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PROJECT COMPONENT

RESEARCH PROPOSAL

TITLE: Learning How:
A Reading Comprehension Strategy Program

Social studies classrooms have been doamainated by
attempts to transmit knowledge, often very specific
knowledge, about peocple, places, ..... There is no denying
the importance of knowledge: the more capable we are of
enjoying experiences:; the more we know, the more we are
likely to make sound decisions. But, as the overall purpose
of social studies, knowledge attainment is not a
sufficiently broad purpose to guide program development or
to inspire modern students...."” (Kurfman and Cassidy, 1977).



ABSTRACT

The purpose of this project was to develop a reading
comprehension strategy program integrated with the
elementary social studies content. I chose to do this for
four reasons (a) research has shown that students can learn
strategies (b) strategies are best taught explicitly within
a content area (c) teachers do not have the time to develop
such programs and. (d) strategy instruction does improve
comprehension.

Research shows that good readers use the following four
strategies - summarizing. clarifying. questioning. and
predicting (Jones et al.. 1987). It is also noted in
research that it is better to teach one strategy at a time
(Pressley et al.. 1987. 1989). The comprehension strategy of
summarizing has been shown as the most important strategy of
the four (Jones et al.. 1987).

Therefore. I have chosen to develop the unit using the
summarizing strategy. The social studies content will be
based on outcomes from Strand 1 of the new Atlantic Social
Studies Elementary Curriculum.
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CHAPTER 1

Introduction

Thinking is a performance process that results from a
student's having learned both the necessary content
information and behaviours involved. We now know that
higher-order and critical thinking involves the combination
of deep understanding of specific topics. the ability to use
basic cognitive processes effectively. understanding and
control over our basic cognitive processes (i.e..
metacognition). attitudes and dispositions (Eggen & Kauchak,
1996).

If we wish more complex thinking to occur. we need to
learn how to help students acquire and internalize concepts.
generalizations. and discriminations. Teaching effectively.
so that students generate meaning for themselves. is a major
and essential contribution to students' abilities to think
creatively. to solve problems. and to make responsible,.
satisfying decisions: the goal of all education (Hunter.
1994).

In doing so. the teacher's role becomes one of
designing an instructional environment that is conducive to
the nurturing of strategic behaviour. This environment is
one that should provide opportunities for practice,
refinement. and generalization of various forms of
strategies across different contexts and content areas.

According to Onosko (1991). often times teachers are
pressured to cover a broad range of material. Therefore.
they have little time to allow students to explore
information. to draw connections. to ask questions about it.
in short to think about information rather than mindlessly
absorb it. Due to a lack of planning time. many teachers
must settle for the textbook's presentation of the material.
The demands of content coverage necessitate instruction by
lecture (transmission) to ensure everything is covered.



This program will be designed to provide teachers with
a ready made program which will assist them in teaching
learning strategies to students.



CHAPTER 2

STATEMENT OF THE PROBLEM

Background and Purpose

Executive skills are the means by which readers
monitor. control their reading(Britton & Glynn (1987). and
mediate the comprehension they generate from instruction
(Wittrock & Baker. 1991). One fundamental function of an
executive system is the monitoring of the success of task
per formance and then the revising of the strategy for the
purpose of improving ongoing performance (Glatthorn. 1993).
Mature. skilled readers allocate reading time and effort
based on their perception of the difficulty and importance
of the task. However. all students cannot or do not use
these executive skills. Since deficiencies in executive
skills have been shown to be responsible for limitations in
cognitive performance (Britton & Glynn, 1987), students must
be taught to both carry out cognitive operations and oversee
their progress (Baumann et al.. 1986).

Students’ success in school rests. to a large extent.
on their proficiency to learn on their own., to choose the
right strategy. and to monitor their own learning (Arends.
1997). Younger children do not always have the executive
processing skills to set expectations. to focus. direct., and
maintain direction., to choose appropriate strategies. and to
monitor their learning. It is important to note that
children are in varying stages of developing these skills
and that training in self-regulation increases the
likelihood of maintenance and transfer (Wenden, 1991:
Britton & Glynn. 1987:; Clay. 1991). Teachers. therefore.
must play a directive role in overseeing and ensuring that
children master these skills. In self-control training. how
to teach students are explicitly taught to monitor. check.
and evaluate their use of the procedure (Zimmerman. Bonner.



and Kovach. 1996: Wenden, 1991: Manning. 1991). In the
beginning. the teacher would have the responsibility of
direct instruction. Then. teacher direction would be phased
out as students gradually take control of their strategy
use.

Since students may be just lacking in the ability to know
when and where to use these strategies. they must be taught
to monitor their own learning. Research has shown that there
is a need for strategy instruction and that it has to be
extensive, occur over a long period., with lots of practice.
and modeling (Beyer.1987. 1988). It is also important that
one or two strategies are taught at a time until they are
being used independently (Pressley et al.. 1989; Beyer.
1988). Therefore. developing metacognitive abilities in
students is a valuable educational goal because it can help
them to become self-regulated learners who take
responsibility for their own learning progress and adapt
their learning strategies to meet task demands (Costa. 1985;
Heckhausen & Dweck. 1998: Gaskins. 1992). However.
constraints may not permit teachers the time necessary to
develop such programs. It is also difficult for teachers to
find high quality information about strategy instruction,
given the need for a large amount of information and the
diversity of strategies required across the curriculum, and
with students varying in competencies and preferences
(Dowhower. 1989:. Pressley et al., 1989; Dickson. 1995).
Therefore. a well-developed program would assist teachers in
developing metacognitive skills in students.

This project was chosen because of my desire to improve
student learning through strategy instruction in my social
studies classroom. While there are strategy programs
available, there are none that are embedded into the new
Atlantic Social Studies Curriculum. This developed program
will provide teachers with detailed instructions on:

e students comprehension strategies;



why they should use strategies;
how to use a particular strategy:
when to use a particular strategy: and

how to enable students to make these decisions for
themselves.



Significance of the Program

This program will:

1. Provide a tool that embeds strategy use into the social
studies curriculum.

2. Through strategy instruction. improve student
comprehension.
3. Through strategy instruction. improve student morale

and self-confidence.

4. Through strategy instruction. foster independent
learning by students.

5. Foster individual responsibility and feeling of
control over cne's learning.

6. Give teachers a greater understanding of the importance
of teaching learning strategies.

7. Provide a module that will teach specific elementary
social studies outcomes.



CHAPTER 3

Review of the Literature

Conceptual / Interpretive Framework

Comprehension problems are a severe block to reading
and studying as students progress to content-area subject
matter (Lovitt & Hansen, 1976; Spor & Schneider., 1993:).
Research seems to indicate that., though teaching in content
areas such as the social studies is textbook centered.
instructing students to utilize strategies is not an
important component of teaching (Smith & Feathers. 1983:
Ratekin et al., 1985; Klingner & Vaughn., 1999). Research on
reading comprehension has found that children who are not
successful at reading do not monitor comprehension problems
while reading and that poor readers do not use the required
strategies spontaneously (Brown, 1978:. Brown. Smiley. &
Lawton. 1978). This self-monitoring. which leads to the
adjustment of reading strategies. is a late developing skill
in some students (Baker and Brown, 1980). However according
to Camp and Bash (1981). experience at home and school can
help students develop speed and facility with self-
monitoring.

The results of research on metacognition (Wittrock &
Baker. 1991) imply that metacognition does improve when
students are taught to be aware of their thought processes
and to plan to use them to organize and to understand
information. Accordingly. Dermody & Speaker (1999} found
that fourth graders did improve on comprehension when
systematically trained in metacognitive strategies. Explicit



instruction has been shown to be helpful in improving
metacognition and strategy use. Comprehension monitoring
requires the student to establish learning goals for the
current activity, to assess the degree to which these goals
are being met. and. if necessary. to modify the strategies
being used to meet the goals. Comparisons of good and poor
comprehenders have consistently shown that poor
comprehenders are deficient in the use of active learning
strategies needed to monitor understanding (Meadows. 1993
Maria., 1990).

While research does not point to a consistent body of
skills and strategies to be taught. researchers recommend
focussing on the use of strategies that are helpful in
specific situations., yet generalizable over a number of
situations. According to Jones et al. (1987) the four
strategies that good readers use spontaneously are (1)
questioning. (2) predicting. (3) summarizing. and (4)
clarifying. Summarizing is considered one of the most
important strategies for comprehension and recall of text
since it is helpful in a variety of situations and with all
types of texts (Brown & Day. 1983:; Jones. Palincsar. Ogle,.
and Carr. 1987).

When readers attend to a text. have the appropriate
background and knowledge. decoding skills. and vocabulary.
and can, but do not. generate legitimate meaning for it.
then teachers should teach them learning strategies and
metacognitive processes (Wittrock, 1974). Accordingly.
Ghatala & Levin (1976). Baumann. Hooten & White., (1999). and
Duffy (1993) reported results which indicated that
instructing children to utilize strategies greatly
facilitates their performance in comparison to children who
have been given no strategy instruction. A study by Paris
and Jacob (1984) also demonstrated that informed instruction
in the classroom could enhance children's awareness about
the use of comprehension skills.



Previous Research to be Built Upon

We need to know more about the effects of different
types of strategies in school-learning tasks. where the unit
of learning is greater than a single verbal or pictorial
item. The cognitive activities students engage in when
encountering academic or technical learning tasks are of
crucial importance (Rothkopf. 1966: Wood 1988: Wittrock &
Baker. 1991) and these activities can be modified through
instruction and training to make them more effective and
efficient (Wenden. 1991: Taylor & Frye. 1992: Tierney et
al., 1995).

Knowledge of strategies increases students’ confidence
to succeed with tasks (Schunk & Rice. 1987. 1992). Students
must be taught why strategy use is important. when it should
be used. and how the strategies are carried out. Based on a
review of the literature related to academic learning.
Dansereau (1974) concluded that students would benefit from
detailed training in strategy use. When students feel
competent in using strategies. they tend to be more engaged
in learning tasks (Schunk & Rice. 1987). According to Brown
and Palinscar (1980.1984). strategy training should include
self-control training. with such skills as planning.
checking and monitoring. It is important to pay attention to
the interrelationship of strategy use and motivation.

Motivation is relevant to learning because learning is
an active process requiring conscious and deliberate
activity. Even the most able students will not learn if they
do not pay attention and exert some effort (Stipek. 1988).
Optimal motivation on any task occurs when students assume
that they possess the ability to achieve success but that
some effort is also required.

Recent research in cognitive psychology has emphasized
several important principles for instruction. The first



principle. individual responsibility for success and failure
to learn., comes primarily from research on motivation. From
research on locus of control. teaching students to believe
that, by their efforts. they can influence their destiny in
school has increased achievement in class (DeCharms., 1976:
Martin & Tesser. 1996:). Attribution theory (Martinko, 1995:
Schunk., 1985 and research on locus of control (DeCharms.
1976; Elliot & Dweck. 1988) has supported this. Students
should be assisted in taking more responsibility. They need
help monitoring their own behaviour. setting their own goals
and standards. or administering their own rewards
(Meichenbaum, 1977). This will help students develop goal-
setting and self-evaluation skills.

Second. students’ perceptions of their abilities will
predict their motivation for engaging in an activity.
Bandura and Schunk (1981) referred to the perceptions of
ability as self-efficacy. which refers to students’ personal
judgements of their performance capabilities on a particular
type of task. Schunk (1985,1991. 1994) has shown that
teaching students to be more efficacious and persuading them
that they are efficacious improves performance. Schunk
(1989) pointed out that encouragement to use strategies can
also enhance feelings of self-efficacy by giving students a
perception of control over outcomes.

Third. it is important that teachers attend to the
self-esteem of students. because self-esteem is an important
variable affecting academic achievement. It is essential
that a student experience an adequate degree of academic
success. which in turn will enhance self-esteem (Clay.
1991). Most procedures that ensure students experience
greater degrees of academic success and facilitate the
development and maintenance of a more positive teacher-pupil
interactive process will enhance their self-esteem. The
particular technique employed is. of course. important: but
the relationship or interactive process is most crucial.
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Success requires effort and students need to make the
appropriate attributions.

Tasks should be matched to the level of ability of
students. Teachers must structure the curriculum and
assignments in ways that maximize students’ self-confidence.
Difficult tasks must be broken down into achievable short-
term or proximal goals. Proximal short-term goals are
achieved more quickly and result in greater motivation and
higher efficacy. General goals should be broken into a set
of specific goals. Specific goals promote efficacy because
it is easier to evaluate progress. Specific performance
standards will more likely enhance learning and activate
self-evaluation (Locke & Latham., 1990).

Fourth., students need be exposed to successful
modelling by teachers and peers. According to Baumann, Jones
& Seifert (1993) and Camp (1981). it is important that
teachers who model verbalize their actions as well as their
thought processes as they demonstrate strategy use.
Sometimes teachers should portray themselves as experiencing
learning difficulties and low self-efficacy for learning. By
displaying perseverance., effort. and effective strategy use
and by verbalizing coping statements. the teacher will show
that their performance can be improved (Schunk. Hanson. &
Cox. 1987).

Finally. teachers must provide encouraging feedback.
Feedback increases self-efficacy and motivation when it
conveys that students are competent and can continue to
improve by working diligently. In addition. students should
be prompted to self-evaluate. Initially. students might have
trouble determining whether their strategy use is improving.
Students not proficient in self-evaluation will need to be
taught cues for assessing performance and gauging progress.
Positive self-evaluations lead students to feel efficacious
about learning and motivates them to continue to work
because they believe they are capable of making further
progress (Schunk, 1990).

