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ABSTRACT

The purpose of this study was to determine the prevalence of
teacher missssignment among secondary school teachers in Newfoundland,
and to identify relationships axisting between misassignment and a
number of selected personal, professional, and cituationel characteris-
tics. In particular, three aspects of misassignment were examined:
misagssignment in terms of teachers' subject fields of specialisation,
their teaching preferences, and the school organizational division orien-
tations of their training programmes.

A questionnaire prepared by the researcher wns utilized to soli-
eit dalta from the sample., Approximately seventy per cent of the ques-
tionnaires forwarded to the subjects were returned fully completed and
antirely usable for analysis. The data treatment entailed the asgsigne
ment of misassigmnment scores to individual teachers reporting indicating
their declared degrees of subjectfield and teacher-~praference mis-
asgignment. School division misassignment was determined by & tabula-
tion of teachers who had not studied high school methods in their teacher
treining programmes,

The data analysis revealed that the three aspects of teacher mis-
assignment examined. were. prevalent in varying degrees. In terms of the
assignment descriptions employed in the various misassignment scales,
the findings indicated that of the teachers reporting, over half were
assigned to residual subject areas of specialization either entirely or

in addition to the areas of their majors or minors, approximately
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twenty«five per cent had not prepared professionally to teach secondary

students, and over ten per cent were assigned entirely incongruently with
any subject field of preference.

The findings further revealed that although teacher-preference
misassignment was not significantly related to any of the varisbles cone
sidered, both subject-field and school-division misassignment wers sig-
nificantly related to these variables in the majority of cases, Subject-
field misassigmment, in particular, was found to be greater for teachers
with lower-irather than higher teaching grades; for teachers without high
school methods than for those with high school methods; for teachers
with few rather than many courses in their majors; for teachers who
spant small rather than large proportions of their teaching time in theiw
ma jor assignments; and for teachers who taught more than two different
courses in the school programme. Subject-field misassignmment was also
greater in the smallest towns, in central high schools compared to senior
high schools, and in schools employing fewer than sixteen t;achers.

The incidence of school=division misassigrment was found to be
greater for female teachers than for male teachers, for teachers with
low rather than high teaching grades, for teachers with few rather than
many courses in their major fields of specialigation, and in both the
central and the junior high schools than in the senlor high schools.

An informal comparison of the degrees of misassignment found
suggested that subject-field misassignment was prevalent to the greatest
extent, school-division misassignment, though also extensive, was some-
what less acute, and teacher-preferencs misassigrnment was the least

prevalent of the three aspects examined.
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CHAPTER I
INTRODUCTION
I. BACKGROUND OF THE STUDY

Misassignment of teachers has become increasingly and widely
recognized as a problem for school administrators, teachers, and the
teaching profession generally. Specific adverse effects have been
demonstrated on various facets of eduwecation, such as, efficiency of
instruction, pupil achievement, teacher morale, and teacher claims to
professional status. A number of studies have been dcne, mainly in the
United States, examining a variety of aspects of the problem. Specifi-
cally, a great amount of attention has been given to teacher recruit-
ment and selection, teacher qualifications, and teacher placement and
assignments.

With respect to misassignment, the main consideration, both in
the literature generelly and in the research, has been the matching of
assignment to the particuler preparation of the teacher, Each year
administrators have to assign and reassign teachers to teach courses in
their schools. Often, for a variety of reasons, lack of corgruity be-
twesn the assigrments and the particuler qualifications and inclinations
of teachers results., Most of the reported studies have investigated the
problem from this point of view ard have determiined the nature and

extent of prevalence of misassignment in specifice localities., Generelly,



researchers describe these studies as being preliminary in nature, and
recommend follow-up studies to investigate in more detail the causes of
and possible solutions to misassignment as identified in these specific
geographical areas,

This section of Charter I presents a review of the related
research and literature identifying and describing the misassignment

problem, and reviews the specific background for the present study.

Definitions of Misassignment

There is no one definition in the literature which completely
ldentifies misassignment. However, almost every writer, either directly
or by implication, gives a prescription for "proper" or "ef icient"
assignment. The following statement by W. A. Yearger is representative:

Teachers should be assigned in aecordance with their preparation,
certification status, and peculiar fitness, with the desires of
all reasonably satisfied in the assignment. . ... resssignment
should be made with the consent of the teacher.t

Virtually every writer noted in the bibliography makes reference
to factors affecting the efficiency of assignments which support part or
2ll of this definition., A definition reported by Dominic A. Rousseau is
an example of one such reference, but which, in addition, extends the
definition to encompass what is generally considered to constitute mis-
assignment. Rousseau writes that the National Education Association of

the United States defines proper assignment as,

. « « One in which the teacher'®s education in subject matter and
methodology, his experience, and his physical and psychological

1W. A. Yearger, Administration end the Teacher {New York:
Harper and Brothers, 19545, 439.
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condition are appropriate for maximum effectiveness in his teaching
situation: misessignment constitutes any violation of the con-
ditions of proper assignment.

W. R. Tracey, concerning himself with career management for
teachers, suggests, as necessary for maximum efficiency of assignments,
three factors which are most pertinent to misassignment as it was con-
sidered in the present research, Misassignment can be considered to
exist where there is lack of adherence to the following factors:

1., Teachers should be limited to assigrnments for which they are
adequately prepared.

2. The interests and wishes of teachers should be considered.

3. Assignments should be restricted to the organizational level
(4.0, "elementary, Jjunior high school, or senior high school”) for which

the teacher has prepared.3
The 13sassi nt

Thet misassignment is a problem has been demonstarted by a
variety of research studies, mainly in the United States and Britain.
In a review of the literature on teacher competency, W. L. Ackerman
cites several studies done in the United States which indicate that the
teacher's knowledge of his subject matter is significartly related to

teaching ei‘i‘j.c::'v_ency.zP As these studies have demonstrated, it follows

Z2Dominic A. Rousseau, “The Assignment and Misassignment of Sec-
ondary School Teachers in Alberta" (unpublished Master's thesis, The

University of Alberta, 1970), 10.

34illiam R. Tracey, "Needed: A Career Management System for
Teschers," American School Board Journal, CXLIV, No, L (196L4), 20,

b, L. Ackerman, "Teacher Competence and Pupil Change,” harvard
Educational Review, XXIV, No. % (Fall, 1954), 273-289.




that the assignment of teachers outside their major areas of special-
ization must adversely affect teaching efficiency.

Similar findings have been made by a number of other researchers
in the United States, C. F. Faber, in research which examined the rela-
tion between teacher qualifications and school district quality, found
that for twenty schools studied, there was a direct relationship be-
tween the qualifications of teachers to teach in their pazrticular
assigmments and sxpert ratings of the school districts in which these
schocls wers located.5 Also in the United States, two studies by
Stephen Romine, 1949 and 1958, showed that the eed for more efficient
utilization of teaching personnel increased over that ten-year period.6
This would seem to suggest that at lezst a decade ago, the problem was
very evident, and the situation, rather than improving, was growing
increasingly worse,

In Britain, Anatonia Trauttmansdorff, in 1965-66, carried out an
extensive study on Britain's teaching force to provide statistical infor-
mation concerning their qualifications, training, and range of subjects
taught., Hs found that misassiznment was prevalent to a marked degree,
and reported in particular that misassigrment was especially acute in

the subject areas of mathematics and English.7

5C. F. Faber, "Teacher Qualifications and School District
Quality,” The Journal of Educationsl Research, LVIII, No. 10 (August,
1965), 471,

6Stephen Romine, "Teaching Assignments and Instructional Loads
in Secondary Schools," National Association of Secondary School Princi-
pals, XLII, No. 241 (November, 1958), 55.

7A. Trauttmansdorff, “Not Trazired for the Job: Statistics on
Staffing," Times Fducationzl Sunplement, (November 15, 1968), 1085.




In Canada, Dominic Rousseau's study on the misassignment of
sacondary school teachers in Alberta is the only research that could be
found which is directly related to the prchlem. Although Rousseau found
that the typical Alberta teacher was assigned at least to his minor area
of specialization, he did discover a number of significant relationships
between misassignment. and@ a variety of personal, professional, and situa-
tional variables.8 His general findings substantiated the beliel of
educators in Alberta that considerable misassignment was prevalent in
the secondary schools of the Province.

The precise nature of the misassignment problem is well docu-
mented., Most writers on this topic agree that misassignment limits the
quality and efficiency of instruction and education generally. Some
point out a variety of other more specific adverse effects which con-
tribute to the seriousness of the misassignment problem., For example,
Tracey suggests thet because reshuffling of normally permanent assign-
ments is typlcally based on necessity (if not on expediency or despera-
tion) rather than on planning, too often misassignment results. "The
inevitable consequences,” he contends, "are low teacher morale and
inferior performance of duty."9 Romine points out that in smaller
schools where misassignment is generally greater,

« + « teachers more frequently have assignments involving two or
more fields, and these combinations may be difficult to find when
teacher replacement becomes necessary. Teacher turnover is also

greater in these smaller schools; hence, administirators face a
real challenge in maintaining a staff well qualified for the

8Rousseau, Q0.

ITracoy, CXLIV, No. 4, 19.
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assignments which are to be made.l®

David E. Koontz, concerning himself mainly with the hesinning
teacher, makes reference to a number of facets of the miszssisment
problem. His thesls is that "one of the most faulty arezs cf zdminis-
trative thinking in American education today has been the miszssizwment
of the beginning teacher."'t Koontz sees, as the cause of tze great
loss of beginning teachers, poor assignment policies leadins to dis-
illusionment and dissatisfaction, Bad assigrment, he conterds, has the
effect of leaving a teacher unprepared and in 3 bad mood tc deal with
kids. Reinforcing his claim that the problem is not small, ke cites a
study which apparently has showun that the cost in the Tnited States of
recruiting one teacher is $500 to $1000, The implication, cf course,
is that misassiznment costs the profession not only tsachers, tut also
dollars.

Other writers, as well as Koontz, linking misassigrrent 1o
teaching load, have pointed out yet another aspect of misassizrment
leading to teacher dissatisfaction. G. C. Gordon reports z study by
McLaughlin and Shez (1950) which found that load wes the most important
source of teachar job catisfactien in Talifornia elemertzry” s2hosls 12
In Koontz®s words, 2 bezirrning teacher is "turned off" hy chserving, as

he found, that the more experienced =nd higher vaid tezchers hzre 2

10Romine, XLII, Mo. 241, 58-5%

Wpavid E. Koontz, "Misassignment: A New Teachsr
The Cleswine Houss, XLI, No. § (Jaruary, 1947), 271.

126, C¢. Gordon, "Conditicns of Employment and

Tlomentarv and Secondary Schools,” Review of Bdveczfion
XXXTII, No. 4 (October, 1942}, 3¢/,




better and lighter teaching assignment than he, 13

Ford and Allen J)isted several causes of misassigmment, including:
(1) the Adifficulty of getting qualified teachers in rural areas, (2) %co
broad programnes attempted in rural and smaller schools for the resources
and teachers availeble, (3) inadequate evaluation of a candidate's teach-

ing credentials at the time of assignment, and (%) the often sudden need

14

to fill positions because of unexpected resignations, These writers

as well emphasize, as one drastic effect of misassignment, the disil-

lusionment of new teachers so that they leave the profession altogether.
The following statement from an article by James Scamman and

R, P. M2natt, based on a doctoral thesis on the problem by Scammar,

suceinctly illustrates the significance of the problem:

The proper or efficient assignment of teachers to subject matter
areas has been of concern to educators for many years and has been
thought to heve widespread consegquences for the student, teacher,
administrator, and education in general. As society has become
more complex, the demand for better educated citizens has risen,
and as the scope of knowledge has grown at an increasing rate,
there has been a2 need for as much information as possible concer-
ring all phases of education. Teacher assigrment has beern one
important facet of the total educational structure which has great
effeect on the teacher, student, and soclety.

13koontz, XLI, No. 5, 271.

luPaul M. Ford and Wendell C. Allen, "Assighment and Misassirn-
ment of Teachers," NEA Journal, IV, ¥a. 2 (Rebruary, 1966), 41.

155ames Scamman and R. P. Manatt, "Assigrment and Teacher
Preparation,” The Jourral of Educationsl Research, IX, No, 10
(July-August, 1967), U469,




Overview of Research Findings Regarding
The Prevalence of Misassignment

The research relating most directly to misassigrnment has used
three general approaches, including that to be used in this rescarch.
This approach, the cne most commonly used, consists basically of
examining the degree of congruity between the particular assigrments of
teachers and their subject fields of specialization and preference, A
second common approach 1s an examinatlon of teaching loads to determine
where teachers are misassigned to teach an overburden of subjects or
courses, A third, and less common approach, consists of a statistical
analysis of teacher qualifications to determine areas in which there are
few or many teachers adequately prepared to teach the subjects offered
in the schools,

Various types of analyses have been made on the data in these
studies which affect the manner in which findings are reported. In this
sub-section of the review, general findings of a ramber of pertinent
studies will be presented in terms of the characteristics and variables,
including subject areas, which researchers have studied in relation to
assigmment-misassignment.

First of all, some significant relationships have been discover-
ed hetween the degree of misassigrment and a number of personal, pro-
fessional, and situational characteristics., Among the professional
characteristics that have been studied are teaching erxperience, extent
of teacher preparation or training, and the number of courses held by
teachers in treir major areas of specializaticn, Except ir the case of

the last of these, the number of courses held by teachers ir their



ma jors, there is considerable evicdence that these characteristics are
definitely related to misassignment, Research done by the Special Com-
mittee on the Assignment of Teachers (1963) of the National Commission
on Teacher Education and Professional Standards (NCTEPS), C. F. Faber,
Dominic Rousseau, and a rumber of researchers reviewed by Scamman and
Manatt, attests to the inverse relationéhip between misassignment and
the extent of teacher preparation.16 The research reports examined by
the writer divide evenly on the variable of teaching experience,
S. A, Lindstedt and J. A. Johnson both report that for more experienc:.d
teachers, misassiemment is less likely, while Scamman and Manatt and
Rousseau were unable to find any significant relationship between ex-
perience and assignment-misassignment.17

The most significant relationships were found between misassign-

ment and situational variables. Researchers invariably found that mis-

assignment decreased as school size or school enrollment increased,18

16Ford and Allen, LV, No. 2, 41; Faber, LVIII, No, 10, 471;
Rousseau, 89; and Scamman and Manatt, IX, No., 10, Léool7l,

175, A. Lindstedt, "Teacher Qualifications and Grade X Mathema-
tics Achievement," Alberta Journal of Educational Research, VI, No, 3
(June, 1960), 76; J. A. Johnson, "A Study of the Teachers and Their
Assienments in Minnesota Secondary Schools" (unpublished Doctor's thesis,
Univzrsity of Colorado, 1956); Scamman and Manatt, 1X, No. 10, 469; and
Rousseau, 89.

18Romine, XLII, No. 241, 58; Johnson; Rousseau, 90; P. O. Bruns-
vold, "The Relationship Between Selected School District Variables ?nd
Teacher Assignment Based on Preparation” (unpublished Poctor's thesis,
University of Iowa, 1966); J. P. Scamman, "Teacher Assignment and .
Academic Preparation in Iowa High Schools" (unpublished Doctpr's thesis,
Towe State University of Science arnd Technology, 1965); and W, C',$Ch7
loerke, "Preparation and Assignment of Secondary School.Teach?rs W}thlnp
Large Michigan High Schools™ (unpublished Doctor's thesis, University of

Michigan, 1964),
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In addition, Rousseaun found that in Alberta, misassignment was greater
in junior high schools than in senior high schools, for teachers who
spent comparatively little time teaching in their major areas of spec-
ialization, and for teachers who taught comperatively many coursses a
week, 19

Only one study wes located which found any significant relation-
ship between misassignment and any of the personal characteristics of
age, marital status, and sex. J. A. Johnson found that in Minnesota
secondary schools, women were more frequently assigned to teach in areas
other than the areas of their majors than were men .20 Hovever, in
Alberta, Rousseau found no relation between misassignment and either
age, sex, or marital status, and he is supported in at least one of
these findings by Scamman and Manatt who fourd in ore study no relation-
ship betwesn age and misassignment.21

The greatest attention in the studies done on misassignment has
focused on specific subject areas. The sreat majority of researchers
have found that in general misassignment is greatest in the academic
areas and least in the special subject areas, such as, art, music, and
vocational subjects., Houever, a review of the study reports shows that
there are many variations in the findings, and agreement is not always
unanimous. The academic subjects of Enzlish, mathema'*ics, science, and
scecial studics freguently had the sreatest incidence of misassicnment,

25 reported in studies done by Ford ancd Aller, Scamman, Trauvttmansdorff,

5
19Rousseau, Q. 203onnson.

