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, - This quantitative descxiptive !tudy reports data

s * . deséribing the role of the school social worker ag per-

ceived byreducucors amplayed in ‘the public schuol system

/ in the province of Newfoundland dnd Labrador. The utuéy
sample was composed of 80 high school principals repre-
. senting the three major school board denominations in

the province. Data were collected by means of a mailed,
. . . ¢
g % self-adninistered structired questionnaire over a l2-week ' . T RE

T period from November 1, 1983 to January 1, 1984.

The specific research questions pésed by the.- .

study were:: . it

1) Whatgis the relative importance high ’achoax i . i

v . T
principals attribute to a range of speciulx.zJﬂ tasks k
. g e . \

representative of the activities of a school social
| B

vorker? & &
'

. 2) Which tasks, or clustexs of tasks are- considered

nost- important for bocial work lnvolvement? e i

3) To what extent are h\gh’ school prinnipals
i F currently utilizing community social work services?
¢ . " 4) What is the degree of satisfaction experienced

contacts with community social work services?

: 5) To what extent do vt_he variables of age, level . %

of professional education, work éxperience, school board:




the school social worker.'s rold? | .

S 2 ‘ .
dengmination, and school sizg, influence the xenronla to .

Analysis of the data revealed a telatively|
honogéneous sanple=-predoninatély male (808)--with a.mean: -
age og_' 40 )}eazs_';nd education at the magter's or bachelor's -

. level. The hanogeneity of the sample and the consisténcy
andjagreenent in theld viav:iof ‘theischodl’ sodisi, woikes's

*' role was borne opt in the reliability testing of the '«
instrument which indicated an overall coefficiént alpha.
BER S 08, BRAMNE Sb-gEeip analysis Whieh indfcatea
length of time employed in the’ schooi-system as the single

{1 varlable affecting the peiception of social work tasks.

"' . The:majori'ty of respondents (86,3t) reported .

contacts with community -social workers on behalf of students.

* ona S-point scale of satisfaction a mean of ¥ = 3.36 was

reported. A high. level of positive endorsement of school

soolal wofk tasks:was indicated. On a 4-point scale a )

grand mean of X = 3.32 was-reported in relation to task

inportance, while on a scale of 0-1 a grand mean Of X = .77
-was reported in relation to task involvement. Overall,
study x-enu).r.a'uque‘sce"a ‘that a school social vork practice
. model which emphasized home/school/community liaison and
inc‘o:pcx’aced uaxsl relating to coordination of services,
consultation and facilitation would be perceived as mestiné
the requests of the population sampled for social work

services. e

i1
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i f The: forces affecting the g:owq\ of chﬂdx‘en in
- L the—home and ﬁom.munlty and therefore’ ch}- learning are c v

_ many and .dynanic. _New 1ifestyles; the increase in the R

nunber of single, djvorced, or umarried parents and. - . v

réconstit‘uted'families, wozkxng mothers; and grea:et . R
: _social mabuuy have created new needs amfmg members of
all social classes, in the 1980"s. Many of the traaitional” '
suppoxts that exxsted through extendéd families,; cohesive Tow

nelghbourhoods, Strong-relxgious affxliatxons and Linté=

F:ated communities nol longer exist. - ; . .

j The \e £8cts of increasing -depersonalization and . o :
X 3 burea\icratxzatmn are reflected ‘in the publn: schoo]) sl WY

system by the high dropout rate, absenteeism, vanéaxlsm,

| - . drug and aicohel use, poor mutlvatxon, underachxevement. %
and by the large numbers af children who do not tearn, "
who graduate from high school poorly prepared for.an . A

“ “ effectxve transition 7&31

x to higher educatioh ox ;
employment. ~ L g am D % u -, T ‘
& m ¢ Changing sodial cond)tlons have maae it essential. * " ., 1
: -for schbols to assume; more fcrl?ally, ai larqer respon-

‘ E si.hllity Yor the souauzauon' of children and for
develop).nq ccmpetencies to meet the everyday tasks of