11



Educational intervention rooted in well-established
theories of cognitive development can have long-term and
replicable effects on students’ academic achievement. It is
important to pursue strategy-monitoring training as a means
of overcoming students’ metacognitive deficiencies. Research
by Spor (1993) and Brophy (1992). drew the conclusion that
we should not expect that our students would learn to think
critically as a by-product of the study of the usual social
studies content. Critical thinking skills should be
deliberately taught within the content (Klingner & Vaughn,
1999; Dickson, 1995). Research also indicates that strategy-
monitoring training increases students’ perceived self-
efficacy on subsequent learning tasks (Wang & RiCharde.
1985).

12



Summary

Consequently. strategies should be taught explicitly to
students through modelling. guided practice. independent
practice. and peer conferences. An ideal training package
would consist of both practice in the use of task-
appropriate strategies. instruction concerning the
significance of those activities. and instruction concerning
the monitoring and control of strategy use (Brown, 1978)).

13



CHAPTER 4

Project Design

Introduction

Research by Pressley et. al. (1987) revealed that
effective comprehension strategy instruction involves long-
term teaching with only a few new strategies introduced each
vear. Strategies should be taught within the context of a
subject area. such as social studies: in small group
settings with extensive guidance and modelling:; and the
value of each strategy must be emphasized. Good strategy
instruction involves teaching a very few strategies at a
time and teaching them well. First., there is extensive
direct explanation and modelling of strategies., followed by
extensive teacher-guided practice of strategies. Extensive
information., about where and when to use strategies. is
given. Time is made available to practice using strategies
in different situations (Pressley. et. al.. 1989).
Summarization training has been found to improve writing
summaries and to improve reading comprehension generally
(Brown, Campione & Day. 1983). In order to maximize the
effectiveness of summarizing training. two principles must
be used: (a) direct instruction. and (b) self-control
training (Rinehart et al. 1986).

The Direct-Instruction Model is based on research from
three areas:. teacher-effectiveness research: the role of
observation in learning complex behaviours and skills
(Bandura, 1989): and the important role that verbal
interaction plays in helping students learn (Eggen &
Kauchak. 1996: Wertsch.1991). Several researchers who argue
for the need to make instruction more explicit and directed

14



(Segal. Chipman. & Glaser. 1985: Conley. 1991: Beyer. 1987:
Baumann & Schmitt. 1986)have confirmed this.

When instruction has been thorough and explicit,
summarization training can transfer to general reading
comprehension (Taylor & Frye. 1992: Tierney & Cunningham.
1984). Rosenshine (1979) and Rosenshine & Stevens (1986)
described this approach as academically focused and teacher-
directed using sequenced and structured materials. Goals
should be made clear to students and sufficient and
continuous time needs to be allocated for instruction. The
coverage of content needs to be extensive with performance
being monitored and feedback to students given immediately.
Students need to be assigned independent practice and review
of the previous day’'s work to consolidate learning (Beyer.
1987).

An important form of observational learning occurs
through cognitive modelling. which incorporates modelled
demonstrations with verbal explanations of the model’s
thoughts and reasons for performing the actions
(Meichenbaum. 1977: Baumann, Jones & Seifert. 1993: Camp &
Bash. 1981). Cognitive modelling represents a major
departure from traditional educational approaches. However,
modelling has been consistently implicated as an essential
process in the development of internal controls (Camp &
Bash., 1981).

Teacher modelling is a viable way for students to learn
because it provides a major way for teachers to help
students learn complex skills. Students who often have
difficulty knowing how to do something will benefit from
watching someone model the behaviour. Modelled behaviour
provides information about what sequence of actions will
lead to success and about which actions have undesirable
consequences (Manning. 1988). Modelling of complex cognitive
strategies is most effective when the thinking that is the
basis for these strategies is made explicit by thinking
aloud.

15



Students need to hear first-hand how teachers and productive
peers guide themselves verbally to regulate behaviour
(Manning. 1988). Studies with students indicate that
cognitive performance could be improved through training
programs designed to strengthen verbal mediation abilities
(Camp & Bash, 1981). Verbal mediation is talking to oneself
to guide problem solving (Jensen. 1966). According to Beyer
(1997). Camp & Bash (1981). and Baumann. Jones & Seifert
(1993). if students are to develop explicit think alouds.
they will need some sort of guidance or prompting until they
have mastered the skill. Techniques that help students learn
how to think aloud include such activities as comparing
their procedures with that of an expert. discussing think
aloud procedures with teachers and peers. and being prompted

with questions.

16



CHAPTER 5

Stxructure of Program

Content Analxsis

A content analysis will be carried out to determine the
substance. that is. the facts. concepts. principles.
theories., that students need to learn. This will be
incorporated in the terminal objectives of the instruction
of the social studies program.

Behavioural Analysis

A behavioural analysis will identify those behaviours.
operations, or skills that students must demonstrate in
order to learn the substance.These behaviours also are
incorporated in the terminal objectives.

Instructional Analysis

An instructional analysis will identify the procedures
to be used in attaining the desired terminal objectives with
a particular target population of students. Analysis of the
target population of students to determine what they may be
capable of learning is assumed to be part of the
instructional analysis when the instruction is to be

designed for a particular population (age)(Levin et. al.
1976} .

17



Tonchinq Module

The teaching module will contain
e a rationale
e major generalizations
e goals
e outcomes
e content to be taught
e instructional strategies
e edvcational activities
e suggestions for suitable learning environments
e support materials and personnel required

e means of evaluation

There will be 12 lessons taught. There will be 10

minutes of instruction and 10 minutes of practice.

As previously stated. I chose these particular strategies
because research indicated that they are used spontaneously
by good readers. I have separated the strategies into 4
different modules because Palinscar (1986) suggested
introducing the strategies separately. This is of particular
importance for remedial students. Because summarizing is
considered the most important and the most difficult to
attain (Maria. 1990). I have chosen to select summarizing as
the first strategy to be taught.

Module 1. summarizing

Module 2. gquestioning

18



Module 3. clarifying

Module 4. predicting

Limitations of the Program

The effectiveness of group-administered strategy instruction
may depend on a number of factors besides the type of
strateqgy training.

Research has shown that 4 individual differences are

important for effective implementation of cognitive strategy
instruction:

1. age of the student

2. ability of the student
3. student's prior knowledge
4. student's metacognitive proficiency

In addition, processing demands specific to classroom
learning may serve as a major impediment to the effective
use of strategies. Teacher expertise in strategy teaching
can alsc have facilitative effects on learning. Without
controlling for variables., it is difficult to determine what
factors will determine the cause-effect relationship.

19
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Philosophy

Our goal as educators is to facilitate leaming. We have long recognized that it is no longer
sufficient to teach students what they should know. There is such a wealth of diverse
information now that students must be able to select and sort important information from
both print and non-print sources. They must be able to make predictions, clarify text and
solve problems. Therefore, we must teach students how to know.

What is the school's role in the development of students’ higher-order and critical thinking?
In recent years, considerable emphasis has been placed on the school’s role in the

of students’ higher-order and critical thinking (Eggen & Kauchak, 1996;
Onosko, 1991; Resnick & Klopher, 1989). A body of research indicates that poor readers
are not actively involved in constructing meaning (Maria, 1990) and that demonstrating
reasoning strategies can improve the reading performance of poor readers (Gaskins,
1992). A hypothesis advanced by many cognitive-strategy researchers is that a person’s
metacognitive knowledge (their knowledge about strategies) ( Duffy, 1993) plays a critical
role in their subsequent strategy selection and use (Borkowski, 1985; Pressiey, Borkowski
& O'Sullivan, 1984). According to this view, the faikre on the part of young children to
maintain and generalize newly acquired strategies may be attributabile to deficient
knowiledge about the instructed strategy.

O'Sullivan and Pressiey (1964) found that embeliishing strategy-utility information with
information conceming when and how to use the strategy enhanced strategy transfer. The
most logical and productive way to teach cognitive skills to students is to provide them with
ongoing opportunities for practice. The most efficient way to provide this experience is by
integrating the skills into the regular custiculum (Eggen & Dweck, 1996). This approach
allows teachers to help students develop cognitive strategies without sacrificing content.
practice them on some form of content.

| hope that this program will help students understand what they read and become
efficient, effective readers.




Goals

The goals of Learning How are to help students:

e Understand the relationship between strategy use and improved comprehension.
e Choose, practice, and monitor strategy use.

*  Develop their thinking capacity.

e Select and sort important information.

e Improve literal comprehension and noniiteral comprehension.

e Acquire an ability to monitor their understanding of text.

The program consists of a four part series of 11 mini-lessons embedded within the
elementary social studies curriculum. it is designed to teach students why, how, and
when to use four specific comprehension strategies:

Questioning

predicting

clarifying

The first lesson of each series identifies the specific strategy to be introduced and taught
directly. An easy text has been selected to infroduce each new strategy to limit other
possible problems. As the strategy is ieamed, the difficulty level of the text increases.

Realizing that time restraints often make it difficult to fit in another course, | have
students will be leaming four new strategies while they work on their sociat studies
outcomes.

The senes was dasigned so that the teacher would have the option of teaching each
strategy independent of the other three. There is a guide to follow if the teacher wishes to
introduce ancther strategy before the student is able to use the preceding one
independently.

This is module 1 of a four-part series. This module provides blacikiine masters, activity
sheets. and evaluation strategies. These activities are designed to help students practice



Metacognitive Approach

Metacognition is used to refer to both the students’ knowiedge about their own cognitive
processes and their ability 10 control these processes by organizing, monitoring, and
modifying them as a function of learming outcomes (Heckhausen & Dweck, 1998; lrwin &

Baker, 1989). The use of metacognitive strategies is often operationalized as
comprehension monitoring.

Comparisons of good and poor comprehenders have consistently shown that poor
comprehenders are deficient in the active learming strategies needed to monitor
understanding (Meadows, 1993; Mowey, 1995; Palinscar, 1986). Even students who
possess the appropriate comprehension strategy skills may fail to use them
spontaneously (Pressiey et al., 1989). Therefore, students must be taught to monitor thewr
own leaming needs. Strategy instruction was found to be more effective when strategies
were taught within the context of a subject area rather than in isolation (Pressiey et. al,
1987, Klingner & Vaughn, 1999).

Jmesmdhercolleagms(mad 1%5)“599&1&%(19%)m
mmmmmmm While students are leaming specific
content outcomes for each social studies unit, they are taught to utilize strategies in order
to understand the material. The curriculum is structured so that tasks are broken into
short-term achéievable goals and are matched 0 the ability level of the student.

A Metacognitive Approach in Teaching Critical Thinking Skills

1. Explanation by the Teacher

° introduce the skill.

o Show exampies and non-exampies.

. Use exercises to practice the skill
2. Modeling by the Teacher

o “Think aloud” the modeling process by the teacher/expert.

- identification of problem
- initiation of strategies

. Leamer interpretation of the modeling process.
o Teacher provides cues and prompts if there is a lack of understanding
3. Modealing by the Leamer
o “Think aloud” the modetling process by leamers in different situations.
. Comparison of their modeling processes.
. Silent modeling whereby leamers are on their own.  (Wilen & Philips, 1995)



Suggestions for suitable learning environments

Depending on the nature of your particular class and the particular needs of each student,
this program can be taught individually, in smail groups, or as a whole class activity. All it
really requires is a teacher knowiedgeabile in the strategy being taught and an attentive,

responsive class. Students must receive corrective feedback throughout the mini-lessons.

| betieve the teacher is the best judge of what is a suitable leaming environment. The
studernt must be comfortable in the environment. After ali, isn't the suitable leaming
environment just the opportune piace and time when chikiren leam what we are
teaching? it can be different things for different individuals.

The only other characteristic, which must be present for this program to be successful, is
that the teacher and students must see it as being valuable and necessary. According to
many leamed researchers and teachers, strategy use is vital to good comprehension.

Like adults, students want to know what strategies can do for them. Thus, the leaming
environment must be:

Student-centered
Meaningful

Participatory and interactive
Engaging and relevant
Reflective

Non-threatening

Support matenals

Everything you need (besides you, the dedicated teacher), to impiement this program, is
right here in the manual. My philosophy (after 25 years of teaching) is that a teaching unit
should be seif-contained. it has been a steady battie for teachers to find resources to fit
provincial or Atlantic leaming outcomes. That is not to say that each individual teacher
does not have the option to seek and use other materials, nor to adapt the program to suit
the individual needs of their students.

However, too often wonderful programs have failed because teachers had to go looking
for materials which were either 100 hard to find, t00 expensive to buy, or just unavailable.
Therefore, | have included everything, which 1 feit would be necessary to teach this unit.

Many of the activities you find in this manual will be familiar 10 you. That is because you
have seen them refermed to in other teacher manuals. However, | wonder whether or not
teachers are ever made aware of the why of teaching those activities. With 100 many
demands on classroom time, perhaps the items which we never had time to get around to
may have been the most important. | cannot emphasize HOW important these strategies
are. Perhaps the best way to put it is to say that, most times, they are what make the
difference between a struggiing student and a successful one. We can make a difference!



Comprehension Strategy Learming Outcomes

This module will have the fallowing ey Stage Outcomes (IKSO) for summarizing embedded into sirand
1, of the Social Sudies Cusricum, entiled Cilzenship, Power and Govemance,. Please refer b the
following page for the socal shciies culcomes.

General Cumriculum Qutcome:  Students will demonstrate an
understanding and appropriste independent use of the
comprehension strategies of summarizing, questioning, predicting,
and clarifying in their social studies curriculum.

By the end of module 1, students will

e KSO describe the steps to performing the summarizing
strategy

e KSO describe why and when to use summarizing
e KSO demonstrate appropriate use of summarizing

e KSO demonstrate readiness, in this strategy, for the transition
from guided practice to independent strategy use

e KSO discriminate between the four strategies of summarizing,
questioning, predicting, and clarifying

o KSO demonstrate appropriate independent use of
summarizing



Social Studies Leaming Outcomes
The essential knowledge, skills, and attitudes for students in the Atiantic Canada social
studies courses are organized under 6 strands. (You will find a copy of the 6 strands in
Appendix 4.) A strand is an organizational theme. Each strand includes knowledge, skill,
and attitudinal areas of emphasis considered essential for powerful social studies. Each
strand contains a General Curmiculum Outcome and is further broken down into Key Stage
Outcomes (KSO) that students are expected to achieve by the end of grades 3, 6, 9, and

12.