21Rousseau, 00; and Seamman znd ¥anatt, IX, No. 10, L6éQ,
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Rousseau, and Brown and Osbourn (reported by Gordon).zz Sub jocts most
often with the least incidence of misassignment were art, music, voca-
tional education, and health and physical education.?3 Foreien lanpua~
ges generally fitted somswhere in the middle. Ford and Allen reported
a study which showed comparatively great misassiznment in foreion
languages, while Scamman and Manatt reported studies by Kinney and
Romine which showed that 2z large percentage of teachers teaching foreign
languages had subject area majors and at least minors in the particular

languages which they ’c.elug,rht.y+

Inplications Reported in Studies

In general, the implications noted by researchers and writers on
misassignment focus mainly on the strength of research of this nature in
pointing out the seriousness of the problem, and in prodding administra-
tors to seek measures which might reduce misassignment in their schools.
Most of the recommendations, therefore, have been mede in the form of
suggestions of procedures and practices which the various authors feel
would alleviate the situation.

One of the longest lists of suggestions is that presented by

Ford and Allen in an Article in which they quote a number of recent

22Ford and Allen, LV, No. 2, 41; Scamman; Trauttmansdorff, Times
Educational Supplement, 1085; Roussezu, A9; and Gordon, XXXIII, No. 4,
385.

23Scamman ard Maratt, LX, No. 10, 46Q; and Rousseau, 89,

2Mpord and Allen, LV, Moo 2, #1; and Searman and Menatt, LX,
No. 10, L69,
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studies of assignment and misassignment of teachers.?? They recommend
the following:

1. The enforcement of better certification lawvs.

2, The better coordination of offerincs at the universities to
build up areas of teacher preparation deficisncies. (Elsewhere, Allen
speaks of the need to control teacher training programmes and the set-
ting of standards for teacher trainirz ;rcgrammes.)26

3+ The more efficient initial seleetion of teachers involving the
use of the multi-interview technique in hiring and the estzblishment of
more explicit statements of requirements for positions.

L. The more efficient placement anc assigrment of teachers once
they are hired in the system., This mezsure skould involve greater con-
trol of assignments and might include przctices such as using experi-
enced teachers to work with beginning or less experienced teachers,
transfers within and between districets, inservice education, team teach-
ing with those teachers who for varicus reasons sometimes must be mis-
assigned, and stricter adherence to suck important factors in malding
assignments as teacher preference, the reguirements of the curriculum,
the best utilization of the totsl stzff, 2nd the attainment of a balance
in teaching quality throughout the Adistriet. Allen further suggests
that the central office staff, princirzls, ~“epartment chairmen, and

individual teachers should be directly invoslved in these processes,

)

25Ford and Allen, LV, Mo, 2, L1.%

+s Relationchip to Teaching

Zéw. C. Allen, "Assicrment ernf i
rc2ticn, CYXLIX, No. & (Octobor,

Expertness," Journal of Secondarv e
1964), 19.
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A great many other writers and researchers have made suggestions
and recommendations in a similar vein, and in some cases have suggestod
other measures. Johnson, for example, recommends that more thorough
guidance and counseling of teachers during the npre-service period is
required.27 Koontz suggests that beginning and less experienced teach-
ers should be given lighter losds than the more experienced teachers.
This, he says, might be compensated for by requiring the benefiting
teachers to up-grade or instruct summer courses during the summer
period.28 Romine recommends that much of the misassignment which
usually prevails might be eliminated by a careful analysis of the
qualifications of teachers already in a system and the subsequent re-
assignment of many.29

Finally, it is felt by the researchers that initial research
designed to determine the prevalence of misassignment and general rela-
tionships with various characteristics should be followed up by more
detailed resezrch to determine cause-effect relaticnships and to test
sugzgested measures for reducing or eliminating the wroblem. Schindler,
for example, says of his study of misassignment in Nebraska that it
should form ", . . a bench mark against which future studies , . . can
be measured, and it should lend direction to the vroblem of up-zrading

the certification standards of secondary school teachers in Nebraska."30

27 Johnson. 28foontz, XLI, No. 5, 271.

29Romine, XLII, No, 21, 59.

30w, A. Schindler, "Teacher Preparation in Assigned Subjects in
Nebraska Secondary Schools Accredited by the NCACSS, and in Nebraska
Apvroved Secondary Schools" (unpublished Doctor's thesis, University of
Nebraskse Teachers College, 1953).
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Interestingly, most of the research deals primerily with secondary
school teachers., Generally the researchers recommend that similar

research is needed at other school levels as well.

Specific Backerourd of the Study

This research was primarily a replication of the previously
mentioned study of misassignment in Alberta secondary schools by Dominic
A. Rousseav. Mr. Rousseau studied two aspects of misassignment: sub-
ject=field misassignment, and teacher-preference misassignment. The
present study examined, in addition, ome other aspect of the misassign-
ment problem which is of particular significance in this province. In
Newfoundland, teachers are required to prevare under one of three pro-
crammes--secondary, elementary, or orimery--which a2re desiened to
prepare teachers to teach especially in one school division. Since the
possibility of lack of concruency between the school-division orienta-
tions of teachers and their actuval assiznments is great, it was con-
sidered appropriate that this aspect of misassiznment should be part of
a study of this nature.

Specifically, this research took the form of a survey designed
to furnish preliminary information on misassigrment in Newfoundlard
secondary schools. It is intended trat the findings serve as a basis
for more detaileé research in the future tc determine cruse-cffert
relationships es well as test surzested measures for alleviating the
oroblem. It is hoped thet a more immediate effect will be the provision
of impetus to school adminishrators to tzle stoc): of their presert

; - Ay e :
assienment practices, and where reeezszry, %o seeil more 2 fective means
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of sarrying out the assigmment function in their school systems.

IT., PURPOSE OF THZ STUDY

The purpose of the study wes to determine the prevalence of
three aspects of misassigrment among secondary school teachers in New-
foundland, and fto identify relationships which existed between teacher
misascignment and selected personal, rrofesszional, end situaticnal
characteristics,

Specifically, the research examined the following three aspects
of misassignment:

1. Misassignment in terms of incongruity betmween the teaching
acsignment and the teacher'®s subject field of specizlizatior--refcrred
to as subject-field misassigrmant,

2. Misassirrment in terms of inconsruity hetireen *he teaching
assicnment and the teacher's subject Tiecld of prefevence--referred tc as
teacher-preference misassigrment.

3., Misassignment in terms of incengruity between the teaching
assipnment to teach sacondary ctudents and the aztval school-divisicn
orientation of the teacher®s preparation programme--referred o as
schonl~division micassignment,

The vescarch Actermined the prevalence of theso thrze sspeets of
misassisnment among secondary scheol teachers in Newfoundland, and fur-
ther amplified the ahsolute Ffindings thus ohtained by the identification
of relationships existing botweer the threec aspects of misassisnmert axd

the following personal and professional rharacteristics »f teachers, and

selested situationzl echaracteristices,



Peraonal Chapacteristics of Teacharpsa

1.
2,
3.

Sax
Marital status
Age

Professional Characteristies of Teachers

1.
2,

3.

Preparation, as indicated by the teaching grade certificate held

Training programme orientation

Extent of major field of specialization, as indicated by the

number of university courses held

L,
5.

Total years tesching experience

Teaching experience in the teacher's present school

Situational Charscteristics

l. Size of community, as indicated by the latest population
statistics
2. Grade class of school

6'
7.

Size of school, as indicated by the numbsr of teachers
Deriominational type of school

Subject areas of ma jor assignments

Teaching time in major assignment

Number of courses taught by the teacher

For operational purposes, six sub-problems were posited in the

form of the following research questions:

1.

What 18 the mean degree of subject-field misassignment among

Newfourdland secondary school teachers?

2,

What 12 the mean degree of teacher-prsfarence misassignment

among Newfoundland secondary school teachers?
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J. What number and percentage of Newfoundland secondary school

teachers have besn professionally prepared to teach in a school division
other than secondary?

4, What significant differences in subject-field misassignment
exist among appropriate categories of each characteristic proposed for
study?

5. What significant diffarences in teacher-prefersnce misassign.
nent exist among appropriate categories of each charscteristic proposed
for study?

6. What significant differences in frequency distributions of
school-division nilsassignment exist among sppropriate categories of
each characteristie proposed for study?

III. NEED FOR THE STUDY

In Section I of this chapter, specifie raferences were made to
a number of ressarch studies which indicated the existence ard signifi-
cance of the misassignment problem. Moreover, the research findings
reported in the review clearly illustrated those areas in which the
problem has been found to be most acute. It has baen shown, for exampls,
that misassignment tends to be more prevalent in small rather than large
communities. in small rather than large schools, and among lowser quali-
fied teachers rather than among those more highly qualified.

In Newfoundland, the situational conditions implicit in these
analyses are perhaps typical. Newfoundland is predeminantly a province
of small communities having the great majority of its schools located in

towns of populations less than 3,000. Also, in spite of the current



18
trend towards consolidation, bscause the population 4s in fact quite
widely spread out, the majority of schools in the province can still be
considersd relatively small, Teacher qualifications have improved tre-
mendously over ths last decade. Howaver, the data reported on the
questionnaires for this atudy indicated that, even among the secondary
school teaching force, relatively the most gqualified segment of the
entire teaching force in the Province, the majority of teachers held
less than five years of teacher training beyond Jjunior matriculstioen.

In light of these facts, it would seem logical to suggest that
misassigrment is likely to be prevalent to a marked dagree in the sec-
ondary schools of Newfonndland. However, to date in Newfoundland,
research in this area is virtually non-existent, More alarmingly,
educators generally have not b2en particularly vocal concerning the

problem. A review of the NTA Journal over recent years reveals vir-

tually no comment directly on the problem from either teachers or admina
istrators. On ths other hand, in personal conversations with prominant
educators throughout the Province, one senses that there is an awareness
indeed that the problem does exist and that its effects are generally
detrimental.

It 4s considered that a first step toward the eventual achieve-
ment of more efficient assignment of teachers is the determination of
the prevalence of misassigrment and the identification of relationships
which might exist bet-een misassignment and certain relevant factors,
particulary sitwational factors. In view of the absence of research to
accomplish these objectives in Newfoundland, it is considered thst a

definite need exists for the present research. Moreover, the findings
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should satisfy the need for a stimulus, as well as provide a partial

basis, for immediate corrective action in this administrative area.

IV. DELIMITATIONS AND SCOPE OF THE STUDY

As previously explained, the resesrch was in part a replication
of an existing study with respect to both the aspects of the problem
considered, and the particuler methodology employed., Since it was felt
that this methodology, and the subject-field aspact of misassignment in
particular, were not suitable for Application to primary and elementary
teachers, the prosent study was confined, as was Rousseau'’s, to only
secondary school teachers.

Moreover, it was felt that Rousseau'’s misassigrment scales, which
wers useéd in this research, wers not appropriate for secondary teachers
who taught grades other than secondary in addition to their secondary
grade assigprments. Rousseau, in fact, limited his study to only those
teachers who were teaching ten or more hours a week in secondary grades,
Since it was not possible to determine in advance the extent of partic-
ular grade assignments of teachers in schools comprising other divisions
in addition to secondary, it was considered appropriate to confine the
present study to only those teachers teashing in schools that were
exclusively secondary. This, in fact, included in the population at
least seventy per cent of all secondary teachers in the Province.

It was not possible also to ascertain the extent of the actunal
teaching assigrments of principals, librarians, counselors, and other
primarily non-teaching personnel. Consequently, principals were
excludad from the population at the outset, and all other non-teaching
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personnal identified on the raturned questionnaires were excluded from
the sample prior to tabulation of the data.

Since this research was an initial endeavour in the problem
area, it was considered appropriate to limit the study to the main pur-
pose of determiniig preliminary information corncerning the general pre-
valence of misassigrment. The survey technique by means of a question-
naire was considered most feasible in view of the absence at this time
of any research knowledge on which to base a more in.depth study.
Consequently, only criteria which could be measured objectively by
analyzing factval data from the respondents were considered suitable
for inclusion. The study was confined to a consideration of only three
aspacts of the. problem which it was felt could be measured objectively
from the data reportsd in the questionnaires. The conclusions reached
mist therefore be considerod'relevant only to misasgigrmment as defined

in this atudy.

V. DEFINITIONS OF TERMS3

The following is a list of definitions c¢f terms as they were
used in the thesis.

Secondary school. A school which accomrodates exclusively any
combination of grades from grade seven to grade twelve.

Class of school. All schools involved were considered in three
classes, as indicated by.the grades accommodated-~senior high school,
accommodating no grade lower than grade nire; junior high school, accom-

modating no grade higher than grade nine; and central high school,

aceommodating all the sacondary grades.
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Denominational typs of school. 41l publie schools in Newfourd-

land are administered under four denominational types of school boards-~
Roman Catholiec, Pentecostal, Seventh-day Adventist, and Integrated ser-
ving all other Protestant denominations. Thus, all schools may be
categorized by denominational type in accordance with the denominational
type of school board under which it is administered.

Subjeat aprea teacher. A teacher of a giﬁon subject area was
defined as one whose major teaching assigrment was in that subject.

Major field of specislization. The subject field in which a

teacher has completed his greatest number of university academic courses.

Minor field of spscialization. The subject field in which a

teacher has completed his second greatest number of university academic

courses,

Recidual subject field(s) of specialization. Any subject
field(s) other than a teacher’s major or minor field of specialization.

Teacher (subject.field) preference. The subject field in which

a teacher most prefers to teach.

Ma jor (field of) assignmant. The subject field in which a

teacher spends the single greatsst amount of his teaching time.

Minor (field of) aggignment. The subject field in which a

teacher spends the second greatest amount of his teaching time.
Residusl (field(s) of) assignment. Any assignment f1eld(s)
other than a teacher's major or minor field of assignment,
School division., This refers to the organizational division of
public school education into three types, secondary, elementary, and

primary, Thus, schools, teachers, and teacher training programmes may
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be classified according to their respective orientations toward one of
these three school divisions.

Migassignment. Assignment which lacks optimum possible con-
gruity, as determined by the mensuration instruments used in this study,

with teacher subject field of specilalization, teacher prefarence, and ths

school-division orientation of the teacher training programme.

VI. ORGANIZATION OF THE THESIS

There are four. chapters in this report. Chapter I, representing
a minor departure from the normal format, .includes in Section I a review
of the relatad research and literature in addition to the specific baoke
ground of the present study. The chapter follows with a detailed state=
ment of the problem and specification of the research questions, a dise
cussion of the need, delimitations, and scope of the study, a list of
definitions of terms, end the present ovarview of the thesis,

Chapter II presents the design of the study., In it are
described the mensuration scalez used to measurs misassigrnment, the
questionnaire, the sample, the operational procedure, and the method-
olcgy for treatment of the data.

The findings regarding the general prevalence of misassignment
and the relationships which exist between misassignment and a variety
of characteristics are presented in Chapter III,

Chapter IV contains a final statement of the conclusions,
implications, and recommendations -emanating from the study.

The questionnaire used in the study is anpendixed to the thesis.

4
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SUMMARY

A conaiderable number of ressarch studies, mainly in the United
States, have demonstrated the existence and significance of a misassign-
ment problem, particularly among secondary school teachers. Specifi.
cally, researchers, concerning themselves with such related matters as
teacher recrultment and selectlion, teacher qualifications, teaching
load, and teacher placement and assignments, have demonstrated that a
great desl of misassignment of varlious types 1s widely prevalent, and in
all likelihood has significant adverse offects on a varlety of facets of
education.

