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ABSTRACT

This report describes an i i leted at the C lling Centre,

Memorial University, May 9 - August 5, 1988. It includes & comprehensive report
of the goals and professional activities of the intern during the internship period.

In addition, it presents a detailed discussion of an ion study c ed during,

that period.

Chapter 1 provides the rationale for the internship, a description of the
setting, goals of the internship and it describes supervision and evaluation of the
intern. Chapter II gives a comprehensive report of the intern's professional activities
according to the goals outlined in an internship proposal submitted to the

Department of E ional P gy, Memorial University, April, 1988, Chapter

HIF presents the systematic study which consisted of a set of evaluative procedures
designed to provide a detailed analysis of the intern’s counselling. ‘This study has
been successful in advancing the intern’s ability to describe, to understand, and to
evaluate her counselling behaviour, Chapter 1V concludes the report with a set of

recommendations.
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CHAPTER I
INTRODUCTION

One of the program options available for graduate students pursuing the
master’s degree in Educational Psychology at Memorial University of Newfoundland
is participation in a counselling internship. In addition to the wide range of
professional activities in which interns are typically expected to engage they are also
required to conduct, during the internship period, a research study deemed
appropriate to such a field placement. The study must be integrated into the
internship experience and provide an opportunity for interns to systematically

hip consists of a

examine some aspect of their i service. The i
twelve-week placement in an approved professional setting and is intended to permit
the intern to gain further practical experience.

The following criteria were developed by the Department of Educational

Psychology to establish the appropriateness and implementation of this program:

1. It only after a sati Y per is achieved in an approved
practicum.
2. It only after ion of all course work (including

practicum) required for the degree program as they are defined in the
University Calendar.

3 First consideration will be given to candidates who have had little experience
in the working milieu which they will enter,

4. Interested students must submit and have approved by the Department a

formal internship proposal, including among other points, a statement of

i
i
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professional goals and expectations for the interaship.

An intern must be enrolled full-time during the time of her internship. She
may not receive reimbursement for services rendered during the internship

but will be eligible for fellowships and assistantships as provided by Unive

regulations.

The internship was considered most appropriate by this intern for the

E following reason:
i k It would allow the intern to gain practical experience in counselling and to
apply theoretical concepts learned during the formal part of the program.

% The internship would provide opportunities for the intern to receive direct
professional supervision in hoth individual and group counselling and in many
of the other professional activities associated with an active university
counselling centre.

5 3 The intern was interested in working with other professiondls and being
exposed to a variety of coumseiling approaches and other human development

activitie:

4 The intern would be given the opportunity to broaden her knowledge about

the counselling profession so that she is betier able to direct her future carcer

development.
5. Much of the intern’s practical cxperience has been as a teacher and
with adol . The internship would provide exposure o a very

diverse young adult population.
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The internship would provide the opportunity for an evaluation study which

would enable the intern to describe, understand, and evaluate her counselling

behaviours.
The Setting
The C ing Centre at ial University of was chosen

for the internship setting. Through the joint support of Dr. Glenn Sheppard, Head,

Department of Educational Psychology, and Dr. George Hurley, Training Director,

University Counselling Centre, the Centre agreed to the placement of the intern for

twelve consecutive weeks, May 9, 1988 0 August 5, 1988. There was confidence that

sufficient opportunity would be provided to meet all the internship objectives

including the requirements for a research component.

The following issues were considered before choosing the internship setting:
The quality of professional supervision available at the Centre.

The quality of learning opportunities and experiences likely to be available
at the Centre.

The relevancy to, and usefulness of, such experiences in the actual setting in
which the intern ultimately expects to work.

The availability of time for fuli-time involvement of the intern for a minimum
of twelve consecutive weeks.

Availability of a qualified field supervisor on-site.

Ready access to a departmental supervisor during the internship period.

The Counselling Centre has five full-time counsellors who are readily

available to assist clients with their personal, social, academic, and career concerns.
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A description of the services available are outlined in the Counselling Centre
Referral and Community Resources Handbook (1987) as follows:

Through individualized personal counselling and a wide range of group

programs, professional faculty at the Centre - with the

nce of supervised
interns and practicum students from the various counsellor training programs
on campus - help students to develop their own unique resources. To

plish this goal, the ing services affered &

T Learning Enhancement Programs - The Centre offers courses and

structured workshops inwhich students learn to apply general strategies

for handling university-level work more effectively. Programs routinely

offered include: Speed Reading and Comprehension, Organizing Ideas

for Term Papers and Essays, and Oral Communication.

Career Planning Centre - The Centre serves as a drop-in arcit where

students may come to pursue various kinds of career and education
information.
3. Individual and Group Counsclling - In addition to individualized

personal counselling, the Centre offers spe:

ized group and training

programs. Programs such as Test Anxicty Management, Relaxation

Training, Biofeedback Training and  Assertiveness Training are
routinely offered. Other behaviour-oriented programs include: (e g,

Smoker’s Clinic, Weight Control), as well as growth groups i arcas

such as Personal Growth, Sexuality, and Yoga.



S
4. Credentials Service - The Centre provides students in the Faculty of
Education with a job-search service to assist them in gaining
employment (p. 6).
The Professional faculty of the Memorial University Counselling Centre
include:

Elizabeth Church, M.A,, Assistant Professor

Elaine Davis, Ph.D., Associate Professor and Ct ing Psy gi
John Garland, Ph.D., Associate Professor

George Huriey, Ph.D,, Associate Professor and Training Director
Lester Marshall, B.Sc, Reading Assistant

B. Mark Schoenberg, Ed.D., Professor and Director

Internshi) 0al

The main objective for the internship was to gain further practical experience

which would enhance the pr i growth and d of the intern. A list

of goals were identified to meet this objective.

Goal I: To develop an i d of the personal, social and acad

I v nts and to le ive ways of dealing with the n
ifi ion.

This was through video-taping ing sessions  with
individual clients (see Table ). It also entailed seeking the expertise of professional
counsellors at the Centre and reviewing the literature regarding concerns of

university students.
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Goal 2: To improve the intern’s ability. to_perf ffective individual nselling

and to further develop of theories and

This was i through (a) video-taping i
sessions, (b) the critical review and analysis by the intern of all counselling tapes and
recording the insights gained from each review, (c) weekly supervision with the
intern’s field supervisor to view and discuss counselling sessions, and (d) extensive

reading in the area of counselling theories and techniques.

Goal 3: To become familiar with and_participate in the training program in
ki ar family practice resit

This was accomplished through participation in a counselling skills training
session one morning each week for eight weeks. The training program was taught
by Dr. George Hurley to residents in the family practice medical program at the
School of Medicine, Memorial University of Newfoundland (For a complete
description of this program, see Chapter 2).

Goal 4: To become familiar with the services of a career planning centre.

The intern spent five hours per week in the career planning centre for a total

of 65 hours throughout the internship.

Goal 5: To become familiar with the and i ion_of

psychological tests.

This was accomplished through (a) instruction by the intern’s field supervisor, (b)

administration and interpretation of the Strong Campbell Interest Inventory, and (c)

the Self-Directed Search.



Goal 6: To select and use in a ic way, a_number of and

appropriate to a thorough analysis of the intern’s ;and

hre h nalysi T inter ili
evaluate her_counselling.

This goal was accomplished by carrying out a research project during the
internship period. Ten individual sessions with clients were video-taped and
subjected to a self-aralysis as well as an analysis by an independent evaluator. (This
is further explained in the research component of this report).

Goal 7: To travel to Charlottetown, Prince Edward Island, June 1-4, 1988, to attend
National Conference of th nadian Guidanct unselling Association.

The intern participated in this conference entitled "Changing Tides' and

attended the various sessions relevant to Counselling in the 80’s. (For a complete

description, see Chapter 2).

rvision and E of Intern

The responsibility for the supervision of the intern was shared by the

Department of i F gy and the

ial University C

‘Centre.
The Field Supervisor had the following responsibilities:

(i) to consult with the intern and her Department Supervisor during the period
when the internship proposal was being developed;

(i)  to have primary responsibility for the on-going supervision of the intern’s
counselling activities and in conjunction with the training Director at the

Centre, for the coordination of all the intern’s professional activities



conducted at the Counselling Centre;

(iii}  to facilitate the intern’s access to i i ities and

to the professional personnel at the Centre essential to a full and successful
internship experience;

(iv)  toarrange for other Centre faculty to serve in an adjunct supervisory capacity

to the intern where her ional activities were ially relevant to their
particular areas of expertise at the Centre;

(v)  tomeet with the intern, and the Department Supervisor midway through the
internship period to assess the intern's progress and determine any changes
in the internship as needed;

(vi)  to meet with the Department

pervisor at the ion of the i
to conclude a summative and process evaluation of the intern and her

internship.

Departmental Supervisor

"The D pervisor was resp: for assisting the intern in the

preparation of her internship proposal and in making the many decisions associated

with this process. He also d and lted with C ing Cenitre

faculty during the period and was available throughout the internship for
consultation with the intern and her internship supervisor as the need arose. He
convened a meeting of the intern and her field supervisor, in June, 1988, and

reviewed the intern's progress. He also lted with the field

pervisor to

ascertain a summative evaluation of the intern and her internship in August, 1988,



Supervisors
Department Supervisor: Glenn Sheppard, BEd. (MUN), MEd., CAG.S., EdD.

(Boston).

Field Supervisor: Elizabeth Church, M.A. (Toronto).

Independent Evaluator: George Hurley, B.A. (Colorado College), Ph.D. (Missouri).

