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requirements may hinder students' ability to take Canadian studies courses. Fourth, the 

large the number of Canadian studies courses offered to students the more in-depth the 

national content focus. Fifth, the majority of provinces emphasize a strong national 

identity in their social studies curricula. Sixth, national history is offered to all students 

across the country. 
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Chapter 1 
Introduction 

The thesis focuses on the current state of Canadian studies in elementary and 

secondary schools across the country. Specifically, its main objective is to assess the 

degree to which grades one to twelve students across the country are given the 

opportunity to study Canada in their social studies courses. After defining civic 

education and its recent manifestation, Canadian studies, and examining the relevant 

literature, the thesis will do a province by province assessment of the current state of 

Canadian studies across the country. The review will be divided into three sections-

elementary (grades one to six), intermediate (grades seven to nine), and senior high 

(grades ten to twelve). The provinces and territories will be compared and evaluated 

within each section according to the content focus of their Canadian material. The thesis 

argues that there are a sufficient number of Canadian studies courses available to students 

in elementary and secondary schools across the country. 

1.1 The Need for Civic Education 

Civic education encompasses several dimensions one of which is national 

studies (or, in this case, Canadian studies). Civic education is said to provide the 

basis for nurturing responsible citizens and, accordingly, many believe that it 

should be an essential part of elementary and secondary school systems. There is 

some debate, however, as to what civic education encompasses and what changes, 

if any, are necessary for the future. In this section, there first is an overview of 

the goals and definitions of civic education. Second, there is a look at how 



Canada's socio-political development has influenced civic education in this 

country. Third, the literature from the United States and Canada both call for a 

renewed focus on civic education, encouraging students to be more active in the 

area of democratic principles. 

A common defining goal throughout the literature dealing with civic education, 

particularly in reference to democratic societies, is the importance of helping students 

become informed responsible citizens who are aware of and take an active interest in the 

issues that affect society. Theodore Kaltsounis stresses that "the worst enemy of 

democracy is a lack of education" and that civic education in democracies should 

"address the knowledge, values, and skills necessary for participation."1 Similarly, 

Catherine Haire and Michael Manley-Casimir contend that knowledge, skills, and 

dispositions are the backbone to civic education and "essential to maintaining and 

strengthening the civic bond" instilled in citizens.2 

In addition to introducing the knowledge, skills and values necessary to become 

responsible citizens, understanding one's national history and identity also play a role in 

civic education. According to Richard Pratte, studying national history means learning 

about the nation's cultural heritage, including its central political, and national traditions, 

but also the "contributions of diverse societies over time."3 Pratte feels that if this is 

taught well, students should have a solid understanding of the current situation in their 

nation-state and around the world, as well as positive attitudes towards the values of 

participatory democracy.4 
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Other academics such as Ian Wright combine the various points on civic 

education to form four interconnecting components - national identity, a system of rights, 

political participation, and social, cultural, and supranational belonging. 5 Similar to 

Wright, Ken Osborne also identifies four interrelated themes used to teach citizenship in 

social studies: identity, political efficacy, rights and duties, and social and personal 

values.6 Each of these components plays a significant role in civic education. Civic 

education needs a strong presence in the curriculum so students are better able to learn to 

become responsible citizens who can intelligently deal with public issues. 

1.2 Civic Education in Canada 

Civic education in Canada has faced some unique challenges and as much of the 

literature on the subject shows, they have not all been easy to overcome. Ken Osborne, a 

leading scholar on the subject looks at the history of citizenship education in Canada in 

Citizenship Education and Social Studies. 

According to Osborne, understanding Canada' s national identity has always been 

a problem for educators of civic education in this country. He points out one reason for 

this may be that there has never been a "national curriculum" in this country given that 

education has always been a provincial responsibility. As well, there has not been any 

single version of what Canada is, particularly because "the English-French duality that is 

so central to the Canadian experience has meant that any attempt to teach one national 

version of Canadian identity is suspected of being an instrument of assimilation."7 

Nonetheless, Osborne shows how, at least until the 1970s, 'nation-building' was a 

familiar theme in English-speaking Canadian studies.8 The problem was that the single 
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vision of Canada was not taking into account Quebec separatism, Aboriginal Peoples, 

diversity, and regionalism. Up to the 1970s, civic education was unsuccessful in dealing 

with the issues of English and French Canada. Since Quebec was viewed as a "problem" 

to English Canada and never dealt with effectively, the "nation-building" or unitary 

vision of Canada could never be achieved. Likewise, students in Quebec were suffering 

because they were learning little of what was happening outside their own province. 9 

Osborne illustrates how largely due to the work of A.B. Hodgetts, What Culture? 

