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ABSTRACT

This investigaetion pregents a comparative analysis of program
offerings in the larger and emaller Regional High Schools of Newfound-
land. A basio assumption of the study wes that & balanced program of
academic, oultural, physical, and social activities is necessary for
high school students todaey; and, thet this is a realistic program for
the larger and the smaller Regional High Schools of the province. The
subject areas investigated were English, mathematios, science, art,
music, physical education, and student activities.

In the conduct of the study the investigator visited the seven
largest and the seven smallest Regional High Schools. Date were obtained
through interviews with teachers and principals, using an interview
schedule adapted from the Evgluative Criteria of the National Study of
Secondary School Evaluation, an American orgenization. The schedule
contained almost a thousand checklist items, and 169 criteris evaluations.
A median teat was applied to each of these evaluative items to determine
whether there was any astatisticel significance between the ratings
assigned the larger and the smaller high schoocls.

Underlying the whole study was the general hypothesis that the
larger schools would be assigned higher ratings on the evaluative
instrument than the smaller schools. The findings of the study confirmed
the general hypothesis, in that on eighty-two items a significant
difference wag evident. When large school median evaluations were
compared with small school medians the difference appeared more pro-

nounced, as 147 of these ratings fevoured the larger schools. The areas
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showing least difference were art, mathematics, music, and student

activities, Greatest differences were evident in the programs for

science and physiocal education.

The findings leed to one general conclusion: to the extent that

higher ratings on the evaluative criteria may indicate superiority of
; one program over another, the larger Regiomal High Schools of Newfounda
land offer a better program than do the smaller Regional High Schools.
H The most importent recommendations ariging from the study ares i

(1) that future consolidetion of high schools be such that the schools

will be large enough to provide e differentiated and balanced program of
studies; and that, where possible, smaller high schools which are

presently existing in close proximity to one another be congolidated;

(2) that where small schools must continue to exist, the program in
these schools be supplemented by all available means of modern

educational technology, and by the provision of visiting specialist
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teachers; (3) since ratings on the study were generslly fairly low,

research shonld be carried out by a team of curriculum experts to

determine the extent to which Newfoundland high schools are meeting

the educational requirements of the province.
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CHAPTER I
THE PROBLEM

This study analyses the vrogram offerings of the Regional High

Schools in Newfoundland, and compares the larger institutions with the

B3
{3 oy

;‘i smaller ones.

;g% The investigator collected his data during visits to fourteen

;g- Regional High Schools in the months of May and June, 1967. The instru- ;
'ﬂ? ment used was an adaptation of Evaluative Oriteria,1 and was administered ‘

by the inveatigator through interviews with teachers and principals in

these schools.

I. THE BACKGROUND OF THE PROBLEM

One-room Schools. The first formal schooi, according to Rowe, was

estaeblished at Bonavista in 1722. This was a one-room school enrolling

pupils of all ages.2 More then two hundred years later, in 1949, of the
1187 schools in operation in the province, 778 were still of the single
room variety, where one teacher taught all grades.3 Rowe, in his Blue-

print for Newfoundland Education, noted that a child attending a one-

room school in Newfoundland had little hope of reaching Grade XI

1National Study of Secondary School Evaluation, Evaluative
Criteria, 1960 Edition (Washington: National Study of Secondary School

Evaluation, 1960).

QFrederlck W. Rowe, The Development of Education in Newfoundland
(Toronto: The Ryerson Press, 1964), ps 28.

3Ibid., p. 156,

b L
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Matriculationm standard.l The low percentage of students matriculating
from these schools was a cause of concern to Newfoundland educators and
to the governments of Newfoundland in the late 1940's and early 1950's.
They reeslized that centralizationm of school faeilities, and the elim-

ination of many smell schools should bs effected as soon as possible,

The Building of Regional ard Central Schools. In 1953 the

government announced a policy of providing half a million dollars
annuglly for a period of five yeers to assist boards of education in
building regional high schools. In 1954 the first regional schools were
opered, and four years lester the govermment increased the annual grant
to one million dollg:s and extended the poligy for an additional tem
years, Initially, it was intended that only students of Grades X, X,
and X1 be enrolled in "RegionalY high schools, but this poliecy was later
smended to include grades V1l end V11l in "Cemtrel®" high schools. By
1967 there were 114 of these Regional and Centrel high schools enrolling
80 per cent of all the high school students in the province.2

These oentralized schools are academie in nmatuxre. In Newfound-
land, academic and vocational education have developed along different
routes and remain separate at the time of this study. Rowe reasons that

the prevailing poverty, end the insistent demands for ordinary school

Yprederick W, Rowe, Blueprint for Newfoundland Eduocation ( St.
John'es Department of Education, 1958_)—, Pe T

2Statistios obtained from the Department of Education in
January, 1967.
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fecilities, prevented successive governments, and the denominational
euthorities, from undertaking the finencial burden that a ocomprehensive
modern vooational education program would have entailed.1 In 1960 the
Federal and Provincial governmenis signed a Vocational Agreement, where-
in federal contributions of 75 per cent would be made on any cepital
vocational outlays during the succeeding three years, Under this agree-
ment the Newfoundland government built eleven District Trade Schools

and e College of Trades and Technology. These schocls being administered,
not by school boards, but by the vocational division of the Departiment
of Education, and reporting directly to the Deputy Minister of Educa-
tion, have little connection with the exdisting ecedemic high sohools of
the province. Therefore, the comprehensive or composite high school

does not exist in Newfoundland, and oould not be a concern of this giudy.

The Proliferation of Regional end Central Schools. Of the 114

centralized high schools all but seventeen (Amelgamated Schools) are
operated by denominstional aeuthorities. Where Newfoundland once had
denominational duplication of all-grade schools it now hag denomina-
tional duplication of centralized schools. This fact is underlined in

the recent Report of the Royel Commission on Education and Youth, where

it is stated that the Commission found quite a number of Central and
Regional High Schools only five to ten miles apart and joined by good

highways. Purthermore, it found that there were seventeen communities

1Frederiok W. Rowe, The Development of Education in Newfoundland
(Toronto: The Ryerson Press, 1964), p. 171.




that had more than ome Cenmtral or Regional high sohool.™

Only nine of the 114 schools had more than one hundred students
in Grade X1, eighty~eight enrodled fewer than fifty students in that
grade, and sixty-two schools fewer than twenty-five. Imdividual school
errolments varied all the wey from zero to 456 in Grade X1, and from

gix to 502 in Grade X.2

The Need for the Study. It was the discovery of these facts that
motivated the investigator to undertake a study of the program offerings
of the Newfoundland high school, and to cause him to speculate es to
whether the proliferation of centralized high schools has been in the
best interests of Kewfoundland students.

Further motivation to conduct the study was prévided by the
recommendations of others relative to the size of high achools. Some of
these recommenrdations are reported in Chapter 11. All the sources.
studied raise serious doubts about the ability of the smeller high
schools to provide suiteble programs for today's students,

This stqu attempts to identify any differences which mey exist
in the program offerings of the smaller and the laerger high schools. To
the extent that these differences may be determined to be significant,

it is hoped that the conclusions and recommendations following from the

lProvince of Newfoundland and Lebrador, Report of the Royal
Commission on Education and Youth, Volums 1 ( St. John's: 1967), p. 105

2Statistics obtained from the Department of Education in
Jamary, 1967.
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study may help provide some guidelines for those involved in educaticnal

planning in Newfoundland.

11, STATEMFNT OF THEE PROBLEM

The study involved two bagic problemss
1. Making an analysis of the program offerings of the Newfound-

land Regional high schoola.

2, Comparing the findings for the smaller schoolg with those of
the larger schools.

Hypothesis. Underlying the study was one general hypothesiss

With respedt to program offerings, the larger Regiomal High

Sohools of Kewfoundland will be rated higher on the evaluative
ingtrument than the smaller Regional High Schools.

Aotually,there were 169 specific hypotheses, one for each of
the evaluation items of the instrument, For example, "Larger Regional
High Schools provide a more extensive variety of experiences in speech
than 40 smaller Regional High Schools" corresponds to the evaluation

jtem "How extengive is the variety of experiemces in speech?" The remain-

ing hypotheses are not stated since all follow the same pattern.

The Instrument. The instrument used for the study contained 735
cheoklist items, and a nunmber of supplementary questions, from which the
evaluation items on school programs were later completed. Interviews
were conducted, using this ingtrument, in each school of the study. The
areas English, mathematics, science, art, mueic, physical education,

and student activities were studied in depth in a manner described

!
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fully in Chapters 1V to V11,

111. MAJOR ASSUMPTICN OF THE STUDY

It is assumed thet the balanced program of academic, cultural,
physical and sociel activities, as defined through the different sec-
tions of the instrument, is a realigtic program for the larger and for

the smaller Regional High Schools of Newfoundlang.

1V, DEFINITIONS OF TERMS USED

Central High School. A school that has been established within :
an erea and in e building separate from other schools for the :
express purpose of accomodating all pupils in designeated Grades i
not lower than Grade V1l,l

Regional High fchool. A school that hes been established within ]
en area and in a building separate from other schools for the i
i

expreas purpose of accomodating all pupils in desigrated Grades
not lower than Grade 1X from eny or all schools within a district L

or districts.?

Amalgamated high school. A high school, including Regional and

Central High Schools, operated co-operatively by two or more religious

denominations that have school districts co-ineiding geographically in
3

whole or in part,

1The Province of Newfoundland and Lebrador, The Education Act,
1260 NO. 50’ Pl 1.

'l

3Ibid.o ' po 130
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Denominational high school. A high school, including Regionel

and Central High Sohools, operated by one of the religious denomirnations

rocognized in the Education Act, 1960.

University-Preparatory Program. A program which leads to a high

school matricvlation certificate, and which oconsists of seven subjects,
Fnglish Lengusge, Fnglish Literature, Mathematics A (Algebra), Mathe-

matics B ( Geometry), history, a foreign language, a science.l

Provincial General Program. A program which, for Grade X, con-

giste of six subjects: English Lemguage, English Literature, mathemat-
ios, and any other three subjeots from the prescribed list of subjects
from the General or University-Preparatory Program. For Grede X1 the
mathematios requirement ig dropped, and any four other subjects from the

prescribed 1ist of Gemeral or the University-Preparatory subjects may

be studied. 2

Program Offerings. Where this expression is used in the study it

is meant to lnclude 4ll thoge factors analysed ir the instrument under.
the headinga: Organization, Nature of Offerings, Physical Facilities,

Direction of Learning (Instructional Steff, Instructional Activities,

Ingtructional Materiels).

1The Department of Education, Province of Newfoundland and
Labredor, Public Examinations Regulations, 1968, p. 15.

21bid., pp. 15-16.




V. LIMITATIONS OF THE STUDY

Several limitations of the study should be noteds

1. It was confined to fourteen Regional Righ Schools. These
represented over half the twenty-seven Regional High Schools in New-
foundlend, which, in 1967, enrolled 60 per cent of all Grade X1 pupils
in the province. Central High Schools were not included since they are
a different type of institution involving grades Vil and V111 as well
as the grades 1X, X, and X1, Moreover, in 1967, the eighty-seven
Central High Schools enrolled but 20 per cent of the Grade X1 pupils in
the provinoce.

2, Of the acedemic subjects, only three were studied, and these
mérely for Grade X.

3. No attempt was made to assess the extent of the veriation in
program offerings atiributable to variables other than school size.

In this study the achools assigned the symbols B, C, E, F and G
are c¢ity schools. School D serves an urban community, and A 8 semi-
urban area. These are all large schools, and none serve a rural area.
Of the smaller schools, T and U are in semi-urban commmities, and the
remainder, gchools V, W, X, Y, Z, serve rural areas. It is apparent
that the larger schools of the study operate in a predominately urben
environment, whilst the smaller schools serve predominately rural areas.
This fact alone could be a strong influence on any difference in the
quality of staff, of school plants, and program offerings in the two

types of schools,
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No consgideration was given to the different socioeconomic back-
grounds of the ocommunities involved; or to any difference in the
leadership provided by superintendents, supervisors, principals, and
school boards. Omission of any consideration of these variables is,

therefore, a basic limitation of the study.

V1. ORGANIZATION OF THE REPORT

Chapter 11 reviews the related literature., The design of the
study, including a description of the instrument used, is set forth !
in Chapter 111, Chapter 1V presents, enalyses, and discusses the find- 4
ings for the academic subjects, English, mathematics, and science.
Chapter V deals similarly with art and music, Chapter V1 with physical {
education, end Chapter V11 with student activities. Finelly, Chapter :

V11l summarizes the study and presents the conclugions and the recommen-

dations arising from it,




CHAPTER 11

REVIEW OF THE LITERATURE

Much has been written about the relationship between sohool size
and school program, The review which followa pregents a summary of some
of the regearch findings on this topic. Most of the research studies

indicate a positive relationship betweer the two factors.

1. LITERATURE ON THE POSITIVE RELATIONSHIP BETWEEN

SCHOOL SIZE AND SCHOOL PROGRAM

United States studies. The size of the senior high school has

proven to be & definite factor in the ability to provide a comprehensive,
quality program., This was the conclusion arrived at by Evans after
summarizing four research studies. These studies indicated the need for
a graduating olass of four hundred pupils or more.1

Four hundred students in a graduating class is consgiderably
higher than the ope hundred suggested by Conant. But, Evans was taelking
of maximum requirements, and Conant minimum,

The latter, in his study of the American high school, found that
the enrolment of many high schools was too small to allow for a diversi-
fied curriculum. He strongly suggested that the presence of s0 many

small schools constituted one of the serious obstacles to good secondary

IN. Dean Evans, "How Large Should a High School Be", Delaware
School Journal, XXX, No. 4 ( 1965 ), p. 9.
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education throughout most of the United States. Small high schools, his
reseaxrch suggested, could offer scademic programs of limited scope only.l
In = leter study of the American junior high school he has raised the
figure to & minimum of 250 for each of the grades V1l to lX.2

Alcorn, Kinder and Schunert, while not suggesting a minimum
enrolment figure, did find in their study of American high schools that
the larger schools were providing broader and more varied offerings irn

3

curriculum.

It is of interest to see that Woodham's study of 290 Florida high E
schools, (though prepsred in 1951), produced figures very close to
Conant's. One of the questions Woodham attempted to answer was, "What ]
effect doees the size of the school have upon the breadth of educational
opportunity?"4 \

His survey included six-year white secondary schools, three aund ;
four-year white secondary schools, and negro secondary schools, Enrol-

ments in the schools ranged from nineteen to 2385 for white secondary ;

15, B. Conant, The Americen High School Today. (New York: McGraw
Hill Book Company Inc., (1959), pp. [7-8. |

25, B. Conant, Educetion in the Junior High Sohool Years,
(Princeton, New Jerseys Educational Testing Service, 1960).

SMaxvin D. Alcorn, Jemes S. Kinder end Jim. R. Schunert, Better
Teaching in Secondary Schools, (Revised Edition), (New Yor; Holt,
Rinehart and Winston Ing., 1965), p. 370.

yilliam Jesse Woodham, "The Relationship Between the Size of
Secondery Schools, the per Pupil Cost, and the Breadth of Educational
Opportunity", Unpublished Doctoral Dissertation, University of Florida, |

1951, p. 6.
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schools, and from twenty-four to 1650 for negro schools. For each
school he set up a quantitative measurement of the breadth of edueation-
al opportunity based upon subject offerings and special services provided.
Each subject for & full term, except physicel education, was valued as
one unit of educational opportunity. Fhysical education, gince its
content would not vary sppreciably from grade to grade, rated aone-half
a unit. BEach full time special or administrative gervice (librery, guid-
ance, etc.) was valued at five uni ta.t
Woodham concluded thats g
The breedth of educational opportunity provided in the seocondary
schools is directly related to the size of the schools. As the

size of the school inorecses, the scope of educational opportunity ;
becomes broader. The amount by which the breadth of educational ;
opportunity is affeoted by changes in size depends upon size j
level in which the change ocours. The smaller the size the more !
pronounced is the effect of change in size upon the breadth of ‘.
opportunity.2

As a result of his findings Woodham recommended five hundred 4
pupile as a minimum for a six-year secondary school, and 450 pupils !
for three or four-year.high schools. In areas where school districts H
were dividing & larger school into two smaller centers, he found the
minimum size at which such a division could be mede, without meterially

affecting the breadth of educational opportunity, wes fifteen hundred F

pupile.3

11pid., p. 57-8.
Ibid., p. 175. ;

5Tvid., p. 176.
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Herrick suggests that a school which is too large or too small
can impalr the effectiveness of the educational program. He lists the
following favourable factors that tend to be present in schools of

larger enxrolmentt

1. Greater variety of oourses offered with more frequency and
regularity, and with greater adaptetion of content and method
to varying ebilities of different groups of pupils.

2, More extemsive and balenced programs of pupil activity
{inter-school athletics, intra-mural athletics, hobby clubs,
literar{ groups, musical orgenizations, student councils and so
forth).

From a study made in the state of Michigen, Woods arrived at
similer oonclusions to those of Herrick and his co-workers. His research
fuxther conocluded that the optimum size for a four=-year high school
would be in the enrolment range 1200-1599 pupils.2

Kewitz and Sayers, when commissioned by the State of New York
Divieion of Research, to determine the optimal size range for gix-year
secondary high schools, investigated a total of one hundred schools
representing enrolments from 87-1338 pupils. They selected also an
alternate sample of one hundred schools for checking purposes.

Their study indicated that schools with secondary enrolments
of less than five hundred: pupils were operating at a disadvantage in

terms of certain indices of educational opportunity, and were operating

1john H. Berrick and Others, From School Program to School
Plant (New York: Henry Holt and Company, 1956), pp. 91-2.

2Thomaa E. Woods, "Relatiomship of High School Size to Curriou-
lar Offerings", Dissertation Abstraots, XV111 ( Aunn Arbor, Michigan:

Microfilm Ine., 1958;, p. 481,




uneconomically compared with schools somewhat larger. They concluded
thet the most economical gize for the six-year secondary school seemed
to be between six hundred and eight hundred pupils. In this interval,
also, the indices of educational opportunity showed generally to great-
est advantage relative to cost.1 -

In 1960, Smith studied the optimum size of secondary schools in
Ohio. Ee assumed that the number of course offerings available per grade
would be a meesure of the breadth of educational opportunity, and of the
ability of the school to meet the needs of its pupiis. The total number
of course offerings aveilable in Ohio high schools was obtained by means
of a questionnaire to principals. This number was then reduced to the
number of course offerings per grade, es a measure of the breadth of
educational opportunity available, end to permit comparison of this fao-
tor to schools of various sizes.® The regearch revealed that the breadth
of educational opportunity increased as school size inoressed up to the
1400-1600 size intervel, after which there appeared to be a leveling
off or possible decline through the 1800-2000 inmterval,’

Continuing his study of other "imstitutional factors"--teaching

aids available, administrative and special service personnel avallable,

lgerald T, Kowitz and William C. Sayers, Size, Cost, and
Educational Opportunity in Secondery Schools (New York: The University
of the State of New York, the State Education Department, Division of

Research, May, 1959), p. Tl.

2C1ifford Basil Smith, A Study of the Optimum Size of Secondary
Schools, Dootoral Dissertation, Ohio State University, 1960, p. 79.

3Tvid.
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pupil use of library, and teacher salaries~-Smith determined that when
the relationship of these faotors to school size was studied carefully,

it suggested an optimel size range of 800-1200 pupils.1 He concluded

thet when 2ll factors were considered, 800-1200 pupils was the size range

at which favourable factors approach the maxdimum and unfavourable fac-
tors approach the minimum; and that the optimel size range for three

and four-yeer secondary schools in Ohio was from eight hundred to twelve

hundred pupils.2

Caradian Sources, other than Newfoundlend. In e recent study, of

the small high school in Alberta, Downey took &8 an arbitrary dividing
point for large and small schools the figure of three hundred students
in grades, X, X2, and X1l. He found that while schools of over three
hundred enrolment accounted for omly 14 percent of the province's
gchools, they enrolled 61 percent of Albertats high school atudents.3
Comparing course offerings in the achools, Downey disoovered a
range of from 97 credits in the smallest high schools (1~ 39 pupils )
to 408 oredits in schools of over four hundred students.4 He concluded

from his study that only the larger urban high schools ( more than 500

students) offer completely adequate progrems.

mbid., p. 145.

°Ibid., p. 1464

3Lawrence W. Domey, The Small High School in Alberts, A report
of an investigation. (Bdmonton, Albertas Alberta School Trustees

Association, 1965), p. 19.

Ypid., p. 37
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ses those in the middle range (200 - 499 students) offer
reasonably full program; small high schools (100 - 193) offer
quite limited progrems; smell high schools (40 - 99) offer
inadequate programs; end small high schools (fewer than 40 students)
offer grossly inadequate programs,l
The achievement of students was found to vary from superior in
the largest high schools to "grossly" inferior in the smallest.2
Downey mlso discovered that library, instructionsl supplies and
equipment, leadership and consultetive services approach adequacy in
the laxrge schools; end are 'grossly" inadequate in the very small high
schools.3
One of Downey's recommendations following from the study was that
schools enrolling fewer than two hundrel students be called, in future,
"partial or special purpose high schools'; and be encoursged to join
with others to form a "larger high school complex". He urged that "this
recommendgtion...be regarded as imperative fn the ocase of the smaller
schools (less then 200 students", and suggested that those who support
suoch schools "must cease to pretend that they offer a full secondary
education, or that they are high sohoola”, 4
Other Canadiens have glsc made stunies of the relationship between
school gize and school progrems. In British Columbia, Conway found a
direct relatiomship between the size of high school and graduation with

full university entrance stending, up to an enrolment that produces two

1bid., p. 57.
2Thi4.
5Ibid., p. 58

41big., p. 59




17
hundred Grade X11 students. Both retention, and high school graduation,
he reported, seemed to be functions of the faeilities related to size
of high school enrolment.l

The Andrews and Brown study of Canadian composite high schools
discovered a trend toward larger rural high schools. They doubted that
rural high achool enrolments would exceed six to seven hundred, and
therefore felt that meany of these schools might not be able to offer the
complete provincial ocurrioulum. The larger rural schools ocould, however,
provide "those parts of the currioulum... most suited to educational
needs of its community.® At this time ( 1958 ) they saw the tremd to
larger city schools as having levelled off at an enrolment of somewhere
between one thousand and fifteen hnndred.2

In 1953 a group of school superintendents and inspectors from the
ten provinces spent three weeks devsloping s series of criteria for the
desirable minimum size of & larger school unit. One of their recommen-
detions wes that

.ssthe unit should de large enough to provide for at least one
gecondary school with & minimum enrolment of 300, and sufficient

pupils in feeder elementary schools to ensure continuation of that
enrolment.

lg, B. Conway, "Educational Effectiveness of Schools in Relation
to School Distriet Size", British Columbia Educational Research Council,
Report No , (Undated, but dealing with data from 1956 through 1960 )
(Vencouver: University of British Columbia ), (mimeographed).

2John H. M, Andrews and Alen F. Brown, Composite High Schools in
Canada. (Edmonton: University of Alberts, 1958) p. 102,

3Canadian Fducation Assooiation, "Some Problems of the Superinten-
denoy in Canada", Report of the 1953 C.E.A. Kellogg Pilot Short Course in
Educational Leadership. (Torontos The Canadian Education Association,

1953 ) (mimeographed).
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Flower thinks that if & comparable group of superintendents and

inspectors were to rewoxrk their criteria today, they would arrive at a

figure much in excess of three hundred.1 He does not suggest any figure

of his own, but if the following statement represents his definition

of & minimum, then he would have to settle for not less than two hundred

students in & gradvation class:

Let us think in terms of a community of 15,000 to 20,000 with a
school population of about 4000. (This may seem large to be oalled
small; but in the future it most certainly will be small),.2

Dr. C.0. Fitzwater, Chief of Local School Systems Section, U.S.
Office of Eduoation, believes that s multiplier of twenty is sound with g
respect to the ratio of high school seniors to total district enrolment.3 y

If this figure is realistic, and can be applied to Flower's J
small school population, two hundred students would be the approximate .
number in the senior cless.

The Report of the Royal Commission of Inquiry on Educetion in
the Province of Quebec stzted that the varied insiruction necessery to I
meet the needs of all students, and the demands of industiry, would cer-

tainly necessitate the establishmert of larger schools than those pres- ﬂ

ently operating in the province. It wes further stated that a composite i

1George E. Flower, Howv Big Is Too Big?, Quence Lectures (Toronto:
W.J. Gage Limited, 1964), p. 22.

2Ibid., p. 45

3R.oss L. Neagley and N. Dean Evans, Handbook for Effective !
Curriculum Development, (Englewood Cliffs, New Jersey: Prentice-Hall, }

Inc., 1967), p. 131,
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high school would not be able to functiop satlsfactorily with an emrol-
ment of less than twelve hundred.®

Two years ago the provimce of New Brumswick undertook e major
re-organization of its school system. In outlining some of the features
of this chenge the Minister of Educetion referred-to the provision in
high schools of e broad program of besic compulsory subjects and e wide
selection of electives. This kind of program, he said, could only be

offered in a school of at least six hundred pupils.2

Newfourdlend Sources., In the late 1940's, Frecker, then Secretary

for Education in Newfoundland, was delegated with the task of "surveying
the position regarding Regional High Schools in Cansda, the United States,
the United Kingdom and Scandinavia."d

His interim report to the Commission of Government covered surveys
made in the provinces of Canada, and in four American States. He recom-
mended that Newfoundlend proceed with the establishment of regional
gohools, and among other guidelines suggested the following relative to
gize of the proposed schools,

In order that a Regional Eigh School may give a numbee of courses

such as recommended by the 1943 Report of the Survey Committee of
the Canadian Eduoation Associstion, the school should have a fairly

lReport of the Royal Commission of Inquiry on Education,
Volume 4, (Quebec City: Printers for Government of guebec, 1966), p. 32.

