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This ihteruship report prouides a compr'ehens-ive'

X ;report:.ng of the professional actlvrtles engaged :Ln durlng '
‘a thlrteen—week 1nternsh1p perlod at Memorlal \Unlversn.ty

Reglonal College at Corner Broi\,, September 1976 to December L ¥

R

2
'1976 As well the- report includes an assessment of these 3 g f

j,activities as they relat_e to the professmnal’ goals and

- objectives foxr the interriship as stated in the interhShipI
L ,'proposal whlch was - submltted to and approved by the Department ' ;

' "of Educatlonal Psychology, Memorlal University, August 1976.

\m'_ . The results of the research study conducted during’

this. period are also detailed dand discussed. "T'he} primary
. at : v e

fi1;.ding was that ‘a Career Awareness Programme, as pro’vided '

R by the intern tq a group of eieven collezwstudents,resulted

:Ln s:.qnlflcant 1mprovement -in attltudes drd the world of

D work and 1ncreased careeriawareness of the 1mportant com—'

ponents of 1nformed career ch01ce. These outcomes for the

" study, vyere measured by the- att:.tude ‘and ,competence scales \

.of ‘the Crites Career Maturity Inventory. R ' i

" Chaptér I provides an introduction to the intef_n'shi‘.p,"- '
outline of the report, 'inter-ns'hip setting,_ ra’tionale, dur-
. at:Lon, superv151on and objectlves of the. lnternship Chapter =

o o ' II gives an evaluat:.on and analysis of the J.nternshlp re—
. e T
gard.mg the follow:.ng- orientatlon 1nvolvement in prografnmes, ;

L]

1nd1v1dual counselllng, group counselllng, group d indiv-

1dua1 testlng, faculty and staé" mvolvement, communlty




""-:J.nvolvement, --ap:.ng,_ supe'rvislon and EVal at:.on.,. Chapter ks

i

III reports on the research componem: g:.v:mg an :Lntro-"»-",j;

".-';duot10n~ the Iationale, rev:.ew of related l:.terature, S "; o

. objectlves, a de,ﬁanltlon of career awarehess,‘ developmem:

. :.and J.mplemehtata.on,-i lnstrumentaﬂ’lon,. analys.Ls ‘of data, _'

"
' ’
«

.--'_'riesults and \conclus;ons and the 11m1tat10ns of the study.
b,

EiChapter IV concludes ,the report w1th a summary, b:l.bl:.ograph L
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CHAPTER T

INTRODUCTION

This report is intended to be a full description
of the internship undertaken by the writer in order to ful-
fill the requirements of the Master's Degree programme
offered by the Educational Psychology Department at Memorial
University of Newfoundland. This fourteen-week internship
was undertaken at Memorial University of Newfoundland
Regional College at Corner Brook from August 17 to December
10, 1976. 1In 1976 the Educational Psychology Department at
Memorial University changed its graduate programme regulations
to include a professional internship as one of the options
for completion of the degree requirements. An internship
proposal was developed, submitted and approved in August
1976. Since this proposal presented in substantive detail
the various components of the internship, it must form an

integral part of this report.

Outline of Final Report

In order to provide a comprehensive analysis of
this internship and to permit evaluation of the professional
activities engaged in it, it will be necessary to make
reference to relevant aspects of the internship proposal.
Consequently, Chapter I will include: internship setting,
rationale of the internship, objectives, supervision and

evaluation.



Chapter II presents a detailed analysis oif the
various professional activities in which the intern was in-—
volved throughout the internship. These will be dealt with
under the following areas: orientation, involvement in
programmes, individual counselling, group counselling,
group and individual testing, faculty and staff involvement,
community involvement, taping, supervision and evaluation.

Chapter IITI of this report will present the research
component of the internship. Chapter III will, therefore,
be presented in the following way: introduction, rationale,
review of related literature, objectives, a definition of
career awareness, development and implementation, design of
the study, instrumentation, the sample, collection of data,
analysis of data, results and conclusion.

Chapter IV will deal only with the summary and
conclusion of the internship report and will be followed

by a bibliography and appendix.

Internship Setting

This internship was undertaken at Memorial University
of Newfoundland Regional College at Cornrer Brook, Newfoundland,
from September to December 1976.

The Regional College, which officially opened in
the Fall Semester of 1975, is a branch of Memorial University
of Newfoundland; its primary purpose is to offer students

first and second year university courses. Students attending
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“the. COklege come from the West Coast"o the Soutp we,at qcoast‘

T

and as’ far away as Northern Labrador. '
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tudents stay in the° res:n.dence whlch ‘15 attac

App rox

iha tely 2 0 0

hed to t.he ma1n

college -

2

The total enrollment dJ.d not exceed 650 studente

“ . - per. year 1p the flrst two years of operation.

Students who
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"flrst ‘year, of um.vers:.ty courses at the. College.

. aLco T 1nstancee, J.t is poss:.ble" to complete the fl.;ll two years of

most of the degree
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and J.n most -
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programmes wh:,ch are offered on the ma:.n

8 e « 9y o .

enrqll 1n the flrst year programme are able to comblete,athelr\..

.

campus of Memorlal
'the Reglonal College is: a comprehens:Lve counselllng pro-—... ' N ,:

and Serv1ces D:.vxs:.on, is 1mplemented by four professa_onal "“’

.-counsellor,s who - are readlly ava:x.lable on an 1nd1V1dua1 baSJ.s =y

UnlverSJ.ty of Newfdundland at St, Johnis.. A

y .c" ° ® r .o

many serv:.ces offer’ed to the students at

o ¥ a > 6‘;\ .-‘

One/ of the.

gramme .

wa

A S ’

.ox in a group 51tuation to help studentg with’ personal and SR

.‘v .

“This prOgramme, uadmlnlstered by t‘he Student Affairs -51' -

S range 'f personal -.»counselllng,
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In addltlon to the on-gélng prov1s.10n of a’ w:Lde
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the counsellmg serv:.ce also
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Career Information _
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'Career Plann:.ng Groups‘
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.Reading and Study Sk’ills'

L

Educatlonal and eVocatlonal Guldancg»

provmdes the follow:mg more structured programmes. S

- social concerns and vocatlonal cho:.ce problems. L. o S e e
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. Personal Growth and Developmen%: Groups ,--' 3_;'_1 ST
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- .- ' '[.; The Regxonal College at Corner Brook provided an

. h‘. Shlp ‘placements, prov1ded an opportunlty/fgquxposure to

. ,.,l"l.,,.,._.,.l...-'__;.v._ e

A

Ratlonale:

’

/" The ratlonale Qf this lnternshlp, as indeed With

g Yy B any lnternsplp programme, was that it prov1ded an exten31on .
\-'.

.

_ 2
. / o of practlcal experlence beyond that acqulred durlng the
~

‘_academlc semesters of the Master's programme._ In’ fact, ‘the

Ly L i

Department of Educatlonal Psychology when developlng thelr 7

/ ingernshlp regulatlons (1976), empha51zed this poxnt

\

excellent opportunltylﬁﬁameet the profe5510na1 needs of the

1nternland to fulfill the 1nternshlp ocbjectives. For

‘..J'
Ce “example, the intern's practicUm—placement during the'Winter
'Semester,\1975 ‘was. at the College of Flsherles, Nav:.gatlon,h

' Marlne Engxneerlng and Electronlcs.n This was an adequate-
v f\_ ( ; ~ .
: 1dcatlon 1& many ways but in order to beaexposed to a full

range of counselllng act1v1t1es it was necessary to supple—

ment the practlcum settlng w1th a mlnor placement at Brother_
~- - o~

.

I

o Rlce ngh Schoal. ' i N
j%f.ﬁd\\\. . .

The 1nternshlg_sett1ng, unlike most'botential intern-

e
v four pnofe551onal counsellors, each w1th hlS own programme,'

=

s

dlverse ﬁhilosophy and personal style.' The potentlal for

Ly such«egten51ve xposure‘nn ‘one placement 1s probably unpar—.~

'L o .alfkled ‘in Newfoundland at this tlme and partlcularly, in )

. Al e

o view of ‘the fact that the total enrollment at the Reglonal
{ - College at Corner Brook for 1976 was 629.
’ ) o #i Durlng the lnternshlp, there were opportunltles for..\

. the interh'to pagilc;pate'ln full timeiactivity in an

e

:':‘h

1t e
Gitoss

&
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1nstltut10n of the type in whlch he hopes to contlnue hlS

career., ThlS 1nternshvp\placement prov1ded ample oppor—-'

.'\.

tunlty to apply the prlnc1p1es and practlces of guidance_'
'n-,‘ . . s . » o

‘r._' and counselllng,.and to further develop personal awareness.

_ ';e“As-well, thexe was an opportunlty to develop skllls and

"aballtles spe01f1c to the profe551onal needs of the 1ntern

St L \ - ." D
and hls career goals The 1nternsh1p was 1ntended to

.repertolre'of profe551ona"skllls.-7t_gr~",g '“, /};--'*

at a post—secondary level

S,

'.In addltlon; the lnt rn 1ntends o makenthe-Weet”Coast oﬁ "”flwz

Newfoundland hlS futu e home.::",

Educatlonal Psycholo (1976) for 1nLernshlp settlngs is thatn-

B ,_The~1ntern s

uld work with a varlety of. ',”;' -':;“
clients appro :

. o S riate to his eventual employ— e S -k
. . ' +--. ment under conditions that protect.the "~ ' . . .. ., =
R T R 1nterest of e counsellee as well as to-'b R Co
P contrlbute to the competence of the lntern.—.

s

fThe majorlty of the students enrolled at,the Reglonal
_,"/

College are from smalE communltles around Newfoundland and
.

' Labrador._ Many .of - th se students come from schools and - /S

e

communltles whlch often 1ack adequate counselllng programmes.

'." /
- Furthermore, since the #ntern is from a- small rural com—'.

Ty . . K %

: munlty and has a strong 1dent1f1catlon with Newfoundland

ﬂl" j ST culture’and 1ts problems, lt wa# Eelt thls would be\a p051t1ve:fL

ORIV

factor in hlS WOrklng w1th Newfoundland rural students.. The .

TN S

,*u‘n FiteFug LD

-

" . R
=1 f vt fﬂyﬁ,“‘ﬂ“#{’""’wﬂgﬁ? L Tf-'r‘cr —l:)' . v'?‘,‘ﬂ’ﬁ“ LT »n}y;v-‘;‘f‘tr‘m
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Y Superv191on and Evaluatlon

ment and support programmes.
oy .

The lntern had very 11tt1e

or,no exposure 1n the prevrous practlcum placement to 1n—-

-

B \

volvement 1n such programmes., The College offered involvement

.,~...

galn a keen 1n51ght\lnto the value of varlous servrces.r\u

The research compohent was jln fact, 1ntended to prov;de

"an opportqﬂit; to develop, implement and evaluatefa speclflc

programme.

Duratlon

"3;r_: The 1nternsh1p extended over a perxod of fourteen

-

EWeeks durlng the Fall Semester 1976 from August 17 to:ﬂiléf

ecember 10, 1976._\- ) i :'

..“_,..

Thls was the flrst 1nternsh1p placement approved by

4~”u,slde the St John s metropolltan area.. It,was acknowledged

that thls would present some unlque problems of superflslon.“-'

In partlcular, 1t was antlcipatedrlt would place some,ﬂﬁ'

{restralnt on the frequency of contact between the campus L

superv150r and the 1ntern._ The proposal recognlzed this,,ﬁ';1T5

,1 C
dlfflculty anddspeCLfled 1n the follow1ng manner 1nd1v1duals

v,.1 - . ‘n

the Department of Educational Psychology for a settlng out~ﬂw7
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“epeoific respon51bilit1es. ‘It “was’ hoped that such
"icatiohs would serve to demonstrate the adequacy of the ,V. B 2' .
”:superV151on proposed fo‘@the 1nternsh1p and,,as well, would

-.r.f"r” 1nsure that the proposal was persued as 1ntended ',.fnf:5??‘§j7”

'_\ﬁjf-; Z The superv151on of the 1ntern was the jOlnt respon—ﬁ7‘ﬁ .

f381b111ty of the campus snperv1sor, Mr. Glenn Sheppard, and
f; "_the fleld Superv150r, Mr Dav1d Smallwood. jpre Terrance

:5Boak worked w1th the superv1sors as the £h1rd member of the

z,lntern s superwlsory commlttee. All three committee members

\”ﬂ"advised and assxsted the 1ntern 1n the wrltlng of‘the pro—h}:

. v Lt e - - . P T
o, LR PP R
. oL ..

m:l'ﬁ,;i'lﬁf:: Campus Superv1sor Mr Glenn Sheppard, B Ed

v

“jf?f_.u[posal

)

Superv;sors"“;, f";ﬂg'"'

,

(MUN), M Ed., C A G S (Boston).,“

g' \&5 ‘u{', Pleld Superv;sor'; Mr. Davithmallwood;’E;Sogkh

TR B“Ed;,ﬁM Ed.:(MUN). g

~Comm1ttee Member f Dr._Terrance Boak, B Sc.,

'~'J&}:_.;3;ﬂ;"j M Ed (Manitoba), Ph D. (Calgary).;

'f@lff-3j~ _ Dav1d Smallwood is the Dlrector of Student -ff;e{;'”

Affalrs at the Reglonal College in Corner Brook. He—has_f;f'

—

;?g?VEOmpleted all the requlrements of a Ph D. programme from the B f.;?”:l;T

j{';" .London Instltute of Educatlon, London,:tngland ‘fn,
. ' The follow1ng counsellors at th College ang'pd%} ;-ﬁff;[_f;i

tic1pated 1n a’ superv150ry capaCLty. Their 1nyolvament was i

. <t . E-B

both general and spec1f1c.- That 15 to say, they a551sted":h

1n the overall lnternshlp and‘hln some instances,\they became'fhify
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i“;:fQ{ ﬂf. involved~1n response to a partlcular profe§slonal act1v1ty--:u

. .1ﬁl.f'£f;;::i liﬁfi"' Tom Danlels, B SC.'EG-/ M A..(st. F X ) - péf'f;

- '? o n 2» :TE Mlchael Goodland, B A-.(Iona-, M A }_1‘7:3Tf.ffxi

ST (st R x ),.M £d. (Toronto)._,_ i
fﬁg;ﬂﬂl ;ffﬁh;ff%%i.ifer Paul Wllson, B A. B Ed.; M. Ed (MUN) ;5i}fﬁi?d -i'?"

;?”fh'”.“~f\'“The superv131on and evaluatlon of the 1nternsh1p lS qf

A R .

_g;”;qi; dealy w1th 1n detalr‘in Chapter II of thlS report.

o 'f : “i. wéiln deallng w1th thEII coneerns.|itej}Qi‘
%f;;fhj:f;lg'ﬁ“f?ié-l To develop an - 1ncreesed awareness of . thei?ﬂw
: § i;i;ﬁ?miﬁﬁjf!:j*_f{r theorles and technlqees of - counselllng-”::

- g o'develeé and improvemthe-intern s’ ablllty\ :
el e provide effective individual cousselling -
; o 3 . 'd:*;m :N 1n a one—tq—one helpiﬂg relat:onshlp R

s ey T
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Tt oo R

plann'i'n'gh and '-impiEmentat-i,én? of .such .

' . . : . 5, 4
W’ . oS L Coel- -~ . . v - e

T -'-,..-a programme._- L .;'-:' LT

/__ ’ AR . 6. To gaux‘éxper!bhce and develop a -

: L - 'f‘f‘-,_,'knowledge in: pr:g—rammes ‘not. pz:ev:.ously
, “ \ R :experlenced by tI:e _J.ntern. ST S
. A .,,'\7'.'_'."":Eo determlne 'whether the 1ntern )
) o L v e Ipossesses the charactern.stlcs and
) '_ -.lProfessional skllls su].tablewfor ‘ T
'J:. : 'prefess:Lonal counselllng\ respor;s:.bllltles
U . 4::‘.'41n a' post—secondary sett:.ng:l;.s,‘ -
4:'1‘0 travel to at least one rn::al lcom—' ‘:_-; '
- : : -r't{nnity durlng the J.nternshlp to meet <
F . ' 'l'_T the school staff students and pa;:ents.
. : 9 . _-_To ;arn experlence in adm:.n:.sterlng )
. .- = , s E and 1nterp;:et1ng group ‘and" 1nd1v1dua1
| RS tests_ RS - f ’ \
o 10 4To comp:.le a E;agpli;y Resource Gulde.
- : 11To eonduct research 1nto the effectl\‘re—'
" l-.ness of a "ﬁareers Awareneés wi’~redt'amme |
- Bl "V,"which. w1ll be developed and 1mplemented"';l': "
' :“.-':“;_ T by the intern..' Th.‘LS w:.ll 1nvolve O
' \ developing the ab:.l:.ty to collect, . |
. | S ..""analyze and J.nterpret data‘ and,rep_",_..:'

N

S
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. o', ., . ANALYSIS: OF INTERNSHIP ~ . - . 7 7 i o4 g
. i h" tf—‘“ﬂbrlentatlon ’.f' ,yf,'qW_'.'ﬁ'H,:'fj;"'uf'e?_':ﬁi' ; ‘ jf.' kN o E‘
L ' The flrst exposure of the 1ntern to the settlng at “zf
Regional College :Ln Corner Brook— ook plaCe durlng the o - &
T ‘perlod when the 1nternshlp proposal ‘wals belng_ ,ertten. R E§ .

IR

Pav gl
L

c TS AR
S e T Thlls partlcular v151t in. July '1976, was folr the purpose of

[ N

o
o

S

-meet:.ng the counsellang staff at the Reglonal College antl S
tl.to become famlllar w1th the proposed Sett{hg.'h‘fﬁ;Q'A?:”J””“ SR

Follow.lng the approval bf the :mterx{ship proposal I

_JvI

'".}:7~hﬁ:5},4by the Department of E@hcatlonal Psychology at Memorlal

Unlversity of Newfoundland -dn - August 1976, .the 1ntern toollc‘ v
:".‘:‘up r.esn.dence Ain Co*rner Brook and VlSlted the College da:.ly /
. 44’l’j.1n Mt he would be fam:.llar w1th the settlng and .,“-,‘j -
. : .‘ "'_.:« '. personnel before the btart of the Fall Semester,., 1976 g Ve
B .:;\fjx The flrst actual 1n"l&ehent at the College was ‘on_ August fﬁuff
j,~mhfu h;‘28b29 when the 1ntern a351sted 1n organlzing and partnoi—': .
. et 3':'{f pating ln a: workshop for counsellorS( admlnlgtretors:hx“? -
) proctors and prefects.'_' ‘The’ ObJECtJ.V'e of the workshop wa]s R
":.'. ' E'.‘.;.f' ’_fte-—al-low ale persor;nel who would be responsuble for the i | ;
N ‘ ; ' :;students to become famlllar w1th one another and to faca.l— e
A f:“ ::iiiltate the‘sharang of 1deas and relevant 1nformatlon regardlng.- f
, F; ‘ the students at the Regn.onal College. - The follown.ng week/ . ~\
R the registratlon of students for the Fall Semester took S
place and the intern partlcipated :Ln th:Ls actimlng. ,"
i - : st AT o
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. 1ntern to dec1de,51n accordance w1th his llst of lnternshlp

o objectmves,-whlch actLV1t1es he W1shed to becomé’lnvolved

the flrst week of the term the counsellcrs met to dlscuss
! \ ) 3

the programmes offered by the College. ThlS enabled the

A

3 . e
in f6r hls own profe591ona1 deveﬂopment.__éff

faC1lltated the"intern s famlllarlzatlon wlth the personnel,

--.“*-'_.._ .a.,,

'\_' w,

thelfnvironment and bhe organlzatlon of the College Prlor tovwih .