What Heritage? 10 in 1968 there is now more of a celebration of a multicultural Canada. 11 

He argues that even though there was a sharp increase in the quality and quantity of 

Canadian materials in elementary and secondary schools across the country after the 

Hodgetts report, they all fell short of dealing with Canadian identity. 12 Suddenly, 

concerns for the state of civic education in Canada turned into a more specific concern 

for Canadian studies. In fact, Osborne argues, in spite of the great strides resulting from 

the Canadian Studies movement of the 1970s, "the greatest failure of Canadian 

citizenship education" remains the failure to effectively "come to terms with the English­

French duality of Canada."13 

Osborne's work offers useful insight into the history of civic education in Canada 

as well as current trends for Canadian studies across the country. Osborne finds it ironic 

that despite the renewed interest in civic education from many scholars during the 1990s, 

it is being devalued in many provincial curriculums. He feels that this is due mainly to 

the new emphasis on the "economic benefits of education" including "high-tech skills, 

computer literacy, competitiveness, entrepreneurialism, adaptability, and on linking the 
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schools with the corporate world." 14 The reason for the changes, according to Osborne, is 

mainly to keep provinces globally competitive. Consequently, globalization has changed 

the priorities of citizenship education in Canada. 15 

Similar to Osborne, Helen McKenzie's background paper, 'citizenship education 

in Canada,' also examines how concepts of civic education have evolved over time in this 

country. She describes how new ideas of citizenship and immigration have moved 

beyond the traditional view that citizenship means being part of a homogeneous cultural 

group. 16 She shows how the changing definition of citizenship and the lack of national 

authority in the area of education have created concerns in the area of civic education in 

this country. 

She outJines the history of civic education beginning with Confederation and how 

education developed as a provincial responsibility. At the time, citizenship education 

was linked to various concepts of allegiance such as to the crown, to Canada, to 

individual provinces, and local regions. 17 

McKenzie looks at how the goals of civic education evolved "from notions of a 

general loyalty to the idea of belonging to and participating in the operation of an 

increasingly democratic state" as Canada grew into a nation-state. 18 She outlines four 

elements of civic education that became associated with the concept of history by the 

1950s including: 

1) the civic element - concerned with rights necessary for basic individual 
freedoms 

2) the political element - incorporating the right to participate in political activity 
3) social rights - relating to standards of economic welfare and security 
4) the moral aspect - symbolized by the term- "the good citizen". 19 

5 



Some of the problems McKenzie points out with civic education in Canada are 

comparable to those of Ken Osborne. First, like Osborne, McKenzie cites the provincial 

responsibility of education as a drawback when it comes to having a national history 

curriculum. Since individual provinces create the curriculum, there still is no common 

history text used across the country.20 It should be noted, however, that this problem also 

exists in the United States. Second, McKenzie, similar to Osborne, argues that the 

declining emphasis on "history" courses has also meant a decline in civic content. Since 

history is often placed in a more general social studies course rather than as an individual 

study, civics is not always taught. As well, "there has been a tendency to concentrate on 

the sciences and technical education as being vital for the promotion of national 

economic well-being."21 Third, McKenzie feels that by some provinces making social 

studies optional at the senior high level it is even more difficult to ensure an ideal of civic 

education across the country. Hence, "preparation for active citizenship is often not fully 

achieved in Canada, partly because in some provinces senior high courses in the social 

sciences are optional, and many students either do not participate in them or do so only 

minimally. "22 

Similar to Osborne and McKenzie, the Senate Standing Committee on Social 

Affairs, Science and Technology in its 1993 report, Canadian Citizenship: Sharing the 

Responsibility, Jinks current concerns of civic education to the socio-political 

development of the country. Unlike the United States' revolutionary evolution, Canada 

made arrangements and compromises, such as a federal system and a Senate, along the 

way to secure regional interests?3 As well, settlement in Canada took place in stages, 
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bringing a variety of people with different cultures and traditions to this country. The 

Committee feels "the nature of socio-economic development often meant that loyalties 

were first regional rather than national."24 Regionalism has had an affect on civic 

education and often regional or provincial interests take precedent over national issues. 