2Minister of Education, New Brunswick, as quoted in the Report
of the Royal Commission on Eduoation end Youth, Volume 1 (St. John's:
Province of Newfoundlernd and Labrador, 1967), p. 103.

3G. A, Frecker, "Interim Report, Education Survey 1946-47-48"
(St. John's: Commission of Govermment, 1948), p. l. (mimeogrephed).
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large enrolment. One hundred and fifty students would permit some
diversification of the curriculum but two hundred amd fifty to three
hundred students for each school should be the aim.!

From the survey of Newfoundland secondary education, the Royal
Commisgion on Education and Youtn concluded that there were too meny
small high schools. The Commission stated thet meny of these schools
could and should be comsolidated, in order to bring to all students the
kind of facilities available only to students in larger schools. "While
no-one will contend", said the report, "that larger schools of themselves
do provide good education, few will doubt thst small schools rarely do."2

The report continued with the assertion that small high schools
can provide but one program of studies for all students. These schools
‘could not employ the steff necessary to provide for the complete rangs of
needs of all atudents.3 Many small schools, for example, failed to
offer any of the specielized sciences, biology, chemistry and physics,
while some large schools offered sll three. '"And", the Commission

stated, "small schools tend to be 'text-book oriented' end to make little

uge of library and laboratory faoilities."4

Concluding this section of the report, on school size, the

Commission recommended:

+sea five-year high school should have at leagt five hundred
students, and a three-year high school at least three hundred.

1Ibid., p. 16.

2Province of Newfoundland and Lebrador, Report of the Royal
Commigsion on Education end Youth, Volume 1 (St. John's: Province of

Newfoundland and Lebrador, 1967), p. 90.
3

Ibido, D. 950

—————

1pid., pe 99,
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A much larger enrolment is necessary if these schools are to
provide the diversity of curriculum and services that are oconsidered

desireble,l

1l1. LITERATURE ON THE NEGATIVE RELATIONSHIP BETWEEN
SCHOOL SIZE AWD SCHOOL PROGRAM

The literature in this field temds to psychological studies

rather than administrative, as was the case for most of the literature

in the previous section. The studies selected here show a concern for

the student as an individual as schools become larger. |
i

Five leading education groups in the United States combined

forces to examine the importance of the individual in the schools. The

firgt statement issued from this project warned of school prectices

that reduce the individual'!s rolei .
With ar eye to masses rather than indivuduals, the schools are ;
departing from theizr unique historic character by manipulating :
pupils and teachers into orgenizstional patterns and by leaning on '

{

administrative and mechenical devices that temd to destroy the
very quality which hes made them great.?

In discussing the individual pupil in the large high school,
MoNaesor has expressed concern about the anonymity of an adolescent in

a school of two thousand pupils, He thinks that there may be a direot ;

connection between the apathy of students regerding civic-sociel matters

11bid., p. 104.

2 jmerican Association of School Administrators, Planning
America's School Buildings. Report of the Association's School :
Building Commission { Washingten, D.C.t American Association of School !

Administrators, 1960 ), p. 3.
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in the adult community, and the fact that their time is apent in dense
population centres in large high gehools which promote feelings of
anonymity.l

Plath states that in seeking to solve this dilemma of educsting
more pupils in larger schools, and &t the seme time providing better
individual attention, educators are increasingly turning to the schools-
within-a-achool-plan. 2 For example, the Association for Supervision

and Curriculum Development publication The Junior High School We Need

statest
In a jupior high school of lerger than 500, adminigtrative
devices which provide for smaller subunits or for "schools within

the achool™ are wise. The young adolescent needs to find =
regpected place for_himgelf. He needs to be known and seen; he

dessrves attention.

Some comprehensive studies of school size were undertaken at
the Midwest Psychological Field Station of the University of Kenpas,
and published in 1964 under the editorship of Bevker and Gump.4 A total
of 218 high schools with student populations ranging from thirty-five

to 2,287 were involved in the cluster of studies.

1Donald MoNassor, "New Designs for Civic Education in the High
School". In Franklin Patterson ( ed.), The Adolescent Citizen (Glenco,
Illinois: The Free Press, 1960 ), p. 316

%ar] B. Plath, Schools Within Schools. A Study of High School
Organization ( New York: Teachers College, Columbia Upiversity, 1965),

Ds 4o

3Jeen D. Grambs and others, The Junior Bigh School We Need
(Washington, D.C.s Association for Supervision and Curriculum Develop-

ment, 1961 ), p. 13.

4hoger G. Barker and Paul V. Gump, Big School, Small School
(Stanford, California: Stanford Univereity Press, 1964.)
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The findings of these studies indicated that students from the
larger schools were exposed to a larger number of school activities,
and the best of them achieved standards in many activities that were
unequalled by students in the small schools; but, atudents in the small
schools participated in more ectivities... acedemic, cultural, and
extra-curricular. Students from the smaller schools reported more and
"petter" satisfactions, and displayed stronger motivation in ell areas

of school activity.
To the question, "What size should a school be?", Barker end

Gump glve this answer,

The date of this research end our own educational values tell
us that a school should be sufficiently small thdt all of ite
students are needed for its enterprises, A school ghould be
spall enough that students are not redundant.l

111, SUMMARY

While some psychological studies indicate & negative relation-
ship between school size and the degree of participetion by students
in school progrems, the great majority of studies find a positive
relationship between school size and the progrem offerings of a school,
High schools with fewer than one hundred pupils per grade offer
an inferior program. The optimel size for high schools would appeer to

fall in the range of two hundred to three hundred pupils per grade,

i1vid., p. 202.
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CHAPTER 111
DESIGN OF THE STODY

This chapter sets forth the methods used to test the detailed
aspects of the generel hypothesis of the study, namelys that with
respect to program offerings, the larger Regional High Schools of New-
foundland will be rated higher on the evaluastive instrument then the
smaller Regionml High Schools. Separate sections deal with the ingtru-

ments, the sample, the collection of data and the methods used to

analyse data.

1. THE INSTRUMENT
Data wes gathered by means of the interview schedule contained
in Appendix A. This schedule was basically the instrument Bveluative
Criteria developed by the Naotionel Study of Secondary School Evalu-

a.tion,1 but modified for this study by the investigator.

Evaluative Criteria. This ingtrument ie designed for use of a

school staff in self evaluation of the school progrem and school plant;
and for use by visiting committees of qualified teachers, administrators,
and speeialists, who msy use the instrument for purposes of aceredi-

tetion, or as a guide to recommendstions for improvement of a school's

program and facilities.,

INational Study of Secondary School BEvaluetion, Evaluative
Criteria, 1960 Edition ( Washington: Nationel Study of Secondaxry School

Evaluation, 1960 ).

— ———a
B e S S

—~—

. m A g e - w

A Ao e
3 an R e

siriinn

T

'
'
|
!
i




25

The instrument contains seations designed to elicit information
on the philosophy and objectives of a school, its program of studies
(nineteen subject areas ranging from agriculture to vooational education),
the student activity program, instructionazl meterials services, guidance
gervices, health services, the school plant, the school staff and admin-
igtration.

Originally the instrument was developed in the 1930's by the
Cooperative Study of Secondary School Standards, a corporate body
administered by a general committee composed of respresentetives of
regional aocrediting essoociations in the United States. The committee
first published Evaluative Criteria in 1940, a second edition was pub-
lished in 1950, and a third in 1960. Since 1940 the instrument has been
used in thousands of schools throughout the United States. A modified
edition was used in schools in India, and adapted translations were used
in Egypt, Cuba and Japan. The Alberta Teachers Association has revised
the criteria for use in Alberta schools, and it hes had widespread use
in that province in recent years.

As stated previougly the instrument, when used in its entirety,

4 is processed by a team of qualified teachers and others who visit a
sohool for purposes of acereditation or otherwise. The team is sub-
divided to study specific areas of the school program and its facilities.
By observing classes, and by questioning school personnel, the team
members garner informetion and complete an extensive list of checklist
items for each area of the study. After the checklists have been rated,

evaluation itema are marked using a five point scale, which will be
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described in detail later in this chapter.

Modifications for the Present Study. Once the basic inetrument
had been chosen, it was necessary to select those sections which could
be most effectively administered by the investigator; and which woulg,
at the same time, provide encugh of a picture of the Newfoundland
Regional High Schools on which to test the hypothesis.

The investigator assumed thet a high school program for Newfound-
land should provide a reasonable balance of academic and cultuxal
studies; and that every high school studert should have the opportuni ty
to participate in & program of physical and social aotivities. He,

therefore, chose from Evaluative Criteria the sections on art, music,

physical-education and student activities. The acadenic studies were
limited to three: English, methematics, and science. Thexe were two
reasons for this particular selection of academic subjects:

1. The Newfoundland Provinciel Committee on Currioulum, and the
Newfoundland Royal Commigsion on Education and Youth have both recommen-
ded that every high school student should have = besic program in English
Literature, ¥nglish language, and history for all three years of high
school, and methematics and soience for some or ell of the three years.

2, In the subjects chosen the investigator has majors in each of

English and mathematics, and strength in science subjects as well.

Prov1nce of Newfoundlend and Lebrador, Report of the Royal
Commigsion on Education and Youth, Volume 1 (st. John's: Province of

Newfoundland and Labrador, 1967), pp. 164-166.
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Bis teaching experiemce for the previous fourteen years has been en- ;
tirely in the fields of English, mathematics, and science.
A further decision was made to limit the study of academic sub-
Jjects to Grade X
1. Because two of the high schools selected for the study enrol
no puplls in grades below Grade X. i

2, Because in all the high schools selected for the study, Grade

X1 students write provinciel examinations, whereas in some of these

schools meny of the Grade X etudents write only school examinations, it

g T LS G iy

was considered that if any difference in program offerings of the various
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schools existed, it would more likely Ye found in Grade X than in Grade

X1,

Finally then, the decision was mede to oconduct a study of the

following program areass Grade X English, mathematics, and science; and N

art, msis, physical-eduoation (boys and girls), and student activities

in Grades X and X1,

O e S & e e o A e D

The oriteria sections ohosen were next subjected to rigorous
editing and validating with the help of umiversity teachers in all
gubject areas but student activities, which was modified with the assis-

tance of two high school principals. (The names and positioms of these

e —— e et o e e

university and sohool advisors are listed in Appendix B ).

Following the initial editing of the criteris, the revised
instrument was tested in two pilot studies; ome in a large, city high
school (Grede X end X1 enrolment 363), the other in e smell-town high

schoo) (Grade X and X1 enrolment 141), These pilot studies enabled the
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investigator (a) to test the ingtrument in a real school setting, and
to further modify it, where necessary, (b) to develop a technique of
administration, and (c) to finalize the criteria ratings to be used in
the actual evaluative situations to follow.

In these editing and testing procedures sll checklist and evelu-
ative items which could not be applied to the Newfoundland schools and to
the limiting factors of the study (Grade X academics for example) were
either eliminated or modified to suit. Thus, a checklist item such as
"a continuous science program is provided from the seventh through the
twelfth grede" was deleted, and the item, "although Canadian and English
literaturgs are emphasized, opportunity is offered for the study of
appropriate selections from other literatures" was modifisd by deletion
of the word American and insertion of the word Cansdien in its place.
Items requiring expert kmowledge such as "The teaching of grammar is
in agreement with current reseaxrch findings" were also deleted. Any
evaluative items involving the word "quality" were eliminated: for exam-
ple, "How adequate is the quality of writing activities"., The investi-
gator did not conmsider himself competent to mark such an item. Some
sub~gections of the criteria were eliminated in their entirety, notably
those on Methods of Bvaluation, Outcomes, Special Characteristics of (the
subject) and, Generasl Evaluation of Imstruction in (the subject). The
investigator, and his advisors, considered that these sections had no
value for the present study.

A major modification was mede in the procedure for epplying the

instrument. As already indiocated, the instrument is normally used by
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a team; for this study the investigator worked alone. An investigating é-
team might spend three or four days in a school; the investigator covered

the smaller schools in one day, the larger schools in two. The investi-

gating team interviews students in some ingtemcesy the investigator
did not. The investigating team visits classrooms in sessgionj the inves- éﬂ

tigator applied this technique only to aotivity sections, such as art, ;'

physical-education, and science laboratory classes. In evaluating the

geotion, atudent sctivities, the investigating team might interview ;,f
e
geveral staff advisors;.the investigator interviewed only the school {;?
g2
principal or a staff member assigned by him, 5 ;
i

s

The Instrument Used. The revised instrument, including checklist _

C o

and evaluation items, is included as Appendix 4. All school-subject

gtudies are divided into sections on Organization, Kature of Offerings,

gl R e e

Physical Facilities, Instructional Staff, Instructionel Activities, and 2

Instructional Materials. The area of student activities covers sections ?%
on Organization, Student Publications, Drematics and Speech Activities, i%g
Social Iife, School Clubs, and Financing of Student Activities. 4}

In addition to the checklist items for each school subject inves-

tigated, further information was called for on the subject matter taught

in these areas, on the percentage of the grade registered in any eleo-

tive program, and on the teaching qualifications of the teachers involved
with these subjects. This seotion of the instrument may be found in o

Appendix A, immediately following the checklists for English, mathematics, i

science, art, music, and physical education. TE
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The following sample from the criteria is taken from the Art
section,
INTERVIEW CHECKLIST ART

1. ORGANIZATION

2 ; 1. General art courses are available to all students.

2, Flexibility in organization provides opportunity for extemsively
exploring a variety of art media.

() 3. Provisions are made for students with particular srt interests
anéd ability to work intemsively in art media.

4. Clage sizes are ocongistent with the nature of the course,

5+ Art classes are assigned only to qualified art teachers.

6. Sufficient funds are allocated to provide supplies, tools, and
equipment for art.

( ) 7. Provision is made for common planning by teachers of courses in
the arts, such as mugic, home economics, industriel art, drema,
and danoce.

( ) 8. The school schedule makes it possible for students with art
interests and abilities to elect art courses.

EVALUATIONS ART

() 1. To what extent are gemeral art courses available for all stu-

dents?
() 2. To what extent are elective art courses availaeble to meet art

needs of individual students?
( ) 3. To what extent does the school schedule mske it possible for
students with art interests and abilities to elect art coursesg?

Bach item of the checklist wes assigned ome of three letters:
Es..if the provision or condition was made extemsively.
S...if the provigion or condition was made to a moderate extent.

L...if the provision or condition was very limited or missing, but
needed.

Evalustion items were assigned values on a five-point scales
S - Excellents The provisions or conditions are extensive and are

functioning excellently.
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4 - Very goods (a) the provisions or conditions are extemsive and are
funotioning well, or
(b) the provisions or conditions are moderately extensive
and ere functioning excellently.
3 - Goode The provisions or conditions are moderately extensive and are
functioning well.
2 - Fairs (a) the provisions or conditions are moderately extemsive but
are functioning poorly, or
(b) the provisions or oonditions are limited in extent but
are functioning well.
1 - Poor: The provisions or conditions are limited in extent and

functioning poorly; or they are entirely missing, but needed.

Validity of the Instrument: The final form of ithe insirument was
80 constructed that it would bring forth those factors goverming school
programs with which the investigator was concerned, namely: course or
activity content, electives, balance, facilities, and teacher quelifi-
cations. These factors are described by the many criteria items studied,
and cen then be rated by means of the evaluative items.

The criteria items chosen from the original instrument, Evaluative
Criteria, had been devised by committess of secondery school and univer-
8ity teachers, end had been revised peveral times after use in thousan@s
of schools in the United States over the period from 1940 to 1960. These

oriteria items have also been used in revised forms, in India, Japan,

Egypt, Cuba, and in the province of Alberta.
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All those pexsons involved in the modification of the criteria;
university teachers, high school principels (Appendix B), and pilot-
school teachers, were in unanimity on two pointss

l. The oriteria should provide an adequate meesure of the program
to be studied,

2. The investigator, though not an "expert! in any subject area

of the study, was qualified to administer the ingtrument effectively

enough for the purpose required.

Reliability of the Instrument. Matthews states that the relia-

bility of the Evaluative Criteria wes checked out in a research project.
Dr. Earle Hawkins, currently President of Towson State College, Baltimore,
Maryland, arranged for two oommitiees to visit twenty-five schools. Each
committee was provided with a complete copy of the oriteria, worked
independently, and visited the schoole et the same time. Judgeuwents of
the committees were suﬁmarized separately end compared. Comperisons were
mede between the reports for the same school, and, although there were
differences, Hawking concluded that the differences were not significant,
and that the results obtained from using the procedures recommended by
the Cooperative Study ( now Nationel Study ) were relia.ble.1

Three tests were conducted to check the relisbility of the revised

ingtrument,

lPersonal letter from R. D. Matthews, Executive Seqreta:y, ‘
Administrative Committee, National Study of Secondary Sohbol Eveluation,

dated March 4, 1966,
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1, Sohool A of the study was visited by two persons, a senior
gtaff member of the Faculty of Education, Memorial University of New-
foundland, and the investigetor. Esach oompleted the checkllst and the
evaluations on the academioc subjects, physical-education and student
aotivities. Art and music ware treated similarly by the same investi-
gators in School G. The Pearson's r between the rating of the two
investigators 41s shown in Table 1.

The overall reliability coefficient was .96.

2. School A was revisited by the investigator, and the subjeot

areas, mathematios, physical-education (boys), end student sctivities,

LS L O (L Vv

re-checked snd re-evaluated. The resultant stabillity coefficients

4 _

between the two sete of evaluations were:s mathematica .92, student ac-

tivities .92 and physical-education boys .93.

S~VAAL s

TABLE
RELIABILITY COEFFICIENT (r) BETWEEN INSTRUMENT

EVALUATIONS OF TWO INVESTIGATORS

Subject Subject
ey .85 English .83 [
Musio .90 Mothematics .88 N

92 Science +95

Physical Bducation (boys)
Physical Education (girls) .94 Student Activities .94
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3. The investigator completely re-evaluated all criterie items
in each subjeoct area investigated in School B, using the original mark- .
ings of the checklist items, The Pearson's r between first and second ,
eveluations is shown in Table 11. !
TABLE 11
STABILITY COEFFICIENT (r) BETWEEN TWO SETS : '
OF CRITERTA EVALUATIONS USING THE |
ORIGINAL CEECKLIST SCORES §
5
Subject Subject I_J K
113
Art 1,00 English .98 Z %
Music 1.00 Methematics .98 . /a
Physical Education (boys) .98 Science . .98 J‘
Physicel Educstion (girls) .97 Student Aotivities .95 S
The overall stability coefficient was .99.
111, THE SAMPIE
As noted in Chapter 1, only Regional High Schools were to be I’
studied, and there were twenty-seven in Newfoundland in the school year E
1966-67. Two of these schools were used for the pilot studies. The
remaining twenty-five were listed in order of the total Grade X and ! :
Grade X1 enrolment, with the seven largest and the seven emallest being “ ;
L‘l E

chosen for the study. b
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Grade X and Grade X1 enrolments in the larger schools ranged from

233 to 958, and in the small schools from forty to ninety~seven. ?
1V. THE COLLECTIQN OF DATA

Permission to visit schools was sought and quickly received from
all schools but one of the smallest. In this instance the school next

in size was chosen, Boards of Education also readily extended permiss-

ion to vielt their schools end interview teachers, as did the Superin- ;;@
tendents of Education and the Director of Amalgamated Schools. Pertinent éig.
letters and forms are shown in Appendix C. g;i
The actual study was conducted over a five week period, end jyj-
involved 2 concentrated program of interviews, observations, and date Z %l
gathering. Without exception, temchers and principals were extremely j'{

patient and cooperative, and gave asll information requested in the con- o

I~
0

T oy

duct of the study. Each item of the checklist was covered during inter-

views with the principal of the school, or with a teacher designated by

s r————— g,
TS

him as best qualified to deal with the area under study. The investis

L Y S S ST

gator took great care to ask the smme questions and t0 use the same

interview technique in each school. The checklist markings B, S, L were
made by the investigetor alome. Evaluation items were assessed immedi- ;,
ately after the visit to the school had termineted, or during the visit N
88 time permitted. The period of one dey for smsll schools, and two days fj
for larger schools, as decided from the pilot studies, was found to be |

quite satisfactory--though in four of the smaller schools this involved

some night interviews to complete the work. b
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V. THE METHODS OF ANALYSIS

The visitations completed, the next task was to tabulate the data
end enalyze results. The table which follows shows the method used in
tabulating, and the evaluations actually assigned schools on item (1) i
of the Art example previously shown, il
ITEM: To what extent are general art courses available for all students?

TABLE 111

A SAMPLE EVALUATIVE CRITERIA RATING

T e SIS T L

Larger Schools Smaller Schools
ABCDLEFGMedse, TUVWXY Z Med.

LAt i< e v
o RO e

1412124 2 222231221

rQr~g.
" _:2:;..:_

«r.
./

The symbols 4, B, C, D, E, P, G, were those assigned each of the

ot TN

larger schools throughout the study. T, U, V, W, X, Y, Z were the

symbols for the smaller schools.

St oM

In schools A, C, E, Y no art periods were provided any student of

sy

the school. Since the provision of art was entirely missing, the rating

was 'Poor!, and the evalustion 1.
Schools D, F, T, U, V, W end Z provided art classes for some | ‘

students. In these schools the provisions were either moderately exten~

sive and functioning poorly, or limited in extent but functioning well.

The rating was 'Fair!', the evaluation 2.

School X provided art for all students, under the guidance of an : E

s
t
1
2

acedemic teacher who in the investigator's opinion appeared to have some
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talent in art. His students had entered gome of their srt work in an
Internationel Red Cross contest, and had won awerds. The progrum was
rated 'Good', with an evaluation of 3.

Schools B and G hed full time art teachers, both graduates of a
university school of ert. Their programs were either extensive and
funotioning well, or moderately extensive and functioning excellently.
The rating, therefore, was 'Very Good', and the evaluation 4.

The data gathered on program content and the percentage of a grude
registered in elective subjects lent itself best to descriptive analysis.
This was done in Chapters 1V, V, and V1 in the eppropriate sections.

The date on teacher quelifications was subjected to statistical
analysig, as were the eveluative oriteria items. This was done in the
latter case to determine if any significant difference existed in the
evaluations assigned larger and smaller high schools, This analysis is
ghown in detweil in the Chapters 1V, V, V1 and V11. The test used in the
analysis is kmown as & "median" test.

The medien test was used to find out whether it was likely that
the median evaluations on any item would be the same for the large and
for the small schools. The hypothesis for the study wes that the medians
would not be the same; but thet the median evaluations for the larger
schools would be higher than those for the smeller schools.

To carry out the median test, the medien evaluation for the com-
bined schools was determined for each item of the criteria. The evalu-

ations were then dichotomized at the joint median, and placed in a 2 X 2

table like Table 1V.

!
L
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TABLE 1V

MIDIAN TXST: FORM FOR DATA

large Schools Small Schools Total

No. of evaluations above
the combined median. A B A+ B

No. of evaluations at or
below the combired median. C D C+D

Total A+ C B+ D

To overcome the problem of deeling with retings which fell at
the joint median, the evaluations were dichotomized as those which
exceeded the median and those which did not.

Siegel1 states that for an N 20 (es in this study) en appro-
priate test for the significance of the mediens would be Fisher's Exact
Probability Test., It is this test which was used in the study. The
investigator chose to use with it a significance level of .05.

Table V shows the method of treatment of the data of the main
study. ITEM: How extensive is the veriety of experiences in speech?

In the item shown the difference between large-school and small-
achool medians wes found to be significant, and the main hypothesis was
accepted for this item.

The reader will note that in tabulating the evaluations of the

sample item shown, the median eveluations for the smell schools and for

1Sidney Siegel, Nonparzmetric Statistics for the Behavioural
Sciences (New York: McGraw Hill, 1956), pp. 96-104 and 111-115.
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TABLE V
EVALUATIVL CRITERIA RATINGS SHOWING JOINT MEDIAN

AND SIGNIFICANCE AT .05 LEVEL

Larger Schools Smaller Schools Joint Signif. ' .
ABCDEFGMed, TUVWXY % Med. Med. .05 level ;

133333229 221221118 2.1 S

the large schools was celculated. These medisns were not required for
the median test, but served as sn additional besis for comparigson of

large-school with small-gchool evaluations. BPvery criteria item in

Chapters 1V, V, V1, and V1l received the seme treatment.

-
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CHAPTER 1V
ANALYSIS OF FINDINGS: ENGLISE, MATHFMATICS, SCIENCE |

Each of the three subjeots, Grade X English, mathematics, and E
i: science, is treated separately in this chepter. Information is presented g;
first on the courses of study offered in each subject area. Then follows
some statistical data on teacher qualifications ( level of teaching

certificate, the number of university courses in the subjeot area, and

»
the number of methods courses completed ). Finally, =ll criteria items %éf
for each subject area are listed in one table with accompanying descrip- i%&
tion end gummary of findinge. Each item of the table shows the individ- J}j
ual school evaluations, the small-school and large-school medigns, the z_;”

joint median, and a statement of significance (S) or non-significance

(N/S) at the .05 level, based on the Fisher Exasct Probebility Test.