Some basic

g ing supervision were proposed by Dr. Glenn

Sheppard in the following statement:

The i ion of a intern poses areal challenge
to supervisors and, at times may appear to be a formidable task. Very
few adequate procedures or instruments have yet been developed to
comprehensively evaluate the wide range of professional activities
which should accompany a rich and growthful internship experience.
Furthermore, in assisting the intern to develop and experiment with an
effective, personal style of helping, it is essential that skills which, at
first, may feel mechanical and appear to be awkwardly performed,
become integrated and possessed by the intern as a functional,
com[orlable, and effective aspect of her counsellmg behavicur.

Ex , then, must be suffici flcxlble to permit and encourage
the of a p style with
demonstrative  effectiveness. (G.W. Sheppard, personal

communication, May, 1988)

g, di

pervision and ion were d in the following manner:

Regular weekly meetings were held with the Field Supervisor to discuss
progress in the setting, to critique counselling performance and related
professional activities, and to discuss concerns the intern may be experiencing;
Video tapes of individual counselling sessions were submitted to a
Counselling Centre Faculty member, who served as an independent evaluator.
He followed a particular evaluztion protocol designed to fulfill the

of the intern’s

project;
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At midpoint in the internship, the field supervisor met with the departmental
supervisor and the intern to assess the intern's progress;
Supervision was also carried out by other professional faculty members of the
Counselling Centre as it related to the intern’s involvement in specific or

general professional activities relevant to their areas of expertise.



CHAPTER II
DESCRIPTION OF ACTIVITIES

This section of the Report describes the activities carried out by the intern
for the internship period May 9 to August 9, 1988, There is a detailed account of
all the major professional activities engaged in during the internship including the

amount of time devoted to each (see Table 1).

Individual Counselling
During the internship a substantial amount of time was devoted to personal,
academic, and career counselling. Although each client sought counselling for
his/her own unique reasons, the general focus of these client concerns can be
categorized as follows: eleven were personal, ten had career related concerns and

two individuals needed academic counselling (see Table 2).

Interpersonal Process Recall Training
The intern participated in a counselling skills training course developed for
Family Practice residents in the Faculty of Medicine, Memorial University of
Newfoundland. Three residency students, along with the intern, met with the
training director, Dr. George Hurley, three hours each Wednesday for eight
consecutive weeks.
This program was based on Norman Kagan's (1980) Interpersonal Process

Recall (IPR) h to ling skills develop IPR training h

the training of counselling skills by first teaching trainees to become cognitively
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Table 1

Hours Allocated to Internship Activities

Component No. of hours
Career Planning Centre 65
Review of Video Tapes 80
Individual Counselling 60
Supervision 34
Interpersonal Process Recall Training 27
Individual Testing 20
Case Conferencing 8
Research 60
Total hours allocated to these activities 354



Table 2

Client Interviews

Client Session

Clients Concerns Dates (1988)

1 Personal May 12
May 19
June 13
June 29
July 8
July 15
July 22

2 Personal May 16

3 Personal May 17

4 Personal May 17

5 Personal May 18
May 25
June 9

6 Career May 25

7 Personal June 6
June 14
June 28
July 19

(table continues)



Clients

Client
Concerns

Session

Dates (1988)

Personal

Personal

Career

Career

Personal

June 6
June 13
June 24
July 5
July 14
August 21
June 7
June 14
June 30
July 19
August 2
June 8
June 9
July 6
June 10
June 17
June 24
July 4
July 12
July 18

(table continues)



Client Session
Clients Concerns Dates (1988)
July 25
August 2
13 Personal June 15
14 Personal June 15
15 Career June 28
July 20
16 Career June 28
July 19
17 Career June 30
July 21
July 28
18 Personal July 5
19 Academic July 6
20 Academic July 7
21 Career July 8
July 20
2 Career July 15
July 27
23 Career July 27
24 Career August 4
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aware ofimp interview i i ing from all aspects of the interview
situation, including underlying messages, hidden agendas and the like. Second, the
trainee is provided with appropriate skills training so that the information can be
employed in therapeutically useful ways (Garland, 1980, p. 57).

The goal of the Wednesday morning training session was to firmly anchor
residents in the notion of physician and patient as mutually active parties operating
on an egalitarian basis (Hurley, 1986, p. 43). Participants spent six mornings on
listening skills, affect simulation, and individual and mutual recall. Two sessions
were devoted to video tape reviews of ongoing clients seen by the residents and the

intern which were subj to di ion and ion by group members, Finally,

one morning was spent familiarizing participants with a number of non-

pp to ion and stress (e.g., biofeedback
and passive relaxation).

Through participation in the IPR training program, the intern realized the
importance of: a) the ability to clearly understand what another person is saying -
overtly and covertly - on both the cognitive and affective levels, b) the ability to be
better able to recognize and label the impact another person is having on us, and
c) the ability to share the understandings we develop with those with whom we are
communicating. That is, when it is appropriate to do so, to be able to teil others the

things we are hearing and the reactions they are engendering in us.

Case Conference
The intern had responsibility for preparing and presenting a case conference

regarding one of her clients. This presentation was made to the professional staff



17
atthe Centre and approximately eight hours were spent in preparing and presenting
this case.

This experience provided an opportunity for the intern to express her
knowledge of counselling theories and skills. In addition, feedback received during

the conference from professional members at the Centre helped the intern to gain

new insights regarding her ing ori i Most imp it enabled the
intern to become more aware of the varying theoretical perspectives held by the
professional members at the Centreand how these theoretical assumptions influence
the interpretation of client data and the counselling process.

A predominant theme which emanated from this conference was that an

eclectic h toward p: is most beneficial to fui therapy.

Career Planning
During the twelve weeks of the internship, the intern spent 65 hours in the
Career Planning Centre. This is a drop-in centre designed to help students gather
information relevant to educational and career goals.
Student exploration in the Centre canserve to broaden career awareness and

can provide detailed i ion on educati and career ives. Other

information includes: a) general career planning materials, b) job-hunting, resume
writing, and interviewing materials, ¢) descriptions of qualifications needed and
entrance requirements for various careers, d) guides to different programs of study

available in Canada, the United States, and the Commonwealth countries, and ¢) a

pl ion of Canadian university and college calendars (Ce lling Centre

Referral and Community Resources Handbook, 1987, p.5). Counsellors and student
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paraprofessionals are available at all times to halp students locate appropriate
materials. )

The first four week : served as an orientation period when the intern worked
with an experienced member of the Centre. This introduced the intern to the

various and tasks

with the i ization, and use of
career related information. It also exposed her to information search procedures
used with a university student clientele.

This experience enabled the intern to become more knowledgeable about the

wide range of p: y instituti Canada and various parts of the

world. It also allowed her to become aware of university entrance tests, I

opportunities for university graduates, audio-visual tapes of various careers, and
related literature for career preparation.

The intern also participated in each of the monthly meetings held by the
members of the Career Planning Centre. The purpose of these meetings was to
report on the operation of the Centre and to become familiar with recent materials

relevant to career planning,

Supervision
The intern spent two hours each week with her field supervisor, Ms. Elizabeth

Church. During this time video-tapes of individual lling sessions were

reviewed and discussed. Much feedback was given to the intern in terms of her

counselling behaviour and valuable information was obtained in assessing her

personal style and p i ori i pecifically, those skills which initially

seemed very mechanical for the intern become more relaxed and resulted in much
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more effective counselling behaviour. Overall, this experience enabled the intern to
develop more confidence and comfort in her ability to counsel.

The intern also met regularly with the department supervisor, Dr. Glenn

the i ip. The purpose of these meetings was to discuss

both the progress of the internship and research project.
Two meetings involving the field and departmental supervisors were held, one

at mid-term and one at the end of the internship, to discuss the intern’s progress.

A total of 34 hours was spent in supervision and supt

Reading

The intern read widely throughout the internship period. Specifically, this
included, but was not restricted to, reading in the following areas; study skills
strategies, anxiety and stress management, family counselling, sexuality, obesity, and
assertiveness training. For a complete list of books and articles read throughout the
internship, see Appendix A.

This was an ongoing activity throughout the internship. Much of the reading
was relevant to the concerns expressed by individual clients of the intern. Other
materials read pertained to particular services offered by individual counsellors at
the Centre.

Access to the Counselling Centre library was readily available for this

purpose. The library contains journals),

periodicals (newspap

reference books, audio/video tapes, and other related materials in the area of

counselling,
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Testing
The intern administered the following tests: The Self-Directed Search
(administered 2 times) and the Strong Campbell Interest Inventory (administered 10

times). In preparation for the inistration and i ion of these tests, the

intern consulted with her field supervisor and read material relevant to these tests.
Approximately 20 hours was spent in formal testing.
Review of Videotapes
The intern established and maintained a schedule during the internship for
daily review of her video-taped counselling sessions. 21 individual counselling
sessions were videotaped with 15 different clients.

In seeking client ission to have ing sessions with the intern video-

taped, the intern adhered to procedures outlined by the Counselling Centre.
Specifically, the informed consent of each client referred to the intern for counselling

was sought by means of a consent form which briefed the client on the uses to which

the vid pe would be subje See Appendix B for a copy of this form.

A condition set by the Centre was that all video-tapes obtained remain in the
Counselling Centre at all times. Both the intern and the independent evaluator, Dr.
George Hurley, Director of Professional Training at the Centre, did their video
analysis there.

Video-taping counselling sessions was most beneficial because it increased the

intern’s skills at self-evaluation and enhanced her ability to critically analyze her

behaviour. Within y-four hours of each video-tape, the intern

applied the Hill and O'Grady Counsellor Intention Scale (1985). This required the
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stopping of the tape after each counsellor response and the intern identifying the

) iated with the i ion. See Appendix C for a description of
this scale,

This proved to be fruitful in that the intern was able to reflect on her
counselling behaviour and thus gain new insights about her counselling style. More
specifically, the intern was able to monitor changes which occurred throughout the
thirteen-week period.