Strand 1.

Citizenship, Power and Govemance
General Curriculum Outcome 1: Students will demonstrate an
understanding of the rights and responsibilities of citizenship and the
origins, functions and sources of power, authority and govemance.

By the end of Grade 6, students will

KSO 1.1 identify and examine the rights and responsibilities of
individual citizens in a local, national, and giobal context

KSO12 give exampies of the influence of freedom, equality, human
dignity, justice, and civic rights and responsibilities in Canadian society

KSO1.3 identify the distribution of power and privilege in Canadian
society and the sources of authority in the ives of citizens

KSO 14 describe the purpose, function, powers and decision-making
processes of Canadians govemments

KSO 15 recognize the purpose of laws within the Canadian context

KSO 16 explain ways that individuals and groups can influence public
poiicy in Canada

KSO 1.7 recognize how and why individuals and groups have different
perspectives on public issues

KSO18 describe the main features of the Canadian constitution

KSO 1.9 take age appropriate actions to demonstrate their
responsibilities as cilizens



Overview of Modules

Module 1. The Summanzation Strategy will be embedded in the

curnculum used to teach Key Stage Outcomes 1.3. 1.5 and 1.8.

KSO 1.3 identify the distribution of power and privilege in Canadian society and
the sources of authority in the lives of citizens

KSO 1.5 recognize the purpose of laws within the Canadian context
KSO 1.8 describe the main features of the Canadian constitution

Module 2. The Questioning Strategy will be embedded in the

currniculum used to teach Key Stage Outcomes 1.1 and 1.4.

KSO 1.1 identfy and examine the rights and responsibiiities of individual
citizens in a local, national, and global context

KSO 14 describe the purpose, function, powers and decision-making
processes of Canadians govemments

Module 3. The Prediction Strategy will be embedded in the

curnculum used to teach Key Stage Outcomes 1.6 and 1.7.

KSO 18 explain ways that individuals and groups can influence pubiic policy
in Canada

KSO 1.7 recognize how and why individuals and groups have different
perspectives on publiic issues

Module 4. The Clarnfication Strategy will be embedded in the

curnculum used to teach Key Stage Outcomes 1.2 and 1.5.

KSO 12 give examples of the influence of freedom, equality, human dignity,
justice, and civic rights and responsibilities in Canadian society

KSO 1.3 identify the distribution of power and privilege in Canadian society and
the sources of authority in the lives of cilizens



Suggested Schedule

for teaching the four strategies
Module1 -  Summarizing Strategy
11 lessons
Module2 - Questioning Strategy
11 lessons
Module3 - Prediction Strategy
11 lessons
Module4 -  Clarifying Strategy

11 lessons



MODULE 1- SUMMARIZING



LessonPlans - Summarizing

Background Information

Good readers are constantly summarizing the information they are reading. Summaries
heip them to remember the content. Poor readers often do not summarize and,
consequently, have poorer recall of what they have read. Can you recall the long-winded
recalling of an event by one of your studerts? They insisted on telling every detail, no
matter how frivial and unimportant. it took a long time to get to the point of their story. That
particular student (sometimes aduits) probably needs training in the summarization
strategy.

it is important to teach students to find the main idea in shorter paragraphs before they are
required to summarize longer passages. You can do this with oral passages as well as
with written asss Summaxizing | fen involves finding the ma
idea of several paragraphs and then combining those main ideas into a summary of the
whole.

important points:

o ask students fo summarize where possibie (in a range of subjects)
e avoid asking trivial questions

o use easy material at first

e use different kinds of material

e be sure the student can summarize short passages before moving on to longer
passages



Lesson 1.1
Leaming Outcomes:
To state, in comrect order, the major steps in summarnzing
To state two important rules to follow in summarizing information

To select the topic sentence for each paragraph or create one in their own words.

Type of Lesson: Introduction of the strategy of summarizing

Materials to be used: Activity Sheet 1.1 (make an overhead and a student
copy)
Activity Sheet 1.1.1 (make an overhead and a student

copy)
Activity Sheet 1.1.2 (make a student copy)
Blackline Master 1 (sample think aloud/self-taik for

Activity Sheet 1.1)
Blackline Master 1.1 (pretest)

Tape Recorder and cassette

nation by the Teacher

Today we are going to lsam about a strategy called “summarizing”.
1. Explain what summanzing means:
Summarizing is a short version of the material you are reading.

2. Explain to the students why it is important to use summarizing and when they should
useit

Summarizing is important because it is a way of putting all the important
information together s0 we can remember it better. Sumnasies will help you
remember material better when you are studying for a test.
3. Tell the students when to use the strategy.
You can use the strategy when
Answering questions about an article or story
When reading for meaning
You need to understand the next section

1



You need to focus on the important details and connect all the facts
into useable sections

4. Give examples of summanes. Use Activity 1.1.2

5. Read each paragraph aloud with the students.. Discuss the procedures on Activity
Sheet 1.1.1. From the bottom of the sheet, have each student select one sentence
which best describes each paragraph. Have each student has complete the 2
sections as you model the think aloud process.. Discuss the choices with the
students. Have the students cormect/fix their sheet

Modeling by the Teacher

(Tape the tesacher think aloud so it can be replayed and
discussed with the class.)

1. Explain to the students how fo use the summanzing strategy. Using Activity Sheet 1.1, Section
1 on the overhead, model the strategy of summanzing for the students. Be very expiicit about
the seN-talk (what students should say to themseives). (Please refer to Blackline Master 1 for a
sample think aloud/seif-talk for this part of the lesson.) Have the students mark the information,
you used in your summary, on their copy of Activity Sheet 1.1.
2 Refer to Activity Sheet 1.1.1 and talk about the rules for writing summarnes.
3 Using Activity Sheet 1.1 demonstrate the following:
(a) Demonstrate the rule of deleting trivial information. Tell them that while this
information makes the matenal inferesting to read, it is not a key idea. This information
must be ignored when writing a summary.
(b) Demonstrate the rule for deleting repeated information.
(c) Demonstrate the rule for combining details into general categones.

(d) Demonstrate how fo select the topic sentence. Demonstrate how to invent a topic
sentence when there is not one in the paragraph.

Modeling by the Leamer

1. Using Activity Sheet 1.1 - Section 3, walk the students through the process of
fmnlemmmesvateaybmymtmdwed {Again, refer to Clacidine Master 1 28 you

maWWMMmmmmm

2. Have the students meet in small groups to compare and discuss their summary.
Discuss the summanies as a class. Listen to the tape and discuss thinking aloud.
Repeat the procedure for Section 3 on Activity 1.1.



Activity Sheet 1.1 Rules

Directions: Summarizing information helps you focus on the important details. Read the passage
mmmmmWNMMammmm

section.

Section 1

We all have rules that we must follow. Rules tell peopie what they can or cannot do.
Your town probably has a rule that you cannot throw garbage ail over the streets. The
govemment has a rule that all children must attend school. Your teachers have a rule that
you must pay attention in class. Another class rule would be to complete your classwork.
Your parents have a rule that you must eat your supper. Without rules, we wouid not inow
what would be right or wrong. Everyone would just do whatever he or she pleased. Rules
protect your rights and the rights of others. They help us to live together peacefully.

Summanize Section 1 in a single sentence.

Section 2

Why should you worty about the rights of others? Why shouldn't you be able to do
whatever you please? Just imagine that you are sleeping at eight o'clock Saturday
moming. Suddeniy, a loud stereo awakens you. How do you feel? You shout at your sister
to tum off her stereo because you are trying to sleep. Does your sister have a right to play
her stereo whenever she pleases? However, it should be your right to be able to have the
house quiet when you are trying to sieep. What about when she is trying to study for a test
and you.want {0 tum on your stereo? Now you can see why it is important to consider the
rights of others and to have rules to protect those rights.

Summarnize Section 2 in a single senfence.

Section 3

Who makes the rules? People make rules. At home, your parents make the rules
about what you are allowed or not aliowed to do. At school, the principal and teachers, in
consultation with the govemment and school board, make the nules in your school. Your
town council decides what the rules will be in your town. Canada aiso has a set of ruies,
called the constitution, which all people in our country must follow. Have you noticed that
different peopie make rules about different things? Later on we will ieam how the rules for
our country were made, why, and how they are enforced.

Summarize Section 3 in a single sentence.

13



Activity Sheet 1.1.1 SUMMARIZING STRATEGY

DEFINITION: a brief description of an article or of a story — usually 3-5 sentences.
SYNONYMS: condense, reduce, brief (brevily), conciseness, shorten, abbreviste,
recapitulate (shorten)
PROCEDURES:
1. delete what is
e trivial
e redundant
o immelevant
2. substitute the category labet for

e items in a list (such as dog, cat become pets)
e  action items (such as ran, jumped become piayed)
3 tie together the major ideas by
e  selecting the topic sentences or
e inventing one's own topic sentence
RULES:
WHEN TO USE...
e in answering questions about the article or story
e when reading for meaning
e 1o heip understand the next section

e to heip you focus on the important details and connect ail the facts into useable

sections

e  ask yourself, “What is one sentance that would best describe the paragraph?”

e cross out trivial, redundant and irmelevant data
e  watch for facts and details that are important
WHATTODOF...

e you cant remember the important facts and details? Undaviine or highlight key

facts and details. Reread the article.

o If you can't select or invent one’s own fopic sentence? Modily a senlence in the

text fo construct a summary.
KNOWLEDGE OR CRITERIA USED:

e  reading passages carefully
e  knowing how {0 separale trivial from important
e relating information from different sentences in the text

14



Activity Sheet 1.1.2 Missing Titles

Directions: Read the paragraph in section # 1 and in section # 2. Below you will find 4 one-
sentence summaries. Choose the summary which best suits each paragraph. Write it on the line over
the paragraph.

Every summer our family likes to go camping in the park. it takes a lot of hard
work getting ready for the camping trip. Mom usually packs the camper with all
our favourite food such as hot dogs, hamburgers, french fries, marshmallows and

We love going camping with our family. Our family enjoys being outdoors
and doing things together. During the day, we go swimming, hiking, or canoeing.
We love to play baseball just before supper. After supper, we usually sit around
the campfire and listen to ghost stories while we roast marshmallows. If it is
raining, we stay in the camper and play cards or checkers. We do not let bad
weather spoil our fun.

We roast marshmaliows when we are camping.

While camping, our family does many fun activities together.

Each member of the family heips to get ready for the camping trip.
Dad puts the fishing poles in the camper.

13



Lesson 1.2
Leaming Outcomes:

e describe the main features of the Canadian constitution
e describe some of the steps of summarizing
e describe why and when t0 use summarizing

e demonstrate appropriate use of summarizing

Type of Lesson: Guided Practice
Materials to be used:

Activity Sheet 1.2(make an overhead as well as a student copy)
Activity Sheet 1.2.1(make an overhead as well as a student

copy)
Tape Recorder and cassette

Explanation by the Teacher

1.

o O A W

The teacher begins class by asking the students to recall what they did during the last cfass.

What strategy have we been using to help us understand what we read and to help
us answer questions? (summarizing)

Yes, that's right! The other day we leamed how to summarize a paragraph.

The teacher then asks the students o explain “why” the strategy is important, “how” the
strategy will heip them understand and remember, and “when” should they use the strategy.

Today we are going to leam more about summarizing.
Wiite summarizing on the board.
Ask for synonyms of summarizing.
Define or have the students define summarnze.
Read paragraph 1 on Activity Sheet 1.2 aloud with the students.. Together with the students
use Activity Sheet 1.2.1 fo select the appropnate main idea/topic sentence. (Don't forget to
think aloud while you are selecting the appropriate sentence.) Ask # any students would like to

think aloud for the class while ha/she is summanzing the 2nd paragraph. (Encourage the
student 10 tape the think aloud.) Prompt the student if they run info dificilly with the



process. Iif students do not volunteer to do & alone, let them think aloud in groups or with the
teacher until they feel comfortable. (It may take a long time fo undo the “No talking in class
rule’) Afler the dass is finished the first two paragraphs, review what you have done.

Review by the Teacher

1. Using Activity Sheet 1.1.1, review the sfeps with the students.
e What do we do?

2. Can someons tell me how to do the strategy we are leaming?
o What rules are useful?

3. What do you say 10 yourself to guide yourself in using the strategy?

o What make summerizing difficuk?
o Whaet should you do then?

Modeling by the Learner

1. Using Activity Sheet 1.2.1 fo record answers, have the students choose or develop a topic
sentence for the third and fourth paragraphs on Activity Sheet 1.2

2. Encourage the students to think aloud and have their think aloud recorded. This can be done
alone or in groups of two.

3 Walk the students through the process of implementing the strategy taught, providing support
as necessary. Re-explain/elaborate where students exhibit difficulty.

R jon/Discussion

1. AS a class, reflect on what they have done o develop the surmmary by going over the steps
and rules

2 Review how the think aloud process works. Listen fo the tape recording of a think aloud.
Make any changes or additions.
4 Review the steps. How do we summarize?

17



Have the students find or invent a fopic sentence for peragraph S on Aclivity Sheet 1.2
following the above process. Circulate through the classroom as the students summanze
paragraph 5. Prompt or help any student to use the summanzing procedures.

As students demonstrate readiness fo take over control of strategy use, provide only the
amount of support needed for SUCCESS.
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Activity Sheet 12 Constitution use with Actvity Sheet 12.1)

Directions: Read the following passage, one paragraph at a ime. Ask yourself, * What
is one sentence that would best describe the paragraph?”. This sentence is called the main
idea or topic sentence. Remember to follow the procedures on Activity Sheet 1.1.1.

