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, - This quantitative descxiptive !tudy reports data

s * . deséribing the role of the school social worker ag per-

ceived byreducucors amplayed in ‘the public schuol system

/ in the province of Newfoundland dnd Labrador. The utuéy
sample was composed of 80 high school principals repre-
. senting the three major school board denominations in

the province. Data were collected by means of a mailed,
. . . ¢
g % self-adninistered structired questionnaire over a l2-week ' . T RE

T period from November 1, 1983 to January 1, 1984.

The specific research questions pésed by the.- .

study were:: . it

1) Whatgis the relative importance high ’achoax i . i

v . T
principals attribute to a range of speciulx.zJﬂ tasks k
. g e . \

representative of the activities of a school social
| B

vorker? & &
'

. 2) Which tasks, or clustexs of tasks are- considered

nost- important for bocial work lnvolvement? e i

3) To what extent are h\gh’ school prinnipals
i F currently utilizing community social work services?
¢ . " 4) What is the degree of satisfaction experienced

contacts with community social work services?

: 5) To what extent do vt_he variables of age, level . %

of professional education, work éxperience, school board:




the school social worker.'s rold? | .

S 2 ‘ .
dengmination, and school sizg, influence the xenronla to .

Analysis of the data revealed a telatively|
honogéneous sanple=-predoninatély male (808)--with a.mean: -
age og_' 40 )}eazs_';nd education at the magter's or bachelor's -

. level. The hanogeneity of the sample and the consisténcy
andjagreenent in theld viav:iof ‘theischodl’ sodisi, woikes's

*' role was borne opt in the reliability testing of the '«
instrument which indicated an overall coefficiént alpha.
BER S 08, BRAMNE Sb-gEeip analysis Whieh indfcatea
length of time employed in the’ schooi-system as the single

{1 varlable affecting the peiception of social work tasks.

"' . The:majori'ty of respondents (86,3t) reported .

contacts with community -social workers on behalf of students.

* ona S-point scale of satisfaction a mean of ¥ = 3.36 was

reported. A high. level of positive endorsement of school

soolal wofk tasks:was indicated. On a 4-point scale a )

grand mean of X = 3.32 was-reported in relation to task

inportance, while on a scale of 0-1 a grand mean Of X = .77
-was reported in relation to task involvement. Overall,
study x-enu).r.a'uque‘sce"a ‘that a school social vork practice
. model which emphasized home/school/community liaison and
inc‘o:pcx’aced uaxsl relating to coordination of services,
consultation and facilitation would be perceived as mestiné
the requests of the population sampled for social work

services. e

i1
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i f The: forces affecting the g:owq\ of chﬂdx‘en in
- L the—home and ﬁom.munlty and therefore’ ch}- learning are c v

_ many and .dynanic. _New 1ifestyles; the increase in the R

nunber of single, djvorced, or umarried parents and. - . v

réconstit‘uted'families, wozkxng mothers; and grea:et . R
: _social mabuuy have created new needs amfmg members of
all social classes, in the 1980"s. Many of the traaitional” '
suppoxts that exxsted through extendéd families,; cohesive Tow

nelghbourhoods, Strong-relxgious affxliatxons and Linté=

F:ated communities nol longer exist. - ; . .

j The \e £8cts of increasing -depersonalization and . o :
X 3 burea\icratxzatmn are reflected ‘in the publn: schoo]) sl WY

system by the high dropout rate, absenteeism, vanéaxlsm,

| - . drug and aicohel use, poor mutlvatxon, underachxevement. %
and by the large numbers af children who do not tearn, "
who graduate from high school poorly prepared for.an . A

“ “ effectxve transition 7&31

x to higher educatioh ox ;
employment. ~ L g am D % u -, T ‘
& m ¢ Changing sodial cond)tlons have maae it essential. * " ., 1
: -for schbols to assume; more fcrl?ally, ai larqer respon-

‘ E si.hllity Yor the souauzauon' of children and for
develop).nq ccmpetencies to meet the everyday tasks of

K - - v B -
living. This responsibility has long bpen recognized . e L

".as part of the mandate "o¥ the. public school system:




Indeed, much of the manddte of .edugation is a commitment! .
. tow_;r\d; helping the student prepare for life and adjust |
pormally -to his environment (Blapm, 1976; Cremin, 1961; ‘
" Dewey, 1916; Rddin, 1975). Thi; responsibility is
reflecteﬁ in the official statement.outlining the aims
oﬁ pubuc‘educauon for :Newfoundland and Labrador (see
g Appendix A). Of ‘equal importance with the academc skills.

and life-coping skills which children learn

are the so
. " in relation to the process.of entering school, the educa-

tional curricula, and the social interaction among peers

‘and adults. : ey,

Historically, schools have responded to changing
needs. The recent expansion of services, in the public
schools, in New/fc/\mdlaqd indicates an increased awareness
of ‘the mandate of public edu:{atiép. The addfEfon of -
guidance parsonneli the devalopnant of d mode specialized
curgic;ula; the provision of equal educational opportunities
for Handicapped students; the increase in the number of

specialized school personnel (e.g. », speech therapists, . . l

psychologists, and educational therapists; more highly i

qualified teachers and ag.minist.rat:ors): and increased [
parent involvement reflect this awargfless and a response

to the needs of a society in transition.
As Thinges have taken place in the school system

i
: "the professions,of eHucation -and.social work have hecome

more closely aligned. Schools are increasingly inter-

i
i
1
¢




.

. between social work and education has existed in the

- schools”in 1906 (Costin, 1969). In Canada, all éxovinces

acting with social institutions and social agencies in

the community‘on behalf of students. The relationship

<
United States since the turn of the century. The first

school social workers were attached to the New York city

- except Quebec, New Brunswick, and Newfoundland employ

school social workers (Curtis, 1979). Clearly, the myriad
) :

. of social problems such as drugjabuse, poverty, delin-

quency, mencnl illnéss, chud abune and family dysfunc:ion‘

which meuct upon the schnol xndicata a need for some

kind of social wark cmpnnent. R ate

It is inevitable tng: contimled growth in the .
public achcol system in Nevfoundland will generate a
further expanlion of social services. Lorti (1965) has *
argued that the continued d'evelopmen: of counselling

services is crucial in the construction of a more -

'specialhed ntimal otder in the public schol;l--a kind

of order which will be more md more necessary in the ‘.7
years ahﬂafl. N ‘lha.Neufoundland Royal Commission ‘on 9
Education al;d -Youth (1968) and ;ha Newfoundland Task

Force on Education={1979) both stressed the need for

additional counselling services in the province's schools. .

" The addition of thoﬂé_selx;vices will be more effective

if studied and developed in relation to identifi€d school .

social service-needs. I Foma i




“ ! p ;i . . .4
Problen Statement [ %

While there is strong agreement on the need for -
a social work oo}nponent in the public school system, there .
{57i0) CORBETIEGE. O £ Form Lt abiouldtake: or what the | —

social worker should do. Failure to define the social
vork role is shared by social workers and other profes-
sionals in the syftem, such as teachers, ;rincipals, board
superintendents and specialists (Costin, 19691 Flynn, 1976;
Lambert & Mullaly, 19&22; Mears, 1977). Schools J.a.ck‘ Y
. .clearly defined tasks for their social workers, and there |
exists incongruencies among school personnel in their
' expectations and understanding of the social work ml.e
(Alderson, 1972; Brown, 1967; Carrdll, 1980; Flynh &
Gooding, 1979; Johnson, 1962; Williams, 1969).

) Confusion and ‘conflict around the school social . .

vorker's role arises from several factors. The varying
HlatE GHL Fobts Have Fesilesa 1A1R great iversity in

the role, function and purpose (Alderson, 1972; Costin,
1969; Radin,' 1975). The role of ‘th}e‘ac;ool social worker
varies also with the comiunity milieu and sociogconomic
level of ‘the area in which the school is located (Gitterman,
1976; Grala & McCauley, 1976; Moss, 1976). The social N
worker shapes the practxce to meet the neerls and pos-
sibilities of the actual situgtiop "the school and the
community environment. The practice of one social worker |

| ;
may emphasize resource development a{d teamwork facilitation,




Y "

while another may emphasize the individual treatmént
model. . !

Adding to the uncertainty about the role and

PR : :
function -of the school social worker is thé change over = *

the past 10 years in the tasks the worker performs.
1
‘Although the major change has been a movement away from -

. a direct clinical treatment of the . Pupil to a model which

iholudes emphasis on prevention, consultatian .and’ structural: .
change, its implementation has been uneven (Alderson & *
Krishef, 1973; Gander, 19>ﬁ0: Lambert: & 34\!11?1]}‘9327

,Mears, 1977§. Thé confusjion in tasks assigned to the

. school social worker stems partly from the unresolved

issue of whether the worker is to help the child adapt to |

the environment or expected to modify B )

meet-the special needs of the child (Peltier,’ 19797 2 e ;
~ ‘Wadswotn, 1971). ’ . |

The practlce of school aoclal work is‘undertaken

in a host enn}\unment uhmh has its own mandates and

ctations, its own constellation of ¥noyledge, values
and methods. The social worker is employed primarily

as a person who can he].p»facilitate the educational 5

1 procens‘ (Constable, 1979

Costin, 1969; Johnson, 1962; r

sarvis & pennekamp, 19 Smalley, 1956). contusién and :

)
. conflict over the role 'of the social worker arises from

the orientational dif; 8 b the two pr

social work and education. ‘The literature suggests that \




. the social worker's role in the achoelz has never been
fully realized.’ one of the major hypothesis advanced is
that the barrier is located " sohevhere within the inter-
professional re.\E;ship E;_? the educator and the social
worker (Altmeyer; 1956; Carroll, 1980; Erwin et al.,

1957; Flynn, 1976)., A% a partial ;emedy to this, greater
communication and collaborative working relationships
beltwaen social workers and educators is urged. The need
Yor a reciprocal relationship of respect and understanding
between the professions of social work and education is
stressed (Cﬂstin 1969; Jankovic, 1979; uichals, Cournoyer,

& Pinner, l979 Musgrave, 1975) . 1 L
Th_e practice of 5chocl‘§mia1 work is based Dn‘

the interrelationshié ‘of problems and goals becwee‘n‘the

publxc school and the mstxcutmn ‘of social work. In

order to enter into a collaharative worklng relatlonshl.p,

social worker and educator need to have a set: of organized .

expectations of self-roles and statuses and expectations
of the role and status of thé. othe™ person. " Role conflict
i TG G GE GOy OGGHE WHSR 75, WOEKeE 1), sl £6 pertorn
tasks, that are not in keeping with the concept of pro-
fessichal role the worker holds, or given a status that
Aiffers fiom the warker's petception of it + ° .-

5 Alderson (1972) reported that school. social

workers, in their daily practice, have found large areas

tation of the role,

of mi ng and mi




purposes and fux;ct;uns of the school social worker,.on

e " the part of i similarly, s have been
\ concerned by the lack of undetstunding on the pa:t of
* docial workers of the public schaols' purposes and
s functions. . n 5 .
. In the light of prevailing role ambiguity, . /
everal studies ‘have been’ carried out, to identify the
tasks that: axe now pare of the achcol social worker's> A
role, ‘and to datemlne the importance practitione!s
,attribute to certain tasks for the attainment of sqcml
work goals within a 'school system (Alderscm & ershef,
1973; Fostin, 1969; Lambert & Mullaly, 1982; Mears, 1977; .
Tim.ber#.ake, Sabatino & Hooper, 1982). Further research,
aimed at clarifying the importance ;s igned to school -+
. social work tasks by signifilant other§ in the school
N " . system (e.g., teachers, principals, school boards) has, ' ! 3
\% been recommended (Costif, 1969; ‘Flynn, 197~s, Lamhert &
Mullaly, 1982). *
The puxpose-of the present study is to examine

the school social worker's role from the educato:'s

..perspective. The reséurch .strategy is a quuntita’tive—
* danbripeive Invesbigarich directed. at detemin g the -
+ importance educators ‘attribute to socia; wnrk t#asks for
*  the attunmer}t of educut;onul goals in the.scp/ool:system.
R " The data collection instrunent consists of. a questionnaire

- containing a 1ist of 97. tasks representative be the role, -




and activities of the school social worker. A selected
sample of high school principals in the province of
Newfoundland arid ‘abrador will be asked to rate each task
according to 1) its importance for the attainment of
educational goals; 'and, 2) its importance for social work
involvement. In addi't‘ion, certain demographic data (e.q.,‘

age, education, school age, ‘school board denomination,

/
+ etc.) will be analyzed as they relate to the major J

purposes of the study.

Rationale ; %
. { %
There are several reasons why this topic is &,
relevant for study: . i ! ' .

First, there is a paucity of literature and =

. research in the afea of school social work. Costin’ (1982)

worker is based on impressions and ideas taken. from the

has suggested that too Eew social work fa:':}l'(:y or pzac'
titioners are involved in systematlc investigation of, y ' ®
research probkems that could add to thé special knowledge ’
relevant to school social work. This compares unfavourably

with other sp'ecnu'ud fields of practice, such as mental o
health, child welfare or corrections! Most of;the’ .

literature relatinq_ to the role of the school social

various writers' experiences and observations, and from

_social work practitioners' attempts to clarify their . // W

role. There is an absénce of literature aid research on




how other persons “in-the school system view the social
worker's role. - Given the fact that the social worker's
-function, is inextricably tied to the education 1nst1tuticn,
research focusing on this perspective is relevant.  _
Secondly, this study relates to a timely issue. .

To the writer"s knowledge there has been no stidy, in

the province of Newfoundland, Qela:ing,m the function of
the&échool'sociu worker.. Although there are no social
workers employed in the schools, Memorial University's
School of ‘Social Work has been using the schools as a
field pucéicum setting for fourth and fifth year students
since. 1978 and 'has placed a tctal of 37 *students. Recent
.change's in ths publlc education system indicate that
social wque:s and educators are becoming more closely
alighed. As schools increasingly develop programs, to
allepiate the problems of the economically,’socially or
culturally deprived child, the possibility of the
" establishment of social work services within the school
system is probable. . : —————

An assumpti?n of this study is that the role of

the social worker cannot bei arbitrarily established but

must be. joined to the needs' and requests of the cducational ”
system for services. Carroll (1980) has predxcted that

the growth of social work services in the schools will

be directly related to the dégree.the edugator is involved

in their delivery. Costin (1372) has emphasized that as ,




- has been carried out with

. P 10
. T B - /

social workers seek. to establish a base for, their services
within a school, they must approach school aqminiacranor‘;
and principals more systematically, and in a ispmc of
partnership geek to establish a contract for lservices.
THIT study can be seen as a-first step in involving
educators in a systematic investigation relating to social
work services in the schools in Newfoundland.

Finally, .the results of the study may have direct
planning and policy implications for placement of social

work ; or for impl

on of social work .
usrviues in the schools of this province.  Anderson (1974)
has-reported that school social work services have been

established with fewer problems when preliminary work

s around i

n .
of the school social worker's role, and when the school's

readiriess for service has been determined before a program
has been established. i ¢

The Concepts » - ’

The following major concepts are utilized in the

ghudy: s .

Provinc

The word 'province' will be used to

refer to the province of Newfoundland
© i ‘and wabrador. '




Public School:

Principal:

‘school Board:

School Board
Superintendent:

High School Student:

A school operated by a sghool
l;oa:d and :eceivﬁng grants, fr;n
the public funds of the province,
provided £o¢, edtcation,

“The person in the school who is

~~__assigned to supervise the Btaff>

- and other personnel. Duties are

performed as outlined in the
School's Act or as determined by
the Schoo], board. -

s .
The body responsible for adminis-
tering the day-to-day operation
and organization of schools ‘wicnin'
a defined district. ’

P
The individual employed by the

" school boird to act asits chief

executive officer.

" Any person who is enrolled in and _ -

<
attending 'junior" (grades 7, 8, 9)
or 'senior' (grades 10, 11, 12)
high schools in the province.




12,

High School Teacher: Any person employed by a school
board to imstruct studénts in a . - 7

high .school in the province.

School Social Worker: A person who ho¥ds a Master's
- degree or a Baffelor's degree in’

.social work from an accredited

. . (- school of social wotk,-and wig:is
\ -
. .~ . cmployed by a school board to=v's

' £111 a designated schopl social

» *  “work position. .

Review of the Literature

» o

A histurical review of the, growth and devel.opment '
. -
> of school sal:xal work services. is presented as part of

this study. The purposesof this réview are: 1) to providé: .

an understanding of the origins, ‘growth, and development

of the social work-education relationships. 2) ‘to identify "

‘the major influences, changes in service focus, and\social .
work tasks as they have-evolved; 3) to highlight the major
research’ studies pe'rtaininq' to edhool, social woek fé:vices;
and, 4) to examine current trends in school social work

.. practice. The second section of the literature review :

! axniliion ome. OF e colplexities of adapting a social

work practice to the school setting. X %

@




Eardy Developmént: of School Social Work_ (1906-19%0) -

The ofigins of social work services in the schuols
can be traced to the rapid growth of "two major develdpments
which dominated social reform in the late 19th century.
These were the rise of the Charn‘.y organization Saciety
and the influences of the settlement movement on.urban

centers. The Charity Ozgamzanon Soc)ety advanced the

fundamental concepts of 1nd1v1dualxzat10n, personal.

service, preventive philanthropy, conmmnu:y education,.

and interagency cooperation, A sign

'was the concept of the friendly visitor, which school .

social work adopted and translated. into the visiting
teacher progran (Lewxs, 1973). The settlement movement
ought to change inadequate 1iving conditions through
jocial and-political action, commbinity organization, an:d '
by systematically gathering socials and gconomic datd in
urban communities. pttention was focused on the -dmpoxfan
of the physical and soctai _gnvimmuen't on peop’m:; 11V
their general functioning.and Yheir behaviour (Davis,
1973). Both mnvements concnhuted xdeas and valu
which were 1nccrporated into the school social’ work:
movement. The settlement house tradition emphasized
cénérete changes in the ccndxfxnns 'to which people were.
exposed while the-Charity Organization S"ociety_xnfluenced
a more individualized casework apprdach to, service.

i 5
Constable (1979) has. suggested that the contrastin

icant com:x'xbution ey
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styles of school social work practice ‘which -later emerged, . K

‘réflect the ‘dichotomy of the philoSophies of practice’ . e
. L ; i .
, © . advanced by these two major movements., ) 5 .

’ Costin (1969), in a historical account, described

school social work as beginning simultaneously but .
* indepenfently in three cities: New Yorf, Boston, and.;,

** ‘Hartfor@ durdng the schéol year 1906. These developmenﬁs T

originated outside the school system and were funded. by
o b_ private agencies and civic organizations. It was not

until 1914 that.a board of education first initinted ‘and !

financed a visiting teacher EoqraR 1n RoGHEELES, New X .

York. This was done in recognition of:the fact that ]

- in the environment of the child, outside ey
Y of the school are to be foupd forces -
hd which will often thwart the school in B !
+ its endeavors. The appointment of-.the 5 .

.visiting teacher is-an attempt, on the;

part of the school, to meet its respon-

sibility for the whole welfare of the | ‘

child and to secure maximum caoperatlon e .

“| between the home and the school

(Oppenheimer, 1924, p. 5).

By 1921, school social work services were supported by
_boards of educatio‘n rather than private agencies. R
* Important influences in the early development of school .
. social work were: ’ .

\ ‘)'
_-1) Comgulsorx education: The campu:i sory school y *
! * attendance statutes were often circumvented by parents

who wished their children to work tg supplement inadequate
. adult wages, and by factory owners who wished to use the o b

cheap lhboux of children. The lack of effective enforte-




. —n.ves of cmmzen. & Sophcnxsba Breckinridge, aﬂdressmj

attendance. .. L » "
g\ ; " .

' educational opportunltles (Costin, 1969, Raﬂxn, 1975).

ment of .séhool attendémce laws led to Abbott ang ¢ PR .

-Bteck.!.nr:.dge s (1917) s:uay on non-attendance problems: - . w
in the Chxcdge schcols, Th15 étudy supported the need - i,

g understood the social.

 for schgol attendance” offiter,

P
pzoblems of the commumty and their effects on" school B 4

knowledge about indzvidual d;fferences among ciildren

o 2) Attﬁgtiorr to 'indiv).dual d'ifferences' New B

1
and their capar:).ty to respond éo mproved condltluns

encouraqed schoul personnel to loc_k g—_o other fields for

undezstand].ng these differences. School soctal workers: B

‘ontributed by prcmqu teachers with infoymatioh, con= ., L

‘cerning the child's life, the social® ferces wmich affeét x

the education process, dnd ‘the chila's abxhty s use T

3) Concern for the relevancy of education:| ° .

Soclal workers of the early twentieth century were aware «

of the 5trategla placé of school and education in the .

~the Natlonal Educatlcn in 1914 stated

¥ ; o Ehaiocial worker. £he school appear’s , i

as an instrument of almost,unlimited’ i
possibilities, not only for passing on' ' - o2, P
to_the next generation the culture and vl 5,
wisdom of the ‘past, but for testing ' .
present social relationships and for . .
“'securing. improvement in social conditlcns
“(Costin, 1969, p. Ml)




and ‘qr ,a.more effectxve use of the| school's oppu:tumcy
Eo: contacts with families in’the community. .

Early définition of the school social worker's

role.: In 1916, Jane Culbert defined the role of the
schobl social worker as EOIIWS'

Interpreting to the school the chxld'
out-of-school life, supplementing the
teacher's knowledge of the child . . .
so that she may be able to teach the
whole child . . . assisting the school
- to know the life of a neighbourhood . . .
interpreting to parents the'demands of
.. the school and explaining the peculiar :
% difficulties and needs, of the child v
(p. 595).

In 1924, Dppenheu!\er carx‘).ed out a study to obtain

'a mote detaued’ 1is't of tasks than that outlined in the

1916 definition of practice. The study involved an
i ¢ 1 a

analysis bf 300 case reports of visiting teachers,

leading to the establishment of 32 core functions of the

visiting teacher's role. When these tasks were grouped

" intp school social work activities, five areas of service
. ]

were defined: 1) assistance to parents in the use of
ccm!mun.ity resources; 2) interpretation to parents of
their child's problem and recommendation for change:

3) interptetatiun to school person.n'el relevant.information

-about the child and his environment; 4) intervention on

behalf of a child in changing adverse school conditions}
and, 5) assistance' to school administrators in reorgan-

izhtion of school practices and procedures.: Tasks




\ o involving a one-to-one ongoing ieucxonsmp between a

visiting teacher and an 1nd1vidua1 child to help with

personal -problems were not - 1denb1§1ed in'the study.

- Clearly, Ehe principle focus for school social work was

i " - the, schocl nume-ccmmunny liaison. . . s

. The Lntrcductxan of xndxvldual ., ‘The . “

early 1920's marked the beginning of a new kind of
therapeutic role for the school, social worker. Lazqela}

ih response to the mental hyglene movement, there was an
increasing. enphasis = ‘individual casework. ' In 1923,

: Taft wroter - . . L

. The only.practical . s, effec;we way to - il .
% increase| the méntal health of a nation B .

is through its ‘school system, Homes are ) .
too inaccessible, The -school has the time :
. of the child and the power to do the job. §
= It is for'us who represent mental hygiene
. and its application, through social case-
‘work, to help the school and the teacher
.(p. 398). . B

. The development of.sodial work services was .
retarded during—the depression of the 1930's, ‘as vere . g
social service programs gene}ﬂly. Services .provided by

“:visiting teachers vere abolished or seriously cut back

in volume (hreson, 1933). Du,x_‘ing ‘the 1940's until' at &;ast‘
1960, largely in response to psychoanglytic theory,
‘elinical casework became the primary mode of social work.
The prestige of clinical practice’ywasAenham:ed by the

. passage of the National Health Act of 194, ‘and the

subsequent support £pr psychiatric social work training




Rt in schools of social work (Kendall, 1982).
i R The School -social work literature of this period
reftects unanimity of views on practite and a transition
“£rom the earlier focus on-school, meighbourho;d, and
sociai conditions, to a clinical arientatioﬂ in relanon ¥
o the petsona\r_y needs of the indiviahl chid. Smalley S
(1947) described the role as being a “specialized form of ’
social ' casework, a method of helping individual -childrén

use whgt the school offers’ (p. 51). \Bowers (1959) .