K - - v B -
living. This responsibility has long bpen recognized . e L

".as part of the mandate "o¥ the. public school system:




Indeed, much of the manddte of .edugation is a commitment! .
. tow_;r\d; helping the student prepare for life and adjust |
pormally -to his environment (Blapm, 1976; Cremin, 1961; ‘
" Dewey, 1916; Rddin, 1975). Thi; responsibility is
reflecteﬁ in the official statement.outlining the aims
oﬁ pubuc‘educauon for :Newfoundland and Labrador (see
g Appendix A). Of ‘equal importance with the academc skills.

and life-coping skills which children learn

are the so
. " in relation to the process.of entering school, the educa-

tional curricula, and the social interaction among peers

‘and adults. : ey,

Historically, schools have responded to changing
needs. The recent expansion of services, in the public
schools, in New/fc/\mdlaqd indicates an increased awareness
of ‘the mandate of public edu:{atiép. The addfEfon of -
guidance parsonneli the devalopnant of d mode specialized
curgic;ula; the provision of equal educational opportunities
for Handicapped students; the increase in the number of

specialized school personnel (e.g. », speech therapists, . . l

psychologists, and educational therapists; more highly i

qualified teachers and ag.minist.rat:ors): and increased [
parent involvement reflect this awargfless and a response

to the needs of a society in transition.
As Thinges have taken place in the school system

i
: "the professions,of eHucation -and.social work have hecome

more closely aligned. Schools are increasingly inter-

i
i
1
¢




.

. between social work and education has existed in the

- schools”in 1906 (Costin, 1969). In Canada, all éxovinces

acting with social institutions and social agencies in

the community‘on behalf of students. The relationship

<
United States since the turn of the century. The first

school social workers were attached to the New York city

- except Quebec, New Brunswick, and Newfoundland employ

school social workers (Curtis, 1979). Clearly, the myriad
) :

. of social problems such as drugjabuse, poverty, delin-

quency, mencnl illnéss, chud abune and family dysfunc:ion‘

which meuct upon the schnol xndicata a need for some

kind of social wark cmpnnent. R ate

It is inevitable tng: contimled growth in the .
public achcol system in Nevfoundland will generate a
further expanlion of social services. Lorti (1965) has *
argued that the continued d'evelopmen: of counselling

services is crucial in the construction of a more -

'specialhed ntimal otder in the public schol;l--a kind

of order which will be more md more necessary in the ‘.7
years ahﬂafl. N ‘lha.Neufoundland Royal Commission ‘on 9
Education al;d -Youth (1968) and ;ha Newfoundland Task

Force on Education={1979) both stressed the need for

additional counselling services in the province's schools. .

" The addition of thoﬂé_selx;vices will be more effective

if studied and developed in relation to identifi€d school .

social service-needs. I Foma i




“ ! p ;i . . .4
Problen Statement [ %

While there is strong agreement on the need for -
a social work oo}nponent in the public school system, there .
{57i0) CORBETIEGE. O £ Form Lt abiouldtake: or what the | —

social worker should do. Failure to define the social
vork role is shared by social workers and other profes-
sionals in the syftem, such as teachers, ;rincipals, board
superintendents and specialists (Costin, 19691 Flynn, 1976;
Lambert & Mullaly, 19&22; Mears, 1977). Schools J.a.ck‘ Y
. .clearly defined tasks for their social workers, and there |
exists incongruencies among school personnel in their
' expectations and understanding of the social work ml.e
(Alderson, 1972; Brown, 1967; Carrdll, 1980; Flynh &
Gooding, 1979; Johnson, 1962; Williams, 1969).

) Confusion and ‘conflict around the school social . .

vorker's role arises from several factors. The varying
HlatE GHL Fobts Have Fesilesa 1A1R great iversity in

the role, function and purpose (Alderson, 1972; Costin,
1969; Radin,' 1975). The role of ‘th}e‘ac;ool social worker
varies also with the comiunity milieu and sociogconomic
level of ‘the area in which the school is located (Gitterman,
1976; Grala & McCauley, 1976; Moss, 1976). The social N
worker shapes the practxce to meet the neerls and pos-
sibilities of the actual situgtiop "the school and the
community environment. The practice of one social worker |

| ;
may emphasize resource development a{d teamwork facilitation,




Y "

while another may emphasize the individual treatmént
model. . !