.
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1clpate ln the var1 .s counselllng serv1ces offered

Counselllng Centre.i These counselllng services PR
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'1ntern ln respect to profe551onal growth.. Each programme

'meg'studled separately ani?;nformal talks were held w1th S

-

RN { 4

.tne counsellor respons1ble 1n order—to galn some 1nsxght

3

‘L ',~j u_intI.how each programme was strﬂﬁ@@%ed to meet the needsf‘

;-Af: he students; A txme allotment was then made for the }'}~ R

‘. . : LN

‘flnt rn to’ partiC1pa%e 1n each programme. Table l below jf';{;;ff;tf*

was

involved 1n the varlous ﬁrogrammes.3 Followxng thls'

l N s ‘,"‘,';-I‘ Lo R Lo L

~

- «ifj Tﬂgramme Q.j-_;NumBer of Sessions.: .jkuhpé;jég.ndqrsgj'g_f{ff'“

'11-,_37wghffCaree Awareness:f A 1 RS U\'{;r"f*‘“" L 15{77).'f'“
. | e '-Leadeéshlp - f S l° el T AT
' 'f;:,:'V':",Peer Counselling lﬂ"_ﬁ;;jitrgfeff;f'f”ﬁ_.e':“ifﬁ'lBQf B
e L 7 "“'ﬁ. Lt e e T e
'¥ffﬁ_j]1;Human Sexuallty ESERTEE A SPTIE L - ,
Loy a7 ? J DI
ol o R ~ A
G & ,,F-Career Awareness Programme. The 1ntern, ln coilab—. - p
{ '\". N \ at

*‘oration]w1th Brother Mlchael Goodland, a counsellor at the
Ll e College, lmplemented a. Career Awareness Programme offered

L e e
5
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‘-. -

\"/personal\asplratlons; to engage in. self—expliratlon whlch

o cllmat students felt more comfortable W1th pro;ectlng
l and sharlng w1th other group members thelr de91red,11fe

‘-f styles and persOnal values. Evaluatlve and dlagnostlc

i structu e; orlenta51on and continulty of/the experlence._-

o -

\\to any'lnterested students. *; 5¢ff7.'2j' 710 ;.-5"
: _ The a1m of the programme was to glve students 'j'. K

furth r skllls 1n career exploratlon and dec1310nrmak1ng o

and to help them\pecome aware of strategles for flndlng out

about the world .of work.q‘The plannlng of the programme drew ftf-

\upon the planned act1v1ties and materlal used in a sxmllar"
! ’ -1~'

progr e offered.by the college durlng the prev1ous year.;ﬁ\
It.also,borrowed substantial&y from the currlculum utlllzed

égor the

.same purposelat the Counselling Centre on the maln f

campus £ Memorlal Unlverslty\i' .

o

”5Forma1 se551ons were requlred to prov1de ther -r“

Partlcfpants were encouraged to explore career goals andV”
/

hopefully would lead to further selfﬁunderstandigg.,jThe.j

group cllmate was 1ntendeﬂ to encourage#a personallzed 'f;;“{Ll*J'

. k

approach to career awareness._ Also, w1th a trustlng group _}l'f

P

A

| L : i .
devices were suggested to ass;st 1n reallstlc examlnatlons R

of personal 1nterests and expectatréns. The structure of

‘the programme required partlcipants to spend one, two—hour -

SRR L e A e M L Pl gl T R
el : T RN :

perlod in class per wtek for approxlmately ten weeks. {In:pi;

addltlon, the students were encouraged to spend an equlvalent—*:

'_ -----

[3
DR
LR

A
//
T

':_I \} E Y S [ R VN, - et e p e : S :



: ) C 70 o S
. ) RN AN \.. P
. - e A\ o : .
N - - | '. (f ;
14.
5 O T SR ‘ ' -1
'_1nformatlon sources, to developlng these sources and to .

ISP 1

savall of 1nd1vxdual counselllng so that they mlght resoIgg::;_—v_Te%,

-

7_any problems related to ‘the semlnar..-"{' '} -;'~}:'L;“

The. 1nte;h co—led the programme w1th Brother - j’ e

e e S M R s
T S N v A T

'ﬁ~M1chael Goodl%bd, who evaluated and alded the lntern for-ﬁ-
Zthe duratlon of the programme.; The lmplementatlon of the,tr‘iflgip

':fjprogramme 1ncreased awareness on the part of the 1ntern ;?u“a’

A W e
f,f;as to the concerns specrflcally encountered by students’
T ra . , A
T S oL N
gﬁln career plannlng an career decxsron—maklng.uv._f_.;? T

The Career Awareness Programme was the centre

.NQOf the reseaFch component of the 1nternsh1p and w111 be

.yﬁelaborated on’in, more detall Ln Chaptef III of thlS '}{f?nﬂ

. _report. ‘ o t' .- . B .‘ L S ‘ "‘ g ERAN ".-__'\',- S
: ’ '.‘ . . '_.\' - ) \-.-' B '. - -' . v"'.""-‘ _{-'_:v‘ { RN

':1: " R -," B E ". T NN : L ’ C. L ': L . B M
: S ,t\: L

f:¥w3;f :fi. Leadershlp Trainlng To allow for the 1ntern to'n?ﬂ

: '1nlt1ate a programme/and to enable h1m to become more aware‘f
. ‘"Z:iand moré/knowledgeable of the plannlng and 1mplementatlon -

“ﬂ”of a programme, he, 1n collaboratlon w1th Brother Mlchael
T N
;j;TGoodland developed and 1mp1emented a proqramme on 1eader—'

ishlp.: ThlS activity 1nvolved readlnq materlals on such

.
-

1~jdtop1cs as, styles ‘of 1eadersh1p, group effectlveness,”iT"*"
-'f?defen51ve communlcatlon, de01510n—mak1ng, consultatlve pro;'f"
cesses and also 1nvolved dlscu351onsrw*fﬁ—§f3ther Goodland,.
iw1th regard to the structure of the programme 1n meetlng

{fﬁthe needs of the Lnd1v1dua1 students. _ hrough the use of:?'

-

group dynamlcs, roIe playlng, 1nstruct10n and group 1nter—f{gf"“'”

,
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'-how the de0131on-mak1ng pr0cess evolves.

'“ﬁTdesigned for re31dent prefects.o.o

ffthe use and mlsuse of various counselllng SklllS both ln

'”f_fto the students- An opportunlty was prOV1ded for the

pat il SR TR T XL R ST
. : ° oo !
S, . . . R tov
. e ! C . )
. .
———— .
. — NG \
\‘ - L . . .-
. l - -
b

factlon, the studen S, were prov1ded w1th the opportunlty to

'examrne problems, xnvestlgate motlvatlons, partake 1n the

consultatlve processes, dlscover styles of leadershlp,:f

'.1mprove thelr personal communlcatlons skllls and td learn

\'...

w

o . '

on

It is felt by the lntern that 1nvoIvement ln thlS

A

.. 1
‘) - -\»P'V,

- '.. . ’ ‘.— Vo ,.o -~ -

Peer. Counselllng T. : Peer\Counselllng I was des;gned

H

;¥Tape Recordlng (VTR), the students were: glven ‘the, oppor-':

1“:tun1ty to learn and practlse basmc cou\sellrng kllls of

'aspec1flca11y for thOSe students who had a desxre to devalop

flnvolved ln\{eadlng or coﬂlead1ng_thls programme whlch was :

:;;fprogramme allowed him to becqme more competent in organ1z1ng

Jiand 1mplement1ng a programme and to become more understandlng

"oontrlbutlng to hlS profe551onal growth.-- {‘f", )
g\;i'j",,;x,'“”ﬁf.-”~-' ":f ;w_\-ﬁm [:,',-__;1: T

:thEII-SklllS as 'helpers"' Through the medlum ot Vldeo f:~ﬁ .

Y

;empathy, attendlng and llstenlng. The 1eaders demonstrated

RS
NASEE

e

'{'counselllng theorles and occasional readlngs were a951gned

'person and vma VTR. There were dlseu551ons of VarlOUS ;;_f'”

'ﬂ[part1c1pants to dlSCUSS concerns they may have had as ;
helpers' Thls prograghe 1nvolved one two—hour perlod

T'izof group dynamlcs,-role playlng and group 1nteractlon, thus ;;?:,

sy
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The duration of the Peer Counselllng Programme
v .

' aﬂ@o,provlded the 1ntern w1th an opportunity to adhlnlster L

ty: ,,a_prerand posttest as one of the outcome measures of the

5;},‘4j. programme.{ In thlS case,.the Pergbnal Orlentatlon Inventory
; L i T L L .
(POI) was used,~ The purpose for admlnlsterlng the POI

"[lénfiﬁ was to enable the leaders to evaluate the progress of the

1nd1v1dual students partlclpatlng in the Peer Counselling

'i”'enhanced the profe531ona1 development of'the 1ntern{' iﬁd@;;ﬂjs---v

'a_~{;?~1%- f fﬁ the 1ntern had not prev1ously experlenced 1nvolvement 1n

oo - . . [ ; N -

‘f.;;f a programme of thlS nature. It also allowed the 1ntern

. to develop an 1ncreased awareness of the concerns speclf—j“
e vty . U

il ffit-j~'1cally encountered by students at the Regional College, “'jf"’

'_Ujl- and thereby nurtured the profe351on 1 growth Of the 1ntern-;f

1n the fleld of group counselllng. Thls programme was cc_?i:---uﬂ

)

1ed by Mr Thomas Danlels and Mr Paul Wllson, both f

:counsellors at thé Reglonal College. Opportunlty was'”

,_.

;prov1ded in Peer Counselllng for the 1ntern to become a:

':.co—leader and}fat tlmes, 1eader, as well as a contributor

A to ‘the- deslgn and 1mplementatlon‘of the programRE\
e j;f{flmjjl'”ilnnivﬂzpfﬁ'dﬁﬁfdﬁ}';gtfi.f*;":’::-“-“v : SRR

a o .
2 \ W e I

Human Sexualltx.g The Human Sexuallty Programme was

3 ‘I.

desrgned for students 1nterested 1n top1cs pertalnlng to

e "'. S ERRA v

human sexual responses._ In an 1nformal way the toplcs

3

o
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“csexual behav1or, and other tOplCS of 1nterest declded onO;@ -

-by the students themselves. Thls group of ‘ten’ students was
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'co—led by Mr. Dav1d Smallwood and Mr. Thomas Daniels.‘ It

"Tof Educatlonal Psychology, it was sufficlent f.

':of Newfoundland held 1n Gander/.October 1976._ ;»u’;ft’

‘an 1nformal ba51s while he was a. student 1n the

“ e~ .

ﬂﬂ} was . felt that because the 1ntern had sufficient exposure to

-'small groups deSLgned to deal w1th a particular topic on» j'“

_,_' a~

IS
R B " . © . TN >

jlt was_in the capacxty of co—leader and 1n preparing a v1deo :

7.tape recording for presentatiOn by Mr Dav1d Smallwood at

5 s R

"the Annual Conference of the School Counsellors KSSOCLation"

i

- R ) - R B \
o e - -. e _ ‘Q?\‘ " ,.;-.. o -_:5‘ , , ._'",' ) N
Relaxation Programme.- In order to 1ncrease the ”'nﬂg‘

-

:1ntern s awareness of Various techniques that could be applled

J_fprogramme was designed to prov1de part1c1pants w1th an

'f”relaxation.‘ Emphasis W placed on the physxology of stressit

athlpate in the Relaxation Programme/as corleader._ This tfflﬁ'h

. N N I'

. . R ’) _3 .

inPportunliy to learn and practice methods of deep bOdY ) :lh

T

- and how to deal W1th this in dally life.' Practical appli—

‘.. -,

'catlons of deep relaxation to stressful and anxious 51tuations

-

R S

'flnvolved w1th then uman Sexuality Programme for four se551ons:f53

f-only.“;In the 1nstances when the 1ntern did become.involved,nlfﬁ”

;1n 1nd1v1dua1 or group counselling, ﬁt was dec1ded to par—-:*ff:

Lo,

were discussed (1 e.; test anx1ety, nervonsness in soclal “'-F
settings, classroom discu551ons, public speaking and 'ﬁE‘ S A
'1nsomn1a) The teohniques of progress;ve“relaxatigp and .
'*autogenetic relaxatlon were employeda The 1ntern became ',7
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L e 1nVolved 1n the programme for one hour per week for elght
; . 5f'ﬁf‘ weeks and a5519ted Mr Thomas Danlels, a counsellon at the ﬁ_?'
, Regl nal College., In the 1nstanCes where the 1ntern assumed
. "-_ . Yo . o ) -
&4 S leadershlp, tapes of the sessmon were made. These tapes e :
o he 1ntern s ablllty at 1ead1ng an ‘

{T'aﬁf .-n' /ere used to evaluate t

elaxatlon group.f

N

~fdeterm1ne whether the 1

VAt

f,}' - '-,-Juﬁisk;lls suigable in . lead

.. Lo Do 3 LV . /\‘- S
.o R ool . A RN °
et - - e e '
u . RN > g

lnd1v1dual Counse 1ng

Throughout the
. . / P
1ndlvidua1 counselllng

Table 2 below, therefor

*ﬂff“ number of 1ndLV1dual co

g O SR Tﬁ.ﬂt, Indlwldual

The evaluatlon of the tapes were to:y} I

ntern possessed the profe351onal

1ng ‘a relaxathn group._:” f— S .3{"H'

b4
.« T S
. " R . L _ .
) > ' . .
. ,‘.,' TS et . T . " L

e

internshlp, the 1ntern.prov1ded

A . Y * ..
in ‘a one to one helplng relatloﬁ/ilp..,_

e,'ls 1ntended,to show the type and

L /’\

unselling se551ons.f"ﬂ'.; .”"Qﬁ -

TABLE 2 bf(;'hﬁ;

Counselllng Se531on C l‘*f.".ufl“ g

'° ¢ A

. Type of Session: . . T i“’Numqbr'of Sessions - .
. (et L4 . - : M . ‘ ro .
a- N . - - - .- R
ST R ~ A -,
. l.w Career Counselllng o ‘ SR
. . . : ) ./'v"-
' : 2. Personal/8001al ;1}' ‘ AT , AP 2
O < . ! .
h3,_ Academlc-A'F-'” o : S 7 SR
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N Total. 530
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."'varlous programmes offered by the Counselllng Centre.
'students J.n:Lt:Lated the request for counsell1ng themselves
ToF they wereareferred by thq coimsellors or faculty.- To

" 'develop and 1mprove awareness and ab:LlJ.ty to prOV:Lde effec-.
"_'tJ.ve J.nd:l.va.dual counselllng, the intern read artlcles deallng ,_’,'

:_wn.th varlous aspects of. the ‘counselllng process such as._ - ‘

empathy, attendlng, Ilstenlng.and other related counsell:.ng

skn.lls, dlscussedz cl:Lent sessa.ons w1th fellow counsellbrs el

. a.nd tape-—recorded most of the one—-tci—one sess:.ons. These

'taped sessl,ons (Table 3) were evaluated by counsellors at )

' ;I".'_the Counsell:.ng Centre and were also forwarded to tpe 1ntern s

f;campus superv1sox‘ Mr Glenn Sheppard o
the superv:Lsor/__gave valuable feedback to the J.ntern re—..

'_""gardlng »hls sk:Llls and an evaluatlon of the technlques used’ -

- ."n ; nd1v1dua1 séessions.Al '

; and supervn.sors suggested methods and approaches jzhe :Lntern .

.f. could deve10p to add to hlS style of counselllng- _ “ T SRR
"".A‘.-.of cllentsfpermltte

' of a w:Lde range of helplng‘ sk:.lls._

'}theu 1ntern s strengths and weaknesses 1n hlS counselllng

T Skllls.

TRENELRS :4“\2\»,« .\M Tt

L e
s -7, . vy

a result of the J.ntern s - 1nvolvement wn.th students in. the "."- LT s

- A number of the 1nd1v1dua1 counselllng sess:.ons were PR

Other
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—
iq

’I‘he couns ellors and

v 2o

L

In thlS feedback the counsellors

v

K

'I‘he If-ong:-term counselllng relatlonshn.p w:.th a number

\-

5 he observat:_on and evaluat:.on of an on-

Z'L‘he se551ons w1th the

"\ ,‘..“ ..’ R

The beneflt in: taping these Se5510ns was that _-._t
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TABLE 3

DR

e . TR Ln.stmg of all Tape Recordlngs made durmg the Internshlp

. P - . [T NI . . .

s

. PR coay Tt .
e e s PRI WAt
ﬂg‘g«. Lo ¥ . -
T

| , :-’canﬁehﬁ:-fr,"_- S e |
0 Client Counselling Sess:.on S "éeptembé'r ‘]_;“5“ -1576' iz
2. "Cllent Counselllng SeSSlOn R . September 1_6 1976 ’?
3. Client Counselllng Sess:.on I September 24 1976.""" f
. ;4;' ggrlxig‘l’tgg;gge’ﬁgi mt.h | - .Septembler 24 1976 3
5 Client Counselllng Séss:.on o September 28 1976-.’_. o . 'f? ;
o 3'-"_'6'_,"'-"_:_Letter Taped to Superv1sor e October 4, 1976 < ’ i ‘
L7 7.0 Weekly Logs (Seépti® 1 - Oct, {."'. DU Y AR AN
LA e T wd 8)7Relating to- Intern' s October 8, 1976
ST A " Weekly Actj,v1t1ve L O .

-".'.-,_.'_-i-.,8'.1_"Client Couﬂsellmg Seas:.on 0ctober 15,' 1976_"-' SR
Vg, _' .-ClJ.ent Counselllng Sess:Lon October 15, J.9.76'_" B
7105 Weekly Tog. (Octii111<'15); e
A :'"-'_Relatn.ng to” Intern s .. Odtober 15,"1976~. '
Lo '_-..'.'.'.Act1v1t:Les . - R .”-'i B o
11, '.Cllent Counselllng Sess:.on g October 19, 1976 L
S 12 . _' Cllent Counselllng Sess:l_on ‘. : October 20, 3197.'6,'-,' TR
ST I £ Group Sessron (Human Sex— ": PR T
S ,\l,'_."--'_ualJ.ty,_ VTR) RS . . _ October 20' 1976 AR
‘14 ‘Typed Transcrlpt of Cllent‘ S _.- T o .; RESEAE
R tCounsellmg Tape -...7:- . ,_".I,_-'o_c;tobe_r-_ 20"-01'9-76' e
15 Weekly 'Log (oct. 18.- 25) R P JRREPs
Relating: to Intern'’s ' >:- LT "-Oqtober_ .25,_-- _19_3-7.6; ‘

I

. S Actlv:l.tles—*—""“"f_“f‘ TR . _ i
| 16 ;\gggggaggg)mn ff‘?f"ﬁ‘_’?"“?lﬂ?‘f' - .?. November 9, 1876 )
. '-”:I.‘7'.--_"_:.C11ent Counsell:.ng Sess;Lon g November 24, ',1976'1:__",:_'..".'?:;""'
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1.