What is a Constitution?

During our last class, we leamed that a country has rules, which its people must obey.
This set of nules is called a constitution. These rules describe how the country’s
govemment (parfiament) shouid govem the country. it defines the role and responsibility of
each part or department of government. That means what they are allowed to do. The
constitution protects ordinary citizens and speils out what laws they must obey. Did you
ever wonder how Canada got its’ constitution?

Canada did not always exist as a country or have its own constitution. Up until 1867,
we were a colony of Britain and were govemed by Britain's constitution. Canada became
a country on July 1, 1867. On that day the British North America Act, now called the
Constitution Act of 1867 became law. it was passed by the British Parliament. Since
Canada was to remain a part of Britain, most of the constitution was based on Britain's
rules and laws.

On April 17, 1982, Queen Elizabeth il prociaimed the Canada Act, the new
constitution of Canada. it set down the framework for the parliamentary system in Canada
and spelied out the powers of the federal and provincial governments. The basic
document is still the same as the British North America Act. However, it has changed the
situation in Canada because the constitution is now the supreme law in Canada. Any
laws, which are not consistent with the constitution, are invalid - even if the government
passes them.

Canada has two kinds of constitution: written and unwritten. There are three main
parts to the written constitution; Constitution Act 1867; The Charter of Rights and
Freedoms; and an Amending Formula. The Constitution Act describes the authority, parts
and functions of the Parliament and the provincial legisiatures. The Charter of Rights and
Freedoms states the basic rights that all Canadians possess. The amending formula sets
out the ways in which the constitution may be changed. The unwritten constitution is made
up of customs and traditions from the past which are the othur rules about the parts and
functions of Parliament and provincial legisiatures.

Our Canadian constitution was carefully crafted to protect citizens from the
overbearing authority of govermment, church, wealthy peopie, and the tyranny of majority
opinions. [t reflects the values cherished by the peopile who live in our society. As one of
the most vaiuable possessions which the people of a democratic country can have, it must
protect the rights of its citizens, yet be flexible enough to accommodate change.



Activity Sheet 1.2.1 Constitution

Directions: Use this sheet with Activity Sheet 1.2. Read each paragraph on Activity Sheet 1.2
very carefully. Circle the sentence which best describes each paragraph.

1.

Choose the main idea/summary which best describes paragraph 1.
(a) Canadais a country.
(b) A constitution is a set of rules.
(c) You should obey rules.

Choose the main idea/summary which best describes paragraph 2.
(a) Canada’s became a nation and adopted its new constitution in 1887.
(b) Canada was a colony of Britain.
(c) Canada did not exist as a country.

Choose the main idea/summary which best describes paragraph 3.
(a) Any laws are invalid.
(b) The Queen prociaimed the Canada Act.
(b) The new constitution of Canada became supreme law on April 17, 1982

Develop a sentence which best describes the main idea of each paragraph or choose
one sentence from the paragraph which best summarizes the paragraph.

(a) Write a one-sentence summary for paragraph 4.

(b) Write a one-sentence summary for paragraph §.




Lesson 1.3
Leaming Outcomes:

e describe the Constitution Act 1867

e describe some of the steps of summarizing
e describe why and when to use summarizing
e demonstrate appropriate use of summarizing

e demonstrate preparedness for the transition from guided practice to independent use

Type of Lesson: Guided Practice

Materials to be used:
Activity Sheet 1.3 (make a transparency as well as copies for
the students)
AcﬁvitySM1.3.1 (make a transparency as well as student

copies)
Blackline Master 16 (make a transparency)
Tape Recorder (use as described in previous lessons)

Explanation by the Teacher

1. The teacher begins class by asking the students to recall what they did during the last class.

What strategy have we been using 0 help us understand what we read and to
heip us answer questions? (summarizing)

Yes, that is right! The other day we leamed how to summarize a paragraph.

2 The teacher then asks the students to explain “why” the strategy is important, “how” the
strategy will help them understand and remember, and “when” should they use the strategy.

Preview by the Teacher

Today we are going to see how much we can remember about summarizing.

1. Wiite summarnzing on the boand.

2 Ask for synonyms of summarizing.



3 Define or have the students define summanze. Then have students select
axamples of summanes from Blackiine Master 16..

Review Teac
1. Review the summanzation steps with the students.
What do we do?
Can someone tell me how to do the strategy we are leaming?
What rules are useful?
What do you say to yourself to guide yourssif in using the strategy?
What makes summarizing difficult?
What should you do then?

Explanation and jon by the Teacher

1. Put Activity Sheet 1.3 on the overhead.

2. Find the topic for paragraph 1 and 2. Model the process by thinking aloud while you select
andfor create a topic each paragraph. You must provide a mode! of the thinking process by
stating what is going on inside your head.

Modeling by the Learner

1. Have the students develop fopics for paragraph 3, and 4. Circulate thwough the group as the
students work on Activity Sheet 1.3 1..

2. Walk the students through the process of implementing the strategy taught, providing support
as necessary. Re-explain/elaborate where students exhibit difficulty.

Reflection/Discussion

1. As a class, reflect on what they have done to develop topics by going over the steps and rules.
2 Make any changes or additions.

3. Review the steps. How do we summarnze?

4

Have the students summanze paragraph #5. As students demonstrate readiness (o take over
control of strategy use, provide only the amount of support needed for success.

3 Have the students complete the remainder of Activity Sheet 1.3.1.



Activity Sheet 1.3 Constitution Act

Directions:

Read the following passage, one paragraph at a time. Watch for facts and details that

are important. Underiine or highlight key facts and details. Reread the passage.

The Constitution Act 1867

The British North America Act (BNA Act), passed by the British Parliament, came into
effect in 1867. It legally created the country of Canada. On July, 1, 1867, the BNA became
the basic document in our country’s constitution. it spelied out the powers of the dominion
Parliament and of the provincial legisiatures.

The terms of the BIN.A. act were worked out by Canadians, the “Fathers of
Confederation”, and approved by the British Parliament Canada's unification and
independence grew out of negotiation, not violence. The political structure the Act set out
is called federalism. Each province would have its own provincial government with full
power over some areas of responsibility. There would be a strong national government —
the federal govemment — with power over other areas. in some cases, responsibility
wouid be shared the provincial and federal governments.

it united Canada’s first four provinces and confirmed the parliamentary system as
Canada’s foom of government. The four provinces that united in 1867 were Nova Scotia,
New Brunswick, Quebec and Ontario. They believed that union would improve their
from those of the United States. These traditions and values include some aspects of our
heritage like the parliamentary system, the monarchy, and the preservation of two official
languages

Three other provinces were already settied in 1867. They joined when they saw
advantages in becoming part of Canada. Manitoba joined in 1870, while British Columbia
joined in 1871. Prince Edward Isiand joined in 1873 with Saskatchewan and Alberta
following in 1905. Newfoundiand finally joined in 1949 .

The Constitution Act, 1867, remains the basic element of our written constitution.
However, we must understand that uniike other countries, our constitution is not a single
document. it is a collection of 25 primary documents outfined in the Constitution Act, 1982.
The core of the collection is still the Act of 1867.



Activity Sheet 1.3.1 The Constitution Act 1867

Dirxections: After reading the passage about The
Constitution Act 1867, answer the following questions below.
You may look back to the passage to answer the question.

Identifying the Basics

1. Each paragraph focuses on a different aspect of the constitution. Name the
topic of each paragraph.

Paragraph 1.

Paragraph 2.

Paragraph 3.

Paragraph 4.

Paragraph 5.

2. What makes our constitution different from other countries’ constitutions?

3. List two reasons why the provinces believed the union was good?




Lesson 14
Leaming Outcomes:

e describe the Charter of Rights and Freedoms

e describe the steps of summarizing

e desaibe why and when to use summarizing

e demonstrate appropriate use of summarizing

e demonstrate preparedness for the transition from guided practice to independent use

Type of Lesson: Guided Practice

Materials to be used:

Activity Sheet 1.4 (teacher copy only)

Activity Sheet 1.4.1 (make a transparency and student copies)
Blackline Master 16 (make a transparency)

Explanation by the Teacher
1. The teacher begins ciass by asking the students to recall what they did duning the last class.

What strategy have we been using to help us understand what we read and to
help us answer questions? (summarizing)

Yes, that’s right! The other day we learmed how to summarize a paragraph.

2 The teacher then asks the students to explain “why” the strategy is important, “how” the
strategy will heip them understand and remember, and “‘when” they should use the strategy.

Preview by the Teacher
Today, we are going to learmn more about summarizing.
1. Wiite summarizing on the board.

Ask for synonyms of summanzing.

Define or have the students define summarize.

A W N

Have students select examples of summanies from Blackiine Master 16.



Review her
1. Review the steps with the students.
What do we do?
Can someone tell me how to do the strategy we are leaming?
What rules are useful?
What do you say t0 yourseif to guide yourself in using the strategy?
What make summarizing difficult?
What shouid you do then?

Explanation and Demonstration by the Teacher
1. Put Activity Sheet 1.4.1 on the overhead.

2 Read paragraph 1 and 2. Model the process and talk aloud while you select a subheading to
match each paragraph

Modeling by the Leamer
1. Have the students develop select subheadings for the paragraph 3, 4and 5.

2 Walk the students through the process of implementing the strategy taught, providing support
as necessary. Re-explain and elaborate where students exhibit cifficulty.

(As students demonstrate readiness (o take over control of strategy use, provide only the
amount of support needed for success)

Reflection/Discussion

1. As a dass, reflect on what they have done (o select the main idea by going over the steps and
rules.

2. Make any changes or additons.
3. Review the steps. How do we summarize?



Activity Shest 14. Teacher Copy - Do not distribute fo the students.

Charter of Rights and Freedoms

What are human rights?

Human rights may be defined as rights that belong
to every person simply because they are human. They
are the rights and freedoms considered to be basic to
an individual’s life. Human rights include the right
to adequate food and shelter, the right to an
education, the right to a fair trial, and the right to
express one’s opinion. Canadians have their rights
guaranteed by the Charter of Rights and Freedoms.

Why do we need legal rights?

We need legal rights so that governments cannot
abuse their power. Otherwise, they could put people in
jail for unfair reasons or they could administer cruel
punishments. Employers could discriminate against you
because you were of a different religion. They might
not give you a job because you were not the same
religion as them. In Canada, the legal rights of all
Canadians are outlined in the Charter of Rights and
Freedoms.

What is the Charter of Rights and Freedoms?

The Charter of Rights and Freedoms, which embodies
the basic principles, values and beliefs of Canadian
citizenship, was proclaimed as part of the
Constitution Act on April 17, 1982, by her Majesty
Queen Elizabeth II. It states the fundamental rights
and freedoms that are guaranteed to all Canadians.
They include fundamental freedoms, democratic rights,
mobility rights, legal rights, equality rights,
lanquage rights, enforcement, and other general
rights.



What was wrong with the Canadian BHI of Rights?

In Canada, Parliament passed into law a Bill of
Rights in 1960. The Bill, however, could be easily
evaded. First, it had no effect on provincial
legislation. Second, any federal law could be made
exempt from the clauses in the Bill Of Rights. This
was done, by including in the legislation a section
stating that the Bill of Rights did not apply in that
case. The Constitution Act, 1982, has changed this
situation because it is now the supreme law in Canada.
Written into the Act is the Canadian Charter of Rights
and Freedoms.

Whom does the Charter protect?

The Charter only covers relationships between an
individual and governments. This would include
government bodies like the police {(RCMP), the courts
or crown corporations (like Air Canada). Provincial
human rights legislation still deals with issues of
discrimination between individuals where the
government in not directly involved. While you must
know what your rights are, it is also important to
remember that you must respect the rights of others.



Activity Sheet 14.1

Directions: Read each paragraph carefully. Match the subheadings to the cormect peragraph.
Print the subheading on the correct line.

Charter of Rights and Freedoms

Human rights may be defined as rights that belong
to every person simply because they are human. They
are the rights and freedoms considered to be basic to
an individual’s life. Human rights include the right
to adequate food and shelter, the right to an
education, the right to a fair trial, and the right to
express one’s opinion. Canadians have their rights
guaranteed by the Charter of Rights and Freedoms.

We need legal rights so that governments cannot
abuse their power. Otherwise, they could put people in
jail for unfair reasons or they could administer cruel
punishments. Employers could discriminate against you
because you were a different religion. They might not
give you a job because you were not the same religion
as them. In Canada, the legal rights of all Canadians
are outlined in the Charter of Rights and Freedoms.

The Charter of Rights and Freedoms, which embodies
the basic principles, values and beliefs of Canadian
citizenship, was proclaimed as part of the
Constitution Act on April 17, 1982, by Her Majesty
Queen Elizabeth II. It states the fundamental rights
and freedoms that are guaranteed to all Canadians.
They include fundamental freedoms, democratic rights,
mobility rights, legal rights, equality rights,
language rights, enforcement, and other general
rights.



In Canada, Parliament passed into law a Bill of
Rights in 1960. The Bill, however, could be easily
evaded. First, it had no effect on provincial
legislation. Second, any federal law could be made
exempt from the clauses in the Bill Of Rights. This
was done, by including in the legislation a section
stating that the Bill of Rights did not apply in that
case. The Constitution Act, 1982, has changed this
situation because it is now the supreme law in Canada.
Written into the Act is the Canadian Charter of Rights
and Freedoms.

The Charter only covers relationships between an
individual and governments. This would include
government bodies like the police (RCMP), the courts
or crown corporations (like Air Canada). Provincial
human rights legislation still deals with issues of
discrimination between individuals where the
government in not directly involved. While you must
know what your rights are, it is also important to
remember that you must respect the rights of others.

What is the Charter of Rights and Freedoms?
What are human rights?
Whom does the Charter protect?

