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T e T ABSTR_ACT T

The study was conducted to deterﬁrne whether a 31gn1f1cant
dlfference ex1sted between the present and- the desxred levels
Qf teacher_lnvolvement in dec;51on-mak1ng in the.flve declslonaf
areas OT.curriculum planning ano:adaptation, classroom manage~- ",

ment. arrangement of the school 1nstruct10na1 program, general -
school organlzatlon. and bulldlng constructlon.- A second’ - ///
purpose “of the study was to determlne whether a 81gn1f1cant
1nteract10n exlsted between'a number of selec}%d VarlableS'(aée‘ f;
~sex, years of teachlng experlence. years of professlonal tra;nlng,
size of school type of board ‘th type of school). -and teachers
present and desired levels of- 1nvolvement in each of the five
declslonal areas.
A three part questionnaire was mailed to a repdom’sample
of 300 elehentary'teachers in’Newfoundland ané Labrador.' I3
total of 279 questlonnalres, 93. percent, were returned. ‘
. Ana1y51s of the data reVealed a 51gn1ftcant dlfference

. r

between the present and the de81red levels of teacher 1nvolve-.-.,-;
ment in each of the flve decisional areas. With the exceptldn

of sex, essentlally no 31gn1f1cant 1nteract10n was - found between

the varlables of age, sex, years of teaching exp@rlence, years

of professional training,. 81zetof,school, type of board and

~»type’ of school, ana‘teachers"present‘and desired levels,of

@ : - [
»

involvement in the five decisional areas. ;-
. .
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‘.the ba51s of the positive findings of somé of those studies,

',deciSions which affect them in~their work.

"in decision-maklng on product1v1ty

Chapter 1 B R ..' Y
cD_ e o ’ 2 )

' THE PROBLEM _ ' - /

. Intxoduction B :. .

- . !

Since the development of the human nelations movement

" in the 1920s, a number of studies have been conducted to

_determine the effects of participatory d901sion-making

(PDM) on such Variables as production, job satisfaction,

re51stance to0 - change, and quality of decisions made. On
numerous articles have beerf written describé‘g the. benef.lts
which may be derived from inVOIVing subordinates in maklng

f,;

-A perusal of .-

bl .

1
£,

those- writings leads one to conclude that 1nvolving subor-'ﬁj,

[

dinates in the de0181on-making process w1ll result in such
\

benefits as higher level of.product1v1ty, greater- job

satisfaction, decreased resistance to change, higher quality

~ decisions, greater responsibility for those involved in

maming the decisions to carry out those decisions at the

‘ope§ tional 1eve1, higher degree of acceptance to whatever

de0181ons are made, 1ncreased overall JOb satisfaction, and

1ncreased rate of innovation., _

| However, an examination of the stddies which have been
conducted 1n PDM reveals a number of mixed findings.
particularly in the are&}of the effects of participation

Some studies have revealed'

"

»
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vthat part1c1pat10n in deblsaon—maklng leads to 1ncreased

L4

o Yproductlvlty, whlle other studles have 1nd1cated that PDM

has no effect or may even have a detrlmental effect on

'product1v1ty. T L .‘ J_y; o I-- - -
« Low1n (1968) cla551f1ed the studles which have been

)

°conducted in PDM into three categorles. experlmental ¥

non organlzatlonal researdh observatlonar-studies in
organlzatlonal settlngs. and experlmental studdes 1n organ-
1zat10ns. “He further subd1V1ded the studles whlch had been =
‘.:conducted in each of. those categorles under the headlngs , '

p051t1ve flndlngs and problematlc flndlngs P051t1ve flndlngé'

\ L

S
would 1nclude cases where the occurrence of, or- 1ncrease in,

rl

: dec151on-mak1ng responsibllity were coupled W1th an.lncrease

“in product1v1ty and/or otﬁer 51m11ar 1ndices of drgandzatlonai,' .
T -—E TD L : -

#performance. Problematlc frhdznésﬁﬁcﬁtd¥ineludg‘§hcse cases

ey,
A resaresg, ’
“rmras,
“rocuza
rava s,

:1n whxch occurrence of. or 1ncrease in, de0131on-mak1ng
responslblllty werexcoupled w1th e1ther a decllﬁe 1n some -
- measures of . organlzatlonal or. 1ndiv1dual perforﬂance or no -

f.~

recorded dlfference/(Ponder, Lﬁ?j, PP 32 33) L

3

o’ L.
B T

each categoryﬂ .

- P Hoad, «-,._ )
@here'are a_numbér 3 factors whlch may<;ave contributed g;-

. ’ -
) [ o . “ L

td those mixed findings. Lowin (1968) suggests that the\ -
dlfference between maJdr and mlnor expernmental programs in ’

- I

.
. .
{ ) ; \

i LTSRN
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than the broader efforts. Low1n suggests two p0531b1e inter-
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organlzatlonal PDM may be a ;actor contrlbutlng to the mixed
findlngs. Whlle m1nor exper1menta1 programs employ more:'
rlgorous deflnltlons and measures, these qualltles are

Y e

studies are less successful in documehtlng ’

acqulred at the expense,of breadth. * The nagiower,hshort -term N

e value of PDM

]

"pretatlons of* this dlfferencer : T

A

. One.might argue that the PDM hypothe51s is a
' false one, and that.-it requires an intensive
and carefully designed study to document that.
fact. Alternatlvely, it is pos51b1e that

" effective PDM requires the mobilization of O
» extensive organlzatlonal resources: .power, =
' ,péople, technology, timé; thus, that minor = . -

efforts can fail where major ones may succeed. -
_"We are’ 1mpressed by the positive evidence of
.- the Blake & Mouton, Marrow, and Scanlon Plan .
reports. ' The variety and power of the data-
and the richness of the descriptions almost °
- compensate for fuzzy manlpulatlons and absence
of controls. The diversity of the programs
suggests a degree of construct validity not
* approached By the far more homogeneous minor ‘
studies? (Low1n, 1968, p. 98) . -~ . » -
3 ,
Ponder (1973) refers to two important prdblems 1nVOIVed

"’1n any.attempt to analyze the reasbns for the mixed flndlngs:'

the lack of any semblance of unlformlty on which the studles

[A

could somehow be equated, ~and the complexity of the nelatlon-

’shlp between*the Narlables. Figure 1 illustrates the

oomplex1ty of the dec151on-mak1ng process. Since there are

only Awo levels of members (manager and employees) in ‘the °

model dec1s10n7mak1ng respons1b11i&y can be placed on a

’ contlnuum with the manager at one extremlty and the _employees

at the other-extremlty.' On such a contlnuum there are three
‘ 4

e
v -
0 L4

£

o
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vba81c 51tuat10ns whlch may ex1st: the manager has sole
respdqslblllty for maklng de0151ons. the employees have sole
responsibllity for making decisions, or the manager and the
employees share ;he responsibility for making decisions, If
'tne,reSponsibility is snared, then involvementyby the two'
1Evels of members may range from a high level of inmolvement

by the manager and a 1ow level of 1nvolvement by the

employees t0 a low level of 1nvolvement by the mahager and
a high level ‘of 1nvolvement by the employees._ The level of _
ﬂlnv01VEment by each of the two levels of members in the o
ﬂ?rganlzatlon will further vary w1th each of the follow1ngz

the stages‘df the»de0131on-mak1ng process (ident-~
ification of theé problem, setting of priorities,
generation of alternative solutions, selection of
a sg}ution, implementation, and evaluation).

the levels of the de01s1on~mak1ng proqgss A
- (ranging from "ad hoc" type decisions to policy
decisions). . : \ - ?

the kinds of decisions- (within any level of
decision-making there may be a number of dif- !
ferent kinds of dec181ons) (Ponder, 1973,

pp. 4-8) o
Ponder discusses the complexity of those variables in the -
: decisionnmakingdprobéss:

.- It appears that.even at the eonceptual level
it is often difficult to determine exactly

- what levels, kinds, sta ges, etc. of decision-- .

. maklng wziesactualiy 1nvolved, and ghere they ‘
’Would fit into any general -analysis Yof studies
ICOnducted in the area. (Ponder, 1973, p. 59)

A number of other. factors ‘which mayvcontrlbute to mlxed
* findlngs-from studlesiln PDM have beeh;dlscussed’by other #°

researchers.” Strykkeér (1956) points out that the decision to
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S ¢
.‘ . .\\ . ; N o
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Ed D. dlssertatlon Unlver51ty of British Columbia, 1973), p.. 9. : ;/)/f
. : . .
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begih a partlclpatlve experlment may be essentlélly non-
: oA ?
participative.- That is, maniagers may decide to* 1nvolve

o B

_ subordinates in a dec151on-mak1ng experlment w1thout
consulting with subordinates to determine. if they desire to
be involved; Cpnsequenfly,-the subordinates are likely to
percei?e tﬁe ex e;imentﬁas another example of management's
'exerting'author‘ty,_and will undoubtedly resentfit..'Under
euch.bircumstan es, ?hefe is a high probebility pﬁat ﬁhe:_

~ekperiment wolfld not 5e éery euccessful. - Singer sees this
problem as a reason for the lack of teachér_eommitment to
various educational programs : |

It is 1little wonder that instructional 1mp}ove—
ment projects are conceived, flounder, and die
before the bewildered eyes of public school*
administrators, university resource personnel,
and federal project coordinators. The answer
to this traditional dilemma is evident. Before
structional improvement proaects in. the public
schools can ever achieve. significant proportions;
they must: be conceived, developed, implemented,
evaluated, and redirected by educators at the
grags\(‘gts" level. (Slnger, 1971, p. ?9)

. French and his colleagues, in a study-of the effects of.
particiﬁation in decision-making in a Norwégfap shoe factory,

found’thatlthe subordinates'. perceived legitimacy of their --»
‘0 N lr .
participation was a factor which contributed to problematic

¢

findings; ﬂany of the employees did not consider it r;ght
.and proper to engage in the dec151on-mak1ng process. French

- and hlS colleagues descrlbe the facex\k which led to thls

o

perceptlon by some subordlnates
A
In all 1ndustr1al companies, as in other
soc1a1 systems, there will be a set of social

«
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roles. either formal or 1nformal, defining
the relations among the members of the
. organization and "also prescribing how much
- *these individuals should partlclpate in -
‘various.areas of dec151on-mak1ng e
partlclpatlon will increase motivation and
Job satisfaction and will improve the :
relations with the other party only to the
extent to which the given form of participation
is .considered legitimate. (French, Israel, and
As, 1960 p. 5) ' -

Another . fdctor which may .have contrlbuted to mixed
;flndlngs in PDi is that the area where subordlnates are
e 1nvolved may be within fheir "zone of indifference".
Barnard (1938) has indicated:that subordinates have a °
"zone of indifference” within which an administrator's
~decision will be aoéépted unquesfionably. Whén"managefs- .

involve subordinates in decision-making within their zone g
of indifference, parﬁibipation will_not‘%e as effective as -
when they ére‘invoiveq in decision-making outside their zone
of indiffefencg,._lf subgrdinates arg:indiscriminatel§
involved in deg¥sion-making in their zone of indifference
then'alienafion?éould resuft (Bridges, 1967). Before subor-
dinates are involved'in a particular area of decisidﬁ-making,
_their superiors should determine how relevant it is to the
subordirates to be involved in decision-making in:the area.
. Cﬁase, in-analyzihg.tﬁe resﬁlts of a survey of over
seﬁentéen hundred teéchérs, discusses two .factors whicﬁ could
contribute to mixed findings in PDils |

Too much pressure to obtain participation of

teachers in educational planning can become a
source of resentment and dissatisfaction.

]



g ducted in PDM appear to be based on the assumptlon that

The pretense of’ partdcmpatlon. or the feellng
. that partlclpatlon is encouraged only for the-
R sake of securing assent to decisions alrzady
- made, is not a satisfactory substitute for
genuine participation, and in the long run
may produce more dissatisfaction than
_ satisfaction. (Chase, 1951. p.2130)

Y 4

Whlte and Lippitt (1960) see fallure to dlStlngUISh‘

P
i

'organlzed partlelpatlve patterns of de01S1on-making from

: unstructured, laissez-faire approaches-as a factor which

may influence the findings in PDH. "Although both-give the

subordinate an opportunity to participate,'only the~organized

N S - : :
partigipatiye patterns.recognize the need for. direction for

effect1Ve participation in the decl81on-mak1ng process.r
k)

Consequently. thosg involved 1n the unstructured laissez~faire _

approaches are unllkely to have a feeling of satlsfactlon or-

achlevement as a\result of 1nvolvement 1n de01saon-mak1ng '
Flnally, the mdxed flndlngs may have been 1nfluenced

by the fact that some subordlnates mAy not de51re to be '

A

1nv034ed in the decision-making process. The studles con-

1 4

subordlnates would prize the Opportunity t0xpart1c1pate.

ThlS may not be the case« D111 feels that many subordinates

- may not desire to participate in decision-makingz'

.We are also dlscoverlng that the opportunlty
N to partlclpate in d=01310n-mak1ng is not as
, highly prized by many people as the first
S “experlments led us to believe. (Dill, 1964, p. 215)

-jStudles by Dill, Hilton, and Reltman (1962) have indlcated

" that many subordlnates are‘qulte w1111ng to let superlors

make decisions for them, Carvell supports the view that _

o . . s
- . - R .

?.?
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not all subordlnates may de51re to partic1pate in declslon-;:

maklngx '
e : “But it must be recognlzed that not all
' lemployees wish to participate in decisions,
nor should it be assumed that all employees.
are capable of contributing to solutions of
proplems that lie outside their immediate
operating areas. (Carvell 1970, p. '205)

’ Moyer (1955) sees subordinates' attitudes toward - = .-
' 1eadersh1p as a factor affectlng thelr de51re to part1c1pate.

'Leader—centered subordlnates develop an irratlonal alleglance 3

t'to the- leader, whereas follower-centered subordlnates prefer

. to part1c1pate is their present state of de0151ona1 ‘

the sharlng of respon51b111ty and . authorlty Therefore,ﬂ
although the,follower-centered subordlnate would probably
prefer to be anolved Ain de0181on-mak1ng, the 1eader-centered

subordlnate would more 11kely prefer not to be 1nvolved.

Davis holds a somewhat s1m11ar v1ew: f fif ; ',@3 o o

Since peOple grow up within a culture of many . .. W

authoritdes, such as parents, teachers, and | y
. government. bureaucrats, many employees have -
-an "authdritarian set” to their personality. ’
They derive security and satisfaction from-
-working within a strong authority structure.

(Dav1s, 1967, p. 105)

Another factor whlch would 1nf1uence subordlnates ~desire-

.a"_ ’
participation. Belasco and Alutto (1972) have identified -
three states of decisional participationa"decisional

deprlvatlon, de01s1onal equlllbrlum, apd de01510ha1 saturatlon.

: "~Dec151onal deprlvatlon exists when. 1nvolvement 1n de0181on-

- making 1s-less than preferred: decisional equlllbrlum exlsts

(4

when oart1c1patlon is at the de51red level; and de0151ona1 ;
a .

a
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seturation‘exists‘when the level of participation is greater.

“thén desired. 1f the;subordinates state of part101pation ig

decisional deprivation, then it is very likely ‘that they would

= . prize the opportunity for further participation. On the other-‘\.

hand, if their present state of participation is decisional

:saturation, then it is’yery unlikely that they would priie _'t

v

.tne onportunity‘for a higher degree of partiCipationf

_ The possibility that, for a nunber of reasons, many .
subordinates may not: de51re to pﬁrticipate in the ‘decision- '
fmaking process should be given careful con31deratrgn beforek\\\wf'”‘i

they are 1nvolved in decision-making. Involv1ng sdbordinates‘

.

who do not desire’ to participate in dec151on-making \éx\be a

-«

very 1mportant Tactor contributing to. problematic findings in

-studies conducted in PDM.’ Therefore, one ~of - the flrst ste

which should be taken before involving subordinates in’

. ‘decision-making is'to.determine their desire for involvement. '\\'

€

Much has been written about the need for a greater ; o

The Problem Deflned

‘ .degree of ‘teacher participation in educatiOnal decision-making.

iHoweVer; research conducted on the effects of 1ncreased o
part1c1pat10n in decision-maklng has revealed mlxed flndlngs.
Some studies have:indic:jyd that desirable consequences may

/ -
accrue from increased t&acher involvement in decision-making.

" Other studies'hsve indicated that increased teacher inVOIvement

' may have no beneficial -effects,. and. may even have detrlmental )

effects. The question then arises- as to how teachers.can be
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involved to a greater degree in de01slon—mak1ng so that ‘the -

S K L , L A‘_rll-‘

-

probabll;ty of obtalnrng de51rable consequences is 1ncreased.'

It seems that before increasing the level of teacher

_involvement in declision-making, it is necessary to know their

present level of involvement, their desired level of involve-

' ment. and in which gzbisional areas they desire to'participatel

Unless the state of decisional participation of teachers
(decisional déprivation,.decisiohal equilibrium. or, .decisional

saturation) 1s determlned before increasing their level of

. involvement in educatlonal de0151on-mak1ng, 1t is poss1ble

ftﬁat they may be 1nvolved in areas -in whlch they do not de51re

to :be 1nvoIved or they may be 1nvolved to a greater degree

than they deqlre t0 be 1nvolved (dec151onaf saturatlon) However,
if teacher partlclpatlon is 1ncreased in decisional areas where'
they have 1ndlcated a greater de51re for part1c1pat10n. then

1t is very 11kely that p031t1ve results w111 accrue from such

LT

increased 1nvolvement. TR

-

_kdditionally, it appears unlikeély that the desire to be
, " . ) ¢
involved will be uniform throughout the'whole teaching population.

¥

It seems reasonable to*suggest that such varlables as age, ‘sex,
\;ears of teachlng experlence, and years of prof8881onal tralqr
ing w1ll-have an influence on teachers present level cf
involvement ahd on—their desired level of ;nvclvement in
decisioh:uaking. For example, it may:be that'teachers who

have many years teaching ekperience are consulted more than

Yeachers who. have only a few years teaching experience} if

’
Y
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such is the-case, then the“discreﬁancy between/present and

\

{

1
‘\
!
|

~
%

12

preferred levels ofﬁinvolﬁementgis likely to b greater for

| of

less experienced teachers than it is for their more -experienced

-co0lleagues.

j:>‘ . If it is determined which state of decisional partic~

AN o

ipation (decisional deprivation, decisional equiiibrihm, or

dec131onal saturatlon) exists among teachers in th1s prov1nce

Fp
1n a . number of key decisional areas, and the 1nfluence, if

o

any, certain factors (age, sex, years of teachlng experience, ~

&

years of professional training, size of school type of board,

'and type‘of school) have’ on teachers' present level and desired

4

i level of involvement, then a more systematic approach can be

taken to-teacher participation in decision-making.