The Committee points out some areas of civic education that should be improved. 

For instance, all provincial curricula should reflect the multicultural nature of Canadian 

society. In doing so, teachers need to encourage positive attitudes towards diverse groups 

ofpeople.25 The Committee also feels that since civic education is most often taught in 

social studies courses, the provinces need to focus more on the importance of this area of 

study. Presently, as indicated by to the Committee, social studies is a rather "neglected 

area of instruction in our schools."26 They cite Alan Sears as saying that citizenship 

education in Canada is not much better than it was in 1967 and quite often educators are 

not very interested in it and are "often not qualified to teach social studies."27 Moreover, 

according to the Committee, Canadian schools are often teaching civics in a passive sense 

in which students learn little beyond the mechanics of government. The Committee feels 

more should be taught about "the actual dynamics of democratic conflict resolution or the 

importance of active political participation."28 

The Committee makes the following recommendations for civic education in 

Canada: 

That the Federal Government promote national initiatives addressing matters of 
citizenship education. 
That the Department of Secretary of State [now reconfigured as Canadian 
Heritage] assess existing models of citizenship education. 
That the Department of Secretary of State consult with the Council of Ministers of 
Education concerning the applicability of such models in school curricula. 
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That the Department of Secretary of State participate in a second series of 
initiatives on Canadian Studies?9 

Vandra L. Masemann's report, "The Current Status ofTeaching about Citizenship 

in Canadian Elementary and Secondary Schools," summarizes the current state of civic 

education in elementary and secondary schools across Canada. She notes a common goal 

of civic education in each province and territory is to prepare students to be responsible 

citizens in the future and stress the "importance of citizen and participation".30 

Masemann looks at civic education in each province's social studies curriculum 

outlining their goals; knowledge, skills and attitudes; school practices; methods; and 

regional emphasis. She finds similarities across the country. Generally, she argues 

"there is a shift away from the 'mechanics of government' approach from the past 20 

years to a more broadly-based social, cultural, and geographical approach."31 She also 

concludes that there is more regional and cultural emphasis than in the past proving that 

the provinces are more in tune with Canada's multicultural society.32 Furthermore, she 

finds that the provinces include more world affairs in their social studies curricula. 

There are some concerns about Masemann's report. First, Masemann's study is 

dated. Masemann collected her data in 1987 and most of the social studies curricula have 

changed since that time. For instance, she makes reference to a "Democracy" course, 

which at the time, was required for senior high students in Newfoundland and Labrador 

but is no longer available. Second, the material she does review is basic; she does a very 

brief overview of elementary and secondary levels amounting to a few lines for each of 

them. She fails to take into account courses required for graduation at the senior high 

level. Third, Masemann' s analysis of regional emphasis in the social studies curricula is 
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limited. The "Cultural Heritage" course she praises for Newfoundland and Labrador 

senior high students is no longer available. 

1.3 Civic Education and the Future 

Throughout the literature on civic education there are a number of suggestions for 

the future. Some feel it should be a more integral part of the education system, while · 

others stress the need for a more active approach to civic education. 

Richard Pratte in The Civic Imperative: Examining the Need for Civic Education 

argues for a restructuring of the current form of civic education to include the whole 

curriculum. It is not effective to just offer one or two courses in school curricula, there 

needs to be more emphasis on the community. 33 Civic education "has been an essential 

aspect of education in every human society."34 If the school system focuses on 

developing good people "in the moral and virtuous sense," then in the long run they will 

also be developing good citizens.35 Traditional methods of teaching civic education 

narrowly focus on one or two courses in the curriculum and are not as effective as 

incorporating civics into the entire program. Students may not find the assigned courses 

interesting and if they are optional they may decide not to take them. Hence, Pratte 

argues that civic education must be an integral part of the part of the entire school system 

to ensure that all students learn the knowledge and skills needed to become informed 

citizens. 