) offered by the Counselling Centre at the Regional 0011ege- '

- ,
11

prov:Lded for an on-g01ng learning process for the :Lntern

A

' and enabled him to receive evaluatrve feedback and to practice _

5 ‘and’ ;.mprove ,his counselllng skills- : ( o

N
o

','Group Counsell:.ng S B T A I

R '~-‘.'."" Soo T ,
_j"“ IR ,/—\

'ro gain experience a.nd to develop a knowledge of -EH"'

different theor:.es and Skllls requ:l.red of an effectlve group

.-'leader, the 1ntern participated 1n a varJ.ety of programmes

,Each of these programmes, Human Sexual:.ty, Peer Counselxling,

‘ "_and ~Relaxation Training was offered On a weekly bas:.s with one

: 4 outlines t.he 134 tests adnunistered by the 1ntern upon

"'-this report, the _1ntern undertook to adm1nister, scorg and

«"l'lnterpret a variety of counselling related tests. " Table

";class each per week (Tahle 1) . Involvement 1n each of the

B

-:"_‘classes nece591tated the reading of vara.ous articles related

'to group counselling and d:LSCl]SSlOnS with the t:oun.aellors at

',the College regarding the theor:.es and techniques appl'icable
;to the different groups. The 1nvolvement 1n the various '-'a

_'group counselling sess.ions contrlbuted to the evolvement of

o

. a personal~ theory and philosophy of 'helping congruent wn.th
1 .~'the :Lntern s understanding of his vafes and personal style.A ;"'
":'This evolvement of a personai approach to 'helping was eval— —,

' '"_'uatéd by both the field supervmor and the campus superv:.sor. T S

- PR . . T

Group and Indiv1dual Testing « _'

In compl:.ance w:.th object:l.ve nine 1n Chapter I o:E

-

S f R

TR

[t e

A M Tt T Skt '




RN

e

e s mhe Selfl’ .
LT D:Lrected Search

e i ~ \_' . -

T, L '~ ” ~-“' m-;' - w ‘ ) ‘——,“‘.\_ v : R “ . , ' B g
E i ' R . . v N N
A - ! - .‘r ] . - _.\\ ] : - - N K B
A e - - - .. resting -, / SRS ISR
o " Name of Test ' /Area Tested [ - .Type Numbex At
- " _‘ S oo C ) R Dl 7 ,. ' _ R N ! . 1 N '
X ‘1. Career Maturlty e SR IS
L - Inventory —re S : j v
-"-:-_'a. Attltude Scale Att:.tudes and Group 44 TR i
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) : B . - '.'.l", s ) /I._._“ -.. ".‘- l.-‘n' ) . -,' ’,‘
~ the request of fellow counsellors and, individual ‘students. - - -

/i P S . toL . R _“A . "

Faculty and Staff Involvement ' i

‘_ S To learn about the concern4~ of students and faculty S
N N ' ) . - .
A members at the Reglonal College, the 1ntern met and had informal

~

dlscussions w:.th varJ.ous members of the faculty, . the proctors L8
' ~and prefects, the Princ1pal, Deputy Pr:.nc:Lpal, Extens:x.on

Serv:.ce personnel and the Reglstrar. These dlscussa.ons en-

g abled the J.ntern to famillarlze himself wn.th the operatlon of

the College, student 11.fe at the College and student concerns. 2B
o The lntern undertook to compllé a Faculty Resource :

ulde. The compllatlon of thls Gulde enllghtened the :Lntern B

[ay

. "‘-"_‘."'as ﬂto the expertlse of the faculty and how J.nd:Lv:Ldual faculty
A\ A .
- Sl ~members could ass.1st in deallng w1th astudent concerns. The S

i ‘w '.-,-El‘.»lntern formulated the Gulde (Table 5) and met faculty

f-‘members J.ndJ.Vldually to a:Ld J.n the completlon of the :Eorm._ h

' 7 "-'The Resource Gulde, known ‘as The Faculty Resource Gu:.de,

: contalns the names of facultY members who stated a w1ll:1.ng—--'“"
v LT ness to speak J.n some depth w1th students who express an

’

:Lnterest 1n the faculty Jnember s area .of expert:.se ' '.l‘he

"-",.’AIGu:Lde 1s not restr:.cted to the academ:.c Lnterest of faculty." :

Ce . 'ﬁ.' _;members, but also to the:x.r hobbn.es, preva.ous occupatlons,
.'-travel pursu;\,ts and prev1ous area of res:.dence., _"
S SR T S
" éommuni;liy Involvement - ~'.' : - : : SR

AR 1‘“""'\U' T



e o 'PARTICULAR INTEREST

TABLE 5

: -Sample Completlon—of the Informatlon Form for R N\ L

The Faculty Resource Gu:.de

TR R R MR S PR T SR SR e

~.
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" NAME'.... ‘John Smith

" PLACES OF STUDY (6.9 . MUN, OXFQ-R_'D)_

e

i :__FIELB[OE‘ -":sJ_TUbi‘— (i"."g'. PSYCHOLOGY) RS

A ':’_ —

-",:".,_';-",_fAREA OF TEACHING (e g. ENGLISH)

o ,__J
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] olvement prov1ded an op ortunlty for~the intern. to pro—
v1de 1nformat10n to help P ospectlve students make\lnformed B
. :declslons regardlng post- econdary educatlon and p0551ble -
| ﬂjadmlsslon to the Reglonal COllege and to share w1th parents:'

'fi_and teachers 1nformat10n regardxng llfe 1n general at ?he

_/ oawE

A ff?*'d;}TCollege.f Several VlSlts to communltles out51de Corner Brook v[»ﬁ\t'A"

":\ u}lfi?lncreased the 1ntern s awareness regarding student, parent
":and teacher expectatlons of the Reglonal College. Each off- .

“V‘—{ﬂhffcampus 1nvolvement related/to the College and covered al .rf=fgu“

e

‘a,varlety of toplcs of concern to parents, teachers and stwdents

”f?'f]3”f“*fﬂf(Table 6) On.most occa51ons the lntern was accompanled byv

: 7: 'jan 1nd1v1dual or 1nd1v1du ls from the ColIege who, ln turn, -
f \r.}:';.ﬁgave feedback regardlng the 1ntern s performan e._'Thelilj' - ~
QV iﬁﬁith follow1ng ls.a brlef summary of the off campus lnvolvement
F; t. ?';by the intern.,:‘j'_{.f;diﬂf;ﬁi:7jlﬁﬁﬁl~z;:n_‘“ '
SR ‘ﬂa).Oh three occa51ons the 1ntern trauelled to-varlous' “

'/:fnlﬁoutlylng schools W1th Mr. Ferrls Hodgett, Deputy Pr1nc1pa1

'fg;f_of the College, to dlssemlnate 1nformat10n regardlng the

N . P
- {*adm1831on reéulrements for the College, the dlfferent .pro- .
g' ?f”ﬁhﬁgrammes offered and llfe rn general at the College.u,fhfhﬁg
\ . '\-‘- -v, .

"7Tﬂttf'ﬁ‘_>.f-ﬂ b) On one occa51on the 1ntern and Brother Mlchael

Lt . . N

ff;Goodland were 1nv1ted to part1c1pate in a career s day at~'17'!f

N

i li'St /Stephen S: ngh School at Stephenv1lle. Brother Goodland'??ﬁ!" -
Lo ", o i 3. . ,:.. ; :' 3
ST ;ﬂand the 1ntern,,at the request of the school staff,.also \gmtv" .
t"w'*organlzed a\workshop for teachers at Cabrlna\ngh School,.
g;f Curllng Thls workshop dealt w1th the counsellor s role s
R ~.
. T ,';. '.-d'i' N — T . TR
.;' ' ¢ N )v L ‘ ; '~ \ '
o . \ : :;\i".'».

e -
x.-(S‘l‘_"r‘y‘.‘
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ﬁ " cammunity Involvement Q F\ il
B T I TRt D " Agcom] anled
| Place: | 'Dater \ . Capacity \ | bf'

R N '.:_ ﬁﬂ"w :lf“““:.tfm 5';Qikﬁj'\pﬂf:{ ) - T "_ o : .
Bale Verte ~QctJ 21, 19767 ResourceZPErsoéf.thanadlan M ntal " Tom Daniels,
e TR T ',-.g-;g__;wrﬁ_;ﬂealth Asso i- s Glenn.

Sob o7 Thratdont - Sheppard

.. r" - ‘”..-

.' - Ve e e

rence "G L Oct.;28 29, . HeIperfendffi_d?;*chhool Couns%llor David ﬂezﬁ“_.
"f;4{;f7;;”ﬂf;i_ﬂ“A; 30 1976 ' eObserver.f; SRt “QAssoc1atlon of " - ~§mallwood§~~
Curling -;“~ﬁov.;2;31976;; Co-Leader and fCabrlna Central ‘Brother "',

/1.,n_Resource Person;g‘engh School ,13J_--Goodland

’fBZ'Work Shop

~,Informat10n leer MON Reglonal : Ferris
(College Related)'gCollege at. Corner Hodgett
G .Brook .., _ o S

Information Giver 3MUN Regional j.'°Ferrie‘,f
(College Related) College at Corner Hodgett
= ’Brook ‘

e T u“'w . S 'f'“

'Co-ﬂeeder éﬁay "fSSt Sﬁepheﬁ g-ﬁf.fjﬁrothérf_f';

/

: L - s : o of Resource Person;fi'High School 2' :.'i§q°dlandﬁ$T:
H 'Vlsitation St. George 8- Dec. 9, 1976 - Information Giver , UN Regional - 'Ferris. - u{
N . i : Ly (College Related) ollege at- Corner Hodgett '
B ; S _;-[i. . SO - rook AN o

o P e e L EE . . oL - . . .

R o S
- ‘Dec. - 16, 1976 -Informatlon Giver.
TooLeT ' (College Related)

L. N . Sso _“_

UN’ Reqional Unaccompanied
Qllege‘atZCO:ne¥rz'.;:
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e 1ntern was :anz.ted to attend a workshop aﬁ Baie -

N __M___r . - ;. Verte sponsorec‘l by the Newfoundland D1VJ.51on of the E:anad:.an"

: ‘ Mental Health Assoc:.atlon and to serve as a; reaource »pe‘rson "

N ,for a small group of parents. ; A var:.ety of tOpJ.CS 1nc1udlng

| - I._,_.._L'":_':the non—-medlcal use of drugs, sexnal—l—ty"_” oncerns of teen—"';
N Gl / ' ‘-"‘:"j"l‘agers, .nutrltlon and other ﬁoplcs of general concern were , : /
dlscussed .' L . e T R

L /In October 197}5 the 1ntern travelled w:.th Mr. Dav:l.d 1
- V?Smallwood to Gander to attend the Annual Conference of the .'.. ‘ 5"-

. '.«“:'School Counsellors Assoc1at:|.on of Newfoundland. 'rhe 1ntern ; ;

,'..‘,.',‘"helped Mr: Smallwood prepare a \}J.deo Tape Recorjiing of the

f".'Human Sexuality Programme to be presented at th:Ls conference

: \ o -_‘and also assmted Dr. Terry Boak and Mr Glenn Sheppard 1n ‘ /
L .ipresenting a. mlnl—workshop on: sklll development for school
RSO RUE S counsenors- e \\

T T The mtern made audlo recordmgs of long—term cllent-"‘ .

__'-_.',."sessa.ons for the purpose of / developmg and 1mprov.1.ng his

PR i
- .,

;3'-'1ab111ty to prov:n.de effectual indle.dual counsell:.ng (Table - 8

N to evaluate the 1ntern s strengths and weaknesses 1n hlS i

counselllng skllls. ". They also prov:.ded an opportuznity for

the_lntern to practlce and J.mprove hlS skllls as a

: :" helper

(.

and prov1ded him with an on-rgon.ng 1earn1ng process. . Tapes '-_.

-

EEN

bty w2

3) '.I‘hese taped sess:.ons enabled the 1ntern and superv1sors"" N

o
et

%

L R,

Y ,;’.w_y!.
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tapes werve used to de\ermlne whether the &ntern possessed SRNUEEER: |

.number of cllent—counselllng sess:Lons. "

' :'I".'.'re uested -
A au !

.

as to retaln cllent anonymity The followlng guldellnes, T |
as stated by the Canadlan Guldance Counsellor A350c1at10n 1n e
Gu:.dellnes for Ethlcal Behav10ur, were adhered to by the_ e

" were’ also made of. the\_mtern s 1nvolvement in some of the Vol ww

.‘_tapes df the aud:.o-recorded sessn.ons were forwarded to the L
.,::.,skJ.llS, and to some extent, PrOfesslorral development of the".-:'."
' ";_:mtern.-

'j.fleld supervxsors W1th valuable feedback.:.

“'-.'the characterlstzics and professa.onal skllls necessary for

'profess:\.onal counselllng J.n a post-seCOndary settlng. L

.'cllent sessa.ons would be

1t was deemed practlcal,

' '-:undertaken, all c:l:rents were 1nformed, and thelr perm:.ss;Lon

1ntern o

obl::.gation is to.respect the:integ

programmes, and Stlll others were made on a weekly basxs

g1v1ng 1n detall the 1ntern s act1v1ty for that week.l All e

'campus superv::.sor who, ‘in: turn,' evaluated the act:.vitles, Do

. t
'

._\

The superv:.sbr also prov:Lded the 1ntern and h::.s

In: addltlon . the_:'-;'”"

4

In the proposal J.t was stated that at least 91xty

recorded but, ,1n the final analySLS,

v .

and 1ndeed necessarY: because of T,

S

‘éhe t:Lme 11.m1t placed on the 1nternsh1p, _to record a smaller

Before tap:.ng was .

=

and the purpose and use crf t tap:.ng explaa.ned.

n

The 1ntern and the superv:.sors were the only persons who had,'

LEREY

access to these tapes andwthey were treated in a manner so

h counsellor or practltloner 8’ pr ary U
ity and”.
promote the. welfa.re of the cllent W1th 'whom
he is worklng. DR S L N L

f

-
sl
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'names, test data, spec::.flc concerns ofv a student, self-—

- to be found in this 1nternshlp report. ,

- : . . - . o

"Supervmlon and Evaluatmn Co E f. 3

' 'College.,_ The superv151on and evaluatlon took place as

2. The counse.lllng' relatlonsh;x.p and Trfor—
-mation resultlng therefrom must be kept .
'confldentlal in a mai\reler consistent wrth i

oo the obl:.gatmns .0of thée counsellor or
"practltloner as a’ profesmonal person.

3 - Records of the counselllng relatlonsh p,:_

. including interview notes; test data, o

.,correspondence,,‘\ tape recordlngs. and .

A .- other documents’, are to be” con51dered

L profess:Lonal mformatlcm for use in |,

counselllng, research, -and reachlng Ve - s

. ..7of counsellors, but ‘always with full -
- .. protection of the identity of the c11entji_..".i_.
.. and with precautlon SO that nor harm w111.-- L
'~come vto hJ.m. P . S
SRS 9 .The cl,lent should be 1nformed of the
__{/ cond::.tlons under which he may. receive,

\ ’ . counselling assistapce: at or before: the ':
\ 7 .r,g;, time he enters\s};c ‘a relatlons}u_p. o

. Partlcular care.- should be’ taken in’ the ;

© event that.conditions: exist. about which . - , .

- the- cllent would not llkely be aware.-

The .mtern adhered to these pr1nc1ples throughout

. the 1nternsh1p. ' Therefor no transcript of. tapes,' students‘ L

0y

;-dlsclosures of students = the interh, or any \specrflc

."_'matter\relating to the students at the Reg:l.onal College lS

RTINS
~ :

." L The IeSanSlblllty of superv:.s;on and Evaluaticm of

";;va.sor, fleld supervxsor and ‘the counsellors at the Reglonal

-

i e N . 8 o < '..".k‘.

\,"‘
R}

the counsellors respons:n.ble forreach .'; ,~

S R Lo e T DRI R
U L te e e A -\' N .
} 4 - A G PR e,
. L . .
R ) ,
- —— e —— .
- I Vi

S The profe551onal lnvolvement in the . -
) ,.~‘ j' ‘different programmes was" evaluated by S

-
3

the J.ntern was tThe 301nt responSLblllty of tlﬂ qqﬁi:us super—'
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" -counselling.
: respons:.blllty "for . that prOgramme Mr.

/anithe 1ntefn._ .',» &, _'" Seolelelin . ,.: -

'-4.

|  feedback that was-made avallable to the Lo s
' 1ntern, . -

. of" the 1ntern.
“on spec1f1c aspects” of the intern's L

. professional developme\nt and’'activities " "o 7
.. and the’ supe:r:v1sors were specific in both. . .. v
'ldentlfyl.ng the strengths and deflc:\.encies ey

- of . thé -intern.
' shared with the intern-either by “his
attending the: meetlngs'

:"'_"l‘he ‘intern undertook sever_arl,__t:;ps to o
. -»feedexr' schools and,

' hours at which time the intern's progress . '

.or problems were' dlscussed.
»vided an on-going evaluat:.on both for
" the intern. and- the campus supervxsqr,_-
\Mr. Lo

'l‘he J.ntern submitted fo ME.

R The J.ntern organlzed and J.mplemented a G ;
¢ 'Career Awarenessg Programme.. { UL [
" -.Michsdel Goodland undertodbk to .assist the/ - T e T
.,l;:mtern in‘the implementation and!'the- ful- . EEREIREE B
~ filliment -of this: prograrme and prov:.ded NS §
7. - an’ on-going evaluation to Mr. Smallwood, BN
: .'.Mr‘

Bt et VG B T LM L F S T

programme. I For. example, Mr. Tom Danlels . - :
‘provided- superv1s:.on and evaluation o-f - RS
. ‘the. involvement by the.intern in peer ' N

When the intern -took on the L ( o 1
Daniels provided formalized-evaluative - .7 O ' 3
Mr. SmallWQod and M,r Sheppard

'I‘he College counsellors met Mr. Dav:.d
‘Smallwood’ weekly to dlscuss the progress S
This evaluation focused i I

"This informationlwas .- =~ .0 i

or réceiving feed—'
back follow:.ng the. meetlngs. ST B

c
»

:in -each ‘cage, wag " - . .
‘accompanied Dby a counsellor or a faculty N

. 'membar. The superv::.sed and evaluated . T,y
““the intern s performqnce and gblllty ' '
during, such an. undeértaking and: prov:.ded
‘feedback to Mr: Smallwood, Mr. Sheppard "

\

The intern and Mr David Smal),wood had a
minimum of one meeting, per week for two

Thig pro— A

Sheppard. s N .l ,’ R

. Glenn Sheppard Py AL
a taped” weekly log whmh was evaluated and SR

oo

& 'dlscussed Do S - . - . L ' .' N - e 4 !

Brother -

Sheppard and the intexn. 't C 0T .-',»', , T
,Smallwood traVelled tw:Lce to St John s.
- once to Gander during the perlod of. TR
: _mternship and met- the campus super—'»‘-: SRR
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o ' ’ . T . -"",. ',. " N -:.

.. visor, - Mr. Sheppard_ to evaluate the St :

- intein's progress.- o e T

-

R 8. : Mr . Smallwood travelled to St John s e

.ot , ) mldway through the 1nternshlp to. meet - B
o the supervising ‘commi ttee. - w,ho 'evaluated ST e T T
S ST ',the progress of the 1ntern. S R \ X
=y T : ,.Mr Sheppard travelled tw:.ce to. Corner P P S

. L ' Brook and once ’to ‘Gandér to'meet the . ... . .ot
_ s .. 1+ v . Tintern for the 'purposes of, Bupervisiom, . .. b B

.."s % evaluation, and recommétidation. Mr. .. o I
, % . v . ., Sheppard also ‘met Mr. Smallwood. at this: - .7r n

Dl Tl e 0 Y time ‘and@ dlscussed the progress of the T T 2
o e SRR 1ntern. U S D I B VR R %

T 0 'The 1ntern regularly submltted taipes, PR
... o .. ~whickhwere representatlve of his act].'v:l.tles Y -
L e T uated them for the lntern s techniques,. - . ..
R Style, and ablllﬁy in counselling and who ST

Lo e supplled feedback - v:.a audio: tapn and- S LR
B P ‘telephoné - S A

. \":.~ ’ r o .,
ot ’ 3 i ! ""u -

E e R N P The mtern t];avelled three times to, St.. . oL TR e
o s iJohn's ‘and once to,.Gander .for. meet:mgs A
IR S -"wa.th the campus- supervxsor. - The’ purpose el .
S T - of these meetings was to- £Ocus ‘on 'Bpteflc S T
<0 " . aspects ofthe intern!s proféssional -~ . -

Lo .- vindevelopment and activities, and - toy -~ el W
ol o '5 ‘ J.dentify his strengtl'ys and def1c1encn_es‘, PR CRTR R A
o . The actual evaluat:.ve process followed dur:.ng the

o

1nternsh1p, to some extent depended on the personal style o ",-_:

and professlonal orientatlon of the var\:.ous supervisors.-- ; -

- Lo -

. \ e 'I.'h:.s dlverse approach served to =enr:|.ch the 1ntern s exper:.ence

e and to further encourage hJ.s developlng a personal phllosophy

A TITEN

of 'helplng - In sp:Lte of thls“‘”d;.ve‘rs:Lty, howaver, there -:'

~

L e were some ba51c princ:. 1es to th.ch all the superv1sors SR

' { endeavored to adhere. These were _Rmposed by Mr. ..Ggl.ehn._' - ’ _
Shepp\rd,_ .._.campus supervisor, and{were ‘as follows~ o '”’sa. B
I N { '

: Cen e , -.l
RN in mhe” systematic evaluation of a - counsellor 1ntern
I ‘pPoses a- -real—»chéllenge to . supervisors and, at ‘..
e t:.mes, may appear to"be a formldable. task.,, Very "-




o '&\ ﬁ'f Q.7 . .. personal effectiveness should e’
> B -

ks _""»\"OKIE,%:%M “":’29:"" &5

(1,1- At

few adequate procedures or instruments have
- yet been developed to comprehen51vely evaluate
" the wide range of profESSLOnal activities which
' should accompany a rich and growthful intern-
Shlp experience. Furthermore, in assisting
‘.the ihtern to develop and. experiment with- an
effectlve, personal style of helping, it is” :
essential that skills .which, at first, may feel .
mechanical and appear to be awkwardly performed,
becOme integrated and possessed-by the intern. -
as”a functiénal, comfortable, and effectlve..-

n

then, must be sufficiently flexible to permit :
oo and encourage the development of a personalized
' ' profe531ona1 st&le with demonstratlve effect—
.iveness. - :

L Desplte the need for an 1ndlv1dual approach to -
. ' counselling supervision, there may be some
; basmcjprlnc1p1es whlch should apply: . - -

1. The~1ntern"s behavxour should be
Oobserved and evaluated in a wide .’
. , variety of approprlate professxonal
oo .- %, activities, e g., individual coun- '
e ~Selllng, gréup counselling, ‘communi--

cation of the counsellor's function

to various publics and potential - =~ =
cllent populatlons and ' so forth ;
- s T e A -
Creo T2, Evaluatlon of the 1ntern s inter="
: prlmarlly based/on actual observatlon-'

LY of’ the-intern's behaV1our in given -

'f?“ﬂg_f”-_.- : profe5510nal_c1rcumstances. Such e
‘4. ... -, - observations to be’ accompllshed by, ST L

Y4 ... .. ¢ ohe-way mirror viewing, "audio and .. - .