Adding to the uncertainty about the role and

PR : :
function -of the school social worker is thé change over = *

the past 10 years in the tasks the worker performs.
1
‘Although the major change has been a movement away from -

. a direct clinical treatment of the . Pupil to a model which

iholudes emphasis on prevention, consultatian .and’ structural: .
change, its implementation has been uneven (Alderson & *
Krishef, 1973; Gander, 19>ﬁ0: Lambert: & 34\!11?1]}‘9327

,Mears, 1977§. Thé confusjion in tasks assigned to the

. school social worker stems partly from the unresolved

issue of whether the worker is to help the child adapt to |

the environment or expected to modify B )

meet-the special needs of the child (Peltier,’ 19797 2 e ;
~ ‘Wadswotn, 1971). ’ . |

The practlce of school aoclal work is‘undertaken

in a host enn}\unment uhmh has its own mandates and

ctations, its own constellation of ¥noyledge, values
and methods. The social worker is employed primarily

as a person who can he].p»facilitate the educational 5

1 procens‘ (Constable, 1979

Costin, 1969; Johnson, 1962; r

sarvis & pennekamp, 19 Smalley, 1956). contusién and :

)
. conflict over the role 'of the social worker arises from

the orientational dif; 8 b the two pr

social work and education. ‘The literature suggests that \




. the social worker's role in the achoelz has never been
fully realized.’ one of the major hypothesis advanced is
that the barrier is located " sohevhere within the inter-
professional re.\E;ship E;_? the educator and the social
worker (Altmeyer; 1956; Carroll, 1980; Erwin et al.,

1957; Flynn, 1976)., A% a partial ;emedy to this, greater
communication and collaborative working relationships
beltwaen social workers and educators is urged. The need
Yor a reciprocal relationship of respect and understanding
between the professions of social work and education is
stressed (Cﬂstin 1969; Jankovic, 1979; uichals, Cournoyer,

& Pinner, l979 Musgrave, 1975) . 1 L
Th_e practice of 5chocl‘§mia1 work is based Dn‘

the interrelationshié ‘of problems and goals becwee‘n‘the

publxc school and the mstxcutmn ‘of social work. In

order to enter into a collaharative worklng relatlonshl.p,

social worker and educator need to have a set: of organized .

expectations of self-roles and statuses and expectations
of the role and status of thé. othe™ person. " Role conflict
i TG G GE GOy OGGHE WHSR 75, WOEKeE 1), sl £6 pertorn
tasks, that are not in keeping with the concept of pro-
fessichal role the worker holds, or given a status that
Aiffers fiom the warker's petception of it + ° .-

5 Alderson (1972) reported that school. social

workers, in their daily practice, have found large areas

tation of the role,

of mi ng and mi




purposes and fux;ct;uns of the school social worker,.on

e " the part of i similarly, s have been
\ concerned by the lack of undetstunding on the pa:t of
* docial workers of the public schaols' purposes and
s functions. . n 5 .
. In the light of prevailing role ambiguity, . /
everal studies ‘have been’ carried out, to identify the
tasks that: axe now pare of the achcol social worker's> A
role, ‘and to datemlne the importance practitione!s
,attribute to certain tasks for the attainment of sqcml
work goals within a 'school system (Alderscm & ershef,
1973; Fostin, 1969; Lambert & Mullaly, 1982; Mears, 1977; .
Tim.ber#.ake, Sabatino & Hooper, 1982). Further research,
aimed at clarifying the importance ;s igned to school -+
. social work tasks by signifilant other§ in the school
N " . system (e.g., teachers, principals, school boards) has, ' ! 3
\% been recommended (Costif, 1969; ‘Flynn, 197~s, Lamhert &
Mullaly, 1982). *
The puxpose-of the present study is to examine

the school social worker's role from the educato:'s

..perspective. The reséurch .strategy is a quuntita’tive—
* danbripeive Invesbigarich directed. at detemin g the -
+ importance educators ‘attribute to socia; wnrk t#asks for
*  the attunmer}t of educut;onul goals in the.scp/ool:system.
R " The data collection instrunent consists of. a questionnaire