It is generally agreed upon that the ultimate goal of civic education in a 

democracy is to equip students with the necessary knowledge and skills needed to 

participate as responsible citizens in a democratic society. Many academics feel the 
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traditional method of teaching civics does not adequately achieve this goal. As Ian 

Wright states, "It is not enough to transmit knowledge about these concepts or to inform 

students about politics, government, law, and the norms of society. If we assume that 

people in a democracy have a right to make up their minds, then students should be 

taught how to deal intelligently with a broad range of issues."36 It is more valuable to 

have an active or hands-on approach to learning civic education than the traditional text 

book methods. Students are more likely to feel empowered and to take an active interest 

in political and civic affairs. 

Rodney F. Allen agrees with Wright in that the traditional methods of teaching 

civic education are too simplistic. Allen feels that the "traditional, goal-oriented, 

decision-making models" fail to address "the uncertainty, the diminished attention to the 

social context of decision-making, and the narrow conception of living life in community 

with others as simple goal attainment."37 Allen's solution for the future is to encourage 

talk and dialogue in the classroom. He feels that dialogue allows for group discussion, 

investigation and co-operation and this best reflects the decision-making process in 

democracies. 38 

Other scholars agree with Wright and Allen. John Jarolimek states that 

"citizenship in a democratic society means precisely that the individual must be able to 

think critically and independently and be able to participate with others in problem­

solving efforts."39 Byron G. Massialas indicates that, "the 'seatwork' approach to 

teaching history has led to students' passivity."40 Students need to have more of a hands­

on approach when learning democratic principles and decision-making and it can only 
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come by changing the teaching methods of civic education because, as Charles 

Chamberlin illustrates, "learned passivity is disempowerment."41 Jeff Orr and Roberta 

McKay also believe teaching methods should change so students can be given ample 

opportunity to live out everyday democratic practices in the classroom.42 

Civic education encompasses numerous dimensions and the thesis cannot 

adequately deal with the complete area of civic education, due to its complexity. 

However, one part of civic education, Canadian studies, is most intriguing. The concern 

for civic education in this country has turned into a concern for Canadian studies. The 

civic education literature offers a solid historical backing to Canadian studies. The 

literature shows how Canadian studies became the main approach to civic education in 

this country by the late 1960s. As well, it illustrates how civic education has played an 

integral role in educating students to be informed, active citizens in a democratic society. 

Particularly in Canada, the literature illustrates some of the obstacles educators in this 

country have faced in providing effective civic education to its young people. Since 

Confederation, education has been a provincial responsibility and so there has never been 

uniform agenda for civic education in this country. As well, most of the versions of 

national identity taught did not take into account the multicultural nature of the country. 

There are also questions about the traditional teaching methods of civic education in 

Canada. By encouraging students to debate and discuss pertinent issues of the day, 

educators would make civic education courses more appealing to a larger number of 

students. Even after nearly forty years there are still concerns about the state of Canadian 

studies in our country and questions about its future. 
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The various rationales for studying civic education are similar to those for 

examining Canadian studies, the main reasons being: 

an apparent absence of nationalistic feelings among Canadians;43 

a strong and legitimate student interest in Canadian studies;44 

a need for self-knowledge and a national identity;45 

a need for an understanding of Canada's cultural diversity;46 

a need for a strong national identity and not just a local or 
regional identity;47 

there are questionable teaching methods of social studies making 
Canadian studies boring for students;48 

national history is necessary for a "rational inquiry into the 
political, social, or moral issues" of Canadian society;49 

civic education in any country constitutes an important element in the 
formation ofthe country. 5° 

1.4 Definition of Canadian Studies 

For the purposes of the thesis, Canadian studies is defined as an area of study with 

a national content focus wherein the main objective is to educate students about the 

cultural, social, political, economic, and/or physical attributes of Canada while sometimes 

placing them in an international, regional, provincial, and/or local context. Canadian 

studies is a broad discipline but due to time and financial constraints the thesis looks 

specifically at Canadian studies courses found in provincial social studies curricula across 

the country. Social studies curricula are sometimes arranged into discrete areas such as 

history, geography, Canadian issues, economy, law, or combinations of such. 
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The courses vary from province to province and so given our concern with the 

sufficiency of Canadian studies, it is also appropriate to make additional reference to the 

relative intensity of the content focus in each province's curriculum. Since some courses 

contain only minor areas of national content and others slightly more or significant 

amounts it is necessary to further classify the content matter as minimal, partial and/or 

significant. This allows us to ascertain whether the Canadian studies orientation in a 

particular province is broadly or narrowly focused. 