N " described this casework as "an art in which knowledge of .

o
n relationships

the, science of human rélations and skill

are used'to mobilize the capacities of the “individual" : .

(p. 417). Hurihan (1952), in.a study of the respﬂon&-
.bilities of the visiting teachex‘, recomrended limitihg work
- " to "those duties and fesponsibi lities which are related .
" to assisting individual emotionally maladjusted children"
A ‘. (p. 165). In 1953, sikkema condisted a study of thg
“iypes of cases nost frequently rdferred to the school-
social worker. The :esunsfvxevealad that incall
communities examined, referrals stemmed frop behaviour
v i or pei‘sonality’{)rohlems. This contrasted with the 1924
3 Oppenhejiner. stuly which indicated home-school-community . ’
liaison as the major /function of the social worker.‘ X )
Although the emphasis of this period vas on "

- casework with the child, soclal No:k&rs tecognxzed that

+/ this approach relied upon etfective communication with




\ othefs involved with the child. huerback (1959) , BN

. Braunstein (1959), and Colteryhan (1950) separately

" identified the need to help parents use community
regources and social agencies appropriately. Willie .
(1959) stressed the inportance of school personnel

5 "involving protection agencies in cases where children

I i were suffering from parental neglect. Taber (1959),

Milner (1359), and Vaughn (1959) discussed the resolutfon
of problems of sthool attendance and vsc)mol phobia as
- part of school social work tasks. Sikkma (1949) pointed’
-~ out the necessity of sopial ——— Qe_;;,:g skillful in
T . ° consultation with teachers, and in collaboration with
D . other school personnel if their efforts were to succeed.
Sikkema nxged.pnrtic!ulagly the establishnent of teamiork

relationships in the schogls. She felt, along with

-Poole (1959) and Nebo (1959), that school social workers
should becomeimembers of a school E,acu,m{ where, they
¢ would be in a position to influence the school adninis—
‘trator and the development of relevant policies.
. Tre Literature of this period ws descriptive .
. for the most part, relying on selected case examples to

portray siccessful work v’;rith school children who were

causing concern among school personnel because of

symptoms ascribed to emotional maladjustment. - Faoa




. Changing Goals and Methods of School Social Work
b !19_!—97_)—6 970 = T =

" together .

Thé early 1960's reflected a change on the, part

of social workers he schools, in relation to goals,

activities, and concern for the school as an ipstitution
attempting to meet social demands. The earlier emphasis
on casework began to give way to experimentation with
Qifferent methods of social work. The predominant focus
of sccial work education during this period emphasized
specialization by method (casework, group work, and
cclmmunxty arqanxzatxon). Croythers (1963) ../H\;iihan
(1969), Poole (1969) ; and Simon (1969)- spoke strongly‘in
support of school social woikers using group works for
parents .and students, stressing the importance of under-

standing the individual and his behavior in relation to

use of group work in dealing vith such problems as drop-
out, underachievement, and academic failure. They saw
pupil malperformance as the resul't of "interaction

-~

between pupil characteristics and the school’ conditions"

(e 12). Hurlhan (1959] and LornelI l1961) emphasized

o bromter: kind oFcomunitysnok: ained”at hnngxng the

scmmx community an¥ the geographical comunity closer
The listerature of this period is also “character-

ized by a new awareness of the gchool as a lsocial system

r Ty P ™=
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. -
the ‘group . Vinter and Sarri (1955)‘des§ribed the effective
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@Beck, 1965; Johnson, 1962) . Street (1967) encouraged
educators and social workers to cooperate more fully to
_bring about systems changes. Alderson (19%9) and Willie
(1969) a¥scussed problemd school sL:ial workers encourter
in working within the school system. Other studies

(Brown, 1967; Fisher, 1966; Rowan, 1965; Williams, 1969)

investigated how Q’Zers.viewefl the social worker's role,

and' the problem of Yole confusion and delinea'tion amiong
guidance professions. =
. The role confusion experienced by school social
vorkers at this tiie reflected the controversy aid
conflict ir’ thé ‘sotial Work profession as practitioners

and educators struggled to clearly define the role and’

" . function of soéial work. Conflicts experienced in host’
settings, such as the school, alded sypport to the: .
;arg\mmm: for specialization hased on field of practice
as opposed to specialization by method.  °

The nost influential research study of this
-period Was by Costin in 1968. " Costin's specific research
question was: What is the content of the functions of
school social work,”and the relative importance of its .
parts, as défined by professional school sgeial ‘workers? .

. : The study results indicated that school social

workers were defining their xnl“es in terms of the

literature of the 1940's and 1950's, with. little con-

sideration given to changes in the needs of the public




schqgi or to new Seveleguents Vitun-1ls proréssiona.
1ig_er'aturp;. Costin's findings revealed that school social
work tasks could be structured into nine significant’

* factors. In terms of importance, 368 school social
workers in the Unifed States had ranked these as:

-1) casework services to the child and his parents;, i
2) caseload managenent; 3) interpreting school spoial work
services; 4) clinical treatment of children with emotional
problems; 5) liaison between the family and community
agencies; 6) interpreting the child to the teacher;

_7) educational counselling with the child and his parents; .
8)' leadership and policy-making; and, 9) personal service
to the teacher (Costin, 1969). ‘

" e major contributions of Costin's study were
to stimulate other research projects, to encourage debate
concérning the role of social workers in the field of
education, and to cause school social workers to

" eritically examine established social work practicks in
terms Of their relevance to the needs of the students,

the schools and the community (Curtis, 1978). &

New Roles and Models of School Social Work (1970-1983)

The early 1970's represented a period of general
' dissatisfaction with the operation of many human service
orginizations, including the public school (Kahn, 1969;
1972). The writings of Silberman (1970)., Holt (1964), i -
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- anafgozol (1967) reflected concern about certain school

conditions that impinged on children's well being. = . =
Taber (1969) listed certain school practices that

he identified as contributing to a lack of respopsibility

on the part of children and parents.

1. we tend to rob childreh of their
individuality, their most precious
possession.

27 Although-we recognize the impértance
of adapting an educational program to
gd'ivid'ual needs, we still have a tendency
proyide education on a mass production s
and assembly-line basis.- Likewise we o
tend to.establish a code’ of behaviour
to which we expect the child.to conform,.

3. Wa have a tendepcy to sap the wlgor
of our children by ‘substituting arfi- B
ficiality and inflexability for vital .

experience. 2

~4.  our confusion and vacillation over .
dxlcxplina are conhzgxous to children. - &

5. There are still too many schools

in which parents and teachers have only
a nodding acquaintance (p. 13). i
Jhe educa:\on ntezacuze of this pariod -emphasized ’

ge powe::u). congept, of humanism and the mporénce of

inplanting it in the-climate of the [public schools.

Greater attention was given to#Bupils’' rights in relatjon
to such matters as dikcipline,’ suspension and expulsion,

curricular "trncki‘n “, placement into special education

~‘classes, and access to pupils’ achool records. In many = °

::m\munitiea parents demanded and gained greater partici-

pation in the policy decisions of their childrens schools.
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The number of alienhted pupils and' high school dropouts’
« ~ .incrédsed. The schpol's ability to teach fundamental —

skills to many children declined, especially thoge children P
B} whose lifestyles and language djiffered from the middle
class orientation of the schopl (Mears, 1977; Radin, .

1975). Legislation ensured an educata.on fux.‘ “all hanrli—

N capped hildren,-in the least :esuxcnve environment.
s :

— " 'Thé' demands created by the socdal upheaval of . - .
e 1970's extended a challenge that dominated the social.
rk literature--the search for new and effective roles,
\/ i away from the psyehoam!yuc clinical* model. ' The most.

! s;gniflcant responae was ap explosion. of practice theor.\.es, Poe 28
* gerived from:the behavmu and so.:m. “sciences and

varidus branches of psyshiatry.

s Anderson (1972) highlighted the confusion that

existed around the school social worker's roke during this
' period. > . : )
Another area of ongoing concern is the
role of the school secial worker. Is
he primarily a highly skilled clinician
withjn the school? Is he .an attendance
counsellor? Is he ap institutiomal
change agent?. Should he have primarily
a community focus? - Is he an ombudsman?
(p. 58). [ .
-
Anderson (1972), Kahn (1972), Marburger (1972)

o
ana Nuber®¥ (1972) encouraged practitioners to mike an
, - effort to brinq\zoqet:her current thiinq and practices,

- . to chart emerginf developments;’ and W experiment




practice. Asdiscussion of, the different models and
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bly .with new ' capable of meeting current
needs. o Ty
The literature of the 1970's and early 1980's

reflects several different approaches to practice.. These

include: the school change model; the community school

model; an emphasis on prevention involving programs to
mast thigmesdnof spseific groups of pupiley therdsvelaps
ment of a multidisciplinary team approach; the ecologxcal .
approach; and an emphasis on integrating research ‘and
approaches fqllows: ) i > 5
The school change model. The early 1970'\,-
liceratutz sttessed the need for a systems change approach
to school #octal work. Marburger (1972) .chasiseli school
socigl.workers for their.inadequate assessment of| problems
within the school-commun'it“y and’emphasized the need for
integrated multilateral strategies if greater effectivé-‘ .
ness was to be achieved. Wassenich (1972) proposed the
usg be sjstens analysis to identify targets of change in
the school gystem without dppending on written referral
processes. Willis and Willis (1972) identxfxed specific .
strategibs for. chanqing school systems £rom within thrcuqh
geherating administrative suppott. Kahn (1969; 1972).,
taking the issue & step further, demanded that schos;

social workers commit themselves'to behaviowural and policy °

.changes in the best interest of students. Wittes (1972)
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focused on the positive ‘use of conflict to change thé.

. sghool system. Sarri and- Maple (19.72) suggested that
certain school, pr;cgi.:es\ and conditions contributed'to . . o
pupil malperformance. The tone of these—reports indicated
that school social work practice was_broadening its Qqcpe

to analyzing problems within the school.and suggesting -

, - specific 2 in r to y problems

confronting the school. . 3 . voL Tt %

Wi . * The school—community model. This model _repmsehced"
a_return to the settlefent house' philosophy-of the first
.+ | schedl secial workers dn New York. Gottlieb and Gottlieb.
T e apm Magiel (1974‘» suggested that the role of the
- . Sehool soctal votker should be one Of a mediator between , -
. the scizool and the community.” Théy viewed'the social N
. worker's role as helping to bridge c'}.\e gap _l;efween thet .
_education practices of the ichool and ‘the values and g
attisdes 6f B CommEty, Progame seh s E:esgnool '
. and daycare, orientation gioups for Sheenes dHE ChiEes
to anew area, and ‘groups encouraging parents o participate ' o ida
. in the decision-making process of the schobl could bé¥ “ -
pravided by linl:ing the school ‘and social agencies:
GottIieb and Gottlieb (1971) also outlined-the . : -

f£ollowing factors which operated to maintain'the predominant

- casework orientation:’

] . 1), social workers are trained primarily in tertiary .
¢ prévention, not oriented tovards effecting systematic
v :




. changes. . -
= 2) 'The education institution demands that the socxal LA P
worker focus his major attention on the individual chiTd.s

3) The school social worker's theoretical training is

based on the medical medel. Therefore, soeial workers
have a clinical concern about intrapsychic factors rather,

than a systems concern. about ‘environmental. Factors. .

- These authors and others (Constable, 1979; Mears, 1977; 4 \5)

Skidmore.& Thackeray, 1976) stressed the school socigl
worker 's need for additional knowledge of the organization
of the, chool and’ the co-muni’ty, and new skius in gy o
-~ . initiating and maintaining an orderly and creative B
. process of ‘plamned changé in education. Cdstin (1875)
: Continued~to support the school-pupil-community model of -
séhng}' social work. She restated that tasks telating to 3
<17 . the development of effective liaisons hgtwee;_ sshisal ana 7. )

comunity agencies should be given priority.

. s
N § The, school-community model reflected the themes, \

) of ich to the di v, p ive L.

4 . and self- help sefvices, and commnity action prograns SH

which were' emerging, in the larger'field of social work.
. rncetdiscxgunux team model. The social work
. 9 literature :of the 197B's reflected a qumg interest in

‘xnterdxscxplx“‘ix/ ‘as an ive to

providing social work services. In the schools, the

v, joint efforts of vafious combinations of pupil personnel




staff (guidance counsellors, psychologists, social

workers) with teachers, principals, and community

:was P ‘as experiencing a high -level

of Mccess (Walton, Reeves & Shannon, 1971).

Costin (1972) emphasized the need for pract.l!:loners b

to consxder the multidiscipl 1nax:y tealn She 1=

identified the demands of teamwork as frequent and open
communication between members; a viable reporting system:
apd a mears for regular evaluation of goals, objectives,
strategies and results. '

" Anderson (1974) outlined the Ffollowing advantages

of the tean approach to service dehvexy in the schools:

1) makes availableé multiple professlcnal fesdurces Ln

"' the problem-solving process; 2) enables a greater mpact‘

to be brought to bear upon the problem through collective

judgefent of the ional staff; 3) through direct
&nda mduect st!ategles the team reaches a larger number

of students and employs a greater number of intervention
techniques; 4) provides better opportunities for the

early identification of problems; 5) provides better
cppottunityto: restlve probless Telated ts Lhe| kool
system; and, 6) is'able to develop supportive sanctions
within the commuiity ard the school. Anderson also pointed
to the need for school social workers to develop new

skills in the ‘ardas of problen definition and relationship °

develupment, ’ .




The multidisciplinary team approach was further

sanctioned by the Education £or all-Handicapped Children
. Aéc, PL 94-142, in 1975. The Act recommended a multi—
= disciplinary approach’to planning individual eaucat'mx’;

- programs and in. the provision of related’services (¢. g.,

psychcloqy, health, and social work): ' Breton. (1979) aml

antonl (1969 empnasued the inportance of including-

. WY 5chool personnel in a trea(:ment program as part of a team §

approach.‘ SR T T )
Emphasis on prevention. The r.hem,ealaf primary.
w 5 prevention; wjhich émerged in 1970's school sheial work
‘literature.were identical to qhos'e emerging in the larger
. "field of preventative social work, such as strepgthening:
o " the natural interacting systems in which people live,
“ ¢ and multifaceted-approaches to prevention mcludmg
s . ‘intervention aEter_ or during - Ges, S T g
In 1975, Radin stated that "the pract&txonet who
L ] continues to 'treat the petsonal problems of a. lill\l.ted
number of children on an ind).vui'ual basis may be as
"maladapted‘to the enviromment as a dincsaur' (p. 606).
She encouragqd social workers to look at variables
hindefing thd development of many children; to deal with
“.organizational facturé, curriculum issugs, c’lassroom
management froblems and policy conEerns. .Costin (1975),
encouraged practitioners to develop x;g’w models’ of Bchool

social work focusing on broader goals, directed towards
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increasing educational opportunities for target groups

,of pupils. Gitterman (1977) voiced concern that

o

D 1978). - e .

proféssionals still tended to place the major responsibility
| for change upon the child. He urged a broader conception

'of professional function and purpose, emphasizing dual

professional involvement with the-school and the

community, and also with the teacher ‘and the student.
; o >

Prevention-oriented roles such as special ;
education coordinator, community liaison worker, and
system-wide change agent were,envikionad for the,school
social Hbltket (bel Genio, 1974; Duch'a}me & Starr, 1974; i
Johpson, 1974; Magill, 1974). " There was also concern
expfessed that special means-be developed to meet direct

treatment needs of particular -individuals or groups,

such as ‘hyperactive children,, victims of child abuse, /

racial minorities, and economically disadvantaged (Bretion,
1978; Highfill & Anderson, 1975; Renstromi, 1976; West,

An ecomgical.gersgec:ive.. The ecological

“perspective of social vork grew out of a definition of
pxactme which suggested thac social work's uniqueness

lay in its location at the :mterface area where people's

~ coping patterns .mteract with the quahues of their
'-impinging envuonment (Bartlett, 1970; Gordon, 1969).

- The social worker's functxon, accord].nq to this definition,

is,to work in. chat interface area mth the person, the
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- envuonment, or both in order to secure a better match

7 . between coping needs and env:ronmental provisions. . The

.'uchool §ocxal work 11terature and research of the late

early 1980's reflects an application of this .

197?‘@ an
approach to practxcg‘

- Germain (1982) suggested that school social
workers are, in a unigue position to fulfill this dual', = .

. | ¥
dt the intenface area not only where the school and child

function ak!spcial work, sifce they are literally located
transact, ‘buti where the family and school, and the community
s |

and school transact.as well. She stated that the social

, worker is in a position to help child, parents and . .
community develop social competencies, and at the same
time help increase ‘the school's respensiveness to the
peeds of children, parents and communities. Arevalo and
“Brown (1981) suggested that the ecological perspective
follows a generalist approach which may use several
methods such as casework, group work, and community
organization in intervening and bringing about change.
These authors, however, stressed the need for:consultation

and collaborative skills. Timberlake, Sabatind & Hooper . N

3 (198%) supported this perspectiVe and viewed it as an ¢
4

“umbrella conceptual framework under whith many methods,
techniques and skills would be given affirmation” (p. 71).
Others (Cor’ns\table, 1978; Germain, 1982; Monkman, 1982; , N
Roskin, 1979) stated that .preventative school social work

.
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Souin Be-peat effectively practiced in an ecological
“framework, since it builds on‘an. understanding of practice

| which takes into account both macro system change and
individual change. Brown (1982), Constable & Flynn -
(1982), and Mears.(1981) argued that the sphool social 4

¥ worker must possess competencies in_ policy analysis and

» development, a theoretical and practical understanding ¥

g of the ediication institution, and a-d€tajled understanding i

of change processes in organizations and communities to

effectively utilize  the ecological approach.

Research studies on task analysis during the
1970's and early 1980's }ndlcgéed\ that school social work
practice had moved from the primarily linical casewock M
. - approach to a practice more representative of an ecological
preventative am;roach. i ' 8 . # W
In 1973, Anderson and Krishef replicated Costin's.:
analysis of tasks with a sample of Florida school social
e woxlgers'. The study indicated that workers '.i-n this stater
tended t5 rank individual casework as less importdnt'than ~
those in Costin's (1969) scuéy. In' this group leadership
®  and policy-making were highly rated in importance.
In 1977, Mears.askédd a random sample of M.S.W,'s
to rate 84 tasks in relation to their importance for . -
. attaining social work goals in the public school. Fhe
» ‘study results indicated that the conceptual Exqurxx

. " had"moved from an emphasis on casework and clinical factors

g T

' f
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to an enphasis on facilitating home-school-community

& . relations. Pax’x‘ and Alstien (1979) and Ti’nberlake,

Sabatin ‘and Hooper (1982) examined the services offered

by school social vworkers and reported a'trend away £rom

w3 ) clinical work to consultation with teachdks. Lambert and

' Mullaly1982) surveyed a sample pf 105, school social

workers in the Toronto Metropolitan area to deteymine the
relative importance’ accorded a range of social wark tasks.

A ithe study results’indicated a-further shift-.in focus.

. Inportance was placed on tasks dealing with the chil'd X
el * directly but it.has been broadened o 'include tasks . |

5 related to advocacy and systems change. o & ’ ¥
.

o H Integration of résehrch and pfactice. - Guidelines

o f e for. federal p i , budget

and other factors Yed to an increasing demand fox,
_accountability, of so’cial work practice in the early
1980's. School social'work literatyre reflected EHIH

trend.

Constable (1979) -argued that the costs of -

declining enrollment, tog with a wi
revblt, shad placed pressures on the sch;:pl administrators
to eliminate’ what they considered nonessential services.
v " e strongly suggested that-the issue of accountability
' " . needed to be dealt Glih YF SORS5Y ectal ik ik it
.. " .- survive. Hancock (1982) suggested that more diligent :
& s recording of social work activities may be helpful in ;




assessmg the ‘quality Of service, and also in deilning

€6 others what ‘the ratde of social work functions are.
Radin (1979) stated that more qualxtatxve data that .
dehonstrate the ways social work services enhance the
education of the student were required. Mears (198l)
encouraged individual workers €0 take measurement into -
consxdexatxon “as part of the. dany routine. '

‘Research studies reflectsd’an effore, to meet ihe.-
external’ dgnands for credibility and’.accountability
ehrough a more scientific appr?ach o ‘gractice. Banchy
"ana Carter (1979) and Schofield (1979) conducted studies
to eviluate the effect on chudzen of ‘parent-directed
treatment., Schofield compazed parent training groups
"and reported significant gains in.children's self-cstean
+scores when compared with a no-trpatment contdol group.
Banchy and c;:éex examined the results,of a home-based .
parent education pzoqram which attempted to increpse
social, and cognxt:).ve readiness skills in Kindergarten and
first.grade children. Gains vere feported; however, the |
study aid not epley a coritzol group for'comparison.

Tvo studies (LeCroy.& Goodwin, 1979 Polster &
PinSton, 1979) used time-series and single subject design
in attempting to provide an efficient and effective
treatment -package for the school social worker., § Mithals,
Cournoyer, and Pinner (1979) argied for educationul

goals in, evaluating school ‘social m?zk practice and

-




' - :
/selected absenteeism, tardiness, and grades as outcclne E i
= _ measures in their study..~ Campbell '(1978) conducted a
*similar study, examining the effects of social work - -
; ) BERGELGaT EHEGUGb A VATISEYOE instruments, fnelvainy o~

the Tasks of Emotional Development Test, Children's Art,r

!
~5

and Student Performance Objectives. /
& ;

Other authors examined the implicatiofis:of inte-

-]

grating, practice a{;d.xeseaicm_ “Steiner and Pastorello
(1982) focused on' the ethical issues confronting research
: related ac‘g:i'vities'in the school. ‘Weatherley (1982) offer\d
i : practical guides to inbe\grati‘ng practice and research.
‘;' S Jankovic and Michals (1982) discussed,the barggrs to dnd “
£ ‘the resources for program and schbol social g;ice L e
; £ 7' evaluation. Banchy (1982) and Weiner (1992) also £L€sed'
on program and staff evaluation.
/ . Although_ research studies in school Social work
. are few, the tone’ qé the recent research and literature
suggests that school social york practice is in step ‘.
with parallel efforts in_the social work field aimed at
integrating practice and res‘earch.

Adapting Social Work Practice to the Schbol Setting

. . The struggle to define school social work (. d
. parallels the struggle in the™social work profession to

‘- define social work practice. As a profession, sogial

.~ work has had a difficult time explaining what it is and
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what it does. In a host setfing such as the publig

@ . .school, fhese difficulties are compounded. The following
. section of the literature review examines somg of tle
complexities of adapting a social work practice to the

school setting.

Conmon_values and goals & social work and
¥

educat:

n,” The practice of social work which emerges in
the schdol must be based on the interrelationship between
the social work persdective--its knbwiedge, values and
skills--and the problems, needs and mandates of the

. education system. Costin (1965) defiried school social

work as "an application of social work principles to the

major purposes of the scheol" (p. 1238).