‘Such an

approach will most likely increaSe the probability of .obtaining

‘ positigﬁ>resu1ts from ‘increased teacher involvement in the

dec151on-mak1ng process.

« (

" . The purpose of thé study was to determines -

EACH of the following d801510na1 areasi

1.
2.

s

4,

The Purpose oE\tﬁE‘Study;

[
,_.\

currlculum plannlng and adaptatlon
classroom management

arrangement of the school 1nstruct10nal
program .

general school organization

building eonstruction

Q

' {i) which state of dec151onal participation exists
ii“;;\;é .elementary teachers in Newfoundland and Labrador in



decis1onal.areas listed in B:

13 |

(il) whether any 81gn1ficant 1nteract10n exlsts between
EACH of the seven variables listed 'in A, and teachers. present
level and de31ged level of partlclpatlon in EACH of th;—;:Le'
g
A Variahles
d. age - .-
2. sex . - ..: ' . &
3, .years df teaching experience'
" 4. years of professional training
,5; size of school .. : h I ?
. 6. type of board | |
7. type of school
' B. DeciSionaliAr?as‘ _
1, burriculum'planning and adabtation
- 2. classroom management _ ‘ ‘
Bo_arrangement of the school 1nstruct10na1
program : / ‘ .

4. general school organlzation

5 bulldlng constructlon

Limitations: of the Study ’

' -
Thls study was 11m1ted to teachérs who were teachlng

)

grades four-to six in Newfoundland schools. In terms of the
A

area under 1nvest1gat10n, this study was. limited to five general

decls1ona1 areas: curriculum plannlng and adaptation, class-

" room management. arrangement of the school 1nstruetlonal pro-

’Although the writer was aware of the,complexity of the

gram. generyil school organlzatlon, and bullding constructlon.

L
Y
4
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;de0191on-mak1ng process. no attempt was made-in this study to,

_.consider the different levels and stages of .the process and’

only'certain,kinds of decis;ons were considered. . NE

|
Raaad . R . 3

. suggests that the 1eve1 of teacher involvement in declsion—

= s Slgnlficance of the Study . '
.._f’( .

There ﬁas’been a con81derab1e increase 1n the average

_‘level of teacher qualiflcations in this prov1nce durlng the
. past decade. Consequently, the prov1nce probably now
 possesses the most hlghly tralned and. preeumably professional

'?teachlng force in 1ts hlstory (Ponder. 1974) Harnack (1968)

¢

making is probably cqrrelated w1th the level of teacher

‘ training. In view of the increased leVel of training of

Newfoundland teachers, the question arlses as to whether

‘,those teachers presenfly partlclpate 1n educational dec151on-

maklng at their de51red level of- 1nvolVement. .
g b -
A number of wrlters point oirt p0551b1e benefits whlch

. may be derlved ‘from teacher particlpatlon in declslon-maklngx

d
Fox and Llppltt 's research w1th ‘individual

teachers 1nd1éated that the amount of involve-
ment by teachers in various activities provided
for them was directly .related to their rate of
1nnovation._ (Elbler, 1969, p. 523) '

Our data suggest that student performance, . .
insofar as it is affected by classroom perfor-

mance Of teachers, will be 1mproved when teachers
perceive themselves as sharing in the process of

or anlzatlonal decision-making. (Hornstein, et et al.,:

\19 8, P: 389)f

Partlclpationlis necessary for a high level of .
teacher effectivenesg and satlsfactlon. -(Ambroisie -
and Heller, 1972, P, ‘13) .

-

o o 14

.\’
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. Now, as the professtnﬁ“ "‘ﬁ; and as teachers \
- decisioen-making abllity gréws, we are accomplishing
more difficult programs and obJectlves. (Harnack

1968, p. 139)

Staff partlclpatlon i% one ‘0f the most effective
‘means of improving- ‘the- schools. (llort and Vincent,
1950, p. 29?

No ledder can expect to evolve for himself all’
the ideas he can fruitfully use. He needs the
ideas of hls group. - (Tead, 1935 p. 175). .

On the other hand, ‘there are a number of factors which

»

| should be con51dered before 1ncrea51ng the 1evel of teacher '

1nvolvement 1n de0181on-mak1ng._ Chase (1951) suggests that .

'y

.too much pressurelon teachers to part1c1pate, or a rubber

'_ stamp form of involvement mayblead to'teacher dissatisfaction:

Belasco and Alluto (1972) suggest -that if teachers are already e

1nvolved as  much as they prefer or are overlnvolved, then
further 1nvolvement could lead~to dlssatlsfactlon. Plaxton

and. Bumbarger (1973) suggest that partlclpatlon alone 1s not’

. enough. Thelr study 1ndlcated that ,the nature of partlclpatlon
is 1mportant. Slmpklns and Friesen (1969) found that‘teachers ‘

© wanted .the extent and txpe of participation to vary accordinga

"to the nature of the task. Eﬁldges (1962) .points out that

' teachers have a zone of 1nd1fference", and allenatlon could

resultolf teachers are 1ndlscr1m1nately involved.'in de0151on-.

maklng in thelr zone of 1nd1fference. Hebeinsen (1955§;warns'

L

that extreme_lnvolvement where even the simplest decisiag‘.

‘becomes a matteriof group discussion is likely to have a *
- ¢ : “ PR

negatlve effect on teacher morale.

[N 2

If it were ‘knovm in which areas teachers de51re a greater 3y

ey
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5\ and deSlred level of partlclpatlon in the de0151on-mak1ng
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degree of part1c1pat10n. and 1f certaln varlables are related

to teachers des1re for 1ncreased partlclpatlon. then a more

t °

,
systematlc approach could be taken to teacher 1nvolv§ment in
. & e N

declslon-maklng. To the wrlter s knowledge, no study has

been conducted in thls prov1nce to determlre teachers present

state of partlclpatlon 1n a number of dec1sxonal areas, .or
O A w

- %o determlne if certaln variables 1nfluence teachers present

’ ) .
. . -
N .

level and”’ de31red level of partlclpatlon. ) _ o .

lhlS study is an attempt to’ prov1de such 1nformat10n.
The flndlngs should make admlnlstrators aware of Wthh | T
de0151onal areas that elementary teacﬁers in thls pr0v1nce
dé51re a greater degnee of partlclpatlon, and the effect; ivu

"d.‘

any. that certaln variables have. on teachers present level ;;

.

\ - -

process. '.. T
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RIS REVIEW OF THE LITERATURE

. Classical Admlnlstratlve Theory T
Prlor to the - development ofOthe uman‘relatlons approach
do management 1n the 19205, the prevalent att{tude of .~

menagement toward the worker was that he had an 1nherent

1

rsllke for work and would avoid 1t if, poss1ble.- Therefore, "
management felt it was necessary to ‘coerce, control, d1rect .

and ‘threaten sqgordlnates to get them to put forth adeqpate
. N
,effort “to attaln organ1zat10na1 goals (McGregor, 1960) Those .
. )

vrews were reflected in the development of 301ent1flc manage—

ment whlch was de51gned by Taylor to 1ncrease 1ndustr1al

eff1c1ency It was felt that-workers ‘could be motlvatedxto L E

L~

,gbec ome more eff101ent and thus more productlve, by 1ncreas1ng

.....

'economlc rewards (Dowling and Sayles, 1971).:

[ .

01ent1f1c management, which became the domlnant mode of

1

bdsiness thlnklng,,concentrated on the method, ndt on the man

LDowIing and'°ay1es; 1971) ‘The organization was "character-

. _1zc |by a clearly deflned d1v1sion of 1abour wrfh a. hlghly
spec1a11zed pérsonnel and Dby a dlstlnct hlerarchy of authorlty"
‘(?tz1on1, 196h p 20) \

K "The attltude of management toward the worker in thls type

L]

of organlzatlon is well 1llustrated by Henry Fordx “The .

4

ayerage worker, 1 am sorry to say,, wants a Job in which he

does - not have to put-forth much physical energy - above all,

2
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‘h'e wants a' job -at which he.does not hdve to think."

and Sayles, 1971 p. 5)°

A\
human’ relatlons evolved durlng the 19205

N
is often credlteg‘w1th belng the flrst great exponent of this

bl

The Human Relations Movement

N

AN

The human. relatlons approach is based on the following

)

-assumptlons about man-: \ . )

-

-+

in work is.as natural as rest or play.

‘External control “nd thé threat of punishment

are not the only means of bringing about

- effort toward organlzatlonal obgectlvdgf llan |
" will exercise self-direction and self-control

in the service of obJectlveq to whlch he .is

‘committed. N

a

Commltment to objectives is a function”of the

rewards associated with their achlevement

The ” aVeragp human being learns, under proper

" conditions, not only. to accept but to seek

-

responsibility.

The capacity to exercise a relatlvely hlgh
degree of 1mag1nat10n, ingenuity, and
creat1v1ty in the solution'of organizational
problems is widely, not narrowly, dlstrlbuted

- in the pOpulatlon

Under the conditions of modern 1ndustr1al
life, thes sintellectual potentialities of the -

-average- human beings are only partially
utilized.

(McGregor, 1960 pp. 47-48)

6 -

(bowling

1

' The expenditure of.physical and mental effort "

18

The deveIOpment of an approach to management based on f,

Mary Parker Follett

;-polnt of view of adm%nlstratlon (Getzels, Lipham, and Campbell

1968)

Y

Emplrlcal data to support the human relations approach

to managementowas obtalned by Elton’ Hayo and his colleagueg

durlng thelr studles at the Hawthorne plant of the Vestern'

g ’
v —_—

)

v
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c%lectrlc Company in the 1920s and early 19308. The first

Y

of those studles was? conducted to determlne the effect of
1ncreased 1llum1nat10n on the level of productlon. The
experlmenters were amazed to flnd that although product1v1ty ‘ —

"1ncreased when the level of illumlnatlon was 1ncreased, it

remained- hlgh even when the level of 1lluminatlon was decreased.

t0 a very low level. o« . SN

- a

Tntrigued‘oy those findings, the experimenters instituted .
4 series ‘of experiments, in an attempt t?\determine the reason

for the unusual fihdings. The results of those experiments

¢

were much - s1m11ar to the one involving the 1eve1 of 111um1natlon.

I

Such factors as the length and time of rest perlods, the number
of hours worked, and the rate of payment were changed and

-returned to the original condition. Yet, productlvity increased.

Mayo, in analyzing those findings in 1933, suggested that
) the-increased production, despite the variation in working
conditions, was due to a. change in the attitude of the workers:

He [Mayo] called attention to the.following )

.eritical, if experimentally unintended con- ' x\w
ditions. Before every change in program the C
group was consulted. Its comments were lis-

tened to and discussed. The members were '

allowed to.overrule a managerial suggestion..

\ ' The group developed a sense of participation
: in the critical determinations and becamé
something of a social unity. (Getzéls, Lipham,
,and Campbell, 1968, p. 35)

Those flndlngs, that employee partlclpatlon in declslon-'

maklng 1ncreased product1v1ty and JOb satlsfactlon, encouraged

'other researchers to conduct studles 1nv01v1ng employee . .
partlclpatlon %n the declslon—maklng process. Some of thos C

‘o
-



findings have indiceted that'involving s bdrdinates in':
ddecision-making-may yield such beneficial results.as increased
productivity, increased jot satisfaction, ihternalization of
organizational goals, and less resistance te chgnge. Findings
from other studiles have been pretlematic; that is,’ involving

subordinates in the decision-making process has had nd effect

on such measures as productivity and job satisfaction.

'Phenomenological and Structural
Part1c1pation :

L]

In discu551ng studies involving participatory dec131en-
méklng, it is necessary to be aware that there exist two types
of participation. 'Hornstein, et al. (1968) refer to the‘tynes”
vof part1c1pation as phenomenological and structural partic-
ipation. Vroom (1959) refers to the two types as psychological
and objective participation. -Phenomenological or psychological
.pértiéipation refefs to the amount of infiJ;nce anJiﬁdividual
or group pffceiges‘he‘(it) has in decision-making. - Structunal
or pnjective pafticipation-is the amount of influence an
'individual ‘or group actugn& has in decision-making. If
.perceptions are adburste, the amount of ﬁsycholggical ;artic-
'ipatiqn'will-equal the‘amount.oi objective participstion (Vroqm;
.1959). 'However, the two will frequently differ\due to the

effect, an individual's needs has,g; his social perceptions

_and due to the 1nadequate or distorted- 1nformat10n he receives |

- P

<«

concernlng his own influence (French, Israel, and As, 19607,

_Consequently, part1c1pation 1n df@iSion-making generally refers
qb phenomenological or PSyCh010glcal;participatlon. : ) Se e

.-
&
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Major Approaches t0 Reviewing the Titerature
in Participatory Decision-Making

. A great variety of studies have been conducted in PDM. -

’Blumberg indicates the séOpe of those studies:

They have taken place in a- great Varlety of
organizational settings, including boys' clubs,
women's organizations, college classrooms,
factories of many different kinds, offices,-
stores, scientific laboratories, and so on.
Similarly, they have been conducted upon a.
tremendous variety of persons differing in
age, sex, education, income, occupation, and
power. .They have involved ybéung -boys, house-
wives, college students, manual workers at
-different levels of skill and in diverse types .
of factories, supervisors at different levels,
" clerical workers, salesmen, and scientists.
jBlumberg, ‘1968, p. 73) - -

A number of methods have been used for d1v1d1ng this

research intp'categories. Lowin sﬂwgests that the studles f.

-can be divided into three categorles: 'experlmental studiesg

" in non-onganlzatlonal settlngs, 0bservat10nal studies in -

organlzatlonal settings, and experlmental studies in organ-
1zat10na1 settlngs He then sub-divides the studles in each
dategory into two classes. One class consists of studles with

positive flndlngs, and the other class consists of studles

+

with problematlc:flndlngs (Lowin, 1968).

,Tannenbaﬁmfand Massarik feel that three approaches can

.. be taken in dealing with PDM: the experiental'approach;"

the conceptual, non-experimental approach; énd»thé exper-

imental approach. The experiental approach—ié not based on

‘éni‘systemétic study, but “is exemplified by writers who in

the course of their experience in enterprise work have obtained -

a 'féél' for the role of participation iﬁ *l:he‘deois:ion--making“j

."'



processfand-EEVQ;put dewn.thei;'experiénces inuarticie ‘or bqpk
form"”(Tannenbaumiend Massenik,_l950, p. -408). The”conceptuei}J
non-experimental approaeh is.besed on“the writings of authors
Qho.are academicians with strong theoretical backgroueds. The
experiﬁenta% approach is based on the writings of researchers -
who have conductee experiments in participaeion . |
Blumberg 1dent1f1es flve types of studies which have
been conducted in- PDM ‘field experiments conducted. upon groups '
_'whlch~11e outside 1ndustriai organiZétioﬁs, field studies
conducted iﬁ industrial'settings, studies of :ituatioﬁs where
workers have introduced partlclpatlon on thelr own initiative,

~_survey research ﬁnvestlgatlng the relatlonshlp between varlous

leadegshlp styles and job satlsfactlon, and studies-of JOb
_satlsfactlon Ber'se. Studies of job setlsfactlon-per se refer
to the-innumefabie studies of job satisfaction‘ié which werkers
are asked'ebeet.the aspecte'of theif work which are impoftapf
toftheﬁ (Blumberg, 1968). . ‘

Blumberg's ﬁefhod of enalysis will be ﬁsed.iﬁ this review
.of the research whieh haslbéén conducted to determine the )
effects of participation in'deeision-making. 'The studies con-’
dueted'in deeisioﬁ-makiné in education:and those condﬁcted'in

areas other than education will be discussed separately.

-

Review of Studies 'in.Decision-Making in ~
Areas Other Than Education f

Those studies will be discussed under five sub-headings:
fieid experiments conducted upon groups which lie outside
'y

4
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1ndustr1a1 organizations, field stud1 5 conducted 1n in US rial

settlngsp studleq of situations where orkers have 1ntroduc d

‘part1c1patLon on their own 1nitiat1ve, ‘'survey research 1nvest-

1gat1ng the relatlonshlp between varlous leadership styles and

job satlsfaction, and studles of JOb satlsfactlon Eer se.
A .

Field Experlments Conducted Upon Groups Whlch SR
Lie Outs1de Industrial Organlzatlons ST

Some of the earliest studies 1n thls area were conducted

by. Lew1n and his colleagues durlng the l930s and 19405 ~In a

. study in which eleven year: old _boys in‘a boys club were.exposed

“during World War’II, an attempt was’ made +t0 encourage housew1ves~ i:

to’;hfee types of leadershlp (democratlc, lalssez-faire, and

authorltarlan), they found that under democratlc leadershlp

the boys continued to work when the leader was not present,

had 2 much lower incidence of negative emotLQnal\reactlons than

- under authorltarlan leadershlp, and seemed to have- a far hlgher'

level of overall satisfaction. (Whlte and Lippltt 1960)
Other studies conducted by Lew1n and hlS colleagues tend

& a

to* conflrm the p051t1ve effects of partlclpatlon . In ‘one study

to make use of such -unpopular meats as hearts, sweetbreads, and

kldneys The. Iecture method was used’ on one group of women,

"while the discussion “methéd was used on another grQup. fA*'

u

follow-up revealed that women in the dlscussion group were far

- more likely to bUy and use those meats than the women 1n the

lecture group (White and Llppltt, 1960)

"In another study, the ‘same method was used to encourage

housewives to increase their home cOnsumptlon‘of malka A
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- follow-up revealed that the discussion method was the most

24

effeetive of the two methods. Similar results, favoring the

discussion method, were obtained from an experiment to

‘encohrage new mofhers to feed their infants cod livef-oil;'

(Nhlte and Llppltt 1960)

; -Studies 31m11ar to those conducted by Lewin and his

[0

”;i?colleagues were gerr;ed out’ln Japan.to determine 1f cultural

.}jdifferehces would have any .effect on Lewin's findihgs:

.;~-Kobayashl '(1947) used ten to elé&en year'old'boys from a

,'.Sixth grade elementary school in Tokyo to conduct an experimént
" similar to “the Opé conducted by Lewin and his colleagues at a

» boys" club,” The.boys were divided into two groups (Kobayashi

did not use the laissez-faire leadership style .in her experiment)

: which were closely matched as to'intelligence,_scholarly attain-
'}menf, hobbies, soeioeconOmic status, sociometric relationships,

~and personality characteristics. One group was exposed to a

ba

. v , A .
..democratic leader, while the other group was exposed %0 an

uthoritarian leader. The task was to construct a train .

station. The democrhtic group decided upon the procedure %o

- be used through discussion. . The members of'the authoritarian

grpup were told what to do by: ‘their leader. Oh analyzing the

-data, hobayashl found that the spontaneous emergence of sub-

<%
groups was more obv1ous in the democratic group. She also .
e L] ]

found a tendency for greater’ solldarlty in the democratlc growp.'