For each criteria item examined in Tables 1X, X11, end XV, the

hypothesis was that, with respeot to program offerings, the larger

Regional High Sohools of Newfoundland will be rated higher on the eval-

uvative instrument then the smaller Regional High Schools.
1. ENGLISH &

The overall finding for English was that the programs offered in it
larger Regional High Schools, the qualifications of staff, and the

gcores on the evaluative ingtrument were generally rated higher than

|
those of the smeller Regional High Schools. The findings are now pres- ; ﬂ-

il

b

ented in detail.,
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Programs Offered. An analysis of program offerings, &s revealed
in Tables V1 and V11, shows that the larger Begional High Schools had
a greater variety of courses in English Language and English literature
than the smaller ones.

Table V1 presents informetion on the Courses of Study ( Grade X
English Literature ) for each school, with the percentage of the grade
involved. Three of the larger schools, and six of the smaller offered
only the provincisl University-Preparatory program. Ome large school
supplemented this program with Soience Research Assoclates Reading
Laboratories for two classes of non-matriculent students, and with an
enriched program of studies for all others. Two larger schools hed one
oclass each on selected topics from the provineial anthology, while one
larger school had a class ( mainly repeaters ) on the provincial Gemeral
Course.

In the seven gmaller sochools, one student only was studying the
provinciel Gemeral Course; all other students were on the University-
Preparatory program.

Further detail not shown in the table is that, in the schools
studied, 2405 Grade X pupils were registered. Of the 2127 pupils in
lerger schools, 2026 were on the University-Preparatory program; and of
the 278 Grede X pupils in smaller schools all but one followed this
Program.

Table V11 is the comparable picture in Grade X English Langusage

for each school -- the pupils involved in different programs were the

gsame pupils as shown for the English Literature.
A11 schoola were using as a basic text the provincial text,
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TABLE V1

COURSES OF STUDY: GRADE X ENGIISH LITERATURE

Sehool Course of Study % of grade
involved i
:
A Provincial University-Preparatory 100 l
B Provincial University-Preparatory plus one
Shakespearean comedy, and additional novels. 80 !
i Provinecial University-Preperatory plus :[ :
R S. R. A. Reading Labs. . 20 "f ;
% ¢  Provinoial University-Preparatory 86 g Iﬁf
Seleoted topics from provincial course 14 9 I‘:{
? D Provineiel Universi ty-Preparatory 100 X 14
6 E  Provincial Umiversity-Preparatory 93 ]
g Provincial General Course 7 ) a\
° F Provincial University=Preparatory 92 2' ;
Selected topics from provincial course 8 *4
G  Provincial University-Preparatory 100 ;
s T Provincial University-Preparatory 100
BAd U Provinciel University-Freperatory 100 r
i VY  Provincial University-Preparstory 100 i
g W  Provinoial University-Preparatory : 98 i
S Provincial General Course 2 | |
g X  Provincial University-Preparatory 100 i
8 Y  Provincial University-Preparstory 100 ! It
.I?: 2  Provipcial University-Preparatory 100 E\'I




TABLE V11
COVRSES OF STUDY: GRADE X ENGLISH LANGUAGE
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School Course of Study % of grade
involved
A Provinciael University Preparatory 100
L B Provincial University-Freparatory plus
A additional text in fundamentals of English
R grammar 100
g c Provincial University-Preparatory 86
. Seleoted topios from provincial text 14
S D Provincial University-Preparsatory 100
g E Provincial University-Preparatory 93
8 Provincial General Course 7
é F Provincial University=Preparatory 92
Selected topics from provincial text '8
G Provincial Univexsity-Preparatory 100
s T Provincial University-Preparatory 100
hAﬁ U Frovincial University-Preparatory 100
i v Provinoial University-Preparatory 100
g W Provincial University-Preparatory 98
S Provinecial General Course 2
l?{ X Provincial University-FPreparatory 100
g Y Provincial University-Preperatory 100
]S-I Z Provincial University-Preparatory 100
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The New Using OQur Language. Ome larger school had supplemented this P

with a text of grammar fundementals; and two other larger schools had ’
shortened the provincial prograsm for clssses of weaker students.

The supplementery data presented previously for English Iiterature

are identical for the English Languege. For example, ome student only

in the smaller schools was on the General Course.

Teacher Qualifications Data on the teaching grades of Grade X !
English teachers, or the university courses completed in Erglish, and on

ocourses in English methods, are summarized in Table V1ll.

L e [t .
A e o e S CFy

Teaching grades were generally higher in the larger schools, and

LS <A< W
T S

subject depth ( as represented by university courses ) much higher in i

these schools. Seven of the thirty-six English teachers in the larger

[ s

schools had completed & methods course or courses, in English. None of

s

the twelve English teachers in smaller schools had done so.

e o™

When median tests were applied to this data, the larger Regional

High School averages were signifioantly higher on all three factors,

( teacher grades, university courses, and methods courses ) than the

s A P

averages of the smaller Regional High Schools.

Evaluative Criteria Items, In Table 1X a signifiocant diffexrence

between evaluations for lerger and smaller schools is shown for nine of

the sixteen criteris items. The larger achools were rated higher for the
following ressons; In most of these schools some provision was made for
the more advanced snd for the weaker students. These schools were equip-

ped with more extensive library facilities, with a greater variety and
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TABLY VIII
QUALTFICATIONS: GRADE X ENGLISH TEACHERS
Lerger Schools Smaller Schools Joint Signif.
A BB ¢ D E P G T v v w X X zZ med. «0% level
No, of Teachers 3 5 4 5 6 T 6 1 2 2 2 2 1 2
Average Teaching
Grade 4eT 406 5.0 4ed 42T 3.6 6.3 3.0 4.0 3.5 4.0 1.5 1.0 5.5 4.0 ]
Average number of
Univeraity courses
in English 3.0 6.0 11 3.2 5.0 4.7 9.0 3.0 2.5 2.5 2.5 1.5 1.0 4.5 3.0 5]
Average number of
Yethod courses in
English 0.0 0.2 0,5 0.0 0.3 0.0 0.7 0.0 0.0 0.0 0.0 0.0 0.0 0.0 0.0.12 s

S
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TABLE IX
EVALUATIONS-ENGLISH
Larger Schools Smaller Schools Joint Signif.
Ro. ITEM ABCDEPGMede TUVYWIXYZ Nede med. .05 level
1. How adequate are the English courses
to meet the needs of all students? 233%323%3%3% 2.9 222222 2 2.3 S
2, How extensive is the variety in
literature to meet the needs of all
students? - 2232233 2 222222 2 2.1 N/s
3. How adequate ip the content in
literature to meet the needs of all
students? 2333333 3 223222 2.% 2.5 5
4. How well do the offerings provide
for the development of the langunge
procesa?l 23333%3%3% 3 223222 2,% 2.5 s
5. How extensive is the varlety of
experiences in spesoh? 13333322,9 212211 1.8 2.1 s
6. How extengive is the variety of
writing activities? 3333343 3,2 323232 2,8 2.9 /s
T. To what extent do the offerings
provide for the development of
listening skills and apprecisation? 222332222 212132 2 241 N/S
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TABLE IX (continued)
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Larger Scheools Smaller Schoolse Joint Signif.
No. ITEM ABCDEFGMede TUVWZXY 2 Med, med., 05 level
8. How adequate are the physical facil-
ities to meet the ingtructiomal
needs in English? 3543344 3 3323333 3 3.1 N/s
9, How adequate is the provision for
etorage facilities? 32343344 3 22233221,9 2.8 s
10. How well ig the equipment maintained
for efficient use? 3343344 3 3333333 3 3.1 §/s
11. How adequate is the ataff's
preparation in Engliah? 3443334 3 2222227322 2.7 5

12, To what degree is instruction
adapted to the needs of individual

students? 3333333 3  23132332,8 2.9 N/s

13. To what extent are materials from
the library used in English

instruction? 233214328 12121111,3 1.8 K/s
14. How adequate is the variety of
instructionsal materisla? 3443244 3% 2222222 2 2.4 ]

15. How edequate ig the quantity of
instruotional materials? 3343243 3,5 2212222 2 2.4 S

16. How adequate is the planning and
preparation for instruction? 2443344 3.8 2323333 3% 5.2 S

doac i .\‘.\,;;,.-._.h_‘,_. At na b I8 ‘é\é? 7. --Q:g‘ s .'_ = -\.'::'- ek .I,.:,}:.-'_E:l_..-"_\.{' - I-,.l\,L_'-.'
AR, ﬁ&ﬁﬁﬁﬁﬁ%WEﬁ“; FiE LR ﬁﬁ?ﬂ?
T S L St T s A R e e E i it e n




48
quantity of instructional materiels, and provided course options--Univer-
sity-Preparatory, Provincial General Course, and local adaptations of
each of these programs. The larger schools also provided a greater
variety of experiences in speech,

The most significant difference noted was in the teaching qualifi-
cations of English teachers. Purely from a statistical point of view,
the teachers of the larger schools showed superiority. Item 11 of the
criteria, on the staff's preparation in English, supports what has slready
been shown in Table V111, In fact, the teachers of the larger schools
had, on the average, taken 6.0 university courses in English, while their
counterparts in the smaller schools had taken but an average of 2.5
courses. Im four of the larger schools a teacher or teachers hed taken
courses in the teaching of English, but in the smaller schools none had,

Close imspection of Teble IX will reveal that most of the evaluw-
ations show the English program has been rated as only good or fair in
most schools. Larger schools mediens, however, were higher on thirteen

of the sixteen criteria items, than the medians for the smaller schools.
11. MATBEMATICS

The study indicated that the program offered in mathemstics in
the larger Regional High Schools was somewhet broader in scope then in
the smaller schools. In the comparison of staff qualifications, and
soores on the eveluative criteria, however, little difference wes appar-

ent in the data for the larger and for the smeller schools.
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Programs Offered. Table X presents information on the Course of

Study ( Grede X mathematics ) for each school, with the percentage of
the grade involved in any program. All fourteen schools investigated
offered the provincial University-Preparatory progrem, which consisted
of two distinct subjects, Algebra and Geometry, using one basic text,

Functional Mathematics 1V. The provincial General Course wag the Geom-

etry section only of the aforementioned program. One large school and
two small schools had students on the General Course.

Four of the larger schools provided local school programs for
some of their non-matriculsmts, with 15 per cent of the total grade
enrolment of eny ome school being the highest number involved. Two of
the four used selected topics from the provincial text, a third school
augmented this material with arithmetio from a 1919 high school arithme-
tic text, while the fourth provided a locally devised program of general
arithmetic,

None of the small schools had attempted any deperture from the
provineially prescribed courses of study. Indeed, in these schools, all

but two students were on the University-Preparatory program.

Peacher Quelifications. Data on the teeching grades of Grade X

mathematics teachers, and on their preparation in mathematics are shown
in Table X1. This table reveals that teaching grades of the mathematics
teachers in the larger schools were generally higher than the grades of

teachers in the smaller schools. This difference, however, is not

statistically significent. On the other hand, teachers in the smaller

BRegional High Schools had completed a higher average numbexr of university
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TABIE X

COURSES OF STUDY: GRADE X MATHEMATICS

50

School Course of Study % of grade
involved

A Provincial University-Preparatory 100

L B Provincial University-Preparatory 91

A Selected topics from provimcial text plus

R topios from former high-school arithmetic text. 9

G

E C Provincial University-Preparatory 86

R Seleoted topice from provincial text 14

S D Provincial University-Preparatory 100

c

B E Provincial University-Preparatory 93

0 Provincial General Course 7

0

L F Provincial University-Preparatory 92

3 School Program...Arithmetic 8
G Provineiel University-Preparatory 85

Seleoted topics from provincial text 15

S T Provineial University-Preparatory 100

M

A U Provincial University-Preparatory 100

L

L v Provincial University-Preparatory 100

E

R w Provincial University-Preparatory 98

Provinciel General Course 2

8

c X Provineial University-Preparatory 200

B

0 Y Provincial University-Preparatory 97

0 Provincial General Course 5

L

3 100

Provincial University-Preparatory
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TABLE XTI
QUALIFICATIONS: GRADE X MATHEMATICS TEACHERS
Larger Schools Smaller Schools Joint Signif.
A B c D E F G T T v v X Y Z .med. «05 level
No. of Teachers 2 4 4 2 6 7T 6 1 1 2 1 2 1 2

Average Teaching

Grade 4.5 5 5 4 5.3 3.7 58 4 3 5.5 4 1.5 2 2.5 4.2 &/3
Average number of

University courses

in mathematies 4.5 3.3 2.8 1.5 1.3 2.92.4 4 2 35 % 1 3 i 2.8 N/S
Average number of

Method courses in
mathematics 0 0.5 0.5 0© Q 0 0.5 0 Q 0] 0 0 0 0 «09 N/S
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mathematics courses than the mathemstics teachers of the larger schools.
This difference also was not sbdatistically significant. Of thirty-one
mathematics teachers in the larger schools, only seven hed completed any
methods course. None of the mathematics teachers in the smaller schools

had taken a methods course in mathematiocs.

Evaluative Criteria Items. Criteria items and evalustions for

the Grade X mathematics program are depicted in Table X11.

It will be immediately apparent that the larger schools did not
receive significantly higher evaluations than the smaller schools. Indeed,
stetistical significance appeared in but five of the twenty-two items
evalunted, and three of these items describe factors which might be
clessed as merely auxiliary to the main program, equipment, supplies, and
storage facilities., Ome might conclude that there was no significant
difference in the mathematics programs offered by small end by large
schools. This view may be tempered somewhat by a study of large-school
and small-school medians, where the reader will note that on fifteen of
the twenty-two items the lerger schools received higher evaluations.

Items, 2, 3, T, 8, 18, and 21 received very low evaluations in ell

achools, and warrant comment. There were no advanced OT specialized

courses available in any of the schools for students with special apti-
tude or special needs in mathemstics; hence, students could not elect

courses beyond those required, for none were offered. No school inves-
tigated had a special classroom for mathematics, nor amy provision of &

work grea where practicsl applications of mathematics could be made.
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TABLE XTT

EVALUATTONS-MATHEMATT CS

Larger Schools Smaller Schools Joint Signif.
No. ITEM ABCDEFG¥ed. TUVWXY Z Med. med. .85 level

1+ To what extent are mathemastios

1 courses available and suited to the
| needs and abilities of all students
L

§

in Grade 107 23322332,8 2222222 2 2.2 5

2. To what extent are courses available
for studente with special aptitude
' in mathematics? 11141111 1 1111111 1 1.0

3. To what extent are students electing
mathematice ocourses beyond those

required? 1111111 1 1111111 1 1.0 N/s

; 4. How adequate is the variety of
| offerings in mathematicse to meet
the needs of all students? 2322

M2

322,33 2222222 2 2.1 N/S

5« How adequate is the content of
offerings to develop mathematical
knowledge and skills needed by all

studenta? 232223%22.3 2222222 2 2.1 H/S

6. Bow adequate is the content of
offeringe to develop mathematical
understaniing and appreciation
needed by all studenta? 2222222 2 2222222 2 2,0 K/8




B

a

P P S .

= TABLE XII (continued)

! Largexr Schools Smaller Schools Joint BSignif,
f No. ITEM ABCDEFGMedas TUVWXY 3 Med. med. .05 lewvel
!
'? T« To what extent do offerings provide

for the application of mathematics

in practical situations? 1721112113 11141111 1 141 N/S
i 8, How adequate are the offerings to

meet needs of students having
; specialized ocoupaticnal, and
i technical interests? 1111111 1 1111111 1 1.0 N/S
f 9. To what extent do offerings prepare

students for further study of

ma thematics? 3333333 3 3333333 3 3.0 N/s
: 10, How adequate are the space provis-
ions for existing class sizes? 3333333 3 3333333 3 3.0 N/s
i 11. How adeguate are the storage

facilities for equiprent and
i suppliea? 23321332,8 1111211 1.2 1.5 ]
|

12. How pdequate ls the equipment to
meet enrolment and currioular needs? 2 4 3 3 35 3 3 3.1 2222222 2 244 3]
13. How adequate are the supplies to
meet enrolment grd curricular neede? 2 3 32 3 3 3 2,9 2222222 2 2,3% 5

14. How edequate is the preparation of
the staff in mathematiocs? 33322322.8 323327322.8 2.6 /8
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“ TABLE XII (continmed)
I
Larger Schools Smeller Schools Joint BSignif.

No. ITEM ABCDEFGMeds, TUVWIXYZ Medas med. .05 lavel
15. To what extent is the staff prepared

to teach rew topics in mathematice? 33 222222,3 3222121 2 2.1 N/S
16. How adequate is the planning and

preparation for instruction? 3343353 33,2 323427372 2,8 2.9 N/S
17. How adequately are the instructional

activities adapted to the needs of

individual studenta? 3343332 3.1 323422225 2.8 N/S
18. How adequately is provision made

for practical applications of

mathematios? 1T2111211.3 1111111 1 Te1 N/S
19, How adequately are provisions made

for rapid learners in mathematics? 23323% 3 2.0 11232211.8 2.5 H/S
20. How adequately are provigiona made

for slow learmers in mathematios? 23322733 2.8 2123221 2 2.2 N/S
21, How adeguate is the variety of

instructional materials? 12321232,2 2111111 1.2 1.4 H/S

22. How adequate is the content of
instructional materiala? 23 3323%22,8 2222222 2 2.2 s
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Inetructional materials congisted almost entirely of the recommended
texts. One lerge school was using overhead projectors and transparencies

in the teaching of mathematics.
111. SCIEKCE

In this subject aree the larger Regional High Schools had signif-
icantly different programs than the smaller schools, While teacher qual-
ifications ( teaching grades and temcher prepsration in science teaching)
showed little difference, the programs offered and the teaching facili-

ties of the larger schools were scored mich higher on the evaluative

L KD i Ai< 7

oriteria than were similar items for the smaller schools.

I~

Programs Offered. Information on the Course of Study ( Grade X

| S

Science ) is presented in Table X111. Here will be seen the science

subjects offered by each school, and the percentage of the grade involved

LA A ™

for each subject.

The tsble has three main divisionst Provincial University-Pre-
paratory, Provincial General Course, and School Programs. 4 gtriking

feature of the table is the high percentage of pupils involved in

University-Preparatory programs. Especially is this to be noted in the

smaller schools where no student was emrolled in a genersl ocourse,

provinecial or local.

Two only of the schools provided locally designed programs, and

these involved a small percentage of the grade enrolment--the weakest

students ( acedemically ). Three of the larger schools offered the pro-

vinocial Fhysical-Science course for non-metriculants.
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TABLE XIIX

SCIENCE COURSES OFFERED BY NEWFOUNDLAWD REGIONAL HIGH SCHOOLS
AND THE FERCENTAGE OF THE GRADE X ENROLMENT
INVOLVED IN EACH SCIENCE SUBJECT

LARGER SCHOQLS SHALLER SCHOCLS

A B c D E F G T U v W X Y Z
Provincial Tniversity-
Preparatory
Biology 0] 43 60 0 0 93 34 © 0 0 O 9] O 0
Chemistry ) 30 5% 50 32 38 36 0 o] 0 6 0] 0 0
Eaxrth Science 69 13 O 0 43 ) 18 100 0 10C 50 52 100 100
Physics 21 32 30 20 33 ) 23 0 100 0 50 48 4, &}
Provincial General
Course
Physical Science 0 22 13 0 13 0 O 0 0 ¢} 0 0 0 0
School Program
Botany ¢ 0 4] 8] 0 8 O C O 0] 4] 0 o] 0

Elementary Physics 6 o o0 © 0 0 16 o o o ©o 0o 0 ©
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Two large schools each offered five science options. Two others
provided four options. One large school and one smsll school offered

three science options. Two large and one smell school provided two op-

tions; and the remaining five schools ( all small ) provided but one

soience sourse, usually Earth Science. In fact, Earth Science appeared

e s

to be the most popular of the sciences in the small schools, being the i
only science taught in four sohools, and having the mejority of Grade X s
soience enrolments fn two others. Earth Science had slso the largest

enrolments in two of the larger schools,

S iAI< 7

Teacher Qualifications. Preperation in the teaching of science, -

J
and teaching grades of Grade X soience teachers is presented in Table X
{
xv,
In the schools investigated thirty-iwo of the thirty-eight p)
science teachers held degrees...90 per cent in the large schools, and s
63 per cent in smaller. There was no statistical significance in the

difference in quelifications for these two groups of teachers. Neither
was there any statistically significent difference in the average number
of university soience courses completed by each group. No teacher in

the smaller schools, and but five in the larger schools, had teken &

course in the teaching of sciemce. This difference was gtatistically
significant,

Eveluative Criteria Itema. Table XV presents the evaluations of

the Science progrem in Grade X in Newfoundland Regional High Schools.

Statistically significant differences eppeared on eighteen of the
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! TABLE XIV
; QUALIFICATIONS: GRADE X SCIENCE TEACHERS
R Larger Schools Smaller Schools Joint Signif.
i A B C D E F e T L1} k'l w X Y Z med. -05 level
. No. of Teachers 5 5 4 2 5 T 5 1 1 1 1 2 41 1

: Average Teaching
} Grade 4.5 4.2 5.5 3 5.24.95.2 3 5 5 5 2,5 2 5 4.9 N/S

3 Average number of
University courses

in scdence 2 2.3 344 1 2461.93,7 1 1 6 1.5 3 0 11 2 N/s

Average number of
Method courses in

science 0 0.20.5 0 02 0 0,2 ¢ © O O O O © =12 S




] TABLE XV
O
EVALUATIONS-SCIENCE
Larger Bchools Smaller Schools Joint BSignif.
Ko. JTEM ABCDEPGHed. TUVWIXY 2Z Medse med. 05 level
1. To what extent are science courses
provided for all students in Grade X? 3 54 3 4 4 5 442 22243522 2.3 3.2 R/S
2. To what extent do the time ellotments
for science courses satisfactorily
meet instructionsl needs? 23 % 4343%3,3 2233322 2 2.8 /s
3. To what extent does the schedule
provide teachers with time to prepare
classrcom demonstretions, laboratory
work, and special projects? 124422223 11322211,.8 1.9 N/s
4. To what extent does the variety of
offerings meet the science needs of
students? 3 4434343.8 222321224, 2.8 s
5. To what extent does the content of
offerings meet the science needs of
atudents? 3443334 3 222321221 2.7 S
6., To what extent do the offerings
provide for study and discuseion of
recent ecientific developments? 2443453 4 3.8 1112211 1.3 2.5 8
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TABLE XV (continued)
Larger Schools Smaller Schools Joint Signif.
No. ITEM ABCDPDEF GHed. TUVWXY Z Nod. med. .05 level
7. How adequate ave the space provisions
for soience inatruction? 3443324 3% 22232222,°2 2.8 s
8, How adeguately are the classrooms
and laboratories furnished for
gcience instruoction? 33422343%.2 1212211 1 2.3 5
9« How adequate are ptorage facilities
for equipment and supplies? 3343334 3.4 1212211 1 2.1 3
10. How adeguate are the provisions for
the pafe storage of hazardous :
materiala? 3444444 4 1112341 1 3.5 8
11. How adequate are the provisions for
student safety? 3333444 3 23222222,2 2.7 8
12. How adequate is the laboratory
maintenance? 34435344 3.8 32233132 2.8 BT 3
15. How satisfactory is laboratory
housekeeping? 34433443.,8 3223%3322,8 201 5
14. How adequate is the preparation of
the staff in science subject matter? 2 3 3 2 3 2 4 2.8 2222213 2.1 2.3 N/S
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TABLE XV (continued)
Larger Sohools Smaller Schools Joint Signif.

Ko. TTEM ABCDEFGMedes. TUVWXY Z Med. med, 05 level
15, To what extent does inastruction

promote the goals of science

education? 2333334 3,1 22123142 2 2.5 s
16. How sdequately does instruetion

provide for the vardous needs and

abilities of students? 333 F IR L B,2 2223313 2 2.8 ]
17. To what extent does instruction

promote the use of methods of science

in problem—solving situations? 233333 4 3.1 1211213 1 2.5 S.
18, How adequate is the quality of

instruectional materiale? 3332333 3 2222222 2 2.5 s
19. How adequate ia the quantity of

ingtructional materials? 23 3%33%33 3 2212222 2 2.0 S
20. How adequate is the variety of

instructional materials? 3333333 3% 2212222 2 24,0 5
21. How well are instructional materials

organized and kept in good condition? 4 4 4 3 5 4 4 4 1323333 2,9 5.2 S
22, How satisfactory is the provision

for storage of instrunctional

materials? 444333438 23233322.8 3.1 s
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twenty-one criteria items. Of the remsining four items, though no
statistically significant difference was shown, the larger schools!
median exceeded the smaller schools' medien on each item.

Al) large schools were equipped with at least two laboratories,
and one school had four. Though the larger schools' laboratories were
better equipped than those of the smaller schools, retings were generally
low. Many basic items of equipment were not provided in physics, for
example, and others were availeble only in sufficient quantity for

demonstrations.

1V. SUMMARY

The prograam offerings in Grade X English and mathematics differed
very little from the larger to the smaller achools. Rarely was there
any modification, or replacement, of the two programs, University-
Preparatory and Provincisl General (Course,

Most of the larger schools investigated were providing sufficient
science options for e balanced program; and science program offerings
of the larger schools wers generally rated higher than the programs of
the smaller schools.