E . fe., visual taping. Minimal emphasis . = - .

¢ JTes o v should ‘be given to counsellor self~ . | .
oL Eeporting in the absence of the raw ' '

'-'d%Fa‘availablefﬁhroﬁgh these avénues.

‘3. Evaluatién should be on- gplng and’

ﬁ':.: ‘ © "+ - .involve in addition to-critical R 'f

. 47t .t assessment of the, counsellor's coms

: R o ﬁetencies,.suggested act10n=d351gned

cerw to remedy any spe01f1c def1c1encxes.v' v

o ;T ... 4. . One of the goals of superv1910n is .-

SR ST "to move, the intern  towards. developing ' 73"5

-aspect of his counselllng behaviour. ' Evaluatlon,

-y - A . - st :

S > an 1ndependent, continuing - commltment AT AR

- to profe551onal self~exam1nat10n. e
, Ty .
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A 5 *‘Tne evaluatlve process should 1nt1— P :
- . _. . mately 1nvolve the intern,-.and evaluative - .

o “:t'—:7.-; i f:l . feedback must be . focitsed, spec1f1ed and -
LT e wf/j,:.supported by behav1oural ev1dence,, : . _;ggLrua*

. ~
; ';GL.jThe 1ntern musé be int1mately>1nVolvedo"
.- .in. the essential pre&@Ss. of setting ' .
' both' short=t&rm and long-term pro=. -
. f}f3331ona1 growth goals.. - These must be" S B
S, - specific ‘and_sufficiently operationalized '’

: o L e 'Y S to be assessed.” (Glenn Sheppard SRR Shy:h<khl:{“
o _],; T August 1976) - 7 ce ul s x

Addltlonally, a number of formalnzed‘evaluatlve scales were

.. o e C " ﬂ e <t ’ ’ ’ * /’ T ..-l
v ' used to a351st in systematlzlng the evaluatlon process.._” P
- i All superv1sors,_1nclud1ng all counSellors~at the chlege. S

‘ Were asked to complete the Counsellor Evaluatlon Ratlng Scale-fﬁ

(Myrlck and Kelly, 1971) ( Appendlx A) on at 1east ﬁhree.f:f'z'"

QQ ;'ﬂFJ;,f oc a51ons proportlonally»dlstrlbuted oughout the 1ntern—3”'

o . o

:fyﬁf'f:ff'shlp perlod‘f As well, u51qg Carkhu :_Scales (Carkhuff, 1969)

o

rf (Appendlx A) fOr the observatlon and ratJng of varlous

rane c_ r_ - LR

LT fac11rtat1ve condxtlons,-there was an assessment oZ/;he 1f.ﬂ~;*;l:;(

1ntern s 1nterpersonal effectlveness.. Ratrngs wer de

formally on two occe51ons proportlonally dlstrﬁbuted throughout
-

- '

‘ _~—the 1nternsh1p perlod._ There were scales to measure the
SO . follow1ng-"_’“ﬂ}-'r”; S e S
/ — f : : .' o G : * 'o,_\, J ) “
Ll gj,'“jj':l) qccurate empathy A Lob
;,\\ o ‘“‘"-' E
CUE 2y respder LT i
" iy ;' o 3{ concreteness AR S -

\\4) genulneis

T NP R
1mmedlacy s J'.*;"': ﬁ*p.g-g 9@-”2.]---‘-- Lo

.;:f;’gf"f”?-},;gﬁl I wab understood hy the lntérn that,(ln ad?1tlon to ﬂ'

”.4_j7fnlff completlon \f the professional tasks SpeCIfled in. the pro—_/ffiﬂhf'




”;f extenq&9n of the 1nternsh1p act1v1t1es should 1t have been

af;,ﬂ comoeten01es in the performance of the spe01f1ed act1v1t1es }La?ju %
.;before the 1nternshlp was deemed to. be successfully °°m-fﬂ§jh{ ;;:” .i
\,JPleted; It was also understood thls asseSSment was t¥~be ng\; :: "
fthejrespon51b111ty of the lmtern s, Commlttee who, rm'h: R

‘addltloh to thelr on-901ng evaluatlon and assxstance, were-' o

o / . —
ST

0

respons1ble for determlnlng, u51ng the varlous procedures if,fl‘ﬂg}a

h

spec1f1ed whether e not the 1eve1 of;profe5510nal competency

?:achleved by the interﬁ was satlsfactory.. Furthermore,tthe 'fé'ﬂ}f;fg o

S viE S DR el T TR
commlttee.had the respon91b111ty to recommend further N
. _ \ . ‘."_,"_"'. :

”ldeemed necessary.-ﬁ-f
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Introductlon Ly T ,'-.' L R S T

;'—The research component of the 1nternsh1p was one of

Athe commitments undertaken by the 1ntern to facilitate hlS .

-

developing and demonstrating the ability to de31gn an:.

appropriate research methodologyr select adequate measures,

collect, analyze and 1nterpret data and report results.;fﬁfﬂﬁ”“

_")
The research component was 1ntended to provrde an opporﬂﬁnity

F 1. .o

for the 1ntern to undertake a research problem similar to 'ﬁ;ﬂ"‘

tflthe type of study which a practicrng counsellor might con—if*fﬁ“’

duct 1n a similar work situation. :l

S
,,\

;Kg\effect of exposrng -a group of students to a Career Awareness_

el -

Procramme w1th a group of students-who were not exposed to-?f
, such a programme. ‘ ';__)-“7'.-'1 ":'- - o :
ThlS chapter will present the rationale, revzew of

{related literature, objectlves of the programme,'a defi— 'iﬁ

nitron*of‘career awareness, development and implementation

e N

The intern undertook thlS study to compare the:ﬁf;EE:U

o of the programme, the desrgn of the study, 1nstrumentation,;;ifff
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J -

. Parsons (1975) found that students on the Great Northern

0

.

—~

Vs

o effectIVe way to 1nvest1gate and ekplore one s self- Wbolman

_'j (1973) in ar survey found that sixty—three percent of the\

gj“ in mind that—a'majorlty of the re51dent students at thej

Lo RS U
career counselling, espec1a}ly 1n the'more remote.areasAmg

the Prov1nce. In llght of a. study by Parsons (1975), who

found that there were., w1de dlscrepanCIes between asplratlons
' and expectatlons of Newfoundland students, 1t canfbe stated

that many Newfoundland students need aSSIStance w1th the

[ . . ~

dlfflcult task of career declsaon-maklng. Furthermore,'T"

PenlnsuI and the North East Coastfshowed the hlghest dls-"fﬁ“'

crepanc1es between a5p1rat10ns and expectatlons. Keeplng

yoc .

Reglonal College 1n Corner Brook come frOQ\;:lS area, we

could assume that these students could beneljt from partlc—.ffju

oY

lpatlon 1n a systematlc Career Awareness Programme. ﬂ_.*'ﬁn sl

beneflt to students_from the remote areas of Newfoundland,';."

but also of beneflt to students from any area, 51nce career

lnvestlgatlon and exploratlon can be a very loglcal and y -

A N 1

R
,!'-

high school students 1n his study were eltherfnot at all

w

. satisfled w1th the way they had planned thelr careers or;.glf

50

were falrly satisfied, but felt they needed some plannlng.fiwﬁ*

In far too many cases, students come all the way

S

from elementary school to hlgh school and on to universityen

w1th no partlcular dareer in m;nd nor do they know where

../‘

t° go Wi h regards to learnln about one s self It would-fﬁtd"
g A

be des:rable 1f all flrst year unlverslty students had the R

A Career*Awareness Proqramme would not only bé of :TV

T . G oot oo
T e L SN ST




- R . . . s T . ‘ - ) : b~

opportum.ty to :mvolve themselves 1n a; process leadlng to:

.. . 9

1ncrea5ed career awareness whlch would 1nclude not the

\ . P

,‘_ tradlt:l.onally narrow conceptuof occupatlonal selectn.on, but

-~ . n

in a programme des:.gned to encourage self awareness and
r .
ctrO‘ic’e’a_wareness in the world of work._ The absence of career- ;
RE—

¥ Co objectn.\res based on thorough self knowledge may, as: a con~ .

T sequence, Tean a fallure to reallze potentlal capac:Lty for '-'~ e

achlevement It is mportant too that unlve“rslty students

\

_ ' study a w1de var:Lety of profess:Lons so that the unlversn.ty

, - — i SRS —

e course can be chosen to f1t in w1th an overall career plan.,. Lo

* .-j Career selectlon should not result from-a serles of

e crlsls—orlented dec:.s:.on—makmg events.. There should be

R prov131on 1n any e_ducational programme to help students SN
A B . ’~- . '__/______ ol ..' i
PO dJ.scover a w1de range of opportunltles from wh1ch to cljaoose. .

'I'he Career Awareness Programme w111 be structured to prov:.de '
n the students w:l.th dec:Ls:.on—makJ.ng act:.v:Lt:Les based upon
S ’ self knowledge of values,' :|.nterest and abllltles and Lok

therefore, help the students clarlfy a. value system based

-~

N ,'{ upon the:.r percept:.ons and knowledge.» TV A -

- KU .- . .
. . : - . PR . " . L e L ™

Rev1ew of Related L:Lterature

e v H SN : T . 3
. i I RN

. '. ‘ .~',-'_ . As recently as twenty—f:LVe years ago, the concept

l S ‘-':t of career development had recelved very ln.ttle attentlon. SR
Bef_o};@,t,hg 1950'5, the prevalllng .v1ew of vocatlonal be- S

' : hav:.our was alrnost entlrely nondevelopmenta]ﬂ'ocata.onal

~r |
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;'usually upon hlgh school gra&uatlon when adolescents took
\:"stock of themselves and the world of work and then dec1ded .
.K':what they were 901ng to do Itrwas'assumed that vocatlonalfr
cholce was a ‘more . or less iSOIated experlence in the On—
ﬂ[going;llfe act1v1t1es of the 1nd1v1dual,,hav1ng llttle or‘
"slff..no effect upon subsequent success and satlsfactlon., Thls
| .cross—sectional, historlcal concept of vocatronal ch01ce

. dommnated vocatlonal psychol f r several decades (Crites,

"21965). It was 1nst1tut10na112ed dnd perpetuatedrby the Y

. T ’ " .‘ R /' 'A .
EA _;,construction of a host of tralt—and-factor measures (aptltudes, ,

'.:f.lnterests,-and personallty characterlstics) deslgned/to

T,

_hffac1litate\the process of "Matchlng Men w1th Jobs" (Crltes;.“”
'1968) R e e e IR

Glnzberg,.Axelrad,,and Herma (1951) were among

/,. -

e A o
he first‘to observe that the ch01ce of an occupatlon 1s

/

rocesﬁ, nor 51mply a one—time event, whlch extends from‘.ﬂ

?hVﬂxapp‘oxlmately age ten to age twenty—one and whlch progress

.,.throu'h differentlable gerlods. Super (1955;fl957)~'f,(“§'.f:'-L? ?T
//elaGor ted upon thls theory of career. development and _‘“‘H 1
A\ . '., pey
introdu ed the concept of career maturlty\to denote "the g
P . ‘_‘ \..‘
place re ched on the contlnuum of vbcational development‘ SR B
7t e ,‘_'—«"—_’ . -t R
. from expl'ration to decllne" (Super, 1955, p. 153) 3
' ‘?Li;:“5f;:ﬁfif*;¥;'—morE'recent years, career programmes are’glven

T, L “ L [ ' ’. [ . e ’ . e .

RN



R l'and ;ost—Secondary 1nst1tutes 1f students are to recelve an l :; h?
AR :H.'educatlon relevant to thelr needs and 1nterests. .Some of l—"?'m5‘fuzi

'l the changes regardlng career programmes have come about due 1' 13
ixfh::}h_fto the multlpllclty of careers and opportunltles 1n thel fil;i,ff;_g

o soc1etyhof'today. Also, counsel ors and othersnlnterested N _?ﬂ{ ‘.:é
////rnfthe deve10pment of man have come to reallze thht We seldom . lf ' é

/éfﬁsd_{h_ tart off from p01nt x and go to 901nt Y w1th llttle or ng :»i jﬁ:kf{

‘*Qchange of:Self attltudes or needs. More than ever we .are:

'é_éigltﬁde change ?K:fﬂ;}3?

*{}reallzlng that attltudes change over tlme.
“5§*F;Els very signiflcant espe01a11y 1n the freshman yeErs at~

-le” p'ﬁCollege and thlS is demonstrated in severalj'tudles._ﬁLchman ﬁfﬁ*

ffand Dressel’(l962) fouKd at Michlgan State Unlve
\;; #;ﬂ;students' value orlentatlons and thelr ablllty 1n crltlcal
':thlnklng changed most during the freshman year and that i_fl;7

”qafter the Junlor year, many students reached a plateau w1th:1 .
_;;lﬂ{.,;;respect to therr value orlentatlons.ﬁ Some major'changee'f??;gd
w‘ ;Tfoccur pera;llv W1th1n the flrst few months of college -
\(Rosm.. L

~ -
e -

.(:'.

COIleges and un1vers;t1es are faced wrth\SLzeable

:_numbers of students who are undeclded about career dlrectlonf”"

’

"?:Jand collegiate major.v Balrd (1969) An a stud

. - ~ . ~
e ‘s R RO - I

'"fQSLXty thousand college bound students taklng the Amerlcan

fﬂ:College Testlng Programme test batter& found that.approx-;MT:;

'_gelmately twenty—two percent of them were undecxded about a

'"u;vocatlon. Korn (1968), studyrng freshman at gkanford‘zf;;

» J"




»o

V;jiﬂﬂf_ The soc1a1 mores put strong pressure to graduate from high

o — LR I VRO R G L e g

S~ a major or gave no response to a question about their _) -1

occupational futurE. Gelso and Sims K1968) found thirty— .

. -"one percent of their sample of community-college.freshman

,fappllcants to ‘be unde01ded about a collegiate major. Crlges‘:f

I

(1965), after reviewing a number of studies on adblescenf

1,vocational undec1dedness, concluded that approximately .\Q}

) .\f?}"

“fthlrty percent of the students 1n their 1ate high school

TTQ@ 'and early college years are undecided in regards to vocatio'~

N
>

",

1jfand therefore in regard to appropriate education preparation

'fes conducted internally at the Florida State Univer91ty

"'-;5gman and communlty collegeltransfer students were totally

nﬂfb'fi- undec1ded about a. collegiate major and potential career f'g'"'

. ! R oA - , .
\ch01ce. L 'hﬁl-'z .-'-j ‘»»Qvg L ;m_;ffnf’ :

’?lszj What fundamental psychological needs does the student 4

brlng to the campus? Maslow (1954) stated that during the

.——years of adolescence from twelVe to twenty, the individual _
“a ,;,

as struggling to become emotionally independent of parents, o

‘“';;‘1! teachers and other authorltarian figures., The adolescent'

: |
A progress 1sﬁlittered w1th roadblocks/ however, his responses
for the most part are p051t1ve rather than'negative.& He 1

is subjected to the longest period of economic and emotlonal

dependence of any group in the world being required to i“faﬁr

attend public sthools at 1east until the age of fifteen.. s

school. Maslow has said ""The non-high school graduate rs jfh

psychologically 1ncomplete and to a large extent rejected

[

5¥If§fﬂi(1974) indicated that twenty percent of all enterlng fresh—i@ ‘

-




’Hﬁnand occupatlonal objectlves.

'ﬁby 5001etyl (1954) The adolescent whlle at college remalns T

\

very dependent upon hls famlly, elther wholiy or’ 1n part,

~

' and ﬁls emotlonal resp0nses are llmlted by tradltlon. Hls't

-xange of ch01ce of. behav1ours and self—dlrectlon,are very
often narrowly deflned by hlS famlly and by soc1et% in’
xngeneral (Maslow, 1954) . Accordlng to Blocker (1966) the

‘”;students‘ 11fe 1sucomplicated by a need to shlft emotlonal

'relatlonehlps from a subordlnate—superlor context wrth parents ;;'”

- PR

.

B ,—/—_—
—Tffto peer equals wih

hewhom emotionay relatlonshlps are mutual

&iﬂland not dependentf. ThlS change whlch 13 essentlally a ,fflﬁi?xi

L

nhealtny Shlft tg‘%n adult heterosexual adjustment occurs'

iln hlgh schpol and.durlng the early college Years and ls an R

*ilmperat1ve aspect of adult maturlty NeVltt—(1956) found

'that a-81gn1f1cant number of college students are emotlonally

: 1mmature at the tlme they come to the campus and many of
o - ) .
"these students leave 1n the same way.; Manlfestatlons of

"7ithelj 1mmaturlty 1nclude the w1despread lack of educational

All educators at natiOnal, provinc1a1 and local fig;fikf./

L ’ -/ :
{ljlegels must be concerned w1th where students will spend the

.‘rest of thelr lives.f‘For too many,.the 1ncreased rate of

“‘-:'change 1n technology, the explosion of knowledge and student

'ﬁfldemands for relevance be?ween the world of academy and the'V

R

'l:world of work hl”'caused a state of "future Bhock“ (Edward

f avoid the future (Remch, 1970)



{ ) \ - 42, .

\ ~ \ .

future w1ll be due_ to the.rate of change. Alvrn Toffler
(lQﬁO) says "future shock"’is a disease caused by the - K#;.

(Jﬂ ) rapidly 1ncreasing rate. of change all about us and 1ts o S T }
(1 VlCtlmS are those who are unable to cope w;th*these changesﬂtq' ﬁ
‘There will be an increasing number of demands on people,l“ \'T;,f;”[ “?
-'leconomy and soc1ety w1th 1ts 1nst1tutions 1n helping people ;aigﬂ' .
) ,:-L“j., develop the competenCies to cope wrth changing condltions o a .
——TRIEhErdssn, 1973) In a study by Raines (1965);‘1t was‘_f”:"' E 7

s i;;dlscovered that the current counselling_programmes 1n junior;L}
"'Jfrcolleges are far from belng adequate and concluded that
;cgthlee-quarters of the Junior colleges studied had inadequateit‘:jiL:“

rjf“ﬁ—*“*'programmes.. One of the most serious def101enc1es 1s the

iy

'”lack of up- oidate and comprehensive career 1nformation. '*:1::7
“-The study also found that almost nOne of the Junior colleges s
. . . . - - \ T . ' . " ." )
'~l=-were prov1 ng such 1nformat10n w1th any eﬁfectiveness and

“those colleges which have attempted to dc more have found

,"'1ﬁV:f,yit difficult to 1dent1fy sultable sources of 1nformatlon ;;i‘*‘

ff: effective 1n group guidance or 1nd1v1dual counselling
'“se351ons.. The study suggested that post—secondary career -

/

'.f programmes mustahelp/%he student select, repare for,.,,i"

' R advance 1n, and retire from careers in the ver changing ;f'f{j ¢_~"'
DI TR R R SR TR -,m..vsp\m:;'ﬁ S
Ty -_world of work.;“j_ . \'“.“ -'.ﬁ..nr._ ;,-A ',-.--‘R.uﬂoaiﬁfw S

§iper~+%957+“has proposed that 1ndiv1duals have the

-gcapaC1ty to pursue successfully a variety of careers., Each

’l N ‘ :. - .'I‘ ’ ‘..' : ] \ /-v }

- 1nd1v1dual must employ some decisionemakihg process to llmlt \Eﬂ""

)

.,vhthe number of occupatlons for Wthh he may prepare\ The

“.Eﬂfpast two decades have been marked by a developmental approach




to vocat10na1 éh01ce that empha91zes personallty development o

and treats successxve ch01ce pOLnts as tradltlonal perlods ;'::'f . rg
N 1n a contlnuous*process.: Roe (1956) and Jordaan (1974)—\ ';
) have.contrib'ted”key concepts, formal models of v0catlonal é“
:} choxce process, and emorrlcal studles derlved from these:if.-

models._ Career awareness and ch01ce 1nvolVe negotlating

O . . . -‘

gh‘ff_:f_}lf, an lntegratlon of one s self—concept, 1dent1flcatlon, skllls,:*fsﬁ

.‘/..

vand values with occupatlonal roles.: Theorles hold\that

students w1th dlfferentlated and fully operatlng 1dent1t1es

(self—concepts) wxll lntegrate self—concept and vocatlonal

../,."i_.. R : ! .:"‘_.‘.