Why do we need legal rights?
What was wrong with the Canadian Bill of Rights?



Lesson 1.5
Leaming Outcomes:

e Describe the Amending Formula of the Canadian Constitution
e describe the steps of summarizing

e descibe why and when (0 use summarizing

e demonstrate appropriate independent use of summarizing

Type of Lesson: independent Application

Materials to be used: Activity Sheet 1.5 (make a transparency as well as student copies)
Activity Sheet 1.5.1(make student copies)

Explanation by the Teacher

1. The teacher begins class by asking the students (0 recall what they did during the last ciass.

What strategy have we been using to help us understand what we read and to help
us answer questions? (summarizing)

Yes, that's right! The other day we leamed how to summarize a paragraph.

2 The teacher then asks the students to explain “why” the strategy is important, “how” the
strategy will heip them understand and remember, and “when” shouid they use the strategy.

(The students should now know the meaning of summanzation, thus the Preview by the
Teacher need not be done)

Review by the Teacher
1. Review the steps with the students.
What do we do?
Can someone tell me how to do the strategy we are leaming?
What rules are usetful?
What do you say to yourself 10 guide yourself in using the strategy?
What make summarizing difficult?
What shouid you do then?



Explanation and Demonstration by the Teacher

1. Put Activity Sheet 1.5.1 on the overhead. Draw your hand on the overhead. Follow the
directions.

2 Summarize paragraph 1 on Activity Sheet 1.5.. Mode/ the process and talkk aloud while you
summarize each paragraph. Demonstrate to the students how fo use the heiping hands
activily to find the main idee and supporting detads.

Modeling by the Learner

1. Have the students complete the Helping Hands Activity for paragraphs 2 3 _and 4.

There shouid now be no need for teacher provided cues.

(Students should be able to independenttly apply the sirategy.)

important Note: At this stage you will be able fo and should identify students who for
vanous reasons are unable (o independently apply the summanzation strategy. They will
need one-on-one teaching of Lesson 1.1 through 1.4. (Please note that you will have to
select other content material to use with these students.)

Reflection/Discussion

1. Then as a dass, reflect on what they have done (o develop the summanes by going over the
steps and rules.

Make any changes or addibions.
Review the sfeps. How do we summanze?

2 As a class, record the main idea/sunwnary sentence for each paragraph. This will summanze
the whole passage. Record this in their exercises.



Activity Sheet 1.5 Amending Formula

Directions: Read the following passage carefully. Then follow the directions on Activity Sheet

1.5.1.
Amending Formula

When the British North American Act was written,
Canada was still a part of a colony of Britain. As a
piece of British legislation, the BNA Act was subject
to the normal provisions(rules) for altering
legislation in Britain. So for nearly 115 years, every
time Canada wanted to make changes to certain parts of
the constitution, the British Parliament had to be
asked to pass an amendment to the BNA Act. Canada was
the only sovereign (ruling) country in the world that
still had to turn to the Parliament of another country
to amend the most important part of its constitution.

Efforts began to correct this. Finally, on Nov 5,
the government of Canada and nine provincial
legislatives agreed. The House of Commons and Senate
passed the resolution to ask the United Kingdom
Parliament to pass the Canada Act. The Canada Bill
was approved and on March 29, the Canada Act received
Royal Assent.

The Constitution Act, 1982, made big changes in our
constitution. Until 1982 there had never been any
legal amending formula. An amending formula sets out
ways in which the constitution may be changed. Four
legal formulas or processes were established for
amending the constitution.

The first formula covered amendments dealing with
the different government offices like the Governor
General, the House Of Commons and amendments to the
amending formulas themselves. The second, the general
amending formula, included amendments concerning the
withdrawal of rights and includes the Charter of
Rights and Freedoms. The third formula covered
amendments dealing with matters that apply to only one
province. The fourth covered changes in the executive
government of Canada, the Senate or the House of
Commons.



Activity Sheet 1.5.1 Helping Hands

instructions:

Have students trace one of their hands on this paper.
Have students print MAIN IDEA in the center of the palm
and DETAILS on the fingers.

Have the students read a paragraph and £fill in the hand.
Continue with this activity until all the paragraphs are
done.

Discuss the results.



Lesson 1.6
Leaming Outcomes:

e describe and identify how the govemment is a source of authority in the lives of
e

e demonstrate appropriate independent use of summarizing

Type of Lesson: Independent Application

Materials to be used: Activity Sheet 1.8 (make a transparency as well as student copies)

Activity Sheet 1.6.1(make a transparency as well as student
copies)

Explanation by the Teacher
1. The teacher begins class by asking the students to recall what they did during the last ciass.

What strategy have we boen using to help us understand what we read and to help
us answer questions? (summarizing)

Yes, that’s right! The other day we lsamed how to summarize a paragraph.

2 The teacher then asks the students 0 explain “why” the strategy is important, “how” the
strategy will help them understand and remember, and “when” should they use the strategy.

Review by the Teacher
1. Review the steps with the students.
What do we do?
Can someone tell ms how to do the strategy we are leaming?
What rules are useful?
What do you say 0 yourself 1o guide yourself in using the strategy?
What make summarizing difficult?
What should you do then?



Explanation and Demonstration by the Teacher
1. Put Activity Sheet 1.6.1 on the overhead.

2 Using paragraph #1 and # 2, model the process of underining key facts and detais. Talk
aloud while you undertine key facts and details in each paragraph

Modeling by the Leamer

1. Have the students work in pairs to underfine key facts and detais for each of the paragraphs
34 and5.

2. Walk the students through the process of implernenting the strategy taught, providing support
as necessary. Re-explainfelaborate where students exhibit dificulty.

3. Use Activity Sheet 1.6 (o record results

(As students demonsirate readiness to take over control of strategy use, provide only the
amount of support needed for success)

Re ion/Discussion

1. Have each group do a one-minute report for the ciass. As a class, reflect on what they have
done fo develop the summary by reviewing the steps and rules.

2 Make any changes or addibons.

3. Review the sfeps again. How do we summanze?



Activity Sheet 1.8 One Mimste Raport

Instructions: Work with a partner. You are reporters and have been chosen to do a one-minute
report on the legisiative. Summarize the article into a one-minute report.




Activity Sheet 1.6.1 Source of Authority

instructions: Carefully read the selection below. Underiline key facts and details. On Activity
Sheet 1.7, write a summary of the passage using thoss key facts and details. Write only four or
five sentences.

Source of Authority

Governments in Canada have a great deal of power over
citizens’ lives. Governments get their power from the people.
Canadians vote for whichever government they want. By voting
for a particular government, the people give them the right to
govern them. If the people become dissatisfied with the way
the government rules, they can vote for a different government
in the next election.

In Canada the powers of government are divided into
three parts: legislative, executive, and judicial. Legislative
power is the power to make laws. Executive power is the power
to administer the country and carry out laws. Judicial power
is the power to decide who has broken the law and how they
should be punished.

Federal, provincial, and municipal governments all have
legislative powers. The legislative branch of the federal
government is Parliament. Parliament consists of two houses:
the House of Commons and the Senate. The House of Commons
consists of 301 seats held by Members elected by the voters.
The government in power appoints the Senate.

The executive branch consists of the Prime Minister,
Cabinet and the Public Service. The Prime Minister is the head
of decision making in the federal government and provides
overall direction for the government. The Cabinet is appointed
by the Prime Minister from the elected members of the party in
power. People employed by the government to implement their
decisions are called the public service.

The third branch of government is the judiciary. The
judiciary is independent of Cabinet and Parliament. Judicial
power lies with the courts, The courts interpret the law and
enforce the laws of the country.



Lesson 1.7
Leaming Outcomes:

e descibe and identify how the legisiative is a source of authority in the lives of citizens

e demonstrate appropriate ndependent use of summarizing

Type of Lesson: Iindependent Application

Materials to be used: Activity Sheet 1.7 (make a transparency as well as student copies)

Activity Sheet 1.7.1 (make a transparency as well as student
copies)

Explanation by the Teacher
1. The teacher begins class by asking the students to recall what they did during the iast class.

What strategy have we been using 10 heip us understand what we read and to help
us answer questions? (summarizing)

Yes, that's right! The other day we isamed how to summarize a paragraph.

2 The teacher then asks the students t0 explain “why” the strategy is important, “‘how” the
strategy will help them understand and remember, and “when” shouid they use the strategy.

Review by the Teacher
1. Review the steps with the students.
What do we do?
Can someone tsli ms how to do the strategy we are leaming?
What rules are useful?
What do you say 10 yourself 10 guide yourself in using the strategy?
What make summarizing dilficult?
What shouid you do then?



Explanation and Demonstration by the Teacher

1.

2

Put Activity Sheet 1.7 on the overhead.

Summanze paragraph 1. Model the process and talk aloud while you summanze each
paragraph

Modeling by the Leamer

1.

Have the students develop a summary sentence for each of 2,34 and5.
Use Adlivity Sheet 1.7.1 fo record the summanes.

Reflection/Discussion

1.

2

As a class, reflect on what they have done {o develop the summary by going over the steps
and rules.

Make any changes or additons.
Review the steps. How do we summarize?
(Students shouid now be able to summanze independently.)

As a class, record the main idea/summary sentence for each paragraph. This will summarize
the whole passage. Record this in their exercises..



Activity Sheet 1.7 The Legisiative

Directions: Read the following passage carefully. Undertine the key facts and details in each
paragraph. This information will be used to formulate a summary for each paragraph. Use Activity
Sheet 1.7.1 to record your final summaries.

The Legislative Branch

The Queen, the House of Commons, and the Senate make up
the legislature of the federal government. The legislative
branch may make, change, or repeal laws. A proposal that the
House of Commons and the Senate are considering making law is
called a bill.

The Queen is the formal head of Canada. She is
represented federally by the Governor General and provincially
by Lieutenant Governors. She delegates her powers, which are
mostly ceremonial, to these representatives. The role of the
governor general is formal and symbolic. The actual governing
of the country is by elected representatives.

The House of Commons is the major law-making body. The
people of a constituency or riding have elected each member,
of the House of Commons. The House of Commons usually meets on
a weekly basis to conduct business. This may consist of
question period, debates and legislation to introduce and pass
bills. Any member can introduce bills into the House of
Commons. In the House of Commons, the members sit with the
party to which they belong.

Members of the Senate are appointed by the Governor
General on the recommendation of the Prime Minister. The
Senate is independent of the House of Commons. It appoints its
own Speaker and runs its own affairs. One of the duties of the
Senate is to take a “second look” at bills. The Senate can act
as a check on the power of the Commons by rejecting bills. No
bill can become law unless the Senate passes it. The Senate
may introduce bills itself, pass them, and send them to the
House of Commons.

Federal, provincial, and municipal governments have
legislative power. All ten provincial legislatures are
modelled on the House of Commons. They function in the same
way. Provincial bills become law in the same way that federal
bills do. Municipal governments are divided into executive and
legislative branches also. The councilors are the legislative
branch.



Activity Sheet 1.7.1 Recording Sheet

Directions: Read the passage on Activity Sheet 1.7. Underline the key facts and details in each
paragraph. Using those key facts and details write a one sentence summary for each paragraph.

Paragraph 1.




Lesson 1.8
Leaming Outcomes:
e describe and identify how the executive is a source of authority in the lives of citizens
e describe the steps of summarizing
e describe why and when to use summarizing
e demonstrate appropriate independent use of summarizing

Type of Lesson: Transfer

Materials to be used:  Activity Sheet 1.8 (make a transparency as well as student copies)

Activity Sheet 1.8.1 (make a transparency as well as student
copies)

Explanation by the Teacher
1. The teacher begins class by asking the students 10 recall what they did duning the last class.

What strategy have we been using to help us understand what we read and to help
us answer questions? (summarizing)

Yes, that's right! The other day we lsamed how to summarize a paragraph.

2 The teacher then asks the students (0 explain “why” the strategy is important, “how” the
strategy wiil heip them understand and remember, and “when” should they use the strategy.

Praeview by the Teacher
Today we are going to lsam more about summarizing.
1. Wiite summanzing on the board.
2. Ask for synonyms of summarning.
3. Define or have the students define summanze.
4. Have students select examples of summanes from Activity Sheet 1.8

Revi Teac



Review the steps with the students.
What do we do?
Can someons tell me how to do the strategy we are leaming?
What rules are useful?
What do you say to yourself t0 guide yourself in using the strategy?
What make summarizing difficult?
What shouid you do then?

Explanation and Demonstration by the Teacher

1.

Put Activity Sheet 1.8.1 on the overhead projector. Explain (o the students that today they are
going o use the summanzation strategy

paragraph

Modeling by the Leamer

1.
2

Have the students develop summanes for each of peragraphs 2._and 3.

Walk the students through the process of implementing the strategy taught, providing support
as necessary. Re-explainfelaborate where students exhibit difficulty.

(As students demonstrate readiness {0 take over control of strategy use, provide only the
amount of support needed for success)

Reflection/Discussion

1.

Have the students complete Activity Sheet 1.8. Then as a dass, reflect on what they have
done o complete the sheet. Discuss how the techniques used o summanze heiped them fo
answer the questions

Assess the summary that the students created. Make any changes or additions.

Review the steps. How do we summarize?



Activity Sheet 1.8 The Bxscutive - Source of Authority

Directions: Summarizing requires the reader t0 look more closely at the facts and details. Try to
do this activity without looking back at the passage (Activity Sheet 1.8) about the executive. You may
fook back if you have difficuity remembering the facts and details.

Identifying the Basics

1. This passage is mostly about
(a) Laws (b) Executive power (c) The Queen (d) Cabinet
2. This passage tells specific duties for the following people:

Circle all that apply:

Prime Minister Cabinet People Public Service Judges

3. The main idea of this passage is
{a) The cabinet buys new planes for the airforce.
{b) The executive of the government creates and enforces laws.
(c) The Prime Minister is part of the executive.