Qualifications of English teachers were significently higher in

the larger schools. The difference in gualifications for mathematics

and science teachers in the smaller and the larger schools was not
gignificant,
larger schools received significantly higher ratings on nine of

sixteen criteria items in English, and on five of twenty-two in

LS KAK Y

CJ_ 1IN,

sV,




64
nathemaetics. In science, however, eighteen of the twenty-two items

tested were rated significantly higher for the larger schools.
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CHAPTER V
ANALYSIS OF FINDINGS: ART, MUSIC

In this chapter the findings for art and music are presented and :
analysed. Information is pregented first on the courses of study offered f
in each subjects Then follows some statistical data op teacher qualifi-

cationg ( level of teaching certificate, the mumber of university courses ._

in the subject area, and the number of methods courses completed ). ::
Finally, all criteria items for each subject are listed in one table with £
accompanying description and summary of findings., Each item of the \é_ :
table shows the individual school evaluaetions, the smell-school and large- ) l
school medisns, the joint median, and & statement of significance (S) or Z‘ :1-
non-significance (N/S) at the .05 level, based on the Fisher Exact Prob- j
ability Test.

For each criteria item examined in Tables XV1ll and XX11, the

AAT

hypothesis was that, with respect to progrem offerings, the lagrger Region-
al Bigh Sohools of Newfoundlend will be rated higher on the evaluative |

instrument than the smaller Regional High Schools.
1. ART

A higher percentage of students in smaller schools were taking
art courses than was the case for the larger schools. There was no sig-
nificant difference between the qualifications of ert teachers in the
large and small schools. Indeed the preperation in the teaching of art

wag minimal in both types of echools.
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Programs Offered. Table XV1 indicates the type of progrem 15

offered, end the percentage of students in Grades X and X1 studying art, P
in each school investigated. £

Three of the larger schools and one of the smaller schools

offered no program in art. One large school and four smaller schools

e

T

provided en art program based on recommendations in a provincial cur-

T

rioulum guide for the teaching of art. Three larger schools and two ﬁ%
i
of the smaller schools had local programs in art. E%

Only one of the larger schools provided art programs for a

Ly

)

major percentage of its students. Three of these schools offered an

58 i<AS T

RESEasS

ar{ program to non-matriculents. All small schools but one provided

periods for art in the weekly time-table. In three of these schools Z ;
all, or a majority of, the students in Grades X and X1 could study art, ) ‘|
In the other three small schools art was offered to non-matriculents f

Only .

TPeacher Qualifications. But two teachers, both in larger

sohools had any formel training in art. Eaoch of these teachers was &

university graduate in Fine Arts, each had completed methods courses in

the teaching of art, and each had had their own work displayed in art %

;,
'
||
!

One art teacher, in ome of the smaller schools, had taken a
No

galleries.
non-credit course in art at Memorial University of Newfoundland.
teacher in any of the remaining schools offering an art program, had any

formal training in ert. Table XV11 i)lustrates these facts graphically.
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TABLE XV1
ART PROGRAMS IN SELECTED REGIONAL HIGH
SCHOOLS OF NEWFOUNDLAND
School Course of Study (Grades X and X1) % of students
involved
L A Nil 0
A
R B School Program 30
G
E c Nil 0
R
D School Program 10
S
c E Nil 0
H
0 F Program recommended by Dept. of Education 23
0
L G Sehool Program 75
S
S T Program recommended by Dept. of Eduocation 20
M
4 g Program recommended by Dept. of Education 30
L
L v School Program 75
E
R W Progrem recommended by Dept. of Education 75
S X Program recommended by Dept. of Education 100
c
H Y Nil 0
0
0 Z School Program 50
L
S

LD AR T
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TABLE XVII
QUALIFICATIONSs GRADES X AND XTI ART TEACHERS
Larger Schools Smaller Schools Joint Bignif.
A B c D E F G T y) ¥y W X Y Z med. «05 level

No. of Teachers 0] 1 o 1 0 1 4 1 1 1 1 1 o 1
Teaching Grade 4 6 1 6 1 5 1 1 2 1 1 N/s
University courses
in art 10 0 0 15 0 0 ¢ 0 0 0 N/8
Methods courses =
in art 5 0 0 10 6 0 0 1 0 0 N/S

*
Non-credit course in art offered by HMemorial Univergity of Newfoundland
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In none of the three faotors tested ( teaching grade, university
oourses, methods courses ) was there any statistically significent

difference between the qualificetions of teschers in the smeller and

the larger schools,

Evaluative Criteria Items. Of the eighteen criterie items examined

in Table XV11l not one shows any statistically significamt difference.
In all oages the hypothesie that larger schools will be rated higher
thap the smaller schools was rejected., Larger school medians do exceed
smaller school medians on ten items, but smaller school medians exceed
larger school medians on six items of the criteria.

Two larger schools provided a room for art. In all other schools
where art was taken, the students used their school deskas.

Three of the larger schools and one smaller school made provis-

jon in the school budget for purchase of ert materials. In the remeining

schools teaochers and pupils supplied their own.
Three larger schools and one of the smaller provided no time in

the time-table for the subject; and, in the remainder, one period per

pupil per week was the norm, and that ugually for non-matriculants onlys
11, MOSIC

The larger Regional High Schools of the study generally offered
& better program in music than did the smaller schools; but for most of
the schools there were no formal music offerings. Musicgl activities

were, for the greater part, extra-curriculer only.

LISIKAIRKY
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TABLE XVIIX

EVALUGATTONS-ART

Ko.

Larger Schools
ABCDEF G Med.

Smaller Schools
TUVWIY Z Med.

med.

Joint Signif.
<05 level

1.

2.

4.

Se

To what extent are gemeral art

courses gvailable to all students? 14121 22223%1 2 2.1
To what extent are elective art
courses availsble to meet the needs
of individual students? 12111 1111211
To what extent does the school

schedule make it possible for

studente with art interests and

abilities to elect art ocourses? 13111 2221312 2

To what extent does the art program
encourage students to discover,
explore, express, and appreise?

1%13%1 22122121.9

To what extent is instruction

provided in the use of & veriety of

art media?

13131 2222212 2

1.7

1.8

N/s

N/S

N/8
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TABLE XVIII (continued)

Larger Schools

Smaller Schools

Jolnt Signif,
Ne. ITEM ABCDEF GMedeo TUVWIXY Z Mede med. 05 level
6. To what extent is the space adequate
for a diversified art program? 141111313 1111111 1 Te1 N/8
T« To what extent do the facilities of
the ert room meke provisions for a
diversified art program? 17311113 1,3 1111111 1 1.1 N/S
8. To what extent is equipment kept in .- .~ ol
good repair? 14111131, 1111111 1 Te1 N/S
9+ To what extent is storage for
supplies adequaete? 14111131.3 1111111 1 1e1 /s
10. To what extent is storage for
students! work in progress ample? 1411113 1.3 1111111 1 1.1 R/S
11. How adequete are the lighting
facilities? 1T4111131,3 1111111 1 1.1 N/s
12+ How satisfactory is the preparation
of the staff members to teach art? 1413125 2 2211211 1 1.0 N/s
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TABLE XVIII (continued)

Larger Schoolas Smaller Schools Joint G8ignif,
No. ITEM ABCDEF G Meds TTUV W XY Z Med,. med. .05 level

15. To what extent is the art program
adapted to individual interests end

| abilities of students? 1413124 2 2222212 2 149 §/S
| 14, To what degree is the development of
: art appreciation emphasized? 1313124 2 111211112 1.4 N/S
E 15. How adeguate is the variety of tools
4 and materials for instruction? 1313113 1 11121111.2 1,2 §/S
i 16, How adequate is the quality of
i materials for instruction? 1313143 1 11121111.2 1.2 N/S
17-. How effectively are materials
organized for use? 1412114 1 171121111,2 1.2 H/S

18. To what extent are equipment and
tools kept in good worldng order? 131311 3% 1 11121111,.2 1.2 N/S
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Programs Offered., Table X1X indicates that but three of the

fourteen schools investigated offered z course irn musicj these were all
larger schools. Ome other large school provided twenty pupils with the
opportunity to study instrumental music during the regular class periods.
None of the smaller schools provided a formal program in musio.

Since this data does not present the full picture for music in
the schoole, the investigator compiled & supplementary table, XX, show-
ing the voluntary musical activities of some schools...activities which
take place during periods set aside for special activities, or during
out-of oless time. The reader will note here that all but one of the
larger schools had choral end/or ingtrumental groups; as also did four

of the smaller schools.

Teacher Qualifications, Since but four of the schools investigated

employed musio teachers, and these all larger schools, no meaningful
comparison can be drawn between the qualifications of teachers in small
and large schools. Table XX1 illustrates very grephically the picture

for the Regional High Schools; large and small. No further commentary

should be neoceesary.

Evaluative Criteria Items. Six of the twenty-two oriteria items

examined in Table XX11 indicate that a statisticelly sigaificent differ-
ence exists between the ratings for the smaller end larger Regional High
Schools. Each of these differences favours the larger gschools. A compar-
ison of large school end small school medien ratings will show that

twenty of the twenty-two medians are higher for the larger gchools.
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TABLE X1X
MOSIC PROGRAMS IN SELECTED REGIONAL
HIGH SCHOOLS IN NEWFOUNDLAND
School Courses of Study ( Grades X & X1) % of students
involved

L A Nil 0
4
R B School Program 100
G
E ¢ Nil 0
R

D Nil 0
S .
C E Instrumental music for special pupils 3
H
0 )3 School Program 100
0
L G School Program 80
S
S T Nil 0
X
A U Wil 0
L
L v Nil 0
E
R W Fil 0
$ p Nil 0
¢
E 1 Nil 0
0
0 Z Fil 0
L
S
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PABLE XX ,

VOLUNTARY MOSIC GROUPS IN THE SCHOOLS ;

OF THE STUDY
p School Mugical Activity Numbers g
Involved F%
B Glee Club 40 B
c Choir for religious services 70 4 Ei
Glee Club 90 E g 1
Brass and Woodwind Band 35 g‘* 3
D Girle Choir 32 ; 11
E Glee Club 20 )
F Class Glee Club 950 ? :i
School Glee Club 100
String and Woodwind Orchestra 35 |
¢ Glee Club 80 #
T Girls Glee Club 17 gf
Instrumental Group 8 %%
W School Choir 52 %.
Mueic Appreciation Club 25 %;
X Girls Glee Club 65 f
Y Glee Club 20 '
5 '

Instrumental Group
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TABLE XX1

QUALIFICATIONS: GRADES X AND X1 MUSIC TEACHERS

Larger School

Smeller Schools

Joint

Signif.

4 B ¢ D E P G T U V W X Y Z med. .05 level
No. of Teachers ¢ 1 o o 1 4 1 © © o9 o0 0 0 O
Average Teaching
Crade T 6 4 5 5.5 *
Average number of
University courses
in music 40 22 .22 15 22 *
Average number of
Method courses in
music 10 5 5 3 5 *

¥ unable to be determined
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= TABLE XXII
EVALUATIONS-MUSIC
) Larger Schoole Smeller Schools Joint Signif.

No,. ITEM ABCDEFGMede, TUVWIXY Z Mede med. .05 level
1. To what extent are music¢ courses

available to meet the general music

needs of all students? 1311134 2 111741111 1 1.1 N/S
2. To what extent are misic courses

available to meet the specialized

mpic needs of individual students? 121122 2 1.8 1111111 1 1.2 8
3. To what extent do time allotments

for misie courses meet mugic

instructional nesds? 1211123% 1 1111111 1 1.1 N/S
4. How adequate ia the number of muyic

teachers in relation to the needs

of students? 121123%2 1.8 1141111 1 Ta2 S
5+ How well does the varlety of

general magic offerings meet the

music needs of all students? 13521133 2 2112221 1.8 1.7 N/s
6. How well does the quality of

general music offerings meet the

meio needs of gll students? 13211453 2 2112221 1.8 1.7 N/s
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TABLE XXII (continued)
Larger Schools Smaller Schools Joint Signif.
Ro. ITEM ABCLDEFGMede TUVWXTY 2 Med, meds. 05 level
T. How adeguate is the offering in
vocal magioc? 2322233 2 2112221 1.8 2.0 N/S
8. How adequate 1m the offering in
instrumental mugio? 1121231 1 11711111 1 1e1 N/S
9. How well are music courses adapted
to individusl aptitudes and abilities
of participating students? 1211332 2 TP 1T1T 111 142 3
10. How well are music courases
correlated with other school
activitiea? 1211143% 1 1111111 1 1.1 /s
11. To what extent are opportunities
provided for telented students to
realize their optimm potential in
music performance, understanding,
and creativity? 12223%3%322,3 11122111.3 1.7 N/s
12. How adeguate are space provisions
for musio instruction? 2223443 3 2121221 1.8 2.1 S
13. How well does the music equipment
meet enrolment and curriculum
requirements? 2222343% 2 2113221 1.8 2,1 N/S
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TABLE XXII {continued)

Larger Schools Smaller Schools Joint Signif.

; No. ITEM ABCDEFGMede TUVWXY Z Med: med. .05 level
: 14. How adequately are provieions nade
for care and replacement of music
equipment? 1223444 3 2113211 1 2.0 N/s
; 15. How satisfactory is the general
3 liberal education of the staff? 1441334 3 1t11113%11.2 1.4 N/S
1 16, How satisfactory is the preparation
H of the staff in vocal mieic? T4 3133 4 3.2 117191111 1 13 5
17. How patisfactory is the preparation
; of the staff in instrumental music? 143144 43.8 11122111.3 1.5 N/S
? 18. How satisfactory is the preparation
| of the staff in the teaching of
3 masic? 1431244 3 1111111 1 1.3 S
3 19, How adequate is the planning and
3 preparation for instruction? 1422344 3% 11122117 1.3 1.8 N/S
20. How well is instruction adapted to
needs of individual students? 1214332 2 11112111.4 1.3 N/s
21. How adequate is the wvariety of
instructiongl materialse? 1232344 3 11131211.3 1.8 N/s
22. How adequate is the quality of
ingtructional materials? 123334432 111212113 1.8 X/s
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111, SUMMARY

The directionsl hypothesis that, with respect to program offer-

inge, the larger Regional High Schools will be rated higher on the
evaluetive ingtrument than the smaeller Regionel High Schools had to be
rejeoted for all items of the criteria for art, end for all but six of

the criteria items for musioc.

Qualifications of art teachezrs were minimel in most schools of

i

the study. Two only of the fourteen schools employed 2 full-time art ? : i
teacher., No music progrsms were offered in the smaller schools. Four _:_ , ‘
of the larger schools employed full-time musio teachers. g" -. '
. L

I
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CHAPIER V1

ANALYSIS OF PINDINGS: PHYSICAL EDUCATION

The findings for physical education are presented and

anglysed in this chepter, with the progrums for boys and for girls

being dealt with separately.

No table is presented for the courses of study in physical

education, because in all schools where physical education was taught -
the teacher involved had developed his own program. Tables showing E
teacher gqualifications (level of teaching certificate, the number of g
university courses in the subject sres, and the number of methods courses j1
completed) are presented., Criterie items for physical education are y
ligted in two tables with accompanying description and summary of find- 5

Each item of the tables shows the individual school evaluations,

v ¢ oa

ings.

!

the small-school and large-school medians, the joint mediem, and a J
:

|

{

]

|

?

i

statement of significance (S) or non-significance (N/S) at the .05 level,

based on the Fisher kxact Probability Test.

For each criteria item exemined in Tables XX1V and XXV1, the
hypothesis was that, with respect to program offerings, the larger | P
Regional High Schools of Newfoundland will be rated higher on the -
v

evaluative instrument than the smsller Regional High Schools. :

T. PHYSICAL EDUCATION - BOYS

In physicel education, more so than in any other area of the

investigation, the larger schools were rated significantly higher then
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the swmaller schools.

Programg Offered. All the larger schools provided a physical

education program for boys. Three of these schools assigned one
eighty minute period per week for the subject, the other three assigned
one forty minute period per week. Only those boys excused by a medical
doctor did not participate in any form of organized physical activity
at school. Each of the larger schools carried out an intra-mural pro=-
gram of basketball, volleyball, badminton and table tennig. All the
larger schools hed hockey teams participating in inier-school compe-
tition; and all schools but one pleyed inter-school soccer.

Two of the smeller schools provided a forty minute period of

Physicel Education for boys. All boys not excused for medical reasons

were required to participate. Five of these schools were organized for

intra-murel competition in basketball, volleybell, badminton end table
tennis. One school provided table tennis end badminton, and another

only teble-tennis. (This latter school had no gymnesium). None of the
smaller schools had any organized outdoor progrem of physical education.

Four of the schools had a hockey teem which competed with a team from

gome near-by school whenever a game could be erranged.

The instructional staff of the larger

Teacher Qualifications.
schools had, in all cases but one, been trained to teach physical edu-
cation. Only one instructor of boys was employed by each school. Four

of these held degrees in physical education, another hed completed

s ansaN

e N

.
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summer school programs in pbysical education at Dalhousie University.
The remaining teacher, had no formal training in teaching the subject,
but had participeted extensively in a variety of sports.

None of the smaller schools employed a physical educetion teacher.
In two schools, however, an acedemic teacher with an interest in the
subject, had orgenized & program of gemes and exeroises in which each
boy participated for one forty-minute period per week. Each of these

teachers had taken a non-credit course in physioal education at Memorial

Univereity of Newfoundland. :
On all of the items of qualification shown in Table XX111 (teech- 3
ing grades, university courses in physical education, and in methods %7 f
courses completed) there was no stetistically significant difference ; ?
between the large and the smell schools. ? |
)

On every item of Table XAV the

Evaluative Criteria Items.

large schools' median exceeded that of the smell schools; and for eight=-
een of the twenty-three items evaluated a gtatisticelly significant
higher rating was assigned.

As already noted 81l the larger schools provided a formsl program
of physicel education; only two of the smaller schools did so. 411 the

larger schools employed & full time physicel education instructor; none

of the smaller schools did so.
A12 but one of the lerger schools had regulation size, oOT

larger gymmnssiums, which were designed primarily for physical eduoation.
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TABLE XXIIT
QUALIFPICATIONS: GRADES X AND XI (BOYS)
PHYSICAL EDUCATION TEACHERS
Larger Schools Smajler Schools Joint Signif.
A B ¢cC b E F & T U Vv W X Y Z med. +05 level
Fo. of Teachers 1 1 1 1 1 0 1 0 G o] O 1 1 0
Teaching Grade 5 6 5 4 4 4 4 4 4 /s
Upniversity courses in
physical education 8 8 8 3 0 8 0 0 545 N/S
Methods courses in * *
physical education 5 5 % 3 @ 5 11 4 N/S

*
A non-credit course taken at lemorial University of Newfoundland.
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TABLE XXIV
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EVALUATIONS-PHYSICAL EDUCATION (Boys)

Larger Schoole Smaller Schools Joint Signif.
Ne. ITEM ABCDEPGHede TUOUVWIXY Z Med. meds L05 level
1. To what degree are physical education
activities provided for all boys? 33343 43,3 2222222 2 2.0 5]
2, Do time allotments of the program
meet instructional needs patis-
faotorily? 22233 %2 2.5 17111221 1.3 1.9 S

3, How satisfactory are the controls
and safeguards for all athletic

activities? 34433 435 33533333 3 5.2 N/s

4. How sdequate is the variety of
experiences to meet the physical

education neede of all boys? 34344 43.8 2212222 2 2,0 8
5+ How adequate is the content of

experiences to meet the physical

education needs of all boya? 333473 4 33 2212222 2 2.0 8

6. How satisfactorily do experiences
provide for present and future

leisure-time needa? 33333 4 3,1 2212222 2 2.0 s

7. How adequately does the program
provide for desirable activities in
termg of individual physicael

education needs? 23332 32,9 1111121 1 2.0 s
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;
TABLE XXIV {contimmed)

Larger Schools Smaeller Schools Joint Signif.
Ho. ITE ABCDEFGMeds TUVVW XY Z Med, med, 05 level

8. How adequate is the space provided

for indoour physicel education? 35555 54.9 331332329 340 S

9. How adequnie are the facilities for

outdoor phyeical education? 123253 4 2.5 1212221 1.8 2.0 N/S

10. How adequate ie the quantity of

permanent equipment for physical

educetion? 34333 4 3.3 2212222 2 2,0 5]

11. How adequate ig the gquality of
permsnent eguipment for physical

education? 443253 43,8 3212227323 3.0 8

12. How adequate are the provisions for
health, safety and eanitetion? 34433 43.5 221221219 2.0 5]
13, How adequate is the preparation of

the staff for teaching phyeicsl
education? 45532

4 4 1111211 1.3 2,0 s
14. How adequate is the preparation of

the staff to conduct s balsnced

intramiral and extramiral progrem? 45532 4 4 1112212 1 2.0 S
15, How adequate iep the preparation of

the staff to conduct recreational

ectivities in the school? 45533 4 4
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TABLE XXIV (continued)

Larger Schools Smaller Schools Joint Signif.
No. ITEM ABCDEPGMeds TUVWIX Y Z Med. red. .05 level

16, How adequete is the planning and
preparation for instructional
activities? 445432 54,2 1111211 1,3 2.0 B

17. To what extent are data from health

appraisals used in making instmaction
effective? 23421 3 2.5 1111111 1 1.4 S
18. T¢ what degree mre instructional

activities adapted to the needs of

individual boys? 3333%2 32,9 1111111 1 1.0 ]
19. To what degree are activities

conducted with regard for boys

health end safety? 34433 43.5 3333333 3 3.3 N/s
20. How mdequate are the reeding and

reference materials? 233% 21 32,5 22122111.8 2.2 N/s
21, How adequate is the guantity of

inatructional materials and equipment?? 4 2 3 4 4 3.5 2312222 2.1 2.0 ]

22, How adequate is the quality of :
instructional materials and equipment?s 4 3 3 4 4 3.5 3312223% 2 3.0 N/S
2%, To what extent are materials and

equipment conveniently accessible to

boys mnd teachers? 44444 4 4 33133235 2.9 3.0 S
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School A's gymnasium, though near regulation size, was not :properly
degigned for use in physical education, being too narrow, and having
easily damaged constructiom materials or the walls. Not ome of the
smaller schoole had a regulation size gymnasium. School V, having oper-
eted three years (at the time of the study), was still without a gymnas-
ium, or any large multi-purpose room suitable for a physical education
program. Where space was provided in six of the smaller schools it was

best suited to use as an auditorium, and could nor support an adequete

physical education program. All large schools provided shower end drese- E
ing room facilities; not one of the smaller schools did so. ;

Instructionsl materials end equipment were well below minimum jf
requirements in the smaller schools, and not in satisfactory supply in :
most of the larger schools. ;

With better facilities, more egquipment, and trained teachers, the ,
larger schools offered a better program. This was most evident in the
quality and variety of the instructional getivities; and also in the

number of intra~murel and extre-mural activities.
I1. PHYSICAL EDUCATION-GIRLS

As for the boys, the larger schools provided & program of physical

education for girls that could be rated much higher than the program of

the smaller schools.

Programs Offered. Four of the larger schools assigned each

girl an eighty minute period every week, School F provided each girl
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with a ninety minute period every second week; and girls in the remain-
ing school had one forty minute period per week. Two of the smaller
schools acheduled one forty minute period per week for girls physical
education; the five remaining schools provided no time at all. Large

schools operated a fairly broad program of intra-mural ectivities, end

three of these schools participated in inter-school competition. Girls

i
L
B
i3

in the smaller schools had but limited opportunity to participate in

organized physical education activities.

Teacher Qualifications. Not one of the small schools employed a

physical educetion teachex; but in one school & male ecademioc teacher,

ll-/ aNe wyw 2
T T T I SRR

and in another a female academic teacher carried out a formal program of )

physical education for girls. Of the six lerger gchools studied, three

employed & female staff member possessing & university degree with a
specialist certifiocate in physical education; a fourth school employed
two women teschers, each of whom had completed iwo years of a physical
educetion degree program; the fifth school used an academio teacher with

no formal training in physical eduogtion, but who was supervised by a

male graduate teacher of the subjects In school D both boys and girls

were tanght by the same teacher, & pale university graduste, with a

specielist certificate in physical education.
Table XXV indicates the difference in qualifications of staff in

larger and smaller schools, thig difference being gtatigtiocelly signifi-

cant on all three of the items tested, teaching grades, univeristy courses,

and methods courses completed.
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TABLE XXV
QUALIFICATIONS: GRADES X AND XI (GIRLS)
PHYSTICAL, EDUCATION TEACHERS
Laxrger Schools Smaller Schoola Joint Bignif.
A B c D E F G T v v W X Y 2z med . «05 level
Noa. of Teachers 1 1 0O 1 1 2 1 4] o] O (8] 4 1 0
Average Teaching
Grade 3 4 4 4 2 4 4 4 3.8 N/8
Average number of
University oourses in
physical education 0 8 3 3 4 3 0O 0 2,8 N/S
Average number of
Method courses in ® * %
physical education 1 5 3 3 2 3 1 1 2 N/S

¥*
A non-~credit course teken at Memorial University of Newfoundland
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Eveluative Criteria Items. Table XXVI gives further evidence of

the difference in smwall-scliool and levge-school programs for girls., On
every criteria item tested the larger schools' median exceeded the small
schools' median; amd on nineteen of the twenty-three items the smaller
gchools were assigned statistically significant lower ratings.

The difference in progrem offerings and quelifications of steff

has glready been noted. In addition, &ll the larger sohools were provi-

ded with gymnasiums of regulation (or larger) size for girls. In all co-

educetional schools, (except school V as previously noted) boys end girls

used the same gymnasium. Schools B and G, moreover, provided movable

pertitions so that boys and girls classes could operate simnltaneously in

the partitioned sections of the main gymnasium floors. The larger

schools provided showers and dressing room spece adjoining the gymnasium,
Not one of the smeller schools furmished either of these facilities.
Girls from School F were sssigned the use of an indoor swimming pool on
Saturdays.