K}

- Her studj revealed °group’ dynamlc tenden01es 51m11ar to ¢hose

found by Lewin and his colleagues. -
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Misumi, Nakano, and Ueno (1958) duplieated‘es closely

as possible at Kyushu University the study by'Lewin and his
colleagues on-the effects of dlfferent leadershlp styles on
groups of boys at a camp. ThelfVIILJects, thirty ten to
eleven year old boys, were d1v1ded 1nto six groups. The task
was\toumake.an embossed map,' The same categOrles of obser-
vation‘of behavior, used by Lewin and his colleagues, were
.used in the experiment. On the whole, the findings of the
study were similar to those obtained by Lewin and his ’
.col;éggaesf Group morale was higher in the democratiC'groups“
. “than in the groups w1th authorltarlan or laissez-faire
/ieaders. oubgects ih the democratlc groups exchanged friendly
remarks, were more conce;ned about their work, and were more
willing'to eonﬁénue theiflwork. However, althouéh their.study
indicated that the’dechratic groups produced the highest
':quantlty of work, they found that the groups with the author— )
1tar1an leaders produced the hlghest quallty work.

| I"izuhara (1950), in an experiment 1nvolv1ng sixteen fifth
grade boys in a school in Tokyo, organized the boys into two
groups one democratlc and one authorltarlan. The. purpose

of the study was to compare the 1eve1 of motlvatlon of the
boys in the two groups. The .task was to c0py co~- operatlvely
a plcture which was dlstrlbuted to each group. " The study

' 1ndlcated that the democratlc group had a higher level of

*
motlvatlon than the authorltarlan group.

»

Bennett (1955) conducted an experlment on an 1ntroductory

: psychology class to determine which of the four elements,she'

. @
4
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had analyzed.in the Lew1n1an experlments (group dlSCUSSlOn,
group d90131on, overtness of commitment to dec131on, and
strength of group consensus) were most 1mportant and most
effectlve in the group discussion methadd. . Sgé found that
group decision was more likely to raise the probabillty of‘
action than any other factor. R

IMisumi (1956) conducted a study, similar -to Bennett's.

His' subjects, students in a rural high school in/Japan; wéré

.divided—inﬁﬁ}threeggroups)’ a discussion group, a decision

. group, and a lecture group. The topic was how to clean the

school thoroughly. Analys1s of the data revealed that the

*r ~

" degree of executlon in the dec151on group was 31gn1flcantly

hlgher than 4n the other two £roups. ' - ' ‘

Pgeston and Heintsz (ﬁ949) conducted an experiment on a
py

number of small groups of college students. to make a compar-

“ison of the effectiveness of supervisory leadership and

participatory leadership in producing a chango’of opinion.

The study indicated that participatory leadership is more,

. effective than supervisory leadership in changing-the

opinion of group members.

Hare (1953), using a different age group, ropeated the
expefimént conducted by Preston and Heintz. His subjects were
a troop of 3oy Scouts at a summer cann. The ‘subjects were
1nforned about a campirig trlp which would requlre each boy to
travel alone ﬁhrough unknown country. ihey were then asked

to rany ten 1tems of camping equipnent in order of thelr

1

1mportancelfor the trlp. Later they were divided into groups,
E & e .
| - -
&

. ] ‘ )
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each group consisting of a leader and five boys. Some 1leaders

‘exhibited the characteristics of participatory leadership,
while c_>ther§ exhi'bited the characteristies of rsu.pervisory
leadership. Each group spent twenty minutes d_iscussiﬁg the
importance of -eagh of the ten items. The data revealed that
partieipatory léadership iuas signifieant]\;y m}ore ei‘fective than‘:
sdpervisory leadership as‘technique for changing ‘oi;iniori. -
Shaw (1955) studied the effect of authoritarian and non-

. authoritarian leadershi,p in various communication nets. He’
found that non-authoritariah-leadership -produces bet”ter perfop-
mance, as measured by the' time required to perform the tasks.

Ponder (1973) conducted a study at the British Columbia -
_Institute of fﬂechnology to determme the effect of PDI1 and ..
non-partic1patory decision-making on product1v1ty. The. sub,]ects

~ were nial‘e s.tudents in their second year of engineering techno]:o-.
gies at the Institute. The subjects- were divided into thifty

e groups, each  group consn.sting of three peOple.' Fifteen of the

.thirty{érouos were de0181on-mak1ng groups, whiie the other’ .

fifteen were non-decision-making groups. Three\major hypotheses.

were tested:. | " - - |

Decision-making groups will be more productive
than non-decision~making groups.

Decision-making groups will 1mp1ement their
plans with greater fidelity than non-decision- -~ . |

making groups.-

I\'Iore subjects arill choose to work in decision-
making groups than non-decision-making groups
for a second test session. (Ponder, 1973, pp. 80-81)

7/ The members oi‘ each deCiSi,on-making group discussed how they

L}
i

&
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" would s'o‘_lye the problem, formulated a plan, "and then implemented
their pian Each non- de01s1on—making group was glven the same A
plan and told to 1mPlemenr; it. - The time _re/é;yired.forea.czl group'
to accompllsh the task was recorded. Analysis of the data
revealed that none éf the major hypotheses was confirmed.
 Bass and Leavitt (1963) conducted three experiments ,‘relatiug

planning activitiesjito performance. :A comparis'on~was made of .
the performance of trlOs who were as51gned plans w1th trios
'who made their .own plans The experimental tasks con51sted of
word- sen‘tence produ tlon, the numbers game, and the common B
targets game. " The 1nd1ngs revéaled no 51gn1flcan*t dlfference
in prdductlvrty be'theen the 'two groups on e“lther of the three -

experiments. - : -

- Pield Exrierimen't:sD Conducted in"
. Industrial-Settings

L3

Coch and French| (1948) conducted an experiment at the

'Harwood garment factory to determlne the effect that partic-

’ 1pat10n would have on re31stance to ch‘ange. Desplte a generallyi’“

"Liberal and enlightened labour p’oli-ey' at the plant, there was

considerable worker resistance to change. However, change was

necessary due to a h gh degree of competitiveness in the'i'ndustry

and increasing costs.

The reactjon, of the' workers to this °
i A : ‘

_necessary change was manifested by hostility toward management,

decreased oroduction, high level of’emp).oye.e tyrnover, and

*

. general feelings of pessimism. Four groups were set up for -
Eroup was the control group and changes

.the experiment. One

were carried out by the traditional method. Ahother group

B
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: the degree of Tpartlclpatlon. In the control' group;-there was

~and dlscuss the need for change. After a perlod of discussion,

. 29

B _ was asked to appoint representatwes to meet with management

a plan to brlng about the chapge was. introduced. ’ Reaiiiing |

‘the need for change, the representatives agreed to implement

qa

"the plan - Changes; involving the other two groups, were made

in a manner s:Lmllar to the method used for the representatlve.

_ group, except that all the members of the _group were involved -

" -

in the «dlscussn.on and the implementatlon of the plan.

. The flnd:mgs revealed that the degree 'of success in

1mp1ement’ing change (success defined in terms of productlva.ty

and. job satlsfactlon) in the four groups varied dlrectly _wlth ’

a cons:x.derable dr0p in morale, followed by a hlgh degree of

labour turnover. In>the represe_n_tatn.ve group, morale was . -~

fairly -high and there was no labour turnover. ' Productivity
in the representatlve group dropped sharply 1mmed1ately

follow:mg the change, but rapldly recovered and in a short

]

& .
tlmeisurpassed the level achleved before (the change occurred. .

-bb

. Att1+udes of employees toward managpment were qulte high. " In

. :w

the other two groups, the degree of success was even higher -
-

than in the representat:we group. Productlvity was much’

higher, morale was qulte hlgh; there was a high degree of

co Operatlon in worker anq management relations, and there

was no labour turnover.
Several months later, the workers who had been in the

control group and: after the expern.ment had been dlspersed _

-
: .
-

: Y\ . f
L] . . ) . s . <
"

-
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'-,._throughout the plant were brought together as a participation
"'group- involved in 1mplementing change. They,were. given full .
'partici/ation 1n the’ discussions and 1mp1ementat10n of the .
prOposed plan. : The grouﬁ«'s reaction.was: qulte different from

what it had been as a control groupﬁ"? After the change occurred T
productivity increa ed, mordle rema;med quite high, and there o
was a high- degree of co-operation with management., This exper-.

iment by Coch and Frehch is often considered to be one of the

' classic expermﬁents in the involvement of employees in deci51on—::

i 3

o,
© - 0

making. |
’- Research by Watson and Glaser (1965) lends further support :

to the effectiveness of participation ‘in decision-making in -

overcoming res1stance to change._ 'I‘hey found th,e permitting and B

encouraging of relevant group participation in cla\ri*fy:mg—the\\_

B '.."needed changes to be a key step in planning for change and f

creating a climate where change will be more w1llingly accepte%"

Céch and- French s experiment was repeated in' a Norwegian

.2

»-_.-shoe factory by French, Israel and As (1960) The purpose of-.

the experimerrt was two- foldl' to ‘repeat the Coch and French »
"experiment u31ng a more- precise theOry.of participation and
p_"more careful empirical methods, and t0° determine if the\Coch -
"‘,and French experiment would yield similar f;\.ndlngs in a |

- different culture. . The work force in the factory conSisted of
* four-man groups who autonomously decxded on. the:.r own level of \
production and then 1nformed management of their dec151on._-.

.,Nine of, th_o_se four-man groups were seleeted for the experiment, .
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'lfour as control and fivefas experimental gropps.. The
'_'four control groups continped asousual but the five exper-
. imentalngroups were involved to a’higher degree in decision-'
making.' They were permitted tQ partlcipate in meetings with
e ' management‘to decide which wprk groups would be assigned
| ‘what articles to assemble,_if and how much training wa§'
necessary for productlon of a new item, how the divisfvn of
= ‘u:- é?ﬁour shoul be arranged within the .work group. and the
- :allotment 0 particular jobs to particular- indiv1duals w1thin B
the group (French, Israel,'and As, 1960 P 8)."'The results
::' » .of the study revealed no increase in product1Vity by the
~f . | '.experimental gro@ps over the control groups. However, the
\{"_ " *level of morale of. the experlmental.groups was found to be
_J"_r " much higher than ‘that of the control.groups:
| The experimenters,conducted a further study among the
i,workers at the factory to determine the'relationship oetween
o . © job satisfaction and e'workers' perceivedflegitimacy of
RS their participation;. They found that‘if workers'perceive
. 'thelr level of particlpation not to be legitimate, then
partlclpatlon will not be as effectlve in increasing job

satisfaction as when workers perceive their part101pat10n .

to be legltimate o

> Bavelas (1948) conducted an experiment in partlcipation
Cat the Harwood garment factory - His experiment involved two
f ' groups of. sew1ng machxne Operators. One group was permitted

‘only 1o discuss effective teamwork. while the other. group was o

[
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ﬁpermitted.to.disegss effective teamwork and set its own
production goal. The group which made decisions cOncefnihg

its own productlon goal was . found to be by: far the more pro—

o

P

ductive group ” R

n
©

Lawrence and omith (1955) repllcated Bavelas exﬁeriment

.in a large mldrwestern garment factory. They used two contkrol
: o . s _ _
_ gfoups and two experimental groups. One contral group and one

'experlmental group consisted of- offlce workers, - whlle the

A

other controI grOup and the experlmental group con81sted of..”
' factory workers. It was found*that'although the production

Tevel of both. control and exberimentél groupé ihcreased during

. s ® ~
the experiment, it was only in the experimental groups that .

prodhctdoh incfeased a significant degree .above the bpeviouS‘
level. |

Mofse and Reimer (1956), in a study of onk deparfmen% of
a 1arge 1nsurance company in Wthh there were four parallel
d1v151ons of workers, 1ncreased the level of partlclpatlon by
workers in two d1v1s1ons and decreased the level of participa-

tion of -workers in the other two divisions. That is, while
.
two divisions were systematlcally subjected 'to more dgggpratlc
k; . Pt .
control 'tH€ workers in the other two divisions were systema-

=

tically subjected to more hlerarachlal control. It was

Y.l

ﬁ“%yoothe31zed that the subJectlon of the workers to a: greater
degree of democratic control would lead to a hlgher(degree of

job satlsfactlon ahd higher level of productivity. .The find-

ings indicated that the level of job satisfaction Was raised
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signirioantiy anong:the workers in the two divisions given
more democratic control, whereas the‘levei of job satisfaction
decreased among workers in the two divisions subjected'to a
greater degree of hierarchial contrd}. This was iilustrated
by two findings: the workers subjected to-a greater'degree of
hierarchial.control'wanted their program to end'immediatelg'
and-expressed preference for the old proggam, while’those
subjected to a greater degree of dénodratic control wanted

their program to continue indefinitely and did not want to .

return to the old program; and, of the nine- employees who

¥
had left thelr jobvs. ‘because ‘of dlssatlsfactlon,,elght were

from the two divisions subJected to a greater degree of

-

‘hierarchial control. Although product1v1ty increased in both

(

the d1v131ons subJected to greater democratlc control and

those subaected to greater h1erarch1a1 control the greatest

increase in product1v1ty by far was achieved by the two

~ i

divisions whlch had been subJected to a greater degree of

"hierarchial control. On the other hand, the work attltudes_

rd

- among-employees in the divisions subaected to greater T o
democratic control was found to be vaStiy superior to those

vamong employees 1n the d1v151ons subJected to greater

h1erarch1a1 control. . e

Levine and Butlgr (1952) conducted»anlexperinent t&

“determine if participation could be used to overcome'the

influence that the halo effect (rating‘the job and'not the

v-

worker) was having on supervisors' evaluat}on of workers in



-

a factory. Three ‘groups ef supefvisers'were Eet up for the
experiment: a contrel group, allegture group, and a discussion
group. It was found thaflonly the ‘discussion group. made any
significant gain toward the elimination.of the halo effect.
_ Strykker (1956) descfibes an experimenf condueted‘by
Robert C. liood, president of Ansul Chemical Cohpany. Hood
intfodueed ﬁahy,of the téchniques of group management into the
company. During the two years prior to Hood's becoming |
-pre51dent the company had an average annual sales increase of
‘one hundred pe?cent. However, after group management technlques
vere introdueed-into the qompany, the - average annual increase ‘
in sales dropped to Torty percenf while'the increase in.sales
for mosf of the other 1eaaing chemical companies ddriné the = ~
Ssame period was from Tifty to one hun%;éﬁ percent .

Likerd (1967) describes a 31m11a¢.expe§1ment in. whldﬁﬁh‘
. many of the techniques of group management‘were introduced intq
a large manufacturing c0mpaﬂy. ' The company involved was the
.veldon Company, one of the largest pa jama manufaéturing
eaﬁpanies in the United States. - Since the industry is highly
eémpetitive, it is hecesaafy.fer the coﬁpany to'adjusﬁ.to'
chahge In order %0 remain viable. This flexibility did not
exist in the “Jeldon Company, and for seveyai years‘prior to -
its takebyer by the EKarwood Manufacturing Company, the company
had been operating at{a loss. Shortly after the Harwood o Q\
Comnany purchased the 'eldon Conpany, the management system »

was changed frqm an authorltatlve type to a more partlclnatlve ‘
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.type. becision—making powers were decentralized and partic- s
ipation in decision-making was encouraged. . The effects of
.+ this change in management system is described by Dr. Alfred '

Marrow, chairman of the board of directors of.the Haryood
. - ?
: COmpanyx o : " ’
Average earnings of piece- rate workers 1ncreased
- . by nearly 30%. At the same time total manufact-
: uring costs decreased by about 20%. Turnover
dropped to half its former level. Length of
employee training was substantially reduced.
Interviews by the Michigan researchers reflected
vastly more friendly attitudes toward the company.
The image of the company in the community changed
- and ,the organization began to show a proflf
(Marrow, 1964, p. 19) :

Studies of Situations Where Workers Have Introduced
- Partlicipation on Their Own Initiative

Whereas the previous two types of studles have dealt
with experlments whlch were carrled out by researchers ‘who
1nvolved certaln groups in PDM for experlmental purposes.

this type of study deals with the examlnatlon of 51tuat10ns

1’

where workers were already invélved in the decision-making -

z'proeess The 1n1t1at1ve for this type of 1nVOIVement in

' de0151on maklng has come’ from the workers themselves."

~

Consequently, such partlclpatlon is llkely to be ass001ated
with an 1mprovement in JOb satlsfactlon. -However,.the exact

cause of the improved satlsfactlon is not definite. Blumberg

discusse's this point:

Although these studies are interestingfa%d
worthy of note, their uniform defect is that
we do. not know whether the changes 'in work
satisfaction derived from the changes in the
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content.of the work itself or from the manner
in which these changes were introduced.
-(Blumberg, 1968, p. 72) ,
Drucker (1962) describes the difference 'in employee atti-,

tudes toward: two life insurance plans whlch d large electric

power company had for its employees in two plants_ln adJacent

cities.x One was a fairly -efficient plan with very low rates.
The ‘other was a very inefficient plan with higher rates. Yet,’
the latter plan was the most popular with the'workers,'having

over eighty percent of the workers enrolled. Only about forty

,percent of the work force was enrolled 1n the more efficlent

o

plan. The study revealed that the more efficient. and 1eas§,
expensive plan was organized and operated by the companyfwiﬁh-

out any employee part1c1pation. The more inefficient and expen-

siVe plan was organized and operated by the employees themselves.

Drucker (1962) descrlbes another 1nteresting study somewhat.

. eimilar to the prev1oue one. General Motors had sponsored an

© essay contest among 1ts employees concerning their work.- An

ana1y51s of the informatlon recelved from the essays revealed
that in the plants where the recreational programs had been

organlzed and operated by the workers. xhe programs were a

‘major source of JOb satlsfactlon.d On the other hand, in plants

where management had organized and operated the programs, the

programs-were often considered to be-a source of job dissatis-

" faction.

Babchpck and Gocde (1951) describe a situation 1nv01V1ng

"a group of salesmen in a large department store. The salesmen-
.
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had the most de31rable work areas in the store, a high rate

-of pay, and good opportunltles for advancement Yet,tmorale

among the salesmen was extremely low. As a result of being
pald a-straight comm1551on, the salesmen were constantly 1n-
volved in unscrupulous competition with each other. They
ignored display and stock work and concentrated on'high
pressure selling. Finally, the situafion reached a point.

where the salesmeén.decided to organize themselves in a way to

eliminate the unscrupulous competition and concentrate on all -

aspects 0f. their work. All c0mmlss1ons were shared so that
everyone‘received_the-same pay. The atmosphere became qulte
relaxed and productivity actually inereased.