The present research was primarily a replication of a study of
assignment-misassignment among secordary school teachers in Alberta,
condueted by Dominic A, Rousseau in 1969-70, The study determined the
prevalencs of subject-field, teacher-preference, and school-division
nisassigrment among secondary school teachers in Newfourdland, and in
addition, identified relationships existing between these three types
of misassigrment and a number of selected parsonal, professional, and
situational wariables. The need for the research appears evident in
view of the significance of the problem and the absence of any research
to date directly on the problem 4in Newfoundland.

The study was confined to only secondary school teachers who
taught 4in schools that were exclusively secondary. This included in the
population approximately seventy per cent of all secondary teachers in
the Province. The findings were further 14mited by the particular de-
limitation of the problem, and by the necessarily limited effectiveness

of the survey-questionnaire technique employed.



CHAPTER II

DESIGN OF THE STUDY

This study entailed a survey of a random sample of the entire
population of Newfoundland secondary teachers teaching in secondary
schools as defined. The methodology consisted of the solicitation of
data from the sample by means of a questionnaire, the application of
instruments to measure misassignment, and the statistical analysis of
the data thus cbtained, This chapter contains a detailed statistical
description of the sample, baged on data reported on the returned
questionnaires, and a description of the methodology and research pro-
cedurs.

I. INSTRUMENTATION

In this section are described two instruments employed in the
research: mensuration scales to measurs degrees of wmisassignment, and,

the questionneire used to solicit data from the sample.

The Misassigmment Scales

The study was specifically designed to utilize mensuration
scales used by Dominic A. Rousseau in his study of assignment-misassign-
ment of secondary school teachers in-Alberta (1970). Rousseau devised
two scales designed specifically to measure the degrees of subject-~

field and teacher-prefsrence misassignment, and successfully carried out
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two tests for validity on these scales prior to their use in that study.

School-division misassignment, an additional aspect of misas-
signment examined in the present research, was not considered by Roussean
in his atudy, and no particular instrument exists fcr» its mensuration.
Due to the nature of this facet of the problem, it was not considered
necessary to devise a similar special instrument for its mensuration
since degrees of school-division misassignment could be suitably deter-
mined by statistical means other than a specific instrument. For this
purpose, since only secondary grades were involved and only two obvious
asgigrnment possibilities existed, teachers who had studied high school
methods were considered to be properly assigned, and all others were
considered to be misassigned.

Roussesu's subject-fisld misassignment scale, referred to by him

as Misassignment Scale M-1, assigns a score from 1 to 6 to each indi-

vidual teacher indicating the level of congruity between his particular
teaching assigrment and his professional preparation. As stated by
Rousseau, "Trds scale purports to mezsure the degree of congruity bet-
ween the teacher area of specialization and the assignment of the
toaoher.“l Rousseau further explains that, on this scale, a acore of 6
indicates the highest possible degree of congruity between teacher pre-
paration and teaching assigrment. Thus, a score of 1 represents the
highest possible degres of subject-field misassignment. The M-1 Seale,

as used in this research, is as follows:

1pon n Assignment and Misassignment of
Dominie A. Rousseau, "The Assig

Secondary School Teachers in Alberta® (unpublished Master's thesis, The
University of Alberta, 1970), 49.

A
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SUBJECT.FIELD MISASSIGNMENT SCALE M.l

Score Assigrment Relative to Preparation

6 Asgigned to only major field of specialization

5 Assigned to major and minor fields of specialization
exclusively

L Assignad to only minor field of specialization

3 Agsigned to residus) field(s) of speclalization in
addition to major, plus or minus minor

2 Assigned to residual field(s) of specialigation 4in
addition to minor

l Assigned to only residual field(s) of specialization

The teacher~preference misassignment. scale is similarly con-

structed, This scale, referred to by Rousseau as Misassignment Scale

M-2, assigns a score from 1 to 4 to each individual teacher indicating
the level of congrulty between his particular teaching assigrment and
his subject field of preference. The M-2 Scale, a3 used in this

research, is as follows:

TEACHER.PREFERENCE MISASSIGNMENT SCALE M-2

Score Assignment Pslative to Preference
Yy Assigned to a single field congruently with
preference
3 Assigned to major and minor fields congruently
with prefersnce for major assigrment
2 Assipned to major and minor fields congrvently

with preference for minor assignment

1 Assisned to field(s) incongruently with any
preference
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A score of 4 on this scale represents the highest possible degree of
congruity between teacher preference and the teaching assigrment, and a
scora of 1 represents the highest possible degree of teacher-preferencs

misassignment.
To test the validity of the misassignment scales, Rousseaun used
two tests. He describes the walidation procedure and results as follows:

A complete printout of the popalation was obtained which gave
the individual responses to the items .on major and minor filelds of
specialization, major and minor fields of. assignment, snd field of
preference, In addition, the individuals' misassigrment scores
were indicated., Approximately fifty cases of each of the misas-
signment scales were compared with the particular qualifications of
the teachers.. All of the cases assigned correct misassignment
scorss to the teachers. ' :

As a Tinal test of the validity of components of the scaleas,
an analysis of the variance was completed using as a predictor
variable the number of university courses that the teacher had
obtainad in his major field of assigmment. The test indicated that
the greater mismassignment ocourred where the number of university
courses was low.2
The data from this variance test, presented in Table 1 on the next page,

suggest that the two measures of teacher misassignment are valid.3

The Questionnaire

For the purpose of soliciting information required for the
ressarch, & questionnaire similar in detall to Rousseau’s was construc-
ted and administered to the sample, Mr. Rousseau used data derived
from an instrument employed by E. W, Ratsoy in a study done for the
Alberta Advisory Committee on Educational Studies, 1969.%

The questionnaire for this study consisted of multiple choice

2Tb4d., 52-53. 31bad., 53-54 UThid., 23.
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and completion items requiring objective factusl responses to furnish
ocbjective data on teacher qualifications and professional preparation,
teacher preference, and relevant personzl, professional, and situational
characteristics. 5Since the questionnaire asked for only factusl infor-
mation, and was based on an instrument which had been used with apparent

succoss for similar purposes, face validity is claimed for the instrument.

TABLE 1

SUBJECT-FIELD AND TEACHER.PREFERENCE MISASSIGNMENT RELATIVE TO
THE NUMBER OF COURSES HELD BY TEACHERS IN THEIR
SUBJECT FIELDS OF MAJOR ASSIGNMENTS

Sub-£1d Tea~pref
N::bgzjgﬁ g;:i;:a Misgassignment Misagsignment
of Assignments Means Means
A, £ 2 3.40 2.38
B. 34 4,18 2.68
C. 5-6 4,65 2.96
D. > 6 4,77 3.10
Total ""032 2.83
Statistical Tests (¢ = .05) Values
F 309.8 193.1
Significance 001 .001

Soheffé Comparison
of Means

W

R

coUuOw
OwWwe>»
RN
goavaow

As a further check to ensure that respondents would be able to

answer all guestions as accurately as possible, a trial was carried ont
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soliciting comments on any items presenting difficulty. The Question-
naires for this pilot administration were completed by approximately
twenty-five secondary school teachers from two school districts in St,.
John's. Subsequent to this study, several minor changes, as suggested
by the respondents, were made to the quastionnaire, Perusal of>the
returned questionnaires for the main study reveaied no apparent dif-
ficulties of respondents in answering all items on the questionnaire.
Approximately seventy per cent of the three hundred questionnaires
mailed to the subjects for the study were returned with all items com-
pleted and apparently correét. It was agssumed in this study that all
responses on the returned questionnaires were sccurate and represented

valid data from the sample.

II. THE SAMFLE

The sample for the study was drawn from & population of teachers
teaching in Newfoundland secondary schools as defined in this research.
As explained previously, the population was delimited to include only
teachers who taught in schools that wers exclusively secondary. Because
of the uncertainty of the actual teaching assignments of principals and
other primarily non-teaching personnel, principals were sxcluded from
the population in advance of the sample selection, aﬁd all other none
teaching personnel identified on the returned questionnaires were
excluded from the sample prior to the tabulation of the data. As a
result of this delimiting process, the population included some 1,900
teachers representing approximately seventy per cent of the total

secondary school teaching force in the Province.
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The sample consisted of three hundred teachers randomly selected

from the population with the aid of a table of random numbers.”’ This
number represented approximately ten per cent of the entire secondary
school tsaching force. Identification data on members of the popnlation
wers ascertained from the March, 197]1 attendance reports from the schools
concernsd to the Department of Education.

Questionnaires were received from 212 subjects. Of theze
questionnaires, one did not contain sufficient information for the
assignment of misassignment scores, and two others were from specialists
who were not assigned to regular classroom teaching in theilr schools.
These questionnaires were not used in the study. Of the remaining 209
questionnaires, 200 were fully completed and entirely usable, and nine,
which contained various omissions of pertinent data on the teachers

concerned, were usable for most analyses.

Statistical Description of the Sample

To facilitate the analysis of the data, the responses on the
questionnaires were examined to determine appropriate categzories for
comparison of the variouns characteristics considered in the study. This
process consisted largely of a tabulation and examination of the
frequencies of responses on all pertinent items, and the subsequent

grouping of subjects to form sub-groups of reasonable size for meaning~

ful comparison.

SCharles E. Clark, Random Numbers in Uniform and Norma: MHetrdo
bution with Indices for Subsets (San Francisco: Chandlor Publishing
Co., 19 .
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The results of this examination are contained in this sub-
section of the Chapter. The categories illustrated in the tables were

'2; those used in the dats analysis identifying relationships existing bet-
e;f ween the degrees of misassignment and the various characteristies and
| variables considered in the study.

In addition to these primary analyses, certain pertinent
i; varisbles from among the group of professional characteristics of
. teachers are pregented in terms of a variety of personal and situational
characteristics identified on the returned questionnaires, It is con-
sidered that the relationships suggested by this latter analysis should

provide further insights into the ultimate findings of the study.
Psrsonal Characteristies of Teachers

A1l respondents to the questionnaires rsported on the personal
characteristics of sex, marital status, and age. Table 2 presents the
frequencies of responses on these characteristics, and 1llustrates the
particular categorizations of subjects employed in the dats analysis.

The data reported in this table suggest that the secondary
school teaching force in Newfoundland is predominantly male and is
relatively young. Of the teachers responding, 72.2 per cent were male,
ard 60.3 per cent were under thirty years of age. Of interest con-
cerning the ages of Newfourdland secondary teachers is the fact that
only 13.8 per cent were over the age of thirty-nine years. These data
differ markedly from those reported alsewhere in Canada. Rousseau, for
exampls, in his study of misassignment in Alberta, 1970, reported that

for a sample which included about seventy per cent of the entirs Alberta
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secondary school teaching force, 33.1 per cent were over forty years of

age and only 44.7 per cent were under the age of thirty-one.6

TABLE 2
CATEGORTZATIONS OF SUBJECTS BY SEX, MARITAL STATUS, AND AGE

Frequencies of Responses

Characteristics Categories

Numbear Per Cent

A, Sex Male 151 72.2
Pemale 58 27.8

Total 209 100.0

B. Marital Status Marrisd 143 68.4
Single 66 31,6

Total) 209 100.0

C. Age < 25 yvs 56 26.8
25 - 29 yrs 70 33.5

30 - 39 yrs 54 25.9

4o + yrs 29 13.8

Total 209 100.0

Professional Characteristics of
Teachers

On the 209 usable guestionnaires received from the sample, all
items relating to professional characterlstics were completsd, sxcept in
one instance. One teacher did not report his number of ysars expsrience

in his present school. The frequency distributions of responses on the

6Rousseau. 144145,
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professionsl characteristics, and the particular categorirations of

subjects smployed in this research for analyses based on them, are pre-

sented in Tables 3 and 4,

TABLE 3

CATEGORIZATIONS QF SUBJECTS BY PREPARATION, AND BY
EXTENT OF MAJOR FIELDS OF SPECIALIZATION

Frequencies of Responses

Characterdistics Categories
Number Per Cent
A. Preparation By 0 -2 34 16.3
Teaching Grade

Certificate 3-4 82 39.2
5«7 93 b, 5
Total 209 100,0
B, Extent of Major 0 - 2% 26 12.4
By Number of - 25,8

Oniversity 3-4 S 5
Courses 5 o 63 66 31.6
7+ 63 30.2
Total 209 100,0

Teacher preparation, and extent of major fields of specializa-

tion. Table 3 illustrates the extent of praparation of teachers and the
extent of taachers®' mejor fields of specialization. A tabulation of the
individual responses indicated that the average teaching grade certifi-
cate held by all teachers in the sample was beyond grade four (4.2).
Specifically, 44,5 per cent held a certificate of grade five or higher,
and only 16.3 per cent held certificates lower than grade three. In
light of these figures, it is probably the case that well over fifty per

cent of all secondary school teachers in Newfoundland hold a minimum of
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one Bachelor's degree.

The data on extent of major fields of specialization paralleled
those on teacher preparation. In this case, 61.8 per cent of the sub-
Jocts had received five or more full.year courses in the fields of their
ma jors, and 30.2 per cent held seven or more, Of the 209 respondents,
only twenty-six (12.4 per cent) held fewer than three courses in their

ma jor fields of specialization.

TABLE 4

CATBGORIZATIONS OF SUBJECTS BY TOTAL YEARS TEACHING EXPERIENCE,
AND YEARS TEACHING EXPERTENCE IN TEACHERS* PRESENT SCHOOLS

Frequencies of Responses

Characteristics Categories
Rumber Per Cent
A, Total Years 1-2 46 22,0
Teaching - n R
Experience 3-5 7 22.5
6 - 12 75 35.9
13 + 41 19.6
Total 209 100,0
B. Years Teaching 1 65 31.3
Experience in - 8
Present. School 2-3 ? 38.0
k-5 35 16.8
6 + 29 13.9
Total 208 100,0
Teaching Experience. Table 4 presents the categorigations of

subjects on two aspects of teaching experience. The data on total years
teaching experience were suggestive again of a relatively young teaching

forece since llt,5 per cent of the teachers reporting had less than six
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years axperience, Alsc consistently with the data regarding age, rela-

tively few teachers--19.6 per cent with more than twelve years experi-
ence--had been teaching for a great many years. The data on experience
in teachers® prasent séhools indicated a relatively mobile teaching
force. It is probably significant that only 30.?7 per cent Ead taught in
their present schools for more than three years, and only 13.9 per cent

had taught in their present schools for more than five years.
Situational Characteristics

Size of community. The categorizations of subjects on the seven

situational characteristics are presented in Tables 5, 6, 7, and 8,
Table 5 contains the frequencles of responses from the three classes of
communitias considered in the thesia. These data support a gensraligza-
tion previously made that the majority of Newfoundland secondary schools
are located in small towns. As 1llustrated in the table, 55.9 per cent
of all teachers reporting were teaching in schools located in communi-
ties with populations less than 3,000, and a further 20.8 per cent were

teaching in towns whose populations did not in fact exceed 7,500,

TABLE 5
CATBGORIZATION OF SUBJECTS BY SIZE OF COMMUNITY

Size of Community Frequencies of Responses
By Population Number Per Cent
> 20,000 W7 23.3
3,000 - 20,000 42 20.8
< 3,000 113 55¢9

Total 202 100,0
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Grade class, siege, and denominational type of schosl. Table. 6

contains the categorizations of subjests on the situational characteris-
tics regarding the grade class, size, and denominational type of school
concerned, As 4llustrated, the majority of teachers (52;2 per cent)
were teaching in central high schools accommodating all thelsecondary
grades. Only 16.2 per cent taught in junior high schools, and the

remaining 31.6 per cent were teaching in senior high schools,

TABLE 6

CATEGORYZATIONS OF SUBJECTS BY GRADE CLASS, SIZE,
AND DENQMINATIONAL TYPE OF SCHOOL.