Since the research component of this internship was dedicated to a self-
evaluation of the intern’s counselling ability, this aspect of the internship was
considered most important. Approximately 80 hours were spent privately reviewing
video tapes. Those reviews were directed by the use of instruments and protocols

for critical analysis which are described in detail in Chapter 3 of this Report.

ional Conft f ian Guidance Counselling Associatio)
Participation in the National Conference of the Canadian Guidance

Association, June 1-4, 1988, in Prince Edward Island, was viewed by the intern as a

means of ing her i Its theme "Changing Tides" dealt
with issues evidently prevalent in our ever-changing society. Some of these issues
included: Children and Stress, Suicide and Depression, Family Violence, Incest,

Children of Separated/Divorced Parents, and many other current topics.

The intern participated in the following Victims of Ci
(Battered Women), Children of Separated/Divorced Parents, Hurried Children -

Stressed Children, and Family Therapy.

j
!
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‘The Conference certainly provided the impetus for the intern to continue to
learn about these issues since they may become an integral part of her future work

as a counsellor.

Conclusion
This Chapter has p an overall iption of the it ip and the

professional activities of the intern during this period. The intern feels confident
that each of the seven major internship goals were met successfully. Through the

expertise of the p: at the C ing Centre, my

ge of
counselling has been greatly enhanced. This experience has further enabled me to

become more aware of my counselling skills and has heightened my sense of the

importance of inual sclf: ion and of ing research. It has also
increased my competency to engage in such professional activities.

Overall, the i ip has been most b ial to my i growth

and Undoubtedly, much of my experic at the Centre has prepared

me for my future career as a professional counsellor.



CHAPTER 111

EVALUATION STUDY
Introduction
To fulfill the requi for the i ip in the ing prog-am at

Memorial University of Newfoundland one mus. undertake a research project
appropriate to the particular internship setting. Recently, there has been a prevalent

attitude in

P logy that should be more involved in a

variety of self-evaluative processes. Since this was compatible with the intern’s

interests a program was ped and i fora ic analysis and
evaluation of the intern’s counselling behaviour throughout the period of the
internship. This chapter will present the purpose, rationale, literature review,

methodology, and the analysis and results of this systematic study.

Statement of Purpose
The purpose of this study was to advance the intern’s ability to describe, to

understand, and to evaluate her counselling behaviours with clients throughout a

k i ip. This ic analysis involved a comprehensive self-
review of selected video-taped counselling sessions, as well as an analysis by an

independent evaluator, on a number of i i i ifically, each

of ten such counselling sessions were reviewed by the intern and an independent

and her lling behaviour was ized, by both, ding to a

of ing behavi ped for this study. The skills of empathy

and probing were identified for particular attention. These were rated qualitatively
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by both the intern and the independent evaluator according to rating scales adopted
for this purpose. In addition, the intern’s expression of intentionality was assessed
by the self-administration for each taped counselling session of a counselling

intention scale.

Rationale
The primary goal in p for the preparation of
and for the i ips typically iated with such prog is the P

of effective counsellors. It would seem necessary, therefore, that the counsellor
trainee be evaluated in some systematic manner during these experiences.
According to Rogers, the aim of such training programs should be "to develop
individuals who have an independent and open attitude toward their own therapy
and continually work towards revising their approach to the individuals with whom
they are working in such a way that their approach results in more constructive and

effective help” (Rogers, as cited in Marshall and Kurtz, 1982, p. 542).

C who focus on will be able to develop several kinds of

information ing their own effectis According to Carr (1977), the

counsellor is a critical focus of counsellor evaluation since he/she is in a position to
consider the following questions: Am I an effective helper? How effective am 1
with particular problems? What factors influence my effectiveness? What are my
strong areas, my weak areas? It was these questions which provided the impetus for
the intern to consider such a systematic analysis of her counselling during the

internship period.

As a prerequisite to inual pi i growth, it is necessary that the
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counsellor develop the capacity for ing on her ing i Since

the i ip was dedi in part, to providing opp ities for the trainee to

examine her counselling abilities. it seemed logical that the intern engage in a self-

evaluation process. Such an evaluation would lead the counsellor to a fuller

of her ing and to an imp! ability to describe and evaluate
her counselling performance.
During the past decade or so there has been a proliferation of skill-based

counselling models, each with specific counsellor skills behaviorally defined within

some i and utilizati (Carkhuff and Anthony,
1979; Ivey and Matthews, 1984; Kagan, 1984; and Egan, 1986). One such model
which is multidimensional and seems to be more comprehensive than most, is the
skill-based-problem management approach developed by Gerard Egan (1984).

In addition to the identification of a wide range of counselling skills, Egan
also defines a number of stages thri'gh which successful counselling is likely to
progress. Egan (1984) stated that "the problem solving framework becomes the

principal i ofa ic and i ive eclecticism’” (p. 149.

and Arnkoff (1978) recognized the value of such an approach when they stated:

Among the cognitive learning therapies it is our opinion
that the problem-solving perspective may ultimately yield
the most encouraging clinical results ... they encompass
both the cognitive restructuring and the coping skills
therapies not to mention a wide range of non-cognitive
perspectives (p. 709).

Thus, Egan's developmental model provides a framework for describing

and p Fi this ic training model
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approach had been the training model used in the intern’s graduate counselling
program. Consequently, the skills, stages, and processes as identified by Egan were

likely to be evident in the intern’s counselling behaviour.

‘The concept of i ionality as a it igni variable
has recently emerged in counselling research and in contemporary counselling
models and training programs (Ivey, 1983; Ivey and Autier, 1978; Purkey, Schmidt
and McBrien, 1982).

Counsellor intentions can be defined as a counsellor’s rationale for selecting
a specific behaviour, response mode, technique, or intervention to use with a client
at any given moment within a counselling session. Intentions represent what the
therapist wants to accomplish through his or her behaviour within the session (Hill
and O'Grady, 1985). According to Ivey (1983), "the intentional individual has more
than one action, thought, or behaviour to choose from in responding to changing life

situations” (p. 3).

Those who attribute such i to i ionality are quite
consistent with those who believe that cognition and cognitive processes are critical

to an ing of all human b i ion of

may prove very fruitful to a s self- ing, as well as p
insights into counselling generally (Lecomte, 1988).

A primary assumption of those who advance the significance of cognitive
processes in counselling is that such internal processes mediate in the dynamic
interaction between client behaviour on the one hand and counsellor response on

the other.
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Consequently, a procedure was included in this study to enable the intern to
identify her counselling intentions during each of the counselling sessions which
were subjected to analysis. This was expected to further advance her understanding

of her counselling behaviour.

Resear tion:
The following research questions were ped for this ic study:
L ‘What were the typical counselling behaviours exhibited by the intern during

first and second sessic ns with clients?
2. What kinds of changes occurred in the intern’s counselling behaviour

throughout the period of the thirteen week internship?

< What we - the typical counselling intentions of the inten: as determined by
her self-administration of the Hill and O'Grady Counselling Intention Scale?
4. ‘What kinds of changes occurred in intentionality as identified by the intern

throughout the period of the internship?

5. What was the quality of the intern’s use of the skills primary ¢mpathy and
probing?

6. What was the degree of congruence between the intern’s rating of her use of
the skills of primary empathy and probing and the ratings of those skills by

an independent evaluator?
Literature Review
One of the primary goals of counsellor training programs is to produce

competent and effective counsellors. Historically, there has been a lack of
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systematic evaluation of counsellors in training and a lack of appreciation of the

| process of self- A study of the literature reveals that
discussions of clinical self-evaluation have largely been restricted to descriptions f

evaluative techniques, with little concern for the psychological gestalt or framework

of the perceptions within which a self- i hnique is applied
(Eldridge, 1983). Matarrazo (1966) noted that while there were numerous attempts
by psychologists to improve the teaching of psychotherapy, only a handful of these
could be called research efforts designed to answer the question whether student
behaviours were evaluated or altered.

More recently much attention has been directed towards the importance of
clinical self-evaluation, particularly in internship settings. According to APA
accreditation standards as stated in criterion VII-BC, "interns should be actively
involved in evaluating their own experiences ..." (APA, 1986, p. 23). Holloway and
Roehike (1987) in their article "Internship: The Applied Training of a Counselling
Psychologist", have also expressed the need for counsellor self-evaluation as an
important factor in overall professional development.

Th~ dissatisfaction with the quality and quantity of research in counselling
psychology, both during training and practice, is a central concern expressed in a

recent issue of The Cq ing P jst (1986) i to the theme

"Research Training in Counselling Psychology".
One of the proposals made by Howard in his contribution to this Issue, was
that counsellors might be well served by research methodologies more suited, in his

view, to the daily experiences of counselling practice. In particular, he presents
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Martin’s model for historical explanations as one such approach. In this model, the
three dimensions of "agent’s relevant intention, 'situational motivations’ and the
deed performed" (p. 70) are seen as interactive and it is this interaction between
those factors which is believed to be essential to an understanding of human actions.
This intentions/actions perspective, it is argued, is particularly useful for counsellors
since counselling is characterized by skillful actions based, presumably, on the covert

or i ions of the

This active agent model described by Howard is also consistent with the
’personal scientist’ approach advocated by some cognitive theorists (Meichenbaum,
1985). This title is intended to capture the notion that counselling practitioners
ought to be engaged in a careful and reflective analysis of their counselling
behaviour, paying systematic attention to both their help intended behaviours, as
well as to the intentions associated with such overt and observable acts,

According to Eldridge (1983) self- ion of clinical

the relationship among the feelings, thoughts, and behaviours through which the
clinician gathers and analyzes facts about personal competence and capability.
Therefore, through this prc-ess one is better able to describe and understand
his/her couriselling behaviours.