Bavelas and Strauss (1961) describe a sijuatiOn in a toy

factory where morale and producfivity among a group of female

workers who sprayed paint on toys as they passed on a conveyor
. belt, dr0pped to a low leyel.' A consultantﬂﬁyho was hlred by
'management_to‘investigate the situation, recommended.that

maﬁagemenf’hold,a'number-of discussion periods with the girls.

A number of the girls' complaints were discussed, and some

comolalnt that the area was 100 hot. Relations between the
foreman and the glrls,;mproved. Later, fhe giris suggested
that the& be given control- of the speed of the conveyor belt.
Reluctantly, management'agreed and the necessary changes were

made- s0 that the giris could slow down the belt or speed it .

ups The girls worked out among themselves when the belt would

Fans were 1nstalled in response to the girls'

i

—sy
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- ‘'be set at low speed, medium speed,” and high speed. Much to

'1managementfs surpriée. productivity increased thirty to fifty.

peroent.over'the expected level. Since the'girlsf pay was

'-:based‘On piecework, their wdges increased congiderably.
*-5Unfortunate1y, their 1ncreased output unbala{ZZé the work of

the other departments. The superlntendent decided to have_

-control of the speed -of the belt taken from the glrls and® set

at one continuous speed. There was an immediate drop in

nroduct1v1by, and w1thin a month six of the eight glrls had

'qult thelr JObS..

Survex,Research Investlgatlng the Relationship ‘Between
Various Leadershlp styles and Job batlsfectlon

In this type of reseafch .the reseatoher does not manlp-
ulate variables to study 1nterre1at10nships. Instead, he :
uses questlonnalres anm/or interviews to obtain information.

' Wickert (1951) conducted an’ 1nvest1gatlon of employee ST
turnover and morale among several groups of young women

employees at the Mlchlgan Bell Telephone Company. By means

of quagtionnaires and interviews, the characteristics and

attitudes of the girls who pad quit were eompared with thoee )
of the-girls woo=had-remained'with the oompany.= The iﬁvest-
igation revea;ed that very little differenceiexisteo between

the two groups on attitudes doward the oompany‘e wages, hours
of ' g%é@g, The chief difference between
the two groups was that'the girls who reﬁaineo with the oompany.
felt they had an oppoftpnityﬁto'make decisions on the job and '

N
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that they were contrlbutlng to the success of the company."

' whereas those who qult felt they had little 0pportun1ty to

make de01510§% on the job.

. 4

Vroom (1960) studied the-effedts'of participation upon

~one hundred supervisors in a large defivery service company.

He assessed the Satisfactibn that each supervisor obtained:

from his work. Tg5ts were used to measure the supervisors'

.personality characferistics, their persona¥ needs, and -the

extent tp which they exhibited characteristics of authori-

tarlan pereonallty. An-analysis of the data, revealed that

3

.when supervisors had high independence needs, there was a

falrly high correlatlon between their percelved degree of
partlclpatlon in de0131on-mak1ng and thelr level of job satis-
faction. “hen the supervisors had low independence needs,

there was a low level of correlation between their perceived

* degree of participatien in decision-making and their level of

job satisfaétion. \vhen supervisors exhibited a high level of

-authoritarianism, there was practically no correlation between

their pérceived degree ‘of participation in decision-making and -

"their level of job satisfacfion. On the other hand, when

supervisors exhibited a low tevel of authoritarianisﬁ,'there
was a'faifly high level of correlation between their perCEived

'debree of part1c1patlon in dec151onrwak1nﬂ and thelr level of

'.Job satlsfac¢1on.

Ross and Zander (1957) conducted an investikation of ‘the

high rate of turnover among female employees in a large factory.
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Questionnaires, deéaling with various job atfitudes, were *

distributed to over twenty-five hundred workers. Later, the'

v
J

attitudes of workers who had quit were compared with a matched
group of workers who had- remalned with the company.. The in-
vestigators feund that the difference between the level of
satisfacfion of thoee who remained’with the company and those
who qu1t was 51gn1flcant in the follow1ng areast: the autonomy
they felt they had on the Job*.the recognltlon they recelved

ands tReir sense of achievement.

torse - (1953) conaagftd\a‘study of several hﬁndredlclerioaL-““”“

workers at a large insurance company. Anaiysiﬁ of the data

revealed that workers preferred general supervision' much more

.than elqse superv151on, that seventy percent of the employees

preferred to make more decisions on the job than they prqgiijly:

did, that-&orkers under general supervision.were much mor
likely to identify with the division~in which they worked than
those under close supervision, that high employee-involvement
.with the ceﬁpany was related to the frequenc& that the super-
visors consul%ed with employees, and fhet workers who -had the
Opfortﬁnity to make decisions related to their work were found
to0 be more safiéfied with their work than workers who did;ﬁot
have this opportunity. However,hthe findings indicated t;af
those under general supervision were not quite as satisfied
with the oppOrtun(iy fer increased selary and ﬁromotion as

. those under clese superﬁision. o

A nunber of studies were'condpeted on the effects of-
- - .

0

—
e —
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partiéipation in decision-making'in the late 1940s and early -

19505 by the Survey Research Center of the University,of

‘-
PN

-

Hi&ﬁigan. One of thoséggtudles was a survey of the relation-. "«

Jl

‘ship of workers to both-foremen and union stewards and the
pressure for 1oyélty to bozh. The survey covered twelve
thoﬁéand workers in an aufomobile factory. An analysis of

l-the data indicated that workers gave loyalt&lto whoever per--

mltted and encouraged part1c1patlon in decxslon—maklng,

e’

.whether it was-the- foremen or the unlon stewards (Jacobson,

1950).
~ Another study was conducted by the Center to determine
the degree 6f-invol§ément-in decision-making by fifty—seven
-, hundred workeps in é heavy indusfry plant. If'was found that -
.sixty-eight perqent of the workers reported théy~had very little
or no opportunity to maké1decisions regarding their wbrk. Yet,
'sixtyffive“percent"felt that if they were consulted about

s

various aspects of their work, improvements could be made (latz,

1963). ‘ - _
* . 3aumgartel (1956) investigated: the relationship between

\
2

morale and leadership styles among three hundred ten scientists’
" at”a medical research laboratory. - The three styles of leader-.

ship studied were laissez- faire,'directive, and'participatory

The,levél of notlvatlon of the 501ent1sts toward the research

%ﬁﬁasks and the goals of the organlzatlon were obtalned by thelr

r

responses to the 1mportance they attached to each of the:

following: the~use of thelr present abllltles, ‘freedom for

N 4
Y

-

-
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.originality, and making a contribution to basic science. The

scientists were asked to indicate the opportunity they felt

their jobs provided to meet those three objectives.‘.Another

P2

‘questionnaire was used to determine the scient¥sts'rattitude

toward their superiors. ’'An analysis of the data revealed that

~the level of morale and motivation were higher under partici-

)

patory leadershlp than it was under’ lalSSeZ faire or directive

4
leadershlp. - : L - .

Kahn and Tannenbaum (1957) conducted a study to determine

if any relationship existed betweén participation in wnion

3
-

activities and the perceived skills or the union~ste@d@d in.

~

communlcatlng to the men, 1nvolv1ng them in de0151on—mak1ng,

prov1d1ng assistance to. the men, and taking personal 1nterest

-
a

“in how ‘the men get along on the job. lhe unions chosen for

the study were of the industrial type, and had membership

ranglnn from three hundred flfty to ejight hundred flfty ;The"'

NG

'necessary information was obtalned by the use of questionnaires.

The findings su gest that hlgh membership control exists where
leaders such as stewards are.aware of and re5p0n51ve uq the
nembers needs and problems; - |

Feltz (1951) investigated the relationship between workers’

and supeqwisors at DetroitaEdison. He found that tHe level of:

¢ Job satisfaction experienced by workers under democratic super-

visors was.affected by the levél of iﬁflueﬁce the supérvisor

had with management.. If the supervisor had very little freedom

to make decisions, then his involving. subordinates in decision-. °

making will have little, if any, ‘effect.

AY

[} , R
. . J
¥ ~
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Fleishman‘and.Harris:(l962) examined ‘the relationship ..

.. between leadership styles and employee turnover at a large -

. 45 5

— —:—N‘—“———— — " -
' truck man N:] rvey covered- ilfty-seven .

o :- | foremen and at least three ‘men from each foreman 8
ment. The foremen - ‘were f/’ggd on:one of two leadership
PR ~patterns:” consideration_and structure.. It was Tound thaf
~the level»of employee dissatlsfacéaon was hlghest under a'
" leader who exhibited a hlgh level of stmcture.' On the other

' hand, 1t was found to be lowest undex Q'leader who exhlblted

-a hlgh level of consideration.

iy

Studies. of Job Satlsfactlon Per Se

- A

" : .. This type of study deals w1th an, 1n§eetigatlon of the

P

}‘ numerous factors whloh workeré feel contribufe to an increase 5

or a decredse in their -level of job. satlsfact on. Blumberg

-~

(1968) suggests that any survey of the enormouS\gzount of
ac

literature. in this area would reveal that the f rs-most '«r:;'li
d closely related to job satlsfactlon would be the dealre.for o
‘ ' ” Tt
; . autonomy, responsibillty. control ‘and, declslon-making power. N7

\ A} -

Reynolds and Shister (19#9). in a study of . some elght -

.“; | thdred manual workers, found. lack of independence and control

to be the chief factors contrlbutlng to the workers dissatls-

faction. On the other hand they found. that workers who
T expreésed a high leyel of job satisfaction ranked 1ndependence

° - .and control above other factors as the chief factors contributing -
, ~ to-their high level of job satisfactibn.'figeh et
G- : ’ &
r\- ’ - I'e
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: Opportunlties, and hours of work.a

by .

PR v
Herzberg, et al.“CI957); in analyzing the data obtained
from fifteen studiesﬁin which workers were asked what nmade
them satisfied or dissatisfied found that the workers men-

. tioned superv151on more frequently than security, working

J.conditions, and, Opportunity for - -advancement and wages as a

3

_ source of JOb satisfaction. ' ' "

. -

/ Blauner (1960). while rev1ewipg 11terature on JOb satis-
- [ J l‘l

faction, isolated four factors whibh he felt had more effect
on-Job satisfaction. than any others. The four factors were'
control the” presence of an 1ntegrated woTk group,- the status
o?%the occupation, and the - existence of occupational communities.

Vroom (1964) discusses elx factors whi different resear-

chers have related to job satisfactio Those factors are

superv1s1on, the wbrk group,.job con ent, wages, prOmotional

q

'\._Z_’ . .
o Review of Studies in De0151on Making
in Educatlon

Much has been\written*about the need for greater 1nvolve—'

: ment byqteachers 1n the decislon-making process. Although

\

the research findlngs that those writers use, to support their

~

argument for greater teacher;involvement in decision-making

 are chiefly the findings of studies conducted in fields other

ki

. P
= >

e

\
\

\ -

than education, a number of interesting studies have been

conducted in the field of- education to determine the effects

f K

of part101pation in decision-making. 'Since productivity is

much more dlfficult t0 measure ‘in education than it is 1n

\

industry, researchers who hgve conducted studies in PDM in
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educatlon have generally used.sume measure other than produC-

It1v1ty to determlne the effect1Veness of partlclpatlon in

-
A

'dec151onkmak1ng. - | -,,' o L e
n Much of the research Wthh has been conducted in educatlon,;
to determlne the effects of -participation in de01s1on-mak1ng
would flt 1nto the 1ast two of_diumberg 5 five categorles'
§urvey research 1nvest1gat1ng.thé relatlonshlp between varlous
1eadersh1p styles and JOb satlsfaetlon, ‘and studies of job “f
satlsfactlon per se. - ‘Questionnaires ﬁgbe been the Chlef means
of collectlng data in studles conducted in PDII in- educatlon. +
-Chase (1951) conducted a study coverlng seventeen hundred .
teachers in forty-three states to determlne whlch factors xere~
related to satlsfactlon in teachlng Analys1s of the data
reVealed that teacher part1c1pat10n in pollcy maklng is very‘-
o ~

closely related to Job satlsfactlon

The - 1mnortance of participation 1n policy

A ,.maklng to teacher’ satisfaction is indicated.

both by the close correspondence between

such. nartlclcatlon and the extent of satis- -
factlon and by the high ratlngs which teachers
assign to opportunity for’ part1c1nat10n
‘(Chase, 1951, p. 130¥ .

‘»?he-study.also indicated tﬁat,it is possible;for teacher in-

_',vclvement3in decision-making to lead t6 résentment and'

i

dlssatls action. Chase p01nts out two s1tuat10ns where this

t
o~ a

nay occur:

a

. | Loo rmuch pressure to obtaln parthlnat;on of .
Lo teachers in educat10nal plannlng

.”he nretense of participation, or the feelrng
that part1c1pat10n is encouraged only for the
sake of securing assent to deécisions already

¢ . " made. (Chase, 1951 P 130) [ o . | \1

o
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.'The Ffirst. part consisted of thirty-five act1v1t1es related .

activities as used in the first-part.- On\theusecond part,:

\_/ .. 3 46
'Sharma (1955) conducted a study covering more than five,
hundred teachers in all parts of the United States to deter-
mmihe the view of teachers regarding who should make certain
decisions, and to determine the relationship between partic-
ipation in decision—making and teacher satisfaction. The

questionnaire used in the study bonsisted of four parts.

- to twelve areas of scﬁool Operation. The teachers .were asked
to indicate who made the de01310ns regarding g{§§ of the :
thirty—five abtivities listed onfthat part. 'The second part

of the questionnaire conﬂgsted of the same thirty-five
the teachers were asked to indicate who they felt should make
the decisions concerning each of the thirty—five activities.
Part three was used to determine the teachers' present level v

'of satisfaction with the'ir work. Pa?% four was used to -obtain

: .personal d%ta concerning the teacher, such as sex, age, years

LA

-- of, teaching exp rien%e, and years of profeSSional training.
Analy is of the data revealed that teachers ‘felt they should

. be more involved in dec1sion—mak1ng 1n eﬁ%h of the following

1

dreas: instructional materials; obaectives of learning and .

-

C currioulum ‘content; teaching 1oad ang other a581gnments of -

-~

teaphers; salaries and welfare provisions; reporting pupll
progress to parents; pupil- evaluation and promotion; gelection,
promotion, and retention of teaching personnelr building

construction and maintenancel pUpil conductys extra—curricular

activities; and public relations prOgrams..

2 L
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.The study revealed that a sharp difference existed .
between teachers' desire to be involved in decision-making -

: / :
and their actual involvement. Chase and Savage, in discussing-

. the flndings of Sharma 8 study, comment on this finding:
The sharpest differences existed between what
teachers desired and current practice with
regard to participation in decision-making by
groups of teachers. In thirty-two of the thirty-
five activities listed on the questionnaire,
" : o the percentage of teachers desiring participation
s T by groups of teachers was significantly higher -
- . than the percentage reporting participation by .
such groups. (Chase and Savage, 1955: p. 3)

" The data'also indicated rather clearly that teachers' satis-
faction was related directly to the extent to which they
participated in decision-making (Bridges,' 1967, pp. 50-51).

.Johansen (1967) conducted a study to 1nvest1gate the
relatlonshlp between tedcher perception of their 1nvolvement
in curriculum decision-making at the local level and their
subseguent implementation of the resultant,curricular'decisiéns.

Questionnaires were sent to elementary teachers in fifty-nine

school systems in-Illinois. Analysis.of, the data obtained from
-tho returned questlonnalres revealed the follow1ng relationships:
Ind1v1dua1 teacher participation in curriculum
development activities in and of itself increases’
the likelihood of curriculum implementation.l
The peroeptlon by teachers that they are influ-
- - . ential in the curriculum decision-makinhg process

. increasfes the likelihood of currlculum imple-

: mentation, . . '
X . \. The perceptlon by teachers that the hierarchial \\\
o ' type of authority is 1nf1uent1a1 in the curriculum

o decision-making process decreases the likelihood
of .curriculum implementation. (Johansen, 1967, p. 82)
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Mlklos (1970) describes a study conducted by Eye, et al al.
in thirty-one, Wlscon51n school systems to determlne the
extent°that teachers partlclpate:ln curriculum dec1sion—making’.7
.:and the effects of teacher particiﬁation: The:studj indicated
that increased teacher involvemeht in curriculum planning snd
develcpmentiled to higher productiYity, greater implementation,
‘and more prorision for change'in instructional content.

Blumberg, Wayson, and Weber (1969) descrlbe an experlment
involving the setting up of a school cablnet in a Xarge - ele-
mentary school. The initial concept of the cabinet was .that
the body wouid be consultative and adviscry rather than decision
oriented. However, this was open to rCViQW; The cabinet
changed itself from aiconsuilative-advisory body to a decision;
making body with power‘to deal with all matters related to. the'h
school. The only exceptlon to the power of the cablnet was
_ matters in which there was confrlct(hlth‘the central office. 'r\
The principal ;nformed the cabinet that if heldlsagreed with |
its decision, he would argue his point.but would‘abide by the
'cabinet's decision. 1In summarizing the eiperiment the..
researchers conclude that the idea of convenlng an admlnlstrator- ;1
teacher cablnet with declslon—maklng power appears to be a .
v1ab1e one,’ and 1f given the Opportunlty to take part in mean-

A Y

“ingful organlzatlonal work, not tr1v1a, teachers will do so

- and -will be productive. T : o

Anderson and Parker.(196l4) conducted a study In an urban"

school district in Iowa to ;nvestlgate various aspects of teacher



involvement in‘educational affairsn Their study revealed _
that teachers make few suggestions for the 1mprovement of
\educatlonal practlces or organlzatlonal procedures. However,
they feel ?@at lack 64 teacher involvement may be related to -
their pereebtion of.effectivenees of the aince fhe& did give.