Frequencies of Responses

Characteristics Categories _

Number Per Cent

A, Grade Class of Senior High 66 31.6
Sehool Central High 109 52,2
Junior High g’ 16.2

Total 209 100.0

B. Size of School 1.9 53 25,6
By Number of 10 - 15 80 38.6
Teachers 16 - 25 18 23.2

26 + 26 12.6

Total 207 100,0

C. Denominational Roman Catholice 67 33,2
Type of School  protestant 135 66.8
Total 202 100,0

The size of schools was determined by the number of professional

educators, including principals, specislists, end teachers, who were
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regularly employed in the school, A total of 207 of the usable question-

naires contained the pertinent information on this variable, The data
revealed that the great majority of teachers (64,2 per cent) were employ-
ed in relatively small schools employing fifteen or fewer teachers, Only
12,2 per cent taught in schools employing more than twenty-five teachers,
and a spot check of the questiomnnaires indicated that these schools were
located largely in the cities of St. John?s and Corner Brook.

Newfoundland is divided for administrative purposes into four
denominational types of school districts: Roman Catholic, Pentecostal,
Seventh-day Adventist, and Integrated, the latter serving all other
Protestant denominations. The Pentecostal and the Seventh-day Adventist
school districts comprise comparatively few schools so that of the 202
teachers identif'ied by schools on the returned questionnaires, only nine
were teaching in schools of these two types combined. Consequently, for
purposes of this ressarch, teachers from all Protestant schools wers con-
sidered in one combined group and were compared with all teachers from
Roman Catholic schools making up a second group. As illustrated in Table
6, the data revealed that 66.8 per cent of all teachers reporting taught
4n Protestant schools, and the remaining 33.2 per cent taught in Roman
Catholic schools.

Subject areas of major assigmments. TIn order to compare subject

areas in the research, a working definition was determined to specify the
various types of subject teachers. Two definitions wers originally de~
vised and compared for effect in the preliminary analysis of the data.
The first definition defined a given subject teacher as one whose

ma jor assignment was in that particular subject. The second definition
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defined a given subject teacher as one whose major or minor agsignment

was in that particular subject. On comparison, following the analysis
of the data, it was found that the results were virtually the same
regardless of which definition was employed. Consequently, the first

definition only was retained for nss in the £iniY analysis' of -thedata.

| TABLE 7

CATEGORLIZATION OF SUBJECTS BY SUBJECT
ARBAS OF MAJOR ASSIGNMENTS

Frequencles of Responses

Subject Areas

Number Per Cent

English 56 25,6
Social Studies 40 18,2
Mathematics 65 29.7
Science 20 9.1
French 18 8.3
Special Areas 20 9.1
Total 219 100,0

Table 7 presents the categorization of subjects by the subject
areas of teachers’ major assignments. Because of the sparcity of nume
bers in some subjects, such as, physical education, music, and the
different sciences, certain related subjects wers grouped to form come
bined subject areas., It was found that there were fifty-six English
teachers teaching English literature and/or English language or related
studies; forty sooial studies teachers teaching history, geography,
and/or economics; sixty-five mathematics teachers; twenty science

teachers teaching any of physics, chemistry, biology, and earth science;



eighteen French teachers; and twenty teachers teaching a varlety of
special subjecta including physical education, home economics, music,
art, industrial/vocational arts, and religion. No teacher reported a
foreign language as his ma jor or minor assignment.,

Teaching time in ms jor assignments. and number of courses taught.
The categorigationa of subjects according to the proportion of their
toaching time spent in their najor assignmants, and the number of dif-
fersnt courses they teach are presented in Table 8. The data reported
on these variables indicated that the majority of teachers weres teaching
in thelr major assignments for a relatively large proportioﬁ of their

teaching time, and most assigmments included relatively few courses.

TABLE 8

CATEGORIZATIONS OF SUBJECTS BY PROPORTION QF TEACHING TIME
IN MAJOR ASSIGNMENTS, AND THE NUMBER OF DIFFERENT
COURSES TAUGHT BY TEACHERS

Frequencies of Responses

Characteristics Categories

Number Por Cent
A. Teaching Time < 50% n 20.5
in Major 50 - 74 7 35.5
A t
seignnen ?75% + 88 44,0
Totsl 200 100.0
B. Courses 1.2 L] : 19.6
Taught by _ 8 42.6
Teacher 3-4 ?
5.6 40 19.1
7+ 39 18.7

Total 209 100,0
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As illustrated in Table 8, 79.5 per gent of the teachers repor-
ting were teaching in the subjects of their major assigrments for fifty
per cent or more of their teaching time, and 44 per cent were go assign-
od for seventy-five per cent or more of their time. Equally suggestive
of a relatively healthy state of assigrments, 62.2 per cent of all
teschers taught fewer than five different conrses, and -only 18.7 per
¢ent taught more than six different courses. A perusal of the question-
naires indicated that those teachers who were teaching a number of
different courses were usually tsaching related courses or more than one
course in the same subject.
Professionsl Charecteristics of Teachers
Relative to Teachers® Personal Charac-
teristics and Selected Situational
Characteristics

This sub-section contains a series of tables presenting break-
downs of the various professional characteristics of teachers according
to the personal and situational characteristics examined. It was felt
that such a breakdown should bes suggestive of relationships which could
furthsr 1lluminate the findings presented later in the report. For
convenience, the various personal and situational characteristlcs are
grouped in cembined tables so that each table contains breakdowns on a
aingle professional characteristic relative to a séries of other vari-
ables. As was done in the preceding tables, all data presented repre-
sent frequencies of responses on the items eoncerned.

A breakdown in terms of the personsl characteristics of teachers
wag given for only one of the professional variables considered, namely,

the extent of teacher preparation. It was felt that there were probably
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no further important relationships between the personal characteristics

and any of the other professional characteristics examined.

TABLE 9

FREQUENCIES OF RESPONSES ON TEACHER PREPARATION RELATIVE
TO THE PERSONAL CHARACTERISTICS OF TEACHERS

Frequencies of Responses or
Teaching Grade Held

0 -2 3 -4 57  Total

Characteristios Categories

A. Sex Male 19 58 74 151
Female 15 24 19 58

Total 34 82 93 209

B. Marital Status Married 19 56 68 43
Single 15 26 25 66

Total 34 82 93 209

C. Age Z 25 yrs 14 28 14 56
25 = 29 yrs 10 23 37 70

30 - 39 yrs é 20 28 5

40 + yrs L 1n 14 29

Total 3 82 93 209

Teacher preparation relative to teachers® personal characteris-
tics. Table 9 presents the profeasional varisble, teacher preparation,
relative to ths personsl characteristics of teachers. With respect to
the chawacteristics of sax and marital status, it appeared that male
teachers wers more highly quelified than females, ard married teachers
tended to be more highly qualified than single teachers. On the char-

acteristic of age, while no age group had predominantly low qualifica-
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tions, the highest age groups, as was axpected, tended to hold higher
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teaching grades, Tn faet, for sll age groups over twenty-four years,

approximately fifty per cent or more of the teachers in each case held
qualifications of the highest level considered, grade five or higher.

Teacher preparstion relstive to selaected situational charac=

teristics. The breakdcwns of teacher preparation relstive to the seven
situational characteristies are contained in Table 10, Predictably,
quslifications were generally considersbly higher in the cities and
larger towns, and in the larger schools, In particular, of the teachars
reporting, 70.2 per cent of those in the two cities of St, John®s and

Corner Brook, 50 per cent of those in the larger towns, and 66,2 per

b cent of thoge from schools employing sixteen or mors teachers held a
grade five or higher teaching grade certificate. Contrasting with these
findings, only 10.1 par cent of the teachers in the eities and larger
towms compared to 23 per cent of those in the smallest tovms, and only

, 8.1 per cent of the teachers in schools employing over fifteen teachers
comparsd ta 28.3 per cent of the teachers teaching in schools employing
fewer than ten teachers held the minimum qualifications of grade two or
lower.

In the earlier analysis (Table 6, page 36) it was shown that the

5; ma jority of teachers taught in central high schools, and less than a third

| taught in junior high schools. It is interesting to note, however, that

the central high school teachers, as well as the junior high school

teachers, were considerably lower qualified than teachers in the senior

high schools. Of the latter group, 69,7 per cent held grade five or

higher, while 33.9 per cent of those in central high schools, and only
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29.4 per cent of those in junior high schools held equivalent qualifi.

cations.

Of special interest is the fact that in the senior high

schools, only three psr cent of the tsschers employed held lower than

grade three qualifications.

FREQUENCIES OF RESPONSES ON TEACHER PREPARATION RELATIVE
TO SELECTBD SITUATIONAL CHARACTERISTICS

TABLE 10

Frequencies of Responses on

Teaching Grade Held

Characteristiocs Categories
0«2 3.4 5.7 Total
A, Size of > 20,000 2 12 33 b7
gmgnb’ 3,000 - 20,000 6 15 21 2
< 3,000 26 50 17 113
Total BL 77 91 202
B. Grade Class Senior High 2 18 46 66
of School Contral High 26 46 37 109
Junior High 6 18 10 pL
Total 3 82 93 209
C. Size of School 1 -9 15 21 17 53
‘l’,’ N‘;"be“ of 10 .15 13 41 26 80

eachers

16 - 25 3 17 28 48
26 + 3 2 21 26
Total 3h 81 92 207
D. Denominational Roman Catholic 15 27 25 67
Type of School o i estant 18 52 65 135
33 79 90 202

Total




TABLE 10--Continued

Frequencies of Responses on

Characteristics Categories Teaching Grade Held
0-2 3-4 5.7 Total
E. S:bg:ct Area English 15 15 26 56
o! r
ol 3°.nt Social Studies 5 15 20 40
Mathematics 11 24 30 65
Science 4 9 ? 20
French 0 10 8 18
Special Areas 1l 12 ?7 20
Total 36 85 o8 219
F. gour:es 1.2 L 15 22 41
t .
Tonsher 3-8 15 % 38 89
5 6 6 17 17 Lo
? + 9 14 16 39
Total L 82 93 209

The distribution of teachers by gualifications relative to
denominational type of schocl was surprising in that the data indicated
a tendency for teachers in the Protestant districts to be more highly
qualified than those in Roman Catholic districts. As illustrated in
Table 10, 51.5 per cent of the Protestant teachers compared to 37.3 per
ocent of the Roman Catholic tesachers held the maximum qualifications,
whils only 13.3 per cent of the Protestants compared to 22.4 per cent of
the Roman Catholies held the minimum qualifications of grade two or
lower, An examination of the individual data from the questionnaires
suggested that the Roman Catholic schools probably employed a relatively

large proportion of teachers who were members of religions orders and
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who held rather low qualifications. The information reported for this
study was not sufficient to suggest further possible reasons for this
phenomenon.

The data further revealed that there were higher proportions of
teachers with maximum qualifications teaching in the subject areas of
social studies, English, mathematics, French, special areas, and science
in that order. Specifically, the percentages for these subjec.s were
50, 6.4, 6.2, 4i.bh, 35, and 35 respectively. Thess figures wounld
appear to indicate that science and the special subject areas are not as
well staffed as other areas. However, further analysis of the data in
this table irdicates that 95 per cent of the special sudbject area
teachers, and 80 per cent of the science teachers did hold a minimum of
grade three teaching certificate. Viewed in this way, the remaining
subject areas of social studies, English, mathematics, and French were
staffed with teachers holding a minimum of grade three in the propora
tions of 87.5 per cent, 73.2 per cent, B3.1 per cent, and 100 per cent
respectively. Thus, it can be generalized that, while science teachers
generally are the least qualified group, all groups, including science
teachers, are relatively well qualified holding in at least 73.2 per
cent of all cases a minimum of grade three qualifications.

There did not appear to be any significant relationship between
the number of differeﬁf.oourses taught by teachers and their particular
qualifications. Apparently, the number of courses particular teachers
are assigned to teach in the school programme is governed by factors
other than teachers! general levels of qualifications. There was no

4ndication that favouritism was prevalent in this matter, as one might
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have spsculated. A possible reason for this may be the fact that most
schools are relatively small, and all teachers generally probably must
be assigned to teach meny courses as & matter of necessity.

Extent of major fields of specialization relative to selected
situational characteristica. The findings based ¢n the distribution of
responses on extent of major field of specialization relative to situa-
tional characteristics, illustrated in Table 11, by and large paral-
leled those descrihed regarding teacher preparation. This was to be
expected since there necessarily was a high correlation baetween the
general level of preparation and the number of university courses teach-

ers had received in their ma jor fields of specialization.

TABLE 11

FREQUENCIES OF RESPONSES ON EXTENT COF MAJOR FIELDS OF SPECIALIZATION
RELATIVE TO SELECTED SITUATIONAL CHARACTERISTICS

Frequencies of Responses on Number
of University Courses Held

Characteristics Categories
0-243-445-6% 7+ Total

A, Size of > 20,000 2 6 13 26 47
Community by - 00 1 11 42

Population 3,000 - 20,0 5 9 7
< 3,000 19 37 33 24 113
Total 26 52 63 61 202
B. Grade Class Senior High 0 14 22 30 66
of School Central High 20 71 33 25 109
Junior High 6 9 n 8 3

Total 26 sS4 66 63 209
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TABLE )1-.-Contimued

Frequencies of Responass cn Number
of University Courses Hald

Characteristics Categories
0-2+3-45.6% 7+ Total
C. Size of School 1 -9 11 16 18 8 53
by Number of
Teachers 10 - 15 11 24 27 18 80
16 - 25 2 12 14 20 48
26 + 2 1l 6 1?7 26
Total 26 53 65 63 207

D. Denominational Roman Catholie 12 14 21 20 é7
Type of School

Protestant 14 38 43 40 135

Total | 26 52 64 60 202

E., Subjeot Area English 1 10 1% 21 56

i of Ma Jor Social Studies 2 9 15 14 40
R Assignment

it Mathematics 10 18 21 16 65

Seience 2 8 5 5 20

French 0 6 9 3 18

Special Areas 2 6 5 Yi 20

Total 27 57 69 66 219

F. Courses 1-2 4 6 17 14 n

Taught by 3.4 10 30 21 28 89

Teacher 56 é 9 18 - Lo

7+ é6 9 10 14 39

Total 26 54 66 63 209

There were several minor differences, however. In the former
analysis it was found that teachers employed in Protestant districts
tended to hold higher qualifications than those in Roman Catholie dis-

tricts. Yet, with one minor exception, in terms of the number of
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university courses held by teachers in their major areas of specializa-
tion, there was no apparent difference between the two groups of teach-
ers.

In the case of the number of courses taught by teachers, the
breakdown on extent of major field of spacialization indicated surprie
singly that those teachers teaching seven or more courses tended to
have more courses in their ma jors, Bowsver, for other categories of
this variable, there was little apparent difference between them rela-
tive to the extent of major fislds of specialization.

Totel teaching experience relstive to seolected situational

charecteristics. Table 12 contains a breakdown of the total years

teaching experience of teachers relative to five selected situational
characteristics. On grade class of school, except in the case ofjunior
high schools in which teachers showed a slight tendency to have compara-
tively more years experience, thers wsre no apparent differences betwsen
classes., The data indicated that in the three classés, senior high
schools, central high schools, and junior high schools, 54.4 per cent,
53.2 per cent, and 64.7 per cent respectively had six or more years of
teaching sxperience. As was apparent from the breakdown of ages of
teachers, there were relatively few teachers in any case who had been
a; teaching for more than twelve years.

There was a tendency for smaller. schools to have teachers with
relatively much axperience, For example, of the teachers in schools
employing fewer than ten teachers, 58.7 per cent had six cr more years
experience. In contrast to this, only 34.6 per cent of the teachers in

schools smploying more than twenty~-five teachers had equivalent experiance.