Ingtructional mcterials and equipment were most inadeguate in

the smaller schools, and below optimum quentities in all schools.
IV. SUMMARY

None of the swaller schools employed & physical education teachez,

or was equipped with a regulation gymnasium, or with adequate materials

for instruction, Limited intra-murzl gemes prosrams were provided, and

in all cases were supcrvised by acedemic teachers.

Isch of the larger schools employed physical education teachers,

s fns BN

e 2 4
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oy TABLE XXVI
[52N
EVALUATIONS-PHYSICAL EDUCATION (Girle)
Largzer Schools Smeller Schools Joint Signif.
No. ITEM ABRCDEFGMed. TUVWXIXY Z Med. meds. 05 level
1. To what degree are physical education
offerings provided for all girls? 3% 43%%43,3 2112221 1.8 2.0 s
2. Do time allotments of the program
meet instructional needs
- satisfactorily? 22 335 23 2.5 1111221 1.3 149 s
3, How satisfactory are the controls
aend safeguards for sll athletic
activities? 34 334435 331332329 31 N/s
4. How adequate is the variety of
experiences to meet the physical
education needs of all girls? 33 343 4 3.3 2112222 1.9 2.0 5]
5. How adequate is the content of
experiences to meet the physical
education needs of all girls? 33 343 4 3.3% 21122221.9 2.0 s
6., How satiafactorily do experiences
provide for present and fuiunre
leisure~time needs? 33 343 4 3.3 2112221 1.8 2.0 ]
7. How adequetely does the program
provide for desirable motivities in
terms of indiwvidual physical
education needs? 33 3333 3 1111121 1.2 2.0 s
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TABLE XXVI (continued)

Labger Schoole Smallexr Schools Joint BSignif. t
Ho. ITEM ABCDEF GMede TUVWXY 2 Heds meds 05 level

. 8. How edequate are the facilities for
cutdoor physical education activities?1 2 2 3% 3% 4 2.5

1212221 1.8 2.0 N/S i
9. How adequate are the facilities for

indoor physical education activities? 4 5 55554.9 3313323 2.9 3.0 5
10. How mdequate is the quantity of

permanent ecqguipment for physicel

education? 24 33 443.,5 2212222 2 2.0 s
11. How adequate is the guality of

pernmanent equipment for physicel

education? 4 4 5344 4 3212223 2.3 3.2 s
12. How adequate are the provieions for

health, sanitetion, and safety? 3 4 3344 3.5 22122121.9 2,0 S5
1%, How adequate ia the preparation of

the steff for teaching physical

education? 23 33332,9 11112111.2 2,0 8

14, How adequate is the preparation of
the staff to conduct a balanced
intramirsl and extramarsl program? 23 3 %33 3 2,9 11

12212 1,0 2.3 51
15. How adeguate is the preparation of
the staff to conduct recreational
activities in the aschool? 33 2333 3 1112212 1 2.0 S

-'“rgﬂ-Ei?.?:;.fjnug=uﬁg:3u._-:T,.ﬁe“!?r :
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TABLE XXVI {continued)

Lerger Schools Smaller Schools Joint Sigmif.
Ko, ITEM ABCDEFGMeds. TUVWIXY Z Meds med. «05 level

16. How adequately have the instructional
activities been planned? 44 4344539

17. To what extent are date from heslth

appraieals used in making instruction
effective? 23 212 3 2.3 1111111 1 1.4 3

18, To what degree are instructional
agtivities adapted to the needs of
individusl girla? 33 32333 % 1111111 1 1,0 S

19. To what degree are activities
conducted with regard for girlst*
health and safety? 34 33443.5 3313333 3 3.2 N/s

20. How sdequate are the reading and
reference materials? 23 21253 2.3 2212211 1.8 1.9 H/S

21. How adequate is the quantity of
instructional materials and egquipment?s 4 3 4 4 4 3.8 2 3

22. How adequate is the quality of
ingtructional materials and equipment?? 4 34 4 4 3.8

23. To what extent are materials -
and equipment conveniently accessible

to ptudents and teschers? 44 4444 4 2 313323%2,9 3.0 S
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and was equipped with e large gymnasium. These schools provided

time during the reguliuxr school day for physical education, the time

varying from forty to eighty minutes per pupil per week. A2l the

larger schools offered & varied program of intra-mursl and extra-

mural gctivities in physical education.
On eighteen of twenty-three criteria items, (physical
education - boys), the lerger schools were assiyned statistically

significant higher retings. Significant difference occurred on

nineteen of the twenty-three items for physical education - girls

t
|
j
}
L




CHAPTER V11
ANALYSIS OF FINDINGS: STUDENT ACTIVITIES

This chapter provides an analysis of the findings relating to

Student Activities in the high schools gtudied.
Criteria items for student activities are listed in a table

with accompanying description and gummery of findings. Each item of

the table shows the individual school evaluations, the small school

and large school medians, the joint median, and & statement of gignif-

icence (S) or non-significence (N/S) at the .05 level, based on the

Fisher Exact Probability Test.

For each criteri: item examined in Table XXVIL the hypothesis

was that, with respect to program of ferings, the larger Regional High

Schools in Newfoundlend will be rated higher on the evaluative instru-

ment than the smellar Regional High Schools.

I. CRITERTA ITEMS EVALUATED

Lerger schools were rated significently higher than smeller

schools on seven of the twenty-three jtems evalusted. Though this

informstion would tend to indicate no significant difference in the

mall and large schools, & count of

student activity offerings of the s

the number of items in Table XXVII in which the large gchools

' median

exceedad the smell schools' medisn might indicate the opposite to be true.

Twenty-one of the large school medisns ere higheT than the matching
e small schools’

medians for the emall schoolsj and in no case did th




97

TABLE XXVIT

EVALUATICRS-STUDENT ACTIVITIES

Ro.

Lerger Schools

ITEM ABCGDETF G Med.

Smaller Schools
PTUVWIXY Z Hed.

Joint Sigoif.

med.

05 level

2.

3a

4.

5.

6.

How well does the student activity
program complement and enrich the
clags room activities? 2434444 3.9
To what extent is the student

activity program based upon a study .. °

and analysis of student interests

and needs? 2323243 2.8

To what extent does the staff provide
cooperative guidance and supervision
of the activities? 3344354 3.8

To what extent does the student
activity program provide opportunity
for students to help in the manage~
ment of activities? 32443%43% 3
To what extent does the school assume
responsibility for encouraging or
limiting individual student pertic-
ipation in sctivities? 223%23%573% 2.8
How adequate are provisiona for

student participation in school
government?

52344443.8

2222221 2

2121211 1

2223331 2;8

222233223

21222211.9

22335232 2

2.3

2.7

261

2.7

/S




TABLE XXVII (continued)
&
Larger Schools Smaller Schoole Joint Signif.
No. ITEM ABCDEFGMed, TTUVWXY 2 Med, med., .05 level
T« To what extent can she student
council be congidered a functionimg
example of a democratic group? 3243344 3 1233132 2 2.8 N/s :
8. How actively and extensively do ?
students participate in the )
presentation of assembly programe? 2224243 3 1113321 1 2.3 R/S '
9., How adequate ig the planning and
integration of religlons sctivitiea? 5 3 52 252 3 zeze2222.2 2.3 N/S
10, How wide is student participation in
voluntary service activities? 22333%32,9 1311322 2 2.5 N/s
11. How adequate is the pumber of
achool publications? 245242438 2242221241 2.3 H/S

12, How adequate is the frequemcy of
issuance of school publications? 145241438 11411111.2 1.4 /s
1%. How extensaively do students partic-

ipate in the plenning and preparation
of each publication?

3+

4434243.8 2242221 2.1 2.4 N/s

14. How adequate are dramatic activities? 1 22 3 3 3 2 2 2122212 1.9 2.0 N/S

15. How amdequate are speech activities? 23 4324733,2 2222212 2 2.3 S

.
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TABLE XXVII (continued)

No. ITEM

Larger Schools
ABCDEFPF G Med,

Smallar Schools
TUVWIY Z Hed,

Joint
med..

Signif.,.
«05 level

16. To what extent do students partice

ipate in the plamning of social
activitiesa?

17. How extensively do students
participete in such activities?

18, How adequate are provisions to
egsist students who have particular

need for participetion in soecial
activitiesa?

19. How adequate ip the variety of school
club offerings in terms of student
needs?

20, How extensively do students
participate in school clubs?

21, How amdequate is the organization for

proper handling and accounting of
student activity financea?

22, How extensively do students partic-

ipate in the handling of and
accounting for activity finences?

23+ To what degree is student partic-

ipation in the activity finences
plenned as a learning experience?

333334453.3

33333534 3.2

111211 11.2

2344343 3

2233333 2.9

53344553533

243344453.8

13124353 2.8

3333432 3.1

33343353 3.2

T1T12111 1.2

22222111,.9

3222311 2.2

2333232 2,8

1223221 2

1T1T121111.2

3.1

2.3

2.5

2.5

1.4

§/S

N/S

N/s

\
L]

1
b
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median on any item exceed that of the larger schools, The overall
higher rating of the student activity programs of the larger schools is
indicated by the first criteria item eveluated. This item indicates
the signiticant contribution of the activity program to the activities
of the classroom in larger schools; but a limited contribution only in
the smaller schools.

Six of the larger schools, and five of the smeller schools had
some form of student government eleoted by the student body. 4ll of
these larger schools, but only two of the smeller schools, hed formu-
lated & constitution for their elected council. A variety of school-
prefect organizations operated in these schools, in all but one of which
the prefects were appointed by the principel or some other staff member.

Student Assemblies were held fairly frequently in almost all
echools. The larger schools eppeared to make greater provision for
student plenning of, end participation in, these prograums.

Exactly half of the schools studied provided instruction in
religion (four of the larger schools and three of the gmeller). All
schools but one of the smeller indicated some involvement in service

activities such as Red Cross Volunteens, charitable collections or

Christmas cheer programs. Some schools, both large and smell, have

adopted children or a member school in other lands. The larger schools

indicated the greater involvement in these gervice activities.

411 the larger schools end six of the smaller published rear-

books in 1967. These publications were mainly pictorial and held little

. . porhE I e
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literary content. Five of the larger schools and one smaller school
also published newspapers. One ol the larger schools, school C, with

itg own printing press, published a regular student council bulletin

ag well.

One school only, the largest investigated, wéa meking sny
serious attempt to develop a speech program. In most of the others
speech aotivities were limited to preparing selected students for

special speaking events, such as local or provincial public-speaking

contests.

The higher Trating of the larger schools (item 15, Table XXVII) ’

occurred mainly by default. Most of these schools had limited speech

activities. Most of the smaller schools had none at all. Student

involvement in drematie productions wes also limited in most schools
to a few students meking presentations for Speech Night, or some such
event. Oue lurge school, in 1967, produced Gilbert emd Sulliven's

"Pirates of Penzance"; while yet another large school's drema club

presented a festival of one-act plays.

The survey revealed wide acceptance of the place of social

activities in the school life of the pupil. 7These activities, however,

consigted almost entirely of school dences. Item 18 of the table

indicates thst the schools were doing almost nothing to assist those

students who had particulsr need for par*icipetion in gocisl ectivi-

ties.

The date tebulated for item 19 of Table XXVII points out the

greater provision of club offerings in the larger schools. The survey

7 e 0,
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revealed that the number of orgenized clubs in larger schools ranged
from a minimum of six to & maximum of seventeen. One large achool
also made provision for "many classroom clubs".1 Club offerings in
the smaller schools ranged from nil to a maximum of eight. Smaller
schools, however, reported a higher percentage of student participation
in student clubs than did the larger schools (25-80 percent for the
smeller a8 compared to 20-60 for the larger schools).

Of the fourteen schools studied, only two of the larger made
any provision in the school budget for financial assistance to school
clubs or activities. In all others the students raised their own
funds. 4 pronounced difference appeared in the student manegement of
these funds in large versus smgll schools. In none of the smell
schools were students themselves solely responsible for club, or

student council monies. All cash was the responsibility of a staff

person, usually the vice-principal. In four of the larger schools,

the student clubs and councils had their own benk accounts and complete
student conlrol of student funds, with staff exercising only the right
to audit scoounts. Students of the larger schools appeared to have

mich greater responsibilify for the hendling of student finances then

did their counterperts in the smeller schools. This statement is

supported by the statistics of item 29 of the table.

1Statement from a 1list of siudent clubs provided by the

Student-Activity Advisor of school F.
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II. SULMARY

While Table XXVII would indicate some recognition on the
pert of all schools of the place of student activities in the total
gschool program, the small school medians suggest that for eighteen
of the twenty=-three items evaluated only limited provision was made.
The larger schools fered much better in that for itwenty-one of the
twenty-three items provisions were moderately extensive and
functioning well.

The larger schools provided a greater variety of student
activities, end greater opportunities for student menugement of
school activities; but the smaller schools appeared to involve a

higher percentage of their students in any student activity program.




CHAPTER VIIIL
SRMARY, FINDINGS AND RECOMENDATIONS
I. SUMHARY OF PROCEDURE

The Problem. The purpose of this study was to meke a compara-
tive analysis of the program of ferings of the largeT and the smaller

Regional High Schools of Newfoundland. This presented two basic pro-

blems for the study:

1. To make an analysis of the progranm offerings in New{ound-

land egional High Schools.

9. To compare the findings for the smeller gchools with those

of the larger schools.

From these problems one mpajor hypothesis was oon-

gxgothesi .

structed:

That with respeot to progran of terings, the larger Regional
High Schools of Newfoundland will be rated higher on the
evaluetive instrument than the smaller Regional High Schools.

In order to test this hypothesis au extensive check-1ist and

evaluaetive criteria was get up., The eveluation items, 169 in all,

were in themselves gub-hypothesis.

Instrumentation and methodology. The instrunent was constructed,

from the Evaluative Criteria,

in large measure, 1960 edition, of the
With the assistance

etional Study of Secondary School Evaluation.

of university professoIs, nigh school principals, and teachers, the
ne schools of the study. It wasé

"Criteria" was modified for use in 1
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mede up of eight sectionst (1) English, (2) mathematics, (3) science,

(4) art, (5) music, (6) physical education (boys), (7) physical

education (girls), and (8) student sctivity program.
Each of these sections comprised an extensive cheoklist, and

some evaluative items. The checklists were covered during a personal

vigit to each school by the investigator. In all ceses the interview

method wsas used, with the principal or a designated teacher supplying

answers, and additional information when so requested. Each checklist

item was assigned one of three letters:
Ee..if the provision or condition was made extensively.
S.ssif the provision or condition wes made to a moderate extent.

L...if the provision or conditior wes limited or missing, but

needed.

The evaluation then took place, and for comparative purposes
items were assigned positions on a five point scale renging through

'poor!, 'fair', 'good!, 'very good', and 'excellent', and having weight-

ings of 1, 2, %, 4, and 5 respectively.

In testing each sub-hypothesis the joint median was calculated
for the evalustions assigned all schools on & single item. A "median"

test was then applied to determine the significence, oT non-gignifiocance

of the sub-hypothesis.

The semple. Sixteen of the twenty-seven Hegional High Schools of
Newfoundlsnd were used for purpoges of the study. One large school and

P T
- et e
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one small school served for pilot studies to test and refine the in-

strument, and to help familiarize the investigator with its use. The
fourteen schools of the uain stuldy were the seven largest and the seven

smallest Newfoundland Regional High Schools.

II, FINDINGS AND CONCLUSIONS

The findings of the study are summerized for each subject sep-
arately.

Nine of the sixteen sub=hypotheses were aocepted, the

Laxrger

Engligh.
larger schools being rated significantly higher on these items.

school medisns exceeded smaller achool mediens on thirteen of the gix-
teen items evaluzted.

Mathematios., Five of the twenty-two sub-hypotheses were accepted,

indicating significantly higher ratings for the larger schools on these
five items only. Larger school medians, however, were in excess of

smaller school medians on fifteen of the twenty-two items tested.

Science. Eighteen of the twenty-two sub-hypotheses were accepted,

showing that the ratings of science programs were significantly higher
for the larger schools than for the smaller schools. On all criterie
items for science larger school medians were higher than the respective

mediansg for the smaller sohools.

Art. All the sub-hypotheses were rejected for this section of
ger and the

the study, and no significent difference between the lar
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smaller schools was indicated on any criteria item. Larger school
medisns exceeded their smaller gchool counterperts on ten of the eight-

cen items tested, while the reverse was true in six instences.

Music. Six only of the gub-hypotheses were accepted for music,

even though twenty of the ftwenty=-two larger school medians exceeded the

respective medians for the smeller schools.

Physical Education (boys). Lerger gchool medians exceeded

smaller sohool medlens on all twenty-three of the items evaluated for

physical education (boys). Eighteen of the gub-hypotheses were accepted,

& further evidence of the higher rating of the larger gchools in this

area of the study.

Physical Bducation (girle). Results wexe EVen pore heavily

weighted in favour of the laerger schools on this gection, as nineteen

of the twenty-three sub-hypotheses viere accepted. All larger school

er school medians for the criterie

mediens were higher than the small

items tested.

of the twenty-three sub-bypotheses

Student Activity Program.

cepted. HoweveT, 1arger school mediens were

tested, seven only were &0

nigher than smaller achool megians on twenty-one of theseé items.

The findings in these program areas lead to one general con-

clusion; to the extent that nigher ratings (on the evsluative criteria
used for the atudy) mey indicate superiority of one progrem over gnother,

= . o R
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the larger Regional High Schools of Newfoundland offer a better progrem
than do the smaller Regional High Schools, especially in the areas of

soience and physical education.

111. RECONMENDATIONS

1, Since the findings of this study, relative to the relation-

ship between school size and school program, appeaT to agree with the

majority of similar reseaxoch, it is recomnended that, in the future,

high schools be built with minimm enrolment sufficient to guarantee

a differentiated and balanoced progrem of studies. It is further recom=

mended that consolidation take place, wherever possible, of the

Regional and Central High gchools now existing in the province, where

these schools are too small %0 of fer the desired programs.

5, In view of the generally low ratings sccorded the bagic sub-

jects, English and mathematics, in both large end smell Regional High

Schools; it ie recommended that these progrems be further examined to

detexmine the extent to which the needs of the pupils are veing mets

3, T4 is recommended that intensive efforts ve put forth by the

Department of Education to reoruit gpecialist teachers in art and in
dland esteblish

musicy and further that Memorial University of Newfoun

degree programs in both these areas,
4. Because of geographicel and other factors, some small high

schools will inevitably continue tO exist in Newfoundland. It is,
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therefore, rccommended that the existing resources of these schools be
supvlenented by1 educational television, telephone teaching such as
VERB (Visual Electronic Remote Blackboaxd), more extensive use of
stendard audio-visuel equipment, expanded library resources, psrt-time
mobile specialigts.

5. Since ratings on the criteria items of this gtudy were
generally feirly low, the investigator recommends thet research be

carried out by a team of curriculum experts to determine the extent to

which Newfoundlend high schools are pmeeting the educational requirements

of the province.
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APPENDIX A

KVALUATIVE CRITERIA FOR AN ANALYSIS OF PROGRAM OFFERINGS
IN NEWFOUNDLAND HIGH SCHOOLS

I. INTERVIEW CHECKLIST

The use of the checklist involves three letterst
E..Provision or condition is made extensively.
S..Provision or condition is made to a moderate extent.

L..Provision or condition is very limited, or migsing dbut needed.

II. EVALUATIONS

Evaluations are made on & five-point scale.

5, Excellent: the provisions or conditions are extensive and are

funotioning excellently.

4. Very Goods (a) the provisions oI conditions are extensive and

are functioning well, OT

(b) the provisions or conditions are moderately

extensive and are functioning excellently.

3+ Goodt the provisions Or conditions are moderately

oxtensive and are functioning well.

2. Fairi (2) the provisions Of conditions are moderately

extensive but are functioning poorly, or

(b} the provisions or condd tions are limited in

extent but are functioning well.

ditions &re 1imited in extent

1. Poor: The provisions or ¢od

and functioning poorlys OF they are entirely

migsing, but needed.
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III. INTERVIEVW LETHOD

Before the interview begins, the interviewee should be given a

copy of the list of checkliat items on which he is to provide infor-

mation.
The interviewer will begin the jnterview as follows!?

NThig checkliet coneists of provisions, conditions, or character-

istics found in a high school (name the subject) progrem. Each checklist

item is a positive statement which I will read orally. You will then

comment on the statement as it applies to you and your class Or classes

in thig subject. In certain places you will note that supplementary

joformation is requested. Please provide this for me, or direct me to

the best source for the information required."

As each checklist item is disoussed, the interviewer will mark it

with en E, an S, or an L, as indicated in Part I. If sufficient infor-

nation ia not immediately availsble, the item ghould not be checked

g been provided and

wntil later, when the necessery informetion ha

assessed.

The evaluation items should be completed only after the interview
has terminated, and all ohecklist items have been rated. Under no circum=

. i i {ew is in
stances should any evaluations beé carried out while the jnterview is

progresn.

T




INTERVIEW CHECKLIST ENGLISH

I. Orgenization

2. Remediel reading activities are available,
3. Inatruction in developmental reading is provided.
4. Remedigl, or olinical, speech activities are available in
addition to instruction in speech in regular courses.
5. Individuals within a single class are grouped or identified
for differentiation of teaching,
6. English courses are orgenized to provide for sequential
development.,
) 7. Advanced pPlacement and honors courses ere orgenized for the
rapld leasrners.
g 8. Each English teacher has a conference period each dey.
9« Teacher load is such that necessexry attention to criticism of
work of individual students can be given.

2 1. Electlve courses in English are provided.
)
)

II. Nature of Offerings
A, Litersture

)10, Students ere taught skills essentinl to reading both as a
study procedure and as & literary experience.

)11, Opportunities are provided in reeding to develop the habit of
reading for meaning at rates appropriate to the readers! abil-
ities and the particular type of reading material,

2. Opportunities are provided to develop an understanding of
faotors important in the selection and oriticism of reading
materiels.

)13. Students are encoursged (and provision is made for them) to
read 2 number of books written for and aebout adolescents.

)14, Literature selected for study contaeins examples of a variety
of types of writing.

15, Both extemsive reading and intensive reading are encouraged.
16, Selections provide content which has meening for the student
now and in the future. )

)17. The reeding meteriels include a wide veriety of subjects to
meet: various interests of students.

)18. School booklists are available to help the student make a
wise choice of reading materials. . )

)19. Some literary selections are chosen for their emphasis upon

moral and gpiritual values. ]
Literature is selected in relation to present reeding levels

)20. .
of students, as well as to stimulate improvement.

)2L. OPportunity’is provided for reading of (check) classic

literature, modern literaturs, newspapers,
ineﬂ‘ « 13 = > . i3 -

Reading aotivities provide speoiflg training in rgad;ng;dzf

ferent types of literature (e.g.,fiction, nonfiction, drama,

and poetry).

)22,

e T
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( )23. Although Cenadiap and English literatures are emphasized,
opportunity is offered for the study of gppropriate selec~
tions from other literatures.
é §24. Students ere encouraged to do free or voluntary reading.
25, Literature beyond the gilent reading comprehension of students,
but at their emotional and intellectusl levels, is presented

/ by oral methods, such as dramatizations, teacher's oral read-
- ing, ohoral reading, recordings, end sound filme.
K ( )26. Disoussions of stage, screen, radio, and television produc-

tions are designed to develop discriminating tastes and stend-

’?’ ards. .
27. Students memorize appropriate sections of prose and poetry.
28, Use of the library and reference sources ig teught in relation

NI ’*?'I_"":"v'ﬁ"‘"d‘( (N

to needs.
B. Language Arts

= ( )29. Grammatical concepts are taught when pupils need them to fa-
3 cilitate correct and effective expressilon.

( )30. Such language arts pctivities as writing, speaking, and

4 listening are organized into a coordinated program. _
e ( )31. Students are encouraged to do gelf-initiated or creative wri- .
j; tmg.

. ()32. Weiting end speaking activities use content materiel fron other
subject areas. ‘
ks ()33, Writing end speeking are conetantly related to reel needs in
3 communications. _

2 ( )34. Enphasis is given to the underlying processes of gathering,
5. .

&5 organizing, and presenting ideas. _ .

3 ( )35. Listening ;.ctivitiea are selected to improve the ability of
5] students to express accurately what theqr have‘hea,rd. '

A 36, Spelling is stressed in group and ind.i..v%dual 1nst;uct:|.on.

i 37, Students are tanght to build their writing, spesking, end

i reading vocabularies. L
E ()38, Writing skills ave developed through & variety of activities
8 (check)s

::

4 Announcements and invitations.

2 Applications end requests.

Autobiographies and da.aries:

. Newe items, reports, editoriels.

b Outlines and pummaries.

Q Personal and business letters.

T Plays.

s Poems s

; Research paperss . o
Reviews of books, Plays, movies, radio and television
pl'o@&mao
Short stories and ess&yse

G 2 ‘@<~ o
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Town or school history.
Writings for classroom anthologies.
Others.
( )39. Speech skills are developed through a veriety of activities
(' check)s

Choral speaking.

Debates and panel discussions.

Dramatic activities.

Extemporaneous speeches,

Interviews and conferences.

Parliamentary proocedures.

Questions, directions, and explanations.

Redio and television.

Reports and announcements.

Social and telephone conversations.

Otherse.

( )40. Listening skills ere developed through a variety of activi-
ties (check)s

1]

(

Drama,
Informal discussions.
Oral reading.

Radio ard recordings.

Speeches.

Teacher lectures.

Others.