- containing a 1ist of 97. tasks representative be the role, -




and activities of the school social worker. A selected
sample of high school principals in the province of
Newfoundland arid ‘abrador will be asked to rate each task
according to 1) its importance for the attainment of
educational goals; 'and, 2) its importance for social work
involvement. In addi't‘ion, certain demographic data (e.q.,‘

age, education, school age, ‘school board denomination,

/
+ etc.) will be analyzed as they relate to the major J

purposes of the study.

Rationale ; %
. { %
There are several reasons why this topic is &,
relevant for study: . i ! ' .

First, there is a paucity of literature and =

. research in the afea of school social work. Costin’ (1982)

worker is based on impressions and ideas taken. from the

has suggested that too Eew social work fa:':}l'(:y or pzac'
titioners are involved in systematlc investigation of, y ' ®
research probkems that could add to thé special knowledge ’
relevant to school social work. This compares unfavourably

with other sp'ecnu'ud fields of practice, such as mental o
health, child welfare or corrections! Most of;the’ .

literature relatinq_ to the role of the school social

various writers' experiences and observations, and from

_social work practitioners' attempts to clarify their . // W

role. There is an absénce of literature aid research on




how other persons “in-the school system view the social
worker's role. - Given the fact that the social worker's
-function, is inextricably tied to the education 1nst1tuticn,
research focusing on this perspective is relevant.  _
Secondly, this study relates to a timely issue. .

To the writer"s knowledge there has been no stidy, in

the province of Newfoundland, Qela:ing,m the function of
the&échool'sociu worker.. Although there are no social
workers employed in the schools, Memorial University's
School of ‘Social Work has been using the schools as a
field pucéicum setting for fourth and fifth year students
since. 1978 and 'has placed a tctal of 37 *students. Recent
.change's in ths publlc education system indicate that
social wque:s and educators are becoming more closely
alighed. As schools increasingly develop programs, to
allepiate the problems of the economically,’socially or
culturally deprived child, the possibility of the
" establishment of social work services within the school
system is probable. . : —————

An assumpti?n of this study is that the role of

the social worker cannot bei arbitrarily established but

must be. joined to the needs' and requests of the cducational ”
system for services. Carroll (1980) has predxcted that

the growth of social work services in the schools will

be directly related to the dégree.the edugator is involved

in their delivery. Costin (1372) has emphasized that as ,




- has been carried out with

. P 10
. T B - /

social workers seek. to establish a base for, their services
within a school, they must approach school aqminiacranor‘;
and principals more systematically, and in a ispmc of
partnership geek to establish a contract for lservices.
THIT study can be seen as a-first step in involving
educators in a systematic investigation relating to social
work services in the schools in Newfoundland.

Finally, .the results of the study may have direct
planning and policy implications for placement of social

work ; or for impl

on of social work .
usrviues in the schools of this province.  Anderson (1974)
has-reported that school social work services have been

established with fewer problems when preliminary work

s around i

n .
of the school social worker's role, and when the school's

readiriess for service has been determined before a program
has been established. i ¢

The Concepts » - ’

The following major concepts are utilized in the

ghudy: s .

Provinc

The word 'province' will be used to

refer to the province of Newfoundland
© i ‘and wabrador. '




Public School:

Principal:

‘school Board:

School Board
Superintendent:

High School Student:

A school operated by a sghool
l;oa:d and :eceivﬁng grants, fr;n
the public funds of the province,
provided £o¢, edtcation,

“The person in the school who is

~~__assigned to supervise the Btaff>

- and other personnel. Duties are

performed as outlined in the
School's Act or as determined by
the Schoo], board. -

s .
The body responsible for adminis-
tering the day-to-day operation
and organization of schools ‘wicnin'
a defined district. ’

P
The individual employed by the

" school boird to act asits chief

executive officer.