FREQUENCIES OF RESPONSES ON TOTAL YEARS TEACHING EXPERIENCE
REIATIVE TO SELECTED SITUATIONAL CHARACTIERISTICS

TABIE 12

PRSI

Frequencies of Responses on Total

Years Teaching Experience

Characteristics datbgoribp
' 1.2 35 6«12 13+ Total
A, Grade Class Senior High 10 20 25 11 66
of Sehool Central High 30 21 % 22 109
Junior High 6 6 14 8 34
Total 46 L7 75 41 209
B. Size of School 1 ~ 9 11 11 ;5 16 53
by Number of ;4 _ 55 23 15 3 1 80
Teachers
16 - 25 8 8 23 9 L8
26 + 4 13 5 L 26
Total L6 7 74 uQ 207
C. Denominational Roman Catholic 19 16 16 16 67
Typs of School  p. ¢astant 26 31 57 21 135
Total L5 47 73 37 202
D. Subject Area English 20 6 20 10 56
of Major Sacial Studies 6 8 16 10 40
Assigrment
Mathematies 13 18 22 12 65
Science 3 6 9 2 20
French 2 7 5 4 18
Spscial Areas 4 6 5 5 20
Total 48 51 77 L3 219
E., Courses l1 -2 9 8 20 L 41
Taught by 3.4 12 25 32 20 89
Teacher 5.6 12 5 15 8 L0
7+ 13 9 8 9 39
Total 46 47 75 41 209
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There were 128 teachers who taught in schools employing from ten to

twenty-five teachers. The majority of these teachers had from six to
twelve years of exparience,

Although it appeared evident from the data reported on the
questionnaires that teachers in Reman Catholic schools ware relatively
older than thoss in Frotestant schools, the proportions of teachers
ralative to teaching experience suggested that the average number of
years experience faor tasshews in Roman Catholic schools was in fact
lower than that for teachers in Protestant schools., Of the Protestant
teachers, 58.7 per cent, compared to 47.8 per cent of the Roman catholie
teachers, had six or more years teaching experience. However, the lar-
gest segment of the Protestant teachers, amounting to 42.2 per cent,
fell in the 6 - iz years of experience category.

The data revealed no apparent differences between subject areas
of major assignments on the experience variable. In terms of the number
of courses taught by teachers, there appesared to be a tendency for
teachers with less than three years axperlence to be assigned to teach
many courses in the school programme. In all other cases, the findings
were similar indicating that the greatest proportion af teachers,
regardless of the number of courses they were teaching, had between six

and twelve years of experlence.

III. OPERATIONAL PROCEDURE

The study was conducted in a number of stages over a period of
several months during 1971-72. The complete project entailed a variety

of separaste activities which are referred to here as the operational



5

procedurs. These activities in order of occurrence were as follows:

1. The names and addrasses of all teachers in the population were
compiled from the March, 1971‘attondanco reports from the schools con-
cerned to the Department of Eduoation.

2, The entirs 1list of names in the population weres assigned num-
bers, and three hundred teachers were randamly salected to form the
sample for the study.

3. A preliminary draft of the guestionnaire was constructed and
administered to approximately twenty-five teachers employed in two
school districts in St. John's, Newfoundland, In this administration of
the questionnaire, comments were solicited from the subjects for pos-
sible improvements to the instrument.

L, The final questionnaire for the main study was prepared incor-
porating some minor changes as suggested by the respondents in the pilot
study.

5. The questionnaire was administered amd ccllected by mail. For
these purposes, the following correspondence was employed:

a) A letter Qas sent to superintendents whose districts were
represented in the sample notifying them that the ressarch would be
carried out. -

b) A letter was sent to the principsls of all schools repre-
sented in the sample explaining the natuore of the research, and re-
questing their support by encouraging teachers selected from their
schools to complete and return the questionnaires.

e) A letter was sent to all teachers in the sample notifying

them that they had been selacted as subjects for the study. This

N
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letter also axplained the nature of the research and requested their

cooperation and assistance.

d) The questionnaires were mailed to the subjects May 20, 15971.

Two weeksz following this date, on June 3rd, a follow-up letter was

mailed to each subject in an effort to obtain some questionnaires

that had not been received by that date,

6., Individual data on the questionnaires were collated in a pre-
liminary form to facllitate the data analysis, and statistical tests
were performed on the data with the aid of a computer programme avail-
able at Memorial University of Newfoundland.

7. Following completion of the study and the writing of the report
in August, 1972, an abstract of the findings and recommendations was
prepared and mailed to all superintendents and principals of schools

from which subjects for the sample had been selected.

IV. TREATMENT OF THE DATA

The data treatment, consisting of several kinds ofistatistical
analyses, was conducted in two stages. Preliminary to stage one of the
treatment, all individuals responding wers assigned subject-field and
teacher-preference misassignment scores by the application of the men-
suration instruments previously described. Stage one, then, consisted
of the compntation of subject-fleld and teacher-preference misassign-
ment means, and a tabulation of the number and percentage of  teachers -
misassigned in terms of the sehool-division orientations of their
preparation programmes. These data represented -the mean degrees of suba=

ject-field and teacher-preference misassignment, and the degree of
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school-division misassignment respsctively of the aggregate of teachers

in the sample.

No further treatmant of these data was undertaken at this stage.
However, in the report of the data analysis, findings with reapect to
sub ject-field and tescher-praference misassigrment were further illus-
trated by a tabular presentation and disoussion of the frequency dis-
iributions of scores for the entire sample.

In stage two of the data treatment, degrees of each of the three
aspects of misassignment were analyzed in terms of the personal and pro-
fessional characteristics of teachers and certain situational charac-
teristics. In the case of subjectefield and teacher-preference misas-
signment, two statistical tests were applied to determine the signifia
cance of apparent relationships -with each chsracteristic examined.
First, an analysis of the variance was made by the use of the Fisher
test for heterogeneity of variance. Secondly, where a significant
difference at the .05 level was obtained in the Fisher test, Scheffa's
Multiple Comparisons test was used to determine significant differences

between means at the .05 levol.9

To determine whether the obsaerved frequencies of school-
division misassignment were indicative of significant relationships
between misassignment and each characteristic considered, the Chi Square

test of independence was employed.lo The .05 level of significance was

applied to all tests.

%. A. Ferguson, Statistical Anslysis in Psyechology and Educa-
tion (Toronto: McGraw-Hill Book Co., Tnc., 1966), 281-297.

101p1a., 200-204,

-



SUMMARY

This chapter described the instruments used 4n the research and
the methodology for the treatment of the data. Mensuration scales
devised and tested by Dominic A. Rousseau in his study of misassignment
in Alberta (1970) were used to measure subject-fisld and teacher-pre-
ference misassignment, and a tabulation of teachers who had not studied
higk school methods in their training programmes was employed to indi-
cate the degrae of school-division misassignment,

The questionnaire used for the survey was devised by the re-
ssarcher and refined in a pilot study carried out in two school districts
in St. John's, Approximately seventy per cent of the original three
hundred subjects in the sample returned the questionnaives,

Relationships between misassignment And the various characteris-
tics were tested for significance at the .05 level by the use of the one-
way enslysis of variance (Fisher), the Scheffé Multiple Comparisan of
Means test, and the Chi Square test of independence.

A statistical breakdown of the data on the returned question-
naires revealed that the secondary school teaching force was predomin-
ately male and relatively young, and a large ma jority were married. The
average qualifications held by-all teachers was beyond grade four, and
by and large, teachers had few years of teaching experience.

Most tsachers were teaching 4in relatively small schools located
4n small comrmunities of less than 3,000 population. Over half of the
teachers taught in central high schools, and over half taught in schools
located in Protestant school districts. The subject areas of English

and mathematics accounted for the majority of teachers reporting, and
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most tesachers spent large proportions of their teaching time in their

ma jor assignments teaching a2ll together relatively few different courses
in the school programme.

Farther analysis showed that qualificetions tended to be higher
for teachers who were male, older, married, and Protestant, and for
those in the cities and larger towns, in senior high schools, and in
the larger schools generally. The subject areas of social studies and
English appeared to have the highest qualified teachers, while science

and special area teachers appeared to be the least qualified.



CHAPTER III

ANALYSIS OF THE DATA

Chapter III presaents the data analysis and the findings of the
study. The findings are presented in five sections: Section I contains
the analysis and findings regarding the overall levels and general vre-
valence of misassignment; Sections II, IIT, and IV present the findinss
regarding relationships revealed by the data between misassignment and
the selected personal, professional, and situational characteristics
respectively. The final section of the chapter prasents a sumary of

the complete findings of the study.

I. THE GENERAL PREVALENCE OF MISASSIGNMENT

In terms of the aggregats of the sample, the data analysis indi.
cated that misassignment of each of the thres typses examined.-subject-
field, teacher-preference, and school-division misassignment.-was prﬁva-
lent in varying degrees among Newfoundland secondary school teachers.
The overall means for subject-field and teacher-preference misassignment
were 3.56 (1 - 6 scale) and 2,98 (1 - 4 scale) respectively, and the
tabulation for school-division misacsignment showed that 25.4 per cent
of the teachers reporting had not studied high school methods in their
preparation prograrmes (see page 26 for illustrations of the misassign-
ment scales). ' The tables in this section illustrate specifically the

distributions of scores on the various misassignment scales,
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The overall mean of 3.56 on the subject-field misassigrment

scale is indicative of a considerably high degree of subject-field mis-
assignment, With reference to the assignment deseriptions employed 4in
the scale, this mean suggests that a relatively larze number of teachers
wers assigned to residual subjeet areazs of specialization. Table 13
i11lustrates that, in fact, of all the teachers reporting, 10.5 per cent
were assigned to residual areas entirsly; a further 43,6 per cent were
assigned to residual areas in addition to the areas of their ms jor and
minor fields of spscialization. Henmes, 4% is consicsred that a total of

54.1 per cent were seriously misassigned in varying degrees.

TABLE 13

FREQUENCY DISTRIBUTION OF SCORES ON THE
SUBJECT.FIELD MTSASSIGNMENT SCALE M.}

Sub jeet-field - Frequencies of Responses
Misassignment
Scores Number Per Cent
6 35 16.7
5 29 13.9
I 32 15.3
3 58 27.8
2 33 15.8
1l 22 10.5
Total 209 100.0

Table 14 $1lustrates the distribution of scores on the teacher-
praference misassignment scale. On this criterion, although the overall
mean of 2.98 wes fairly low, teachers appeared to be comparatively better

ma jor q..l

assigned since 76 per cent of the aggregate were assigned to their
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assigrment fields congruently with their preferences for these fields.

A further )2 per cent were assigned to their ma jor and minor fields
congruently with declared preferences for their minors. Only 12 per
cent of all the teachers reporting were assigned entirely incongruently

with any preference.

TABLE 14

FREQUENCY DISTRIBUTION OF SCORES ON THE
TEACHER..PREFERENCE MISASSIGNMENT SCALE M-2

Teacher-preference Frequencies of Responses
Misassignment

Scores Number Par Cent
L by 21.0
3 s 55.0
2 25 12.0
1 25 12.0

Total 209 100.0

The tabulation illustrating the degree of school-division mis-
agsignment is presented in Table 15. As indicated, a total of fifty~
three teachers were misassigned in this respect. Of this total, amoun-
ting to 25.4 per cent of the sample, forty-one indicated that they had
studied elementary methods, ona that she had studied primary methods,
and eleven that they had not prepared professionally to teach in any
particular school division.

It is recognized that the three types of misassignment do not
necessarily lend themselves to direct comparison, and no attempt was
made in this research to effect such a comparison. However, on an

informal basis, through a consideration of the actual assignment
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descriptions employed in the scales, some general notio. of comparison

can be derived. It is considered on this basis that subject-field
misassignment is prevalent to a considerably great degree, school-
division misassignment, though also extensive, is perhaps somewhat less
acute, and teacher-preference misassignment is the least prevalent and

serious of the three types.

TABLE 15

FREQUENCIES OF RESPONSES ON THE SCHOOL-DIVISION ORIENTATIONS
OF TEACHERS® PREPARATION PROGRAMMES

School-division Frequencies of Responses
Orientations Nugber Por Cont
None® 11 5,3
Primary 1 0.5
Elementary 4 19.6

Sub-total 53 25.4
High School 156 24,6
Total 209 100,0

8These teachers had studied under various arts and selence pro-
grammes, ard had not received any professional training to teach.

A comparison of these findings with those made by Rousseau in
Alberta is of interest. In his study of Alberta secondary school
teachers, Rousseau found an overall mean of 4.32 on the subject-field

misassignment scale (1 - 6 scale).l This mean, considerably higher than

1Dom1nic A. Rousseau, "The Assignment and Misassignment of Secs
condary School Teachers in Alberta' (unpublished Master's thesis, The

University of Alberta, 1970), 58. <
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that found in the present research, led Roussean to conclude that the

typical Alberta secondary school teacher was assigned either to his
major or minor area of speclalization entirely, or to both his major and
minor areas exclusively.2 Thus, a higher degree of misassignment is
prevalent in Newfoundland than was found to be prevalent in Alberta in
1969.70.,

The overall mean on teacher-preference misassigrment found in this
study compared much more favourably with that found by Rousseau in
Alberta, These means were 2.98 and 2,83 (1 - 4 secale) for Newfoundland
and Alberta respectively.3 Although the difference is probably not
statistically significant, actually in Newfoundland a smaller proportion
of the teachers were found to be assigned incongruently with their pre-
feronce than was the case in Alberta,

Rousseau posited a number of reasons for the. degrees of misas-
sigmment which he found. Some of the most interesting of these included
the inability of the non.city distriets to attract highly qualified
teachers and at the same time offer programmes which are comparable to
thosa found in city schools; the fact that English departments in schools
are usually so large that there i3 an excessively great demand for Eng-
lish teachers, some of whom must be taken from other subject areas; and
the fact that many teachers who have spescialized in English at univer-
sity may, because of a conflicting preference, choose to teach in other
sub ject fields.u Undoubtedly, these and other reasons suggested by

Rousseau apply in the Newfoundland case as well,

21hid., 59. 31bid., 58. YTnia,, 60 & 64.
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In light of the apparent difference between the degree of

subject-field misassigrment and the degree of teacher-preference mis-
assignment found in this study, a further reason may be posited for the
comparatively high degree of subject-field misassigrnment in Newfound-
land. It would appear that administrators are willing to tolerate a
high degree of subject-field misassignment in order to provide teachers
with assignments in the areas of their preferences which evidently con-
flict 4n many cases with their subject areas of specialization. If this
is indeed the case, there is an implication here for improvement of
assignment practices by administrators. It is also probable that sub-
Ject-field misassignment conld only be reduced under present circume

stances at the axpense of teacher-prsference assignment.

There mey be an implication here as well for administrators and
others involved in the selsction and training of student teachers gt
university. It may be the case that insufficient gnidance 18 provided
for student teachers when they plan their training programmes. Appar-
ently, student teachers while at university are permitted to specialize
in subject areas other than those in vwhich they prefer to teach, or for

which there is a demand for teachers in the schools.

II. MISASSIGNMENT RELATIVE TO TEACHERS®
PERSONAL CHARACTERISTICS
Only one of the misassignment types was found tobe signifi-
cantly related to either of the personal characteristics of sex, marital
status, and age. As noted in Table 16, the Chi Square test on the fre-

quency distribution of school-division misassigrment indicated that a
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significant relationship existed between school-division misassignment
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and teachers' sex. Specifically, the tabulation of observed and expec-

g

ted frequencies indicated that femsle teachers were more typically

misassigned than were male teachers.

TABLE 16
MISASSIGNMENT RELATIVE TO THE SEX OF TEACHERS

Sub.f1d  Tea-pref Seh-div
Teachers® . Mia'mt His'nmt Mismt
Sex
Means Means Frequencies
0 E
A, Male 151 3.48 3,05 28 38,20
B. Female 58 3.76 2,79 25 14,71
Total 209 3.56 2.98 53 53.00
Statistical Tests? Values
F 1.27 0.65 -
2
X -- - 9.97
Significance® - NS NS £ .01
Scheffa Comparison NS NS -
of Means

aThe ,05 level of significance was used in all tests.

bEach significance value reported in this row applies to the
test value irmmediately above it.

Tables 17 and 18 illustrate the findings relative to marital

status and age., While no statistically significant relstionships were

found with any of the misassignment typas, the axamiration of the raw
data suggested some tendencles with respect to sechoocl-division mis- ‘
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assignment. In particular, there appeared to be slight tendencies for
single teachers to be more typlcally misassigned than married teachers,
and for the youngest teachers to be more typically misassigned than the
oldest teachers. This suggests ths possibility that relatively large
proportions of new or beginning teachers in the secondary schools have
not prepared specifically to teach secondary students. This could
nean that a disproportionate number of student teachers are being chan-

nelled into primary and elementary programmes while at university.