R -?-X\;,” ;role better than students W1th dlffuse or confllct identlties-tz¢ L

(Bord1n,~—l973) . s e ol \ R
: The grOW1ng search for a new 1nd1v1duallsm\and self-.‘

-ﬁbetterment suggests that "today,'more than ever, human experl—:"'

':,}f:fﬁfence 1s essentlal Y a process of ch0051ng and decidlng amoug

*fg3f';Q_Tn:p0551ble stlmuli and courses of actlon (Kroll 1970, p. i).'~

O g - , N Ao ' S N P :
Objectlves of the Career Awareness Programme e - N
R et In a very general way, the goal of the Career Aware—l-"; o
. "'? -'ness Programme 1n the 1nternsh1p was to facllltate development

.gﬁtﬁﬂ:;~ﬂj;j”of the fully functionlng and effectize human beinq.x The ﬂ- fJ-fif:’#”

'Lfeducatlonal aim was to develop self-awareness.ﬂ Flexlble*

\ .

\' . . \\

”Flfif'iffflpersons can reallze thelr potentlals and acqumre the com—“

}}épetenc1es needed to work out relatlonshlps betWeen themselVesFﬁjﬂk_ '

.;'*hkand a complex, changlng soclety..5f¢1;fr;f>&fﬁi




and; why people behave as.they _ o
e 35‘-To help the student ‘become - awa L E
R R L lmportance of broad,,careful p. . 0.
: Lo "t . .- for-a career in the world of 't - : 3
, .o of the occupatlonal opportunlt 3 A '
. R ‘ ' ) ""' : ) E\.
- T -;'4%,“To help ‘the.'Student in dlscove . ) .
’ e s o o7 measuring and understanding "hig < Y. A
’ o .U particular capacities, - abiliti ‘

N 7.- -~ . 7 -interests, personality traits, strengths 'ﬂlff f}i;"lﬁ;

go-r a0 . .andh weaknesses 'so. as to: be better.able . AR
.., U0, s to make the nost . of _the present| oppor~’ RS
D tunltles and Eo plan w1sely for the o
R " future. L S
" \\_-. 5. To a551st the student 1n develo ing A; L L-e.f';
’;. S, suitable: edicational plans — plans which . SN
R o .0 Ctake into account. occupational - g als ;'” TR
Moo o % and other important-.goals such a .o e
- N Coe “",personal and soc1al goals. ' T
SRR SR 8 S e
[P Career Awareness' A?ﬁefinitioh. .iH:ﬂQ:9~:Ti:¥ N
, ,,~". g The p051t10n taken 1nuthls report is- 1at career “H.'
.'_ ‘l, , L" . . . Ry . ‘,.. t .'.'. ;|
- . development refers to the\total constellatlon f psycho— '
g

leldual l Th;s concept carrles the lmpllcatl n that\human ¢~~

- '-\ I " R - fe . .
effort w111 1ead to an/amprovement of the 1ndlv dual s own ' ' g
. o . . ; : <. 7
” cdndltlon. Career awareness, therefore,_denote the 'u BT ‘
(-' - . “ .'*..‘ ‘4 Q. fe © ' ’,G' ! '

fonowing.,' S g
Tf;;f%%f%%y-chf l;‘ The 1nd1§1dnal can 1nvest1gate'car er
f;,nﬂifiiyiJQ“[Q*?J*Sf”;f: references~f‘:... R ET N
A{f;“:?.;“iﬂfjfrifffi = " The!. 1ndrv1dnal '
. R S A 1nterest.ngﬁ

1 BN e S LS T [\ UV e .




- Development and Imp;ementatlon .f f:_ff'~;f

‘3. The individual understands the term. =~
' "ecareer", the need and importance for ‘
career plannlng 1n one's. life'.and is

o . -able. to plage career choiceé ‘in.a - I o
. perspectlve of 11£e plannlng.,_~ " f_ B
4. The 1nd1V1dua1 ‘can specxfy career ch01ce.

“5; "The 1ndlv1dual can wrrte goals to cover L

.6. The 1nd1v1dual ‘hasg’ the sense of dlrection
' .-and purpose. o T . v )
7. The 1nd1v1dual can, by means. of person— AU I
_ .. ally evaluating and narrowing caregr o
N, ~a1ternat1ves, determane which are more. e
' "approprlate, -which’ are the morenllkely M
-to provide satlsfaétlon, and which among E
“'them comes close to meetlng personal
1deals-¢-= " L o e
8. The 1nd1v1dual understands the term
“™ability" and is. able to. determine" . -
academicy, 1nte11ectua1 and: 1nterpersona1
' abllltles.,

- R "‘- -"".

9. The 1ndrV1dua1 understands the “terim SR e
wyalue™; is, able- to’ explore personal N
. values. and ‘can’ artlculate those values HE
held to be most lmportant-rv, o

.

"‘-165' The 1nd1v1duai possesses the various” = ., ..
attitudes and competencies important ' ... -

- ..+ in making life dec1510ns about his’ or PR
: ~her llfe. R P A
» e . o N ‘\
.11 . The. gndiv1dua1 possesses knowledge about Kﬁ -
: occupatlons and the de0151ons 1nvolved O
in. ch0031ng a career. BRI ;5mm{'"ﬁ '

, . ) . . - . : N T - st

When developlng the Career Awareness Programme, the

‘ J

1ntern con51dered that the follow1ng llst of career awareneSS

c .

princaples were essential to the~programme-:l,jﬂﬁx{lejyfiff”'ﬁi

‘G-ifii.‘ " various periods .of life span- (e. go, @, o‘j“;pf-'"
ol ten—year perlod, flve-year perlod, one-
R year perrod, one—month perlod, tc.».)..n.

Dule. Tk e
Ry kT
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BN I Career development is a llfelong process

~ of self-developmeht with work being- vlewed -
‘as a veq;cle for self—clarlflcatlon.‘ o

"ﬁ'.,_,-ﬁ Career development 1ncludes the opportunxty ..
- ~: 'to examine life roles, occupatlons and life :

styles. o Coe L

3. The process of’ llfe—span career develop-.
ment and decision-making is empha51zed more -

. than the ch01ce itself. .
P 4. Management of one's career, the pover. of . >
- - one's future, the ablllty 0 maximize ~ -

- . ' control over one's llfe is a major tenet..
b e

L:f"i -. 5. - The concept of multlpotentlallty - that ."'f;J j :

~ .each person has the potential for success
and ‘satisfaction in asnumber: of occupatlons -

R p frees individuals from the fear of maklng A

wrong choiges and increases thelr avallable

- .
7 . e

‘optlons.,“

Wlth these pr1nc1ples in mind, the intern developed

s

" and 1mplemented a programme wh1ch was based on two exlstlng

programmes.
programme already in use at the Counselllng Center of

Memorlal Unlver91ty of Newfoundland at ‘St. John's and thlS

_was supplemented, to é&me extent by 1deas from the programme

used at.the Reglgnal College durlng the prev;ous year.; The-

- -

format uSed 1n each: SeSSlon descrlblng the 1ntended goals

.and exer01ses are séen/ln detall 1n Appendlx B

[}

-~ z" T -ln order to advertlse the Career Awareness Programme,

N T~

T

the College offered 1ts graphlc art faclllties for the e

deSLinng of pcsters (Appendlx c)‘. These posters were d15-

played durlng the registratlon perlod and also in the

-
1

classrooms and at strateglc locatlons throughout the College.

A

To supplement thlS, further nptlces were 1ssued ‘to students

K] .

The major- part of the content was taken from a .

0 -
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o
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© et

V the students. It was felt that the number of students par-

. course dur:.ng the Spr:mg Semester 1977. However, these

' students were asked if they would take part m the Btudy

‘-'.Fall Semester.' o S S

) _'.ran'. :for ten consecutlve weeks with -one. two—hour- class per '

-and trust and also be respomuve to the ind:w1dua1 needg. of -

WhJ.Ch the J.ntern was to undertake. That is, they were to. . o~

"'complete the Career M’aturltv Inventorv‘ the 1nstrument used

' :,,'W'eek The Career Maturlty Inventory was admmstered to '“ i
d . B ,\’:‘
both the exper:unental and' control groups separately during B
) "'1
the first week and again in «the last. week of the programme. - i
I rumentation S Lo SR - » B |
. . . . . e - - - . e ;
LN - . 1)
As was ment:.oned prev1ously, the instrument used to '%-
' 'measure the effect of the Career Awareness Programme was " - o \

' of the Career Maturlty Inventory and 1t8 reliabil:.ty and f E

regardlng the programme (Append.ng D) S
’ Slnce group development is a dynam:.c process, the

I

fac111tator must be able to nurture a cllmate of cohesn.veness

N

. tlcipatlng in the pr??;?a?ume should be li.mz.ted, eleven students . i
'only were reglstered fox the course durmg the’ Fall Semester. . w
'The rema:.ning eleven students who expressed interest in the o 3

. ;"pronge wvere adv:.sed that they mlght partlc:.pate n.n a %

. '-L,,a'a.‘

. .
R

FIpy =N
2aty ¥ &

L

A,
e

to measure the effectlveness of the programme, durlng the

The programme started on. the 29th of September and

a © Ve

Id

v

the Career Maturity Inventory.»7 The followrng is a descrlption

.

valldlty. ST ‘ A ’




- for’esxghtful he is J.n plann:mg for a career; '

0 .~~"3:'-\" The Career Maturlty InVentory (CMI) . ﬁf\s '_cons_tructedz-l

: ,and developed by John 0., Crltes (1973) -

1

"it can be profltably employed in varled settlngs - schools B

N and. colleges, buslness and industry, cornmunn.t.y agencies,

'hosp:.tals and other 1nst1tut10ns and organizatlons""(Crites,

1973, p. 3). The CMI was conce:.ved and constructed by

CrJ.tes to measure the maturlty of att:.tudes and competencies

v

'"that are critical in realistic career declslon—mak.lng. N

«

CMI prov1des two types of measures the Attltude Scale and

'.'the Competence Test.

L The Attitude Scale ellcit the feeln.ngs, the o U
RN subjective reactions, the. dispositions that - = ™

: "the individual has toward making a ‘career ' :
= choice ‘and entering the world of work. [ Is

. "work seen as a meaningful focus of 1J.fe or - .
N ‘is it viewed .as drudgery? How involved and
L independent is the individual in the choice - '
process? What considerations are made in- T
sselecting a,career? ' These and other conative .
. aspects of dec1sion-mak1ng are stated in the e
"items of the Attitude Scale as they have -
: actually ‘been verbalized by young.people. .
. More specifically, five att:.tudinal clusters‘
‘are . surveyed: ; . T e ’

L

= :l.nvolvement in the career cho:Lce process, - -_"

LA

[ orientat:.on toward work. : : S "j

= ':l.ndependence in decxsion—maklng,

- "preference for- career chcuce factors, .
R . s
R ".'t- rconceptions of the career ch01ce process.-

_ In contrast, the C.'ompetence Test . measures the
e - more cognlta.ve variables involved in- choos::.ng_'
. % . ..an occupation. These -include how well the
T lndividual can  appraise his job—related
© 1 ocapabilities: (strengths and weaknesses); -
. how adept he is in matchlng personal character-
©'. istics with occupatlonal requirements, “how .- .-

The author' 's‘tates,‘ .

Tne ] .
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o cOncerned Cra.tes states that

and how effect:.vely he can cope w;th problems
. which.arise in the. course. of -career develop- .
.. ment. In all, then, there are f:.ve parts of

the Competence Test— S o

- ,self—appra:.sal, _

- ; occupatlona’:l intormation,- : o
- .= ‘goal select:.oh, ; SRR : E
- plannlng,A . Sl e et

.. :problem-solvmg (Crites, 1973, p. '34): '. o

e Taken together, the Attltude Scale and the omp_etence

Test prov:.de both an extens:.ve and 1ntens1ve 1nventory of the

L cr:.tical behav1o&rs in career decision—making and development.

-

N .\"' . [N

1

Rel:Lab:Llltx. The 'I‘heorx and’ Research Handbook accom— :

-panying the Career Maturity Inventory report a var:.ety o£ -

€

_"‘_rellabiln.ty and validlty studles. Grades 6 through 12 were |
' used to calculate :mternal cons:.stency for ‘the Attltude
_‘g.:ll_e_ utllizing the Kuder—R:Lchardson Formula 20. and found )
'. an’ average rellablllty coefflcn.ent of 74 Crites\ argues -

" that these coefflczents are comparable to. those of slmllar

\

- att:.tude measures (Super & Crites, 1962) similarly, most

\ —.

':‘ of the coeff1c1ents are acceptably hlgh across grades for

the cOmpetence Test w.i.th an average rel:.ab:.l:l.ty coefflc:n.ent

' of .,.84. : As far. ag the Btability of the Att::,tude Scale 1s

Lo e .an extremely hlgh sta.b.lllty coeff:.cient ' \ e
R @

. for the Attitude Scale over long periods wou
“be contrary. to the theoretical prop031tion that -

— vocational behaviour matures w:.th t:.me. ,-Rather,-

\ . ’ )
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§ ATl '-mmrmvn@ Ww SRS

Co o .the test—-;etest rellablllty of such a scale
Y ____.. . . should be’low enough to allow for maturational
“— .. . . .variance but high enough to- eetabllsh system—
=i . atic measurement of ‘the variable being . ‘
—~ . .Y . guanti > The stability of the Attitude o

. ‘Scale ppears to be in this range, the r belng oL
' r 1,648 subjects in Grades 6 through 12 o

_ (C J.t;es, 1973, .,14). . S

L Val:.d:.tz . 'rhe Theory and Research Handbook reports

—val:.dity flndings .on the Eollowmg “content VallditY-_

criterlon—related val:.dity and construct. BT T e

N,

: COntent valldxty comes from two sources, one 1oglcal .

and the other emplrical. The Ltems for the Attltude Stdle _ V

N

-

.. were deduced from the\central concept\su.\career development

FR R R

-

e . theory 'I‘hls resulted .1} an J.nitial pool~of 1 000 items

'from which 100 were selecte us:.ng yrocedures\ for 1n1t1al

o

stand’a_rdlzatllon'. 'Emplrlcally,

e follow1ng pch{res o ‘

to J.ndlcate wvhich they considered “tg.be the = = . . ..
" more mature response to each attitude item. .
. The - criterion of interjudge agreement used IR
" .. was agreement between eight:out of ten judges,
or 80 percent.  To. detegmine agreement between .
two .keys, he simply- calculated the number of -
‘times the empirical and rational endorsements .-
were the same. Of the fifty items in the
... 7. . Attitude Scale, the judges agreed with the
-+ 7~ - . standardization sample thirty-seven times, .
o ) ;1ncluding all of the seven items which were
. 'scored in the Trie .position. In- other words,
.70 the percentage of agreément was. 74 percent. . .
. . 7 ... = +. . hs defined by this methodology and as developed .-
! N substantlvely, the Attitude Scale would appear o
B R - & have acceptable content validity. e
R N LN T (C.r:.tes, 1973, p._-vls) . )

R ’we'r'e‘ :_fo'llow-ed:. '

R RN AR
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~

equlvalent crlterlon measures. . R T -

-_'_\j E - '-tween high and low groups within each grade

- jDes;Lgn of the Study R ":,,_ -

e e et 8 Id CE s T

CRES LT AR R T P T R e

U T P A
R T IRER ) e

ORI SR 'v’" ...«vf‘ 1.-;-*'3. vovd LR .:

(18

S Coos1. L,

c -

-+ *  The, Att:Ltude Scale has been correlated w1th a number\ ' Lt

of crlterion measures, a,lthough‘ it is dxfflcult to find

" pathory" (1967) correlated it with the - R
. Occupational Asplratxon Scale (Miller & Haller, : . :
.» . -1964), which 1s measure of realism of aspir- S
o ation. In groups of ninth (N = ‘79) and twelfth - '
e .{N = 58) graders, he obtained r's of .39
. {p ¢« .01) and .31 n' respectively. In an -
. 'investigation of the 1nterre1atxonships of the T
Attitude Scale and consistency, decision, and o %
-+ realism In career choice, Hollender (1964)
". - found significant covariation of career =
~dttitude maturxty with all of these ‘crlterion'
variables in a sample of 1,648 males and females o
‘in Grades 6 through 12, stratified by qualitiTes . .~
on scholastic aptltude. Multiple t tests be- - -

o

. established that students making more’ realistic’
|~ cdreer”choices generally scored higher on the
- Attitude Scale, 1rrespect1ve of aptltude levf
(Crites, 1973, p- 16) :

Some prellmlnary data have- also been collected
on the Attitude Scale in relat:.on to the othe:r
. measures of career maturity. " For example, '
. -Cooter (1966) found an ¥ of .38 . (p < .01l) be~- .-
. tween career attitude maturity and Gribbonsg and
Lohnes' Readiness for Vocational Planning (RVP)
scales.: - However. Wilstach (1967) reported non- -
signlflcant r's between the Attitude Scale and :
- Super's Indices of Vocational Maturlty (Iv) . o
(Crltes, 1973, p. 1.6) _ [

Qrites prQV1des a lengthy dlSCUSSlon of construct '-, L \ kD

'valldity. It appears that the accumulated research on ‘the S i

Att;tudé ‘Scale’ supports its construct validity and appears - ]

" to be related to varlables to, which it should, cheoretically, SR

.-"«‘be related. S L T T

~ —_ . " - v o PN

Th:.s study used a Pretest—Posttest, Experimental/

- 'Control Group des:.gn (Campbell -&- Stanley. 1963). _': . -. 'h" )

A
R
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N L : Group I (Experlmental Group) Yl% T
' Group II (Control Group) . N X' ' '

,"[R] _ '

} . ‘@' r . . . . : . i .. ) . - . . . . N .
Tl Key ﬁor Symbols.' T T \
S DR e Y - Career Maturlty Inventory (CMI) R o

[

variable (CAP )

P

RPN x - Career Awareness Programme (the independent//

R 1.

e f-'x --non exposure, to CAP e ’,' e
e e
Boeh Group I. and Group II were exposed to a pretest (Y )

and (Y3) Group I a.nd Group II were ex\posed to a: posttest .

o Fert 3 1 ST RERR o r i e

(YZ) and (Y4) . Group I was exposed to x wh:.le Group II was S
/ not exposed to x, (- x) As shown in- the des:.gn the students S
‘ were randomly [R] ass:.gned to two groups.._ 'I‘h:.s design J.s,a t‘}
L o - bas:l.c experimental group—control group dn T T TR ?I
P ' .. . which. Bubjects are assigned to the exper:r-'. P B A
cr el mental and control group at random. AB ‘such ; - |
L LT - . they have the strengths of the basic des:.gn,~- e Jj
Lo .7 " the most important of which is randomization. - .- 7 i
N T ,_'feature and the consequent ability to assume ° L g =
sty . the pre-experimental approximate equal.l.ty of . -
) R oo e . the experimental groups . in all possible in-— . . )
R . . dependent:variables. History and maturation ' - sy
S e s o o are controlled because very little time . o i
. s T - elapses between the manipulation of X and o DR
T os.- U7 0 T the observat:.on of Y. (Kerlinge_r,_ 1964, .. = L st g
IR ST e 'p- 356) T o 4
(RN _ ‘ L . . - \ './ ‘,.—- , . e = - - ) e _ _-1‘!
Analysis of Data ool o ' PR SR 3
I oL The Career Matum.ty Inventorz, cons:.st:.ng of an - PRI .
“ At_tJ.tude Scale and Compe{:ence Test, the la’tter comprised
of five subtests, were adm:l.nistered during thls study. " “ g
P =

st NS




T

S c The research on the Competence 'I'est has not pro-

Us:.ng the SPSS Computer Pr\:gramme, data was then

1 . r—/’-‘#——- .
1n1t1ally analyzed for descriptive statistics...- These
AR ' descriptive statistics are shown :x.n Table 7. .' ol = '
Agxalysn.s of covariance was used to analyzo differ—:-

/—";-”‘
ences \between the control group and exper:unental group on-

the dependent variables \httitude Scale and the five subtests o

of the Competence Test of the ’Career Maturity Inventorx..

This prov:n.ded for control of - any initial differences between

the control and experimental group on the dependent vari- : )

/ .
ables by treating pretest scores as covariates., The results

': of thn.s analysis for the attitude measure are sho>1'\n_-'.‘_" y

Table 8.~

. . ) ] _
In the analys.is of covariance of Attitude Scale : Lo,

‘ scores us:.ng pretest scores as covariates (Table 8)“ there

J.S a s:.gniflcant differenge atfless than the ' 01 level.

g

o S The s::.gnificant difference .‘I.S at the 002 1eve1 and 1ndicates

that there is a dlfference between the Attitude scores of

he control and experimental groups 1n a positive direction.‘

'.l‘he Attltude Scale asks about one s attltudes and feelings j-' R

toward making a caréer choice and entering the world of work. o N

This finding suggests that a Career Awareness Programme '

-

can have a pos:.tlve effect on students attitudes and the:.r

m.ajor assumption of the study._

RO - -

gressed nearly as far as that on the AttJ.tude Scale. Crites
(L971) recommends that until this research is completed, =

. e

E perceptlons of the world of work ‘ In fact, this was the : '

\

. N B " N " . . . N . . N v N - " . o .
. . . - .'4 .. . . P N P - o . - - . »




TABLE 7

.- CONTROL. .N

?)Iif'”

7 'Variable: . v Tix

.2}‘

"';1 Competence Scale for Control°and Experlmental Groups

“EXPERIMENTAL

.&fiAtﬁiéudé“Séalé;fs

:'7chbmpé€en¢é'3c§iéfff4f’f

Tl Self—- .
appraisal
:i} 2 Occupational LR
. information ~~_;“_q

selection

'4 Planning

‘-““;5 Problem-f""'

ViB,Qém

Bt 2T 1

-"14¥a1'

15 00

12 36

ar

a1t .

