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CHAPTER 1 

OVERVIEW OF THE INTERNSHIP 

Internship Setting 

The place chosen for my internship report is a grade one primary classroom at 

school X in an urban area of Newfoundland. The school consists of two classes per 

grade level starting with Kindergarten through to grade six with an average of 20 - 25 

students per class. The staff consists of fourteen teachers, four student assistants and 

two administrators. There is a student body of approximately two hundred and eighty 

students. Many of the teachers are long-time members of this school staff and have 

worked together in this setting to address the literacy needs of their clientele, parents 

and the community. The teachers are a supportive team and work collaboratively. 

Rationale for Internship Option 

The Masters of Education (Teaching and Learning in Literacy) requires 

students to complete a course of study that includes theoretical grounding in current 

paradigms, pedagogy and research in literacy, combined with practical experience. 

Students completing this program have the option of completing a minimum of 18 

credit hours plus a thesis, or 24 credit hours plus an internship report, a project or 

paper folio. The choice of the internship option gave the intern the opportunity to 

participate and observe what other teachers are doing as literacy teachers to enhance 

students' reading abilities, particularly in the primary grades. 

It is the intern's belief that to effectively prepare a graduate student for the role 

of literacy teacher, observation of practice is essential. The observer's role can provide 

unique insight one is unable to gain as a teacher. It gives the intern the opportunity to 

see, from an alternative perspective, which practices are effective with students. 
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The practices can then be incorporated into his/her own repertoire. The internship 

helps to develop personal and professional competencies. It highlights the many and 

varied theories studied throughout the course work, and fosters a sense of 

resourcefulness and reflectiveness within the intern. 

Objectives of The Internship 

The primary goals of this internship is to observe the primary teacher's role in 

literacy development in an attempt to understand the role of an effective literacy 

teacher. Often resources within our school system such as other colleagues can offer 

a mentor relationship. The intern feels that the internship placement provided the 

intern with the opportunity to have a mentoring relationship with the classroom 

teacher. This liaison helps the intern further understand and learn the many skills 

necessary to be an effective literacy teacher. The objectives for this experience 

include the following: 

1. To develop a mentoring relationship with a literacy teacher and positive 

relations with the staff and the students in the environment in which 

meaningful skill development and learning occur. 

2. To survey the direct and indirect literacy instruction in the following settings: 

a) the primary grade classroom 

b) the learning resource center 

c) the family resource center 

3. To document the roles and responsibilities of a literacy teacher and to 

compare these roles and responsibilities with current trends in the research 

literature. 
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4. To reflect upon and refine my orientation to education and to teaching. 

5. To gain insight into and engage in activities for self-development related to 

literacy in an educational organization. 

6. To accumulate and document a data base of literacy activities to expand 

upon the author's existing repertoire of instructional strategies. 

Strategies for Goal Realization 

This experience gave the intern the opportunity to participate in and observe 

emergent literacy experiences that are happening at the onset of a child's formal 

schooling in a grade one classroom. Throughout the internship, the intern employed 

several strategies to help achieve a thorough understanding of the many complexities 

involved in facilitating literacy development teaching: 

1 . The intern engaged in daily journal writing as a means of documenting 

the observations and reflecting on the daily experiences. These journal 

entries will serve as a basis for discussion with the cooperating teacher as 

well as being used to reflect on the philosophies of the intern. 

2. The intern participated in and observed the daily interactions of the 

teacher with the students and other staff as literacy development was 

fostered. 

3. Through observing these teachers, the intern gained specific knowledge of 

the roles and responsibilities that these teachers have as literacy educators. 
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Organization of the Report 

This report is organized into three chapters. The first chapter contains a 

rationale, specifies the objectives of the internship and provides an overview of the 

report. Chapter two outlines the role placed on parents and the roles and 

responsibilities of effective literacy teachers. Chapter three presents an overview of 

the pertinent experiences of the intern. The content is personal and reflective in 

nature. It includes activities suggesting how teachers can continually promote reading 

and writing to improve the literacy skills for children in the school. Recommendations 

for the parents and teachers are also included. 

Definition of Terms 

The following terms will be utilized throughout this report and will be defined in 

the following manner. 