An examination of the broad basic goals and

. values' of education and social work indicates a degree

of cqnz}\ruence each emhpdies a set of liberating beliefs
about };ul\un nature" (Street, 1967, p. 152). Altmeyer
(1968) defindq both education and social work as .
therapeutic processes with the identical.aim of helping -
- - individuals lead effective lives. Johnson (1962)

selected from the literature of the two professions the

following three major ideas which she felt repiesented

the dommonality of their value base: 1) the individual
and'his power to grow and change; 2)°the group and the /N

social nature of conduct; and, 3) the community and the

| i ve as an on of .
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. Radin (1975) identified the three major functions of
education as: 1) the humanistic' function of fostering
the growth of each Individual so as to'fulfill his or
_her potential; 2)° the socialization of children for futurel
) positions in society; and, 3) the perpetuation of the
/ culture. These she related to- the major goals of school
Social work: ‘1) to promote the maximm development of
i all children in the school, particularly thosé ‘whose
potential has been greatly unrealized; anﬂ,iz) to

fabilitate optimum preparation of students for future
xS - ' .

rolés in society.
v " At this level of abstraction thers is little
| g difficilty in relating the overall values and objectives
| ; " of the two profassions. There are, however, certain basic
problems which make for difficulties in interprofessional
communications at a functional day-to-day level.
& Problems related to practice in a host setting. ,
Ohe area of difficulty relates to the fact that ‘school
social work is undertaken in a host environment that is: '
' organized“to promote and implement educational goals.
@ Social workers are employed, primarily to help facilitate’
the educational process. The role of the social worker
| - " is inextricably tied to the educatjon jnstitution (Carroll,
| i 1980; "Constable, 1982; Costin, 1965; Sarvis & Pennekamp,
1970).




. Social workers ,co-)iné into a school often feel o

that there is a gap between what they were trained to do .

and the demands of the setting (Constable, 1982; Mears,
1980). In a clinic or social agency the goal of the~g
institution and the technical skill of the worker are  /
usually congruent. 'In the public.school, however, social
vorkers find themselvés working in a situation dictated
by the maridates of public education rather than social
welfare. Broblems'arise from ihe fact that thd social
~  worker is a specialist who brings into the organization
. competence for a specific task that supplements or improves
the ‘main-line job.
Dubin (1951) outlined the problems which a worker
l;ay experience in a situation such as this.  (These problems

include: 1) the "trained incapacity" of the expert, i.e.,

| his focus upon the importance of his speciality so that
*  he fails to appréciate the total organization and his
place in it; 2) his strong identification with fellow
specisiliits ox professionals which may hanper, his
identification silesiiens vork op colleagues. in the
organization; 3) his hesitancy to be flexible in adapting
his skills in.an unfamiliar situation that the organization
may present to him; and, 4) his tendency to not recognize
idayoun Tnits: or respectithe conttibutions of £he nons
specialist to the s;-lution of a problem. Dubin further

suggested that the specialist may ‘feel that he is-the




stranger, or outsider; that his point of view is.not
understood by the group with which he worksj that he i ’
;égarded as not organically connected with the organiza- .~
tion; and that he has only more general qualities in
common with colleagues.

As a specialist in the school, thé social worker i
has the responsibility of interpreting his role from a
sound knowledge of “his px'ofegsion and in light of ‘the
s s problems of the particular school system.
Role, conflict and Y ccuBibilon malint iien worker takes on
a role not seen as needed by the system (Carroll, 1980; -
Flynn, 1976; williams, \969). For example, this could

occur when a social worker with a strong clinical

orientation attempts to change a school, which has

primarily educational goals, into a type of treatment
Cow

.centex for :hxldren.
Constable (1982) suggested that the relationship

‘between the social work profession and education has been

a tried and tested one, but one that has worked, given .

the realities that social workers have had to respect

and help uphold the basic objectives set forth by those

respongible for the educauon of children, as well as to

educate the educators that their social work roles are

necessary_ and visibleé. He also suggested that should

school social work lose its connections with the broader

mandates of the school and its populations, it would
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. with a gmgle individual . Although meclagu:auy both

40

uickly lose its place in the schools. Oth &, nowever,
(Costin, 1970; Flynn, 1976; Plyan & Gt;cdinge} 1979; Mears,
1980) have cautioned school social workers against
prostituting their professional status through “attenpts
to gain acceptance, which in thelong run dilutes their
" effectiveness and keeps ‘them regulated-to a subprofessional,
non-social work ro1%: The task of creating a balance '
beeinin ERAIY SDATRL USHIE TAGHETEY dnE The Soucubred
institution often may prove very difficult for social

workers in the school.

B tional and ori i differences.

Meyer, Likwak and Warren (1968), in an examination of

the i and ori i 1 di ’ eoncluded
that certain facmrs operate to create conflict between

educators and ‘social workers. These factors may be

i
sumarized as

1) The teacher deals directly with a qmup—-ZO, 30, 40

or more -—whereas the social wox)(er often deals directly

social workers and teachers share an emphasis on indi-
vidual worth, the one-to-one relationship between social
worker and client might be expected to support this to
‘a greater degree, than it does the teacher facing a class
of students.

©2) The teacher works with children or adolescents where
there is a cleax' status difference plus an important

[

i

|

. . R




mandate to inculcate knowledge. This, mandate carries
considerable backing for a one-way influence to change. |

For the sqcial worker,”the relationshipwith the student

" ‘has considerably less cohesion built into it, the mandate

N

for change is_not a clear cut.one, nor are the criteria
fox. sab;tisfa‘ctory change uniforn. The teacher nay, feel
a sense of responsibility-for the outcome of teaching, .
‘while the social worker conceptualizes: a.'shared
respons’ihility" for outcome.

3) The social'worker ig often involved in pramoting

changes in interpersonal relationships and living condit,G—ns,

whereas ‘the' teacher is concerned with transmitting a body

' " of knowledge that does not necessarily assume the person

or the environment must be changed. .In fdct, recognition
of fixed personality atiributes and capacities is often
stressed (e.g., I.Q, and standardized tests). The
structure of a small social agency, with which the social
‘wo'rk’er is often nost familiar, may lend itself to poiicy
and systems change. In the public school syatem, However,
chande may be viewed as more disruptive than pnoniines
4) Through supervision, the social worker is in cénstant
touch with a fellow professional, in something of a .
ccne;gua—cypé relationship.’ In éon«:’rasc, t‘he teacher's
relationship with the supervisor (usually the principal)
is likely to be'a more formal, hierarthical and evaluative

one.
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5) The ideology of social work recognizes the depepdence

of individuals on others and on surrounding conditions,
whereas the tasks of ‘the teacher and the v.lerk setting
often encourage ausenseiiak e person :10 e is 5
responsible for determining his' destiny. .
Mears (1980) emphasized that the educator ocuses on
nastery of cognitive.and aEfastive skills dna on the
~enila's in-school performance. While the focial work
profession values these dynsmics, its focus is Lmaaex .
in that it includes the fanuly-school—comm nity ‘culture
and the quality of interaction amorg these [components.
Misunderstandings, personal anxietiqs and vested.

interests often create bar:xers to effectxvp communication
ana cooperation between social woTHeE and tLacher.
Johnson (1962) suggested that a teacher feels successful
when children meet anticipated levels of educational
achievement; the very presence of the social worker with
a child who fails to live up to educational expectations
may seem to represent failure of the schoof's ‘program

and the teacher's efforts. In addition to the anbivalent
feelings on the part of the teacher, Hoyt (1959) suggested
that social workers may have mixed feelings toward the
public school! School days for the worker are rooted i
sentiment, in good and bad memories. The worlie[ may think
of school and téathers, as she remembers them from child-
. hood, and at worst may harbour negative feelings toward
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- teachers as a result of unp1easant‘§mo1 experiences.
Alderson (1969) focused of the followSng five stress areas
associated with social work in the school: role images - '
and expectations, problems of similarity and difference,
position of exposure, fear of isolation, and sharing.

comglexx:ias of the-setting. In additibn to the

Intecproteasianil eouPTicts, tha coMlRRLtY of the pailc

_ school system poses certain disadvantages as, a context

for tHe delivery of social services. Waller (1959)
emphasized that the structure of. the public:school is
autocratic, to some degree,-and’must be so in order £o

carry ‘on its ion. The sheer of large

numbers of students in the daily activities of living,
eating, mMoving about, changing rooms ‘and go on nece’ssitateq\\
. this. Middleman (1979) viewed the system as product-

oriented, competiti conflict-ridden, focused

on interest groups, and turf-conscious. She emphasized '
the Qifficulties of "persuing goals which are person-
oriented, gearsd to husan and social well being, and of
sharing responsibilities and vision among disciplines

. in such a system" (p. is).

The fx.eld of education contains a vn:lety of | (S

" teaching methods and materials as well as 1dao1og§gs

- concerning how childten best ledrn and' under What‘
¢ircumstances. Some schools give ma;or emphaais to, 'life

ndjusment‘ edueacion which is less intallectual less
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:specialized, and more personal and social than traditional
education. Others stress. intellectual training and subject
matter as the essentials of education. - Between these
extremes; many schools take into account the. total child

and his interests as well as hxs need to learn facts

and values . X " < " .

Educatlon, as a transmitter of cultux‘e is often
caught between holding on |t0 0ld outnoded activity or to-

advancinq new ideas which may be viewed wi.th alam.

Standards of conduct in ‘education’ are often 'a mxx;u;e
of “the 01d and the new:views without clear-cut mahdates
to guide and control activities. ; .

Because of the complexities and confus;ons xnherent
xn both the fxelds of education and social wo:k the need
for greater commmication and collaboration Elagmbeen\
stressed (Costin, 1975; Jankovic, 1979; Michals,
Cournoyer s. Piriner, 1979; Musgrave, 1975). Constabler," 3,
(1982) and Mears (1980) have argued for recogmi:xon of
school social work as a specialized field of practice’
and have stressed the need for an identifiable curriculum
for training at the graduate level. Both authors have -
suggested that although certain school social work tasks
can be as, igned (e.g., to the' 'B.S .. practitioner) -these

should be cnrrled out under the close supervision of the

M.S.W. schonl suv.al worker.l
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% - 9willims (1969), in a study related to school
principals’ perceptions of the social worker's role;
feported. that principals who had complated & coirse in
vsocinl wWork were more ‘reteptive vto ‘the social ‘worker's H bl 4

+ role. ; Pengekanp 1679) encouraged more universities to
organize joint sponsorship of courses between departments
of education and social wopk. Walker (1958) stressed

& that unless there is respect, appreciation and ‘under-— ‘

standing for the other person's profession on the part

of educators and social workers, constructive relationships

Will not be established.

Summary | - F . "

The historical development of school social work -

= reflects a continuous effort to'respond 5 the emerging ©  g(
» - needs, problens, and socia) conditicns at a'specific time.

& . _ in history. Analysis of the literature indicates four = *

major transitions:®1) the inception of school. -social

work in the earlyi1900's as @ home-community liaison, in

. response to compulsory education legislation, knowledge
it & joatial

of individual differences and -a concern for the relevancy

o . - of education; 2) the trangition to an individualized.

: : '
casework approach in the 1940*s, which dveloped from the

earlier impact of the meptal hygiene movement; 3) a shifti Yoo
in goals and methods of school social work in.the 1960's

and '1970's, resulting from its. response to the' new .-




problems ahd’ influences which emerged from the social

_upheaval of that period; and, 4) a move towatds accoun-

tability and an éffort to integrate practice and research,
in response to the economic restraint of the late 1970's
and early 1980's. .

. Althoush the implementation of school social work
services has been uneven, the struggle to define .school
social work practxce parallels the seruggle within the. .
profession to define social work practice. o’

Several conceptual models of practice have also
been presented in the literature. The traditional
clinical model focubes on the émotional and social problens .
which intérfere with the student's edueational process.
The role of the school ayaten T glven sl aiul steIoN
in solvxng the student's problem. The school-change

model focuses on dynfinctional school ‘system conditions

which interfete with the student's educational devglupment.‘

The socul worker treats the "school system as client, .
with the goal .of changing those cand:l.txons which hamper
learning and adjustment. . The communlt!—gchool model
focuses on thestotal community )iﬂ‘l the goal of developing
CoMURILY SUPEOTE for Larget grouls Of #sadvantaged ,
students. Here the social worker directs attention to

the situstion rather thar to the personality. The

multxd;scigllnat! team Innde]. used the differentiated
skills of tean nembers and approaches problem-solving in



a-unified manner. This model focuses on developing the

potential of persons in the school, usually in“relation =

to carfying out the cbjectivds of an individualizéd

education program. The ecological model provides the

bisis- for an understanding of the school social worker's
role in the interface .bet:ween pupil, purent,.schncl and
cnmmun:l.ty and for prinary p:eventxan in the school.
_Although there is agreement in the broad value
base of socialwork and edycation, analysis of the
Literature indicates three najor areas of difficulty
Telated to-adapting social work practice to the school
setting: 1) problems related to pracuce in a host:"
\semng; 2) odcnpational and otientatlunal dxfws
in the professmns nf socxal work and educatlon‘ anﬂ,
. 3) the complexities of the public schcol as an area for
(gocxal work practice. ' .
The literature, acknowledges the neeq for
reciprocal relationship of respect and understanding

between the two professions. Greater communication and

L]

collangation between sogial work and education is urged. .

Method T

The Setting’

1'x-he setting for the study is the province of

Newfoundland and Labrador, Canada. The total population




of the provifice in 1981 was 567,681; the total land

* area 'in square kilometers was 371,634:56; the population
o ;
" density per square kilometer was 15 (Sta’tis(‘es Canada, .
.

1971) . -
The high school principals who composed the
study sample were employed in the public education system

of the province. N

} . _Organizacion'u‘f the public. education system.
’ . Newfoundland -and Labrado;‘ .has a‘ denominational education
System. Under this arrangement, responsibility for
_education is shired between the Provincial Government g i
. through the Department “of Education and the major -
. Christian churches through the denominational education
cémiccje“s which afe established by law. There are three e
. such committees: the Roman Cathol’ic Education Committee;-
o the Integrated Education Commjttee, which comprises
Anglican, Moravian, Pre‘s‘byr_eria_ln, Salvation Amy,.

s g United Church; and the Pentecostal Assemblies Education

Commi ttee ((see ofwuzatmnal Chart, p. 49, for the 4.

2 : position'of the aenm' national education comnittees in
the structure of: the Department of Eaucation). The
. Seventh Day Adventist denummatxon also operates a
¥ . school system but has relatively few students and is
» not part of the denopinational education,committee

arrangement. #y
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The basic responsibility of the government in \

" the public school system is discharged through the
following means: 1) ‘the e::aément of laws and regulations
governing the operations of schools (this legal framework
providgés for the establishment,of school boards and the
delegation of responsibilities to them,. the certification
of teachers, the allocation of teachers to boards, and
the funding of educational programs); 2) 'the development
and prescription of basic courses of study; 3) the
establishment and maintenance of mihimum standards for .
edugation in the schools; and, 4) the financing of :
education by payments to school boards and in the case . .

"ot school construction, to the dencminational education
‘committees (the government pays about 95. percent of
the cost of elementaty-seccnﬁry education; the remainihg
5 percent, is raised locally through school taxes and :
assessments) . : _ 5

The churches are represented in the educational

.system through their particular denominational education
committee. The role of these committees includes:

1) determining how ard where money will be spent for
new school buildings, extensions and equipment; '

2) recommending to govemménc the establishment, of
school district boundaries and alterntion; to them; =
3) recom:l;ending to government the appointment of school

board members; 4) recommending the initial certification




of teachers; and, 5) developing and prescribing the

religious education programs.
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The government has established 35 school boards

throughout the, province to administer the day-to-day

operation of schools.

School boards are responsible for

the organization of schools within their éistricts, the

fixing of attendance zones, the repair and maintenance

.. Of school buildings, the employmeht of teachers and

; other staff, and arrangement for pupil transportation.

Of the 35 sthool board distri:ts in:the province,
|

21 are Integrated.districts, 12 are

man Catholic

districts, 1'is administered by the Pentecostal .

N
Assemblies Board of Education, and 1 by the Seventh th

Adventist board.

The Newfoundland and Labrador Department of
’ .

Education School Board Directory (1982-83) lists a total

of 145,185 students enrolled in the public schools.

The directgry also lists a total of 7,748 teachers.

employed in 643 schools, with the following breakdown:

School Board

Integrated
Roman Catholic
Pentecostal Assemblies

Seventh Day Adventist

- No. of ¥o. of
Schools Pupils

190 82,985
199 55,438
a 6,405
7 357

Vad

No. of

4,467
3,016

337.
28

Teachers
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Schools are classified according to-grade served.
The major classififations include: .pri.mary (grade kinder-
gartansgrade.f, slementaryilgrade d=grade’s) , junicr
high (grade 7-grade 8), high school (grade 9-grade 42),

" and all-grade (grade kindergarten-gxade 12). These
classxfxcatxons are not mu:uauy exclusxve and 1nc1ude
many excéptions (e.g., elementary schools may include
grades k-9, K-7, K-8, 4~7, or 4-9). In addition to the
schools under the jurisdiction of the major school boards,
the school directory lists four special schools, Eive

hospital schools.and' three private schools.

The éamgle
The population sampled for this study was

composed of all junior and senior level high school

principals in the province. This population nui{lbererl

154 persons. sy o
The classification- of high scliool includ?s the

following variations; req;:anal high gchool, Junior '
high school, senior high school, and central high schoal.
The term 'school’ is also used interchangably with
'college' and 'collegiate'. The ‘grade levels served by ©
high schools. generally include grade 7 to'grade 12.
lioweved, ‘thiee schools sampled listed grade 6 as the

lowest grade enrolled. Since the study sample excluded

all-grade schools and elementary sthools, it did not
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encompass-all schools in which high school students may
be’enrolled. - " %

The ;aneated group kepresents only one of the
possible study groups in the|total school system: Other
relevant groups include: ' school board superintendents,
classroom teachers, other school specialists, p§rent§ i
and pupils. Given the scope and managability of the ’
present study,’ school principals were selected as the
sample group for the following reasons: ' Social workers
are usually directly responsible to school principals -
and receivé student referrals through them (Hancock, 1982).
Johnson (1962) and Wing (1968) have suggested that the

services of the social worker will be of little .

. consequence without, thé support of the principal who

nust act -as a’ facilitator. The worke}r'ﬁ acceptance as

a member of the school staff will depend, in a large
part, upon the principal's conviction about the efficacy
of the social work service (Hancock, 1982; Nebo, 1960;
Willians, 19697 Willie, 1964). Administrative direction
which offers guidance in defining tasks, clarifying roles,
setting up procedures, establishing structure for formal
communication i$ essential to the effective establishment
of service. When this direction is iacking, teachers

may be uncertain about the ‘extent to which they should

use the service or whether they should use it at all.

N

'
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“The Procedure . N

on Np‘v_em.ber 1, 1983, a‘ 1étt§r was sent to all
school board superintendents in the province, informing
them of the study -and eliciting their cooperation. The
cover letter to superirtendents (see Appendix B) explained
the purpose of the study and provided assurance of con-
fidentiality of individual data and identity. It advised
+that November 15, 1983, had been set as a tentative
WAIT NG datelfoF the Guestichnaire s schbal pLinsipals:
. Superintendents were asked to. examine the ‘quéstionnaire
i -£o-dibect commenis; ‘SUBSEIoNE OF cohcetil, b e
researcher before ‘that dats. Responses wete received

. from three school boards onlyt In each case support for

the study was offered. Current addresses weré obtained

from the Department of Education, School Board Directory
. & g .

19,92-8& The Newfoundland Teachers' Association was

also informed of the study.

On November 20, 1983, the pretested questionndire :.

was mailed to 154 high school principals. In a cover
letter (see Appendix B), the purpose of the study was
explained and assurances of tonfidentiality were provided.
A stamped, addressed envelope, with the return address
for the researcher, at the School of Social Work, was
included with each questionnaire. Mailing addresses for
“all high schools were obfained from the Department of

‘Education, School Directory 1982-83.
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On January 3, 1984, 63 (or 40.9%) completed
questionfaires were returned: To éncourage a higher
:esponée rate, a létter of rm’der (see Appendix_n} was
mailed to each principal who had not returned the ques—
tionnaire. To facilitate this process, each mailed

_>questionnaire had been assiq;xed a code number which, could
be checked against a mailing list number‘to determihe
£ron which school the questionnaire had been mailed.

.. Acut-off date of January 30, 1984, was et o
acceptance of replies. By that date, 80 (or 51.9%)
completed qu%aéionnai’xas were returned. One, questionnaire
was returned |by the post office due to an inaccurate
address. .

analysis of all data were programed through
Memorial University Ccnputi‘;q Services. }11 analysis“
utilized the Statistical Package for the Social Sciences
by Nie et al.,(1975). All data vere keypunched on GLOBE

_.5081, standard column IBM computer cards. Missing data

were excluded from the analysis by itenm.

The Questionnaire i

4 The questionnaire employed in this study
(Appen;six B) was originally used by Costin (;969) ina
study reqarding the importance school social workers
attribute to specific tasks for the attainment of social

work qbah within the school system.' Costin asuemb'led



a comprehensive list Of tasks describing the activities
of school social Hoxkets.r This original list was created
by surveying the professional literature and by seeking.
the “opinions of ‘educators and practitioners in the field.
The list was meant to reflect not only ,t.he activities of
.school social workers, but also :the professional goals
and principles of both fields, education and social work.
The r.asks were written in behavioral terms to describe
the specific services provided to students, parents,
tpéchaxs, administrators, otixer spacilal n‘exvice personnel,
and ‘comunity agencies. The final iist contained 407 -
items which cdvered a broad LI'al:nge of activities pez:forlneh
by social workers in various school systulr:s. - ’
Costin aduinistéred the instruments by mail to
school social workSts thioughout the Unitsd States. “The

instrument was subsequently used by Alderson and Krishel

(1973), Flymn (1976), Lambert and Millaly (1982) and Mears
(1977). It is the basis for .the taxongmy of .tasks for

school social‘workers published by the National Association
of Social Workers (1978). X ) : . .

Mears (1977) revxsed t.he mltrumant by deleting-
all tesky that did not receivea slgnxfacunt response in
Costin's previous .study. Some items were modified ko
ensure that the instrument contained current professional
behaviours .n described in the literature of the 1970's.

% E



: In a Canadian study, 'Lambert and Mullaly '(1}5’2‘;-
used Mears' instrument which contained 84 items, but added
13 items considered relevant to current school s;:i:ial

\‘wur_k practice. The items added deal mainly wirﬁ_glace-
ment of children into special educational progfams and

" work with the learning.disabled. The present ‘'study used .

the instrunent developed by Lambert and Mullaly (1982)

The demogxaphxc secuon was revised and a sepatate

section contaming. questxons :elevant to, thxs study wag

developed. N i . '\
The questlonnaire was composed of two sections,

dlvlded asefollows: - 4

© I. The School Soclal Work Task Rat).nq Scales The, scale

conthined a tota]. ‘of 97 specialized tasks.

ansyered. two' basic quebtions for each task. In answering

r_'he first question, "How important do.you consider this
task for the attainment of educauonavoals thhxn the

school system?“, .raspondents Lndxcated their oplnxons on

" -a 4*point ra\ng scale ("1 = not important" to "4 = “very
important”) . The second question, "Would you want a

“-social worker involved in this :as& in your schcql?" was

answered by & "YES" or "NO" response. Thisquestion was

added to the scale used By Lambert and Mullaly (1982) for
‘the purpose: of the’ present study. . N

)
‘IT. Background lnfomgtxcn: i) General demographic

. variables idedtified were dyé .ard Sex.. ii) Educational
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background identified the highest level of.education
obtained.  iii) Occupational background identified school
board, length of time in present post, length of time as
a school teacher, and length of timé as. a school principal.
iv) Current school sitdation specified the number of ¢
students enrolled and teachers 'emplayed this school year.
v) Contact with social work student placements identified
the number and yéars of student placements. Vi) Contact
with community social workers identified the number of
contacts and the level of satisfaction with the social
work service provided. Space was also previded for
additional comments.; \ )
The pretesting of the questionnaire. In October
1983, the quescio;snai:e was prétested on a group of 10
elementary school, principals employed by the Avalon
Consolidatéd School Board in St. John's, Newfoundland.
Guestionnaires were delivered by this researcher to the
schoal principals in the pretest group. A description |
of the study and an explanatfon of the questionnaire was
given. Participants were instructed to complete the
questionnaire,: noting any‘pruble‘mati: or confusing areas.
Questionnaires were picked up.one week later in a Re, |
scheduled interview with each participant. .
The results of the pretest provid2d information
which led to'the following minor changes in the question-

naire: .
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1) The word "child" was.replaced with the ‘word "student”

in a total of 44 task items. For example, task No. 19

which originally read, "Clarifies the school's social
N <

ind academic regulations with the ¢ " became ;

“Clarifies the school's social and academxc regulations - ————

wl.th the student". It was aqreed that the wu!d "student"

had more meamngful SoRTBLALIONS EOE SEHGo] D b rscnneL,

especially at the high school levei.