TABLE 17
MISASSIGNMENT RELATIVE TO THE MARITAL STATUS OF TEACHERS

Sub-f1d Tea-praf Sch-div
Teachers' Mis'mt Mis‘mt Mistmt
Marital Status n Frequencies
Means Means
o E
A. Married 143 3457 2.89 31 36,26
B. Single 66 3.53 3.18 22 16.74
Total 209 3.56 2,98 53 53.00
Statisticel Tests? Values
F 0.03 0.90 —
xz - - 2 O ul
Sigrﬁ.ficancob NS NS NS
Scheffe Comparison NS NS .-
of Means

87he ,05 level of significance was used in all tests.

bEach significance value reported in this row applies to the
test value immediately above 1it.




TABLE 18
MISASSTIGNMENT RELATIVE TO THE AGE OF TEACHERS

Sub-f1d Tea=pref Sch.div
Teachers" . Mis'mt  Mis'mt . Mis'mt
Ages Fr
Means Means Squencles
0 E
A. £ 25 years 56 3.59 3.16 21 14,20
B, 25 = 29 years 70 3,84 2,91 16 17,75
Ce 130 = 39 years sh 3,24 2.94 12 13.69
D. 40 + years 29 3. 2,86 I 7.36
Statistical Tests® Values
F 1.58 0,20 -—
3
X - -—- 5.17
Significance? NS NS NS
Scheffé Comparison NS NS -

of Means

8The .05 level of significance was used in all tests.

Prach significance value reported in this row applies to the
test value immediately above it.

III. MISASSIGNMENT RELATIVE TO TEACHERS®
PROFESSIONAL CHARACTERISTICS

A1l but ocne of the five professional characteristics examined in
the wesesrch were significantly related to some aspect of misassignment.
However, as was the case with the personal ch#raoteristios. again no
significant relationship was found between any of the professional char-
acteristics and the teacher-prefarence aspect of misassignment. The

specific findings regarding the relationships between misessignment and



65
each of the professional characteristics are presented and discussed in
this section.

Teacher Preparation

The analyses for the three espects of misassignment relative to
teacher preparation are presented in Table 19, As illustrated in the
table, significant relationships wers found between preparation and each
of subject-field and school-division misassignment. No relation was

found between preparation and teacher-preference misassigmment.

TABLE 19
MISASSIGNMENT RELATIVE TO TEACHER PREPARATION

Sub-f1d Tea~pref Sch-div
Pre t by Mis'nt Mis'mt Mis'mt
_ paration, n
Frequencies
Teaching Grade Held Means Means = eq -
A, 02 34 3.06 2.65 17 8.62
B. 3-14 82 3.37 3.00 30 20,80
C. 5-7 93 3.91 3.09 6 23.58
Total 209 3.56 - 2.98 53 53,00
Statistical Tests® Values
F h.83 0.56 -
x> -- - 25,33
Significance® .01 NS !
Scheffé Comparison A-C NS -

of Mesans

87he .05 level of significance was used in all tests.

bEach significance value reported in this row applies to the *‘
test value irmmediately above it.
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Three levels of teacher preparation, based on teaching grade
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certificates held by the teachers, were determined for the analyses.,
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On subject-field misassignment, the analysis of wvariance indicated that
the group means were heterogeneous. When the Scheffa test was subse-
quently applied, it was found that, while the mean for the middle group
(group B) was not significantly different from either of the other iwo.
the mean for the lowest gqualified group (group A) was significantly
lower than that for the highest aqualified group (group C). These
results suggaested that subjeoﬁ-fiold misassignment was greater for
teachers who held the lowest gualifications, namely, grade two or lower.
The results of the Chi Square test on the freguency distribution

of school-division misassigmment also indicated a significant relation-

ship at the .05 level with teacher preparation. An examination of the
observed and expected frequencises suggested that a great tendency
- existed for lower qualified teachers to be more typically misassigned
}; than higher qualified teachers. Specifically, the observed frequencies
for groups A and B exceeded the expected frequencies by approximately
100 per cent and 60 per cent respectively. In contrast, the expected

frequency for group C was almost four times as large as the observed

frequency.

Training Programme Orientation

The findings regarding misessignment relative to the school-
divigion orientations of teachers' trainlng progravmes showed that the

two groups--teachers with high sehool methods, and teachers without high

school methodg--were significantly different in terms of subject-field
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misassignment, Teachers who had studied high school methods secored

significantly higher on the M-l Scale than those who had not, indicating
that the former group was less.typically misassizned than the latter
group. No significant differences were found on the teacherapreference
aspact of misassignment relative to training prograrme orientation,
However, the raw data indicated that on the M-2 Migassigrnment Scale
also, teachers with high school methods tended to score higher indi-

cating a lower degree of misassignment.

TABLE 20

MISASSIGNMENT RELATIVE TO THE SCHOOL.DIVISION ORIENTATIONS
OF TEACHERS' TRAINING PROGRAMMES

Sub jeat-field. -Teacher-preference
Teachers* Misessigrment Misassignment
Training Programme n ,
A, High Sehool 156 3.69 3.10
B. Non~high School 53 3.17 2.64
Total 209 356 2,98
Statistical Tests? Values
F 4,39 1.90
Significance® L0l NS
Seheffé Comparison A-B NS
of Means

4The .05 level of significance was used in all tests.

bPEach significance valune reported in this row applies to the
test value immediately above it.
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Extent of Maior Fisld of Specialization
The extent of teachers® major fields of specialization was
indicated by the number of full-year university courses held in the
ma jor field, On this variable, the findings parallsled thoss on the
teacher preparation variable indicating generally that both subject-
field and school-division misassigrment increased as the number of
oourses held Adecraased,
TABLE 21
MISASSIGNMENT RELATIVE TO THE NUMBER OF COURSES
IN MAJOR FIELDS OF SPECIALIZATION
- =
Sub-fld Tea-pref Sch-div
[ L
Number of Courses __ Ms'mt Mis’mb Mis'mb
in Major Fields n Frequencies
Means Means 0 E
A. 0 « 2% 26 3.08 2,69 15 6459
B. 3 -4 sk 3.19 2.65 20 13.69
C. 5~ 6% 66 . 3.68 3.27 11 16.74
D, 7 + 63 3.95 3.08 7 15.98
Total 209 3456 2,98 53 53400
Statistieal Tests® Values
F 3436 1.11 -
X2 - -- 20.66
Significance® .02 NS £ .01
Scheffsé Comparison NS NS --
of Means

8The .05 level of significance was used in all tests.

bEach significance value reported in this row applies to the
test value immediately above it.
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Spscifically, however, in the case of subject-field misassign-
ment, although the analysis of variance indicated heterogeneiiy at the
.02 level of significance, no significant differences at the acceptable
.05 level of significance were obtained through the Scheffé comparison
of the means, This was somewhat surprising since one would expect a
higher correlation between teaching grade levels (which did show signifia
cant differences betwean group means) and the number of courses in major
fields of specialization than these data suggest. - The Scheffé test did
yield, in at least two cases, probabilities of differences which eclosely
approached an accepteble level of siznificance. The two lowsst groups
(groups A and B) differed from the highest group (group D) with probe-
bilities of .12 and .07 respectively. (Allan L. Edwards axplains that
the Scheffs test is in fact a conservative test in that larger differ-
ences are required for significance, and he notes that Scheffé suggests
that with this test one might consider taking € = 0.10 rather than
X = 0.05.5) In light of this, it seems highly probsble that the

tondenctss

differences referred to here are indicative of significant

at least. One is led to conclude that subject-field misassignment is

greater for teachers who have completed relatively few courses in their

ma jor fields of specialization.
With respect to school-division misassignment, as the table

4ndicstes, the relationship between misassigrment and the extent of

teachers® majors was highly significant.

shows clearly that teachers with fawer courses were more typiecally

5011an L. Edwards, Experimentsl-Design in Psycholozical Research
Holt, Rinehart and Winston, Ine., 19355. 151.

New York:

Examination of the raw data

A



70
nmisasgigned than those with comparatively many courses. Of the fifty-
three teschers misassigned by school division, appraximately two-thirds

held fewer than five courses in their ma jora.
al.C erience

Two aspects of teaching experience were considered: the total
years of teaching experience, and the number of years experience teachers
had in their present schools. Consistently with most studies of assign-
ment-misassignment, no significant relationships were found between
either of the experience variables and either subject.field. or teacher-
preference misassignment. However, in the case of total years experi-
ence, certain tendencies were apparent from the raw data, and a sig-
nificant relationship was found between this variable and the school-
division aspect. of misassignment.

The rank order of means on both the subject-field and the
teacher-preference scales suggested possible tendencies for teachers
with relatively few totsl years experience to be less typically mis-
assigned in both respacts.. On the subject-field misassignment scale,
the means ranged in uninterrupted order from 3.89 to 3.15 (1 - 6 scale):
on the teacher-preference misassignment scale, the means ranged also in
uninterpupted order from 3.20 to 2.85 (1 - 4 scale). The school-division

misassignment tabulation indicated more clearly that in terms of total

years experience, there was a marked relationship with school-division

misassignment. Teachers with relatively few years total experience were

more seriously misassigned than those with many years of experience.
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TABLE 22
MISASSIGNMENT RELATIVE TO TOTAL YEARS EXPERIENCE

Sub-£fld Tea-pref Sch-div
Total Years " Mis*mt Mis'mt Mia'mt
of Expsrience Frequencies
Means == Means
) 0 B
A. 1 -2 46 3.89 3.20 18 11.66
B. 3-5 47 3.74 2.96 10 11.92
C. 6 -12 75 3.46 2.93 21 19.02
D. 13+ 41 3415 2.85 4 10.40
Total 209 3.56 2,98 53 53.00
Statistical Tests® Values
F 109"’ 0.23 -
Z
X - - 7.91
Significance® NS NS £ .05
Scheffé Comparison NS NS -

of Means

87he .05 level of significance was used in all tests.

YEach significance value reported in this row applies to the
test value immediately above it.

Table 23 indicates that no relationships significant at the .05
level were obtained between school experience and any of the misassign-

ment types. The school experience veriable was included in the study at

the suggestion of certain prominent educators in the Province who had

posited informally that teachers with long tenure would probably be

given special consideration in the matter of assignments so that gener-

ally they would be better asgigned. The results of this study indicate
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that, on the contrary, teachers with long taenure were misassigned just

as frequently as those with comparatively 1ittle experience in their
pressnt schools. The raw scores indicated that teachers with the
least number of years experience in their present schools tended to be
better essigned than were those with long tenure., The highest meanslon
both the subject-field and the teacher-preferencs misassignment scales

were obtained for teachers in theilr first years at their present schools,

TABLE 23

MISASSIGNMENT RBIATIVE TO YEARS EXPERIENCE IN
TEACHERS' PRESENT SCHOOLS

Sub~£1d Tea~pref Schediv
Years Experience Mis*mt Mis*mt Mis'mt
in Present n
. Frequencies
Sehools Msans Means '
0 E
A, 1 65 3.89 3,20 21 16,82
B. 2 =3 78 3.54 2.85 19 19.87
Ce 4 =5 3 3.17 2.89 ? 8.92
D. 6 + 29 3-38 2,97 6 7439
Total 208 3,57 2,98 53 53,00
Statistical Tests® Values
F 1 ' 8’" o ] 37 -am
)@ .- - 1.75
Significanoeb NS NS NS
Scheffé Comparison NS NS -
of Means

8The .05 level of significance was used in all tests.

bEach significance value reported in this row applies to the
test value immediately above it.
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IV. MISASSIGNMENT RELATIVE TO SELECTED

SITUATIONAL CHARACTERISTICS

The research examined seven situationsl characteristica which
all togesther defined the conditions under which teachers operated in
their various assignments, These characteristics included the type of
cormunity by population size, the grade class, size, and denominational
type of schools in which teachers were employed, the subject areas of
their ma jor assignments and the proportion of their teaching time spent
in these assigrnments, and the number of different courses teachers
taught in the school programme. Significant relationships were found
batween misassignment and the situational characteristics in all bat
two cases, No aspect of misassigrment was significantly related to the
denominationsl type of school, or to the subject areas of teachers®
ma jor assigrments. Again, no relation was found between the teacher-
preference aspect of misassignment and any of the situational charac-

teristies,

Size of Community

Surprisingly, only one misassignment type was significantly
related to the size of community in which teachers were tsaching. As
$1lustrated in Table 24, the subject-field misassignment mean for city
teachers was considerably higher than thoée for the other two groups.
The Scheffé test indicated that the mean for city teachers was signifi-
cantly higher than that for teachers teaching in towns of populations

less than 3,000, and higher than the mean for teachers teaching in the

larger towns at a significance level of .10. Although the mean score
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for large touns exceaded that for small towns, the Scheff§ test indica-

ted no significant difference between them.

It is concluded. that the

significant point of division on this variable is between city teachers

and non-city teachers with the latter being more sericusly misassigned

than ths former,

TABLE 24

MISASSIGNMENT RELATIVE TO THE SIZE OF COMMUNITY

Sub-f1ld Tea-pref Sch-div
Community . Mis'mt Mis'mt Mis'mt
Populations Frequenciss
Means Means
0 E
A. > 20,000 Ly b,19 2.94 8 12.36
B. 3,000 = 20,000 42 3,48 3.48 10 10.93
c. < 3,000 113 3.35 2.81 35 29.71
Total 202 3.57 2.98 53 53.00
Statistical Tests® Valnes
F u.95 1-56 -
x* - - 1.63
Significance® .01 N3 NS
Scheffé Comparison A-C NS -

of Means

8The .05 level of significance was used in all tests,

PEach significance value reported in this row applies to the

teat value immediatsly above 1t.

The mean scores on the teacher-preferance misassignment scale

were surprising in that teachers in the larger towns making up the

=
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middle group hed the highest mean score. On the basis of the raw data,

although neither the Fisher test nor the Scheffs test indicated any
relationships significant at the .05 level, it appeared that teachers
in the smallest towns and teachers in the cities tendsd to be more
sericusly misassigned than those in the larger towms.

The analysis in terms of school-division misasgignment indicated
that there was no relation between school-division misassigrment and the
size of the eommmunity in which a teacher was teaching. While teachers
in the cities were not as frequently misassigned as those in the small-
est towns, the Chi Squars teat indicated that the difference was not
significant,

Grade Class of School

The findings with respect to the class of school showed that
significant relationships existed in terms of both subject-.field and
school-division misassignment, Only in terms of the raw deta wes there
8 tendency apparent with respect to teacher-preference misassignment.
For the three aspacts of misassignment, teachers in senior high schools
tended to be better assigned than thnse in the other two classes of -
schools.

The Fisher test for homogeneity of veriance indicated signifie
cant differences among the means for subject-field misassignment. When
the means were compared in the Scheffé test, it was found that teachers
in senior high schools scored significantly higher than those in central
high schools. However, although the mean for senior high sechool teachers

was also considerably higher than that for junior high school teachers,

W
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this difference was not found to e significant, Thus, there 3s a sharp

distinetion between senior high schools and all other high schools in
terms of subject-field misassignment with senior high schools having the

least degree of misassignment.,

TABLE 25
MISASSIGNMENT RELATIVE TO THE GRADE CLASS OF SCHOOL

Sub-f1d Tea-pref Schediv
Grade Classes Mis’'mt Mis'mt Mis‘mt
of Schools n Fregnencies
Means Means o B
A, Senior High 66 4,05 3.12 5 16.74
B. Central High . 109 3.27 2,92 36 27.64
C. Junior High 3 3.56 2.91 12 8.62
Total 209 3.56 2.98 53 53.00
Statistical Tests® Values
F 5420 0,22 -
x? - - 12,08
Significance® .01 NS !
Scheffe Comparison A-B NS .

of Means

aThe .05 level of significance was used in all tests.
bgach significance value reported in this row applies to the
test value immediately above it.

In terms of school-division missssigrment, the Chi Square test

indicated a significant pelationship with the class of school.