L |

The;research_indicated that three-fifths of the teachers in-
volved in'the étudy believedftheér ideas and suggestieae had
very little effect on the decisions'that.wefe made . \
Carson. Goldhammer, and PeIlegrin (1967)'cdﬁducted a
study in three Oregon Communities to investigate in Whlch of
51xteen areas did a maaorlty of teachers feel they should be
1nvolved, and in which areas they. felt it would not be appro- ,
‘priate fof them +to be involved'in decision-making._ Analysis
. of the data revealed that the majority of teachers felt 'f“
formal part1c1pataon in de01sron—mak1ng to be approPr}ate in
the following areas: salary schebuling. determipihg #hea
. method of instruction within the classroom, curriculum plaﬁ-
ning and development, organiaatioﬁ and content ofeyhe .
curriculum, determining schedule in the teacher's own room,
‘selectlon of 1nstruct10nal\supp11es, and scheduling of
superv1sory dutles. On the other hand, the maJorlty of
‘teac“ers felt that’ formal partlclpatlon in decision-making
would not be approprlate’ln the followlng areas: electlon
'of niew teachers, determinlng the means of’ flnanc1ng school
_‘plant expan31on. rppm ase}gnments, developlng school budgets, ’
'assiémment of children, planning school plant,expansion;
1

L



, -
" planning proposed new buildings,-teaching aesignments{ and
determining dailv schedule for the buildings in which they”
teach. o _ o D . S _,."-'
| The NEA Research D1v131on conducted a‘'survey of the
teachers in American publié¢ schools in 1968 to determlne if .
Qteechers were involved- as much as they de31red to be, not as 
“involved as they desire to be, or involved more than they
.desire to be in each of thlrteen areas.- Analysis of the data
revealed'that thé'majorlty of.teachers were involved as much_
as they desired to be 'in twelve of the. thirteen areas listed
on the questionnaire. Only in the area of determination of
class size were the majority or.teachere'not involved as much
as they desired to be.: 'The percentage of teaoherslindicat}ng
fthe& were overinvolved in'each'of the areas. was, with one
exception. very lov; The one area.where a relatlvely hlgh
, percentage of teachers 1ndlcated they were more involved than ﬁ'
. they desired to .be was supervision of extra~curricular
activities. | . ,
CIn 1972, NEA Research conducted another natlonwide survey
:to Aetermlne the level of teacher involvement in declslon-
making in ten areas (all ten areas were llsted on the'l968
.-questlonnalre) A COmparlson of the data obtained from this
survey with the one .conducted in 1968 revealed that in almost
.all the areas 1isted the perééﬁtage of teachers reportlng

~underinvolvement showed an 1ncrease over the 1968 flgures.

_The area where this dlfference was greatest was the procedures

- .
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for selectlng the prlnclpal The percentage of teachers deslr-
1ng greater 1nvolvement in determlning procedures for selectlng
_the' pr1nc1pal increased twenty percent from 1968 to 1972. A
comparison of the data for the two studles also 1nd1cated that
’ teachers desire for greater 1nvolvement in the determination
of school pOllCleS and procedures is 1ncrea51ng.'
~ .Simpkins (1968) conducted. a study in fourteen urban schools
A\ in Alberta to determlne teachers ‘perceptions of who presently,

“makes the decisions and who should make the decisions in four

areast cﬁrriculum plénning and adaptation, classroom management,

arrangement of school instructional program..and_generai_school
organization. Analysis of the data revealed that a clear line

“demarcation existed between decisions madf»within'the classroom'

.-sétting:anq-those external to the classroom setting.' Within the
classroom setting, perceived patterns of participation and-pre-

. ferred pettefns'of participation-were found .to be similar.

. However, there was a sharp difference oetween perteived and pre-
ferred patterns of participation in areas external to the class-
room setting. Simpkins and Friensen comment on.this difference:

////”/T/ Teachers saw those in higher official authority.
. ' as playlng the major role in deciding questions
: concerning currlculum. general school adminis-
tration, and the arrangement of the school
instructional program. However, teachers gener-
ally preferred to have either the individual
teacher or the formal staff. group play the
leading decision-making role in these. task areas. -
There was one important exception. Teachers :
. preferred those in higher. official authd®ity to
play the major role in deciding questions con-

L cerned with the basic outline of the curriculum.
(Simpkins and Friesen,.1969, p.-14) _

The study also revealed that teachers prefer a more complex

. 2 v
¥ ' ' .
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pattern of part1c1pat10n in de01510n-making; that is, the

degree and kind of 1nvolvement would vary conSiderably with

the task.

-

Belasco and Alutto (1972) conducted a study of teachers-
in two school boards in New York State. One board was a

rural board; the other was an urban board.y.The purpose of

the study was to determine: if there is af relationship

s

between the state of decisional part:

teachers and their level of job satisfaction, if the levels
C oo .

of satisfaction are differentially\distributed.throughéut
the teachihg population, end if;var&ing ievels.of satisfaction

are associated with varying organizational outcomeg’
N s f-’,
Analysis of the data revealed: . 2

Teachers who are d901Siona11y deprived reported
a Significantly lower level of satisfaction.

There ‘is no 31gn1f1cant relationship between
‘either decisional equilibrium or decisional
saturation and the level of teacher satisfaction A5

The most satisfied teachers tend to be older,
.female, and teaching in elementary school.

Teachers who reported a high level of satisfact&on
also reported 10wer Job tension.

~ . Teachers with a high level of satisfaction reported
". less militant attitudes. (Belasco and Alutto, 1972,

pp. 50-5k4) - 0
Several other studies, indicating a significént relation-

fship between the level of teacher participation in de0131on—

M‘f

making and the level of JOb satisfaction, were reported by

Stinnett (1970). A George Peabody College study found that

#
teacher partiCipation in deCiSion—making wasgan 1mportant

>
o 1

tion existing among -

a

hY
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. s .
factor affecting morale. A series of morale studies conducted

| at New -York University revealed that in scﬁoéié where:teaéﬁersf
are involved in‘decision;makiﬁg,,morale is higher than in
echools where teaéhers feel they do not have an 0pportﬁnity
to.participate.

Lelman (1961) conducted a study of teacher attitudes am%

morale as related to partlclpatlon in administrative de0181on-

L]

vmaklng Ana1y51s of the data he ‘obtained revealed the

following relationships:

Teachers who parklclpate in school administration
have higher morale  than teachers who do not
participate.

'S

. Teachers who participate in school administration .
have more: positive attitudes toward their
prinecipals, toward their colleagues, and toward
their pupils. ~

Teaéhers who participate in school-admlnlstratioﬂ

have higher regard for themselves and for the

teaching profe551on. (Ellenburg, 1972, p. 4)
Gifford (1964) studied the effects of 1nvolv1ng)teachers
_ihrdec151on-mak1ng. His subJects consisted of ninety-nine
.principals and . four hundred seventy-four elementary teachers
from three Utah school districts. He found that the more
teachers were.involved in the decisioa-making'prooese, the
ﬁbre n091tlve were their attltudes ~toward thelr work.

Smlttle (1962), in a .study. of over twelve hundred teachers,

. found that teadhers con31dered the most crucial areas to- be

involved in de 1on-mak1ng were in the aims of education in

general and in th development of curricular programs. His
3 . .o a ]

7
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' _training, and size of the school. Lynch (1971), in a study

_and/or flrlng certified anh non-certlfled teachers,

54

<

~ findings also indicated that teachers have very little desire

to make decisions iﬁ the following areas: planning school
buildings, maklng class schedules, spendlng money, promotlng'
A number of studles have been conducted to 1nvest1gate -
. the relationship between various leadershlp styles and the
“teacher's level of partlclpatlon in declslon—maklng.“ One
study by Ambroisie and Heller (1972) revealed a significant'
correlatlon between the leadershlp style of the pr1nc1pa1 cand
the perceived leveI"ﬁf teacher involvement in de0151on-mak1ng.

A study by Brldges (l96b) revealed that open—mlnded principals -

did not involve teachers in décision-m:rihg to any greater

‘However, he d?d.find
".‘

a relationship between the level of teacher participatibn in

extent than close-minded principals did.

decision-making, and the ‘age of.the principal and the éize'of

fhe'school. Teachers reported the least amount of partidié
ﬁation-iﬁ large sch001$ (20-32 teachéré). In smallerzschéols,
oldef'principals involved teachers in deciqipn-makiqg to a
greater extent than younger principals. .

A number of studies have indicated a relationship betweenr

teachers' involvement in decision-making and such variables as -

3ge, sex, years of teaching experience, years.of professional

of seven hundref teachers in Iowa, found that a number of

_ . f ‘ . ‘f ——
-factors affected. teachers' desire to participate in-decision-

makirng. His study revealed that women desired to participate
'\

. - .
k/ h
. ¢
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moré than men in the plannihg level of program policy and in

Dthe;implementafioﬁ of personnel policy.” On the ofﬁer.hand,

men ind%cated a greater desire than women $o be inVolveq in

_the evaluation of program policy. Other findings of his

study were:\eléméntary teachefs-désired greater involwvement

in all facets of personnel poiic&r‘t};an secondary.teacher&‘,\.

‘neither age-nor the size of the school had any effect on

- teachers' dlesi-re to pz;r'tic.ipa'-l:e_}n any level of personnel

policy or program policy, and teacﬁef§ with_é béphgldr;s

degree desired more involvement than: those “with éﬁmastgf's

degree or above. _ ‘
Carsdn, Goidhammer, and Pellegrin (1967) found that

‘teachers with four to nine years of teaching experience des:ired

_ greayer‘involveﬁent in.decision-making than teachers With fewer

years or more years of experience. Christoff (1972) found that

younger teaéhers deéiged a greater'0pportﬁnitx to participate
'in decision-making thaﬂ older teachers. Snyder (1971), ih a
study of three hundred te§che s in Pittsburg, found age and
._years'Qf teaching.experience to be significantly related to
decision-makiné dissonénce,(decisioﬁ—makihg dissonance'being
' the difference between teachers’ perceptiohs of the fdeal

.decision-making role arid their perceptions of the actual role

I vt

provided in their individual sqpogléa.

oy , i
‘ Summary
" The ré —citéd_in this chapter has.dealt with studies
The résearch CltEd‘;E~\<:ihij?i _ | : s

Of"group participation in decision-makin ‘iﬁ>a\zgzjgzg\ff;‘\ﬁ\\\‘;\\‘
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organizational settings, pafticularﬁ.}ﬁ with ‘st'ud'ies of

subordinate involvement. A number of interesting features

have been 111ustrated by this rev1ew. An important one is

"the mixed flndlngs of the studles | While some - research has

indicated that PDM has a positive effect on individual and/or

) onganlzational performance, others have indicated that PDM

has no effect or may even have a detrimental e,ffect on per-
formance. - S o / '

_-Another point brought to' 1ight in this review is that

-the majority of studies in PDM have been conducted 1n areas
, outside the field of education. . ‘However, there appears to

‘be an increase in i‘esearch in this area in recent years.

Also brought out was the great dlversn:y in_studies. .

,..nr""

leferences exist in the purposes “of thé studies, the_ ’

"
L1

meth'odology used, the settings of the studies, and the
pepulations on which these stud‘ies were carried out (i.e..
college students; fmouse.wiv.es, sppervisofs, office »;rorker\s,
salesmen, aéseinply line workers, ‘ar'xad qhilcirren). In many

instances, variability renders inter-study comparisons

S .

. k
-meaningless.

A(:iditiof'lally,‘ the literature indicated that studies o
iﬁ the field of education -hav'e concentrated on the effect o
that invpivement tnay have on job satisfaction. This is not
eurprising in that .educators Would have a diff‘icult‘ time
agreelng on.-a general measure of product1v1ty. In studieé

conducted outsme the fleld of educatlon, the. hypothe31zed
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E I

relationship between PDM on the, one hand and productivity

o
H

- on the other hand has been the'cent‘{;al focus. ‘HoWeVgr,“z;ric;? )
.-again there has bpeen‘consid'e"rable variability in 'measuré_s jof .
-"p.rod;u’ét‘ivity. o | B - - - B
To conclude, research, ei_tﬁe;' wj.thi__n educat[ion or ‘in’

other fields, has failed t9 .
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a revised form of the 1nstrument:pseqiby Simpkins™(1968) in a

,Jw-eurrlculum plannlng and

: sch001 organlzation. and building constructlon. The teacher

by c1rc11ng the, apprOprlate number from one to five. The
, !

.« . . - Chapter:3
. DESIGN OF THE STUDY - , -
“~This chapter is concerned with a. description of the .
research 1nstrument the reliablllty of the instrument the

sample,-the hypotheses, the’ methods utlllzed 1n the collect;on

—

of the data, and the treatment of the data. " ‘ R

i, . s
N .

. . The Research. -Instrument

Y

frew, /4

' The instrument\gsed'to gollect the data’ for this study was"

- e

o

7stud§aof‘teachér‘perceived and preferredxinvo;vementfin edu-

»

_.cational decision-making in fourteen ‘urban schools in Alberta. .

- The instrumerit consisted of _three parts, -Part A consisted

\
/’. ¢ -

of general questlons de51gned to’ gather 1nformat10n about the

respondents and ‘their s%hool settings.” Part B consisted of S

flfteen act1v1t1es coveriing the follow1ng decls1ona1 areas:
jadaptatlon, ¢1assroom management,

arrangemeﬁt of the school 1nstruct10na1 program. general - .

was asked +t0 indicate the level he felt he was presently in-

volved in declsion-maklng on each of the flfteen act1v1t1es

follow1ng scale was ‘used:

"0

1" - no 1nvolvement in de0151on-mak1ng

~ ° Lo
2, - low level of involvement in dec1sion;mak1ng

L
N

-
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3 - medlum level of involvement in de0151on—mak1ng '
. {teachers have equal.involvement wlth other -
n1nd1V1duals or groups) : ’

n

b - high lemel of 1nvolvement in.decision-making7

~5 -iexclu31ve 1nvolvement in decision-making

" (teachets have complete freedom to make
" decisigns) . _ T s
Part C'cons1sted of the same flfteen act1v1t1es that were

1lsted on Part’B. On thls part the teacher 1ndlcated by -

;clrcllng the approprlate number one to flve, the level he . felt

’ :he should be 1nvolved in declslon-maklng on each of the flfteen .

o

-

act1v1t1es.

Relalblllty of the Instrument

- . The test- retest method was - used to determlne the rell—

~abi11ty of the 1nstrument The questlonnalre was admlnlstered

r

to-a group of ten” teachers. After an interval of two.weeks, the‘
questlonnalre was re- admlnlstered to, the same teachers. |
" Table’ l-glves the Pearson correlatlon coefflclents for.-
_ the two 'sets of responses given by each subjéct on Part B and
'Part C of the questlonnalre On Part B, the correlatlon coef-.
'flclents were spread between a low of 0.49 and a. hlgh of 0.098..

_The coefrlclents .were changed to- Flsher#Z—scores, averaged, and
4 / .

‘ transformed back to a Pearson correlatlon coefflclent. The"

overallvcorrelatlon coeff1c1ent for Part B of the 1nstrument,—-

, " thus calculated, was 0. 91. LN

<

a(aere calculated for nine of the ten subjects. The Pearson

o ) : Is . .
L4 . . - . [
-7 L S .

[

On Part. C of the questlonnalre. the correlatlon coefflc;ents-\



© % ‘Table 1

Pearson "Correlation Coefflcients for the Bwo Sets
. of ‘Responses by Each Subject on Part B ‘

m;r-~- T and Part C of the Questionnaire I
X ' ,1"}. ’-' . / '_ ' \
- T "l ; . - oA — ) >
Subject’ - . © _ .Part B ° - : Part C
! 0.9 C0.72 A
! 2 L0091 B T
. # v L P ' °
., '3 ‘ 0.98 | '( 0.83
b v ©o.70. . T A(_1.00.
5 | , 0.96 R 76
én N i 0.86 ’,' ” . 0,33
N, ?‘ . n_ '0.. 96- : . -\c' 'Q .‘ O“. ’+2
8 - 0.88 .. . . 0.56
.9 ’ 'v’ ) , Q"hg _ 3’ ‘ .. 0'47
10 0.98 " o0.88

' .correlation coefficient could not;be'conputed:for7subject

for Part c of _the 1nstrument was 0. 77

Anumber two due to.zeéro vérianoe Qn the shbjecf's'second set '

v 0

of responses.’ However, there was very llttle variation

between the subject's two sets of responses. The correlation,-f"

-~

-~\cpefflclents for “the other nine subaects were changed to

FlSher Z scores, averaged, and transformed back to a Pearson
) .

,1correlatlon coefficlent. The overall correlatlon coefflclent

~

The Flsher Z- scores were averaged for Rarts Aaand B of

) ' -

Q
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,the questlonnalre and transformed back to .a Pearson correlation “‘

coefficlent. The resultlng correlatlon coefflclentAfDr the -

,1-." - ot T

instrument was 0 86

“The Sample .

'The sample consisted of 300 elemeritary teachers randomly

-

ar

seleeted from the_popuiation‘of'teaehers in gradesafour'to

six in Newfoandland‘and Labrador. Out of "the 300 teachers in
“the random sample, 279 (93 percent) responded. Table 2 glves‘
fthe dlstrlbutlon of the respondents by age, sex, years of
teachlng experlence, years of professional tralnlng, 51ze of

school, type of board. .and type of school. , . N

Hypotheses‘

. Two null hypotheses were tested 1n thls study.

Hypothesis 1¢ There is no 51gn1flcant difference

between the present level and the desired. level of
- teacher involvement in decision-making in EACH of

the follewing decisional areas: .

1. curriculum planning and adaptation
j'2. classroom'mapagement

3.. arrangement of the school 1nstruct10nal
program :

b, general school organlzatlon
— / 'gJ ! .
@45 bu11d1ng constructlon .

,;;ypothes1s 2: -There 1% no significant interaction

" between. EACH of the seven:variables listed in A,
and teachers' present and desired levels of in-
volvement in de0151on-mak1ng in EACH of the five
de0181onal areas listed in B. : .

A. Variables
- ' 1. age

-2, sex .-
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~Table~2. : .
A Characteristics of Respondents and N
Their 'S¢hool Settings '_4&'
1yariable Category X . "Number - _'fhﬁé}déﬂ%f "
" Age " Under 25 ' " 94 - 3.7
‘ 25 - 35 132 . K 73
Over 45 - ’ 2L 8.6
Sex Female 169  60.6 -
male 110 ' 39.4
B ieérs"of ! Under 5' . 91‘- 22.6
- " Tedching ‘5= 15 139 - 9.8 .
Experience 16 - 25 . - 34 ) 12.2
S Over-25-— = T~ X5{ T 54T
" Years of . 'Uﬂéer32 ' . 23 ' - 8.3
Professional 2 -3 10 37.6
" .Training ' L -6 14 51.6
- Over 6 7 2.5
'Size of Under ‘200" A 25. 4
School 200 - 400 114 40,9
" 1ol --600 55 19.7.
Over 600 39 1h.0
Type of R.C. 110 39.4
Board Int. . 154 75542
o  Pent. 13 B
) S-D-Ao - . 2 \. ’ '?
myﬁe df?. Eleméntary~ '-258" '92.5
, «School i " All Grade -~ 21 7.5
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. years of teaching experience

®

3

4. .years of professmonal tralnlnga
5.. size of school a7

6

6. ltype o_:[‘ board
o= -':,—' ---_ N _—'Z',_.L'.type_ Of SChOOl

B. DBCISlonal Areas o ’ :"_i'"hi SR (—\—;

- 1. currlculum plannlng and adaptatlon

2..classroom management _ _
3 arrangement of the gchool 1nstruct10nal program 7

4

. 4. general school .organization

b

—building construction

Colledtion of the Data

T To-obtain the data for this study, a questionnaire was
. mailed to a random sample of 300 teachers on March 20, 1974.
. Included with the questlonnalreJWere a postage prepald
'return envelope and a coverlng letter by the teacher.