2) Task No. 15, "Selects,and periodically revises the

‘plan for services and its anls" was changed to "Develops

‘and periodically revises a plan fnr service to the

student.

3) Queseim{s.pe:cainmg to contact with community social

workers were added to the demographic ‘section of the
.

questionnaire. 3 .

. Research Questions

\ No formal research related to establishing social
work services in‘ the public school System in Newfoundland
has- been undertaken. In 1980, a study related to

" examining the need for social work services in the
schools was conducted. That study, however, took the
form of a single subject design, describing the implemen-
tation of a behaviour modification program by a social

worker, with an individual student (Johnson, 1980).
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The present study represents the first systematic®
invescigauon of the response to the school social worker's
role by educators emplojed in the public school systém
in Newfoundland. This guantitative descriptive study
seeks to determine the relative importance high scl‘mol
principals in the province attribute to social work tasks
and social work involvement for the attainment of edu-
cationgl goals and objectives, Consistent with the
subjecz. focus and design of this study a number of o
research questions are posed.’ These are in lieu of a
formal, hypothesis but should be construed as providing
the basis for the study method.

- The study seeks to answer the following guestions:
1) wWhat is the relative importance high school principals
attribute to a range of.specialized tasks representative
of the activities of a school social worker?

2) wnich tasks, or clusters of tasks, are considered
most important for secial work involvement?

3) To what extent are high school principals currer:tly
utilizing community social work services? oS

4) wWhat is the degree of satisfaction experienced in
contacts with community social work services?

5) " To wiat extent do the variables of age, levelof. _ -
professional education, work experience, school board
“denominations, school size, influence the response to the

B :
school social worker's role? (
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Each of these questions is asked in the mailed
survey which was administered to the study sample. They
"emerged from the literature as being important in deter-
mining the needs and requests of the education system for
service and in establishing a base for social work services

within a school. .
Results and Discussion

The results and discussions-of data are presented
according to: 1) Background and Descriptive Data; 2) {Social
Work Placements and Community Social Workers; 3) School
Social Work Tasks and Their Degree of Importance;

. 4) Factor Analysis; 5) Reliability testing; and; 6) Sub-
group Apalysis.

Each major section consists of a presentation of

study results followed by a discussion section.

Eackground ;nd Descrip e Data .

Of the 154 projected respondents, 80 (or 51.9%)
completed and returned the survey questionnaire. This
msponaé rate was wizni}\_‘acéep:able limits of mailed
survey returns (Oppenheim, 1970),'and actually represented
a greater than anticipated number of raturns.

L The B0 school principals who comprised thé study

sample represented 34 of the 35 individual provincial



~—represent a very small proportion of the total respondents.

school boards. The data, broken down in terms of response
rate by the four major school board classifications, are

presented in Table 1.

TABLE 1~ -

The Number and Percentage of Réspondents by
“Major School Board Classification (n=80)

Total in Percentage .
Target Total Response .
Major School Board Population Respondents Rate
Integrated < 98 .56 57.1
Roman Catholic a7 ! 19 .40.4
Pentecostal * 8 i3 37.5
Seventh Day Adventist 1. 1 , .100.0
_ Unspecified - 1 -

Totals * S154 so _/ 51.9 o

'
Examination of these data indicate that the two
major response groups in the target population were the

Integrated and Roman Catholic School Boards. The

Pentecostal and the Seventh Day Adventist School Boards

The data were also broken down in terms of urban/

rural response. rate. For the purposes of this study,




urban areas were: 1) St. John's/Mount Pearl; 2) Corner
Brook; 3) Grand'Falls/Windsor; and,-4) Gander.' These were
considered as such since they comprise the major areas

of the province, with populations of 119,798; 24,339;
14,512; and 10,404, respectively (Statistics Canada, 1981).
Respondents from any other area of the province were

deemed as rural. Table 2 indicates the actual number

0 and relative percentage response tateé based on this

urban/rural dichotomy.

TABLE 2 e '

The. Number and Relative of Study
Broken Down by Urban/Rural jreas of Newfoundland (n = 80)

= Relative
. Total in Total Number Percentage
Provincial Area Population Respondents Response Rate

URBAN 3
v
St. John's/ g
] Mount Pearl 16 10,0
. Corner Brook Z_/‘ 3 3.8
Grand Falls - 4 2 2.5
Gander 3 2 2.5
“  RURAL
= Total Rural .— - 124- -~ — 65 S oe1s -
Total 154 80 100.0
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As indicated in Table 2, the majority of the sample, 65
of B0 (or 81.3%) were employed in rural areas of the
province.
Of the 80 respondents, 64 (or 80%) were male,
and 9 (or 11.3%) were female. Their average age was
X = 40.3, S.D. = 6.94 with a bi-modal distribution at 35
and 40.years old. The average length of time in their
’ present post (as school principal) was X 4 9.97. The
average nmnbe: of yea:s of experxenl:e as school teacher
was ¥ = 15.5, 5.0, = 8. 40, while the average years of
experience as a school principal was X = 11.4, S.D. = 8.09.
“Some selected demographic characteristics of the sample

are indicated in Table 3.

T}\au: 3 ¥

Selected Demcqraphic Characteristics
of Study Sample (n = 80)

Demographic Standard Range
Characteristics Mean  Deviation (in years)
,Age 40.38 .070 21-58
fﬁ"gﬁ:;:f.c'g”éfc 9.97 - 0=23
BN  ne e e




Information’regarding the educational level of -
the sample“group was alsg ascertained. Of the total sample,
one had completed university courses with no degree, three
had a Bachelor's degree in Educaticn, and 23 indicated
conjoint Bachelor's degrees in Education and another area.
Another 34 (or 42.5%) had completed a Maste)%‘s degree
in Education, six had a Master's degree in an area other
than Education, and two had conjoint Master's degrees in
Education and_Another area. Finally, one other had
completed a doctoral degree, and five indicated their’,
highest education level in a category deemed as. 'other'.

Of the latter group, four specified a graduate diploma in
Educational Administration -as the highest level of education
obtained. P i

¥ To further identify soie cha‘racteristics of the

. sample, respondents were asked to indicate the total

number of pupils enrolled, and the to\tal number of teachers '

employed in their schools for the current year. These
data are presented in Table 4. ’

"'As indicated in'Table 4, there was a high degree
of variation in the school population in the sample. The
student population ranged from 65 to 1,238 students, and
the number of teachers ranged from 4 to 65. Of the- 80, .
schools in the sample, 40 had student populations below

300} and 40 had populations above this number. The- student/

teacher ratio for the sample Wag calculated as 17.94
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TABLE 4

Descriptors of the Student/Teacher Population
in the Study Sample (n = 80)

Descriptor Students Teachers
Mean 351.6 : B CRY
Median ' . 300 16
Standard Deviation 230.0 1.5
Range 65-1,238 4-65

Discussion of descriptive data. An examination
of the study group data indicated a return rate of 51.9
percent. Eighty respondents returned usable questionnaires

with very few items omitted.  This is noteworthy given the

length of the questionnaire. .
An analysis of the data based on school board
denominational breakdown (Table 1) clearly indicated that .
the two major sub-groups within the total study sample
were the Integrated group and the Roman Catholic group.
The Integrated group represented 70 percent (n = 56) of
the toed), study mmuple white the Romsy cathieiie gresp:
représented 24.1 percent (n'= 19). The Seventh Day
Adventist and the Pentecostal groups combined accounted
for 5.1 percent (n = 4). These results at'e'nlat surprising

since the gbtal target population was comprised of 98
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Integrated school principals, 47 Roman Catholic, eight
. Pentecostal, and one ‘Seventh Day Adventist. A comparison
of the return rate of the two major groups, however,
indicated that the Integrated group response rate was
) 16.7 percent hivqher than the Roman Catholic group.
: An éxamination of the data related to urban/rural
respdnse rate (Table 2) indicated an almost equal return
" rate from both urban and rural areas. The rural response
was slightly higher at 52.4 percent, compared to 50 percent

for the urban areas. The rural group, however, represents

e 81.3 percent_(n.

65)_0f the total study sample, while
‘the urban group represents 18.7 percent (n = 15).

The demographic data describes a'sample that is
primarily male, with a mean age of 40 years. Only 10
percent (n = 8) of the sample fell below 32 years and 10
pexcent above 50 years. Of the eight principals in the
younger group, 50 percent had completed master's level degrees.
One mag: speculate that as more educationally qualified
personnel have become available to the school system,
s prinsipals have:BesnappdintealSnsenesbpaie) o eausntion
rather than experience. It is interesting to note that
while females constitute approximately 52 percent of the
total teachers employed provincially, only 11.3 percent
of, the sample were females. Of note/as well, is the fact

that all female fespondents were employed by the Roman

ber of female

Catholic boards. A'listing of the mf >
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school principals employed provincially was not available
for comparison purposes with the present study. )
Exampination of the data also indicated a student/
teacher ratio of'17.94." This corresponds very closely
to the provincial’ratio of 17.75.. The average student
population of the sample was 351.5 per school, while the
provincial average for all school levels is calculated at
228.3 pupils per school. The average number of ceachérs
per school was 19.3, comparéd to the provincial average
of 12.8 (analysis based on statistics from the Newfoundland
ang, Labrador School Directory, 1983-84). A higher teacher/
pupil population at.the high school level is not surprising
since many high schools are large central or, regional

schools serving several communities whéreas many primary

‘and elementary schools are quite small, often servind a

single community: »
Findings related to education level indicated
that the sample group fell clearly into two major
categories. of educational bacxgroung. " The 1arqe(st single
cohort (52.5%) had obtained master's degrees, while 37.5
percent had either single or conjoint degrees at the
bachelor's level. Provincial teacher certification data
(1982-83) indicated that only 8.9 percen:__of.:nevto:al‘
teachers employed had master's degrees, 69.2 percent had
bachelor's degrees and 21.8 percent had no degree

(statistics supplied by the School Services Division,
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Department of 'Education). No‘h surprising, the‘ study
grbup of school ‘principals: represent: a more -highly
ed‘ucar.ed group than the general provincial teacher
_—-population. No provincial data relating to the average
years teaching experience or the average length of time
as_a school principal could be obtained for comparison

with the sample group.

Social Work Pl and Community Social Workers

Social work student pl In 1978, Memorial
s tnivéreity's Sohool of Bociel Work dnitiated the plasemeni’
_of fourth and fifth year students in the school systen for
the field practicum component of the B.S.W. program. To
dake; 54 studants have been piaced ‘st the prinary and
secondary levels in the Integrated and Romah Catholic
School Boards. The present study posed specific questiond
~  to assess the contact the sample had with these student
placements. Analyses of the responses to these questions
‘indicated that eight principals had a social work place-
ment, at some time, in their school. Of this group,

three respondents reported.one placement, two' reported

two pl , and two reported six pl (for a
total of 17 student placements). The two schools which
reported six placements each were both large city schools.

H i ion on student pl supplied by

the School of Social Work indicated that no school had




- six student pl It is probabl . that

the two principals in this case reported all types of
student placement (e.g., Wsychology, education). Other
thah this, these data correspond to placement information
supqlied by the ,Schn;vel of Social Work.

Respondents were also asked to indicate if they
had Worked in a school where a social worker was_employe
or placed as a student. Five respondents (or 6.5%)
repé;ted that they had, while 74 (or 92.5%) indicated

that they had not. .

Contact with community social workers. Several
questions attempted to assess the nature of the contacts
the sample had with community social workers, in particulag,
rellted ito student problems. Of the sample, 69 (or':86.3%)
reported contact with community social worl;ers.

Reséonéén«-.s were d1s0 asked to rate the degree
of satisfaction with the social work service provided, on
a five-point scale ("1 = very unsatisfactory,” "5 = very
satisfactory"). The X deqree'cf. satisfaction reported
was 3.36, S.D. = 1.26. ‘Overall, 7 (or 8.8%) principals
reported that the service provided was very unsatisfactory,

and 16 (or 20%) reported it was very satisfactory. Fifty-

‘ six percent reported their level,of satisfaction at the

other three mid-range points of the scale (11.3% at "2"

25% at "3", and 20% at "4")." The median level of satis-

faction reported was 3.70, indicating a positive perception




of commuhity social services in that over half of the"

sample’ endorsed a level of satisfaction above this

Discussion of studgnt placement. Information

supplied by Memorial University's.School of Social .

point.

Work indicatedrthat since 1978, 37 students hhve been %
placed in “the gublxc school system for field l.nstruttl.un.
Field Lnstx‘uctxon and related learning, which is

thought\‘.c occur in the practicum, represents. the

.integration of theory and ‘expérience in the social work

curriculum. o o
" Field work in an interdisciplinary setting, such
as the school, présents cértain difficulties which r'equ‘ire
careful consideration and planning. (Johnson, 1962; Mears,
XSBD) . Current and past literature reflects .the
complexities of adapting a social work practice to-the
_school fetting (Alderson, 1974; Constable, 1981; Costin,
1975; Flyan, 1969; Gitternin, 1977; Middlenan, 1979).

£t meemaevident then that stndents piaced’for field
instruction in the school setting mu'st be mature and
experiénced. In fact, Johnson (1974) and Mears (1980)
suggest that school field placements are appropriate only
for students at the Master's level. These authors further
suggest that WileEE HEHRGL social workers »l';ave. a strong

identification with their own profession, they may find

N i3 .
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it difficult to hold their own with others who represent-
the core operation of the organization. Students placed

in a school for field instruction must maintain role

& relatiopships and meet role expectations of other -

professions before they have a grasp of their own-

professional skill and identity. Regarding field

_placenent of social work students in multidisciplingry
sqetings, Locb (1974) states, "We arc ‘!skmg students
to give us a profassmnnl ethnucentncxty « « « to share
béfore they have the Security, of knowledge and skills‘i
that would enable sharing® {p. 85) . ) I

V Alderson (1969) suggests that the school social
worker has the task, if he is to be accepted as a pro-
fessional person, of interpreting his role and function’
from the basis of sound professional knowledge. The less
kn‘wled&je che school .has of the social worker's function,

the more important it is that the worker be skilled in

interpreting his role to others in the system.

In the current suuauon, provincially, fourth
and fifth year students are q:\vcn the difficult task of
introducing and interpreting their role and function to a
school system which has had very little cxperience with

the concept of school social work. Unlike other multi-

disciplinary scttings (c.g., hospitals), these schools

have no establishof social work department in which, to

place the student, thus potentially adding to the feelings



73

of isolation often expressed by students placed in such
settings.

Comersations“With school principals in the
pretest sample indicated a degree of confusion regarding
placement goals for the student and the role of the school
staff in facux:atin_g’:pe learning process.  Several
respondents seriously questioned the appropriateness of
the school as a practichn location. This nay indicate
the need for a firm agreément between the school boards,
the school staff, and the School of Social Work that the
training of students in social work is an acceptable
responsibility for the schools to undertake.

Discussion of community social workers. An
examination of the data related to contact with community
social workers indicated that 86.3'percent of the principals
in the study group had contacted secial workers on behalf
of students. These results strongly suggest that school
personnel are enfountering student problens which require
services in addition to those currently available in the
school systen. "

Respondents were asked to rate, on a five-point
scale, their degree’ of satisfaction with the social work
services provided. Tho X degree of satisfaction was
calculated as 3.36. This indicates that respondents were
generally satisficd _with the sorvices given. Of note,

however, is the fact that 22 percent of the respondents
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who added additienal comments to the stuly addressed the
issue of the adequacy of community social work services.
These comments centered around the high caseload, the
large districts served, and the time constraints of the
comminity social worker. The following comment is

representative of the general nature of the comments mad

“Social workers in local areas are overworked and under-
staffed, therefore they cannot take the initiative to get
involved in schools as outlined in the questionnaire.
Contact with schools has been at the school's initiative
and has basically been around a 'problen’ rather than a
prevention or a communication.” Conversstions with
Y

principals in the pretest group sipported the idea that
school personnel generally contact social workers in
clearly defined problem or crisis situations, for example,
cases of child abuse or neglect, or regarding provisions
of direct services such as transportation for special
testing procedures, text book purchases, etc. One may
speculate that school personnel are most familiar with
the social worker's role as a provider or coordinator of
direct services such as these; therefore, contact is made
only around this type of issue.

Constable (1978), Cstin (1975), and Sabatin,
Timberlake and llooper (1982) have also suggested that
comnunity social workers, as well as school staff, must

share responsibility for the lack of preventative socidl
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work in the school systems. They sugg.est that community .
social workers oftén do not possess, the skills and
understanding required to enter a complex organization
such as the school and become accepted as a component
part of the system. Gottlieb and Gottlieh (1972) point
out that part of the problem stems ffom the fact that
community based social workerS'do not have a practice
model which incorporates %nowledge and techniques of

- intervention in regard to institutional impingements

which can produce developmental and/or chronic mental

health problems in school children. - .
Constable (1978), Costin (1975), Means (1977),
Pennekamp (1979), and Radin and Welsh (1984) have
emphasized that problems encountered at the interface of
community social work services and the school .systems
are due, in large part, to the fact that schools of social
work have not developed an identifiable, specialized -
curriculum component (apart from the use of public schools
for fieldwork) that focuses on knowledge specific to
school social work practice, and that reliably prepares
students for entrance into practice within the setting
of the public school. Because the school experierice is
such a major influence in the lives of families and
individuals, schools of social work must accept !
responsibility fqr giving more attention tc,thc public

school and its problems. N
; o



“ School Social Work Tasks and Their Degree

of Importance

The principals in the sample rated each of the
97 social work tasks in terms of their importance for the
attainment of educational goals and objectives. The
rating scale provided for a range of responses from 1 to
4, where "1 = not important”, "2 = slightly important",
"3 = moderately important" and "4 = very important".

The mean score for the total sample was calculated for .

_each task or item. 'The 20 most importantly perceived ahd

endorsed tasks were then ranked in descending order.

Table 5 indicates the ranked r;lean scores and
standard deviations‘of the 20 most frequently endorsed
items, in terms of their importance, on the School Social
Work Task Scale (SSTS). The ranked mean scores and
standard deviations of the 10 least frequently endorsed
items were similarly determined. (6 These data az‘e presented
in Table 6. ¥

JRespondents were also asked to rate each of the
97 tasks on the SSTS in terms of their importance for

social work involvement. The rating provided for a

dichotomous response of "yes “no = 0". The mean

score for the total sample was then calculated for each
task or item. Subsequently, the tasks were then ranked
in terms of importance. The ranked means and standard

deviations of the 20 most frequently endorsed items,




TABLE §

The Rarked Means of the 20 Most Frequently Endorsed® Task Importance Items
* onthe SST5 (n = 80)

ce
e prbtone: Lumy

1. Clarnifies the school'y academc and ™
social regulations tolparents (37) &

20, Melps parents dewelop realistic rercoptions 3.53
of child's academic jotential (39f .

% . - Standerd
Tten Mean=  Deviation
1. Explains to student he has_been ] il
referred for social vork service (17) - .
Clarifies with parents the naturé of 9 11
the student’s problen (36) . L
Helps student develop new.att:tudes (22) ER2Y .86
Helps student develop personal goals (24) .70 80
5. Helps student develop educational goals (23) .69 51
6. Helps student develop overt behaviour (21) 3.6
7. 'Helps student gain insight into emotional e I
problens (20) A :
6. Cessults with teacher re special placements _— 6
for students (4] . .
5. Chesks on stwdént absenteeisn by naking 1.65 56
fere ¥131ts (68) A .
10, interviews student re feelings about ] 56
fore, school, and problens L ¢
1. Helps scudent contrel and express %60 as
feelings ;! 2
12, Helgs parents sce how tney sontribute to
chili's growth (s1) 280 -
13, Obtains consultation when problens in a7 g
diagnosas occur & ¥
. Obtains information from schaol personnel - &
re student behaviour.and probless (3) . .
15 Describes to the pricapal the services 556 &
the worker can provide (5] : :
J6. obtains information (rom parents ra . — s
student*s development and behaviour (5) ' %
17, Explains to student how much they will
¢ work together (18) i ek
18: velps paren: how they contribute to 556 %
olos . .

Note. (*) Scores ranged from I-4 for this scale. Parenthesized number

indicates the actual nusber of the itemon the TS




. TABLE 6

The Ranked Means of the 10 -Least Frequently Endorsed
’ Task Importance Items on the SSTS (n = 80) @

x Standard
= Item 2 Mean Deviation

. 1. Participates in staff

» meetings when 'students- N 2.95 9;
.involved are not known * 5 a
to worker (77)

2. Works with groups of parents 2,93 o5

re school concexrns N "

7

3. Accepts responsibility with

community council or com- 288 .86
nunity groups (92)

' 4. Publishes new findings L
: related to special school 2.91 74
services (81)

. S. Participates in research .
projects (80) s 2591, 291

6. Involvement in social action
groups (93)

o 7., Recruitmentsgf special 2.85 i 95
’ services personnel (82) = ¢

8. Assesses functioning of -
° groups of students in relation 2.81 .18
to school conditions. (9)

. 9. Examines and represents the .
school re suspension and 2.72 1.08
expulsion, practices (95)

. 10. Works for' increased teacher
i salaries (79) a2 04

Note. Parenthesized number indicates the actual number
of the item on the SSTS
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related to task involvement, are presented in Table 7.
The ranked means and standard deviations of the 10 least
frequently endorsed-items, related to social work
involvement, were also determined and these data are
presented’in Table 8.

Discussion_ of social work tasks and their
degree of importance. An examination of the ranked mean
scores, related to task importance, -indicated that scores.

: ranged from a high of 3.74 to a low of 2.21. Of the 97
tasks, only one fell below the median score of 2.50,
suggesting that a high level of importance was ateributed
to the tasks. The following selected comments by study
respondents reflect the degree of importance accorded
to-the tasks. "I found it difficult to rate each statement
from 1 to 4. I consider.‘y_cur statements to be motherhood
statements, all important to the education of a boy or

girl;" "Every task you have identified is very important
) ;

to the well being of pupils;" "I consider all of the
statements very important . . . to the running of a
school."”,

’ \0f the 20 tasks ranked as most important (Table
5), nine tasks (or 45%) pertained to service to the
students; six tasks pertained to service to parents;
three tasks pen_:_ained to consultation with school
personnel; and two tasks, gartained to direct service

to the school administrator.