Specifically, the observed frequency for senior high school teachers
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wvas less than 30 per cent of the axpected fregquency, whiles the observed

frequencies for central high school teachers and for junior high school
tsachers axceeded the expected frequencies by approximately 30 per cent
and 50 per cent respectively. Thus, school-division misassignment was
groeatest in central and junior high schools, and considerably less 4in
senior high schools, These results were not unexpected since of the.
fifty-thres teachers who were misassigned in terms of school division,
the great majority had studied elementary methods which are commonly

considered to be adequate for teaching junior high school grades.
Size of School

School size was determined by the number of professional educa-
tors employed on a regular basis by the school. On this basis, four
groups were determined for ccmparison--schools employing 1 - 9, 10 - 15,
16 - 25, and 26 or more teachers, The snalysis and firdings with respset
to this variable are presented in Table 26,

The results of the Fisher test and the Scheffé test on subject-
field misassigrment indicated a highly significant relationship between
sub ject-field misassigrment and the size of school, Speecifically, the
rank order of means for the four groups showed a clear progression
indicating increasing misassigrnment as the size of schools decreased.

On the Soheffé test, teachers in each of the two groups comprising the
smallest schools were significantly more typically misassigned than
those in the largest schools. Also, although significant only at the

.08 level, teachers in the 16 - 25 group scored considerably lower t?an

those in the 26 + group. These results yndicated very strongly that
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misassignment was more acute in smaller schools than in the largest

schools, It might be pointed out further that, of all the sub-groups of
all charscteristics éxamined in the study, only one group mean was
higher than the mean of 4.54 (1 - 6 scale) obtained for teachers in

achools employing twenty-six or more teachers.

TABLE 26
MISASSIGNMENT RELATIVE TO THE SIZE OF SCHOOL

Sub-f1d Tea-prof Schediv
School Sigze by Mis‘'mt Mis’mt . Mis'mt
Number of Teachers n Frequencies
Means Means
0 E
B, 10 - 15 BO 3.51 2.79 25 20.10
Ce 16 = 25 48 3.56 3.58 14 12.06
D. 26 + 26 Yy, 54 3,04 2 6.53
Total 207 3655 2,98 52 52,00
Statistic_al,'restsa Values
F 5,01 1.92 -
x* - - 4,00
Significance® .00 NS NS
Scheffé Comparison A-D NS -
of Means B~«D

2The .05 level of significance was used in all tests.

beach significance value reported in this row applies to the
test value immediately above it.

Surprisingly, no significant relationship was found between
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school-division misassigrment and the size of school, It might have

been speculated that comparatively fewer teachers without high school
methods would be employed in the larger schools. - The Chi Square test
indicated, however, that although a temdency existed for the largest

schools to have the least incidensce of school-division misassignment,
the differences overall wera not significant at the ,05 level of con=-

Tidence,
Denominational of School

Table 27 contains the data on the denominational type of school
variable. Earlier, in the description of the sample, it was pointed
out that teachers in Protestant schools tended to be more highly
qualified than those in Romsn Catholie schools, In this cheapter, it has
been further shown that both subject-field and school-division misas~
sigrment were significantly graater for teachers who held relaﬁively
lower qualifications. Interestingly, however, none. of the prasent
analyses showed significant relationships between any aspect of misase-
signment and this variable.

Although no significant relationships were found, one interes-
ting tendency was indicated by the raw data. The means obtained on the
subject-field and teacher-preference gealas indicated that, while Pro-
testant teachers scored higher on the subject-field scale, Roman Catholic
teachers scored considerably higher on the teacher-preference scale.

This suggests that the tendency for administrators to tolerate higher

degrees of subject-field misassignment in favour of lowering teacher-

preference misassignment, as was suggested earlier, is mors prevalent
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in Roman Catholiec sehools than in Protestant sehools.

TARLE 27
MISASSIGNMENT RELATIVE TO THE DENOMINATIONAL TYPE OF SCHOOL

Sub-f1d Tea~pref Seh-div.
Denominationel Mis'mt Mis'mt Mis'mt
PPN | n
Type of Sshosl Frequencies
Means Means
0 E
A. Roman Catholie 67 3.40 3.18 29 34.08
B. Protﬂﬂtlnt 135 3065 2;8? 22 16.92
Total 202 3.57 2,98 5 51,00
Statistical Tests® Values
F 1.09 0.93 -
2
X - - 2.29
Significance® NS NS NS
Scheffe Comparison NS NS -

of Means

%The .05 level of signifinance was used in all tests.,

®Each gignificance value reported in this row applies to the
test value immediately above it.

The raw data on school-division misassigmment indicated that
teachers in Protestant schools were more frequently misassigned than
those in Romsen Catholic schools. However, the difference between the
two groups was not significant at the .05 level. The actuasl probability
of a significant difference obtained in the Chi Square test exceeded
.10, This suggests that any difference betwesen the two groups in terms

of school-division misassignment is very slight and in no case signifi-

cant,
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Subject Areas of Major Assignments

Table 28 41lustrates the findings relative to the subject areas

of major sssignments.

TABLE 28

MISASSIGNMENT REIATIVE TO THE SUBJECT AREAS OF MAJOR ASSIGNMENTS

Sub-f1d Tea-pref Sch.div
Subject Areas of Mis'mt Mis'mt Mis*mt
Major Assignments n _Frequencies
Means Means -
0 E
A. English 56 5,00 2,45 16 14,06
B. Soeial Studies 4o 3.33 2.55 8 10.05
C. Mathematics 65 3.43 2.97 20 16.33
D. Seience 20 3,10 2.70 2 5,02
E. French 18 3.33 2,83 3 k,52
F, Special Areas 20 3.55 2.85 6 5.02
Total 219 3.53 2,96 55 55.00
Statiatical Tests® Values
F 1.56 1.05 -
x> - - 3.72
Significance® NS NS NS
Scheffé Comparison NS NS -_—

of Means

8The .05 level of significance was used in all tests.

Pgach significance value reported in this row applies to the
test value immediately above it.

The pesults of the various tests on misassignment in the dif-

ferent subject areas were Vvery interesting in light of the previous
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description of the sample with respsct to this variable. In Chapter II,
it was shown that the average qualifications of science teachers and of
special subject teachers were somewhat lower than. those.of teachers in
the other areas., Moreover, it was found in the data analysis, as also
previously described, that misassignment tended to be greater for
toachers with relatively low qualifications. In view of these findings,
one might have expescted misassignment to be comparatively great in the
areas of science and the special subjects. The findings, however,
indicated that on all aspscts of misassignment, the differences between
subject groups ware not significant at the .05 level of significance.

Although nolsignificant differences were obtained in any of the
tests performed on the data on this variable, the raw scores on the
subject-field and teacher-prefersnce scales did accord with expectations
based on the sample description and other findings referred to above,

On the subject-fisld misassignment scale, English teachers scored
highest, and all others scored considerably lower with science teschers
obtaining the lowest score., Thus, at least on this basis, tendencles
for science teachers to be most acutely misassigned and for English tea-
chers to be the most properly assigned were apparent.

On the teacher-preference misassignment scale, the findings,
though not indicating significant relationships at the .05 level, were
similar. Agein, science teachers tended to be comparatively less pro-
poerly assigned, and English teachers showed the least incidence of
misassignment of all groups. No apparent relationships were observed

4in terms of school-divisioen misassignment; obserwed frequencies cor-

related highly with expected frequenciles.
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Jeaching Time in Ma jor Assignments

Three categories of teaching time in major assignments were
considered: less than 50%, 50 - 74%, and 75% or more. The analyses

and findings with respect to this variable are pPresented in Table 29,

TABLE 29

MISASSIGNMENT RELATIVE TO THE PROPORTION QF TEACHING
TIME IN MAJOR ASSIGNMENTS

Sub-f1d Tea-pref Seh.div
Teaching T4me in Mis'mt Mis'mt Mis'mt
Ma jor Assignments n Frequencies
Means Means
0 E
A, K 504 41 2,56 2.39 16 10.66
B. 50 - 74% 71 2.90 3.00 16 18.46
C. 75% + 83 4,63 3.27 20 22.88
Total 200 359 3.00 52 52,00
Statistieal Tests® . Values
F 51.61 2.47 -
x> -- -- 3.37
Significance® .00 NS NS
Scheffé Comparison A-C NS -
of Means B~C

8The .05 level of =ignificance was used in all tests.

bEach significance value reported in this row applies to the
test value immediately above it.

The findings indicated that teachers who were properly assigned

to their major fields of specialization generally gpent large propor-
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tions of their teaching time in these assignments., A strong relation-

ship between subject-field misassignment and teaching time in ms jor
assigmments was indicated on both the Fisher and the Scheffé tests, On
the Scheffé test, the means for both of ths two lowest time categories
were significantly lower than that for the highest time category. The
moan score of 4,63 (1 - 6 scale) for teachers who taught in their major
assignments for seventy-five per cent or more of their teaching time was
the single highest mean obtained for any sub.group considered in the
stody, and the means of 2.56 and 2.90 on the same scale for teachers who
taught in their ma jor assignments for less than fifty per cent and for
fifty to seventy-four per cent respactively of their teachirg time were
the two lowest means obtained. There was no significant difference
between the means for the two lowest categories. These data indicate
that subject.field misassignment was considerably great for teachers who
spent less than seventy-five per cent of their teaching time in their
ma jor assignments, and significantly less prevalent for those who spent
seventy-five per cent or more of their teaching time in these assignments,
Of all the variables considered in the research, the variable of
teaching time in ms jor assignments was the most closely related to
teacher-preference misassignment., Although not significantly related st
the .05 level of significance, a probability of .09 was obtained in the
analysis of variance; in one case in tha :Scheffé comparison of means also,
namely, for the difference between the two extreme groups, a prabability
of .09 was obtained.. In visw of the fact that the Scheffée test is very
conservative, it is probably the case that a significant relationship

exists also between teacher-preference misassignment and this variable.
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It might be pointed cut further that the rank order of the three tescher=
preference misassignment means indicated a clear progression of increa-
sing misassignment with a decrease in the teachinz time proportion.

The Chi Square test on schooledivision misassigrment indicated
that no significant relationship existed between this misassigrment tycs
and the teaching time variable. However, here also the raw data showed
that & slight tendency axisted for teachers in the lowest time category
to be more frequently misassigned than were those in the remaining two

categortes,

Rumber of. Courses Taught

The findings relative to the number of courses taught by teachers
were similar to those for teaching time in major assignments. That is,
a highly significant relationship was found between subject-field misas-
sigmment and the number of courses taught, but no relationship was found

with respssct to teacher-preference or school-division misassignment that

was signifieant at the .05 level.
With respect to subject-field misasgigrment, the.four group

means obtained showad a clear progression from 4.54% for teachers teaching

1 - 2 courses to 3.23 for those teaching 7+ courses. This indicated

that misassignment was greater for teachers who taught many courses than

for those who taught comparatively few courses. In the Scheffé test, it

was found that the mean for teachers teaching only one or two courses

was gignificantly greater than ench of the means for the other categories.

ta
No other mean differences were signifiecant, indicating that subjec

ges
field misassignment wes significantly greater for any number of cour




above two,

TABLE 30
MISASSIGNMENT RELATIVE TO THE NUMBER QF COURSES TAUGRT BY TEACHERS

Sube£1d Tea-pref Sch-div
Number of Courses N Mis'mt Mis'mt Mis*mt
Taught by Teachers Freq
. Means Msans uencies
o . E
Ae 1 a2 , 5 I, Sl 3.29 10 10.%40
B. 3 -4 89 3.38 3.15 21 22,57
D, 7 + 39 3.23 2.69 9 9.89
Total 209 3.56 2.98 53 53,00
Statistical Tests® Values
F 7.18 1.26 -
2.
X - -, a-aren 2.1“
Significance’ .00 NS NS
Scheffé Comparison A-B NS .-
of Means. A-C
A=D

87he .05 level of significance was used in all tests.

PEach significance value reported in this row applies to the
test value immediately above it.

NeAther the rank order nor the statistical tests indicated a
significant relationship between teacher-preference misassigrment and
the number of courses taught by.teachers. In fact, the mean for teachers

teaching more than six courses wWas greatsr than that for teachers who

taught five or six courses. The highest means for the four groups werse ‘
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obtained for teachers who taught 1 - 2 and 3 - 4 couraas, in that ordepr.

No significance whatever was apparent from the data on schooldivision
misassigrment since the observed.frequencies correlated highly with the
expected frequencies. The Chi Squars was not significant at the .05
level of confidence.

V. SUMMARY OF THE FINDINGS

The following summary of findings is made preparatory to the
statement of general oconclusions in the next chapter.

General Findings

In terms of the aggregate of the sample, the data analysis indi-
cated that misassignment of each of the three typ&s examined--sudb ject-
field, teacher-preference, and school-division misassignment--was preva-
lent in varying degrees among NswIoundland sacondary school teachers.
Generally spoaking. subject-field misassignment was found to be prevalent
to the greatest degree, school-division misassignment was found to be
somewhat legs acute, and teacher-preference misassigmment was found to
be the least prevalent of the three types.

Specifically, overall means of 3.56 (1 - 6 scale) end 2.98 (1 - 4
sbale) were obtained on the subject-field and teacher-preference misas-
signment scales respectively, and a total of 25.4 per cent of the
teachers reporting were found to be misassigned in terms of the school=-
division orientations of their preparation programmes. . Based on the

assignment descriptions employed in the various scales, these Iindings

meant that a totsl of 54.1 per cent of the sample were seriously
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misassigned in varying degrees in terms of their subject fields of

specialisation, 12 per cent were assigned entirely incongruently with
their prefsrences for either their major or minor assignments, and 25,4
per cent had not prepared professionally to teach secondary school stu-
dents,

8 . axd: Misza ent Relative
to () _Personal '‘esgsiona

and Situational C steristic

Only one of the misassignment types was found to be signifi-
cantly related to either of the personel characteristics of .sex, marital
status, and age. The Chi Square test on school-division nisassignmant
data indicated that femsle teachers were more typically misassigned than
were mile teachers,

- In terma of the professionsl sharacteristics of teachers,
significantly greater degrees of subject-field misassignment were found
for teachers with teaching grades.0 - 2 than for those with grades
5 = 7, and for teachers without high school methods than for those with
high sechool methods. The ineidence of school-division misassignment was
significantly greater for teachers with lower teaching grades than for
those with relatively higher teaching grades, for teachers with few
courses compared with those with many courses in their ma jor fields of
specialiration, and for teachers with few years.total teaching experi-
ence .then for those with comparatively many years. No aspect of mis-
assignment was found to be significantly related to the number of years

teaching experience in teachers! present schools, The teacher-prefsr-

énce aspect of misassignment was not foupd'to be related to any of the
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professional cheracteristics, nor, in fact, to any of the three classes

of charecteristies examined in the researech.

For all but two of the situational characteristics. examined,
significant relationships at the .05 level were found in terms of one or
both of the subject-field and school-division aspects of misassignment.
No aspect of misassiznment was found to be significantly related to
either the denominational type of school or the subject areas of
teachers® ma jor asaignments.

On the remaining five situational variables, in terms of subject-
field misassignment, misassignment was significantly greater in the
smallest towns than in the cities, in junior high schools than in senior
.high schools, in schools with less than sixteen teachers compared to
the largest schools with more than twenty-five teachers, for teachers
who taught less than seventy-five per cent than for those teaching
seventy~ive per cent or more of their teaching time in their ma jor
asgsignments, and for teachers who taught three or more different courses
than for those teaching only one or two courses. School-division mis-
assignment was more frequent among teachers in both central and junior
high schools than among senior bigh school teachers. Again, no signifi-

cant relationship was found between teacher-preference misassignment

and any of the situational characteristics.




CHAPTER 1V
CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS

This chapter presents the conclusions, impliecations, and recome
mendations suggested by the study. The conclusions are presented in two
categories organized respectively in terms of (a) the nature and general
prevalence of misassignment found, and (b) ‘the relationships observed
betwesn misassignment and the personal, professional, and situational
charaoteristics examined in the ressarch. On the basis of the findings,
aonclusions, and implications, recommendations are made regarding ime-
mediate action to alleviate certain misassignment problems, and for

further research in this problem area.

