHOP . B UNIVERSITY CITY SCIENCE CENTER
UNIVERSITY OF PENNSYLVANIA

i

.

. UNITED STATES CIVIL SERVICE COMMISSION
UNITED STATES DEPARTMENT OF-HEALTH, EDUCATION AND WELFARE
UNITED STATES DEPARTMENT OF- HOUSING AND URBAN DEVELOPMENT
UNITED STATES MARINE CORPS SUPPLY ACTIVITY ) .
UNITED STATES NATIONAL PARKS SERVICE
UNITED STATES NAVAL BASE AND SHIP YARD (PHILADELPHIA) .

Ll

* PLANNED PARENTHOOD OF SOUTHEASTERN. PENNSYLVANIA |
.PROVIDENT HOME INDUSTRIAL MUTUAL LIFE INSURANCE COMPANY

A »

SOUTHEASTERN PENNSYLVANIA TRANSPORTATION AUTHORITY ¢

+
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CAREER D(PLORATIG‘J

As a student in the Academy for Career Educat1on you will normally
be expected to part1c1pate in oné Career Exploration each QUarter It is

1mpo int for you to understénd what a Career Exploration is, what you

‘will learn in it, and what your reSponsibilities'will be toward it.

Nhat ls A Career Exploratlon?

A Career Exploratlon is, a course which you will attend’ one full day each

week away from Olney H1gh School Before the start of each new quarter you
wlll be asked to select 2 cluster This- cluster is, made up of a number of

businesses or organizations: providlng simjlar sorts of jobs and careers For .

' example you might select the Art Cluster ln'fhis cluster you would spend

t1me in learnlng experlences at places where people are conmercial artists.
de51gners and photographers. The course which is constructed around these-

learn1ng experiences is called a Career Exploration. Your Career Exploration

. wlll last twelve weeks (one quarter) and will be taught by people who are

" employed by the buspness or organizat1on that you will be attending. . g

What Wi1l You Learn In. A Career Explorat1on? - ; - 3 o P -
' Career Exploratlons have been desngned to prov1de you with 1nformat10n.
about careers wh1ch are "avatlable to you in each occupational cluster
Included in what you w1ll learn in your Career Exploration are:

1. What. you will need in terms of education and skllls to
begin a career in that f1eld

2. What.skills you will have .to develop to progress,ln tnat careerg

. ' .
t



————

. ammem e,

Y . A K - T ; ' PR
. R g N

. 168

f3}: Hhat r1ghts and- respons1b1l1t1es you would have in jobs' .
related to.that- career; and . A

4, Nhat f1nanc1a] rewards and benef1ts that career can prov1de

At each business or organlzat1on you v151t you will receive as much "hands,

on" exper1ence as- poss1ble You w1l] be encouraged to ask quest1ons wh1ch

‘concern you about a career 1n that f1e]d As a resu1t of tak1ng a Career ;“
'_Explorat1on you shou1d be able ‘to dec1de whether or not a career 1n that

' f1e1d 1nterests you or "turns you off e

~I"| ..-

A fWhat N1]1 Your Responssb1llt1es Be Tcward Career Explorat1on?

Your respon51b1]1t1es toward your Career Exp]oration are sim11ar to -

.'your respons1b1]ities 1n any course. you take YOU wILL BE EXPECTED T0 ATTEND

REGULARLY AND ON TIME The fact that your Career Exploration is not at Olney

High' Schoo] and can be almost anywhere 1n the Phi]adelphla area means that o

J?you will have an 1ncreased respon51b111ty 1n the areas of. attendance and

' promptness You will be learn1ng in 2 p1ace ‘of business or in a pub11c 1n-

stitut1on Th1s means that you wi]l be expected to behave in an appropriate .

manner and present an appearance wh1ch _you feel is su1table to the p1ace where

'jyou wi1] be learnlng Of course you wi]] be responsible for a]l c]asswork and

.'ass1gnments requtred by your 1nstructors.-

TN

‘ 'CAREER SPECIALIZATI(N
.Nhat Is The Next Step?