THBLE 7

Involvenent on the SSTS (n =

e/ RATKSLnennuotsshe 10ioas Prkauentiys Endocand Tesna Retated to
ask 0)

Standard
Item Mean® Deviation
1. Describes fo the principal the services - "
the vorker can provide (§5) * o
2. Encourages families to use community % {5
resources (89) .
3. Obtains information re families 5% i
¢ functioning () : :
3. Dpescribes the uorker s services to other o -
" school specialists (60) . .
5. Obtains information re famly/student 5 35,
from other agencies (12) B B
R R ——— 5 N
to child's problems (40) 3 D
7. Suggests how parents can impr & 5
Telationships with schosl/ceachers (43) . .
8. Checks student absenteeisn by hone 45 5i
visits (68) - .
9. Clears outside referrals with teacher 95 -
or principal (74) § &
10, agts as o liaison betueen fanily and i %
social agency (87 . .
11. Encourages students/families to use = 95 2
conmunity resources (88) & ¥
12, channels and releases information to o5 22
appropriate personnel (75) d ¢
13. Helps parents recognize strengths and i 3
weaknesses re child's grosth (41} . .
14. Contacts significant others (e.g., foster 5 5
parents) to discuss student's problems (90) 4
15. obtains information re student's behavior 3 )
at hore (5) c ¢
16.. Consults others when problems in 4 %
.  diagnosis occur (13) B B
17. Supplies information re community . 902 2
militics to parents (86) ¥ C
18. Describes the objectives of the worker's, 92 "
service to teachers (48) 4 s
19. llps develop ‘out of school® programs i 3
(e.g., day care) (91) : .
20, Keeps informed of new development in 92 "
specaalized educational services (97) § &

Note. (*) Scale ranged from 0-1. FParenthosized number indicates the
a

ctusl number of the item on the SSTS.
»




TABLE 8

81

The Ranked Means of the 10 Least Frequently Endorsed Items
0)

Related to Task Involvement on the SSTS (n

. Standard
Item Mean Deviation
1. Helps beginning teachers
* anticipate problems with .55 .50
parents (57) §
2. Assesses functioning of groups .
of students in relation to .51 .58
school conditions (9)
3. Assesses student for special - 54,
placement (10). | * °
i
Monitors student medication (‘lls) 47 .50
5. Assesses student's functioning
in relation to school conditions .47 .50
(8) ! §
6. Clarifies academic regulations p %0
with students (19) °
7. Works with groups of parents 5 55
re school concerns (4 . .
8. Represents the school re
suspension and expulsion .43 .50
practices (95)
Reviews student records (1) .34 .48
10. Works for increased teacher 25 a3

salaries (79)

Note. Parenthesized number indilates the actual number




. i B H

he high ranking of tasks relating to service fo
the students suggests that school principals, as adminis-
trators, are very avare of the problens and needs of
students at an individual level. This may be explained
in part by the Eact that many principals have also been
classroon teachers (for 79 of 80 sampled, this om0
It also indicates a recognition of the importance of the
development of interpersonal, communication, and socializa-
b _ tion skills as an integral part of the total education i

program. The degree of importance attributed, to-tasks

involving intg;vgntions with parents/families suggests
n4 P that prlncipa}s are very aware of the influence of family

©' life in the student's total educational developmeht:
0}3‘ the 10 tasks ranked as least important

(Table 6), five pertained to administrative and pro—

fessional tasks; thrée -pertained to community service,

and two tasks pertained to parent/student groups. This

g suggests that professional and ad:ninist‘aqive tasks

(e.g., participating in research projects) are not
perceiyed as being highly important for the attainment
of educational gofhils; nor are broad community involvement
tasks (e.g., accepting responsibility with a community
council or group). Tasks pextaini‘ng to parent or studel
involvement in groups which ‘examine problematic school
L conditions were also given a low ranking. In keeping with

F this finding, Winters and Easton (1983) state that
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principals tend to feel threatened by parts of the social
worker's role which focus on problems or malfunctions of
the school systen.

The ranked mean scores of tasks, related to
SCEEL WoHE ANVSLesReNL, xanges tesss § HEgRet o7 YT
low of .25. Eight tasks fell below the'median of .50.

At this level of ‘analysis, it appears that the tasks were
accorded a lower level of importance for social work
involvement than for the attainment of educational
objectives.

Of the'20 tasks considered most important for
social work involvement (Table 7), 11 (or 558) pertained
to service to parents/families; three tasks pertained to~
referral and consultation; three pertained to descriptions
of social work services to school personnel; two, pertained
to administrative and professional duties; and one task—
pertained to community service.

These results indicate that. the group of tasks ‘
considered most appropriaté for social work intervention
"involve'services to parents/families. Of these tasks,
four’ involve enabling or encouraging families to utilize
community resources; three'involve farily counselling
around student problems; and four pertain to liaising
between the fanily and the school. One may speculate that
principals view the social worker as having the skill and

knowledge required for family interventions, or that tasks



_such as these are currently not baxng carned out by any
'petson in the school system. : .

The tasks vhich involve describing the social '
work service to schobl personnel--the teachers, the
principal and other school-specialists--point to the need .
for clariFication of the rale’of the school social worker.
1t alsa may indicate an avareness of the role confusion T
and conflict'that may exist wheff several pupil personnel
specialists (e.g., psychologist, guidance counsellor, ~« .  .*

social worker) are attached to a particular school.

" sleven (Jr 24.4%) of the res who added

‘to the study addressed the isdue of role EHEELE,

especially between the,'social worker and giidance
counsellor 3 _' % . . s
. The importance att‘rxbuted to tasks. pertalnlng .

to consultation, referral and coordingtion of services > .
indicate that principals value this aspect of the school
Bocial vorker role. One nay speculate that the tpovease 'n

in the number of speclallzed sprvices now available to , -

the schools has established the need for sérvice co-

ordination and facilitation. Current literature and .

research indicates that consultation and coordination of

special services has become firmly entrenched as.a part .

.of  the school social worker's role, (Constable, 1982;

sabatino, 1982; Timberlake, Sabatino & Hooper, 19827

wick, 1975).



s 5 . o .
It is intet&ting"tu note—the—importance

attributed to task.No. 97 (Worker keeps informed of new

. policies, programs, and research findings in the’area

of specialized services in 'educatiom). This is congruent
with the literature (Costin, 1975; Constable, 1982; 3

Mears, 1977; Michals, Cournoyer & Pinner, 1979) which

~ 5
has stressed the need for school social wgrkt‘ers to possess

specialized knowledge in_the area ‘of school sexjvices.’

Constable (1982) and Mears (1980) have effectively argued

for a speclal‘\zed curti:ulum, at the Master's 1evel, B
'wh.u:h provides the necessary, knowledqe and skxlls to

intervene effectively in the school setting.

Of the 10 tasks ranked as least appropriate for ,°

5 E1ake: s 3

social work involvement, five relate to service to the .
student. This is of ‘particular note since nine of‘the .

tasks considered most important for attainment of

educational goals involve service to individual students.

It gppears then, that although this type of task is>
considered most important, it is not viewed by 'sc;:bol,
principals as an appropriate area for social work;. .
involvemént. One may speculate that tasks of this nature
are performed by guidance counsellors in the schools.. i
Since many of the snchoolsvsampled a“:a large high scl}o'e],s,‘
it is assumed that guidance counéelling services‘a:‘e
available. It may indicate, as well, that school‘

principals consider the home/school/community liaison




model of school social work as more appropriate thi

,»_the individual casework mode . This conttadx:ts . =

'alleqatxons xn\the literature whxch suggest that social
" work interventions beyond the level of individual child

control are bften stifled or thwarted by the .school
system. Ber & s ] oD e
‘The task xelated to reviewing ‘the scudénc s
recordg, received the second lowest :ating of"all 97 tasks:
., This may poiit to a potential problen area for school

social workers or students in school field placamnnts

Johnson (1962) , Alderson (1972) and Hancock (1982) have
ela.lnp_hasi‘zed that the sharing of information in:-an inter- ‘
aisciplinary setting such as the school often oremmnke
problems for workers. These authors and others have
suggested that more open Gommunication and an increased
understanding of reciprocal roles would encourage such
sharing. . ~ ’

. A comparison of Table 5 and Table 7 identified
the following six tasks as common to both categories--
important for the attainment of educational goals, and
important for’ social work involvemént.

Task No. 5: Obtains information from parents on the

student's behaviour at home and, his previous development
" and experiences, .

Task No. 13: Obtains psychiatric, psychological or

., .casework consultations where problems in diagnosis occur.




Task No. 40: Helpk parents see how they contribute to .= - ' ' .
R, < .
their Child's problens (e.g., through theixr own marital

- _problens, poor home conditions, or by thexr particular

method of child care). .

o 2 Task No. 41 Helps parents.see’how they contributé to.
their chud’s growth (1 e.; recognize their twn pan;.m\nar E:

~ strengths as parents), % < -

.> | Task No. 65

iDescribes to the principal the range of.

services the worker is able to provide.

"Task No. 68: Checks on atténdance by making home visits
‘ s
in cases of prolonged or unexplained absences. *

An examination of the above tasks reemphasizés

~ the importance accorded to.the tasks pertaining €6 seEvice

to parénts. Since the inception of school social'work o
1 thig ;léect of the role has been expounded as a most 2

vital and important part (Costin, 1969; Gander, 1980;° T
Mears, 1975: Nor.se, 1982; ).loynihan, 1978; Wayne &
Flenstein, 1978)., This analysis suggests that the school
F;ersonnel. sa.mpled: may also rate this aspect of the social

" WorkBi's role as host important, Consultation services
and services pertaining to interpreting the social worker's
“xole to schol persomnel are again _highlighted in inportance -~

by their in'both ies

A
p'comparison «of Table. 6 and Table 8 identified FT‘ i B

the following four tasks as being least important in both

categories. . : . w kN




~

of students in relation to the, general characteristics

\Qf the school . * o | . S

Task No.-47: .works with groups of parents 'to ozganue

and channel their concerns abnut the problems of the 5

schogl system (e.g., overcrowded classrooms, the

_curriculun, school population).” . ..

Task No. 79: .Works actively to obtain increased salaries

‘and improved- workihg cohditions for teachers and othe® .
<

personnel. . . ) | . - 2
Task No. 95; Acts as an agent ‘of the school “in exanining . -
suspension ahd expulaion practices. - 5

The tasks listed above Again indfcate the low

rating given to tasks which involve ‘examinadion of school
c'ondit.ic!nn or ‘practicas. * These results ‘Tlosely parallel ' B
&.1970 Weiay) OF PEAHGIPALS, EeRoNrs, and weeiaL workers i
in Grand Rapids, Michigan which indicated general agree-
ment be:ue}n social workers and school staff concerning

_the importance of social workers in providing consultation,
about problems of individdal students and ‘helping teachers
and parents icommunicate about child-centered problems. )

There was little or ne concensus on social work roles in

which the principal, teacher or school was the focus of
change, or on child advocacy and community change agent
& :

activities (Flynn, 1976) .




A key finding of data presented in this section
is the. high level of meortance attributed to the range
of tasks pertaining to famxly/parent sntervention.  Of
note, as well, is the fact that 15 of the 20 tasks .
&thaidered most important for social work® involvement
are on behalf of students, but outside of the school
system. This suggests that school principals are conscious
of a lack of effective communication between the school,
the home and the community. | The sodial worker's rolé as,
facilitator of mox:-e meamingful contact is hig‘hly valued.
Tha‘s}e findings are congruent with a recent Newfoundland
study related to teacher burn-out (Kendall, 1983). The
study fmdmgs indicated that a factor related to teacher

stress was the natuxe of contacts between the home and the

" school. L

!

Bactor Analysis ! s o L . )
Factor analysis was performed on the School Social
Work Task Scale (SSTS). A.principal component ax{fuyaxs
using a varimax rotation was carried omt. Eijht factors
emerged and were rotated. Haue\'ler,‘ only three main

factors were clearly delineated and .contained a significant

‘number of task items which loaded at the r- + .40 level.

" These three factors accounted for-a cuhulativé 52 percent .

Of the total variance broken down as ‘follows: Factor 1 -

37.08; Factor 2 - 9.3%; Factor,3 - 5,7%. The factor




Factor 'Facilitation, Consultation and Coordination'.

means and standard deyiations were also computed.as

follows: Fackar 1 = X.= 3.34, S.D. = .702; Factor 2 - _

X =3.31, s.D. = .839; Factor 3-- ¥'= 3.51, S.D. = .694.
The 10 highest loading items of each. £actor were analyzed
according to their commonality and ability ‘to describe

that factor. The following describes the results of

these analyses. ¢

Tasks with significant loadings on this factot identified
a:tivit:.eu related to facxlitatinq heteer parent/teacher °
and teacher/pup{l relationships, ma_ activities, involving
clarifying student problems with others.. Tasks related

to coordinating services (e.g., with school sp'ﬂ'g)'.alhts
and. administrators), aimed at enhancing student:functioning
were“also part of Factor 1. Table 9 describes the 10
highest loading items of Factor 1, ranked in descending

order.

i . '
Factor Leadership, Planning and Policy Making

Tasks with hig ofdings on this factor identified social

work responsibilities for pzafessxanal leadership in
regard to the school, community, administrators, and
parents. This factor also defined the sharing of
Xnowledge betwger; social work and education (e.g.,

publishing new findings\on specialized services, or

‘participating in staff meetings; etc.). Consistent with

this, tasks related to the professional activities of
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TABLE 9 : I A SR

loadlng, Mean, and Standard Deviation of the Ten Highest - . !
. tems on Factor 1--rac111ucxon, Consultatig op
L e - and Coordination (n = 60). K = B
. 2 . . 3

F 5 i standard
Iten Number* " Loading Mean Deviation
© 7 44, Interprets school :egulationu i P
S and authority to parents - #1085 3548 +§80;
55.- Demonstrates to teacher ways . )

to utilhe peér relationship -762 3.18 -812

62. Consults pith other special . . #
service personnel to .develop - .758;- 3.48 - .624 *
plan for student ! > .

& 12. Obtains information from 1 - s & . © Yiw
' other agencies re student/ L7157 3.26 .674
vt f fanily -
58. Offers suggestions to teacher
concerning how to deal with:* .746
parents i v

g S ox T e

Assists in eduaur_ian of .
specified personnel (e L ._.a741 3,03 .
scudent placementl) L B <

S 6. Brinq- to the attention of N iy o : y 55

administrator problems 731 « 3.4%

ol student groups E "

"66. Involves principal in plans - ) ;
Iovolvon o 723 - 3.50

60. Describes social woik service ., o

, to other school specialists s+ ° ’-.’_5' -684 — ]
' 69. Channels back to adminis-— Tt e
trators knowledge about W715 3.36 «735

= neighbourhood’ influences o

Note.  (*)Denotes the actual number on the SSTS..




-'.\ r . .

rs-;uch', as mnr. and tecruttlng were also identified.

a aa-m—xpum of the top 10 items.which. loaded on Factor -
2 are ptesented in Table 10, ranked in descending order

of variance.’

Factor 3: 'Counulung with smaenc(?aunt-' The f.inal

* faator aeucxwxng variance was related to werking with

individual students and their pavents in the developnenr_
of personal and educntiunnl goals of tha student. Also -
1nc1uded were tha related taskd of clearing rafezralu
-and l‘nuin{uining required records of social wozk uexvical.

The 10 .ltemu whieh loaded highest on ehL- ﬁctcr are. ) p R

presented in Table.Il," ranked in descending rder of LN |

__used by Costin (1963), Mears (1977)., and Lambert and"" -

Di ion of the factor analysis. The statistical

procedures utilized in -the study were the same as those

Mullaly (1982), who employed the SSTS samples of school R %

social workers. !n the three above studies the task H

3

Ttems €6 9, 7, and 7 factors, relpectively. 4

In the present study, which employed the SSTS with a -

sample of school principals, only ﬂ‘u'n SasteEs WeEe ol I
retained. ' e B . y o
Factor 1, vhh:h emerged as the most lignificant 8 ¥

ana dominant factor, accounted for 37 percent of the . 24
total v-riunc- and contuined ss task-items which loaded ]

above the + .40 level of. llqnificance. Factor 2 r:on:ns.nad ool
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|
|

) TABLEsL0 . 5,
2 Loadmg, Haun, and Standard Dewiation of the Ter Highest ! -
iy d tems on Factor 2--Leadership, leninq. and 2
. Policy Making (n =
e . * - ) L % & & Standard ¢
v Item Number* Loading Mean Deviation e
. " 5 i
- 79, Works to obtain -
increased salaries g eS8 225 .018 .
a . . B2. Absists in recruiting . S Lt .
. " personnel - 534, M2.80 | .953 ]
85. Assesses special ~ A~
) programs 297 7 2.98 .929
} w 40. Helpa parents see how i T L
. they contribute to the -.485  3.51 .700 L

child's préblems

. * " 95.% Acts as school agent in : j
‘ examining suspension and - (484  2.76 1.063 . N
. .. expulsion practices . P o gt

72, Consults with schoc).

" -administrator in 467 3,15 - L89B i
. . formulation of po*icy o . . !
“' 96. Interprets achool-policy .
. to Somurtty 432 - 3.8 .596
e 48. Describes social work _ . ¢ wagd
. service to the teacher . 424 . 3.5 .62 i
" 77, participates in statf ) e 4
.. b w22 2,93 .o ]
81. Publishes new. findings. y

re specialized services <3981, 233 03 |

" Note. (*) Denotes the actual number on the SSTS.

5 . v




TABLE S

Ideing, Mean, and Standard Deviation of the Ten )(iqheqt

(n = 60)

e

Ite.ms on Factor. 3--Counselling wn:n sr.udenc/Parencs

. Item Number#

(- "t

andard

Loading .Mean « Deviation

23. Helps student develop -

I" - educational goals a8 S A3,
Interviews student to
determine his feelings 485 3.7 947
re home/school pmblems
Works with groups of s % o
3 (Norks @1 144 1.090
21, Helps student change lr g
L oime ! 407 3.63 519 .
- 20. ‘Helps student’gain !
insight-into problems @2 3.8 -546
22, Helps student develop. S Sk E5E
|+ new attitudes * : i
Obtains information: .
re family fanctioning 361, 3.20 2331
| .
74. Clears referrals with .
teacher and principal 330 B:880  Ep3A
i d P i
38. Assesses parent: /
" readiness to use servics ‘3?7 331 1.030
i :
73. Maintains records of . .
et 307 351 ke
rJo:e. (*) Denotes the actual number on the SSTS.
¢ - K g




nine tasks which loaded ‘above ‘this level, Factor 3' -
. . - contained four tasks, and Factor 4 contained only two
tasks at the -+ .40 level of significance, Beyond Factor

4, no task loaded at the * .40 level on any factor.

(\l

The study resilts, howevex, provide for a degree
of conparison with' prévious studies. “Baong the four’

‘studkes cited (Costin, Mears, Lambert & Hullaly, and the

w1 preset stuly) there is Belly one «conmort factor that T

" emerged in each: leadership, plaming, and policy-making.:

Yow - ‘It was also assigned the least importance in all four

&n.

“.studies. Tis £ between ana
2 . - social  workers on the level of importance which should

be accorded tasks of this pature. , - /.

alysis of Factor 1 indicated that thé 10 highest
. . loading ifems represented activities of facilitation,
- consultation, and coordination of serviees. An " .

s

examination of the 20 highest loading items on this
o ’ . factor also indicated similpr tasks.  This factor did
not appear as s‘uch in any of the other studies. However, ’ .
many of thq tasks included in this factor were repre-

- sented in the Lambert and Mullaly (1982) factor: T

\

facilitates functioning of the child; and, in the Mears

v s factor: clarifying the child's problem to others. The
doninant theme of A1) three factors is the social worker's
role as a facilitator or -coordinator.of services aimed
at ephancing: student functioning. .

J . . v : g
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- 96

Factor 3'of the present study (counselling with

the student -and parents) also appeared in both Costin's

| study and that of Mears. [This factar includes direct

service to the student; however, imdirect tasks (e.g.,
sexvicesitorparents) are alsd inciudsds ‘In Costin's
(1969) study a factor emerged whici’ focused on a group of°
tasks which involved direct ciinfcal wolk on a one-to-one
basis with the student.” This factor did not ‘appear in
the Mears, Lambert and Mullaly or the present study.

Recent 1i and’ has d that the

school social worker's role is shifting away’ from one of

dxxect clinical intervention to reflect an emphusl.é on

hhe broader tasks of advocacy, consultatmn, facilitation,
and systems chanqe. The Hresent study results indicate
"that there is genezax agrglenent between social workers
and educators on the significance of thik aspect of thé
soctal worker's role. ?

. The emphuus on indirect soclal work tasks which

. emerged from the factor analysis is congruent \-uth s
fumngs reported earlier in the present study which

. indicated . that tasks such as liaison, consultation,-and-
"facilitation of sexvices were accorded a high level of °
importarice by the' study sample.




Reliability Testing _" -
.- Internal consxstency reliability coefnc:.ents (a) .

were determined by treating the inventory of SSTS 1

_(’l‘ask Imgnxmnce), and SSTS II (Task Involvement) as . S ~

scales. Since the SSTS contained conteptual sub-scales, ° .

within it, the reliability analysis focused on the -  + .

Individual Bul“scales And) ehen ion the GysEall Eealbe.

The two main scales (SSTS I ana ssts II) were broken'down

in each case .into sub-scales ‘s follows:

+ . Sub-scale l--Relationship and service to student
5 (items 1-47)

Sub-scale 2--Relationship and service to'teathers

- (items 48-59)

sub-scale 3--Service to other school pexsonnel
(items §0-72)

Sub-scale "4-

Adninistrative and p:ofess;m\al tasks . g
(items 73-85) : )

Sub-scale 5-—Community services 1 owo - o
(items 86-97) ‘ : -

In the original task inventory the final task item
(item 97) was conceptualized in a separate sub-scale termed
‘Continued learning'. For the purpose of this analysis, -
iten 97 was included as part of sub-scale 5. In
retrcspect, this item appears to be r:onslstent with v
items of the sub-scale which it was included in. -
For ‘each scale and sub-scale the following vere
determined: ‘1) zero order correlations; 2) ‘the covariance -
_matrix; 3) the item total c‘u)rrelabicns; and, 4f the ’




I

the coefficient alpha’(a).

Since the SSTS II (Task

Involvement) -scale was dichotomous, the Cochran's Q, and

dhe KuderiRichardsom correlations were detgriined. Tre

results of these.analyses are presented #v Tables 12 and

to st\me
oy -Rglationship and seryi
to teachers

servidk to _other séhoo

ce

1

. 13 . 5 0 a , .
~ : : R
“ag . * 'TABLE 12 -
Relibbility ‘Coefficients (a) for the §STS I (Task .
: Importance) Sub-scales and Overall Scale (n = 60)
: v B T T T .,
; »" .., SSTS'I (Sub-scales and coefficient
° Overall Scale) « Items Alpha (a) .
i 1. Relatxonsh.\.p and service . ‘ '

1-47 <95

PEECT AN '}

| - - parsBnnel .60-72 -3
\ . ol
Adminisirative and  * ; Foas
\ . . e N ..
“ professional tasks .. 7385 a0
: .. '5. Community service 86v97 -, .90.:
6. .s1s5'I Overall - 1-97 . . .98
s w w 1 &
= A reliability cnafnclsnc of & .= .75-.99 Indicates
= . a high reliability scale, and ¢ = .60-.74 ‘indicates .

moderate teliability (N\lnnally,'1972). Both the S8TS I

* dnd the SSTS II, when’ seruginizen by the sub-scale .