" Any person who is enrolled in and _ -

<
attending 'junior" (grades 7, 8, 9)
or 'senior' (grades 10, 11, 12)
high schools in the province.




12,

High School Teacher: Any person employed by a school
board to imstruct studénts in a . - 7

high .school in the province.

School Social Worker: A person who ho¥ds a Master's
- degree or a Baffelor's degree in’

.social work from an accredited

. . (- school of social wotk,-and wig:is
\ -
. .~ . cmployed by a school board to=v's

' £111 a designated schopl social

» *  “work position. .

Review of the Literature

» o

A histurical review of the, growth and devel.opment '
. -
> of school sal:xal work services. is presented as part of

this study. The purposesof this réview are: 1) to providé: .

an understanding of the origins, ‘growth, and development

of the social work-education relationships. 2) ‘to identify "

‘the major influences, changes in service focus, and\social .
work tasks as they have-evolved; 3) to highlight the major
research’ studies pe'rtaininq' to edhool, social woek fé:vices;
and, 4) to examine current trends in school social work

.. practice. The second section of the literature review :

! axniliion ome. OF e colplexities of adapting a social

work practice to the school setting. X %

@




Eardy Developmént: of School Social Work_ (1906-19%0) -

The ofigins of social work services in the schuols
can be traced to the rapid growth of "two major develdpments
which dominated social reform in the late 19th century.
These were the rise of the Charn‘.y organization Saciety
and the influences of the settlement movement on.urban

centers. The Charity Ozgamzanon Soc)ety advanced the

fundamental concepts of 1nd1v1dualxzat10n, personal.

service, preventive philanthropy, conmmnu:y education,.

and interagency cooperation, A sign

'was the concept of the friendly visitor, which school .

social work adopted and translated. into the visiting
teacher progran (Lewxs, 1973). The settlement movement
ought to change inadequate 1iving conditions through
jocial and-political action, commbinity organization, an:d '
by systematically gathering socials and gconomic datd in
urban communities. pttention was focused on the -dmpoxfan
of the physical and soctai _gnvimmuen't on peop’m:; 11V
their general functioning.and Yheir behaviour (Davis,
1973). Both mnvements concnhuted xdeas and valu
which were 1nccrporated into the school social’ work:
movement. The settlement house tradition emphasized
cénérete changes in the ccndxfxnns 'to which people were.
exposed while the-Charity Organization S"ociety_xnfluenced
a more individualized casework apprdach to, service.

i 5
Constable (1979) has. suggested that the contrastin

icant com:x'xbution ey
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styles of school social work practice ‘which -later emerged, . K

‘réflect the ‘dichotomy of the philoSophies of practice’ . e
. L ; i .
, © . advanced by these two major movements., ) 5 .

’ Costin (1969), in a historical account, described

school social work as beginning simultaneously but .
* indepenfently in three cities: New Yorf, Boston, and.;,

** ‘Hartfor@ durdng the schéol year 1906. These developmenﬁs T

originated outside the school system and were funded. by
o b_ private agencies and civic organizations. It was not

until 1914 that.a board of education first initinted ‘and !

financed a visiting teacher EoqraR 1n RoGHEELES, New X .

York. This was done in recognition of:the fact that ]

- in the environment of the child, outside ey
Y of the school are to be foupd forces -
hd which will often thwart the school in B !
+ its endeavors. The appointment of-.the 5 .

.visiting teacher is-an attempt, on the;

part of the school, to meet its respon-

sibility for the whole welfare of the | ‘

child and to secure maximum caoperatlon e .

“| between the home and the school

(Oppenheimer, 1924, p. 5).

By 1921, school social work services were supported by
_boards of educatio‘n rather than private agencies. R
* Important influences in the early development of school .
. social work were: ’ .

\ ‘)'
_-1) Comgulsorx education: The campu:i sory school y *
! * attendance statutes were often circumvented by parents

who wished their children to work tg supplement inadequate
. adult wages, and by factory owners who wished to use the o b

cheap lhboux of children. The lack of effective enforte-




. —n.ves of cmmzen. & Sophcnxsba Breckinridge, aﬂdressmj

attendance. .. L » "
g\ ; " .