~ As you go through the activities of one or more’ Cageer Explorat1ons you

w111 haVe ga1ned ‘much, broad know1edge of. the wor]d of work in terms of what it '

“is, what it can do foryou, and what respon51b111ties you have to assume to’
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‘,What ls A Career Speciallzation? - '1°"'

a regulan worker and talk over the good and bad features of the Job You w1ll;

':become a part of \t As a result of Career Exploratlon, or perhaps through

' long stand1ng 1nterests you may want to 1nvest1gate a Spec1f1c occupat1onal

._]l.n ™ . '
area. The Career Spec1a 1zat1on prdgram w1l1 g1ve you the opportun1ty to do K

e

g

L}

'A A Career SpeC1al1zatlon is an. activity what will prov1de you w1th a

"ffocused hands-on exper1ence wlthin an. employer slte, to test spec1f1c JOb ‘
j1nterests and work towards real-life goals The ent1re actlvity lS bu1lt upon

'f.your 1nterest -and what you feel you need to test out: this: 1nterest Each Speclal- -
llzat1on s d1fferent The search for an;employer and. the des1gn of the activ1ty fff

'begln when. you show you are ready for the.. eXperlence The kinds of’ things _'

.person to another Each Career Special1zat1on lasts at lea;t one quarter but

may be extended beyond thls tlme. Wf deslred _The 1nstructors for this activ1ty

C w1ll be your co- workers on -thé. employer site :

Nhat Wi-11, You Learn in Career Spec1al12at10n?

Career Spec1aleat1ons -are designed to ‘give Specif1c 1nformat1on about a

JOb area through doing that JOb in an epployer s site. You w1ll work next to.

‘ learn how the workers feel about the job as well as how they do 1tt For the v
time that you spend on the employer s1te, -you w1ll be treated as one of the

| Job fo:ce . You w1ll not be . pa1d for ypur work What you do in your Career

SpectallZdtlon wlll be - de51gned to glte you Specific lnfonnatlon about ‘the job

Te

-, "',‘ :

e LteT W
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*'fr. Nhat Hiii Your Responsibiiities Be Toward* Career Speoialization?

-

o

L you throbghout youn speciaiization experience "" "x ‘x',l S

what s An End- Produf{?

cludu the foliowrng 1niormatiin = \:3 ‘L;f, _.

:'- '4"'.‘ ’l".\
area to heiphyour decision-making and net to profit the employer,

¢ f

S0

.

: The same kind of responsibilities -and. obiigations that are expected of °

participants in Career Expiorations appiy to Career Speciaiizations.._YOU ’

WILL ‘BE EXPECTED TO ATTEND REGULARLY AND ON TIME. You will be Ou an empioyer -

\

site. and your safety requires strict adherence to rules and reguiations.,

However. in Career Speciaiization you have -two added responsibilities. One.-f

. you must participate in designing the experience Two. you must produce an.

end product that reiates to your speciaiization experience.'

EIE . . . . . N LY
- . . . .
s . . . . «
o . . .
. " . N

-

. -fﬂégp end- product’is an. idea or a presentation that you wi\i produce that

refiqcts thc period of. time that you have spent in your speciaiization ex=
{.

perience and relates. to the Job area or career that you have been exposed to. -
}3 1) ! s
- The end- product can take the form of a written report./dﬂ'oral presentation. -

a ‘new creation. 2 series of photographs. a new design or a suggestion that

might improve the qua{ity of one s 11fe or improve upon the product or
o oo
things that the employer site produces : , i-N S

whatever you decide to produce. talk, it over, with the Empioyer Site '

°

Coordinator and_ your- Counseior Coordinator. Both of these individuais can I .