- 4 s




. TABLE 13 A B . N
Reliability Coefficients (a) for the SSTS II (Taskr
Iavolvenent) Subsscales and Overall Scale (n = 47) ,
e
&

SSTS II (Sub-scales and Coefficient
Overall Scale) Items Alpha (a)

1 Relationship and service 1-47 .95 N

to student

2. nelacmnsmp and service 5
to teachers . 48=59 -90

4 .
. 3. Service to other school - 60=72

. personnel 60-72 .88

4. Administrative and 2 ’ ;
professional tasks 73285 <7 w81 N ‘)
i . . .

5. Community service . 86-97 .87

6. SSTS II OverAll . 1-97 .98 .

g, g 3

Goefficients and the overall reliability coefficients '

appeared to be highly reliable and shoved a great degrée

of internal consistency among sub-scales ‘and in the’

overall scale. #

" as indicated in Tables 12 and 13, the.number of
cases in the sample dropped from' the total (n =80). -
The computer default option for this analysis eliminated -

miﬁs'inq data by case ‘rather than by item; therefore, the

0
‘number of cases yas Lower. ., ¥



Discussion of ralmhnnv testing. Reliability

testing of the SSTS I (Task Importance) and the SSTS II-
(Task Involvement) indicated a high degree of internal
ccnsistency among sub-scales and in the ove:all scales.
Coefficients alpha (%) on-the su_b-scales‘ of the $STS I
ranged from a high of .95 to a low of .89, and on the
;uh~scales of the SSTS II ranged from .95 to .87. éoth
scales overall indicated a reliability coefficient of .98.
. The resulvtsk of .the reliability testing’ serve,d/to
highlight the Eollowi‘ng: 1) the integrity of the
-instrument used in that the ieelns on the sub-scales and*
the overall scales were highly corfelated and internally. .
consistent; and, 2).(the homogenaxty of -the study sample,
in that there was I}lttle varlance in how the school social
. work tasks were peréexv&d in terms of task importance or *
task involvement. . This result supports early findings
of the study which indicated strong agreement withif the
sample on the ranking 6fsocial work tasks.
Of note, as v\:lell, is the fact tha't the number of
cases for thls analysis was n = Sﬂ on the SSTS I (Takk
> Importance), and n = 46 on the ss'rs II (Task Involve_ment) "
This suggests that -school principals experienced a greater
degree of difficulty in answering questions related to
task involvement sincé thbre is more missing data in this
section of the questionnaire. One may speculate that
since the majority of school pdnéipal‘s have -not had 5




contact with a school social worker, they were uncertain %

as to whether the tasks were appropriate for social work

involvement, hence questions were left unanswered.

Sub-group Analysis

The final data analyses involved ‘identifying

relationships between selected independent variables and

the dependent variables (construed as the SSTS I (Task

Importance) and the ssTS I ('x'ask Involvement).

"t tests were used to detemxne whether slqnifxcant

Studént %

di{iexences occurred between. the selected sub-qrcups'

perceptions of the, importance, of tasks on both the sSTS

I and the SSTS II.

To compute the mean of all scores- on the Task

Importance scale, all variables.(varlables 5 to 101) :were

summed and divided by 97 (equanin?' the nunber of tasks

on the scale). Similarly, variables 102 to 199 on the

Task Involvement scale were summed and ¢ivided by the 97

The following sub-groups were broken out of the

sample for comparison of their perceptions of tasks on ..

s
tasks on this Scale.
the SSTS I and SSTS II.
. |
§ ,f,._., . e
VAN |
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B g ® * X \\ & i
; Independent Variable . rou .
"1. School Board 2 Integrated/Roman Catholic g o
. 2. Education  * Masters/Bachelors + )
s 3. .Age . . <40 years/ > 40 years N
v O :
. 4 Bxperience (as school . ' g yearas > 9 years
. > ERSimes (e% a0l s yearaf 15 years ;
“6.. ‘School population: (total ‘
*“6.. School population: (tota . & " X
number of students) <300/>300 -
P 7. School population (total b ) LA -
5 number of teachers) ST I . L
. Rnalyses of these data provided significant differences J

within three sub-groups as follows: & \

i) .- Experience (school pfincipal) vs Task, Importance,
g = -2.24, p < 05, n = 7

tii) Experience (school teacher) vs Task Importance,/
Y £ =4,36, p< 001, n=77

iii) - Experience (school teachers vs Task Involvement, |
£=1.97, p< .05 n=

= . |
o Anaxysm\of the variable 'Eyperience as a school R
. princigal' indicated that respondents with more than nine
years experience as a’ school principal assigned a sig-

nificantly higher rating to tasks on the SSTS I (Task

Importance). However, within this sub-qzoup the differences #

in perception of tasks on the SSTS (Task xnvolvemenv.) we's
. z ' nut significant.
i Analysis of the variable "Experience as a,school

teacher' indicatedl that ¥

ondents with more than 15 years

[t




i . ) &

experience as a school teacher assigned a higher rating’'- - . 1

. “to tasks on the SSTS I (Task Importance). However, this

& o gy

- board denomination, education, experience as a school .

same group ascribed a Lower ratan o tasks on the SSTS .

" 1T (Pask T ) than am‘ t having ‘less
than 15 years teaching experience. ; )
mscushon of sub-group analxsia. The high S
degree of similarity in ‘the importance accorded to school
“gsocial work tasks as réevealed by the subrgroup analysis

\is striking. Sub-group aralysis based on age, School i

teacher, experience as a school principal, and school
size indicated significant differences in the perceptiéns' . i

of tasks in only one area--experience in the school system.
g Yon g

- These findings, however, are congruent with earlier

A

/

findings which showed a hiqh degree of consfstency in
the perception of tasks on both the SSTS 1 ('usk

Importance) and the SSTS II (Task Involvement)..  One
might inte:‘ptet this level of consistency as indicative . i :

of the homogenéity of the simple group and the similarity

in problens éncountered in the mgh school'isystem. : “
g The notnble exception in the importance accozded ’

school social work' tasks is related to experdence in the

_school system. Rasults of suh-i;:oup‘}s_hal:ysis. indicated

that principals with more than 15 years e;:pezience as &

school teacher or more than hine years as a school J

principal attributed a higher level of importance to '

f s Y o5 B
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tasks on the SSTS 1 (Task Importance) than did principals
‘with less -experience. Further examination of the study -
results revealed that 22 of th‘e 41 respondents ;n this
sub-group had completed degrees at or above the master's
level. It is reasonable to assume t.hat the facwrs of
experience in the school system and educanon level

would Tesult in an increased undetltandinq of the student,
teacher and school prohlﬂns, therefore significantly
affecting the résponse to the importance of school social

. work tasks.' %

A second fihding related t’o exparience}r:dicat»ed
that principnl_n having more than 15. years teaching

. a;parience ;ttxibut'ed a lesser dagx_eu of importance to 9
_tasks on the SSTS'II (Task Involvmnc)'. This finding;

. which appears somewhat contfadictory to the first finding,
, may hmexplamed by the fact that 29 of the 41 respongents
.in ‘this group were employed in schools ith student . ¢
populations of greater than 300. One might expect that *
schools of this sie would employ guidance copnsellors
who may be carfying out. certain of .the tasks uuud;
\tbexefore, these. would not be vl.ned as . Appmpria:e :

9 neceuaxy for social votkez inyolvement. 'rhh interpre-
“tation cannot be :ukan futtha:, other . than f,o [suggest

that it may be indlcatlve of tha‘ complaxitia

[
:ontusian nhich muy exist when several guidarce apecinuutn

are amploycd in'a school system. Role clarification’and




explanation of the unique skills of the school social =«
‘worker may be more necessary in the larger school systems
which have accéss.to'a wider range of pupil personnel

services. .

Conclusions % 3

. P

The conclusions of this study Lxu be discussed
according to: 1) conclusions relatéd to the literature
review; 2) findings of the study; 3) limitations; and,

“4) recommendations. L

Conclusions Related to the Literature Review - .

" Social work has been described as a préfession

in search of an"identity. - Current and past literatire

in :ha area of achool socxal work rezlects this aearch
for relevancy and for clarification of perceptions oi
social work Basks. School socidl wosk practice p@dels
have tended to reflect the dominant methods of the broader
social work profession. In this regard the commonality
of ‘the social work generic methods base is reflected. §

On the other hand, the uniquencss of the public school
system as a practice netting has been stressed.

i . An examination of this specialized practice field .
uuggeltu several things. First of all, there are'real

differences in fields of p:nctica--betweeﬁ’ social work as

|
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N . it is practited in sthools, in the health £ield or in
correctional settings, for example. The devélopment of
" professional standards for school social workers and .
i . ‘hospital social workers by the NationalAbsobiation of - -

Social Workers endorses recognition of the uniqueness of

differing fields of practice. _Such standards provide
D social wo:kex's with a definite - vay of locking at e

the:‘nselves, first ds social workers, but aecondly as

social workers .in a .particular field of practice.

Secondly, the study suggests chut social wo:k
education which has tended to prepare students forea
. ) qeneric type Of practice or a particular method is not:
‘ pmvxdmg a broad enough base for challenges in a ’ L y 1
“specialized practice field. A congistent theme of the
J - literature since the aneption of school socxal work is’
the need for specialized knawledge and tnining relevant
to the field of public education. pearning in.a new
£1e1a Of practice takes time. For example, it mdy take

=, " a social worker one or two years to trapslate generic

principles of practice }taxned in another settx}’n‘q 'to a .o ® o

+ *" practice model which is workable in the schools. In this | 5

regard the burden of p. on for onal ‘p;actice : 0
i carried by the specialiZzed field. .
The gap between practice preparation and acfual

| role demands of a specialized field of practice lends -

support to the argument for a °two-tier degree structure




. Findings of the Study
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in social work education--a B.S.W. program which provides
a strong generic hethods base and an M.S.W. program which
provides opportunity for specialization. ’
i The study further examined a notion by carxou :
(1980). that social work services cinnot be arbitrarily
established but’ must bﬂjoined to the needs‘ and requests
of the education system for services. 'mheﬂssue of
adaptxng a practice to. the school setting is admittedly

~ controversgial. However; 1: is the responsibility of the ~

social worker to purposely identdky his own model for

! the delivery of socidl services in the schools ‘and to

. recancu.e that model with the orxentation delnanded by

the system's gaals and’ the ns of school 1
Th;s reconcilxaticn need not be ‘a capitulatlon, a conflict
. or a-contest. It must be based on a shared understanding
betueen educator and social worker of the needs of the
pupils, the school system, and t':h‘e outside” community.
Ways and means of fostering a greater. sl ared understanding

and more effective communigation between social workers

and s need to be

Thi's research study focused attention on the role
of the school social worker as BaFEAIVEAEY aYERipIE Gf
" high school principals enployed in the public school
system in the prowince of Newfoundiand. .Demographic data




re&realed a relatively hamogenequs umple-i—pred‘omi.nat.ely_
male (808), with a mean age of 40 years and professional
eddcacion at the naster's of bachelor's level. Analysis
of the response rate indicated an almost equal return '
raté f£rom rural and urban' areas; with a slightly higher
x'esponse rate (163) from.school principals emp].oyed ! by
:he !ntegrated séheol boards.

1 The homogéneity,of the sample.and the consxstenﬁy
and agremen!’. in their view of the school ‘social worker's.
role iwere borne out in the reliability testing of the .

inst \and the group analysis. Reliability

Ptesting indlcated anjaverall coefficient alpha of ag .98 ,

son the SSTS I and SSTS II, signifying very ucne variance
in how social work tasks were perceived in terms pf task
importance or task involvemént. Sub-group analys:.s,
-based on the major independent védriables of the study,
indicated’length of time employed in_€he séhool system

as the only factor affecting the perception of school
i .

" social work tasks. :

The 'study revealed that 86.3 percent of the
. resporidents had contacced cammunxty social workers on
_behalf of students. oh a five-point scale of satxaia:tion
with the service provided .7 benn of ¥ = 3.36vas) taporeads
However, this finding can only be nar:owly interpreted
-since no information on the nature or’ purpose of the

social work involvement was obtained.




A major purpose of the study was to examine the

degree of importance high school principals ; accorded a

" fhnge of tdsks cons:.d:zed representative of the school

+ social worker's role. Stu§y results indicated a high

level of positive endorsement of the tasks. On a four-
point scale a‘grand mean of ‘X = -3.32 was re'po.zted in
relation to task importance. An examination of the-20
social work tnukl considered most wpqx:an: “for the
"attainment of educational goals-indicated that nine tasks

' pertaiged to direct service to individual students, sb(
tuks pe:tas.ned to provldmg services to parents/fanulxes,
,and ¢ remaining five tasks e — aroun,d consultation
and ddrect service 'to the administrator. .
 Respondents also ranked each task"in terms of

its importance for social work involvement. 'On a séale of

0to 1 a grand mean of X = .77 was reported. In this

however, a different cluster of tasks

emerged as most important. . Of the 20 tasks considered
v :
,most important for social work involvement none pertained

‘to counselling service with -an individual student. _

" Furtherhore, four of the 10 tasks ranked as least  /

important for social work involvement pertain‘ed to ©

. .
direct service to individual students. One may speculate
that tasks of this nature are being carried out by
guidance counsellors.and, thex'efc‘:re, are not seen as

appropriate for social work' involvement. A recent study




\.

7 1 ¥
of quidance services 4n the province's “schools, (Bishog,

1975) lends suppux‘t to this sp\;fcumtionL study [sults
e

indicated,that school gounsellors spent more t: on(

counselling mdwmual studepgs’ thad on Sl other.

gmdance function. ot R ®

Among the 20 -tasks ranked as most important for .

social work ).nvnlvement 11 (Or 55%) 7 pextal.ned to se:vxces -

co parents/t‘aﬂulles, whue the remaining nine tasks
centered around- consultation with schoql personne'l and
ccordlnatxon"gi school services. Fifteen of thése tasks °
*Were on behalf of students but o‘utsidg 'the school system!
These resuits. suggest that .the role of -the school social
. woder, as perceived by high school principals, is a
very broad one, certainly not limited to 'in school' ;tn'sks
Wit individual students. The xesl;lts are conqru’ent with
school social wcrkexs' perceptlon ‘ot tdsks a6 reported in*
the literatire (Lambert & Mullaly, 1982; Mears, 1977) *
and support the trend away'from individual _r:’asev:'o‘rk to
an increased emphasis on: consu tation, coordination and
a hor ﬁschonl/cemmumcy focus. ')' . v
Tasks ranked as being least important fér social
work involvemenf. centered mainly around examination of’
* the {chool's. pol:LcJ.es, practices and procedures. Results
. of the“tdbtor analysis supported this finding in that .
“the, factor 'Leadership, planning and pou&j-makingcaa

accorded the lowest mean importance of the three fastors'




_which emerged. This result also suggests agreement

Between, educators and school social worker's in the

_perception of the worker's role. » Recént/regearch (Costir,

1969; Lambe:rt ‘& Mullaly, 1982; Mears, 1977) has indicated

that sghool social workers also xank this:factor lowest

in importance. .

o
-

Overall, the study results suggest that a social .

‘work practice model which involved only a 'school change'

focus or an ihdividual casewdrk approach would not be
perceived as meeting the needs of the education system
-for 50:1&1 wcrk servxces. A more acceptable model would
be a hmne/school/commun:.ty liaison model which inco:po:ate,s
GonsaLEt1o Aa facilitation and coordination of services.
The findings indicate a positive perception of -an inter-
aisciplinary teamwork approach-to the provision of: g
services. Services to parents/families were highlighted
as a major area of importance for social work intervention.
Results of the study suggest a degree of congruence
betwedn educators' and social workers' perceptions of '
the schoql socigl worker's role. '
Limitations ' s ow o
A major limitation of tis study is related to the

sample size. Of imately 8,092 employed,

in the publis -school systen of the province, the targetted
populamon included only 154 high school principals.

1




* . . 5
The study findinqs are limited in that the perce‘ption S

of the school social worker's role is hased on the respunse

of this one parucular group. Other relevant groups in*

the.educatlcn system (evq.,/class'rloem teachers, other | -

school specialists ox sghool ‘board supexincendenis) may
have a,very d:.Eferent view of . -the tasks whlch are.
uuponam-. and appropnace for social work involvement. .

AAseccmd’ tuln).tatlon of the study findings wrtains

to the interpretation of the questigns by school pr:.nc:l.pals.

. The questignnaire used Lm the study was developed, by

social workers for' use 'in a study which employed -school .

socxa). workers as, the sample populatlon. Some of 'the

cunpepts used in the questionnal{e may-have’ very ;"
' different " meamngs for sduial woskers: eHan Far educatqrs., i
Th.ls 11m1tatlnn, although valid, is inherent in. almost.’

,.all pencil and pap esearch. . |
A.third L'qu n of the study relates to the”

fact'that school principals were asked to make judgements

about “a role with which théy had very little experignce. .=

0n>1y six percent of the total sample reported working in
a school with a schopl social worker or a stuée'r_\t social -
w:;:ker'.' Th\;s the capacity to generalize the findings tq
other school systems which employ social worke‘rs and in
which educators would be more familiar with the role is

limited. . -

ot T T R s g st uie”




o ) / The study is limited also in that 1t 14 not gose
o, e T Lasiticng Felaela to tha adequacy and availability of
< = P ; counsel:ling services (e.g., school psychologist, guidance |
2 -+ counsellor) currently existing in a school systes. This
M ¢ factor may be very relevant in determining the nc;t '
. : o appropriate role for the school social worker .
N

.
Although the | study attempted to explore the issue

g of community social worker involvement in the schools,

limited. Questions relatiny -
) . to_the nature ‘and purpdse of S:Iconzace between the = -~

the information obtained was

iR ! :
' 4 ’ social worker and the school were not included. Additional
i v 5 .
v .

informatidn :e}a‘cipg to the adequacy and natuxe of .the’

social'work service presently being provided to the ¥

schools is required for a more complete asgessment _of
§ o i
< this service.

of nots, as well, is the fact that the study

3 rel:.ad on u instrument which was developed on the basis

of the Amerxcm school social work experience, which IS
" more firmly entrenched than the Canadian experience.
While there may be some validity to this criticism, the
[uSe of the American instrument is defensible on the

" basis of the lack of literature describing Canadian school
: : " soeial work and the lack of documentation 6f Canadian
" / experiences or studies. . ° '




recommendat:xcns are offered' N

[this to obtain i1

Recommendations w2 : W
on the'basis of this study, the following
1) Approaches shnnld be nade to the” canadmn Association
of Socxal Workers by school social workers to establish. .
. j N
a register. af its members. From such a register a more

accurate defxru.txon of school social uorkers, and schools

in Canada which employ social workers, "may be established.

‘This register could also serve as a reseaxch populaticn -

for studies ertaining to various aspects of school social

work services in Canada. Despite several attempts by '

'qn‘perta ning to ‘the
status of school. sécial vork .servicés in Canada, from

the Canadlan ASSOC!EtlDﬂ of SQClﬂl Wor}cers no !nfnx'mation
vas obtained. '

2 Practitioners in the field of Canadian school social
Jork_ should ‘engage in a ‘aiety of research projects to
add to the knowledge of specific school social work issues.
The results Gf these studies should be published in

Canadian journals -to encdirage greater [interaction

between px’actitioners in ﬂxfferent parts of the countxy.

A research projéct: whicl traces the historical development

\of school: social work sdrvices in Canada may be helpful

in establishing a “focus and direction for future

: \
development of services.




T3 this _stidy has highlighted some of tha problens
KeTatad Lo sselatverk practice in an 1nterdlscipllnary
sétting. It is recommendéd that social workers employed
in interdisciplinary se:tmgs, such as hospn-.als or
corredtional facilities, ehaage in reseaxch projects.

{
similar to tha present study, .1t would % mtexesung

to note what the differences are between the social
worker's opinions of their tasks and the opinions held by
relevant others concerning the same. t sks, and whit t‘he’v
implications might be because of any disciepancies.
©) A najor challenge vhich confronts the profession ~of
‘social work in. the province is m@euneacelana to
(erticulate its unique characteristics fo the educatifon
systén.. A majod difficulty associated with acceptande »
of social work p"e;sonnel' in the schools may be the lack
of kncwledqe’ about the role of the social worker by ?
educators and by the public. There is still a strong.
association with poverty and valfage payments which gives
the social work profession a negative image zfatheé than
a helping one. Involvement by representatives of the
. School of sotial Work or the NewEoundland Association of
Social Workers in school related activities, such as
meetings of the Newfoundland Teachers' Association ot
Parent—'x‘eacher Assocxations, may encourage a greater
understanding agd appréoiation of tie social worker's role.

5) The School of Social Work and the Faculty ofyEducation
o




| at Menorial University should jointly plan, presént, «

{and sponsor courses, workshops and seminars on topics of

| | ‘mufual interest or conedim, Al &b INBTEEVIRG e i

P knowledge, understanding and respect of both professions

{ for each other. .

‘ : '6) Representatives of the ‘social work profession should

. " clearly communicate to educators the traits which dis-
tinguish school social work from allied professions, and

the g and offered by the

‘social work prof . Other pr ions, such as®
.~ guidance counsellors and sc.h.aal psychologists, who have
. © " récently been; brought into the schools are still working
o . towards beconing ‘established and may perceive the !
introduction of soclal workers as a threat to their

territory, not only in teyms of assigned tasks, but also

.in" matters -of fun’ﬂing_ for additional positions for their
professions. ) : )
e 1) The results of this gtudy have indicated that there
. ) are areas of specific skill and knowledge needed by
’ community  social vorkers to establish effective vorking
. . relationships with school personnel. These areas pertain  “
to team functioning, interdisciplinary tean work,
comsultation and collaboration, and prganizational
change processes. As community social w‘oxkex.-s attempt
to move out of their traditional roles.with the schools,

it will be increasingly necessary for them to clearly - .




_period’of time may be necessary to—build a foundatién

state the knouledge, skills, and competence they can BB )

ontribute on behalf of students; and to specify which
tasks they will assuge responsibility for within aset

tine period. The Schéol of Social Work must be of

grestex asmistance in'Ehe exaiinition asd presantation

of these areas in. the general curriculum. Social workers
who @0 wot Sdiretand oF apprediate the complexities of

the education system.run the mk of further aliemting
educators and hampering efsecuve working relationships - )
‘between the two professions.

8) This scudy has indicated some of the cen/plﬁxxties of
adaptan a social work- practice to the school setting.’

In the. ‘light of thqte factors 1: is recommended u{ac the
school. of soctn Work reexamine its policy of placing -
“fourth dnd f£ifth vear stud:)ts in various schools for the . %

field practicun. Considerable advanced.planning over a

for placement of social work students in the schools. A

- i
viable plan may.be the selection of two or three schools

for pl and a effort to establish a o |

sati y working relat with school staff and . %
aclear definition of role sets. = : &

” 'lhronqh careful plannan, use could be made of a

'mul tidisciplinary teaching ‘approach'’ in which principals,

toachers and field instructoxs are all closely involved @

5.{.\ the student's _learning process.. Use of this concept '+ * . Y
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cof1d not only provide a broadening of student learning

"but also add to ‘the strength of undezsthding between team -
members. Built-in evaluation and ddcumentation of the
student pldcement experience in these schools could be
used to establish’and broaden the base for placements in
other schools.  ** ’

'9) The results of this study have indicated a positive

response by school principals to the school social worker's

role. In order to corroborate the findings of this study

and to build on its data base, it is recommended that -
further research in this subject area: be undertaken:
Research aimed at ‘eRanining the differences in
responses of Vbt 'in school' groups .(teacher;, o
.guidance counsellors, etc.) fto the, school sécial wozker'é\‘
role would be relevant. A second'area for research might
fogus on othér groups such as the denominational education
committees or school board superintendents. t Under the

province's education system a de

ision to intzoduce social
work services intd the schools apparently does not require
the approval of the denominatiorial education committess;
however, it may.reguire unanimity on Xthe part of school *
boards. : o

10) Should a school social work .service come’ into
efisténce in the province, it would be advisabls to phase -
in such a service on .a'planned long-term basis. Careful

consideration of the area of financing would be needed
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to ensure -that ‘funding for the service would not impinge £
& on funds allocated for teaching positions, thus resulting 5
in an increased student/teacher ratio. Built-in evaluation
5 X » -
* and ongoing research related to the adequacy and efficacy f
of the service would be essential. =
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b : o - st
: . Yy 3 5 X
s &t - > i
> \ 3 . 3
: % g
s i R 4
| . R 4 v
N e <= i o i
& § o
. - 8 . 1
. e @ 3 s i
| [ ‘ . t
H 5 .
; - Fre
i o
i :
| ) " e il
h 2 =
" 5 . q "
" ™ :
|
A .