"Participant-observer" is a person who is skilled at participating in group work 

and observing group process. Ideally, a competent group member actively participates 

in the group's work while also observing the process being used to achieve the 

group's goals. To accomplish this goal, a group member must function on two levels 

as a participant and as an observer. A person skilled in process observation can 

participate in group work and observe group process at the same time, thus becoming 

a participant-observer. 

"Cooperative Education" is a structured educational strategy integrating 

classroom duties with learning through productive work experiences in a field related 

to a student's academic or career goals. It provides progressive experiences in 

integrating theory and practice. 
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"Job Shadowing" is a school/community experience that allows students to 

observe people in the community as they perform their regular job duties. During job 

shadowing, students observe an employee for a short period of time to learn about the 

business, industry, or profession of the employee, with an emphasis on exploration, 

not work, 
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CHAPTER 2 

ROLES AND RESPONSIBILITIES OF AN EFFECTIVE TEACHER OF 

LITERACY 

Introduction 

Integrating students with various reading abilities into the classroom places 

demands on the school system. The challenge for teachers today is to integrate 

students at all reading levels into the classroom instruction. This challenge is even 

greater when students with special needs are included in the general make up of a 

classroom, increasing the range of abilities and skill levels for which the teacher must 

plan. All adults who are involved in children's lives can be effective in their literacy 

development. Teachers are responsible for the formal instruction of literacy at school; 

equally important are the parents at home and the caregivers in the community. This 

internship report reflects the responsibilities of a teacher at school and parents at 

home as literacy teachers in a changing and demanding system of education. 

Chapter two provides the literature review on literacy and the role the teacher 

has as an effective literacy teacher. Chapter three contains the critical reflections in 

the form of a descriptive narrative of daily experiences observed by the intern. These 

reflections indicate that many characteristics of an effective teacher are evident in this 

internship setting. Through these reflections, the intern developed a deeper and more 

thorough understanding and appreciation for the roles a teacher must assume in order 

to meet the needs of the many students in the Newfoundland and Labrador 

educational system. 
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Definitions of Literacy 

In researching literacy, it is difficult to formulate an exact definition. The 

definition of literacy is dependent on many factors such as changes in society and the 

community over an extended period of time, and culturally-based conceptions of what 

is considered literate. All are factors in the definition of literacy. Literacy once referred 

to a very narrow, simplistic notion, simply stated, the ability to read and write. The more 

recent definitions outline a broad, complex notion addressing multiple literacies. The 

intern has not been concerned with adopting any one term of literacy. She has 

embraced parts of various definitions, as literacy can have many different personal 

and theoretical positions for what constitutes the concept of literacy and whether one 

is literate or illiterate and by whose standards. 

The earliest use of literacy refers solely to the ability to read and write; one 

either could or could not read effectively. In 1978, UNESCO revised their view of 

literacy from a " socio-psycholinguistic perspective" to one in which literacy is more 

than the ability to read and write. Berghoff (cited in Stroup, 2001, p. 15) states this 

change in UNESCO's definition reflects a change from a narrow set of behaviours in 

reading and writing to a broader sense of community functions. It extends to the use of 

oral and written language as well as other sign systems, such as mathematics and art, 

to make sense of the world and communicate with others. Michaels and O'Connor 

{cited in Disinger & Roth, 1992} describe literacy as an inherently plural notion. The 

general term literacy included mathematical literacy, computer literacy, cultural literacy 

and so on. Each of these "literacies is an integration of ways of thinking, talking, 

interacting, and valuing, in addition to reading and writing. Literacy then is less about 

reading and writing per se, and is rather about ways of being in the world and ways of 

making meaning with and around text" (p. 3). 
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He goes on to state (cited in Abdullah, 2000) that "it is imperative for educators to 

teach media literacy so that learners can be producers of effective media messages as 

well as what Rafferty mentions being critical consumers of ideas and information" 

(p.1). 