This thesis classifies the content of each province's social studies curriculum for 

each grade level as national, international, regional, provincial, and/or local. The 

curriculum may vary significantly from province to province so the clearest means to 

gauge the national content is to examine the social studies course and judge the 

sufficiency of the material in the course. For instance, there is a minimal amount of 

national content in Newfoundland and Labrador's grade three course. For the most part, 

students learn about communities in Newfoundland and Labrador, but there is one section 

in which students compare their community to life in Ottawa. Since it is only a minor 

section of the course or a quarter or less of the subject matter focuses on Canada, it is 

considered to have minimal content and receives one star (refer to table lA). The 

Northwest Territories receives a similar rating for its grade five course because Canada, 

as an example of democracy, is used as part of its northern course explaining territorial 

government in the region (refer to table llA). Canada is not the main subject matter in 

both of these examples but it is a minor part of the course. 
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1.5 Methodology 

A sufficient number of Canadian studies courses are available to students across 

the country. In the thesis a sufficient number of Canadian studies courses means a 

majority of the provinces allocate at least one Canadian studies course with a significant 

amount of national content in their elementary, intermediate and senior high curricula. 

Sufficiency is measured by looking at the amount of national content found in the social 

studies curricula set by the provinces. With a few exceptions, most provinces fall within 

this range. The measurement is subjective and all the provinces are assessed according to 

the same criteria. 

Since the topic of Canadian studies is so broad there are some restrictions to this 

study. Due to financial and time constraints, the thesis measures what is outlined in the 

curriculum guidelines and not what is actually taught in schools. As well, even though 

curricula may show a number of course options for students at the senior high level, it 

does not ensure that all schools offer such a selection. Furthermore, ever effort has been 

.made to receive the most up-to-date curriculum guidelines in each province but there are 

always revisions being made in some provinces. 

An assessment is undertaken of elementary, intermediate, and secondary social 

studies curriculum guidelines for 2002. Current curriculum guides of all provinces and 

some textbooks are available at the Curriculum Centre at Memorial University or on 

provincial government websites on the Internet. In spite of some documents dating as far 

back as 1993, they are the most recent guidelines made available by the provinces. The 

provincial curricula are the official guidelines, set out by each government, for individual 
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school boards to follow in selecting textbooks and course materials. Each province is 

assessed individually within the elementary (grades 1-6), intermediate (grades 7-9), and 

senior high ( 1 0-12) levels and are compared to the other provinces within each section. 

Nunavut follows the curriculum guidelines of the Northwest Territories for grades one 

through twelve and both territories go by Alberta's senior high curriculum. The thesis 

examines current English provincial and territorial social studies curricula as set by the 

governments for grades one through twelve. 

Since the curriculum varies from province to province, each province is examined 

individually and then categorized together according to its national content. As well, 

each province divides their grade levels into different levels, i.e. primary, elementary, 

junior high, and senior high. For the sake of clarity, the thesis divides the grade levels 

into three groups. The first group, grades one through six, is called elementary; the 

second group, grades seven through nine is known as intermediate; the final group, 

grades ten through twelve, is called senior high. Two exceptions are Quebec and 

Ontario. Ontario's social studies program, from grades one to six, is divided into two 

strands: Canada and the World, and, Heritage and Citizenship. In Quebec, the groups 

are divided into cycles, cycle one is grades one through three and cycle two is grades four 

through six. The higher grades in Quebec are divided according to age groups. 

Civic education is the basis for developing responsible citizens and should be a 

central part of Canada' s school systems. From Confederation until the late 1960s, there 

was little agreement on what civic education comprised. There was a strong divide 

between English and French Canada and little was being done to encourage a national 
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identity which reflected the entire country. However, since A.B. Hodgetts released his 

study, What Culture? What History?, in the late 1960s, there has been greater interest in 

civic education in this country, but more specifically in Canadian studies. Canadian 

studies has become the focal point of civic education in this country. It is in Canadian 

studies courses that students learn about their national history and identity and the 

knowledge and skills needed to participate in a democratic society. 