Three weeks later, a second copy of the questldnnalre,'. R
© including a postage prepaid return enve10pe and a follow-up
'letter, was mailed to each teacher who /had not reSponded as

of that date. | GZ\\

A COpy of the’ questlonnalre is presented ‘in Appendlx A,

and .a.'copy of the coverlng letter and the follow-up letter.

2

 are included in Appendlx B, . . ﬁ; ‘ ST (
. f . .



- " Statistical Ana1y51s ' '” o

For- purposes of ana1y31s, the degree of oartlclpation
,l was pegarded as a single depenqent variable for- each of the 7
- five décisional areasiin the -instrument. ~ The present aﬁd
desired diménsions were considered as two treatment levels.
-Sum scores on the questionnaire for each of the five deciéidpal
~areas were used successively as criterion variables. The
hqlfiple 1inear'regressioh method of analysislwaé-used[ ih a
mode esseptially equivaleht to a two waj aﬁalysis of covariancé,"“
- to test the hypothéses. Three basic models Qefe generated to

defermine whether a significant difference existed between the

)

«bresent level and the dEgifaa_level Gf“partl 1patx0n~1n—de01510n“~'
making, and whether any 31gn1f1cant interactiorhexisted between -
the present and the de31red levels of partlclpation and’ each of

< the fcllowing variables: ' i
' 1.-aée . : | ‘ o 7j.
é.'ééx | | .
3, years 6f teaching experience
-4; years of professional training
3. size of'schooi
6.'tjpe of board
7.-type of school '
In the first.model, six of the seven variables %efved as
covarlates, with appr0pr1ate categorlcal varlables being

included to 1dent1fy cells in a two way de81gn Flgure 2

illusprates the dategorlcal variables and the cells for age..



Figure 2 ,
Categorical Varn.ables and Cells for Age .

o ; . Category. Present - Desired
 Under 25 | ' . . S
.25 ",35 .' 1 I J“fb P
36 - 45
: Over’b's

T

‘Th-e first model was tested against a second model which

contained the same covarlates as the flrst model as well as

""" information on the present level and the desired. 1evel of

partlclpatlon and on the mteracmng varlable, _ but__omltted

of 'the game covarlates and 1nterac1:.1ng varlable as the second
model, but omltted the present and the desu‘ed levels of

part 101pat1 on.

The squared multiplé correlations (Rz) were calculated

i'or'-e'ach model. F-ratios were determined by using the R?

€
°

obtalned from two of the models in the equatlon

2 2 ' ' ’
(Rp - Rz)'/-dfn o S
2
(l - Rl) / dfd

2"

* where Ry and Rg'represer'rt "the_ full model and the restricted

-

model re Spec_;lvely.

2

'The R from the’ f:::rst model and the R2 from the second

- model. were, used in the above formula to detemlne whether a’

'informaﬂ.'on on the ﬁf.teractum ﬁfec‘t:"—ﬂ—th—l—rd—modeLeon»sisi:ed'.“
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significant interaction existed between ;eaeh of the predictor
i . N . . . o . -

.veriables and the teachers ™ resent level and ‘desired Ievel‘
oi‘ partlclpatlon. The 'Rz 'f‘z)n/fhe second model and the R2 |
i‘rom the thlrd model were used to determlne whether a sxgnlfl-_
fa,nt dlfference exlsted between the present level and the
de51red level of 1nv01vement in each of .the flve dec1s1onal

" areas. _ _ _‘ | .

" The computer prograJ‘n MULRO5, 'developed b&. Ward, F"lafham, :

and Hunka (1968), 'is designed -'l;o"t_est hypotheses of the kind

'generated in this study.




" Chapter 4

Y :
| THE RESULTS
. L ThlS chapter deals with the results of testing the
| Lo hypotheses outllned in Chapter 3. The ba31c null hypothesis ' ;

was that no 51gn1f1cght difference existed between the present .ﬁb )
level and the desired level of teacherxlnvolvement in decision-
maklng in each of the five decisional areas of currlculum.plan- :
ning anﬁ adaptation, classroom hanagement arrangement of the' .
school instructional program, general school organizatlon, and

. building constructlon., In addltlon, 1t was hypothe81zed that

‘no significant ihteractlon'existed between each of the seven
varlables ot age, sex, years of teachlng experlenoe, pears/gﬂ
professional training, size of school, type or board and type

of school, and the present and the desired levels of teacher

Tk_*f“&~___ff—{hpoI;EﬁEﬁt—Iﬁ‘HEEisivnﬁnaktng~&n—each_aﬂ_the flve_gggisiogal

areas. - e _ R .
' The'hypotheses were - tested by using multiple regression, . |
F—ratiOS“were Obtained hy eohparing the appropriate regression
models - as outllned in Chapter 3. The ,05 level of signifidance
: Was useg in testlng the hypotheses. Sum scores-oh the question-

‘naire fop each of the five decisional areas.were used succes-

51vely as criterion warlables. The contribution of each of

1

the- predictor varé%?iss¥was determined by comparing the RS

values for appropriate _uil and restric¢ted models. .

o
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The results are discussed in this chapter under a sub-

"o

heading for each of the five decisional areas (eriterion

¥ . .
variables)., . : : . N

.Curriculum Plamning and Adaptation
Table 3 gives the means of the present level and the
' desired level of involvement by teachers in the decisional area
‘#of curriculum'plapning and.adaptatiqq.for each'category of the
< predictor variables. An examinatlon.of the table reveals that
very‘little*variation exists among the means of the‘predictor'
variables for either the present level or the desired level of
iﬁvelvement. 'However, there is a_considerable discrepancy
between the meaﬁS'for present and deéired{levels of involvement.
Table 4 reveals that this difference between the means, of present
and 6e51red levels of 1nvolvement in curriculum planning and
adaptation is 51gn1flcant at the .001 level: L ,

With the exception of sex, there is no significant inter-

w

actlon betweenl each*of—the-sevenl. edlctor varlables and teachers .
‘ ———

present and de81red levels of 1nvolvement in dec131on-mak1ng
The 1nteract10n between sex; 'and teachers present and des1red
levels of involveiment is significant at the .05 level. The
mean seores for sex in.Table 3 indicate that female teachers
feel their present level of involvement in dec151on—mak1ng in
.currlculum plannlng and adaptatlon to be sllghtly lower “than the
level male teachers feel they are presently 1nvolved. On_the

other hand, they desire a higher level of involvement-than'male_"

teachers' in this decisional area, hence the .interaction. -
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v ‘ - -Table 3

Means of Present and Desired Involvement by
Teachers in Curriculum Plannlng and Adaptatlon

- Variable . . - Category ' Presentf///;///DBsifed*

Age \ Under 25 //’/,/67i/<fl ; 10.4.

: 25 - 35 - 6.3 . 10.7

36 - 45 6-0 . 'lOQL"

- Over 45. ~ 5.8 10.2

" Sex ' | Female 6.1 .. 10.8

Male 6.3 10.1

Years of - Under 5 . 6.3| . 10. 6

" "Teaching =~ = 5 - 15 6.3 - 10.6

Experience 16 - 25 5.4 10.3

- : DOver 25 .6.0 10.0

" Years of : . Undeflz- 5.3 . - 9.9

Professional 2 -3 6.1 o .10.4

" Training - K -6 6.3 . 10.8
R Over 6 ‘8.6 10%

~Size of Under .200 6.2 10.3

School = . £00 = Loo 5.9 - 10.5

. Over 600. 7.1 11.0

grype of - -. ° R.C. T 6.1 10, 5

~ "Pent.’ 6.2 9.9 .,

.’ \S-D-A-, 6-0 10q5

Type of N Elementary = 6.2 . 10.5

6.1 - 10.7

School . - All Grade

* T, .
Maximum mean score is 15



Table 4

‘Summary of Regression Analysis

~ o Curriculum Planning and Adaptatioh

-School Interaction

) L4 “’44 '

‘1/538

=
. 2 2 ) .

.»Preqi?tors 31. R2 ) af -? 3 )
Present/Desired - I _ ) S '

- Main Effect .~ . : o Bh3 024 7 1/539  405.863 <.001 .
Present/Desired X Age o ' : o '
Interaction . b3 3/536 0.008 NS
‘Present/De51red X Sex ' - , :
"Intéraction ‘ R g iRIEs) esy 1/537 5.859 .016
Present/Desired x Years of R _ . T .
Teachlng Experlence Interactlon bl L hh3 3/536, . 0.320 NS
'Present/Des1red X Years of \ . :
Professional Training Interactlon 448 h43 .- 3/536 1.500 - NS
\Present/De31red x Size of ‘ .> I
'School Interaction. Wbk chh3 3/536 . - 0.L61: - NS
Present/Desired x .Type of T e ‘ o
Board In'teractlon i b3 3/536 0.161 NS
Present/Desired x’ Type of :

443 0.637 -NS

- Rf.refers.to-the'%ull model

[AS V]

.

L

-

refgfs:to the_réétri ﬁed model

0l
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Classroom Management S

v .

An examination of the means for the present level and

[

—~— :
-the desired level of teacher 1nvolvement in classroom manage-

‘ment (Table 5) reveals a low Varlatlon among the means of the

- _categorles for each varlable and among the means of the seven :

varlables, -Although the dlfferences between the means for the a

l

present and the dF81red levels of 1nvolvement is muchrsmalder '

in this dec1sxonal area than in the decxslonal area df‘our- ‘
riculum plannlng and adaptation,_lt 18xslgn1ficant at the .
.001. level (Table 6) Table '6 also. indicates that no. plgﬁlf-

1cant 1nteract10n exlsts between eachcof‘the seven predletor

o varlables, and present and de51red 1evels of. teacher involve-

. o
PR
o

ment in the deglslonal area of classroom managenient.

A e

Arrangement of the School
Instructlonal Program

The: dlstributlon of-means for the categorles of each
variable for the present and the de31red levels of teacher

involvement ;n arrangement of the schoolyzﬁstructlonal.pro-.

;. gram .is "found in Table 7. There is very 1jtt1e'variation in

thejmeans within either the present level or the_desired;
level. However, there is-again'a significant dlﬁﬁerence‘
Vbetween_present.and deslred levels of involvement. An.exaﬁf
ination of Table 8'indicates that no significant interaction
exists between;anyaof the predicé%r;variables, and'present
and desired levels of in;Blvement in arrangement dfjthsgj .

school instrue;ional program.
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o ' :’ Ta:ble 5 . - ) “. | -‘ T A

. Means of Present and Desired Involvement by
Teachers in Classroom Management . -

- M.

Ly, V] -~

T ——
LN s

\\

“Variable ' Category ' - Preébpt* | Desired”

° ' T - ' ’ Y"Tf\-'

Age : Under 25. ‘ 2.4 7 13,1
o 25 - 35 - - 12.3 .. 12,7
: .. 36 -ks | 12,0 .. . 13.0:

. Over 45 ' 11.9 O 12,2

_Sex | . = Female. “ 1244 . 713.0
S . Male C.oo 1200 L, 0 - 12,6

Years of ) Under 5 12,4 - 13.1
Teaching . 5 - 15 . . 12,4 < 12.8 -
Experience - - 16 - 25--- - - 11.1-- - 12, 4~-

"°f' over'25 . 125 . . 1230 e

j .{Yearé\Qf L Under 2 A i2.3 T | 12.4 °
_‘Professional 2 - 3 . l2.1 .\ -7 12.8
¢ Training , 4L - 6 ST 12.3. . . - 13.0

3

Size of' ", < Under 200 - 12.3 e 12.4

~School - . 200.- 400 - 12.0 12.9 . -

L Sy T joL - 600 . - c12.2 12,5 -
' 13.0,- . 13.0.

Type of - . R.C: L 12.2 /12,7 .
‘Board . = v o Imte g 0 -0 1203 . - 13.0 .

.. ' > Pent. - 7 11.6 o120
S.D.A.. 13.5 3.7 12.0

. #s Over 600

Q

haN

';“Type'of Eleméntary’ 12.2 1208

School .. A1l Grade , 12.3° ) 13.0ﬂu4;
. e . . . . oy -, ) ‘.

Over 6  ° 1229 . 12,3 O

) * .' - i) ‘; * vr' , . * I- . - t . . -
© + o Maximum mean store is 15 : P .

N
. )
- /N
. ,'
.. - [ 4
L » . —
. "
, '
” -~
. or . 5 - o
"-l /' . !

v

— "

[}

+

- LN

",

" S
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Table 6 _:i
; S . . . Summary of Regression Anélysié N L
_ ' , ~ Clas;room Management T ° T
Loto 1o 2. - -
Predictors RI' R2 _ daf . E . P
3 &‘ _

" Present/Desired- V) e ' S _—
‘Main Effect .083 .060  1/539 13.408 <.001
Present/Desned x Age " * - - | Cae e,
Interaction - . .085 .083  3/536° 0.490 NS | -
Present/Des1B€§ X Sex - fl L CooL T R
Interaction 'y R .083. 1083 - 1/53? ©.0.033 ‘NS

_ Present/De51red X Years of . AR ) . ;""

." Teaching Experlence interactlon S 089 _.08_3_ 3/536 1.167 NS

,<Present/De81red X Years of - . R

}'Profe881onal Training Interactlon - .086 .0 3/536 0.701 ~* NS
Pregent/De51red x Size of : - . R , -

School Interaetion : - .,089 .083 '3/536 1.299 . NS -
. , .
) Present/Des1red x, Type of" : ’ ST
Board Interac;;lon o .086° .083 - 3/536 0.623 - NS ..
L“;\‘Presenﬁ/Desnred x Type of R Co Pt T
" School Interaction .085 - ., 083 1/538 _1.-}&3 L NS

b
refers to the full model

F‘N‘ 1

:'R§~&ef§r5'#o thélréstricted model -

L 4
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g; C , Teble b

.Means of Present and Desired Involvement

by Teachers in Arrangement qof the
'School Instructional ‘Program

a

L3

ey

_Maximum mean score is 15
N , _

Variable. ° ) Categepy . 'iPresent* ' Desired”
Age v ~ Uiider 25 9.2 ' 11.3
b ., 25 -.35" 9.0 11.1
- 36 - 45 9.5 1.7 .
L Over 45 9.2 10.9°
_Sex CE Female 9.1 11.4
. " o zgale A 9.1 10.9 .°
Years of " Under 5 9.0 11.2
Teaching 5-15 7. 9.2 11.2\“
Experiencé, 16 - 25 "8.9 - 11.5
;,, ) - Over 25 . 9.5 10.9
Years of .~ .- Upger 2 .9.3- 1.5
Professional 2(- v - 9.1 1.2
Training bye 6 ~ 9.1 - - 11,2
) Ovér 6. ~10.0 ©10.6
- Size of . " Under 200 | 9.6 T
School *. . - 200 = 400 8.9 11.0
. - L 401 X 600 9.0 11.0
- e Over .600 9.1 ] 11.6 .
Type of ' RC. ..., | = 9.2 L1100
Board . . Int, . : 9.1 AT 1i. 3
N~ -2 o .@D‘Pent } - 9. O ¢ e, lO
‘ S.D.A. 8.5-. 0 5 " a0, 8
,r‘
Type of <o . Elementary r——————9—1:j—“’ dl.2
School - All Grade .. '11.0
> . .
. ' ,
" .

|

e
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1Table 8

; ' | . Summary of Regzression Analy51s :
Arrangement -of the School Instructional Program 2.

I

Predictors ™

2

o .

©

Rl_ Ry af, P
Present/Desired L "t B _ . o
Main Effect . o 229 .ozz - 1/539  "1h4.068- . <, 001
." ) © v
Present/ﬁ§31red pe Age g s .
Interactlon : » 229 ~1222/ﬂ§§3 53 - 0.195 - - NS
: PreSent[De51réd X Séx . i ' .
Interaction . _ = +233 . 230 ) 1/;537 2.009", NS
'Present/D991red X Years of o R 20‘“1/ : . .
Teaching Experience Inieractlon 232 . . .229 3/536 -~ 0.796 NS .
Present/De51red x Years of . . T L . ,
" Professional Training Interaction .231 “v229 3/536 0.644 NS
. © . . 7 : '
,Pre"sen’t/Desired x Size * : e : L . .
Schpol Interaction ' . 230. . 229 3/536 . 0,491 _-NS
] . . © o L . . <
' gPresent/De31red x Type of . a o , S
Board" Interaction o 5232 . . .229 3/536. 0.706 NS
_ Present/De81red x Type of o o : L el
~ School Interactlon “.230 .229 - 1/538 .. 0.643" .NS
\ ’ - I ' } ' . ) ®
R% refers to the full model Rg refers to the restricted model



.51gn1flcant at the .001 1eve1. .

O : General School Organization

4
By

« Table 9 gives the,means.for the categories of each of thel

predictor variables in the decisional area of general‘sehooi-
organlzatlon.' There is very little dlfference in the means
except Tor the dlfference in the means of present and de91red
levels qQf 1nvolvement. ThlS dlfferenee is 81gn1f1cant at the
OOl '‘level. (Table 10). . It .can also be seen from Table 10
that no-81gn1f1cant 1nteract10n ex1sts between six of. the

predlctor varlables, and present and de51red.levels of teacher

';1nvolvement in general school organlzatlon._ However, a -

significant 1nteract10n ex1sts between sex, and present and

desired levels of teaoherllnvolvement.
. K% a.’ . '\ : . : &“'
Bulldlng Construction _A\ - T

Table 11 1nd;cates the means of present .and de31red |
1eVels of teacher 1nvolvement .in building constructlon for. the
categories Of'each predictor variable. It caﬂ be seen frdm )

thlS table that a 1arge discrepancy ex1sts between present and

'de51red levels of teacher 1nvolvement ‘in thls declslonal area.

Table 12 reveals that this dlfference between present and -
ohH : el ' '

des1red,leveLs of 1nvolvement in bulldlng constructlon is
J

,;51gn1flcant 1nteract10n exlsts between present and desxred

1ewels pf lnvplvement, and each of the follow1ng'pred1ctor ;‘

variables: - sex, type efiboard[ and type of school.

able'lz also reveals that a -
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© Table 9 .

Means. of Present and Desired Involvement by
- ‘Teachers in General School Organization

\
o A

, o \ .
. .