Rogers (1980) refers to the effective counsellor as one who is able to discover
personal meaning in his/her counselling and consequently establish his/her own
orientation to therapy. Coombs, Avila and Purkey (1978) state: "Any information
will affect a person’s behaviour only in the degree to which he has discovered its

personal meaning for him" (p. 56). Thus, it becomes apparent that the counsellor
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who engages in a self-evaluation process will be better able to understand and assess
her counselling abilities.

A prevalent attitude among researchers in the social sciences has been

toward the limitations of research methodologies based upon the assumptions of the
physical, or natural sciences in the study of distinctively human experience
(Bickhard, Cooper and Mace, 1985; Brewster-Smith, 1982; Duke, 1986; Faulconer
and Williams, 1985; Rogers, 1980; Sullivan, 1984). Critics do not deny the relevance
and power of traditional research approaches derived from physical sciences but
they are beginning to articulate the need for a more qualitative or naturalistic
approach as being of particular relevance in the context of counselling research
(Gelso, 1979, 1985; Howard, 1983, 1984, 1985; Lecomte, Dumont and Zingle, 1981;
Lucas, 1985; Peavy, 1982). Proshansky (1981) has provided some insight in this
regard:

The model that was borrowed from the physical and
natural sciences is not only a perfectly sound one, but it
has and will continue te have a critical and significant
role to play in certain fields or problem areas of
psychclogy. However, so much of its value depends on
how, when, and for what kind of problem it is used that
the problem is not the model but what psychologists
have done with it. We not only misuse it, but we
overuse it, above all, we have allowed it to overshadow.
if not completely obscure, our view of what a science
must do in its creative as well as its empirical
endeavours in the search for a cumulative basis of
knowledge (p. 8).

This istic, qualitative research ori jon is receiving more widespread
acceptance (Denton, 1981; Douglas and Moustakas, 1985; Elmore, 1984; Hinemann

and Shontz, 1985; Smith, 1981) and published examples of counselling-related
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qualitative research are appearing with much regularity (Borgen and Amundson,
1985; Hill, Carter and O'Farrell, 1983; Katz, 1983).

The phenomenological perspective is recently receiving much attention within

the k of qualitative research ap

In light of its particular rels to ing related

phenomenology may be best described as follows:

as a method in psy gy, thus seeks
!o disclose an elucidate the phenomena of behaviour
as they manifest themselves in their perceived
immediacy. The human scientist, in this fundamental
phase of his research, must thoughtfully penetrate his
concrete Imed percepuon of hehavmnr and describe this

inits It is precisely the
phenomenc:.ogical method which allows him to penetrate
to the structures of human behaviour (Van Kaam, 1966,
p. 15).

Within this phenomenological framework, the personal experience of the
researcher constitutes a legitimate, necessary and meaning-enhancing dimension of
the qualitative data base. Some very noteworthy counselling-related research has
been done from this perspective which conveys a sense of both the power of the

ina ing context and the practicalities involved

in conducting phenomenological inquiry (Borgen and Amundson, 1985; Grattor,
1973; Van Kaam, 1959; Wertz, 1985). As is evident from this, the counsellor’s
involvement in this type of research requires a readiness and willingness to grow as
a person. Van Hestern (1986) stressed the importance of human science
researchers, including those in the field of counselling, to coordinate their efforts

through the open sharing of their research experiences and findings and place more
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emphasis upon networking among institutions with relatively established human
science thrusts and those just beginning to move in this direction. Consequently, the
zeitgeist in the field of counselling is a move toward achieving a methodological
balance that is directed toward a human science perspective. Such qualitative
approaches will play a crucial role in developing a research methodology unique to
counselling as a discipline (Friesen, 1983).

During the past two decades there has been a very pervasive emphasis in
psychology on the role of cognition and cognitive processes in human behaviour
(Bandura, 1986; Mahoney, 1985). This attention to the importance of such covert

events and their ionship to overt human iour has

research and practical ication in ing p: gy (Beck, 1985; Ellis, 1977;

Martin and Hiebert, 1985; Meichenbaum, 1977).
The premise which is central to a cognitive perspective is that cognitive

processes mediate in the isition and lation of human iour. This

causal interactive relationship between thoughts and overt behaviour is seen as

to a full ing of behaviour and how it is acquired (Gardner,

1985; Lazarus, 1984; Martin, 1984; Safran and Greenberg, 1982).

If thought processes serve a critical iational role in human

then it is a crucial principle to guide not only our understanding of client behaviour

in ing but the iour of the as well. In fact, those critics of
a strictly skill-based training approach make precisely this point. For example,

Hirsch and Stone (1982) reason that there must be a strong interactive relationship

between the s skill and underlying attitudes and beliefs.
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This dynamic link between beliefs, perceptions and other cognitions of the
counsellor was also emphasized by Mahon and Alimann (1977) in their note of
caution about the use of a narrow skills training approach.
In this context, the study of intentions may be considered as a type of
research more representative in describing and understanding counsellors’
experiences (Allain and Lecomte, 1988). Contemporary research reviews have
indicated that the concept of intentionality may be related to counselling processes
and counsellor performance. As Ivey (1969, 1983) proposed, intentionality may be
a construct that helps bridge the gap between process and outcome. Elliot (1979,
as cited in Hill and O’'Grady, 1985), in his findings regarding counsellor intentions,
noted that counsellor behaviours which were intended to guide or influence clients
were the most often perceived counsellor intentions. Hill and G’Grady (1985) in
similar studies reported that counsellors used more of the behaviours intended to
focus and those meant to attend to feelings and less of those intended for support
or to get information. In addition, they also found that the intentional counsellor
is better able to select those therapeutic interventions to be used with a particular
client. In effect, this relates to Ivey’'s (1983) description of intentionality as it
applies to the practice of counselling. He defined it as a process of "acting with a
sense of capability and deciding from a range of alternative actions. The intentional
individual has more than one action, thought or behaviour to choose from in
responding to changing life situations’ (p. 3).

Other authors have also idered i ionality as a more ible way

to study the cognitive processes of the therapist in counselling (Goldfreid, 1980;
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Gottman and Markman, 1978; Martin, 1984; Schmidt, 1984). Evidently, the

and iption of isti i to be a research

topic of imp~rtance, particularly as related to i and

performance. In conjunction with this, the concept of intentionality certainly
provides impetus for future research.

A number of skill-based models have been developed for use with counsellors
in training as a way of describing and analyzing discrete units of counsellor
behaviour.  Skill training is presented in such programs as Ivey's (1971)
Microcounselling, Kagan’s (1975) Interpersonal Process Recall and Wanish and
Haver's (1973) Helping Skills Program.

Ci llors nced a that enables them to borrow ideas,
methods, and techniques systematically from all theories, schools, and approaches
and integrate them into their own theory and practice of helping (Brabeck and

‘Welfel, 1985). Egan's (1984) probl: model, a cognitive-behavioural

approach to counselling, provides the conceptual framework for an integrative or

systematic eclecticism. Held (1984) saw the probl lving q o

assessment, goal setting, intervention, and evaluation - 25 central to what she calls

strategic ici Thus, the probl g model pi by Egan
presents a framework for helping clients develop realistic and self-enhancing degrees
of agency and self-efficacy (Egan, 1986).

It would appear, then, that there has been a strong advocacy in counselling
psychology in recent years for increased research and for further use of qualitative

approaches. Evidently, this may be more relevant to heiping the individual
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practitioner to systematically seek meaning from the counselling experience. There
has also been a contemporary and concurrent emphasis on the development of skill-
based counselling systems and a focus on the importance of counsellor covert

and

activity as captured by such concepts as
intentions. These various developments taken together provide a timely opportunity
for the creative use of those ideas for a more critical and systematic evaluation of

counselling and counsellors.

Methodology

The intern selected for analysis in this study 10 video-tapes chosen as follows:

(a) 6 video-tapes of a first counselling session with each of 6 different clients
were selected throughout the internship.

(b) 4 second session tapes were chosen from the six clients selected for (a)

above.

Ethical Considerations

In seeking client permission to have counselling sessions with the intern
video-taped, the intern adhered to procedures outlined by the Counselling Centre.
Specifically, the informed consent of each client referred to the intern for
counselling was sought by means of a consent form which briefed the client on the
uses to which the video-tape would be subjected.

A condition set by the Centre was that all video-tapes so obtained would
remain in the Counselling Centre at all times. Both the intern and the independent

evaluator, Dr. George Hurley, Director of Professional Training at the Centre, did
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their video analysis there.
Procedures
Each of the 10 video-tapes were analyzed as follows:
Inter's R ibilt
(i)  The intern, within 24 hours of video recording a counselling session, reviewed
the tape and self-administered the Hill and Q'Grady Counsellor Intention
Scale. This required the stopping of the tape after each counsellor response

and the intern’s identification of the i ion(s) i with the

intervention.

(ii) The tape was reviewed a second time and each counsellor response was
categorized within the response taxonomy developed for this study from the
skill-based problem management approach advocated by Egan (1984).

(iii) All counsellor responses identified in (ii) above as reflecting the skills of
empathy and probing were evaluated qualitatively by a rating scale developed
for each,

s ibility

The independent evaluator reviewed five of the ten tapes. Clients I, II1, and

V were chosen from first counselling sessions. Clients Il and IV were selected from

second session tapes. These tapes were analyzed as follow:

1. The independent evaluator reviewed these selected tapes and categorized
each counsellor response within the response taxonomy developed for this

study.
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2 The independent evaluator reviewed all the responses identified by the intern
as refiecting the specific skills of Primary Empathy and Probing and

evaluated them qualitatively on the same rating scale used by the intern.