”2£;éé:?~ﬂ,
2 85

2 '831 4':;.{

15,00 1,

i?;ésfg'z

14. 53
14 72

’f11:53 ' .
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TABLE 8 I

Ana1y51s of Covar:.ance of Attltude Scale Scores Using Pre— e\ '
_test’ Scores as Covarlats S PR - )

,"S'Qurcef" " .. Mean- .. L . significance’
~Variation, ° - Bquare .. df- e of £ .- ° o

'ICOvar:.ates. e B T T S DRI S

- Pretest Att:.tude PO S IR
- .. 'Scores - o 1296.406°° ..1: ° 79.07, "“.-;001* \

O

= »

: j'f-Main' Effects"j"-'q. Csl.s2 a1 13.82 0 ‘.ooz*~

..U Explained, . . 0 181.02 2L . 480290 .. . S S

v
.
S

NN
RS

' Residual 3.75 o 19 S

g ,,,y.-— ?'Si:éni'fjicanc‘e_ at the ',;.'EOl:.level e e E

SRV A ——
st B . L . M
- —— - - - - . . R C et

. ,’ ‘.

the Competence Test should be considered as be1ng in an early SRR :

P Ce -

: o stage of development and should be used accordlngly. -
' ,, l. o An examlnat:n.on of Table 9 :md:.cates that there wasg
: 1 no \signlflcant dirference between the control and experﬁnental
".-'-. ‘ groups on any of the five subtests of the Competence Scale.
'-}' i Th:n.s would suggest that the Career Awareness Programme— had
llttle or . no effect on the areas measured by the Comgetence )
T T :___:Ll_g How;ever, cautlon is necessary 1n interpretlng this - ‘

analysls. The research on thls sca.le has not progressed ,. g‘""_

nearly as far as the research on the Attitude Scale. CrJ.tes

(1971) recommer)d/s that untll th::.s research is completed .

o\

the Competence Scale should be cons:Ldered as’ be:.ng in an

early stage of development. The tests need further inves- -' . -

'
e L \ . P DR P




et —

of . : - S G

: Analy51s of COvarxance of Flve Subtest Scores of the Co —{,;1 1;hf

,,petence~5ca1e u91ng Pretes Scores as Covarlates

Source of SRS Mean L '1Nj:.;f';w. Signiflcance T
Varlatlon .L"*Square wdEsT £ g;. of f f";,L.-_ n 'g“
ﬂﬂ.}-fz,,ﬂf”.”ﬁnf‘jiﬁﬁ,SH@%@MMHmLﬁ’TthﬂT”},ﬁﬂ,jluﬁ SRR
" Pretést” Scores_-,]39.op R | .‘“7 26 e 1 B A
: ' Main Effects’' - ' -15.94: 1.2, 97?’ 23-{;@098;¢T"" .
ol T UExplained, - 4 2134 .2 ;3 97 .. .036
U L ,Resldual L "gﬁ 5 37 19 S ’

e e .. . . A P : . . o e
B e . T g . : .
. . v A et P

SeEVY

T

Ll e o s ah o

oo =;._ T A OCCUPATIONAL INFORMATION 1 . Ty ‘\\ ,
d S Covarlates. jA *:slg “=3j'gf, e »fff\t;uﬁ;;,*'h,”-yo‘j'g
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: characterlstlcs of reliab111ty an& valiq:Lty,"

tlgatlon to establlsh more convinc:.ngly their psychometnc;; '

Crites (1971) su~g§eefs*that post scores on the

Competence Scale may even show a decrease nnmedlately

follow:mg an :mter'vention such ‘as. a career awareness pro—' '

- . ~ ‘ ".”’IU)‘.

gramme. He reasons that the students, after Such exposure,

although hav.rng a broader perspectlve on and awareness of

assessments. . In other words, they may not have had suf-?{{

f:.cient tlme to'):.ntegrate and crystallize these new learnings. ‘

This 1s one posslble explana\tlon\ for the\lack of sxgnif-

a.cance on the Competence Sca,le between the two groups in o

th:.s study R o \ e -

:

; careers may exp‘ress less confldence or certainty in their '

1'..

Smc7 Crites (1965) expressed some cautlon regard- o

1ng the consjruct valld:.ty of the f.l.ve subtests and,, :.ndeed,

..,‘.

—/ 1 -
V. AN

Correlation atuxﬁfor the flveﬁxbtests. : These« inter-.\ -

correlations can be” seen in ‘Table lO. The F3 s range from

..41 to,.81 "d all correlatl.ons are statlstxcally sxgnificant.,_

L . b

= ' PREEEN ~ =

of career maturlty. - It

validity of the Scale needs';._ L

acknowledg that the Competence Scale wa,s u an erperi-'- P J

o mental stage 1t was dec:.ded to do a Pearson Prcduct S gt

_fTh;Ls, WOl _sug‘gest that the subtests may, to a’ large exten“t,:..-uh .




5'**Significant at the Ol level
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selection
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Information ;j
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Significant at the .05 level
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Results and’ Conc1u51ons S R LT S .7

e -

A 4.' ) The study undertaken by the mtern was to develop - )

and 1mplement a Career Awareness Programme and to compare

. N the. results of students in t@e programme with a. group of | S

. students ‘not. exposed to the Career Awareness PrOgramme.

The compar:mg of the control apd exper:.mental groups on, the

' Attltude Scale, used td measure attatudes« and feellngs toward
. WS .

: maklng a career ch01ce and enterlng the world of work, was - -

e significant. The sigru.ficant d:.fference, us;Lng pretest ) o e
S scores as covarlates, is at the 002 level and ind:.cates )

A that there is.a- statlstically s:.gn:.f'lcant dlfference bet\ﬂeeﬁ

the Attltude scores of the control and experz.mental groups

in a, p051tlve dlrectlon.- Lo

The study does not 1ndicate any s:.gnlflcant p051t1ve '
B \ : ‘4
change :Ln the control and exper:.mental groups on the c ILEetence R

: Scale.‘ However, this may be due to s:.ze of the sample, a

i,

.study found that "galns" on’ the Career Maturn_ty Invent ry ;

- B

total of eleven students per grbup. Goodson (1969) ‘ 12 a
f'u -.-were greater in groups w:.th approxlmately fJ.fty merqber%

than o V }

w1th smaller groups.' L LA S

-

W ' The Att::.tude Scale was orlglnally conce:.ved no -only_ .

Lo BEENE ",‘;,,as a measure of a theoretical construct but also as an .
o . . - Y . A S k¢
) o assessment dev:.ce wh:.chv mlght be useful to the pract1c1ng EEA

P e *career counsellor. This study :Lndicates that students ' : B &

oo )
{ LK '- -

exposed to a Career Awafeness Programme can enhance their

[

N
.

T carger att:.t,ude -maturlty.. a m.m:.lar flndlng 1s also e

;.‘,.\demonst'rated-'ih several other stud:.es (Asbury, 196'7 Bovee,
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1967; Giililand, 1966; Good'son, 1969). This present study
1nd1cates that students galn 1n51ght -into thelr atbltudes
- /. -
" - and perceptlons of the world of wcrk and that they are h lped
e L .
K ta clarlfy 51gn1f1cant elements in thp process of maklng . .7
e - v R k] ) L ' .- ‘j <
mature career dec1sions. - ..' e ' :
! e i NE
The results of thlS st/dy should be qautlousl o
. ' SE
1nterpreted because of some llmitatloné Flrstly, the tptal - @.
) ) 'number of subjects 15 limlted eleven only per group W1th ‘ &
W
Athe Career Awareness Pr;gramme foered only once. One ' fg
- ] ‘-. .;:\'
- potentlally 51gn1f1cant variable is the i uence of bhe . " '
. - ., - - . - - '
R person 1ead1ng the Career=Awareness Programme.,-All that v
- / - oy
. can be reported w1th certainty is the Career Awareneés o
- ~/
- ' Progra as ofrered under the leadershlp‘gf thlB researcher
: resulted 1n signlflcant galns for the students in the
programme on a measure of attitudee‘toward and- perceptlon ’ﬂ. .
of the world of work. o T SO ".ha
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S by all persons at the college Which immediately conveys B

\

) 'events and happenings which took place over the four-month

\\ .

| ‘SUMMARY AND. CONCLUSIONS - ., . . [ = ' .

This 1nternship wag fulfilled at Memorial UniverSLty

K

Regional College at Corner Brook during ‘the Fall Semester f"_'~, W

"

1976. The 1ndiv1dua1 objectives spec1fied in the intern—
Shlp proposal and found 1n Cpapter I of this report were
accomplished by the 1ntern under adeguate campus and field

N . - » v t s
superv151on and evaluation. S CL .f?/-

S
This report represen .S only the internship itself

Wthh COVered a period of four months. However, mention\. ;

Bhould be made of the time spent for the three months _"\
TR

1mmediate1y prior to the start of the internship, preparing
: and/writing the 1nternship proposal ’Indeed, tentative
- plans and 1deas wexe disgussed and written even before the
internship proposal was written.l ; Lo
. Writing a comprehenSive and complete'summary of

the internShip 1s all but impossrble considering the numerous S

period of the 1nternsh1p. It ‘is. because of the very nature
ofhpﬁis internship that it 1s impossrble to capture on

paper everything that took place-' For example; it is

impossible fdr the intern “to summarize the high motivation
and espirit de corps at the Regional College»by faculty,,- "

r.'

staff and students, the degree of acceptance of the 1ntern

—_—
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:Ltself to a’. newcomer, the cooperatlon of the f1e1d super— i_ -
_?" o v1sor, Mx, David Smallwood and Student Serv1ces personnel

_.'fV“All the above factors are the reason for the success of
: . . \ . .‘ . . - . \
.the 1nternsh1p., . . : . : BT

LN N . b

S - The 1nternsh1p began w1th a v191t to the College - -
3 ' by the. 1ntern in late August 1976 to become familiar w1thd°"3:”ﬁ'«ﬂ
.the 1nst1tutlon ‘and personnelm The Coll&ge Was opened to ‘lj4_'f

&- the 1ntern to part1c1pate 1n any programme, to use anv

fac111ty, ‘and to become .an active merber of ‘the qulege zf L ;)akﬁ'

'personnel Involvement 1n some programmes was’ exten51ve
-whlle in other programmes 1nvolvement was 1imited due to
time:' As well as becomlng‘involved to some degree in all

R the programmes offered by the Counselllng Centre, the" - -

. 1ntern ‘was lnvolved in one—to—one counselllng relatlonshlps,
-group counselling, v151t1ng schools, visiting communltles,

v initd L T - ) ‘ e e

. ‘initiating a programme in career awareness for research

o “4w5£a“m,purposes and became‘dnvolved in vagaous extra curricular
M e ‘

' act1v1t1es. : DR .“ufl;_“

- e

Close contact was kept WLth both the field and i ‘ﬁ'

campus supervisors, in that the 1ntern met weekly w1th the

'field supervisor and_communlcated w1th the campus quer—f“ U

T 'visor'by way of.audio tapes, a‘method‘found very effective ‘ T {
-.". - 2 ' U' R 3
‘ -and useful for evaluatlon purposes, and there were v151ts T

g to “the College by Mr. Glenn Sheppard the campus superv1sor,

and the 1ntern v151ted the main campus in St. John

,“ accompanled by the fleld supervisor, Mr. Dav1d Smallwood.

—-

Y
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:; ': ,“';'».'feedhack from'the{eupenuieor?and'enabled.on%goingﬂevolve;,ii -,'i‘“,-i
ment of a personal style of counselling.:.: ,’“:fcx. bl;i%?""ﬁz . ;
. The rESearch component of :the internship enabled SRR E
the 1ntern to develop and implement a, Career Awareness \ ,}
R Programme and provided some experience in the development I'_”gﬁ
. and 1mp1ementation of ‘a resea ch sﬁ§hy. R h; : :ig”;l'iﬁ*
jj : .' ,:1 S The internship provxded for an 1ncreasedlawareness $
- ':h, of the many aspects of s nt serv1ces, more particularly, T“Fg,. ”_*,
G the counselling component and, as well, contributed beyond ' :;;
' measure’ to the personal and profe351onal growth of the K
"e-;‘intern. Thé& internship, because of its practﬁcal natureri:{?‘ -. d-}
1ends itself to zaucation enhanhement not prev1ously o
‘ experlenced by the intern and an enlightenment “that may \';
- ’ only be posslble through such practical, professional :
' -experience.-, ;f, C '_: R -_Llf_;;;:yi;.;;t'uhfgej:
SRS : g B : o ' - . ‘ y
! - .
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The following pages contain the evaluatlon form -f
"The Counselloxr:Evaluation: Rating . :Scale" used by

the superV1sors to evaluate the progress of-the
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< ... .. . COUNSELLOR EVALUATION FORM ' .- :' " - .. .~ b
- . ‘Name of Counsellor ) e
Dake . .. R S | .

- RTE B . . . “ . '.. ' ‘. . ] .. -(__ . ‘-7

e A e .
e . . " 1

o - Below are 115ted some - statements which are related fo eval—', N
\i T : uation in- superv151ng a coungelIling e; experience. Please - ., -,
-, conslder each statefient with reference _to your knowledge of - .
_the co counsellor rated..- : _ : \ ,_-\,v-' |
- - ' ' o X
'Mark each statement in the right hand blank accordlng to _
how stronqu you agree or disagree. , Please mark every state-. 7
ment. Write in +3, +2, +I$ or. —1, —2 -3, to represent the o

. . »fOllOWlng‘ A . S . ' o ¢, " . N . .:‘_
IR f strongl§'agree'cif'-l ‘I sllghtly dlsagree L
n " 42 I agree - . =2 I disagree - ' - T
B . o hl 1 sllghtly agree o -3 I strongly dlsagree SR
o o ?- 1. .Denonstratee an intereet in‘client's problemff'_f'; s qﬁi:"'.

A ~.:;t2;, Tends to approach clients in a mechanlcal, e
o ?'?parfﬁnctory manner. S S SRR

o'f'zzf {~;3.=.Lacks sen51t1v1ty to. dxpamlcs of self in -
oo fsupervisory relatlonshlp . ". o e

4.  Seeks .and considers profe351onal pinion of " . i

v supervmsors ‘and other . counsellors hén. the j,:}'jﬂ,-'ﬁjﬂ]?
S need arlses. B . .,-' g‘;-f“, S T G
- . .., L N - - s W ol LT e——— _.:'

7 5. Tends fo talk more ‘than. client LQuring . T o0
w . % .%o counselling. __:w,\‘ . e o Cole e LT

o ;i,;,~q61_mls sen31t1ve to dynamlcs of self in* f_;f;.

oL T counsellmng relatlonshlps.ﬁn‘ z,gj_..;T,_H".-;ﬁr. IR

ST, Cannot accept constructlve cr1t1c1sn\l?'.‘;l;;“ﬂ’?f*— TR

Lo e A T .

meo _t;“'B //Is generally relaxed ‘and comfortable in qf IR N ;

e CQunselllng S&SSlOﬂS.‘[' L S R I :

;‘: o R .' Co : ’ N ,..’ -_. .I' . . . N - -

; R T 9. 1s’ aware .of both content and feellng dnoo T D

L cnhcounselllng sessions.,,“ SORE . ‘H;.;“ et SR
e T LR N

o 7'7",:"f'.10.34Keeps appolntments on time and completes R TR T SR |
L supervisory assignments. T LR L R
i [ L . “a. i o L e T ST

i mﬂ‘"’-ﬁ“"ﬂ DA




e

o

A1,

.‘ ,'12'.

- 13,

140

del

+

'._-17.;

'19.

20,

-a

"~

Can - deal with content and feeling during ”,//l-
superv131on.-;_: . , , es

o

e L
Tends to be rlgid 1n counselrlng behaviorr- )

Lectures and moralizes ‘in counselling.-

Can critique counselllng tapes and : galn Lo
1n91ghts with minimum help from supervisor.'v

Is—ggnulnely relaxed and: comfortable 1n _"'_'ﬂt

the supervxsory sessxen.“j ji S
.- - . RS

T

. Works well w;th other. pfbfessional personnel M

.Can’ explaln wha;~is 1nvolved in counselling \'l .
and’ discuss lntelllgently the ob;ectlves.?f CUM

21..

..'.i\-:
220

“in counselllng.ﬁ.

'Verbal behav1or in counselllng is appro-

23,

Lacks basic knowledée of fundamental C ,
counselllng princ1ples and methodology.d, e
: Partacipates actlvely and wxlllngly 1n S,
A'superv1sory sessions. ;W."géy VI

(e g., teachers, counsellors, etc ).- L
Can be spontaneous in’ counselllng, yet . o
’behav1or 15 relevant.r- S e e

L4 [y

L S : :
Lacks self—confldence in establlshlng IR A
}counselling relatlonshlps. v ;

\

Is open to'self examlnation during,superv151on§_-

;Can express thoughtS*anﬂ feellngs clearly

[ ,-..'

priately flexible. ‘and. varied . according. to -
the 51tuat10n.,. : S ot

is 1ndifferent to personal development and oI
profe551onal growth.-

i) . B

Applies a consistent ratlonale of humania.ff%3.

~ - TN
S _'behaVior to counsellxng., _ ;-” b AR
y e ;u._. A .
L o
.27 Caﬂ be recommended for a- counselling .
. 'ﬁ‘positlon w1thout reservatlon.‘ . .
'/r. S PR _ wo e vy b
R NERE A Do f
RET A ) SN T . K
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7. " THE CAREER AWARENESS PROGRAMME ~ - '~ .. 77" %

e —

"4The fOl&OWlng pages c Rtaln a aégcrlptlon Qf each "{gr,f'f,
wareness rogramme..,‘ n~~5..* fiﬁfT

. Thls programme was compiled by Dr. Jack Russel 'f'gﬁ -
. Counsellor, Memorial University Counselling Centre,-' Y

-St. Jolin's, Newfoundland, and shouldenot be used - - '(‘f'ﬁ_f.'
:é without his\permission.;;"' R S

S L
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Time: - R R

;.' Read to parﬁicip~ntsf ' fp'c% co ~— ,_'“iilr-,j'§

"them share their

u-their linee,'clarify and summarize what each part1c1pant*

2;f To increase t e. participants understanding of how o k)

N o, -
9 )

their orientatlions toward time and experience affect’ .
qtheir thinking about themselves and their career '
‘futures.. - : S S :

&
s
Wi

!

\
e
(Eoxg

- . s 1. ) - s . R .

”» . -
- s

;ero%is,nihgtés.

-

’
i
SR D RO TR N

U
- . —
N . o~

“ell-examined, realistic,,satisfying
efore ,we can anticipate the future,

\ "We hope to plan a
Ccareer future. But

Draw a line ‘across’ your card, with blrth representing

one end and death ‘at the other (demonstrate) - In draw—-

*ing your line, - feel free to put 'in peaks ‘and valleys... .°

- These peaks and walleys can represent “anything yqu want =

‘them to' ~- the amount of happiness’ you felt, the amount _ -

. of purpose or .diréction you felt, and-so on: -- anything' -~

N that,seems most, representative of. you and your Yife™

V‘ﬁ experiences. . R ".. . . - !
The 1ine_you have drawn corresponds tp your own concept o
.of your life,Yine. - NOW\piace a’‘check mark- on your line R
‘to, 1ndicate where you are: at-present LN ' . , SR

WLH. .
1
R

2. After the partioipants ﬁave completed theiffli

l

',eaz ons w1th each other._ AS they share

‘ have

. ' . .'.x _ ' ’-_~

shares., P01nt out differences and 51milarities between each
- .. e “‘ Il\.

N ' ~'_.._.»'