The literacy plan for the province of Newfoundland and Labrador, as stated in 

the document "Words To Live By'' (2000), defines literacy traditionally as the ability to 

understand and use the printed word in daily activities at home, at work and in the 

community. Research has indicated that literacy levels are lower in the province than 

in any other provinces across Canada, and the mandate for the current government is 

to have Newfoundland and Labrador's achievement levels among the highest in the 

country when Statistics Canada reports on literacy in 2004. A curriculum that is 

current and well-developed is essential to the realization of this goal. The Atlantic 

Provinces Education Foundation (APEF) curriculum was adopted by this government 

to improve the quality of education for all students. 

The APEF Curriculum for English Language Arts (1995) identifies the 

development of literacy as a priority. This document delineates what it means to be 

literate, and states that literacy will continue to change as visual and electronic media 

become more and more dominant as forms of expression and communication. 

Communication technology has made this possible and many young people today 

can access this knowledge. It is necessary for schools to focus on the acquisition of 

skills associated with the processing of information. The definition of literacy in the 

APEF document has been adopted by this province's schools. 
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Parents as First Teachers 

Teachers have an important role in the development of children's literacy; 

however, parents also have a role to play in their development. Parents and 

"significant others", like grandparents, caregivers. and relatives can be effective 

teachers of literacy. Traditionally, the family was the primary source of learning, and 

children were taught at home by their parents, older siblings, grandparents, and other 

relatives. Today, most children go to school, although some parents have opted to 

teach their children at home. The "Barbara Bush Foundation for Family Literacy'' has 

shown support of the family as "a primary source of learning by funding programs that 

provide training and assistance to families for the promotion of literacy'' (Brown, 1998, 

p. 17). Children have five years at home with their parents before they begin formal 

schooling. The family is a strong element in shaping lives. It is with the family that the 

cycle of learning begins. 

The term "family literacy'' has several overlapping definitions. The first concept 

implies that the significant adult exerts influence on children's literacy development. 

for instance, parents helping their children learn. The second definition recognizes 

that literacy, or failure to become fully literate, tend to perpetuate themselves across 

generations, namely, support for parents' own literacy learning (Handel, 1999). Family 

literacy also includes intergenerational programs that focus on both child and adult in 

their literacy learning, in other words, programs that are designed to foster literacy for 

parents or other adult caretakers, as well as for children. Literate parents, good 

parenting, and job skills can help parents to boost children's academic achievement 

and can help parents improve their own lives. 

Programs, such as the Significant Others as Reading Teachers (S.O.R.T) 

program by Joan Oldford·Matchim, that teach parents how to read aloud to their 
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children facilitate the success of children in the beginning stages of learning to read. 

These programs must provide parents with instruction in a variety of literacy skills and 

assist them in promoting their children's educational development. A successful 

program in literacy development validates the participants' capabilities. Family 

literacy programs build on families' strengths and provide the tools and support they 

need to become stronger and more self-sufficient. The goal of all "family literacy 

programs is to develop the skills of parents to enable them to be more personally 

successful and fulfilled, and to more effectively promote their children's learning at 

home and achievement in school" (Schwartz, 1999, p. 23). When adults model 

reading, children will imitate this activity, too. Imitation is an important method of 

learning for children. Children imitate what the}' hear and what they see. As one 

scholar notes. "It is this ability to imitate that allows the 15 month old child to say its first 

words. By age 2, the average child will have 300 words in their vocabulary, 1600 

words by age 4, and 2100 by age 5" (Trelease, 1982, p. 21 ). 

It is incumbent upon parents to provide a rich, literacy environment for their 

children. When they enter school they can build on the experiences established at 

home and continue to develop a positive literacy environment. The home 

environment is crucial to the development of children's literacy, specifically in terms of 

how parents can help. Even before children come to school, parents must become 

committed to developing an appreciation of, and familiarity with books. Adams writes 

in 1990, "We hug them, we give them treats and good things to eat, we teach them to 

be polite and fair. We do these things because it is the best way we know how to set 

them off on happy, healthy lives. We must do as much with reading" (p. 48). As food is 

for bodies, books stimulate the growing minds of young children. 