Instruments
Counsellor Taxonomy
A taxonomy was developed for this study based on Gerard Egan's (1984)

Ml It

problem-management model, a cognitive t0

was ciiosen because it ads a ic skills

pp h as a basis for
counsellor education and presents an eclectic developmental model for training
therapists in such basic skills as responding to clients’ self-explorations and helping
clients translate their learnings into action.

The taxonomy consists of eleven response categories: empathy, probes,

confrontation, positive feedback, self-di e, | di i ion giving,

advanced empathy, summarizing, listening response, and future planning. A number

of sub-skills were i ified for jon, summarizing, probes, and advanced
empathy (Appendix D). On a transcript each counsellor response was judged as
belonging to one of the 11 categories.

It should be noted that it was necessary to include those skills listed as
listening response, positve feedback, and future planning to the taxonomy. These
skills, not identified as part of the Egan model, were found to be evident in the

intern’s counselling behaviour during the initial stages of counselling.
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Counselior Intention Scale
The Hill and O'Grady Counsellor Intention Scale (1985) consists of 19

nominal, mutually exclusive ies for judging verbal four: set

limits, get information, give information, support, focus, clarify, hope, cathars,
cognitions, behaviour:. self-control, feelings, sight, change, reinforce change,
resistance, challenge relationships, and therapist needs (Appendix C). The written
systern consists of a definition for each category. On a transcript, each counsellor
response unit was judged as belonging in one of the 19 categories.
AScale for the Measurement of Accurate Empathy

Evaluation of counsellor accurate empathy was achieved by using the scale
for the Measurement of Accurate Empathy (Carkhuff, 1967). This isa 5-point scale
designed to measure empathic understanding, ranging from a low level designated
as stage 1, through to a high level at stage 5 (Appendix E). At low levels of empathy
the counsellor is not in the client’s frame of reference and his responses are
irrelevant to the feelings and perceptions of the client. At a highly facilitative level,

the therapist gocs beyond the wards of or even expressed feelings of the client to

the implications of his/her He is still responding to the client and not
intruding his wn feelings or perceptions.
AScale for the Measurement_of Probing

Evaluation of counsellor probing was achieved by developing a scale for the
measurement of accurate probing. This is a S-point Likert scale which was based

on Egan's

of this behavi with the most modest

manifestation of probing being point 1 and a response which had all the attributes
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of an appropriate probe was placed at point 5. This type of scaling is consistent
with scales used by Carkhuff and others for the rating of counselling skills

(Appendix F).

Analysis and Results
The purpose of this study was to conduct an intensive analysis of the intern’s

counselling using both objective and subjective data. A of

skills and a counsellor intentions scale were used in conjunction with several rating
scales to describe, understand, and evaluate the intern’s counselling behaviour.

After each video-taped ing session parti observations were recorded to

help the intern identify and monitor any changes in her counselling behaviour
throughout the internship period.

The taxonomy of counselling skills designed for this study was based on a
model of counselling developed by Gerard Egan which was used in the intem’s
training program. Prior to its implementation it was necessary to work with the
model to determine its adequacy for use in the internship. This was accomplished

during the first two weeks of the i ip where initial ing sessions were

selected and the taxonomy of counselling skills was applied. It was found that while

much of the Egan model did the intern’s it
became apparent that specific additions were necessary. Table 3 provides the
category of responses according to the Egan model in conjunction with those

responses labelled as Listening Response, Positive Feedback, and Future Planning

found to be evident in the intern’s i iour (see Appendix D).

Table 3 includes sessions which were rated by both the independent evaluator
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and the intern. A statistical analysis of the ratings showed no significant difference
in these two sets of ratings. The greatest frequency of counselling behaviours were
those responses labelled as Listening Response, Empathy, Probes, and Confrontation
with probes being the most frequent in all sessions (see Appendix D). Very little
change was recorded by both the intem and the independent evaluator in the
frequency of counsellor responses throughout the internship period. The consistent
occurrence of those responses listed above may be accounted for by the fact that
only first and second sessions with clients were selected for evaluative purposes.
The response category labelled as self-disclosure occurred less often than any other
response within the taxonomy mainly because of the nature of the data generated
in first and second sessions with clients. It may be that self-disclosure is less

appropriate in a first or second counselling session since a rapport needs to be

and 1f-discl may be th ing to the client.
The use of this taxonomy provided much insight into the intern’s counselling
behaviour. Labelling each response according to a specific taxonomy enabled her
to uetermine those skills which were most prevalent in her counselling behaviour.
Furthermore, it enabled her to discern those skills which needed to be developed.
For example, it was noted that during beginning sessions the intern was somewhat
concerned with gathering information as a way of establishing rapport with clients.
Much time was spent on issues which were not particularly relevant to the problem
at hand. This early attempt at buildirg rapport through information gathering was
due to a lack of confidence in the intern’s ability to maintain a therapeutic

relationship with the client. As the intemn became more aware of her counselling
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behaviours less time was spent focusing on gathering information as a way of
establishing rapport. Building a therapeutic relationship with a client developed
naturally as exposure to various clients increased.

During the analysis of rapport building sessions early in the internship it was
neted that the intern focused on the client’s experiences with much less attention to
client behaviours, feelings, and cognitions. As this became more evident, the intern
became much more conscious of listening for client responses in all these four
domains. Consequently, the intern has improved in her ability to identify these
components in what the client is saying and her responses are more likely to range
across all of these elements. It has also enhanced her capacity to discriminate
among these behaviours including an increased ability to do so during the analysis
of each tape which followed.

The application of the Hill and O'Grady Counsellor Intention Scale (1985)
provided much insight into the intern’s counselling behaviour. After each

counselling session the intern administered this scale within twenty-four hours to

the typical ing i ions most evident in her counselling. Table
4 presents the distribution of those intentions as they occurred across ten counselling
sessicns.

The typical counselling intentions of the intern found to be most evident in
first and second sessions with clients were those labelled as support, getting
information, giving information, cognitions, insight, feelings, and challenge with
support occurring most frequently (see Appendix C). It may be noted that the

frequency of support and iti ined relativel i across the ten




Table 4
Distribution of Counsellor Acress Ten Counselling i
c.1 cIo cur c.I cv cvr
Sessicns
30 32 21 s 3 ¥ 2 # L 4 M s

Set Linits ©6 0o o o o 0 0 ©0 0 0 o0 O
CGet Information 23 13 21 17 28 23 14 17 14 20 19 5
Give Information 26 7 O 1 ©0 6 8 0 7 18 6 6
Support 30 20 26 23 24 26 16 22 20 13 22 5
Focus 1 4 2 2 0 2 1 3 2 0 2 1
Clarify 0 4 6 4 1 6 12 24 4 5 5 3
Hope 4 4 2 4 0 4 0 0 4 O 2 2
Cathart 0 0 o J o o o o o o 0 0
Cognitions o 9 23 14 17 11 1 10 14 13 12 6
Behaviours 4 4 9 o 4 6 3 o 5 8 4 3
Self-control 0 0 4 o o o o 2 ] o .6 1
Feelings 9 1 6 10 4 4 21 9 13 8 9 5
Insight 9 1 11 12 7 6 3 12 1 8 9 3
Change 12 1 o 2 1 2 3 5 4 5 3 3
Reinforce Change 5 1 o 2 8 4 3 7 4 o 3 3
Resistance [ o o Q o o ] 0 o Q 0 [}
Challenge 4 9. 4 12 17 4 21 7 13 5 10 6
Relationship 0. 0 o [ 0 o o o o o 0 0
Therapist Needs 0 0 o 0 0 o o o o ] 0 0

Note: C. refers to Client
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sessions. The freqy of giving i i hering infc ion, and challenge

varied across sessions. Table 4 shows that giving information occurred less often
across sessions with the exception of client 6, session 1. This may be accounted for
by the fact that this session focused on career counselling when the client was
seeking information regarding university programs.

The desire for getting information appeared to be less prevalent with clients
in second sessions. The intern observed that during first sessions particularly in the
initial part of the internship, there was a need to take responsibility for directing the
counselling session. This inability to allow the client more freedom in leading the
session resulted in the intern obtaining much irrelevant data. As the intern worked
with more clients, the need to manage each counselling session decreased. It
became evident in those sessions where the client was given more leeway to lead
were more productive in terms of dealing with the presenting issue.

The use of challenge also occurred more frequently in second sessions with
clients. It is the intern’s view that counsellors should be prudent in their challenging
of clients. It certainly requires the establishment of a rapport and the development
of a counselling alliance. Research does suggest that confrontation is often ovi1sed
by novice counsellors (Egan, 1986).

The self-administration of the Hill and O'Grady Counsellor Intentional Scale

enabled the intern to reflect upon her counselling style and to critically analyze her

intentions with clients. The use of i ions in this i ip shows

promise as another important element in the of

It goes beyond the mere identification of and acknowl the
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of the llor’s cognitive and itive p Ingeneral, it
further 1 led. the lexity of 1lis behavi and the

interrelatedness of the domains of thinking, feeling, and doing in counselling.

Egan suggests that some ling skills are i and fore he

further classified certain counselling behaviours into categories. Probing,

and empathy are the four such skills in the
Egan taxonomy (see Table 3).
Table 5 depicts the frequency of probes according to types of probes across

ten sessions. The type of probe ing most was op ded

questioning. The intern's ication of op: ded ions tended to increase
across sessions. It may also be noted that the use of closed questions tended to
decrease. The use of minimal prompts remained constant throughout with accents
occurring in only two sessions.