I. CONCLUSICNS

The following conclusions are drawn from the findings of the

study:
General Conclusions

1. Misassignment of mach of the three types examined--subject-
f4eld, teacher-preference, and school-division misassignment--was
prevalent in varying degrees among the secondary school teachers of
Newfoundland.

2. Subject-field migassignment was prevalent to a considerably

high degree; school-division nisassignment was perhaps somewhat less
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acute; teacher-preference misassignment was the least prevalent of the

three types.

3. Over half of the secondary school teaching force were assigned
to residual subject areas of specialization either entirely, or in
addition to the areas of their major or minor fields of specisligation.

L4, Appraximately twenty-five per cent of the sacondary school
teachinz force had not prepared professionally by studying high school
methods in their training programmes to teach secondary students.

5. Appraximately ten per cent of the secondary school teaching
force were assigned entirely incongruently with any subject field of
preference.

6. The great majority of those teachers who were misassigned by
school division had studied elementary methods in their preparztion

programmes at university.

Conclusions Regarding Specific
Relationships

Statistically significant relationships. The following con=-

clusions were made regarding relationships between migassignment and

selectad personal, professional, and situational cheracteristics found

to be significant at the .05 level of significance,
1, Teacher-preference migassignment was not significantly related

to any of the personal, professicnal, or gituational characteristics

axamined,

2. Of the three misassignment types, only school-division mis~

assignment was significantly related to the sex of teachers. Specifi-
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cally, female teachers were more typically misassigned by school division
than were male teachers,

Js No aspeot of misassignment was significantly related to either
the marital status or the age of teachers.

4, Both subject-field and school-diviston misassignment were sig-
nificantly greater for teachers who held low qualifications in terms of
teaching grades than for those who held comparatively high qualifs-
cations,

5. Teachers who had not studied high school methods in their pre-
paration programmes were more typically misassigned in terms of subject
field of specialisation than were those who had studied high school
methods,

6. Subject-field and school~division misassignment were both
significantly related to the axtent of teachers' major fields of spec-
izlization as indicated by the number of university courses held in
these fi1elds. In each case, misassignment incresased steadily as the
number of courses decreased.

7. Only school-division misassignment was significantly related to
total years teaching experience. Specifically, misassignment was
grescapr for teachers with few years of experience compared with those
with many years.

8. No aspsct of misassignment was significantly related to the

number of years experience teachers bad in their present schools.
9. Only subject-field misassignment was significantly related to

size of community. Twachers in the smallest towns of populations up

to 3,000 were more typically misassigned than were teachers in the two
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cities of St. John's and Corner Brook.

10. Both subject-field and school-division misassignment were
significantly related to the grade class of achool in which teachers
were teaching. Teschers in central high schools wers more seriously
misassigned by subject field than those in senior high sechools, and
teachers in both the central and the Janior high schools were more
typically misassigned by school division than were those in the senior
high schools.

11. Only subject-field misassignment was significantly related to
the size of school. In this case, teachers from relatively small
schools were more seriously misassigned than those employed in the
largest schools.

12. No aspect of missssignment was significantly related to either
the denominationsl type of school or the subject arese of teachers'
ma jor assignments,

13. Only subject-field misassignment was significantly related to
the proportion of tesching time spent by teachers in thair major assign-
ments, Misassignment was found to be greater for teachers who spent
emall proportions of their teaching time in thelr major assignments
than for those who spent comparatively large proportions of their

teaching time in these assigmments.
14, Only subject-field misaserignment was significantly related to

the number of different courses taught by teachers. Specifically,

misassignment was greater -for teachers who taught any number of courses

mors than two than for those who taught only ome or two courses.




Tertencies apparent from the raw data. In addition to the
foregoing ¢ _.clusions, the followinz aonclusions were made regarding
tendencies apparent from the raw dats, but which were not proved sig-
nificant at the .05 level of significance.

1. Subject-field misassignment tended to be greater for:

a) Older teachers compared to younger teachers.

b) Teachers with many years total teaching experience compared

to teachers with relativsly fow years:

c) Teachers with many years experience in their present schools

compared to teschers with relatively few years.

d) Teachers in other subject arsas (especially science) com-

pared to English teachers.
2. Teacher-prefersnce misassignment tended to be greater for:

a) Teachers with other than high school methods compared to

those with high school methaods.

b) Teachers in the smallest towns and in the cities, in that

order, compared to those in the larger towns of populations 3,000
to 7,500,
¢) Teachers in small schools compared to those in larger schools.
d) Teachers spending smsll propertions rather than large propor-
tions of their teaching time in their ms jor assignments.
3. Schooledivision misassignment tended to be greater for:
a) Single teachers compared to married teachers.
b) Younger teachers -campared to older teachers,

¢) Teachers in Protestant schools compared to those in Roman

Catholic schools.
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d) Teachers in the subject areas of English, mathematies, and

the special subjects compared to those in the subject areas of
social studies, science, and Franch.

o) Teachers who spent small rather than large proportions of
their teaching time in their ma jor assignments,

IT. IMPLICATIONS

Assigrment-misassignment is a matter of concern for sll educators.
In particular, edministrators and supervisory personnel ars concerned
gsince it i3 their role to ensure that maximum effectiveness of instruc-
tion is achieved; teachars themseivos are concerned because they are the
* psople most immediately affected by the manner in which actual assign-
ments are made. A great many studies exist which have shown that
vayious types of misassignment may have adverse effects on different
facets of education. Some of these effects have been alluded to else-
where in this report, and based on these, a general need for research in
this ares was posited. It is considered that the present research is
bound to have significant impliecations for educators at all levels of
the educational structure.

Perhaps most prominent among the implications of this study are

those which concern administrators and others involved in the selection

and training of new teachers. It has been suggested as a result of the

findings that a tendency is apparent for school administrators to

tolerate high degrees of subject-field misassignment in favour of pro-

viding teachers with assignments in their areas of preference. The

fact that this practice is necessary, or that it even exists, could
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have any of several possible implications. In the first place, it would
appear that a fairly large number of secondary school teachers hold
specializations in subjeot fields other than their fields of preference,
This could further mean that either these teachers were not given suf-
ficient guidance in the selection of their training programmes while at
university, or many teachers do not perceive a need to qualify specifi-
cally in the fields in which they prefer to teach. Whatever the case,

& need exists for more practical guidance of student teachers to ensure
that teachers are selscted and trained in accordance with specific
demands in ths £isld,

A further implication for the group of educational personnel
under disoussion is the possible need for a proper balance among the
numbers of teachers trained specifically to teach in the various school
divisions. Based on this study alone, it is not possible to determine
whather such an imbalance presently exists in terms of actual numbers
by training. Othsr research could determine the number of teachers in
non-secondary schools who have trained under the secondary school pro-
gramme, Should the imbalancse referred to indeed exist, a need would be
apparent for more guidance and control in this ares of teacher training

as well.

The fact that considerably high degrees of misassignment are

prevalent has implications for supervisory personnel. For instance,

since over fifty per cent of all teachers in the secondary schools are
in fact assigned to residual subject flelds of specislization to some

extent, the task of supervision in the various subject areas must

necessarily be more difficult and complex. As a minimal effort to
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alleviate difficulties of this type, administrators and others involved

in the hiring and placemsnt of teachers should endeavour 4n making their
seleations to achieve greater harmony between prospective teachers' sub.
Ject fields of spacialization and preference, and between the particular
qualifications of these teachers and the assigrments to be filled,
Finally, as concerns the teachers themselves, misassignment has
been found repeatedly in various studies to adversely affect teacher
Job satisfaotion and the efficiency of instruotion. It would appear
from the results of this study that teachers generally would be well
advised to econsider carefully as they choose their teacher training pro-
grammes. The greatest job satisfaction and optimm efficiency of instruc-
tion are more likely to follow when the teacher has specialized in the
subject field which he prefers to teach. By so doing, teachers can
make themselves optimally prepared academically to organize and instruet
particular subjects and particular students, as well as ensure for them-
selves the greatest 1ikelihood that they will be properly prepared

psychologically to relate to the particular students they will evene

tually teach,

III. RECOMMENDATIONS

Pending the completion of further research, as suggested below,
1little regarding immediate action to alleviate the misassignment prob-
lems ravealed by the study can be recommended at this time. However,
several pertinent suggestions are made in thls section along with a

numbor of recommendations for further research in several of the prob-

lem areas suggested by the study.
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An important cbservation has been made regarding the excessive

provalence of subject-field misassignment compared to teacher«preferance
misassignment, It is not possible, however, on the basis of this study
alone to determine whether the one can be reduced without adversely
affecting the extent of the other. Since thers appears to be a conflict
in a great many cases batween teachers' fields of preference and of
spscialication, the best solution for obvious reasons may not be simply
to require all teachers to teach in their flelds of specialization, even
if that were feasible., The most that can be recommended for the present
is that adminiatrators, when they recruit new teachers, should make
svery effort to select only teachers whose areas of specialization and
preference coincide, The minimum necessity of hiring teachers appro-
priately qualified for the particular assignments to be filled goes
without saying. ,

It 4s further considered that administrators can avoid the
necessity to misassign many teachers by properly planning programmes and
asgigrments in their schools well in advance of recruitment and selec-
tion periods. With respect to the many teachers already in the school
systems and misassigned, it has been suggested by various writers that

reassignment within school systems and, in some cases, within and bet-
ween school districts may be feasible and effective in eliminating many

misassignment problems presently axisting. It should at least be pos-

sible to reassign those teachers -currently misassigned by school divi-

sion to other schools within the same systems for which they are pro-

perly prepared professionally.
Although this research did not determine causes of misasslgn-
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ment, the findings rezarding relationships existing between misassign-

ment and the various personsl, professional, and situastional characteris-
tics were in some cases suggestive of certain conditions which tend to
be asasociated with misassignment, For instance, it was shown that
misassignment tended to De greater for teachers without high school
methods, and for teachers who spent relatively small proportions of their
teaching time in their major assigrnments, but who taught relatively large
numbers of different courses. These conditions, of course, are not
necessarily causes of misassignment, butf are more probably the result of
specific decisions by either administratore or the teachers themselves.
It would seem logical to sugzest that where conditions such as these

are permitted to exist, misassignment is likely to occur. Administrators
csn endeavour to avedd these conditions by hiring only teachers who are
specifically trained in secondary education, and by organizing school
programmes so that teachers can be assigied to subject areas in vhich
they have specialized.

Finally, based on the findings, conclusions, and suggested
implications of this study, a number of problems which require research
may be identified., More information is required concerning the par-
ticular gqualifications of teachers in all school divisions, This study
raigsed an important question whiech cannot be answered on the basis of
this study alone: does there axist an imbalance smong the numbers of
teachers trained by school division or by subject areas in Newfoundland?
The results of research providing the answers to questions of this type

could have important implications for those educators involved in

teacher training in the Province.
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In this study, much information has bsen generated regarding the
relationships existing between misassignment and a variety of charac-
teristics. This Anformation should be useful for future researchers in
identifying precisely whers excessive degrees of misassignment are preva-
lent. Utiliging this informstion, rossarch should be conducted to deter-
mine possible causes of various types of misassignment. Based on that
ressarch, it should be possible to suggest measures for roeducing or
elimirating the problem, thus paving the way for even further research
to test the effectiveness or practicality of these measures,

This study, as wall as all other studies on the problem known to
the writer, has: examined misassignment only in terms of secondary
school teachers. Research appropriately designed is required as well
for teachers in the primary and elementary schools of Newfoundland,

The research studies available posit a great many adverse
effects of various types of misasasigmasnt. However, these effects often
vary with locality, and researchers are not always in agreement as to the
relative significance or extent of these effects. Research is required
to determine ths effects and the extent of these effects of misassign-
ment among school teachera in Newfoundland.

Finally, it has been suggested by various writers on the subject
that misessignment could exist in terms of a variety of factors and con-
ditions in addition to subject fields of specialization, teachers’ pra-
ferences, and school-division orientations of training programmes.
Various psychological factors including teachers® attitudes, aptitudes,
and interests are probably as significant in terms of teaching assign-

ments as any of the more tangible factors such as were examined in the
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present study. It is recommended that research be undertaken to examine

the prevalence, causes, and effects of other aspects of misassignment

that from time to time may be identified or suspected,




APPENDIX

THE QUESTIONNAIRE

GENERAL INSTRUCTIONS

Yon, a secondary school teacher, are raguested to complete all items on
this questionnaire. Your -careful and prompt reply is essential for the

success of the research,

Individual personal information obtained through this instrument will be
kept strictly confidential. Your name and address are requested only to
facilitate checking. The returned forms will be seen by only myself and
ny immediste assistants, while the findings of the survey will be sub-

mitted in summary form so that individual teachers cannot be identified.

If you have any question about your response to any of the items, please

telephone me collect at 576-4726 after 6:00 P.M.
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SECTION I

The information requested in this section would be ext

remely helpful to
me in checking responses. However, if you do not wish to identi?y Jour=
self or your school, please omit this section and complete the remainder
of the questionnaire. Please PFRINT all responses in this section.

l. Your name:

2+ Your personal address:

3. Name of school:
L, School address:

SECTION IY

Please respond to all of the items following using a statement or a
check mark, as appropriate.

1. Your sex: Male Female 2, Your age: years

3. Your marital status: Married I:I Single D Other
(specify)

L. 7Your teaching grade: I | | | | | | | l | i_ | | ]
<1 1 2 3 I 5 6 7

NOTE: Tn items 5 end 6, I want to ascertain the number of courses you
have completed in your major and minor fields of specialization. For the
sake of consistency, please give the numbers as numbers of full credit or
full year courses as opposed to half credits or semester courses. Thus,
for example, 12 semester courses should be indicated by _6 ; 13 semester
courses should be indicated by _6% .

5, State the greatest mmmber of university academic courses you have
completed in a single subject field: gourses

6. State the second greatest number of university academic coursss you
have completed in a single subject field: courses

7. State the number of years teaching experience you will have at the
end of this school year: years

8. State the number of years you will have taught in your present
school at the end of this school year:

9., State the number of different courses you teach: (You mey teach
more than one course in any one subject.) courses

years

10, Check the programme under which you studied at university:

Bigh School Elementary Primary
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11. Check the grades which are taught in your school:
7 8 9 10 1 12
12, State the number of professional educators (teaschers; princinel,
guidance counselors, etc.) employed in your school: educators
13. State the percentage of your iime on the job which you spend in
e¢lassroom teaching: per cent
14, Check the grades in which you teach:
7 8 9 10 13 12
15, If you spend any time in classroom teaching, please respond zccor-
ding to the instructions below in each of the six columns on the
next page. Note that you are asked to make six responses in all,
once for each of the six columns. Separate instructions are given
for each column. Please te careful to respond in the correct col-
umn for each set of instructions.
INSTRUCTIONS

Column A =-- Check the subject field(s) in which you spend the greatest

single amount of your teaching time, and state in the
parentheses next to your check mark what percentage of your
teaching time tkat is.

Column B -- Check the subject field(s) in which you spend the second

rreatest amount of your teaching time.

Column C == Check all other snbject fields in which you spend some part

of your teaching time.

Column D -~ Check the subject fiel2(s) in which you have completed your

reatest number of uriversity acedemic courses. (This is-
the subject(s) fer waich you gave the number in item 5,)

Column E -- Check the subject fiel2(s) in which you have completed your

second greatest number of university academic courses.
This is the subject(s) for which you gave the number in

item 6-)

Column F -~ Check the subject field in which you most prefer to teach.

Responses —- OVER
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SUBJECT FIELDS RESPONSES
4 A B c D E F
English « )
History (¢ )
Geography )
Economilcs « ) 1
Mathematics ( )
Science ( )
French { )

(specify ¢ )
foreign language)

Art «( )

Music ( )

(specify ( )
other fine art)

Home Economics ( )
Physical Education ¢ )
Industrial/ «( )

Vocational Arts

Business (Commercial) ( )
Education

(specify ( )
any other subject
except *Education®)
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