' educational opportunltles (Costin, 1969, Raﬂxn, 1975).

ment of .séhool attendémce laws led to Abbott ang ¢ PR .

-Bteck.!.nr:.dge s (1917) s:uay on non-attendance problems: - . w
in the Chxcdge schcols, Th15 étudy supported the need - i,

g understood the social.

 for schgol attendance” offiter,

P
pzoblems of the commumty and their effects on" school B 4

knowledge about indzvidual d;fferences among ciildren

o 2) Attﬁgtiorr to 'indiv).dual d'ifferences' New B

1
and their capar:).ty to respond éo mproved condltluns

encouraqed schoul personnel to loc_k g—_o other fields for

undezstand].ng these differences. School soctal workers: B

‘ontributed by prcmqu teachers with infoymatioh, con= ., L

‘cerning the child's life, the social® ferces wmich affeét x

the education process, dnd ‘the chila's abxhty s use T

3) Concern for the relevancy of education:| ° .

Soclal workers of the early twentieth century were aware «

of the 5trategla placé of school and education in the .

~the Natlonal Educatlcn in 1914 stated

¥ ; o Ehaiocial worker. £he school appear’s , i

as an instrument of almost,unlimited’ i
possibilities, not only for passing on' ' - o2, P
to_the next generation the culture and vl 5,
wisdom of the ‘past, but for testing ' .
present social relationships and for . .
“'securing. improvement in social conditlcns
“(Costin, 1969, p. Ml)




and ‘qr ,a.more effectxve use of the| school's oppu:tumcy
Eo: contacts with families in’the community. .

Early définition of the school social worker's

role.: In 1916, Jane Culbert defined the role of the
schobl social worker as EOIIWS'

Interpreting to the school the chxld'
out-of-school life, supplementing the
teacher's knowledge of the child . . .
so that she may be able to teach the
whole child . . . assisting the school
- to know the life of a neighbourhood . . .
interpreting to parents the'demands of
.. the school and explaining the peculiar :
% difficulties and needs, of the child v
(p. 595).

In 1924, Dppenheu!\er carx‘).ed out a study to obtain

'a mote detaued’ 1is't of tasks than that outlined in the

1916 definition of practice. The study involved an
i ¢ 1 a

analysis bf 300 case reports of visiting teachers,

leading to the establishment of 32 core functions of the

visiting teacher's role. When these tasks were grouped

" intp school social work activities, five areas of service
. ]

were defined: 1) assistance to parents in the use of
ccm!mun.ity resources; 2) interpretation to parents of
their child's problem and recommendation for change:

3) interptetatiun to school person.n'el relevant.information

-about the child and his environment; 4) intervention on

behalf of a child in changing adverse school conditions}
and, 5) assistance' to school administrators in reorgan-

izhtion of school practices and procedures.: Tasks




\ o involving a one-to-one ongoing ieucxonsmp between a

visiting teacher and an 1nd1vidua1 child to help with

personal -problems were not - 1denb1§1ed in'the study.

- Clearly, Ehe principle focus for school social work was

i " - the, schocl nume-ccmmunny liaison. . . s

. The Lntrcductxan of xndxvldual ., ‘The . “

early 1920's marked the beginning of a new kind of
therapeutic role for the school, social worker. Lazqela}

ih response to the mental hyglene movement, there was an
increasing. enphasis = ‘individual casework. ' In 1923,

: Taft wroter - . . L

. The only.practical . s, effec;we way to - il .
% increase| the méntal health of a nation B .

is through its ‘school system, Homes are ) .
too inaccessible, The -school has the time :
. of the child and the power to do the job. §
= It is for'us who represent mental hygiene
. and its application, through social case-
‘work, to help the school and the teacher
.(p. 398). . B

. The development of.sodial work services was .
retarded during—the depression of the 1930's, ‘as vere . g
social service programs gene}ﬂly. Services .provided by