Early in the counselling experience of the internship it was evident that more
closed questions were employed. As the intern’s ability to pose appropriate open-
ended questions steadily improved, the use of closed questions decreased. It
became apparent that the use of open-ended questions served to promote more
clients self-exploration and tended to generate more meaningful counselling data.

Table 6 portrays the qualitative ratings of probes by both the independent
evaluator and the intern across 5 counselling sessions. An analysis of variance
indicated no significant difference in ratings of the probes between both raters.
There was more variability in the ratings of client 1 than in any of the subsequent

sessions, It does seem that both raters became more congruent in their ratings as



Table 5
of Probes by Intern and Evaluator to Types of Prrte

Client IT
Session 1 13 2 2
Intern

Session 2 13 13 3 3
Ind.Rat.&Intern

Client III

Session 1 13 13 5 4 3
Ind.Rat.&Intern

Client IV

Session 1 12 2

Intern

Session 2 22 20 2 2 2 1 2
Ind.Rat.&Intern

Client V
Session 1 14 14 3 2 1 1
Ind.RatersIntern

Session 2 9 2 1 2
Intern

Client VI
Session 1 7" 1 3
Intern

Note: Ind.Rat. refers to Independent Rater
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the internship progressed. This may be because the intern was learning to apply
the rating scale more appropriately. Certainly, the intern's subjective assessment is
that as she became more familiar with the task she became more efficient and
confident in her ratings of this behaviour.

The use of the measurement scale for probing caused some anxiety for the
intern during its initial use. It took considerable time to accurately label probes
according to categories developed for this purpose. In addition, deciding on a
specific rating for each was most challenging. As the intern became more familiar
with the taxonomy and the rating scale, assigning a rating was conducted more
accurately and with relative ease.

A 5-point likert scale was developed for the qualitative rating of primary
empathy. Table 7 displays the ratings of empathy by the independent evaluator and
the intern across 5 counselling sessions. An analysis of variance indicated no
significant difference between the ratings of both raters.

Carkhuff (1979) has reported that many practising counsellors average no

more than a rating of 2.5 on ion of their empathi . The overall

average of 3.3 on the empathy rating scale in this study was most satisfactory for the
intern.

The use of empathy was consistent across sessions but it also occurred
relatively frequently (see Table 3). This was anticipated by the intern since empathy
is regarded by many thzorists as one of the more substantial and generic therapeutic

behaviours in counselling.
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It was the intern’s observation that as she became more familiar with the
measurement scale for empathy, the task of assigning a rating was less difficult.
Furthermore, the intern became much more natural in her counselling style in terms
of her usage of primary empathy. The intern also views the skill of primary

empathy as necessary to ishing a ip with clients.

Each of the skills of confrontation, advanced empathy, and summarizing can

be exp in the s iour in a number of ways. In fact, Egan has
operationally defined subcategories for each of these skills and these are presented
in the taxonomy used in this internship (see Appendix D).

The types of confrontation found to be most prevalent in first and second
sessions with clients were those labelled as challenging seif-defeating internal

experiences and behaviours, giving feedback, and challenging discrepancies. Table

8 displays the freq of ion by the indep and the
intern.

Those types of confrontation as listed above occurred mainly due to the
nature of sessions with clients. The intern viewed the usage of these skills as a way
of encouraging the client to figure out how to change his/her thoughts, feelings, and
actions, It is apparent that the skill of confrontation in counselling can only be
effective once an initial assessment of the presenting problem has been considered.
Obviously, this generally seems to happen at the beginning of initial counselling
sessions.

It was the intern's observation that the skill of confrontation does not often

occur in the early part of sessions with clients. In the beginning of a session, the
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counsellor is concerned with what the client reveals. Usually this is a process of

and getting ion. As the problem issue becomes

evident and clearer, the counsellor may use the skill of confrontation to promote
client awareness of specific issues. This requires active therapeutic work on the part
of the counsellor and appears to occur in the latter part of sessions with clients.

Table 9 displays the frequency of the intern’s use of summarizing according
to types of summarizing. The category of summarizing found to be most evident in
the intern’s counselling was labelled as, helps client understand himself more fully
and see need for action. It became apparent to the intern that it was often
necessary to summarize at various intervals during a counselling session what the
client had expressed in order for that to move the counselling session forward. This
was particularly appropriate to do so in sessions where the client had a tendency to
ramble about matters not directly related to the problem issue. Also, once a client
problem had been fully explored an appropriate summarization tended to serve as
a marker to move to generating and examining courses of action.

The skill of advanced empathy was classified according to five categories.
Table 10 displays the frequency of advanced empathy by the independent evaluator
and the intern according to types of advanced empathy. The categeries which were
most frequent in the intern's counselling behaviours were that of helping clients
draw conclusions from premises and going from the less to the more.

The interns view is that advanced empathy is an important skill in
counselling that requires much insight on the part of the counsellor. The intern

found that as she became exposed to various clients it became easier to apply the
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skill of advanced empathy. Helping clients draw conclusions from premises can
sometimes be corrontational for clients and knowing when to use this skill can
cause some anxiety for novice counsellors. It is one skill within the Egan model that

the intern feels that she must continue to develop.

The systematic approach to the ipti ion, and ing of

the intern’s counselling behaviour during the internship has been effective. It has

dy d her ing of the ing process, and it has enabled her to
make more discriminatory use of a wider repertoire of counselling behaviours.
There has been an increase in her confidence and ability to evaluate the quality of
her counselling. Also, the intern is more intentional in her selection and use of
counselling responses and feels she can accomplish this with an increased

naturainess and comfort. The procedures followed in the internship have

to the i i ion of the cognitive, emotional,

and behavioural elements of her counselling.




CHAPTER IV
SUMMARY AND RECOMMENDATIONS

The i i atthe ial University ing Centre has

been most beneficial to the intern's i growth and The
intern engaged in many professional activities which enabled her to build on skills
learned in the early part of the master’s program in educational psychology. These

activities included: (a) counselling individual clients, (b) regular weekly supervision

and ion by two supervisors - one field supervisor, Ms. Eli h Church, and

one campus supervisor, Dr. Glenn Shepp (c) icipation in a weekly training
seminar based on Kagan’s (1980) Interpersonal Process Recall Model, (d)

administering, scoring, and interpreting tests of interest and aptitude, (e)

participation in a case with the i members at the Centre, (f)
conducting an evaluative study, (g) working as a Career Information Assistant in the

Career Planning Centre, and (h) the ilability of indivi for

regarding intervention strategies to be used with individual clients.

The intern became much more p and confi i in the

area of personal counselling. The exposure gained through the many and varied

concerns by clients i to her ing more sensitive to client

needs, e.g., confidentiality, respect, trust.
Overall, the internship and the evaluative study was a most valuable

field with an i

experience. The intern is entering the
of her counselling skills, a stronger commitment to self-evaluation and a keener

sense of professional identity.
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Recommendations

The intern deems it appropriate to make recommendations for others when

considering the internship as an option for the master’s degree in educational

psychology. The intern recommends:

1)

&)

@)

@)

5)

©6)

Those who intend to become counselling practitioners might consider the

further practical experi gained in a pi i supervised i
Potential interns might consider the benefits of an evaluative study relevant
to the particular internship setting.

Potential interns might consider the ges of ing with

counsellors on a regular basis regarding intervention strategies to be utilized
with clients.

In this study an effort was made to combine a variety of components
including, categorization of counsellor responses, evaluation of the quality of
those responses, as well as the determination of the intentions of the
counsellor’s behaviour. Further use and refinement of these procedures
would increase the benefits of such a study.

To enhance the reliability of this study the number of independent raters and
judgements could be increased.

Further interns considering an evaluative study might also consider the
benefits of obtaining feedback from individual clients as a means of evaluating

their counselling behaviour.
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VIDEQTAPE/AUDIOTAPE PERMISSION FORM

I . grant permission to have my counselling

sessions at the M ial University C ing Centre vi /audiotaped. [

understand that the tapes will be used solely for the purposes of supervision and
research. That is, the tapes will be viewed only by the counsellor, the counsellor's
immediate supervisor(s) or in case conferences at the Centre. I can request that the
taping cease at any time and/or that the tapes be erased.

I also understand that refusing to be taped will not affect access to

counselling at the Centre.

Witness

Date




APPENDIX C
Hill and O'Grady Counsellor Intention Scale (1985)



COUNSELLOR INTENTIONS
Instructions

To judge intentions, the therapist should review the tape within 24 hours so
that the session is as fresh and vivid in memory as possible. The therapist should
stop the tape after each therapist turn (everything the therapist says between two
client speech acts, excluding minimal phrases) and indicate as many intentions as
applied for that turn. You should strive to remember exactly what was going
through your mind right at the time of the intervention and be as honest as possible
in reporting what you were actually thinking. Remember that there are no right and
wrong answers; the purpose is simply to uncover what you planred to do at that
moment. Also remember that you should indicate your intentions only for the
immediate intervention, rather than report global strategies for the entire session.
Note that not every phrase in the definition for each intention needs to fit to judge
that the intention applies. In general, the therapist should choose those intentions
that best apply, even if all the phrasing is not exactly applicable to the current
situation or does not fit the way he or she would say it.

Intentions

1 Set limits: To structure, make arrangements, establish goals and objectives
of treatment, outline methods to attain goals, correct expectations about
treatment, or establish rules or parameters of relationship (e.g., time, fees,
cancellation policies, homework).

2 Get information: To find out specific facts about history, client functioning,
future plans, and so on.

3 Give information: To educate, give facts, correct misperceptions or
misinformation, give reasons for therapist’s behaviour or procedures.