. -; - ?};‘
. - . :-,‘f_
& . . N ) . "
! o : ‘ o, o
! - . L .o - 4
i - .. sessionI. . |, . INTROPUCTION = N i
SR L 3 < - ) o #
f . » ) . ) ° . . 0 * . f;
| Lﬁ_ o! "', . Goals: ; ’ o #
;; N . i { L .8 ~ _,'e"’_ , o L] . .al
Cow o R e oe d : C
g e - . g -
» o - l. To inrtlate group interaction. s g s
K -, : S —~ - N 5 . ' ot i ) . “
ST 2.; To- stimulate awvareness of the riced’ for planning and - " f
v - dlspel some Of thé erroneous notions of careers and PN '
.-career’ choice.. -~ | j.«».‘-__ SRR - :
ST Sl o - - o PRIt
B . 3. " To. place career cho;ces ln a perspectlve of 1ife L
: . ‘L plannlng.. \ w.~j.“ ‘ ._ﬁ e o
. e a4, To ascertaln the spec1ch needs and expectatlons of 'f;ﬂ";'rn
i -~ the group. » S Vo ,e",_ S .‘\\‘
- R T To outline the programme of upcomlng se531ons and to ' '
T .i, estabiish what could realiétieally he- expected from
R the- sem:mars., o St D .u,u; - o .
L3R ..‘V’ . ’//: .'\.f; ) ] o ) -.' . . - . \' "“‘ ‘”-, V< ‘ ' o . .)r.\ ‘.._,v‘ . .-__ v' K ‘_\. i .
. ,'. L. ‘ -.{ e “.A' . "lvt- (' ‘,_—_\\’ . -' ' _ e " - o .r_._’-- . S te L e - . . ’ .
5k;‘ Y In thls, the.lnltlal meetrng of the group, n effort i
0 . A - e ' o v
a0 - is made for the students to become acqualnted w1th one ‘
E .-'another, the krnds of problems experrenced by the others, A
oo T and the. klnds of waysnthey can hOpe to have their problems°i
h «T . . "““’ »'/ / L L L BRI v
S 'g{; dealt with.‘ A couple of drfferent techn;ques were used‘to ;'ﬁ' I
a0 , SRR |
et ~facil£tate this.inltlal student 1nvolvement = the~LIFE et \
. . “D. " ; N i l’. . ',4 .--
. P LINE, And MY CAREER DEVELOPMENT,gwhich are descr;bed in the e i
" f e e 2 SR E
T follow;ng page$.¢ These were intended as activrtzes to ‘}” N N

o

R "break the J.ce" and rto have the group members beg:m to TR e

R & Y N A




'participar'ite to comment on.each bther"s li:fei. 1iiies,' eski'hg"
. R v ' el
" questlons, p01nt1ng out s:_mllarltles, draw:.ng conclus:.ons )
T about each other ] hn.storles and time orientat:.ons. Sum-- '

[N

- . marlze the dlfferent patterns which . emerge, the different" ‘_ N

. ch.terJ.a they use t,p descrlbe peaks and valleys,' and the

A ]
v’

planned - futures represented by /the contmuatlon of the- lJ.ne

" to. the 'rlght of the present-mark.. - ... | L

. - . . | . . i _ A LA . “ . e . -
: - . L. ° e ) C ‘ . . v ' -~ .

. ’——ﬁi_r—e—l_ndlvidﬁal attent:.on, V‘e tablish a cllmate of mutual

- sharing, ;and provide. an oppof tunJ.ty to 1ncorporate careér .

AT
P

plan‘ni'ng: \cdncepts -into a persm s overall llfe planm.ng..‘

- . ) . ) F R ) - _' . N

P R W
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PAST EXPERIENCES

. MY.CAREER DEVELOPMENT

I - .
. r

- . WHERE I AM NOW!, ..

. L

:>f“* 7

JSTEP II =-Have: students
rec0ﬁd the. experiences——

whlc
“£o their present level
of career development.

they feel have led.‘

v Nt

7.7 . THE FUTURE’

SN
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N
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STEP I - Have students £111'4in box

~w1th some biographical data that_
".situated. their present state .of

dareey¥ development. Try to fill

out this information with some, de-
~talls of interests, assets, char—

: acteristics, etc., as they ‘see them.

Have them print the;r naﬁe large enough to be seen ao that ?::fi:g g”;
.~ students’ can identlfy who is speaklng and to whom- one iB SR
'.-speaklng. - : , L

. STEP III - Have students.

ffon the descriptions and-
experiences theyahave
- 'listed here. .- : 4]

:>...
7 - 7
project where and how one
might possibly go in

terms o©f a career, "based

i .
\ IR .o ¥

Aot
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o

' the group members to-a greater conscmusness of ,their owne——,l——f—

. possible life goals a person mJ.ght have. 'l‘he llst is not

. Session II. - « ‘- GOALS AND VALUES - -/
' o _?'«."' B } U - R
""I.‘Goals:, -ﬂ
1. To *initiate an attz.tude of self-—reflect:.on. L s
2., To- explore personal values, goals, amb:.tiohs‘x","and"‘to ‘ .
translate these into career-relevant terms. R Lo
- _ ‘ PEUEE ’ LT , - . .D ' B

The primary intentz.on of thJ.s sess:.on 15 to arouse

>

values and life goals, and the very relevant role they should

be playing in one s career choice\ Great .emphasis is placed

‘ on the total 1ife context of the PERSON in his occupat:.on.

- S~

We all have many 1mages and ideals of what we want out of . -.‘f"l

“_'31_1’:: llves, and 86 we must be able to identlfy and labed ST

these :Lf we hope to find a career to satisfy\.,these ideals.. -

. I -
- . . - . - T

Severa}l techniques were found quite useful in help—-'
‘ i " i O
._J.ng the student evaluate his goal and value ayatems. . .'l‘he °.

"'_f:.rst of these is labelled the Inve”ntory of Life -and Work‘ '

>

"'Values, which was s:unply a series of statements of some, oo

e —

ekhaust:we, but i.t does provide the person with an opportunity

-\

‘ to survey himself on the 1mportance of a number of issues:

" "trelevant to the sat;.sfactlons that could be achiev{'ed from.,'_':;-

""-'fa career. The inventory makes no effort to categorize or?‘?’, o

e

- ;‘-'-;;.'-'-.; R

LT
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79,

in evaluatlng the approprlateness of a given: career. Threr

-

partlcular Inventory of- Life and Work Values grew out of a

prev:.ous questiofinaire whlch had been a modlflcatlon of the

sect:.on “What Does Work Mean To You?" in the Career ‘Work .

‘ Book— (Cosgrave, Gurdance Centre, uU. of '1‘., 1973, P. 3—_4)..

b S

S

L Another useful technn.que employed was the “Guided =

Fantasiy“.' It s:.mply asked the group members to 1magJ.ne a

typical dLy"five _years- frqm—no_w_. ) Frpmj it could be_ drawn
ineights into what values and (joa'l's were important to them.

/
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* " INVENTQRY OF LIFE AND WORK VALUES

s
S L A ' S 2

Rate how important the followxng values are

in “the care,er you choose., Ratﬂ accord:l.ng to one of

three categories- -

o E = essential that X ach:.eva
Y : D .= desirable, but not absoluﬁly necessary "

undesirable as far as I am concerned

. ;
To accumulate a:’ lot of comforts and luxuries '

: Money isn t 1mpoz;,tant as. long as I\ have
- enough to get by . ‘ oS

v -

]

To accumulate qoods that w 11 'imnress people, .

b Y

| . To’ obtain a bas:.cdncome that w111 permi.t
me to do the th:.ngs T lJ.ke in \my free time

An opportunity to be active
| 'Pleasure from do::.ng the work j

aAn outlet for my interests and ans
opport\unrty to use my abilitles .' S

: A chance to do new and :Ln,teresting things E
--'To do eXc1ting rather than rout/ine ’thmgs'

) To do something that 1s phys:.cally ac‘tive‘

',I‘o take: part in ﬁ@e big, 1mportant :
- undertakmg -

To.be - recognized as gomeone J—.mportant,
-a.s hav:.ng done somethin? important '

To earn respect and status

N

7 P T T R Tt E TIE DU SR P R 2 N
:’:‘ﬁu‘y—w-v—f—?& Rt gl :,::_, Lt k) %2

YRR . AR I
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soclal benefit ' - \

. generations _ o ‘ o

-~ to improve their. chances for ha iness

& To be able to' make lots of new frmends-

- comfortable w:.th S .

"";_bothered by others o A L

'To reach a better place :.n the soc:.al scheme E

.FM’VQ e

8.

. of thir\xgs I , PP ,
¥ A T B
To be well known S LT
T - ‘ S ‘ L)
"To do something worthwh:.le i o

To do something that will be of great

LS
- \,\‘; .

To have the feellng of belng needed, of
some%orth to. other people ‘. -~

To pass something on to future

"To be able to  have ‘some positive influence
on lives of others, especially those who
are less fortunate than ne

TO, ,uork w:.th ch:.ldren, to do something

and success as they graw. up oo

-To work J.n .plea-sant ~sur1\oundings- '

,'through my work: .. : <

To -work. with p_eople_I know and feel

To av01d dealing w1th people. who will L ~*;.

_irritate me ox with- whom I don 't agree R

To 6 things by myseff w:.thout being

¢

P
&

"ro work in a place I llke, E e, héme." '

' ,.‘towm d 1arge city, rural communlty, £
- in ‘the w11derness, etc.- Do

To have contact wJ.th lots of people U
in-wihatever I.do" *. - ol

- n_' o “- s Ll o h", v ’ ot .‘.l'_‘_"u_’.' o -,
B AR AR TN -

:. o 'd " ' ! U i . - ! ""4'
. Jl‘o wor]c with sick people RN -
To satisfy a sense of soc1al Justice v T,
) "To have an. opportun:.ty to 1earn new B '
’things and develop nev skllla R ‘. .
. ", To have a’ feeling \of mastery vd :-' L . )
' ,achieVement . 5 ST EER L
: . . . ' - e [
’__" =~ Lt o l.:‘ : - R

"" :'—J.f'; 8
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'To have a chance to be creatlve, Ato f\r}cw \ '

. my. own 1n1tJ.at1ve

. \wz‘.-e TR,

To be able to accomplisih'-'gfreat de’e&s ) RO C

To be. the best at whatever I do 2

b

. PN -
' ~

:To do the best I can at whatever I'do - . !

Y ro. add somethmg new to the field I dm
» WOrklng in ' ;
To be“challenged and st:.mulated by S R
: whatever Ydo . o IR ES
. ? M R —— . N -~ - \
a To 'perfect a sk111 or ablllty I thlnk . -
. A | have .
‘ 3. hat is your general overall feellng response to yqur
! , : "'. fantasy?
B ; Confused? Happy? Sad? Concerned? Indifferent?
! "‘ ] e \ o )
. : ' ' S _——/ "i - ¢
LA What general sorts ‘of occupational areas fit the ‘ -
o situation desc:rlbed ‘in your fantasy'»‘ L
"""" i *( . i T
B , ) Addltlonal data gained from f‘h\, experlence regardlng Values,
. . interests, goals, etc. should be summarized and included on
S . "the students’ Summary Sheets for future reference. '
' AR R ' u ' %
‘ , L v’ E
g sl
P SRR

A

i
v
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- GUIDED_FANTASY °

Typical Work Day in the Future’ ST T
A . . N [N o -- . o -::‘{i'
Purgo'sel,:v To provide partlclpants the opportt.tnn.ty to pern{it S 1
.. .1 T .77 their fantasies about their. pro;ected lifestyle ‘
AR to emerge. Lo R | . S
. / .\ : C -
e r \ o Read to pantioipahts:.' (". . ." indicates a 10 second p’au,se\)_' '_
,. = ) . ) ) N . -' . ‘. ‘ , ) - . Co \.'/'. . . . [ ERS \ o
.[ N i ',: - s . . - ' .'l ) . ' B ) '. ' - . : .-‘__. / .
. CIOSe your eyes, take a few deep breaths and. relax. )
o " Remove all feelings of tension from your body, and erase all
: prev1ous thoughts and. worrles from,your, mind . . .
- f' R Imaglne that you. are gettlng up on a- tYPlcal work

- -day about ‘five years from now.  You' re sitting on the side -
: . - of your bed trying to decidé vhat kind’ of clothes you are - .
L ‘going to wear.  Take a moment and look aver your wardrobe. . o

What type of clothlng do yod f:.nally ‘decide to wear?. .« e v
- Imagst e yqurself gettlng_ ready for wotrk . .. Any .
. thoughts while you're getting ready about the day to come?

S %+ - « . Do you _feel excited? - Bored? Apprehens:.ve? . .. '
) What g:Lves you these feellngs? . . _ o
) : : It's time for breakfast now. Wlll you be sharlng L . . :';
L, T breakfast Wlth someone, or w.111 you/be eatlng alone? o e e
. You ve completed your breakfast now, ‘and ‘are: headed‘ ceo §
: out the door, Stop for a: moment and look around your T
: -+ . neighborhood . . . What does it look; like? -.". ! What does. -
\sim— .] - . .your home look like?:. . What thoughts and feellngs do : [ %
: SR -you expemence as .you look around? Ve es Lo T : ;
3' T k Fantas:.ze now. thit you re headfbng toward work : ?
w "How are you getting ther Sy How. far is-it2.’. . . What [
B new feel:.ngs or thoughts are you exper1enc1ng? . -'.' o \;%
R You re enter:.ng your work s:.tuatlon now " < . A i
A T Pause for a bit-and. txy to get a mental ‘picture of it : o Z
- _.Think-ahout where it is and what it looks>like. ... . g
"'””}"' W.‘I.ll you be’ spending nost of your time . indoors), or outdoors. R B
ey -__-__; . How many people will you be " workJ.ng w:n.th? . . B g
- / Lo - N C ‘ g
. : You\ are. go:mg to your specificxjob ‘now. .- Who is the i
y o first person you encounter?‘. . What does he or ‘she* lool; o
- . ... ‘:‘, ". " . : \ . . W '\ ,(.%!

oo
=21 e




W WS'W- /1«7 "!3«
rlande Yuu

ﬁ?‘% ook 'x; 15‘15" Rixah n,b,.}'.v.e.,-'.e\-'n.‘.'.rlé’zh‘.".;:?‘s.‘:b X
. N S o ' --,._84.,'
0 like? ‘What is he or she wearing?— - -«— What do you \ .
say to h:Lm or her'-" \ [ R ‘ o vk
Try to form an 1mage of the partlcular tasks you o S
perform on your job'. . ..Don't think about. it as a specific ’ g

. Jjob with a title such as nurse.or accountant.  Instead,
_think about what you are-actually doing such as working
-with your hands, -adding f:.gures, typfng, talking to people,
draw:l.ng, thlnklng, etc.

'*" . In your job do ygu work pr1mar11y by - yourself or
do you work mostly with others? . . . In your work with.
‘others, what do you do with them? . . . How old are the
‘other people? . . . What do.they look 11ke'> e e How dd\

e you feel towards them? . . .- , B

: Where w111 you be - ‘going for - 1unchL.—'. s W111 you L 3
L be going with someone else’ Who?. What will yo_u talk Lo

. .-about? . . .- _ N . ‘

oo T How do the afternoon s act:.v:.tles_ dlffer from those
of the mornJ.ng? .. . How are you feeling as the day pro-
gresses'> W e e Tlred? .« v Alert? . e Bored’)

e : " Your Qyork day is comlng to an end now. Has it been :
I A a satisfying day?\. ... If so, what madé it satisfying? . . .
oo What about the day are. you less happy about? . . '. Will you -:

, -‘be taklng some of your work home w1th you'> . ’

e " .
= . 3

-+ " How has your work day fit into ‘your total day? - - - L. -

t (" - .

o

hd ~

(Pause here o allow part1c1.pants to f:mallze the:Lr fantasy
experience. - Then bring them back to the present and begln a

dlseussz.on about what they experlenced ) IR :

As each’ person shares h:.s fantasy, ask the followxng quest:.ons _
. as probes for thought- :

Iy
St .

1., -What new informatlon dld your fantasy send to you

e s ".concernlnq yourself?. : , . S Lo
\‘ - ' oo BN - - _\,,:. .
S L 2 How real::.stic or attainable were the eIements of yo‘ur
gl ;.fantasized work day" e s L :
s . . L , . B R . ° . Lo ", '
i L = N _.- .
) e K :
_—_— 4 ',’ > - = - .“:.
. " o'l h :\.' ‘.Nﬁ' o
! . o . -." . .»‘,'
.‘." .'\ . ,.. A ~ ae 'I” . ;\:; M “. ‘
r ' . . R “ ot . AN
. ) - = [ T ° - .
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~~. ' session III ' INTERESTS - :

' Goal: - .. ¢ f AT e N e

- Y o Lo K \ - .
To explore interests:’and’ their relationship to careex choice.-

Ce. Tl&s seésion" "is .designed to ‘help the group inembere'

/ o '.'to focus on their likes and dlsllkesy and to help them 1abe1

. and defJ.ne what these llkes and disl:l.kes are. ' Particular

-emphaai.i.s is placed on'exploring one's past experlences as a

' mean3 of discoverlng 1nterests. But these’ exper:.ences are ;

-

e also keys to understand:.ng reacnons to experiences to whlch N

P

‘_we have not beer\ exposed SR B . "  /- ' o

B -
- . Coe

S once again, the "G\nded Fantasy proved to be a

Vo useful method of explorlng .mterests. A procedu-re rsJ.:ru.-lar B '
to the one presented earller could _used to focus on one's’ .
- "'areas of 1nterest as they re].ate to a work or studnyJ.tu-
atlon..f: R : . , S - ' e wo
Also found to be. u'sefui' in 'ekpiori‘xig\“r'interests was' . 74

..the Holland,\Self—DJ.rected‘Search. It appears to do an- T -_—'-'_

’fexcellent jOb of stimulat:.ng reflectlon and of helping the":
":5 - 'i,,person def:me major areas of interest : At t}us point 1n SRR

\ . the programme the group members were not glven the RN

Occupat:.ons Flnder, - 80 that the SDS was used for the time

.. \
,belng only ‘as, a way of explor:mtg and defmlng a::eas of

v -interest. BRI | R
. .l ! . ' . ,.. i l' :.:-
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‘l

:( - - .. .“,' b ; .',‘ . In.. ., h AT S . A .;.",' . . ' . e
T - Goals: R P T S - }
0 1 To stimulate realistiq self—assessment of academic and 3
R '1ntellectual abilities. T \_.,, .
(o H la . : s ' "’ t
2. To, stlmulate realistic self—assessment of personal and
ST soc:.al attributes and :mgerpersdnal skills. N et
‘ ‘. -‘ . o -
. L

oy

—_—

.

12 they were developed properly - : ' -/7" ’

z

.. 3. To explore methdds of developing, J,mprova.ng, and takmg

N .full.er advantage of possuble Skllls and abil:.ties. i

4. 'To tranélate perceived skills and abillties lnto career-'
o relevant texms. g

Lo
- . .- il v
. . . R .
o, ST i
1 ' . ' . .
~ : M
]
v — - -

development of p051t1ve and ereal.istic aesessments of pe::,sonal

~

»capab:.l:.t‘ies. . ’l‘he task w:.th Qur unive.r:SJ.ty s‘tudents was

usually not one of controllinq inflated self-opin:l.on, but.
- one of awakening in. people a sense of the multitude of cap-

aC:LtlES they already possess and those they could attain 1f

-

[N

.q' Close examination of an 1nd1v1dual‘s past functloning

B

often proved to be a startling revelat:.o’n to him of potential

— ~-;‘

that he had prevmusly been aware of. Th' " Guided Fantasy" N

A

- ’—/

wa,s.dnot Only mOSt useful in aSSlStlng‘ the person pJ.cture REAEI

—

hls\capabilities, but. al’so :m lookmg at the ,occupational

relevance of his pictured ability pattern. 2 y ' /

o Emphas:.s in’ this session was placed upon the person s .
r [ :

-

oy La I Dl s ol A

el i




C - Goals: Lo o 'g-'y-, Lo B = L

‘ : o ', _.l“l . ] , L ]‘ ., 5 N ’_ <o - \ ".,. v ‘\..‘ ~ .. N . e v :4
'_ . co L To outlme’ 3:he ma30r seurces of career and educatlonal '
S e e J.nformat:.on. e , L S e :
;s V2 ’“1'1'0 demonstrate the use of the Career Informatlon lerary RS

it LT Lat the" Counselling Centre. . R

- '."- Db ‘.'.—n ) : ' ) ' ’ '\-\ ' ..g,/ iy i ‘ ’ //- ' , g
IR \To have group members begin the process generatrng SO

B T¢..,.. . a’list ¢f relevant -cakeer alternatives.. - R S T
T Bé'gmnlng w1th a’ dn,scussn.on of the major sources for.’ .
™ P N ' ¥ U )
N I'. obta mng career and educatlonal J..nfor:mation and of t‘he:.r A
v '. \r- o V-(.g . . . \ 8 ! % ;_‘ .

o e relat g values (actual work e;fper:.ences, past, present d\ ->» Yo
. ' future: rela{:ed work exper:.ences that provide an opportunl;ty, o ’

. . to observegothers, interv1ews w:.th emplgyers, dallx ericounters §
o .l:A.'“- Y o N N RS

IRV with work and workers, ~including family and friends. andr, . _"".L‘:_f: f o

. e o .J-; wrltte“m informatlon, 1 e., from Career LJ.brary) the rpup ) "‘).'
5 Lo e .

members arg enco

LT ran,ge of aiternat

A
.
-._ -' -

P

= PRI strongly encouraged to expand thelr usually very limlted _.