(d} The Public Service enforces laws for the government.

4. (a) Did the summary work you did from #1 to #3 help you to focus on
the important parts of the passage? (b} Write a short summary of the
passage.

(a)
(b)




Activily Sheet 1.8.1 The Exscutive

Directions: Read the passage carefully. Summarize each paragraph. Then complete Activity

Sheet 1.8.
The Executive — Source of Authority

The executive branch of the federal government consists
of the Prime Minister, Cabinet and the Public Service. The
Prime Minister and Cabinet propose policies and bills, which
the Public Service carries out. Although constitutionally the
power in Canada is vested in the Queen, in our democratic
society the executive power rests with the Cabinet.

The Cabinet possesses great power in the Canadian
parliamentary system. Important legislation considered in the
House Of Commons originates from decisions made by the
cabinet. They have the executive power to administer and carry
out laws. They create and collect taxes, create and enforce
traffic laws, set standards for education, and buy new planes
for the airforce. Both members of the executive, the Cabinet
and Prime Minister, must justify their governing decisions to
the House of Commons and have its approval for legislation.

The structure and functions of the executive branches
are similar at both governmental levels. The federal executive
consists of the Queen (represented by the Governor General),
the Prime Minister, the Cabinet, and the Public Service. The
executive of the provincial governments consists of the Queen
(represented by the lieutenant governor), the premier, the
Cabinet, and the Public Service.



Lesson 1.9
Leaming Outcomes:

® describe and identify how the judiciary is a source of authority in the lives of citizens
s describe the steps of summarizing
e descgibe why and when to use summarizing

e demonstrate appropriate independent use of summarizing

Type of Lesson: Guided Practice

Materials to be used: Activity Sheet 1.9 (make a transparency as well as student copies)

Explanation by the Teacher
1. The teacher begins ciass by asking the students to recall what they did during the last class.

What strategy have we been using to help us understand what we read and to help
us answer questions? (summarizing)

Yes, that's right! The other day we leamed how 10 summarize a paragraph.

2 The teacher then asks the students o explain “why” the strategy is important, “how” the
strategy will help them understand and remember, and “when” should they use the strategy.

Review by the Teacher
1. Review the steps with the students.
What do we do?
Can somsone tell ms how to do the strategy we are leaming?
What rules are usefil?
What do you say 10 yourself when using this strategy?
What make summarizing difficult?
What shouid you do then?



1.

2

nation and ) Teacher

Piace Activity Sheet 1.9 on the overhead projector..
Summanize section 1. Model the process and talk aloud while you summarnize each paragraph

Modeli the Learner

1.

2

1.

Have the students develop summanes for each of the sections 3, 4, and 5.

Walk the students through the process of implementing the strategy taught, providing support
as necessary. Re-explainfelaborate where students exhibit difficulty.

(As students demonstrate readiness (o take over control of strategy use, provide only the
amount of support needed for success)

Reflection/Discussion

As a class, reflect upon what they have done 0 develop the summary by going over the steps
and rufes.

Make any changes or additions.

Review the steps. How do we summanze?



Activity 191 The Judiciary

Directions: Read the following passage carefully.

The Judiciary — Source of Authority

The third branch of govemment is the judiciary. The Canadian judicial system,
inherited from the common law tradition in England, remains the basis of our
constitutional, criminal and civil law of the entire country except for Quebec, which
has its own civil code. It ensures that the laws, which the executive and legislative
branches decide on and pass, are enforced

The courts decide if laws have been broken and what the penalty will
be. They interpret Canadian law and issue decisions. They attempt to ensure that
democratic principles are followed in Canada. Therefore, the courts are central to the
judicial branch of govemment in Canada. There are two levels of courts — federal
courts and provincial courts.

The federal court includes the federal court, which has two divisions: the Triai
Division and the Appeals Division, and the Supreme Court of Canada. The Federal
court hears appeals and matters dealing with the federal govemment. The Supreme
Court of Canada is the court of final appeal in Canada and hears cases from Federal
Court and provincial Supreme Courts.

The provincial court system varies from province to province. Provincial courts
exist to settie disputes and to try those charged with breaking the laws. Minor criminal
and civil cases are heard in Provincial Court. Each province has a Supreme Court,
which hears appeals and serious cases like murder.

No one in Canada is above the law. To ensure that all people are equal
before the law, the judiciary must be independent of the legisiative and executive
branches of govemment. This is why judges are appointed and not elected. They are
not allowed to vote and must give up their law practices. This impartiality allows the
courts and especially the Supreme Court, to interpret laws against the constitution
and the Charter of Rights and Freedoms.



Lesson 1.10
Leaming Outcomes:

¢ descaibe and identify how the Prime Minister, Cabinet, House of Commons, and
Senate functions and is a source of authority in the lives of citizens

e demonstrate appropriate independent use of summarizing

Type of Lesson: Autonomous Use

Materials to be used: Blackiine Master 16 (make a transparency)

Activity Sheet 1.10 (make a transparency as well as student
copies)

Explanation by the Teacher

1. The teacher begins class by asking the students (o recall what they did during the last class.

What strategy have we been using to help us understand what we read and to help
us answer questions? (summarizing)

Yes, that's right! The other day we leamed how to summarize a paragraph.

2 The teacher then asks the students fo explain “why” the strategy is important, “how” the
strategy will heip them understand and remember, and “when” they should use the strategy.

P Yeacher
Today, we are going 1o learn more about summarizing.
1.  White summanzing on the board.
2. Ask for synonyms of summarizing.
3. Define or have the students define summarize.

A

Have students select examples of summanes from Blackiine Master 16.



Review by the Teacher
1. Review the steps with the students.
What do we do?
Can someone tell ms how to do the strategy we are leaming?
What rules are useful?
What do you say to yourself to guide yourself in using the strategy?
What make summarizing difficult?
What should you do then?

Explanation and Demonstration by the Teacher
1. Place the first sheet of Activity Sheet 1.10 on the overhead projector.

2 Summanze Section 1. Model the process and talk aloud while you summarize each
paragraph

Modeling by the Learner
1. Have the students develop summanes for each of the sections 2. 3 and 4.

2 Walk the students through the process of implementing the strategy taught, providing support
as necessary. Re-explainfelaborale where students exhibit dificulty.

(As students demonstrate readiness (o take over control of strategy use, provide only the
amount of support needad for success)

Reflection/Discussion

1. As a class, reflect on what they have done to develop the summary by going over the steps
and rules.

2 Make any changes or additions.
3 Review the steps. How do we summanze?



Activity Shest 1.10

Directions: Using the summarizing strategy, write a short summary for each section.
Prime Minister, Cabinet, House of Commons, and Senate
-Source of Authority

Section #1 The Prime Minister

The leader of the party with the most members
elected to the House of Commons becomes the Prime
Minister. The prime minister (PM) plays several
important roles in our government system.

He chooses and changes Cabinet members. He asks the
Governor General to name new senators and judges. He
asks the Governor General to call for an election when
the PM thinks it is necessary. He speaks on behalf of
all Canadians at international meetings. He speaks to
Canadians and explains national concerns and goals. He
works with provincial premiers. He represents Canada
on trips abroad. He acts as national spokesperson for
the party. He leads the party caucus in Parliament. He
appoints people to a government position (patronage).

His job is complex and difficult. To help out, a
special group of aides in the Prime Minister’s Office
(PMO) works directly for the Prime Minister.




Section #2 The Cabinet

The Prime Minister (PM) selects the Cabinet from
among fellow party members who have been elected to
the House of Commons. The Prime Minister must try to
choose people who will be good leaders. The PM also
tries to have representatives from all regions of
Canada in Cabinet. In addition, Cabinet must reflect
some of the cultural groups in Canada.

Each Cabinet member is responsible for a department
of government. As head of that department, the Cabinet
minister must make sure the department does its job
well. The Cabinet Minister presents the department’s
budget to Parliament and watches over the budget. He
asks for advice from department members on problems
being looked at by the Cabinet. He asks department
members to draw up proposals for new laws to send to
Parliament. He speaks for the department in Parliament
and in public. He assumes responsibility for the
actions of the department.

They meet together under the leadership of the
Prime Minister to discuss the important decisions that
the government must make. They decide which proposed
laws, or bills, to ask the legislative branch to
approve. They support their leader, the Prime
Minister. A Cabinet Minister is expected to accept
decisions made by the Cabinet as a whole. The Cabinet
must always appear unified and capable to both
Parliament and to Canada.




Section #3 The House of Commons

Elections for the House of Commons must occur every
five years, unless the Prime Minister calls an
election sooner. Elected members of the House of
Commons (Members of Parliament) represent a
constituency. The total number of members in the
Commons depends on the population of Canada. Members
of Parliament (MPs) must be Canadian citizens. They
have to be at least eighteen years old and not
otherwise disqualified by law.

The House of Commons must meet at least once a
year. Usually there is enough business to require many
months of hard work each year. Any member may
introduce bills, however, the Cabinet usually controls
how many bills are introduced. The debates in the
House are usually controlled by the Speaker of the
House, (an MP elected by the other MPs). This person
is in charge of the operation of the House. He acts as
both police officer and judge, keeping order and
enforcing House of Common rules.




Section # 4 The Senate

The Senate is independent of the House of Commons.
It appoints its own Speaker and runs its own affairs.
Senators must be Canadian citizens and at least thirty
years old. They must live in the province for which
they are appointed. They must also own at least
$4000.00 worth of property. Once appointed, they may
serve until they are 75.

The Prime Minister chooses new senators. However, a
new amendment to The Constitution states that he must
chose senators based on recommendations by the
provinces. The senate was designed to provide a sober
second look at bills passed by the House of Commons.
The Senate therefore acts as a check on the power of
the Commons by approving or rejecting bills. The
Senate may also introduce bills itself, pass them, and
send them to Commons.




Lesson 1.11
Leamning Outcomes:

e describe how the iocal government (i.e. municipal councils) are a source of authority
in the lives of citizens

e demonstrate appropriate independent use of summarizing

Type of Lesson: Autonomous Use

Matenials to be used: Activity Sheet 1.11 (make a ransparency, as well as student

copies)

Activity Sheet 1.11.1 (make a transparency, as well as student
copies)

Explanation by the Teacher

1. The teacher begins class by asking the students to recall what they did during the last class.

What strategy have we been using % heip us understand what we read and to help
us answer questions? (summarizing)

Yes, that's right! The other day we ieamed how to summarize a paragraphs and

longer passages.
2 The teacher tedis the students that they will be using the summanzation strategy to compilete
today’s work.

Modeling by the Leamer

The teacher invites the students develop one or two sentence summanes for all the
paragraphs in the selection. Then the students combine those sentences fo complete on
paragraph about the selection.

As a class reflect on what they have done o develop the summary by going over the
steps and rules. Then any changes or additions can be made. The steps can be reviewed.
“How do we summarize?”



Activity Sheet 1.11 Local Government

Directions: Read the following passage carefully. Remember to stop at the end of each
paragraph and summarize. Record the summary for each paragraph on Activity Sheet 1.11.1.

Local Govemment

Municipal or local government, is the third level
of government in Canada. It is the level of government
closest to the people. The simplest form of local
government is the town council, with councilors
elected from wards.

Local governments are established by the provinces
and can be altered or abolished by provincial law.
Members are elected during municipal elections, which
are usually held every three or four years. The mayor
is either selected by voters or by the elected
councilors. Voters elect the other members of a
municipal council. The term of office varies from one
to four years. The Provinces are not the servants of
the National Government, therefore Local Governments
cannot be abolished by Parliament.

Like federal and provincial governments, local or
municipal governments are divided into an executive
branch and a legislative branch. The head of the town
is the Mayor, who is responsible for the local
government and for the executive branch. The municipal
governments’ legislative branch members may be called
councilors.

Local governments used to provide only a few
services, such as road maintenance and fire and police
protection. Some of the services provided today
include: fire protection, sewers and water service,
police protection, public libraries, parks, swimming
pools, and hockey arenas, ambulance service, public
transit, animal and pet removal, and snow removal.

The services that local governments provide are
expensive. Property taxes, license fees, and grants
from the province are the sources of income for local
governments. People are asking for more and more
services from local governments. Since the
responsibilities of local government are growing, they

would like a greater power te tax

—aax @



Activity Sheet 1.11.1 Recosding Sheet

instructions: Carefully read each paragraph and write a 1-2 sentence summary. When you have
completed a summary for each paragraph, combine all the surmmaries to form a paragraph. Write this
iN yOur exercise.

Paragraph 1

Paragraph 3




If instruction causes students to leam,
It follows that, when students fail to leam,
instruction has failed!

it is necessary to know whether students have leamed what has been taught and to what
degree the material has been leamed. If instruction has not been effective, then teachers
will know that their method of instruction previously used must be adapted or changed so
that students will leam. Rt is important to keep in mind that evaluation is not for the sole
purpose of obtaining a grade for the student. Evaluation should provide feedback 0 the
teacher and student so that changes can be made to facilitate leaming.

In order for evaluation to be effective, the teacher must first clearly state and define what is
to be evaluated; the criteria to be used; and what evidence/behaviour is needed to support
that leaming has occurred. Of course, remember that most evaluations are subjective in
that they depend on the overall judgement of the evaiuator.

in identifying whether or not leaming has ocaurred, the teacher should use a varnety of
methods for collecting assessment data, such as:



Observation

Classroom observation is an important method of collecting information on student
strategy use. information should be gathered through repeated observations of lessons
and students’ strategy use. Checkiists are very useful in that they provide feedback on
quality of instruction as well as skill leaming.

Checkdists can be found in the section, Blackline Masters.

Paper Tests

Unit tests are important in that they motivate students to be accountabile for their own
leamning. Tests should explicitly test the strategies; however, questions designed to
evaluate strategy leaming can be accomplished within the subject matter in which those
strategies have been taught.