. Variable C%tegoryﬁ " Present’ - Desired!
- - . -_ . : . i _ .0 ‘ . ..
- Age - . . - Under 25 2 8.3 ., 10.7
. S 2.5 L 1E 11.0
| o 36 - 45+ 7 .83 10.8
B Oyer 45 7.4 . 105
CoooSex \ - Female . 7.9 S11.1
S g . Male. . B.2 - 10.5
e T T ST - ;
- Years of . ' . .Under 5 8.1 10.6
: Teaching = - '.- 5|=.15 ‘8.2 J11.1 -
Experience’ 16 - 25 7.7 10.6
: . Ve ' O'i ez: 25 j ?03 ‘o 100'4
Years of . . Upder.2 8.2 11,0
. * Professional -2 =-.3 ) 7.8 10.8
e 0 Training - 4 -. 6 . - . . 8.2 10.8
S e Over 6 - . .- 8.1 10.0
Size of Under 200 8.3 10.8
- School . > 200 - L4oo . .8.0 -~ - .- 10.8
: L . ﬂ01 _ 600 7.6 = 1o0.8
: ' ver 600 8.4 o 11a
g S - Type of N #Co - { - 831 - - lb;?
s© " "Board . - . - Int. - - 8.0 11.0
' ~. ' N . -o.. . Il’en.ta 8-1 1004
- e N '§.D.A. 9.0 ' 9.5
Type. of | Elementary - 8.0 10.8
N - "School | A1 Grade’ ‘8.5 . 110
’ . L i : . ' v L
L f' ., — = 41[". : : - : — g 3
- ’q’ : ‘. 'l ' " L ) L T . . a8 i’ “ AN ‘.f‘ (-1
S . *Maximum mean score is 15 C S = '
i ‘ Y .
i S ¥ ~ .
) ! * \
i , .
\ ,‘ .‘,f” o .
] . . ! )
, ¢ o o
B : , 1]
, | i ’ . ] ‘ ¢ 2
. | “ ¢ |
L I 1 [ .
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S dx = LTI
- . '... » BN A
T . Table 10 s
L y-z = .., o= Snmﬁéry of Regression- Analysis
S : o General School Organization
" Predictors B2 RZ ar F P J
. A . v‘ ﬁ . ‘ .
‘Present/Desired 3™ : : g
Main Effect . 329 022 - '1/535 , 24h4.954 <.001
Present/Des1red x Age » o L o T
Interaction . 337 329 3/532 11.281 NS
Présent/De81red/x Sex _ c .
" Inte actlon : «336 <329 1/534 6.050 014
'Prés /De31red b ¢ Years of T a : -
* Teachin perience Interaction 331 . 329 3/532 0.314 NS
5Present/De51red x Years of _ ; R ' ) ' o _
Professional Traiming Interaction. .331- . 329 3/532 %0.605 NS
‘Present/Desired x Size of - - .1 ! R . s
School Interaction .+ 33% 329 ' 3/532 0.694 NS oo
Present/De31red x§Type of : : o o j ‘
Board Interaction: 332 . 329 -3/532 0.819 NS .
Present/be81red x Type of Coe T ‘ :
School’ Interaction «331. - .329 __}/534 1.970 NS .
: ; . -
. . S o, 2’ . ' . @
Ri refers to the full model R, refers to the restricted model
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r j o Table 11 ’
Means of Present and, Desired Involvement: by
~ Teachers 1n Building Construction
Variable - - .Categéry - Present” Desired”
Age . o Under 25 | . h.2 . .8.7
. .. 25 - 402' - 9.2
36 - 45 A L. 0 8.1
. Over 45 "3.5 , 8.4
. : o . R
Sex ~* _ Female ' e 3.9 - 9.1,
Years of = . Under 5 L.3 8.?
Teaching ;, 5 - 15 : , .2 9.1
Exparience 16 - 25 v 3.5 8.4
' - Over 25 ' 3.7 . 8.7
N\ o o £ , < .
Years of _— <'Under‘2}J“ L.o : 9.2
- . Professional T2 - 3.7, - 3.9 ' 8.9 |
- Tréining : L -6 .- . 4;0( 1 8.7
L ¢ Over 6 ! 6.1 - 1041
. ‘Size of - Under 200", 4.3 - 8.6
School : 200. =" 400, 4.1 9.0
' - W0l - 600 3.9 , 8.7
‘ ‘Type of | - ¢R.C. ,4.0- _ . 8.5
Board: . - Int.- 41 79,2
~ .. ' .- _ Pent. 5.8 B-6
"S.D.A. 3.5 . 6.5
" Type of - ~ Elementary L2 8.8 .
School -, All Grade 3 3.8 9.0 -
‘ ' - ) . . . M v_. ' -
x . > ' PR
Maxlmum mean score -is 15 - = = " C :
' - .'P . . . ) .o
" [EP2Y
e/ o
] . b oo )
\ N
v A S _
St
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: |
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\ |
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Summary of Regression Analysis . R L
Building Construction T 5
Predictors - - . Ry - RS df . F - P
Present/Desired’ ' . ’ ‘ . o
Main Effect ‘ .. .. .528 -~ .029 . 1/535 565.877 47001
Present/Desired x Age : - g o S
' . Interacdtion . SR - w.531 " 528 - 3/535 _ ;.084 «..» NS
Present/Desired x Sex - - - ) . R : . - B '
Interaction .5q3~ 528 1/534 6.250 . .013
P_resenf/Desired x ‘Years of . ] S ) L ) |
Teaching Experience Interaction . .529 . 528 3/532 0.263 . NS
. ' - o P - . Q . - :

. Present/Désired x Years of . S . .
Professioniy Training Interactlon . 529 . 528 . 3/532 0.420 - NS |
Present/D951red x Size of . ° ' -8 . L : ' - :
School Interaction ™ . 529 .528 | " 3/832 .0.503 NS

, '

»Present/De51red x Type of B ' o . _
Board. .Interaction : 535 .528  3/532 2,653 . 048,
Present/Des1red~x Type of" 4 ' ‘ _— -
School Interaction ' * 533 . 528 .'1/534 6.248 013 .
| 7 ' - —
Ri.refex{s to the- full modet - - Rg refers to the r@¥stricted model .. ¥

T4

08
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exists between present and, desi*ed levels . of teacher involve-

C
ment in all of the flve decision lnareas. " Therefore,

.

'Hypothe51s 1, whlch states’ that no 51gn1f1cant difference

.between -e®ch of the seven variables of aée, sex, years of

exists be¢ween present and de31red levels of teacher 1nvolve—

:'ment in each of the flve de0151onal areas, is rejected..

Although the dlfference between present and de31red
leiels of teacher ;nvolvement is signlflcant at the OOl level
for each of the five decisional areas, this’dlscrepancy is

much greater for some decisional areas. than for others. The

‘greatest discrepancy between present-and-desired'1evels of 7 .

teacher involvement in decision-making exists in the decisional

_area of building ccﬂgtruction.- There is also a relatively

large dlscrepaﬁcy between present and desired levels of involve-
menf in the decisiorial area of curriculﬁm planning anﬁ'adapfation.

. Hypothegls.z §tates that' no significant interaction exists:

t%echlng experience, years of professional training, sise of

school,‘iype of board and ‘type of SchOOl, and present and

, de81red levels of teacher 1nvolvement in each the five

decisional areas. Although the statistical ana \;}s revealed .
81gn1flcant interactions between type "of boar : d_type'of )
scﬁool. and present“and desired levels of invclvéﬁent in the
declslonal area of bullding constructloq, there is a p0531b111ty
that those 1nteract10ns ‘may be chance significant results

(Type ‘I errors) since 51gn1flcant 1nteract10ns d;d not oceur

between those two varlables, and present and desired levels of
- 7. ‘): .- )

G

> ; -
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involvement'in any”of"the other four decisional areas. The.

P .

;‘) ana1y51s also revealed 51gn1f1cant 1nteract10ns between sex,
and present and desired’ 1evels of 1nvolvement in three of the
five decisional areas. .With such conslstency, it is very un-
likely %that those‘significant interections between sex,'and ..
present ; and de;;red levels of 1nvolvement were the,result of °
chance. 'No cher—81gn1flcant 1nteract10ns were feund-between

K ‘ the variaBlestf age, sei, years. of teaé@ing eXperience, yeers

of professional.training, size of school, type 6§‘boardwand |

_type of school,iand present'end desired levels of teaeher-

involrement'in-each of tﬁe:;ive decisional areas. Therefore,
ekcept fdr'the interaction Qith S€EX,. essentlally none of], the
other varlables shows a 31gn1flcant 1nteract10n w1th present

-

,and de51red levels -of 1nvolvement in de0151on~mak;ng

»

s .
o
-
s H
- . ‘ o °
- 1 vd
¢ n
\ Q ﬂ, ‘'
s , \ .
~ * \\\
‘\ - r
(4 .
. ) )
v : )
E _ \
. \ . N L < °
) " = —
o o - -
1 -
L]
bt
. s
. b B \
V .
‘ ~ ’ ' ff\ ’
» 4 L _A
’ v > 2\(1 . 3
¢
,
'
- . ' )
. ‘ - . ~
. . e
R . 7
’ N < kY .e
N & - 'T; . -
- c ) . .
v i ~ Y
r 3 ! ' -
- " " Y . »

~



N

.
5 LY
H

Chapter 5 . “

. DISCUSSION AND RECOMMENDATIONS

- 7 4

This chapter deals .with a dlscu551on of the results o.f

Vel

the study, 'and the recommenda_.tigns fo‘r ,funtﬁer research which

arise from this study. . -

- Discussion of the Results

v

'The, significant .difference which exists between .the
present ana the desired ‘levels of teacher’ involvement in
decis:.on-maklng 1n each of the five decis1onal areas 1ndicates

that teachers de51re a greater role in the declslon-makmg

process. - This dlscrepancy between present-and desired levels

of teacher participation could ‘have a detrimental effect on

the functioning of'the school © Studies by Snyder (1971), and

.Belasco and Alutto‘(1972) suggest that a negatlve correlat:.on

exists between the degree of de¢isional deprlvatlon and the

level of teacher morale. Studles by _Chase (1952), Sharma Z _
,(‘19§5 and Bridges (1964) lend we'ight to the positioﬁ thati.

part1c1pat10n incrieases a- teacher S 1eve1 ‘of satisfaction in
-teaching, his enthus1asm for the school system in whlch he

v_r_prks. and his attltude toward the pr1n01pal" (Bridges, 1967,
p: '5‘1.) Belasco and Alutto (1972) argue that teacher satls-

factlon 1s a t:ru01a_1 organ:.zatlonal concernt -7 o

3

T e e “the organlzatlon must be askured of a ,

sufficient supply of-skilled manpower to carry

" - out its basic tasks, and a ‘willingness on the

part of organizational members to both depend-
ably. prosecute their current-organizational
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- - \ass:Lgnments and adapt to changlng future .
-conditions. - In an effort-to deal with this
dependency, .the educatlonal~-organ1zatlon must be,
concerned with the satisfaction of the needs and .
expectations of individual system members. . ° ST
(BelaSco and Alutto, 1972, p. 45) -

In splte of thls support for a relatlonshlp between
°paf't1c1patlon-1n decunon-makmg and the level of morale. o
dec:.s:.onal deprlvatlon,does not necessarlly lead to a low |
1eve1 of morale Ponder. (1974) comments on this po:mtz
. - |
Negatlve effects are most 1ikely to occur
when the decision is of major importance to
teachers. -Even.a large discrepancy in an area of -°
. peripheral importance would be less likely to
have any substantlal negative influence. Since
‘involvement: in decision-making is a time con- |
' suming process, teachers are likely to have
established a hierdrchy of decision prlorltles.
(Ponder, 19?4 p. 11)
Assumlng thls to be the case, the effect that decisiohai' -
deprivation will have on _tea.cher morale will depend ‘'on how
much emphasis teach_ers-' attach to achieving their desiredz‘
level of 'involvem'ent 1n decision-making.' *Since no study Ehas
/been conduc't:ed in this prov:.nce to determ:me teachers hler- .
 archy of ec:.slonal prlorltles, it is not }mow_n.where the five .
decisional areas, which have been considered.in this study,
are located on the hierarchy. - Consequently, it is difficult .
to determine whether the decisional "deprivati'on" which exists
‘in the flve dec131onal areas has any 1nfluence on teacher
morale and product1v1ty. However, an 1ndep_th search of the
llterature lends support t6 the COntention that :thos\e"decisional
areas represent at least an 1mportar‘1t segment of tetécher concern

Z- ' ’_ Another pOSSIblll'ty to be con31dered i that the dlscrepancy
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‘L which exists between present and desired levels of teachei'. ® _

‘involvement in. educational decision-making.could lead to s D

- l , , /I / . . . ) -’ - R £

alienation of teachers and to increased teacher milita.npys ) 6_ ‘

Frey (1969) argues that ‘the lack of meamngful‘ 1nvolvement IR

ST of teachers in educational dec1§10n-mak1ng has, .led tO‘ a ' . o

_ grow:mg al":.enatlon of the cl‘assroom teachexr from the :mstl— :
4 . \ ® p- . ’ s -

tutlon in Wthh he works. Thls ylew ‘is suPported by the
flndlngs of a study byf-Blakesleyw(l97l)' HlS s,tudy revealed o

that the level o,fAteacher 1nvolvement in de0151on -making was
; \
negatlvely correlate the 1evel of teacher- 111tanc o

. . o

‘ ‘. ) In view of the’ flndlngs- of thoae studles WhlICh :mdlcate

a negatlve relatlonshlp ex1sts between the degree. of de01s- ’

J.onal deprlva'tlon and té’acher morale, and- a’ posrtnve relatlon-.

-ship exlsts between the degree- of de0151onal deprlvatlon and . ,
the lem of teacher. allenatlon and mllltancy, 1t appears that L.

. for orgamza‘blonal an? humanls'tlc reasons, teachers should o

be provided .with’ 1ncreased oppor‘cunltlee for partlclpatlon L
L3 . . &

in educatlonaf declslon—makmg. ThlS oan be achleved in

“ several-ways. ‘One approach to c}ecreaSe‘ the' level-of de01s-
L . . Y C ' S . N
ional deprivation.which exists in the five decisional areas. .

-

cdnsidered in fhis-study would .be for administrators ‘to pro- L.

REIE o v1de greater opportu—mtles fon teachers to mcrease thelr . .
to, ’ 2 |- s
level of mvolvement, ag;clto create a cllmate condu01ve t6 - - ot
. o . - ’( “ N B .’.
. inoreased teacher :anolvement. . o L.

0 . " A second approach-would be for teachers to éxert more
. L ;- o ‘. . . . ,‘
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pressure for an, increased level of involvement.' Miklos _i\'

A ]
. ‘..A

..86 A

C e ~ . ' B . . .

4

~

on this approach; S )
It should he pos81ble to iﬁ%rease the’degree of -,

tedcher involvement in decision-makirg not just ,of

Y decentralizing and reducing the influence: of

administrators-and’ specialist supervisors, but L

.also by adding teacher influence and bringing

it to bear upon present decision making processes. L

] L

A

(Miklos, 1970, p. 28) o - N

Such 1nf1uence could be’ exerted by teachers through their ; a

professi

onal~assoc1ation @hrough collectlve negotiatlons. .

While. thls process -would undoubtedly be effectlwe in il 1ncrea51ng

@ N f v

, the level of" teacher'lnvolvement in the declsion—making process,\

consideration should be glven to the p6s31b1e effects this

approach could ‘have on admlnlstrd7br-teacher relationships.-

@

in dé01s

Slnce very llttle rese%rch ealing with teacher 1nvolvement

ion—maklng has been conducted(ln,this prOV1nce,*Ponder

(l97h) questions how accurately the Newfoundland Teachers

)Associat

ion repreSents the w1shes of its membershlp by pre951ng

er greater teacher Anvolvement in educatlonal dec1810n—mah}ng.,

The findlngs of this study 1nd1cate that the Newfoundland

Teaehers

¢

Association ‘would be representlng the w1shes of

»

. C

e/
elementary teach%rs by pressing for a greater degree of teacher
particlpatlon in the de0151onal areas Of currlculum plannlng .

~~’
and adaptatlon, classroom management, arrangement of the school- '
t,,
1nstructlonal program, general schodI“organlzatlﬁn, and building ’aai
) construction. o, f'“ > A
N Recommepdations for Further Research ~/{
‘ A number bf areas for further research arise from thyis )
R - ~ [ .
1study.(_', Since a signii;cant dlfference was found between the
M . " .‘ Qu-' "I . . 3[. c
by ) ., -k
- L Y P ' , i
‘ | o~ . oy vp 7 =
2 \( N * + '
» A , A o
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present and the ae31red levels of teacher involvement in the

L4

five declélonal areas which haVe been con81dered in thelstudy._

the question then arlses as to whether s1m11ar 51gn1flcant d1f- ’

ferences exist in other decisional areas. Further, it'is not

known whether similar dlscrepan01es 1n de0131onal ‘involvement

' exist among prlmary, junior-high, and senior hlgh teachers.

g

.

. Recommeridation 1:-~ Additional res earch should be con-
- ducted to determine whether gimilar discrevpancies
- exist between the present and the desired 1evels of

teacher involvement. in other decisional. areas. -
Recommendation 2: Research is heeded to determine
whether similar discrepancies exist between the'-
present and the desired levels of involvem@nt in
decision-making among primary, junior high,' and
genior high teachers. . o '

Although elementary teachers have indicdted that they.

' deslre a.significantly hlgher level of 1nvolvement than they

preeently havé in the five de0131onal areas, it is not known

,nwhlch klnd of 1nvolvement (1nd1v1dual, group, or represen-

“tational) that they desire.. It may be that the kind of

involvement desired wille vary with the type of decisional

, area. Slmpk1n§ (1968) found that teachers preferred to have

" the 1nd1v1dual teacher play a masor role in‘a number of decis- -

“ ional areas, aﬁd to have the formal staff group to.piay the

- decision-making process.

A
major role in-a number of other decisional areas. In other

decisional areas ke'g. salary negotiationen, teachers may

prefer a representatlonal form of involv ment. Similarly,
teachers may d951re their level of involvement and/or the
kind of involvement to -vary with ‘the different stages. of the -

K ' ,-. ". AI"'-‘}

o

%
Y.

Ay,

> " | .v;.
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. —Recommendation 37 There is need for research to
" determine the kind of participation (individual,
group, or representational) that teachers prefer
in each decisional area, to determine whether
teachers . prefer the level and/or the kind of in-
volvenent to vary with the different stages of

ny

each deéisxonal area.
Although teachers have indicated that they desire.a much’

hlgher ;eVel of 1nvolvement 1n dec1510n-mak1ng) it is not

known whether they are w1111ng to accept ‘the 1ncreased 1evel d

o

of’ respon31b111ty which accompanles a hlgher degree of 1nvolve-

-ment, "Purther, since it is likely that teachers w1111ngness

&

to accept 1ncreased responsibility for a higher degree of

j-1nvolvement will depend upon the locatlon of the decislonal

-~

- area on teachers hlerarchy of priorities, there is need to

L
determine how much empha51s teachers” place on ach1ev1ngvtheir

de31red level of involvement lq each decisional area.

Al

Recommendatlon L Research 1s-needed to determine
whether teachers -are w1111ng to accept the increased. -
responslblllty of a higher degree of participation
in de0131on-mak1ng.