S j‘ cons:.derat:n.on of occupatlons. I& was also co,naidered to be\ D e

. i
. ) J

importarvt Jto place a great deal of emphas:.s Qn searching ' ,; T

..4."5';' o out psychologlcal and sociologlcal types/r of J.nformation on <
AR s '

R the various oareers, as well as f_he usual.

-“what k"'nd of work“

et ot arilis S

A
{7

Fn

S
T

9.8
,

:
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, \\ Career Library..“ - ' - , R . R
- ? _hepccupations Finder of the SDS*:Ls distributed .: \\-\"

SO ,';\'.:'f';"'- hlch can serve/as .a useful tool 1n expandlnq and sort:n.nxj the N

R : / 1ist of alt'ernatives one‘.i 'onsider:mg, and m begi\nn:mg' | . ,\_'. -l
| the task of m\kq\g the occupata.oanconsrdered relevant to:-,’.-"‘ - ‘
:\\\ " personal characterisths. Student/s are endouraged to use ‘. ’

\\ :\/ /\ '. " the SDS ‘only as an exploring and expanding k.md of interest

X It S ~-,/..,\.\
N s test, rather than ‘as a “problem olver'“ _-,--,: S 7

Lo e Group members were also | rov1ded w:.th a//'check—list

T \-., fqr 0ccupational Information" which is- 51mp1y a/ series of

o _\1mportant questions that a perscn should be’ able to answer
\..

}. he is to make a reasonable evaluation of th\e occupation.
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Wmﬁ@?”"*fé\-’f‘ Galacke Jmﬁkf:\

- TS
e C P .
Do it ,{’N ?’s.;xe_v-z FEREAR D
' - ’ . 4 .

," \ RN / ’,\ i ~_ »> 89_.. h ~1//;
; ] - N - : l - o ‘ \& . ) E
.. % . '  CHECKLIST FOR OCCUPATIONAL  INFORMATION: ' oo
- . - n o <~ I L S N\ a ) 7 . - I"%‘.;\_.\ R N J ?“'_:-
' - 7. 1. what'are the basic "jo'b'"duties? - :What-,subs"pecialti"es' oo LT
R ex:Lst w1th1n the ]’Ob" : N : e CA
< . co 2. What is the typlcal jOb sett\mgP (1 e. 1ndoors'»’ work o T A E
LTS | ‘ alone? work at . a desk?) N o e &
. .>\<\ ' oo . — ) : ’ g : r
Co 1\}\'" 3. What are the hours requlred? (:L = regular:Lty, freedom s ’lj
~ . ' . to set schedule, vacatlon tJ.me, etc ) v ~§
4.. Wh\t\are the reglonal opportunltles for this job? J_?re C '2
: there any requlrements for geographlc locatlon” ~ : / ‘i
' B \_5. What are the - educatlonal requ;\.;rements" what degrees, e 3
S _ ‘ if any, are needed? . Which colleges and universitids .
LT - offer the mecessary tralnlng” What additional special . 3
) L . training on the job is needed? - ° . . 00 ' g
_ . 6. What sorts of 1nfellectual and personal qualltles are > i
" - \ o - requlred t0 succeed ‘and be happy 1n\the Job'? TN e %
- e - . ) I. . s ~ ) \ . e
T N What are the onortunltles for ‘advancement? What oppor-—- ;
- A - ~ * - tunities exist for horizontal movement within.the - :
. organlzatlon? S o
o o '-'" '\\“ '
Sio . 8: wWhat is the beginning salary range? What is the potentlal*
. R af’ salary \after -5 to 10 .years of experlence" Wh)at frlnge
. beneflts are ava11able'> ' , 5
; _ 9. JAhat are- the demographlc character:.stlcs of workers»in IR @
© " this job? (i.e!' male/female ratio, e/ranges Pf o B i
. employees, opportunltles for mino es, etc.)" : ’ L
- - SR VR
- 10. What is. the potentlal future. of th].S typue; of vork? Wlll \ﬁ e
-, there be a demand for thJ.s job 25 years from now'-’ C _ e
I A S H0w might this job be~ akffected by economic receseuon?
.12, what health and’ acc:Ldent hazax@, "if - any, exist? - s
ST 'I3. ‘What employee organ:n.zat:.ons exist? What services /deb R L 3
- ... théy offer? - - : \\: : L ;
- v ‘-'7'_‘14. What are the p051t1ve aspects whlch attract you o ‘thlS , 1
‘ _ Job'> What- negative aspects ex1st? I A
15 .
 .for you regard:.ng this ]ob? o - Sy i
16. .\Wha_t. would a typiqal day in this j‘ob. iqek- like £or .you'? \ E ’5
“ T ‘o - v 8
~ . ' ._' A: N - . ‘ ' ‘:’ ‘-‘;::;:
'e.:/"_"__‘ A . . ‘ /:,:F:
- = e I AR T 0 e G TR e G i PR L <T:« N "‘;’t.‘"a i , - '



 What, sorts of ‘frustrations yould. the: Job contror

What sorts of -satisfactions would the job .'p'r'ovii\d_e Sfor:

3
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N Session VI _. MAPPING_THE-ALTERNATIVES. . . ' oo’ oo "Se 0
"a_ Lt - 4
.. . 1. 'To give the student feedback on the pcope\ and relevance .- 5
: o, of the list of career alternatlves. S ' - i
) . b _',,"(‘,_——-—_~' Y]
----- ST ' T 5
/__,4‘ 2., To rovide the student with a systematlc means of i 33
S : - evalluating the various career alternatlves as to the1r g
appropriateness to them as persons. / s

| ~a . ~ L 1
_ Tt o . P | i
R U ThlB sess:.on a1ms at havmg the person>beg1n to' draw '

- . Cr the llnk between hlS knowledge of hlmself (his’ values, goals,f ' ‘
: . D “ #
S \ .1nterests, atb111t1es, etc ) and his knowledge of the WOrld =
,' va‘ ’ ' -t ’ o
- R . of work.’ He must\begln "personahzxng the varieus, career A
. . -,‘5 .

o .alterna_t:wes, projecting hJ.mself into them, try:n_hg to determ:.ne. j

. L how and why-a given career :;e appropr:.ate. or 1nappropr1.ate_.to - 3

- . . , L N . ',. . ) ' . ' .\ . ; R .. . _,}q

-~ . {  him. : S o ; 4

( ' . { i , . oo - _

\ . g

2 ThJ.s requlres the person to sort occupatlonal alter— E:

natives_ along sSore general lines of relevance,‘ and then to | V.o
! _'bng.n applylng in a- structured way the ctinclu31ons drawn fro
~ . . ,the dJ.scussmns, fanta31es, and que tlonnalres.‘ To ass:n.st

~in thlS process, students were supp J.ed WJ.th "Summary Sheets"

oxr ﬁBa—}ca-nce Sheets" on whlch they c;n hlghllght the con— :

“ (‘ 'clusmns of the prev1—?l1‘s sessmns. At this pom ih th'
o 'searc,h,_ deeper investigation into the major alter.natives is
encouragegl', l‘espec'ially by me'ans of. fJ.rst hand ’conltact Wlth\
o the relevant careers or people  in them. - o ‘ ‘\ o .
' . Fantasy é’%a:.n is a’ useful technlque at this po:l.rit,

TN

allowmg the person to v:.sualize hmself 1n a very spec1f1c

sR,




.-~person has to verballze these .thmgs. bhe better hJ.s chancas . L
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3 ' session.VIi . . DECISION-MAKING = - " S Pt
: , o ® _ "9 ' _\\ . N
' Goals: T . . S
1. .To. present a model for . dec.usxon-maklng/ for w 1gh1ng the e,

_ " relative appropriateness of the vanlous alte natives to (7, f% %
" .. which- the Pperson. has narrowed. . : ; :

2. 'To develod a CAREER PLAN, an outllne of the ossible’

+ - directionst.it would: be su:.tablj for the person to go
noting the overlap and the interrelationship. of edu- |
\catlonal programs and career directLOns. ' R

B o Career .'p'lan‘ni'rig is- het "a dec'i.'sicn"', but a 1J.fe 1ong :
__\ "ser:.es of dec151ons. Each smgle dec151on should be a ch01ce g :
R Lo P - in favor of the alternative that w1ll most. lz.kely lead to ':
) ‘ e _i‘.personal satlsfactlon-' Th:n.s 1s obvlously not a simple matter, . N :
. s:.nce a. great number of factors must be consrdered In any . j. 'ﬁ
3 def‘lSlon -one makes regardlng one's. programme of studles, or ¥
'career chozces, or even place of employment, :1.t is -necess'ary"' -ld
l\ . 'to view the alternatlves in. the llght of values, goals, - %
| { ;nterests, and. abl.lltles. There may bé& no. \optlon that is | 3
ideal. . There’ may be several that wguld be qun.te sultable. | \

. The resolutlon offerlng the greatest chance of sat:x.sfact:z.on A o

’

_ %Q.—Ls—the—one_that—str—rkes-the—beet—everal:} cempromrscr )

b v, _'.,‘\'.
R

However, a dec:Ls;Lon need not be fJ.nal

&

., s o

it should not be flnal. It should‘be .seen as anoth.er,st,ep

':mdone 's career development.. Along"t.hié’.'.idea of.-'careerl . |
’ ) _’_'___.__,___.; ‘development, one's relatlonshlp to the world of work is not_. a i
S o _cqnstant_\ both the self and the - world and one 's. perceptmon'
T o '°f them Change. The dec151ons we make must be able to "



ARSI foresee the reasonable changes that could take place and to RS

T allow for a certa:m degree of flexlbl-llty J.n one s career
cEE R moverﬁent.;-: The CAREER pLANg’ s seelng one* s relatwnShlP t°

:"possa_ble d:.rect:.ons one could move, as well as the d:u:ectlons A




AN B o st J.mmedlate “and 1ong term ,courses of actlon for the KR
e successful attainment of career plans, coursés of a\ctJ.on A
BT T e whlch allow for SOme mobll:l.ty to other alternatives. S
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'l‘h:.s flnal sess.l.on prov;Ldes an opportum.ty for the
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Posters Advertls ng the Career AWareneSS Prog\ amme!

The following pages contaln the posters desn.gned by
“the Graphics Depar-&ment to advertlse the Career
Awareness Pr jramme\. Vo




o of people to v1s;t the College and 6 spea' about various

ven:l.ence ahd ]:eave when you are satisfled. Y v

ented. Arrangements are now belng made for repreSentatlves .

"',; of the profess:Lonal facult:.es of Memor1a1 to VJ.S:I.t th:.s

' Tg/\ ALL'STI"JDENTS R R T

FROM: : eStudent Affalrs- T

]

U e CAREER INFORMATION

In an effoz;t Ito serve you. we have ) vited a 'nuinber- o

1. {
careers.. Generallﬁ /these sess:LOns w:.l]§ e held on. Wednesdays
: e T
from 12 30 to 2:30) p m. in Room 205 -Fe 1 free to v191t .
. . i
these people and ask any ques{tlons you :LSh.-- We. have chOSen

Wednesdays so that you may V1s;|.t t‘hese people at your con—

S BN
Cie

Addltlonally, ve: w:Lll have a career dlsplay each

Wednesday at the same tJ.me in the maln lounge area on the e

marn floor : There w1ll be a person there to d:.str:n.bute .

.|.

career 11terature and to fn.nd out 1f you requrre any spec1a1
N .. .

J.nformatlon.

s
.
r o

Check the :Lnformatlon monltor‘s each Wednesday to .

learn who will be V131t1ng and Wthh career w111 be repres-‘,:f

L

campus. " We shall Keep' you .‘Il,nlformed. Y R AP

. i
)
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S .00 . . .0,r)) (CAREER AWARENESS  PROGRAMME, . - .. ' -
.‘x... ) - S CL . . o o g < . ) . bﬁ . o ...I_f"" ’ a S ‘ ‘,_‘

The aim of the programme 1s to stlmulate awareness

\ o _ ~'of the need for plannlng, to dJ.spel some of the erroneous R
notlons concerning career cho:.ces and to stlmulate the S
e -" : chomes withJ.n one' s ln.fe perspectlve... Formal sessz.ons will'. '

“;'_be requlred to prov1de the structure and framework orlen-
. \ ‘,J . . L .
‘,,tatl.on, to J.nltlate att:l.tudes of self-reflec‘tlon, to explore o

T

personal values, goals and amb:Ltlons, to allow pJ:OJected

: R .
. | " L

11fe styles to emerge, to use evaluatlon technlqﬁes a

; : v."helpful d1agnost1c dev1ces, etc. Part1c1pants wn_ll be

- ‘_expected to - spend two 1 hour perlods 1n class per week for

. approx:. ately 10 weeks.. n add:.’clon to -thlS the student
T .. 4

couraged to spend an equlvalent amount of tlme

X s wi,l'l' be_
A oqtsid of class searching for occupatlonal informat;\.on .
SAE IR xsources, deve'lop:.ng these and ava:.l:.ng of J.ndlv::.dual coun‘sel-
e '1:mg so as to resolve any problems related to t.he sem:.nar. R O
: T r ‘ CREDIT : 1 -2 eollege credlts o S ;

CONTACT Brother Goodland — Room 214

- o'iig? Nathan cutler ‘f =~ Room 209

. R .o L. NN ' : . .. . N .? . ey

R . : : v

REGISTER" FRlDAY, SEPTEMBER 17 R I

e T o -.':.,. OR MONDAY, SEPTEMBER 20
f' R BRING Youp; TIMETABEE] 1 PN ;
, :/ . .\-' R\ , _ﬁﬁ '.‘,./.' . . “;, :‘, ‘- .'
I : f'- ,‘D— -' . , l,n. )
. . : -, . " L i : _';t
3 \ \-' , V _ ‘ T ‘ r .
L e N L SRES o Y SR Y N N R R




A TR sSued ‘to-:students. re  career’ plannlng
E : L and the Career Awarenéss Programme
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N ‘. - . TN ~
» P \ REERS L B . . _“_.. ._.“
-~ . - : v . .

IR R L SRR S NOTICE '1|‘0 STUDENTS # _1

':_j'

. S f S :
e ,f ' t . ‘¥ . , v ‘
»: : — vt l @u N .
. AR o
Lo TO.\,w ALr. sEcoun YEAR STUDENTS ,
L -'.f'_ RE-- YOUK CAREER PLA}:I; 7--.:,'-0.;-, |
,»,,F'R'OM:' STUDBNT APFAIRS Dzvr,srou
_:F 5 -r’;’ (\Jvl‘ . -~ ' e ".- oy Io.' . v e . . i
: AR PR As part /of ‘a coﬂsc ous effort to be of serv.::ce to
[ ° Y - . .. : . ) a © 6 - ".
" ".'_a-_ RS you v’ we would ,llke to have more 1nf0rmat10h about your k
TR car_eer plans;, Attached you w111 flnd (1) an 1nformat10n By
. ol sheet abOut mareek wh;ch explains the-. College serv;rces‘i' ‘
B U 'avallable to you and (2) a short questlonnalre that we
\ - . .' :" are ask:.ng you tq c'omplete and return to the person named
) ) " ' RO ~ - . N - . e . d. o . '. y -"_° ! R




SN T T o L
A e ~year by contagtlng the Copnsellors in (’{‘ :

. . P

.
N
-
-
;oo
o~
L]
‘ g

..'at the College and . feel free to take advantage of them.

" at your dlsposal £ ,r : .-" | . '-g'_ e - M 3

u ‘.".%W m «"Fl’a“ r«m@ﬁ; -a\'q

-

<
A ]

% T4 . INFORMATION SHEET - . .~ . -~ & .
o '1a§“ﬁ1 S i f.57 e

ThlS semester the College Counsélllng Serv1ce w1ll ~f”“c

- . - \

endeavdur to be of, spec1al a531stance to second—year students.'
. “w 9. VT

. who have to make dec1sxons about thelr vocatlonal or career

»
plans., Slnce many of you have to commlt yourselves to

.
fa

:deflnite programmes or alternate forms of tralnlng next. year,

.

-you should be aware of the comprehen31ve serv1ces avallable

ﬁThereﬁdre, for'your 1nformat10n, we are prov1d1ng a summary

of the alds and offh?lngs wh1ch the Counselllng Centre has

3

-l), Careers;DeVelopment Semlnars w1ll be
-

'arranged for those who are 1nterested 1n - R .

‘vocatlonal career plannlng. These w1ll

-
‘s

be offered in both semlwvrs.

'.2) Ind1v1dual Career Counselllng Sessrons ﬂv R

fe ? . R . -

- ~can be obtalned gt .any’ t1me during the fi R

" Rooms. 210, 213, 214 and 320. ! -

) . i ~

:; " 3) *Career Inventorles can be admlnistered to RN

_anyone who de91res‘to take advantage of

o them. R ' S o . .-/'.:

s -7 4). Occupational Flles have been complled and*ﬁ T

: o 1ncorporated 1nto the lerary holdlngs.z,-o ’
e “ - oL

RS D _Every effort w1ll be made to keep these-'
L up to—date. e : R 4o
Al T R . . .\ K . oo HE o . ) . —_——
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'ﬁ?glgaéé“reﬁhrnftﬁgfLF Nathan Cutler

o

L Y

} , S 0 - .

- '-“. ) . \.. ' ‘// ‘.

'~ 2¢0 If yes, ‘which career_have y6u=3§:idedﬂpp6n?T>\><é;;?f :
‘ N I " '

How deflnit;\‘sfyéu ~choxce?

AT TR g e gl
£ . LT oA " 1
v N v

If you have not: deflnltely decmded,_what other careers':
are you conslderlng? '

:7;5.;“If;you have not yet made up your mlnd, would you iikéi“fﬁ
o *to;have . : Coe

o . » R A - S R . -

a) more informatlon about p0551b1e careers L

—

K .- . ."”'

l"h)'more 1nformat10n about your own 1nterests and o
‘,;Qcapabllltles N , : . o “-pr

' ~i;5<53} or. l3<>1:11 ’ u>l"}.ﬁ ;5'1f: ‘ '_..". , ot :'1-': ?ii-lf;'.; ;lﬁﬁ':’:jgif;L;_li

oo

a . EA S e

fbefore maklng a final ch01ce? f:Wi'F”’f'

. . . L. < . . . Lo
o . - : . [N BERERES

“?QFﬁ;a'{;_ky;fff{“‘ Room 209
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LHA,I f%” %55:.y'~TT'fiyﬁ.f-ul-I}.Li:f NOTICE # 2- i':- ‘f.iuj' J 'IIII :-V:;ﬂiﬁTJ

. . oo s \'\ . . N . oL i o i
. . ‘ . (i - — — 2 N . N .

TszfeI;} :5:';Ij-fi¢Iﬁ—} CONFUSED!“ o T-a'ffIf,J;I.fgkﬁﬁéﬁiﬁ\ﬁf5¥” .

PR S :dlf'j",f_f”.:ff: | tnvsurua- . :-f;gff’._ff%?ﬂ ffztf:.l:';fﬁjf .;:ffﬁf .

. 'f;’*iI ) i'-'_';:j o ' ‘DON' T KNOW WHERE YOU RE GOING? ' ’1;Qf,ﬂ?igii f?f.j‘f_';i
_lﬂ o ‘iﬁfl;&”ﬁ}iffﬁ'ﬁ;f'f_il UNAWARE! . o ;

'T;“'-Ifj.; gy-Hi!‘ I'm Nathan Cutler and I anpworklng at the Counselllng SERE B

"fCentre thls term.” 1 will be settlng up an "AWARENESS

; f 5;”IPROGRAMME thls week and need a number of volunteers._= £ I?WI”?Q}_’”::p

'i/gfi-ﬁ:-.you are 1nterested_gqmeaand see me 1n Room 209 before

J*;”ﬁL{FridaY: September 24. The numbers w111 ?e llmlted "s0. it "IDIT%“*eh.ﬁ:

R _fwould be adv1sable to come and see me as soon as posslble. ';gﬂ::“f"
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Some -6f the topics to be covered in the. programme include: -

ABILITIES
INTERESTS
VALUES

SELF*CONCEPT
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