~

provide you with good,suggestions and ideas Remember your Counseior-_~

Coordinator and Empioyer Site Coordinator stand _ready to heip and guide

- Beforo you hegin your Careor Speciaiization experience a’ contract i.e" '

will be written between yuu and the employe This contract wiii in-

v right and rouponsibiilticf of you and the empioyer.
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Lo THE ACADEMY FOI CARBER KDUCATION. - S STy
. T AT TUD OLHNY HIGN SCHOOL - S _ g

MY 5, 1975 S o -
. ‘\:' ; . . :

'DEAR PARDNT: . . SR . SR

. Your noﬂYdaughter hna indicnced luLcrest in and hne upplied for ndmission . f
" to the Academy for Carecer Education at Olney Hipgh School. Eefore proceasing ' :
his/her application, we wnnted to inforn parents fully abouc the program And
gain their nppro@al. . B .- .
Students who entery - tho Academy for Carcer Educntion Propram continue to
be enrolled in. Olnay High School whore tha Academy for Caroor Educatdion: pro- e
" gram oporates (the Main Olnoy ‘Puilding nt Pront & Duncannon Streats), . i
* Académy atudenta-take 'threé (3) courses of tho rogular Olncy eurriculum,.nnd
. . .throo (3) courses in the Acadomy. Tho Acadomy coursap aro’ English, Mathimatics, .
. , and Caroer Awarencss, (for which tho students recaeive Soeial Studios crodits). '
o The primury purpose of tha Academy {8 to incruamse thu atudent's knowlodge ,
. " about jobs and carcors while providing the studantg rith the noconoa:y 1cndurdc S
' skills to aaaurn tha typo of job which intarunts him/har.- : '

Bach atudﬂnt 1n tha Acadumy nttends classes 1n the communicy ano duy ouch
-week, SBtudents attend programs run by buainqan, “\abor,. government’ and educa-
tional: and culturnl agencias. ' These programs are hald throughout the eity, - A
. and the ntudcnt has tho rcpponaibility for arriving at the propur location on - - T
' time, just as 1f it wore a real job situation. The longth of the school dny :
o ‘when the ‘student is in tha community usually lasta from 9100 A.M. through
T -3100. P, M. _ , .
Bngliah and math are teken in the Ac1donic Puaourco Contor 1n tha Mnin O
: achool ‘building. * Instead of following o rigid coursc of study, students will ~ 7,
- bo assigned.to work on an individuslized basis. Teachors, drawn from tho
‘. rogulnr Olney stnff, work with studopts.in dovising a program of study which
R will meot the ocudent s individual strongths'and daficionciog, e ars mora
concurned with students actual knorledge of the subjocts, rnchor than tha yaar
in which they "are cnroilcd. The Acadunie Rusourco Contor. has tho eapability
of working -with utuduntu from 3rd grade lcvul through udvancod high ‘achool -
courscs. . )

WQ foel that there arc many ndvnntnaca to- boing in tha Acadomy progrun.-S s
Students in the program muat Acgept a great dagl of rnﬂponsibility. Most
) “particularly,. they must be foithﬁyl in attonding all parts of tho program. .
. .. Wo would ask that you sign ‘this lettor ns an indication that ydu aro awara: of
‘ "and approvc of your son/davghtér's cntcring thc Acadomy. '

'A,. . f Pluuac have your aon/daunhter ruturn this lottor aithur to his/har achcol
'offico or to mc at ‘the Academic chourcb Conter at Olnay High School as soon

. as poasible, - B , ”
! . A . ! ye » o 1""\' .

1 APPROVE OF MY SON/DAUGHTER BEING IN THE ACADEMY. - * .

C e e 3 T DISAPPROVE OF MY SON/DAUGHTER BEING IN THE ACADEMY.,.

.
,
I
. %
f . v ) . ) W . L R . R
. . .

[ R .
- .- . 0 .
N4 . ’ ‘ . ' 1 ° : . .
. . X R . ,
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“ . T HTURENT'S STGHATURE

T RIGHATURE OF PARENT OR GUARDIAN
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.DO YOU HAVE ANY CHRONIC TLLNESS OR ALL LR(.IF"?