)41. Individuel speech needs are Jetermined for use as a basis for
{ndividualized instruction.

42. Careful attention is given to erticuletion and pronunciation.

;45. Attention is given to the development of poise in effective

|

gpeech before an audience. .
)44, Criticel thinking is emphasized in relation to both speaking

and listening. .
)45. Speech development experiences emphasize group planning and

group thinking.
)46. Attention is given

N N N NS

to handwriting according to individual needss

111, Physical Fecilities

)47. Cleserooms ere equipped with moveble furniture which can be

adepted to group activitiee.all enelish classroons
48. Bookshelves are provided in glish cles . i
349. Magazine storage facilities ave provided in 211 English cless

rooms.

i i i 1igh clagsroomS.

50. Filing equipment is provided in all Eng .
gﬁl. English olassrooms &are equipped for efficient use of eudio

visual aids. )
)52- Equipment, such as record players , sound proaeotoizdio N
opaque projectors , tepe recorders y

e g e,

e g TR



()53
( )54.
()55

56.
57.
58.
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— ' a.ﬁ televigion sets , 1s available.

stege, equipped with a curtain, is available for use b,
English classes. , =
Tgiting equipment for diagnosis of reeding problems is avail=-
able,

T:iting equipment for diagnosis of reading problems is aveil-
able.,

Public address equipment is available for student use.
Tackboards and chalkboards are aveilable.

A teacher-pupil conference room is available.

1V. Direction of Learning

A. Instructional Staff

All membera of the English staffs

( )59.

360.
61,

( )15
( )76,
( ).

Have preperation ir literature for adolescents, in Canadian
and English literature, and in other literatures.

Bave preparation in teaching reading in high schools

Rave preparation in writing beyond college courseé in freshman

composition.

Have preparation in speech.

Heve preperation in mass communication media.

Have additional preparation in the area of English in which
they are offering gpecialized instruotion such &s remedial
reading, speeoh, play production, journalisds

Have preparation in methods of teaohing English.

Are acquainted with diagnostic techniques and remedial instruo-

tion methods.

Asgist the libraxian in the selection of English reading mater-

jgls end with the problem of distribution of these meterials.
Have training in the use of audio-visual equipment and materials.
Maintain acquaintance with recent developmentis in the teech-

ing of English.

Study their owm voices by means of recordings.
Read literature and oritioism beyond that taught in the olass-

TO0M,
Write for publicstion end personal enjoymente

Are aotive in professional organizations of English teschers.
Maintain aotive perticipation jn in-service education through

formal study end othexr professional activity.
B, Instructional Activities

There is evidence of careful planning and preparation for
instruction.
Instruction is re
conditions.
Student needs, interests,
tion and conduct of instruction.

gdily adapted to nev or changing classroom

and experiences are used in the selec-
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Instruction end practice in language arts skills are provided.
Instruction is individualiged through such techniques &s
grouping of students with particuler needs and through differ-
entiated assigpments.

Instruction provides for extensive use of the library.
Recordings are used to analyze eaoh student's speech.
provision is made to extend the classroom experiences in Eng-
lish to such aotivities as writing club, school paper,
debating society, drematic club, and broadcasting.

Teachers encourage students to do free reading.

Teachers work with members of other departments to improve
reading, writing, and gpeech skillss

¢. Instructional Materials

The following instructionsl materials are provided end
rccessibles

Variety of textbooks.

Variety of librery books.
Periodiocals.

Pamphlets.

Newspaperss

Diotionaries.

Usage handbooks.

Ipdexes to fiction end esseys.
Reader's Guide.

Book of quotations.
Peacher-prepared guides.

Class sets of good literature.
Class sets of language arts texts.
High school spellers.
Yoocabulary study texts.

Radios

Televiaion.

" Films.

Filmstrips.

Recordings.

Maps.

Chex'ts.

Pictures.

MOdeJ.E .

Up-to—date resding lists.

Other. __-_____—____.__-——’—d_
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Sohool Subject erea

% of class
Course of Study involved

1f any course liasted adove is of different content from that
provided in the provineial outline, please provide & course outlines

If no local electives are provided is there provision for
supplementing of the outline of studies?

If yes, please provide details.

Mathods couTses

Teacher Meaching Grade Dpiversity courses
in gubject area in gubject ares




) 1.
) 2,
) 30
) 4

% 5
60
7.

EVALUATIONS : ENGLISE

How adequate are English courses to meet the naeds of all
students?

How extensive is the variety in litereture to meet needs of
all students?

How adequate is the content in literature to meet needs of
all students?

How well do the offerings provide for the development of the
lenguage prooesa?

How extensive is the variety of experience in speech?

How extensive is the veriety of writing activities?

To what extent do the offerings provide for the development
of listening skills and appreciation?

How adequate sre the physical facilities to meet instructional
needs in English?

How edequate is the provision for storege facilities?

How well is equipment maintained for efficient use?

How adequate is the staff's preperation in English?

How adequate is the planning and preparetion for instruction?
To what degree is imstruction adapted to needs of individual
students?

To what extent are materials from the library used in English
ingtruction?

How adequete is the vari
How adequete 1s the quan

ety of instructional materials?
tity of instructional materials?




INTERVIEW CHECKLIST MATHEMATICS

1. Organization

o, Courses ere available %o suit the student's gbility and to meet
nis aoademio and vocational needs.
( ) 3. The mathematics teacher advises students about nathematics and
assists them in the gelection of the proper COurses.
( ) 4. Bach mathematics course 18 based upon instruction which has
preceded 1t gnd is preparation for oouraes that follow,
( ) 5. Provision ip mede for students to prepare for advenced stending

in mathematice.
() 6. Provision is made for the trausfer of students from one mathe-

metics sequence to another.

é g 1, Courses in mathematice are provided for all students in grade 10.

11, Neture of Offerings

Criteria for selection of the content of courses include:
() 7. Student needs, interesis, end reediness to use nathematical

processes.

8. The role of pathematics in our culture.
9. Probable needs and ocoupetional plens of students.
s %o the solution of everydey prob-

10, Applications of mathematic

lems.
11. The logioal struoture of pathematics.
12, Importance of the development of such attitudes 25 respect for

knowledge, open-mindedness, orderliness, accuracy, creative-

ness, and imagination.

in the ares of pumber and operation includes

The mathematice curriculum

atudy ofs ‘
13. The fundsmental processes of computation.
14. Computetion with gpproximate daté. o
15. The associative, commitative, and distributive laws.
16. Computation in the solution of everydey problems.
17. Estimation end verification of anewers:

The mathematiocs currioulum in the area of functionsl and relationel

thinking includes the study of3 -
18, Functional dependence emong veriables. .
19, Determining and expressing reletionships emong variables.
20, Ratios &nd proportions in the solution of problems.

The mathemetics curriculum in tne eree of measurement and geometry

includes the study oft )
21. A variety of geometric figures, poth plene and sol12ii 5
22, Mathematicel {nstruments, such 88 ghe protractor, ¢ per,

mi orometer, and compass.

23, Scale drawings.
2 %24. The basio vocgbulary of elementary geomebrye.
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E 325. The basio formmlas of measurement of plane and solid figures.
26. Such praotical applications of geometrical principles and
relationships as are found in elementary surveying.
( )27. Estimation and verification of lengths, aress, end sizes of
angles.
( )28. The approximate nature of all measurements and its effect on
gubgequent results.

The mathematicas curriculum in the aree of logical thinking includes the
atudy ofs
( )29, Applications of such terms as assumption, proposition, converse,
end conclusion. )
( )30, Besic principles and assunptions on which the structure of
mathematios rests.
2 ;31. The organization of statements into a logical sequence.
32, The basie principles and techniques involved in estsblishing a
valid proof or argument.
& g35. The aifference between direct and indirect reasoning.
34, The meaning of necessary and sufficient conditions in an argu-
mentc
( )35. The significance of definitions end undefined terms in a logi-
cal development.
()36, The difference between logical end illogical thinking in mathe-

matics.

111. Physical Facilities

The following instruments end supplies are aveilablet

37. Chalkboards.
38. Bookcases.
39, Storage space.
A0. Tackboards.

(

41. Showoase or display facilities.

42. Graph ox croas-section chalkboards.

43, Flamnnel board.

44. Chelkboard 4ngtruments.

45. Compasgses.

46. Protractors.

47 . Slide mlEB . 1

48, Workbenoh and band tools. _

49, Faclilities for use of filme and other visual gids, including
an opaque projector.

50, A demonstration glide rule.

51. An abaocus.

52, Models such as prisms, pyranids, CODEB, gpheres, and polyhe-
dronsa.

53, A sphericel ghslkboard.

54. A vernler oceliper.
. caliper. i .

2" 5 niozoneto? : taple for school useé, including &
)

56. Surveying ingtruments suil ‘
plane tablée, elinometer, pantograph, and transit.

57. Calculating machines.
58. Flexible figure models.
59, Duplicating equipmente

e —— T



60.
61,

)78,
)79.
)80.

81.

82,

850
84.
85.
86.
870
a8,
890

)90.

126
1V, Diredtion of Learning

A. Instructional Staff

The members of the mathematics staff have preparation ini

Algebra (elementary and advanced).

Elementary plane geometry (synthetic and analytic),
Trigonometry.

Solid geometry.

Analyeis (at least caloulus).

Mathemetics of finance.

Statiatios,

Theory of equations, including determimants end matrices.
Advanced geometry, such as foundations, non-Fuclidean, or
projective,

Higtory of mathematies.

Methods of teaching mathematics.

Applications of mathematics.
At least one course involving a mathematical structure, such as

number theory, set theory, complex variable, Teal variable, or
abstract algebra.

Partioipate in eotivities of professional organizations.

Are familiar with current professiomal literature.

Are familiar with recent developments in the teadhing of math-

ematios.
Participate in mathematics workshops, institntes, end profess-

ional meetings.
Are prepered to advise students regarding careers in filelds

requiring the use of mathematics.
B. Instructional Activities

Instrudtion is directed towsrd olearly formulated, comprehen-
sive objeotives in mathematics.

Specific ingtructional activities contribute to the comprehen-
sive objectives of the mathemstics program.

There is evidence of careful planning and preparation for
ingtruction.

Inetruction is adepted to new or changing conditions.

Provisions are mede for irdividual differences. .
Laboratory methods and other techmiques of investigation are

uged when appropriate. ‘
Cultural and soientific uges of mathematics are emphaslzeq.

The mathematics instruction is coordinated with other supJects.
Use is made of models, charts, end other instructional aids.
Motion pictures, filmstrips, snd slides ere used: '
Provision is mede for both individual and group instruction.
Provision is mede for students to demonstrate proofs end solu-

tiong. ‘
Students are informed sbout professional and vocational oppor-

tunities in mathematics.

Lo
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)91. Participation is encouraged in extraclass activities involving
mathematics.

Provision is made for remedial work.

Instruction is given in contributions of mathematice to use of
leisure time.

C. Instruotional Materials

A variety of modern mathematics textbooks is provided.

A variety of general and technical reference meterials is pro-
vided.

Supplementary reference materialg are provided emphasizing
applications of mathematice to industrisl, business, or home
gitvations.

Instructionsl guides include unit outlines, suggested activities,
resource materials, and evaluation aids.

}98. Graphs and diagrems are available.

99. Motion piotures, filmstrips, and slides are available.
100. Files of materials illustrating applications of mathematics

are provided.
101, Selction of textbooks by teachers and administrative persommel

)
is based upon the results of objective study.

§102. Supplementary texts and instructional materials are available.

)

)

103, Professional periodicals are available. _
104, Informetion is availsble on current professional opportunities

in mathematics.
105, Materials are available for the comstruction of models and other

instructional =aids. ‘
106. Supplies, such as colored chalk and various types of greph paper

are aveilable.




School™ Subject Area
0o % of class
urge of Study involved

If any course 1igted above is of different content from that
provided in the provinoial outline, please provide a coursé outline.

If no docal eleotives are provided, i8 there provision for
supplementing of the provincial outline of studies?

If yes, pleeae provide details.

Methods courses

Teacher Peaching Grade University courses '
ip subject area in subject ares
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EVALUATIONS PICS

()1
()2
()3
()4
()5
()6
()7
()8
()9
i
{( )2,
( ).

L i

i
( )is.
( )29,

20,
21,
22,

To what extent are mathematios courses available and suited to
the abllities and needs of all students in grade 10?

To what extent are courses available for students with special
aptitude in mathematios?

To what extent are students electing mathematios courseg beyond
those required?

How adequate is the veriety of offerings in mathematics to meet
needa of all students?

How edequate ig the comtent of offeringa to develop mathematical
knowledge end skills needed by all students?

How adequate is the content of offerings to develop mathematical
understanding and appreciation needed by all students?

To what extent do offerings provide for the application of mathe-
matics in practical situations?

How adequate are offerings to meet needs of students heving spec-
ialized, oocupational, and technical interests? '

To what extent do offerings prepare students for further study
of mathematics?

How adequate are the space provisions for exigting class gizes?
How adequate is the equipment to meet enrollment and curriculer

needs?
How adequate are the supplies to meet enroliment and curricular

needs?
How adequate are the storage facilities for equipment and sup-

lieg?
§ow adequate is the preparatior of the steff in msthematics?
To what extent is the staff prepared to teach new topics in
mathematios? ' ‘
How adequate is the planning and preparation for instruction?
How adequately are the ingtruotional activities adapted to the

needs of individual students?
How adequately is provision made for practical eppliocations of

mathematics? . "
How adequately are provisions made for rapid leerners in mathe-

mation? ) ' )
How adequate are provisions made for slow learners‘ln mathematics?
How adequate is the variety of instructional materials?

How adequate 1s the content of imstructional materials?




TNV IEY CHRGKLIST SCTENCE

()1
()2
()3

()4
()5
()e.

1. Organization

A full year soienoce course ig required of all students during
the tenth grade.

Provision is made for students to use the science facilities
beyond regularly scheduled class periods.

Time is provided in the teacher's daily schedule for the prepar-
ation of olassroom demonstrations and lsboratory end field
activities,

Provigions are made for teachers to help special science groups
and students working on science projects,

Class size is determined by factors such as type of instruction

end available work ereas,
Advanced work is provided for students of exceptional ability.

11. Nature of Offerings

The instruction in solence is designed tos

) 7.
{5
)10,

12,

13.
14.

gn.

15,

é
(
é
|

)16,

Lead to discovery, understanding, sppreciastion, and application
of important principles of science.

Aid students in the development end use of scientific attitudes.
Provide practice in applying methods of science in laboratory
situations.

Encourage the interrelating of facts, principles, and concepts
from the several science figlds.

Develop skill in using equipment and instruments of science.
Provide opportunity for students to design and construct appar-
atus and equipment.

Develop skill in resding and interpreting soience literature.
Encourage the development of e variety of interests in science.
Develop an understending of contributions of scienoce to the
conservation of netursl and human resources.

Aoquaint students with recent developments in science CH-
nuclear energy, solar energy, rocket propulsion, automation,
radioisotopes, chemotherapy, space vehicles, electronic computers)

111, Physical Facilities

The physical facilities for general science (G), biology (B), chemistry
(€), and physics (P) include:

G B
() ()
() ()

S8

() ()
() )

c P
()

) 1. Clessroom space for discussions and experi-

mentation,
A demonstration table visidle to all members of

2,
) the class, ‘
3. Water end other necessary utilitleg. ‘
g 4. Tools, materials, and space for building and
maintenance equipment. ' o »
) 5. Space and equipment for mainteining living
' plants and animals.
) 6. Bookshelves and magazine racks.

(
(
%
(
(
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é 7. Display cases and teckboards.
8. Storage space for equipment and naterials.
( 9. Profieions for the safe storage end handling
of hazardous materials.
( ) 10. Provisions for the use of audio-visual equip-
ment.
( ) 11. Exheust fans to remove obnoxious and toxic
gases.
(") 12, Readily accessible first-aid end sefefy equip-
()

ment.
13, Files for inventory accounting.

—~ o~ S N N
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()
()
()
()
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1V. Direction of Learning

A, Instructional Staff

A1l members of the science staff:

2 17. Have & general liberal education.
8. Have preparation in the biological sciences.
19. Heve preperstion in the physical sciences.

20, Bave preparation in mathematics.
21, Heve preperation in each gcience area in which they are teaching.

29, Waintain active participetion {n in-gervice education through

formal study and othex professional gctivity.
( ) 23, Meintain en active interest in professional advancement, inclu-
ding participation in educational organizations.

B. Instructional Aotivities

& g24. There is evidence of careful plemming end preparation.
25, The learning ectivities of each science course build on the pre-=
vious science traiming of the students.
( )26. Instruction {s different for the slow, the average,and the gble
student.
E 327. Science resouroes of the community and environment are used.
28. Emphasis is placed upon the development of problem-solving tech-
niques,
()29, Some students develop soience progects beyond pormsl cless re-=
quirements. )
()30, Instruction is conoerned with developing inter-relationshipse of
the sciences and other fields of lesrning.
( )31. Use is made of sudic-vieual aids.
( )32. Students are informed about profeasional end vocational oppor tu-
nities in science. ) _
( )33. Students with aptitude are encouraged to continue postsecondary
soience study.
2 334. TUse is made of field tripe.
35, OUse is made of eyhiblts.




132
C. Instructional Materials

The imstruotional materiels for general soience (6), biology, (B), chem-
jgtry (C), end physios (P) include:
G B c P
y () () (). Equipment and materials for clessroom demon-
gtrations.
) 2. Equipment and paterials for indivuduel end
group laeboraiory work and projects.
) 3. Well-pelected and easily aocesgible books,
periodicals, panphlets, end reference materials.,
) 4. Reading meteriels pppropriate for students of
differing abilities and interests.
5. Resource units, teaching guides, and other aids.
6. Study guides, laboratory menuels, and project
meterials.
7. Appropriate types of audio-visual aids.
8, Projects, made by gtudents, for use in ingtruc=-
tion.
9, Caetalogues for the selection of equipment, sup-
plies, end servioes.

=L




School Subject aven
% of olass
Course of Study involved

If any oourse listed above is of different content from that
provided in the provincial outline, please provide a course outline,

If no local eleotives are provided, ias there provision for
supplementing of the provincial outline of gtudies?

If yes, please provide details.

Methods courses

Teacher Peaching Grade University courses
in subjeot area in subject area
No. 1
2
3
4
P)
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EVALUATIONS SCIENCE

( ) 1. To what extent are science courses provided for all students in
grade ten?

( ) 2. To what extent do the time allotments for soience courses satis-
faotorily meet instructionel needs?

( ) 3. To what extent does the mchedule provide teaschers with time to
prepare for classroom demonstrations, laboratory work, and
special projeots?

( ) 4. To wiat extent does the variety of offerings meet the science
needs of students?

( ) 5. To whet extent does the contert offerings meet the science needs
of atudents?

( ) 6. To what extent do the offerings provide for study snd discussion
of recent scientific developments?

f g 7. How adequate are the space provisions for science imstruction?

8. How adequately are the classrooms and laboratories furnished
for soience instruction?

2 g 9, How adequate are storage facilities for equipment erd supplies?

10. How adequate are the provisions for the safe storage of hazer-
dous materials?

11, How adequate are the provisions for student safety?

12, How adequate is laboratory meintenance?

13. How satisfectory is laboratory housekeeping?

14. How sdequate is the preparation of the staff in science subject
matter?

()15, To what extent are members of the science staff keeping abreast
of recent developments in the kmowledge of geience and in meth-

ods of teaching science? .
( )16. To what extent does ingtruotion promote the goals of science
education? .
( )17. How adequately does instruction provide for the various needs
and abilities of students?
te the use of the metbods

( )18. To what extent does instruction promo
of science in problem-golving pituetions?
19. How adequate is the quality of instructional meterials?

20, How adequate is the quentity of instructionsl materials?
21. How adequate is the veriety of ingtruotional materials?
22, How well are instructional materials organized and kept in good

condi tion? . tional
()23, How satisfactory is the provision for storege of ingtruction

materials?
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(
(

(

) 9e
)20,

Y11,
)12,
)13,
)14.
)15,

)16.

INTERVIEW CHECKLIST ART (INCLUDING CRAFTS)

1. Organization

General art courses are gveilable tc all students.
Flexibility in orgenigzation provides opportunity for exten-
gively exploring 2 veriety of art media.

Provisions are made for students with particular art interests
and ebility to work intensively in art media.

Class sizes are consistent with the neture of the course.

Art olasses are assigmed only to qualified art teachers.
suffiecient funds are gllocated to provide supplies, tools,

and equipment for art.
I.’rovision ig made for common planning by teachers of courses
in the arte, such as music, nope economics, industrial art,

drama, and dance.
The school schedule makes it possible for students with art

interests and sbilities to elect art courses.
11. Nature of Offerings
The program provides for instruotion in basic techniques of

menipulation of meterials, medie, and tools.
Ingtruction is provided for work with (check)s

Cardboard. Paper.
Chalk. Plastics.
Clay. Stone. .
Fabrics. Wire. :
Fibers. Wood.
MYetal. Yarn.
Paints.
Opportunities are provided for work in two and in three
dimensions.
Opportuni ty ig provided for the development of art quelity
in deSi@o

Each studen?t does his own work which ig clearly different

from thet of other gtudents.

Opportunity ig given for the student O discover the emotion-
al significance art has in his life.

Experiences are provided in (oheck):

Drawing and painting.

Modeling and cerving.

Weaving and constructing.

Printing and arranging. '
Students atudy contemporary design &nd significant design of
other times end places in (oheck)s

Architecture.

Cogtume end fashion.

Furniture. '

____ Home appliences.

Jewelry.
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117,
)18.
)13.

)20.

)21,
Y2,
)23,
)24,

)25,
)26,

27.
28,
29.

;30.
10
320

)33
)34.

Painting. 136
Sculpture.
Theater.
Provision is made for students to relate their activities to
those of local and regional designers and peinters for
esthetic end vosational purposess
The progrsm provides for esthetic self-expression in terms
of services for other people, the school, the home, and the
communi ty.
Opportunities are provided for the gtudents to talk aboub art
and to meke judgements ebout their own art expressions end
the ert in their environment.
ngor:unity jg given for study of the spiritusl significance
O aI L]

111. Physicsl Facilities

The art room is looated s0 thet students may see art in pro-
cegs.

The room has been plenned to encourage individuel and group
work. .
The room has been planned to facilitate & diversified arts
program.

Provision has been made for storage and work space for
(check)s

Drawing and peinting.

Modeling and carving.

Weaving and constructing.

Printing and arrenging.
Walk-in storage oloset for materiel
the workroom.
Storage space for 8
ible.
Appropriate potorized tools are provided.
Workbenches are provided.
Electrical and gas outlets axre D

pottery kiln.

Epameling oven.

Fledtrical tools.

Gas tanks and torches.

Avdio-visuel equipment.
The wall surfaces permit useé for display.
Sinks are equipped with sediment traps.
Installation and equipment are provided
visual materials.
Tables are provided 80

feet of work surface. . ' -
Storage for tools end naterials currently in use 18 org

so students cen get and return them guicklye

g and supplies adjoins

tudent work in progress is easily access-

rovided for (check)s

for use of gudio-

thet students may nave 6 to 9 square

zed
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AV.Direction of Learning

4. Ingtructional Staff

Members of the instructional staff;

— —~
— — —~— —~—

)35.

)36,
)37,

g3a.
39,

2
41.

)42,
)43,

Ja:

)46.

7.
)48,
)49.
)50
)51.

&

Ha?e earned & degree from an accredited institution with a
major in art education or the equivalent, inoluding:
Preparstion in drawing and painting,
Preparation in modeling and carving,
Preparation in creative crafta.
Preparation in the graphic arts.
Preparation in art bhistory.
Preparation in use of design and color.
Supervised teaching on elementary and junior and senior
high school levels.
Keep abreast of current practices and developments in teaching

art,
Demonstrete an understanding of contemporary developments in

the arts,

Display a keen awareness of student art needs and intersets.
Show ability to motivate, guide, and help students make their
best effort.

Show gkill in use of avdio-visual equipment and materialg.
Belong to art education associations on locel, provincial, and

nationgl levels.
Engage in reasearch pertinent to their particular needs and

problems,

Indicate a growing desire to expand the program through constant
evaluation and revision.

Have demonstrated creative ability in art,

Maintain active participation in in-service education through
formal study end other professional activity.

Meintain an active interest in professional advancement, inclu=-
ding participation in educational organizations.

—_—
—_—

B. Instructional Activities

Instruction is directed toward olearly stated objectives in art

education. . ‘
There is evidence of careful planning and preparation for

instructional activities, ‘ ]
Students assist in planning, conducting, and evaluating their

art experiences. )
Work is adapted to individual snd gruup reeds, interests, and

abilities. o
Opportunities are provided to develop appreciation of contempoxr-

ary machine and handmede objeots, soulpture, and.painting.
Opportunity is provided for study of our art heritage.
Drawing and painting activities involve use of (check):

Chalk. Pencil. _
Charcoal. Poster paint.
Water color,

Crayon.

_ e N T A e —a—— Crem————




___ Ink, Mixed media, 138
()54, Three-dimensionsal design involves use of (check):
Cement, Paste.
Clay. Salt blocks.
Firebrick. Stone,
Foen glass. — Wire,
Metal, — Vood.
Paper.
( )55. Crafts involve use of (check):
Cardboarg. Reed,
Cley. Textiles.
Cloth, Wire,
Metal., Wood.
Paper, Yarns.
Plastics.,

( )56. Graphic arts ectivities include opportunities for (check):
Bulletin board arrangements.

Etching,

Linoleum block cutting and printing.