120




. - ‘Alderson, J.J. The specific content of school social
N .t . work, In G. Lee (edw), Helping the Troubled School -~
. e w o Ch).ld. Washington, D.C.% NASWL Inc., 9.

Alderson,i J.J, (ed.), Social Work in_the Schools: « -

¢ Pacterns nd Persg‘—i_“‘_cﬁrk_n—ecc ves. Northbrook, I
. ’ Whitehall Co. »

Alderson, J.J:. The challenge forfchange in school socxaiw .
+ work.  Social Casework, 1971, 52, 3-70.

.Alderson; J. 3. Models of schéol ‘social work/practice.
R.. rr

In R. Sarri‘and F. Maple (eds.), The School in the
Community. "Washington, D:C.: NASW, Inc., 1972,

“' Alderson, J.J. & Krishef, C.H. Another perspective on

. * v 7. tasks in.school social work. Social Casework, 1971,
: 54; 3-70, o 5
. r - .
. Altmeyer, J.R. Public schopl services.for the child ¢ “
with emotional' problems.  Social Work, 1956, 17, i

. 86-93.

|~ * VAnderson, R.J. A model £pi’ developing teah practice .
o ‘Journal of the Internatiopal Association of Pupil ..
: . 2 T Work 1372, 16, 147-151.

in pupil 1 services:
" The stcry “of the 70's. Jourmal of the International

i L ssacxatxon ns Pupil PerSonnel Worke ers_‘i| 972, 16,

Anderson, R.J. Sl:hool social work: The promise of a
vt - team model. Child Yelfare, 1974, 53, 524-530.

Areson, C.W. Status of children's work in the United
States. ‘Brdceedings of the National Conference on .
Social wasz.“cmcaqo; University of Chicago Press, I &
1533, . .

Arevalo, R., & Brown, J.A. An emerging pergpective on,
. school social work. School Social Work'Quarterly,’
1979, 1, 197-208. .

*  Auerback, MB.” The special contribution of the school

57, social workeg in work with parent groups. In G.
. Lee (ed.), Helping the Troubled School Child. .
-Washington, D C.: NASW, Inc. ’ . %

Auld, M. Attaching sncial wnrkezs to the schools
In M. Craft, J. Raynor and L. Cohen (eds.), Linking
- . Home and School. Londor: Longman, 1972.
| -




Banchy, N.. Evaluation of school .social,work in a
metropolitan school system. In R. Constable and %
J. Flynn (eds.), School ' Social Work: Practice. and .

. Research Perspectives. Hom‘ewao“’&,“lf - no‘zsey‘
Press, T

'aam:ny, N., & Canter, A. A home-based paxent education
Social Work in Educati 9, 2, 36-46. %

Baitleht, H.M. The Common Base of Social Work Practice.
Washington, D.C.: NASW, Inc., 2

Beck, R.H. (ed:), Society and the Schools: Communication .

Challenge to Education and Social Work. New York:
NASW, Inc., 1965. :

Bishop, A.W. An mvesuqatmn of the utilization of ‘the
. counselor's time in the schools'of Newfoundland and
Labrador and i'ts relationship to selected professional
criteria. ; Master's Thesis, Memprial University of
Newfoundland, 1975.

Bloom, B.S. Human Characteristics and School Learmﬁyﬁ-
> New York: McGraw Hill, L . ) -

Bowers, S.  The nature and definition of social casework.
In

G. Iee -(ed.) , .Helping. the Troubled Scffbol Child.
Washington, D.C NASW, Inc., 1959.

Braunstein, A. The school sodial worker and the parent.

. In G. lee (ed.), Helping the Troubled School Child.
Washington,. D.C _Lsﬁ—msw, Tnc., 1959 PO

a:eckmndge, S.p:  Some aspects of the public school
from a s&6E1al worker's point of view. Journal of the

‘Proceedings and Addresses of the National Education
3 Resoclatiom, July 1914. . . . . -

~ 'Brown, J.A. The school’as‘ap organization: An approach
to problem solving. In R. Constable and J. Flynn
(eds.), School Social Work: Practice and Research
.Pergpectives. Homewood, I11.: Dorsey Press, 1982..

Brown, T. The function Of the ;school social worker in
the elementary schools.in the State of Illinois
(Doctoral dissertation; Colorado State College; 1967). - -
Dissertation Abstracts ional, 1968, 28, 7144.

Cantoni, L. Fanily life education far public school
teachers. Social Casework, 1969, 50, 407-410.




:Carroll, M. School practxce and mental health needs of ~

upilé’. Sacxﬂl Work in Bducatian, 1980, 2, '12-28. = o
Cclteryhan, c.M. Rélating schools and comnum:y services.
S qwgr- i In G [Lee (ed.) , Helping the Troubled School Child.” .
il } Washdington, D.C.: NASW, Inc., 1959.
/ v 7 Conseable.n, ‘the challenge of spec).alxzatxan' Issues

i in social work practice. School Social Work Joutnal, .
1978, 2, 67-76. - . -

Constable, R. Toward the constructidn of rol
By energent ssocial work specialization. Sehool Secial
- .. ‘tork quarterly, 1979, 1, 139-15. = e

Constable, R., & Flynn, J. School Social Work: Pract

e
i and “Research Perspectives. Homewood, Dorsey
H Press, 1982, )

Qostin, L.B. An analysis of the tasks in school social
work:  Social Service Review, 1969, 43, 214-285 (a) -

Costin,” L.B. - A historical review of school social work. %
Social Casework, 1969, 50, 439-453 (b) . . "

Costip, L,B. School Soclal work:e Encyclopedia of Social -
[ i s

15 (2). -Washington, D.C NASW,.Inc” 1971 3

Costin; Lib. Adaptations in the delivery: of. s-:hool social
work ?erv.\.ces. Social'Casework, 1972, 53, 348- 354.

Costin, Lib. School social work practice: ‘A few, model.. o w
social Work, 1975, 20, 135-141

Costin, LEB.‘ Editorial . Social Work in Bducation,
.,1981, (3, 2-3. 5 A

o v Cremin, L.A. Ther ion of the School. New-York:
vintage, 1381

Crowthers,.V.L. The school as a group setting.' Social
Work Practice 1963, Selected papers, 90th annual
forum, Nationa onference on Social Welfare. New
York: Columbia University Press, 1963. ‘

. Culbert,” J.F. Visiting teachers and their activities.
Proceedings of the National Conference on Charities
'y . and Corrections Chicago: The Hildman Pripting

: Company, 1916.



- .
Curtis, H. School docial work roles #nd servides in
Canada {Doctoral dissertation, Urdiversity &f Utah,
E 3). Dissertation Abstracts Internatiodal, 1979, -
. 2, 6337=A." (University Microfilms No. 7907,534) . =

‘Davis, AtF., Settlement: History. ' Encyclopedia of Social

Work, l6th Ed:.txon. Washington, D. C.‘ NASW, Inc.,
1973.

.Del Genio, J.A. Are there alternatives to casework? y

Journal of Sthool Social Work, 1974, 1, 56-63.'

‘Dewey, J.. Democracy and Bucation. © ue\é York: Macnillan
Company, 1916. & :

Dubin, R. Human Relations in Administration. , Enqlpwooa
Cliffs, N.J.: Prentice-Hall,.l951

Erwin, ° et al. Promoting-effective relationships .
between the school .and the child guidance clln}.c.

Mental ngxene, 957, 542-4

5 z
Fisher, J.K. -Rol& perceptions.and characteristics ot -
attendance coordinators,: psychologists, and social:. |
workers. ournal of the International Association
'of Pupil Personnel Workers, T 10, 1-8.<

Flynn, J.p. Congruence in perception of social work-

related tasks in a schobl system. Sociad Servlce
Review, -19763 50,, 471 481.

“Flynn, J.P., & Gooding) R.J. Differential role strain
n

al Work

among student suppowt.personnel. Soc!

_Education, 1979, 2, 47-57.
Gapder, 'A. °An analysis. ofs tasks in the school - settxng.
Journal .of the International Assotiation of Pupil
Personnel Workers, 1980, 24, 69-79.
Getma:.n, C.B. An ecological perspective in casévork

ctice. Social Casework, 1973, 54, 323-330.

Giizeman, A. Social work in the public school system.
Social Casework, 1976, 58, 111-118.

* Gordon, W.E. wioomsteuctas For an integrative and

generative conception of social work. In G. Hearne

(ed ), The General Systems Approach. _New York: CSWE,
*196

Gol‘.tlleb L.J. An expanded tale for the school social
ker. Social Workj 1971, 16, 12-21.




Hoyt, D. The school and American cultur
" for

Grala, .C., & McCauley, C. Counselling truarits back to

shosi. " Journal of Cowselling Paychology, 1976, 23,
156 169 .

Hancagk B.L. School Social Work. Englewood Cliffs,
J.: Prentxce—ﬁall, Inc., 1982.

quhf).ll T.J., & Anderson, R.J. The social work function -.
in the early help program for preschool  hendicapped
children. . Child Welfare, 1975, 54, 47

fiolt, J.C. How Children Fail. New Yorki Pitman, .1968..

: A" problem
'social workers. Social fork, 1964, 3, 90-97.

Horowitz, J. onal - te . The Social

worket, 1970, 38, 5-. 10

Hunhan, J.P. The duties and responsxbxunes of the’
visiting teacher (Doctoral dissertation; Wayne State
University, 1952). Dissertation Abstracts Inter=
National, 19

Hurxhan J.P. The expanded role of the school social,
worker. In Alderson (ed.), Social Work in Schools

Patterns -and Perspectives. Northbrook, II1.: WAit ehau
Company, 1969

Jahkovic, 3. Children and corporal punishment in public
© schools: Essues and ¢ School Social Work-
. Quarterly, 1979, 1, 71-76.

°

|
i 2
JJankovic, J., & Michals, A. Program evaluation and

» school social services: Issues and problems. - In R.
Constable and J. Flynn (eds.), School Social Work

actice and Research Perspective: ood, I1l.:
%"orsayﬁr“_‘press, T o opectives

Johnson, A. ' School Social Work. New York: National
Association of Social forkers, 1962

Johnson, J. School social work--a tr).angle of stranqth
Journal of School Social Work, 1974, 1, 2-12

Johnson, R.J. ;A study of the need for school social
workers in the province of Newfoundland and Labrador.
, Unpublished Master's thesis, Memorial University of
. Newfoundland, 1980. K
Kendall, K.A. A sixty-year perspective of social work.
Social’ Casework, 1982, 37, 424-428. .




Kendall, S.E. An xnvestxgatxon into stress and levels

of stress as perceived by regular clagsroon teachers

of Newfoundland and Labrador. Master's thesis,
Memorial University of Newfoundland, 1953

Kozol, J. Death at an Early Aqe. Boston
. Mifflin Co.,  1967.

Lambert, C., & Mullaly, R. School social wcxk The

congruence of task importance and. level of effort! "
In

R. Constable and J. Flynn -(eds.),

chool Social

Work: Practice'and.Research Persgec:wes. . Homewood ,

Ill. Dorsey press, 1382.

Lecroy, C.W., & Goodwin,. D, L, Behavioral consultacmn

and applied behavior analysis in the clssstoom.
School Social Work Quarterly., 1979, 3 -228.

Lewis, V.S. Gharity organization ‘society.’ Encxclugedia
of Social Work, 16th edition.. Festiington, D.C.t WASW,

Inc.

Loeb, E. e concepts for interdisci| lu\ax‘y practice.
i (S ®

Social Work,

, 1960, 5

Lornell, W.M. Differéntial approach to school social
7 6-80

work. Social Work, 1963, 8,

Lorti, D.C. Administrator, advocate, or therapist?
Harvard Educational Review, 1965, 35, 3-15

Mag).ll R.S. The school social worket and the colnlﬂum.ty
9

chool. Social Casework, 1974, 55, 224

Marburgex, C. .Social work contyibution and present

educational.needs. In R, Sarfi and F. Maple (eds.),-

The School in the Community. Washington, D.C.:
Inc., 1972. N

NASW

Mears, P.A. Analysis of tasks in school social wow.

Social Work, 1977, 22, 196-201.

Mears, P.A. Educating social workers for specxaluaﬁxon.

. Social Work in Edur:a:xan, 1981, 3, 36-51.

Meyer, H., Litwak, E., & Warren, D. 0ccupacmna1 and*

class differences .in social values:,A comparison of
teachers ahd social workers. In S. Sieber and D..

Wilder (eds.), The School in Society. New York
The Free Press, 1973 Rt




‘

Mu:hals, A.P., Cournoyer, D.E., & Pinner, E.L. School
.social work and educational goals. Social Work,
"1979) 24, 138-141.

mddleman. R.R. The unkept promise of public education:
Systems implications for school social work. School

Social Work Quarterly, 1979, 1, 43-60
T
Milner, G. Understanding the pressures’of compulsory
school attendance. In G. Lee (ed.), Helping the
Troubled School Child. Washington, D.C.: NASW, Thoa
1959. —

* Monkman, M.M. The Ccncz‘.\.butlon of (‘_he sccl.al uorkex to -
the public school. Ih R. Constable and J. Flynn
(eds.), School Social Work: Practice and Research

?pgrsgecc”—ﬂr—‘_——mlves. Homewood, .t Dorsey Press, 2icer

Moss, A.F. Consultation in the inner city.school.
* Social Work, 1976, 21, 142-146

Musgrave, P.W. The place of social work in the schools.
, Community Development; 1975, 10, 50-56.

National Assogiation of SocialWorkers. NASW Standards
for Social Work Services in the Schools. Policy

/ Statement 7~ Washington, D.C.: NASW, Inc., 1979.

Nebo, J. Interpretation of school social welfare
services to educators and other professions who .
serve in the schiools. In G. Lee (ed.), Helping thé
Troubled School Child. Washington, D.C.T NSAW, Inc.,
1959. .

Nebé, J. Administration of School Social Work.® New York:
NASW, Inc., 196 -

' Newfoundland and Labrador Royal Commission on Education
3 and Youth Final Report. St. John's, 1968.

. Newfoundland Task Force on Education Report. St. John's, -
T Ie79

Nie, et al. SPSS: Statistical Package for the Social

Sciences. New York: McGraw-Hill, 1975

" Nieberl, H.R. Breaking out of the bind in school -social
work practice. In R. Sarri and F. Maple (eds.), The

School in the Commun.itz. Washlnqton, D.C.: NASW, Inc.,
19 .



Nunnally, J.C. Introduction to Statistics for Psychology
i B

and Education. New York: McGraw Hill, 197
Oppenheim, A.N. Questionnaire Design and Attltude
Measurement. ~London: Heineman, 1970.
Oppeppeimer, J.J. The Visiting Teacher Movement. New
York: Public Education : As“‘so'_i_'—c ation, 1924.

Parr, G., & Alstien, H.. Social worx in a-Catholic school.
Social Work in Education, 1979 5

Peltier, B. The focus of school social work: A dlscussion
of recent viewpoints. School Social Work Quarterly,
1979, 1, 129-138. .

Pennekamp, M. Curriculum implications for the NASW
standards. Social Work in Education, 1979, 2, 58-56.

Polster, R.A., & Pinkston, E.M. A delivery “systen for
i t. Social Service

e o
Review, 1979, 53, 35-55.

Poole, F. The social vorker's contribution to the ¢
-classroom teacher. i In G. Lee (ed ), Helping the 4
Troubled School Child. Washanton, D NASW, Inc.,
1959.

Poole, F. - School social work service to parents.. .In

and Perspectives. Northbro
1969. .

: . —
Radin, N. A personal perspective on school social work.
social Casework, 1975, 56, 605-613.

Radxn, N. Assessing-the effectiveness of school social
orkers. Social Work 1979, 24, 132-137.

Renstrom, R.A. The teacher and the social worker in
stimulant drug treatment of hyperactive children.
School Review, 1976, 85, 97-108.

Sehool Bavie

Roskid, M. Bchool'dosial wopk and primary prevention:
Integration of ‘setting and focus. School Social Work
Quarterly, 1979, 1, 31-44. z 3

Rowan, R.

The function of the visiting teacher in the
school.' Journal of the International Association of
. Pupil Personnel Workers, 7 9, 3-9.
. A




- Sarri, R., & Maple, F. .The School in the Community. ) o
< Washington, D.C.: NASW, Inc., 1972. T

sarvis, M.A., & Pennekamp, M. Collaboration in school
guidance: Task-orientéd guidance and its structure.
Child Welfare, 1970, 43, 502-508. B

Schofield, R. Parent education and student self- esteemy
Social Work in Education, 1979, 2, 26-33.

-Sikkema, M. Report of a‘-studx of School SocE'al Work - {
Practice in Twelve Communities. New York: American\s g
Association of Social Workers, 1953. GhE |

Silberman, C. Crisis in the lassroom. New York:
Random House, 1970.

Simon, W.P.. Considerations relevant for wo:kmg with
pupil groups in the school setting. 'In J. Alderson

(ed.), Social Work in Schools: Patterns and Per- - ¢ ;
EecnvesA Northbrook, I11.: Whitehall Co.; 560 s
Skidmore, R.A.; & Thackeray, M. . xntroductmn to Social

Work, 2nd edition. Englewood CIiffs, N.J.: Prentice- - *
Hall, Inc., 1976 ¥ 1

Smalley, R:E. ~Social work as ‘part of the school program. . .
Bulletin of the National Association ©of Social Workers, %
1947, 22, 51752. N # .

Steiner, J.R., & Pastorello, T.: Differential ethical
orientations to practice and research in school social b
work.” In R.'Constable & J. Flynn (eds.), School Social

Practice and Research Perspectives. Homewood,.,

Dorsey Press, 1982. . = 2

ERS
Street, D. Educators and social workers: Sibling rivalry
in the inner-city. Social Service Review, 1972, 41,
156-165. X . s %
Tinberlake, E.M., Sabatino, C.A., & Hooper, S.N. Decisions
made in educational placement of handicapped children.

Journal of Scial Service Research, 1979, 3, 198-201.
Taft, J. The: relation of the school to the ‘mental healths
of the average child. Proceedings of the National
Conference of Social Work cﬁxcs_agc“ “University of

Chidago Press, 1923. - x W -

Taber, R.C. Children caught in the crosscuryents.. In .
G. Lee (ed.), ing the Troubled. Schoofl'Child. R

Washington, D.C,: lmsw, Inc.,

¢




\ ¢ . ) .
L= # 130
\ oot ¢
N Vaughan, F. School phobias. 1In G. Lee (ed.), Helping 9
+ the Troubled School Child. Washingtog, D.C.: NASW,
. 2 Inc., 1959. >

Vinter, R.D., & Sarri, R.C. Malperformance in the -
) Y\xblxc school: A group work approach. Social Work,
= 965, 10, 3-13: X
. e N
Wadsworth, H.H., Social-vonditioning casework in.a school
e segting. Social Casework, 1971, 52, 32-38.

Walker, D.R. Use of the knouledge of the casewqrk
process in collaboratipn with school personnel.
Social Work; 1358, 3,\97-103,

Waller, W. The separate culture of the school: In A. . .
5 McClung Lee (ed.)., Readings in Sociolo New York:
R Barns and Noble, 1959. .

. . letan M.; Reeves, G.D., & Shannon, R.F. Crisis team
: intervgntion in school-community unrest. Social ‘*

. casework; 1971, 53, 11-17. - §

+ Wassernich, L.P. Systam analysis_applied to- schcol sogial -
¢ In R. Sarri and F. Maple (eds.), The School in-
. ¢ ‘the Community. Washington, D.C.: NASW, Tna., 1972,

Heatherly, R. Pracucal approaches to conducting and
using In R. Constaple and

. g J. Flynn (eds. ), Schuol Socxal Work: Practige and
v Research Pergpectives. Homewood, I11.: Dorsey Press,

; . 1982,

Weiner, M. An administrative practitioner views staff
evaluation.  In R. Constable and J.°Flynn (eds.),
School Social Work: Practice and Research Parspectives.
¥ Homewood , 111.. Dorsey Press, 1982.

Williams, R.B. Schobl compatability and social work role. ©
¢ Social Service Review, 1970, 44, 169-176.

. willie, J. -The relationship of the school to protective
services for children. In G. Lee (ed.), Helping the
Troubled School Child. Washington, D.C.: NASW, Inc.,

i . 1959 ) '

Willis, J.W., & Willis, J.S. The Eatul) KRNI worker
e as a systems behavioral engineer. Sarri and

n R.-
. E: F. Maple (eds.), The School in the cammunit
Washington, D.C.: NASW, In 1572

A 4




Wittes, 'S. Conflict résolution in the secondary schqols.

In RY Sarri‘and F, Maple (eds.),

The School in the
Community. Washington, D.C.: NASW, Inc., 1372, -
I N : " . ‘g My L4
: .
. : RN
. R ‘
« . . . .
¥ N
] sl g . .
C . . . ,
. % . N
o 7
" N i ¥






a

. n official statement of educational ams\xn
' . the Province of Newfoundland is found in the Aims of
Publxc Education for Newfoundland' and Lab:aao‘_['s_t.“
Department of Education,
docum nt, the following "general objectxves for
. education in Newfoundland schools” are identified:

1, To help pupils uhderstand the Christian principles
- and to guide them in the practice of these
principles in their daily 1 ?‘r ng.

il 2. To heip pupils to develop moral values which will
} N seryé as a guide to living.

3. To-acquaint pupils with the principles of
democracy and t8 provide opportunities for the -
practice of these principles. 5

: i -/-4. To help pupils to mature mentally.
, 5. .To help pupils to matute emotionally.
oy . .6. To ensure that al uﬁ master the fundamental
skills of Learning to the Limit of their abilities.’

: 7. .To provide opportunities for the development of
. pupils' abilities to think critically.

8. To help pupils to understand, appgeciate and
benefit from what is good and wvaluable in history,y . N
‘literature, science, and the arts. ’
;

9. 'To help pupils make the best of their leisure
ti 9

B - -~ 3™
: 10, To help pupils understand the human.body and g
\ practice the'principles of good health. . .

“1l. To help pupils appreciaté their privileges and .

G responsibilities as members of their families and .
e the wider community-and so live in harmony with \

5 : others.

> 12. “To give pupils guidance in the choice of a_career

and to provide opportunities to begin prepau:mn

° for occupational life. e
i
13. To encourage pupilé to strive for high standards |
in their work and to develop an appreciation and |
respect for the work of others. a




T4 -

To seek out and develop pupils' special talen

and potentialities and to assist them in dgvelopx.ng
their strengtds and in overcoming or adjusting to
handicaps -M weaknesses.
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TO THE SUPERINTENDENT: . S i

i .

. The importance of continued improvement in the quality of
\ . education provided to the students of ‘this province cannot
* be overemphasized. One of the methods used to develo]
ifprovements is research. To fulfill the thesis requirement
for the Master's Degree in Social Work, I am currently con-
ducting a.supervised research project related to the role of
the’ social worker in the school
I have endlosed, for youreximination, a topy of the ‘
’ d questionnaize relating to my study. This guestionnaire will
. be mailed to all high school principals, at the junior-and
A senior levels, in the province of Newfoundland and Labrador.
A preliminary studg, aimed at pretesting the questionnaire,
% o has been carried out with a sample group of elementary school
| . . principals employed by the Avalon Cunsclxdated School Board:

The, primary purpose of this research is to examine high
school principals' percéptions of the social worker's role
in the school system. The questionnaire involves two forms
which take about thirty to forty minutes to complete. The
first form is a rating scale listing a series.of specialized
tasks which may be performed in the school system. The
respondent will be asked to: ‘(a) rank the importance of
‘the task listed, and (b) indicate whether the task is
appropriate for social worker involvgment. The second form
fs a data sheet which will make the study more meaningful.