THE ACADEMY FOR CARYER EDUCATION =~ . -
at OLNEY HIGH.SCHOOL LT
INFORMATION IN-TAKE.FORM - . =

oo DATE

. | ) . , -

, T 'Q. - “(Tast) | ' = - (first) CIIDNE

P s’ ety Br— s

‘DATE 'OF BIRTH' VAN TELEPHONE. _ -

SOCIAL szcmu'rw . MALE. FEMALE . __ cmx (74-75)
NAME OF PARENT oR' GUARDIAN. . '

WHAT SCHOOL Do You ATTLND? ' K S

N N s '\‘ . '

IF YES ARE "You TAKING ANY MEDICATION? '

’IF YOU WFRE IN THE PROCRAM I.AS'I‘ YFAR, WHAT EHPLOYER PROGRAMS DID YOU TAKE?

-
A
B
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AMllied-lHeallh

: Dentist

Dental Apéitstant’s

* Dental Hypiendst
- Ophthalmologist

LOptometrist
Occulist
0ccupntiounb4§herupy

‘Speech Therapy - =

Drygpist
Pharmacy Alde

. ‘Pharmacy Clerk .

-

" Animnl Resources

. Feeder Operator

- Veterinavian ° T
Veterinarian Aide’ - |
. Ver. Hospital Attendant .

Vet. llospital Orderly

. Laboratory Assistant

Animal Keeper-~

A_Animul Handler

Anfinal Curator
‘Anfmnl Behaviorists:
Habitat Designers

Art

Advertising

© Lay-out

.IJIUHL1utdn

Displayer
Interlor Dccnrating
Clothing and Fashion

" Jewelry Deqlbnlnp

Sign Makiong -~ = 77 ‘
Camerman

Finlsher .

Print Maklng !
Screen Maklng

Plate Maklng

Chemlbustry

Cliem] st

Clumical Luplncor
Chemical .nlr. Teelmicfon
Chemleal Lab, Alde
Lidborator y’ ’I‘m':e;_('r

'
»

"News Editor T

* Camerman

CLUSTER COVRSES

'glﬂrjcul and Administrative

Receptiondst

" Secretaries : .

Clerks -
Typisis
Stenographers
Supervisors

_Administrative AasisCanc
,0fficc Manager .

Key-FPuncher
Switchboard Operator
Computer Operator . .

‘ Prograimer ,
. Systems Analyst

. Communicntiohs . L

_Reporter

vCorreapoggent
Re-Writer

Cicy Editor

. Copy

'roofing

Compositing : R
Collating, :
Typesetting

Platcmaking

.y Press Operatpr

Control Room Techmician |
Broadcasting Engineer

Film Maker ' -

, Staging

Trunsmitter Opcrator
‘Casting
Announcer- .
Disc Jockey = - 'y .,
Script Writing . '
[ T
ConshTfiction
= <
Ship Bullder
Electrician
Carpenter

Plumber
{

Continuing Educat I‘uq

e

Neun uf Students or cqulvnlcnt )

Financinl Alde Ol'flu'
Admibulnnu A

‘Profesuor or lnquuclor
» Placenent Officer

"Trust Officers

- Controllers = -

'cnudgeﬁ’Anhlyst”

-,

Edugation

Librarian
Litrarian Alde

Professor or . Inerugtor

Clerical

g Administrator

. Purchasing Officer
Curator

Guides
Conservators -
Archivist

'Chemical
, Clvil-

Hetnlurgist
‘Mechanical = ™~ - -
Electrical
Biochemical
Industrial’”
Aeronautical |~

_Techintclans

Draftuman
‘Surveyors
chhnicul Writers

'Finance .