There are still important concerns to be addressed about the state of Canadian 

studies in schools across this country. The thesis argues that there are a sufficient number 

of Canadian studies courses available to students in elementary and secondary schools 

across the country. A majority of the provinces allot at least one Canadian studies course 

with a significant amount of national content in their elementary and secondary social 

studies curricula. The second chapter of the thesis looks at the relevant Canadian studies 

literature and the alleged crisis in Canadian studies. In addition to the major theme of the 

thesis- questioning the sufficiency of Canadian studies in our nation's schools- a number 

of sub-themes also exist in the literature. The thesis examines whether there is a stronger 

local or regional identity in post-Confederation provinces, whether there has been a 

breakdown of national history in this country and whether regional or provincial histories 

are given more importance over national history in the curriculum. 

The third chapter assesses and evaluates the provinces for Canadian studies in its 

elementary programs. The chapter reviews the approaches each province takes in placing 

elementary social studies in their curricula and how the differing approaches affect the 

placement and quantity of Canadian studies. The fourth chapter examines the 
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intermediate social studies programs for each province and territory and compares 

Canadian studies programs to see whether there are sufficient amounts of Canadian 

studies offered to students. Chapter five compares and evaluates the number of Canadian 

studies courses offered to senior high courses across the country. The chapter also looks 

at how graduation requirements affect students' ability to take Canadian studies courses. 
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Chapter 2 
The Alleged Crisis in Canadian Studies 

In recent decades, various government and academic sources have questioned 

whether Canadian elementary and secondary schools offer enough Canadian content, 

especially courses focusing on Canada, to assure students a sufficient opportunity to learn 

about Canada. These critics do not always agree. In fact they sometimes contradict each 

other. This chapter will examine these sources in some detail and consider what they say 

about the alleged crisis in Canadian studies. The themes that emerge will be investigated 

in the rest of the thesis. 

Research of Canadian studies and Canadian content began when A.B. Hodgetts 

released an extensive study of the elementary and high school curriculum in 1968 called 

What Culture? What Heritage? 1 Hodgetts discovered that studies of Canada in the 

schools were minimal, teaching materials were scarce and contradictory, teachers did not 

have adequate knowledge to teach Canadian studies, and since the approaches taken from 

province to province vary they often taught conflicting views of the country. 2 l-Iodgetts 

concluded: 

... the legitimate national interests of this present 
country are not being served by our present 
Canadian studies programs and that the need 
for radical reform is urgent. Not only are the 
schools failing to serve the interests of the wider 
society, but the reasonable expectations of the 
individual student while he is in school - as 
distinct from the role he may play as a citizen 
after graduation- are not being fulfilled either. 3 
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The two-year investigation Hodgetts undertook involved surveying over 10,000 students, 

observing nearJy 850 teachers, and examining current literature and government 

documents. At the time of the Hodgetts report, the level of Canadian content offered in 

the elementary and secondary curricula was minimal, but the study was done over thirty 

years ago and needs to be up-dated. 

Hodgetts laid the groundwork for Canadian studies research and numerous 

developments have occurred since its publication. Throughout the 1970s many 

researchers have drawn upon the Hodgetts report for guidance in recommending changes 

to current teaching materials. The Hodgetts report inspired the establishment of the 

Canadian Studies Foundation in 1970. The Foundation promoted inter-provincial co­

operation by addressing both regional and national concems.4 In addition, Norman 

Massey, on behalf of the Council of Ministers of Education in Ottawa, conducted a cross­

country survey of 450 students, teachers, and administrators in order to assess the state of 

Canadian studies, which became known as Canadian Studies in Canadian Schools.5 The 

purpose of the survey was to gather various opinions on which direction a Canadian 

curriculum framework should take. 6 The report does not propose the development of 

more Canadian courses but rather more focus be placed on Canada in the present 

curriculum and an interdisciplinary Canadian approach to teaching.7 It was in 1975 that 

Mel Hurtig released a Canadian studies survey that measured the knowledge of high 

school students across the country. He found that 62 per cent of the students scored 

under fifty percent in the survey.8 The 1975 Symons Commission report also re­

evaluated the need for Canadian studies, but only at the university level.9 Its fourth 
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volume intended to deal with Canadian studies at the elementary and secondary schools, 

but it was never completed. 