Photography.

Silk soreen printing.

Simple lithography.

Stenciling.

Woodcut oarving and printing.

;57. Use is made of films, filmstrips, slides, end reproductions,
58. Arrangements are mede for students 10 go to school shops, onto

T

the stage, or out of doors to woxk on art projects.

( }59. Planned field trips to places of gignificant art interest are
(

(

made.
)60. Needs of the school to which ert can contribute are studied and

planned for cooperatively.
J6L. Art clubs ere encouraged.

C. Instructional Materisls

( )62. Materisle and tools are provided for students (check)s
To peint with tempera, oil, watercolors.
To sketch with chelk, Conts crayon, charcoal.
To model with clay, papier-mache.
To carve in wood, plestic, salt block, stone,
To construct arrangements and objeots with cexdboard,
fabrics, fibers, metal, paper, wire, wood.
To print with linoleum, wood, sllk screen.
To weave with a variety of fibers.
To arrange displays of student ert work and other two-
and three-dimensional art.
63, A variety of reference books is provided,
64, Art magazines are available for use.
65. Provision is made o have readily aveilsble such materisls ass
Films.
Filmstripse.
Slides.
Loen exhibitions.

——m e ———
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provide & course outline.
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(
(
(
(
(
(
(
(

) 2.
) 3.
) 4
) 5.
) 6.
) 1.

8.
1.

11.
12,

)13,
Y14,
)15.

16.
17.
18.

EVALUATIONS ART (INCLUDING CRAFTS)
} 1. To what extent are general art ocourses available for all

students?

To what extent are elective art courses available to meet art
needs of individual students?

To what extent does the school schedule make it possible for
students with art interests and ebilities to elect art courses?
To what extent does the art program encourage students to
discover, explore, express, and appraise?

To what extent is instruction provided in the use of a variety

of art media?
To what extent is the space adequete for e diversified arts

program?

To what extent do the facilities of the art room meke provis-
ions for a diversified arts program?

To what extent is equipment kept in good repair?

To what extent is storage for supplies adequate?

To what extent 1s storage for students' work in progress ample?
How adequate are the lighting facilities?

How setisfactory is the preperation of steff members to teach
ars?

To what extent is the ert program adespted to individuel inter-
ests and sbilities of students?

To what degree is the development of art eppreciation empha-

sized?
How adequate is the variety of materials and tools for instruo-

tion?
How adequete is the quality of materials for instruction?

How effectively are materials organized for use? ‘
To what extent are tools and equipment kept in good working

order?

e i ies e



THTERVIEW CHECKLIST WOSTG
1, Organization

() 1. A1 students are required to participate in at least one general
music oourse.
( 5. Elective music courses are availeble to all students.
2, Blective mugic activities are availsble 1o all students.
4. Elective music oourses are of fered during the regulaxr gchool day.
5« Students axe asaigted through counseling by qualified counselors
or music teachers to determine the type and extent of their
participation in mgic aotivities.
6. Cooperation with community music orgenizations 1is encouraged.
7. Teachers encourage gelected gtudents to study privately.
8. The contributions of privete tenchers to the school music progrem
are recognized and encouraged.
) 9. Elective courses and extracless activities prepare atudents for
performing in music assemblies.
310. General music clesses are of gppropriate size.
11. Eleotive courses and extraclass aotivities provide for cooper-
ation with commanity misic activities.
)12. Varietion in the time allotments of music aotivities is provided
to meet different student needs.
)13, The gcheduling practices of the s
wilth epeciel treining and ability are assuré
to participate in large performing groupss

chool are such that students
d of an opportunity

Supply information es followas ‘
1, Percent of all students who participate in general music courses

o, Percent of sll students who participate in elective music courses
3, Number of full-time teachers of musio (or equivalent)

4. Totel enrollment in the school

11. Nature of Offerings

A, General Music Courses

The genersl msic oourses! ‘ '
)14. Are puilt upon and extend the xnowledge, skills, understanding,

pnd epprecistion developed in previous yearss i
)15, Involve activities appropriate ta the various individual peeds

(

(

and abilities of students. N s of

( )16. Provide an oppor tund ty for recognition end encoursgement O

individual achievement, . ‘ .

( )17. Provide information about community redio and television musiC

activities. . ) .

()16, Provide opportuni ties 4o develop skill and gbility ir reading
musics .

( )19. Provide, ip unison and part singings
the changi volce.

{ )20. Provide %:::-:gvocal groups such as duets, quartetls, octets, and

other small ensembles.

for the particular needs of
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21, Pr d i i
() meg:i‘e exploratory experiences with a variety of musicel instru-
( )22. Eigzi?e opportunities to listen to recordings of many types of
E gz. i:g:;ge opportun%tiea to listen t? other students perform.
. e opportunities to study various musical forms (sonata,
sympgony).
()25, Pro;zde opportunities to study important composers and their
WOr&LsSe
()26, Enphasize the development of discriminetion in musical tastes
and listening ability. '
( )27. Emphasize the development of understanding end appreciation of
Fzztgontribution af msic and of musicel expression of religious
( )28. Provide opportunities to relate the study of music to other
subjectn.

B. Flective Courses
Elective coursess
( )29, Are built upon the mowledge, skills,sppreciation, gnd under-
standing developed in the genergl courses.
g ;30. Provide an opportunity for talented students %o do creative work.
31. Emphasize the development of music gkills in keeping with indi-
vidual aptitudes and abilitiess
( )32. Provide separste or duplicate organizatio
different degrees of ability.
( )33. Provide opportuni ty to cooperate with other depertments in pres=
entation of school performances and programs.
( )34, Provide for the development of gtudent leadership in mesic
classes,
§ ;35. Provide for a balenced vooal and instrumental programe
36, Provide opportunity for gtudents with broad musical interests 1o

study both jnstrumental and vocel msic.

ng for students with

111. Physical Facilities

)37. Music rooms ere properly designed, lighted, ventilated, and

acoustically treated. ‘
38, Rehearsal rooms &re adjacent to the guditorium stage. .
39, Music rooms &re located to provide & minimum of interference with

other classes.
40, Suitable chairs are pro
41. Needs of pusic departmen

(

schedule, _
E §42. Provieion is mede for individusl and small ensemble practice.
(
( §

vided for instructional use. .
4 are recognized in the auditorium

43, Storage facilities for equipment are provided. _
44. Provigion is made in the budget to replace materials and equip-

ment a8 necessery.
45. A pit or similer space is provided in the guditorium,
jate places.

. located in appropr ; ;
46. Pienos are 1o - tgg P i meiutenance of msicel instru-

47. Provision 18 made fo
mentse.
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)48, Provieion is made for accessid i

E )49. The following equipment is p;oigdzgfrage of the maic Iibrex:
Piano.,
Organ.
Instruments for student use.

Radio.

Television.

Phonograph.

Recording equipment.

Public eddress equipment.

Music stends and lights.

A music library.

Robee and uniforms.

Portable risers.

Podium.

listening posts.

Stroboscope.

Other .

LT

1V, Direction of Learning
A, Instructional Staff

The educetion of all members of the music department includes:

50. Genmeral 1iberal education.

51, Preparation in vocal mueics

52, Preparstion in jnstrumentel musice

53, Preparation in migic theory.

54. Preparation in methods of teaching music.

55, Preparation in funotional pianoe.

56, Development of ability to adit and adapt printed meterials to
meet specific gbilities of ipdividual classes.

)57. Experience in ponschool (e.8+) communi ty, professional) msic

activities.
)58, Knowledge of new me

cation.
éducation ¢nrovgh formel study

(

( ments in music edu-
( )59. Active participation in in-gervice

(

teriels and current develop

and other profeseional activity. .
)60, Active interest in professional gdvancement, jpcluding perticips~

tion in educationsal orgenizations.
B. Instructionel Activities

( )6l. Instruction js direoted toward clesrly formlated, comprehensive
objectives in musics ‘ .

( )62, Instruction is constantly concerned with tne improvement of the

jences involved.

(

(

qualitvy of the musiosl eXper '
d preparing for imstruct-

)63, There is evidence of careful plapning en
ional activities.

Y64+ Instructional activitie
of students.

g are related to misic interests and needs

g T TR s



()65,
()66,
( g67.
()68,
( )69.
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Differences in emotional development are recognized in determin-
ing the type and degree of participetion by individuel students.
Appropriate drill is used.

Opportunity is provided for gtudents to plan, conduct, and evalu-
ate music activities.

Instruction in music is coordinated with courses in other sub-
jeot fields.

Efforts are made to create and mpintain an attractive appearance
of the 0lassroom.

¢. Instructional Materials

Pextbooks and reference and supplementary materials which pro-
vide for a variety of music interests are available.

A variety of appropriate sheet msic is aveilable.

Songhooks are provided for genersl music classes.

Ootevo music and songbooks are provided for choral groups.
Music scores are provided for instrumental groups.

A bagic library of recordings covering a broed scope of music
1iterature is availsble.

Peacher-prepered materiels are provided.

A variety of visual gida, such as charts and pictures, is provideds
Slides, filmetrips, and sound filws ere available. .
Materials, such as mislc, magazines, concert news, and radio and
television program information, are available.
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School
Subject aree
- ) % of class
Course ol Study involved

If any course listed above is of different content from that
provided in the provineial outline, please provide a course outlipe.

If no local electives are provided is there provision for
supplemehting of the provinoial outline of gtudies?

If yes, please provide details.

University courses Methods courses

Teachsr Teaching Grade in subject area in subject area
No. 1
2

N VW B W




EVALUATIONS WOSTC

() 1. To whet extent are music courses available to meet general music
needs of all students?

() 2. To what extent are music couxses gvailable to meet specialized
music needs of individual atudents?

() 3. To what extent do time allotments for music courses meet music
inatruction needs?

() 4. How adequate is the pumber of music teachers in relation to the
needs of students?

( ) 5 How well does the variety of general music offerings meet music
needs of all students?

() 6. How well does the quality of gemeral music offerings meet music
peeds of all students?

7. How adequate is the offering in vooal music?

8. How asdequate is the offering in ipstrumentarl misic?

9. How well are misic courses cdepted to indivigual aptitudes and
abilities of participating gtudents?

( )10. How well ave music courses correlsted with other school activi-
ties?

( )1l. To what extent are opportuni ties provided for talented students

4o realize their optimum potential in msical performance,

understanding, and oreativity?

12, How adequete are space provisions for music instruction?

313. How well does the music equipment meet enrollment and curricu-

1

lum requirements?
)14. How adequately are
music equipment?

provisions pede for care end yeplecement of

15. How satisfactozy ig the general liberal education of the stafg?
gtaff in vocal msic?

16. How satisfactory is the reparation of the
i : :on of the steff in ingtrumental

17. How satisfactory is the preparsbi

(
musio?
( )18. Bow satisfactory is the preparation of the staff in the teach-
ing of music? ‘ ‘
19, How adequate is the planning and preparation'fo? }natructlgn?t .
20, How well is instruction adapted 10 needs of 1DdlY1dual s?u en Z
»], Bo what degree &Ie gtudent interests considered in planning an
copducting music courses?
E 222. How adequate is the yariety of ins

23, How adequate ig the quality of ins

tructional paterials?
tructionel materials?




INTERVIEW CRECKLIST
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30
40
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)18,

119.

)20,

Y21,

)22,

PHYSICAL EDUCATICN FOR BOYS
1, Organization

Physical education courses ere required of all boys.

Physical education classes meet periods per week.

Physical education periods exe minutes in length.

Dime provided for showers and dressing ig minutes.
Coneideration is given to grade level and needs of students

in assigning them to physical education classes. (Discuss

clags assignment procedures umder nComnents. ") ,

Class size is such as to permlt effective teaching, taking into
acoount persomnel, facilities, and nature of activitiea,

The physicel education program, including interschool athletics,
is adequately financed through the regular school budget.

The intergchool athletic program is under the control end ad-
minigtretion of sohool authorities.

Medical examinations ere required before participation in stren-
uous athletics.

Medical assistance is available immedistely in case of injury.
Consideration is given in teacher gchedules for planning,
organizing, and supervising intramural and interschool ath=-
letics.

Men snd women physical education teachers cooperatively plen
coeducational instruction and activities.

Provisions are made for insurance coversge of all boys engeg-
ing in eports and competitive activities.

Proper protective equipment is provided for 21l boys engaglng
in sports and competitive aotivities.
Parental permission 18 required for participants in strenuous
competitive sports or other activities that require travel.
Tnterschool, extremural, and intramral schedules are Teasona=
ble in terms of the demand upon students' time snd distance

traveled, . ‘ .
The physical education prograuy ipcluding interschool athletics,

is under the direction of a professionally trained specialist
in physical education.

11. Neture of Offerings

Experiences are provided that promote the norms]l physicsl growth

and development of boys.

Vigorous ectivities aré provided that coptribute to totel fit-

ness. ) 2 A
j i te interest end gkill in
Experiences are provided that crea .

recreational activities heving carry-over value for leisure and

for adult living.
Activities are geleoted

interests and abilities of boys. o
A variety’of indoor gameS, gports, and other athletic activities

is provided.

and teught in terms of indivi@ual needs,

e e T
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)24.

423
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)31,
)32,
)33.
)34
)35.

i e S

)36.
)37,
)38.

?39-
40.
41.
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A variety of outdoor games, sports and oth i \
fties 16 provided. y 8D ’ other ethletic activ-
Sports actiYitias provide opportunity for competition between
groups in gimiler weight ranges.

Aquatic activities are provided.

Individual activities such as apparatus woik, and tumbling

"are provided.

Combative aotivities such as wrestling and boxing are provided.
Under proper supervision and when recommended by qualified
specialists, correotive and adapted activities are provided

for boys with speaial needs.

Opportunities in a veriety of intramural sports ere provided.
Provigion is made to apply, in intramral activities, gkills
learned in the instructional program.

Interscholastic sports experienoes are provided for boys who
oan benefit by these aotivities.

Opportunities are provided for students to participate in oo-
recreational activities (e.g., demoing, volleyball, bedminton).
The curriculum in physical eduecation is carefully planned to
provide for sequential development.

Every boy, inoluding members of school teams, is assured a well=-
balanced physicel education program.

Experiences are provided to develop leadership (leadership clubs,
recreation groups, athletic associations, and the like).

111, Physical Faoilities

The outdoor play area provides adequate space for conducting

& modern program of outdoor physical education activities,
Gymnesiuvm spece has sufficient ares to asccommodate existing
olass gizes,

The height from the floor of the gymnasium to the nearsst over-

heed obstruction is at least 20 feet.
Provision is made for spectator seating in gymneasiums.
Lights end window areas are covered with proteotive devices.
The entire indoor ares is eguipped with:

Appropriate flooring with satisfactory finish.
Adequate lighting.

Adequate heating.

Adequate acoustical treatment.

Adequate safety measures,
Adequate senitery toilets and lavatory facilities.

Senitary drinking facilities.
Sanitary wall-type or built-in cuspidors.
Other.

A swimming pool is available.
Adequate provision is made for the sanitation of the pool,

Provisions are made for proper entrance end exit facilities
to all physiocal education areas.
Properly equipped offices are provided.
The gymnasiuvm is equipped with:
Ropes.

11

it e w .

:
|
H




()47,

(

(

)48.

)49,

|
51,
52,

(
(

23
24+
90
56|
o7
58.

59
)60.
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Bars.
Mets.
Horses.
Ladders.
Springboards.
Prampoline.
Storage spaoe.
Peckbosrds.
Chalkboards.
First-aid equipment and supplies.
Otker.
The outdoor play area ist
Reedily accessible.
Suitably surfaced, graded, and drained.
Enclosed.
Free from obstructions.
Free from safety hazerds.
Taid out for a veriety of activities.
Marked for e variety of activities.
Woll-equipped locker, shower, and drying areas with sdequate
space for peak load are provided (oheck)s
Lockers in sufficient quentity to meet enrollment needs.
Drying rooms for clothing.
At least one BhoweT nead for every five poys in the

largest class gection.
Hot and cold water with temperature controls.
Flooxs constructed to facilitate maintenance of sani-

tary conditions.
Locker and aghower fac
Soap and towels.
Benohes in 1ooker-room aislese.
Mirrora.

LT

—
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ilities for visiting teams.

———
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Score boards are provided.
Sooring tables are provideds

1V. Direction of Learning

A, Instructional Staff

Genersl liberal education. o
Biologicel science (anatomy, physi0108Y) kinesiology)s

Social science ( anthropologys sociology)s
Paychology (educational poychologys mentel healty).
Physiosl science (chemistrys mutrition, and physics)e

professional coursess

Keep ynformed of current & . ssionel
field end their educational jmplications.
Maintain active partioipation in in-service €

formel study and other professional getivity.

evelopments in the profe

duoation through
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( )61, Maintain an active interest in professional advancement, inclu
ding participation in educational orgenizations, '

B. Instructional Activities

)62, Imstruction is direoted towazrd
: ' clearly formulated, comprehen-
sive o?jectlvea in physicel educetion, i ’ prenen

Y63, 3?::6 is evidence of cereful plamning of instructional activi-

)64. Boys receive ingtruction in e wide variety of activities which
are presented sequentially.

)é65. Bgya' needs, interests, and experiences are considered in plan-
ning learning activities.

)66. Boys are helped to choose activities appropriate for their needs
and interests.

)67. Instructional sctivities are integrated with the health instructe
ion program.

)68, Bealth appreisal data are used in clessifying boys for physical
education activities.

)69. Opportunities are provided for boys to develop leaderghip abili-
ties through such eotivities as direoting game and exercise
programs, coaching small groups and teams, and demonstrating
skills and techniques to others.

é 70, Teaching through demonstration is used effectively.

T1l. Visual aids are used.

5 72, Suitable elothing is required for participetion.
73+ Attention is giver to showering and drying properly.

[ e s . Sy

C. Imstructional Materials and Equipment

)74. Beference materials provide information concerning a veriety of
gemes, sports, and recreational activities.

75. Reference materials provide information concerning health.

76. Reference materials provide information concerning safety.

77, Official rule books for a variety of sports are provided.

78. Reference materisls are selected in terms of reeding end inter-

est levels of boys.
Attention is given to the recency of reasding and reference mater-

(

( )19,
inls,

( )80. Adequete squipment, for class and extracless activities, is

(

;
{
!
'

provided for a variety of group games.
)81, Equipment, for class and extraclass activities, is provided for
a variety of individual or smell-group activities.
82, Appropriate instructional films are aveilable,
83. Charts, diagrams, and similar visuel materials are availsble.
84. Models and exhibit materials are available.

85. Equipment for effective use of the public address system is

available.

e e et N T
=TT :



Sehool Subject area

% of class
Course of Study involved

If ehy course listed above is of different content from that
provided in the provincial outline, ploase provide a course outline,

If no local electives are provided is there provigion for
supplementing of the provincial outline of studiea?

If yes, please provide details.

Teacher Teaching Grade University courses Methods courses
in subject area in subject area
No, 1
2
3
4
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(
(
(

(
(
(
(
(
(
(
(
(
(
(
(
§
(
(

)1,
) 2.
) 3
) 4.
) 5
) 6.
) T

§ 8.
9.
10.

)11,
ha.
)13,
)14,
)15.
)16.
7.
)18.
)19,

20,
21.

)22,

)e3.

EVALUATIONS PHYSICAL EDUCATION FOR BOYS

To whaet degree are physical education aectivities provided for
all boys?

Do time ellotments of the program meet instructional needs
satisfactorily?

How satisfactory are the controls and sefeguards for all ath-
letic activities?

How adequate is the veriety of experiences to meet the physical
education needs of all boys?

How adaquate is the content of experiences to meet the physical
education needs of all boys?

How satisfactorily do experiemces provide for present and
future leisure-time needs?

How adequately does the program provide for desirable activities
in terms of individual physicel education needs?

How adequate is the space provided for indoor physical education?
How adequate are the facilities for outdoor physical education?
How adequate is the quentity of permanent equipment for physical

education?
How adequate is the quality of permesnert equipment for physical

education?
How adequate are the provisions for health, safety, and sani-

tation?

How adequate is the planning and preparation for irstructional
activities? )

To what extent are data from health appraisals used in making

ingtruction effective?
To whet degree are instructional activities adapted to the needs

of individual boys?
To what degree are activities oonducted with regard for boys'

heslth and safety?
How adequate is the preparation of the staff for teaching phy-

Bical eduoation?

How adequate is the preparation of the staff to conduct a bel-
anced intramural and interscholastic program?

How adequate is the preparation of the steff to conduct school

and community recreationel activitiea? ‘
How adequate are the reading and referen9e matetlalg?
How adequate is the quantity of instructional materials and

equipment? _ _
ng Zdequate is the quality of instructlionel materisls and equip-

ment? . .
Do what extent ere meterials and equipment conveniently access-

ible to boys and teachers?

= : .
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INTERVIEW CHECKLIST PHYSICAL EDUCATION FOR GIRLS

~—~ o~

~~

2,
3
4.

) 5.

) 6.

) Te
) 8.

)10.
1.

)12.
)13,
)14.

15.
i

)17.
)18,

)19.
)20.

1, Organization

Physical educat%on courges are required of all girls.
Physicel education classes meet periods per week.

Physical education periods are minutes in lepgth.

The time provided in the period for showers end dressing is

minuteﬂo

Qonsideration ig given to grade level and the needs of girls

in assigning them to physical education classes. (Discuss
class agssignment procedures under "Comments.")

Class size is such as to permit effective teaching, taking

into acoount persomnel, facilities, and the nature of activi-
ies.

The physical education and athletics program is adequately

financed through the regular school budget.

Provision is made for girls who are low in 3kills or have in-

adequate background of experiences in physicel education to be

aggigned extra periods for remedial instruction.

Men end women physical sducation teachers cooperatively plan

coeducational instruction and activities,

Congideration 1s given in teachers' schedules for planning,

admirnistering, end supervising intramural, extramural, and

interschool activities.

Interschool physiocal activities for girls are under the con-
trol end administration of women physical education teachers

and the school authorities.

Parental permission is required for participents in strenuous

competitive sports or other activities which require travel,

Provigion is made for accident insurance for all girls

engaged in stremuous sports or competitive activities.

Girls engaged in strenuous physical activities are required to

present a physician's certificate with recommendations for

participation.

Mediocal assistence is available immediately in case of injury.

Interschool, extramural, and intramurel athletic schedules

are reasonable in demands upon students' time and distances
traveled.

The physical education program, inc¢luding interschool athletics

is under the direction of women professionally trained in

pliysical education.
11. Nature of Offerings

Experiences are provided which promote the normal physical

growth end development of girls. )
Vigorous ectivities that contribute to total fitness are

provided. ' ‘ ‘
Experiences are provided that create interest and skills in
recreational activities having carry-over value,
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)21, Activities ere seleoted and taught in terms of individual needs,

)22.
)23,
)24.
250
265
27.

)28.

)29.
)30.

)31
)32.
)33.
)34

)35.
)36,

)37,

)38.

)39
)40,

interests, end ebilities of girls.

A veriety of indoor games, sports, and athletic activities is
provided.

A variety of outdoor games, sports, and athletic activities is
provided.

Sports activities provide opportunity for competition between
groups of similar skill level.

Aquatic sctivities are provided.

Dance and rhythmic activities are provided.

Individual activities, such as gymnastics, and tumbling, are
provided.

Under proper authorization and supervision and when recommended
by qualified specialists, activities are provided for girls
with special needs.

Provision is made in intramural aotivities for the application
of the skills learned in the ingtructional prograk.

Extramiral experiences, such as Sports Days are provided in a
variety of aotivities for girls who can benefit by these exper-

iences.
Co-recreational activitles are provided for students, guch &8

dencing, badminton, volleyball.

Activities are carefully planned and acheduled to provide sequen=

tial development of skills.

Every girl, including members of school teams, is assured & well-

balanced physicel education prograi.
Provision is made to develop leaders_squed leaders,

leaders, and the like.

recreation

111, Physical Facilitles

a provides adequate space for conducting &
tdoor physical education activities,

Gymnasium space has suffiolent teaching areas to accommodate

peak~load olags Bize.
The height from the floor of the gymuasium to the pearest over-

head obstruction is at least 20 feets .
Additional spaces with properly finished floors and equlpm§nt
for groups in modern dance and ocorrective end adapted physical

education are aveileble.

Lights end window areas are

The entire indoor areé is equipped withi o
Appropriate flooring with satisfactory finish.

Adequote lighting.
Adequate heating.
Adequate acoustical treatment.

Adequate safety measures. L
Adequate sanitary toilets and lavatory facilities.
Sanitary drinking facilities. A
Sanitary wall-type or built~in cuspidors.
Other.

—————

covered with protective devices.

|

|

——
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46,

47.

48.
49.

50.
51.
52.
53e
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Provisions are made for proper : IO

o171 physical educetion ef‘ea,g. entrence and exit facilities to

Properly equipped instructors' offices are provided.

The gymnasium is equipped with:

Rope.

Rings.

Bars.

Mats.

Horses.

Ladders.

Springboards.

Trampoline.

Storage space.

Tackboards.

Chalkboards.

First-aid equipment and gupplies.

Other.

The outdoor play aerea iss

Readily accessible.

Suitebly surfaced, graded, end drained.
Enclosed.

Free from obstructions.

Free from safety hazards.

Laid out for a veriety of activities.

Morked for & veriety of activities.

A well-equipped 1ocker room end showex and drying

adequete space for peek Joed ere provided (check)s

Lockers 3n suffioient quantity to meet enrollment needs.

At lesst one shower head for every four girls in the

largest sectioh.

Hot and cold weter wlth temperature controls.