A 'Recommendatrongjx\ There is a need for researchs to.
,:'determine teachers hierarchy of decisional?priorities.

'It would appear that the attltude of prlncipals toward an

1ncreased levél of teacher participatlon in dec1810n-maklngx

may be ‘an 1mportant factor in determlﬁlng whether teachers'

. achreve a higher 1eve} of involvement. Consequently, there

is. a need to determine the attitude of principals tqward,

1ncreaslng the level of teacher 1nvolvement.

Recommendatlon 6: Further research should be con-
ducted to determine the attitude of principals
“toward 1ncreas1ng the level of teacher partic-
ipation in educat10na1 decision-making.
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] e . .+ - SUMMARY A
This chapter consists of ‘& summary of the purpose of

the study, the design of the study, the main findings, the .

«conclusions, and the reco%?endations for further research.

The Purpose of the Study

. The purpose of the study was to determlnex
L. whether there is a significany dlfferénqe'Between
the present level and the desired level of teacher involvement
in decision-making in each of the decisional areas of curric-
\uluh'plagﬁiﬁg_and adaptation, classroom'managemenf; arrange-

‘ment of'the school instructional program, generai schqol
organization, and building construction.. '

' 2. whether there is a significent interaction Eetwee; .
-age, sex, years of teachlng experlence, years of profe531ona1
trainrug, size of school, type of board and type of school,’
ahd the: present and the desired levels of teacher 1nyolvement

in dech1on-mak1ng in eath of the five decisional areas.

Fanl

Design of the Study °

" Three hundred teechers &ere randomly seleeted frem the
§0puiation,of teachers in grades four to six in the Province’
of Newfoundland ;nd Labrador tB‘take part in’ the study.. A’
three-parf questiohnaire was segr.to'each teacher in the.
.sample.' On Part A, fhe teeehersgwere.asked\to proYide infor-.
mation on their age, sei, years.pf teaehiTé experiehce. years

"
L3

LY
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.‘of professibnal tralnlng, size of school in wh1ch they taught,n
\:type Of board w1th which they taught and type of SChool in ‘
whlch they taught. On Part B teachers were askedato 1ndicate, )
"by circllng the apprOprlate ‘number frOm one’ to flve, the 1eve1 ;'
tThey Telt they were presently 1nvolved in de0151on-nak1ng 1n :K:
mi the flve decls1onal areas. On Part c, thay were asked to 1nd1;

) ,
“cate the level they felt they should be 1nv01v d in deci 1on-'

maklng 1n the flve decis1onal areas._
| Of the\?oo teachers in the random sample. 279 retu., .
“the questlonnalres. Mul%lple re re531on analys1s was used to’
"determlne if any 81gn1flcant dlfference existed between present'
.and desired levek%bof partlclpatlon 1n each ofﬂthe flve deols-.
.ional areas, and to determlne 1f any 51gn1flcant 1nteract10n

ex1sted between each of the. seven Varlables 11sted in Part A

of the questlonnaire, and present and de51red levels of teacher

partlcapatlon in each of the five de0151ona1 areas.. /\5
v’ : M \ .
. . Main Findings.
53 ] .
The main flndlngs of the study are as followsz ‘ . © Ny

1. A s1gn1flcant dlfference exists between the present

Tt

and the des1red levels of teacher 1nvolvement in the dec151onal C

T

areas of currlculum plannlng and adaptatlon, classroom manage—

3

ment arrangement of the school 1nstruct10nal program. general
school organlzataon, and building consﬁ;nctlon N
g% .
2..With the: exception of sex, essentlally no 51gn1f—

'1cant interaction was found between the varlables of age. "sex,

years of teachlng experlence. yegrs of professxonal tralnlng,'

*
~



‘ ‘ Size-Of-SChOpl type of board and type of sohool ~and‘teac'hers'
“j ‘_“_P present and des1red 1evels of 1nvolvement Jine the flve decislonal
| .areas. __' ' "-‘: ",z Vo . §f o )
' ff7;\ ly?if | ‘_,.: ConclusQﬂns B

g - The slgnlflcant deference whlch exlsts between the pre-

sent\and the de91red levels of teacher involvement in declsion- *

[ Coe
L .
. T
S
\
L 3
. . Y
.
.

) making in each of the de0151onal are/sNof currlculum plannlng
and adaptatlon, classroom management 'arrangement of the
school 1nstruct10na1 program, general school organlzatlon, and
bu1ld1ng constructlon 1ndlcates that teachers de51re a greater L
. role in the de0181on—mak1ng process.'

The largest dlscrepan01es were found in the de0151onal

N areas of currlculum plannlng and adaptatlon, and bulldlng

.'-_n\\ construotlon:_ The studylalso—revealed that-the-dlscrepancv ;\‘
between present'and desired levels Qas fairly uniform through-
out the populatlon of’ elementary teachers. .With the exception 3
‘} U of sex, essentlallxrnone of. the varlables of age, ‘sex, years of

teachlng experlence, years of-profess1onal tra&nlng, s1ze of
school type of board and type 0f school had a signiflcant :

. effect on present and de51red levels of teacher 1nvolvement

in the flVe dec151onal areas.- Although the study revealed a .’

31gn1flcant 1nteract10n between sex, "and present and des1red
levels of 1nvolvement in the de01s1onal areas curriculum plan-
nlng and adaptatlon, general school organlzatlon,,and bulldlng
c:gstructlon, there was still a sharp dlvergence between present

and desired levels of particlpatlon for both male and female -

1
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teachers in each of those three declsional areas. % C -
\ ! -

- The study also revealed that the level of desired par- \7

eticipation in decision~making varied with the declsional area.

. Although the discrepancies betwgen present and desired 1evelsa

riculum planning and adaptati_n. and building construction. : o
' the level of de51red 1nvolvem nt was lower in thOSe two

" decislonal areas than in the other three. The highest level

of desired 1nvolvement was‘an the area oficlassroom management‘

~ ' 4

Yet the least discrepancy between present and desired levels .

of 1nvolvement occurred in that dec;s1onal area. . _.,' .

|l

The findings of this study are*subJect t0 a number pf R

qualifications. -OnIy a 11m1ted number of decisional areas

were cons1dered Consequentlyq the findings apply only to’e

thode dec151onal areas ‘which have- been studied. Although the
7

study revealed a s1gn1f1cant difference between preseht and- -~

fdesired levels ogAfeacher part1c1pation in dec151on-making

. . ‘ P
in each df the five dec1sional areas which were consmdered DR
”34, ib is not know&iwhich type- of dnvolvement teachers de81re in:

those decis1ona argas (1nd1v1dual. group. or representational).,/‘

Neither is 1t known 1f teachers prefer towbe more involved in
some stages of the de01sion-making process than in other sfages

.Also. since this study involved only elementary teachers (grades

’four to sxx). it is not known if 51milar discrepancies between

. present and des1red levels. of involveme/; in declsionymaking

’QXlst among-prlmary, Junior high. and senior high teachers.i

1
[ S Y

! of 1nvolvement were greatest i .the decisaonal .areas of cur- -f;”’
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“higher degree of participation-in decision;making.

. LY

.
\ .- . .7 ’
.

o, Desplte those qualrficatlons. the findings of the study

'should encourage adminlstrators to prov1de a greater 0ppor-
tunity for teachers to partlclpate, and to create a cllmate_

’conduclve to 1ncreased teacher partlclpatlon 1n each of the

five declslonal areas, especlally 1n the decisional areas of

c rriculum planning and adaptatlon, and,bui}ding construction.'“

Al

!

Recmmnendations.for Fﬁrther'Research

- whe her similar d1Scpepanc1es exlst between the present and

the de51red levels of teacher 1nvolvement 1n other d90181onal

areas .

2

| 2. Research is needed to détermine whether .similar |

j.dlscrepan01es exlst betdeen the present and the desired levels .

P !

’ of 1nvolvement 1n deceslon-maklnﬁ mnong primary. junior high,

-and senlor hlgh teachers. '

1

. 3. There is need for research to determine the klhd
of partlclpatlon (;nd1v1dua1. group, Or representatlonal)
tﬁat teachers prefer in each decisional area, and to determine

whether teachers prefer the level and/br the kind of involve- ;

f, ment to vary w1th the different stages of each decisional

.- )

area. . »

4. Research is needed to determine whether teachers
are'willing to accept the increaséd responsibility'of a

5. There is need for research to determlne teachers v

. hlerarchy of" declslonal priorities.

'1. Additional research shodiﬁ'be.cOnducted to etermine“”



the attltude of prlncipals toward 1ncrea91ng the level of

teacher_partlclpatlon-ln educatlongl dec1sion;mak1ng; 3

) . . . .-‘.' . , - ) al"‘
. d- ) . “.' | . o - _"'. - ,

6 Further research should be condueted to detefm'
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e ~ QUESTIONNAIRE

)

°

'Forward - S .

e

. . . . -. -
. . -' -

You ‘have’ been chosen 1n a random sample of elementary

i teachers in Newfoundland and Librador to respond to . this

questlonnaire None of the 1nformatlon you give will be in

“any way 1dent1fled w1th you. C . S -

+ N . - " . )
. . . »

The purpose of thlS study is to determlne the present:'

level of teacher 1nvolvement and the level. teachers feel

‘2they should be 1nvolved in decrslon—makrpg in eacH of the

follow1ng areas. currlculum plannlng and. adaptatlon,

classroom management, arrangement of the school 1nstruct—

ional program, general school organlzatlon and bu1ld1ng

.constructhn. \’ ) .

] N n N : . . i ‘ \
The questlonnarre con51sts of three parts. PART A

4

‘,con51sts of questlons cconcerning your ge, Sex, size of

tﬂe school in which yot teach, etc. PART B deals with

your present 1eve1 of 1nVoIvement in dec151on—mak1ng in -

“the five de01510na1 areas referred to above. On thys part

you are to‘indicate, by circling the appropriate number,
the ‘level 'you feel you are'presently'invoiveg in.decision-

making. On PART C you are to indicate, by circling the ,‘

[

.appropriate number, the level you feel you should be. . e

1nvelved in decrsron—maklng in each of.- the flve de0151ona1

areas .
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PART A ~ ' GENERAL INFORMATION
R s ) . { . . ) e

I. Age: " Less than 25  25-35 . - 36-45

. Over 45 _

1 3 . " RER

2.\Sex9 E . Female ' Male
’ ‘ i ' . L “' , ‘. (

3. Years of Teéching Experience: - .. Less-than 5

5-15 -16-25 - . Over 25 -

4._Ygaré of ﬁ:oféssional Traininé: L Léss than-2
2-3 4-6, Over 6. -

5. .Size of School .in Which You Teach :-

§ -

Less than 200 pupils ‘i ©200-400 pupils
461-600 pupils: - _Over 600 pupils

: . . . 7z

6. Type of Boarﬁ With Which'Yéu Teach:
- . ' . 3 N - . '. N
'Romaﬁ'Catholic - T Intégrafed".

» . . Vo "‘ o .
'Peﬂtécoétglf_ N Sgﬁenth;DaylAdvgntist
f f. Type 6f SghOO} ih\WhiCQ’You-Teach:

| e ;.;iemgntafy : : All Grade :
. . ' ’ I i

. s t
, " : : . Ce
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. PART B .

-

'y a .

‘Please 1ndlcate, by c1rc11ng the approprlate number, the
.-level you feel you are presently involved in decision-

making on each of /the fifteen items llsted below, using
4 the following scale: \ ’

1_—-no.1nvolvement in decision-making

2 =
3 -

low level of inVOlvement,in decision-making

medium level of involvement in decision-making .
(teachers ‘have equal 1nvolvem t with other
individuals or grdups) ’ .

high level of involvement in decision—making

exclusive involvemént in decision-making (teachers
have complete freedom to Yake decisions)

I

Currrculum Plannlngggnd Adaptatlon

1. Determinatlon of the basic outllne of the

CUXFiCcUlUm = == e e e e 172 3
2. Determlnatlon of the detalled content of - . _
the curriculum  ——--=--‘f-———-"--- ———mm—esos-- 12 3 4

3.'Determination of the texts and instruct-~ -

ional material for the curriculum  —=vr——-——-- 1234

-

Classroom Management

-4, Determination of the way subject matter is .
v presented -in class kit 1.2 3 4

S.lDetermlnatlon of the- frequency and methods ,
of classroom testing -—-————h——————-—-—f——— 1.2 34

6. Determination of the method of discipline - = -

- to be used in the classroom i iateietbetabiats —_——t] 2 34

Arrangement of the School- Instructlonal Program.

7. Determination of the’ class placement of
pupils - B ettt 1 234

‘8. Determination’ of the- promotlon of pupils - 12

9.. betermination of the allocation of money
to ‘teachers for instructional aids &and :
equipment  ----- e e e e e 1234

> 2

~



Q‘:#

[ - @
volvement,’Z - low level of involvement,
of involvement, 4. vhlgh level of .
exclu51ve 1nvolve

(Scale: 1 —'np?i
3 - medium level
involvement, 5 -

N

General School Organization

10. Determination of the.teaching load and other
duties of,teachers --—--—---- b bbbt 123

1l. Determination of theuai;angements for parents
to discuss matters ‘concerning their children's
schooling B it sttt N N

12. Determinatian of school rules 'and regulations
for the general student body ——mmm—mmm——————= 1 2 3

Builaing Construction

13. Determination of the need for new buildings

or extensions to ef;sting buildfngs  -=-—~--- 1 2 3
‘o 14. DeSLgnlng pew buildings or extensions for ey

ex1st1ng buildings  —-——=-—-—-———--——meme— e 1T 23

~35. Selection of: tae equipment requirements for
new buildings or ‘extensions to existing

buildings = -----=--=---==- Amimmmm—mmsem——me= 1 23 .45

l -
_ o ) -
PART -C . |
Please indicate, by ciycling the appropriate,number, the
level you feel you spdﬁld be involwved in decision-making
on each of the fif#fen items listed below, using the
following .scale: '

[ . e

1l - no 1nvolvement in deC131on making -
2., — low level of 1nvolvement in de0151on—mak1ng

3 - medium level of Anvolvement in dec151on—mak1ng
(teachers have ‘equal involvement w1th other
vy ,1nd1v1duals or . groups) .

' 3\'  4 -"high' level of involvement in decision-making
5 = extlusive involvement. 1n”§“blslon—mak1ng (teachers e

have complete freedom to make decisions)

Curriculum Pianning and Adaptation
{

1. Determination of the hagic outline of the

the currlculum S e el L2 3

4

4

4

[

curriculum - ~-~—e=m---m— e 1 2345
2. Determination of the detailed content of. : v



. ! ' .
(Scale: 1 - nb involvement, 2
3 - medium level of involvement, 4 - high -leve} of
involvement, 5 - exclusive involvement)

- . .
b >

3. Determlnatlon of the texts and 1nstruct-
10na1 materlal for the. curriculum

TR -

Classroom Management

——— e - —— A

ion*of the way subject matter 1s
in class - ————-—-————7—7———--——:—

4. Determin
presente

]
5. Determlnatlon of the frequency and methods
of classroom testlng

- e e o e = . = o ——

~3 6L Determlnatlon of the method of discipline -
" to be used in the classroom

Arrangement of.the Scheol Instructional Program

7. Determination of the'class placement of
_pugdls ——————————— et

Determlnatlon of the promotion of pupils ==

"9, Determination of the allocation of money -

. ' to teachers for instructional aids and
equipment « -—--=--- el bl —sm---—-

2

Generalﬁ}chool Organlzatlon-

/
10. Determination of the teachlng load and other
duties of teachers

11l. Determination of arrangements for parents to
discuss matters concerning their chlldren 5
schooling bt i

12., Determination’ of school rules and regulatlons

for the general student body

Building ConstXuction

13. Determinatibn of the need for new buildings
- or extensio to existing buildings

. 14,

Designing ne bu1ld1ngs or extensions for
ex1st1ng build*ngs ———; ————————————————————
Selectlon of the equipment requ1remeht for

‘15,
" . new buildings or extensions to existing

buildings ittt il T m————

- low lével of involvement)

w W
M I -
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" MEMORIAL UN]VERS]TY OF NLWFOUNDLAND ,
L e St John s, Ncwfoundland Cana%l PR .

! . . . .
Depcf.rtme.nr éf Educ'arfonal Administration T . T o .

N
.,

. L -, March 20, 1974

.-~ "Dear Teacher: ' :~;f - o BV .
-i am a graduate gtudent'in ﬁducaéional Adﬁinistfatibn
at Mem&rlal Unxversxty. As part of the- requlrements for
" the degree of MaSter of Education, I-am copducthg a,
study_of the involvement in degls;on—making by eiemeﬁtary
teachers in. this.provihce - both their present level ofv
:Hlnvolvement and the level they  feel. they should ‘be

’ 1nvolved. . Lo . .

N )

‘ I would be very grateful if you could spare a,pprox—
\p 1mately flfteen minutes from your schedule to £ill in

the" enc}osed ‘questionnaire and return-it 1n the stamped,‘

»

self-addressed envelope. \\' ‘

- ‘It is extremely-lmportant that every,guestionnaire

be completed and returnéed asPsoon as-possible. .
. ' - 3

13

Your co-operatlon in completlng and returnlng the

enclosed questlonnalre w1ll be greatly appreciated.

el : Ty

r

' ; , o , o

Yours-truiy,

. William Inkpen

<>
.
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] ' MORIAL 'UNIVERSITY OF NEWFOUNDLAND
o h . . ]_ohn's,.ch:/foun‘dland.,"Canada .

- L . . .’ . . - ,

Department of Educdtional Administration
v - [ )

. ' - “April 11,.1J974.g. S

't Y - : ) ’

-

Dear Teacher:

e l - -

On March 20, I sent you a questlonnalre from which T
hope to gather data for a’ §¢udy¢concern1ng the 1nvolve—
ment of elementary teachers in thlS prov1nce in educatlonal

;'~dec1510n-mak1ng

C . ) N
\ .

Response to the questlonnalre has been most grat;fylng. .
However, I would like to receive your completed guestionnaire
so that the survey, will be -as complete as possible.

- If you have not already returned the questlonnalre, would
you please take a few mlnutes to complete and return it as
soon as p0351ble. In case you aid ngt receive the questlonnalre

or you have mlsplaced it, I am enc1051ng another ‘copy .

Please\ge assured/tnat you w1ll not be 1dent1f1e§ with

the completkd questlonnalre tn any way .

If you: have- already returned the ‘questionnaire, I wish to
thank you er your a551stance '

“
[ .-
'

> R | ’ T ", Yours truly,

. e
- ’
. . ) (Y
i . N . . - N .-
R . . . .
. - o . W R .
. . . ) . —_—— 0y - e ——————————
. . . .
N R .
'
.

Wllllam Inkpen

o