Unit tests can be short and consist of muitipie choice, objective items, definitions of
strategies, as well as open-ended statements.

Tmm(mmsmmmaummtwmmw
content) for the summarizing strategy can be found in the section, Blackline Masters

Other Methods

Teachers have traditionaily used varied methods for gathering data for the purpose of

evaluating student leaming. While | have provided samples of only two methods for

gathering assessment data, many types can be used to gather information such as:
e Conferences

e Student seif-assessment



instructional Strategies

Direct Iinstruction

To use a directive strategy, the teacher:

1. Introduces the skill.

2. Explains the procedure and rules of which the skill consists.
3. Demonstrates how the skill is used.

Then the students:
4. Apply the skill.
5. Reflect on what occurs as they execute the skill.

(Beyer, 1968)

Guided Practice

1.  Introduce the skill.
Have the students empioy the skill to achieve the assigned subject matter objective.

A w0 N

Help the students reflect on and review what they did in ther heads as they executed
the skill - and why.

Or



1. State what they expect to achieve by using a specific critical thinking skill

2. Describe the procedure and rules they pian to use as they employ the skill

3. Predict the resuits of their use of the skill.

4. Check the procedure they use as they employ the skill.

5. Evaluate the outcome of using the skill and the way they employed it
(Bransford & Stem, 1984)

Cooperative Learning Methods

e STAD (Student Team Achievemant Divisions)

The teacher presents the lesson. The student teams work on assignments
cooperatively in order to master the subject’s materiail.

(Slavin, 1986)
o Jigsaw Method
Students work in four or five member teams. Teams are assigned a common
namative. Each member of the team is assigned a subtopic related to the narrative.
Students with the same subtopics meet in expert groups to discuss the subtopic and
then retum to their original groups to teach the rest of their team.
(Stavin, 1966)



Blackiine Masters



Blackline Master 1
Blackline Master 2
Blackline Master 3
Blackline Master 4
Blackline Master 5
Blackline Master 6
Blackline Master 7
Blackline Master 8

Blackline Master 9

Blackline Master 10
Blackline Master 11
Blackline Master 12
Blackline Master 13
Blackline Master 14
Blackline Master 15
Blackline Master 16

Protocol for Thinking Aloud
Summarization Pretest
Summarization Posttest
Student Checklists

Student Self-Evaluation

Teacher Observation Worksheet
Task Analysis of Think Aloud
Questions to Evaluate Summaries of
Expository Text

Summarizing Strategy
Questioning Strategy

Predicting Strategy

Clarifying Strategy

instructional Framework
Guidelines for Effective Praise
Sample of a Self-Tak

Sampile of Summaries



BlackineMaster1  Protocol for Thinking Aloud

Let me see. I have to summarize this paragraph in one sentence. So,
hmom.... What is a summary? I can’t remember. How can I make a
summary if I don’t know what it is? What should I do?

Oh, I know... I'11l look it up on Activity Sheet 1.1.1. (teacher puts
activity sheet on the overhead and pnints to the definition of
summarizing) Summarizing means a brief description.

Brief, hmm, that means short. What do I do now? How do I make
a summary?

I don’t know.

I guess I'1ll read the paragraph first. Why? So, I’1ll know

what the paragraph is about and then I’1ll try and figure out
how to summarize it.

(The teacher turns off the overhead projector so it won’t

distract the students and passes out a copy of the paragraph,
which she/he will be reading.)

So, I'm reading ...”We all have rules ...” Yeah, we sure do.
Mom has lots of rules I have to follow

“Rules tell people ...” Yeah, I know people have to follow
rules. I do.

“Your town has a rule ...”. Yeah, my parents have that rule
too.

“The government has a rule ...” I know I have to go to school.
It’s supposed to be good for me.

ALY

.... pay attention in class....:. There are lots of rules in
school toc.

“....Right or wrong.” I guess that’s right. When I break a
rule, I always get in trouble and they tell me that I’ve done
something wrong.

" Rules protect ...” Yeah, rules do protect. Cause it’s a rule

you can’t take other people’s stuff. That means no one can
take my bike.



Okay, now I know the paragraph is about rules.

Now what do I do next? I guess I’1ll look at the activity sheet
again. (teacher looks at activity sheet 1.1.1 on the overhead
projector and points to the how to start section under rules.)

I have to ask myself, “What is one sentence that would best
describe the paragraph?”.

Hmm, I know the paragraph is about rules. I wonder is there a
sentence in the paragraph that tells me that?

Let me see. I better read the paragraph over. (the teacher
reads the paragraph aloud)

“We all have rules that we must follow.” That sounds like a
good sentence to sum up the paragraph. I’1ll mark that one.

Now I better read the rest of the paragraph to see if there is
a better sentence. (the teacher reads on sentence by sentence,
stopping after each sentence to comment)

No, that’s not better than the first sentence. I better read
the next sentence.

No, that’s not better than the first sentence. I better read

the next sentence.

No, that’s not better than the first sentence. I better read
the next sentence.

No, that’s not better than the first sentence. I better read
the next sentence.

(when the teacher has read the whole paragraph) Well, the
first sentence in the paragraph really does sound like it

summarizes the whole paragraph. I’1ll pick that one.

Great, I did it. I.ll copy that sentence under the paragraph.



Blackine Master2  Summarization Pretest

Name:

Date:

1. Which of the following best describes the skill of summarizing:

2.

a. guessing what will happen next
b. writing a brief description
C. comparing one object to another

Read the following descriptions. Circle the letter of any that describe(s)
someone who is in the process of summarizing.

(a) Mary is reading a story about dogs. The story describes many different
kinds of dogs. It telis dogs are the best one to have for pets. Mary does not
know what some of the words mean. She uses the dictionary to find out
what the words mean.

(b) John has just read an interesting story about the Vikings. It was about
their voyage to the New Worid. It toid about the hardship, which the
Vikings had to endure in the winter. John began to wonder what the
Vikings looked like and how they crossed the ocean.

(cNim found an interesting book in the library. it told about different kinds
of snakes in North America. The book described their habitat. It also toild
what kind of food they ate. Jim told his mother that he had read a book
about North American snakes.

Which sentence best summarizes this paragraph?

Kim asked her Mom if she could have an allowance. Her mother said
that she would give Kim an aliowance if she did a few chores around the
house. So every week, Kim had to feed the dog, wash the towels, and
vacuum the carpet. Kim has eamed $5.00 a week for the past month. She
now has $20.00.

a. Kim eams an allowance.
b. Kim feeds the dog.
C. Kim and her mom



Wite one sentence which best summarizes this paragraph.

Raccoons are night prowlers. They sleep all day. In the night, they hunt
for food. They are not the only animals who hunt at night. Owis also hunt
for food after the sun goes down. These are all night creatures.

Wite a one sentence summary of the following story.

| like winter. | like to go skiing, sliding, and skating. | also go for rides on
the snowmobile with my parents. Sometimes we make snowmen on our
front lawn. One time we made a snowfort and had a snowball fight. Mom
and | won.

in the space below, give specific detailed instructions that a fourth grader can
follow to summarize the paragraph in question #5.




BlacklineMaster 3 Summarization Posttest

1. Which of the following best describes the skill of summarizing:
(@) naming the prime minister

(b) writing a brief description of what the prime minister
does

(c) telling all the duties of the prime minister.

2. Read the following descriptions. Circle the letter of the one that would
be considered a summary.

(@) Canada has three levels of govermment: federal, provincial and
municipal.

(b) Municipal government makes sure all citizens get their garbage
picked up, have their roads piowed in the winter, have
streetlights, water and sewer, and clean streets.

(c) Provincial govemments take care of our roads. They pave the
roads in the summer. They plow them in the winter. Sometimes
they put salt on them so they won't be slippery.

3. Which sentence best summarizes this paragraph?

The third branch of government is the judiciary. The Canadian
judicial system, inherited from the common law tradition in England,
remains the basis of our constitutional, criminal and civil law of the
entire country except Quebec, which has its own civil code. It ensures
that the laws, which the executive and legisiative branches decide on
and pass, are enforced.

a. Common law came from England.
b. The judiciary enforces laws and punishes criminals.
c. The executive makes and passes laws.



4. Write one sentence which best summarizes this paragraph.

Judges are appointed not elected. This is because if they had to be
elected, they might want to do favours for peopie so they could get
elected again. Then they wouldn't be fair. They might treat people
differently. They need to be fair and treat everyone the same.

5. In the space below, summarize the following paragraph.

Why do we need legal rights?

We need legal rights so that governments cannot abuse their power.
They could put people in jail for unfair reasons or they could administer
cruel punishments. Employers could discriminate against you because
you were of a different religion. They might not give you a job because you
were not of the same religion as them. In Canada, the legal rights of all
Canadians are outlined in the Charter of rights and Freedoms.

. In the space below, give specific detailed instructions that a fourth grader
can follow to summarize the paragraph in #5.




Blackline Master 4 Student Checklists
STUDENT CHECKLIST FOR THE MAIN IDEA

What is the topic?
What do details tell about the topic?

Check first, last, and other sentences for the main
idea.

If not stated, use topic and details to figure out
the main idea.

Are there details to support the main idea?

STUDENT CHECKLIST FOR SUMMARIZATION

What is the important information?

What ideas can I put together?

In what order do I want to put the ideas?
Put this information in my own words.

Does my summary make sense?

Taken from Conley & Akin, (1991)



Blackline Master 5 Student Self-Evaluation
Name: Date:
1. I can identify the topic sentence. Yes No
2. I can invent a topic sentence if there

is not one. Yes No
3. I leave out vnimportant information. Yes No
4. I give steps or lists a title. Yes No
5. I cross out information that is redundant. Yes No
6. I can write a good summary. Yes No
7. Sometimes, I need help writing summaries. Yes No
8. I can write summaries without help. Yes No
g. I like to write summaries by myself. Yes No
10. I like to write summaries with a friend. Yes No



Blackline Master 6 Teacher Observation Checklist

Name: Date:
Participation

1. Volunteers to be the teacher.

2. Volunteers responses in the discussion.

3. Elaborates on others’ responses.

Summarizing

1. Uses his or her own words in summaries.

2. Summaries are neither too long nor too short.

3. Does not need to reread text before summarizing.
4. Teacher prompting is not needed.

Particular Problems Noted:

Maria, (1990)



BlackineMaster 7  Task Analysis of Think Aloud

1. How close is the reader’s interpretation?

Does
Does
Does
Does

it include the setting (Characters and place)?
it include the problem?

it include key events?

it include the resolution?

EXPOSITORY TEXT

Does
Does

2. Does

it contain the main idea?
it contain key details?

the reader monitor comprehension?

3. What sources of information does the reader use?
Does the reader use the title of the text?
Does the reader ignore information that he/she does not
understand?
Does the reader have sufficient background information?
Does the reader use the background information?
Does the reader tie information together?

4, How does the student monitor meaning during the think
aloud?

4, How has previous instruction influenced the think aloud
procedure?

Please Note:

If the student’s summary differs from the author’s
intended meaning:

(a)

(b)

Make sure the student is familiar enough with the
topic to construct summaries.

Make sure the student knows how to select important
information when reading. Techniques such as story
mapping, herringbone diagramming, and retelling can
help students develop a framework for selecting
Important information.

Taken trom Walker (1990)
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BlacklineMaster8  Questions to evaluate summaries of
expository text
Did the summary have or show -
(a) Important information
(b) Relevant content and ccncepts
(c) Information directly stated in the text
(d) Information inferred from the text

(e) An attempt to connect prior knowledge and the
text

(£} An attempt to connect prior knowledge and the
text

(g) An attempt to make summary statements
(h) An individual reaction to the text
(i) Affective involvement

(j) Appropriate language

(k) An organizational structure

(1) A sense of purpose

Taken from Walker (1990)



Blackline Master 9 SUMMARIZING STRATEGY

DEFINITION: a brief description of an asticie or of a story — usually 3-5 sentences.

SYNONYMS: condense, reduce, brief (brevily), conciseness, shorten, abbreviate,
recapituiate (shorten)

2. substitlute the category label for

o items in a list (such as dog, cat become pets)

e  action items (such as ran, jumped become played)
3. tietogether the major ideas by

o selecting the topic sentences or

e inventing one's own topic sentence

WHEN TO USE...
e in answering questions about the article or story
e  when reading for meaning
e 10 heip understand the next section

e o heip you focus on the important details and connect all the facts into useable
sections

o ask yourself, “What is one sentence that would best describe the paragraph?”
e  cross out trivial, redundant and irrelevant data
o  watch for facts and details that are important
WHATTODOF...
e you can remember the important facts and details? Underiine or highlight key
facts and defads. Reread the article.

e [f you can't select or nvent one’s own topic sentence? Modify a senfence in the
text to constnuct a summaty.

e reading passages carefully
e  knowing how to separate frivial from important
e relating information from different sentences in the text



Blackiine Master 10 QUESTIONING STRATEGY

DEFINITION: the act of asking or inquiring to obtain more information and/or to

understand

SYNONYMS: examine, search, research, review, investigate, inquire, challenge,

ask, interrogate, study, analyze, dissect, discuss, look into

PROCEDURES:

RULES:

1. Think about what you are reading.
2. Ask, “What is the most important detail in the paragraph?”
3. Ask, “What does this mean?"

4 Ask, "What connects this paragraph to the ones | have
already read?

WHEN TO USE...
e when you need to make connections between the material
e when you need to understand the material better
HOW TO START...
e underiine key words in each paragraph
e stop and think about what you have read

e use words like HOW? WHY? WHERE? WHEN? WHAT?
WHO?

WHAT TODOF...

e you cannot think of a question? Use the question matnx or
question map.

o fitis stil difficuit to formulate a question? Modiy a sentence in
the text to form a question.