4 Support: To provide a warm, supportive, empathic environment; increase

trust and rapport and build relationship; help client feel accepted, understood,
comfortable, reassured, and less anxious; help establish a person-to-person
relationship.

5 Focus: To help client get back on the track, change subject, channel or
structure the discussion if he or she is unable to begin or has been diffuse or

rambling.

6. Clarify: To provide or solicit more elaborati h or
when client or therapist has been vague, i pl i ictory,
or inaudible.

7 Hope: To convey the expectation that change is possible and likely to occur,

convey that the therapist will be able to help the client, restore morale, build
up the client’s confidence to make changes.
8 Cathart: To promote relief from tension or unhappy feelings, allow the client
a chance to let go or talk through feelings and problems.
Cogniti To identify maladaptive, illogical, or irrational thoughts or
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attitudes (e.g., "I must be perfect’).
Behavion. To identify and give feedback about the cl:ems inappropriate or
and/or their do analysis,

point out games.

Self-control: To encourage client to own or gain a sense of mastery or

control over his or her own thoughts, feelings, behaviors, or impuises; help

client become more internal rather than inapprop ly external

in taking responsibility for his or her role.

Feelings: To identify, intensity, and/or enable acceptance of feelings:

encourage or provoke the client to become aware of or deepen underlying or

hidden feelings or affect or experience feelings at a deeper level.

lnsn;m To of the underlying reasons, dynamics,
for iors, attitudes,

or feelings. May include an underslardmg of client’s reactions to others’

behaviors.

Change: To build and develop new and more adaptive skills, behaviors, or

cognitions in dealing with self and others, May be w instill new, more

adaptive ptive models,

May be to give an assessment or option abnu( client funcuumng ‘that will help

client see self in new way.

Reinforce change: To give positive reinforcement or feedback about

behavioral, cognitive, or affective anempls a( change to enhance the

probability that the change will be i risk

taking and new ways of behaving.

Resistance: To overcome obstacle to change or progress. May discuss failure

to adhere to therapeutic procedures, either in past or to prevent possibility

of such failure in future.

Challenge: To jolt the client out of a present state; shake up current beliefs

or feelings; test validity, adequacy, reality, or appropriateness of beliefs,

thoughts, feelings, or behaviors; help client question the necessity of

maintaining old patterns.

Relationship: to resolve problems as they arise in the relauonshlp in order

to build or maintain a smoolh working alliance; heal ruptures in the alliance;

deal with iate to stage in uncover and

resolve distortions in chems lhmhng about the relationship that are based

on past experiences rather than current reality.

Therapist needs: To protect, relieve, or defend the therapist; alleviate

anxiety, May try unduly to persuade, argue, or feel good or superior at the

expense of the client.

Hill, CE. and O'Grady, K.E., (1985) "List of Therapist Intentions Illustrated in a

Case Study and With Therapists3 of( Varying Theoretical Orientations."
i 1
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TAXONOMY

Basic Empathy
The ability to appropriately i an accurate
of the client’s feelings and of the thoughts, experiences, and behaviours
which may be associated with those feelings.

Examples:
"You feel annoyed with yourself because you didn’t even reach the
simple goals you set for yourself."

"You feel angry with me because I keep pushing all the responsibility
on to you."

Probes
Counsellor responses which are intended to prompt clients to talk
about and to identify more specifically and concretely their experiences,
feelings, thoughts and behaviours.

Such can be d as ded i closed
P
questions, accents, minimal prompt, slalemenls or requests.

Examples:
a) Open-ended questions - "What else can you tell me about these
anxiety attacks?"

Statement - Counsellor: "You say there is a great deal of mutuality in
the relationship. I'm curious about a number of thinps. For instance,
how you get in touch with each other? What y3: w0 when you're
together? Things like that."

b) Probes may also be in the form of closed questions, the "accent" or
"Minimal prompts.")

Examples:
Closed question - questions that can be answered with a yes, a no, or
a very short response.

"Of all the problems we discussed, which bothers you the most?"
Accent - A one-or two-word restatement that focuses or brings
attention to a preceding client response.

Client: "At the end of the day with the kids and dinner and cleaning
up I'm bushed."

Counsellor: Bushed?
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Client: "tired, angry, hurt - he does practically nothing to help me."
¢) Minimal Prompts - This includes such things as "un-huh," "mmm,"
"yes," "I see,” "oh," and the like, which often serve as reinforcers or
prompts and lead the client into further exploration.
Client: “There are a lot of things I don't like about this school.”
Counsellor: "Uh-huh.”
Client: "For instance, the food is lousy."

Advanced Empathy

Means putting into appropriate words the feelings, thoughts,
behaviours, experiences which are expressed only in an indirect or
implicit way by the client.

Advanced Empathy - Can be icated in a number of different ways:

a) Expressing what i
In the (ollowing example, the client a battered woman, is not
coming to grips with her problem situation because she is attempting
to sweep some important feelings about herself under the run. She is
talking about her husband:

Example:
Client: "You know ... usually he’s all right. It's only when I do the
kinds of things that get under his skin ... It's when I mess up. That's
the only thing I see ... But when he’s so violent ...

Ceunsellor: "Karen, when you talk, you sound so down on yourself all
the time. Sometim s you talk almost as if you deserved what you get
... I'm wondering wow much do you like yourself."

Client: "I ... I never thought of anything like that before ... I've always
been a bit down on myself, I guess.'

b) I
This includes helping clients identify and explore behavioral and
emotional themes in problem situations.

Example:
Counsellor: "As [ listen, this though is beginning to strike me. In
growing up you've seem 1o learn one lesson well, and that is, 'l am not
a fully worthwhile human being.’ You seem to say this to yourself at
work, in your relationships with your friends, and even when you're
alone with yourself."
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Client: "No one’s "fully worthwhile’ but no, you're right, I can get
pretty dc.n on myself.”

<) Connecting Islands
This means that the counsellor attempts to help the client link
together problems that may be related:

Example:
The following client talks about being progressively more anxious and
tired in recent weeks. Later he talks about getting ready for his
marriage in a few months and about deadlines for turning in papers
for current courses. Still later, he talks about his need to succeed, to
compete, and to meet the expectations of his parents and grandparents.

Counselior: "John, it could be that your growing fatigue and anxiety
have relatively simple explanations. One, you are really working very
hard. Two, competing as hard as you do and striving for excellence
have to take their physical and emotional toll. And three, the
emotional drain involved in getting ready for a marriage can be
enormous. Maybe it could be more useful to look at these factors
before digging around for deeper causes."

d) Helping Clients Draw Conclusions From Premises

Example:
Client: "I really don’t think I can take my boss’ abuse any longer. I
don’t think she really knows what she’s doing. She thinks she’s doing
me a favour by pointing out what I do wrong all the time. I like the
work and I'd like to s:ay, but, well I just don’t know."

Counsellor: "The alternatives, then, are limited. One, is to stay on the
job and just take. But you feel this has become too painful. Another
is to talk with your boss directly about this whole destructive
relationship. A third is to start thinking about changing jobs, even
though you like the work there. We really haven’t talked about the
second possibility."

e) From he Mor:
If clients are not clear about some issue or if they speak
guardedly, the helper needs to speak directly, clearly, and openly.

Example:
A client might ramble touching on sexual issues iightly as he moves
along. The counsellor helps him face those issues more squarely.
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Counsellor: "John, you have alluded to sexual concerns a few times
in passing. My guess is that sex is a pretty touchy issue for you to deal
with, but it also seems like a pretty important one."

Confrontation
- is a verbal response in which the counsellor describes discrepancies,
conflicts and mixed messages apparent in the client’s feelings, thoughts,
and actions.

C

f the discrepancies, distortions, evasions,
games, tricks, excuse making, and smoke screens in which clients
involve themselves, but that keep them mired in their problem
situations.

a) llengi it i

Confrontation can zero in on discrepancies between what clients
<aink or feel or say, and between what they say and what they do,
between their views of themselves and the views others have of them,
between what they are and what they wish to be, between their
expressed values and their actual behaviour.

Example:
Counsellor: "Evita, when we arranged this meeting you talked vaguely
about 'serious family probloms,” but ' seems that neither you not I
think that what we've talked about so rar is that serious. I'm not sure
whether there’s more and, if there is, what might be keeping you from
talking about it."

b) Challenging Distortions
Some clients cannot face the world as it is, and therefore distort
it in various ways,

Example:
Counsellor: "Eric, every time we begin to talk about your sexual
behaviour, you bring your bi~ther up."

Client: "That’s where it all began!"

Counsellor: "Your brother’s not around anymore ... tell me what Eric
wants. But tell me straight."

Client: "I want people to leave me alone.”

Counsellor: "I don't believe it because I don't think you believe it ....
Be straight with yourself."
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Client: "I want some one person to care about me. But that's deep
down inside me. What I seem to want up front is to punish people
and make them punish me."

¢) Challenging Self-Defeating Internal Experiences and

Example:
Client: "I've decided not to apply for that job."

Counsellor: "How corae?"
Client: "Well, it's not exactly what I want."

Counsellor: "That’s quite a change from last week. It sounded then
as if it was just what you wanted."

Client: "Well, I've thought it over." (Pause)

Counsellor: “I've got a hunch based on what we've learned about your
style: I think you've been saying something like this to yourself. "I like
the job, but I don’t think I'm good enough for it. If I try it, I might fall
flat on my face and that would be awful. So I'll stick to what I've got,
even though I don't like it very much." Any truth in any of that?"

Client: "Maybe more than I want to admit."

d) Challenging Games, Tricks, and Smoke Screens
The following client has just begun to explore a sensitive area:
how he manipulates an older brother into coming to his aid financially.
He takes financial risks because he knows he can talk his brother into
bailing him out.