Floors congtructed to facilitate majntenance of sanitary

and safety conditione.

Soap and towels.

Hair dryers.

Secured benches in jocker-room eisles.

Mirrors.

Public address gystem is provided.

Record players 8T€ provided.

T

|

area with

|

1V. Direction of Leaxrning

A, Instructional gtaff

General liberal education. ' .
Biologicael science, (anatomy, physiologys Kinesiology)

Sociel science (enthropology s gociology )« )
Psychology (educationel paychologys sdolescent growth and devel=

opment, and mental health)e

et A T
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55? Profegsional coursges,

56. Keep informed of current developments in the DProfessional
fi91d and their educationa) implications,

)57. Maintain aotive participation in in-service education through
fo?mal study and other professional activity.

)58. Malntain an active interest in professional advancement
including rarticipation in educational organizations. ,

554. Physical soience (chemistry, nutrition, angd physics),

B. Imstructions) Activitiesg

()59, Ipatruc?ion is directed toward olearly formulated, comprehen-
8ivVe objectives in physical education,

( )60. Epere is evidence of ocareful planning of instructional activi-

ies.

()61, Girle! needs, interests, and experiences ere considered in
Planning lesrning aotivities,

()62, Girls receive instruction in a wide variety of mctivities
which are presented sequentially,

()@.Mﬂsuehbﬁto&wuaahﬁﬂswm@nuethn
needs and interests,

()64, Instructional activities in physical education are integrated

with the health education program.

( )65. Health appraisal data sre used in classifying girls for physi-

cal education activities.

( )66. Opportunities are provided for girls to develop leadership
abilities through such activities as directing games and ex-
sroise programs, coaching small groups and teams, and demon-
atrating gkills and techriques to other pupils.

)67. Opportunities are provided for girls to agsist in plenning,
conducting, and evaluating the activities.

68, Teaching through demonsirstion ig used effectively.
69. Visual aids are used.

70, Suitable clothing is required for participation,

71. Attention is given to showering and drying properly.

C. Instructional Materisls and Equipment

)72. Reference materisls are provided ont o
Games, sports, and recrsstionel activities.

Health.,
Safety.
73. Official rule books for a variety of sports are provided,
74. Reference meterials are selected in terms of reading and inter-

est levels of girls. _
Attention is given to the recency of reading esnd reference

materials. o ‘ ed £
Fouipment for class and extraclass activities is provided for

a variety of group games. ‘ ) )
Equipment foroclass and extraclass use is provided for a vari-

)77. - . -
ety of individval or small-group activities.

)75.
)76.
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E gTB. Appropriate instructional films are available.
79. Chexrts, diagrams, and similar audio-visual materials are avail-
able.
é 80. Models snd exhibit materials are availeble.
8l. Equipment for effedbive use of the public address system is
available.
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School —_
Subject area

% of oless
Course of Study involved

If any oourae listed above is of different content from that
provided in the provinciesl outline, please provide a course outline,

If no local electives are provided is there provision for
Supplementing of the provincial outline of studies?

If yes, pleass provide details,

University courses Methods courses

Teacher Teaching Grade in pubject area in subject erea
No. 1
2
3
4
>
6




EVALUATIONS PHYSICAL EDUCATION FOR GIRLS

()L
()2
()3
()4
()5
() 6.
()7
( )s.
()9
( )io.
( )11,
( )iz
&
( )15
( )6,
E
(
(

gl'(.
18.
)19.
)20.

mo what degree ere physical education offerings provided for
ell girls?

Do time alloiments of the program meet instructional needs
satisfactorily?

Hov satisfaotory ere the controls and safeguards for all
atheltic activities?

How adequete is tha variety of experiences %o meet the physi-
cal educetion needs of all girls?

How sdequate is the content of experiences to meet the physi-
cal education needs of all girls?

How satisfactorily do experiences provide for present and
future leisure-time needs?

How adequately does the progran provide for desirsble activi-
ties in terms of jpdividual physical education needs?

How edequate exe the facilities for outdoor physical educa-

tion activities?
How adequete are the fecilities for indoor physical education

activities?
How sdequate is the quantity of permanent equipnent for physi-

cal education?
How adequate is the quality of permanent equipment for physi-
cal education?

How adequate are

gafety?
How adequately have the instructional activities been planged?

To what extent are data from health appraisels uged in making

instruotion effeotive? ‘
To what degree are the instructional gotivities adepted to the

needs of individual girls? ‘
To what degree aré activities oonduoted with regard for girls'
health and safety?

How sdequate are the re
fow adequate i the quentity of instructional ma
squippent?

How adequate is the
equipment? .
To what extent ere paterials end equl
gible to students and teachers?

the provisions for health, sanitation, and

ading and reference materials?
terials and

quality of instructional materials and

preent conveniently aoces-

T RS L



IN
TERVIEW CHECKLIST STUDENT ACTIVITY FROGRAM

1. General Nature and Organization
A. General Nature of the Program

The student activity program:
1. Is integrated with and supplementary to the pro £ i
é 2. frovides opportunities for leadership and fofloszzith Z;::ifs.
erceg,
3+ Provides opportunities for students to use their own initiative.
4. Gives students opportunities to assume resporsibilities.
J» Provides opportunities for students to assiet in hendling school
igsues and problems,
) 6. Seeks to develop desirable traits and attitudes necegsary for
citizenship.
) 7. Fogters the development and perpetuation of desirable school
traditions, such as codes of conduct, school festivals, end hig-

torical observances.
) 8. Seeks to make every student and teacher feel himgelf a part of

the total school life.
) 9. Seeks to make each member feel e responsidility for the welfare

of the school.
)10. Provides membership opportunities to all students on & demovratio

basis.

)11. Receives aotive support and encouragement from members of the
achool staff,

)12. Provides activities for the variety of interests which individ-
ual students have.

)13, Provides for new activities to be organized es student interests

and needs change.

)14. Provides for the discontinuance or reorganizetion of ectivities
which are found to be meeting student needs ineffectively.

)15, Provides for the orientation of entering end new students to
the program.

)16. Provides an opportunity for observation of the functioning of eny
orgenization, under normal circumstances, by any observer with

a legitimate interest.
)17. Avoids exploitetion of students for the benefit of school or

communi ty preatige. .
)18. Is geared to the general economic level of the school population.

B. Qeneral Orgsnization of the Program

)18. The general objectives of the student activity program are for-
milated by the proper school authorities, with due consideration

for the interests end desires of students, o
Provision is made for urnity in the totel activity progrem through

19‘ 0 3 3
) gome coordinating council with no loss of identity and responsi-

bility of separate aotivities. _
)20, A reguler time and place of meeting are available for each organ-
ization.
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()2l A calendar of activities is i

. prominently displ d i
available to students. Y played or othermise

( )22, Each activity has at least one staff sponsor who has ebility

and interest in that activity.

( )23, Staff 8ponsors provide guidence and cooperative supervision to

wwmmpunﬁmﬁminmewﬁﬁﬁ%.

( )24. Students are assisted through counseling end other guidence
serYices to adjust the amount of their perticipation in the
activity program.

)25, Provision is made to prevent monopoly of offices by & small
proportion of students.

)26. Under proper guidence, students are encouraged to put democratic
prinoiples into practioe in the planning of aotivitles.

}27. Attention is given 4o the training of student leaders in the
performance of the offices to which they ere elected.

328. Students help in the evalustion of the gctivities.

29, Extent of eaoh student's participation in the activity progrem
ig recorded on his permenent record.

;30. Records of activity meetings end programs are kept,

31, Records are used in the evaluation and improvement of the activ-

ities.

Comments (Descride any eligibility regulations for a1l ectivities end
offices. Attech copies of constitution and bylaws of genersl organiz-

ations end eny sets of rules which ere in force.

11, Student Participation in Sohool Government

The student council (or similar body):
)32, Provides opportunity for ell gtuden

entative form of government.
33, Jg an example of e democratioally functioning bodye
24, Functions within limits clearly defined by constitution and by-

ts to participate in & repres-

laws and with authority delegeted by the administration.

)35. Is provided with staff sponsorship and guidence for accompligh=
ing its clearly 3efined functions. N

)36, Is participated in by students who reslize their responsibilities
for the proper functioning of the orgenization.

}37. 1s participated in by staff pembers who realize their responsi-
bilities for the proper functioning of the organ%zation. .

)38, Is esaisted py en administration which reslizes its responsi=

pilities for the proper functioning of the organizations

(
(
(
(
(
i i fice who pos-

( )39. Provides oppor tuni ty for any student to run for of

) gesses the qualifications gtated in the constitution and bylaws.
(
(
(

)40. Provides that a1l nominees foT office will be chosen in eccor-

dance with the constitution end bylaws.
elected by the entire student body or rep-

)41. Ras officers who are
tire student body»

resentatives of the en

9, Has elections which are gupervideds .
giB. Ascists the staff end edministration +n developing school poli-

oies with re

)44, 18 concerned abou e of property.
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; 45. Is concerned with i iviti
] 46. Is concerned with :tﬁgﬁnit;i%?tczigzﬁifatlons and sotiviiies:
4;. Ese a part in the‘ayarding of nonacademic honors.
48, EOﬁﬁgislﬁﬁﬁpg:g}i:izzitizﬁ'the introduction of new students to
) 49. Assumes some responsibility for the operation of the intramural
program,
E ) 50. Takes en active part in all-school getivities.
) 51. Conducts its meetings at an appropriate time.

~~

111, The ScHool Assembly

) 52. A school assembly commitiee ig in charge of the general develop-
ment and organization of school agsemblies.
g 53, Both staff and gtudents are represented on the assembly committee.
54. A staff member is responsible for the coordination of easembly
progrems to ensure contipuity, appropriateness, and gquality.
) 55. Assembly programs are planned to meet a wide variety of needs

and interests.

) 56. School gssembly Pro
end by student orgenizations.

) 57. Students are provided opportunities to preside at assembly pro-

grems.
) 58. Assembly progrems pro
means as open discussion end group singing.

(

§

(

( greus are in lerge part pregented by students

(

(

E g 59, Records are kept of asgembly prograns.
opriately rehearsed.

?

(

(

vide for andience perticipation through such

60. Care is teken that all programs &€ appr

e agssembly PIOETAmS jnclude such pctivities as the following:
gubjects by qualified speakers.

6l. Lectures on verious

62. Mugical programs emphegizing student participation.
63. Performsnces by meical artists end commmity groups.
64. Motion piotures.

65. Debetes, panel discuseions, and forums.
6. Formal ceremonies for such purposes as pé

and recognition of student achievement.

67, Student council activities.
68, Student demonstrations end exhibitse
69. Rallies and 1pep" peetings.
ty policies and problems, inclu-

70. Discussion of gchool and communi
ding law enforcement, vandalism, accidents, and fires.

triotic commemorations

cussdvanede

ST A
RN A A2 RS = b -
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Supplementary Date
1, Numoer of schoo

2, Length of agsembly period «ee
3, Submit copies of the last four agsembly Drogremss.

1 apsemblies per yesr seascssnaresns

u-voc.coo.loau-ooo.-o-o sa0 600

S =

p and Service Activities

1V, Worshi
gl worship is encour-

p i8 plenned and individu

() T1. Corporate worshi

i aged.
( ) 72. Students en

g teachers have roles in worship services.
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g g 73+ Music ks incorporated into worship,
74. Students are excused from participating in worship at the re-
quest of their parents.
( )75 A school committee organizes service activities eppropriate 1o
community needs, such as volunteer work in hospitals.
5 g 76+ & school service committee conducte charity fund drives,
77. Students teke part in interachool Teligious conferences and
retreats.
() 78, Visits to local churches and ingtitutions stimlate student
interest in religious affairs.
() 79 Aots of devotion, such as olags prayers, grace at common meals,
and reading of Scripture in homercom or essenbly, reflect the
religious position of the school.

Supplementary Date
1. Frequency and kind of worship services. Attendance.

2. Organizations, active members, and gotivities.
3« Vorks of charity or service.

Y. School Publications

() 80. A1l work incident to the publication activities of students ig
gupexrvised by staff sponsors.

() 81. Attention is given to developing a sense of responsibility on
the part of students for the content and presentation of publi-
cations,

82, Untrue or offensive statements are avoided in all publications.
83+ Publications encourage self-expression and crestive work on the

part of students.
84. Publication aotivities ere integrated with work in various cur-

()

rioular ereas.
85. Publications report outetanding student achievement.

é g 86, Publicatiops aid in coordinating the various aspects of the stu-
dent activity program,

( ) 87. Publication staff members are selected after careful consider-
ation of such factors as ebility, interests, and desirable
attitudes,

88. Publioation staffs are organized efficiently. ‘
89, Publication activities are suffioiently diversified to emlist

the interest and participetion of a lerge number og stu?ente.
( ) 90. Publications egsist in providing cooperative relationships

with other schools. _
() 91. Publicetions assist in the development of desirable home and

school relations. '
( ) 92, Publications assist in the development of desirable school and

community relations, ]
é § 93, Publications have a wide circulation in the gchool,

94. Publiocations have a wide circulation in the comgni ty .

. Fmphasis is on inexpensive publications.
é ) gg. Equipment and materials are provided by the school for the pub-

lication activities.

T T AT -
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97 . A gul t&bl i
E ; tions. e place is provided for students to work on publice~
98. Provision is mede for students to w
X . ,
gehool time. ork on publications during

Supplementery Date

1. List publications, indicating general purpose of each and number of
gtudents engaged in preparing and igsuing eeoh.

2, Submit issues of each publication.

V11. Dramatios and Speech Activities

) 99. Opportunity is provided for students to write and produce their

own drametic productionss
)100. Drematio activities provide opportunity for practice in a variety

(

(
of stagecraft activities.

é 3101. Student dramatic activities are presented t0 the commmnity.

102. Students are encoureged to perticipate in and attend community

(

dramatic activities.
)103. Provision is made for participation in formal or prepared pres-

entations, such ae addresses, debates, and radio end TV pro-

grams.
( )104. Provision is made for student perticipation in informel and
extemporaneous speech agctivities.
( )10S. Students merkedly lecking in ability or confidence to express
themselves are provided speech eotivities to meet their partic-

ular needﬂc
( )106, Drematic and speech activities provide for perticipation by meny
gtudents as well as the more talented. .
( )107. The dramatic and epeech activities are coordinated with currie-
ulser experiences in English.
( )108. Equipment (including public address facilities) and meterials
(

drematic and speech gotivities.

are provided for
tivities are gupordinate to

}109. Finenoial returns from dramatio ac
the educational values.

Supplementary Data
1. List. orgenizations and number of members in each.
5, Percent of totel pumber of students participating ip one Or WmOTe

dramatio or speech activities eseesvees .
3, Submit copies of progrems of dramstic and gpeech activities conducted

during the yeaT.
v11l. Sociel life and Aotivities
ctivities.

s gvaileble for informel or small=group gsocial & :
Bn"

g available for such activities &s achool dances,

end sports rallies. '
1 aims of the gocial progrem &ré oerefully pl?nned‘ln
th the school's concept of it obligation 1in this

111, Space 1
quets,
( )112. The gepera
accordance wi
areds

E 3110. Space i
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§ giii. ?:uiiztzvzzdaiiagﬁc::gperatively plan the social program.
. - program part 3 i i
oncouraged. ogrem participation of students is
(s, Eiﬁzfmal games and recreation ere included in the sociel pro-
( )116. Socisl affeirs e i
ppropriate to the type of school ar ini
part of school life. © & definite
( J117. Students are instructed regarding eppropriate dress and conduct
atmﬂwawddaﬂhﬂmm
( )118. Instruction in social dencing is provided when conditions
warrant iv.
( )119. Opportunity is provided for desirable gasociation of the two
seXeB.
( )120. Attention is given to the development of desirable social inter-
(

ests and attitudes.
Ji21. Ald gchool soocial activities ere gponsored by tepchers Or par-

ents and teachers Jointly.

Supplementary Date
1. List eocial sotivities neld during the gohool year.

X1. School Clubs

This section is designed to evaluate primarily those clubs end activ-
ities not alreedy evaluated under previous gections. These might include
such clubs as those concerned with photogrephy redio, ert, hobbies,
crafts, shop, cogtume design, gtageoraft, hospitelity, and gimiler activ-

ities,
( )122, School clubs are organized whenever
interest or need. —
)123. School clubs which are not meeting ptudent needs effectively are
reorganized ar discontinued.
)124. Students ere acquainted through o1l available means with the
3 activities of each club.
in clubs is voluntary and

there is gufficient gtudent

)125. Membership open to students who are
quelified to participate.
126, Staff sponsorship end gnidance are provided for all clubs.
agsist in revealing pdditionsl

127. Clubs are B8O conduoted as %o
ipterests and gbilities of studenis.
d with eurricuiar activities whenever

(
(
(
2
( )128, Club activities are relate
(
(
(
é

desirable. _ o
)129. School club ectivities are related %o conmuni ty club activities

when appropriate. _ '
)130. Provision 18 made for aifferent levels of ability by having

geparate ¢lubs for pbeginning and advenced gtudents.

)13, Clubs provide oppoxtuni ty for students to develop hobby and
leisure interests.

o 8 periodically py students and steff.

are evaluated
£ parliamentary procedure.

132, Club activities
the elements O

133, Clubs praotice
Supplementary Date ]
of active membars in each.

1. List clubs and number TS
2, percent of gtudents holding membership in oneé or

pore clubs eeeees———
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X1l. Finances of Student Activities

( )134. A oentraliz?d plan for controlling all student aotivity finan-
ces 18 provided and edhered to.

( )135. A general account is kept showing the itemized day-by-day
reoeipts and expenditures and the monthly bank balance.

136. The treasurer for student activity funds is a staff member.

137. The treasurer for school aotivity funds is adequately bonded.

138. Both students and temchers participate in the menagement of
the student activity finaneces. '

( )139. Officially approved forms and accounting procedurss are uged
for the accounting of &l) funds.

( )140. The mxpenditure of student activity funds provides for an
equitable distribution of the funds among various activities,

( )241. Reports sre made periodically to students of the financial
status of each orgenization.

é gl42. Auditing reports are posted or published periodically,

143, Provisions are made for the auditing of all funds at the expir~
ation of the term of office of each treasurer,

( )44, Printing of tickets is under authorization and control of the
treasurer of the gtudent activity fupds or some other recog-
nized authority,

( )145. Means used for raising money through student activities are

Justifiable educationally,
146, Numerous, unrelated drives for funds are avoided.
147. Organizetion treasurers receive the proper financisl instruc-
tiong to discharge their duties.
Finenoial support for student aotivities is secured from:
g 5148. Special student activity fee.
149, FPunds from general taxation,
150, Admission charge for each game or public performanoce.

)151, Others (describe):

Supplementary Data

1, Submit copies of all forms used. .
2. Give drief descriptions of the organizetion, management, and super-

vigion of student activity fimmnces.
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()2
()3
()4
()5
(96
()7
() 8.

b
10,
11.
12,
13,

144
15,
16

5_
21
|
&

( 19,

( fa:
( )22
()23,

EVALUATIONS STODENT ACTIVITY PROGRAM

How well does the student activity progrem complement and enrich
the classroom activities?

To what extent is the student ectivily program based upon study
and analysis of student interests and needs?

To what extent does the faoulty provide cooperative guidence end
supervision of the activities?

To what extent does the student activity progrem provide oppor-
tunity for students to help in the management of activities?

To what extent doea tire school assume responeibility for encourag-
ing or limiting individual student participation in activities?
How adequate are provigions for gtudent perticipation in school
government?

To what extent can the student council be considered a funotion-
ing example of a demooratic group?

How actively and extengively do students participate in the
presentation of assembly programs?

How adequate is the pkanning and integrati
How wide is student participation in volun
How edequate is the pumber of sohool publications?

How sdequate is the frequency of issuance of school publications?
How extemsively do students partiocipate in the planning and
preparation of each publiocation?

How adequate are the dramatic activities?

How adequete are the speech aotivities?
To what extent do gtudents participate in the plenning of the

gocial activities? o
How extensively do students participate in such activities?

How adequate are the provisions to egsist students who have peIr-

tioular need for participation in social activities?
How adequate is the veriety of club offerings in terms of student

needsa?
How extensively do students participate in school clubs?
How adequate is the orgenization for proper hapdling and account-

8?7

on of religious activities?
tary servioe gotivities?

ing of student activity finance )
ticipate in the handling of end

How extensively do students per

accounting for activity finances?

tudent partici
experience?

To whet degree is 8 pation in the activity finances
planned as & learning




APPIIDIX ¢

PRELIMINAKY LEPTLR 70 PRINCIPALS

MEMOKIAL UNIVLRSITY OF NIWFOUNDLAND

St. John's, Newfoundlangd

April 6, 1967

Dear

I am about to begin a research study as part of the M.Ed. degree
program at Memorisl, and I need your help.

_ To carry out my project I must visit fourteen selected Regional
High 8chools. Yours is ome I have chosen. During the visit (of about
two days duration) I wish to interview you and certain of your teachers.

The study I propose is en analysis of the program offered by our
high schools. For obvious reasons of time, expense, and other factors,
I must be selective in my choice of areas to study. Therefore, I have
chosen only Regional Schools. In these schools I will study only the

academic progrem in Grade X English, Mathematics and Science, and the
school program in Art, Music, Physicel Education, and Student Activities.

I hope to get at the work through May and early June. Therefore,

I would appreciate an early answer from you to my request that I be
rermitted to vigit your school and comduet this study.

For your convenience I have enclosed & caxd and a self-addressed

envelope,

I might add that my study has the approval of the Superintendents
of Educetion, end that of the Director of Amalgamated Schools. ;t may
be necessary to contact Boards of Education as wellj but as & principeal

I know I should have your approval first.
Yours sincerely,

Hudson Davis

Encl, 2




APPENDIX B
UNIVERSI?Y AND SCHOOL ADVISORS
The following persons assisted the investigator in modifying

the Eveluative Criteris for use in this study.

ENGLISH. «.0. K, crOCker, BuAc’ Ed. m., Ed. D.
Professor of Education, Memoriasl University of Newfoundlsnd.

MATHEMATICS+.+Cs J+ Goodyear, B.Sc, AM.T., Professional Diploma.
Associate Professor of Education, Memorial University of

Newfoundland.

SCIENCE,..D. H. Rendell, X¥.S5c., PhD.
Associate Professor of Physics, Memorial University of

Newfourdland.

ART...Mrs. E. R. Sem,
Sessional Lecturer in Art Education, Memorial University of

Newfoundland.

MUSICob.I. R.u.mboldt, EBq.
Specialist in Muaic, Memoriel University of Newfoundlend.

PHYSICAL EDUCATIONQI Ja B. Drinkwater, Dipb Phyo Ed., BoPoEr, M.Se.
Assiptant Professor of Physical Eduocation,

Memoriel University of Newfoundland.
Ed.

STUDENT ACTIVITIES: RBV. Jo KeVln MCKema-’ SIJI’ BIAI, S.T.La’ ]kic
Principal, Gonzage Regional Bigh School,

St. John's, Newfoundlend.

H. Vc Frean., BoSOl, BcEdo
Principal, James Moore Regional High,

Carbonear, Newfoundland.
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APPENDIX 02
LETT:R OF SUPPOMT FROM DEPARTMENTAL

OFFICIALS

GOVERNMENT OF NEWFOUNDLAND AND LABRADOR

Department of Education

St. John's

April 11, 1967

To School Board Officers and Principals

Mr. Hudson Davis, a greduate student in Educational Adminis-

tration et Memorial University, has undertaken a study of the
educational program in selected Regional High Schools in Newfoundland.
Mr. Davis is interested in visiting your school in this connection.

We at the Department feel that this is en extremely valuable
study and that Mr. Davis! findings will be of benefit to all of us
who ere interested in improving the school progrem. We would suggest,
therefore, that you give Mr. Davis all the assistance and co-operation

You possibly can, when he contacts you.

Yours truly,

F. Kennedy
C. Roebothen

J. Acreman
/. Woodland

D. Evely
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APPENDIX C°

LETTER 10 BOARD CHATRMAN

MEMORT AL UNIVEKSITY OF NLWFOUNDLAND

St. John's, Newfoundland

April 18, 1967

The Chairman
Boerd of Education

Degr Sirs

As part of my work in the M.Ed. programme at Memorial, I

propoge doing &n gnalysis of programmes in selected Begional High

Sehools in Newfoundland. ’
n as one of these

which is administered by youxr Board has been chose
' nas kindly consented

?

schools. The Principal,
to help me in this study.

to visit the high school and interview

I now seek approval
here involved with my study.

the principel end eny teae

Enclosed please find a letter of approval from Departmental
officials, end a return card and envelope for your reply to my

request.
Yours sincerely,

Hudson Davis

Incl, 3
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PPENDIX ¢

LEAMEi 10 SCHOUL PRINCIF.LS CONFIRIING

DATLS AND PHOCEDURES

MEMORI AL UNIVEsSITY OF Ny POUNDLAND

St. John's, Newfoundland

28 April 1967

Dear

Thank you for your early reply to ithe request for help with
my study. I bave now heard from all schools and cai meke up my itiner-

ary.

I will be visiting your gchool on

T o your teachers, I

e the minimum numbe
ewg for me a8 follows:

So that I may involv
14 schedule intervi

would be pleased if you cou
ONE teacher for each subject area: Art, lusic, Physical-
Education, English, Mathematics, Sciences.

1 letter, 1 am concerned only with
r best qualified to speek
uld be gufficient for me.

As indicated in my initia
the Grade X programme; €O that the teache
X subject areas WO

for each of these Grade
Yours sincerely,

Hudson Davis
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