“:visiting teachers vere abolished or seriously cut back

in volume (hreson, 1933). Du,x_‘ing ‘the 1940's until' at &;ast‘
1960, largely in response to psychoanglytic theory,
‘elinical casework became the primary mode of social work.
The prestige of clinical practice’ywasAenham:ed by the

. passage of the National Health Act of 194, ‘and the

subsequent support £pr psychiatric social work training




Rt in schools of social work (Kendall, 1982).
i R The School -social work literature of this period
reftects unanimity of views on practite and a transition
“£rom the earlier focus on-school, meighbourho;d, and
sociai conditions, to a clinical arientatioﬂ in relanon ¥
o the petsona\r_y needs of the indiviahl chid. Smalley S
(1947) described the role as being a “specialized form of ’
social ' casework, a method of helping individual -childrén

use whgt the school offers’ (p. 51). \Bowers (1959) .

N " described this casework as "an art in which knowledge of .

o
n relationships

the, science of human rélations and skill

are used'to mobilize the capacities of the “individual" : .

(p. 417). Hurihan (1952), in.a study of the respﬂon&-
.bilities of the visiting teachex‘, recomrended limitihg work
- " to "those duties and fesponsibi lities which are related .
" to assisting individual emotionally maladjusted children"
A ‘. (p. 165). In 1953, sikkema condisted a study of thg
“iypes of cases nost frequently rdferred to the school-
social worker. The :esunsfvxevealad that incall
communities examined, referrals stemmed frop behaviour
v i or pei‘sonality’{)rohlems. This contrasted with the 1924
3 Oppenhejiner. stuly which indicated home-school-community . ’
liaison as the major /function of the social worker.‘ X )
Although the emphasis of this period vas on "

- casework with the child, soclal No:k&rs tecognxzed that

+/ this approach relied upon etfective communication with




\ othefs involved with the child. huerback (1959) , BN

. Braunstein (1959), and Colteryhan (1950) separately

" identified the need to help parents use community
regources and social agencies appropriately. Willie .
(1959) stressed the inportance of school personnel

5 "involving protection agencies in cases where children

I i were suffering from parental neglect. Taber (1959),

Milner (1359), and Vaughn (1959) discussed the resolutfon
of problems of sthool attendance and vsc)mol phobia as
- part of school social work tasks. Sikkma (1949) pointed’
-~ out the necessity of sopial ——— Qe_;;,:g skillful in
T . ° consultation with teachers, and in collaboration with
D . other school personnel if their efforts were to succeed.
Sikkema nxged.pnrtic!ulagly the establishnent of teamiork

relationships in the schogls. She felt, along with

-Poole (1959) and Nebo (1959), that school social workers
should becomeimembers of a school E,acu,m{ where, they
¢ would be in a position to influence the school adninis—
‘trator and the development of relevant policies.
. Tre Literature of this period ws descriptive .
. for the most part, relying on selected case examples to

portray siccessful work v’;rith school children who were

causing concern among school personnel because of

symptoms ascribed to emotional maladjustment. - Faoa




. Changing Goals and Methods of School Social Work
b !19_!—97_)—6 970 = T =

" together .

Thé early 1960's reflected a change on the, part

of social workers he schools, in relation to goals,

activities, and concern for the school as an ipstitution
attempting to meet social demands. The earlier emphasis
on casework began to give way to experimentation with
Qifferent methods of social work. The predominant focus
of sccial work education during this period emphasized
specialization by method (casework, group work, and
cclmmunxty arqanxzatxon). Croythers (1963) ../H\;iihan
(1969), Poole (1969) ; and Simon (1969)- spoke strongly‘in
support of school social woikers using group works for
parents .and students, stressing the importance of under-

standing the individual and his behavior in relation to

use of group work in dealing vith such problems as drop-
out, underachievement, and academic failure. They saw
pupil malperformance as the resul't of "interaction

-~

between pupil characteristics and the school’ conditions"