Example:
Client: "I really like what you've been doing in these sessions. It feels
good to be with such a strong person."

Counsellor: "Thanks. ! think that it's important that we respect each
other here. And perhaps that's the issue with your brother-respect.”
e) Challenging Excuses

Example:
a) Complacency - "It won't happen to me." Clients fail to realize
the seriousness of a situation,
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b) Rationalization - Clients cling to unwarranted assumptions or
distort information. "It can't happen to me," or "it's really not
that bad."
) Procrastination - Client: "Nothing needs to be done now."

d) Passing the buck - Client: "I'm not the one who needs to act."

f

Giving Clients feedback is a way of influencing them to change
their behaviour to more productive patterns. It may also take the form
of giving the client specific praise or reinforcement.

8) . . X .

Counsellor provides an interpretation to the client intended to
help him or her develop a new perspective on their feelings,
experiences, behaviours, and thoughts.

Self-Disclosure
Helper self- d:sclosure has two pnncnpal funcnons' Modeling and the
of new persp and new for action.
1 It can be a form of modeling, a way of both showing clients how to
disclose themselves and encouraging them to do so.
2. Counsellor self-disclosure can help clients develop the kinds of new

perspectives that are needed for goal setting and help them see the
need for action.

Immediacy or Direct Mutual Talk
- refers to the counsellor’s ability to discuss with client’s what is
happening between them in the here and now of any given transaction.

Example:
Counsellcr. "I'd like to stop a moment and take a look at what's
happening right now between you and me."

Client: "I'm not sure what you mean."

C : "Well, our ion today started out quite lively and
now it seems rather subdued. ['ve noticed that the muscles in my
shoulders have become tense and that I feel a little flushed. I
sometimes tense up that way when I feel I might have said something
wrong."
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Summarizing
Used to help clients explore their problem situations in a more focused
and concrete way. A number of goals can be achieved by the use of
summarizing: "warming up" the client, focusing scattered thoughts and
feelings, bringing the discussion of a particular theme to a close, and
prompting the client to explore a theme more thoroughly.

Example:

Counsellor: "Let's see how all these pieces fit together. Overall you
see yourself on the way to becoming an effective helper, but besides
your obvious strengths, you see some weaknesses: Your strengths
include being an enthusiastic learner, caring deeply about others and
being good at the basic communication skills. And yet you bog down
when it comes to inviting clients to challenge themselves you feel
uncomfortable in, well, intruding into others’ lives. You're somewhat
fearful of saying things that might make clients feel uncomfortable.
At that point you feel tied up in yourself and sometimes you retreat
back into exploring the same problem over again. Is this a fair
picture?"

Trainee: "That’s it. I keep telling myself I'm intruding. And I keep
telling myself that it’s awful for the client to feel discomfort.

a) which helps the cli imself ly ane h
need for action.
Example:

Counsellor: "Let’s take a look at what we've seen so far. You're down
- not just a normal slump; this time it’s hanging on. You worry about
your health, but you check out all right physically, so that seems to be
more a symptom than a cause of your depression. There are some
unresolved issues in your life. One that you seem to be stressing is the
fact that your recent change of job has meant you don’t see much of
your old friends anymore. Since you're single, you don’t find that easy.
Another issue - one you find painful and embarrassing - is your
struggle to stay young. You don’t like facing the fact that you're
getting older. A third issue is the way you - to use your own word -
overinvest yourself in work, so much so that when you finish a long-
term project your life is suddenly empty. That is, a number of factors
in your lifestyle seem to contribute to your depression.”

Client: “It's painful to hear it all that badly, but that about sums it up.
I've suspected I've got some screwed-up values, but I haven’t wanted
to stop long enough to take a look at them. Maybe the time has come.,
I'm hurting enough.”
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b) At the beginning of a new session.

Example:

Counsellor: "Last week you talked about your loneliness and your
years of dying. You mentioned how these feelings are particularly
intense in the evening and on weekends. You also talked quite a bit
on how much you depended on your wife and how much you defined
yourself through your job. At the end of the session you were
discussing your feelings about being too old to do anything about all
of this. I'm wondering if this is how you saw our last session and
whether you want to add anything to it?"

c) Sessions that are going nowhere.

Example:
Counsellor: "I'm not sure where we’re headed here. Here’s what [
think I dc understand. You're angry because your probation officer
made you come see me. You feel it’s a waste of time talking to me
because I'm Black and you feel that we can’t do much for you here.
‘Talking about your problems doesn’t make any sense when the whole
system’s got you boxed in."

Client: "You got it. Where do we go from here?"
d) When a client gets stuck.

Example:
Counsellor: "It's hard to pull all of this together. You feel you don’t
really have much more to say about your relationship with your father."

Client: "Yeah, that’s about where it stands."

Information - Giving
is includes both giving information and correcting
misinformation.

Example:
If a couple is trying to decide whether to stay together or to separate,
information concerning the pitfalls involved in each alternative may
significantly clarify the decision.

Listening Response
A rephrasing of the content of the client’s message.
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Example:
Client: "Everything is humdrum. There's nothing new going on,
nothing exciting. All my friends are away. I wish I had some money
to do something different.”

Counsellor: "With your friends gone and no money around, there is
nothing for you to do right now."

Positive Feedback
Counsellor responses which are intended to portray some
positive aspect or attribute about the client. Enhancing statements
offer positive reinforcements to clients and must be sincere, deserved,
and accurate in order to be effective.

Example:
Counsellor: "It's great to see how well you're handling this situation."
“You really seem to be putting a lot of work into this plan.”

Future Planning
A response which reflects the counsellor’s understanding of the
client and is intended to help the client see the need for change and
action through an objective framework. This type of response includes
more data and i

Example:
Counsellor: "Let’s think of the steps you need to take to get from
where you are now to where you want to be."
Counsellor: "So one thing we need to do is to look at ways you can
develop skills and know-how to manage these feelings so they don’t get
the best of you."
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APPENDIX E
Scale for Measuring the Use of Basic Empathy
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COUNSELLOR EMPATHIC RESPONSES
Empathy - " ... an accurate, empathic understanding of the client’s world as seen
from the inside. To sense the client’s private world as if it were your own,
but without losing the 'as if’ quality - this is empathy ..." (Rogers, p.284).
Rating

Please rate each Empathic response by assigning it a number from 1 to 5 from the
following scale.

1 2 3 4 5
Level

The verbal and behavioral expressions of the first person either do not attend to or
detract significantly from the verbal and behavioral expressions of the second

(s) in that they less of the second person's feelings
than the second person has communicated himself.

Examples: The first person communicates no awareness of even the most obvious,
expressed surface feelmgs of the second person. The f‘ rst person may be bored or

imply from a d frame of refe which
totally evcludes lha( of the other person(s).

In summary, the first person does everything but express that he is listening,
understanding, or being sensitive to even the feelings of the other person in such a
way as to detract significantly from the communications of the second person.

Level 2

While the first person responds to the expressed feelings of the second person(s), he
does so in such a way that he subtracts noticeable affect from the communications
of the second person.

Examples: The first person may communicate some awareness of obvious surface
feelings of the second person, but his communications drain off a level of the affect
and distort the level of meaning. The first person may communicate his own ideas
of what may be going on, but these are not congruent with the expressions of the
second person.

In summary, the first person tends to respond to other than what the second
person is expressing or indicating.
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Level 3

The expressions of the first person in response to the expressed feelings of the
second person(s) are essentially interchangeable with those of the second person in
that they express essentially the same affect and meaning.

Examples: The first person responds with accurate understanding of the surface
feelings of the second person but may not respond to or may misinterpret the deeper
feelings.

In summary, the first person is responding so as to neither subtract from nor
add to the expressions of the second person; but he does not respond accurately to
how that person really feels beneath the surface feelings. Level 3 constitutes the
minimal level of facilitative il ioni

Level 4
The responses of the first person add noticeably to the expressions of the second

person(s) in such a way as to express feelings a level deeper than the second person
was able to express himself.

The facili i his ding of the expressions of the
second person at a level deeper than they were expressed, and thus enables the
second person to experience and/or express feeling: he was unable to express
previously.

In summary, the facilitator’s responses add deeper feeling and meaning to the
expressions of the second person.

Level 5

The first person’s responses add significantly to the feeling and meaning of the
expressions of the second person(s) in such 2 way as to (1) accurately express
feelings levels below what the person himself was able to express or (2) in the event
of ongoing deep self-exploration on the second person’s part, to be fully with him in
his deepest moments.

: The facilitator responds with accuracy to all of the person’s deeper as
well as surface feelings. He is “together” with the second person or "tuned in" on his
wave length. The facilitator and the other person might proceed together to explore
previously unexplored areas of human existence.



APPENDIX F
Scale for Measuring the Use of Probes
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COUNSELLOR PROBES

Probes ars counsellor responses which are intended to prompt clients to talk about
and to ldemlfy more and Laeir feelmgs. thoughts
and Such resp can be exp as ope

statements or as requests.

(a)  Please identify which of the following client areas is being probed by each
counsellor probe.

(i) feeling - emotions which clients experience.
(i) cognitions - thoughts which «..ents have and which may be
associated.
(iii) experiences - what clients report as happening to them.
(iv) behaviors - what clients do or refrain from doing.
Rating

Please rate each Probe by assigning it a number from 1 to 5 from the following
scale:

1 2 3 4 S

the counsellor the counsellor
probe focuses on probe is rele-
an irrelevant vant and is
issue, lacks posed in an
specificity and invitational and
concreteness and concrete and
is offered in a specific manner.

demanding or non-
invitational manner.
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