The aim of the study is to examine general trénds, not
individual characteristics® The study is entirely
. confidential. Upon completion of data tabulation all
S original questionnaires will be.destroyéd. Also, I would
welcome the opportunity to present your board with a summary
of the study resylts upon completion-of the research project.

November 15, 1983 has been set-as a tentative n\mlu\q date
. for . the questionnaires, If you have comments, questions

or concerns regarding the study, please respond before that
date. Your cooperation in this matter is greatly ~
appreciated. |

. = Sincerely,

* i v
'\9\. ¥ - .Madorna Simms

School of Social Work "y
Memorial University of Newféuidland

v Enclosure




TQ THE PRINCIPAL:
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¢ importance of continued improvement in’the.quality of
edlcation provided to the students of this province’ cannot

“be Dverayl\phasiz% One of the methods used to develop

improvements is résearch. To fulfill the thesis requirement
-for the Master's Degree in Social Work, I am.currently con-
ducting a supervised research project related to the role of
the social worker in-the scjool.

The study is being carried out with the knowledge of your
present sthool board and the Newfoundland Teackers
Associatibn. All high school principals in the province
will be asked to participate.

Enclosed are two forms which will, take about thirty to fort:y
minutes of your time to.complete. .The first form is a rating
scale which lists a series of specialized tasks which may be
performed in the school setting. You.are asked to make two
decisions about each task: (a) how important you feel' the
task ‘is, and (b) would you want a social worker involved in .
the task in your school: The second form is a data sheet

* which will make the study more meaningful.

The purpose of the study'is to examine qene:al trends; not

. individual charaoteristics. Your name is not on

questionnaire, nor will it be placed there. There is a
serial.number on each questionnaire which makes it possible
o know who has returned the guestionnaire and to remove that
*hame from the mailing list. The study is entirely
~confidential. Also, I will be quite happy to provide you

4 sumiary of the study zesults. at your reguest.

’ Your participation .ig needed to make this study. a success.

I wish t6 thank you in advance for your help. Your

contribution of time and effort is appreciated.

sincerely, .

. - Madonna Simms

Enclosure . h » '
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-STUDY OF SOCIAL WORK TASKS IN THE SCHOOL SYSTEM

Informed Corsent Form for Research Subjects

I,/ the undersigned, understand that the PHKPOSE of this
research! being ‘conducted is to examine high school
principals' percept).ons P’f the social worker's role
school system. .

ni the :

I underStand that I will be asked to complete a questiphnaire
which involves: (a) Ran] ing the importance of specialized
(b) Indicating whathas tha tark
is aporopriata for.soeial work involvement. i

nature of the information collected from me, the part of a
questionnaire which contajns identifying.mateérial will be
detached from the rest, stored in a place accessible only to
the investigator, and destroyed when. the study is completed. -
The, other information .collected-from me will be used as part
of 'a.large accunulation of similar information provided by
other equally anonymous individuals, and reported in

: aggregate numerical or statistical form only. ¥

I understand that in order to.safeguard the confidential | i/

I understand that_ there will be no risk to me resulting from
my acceptance or refusal to participate in this research.

I understand that the data from this study may be published.

1 understand- that the research procedure will be conducted
in one phase in the form of a mailed questionnaire.

i (Please check) _
I agree to participate in this project by completing the
attached questionnaire and returning L; to the -
investigator. 1

pate . . Signature.

* THANK YOU *




INSTRUCTIONS

This rating scale contains a list 'of tasks which are often
carried out to supplement the main line- teach, ng tasks and

A to promote maximum development of all studen You are
‘asked to make ‘two judgements about each cask7

A. How important you feel the task is|

B. Would you want 'a social worker 1nvolved in the

i ~task in your school? "

A. IMPORTANCE OF THE TASK: The questisn ‘to be answered is:
}Ho_w Important do you cansider the task for |the attain-

[ment Gf the goals ,and purposes of edudation within your

! school- system? |

' In making your judgement do not consider the difficulty
of ‘the task, the kind of training necessary, or what
particular person would can—y out the ]task

In Column A provided on the quesnonnahre, circle the
number which indicateés your opinion. Use the following

classification: . \
. 1 -- not important : \
2.0 slightly important ,;
3 ‘- noderately important . ‘
4 - very important |
B. INVOLVEMENT IN THE TASK: The question to be answered is:

Would you want a social worker involved in this task, in
your school?

In making your judgement, do not consider!the availability
of social workers in your particular area. Consider only, .
in the light of your knowledge of a social worker's skill
and training, whether you would want a sodial worker in-
volved ih the task, if such a person were available to.
your. school.

In Column B provided on the scale’, cucle ¥ES or NO
. . to indicaté your response. J




A

SPECIALIZED TASKS IN THE SCHOOL SYSTEM
A A e e

RELATIONSHIP AND SERVICE TO STUDENT
e O D S

FOR EACH OF THE FOLLOWING TASKS

PLEASE INDICATE:

A
TASK IMPORTANCE

B
TASK INVOLVEMENT

. How important do you
consider the task?
(Please circle one
number fn Column A)

.

the Service

Defining the Problem and

1.

Reviews the student's cumulative record

and takes notes on pertinment information.

Interviews student to determine.his

. feelings and reactions concerning his

homg, his school, and his problems.

Obtains from various school personnel:
a description of the student's problems
and his behaviour at school, both in
and out of the classropm.

Consults with teachers about placemeng
. of student in special programs.

Obtains from parents information on
the student's behaviour at homeé, and his
previois development and experiences.

Obtatns from parents information about
the family's functioning (e.g.,
financial and employment situation;
satisfaction or discord in family
relationships). ‘ .

- Assesses' the student's functioning in
relation to his neighbourhood patterns
and other cultural influences.

NOT
IMPORTANT
1. ™ 3
%2
12
12
12
12
12

VERY!
IMPORTANT
3 4
37 4
3 4
3 4
3 4
'
3 4
4

Would you
qualified

vant. a
social
worker- involved

in this task?

(Please circle

YES or NO
Column B.

YES

in

" No

NO




Defining the Problem and

A
TASK IMPORTANCE
NoT VERY
IMPORTANT TIMPORTANT]

the Service (Cont'd)

141

B -
TASK INVOLVEMENT

YES

NO

8.

“ work together (

Assesses ‘the student's functioning in
relation to the general characteristics
of the ‘school fn which he is a pupil.

Assesses the functioning of target

groups of students in relation to the =

general characteristics of the school.

Assesses students fur placeaent into
special prograns

Obtains informatiof about the student's
medical problems from the family
‘physician.

Obtains’ information from other
agencies who haye had experience with
the student and/or his family.

-~
. Obtains psychiatric, psychological, -

or social casework-consultations
vhere problems in diagnosis pccur.

Prepares socio-medical history for
stuflent identified as in need of a
special education placenenl

Develops and perludiully. revises
a plan for service to the student.

Monitors .edtcmun{uhnn assessment
fndicates ic 13 appropriate.

Explains to the student why he -has
been referred for special service.

Explains to the student how they will
8., time and place
of appoirtments; the worker's contact
with his teacher and parents).

Clarifies the school's social and
+acadenic expeatations and regulations
with the student.

YES

YES

YES

YES

YES

No



-
|

A B e
i o * TASK IMPORTANCE ‘TASK INVOLVEMENT
iy % J NOoT - VERY
* ¥ TMPORTANT IMPORTANT  ° YES NO
B.. Goals of Individual or Group Work wieh'the Student -
20. ' Helps the student galn insight into ; K| .
_his esotional problems. 1 2 Y & Yes  wor
21. Helps the student change his overt . 8 ?
“behaviour in life situations. ! 1 2 3 4 YES NO
22. Helps the student develop mew . .
attitudes.or modify old ones. . A @ 2 a ¥Es MO,
23. Helps the student develop his ; g
educational goals. or values. 1 % 3 & YES MO
24. Helps the student develop his g L
personal goals or values. 1 2 ¥ 4 Vs NO N
25. Helps the student understand his :
abilitles and interests. . r 2 % & YES MO
26. Helps the student to understand his .
relationship to important adults "
in his life. f 1 @ 3 3 YEs NO ¢
27. Helps the student to control or express i o B FE
bis feelings appropriately. 1% A & Vs N
28. Helps bring about change in the - N
system of school-community upil
relations which will alleviate strelt -
upon groups of pupils. 1° 2 14 - YES NO
29. Ilelpl exceptional children (sifted,
recarded, learning disabled,
physically handicapped) underspand . )
their differences from other children. ~ 1 2 3 4 YES NO
C. Basic Methods of Giving Special Service Directly to Student A
30, Works with an individual student in
a casewrk rolationship. T T YES  NO
31. Works ulth groups of stuflents using . |
the group process. K r 2 3 e YES NO
32. Represents the student in legal actions .
(i.e., special placement, juvenile
3 4 YES 4 NO

court hearings, etc.). 1

\




A. - B
TASK TMPORTANCE TASK INVOLVEMENT

- T vEw
j N . ;.7 TMPORTANT  IMPORTANT|" YES  NO
D. Techniques During Interviews or Group Sessions )
33. Interpretsto the student reasons for B . -
his behaviour and his relationship to
others. & . 12 .3 4 YES N0

34, Interprets to the student the nature

of the school's authority over. him. 2 3 4 | vEs o
35. Interprets ta the student the nature :
of hfs parents' authority over him. 12 3 T4 ovEs o
E. Work with the Studeht's Parents 3 s
‘3. Clarifies uith the parents the nature .
.. of the child's problems. 1203 4 YES N0

37.  Clarifies with the parents the school's
. social and acadenic expectations and
_regulations. 1 2 3 4 YES N0
s :

. Assesses parents' readiness and
capacity to utilize special services. 12 3 4 YES

39. Helps parents to develop realistic * s s s
perceptions of their child's acadenic * Ea
potential and: perfomance, his lini- . »~
tations, and his future. . % 1273 4 YES  "NO

40. Helps parents to see how they con-
tribute to their child's problems
(e.g., throgh their own marital
problems, poor home conditions, or by .
thelr particular methodg of child care). , 1 2 3 4 YES Mo

41} Tisips paresty €0 yue how they-canr ; -
tribute to their-child's growth ' =
(i.c., recognize thelr owm par— :
ticular strengchs as parents): 1.2 3 4 YES N

&

Supplies parenss vith information : 2
they may need to improve relationships )
within the family (e.g., special needs
of slow, gifted, or handicapped ;
children). 1 2 3 4 YES MO




A / "

TASK IMPORTANCE TASK INVOLVEMENT

NOT VERY
A IMPORTANT ~TMPORTANT]| YES NO
. -

E. Work with the Student's Parents (Cont'd)

43, Makes suggestions as to how the parents
can improve their relations with his
teacher and with his school. . X 2 3 4 YES NO ¢
N

3 44. Interprets to parents who are ignoring ‘
school reguldtions the nature of the
school's authority and its expec—
tations.

£5.. Makes regular visits to parents to e Yy
maintain a llaison between home and
school in order to reinforce parents' l
) incerest and concern for their . .
child's school life . i 2 31 4 YES N0

46. Plansor conducts educational meetings ®
with Phoups of patents to increase S

. their knowledge about their children's '

. develnpmen:, their role as parents} o R

- etc. 102 3% 4 YES MO

. 47. Vorksvith groups of parents fo -
organize and channel their concerns ’ .

N about the problems of their school
. systen (e.g., overcrowded classroons,
the curriculum, scheol popilation). L B . & YES N0

RELATIONSHIP AND SERVICE TO TEACHERS

A Clarification of Service to Teachers .

48. Describes the nature, objective and
procedures of the service the worker
may provide. 12 3 4 YES N0

i

B. ion of Problem to the Teacher
U 49, Discusses un='zhe51_:he probley is
suitable for sérv

50. Assesses the {mprovement which can be
expected in the child and/or family. 1 2 3 4 YES  NO




s
e . ' < B
- : THSK I}WDRTANCE TASK INVOLVEMENT

Y v " E ERY
. mpomm mmx'mn YES  NO

B
c Teacher-Pupil Relations %

51. Explains the vays- in vhich a student's
endtional or social problems may affect
his acsdemic performance. “1 ¢ 3 4 . YES N0

., 52. Explains Specal problens of excep:
~ tional students (gifted, retarded,
" learning disabled, physically handi- . g
capped) to . teacher ‘and suggests
appropriate remediation.

53. . Discusses’ che natare of the teacher’s
ingeractions with students (e.g., hov'
ishe ‘may be contributing to their-
naladaptive behaviouss, or which child
behaviours she does not seem to be < :
able to cope with) . 12 3 a4 YES  NO

54. Helps the teacher recognize podsible
differencés in the values of (h
studem: and jteacher. B 1 2 3 4 YES NO.

55. Demonstrates) vays to utilize peer
relacionships vithin the classroom or 3
on the school ground. 1 2 3 4 YES  NO

»

56. Helps the teacher discover th

student's resurces for achieving sucess. 1 2. 3 4 YES  NO

D, Parent ~Teacher _Relationship .

¢ h.

57. Helps beginning (cechek antleipate
the kinds of problems vhich she may 3
encounter with parents in her school. 12 3 4 ) YES  NO

58. Offers suggestions concerning how to
deal with parents (e.g., what to dis-
‘wss, hov to encourage acceptance of
service or how to suggest changes in .
the parents® methods of handling ‘
their child). . 1 23 % - OYES  NO
59. Acts asa liaison between teacher and
prent (e.g., holds joint conferences,
clears uwp misunderstandings, and
interprets parental viewpoints to g »
) J teacher). 1 2 3 4 YES  No




A B
TASK IMPORTANCE TASK INVOLVEMENT
. NOT VERY ]

v . THMPORTANT IMPORTAN'T| YES NO

SERVICE TO OTHER SCHOOL PERSONNEL .

Collaboration vith Special Service School Personnel | .

60. Describes to other specfal service

' personnel (e.g., psychologist, school “
nurse) the range of services th . .
worker 1is able to previde, 12 3 YES  NO

6l. Refers exceptional children (gifted,
retarded, sensory impaired,. learntng

L ’ disabled) to special personnel for o
E testing. . 1 2 3. 4 | YES No

62. Consults vith.other special' service ¥ .
personnel to develop and coordinate "
an overall :jeamen: approach for . L (’

the student.

63. Participates in meetings regarding
special education placenents. 12 304 YES NO

X64. Participates on school comittees
to inprove effectiveness of all
the special services. 1 -2 4 YES NO

B. Direct Service to School. Administration

‘65. Describes to principal the range of .
services. thé worker is able to provide. 1 2 03 4 _YES NO

. . 66. Inv‘olves the prihcipal-in plans con—
cerning a student #d suggests vays _he |
may help deal with the problem. 12 03 IYES  NO

67, Brings to the attention of the adninis-
trators those ‘problems affecting groups
of students, whether caused by
comunity factors or the school system. 12

wr
<
m
a

NO

68. Checks on attendance by making home
visits 1in cases of prolonged or :
s unexplained absences. 12,3 4 YES - NO

| 69. Chanmels back,tq school adninistrators
knowledge about neighbourhoods and

. other cultural influences in the lives .

-, of the school's pupils, 1 2.3 4 YES NO




!

A B
¢ TASK TMPORTANCE | TASK INVOLVEMENT
o - NoT VERY o
R . IMPORTANT ~ IMPORTANT|  Y¥ES  NO

B. Direct Service to School Administration (Cont'd)'

70. Provides adninistrators with the know-
ledgé to develop cooperative working .
relationships with community agencies. 12 3 4 YES MO

% 71 Works vith school adninistrators,

individually or in groups, to examine
. ) the synptoms and deternine causes of : .
- probless in the school system. ; 12 73 4 YES MO~
72. Consults with school administrators
in the formation of administrative

policy which directly af fects the
velfare of pupils. 12 3.4 YES N0

: < g

IV, ADMINISTRATIVE AND PROFESSIONAL ‘TASKS .

A = N .

73. Maintains- reqiired records of service,
keeps schedule of activities.up to
date, and writes reports of N ¢ -
services. X 12 3 4 YES | NO

74. Clears referrals with teacher and
principal when the referral has Lo o
originated elsewhere, p 102 3 4 | v w.

75. Channels information such as referrals, B
suggestions, and reltases to approp- -
riate persomel. 12 3 4 YES N0

76. Sets up appointments with student, A
parents, or other appropriate persons. 1. 31 4 YES MO

71. Participates in staff meetings, even
when student {s not known to the worker, '

in order to remain familiar with as . . HE

many students in the building as 1, !

possible. 102 21 4 YES - NO

“78. Does infprmal, long-range follow-ups
., on completed cases by talking to

teacher, friends, parents, or student, I 2 3 & YES N0
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A T
‘TASK TMPORTANCE TASK INVOLVEMENT

e NOT VERY | .
= 7. IMPORTANT. [MPORTANT| YES N0 - °

B, Professional

79. Works actively to obtain increased
salaries and improved working conditions
« for teachers and other school personmel. 1 . 2 .3 4 | YES N0

80. Participates in research projects. 1 2 3 4 YES | NO

81. Publishes new findings and perspectives
on specialized services in the school  ~
©os .« Betting. 102 3 4 | oves No
82. Asdlsts In the recruiting of spectal
services personnel. 4 1.2 3 4 YES. N0

3. * Assists in the ‘edncntinn of speclallzed Vg‘
(e.g., fie.

social work students). P . 2 3

@

" 84. Assists in the in-service training of .
teachers or administrators (e.g.,.in . _

areas such as techniques of behaviour °

. control, or interviewing). 1 2 37 4 YES NO

85. Assesses spepial programs fot .effec- * -
tiveness (c.g., special education,
learning disability, speech, hearing and :
sight impaired classes). 102 3 4 | vEs o

V. comum’n SERVICES

A, Assists Families to Utilize Exuung 4

86. Supplies information to parents about
welfare agencies or public health
facilities (e.g., location, application
procedures, etc.). _ T2 3 4 YES NO

B7. Acts as a liaison between a family and
a social agency to insure that, following
referral, service gets underway (e.g., b;
interpreting the life style of a family ', - 7 N
to the agency worker and in turn, the . E
agency requirements and expectations . ’ {
to the family). 1 2 3 4 YES NO .
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' . 4 -

A B
o . TASK IMPORTANCE ‘TASK INVOLVEMENT
s g NOT | * VERY )
‘ ‘ TMPORTANT IH_PO!'STAN’[ YES NO

A Assists Familles to Urilize Existing (Cont'd)

88, Actively encounges student or. faily

: nake maximum use of community resources ek 3 ,
“hich they v haen referred, and acts as .

B an advocate when comunity agencies are . P

Rot pespanaive. s 10243 4 ©YES MO

"89. Encourages studentsand families to ask
s for and’make maximun use of community |
"supplementary" or “enabling" services
(e.g., day care, homemaker, summer
/‘ camps, Y's, parent educn(iun groups,
-

YES . NO

various home helps). LA T -

90. Contacts surrogate parents (social *

. service vorkers, group home staff, s .

foster parents, probation officers) 3

of students not living with their .
parents. to discuss learning problems b

specifically related to independent i

1iving. 12 3 4 YES N0

\

3] Assists in Planned Change in the Organizational Pattern of Social
Welfare Programs and R

= 91, Helps to bring about nev outsidespf= 5
school programs through work with other &>
individuals and community groups (e.g.
recreation, day care, health clinics,
eten). 1 2 3 4

YES N0

92. "Accepts résponsibilities within a
, comunity council orother planning
*and caordinating group. 2 a3 YES N0

»

Assluts in Planned Change in the Pattern of the Social Structure
of our Society

93. Attends and contributes to meetings’of
social action groups, aside from pro-
fesstonal social work or education
organizations (e.g., co-op housing groups, >

- human or welfare Tights organizations or

Sati

7




‘A 5
TASK mo)vrﬁar TASK | TNVOLVEMENT

. & NOT VERY
m’om\w’ IMPORTART | YES  NO

D Schoel\ to the Comunit .

94. Interprets the nature of special school
services to other commynity agencies
or. incerested groups thraugh speeches,

panel discussions, etc. 1 2 3 4 |'YES. NoO
e 95. Acts as agent of the school in * 4 *
exanining suspension and expulsion ! %
practices. N g 1 2 3 4 | ¥YEBS NO
§ . 4 % =k 2 Iy
3 96. Helps interpret to’the community . . .
: the school administrative policies L g L
which have to_do with pupil welfare. g n L 2 3 4% | YES NO
by =

© VI. CONTINUED LEARNING

97. Keeps informed of new policies,
prograns, and research findings in 5 4
the area of specialized services 'in S . B,
education (e.g., new information on ® & *
learning disabilities) by attending . .
staff development ‘seminars or work-.
shops and professional meetings and

-conferences; by taking courses, and

. by professional reading. 1 2 3. 4 | YES NO

H : ) ! Ca &

e 7%,

,;';-_..‘




s = - i ¢
s "+ BACKGROUND INFORMATION

1. Which School Board do you.serve?

Pentecostal Assemblies

\ - Integrated
Roman Catholic Seventh Day Adventist’
2. Your age - 3, Sex

Actual Years

4. -Length of time in your present post,

5: Total years- experience as a school principal.
6. Total years e‘xperience as a-school téacher.

7. Educational Background: Please check higheést degree anly.

% Grade ‘eléven 3 i Master's (EdAt
 University courses Master's (Other)
3 (no degree) 5y v
] . N Doctorate
- * Business or polytech. P 7 %
I certificate / Other (Specify)
. / i

Bachelor's (Ed.) - . : ! .

Bachelor's (Other)

8. Total student enrollment in your school this year.
9. Total teachers employed in your school this year.”

10. Have you had afsocial work placement in the school you now

If yes, please complete the following:
. i
Number of placements Year(s) of placement

11. Have you éver worked in a school where a social
orker was employed or placed as a student? |

' 12. ave you had contacts, on behalf of your students, with
ocial workers employed in your community (area).

Yes [ ] No [ ] i




b . . L 152 -
13, If you have ansvered YES to Question Number 12, please ;
rate ySur degree of satisfaction With the social work
- services provided. ) . -
R ery, : very Gyl
Unsatisfactory o - Satisfactory
5 : % e S,
1 L2 3 4 5 °
. 14% Please use thils space for any additional comments you '
3 may wish to make: . .
, .
5 ; i - s %
f 1 \ #
Thank you for your participation in this study.
< : .
A ' {
. ¢
% " L
Ll .
\ &
! -
Kl

«
Pl




TO THE PRINCIPAL:

On Nov. 17 a questionnaire 'tl.tled. A Study of Social
Work Tasks in the School System was maxled to you.

If you have already complehed the questmnnau:e and
réturned it to me*please accept my sincere thanks.

If not please do so as soon.as possible!:. In order for.
the results of this study to be truly représentative,
it is :.mportant to include the opinions of hxgh school
principals in AUL school districts of the province.

I value your opinion regardless of your involvement
with social workers in your particular school, or your
knowledge of the field of school social work. §
I am contacting you again'because of the slgnirfxcance
each returned questionnaire has to'the usefulness of the
‘study. As you will recall, the study is en)tuely con-
ﬂ.dent;al, your responses are anonymous. :

In the event that your questionnaire has been mlsplaced,
a replacenent may be obtained by contactipg me atthe s
School of Social Work.

‘Your co-operation |is greatly appreclated.
“the questmnnaire and return it to me as soon as possible.
‘Thank you again.

Yours truly,

¥ O\

'Madcnn; Simms

; )
Please completé
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