(e 12). Hurlhan (1959] and LornelI l1961) emphasized

o bromter: kind oFcomunitysnok: ained”at hnngxng the

scmmx community an¥ the geographical comunity closer
The listerature of this period is also “character-

ized by a new awareness of the gchool as a lsocial system

r Ty P ™=
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. -
the ‘group . Vinter and Sarri (1955)‘des§ribed the effective
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@Beck, 1965; Johnson, 1962) . Street (1967) encouraged
educators and social workers to cooperate more fully to
_bring about systems changes. Alderson (19%9) and Willie
(1969) a¥scussed problemd school sL:ial workers encourter
in working within the school system. Other studies

(Brown, 1967; Fisher, 1966; Rowan, 1965; Williams, 1969)

investigated how Q’Zers.viewefl the social worker's role,

and' the problem of Yole confusion and delinea'tion amiong
guidance professions. =
. The role confusion experienced by school social
vorkers at this tiie reflected the controversy aid
conflict ir’ thé ‘sotial Work profession as practitioners

and educators struggled to clearly define the role and’

" . function of soéial work. Conflicts experienced in host’
settings, such as the school, alded sypport to the: .
;arg\mmm: for specialization hased on field of practice
as opposed to specialization by method.  °

The nost influential research study of this
-period Was by Costin in 1968. " Costin's specific research
question was: What is the content of the functions of
school social work,”and the relative importance of its .
parts, as défined by professional school sgeial ‘workers? .

. : The study results indicated that school social

workers were defining their xnl“es in terms of the

literature of the 1940's and 1950's, with. little con-

sideration given to changes in the needs of the public




schqgi or to new Seveleguents Vitun-1ls proréssiona.
1ig_er'aturp;. Costin's findings revealed that school social
work tasks could be structured into nine significant’

* factors. In terms of importance, 368 school social
workers in the Unifed States had ranked these as:

-1) casework services to the child and his parents;, i
2) caseload managenent; 3) interpreting school spoial work
services; 4) clinical treatment of children with emotional
problems; 5) liaison between the family and community
agencies; 6) interpreting the child to the teacher;

_7) educational counselling with the child and his parents; .
8)' leadership and policy-making; and, 9) personal service
to the teacher (Costin, 1969). ‘

" e major contributions of Costin's study were
to stimulate other research projects, to encourage debate
concérning the role of social workers in the field of
education, and to cause school social workers to

" eritically examine established social work practicks in
terms Of their relevance to the needs of the students,

the schools and the community (Curtis, 1978). &

New Roles and Models of School Social Work (1970-1983)

The early 1970's represented a period of general
' dissatisfaction with the operation of many human service
orginizations, including the public school (Kahn, 1969;
1972). The writings of Silberman (1970)., Holt (1964), i -




_ i -
- anafgozol (1967) reflected concern about certain school

conditions that impinged on children's well being. = . =
Taber (1969) listed certain school practices that

he identified as contributing to a lack of respopsibility

on the part of children and parents.

1. we tend to rob childreh of their
individuality, their most precious
possession.

27 Although-we recognize the impértance
of adapting an educational program to
gd'ivid'ual needs, we still have a tendency
proyide education on a mass production s
and assembly-line basis.- Likewise we o
tend to.establish a code’ of behaviour
to which we expect the child.to conform,.

3. Wa have a tendepcy to sap the wlgor
of our children by ‘substituting arfi- B
ficiality and inflexability for vital .

experience. 2

~4.  our confusion and vacillation over .
dxlcxplina are conhzgxous to children. - &

5. There are still too many schools

in which parents and teachers have only
a nodding acquaintance (p. 13). i
Jhe educa:\on ntezacuze of this pariod -emphasized ’

ge powe::u). congept, of humanism and the mporénce of

inplanting it in the-climate of the [public schools.

Greater attention was given to#Bupils’' rights in relatjon
to such matters as dikcipline,’ suspension and expulsion,

curricular "trncki‘n “, placement into special education

~‘classes, and access to pupils’ achool records. In many = °

::m\munitiea parents demanded and gained greater partici-

pation in the policy decisions of their childrens schools.
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