During the 1980s there were some scholars who researched the effects of the 

new emphasis on Canadian studies since the Hodgetts report. Kirkwood et al. in their 

article "Is Canadian Studies Working?" surveyed nearly 15,000 students across the 

country in grades seven, ten, and twelve in the early I 980s and they found that students 

responded positively to questions referring to Canada. 10 While their results do show that 

students have developed nationalistic feelings for their country, they only assume and do 

not prove that it is because of an increase in Canadian studies courses. Therefore, it is 

still questionable whether students are receiving sufficient Canadian content in their 

courses. 

According to Rowland Lorimer, in his 1984 study The Nation in the Schools, 

Canadian content has become more prominent in the provinces social studies curricula. 

His study of Canadian content in language arts, literature, and social studies curricula 

was done in collaboration with the Canadian Learning Materials Centre. Lorimer found: 

Canadian cultural content in social 
studies programs has recently become 
much more central to the curriculum 
than it has in the past. We no longer 
need to identify the presence or absence 
of Canadian content, especially in the 
elementary and junior high grades, 
because if it is not there, it is in 
the process of being included within 
the curriculum. 1 1 
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While the Kirkwood study was focussed more on whether students developed a 

sense of national identity in their studies, Lorimer actually examined social studies 

curricula and evaluated them for Canadian content and Canadian material. He shows 

significant signs of improvement in social studies curricula and states that "a positive 

cultural perspective is returning to social studies.''12 Even though Lorimer's research is 

nearly twenty years old it is one of the few in-depth studies conducted of social studies 

curricula across the country, and hence stands as a useful reference guide for comparing 

the present state of Canadian studies in elementary and junior high schools across the 

country. 

Hodgetts and Gallagher, in their book Teaching Canada for the '80s, described 

the old way of civic education as too descriptive. The authors combine the terms 

'Canada studies' and ' civic education' together to mean "the study of Canada as a 

political community". They distinguish between 'Canadian' and 'Canada' studies so that 

Canadian inc1udes activities beyond those of a political nature.13 They suggest that their 

approach to civic education "is designed to help young people acquire the necessary 

knowledge, understandings, intellectual skills, and feelings of apathy and alienation 

apparent in a society whose major institutions seem to be growing more remote and 

impersonal."14 The authors are not suggesting a new Canadian identity but instead a 

better understanding of the diversity in Canada. 15 However, the authors tend to have an 

idealistic view of education and focus primarily on what "should" be taught in primary 

and elementary schools, and not what is "actually" taught in schools. 
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In Canadian Citizenship: Sharing the Responsibility the 1993 Standing Senate 

Committee on Social Affairs, Science and Technology, found that there was an "apparent 

absence of a 'national spirit"' amongst Canadians. The authors cited the nature of 

Canada's socio-political development as a reason for the absence. Provinces that entered 

Confederation during the post-1867 period had often developed a more local or regional 

identity rather than a Canadian one. 16 Hence, currently in Canada there is little emphasis 

for citizenship education in the social studies curriculum. The Committee stresses the 

importance of citizenship as a means to a strong Canadian identity and they recommend 

the federal government create a national agenda for citizenship education to overcome the 

problem of regionalization in provincial curricula. 17 The Rep01i states that Canada's 

increasingly plural society is not adequately reflected in the current curriculum as it 

should be. 18 

The more recent Cameron report, Taking Stock: Canadian Studies in the Nineties , 

reviews Canadian studies but, like the Symons Commission, it only focuses on the 

curriculum in universities and community colleges. 19 While Cameron does not touch on 

the elementary and secondary schools he questions the degree to which it is possible for 

elementary and secondary students to receive an adequate knowledge and understanding 

of Canada. 20 He even goes on to say that "one thoughtful observer has contended that the 

level of ignorance about Canada is returning to that of the pre-Hodgetts era, as the 

emphasis shifts toward what is going on elsewhere in the world at the expense of what is 

going on at home."2 1 

24 
















































































































































































































































































































