KNOWLEDGE OR CRITERIA USED:

« monitoring important information

o reading the material carefully

« recognizing and understanding individual words in the material

”



Blackiine Master 11 PREDICTING STRATEGY

DEFINITION: Stating in advance what will probably happen next or be true
SYNONYWM: forecasting, extrapolating (guessing), foreteliing, prophesizing, projecting
PROCEDURES:

1. State and clearly define what the prediction is to be about.
2 Collect/skim the material relevant to the prediction to be made.
3. Recall information you already know about the topic/situation.

4. identify a patiem, trend, or repetition in the recalied material and map the pattemy(s) to

5. Determine the probability of each imagined outcome actually occurring and select the
most ikely to occur.

WHEN TO USE...
e In hypothesizing or inferring about any topic or subject
e Informing new categories or groups of any data
e Ask yourse¥, “What could happen (or be true) next?”
e Amrange the data on paper or in a diagram
WHATTODOF...

¢ Little relevant information exists? Think of similar situations, or of problams in the
past, or of analogies.

e [t is difficult to generate possible outcomes? Brainsform as many solutions as
possible without regard to probabilites.

KNOWLEDGE OR CRITERIA USED:
o comparing, contrasting

° various types of patterns (such as temporal, spatial, numerical, cause-effect,
functional, etc)

° probabiiities

o potential intervening conditions, variations, and influences related to
the subject ( Beyer, 1988)



Blackiine Master 12 CLARIFYING STRATEGY

DEFINITION: To make or become understandable or clear
SYNONYMS: cleamess, plain talking, explain, interpret, comprehend, decipher,
eiucidate (simply)
PROCEDURES:
1. define unknown words or phrases
2 identify central issues or problems
3 compare similarities and differences
4.

reiate the new information to previous information
RULES:
WHEN TO USE...
e when you are reading about a subject that is unfamiliar or difficuit
e when reading to form an opinion or draw conclusions
e make careful observations
e identify and express the main idea, probiem or central issues
e identify similarities and differences
e organize items into defined categories
e define categories for unclassified information
e identify information relevant to a problem
¢ formulate questions
e recognize different points of view
WHAT TODOIF...

e you siill cannot understand the material? Take an educated guess and
read on to see if you are nght. Seek help from an expert

KNOWLEDGE OR CRITERIA USED:
e comparing/conirasting
e generaling hypotheses



Blackline Master 13

INSTRUCTIONAL FRAMEWORK FOR THINKING SKILLS

1. INTRODUCTION (1 LESSON)

NhwN2

Keep the focus on the skill
Emphasize the skill attributes.
Modeldemonstrate the skill.
Have learners do the skill.

Have leamners reflect on and share how they executed the
skill.

2. GUIDED PRACTICE (3 LESSONS)

NhWN2

Provide immediate feedback.

Provide frequent practice initially.

Space practice out intermittently after initial practice.

Keep applications short.

Keep the content similar to that of the initiating experience.

3. INDEPENDENT APPLICATION (3 LESSONS)

4. TRANSFER AND/OR ELABORATION (1 LESSON)

wh
)

MAWN

Focus on attributes/elements of the context that are like
the familiar/original context/media/situation.

Show the structure of comparable situations.

Use familiar knowledge or information.

Provide rules to accompany examples.

Have students articulate and share principles,
explanations, and analogies.

5. GUIDED PRACTICE (2 LESSONS)

6. AUTONOMOUS USE (1 LESSONS)

Taken from (Beyer, 1988 )



Blackline Master 14  Guidelines for Effective Praise

10.

11.
12.

Is delivered contingently.
Specifies the particulars of the accomplishment.

Shows spontaneity, vanety, and other signs of credibility, suggests clear
attention to the student’s accomplishment.

Rewards attainment of specified performance criteria (which can include effort
criteria).

Provides information to students about their competence or the value of their
accomplishment.

Orients students toward better appreciation of their own task-oriented
behaviour and thinking about problem solving.

Uses student's own prior accomplishments as the context for describing
present accomplishments.

Is given in recognition of noteworthy effort or success at difficult (for this
student) tasks.

Atiributes success to effort and ability, implying that similar successes can be
expected in the future.

Fosters engogenous attributions (students believe that they can expend effort
on the task because they enjoy the task and/or want to develop task-relevant
skills).

Focuses student’s attention on his or her own task-relevant behaviour.

Fosters appreciation of and desirable attributions about task-relevant
behaviour after the process is completed.

Taken from Brophy (1992)



Blackline Master 15 SAMPLE OF A SELF-TALK

This is a sample of seif-tak, which might take place if a student were having
difficulty closing the tape recorder.

Problem Defining: Why won't the tape player door close?

Attention Focussing: Let me see. l'll check and see if | put the tape in right?

iding: Take the tape out and put it in the other way.

Self-coping: Take my time. Don't worry, I'm not in a rush. I'll get it
fixed.

Self-reinforcing: SUCCESS: Great! It closed. The tape was in the
wrong way. | figured it out. Good for me. Now | can listen
to my tape.

NO SUCCESS: Well that didnt work. Il try

something eise. (Student must be taught to start the
process over again and try something different)

QOutiine taken from Manning, (1991)



Blackiine Master 16 SAMPLE OF SUMMARIES

Summary Set 1. Select the best summary of the two. Tell why.

(a) Canada has two kinds of constitution: written and unwritten.

(b) The unwritten constitution consists of customs and traditions
from the past. It also consists of rules about the functions
of the Parliament. It also contains rules about the
provincial Legislatures. The written constitution is the
Constitution Act 1867.

Surmmary Set 2. Select the best summary of the two. Tell why.

(a) The Queen lives in England. She is the head of our country.
Sometimes she comes to visit. She wears a crown.

(c) The Queen is the official head of the country.

Summary Set 3. Select the best summary of the two. Tell why.

(a) The amending formula allows Canada to change parts of the
constitution without asking England.

(b) Before we became Canada, we belonged to England. Every time
we wanted to change our rules, we had to ask the Queen.
People in Canada didn’t like tc have to ask the Queen to
change the rules. We asked the Queen to change it. She
changed it. This is called the amending formula.

You may also use brief summaries of familiar fairy tales to
illustrate summaries.
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Appendix 1:

N

Promoting Students to Think Aloud

Questioning: Initially the teacher may have to ask
questions during reading to help students focus on the
strategqgy.

Coaching: Student should be paired with the teacher or
one of her/his peers who has the role of keeping the
student on task and talking aloud. One way of doing this
is to stop them periodically as they read from text and
ask them to talk about what they were doing and thinking
as they read that portion of the text.

Reading Aloud: Students should be asked to read picture
books (no words) aloud.

Brainstorming: This is a regular part of the language
arts writing program and can be used in this module.

Modelling: There should be lots of modelling going on in
the classroom by the teacher and other students.

Role reversal: The teacher plays the part of the student
doing a think aloud and the student becomes the teacher
guiding the teacher to think aloud

Compare: Students listen to a tape of an expert think
aloud and compare it with their own think aloud.

Think-Pair-Share: Have students work in pairs when
thinking aloud and using strategies.

Note to Teachexr: The main goal is to support and guide the
student until she/he is able to handle the skill
independently.



Appendix 2

Creating a climate for thinking

1. Do not criticize. Do not make comments such as - You’re
almost right. Who has a better answer.

2. Use praise only when it is deserving and clearly
communicate why the student is being praised.

3. Give the student sufficient time to respond. Teachers
who wait for a student communicate that they expect an
answer and they have faith in the students’ ability to
answer.

4. Be accepting.

5. Clarify.
6. Facilitate data acquisition.

Costa (1985).



Appendix 3 Summarizing Activities

And the Title is.. After reading a story, have
the students decide on a good title for the story.

Book Jackets When students are researching
relevant social studies topics, have them write book
summaries of books or articles they have read.

Find the Main Idea Ask the students to read a
selection in which the main idea is not stated. Have
them identify the main idea.

Main Idea Match Provide the students with several
paragraphs and corresponding titles. Mix up the
paragraphs and the titles. Have the students match
the correct title to the right paragraph.

Missing Heading Find a social studies selection
that has headings or subheadings. Cut off the
headings and subheadings. Have the students read the
selection and make up their own. A variation to this
game would be to give the students the headings and
subheadings and let them match them to the
appropriete selection.

News Reporter Ask students to take a newspaper
article and underline the key parts. They should
then summarize the article in several sentences to
share with the class.

Telegram Discuss with the students how telegrams
are supposed to be brief. Provide an example. Have
the students compose a message about one of the
social studies topics, which they are learning.
Deliver the telegrams to the another social studies
class.



Appendix 4

Elementary Social Studies Outcomes

(Newfoundiand Department of Education, 1999)



Strand 1. Citizenship, Power and Govemance

General Curriculum Outcome 1:  Students will demonstrate an
understanding of the rights and responsibilities of citizenship and
the origins, functions and sources of power, authority and
govemance.

By the end of Grade 6, students wil

e KSO1.1 identify and examine the rights and responsibilities of
individual citizens in a local, national, and giobal context

e KSO1.2 give examples of the influence of freedom, equality,
human dignity, justice, and civic rights and responsibilities in Canadian
society

KSO 1.3 identify the distribution of power and privilege in
Canadian society and the sources of authority in the lives of citizens

e KSO14 describe the purpose, function, powers and decision-
making processes of Canadians govermnments

e KSO15 recognize the purpose of laws within the Canadian
context

e KSO1.6 explain ways that individuals and groups can influence
public policy in Canada

e KSO17 recognize how and why individuals and groups have
different perspectives on public issues

e KSO18 describe the main features of the Canadian constitution

e KSO1.9 take age appropriate actions to demonstrate their
responsibilities as citizens



Strand 2. Culture and Diversity

General Curriculum Outcome 2.  Students will demonstrate an
understanding of culture, diversity, and worldview, recognizing the
similarities and differences reflected in various personal, cultural,
racial, and ethnic perspectives.

By the end of Grade 6, students will

o KSO 21 describe the influences that shape personal identity

e KSO 22 identify examples of infoormal and formal groups to
which they belong and describe the function of those groups

e KSO23 ‘describe how groups, institutions, and media influence
peopie and society

o KSO24 use examples of material and non-material elements of
culture to explain the concept of culture

e KSO25 explain why cultures meet human needs and wants in
diverse ways

o KSO 26 describe how perspectives influence the ways in which
experiences are interpreted

e KSO27 discuss why and how stereotyping, discrimination, and
pressures to conform can emerge and how they affect an individual

e KSO28 describe how culture is preserved, modified, and
transmitted

e KSO29 describe the multicultural, multiracial, and multiethnic
character of Canadian society



Strand 3. Individuals, Societies and Economic Choices

General Curriculum Outcome 3:  Students will demonstrate the
ability to make responsible economic decisions as individuals and
as members of society

By the end of Grade 6, students will

e KSO3.1 give examples that show how scarcity and opportunity
cost govern the economic decisions made by individuals and
govemments

e KSO3.2 give examples of various institutions that make up
economic systems

e KSO33 explain the role of the private and public sectors in the
production and distribution of goods and services

e KSO34 examine and expiain the role of paid and unpaid work in
our economy

e KSO35 explain why people’s income may change and the
impact of that change on their lifestyle

e KSO36 explain how a govermment’s policies affect the living
standards of all its citizens

e KSO37 explain how supply and demand affect their lives
o KSO3.8 analyze their decisions as informed consumers
o KSO39 explain some consequences of Canada’s



Strand 4. Interdependence

General Curriculum Qutcome 4:  Students will demonstrate an
understanding of the interdependent relationship among
individuals, societies, and the environment - locally, nationally,
and globally - and the implications for a sustainable future.

By the end of Grade 6, students will

e KSOA41 recognize and explain the interdependent nature of

relationships among individuals, societies, and the environment

e KSO42 examine and explain the causes and consequences of
interactions among individuals, groups, and societies
e KSO43 explain the interrelationships within selected human
organizations and natural patterns

o KSO44 identify and describe examples of positive and negative
interactions among people, technology, and the environment

e KSOA4S5 identify and explain the key characteristics of

sustainable practices

e KSO4.6 identify causes, consequences, and possible solutions
to the universal human rights and other selected global issues

e KSO4.7 plan and evaluate age-appropriate actions to support
peace and sustainability in our interdependent worid



Strand 5. People, Place and Environment

General Curriculum Outcome 5. Students will demonstrate an
understanding of the interactions among people, places and the
environment.

By the end of Grade 6, students will

e KSOS5.1 ask geographic questions; acquire, organize, and
analyze geographic information; and answer geographic questions at
an age-appropriate level

o KSOS5.2 use maps, globes, pictures, modeis, and technologies
to represent and describe physical and human systems

e KSO5.3 use location, distance, scale, direction, and size to
describe where places are and how they are distributed

e KSOS54 expiain how physical processes have shaped and
affected the landscape and human systems

o KSOS5.5 identify and describe how people create places that
reflect human needs, vailues and ideas

e KSOS5.6 describe how the environment affects human activity
and how human activity endangers or sustains the environment

e KSOS58 identify and explain how goods, people, and ideas move
among communities



Strand 6.

Time, Continuity and Change

General Curriculum Outcome 6: Students will demonstrate an
understanding of the past was like and how it affects the present

and the future.

By the end of Grade 6, students will

KSO 6.1 demonstrate an understanding of the concepts and
vocabulary associated with time, continuity, and change

KSO 6.2 Identify, evaluate and use appropriate primary and
secondary sources to leam and communicate about the past

KSO 6.3 research and describe historical events and ideas from
different perspectives

KSO 6.4 apply historical methodology to interpret and understand
time, continuity, and change at an age-appropriate level

KSO 6.5 describe examples of cause-and-effect and change over
time

KSO 6.6 identify and compare events of the past to the present in
order to make informed, creative decisions about issues

KSO 6.7 identify trends that may shape the future
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