Parents need to realize that they can still interact with books even if their literacy 

skills are weak. Reading aloud benefits children as well as parents. Specific activities 
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for children and parents are looking at the pictures, talking about the pictures, building 

a valuable relationship, and demonstrating the enjoyment reading can give. If parents 

or caregivers of children take even ten to fifteen minutes a day to partake in literacy 

events, it can make the difference in the children's interest and attitude toward 

reading. Trelease (1982) expresses, 

I can promise that once you begin the daily experience of reading aloud, 

or looking at books with children, it will become one of the best parts of 

your day and the children's day, minutes and hours that will be treasured 

for years to come (p.15). 

More importantly, reading aloud shows that parents value and enjoy reading and 

hopefully children will as well. The benefits it has for children make it worthwhile. 

When time restraints are an issue, making those ten minutes count is fundamental. 

Use good quality literacy events such as talking, listening, or reading aloud. 

Adults or significant others reading aloud to their children has several benefits. 

Reading aloud to young children indirectly teaches them about reading. After children 

have heard a book read several times, they are likely to read it themselves. The 

second benefit is vocabulary development. Sulzby (1991) claims vocabulary 

increases more in children who have been read to than those who do not have this 

same exposure. Thirdly, reading aloud develops bonding with children through 

enjoying books and reflecting on the book's form and context. Lastly, oral reading 

develops and supports children's curiosity about books (Trelease, 1982). It is evident 

that reading aloud has many advantages, which are far reaching and a positive 

influence upon the success of reading in each child. 

Reading aloud to children daily can be done with just three stories. Fox (2001) 

comments how, "If every parent understood the huge educational benefits and intense 

happiness brought about by reading aloud to their children, and if every parent - and 
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every adult caring for a child - read aloud a minimum of three stories a day to the 

children in their lives, we could probably wipe out illiteracy within one generation" 

(p.12}. When three stories a day are considered for a year. this will result in a 

thousand stories in one year. If this reading is followed through by parents or 

significant others, children would have thousands of stories read to them prior to 

entering school. The ideal three stories a day are one favourite, one familiar, and one 

new. The same book read three times a day is also fine in helping children along their 

way to this goal of a thousand books. This practice would lead children well on their 

way to reading. 

Long before a child begins formal schooling there are many literacy activities a 

parent can do to provide stimulation and prevent reading problems (Fox, 2001 ). 

Conversation is one way to provide oral stimulation to children. Children hearing their 

mother's voice or an adult caregiver's voice in conversation is one language 

development activity. The more stimulation a child has the more rapidly a child's brain 

develops (Fox, 2001 ). The more language a child experiences through books and 

through conversation with others, the more the child will benefit socially and 

educationally. Conversely, the fewer words a child learns and uses before school, the 

more stunted a child's brain will be (Fox, 2001 ). In some cases television has 

replaced conversation. Television does very little to help a child learn to speak. 

Television does not talk "to" children, it talks "at" them and they cannot talk back. It is 

the interaction between the child and others which provides the important aspect of 

language growth (Fox. 2001 ). 

Literacy development needs to be a shared responsibility. Families, schools 

and communities should work together in an environment of mutual respect to 

promote the pleasures the world of reading can present. The preschool years are of 

key importance to the progress children will make in reading and in the success of 
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their schooling. This is the message that community agencies need to communicate to 

parents as soon as their children are born and possibly even before birth. The school 

and other community agents need "to take on the responsibility of getting information 

to homes about the need for rich literacy environments even before children enter 

school" (Morrow, 1997, p. 70). It is time for all adults involved in children's lives to 

become proactive and responsible for reading to children so the children who may 

experience difficulty will be reduced to a minimum. 

The Role and Responsibility of the Teacher 

This section of the report focuses on some of the responsibilities and tasks of 

teachers. Teachers play many roles, some of which overlap. Much literature exists to 

describe the various tasks and the daily functions of the classroom teachers. The 

classroom teachers assume multiple responsibilities. These responsibilities are 

categorized as follows: (i) instructing the curriculum, (ii) planning the instruction. 

(iii) employing teaching strategies, and (iv) assessing the instruction. As classroom 

research continues, other effective teaching roles will be added and modifications will 

be made to the existing roles. The following paragraphs will explore each of these 

categories further, giving a broader understanding of the complex roles the teacher 

plays to improve reading with all students. 
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