Cashiers
Bank Tellers

Investment. Counselors

, Accountants
‘Bookkeepers

Stock Brokers
‘Actuaries :

-Insurance Agents PR

‘Auditors - °

K . AL
CL e
Covernment . |
E ~ 3
Ve,
D K B
Claims Exaniner

‘Purchasing Of ficer

', - Engineering &-Téchhdlogy'

R

Administratdve Assl stant

Geolopint Ausistant -
Property Ass@usor,
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Health Hllil.arv T Itades
. General Practitioners Radar Spm.inlisl . \ o Bricklayer
. \ Internist Radio Operator ) Carpenter
. . Surgeon Motor-pool Operator Electrician
47 . Nurse . - . Navigator. - : . Roofer T g
' Nurses Alde 3 Yeoman . ¢ Sheet Metul Worker
Operating Room Attendant Miintensnce l‘hechanic ) Machinist,
Dieticlan Stores , : . Heavy. Dut:y Equpc. Operator
, Inhdlation Therapisc Transportation "7 Millwright
- Médical Techniclian ' . -Plpefitter -
R Clinical Alde Natural Resources . ) Tailor . .
.Pathologist : . o Shoemaker B
' . Pathologist Teéhnician Tree Surgeon- ‘ C 5 ‘
; o . .Lnnducape Gardener - . Trénsporcntion
. Labot . - 7 Enviconmentalist’ . - ., ,
‘ T . Met.eoroliogist”* L ‘Scheduler . ..
b Lnbor Relasioﬁ‘s SpecialiSt P “:, L PRSTRRNAr -—Drive; o
FI ‘Union fxecutive - .Personnl Service& T - Alr Traffic Controller
Labor Lawyer . -~ ! w o . T ‘Dispatcher °
Organizer . .4 -~ .. Barber, | ..+, + Mehanic ~ - . °
Shop Steward h ° Beautdicdun - .. S . Route "Supervisor
g Buildihg Répresentatives -Hatr Sty]ist Nl , Baggage Handler
' !+ Contract - NL&,OLL]L lon Spec.Messenger . o : Stewardess, Steward
) ' : . lostess '; e Rdsurvationist
' Law & Justice Walter o ) o
& : Cook S : . v
" Poligeman’ . Maltre d! o ! I : .
Detective ‘Counterperson” - Co L
Sheriff's Deputy Dry Cleaners ~ . : ' e
Lawyer Morticim ;" | ¢ : .
' Legal Investlgator - kibalmer .’ - LT L
Para-legal Alde B , o IR ,
Legal Technician "Research & Tnvestigation ‘ '
Legal Secretary . A oo : . :
. _Court Stenographer - Develdoper )
o Balliff -, Testar ‘
Corrections Officer - Evaluator , . .,
Guard : - Implementor - ‘ ) I .
Probation Ofﬂch .. ' Analyzer C T - 4 A
Forecaster - L ' i P T
' M)'ll'kl'l',il\f, & ~SuJu.a' ‘;L.‘lc:isticlan » C , ;
. R . R o c. - PR . : Coa
i Displuy Sepedallat .sm.m Services. e Ty S VR
.- AdVLrLI:.inp Anslstant © e Con e o
’\dvert.luiny Manager Social Worker . T T oo o ' )
TSales Iy umot fon Spu«' Soctal Pathologist - o e o oot _
N . Ruyer : ‘ Phychiatrfc Social Worker - - . O
‘ lm.umm o hu"("un.m . (’.l'w\-.'mku' N PR S c . PR
g \ Colon Manaper . .. ) Groug: Worki: v N YR '
Soclen Rept Cuetat fve - Uiy "Gt W ler RN e L I ;
Lo bempor wtne ' L e AMde ) R Lo N
- vt e _Jt;\_‘L-nllq‘ Mg Worker™ " 1 R .'.‘: ‘
‘ A e o . o
| . ! N i n‘, v — ! .
" : v "é( " g . P '
., - % . ;.' ' v, . " .
N R i L3N ':' k e * - o ! ¢ . !
















